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This forward to The Optional Five-Term, Year—-Round Educational Plan, by the
Utica Community School District, Utica, Michigan, is designed to introduce the reader
to the involvement of one school district to render the question: ''Is it feasible to
operate ar urbanized school district, such as here in Utica, ilichigan. on a year-
round basis?"

The Utica Community Schools is located in the west central portion of Macomb
County, southeastern Hichigan. The district extends ten miles north and south and
six miles east and west or abocut 85 square miles in area.

Our present student population of over 23,000 pupils has doubled during the past
eight years and is expected to again double during the next ten years.

Because of concern over rapid growth, the local Board of Education initiated
action in 1967 to begin the study of the year-round educational concept as a method
of saving tax dollars while at the same time utilizing school tuildings on a year-

round basis.

In 1968 the state legislature, through Public Act 312, appropriated $100,000 to
be used for feasibility studies on the extended school year in the state of Michigan.

In 1969-70 the Utica Community Schools was one of eight school districts in the
state of Michigan to receive monies ($19,500) to conduct a study relative to the
feasibility of year~round school operation.

In the original study, the Utica Community Schools charge was to study the man-
dated, rotated, four—quarter year-round school program. This direction was given by
our Citizens Advisory Committee when the district made application for a grant to
conduct the feasibility study. As this district moved to fulfill the original charge
of a mandated. year-round school program, it became more evident that a modified
approach might be a more logical way to resolve this particular issue.

As a result of the feasibility study, 1969-1970, the mandated, four-quarter con-
cept was dismissed on Septaember 15, 1970 by the Citizens Advisory Committee for
Year-Round Education. Reasons for this were overwhelming opposition of public opinion
as computed from original surveys. Actually, 88 pexcent of the people surveyed indi-
cated that they preferred summer for their first vacation choice. To force a mandated,
year-round school program on our citizenry at this time would endanger the fine repu-
tation that this district has developed.

During that same meeting with the Citizens Advisory Committee, a motion passed
unanimously to accept a position paper on the five-term optional year-round school
program. The Citizens Advisory Committee for Year-Round Education then directed the
Superintendent's office to present the position paper along with Project II goals for
year-round educaticn to the schocl Board for approval.

On September 28, 1970, the Board of Education adopted the recommendation of the
Citizens Advisory Committee for Year-Round Schools. The following four goals were
presented to the Board of Education and constitute year-round educagional objectives
during Phase II, the communications phase. The Michigan State Legislature granted
our school district a second grant of $20,000 to complete the following four goals.

The first was the development of a specific calendar involving an optional five-
term plan. This was completed in September, 1870. The second gozl was an extensive
public information program to point out the specifics of the optional five-term pro-
gram. A filmstrip was utilized to inform the various service, civic and fraternal
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organizations, homeowner groups and other interested parties, anxious to learn more
about year-round education. The information program was furthered by newspaper re-
leases and issues of Forward Steps in Education, a quarterly published by my office.

The third specific goal was to identify a target area within the district to
conduct a possible three-year pilot program. A new centralized high school, scheduled
to open the fall of 1973, grades 10-11-12, seems to be the logical choice at this time.

The fourth and probably the most important goal the district must accomplish
this year is to develop a curriculum revision and tooling-up plan to prepare for the

pilot program, Phase III.

That final decision, regardirng the eventual comnversion or "tooling-up' and con-
ducting a three-year pilot education program in Utica, must come from our entire
educational community, through cooperation with Citizens Advisory Committees from
both curriculum and program development and year-round educational concepts as well.
With people direction, along with the professional leadership from our teachers and
administrators, this district now looks to a full five-year committment from the
Michigan State Board of Education with sufficieut funds to insure the successful com-
pPletion of both Phases III and IV (curriculum restructuring and a three-year pilot
program to effectively test year-round school in this district at this time).

I personally believe that this country is in the midst of a general year-round
educational movement. How fast, how far and to where it takes us, no one can pre-
dict. Should our district decide to pilot a year--round school program, you can be
sure that it will be very carefully and scientifically researched to best meet the
needs of our students and the community as a whole. This second phase (the communi-
cations phase) has been most extensive and thorough, with the result that our recom-
mendations, as found in Chapter 4, are both practical and realistic.

Don Bemis
Superintendent of Schools
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ABSTRACT

The Utica Community School District was one of several school districts in
the state of Michigan to receive a second grant ($20,000) from the Michigan Legis-
lature to continue research and communications on the year-round schocl concept
during the 1970-71 fiscal year. Part of this district’'s responsibility during
this past year was to complete a second report to the Michigan State Board of
Education. This Abstract completes Phase II (the communications phase) and opens
the door to restruct curriculum and conduct a three-year pilot, optional five-

term year~round educational plan.

This 280-page plus report fulfills the Utica Community School District's com-
mittment to the Michigan State Board of Education during this past fiscal year.



Recommendations

The following seven-year, five-phase year-round school concept as shown
below is the suggested guideline for adoption by the Board of Education:

Phase I 1969-70 Feasibility Study (completed)

Phase II 1370-71 Communications Phase (complete with this
report)

Phase III 1871~-73 Make plans for a pilot year-round program

including conversion of curriculum

\

Phase IV 1973-76 Conduct pilot programs should funds become
available to implement Phases III and IV

Phase V Fall and Decision to expand pilot concept
Winter, 1976

That the Board of Education direct the Superintendent of Schools not to
apply for additional State Year-Round School monies unless:

a. phases III and IV funding be approved at the same time. The total state
committment for Phases III and IV over a five-year period shall not be
less than $502,000.

b. that the Utica Community Schools accept not less than a total five-
yvear committment from the Michigan State Board of Education to
restructure curriculum and conduct a year-round pilot program.

c.  that other inducement be arrarnged in the form of additional state
aid for those students entering the optional summer term (such as
110 percent state aid reimbursement).

That this Board of Education move to seek the necessary funds to implement
Phases III and IV (a tooling-up plan to move toward the optional five-term
year—-round educational concept including the cost analysis, 1971-76). (See
Appendix E)

That this Board of Education upon receipt of said grants (see no. 2a)
recommend the present Steering Committee and Citizens Advisory Committee,
Year—~Round Education, continue to function through July 1, 1976.

Supportive Data For Preceeding Recommendations

Contributions which the Utica Community Schools will make toward testing

the economic efficiency of year-round school operation with Phases III and IV
in operation:

1.

2.

The district can retain the services of its present research team.
Make the services of its research data bank and year-round expertize avail-

able to the i{ichigan Department of Education, including resource personnel
who would be working on Phases III and IV full-time.

: 9



3. Continue present research patterns to be sure that the basic principles of
the year-round educational movement have been thoroughly tested and that
adequate preparations have been made for determining all necessary steps
to be taken for the year-round pilot program in Utica, liichigan.

The original cost analysis calls for $250,000 to restructure the curriculum
in grades 7-12 over a fifteen-month period of time, 1971-73 (see Appendix E).
Once this school district decides to move toward Phase III, all necessary re-
sources must be made available to insure the successful completion of both
Phases III and IV through 1976 for a total state grant of $502,000 between 1971

and 1976.

Calendar of Important Official liotions

1. On September 9, 1970 the Steering Committee, Year-Round Education, approved
the five-term optional educational plan, aloang with goals as developed by -
the Office of Year-Round Education.

2. On September 15, 1970 the Citizens Advisory Committee, Year-Round Education.
passed the following two motions:

Motion a. Iioved by Don Ilolland, seconded by Sister Paula, recommend-
ing that the Citizens Advisory Committee, Year—Round
School, drop the mandated four-quarter staggered plan for
lack of positive public opinion. Passed by unanimous vote.

Motion b. lioved by lirs. lMarilyn Cornett, seconded by Ron Davies, that
this Citizens Advisory Committee, Year-Round Education,
indicate their support of the five-term optional year-round
educational concept and direct the Superintendent of
Schools to present our recommendations, along with the posi-
ition paper and the Year-Round Educational Project II Goals
for the 1270-71 school year, to the Board of Education at
their September 23, 1970 meeting. Passed by unanimous vote.

3. On September 28, 1270 the Board of Education reviewed the position paper on
the optional five-term year-round educational plan and following a brief
question and answer period, passed the following motion:

MOTION by MMatrille, supported by Schmidt, that the Board of
Education approve the recommendations of the Year-Round

Education Citizens Advisory Committee as follows: ‘That the

study of the mandated four—quarter year-round school plan .
not be continued-—-AND, that the Board of Education adopt

the position paper on the optional five-term year-round edu-
cational plan; including the Year-Round Education Project II

Goals for the 1970-71 school year. Passed by unanimous vote.

4. On March 2, 1971 at the Citizens Advisory Committee meeting, where following
discussion over the cost analysis for Phase III, ir. Bob Goodwin, supported
by Sister Paula Connor, moved

“That this Citizens Advisory Committee accept this cost
analysis and tooling-up plan and further recommend that
the Utica Community Schools pilot an optional five-temm
educational program in grades 10-12, provided funds
become available to implement the projected costs of
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the tooling—up plan along with the actual three-vyear
pilot program.’™

Discussion in support of the motion followed. :iotion carried by unanimous
vote.

Comments

As the Utica Community School District moves to develop a five-phase approach
to year-round education, one begins to see how little is really known about the
concept. Compare this knowledge with the material which will be available after
several years of research and development. Already, since our initial study began
in 1263, the number of school districts in this country considering year-round
education has grown dramatically (see Appendix G).

Utica, Michigan already utilizes a year-~round educational concept through
its Community School program. Evidence for this year-round school movement in-
cludes driver education, adult education, enrichment classes for elementary,
secondary and regular citizens within the school community, summer recreation
programs, teen clubs, senior citizens activities, and other school related
events such as already take place beyond the normal school day.

In a district such as the Utica Community Schools, the total community
school concept is utilized so that our facilities are available, as needed,
for citizens groups and activities. To make the statement regarding the year-
round educational movement, in this district, means utilizing total school
resources for citizens' involvement within our community area, which are al-
ready available on a year-round basis.

Conclusions (Also read Appendix F)

Educational Requirements. It is abundantly clear that more knowledge and
understanding are necessary to get along now than a century or even a generation
ago. What seemed to be advanced knowledge then is often considered elementary
today. Pefore the present age of electronics, machines and automation, with
its increasinzly complex social conditions, an elementary education was often
considered sufficient, and a high school diploma an achievement of consierable
importance. Today that is changed; a high school education is considered a
minimum requirement, and a college education or some post high school education
appears to be a necessity. In this country, during past decades; educators have
demanded quantity educational opportunities; today they are expecting quality
educational opportunities for the youth of America.

There are many different versions of the year-round school found today.
Our original research found nearly seventy different types of year-round school
programs advocated in the United States and Canada. FErom these different
methods of extending or rescheduling the traditional school year comes a trend:
that of a general year-round educational movement in this country.

Today many school districts are looking at new school calendars. For some
the interest is currently to be found in a flexible school year configuration
which adds 15 to 45 days to the traditional 180-day school year. Others look
at the year-round educational movement as an opportunity to improve p~esent
curriculum structures.
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Various plans have been designed and implemented as an attempt to increase
the use of facilities, of professional skills and of time. Some of these plams
have been aimed primarily at affecting economies by using the school plant all
year, with only a percentage of the total number of students enrolled at amny
one time. Other plans, such as that for a school session in the summer, have
had mainly educational objectives. Recently, additional plans have been de-
signed which aim toward the achievement of both types of objectives: economical
and educational. Such is the case of the optional five~term concept.

Generally, the move to the all-year school is under the auspices of saving
monies for putlic taxpayers, many of whom are urging educational reform. Educa-
tors believe that some savings can be realized, but at a far greater inconven-
ience to the local educational community. A more realistic approach toward
resolving the issue of the extended year~round school woulé be to move in the
direction of a modified approach, such as an optional year-round school concept.

Promising Areas for Further Study

The Utica Community Schools has many new promising areas for future study
as a result of the year-round school communications phase. The implications
which have risen and are found throughout this study have to be researched and
answers given with regard to this school district. A newly formed Citizens
Advisory Committee for all facets of local education (farch 16, 1571 -~ June,
1972) may resolve many of these major areas of concern.

Curriculum, financial and personnel implications hold the greatest need
for research. Time will provide answers for many of these new situations as
the district continues to develop new educational concepts in its attempts to
provide quality education through economic efficiency as part of the year-
round school concept.

A Summary Statement

As this, the fimal chapter, is written on the communications phase
(Phase II) of year-round education here in Utica, Michigan, one has to pause
and study briefly the Table of Contents. The questions raised; the implica-
tions which exist; the spincff in educational areas, especially curriculum;
the history of the year-round educational movement to date and the economic
implications-—-all are significant to the district. These facts, when applied
to a rapidly growing urban school district such as Utica's, which is already
faced with rising building costs ard even higher interest rates coupled with
the general economic picture at the present time in America, blend itself to
one basic question: Will the all-year school be feasibile in Utica, Michigan
during this, the last quarter of the Twentieth Century?

The answer to this question can only be answered by local educators,
Citizens Advisory Committee members and the Board of Education, but most of
all, it will be answered by local taxpayers who live in this school district.

Any job as massive as the rescheduling of the Utica Community Schools,
if only on the secondary level, cannot be planned or accomplished through part-
time effort. There are many elements in restructuring curriculum that will
require the coordinated input involving all segments of this school system.
The impact of reorganization on class scheduling, on extra-curriculum activi-
ties, on work-study programs, on articulation from kindergarten through grade
twelve, on custodial and maintenance schedules, and with a host of other com-
ponents of the school program will require careful amalysis and sound judgement.
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As a preamble to future direction of the all-year school in Utica,

Michigan, it is anticipated that within our financial limitations, this dis-
trict will continue to move in the current direction of:

1.

Secondary Education developing an expanded tuition surmer school program
for greater remedial and enrichment experiences. (Acceleration should
follow when state aid becomes available for regular high school credit or
sufficient tuition is charged to equate regular secondary credits.)

Elementary Education developing an expanded tuition summer school program
for greater remedial and enrichment experiences. Also, that regional
summer school programs be continued wherever necessary to insure the
successful completion of elementary units such as reading and/or

Language Arts skills for those elementary school children desiring these

concepts.

Community Education will promote and expand the Community Education
Department to continue those educational concepts, not now covered in
the regular areas of both secondary and elementary education, such as:

a. Pre-school activities

b. Nursery school activities

c. Elementary enrichment program
d. High school completion

e. Adult enrichment

£. Teen Club activities

g. Out-of-school youth programs
h. Senior Citizens programs

Educators interested in receiving additional information should mail in-

quiries to:

Year-Round School Study
Utica Community Schools
Administrative Service Center
52138 Van Uyke Avenue

Utica, Michigan 48087
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CHAPTER I

SCOPE OF TLLE STUDY

A. Objectives of this Study

It has been the objective of Phase II (the communications phase) of the ex~
tended school year study to do four things:

1. Develop an optional five-term year-round educational plan (see
Appendix A).

2. Communicate the five-term optional year--round educational plan to local
residents of the Utica Community School District (see Appendices C and D).
The Utica Community Schools conducted over 100 public meetings utilizing
a special slide presentation describing the optional five-term year-

round school plan.

3. The development of a tooling-up plan to move toward the optional five~-
term year-round educational concept including the cost analysis for
Phases III and IV, 1971-1976 (sce Appendix E).

4, The identcificaticn of a possible level and location of a pilot year-
round program within the Utica Community School District.

It has been the objective of this communicaticns phase (for year-rcund school
operation) to gather, investigate, analyze and disseminate informaticn with regards
to the possibilities conducting a pilot year—-rcund schocl operation in Utica,
Michigan. The information contained in this study will be of value to educators
and school districts looking at or planning tec make major curriculum revisions
prior to a pilot, year-round program. The necessity of conducting a thcrough
public relation program before attempting to restructure traditional curriculum
prior to starting a year-round school program cannot be cver stressed.

Therefore, be it resolved that any district moving to a year-rcund educational
program without careful and adequate preparaticn is subject to possible failure
and, thus, subsequently destroy the yvear-round educational momentum which is
developing in this country.

B, Purpose of the Communications Phase as a Means to Extend the School Year

While the original purpose for the feasibility study within the local school
district stemmed from the issue of saving tax dcllars, further spinoff from the
original feasibility study indicated the apparent need to restructure, in scme
areas, che present curriculum to make it more adaptable for the new urban culture.

_ It has been this thrust for a lock at the possibility of restructuring
curriculum (from traditional 90-day semesters to new 45-day terms) that has given
this school district one more reason to move toward the extenced optional school
year concept.

An additional point which apparently has resolved from the research is that
America appears to be in the midst of a general extended school year movement.
Whether the Utica Community School District maintains its current program, extends
the present schocl year, develops an optional five~-term year-round school concept
or simply beefs ups its regular summer school program remains to be seen.
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- The most pOSlthe result stemming from this communications phase will be
further. direction rréparing for néw change and innovation as a result of normal
spinoff from the extended school year studly.

It will be thlS Spinoff that will enable local ecucators to reevaluate and
perhaps analyze new . airections for improving the quality of educational pro"rams
within the district. '

C. Description of the School District Including 'Future Growth of the Utica
Community Schools

The Ut1ca Communlty Schools is locateu in tbe east central portion of Macomb
County in southeastern Michigan. The . district extends ten miles north and south
and six miles east: and west for about 65 square miles of area.. P o
. The main political portlons that 1t _.serves are Shelby Township, the City of
Utica and a large portion of the Clt} “of Sterling Helghts. It also serves small
portions of Washington, Ray and ‘Macomb - LOWDShlpS. .

The last twenty years have brought great changes to the district. In 1941
it was a rural, agricultural community of scme 2,000 students. Today it is one
of the fastest growing suburbs in the nation with an.enrollment of nearly 23,000
students. With student proJections set at around ten percent per year, one can
readily see . that the district will double. 1ts size. to . over nearly 50 000 puplls
in seven to ten years. - e - .o , :

With the passing of 45 million dollars in bond .issues during the past three
years, it would appear at this time that the ‘Utica Community’ School District is
not.in any immediate canger of a particular.crises situation, at least due to

buyilding needs.. == ., . . I e » ..
In the next year, the district faces a school renewal millage election. For

6 mills .and agein a2 remewal of 11 voted mills.. This represents the total (17 mills)

voted mills for operating school expenses in this school district. Our citizens

have supported local school _Programs . in the past, and it is doubtful that this w1ll

change w1thin the. forseeable future.hl o _‘; Lok

~
.

However, should voter approval be reversed due to c1rcumstances beyond the
district's control, the need for year-round educational concepts ‘could become h
critical overni ht..;. e .t : :

One of the most startling stat1st1cs 1n a rapid growing suburban district,
such as Utica s, is. the. numberlof boys and Uirls below ,age flve.; Figures in this
school LlStriCt 1noicate that our growth patterns will continue to rise. throuﬁh

- the. turn. of the century When 1t is estimated .we. will exceed 100 000 students.

Today the district has two high schools and will open two more in the next~
three years. At the present time, the cistrict has four junior high. schools and
will open the fifth next year. We have 22‘elementary schools” and have Just com-
.pleted plans to open Six more curing the next two years.:,;_;.......an.

d . s

Within the district 1s one Cathollc school, housing nearly l 000 students in
orades -one’;’ through 12 Because of the failure of state aic to. parochial schools,
their hich school students will attend the publlc schools this Fall.s “There is’.
one Lutheran school housing nearly 500 students in’ grades klndergarten through )
‘eight and three small Lutheran schools which have a total enrcllment of nearly 300.
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All total, we will continue to have approximately 1,500 non—public school children
in our district.

In 1967 the Board of Education found it necessary to have professional assis-
tance in projecting the future growth of the district. Driker Associates,; Inc.,
of Birmingham, were employed to project our needs through 1990. 1In looking ahead
to 1978, it is conservatively projected that the district will be trying to-
solve the problem of housing over 40,000 students or a need of approximately an

additional 22 school buildings.

In 1968 the Detroit Regional Tramsportaticn and Land Use Study showed that
77 percent of the school district’s residents owned their cwn homes and that 90 .
percent of all residents lived on one-family homes. It further indicated that
only 20 percent of present residents have lived in the district for ten years.:
Approximately 44 percent of the wage earmers were classifiec as “white collar”’ and
53 percent as ‘‘‘blue collar.” The medium income for the area was $8,600. In 1965
nearly 20 percent of all students were attending higher educational institutions.
Statistics now indicated that approximately 40 percent of all emrollment are seek-
ing advanced training which gives further rise of the change from rural to urban

living.

‘There is a wide economical, educational and cultural level in'the community
at the present time. Our residents understand and ‘are concerned with the value
of tax dollars. They, alons with the Board of Education and administration;
strive for and encourage efficient educational economy.

D. Procedures Followed in this Study

, In the preparation of this final report to the Michigan ‘State Department of
Education, one must review the district's original committments in our’application
for a second grant (see Objectives of_this Study, page 1).

. ‘The' Utica Community Schools did embark on an extensive communications program
‘to inform its residents about ‘the possibilities of extending the traditiomal
school year. Over one hundred slide presentations were shown to civic, social
. and fraternal groups, along with school faculties, parent-teacher organizations
and other areas of interest (over 4,000 persons saw the slide presentation on
.year-round schools) ' :

As a result of.this work in Utica, the Citizens Advisory Committee for Year-
.Round Education recommended to the Board of Education that plans be developed to
move toward restructuring the’ 90-day semesters ‘into 45-day terms. - As this dis-
trict,moves ‘to restructure’ curriculum during ‘the next few years, one ‘can see
whetre recent ¢hanges in state laws and changing attitudes on the part of local
taxpayers could pave the way ‘for .extended school year programs in this schoc¢l dis-
trict. ,

E. ‘ Limitations of the Communications Study

r

Our real limitation, evolvins from 2 study such’as this, must- be: labeled time
and money. Time to contact more .people, to seek out their viewpoints and gain
'community support. (This is in spite of over 100 presentations involving nearly
4,000 people.)’ ‘Money to become available now to begin- restructuring (explodins)
the curriculum to pave the 'ay for an optional pilot pru"ram. -




Last year our limitations were:

1. ~ “‘The lack of necessary time to enter the communications phase of the
feasibility study. For example, there is a great need at .-this time to
thoroughly prerare a series of filmstrips: apd relative materials to be.
made available to the various service, civic and fraternal organizations
including church groups, parent-teacher organizations, homeowners groups
and other interested parties anxious to learg more abput,the year-round
school feasibility study in this community.’ This limitation’ has. been
iresolved this year (see Appendices C and D). ¥ :

Another previous limitation was:.

2. "The lack of time available to conduct a complete in depth study to pre-
pare another report covering the step-by-step..approach tq&ard a tooling-
up or conversion phase necessary to convert from.the present two-semester,
six week summer session; to either a. mandated four-quarter all-year plan,
the four-quarter optional all-year plan or the five-term optional all-
year concept."2 This limitation also has been resolved (see Appendix E).
'(Also see Appendix A, The - Optional Year-Pound School Plan.)

Still another limitatlon from last year was.\ .

3. "To look at the necessary curriculum-changes.which;would be made prior
to going to-the year-round school.” The Utica Community Schools re-
solved this:Iimitation by developing new term (45-day or one-half semes-
ter) labels and course descriptions in Science and Social Studies to
test three thlnos. :

a. Acceptance of change.. o P

b. The amount of resistance. from teachers and administration.

c. To measure the amount of work to be encountered in possible future
curriculum change (see Appendix K for the results of this mini-
curriculum concept).

During the original feasibility study, it was thought that an advisory vote
be taken over a year-round school program to reinforce present data. This would
have given the local Board of Education another tool in its criteria for resolving
future directions regarding year-round schools in Utica, Michigan. However, with
the development of an optional approach, the vgte would come from a parent enroll-
ing a student during the optional summer term. Following a pilot program, should
pressure be brought to bear for a "peoples mandated concept’’, the district would
recommend a vote of the residents, but does not Rknticipate any type of forced pro-
gram at this time.

The final limitation which may have existed jin this school district could be
the lack of vision, the confidence or perhaps that final hestitation on the part
of local educators to subject an already fine educational community to the rigors
of moving toward the year-round school concept. This decision still has to be
weighed very carefully, especially considering the great changes such a decision
will bring about.

1the Four—-Quarter Stazgered School Year (Utica, Michigan: Utica Community
Schools, July, 1970), p. 5.
2¢bid. p. 5.
3Ibid. p. 3.
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Indications at this point reveal that normal curriculum change patterns which
have been developed in this school district during the past few years will con-
tinue. New tlasses, courses and ideas will be brought forth, regardless of
whether or not this district: moves' one more - step ‘toward the extended school year

-'concept in this decade.-- "
; T N

F. Definitions '

1. Optional Five—Term All-Year Plan. This plan usually enbraces nine- or
ten-week sessions (four during the regular Sepember to June school year)
and the fifth optional approach during the summer time. SR .

2. Standard School Year. One in which stuaents attend classes about 180
' days each calendar year. St b SN : Y :

. 3. 'Extended School Year. Lengthened school year where students attend
-classes for 'a period significantly longer than .a standard school year.
Usudlly from 20 to 45 days longer (200- to 235 ‘days).: The optional four-
quarter plan could put pupils in school 225 days (teachers at work 233
to 235 days per year) wnile the five~term optional concept would put
pupils in school 225 days (teachers at work. 235 days a year).

4. . All-Year School.  This term refers to the .operation of :the school build-
v - ingé for at least 11 months of each calendar year. . Usually refers to
. the year-round operation of public school buildings. Students do not
necessarily attend ‘all year. = ~ : T

5. Assigned Vacation Plan. Similar to the mandated approach where the stu-
dent 1s assigned the period in which he will be in school. -

<1



CHAPTER I1I

. SUNMARY OF 1970 FEASIBILITY. STUDY ..

A. Eistorical Background .

During the later part of 1967, in a discussion over finances fOIIOWing.a
school Board meeting, the idea was brought forth that if the Btica Community

, School District were to operate their schools on 2 Year-round basis, the district

night “save’ a great deal of money. The early general premise was that the dis-
trict would not only have to build fewer buildingSs, but could utilize present
facilities, including teachers, on a year-round -basis. - e

On February 27, 1967, during a school Board meeting, Mr. Phillip Rnnkel
Superintendent of Schools, introduced an administrative concept for a study of the
feasibility of year-round school operation ip.Utica. The year-round school study
would be factual, concentrating on the secondary level; involving citizens, univer-
sity people and our school staff. A motion was made by Mr. Don Hoyt, supported by
Mr. Eugene Eilertson, that the administration be Girected to pursue the feasibility
of year-round school and report from time tc time to the Board of Education on the
progress being made. Motion carried. . : :

-In March of that same year, an article in the Detroit News was printed inter-
viewing Mr. Runkel about the upcoming study. It was decided at this time that
Dr. Vescolani of Michigan State University would be doing some advance work on the
history of year~round schools for the Utica Community School District.

By the middle of April in 1967 the Superintendent of Schools announced that

.planning stages of the year~round school study (eXtended. school year program) had

been completed and that the district was now in a Position to undergo a comtract
with Michigan State University to study the possibilities of an extended school

year.

Throughout late summer, fall and winter, prog2¥ess on the Michigan State
University study took place in East Lansing, with @ brief historical review of
the development of public summer schools. The study was completed in March of
1968. : o

The report included a review of various prO?Osals for extension of the school
year, 2 description of a voluntary summer school PYogram -and cther issues the
Utica District should consider before moving in the direction of year-round
schools. :

Dr. Vescolani was requested to present the reéport to the Board of Education
for action. 'On April 8, 1968, Drs. Romano and Smith from Michigan State University
presented a histcrical study of year-round schoOlS (extended school year concept)
to the local Board ~£ Education.

The report covered advantages, disadvantagas and recommendations for handling
future direction within the year-round school novement. It was. suggested that a

. local study committee be formed to assess the feelings of - the community and staff

and to .study the possibility, 1f any, of actual savings which suc¢h a program could

bring to the Utica Community School District.
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The Board received the report and advised Mr. Phillip Runkel, Superintendent
of Schools, to take further action by passing a motion instructing him to recom-
mend a list of candidates for a committee to study the merits of year-round school.
This committee was to consist of persons from administration,.the schools and com-.
munity as well as professional advisors from selected universities. '

After. considerable niewspaper publicity during April and May of 1968 -a Citi-"
zens Advisory Committee'was established to ¢ fStugy the feasibility}of year—round‘

schools in Utica, Michigan.

