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CHAPTER I
PRELIMINARY OBSERVATIONS

The need for training teachers to work with illiterate
urban Americans is well-documented. Equally well-documented
is the sotion that education, occupation and income are inter-
related status variables and that the lowest socio-economic
status category has a disproportionate number»cf urbén blacks.
The comparative effects of illiteracy on the income of urban
blacks is suggested when Scharles notes that 7.6% of all blaéks
are illiterates as compared to an illiteracy rate éf 1.6%
for all whitesél As long as black people are relegated to
inferior education the likelihood of their impfcviﬁg their
standard of iiving is minimal. | |

The economic and educational prabiem ié further com-
the central city while whites have decamped to suburbla The
proportion of blacks living in urban areas is currently greater
than that of the total population in urban areas. It is
predicted ‘that if the current rate of urbanization among biécks'
‘_‘;Qntinués, by'the'year 2000 almost all blacks;willwbe_uibaﬁ:~
2 o '

dwellers.

1Henry Scharles, "Overv1ew of llllteracy E:cncm;cs"
Adult Baslc Education: The State of the Art, eds., W.S. Grlfflth

~and Ann P. Hayes”(WashlngtDn, D.C.: U.S. Gavernment Prlntlng |
_Offlce, 1971),15, 137 , . g ,

Ny _ : e _ ,
S : Alphanse Plnkney, Blazk Amerlcans (Englewaad Cllffs,,
'New Jersey Prentlce Hall, ‘Inc. 1969),a, 53 e , ,

[ }? _ 
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Centrai cities are often depressed areas with widespread
underdevelopmeﬁ? and unemployment. In a study conducted by
Chicagu's Welfare Department in one such central city area
with a population of 60,000, over 50% of the adults receiving
assistance tested below the fifth grade reading level even
though only 6.6% had five years or less of schooling. Ninety-
eight per :eﬁt of the sample studied were black and 24.6% of
the black residents received public assistance.l

The need for quality basic education to adult urban
blacksris apparent and imperative. Dujing the past six years
considerable strides have been taken in developing ABE prégfams
and in training persannél to implement such programs. Neverthe-
less, the need is now to refine and focus the knowledge and
experience gained. Simply stated, the need is (1) to increase
training opportunities for ABE teachers of urban blacks; Czj_ta
Shaﬁe!ABE programs in such ways that the programs speak to ﬁhé
special qualities of the black culture; and (3) to further in-
zarpcrgte urban living Skills into the ABE teacher training
currlculum | B | o

The following sectlcn of this chapter w111 brlefly
describe teacher training effcrts w1th1n the f;eld of adult |

‘basic education.

fTeacher Tralnlng for Adult 3351: Eduaatlcn o

Slnce ‘the federal fundlng Df ABE pragrams in 1964 under

)_the Tltle IIB Df the Ecanamlc Qpp@rtunlty Act ABE pragrams haVP =

: prgllferated In 1967 ZGfS"mll 1Qn dallars were expended tc

i - " s —_— - P . . S - . . .
Caak County Department of Publlc Ald fhe Blagkboard =
,tc,determlne thé theracy Level-ﬁg;Able Bodied
] SL.L.

| ASSQCLafes 1963)"

ﬁdceaRES§3fch S




_;15 that the unlque a%pects Df ABE prcgrams may cau%e educatars

,The chusicf the Unlver51ty'cfrthcaga'wgrkshap”attempted tQ

do Just that.

”}same dtfflculty whenlass 1ng prcblems Df ABE That 15 to say

3.
educate 388,933 students; in 1969 that figure was 36 million
to educate 484,626. Currently, over 50 million dollars a
year are being expended by federal and state governments under
the sponsorship of the U.S. Office of Education for adult
baéic education programs.
Since the%e are no formal life-career patterns for

teachers of adults, teacher training becomes an in-service

rather than a pre-service activity. Beginning in 1965, with

the three Teacher Training Workshops underwritten by the Ford

e
o]

Foundation, the U.S. Office of Education has organized short-
term teacher training programs to attempt tc meet that nced.
Increasingly, there has been an attempt to specify the content

of these institutes. A functional division of content separating

administration, counseling and teaching was one way of attempt-

ing to provide a more efficient curriculum. This past year a
classification of clientele into urban-rural and ethnic catego-
ries again attempted to narrow the focus so as to increasc the
efficiency of the instructional experience.

There has not yet been a concentrated effort to look

at the meth@dalogy of the institute and to attempt to increase
the eff1c1ency of the 1n5truct;@n by cgntentratlng on the

pracess of the educatlva experlence as well as the cgntent

A graw;ng feellng amang ‘some . adult educatars and EDClDngIStb
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that because the undereducated adult is most times poor and
often on public assistance there is a tendency to define
programmatic problems in terms of the clientele rather than
the curriculum, the teachers, or its administration.

Only recently have there been some attempts to look at
the problems of retention, attendance and achievement as
potential problems of the program rather than factors related
to the students' lack of motivation, self-concept, and health
and home problems. The Uhiversity_ef Chicago conference
attempted to deal with the realities of the situation in ABE
as we, the staff, understood it. For example, we accepted the
fact that:

Most ABE teachers are part-time and hold a specific
vocational pattern in elementery,er seccndafy edueatioﬁ‘ofyauth.

Research indicates that Sacializatien,processee,
within the elementary classroam often predlspcse  an,attitu—
d1na1 set within the teachers towards chlldren which is dys—i
functlonal in ‘the teachlng of adults |

ABE students come ta the alassraem with two_'
»categorles of needs (1) a W1de var;atlonuln the pETSDnalngDals'-

- of the student wh;cn cannot be cared for by a tradltlcnal

'currlculum vand (2) a lack of skllls 1n deallng w1th the spec1fy—-t ”

_;"1ng of alternatlves and the attendant skljl of applylng a 'iitt;;w

"°jgrat10nal dec151on maklng process tp these'alternatlves

Accordlngly, theastaff accented the_;hallenge of
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specify content. The Self Directed Learning (SDL) model
was chosen as a methodology which might be well suited to

the particular clientele we wished to serve for the following

reasons:

First, inherent in the SDL model is the necessity
for the teacher to identify a specific problem within the |
classroom whighrwauld be a focus for his/her study. A geﬁéral
criticism of past teacher training institutes has Eéen the
level of generality of the topics studied. The SDL model did
not deny the significénce of theory and generalitiés; It did
specify an inductive rather than a deductive appr@ééh to the
placing of specific problems in context with theoretical con-
siderations.

Second, the process of identification of the
learning ﬁr@blem also seemed useful to us in that the process
forced the teacher to (a) begin to.analyzé thé prégram | |
(curriculum admlnistratlan, persannel) for weaknesses and thus
foéus on program 1mprcvement and (b) reinforce the leﬂt Df
‘his/her accountability as a teacher. |

| Third, aitﬁaﬁgh the ccnfereﬁcés‘were focused on
teachers the staff was aware that some admlnlstratcrs‘and
cgunselars wculd be amang the canferees | We alsa knew that

1amcng th% teachers there wauld ba full tlme, part tlme, experlenced

o vetérans and new:gmers 5 The SDL madel allawed fgr max1mum f

'f pngram flex;blllty and allgwed each partlclpant to start

| where he had falt needs and tg move where hls Dwn abillfy Df ": 
'1eve1 cf mctlvatlon 1ed hlm i | |
Flﬂally, the mcst zampelllng reason fcr ut11 ginésff

EK&? S, the SDL deEl dld nct lle 1n§igebe 1mpartaﬂt can51&eratlcns  '

11
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listed above but was ultimately chosen because of what the
staff considered to be its most useful function. That was a
transfer of the methodology to some use in the ABE classroom.
It was the staff's assumption that the ABE teacher had the

in assessing

»ﬂ_‘l\
ﬂ\uw

same problems that the conference planners fac
their clientele. Students in an ABLE class come for a
multitude of reasons and even though some subject matter or
skill training may be common, the more those cognitive materials
or skills can be organized around the students' goals, the
more motivated the student becomes in reaching those goals.
At the same time the defining of alternatives and
practice "in decision-making processes became an important
part of the program. As stated earlier, poor adults often lack
the skills in defining out alternatives and oftentimes the
concept of choice has been ruled out of many of the areas of
their lives. By placing the responsibility of the learning
experience as a shared relationship between student and teacher,
it épp&afed that important 1ife—5killllearnings could occur
far the student. | | |
Slmllarly, teacherswere>farced“inté,theréélizatibn
that ABE students are adults. One-danngt'fault'a teacher who
spends twenty five hgurs a week Wlth Ehlldféﬂ 'Qhen she haS 
“diffic ty adjustlﬂg to the adult :tudent she teaches flve
" hGur§ a4 week , Dne can attempt to nelp hlm/her appréclat that
dlfferenge by glv;na the tLdCth the exper;ence Qf bhared

' dEClS1Qﬂ maklné w1tn the adult :tudent W1th1n the 1nstruct1®nal

- process.




The conference
as role models for the

thereby to demomnstrate

7.
staff and faculty attempted to serve
teacher at the conference and sought

a model of instruction which had value

for all adults, and in particular the adults within the ABE

classroom.

[¥3]




CHAPTER 11

OBJECTIVES OF THE TEACHER
TRAINING CONFERENCE

The instructional objectives for the University of
Chicago's Teacher Training Conference grew out of the con-
ference staff's assessment of the needs of the field and the
resources of the university and neighboring adult basic
education agencies. These objectives were described in the
conference catalog in such a way as to indicate the behavioral
outcome of a given cbjective and some of the conference
courses and activities which might assist the participant in
achieving that objective. The descriptive statement was as
follows:

1. To increase the participant's ability to identify

and use specific teaching skills and strategies

(micro-teaching, practice teaghlng, tutorial
1nstructlcn classroom analyals

2. TQ increase the partlalpant's ability tc analyze
the educational setting (community analysis, insti-
tutional analysis, classroom analysis, self- analy51s),
and to use this analysis to devise, implement and
}evaluate educational act1v1t1es Clnd1v1dua1 pra;ect)

3. To h51ghten the partlclpant' 'awareness Df a _

' Self Directed Learnlng model of instruction and
practice its use within his own experlences at the
"conference (SDL presentatlgn, small grcups,
1nd1v1dual praject) S

‘4. To increase the participant's sen51t1v1ty to the

' positive value of the black experlence and its ,
“cultural influences (black experience course,:" black
history. 1ecture, field trips, black theater) and

~ to apply that increased sen51t1v1ty to his relaticn%uffl7

‘:fShlpS with his- cllentele (51mulatlcn game, human
;relathns grcup) : R o S
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5. To increase the participant's understanding of the
urban environment: its historical development,
its press; and its implications as these things
relate to under-educated blacks (keynote speaker,
field trip, community analysis, self-analysis).

6. To increase the participant's understanding of
ABE institutions and to increase his ability to
operate within them (institutional analysis, use
of paraprofessionals, SDL model).

7. To increase the participant's knowledge in the areas
of teaching reading, mathematics and urban living
skills (major and minor courses) and to implement
this knowledge in his own classroom (self-analysis,
classroom analysis, learning groups). ' |

8. To assist participants in developing criteria for
and skill in the use and interpretation of curriculum
materials, testing procedures and evaluation
(materials analysis, testing and evaluation lecture,
materials display). ’ )

9. To provide an opportunity to exchange information
and experiences with colleagues, university resource
persons and community resource people (learning
groups, tours, individual and small group
conferences). ' R

10. To provide for the development of an individual
project viewed as important to the conferee and to
encourage its practical ‘application on return to

~the classroom (individual project, learning groups).

The process by which these objectives were developed,

recruitment of participants and faéulty; and thecurricular
plan for the écnferénée will'be‘describéd'inthé‘fcllawing

chapter..




CHAPTER I1II

PRE-CONFERENCE ACTIVITY

For purposes of this report, pre-conference activity
will be described in four sections: recruitment of participants;
planning meétings; curriculum development and self directed
learning; and faculty selection. This chapter will report on

these four areas of program development.

Recruiﬁmeﬁt and Parti;ipgnﬁ?

The recruitment effort for the conference was a
~cooperative endeavor. Mr. M. Eldon Schultz, USOE Program
Officer for Region V and Mr. William Phillips, UéOE Program
Offiéer for Region IV, State Directors, an:inférmal'netwcrk=éf'
-ABE practitianers and Uﬁiversity of Chiéagé gradﬁate stﬂdents’
‘in adult educatlen, and the conference staff CDmPDS“d the
TEETUltmEﬂt team.

.ir Pr@gram folcers first sent prel;mlnary annéuncementsz
, cf the ccnference tG State Dlrectcrs | The anncuncements weren

fallawed by a brcchure fram tne Un1ver51ty Wthh generally

ff_;described the lntent Df the cnnference, the requ;rements far

:Ellglblllty gf partlilpants 'and reglstratlcn pracedures._
Whlle State DlIECtDrS distrlbuted the anncuncements tDrV 
wthe;r staff memhers aﬁd began tc make 1n1t1al sele;tlens, a’ 115t

:“5_af natlanal state and 19231 agen21es engaged in adult b351c
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education in urban areas was developed. Letters and the
conference brochure were sent to agencies on this list asking
them to write to State Directors for further information on

the conference.

The overriding concern of the recruitment effort was to
identify adult basic education teachers who were working in urban
areas with predominantly black student clientele. This effort
was not to create a segregated participant group: it was rather
an attempt to recruit those participants, black or white, who
were engaged in adult basic education with urban black students.

The conference was, as has been noted, a teacher training
conference. Consequently; the recruitment effort was directed
toward ABE teachers. A few administrators of urban AEE piagrams
were also enrolled. A ﬁotal of ninety-seven participantsv
attended the conference irom fourteen states.l '0f the ninety-
seven participants, eighty were black and sixteeh were white,
including two Latin. There was élscvcne Indian partiﬁipént.

The staff accepted one hundred four participantS'and deveigpedr
an alternate 115t of ten on the assumption that there wculd be
scme late cancellatlcnsgv Two days before the conference began;
ninel pérticipants canéelled-and two accepted'fram the alternate
list, 2 - On the flrst day anather ccnferee ceased attendlng and
Was nct chnted in the tatal SRR | | . L
_1;"“_“ — ”.'  .
Representatlgn frem the fﬁurteen states ‘was as. fallgws

*Alabama 8; Fler;da 11; Geargla 55 Kéntucky 23 M1551551pp1 33
North Carcllna 93 Sauth Carcllna 4 Tennessee 8; Illinois. 12

k:Indlana 4 Mlghlgan 17 Dth 12 W15c9n51n l and Mlnnesata l,‘:;w

2 e
See Appendlx A fcr a 115t Df part1c1pants and faculty o

. B s o s R S R s s i i i L
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Although the USOE Regional Program Officers and most
State Directors were diligent in their recruitment efferts, as
was the conference staff, there were a number of difficulties

in the recruitment process. These will be discussed in Chapter V.

Planning Sessions

In early March a small group of University faculty
members and graduate students in adult education met to discuss
the feasibility of holding a training conference for teachers of
adult basic education at the University. The sense of that
meeting was that the University had, in both the Department of
Education and the Graduate Schoal of Educatlcn resources which
might contribute to such a training program.

On March 30, this group invited M. Eldon Schultz, USOE
Regional Prpgfam Officer, to a meeting to discuss our initial
judgment of feasibility, some ideas for the training program,
and guidelines for submitting a funding request. We discovered
that the deadline for submission cf pf@pcsals was imminent,and
began 1mmediately to make initial plans and develop the fundlng
proposal. The prcpasal for the project was ccmpleted and sent
to Washingtcn the first week in Apriir |

- Initial acceptance Qf the prcject was glven lﬂ 1ate May

Vand on May 26, the Prcject Dlrector went t@‘théVU-Sa folCé,cf |
Educatlan to negatlate the prcject s budget NEthlatanS con-
,tlHUEd over the next few weeks and ;t became necessary, becauseﬂh

'of t;me factors 1nvc1ved 1n recru;tment and curr;culum develcp—”

f budget were. unresalved

l,ment to prcgeed w1th plannlng althcugh prablems Df the praject S':F
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On June 4, an all-day planning meeting was held to dis-
cuss some of the plans which had been developed by the staff with
ABE practitioners from Chicago and University faculty members.

The plans were those presented to the U.S. Office of Education
in the proposal for the conference and augmented by the self
directed learning concept.

The plan for the conference rested on ‘the following
assumption: that training programs for teachers of adult basic
education for urban blacks should involve the following com-
ponents: experiential, analytical, theoretical, practical, and
reflective or synthesizing. It was further assumed that these
components are most significant to the¢ learner when pursued
sequentially and that the depth of the experience in any given
component would vary with the needs of the learner.

The éxperiential component of the conference would
involve: first, structured observation in an ABE Family Education
Center; second, a guided tﬁtcrial with one ABE student; and
finally, supervised practice teaching in a Fami1y~Eduéaticn'Center;
Thié ccmpgnent offered the partiéipant an opportunity torexperience
one center, to diséaverhqw Qneadultvlearns,and to present
a lesson tc urban b1a¢k students;andhave‘thatr1esgan critiqued
by an expert 5upérviséri

The analytlcal ccmpcnent was related to the experlentlal f

rcgmponent 1n that part121pants were glven an Gppcrtunlty tG—,

"'develgp the;r sklll in classrcem analys;s by u51ng th31r Qbser-r

vatlan v151ts as. palnt cf departure.; S1m113r1y, th31r tuterlal

,wark was to cantrlbute to an awareness af themselves and thelr~f¢]-
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values and the effect of these values on teaching and learning

in an urban black community. Analysis of ABE materials would

also be an important element of this component. Both hardware and
software were to be examined and analyzed for ABE classroon
utility with urban blacks. Institutional analysis offered yet
anuther fu:us for the analytical component. An attempt was

made here tu better unﬂerstand and analyze ABE and ABE-related
institutions in the urban setting. Models for institutiunal
change were also examined. The final element in the analytical
component was analysis of culture and community. The emphasis

here was on black culture and principles of analysis which

might be used in understanding urban black communities. Each
element of the analytical component was to serve as a con-
ference eleutivei Participants were to select those three
electives'whiuh might contribute most to their development. as
ABE teachers.

The theoretical component of the :unferenue'encumPaSSBd
reading, mathématicsr black experience and urban 11V1ng sk;llsi
Each of these eiements was tu be offered to participants as
curriculum majors ut minurs. Eauh particlpant-wuuld select.
those majcrs and mlnurs Wthh would be most useful in attalning
his goals for the uunference. The dlStinCtan between magar |
- and minor wuuld 113 in the depth uf experlence and study related»
rtura given tupic, Each element would be SO structured as tu 7
1ntroduue the partlclpants tu cuncepts fundamental tc tea:hlng
'that partlcular element uf the ABE currlculum tu urban black

,Students

2&

'%Jff‘n
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The practical component offered the participant an
opportunity to practice the analytical skills he had developed
and to apply some of the theoretical concepts he had acquired.
This practice would be done through micro-teaching, supervised
practice teaching, curriculum unit development, and encounter
groups. ABE students from Chicago's Family Education Centers were
to participate as students in micro-teaching and practice
teaching sessions.

The reflective or synthesizing component was essentially
an independent or-self directed learning project. It was
intended that through this component the participant would
reflect on his experience at the,cénference and, through a
synthesis of his conference and pre-conference experiénce,

develop and test (perhaps in his practice teaching).a'unit of

instruction Qf some other bit’gf material which'wauld be
particularly useful for teachlng urban black ABE students.
The abgve narratlve des:rjptlan gf the plan of the,

cgnferenceris_gerhaps,clarifled by the f@llaw1ngfaut1ine;'

Components of the Teacher Traiﬂiﬁg‘6§nféTeﬁééA
Experiential component ’F”cbservatlcn in Famlly Educatlcn Centers
f¥;tutarlals w1th urban black students

   é}pract1ce teachlng 1n Famlly Llfe
“:QCenters R AT R S T R S

~Analyti¢31 cémehent1 v f f“ana1ys1s Df sélfa@d:falﬁes :JAf“"
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- analysis of institutions

- analysis of culture and community
) |

Theoretical components - teaching of feading
- teaching of mathemétics”
- teaching of urban living skills !
| - teaching of the black experienée 
Practical component | - mizrosteaching | %
- practice teaching E’
- ugit devéiopment §
- encounter gfﬁﬁps_. i
Refléctife component . indépendént or sélf direcfed learning

project on the development of a :
~curriculum unit or other materials
or concepts related to ABE for -
urbaﬂ black students.,

A e B S B

E#aluatlcn éf the conferenge waslto be cgnducted;ln two
‘phases.; F1rst an evaluatlve ;nstrument ‘was - develcped and
tadmlnlstered to the part1c;pants at the beglnnlng and end of
‘the cgnference. Secend a 31mllar lnstfument'wculd'be develaped'N
‘and dlstrlbuted threugh Stata leéCtQTS to part1c1pants and th31rw'l‘
superv1scrs after November 1 | '
| '» | | The ABE practltlgnersrand unlver51cy Fa:ulty 1ﬂVGlVEd
7'  1nlthe plannlng meet1ng seemed to feel that thé staff was Qverly   j
apf;mlstlc, if nct 1dea115t1¢ tln th31r expectatlgns far the
‘ :cgnference.» Thisl"ldeal sr" was partwcularly apparent when the
V':iistaff dlscuésed w1th the plannlng ccmmlttee tHe self dlrected ﬂ;7

g,learnlng madel far the zgnference,iin;fﬁ

» 1The self dlrected learnlng madel W111 be more fully
descrlbed in. the falch1ng sectiﬂn Qf thls chapter._ ‘
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After considerable discussion, the plans were accepted
with modification by the planniﬁg group and names of resource
persons for various components were suggested, The main point
of criticism seemed to lie with the staff's cptiﬁistic expecta;
tions regarding the commitment of participants to the goals of
the conference, the elaborate evaluative procedures, and the
self directed 1earﬁing aspeét of the conference. The sense of
the planning meeting seemed to be that the plan neeied:séﬁe sort
of reality test before further implementation was undertaken.
It was agreed thét ﬁracti:ing ABE teachers from the Chicago
adult centers and ABE students might prcv1de such a test.

In early June a luncheon meeting was called for prlﬁCI;
pals.gf'ChlcggQ sdadultrcenters to learn of the conference
plans ané to mé%t thé'§§ﬂféTéﬁCé staff. At this meetlng, the
principals were asked if they wauld be w111;ng tc select a

teacher and ABE student to meet w1th the staff tc further

test'neéded. " The pr1nc1pals agreed and the méetlng was Set far

- late June.

Four teachers and four ABEvétudéﬁtsxﬁétiwiﬁh fhé-séaffﬁ
at the univerSity faCﬁlty’Ciﬁblféf‘a 1été sftérﬁaaﬂ aﬁa dinnér
meeting; Agaln the plans were dlscussed and agaln sllghtly .

';médified - HDwever the teachers and student% seemed to feellg%j

that the staff EXpectatléns regardlng part1c1pants were realistic

and that the plans were ready for lmplementatlan Slmllarly,7‘;

the self directed 1earn1ng madel galned suppart in thls grcup
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These were the only formal planning sessions held for
the conference. However, consultation with university faculty
and ABE practitioners continued throughout the pre-conference

phase of the project.

Curriculum Development and Self Directed Learning

The curriculum of the conference was planned in such a
way as to offer each participant an opportunity to develgp and
pursue his or her own objectives for the conference, to select

learning activities to meet those objectives, and to evaluate

“his or her OWn progress téward the attainment of those DbJéC=

tives. Thls training model of self directed learning requlred

the ;regticﬁ of a number of learning activities for participants

~to choose from as tﬁey de#eloped their learning plan for the

conference. Qeszriptiané of these activities, learning plan
outlines, statementslcf instructional goals and self directed
learning were included in the cénférence catalog.

Rather than reiterate the content of the catalog in the

{,bcdy,of this repartf the catalog itself has been includédvin

’_the report as Appendlx B.

: chever, one br;ef ccmment on th _ 1f directed 1earnlng

madel seems appropriate. | Th;s mudel develaped by Dr. Dale

'VEdward of Chicaga 5 Evergreen Park ngh Sch301 and mcdlfled by ,_4'

of the cgnierence. Seme Df the ccnfeEEﬂﬁe planners felt that

»such a mgdel wh;ch depends heavlly cn part421pants Judgment

1nltlat1ve, and evaluative skllls would be 1napproprlate fcr a S

2
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teacher training conference. It was suggested that teachers
need more structure than that which is provided by the SDL
framework. The conference evaluation effort, which will be
reported in this document, will seek to empirically test the
utility of this model for short-term teacher training experiences

for ABE teachers.

Faculty Selection

Thelselecticn and recruitment of faculty and consultants
for the conference was a cooperative effort made by the cénference
staff and planning committees. Mr, Schultz, USOE Regional
Program Officer, was also heipfﬁl in identifying special resource
persons from outside the Chicag@rarea_

There were five categories of persons related to the
teaching function of the conference: staff, faculty, censuitants,
resource team members, and facult& assistants. Thefcllowing
briefly describes éachperson and the role each assumed during
the conference. | | VV
Staff:

Lucy Ann G61selman, Ph.D. - Project Diré ctor; Directcr,
Master of Arts in Teaching Program, University of
Chicago; Assistant Professor of Education, Graduate

Schcal @f Eduaatian Unlver51ty af Chi:age. o

Jane Marle Brcwne, ‘M.A. cand1date, HSSQClatE Directar,

Farmer Teacher 1n ABE Prcgram.h .
VPhYI is Cunningham Ph ;'candidate, Research A5515tant
' ~University of Chicaga, Current Research in Adult
Ba51c Educatinn.,,,,,, , R g

Jcseph Alexander, M. A candldate; Canferenee Cc-ardinatgr,_i
Fcrmer Teacher 1n ABE Prcgram,,f A : -
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Faculty:

Max Bell, Ph.D., Associate Professor, University of Chicago
Graduate School of Education; Research on and experience
in teaching mathematics.

Alice Carnes, Ph.D., Assistant Professor, Graduate School
of Education, University of Chicago; Research on
values and classroom analysis.

Jack Carnes, Ph.D. candidate; Research Assistant, University
of Chlcagg, Experlenced trainer in simulation games
for ABE teachers.

m
\ﬂj
a1
i

Durham, Ph.D., Assistant Professor, School of Social
Service Admlnlstratlcn Un1ver51ty of Chicago; Trainer
for Natlonal Training Labaratcrles

Barbara Farnandis Ph.D. candidate; Reading cgnsuitant
Chicago Baard of Education; EKPETlénC%d reading
teacher for adults.

Taylor Griffin Ph.D. candidate; Staff Associate, Ford
Training and Placement Program, University of Chicago;
Experienced leader of T-groups and simulation games
for teachers. -

William S. Griffith Ph.D. Asscclate Professor of Educatian
Department of Eduia;l@i University of Chicago; Author
- of numérous books and artlcles on ABE.

John Hatfield, ABE administrator; Respected'cansultant;an
reading materials. o . ; S

RanaidrKiﬁmons, Ph.D. candidate;'Assaciate Déan, Kenﬁedy—
King College; Experienced teacher and administrator.

Kevin Ryan, Ph.D., Associate Professor, Graduate School of
Educat;an, Univer51ty of Chlcage one of the developers
of mlcrateaching technlques ‘ e

Frank Samuels, Ph. Assac;ate Dean, Mllwaukee Area
ST Technlcal CDllege Experlénced t%acher Gf urban living
skills, .

DarcthYSC1ark; M.A., Experlenced readlng teacher.;r” 7
,;RgnfCl§Yt5ﬁ,‘M;A AEE teacher and adm;nlstratar
Viaiet,Maléne;’M AL Reglstrar and cgunselﬂr Kenned?;King
- College; Expérlenced ABE counselor. .~ -

l

'Eunicé,Schatz,VM.A.?VSozialcg;st, teacher;fadmiﬁiStiétar,:

| S R 3 Y
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Karen Kruzel, Ph.D. candidate; Former ABE teacher; cuxirent
research in hlstgry of ABE movement in United States.

Emogene McMurtrey, Graduate student in adult education
currently specializing in ABE.

Theresa Hayden, Conference Librarian; Former GED student,
now working on B.A. in sociology at Roosevelt University.

Consultants:

Lois Burrill, Staff Associate, Te%t Development, Harcouit,
Brace § JovanDV1ch A551stant Editor, ABLE reading test.

Alfreda Duster, Ph.D., Director of Cammunity Relations,
Dpportunlty Centers; Author and former teacher of ABE.

James Griggs, M.A., Assistant Professor of Education,
University of Illinois Circle Campus; Director of the
Chancellor's Pr@gram for Community Affairs.

Peyton Hutchinson, Ph.D. candidate; Former ABE teacher;
Currently director of READ of the Detroit Public
Schools and ABE teacher trainer.

Mark Krug, Ph.D. Prafesser, Graduate School of Education,
University of Chicago; Historian and author of numerous
books and articles on Black History.

Juliet Walker, Ph.D. candidate, Staff Associate, Ford
Training and Placement Program Un1ver51ty of Chicago;
Experlénced teacher ,

Oscar Brown, Jr., ATtlSt in R351dence, Malcolm X Ccmmunity
College; Lecturer on Black Arts.

Resource Teams:
Imogene Evans T e A : ,
James Planer A1l teachers in Chicago Board of
Thomas Rotruck ~ Education Adult Centers; served
Ruth Williams - on resource teams o

Mary Bray
Hattie Foster =
Cheryl Jackson . o ST
Elmer Taylar o , A1l currantly ABE studénts in
‘Geneva Conway -~ . Chicago Board ¢ of Education Adult
Ida Robinson o . Canters, served on :resource teams
Predennis Conant ) .
- Daisy Phillips
~Del Marie Hobb
- Fannie Hunter =
~Katie Wilson

e
: [ " &
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Robert Grimes
Robert Murphy All administrators of Chicago Adult
Margaret Sering - Centers; served on resource teams

Faculty Assistants:

Jean F. Bell

Elizabeth Schoeps All faculty assistants in the
Eileen Knesper Conference's Mathematics Learning
Ednarene Smith Center




CHAPTER 1V

THE CONFERENCE

-

In describing the actual occasion of the conference,
this chapter will be divided into four sections: the setting,
the event, a curricular example, and Phases I and II of the

evaluation process,

The Set§ing

setting for a residential learning experience. The comfort
of sleeping accommodations, the availability of guod and

reasonably prized food, and pleasant and functional classrocms‘

residential conference.

