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The experientisl beckgrownd of the trainess, the heterogenecus
ecmposition of the growp, and their wwealistio self-estesn and levels
ummm-mmmmmmuu
desl in order to make practicsl lesrning possidle. Bearing this in
mind, we designed many of the losson formats with a factor to develop
self-ssteen built in as an integrel component. It was necessary for
th’mt:toltt-ptemcmto cultivate an interpersomal peer
relationship, instead of the usual teacher-student relationship, in
order to support and reinforce the emergent self-image and aspirations
of the trainee. )

Peer relationship requires that the teacher accept ecach trainee
without condescension, and that each trainee assume the responsibility
for this trust. Even in those cases where the trainee at any point in
time fails to accept or meet this responsibility, the trainer must expect
him to try again and nmzt extend to him the trust and confidence to
enable him to do so. We also assumed that one of the most important
elements in motivating a student is the confidence extended to him to
acquire new knowledge and to develop the incentive to surrender .
jgnorance. We sought to build trust in his newly—ﬁcquired knowledge as

an inner resource upon which he could now rely.




ROV o T m T LT e S TR

through fmiiy thinikiag hebite er incervest prebles-sslving appresches,
dally experiense. For instanse, those who "play mabere* snd are
infatusted with the fantasy of "the big wia," oould motl csleulste tie
amowst of money they had contributed to the mmbers recit. They would
arges that only @& little amoumt is spent at a time, and that “s wim®
usually covers previcus sonies spent.

To discuss, ewaluate, and broaden the basis for Judgments, the
axcursion method vas found most valuable. It used the range of
individual and group experiences to form tensts upon which to base
conclusions, in much the same way as source materisl is used in the
academic envirorment. When the excursion method was applied to the
po{.icyucket, trainees began to see the racket less as a windfall for
the ghetto and more as a vicious drain upon the neighborhood econcmy.
Once this analytic frame of reference was established, it became easier
to examine other facets of ghetto life. For example, the following
problem was posted to the trainees: |

"Our ghetto destroys its own life." Discuss this etatement

I’.“{‘niifif-:"ﬁﬁfﬁuiﬁiii xﬁm;m the ghetto?

2. Who determines, and who benefits, from these standards?

3. Whose life is destroyed, and by whom?

4. What is the individual and neighborhood :lmage , and how

does it develop?
5. What is identity, and its positive and. negative aspects?
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fren Uhe dissuscion of Lo Sheve, § CUMIOTEINY SPGIP SVOr Uhe
iasidense of Liguer steves ani bore in vhe evigiberhess, Alshough Liquar
steres and bars are legally alleved, wrainese Segan Lo wiew Ukese plases

neighborhoods}
z.hmnm@mmmw
changes; and
3. To determine e habits in retail stores,

nm.mm,mmmmmu@m,
develop, and define the problems of the commmity and to uso the
community as a resource tee- problem-sclving, made possible the introduction
of appropriate technical information at various points in the excursion
contimumm and curriculum. For example, the investigation of liquor store
Locations 16d to the discovery and subsequent examination of soning
resclutions: how they are formulated, passed, and enforced. As part of
this project the trainees ettemied public hearings on these issues at
the Board of Standards and Appeale and the Board of Estimate. :

Through this particular emureion eocperience ’ the trainees were
able to 1ink one component of the curriculum to another. A specific :
i.'l.lustration is that when the trainees studied the history of Bedford-

= . I
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i ndd-Ostobor 1907 and cuntinusd for six nesthe, ending in mid-Aprid INA.
WMMNOW“.MMQWM

1n the heart of the Dedferd-Stigvessat sammmity. The spaee wee
partitionsd imto twe windeudess dlassvems and & frent offise-reseption
ares. The remedeling of this limited space crested problems of ventilation,
mmmm.umma,mamwmm-
culties of classroom administration. These wmmstisfactory envircaestal
ccnditions tended frequently to make the trsinses restless, tense, or
imsttentive.

Given thees insdequate physicsl facilities, frequent ad Justanents
ware made in the manner and scheduling of classroom work. For instance,
the opportunities for assembling the trainees for lectures, films, and
demonstration lessons were curtailed. Also, afternoon classes in
communication sidlls were held in the front office-reception area and in
the hallway, as well as in the regular classroom spaces.

The training program was conducted on a regular work week, Monday
through Friday, although Saturday assigmments were occasionally made for
special projects or to allow the trainees to do make-up work. The classes
were scheduled from 9:30 A.M. to 12:30 P.K. w:lth a midmorning break; then
after lunch two afternoon sessions were held for cammunication skills from
1:30 to 3:00 P M. and 3: 00 to 4: 30 P.M. Those students not scheduled for

 any 3: OO class were asslgned to work on field projects. F:.eld assignments ‘
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ond organissd in sunh & vag 80 Lo allav the Lrainses Lo werk kn Jreups
of tup o four in vetation. Cue of the Fleld prejorts was the "Supers
‘M‘lWﬂlMMWMMMﬁD
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st the site. The treinees helped slaff this tratler to previde the
residents of the ares with inforastion met exly abowt the Supsrbleek
Mmmmmmmummu
mmmmmmmm

A more detailed description of the class schedules and
mmummawummmor
wesldy charts at the exd of this chapter.

The staff at the store-front oonsisted of two instructors, &
commmity 1iaison person, and a secretary, all under the supsrvision of
the director of the treining progrea.

The two instructors, esach of whom handled a class of about twenty
trainees, were responsible torhpl-nmmgtbodlﬂ.ymnﬁmﬂ.u.
Outside lecturers were brought in to supplement the curriculum and to
enlarge the resources available to the trainees.

In addition to the regular staff, five high school teachers were
hired by the Center for Urban Biucation to render assistance to the
trainees in developing conmmication sidlls. These teachers gave
individualized instruction in mathematica, gramar, and writing, ev_ery
day from 3 30 to 5 00 P. M ‘l‘hey were required to use material relat:i.ng

to the general training program curriculum rather than ordinary high school |

remediat:lon class materials

S
N
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and staff interests within the progrea.
3:00=-5:C0 FIELD WORY (with Restorstion Corporation)

Felix C. Obinani, Planning Consultant

Center for lirban ¥ducation

il aiia ¢ " TR TR e T TR e




[+
il B ;
- f 4
. W
i,,,
P W
»
322103230 8 -
0 g BLIOIROCRRORL AL (RIS NTE B ’
T g
ANALYSIS
12 30=3:00 i Dudford-
Durvey
Repors.
MERTING: TRUIVIDUALIZED RIMEDSAYION
OO-4, Training Rep- YWriting amd comgrebension, .J.h
» 120 resentat ives -gnld.g& rﬁ , of isdividual
and staft irterests withia Uhe progres.
3:C0=-%:0C PIELD WORE (with Destorstion Corporstion)
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UNIT 1: THE BLACK EXPERIENCE IN THE U.S. AS ILLUSTRATED BY BEDFORD-
STUYVESANT

A.

c.

Scope
1. History of Bedford-Stuyvesant.

2. History of other Brooklyn neighborhoods as a basis for
comparison.

3. Prominent Blacks and their contribution to the Black
mcvement in particular and U.S. in general.

4. Capsule histories of Hlack neighborhoods in New York City.

Ob ives

1. To trace the evolution of Bedford-Stuyvesant into a Black
neighborhood and the consequences of this evolution as
evidenced by present-day problems. ‘

2. To acquire specific information on the Black migration into
other states of the nation and the consequences of this
mnigration.

3. To make the trainees aware of the sources of material on -
Black history.

4. To acquire research techniques especially in the use of
library card catalogues.

Methods

1. Lectures by staff.
2. Librery sssigments.
3. Outside speaxers.
h. Mlms.

5. Writton and orsl presentation on prominent Blacks by trainees.
Results

1. A great deal of enthusiasm and interest was generated because
the trainees could :lgonti!'y their own images and aspi._rat;Lons ,

. R2
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with the courage, struggles, and moral convictions of other
Black historical personages.

ictors affecting the apparent failure of Black leaders to
sustain unity, influence, or heighten Bleck consciousness
among Hlacks were analyzed in light of problems associated
with the role of a community organizer-planner.

Trainees analyzed how white society perceives and
characterizes Black leadership.

Source Material

1.

Capsule History of Bedford—Stuyvesant as compiled by
Charles Wilson.

Municipal'Reference Library.

3. NeW'York Public Library-—Schemburg Collection.

4. NeW'York Historical Society. .

5. Brooklyn Museum C» ‘

6. Brooklyn . Publlc Library | - _

7. City Planning Commission Records, Police Recordss etc."vv
8. Black periodicals and newspapers from the U.S. and abroad.
Lecturers ‘ : - _ _ e N .

1. William Strickland' 10 lectures on Black history and the

:role of Cammunity Organlzer—Planners.h“

John Killens, author of pp A Professor of Education,

Fisk’ University° the Conditions of Elacks in the Urban ‘
’Areas. T T R

,Piri Thomas,'author of Down These Mean Streets- Urban'f jif
;Conditlons 1n NeW'York City;fa: AR
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SAMPLE LESSON (UNIT 1)

Lesson: The Creation of an Image.

Scope: The questions we sought to answer were:

1. What is an image? |

2. How is it formed, reinforced, or changed?

3. What is the concept of Black image? .

4. Why do whites prescrlbe Blackhwhite relatlonships°
Aim: To glve perspectlve and form to.sohe unconscious factors

which affect:

1. Black—white relationsh1ps.=

2. Black—Black relatlonships.

3. The trainee's role as a comhnnlty organizer—plahner,

4. The concepts of racial myths,

Method: Lecture.
Discussion.

