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ABSTRACT

This paper deals with two laboratory experiences for
speech education majors. Areas treated include rationale and full
descriptions of the programs, self-imposed evaluation, and
suggestions for expansion of the program. The university speech
methods course has endeavored to meet the challenges provided by the
sacondary school classroom in speech communication. In October 1970,
a workshop was held on the campus of a university in which students
then enrolled in the speech education methods course performed as
instructors. The workshop differs from the traditional forms in
several respects. No effort was made to attract schools with existing
programs in speech and schools with very limited programs were
solicited. No effort was made for the workshop format to coincide
with any state-wide extra-curricular speech events. Basic principles
of four areas of speech communication were covered: public speaking,
theatre, oral interpretation, and debate. Each area was supervised by
a faculty member; however, much of the teaching and debate was
conducted by students from the speech education course. During the
Fall guarter, 1970, speech education students at Eastern Illinois
University began a speech activity program with students in the
university laboratory schocl in grades 7, 8 and 9. Lab school
students participated in oral interpretation, broadcasting, theater,
and other speech events during the year. Student-teacher ratio was
1:1. Speech education majors received ample exposure to working with
students individually on performance oriented activities.
{Author/CK)
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to prepare speech-commmnication majors 4o meet the challenges provided by
the secondary school classrcom in speech=commnication. A continuing

trend in the area of gpeech aducation has been to previde practical teaching
axperiences to fulure teachers prior Lo the student teachlng assignment.
Ceneral aeducation ressarch has labeled such programs pre-gtudent teaching
laboratory experiencee.

The spesch department at Fastern Illinois Univeralty has developed a

three part "pragram for ita speach educatlon majcrs %o provide them with
.8 variety of actuzl teaching experiences prior tc assignment to student
teaching. In & psper preseatad ocne year ago} the author described a
laboratory mathod of providing actual classroom experience in teaching.

That paper described & program in which every speech-comminication education
major enrolled in the departmental methods course was required to spend

8=10 hours of active participation in a section of the basic freshman course.
The student’s participation involved observaticn, criticism ard evaluatioh,
and sctual teaching. That program is stlll in operatiom in the department

with one major revision. At the outget the msthods student was not gradsd
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in the experience and evalustion of the student's performance as a teacher
was left to the basic course instiuctor. Beglmning in the fel) of 1971,
howaver, all mathods students were required to teach &t least one class period
and the mathods instructor now visits the basic course on the day that each
student taaches and evaluates the student®s performance in the classroonm.,

The conmensus of thoss department members participating in the program this
year is that the current practice of evaluation ias better than the ungraded
experience of the past,

The purpose of this paper is to present phases two and three of the
University. In addition to assignment to a section of the basic course, all
students enrolled in the departmental meth:ds courss participate in either a
high school workshop or a laboratory school speach actliviiy program designed
to give tha future teacher living experimmce in working with publie school

ags atudenta,

In October, 1970, and sgsin in 1971, workshops were held on the campus
of Eastern Illinois University in which students then enrolled in the speech
education "methods" courss performed ag instructors. The idea of a workshop
is not a new one; however, one basic difference did exist in thase particular
activities. No effort was made to attract schools with exlsting programs in
speech. Schools were solicitéd from the university area which had very
limited programs, or, in mcst cases, no program at all. In most instances
the high school students attending were accompanlied by a teacher in an area
other than speech because the school had no spesch teacher.
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Two rsasona are offered for this methad of selection. Firet, it
was baelieved beneficial to provide the methods students with experience
in tesshing anxi working with students with very limited or no past expomure
to spesoh. Schools with limited or no speech offerings couid sasily provide
such studsnts. Ths second point of rationale for inviting schools with
limitad speesh offerings is related to the gsographical location of
Bastern I1linois University., Charleston, Illinols, is saurrounded by irural
communitiss. The nearest larger ciiy 1=z Terre Haute, Indians, a dis?.ancé'
of 18 milea from the campus., Comsequently, there ars very few high achools
in the Charlestoct arsa with speech curriculum offerings or activiiy programs.
For years the depariment of spesch at EIU has endeavored in valn to sncourage
administrstors to initlate offerings in speech, The workshop providad the
department another averue for bullding speech programs in the ares. We are
proceeding on the assumption that if we can gel high achools to send us students
for initlial exposure to gpeech activities, perhaps the students and thelr
parents can be morse effectlive than the university in getting spsech offered
in the par‘uleipaﬂng schools, Our secondary purposa, then, was to stimulaty
intsrest in Bgaéch among students from achoolas with no speech programs, At
this point, with little mors than a year having elapsed since the first work-
shop, it ia too early to detarmine degree of success. We are stlll planning
and hoplng. _

Ho affort was made for the workshop format to coinclide with any statewlde
sxtra-curricular spesech svents, Basic prineiples of four areas of speér;shé
commnlcation were dovereds puklic spesling, theater, oral interpretation,
and dabata. Each ares was suparvised by a full tims faculty menber in the
departmant of spssch; however, mest of the teaching and direction of activities

was done by students from the speebh aeducation course. In the thaater segment,
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future teachers Uc:rkgd with students preparing scenes for presentation at

the end of the day. In oral interpretation the methods students worked

with the students on a \onac-tc@ana basis preparing cuttings for performance.
Participation in ths public spesking area amounted to students working with high
aschool yuu.ngat.efa in sppach preparation. In debate, methods students

praeaented demonstrations and participated in the teaching.

Evaluation of tha speech education majors was the joint responsibility
of the area supervisor and the mathoda inatructor who served as director of
the one day workshop.