The caﬁféreﬁ¢e'had difficulties in most of the areas
noted above. Because of late funding andvarious other deﬁaﬁds
for housing on campus andvin neighﬁcring h@tels,'partiéipénts
were hcused;in the“Shcre,®fivé Motél. Service at thé'mbt51 ﬁa§
less than adequate and, although ihé3staf£ wasassuTEd,tHét
dining fa:ilities, daiaﬁed bY'fifeiﬁeafly summer,'wdﬁld»bé'
“rengvated by the Opening of the EanETEHCP ,this was not the o
:Case.. Consequently, part;clpants were pressed intg findlng -

5Gther plafes to dlne,'31thér on campus QT in the ne;ghbarhaad

23
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Transportation from the motel to the University for
classes was adequate when supplemented by the staff's automobiles.
However, the need for transportation worked an additional hard-
ship on participants and staff,

Classes and most class-related activities were held at
the University~in the University's Laboratory School. Classrooms
were adequate and the library-learning center proved to be the
focal point of the conference. Late eveﬁing seminars were held
in the conference room of the motel, as were the Learning Gréup
meetings. Again, the motel facilities were less than adequate

and were a source of irritation throughout the conference.

The Event

The conference began Sunday, August 1, with registration
at the motel and a plenary évening session at 7:00 p.m. at the
university. The'kéyngte address, delivered by Professor James
Griggs of the University of Illinois, Chicago Circlé Campus
ment, the effectsroﬁ that environment on urban bla:k,students,
and sqme specu1aticnsHa§to the.éffectivenes§ Gf special programs
which havebgenEreatéd.talrespond to the ﬁeeds”of»such.students;r
The Qpéning sessicnwasfDlleed.byaxreception.fof»stgdentshf'
and faculty | | 7 | O | S | |

'. The flISt full day Df the conference, August 2 begaﬁﬁ “7
 w1th an Qr;entatlcn SESSIDH whlch 1n¢luded an 1ntrgdu;L%Qn tD
rthe Self dlrected 1earn1ng deél and flVE mlnute presentatlﬂns :

by each faculty memker Wthh descrlbed that faculty member 3
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course of activity. Thesé presentations formed the basis of
participants' choices for their individual learning plans for
the conference.

The presentations proved effective for both faculty
and participants. They required faculty members to compete
for the attention aﬁ& ultimately for the time of thé participants
and they gave participants a chance to see, heaf, and in some
instances question the faculty as to the faculty member's
intent and expectation.

The afternoon was spent in visits to Chicago's adult
centers. Participants were assigned to Learning Groups, and
with their Learning Group leader, visited one of the adult
centers where they were met bythe.principals, given tours of
the facilities, and enccuragéd to visit ;lassés.

On the evenlng of August 2, participaﬁts again met with
their Learning Group leaders to begln to develop their learnlng 
plans for the ccnference and to select those ccurses and
act1v1tles .which wculd best augment th31r plans. At 9: 00 p m.
they registered for the courses and activities they had sele:ted

Tuesday thraugh Erlday @f the flTSt week they attended
th31r majcr caurses, cllnlcal experlencas and electlves durlng

the day and each évenlng were 1nV1téd tc special semlnars

rrrelated tc ABE 1 Frlday evenlng praved tD be ane of the hlgh- |

- llghts af the canference. The graup went by bus ta v;51t

"See Aﬁpendlx B far the sp321al seminars and caurse e

,schedule 115ted lﬂ the canference :atal@g
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Malcolm X College and were given a tour of that institution.
Prior to the tour, a musical program was presented to the group
by Oscar Brown, Jr., Artist-in-Residence at Malcolm X, and

three of his colleagues. The program was more than entertain-
ment, although it was certainly that. It wae'medeupef music
composed by Mr. Brown, which sought to dremetieeily present the
life style, dilemmee,end joys and sorrows of the urban black.

At the conclusion of the program, Mr. Brown spoke to the group
of his conception of the role of the arts in the self realization
and determination of the black community.

Saturday morning, August 7, the pertieipente again
boarded buses which took them to the Martin Luther King-Werkehep
and Operation Breadbasket. There they Eeerd.en address giveh"
by the Reverend Jesse Jackson, Direetee ef'Operetien‘Breadbesket.
Following this visit, some participants visiteda:numberef
black book stores on the West and South sides of the city.
Saturdeyefening and alldey-Sﬁn&ey were tnecheduied_ Sundeye

evenlng a party was held fer ell pert;c;pents end feeulty at the

The seeend week ef the eenferenee began w;th a eent;nue—;'

tion e£ meger and m;ner eeureee elinleel experleneee end eleetlveef

; whleh were supplemented by fleld trlpe te the eeunty jali end

~two etete penel 1net1gutiene te v1ew AEE pregrems in theee 1net1—ix

'meetlnge end epeelal eemlnerei;;The flnel eeselen ef the cenfereneej;

’tutlens ‘Eveninge :ageln were teken up w1th Learning Greup

'fwee held Frldey, Auguet 13 :end eentered en pertleipente' 3

_ eveluetlen ef the eenferenee , Eeeh Leern;ng Greup eeleeted ene

ei;;ﬁagﬁ
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representative to make an evaluative report. These reports
were preceded and followed, respectively, by summary statements
by the Regional Program Officer and the Project Director.

This rather simplistic recauntiﬁg of the Egnference
events will be augmented by the curricular example in the next
section of this chapter. But before proceeding to that
section, some comment must be made as to the ideological
climate of the conference.

Both black and white participants seéméd extraordinarily
varied in the ideological-political orlentaticn they brought
to the :cnference - Although the majcrlty seemed comfortable
with the structure and the events of the conference, there
was a small but vocal minority which was not. Some few partici-
pants, both black and white, seemed to feel that the conference
was '"too radical'. The most Speclflc example Df ‘this pelnt -
of view came in criticism of thé'trlp,ta*Operatlan,Breadhasket?
‘SDmé‘felt thatfRév Jacksan s pranauncements cancernlng self~
‘determinatien and le;tlcal act1v1sm»wefé-counter»ta-the fif
splrlt Gf mutual trust and IESpéCt in éducatlanal endeavcrs.

Slmllarly, a greater but Stlll 6321ded mlnarity e

felt that the effectlveness of the conferen:e was mlnlmlzed

‘by the fact that the DlTéCtDI Qf the prcgect was whlte. Thlsjf”’-“

V1ew was expressed ln the erentatlan meetlng cf the flrs 'j }*sm,“

xf?daY,,WaS ra;sed 1n a number Df classes,,and Wasfaga;n expréssedffgf}“

?during the flnal évaluatlen 5%551Gn.;7ff¥?=1i5

ResPDnses ta thlS 1ssue varled Wlth the staff Gr': V

 [Lfaculty member ta<whcm 1t was?addressed:wfTgefﬁffycig;;fm‘wz

3fcan bé s0 déscrlbed staQ;Egcfith?ew;afimWastﬁq2n§téfth§;ngmbérjlg
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of black people involved in the staflf, planning groups and
faculty of the conference and to let the experience of the
conference bear the proof of its utility. Further dis-
cussion of this issue will be handled in Chapters VI and VII

of this report.

A Curricular Example

Most faculty members completed daily logs which were

collected by the conference staff. Professor Max Bell,
the mathematics instructor for the conference, wrote an
informal narrative report., Professor Bell's report
so beautifully complements the spirit of the conference as
well as its cognitive intentions that it is included, in
part, in this chapter. | |
I. Mathematics Major for ABE Conference

A. General Remarks:
I did not keep a daily attendance record, in part because
I didn't get a class list until mid-week. The class list in-
cluded 31 names as having pre-registered; when on the last
day I asked people to iﬂdicate what materials they had |
received, there were 7 names in addition to those pre Teglstered
added to the list. I d;d CGunt the hause" nearly every day;
most days. there”weré about 36 pe@ple~w1th a low Qne day_
of 30 and hlgh ancther day of 40. Most days~inadditién’tc»
myself there were my 1abaratcry 3551Stants, and Dn Same ”   ;

days a couple of ,mY_,,gra,du,ate;s,.tudent_,s,;a,,g.; Ther;ei..was very,lvij_ttle

,,;'1 7 o e 7 7 ,
 See Appendlx B anference Catalague, for a full des=
T cr1pt1Qn Df all course foerings 1n§1ud1ng mathemat;cs SR
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lecturing and most of the time was spent working on the
been difficult without the extra help that I had, especially
since we were ''pushing' an awful lot of material in a very
short time. As to "individual contacts" the organization of
the classroom meant that I had at least a brief contact with
ﬁearly everyone nearly every day, in addition to work with
individuals by my laboratcry assistants. There were also
probably two or three brief individual conferences after
class or in hallways each day.

I would say that generally the response of the group
ranged from generally skeptical initially to generally

enthusiastic by the end. What follows is an approXximate

Day 1:

After a brief introduction the group was asked to

‘Split itself into three groups and to spend 20 minutes

alternately in each of three areas. In the first area
teachers were issued their own set of Cuisenaire rods and
were asked to work with them by éelecting cardS'erm one of
the several sets of 'workcards' that were in the area. In
the second area there were strips of paper and teachers
were asked to do paper strip geometry as per’pagesSixfeen
and seventeen Qf'thE'"ExPeriments inlMathématics;:Stage 1“

handout that was given to them and paper strip fraction work

‘as per a dittoed Day 1 worksheet. The third area teachers

'ﬁarked with posters and other exercises from the Peas and

Particles teachers' manual. These are exercises in estimation

,,§§§3 
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and approximation. Every 20 minutes I would interrupt the
group and ask them to change to a different area.

For the final 25 minutes of the class, I discussed
with the group what is '"'really' wanted as mathematical
competence of '"everyman', using as a basis my mimeographed
handout with a similar title. In the process we discussed
the velevance of concrete ~embodiments' of concepts such as
they had just experienced.

On the whole I believe the exposure to materials was
successful but another time I would start with something
other than the Cuisenaire rods; they are too complicated to
get into with only a 20 minute time allotment.

About the first 45 minutes was spent with the class
working on ''poker chip arithmetic'" as per the worksheets hand-
ed out. These included work designed to embody concepts of
our base 10 numeration system, addition, subtraction, primes,
arrays, and multiplication. Teachers worked individually or
in informal groups, with myself and the lab helpers circulating
and helping Qﬁt where needed. I then discussed with my entire
class such other uses of the poker chips as positive and
negative numbers (exploiting differént colors); the several
differént situati@ns that lead to subtraction as a "mathematical
model'; and the several ways of representing a multiplication
with counters.

 ;.During.the last 20 minﬁteskaf the class half cf,the
class manuiacturad Vminiiégmputers" and'the,cther half of the

- class manufactured directed number slide rules starting with

' v {“ ’
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materials that had been pre-cut and partly marked by the
materials assistant.
Day 3:

The entire class worked under my direction for a
while using poker chips to explore the various situations that
lead to division as a mathematical model and for some further
exploration of multiplication. There was then about a 20
minute period in which students made for themselves'whichever
of the mini-computer boards or directed number slide rules
that they did not do on Day 2. The remainder of the hour
was spent with each individual coming to terms with the
mini-computer using dittoed worksheets that we had handed
out and posters that we'd tacked up illustrating the two
main rules that force the mini-computer to operate in the
way it does. The mini-computer is a fairly complicated
device using both binary and base ten numeration and Dperét*
ing somewhat like a '"real" electronic computer; there was
some confusion, hence another time I would prcvide-mcre
extensive and detailed worksheets and more time. i.alsa
handed out work cards for the directed number SIide'fﬁle_éﬁd .

asked them to come to terms with that on their own.

For about the first half-hour I worked with the class

“while they worked at their seats with the mini-computers,:

illustrating how division could be done either by repeated

subtraction or by dividing into equal groups on the mini-

computer. I commented briefly on how one ceuld'Set up a

37
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This latter is one of the nicest things about the mini-
computer; there are few other things that force consideration
of decimal notation independent of common fraction notation.
We then distributed the Trivett book on Cuisenaire Rods and
advised them to come to terms with that material on their own.
We then distributed Dial-A-Matic adding mézhines and workcards
and they spént_mast of the remaining part Gf the hour working
with them. Near the end of the hour we distributed pre-cut
blanks for geoboards and asked them to mark a grid on them;
blanks for .tangrams and a sheet showing designs that can be
made with the tangrams, and the handout "Experiments in
Mathematics, Stage 2" along with pre-cut blanks for making
~""Napier's Bones'".

Day 5:

Most students came in early to finish their geoboards
and to cut the Napier's Bones card into strips. I spent a
few minutes showing the group thé uses of the Napier's Bones -
a simple and versatile mechanical multiplication device. I
reminded them that with such devices as Napier's Bones, Dial-

A-Matics, slide rules, tables, and other concrete materials

the getting of answers in arithmetic could always be accomplished.

~Hence the typically,tery heavy stress Dn_ccmputatian skills
may be unwarranted - perhaps it is mare'impértant gafkgcw.
when to use the varipnsjapgrationsand what would be an
apprqpnigt3 range'Q£ answers. . Also by way of recapitulation

I remarked that a possible teaching strategy to consider might

" be concrete operations moving to the first stages of abstraction

B B

a8
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via sympolic recording of results of concrete manipulations
and from there to symbol manipulation.

With these preliminaries over we moved to the main
business éf the day which was to display and consider briefly
a numbef of embodiments of fraction concepts. Those considered
were Cuisenaire rods (very briefly), gecboards or diagrams
equivalent to geoboards; fraction strips (see first day);
fraction wheels; and fraction cards. As ‘usual, students were
given or manufactured for themselves samples of each of the
materials displayed or used during the class. The fraction
cards took most of the time; they consist of a deckgnf cards
with the same structure as a deck of ordinary pléyfﬁg cards -
13 different fractions, each fraction in four versions, first
in "lowest terms" then three equivalents in higher terms.
(We had previously explored the use of ordinary playing card
decks in games for drill with whole number and positive-
negative number operations). Along with this wéﬁt*the "Fraction

Card Decks and Uses'" pamphlet written by Pamela Ames.

Day 6:

The first part of the class was spent redeeming a
promise in response to the classes' demand for materials on
decimals! (On the questiennaire given the group at the
beginning of the cchferencé'dezimals and percents waré the
most frequently mentioned trcublesame areas). We noted again
that at least in the basic educatién of every manVESSEntially

all of thé mathematics required of him should be mathematics

a9
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conceivably useful principally from measure and from money
transactions. Some diagramatic and concrete devices for
getting across ideas of decimals were displayed. With
respect to computation we remarked that decimal computation
is precisely the same as whole number computation with the
additional problem of placing decimal points. For placing
the decimal point we suggested that the best way was a
rough approximation of the order of magnitude of the answer.
Class members were quite uncomfortable with the notion of
using approximation instead of exact calculation and "rules"
an& this led to some very useful discussion. With just a
few minutes left we talked very briefly about geometry and
indicated the usefulness of the geoboard and handed out
straws'and pipe cleaners for making geometric figures. I
also talked briefly about Pam Ames' "Think Money'" card;
handed éﬁt her '"Mission Impossible' cards for teaching appli-
catiané and her ”Fractiénég Concepts before Operations'.
Attention was directed to the Cohen book on gegbgafd that
all had received during crientétion and they were asked to
come to terms withvgecbcards using that book. At the end we
handed out a list of séurces and prices for material used in
the_coursé. |

The class ended with expressions of satisfaction all

around. I found the whole thing exciting and useful to myself,

especially"their comments on adult basic education.
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1I. Mathematics Minor for ABE Conference

General Remarks:

Attendance during the three days ranged from 30 to 35.

| Generally speaking the course was a quick romp through
many materials with much less opportunity for actually work-
ing with the materials. I gave the class a choice of this
romp through many materials versus more detailed consideration
of fewer and they opted for the former. Since the materials
‘and experiences were much the same as for the major, though
in abbreviated form, I'11l simply list here what was done and

handed out each day.

As before we started out the class with students
spénding.time'with poker chip arithmetic and paper strip
fractions. This time we gave them more time to come to
terms with the poker chip arithmetic since we had decided
that this was an excellent way for them 'to see some of the
arithmetic concepts. We handed out and commented briefly on
Cuisenaire Rods and the Trivett guide to them. We also handed
out the two "Experiments in Mathematics' excerpts and gave
out préﬁcut cards to make the Napier Bones. ' |
Day 2:

We spent a-little bit of time with'the Napier Bones'
computations. They then spent sometime working with the -
Dial=A=Matic adding ma;hinesrand'wcrkéards_ Each class member

then made himself a gecb@ardrand'a diréctedrﬁumber slide.

i R,
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rule. I exhibited a beam and hook and washer balance
(not shown in the mathematics major) and the Cuisenaire
rod activity cards. They were given worksheets for the
directed number slide rules and reminc :d of the Cohen book
which they could use to come to terms with the many possi-
‘bilities for using geoboards. We spent some time exploring

the possibilities of using ordinary playing card decks for

" both teaching number concepts and drill in simple number

operations. (I forgot to mention that this is also done on

about Day 3 of the mathematics major).

Day 3:

This was a quick guided tour of many,materiais with
very little opportunity for them to work on anything in
- particular. 'We displayed the Pam Ames '"Think Money Cards",
"Fractions: Concepts before Operations', "Fraction Card
Decks and Uses'" and '""Mission Impossible': also, "Tﬁings to
Make Out Of..."; tangram blanks and worksheets; and the list
showing sources and pfi;es_far all the materiéls that had
‘been used. I also handed out the straws and pipe cleaners
used for working geometry; some duplicated neﬁspaper articles
showing uses of-mathem&ticsé displayed the,fraéﬁign wheels
and distributed blanks for_making.fractionwheéls.

The mathematics minor seemed to me‘te be much too
rushed; I only hope that the whierindtcuIWaéscméwhat

useful.

AR
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1

- Evaluation: Phase I and II

Upon arrival at the conference, and preceding the
opening session, participants were asked to respond to
ten case studies of ABE problem situations. Each day, during
the conference, participants were asked to complete a log of
their activities and the final day of the conference partici-
pants were asked to respond again to three of the case
studies given to them upon arrival.

When participants were given the first set of case
studies, they were also given a short description of the
evaluative process which had been developed for the conference
and were asked if the staff might have their permission to
send questionnaires to their immediate superiorsxwhichlasked
for assessments of the participants' teaching skills prior

to the conference. It was also explained that similar

November in an attempt to determine if any changes had occurred
in the participants' teaching behavior which might be
attributed to the canferenée_ It was also explained that in
early November a final series of case studies would be sent
to parti:ipants to ascertain the general utility-nf the
conference and the specific utility of the learning projects
they had developed during the conference. |

The data collected from these efforts will be analyzed

and findings reported in Chapter VI of this report,

1 , SRR R " :
B See Appendix C for evaluation materials for phases
I and II. '

o | | A3




CHAPTER V
POST-CONFERENCE ACTIVITY - EVALUATION

In this chapter the objectives of the evaluation will
be stated and the evaluation procedures explained. Data will
be presented in two sections: first, data related to the
evaluation of the conference, i.e., objectives, recruitment,
format, faculty, staff, and materials; second, the use of the
Self Directed Learning (SDL) model, i.e., its process and its
outcomes. Following this presentation conclusions and recom-
mendations based on the data analysis will be given in the

final chapter of the report.

Objectives of the Evaluation

From the beginning the conference staff insisted that:!
an integral part of the Chicago conference would be an evalua-
tion of the conference and more specifically the use of the
SDL model as a method for teacher training in ABE. This evalua-
tion was considered central since little evaluation has been
done in the last seven years in ABE teacher training conferences,
andrthe staff felt strongly that.uﬂless some of the resources
for conferences be invested in an empirical appraisal of thé_
aativity? there is no basis exceﬁt'intuitignrtg imprcvé,future
canfEIeﬁ;es and to add to existing knowledge of the teacher

training process in adult éducatiqnj
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Accordingly the objectives of this evaluation are to
state explicitly the criteria of the planners for the conference
and to evaluate their success in meeting these criteria, as
well as to attempt to test the feasibility of the SDL model

as a method for ABE teacher training conferences.

The Evaluation Procedures

On arrival at the conference, conferees were given nine
case studies in which a problem relating to the ten general

objectives of the conference was stated. Conferees responded

to these nine case studies, three of which were selected on

the basis of the best responses and were administered on the

last day of the conference and three months after the ‘close of

the conference.l

Each conferee was also asked to give the evaluators his
supervisor's name and address. During therccnferenCE'supérvisars

were asked to evaluate the perfcrmance of the canferee prior

to the ranference by means of a malled questlcnnalre Three

months following the canference superv1sérs were asked again to

-evaluate the post conference behavior of the‘canferee. Canferees

were also asked at thlS t;me to respand to a questlcnnalre re-

"gagdlng the appllcatlan Df the;r learn;ng exper;enﬂes back home

‘in their cla=wr@cms or prcgrams

Durlng the canference ea:h cunferee and staff member ,

S Was asked to flll out dally legs dccumenting hlS act1v1t1és
'aplnlcns, and feelings regardlng varlaus aspects of thE‘chferéﬁéé{fi7j

The evaluatlgn staff checked attendance at group msetiﬁgS; classes =~

andkfleld trip, by v;51t1ng these aCth1t1€S and 1njséme ihétéﬂéés’:ja»

— - A A - ,;,a;,,, m—

15%3 Appendlx C. ',}ius"_‘
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from reports by group leaders or faculty members. Each conferee
was also asked to turn in a copy of his SDL plan.

These data were coded by the evaluation team. Case
studies, SDL plans, and open ended questions underwent a
contei.t aﬁalysis and a score or value was assigned to these
non-quantitative measures. A serious shortcoming in this
procedure was that no checks on reliability were obtained
between raters. . All data were coded so that the raters would
not know the name of the respondent. Case studies were done
as a group to prevent biasing an individual's response on one

case study with his response on another case study.

statistics, cross tabulation, and Pearson product moment
correlation by means of the SPSS prcgramil From this general
<nalysis independent and dependent variables were selected and

tested for significant relationships.

The value of these procedures is limited in terms of the
cooperation of the conferces and their supervisors. Table 1
conteins information relative to the extent of that response.

In each case that data are presented the number of cases on
which the data are based will be given. The reader is cautioned
to recognize the limitations of the data espeéiallyin terms

of the conferee's post evaluation responses (N=41)*.)

lstatistical Package for the Social Sciences.
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TABLE 1

RESPONSE TO THE EVALUATION PROCEDURES
N=97

Procedure Number of % of
Responses Responses

Case Studies - Pretest 77 79

Daily Log - August 1 76 78

August 2 85 - 88

August 3 87 - 90

August 4 84 87

August 5 78 80

August 6-7 70 72

August 9 73 75

August 10 63 65

August 11 63 65

August 12 69 71

Case Studies - Post Test I 68 70

Supervisor - Pre Evaluation 68 70

SDL Plan 89 92
Conference Post Evaluation

(Includes Case Studies Post 2) 41 o 42

Supervisor - Post Evaluation 72 74

. Analysis of Data - The Conference

2

for program planning for adult education were criteria—which
the conference would attempt to meet. Within this context,
however, several specific criteria for this conference were
formulated explicitly by the staff. These criteria for the
most part were based on alleged weaknesses of former ABE
teacher training conferences known either by studying previous
conference reports or from assessments by personnel attending
previous conferences. These criteria are grouped under the
following headings: recruitment, faculty and staff, methgdgg

conferee involvement, and articulation.
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Accordingly the following specific criteria for program

planning were established:

1. Recruitment. (a) a full complement of conferees
will be recruited.

(b) an emphasis on recruiting non-
white conferees will be made.

(c) teachers rather than administrators,
teacher trainers or counselors will be recruited.

(d) teachers representing many programs
rather than & few programs in an area will be
recruited.

(e) Teachers who have had no previous
opportunity for training will be recruited.

2. Faculty and Staff. (a) faculty will be recruited on
the basis of their competency rather than their

public image.

(b) faculty will be rezruitgd who will
produce substantive material rather than orations.

(c) faculty selection will be biased
toward black personnel.
(d) group leaders will be recruited

who have backgraund in adult education and who
are W1111ng tc glve prlcrity to 1nd1v;duallzed

attentd Ip-members.

3. Methods. (a) assuming a hetercgenecus group of
' conferees, priority will be given to individualiz-
ing the methads of instruction, i.e., small
groups, varied curriculum, flexible Schedule,
a strong complement of resource personnel,
use of the SDL model. :

(b) instructional methods will emphasize
"hands on" training, experiential learnlng
experiences, and inductive methods of presentation.

(c) conferees will be treated as adults,
decldlng on their own objectives, activities,
use of time, and use of resource personnel.

4. Conferee involvement. (a) local ABE teachers will :
~ be represented on the planning committee and

as resource personnel. , ‘ g

O . 48 D
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(b) conferees will be represented
in the program planning process by a steering
committee at the conference.

. (c) ABE students will be involved on
the planning committee and at the conference
where appropriate.

5. Articulation. (a) the conference will be planned and
implemented by involving state directors in the
process and program.

7 (b) information on state planning
and professional associations will be made
available to the conferees.
In evaluating the conference data will be presented

in each of these five areas to ascertain whether these criteria
were met. In the area of "methods'" a fuller treatment of the
SDL process will be given in a separate section. Within the
program planning process two serious areas of deficiency
developed which impaired the success of the conference. These
deficiencies lay in the area of housing and the pace of the

conference. Accordingly these two areas will be included

withimthe—evaluatiomr—data:

Reg;uitment

| The recruitment of conferees was done through the
cooperation of the state officers responsible for ABE within o i
their state and the Regional Program Officers. There were é
distinct-differences within states in terms of the aggressive- §
ness and?Speed;with which recruitment proceeded. The late
funding of the conference appeared to be an accepted fact
with most state éfficers yet one state officer went on
vacaticﬁ during the recruitment period without providing any

procedure for approving conferee applications. Other state

49 ...
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officers had lists of participants ready to go as soon as
the actual contract had been negotiated.

In order to assure a full complement of conferees
perﬁission was obtained from the Regional Program Officer (RPO)
to recruit teachers by the project staff with the understanding
that such persons apply through the designated state officer.

By advertising the conference through persons known to the staff
and professional adult education assagiaticns, over 120 applica-
tions were processed but only 104 were accepted since the staff
was not sure of the cancellation rate and since there was fear of
over spending budgetary limits. There were nine cancellations
and only two persons from the alternate list were able to accept.
Five applications outside of Regions 4 and 5 were received and
sent immediately to the appropriate state officer; participants
dealing with primarily ESL were notified of conferences which
more directly dealt with their interests. At all times the
staff emphasized the recruitment of teachers who dealt primarily

with urban blacks and a strong effort was mounted to make sure ~ 7u£:

non-white teachers were aware of the conference. Demographic

data on the conferees are presented in Tables 2, 3, 4, 5, 6, 7
and 8.
TABLE 2
RACIAL COMPOSITION OF CONFEREES
(N=97)

Race Number Percentage

Black 80 , 82
Other nori-white 3 o 3
White 14 14

Total | 97 100.0% f
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TABLE 3
CONFEREE RECRUITMENT BY REGION AND STATE

— — ReGlon IV T — REGION V.
- ‘State 17 e o sumber I <43 ATl atme Number B
State Allotment AttEﬂdi‘lg ) , State Allﬂtmeiniti Attéﬂdlng %

(-

Illinois 16 12
Indiana 4 4
Michigan 11 17
Ohio 12 12
Wisconsin 1 1
Minnesota 0 1

Alabama
Florida
Georgia
Kentucky
Mississippi
No. Carolina
So. Carolina
Tennessee

fon
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 Total 56 50 51. Total | 44 47 48.5
TABLE 4
PREVIQUS ATTENDANCE AT FEDERALLY FUNDED INSTITUTES
Institute Number of Percentag
Attended Conferees rercentage
0 68 70.1
1 18 ' 18.6
; 2 4 4.1
3 2 2.1
4 1 1.0
Missing data 4 4.1
Total 97 100.0%
TABLE 5
TYPE AND LENGTH OF CONFEREES!
EXPERIENCE IN ABE
~ Part-time (N=62) " Full-time (N=26)

Number of years % Qf'Cénfefééé"NumEEf of years % éffééﬁfefees

5 to 20 40.4 5 to 20 28.7
3 to 4 16.1 3 to 4 '
2 to 3 17.7 - 2 to

‘ 1 to 2 11.3 1 to 2 24.2
less than 1 14.5 less than 1 ' 20.4
— Total  ~  100.0% ***”hm - Total . 100.0%

N BN
-l
Lis ]
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" TABLE 6

NUMBER OF HOURS CONFEREE WORKED PER WEEK
IN ABE PROGRAMS

Number of Number of Percentage
hours Conferees (N=77)
2 - 6 3448 44.1
8§ - 20 16 20.7
20 - 40 25 32.4
Over 40 2 2.8
Missing data 20 --
Total 97 100.0%

a.. , i : . .
"The mode was 6 hours with 18 persons in this category.

TABLE 7

PERCENT OF BLACK C:.TENTELE SERVED BY CONFEREES
(NEEO)

e —— ——
= SR —————————— —— -

Percentage ef Blecke Number ef Cenfereee Percentage

Below 25% | ... . 0 0

26 to 49% 6 10.
50 to 74% 11 16.
75 to 100%2 43 | 73.

Total L 60 | 100.¢

8The mode was 995 w;th 27 conferees flttlﬂg this
category.

"3' TN N ]

TABLE 8
EDUCATIONAL ATTAINMENT OF CDNFEREES

Higheet Attainment Number Qf : P%§e$%§ege

Participants

ngh Scheel 1 1.
Associate Arts 1 1.
Bachelor of Arts (Selenee) 37 52
Masters - 32 45
Missing dete : 26 -

Total N 97 100.0%
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The data indicate that 83 of the 97 conferees were
non-white and that each of the 14 states was represented at the
conference. Some states in each region were not able to recruit
their quota; Michigan was able to take up these places by
supplying more conferees than its quota.

In general conferees were attending their first
federally funded conference (70%) although 11% had previously
attended two or more federally funded conferences. Ninety
per cent of the conferees (N=60) reported that their clientele
were at least 50% or more black with the modal category being
99% with almost 50% of the conferees reporting falling into
this category.

Seventy-two per cent of the conferees were teachers,

12.4% administrators, 1% each were counselors, teacher aides
or teacher trainers; with 12.4% missing data. Sixty per cent
of the conferees were female, 40% wére male.

The conference was successful in reaching 86 different
ABE programs with five programs sending two participants each
and one sending five. It was hoped that each program would
send one person so that as many programs as possible would have

been exposed to the conference.

Faculty and Staff

Twenty-six persons were recruited for faculty and staff
with ten resource persons serving nightly from the Chicago Public
School Adult Centers. Of these 36 persons, eight had attended

or served on the staff of a previous ABE teacher training

| | 53
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conference exclusive of the RPO. Twenty of the 36 staff
members were black (56%). Three of the four majors were taught
by blacks, the associate director and conference coordinator
were black and five of the ten group leaders were black.