©oFm, o

Development°

_~Using the excursion method trainees arrived at what they SRR
'.‘decided was a composite of the: Black image both to themselves'f
and‘to- whites. +Then: they discussed ‘how.ithe: negative'and

f;performance as community or anizer;planners

ubjects hey:criticized heir individual

3

‘jxhobject_”ely ‘how: they:
i nd el f-confiden

' positive aspects of this image could affect them in their ,job SR

evaluate?fwf-f~fﬁﬁgf
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UNIT 2: COMMUNITY RESOURCE ANALYSIS-~LOCAL INSTITUTIONS AND THEIR FUNCTIONS

A,

Scope
1, Study of the New York City govermment.

a) election of city officials
b) duties and functions of elected officials
e). departmental structure ’

2. Study of community institutions and agencies.

a) their establishment, structures, and function
b) their relationships to the community

3 Case studies of ccmmunity institutions and agencies.

a) Bedford-Stuyvesant Restoration Corporation :
b) Youth~In-Action - 5 o :

¢) Neighborhood Yowth Corps .

d) Training. Resources for Youth

e) Job Corps -

‘£) Urban League

g) N.A.A.C.P.

h) CORE

Objectives fi

1. To acquaint trainees uith different types of organizational

structures and systems of control : R | o

2. To acquaint trainees with the services, functions, limitations, -
and resources:of the various departments of the city
government SRR SR o R R

3. To: observe the delegation of authority within the city IREPRT TP
A government.~fs. i L :
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Methods

l.

2.

Lectures by staff.

Discussions with representatives of various government and

© community agencies.-

3.

4.

Field trips to city agencies, community institutions,.
organizations, and public hearings. ‘

Research assignments.

Results and Evaluation

l'

2.

5.
'allocation of funds to oommunity services.

Trainees developed charts showing hierarchy and organization
of’ city departments.

Trainees obtained from each city department a list of key

persons to contact regarding service and telephone numbers
for, emergency service. .

‘Trainees began to appreciate the functions of government
and the: responsibility of citizens to channel complaints to

appropriate municipal. department for' corrective action in
place of grumbling to one s neighbor.f"" ER

Trainees developed a better appreciation of resources within-
the commnnity : A

Trainees requested penmisSion to attend budget hearings on

Source MateriAIS

‘l.

3.

The New‘York Times—-the reorganization of the municipal
government.;; . R RS N

Cit -—publication by New Iork City.ait'?.ﬁ'f
.______Z v

Publications from varioue city and community agencies.lizf*"

Pratt Planning E_perer publication of Pratt Institute.kf75

Special Impact Program Proposal



1.

2.

3.
be
5.
6

Lecturers

Frank Thomas, Executive Director, B.S. R c.

Lew:Ls Douglas, B.S.R.C.

Robert "Sonny" Sarson, Brooklyn CORE

Waldaba Stewart Youth—In—Action

Stratton Lee s Manager s New York City Hous:x.ng Authority

Frances Piven, Columbna University, School of Social Wbrk]‘”
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- SAMPLE LESSON (UNIT 2)

The Bedford-Stuyvesant Restoration Program

The series.on,E.S.R.C.,included the study of the Corporation as

a participant in the Special Impact Program,iwhich was’funded.by the
U.S. Department of Labor, and 1ts present organization, function, and
officers. The goal of the series was to acquaint the trainees w1th the
aim and function of the Corporation and to give them some perspective
von the p031tion of their training within this overall strueture and
purpose. This was. done v1a lectures, discussion, and reports. As
source material the Pratt Planning Papers, the Special Impact Program
Proposal and newspaper articles were used : The series of lessons_
covered the development of the program for the rehabilitation and
'reconstruction of the Bedford-Stuyvesant community, the formation of
.the Bedford-Stuyvesant Renewal and Rehabilitation Corporation, and thenv:v
the birth of the Bedford-Stuyvesant Restoration Corporation, and the :

- relationship of the B. S.R.C. w1th existing community agencies in pv‘
Brooklyn. B : i

Lessen: Bedéfér'i%é#uﬁ?mt po s

fugégééé":[?study of the Restoration Corporation's training program as an'+e+ﬂ."
"~ .. outgrowth of ‘the’ Special Impact Program, present organization, '
\;function, officers S _ R T IR S F TS H :
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Method: Lecture.

Discussion.

Source Materials-

1. Pratt Planning Papers
2. Sp90181 Impact Program Proposal

3. NewsPaper articles o

Development:

: Inceptlon of the program for commnnity rehabilitation and -
_ reconstruction. ' Formation: of. the Bedford—Stuyvesant Renewal‘
. and: Rehabilitation Corporation /under Judge Thomas: R, Jones.
' 'Relationship with existing community agencies.7 Birth of the
;.Bedford-Stuyvesant Restoration Corporation.

Evaluatlon and Result.‘

,r Students requested more detailed information about the work ;  1
. of the: Corporation.; Two | students volunteered to do extra Sl
8331gnment and report to class.“j”
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UNIT 3: HOUSING AND THE COMMUNITY

A, Scope
1. Types of Housing

a) private and public housing

b) single and multiple family dwelling

¢) 01d and New Law tenements

d) cooperatives, condominiums, and types of housing
sponsorship

2. Survey of Housing Conditions

a) conditions of structures in area
(1) exterior conditions :
_(2) interior (stairs and hallways, lighting,
- ‘and ventilation) conditions '
b) identification of houSing defects, internal and
+  external . | : ol
¢) meaning of deteriorated dilapidated and sound'
houSing, and overcrowding R '

3;‘Code Enforcement

,a)-government 1egislation ’ =
'b) inspection procedures _:ﬁ,.ttgf,;izx; A
- . ;. c) codes and ordinances. . ... T T
§ ' - "‘d)‘pertinent agencies; e.g., Department.of Buildings"
% S : ',gcommunity action'related to h ou31ng‘a d-code.enforcement




c.

.Hethods I R
o1 Lectures by field‘:

,I2 ‘Field' assignmerrts in:immediat neighborhood

28

; types of renewval treatment
d) relocation—meaning, ramification, and etrotogioe

7. Rehabilitation

a) home improvement financing
b) other financial aid

8. Role of private agencies in housing
a) nonprofit housing sponsorship
b) housing financing
c) role of the local real eetate board
Objectives

1. To identify housing types, evaluate ho.;eing stock, assess
availability of standard housing in the area.

5. To familiarize trainee with exterior and interior housing

defecta » and methods o:t housing inspection.

3. To introduce epecific knawledge related to housing standards,
codes and code enforcement procedures, and agencies
responsible for code enforcement.- -

be To familiarize trainees with tenant-landlord righte ‘and
: reeponsibilitiee and the procedures for hlndling compllinte.

5. To infom trainees on’ governmont 1egielation, housing
- programe, and their impect on Bedford-Stuyveeant. L

- 6. To etudy the ramiﬁcations of urban renml > slum clearance s

‘ and relocation.‘:;- __,_.fq;, ~

: 7. To acquairtt trainees with various typea or runding instrumerrts. |
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5. Speakere from various agencies conocerned with housing
6. Map reading, charts, and cther presentation techniques
7. Data collection and analysis as a relevant resssrch sidll

D. Results and

1. The units on code enforcement had immediate and rewvarding
results for some trainees: Several of them discovered
violations in their owm living quarters or those of their
friends; one received a reduced rent because the vioclation
was long standing; another discovered that the side-arm
gas wvater heater (uhich the landlord had supplied) was
1llegal and had it removed.

2. They became proficient in processing complaints and
" to help friends, relatives, and other temants with

complaints related to vioht:l.ona. They later

organised and
ran a Coomunity Complaint Processing Center in the Superblock
area of Bedford-Stuyvesant.

3. They coampiled materials mhousingprog:usthqtoltm
of value to the commmity.

4. Research, discussion, and v:laita to urban renewal aitu .
made than aware of the comnectedness of problems in urban
renewal, rehabilitation, and relocation.

5. Trainees developed and used sidlls in blueprint
land use mapping, charts, and graphic presentation.

B. Source Materials
L 1. Pamphlets and books from housing agencies
2. Zon:i.ﬁg resoiut.ions

3. Statutes referr:.ng to federal, st-ate, and municipal housing

4o Zoning maps ”
5. Build;mg codes —
6. Films: =

"Portra:.t of an Inner C:Lty"

'--"The Pitv as a Man's Home"




=t Pl inie®

=P Clky Slune®

="low to Lesk st & Clny"
«"Tonsat Organizing im Newari®

. jestarers .
1. Mr. Lionel Neward, Pulton Park Urten Renewsl Progrea
2. Mr, Harcld Berger, Now York City Housing Authority
3. Professor FPremces F. Piven, Colmmbia School of Social Work
4. Mr. Millism Nudgine, President, Preedom Mational Bank
5. Mr. Herbert Osns, Center for Urben Bducation
6. Mr. Charles Wright, plasmer, B.3.R.C.
7. ¥r. Hall Minslow, Tri State Transportation Commission
8. Mr. M1limm Ince, Crowm Heights Commnity Improvement
Association

9. ¥r, WMilliam Tytell, Chief Housing Inspector, Borough of
Broolkdyn ,

10. Mr. Strstton Lee, New York City Housing Authority
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SAMPLE LESSON A (UNIT 3)

Lesson: Housing and the Community

Scope: The Codes used by City Flanners for mapping urban areas
Objective: To make a land- use map using the City Plammers' Codes
Method:

1. Students briefed on color symbols used for coding
land uses:

Yellow -~ residential

Red - store or office bu:i.lding
Dark Blue - factories, warehouses
Green - parks

2. Students briefed on alphabetical symbols used for
coding land use:

R - residential
RS - residential with store on first. ﬂoor
C - factory or store

S - public buildi (school, firehouse s l:.brary, .
police statizmg

I -~ hospital

O - parks

3. Preparation of legends

L. Applying color to maps drawn by students or: purchased o
from Cit.y Planning Commiss:.on T , 3

Result and Evaluat:.on'

Students completed four colored land use maps cover:mg the
entire Bedi‘ord-Stuyvesant area. RIS

Materials:

Maps

Archltect coloring penclls from the C:Lty Plannmg Comm: SSlon;":'f"':
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SAMPLE LESSON B (UNIT 3)
Lesson: Housing and the Community

Scope: Building Codes and Code Enforcement.
:

Objectives:

1. To acquaint trainees with the Bureau of Buildings'
codes and its system of" inspection.

2. To acquaint trainees w.:.th methods of housing :Lnspection.

Meth'od: _

1. Lecture and discussion with staff on definition and
examples o’f unsound housing and . housing defects.

2. Discussion -of building inspections .and how they are
. done. ‘ Lo :

3. Trainees' inspection of then.r own living quarbers.

" Result and Evaluation:

Some trainees found v:Lolations in their own living quarters
and processed ccmplaints to. hsve them corrected.

