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COURSE RATIONALE: Since the beginning of our national history, Americans have held different views about a variety
of issues. The great majority of these differences of opinion have been peacefully resolved. At
one time in our history, however, Americans could not resolve their differences amicably and the
issues that had divided the nation led to a civil war.

The student, having completed this course, should better understand the issues that led to civil
war, the course of that war, and finally the results of the struggle. As a consequence it is
hoped the student will gain insight into some of the issues that divide America. today and acquire
some thoughts about their resolution.

COURSE GOALS:

1.  THE STUDENT WILL SUGGEST DIFFERENT WAYS OF RESOLVING SOCIAL, POLITICAL AND ECONOMIC DIFFERENCES WITHIN
A NATION.

2,  THE STUDENT WILL COMPARE THE SECTIONAL DIFFERENCES THAT DIVIDED THE NATICN FROM 1800-1861 TD SECTIONAL
DIFFERENCES TODAY.

3. THE STUDENT WILL EXAMINE THE YEARS PRECEDING THE CIVIL WAR: THE CONFLICTIS AND THE ATTEMPTS TO COMPROMISE Eg
THAT IN THE END LED TO WAR, ,

4,  THE STUDENT WILL COMPARE THE NORTH AND SOUTH AT THE ONSET OF WAR ON A SOCIAL, ECONOMIC, AND POLITICAL
BASIS AND DECIDE WHAT FACTORS WERE ADVANTAGES AND DISADVANTAGES .

5. THE STUDENT WILL SUGGEST REASONS WHY SELECTED MILITARY AND CIVILIIAN PERSONALITIES OF THE WAR WERE
SUCCESSFUL OR UNSUCCESSFUL IN THEIR ENDEAVORS.

6. THE STUDENT WILL ANALYZE THE STRATEGY OF THE NORTH AND SOUTH AND DETERMINE THE DEGREE c@ SUCCESS OR
FAILURES AS THE WAR PROGRESSED.

7.  THE STUDENT WILL DESCRIBE THE ROLE OF THE INDIVIDUAL SOLDIER ON EITHER SIDE AND RELATE TO ALL SOLDIERS
IN ALL WARS.

mgHmmmaaumze,EHﬁﬁkzkﬁmNmemﬁm¢mzemcﬁHEMEMﬁozmHﬁzﬁ%ng mm?,kzawMH?Hmﬂsmmﬁmﬁmzemé@mmémﬁmﬁmé@
THE PRESENT DAY, \

Aruitoxt provided by Eic:

E\.



yanog g

Y0 %y
I1eM 3o 48a3ea3g q

Te2131104 ¢

dTuouedy 7

I[BTo0g  *}
sjusuoddg yo uwostiedwopy -y
S981-1981 iep ayg

13jWNg 1104 U0 HOBIIY g

Loe19pajuoy jo
UOTIBWIO] PUB UOTSS209S UIBYINOG 7

UOTIVAT2 §,UTOJUTT *}
iBM PUB UOTISS3D3g °j

§93eqaq serEnog-urooury ()
431eg ueorIqnday jo UIarg (1)

jusudcTaasp TEITITTOg *q
juswasowW ISTUOTITIONY ‘e

£19aBTS 03 uoT3zTsoddo 30 yImoid syy 7
uoTioe TRIIPN[  p

Suorioe TruUOTSS3I8u0) *3
§90Ud1333Y TEUOTINITISUO)  *q

SoUBUTPIQ 3Isamyzzoy e
L1aneTs 30 Uorsualxa ayy

°5Two1dwod pue 3917yu0 jo el uy g

|

_;
uorisanb yyrae; g

L1oneTg v
§309dsy oTwouooy 't

JusBumIBA0g

TeIjUs) *sA sjyfry -Chl-RT *q
Isuo) jyoO uoriejaxdisajuy e

SISTT2aq TedT3ITTO04 T

Isay o
yinog °q .
Ylaoy e L

|IN30n135 Teroeg v

UOTIRU
3yl 3pTATpD §90uUL13777TP TeRUOTIORAG 'y

IeM piemor sdazg *II

SEDUERER 4 3.

TBUOTIRU 3uTATOS Yyirm 9oustiadxe 's'n g

S92U3I9IITP TeUOTIRU 3uyaTog g
SUOTIBU BPTAIP Jey] sSenssy -y
U0TIONpOIIUT 98an0y 1

ANTTLAO INZLINOD ASUN0D

Aruitoxt provided by Eic:

E\.



1.

Mi

. Personal Involvement F.