Ten of the staff members either have or are working
towards a degree in adult education. Four of the staff were
faculty members in the University of Chicago School of Educa-
tion involved in teacher training while tv~ more staff members
were faculty members at the University of Chicago in the
Department of Education and School of Social Service Administration.
Twelve members of the staff (N=26) had had direct classroom
experience in adult basic education exclusive of the members of
the Chicago Public School Resource Team.

Only three faculty members had had no direct contact
with ABE and each of these individuals spent time observing in
an ABE classroom and program.

Although only one Regional Project Officer was able to
be in attendance at the conference, a member of tpe staff of
the Michigan state office of adult educaticn*wasvable to be in
attendance for most of the conference time.

The formal credentials of the faculty and staff are pre-
seﬁtéd in Chapter III; an evaluation of their actual competency
has to be obtained in the working situation. One means of
evaluating competency in a situaticn where conferees are free to
attend or not attend lies in attendance figures. In Table 9
the learning activities offered are listed and enrallmént as
well as actual attendance £igures are given. These data

show that actual attendance figures generally remained constant

54
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! TABLE 9
ENROLLMENT AND ATTENDANCE AT LEARNING ACTIVITIES

Activities Enroll-| @ Attendance , , _
ctivitie ment |“B7387AT8/5 876 870 (8710 3/ TI 87 IZ 187 TS

Reading Major| 53 54| so| sa] s2|safls2 | x| x| x
Minor 25 X X X X X X 12 14 14

Courses

Mathematics Major 33 36| 36| 30| 34} 34 32 x x x
Minor 33 x| x| xf{ x| x| x }| 29 25 32

Black
Experience Major 37 36| 34| 36| 42| 35| 36 x
Minor 46 X X X b3 X x 34

L]
L e
L
‘J‘

Urban Living
Skills Major 31 40| 40| 40} 43| 39| 44 x
Minor 48 ' X ) )

>
"
o
o
>
»
Bd
<o
e
~
i
L

Electives
Analysis of
Self-Values 29 28] 28| 27 X X X X X X
Materials Analysis 41 431 35| 36 ) '

”

Analysis of
Institutions 45 X

&
%
2
=

37| 43

.
"

Analysis of
Classrooms 8 X X X 4 6 6 b4 b 4 X

Analysis of \
Community 28 x| x| x| x x| x x | 18 22

Clinical Experiences

et
[\]
o1
-
£
H‘
+a
(la]
o
”
~
”
”

Simulation Game

14 b e X X X X

-
L5
-
-
oo
ev]

Micro teaching

Human Relations
Training 21 20| 20f 20f 20f @ x X

o
~
”

o+
)

Lo

”

Tutorials 13 X X ¥y X 4

Practice Teaching 5 x| x| ¥ x 3 3 1 1 X

__Totals | 523 | 277|265|265|256] 218 212 | 98 113 |120
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although attendance figures for the second week of classes
are in all cases except mathematics lower than enrollment
figures obtained on the first day of the conference.
Attendance at group meetings is shown in Table 10 and
may be used as one indicator of Learning Resource Group (LRG)
leaders' ability. Table 11 supplies the same information for

the leaders of the Informal Seminars.

TABLE 10/

ATTENDANCE AT LEARNING RESOURCE GROUP MEETINGS

Learning Number of Number in Average Number
Resource Meetings Group in Attendance
Group Held '

A 8 12 12
B 8. 10 9
C 8 8 7
D 8 8 8
E 5 10 9
F 8 10 9
G 6 11 10
H 8 10 9
I 8 9 8
J 7 9 8
Table 11
ATTENDANCE AT INFORMAL SEMINARS
(Figures include staff members)

Seminar Date Number in Attendance

Black History ( 8/3 67
The Paraprofessional 8/4 55
Other Side of the Desk 8/5 44
State Directors 8/9 32
ABE Student Panel 8/10 42
Testing and Evaluation 8/11 37
Oscar Brown 8/6 99

56
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Another way of evaluating competency in faculty and
staff is to ask the conferee to ratc them. On the last day of
the conference conferees rated the staff and the results of

this rating is shown in Table 12.

TABLE 12

CONFEREES' RATINGS OF FACULTY AND GROUP LEADERS
(N=69)

Poor Average Good Excellent

Group Rated

Faculty 1%
3%

7% 26% 64%
My group leader 1%

30% 66%

Another way of evaluating faculty and staff is to look
at the number of times conferees met with the staff member
about their SDL plan, a problem or an ABE related situation.
Conferees were asked each day to indicate whether they conferred
with any of the staff members in such a way. Table 13-gives

this informatiorn.

These data are limited by incomplete reporting but

the data available indicate a great deal of personal contact

between conferees and faculty-staff.

Methods
An emphasis was made on creating a variety of activities
‘available in small group settings. Curriculum.components were.

composed of four majors, repeated as four minors, in the form

of courses. Attendance at the majors was high with a low of 30
and a high of 54. The five electives composing the analytical

component allowed analysis at various levels from the individual
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to the institution and attendance at these sessions ranged
from 5 to 43 with the average attendance being much lower

than the figures indicate for classroom enrcliment.

TABLE 13

MEETINGS WITH FACULTY AND STAFF BY CONFEREES1
(N=75)

Category Person Number »f times listed

Faculty #1 537
#2 325
#3 330
#4 532
#5 330
#6 533
#7 - 327
#8 324
#9 531
#10 | 196
#11 197
#12 : 197

Group Leader #1 . 491
#2 - 359
#3 464
#4 433
#5 465 .
#6 474
#7 - 481
#8 , 486

Other Staff . #1 462
#2 181

These figures are based on an average number of 75
conferees reporting for ten days. ©Group leaders who were also
faculty members are listed as faculty. The Chicago Public
School Resource Team and resource persons only present one day
are omitted. ' | |

The five clinical experiences tended to be much
smaller groupings ranging from a one to one eXxperience in
practice teaching, micro teaching, and tutorials to an

attendance of 20 in the Human Relations training group to which

oy

entry was limited. asﬁg
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The Learning Groups ranged from 8 to 12 in membership.
Informal field trips were organized with groups of from 3 to
20 depending on the site being visited.

The choice of activities either formally or informally
organized extended to over 40 choices and ranged from single
hour events to formal sessions of over 12 hours. Conferees
were free to choose or not choose any activity. Once an

activity was selected, conferees were counseled to continue in

that activity only if it was profitable to them. Some conferees

did move in or out of formal activities and Learning Groups
although the general tendency was to continue in an activity or
group to which the conferee had committed himself.

Each conferee was responsible for forming specific

objectives, choosing activities to meet those objectives, producing

a product and grading himself on his project. Eighty-one per cent

of the conferees (67 reporting) stated that they completed a
project. Eighty-nine conferees (52%) handed in an SDL plan.
Some conferees explicitly stated that they did not wish to
hand in SDL plans or to fill in evaluative questionnaires or to
give their permission to contact their supervisor. These
decisions by these conferees were not questioned'although the
decisions did limit the staff's ability to accomplish its
objectives. | |

An empha§is'oﬁ"hands onﬁvanderécticgi emphaSis_thfough-
out the curricﬁium wés controiled somewhat by the kinds of
activities offered. The clinical experiences and many of the

electives by their very nature required the conferee to be
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involved in the process. The pre-planned field trips as
well as those that were planned by conferees also tended to
be very practical in nature.’

Perhaps the hardest place to achieve such an objective
was in the majors and minors which were essentially classroam
experiences. A notable example of how, even in the classroom,
a teaching style could meet such an objective was in the
mathematics courses. Here no lectures were given; mathematical
concepts were approached -by the making of slide rules, computers,
the '.se of cuisenaire rods, poker chips, playing cards, jacks,
and drinking straws. The mathematics major and minor had a
higher enrollment attendance ratio than any of the other
majors and minors (See Table 9) which speaks to the efficacy
of such an approach. |

On the other hand, the desire to have more hands on
training is not enough in itself to assure more such training.
The success of this approach is also a function of the expecta-
tion of the conferees. In terms of enrollment figuresvalone
it is clear that the pribrities of the conferee lay in the
activities which were more cleafly classroom and subject

~matter oriented. It appears clear thét the success of a more
individuated approach to teacher training must in some sense
desocialize the teacher from traditional concepts of where
and how learning takesvplace. Confefees clearly had expecta-
tions on arrival which emphaéized formal presentations and a
structured curriculum. Those who had attended previous J
workshops would naturally have developed these expectations

and shared them with others.
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Participant Involvement

Five local principals, four ABE teachers, and four
students were involved in the planning process and were
involved as resource persons each evening iﬁ the Learning Groups.
Ideally these persons were to be available as resource'person—
nel to the conferees and to act as a reality check on Learning
Group leaders. In practice the utilization of these local
leaders at the conference fell short of these expectations.
This appeared to be more the fault of the staff and the heavy
program schedule rather than a bias of the conferees.

The Learning Group met for one hour éach evening after
the first night and it became apparent that this wcs not
adequate time for the purpose of integration of experiences
and the counseling and support of conferees, the avoWed tasks
of these groups. .Accordingly the local resource team which
met with the LRG's had low visibility and often fe - they
were an appendage to the conference and persons wi poorly
defined responsibilities. The student panel was : 1 exception
to this general reaction as there was a specific ime allotment
for their contribution. One teacher and two principals were
utilized more fully within the local resource team than the
other teachers or principal. ABE students were responsible
for récruiting other students for micro-téaching and again
in this specific responsibility the ABE'students repbrted more
satisfaction. Teachers on the local resource tea& were utilized
in the field viSits to the centers, the organizing of practice
teaching and tutorials and in this respect their talents were

used more fully.
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A steering committee was organized at the conference
with repreéentation from each Learning Group. It was felt
that a conference with such a flexible structure (SDL) needed
some vehicle for feedback from the conferees. This, however,
did not materialize. The group met three times but, because
of severe time limitations on the part of the staff, did not
receive the sppport it may have needed to become engaged more

effectively.

Articulation

An effort was made to involve State Directors and
Regional Project Officers as soon as. the contract for the
conference was executed. Unfortunately this was so late that
most of the planning for the conferencg had already been
formulated. Information regarding the conference and regular

reports of the conference were sent out to the 14 state
1

‘offices in the two HEW Regidns.

Perhaps the greatest coordinate activity lay in the
recruiting of conferees which was accomplished for the most
part by state officers. All state directors were invited to
attend the conference at any time convenient to them. Two
-visited the conference. A panel of state directors was slated
for an informal seminar but no state officer was available to
participate and the responsibility fell on the Regional Project
Officer.

A notable exception to this pattern was the state of
Michigan whose state officer not only visited the conference

but was able to have one of his staff in attendance. Several

See Appendix F for copies of these reports.

62




57.

meetings of the Michigan conferees were held during the con-
ference to explain and integrate the experiences of the
conferees at this conference with the activities going on in
the state program.

Information on the AEA and National Association of
Black Adult Educators was handed out to participants but
little was actually done to help participants gain an apprecia-
tion of professional adult education associations because of
time limitations.

Becausé of the involvement of graduate students from
the special field of adult education some conferees gained
an increased appreciation for the field of adult education.
On three occasions reports on research or demonstration
projects in ABE were discussed in small group meetings. A
special session to report on reséarch findings to the larger
group was deleted from the program as the pace of the conference

increased and conferees began to be fatigued.

Accommodations

It was assumed by thejconferenée staff that the main
difficulties in planning an effective program would be in
these specific criteria previously outlined which dealt with
the specifics of the ABE conference. These assumptions were
not valid for the greatest single detriment to the quality of
the conference appeared to be the accommodations. On the first
day of the conference 25% (N=76) reported their living arrange-
ments unsatisfactory; on the last day of the conference

1

40% (N=69) rated the motel as poof. Several conferees moved.
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out of the motel after the first week. Dining accommodations
and a shuttle service promised by the motel proved, ih the
first instance, non—existent; and in the second instance,
inadequate.

Late funding and budgetary constraints prohibited:the
use of the Center for Continuing Education located on the
campus and expressly maintained to serve adult residential

conferences.

Pace of the Conference

The idea behind the heavy scheduls of activities was
the assumption that conferees would make choices and therefore
nof attend all activities. The conferees tended to over
program themselves in attending scheduled sessions, thus
increasing their fatigue as the conference progressed. A
group norm appeared to be established early in the conference
towards a heavy work orientation. lWhen group leaders at the
end of the first week pressed conferees for their SDL plans,
the frustration due to time limitations became very apparent.
Actual attendance at the 18 scheduled daytime activities was
1824 which averages out to 18.8 times in attendance for each
conferee. Table 14 shows attendance on field trips and
special activities, which along with attendance at the informal
seminars and Learning Group meetings so increased the load on
the conferee that it most likely is the explanation'bf lower
attendance records the second week of the conference in terms

of enrollment.
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TABLE 14

ATTENDANCE ON FIELD TRIPS AND SPECIAL ACTIVITIES
(Figures include staff in attendance) /

A —— — —— —_— - TR

Activity Date Attendance
Formal sessions
Opening Session 8/1 95
Orientation meeting 8/2 89 (Excludes staff)
Field trips
Adult education centers 8/2 92 (Excludes staff)
Malcolm X College 8/6 99
Operation Breadbasket 8/7 84
Black bookstores , 8/7 10
Marshall Evening School 8/10 , 12
St. Charles Jail 8/12 23
FACE Institute 8/12 23
Special Activities
Conference party 8/8 - 80 (approximate)
Detroit Film 8/11 60
Evaluation meeting 8/12 - 91 (Excludes staff)

In évaluating their reaction to the pace of the
conference, conferees reported, on the last day of the
conference: poor 8%, average 34%, good 38%, and excellent 20%
(N=69). From the staff's perspecfive these ratings by the
conferees present a brighter picture than perhaps actually

existed.

Conclusions

In terms of the criteria stated earlier under the
five subheadings: recruitment, faculty and‘staff, method,
participation, and articulation it is concluded that some of
these criteria wére satisfied to a high dégree while less

success was had in others. s
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Recruitment.--The staff was satisfied with the
number of cenferees attending although in any future con-
ference it would be recommended to accept at least ten more
applicants than the number of conferees planned for. Since
dependents averaged only 1.7 per conferee while three are
budgeted for there would be extra funds to abscrb a few extra
conferees in case fewer withdrew.

The high enrollment of non-whites exceeded the expecta-
tions of the conference staff, and this criterion was fully
met. It is still evident that those with education tend to
get more education and perhaps a goal for a fugure-conference
should emphasize the attendance of teachers with less than a
bachelor's degree. At this conference 52% had a bachelor's
degree and 45% had a master's degree; only two persons reported
having less than a bachelor's degree (N=71). These data
proved to be significant in the scores on conferees' tests.

The criterion for enrolling teachers at a teacher
training conference was not fully met. Twelve per cent of the
conferees were administrators (12% missing data due to the
fact that a different application form was used by cne state)
and 72% were teachers. It could be argued that it 1is
appropriate for administrators to attehd a teacher's conference
but certainly the needs of an administrator cannot be
adequately met by a teacher oriented curriculum and the need
.to meet the special needs of such persons puts an inordinate

amount of pressure on the faculty and staff.
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Mcst of the teachers represented one program each
rather than several teachers coming from one program. Yet at
this conference duplication of individuals reporting to the
same local supervisor appear. on the surface to be unfair
when so few places are allocated to each state. 1If, in fact,
this analysis is correct, scmething wculd have to be done to
_get earlier funding so that recruitment could be ﬁbre selective.
The experience of the staff was that very little selecting,
except in obvions cases of the wrong region or applications
for ESL, was available as an option. With such close time
sequencing, it is not possible to be selective in admitting
students and to recruit a full complement of confereés.

The criteria of having teachers who had not had the
bénefit of prior conferences was only partially met. About
26% of the conferees had been at previous conferences. One
person feported having attended another conference just prior
to attending this coﬁference. The activities of the four-time
conference goer were in this particular case far less ambitious
or productive than those of most of the other conferees. Again
the same constraihts operating in selecting out teachers
operates 'in this situation as well. It is difficult to ascer-
tain, when a state director's‘approval is given, whether
conferees who have been at prior conferences should be excluded

especially if there is a concern that the conference might be

under subscribed.



Faculty and Staff.--The project staff felt that the
selection éf faculty members in terms of competency and the
ability to. supply substantive material was met in most cases.
By encouraging a low profile of faculty and staff within
the conference, the staff's desire to stress ability which
comes in many forms was expedited and no central "high-powered"
figures emerged during the conference.

The criteria of recruiting black faculty and staff
was met to the satisféction of the provject staff. Some
participants raised questions about a white director and some
white staff members were challenged on occasiovn by a few
conferees for their participation in the conference. Generally
these challenges were handled maturely by staff and conferees
although some tensions inevitably arose. Perhaps one oversight
in the curriculum was the lack of an opportunity for conferees
to learn more about prr ' -iting, an observation made by
a black administrato e nggestibn has merit when
administrators are to be involved in teacher training conferences.

The choice of group leaders was more limited and in
some cases the criteria for group leaders was not met.

Because of budget limitations some faculty members and some
staff members did doubie duty. This seriously affected their
ability to individuate the learning experience for each group
member aﬁd to provide adequate support in aSsisting‘the
conferee in meeting his objectives.

It is the conclusion of the staff that this type of
conference is far more productive than a format of many

lectures given to a group of this size. Obviously the format
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of this conference requires more personnel but in the final
accounting may be less costly per conferee if the quality of
the experience is to be considered. These decisions lie
outside the decision m;king power of the conference planner
since he is dealing with pre-allocated figures.

Methods.--The criteria of emphasizing small groups
was met in most cases with the notable exception of the classes.
A wide variety of activities were offered and conferees made

" their own choices. The schedule was considerably less flexible

than had been.imagined but this may be a function of total
time allotment - and an overly ambitious staff. Even two more
days would have lessened the stress on the conferees for by
Monday of week two conferees had started to adjust their
schedules in terms of the SDL model and the demands it was making
on their time.

The amount of experiential and '‘hands on' training
seemed to be well balanced in respect to other portions of
the curriculum. A notable example of inductive teaching was
exhibited 1in the mathematics course and this example could
well be followed by others if it fit their teaching style.
| Participant involvement.--There was mixed success in
reaching the stated criteria in this area. The involvement of
local ABE teachérs, principals, and students added immeasurably
to the quality of the conference, yet at some points these
persons were not used as fully as possible. More experience
on the part of the staff is needed in involving practitioners
and students so that an optlmum use of their time and talents

can be made.
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The steering committee did not function as was
expected. This failure seems to fall again on the staff for
not having the foresight to provide the necessary support for
this group. It would seem that if a steering committee is
to be utilized to allow for the participant's voice in the
conference, it should be included in the scheduling of
activities providing ample time for this group to sefve a
useful function.

Articulation.--On this criterion there appears tc be
as much failure as success. A communication link between the
conference and staff offices functioned mainlylin the recruit-
ment area. Of course each state officer has to relate to a
number of conferences and monies for his activities must come
from his budget. Late funding does not help the situation.

The criteriaqn aof linking the ABE conferee with the
larger adult education enterprise was not seriously dealt
with at the conference.

In conclusion to the conference evaluation it can be
said that most of the specific criteria explicated by the
staff were met quite adeqﬁately. Where ;riteria were not
met the causes appeared to be (1) a lack of lead time in
planning the conference, (2) insufficient staff personnel
of the kinds neéded during the conference, and (31 a lack .
of experience of the planning-tommittee With state éystems i
as well as poor information on recruitment experiences in

previous conferences.
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Analysis of Data and Conclusion -
The SDL Model

In previous teacher training conferences it appears
that no data have been collected regarding various program
designs and their efficacy as mechanisms for teacher training
in ABE. it is not the intention of the conference staff to
suggest that one model is the best for training teachers.
Rather it is the intention of the conference staff to attempt
to test one model for teacher training because it appears to
be particularlvy applicable to a given population.

ABE teachers deal with a highly heterogeneous group of

students who come to the program with varying skills, experiences,

and abilities. Most of these students have practical expec-

tations based on achievement within tae classroom. Many ABE

students have not had a wide experience in defining alternatives

and have difficulty in making choices withir highly complex
bureaucratic systems which they must deal with regularly.

If students are to learn how to be more adept iﬁ
defining alternatives in complex situations it seems essential
to allow ABE students the opportunity to define alternatives
and to‘make decisions based on a knowledge of the sysfem in
which he is operating. One way of accomplishing this goal
is to teach by means of a process utilized within the claés-
room which demonstrates what it means to take initiative, make
decisions, and be responsible for the consequences of those
decisions. This process would be éppropriate for any student
who was not dependent on a highly étructured situation as the

process can be introduced gradually and increasingly make the
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student more independent as an adult learnexr. Hopefully this
process is transferable cutside the classroom in all areas
of the student's life,

A problem in implementing such self directed approach
is that many ABE teachers are only part-time employees and
generally teach children as a full-time occupation. The
very nature of most education at present places learning by
the student in a very structured situation with the student
for the most part a passive recipient of the teacher's organi-
zational skills and subject matter expertise. Many ABE teachers
have difficalty in adjusting to a classroom of adult students
and do not assume that the adult student should have the
opportunity to exercise his experience and maturity as much
as possible.

Accordingly, ABE teachers must first be convinced that
a SDL model does indeed work for them before there is any.
acceptance of the ndtion that it might work with their ABE
students. A teacher training conference provideé oile oppor-
tunity to remind‘or acquaint the teacher with the fact -that
learning can‘be_the resﬁonsibility of the student,,@f,given
the proper support and guidance.

| Based on this reasoning ghe.SDL-model,was{theadesign.
| selected for testing,at_thiskcopference. . This design cannot.
be éompared with_any,qther,design since there was:no conference
designated as a control. What the staff hopes to do is provide

-empirical evidence which might answer several questions about

i
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the model therefore making a start at producing data from which
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more rational choices regarding program design may be made.
These questions are:

1. Is an SDL model acceptable to conferees as a method
for an ABE teacher training conference?

2. Are there cognitive gains made at a conference using
an SDL model which are demonstrable at least three months
following the conference?

3. Can supervisors see changes in a teacher's behavior
especially in his use of initiative following participation at
a conference in which the SDL model is used?

4., Will a substantial numbef of conferees exposed to
the SDL model attempt to implement it in some way with ABE
students in their classroom?

5. Does a two-week conference allow enough time for
teachers to comprehend the process behind the SDL and internali:ze
the method so that they are able to transfer it to a new
situation if it is deemed advisable?

These questions will be the guideline for the p““*th

tation of data and the criteria by which the model was tested.

Acceptability of the Model. The SDL model was presented'

to the conferees in a catalog sent to them prior to the conference.

The model was explained to the group in an orientétion session
.on the first &ay of the conference, August 1, énd'further defined
in the Learning Resource Group (LRG) that evening prior to the
selection of activities. o

The conferees jenerally accepted the idea of the SDL

model as it was presented. No strong resistance was expressed
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to th@ model at this:time. Table 15 contains data which indicate
how conferees felt about the model on the first day as well as
on subsequent days.

From Table 15, it can be seen that as the conference °
progressed a more general acceptance of the SDL plan became
evident with 59% of the conferees having a positive attitude
toward the SDL model and 65% stating that they could use such

a model with their students.

TABLE 15
CONFEREES' REACTIONS TO THE SDL PROCESS

Date Question Rating
Aug. 1 Negative |Undecided {Positive
(N=76) 1. I feel 1 have a general under-
standing of the curriculum. 42% 50% 8%
2. I feel satisfied that I under-
stand how te use the SDL approach < :
to plan my program. 24% - 49% 27%

3. I feel confident about selecting
the project I plan to work on at

‘ the conference. 34% 45% i
Aug. 2+
(N=85) 1. My reaction to the LRG is 13% 12% 75%
12. My reaction to the SDL
approach is . 23% 18% 59%
Aug. 6

(N=70) 1. After cne week's attendance, my
general opimion of the confer-

ence is 6% - 14% 80%
2. My opinion of the SDL approach is - 13% 27% 60%
3. My opinion of the LRG is % 19% 74%
Aug. 12
3 (N=69) 1. I think self-directed learning-- 11% 13% 76%
! " {2. I feel I could use SDL with my :
; students 6% 29% 65%
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This progression in the conferees' thinking did not
occur without difficulties. It became evident during regis-
tration for activities that many conferees were choosing a
maximum of formal activities, some of which were not related
to a specific stated objective. The conferees enrolled for
an average number of 5.4 activities with many taking the two
majors and the two minors. It appeared that the SDL model
was not going to interfere with the conferees' expectations
of gaining access to a great number of subject matter areas.

The daily logs became not only a means of the conferees
reporting their activities and feelings regarding the conference
to the staff, but also a means of conveying the staff's expec-
tations of the conferees. Questions were asked regularly |
regarding the progress of the SDL plan, what resource persons
had b- 2n contacted, and what opinion the conferees now had of
the SDL plan. In the LRG a great deal of time waé directed
to helping conferees understand the process and to actually
formulate a plan. Three LRG's cancelled group meetings the
first part of the second week and spent time in individual con-
ferences with the group leaders developing their plans. In some
groups, each conferee reported regularly on the development
of his plan and discussed any problems he might be having in
its development. |

In Table 16 questiohs from the daily logs regarding the
progress of the SDL plans and the responses of the conferees

are shown.
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TABLE 16
PROGRESS OF THE SDL PLAN

——— e — —
—— e — —

Dat ' stion Rank
ate Questi No |Yes

l

Aug. 3 Have you decided on the project that you

N=70 wish to work on? _ 17%|83%
Aug. 4 Have you begun your 1nd1v1dual
N=70 project? : 13%187%
Aug 5 Do you feel that you are making
N=62 satlsfactory progress?’ 11%89%
Aug. 9 Is your prOJect in a satisfactory .
N=70 stage of“development? _ . 15%[85%

N=57 Are you haV1ng d1ff1cu1ty reachlng _ ,
resource persons? : 3 | 98%| 2%

Aug. 11| Do you feel that you are accomplishing | '
N=63 | the objectives for the conference? = ') ' 42%|58%

The role of the LRG and its ieader appeared to be very
important both in the understandlng of the proceas and the actual
producing of_a-plan, Table 17 contalns data shOW1ng conferees'
scores on the SDL pian arranged-accord;ng‘to thelgroup.
Conferees'dscoreS'on'their-SDvalans;rangedhfrom 8‘to.24 based
on criteriaiwhich spoke'to:the*claritY'Of.objectdves and the
1nternal con51stency of the act1v1t1es ‘materials; time sequencing
and product. Another set of cr1ter1a spoke to the understandlng
of the questions.on--the SDL. process and a Judgment of how the
whole plan exemplified an. understandlng of the process In
examlnlng the data by groups it appears that some groups appeared
to fao111tate the group “members developlng a good plan Groups G
and H had 55 and 60° of the1r group members in the top guartile;
Groups C and H on the other hand had no participants with grades.

in the top quartile. Groups A, B, E and J had no participants
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with scores in the lowest quartile, and Groups F and G had

about 20% of their groups' scores in the lowest quartile.

TABLE 17

CONFEREES' SDL SCORES GROUFED
BY LEARNING GROUPS
(N=97)

Score Groups

A B C D E F G H I J Total

N=]12] N=10 =8 =8 | N=10] N=10] N=11] N=I0 ] N=9 N=9 N=9

21-24 41% 20% 0% 13% 40% 10% 55% 60% 0% 33% | 29%
17-20 5% 40% 25% 37% 20% 30% 27% 20% 453% 33% 30%

13-16 | 25%| 30%| 623! 37%| 30%({ a0%| o 0 | 33%] 128| 263
8-12 0 0 13%| 13% 0 20%| 18%| 10%| 11% o | 8%
no plans| 9%| 10%| o o-| 108! o o | 10%| 11%] z23| 7%

Total |100%| 100% 100% 100%{ 100%| 100%) 100%] 100%| 100% 100%| 100%

—r Mz oA
Tl
(4, a..-

score |19.5| 18.8| 15.6| 17.3| 19.1{ 16.5{ 19.7) 20.0] 15.7{ 19.1| 18.2 "

Six groups had at least one person who did not turn in
a plan; a notable exception is Group G, with 11 members, in
which all plans were turned in, all members reported their
project to the group, and 82% received a score of 17 to 24.
The mean score on SDL plans handed in was 19.7. Morale in this
group was high. It was the only group which sponsored an evening
dinner meeting and its members presented their éroup'leader with
a gift on the last day as a token of its appreciation This
group met five tlmes and cancelled two meet1ngs in favor of

individualized conferences with thelr leader
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On the other hand, another group questioned the advisa-
bility of meeting regularly in week two because there wasn't
anything to do in the group. In this gr.up attendance was
erratic, 50% received a grade of 16 or less, and one person did
not hand in a . plan. The mean score of the SDL plans handed in
by this group was 15.7.

In terms of the larger sample for which data on these
two variables were more complete, clearly the personality of the
group leader and in some cases the composition of the group
affected what was done in and by the group and its members. The
data seem to indicate that the group leader was an important
part of the successful use of the SDL model. Those group leaders
whose only responsibility was the LRG gave more ettention to
their groups than did leaders who had other responsibilities.
Group leaders who appeared confident in their own ability, had
a good grasp of the SDL model, and appeared open to experimenting
with the model,were the best group leaders. It also seemed that
those group leaders familiar with and experienced in ehort term
intensive'trainihg were able te fecilitate group members pro-
duction of SDL‘plane. Leadership style did not seem to be
important as leadership in two of the most productive groups
was in the one, highly structured, and in the other, loose and
permissive.

LRG leaders also'mede'reperts en how their groups were
progreseing. From these reports it is appéfent ihét most group
leaders found that there was too little fime fo.aceompiieh the

integration of daily eXperiences and to‘deai with the developing
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of the SDL plans. One staff meeting to help group leadersuwith
developing the SDL plan appeared to help scme but was not
sufficient to deal with the problems LRG leaders were having
throﬁghout the conference. |

Part of the problem appeared to lie in the inexperience
of some group leaders and for others the problem appeared to
be in the amount of time that they were present at the conference.
The lack of regular staff meetings to support the group leaders
in their problems was still another deficiency.

In order to test statistically for the effects of the
LRG on student's ability measured by SDL scores a chi square
was calculated between the SDL score and the Learning Resource
Group. Chi squares on two other discrete variables, state and

region, were also calculated. The results are shown in Table 18.

TABLE 18

RELATIONSHIP OF LRG, STATE AND
' REGION ON SDL SCCXES

Y e . ——e e ——— g ———— e T —
R A ey —r———

cs————————— —— e e ———— ——————————
— — -

2 1o

' X A Significance
LRG 35.6 . 36 .05
State 49 .8 52 .05
Region - 10.8 4 .05

Continuoﬁs.variables (number of conferences attended,
type of employment, i.e., full time,‘part time, educétional
attainment, Years of experience) were placed in,a step down
regression analysis with SDL scores as the dependent variable.
Only level of education approached significance (F score 3.5)

at the .05 level accounting for 10% of the variance.
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From this analysis there is empirical evidence that the
LRG was significantly related to SDL scores, as was tlhie geographic
location from which the conferee came. Edqcational attainment
was the only other variable for which effects on SDL score
approached significance but this relationship was only able to

account for a small amount of the variance.