Following preliminary organizational meetings, which were held fn June of .
1968, the first committee members were chosen (on a volunteer basis) and temporary
citizens co-chairmen names were Mr. Jose Benavides and'Mr.:Peter Hines.: The date
of the first organized meeting was Set for September 18, 1968 at the new Steévenson
High School. -During the course of that first official meeting, the Superintendent ,
of Schools indicated proposed ‘goals and how to implement the various study areas. .

Accord1n~ to Mr. Runkel, Superintendent of Schools, the idea of a year-round ’
school study was not unique: “It has-been studied ‘in numérous school districts
and has been implemented in a few. For the most-part the:idea has. been ‘discarded .
in those districts for varicus reasons. This should not cause us to become pessi-
mistic regarding the possibilities here in Utica. It'is important that' the dis-
trict review these past experiences’ ‘but ‘always rélate the- stumbling blocks encoun-'
teréd to the Utica Schools and determine whethe- they apply here.“ : .-

AN

It was during this time that several early comnittees were established.
(These committees and sub-committees have 'been active throughout the study. ‘"With
the state grant, a year-round school coordinator has-: devoted much of the profes—-
sional 1eadership necessary to complete the study ) ' 2 S

1. Finance
~a. Capital outlay . _
~b. f-Operations budgeti TR e

2. 'Program Organization
a. What type of plans are available’
b. Which one should Utica choose9

3. Sub-committees started
a. ' Dissemination-
b. Public Relations

- The ‘general: feeling during these early Citizens—Advisory Committee meetings
was to ‘study advatitages-‘and’ disadvantages of known proposed plans and eventually
select one plan which could be studfed in depth. ° R o .

Mr. Runkel mentioned that monies were being made available for year—round
school ‘research from the State Board of Education, "and“that his office.would. look
into the possibility of obtaining* funds for a feasibiltity" Study. Mr..Runkel also
presented other areas for possible consideration and ‘mentionéd- that’ perhaps the f.
Committee invVestigate these educdtional problems dealing with the extended school
year as well. T R

.23
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Following the meeting, letters were sent to the following high schools in
the area: Stevenson, Utica and St. Lawrence,. requesting student. representation
on the Citizens Advisory Committee. Student representatives‘were,silected and. -
the next Citizens Advisory meeting was called-for October 15; 1968.~:. (The.Student
Citizens Advisory Committee list is reviéwed and up~dated each year. - For example,
two student representatives from Eisenhower High School, a new..school, were- added.
in September, 1970 )

During this meeting, discussion of- activity to date -was covered and plans_-
were established to bring Dr. Kehoe, from -the University of: Michigan, .to speak. .
during ‘the November 12, 1968, ‘Citizens Advisory meeting. Mr. Runkel’s.office
reported that the State Board of Education was very interested in the possibility
of feasibility studies on the year-round school, and that Utica would move forward

to apply for a state grant.

On October 15 1968, a memorandum was received from the hichigan Department
of Education to' Ira Polley, State Superintendent of Public Instruction, request-
ing the authorization to hold-a public hearing regarding grants for feasibility
studies to extend the schocl year. : (Feasibility studies means: capable of being
done or effected -practicable. Capable of being dealt with sucessfully.) This
memorandum included the background of the departmernt'’s general educational service
budget under comnsultant services and indicated in Senate Bill 862, State of
Michigan, 74th Legislature, Regular Session, 1968, which established rules for all
types of grants to local school districts for the feasibility stucy to extend the

regular school ‘year: B

The memorandum also included definitions of eligibility and explained how
school districts were able to apply for the state grant. The maximum.grant was.
not to exceed $20,000 per district. The study also told how the program was to
get final approval and how ‘the- funding of the approved applications were to be
made. : . . . - .

On October 22, 1968, during a Citizens Advisory Committee meeting, Mr. Hoyt,
Sister Mary Paula, Mr. Harper; Mr. Forthloffer and Mr. Russell were appointed to
review Utica's proposed application for funds to conduct the feasibility study.
They approved an application organized by Mr. Elliott, Administrative Assistant
to the Superintendent of Schools, and the application was submitted on schedule.

At the same time, the Finance Committee of Mr..Donald Holland Mr. Jack :
Harvey and Mr. Phillip Ruhkel were completing a study entitled’ "Past, Present and
Future Growth of our School System''. Mr. Rewalt, -Administrative :Assistant, com-
pleted ‘a year-round school cost analysis which was made available to* the year-round

school Citizens Advisory Committee. o oo .

t
4

After getting copies of other types of year-round school plans, the Utica .
Community Schools Year-Round School Committee passed a motion to study in uept
the staggered four—quarter plan of operation. A .l

‘The -Citizens Advisory Committee again met on NOVember 12 1963 to discuss
year-round schools with national educator, Dr. Kehoe of the University of Michigan.
Many interesting points were covered that evening over various types of year—round
school operations in America. - R R ICEY : SRR

. . - . :

On November 22 1968 a-public hearing was- held On proposed.rules for apply-
ing for funds to study year-round school authorized by the:State Board of Edu-: ..
cation. Mr. Elliott, Administrative Assistant to the Superintendent of Schools,

1sppendix L e
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was present at the hearing. Four days later, letters to Superintendents and
special project directors were received. explaining the necessary information over
the results of the public hearing and -also.contained..information about what the “
State Legislature has been trying to do about raising additional monies for the h
extended school year program in Michigan. -..: . . L .

On December 10, 1968, the State Board of Education adopted the rules as
slightly modified in terms.of testimony- presented at the hearing, which were then
submitted .to the Director of the: Legislative Service Bureau and the State‘Attorney
with a request that immediate consideration be given to them. Eight days: later,4
the following letter was sent to- school districts from the State -Board of Educa- .

tion:

“. . . The apparent legislative intent for appropriating $100,0C0
:for the conducting of feasibility studies for the extension of the .
"+ regular school year was to. determine ways to. promote educational |
- -and economic efficiency. Since the total appropriation is rela- . .
 tively small, the total number of grants will, in all probability,
- be a2 typical example of a large number of similar districts. At -
-.the same time, the composite of.grants approved is expected to in- e
clude a variety of designs for extending the school year even '
.though a single grant may focus primarily on one design o o ."
Between the time of the public hearing ‘and the approval of the $100 OQO o
grant, the Citizens Advisory Committee from Uticz met with Mr. James O' Neil, State

round school funding program. enacted by the State Legislature.

Followinc the Christmas holidays, rather extensive newspaper publicity again
discussed the possibilities of year-round schools in Macomb County as 'relieving .

school problems

On March 12 1969 the State Board . of Education took action to finally
approve the rules for year-round school -appropriation. ($100,000) as received. by _
the Legislative Service Bureau and the Attorney General for the purpose of ful-
filling the State:Administrative Code.. Two weeks later; a letter was sent to the
members of the State Board of Education from Ira Polley, State Superintendent of
Public Instruction. -This.included a report of grants ta.school districts for the
conduct of feasibility studies to extend the school year. The letter contained
summary background .information of the applications received .(47) and the recom- .
mendations that the State Board of Education receive this. staff report of the
grants to be made to school districts for the conduct of feasibility studies. to -
extend the school year in accordance with the Legislative appropriation and pro-
vision of Act 312, r. A, 1968 . , - , S

Two days later on March 27, 1968 Lr.fRunkel received a. letter from the _
Department of Education notifying our school district that our proposal to conduct
a feasibility study for extending the school year had been approved in: the amount
of. $19 500. ' SR . : ot ‘ .

The next three months in the district were spent distributing information .
over the year-round school through the Elementary Curriculum Council, the
Secondary. Curriculum Council, Central Administration and both elementary and
secondary principals groups. ' . , R .

<O
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During»the_June'Z, 1969,. Citizens Advisory Committee meeting, copies of the
administrative flow chart ‘were d1stributed and'discussed The flow chart estab-~

round schools, and the Utica Community Schools Citizens Advisory Committee for
Year-Round Schools. The future role of the Year-Round School Committee: was _covered,
and it was agreed that the Committee would. serve-ag a sounding and advisory board
to the administrative' committee conducting the study. Bi-monthly progress reports
would be sent to Committee members to keep .them continually aware - of the progress

and scope of the study. ‘

By July of 1969, the Citizens Advisory Committee was organized and has been
active for well over a year, a Central Administrative Steering Committee, complete
with flow chart, was established, a coordinator chosen, and a full-time adminis-
trative intern selected to assist in the research of the feasibility of year-round
schools in Utica. In the short period of two and one-half years, Utica had moved
from an idea about year-round schools toward actually receiving a grant of $19,500
for the purpose of conducting a feasibility study for year-round schools.

Mr. George B. Glinke, Administrative Intern, proceeded to place together the
historical background for the feasibility study. A series of letters were developed
and sent out to the following sources: :

60 Intermediate school districts in Michigan
114 School districts in southeastern Michigan

60 Class three districts not in southeastern Michigan

49 Mott Collequim group members in Flint from the Central Michigan
University study group

300 Phi Delta Kappa (Professional Educators)

47 School districts looking at year-round schools but -not funded by the
state legislature :

50 State Departments of Education (in each of our states)

73 Known bibliographical sources of materials over the year-round school
(At that time, July 10, 1968, this was all we had. As of July 25, 1969,
we had identified an additiomal 65 sources which we wrote for additiomnal
information.) _ . . .

50 Other secondary sources .

107 American Federation of Teachers and American Federation of Teachers
locals throughout the United States,.  including all the large urban areas

100 Board of Directors of the National Educatlon Association, located
throughout the United States

120 Urban Association (NEA) Executive Directors located in all major urban

centers in the country
64 Members of State Associations of the- NEA in all 50 states

In addition, 186 letters were. sent to such outstanding professional organiza-
tions :as the: . : S ‘ i

NEA Task Force on Urban Education; Association of Classroom Teachers,.
Association of Colleges for Teacher. Education; Department:of Elem-
entary School Principals, Association of Higher Education, Department S
of Rural Education;, American Association of School Librarians, - - -
National ASsociation.of. Secondary -School Princiapls, National Council

- for Social Studies, . National Association for: Supervision and’ Curric—-
tvlum Development, and other reliable ‘'sources of information too ’
numerous to mention. K

1
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Also, during-the early weeks of the .study, over 3,000 letters were mailed
to different school districts across America to gain information for our local
data bank, The response to these early mailings was excellent. 7The data bank
was established. The material found in the year-round school data bank was then
analyzed and portions reproduced for use by our Year—-Round Schools Citizens
Advisory Committee and the Central Steering Committee. S

From the material received in the data bank and the results of other types
of educational research including communication, a working papér of.materials
over year-round schools was put together and nearly 400 copies were distributed
in this school district as information designed to aid our total efforts on the
feasibility study. The packet included the following sources of information,

usually 1n working form:

1.

10.

' Resume.of the four-quarter all-year school plan.-

104 questions to be answered over year-round schools.
102 advantages of four-quarter year-~round schools.
81 disadvantages of four—quarter year-round schools.

Published and unpublished material found in the ytica’ Community Schools
data bank. o

A general three*Year historical background of: the Utica Community
School District's year—round school study.

Three different sets of working papers of possible problems dealing with
a feasibility study including the following areas:
a. curriculum

" b. Dbusiness

Ce. personnel
A 60-page l1list of znnotated sources covering year-round schools. |

A 36-page 1ist of pibliographical materials for year-round schools in-
cluding the following areas: :

‘e books .

b. periodical articles

© 'Ce pamphlets

d. newspaper articles
e. unpublished feasibility reports: .
f. master theses and Doctoral dissertations

A copy of the nine.charges of the year-round school study. .

In reviewing the nine gpecific charges of the year-round school feasibility
study, the- following areas: of responsibility were assumed with preliminary reports

scheduled due bY December 16, 1969°

1.

Mr. Mbrrison, Director of Elementary Education and Mr- Harper, Director
of Secondary Education, to review. the present curriculum:and develop
curriculum implications and methods for solving same.

<7
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2. f Mr. Bemis, Assistant Superintendent of Personnel and. Mr. King, Director
of Personnel, to  review internal personnel. implications and methods for .

solving them.
.-¢ s~ . H [ ',‘

- 3.. _Mr. Rewalt, Administrative Assistant for Business Affairs, to corduct
an extensive study of financial implications, financial feasibility for

year—round schools.

!'.

4. Mr. Franks, Administrative Assistant for Community Relations, to develop.
‘a series of surveys to be utilized to measurehstaff_and”community atti-
tudes toward the feasibility of year-round schools .in Utica. .

5. Sister: Mary Paula, Principal; of St. Lawrence High -School, .and Mr. Winn
Graebner, Principal of Trinity Lutheran School, to. study the effects of
year-round schools on the parochial school.

6. Mr. beorge Glinke, Administrative Intern, to work closely with all
employee groups, central administration, principals and teachers to
completion of the feasibility study. Also, to..act.as.researcher and:
consultant to ‘assist whenever needed. St e

In September, 1969, a year-~round. school conference, sponsored by the districts
funded to conduct year-round school studies, was held in Port Huron, Michigan.
Personnel from Fulton County, Georgia, were flown in to address the conference.
They joined. another 80 educators from across the .state of Michigan to. study the
concept of .year-round schools. . . . . A e TS :

Throughout October, November_and December. of 1969, efforts were made to. in-
form the local educational community and to.keep .them abreast.of  the new types of
information available on year-round schools. Mr. Glinke met with Citizens
Advisory Committee members, new teacher orientation sessions, spoke.at local
teacher institute days, .before secretarial groups and briefed Steering .Committee
members in the district to keep everyone up—to—date about the progress of the

feasibility study.

-

On December 8, 1969 a preliminary report to the Board of Education was
received showing excellent progress to date on the.study. :

As the Utica.Community Schools feasibility study progressed through the
winter months: (1970), regular semi-monthly newsletters were mailed to all Citizens
Advisory Committee members. for year—round schools. . These newsletters included key
sources of year-round school- information,.'such as economic, personnel and-curric-
ular implications for year-round school. in.Utica;. Michigan. - A 60-page-general
history of year-round schools in America was completed and distributed to the
Citizens Advisory Committee for year-round schools and to,; the Steering Committee,
for background information’ in Janudry of 1970.

.

Also distributed to the Citizens Advisory Committee was a report shoving 67
different.:types. of .proposed year—round .and extended school: designs

During March, several surveys ‘were administered in the district and officials
from Utica met wigh the Michigan Department of Education to. discuss progress of

the study. Pt S
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In April Mr. Glinke traveled to the National Seminar on Year-Found Education
and near the end of the month, the Northville Community Schools,- Nbrthville,
Michigan hosted a-conference: for the schools: who were funded this year.

Early in May, extra clerical help was brought in to assist in the study and
most of the rough typing and appendix work: was reproduced at that time, prior to

final assembly.

As of June, final stencils were cut, and the final feasibility report
assembled. -~ This report for the’ feasibility of year-round schools was" .gubmi tted
on Juhe' 30, 1970 to ‘the-State Department of Education where copies were distrib-
uted to all the intermediate school districts in Michigan. - :

B. DeScription of Implementation Project for 1970-71 Phase III the .
" Communications Phase’ : .

The implementation program for 1970-71 has involved the following four con-~
cepts:

1 - The: development of a specific calendar for the optional five-term year-
round educational plan for the Utica Community Schools. '~ -

" 2. The’ development of a’ system-wide curriculum to fit the new 4S-day term
- coneept.t- o .L 'g‘ _ T
3. The development of an’ extensive public relations program to inform the
community of the specifics of year-round school: : This has included a
series of filmstrips along with other relative materials to be made
- available- to wvarious- service, ¢ivic and fraternal organizations,- includ-
/'Ting church groups parent-teacher organizations, homeowners groups, etc. ’
4. ~The identification of a ‘target’ level within the school district to: con~—
' i duet a future pilot program on thée  optiohnal five—term plan.' Tentative
i plans were to identify one-of the féllowing: -
a. One senior high attendance area and its feeder junior'high schools;
b. One senior high attendance area, its feeder junior high schools
-7 - and-its feeder-elementary: schools. SR

c. All senior high schools. h - -

Identification of the specific- target areaJwill be dependent upon’'the: concepts
developed as the curriculum revision progresses-as:well as the public reaction -
evidenced through the public relations" phase: - (A.possible'community advisory vote
was considered for- June, 1971, The- utilization-of an optional year-round plan :
renders this phase unnecessary at’ this time ) - =

b - : L

C. Local Authorization -and Support for—Implementation Project

.l. Board of Education _

On July 27, 1970 the Utica Community Schools Board of Education s
unanimously adopted the following resolution.

T T S U R U A

. **“.“.f. that’~ the Board of Education authorize the adminis—
tration to apply for the continuation grant of $20,000
to continue its feasibility study to extend the school

year."

<9



- 14 -

2. Community Support

Community support for the Utica Community Schools is evidenced
througho:t our study on year-round school as submitted to the -local
Board of Education last July, 1970. Community support of comcepts to
extend the school year is evidenced by the- active participation of our
Citizens Committee for Year-Round Schools on. all phases of- our studies
to date. This committee stands’ ready to continue to ‘assist dnd advise
the Board of Education on all future plans to extend the school year.

D. Time Schedule for Completino Various Aspects of the Study

’ . -
. o4
LN AN

1. September, 1970 - the development of a specific calendar for the optional
five-term plan for the Utica Community- Schools (see Appenaix A)

2. September, 1970 thru May 30, 1971 - develop and conduct an extensive
public relations program relative to the optional five-term year—round

educational plan (see Appendices C and D)

I ) T BTN
....... R AL ‘. S e

3. February, 1971 - develop a tooling-up plan to move toward the optional
five-term year-round educational concept including ‘the cost- analysis
for Phases III and IV, 1971-1976 (see Appendix E)

4..:mmarch 2, 1971 - identification of a level to conduct a possible future
o 'pilot _program on the optional five—term year—round plan. o

E. Plans for Dissemination of Information of Project to Michigan Department

1. Michigan Department of Education:
a. All reports and f£indings will be available for State Department

inspection.
b. Final recommendations will be mailed to the State Department of

. - .. . Public Instruction, (200 copies).
‘¢. 'Periodic reports will be submitted’ té the State Departmenfs as’
they become available.
d. Personnel working on the project will be available to the” State

Department upon request.

2. Other Agencies:
a. Procedures described above will also be utilized to keep interested

agencies informed.

b. In -our original application for funding, an extensive dissemination
process was described. This included the information processes
available to us for communication outside the district. We will
continue to utilize these instruments and media for dissemination

purposes.
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F. Proposed Budget Detail for Project

1. Expenditures

lsaiaties _

” Professional Personnel 14‘ '::'» $9 000'
Secretarial Services R . ."i,000 0
. In-Service for Curriculum.Revision L 3,000 R

Contracted Services, Supplies and Materials

Telephone R 1 R
Postage . - . ... .200 .. .
Office Supplies and Printing L , T 3,000
Resource Materials . B 200

Public Relations Materials o . 2,000 N
.. Miscellaneous . .. | ., . 1,400 j

2. Anticipated Sources of Revenue
Grant, from State . - ?‘;f? . T20,000
Local General Fund Revenue |

As vith the 1970 study, it is difficult to pinpoint the specific
local contributions. The Utica Community School District will provide
. .the in-kind. support relative to office space, equipment, etc, In
" addition, the district ‘will assume the’ additional monies necessary for
the Director's salary, fringe benefits, etec. ~ - - SRR

G. Names of Individuals:to be. Involved Ptimatiiy'iu‘tﬁe ftoject A

Mr. Phillip Runkel, Superintendent of Schools'

Mr. Don Elliott, Adninistrative Assistant to,Supérinténdent of Schools’

Mr. George 3, Glinke§‘Directgtﬁoﬁ?¥earchunafﬁﬂucatiouLii;

INow Superintendent of Schools in Grand Rapids, Michigan; replaced by new

Superintendent of Schools, Mr. Don Bemis.
2Now Assistant Executive Secretary to Michigan Association of School Admin-

istration in Lansing, Michigan; Mr. Tom Breen, Acting Administrative Assistant.

ERIC B |
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FLOW CHART FOR YEAR?ROUND EDUCATION
 UTICA COMMUNITY SCHOOLS |
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The Steering Committee is composed of Art Harper, Director of Secondary Education,"
Leonard’ Mbrrison, Director of - Elementary Education, Donald Bemis, Assistant
Superintendent for Personnel; John Rewalt;" Administrativo‘A551stant for'Business
Affairs; Cass Franks, Administrative Assistant for Communlty Relations, Joseph
Rivard, Director of Community Education; Don Elliott, Administrative Assistant =

to Superlntendent of Schools George B. Glinke, rector of Year—Round Education

and Phlllip Runkel Superlntencent of Schools.
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CHAPTER III
THE ANALYSES, THE FINDINGS OF THE COMMUNICAIIONS PHASE
(PHASE II, 1970-71)" S :

A, The Development of a Specific Optional Five~Term Year-Round Educational
Plan (See Appendix - A)

As the Utica Community School District mbved - from Phase I, the feasibility
study, to Phase II, the communications phase of year-round education, there were
several particular goals that this school district had to establish in order to
qualify for a secondary $20,000 grant from the’Michigan State Department of
Education. The first was the development of a specific calendar involving an
optional five-term plan. This was cOmpleted in September, 1970.

Appendix A has been widely distributed in the Utica community School District.
It has served as the basic guideline for the position on the year-round educational

concept in this community for:

1. Steering Comnittee, Year-Round Education
2. Citizens Advisory Committee, Year-Round Education - :
3. Board of Education, in extending the .study from July 1 1970 through

June 30, 1971

HE .

B
K )

The slide presentation (Section B, chapter III) was shown to over 100 groups
covering over 4,000 people in this community. This slide presentation was based
on the position paper as adopted in principle by the Board of Education on
September 28, 1970.

The .recommendation to pilot a year-round education program (see Section C,
Chapter III) was based on the position paper and the results of the communicatioms

"phase (see Appendix C and D)

,.fB;* ?The Development of an Extensive Public Relations Program to Inform the
-«+  :Community of the Specifics Of the Optional Year~Round Educationa. Plan

"(Also see Appendices C and D) *jdf ‘.__', ] _..h_

The second goal of Phase T regarding year-round education in Utica, Michigan
this year was an extensive public relations program:-to pofnt out the specifics of
the optional five-term all-year educational program.' A filmstrip was utilized to
inform the various service, civic and fraternal’ organizations including church
groups, parent-teacher organizations, homeowner groups and- other,interested parties
anxious to learn more about the year-round educational movement.” The information
program was furthered by newspaprer releases and issues of Forward Steps in Education,
a quarterly published by the Office of the Superintendent of Schools.

As a result of successful public relations work on year-round education this
year, the Citizens Advisory Committee was able to recommend a level for a possible
pilot program (see Section C, Chapter III). This fulfills the second goal of this

phase.

- 33



.~ 18 =

C. The Identification of a Possible Target Level ‘and Location of a Pilot
Year-Round School Program Within this School District

The third specific goal was to identify a target area within the district to
conduct a possible three-~year pilot program. In this school district;, a new six
million dollar senior high school (open concept), grades 10-12, will probably be
used for this purpose.

t

It is the district's objective to build a pilot program based on success
patterns. The district would probably start with a senior high school. 1In the
pilct program, the district would continue to test the actual feasibility of year-~
round operation. During this three-year operation, the district will prepare to
expand the concept th®:ugh junior high schools and ultimately throughout the en-
tire curriculum, K-12, should community success patterns emerge (see attached
results of meeting on March 2, 1971, involving the Utica Community Schools Citizens

Advisory Committee, Year-Round Schools).

MEMO TO: <(itizens Adviscry Committee, Year-Round Education
FROM: George B. Glinke, Director, Year—-Round Education

DATE: March 5, 1971

SUBJECT: Citizens Advisory Committee, Year-Round Education, meeting on March 2,
' 1971, at Shelby Jr. High School, 8:21 p.m. '

Members Present: Jose Benavides, Chairman; Don Bemis, Acting Superintendent of
Schools; Gecrge Glinke, Director, Year—-Round Education; Lynn
Robinson: Sister Paula Connor; Joanne Szydlowski; Bob Goodwin;
Myra Deane Cosgray; Dave Beattie; Charles Price; Al Knoblock;
Nancy Kaczperski; Linda Black; Shauna Omile; Mary Kring

Jose Benavides, Chairman of the Titizens Advisory Committee, called the meeting

to order and introduced Don Bemis, Acting Superintendent of Schools, who gave a

progress report on the year-round school slide presentation and the reactions of
the area citizens who viewed the presentation.

The high school students present asked that the students in the area be given the
presentation. A discussion followed on the best way to reach the students. It
agreed that a presentation would be given to the intra-city student council. This
body would explore ways and make suggestions for school presentationmns.

Mr. George Glinke, Director, Year-Round Education, discussed proposed law changes
that will affect the educational scene and make it possible to restructure the
scholastic year. Any version of the extended school year depends upon passage of

the legislature.

A discussion followed on the possibility that the program will not be funded for
the next year because of the shortage of money allocated for education. The com-
mittee faced the question: ™"Where do we go this year if we are not funded?" It
was agreed that we had to indicate support and direction to the program, even
before we knew if there would be money available.

.34
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Mr. Glinke discussed A Tooling—ﬁp Plan to Move Toward the Optional Five-Term
Year-Round Educational Concept Including the Cost Analysis for—Dhases IITI and IV,

1971-1976."

Following discussion, Mr. Bob Goodwin, supported by Sister Paula Connor, moved '

“That this Citizens Advisory Committee accept this Cost Analysis
and Tooling-Up Plan and further recommend that the Utica
Community Schools pilot an optional five-tcrm year-round edu-
cational program in grades 10-12, provided funds become available
to implement the project costs of the tooling=up. plan."

Discussion in support of the motion followed. Mr. Lynn Robinson, Chairman, Elem—
entary Curriculum Council, and now Elementary Principal, entered a minority R
opinion in supporting a pilot program on the K-6 level. The question was called

for. Motion carried by unanimous vote.

The Citizens Advisory Committee requested that the Office of Year—Round Education
continue the communications phase, expandi:z the presentation to area secondary
Student Council meetings for additional feedback.

Discussion followed the passage of the motion indicating that the building chosen
for the pilot program will determine what classes will take part in the program.
The Committee agreed to this determination. Ir. George Glinke summed up the
recommendations of the Committee as follows: :

1. The Committee was in favor of the Cost Analysis Report.

2. 'The Committee requests that the Director'continue to pursue funding for
~a pilot year-rocund program.

'3; The Committee asks the Director to continue the communications phase of
the year-round program.

4, The Committee asks the Director to meet with the High School Student
- _Councils. : _

5.;' The Committee asks the Director: to become involved with the curriculum
phase of the program. .

After brief discussion, it was decided that ‘as soon as Mr. Glinke had any indica-
tion of. funding or legislation being passed, the Committee would meet. Members of
this Citizens Advisory Committee were asked to join the new Citizens Advisory
Committee for Curriculum and Program: and. attend the meeting, March 16 at Stevenson

High School.
The meeting was adjourned at 10:25 pim.

Respectfully submitted,

Sister Paula Connor
Acting Secretary
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D. The Developing of a Tooling-Up Plan to Move Toward the Optional Five-Term
" Year-Round Educational Concept Including the Cost Analysis for Phase III
and IV (See Appendix E)

"’ The fourth and probably the most important goal the’ district mnst accomplish
this year is to develop a curriculum revision and tooling-up plan to prepare for
the pilot prcgram, Phase III. If the Utica Community School District is to
implemerit the curriculum conversion phase developed in Phase II, 1970-71, addi-
tional funding must be appropriated to make necessary changes' to prepare for
Phase IV, the three-year pilot program.

Copies of the cost analysis was sent to the Michigan State Department of
Education in March, 1971, where pending state legislation may enable the district

to implement Phase III.

Implementation'of Phase III, curriculum conversion, depends upon successful
acquisition of $25G,000 from local, state or federal sources. This will move
the tooling-up or.conversion phase originally scheduled between June, 1971, and
August, 1974, ahead two years. In Section C, following in depth discussion by
the Citizens Advisory Committee for- Year-Round Schools, the cost analysis includ-

ing the tooling-up plan was accepted by unanimous vote.

E. MaJor Miscellaneous Implications Involving Year~Round Schools

The following major problem areas have to be resolved prior to or during a
tooling—-up or conversion phase. This would take place before an actual imple-
mentation of any type of pilot year-round school program in Utica, Michigan:

1. A master schedule plan showing utilization of existing student choices
of classes on a year-rourd basis.

2. An agreement determining the ‘'new’ calendar or year-round school plan

3. Determine both the school or schools and the location of attendance
areas for the pilot program.

4. Continue present future school and site development plans through 1976.
If the feasibility of year~-round schools is unpracticable in the urban
area, the district would have regular building sites. This would pro-
tect future building programs and would provide adequate land sites
available within developed subdivisions. These could be later sold to
city or township governmental units for parks and playgrounds.