Military

a. Enlisted men
b. Dfficers

Technological Advances
1. Industrial growth

2, New techniques and inventions

Iv. Reconstructing the Union

Ciwviiian
A,

. Course of War

¥,

2.

3.

E.l

1.

War in East ([1861-1863)

War in West {1861-683)

Concluding Campaigns 1864-65

a. Grant vs. Lee in East B.

(1) Wilderness Campaign
(2) Seige of Richmond

b. Sherman's Campaign

(1} Atlanta
(2) March to Sea (Savannah)

Surrender at Appomattox

E. Cost of War

Human

8. Battle casualties
b Disease

Financial

Immediate Aftermath of

I=h
Yy
[

1. Economic conditions
2. Death of Linceoln

a2, Assassination conspiracy
b. Political consequences

Plans for Reconstruction Y
1. Lincoln’s attitude and proposals

2, Congressional attitudes and
proposals

3. Johnson's efforts
Congress assumes control
1. Radical Republicans

a. Attitudes
b. Personalities

2. Legislation

a. Civil rights measures
b. Reconstruction Acts
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FOCUS

OBJECTIVE

LEARNING ACTIVITIES

To examine our
country's past experi-
ence with resoclving
national difficulties.

3.

Review with students some issues in our history that have
been resolved peacefully. Ask them to suggest others.

Ask students the following question:

At

any time during our nation's history have Americans

resorted to war among themselves to settle their differences?
Answer: Yes, The Civil War, War Between the States

Have students briefly discuss what they know about this event.

Give student fellowing questions to think about as they
study the war:

d.

b.

If

a.

Do you think the national differences that led to the

Civil War could have been solved in other ways?

Did fighting the war resolve the differences?
desired:

Present student with outline of course, any specific

requirements you have.

Administer a pre-test

O

L
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FOCUS

OBJECTIVE

LEARNING ACTIVITIES

10,

11,

Present background information on sectional attitudes at the
time Constitution was adopted. Discuss philosophy of states'
rights versus a strong federal government. Based upon infor-
mation presented in student reports have class compare
attitudes in different sections prior to Civil War.

Have student compare State's rights issue today with
sectionalism issue.. Possible discussion questions:

a. Do you feel that there are sectional differences in
the country today?

b. Do these sections have different ideas on government?

c¢. How do these compare with sectional attitudes before
the Civil War?

Present a brief review of history of salvery

a. Beginnings--Europe-—Asia mm
b. African Slave Trade .
C. Conditions on slave ships, auctions, plantations
d. Slave status in society
e. New impetus to slavery by cottom gin--increased
dependence on slave economy
Show films: History of Negro Part I, 1619-1860 (1-13514).
Have students draw a map showing the major areas of slave
population in 1860,
Have one group of students make a map showing free Black
population in 1860,
Show by bar graph how rapidly cotton production increased
in the South after the iivention of the cotton gin,
e
&l
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FOCUS

OBJECTIVE

LEARNING ACTIVITIES

20,

Have students do short reports on prominent statesmen and
their attitudes toward the tariff question. Examples:

John C. Calhoun, Robert Hayne, Daniel Webster, Andrew Jackson,
and Henry Clay.

Have students assume personalities of prominent statesmen
and discuss the tariff question at dinner party.

Discuss the doctorine of Nullification--Have students write
on the following topics:

a. Does a state have the right to disobey a national
law it considers unfair to its interest?

Follow up student's composition with class discussion of
different viewpoints. Discussion questions:

masomﬁmnmmaﬂwznw<wasmsmn@&m@m<mﬂawm93m§m®nmﬁuw A&
laws? Give examples. ‘ =

b. What are consequences of this disobediences?
¢. How can an individual or group go about changing an
unfair law?

Aruitoxt provided by Eic:

E\.



;£s1aao13uod syl ur Leyd Lery Lzusy pyp 3aed eny 3
{PATIOBIID 1T SBl

JMeT @APTS 2AT1TSng 9yl Jo suoystacid 3yl a1aa eyy '3
j1enbs sajels a1y pue

9ABTS jo 13qunu a3yl dsay 03 juejliodul IT Sea Auy  *o

;Aiessadau pggl jJo astwordwo) sem LyM P

uterdxy ;DATID9FIS 3T SBN D

jsuorsiaoad s3T 219m 2BYM  *q

(Liessaoou asTwordwo) TINOSSTH 9yl sem Lyy -

:suorisonb BurmMOTTOF SY3 SSNOSTP SIUSPNIS DABH

32Y BYSBIQaN-SBSuEy P

0681 MET dABTS IATIT3ng  °*2
0681 Jo @stmoadwo) ‘q

78| 9stwoxadmo) TINOSSTH  *®

(*S3TnSax ‘poATOAUT
ardoad ‘oBessed 103 suoseal ‘suoystacid urew uo 310daa
dnox8 yoee Sutary *sjzodax dnoa8 y3noiyy cuop aq IYBTU

sTyr) “Asicaoajuod AISABTS 9Y3 UT SUOTIDE TEUOTSSaI3U0)
SurmoTto3 2yl uo Surpeax udrssy-ssTwoidwod aurFsq