Cognitive gain with resulting behavioral changes. Data

on the effectiveness of the SDL model in this area were collected
in two ways. Conferees were askéd to respond to identical case
studies on 2rrival and just before leaving the conference as
well as three months after the conference. These case studies
gave the conferees an opportunity to utilize information gained
at the conference in solutions offered to the problem situations.
Three months following the conference, conferees were also asked
to give information on how, if at all, they had applied their
experiences at the conference in making modifications in their
working situation.

Table 19 cOntains the conferee's scores on three case
studies given at Pre-Test, Post-Test I, and Post-Test IT}

TABLE 19 |
TOTAL SCORES ON THREE‘CASE STUDIES:

PRE-TEST, POST-TEST I, POST-TEST I
Range = 9 to 27 SR

Scores , ,~Pre—TeSt | .PdéteTestVI Post-Test 11

(N=77) (N=68) - (N=41)
9 - 12 394 , 21% - 32%
13 - 17 545% 515% | 41%
18 - 22 7% 23% 255%
23 - 27 0% 4% | 2%
Mean 13.6 | 15.7 14.7
Median 13.4 15.6 14.6
Mode 12.0 89 16.0 18.0
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In a few cases some conferees did not respohd to all three case
studies within the set. In these cases an average score was
given to the missing case study from the scores on the studies
to which the conferee respondea.

These data show that confereees as a group raised their
mean scores on the Post-Test I 2.1 points and after three months
had a mean score 1.1 points higher than on the Pre-Test. Since
the range of scores available was 18 this would transléte into
a 12% increase for the conferee group between the Pre-Test and
and Post-Test I with a 6% increase maintained on Post-Test If.
However the base for these figures is appreciably smaller for

Post-Test II (N

41).

These data indicate that conferees showed cognitive
gain and that about half of this gain persisted at least three
months after the conference.

Since these figures were derived from differing samples
of the population, those conferees who had data for all of the
three testing'times and also had an SDL score were selectéd out
and Pearson product moment correlations were completed for.
these four variables. The results of this analysis are seen
in Table 20.

In looking éf‘thislseléctéd sémple 6f.édhféfées‘it can
be seen.thatihigh-scoreswon,the”pfewtest brédicted high sgores
on bofh‘of the,post tests; §s;we1i as‘éghjgh score.oﬁ the SDL -
plan.. The felatioﬁshipubfiheﬂécbré'dhhthéZSDL plan with the
scores on both post tests does not show a strong relationship.

Within this select sample it can be concluded that conferees
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who did well on their SDL plan tended to do well on the Pre-Teést
This possibly can be interpreted in terms of ability. That is
to say that conferees who on entry to the conference demonstrated
more ability appeared to be able to comprehend and implement

their SDL plans more effectively.

TABLE 20

CORRELATIONS OF CASE STUDY SCORES AND SDL PLAN
ON 29 SELECTED CASES HAVING COMPLETED DATA

Pre-Tes Post-Test 1 Post-Test II
SDL Score : .35 .24 21
Pre Test | .46 .42
Post Test 1 .51
r.30 = .05 degrees of significance.

On the other hand comprehending the SDL process and
applying it in a plan was not the determining factor in having
cognitive gain on the Post-Tests. That is to say that cognitive
gain, as measured by the case studies, was not a‘function of
understanding the SDL process and applying it.

In order to determine the effects which contributed to
cognitive gain, scores on the Pre-Test and'Posthest I were
averaged to serve'aé a gain score, which tdntrolle& for the
effects of the Pre-Test scores. A step down regressibn analeis.
was thus performed using selected independeht variables and reSults

are reported in Table 21.

Within the regression analysis sex and number of conferences
attended were not found to be predictors of cogritive gain. Years

of experience, type of employment, educationzl attainment, and
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TABLE 21

ANALYSIS OF COGNITIVE GAIN SCORES WITH
SELECTED INDEPENDENT VARIABLES

Variables R Square F Score
Regression | SDL .06 6.0
1 Years of Experience . 4.0
Educational Attainment <1u 2.8
Regression Type of Employment .07 ¢ .0
2 Educational Attainment .09 3.8
Years of Experience .11 2.9

SDL score were all found to be significant at the .05 level but
1no combination of variables accounted for more than 11% of the
variance.

Frequency distribution or cross tabulations between SDL
and case study scores were computed by state, sex, experience,
educational attainment, and type of employment in order to
see the relationships between selected independent variables
and the dependent variables‘within'as lafge a samﬁle of the
population for whom data were complete. The data Broken down

by state are shown in Table 22.

Analysis by State
Conferee scores do vary by state with conferees from

Alabama, Kentucky, Mississippi, and North Carolina scoring below

13.0 on the Pre-Test and with the exception of thdSeffrom North

Carolina lowest on the SDL plzan. Those states’receiving the
highest scores on the Pre-Test are represented by only one con-

feree and no conclusions can be drawn from these data. With the
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exceptions of Michigan and Ohio, conferees from all stztes
showed gains on Post Test 1.
TABLE 22

ANALYSIS OF SDL AND CASE STUDY SCORES BY STATE

oty —. e
——— — —— -

Mean _ Mzan Mean Mean '
SDL Pre~test Post-Test 1 (N) |Post-te:t 2 (N)
State (N) Score {(N)| Scorxe (2

Alabama (8) 16.4 (8) 11.8 (7) 14.1 (8) 17.6 (3)
Florida (1% 18.3 (10) 14.0 (10) 15.1 (10) 12.0 (6)
Georgia (5) 17.3 (4) 13.4 (5) 14.0 {(4) 11.3 (3)
Kentucky (2) 15.0 (2) 13.0 (1)] - 18.0 (2) 15.0 (1)
Missigsippi (3) 14.6 (3) 12.3 (3) 13.0 (2) 13.0 (2)
Mo. Carolina (9) 17.9 (9) 12.7 (7) 16.6 (3) 16.0 (3)
So. Carolina (4) 19.5 (4)| 14.3 (3) 19.7 (4) 16.3 (4)
Tennessee (8) 19.0 (8)]| 13.6 (8) 17.1 (6) 15.0 (3)
Illinois (12) 20.0 (10)} 13.4 (9) 19.0 (4) 13.3 (3)
Indiana (4) 18.3 (4) 13.7 (4) 15.0 (4) 12.0 (1)
Michigan (17) 17.7 (14) 13.7 (7) 13.8 (5) 15.5 (6)
Chio (12) 13.0 (12) 14.5 {(11) 10.5 (8) 14.0 (4)
Wisconsin (1) 21.0 (1) 15.0 (1) 18.0 (1) 18.C (1)
Minnesota (1) 24.0 (1) 18.0 (1) 20.0 (1) 24.0 (1)
Grand mean 18.2 (90)| 13.6 (77) 15.7 (62) ] 14.7 (41)

In looking at the results of Post Test 2, which have

i ' limitations because of the low response rate, long term cognitive
gains, as}measured by the case studies, were highest from Alabama,
North Caroliﬁa, South Carolina, Tennessee,’and_Michigan. Data |
for the one conferee from Wisconsin as well as:the one from
Minnesota whose scores are atypical of the patterns shown‘by

i conferees from other states were hOtlconsidered in making the
inter state comparisons.

. i - As expecﬁed, ﬁhosé conferees from states with lower

i . initial scores ténded to show ‘the most gain'from the.conference.
: States representing ‘the deep South tended fq haveblowef scores .

on the SDL plans and the case studies. Conferees from Michigan
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and Illinois have the lowest response rate on the case studies
which is unfortunate since together these states accounted for

29 or 30% of the conferees,

Analysis by educational attainment, sex and experience.

The educational attainment variable was divided into
two criterion groups: those having a bachelor's degree or less
and those having a master's degree. The ABE experience variable
was divided into three categories: those having less than one
year's experience, those with one to two years' experience, and
those with over two years' experience. SDL scores were then
broken down in terms of sex, education and experience as shown
in Table 23,

In Table 23 amohg the 79 conferees with complete data
on these three variables, .there were no sex differences on the
group mean SDL score. SDL scores fof both men and women were
affected when the influence of education was accounted for.

In both groups (male, female), those with master's degrees

had a higher mean SDL score. When experience.wés intfoduced
a variety of effects took place. 'For men the SDL scores were
inversely relatéd,to years of experience while for women the

relationship was direct. Men with master's degrees did progres-

'sively less well on the SDL scores as»their’experience'increased.

The same pattern is seen in women with béchelor's degrees or less.
Women with master's degrees show the opposite ten&ency with
SDL scores increasing with experience. Women with bachelor's

degrees or less have a higher score on the SDL than women with

. master's degrees at the same ievel of experience.

ey
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TABLE 23

SDIL. SCORES REPORTED BY GROUP MEAN BROKEN DOWN
BY SEX, EDUCATION AND EXPERIENCE

i

I

Sex Male (30) Female (49)
18,0 18]0
Education Bachelors Maste.s (14) Bachelors Masters (14)
or Less (16) . or Less (35)
17.3 18.7 17.8 18.6

Experience | l' . }I

less than

one year 19.3(4) 22.0(1) 19.5(9) 15.0(3)
Over one : %
year but ;
less than i
two years 13.6(5) 20.0(2) 17.8(5) 18.0(3) .
Over two 3
years 12.0(7) 18.2(11) 17.1(21) 20.118) |
Scores on the Pre?Test and Post-Test:1l also indicated f
that as a group the amount of experience inversely affected how g
well conferees scored on the case studleo on both occasions. %
Ten percent of those conferees with  less than one year s g
experience scored in the highest quartile on the pre test, §
as compared to 7% of those with one to two years of experience 1
and 2% of those with over two years experience. In;poet‘test 1, g
conferees in the two lowest experience groups each had about g"

25% of their group in the top ‘quartile as compared Wlth 15% Of the
conferees who had the mos t experlence in ABE (over two years)
It is difficult to interpret these results but one

explanation could be that those with less experience tend to

e B R

apply themselves more in a new situation with the exception of
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women with master's degrees who appear to make education and
experience work for them at least in terms of their compre-

hension and application of the SDL model.

Part time, full time employment.

Another variable, part time or full time employnent
was used as a basis for computing group mean scores on the SDL,
post test 2, and in terms of cupervisor's ratings of the conferee.

These data appear in Table 24.

TABLE 24

SDL SCORES, POST-TEST 2, SCORES AND SUPERVISOR
RATINGS1BY TYPE OF EMPLOYMENT et
: Su visors
SDL  (N) |Post-Test 2 (N) P Rating (V)
Full time 17.9 (27) 17.0 (18) 30.7 (17)
Part time 18.5 (57) 15.3 (46) 34.3 (45)
Grand mean 18.3 (84) 15.8 64)[  33.3 (62)

1Supervisors:were asked to rate theirconferee.in ten
areas on a scale of 1 to 6. These ratings were added together
to make the supervisor rating score. See Appendix C.

The relétiohships betweén»typefofvémployment and scure
on SDL plans and Post-Test 2 are notVStrong, Parf tiﬁé persbnhel
did somewhat better on their SDL_ﬁlans while'full time,personnel
obtained higher's¢ores on qutQTest 1Vthan’part'time pefsonnel.
Supervisors on their evaiuatioh‘of conferenées prior to the
confefence rated part time employees somewhat higher than'full
time employees. Except in terms of cognitive gaih as measured

by the Post-Test, no conclusions can be drawn from these data.

Apparently full time personnel are more able to respond to new

ERIC '. | 8y
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information when asked tc apply this information to specific
ABE situations. In terms of the SDL model no significant
differences were noted in terms of this variable.

Another way of determining the effect of cognitive gain
and its application back home was to ask the conferee as well
as his immediate supervisor to indicate how the conferees'
behavior changed after the conference. Conferees' responses
are reported in this section and the supervisors' responses
will be reported in a later section.

Forty-five conferees (46%) responded to the post-conference
questionnaire. Of those responding, four of the conferee
questionnaires were answered perfunctorily while the remaining
41 respondents reported more specifically and completely what
they perceived as their responses to their conference experience.

The reporting of these responses will be dealt with
under two categories: (1) the implementation of substantive
knowledge or skills and (2) the implementation of the SDL
process.

~Substantive knowledge or skills.--First, conferees were
asked howvthey had implemented their SDL projects, if at all. |

é Responses were divided into four categories:

1. General: non-specific responses or responses that
related to thevquestion. |

| | 2. Moderately Specific: respondent gave direct ways -
in which he had utilized this project without any
evaluative or supportive comments.

3. Specific: respondent provided supportive informa-

tion on how he utilized his project.

ERIC 88
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4. Highly specific: respondent provided supportive
and evaluative information on how he used his
project.

Within these four categories the responses were dis-

tributed in the following manner:

General (8 responses) Examples: (1) "In In-service Training"
(2) "In Self-Directed Learning, in recruitment, in community
contact and teaching."

Moderately specific (13 responses) Examples: (1) "I have been

more aware of the value of 'reinforcement' I learned doing my
videotape teaching." (2) "I used the test as a device to measure
or determine the reading level of beginning students."

Specific (15 responses) Examples: (1) "I planned a Teacher

i e et A T SE TS AR PR TEECA™ PP IR SR IS SUPN

Training workshop with 95 teachers for three hours per night
for three nights. The results were very good." (2) "I have

been able to set up about three projects connected with the

Black Experience. (It) became the main theme of our course in

world history;--the importance of economics in the Black

community;--ABE students were divided into groups aCcdrding to .
their subject areas of interest and developed stﬁdy programs and
themes in these areas."

Highly Specific (9 responses) Examﬁles: '(1)'"My'immediate pro-

ject was to conduct a 'cultural awareness' session back home.
Fortunately another group went to an ENABLE workshop - and o ?
returned with the same goal, thérefore~we were able to work V
with each other. On the part of the staff, it reinforced some

pebple's beliefs, added tangible techniques and materials in . ?

B T
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teaching and added credence to some statements I'd made during
the year."

(2) "I explained to the class the purpose of my
attending the conference--I further invited their suggestions
as to how we could work as a team to successfully implement new
ideas if they felt it would be feasible. They accepted over-
whelmingly and were quite happy to know that someone was
interested in'their welfare. As a result the interest and
attendance is great and they readily submit their suggestions."

The 45 respondents give evidence that most SDL projects
were utilized back home. Although four reportedlthey had not
as yet utilized their project, two had specific plans for
utilizing it in the future. In three of these cases external
conditions had prevented implementation of the plan.

Conferees were also asked if they had reported aack on
their experiences at the conference to anyone. Twelve of those
responding had reported Back to their supervisor and/or people
up the admini§trative line; 28 persons reported.tq their super-
visors and the staff of their units, four persons stated they
had not reported to anyone, while one pérson misﬁndersfood the
intent of the question. The reasoning“behindﬂtﬁé que$tionlwas'
to see if representatives df variouSiABE pfogré£s wefe"ab1e to

take back information gained at the conference énd tQ’bring about

improvements in their programs because of this:information.
Fifty-six per cent of the conferees who did'repdrt
back to their staff and/or supervisors indicated that their

reports brought about specific changes in the programs. Many
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of these changes dealt with increased options in the use of
materials and the adoption of specific techniques in reading
and mathematics. 1In about 25 per cent of the cases, the con-
ferees' experience was incolporated into some kind of an in-
service program.

Conferees were also asked to check those activities which
they oparticipated in at the conference in which they have had
occasion to apply what they learned back home. The responses

of the 4% conferees reporting are shown in Table 25,

TABLE 25

ACTIVITIES PARTICIPATED IN AND
APPLIED BACK HOME

(N=45)
.. # Participated -
Activity . appligd d
1 Reading 27
2 Mathematics , . | 23
3 ABE Materials Analysis 22
4. Black Experience | o ‘ 21
5. Urban Living Skills _ ' S - 17
6. Learning Group Meetings | _ 14
7 Human Relations Training’ Group 14
8. Visit to Malcolm X 13
9. Operation Breadbasket | o 11
'10. Analysis of Self and Values ' | . 11
~11. Tests and Evaluation ' 9
12, Micro Teaching | 7
13. Institutional Ana1y51s 6
14. Simulation Game o 6
15. Conferee Organized Fleld Trlns' . o
or Conferences = - 6
16. Community Analysis . 6
17. Analysis of ABE Classrooms 5
18. Tutorials. , R 4
19.  Practice Teachlng 0

The activities that at least 50% of the conferees

reported as having beenw applied along with the number of
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conferees reporting this activity were:
*Reading - 27
*Mathematics - 23
*Materials Analysis - 22
Black Experience - 21
Those activities which at least 25% of those reporting
were able to apply were:
*Urban Living 8kills - 17
Learning Group Meetings~ -~ 14
Human Relations Training Group - 14
Analysis of self and values - 11
Operation Breadbasket - 11
Of the ten activities most applied back home, only
four (those with asterlsks) can be con51dered str1ct1y subJect
g matter oviented. Some of the act1v1t1es llsted were aimed at
increasing the awareness of the conferee or enlarglng his
§ perspective of the special needs of dea11ng with a m1nor1ty
: student group. One activity, the Learning Resource Group,
i could have had either a content or process orlentatlon.“
Interestingly enough it appears, based on those conferees.
reporting, that a maJorlty,of the.experlences which were applled‘
back home were not those usﬁaily cohsidered»to have the easiest

application, i.e. those with a highly specified coritent orien-

tation. The data do not allow geheralizations regarding why
N conferees perceived subjective or process oriented activities
as being those activities most applied but one possible explana-
tion may be that the learning method contributed to the ability

LRIC 9% .
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of the conferees to utilize more abstract or general concepts
back home.

In order to ascertain just how the conferee had applied
his experiences gained at the conference, the conferee was
asked to name the three activities most useful to him and how
he had applied these back home. These data are shown in Table
26. Interestingly enough 16 of the 19 listed activities were
named at least once. The way in which that activity was applied,
as stated by the conferee, gave some evidence as to the broad
spectrum of situations and responsibilities the conferee repre-
sented. That is to say, that although different conferees,
when judging what conferee activities were most useful, could
agreé on four or five activities as being the most useful, there
remained wide variations in the activities considered most
useful and for thé most part these covered every area of.the con-
ference curriculum.

It seems apparent that there was cognitive gain among
~the conferees because of attending the conference as supported
by the quantitati#e and the more subjective data. How this gain
compares with other conferences which had different curriculum
content and methodb1ogyvis the more inferestingiQuestion but
there were no data collected to answer that question.

Behavioral changes in conferees as noted by supervisors.--Can

supervisors see changes in a teacher's behavior especially in
his use of initiative following participation at a conference
in which the SDL model is used? This section will present the

supervisor's reactions to the question. This evidence will be

8 3 v
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evaluated in two forms, quantitative and qualitative. The
quantitative form will take into consideration the supervisors'
ranking of staff members, pre and post conference; pre conference
objectives and the extent to which they were met after the con-
ference; and the extent to which conferees benefitted from the
conference. The qualitative form will be concerned with the
supervisors' individual comments on some of the foregoing areas
and whether or not their expectations have been implemented and

how they were implemented.

TABLE 26
SUPERVISORS' RATINGS OF STAFF MEMBERS

Range of Mean Median = Mode Standard
Scores Deviation
Pre (N=68) 10 to 56  32.0 32.6 33.0 6.3

Post (N=67) 16 to 55 33.2 32.9 34.0 5.7

From Table 26 it can be seen that as a éroup no sig-
nificant changes occurred in the supervisors' pre and post |
conference rating of their staff members with only one point

~difference in the mean score. In Table.27, it can be seen that
little ovér one-half (58%) of the projected objectiVes of Super—
visors for the conferees were to learn new approaches and
techniques and to étrengthen understanding of ABE objectives.
Only one percent of the supervisors' objectives expressed a
desire for conferees to learn about evaluation and selection
of materials.

A majority of the supervisors (75%) felt that their

objectives had been met in sending staff members to the conference

ERIC 34
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(Table 24). Some typical comments were:

(1) All of us have profited a great deal. (2} New
ideas and approaches have been conveyed. (3) Staff member is
a better teacher, counselor, or administrator. (4) Developed
a feeling for problems of urban Black adults. (5) Recruiting'

and/or teaching techniques have been applied.

TABLE 27

SUPERVISORS' OBJECTIVES IN SENDING
STAFF MEMBER TO THE CONFERENCE
"(N=64)

% Responding Objectives

42% 1. Tc learn new approaches and technigues, and
to become aware of new materials.

16% 2. To strengthen understanding of gemeral
objectives of ABE

8% 3. To strengthen his Lnd1V1duallst1c approach
to teaching
8% 4. To learn more about the Black Experience

8% 5. To become more aware of the needs of
- Bwack adults

6% 6. To administer better and broader programs
6% 7 To interact w1th other ABE teachers and
- experts :
5% 8 To improve in abiiity'to recruit and retain
students
1% 9 To learn to evaluate and select materials

| TABLE 28 |
EXTENT TO WHICH SUPERVISORS' OBJECTIVES WERE MET

(N"61)
Yes . , Somewhat . No .

75% 25% 0%
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TABLE 29

XTENT TO WHICH STAFF MEMBERS BENEFITTED FROM
CONFERENCE AS JUDGED BY SUPERVISORS

(N=62)
Little or Neutral Some Great
5% * . 58% 37%

Ninety-five percent of the responses from supervisors
indicated that some or great benefit had been gotten from the
conference by their staff members.

Relative to ABE for the urban population, several con-
cepts and techniques were stressed at the conference. Evidence
of the application of these concepts to the conferees' work

since attending the conference is shown in Table 30,

TABLE 30

CONCEPTS AND TECHNIQUES APPLIED BY CONFEREE
~ AS REPORTED BY SUPERVISORS

(N=64)
% Applied o How Applied o

17% 1. Urban living (coping) skills -
g 13% - 2. Improving reading of urban Black adults
; 13% 3. Use of behavibrallobjectives
% 11% 4. Sensitivity to and knowledge of the
: Black experience

94 5. Self-Directed Learning

9% 6. Use of techniques clarlfylng values of

self and others

8% 7 ""Hands on'' Math Skills

8% 8. Use of new curriculum materials

6% 9 Use of group work or simulatioh techniques

6% 10. Improved use of testing and evaluation

96
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Urban living (coping) skills, improving reading for |
urban Black adults, and use of behavioral objectives account
for 43 per cent of the concepts that have been stated as having
been applied. The remaining seven categories show a fairly

close tabulation in their application.

The following gives a brief description of some of the
changes that have been implemented in programs: (1) more ;
coping skills are being taught to the student, (2) students |
are involved ih class planning and selection of materials,

(3) SDL goals have been incorporated into the program, (4)

ot mnieris e s R e

instruction has been more individualized, {5) classroom

RSSO

instruction is being related to real life situations, (6) micro

teaching has been initiated, (7) approach to class members has

s R R

been improved upon, (8) a new curriculum is being worked on,

e

One supervisor indicated that his staff member could not
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remember how to use the new techniques and'appfoaches that were

presented at the conference.

From data presented in this section it appears that
supervisors were able to note changes in terms of spec1f1c

‘ways the conferee was able to apply hlS experlences at - the con-

ference back home;-‘Interestingly enough,'ratings-of the con-
feree's attitude, ability, or performance_as reflected in the
rating scales and reported quantitatively did not change sig-

n1f1cant1y when analyzed for behav1ora1 changes .as a group. o
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Accordingly, supervisors reported satisfaction with the
results of their employee having attended the conference and
were able to document ctihranges and positive benefits to their
program. On the other hand, their rating of the conference in te:ms
of attitude, ability, or quality of performance did rot change

to any significant degree.

Implementing an SDL model Back home.-- The data hvé

supported the fact that the SDL model is acceptable at vafying
levels to conferees at a teacher training coﬁference. Alﬁost
all conferees produced an SDL plan and 60% of the c&nferees
completed their plan and reported on it at the Conference.
Twenty-four percent reported on continued work on their plan
back home and 16% reported implementing their plan (N=45),.

The question still remains as to how much, if at all,
the conferees utilized the methodology in the classroom with
their ABE students. Data on this question comes from the 45
conferees and the 73 supervisors who returned the post con-
ferénce evaluation forms.

Supervisors' reports on the,utilizatidn of SDL by the

_ gonfexee are_coﬂtained in,Table‘Sl.‘

‘.At.firsp_glanée it would seem, from the supervisor's
perspective, that the SDL had been utilized to a high degree
'by>pay§igipqgts.,,Up9n.reédingEthe eXplanathyicomménts it
.bggamgﬂg%gargghatrphe definition of SDL. is not.the same for"
all people. In the minds;qf,spme;supervisorS“reportiﬁg,?SDL
is synonymous with individualized instructibn#dr basing group

| instruction on a discussion with students regarding their goals.
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TABLE 31

" SUPERVISORS' REPORT ON CONFEREES' UTILIZATION
. OF SDL WITH STUDENTS (N=73) W et

L S SN S AN SR TR B ! D NS TN A
“Response # G1v1ng Response
o {" TR TSaS . I — B s }‘. o . L -~ " - T' S ‘r L S

Yes, in the classroom ' o 35
Yes, in the system BT 1 10°
Used to a degree 3
Tried but not successful e
:iUsednit! prlor #o- the®conferénce . [ .ol Ll g
Not used. - felt Inapproprlate . 2

: Not. uséd~=: torimy knowledge''~ /i - SUhe 0N
Conferee not employed here now. )
:z;(iNO resp(,nseu\} Do B N BT MR 33 ‘. X el :.:,;.:'.T.n..'g
M15$1ng data L . ) 24 P
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On - the rother hardia rimbler bof ithé 'sUpervisorst Fdsponsés -
aiﬂ@igated'anzWndarﬁewmdﬁmgﬂofGSﬁE?5§§fﬁ.ﬁés*déﬂiﬁé&‘aﬁffﬁéq
conferencen L Hovever idefined [ 5714 F6f *tHé is éﬁe"-rﬁ“'é?o FORE T
';nepqxxed onxcmnﬁamee& 9tali“empwoﬂéd”by them, 4ndicdated that
thie, confereerwasiintiil dginlg Faniiuyp Fobich %60 st &'t §“hh§€h took
intol-ageount:ther disicussing of goals*with 'ii}f'é“‘""f"'s’tddent’ and:’
ba51ng&&n§trucﬁranzohrshaﬁe&’1nput§VBY the Student and: teéacher.
In a few cases supervisor's responseshw%re*éxp@atlt“enbugh*to
~indd£atﬁﬁth@tnsbmﬁgtbﬁﬁereéé h%dﬁét%@mﬁtEHT%%ifhbiéﬁent the
pure SDL model within thelifclagsfoﬁm théi?”ﬂivﬁ%ﬁoﬁ*6r4é}éa.
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reflectithe gamuthofitésponses aré givenbelow: Bl
‘QuestionsAtthe conferéhce a giéat. deal of’stress was
placedson Self:DirectadsLearningi:{Has ydir §faff member ‘utilized
this concept-insany way:withvstudents? -
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2. "Ye=, some students now help to decide their goals
and are learnirg to direct themselves in a more able manner."

3. "Y=¢ she has. Simple machines (tape recorders,

J anguage master, etc.) are utilized by learners in correcting
skill deficiemc®+s on an independent basis along with programmed
material."

4. '"Hzs sed SDL techniques with advanced level students,
determining indi~--dual general and specific goals. Students
write about own :xperiences using newly developed words.

5. "Ye=, he says he now ascertains what students want
and they discuss together if their goals can or are likely to
be accomplished. Also, more work on evaluation is being done."

6. '"Yes, students are encouraged to place their emphasis
in areas of weaknes5.‘ The program is built around student needs."

7. " has consistently held that self-

directed learning'ié 'the only way to fly.' He has alwaYs tried
to create classroom conditions where self-directed learning is
possible.k From the cénférence, he has acquired a wide variefy
of ideas and techiniques he feels are of great value in

encouraging self-directed learning."

Conferees Were'alsd asked if theY‘had‘béén aBle to apply
the SDL model with their-ABE.students, and if so how. Of the
45 conferees responding 15 said “yes,” 8 said "no," 20 said "to
a degree," one -:id "no, but plans to," and one did not respond.
Seventy seven percent of those reporting (N=45) had attempted
to utilize the SDL model with their students. From the'conferees'

responses, it @ppzared that as a group they had a better concept
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of SDL, as meant by the questionnaire, than did their supervisors.

Some examples which reflect the gamut and type of responses

from conferees are found below:

1. "In letting the students plan the daily lesson
schedule."

2. '"These activities (utilizing the.SDL) are past the
planning stage and an effort to secure books and materials are
in the next procedures.”

3. "I have had the students set objectives for them-
selves and possible ways and means of achieving these goals.
The responses have been good in my estimation."

4. '"We set up a program for each student - helps to
make them independent - when I am working with individuals - the
other students are self-directed."

5. "I have selected a few students for this. They afé
showing greater interest and more involvément in learning."

6. "I actually explained it to some of my students.
They were interested, tried it, and believe it or not, two
su¢ceéded."‘

7. "It does not work as well in'practice as‘in theory."

8. "Persons with whom I am working and the general
background of enrolled students dbh't seem tc grasp the SDL
model."

9. "My adult (students) seek structuring and want
teaéherwdirected activities.”

10. "The SDL model was used extensively by one student

who was determined to pass the GED test and she did."

404 R
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11. "Some of my pupils are very independent and will
welcome anything that challenges them. I have found the SDL
method very effective in Reading and Mathematics."

If appears that in general teachers were open to experi-
menting with the SDL method as they understood it. It is also
apparent that the degree of comprenension of the nature of the
model varied among the confereegi Conferees, for the most
part internalized either the idea of the student tazking more
responsibility for his learning by developing goals or the
idea that students can assume more responsibility of working
alone or in smaller groups. (A large number of administrators
commented that since the conference the teacher was doing much -
more grouping within the class.)

Is a two-week conference sufficient for comprehendihg

and internalizing the SDL model?--As was discussed earlier many
conferees expressed no difficulty in undefstanding the SDL model,
although in developing the SDL plan it became clear that soﬁe
conferees had difficulty understanding the model while others
had difficulty implementing the model. |

With a few éxceptions many conféreés wereknot,ready to
report on their pian until the 1ast‘day of‘the‘¢onférénce} The
quality of the plans,diffefed_greatly but there is nokeVidence
to say the quality'of mos t plans would‘have improVedvhad there
been more time.

It is clear that the SDL model was a new approach to
most of the conferees; Accordingly, cognitive mastery of the

model had to take place with cognitive mastery of subject matter.
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This may have been an overload for some conferees. The data
do show, however, that conferees' absorption of subject matter
did not depend on mastery of the SDL model which seems to

indicate that conferees made their own choices when it came to

~giving priority to what they would concentrate on learning.