1

5. Following the restructured curriculum, based upon student demand,
establish a year-round master schedule. This would be used to determine
actual feasibility of course offerings prior to any actual pilot program.

6. Based on number 5, determine teacher loads, assisgnments and personnel
needs for successful completion of the pilot program.

7. Establish year-round administrative personnel to handle new program
scheduling problems while working with the actual development of the
indivdiual building curriculum. These people would also be available to

work with computer programming.

36
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Conduct an extensive in-service procram within the district to prepare :

_personnel for the pilot program.

Develop a pilot building usage and maintenance schedule under the year-

' round concept.

Develop a master plan to handle the computerized scheduling areas (see
numbers 5 6 and /) . .

Organize a second public relations program so taxpayers will understand
proposed changes in Utica s secondary school curriculum. : :

Additional questions are found as part of the curricular, personnel and .
financial implications from the original feasibility study. As the district re-'
solves Phase III, the curriculum conversion section, these implications will be

covered prior to the actual pilot program.

It is'strongly recommended that shOuld'the-Board'of'Education'ever:gon§ider .

any type of mandated year-round school concept, that they direct the administra-~ :

tion to conduct a community advisory vote to reinforce findings and give ocur

Board of Education another tool in its criteria toward resolving the mandated

year-round school concept in Utica, Michigan.




CEAPTER IV
COr: CLUSIONS AND RECOUKENDAEIONS
Preamble

During the fall of 1966, the idea of year-round education began for the Utica
Community Schools. The original concept, of course, 'was’ to save money by utilizing '
buildings on a year»round basis. :

In 1968, the school district commissioned a historical analysis of the year-round
school program to date. Simultaneously, a Citizens Advisory Committee was established
in June, 1968, to study the possibilities of year—round education in the district.
Following public hearings with the State Department of Education in Lansing, Utica
applied for and received $15,500 to study the feasibility of year-round education.

An extensive data bank was developed during the fall of 1969 along with a serig¢s of
cormunications (3,000 letters) to people involved with year-~round educational concepts

across the country.

As a result ‘of the feasibility study (1969-1970), the mandated four~quarter con--
cept (which could save the district $100 million in construction costs alone over  the
next ten years) was dismissed on September 15, 1970 by the Citizens Advisory Committee
for Year~Round Education because of overwhelming public opposition as indicated by
original surveys. Eighty-—eight percent of the people surveyed preferred summer as
their first wvacation choice. To force a mandated year-round school program seemed in-
advisable under those circumstances. The Citizens Advisory Committee did, however,
unanimously accept a position paper ‘on the five-term optional year-round school pro--
gram which was subsequently adopted by the Board of Education.

" As the Utica‘Community School District moved from the feasibility study phase to
the sécond (communications) phase of year-round education, several goals were estab-
lished in order to qualify for a second $20,000 grant from the Michigan State Depart-

ment of Education.

This report to the 11ch1gan State Board of Education, along with the recommenda-
tions which follow, fulfills the. communications phase for which this district was
funded. The need to restructure our curriculum into shorter ‘time units and ‘conduct a
pilot year-round pilot program become the basis for a five-year $502,000 committment
from the State Board of ‘Education to the Utica Community School District. '

Summary
Why the need for a year--round educational movement?

" America is caught up in a vast urbanized sweep which has and -shall continue to
create an ever growing need for some type of continuous educational process.

Many different reasons have motivated interest in conducting school on a year4round
basis. 1In general, the prime motive for implementing this concept has been economy.

Economy advocates argue that considerable savings would be realized in their com-
munities by fully utilizing existing school buildings and facilities on a year—round
basis instead of constructing new plants to accommodate increasing public school pop-

ulations.
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Parents in the past have been unable to accept the change from traditional vaca-
tion patterns in the summertime. Iiembers of Boards of Education were disapppointed
because the savings in dollars fell below those which were predicted. But, there are
general indications that these concepts are changing.

There is a decided trend in the rescheduling of the regular school year toward a
year-round educational movement in this country. Evidence for this year-round school
concept includes driver education, adult education, enrichment classes for elementary,
secondary and regular citizens within the total school community, summer recreation
programs, teen clubs, senior citizens activities, and other school related events which
take place beyond the normal school day; all lead toward fuller utilization of public

school buildings.

In a district such as the Ut1ca Cormuni ty Schools, ‘the total communlty school con—
cept is utilized so that all of our facilities are available for local citizen groups
and activities. - To make the statement regarding the year-round. educational concept in
our district means ‘a contlnuation of all school resources for citizens involved within

our community area.

‘The proponents of the year—round school view the extended school year as a national
educational imperative and ask whether our nation can afford the luxury of long idle
sunmers. Their sights are on higher natlonal levels of student educational achievement
particularly in the areas .of vocational skill development.

. Today America has moved from a typical rural to an urbanized existence. With the
change in the way we live, more and more educators feel that our schools must also -
change to meet the new ideals and . expectations of this new urbanized society. o

In addition to provi‘d.in° leadership for tomorrow s children, educdtors must become
totally involved in helping its members adjust to the urbanized existence. These new
adjustments can only be made through a total community school concept, where bulldings
exist, and people are encouraged to utilize them, all year round.

This then gives further proof of the real change in dealing with year-round schools.
Learning takes place all around us, all year. Educational planners kave to take into
consideration the needs of the new urbanized society to help pave the road toward the

“new life”, which has swept our land since World Uar II.

In today s urban, industriallzed economy with 93 percent of employment in non-farm
occupations, it stands little wonder that the American educational system is taking 'a
hard look at the year-round education movement. An increased need for higher quality
technical education appears above and beyond the simple three "R's’ which used to suf-
fice in this country. :

. Both the length of the school day and the school year appear to be changing. The
average school plant today is operating longer, involving more classes and touchlng
more people within our communities than once dreamed possible."

If schools are truly centers of 1earning w1thin our total community, t-2n learning
at those schools must be permitted as an integral part of the year-round educational
movement, all year round. It remains with the building administrator as to how the
buildings will be. utilized within this new framework. One final premise to be consid-
ered is that, local residents will determine how, when and where the continuous teach-
ing-learning situation shall take piace. Priorities in real-life situations will
determine the ultimate direction school districts take during the latter one-third of

this ~entury.
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A. Recommendations

1. - The following seven—year,'five-phase year-round school .concept as shown
below -is the suggested .guideline for adoption by the Board of Education:

Phase I - 1969-70 " Feasibility -Study (completed)

Phase II .. 1970-71 - . Communications Phase (completed with this
, S : , . report) -

Phase IlI 1971-73 Make plans for a pilot year;round program

including conversion of curriculum

Phase IV 1973-76 Conduct pilot programs should funds become
' Co T ~available to implement Phases III and IV

Phase V Fall and : Decision‘to expand pilot concept
Winter, 1676

2. That the Board of Education direct the Superintendent of Schoolsvnot'tg
apply for additional State Year-Round School monies unless:

a. phases: III and IV funding'be.approve& at the same.time. The total state
committment for Phases III and IV over a- five—year period shall not be
less than-$502,000.

b. that the Utica Community Schools accept not less tham a total five-
year committment. from the Michigan- State Board of Education to
-restructure curriculum and conduct a year-round pilot program.

c. that other-inducement be arranged in.the form of additional state
aid for those students entering the optional summer term (such as
110 percent state -aid reimbursement)

3. That this Board of Education move to seek the necessary funds to implement

Phases III and IV (a tooling-up plan to move toward the optional five-term

" . year-round educational concept including the cost.analysis l97l—76). (See
Appendix E) S . o : 4 : ,

4. That this Board of Education upon:receipt of said grants (see no. 2a)
recommend the present Steering Committee and Citizens:Advisory Committee,
Year-Round Education, continue to function- through July 1, 1976.

B. Supportive Data For Preceeding,Recommendations

Contributions which the Utica Community Schools will make toward testing
the economic efficiency of year-round schocl operation with Phases III and IV
.in operation°

1. The" district can retain the services of its present research tean.

2. Make the services of its research data bank and year-round expertize avail-
able to-the iichigan Department of Fducation; including resource personnel
who would be working on Phases III and IV.full-time.
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3. Continue present research patterns to be sure that the basic principles of
the year-round educational movement have been thoroughly tested and that
adequate preparations have beer made for determining all necessary steps
to be taken for the year-round pilot program in Utica, Michigan.

The original cost analysis calls for $250,000 to restructure the curriculum
in grades 7-12 over a fifteen-month period of time, 1971-73 (see Appendix E).
Once this school district decides .to move toward Phase III, all necessary re-
sources must be made available to insure the successful completion of both .
Phases III and IV through 1976 for a total state grant of $502 000 between 1971

and 1976.

c. Calendar of Importaut Official hotions

1. On September 9, 1970 the Steering oommittee, Year~Pound Education, approved
the five~term optional educational plan, along with goals as developed by
the Office of Year-Round. Education. -

2. On September 15, 1970 the Citizens Advisory Committee, Year~Round Education,
passed the following two motions. o c .
Hotion a. loved by Don Holland seconded by Sister Paula, recommend-
-~ .- ing that the Citizens Advisory Committee, .Year-Round School,
drop the mandated four-quarter staggered plan for lack of
positive public opinion. Passed by:unanimous vote.

Motion b. oved by lrs. Marilyn Cornmett, seconded by -Ron Davies, that
this Citizens Advisory Committee, Year-Round Education, in-
" dicate their support of the five-term:.optional year-round
educational concept and direct the Superintendent of Schools
to present our recommendations, along with the position
paper and - the Year-Round Edncational Project II Goals for
the 1970-71 school year,' to the Board.of Education at their
September 28, 1970 meeting. Passed Ez_unanimous vote.

3. Om September 28 1970 the Board of Education reviewed the position paper on
' the optional -five~term year-round educational plan.and following a brief
question and answer period, passed the following motion: .

MOTION by Matrille, supported ty Schmidt, that the Board of.

" Education approve the recommendations of: the Year-Round. :
Education Citizens:Advisory Committee. as follows: .‘‘That- the
study of the mandated four—quarter year-round school plan
not be continued--AND, that ‘the. Board of  Education adopt :: .
the position paper on the ootional five~term year-round edu-
‘cational plan, includingﬂthe'Year-Round Education Project II
Goals for the 1970—71 school year. Passed by unanimous vote.

4., On March 2, 1971 at the Citizens Advisory Committee meeting,.where following
discussion over the cost analysis for Phase III, Mr. Bob Goodwin, supported
by Sister Paula Connor, moved ¢

"“That thiswCitizens-Advisorj Committee aeceptpthisrcost
analysics and’' tooling-up plan and further recommend that
the Utica Community Schools pilot an optional five-term
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educational program in grades 10-12, provided funds
become available to implement the projected costs of
the tooling—ug>plan alongAwith the actual three;year '

pilot prooram.'

Discussion in support of the motion followed. Motion carried by unanimous

Comments

'As the Utica Community School District moves to develop a five-phase approach

"to year~round education, one begins to see how little is really known about the

concept. Compare this knowledge with the material which will be available after
several years of research and development. Already, since our initial study began
in 1968, the number of school districts in this country considering year-round
education has grown dramatically (see Appendix G).

Utica, Michigan already utilizes a year-round educational concept through its
Community School program. Evidence for this year-round school movement includes

" driver education, adult education, enrichment classes for elementary, secondary

and regular citizens within the school community, summer recreation programs, teen

‘¢lubs, senior citizens activities, and other school related events such as already

take place beyond the normal school day.

In a district such as the Utica Community Schools, the total community school
concept is utilized so that our facilities are available, as needed, for citizens
groups and activities. To make the statement régarding the year-round educational
movement, in this district, means utilizing total school resources for citizens'
involvement within our community area, which are already available on a year-
round basis. ’

Conclusions (Also read Appendix F)

Educational R;guirements. It is abundantly clear that more knowledge and
understanding are necessary to get along now than a century or even a generation
ago. What seemed to be advanced knowledge then is often considered elementary
today. Before the present age of electronics, machines and automation, with
its increasingly complex social conditioms, an elementary education was often
considered sufficient, and a high school diploma an achievement of consierable
importance." Today that is changed: a high school education is considered a
minimum requirement and a:college education or some’ post high school education
appears to be a necessity. In this country, during past decades, educators have
demanded quantity educational epportunities; today they are expecting quality
educational opportunities for the youth of America. =~ -

There are many different versions of the year- -round school found today.
Our original research found nearly seventy different ‘types of year-round school
programs advocated in the United States and Canada. From these different
methods of extending or rescheduling the traditicnal school year comes a trend:
that of a general year-round educational movement in this country.

Today many school districts are looking at new school calendars. ' For some
the interest is currently to be found in & flexible school year configuration
which adds 15 to 45 days to the traditional 180-day school year. Others look
at the year-round educational movement as an opportunity to improve present
curriculum structures.

. *”42



- 27 -

Various plans have been designed and implemented as an attempt to increase
the use of facllities,'of professional skills and of time. Some of these plans
have been aimed primarily at affecting economies- by using the school plant all
year, with only a percentage of the total number of students enrolled at any
one time. Other plans, such as that for a school session in the summer, have
had mainly educational objectives. Recently, additional plans have been de-
signed which aim toward the achievement of both types of objectives: economical

and educational. Such is the case of the optional five-term concept.

Generally, the move to the allsyear school is under the auspices of saving
monies for public taxpayers,. many of whom are urging educational reform. Educa-

.tors believe that some savings can be realized, but.at a far greater inconven-
. ience to the local educational community. A more realistic approach toward

resolving the .issue of the extended year-round school would be to move in the
direction of a. modified approach,_such as an optional year~round school concept.

Promising Areas for Further Study

The Utica Community Schools has many new promi31ng areas for future study

. as.a result of the year—-round school communications phase, The implications
. which have risen and are found throughout this study have to be. researched and

answers given with regard to this school district. ! A newly formed Citizens
Advisory Committee for all facets of local education Q(arch 16, 1971 - June,
1972) may resolve many of these major areas of concern.

Curriculums financial and personnel implications hold the greatest need
for research. Time will provide answers for many of these new situations as

. the district continues to develop new educational concepts in its attempts to

provide quality education through aconomic efficiency as part of the year-
round school concept.

A Closing Statement

As this, the final chapter, is written on the communications phase
(Phase II) of year-round education here in Utica, Michigan, one has to pause
and study briefly the Table of Contents. The questions raised; the implica-
tions which exist: the- spinoff in educational -areas, especially curriculum,

.the history .of- the year-round educational movement to date and. the economic .

implications—=all are significant to the district. These facts, when applied
to a rapidly growing urban school district such as Utica's, “which is. already
faced with rising building costs and ever higher interest rates coupled with

the general economic picture at the present time in America; blend itself to
one basic question: Will the all-year school be feasibile in Utica, Michigan

during this, the last quarter of the Twentieth Century’

The answer to this question can only be answered by local educators;

-Citizens Advisory Committée members and the Board of Education, but most of

all, it will be answered by local taxpayers who live in this school district..

Any JOb as massive as the rescheduling of the Utica Community Schools,
if only on the secondary level, cannot be planned or accomplished through part-
time effort. There are many elements in restructuring curriculum that will
require the coordinated input involving all segments of this school system.
The impact of reorganization on class: scheduling, on extra-curriculum activi-

. ties, on work—-study programs9 on articulation from kindergarten through grade

twelve, on custodial and maintenance schedules,‘and with a host of other com-
ponents of the schocl program will require careful analysis and sound judgement.
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As a preamble to future direction of the all-year school in Utica,
Michigan, it is anticipated that within our financial limitations, this dis-
trict will continue to move in the current direction of:

1. Secondary Education developing an expanded tuition summer school program
for greater remedial and enrichment experiences. (Acceleration should
follow when state aid becomes available for regular high school credit or
sufficient tuition is charged to equate regular secondary credits.)

2. Elementary Education developing an expanded tuition summer school program
for greater remedial and enrichment experiences. Also, that regional
summer sSchool programs be continuved wherever necessary to insure the
successful completion of elementary units such as reading and/or
Language Arts skills for those elementary school children desiring these

concepts.

3. Community Education will promote and expand the Community Education
Department to continue those educational concepts, not now covered in
the regular areas of both secondary and elementary education, such as:

a. Pre—-school activities

b. Nursery school activities

c. Elementary enrichment program
d. High school completion

e. Adult enrichment

£. Teen Club activities

g Out-of-school youth programs
h. Senior Citizens programs
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A POSITION PAPER ON TEE OPTIOSAL FIVE-7ERi! YEAR ROUND EDUCATIONAL PLAT.

- - . - A 5 ings .
The five-term optional year round educational concept does two thind

1. Restructures the traditional sch0°l year from twO 9Q-day se?esters WiEh Seven
days to open and close school and t° maintain recores to 3 'guf-term.regular
school vear consisting of 47-day t2F"S. This permits fouf 45-day (nine week)
terms with provision for one day t© CPen and on€ day to close eachoterm which
will extend the traditional school Y€ar one day fron the present 187 days to

a new year of 13C days.

wice as many 5tudents opportunities to reschedule personal

This also permits t >
offerlngs;

class choices from new term class

2. Reschedules the traditional school Jer at a PosSible fUturf day by Prov1d1ngb
an optional 47-day fifth summer t€T®: The student would take a regular school

. : . T s : FE : 1 summer term. At
year and then have the option to ¢209S€ the flftnlqptloga st ni
thic point in his school program, the Studcnt‘woudd be.LreSUtO choose s
school schedule on an optional yedI FOund basis, SIOPping 2 term rathex
than Summer if he so chooses.

11001 for an oPtional term. he shall be
e¢d phage of hiS school Program; while at
new restructured curriculum to better meet

If he chooses not to drop out of S¢
‘utilizing the accelerated or enrich
the same time, fully utilizing th*®
his own personal educational needS:

Among the reasons for choosing the five-tef® OFtlonal y?ar-IOund edt;aflon concept were:
The nine-week Survey approach currently peing utiljzed 1in t?e seven o grade 1;.o§r Jﬁnlor
hich schools and the new ten-week marking PeT10d adopted one year g in our high schools.

The new “term” Language Arts, E.E.I.C. pilOt_ Progran to be introduced at Utica High School
sets the pattern for the new kind of cyrricuiin development expected to emerge as re-

structured curriculum from the year-round education concept- Thesehzew concepts biend
themselves well to the restructured curriculv® which will improve the opportunity to

provide equal quality and quantity educational choices for ou; boys and girls.
With the five-term concept, the first four teTRS would be Tequired attendance (fifth
term optiongl)-

| CEART A

GPTIONAL FIVE-TERM CALENDAR

Fall Term Holiday Term Winter 1&TM spring Term Optional Summer Term

The above proposed school caleadar would b® SUbj?Ct to Ch?nga and :stze%;tiitedhzgzough
a master agreement ratification phase of collective bargalning by ¢ teac

group and the local Board of Education. (52° Chart A.)
72 and ryn forty—seven d&ays with provision for

Time has been allocateé¢ for no school on
would epd on November 1, 1372.

The fall term could begin on August 28, 17
‘one day opening and cne day closiug school:
QLabor Day. September &4, 1972. The fall te@®
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[ lifay term could begin MOvemger 4. 1372 ,.4 run through January 1S, 1973 with

The nolld
provisicn for vacation zt -Aan§Sgiving Cime, from the €DG of the school day, Hovember 29
through becember 3 1972, C{hristmas VaCatiogn (,guid TUD from the end of the school day

s
. - ——n . - _ C
December 21, 157Z through JaRUlry 2. 1873.

>~ 2 : = E ‘, 1 e~ oy t - — 3 : -
This term is forty-~sewven days +0ng W1LD Provigi,, for one day opening and one day
closing of school.

on Januar

v
. -
a;ys in length,

ma

The winter term could Lezi
e fortY~sevc
7en and one cay to close the term.

woula prov:.dtD Good Fr"aay Gnc tne following wesi: off \APTil 25 through April 29, 1973),
School would be closed iiemoriel Jay, idY 2l 1073, T84S tery would consist of forty-seve,
days, forty-five days pupil 2tteéndance; Onc gzy ro ope! and ope day to close.

y—SeVen gay period of time for pupll
ot tﬁe Surmer term becomes the e
i5 & Possipility either prlor to or
21 information sec sample schedule

The optionzl fiftlh summer term also pX%¥ldes . sor:
attendance. The Question of & STeak DEIOTC ang .fr
issue at this poin§= Two weeks off foz all Tupils
just after the opticnal gummer teram. IOT additignz
near end of position paser.

In the case of stete g
guarter optional progr
nember of classes the
in a full schedule all-y
for that student for z ¢

imbursement: Doth the fouf QUarter pandated andé tne four-
aded the same:. A°Y diffsrence would depend on the

would take aurlp¢ 2 rgguloL Juarter., If the pupil enrolled
, _

o m e

Under the five-term concept, State ald Would 3, o3¢ 99 & ful]l year-round school plan at
- 3 et IR ’ 2 1 1 s
a2 rate of 125 percent or z diffeérence of 3 1/3 percedt €Ss par yuar for each full-te
student enrolled inm the five-teT® conCePt. (gae chart 3.)
CLART 3

— w\
Foui-Quarter Stagg:red Optionzy your~uarter Optional Five-Term

{Required)

W] kel - NNy

3 quarters - 10X 3 Querters - +Jué 4 terms -~ 100%
4 guarters - 133 1/3% 4 Quarters ~ 233 1/33 5 terms ~ 125%
One way to assess thigs pptroach is to devise the aCcvleratgd concept. Under a mandated or
optional four- qddrtif concept. using fuil &Cceleration- 1t wouyld take nine comsecutive
quartaers (300 percent grzre 2id reimbuTSement) £0 gruﬂhateo Wherein, then.,does the
advantage Lay’?

uarter plen CCuld D€ COmMplateqg in tVO full.year years and 62 days
endance ¢ays). ’$i“c; the four 4¥arter optlcnal plan has been
pro rated, the same cost factor is zppliied, eXcept +nat the torz]l number of days could
very in the acceleratsd concept for the odtiona.y sour—dUarter slan all the way from
©Q 513 to 523 days. (Sce ghart C.) a8 -

The mandated fou
(2 1/4 yezrs o

RIC | :
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e‘ClStrict woulé r&celve 133 1/3 percent reimbursemeQi
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1‘
- wnich would fuvlfill e

b

tne mosti logical approach in the Utica Community Schools at
co

i 2 regular secondary schwol program consisting of four

For the purpose of this :
the present time is ic establis
terms of 47 days each.

:igan weuld be to establicsh

The second logical approach tc year-round schoel in Utica. iiict
a fifth optional summer cSchool term. This zxpended summer school term would be the same
in gquentity eand guealiity as any 5T term and wculd enable thz pupil to achieve any

one of the following several choice

Inrjchmes
AcchL ation

9
.

»

liake-up

-

. Leguilar optiomal term

£ W0 P b

Tiie present summer school preogram would be increased from its six weeks session to the new

gxpandced nine weei term
! that a study session be undertaken to investigate the possibility

t is further recommended
of a2 joint wenturc in Yi? ~rournd cducation be undertaken zmonz several local school
districts, such as. Utics. Rochester, and Yomeo . :ichigan. The purpose would be to

coqsid°“ ﬂst“blisaing 2 joint 4&7-day (ainc~week term) optional summer scliool program
str

The Jogical approach te estaplish a pilot, vecar--round &ducational concept would be to have
loczl participating school districts hixe Oﬁe full-time summer school princiral for the
purposc of establishing, coordinatinz and developing a workabie regular summer school

term program. Thiis optional £ chool term would be the same in quality and

i
1 T

quantity as any previous L7-dzy term. Additional possibilities will present other mini
h

classes to be wstablished in three weeks, four and one-half wveeks and in cther dimensions
c e

ate rcgquirements for state aid reembursement on a term vasis. This
phasc would come 2kout at & later time following completion of Phase II of the five-phase
yeer-round education report dated July, 1271.

In summary, the przsaent secondary scheols should be restructurec to £zll into a regular
four-term school yzar of 47 days each school term. Following this phase of curriculum

& fifth optional term shculd be added in succeeding phases to take the place of
the regular make-up' summer school program so as to provide the eventual " optional” year-
Yound educational program oy rescheduling the school year.

of the Uticez Community Schools tasic curriculum (X-12) into the optional

he restructuring
five~term concept permits a downtime (parents and pupils choice) five times a year. During
this nine-week downtime, threce-week claszes, four and one--half week classzs or other types

of 'mini classes cou;d be offered on a ywar-round basis.

The freec choice re schedule your owm vacation period, zlong with the ability to provide
additional ”built-ln mini classes curing the family's downtime provides local educators
with a complete totazl community school conc=pt. It is the eventual development of this
new znd exciting concept that will enatle the district te provide optional, flexible year-
round 2ducational oppertunitics for the youth of this community.

Tiie logical steps which follow will insure the peaceful transition from traditiomal two-
summer schocl to the new cptional five-term year-round educa-

—ia

semester, maks-up S
thhal program in U

Q
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1. Tzstructure the two-semester schoolazsar igto four 47-day terms. This provides
45 days attendance for pupils_ onf [.° O gpen and one day to close =ach term.
(This adds one day to the present b= cOn’:ract days by which all teachers ncw
are employed. )

- o)

2. ieschecule tiie current school ys&¥ quf?di“g an optional 47-day fifth term during
the swrmer time, the same in qualitz i:é Quantity as any previous 47-day term.
(Etudent would be required to atteﬂ“t;;j first four terms, and then would be free
choosc to attend the fifth o;tioﬁﬁl,wd_“ the Lot summer or at some later time.)
Clagses would then be taught each “/ i? Cerm On g demand and £ill basis. Unce
rescheduled, the pupil and his faﬂl:yi'f? pics and choose the remainder of the
student 's schedule tc best meet 5OXT nclvicual anc family needs.

3. vevelop in grades X-12 a series
week , four and ome-half =reck vlock 21 seol i ior
best meet the needs of the ingividy? “Ulent for trat Partlcular time during
his scheool carcey. These mi far
Ccducation fepartment or oxganized &7 T of DOLL rhe d
andé Secondary iLaucat '
course concept du

W
."
[®)
C iy
)
(e}
)]

Elementary
Z“t1on cf the mini

\
e i3
v
H
ct
g
0Q
3
ot
o]
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&
ps
3
20
rt
r-’. d
wm
O
>
rt
b
O
o
N
A

(on2 elepentary, one junior kigh and
Q*then decidgzs te attend the optional
r*op out of school for ary of the follow-
the south during February and Larch

Suppose a family sends all three chiidr
one high scnool pupil) the regular
summer term. The entire fmdwlv woudl =
ing terms and take e familiy wvacationm, perhap®
Upon return to iJtice, they would =t111 have *‘X Shgining on their downtime while dad
- has gone back ts work. The fermily would thel ¢ dm*he incivigual pupl1 assessments with
the help of local community schiocl counselor®* 13 - May be decided at that time to earoll
one or more -children into one of several mind” ;e *Ses peing offered during that particular
downtime. W¥hen the next regular term peginss o ﬂahlly I'eé~enroils their childrenm in a
regular term and they are now back on oCh:vblg a ﬁ‘OQtiruc their normal educational
patterns. :€xt yesar they may decide to vaC”tﬂo Tk term and the cycle is re-
seated which best meets individuval family or °

1))

2

i3

O
T 0O M
|
G
¢

N

\

N

-1

.

O

U) ([r

onvear
Another example of & mini cless nlght be the ct anslon of a school bus by utilizing the
front part for z lecture room for 15-2¢ studeh _ _ d developing a mobile science lab in

CCLiQ
the back part-or the bus. Special classes ip ;19 gy hvoafupay 4eo0logy. chemistry.
' s

- A - .
ciology, 2ir and water pollution and numerou$ o Concepts could be developed. The bus
+1Y -

could be utilized on two or three week field Pduc*: Whereby some pupiis could travel during
. . . e . . - . ) cin . . ]
their downtime visiting on sits locations, coF 1§ gxperiements, etc.