Source Msterial

You and Your Landlord——New York Clty Rent Control booklet .
S&ker' -

Mr. W:L'Ll:x.am Ty't.ell » Chief Hous:x.ng Inspector, Borough of '
Brooklyn . ‘ v S '
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UNIT 4: DATA COLLECTION AND ANALYSIS

A,

Scope

Various tjpes of data collection:
1. Interviews, surveys
2. Observation

3. Review of publications and reference works

Types of planning data:
1. Ecological and demographic

a) density
b) distribution

2. Social structure
a) ethnicity '
b) ownership patterns
c) social institutions
3. Community identity

4. Pathologies and problems

pbjective

To acquire the ability to collect understand, and use basic
technical information in planning and developing programs.

Methods |
1., Field assignmentsiduring all phases of'the‘training programe'

2. Collection‘and‘enalysiefof relevant data.

Results and Evaluation 'L*

lThis unit provided an opportunity for a. reevaluntion of the ff

summer survey experience.v The statistical ‘data and personal

experiences were organized’ into problem categories related to D
”the socioeconomic conditions in Bedford-Stuyvesant This hﬁiv
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material became -part of the trainees' working knowledge of the
Bodferd-Stwvesant area.,

By combining statistical data with personal observation, this
unit helped to increase the trainees! awareness of how community

planning proceeds from. knowledge of problems, to the development
of effective conmunity programs.

Source Ma.teria]_. oo q,'

l. Survey results: data. from .Bedfoz'd—Sttlyvesant comunity survey *
2. Bureau of Census ' |
3. Bureau of Labor Statiatics-—Economic status of non-whites

4. Y.I.A. Survey of Bedford-Stuyvesant 1966

Lecturer

Mr. Leroy Miller, Center for Urban Education.
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UNIT 5: PLANNING AND PLAN PRESENTATION

A,

Scope
The development and presentation of communityplans.‘ _

1. Translation of community need into clear statement of problems s
goals, and objectives.

2. Analysis of external and intermal resources available for
achieving results.

3. Development of the plan.

4. Components of plan: physical, economic, social, and institutional.
5. Implementation, phasing to match available resources; time lag.

é. Evaluation of phasesé feedback procedures.. |

7. Constraints: zoning resolutiona, lack of resourcea, lack of
support for the plan. ; .

8. Methods of plan- presentation—-maps and mapping, graphs and
charts., o _ , .

Ob;]ect ives

1. To gain baeic understand:mg of the planning process and
related skills.

2. To" :Lnterpret and evaluate planning data., : -
3. To incorporate data :'mto the planning proceee. ,f :

be To 1dentify, create, and use graphs as presentation methods. .

' Methods

1. Ebccursion method applied to personal budgeting to demonstrate

“the plann:ng process and techniques, assigning pr::.orities in ,
the allocation of resources.v;:._-; . :

2. A“plication of" empirical problem-solving _techniques to

community problans as: identified by traineee. ;,ﬁ_‘ =

3. Plan presentation and related skills.:_ Q?fl ‘
| Phase I - Study and analys:.s of land use maps. ‘;
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Phase II - Group assignment — to collect and record
information on land use maps and charts regarding the
location and number of the following: - '

Boarded up, burned out, or abandoned buildings
Vacant lots o , ‘
Demolished buildings .

Elack-owned businesses

Vacant stores and store-fronts

Phase III - Analysis of land use patterns

Graph-making—bar graphs, circle graphs, line graphs,

‘and pictographs

Results and Evaluation

1.

Trainees freely discussed personal budgeting problems as these
related to individual family planning, such as balarcing
income with expenditure and savings, itemizing expenditures,
and assigning priorities to' such necessary items as food,
shelter, and clothing. The problem of ‘meeting emergencies in
the absence of savings and an analysis of factors influencing
expenses turned into a class projéct. ' Some of the females .

© in the program asked for and obtained ‘information ‘on family

2.

series.

planning from city agencies and “from Planned Parenthood, & . |

voluntary nonprofit organization. Also’a'number of trainees
opened savings accounts for the first time after this lecture

Trainees devised and compared different graphic techniques -
for presenting material so that their ideas could be -

communicated more effectively.

Soixrcé Maferigl o

" City Planning Comission—land use and area maps.
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UNIT 6: COMMUNITY PARTICIPATION IN PLANNING AND IMPLEMENTING COMMUNITY

PROJECTS

Scope

The forms of community participation in plamning.

l. The creation of“prerequisitee for particip&tion-—strength,
cooperation, awareness, information channels—-through .
community organization.

2. Evaluation of existent models of -participation.

3. Appraisal of current techniques and issues in community
organizing.

L. Factors affecting :unplementation of projects at the ccmmunity
" level. ‘

Ob jectives

l. To impart skills relating to the techniques of community
organizing.

2. To study e:clsting models of participation in:

a) programs indigenous to the community
b) programs imposed from without.

3. To develop strategies ‘for implementing projects at the local
level

Methods

1. Case studies of the follow:mg.‘ L

a) OEO - community action programs :
b) Alinsky Model S

c) Harlem. Conmom:ealth Council ST
. d) Neighborhood Cooperative programs

e) Decentralization and demonstration districts :
~ f): Head Start: programs o

o ‘ g) The relevance of Black Power in community planning

2. Lectures and group assignments. »,,ﬁfg SN 3
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D. Results and Evaluation

An effort to organize the residents of the "Superblock" around
specific programs and issues met with moderate success. A
children's Christmas program was developed in order to strengthen
cooperation between tenement dwellers and home owners in the ‘
neighborhood. With the knowledge gained from case studies and
previous units, the tralnees organised and operated a community

complaint processing center, the details of which are presented
in Unit 7.

E. Lecturers
l. Mr, William Strick].nrxd: "An Overview of Comunity Organizing."

2. Mr. C. Richard Hatch of C. Richard Hatch Associates:

- nOrganisation and Structure of Business Development in
Ghetto Communities" and "Funds for Economic Development."

3. Mr. Modi Esoka » Harlem Commonwealth 'Co:tmcﬂ.: nEconomic
Development in Black Communities." - ' L

L. Mr. R. Bryant, Pratt Institute: "Education as a Commmity
Resource." D e o :
5. Mr, ;Jo'eop‘h ‘Remsen, 'Cerrter"fdi'.Urblﬁ‘iEdﬁcva;tidﬁz-_ "Ef ectiv.
Parent Participation in the Education Process." -
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UNIT 7: TRAINEES' -PROJECT FOR A COMMUNITY CENTER FOR. PROCESSING - -
’ COMPLAINTS

A. ‘Scope

Tne 1n1t1at1on; organiZation; and operation of a community
project by the tralnees. ) - '

Trainees organized and operated a Community Cdmplaint Processing
Center utilizing the trailer which the Restoration Corporation

had placed in the Superblock as an information office in the
community. Problems related to the organization and implementation
of the project were discussed in class before the.center was
instituted and also during the time it was in actual operation.
The center was manned daily from 9 A.M. to 7 P.M. by teams of

two or more trainees, working ‘on three-hour shifts. The trainees -
kept a diary of all activities and a record of- complan_nts ;
processed, the referrals made,’ and the difficulties involved in
obtaining appropriate remedial action.

B.- ObJectives of Project as Given by Trainees

1. To make the people in the ‘community aware of their needs and
the facilities- available to meet those needs..-fﬁﬁ;;;r

.ﬂ2;'To help the people in the ccmmunity understand their needs
" and essential” rights.ﬁ' ' ‘ ;

f'f. 3. To give the people in the training program experlence in
‘dealing w1th people.:‘, ‘

L. To’ learn how to categorize problems and to attempt to solve
‘ them through practlcal channels.

5. To gain experlence in: processlng camplaints and to develop “H
channels of communications and contacts w1th the community.

£

C. ' Problem as Seen by Trainees

How to operate center effectively w1thout funds.-=fn‘m

Analxsis of Resources Available

‘l LO trainees forming a volunteer corps.u.“

:"32 T1me and effort
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E. Steps Seen by Trainees as Prerequisities for Success of Project

1. A daily reference log would have to be maintained to record
what happened durlng the day at the trailer.

2.,Forms from various city agencies would have to be secured so

that experience could be gained in filling, out and process1ng

the required forms needed to obta1n remedlal actlons or
serv1ces. :

3. A daily'tmne schedule would ‘have to be kept

4. Channels of communication and contacts with community and
government agencies would have to be developed.

F. Methods of‘lnforming the Community

'Explanation of the trailer‘s purpose by
a) Door to door canvass, face to face contact

b) Distribution of leaflets .
c) Large s1gn outside the trailer.

G. Suggested Methods of Explalning_Project to Community

1. We have found that other communities have these ongoing
services. We are now starting these services 1n th1s area. g
2. We are now in the process of helping this commnnity in the
area of code enforcement and complaint processing ‘We are'
in touch with various city agencies. This service is. for
»,the community, tenants, home owners, youths,.etc.;

H. Problem Areas Serviced
| l Welfare

2. Heatvand‘hot'water

'3.:Codelviolations

QA.'Reht

I.. , Staff Evaluation of the Proiect

“f_The staff ‘was available for consultation during the development
. and operatlor of the progect Trainees requested'and were nranted
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o

the chance to use this unit to test skills they had acquired.
From the record of activities and neighborhood reports the
project seemed to have been successful. Problems encountered

during the operation phase were brought in for class discussion.
A1l the records and data collected by the trainees were turned
over to the Bedford-Stuyvesant Restoration Corporation.
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UNIT 8: THE MODEL CITIES PROGRAM - AN APPROACH TO COMPREHENSIVE PLANNING

A. Scope

1. General elements of the comprehensive plan.

2. The Model Cities approach to caommunity participation and
control.

3. Analysis of legislation relating to Model Cities.

B. Objective

To study an example of camprehensive planning, requiring massive
community involvement in policy and operation of plan.

§

c. Method ,
1. Lectures by f:l.eld staff,
2., Attendance at Model Citiles meetings.

3. Study of Demonstration Cities and Metropolitan Developnent
Act of 1966 ,

. D. - 'Evaluation and Results

l Severalvtrainees, ‘some as representatives of their canmunities,_ ST
others as volunteers, joined Model: Cities subcozmnittees. They ... '

o reported on their activities to the. rest of the trainees. ‘;;-v,-- SRR B
This gave. the class firsthand information on the problems of
citizen participation. j; T i Gl

' 3_'2j.iThis u.n:Lt prov:.ded an’ opportunity to unde'-'stand the ..
T ‘distinction between pro;ject planning and comprehen31ve planning.