It is entirely possible that if there had been more
time available conferees would not have started their plans
any earlier. Some research in temporary systems as applied to
conferences show that conferees pace themselves in terms of the
time limits allocated and that as departure approaches the
conferee settles down to getting his own personal closure
prior to leaving. If this is true, adding a‘few,more days would
probably not change the comprehension of the model to any extent.
Data are incomplete to uée in the determination of how
much the conferee internalized the SDL process, although there

is ev1dence that portions of the approach 1f not the complete

model was internalized and did bring about behavioral changes

in the situation at home.
From'the evidence gathered it is not clear what time

requlrements are best in terms of comprehendlng and ut11121ng

- the SDL model It 1s clear, however, that the model had ut111ty

for many conferees and that 1t d1d not prohlblt cognltlve gains
in subject matter for other conferees. It is. concluded there-
fore that the SDL model can be used in a two-week conference,

a fact about which some members of the planning committee were

highly skepticai.
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Conclusions

In conclusion it would appear that the SDL model has
utility as an approach to ABE teacher training. The data show
that the SDL allows for meeting a large number of various learning
needs of the heterogeneous group of persons coming to a teacher
training conference. It appeared to facilitate a work orienta-
tion for the conference with each conferee being held accountable
to pose a problem of his own choosing and develop a project for
the solution of that problem. There is evidence to indicate
that affective learning was applied to as great an extent back
home as was specific cognitive content. The SDL methodology
may have contributed to this fact.

It is.important to note that method without content
would not obtain the same results. The data from conferees-and
their supervisors indicate that there was satisfaction wifh'the
quality of the instructors, the variety of contént, and the
substantive naturelof the”progfam. It seems apparent that with-
out these factoré, the‘SDL‘model would be 1less usefﬁl than with
other methodologies since the SDL relies so heavily on fhe
availability of large varieties bf éxperienées and content. It
also seems safe to assume that wifhde suffiéient staff sensitive
to and capable of handing a variety of individualized approaﬁhes
that the SDL would be dysfunctibnal as a‘methpdology. |

What the’data do not show is that given the same content,
and the same quality of personnel the SDL is more effective
than other methods in transmitting cognitive gains to the student.

One could argue 1logically that the SDL as cempared to another method
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has more utility in transmitting affective growth and giving
process skills when properly implemented. However this logic
is not as yet supported empirically.

It is very difficult to measure what a conferee gains
from a short intensive conference. Several attempts to get
various indices were attempted at this conference but these
efforts were hampered by incomplete data on many conferees.
Within these limitations there are indications that the place
where one lives and the effects of this environmental press had
important consequences in the ability of the conferees to deal
with the evaluative tests. This does not imply that conferees
from certain geographic areas who scored lower on the evaluative
ins truments did not gain a great deal from the conference and
the SDU methodology. In fact there is data to show that cognitive
gain as measured by the case studies was as high if not higher
among those obtaining lower scores than those with medium or
higher scores on the case studies.

Althcough educational attainment experience and type
of employment as well as geographic area were significant pre-
dicfors of the SDL scores, there is every reason to believe
that these factors would alsu operéte in terms of any methodology
used at a conference. The extent to which these factors interact
with other methodologies as compared with SDL was neot the
question asked by this evaluation althdugh it is obviously the
more important question. How grouping would affect the results
using another method is also a question which can not be dealt

with here.
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An important finding which is tangential to the SDL
model is the effects of experience on what a conferee gains
at a conference. It would appear that a greater value for
monies expended could be obtained by investing in full time,
inexperienced ABE personnel. An exception to this would be
women who have gone on to higher educational attainment. It is
difficult to explain the unusual interaction of experience on
cognitive gain. Unfortunately the age of conferees was not
collected as part of the demographic data and could not enter
into the analysis. Potentially the interaction between age
and experience might be an interesting factor to look at more
closely in another evaluation.

The conclusion based on thisz evaluation in terms of
the methodology indicate the SDL model is an effective approach
to short term teacher training in ABE when combined
with substantive content. Whether it is a better method for
most conferees than other methods is an issﬁe which must be

explored at ancther time.
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CHAPTER VI
IMPLICATIONS AND RECOMMENDATI®ONS

In evaluating both the conference and the SDL model
certain implications and recommendations can be drawn from the
data. Perhaps the most important observation and one which
réflects the bias of the conference staff has to do with the
evaluation process itself. It appears that very little is
known about better ways of implementing short term teacher
training in ABE. However, with the no prospect of formal
career lines in ABE, short term teacher tréining must suffice
for some time to come. It would seem important, therefore, to
invest some funds in evaluating the effects of various teacher
training efforts in order to improve the general quality of
this type of training.

If this logic is acceptable then it becomes important
‘to encourage cooperation among participants in evaluative efférts.
Perhaps the most discouraging aspect of evaluation efforts is
the apparent resistance of conferees to evaluation procedures.
This apparent hostility to efforts toward accountability for the
expenditure of public monies is not only characteristic of some
conferees but appears to be a pervasive attitude at several levels
of the operational apparatus responsible for implementing teacherA
training‘effofts. | |
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Accordingly, it is recommended that empirical evaluative
procedures became a part of selected conferences where institu-
tional resources allow for personnel and expertise to implement
such efforts. Furthermore these evaiuative efforts should be
designed so that comparable data across various cornierences
could be collected and apprdpriate control mechanisms jinstituted.

Along with these efforts it is recommended that conferees
and their supervisors be advised that attendance at such a
conference is predicated on their cooperation with evaluative
prdcedures.

Another pressing general problem which relates to the
vitality of the conference has to do with funding procedures.

It is apparent that the conference plahners invest a great deal
of time and some money in developing a proposal if even a
modicum of sophistication is used in designing the program.

If the proposai involves a planning committee, evaluative pro-
cedures, and specific preparation of resourée persons it

becomes necessary and pressing to begin work to assure sufficient
lead time. If the design calls for a program process which has
distinct needs there must also be sufficient flexibility in
developing the proposal to allow for the special needs of that
process design.

In the Chicago experience the staff had to proceed with

the planning committee and faculty commi tments prior to the

‘closing of the contract. Limitations on line items for faculty

and staff which did not meet the needs of the program design

forced the planners to give double duty to experienced group leaders
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and to use less. experienced group leaders in remaining situations
because of the limited amount of reimbursement.

One could argue that the contracting institution could
refuse a contract if there are such limitations which in the
end have dilatory effects on the quality of the conference but
in practice the institution has committed sufficient time and
resources to the development of the proposal that it becomes
difficult to withdraw from the contracting procedures without
much financial loss and frustration.

Accordingly, it is recommended that funding procedures
be expedited so that contractual arrangements can be closed and
a reasonable lead time be given the conference planners and that
funds be allocated in a more flexible way taking into account
the design of the conference and the product the institution
is prepared to deliver.

Apart from these more general observations implications
which are more specific to conference planning emerged from
the Chicago experience. These will be discussed under the
following topies: recruitment, conference planning, formative
evaluation,'inter-conference communication,

Recruitment. A continuing effort should be made to

recruit minority groups, teachers with little ABE experience,

and teachers who have not attended conference before. Recruitment
procedures between state and regional progrém officers and con-
ference planners could be strengthened if lists of names or
associations active locally in ABE could be given to conference
staff for direct promotional mailings to these‘groups. By |

allowing for more flexibility in numbers attending, it appears
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that at least fifteen to twenty percent oversubscription would
fit present conditions and would insure a full roster of par-
ticipants. Conferees who were alternates at the Chicago con-
ference suffered from efforts of late notification and late

arrival.

Expectations of the funding agency regarding potential benefits

from conferee participation could be included in recruitment
efforts. This would clarify what will be expected of the con-
feree at the conference and on his return home. The data
indicated that many conferees were able to extend the impact
of the conference with the cooperation of their supervisor. A
stating of expectations formally might further expedite this
communication.

Conference programming. It is apparent from the data

that encouraging conferees to apply experiences at the conference
to a specific problem of interest and value to them is a very
useful way of helping each conferee to focus his efforts. It
appears also that a formal mechanism which encourages him to
finish his plan of work and report on it is extremely functional
and rewarding for the participant. This focused activity appears
to be a concrete way then of extending the conference benefits
back home.

In past training efforts there have been disagreement
on process versus content orientation for subject matter. The
Chicago data indicate that these concerns need not be exclusive
and that in fact process and content in which the quality of
the experience is high and is in direct relationship to the

concensus of the conferees are mutually catalytic. Accordingly
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relevant human relations training and relevant instruction in
mathematics are both useful content orientations when placed
in context,

It would also seem appropriate when there are special
related concerns that are outside the usual purview of teacher
training, that these concerns be taken into account. One such
concern which would have been appropriate at the Chicago con-
ference was proposal writing. It would seem important that
state and regional program officers be aware that conference
planners may not.be aware of these special needs for specific
audiences and give this information to conference planners for
inclusion in the program,

.Another need which is salient at this time is the
dissemination of research related to ABE to practitioners in an
appropriate format. The ABE Commission on Research within AEA
is addressing‘that prohlem and could possibly be enjoined to
help in this effort at dissemination. It was obvious:at the
Chicago conference that practitioneré were not aware of these
efforts and could have‘profited from them.

There is eV1dence from the data wh1ch also 1nd1cate that

t 3 \,.‘ .::’

resource personé from f1e1ds or?fxde of ABE can be Very productlve
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1n ABE teacher tra1n1ng 1f g1ven the’ proper or1entat10n.‘ It is
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| recommended therefore that conference planners be encouraged to
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some effort at this technique is recommended for every conference.
The specifying af outcomes and attempting to demonstrate these out-f
comes causes plz-ners to be more specific and focused in their
design. The evaluative processes can also be a means of
communicating to conferees what is expected of them within
whatever framework the conference is built. The daily logs
were one way of helping Chicago conferees internalize what was
expected of them as well as providing a feedback to the con-
ference staff and evaluating team. Questions asked conferees
and supervisors in post evaluative instrument can also have
that same function.

Inter-conference communication which is aimed at making

conferences more productive is a recommendation based on the
experience of the Chicago conference staff. There is no formal
way of exchanging information which in the long run would increase
the impact ofthe conference. It does not seem unreasonable for

a conference planner to request the assistance of a Diréctor of

a former training effort to be on his planning committee!» Neither
would it seem unreasonable that a modeét written summary‘of the
critical experiénces of the_cohferences‘held in one yéa¥ be made
available to conference planners the following year. The

benefits may be as simple. as realizinnghatlare the best
approaches to recruiting prbcedufes or as complex as deciding

on the various curriculum components. It does seeﬁ unreasonable
not to make information and assistance in planning the conference
unavailable to planners who wish to profit from their help.

This would not discount but rathér suppleﬁent help given by

the regional project officer.

ERIC C o112




107.

In conclusion, it seems evident that the Chicago
conference was a useful learning experience for most participants.
Similarly, the Self Directed Learning model proved to be
generally effective for most participants in the Chicago
situation., The effort was not to show the superiority of this
model over other training conceptions but to demonstrate the

utility of SDL for short term ABE training.
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TEACHER TRAINING CONFERENCE: ADULT BASIC
EDUCATION FOR URBAN CLIENTS

Participants

Mr. Francis A. Adams
3179 Stratford Drive
Macon, Georgia 31201

Mrs. Eugene Aldridge
2910 Webber
Saginaw, Michigan

Mr. Eli Anderson, Jr.
3005 Rosehill Road
Fayetteville, North Carolina

Mr. Charles R. Bily
3215 Buckingham Drive
Rockford, Illinois 61107

Mrs. Loretta B. Bingham
4201 Clio, Bldg. G, Apt. 6
Flint, Michigan 48504

Mrs. Vivian S. Black
884 McCary Street SW
Birmingham, Alabama 35211
Miss Ira J. Bonds

6900 S. Crandon, Apt. 916
Chicago, Illinois 60649

Mrs. Mary J. Burks
15504 Harvard Avenue
Cleveland, Ohio 44128

Miss Geraldine Carter
1911 South Harding
Chicago, Illinois

Miss Barbara D. Cash
1230 Bridgewater Road
Cordova, Tennessee 38018

Mrs. Cathetine J. Cherry
1032 Clearbook Drive
Cincinnati, Ohio 45229

Elmira 0. B. Clayton
3548 01d Selma Road

Montgomery, Alabama 36108

Lillian W. Cole
101 S. Shawnee Terrace
Louisville, Kentucky 40212

Martha L. Collins
7558 South Merrill Avenue
Chicago, Illinois 60649

Mr. Frederick J. Cook

324 President Street
Charleston, South Carolina 29403
Mr. Fletcher E. Cooley
3924 Elliot Avenue South
Minneapolis, Minnesota 55407
Mr. Walter Dean
3750 Leslie
Detrcit, Michigan 48238
Mr. Richard C. Dixon
1727 Princeton Drive
Dayton, Ohio 45408

Mr. Eddy L. Echols
915 N. Chamberlain Avenue
Chattanooga, Tennessee 37406

Mrs. Rosa C. Foéter
525 Clarendon Avenue
Columbus, Ohio 43223

Mrs. Betty J. Funderburke
1808 Maribal Avenue
Charlotte, North Carolina 28216
Mr. Carmen W. Gagliardi .

1597 South Green Road

South Euclid, Ohio 44121

Mr. Robert M. Galvin
8212 South Elizabeth Street
Chicago, Illinois 60620

Mr. Kent R. Gardner
616 Cedar Lane, Apt. 6

Knoxville, Tennessee 37912
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Mrs. Geraldine E. Gentry
2018 N. Lake Shore Drive
Chapel Hill, North Carolina 27514
Mrs. Mary Godbolt
1207 Hill Street
Jackson, Mississippi 39204
Mrs. Clara H. Graham

4346 La-Brea Drive
Charlotte, North Carolina 28216
Mrs. Jessie J. Grant

3079 Becket Road
Cleveland, Ohio 44120
Mrs. Gracie M. Guerry
5721 Terrace Avenue
Fairfield, Alabama 35064

Mr. John Washington Harmon, Jr.
P.0O. Box 3184
Tampa, Florida 33601
Mr. Herbert L. E. Harris
3425 N. Audubon Road
Indianapolis, Indiana 46218
Mrs. Lois Young Harrison
1536 N.E. 9th Avenue
Gainesville, Florida 32601
Mr. Cleather H. Hatchcock
P.0. Box 222
Alachua, Florida 32615
Miss Genevieve M. Haugen
426 North Harvey
Oak Park, Illinois 60302
Mrs. Rubye Hinton

1344 Alamo Strset

Jackson, Mississippi 39213
Thomasina Holmes

7604 South Lowe

Chicago, Illinois 60620
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Miss Pearl Todd Houston
Route 2, Box 312
Cleveland, North Carolina 27013
Marian B. Jenkins

2327 Ludlow Drive
Charlotte, North Carolina 28216
Ella M. Johnson

264 N. Prospect Street

Oberlin, Ohio 44074

Mr. John W. Johnson
1714 Randall Avenue

Detroit, Michigan

Mrs. Katherine R. Jones
34 South Parkway, East
Memphis, Tennessee 38106

Mrs. Elizabeth T. Jordan
2812 Walters Court
Augusta, Georgia 30904

Mr. Jimmie L. Jordan
6727 Walsh Road

Millington, Tennessee 38053

Sister Mary Agnes Kayatin
112 Capitol Avenue; N.E.
Battle Creek, Michigan 49016

Mr. Clarence Knox
1114 Kingsley Court
Lansing, Michigan

Mr. Walter J. Lamirand
2621 Capitol Avenue | ‘
Fort Wayne, Indiana 46806
Mrs. Harriet Ann Little

402 48th Avenue

Meridian, Mississippi 39301
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Miss Dorothy P. Liptrot Mr. Gerhard ¢. MNeuvbauer

928 Bye Street, #1 4510 West Washington Street
Akxron, Qhio 44320 South Bend, Indiana 46619
Mrs. Mary S. Little Mrs. Helen Orme Nunn

1002 Parker Street 3562 Barron Road

Raleigh, North Carolina 27607 Memphis, Tennessee 38111
Mr. Roy Lowe : Mr. Thaddeus J. Patton
Chattanooga, Tennessee 2275 Ogontz Avenue -

Lakewood, Ohio 44107
Mr. David Lucas :
3123 Pasadena Drive Nandell Kidd Penn
Macon, Georgia 31201 16170 Birwood
' Detroit, Michigan
Mr. W. Ivey Mack
1655 32nd Street Mr. George W. Pierce
Rivera Beach, Florida 33404 Route 3, Box 179
: . Mebane, North Carolina 27302
Mrs. Arthur Bea Malone
1100 West Jeffery Street Mrs. Molly Sue Pope
Kankakee, I1linois 60901 1111 Independence Avenue Apt. 2611
Akron, Ohio 44310
Mr. Barnard Mangham '
1239 Holcomb, Apt. 11 Delois C. Raye
Letroit, Mlchlgan 2254 West Chicago
' SR Detroit, Michigan 48201
Mrs. Shearie H. Marshall
2300 Hatchcox Street Mrs. Johnnie M. Richmond
Mobile, Alabama 36617 3529 East 135th Street
B Cleveland, Ohio 44120
Mr. Emer Mathias
11 Farrand =~ : Mrs. Blanche A. Riers
Highland Park, Michigan 1617 East Martin Street
| . Raleigh, North Carolina 27610
Mrs. Ida M. Maye
1812 Center Street, South Mrs. Ethel Roberts
Blrmlngham, Alabama - 35205 P.0. Box 454
' High Springs, Florida 32643
Mrs . Hel&n McDowel1
148 Parkside : | Tyrone Robinson
Saglnaw, Mlghlgan 1130 Beech Street, Apt. 129
East Lansing, Michigan 48823
Mrs., Elleen 0 Mlguel ,
1730 Lancelot. Loop - Miss Ruth Ryan
Tampa, - Florlda 33619 . 823 W. Bradley Place
Chicago, Iillinois 60613
Mrs. Mae Marle Mlttag
1635 Holmes Avenue Mr. Neolson E. Santa Ana
Racine, Wiscon51n ‘53405 1312 2nd Avenue West
’ - Bradenton, Florida 33505
Mrs. Callie T. Moore |
525 Forest Road Mr. Norton Spencer
Hueytown, Alabama 35020 14926 Mark Twain
o Detroit, Michigan
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Mrs. Rosilyn J. Stackhouse
1270 Belle Vista Drive
Chattanooga, Tennessee 37411
Mr. Thaddeus J. Starks
5559 W. Ronn Lane
Indianapolis, Indiana 46208
Mr. Robert Lee Stephens

2501 N.W. 156 Street
Opa locka, Florida 33054
Mrs. Audrey W. Stepter
1920 40th Avenue
Tuscaloosa, Alabama 35401
Miss Carolyn P. Sumlin

111 Grafton Avenue

Miami View Towers, Apt. 402
Dayton, Ohio 45406

Mr. Vincent V. Thakore
Box 4, 671 Beckwith Street, SW
Atlanta, Georgia 30314

Mr. Cleo Thomas

161 Madeline

Benton Harbor, Michigan 49022
Mrs. E. Ramona Thomas
2144 Maffett Street
Muskegon Heights, Mich. 49444
Mr. Richard J. ‘Thomas

P.0. Box 543
Alachua, Florida 32615
Mr. Charles I. Thompson
608 W. Liberty Street
Sumter, South Carolina 29150
Mrs. Evangeline W. Teclliver
3174 Apache Street
Fort Myers, Florida 33901
Mrs, Catherine L. Walker
10045 S. Vernon

Chicago, Illinois

Mrs. Thelma G. Welch
P.O:;--Box-396 -~~~ - -~
Alachua, Florida 32615
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Mr. Walter B. White
1119 Ogden Road
Rock Hill, S.C. 29730
Mrs. Alma W. Williams
117 Washington Avenue
East Gadaden, Alabama 35903
Mrs. Molly M. Williams

20764 Alameda Parkway
Warrensville, Ohio 44128

Miss Patricia R. Williams
9000 E. Jefferson Avenue, #6-€

Detroit, Michigan 48214
Mr. Monsey Wilson

19203 Coyle

Detroit, Michigan 48235

Mrs. Johnnie J. Wineglass

145 Moultrie Street .
Charleston, South Carolina 29403
Mr. Donald B. Woll

§37 East 56th Street

Chicago, Illinois 60637

Mr. Aytch Wooden
108 San Michael Drive

Fort Valley, Georgia 31030

:Ms. Bertha C. Byrd _
. 7631 South Prairie Avenue
Chicago, Illinois

60619
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A - Teacher Training project funded by

The United States Cffice of Ecdiucation

for ABE . Teachers in Region IV and V.

Regional - Program Officers:

William Phillips (Region W}

| ‘M",;_EldOﬂ lSch;J!‘tz' (R“egion vi.

under Public Law: 89.750, Title MI, Section 309(B)
Adult Basic Education Act “Specia’ Projects”
of THE ADULT EDUCATION ACT
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INSTRUCTIOWAL OBJECTIVES

{. To increase the participant’'s ability to identify and use specific teaching
skills and strategies (micro-teaching, practice teaching, tutorial instruction,
classroom analysis).

2. To increase the participant's ability to analyze the educational setting
(community analysis, institutional analysis, classroom analysis, self-analysis),
and to use this analysis to devise, implement and evaluate educational
sntivities (individual project).

3. To heighten the participant’s awareness of a Self-Directed Learning modei
of instruction and practice its use within his own experiences at the
conference (SDL presentation, small groups, individual project).

4. To increase the participant’s sensitivity to the positive value of the black ex-
perience and its cultural influences (black experience course, black history
lecture, field trips, black theater) and to apply that increased sensitivity to
his relationships with his clientele (simulation game, human relations group)}.

5. To increase the participant’s understanding of the urban environment: its
historical development, its press; and its implications as these things re-
late to under-educated blacks (keynote speaker, field trip, community
analysis, self-analysis).

6. To increase the participant’s undarstanding of ABE institutions and io in-
crease his ability to opurate within them (institutional analysis, use of
paraprofessionals, SDL model).

7. To increase the participant’s knowledge in the areas of teaching reading,
mathematics and urban living skills (major and minor courses) and to
implement this knowledge in his own classroom (self-analysis, classroom
analysis, learning groups).

8. To assist participants in developing criteria for and skill in the use and
interpretation of curriculum materials, testing procedures and evaluation
(materials analysis, testing and evaluation lecture, materials display).

9. To provide an opportunity to exchange information and experiences with
colleagues, university resource persons and community resource people
(tearning groups, tours, individual and small group conferences).

10. To provide for the development of an individual project viewed as im-
nortant to the conferee and to encourage its practical application on
return to the classroc n (individual project, learning groups).
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SELF-DIRECTED LEARNING

This conference has been plzrined in such

a way as to offer each participant an opportunity
to develop and purs: . his or her own objectives
fcr the conference, to select learning activities to
meet those objectives, and to evaluate his or her
own progress toward the attainment of the ob-
jectives.  This training model of self-directed
learning requires the creatio:; of a number of

. , learning activities for participants to choose among
as they develop their learning plans for the con-
ference. Hence this catalog.

The following pages list a series of major
and minor courses, groups oOf elective activities,
a series of clinical experiences, informal seminars
and learning group activities. Participants will
select from these activities those which seem
most useful for the achievement of their objec-
tives. They may afso _wish to develop other
activities with conference resource persons and
fellow participants. The development of objec-
tives, the selection of iearning activities and
related planning will take place on the first full
day of the conference, Monday, August 2.

The following information will be useful
in developing learning plans for the conference:

Goals for Self-Directed l.earning
“Self-Directed Learning’’—a statement

Checkiist
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GOALS FOR SELF DIRECTED L EARNING

The following are goals intended specifically for the process of s lif-directed
learning in which the conferee determines, within a general frameworl provided
him by the learning group leaders, what, how, when, where, why a.d for what
value he is going to study a certain body of information.

1. To decrease the conferee’'s dependence on the learning group i2ader for
the organization and evaluation cf his learning activities and accomplishments;
to allovy him to use his own interssts as a basis for organization,

2. To involve the conferee in the process of learning in order to increase

his mastery of the content studied and to heighten his interest in the subject
matter.

3. To teach the conferee how to organize and execute fearning activities
best suited to him in any area, in schoo! or out.

4, To awaken the conferee to the awareness that real education is a process
that goes on J/nside him, not in his dutiful but passive completion of tasks
assigned hirn by the learning group leader.

5. To make the conferee aware that his individual interests and ways of
thinking are unique, valuable and most valid as a basis of learning for him.

6. To give the conferee a chance to organize and evaluate his own work
and to ‘fail” at these difficult tasks without recriminations so that he may use
his “failures” to help him understand how he learns most effectively.

7. To allow the conferee to study material appropriate to his own abilities.

8. To give the conferee an opportunity to seek his own answers to his
own questions.

9. To relieve the conferee from his sense of being molded, pressured or
otherwise oppressed by another parson.

10. To allow the conferee to experience freedom (or a measure thereof) in

the conference ard to sense the connection hetween the discipline of learning
and freedom.

11. To give the conferee opportunity to develop responsibility motivated
by accomplishment of his own self-imposed tasks—or by his “failure.”

12. To develop skill in constructing problems and structuring approaches to

their solutions ard, independent of the learning group leaders, to go through
procedures allied to problem-solving.

13. To allow conferees to avoi” learniing “at they already know or what
is extraneous or altogether trivial to them.

123
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SELF-DIRECTED LEARNING”

Self-Directed Learning (SDL)} is a structured plan for the systematic removal
of certain external controls usually placed on students. SDI. consists of a proj-
ect framework for student selection and evaluation of learning procedures, guide-
lines for organizing a student-administered classroom and a set of carefully de-
fined teacher behaviors.

Project Framework

in SDL classrooms, the teacher determines the course objectives and goals.
Each is usually described in one or two pages of explanation and rationale.
These objectives may all be presented to the students at once or in sequence,

Students are then given the freedom tc determine their own individual pref-
erence for satisfying each of the goals. The alternatives or choices available are
iimited only by tha school rules and regulations. Usually they are permitted to
decide with who, if anyone, they will work, when and where they will study
and the rate of their learning.

These choices are detailed in a learning plan wiiich is submitted to the
teacher for approval. The learning plan consists of a written description of
what the student intends to do, a calendar or anticipated activities by day or
week and an evaluation procedure for determining the quality of work accom-
plished.

Once approved, the student is free to direct his own learning in these
areas until he finishes and submits another learning plan for the next course
onjective.

A signiticant part of SDL is the evaluation procedure built into the proj-
ect framework. Students are expected to indicate (1) a “prbduct" (object or
skill) which results from their Iéarning, (2) a set of criteria upon which this
product is to be judged, (3) standards of quality to use in rating the degrees
of success in satisfying the criteria, and (4) a plan for one or more persons
to judge the learning by. applying the criteria and standards to the product.
No learning plan is approved without this evaluation procedure being carefuily
detailed in writing.

Student-Administered Ciassroom

A second important element of SDL concerns the classroom maintenance
roles assumed by the students. Because most of the teacher’s time is spent
in individi:al interviews with students and because the roles a teacher can use
are somewhat restricted, students are expected to administer the record-keeping
ard disciplinary functions of the course. These might include keeping records
of attendance and grades, organizing and maintaining classroom libraries anr
establishing and enforcing disciplinary rules within the classroom. The class as
a group, then, is partially responsible for their own learning environment,

Teacher Behaviors A

Five carefully defined teacher roles are used in SDL. Becausec :t is rela-
tively easy to subtly manipulate students in SDL interviews, these behaviors

*Evergreen Park High School Service and Demonstration Center, Evergreen Park,

- Hlinois.
A ,
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are extremely irmportant and must be adhered to carefully.

Two teacher behaviors are involved in the preparation of students for SOL
and its maintenance once established.

1. Authoritarlan

The SDL teacher is authoritarian in controlling and directing students to
(a) work within the project framework, (b) maintain the student-administered
classroom and (c) respect the teacher roles. That is, teachers must not per-
mit students to work outside the framework, reject their responsibility for
keeping order and disciplining themselves as a group, or expect any special
assistance which would violate the other teacher roles,

2. Directive-Explanatory
The SDL teacher explains the rationale behind the program, the project

framework, the student-administered classroom and his or her own limited roles.

't is important that students understand why the teacher will do certain
things but not others.

The remaining three teacher behaviors are used after SDL has been initia-
ted and during the int2rviews for study plan approval.

3. AsKng (questions of specificity)

During interviews when students present their learning plans for approval,
what the teacher says and does, and how he reacts, will determine the success
cr failure of SDL. Teachers may ask one of three kinds of questions calling
for specificity. The teacher can ask for more details, or examples or defini-
tions of erms. Questions must be asked in a neutral, non-critical tone that
merely calls for additional clarification.

4. Asking (questions of logic)

In addition, during the interviews, teachers may ask questions of logic,
again in a neutral, non-critical tone. Questions of logic call for clarifying re-
lations, associations or connections, stating unwritten assumptions or providing
evidence and proof of statements. ' both of these "asking” roles, the
teacher always evidences a desire to understand the student's proposed plan.

5. Accepting
The final teacher behavior requires the acceptance of student expressions
of frustration, confusion, and negative feeli. 3s. While the teacher never criti-

cizes learning preferences or plans, he must always accept verbal and nonverbal
expressions of feelings.

These teacher behaviors do not permit criticism or negative remarks from
the teacher and call for the withdrawal from conflicts and avoidance of overt
forms of punishment or praise.
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CHECKLIST

For Assessing the Desirability of Planned Learning Activities

The questions below reflect generally accepted principies that should be taken
into account when planning learning activities.

Once you have defined your instructional objectives and tentatively formulated
learning activities to achieve them, it is suggested that vou follow the procedures
outlined balow before finalizing your plans.

Place a check (% ) next to each question liste¢ below that you feel you
can clearly answer YES.

For those qu2stions for which your answer is clearly NO or for which you
a.. uncertain about your answer, do one of the following:

{a) Review the leerning activities you have planned and revise them so that

you can answer YES to the questions; or,

(b} Articulate for yourself your rationale for not plannirg learning activities
in terms of the ideas expressed in those questions.

1. Are the learning activities | have planned clearly related to the instructional
objective(s) | have specified?

2. Am | clear in my own mind about the level of competence | want to
achieve for the objective(s) | have specified? .

3.____Are tha learning activities | have planned comprehensive enough so that it
is reasonable to expect that | will achieve at the level of competence |
desire?

4. Have | made adequate provision in my plans to maka? sure that my learning’
group leader and | agree at the outset on the level of competence | expect
to achieve?

5.____Do | plan to be actively involved in learning, rather than a passive listener
or viewer?

6._____Has adequatc provision been made for me to practice using th2 knowledge
or skill to be learned with careful supervision, receive immediate feedback
on my performance, and practice again until the desired level of competence
is reached?