N

Final wote:

According to any optional five-term year-rouﬂd izeatlonal Concept, as presented in this
working paper; z11 students would have at ieaSt . "eek vacation at Christmas, one-week
vacation at Easter. and two weeks off each sumFe > ®ither before or after their cptional
summer term. If the family or student decide® POT Lo ,rtend the optional summer term, the
student would have ancther nine-wecek vacatiof periog if the student decides to attend

- i : - ;16 th
the optional Summer term for nine weeks, h¢ qo;koo1 “n have the choice to pick-and: choose
5 i

S, <
his individual schedule thc remainder of his it ~ Sareer. This would give him additional
. _ . - 5 - 4 - 1. dbas W, . e s - .
time off when he and his family decides which ‘Ou1d best meet thair own personal. nzeds.
”~ . . . . nCT'IJ }‘l . - -~ k]

Instead of two curricular cheices, the student 7 dﬁas five. Instead of the family having
one vacation choice, thay now have five, pluf t:C ni?trict can develor a new restructured
curriculun vwhich offers educationali opportuni®” =3 yeal Tound,

ERIC |
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e} & N ingys,, .
ables beoth vertical and o Songal 1\lvldual student

Tne strength of this position pape en -
znables tie school G¢s;rlct Qevﬁlo? 17 mgpic
Cla 11
‘Qp

develcpment while at the same time

course concepts on z year-round basis., These new  abbreviateél - € post

- 2 .Q \ ’1"

eifective during the off or down pcrioed where educationzl enr? “h Ht R T i Or broader
learning expericnces can be made available for btoys and zirls x lQa_ - &ay
Before the district barks on a nd ecucational ept’ it as fir<\ Yestructur
=Y - - o - ,1 A = N o~
ore the district embarks year-round ecucational comceP’ .~ us© dug] Jestructure

the curriculum, then reschedule the school ysar to provide ma>1}2f7§hq;V 01 o Twily
b 1 ) 0 -

G .
flexibility. & sample proposed calendar is attached for th “Zica sci? 7 *{~ar anc would
. A e sosaa N
be subject to negotiatiom through the master agreement as rati” by pot 'S tgachers

group and the leccal Board of Education. '
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A proposed five-term optionalkyear~round school Célendar modificg fofthe tice Community

School Year 1572-735, < his S‘;edule couls pe pcilizeqd to change fron YRgepnt two
sCno oar- . - A
Ol program to a fOUI terp, optionyl £ tery, . volunteer

semester, SiX weeks summeé¥
SChog]
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As compiled by

e - S L amfd
G Orge 3, Glinke pirector
Year >
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, s - L . - S .- - 2

@ master agreement ratlf}caatiouphase Cf collect?VE bargaining oy vot teachers group

and the local Board of EQUC T, :
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The fall term could begin 9% %%8us¢ 24, 1377 and TUR forpy~seven gay Provision for
—_— B i - CL . .. A 7 s -
one day opening and cne day¥ _“~9Sing gchool, Timé€ 98S h..p allocgted ?f_no sehool on
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Ivr2

Labor Day, September 4, 19747 lhe F3ll teyy woulld €Rd op HoVemyer 1s .
i LI - ‘o “n '50 &Y 7 -~ 3 P T —:: & P
he holiday term would beg ™ ““Wemper 2, 127z a2zt TUR through Janue }div‘ ;573 with pro-
hs! 1 .
- Q -

-~

r
¢ s - ; 1. 2nkSZix - e ens - -
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o
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an

bl : ) -' S 1'7- e 2 Ts - 3 ‘F - - d ‘
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of school.

This term
ne day to ©

pPen and

The winter term would begi® °% January 22, 1972 aB¢ Tun gprough yure
4 =~ 1 & < e - A% 1

would be forty-seven days 1P ~S28uy forty.five ¢8YS for pupils y4ith ©

one day to close the term:-

The spring term would begif 9% Marcp 23, 1073 and TUZ through Jupe 11 1973, This term
would provide Good Friday and Cthe following wezk off (&pril 22 throud #Priy 29. 1273)
Schocl would be closed EamOrla} Oay may 25 1573- Thig term Woy1d con3ist OE %orty-sévep
days, forty five days pupil ®""“Rdapce, ong day tO °Pen and ome day t° Close i
The optional fifth summer t€X2 2se provideg a forty-seyen dz2y . period © Hme for pupil
attendance. The guestion Ofﬂﬁsbreak before and 2fL8Y ¢} summer rere ?egomes the key
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=S Lo )

Q.
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optional summer term being schedu*

he
t ¥R e gn udénts £0 to school

The theory to the optional fifth Summer ger® 1 S the cch
during the summer on their ocwn, aZnd thus dr© Sut of JAAOO a Schl tar on. the concept
of year-round education has been meg withi® ~ - Ugic? v mmunity %01 pistrier on a
volunteer basics.
The nine-week summer session could he cut V“;Eltally’f* ?Qr boﬂt?i%y depending upon the
needs of the individual schoel or sygp -comm¥ suy Wi’hi:m ‘€ distrl hﬁ A four and one-half
summer cxperience could bz repeated twice 2 thzmﬁr a;i ?r turef’ [ Tea.week sossions
could be designed to best take aGvantage OF ﬂsu typi® honan‘?g_ “lation. Perhaps it
would be better to schedule a studept for & :itple ? TS 4 53y0 T three, six or nime
weeks. You could have complete flﬁ\ldll’t) " hin Cne “uamswofk n In exteéndeg or year-
round school educational ccncept. The dowﬂt"t Qy Of* Sty cou" hapaled similarly
in each of the other four terms.
The optional summer term con cept cay be mad® availzblebior bot? t ~entar}’ ang secondary
school students. Full term credit gould D€ Lecsivad s{agld £he ,ru Sht decide to attend
full-time with the option to &rown oys a tefm i Sepimé ’lﬁer on du ; ‘& the SChogl year.
However, snould the student f2il to Jror 0“: quuartur rfte 01’du 9t she would have
taken fulliadvantage of the enrichmapt ohosf ai~the Y}:eﬁf nd © L;;thnal Congept as
part of thé plamn. TILe payment of teym stat® ind 1 7% T33iny, t0 P fynd locai educa-
tional costs an¢ is currently Q€+1° resolv ¢ LansiP? - Qg 1‘3
A - .

wote. (Shonld ijoczl educators dagcide u?c *r@vi5frlicﬁsol calznqar vtilizing the ‘

five~tern concept. it is p05~1b 8r:£;; tne :;;at%Qt agn ; de to =ng the holi-

.day term, Term II, just Drior tO “572‘tmac i 1 5 l&lu instance, school

‘could likely begin on August 10, I7.° Rwg 27,70 it 29’3 73 with the fifth

1772 3mg august g, 1373.)

- - - - ~ OO\ 4‘ L :2 Se - -«
Vhat happens is simply the fact that the schrﬁ Qaleﬂilthja“ beerian shead twalve school
kit Ww! e 1 248 L
days so that the second term, the holiday *° ¥nds in Che 96;-ngl g of Chrjstmas
bt °
School then ends twelve school d”y Qﬂr116f Ch, ¥

vacation.
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Fall Term, 1972 45 days attendance for students, 47 days attendance for

staif.

August., 1972 4 days attendence in August

i 7 4 T F

26 29 38 31

September, 1972 25 days attendance in September

S -~ — -
o T W T ¥
1

4 5 6 7 <

11 12 13 14 15

18 1¢ 20 21 22

25 26 2 28 22

Cectober, 16572 22 days attendance in Cctober
i1 T |3 Tt F

2 3 4 5 G

¢ 1iC 11 12 12

16 17 G 1?2 20

23 24 25 26 27

30 31

ijovember, 1872 i day ettendances in Jovember

ol T W Tax )
1

Begins August 2. 1972
Ends November 1, 1972

J1
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tioliday Term, 1972 ~ 45 days attendance for students
47 days atendance for staff

Jovember, 1872 20 deys attendance in :ovember
il T iV TE ¥
2 3
6§ 7 &8 ¢ 10

13 14 15 16 17
26 21 22 23 24

27 28 29 30 ‘Thanksgiving Vacation
December, 1972 14 cdays attezndance in December
hal T 12} K ¥
1
4 5 6 7 3
11 12 13 14 15
18 12 26 21 22 Christmas Vacation
25 26 271 28 28
January., 1973 13 days attendance in January
i T W 7Th I
1 2 3 4 5
g 2 10 11 12
15 16 17 18 19

Reoine November 2, 1672
Ends January 19, 1973

25




Winter Term, 1973

January. 1273

I T W TH F
22 23 24 25 26
20 30 21
February. 1273

vl T Vi T F

1 2

5 6 7 5 9
12 13 14 15 16
18 20 21 22 23
26 27 238
farch, 1873

ol T WOTE T

1 2

5 5 7 z 4
12 1 14 15 15
1¢ 20 21 22 23
26 27

Begins Jenuary 22, 1573
~Erde _iiarch 27, 157

45 days attendance for students
47 days attendarce for staff

& days attendancc in January

20 deys attendance in Tebruary

12 cays attendance in iiarch

W)
~d



r Spring Term, 12973 45 days attendance for students
47 deays attendance for staff

i
i:zrch, 1873 3 days attendance for iarch
¥ T W OT: F
’ 28 25 30
April, 1973 15 days attendance in April
b T v Th F
2 3 4 5 5
S 19 11 12 13 .
16 17 18 19 2C Laster Vacation
23 24 25 26 27
30
iHay, 1973 22 days attendance in lay
¥ T W TE F
1 2 3 4
7 3 ¢ 10 11
; 14 15 1é& 17 18
~ 21 22 23 24 25
i 28 29 30 31 hemorial Day
]
June, 1873- 7 deays attendance in June
/.f'
0 T W TH F
1
4 5 b 7 8
11

Begins March 28, 1973
Ends Jume 11, 1973
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C~ticnal Summer Terrm. 1973 45 days attendance for students
L7 days ettendance for staf

N Provices for 2 two weexk vacationm for all students after the Summer Cptional fifth
tern, between August 15 and Lazbor Ilay. September 3, 1973 with the Fall term 1973
beginaning on Sesptember 4, 1975.
June 12, 1873 14 days attendance in June
il T W Th F
1z 13 14 15
12 13 20 21 2Z
25 286 27 co22
July. 1973 21 days zttendance in July
i T W TH I
2 3 4 5 & Independence BSay (According to naw proposed Federal
2 10 11 1Z 13 legislation, this may o= moved te the closest Monday,
is 17 318 1S 25 iz this instance probably JSuly 2, 1273.)
23 24 23 26 27
3¢ 21
August. 13973 12 days attendance in August
G T w T4 ¥
1 2 3
5 7 g 92 16
13 14 15 16
Pl *
Zezins June 18, 19732 (Provides & split wvacation one week before and one week
Ends Avgust 22, 1973 after Summer Optional Term.)
Simn B
degins June 12, 1973 Provides two week vacation after Summer Optional Term.)
Ends Jupust 16, 1973
rla: C
Eegins June 27, 1273 (Provides twec weeks vac ‘tion before Summer Optional Term.)
Inds August 31, 1973 '
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Hemo To: All Teachers, Utica Community Schools
From: George B. Glinke, Director., Year—Kound Education
Date: November, 1570
Subject: In~Service Training. Year~Rcund Education
For the past 13 months, the office of Year--Round Education has been working

with the basic concept of providing year-round ecducational opportunities for boys

and girls in this school district.

You have already rcceived a copy of the position paper on the optional five
term year-round educational plan. along with goals for Project II, Year—Round
Education.

The five points below will bring you up to date about ye;r—round education
in Utica: |

1. The feasibility study

2. An application for grant to Phase II

3. Goals for the 1970-71 study
4. The position paper R
3. Implementation of goals

LOCAL APPROVAL TO PROCEED

On September 9, 1970 the Steering Committee, Year-Round Education, approved the
position paper on the Five Term Optional Year-Round Educational Plan, along with
goals as developed by the office of Yezr—~Round Education.

On September 15, 1970 the Citizens Advisory Committee, Year~Round Education,

passed the following two motions:
Motion 1. DMoved by Mr. Eolland, seconded by Sister Pzaula. recommending that the
Citizens Advisory Committee, Year—~Round Schocl, drop the mandated Four-

Quarter Staggered Plen for lack of positive public opinion. Passed by

unanimous vote.




Motion 2. lioved by rirs. Cornett, seconcded by Ron Davies, that this Citizens iAdvisory
Committee, Year—Found Iducation, indicate their suppcrt of the Five Term
Optional Year-Round Educational Concept and direct ﬁhe Superintendent of
Schools to present our recommendations, along with the position paper and
the Year-Round Educational Frojiect II goals for the 1970-71 school year,

to the Board of Education at their September 28, 1970 meeting for their

approval. Passed by unanimous votc.

On Septembef 28, 1970 the Board of Education reviewed the position paper on the
Optional Five Term Year-Round Educational Plan and following a brief queétion and
answer period, passed the following motion:

MOTION by HMatrille, supported by Schmidt, that the Board of Education apprové

the recommendation of the Year-Round Citiéens Advisory Committee as follows:

“"That the study of the mandated four-quarter year—-round school plan not be

continued--4AND. that the Board of Education adopt the»positioﬁ faper on the

optional five term year round educational plan, including the year round
education Project II Goals for the 1970 —.1971 school year. Passed by

unanimous vote.

SUGGESTED STAGES OF DEVELOPMER

Phase I  1%69-70 Feasibility Study

Phase II 1970-71 Coﬁmunications Phase

Phase III 1571-72 Convert curriculum from two--scmesters to four 45-day
terms

Phase IV 1972-75 Conduct three-year piloct program, September, 1972

through August, 1975

Phase V. 1975 Decision to expand pilot concept to lower levels and
to other areas of district

The Office of Year-Round Education in Utica is faced with the responsibility
of implementing the intent of the Steering Committee, Year~Round Education; the
Citizens Advisory Committee, Year-Round Education; the Utica Community Schools Board

of Education; the Michigan State Department of Education and the ichigan State Board
- 2 -
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of Educaticn. This responsibility is welcome. The first task completed <Juring
October of 1970 was tc serd cut over 500 letters to cvery school district in the
State of Michigan with studenthpopulations in excess of 1000 students requesting
curriculum material involving nine- or ten-week term concepts.

Nc one force, person or administrator can restructure a tectal curriculum, one

which already ranks high in this state. However, should our district be able to

move to Phase III, the curriculum conversion phase, to implement the tooling-up

zlan; a major restructure nust take place.

One of the goals this year is to develop a tocling-up or conversion plan. This
plan will be developed and submitted fo the Michigan State Department of Education
by March 30, 1971, which will fulfill ancther charée this fear for Phase 1II.
Implementation of that tooling-up plan wills of course,.be dependent upon funds to
be made availaﬁle fer the utilizatién of pfofessional educators to develop the term
curriculum structures advocated in this ravidly growing suburban school district.

With a restructured term curriculum, crportunities can te made available to
reschedule the traditioﬁal schocl year by adding an Optional Fifth Summer Term,

shoulcé Phase IV be funded.

SUGGESTED ACTIVITY BETWEEN NOVEMBER, 1970 AND MARCH, 1971

A model to move toward was suggested by the Micﬁigan State Department of
Education, Curriculum Division; In the gozls for Phase II under the “Suzgested
Three-Year Time Schedule®, page 6; were points number 5 and 6 as'éhown below:

5. Develop ﬁew system-wide term course labels for a2ll new term classes to be

found with the restructured curriculum.

6. Start writing new course descriptions to match above new course term

labels.

E.P.I.C. CONCEPT

When our High School English Department; under the direction of Mrs. Swinehart®,
*Secondary Curriculum Committee members included: Pat Swinehart, Chairman; Judy
Clark: Elaine Cooper; Ruth Thorpe; and Mary Jennings (ncw Mrs. .Don Enger.)

...3._
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developed the new E.P.I.C. (Elective Program in Comnmwunications) program, they

utilized a concept which proved wver  successful.

The suggested approach to curriculum revision and development as utilized in

the E.P.I.C. concept follows:

1.

Isolate problems of present program:

Problems faced by teachers
Problems faced by students
Problemns inherent in curriculunm

Problems not mentioned =above

Examine assumptions of present philcsophy:

1.

Is present curriculum indivicdualized? Should it be?

Is chronclogical age the most releveﬁt in grouping?

Are stﬁdents capable of taking some of the r¢Sponsbility for their own?
Is there any one course valuzble that it must be taken by all
students?

Is there a reason why courses must be a year in'length?

Is there a “minimum’ level of achievement before graduation that
would be applicable and meaningful for all students?

What is the most reasonable way tc group students in order

to facilitate ease and effectiveness of both teaching and learnigg?
Would allowing teachers to teach their °forte"” promote quality
instructiocn?

What should curriculum design begin with?

Produce a framework of curriculum:

Isolate essential ingredients which your department feels would be a

=]

sound curriculum. It should be cne that resolves your problems in addition

to fitting the concepts of what the program should be doing philosophicallyq

-4 -
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4, Resolve needs through courses:
Curriculum theory must become transformed into an operational program--
usually in the form of courses. Develop a full complement of courses
which will meet the goals of the curriculum framework.
a. What are the most important courses?

5. Organize materials and techniques:

In order to get an idea of what might be involved in developing courses in
curriculum and to write them up in some consistent form, develop ecach
course according to a common format.

6. Survey students and incorporzte them in curriculum revision. Survey
students to check validity of courses. Incorporate student suggestion in
final course offerings.

Steps one, two and three above could be utilized in resolving apparent curric-
ular areas prior to March 1, 1971. During the month of March, 1571, the Year-Round
Educatiou Department plans to release loczl key curriculum specialists to develop
the conversion or tooling-up plan, as scheduled, during this second phase of the
study.

The Utica Community School district has a commitment to submit the conversion
plan to the Michigan State Department of Education, Curriculum Division, by March
30, 1971, so it is vital that this district gain input prior tc the first of March.

In November, a ccst analysis plan was developed in cooperation with key
selected curriculum system chairmen. This cost plan will enablé the State Department
of Education, with school Superintendents involved, to assemble)the necessary material
so proper legislation can be enacted in time to implement the tooling-ur plan as soon
as possible

If everything proceeds according tc schedule, Utica would be receiving notifi-
cation of é third grant in April, 1971. This would enable the district to implement

the tooling-up (curriculum conversicm) plan during the summer of 1971.
-5 -




Fzilure of continuocus success patterns will cnly serve to delay the fall, 1972
implementation date. This would cnly further delay the first fifth optional summer

term beyond the June, 1973 deadline, as originally suggested by the Michigan State

Department of Education as z cdesirable pilot starting time.

Steps four, five and six of the report mentioned here-in should be completed by

the end of May, 1971, which wculd include the Zevelopment of new 'term' labels and

new ‘'term'’ class descriptions.

Should you have any questions, please feel free to utilize my services. My

number is 739-0400, ext. 67 or €8.




WHAT IS THE OPTIONAL FIVE TERM YEAR~ROUND SCHOOL PROGRAM?
As compiled by

George B. Glinke, Director
Year-Round Education

Structurally, the five term optional year-round educational concert does two
things:

1. Restructures the traditional school curriculum from two 90-day semesters
with seven days to open and close school and to maintain records to a four-
term regular school year consisting of 47-day terms. This permits four 45-
day (nine-week) terms with provision for one day to open and one day to
close each term which will extend the traditional school year one day from
the present 187 days to a new year of 188 days.

This also permits twice as many students opportunities to reschedule personal
class choices from new term class offerings.

2. Reschedules the traditional school year at a possible future day by provid-
ing an optional 47-day fifth summer term. The student would take a regular
school year and then have the option to choose the fifth optional summer
term. At this point in his school program, the student would be free to
choose his school schedule on an optional year-round basis, dropping out a
term other than summer if he sc chocses.

If he chcoses not to drop cut of school for an opticnal term, he shall be
utilizing the zaccelerated or enriched phase of his school program. while at
the same time,; fully utilizing the new restructured curriculum to better
meet his own personal educational needs.

To be meaningful, an effort must be mads to provide a rather complete program
during each term, while requiring minimum prerequisites and/or sequential offerings.

Provisions must be available for a pupil tec choose to werk and/or go on vacation at a
time other than during the summer without undue penalty.

Tc merely divide the textbook or class into terms instead of semesters is not
sufficient. Without extensive revision of educational gozls and an intensive analysis
of the curuculum, four terms of school will be no more of an exciting prospect than
two semesters.

Among the reasons for choosing the Five Term Optional Year-Round Education con-
cept for this school district were: the nine-week survey approach currently being
utilized in the seventh grade in our junior high schools and the new term marking
period adopted one year ago in cur high schools.

The new ‘‘term” Language Arts, E.P.I.C. pilct program to be introduced at Utica High
School sets the pattern for the new kind of curriculum development expected to emerge
as restructured curriculum from the year-round education concept. These new concepts
blend themselves well to the restructured curriculum which will improve the opportunity
to provide equal quality and quantity educational choices for our boys and girls.

The ""term’ parent—teacher conference utilized in our elementary schools also
blend themselves well with the Optional Five Term Educational Concept.

-7 -
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Many factors other than time, number and amcunt of days must be weighed when
restructuring curriculum. Each term course must be 2 complete and autonomous unit.
The number of possible courses within a given discipline must be broad emough to
assure continuous learning opportunities for the pupil.

With the Five Term Optional Year-Rouné Educational Plan, this scheool district
can offer greater flexibility, beth in scheduling and in curriculum offerings. The
possibilities at this time appear unlimited while benefits to pupils are great. If a
pupil so chooses, he may take a2 greater number of courses during a twelve-mecnth
period. Such a choice permits him several cpticns: he may graduate at an earlier
date, enrich his plan of studies, take remecdizal work if required or take an altermate
course if he is unsuccessful in a particular term offering. -

The possibilities with the Distributive Edﬁcation ard the Co-op Program,
while taking a lighter loacd aurlng the regular school year, working part-time,
are virtually unlimited.

To' a great extent, the student may vary his studies according to interest and
convenience as course offerings become less sequential in many subject areas.

The advantage of the Optional Five Term Year-Round Educational Plan is that it
enables both vertical and horizontal individual student development while at the
same time enables the school district to- develop new "mini’ course concepts on a
year-round basis. These new “ebbreviated” classes will be most effective during
the off or cdown period where educational enrichment, make-up or broader learning

experiences can be made availatle for boys and girls in Utica, Michigan.

Before the district embarks on a year-round esucatlonal concept, it must first
restructure the curriculum.




APPENDIX C

69,
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YEAR-ROUND SCHOOLING: IT'S SIGNIFICANCE FOR THE 70'S -

SCHOOLS--They (slide) come in all sizes (slide) and shapes (slide) and types,
don't they?

But all schools have some things in common; like classrooms (slide), courses
(slide) and teaching (slide).

The Utica Community Schools is 10 exception. Your Board of Education must
constantly evaluate its (slide) system of classrooms, courses (slide), and teach-
ing in order to (slide) keep in tune with the educational needs of our student

body and community.

This school district's continuing appraisal has resulted in a number of
significant local educational improvements in recent years.

It has led us to build our schools architecturally alike whenever possible,
with a resulting savings on design, construction and maintenance costs. Here
are some examples: (slide) the new Collins (slide) and Walsh (slide) Elementary
Schools (slide), and the Davis (slide) and Malow (slide) Junior High Schools.

It has led us to more than double the number of vocational-technical (slide)
education courses and programs for students (slide) who will be seeking good jobs
(slide) after graduation.

It has led us to making our school buildings available as (slide) centers for
the entire community's ambitions, (slide) interests and needs.

It has led us to the successful use of five-year planning (slide) for build-
ing and financial needs in order to cut down on election costs and to make orderly

plans for our growth and progress.

And finally, it has led us to considering the educational (slide) and
economic benefits of year-round education for our student body.

Tonight (today) we are going to talk about some of the major findings of our
study, some of the decisions that have already been made based on these findings,

and our future plans.

In other words (slide), we are going to discuss "Year-Round Schooling: 1It's
Significance for the 70's.”

The groundwork for our study was laid in April, 1967, when the Board of
Education (slide) asked Michigan State University to conduct a general review of
year-round schooling in the nation.

It is noteworthy that the Board of Education moved on the study even though,
only four months earlier, (slide) voters approved a fifteen and one-half million
dollar construction program and tax increase to last until the 1971-72 school

year.

The Michigan State report (slide) included a recommendation that a leccal
committee could best assess the actual savings and educational benefits of year-
round schools, plus the local reaction of the community to it.

e
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The School Board accepted this recomendation (slide) and a 21~member Citizens
Advisory Committee was formed in September, 1968. : : e e

Hardiy had this gronp'begun its.study wﬁen'the Michigan Department of Educa-
tion announced that one hundred thousand dollars was avallable to assist school
districts in their research.

We were among 47 school districts (slide)’to;appi& for a grant and six to
receive one. We were awarded nineteen thousand five hundred dollars in March,

19€9. .

Our more intensive study began in July, 1969;.(slide) with the gathering
of more than 200 books, periodicals and newspaper . articles on year—round education.

A task force of teachers and administrators (slide) started looking at the
effects year-round education would have on the courses of study taught in the

school district.

. Our business office (slide) began investigating the dollars and cents impli-
cations of 1l2-month schooling. - : :

A series of opinion surveys (slide) that sought the year—rbund school reac-
tions of more than 4,500 residents, teachers, students, school administrators
and business and industrizl officials was also prepared. :

We:organized a conference in Port Huron {slide) that brought us in contact
with personnel from other school districts in the state and nation considering
or experimenting with a 12-month education plan. o

In larch, 1970, local residents were informed of our initial findings
(slide) when a special newsletter was disfributed to our more than 20 000 homes

and apartments.

The entire year of work was summarized (slide) in a 580-page report that was
presented to the Board. of Education last July.

The School Board has since reviewed the progress report and approved the
continuation (slide) of the study for this school year. The State Board of Educa-

tion ha also continued our grant. -

-I regret to say that this presentation will not analyze each- and every item
that was researched and studied. ‘ L :

This is because the study revealed (slide) that year-round education has
implications for every phase of our educational ‘operation—-from school- bus trans-
portation to preventative maintenancé’ to future staff hiring. T T S e

However, there are three areas of major significance.for residents and .students,
and these deserve an in depth explanation (slide). These three areas are the type -
of year-round schedule being considered, and the effects of this plan on our pro-

grams of study and school fimarces.
First I'd'like to explaia the type-bf year-rbund schedule that\is;Beiné_pon;'
sidered for our secondary school students.

.- 7R
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"As you know, the average high school (slide)'currently consists of two sem-
esters of approximately 90 days of school from early September to early June. °

" Qur study has led us to consider (slide) splitting the’ two 90-day long
semesters into four 45-day long terms. - :

In addition, a fifth 45-day term (slide) that a student could attend nly if
he wished to would be offered dur1n¢ the summer. '

Under this term system (slide), a student would receive one-half semester -
of credit for each successful passage of a 45-day long course.

A student might voluntarily enroll in‘the summer term for three reasons: °
1, to speed up his education and graduate early; 2, to take (slide) special em-
richment courses he could not arrange to take during the regular school year, or
3, (slide) to take a full schedule of regular coursed during the summer term and '
miss one of the four terms scheduled during the regular school year. - -

The reason we are not considering forced student scheduling durirg the stmmer
is that very few residents appear to be in favor of it if it affects their children’
or their ramily vacation schedule.

A total of 887 (slide) of the persons interviewed in our community surveys
stated that summer was their first vacation choice.

So, since its your children and your pocketbooks that we are considering in
our study of year-round schooling, we are abiding by your overwhelming {indfcation
that you do not want forced student scheduling during the summer months at this

time.

The second significant phase of our study had to do with the effects of
year-round schooling on the programs of study offered to students here (slide).

- Our finding is that the five-term ‘(slide) school year calendar could provide
several new educational advantages for the student body; one of these: advantages
is program flexibility.

nfortunately, the current semester: calendar system sometimes blocks a
student from taking courses out of his chosen field. ‘ P

" This means a student taking college preparatory subjects may sometimes have
difficulty enrolling in an automative mechanics course, or vice versa.' '~

However, by splitting the semesters into terms}'the class scheduling flexi-
bility (slide) is doubled and studentS'will have more chances to enroll in all -
courses they desire.

‘The term school calendar system could also help keep potential dropouts in
school ' : T o :

For example, if family finances were a problem; the student (slide) could
work full-time during the fall or winter and go to school during the summer when
many other: students- are looking ‘for jobs. :



If a student became ill (slide)  during any given temm, he could still keep
his class standing by- attending the next four . terms. - L

Gifted students could take advanced (slioe) enr1chment courses dur1ng the
summer under a, five-term program. : .

Slower students cou1d be helped by remedial courses available at- this time.,
There already is an actual example of some of the educatlonal improvements '

possible under a term approach in a new English program that begins in January

at Utica - High" School. : C ey .

Under this program, called E P.I.C., the former (slide) 13 semester-lono .
English courses have been expanded to, 85 45—~ day selections (slide).

Although a much wider variety of courses will be available under the E P. I C.
Program (slide), each of them will have the same underlying goals as current
English courses--to improve reading, speaking; writing, thinking..and listening
skills. '

-
?

A final potential advantage of th1s new system is that even if the - voluntar;
summer term failed (slide) due to lack of interest, students wou. would still benefit
from increased program flexibility “during the regular school year.