R TR Lecturer

o s ;program
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UNIT 9: FIELD TRIPS

Field trips were designed to provide the trainees winh an opportunity
to visit and learn about other communities, their local institutions, local
problems, and the quality of community services delivered to residents by
public and private agencies. . Our aim was to expose the trainees to people
like themselves in other communities andiespecially to those attempting to
solve the problems of communities similar to Bedford-Stuyvesant.

Trainees had an opportunity to evaluate agencies‘and prograns
operating in other cemmunities, and to cdmpare these with programs and
agencies operating in their own community. By this exposure‘to new
situations and new approaches; the trainees were able to deepen their
insights into the problems of their own neighborhoods. When they talked
to residents of other communities, the trainees learned that the problems,
attitudes, and forces which prevailed in New Haven, NorthlPhiladelphia,
or Baltimore slums were similar to those nhich pfefailed‘in Bed ford-
Stuyvesant. Common aspirations, needs, and problemevformed the basis
for a fruitful exchange of knowledge andvideas on the'problems of urban
decay: overcrowding, substandard housing, unemployment and underemployment
poor quality education, poor plannlng, mixed land uses, etc.

| Out-of—town trips included:
December 6 1967 - New Haven, Connectlcut Urban Renewal 91tes

February 6 1968 - Old Westbury, Long Island° Seminar on Urban Problems ,
- - at 01d Westbury College '

February 21, 1968 - Philadelphia, Pennsylvania Philadelphla Planning
: ~ Commission!and meetings with the North Phlladelphla -
Area Wide Council

March 2 1968 - Columbla, Maryland The New Town Concept of Plannlng '



The New Haven Field Trip

-toﬁr 6f the‘area.‘

This trip was arranged to illustrate the different tyﬁes of housing
renewal programs and sponsorship treatments which the trainees had
covered in the HUD manual and through lectures by HUD officials in
New York: low, middle, and high income housing, cooperative housing,
and housing for the elderly. After-the trainees had visited various
housing sites, they listened to lectures by the following officials

involved in the New Haven Urban Renewal Program:

1. Mr. Tad Delauro, Neighborhood Representative, Wooster
Square Project. He spoke briefly on "Citizen Participation
in Planning," citing the importaince of an informed
citizenry as the basis for meaningful participation
rather than coercion or promises.

2. Mr. Bill Donahue, Urban Renewal Project Director. He
discussed "Basic Concepts of Planning With People," outlining
the difficulties of getting cooperation between neighborhood
groups and goverrment agencies, and the failure of federal
requirements for citizen participation to recognize urban
renewal as a political problem.

3, Mr. Al Mero, Rehabilitation Supervisor. ‘He spoke on -

"The Task of Rehabilitation," particularly the provlems of
getting quality work doné in a short period of time at
reasonable cost. He also discussed the financial analysis
necessary to determine the new rent structure. ‘

During the question and answer period the trainees were interested
in learning not only what New Haven had done in the area of urban renewal
but what it had not done. They questiohed‘whethér‘br not they had seen
the worst sections of New Haven. Many &f the speakers had referred to
the Hill section, but therﬁﬁs‘hqd notltouredﬂﬁhis area. The tfainees
also wanted to know more about the function of the neighborhood director,
how he got his job, and in whose interést did he carry out his. job? At
the end of the question and answer period the traihéqé were taken on a

"y
i

-

o e
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The Seminar at 0ld Westbury College

The seminar on urban problems at 0ld Westbury College was designed
to expose the trainees to a different setting and to an exchange of views
with professional plarmers, college staff, and plaﬁning students. Each

participating trainee was required to read Plato's The Republic, and -

Fanon's A Dying Colonialism. The initiai reaction of the trainees to
the seminar was one of self-doubt; The trainees were convinced of the
value of the experience but they had misgivings about their participation.
Would they sound stupid? Would they be able to follow the discussion?
What did they know about anything? The trainees vacillated between faith
in‘the value of the experience and self-doubt until halfway through the
actual confrontation in the seminar room. Their entry into-the discussion
was at first cautious and uncertain, but once it was made, they felt free
to express their views with eonfidence,
In class the following Monday morning, the participants related
the incidents from the varltage point of their newly-found self-confidence;
they never mentioned their preseminar state of self-doubt. Their reactions
validated the desirability of such experiences, that is, that mutually
valuable exchanges among people of‘different socioeconomic baokgrouhds
are possible when the participants are not busy protecting,their‘ﬂeﬁpertise"‘
or talking down to the other participanta.' |
There has been rec1proca1 folloWhup of contacts made: at Old Westbury
Mr. Robert Tanner, 1eader of the semlnar, v151ted the tra1n1ng program
classromn, 1eft some of hls work for the tralnees to. evaluate, and 1s at
present in contact with some of them. Mr Morton Hoppenfeld an urban :

planner who was at the semlnar, offered to host our v151t to Columbla, Maryland o

. a8
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Philadelphia Planning Commission and North Philadelphia Trip

Much of the building in Philadelphia to date has been in the
Central Business District. New industrial facilities, office towers,
and high and middle income housing units for the white upper and middle
classes are being built as a meaus of increasing the tax base.

Philadelphia has done very little to provide new housing units

(or cooperative housing) for the poor. There are neighborhood

‘associations in the poverty areas which beautify their blocks by

planting fiowers in window boxes and in vacant spaces but this action
will not‘take the place of much needed ' housing for the poor.

In North Philadelphia, the head of the "Arvea Wide Council,! a
committee which ccordinates and directs the activities of various
community groups in that section of Philadelphia, spoke to the trainees.
The chief difficulty, he said, was that the Council is funded by the
city govermment which is apt to w1thdraw funds whenever the ccmmittee,
becomes effective in demonstrating the city'svindifference:to”the needs

of Philadelphia's Black cdmmunity.'
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Visit to the New Town of Columbia, Maryland

Mr. Hoppenfeld, the urban planner ﬁho took part‘in the seminar
at 0ld Westbury College, was the host in Columbia, Maryland.

Columbia embodies the idea that an entirely new town could provide
better answers to the problems of the urban slum. The visit was
arranged to expose the trainees to the ﬁork involved ih the development
of new tcwns. ‘

Columbia is a planned city with construction that began in 1966
and that is scheduled for coﬁpletion by 1980. The oity, with a -
projected population of 110,000, will coneist of nine‘small towns or
villages clustered around a downtown area. Each village will contain
a wide spectrum of housing types, with schools, parks, shopping areas,
and other community facilities equal to the needs of the village,

The centers of employment will be both clustered-and isolated
¢ in suitable locations. The villages, eﬁployment centers,'end‘downtown‘
area will be linked by a transit- system of small buses operating on
their own roadway. |

Through these visits the trainees were exposed to:the‘urben
renewal and'housing rehebilitation'programs of other oiﬁies. In
Philadelphia and New Haven, they met and taikeo wiﬁh‘other members of
minority groups to discuss the impact‘of theseFCitj?progremS‘on the
Rlack populatlon. They expressed concern that adeqpate prov151on had:o
not been made for the re51dents of those sitz s now being redeveloped
The tralnees also dlscussed w1tH the members of these communltles the:

merlts of the B S.R.C. program as lt relates to plannlng at the localf"
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level. In Columbia the trainees became acquainted with the concept of
new towns and the scale of effort and variety of eleménts to be

considered in the planning of new towns. Their reaction to Columbia was

very positive.
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Local Trips

The trainees were exposed to a variety of learning experiences by
visits to local places such as the following:

New York City Planning Commission

The trainees learned about the progress and procedures affecting
urban renewal programs in New York'pity:‘the Fulton Park Urban Renewal
Project, the Upper west Side Urban Renewal Program, Scattered Site
Housing, Vest Pocket Housing, etc. They learned the natnre of city
planning who plans, what is long-range planning, and how decision-making
is related to planning. They learned about future New York City plans
and their effect on Bedford—Stuyvesant.

New York Regional Office of the Department of Housing and Urban Developnent

The trainees visited this. office to become acquainted with the
regulations concerning federal assistance for planning-and developing‘
comprehensive programs with the programs which meet the atatutory
criteria and which receive federal assistance for im@lenentation, and
with the role of HUD. |

In addition to this, Mr Tytell Chief Housing Inspector, of the
‘ Department of Rent and Housing Maintenance, Office of Code Enforcement
) Borough of Brooklyn, held four lecture discusslons on housing 1nspection
| and maintenance and the qnalifications and entryalevel salarieu for-'

: 1nspectors.'
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Miscellaneous Field Trips

The trainees also attended public hearings and budget sessions at
City Hall, as well as local community meetings. To one Board of Estimate
hearing on "Scattered Site (Low-income) Housing"‘the entire class was
unable to gain admission to the hearing chamber because of the size of
the crowd. Those who were admitted were samewhat uncertain of their
role since they had gone to the hearing not as participants but as
observers., Furthermore, they saW'that there were few Hlacks present;
and in addition, they were surprised and overwhelmed by the extent of
organized white opposition to the scheme. Their uncertainty soon gave
way to anger, however, when they were confronted with the thinly-veiled
. hiéotry in the arguments of the opponents of the scheme;i At:this point
they formulated and carried out a plan of action designed to 1) counteract
the *racist" overtones in the arguments of the. white majority opposed to
the program_by speaking directly to the Board themselves;»and;(Z) silence
the,harangue and;heckling of,such organized opposition'hyzdirect and‘ |
indirect confrontation. , o | | ““ o
_The morning after the hearing, ‘the enthusiastic participants
' related the events of the prev1ous day, and were able to reconstruct the
circumstances of their 1nvolvement. By so doing, we. were able to evaluate
their experience so as to apply it to other problem situations.\ The f'a
salient p01nts of these 1ater exercises stressed the prerequ151tes for
effective part1c1pation°'channeling anger constructively into planned
action, hav1ng faith 1n the plan and 1n the ability to formulate and

“_Jnmﬂement 1t' choosing the most capable person or persons among themselves
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to speak or represent them and holding th%m accountable for any misrepresen-
tation.

The trainees also visited city agencies such as the Departmént of
Health; Department.of Markets, Department of Welfare, etc. . They learned
the function of these agencies, their areas of responsibility, and the
officials to contaét when assistance was required.