7. Has adequate provision been made for me to reflect upon, digest, discuss
and challenge the experiences provided? .

8. Will | have opportunities to use the knowledge or skill learned in new ways;
that is, have | structured the learning activities to allow for divergent think-
ing which can lead to innovative ¢ .ns to problems?

9. Have | planned the learning activities so that | will be able to achieve
reasonably im:necicte satisfaction/reward for my efforts?

10. Is it reasonable it~ expect that | can learn what | expect to learn in the
allocated period of timz¢

11. Have | anticipated ihe contlicts and frustrations that | am likely to experi-
ence in the course < learning what | want to learn and am | adequately
prepared to deal constructively with them?

426
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12. Have | organized the learning activities so that they are obviously
rational rather than arbitrary and meaningless?

13. Have | planned a variety of activities in ordur to reinforce learn-
ings | want to occur?

14. Have | reviewed my plans with at least one colleague whocse opin-
ions | respect and modified them in terms of feedback received?




122.

Name

A PLAN FOR SELF-DIRECTED LEARNING

I. General Obijective for the Conference: .

Il. Specific Goals for the Conference:

I will:

lil. Materials and Activities

A. In order to achieve the above goal | will use the foilowing
materials and do the following: :

i
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B. In order to show that | have achieved” rﬁy goals | will pro-
duce a product. That product will be:

____a paper

___a video tape

—_a verbal presentation to the group
____other (please expilain)

C. | have approximately two weeks to complete this plan. My
schedule for the two weeks is: '

Things to Do Time Allotted
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IV. Evaluation

A. In order to tell whether | have done a good job in achieving
my goals (see il of this plan}, | will look for the following:

1.

B. In looking at 1, 2 and 3 of the above | will list three cri-
teria of levels of achievement for each item. The levels should repre-
sent high, medium and iow achievement.

Those criteria are:

My grade is:

ot
'..

- o




125.

C. The second part of my grades wiil reflect my involvement
in the process of self-directed learning. The following lists three
behaviors and attendant criteria for each:

My grade is:

D. In evaluating my work at the conference | weight self-directed
learning goals at % and other goais at %.

it s e [P S S

My grade for the work | did at the conference is:
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Name

A PLAN FOR SELF-DIRECTED LEARNING

. General Objective for the Conference:

ll. Specific Goals for the Conference:

I will:

I1l. Materials and Activities

A. In order to achieve the above goal | will use the following
materials and do the following:

132

g




127.

B. In order to show that | have achieved my goals | will pro-
duce a product. That product will be:

_____a paper

___a video tape

____a verbal presentation to the group
__other (please explain)

C. | have approximately two weeks to complete this plan. My
schedule for the two weeks is: '

Things to Do Time Allotted

1723
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V. Evaluation

A. In order to tell whether | have done a good job in achieving
my goals (see |l. of this plan), | wiil look for the fellowiry:

1.

B. In looking at 1, 2 and 3 of the above | will list three cri-
teria of levels of achievement for each item. The levels should repre-
sent high, medium and low achievement.

Those criteria are:

- My grade is:

i Bk G TR s A T
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C. The second part of my grades wiil reflect my involvement
in the process of self-directed learning. The following lists three
behaviors and attendant criteria for each:

1.

My grade is:

D. In evaluating my work at the conference | weight selt-directed
learning goals at % and other goals at %.

My grade for the work | did at the conference is:
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Name

A PLAN FOR SELF-DIRECTED LEARNING

I. General Objective for the Conference:

Il. Specific Goals for the Conference:

I will:

ill. Materials and Activities

A. In order to achieve the above goal | will use the following
materials and do the following: :

ERIC | B
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B. In order to show that | have achieved my goals | wiil pro-
duce a product. That product will be:

___a paper

_____a video tape

____a verbal prasentation to the group
____other (please explain)

C. | bhave approximately two weeks to complete this plan. My
schedule for the two weeks is: '

Things to Do Time Allotted

e B
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IV. Evaluation

A. In order to tell whether | have done a good job in achieving
my goals (see Il of this plan), | will look for the following:

1.

B. In looking at 1, 2 and 3 of the above | will list three cri-
teria of levels of achievement for each item. The levels should repre-
sent high, medium and low achievement.

Those criteria are:

My grade is:

-138
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C. The second part «f my grades will reflect my involvement
in the process of self-directed learning. The following lists three
behaviors and attendant criteria for each:

1.

My grade is:

D. In evaluating my work at the conference | weight self-directed
learning goals at % and other goals at %.

My grade for the work 1| did at the conference is:

o 2429
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MAJOR AND MINOR COURSES

Four courses are being offered each morning: the majors August

3-6 and 9 and 10; and the minors covering the same topics but in
less time will be offered August 11-13.

August 3-6, 9, 10 August 11-13
8:30-10 a.m. Reading Major Reading Minor
Room 1.207-8 1 Room L207-8
8lack Experience Major Black Experience Minor
Room L305-6 Room L305-6
10:30-12 noon Urban Living Skills Major Urban Living Skills Minor
Room L305--6 Room L305-6
Mathematics Major Mathematics Minor
Room L207-8 Room L207-8

Reading.

Instructor: Barbara Farnandis, Ph.D. candidate in Reading, University of
Chicago; consultant to Chicago Reading and Speech Clinic and Chicago Public
Schools.

The course will center on: an analysis of the needs of the adult
learner; an examination of methods and matzrials appropriate for the adult
learner; and an attempt to relate the reading process to his life experiences.

Mathematics.

Instructor: Max Bell, Associate Professor of Education, University of
Chicago; faculty advisor to students at the University preparing to teach
mathematics.

The mathematics course will be a worksiop in how to set up a
course which focuses on basic mathematical concepts via cooperative group
work in a laboratory setting. There will be treatment of the question of
what mathematical skills and concepts are really important for ‘’everyman’’
to learn, then a demonstration of ways of teaching some of these via a
laboratory setting using minaly '‘homemade’’ materials. No prerequisite level
of mathematical competence is assumed. Class members will be urged to
participate in exercises as /f they were learning the concepts from scratch
in order to see some of the difficuities their own ABE students might have.
Each class member will have at the end of the course a collection of lab-
oratory materials that may be useful in his own teaching.

- 140




The Black Experience.

Instructor: Ronald E. Kimmons, B.A. and M.A. in History; former
teacher of Social Studies at DuSable High School; teacher of adults in
DuSable Evening School; resident of the city of Chicago.

The course will examine the coniemporary experiences ‘of blacks in
America. It will include an historical overview; a review of the literature
depicting the black experience over the past several decades; a look at the
historico-socivlogical framework of the black experience; and an examination
of the socio-psychological manifestaiions of the contemporary black experi-
ence, with particular emphasis on the implications of ihat experience for
educators of black aduiis.

Urban Living Skills.

Instructor:  Frank Samuels, Associate Dean, 'ABE, Milwaukee Area
Technical College.

The course is designed to acquaint teachers of the disadvantaged
with the institutions, structures and processes of the urban environment.
Strategies for effecting change are presented along with techniquus for help-
ing the disadvantaged urban zdult acquire the experience, knowledge and
skill necessary to cope successfully with the psycho-social aspects of per-
sonal development, employment and citizenship.
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ELECTIVE ACTIVITIES

Five elcctive activities are offered according to the schedufe below:

August 3-5 August 6, 9, 10 August 11, 12

1:30—-3:30 p.m.| Self, Values Institutions
Room L207-8 Room L207-8
Materials Classrooms
Room L107-8 Room L107-8
3:30-5:30 p.m. Community
Analysis
| Room L207-8

Analysis of Self and Values, or Classroom Strategies for Value Clarification.

Resource Person: Alice Carnes, Assistant Professor of Education, Univer-
sity of Chicago; research interests centered on values and their effects on
teaching and learning.

Faced with value conflict in the classroom, the teacher often tries—con-
sciously or not—to impose his own value system or students. Participants in
this elective will observe and practice an alternative to moralizing in which the
teacher starts from the students’ values and tries to help students get clearer
about what is important to them.

Analysis of ABE Materials.

Resource Person: John Hatfield, ABE administrator; consultant on ABE
materials for classrooms and learning laboratories.

Representative materials from major publishing houses will be available
throughout the conference and will provide the basis for this elective, Em-
phases will be placed on developing criteria for analysis of materials and the
combining and usage of a number of kinds of materials in the instructional
process both in the classroom and in the learning lab. Mr. Hatfield will be
available during the day for consultation on specific materials problems.

Analysis of ABE Institutions.

Resource Person: William S. Griffith, Professor and Chairman of the
Special Field of Adult Education, University of Chicago; editor, Adult Basic
Education: The State of the Art, with special interests in the development.
and appraisal of adult education institutions.

The needs of the ABE student can be met most effectively and effic-
iently only if the various bureaucracies which serve him are able to work
together, giving primary attention to serving his needs. Participants in this

142,
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slactive will consider ways in which the common characteristics of bur-
eaucracies influence the objectives, staffing, operation, modification and
evaluation of adult basic education programs and what an individual
teacher can do to affect the normal bureaucratic influences. Emphasis
will be given to improving intra— and inter—institutiona! functioning.
Examples will be drawn from the Chicago public schools adult besic
education pregram. As a result of participating in this elective, each
teacher should expect to develop a clearer picture of bureaucratic forces
and how to use them in improving the service given to ABE students.

Analysis of ABE Classrooms, or Analyzing Classroorn Activities.

Resource Person: Alice Carnes, Assistant Professor of Education,
University of Chicago.

Videotaped ABE classes will provide the raw material for study
and practice of classroom observation and analysis, Participants will
discuss and plan ways to use observation and analysis skills in their own
classes.

Community Analysis.

Resource Persom: Taylor Griffin, Community Liaison, Ford
Training and Placement Program; M.A. in Social Work; graduate student
in Educational Administration, University of Chicago; Instructor, Simula-
tion Games, Loop Junior College, Chicago.

In this simulation game, the processes by which decisions are
made within political, economic, social and religious sections of the urban
system and the implication of these decisions for urban dwellers is made
explicit.
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CLINICAL EXPERIENCES

Five clinical experiences are offered according to thea schedule below:

August 3—6 August 9-11

1:30-3 p.m. Tutorials (arranged
through Phyllis
Cunningham)

Fractice Teaching
Adult Centers in

Chicago (also meets
August 12)

3:30-5:30 p.m. Simulation Game
Room 107-8

Micro-Teaching
Little Theater, L207-8

Human Relations Training
Group
Room L304

Simtglation Game for ABE Teachers. (Limit: 25)

Supervisor: Jack Carnes, Ph.D. candidate in Sociology of Education,
University of Chicago; experienced leader of sensitivity training groups and
simulation exercises for teachers.

Students will participate in a simulation game which has beer dev-
oped to help individuals experience ard corsii.. alationships in groups.

Discussions, during which game behavior will be analyzed, will be held after
game ‘sessions. ‘

Micro-Teaching.

- Supervisor: Kevin Ryan, Associate Professor in the Graduate School
: ‘ of Education, Unicarsity of Chicago.

Micro-teachir:g sessions will provide participants a chance to plan and
, give five-minute lessions to ABE students from Chicago’s Basic Education

i Centers. The lessons will be recorded on video tape and will be critiqued
for participants by teacher-trainers. Participants will then give re-teach re-

, views which will be similarly recorded and ecritiqued. |

Hunan Relations Training Gromp. (Limit: 15)

Trainey:Earl Durham, Assistant Professor and Chairman, Community
Werk Sequence, School of Social Service Administration, University of Chi-

cago; Member, National Training Laboratory, Institute of Applied Behavioral
Sciemce and Association of Black Trainers (NTL).

14
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By means of exercises in confiict management, decision-making and
experiential learning, participants will become conscious of and discuss with
one another the effects of interpersonal relationships on the teaching-
learning situation. From these experiences an exmaination of attitudes
and values which might interfere with the teaching process will be ex-
plored.

Tutorials for ABE Students.

Supervisor:  Phyllis Cunningham, Ph.D. candidate in Adult Education,
University of Chicago.

An experience in tutorial work with an ABE student will be arranged
under the supervision of a teacher-trainer in order that a teacher may
experience and discuss, his or her performance in individualized instruction.

Practice Teaching in ABE Centers.

Supervisors:  Phyllis Cunningham and Emogene McMurtrey, graduate
students in Adult Education, University of Chicago.

Since many ABE teachers have never had the opportunity to dis-
cuss their teaching styles in an actual setting with another teacher or
teacher-trainer, this experience is designed to allow that opportunity. The
conferee will be scheduled to teach a lesson of his/her choosing to a class
of ABE students foliowing which a resource teacher and a teacher-trainer
from the university will discuss the teacher-student interaction.
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LEARNING GROUP ACTIVITIES

Learning Group Meetings.

Each participant will be assigned on August 1 to one of
ten learning groups. These groups and their leaders will meet on
August 2 from 7-9 p.m. and on August 3, 4,5 9, 10 and 11
from 7-~8 p.m. at the Shore Drive Motel in designated rooms.

The purpose of the learning group is to assist participants
in developing their learning objectives for the conference, to help
select or create activities to meet the objectives and to help par-
ticipants evaluate their achievement of their goals.

The learning group beccmes a base for the mutual exchange
of ideas and the discussion of new insights and problems as they
arisc. The group Icader assists the group in its discussions, acts
as a resource person to individuals within the group, and is a
liaison with the staff in assisting each participant to accomplish
his learning goals. '

Group leaders:

Jane Marie Browne, graduate student in Adult Education,
University of Chicago.

‘Dorothie Ctlark, M.S.T. in English, University of Chicago;
teacher of English and Reading, Simeon Vocatio'nal High School,
Chicago. ' )

Ron Clayton, Assistant Principal, Montrose Adult Education
Center; Intern, Project ENABLE.

Phyllis Cunningham, Ph.D. candidate in Adult Education,
University of Chicago. _

Barbara Farnandis, Ph.D. candidate in Reading, University
of Chicago; consuitant to Chicago public schools.

Lucy .Ann Geiselman, Director, Master of Arts in Teaching
Program, Graduate Schocl of Education, University of Chicago.

Ron Kimmons, M.A., History; former teacher of Social
Studies, DuSable High School; teacher of adults, DuSable Evening
School. - | o

Violet Malone, Director of Admissions, Kennedy-King
Community College, Chicago.

Frank Sarriuels, Associate Dean, sABE, Milwaukee Area
Technical College.

Eunice Schatz, Instructor in Sociology, Roosevelt University
and the Urban Life Center, Chicago. '
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Informal 3eminars.

Th:se seminars will Le held each evening after the L.earning Group
meetings, from 8—9 p.m. at the Shore Drive Motel.

August 3. “A Historical Perspective of the Black Experience.”

Juliet E. Walker, Ph.D. candidate in History, University of Chicégo; high
school Social Studies teacher; curriculum writer of Afro-Amverican History
Curriculum Guide for Chicago Public High Schools. A rationale for the
integration of black history into ABE curriculum will be presented and
problems of implementing this perspective into curriculum will be dis-
cussed. A bibliography for developing such materials will be distributed
along with guiding principles in its use. Mrs. Walker will be available
during the conference for consultation on problems participants are ex-
periencing in developing or utilizing black history in their instruction,

August 4. “Utilizing Paraprofessionals in Classroom and Community.”
Peyton Hutchinson, former teacher, administrator, READ, Detroit Public
Schools; teacher-trainer in ABE. Mr. Hutch.nson will be available during
the day as a resource person for teachers and administrators. The READ
program ne administers has been highly successful in the use of parapro-
fessionals in the classroom and community. He has also had a great
deal of experience in various teaching methods, materials and testing.

August 5. “From the Other Side of the Desk.” Alfreds Duster,
Director of Community Relations, Ooportunity Centers, Chicago: editor,
Crusade for lusisce: The Autobiograpby of Ida B. Wells, published fall,
1971, University of Chicago Press. Mrs. Duster will present her percep-
tion of how adull black students view adult basic education.

August 9. Panel of State Directors of ABE. Moderators: Eldon
Schultz, William Pbillips, RPO, Regions V and !V. State Directors from
Regions l\( and V will discuss the issues and development of ABE pro-
'grams within their state plans. Panel members will be asked to enumer-
ate what they consider to be priority items in the improving of ABE
programs and to comment on national developments with USOE in im-
plementing these items.

August 10. Panel of ABE Students. Moderator: Phyllis Cunning-
bam, Ph.D. candidate in Adult Education, University of Chicago. ABE
students from the conference resource team will discuss their views re-

~ garding the aspirations and difficuities in the return of the adult to
school. A description of an in-service project within the Chicajgo Public
Schools Adult Centers in which students participated will be discussed.

August 11. “Tests and Evaiuation.”” Lois Burrill, Staff Associate, Test
Department, | .court, Brace and Jovanovich; Assistant Editor, ABLE reading test.
Various readir g tests as methods of evaluating student progress will be discussed
along with th::ir limitations and iiterpretations. The question of usé and abuse
of tests and testing within ABE programs will be treated. Miss Burrill will be
available throughout the day for consultation on testing and evaluation.
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SPECIAL EVENTS AND PARTIES

August 2. Visit to ABE Centers.

Four ABE Centers within the Chicago Public School system will be visited
in order that a common experience may be shared by each group member. The
reality of bringing basic education to the urban black can be found in the actual
setting. The marginality of adult education, the complexity of intertwining bur-
eaucratic services, the transfer of youth-oriented mechanisms within the school
system are part of the reality these administrators and teachers face. Within

" these restraints the efforts of students, teachers and administrators to develop a

waorthwhile quality education can be seen.

August 6. Malcoim X Community College.

This coliege, part of the Chicagc City College system, has just moved into
a new facility on the near west side of Chicago. Under the leadership of its
president, Charles Hurst, an innovative program reaching out to the black com-
munity has been designed. Featuring black studies, black artists in residence
along with its standard curriculum, this college symbriizes a black instituticn
which is attempting to meet the needs of the urban black community in which
it is located.

August 7. Operation Breadbasket.

This field trip to the weekly meeting of the economic arm of the Southern
Christian Leadership Conference will emphasize the importance of economic
independence among minority groups. Under the leadership of the Reverend
Jesse Jackson, Breadbasket is now a national effort which encourages the growth

of black business, black employment and the consumption of products made by
black compeariies.

August 3. Party.

A party for conferees will be held at 8 p.m. at the home of Mr. and Mrs.
Thomas Geiselman, 1615 East Hyde Park Boulevard. Casual dress.
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CONFERENCE RESOURCE PERSONS

753.3878"

753-4165
753-3878
753-3878
763-4161
753-3878
753-3878
753-3878
753-3807
753-4667
753-3878
753-3878
753-4162
753-3741
753-381
753-3878
753-3878
488-0900
488-0900
753-3878
753-3878
753-3878
753-4161
753-3878
753-3878

753-3878

753-3741

Conference Resource Team from the
Chicago Public Schools:

{Appointments with these persons
may be made through 753-3878)

Robert Grimes, principal, Doolittle
Family E£ducation Cente:
Robert Murphy, principal, Midwes?.
Family Education Center
Margaret Sering, assistant principal,

Jackson Adult Education Center.
imogene Evans, teacher, Doolittle.
James Planer, teacher, Jackson.
Thomas Rotruck, teacher, Midwest.
Ruth Williams, teacher, Hilliard.
Mary Bray, student, Hilliard.

Hattie Foster, student, Jackson.
Cheryl Jackson, student, Doolittle.
Elmer Taylor, student, Midwest.

Emogene McMurtrey will be scheduling appointments for all resource persons listed under
the 753-3878 number. Other persons may be called direct at the phone numbers given

for them.

*When using campus phone, use last five digits only for all 7563 exchange numbers.
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STATE DIRECTORS OF ADULT EDUCATION — REGIONS IV AND V

REGION IV

Regional Program Officer:

William Phillips

J.S. Office of Education, 50 Seventh St., NE., Room 550, Atlanta, Ga. 30323
(404) 5265311

Alabama:

Norman D. Parker, Coordinator, ABE

State Department of Education, State Office Building, Montgomery, Ala. 36104
(205) 269-6306

Florida: i
James Fling, Administrator, Adult Education
Department of Education, Tallahassee, Fla. 32304 (904) 599-5723

Georgia:

Frary Elrod, Acting Coordinator, ABE

State Department of Education, 156 Trimity Ave., Room 304, Atlanta, Ga. 30303
(404) 656-2416 x 443

Kentucky:
Ted Cook, Director DAEP
State Department of Education, Frankfort, Ky. 40601 (502) 564-3864

Mississippi-
J. C. Bradley, Supervisor, ABE
State Department of Education, P O Box 771, Jackson, Miss. 39205

North Carolina

Charles Barrett, Education Director, Adult Education

Department of Community Colleges, Room 187, ‘Education B;Jilding,- Raleigh, N.C. 27602
(919) 829-7057

South Carolina:
J. K. East, Director, DAEP : |
State Department of Education, 1416 Senate St., Co|umbia, S.C. 29201 (803) 758-3217

Tennessee. ‘
Charles F. Kerr, Coordinator, Adult Education
State Department of Education, B-9 Capitol Towers, ‘Nashville, Tenn. (615) 741-3218

REGION V

Regional Program Officer:
M. Eldon Schultz : _
U. S. Office -of Education, 226 W. Jackson Bivd., Room 4086, ‘Chica'go, 1. 60606

Hlirois.

J. Clark Esarey, Director, Adult Basic Education

Office of the Superintendent of Public Instruction, 316 S. Second St., Springfield, il. 62706
(217) 525-7631

130
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Indiana:

Carlotta Anderson, Adult Basic Education

Division of Adult Education, 700 North High School Road, Indianapolis, Ind. 46224
(317) 247-6214

Michigan:
Dr. Joseph T. Hudson, Coordinator

Adult Education and Community Services Unit, Department of Education, P. O. Box 420,
Lansing, Michigan 48902. (517) 373-1692

Obio:
Jamas W. Miller, Section Chief
State Department of Education, 3201 Alberta St.,, Columbus, O. 43204 (614) 369-4161

. Wisconsin:

Charlotte Martin, Supervisor, Aduit Basic Education

State Board of Vocational and Adult Education, 137 E. Wilson St., Madison, Wisc. 53703
" (608) 266-1354

Minnesota:

Sherwood W. Clasen, Coordinator, ABE

Department of Education, Centennial Office Bldg., St. Paul, Minn. 55101
(612) 221.2126
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APPENDIX C

FORM LETTERS AND EVALUATION INSTRUMENTS

150.

1E1{fc 136

JAruiToxt provided by ERIC
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CONFEREES' PRE-TEST

9 157
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Dear Conferee:

I am responsible for evaluating the conference and
need your assistance in carrying out my assignment.
There are four aspects of the evaluation with which I
wish to acquaint you.

l. You are being asked to respond to a series of
case studies on arrival and prior to leaving the
conference.

2. With your consent, your immediate supervisor
will be asked to respond to a questionnaire now and
three months following the conference.

3. You will be asked to fill out a daily log of
your learning activities at the conference which

should not require more than five minutes of your
time daily.

4. You will receive a questionnaire in three months
to indicate the value of the conference for you.

All information is strictly confidential and only
the evaluation staff will see your individual responses.
. At intervals during the conference there will be a
§ report back to you regarding how the total group is
' responding in the dally logs.

If you have any questions or comments on the
evaluation procedure, please see me to discuss it.

Thank you for your cooperatlon.
gl G sl

Phyllis Cunningham
Director of Evaluation

|
|
'5,
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ABE Teacher Training Conference

Pre-Conference Evaluation Instrument

August 1, 1971

"Instructions

Number

Attached are a number of case studies to which you are
asked to respond. There may be some problems with which you
have had minimal experience but please respond to each case
study to the best of your ability.

The information received from these case studies will be
used in two ways: (1) to ascertain which problem areas need
more or less stress within the conference cmrriculum and
{2) to be used as a base line for evaluating the conference
curriculum.

Your individual responses are confidential and will be
seen by nonone emcept the evaluation staff of the conference.

Please write your responses in whatever way is most con-
venient for you, i.e., outline form or complete sentences.
Try to be as concise and specific as possible. You may use
the back of the page if you require more space. :

Thank you for your cooperation.

139




154.

You are an ABE teacher in a self-contained classroom with
students reading at the 4.0 to 5 0 grade level. You have
access to the services of the new reading lab which is equipped
with both software and hardware and administered by a reading
consultant. You realize that your students, all black and re-
ceiving public aid, can be divided into four groups: (1) ten
older mothers who are not employable because of health problems
and/or family responsibility; (2) five men and women who are
employable and have made it clear that they are in ABE to get
a job as soon as possible; (3) four students whom you sense to
be intellectually gifted and capable of college work, and (4)
three students who find it very difficult to master the mater-
ial even though you have had them in class for six monthﬂ.

How would you organize your instructional approach to account
for these individual needs?

160
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155.

You are approached by a newly appointed teacher in the
lunchroom who confides in you that he has a problem concerning
the test scores of his students. The students, tested every
six weeks with the Stanford Achievement Test, are asking gques-
tions which he finds difficult to answer. He states that some
students have dropped .2 to .6 in reading scores and one student
who has just enrolled and is quite apprehensive anyway is very
upset. One student who increased his sriore from a 5.0 to a
6.1 asked how soon he could reasonably expect to be able to
start the GED program. The teacher frankly asks you how you
use these tests in evaluating your teaching success and what
expectations you hold for students in terms of these tests.

How would you respond to this teacher in terms of inter-

preting test scorz:s and the use of this type of measure 1n
evaluating the success of classroom instruction? '

161




156.

You are offered a job to plan, organize and implement an
ABE program for high school dropouts in a highly urbanized
black community. Your students will be 16 through 19,
reading around a 4.0 and 6.0 grade level and part of the
Neighborhood Youth Corps program. You are told that many
of these students are disengaged and hostile towards school
and some are known to be active in street gangs; all are
from families receiving public assistance.

How would you plan such a program, indicating the type
of curriculum, instructional strategies and supportive
services you would utilize?




157.

You receive a call from a newly appointed director of an
ABE program which has just been funded. He is ordering his
reading and mathematics materials and is not sure which mater-
ials would be best. The students are expected to be over 30,
primarily black, with reading levels ranging from xzero to 5.0.
This director has worked some time as a public school elementary
teacher and assistant principal, but has no experience with
adults in basic education.

What advice would you give him reading the selection of ma-
terials?

163~
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You are the administrator of a public school adult basic :
education program in a black community where most of your students
reside in a large public housing complex. Your teaching staff is
75% white; 25% black. All of your staff reside in suburban or
urban fringe middle-income negghborhoods. None of your staff
has had any adult education courses but have transferred, from
elementary schools to your ABE program. You want to help your
teachers to become more aware that their students are adults,

- not children, and more sensitive to the problems of survival
among low-income minority groups.

Indicate several specific ways you would use to bring about
this increased awareness and sensitivity within your staff.




159.

Because you are considered to be an outstanding teacher,
your administrator has asked you to take fhe responsibility
for in-service training for the other 15 teachers involved
in your ABE program. He tells you that he feels the students
should become more independent in the learning process and
that he would like the teachers to be more flexible in their
apprcach within the classxoom. Presently, each teacher is
in a self-contained classroommwhere students are assigned by
reading grade level. He has made arrangements for you to
have two hours twice a week with the teachers cver an indef-
inite period of time to accomplish these goals.

Describe how you would use these two oours twice a week

in terms of (a) objectives you would wish to achieve, (b)
oontent to be handled, and (c) methods tco be used.
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You have just returned from an ABE teacher training con-
ference and have been impressed with the possibility of making
the curriculum more relevant to the needs of your black stu-
dents. Your supervisor, pleased with your enthusiasm, suggests
that you write out for him the criteria which would guide you
in making the curriculum relevant, assuming there were no
financial or other contraints.

Devise a list of criteria you would give to your supervisor.

(SRS SRRk
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You have jucst been assigned a teacher aide to assist you in
your ABE classroom. Your administrator has not stated how you
‘are to use this person. The teacher aide is from the black
community which the school serves and was a former ABE student
who is now attending a community college at night.

How would you train and utilize this teacher aide?




162.

You are a capable innovative teacher who is working
for a very traditional administrator who seems to spend
more time and attention in making out teports than in
findirg ways to increase the quality and impact of the
program. You see a number of ways which might improve the
program and you sense that tme other teachers and the stu-
dents would welcome these changes.

How could you go about initiating these changes, given

your position as a teacher amnd your perception of the ad-
ministrator?

468
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in ABE.

10 163.

This is not a case study, but a straight-forward
question regarding the problems of teaching mathematics
Please answer in terms of your own experiences.

So you (or did you) encounter any difficulty in teaching
math to ABE stucents? '

Yes At ‘times No

J have never taught math to ABE students.

If so, please state the problems as specifically as you are
able:
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g

You are the administrator of a .public school adult basic
education program in a black community where most of your students
reside in a large public housing complex. Your teaching staff is
75% white; 25% black. All of your staff reside in suburban or
urban fringe middle-income neighborhoods. None of your staff
has had any adult education courses. but have transferred from
elementary schools to your ABE program. You want to help your
teachers' to become more aware that their students are adults,
not children, and more sensitive to the problems of survival
among low-income minority groups.

Indicate several specific ways you would use to bring about
this increased awareness and sensitivity within your staff.
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You have just returned from an ABE teacher training con-
ference and have beéen impressed with the possibility of making
the curriculum more relevant te the needs of your black stu-
dents. Your supervisor, pleased with your enthusiasm, suggests
that you write out for him the criteria which would guide you
in making the curriculum relevant, assuming there were ho
financial or other contralnts.

Devise a list of criteria you would give to your supervisor.

‘ ' | - 47




167.

You are a capable innovativye teacher who is working
for a very traditional administrator. who. seems te spend
more time and aptention in making oug feports than ir
finding ways to' increase the guality and impact of the
program. You see a number of ways which might improve the
program and you sense that the other. teachers and the stu-
dents would welcomed these changes. o .

How could you go about initiating these changes, given
your position as a teacher and your perception .of the ad-

ministrator?

173
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CONTEREES' POST-TEST II
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THE UNIVERSITY OF CHICAGO

THE DEPARTMENT OF EDUCATION

5835 KIMBARK AVENUE
CHICAGO *+ ILLINOIS 60637

November 12, 1971

Enclosed is the final questionnaire you will be asked
to respond to regarling the Tcaclier Training Conference held
at the University of Chicago last August. I would appreciate
your thoughtful consideration in filling out the questionnaire.
Your responses will, of course, be confidential.

I would particularly like specific examples of how you
have utilized any of the information or skills you acquired
at the conference. The continued offering of short-term
educational activities such as the conference is based on
their value in helping conferees do a better job back home.
Therefore, please be specific in what you have tried to do
or circumstances which have prevented you from implementing
your ideas. Your supervisor is also being asked to respond
to a similar questionnaire.