The last major area of our year-round schools study involved rinances (slide).

Our finding was that 12-month schooling would not be an immediate financial
cure-all for the costs of education, but it could result: (slide) in long range
savings. i _ . e v Cl

~Historically, the major argument for year-round schooling .has been-that money
can be 'saved in the construction cost portion of-a school dlstrlct S, budget.,”-

And theoretically, under a five—term building use program,;our,schools !
(slide) could be occupied by 25% more students each year.

| In fact if all of our schools were filled for five terms every year,_our
research indicated that approximately seventy-five million dollars could be
saved in construction costs during the next.10 years.

However, it is unrealistic to assume that a11 of our schools mould be imme-
diately used year-round, .particulary recalling.those 887 (slide) of the residents
we interviewed who said summer was their first vacation choice. . -

. There is another reason.we could not:expect immediate savings in construc-
tion costs. . It.is.ithat we:soon will qualify for a new state law which.(slide)... .
allows us to delay payment on up to 75% of .our current construction expenses . .- .
until some of the older buildings in the district are paid for. .- .o L.

Under this 1aw, it will be at.least 1987 (slide) before -our " construction
tax rate can be.:lowered.  ‘I'm sure you will agree -that. .this..makes our potential

constructioea:- savinos ‘a very 1ong,range prop031tion._ ﬁm,..:a T - g;;-

It is also important to note that our construction payments currently account
(slide) for only 25/ of our annual school district. budget. T P

.-
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On the other hand, our study indicated that the remaiming 75% of our budget
that goes to operate the schools (slide) could be ‘substantially increased ini~
tially if we convert to a five—term program.

These additional costs would be due in part to the time and expense of revamp-
ing all courses of study from semester to term programs, to the (slide) lack of
state financial aid for students who might enroll in a summer term each .year’
strictly to enrich their education, and to the {slide) sophisticated computerized
scheduling system that a five—term program.would require. -

In response to these potential financial problems, your Board of. Education )
has already taken the position that it does not intend for this school district

to become a financial guinea pig for year-round schools.

That is, this scbool district does not intend (slide) to start a year—round
program- unless state or federal sources help underwrite any,additional costs.

The residents we interviewed (slide) echoed this feeling.

Only 10% (slide) of them stated they would be willing to pay additonal taxes
for a year-round school program, even if it improved.- educational opportunites for

students.

You know, it would be easy to cite the opposition to forced summer student
attendance ‘and the possibility of "additional costs for the program as reasons
for scrapping the year-round study ccmpletely.

But you must remember that the study also uncovered some promising possibil-»
ities for improving our local educational programs. ST

* Knowing" this,'the‘Board ‘of Education :(slide). would feel remiss in its: respon-
sibility if it°did not:continue to explore year-round:schooling within the:strict
guidelines (slide) that there will be no forced student scheduling during the
summer and no increase in taxes to underwrite the costs. of the programs.

Wizh these guidelines in mind, our plans (slide) for the year~round school
study this- year are three-fold.

The first is this presentation, which is designed to bring you up-to-date
(slide) on the progress of our study and research.

Two (slide), -the- development of plans to revise our courses of study from a’
semester to a term schedule.- S - S . PR

Three (slide),-the development of ‘plans for ‘'a pilot-year=round school .pro-
gram, - The reason (slide) for-a pilot program is to- give the school district,; stu~
dents and the public:some praccical experience in dealing with the many changes
that such a program-would create. : . r N S o .

_ In closing, I hope~this presentation has-accomplishéd its.goal of bringing
you up-to-date on one ofithe -many ways this school districti.is:constantly evalu-
... ating its classrooms, courses and teaching in .an: attempt to obtain the.greatest
educational return for every local tax and state dollar it received. :
we will continue to keep you informed ‘as. w2l research (slide) lZ-month school~
ing and other significant educational issues during our journey through the.1970's.
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RESULTS OF PHASE II, THE CO:MUNICATIONS PHASE

(SLIDE PRESENTATIONS)
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THE SIGNIFICANCE OF THE REACTIONS TO THE 112 YEAR-ROUND SCHOOL PRESENTATIOWNS

In the section which follows, the Director of Year-Round Education has noted his
own professional reaction of the group response to the presentation as given.

The presertation explains the concept of year-round schools and the concept is the
main focus of this year's entire communications phase. The stated reaction found in
this section then beccmes the Director's personal assessment toward the acceptance of

the concept.

The concept of the optional five-term year-round school plan negates the polari-
zation of local residents for or against the approach because those parents and students
wanting to participate may do so, while at the same time, those parents and students
wishing to keep the traditional but restructured school year may also have that choice.

In the final analysis, should additional information be desired over the accep-
tance of the comcept of year-round education within the Utica Community School District,
an actual student schedule be built around the fifth optional summer cerm after student
surveys so the district can resolve the following question surrounding the proposed
pilot program. 'Will students actually attend a tuition free regular credit term of
school during all or part of the summertime.'" According to early survey results, 50%
of our students indicated they would attend a tuition summer school to broaden or accel-

erate their education.

George B. Glinke, Director
Year~Round Education

1Feasibility Study, Utica Community Schools, July, 1970, p. 196.
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As a result of the research over year-round education from the original
feasibility study (The Four-Quarter Staggered School Year, 1969-70), the Office
of Year-Round Education developed a position paper on the optional five-term year-
round educational plan. vl : : -

LOCAL APPROVAL TO PROCEED

On September 9, 1970, the Steering Committee, Year—Round<Education1, apgroved
the position paper on the five-term optional educational plan, along with goals
as developed by the Office of Year-Round Education. It was this presentation and
acceptance which enabled the communications phase to begin. = .

On September- 15, 1970 th2 Citizens Advisory Committee Year—Round Education,
passed the following two motions: :

Motion 1. Moved by Mr. Holland, seconded by -Sister Paula, recommend-
ing that the Citizens Advisory Committee, Year-Round
School, drop the mandated four-quarter staggered plan
for lack of positive public opinion. Passed by
unanimous vote. .

Motion 2. Moved by Mrs. Cornett, seconded by Ron Davies, that this
. ' Citizens Advisory Committee; Year-Round Education, indi-

cate their support of the five-term optional year-round
educational concept and direct the Superintendent of
Schools to present our recommendations, along Wwith the
position paper and the year-round educational project
I1I goals for the 1970-71 school year, to the Board of
Education at their September 28, 1970 meeting for their
approval. Passed by unanimous vote.

On September 28, 1970, the Board of Education reviewed the position paper on
the optional five-term year-round-‘educational plan and following a brief question
and answer period, passed the following motion.

MOTION by Matrille, supported by Schmidt, that the Board of Education
approve the recommendation of the Year-Round School Citizens- Advisory
Committee as follows: ‘That the study of the mandated four-quarter
year-round school plan not be continued--AND, that the Board of -
Education adopt the position paper on the optional five-term year-
round educational plan, including the year-round education’ ‘Project

IT goals for the 1970-71 school year. Passed by unanimous vote.

" Between November, 1970, and March, 1971 the Office of’Year—Round Education
has been and is scheduled to present an l4-minute slide” presentation to civic,
social and fraternal ‘groups along with presentations to all faculties and other
school affiliated groups within the Utica Community’SchoolﬁDistrict, including -
P.T.0., P.T.A. and Library Mothers. Over 100 such presentations are being shown
to nearly 4,000 local residents. This fulfills the charge from the second grant -
from the Hichigan State Board of Education and.lays the groundwork for Phase III.

1See the Flow Chart for Year—Round Schools on page’ 16 Section G Chapter II.

79



The communications phase was unofficially1 ended on March 2, 1971, when the
Citizens Advisory Committee, Year—Round Education, approved the tooling-up plan
(see Appendix E.) ; e L

The following schedule of presentations fulfills'this.district's.committment
with Phase I1I:

DATE

9-9-70

9-15-70

9-28-70

9-30-70
10-5-70
10-7-70

10-21-70

10-29-70

GROUP

- Steering Committee,. Year-Round .

Education

Citizens Advisory Committee,

Year—Round Education

Board of Education .

- Plumbrook Elem. P.T.A. -

Ewell Elem. Parents Curriculuu-CQuﬁéil
Optimist Club

Utica Education Association,
- Control -Implementation Session -

Year;Round Education Steering

' NO.' OF PEOPLE

- 10

31

- | _36

33

L
_l§;21;f

REACTTON

Cood‘ ,

. .Good. -

.. Pair

Good

Good

'Eositive

Committee, Progress Report for . e
Community Dinner ce o o 210 .. - . © Positive

10-30-70 Dr. Pichel — Cost Analysis . .. . ... = 1 . Positive
11-4-70 Secondary Curriculum'Council S Lo 12 T Positive
11-15-70 ,._;j Eisenhower High School Faculty (I-Service) 28,- : R 'flGoodg L

11-6-70 Eppler Jr. and Shelby Jr. High Faculty - 55. o -..-.Eositive |

11-6-70 _Utica High Faculty LT e L . Fair

11-6-70 Sterling Jr. and Davis Jr.~Highs;~,-” .. 85 . .. ..  .Good

- .

11-6-70 _ Stevenson High School ._;fi'.pfffgft_;;’“hlgb,,l.dlh; .. ‘Good
11-10-70 Michigen State Board of Edueation | )
R . Meeting (General year-round T T R e p
 proposal for Phase II) e M0 D pestetve

11-19-70 .  Antual Commmity, Dinner aE Malow U ass T sed ot
| (A1l community leaders) ,_s__pé,._,;,;}g,i‘_ L w.'Excellent,g

ey e e R - .
i : T [ . .. oo, P

1The Office of Year-Round Education had 18 year-round school presentations o
scheduled after this: meeting through Memorial Day on May 30, 1971 Lot

2rirst started using the slide presentation (73 slides) found in Appendix C.
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DATE
12~2-70
12~7-70
12-8-70
12~9-70

12-9-70

12-11-70
12-15-70

12-15-70
12-15-70

12-16-70
12-16-70
12-16-70
1-5-71

1-5~71

1-6-71
1-6-71

1-6~71

1-7-71

1-7-71

1-7-71
1-11-71
1-12-71
1-12-71
1-12-71
1-13-71

GROUP
torgan Elem. Library Mothers
Ewell Elem. Mothers Club
Eppler Jr. High Faculty
Monfort Elem. Faculty

Utica Education Association
Executive Board

Cluster 3 and 4 (Administrators)
Secondary Steering Committee

Utica High Faculty
Food Service Personnel

Bus privers

Elementary Steering Committee

System-Wide Secondary Dept. Heads

Magahay Elem. Library lMothers

Beta Sigma Phi

Schwartzkoff Elem. Faculty
Walsh Elem. Room Mothers

Stevenson High Faculty

Cluéeer #1

Cluster #2

Sheiby Lions

Sterling Jr. High

Plumbrook Elem. Faculty
Gibbing Elem. Library Mothers

Flickinger Elem. Faculty

Utica Educational Secretaries Assn..

< e
. N &

2 f

NO. OF PEOPLE

18-
34 -
40
23
43
.lé e
iO

52
77

106.
16 .
1 14 .

16

18
19
81

12

- 18 clee

41
23
.91
18

- 17

REACTTON
Good -

Very Good
Fair .

Good

- Good
Good
Good

Fair to
Good

Fair to
Good

Good_

Good”.

Geod
Interested

Somewhat
Critical

Fair
Fair

Fair to
Good

~ Good
Fair
Fair
Gogd -
Fair
Good °
Warm

Fair to
Good



DATE - ' GROU? NO. OF PEOPLE REACTION

1-14-71 Jack Harvey Elem. Faculty . ..... - 30 .. . Good
1-14-71 Sterling Elem. Library lMothers L . .21 - Good
1-14-71 West Utica Elem. Faculty ‘ S 25 Good
1-18-71- Alfa Delta Kappa e 18 - : EFair
1-18~71 Beta Sigma Phi S PR S o Good
1—19;71‘ Magahay Eiem. Faculty | B ”if - Good
1-19-71 Walsh Elem. Faculty 23 Fatr
1;19-71 Messmore Elem. Faculty R .21 o "cébd“
1-19271 Disco P.T.A. 53 | Fair
1-20-71- Wiley Elem. Faculty G 25 . Fair
1421;71. Twilight Lakes Homeowners 28 éood
1-21-71 Flickinger Elem. Library Mothers 18 Good
1-21-71 Sterling ﬁeigﬁts Rotary ’ | " ’-“ié 7 GSAJ -
1-26-71  Chamber of Commerce T o o
e (Warren-Sterling Heights) s . 28 - Fair
1-27-71 Student Teachers : 61 - Good.
1-27-7i Sterling Heights Jaycees 14 Good
1-28-71 Gibbiné Elem. Faculty Ty | Fair
2-1-71 Jack Harvey Elem. P.T.O. T s Interested
2-1-71 Citizens Alert B Good
2-2-71 Morgan Elem. Faculty 2y . - Good
2-2-71 Crissman Elem. Library Mothers 16 L - Fair. .:
2-2-71 Utica Rotary RN .o H L Good -
2=3-71 . Collins Elem. Faculty iy ix9 . o - Good -
2-3-7%- Auburnshire and Burr Elem. Faculties .- .. -23: - - | - Good.
2-3~71. Village Square Co-op NS TR NN - S - Good : .-
2-4-71 Crissman Elem. Faculty e A8 © Good :. -

2-4-71 Sterling Elem. Faculty.:" . . .. s o 0190 . Good




DATE
.z—4¥71

2-5-71

2-9-71

2-10-71
2-11-71
2-11-71
- 2-11-71
2-15-71
2-16-71
2-16-71
2-17-71
2-17-71
2-17-71
2-18-71
2-23-71
2-23-71
2-24-71
- 2-25-71
3-2-71

3-2-71

3-3-71
3-9-71
3-16-71
3-17-71
3-17-71

3-23-71

1Passed a

recommendation to pilot in grades 10-12

. 83 a2

i

83 o

30

18

- GROUP ~ NO. OF PEOPLE
Utica Lions Club | 28
First Friday Club
Timberline Howeowners .43
Collins Elem. Mothers Club 18.‘
Ewell Elem. Faculty‘ 20
Messmore P.T.O. | 18
Knights of Columbus Meeting 72
Crissman Special Educat;qn | 43
Switzer Elem. P.T.A. | 40
St. Lawrence Parent C;uﬁ | 60
Switzer Elem. Facul;y | }30
Dresden Elem. Facultf 26
V.FfW.
West Utica Elem. P.T.O. 60
Morgan Elem. Faculty
Davis Jr. High Faculty 40
Rose Kidd Elem. Faculty 20
" Dresden Elem. Library Mothers 18
Shelby Jr. High Faculty 36
' Citizens Advisory Comnjttee Meeting,
Year-Round Education 16
Lincoln Homeowners 36
Jack Harvey Elem. Parents 21
Wiley Elem. P.T.A. 53
Macomb County Asst. Principals 46
Oakbrook Homeowners 83
Peace Lutheran P.T.O. 38

. Good

REACTION

Good

Excellent

 Fair

Good
-G;OQ.
oos

A.leéd
" Good
.fFair
;Gqéd\
arn

Good

" Good
~ Good
Very Good

Good

Excellent
Excellent
Excellent
Good
Excellent

Very Good

Good



DATE
3-29-71
3-30-71
3-30-71
3-31-71
3;51471
3-31-71
4-20-71
4-20-71
4-20-71
4-21-71
422271
4-22-81
4-27-71

4-29-71

5-18-71

5-26-71

GROUP
Plumbrook Homeowners
Inter City Student Council
Walsh P.T.O.
Schwarzkoff P.T.0.
Timberline Homeowners (Mr. MacGregor)
Eisenhswer High School Faculty
Morgan P.T.A. e
Eisenhower High School Std&éﬁt.ﬁoﬁncii
Stevenson High School StudenFJCoﬁﬁéil:
Sterling Heights Jaycees Ahxiiiér§:
Utica ﬁigh School Student Council
Eastern Star o

Gibbing Elem. P.T.O.

Senior Citizens Presentation on =
Year-Round Education

Monfort Elem. P.T.A.

V.F.W. Post #4659

NO. OF PEOPLE

18
19
5
48
12
26
o
31
33
.
33
45
. 155
(43

17

REACTION

N

,'Caod

-Véfy Good

Good
Excellent
" Good
Excellent
véfy Gdod
Véfj-ééod
 ;6066
.mébod:

Excellent
" Good
;;Good-
. - Good

.. Fair

This completes 112 presentations to over 4,000 qual area resideats.
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A TCOLING UP PLAN
TO MOVE TOWARD
THE OPTIONAL FIVE-TERM
YEAR-ROUND EDUCATIONAL CONCEPT
INCLUDING
THE CUST ANALYSIS FOR PHASES III & IV

1971-7976

As completed by
-George B. Glinke, Director

Year-Round Education

January, 1971



INTRODUCTION

The following tooling-up plan, along with a preliminary cost analysis will
provide the necessary framework to move into and through the curriculum ccnvez-

expenses needed for the successful completion of a three-year pilot program in
..this school district (See Appendix A).

'Appendix B explains the Curriculum Standing Committee as found in the Uiica
Community School District Master Agreement. Appendix C covers suggested patteiis
necessary, to develop -new term course labels.along with new course class descrip-

‘tions.




LOCAL APPROVAL TO PROCEED

On September 9, 1970, the Steering Commlttee Year—Round Education, approved
the position paper on the Five-Term Optional. Educational Plan along'w1th goals
as developed by the Office of Year-Round Education, .

On September 15, 1970, the Citizens Advisory Committee, Year<Round Education,
passed the following. two motions: : : :

Motion 1. Moved by Mr. Holland, seconded by Sister Paula, recommending that the
Citizens Advisory Committee, Year-Round School, drop the maﬁdatéd'Fbur-
Quarter Staggered Plan for lack of positive public opinion. Passed by
unanimous vote. '

Motion 2. Moved by Mrs. Corrett, seconded by Ron Davies, that this Citizens
Advisory Committee, Year-Round Education, indicate their support of the
Five-Term Optional Year-Round Educational Concept and direct the
Superintendent of Schools to present our recommendations, along with
the positon paper and the Year-Round Educational Project II goals for
the 1970-71 school year., to the Board of Education at their September
28, 1970 meeting for their approval. Passed by unanimous vote.

On September 28, 1570, the Board of Education reviewed the position paper on
the Optional Five~Term Year-Round Educational Plan and following a brief question
and answer period, passed the following motion:

MOTION by Matrille, supported by Schmidt, that the Board of Education
approve the recommendation of the Year-Round Citizens Advisory Commit-
tee as follows: "'That the study of the mandated four-quarter year-
round school plen not be continued--AND, that the Board of Education
adopt the position paper on the optional five-term year-round educa-
tional plan, including the year--round education Project II Goals for
the 1970-71 school year. Passed by unanimous vote.

Between November, 1970, and March, 1571, the Office of Year~Round Education
has been and is scheduled to present an 18-minute slide presenation to civic,
social and fratermal groups along with presentations tc all faculties and other
school affiliated grcups within the Utica Community School District, including
P.T.0., P.T.A. and Library Mothers. Nearly 100 such presentations are being shown
to over 4,000 residents. This fulfills the charge from the second grant from the
Michigan State Board of Education and lays the groundwork for Phase III.

CRIGINAL PLANS

It was the intention for the Office of Year-Roundé Education to release key
curriculum people (classroom teachers) during the month of March, 1971, to develop

"a tooling-up plan for curriculum restructuriag prior to a year-round pilot program.

Instead, this school district will utilize present curriculum organization
(Appendix B) along with the cost analysis (see page 3). The six steps suggested
for use in the E.P.I.C. approach (see Appendix C) will also be used to develop
the mew restructured term curriculum (Phase III).
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Three thousand dollars have been reserved from the second grant (the commun-
ications phase) to begin researching andé developing tentative term course lavels
and writing course descriptions. Social Studies and Science were chosen because
of previcus interest and availability of resrouce personnel in those two areas.

The tooling-up plan and results of the new term courses including course
descriptions will be submitted to the Michigan State Department of Education
along with the pilot program cost analysis as further evidence cf this community's
committment in its move toward a new restructured term curriculum during the 1971

report to Lansing.

It will be this cost analysis plan, which will enable the Michigan State
Department of Education with school Superintendents involved, to assemble the
necessary materizl so proper leglsratlon can be enacted toc 1mplement the tooling-

up plan (Phase III).

" ‘SUGGESTED ACTIViTY'BEIWEEN’JANUARY 1971 AND MARCH, 1971%

A model to move. toward was suggested by the Michigan State Department of
Education, Curriculum D1V1Slon,_ In the goals for Phase II under the Suggested
Three—Year Time ScheduleV; page 6, were points nos..5 and 6 as shown below:

L'S."””Develop new systemrw1de term course labels for all new term classes to
be found with ‘the restructured curriculum. :

6. Start writing new course descriptions to match above. new course term
labels. :

*Ihe'Curriculum Office is. pleased to announce that the Utica Community Schools
has started implementing these two model goals-..

te.,

SPRING, 1971,L§ ;

) ' PEFY A , .-

Tf everythlng proceeds according to scheaule, Utica w1ll be rece1v1ng not1f1—
cation’of a third successive grant in April, 1971.. Thls will enable the district
to continue to implement the tooling-up (currlculum conver81on) plan beginning

..with the suzmer of 1971 and running through August,.1972.° Failure of a third
' grant this spring. w1ll .;set the d1str1ct back and thus,'oelay the pilot program
at th1s tlme. _ . : .- e :

el SUPPLEMENTAL INFORMATION FOR l97ir72 PHASE II1
CURRICULUM CONVERSION FOR YEAR-ROUND
EDUCATIONAL PROGRAM IN UTICA, MICHIGAN*

Phase III, Year-Round Education, Utica Community Schools, will begin with
the district converting curriculum (from two semesters to a four-term 45-day con—
cept) between June, 1971, and August, 1973. The first actual fifth optional summer
term would then be schedule to begin either the summer of 1973 -or 1974.

*See?Appendix A
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Phase I 196%9-70 Feasibility Study
. Phase II - 1970-71 - Communications Phase

"“Phase TII  1971-72 - ** - Convert curriculum from two semesters to four
R T 45~ dav terms - ‘

- Phase IV 1972-76 Conduct pllOt programs if funding becomes
' - h ‘ avallable to 1mplement preceedlng phase

?Hasejv.  _.°Fal1 and 'Deoisioﬁ'to expand pilot concept to lower
S " 'Winter, 1976 1lévels 2nd to expand areas of district

. The fear—Round Educational Study, vhich began in this school district in 1966,
galnec support durlng 1967 and 1968 wihen a Citizens Advisory Committee, Year-Round
Educatlon, was formeo (see locar apprOVal ‘to date page 1).

CCST OF IMPLEMENTATIOL

The actual cost of impiementation of the pilot program (1972-1976) which is
Phase IV would be based on regular state 2id reimbursement plus additional funds,
to be determlned durlng Pnase III, 1971-1972 (the curriculum conversion phase)
where flnal currlculun rev151on and actual scheduling takes place. It would
appear that thé“Mlchlgan State Department of Education will make several year-
_round educational recommendations to the hlchlgan State Board of Education. It is
“our" hope ‘that thése recommendations will concur with local ‘aims and long-range
objectives, among which will be that of prov1d1ng extra state -funds to encourage
pilot programs in school districts similar to Utica, Michigan.

Successful movement toward Phase III, to convert curriculum, will deperd uporn
successful application to state sources of approx1mately $250,000 in grades 7-12.
The" foliow1ng cost analysis will enable both’the Michigan State Department of
Education and the Michigan State Legislature tc enact the necessary legsilation to
permit restructuring the basic 7-1Z curriculum in the Utica Community School
District to prepare for & pilot program.

. The cost analysis to move towarc Phase IrI curriculum conversicm, 1971-72
:school year, is_ as fol]ows. ' S

HE

DA S

* . THE COST ANALYSIS FOR PHASES IIT & IV

soP R b

Before the Utica Community School District can convert from the present two-
semester six-week optiocnal summer school to the new four-term 45-day concept, time
must be provided to oevelop a new term. curriculum. Folilowing discussion with local
school officials concerning .curricukum: reV1slon. particularly on the scale mentioned
in Phase I, the Feasibility’ Seudy '1969-70; it- -was :felt’ that $445,000 was needed
should the district restructure all ?radee over 'a’ ‘three-year period, 1971-74.

. Whlle mentlon shou’c be’ made a* ‘this tlme of rhe problem of air condltlonlng

“fall ex1st1ng Bulldlngs, it shonlc bé noted tnat 1n the case of- conauctlng a pilot

“year-round educatlonal prograa in, utlca . there woule be no_ neea to “expend this
type of expendlture at this time. The pilot pregram would most Ilkely, involve
grades 10-12 at one of our two new high schools, which have complete year-round
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temperature control already schedulec to be installed when the new buildings open
in September, 1972 and in September, 1973.

For the purpose of this cost analysis, it has been determined that it would
take $250,000 to convert the Utica Community Schools District's curriculum in
grades 7-12 during Phase III (1971-13972) the curriculum revision phase (see fol-

... lowing page).

Subject areas would require committees of between three and five people to
spend six weeks during the summer of 1971 developing a new curriculum structure.
The remainder of the breakdcwn involving curriculum restructure may best be met
by spending one week in-service during Phase III and two weeks of final prepara-
tion during the second summer prior to beginning the pilot program and an additional
one week in-service training period cduring the early stages of Phase IV, the first

vear of the pilot operation.

Additional funds must be made available during the actual three-year pilot
program to insure on-siz:: continuous evaluatiocn.®* It would be expected that
r-additional regular time be spent during the ccurse of the conversion peried as
part of regular in-service contribution to handle an ongoing continuous program
of curriculum evaluation and t5 handle all of the last minute problems that will
. emerge just prior to actual operation. Monies must also be set aside for research
and development, establishing administrative leadership teams, office supplies and

...Secretarial help.

Additional funds must be made available for visitation to other districts,

. -resrouce people, speakers, conferences and monies must be made available for types
of weekend seminar approaches to utilize ongoing restructuring of the present
curriculum. These types of expenses will be spread over a fifteen-month period

. prior to the start of the pilot program in September of 1972 and are to be consid-
ered basic to Phase III. :

In addition to the atove mentioned expenses, provisions must be made for both
»..Introductory and ongoing in-service training for those staff members scheduled to
teach in the pilot program.

LA W P el T

EEE R TR Heron. BN
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1. 60 people woriing appreximateiy 10 weeks as $177,500
" follows:

a. 6 weeks’ sulmer, 1971 Sl e .

b. 1 week rzlease time during regular school
. year, 1°71-72

i c. 2 weeks sumer, 1972

.'iﬁ”?._ "a. z‘l'aenk release timc as meedad. for both
T intreductory and ongoing in-service train-
1ng for staff members to:.be 1nvolved in
_pl.LOa._ prozran : : “

2. Cost of an administrative cocrdlnatlng team 30,000
 including secrctarial and ofiice help

.3,  Funds for research, rascurces and speakers _ 12,500

4. " Miscellzneouvs conferences, weekend seminars 10,000

travel, printing and supplies...
"5.  Preparatory and:ongeing in-service traipipg | o 10,000
toc oxrient zli teachers in this district

f“f6; Ml;cel1axeous roject expeuse to handle pre- 10,000

proj Xp |
pllot compute:’ programming and other pre-

pllot scnedunlng difficulries . -

$250,000%

a

{Phase’ LII) world ‘Be vcfurnad ko the Michigan State Department of Public In-
struction. This will giw2 the.local district enough flexibility in. preparing
for thypilot program asswuring the State Department that this community is com-
mitted to the e:tended school year concept.

U-ﬂOoe.Sta 5 fuiids zot -erivendad -¢iving -the-actual. curriculum conversion phase

g<



APPENDIX A
(THREE~YEAR PILOT EXPENSES)

Per pupil expenditure - 1970-1576

$826.00 per pupil expenditure (actual)

1970-1971

11971-1972.=:$882.00 per pupil expenditure (estimated)

1972-1973 =h$970.00 (estimated lOZ'iﬁéreéée'over 1971-1972)
1973-1974 = $1067.00 (estimated 10Z increase cvei 1972-1973)
1974-1975 = $1173.00 (estimated 10% increase over 1973-1974)
1974-1976 = $1250.00 (eztimated 10% increase over 1973-1974)

Recap - 1974-1%975 (estimated) Second year of proposed three-year pilot program

$1173.00 per pupil cost 180 days

!