*a91g
10 9ABTS-UOTUf O3 UOTSSTUpPy Jo d38g--d3elg--pairnboe moy

:SuTMOTIOI 24yl Suysn (9g| 210I3q SIIEIS WYl JO IIeyd e Jredaxd

*{19aBTS piemol saayiey Surpunoy
jo sopniflle uo s3jxodal ITPLID-BAIUD Op SIUIPNIS IABH

* (Me °ABRTS 3ATITSng ‘ostwoadwo)
apea] =2ae[g ‘@stwordwo) SYIITL-93aYL) *UOTINITISUOC)
*g*q @yl uo £sasacijucd L1daeTS B3 JO 3ID2JF® B3 SSN2SIQ

*2UBUTIPIQ 9yl JO SuIa] IST] SIUIPNIS IaBYH
*/g{| 3O 2doUBUTPIQ @2Yy3 uo Burpeali punoidydeq UITSSY

*Iem JO Wea1q
-3no ay3 Bugpodsad
sosjwoldmod pue SIOFLI
—~u0D 9Y3J SUTWEXD OF

‘g

15

SEZTITAILOV DNINEVIT

TSTROYSII0D 0L SIAWALLV FHI GNV SIOTTINOD FHI ‘¥VM "TIAID FHL ONIQIDITML SUVAR FHL ANINVXE TTIM INZAOLS HHL

AALLDALE0

S04

*4vM OL QF1 QNE FHI NI IVHL

TV

)

S



FOCUsS

OBJECTIVE

LZARNING ACTIVITIES

10.

11

12,

14.

h. Why was the Kansas-Nebraska Act proposed?
i. What was its effect on the Missouri Compromise?
Effect on Kansas?

Have students do an extra credit report on Stephen A.
Douglas, telling why he was important.

Locate on a map the established boundary line between slave
and free states. Show the changes that took place from
1820 ro 1850.

Role playing~-Have students dramatize courtroom proceedings
in the Dred Scott Decisionm.

Define abolition and present backpground information on
history of the movement.

| @
Have students report on one of the following personalities el
of the Abolitionist movement: William Lloyd Garrison,
Frederick Douglas, Harriet Beecher Stowe, Sojourner Truth,
Henry "Box" Brown, Nat Turner, John Brown, David Walker,
Harriet Tubman.

Have students do reports and prepare skits on Underground
Railroad, Uncle Tom's Cabin, John Brown's Raid at Harper's
Ferry.

Present a "musical program" related to this period.
Examples: "Follow The Drinking Guard," "John Brown's
Body," Negro spirituals ete,

Have students trace the evolution of political parties
prior to 1850. Explain why the Republican Party was formed.
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FOCUS

OBJECTIVE

LEARNING ACTIVITIES

10

a. Jefferson Davis
b. Alexander Stephens

Pass out copies of the text of Lincoln's Inaugural Address
and read aloud in class. Discuss his feelings on slavery
and secession. What were his warnings to the South?

Have students giwve reports on the military activities of
the South immediately preceding and including Fort Sumter.

a. Have class write on "What was the military goal of
the South at this time?"

b, Discuss incidents at Fort Sumter (only casualty being
soldier who accidentally shot himself in foot) Why
did Anderson refuse to surrender?

Have class discussion on immediate impact of Fort Sumter.
Read aloud Lincoln's speech answering the Confederate attack
on Fort Sumter. What courses of action could Lincoln have
taken?

Have students write editorials on Fort Sumter that reflect
elther Northern or Southern wiewpoints.

O

@D
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GOALS : THE STUDENT WILL SUGGEST REASONS WHY SELECTED MILITARY AND CIVILIAN PERSONALITIES OF THE WAR WERE
SUCCESSFUL OR UNSUCCESSFUL IN THEIR ENDEAVORS.