It was a pleasure working with you this summer and 1
look forward to receiving your questionnaire. I have
enclosed a self-addressed, stamped envelope for your con-
venience.

Sincerely yours,

Phyllis M. Cunningham
PMC/df | Research Assistant

Enclosures

cc: Eldon Schultz
William Phillips
State Directors of Adult Education

175
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Code #

POST CONFERENCE QUESTIONNAIRE
UNIVERSITY OF CHICAGO
NOVEMBER, 1971

1. Please list the names of conferees or conference personnel whom
you first met in Chicago and which you have contacted since the
conference on professional matters. .

Name of Conferee or Talked to lrote a Sau
Conference Personnel by phone letter Personally

1.

2.

2. a) Have you complated your project which vou designed in your
self-directed learning plan?

Yes No 1'wa worked on it since the
contference

b) Have you utilized your project in any way in your work in ABE?

Yes - Ho to a limited degree

————— sue—tmp—

Please explain.

1 3. Were you able to report back to other staff members on what you
f learned at the Conference?
; Yes No

(If yes) Who did you report back to?

What were the results of your report, if any?

‘ - 176



171.

4, A number of the formal activities offered at the Conference
are listed below. (a) In Column one, place a check beside
each activity in which you participated. (b) In Column two,
place a check beside those activities in which you participated
if you have been able to apply any of the material or informa-
tion to your ABE activities or program. (c) Choose three of
the activities you found most useful on your return home and
state how these activities have helped you in your ABE

responsibilities.
COLUMN 1 COLUMN 2 ACTIVITIES AT
(I 'partici- (I have applied CONFEPENCE

pated in) this back home)
1. Reading (major - minor)
2. Mathematics {major - minor)
3. Urtan Learning Skills (major - minor)
4. Black Experience (major - minor)
5. Community Analysis
6. Institutional Analysis
7. Analysis of ABE Classrooms
8. ABE Materials Analysis |
9. Analysis of self and values
10. Tutorials
11. Practice Teaching
12. Simulation Game
13. !Micro teaching
14%. Human Relations Training Group
15. Learning group meetings
16. Tests and Evaluation
17. Visit to Malcolm X

18. Operation Breadbasket

S ————
A ——
———————
——e— v
——————————
S me—o——
——————
e —————
S —————
——
trmtn————— etmee————
i ————
——————————
———————————
St —————
—————————
————————
———————
e ———
S ————————
————————

177




172.

The three activities I How I applied these activities
found most useful. back home.

1. 1.

2. 2.

3. 3.

5. Have you been able to apply the Self-Directed Learning model to
your ABE activities?

R R R S o i e LSt it e e
NI e R S L S R
kg

Yes No to a degree
Please explain.
6. Other comments. !

7. Please describe what you would do in response to the following ;
case studies. - - |

178




173.

ID#

You are the administrator of a public school adult basic
education program in a black community where most of your students
reside in a large public housing complex. Your teaching staff is
75% white; 25% black. All of vour staff reside in suburban or
urban fringe middle-income neighborhocods. HNone of your staff has
had any adult education courses but have transferred from elementary
schools to your ABE program. You want to help your teachers to
become more aware that their students are adults, not children,
and more sensitive to the problems of survival among low-income
minority groups.

Indicate several specific ways vou would use to bring about
this increased awareness and sensitivity within your staff.

1797
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ID#

You have just returned from an ABE teacher training con-
ference and have been impressed with the possibility of making
the curriculum more relevant to the needs of your black students .
Your supervisor, pleased with your enthusiasm, suggests that you
write out for him the criteria which would guide you in making
the curriculum relevant, assuming there were no financial or

other constraints.

Devise a list of criteria you would give to your supervisor.

1807
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ID¢#

You are a canable innovative teacher who is working for a
very traditional administrator who seems to spend more time and
attention in making out reports than in finding ways to increase
the quality and impact of the program. You see a number of ways
which might improve the program and you sense that the other
teachers and the students would welcome these changes.

How could you go about initiating these changes, given vour
position as a teacher and your perception of the administrator?

181
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SUPERVISORS' PRE-TEST
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THE UNIVERSITY OF CHICAGO
THE DEPARTMENT OF EDUCATION

5835 EIMBARK AVENUE
CHICAGO - ILLINOIS 60637

August 9, 1971

Dear

Your staff member has registered for the "ABE Teacher
Training Conference for Urban Clients" being held at the
University of Chicago August 1 through 13. As part of the
evaluation of the Conference I would like to ask your assistance
in evaluating the Conference by filling out the enclosed
questionnaire. We ask you for a frank evaluation of the

teachlng or administrative ability of your staff member at this
point in time.

As a demonstration of his work here at the Conference
each participant is preparing an individual project related
to improving his work back home. In November we will ask you
to evaluate the performance of your staff member again upon
return to your program to ascertain how successful the Conference
has been in g1v1ng new information and skills to the par-

ticipants and in utilizing the individual project he devised
at the Conference.

Your responses will be confidential and seen only by the
evaluation team. We would appreciate your completing the
questionnaire within the next ten days and returning it in
the enclosed stamped self-addressed envelope.

A summary of the evaluation will be sent you for your
information on completion of the evaluation in January. It
is our goal to attempt to evaluate the success of the Conference
program, staff, and process by gathering data, not only from
the partlclpant but also from you who have sent your staff
member to the Conference. I appreciate your frankness in

assessing what changes, if any, the Conference has had on your
staff member's performance.

Thank you for your cooperation.

Sincerely yours,

Phyllis Cunningham

Evaluation Coordinator
PC/4f

Enclosure

183
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PRE-CONFTERENCE QUESTIONNAIRE
UNIVERSITY OF CHICAGO
AUGUST 1971

Please answer all questions in terms of your staff member

(conferee) enrolled at the University of Chicago leacher
I'raining Conference.

1. This conferee has worked in our program years as a
( part-time, full time) employee. His (her) duties
. include
2. Approximately % of the students with which he (she)

works are Black.

3. Please check on the continuum your evaluation of the conferee.

(Please read each continua carefully as the high or low portions
of the scale are not always on the same end.) |

a. The conferee is able to relate well to Black students.

1 2 3 N 5 6

/ / / / / /
Relates Relates
well poorly

b. The conferee is sensitive to the special problems which
Black students face in this society.

1 2 3 y 5 6
/ / / / / /
Very ‘ Very
Tnsensitive Sensitive

c. The conferee's interest in the ABE students enrolled in

his program goes beyond simply the teaching of academic

skills.

1l 2 3 [T 5 6

/ / [ / / /
Wide Limited
Interest Interest

184"
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d. Generally Black ABE students are satisfied with the work
of the conferee.

1 2 3 ' 5 6

/ / / / / /

Often Generally
dissatisfied very satisfied

e. The conferee shows initiative in solving problems.

1 2 3 y S 6
/ / / / / /
Takes Lacks
initiative initiative

f. The conferee actively seeks out ways of improving his
competence in working within your ABE program.

1 2 3 i 5 6
VA / / / / /
Passive Active

My objectives in sending this staff member to the conference
were:

On this staff member's return from the conference I expect

Answer this question only if the conferee is a teacher.

a. I consider this teacher to be highly successful in
raising students' academic level.

1l 2 3 Yy 5 6
/ / ' / / / /
Successful Unsuccessful
185
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b. This teacher is able to individualize his (her) class-
room approach to meet varying needs of ABE students.

1 2 3 L 5 6
/ / / / / /
Poor at Excellent at
individualizing individualizing
approach approach

c. Generally students who attend this teacher's class have
better attendance records than students of most other
teachers in our program.

1 2 3 4 5 6
YA AU / / /
Attendance Attendance
generally higher generally lower

Answer this question only if conferee is an administrator.

a. I consider this administrator to be highly successful in
organizing ABE programs.

1 2 3 u r 6
/ / / / ¢ /
Sueccessful Unsuccessful

b. This administrator is able to provide ways of efficiently
moving students from his ABE programs to the next step.

1 2 3 y 5 6
! / / / / /
In-efficient Efficient

c. This administrator is able to pget his teachers to perform
at their highest level of ability.

1 2 3 b 5 6
/ / / / / /

Very ‘Incapable

Capable

d. This administrator builds relationships with other agencies
which serve the ABE student.
1 2 3 y 5 6
/ / / / / /
Operates within Builds

his own agency Relationships

1836
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SUPERVISORS' POST-TEST

187
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THE UNIVERSITY OF CHICAGO

THE DEPARTMENT OF EDUCATION

5835 KIMBARK AVENUR
CHICAGO - ILLINOIS 60637

November 12, 1971

Enclosed please find our final evaluation
questionnaire on your staff member who attended the
University of Chicago Teacher Training Conference., 1
would appreciate your taking time as soon as possiole
to fill out the questionnaire and return it to me in
the enclosed self-addressed, stamped envelone.

We are particularly interested in specific ways
the conference stimulated or helped your staff member
improve his performance or the ABE preogram in which he
works. Your responses are, of course, ~onfidential.

Each conferee is also receiving a questionnaire
to help us in this avaluation. I would appreciate your
encouraging your staff member to respond promptly.

Thank you for your help.

Sincerely yours,

Phyllis Cunningham

Research Assistant
PC/Af

Enclosures
cc: Eldon Schultz

William Phillips
State Directors of Adult Education

J&&
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Code #

POST-CONFERENCE QUESTIONNAIRE
UNIVERSITY OF CHICAGO
NOVEMBER, 1971

Please answer all questions in terms of your staff member (conferee)
enrolled at the University of Chicago Teacher Training Conference,
August, 1971.

. = G o W s P T S WS S S W W en SR Gun W G R G SR

1. To what extent was the University of Chicago Teacher Training
Conference of benefit to your staff member?

1 2 3 4 5

/ / / / /
of no of 1ittle neutral of some of great
benefit benefit benefit benefit

Why?

2. Has the conferee had an opportunlty to discuss the conference
and his reactions to it with vou?

Yes No

(If yves) Did the conferee 1ndlcate to you any changes he would
like to make in his teaching or in the program based on his

experience at the conference?
' Yes No

s matna——

If so, have any of these changes been implemented?

Yes No Not yet

Please describe.
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J.a) Several concepts and techniques relating to ABE among urban

b)

blacks

were stressed at the conference. Please check any

of these cc~cepts which the conferee has shown evidence of
applying to his work since attending the conference.

- G AP G W G M SR EUP G M TEY N G G N ST WY G GHD WP SRR WP W ST PN MR ST MBS v PR B AN Gl W s ey B s G TEF s S e G S BNy e R APe GUS Gy e G SR A GER Sun mm B U e e W

nggi Concepts and Techniques
1. Self-Directed Learning
L 2. "Hands on" Math skillé
3. Urban ! ‘ving (Coping) Skills
o 4. Sensitivity to and Knowledge of the Black Experience
5. Improving reading of urban Black adults
______ b. Use of behavioral objectives
7. Use of new curriculum materials
_____ 8. Use of Group Work or Simulation Techniques
9. Improved use of testing and evaluation
10, Use of techniques clarifying values of self
and others.
11,
12,
Please give specific examples of how the conferee has applied
any of these concepts or techniques.
1.
2,
3.
4.

e -390
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4. At the conference a great deal of stress was placed on self-
directed learning. Has your staff member utilized this concept
in any way with students?

5. Were your objectives met relative to sending your staff member
to the conferenc:?

l 2 3 y 5
/ / / / /
No Somerhat Yes

Please explain.

v AT R di A DA Ll e

6. Please check on the continuum your present evaluation of the
conferee. (Please read each continua carefully as the high
or low nortions of the scale are not always on the same end.)

a. The conferee is able to relate well to Black students.

1 2 3 ‘ y 5 6

/ / / / / /
Relates . Relates

well poorliy

~b. The conferee is sensitive to the special problems which 2
Black students face in this society. !

1 2 3 4 5 6 ,
/ / / / / / ?
Very Very
insensitive ' sensitive
Q v ' : iqﬁq

ERIC o
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c. The conferee's interest in the ABE students enrolled in
his program goes beyond simply the teaching of academic

skills.
1 2 3 i S 6
/ / / / ! /
Wide Limited
interest interest

d. Generally Black ABE students are satisfied with the work
of the conferee.

1 2 3 4 5 6
/ / / | / / /
Often . Generally
dissatisfied very satisfied

e. The conferee shows initiative in solving problems.

1 2 3 y 5 6

/ / / / / /
Takes .  Lacks
initiative initiative

f. The conferee actively seeks out ways of imnroving his
competence in working within your ABE program.

1 2 3 by 5 6
/ / /- / / /
Passive , B Active

7. Answer this question only if the conferee is a teacher.

a. I consider this teacher to be highly successful in
raising students' academic level.

1l 2 3 , y 5 6
/ ! / / : / . /
Successful Unsuccessful

b. This teacher is able to individualize his {(her) class-
room approach to meet varying needs of ABE students.

1l 2 3 4 5 6
/- / / / / : /
Poor at Excellent at
indiividualizing individualizirg
approach approach

Aj;:KEMZ
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c. Generally students who attend this teacher's class have

better attendance records than students of most other
teachers in our program.

1 2 3 4 5 6
/ / / / / /
Attendance Attendance

generally higher generally lower

8. Answer this question only if conferee is an administrator.

a. I consider this administrator to be highly successful in
organizing ABE programs.
1 2 3 4 -5 6
/ / / / / /
Success ful Unsuccessful
b. This administrator is able to provide ways of efficiently
moving students from his ABE programs to the next step.
1 2 3 4 5 6
/! / / / -/ /
Inefficient - Efficient
c. This administrator is able to get his teachers to perform
at their highest level of ability.
1l 2 3 b 5 6
/ -/ / / / /
Very Incapable
Capable
d. This administrator builds relationships with other agencies
which serve the ABE student.
1l 2 3 4 5 6
/ / / / / /
Operates within

Builds

his own agency Relationships

0 ' 493
ERIC 13
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DAILY LOGS
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Daily Log 189.
SUNDAY, AUGUST 1

Conferee's Name Group Leader
1. _ _Yes  No I heard the keynote address by Mr. Griggs.
___Yes __No I met and talked to my group leader.
Yes No I picked up my packet of materials.

—— ——

2, I met or now can identify the following resource persons:

___Alexander  __ Clayton ___Griffin ___Samuels
____Bell ___Cunningham __ Kimmons ___Schatz
___Browne ___Durham ___Malone Other:
___Alice Carnes __ Griggs ___McMurtrey

___Jack Carnes ____Fernandis ___Reagle-Kruzel

___Clark Geiselman ___Ryan

D

3. Circle the number on the scale indicating how you feel about the
following statements:

I feel I have a general understanding of the conference curriculum.

1 2 3 4 5 6
very very
poor good
understanding understanding

I feel satisfied that I understand how to use the Self-Directed Learning
approach to plan my program at the conference.

1 2 : 3 4 5 6
very o very
satisfied ) dissatisfied

I feel confident about selecting the project I plan to work on at the

conference.
1 2 3 4 5 6
uneasy A ' confident

I feel satisfied with my iiving arrangements for the next two weeks.

1 2 3 4 5 h
very very
satisfied dissatisfied
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" Daily Log

MONDAY, AUGUST 2

Conferee's Name Group Leader:

I participated in the following activities:

Yes No Orientation Session
Yes No .Field trip to the adult education center
_____Yes No Learning Resource Group 7-9 p.m.

I consulted with these person: on some learning task related to
ABE. (Check t“nse listed and list any other persons not listed.)

_____Alexander _____Malone Others:

_____Bell _____Kimmons

____Browne _____ McMurtrey L :

_____ Cunningham _____Reagle-Kruzel E

_____Fernandis ____Samuels é
Geiselman Schatz y

——————— ——————

My reaction to the field trip is: i

My reaction to my Learning Resource Group is:

My reaction to the self-directed learning spproach is:
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TUESDAY, AUGUST 3

Conferce's Name Group Leader’s Name

1. Todavy I had cenferences (discussions) with the following
Tesourcs persons about ABE,

Alexander Hatfield
Beil Hutchinson
Rrowne _Mm“~.Kimmons

Cammes, A. Maione

1]
"3

arnes, J. | Mclturtrey

P

G

)

vk _ Kruzel

{{lz2yton Ryan

B R e ahad - ——— - 85

S
G

Pt
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Cupninghan Samuels
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1
3
3
3
3
i
3
3
3
b
4

Farnandis Waliker

Geiselman | {Jthers:
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aTlreoes fi
Lo A DV T b ] ——e .

» Griffith I | -~
2. Yes No I have decided on the project I wish to work

rde
on duriug the ronf{erentea.

3. Please 1list the formal sessiers you attended teday, )
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- Daily Log 192.
Wednesday, August 4

Conferee'’s Name -

Group Leader

I attended these classes (activities) today:

Reading ' Simulation Game
- Black Experience Micro Teaching
Mathematics Human Relations Training Group
____Urban Living Skills Learning Group
Self, Values Seminar - "Utilizing Para-
o professionals in Classroom
Materials and Community"

I talked with these people today about some problem(s) in ABE:

Staff: | Conferees:

s S R o Ll R i

“IT"have visited the Materials Center,. Yes No

I have visited the Library. . Yes | No

I attended the Tuesday (August 3) Seminar. Yes No .
I would like to schedule a conference with Juliet Walker. (check)

s B N T 5 Lo Bl B e PRRTO

Q q |
exdc 198
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The state of my individual project is:
I have not formulated an idea for my project.

I am beginning to make progress in developing my project.

Comments :

. Q | 139‘4




FILMED FROM BEST AVAILABLE COPY

Daily Log 1904,
‘Thursday, August 5

Conferea's Name

Group Leader's Nane

I participated in the foullowing activities:

Reading major . - Simulation Game

S v—

Math Majovr S Micro teaching

* v — LR AT ]

Urban Living Skills Major - Human Relations Group

- e

Black Frxperience Major -_Learning Resourvce Groups
7’8 Fumo

Ty

Self-Value Anaivsis

> s ey 0 .

Peyten ilutchison's Seminar

aernun.

! discussed issues or vrebloms related to ABE withs

Staff: Conferees:

- - - - o | M S 1o U M., T e
nonesna ..- Bl AR w4 I TS e (N S0 S il WL TR NP WS e § o o . s
B M TSI ELe BATE T 00, TR LML LI ST ¢ Whos v Al € S AL APV I I P S0 AR L ST oo st LT - o NP, Wy e Y B1o o SRt
I T R e R o b P e < canm ot ST

1. B s e e -y e\

Comments
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I feel that 1 am making satisfactory progress on develeping
wy Individuel project.

Yes 1 am having some prcehlens No

Ay -+ PRI T TR -
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DAILY LOG Friday, August 6

Conferee Group Leader

I participated in the following activities:

_____Reading Major _____Simulation Game

____Math Major _;__Micro Teaching

____Urban Living Skills Major ____Human Relations Training Group
Black Experience Major _____Seminar (Alfreda Duster)

_____Self Values ___Malcolm X Community College
Materials

I discussed issues or problems related to ABE with:

Staff: Conferees:

J

After one week's attendance, my general opinion of this Conference is:

My opinion of the self-directed learning approach i

My opinion of the Learning Resource Groups is

The session I have attended that has been most helpful to me was

The session that has been least relevant to my learning goals was

Saturday, August 7

I visited Operation Breadbasket. Yes No

———— e

Comments:

I visited a Black Bcokstore. Yes no

Comments:

\ﬂéﬁiﬂ.
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DAILY LOG - Monday, August 9

Conferee Group Leader

I participated in the following activities:

____Reading Major _____Practice Teaching
_____Math Major ___Institutional Analysis
_____Urban Living Skills Major ____Classrooms Analysis
_____Black Experience Major ____Learning Group Meeting

Tutorial Panel of State APE Directors

!

I discussed issues or problems related to ABE with:

Staff: | Conferees:

My project is in a satisfactory stage of deveispment. Yes No
I am having difficulty getting in touch with resource persons.

Yes No. If "yes", please list persons with whom you

wish to confer and when convenient.

A e R A e s e TR L B L S B i L e e B e S



197.

DAILY LOG

Tuesday, August 10

Conferees

Group Leader

I participated in the following activities today:
Reading Major

~__Black Experience Major

__Math Major

Urban Living Skills

— ¢ e n

_;Tutorials

®var e

Practice Teachinyg

W g~

Classroom Analysis

_Institutional Anzlysis

Panel of ABE Studpnts

Learning Group Meaoting

I discussed isscves ar nroblems related to ABE with:

Staff: : Conferees
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199.

DAILY LOG
Thursday, August 12

I attended these sessions:

Reading Practice Teaching

Math Cook County Jail

Urban Living Skills St. Charles Trip

Black Experience ' ___Lois Burrill's Session
Tutorials Learning Group Meeting

————

Community Analysis

————————

I talked with these persons about ABE problems or issues

I have completed my project. Yes No
Will have it completed before I leave

D

I had an opportunity fo report on my project. Yes No

et v ——————

If yes, please tell where.

My grade for my project is

I think self-directed learning

~

I feel that I could use the Self-Directed Learning Model with

my students. Yes Maybe No

My reactions to the Conference:
Poor Average Good Excellent

Faculty generally

My group leader

Pace of the Conference
Motel Accommodations
Financial Arrangements
Program Design
Evaluation

Comments - Please use back of page.

205




APPENDIX D

LIST OF PUBLISHERS SUPPORTING
THE LEARNING CENTER
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LIST OF PUBLISHERS

Addisorni Wesley Publishing Company
Midwes* Region ,
10€ West Station Street
Barrington, Illinois 60010

Addison-Wesley Publishing Company
Sand Hill Road

Menlo Park, California 94025
American Education Publications
Education Center
Columbus, Ohio 43216
Children's Press

1224 West Van Buren Street
Chicago, Illinois 60607

Bureau of Consumer Protection
Federal Trade Commission
Washington, D.C. #20580

Encyclopedia Britannica
Educational Corporation
4424 Oakton Street

Skokie, Illinois 60076

Field Educational Publications, Inc.

902 South Westwood.
Addision, Illinois 60101
Globe Book Company

2004 Isabella Street
Evanston, Illinois 60201

Household Finance Corporation
Money Management Institute
Prudential-Plaza
Chicago, Illinois 60601
Houghton Mifflin Company
1900 South Batavia Avenue
Geneva, Illinois 60134
CTB/McGraw-Hill

Del Monte Research Park
Monterey, California 93940

Public Affairs Committee, Inc.

381 Park Avenue South
New York, New York 10016

<07

New Readers Press
Box 131 :

Syracuse, New York 13210

Inc.
10570

Reader's Digest Services,
Pleasantville, New York

Scholastic Magazines, Inc.
Englewood Cliffs,
New Jersey 07632

Simon and Schuster, Inc.
Educational Division
] West 39th Street
New York, New York 10018
Steck-Vaughn Company

P.0. Box 2028

Austin, Texas 78767
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MATERIALS AND SUPPLIES GIVEN TO CONFEREES
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MATERIALS AND SUPPLIES GIVEN TO CONFEREES

I. Courses
A, Black Experience

Berne, Eric, Games People Play

Reich, Charles A., The Greening of America
Kusir, Lester, Warriors of the Street
Erikson, Kai, Wayward Puritans

Cobbs and Grier, Black Rage

NN

B, Mathematics

Trivett, John, Mathematical Awareness, Parts 1 and 2
Dialamatic Adding Machine w/Work Cards

Cuisenalre Classroom Kit

Student Activity Cards for Cuisenaire Rods

Peas and Particles, Picture Packet

Peas and Particles, Teacher's Guide

Transport Markers

Scissors

Plastic Rulers

10. Rubber Bands

11. Flair Pens

12. Slide Rule

13. Che :ille Craft Straws

14, Poker Chips.

15. Manual: Inquiry in Mathematics Via the Geo-Board

DN UTRWNDHF

II. Given to All Conferees

Under-Arm Zippered Attache Case

Wiremaster Notebook

Name Badge

. Davidson, Edmonia, Family and Personal Development
in Adult Education
Mager, Robert F., Preparing Instructional Objectives
Ficker, Victor and Graves, Herbert 5. (eds.), Social
Science and Urban Crises '

Figwell, J. AlIen (ed.), Reading Goals for the
Disadvantaged | |
Bennett, Lorne, Jr., Before the Mayflower

NN

0 N own
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THE UNIVERSITY OF CHICA® >
THE DEPARTMENT OF EDUCATION

5835 KEIMBARX AVENUBE
CHICAGO « ILLINOIS 60637

June 28, 1971

Dear

This letter is to bring you up to date on The University
of Chicago Teacher Training Conference: Adult Basic Education
for Urban (lients, and to ask your advice and cooperation in
relation to several aspects of the Conference.

By this time, I trust you have received the brochures
giving the general information on the Conference. Enclosed
with this letter is a tentative draft of the program which is
more explicit and should give you a better idea of how we are
attempting to reach cognitive and affective goals with a self-
directed learning approach. At this point, I would appreciate
your reactions and suggestions on the format. Do you think
that the Conference program, as it is pr~sently structured,
speaks to the needs of the teachers in your state?

Another aspect of the Conference with which your help
will be needed is evaluation. I have assigned this task to
Phyllis Cunningham, a member of the project staff, who will
be writing to you for your ideas and suggestions. The U.S.
Office of Education concurs with us in our plan tec use
empirical evaluation; however, funds for e iluaticn are
limited, and your help will be needed especially in obtaining
pre- and post-conference data.

I have asked Jane Marie Browne, the Asscciate Director
of the Conference, to send you progress reports zach week to
bring you up to date on registration and program developments.
In order to insure that a full complement of teachers will
have an opportunity to attend the Conference, July 9 will
be the deadline for the acceptance of applications. If
state quotas are not filled by that time, applicants will
be accepted from Regions IV and V at large.

In planning the Conference, we hoped to grant University
graduate credit to all Conference participants. However,
U.S. Office of Education regulations made tuition costs
unallowable. If participants wish to pay -heir own tuition,

- three and one-fourth semester hours of graduate credit will

be granted. The cost of tuition is $170.00. A five dollar
health fee is also required. If there are any changes
regarding the granting of credit, you will be notified.

il
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If you need further information or have any suggestions,
please feel free to call me at (312) 753-4162 or Miss Browne
at (312) 753-3878.

Sincerely,

Lucy Ann Geiselman
Project Director

LAG:dw

Enclosure

e 212
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TO:

FROM:
RE:

-
7
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THE UNIVERSITY OF CHICAGO
THE DEPARTMENT OF EDUCATION

5835 KIMBARK AVENUE
CHICAGO - ILLINOIS 60637

July 9, 1971
State Directors of Adult Basic Education, U.S. Office of
Education Regions IV and V
Jane Marie Browne, Associate Conference Director
Progress Report on the Teacher Training Conference: Adult

Basic Education for Urban Clients

The purpose of this communic

3

is tc bring you up to

N+
Wi w
date on program developments and recruitment.

The resource persons at the Conference will be as follows:

MAJORS AND MINORS

1.

Reading - Miss Barbara Farnandis, a Ph.D. candidate in reading
at the University of Chicago who has served as a consultant

to the Chicago Reading and Speech Clinic and the Chicago
Public Schools

Mathematics - Mr. Max S. Bell, Associate Professor of Education
at the University of Chicago, and faculty advisor to students
at the University preparing to teach mathematics

Urban Living Skills - Dr. Frank Samuels, Associate Dean of
Adult Basic Education, Milwaukee Area Technical College

The Black Experience - Mr. Ronald Kimmons, Assistant Dean of
Students, Kennedy-King Jr. College

ELECTIVES

1.

Self-Analysis, Classroom Analysis - Mrs. Alice Carnes, Assistant
Professcr of Education at the University of Chicago, whose
research interests have centered on values and their effects

on teaching and learning

~Institutional Analysis - Mr. William S. Griffith, Associate

Professor of Education and Chairman of the Adult Education
Committee at the University of Chicago

Materials Analysis - Mr. John Hatfield, Supervisor of Adult
Basic Education, Fort Wayne (Indiana) Regional Vocational Center
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4. Simulation Exercise: "Exploration of Power Relationships
Within Groups" - Mr. Jack Carnes, Ph.D. candidate in the
sociology of education at the Unlver51ty of Chicago, who is

an experienced leader of sensitivity training groups and
simulation exercises for teachers

5. Simulation Exercise: "Urban Dynamics' - Mr. Taylor Griffin,
graduate student in educational administration at the
University of Chicago, community liaison for the Ford
Training and Placement Program

6. Microteaching - Mr. Kevin Ryan, Associate Professor in the
Graduate School of Education, the University of Chicago

GUEST LECTURERS

August 3
l. Mrs. Juliet Walker - Ph.D. candidate in history at the
University of Chicago, responsible for the development of a
Black curriculum for the Chicago Public Schools f'Historical
..... Perspective on the Black Experience"

August 4

2. Mr. Peyton Hutchison - Director of Adult Basic Education:
Project READ, Detroit Public Schools 'The Use of Paraprofessionals
in ABE"

August 5

3. Mrs. Alfreda Duster - Director of community relations of the
Opportunity Centers, editor of Crusade for Justice: The
Autobiography of Ida B. Wells T"From the Other Side of the Desk"

August 10
4. Guest panel of adult t.7ic euuc..ion students

August 11

5. Miss Lois Burrill - Staff Associate in the Test Department,
Harcourt Brace and Jovanovich '"Measurement and Appraisal"

214 B
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The number of applications which have been received from each state
as of July 9 are as follows:

Region IV

Alabama 7
Florida 10
Georgia 11
Kentucky 1
Mississippi 1
North Carolina 4
South Carolina 5
Tennessee

OOV LN

Region V

9, Illinois
10. Indiana 3
11. Michigan
12. Ohio 7
13. Wisconsin
14. Minnesota

The Conference staff is making preparations to provide
an excellent training program for the ABEZ teachers of Regions
IV and V, and we are hopeful that a full complement of one
hundred participants will have an opportunity to attend.
However as of July 9, only 49 applications have been received.

We would urge that all interested persons be given the
opportunity to apply, regardless of state quotas. Even if your
state has filled its slots, please send as many alternate
nominations as you can by July 19.

If you have any questions or if I can be of any assistance,
please contact me at (615 753-3878.

JMB: dw

215
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THE UNIVERSITY OF CHICAGO
THE DEPARTMENT OF EDUCATION

5835 EIMBARK AVENURB
CHICAGO * ILLINOIS 60637

July 16, 1971

A very important component of the Teacher Training Conference:
Adult Basic Education for Urban Clients is a series of informal
seminars which will be held during several evenings of the Conference.
We see these seminars as reinforcing some particular aspect of what is
taught in the majors, minors, and electives during the day.

On the evening of Monday, August 9, from 8 to 9 p.m., we would
like to have the State Directors of Adult Basic Education in Regions
IV and V present a panel discussion on ABE programs in their states.
Mr. M. Eldon Schultz, the Adult Education Program Officer for Region V,
has consented to chair the panel. '

We certainly hope you will be able to represent your state on
that evening. If you are able to come earlier, there will be a party
at my home on Sunday evening, August 8, to which you are cordially
invited. Unfortunately we are unable to defray the expenses of your
trip to Chicago.