A major value of the high school workshop in wpsech was that it provided
the future teacher with actual experiences in working with students in speach
situations on 2 one-to-one bagis and in small groups, The atmosphare of the
workshop was more relaxed than the comventional classroom seiting. The
studants from the public achools were the sams age and level of maturity
that the beginning teashers could expaect to confront one year later during
thelxr first year of employment.

One mejor limitation noted to date was that the methods student worked
in only ome ares of speach. A practical method of imlving the students in
more than one sres in a ona day workshop has yet to be devised. Another
1imi tation occured when the methods class enroliment was large. Too wmany
students to ‘be distributed among four spsech areas presented a situnation in

which there were "too many chiefs and not enough Indiaus."

Laboratory School Spesch Activity Program

During the fall quarter, 1970, speech education studenis at Eastern

Illinois University began a speech activity program with students in the




university laboratory school in gradss 7, 8, and 9. The lab school does

not contire past the 9th grade, In the litile more than ome year that

the program has been in opsration, lab =zahool students have engaged in
activities such as oral interpretation, btﬁadcasémg, public speaking,

and dramatics, Each quarter students enroiled in the methods course in the
department of spesch are required to participate for a time of usually 6-10
houra,

The program is under the supervision of the director of speach education
in the apeech department assisted by a coordinating teacher in the laboratory
school. A graduate assistant in the speech department ls sppointed dirsctor
of the program for ons year. The graduate assistaeni's ﬁmnﬂbﬂiﬂss are
to plan the activities and supervise the speech education undergraduate majors,

The speech education majors work on an indlvidual basis with the
students at least once a week under the direct suparvision of the graduate
asslistant and indirect supervision of the methwads course instructor, The
result of each guarter!s efforts has bean some type of public performance
featuring the laboratory school students.

The major valus of the third phase of the pre-student teaching program ls
almilar to that for the workshop. The speech education majors ars provided
opportunities to work with students on an individual basis in an informal,
ert.rancuniculaz‘fatmaphaﬁa Additional valusa to this phase of the program
ars that future tesachers may work in more than one area of speech and they
&9 axp'ogad to younger students than in the high school workshop.

Limitations to thes lab school activity program ars perhaps potentizlly
greater than in either of the other iwo phases of ths program, The department




is committed to the laboratory school to provide continulty. As yet a section
of the methods course has been offered every quarter and students havae been
available at all times., However, in the event that the methods course does

not run in a given quarter, the director of speech education will probably find
himself woridng part time in the laboratory achool activity program with as much

voluntesr aselstance 28 he can mustar,

Marian Hughes St.ramuiatg developad a five point oriteris for pre-student
teaching laboratory experiences in 1955 at the University of Xansas. The
criteria, constructed for general education, is a composites effort from publi-
cations of several natlonal education profeassional organisations., The five
points in the Stromquist oriteria are met by the three phase program. 1)

There is 8 combination of direct axperience and systematic study; 2) Both the
mathods course and the laboratory experiences sre under the direction of the

sams faculty member in the department of speech; 3) The three phase program
daescribad here does provide for a variety of altuations for the speech education
majorsy L) Supervision of speech education majors is shared by all those invalved
in the experience; and 5) Facilities used in the program are near enough to be
used conveniently by both students and faqultyg

In addition to fulfilling the established criteria, the thrse phase program
of pre-student teaching laboratory expariences in spesch-commnication has
recaivad snthusiastic acceptance by both students and faculty in the department
of speach at Eastern Illinois University.

ZMarian Hughes Stromquist, "A Study of Pre-Student Teaching Laboratory
Experiences in Seccudary Education Programs of Salected Colleges and Upiver-
sities,” unpublished dissertation, University of Kansas, 1965, ‘

6



O

ERIC

Aruitoxt provided by Eic:

Anthor's Abstract

Pre-Student Teaching Experiences for Speech Communication Educatian Majors, Don B. Morlan, Eastern
Minois University.

The university speech methods course has endeavored for some time to prepare speech communication
education maars tc meet the challenges provided by the secondary school classroom in speech
communication. A continuing trend in the area of speech education is to provide practical teaching
experiences 1o future teachers prior to the student teaching assignment. In a paper presented at the
Speech Communication Association Convention in New Orleans on December 28, 1970, the author
described a labaratory method of providing actual classroom experience in teaching. The purpose of the
present paper is to describe two additional methods of providing education majors living experience in
student-teacher relationships in speech communication.

High Schoaol Workshop: In October, 1970, a workshop was held on the campus of Eastern iinois
University in which students then enrolled in the speech education methods course performed as
instructars. This workshop differed from the traditional forms in several respects. No effort was rmade to
attract schools with existing programs in speech and schoals with very limited programs were solicited.

No effort was made for the workshop format to coincide with any state-wide extra-curricular speech
events. Basic principles of four areas of speech communication were covered: public speaking, theatre,
oral interpretation, and debate. Each area was supervised by a faculty member; however, much of tha
teaching and direction of activities was conducted by students from the speech education course.

Laboratory School Speech Activities Program: During the Fall quarter, 1970, speech education
students at Eastern (ilinois University began a speech activity program with students in the university
laboratory school in grades 7, 8 and 9. Lab school students participated in oral interpretation,
broadcasting, theater, and ather speech events during the year. Student-teacher ratio was 1:1. Speech
education majors received ample exposure to working with students individually on performance oriented
activities. : : :

The paper will deal in detail with the two laboratory experiences for speech education majors. Some
of the areas treated will be rationale and full description of the programs, self-imposaed evaluation, and
suggestions for expansion of the program.