FOCUS

OBJECTIVE

LEARNING ACTIVITIES

4. To examine the wvarious
personalities during
the war.

B. To examine aspects of
‘military and civilian
life during the war.

12

Have students do research for reports in the library on
the following military and political leaders to be given
orally at a later time in relation to their importance in
war. Emphasis will be placed on interesting points in
their lives and qualities that may have made them success-
ful or unsuccessful,

a. Robert Lee h, McClellan

b, Ulysses S, Grant i, Burnside

c. J.E,B, Stuart i. Pope

d. Mosby k. Hooker ,
e. Stonewall Jackson 1. Meade

f. Abraham Lincoln m. Sherman

Es Farragut . Stanton

Assign certain students topics of interest regarding

the human element in the war on which to repert to class or mw
do skits., Suggestions follow: .
a. Spies
b. Desertions--the draft-—army life
C. Prison camps
d. Hospitals
2. Negro soldiers :
f. Families split by war
Be Teenagers
h. Literature=-religion
i, Dutlaws
Read in class and have student discussion on letter from the
battlefield and letters from home.
(Possible Source—The Americans, American Heritage
Publishing Company)
Play Civil War songs reflecting the mood of the people
during the war.
o=
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GOAL:

AS THE WAR PROGRESSED.

FOCUS

OBJECTIVE

THE STUDENT WILL ANALYZE THE STRATEGY OF TtE NORTH AND SOUTH AND DETERMINE THE DEGREE OF SUCCESS OR FAILURE

LEARNING ACTIVITIES

A,

To recognize and
analyze the strategy
of the North and

South in the Civil War.|

To examine the course
of the war.

14

Present to the class prepared transparencies of the strategy
of the North for winning the war showing:

a, Haval blockade of the South

b. Capture of the Mississippi River
c¢. Splittimg the South in two

d.  Capture of Richmond

Students will analyze the motives and goals of the North's ﬂ
strategic plan and later determine its success.

Have students write opinions on question, "Was the South's
plan mainly defensive?"” and give examples to support their
cpinions.

Students will suggest reasons as to why a strategic plan N
is needed and cite examples in our war in Indo China. _mguw

Have each student keep a motebook with maps of the major
battles showing strategic movements of both sides.

Students will divide into groups to begin work on Civil War
newspapers. They will select title of newspaper, city,
editors, etc.,, and have assigned time during class for
several weeks to work on newspapers. Creative as well as
factual stories should be encouraged. (Valley News Echo-—-
a collection Civil War mewspaper accounts)

Explain to the class how the battles will be presented--
geographically and chronologically and have them compile a
chart on the battles as they are studied showing--names--
dates—-which side won—-significance.

Present information on the first battle of Bull Run.

a, Emphasize "Picnic" attitude of North and unpreparedness
of both sides

b. Hawve class discussion on the effect of this battle on
the attitude of the North and South

Of
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FOCUS

OBJECTIVE

LEARNING ACTIVITIES

13.

16

Present information on the progress of the War in the West
to 1863 with student reports on leaders and battles.,

a. Importance of Union Navy (Ironclads) in taking

Mississippi
b. Ft. Heary, Ft. Donelson
c. Shiloh

d. New Orleans
e. Vicksburg

(1) Discuss importance as a turning point
(2) Have student skit on life in Vicksburg during siege

f. Chickamauga—Chattanooga

Students will write letters from the battlefield. Some may Hif
be read to the class. Qkaﬂ

b

¥

e

Show films: Civil War (1-12840), Lee nﬁm,qwﬁmwﬂwmu (1-31172).
Have students list important events in Lee's life,

Question: Why did Lee join the Confederacy?

Discuss the mood of the North towards Lincoln and the war at
this time, have students draw cartoons reflecting these
feelings. (Possible source: Valley News Echo, a collecti n
Civil War newspaper accounts) N

¢
Present information on the course of the war 1864~1865.

a. Discuss the strategy of Lee and Grant in the East

b.  Ask students "What was the condition of Lee's Army
during this time?"

c. Wilderness Campaign

Q
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E



*puncadioeq uy
orsnm zerndod juazind YITM umoys aq Lew 1933 YL (S7SSO~1)