By this exposure the tfaineeé'acqpired confidence in dealing
with situations involving differentyéity agencies. They began to feel
that they could affect the outcame of situatlons they were involved in--~

l
that they could, by their own efforts, achieve results and participate

actively and meaningfully in social change.




“ UNIT 10: ONGOING PROJECTS

Each trainee was fequired to:

1. Keep a scrapbook of clippings dealing with community issues
and relevant subject matter——neede, crises, problems , conflicts,
education, ;}uvenile delinquency, etc.

2. Keep a diary recording his contact and dialogues with the
residents of the connmznity, and also his observations in the
comunity pert__nent to the tra:.ning program. '

3. Attend daily classes on communication sld.lls focused on

occupational preparation rat.her than: ccmpeneating for secondary
school gaps. ‘

4. Develop a vocabulary list of words related to. planning, housing,
-~ renewal, rehabilitation, etc., culled from class discuesion,
reading assigmnents s and 1ecture notee.; '

The ongoing pro;}ects were designed to suppor‘b the built—in 1inkage ‘

among the various areas of the curriculum.
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Chapter V

METHOD OF EVALUATION OF TRAINEE
PROGRESS AND STAFF PERFORMANCE

Since the curriculum addressed itself to what the individusz trainee
needs to learn, as well as what he wants to learn,,in order to perform
effectlvely on the job, it was necessary to e qpeclfic about job
performance requirements and to constantly evaluate each tralnee's
weaknesses and strengths.. Therefore, we cont1nued to explore ways
both of offerlng the subject matter to the trainee. and of motlvatlng
him. The experience galned from his exposure to dlfferent on—the-Job
sltuatlons and academlc cond1t1ons, as well as the. encouragement he
recelved from the staff enabled the tralnee to evaluate each phase of
the program by asking questions such as:

Is what I am learning now relevant to what I w1ll be o01ng

in the field? 1Is there something additional that I ought

to learn, and are there other ways for me to learn these°

Asking these questlons 1nd1cated a degree of commltment to personal
success on the part of the tralnee, but it d1d not of course const1tute
an objectlve evaluatlon of the program, but rather was an 1nd1catlon of.
the degree of realism w1th whlch the tra1nee v1ewed h1mself 1n relatlon
to his ultlmate job performance. Thus the staff :tself stlll had the
task of asklng, "Is the trainee acqulrlng the sk1lls necessary to be .
effectlve on the job and 1f not why not°" Thls questlon placed a tw1n
",burden upon the tralnlng staff° to be speclflc about Job requlrements, ‘:
‘nghe firat responsibillty, he need tojbe speclflc, 1s overt and can be S

ff,carried out ln an external, vlslble manner, the second responslblllty,“r‘“
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the need to admit incompetence or‘limitations, is covert and private.
The d1scharge of this second responsibility depends upon the character
and 1ntegr1ty of each member of the training st aff Any 1nability by

a « aff person to assume this covert respon51b111ty diminished the

effectiveness of .an essential element of the training program--the

peer group philosophy, since this lnability frustrated the trainees in
their efforts to assume 1nd1vidual responsibility and to acquire-
confidence in their new—found knowledge.

| Because a basic aim of the entirevprogram was to upgrade traineeiV
attitudes toward work toward education, and—-even more 1mportant--'i'
toward their own personal merit, a failure on the par+ of. their models‘

to demonstrate 1ntegr1ty and responsibility was a serious obstacle to :n

_ ach1ev1ng these program goals. However, once the trainees became aware

of this requirement for honest self-appraisal on the part of the
staff as well as themselves, they tended to reject any person not

meeting th1s requirement, and efforts to cover this failure by rhetoric

’d1d not succeed

As: prev1ously stated the f1rst (overt) responsibility can be

i'measured by objective criteria. Thls was accomplished by supplying

'evaluation guidelines for the instructional staff to usevin preparlng

i

:units of work. These guidellnes provided the teaching staff w1th the
~ means +o correlate curriculum un1ts and to check the relevance of

: 1nstruction methods against expected performance of the trainees.t

,11 (See follow1ng page )
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Prerequisites

* Evaluation

Performance Goal

3. Speech

Ability to articulate
and communicate ideas
and feelings to groups
or individuals.

1.
2.

3.

Intelligible
speech patterns.
Poise - overcoming
nervousness.

Being able to
arrange what you
want to say in a
logical manner.

Training Procedure

‘nmem_awwoammwon.
" Communication -and
‘confrontation -

.

exercises.,

‘Verbal reports in’
. class. e
‘Recitation of

poetry in class.

Panel discussions

 Measures -

- evaluation, -

Reading

Read and comprehend for
information and
pleasure.

1.
2.
3.

Vocabulary.
Incentive.
Comprehension,

and debates,

OHWmmhwmwaMsw..
assigmments.

Precise writing.
Individual reading.

Vocabulary
enrichment.

- @ ... 1, STEP tests, " ¢y
T tests.
3. Informal

“tests.
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Other forms of evaluation were also used. The ABLE test
measured the level of educational achievement, eighth grade and below,
while the STEP tests were used to measure the level of general education
beyond eighth grade in reading, science, social studies, writing, math,
and listening.

Several teacher-made tests were used to evaluate the development
of communication skills and comprehension of material presented in
class. These included te#ts on the concepts of percentage, logic,
problem solving, city goférnment; city, state, and federal agencieé,
and the éomprehension of the eleménts of coomunity planning and
organizing.

In addition, a monthly staff evaluation on trainee performance
in class and work attitudes included raﬁing§ in the‘aréa of attendance,
punctuality, fersonal;appearance, and ability to respond to supervision.

(See Appendix B for ?rainee Evaluation Guide.)
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Chapter VI
SOME COMMENTS ON THE PROGRAM

The Bedford-Stuyvesant Restoration Training Program explored the
feasibility of training residents to be community organizer-planners on
a paraprofessional level.

The task of implementing such a program required both overt and
covert commitment and responsibility on the part of all persons concerned
with its success, That this sense of commitment and responsibility was l
not shared by all made the task onerous. To the field staff, it was not
just another training program; it was a process of recreating, upgrading,
exposing, and injecting new ideas into residents of a community burdened
with past experiences and the uncertainties_and-conflicts.inherentjln'
change.

The implementation of the program revealed dii‘ferences of
" viewpoint among the staff and the sponsoring institutions.about the d
objectives of the program and in orientation touard.the tralnees.. There
was a‘: dlfference between the Bedford—Stuyvesant Restoratlon Corporatlon
and the Center for Urban Educatlon on the one hand and between the1r
respectlve representatlves and the fleld staff on the other..

The dlfferences surfaced around the crltlcal 1ssues of whether

this was to be merely a "showcase" program or one de51gned to reallstlcally

, prepare the tralnees to be communlty organlzer-planners 1n fact and not

merely in theory. leen the 1nternal and external pressures on both o

klrstltutlons to produce "v151ble success," 1t 1s not surpr1s1ng that the '

»emphas1s was on surface results rather than 1n—depth less vzslble, but

R

b b g P
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more lasting and consequential effects. For instance, the Restoration
Corporation appeared to be more concerned with imparting a good image
to the trainees than it was with the trainees' objective criticism of
same of the Corporaticn's operations in the community. Similarly, the
Center for Urban Education was more interested in "keeping the peace"
when poiicy’disputes arose among the staff members thaﬁ it was in
evaluating the merits of the progrem as it ﬁasibeing conducted. The
Center was too distant from the context of the traiﬁing and the day-
to~-day operation of the program; its directives were vague, designed to
placate rather than to give positive guidance. 1In this position the
Center was unsure and therefore unable to distingﬁieh between then’ 3 _;~¢
strengths and weaknesses of the program.
These differences tended to filter down and have an effect on
the trainees themselves. Though most‘cf the trainees’resented.a
paternalistic attitude toward them, some used these differences in
orientation to ingratiate themselves with representatlves of both
institutions. ("You can't be dropped fram the program 1f the right
person 1ikes you; therefore it ;s better to be 11ked than to stcdy for,
a test.") - | | ‘

v Desplte these dlfficulties, pr1mar11y 1nst1tutlona1 1n origln,'
| the program had con51derab1e merlt f The 1dea of produclng a corps of ~
young people w1th1n the cammnnlty equlpped W1th the analytlc skllls
of a plannlng alde and with the knOWhhow of communlty organlzlng,ils
.timely, relevant, and constructlve W1th1n the context of the present |
- urban cr131s. There is an overwhelmlng need to collect current data fvft
“on all levels of cammuuty plannlng and development._ Such infbrmationf°fft-"":

g 62
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is invaluable to present and fﬁture rlanning. The program also demonstrated
that part of the community, given technical assistance, canfbe involved
and can contribute to constructive efforts for social change.

However, the develooment and implementation of such programs must
be handled by persons committed to the idea of meaningful community
participation, and equipped with the requisite ekills and orientation to
carry through the difficult tasks involved.

As orlglnally planned 16 of the tralnees were selected and
hired by the Restoratlon Corporatlon to work in its nelghborhood centers
Several others joined the Restoration staff in verlous other;oapa01t1es.
Still other graduate trainees found employmentbwith private agenoies.
Current reports indicate only two or three‘of the trainees_are now
without jobs; the other graduates in the[mainvseem to have perfonned
well. However, no formal‘eyaluation or follow;up‘of'the program.hes .
been made. | B .

The results obtained on the evaluatioh'forme which the treineee R
filled out (see Appendix: C) 1ndlcate that the tralnees had a very posltlve
reection to the'programg;39 of the hO tralnees would recommend 1t to
their friends (see Qhestion 22).' However, a. more detalled folloWbup
study 1s requlred to form a rellable b331s for reﬁllcatlon.‘j o

The observatlons offered here are 1arge1ymthose of the author of ;;memw;,ﬂ
thls report who was also the dlrector of the tralnlng program. It 1s d

recommended that a more systematlc ana1y31s be made.; Flrst the effects_;
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or positive value; oniy such an evaluation can answer the question as
to whether the program achieved its goals and justified itself in the
eyes of the trainees and the residents of the community, or whether it . .

raised hopes and expectations only to have them dashed to the ground

and the burden of frustration increased. The merits of such a follow-up -

evaluation should be readily apparent to the Restoration Cérporation,
dedicated as it is to the ideal of community revitalization.