Would you please let us know within a week whether you can be
with us on August 9. If you have any questions about this matter,
please feel free to contact me at (312) 753-4162.

Sincerely,

Lucy Ann Geiselman
Conference Director

LAG/df
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THE UNIVERSITY OF CHICAGO
THE DEPARTMENT OF EDUCATION

5835 KIMBARK AVENUB

CBICAGO * ILLINOIS 60637
July 23, 1971

TO: The Director of Adult Basic Education for the State of

FROM: Jane Marie Browne, Associate Conference Director

RE: Progress Report on the Teacher Training Program Adult
Basic Education for Urban Clients

The purpose of this report is to bring you up to date
on recruitment. The following persons from your state have
received letters of acceptance to the Conference. -

Name: Date acceptance letter was sent:

Number of slots remaining Number of additional approved
from your state: applications on file from
your state:
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An annotated bibliography of materials to be
purchased in sgetting up an Adult Basic Education

Center in The Battle Creek School District

Battle Creek, Michlgan. This l1list will
be enlarged as the center develops. This 1list will
aleo familiarize the tsachers with all the material
avallable, It will slso prevent overlapping of
materials in the vartous levels. Therefore
students will not have repetitious material,

A list of materials used by each student will also
be recorded in a student profiie folder, which will

be available to the »&cn:ihers,

Sister Mary Kayatin
Conference for Urban Clients

Adult Basic Education

AR
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TABLE OF CONTENT

Criteria in Selectien ef Beoke for BLeginning Adult ileaders

Classification ef liajor Appreaches in Material Selectien

ADULT BASIC THUCATICH

BLGINNING LEVEL ( Grades O « 3 )
Reading

Language Skills
Arithmetic

Rl R AR BRI e e e R R

INTCREEOIATE LiViL ( Grades 4 - 6 )
iteading
Language Skills
Arithmetic

ADVANCE » TVEL  ( rades T -~ 9 )
- Reading
Language Okills
Arithmetic

Te be completed after the Coanference
Adult speclal bducatien

' Tnglish for Pereign - Born

Conswaer -ducation

©

, 220
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GRITLRIA IN SETFCTION OF BOOKS FOR BRGINNING ADULT READERS

A.  4EPEARANCE
Lo Locks like an " adult ™ book:

cover, content, size, shape, title
reading or grads level incenspioucus 1f present
not an * 1 assntence to 1 line " page arrangement

2. Does not look toe ™ hard " to readi

¥ thin ® beok, easy to handle sigse
anount of written materia%nfer page amall
e broken into smalley ta exrpaxts
2;%. aharp and clear, larger than thc aige used on

8 page
well spaced letiers, wide margins ,
generous spaces between lines

oepagus paper

% Has many graphic {llustrationss

realistic, appesaling teo resders addressed

eccurate, usgeful

well plucod t0 halp explain text

diagramas, drawings, graphs, charts, maps , other
in celor, black and whitc. both

pictures and photaa * adult " interest

B, SZ D _VOCABULARY
1. Vecabulary:

adult in tone, related to edult readera' experiences
as simple as possible to cover aubaact adcqnately
repetitian of thc faniliar

2o Stntcnccs:

simplc aentonco at:uctur@

Short sentences
average sentence length 7 - 8 words ¢ ensiest reading)
average sentence length 10 - 12 words ( easy reading )

S Paragyaphsi

short paragraghs : |
aversge of not more than 6 ~ 8 sentences per paragraph

paral
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4. i:\'tyle 5
clear
direoct
interesiing
stimulating
not patronizing

Ce CONT:NT
1. Subject:

ef immediate interest t2 adult

easy -to - comprehend facts and information

aelf—gxglanatary. ne hody of pre-establish=d knowledge

neeqe

helps clarify pre-~established kuowledge

in sufficient depth te be useful

accurate, up-to-date, timely

ideas and situations with which reader can identify

promises to arouase awareness, decpen interests

provides enjoyment, relaxation, humer, inspiration

presentation ef skills in using community resources

pregentation of skills in dealing with the social
s{stem and 1ts institutions

development of self-image and self-esteenm

e Organization:

glossary
index
table of ®ntents
suggesiions for further reading exerclses
review
coemprehension tests |
~ directions for teachers ( if desired )

D . Technicel criteria af'the‘materlgl;"

1. Teachability. Hew'much skill does a teacher need to
use a particular learning system? Other things equal,
the leams skill needed hy the teacher , thz better.

2. Entry Level . At what levels of skill does the program
start? Presumably , the lower the better.

ERIC | ReZ

Aruitoxt provided by Eic:
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Flexible Inmtry. To what degree can a programu accept
studentsa that have come from other systemas of
inatrugtion?

Terminel Level. At what level of skill are students
who have completed the pregram?

Programning. To what extent dces regram have
somelogliomt sequence of tasks that nuifd upen one
another? Well - progrummed teaching materials are
of demonatrably superior gquality.

Linguistic Analysia. To whalt exten:i ir {he sequence
ef tasks in a program based upon snalysia of the
structure of Inglish?

223 .
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" Jleading Materials ¢ Their Selection and Eveluatien "

Probably the most important facters contributing the
guccess ¢f an ABE pregram are teacher attitude and willingneass
to learn and chaage gnd adequacy e¢f the {eaching materi la,
Let us assume that the first component is avzilable andai scuas
the secend cempenent and the reasens for careful selectious of
the factors that make it up,.

Pirst = FYeople learn at different rates of apeed so
no two people will need the same amount of time to ubsordb the
same gnount of learning,.

Second - People differ in their learning powexr so the
depth of knowledge each student is capable of learning differs,

Third - People differ in their atiention and concen=
tration spans so the time on tasks differs from student to
studente. _ - ’

Fourth = DPeople differ in their degree of flexlbllity
so the use of differing epproaches with different studentis
should vary in accord with this compenent.

Fifth = People differ in their styles of learning and
in their degree of capability to use different avenues of learn-
iang. . |

Sixth = People dlffer in their backgrounds snd indi-
vidual value system and this affects their appr@acn to differ=
ent materiala.

If these assumptions are trus then an ABE progiam would
noet use jusv one appreach with all students. For purposes of
organization end ordering, 1t is useful te break the various
materials inte groups. The following claessification systen
identifies several majer approaches,

E KC sl
. 224
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The cumuwlative vocsbulary appreache Lhis consisis of a
series of hooks er workbooks utilizing controlled intreduction
of vecabulary cilher bused on ithe werds ranking in terms of ire-
guency of use or the patterns of gpelling of werds ( linquistie
or " word family metioed )} The Mett Program( Allied Lducational
Ceuncil ) and the Systems for Success Pragram ( Fellett ) are
examples of this,

The multi-leveled kit pppreach, Iiia approach uses
snort selections graded in terms of readabllity with the materials
gonmetimes classified inte the areas of ABE guch as health, law,
work orientation, etc, The student selects frem anong articles
at 2 given readability level, The Addison « Wesley Reading
Jev elopment Kits and the Reading Attainment System are examples
of this appreach. |

fhe presrammed workbook appreache, This uses small
fremes which attenpt to teach a bit ef information and tlien let
the student check 1f he learmed the iuformation.  rregraumed
Reading for Adults ( iMc Graw Hill ) and Iegssons for Self
Instruction ( California Test Bureau ) are examples of this
appresach. |

The experience approach nay rely on teacher - sfudent
developed materials or be combined with naterials already
developed and with stimuli for slding the student and teacher
to develop muterials based on the students‘AexperienCea,

J.B. Adair'y Reading Tor a ~urpese builds this into the pro=-
grem but insures coverage of basic decoding and comprehension
akills tlwougheexauples and pupll - teacher guidance.

The iork=text approach . This category ind udes worke
text pregrams thatwwere developed separately but which

Aruitoxt provided by Eic:
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oomrlement each other, Its an 0ld appreach but one liked

by many teachers and stu .ents, The 3teck-Vaughn materials
such as The 4Adult leader, My Country, and I Want t. Read and
Write are exsmples of this appreach.

The maess medis gporeach 1s beat exemplified by Operation

Alphabet and the Lauback Filmes ever television .

The individualized resading spproach 18 based on self-
selectien by the students and guldance of their reading

activities. Folletts Vocatlonal Reading Series and Accent %
en Fducation Series are useful with this approach, g

‘'he com uter assisted irstruction appreach uses pro-~
gramned instructien delivered by computer. J.B. Adair ia the
authority en this appreach to teaching reading te adults.

The ecclectic appreach is the soundest of all appreaches. g
‘It selects {rom the many appreaches those which best suit the |
individual student. Using this appresch the student may spend
part ef hls time in programmed instructional materisls, ond part %

ef his +time in group activities involving the experience appreach,

Sin.e people difier, individual reading pro.rans differ,
and for mest ef the skills instruction class lessen plans are
useless, Instead of class lesson plans each student is given
individual‘percriptiens being written in the itrade name of the

SRR

TR S

ooy s s

materials fitting inte the desgired approach. v‘,Persgriptiena N

are constantly modified as the student moves aleng in the @

pr@gram. Bagic te a good program arc easily applied informal .
i

diugnestic inventories and a well stecked classrcom of materials
that utilize the many aprreaches,.

[}

Full Tt Provided by ERIC.
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BEGIKNING LEVEL ( Grades O =3 )

BEADING

At thias level, the gdult ls learning tg¢ read « He hus
enly acquired the bare esgentiala, if that, teward becoming an
independent reader,

At the beginning level the teacher will endeaver te ine-
treduce or build 1.u.pon the basic word attack und recognition
skills necessary fer him to beuome a proficient reader, Iach
exercise ghould be accempanied by some form of drill er repetition

whereby the stu.ient thoroughlyuunderstands the concept teught
and w:Lll be able to use 1t oomfoctably.
" The adult student hag had more life expenences and
‘possesses a better develeped wca,bulary than a child whe is just
learning te read. ‘Therefore, he pagbably will progivss.more
rapidly. - o | |

ach student should be encauraged to proceed at *11.:» ovm
rate of leaming. 1;_ egsc&tig that the fm_ r _m |
sxpericnces of the a.@ﬂ-_t. &&m ke m_zﬂf_x_z._l
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HEAOING « Beginning Level Grades 0 « 3

Ampsrican Incontiva s Epad ( Cemtrelled Phenica fer Adult Readers)

A Nethoé -~ Presants s single lester conocept per asingle seund
and precseds im saquence te blends eof seunds and combine
ations leading te syllables, werdis and ceatences.

Be Consiasts of:
1. 24 - 33 m NQQN.
2. Book 1 and 2 <« Werkbeoks ( nen - consumable )
3. Student supplement ocontaining progress tests

Ce Table of Centent )
1. Seunds of asingle letters and simple blends
et0e
Addresss

Reading Perception lenter W
i 2015 Wb Olympic Blvd. 1
Ies Angeles , Califermia 90006

Netes If learner needs te, ke can replay the record as often aa
he wighes, This pheonic appreach should be supplemented
with anether weorkbeck, which gives asomas written exercises,

Iitdle :  Wexrking With wgﬁ%g
aper bound wo xt

Apnetation: This basic language worktext is designed for be-
ginning edult readers, beth Inglish ~ speaking
students and studente for whem Inglish 18 a second
language. The giills of English and reading are . ﬁ
tanfht concurrently through orel and vigusl practice ]

tter, word, and sentence patierms. It has & ;
- werd 1ist and is illustrated. A teacher manual is .
available, | | : :

Titles foricing With Werd Patte o
Annotatien: A cempaniem e Yerking prdg , centinuing to
| rture ences while intre-

ducing pcrtent ecannnie 1ntbrmi¢ion in a story
about a family., It has a word 1ist and is &llustrated.

Aereés: Steck—Vaughn vompany

B L R S 0 SN e S 7 G, Y e i A, sl DA DT el i B e
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3dtle : Zeading fer a Purpege

A lMethed - Sight werds cembined with familiar pictures.
Intrp4mees gradually phonics by Leasen 8, Immediate
smecess in reading a paragraph compesed sole)y of learned
sight worda. Lxperience of working adults used. Very
practical. ZLarge print.

B Contenta « Werkbeok with temcher's copy.
l. 26 lessons in paperback workbeck { $1.25 )
2o 50 lessons in plastic notebeok style, The extra
lessons are gupplementary in nature,
3. HMastery of new werds hefere proceeding is impere
ative.

4. New woerds may be mastered ag a spelling list alse,

Note: This meti:ed cun be used where learncrs desire net te
kecp teogether, The lastructer helps the learner whe is
ghead of the rest., He in turn listens teo the next
person, tius becoming a teacher<helper fer 3 te 4 mimutes.

Address; Follett Publishing Company
1015 West Vashingten Blwd,
Chicage, il .inois

Supplementary . :

§ Pitle; voerking with Jords - i
f | : il T ]
o -1 Want Yo llead and Write :
: - Building word Pewer :
? Agiress : uteck - Vaughn Cempany ;
Pe O Box 2028
; Austin, Texas 73767 i
i !

i

@
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Guideboek t@ Better ieading

A,

B,

liote s

Iliethed = “ach legson beging with word atudyj sounds,
atructure prenunciatien snd vecabulary. The atudents
then listen to er read a story and complite a variety eof
comprehension exercisgcs. Student must be able te read
en firast grede level,

Contents - Student workbook and teacher's manual ( & must)
1) .iagcostic emercises help te determine nis reading
level, ability iz word gperception and compesitien,
2) Lesson 1 « 5 contains a coler illustratiom for a story
10 be read to the atudent. Student recalls answers
( writtes on the beard) te questions :oncerning the
§t°r:y0
%) Lesson 6 - the Iirst chapter of a coakinued stery
is read to the student. Lhe student reads a brief,
slaple synepsis of the chapter and angwers questionas
about it. |

5) ivaluative exercises test tiue student's regress
after completion of lessan 30.

6) ileview exercises

Jix suprlementary readers syre available:

1) Jinx Beat Grade 2

2, .xplore - Grade 3

%) UeaBvre - Grade 4

4) Juest =~ Grade 5

5) Yolecat idventure =~ Grade €

6) Peaville Adventure - Grade 7T

Yiils appreach is excellent § however, 1t is demanding
o teacher's time., I the teacher could rzcord th.
teacivr's part of the instrusti-in o tape ur cassette,
this would allow the student te zdvance witi mlaiiium

- teacher assistance, | |

Address: eonomny Press

1901 kerth Jalaout
Y.U.  Beox 25303 L .
Oklahoma City, Oklahoma 73125

‘R30
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BEGINNING LEVEL ( Gradea O = 3 )

_ . . , ( slong with listening,
reading and speaking) are cengidered the language akills, They
are overlapping and in many cases inseparablej yet. for the pure
pesges of this outline, they will be discussed individually.

The teacher will use various skills te help students
wmderstand and ovaluéte what is read and heard and how te zet
their 4deas scress. These geals are present in every area of
the curriculum and will net be presented separately,

Spelling is cencerned with phsnlc and atructuial analysks
which is alse presenti in reading. Writing incerperates ideas,
cempesitien, punctuation, usage and apelltng. Engliah,aiso
covers ﬁany < theae same tep;cs. At the beginning level it
ie especially impnrtant ta be aware of the interrelatianahipa
anong all phasés oL the 1anguage arts . |

N
(9
F&
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Inglish Usage should be intredused after a g00d bagls feor read-~
ing has been established. It is recemmended thea that at the
3rd grade lavel ths fellewing aheuld be usedt

o (L I R4 WANM DXL 2 B0

Annetatien ¢ A Especially prepared for adults. Begins with
& review of 1ls taught in grades 1 and 2
advancing te the 4th grade, Sequanced fer
the individual ¢t» aivance &t own rate.

B Rules are given threugheut the text
C Em ises cerrect spelling
D Intreduces uss ¢f dictienary
E  ILarge Print |
P Pregress tests included
Addreggs Steck « Vaughn Compsny
P.0. Bex 2028

Austin, Texas 78767

Titles Hayes Leanguage rilles and Tests
Aungtations  Jittes

Addregsy es Publishing Cempuny
Wilkinsburg , Penngylvania

Continental Prebé Inc.
Eliza,bethtown, | PgrmgyIYmig

n)
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Title: Steps te Mathematics 1 and 2

Ammetation: Introduces the basic cencepta of cnunting and
the number gystem, * All adult erientated
Includes mastery test and answer key.

Address: Steck - Vaughn Cempany

o =33
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BEGYNYING LEVEL ( grades 0 - 3)

Aritaetic

Aritimetic 18 Quive familiar te nest adults. They use
aumbers on their jebg ¢TI see nunmbers in some form almnit dailye
The teacher wil) attempt te use the mathematical concepts
the students have and VPYy te develep new awareneas of the four
( 4 ) basic eperatisysy gdiitien, subtractiwn, multiplicatien
and divisiow, The yrvad waork for whele numbers must be seiid.
before the student ey Ayster frectiens and decimals.
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INTERNEDIATRDB LEVEIL { Grades § - 6)

BEADING

The reading program at thelintermediate level extends .
the skilla begun at the previeus level, There is mere enphasis ?
en vecabulary development and cempirehension, At this stage ef ?
instruction the student is net enly legralng te read, he is
reading to learn,

The adult leamer finds reading in all phzses of his agw
adenic and seoial 1life, He must use rcading & a teol to werk
an axithmetic stery preblem, tes read about a gale in the news-

LR S A S S
PR e

paper or to find a fiiend's name in the telephéme book, Ke#dw

ing becomes more organized anmd the student uses a scries of

techmiques to develep a particular akill, such as geiting the

main idea or lecating infermation, | |
Keading matter should be of high interest value. An ine

- T P TR P Sy

tereattng atery makes readtng & pleasure ond the student w111
have leas trsuble with uwnkiewn vecabularye. ._£~E£lma;y Qg}
. ing: s ghudent Bn<;gggm§gyggg
reader whe can use a variety of skills to discever new werds
and meanings.,

ERIC
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READING Intermedliate Level Grades 4 = 6

Title 1 The :udeading Attainment Syatem

Annetationt A remedial reading {rogram consisting o 120
different reading selections, with 120 accempanying
5kill cards, that contain vecabulary werds and alse,
exercises for word meaning in context, ILach read-
ing belectien also has a akilll card with an answer

{. The student can correct hie answers. The

‘ selection includes many actien stories but alse deals
with application forme, an employment agency, and &
few health tepics. |

& H Grolier iducatien Cerporatien
845 Third Avenus
New Yerk, New York 10022

Iitle ¢ EDL's Learming 100

ggggggﬁlgg_ Leerning 100 is a Cemmunications Skills System in
Bagic Adult bducatien, High interest content, multi- ﬂ
nedia presextation, and self-instructienal lessena i
instill enthusisam and confidence while teaching the
bgg&c cegmunicatien skills required by our secisty.
evel erganization of L-100 allews an
Jntering gtudent to be plaue& @&t his reading level. :
It alese allows speradic stiendees ey the re-enreolled E
dreopout te be placed in the apprepriate level with-
eut hindering the pregression of other class membera.

Addremg :  Dbducatienal Develepmenty haboratozies
- 248 Pulaski Read
Huntingten, New York 60058

Title » Hew 1@ Rend Better Beok i aﬁd 2

tien A Material attempts to accompliah goalas
-1 give pleagurable experiences in reading
2 Maatery of reading mechanics
%  sharing with others his reading experiences.
B  Centains reading chiecks
€ Cevers reading skills buil not in depth

Addregs: Steck ~ Vaughn Cempany 2
P. 0. Bex 2028 ' %

Auvstin, Texma 78767

236
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Title ' Readlng fer s Viewpsiat

Agrgtatien t A Methed ~ Begins with etery abeut U.S. Histery,

recell ef details, word study, and vxeview sf
Tvamzas aiills are teuched vpen sleag with
STRRBEY 8 are teuc ®
punctuation and ca@dtali&atizgt

B 35 lessens with vinyl astebeak binder

C OQutstanding devalepment ¢f understandl ng of
growih and develepment ef U.S. up te 19

D Centinuatien of Resding fer s Punegs

Addregg ¢ Fellett Publish: Con
| 1010 Vest Nlﬂhlézgoa. vd,
Chicage, Illinois

Title 3 Adult Reader

Aonstatien s  Cembinatlien text and werkbeck. This beek
features & Pasio vecabulary ef wards mest fre-
uently used by adulia., Verd studies, review
Leseena, sad check tests are based en adult in-
terests and activities, Handwriting psges, word
lists, and 1llusiratiens ave inoluded,

3 Steck = V Cempany
Austin, Texas 78767

Mile: We Are Blaaﬁ.

Appetation ¢ To metivate astudents to read by previding materials
that are high in interest, and te help atudenta
read succeasfully by prreviding materials that
graded in difficulty. Alse breadens gtudents!
wnderstanding ef the accemplisiments and centri-
butiens ef black peeple. | | -

Addxess 3 Pellett Educational Cempany

3010 West Washingten Blvd,
Chicage, Illineis 60607

Newspspers : IKnew Your Werld  Americen iduc. Publications
Celumbus Ohie 43216

News for Iou gig*gen%e-a Pigas -
- Best Fayette  fpEevest

23,?
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INTERMKMELI AT LEVL L (Gradcs 4-6)

LANGUAGY SALIS

'he language akills are to be expanded and incensgified
at this level, There will be more fermailzed instractien in
gp=liinz. Writing will beceme meore creative and more frequent.
Inglish will consider the same areas as in the beginning level
but on a mere difficult or teclhnical scale,

Academic preparatien for high school beging at tihis stage.
There will be som® students who need and can cope with this
atyle ef instruction and should be encouraged. There will Be
others wie need only ito elaborate the skills which they have
and they , teo, must e encourazed. Many studerntis may need or
want just the soclial aspecis ef‘thé lavgouage skills, Dach

stufent should be able te find ixis cwn success,

228
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Guidebook t®@ Bettver .mglish

Book 1 3rade 4
Beok 2 3rade 5
Boaok 3 Grade 6 - 7

]
[

&

B

WY

AdJresss

+esigned %¢ teach skilla in a shert peried of time
regulting in sccurate, effective oral and written
commumication that is acceptable in the larger seclety
Cevers |

Subject - verb agreement

Singular and plural neuns

Uge of Fronouns

Principle #f spelling and word divisien

Use of Dictlomary

Common errezs o0f usage

Guidebeok accempanies every 6 svudent werkbeoks
Guides in the workbook refers student te rules that
apply in back ef the bosk

Anpwers are listed for all exercises in back of book
Contains au index

Leonemy Iress

1901 Nerth Valnut

P.,0. Bex 25303

Oklahomz City, Oklanoma 73125

Note:s Betel Word Oppesite Test can be used fer rnglish
Placenment. Begin with ‘nglish Set J 1if the learner

is

Adiresss

reading indepen:ently at grade 7 plus.
Fellett Tublishiing Company

1010 vWesi vas.ington Blvd,
Chicago, Illineis

<13
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INTE=-* EDIATE LEVETL ( Grades 4-6)

ARITHMETIC

The adulz student werking at this levél sheuld have had
seme experience, =ither written er oral, with the feur ( 4 )
basic mathematicz wperations : addition, subtraction, multi-
plication and &~ -=ien, There will be eppertunities fer him
teo review and aas=r these bperations Qith whole numbers, He
then will proceez te fractiens and decimais.

The student should be able te see his ewn pregress as he
advanceg frem one =kill te anether, The ultimate geal in the

mathematics pregram is the practical , everyday applicatiens

. of the mathematical cencepts taﬁght.
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aigle: Basic :sse.tials of Mathauiavics 1

gsekthe wmagte:y test ¢ place learrer in the werk-
oo

Boek 1 cevers whele nuiberg, fractiens, decinals,
and mized numbers.

Steck = Va Company
P.0 Box 2028

Cemputatienal skills kit

Programmed Mathematics for Adults - Sullivan

A linear series ef text -« werkbooks that sre
completely self~pacing and designed for adulte.
Langv deficiencies are ne handicap. Vecabulary
is and eimple. The student startg at

his present level.

Beek I Basioc Addition Book 2 Advenced Additien

Beok § Subtractien Book 4 Multipliocatiem
Beok 5 Diviaion Beok 6 Fractiene
vecinsls ‘ Heasurement

Consumer Math B Persensl Math

MoGraw 11411 Beek Cemp |
Technical and Yecatio uivision
330 West 42nd Street

New York, New Yorkl0036

R4l
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ADVAN JED LI VEL (dradca T -9 )
READING

At the two previous levels, reading was a gkill te he
developed or a tool te he used. New the atudent is beginning

%9 read for thoAQQQerﬂglggguggmgf reading i He is able te read
farter ( has develeped goed recegnition skills) snd with more

meaning, The teacher finds the student self metivating and
eager to move to the next phase as rapldly as he can. Feor
the students whe are planning to enter nigi: school programs,
there will be discussion ef resource material and testing.

The teacher will centinue to stress the werd recognition
skills when needed. liowever, the primary cencern, =as always,

is the pefining of camvrehenq;on;gkiiia and vocabulary develgp=

nent, The atudent is encouraged te use & variety'ef reading'
techniques and a variety of reading materials., Students should
begin to fael mere secure in their abllity te read iniependently

with maximum comprehension.

Aruitoxt provided by Eic

ERIC - ‘R4z
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REAJING LEVEL 3% Grades T - 12
Z2itiey S.R.As Reading laboreatery 3 & Ne. 3 = 3900

Anvetatien: Inproves snd extends werd recogniiioa ( phonics
and structurel mmalysis ) reading cemprehensien
and veocabulary expansien

Addregs Science Research Assecistsa
259 ilagst Lrie Strees
Chicage 11, Illineis

Reading ILevel 2 Gradea 4§ - 6
Titles S.R.A. Leading Laboratery Kits 2 A

Apnetgtiop ¢+ A Methed- Uses reading comprehenaion, waerd

attack skills and phemic review .
B Contenta~

Teacher's manual is necessary in erder to adapt
arteriale te adult needse
Student recerd beek helps to keep a aaneurrent
recerd ef progress, but can be omitted
Reading skills fram grades 3 -

Hetes Speed reading ien't recommended &t this peint.

E!!JEI * | S.R.A. Reading fer Undersianding Kit

B atign + General id. 1 3 - 5375 '@ 44455
Annetatien s Sl

Junior :d, 3-3500 @ 44.55

Develnps critical thinknni and reading ahllity
te infer anawers te quesiiona covering sheort
passagea of information, 10 questions per card
Progress boek available
TLearner thinka the snswer rather than finde the
K SWeX,

' Aggxggg; Saience nesearch Aasoeiates
259 East Trie Street
Chicag@.,Illinois

feat Titles Batel Reading Test Adm#nistration Kit 0885@ .00
1 copy WQrdoazpnsite Test
Battery A= 3 © 1.38 per 35
Battery B - 0873 @ 1.38 fer 35
80% equals Tth grade leve

Addxreans . Follett Publishing Co. 1010 West Washingten BLVD
B Chioagn, Illinoil
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ADVANC(EYL  LEVEL ( Gredea 7 - 9 )

LANGUAGE SKILIS

The langusge s8kills are a reflection e¢f the peraen te whea
they belong. They are uaed in everyday life and are the meat
obvious of the askille taught in Adult Basic Lducations The
student reveals himself bythe way he speaks, the way he writes
his name and the way he f£ills out an applicatien fovn. Thene
first inpressiocuns are teoe eften the baals of many far reaching

decisions about the wtiereducated adults.
At thias level there is an intense erfert te increase

gpelilag ability and written expressioen. There is a structursd
Ingliah pregram te prejare the student for the high s hoel credlt
pregran, fthe fundamentals eof the languaze skills are taught
simul taneously to insure sdequate ussze and retention. Compe=
tency In these skills‘is necessary for succesa in a perason'a |

soeclial and businesg life,

i
i
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Wiy o Cesglish 3% d P Vo

Anpptptier)
A Programied sequence in indiwidual cards, J -1
to be used firat. J - 2 to be used for extra sti.y
Diagnestioc test to determine which cards te study
Priority rating en student record card get up the
sequende s fellev,
Mastery teat to deermine effectivensss
One met serves a ciass of 10 plus
Extra materials te replace oosnsumable supplles
are svsilable
Teacher manual 18 available with eash Idt
Covers 4 sreas thorsughly stressing usage
1 Cerract Usage
2 Sentence structure
% Punctustien
4 Ttalics, capitalization, numbers

s

Gt HEQ

Nete 1+ Adults find this very acceptable. It saves them tinme,
Excellent for prep learner for G.E.D

I'ngiish Set I Grades 10 = 12

Addresgs Follett Publishing Cem
- 1010 West Washingten B 33{
Chicage, Illincis

Titlet Inglish Iigsentlala
Learning Frnglish Rules

Address: Steck « Vaughn Jompany
' P,.0. bex 2028
Austin, Texas  T8767

<A>
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LEVEL (Gradea 7 -9 )

[ 99
=3
=

ADYVYARN

ARITHMETIC

At this level, the primary ebjectives of the math program
gre competency, accuracy and understanding ef the basic skills
in addiitions, subirection, multiplicaticon and divisien, Time
should be svent on the review eof decimals and their relation=
ship to fractions,.

varrent everycay experiences should fexrm a basis for
problen solving situationse. Math imstruction should be made
as relevant to everyday life wns possible, &8 well as providing
the sklll background 4o be successful in any further study ef

mathematics ( as in tis high scheol pregram),

‘o <36

Full Tt Provided by ERIC.
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Title : Bagic . asse:tials of Mathecmnatics 2

innotation ¢ Use the mastery test to place learner in the
workhook.
Program the learner to study the pages he needs
for improvemeni
Book 2 covers %, cemmissiocns, measurements and
forrulasg, ratio and prepertlon, graphe and simple
equations

Titles Algebra 1

Armotation: Fallows Book 2 covering monemials, fractional
equations, square root, cxponentis, polynemials
and quadratiic equations

Hasz answer key and progress mastery tests,
Addrese s Steck -« Vauglm Company

P.0. Box 2028
Austin, Texas  T8767

Titles Algebra 0kills it 7% « 3840 © T3.95
Computational Skills Kit 3 - 3350 & T72.°

Addresss bclence Hesearch issoclates

259 ast Ixrie 3treet
Chicaze, Illinois

&7
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APPENDIX H

CONFEREES' CERTIFICATE AWARD
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THE UNIVERSITY OF CHICAGO

Teacher Training Conference

BASIC EDUCATION FOR URBAN CLIENTS

August 1-13, 1971

This is to certify that

has successfully mastered the requirements of the conference.

Project Off ver. U. S. Office of Education Conference Director

ERIC Clearinghouse

MAY 1 11972

on Adalt Education
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