g

Apeag mayleK pue (ZELLE-}) XBM TTATD 3O AI03S 9ani] $SU[TIJ MOys *9j
ao¥xollewmoddy e usaq aaey sBurya9y Inok pnom Ieyy, | N
uot3sanb uvo smaTa yjoq meay siaded ajtaim sjuspnis sary 'O a2
UOTSSNISTP
SSET2=-JUB1S PUE 297 UISMIIQ SIOURIDIITP 2a3M4 JeuyM  *q
(i1TeI £°1] 2I9M—-12PUBLINS JO SWIS] UO UOTSSNISTP SSBIL ‘B
(668Z1~1) xoiiewoddy 3y j9sung :wlT3 |
M3TA PUB JIBM 3Y] Papu® 1Byl S3ITIJEQ JO PESL SIUSPNIS IABH Gl |
sewd 194005 ‘BTSI099 USnoay] SUTUIIBY +SPIoIax Aelg - *9
BDUBAPE S, UBWISYS wWolj SursoTl |
BI3UIaY3IN0G UC ITHS Snosuejuods Op SIUDPNIS TEIIADS AR P |
nif1eSsadeu yanog ayj 3Jo UOTIONIISIP
s,uemisays SeM, U0 uoTurdo ue IITIM TTIM SIULPnI§ O
£103sTY S,£13UN0D INO UT SIVIPTOUT JULIIII 03 B[ *q
,519p10 SutMoTTOd, PU® [ IEM TBIOL,, JO SBSPT SSNOSTQ ‘B
u3tedwoe) s,uewrays uo jrodai SIUIPNIS BSABH .q—,
SALLIALIOV ONINAVET dAILIAC90 Snood
SO
&l

Aruitoxt provided by Eic:

E



GOAL:

THE STUDENT WILL DESCRIBE THE ROLE OF THE INDIVIDUAL SOLDIER ON EITHER SIDE AND RELATE TO ALL SOLDIERS

IN ALL WARS.

FOCUS

DBJECTIVE

'LEARNING ACTIVITIES

To examine the pro-
blems and fears of
Civil War maPaHmnmj

3.

Students will be selected to act out varicus roles and
sitvations relating to the Civil War and class will guess
what they are doing. Examples:

a. Two Union soldiers on their way to first battle of
Bull Run

b. Two of Sherman's men on march to Savannah .

c¢. Union soldier giving McClellan Lee's plans that he found
on a cigar wrapping before Antietam

d. J.E.B. Stuart capturing Union telegraph lines and relaying
his own messages

Reports with visual aids will be presented to class on new
techniques and inventions used during the Civil War, Discuss
how each one affected the soldier in the field.

a. ‘Observation ballons

b. Nawval inventions o)
¢. Telegraph N
d. Camera

e, Mortars——Gatling gun

f. New army techniques—French Warfare

Present information with prepared transparencies on cost of
the War in money and lives.

a. Have students look up death toll of Americans in all
other wars, compare to this war, and decide which wars
took greatest toll,

b. Have students report on high mortality rate from disease
during the war and lack of medical attention Reports
assigned earlier on hospitals will be given.

c. Have students report on new drug "morphine" used when
doctors did not know permanent effect of this drug.

Class discussion on checks and controls our government
(FDA) has on new drugs today.

Aruitoxt provided by Eic:

E\.




*iem uy
A3TTTaTSU0dS31 IBNPTATPUT JO Juaixe amyy SSNOSTQ  *ioTAByRq
JO 2p03 s, fmie ay3 wo 3rodez JUSpNIs pajsaiajur ue Ay

P11
3¢ SI3IBTOTA PTNOYs mop £900GE® W01 S12p10 I9A0D 22UaT25U0D

STU uo 4731 uew pa3ystrue 10 1391730 ue prnoys usYM--SSNISTQ

“49TTED werTTIM ‘3
Jo Terx3 Yyl Uitm IFTI] mq.Eu mHmQEﬁ_Q . LE6L .,?H,_ T ﬁw,::m:,‘u uo

umoys ‘rerag STTTAUOSIApPUY JO BWBID WIT] ulRIqo aTqIssod 31

n'S10T13dns anof woag SI9PI0 "sa senTea uBLny
pue 22uUsTISUOD Inoy, 931eQIp 10 uorssnostp Taued juspnyg o
*IBT £ pue 81aquuwaany og Sluepnis £q paieduos
U3yl pue peax aq 171a sidisoxa TBT1] aTTrAUOSIapPUY °q
"PISSNOSIP Aaq TTIM s3ydwegje adeosa pue SUOTITPUOD uosSTIg ‘e

*usAlIZ a3q TTTM sdues uosTad uo zarTaes paulrsse sjiodsy
¢3Y817 pue of usw op Ayy o

£319S3p usW suosesl swos sip By cq
¢IYB17 03 anutiuos SI3IPTOS pInoys e

PASY  (suedIxeuwy eyy ‘66, 23ed uo ydean)
"SIBM JU9331 03 aaedwoy - iem 3U3 Juranp uor3aasap SENTSIQ

‘861-L61 *d ‘suedTieowy 94l 03 13731 10 “*°T3Ileq

30 syjuom g 1333® I9TpPTOS B PUB JTN1231 MoU ® se s19379]
®3Tam 03 pajyse aq yStw Sjuspnls  *smoTT03 3BY] ieaj pue
§sauTIeas syj pue SI9IpT0s Bunof jo sadoy A1aes aty SSNISIQ

61

"SIBM 18130 pue igpy
TTATD 2u3 utr s13TpyoS
£q pasey senssy
Telouw ay3 sutuexs o

<7 .