. The real value of the progrém,cannot be judged by an individual
success here and there. Rather the success of this program must bé
meésufed by the growth of community awareness and the developnenﬁ of

constructive steps generated by the trainees toward solﬁing comnunity

problems.

i e e i At i = T
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APPENDIX A

Samples of Trainees! Work

The samples of work presented here give some insight
into the conscious attempts made by the trainees at
self-expression. No effort was made on the part of
the author of this report to censor or edit these
examples. The author does not necessarily agree with
Lthe contents or viewpoints expressed. It was felt,
however, that these exhibits would illustrate the
communication efforts that were stimulated by the
training program. '
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TRAINEE COMMENTS ON THE PROGRAM

What Experiences This Program Has Brought to Me'

In interviewing: I gained lmowledge of the community and the
people who reside in it, the conditions and the problems that they are
faced with. I met and spoke to some who were interested in their plight
and others who 'were dlslnterested . There are those who seemed satisfied
I should say Jjust more or less resigned to the1r fate, thru no apparent
fault of their own. They want assistance, not necessarily welfare——
they want out of the filth, squalor, rising crime problems, housing,
iack of jobs, and education for their children. These people were
quite vocal in their opinion as they went on to answer the questions
put to them, but so many had to be prompted, probed and a bit'reassured
+that their answers would be held‘in the strictest confidence. They were
as well, mightily fearful, cynical and down right disgusted.

Now*there were others who‘in‘a sense were apathetic, seeming as
if they deslred the congestlon ‘and overcrowded llvzng condltlons, the
inconveniences of not hav1ng proper plumblng, safety and llghtlng. They

seemed not to mind  the rat and roach 4nfested apartment or house. It‘was

a tedious Jjob in try1ng to gain a response from them.

For one, who due to their apprehenslve feellng that all the

1nterv1ew1ng would later ‘on brlng on some. sort of relocatlng. Th1s is
motlvated by the fact that they llve 1n rent controlled bulldlngs f‘

where the rent is at a: gross minammm.i Considerlng that a lot of theseii

‘famllles are “largely populated i cons1st1ng of ch11dren,_relat1ves and'

B pets etc. and are known as welfare rec1p1ents, they are fearful of any
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intrusion such as being intervieﬁed and any inquiries regarding occupation
or salary. Yet my experience in interviewiné did teach ﬁhat they can and
should be brought out of their fear and apathy.

In relation to coding: I came to find the same common enemy existing
throughout the community. The replies to the questions seemed largely
repetitive due to the same problems being everywhere in some way or the
other. The following problems are very important to the Restoration
Corporation. Housing, people should be instructed and informed that
they‘have a valuable stake in their community and in their own individual
home. It must be brought to their attention that home is a castle and
must never be personally defaced nor destroyed, nor should others be
allowed to do the same. Above all, the children must be educated at
home ahd in the 'schools. The neighborhood must bevrestored at all costs.
This can be done especially on more down trooden areas, then the ﬁhpetus‘
will start and everyone will start working together to build and repuild.

In the second phase of the coding, I learned. abouf,,the job of
fully assaying the information acqnlred and garnered. Iiﬁasgtﬁen able_
to place all and everything pertlnent in its proper perspectlve and
have it categorlzed so that eventually after 1t 15 processed the full

impact of what it means could be utilized.

W W,

What Thls Program Has Been For Me(

-\.

The experlences that thls program brought me were in the f1e1d L

_ 1nterv1ew1nn and how to cope Wluh dlfferent klnds of people.‘:In addltlon,fﬁ

t RS

I learned about 11 flng. Whlle 1*st1ng a block I f1nd that ;o nany

'people w111 come np to you and aqk what you are dOIHP. Powever whlle vou\f:‘

T
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are explaining they pretend to be interested but if you happen to knock
on their door for an interview, they will throw you off the step before
you can tell them anything or they say they are busy or not interested
and close the door. When you come to one of those big talkers of a
"Mr. Know-it-all" you are in for a world of trouble. But I have learned
how ter, cope with such a problem. Then when you handle them about this,
they think that you are trying to be smart or a little better than they
are. The next thing you know they are putting you out again. These are
Just a few of my experiences I had whlle 1nterv1ew1ng. |

‘I liked the coding the best because it was very easy to me and I
really enjoyed it. Interv1ewers made mlstakes and that made it harder
sometimes. I can't say whlch problems I thought were most 1mportant ‘because
to me all of the problems are important. I couldn't say that one problem
is more important than the other‘becausevdifferent kinds ofrpeople have
different kinds of problems., If they feel thaﬁ.it is imporbanﬁlthen I
agree w1th them. | .'. . 'v o

In the second phase of the program I would llke to know ‘more about'

‘the people and thelr problems.v'

_ (Untltled) _ : v
: In mld—August whlle v1s1t1ng a fr1end, the bell rang and my fr1end"‘
answered the door. There stood an 1nterv1ewer from Bedford—Stuyvesant

' Restorat;ondqorporat;on;_ She stated_her name and asked 1f she could

obtain an interview for the

‘The 1nterv1ewer began by asklng'the‘questlon

survey“hat was be1ng held 1n thls area;._‘jf“}*ﬁh*

”What do you consider the?‘ff SRS

'Id “most 1mportant problem 1n Bedford-Stuyvesan_ﬁfac1ng people llke yourself”ﬁl?}fﬁ7n7
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My reply was "jobs." I interrupted the interviewer to inquire
about the possibility of being hired by the Corporation. She informed
me that the Corporation was hiring personnel. |

That afternoon, I went to the main office in the Granada Hotel
to ask about the possibility of being hired. As the elevator journeyed
upward'I became very tense. I. guess this tension was brought on because
I had been let down earlier in the ‘day whenvI applied for a job at one |
of the city agencies. ,The elevator finally‘stopped on the l6th'floor'
and the receptionist, softly asked "May I help you." Nervously; I‘
replied, "I am 1nqu1r1ng ‘about a job ". .She. dlrected me to the secretary
who was preparlng to go to lunch and asked if T cared to Join her.-

T lied by saying I had eaten‘earlier,b'(This was not intentional but
brought on by fear ) ‘ | _. |

On her return, I was glven a coding test whlch I passed and was
then h1red by the Corporatlon as a coder. _ :

I reported to work wnth hlgh aspiratlons. I-knew littleﬁabodt
the prOgram but worksd d111gently. .‘ ': o

After having . been 1ntroduced to Mrs. Miller, the d1rector,.l
found myself very 1mpressed She revealed all the qnalltles I felt
a leader should possess.. She was well informed, perseverlng and
dedicated : When 1t was t1me for her to leave I found myself sheddlng

tears of sorrow.

It was dlfflcult findlng a replacementlfvaeryontheéan}tn*ﬁnl RN

‘ assume the role of leadership..-~hu“

beganbto.pla: the:role of leaders.

frustrated w1th the so called 1leaders.“ Nothlng was accomplls ed“
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everyone giving orders and no one really seeing that they were carried
out.» |

I was selected to continue the second phase of the program and I
found many weaknesses. As I v1s1ted the dlfferent agenclns I was told
that many of the JObS weren't deslgned for women, such as the JOb of ay
building 1nspector. Then too, the site wasn't conduclve to studylng
For four classes, there were only two poorly‘deslgned classrooms w1th
no facllltles for fresh air. If one 1nstructor is talk1ng you cannot
hear the dlscusslon clearly because of the nolse thereby, causlng yourd
attention to drlft

Forlne, the strong points- of the brogram are. Flrst 1t is
rewardlng to know I will be. worklng as an Organizer—Planner to Jmprover»
our communlty, second our excellent staff]and lastly my enthuslaan, _‘
‘knowing that this program will be successful It 1s the f1rst of its
kind ever 1mplemented in th1s area.v” N | ‘ , ) o

When the doors of th1s brogram have closed I w1ll never forget;"'
the tralnees who so happlly worked w1th me. from 9 30 to 5 30 helping .ft
‘ this southern glrl for the flrst tnne 1n llfe really to begln to
derstand herself as an 1nd1v1dual, and by dOlng so, make her able

to functlon better as a person and 1n the communlty.;sb";-v

My V1ew of Bedford-stgyvesant Restoratlon Tralnlng Program

The Bedford—Stuyvesant Rf“toratlon Trainlng:Program was a very
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We received 1ectures on Code Enforcement; Community Organizing,
City Planning, and Black History. We were also free to discuss these
lectures with each other.’ - | | | |

We went on trlps whlch were new experlences because we were
able to 1earn.about programs and condltlons 1n other communities and
Model Cltles, the d1fference between lowulncome and h1gh-1ncome hous1ng;
We went to Phnladelphla to see: how they have 1mproved some parts of the
clty ‘but we were more 1nterested 1n the Black people that were 11v1ng
in terr1b1e condltlons, whlch 1nc1uded dllapldated bulldlngs, ‘rats and
roaches, broken s1dewalks and other condltlons of poverty.

The program was v1tally affected by d1fferent 1ssues.‘3Thef
' tralnees had qulte a few hang-ups that were personal and should not
‘have been brought 1nto the tralnlng center._ So there were 1ndicatlons
" of dlsorderly acts agalnst each other most of the t1me when d1scuss10ns
were 1n progress.‘ Th1s conduct showed especlally when they dlsagreed
_w1th each other.g If 1t weren't for concerned teachers and a wonderful;d
1nstructor, the e1ght month program would not have been completed

The tralnees became very upset over rumors that spread 1n theb
;program from h1gher staff members.f The rumors 1ndicated that some of ftf'
the tra1nees would 1ose the1r jobs; Instead of discus31ng th1s freely?:

| and quletly, we fought among ourselves. Thls shattered our hopes and ,:f

program. e
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Report: Philadelphia Convention for Planners for Equal Opportunities

On Saturday, March 16, 1968, a seminar was held by the "Planners
for Equal Opportunities." This meeting was fer the purpose of attacking
the problems that fa.ce planners of urba.n a.reas. | | |

The morning session of this meeting was held at college hall,
Temple University in Philadelph:l_a Walter Ta.blt President. oi‘ the
"Planners for Eque.l Opport.um.tles" made an address to the audlence about
pla.rming and more spec:.fically aboxrt. the black comnmm.ties. At t.his |
po:l.rrt about six members from "Advocate Plannere for Black Liberatlon 3 |
mJQ" submitted a proposal wh:.ch po:Ln‘bed out that whltes could not
plan for blacke. If the P E 0. warrt.ed to do somethmg i‘or blacke then ._
they must do wha.t. the black conmmitles ask. : They nmet br:_ng experts -
into the conmnmity only when the reeldenbe aek i‘or or need their help, ‘ |
and leave the planning or the P.E 0 to grab the monies. ‘ ThlB 1e why I _
must conclude that Pla.nners i‘or Equa.l Opportunltlee 1s a farce. 3

w. L. f .
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ESSAYS AND POETRY

The Block or Where Are They Now?