$ 294.35 per pupil per term (45 days) of 1/4 of 180-day regular state iad
payment

$294,250.00 cost for 1C00 students summer, 1974
(First optiornal fifth summer term)

$84,000.00 cost for pilot building schedule programmer and additional adminis-
tration prior to, and including. each year of pilot program

$378,250.00 totzl cost, second year (1974-1975) pilot program
$1,134,750.00 total cost to conduct Phase IV (the three-year pilot program)

(Normal state aid would be deducted from this amount to determine
actual three-year pilot expenditure)

Since it is not now known how many pupils in the Utica Community Schools will
be directly involved in the three-year five-term optional year-round educational
concept and how many students will actually attend all five terms or drop out a
term, it is recommended that $1,134,750.00 be allocated to the Utica Community
School District between September 1, 1973 and Avgust 31, 1976 for the purpose of
conducting an effective year-round educational pilot program in this school dis-
trict. -The total amount naeeded in excess of normal state aid will determine the
actual cost of conducting the three-year pilot program in Utica, Michigan between
September, 1973 and Auvgust, 1976 (see paragraph below).

The cost of operating the fifth optional summer term (as listed above) is
tased upon utilizing the second year of the projected three~year pilot program.
It is considered essentiai that funds also be provided for implementation of the
twelve-month program. This would provide computer programming, counseling ser-
vices and community orientation prior to and during the pilot program. $84,000
per year will provide these services.

Curriculum restructuring for all secondary schools, grades 7-12, should not
cost more than $250,000.C0C. The total actual cost of a three-year pilot program
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should run less than $252,000.00. The total cost for a curriculum conversion and
a three-year pilot program should not exceed $502,000.00. Actual cost should be
less, but because of unknown factors, the district feels this should enable the
district to effectively test the social, educational and economic feasibility of
year-round education in Utica, Michigan, both during the curriculum conversion
and three-year pilot program, as scheduled between 1971-1976.



APPENDIX B

ARTICLE IX - CURRICULUM STANDING COMMITTEE*

A, The Board recognizes that the teachers are well qualified to assist in
- formulating policies and programs in curriculum. It is important therefore
that structures and procedures be established to insure that the teacher
have ample opportunity to become actively involved in the areas of curricu-
. lum development and instruction.

B. The Board of Education, therefore, will cooperate in the continuance of
" .the; following Standing Committees:

-'i.._pCéﬁgrél'Cﬁrfiéqluﬂ:Council
C:Q;p';aj'::Elgmen;gry'Steering Committee
,;_p) ::SeCOpdarp'Stéering Committee
c. Structure: |

1. The.Ceﬁtral Curriculum Council will be composed of eight (8) appro-
priate teachers appointed by the U.E.A., six (6) appropriate adminis-~
trators appointed by the Superintendent.

-+ 2. ;. .The Secondary Steering Committee, shall consist of eight (8) teachers
'~ appointed by the U.E.A., six (6) administrators appointed by the Super-
intendent, and three (3) high school students, one (1) each from
Eisenhower, Stevenson and Utica High Schools, appointed by their re-
spective Student Councils.

-~ .:.; .3. The Elementary Steeriﬁg Committee shall consist of ten (10) teacher
: ..z,  representatives selected by the U.E.A. and six (6) administrators
appointed by the Superintendent.

4, The importance of building, subject area and grade level or department
representation should be given high consideration in the U.E.A. appoint-
ments.

5. Central Curriculum Council,; Secondary Steering and Elementary Steering
Committees will meet ome-half (1/2) day per month from October through
May. In addition, the Elementary Steering Committee may recommend up
to sixty (60) days to the Director of Elementary Education for his
approval.

*Agreement Utica Community School District, Utica Education Association, July 1,
1970 - June 30, 1972, pp. 39-41.




D. Purpose of the Curriculum Cormittees:

*]1.
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All major revisions, pilot programs and new programs whether initiated
by teachers: ' or administrators shall be presented in writing to the

appropriate steering committee

" This will include the format of the proposal, rationale behind it and
"'means by‘which it will be implemented or evaluated. -

The Steerlno Committee will forwardé their recommendatlon to the Central
Currlculum Council. : :

They will advise the Board of Education through 'the Superintendent in
matters requiring its action. They will call attention  to the curricula
matters ccnsidered important to the school district and provide contin-
uous evaluation of on-going programs. Their evaluation:will consist of,
but not be limited to, current educational research philosophy and
direct teacher observations. They will serve as ‘a channel of communi-
cation among the school community to bring zbout better understanding

in directions about instructionel matters. .

E. Constltutlon, by—lavs and procedures will be determined by the. committees.

F. Teacher members wzll serve on their respective committees -for the duration
of this Agreement. - ‘ R

'éj_ The members of ‘the Committees cre expected to communicate fully and freely
) w1th those they represent. ' ' B

' .

%A seCondary pilot program seeking approval would pass through both Secondary
Steering Committee znd Central Curriculum Counc1l as would any new innovative

curriculum change.

-~ .



APPENDIX C

SUGGESTED PATTERNS TO DEVELOP NEW TERM CCURSE LABELS
ALONG WITH NEW COURSE CLASS DESCRIPTIONS

1. Isolate problems of present program:*

a. Problems faced by teachers

b. Problems faced by students

C. Problems inherent in currriculum
d. Problems not mentioned above

2. Examine assumptions of present philosophy:

a. Is present curriculum individualized? Should it be?

b. Is chronological age the most relevant in grouping?

c. Are students capable of taking some of the responsibility for their
own?

d. Is there any ome course vzluable enough that it must be taken by all

students?

e. Is there a reason why courses must be a year in length?

f. Is there a "minimum" level of achievement before graduation that
would be applicable and meaningful for all students?

g. What is the most reasonable way to group students in order to facili-
tate ease and effectiveness of both teaching and learning?

h. Would allowing teachers to teach their ‘‘forte™ promote quality in-
struction?

i, What should curriculum design begin with?

3. Produce a framework of curriculum:

Isolate esserntial ingredients which your department feels would be a sound
curriculum. It should be one that resolves your problems in addtion to
fitting the concepts of what the program should be doing philosophically.

4, Resolve needs through courses:

Curriculum theory must become transformed intc arn operational program--usually
in the form of courses. UDnvelop & full complement of courses which will meet

the goals of the curriculum framework.
a. What are thes most important courses?
5. Organize materials and techniques:

In order to get =n idea of what might be involved in developing courses in
curriculum and to write them up in some consistent form, develop each course

according to 2 common fcrmat.

6. Survey students and incorporate them in curriculum revision. Survey students
to check wvalidity of courses. Incorporate student suggestion in final course

offerings.

*As used in the development of the E.P.I.C. concept, Secondary Curriculum. Pat
Swinehart, Chairman; Judy Clark; Elaine Cooper; Ruth Tharpe; and Mary Enger.
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YEAR-ROUND EDUCATION

“THE UTICA STORY"

A reprint of an article éﬁbﬁittgd,fqr publication

December, 1970

By

George B. Glinke, Director
Year—-Round Education




Note: The following article is designed to acquaint
educational leaders with the year-round educational
movement in Utica, Michigan. :

How fast, how far and to where the year-round
educational movement goes in this school district,
the state of Michigan or in this country is not now
known

As a result of the work already completed in our
district, spinoff indicates a re-evaluation 6f basic
teaching-learning siruations which may lead to basic
restructuring of our curriculum.

Copies of the summaries of the first phase, ‘The 1970
Feasibility Studies,' 'which werée brought together in six
school districts invelving eight different districts in
the State of Michigan, can be obtained by writing to:
The Michigan State Department of Education, Board of
Education, Bcard of Water and Light Building, West
Ottawa Street, Lansing, Michigan 489C2. Mr. Robert
Sternberg, Curriculum Consultant, has synthesized the
several reports and copies of this material is avail-

able upon demand.
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YEAR-ROUND EDUCATION
“THE UTICA, MICHIGAN STORY"

what ig post obviously inefficient about the operation of ;ny-school district?
O@iﬂions of school officials may vary, but to parents and_other members of the
comﬂ’unity Wh? are gqnfronted with constantly rising property taxes, it is‘the fact
that schoo] buildings stand idle nearly three months of the year.

It‘d°ésn't matter how elaborate or varied a summer school program may be, the
fact Fhat Wost students are not occupied and most.te;chers are enjoying a long
vacatiog is pointed to as a waste of taxpéjer's money.

In Utiea, the Board of Education decided to see if this was true. We wanted
to kao¥ Just how costly idle classrooms are in the summer. We wanted to know how
much V€ Coulg save by operating on 2 year-round ba51s how much better we could |
teach 2nd hOW concerned parents were about utilizing'classrqoms to the fullest
extent e?En though it might interfere with family summer vacationms.

DUTing the fall of 1966, the idea of year-round education began for Utica
c;omrﬁ“"ﬁ‘ty Sthols. The original concept, of course was to save money by utillzing
puildin8s on' 5 year-round basis. Local educators considered_restructuring the
basi€ ““ITlculum to give new flexibility for students while.at the same time
provide Daximum vacation optioﬁs.

1n l968, the school district commissioned Dr. Fred Vescolani (then af Michigan
Staté UniVErsity; now Dean of the School of Education at the University of Arkansas)
to ¢0 2 historical analysis of the year-round school pregran to date. Simultaneously,
Supefinténdent‘of Schools, Mr. Phillip Runkel; (now Superintepdeént of Schools in
Grand Rapids, Michig;n) established a Citizens Advisory Cbmmittee in June, 1968,

to study the possibilities of year-round education in this school district. Following

Zpublic hearings with the State Department of Education in LanSing, Utica applied for

and receliveq $19 500 to study the fe351bility of’year—round educatlon. An extensive
data bank Was deve10ped during fall, 1969, along w1th a series of communications

(a3, 000 1etterS) to people involved with year-round educatlonal concepts across the
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country. Early results from the original study.show that Utica, Michigan, through
its communi;y education program, already utilizes a year-rouncd educaticmal concept.
The big problem is that the district does not have a formal 12-month year-round

school program.

Local Approval

As a result of the feasibility study,'1969f1970, the mandated four-quarter
concept (which could save this school q;sptic; $100,000,000‘in construction costs
alone over the next ten years) was dismisse@ on September 15,_1970 by thg Citizens
Advisor Committee for Year—Round‘Education:: Reasogs for.this_ye;e overwhelming
OPPQ§iton,of publiic opinion as computed frgm originél_§urveys. _Actually,~88 percent
of the people surveyed ;ndiqate¢_that they preferred suﬁﬁer for their first vacation
choice. To force a mandated year-round school program Qn‘gbé citizenry would,
endanger the fine reputation that thisadistrict has developed cver the past few. years.

During tbat same meeting with the Citizens Advisory Committee a meotion passed
unanimously to agcept.a position_pape:‘on‘;he_five tgrm_op;icn§1,year-round school
program. The Cpmmittee_then di;ected thg Sppe;igtenden; of Schools to present. its.
recommendationg along with Project II ggals for yeg::;ound_edgcation for official
school Board approval.

On September 28, 1970 the Board of Education adopted the:recommendation of.the

Citizeﬁs»Advisory Committee.

Four Goals Established . .

As the Utica Community School District moved.from Phase I, the Feasibility .
Study, to Phase I, the communications phase of year-round education, there were
- several particular goalsdphatfghis_schog;;giggrictmhaguto estgbligb;;n order to ..
_qualiﬁy_for_a.sgcond §20,000 grgntlffom:the_Michigan State Depa;tmept_qffEducatiog.'
ThgqiiiéE.éés the .development of a spgciﬁic'calepdar ;nvo;ving an optional five term

plan. This was completed in September, 1970. The second gcal was an extensive public



relations program to point out the specifics of the-optional five term al;-year
educational program. A filmstrip is being utilized to inform the variéﬁs service,

civié and fraternal organizations including church groups, pérent teacher organizations,
homeoﬁnervgroups and other interested parties anxious to learn more about the year-

round educational movement. The information program.is furthered by newspaper

'reléases and issues of Forward Steps in Education,. a quarterly:pub;ished by the
office of the Superintendent of Schools. The third specific goal wés to identify a
target area ﬁithin the district to conduct a three-year pilot program; In this
school district, a new 6 million dollar senior hizh (open concept) schocl, grades 10-12,
will probably Le used for this purpose.

It is the‘district's objgctive to build a pilot program based on success pat-
terns. The éistrict would probably start with a senior high Schocl. During the
pilot program, the district would continue to test the actual feasibility .of
. year-round ope;ation. During this three-year .operation, the district will prepare to
expana the concept through junior high schools and,ﬁltimately"throughout the entire
curriculum, grades K-12, should community successfpaterﬁs emerge.

'The fourth and probatly the most important goal the district must accomplish
this year is to develop & curriculum revision and tooling up plan to: prepare .for
the pilct program, Phase III. If the Utica Community School District is to implement
the curriculum ccnversion phase developed in-Phase II, 1970-71, additional funding
must be appropriated.to make necessary changesatovprepafe for Phase.IV, the three-
year pilot progam.

The cost analysis is in the hands of the Michigan State Department of Education,
where pending state legislation may enable the district to implement Phase III..

The tooling-up plam is to bte submitted by March 30, 1971.
Implementation gﬁ Phase III, curriculum conversion; depends ﬁpon successful

acquisition of local, state or federal assistance, This will move the tooling-up

-3 -
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or conversion phase originally scheduled between June, 1971, - and August, 1974 ahead
two years,. Upbn conversation with members of the Michigan State Department of
Edﬁcatioh, Curriculum Division, the following guidelines have been tentatively
established: To develop the tooling-up process between June, 1971, and August,

1972, so the original pilot program can begin with the fall of 1972 and the first. .
summer optional fifth term would get underway during the summex of 1973. Starting

in the £211 of: 1972, the Utica Community School District would begim its regular
year-round educational three-year pilot program as funded through special grants from
the Michigan State Department of Education.

The Michigan State Legislature has moved forward rapidly in providing year-round
educaticnal opportunities for Michigan boys and girls.  Curriculum conversion and
pilot funds must be made available sc that as school districts move toward year-round
operation, pre-established time tables can-be met.

This school district has moved towaxrd implementation of suggested guidelines from
the 'state department; cne was to establish new term labels. Another was to establish
course descriptions which describe the new term label. If the:district is funded :to
Phase III, the district would then proceed to. start writing course syllabuses involv-
ing lesson plans, bibliographical sources, films, .filmstrips -and' other related. -

sources.

Pilot Program.

' - Generally, the optional five term program does two things:  :ome, restructures the
traditional schocl year from two 90-day semesters to four 45-day terms. This will
permit twice as many student ‘offerings to reschedule class.choices with each new
school termn. The second thing this concept does is:to-add an optional 45-day summer
term. The student would take a regular school year and then have the option to
choose a fifth optional summer term. At this point. in his schcol program, the

student would be free to choocse his school schedule on an optional year-round basis,

-4 -
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dropping out a term other than summer if he woulcé so choose.

Tﬁe way that the pilot proéram.would start in September, 1972, would be to sign
.all students to be involved with the pilot prcgram into a traditional-reschgduleg
term school yéar ruming from September to Jume.  'Once a.student has fulfilled his
normal school year o} four forty~-five day terms, he would then be free to tgkg,the

~optional fifth forty-five day term. Once he adopted the fifth opticmal terg,'he
could then be free to drop out a subsequent term later on. (This district would then
be able to test more aCcﬁraté feasibility of year-round education on:an optional
pattern.)

In grades K-12 a series of mini-course concepts which could be offered in
three-week, four and one-half week blocks or in any other dimension which would tend
to ‘best meét thé needs of individual students. These mini-courses could be oﬁfered
through-the.community-educétion department'onia-tuition basis .or organized as part
of both the department of elementary and secondary education, fully reimbursed.

Another real advantage of the optional five term year-round educational concept
is thaé the student would now have five opportunities to reschedule his individual
program iﬁstead of the customary two, and .the family, along with the student, would
now-have.five choices for vacation patterns rather than the one choice now g;yen
them. In addition, long-range savings, full utilization of buildings and other edu-
cational concepﬁs can be developed.

Tﬂis optioﬁal,yea:-round.school program enables students to have one week
vacation at Christmas, one weék vacaticn at Easter and two weeks off each summer,
either befére or after théir optional summer term.  If a family or student decidgd
not to.éttend the optional summer term, he would, in essence,..be going to a trad?-

tional or restructured term school year and have regular vacation patterns.
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Early Spinoff

One of the early spinoffs from Phase I, the Feasibilitnytﬁdy, was the adoption
of-the E.P.I.C. concept, (Elective Program In Communidatidns) where the systém—wide
lanéuage arts department developed -a pilot program. The department utiiizéd the
new term niﬁe-week concept and converted from a traditional semester to the new:
multi-level term ianguage art approach.. Mrs. Pat Swinehart, Chairman of the Language
Arté Departﬁent;;indicated that in preparing for curriculum revision,.the following
gﬁideiines couid be followed: - (1) isolate the problemS'of'the.present'prograi, (2)
examine assumptions of the present philosophy, (3) isolate essential ingfedients
necessary for a sound curriculum, (4) develop new courses which best meet the goals
of the district, (5) organize materials and techniques in consistent form, and (6)
sutvey students needs, incorporate these in curriculum revision, then survey students
again.to check the validity of the courses.- Incorporate'theirfsuggestioné'in final

course offerings.

tate Political Action

The author would like to briefly comment as to why'governorsfadd'législégors
shoﬁld lock both at the year-rcund educational coacept and hOW'fhey'might prczeed to
promoté”this idea at their respective state level. This country is no longer a big
'cify’society,'nor is it a rural society. It is, in fact, a suburban society.-f
Original ideas regarding public education, which developed from rural areas have
changed. Today people look at empty school buildings during the summer and indicate
a need - to’'use these facilities year-round. As an educational researcher, takpayér
and private citizer, I would certainly concur with that philosophy." Educationai-'
leaders musﬁ be particularly careful when seeking full utilization of public build-
ings. Peopie‘would plan for economical savings by 0peratiﬁg year~round, yet still
demand a neighﬁorhood community school. This community school must be properly
administered and organized sc that the local district can achieve fuller utilization

- 6 -t
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of its facilities. School districts.don't just change the school calendar, they
nust first restructure curriculum to meet year-round educational ceoncepts.

Governors of the various states must lend suppcrt to change; educational change.
It is recommended that you appont state-wicde Citizens Advisory Committees to investi-
gate educationzl fesults which your state is receiving from its annual educatiocnal
expenditure. Look at your state assessment program; look at your national assegsment
program. Know where your drop-out rate is high. .See if you can develop better
utilization of the trained educational personnel in your area. Find out if your .
state can extend the utilization of the educational facilities which cost your tax- .

pPayers so much to build.

Legislators, join together to provide seed money, research money, tooling-up

money to convert curriculum so that your state can establish pilot programs to provide
year-round educational opportunities. ZLook at the year-round school program in your
‘states; see if yocu can stimulafe local districts to attempt new innovative concepts.
Find out if the ideés that people have regerding the traditional September to June
school year can be flexible enough to meet the new urbanized scciety .in.which we live.
The leadership for year-round school programs in the various state levels should
come from the govermor's office. Hisioffice should appoint legislators to work with
the Citizens Advisory Committees. He should also direct the;members of his state
board of educaticn to put together comprehensive reports.ouélining what actually is
taking place across the United States dealing with year-round education. - Use. this
information to obtain additional needs to,motivaté your state legislators. Keep
them informed éné interested aboutfyear—round education, then obtain their help for
useful legislative action.

Let's Face Reality

Each local board of education may find a specific plan which is better for its

pérticular location. If:saving tax dollars is the biggest. objective for year-round
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education, stop and re-examine those gui&eliﬁes dealiné'with'puhlic education in
this country. If saving déllars is the mazin objective_fbr*year-rouhd educational
opportugities,.why not simply strip the curriculum down to foﬁr bésic concepts:
Language Arts, Social Studies, Math and Science, 'Eliminafe ali eléctiveé,'throw out

athletics, remove driver education, phase out extra curricular activities and run

double sessions; Instead of saving one bﬁilding out of four with a forcéd four-
quarter program, you canVSQVe one buildiné oﬁt'of two with ‘a double session prbgram.
Great vast economies cammot:be ufilized out of any type of year-round educational
program unless you mandgte:attendance all yeay round. -With”an'optional year-round
educational approach, a district has concludeé it is looking fofxgreater utilization
§f staff and buildings, greater efficiency in the'oﬁefation.bf school piant while

at the same time provide the base for uédafing baéic Curricuiuﬁ. With an cptional
year-round educaﬁional'program, your district ié not goiﬁg to save the millions of
dollars once thought possible. 1In Utica, Michigan,Awith-100;pérCent-cooperation in
grades K-12 utilizing: the optiogai five term coﬁcept,'our éistriét couié still save
up to 70 million dollaré in comstruction costs»éuring«the next ten years. These kinds
of savings are not going to happen with any limited optional pilot program.

Start with an 0ptionai program. Run it on a pilot basis, test the feasibilif&,
see if citizens will accept the year—rbund.concept énd ﬁake adjﬁstmehts in their
vacation_scbedules;, Test it out..-You will find cﬁrriéhlum revision, new learhihg'
experiences and better utilization'of'both‘ycuf staff and‘buildings. As yoﬁ move -
through a pilot program, you will find several thingéthgﬁpening: restructﬁréd
curriculum, which will provide new types of fiexibility for individual student
schedules, rescheduled school year, to providé gréat utilizatioﬁ of the public
facilities, a broader, enriched or péséiﬁly an accelerated schﬁbl.progrém.' Certainly

a2 year-round school concept points-toward additional economical gains simply from a
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more efficient day-by-day -operation. You will ultimatelyusave‘capital outlay for
buildings should parents and pupilsveventually take full advantage of the oppional
rescheduled school year.

Early research indicates that there can be sa&ings with instructional salaries,
both fringe and retirement benefits and inférést'én ciassrooms that a district will
not have to build. ‘Building operation and maintenance éﬁould certainly be more
efficient with the year-round school concept.

Closing Remarks

Yeagfxgund education can provide'greét new excitiﬁg roads of learning. The
accelerated approach (where advocates prefer to send students through school in a
shorter period of time as a means of saving millions of dollars) should not neces-
sarily have great priority. The broadened, or enriched, concept where the student
gains additional experience, wider background, new self-confidence; one which will
enable the student to develop broader perspectives in his role in a new emerging
urbanized society should have priorities. These are some of the things which will
come out of the year-round educational movement. As an educator, 1 believe that
people all acrcss this great land will move towards the self~examination of year-

round education. I don't think it has to be forced upon anybody. You can't take an

0ld curriculum and adopt it into a new concept (it takes total curriculum revision.)
Educational leacders in this country have to sit down and assess new educational
values. Changes will have to be made in what we teach and how we teach., Educators
are going to have to become more politically active. Stimulate your state legislators,
your governor, develop state-wide citizens advisory committees to work with 16ca1
edueators to learn more of the possibilities of year~round educational opportunities
in this country.

Make sure your local Superintendent of Schools does not use the year-round school

concept as a threat to force voters to subsidize and support subsequent local bond
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and millage issues. It is important that the idea of year-round ecducation be a

worthy, educational contribution_to,the educational goals and objectives of the™ :
.seventies.

The greatest part of:.all is that the educational spinoff from tﬁe year-round
educational movemen;'in fhis country will likely stimulate future cbncepts in. educa-
tional opportgﬁities ﬁotwcqge é:eamed possible in local districts thfouéhoﬁt America.

Remember, zny district moving to a year-round educational program without care-

ful and adequate preparation is subject .to .possible failure and, thus, subsequently

destroy the year-round educational momentum which -has developed in this country.

3
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INTRODUCTION

In discussing the movement of the year-round educational concept in America
during the past five years, I would like to point out that many other .school
districts and states have become involved. Many professional associations and
many college educators have taken a look at the extended school movement. Some
evidence is found in various bibliographies. : . :

Not to include these school districts or’ educations in this report is not
intended as any particular injustice--only that.at. this point I-was not particu-~
larly aware of their existence or that they were inadvertentIy lost in the
shuffle. Please forgive this author. Send me3a note- correcting\this situation,
and I'll try to imsert it in the record the fiext time around._u

In the National Analysis,’ as.Shown in Chart - I St is- indeed encouraging to
see the rapid rise in the number of(public schools: (three ia 1966 to 50 during
the 1969-70 period) and state de artments of- public instruction (from three in
1966 to over 15 in 1970) involv in the extended sehool year movement.

The actual number of pilot, extended school year educational programs in-
creased from zero in 1966 to over, eight-in operation in 1970 with countless pro-
jected pilot concepts. scheduled for implementation throughout the country.

One item which becomes’ very clear to this researcher, as involved with the
year-round educational movement, is.that “the. .Concept has moved from the theoretical
stage on the college campus.: to the docal pubiic school district for eventual im-
plementation. This. has to be tﬁe breakthrough the movement has been waiting for.

The movement . is gaining momentum. I feel it will sweep the country during
the next ten years. Educators look at the concept as a tool to restructure
curriculum, taxpayers see better.utilization of tax supported buildings and school
people see better teaching-learning situations emerging from the concept. It
offers opportunities for enrichment,. make-up, ‘acceleration, increased family
wvacation flexibility, and is mnch Jnore in step to our urbanized pattern of living.

The basic reasons for conducting any pilot programs are two-fold:

1. To accurately test thé actual economic feasibility at operation with the
extended school yeer_ﬁthe yearrround educational movement).

2. To determine if people will sociologically alter their basic traditional
vacation patterns to provide year-round extended school year operation.

These two answers do not appear in any feasibility report--it can only emerge
from actual pilot operations. The spinoff in restructuring curriculum will improve
the basic educational patterns and pave the way for the new imnovative techniques of

learning.

Many, many school districts are restructuring their curriculum into new shorter
units. Nine- and twelve-week units appear to be more popular at this time. Please
contact your State Department of Public Instruction for lists of schools in your
state who are involved in new innovative concepts.

Remember, any district moving to_g}yeer-fuund'educational program without care-
ful and adequate preparation is subject to possible failure and, thus, subsequently
destroy the year-round educational movement which has developed in this country.
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None Reported

1. Findlay, Ohio

2. Fraser, Michigan

3. Warren, l{ichigan
4, Detroit, Michigan

5. Houston, Texas
None Reported
'None Reported

1. The Gallop Poll

1967

STATE-WIDE STUDIES

LCCAL SCHOOL DISTRICTS
Conducted a feasibility study

Studied the possibility of extending
the school year ‘

Feasibility study (again in 1970)
Feasibility study

Feasibility study

- .COUNTY SCHOOL DISTRICTS

PILOT PROGRA!S

NATIONAL POLLS

Conductedan "opinion" survey of
parents

SN




1363
STATE §yypIES

CQnducted Q feasibiliw stUdY for a

1. State of Delaware
. ]:Qschedu1ed schoOl yaar

2. Governor's Study Commissiopn on Coptained a portiol about year-yound
the Public School System jp North Sehools

'Carolina

' Logar SCHOOL ,7gTRICTS

1. Anaheim, California Feasibility giudy
2.  tvondale, Michigan Peggibility 4udy _
3. Bloomfield Hills, irichigan Foasibility gpudy
4. Cincinnati, Ohio Feggibility iudy
5. Durand, Michigan Fegasibility giudy
6. Edwardsburg, Michigan Foasibility qrudy
7. Findlay, Ohio Feqgibility 4udy
8. Louisville, Keatucky Feasibility study
9. Plvmouth, Hichigan Feasibility geudy
10. Portage, lMichigan FQaSibilitY study
11. FKRochester, Michigan Feasibility geudy
12. Rockford, Michigan Foasibility giudy
13. Sault Sainte Marie, Michigap Faasibility grudy
14. Seattle, Washington Faqgibility geudy
15. Traverse City, lichigan FQasibility Study
16. Utica, Michigan The pichiZan grate Uniyersity Stydy

coynry SCHOOY pIsTRICTY

1. Cook County, Illinois Foqgibility giudy




1968 (coatinued)

PILOT PROGRAMS

~ Atlanta and Fulton Co., Georgia

Started a modified four-quarter plan
in September, 1968 (optional four-

~ quarter) :

Hayward, California

Green Chimneys, N.Y.