SELLIALLIV ONINYVET

JAILOACE0

Snood

O

Aruitoxt provided by Eic:

E



GOALS: THE STUDENT WILL ANALYZE THE EVENTS OF THE RECONSTRUCTION ERA AND RELATE THESE EVENTS TO PROBLEMS OF THE
PRESENT DAY.
FOCUS OBJECTIVE LEARNING ACTIVITIES
II. RECONSTRUCTING A. To examine ewvents 1. Have students discuss the feelings of the two opponents
THE UNIOHW immediately following

war's end.

immediately following the end of the war. Possible questions
for discussion: :

a., How do people who win a war usually feel? Why?

b.  How do people that have lost a war usually feel? Why?

c. What effect do these feelings have on the terms of
the peace treaty?

d. What attitude do you think a victor should take
toward a loser?

€. Do former enemies ever become allies? Give examples.
How do you feel about this? .

f. If former enemies often end up allies, do you feel that
fighting the war was a waste?

Discuss with students the economic condition of the two

opponents at end of war, Ask students to explain the

statement "The North's factories had won the war.," @
&

Suggested reference: The Americans, p. 207-210, -

Read selections to students that show conditions in South,
Possible source: Baker, Gary, Andrew Johnson and the
Struggle for Presidential Reconstruction,

Have students compare the South at the end of the war to
other nations defeated in war, Did the South receive
government aid?

Have students pretend they are soldiers returning home,
Describe the way they might feel.

Role playing-~Have students "interview" prominent men of
the time to get their reactions to the end of the war.
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FOCUS

OBJECTIVE

LEARNING ACTIVITIES

 mm

b,-

Have students report on the following Congressional leaders.
Thaddius Stephens, Charles Sumner, Benjamin Wade, Zachariah
Chandler. What was their attitude toward Recomstruction?

Assign student report on Edwin M, Stanton. What position and
influence did he have in Lincoln's government? How did he
feel about Reconstruction?

Discuss with students reasons for Congressional attitudes:

a. Belief legislative branch should control Reconstruction

b, Public attitude of anger over conditions in Southern
prison camps--desire for revenge

¢, Desire "to keep South in line" and dictate policies

d. Fear that a South re-admitted to Congress would weaken
Republican control acquired during war years

e. Concern for future of newly freed slaves

Define terms--"hard" and "soft" peace. Ask questioms: “mw
a. Why do victors often propose a "hard" peace?
b. What are the advantages or disadvantages of a "Hard"
peace?
c¢. What are some of the advantages or disadvantages of a
"soft" peace? .
d. What may be the results of "hard" peace? of a "soft"
peace?
Ask students to express their views on different attitudes
toward South and Reconstruction. How does the fact that
they live in 1970 not 1870 affect their view?
_LJ
&l
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FOCUS

OBJECTIVE

LEARNING ACTIVITIES

To examine the
gituation in the South
during Reconstruction.

10,

1.

12,

P4

How does the Constitution keep one branch of goverument '
from becomiig more powerful than another? .

Define term Impeachment. Explain how a president is
impeached.

Have group of students prepare a skit mrmsﬁsm Johnson's
"rrial" and the verdict.

Discuss "Johnson's big crime was disagreeing with Congress."
Review with students the conditions of South at war's end.

Present background information on condition of newly freed
Negroes and government's attitude toward them.

a. Conservative attitude--let Southern government
handle own race relations )
b. Radical attitude--Central government should protect ™

Negroes' rights. (Side effect: Negro allegiance
to Republican Party.)

Have student present previously assigned report on first
government effort to help; Freedman's Bureau.

Show film: History of Nepro in America Part 2 1861-1877.
Discuss important points.

Have students do reports on famous Negroes of this time and
their efforts to help their people. Example: Booker T.
Washington, George W. Carver.

Discuss questions: Why was there no real program of
government aid for newly freed slaves? How did the lack of
such a program affect the future of the Negro in the South?

IC

Possible Source: 214-215, The Americams.
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FOCUS

OBJECTIVE

NING ACTIVITIES

Iv.