My block in%%?hz—AB was a hodge—podge of everything, all segments
of America were represented...the Dellesandros and the Goldfarbs and
the Farcias and last but not lease, the Jones and the Smiths.

We had fellows named Spike, Slippery, Luv, Butch Little P1mp and
Little Fox, Country Whllie and Shorty George, who at the age of 12 was
almost 6 feet tall. There was also Little ‘Enid who was five feet tall
and five feet w1de and Caledonla who wore a size 12 shoe at the age of
14. Cross—eyed Louise had eyes that looked like a cash register
ringing up. dollars and cents. But my'three favorites were Bow legged |
- Milly (when she walked her legs spelled "OKAY"), Heavy'Duty Lucy'(who -
could take on an armw of Nawy'Marine and’ Bo" Scouts, which she dld w1th |
no strain or pain), and Blue—eyed Carmen. \ |

Our rooftops in those years were well fortified against 1ntrud1ngfﬁ”
forces. We all belonged to a gang of some sort, £or surv1val pmrposes,“
and our roofs were stacked with bricks, bottles, steaming hot water, and;

our. piece-de—resistance, boillng tar and 1ye water.,";ﬁ

We never. resorted to such ancisnt crude implements like firearms,ji

we used only sticks, bottles and garbage cans during our street combats.%uf‘

I would like to say that not once dld an 1nvad1ng army gain possession

j‘of our territory or our girls., Frankly, whO'would want them?

My block I recall w1th nostalgia and glee.?iThe people who once
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legged Milly.

Could they possibly be in Viet Nam?

Must Ha.n Be Contented
Must man be contented‘? :
Must he be sa.t:isfied' to have
very little or very much?
‘M‘ust he be satisf';iv.ed yvith' c'omi‘orts_ -
and 1ﬁxuries?': o |
Must ‘he be contented the’ w'ay‘the w:'orld_ is?
Must he be contented to be contented

. 'that he is contented"

CRR
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Mr, Obinani

From the home of my ancestors he came

- my Brother

To the ghetto of despair he came,

-— my Brother

To open the eyes of ‘the sleeping, he came

C——my Brother

My life sha.ll never be the sa.me. o
Thank you, -- nw Brot.her |

I wonder how dli'fererrt. t.he world would be 1f all the Jesues -
who came t.o town promlsing heaven s had to wa.lk in on the1r
own two feet 1nstead of r1.d1ng in on the ba.ck of a. conven:.ent:: .

Y

Ja.ckassv. :

Wlthout the dlsciples t.o pa.ve the wa.y, yn.thout t.he Jacka.sses .

to rlde > the Jesuses would never have come t.o town a.nd you ‘
'wouldn't believe in the l:.es. o




All

Black Power Means...

"The organization of my black brothers and sisters in revolt against
this American society and rejoicing in it's destruction and ruin;"...
this is what Black Power meens to me.

This country has proven, beyond all doubt, that it's lewe are
based on politics and not juetice.‘ It can no longer conceal the fact that
Justice is supposed to be equal to all mankind

Why was’ ‘Malcolm x killed? Why has H. Rap Brown been imprieoned°
These men could not conceive, nor could they condono, the tyrennicel
actions-of this eociety. Their objectives were to organize their brothers
and sisters in revolt againet this society and thue, they had to be
- stopped.
When we can make our own laws and enforce them, thon thoro will

be a- Black Power.'




 APPENDIX B

Trainee Monthly Evaluation Guide
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APPENDIX C
Evaluation by Trainees

-Trainees were asked to evaluate the program. .Thev‘ _ - e

evaluatlon form and cumulatlve results are attached.




Ccl

Trainee Evaluation Form and Cumulative Results:

COMMUNITY PLANNERS PROGRAM

~ 1. Name: . : '
(last) , (first) (middle)
2. Address: '
3. Sex: Male Female

I,. Date of Birth:

(Month) ay) ~(Year)

5. Social Security Number

6. Date of Evaluation:

Mhomtn) — (Day) (Year)
7. Would you like to pa.r'ticipate‘ in ‘Community Planm.ng work as a career?
1. __2No o
2. __ 37 Yes
8. Would you like to en'gage‘ in urban renewal as a profession?
1. __4 No "
2. _35 Yes

9. What do you think of the possibility for future improvements in the
social conditions of ‘Bedford-Stuyvesant commnity?

1. 1 Little Improvement

2. 11 Some Improvement .

3. _ 24 Much Improvement - = =

L. 2 OTHER (Your own words below)
1 No'answer . '




10.

1z2.

15.

c2

What do you think of the possibility of improvement in the economic
conditions of Bedford-Stuyvesant ‘community?

1. _ 4 little Improvement
2. 17 Some Improvement

3. 17 Much Improvement
k. 1 OTHER (Your own words below)

——

Do you plan to move within the next two years?

1. __31 No (If checked, skip to Info. Point 13.)
2. 7 Yes (If checked, continue to next line.)
3. Where?

1 No answer
Why do you wish to move?

1. 1 Social

2. 2 Economic

3. , OTHER (Your own words below)
32 No answer T

Are you now a member of any othér commnity action group?

1. _ 34 No (If checked, continue with next line. Otherwise, skip
- to Info. Point 16.) Lo
5 No answer

Do you plan to join? - R
1. 25 No (1If this is checkéd, skip to Info. Point 17.) .

2. 3 Yes (If this is checked, continue with next dine.)
11 No answer . L T S

‘Which group(s)? : ' " Please name:
1. . 2 Gov't. ' e -
2. _ Social (local) .

3. ___ Social (not local)

L. __2 Independent

36 No answer -

(skip to Info. Point 18.)




16.

17.

18.

19.

20.

23.

L. Independernt

c3

1. 3 Yes. (If checked; conmtinue with next line.)
36 No answer

Which group(s)? Please name:
1. 2 Gov't

2. 4 Community (Llocal)

3. Commmnity (not local)

33 No answer

Do you think the community is better than it was?

1. 11 No
2. 23 Yes

5 No answer

Do you think that long term progress is better than immediate resulta?

1. 17 No
2. 20 Yes

2 No answer

What types of community improvemezrb programa would you like to see
in operation?

1.

Would you recommend the program just comﬁ.i.eted to your friends?

1. L No

Would you recommend the present program to your friends?
1. No

2. 29 Yes

What benef:.ts do you think you w:l.ll get ocut of the present program?

1. Little
2. 1 Some

3. 38 Much
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APPENDIX D

History of Bedford-Stuyvesant

Compiled by Charles Wilson




HISTORY OF BEDFORD-STUYVESANT
by Charles Wilson

During the 1920s heavy in-migration and overcrowded conditions
spurred the dispersion of the Afro-American population from Manhattamn
to the other boroughs. At this time the first major influx of
Afro-Americans and West Indians came to Bedford-Stuyvesant. Racial
prejudice had blocked their movement into Washington Heights, Yonkers,
and Westchester. The Neighborhood Protective Association of Washington
Heights urged landlorde to sign racihlly restrlctive covenants.
Mortgage pressures from financial institutions closed down an Afro-
American housing development in Yonkers. The population pressure had
to f:i.ml release, and the shift was to Bedford-Stuyvesant.

It is not generally known bgt}ev fully developed Afro-American
soclety existed in Brooklyn long be\fare the twentieth-century phenomenon
took place. It was a deeply rooted society, for the Ai‘ro-Americans

were, of course, one of the colonial peoples of Brooklyn. Only the Dutech

could claim a longer descent. N i

"Francisco the Negrot was a pioneer of Brooklyn. He was one of
the original patentees of Boswyck as the colom.al records of the year
1660 witness. He was therefore a man of property and peer of h::.s Tutsch
neighbors. In 1633 he wae l:.eted in the roll of offn.cers and soldiers
of Boswyck, and in that roll there appeared also the name of "Antoon ‘the
Negro. " | | |

The records reveal little about these dark-sk:.nned New Netherlanders
of Peter Stuyvesant's t:’une. But ue can be reasonably sure that Francisco

the landholder was not the only Black 1n the province to occupy a position

of independent dignlty among h:Ls fellow colomsts. ;3 ‘
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were freed and granted land in the part of Manhattan that is now Greenwich
Village. | |

The British took over the colony in 1664 and conditions gradually
became worse for the Blacks in Brooklyn because of the increasing slave
trade and harsh slave codes enacted in America. |

In 1738 Brooklyn's population consisted of 1,784 whites and.
564, Blacks.

Some Brooklyn slaves were taught trades and skills. Newspaper
advertisements of that day give a clue to their economic importance.
The March 27, 1732 edition of the New York Gazette, for example,
contairied an advertisement by Edwart Willett, offering to sell, on
redsonable terms, a very good Negro woman, aged 27, with two fine
children. She is described as understanding all sorts of business in
city or country, and speaking very good English and Dutch. Among the
Afro-Americans were ship carpenters and other artisans. | ‘ '

Brooklyn's Black mpnhtion"ser during the ’Revolution.' " Aside |
from actual combat they performed many services for the nation. ‘ Dw.iring 3
the War of 1812 more than a thousand A.fro—American men and boye were
among the "patriotic diggere" who constructed entrenchmente under _
General Joseph G. Swift'e direction. They were not all Brooklynites, :
inany having come over the East River by ferry from Manhattan. ' ‘

The census of 1820 credited Brooklyn wz.th a population of 7 ,175, ‘

of these 657 were listed ae free Negroee aml 190 ae slaves. About one

in ten of the v:.llagers was Afro—American.‘ At this time most lived in

the amall village o;f.‘ Brooklyn Ferry Some freemen found anployment as

: coachmen, gardeners, and cooks.,_ Barred from other occupat:l.ons, many were o

gforced to. beg or scrape up a living. 5 ':‘:ome ﬂaught oysters and crabs and
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peddled them about town on Sunday. Many found shelter in the narrow
alleys east of Fulton Street and along Gold Street, also along Nassau
.and Concord Streets, near the ropmlk. .