NATIONAL SURVEY

National survey of public “class-
room’ teachers

Park Elementary School 220-Day Quad-

rimester is currently in operation

Opportunity for summer program

Indicated emotional reaction regard-
ing year-round education

g s W
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1969

- e ——

STATE STUDIES

1. Pennsylvania Department of Public Feasibility study
Instruction -

2. Southwestern Ohio Educational Two~county cooperative study of the
Research Council all-year school '

LOCAL SCHOOL DISTRICTS

1. Ann Arbor, Michigan Feasibility study

2. Denver, Colorado Looking hard at extended school year

3. East Lansing, Michigan Feasibility study

4. Freeland, liichigan | Feasibility study

S.Il Hansdale, HNew York : Feasibility study

6. Syosset, New York Feasibility study

7. Hartford, Connecticut , Feasibility study

8. Knoxville, Tennessee - Feasibility study

9. Lawrence, Texas Feasibility study

10. Lansing-Okemos-Haslett, ﬁichigan " Feasibility study

11. Lockport, Illinois Valley View 45-15 (to be started
Fall, 1970)

12. Ludlow, Vermont Feasibility study

‘13. Muskegon, Iichigan | _ Feasibility study

14. Nortﬁvillé, Micﬁigan Feasibility study

15. .Oil City, Pehﬁsyivaﬁia Feasibility study

16. Omaha, Nebraska : o Superintendent Calendar Committee

: . Report

17. Port Huron, Michigan Feasibility study

18.. fértage, Michigan. . EXtendéd_schooi &ear téport.to
Board of Education '

19. Racine, Wisconsin o Feasibility study

20. Rockville, Maryland Feasibility study




21.

22.

23.

None

2.

3.

1969 (continued)

Roseville, Michigan
Utica, Michigan

Waterford Township, Michigan

Feasibility study
Feasibility study

Feasibility'study

COUNTY SCHOCL DISTRICTS

Reported

PILOT PROGRAMS

Atlanta, Georgia and Fulton Co.,
Georgia

Lockport, Illinois

Brooklyn, New York.
Winston-Salem/Forsyth County Schosls

Beck-Davis School, St. Charles Co.,
Missouri

Wilson School, Mankato State college

See Hayward, California

PLANNED PILOTS

Englewood, Coclorado

P.K. Yonge Laboratory School,
University of Florida

Grand Forks, North Dakota

119

12,000 students in 1-6 periods,
no charge

Valley View (operational 45 -15 now
moving forward)

John Dewey High School
Third grade class

Elementary 45-15 plan

School (K-12) open all year, pupils
can vacation whenever they wish

Cherry Creek Schools 5-year phase in

1969 (a practical plan will emerge)

Plant - 9072

Staff -~ hope to be 1C0%Z year-round
in ‘4 years :

Community use - extensive

Student attendance - when teachers
become phased in, students
will follow

Plan for flexible all-year school

Plan delayed due to parent reaction
at this time :



1969 (continued)

4, Butler, Pennsylvania Has comprehensive summer program,
: considering ideas on year-round
education
5. 0il City, Pennsylvania 12-month contract for teachers, dis-

continued for financial reasons

NATIONAL SURVEY

1. Nation's Schools In 1969 an opinion poll of a four

: ' percent propoertional sampling of
16,000 administrators in 50 states
concerning the need for an extended
school year. Results: 327 responded
affirmatively, 207 responded nega-
tively, and 487 saw the extended.
school year as a future possibility.
(The two plans most frequently sug-
gested were the rotating four-
quarter plan and the extended school
year to 210 or more days).

2. National Education Association Report on year-round school
Task Force on Urban Education

. -. NATIONAL YEAR~-ROUND EDUCATION SEMINAR

1. Fayetteville, Arkansas lMt. Sequoia National Seminar on
Year-Round Education

STATE CONFERENCE

1. Tallahassee, Florida Extended School Year Conference

120



9.

10.

11.

12.

13.

14.

15.

1970
STATE STUDIES

California : Feasibility study

Colorado Feasibility study

Florida | Running out front in providing
funds for pilot projects

Georgia " Studying results of pilot areas.
A leader in the movement.

Illinois - Feasibility study

Kentucky L Feasibility study

Massachusetts : Getting material together for

legislative action

Michigan _ Feasibility study. Looking hart at
providing monies for pilot programs.

Minnesota Feasibility study

Missouri - Feasibility study

Ohio | Feasibility study

Pennsylvania Moving ahead very rapidly. Have
adopted preliminary rules and
regulations. e

South Carolina o . 5-week summer session attended by

30,000 students and moving towards
extended school yvear

Wisconsin : 1 pilot program. Requesting state
funds to move forward.

Washington » Gathering material

LOCAL SCHOOL DISTRICTS

Anchorage, Alaska Feasibility study
Berwvn, Pennsylvania Expanded summer school offerings
Battle Creek, liichigan Feasibility study

(Barper Creek Schools)

Burlington, Iowa Feasibility study
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8.
9.
10.
11.

12.

13.

14.

15.

16.

17.

18.

19.
20.
21.
22.

23.

24.

25.
26.

27.

Cohasset, Massachusetts
Centerline, lfichigan
Dalton, liassachusetts
Danbury, Connecticut
Fayetteville, Arkansas
Ipswich, Massachusetts
Kankakee, Illinois

Lakeside, California

Lakewood, Colorado

Manassas, Virginia

Harysville, Michigan

Minneapoliis, Minnesota

Omaha, Nebraska -

Pontiac, Michigan

Richmo..1, Vermont
San Antonio, Texas
San Diego, California
Saskatoon, Canada

Seattle, Washington

St. Clair Shores, tiichigan

Tucson, Arizona
Tulsa, Oklahoma

Ukiah, California

A2z

1970 (continued)

Feasibility study
Feasibility study
Feasibility study
Feasibility study
Looking again at extended school year
Feasibility study
Feasibility study

Lakeside Union School District
feasibility study

Jefferson County feasibility study

County School Board, Prince William
County feasibility study

Feasibility study

Wayzota School District is consid-
ering the 45-15 cycle pattern

Feasibility study

Concerned parents are looking at
this concept

Feasibility study

Looking hard at year-round school
loving toward a pilot program
Feasibility study

Teackers association is looking
at year-round school

Lakeview High School is 1lookin
at year-round <chool ' :

Looking at the movement

Moving to extend the school year

Feasibility study




RECENT STATE STUDIES - INTEREST
April 15, 1971

States and/or territories:.

Alabama Mississippi-
Aiaska Missouri
American Samoa Montana
Arizona Nebraska
Arkansas Nevaca
California- New Hampshire
Colorado. . New Mexico
Connecticut North Carolina
Delaware Chio

Florida Oklzhoma
Georgia Oregon

Ggam Pennsylvania
Hawaii Puerto Rico
Illinois Rhode Island
Indiana South Carolina
Iowa Tennessee
Kansas Texas
Kentucky: Utah
Louisiana Vermont

Maiun. Virginia
Maryland Washington
Massachusetts Wisconsin
Michigan Wyoming

Minnesota




LOCAL SCHOOL DISTRICTS

1971

47 New Local Scﬂool Districts
Between January 1 and March 15, 1971:
Alexandra, Minnesota ‘ Kalamazoo? Wicﬁigén
Annville, Pennsylvania - Kinlnersville, Pénnsylvaﬁia
Becdford, New Hampshire _ Lake Oswego, Oreéoﬂ
Bel Air, Virginia | Manassas, Virginia
Bloomfield Hills, Michigan B Marysville, California
Bridgeport, Texas Morrisville, Penhsylvania
Carpentersville, Illinois.. Nashville, Tennessee
Cincinnati, Ohio Naples, Florica
Culver Citya California Newbsco, Virginié
Dade City, Virginia Newark, Ohio
Denver, Coloracdo | ' Oakhurst, New Jersey
Dexter,.lpwa : Pittman, New Jersey
East Detroit, Miéhigan | Pittsburgh, Pennsylyania (Brookline area)
Englewood, Coloraco Redwcod City, California
Fazirfax, Virginie . Springfield, Illinois
Flushing, Michigan Storrs, Connecticut
Grand Forks, North Dakota Stoughton,; Massachusetts
Hazel Park, Michigan Strcudsberg,; Pennsylvania
Hebron, Chio Temperance, Michigan
Hinsburg, Vermont Utica, Ohic

(Pilot to start this summer, _

45-15 High School) Wappengers Falls, New York
Hoptacong, New Jersey Warren; Michigan |

Hudson, Wew Hampshire
Indio, Czlifornia
Justice, Illinois

Kansas City, Missouri

i24



Other overloscked districts:

Anchor Bay, Michigan (1968)

Battle Creek, Michigan
(Springfield Schools, 1969)

Greenville, Michigan (1969)
Hartford, Connecticut (1969)
Kennett Square, Pennsylvania (1970)
Parkersburg, West Virginia (1969)
Plymouth, West Virgiﬁia (l96§)
Tensfly, New Jersey (1969)

Topeka, Kansas (1969)

Virginia Beach, Virginia

Additional Counties:

Bradford County, Florida
Clay County, Florida
Prince William County, Virginia

Fairfax County, Virginia

Individual Research:

Boston, Massachusetts
Bennett, Iowa
Bloomington, Indiana _
Hamburg, Michigan
Marquette, Michigan

San Jose, Czliformnia
Stevensville, Michigan
Toledo, Ohio
University‘of Connecticut

Plus numerous phone calls from
all across the country.

-Canada:

Saskatoon,; Saskatchewan:

200-day school . A

Year - 8-2 concept rejected at
this time, will expand
summer program

Third National Year—Round School
Seminar, March 24, 25 & 26, 1971

Cocao Beach, Florida

Sponsored by: ‘
Florida Department of Education
Florida Technological University
Brevard County
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TEE EXTENDED SCHOOL YEAR:
A LOOK AT DIFFERENT SCHOOL CALENDARS,

AS PROPOSED BY VARIOUS SCHOOL DISTRICTS IN AMERICA

A TSUHBNAIL SKETCH

BY:

George B. Glinke
Director, Year—-Round Education
Utica Community Schools
Utica, Michigan

January, 18971




INTRODUCIIOH

The following thumbnrail sketch of 39 types of proposed zxtended school vear
rlans will enable both the c©ld and the new in the year~round educational movement
to understand more clearly that type of plan under discussiomn. .

The mandated (forced) concept stands cpposite to the optional zpproach. While
more savings can come zbout with the forced comceprt (fuiler utilization of public
school buildings), the cptional apprcach offers the same opportunity to restructure
traditiomal curriculum. The optional concept gives fawmilies the choice as to whether
or not to alter basic vacation patterns. If 2 district is out tc save a great deal
of mcney, you should double session your students. This enabies you to automatically
increase building use b¥ 100 per cent. If improviug local educzaticnal opportunities
is the major goal of the educaticnal community, restructure your basic curriculum.

Develop a pilot program which best meets your local community znd run it on an
optional plan for three or four years.

This pilot program will test:
1. - The absolute.econcwmic feasibility of year-round school operation, and

2. The sociologicel .acceptance of families altering their basic.vacation
patterns.

To get involved in the year-rcund educational movement, develop a Citizens - -
Advisory Committee, conduct a feasibility study, choose an acceptable local plan,
communicate it to your residents, restructure your traditional curriculum to meet
..the new role aand .establish a pilot program. Once you have completed these six steps,.
you will have the answer vou need about .expanding.the school vear in your lccal
community. o

The majority-cf the attached plans can be utilized on either an. optional or man-- -~

dated approach. The rotated schedule appears tc be compatible with the mandated
approach, while the staggered concept appears to..fit.the optional plan closer.

According  te an anziysis of these mors common plans, even number. cf weeks out-
‘mumber the odd week plans nearly two to one. Eight-, twelve- and sixteen-week plans
comprise the nejority of even week schedules while nine-week units comprise the.wvast .
majority of odd-week schedules,

When school districts -develop more sophristicated individualized learning plans,
_such as.multiple trails and ungraded elementarv approaches, the number of weeks in
an organized plan appears to be less..important. As far as curriculum development is
concerned, the length of the unit which best meets the need of local curriculum
structure -appears to be mecst satisfactory- to those parties concermed.

The three most popular plans, optional or mandated, invoive the eight-, nine-,
and .twelve-week units, such as:

1. The 40-Day (Eight-Week) Concept

The student attends five of six. sessiomns - 200 days.. (Rctating -
Split Trisemester)
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The 45-Day (liine-Week) Comcept
(Term

2.
The student attends four cf five sessions - 130 days.
Approach)
3. ~THe 60-Day (Twelva-Week) Concept
(Quarter Approach)

end three of four sessions - 180 days.

PR e

You att
Remember, any district moving to a year-rouvnd educationzl program withcut care-
By

ful and adequate preparation is subject tc possibvle failure and, thus, subséquently
ementum which has developed in this country.

destroy the year-round educational m
Good luck with your plan.

- 2429
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THIRTY-NINE IfOFE COCiMON YEAR-RKROUND ELUCATIORAL PLANS

i. Continuous Four—Quarter (sez Fotated Four-Quarter Plan, nos. 18, 19, 20 or 27)

Mendated program where pupil attends three of four quarters, schools
operate year round.

2. Continuous Prcgress (see zmos. 3, 4, & cr 23)

Multiple Trails accelerated concept. Fupil progresses at ability level,
would attend school in excess of 200 davs per year and graduate early.

W
[ ]

Continuous Progress (see Multiple Trails, mos. 2, 4, 8 or 23)

4. Continuous Session (see Lontrinuous Progress or Multiple Trails Plan, nos. 2, 3,
8 or 232)

5. - Continuous 16-Week Trimestexr

An accelerated program designed tc save one vear in seven, twn years in
13. Pupils attend scheol three 16-17 week sessions {48 weeks per year).

6. Double Sessicn - Extended School Year

. - - - T~
R Y 5 < - e ~i a
Shorten the school dav, double session and lengthen the school year

7. Eight Weeks On, Two Weeks QOIf

Eight weeks in school, two weeks off. Could be staggered, mandated or
optional.

8. Exztended K~12 Plan (see Continuous Learning Patterns, nos. 2, 3, 4, or 23)

G. Extended.School Day

Increase the school day to give students extrz classes.

16. Expanded Summer Program

Develop a new 5-, 7—, 8-week summer program to enrich or make-up back
learning situations.

11. Five-Semester (Mandated) (see Quinmister cr Five-Term Mandated,'n§s. 12, 13 or 26)

i2. Five-Semester (Opticnzl) (see Five-Term Optional, nos. 11, 13 or 26)

13. Five—Term'(Méndated) (see Guinmesters, nos. 11, 12 or 26)-

Pupils attend four of five nine-week sessions on a rotation basis.




14, ¥Five-Term (Optional)

Pupils attend four of five nine-week terms on an optionzl basis. The
family decides when the children shall be in school.

15. Forty-Five. K Fifteen Flan

. Nine weeks in school, three weeks out.. Can be rotated, staggered or full
2ttencance. : :

16. Forty-Eignt Five-Quarter

Attends four l2Z2-week sessions and drops out omne l2-week sessicen.

17. Four Dgys.On One Day Off

-Students alter their schedule’ by attendirng four days with one day off
each week. .

18. TFour-Term (sze Quadrimester Plan)

New structured curriculum from twoc 20-day semesters to four 45-day terms.
~ Pupils attend all four (doubles flexibility of student scheduling).

19. Four—Quarter (see nos. 20, 21 or 23)

Calendar broken into €60-day {(12-week) unlts. Students attend tﬁree of
four (coulid be optional or mandated). '

20. TFour—Quarter (Optionzl) (see Four-Quarter, nos. 19, 21 or 238)

21. . Four-Quarter {Mandated} {see nos. 19, 21 or 28)

22. TFour Weeks On, One Week Off

Similar to three weeks on, one week off. Rotated school calendar.

23. *ultiple Trails Plan (see Continuous Progress Plan, nos. 2, 3, 4,'8 er 23)

24. Nine-Three Conceg; (see Forty—Flvc Fifteen Plan, no. 15)

fiire weeks on, three weeks off (can be s.aggerOd, rotated or full attendance)

25. thional Spllt Trimester

~ This is six eight-week.units. A pupil attends five of six-week units, (40
weeks). Could be ootional or mandated.

26. gyaarlmester Bour Plan (see Extended Schoo; Year Double Se331ons, no. 6)

Extended sthool Plcp half day sessions extended to 225 days.- Eour hours
for 225 days instead of five hours for 18C days (could zlso mean five 45-
day terms, see nos. 11, 12 or 13).

-+%3%



27.

28.

30.

31.

33~0 )

34.

35.

36.

37.

38.

Quadrimester Flan

Five 45-day periods. Studenis attend four cf five (can be mandated or
optional).

Rotating Four-Quarter (sees Four-Quarter, ncs. 138, 19, 20 or 21)

Could be cptional or mandated.

Rotating Semi-Semester (Four 9-3 Sessions)

Four 12-week sessions, where students attend school nine weeks on and
vacation three weeks off. ¥our 12-week (9 plus 3) units.

Retating Trimester

Students attend two oi three 75-day semesters (15 weeks). Would have
longer class periods or lengthened school days to provide minimum
experience.

Rotating Twelve-One Plan

Students attend three of four lZ-weck sessions and everybody has one week
off vacation together after each l2-week term.

Rotating Twelve-Four Plan

Students attend three. of four l2-week sessions with four weeks off for all,
each semrmestar.

Six Semester (sece Optional Split Trimester, no..25) SR

Six Quarters Cn, Two Off

Students attend 72 weeks of schocl. and take a sabbatical leave type
vacation for 24 weeks.

Ten~Three Plan

Ten weeks in school followed by three weeks wvacation.

Three Block -- Three Term Plan

Three 13-week blocks separated by a four-week blpck.

Three Weeks On, One Week QOff

Students attend three weeks on, take one week off. Curriculum is a vast
series of nine three-week ciasses.

Tri Twelve-Four Plan

Each third equals 12 weeks on, four weeks off. Pupil attends 36 weeks and
is off 12 weeks each year.
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39. Twenty-Six Plan

Twenty weeks in s¢™ocl with a six-weck vacation.

4G. Two Hundred-Ten Day Year

Extended regular school yeax which enables additional learning situations.

Author'’s note - Other plans are available, most overlap each other. Devalop your
ownl concept tc fit your local community. It may be better than any
of those mentioned above.
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HCW TO ORGANIZE & COMMUNITY STUDY ON

YEAR~-ROUND EDUCATION

by

Georze B. Glinke, Director
Year-Round Education
Utica Community Schools

Utica, Michigan

February, 1671
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When Dr. Mclain first asked me. to present tlie topic of ilow to Organize a
Community Study on Year-Round Education' for the first apnual Pennsylvania State
Conference on Year-Round Ecducation, I was extremely elated. Tc be chosen to speak
on the public relations aspect of the “Extended School Year iMovement is indeed
a privilege. The most critical aspect to any educationzl change is to deal
effectively with Citizens Advisory Committees, executive dadministrative teams, the
local Board of EZducaticn, the State Department of Education and State Legislators.

The theme I have developed covering this entire public relations phase fol-
lows:

Be it resolved taat: aAay district poviqg»gp year round school without careful
and adequate preparation is subject to poussible failure and subsequent destruction
of the year-round school momentum developed mot only in Michigan, but zcross the

g,ountrz

Therefore. any failure at a local level can seriously harm the extended., year-
round schccl movement. Careful planning must proceed each successive phase leading
toward eventual implementation.

What is most obviously inefficient zbout the operztion of any school district?
Opinions of school officials may vary, but to paleﬂgo ané other members of the
community who are confronted with ccastantliy rising property taxes, it is the fact
that school buildings staend idle nearly threce months of the year.

It doesn't matter how elaborate or varied a2 summer school program may be, the
fact that most students are not occuried aud most teachers are enjoying a long
vacation is pointed to as a waste of taxpayer's money.

In Utica, the Board of Education decided to see if this was true. We wanted
to know just how costly idle classrooms are in the summer. We wanted to know how
much we could save by operating on a year-round basis, how much better we could
teack: and how concerned parents were about utilizing classrooms to the fuilest
extent, even though it might interfere with family summer wvacations.

b=
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HOW TO CEGAVIZL A COLULITY STUDY OW YiAn RCUxD CDUCATICH

“Bacnground Wori:

The idea of extending the schooli year came as a result of routine incuiry in
1965 on the part of Boarc¢ of Ekducation members. The original comcept, of course.
was to cave money bty utilizing buildings on a vear -round basis. Local educators
considered restructuring the basic curriculum to give new flexibdility for students
vhile at the same time provide maximuw vacation options.

Following direction to the administrative staff. the district hired staff
people from a local well-know university to research the history of the topic in
question.

In 1968 the school district commissioned Pr. Fred Vescolani (then at Michigan
State University, now Dean of the School of Education at the University of Arkansas)
to do a historical anaiysis of the year—-rcund school program tc date.

The recommendations stemming from this report included establishing a local
Citizens Advisory Committeze to assess the feeling of the community and staff and
to study the possibility, if any, the savings of such a progranm.

Following this recommendation, Superintendent of Schools, ¥r. Phillip Runkel
(now Superintendent of Schcols in Grand Rapids, Hichigan)., established a Citizens
Advisory Committee in June, 1568, to study the possitilities of year-round education
in this school district. Eventually, 50 local people; including school Board
members, teachers, administrators, students, parerts and other interested citizens,
joined together to assess the concept of year-round education in Utica, ¥Michigan.
Representation from private and parochial schools joined the group as well.

Following public hearings with the State Department of Education in Lansing,
Utica applied and received 19 .500 to study the feasibility of year-round ecducation.
With this money, the district was able to cousolidate zll of the extended school
year activity. This then erabled the district to complete the organized charges in
the form of a 580-page report to the liichigan State Department of Education in July,
1970.

Working with a2 Citizens Advisory Committee, the logical result of a full-time
researcher was developing a regular cormunications network. which was estatlished
through semi-monthly mailing to the Citizens Advisory Cormittee, keeping them abreast
of new loczl developments. '

Involving members of the Citizens Advisory Committee in State 2rd regional
seminars and conferences enabied the district to gain a great deal of raport with
local citizens. By working hard at progress reports and meeting with Steering Com-
mittees, support can be gained for rew educational programs.

Local Authorization ané Support for Implementation
cf Phase Ii, the Communications Phase

On July 27, 1870, the Utica Community Schools Board of Education Lnanlhously
acdopted the following resolutiom:.

[
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““that the Board of Education authorize the administration to apply
for the ccontinuation grant of $2C,CGC to continuve its feasibility
study to extend the school year.™

Comxunity support for the Utica Commurity School District i1s again evidenced
by the following local approval to proceed:

On September S, 1270, the Stéerinb Committee, Year~Round Education. approved

the position paper on the five-teri. optional =ducational plan, along with goals as
developed by the COffice of Year—-Round Education.

On September 15, 1970, the Citizens AdVlSOtY Committee, YearuRound Lducatlon.
passed the following two motioms:

Hotion 1. Hoved by Mr. Holland. seconded by Sister Paula, recommending that
the Citizens Advisory Committee, Year-Round School, drop the man-
dated four-quarter staggered plan for lack of positive public
opinion. Passed by unanimous voie. '

dMotion 2. Moved by Mrs. Cornett, seconded by kon Davies, that this Citizens

Advisory Committee, Year-Round Education, indicate their support of
the five~term optional yezr-round educational ccncept and direct
the Superintendent of Schoels tc present our recommendations, along
with the positioa paper and the Year-fiound Educatiomal Project 1II

. goals for the 1870-71 school year, to the Board of Education at.

. their September 23, 1270 meeting for their approval. Passed by
unanimous vote.

Cn September 28, 1570, the Zoard of Education reviewed the position paper on
the optional five-term year-round aducationazl plan and fOllOWlng a brief questlon
and ansver period, pessed the following motion:

#OTION by Matrille, supported by Schmidt, that the Board of Education
approve the reconméndation of the Year-Rouad School Citizens Advisory
Committee as follows: ‘That the study of the mandated four—guarter
year-round school plar not be cont1nued~—nND that the Board of
Education adopt the position paper on the optional five-term year-
round educationzl plan, irncluding the Yezr-Kound Education Prcject

II goals for the 1970-71 school year. Passed by unanimous vote.

With local —official™ approval to proceed with Phase II, the communications
phase, is proceeding oan schedule,

The Utica Community School District received a second grant of $20,000 to move
into Phase III (the communicaticns phase) to fulfill the following four goals:

1. Develop a specific cptional extended school yéar'plan the position
paper on the optionzl five-term year-round educatiomnal plam).

Ze Conduct an extensive public relatiomns programr to point out the specifics
of the optional five-term year-round program.

3. Identify a ievel aad Locatlon within the school district to .conrduct a
pilot program

ERIC ~ 138
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4, Develop a curriculum revision and tocliang-ur plan to prepare for the
pilot program. The cost analysis will ernsble ;he district funds to
eventually implement this particular goal.

This second grant will terminate June 3C, 10713 with an in depth second report
to the Michigan State Department cf Education. meetlngs among state educaticnal
and leglslatlve leaders in January and February will permit recommendations 1Ead—
ing toward legislative changes in hlchlgan. These changes will enable state aid. -
funds to become availatle for extended school year programs. This will expand
present community school concepts {the iott philosophy iam Flint, Michkigan) and,
also, enable pilot year-round school programs to become a reality.

Fall ard Winter Activity

Between Hovember, 1970, and March, 1971, the Office of Year-Round Education
has been and is scheduled to present an l&-minute slide presentation tc civic,
social and fratermal groups along with presentations to all faculties and other
school affiliated groups within the Utica Community School District, including
P.T.0.; P.T.A. and Library lMothers. Hearly 130 such presentations are being shoun
to over 4,000 residents. (e follow this presentation with a general guestion-
answer period about the extended school year movement and usually end up resolving
many other citizens' complaints as well.) The district is gaining a great deal of
feedback from citizens groups. This fulfills the charge from the second grant from
the Michigan State Board of Education and lays the groundwork for Phase III.

The cost analysis is in the hands of the Michigan State Department of Educa-
tion, where pending statz legislation may znable the district to implement Phase
ITI. The tooling~up plan is to be submitted by iiarci 30, 1¢71.

Implementatiozn of Phase III, curriculum conversion, depends upca successful
acquisition of local, state or federal assistance. This will move the toolirngup
or conversion phase originally scheduled between June, 1271, and August, 1974,
ahead two years. Upon conversation with members of the lichigan State Department
of Education, Curriculum Division, the following guidelines have been tentatively
established:. To develcp the tooling~up Brocess between June, 1971, andé August,
1972, so the original pilot program can begin with the fall of 1572 aznd the first
summer optional fifth term would get underway during the sumer of 1873. Starting
in the fall of 1972, the Utica Community School District would begin its regular
year-round educa+1on*1 three-year pilot program s funded through special grants
from the iiichigan State Department of Zducation.

The #ichigan State Legislature has moved forward rapidly in providing year-round
educational opportunities for ifichigan boys and girls. Curriculum conversion and
pilot funds must be made availsble so that as school districts move toward year-round
operation, pre—established time tables can be met.

What's Next

This school district has moved toward implementation of suggested guidelines
from the state department; one was to establish new term labels. Another was to
establish course descriptions which describe the new term latel. If the district
is funded to Phase III. the district would then proceed to start writing course
syllabuses involving lesson plana, bibliographical sources, f£films, filmstrips and
other related sources.
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The continued utilization of pbsitive public relations to move to '‘the extended
school year movement" rests entirely with a chain of events still to be determined.

How far, how fast and when, if ever, the district embraces the total year-round
school concept rests with the powers that be. - One thing to remember is :that our
school district will undergo changes because of the early impact of the year-round.
school movement. Spincff will bring about orderly change, change which can only-
benefit our boys and girls. T o : g
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INTERESTED YEAR-RCUND SCHOOL EDUCATORS

ACROSS TEE COUNTRY
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10.

11.

. Dr. Donald C_ Agnew,

Mr. AndréV¥ Adams;

Supt. of SChools
Kansas ©City, MiSsOuri

Mr.-Harolf Adams
516 West Thipyg

0il city, Penpsylvania 16301

Director
Southern Association of
CollegeS ang Schools

Suite 592
795 Peachtree street
Atlanta, Georgia 30308

Dr. Saml Alam Dlr- of Research
Port Huron Public Schools

509 stantfn gireet

Port BuroR; jpichigan 48061

Mr. R. Alforg

Gates Chile School District
Administratiop Building

81C Wegmdl Road:

Rochesters Ney York 14624

Mr. C. S &llen

187 TremcDt Street
Boston, M2Ssachusetts 21110

Dr. Janmes E, pillen, Jr,
CommissioDer of Education

New York State Dept. of Education
Albany, New yerk 12203

Mrs. SallY &ljen .
Educatio®2 Copmission of the States
822 Lincoln Tower Building

1860 Limc®ly street : .

Denver, COlorado 80203

Mr. Wllllam AJlens Prlnc:mal
El Morro Scheol

550 Blumont avyenue .

Los Angeles, Callfornla 92651

Mr. Vlrgll Allreads’ Dlrector
Special BUSjness Services
Carmichael, gaiifornia 93608

Mr, MiltoR Ajjjison.