RESULTS OF

CIVIL WAR

&p Ld

mi

.

To analyze the issues
settled by the war.

To analyze the issues
left unresolved by war.

To analyze a new area
of controversy created
by war.

éi.

Have students suggest issues that they feel were settled by

the war, Write on the board and each class should narrow
the list to these 2 issues:

a. secession
b. slavery

Have students examine Constitutional Amendments that resulted
from the war.

Discuss—-in your opinion was it worth a war to settle
these guestions?

Discuss with students the mﬁnww:mmm of the different sections
following war.

Discuss: Did the war end sectional differences in social
structure, economic interests, political belief, Give "
examples, _Mm
Discuss: If North and South still had sectional differences,
was the war worthwhile? Is it important for all citizens

of a country to feel the same way?

Ask students to suggest an area of new controversy created
by the Ciwil War.

a. Race relations—-between Southern white and freed
Negroes
b. Resulting Civil Rights struggle

Define term "Civil Rights" What civil rights do citizens
hawve?

Discuss: How was Negro denied his civil rights in the
years following the Civil War.
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REVIEW ACTIVITIES

Charades--students and teacher act out charades based upon content material.

Historical Impersonations--Have a student pretend he is a character in history. ishis student gives a talk
in the first person telling some of the events and accomplishments of his life. The other students try
to determine who he is.

History Bee--Two teams of students answer questions. If a student misses a question, he sits down. The
team with last member standing wins.

Relay Races--Questions are written on slips of paper and divided into two piles——Two relay teams are
chosen. At the signal each team member rushes to the front of the room, takes a question from the
appropriate pile and writes the answer. The teacher or a student selected by the teacher checks

his answer, and if it is correct, he takes the pen back to the next team member who repeats the same
procedure. If the contestant does not know the answer to the question, he may run back and consult
his teammates and return to write the answer. The first team to finish wins,

Histingo--A-game based on Bingo rules.

Crossword Puzzles-~Available in many social studies publications or students can make up their own--based Eu
on the review material, ™

Skits--Have students write and perform skits appropriate for the material being reviewed,

Role--playing--Assign students situations or personalities to portray. Have the rest of the class guess
the personality or situation.

Who Am I--llave students write three clues about historical personalities, arranged in order from difficult
to easy. Divide the class into two teams and assign point values, to each of the three clues. The team

making the most points wins.

Review Baseball--Teacher writes out questions on slips of paper folds them and labels them "single"

“double" "triple" or "home run" (according to level of difficult). A large baseball diamond is drawn
on the board and a student will mark down the progress of each team and record the number of outs and
runs. The class is divided into two teams and proceeds like a baseball game,
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PAMPHLETS

The Lesson and Legacy. Army Information Digest. August 1961. Volume 16 November 8, Cameron Station,

Alexander Virginia.

National Park Service Historical Handbook Series. Price List may be obtained macs,mS@mﬂanﬁmsgmsﬁ,bﬁ Documents,
Washington 25, D. C. Included in series are booklets on: Antietam/Gettysburg/Manassas/Petersburg/Richmond/

Shiloh/Viecksburg.

SUPPLEMENTARY BOOKS

Anderson, Berne. By Sea and River, A Naval History of Civil War. New York: Alfred A, Knopf, 1962.

Bradford, Ned. Battles and Leaders of Civil War. WNew York: Appleton, 1956,

Cain, Alfred. The Winding Road to Freedom. New York: Educational Heritage, Inc., 1965.

Calton, Bruce. This Hallowed Ground. New York; Doubleday, 1956,

Calton, Bruce. Two Roads to Sumter. New York: McGraw Hill Inc., 1963.

Foster, Allen. The Eves and Ears of the Civil War. New York: Criterion Books, 1963,

Hughes, Langston, A Pictorial History of Negio An America. New York: Crown, 1963.

Johnson, Rossiter. Campfires and Battlefields. New York: Civil War Press, 1967.

Jordan, Robert. The Civil War. New York: National Geographic Society, 1966,

Kantor, McKinley. Lee and Grant at Appomattox. New York: Random House, Inc., 1950.

Ketchum, Richard, Edward. The American Heritage Picture History of Civil War. New York:
Publishing Company, 1960.

Kunhardt, Dorothy. Twenty Days. New York: Harper and Row, 1965.

Letwach, Leon. The Negro in America. Minnesota: Ferner Publishing Company, 1969,
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FiLM RESOURCES AVAILABLE

DADE COUNTY BOARD OF PUBLIC INSTRUCTION

TITLE

CATALOG NO.