The influx of Yankees and of Irish and German immigrante placed
the Blacks in a competitive struggle for survival in a society in
which they were becaning a steadily smaller proportion of the total
population. In 1835 when Brooklyn became a city it had 25,
inhabitants but its Afro-American population had increased only slightly.
At the eve of the Civil War they numbered about 5,000 in a total city
population of 270,000. |

Early in the 19th century Brooklyn's Afro-Americans started to
organize their own institutions. One of the first was the Brooklyn
African Woolman Benevolent Society. In 1818-the Sands Street Methodist
Church was under the pastoral care of Rev. Alexander McCaine who was .
pro-elevery in sympatlw. The Bleck manbers of the congregation seceded
in a body, except for six of their group. In 1819 they began to worship
in their own church, the African Wesleyan Hethodist Episcopal Church.

Other churches followed, the African M. E Zion Church (1835) s
located at the South Third corner. of Un:.on Avenue, Free Union Methodisnt
Church E.D., South Third ‘near Ninth (1842) » I"i.rst Bethel M.E. Church,
Frost Street near Lorimer Street (18h7)

Before 1835 Brooklyn Afro-Americane like Henry C Thompson, James
Pennington, George Woods, and George Hogarth were speak:.ng the language :
of Abolition:.sm. : Freedom's Journel, the organ of the:.r movement was

started in New York by a Bleck journal::.st, John B Russwurn, ‘a native of

Jamaica and a graduate of Bowdoin College, claes o.f.‘ 1825." e
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under Afro-American auspices was started, supported in part by public
funds. In the 18308 an evening school for adults was opened.  In the
1840s books were collected for a library and a school for children was
started in Wi]iliamsburg.. By mid-century the policy of educating
children in public schools was fairly well established; of the 14
schools in Brooklyn in 1850, one was reserved for Afro-American children.

In the 1890s there were families sufficiently well-to-do to
afford to buy large houses and to furnish them lavishly. They could
drive in expensive carriages, employ servants, and go abroad on annual
trips. |

Between 1880 and 1914 many of Brooklyn'!s Afro-Americans were
businessmen, lawyers, public officials, doctors, dentists, journalists,
educators, clergymen, and so on. Samuel R. "Scottron; ‘an inventor-
manu.f'acturer , produced such things as "Scottron's Adjustable Mirror;" .
an extension cornice, and a method of making from glass an imitation
onyx., Dr. Peter W. Ray is associated with the beginnings of the Kings -
County Pharmaceutical Society and the Brcmk‘l.yn College of Pharmacy, now
a department of Long Island University, and he was treasurer of 'both
institutions. ' The versatility of the early Afroqhmerican Broold.ynite
is amply :L‘llustrated by the careers of many othera. ‘ _

‘ From 1917 on the wave of Black migrants spread through Stuyvesant

Heights and Bedford and into other districts. The dense concentrations

were along the main streets of the Bedford-Stuyvesant district--F‘ulton,

. Myrtle, Sunmer, and Gates. In the first years of this influx the

newcamers for. the most part found employment but the problem of hous:mg

prosperity was succeeded by prolonged economic collapse.b 1 f‘: | L

The beginn:mg of the housmgih}roblem,':

however,' goes’ back to the o
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initial influx of Afro-Americans lnto Bedford-Stuyvesant. In the period
following the Civil War, many sections of New York and Brooklyn
experienced a building boom, notablj in the years between 1878 and 1884
and 1890 and 1904. Harlem and Bedford-Stuyvesant are two areas that
were built up during these periods.

The period between 1850 and 1890 is sometimes known as the
Brownstone Era. In this period, attached brick buildings,. veneered
with red sandstone, spread rapidly over Msnhattan and Brooklyn. Many
houses built after the Civil War are still standing today._,They are
noted for,their tall windows, high ceilings, and the long stairways
between floors. Bedford-stuyresant during the 1920s was a prosperous,

homeowning, middle-class neighborhood with large houses set in gardens.

 In the 1930s Bedford-Stuyvesant was still referred to as a choice

community, an integrated neighborhood‘with tree-lined streets and
spacious solid brownstones. _ |

Afro-Americans from Harlem, the South, and the West Indies were
drawn to Bedford-Stuyvesant:because of its reputation for private home
ownership, its good schools, and 1ts numerous churches. As previously
stated, the racial prejudice Wthh kept Afro—Americans out of Yonkers
and thhington Heights did not take the same form in Bedford—Stuyvesant.
Homes were available because fram 1918 on operating costs began to .
rise, and many of the origlnal owners, who were no longer young and did
not need such lsrge quarters, moved to smaller buildlngs.,,'

Homes were s0ld at._ depressed prlces to nonawhlte famllles

who had- saved their money but. ‘had. heretofore been unable

to find hames like these. 'This' post—war wave of mlgration :

spilled into the area’ bounded by Fulton, Myrtle, Sumner, .

and Gates. “But” the mortgage arrangaments 1mposed on these

.~ people, were: 1mpos81b1e., Real estate speculators, professlonal

" block busters, banks, ‘and- mortgage companles can take:the -

j”ﬁdublous credit for. sow1ng the seeds of: present day Bedford-;
“lfistuyvesant.”v sometlmes paid. $20 ,000 [J
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for homes that speculators had bought for $3,000 only a

week before. And, whereas it had been a matter of past

policy to determine mortgages by the value of the

property, the mortgage policy of the borough!s banks

changed. Obtaining a mortgage came to depend on what the

banks considered to be the character of the prospective

buyer and this in turn depended for the most part on whom

he knew and what influences he could buy. Real estate

combines and lawyers became middlemen for the procurement

of mortgage loans. Between their fees for this service

and the mortgages themselves, the only way the owners

could survive and meet the payments was to subdivide and

remodel these hames into several apartments or into

rooming houses.*

The major changes that developed in New York for the Afro-American
after the twenties was the increase in their numbers, the shift to other
boroughs, and the depression which brought more 'econoin_:i_.c and social
hardships. By 1960 four areas of the city contained over 80 percent of
the citywide Black population. They were Harlem, Bedford-Stuyvesant,

Morrisania, and South Jamaica-St. Albans.

The history of the Afro-American in New York is a 'continustion of
the repression and econaomic and social hardships which have" been imposed‘
upon the Afro-American from colonial days to the present ‘sut‘iﬁiis
fast becoming a fact of urban life that the drive. in urban comunitiee ‘
is to be respons:.ble for their development or redevelopment-.
Bedford—Stmesant Todaz ‘ ; _ - L .

Bedford—Stuyvesant is the nat:.on's largest urban slum communityl.y.bi_ _
If it were a cz.ty it would be among the 30 most populous J.n the nation. ,

It would be’ larger than Forl: Worth and Louisv:.lle > and nearly as large :
| as Minneapolis and C:.nclnnati- E:.ghty percerrt of 1ts re31dents are Afro-i
Amer:x.can, 12 percent are Puerto R:Lcan, and 8 percent are "others.'f -

Bedford-stuyvesant spreads across 500 blocks of central Brooklyn

and houses some 450 OOO res:.dents. Its boundarles are Flushlng Avenue

| .*Schﬁarié;ii:*c.?A*céféﬁié’Hisﬁé‘ 56f{Bé&f¢faestﬁf‘eséﬁtsﬁpfiééq,
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on the north, Fastern Parkﬁay_on the south, Washington Avenue on thev
west, and Broadway on the east. . Unlike Harlem or the East. Bronx with
their grim tenements and ‘hi‘.ghri_eer _ publflc housing pro;jecte ,b Bedford-
Stuyvesant has ,mgny:.tree-‘-lined. _st_reets wlt‘h':hand_some three-and-four-
story brownstones, onceleleg_antimansion's: encyl_to‘wnhoﬁses_‘. But these
streets are oases ina vast :desert ‘.of‘_monotonon»s dec_e‘y'.. Bedford..
Stuyvesant, unlike other slum cdimmnit_ies, has a 20 percent_ret,e’ of:
home ownership. | o | »

The statistics of Bedford-Stuyvesant are rather grim and | |
illustrate that it :_le more depreSSIe:d.,and- impairedthanHarlem.It has
vfewer unified fainilies ,.‘more unemployment '1oﬁei- incom"e’s‘,'z'end l’esks‘ v-job'
history. It has the h:.ghest birth rate in Brooklyn and the highest
infant mortality rate in the nation (39 per l 000) » \

Bedford-Stuyvesant has the highest school enrollment :|.n the :
borough and an 80 percent hlgh school dropout rate.v Between 35 percent B
and 40 percent of 1ts jun:Lor high graduates go to vocatlonal high
schools, 27 percent of 1ts fam:.lies have annual :anomes of $3 OOO or

less, nearly a: third of its work force is elther unemployed or

" sub-employed"' 36 percent of its"'-fam:l.lies are witho o'male heads. 8

Only l percent of Bedford-Stuyvesant' children :Ln the age group

At 1east. 12
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with the police every year. Eighty percent of all welfare grants in
Bedford-Stuyvesant are spent for Aid to Dependent Children cases.

The homicide rate of Bedford-Stuyvesant is said to be 8ix times
that of the New York Citj average, and the rate of narcotics usage
eight times that of the city average. Politically, the area has been
so gerrymandered that a district which houses almost 10 péfcenﬁ'of

the borough's population until recently had no congressional

representation.
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Adams, D.
Merrﬂl, B.
Campbell
Casimir, R.
Cephus, P.
Chinn, W.
Edwards, J.

Graham, D.

Fitzroy, N.

Harvey, P.
Hayes, J.
Hinds, G.

Hernandez, E.

Green, D.
Lindsay, H.
Plummer, J.
Hestér, YM.
Walker, W, |
Ward, J.
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Jackman, L.
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APPENDIX E

IList of Trainees

Rhodes, H.
Rice, W,
Ruffin, R.

Shankel, W.

Shackelford, C.

Richard, R.
Avery, 1.
Smalls, R.

Stewart, E.

Uzzle, N.

Washington, W.