Background of the Civil War

Boyhood of Abraham Lincoln, The

Civil War

Civil War: First Two Years

Civil War: Background Issues (1820-18600)

Cotton Belt, The: Yesterday and Today

Douglas, Frederick: House on Cedar Hill

Eisenhower on Lincoln: The Commander-In~-Chief

Emancipation Proclamation

End and the Beginning, The {(Lincoln Series)

Face of Lincoln

Grant, U.S. (An Improbabie Hero)

Growing Up (Lincoln Series)

Heritage of Slavery Pt, 1

Heritage of Slavery Pt. 2

Heroism of Clara Barton

tistory of Negro in America (1619-1860)

History of Negro in America (1861-1877)

Johnson and Reconstruction

Land of Liberty: (Reel 3) {Civil War Period)

Lee, Robert E,: Background Study

Lee, The Virginian

Lincoln, Abe: The Boy and his Stepmother

Lincoln, Abraham

Lincoln, Abraham:; A Background Study

Lincoln, Abraham: The Illinois Years (Pt, 2)

Lincoln, Abraham: The War Years (Pt. 3)

Lincoln, Abraham: Youth (Pt. 1)

Lincoln in the White House

Lincoln Speaks at Gettysburg

Lincoln's Speeches and Letters

Matthew Brady: Photographer of an Era

Profiles in courage: Ross, Edmund G. {Reel 1)
(Changes in America after Civil War)

Profiles in Courage: Ross, Edmund G. (Reel 2)

Sunset at Appomattox

True Story of the Civil War

Yankee Painter, The: The Work of Winslow Homer (Civil War)

32

1-12838
1-05117
1-12840
1-12847
1-18466
1-11491
1-13555
1-31160
1-31129
1-30985
1-12848
1-31166
1-30990
1-31659
1-31664
1-30983
1-13514
1-13519
1~40093
1-12667
1-12853
1-31172
1-30979
1-12435
1-12856
1-12445
1-12449
1-12453
1-12463
1-05393
1-13062
1-05525
1-31116

1-31117
1-12859
1-31132
1-30808
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Afro-American Hevitage-—~Filmstrip and Tape Series No. TF 223, Eyegate House, Inc.: 223A They Came to the

New World/Z23B From the Dark Continent/223C The "Peculiar Institution"/223D The Black Man the American
Revclution/223E Forging the New Nation/223F The Clouds of War Gather/223G A trip on the Underground
Railroad--The Conflict Deepens/223H Civil War and the Strange Dilemma of Mr. Lincoln.

Black Folk Music in America——Filmstrip and Record Series No. 682-1RR SVE: 682-1 Songs of Slavery/
682-2 Black Songs of Civil War/682-3 Black Songs After the Civil War/682-4 Black Songs of Modern Times.

The Negro in U. S. History-—Record, Filmstrips, Scholastic Magazine, Inc.

Black Treasures--Filmstrips and Record, produced by Coca Cola in cooperation with Associatiom for Study
of Negro Life in History. i

Leading American Negroes, Record and filmstrip, SVE: Mary Bethune/Carver/Banneher/Smalls/Douglas/ Tubman.
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12,

SR, P w

RECORDS

Sectional Controversy leads to Civil War, 1820-1858; S5-R4, Society for Visual Education SVE,

The Civil War Era, IR-24, 2 records, SVE,

True Story of Civil War, Code 176207, McGraw-Hill.

The Sounds of History-The Union Sundered, Record 5 1849-1865,
1963 Time, Inc.

The Sounds of History-The Union Restored, Record 6 1861-1876, 1963 Time, Inc.

Songs of North and South, Sung by Mormon Tabernacle Choir, Columbia Masterworks.

Songs of North and South, Code 176204, McGraw-Hill.

Reconstruction and Negro Civil Rights 1865-1900, S5-R6, SVE,

Rebuilding the Nation, IR-25, SVE,

Abraham Lincoln, Collection of Prose and Poetry, Code 176200, McGraw-Hill Publishing Company.

Lincoln's Speeches and Letters, Code 175774, McGraw-Hill.

Afro-American History in Song and Record, Record Series No. 3343, Encyc’opedia Brittanica.

TEACHING TAPES (R-Reel C-Cassett)

Abraham Lincoln--R or C 5402 Wollensak 3M Company

States Rights--R or C 5330 3M Company

Popular Soverignty--R or C 5331 3M Company

Compromise--R or C 5332 3M Company

Abolitionist--R or C 5333 3M Company

A Union Solider's View--R or C 5334 3M Company

A Confederate Soldier--R or C 5335 3M Company
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