: connellsvllle sAreg SChool DlStrlct

Connellsvllle ?ennsylVanla
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12,

13,

14o

15.

16.

17.

18.

19.

20.

21,

Dr. Anderson
Professcr of Education
University of Michigan

Ann Arbor, Michigan 48104

Dr. fnderson, Asst. Superintencent
Cincinnati Public Schools
Cincinnati, Ohio

¥r. Edward E. Ancerson, Supt.
Detroit Lakes School District
Detroit Lakes, Minnescta 56501

Mr. Jack Anderscn, Principal
Washington School

428 Third Street

Manistee, Michigan 49661

Mr. Waldo K. Anderson, Director

College of. Education

Bureau of Educational Research
and Services :

The University of Arizona

Tuscon, Arizona 85721 .

Mr.: Harold Armstrong, Sr. Vice
President

SMI

Educaticn Management Serv1ces

680G High Street :

Worthington, Ohio 43085 . .

Dr. Fred M. Atkinson, Superintendent

Bloomington Schcol System -
10025 Penn Avenue, South
Bloomington, Minnesota 55431

Dr. Clyde Baer, Generzl Director
Research and Development

Kansas City Public Schools:

1004C Board of- Educatlon Bldg.
1211 McGee Street- '
Kansas City, Missouri 64100
Mrs. Lucile Baird

Butler Area School District
Administration  Building -
167 New Castle Road

* Butler, Penmsylvania 16001 -

Mr. Kenneth D. Daker, Director of
Curriculum and Instructlon

-School District.Six

Administration Building
6558 South Acoma Street
Littleton, Colorado 8012C



22.

23.

24,

25.

27.

28.

29 . ':;

3C.

31.

32.

Dr. Robert laker, Superintendcent
Finclay City Schools
Findlay, Ohic 45840

Dr. Ivan L. Bate, Dir. of Grants
Ann Arbor Public Schools
Ann Arbor, Michigan 48Cl4

Mr. 3. Doykin Dartlett
Koetter, Tharp & Cowell
3411 Richmond Avenue
Suite 701

Houston, Texas

Mr. S. Ray Bass, Admin. Asst.
DeKalb County Board of Ed.
DeKalby County Courthouse
Decatur, Georgia 30030C

Dr. Maynard Bauer, Superintendent
484 East Avenue
Tallmadge, Ohioc 44278

Mr. Raymond Dauer

425 Trinklein Street
Frankenmuth, Michigan 48734

Mr. Jerry DZeaver
Dir. of Secondary Educatiocn
New Hannover Schools

. Wilmington, North Carolina

Mr. Ronald Decker, Director of
Secondary Curriculum

State Dept. of Ecucation

State Czpitol Building

Lincoln, Nebraska 68509

Mr. Robert Seckwith, Manager

Education Department
Illinois Chamber of Commerce
20 North Wacker_Drlve )
Chicago, Illinois 60606

Dr. Heyward Bellamy, Supt.
New Hannover County ‘
Wilmington, North Carolina

Mrs. Lloycd L. Bennett . Regional
Vice President

. Pennsylvania Congress. of PTA .
102C Lintletown Roacd .

Harrlsburg, Pennsylvania .l7110

33.

34.

35.

36.

37.

38.

39.

41.

42.

43.

144

Mr. Harry lenecetto, Curriculum
Development Specialist ,
Zureau of Curriculum Develorment
anc Evaluation
Pennsylvania Department cf Education
Zox 911 ,
Harrisburg, Pennsylvania 17126

Dr. Herman Denthul, Asst. Supt.

for Curriculum Development
Dallas Incependent School District
Dallas, Texas

Dr. Marshall K. Bermer, Supt.
Champairn Community Unit No. &
7C3 South New Street: '
Champaign, Illinois 61820
Judge Binkowski

222G0 Van Dyke Avenue
Warren, Michigan 48093
Attention: Margaret Tower
Dr. D. F. Bissinger

50 Silver Spring Road
Landisville, Pennsylvania

Susan DBittenbender
5801 Dunbam Avenue
Stevensville, Michigan 48127

Dr. Davié M. Djork »
Professor of Education

‘University of Alabama

Mobile, Alabama 36608

Dr. Charles Zoehm

‘Education Planning Committee

1223 Yardley Road
Morrisville, Pennsylvania 15067

Mr. Homer E. Bolen
Coordinaor of Instruction
State Dept. of Education
Jefferson city, Missouri 65101

Dr. Merle R. Bolton, Supt.
Topeka Public Schools

Unified School Pistrict No. 501
Topeka, Kansas 66603

Mr. Lawrence M. Bongiovanni

- Massachusetts Dept. of’ Educatlon

182 Tremont Street"

Doston, Massachusetts 02111



44,

45,

46.

47.

48.

49.

50.

51.

52.

53.

54, .

Mr. C. A. Lononi .
1215 Longview Avenue

Aliquippa, Pemnnsylvania 15001

Mr. James -E. Boswell
Senior Research Assistant
University of Louisville
Louisville, Kentucky 40205

Mr. Harold 3oyden, Supt.
Chittendent East Superv1sory
Union

Richmond, Vermont 05477

.Bradford County Board of

Public Instruction -
Dox 939
Starke, Florida - 32091
Numa P. Dradner
Dir. of Secondary Education
Virginia State Dept. of EQ.
Richmond, Virginia

Helen Brady
School District of the City
of Harrisburg

Mr. Joseph Rrezeinski, Exec. Dir.
Dept. of Research, Planning
and Dudgeting
Administration Zuilding
414 Fourteenth Street
Denver, Colorado 802C2

Dr. Frad 3rieve

Associate Supt. of Instruction
Dallas Indepedent School Distrlct
370C Ross Avenue

Dallas, Texas 75204

Mr. Farley D. Bright
Deputy Commissioner
Minnesota Dept. of Ed.

401 Centennial Office 3ldg.
St. Paul, Minnesota ~ 55101

Mr. Roy Zrockel
Six Edge Street _
Ipseich, Massachusetts (1938

Mr. Raymond Broderick
Lieutenant Governor of -~

the State of Pennsylvanla -
Room 200

Main Capitol : '
Harrisburg, Pennsylvania 17120

55.

56.

57.

58.

59.

60.

61.

62.

ir. Elbert Srooks, Director
Metropolitan Public Schools
2601 Dransford Avenue

Nashville, Tennessee 37204

Miss Bertha Drosky, Pr1nc1pa1

_ Hope Street

Chartiers Valley Schools _

Pittsburgh, Pennsylvania 15220

Mr. Frank W. Zrown, Chief

Division of Instruction

State Dept. of Education

Concord, New Hampshire 03301

Mr. Jack Brown, Director

Division cf Elementary and
Secondary Education

Ohio Dept. of Education

606 State Office Building

65 South Front Street

Columbus, Ohio . 43215

Mr. Robert IDrown Research Asst.
Office of Research and Planning
South Carolina St. Dept. of Ed.
Columbia, South Carolina 29201

Mr. Louis DBruno

Supt. of Public Instruction
P.0. Box 527

Olympia, Washingtoa 98501

Mr. Quentin R. Bryan, Asst. Supt.
Educational Services

P.O. Box 767

Uklah Callfornia 95482

Mr. John Duch, Asst..Supt._
County Office Building .

Market and New Streets .- :

West Chester, Pennsylvania 19380

Mr. H. V. Bullock, Asst. Director
of Curriculum Development

State Dept. of Education

239 State Office Building

Atlanta, Georgia 30334

Mr. Dennis P. gurke .

Educaticn Development. Center
California State College
California, Pennsylvania 15419



G5.

56.

57.

58.

59.

61.

62.

63.

64.

Miss Patricia Burress
1422 McAlpine Avenue
Nashville, Tennessee 47216

Dr. Cyril Zusbee, State
Superintencent of Education
South Carolina St. Dept. of EC.

Rutledge ZIuilding
Columbia, South Carolina 29201

Mr. Earl Bussard
Northwville Public Schools
405 West Main street _
Northville, Michigan 48167

Miss Margaret Dushnell, V. Pres.
Pitman Publishing Company

6 West 43rcd . Street

New York, New York 10017

Mr. Wendell Dutler
Supt. of Public Instruction .
Frankfort, Kentucky

Mr. Michael Cammisa

- Math Tepartment

Butler Senior High School

‘Dutler, Pennsylvania 16001

Mr. Druce Campell, Acmin. Asst.
to the Executive Lirector

State Federation cf Listrict.
Boards of Education

457 West State Street

P.0. Box 909 |

Trenton, New Jersey 28605

Mr. George Campbell

A-226 Armstrong Hall

Michigan State University .

East Lansing, Michigan 48823

Mr. Nick Campbell
Asst. Admianistrator

“Richland Schools

Johnstown, Pennsylvania

Mr. J. C. Canteli, Director
Four-Quarter Plan

Jefferson Ccunty Public Schools
3332 Newburg Road

F.0. Box 18325 o
Louisville, Kentucky .40218

€5.

€7.

6S.

7GC.

71,

72,

73.

74.

Mr. Miltou E. Carlson
Professor and Assoc. Directer
Zureau of University Research
Northern Illincis University
DeKalb, Illinois 60115

Mr. Gerald C. Carmony, Asst.
State Superintendent

State House

Rocm 226

Indianapolis, Indiana 46204

Mr. Donald M. Carrocll, Jr.
Asst. Commissioner of Basic Ed.
Offlce of Dasic. Educatlon

Sox 911
Pennsylvania Dept. of Education
Harrisburg, Penmnsylvconia 17126

Dr. Evelyn Carswell
R.' R. 9 v AU
Tuscon, Arizonma JC57(C¢

Mr. Phillip C. Carter
Assistant Professor

School of Education
Southern Utah State College
Cecar City, Utah 84720

Mr. William H. Cartwrizht, Chairman
Department of Educaticn

Duke University -

Durham, North Carelina 277038 -

Mr. Kent Caruthers -
Office of Institutional Research
Oklahoma State Unlversity

" Stillwater, Oklahoma 74074

Dr. George P. Chaffeé, Supt.
Sequoia Union High School District
48C James Avenue :

Redwood City, Callfornla 94063

Mr. Sam Chaney, Admln. Assistant to
the" Superintendent '

Sequoia Union High School nistrict

480 James Avenue .

Redwood c1ty,.Ca;1forn1n' 94063

Mr. Charles E. Chardon, Exec. Dir.
Puerto Rico State 3d. of Ed.

F.0. Sox 21868 ‘

U.P.R. Station

San Juana’, Puerto Rico . 00931

;erAifi
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75.

76.

77.

79.

&1.

Mr. Chadwick C. Chase, Asst.
Superintendent

Supervisory Union No. 27

Merrimack School District .

Hudson, New Hampshire (3051

Mr. Jim Cherry, Superintendent
DeKalb County School System
DeKalb County Courthouse -
Decatur, Georgia 30030

Dr; Ted_Cherry, Asst. éupt;
Reynoldsburg Schools
Reynoldsburg, Ohio 430560

Mr. James F. Clark, Asst.. bir.
Cepartment. of Instruction

LeKalb County School Systen

DeKalb County Courthouse
Decatur, Georgia 30030

Clay County Doard cf
Public Instruction

P.,0. Zox 438

Green Cove Springs, Florida

320453

Mr. James S. Clay. Exec. Secretary

Racine Education Association
16C3 Washington Avenue
Racine, Wiscomsin 53403

Mr. Charles E. Clear

Dir. of Educational Research
Virginia State Dept. of Ed.
Richmond, Virginia :

Mrs. Dolores Coliurg .
Supt. of Public Instructicn
State Capitol =

Helena, Mcntana 59601

.Miss Wilma Cole

Becky-David School .
1155 Jung Station Road.
St. Charles, Missouri 63301

. Mr. Alvin Coleman ‘
" Annville-~Cleona School Dlstrlct
Annville, 2ennsylvan1a 17C03

Mr., John G. Colson, Jr., Supt.

Office of Research and
Development. . ..

Prince William County School zd.

P.0. Zox 309

Manassas, Vlrrinla 2211u

7.

ieXel
wCe

91.

52.

93.

94,

95.

S7.

Mr. Neil R. Cote
2555 ColdspriDE rive
Lloomfield H:Lllss Michifan 40013

Mr. J. An;honY COVino, Principal
Ocean TownshiP Schgel
Oakhurse, New JeTsey

Dr. Alton. CoWwaDs Syperintendent
New Orleans Public gchools
New Orleans Louisjapa

Faye Craig, Corre3pond1ng Secretary

The Concerned Pareptg of the
Pontiac School Ligtrict.

P.0. Box 33907 .

Pontiac, Michigam: 45055

Miss Cheri Crawiorg

DuDois Area Schools
Luthershyrg El€®entary School
DuBois. pennsylVania

Mr. Richard G- Creagey, Supt.
Palisadeg Scho@l Digtrict
Kintnersyille REZ:#y. :

Bucks County, Feblsyjvania 13930

or. Altoﬁ Cress Superintendent
CoLt County PUbl C'Schools
Marietta,  GeoTE& ia 3coéO

Mr. Jchn*CrowleYs Superintendent

Cocs
POOO
Coos

Bay public Schools
Box 509 '
Bay, Orescn 97426

Mr. William H- Crum o
Asst. Superintencent: of ‘Schools
Charles summit, Pennsylvanle

Lr. Vlctor P. CU11ens. SUPt
Farkrose public- chCols
10636 N.E. prescott - ..
Portland, Qrego® 97220

kMisgs I{ary C.Lmnins el e
Matzke Elementadfy School
Houston, Texas :

Mr. Rolang- Currler, Superlnteudent
Essex North suPe¥Visory Union
Island Port, Vermont.:.H5546-
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99.

1300,

Nancy Cynamon
Educational Planning, Assn.
54 Lewis Wharf
Boston, Massachusetts 2110
Dade County Loard of

Public Instruction.
1410 N.E. Second Avenue
Miami, Florids 33132

Mrs. J. G. DeBolt
1312 Hillcrest Road

. West Chester, Pennsylvania

101.

1C2.

103.

105.

1G6.

107.

1038.

Hr. Paul Dejongh
The Massachusetts. Legislative
Internship -Program

Mr. Dean DelLong, Asst. Supt.
Washington Local Schools ‘
5201 Douglas Road .

Toledo, Ohio .43613.

vr, Clifford H. Dale, Admin. Asst.
Omaha Public Schools .
Administrative Offices

39C2 Davenport Street

Omaha, Ne‘raska 69131

Mr. Andrew Uaskiv1ch

Punxsutawney ‘Area School Dlstrict
P.O. Box 303

Punxsutawney , Pennsylvanla 15767

Mr. O. E. Daugherty, Chief.
Dureau of Planning and
Coordination

Florida State Dept. of Ed.

_Tallahassee, Florida 32304

Mr Joseﬂh L. Davis
Columbus Public Schools
Administrative Offices
270 East State.Street
Columbus,” Ohio 43215 -

Mr. Wallace Davis B :

Asst. Supt. for. Instruction

Corpus Christi Inaepegdent
School District

'Corpus Christi, Texas

ﬂr Roland W. Deopner, Jr.: -
Extended School Year Study
Winston~Salem Forsyth Co. Schools
Winstom-Salem Forsyth, N.C. 27102

105.

110.

111.

112.

113.

114.

116.

117.

Mr. Roger Derthick, Principal
Henry Grady High '‘School
$29 Charles Allemn Drive, N.E.
Atlanta, Georgia 30309

Mr. John E. Desmond, Pre31uent
Chicago’ Teachers Union

2C1 North Wells Street
Chicago, Illinois 60636

Mr. Sicdney A. Dewey, Superintendent
St. Albans Putlic Schools
St. Albans, Vermont 05478 -

Mr. Jules DiSerafina

-Administrator

Ambler,'Pennsylvania'

Mr. Patrick L. Donshue, Supt.
Windsor Central Suvpervisory Union
Woolstock, Vermont G5C01

Mr. David L. Donovén; Supervisor
School District Reorganization
Department of Education

Lan31ng,_Mich1gan 40902

br. Door, ‘Assistant Dean’

Schocl of Education
Central Michigan University
Mt, Pleasanq,_Michigan 43¢€58

‘Mr. Robert’ Dudney

Box 816
League Clty,'Texas

Mr. James J. Dumas, Jr.
77 John Carver Road -
Reading, Massachusetts Q01867

Mr. William H. Dunlap .
Coordinator of Secondary Education
Hempfield Area School District
Greensburg, Pennsylvania -

Mr.. Roger H. Dunning, Asst. Supt.
Stroudsburg Area’ School District

" West Main Street '

120.

Stroudsburg, Pennsylvanla 18360

Mr. Dennis Duquelle .

Central Berkshire- Regional
School Listrict

Union Block; Main Street

Dalton, Massachusetts 01226

148
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121.

122.

123.

124.

125 L)

126.

127.

128.

Mr. Ray Eastin
Cirector of Secondary Edlucation
Durlington Community. School Listrict
1429 West Avenue = .

3urlington, Iowa 52601

Mr. George T. Eddington, Asst.
to Superintencent .

Grosse Pointe Public. Schools

239 St. Clair Avenue

Grosse Pointe, Michigan 4u23u

Mr. Herbert J. Edwards. Asst. vir.

Bureau of Curriculum Develcpment
and Evaluation

Pennsylvania Dept. of Education

lox G611

Harrisburg, Pennsylvania 17126

Mr. Norman Edwards, Director

School Acdministration

Data Processing and School
Research _

P.0. Dox 44065, Capitol Station

Baton Rouge, Louisiana 70304

Mrs. Louis Elliott, Registrar
75 West Linda Vista
Tuscon, Arizona 35704

Mr. Thomas H. Elliott, Principal
Greeley Public Schools

1416 Ninth Avenue
Greeley, Colorado 35CG31

Dr. Homer O. Elseroad, Supt.
Montgomery County Public Schools
350 North Washington Street .
Rockville, Maryland 20850

Mr. E. F. Elsons Asst. Supt.
Educational Services '
Sequoia Union High School District:
420 James Avenue

"' Redwood C1ty, Cgllfornla 94063

1257 T

130.

153 3N Cllfforc Englanu, Asst.
Superlntendent ‘for Syec1al Serivces

Clayton County School System

120 Smith Street

Jonesboro, Georgla :30235

Mr. Harold Estep

Curriculum Director

0il city Scheols. -

Box 629 o

0il City, Pennsylvanla 163

131. Mr. Harry Etzel
2 East ILissell Avenue
0il City, Pennsylvania

132. Lr. Arthur W. Eve
University of Massachusetts
Amherst, Massachusetts

133. Mr. James C. Fain
virector of Curriculum
Atlanta Public Schools
2930 Forrest Hill brive, S.W.
Atlanta, Georgia - 3C315

134. Mr. Samuel A. Farmerie
Westminister College '
New Wilmington, Pennsylvania

135. Mr. Gaylord Feick
Directer of Program Development
Port Huron Public Schools
509 Stanton Street
Port Huron, Michigan 49061

i36. Mrs. Lucille Ferrigen
142 Fredrick Drive
Oxford, Michigan 4CS051
137. Dr. Dob Finley, Superlntendent
Glen Cove School -

Glen Cove -

Long Island, New York

136. Dr. Paul R. Fiscus

Tirector of Personnel ana
Federal Programs

459 South Eberhart Road

Zutler, Pennsylvania

139. Mr. James E. Fleming, Director

Kentucky Leglslatlve Research :
Commission f
Frankfort, Kentucky-

140. Emma.H. FIifton :
P.0. Box 305 D
heerrry, .Florida 32669

141, Mrs. Eoma Fondo -

Asst. Supervisor of nesearch
State Tept. of Educatién
Richmond, Virginia 23216

142, Mr.
Box 1&G
East Montpelier, Vermont

J. D. Fontanaw

143
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143.

144.

145.

146.

147.

149.

15C.

151.

152.

Mr. Robert E. Ford, Xesearch
Assistant

San Diego City Schools

Education Center -

410C Normal Street

San Diego, California 92103

Mr. John Frechette, Supt.
Merrill Community Schools
555 West Alice

Merrill, Michigan 4£637

Mr. James L. French
Elementary Principal
112 Elmdalie Avenue
Clyde; Ohio 43410

Mr., J, E. Fritz

North Courtland Street
East Stroudsburg, Pa. 1&301
Dr. Can Foster

Coordinator of Compensatory Ed.
Heyward Unified Schiool District
Dox 5000 _
Hayward, California 94544

Mr. Melvin M. Fried :

South Woods Junior ngh School
Pell Lane

Sycsset, New York 11791

Mr. Hohn R. Gamble

veputy Superintendent

Nevada State Dept. of Egucatlon
Carson City, Nevada .G9701

Dr. Nichclas Gangwish

Jefferson County School Distrlct |

1580 Yarrow Street
Lakewood; Colorado -uu215

Mr. Dufford Garnmer, Consultant
A¢ministrative Support Staff .
Iowa Dept. of Public Instruction
Grimes State Office Duilding

Des Moines, Iowa’ 50319

Dr. Riley Gaskill
Director of Dureau of
School Services
Central Michigan University
Mt. Pleasant, Michigan 43E5C .

154,

155 L )

156.

157.

15E.

" Clyde, Ohio

159 L]

161

' Atlanta, Géorgia

1€2.

163.

Mr. Donald G.

Mr. Ralph Gaudio
Elementary Principal

109 Crescent Heights

New Lrighton, Pennsylvania

Mr. Carl C. Gawart, Superihtendent

Harper Creek Community Schcols
$35 Golden Avenue ,
Dattle Creek, Michigan 49015

Mr. John B. Gelssinger, Supt.
The Public Schools

27 West Clinton Avenue
Tenafly, New jersey

Dr. Jaﬁés'Gemméli President
Clarion State College
Clarion, Pennsylvanla 16214

Y¥r. Hertert D. Gibbs, Junior
Coordinatox

Extended Schocl Year _

East Lansing High School

509 Durcham Drive

East Lansing, Michioan 43823

Mr. Kay G. Gilbert
329 Mulberry Street
43410

Dr. Robert D. Gilberts
Zenver School District
414 Fourteenth Street
Denver, Colorado $0202

Gill, Principal
Laboratory -School '
Eastern Illinois University
Charleston, Illinois 61920

Mr. Reid Gillis

Coordinator of Year-Round Education

Fulton County Schools

500 County Administration Building

165 Central.Avenue, S.W.
30303

or. Donalc Grimes A
Wilson Campus School - . :
Mankato, Minnesota 560C1

Mr. Richard Glockler
Department of Education
West Chester State College
West Chestér, Penmnsylvania



1¢€4.

165.

1€6.

1¢7.

168.

165.

17C.

171.

172.

173.

Lockport, Illinois

Dr. Goenner
Professor of Education
Central Michigan University

Mt. Pieasant, Michigan 42858

Mr. Frank Gorgonzola ,
Canandaigua City School District
West Givson Street

Canandaigua, New York 14424

Dr. Robert N. Gourley, Supt.
Deavertown Public Schools
303 S.W. Erickson
Beavertown, Oregon 97005

Mr. James R. Gove, Asst. Supt.
Valley View School District #96
590 Zelmont Drive

60441

Mr. Leon R. Graham
Asst. Commissioner for
Administration
Texas Education Agency

Austin, Texas 78711

Mr. Sam Gravitt, Superintencdent

- Lake Fenton Community Schools

11425 Torrey road
Lake Fenton, Michigan 435430

Mr. Martin T. Green, Principal
The University School of Florida
State University ‘
College of Education
Tallahassee, Florida 32306

Mr. John Griffin
South School
Stoughton, Massachusetts

Mr, Ecdwaréd M. Grissinger

Zureau of Administrative .
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Mr. Shuyler M. Meyer, Jr. -

Edwin Gould Foundation for Children
109 Easc 31st Street

New York New York 13016

Mr. E. C. Mikkelsen, uirector of
Research

South Dakota Education Assn.

P. O. Box 939 ' '

Pierre, South Dakota 57501

Annetta Miller
25456 Wareham Drive - :
Huntlngton WoOds Mlchigan' 45070
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Mary Ellen Riordan, President

The Detroit Federation of Teachers
Local 231 ,

7451 Third Avenue

Detroit, Michigan . 4£202

Mr. B. M. Rocbbins
Dupre Drive _
Spartansburg, South Carolina

Mr. Joseph P. Roberts
Supervisor of Research
State Dept. of Education
Richmond, Virginia

Mr. Glen Robinson, Director
Research Divisiocn

National ‘Education Assn.
1201 Sixteenth Street, N.W.
Washington, D:.C. 20036

Mr. William P. Robinson, Jr.

- Director, State Agency for

339.

390.

391.

Elementary and Secondary Education
Hayes Street
Providence, rhcde Island 02908
Mr. John S. Rode
360 Spring Lane
King of Prussia, Pennsylvanla

Mr. William H. Rodgers, Prlnc1pal
1433 Orchardview Drive’
Pittsburgh, Pennsylvania - 15220

Brother Charles Roe, E.S.C.
De La Salle Institute

. 3455 -South Wabash Avenue

392.

393.

394,

Chicago, Illino;s _60616

Mr. Crosby U. Rogers
355 Silver Hill Road
Easton, Connectieut 06612

Dr. Richard Romoser
Clarion StateCollege
Clarion, Pennsylvania 16214

Mrs. Rosenburg
2470 Thorndyke
Southfield, Michigan 42075
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395.

366.

397.

398.

399.

400 L)

401 L)

402.

403 L)

404.

405.

Mr. Maurice J. Ross, Assoc.
Commissioner, Admin. Services

State Dept. of Education

P.0. Box 2213 '

Hartford, Conmnecticut 06115

Dr. Samuel Loss, Jr., Heacdmaster
Green Chimmneys School
Brewster, New York 10509

Mr. Martin Rubinstein, Project
Manager, Quinmester Program

Division of Imstruction

Dade County Public Schools

1410 N.E. Second Avenue

Miemi, Florida 33132

Mr. J. J. Samalik
1116C Orchard Road .
Essexville, Michigan 4732

Mr. James H. Sandlin
Legislative Kesearch Commission
Frankfort, Kentucky 40601

Mr. Charles Sandmann, Administrator
Educational Plannlng Sectlon
Oklahoma Department of

Putlic Instruction
310 Will Rogers Building
Okalhoma Clty, Oklahoma 73105

Mr. Theodore D. Sargen, Supt.
St. Johnsbury Publlc SChools
26 Western Avenue

st. Johnsbury, Vermont 05619

Mr. Wilbu;_Sarvis
1412 Coe Avenue
Clyde, Ohio

Mr. Lafayette L. Saucier, Supt.
Winooski Public Schoois
Winooski Vermont 05404

Mr. Anthony W. Scala, Ed ‘D.

St. John's University

Grand Central & Utopla Parkways
Jamaica, New York -

Reverend C. Willism Schiphorst,
Minister

Hurstbourne Christian Church

Louisville, Kentucky '
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407.

408.

409.

410.

411.

412 L]

413,

414.

415.

416 -

417.

Mr. Morris E. Schmoll, Sﬁpt.
Rutland-Windsor Supervisory Union
Ludlow, Vermont 05419

Mr. Harcld E. Schnell
Board of Education
430 South Peace Avenue
West Carrollton, Ohio

Mr. Dough Schocnover
East Stroudsburg High School
East Stroudsburg, Pennsylvania

Mr. Noel L. Schroeder
Alexandria Public Schools
Central Building

tLlexandria, Minnesota 56300

Mr. Everett Seaman ..
North Olmsted City School
North Olmsted, Ohio

Mrs. Euneta Shadburn

DeKalb County DBoard of Education
Department of Education

Room #2301

Decatur, Georgia

Mr. R. K. Shafer
3330 ‘Hulmeville Road
Ccrnwell Heights, Pa. 19020

Esther Shaffer, Asst. Principal
123 Woodland Road
Butler, Pemmsylvania 160C1

Dr. James F. Shankweiler, Supt.
Chichester School District
3333 Chichester Avenue
Boothwyn, Pennsylvania 19061

‘Mr. Clifford F. Shenk

Assistant Commissioner
State Dept. of Education
120 East Tenth Street . .
Topeka, Kausas . 66612

Mr. Foster Shibles, Admiﬁ, Asst.
Chohassette Public Schools
Cohassette, Massachusetts 02025

Mr. R. L. Shimer.
522 Gennessee, N.E.
Warren, Ohio 444&3

41C.

415.

420.

421.

422.

423,

424,

425.

426.

427.

423.

Mr. Thomas R. Shortelle, Chairman
Selectment Study Committee

¢ Raymond Drive: A
Dalton, Massachusetts (01226

Dr. James Showkier

Assoc. Professor of _ .
Educational Administration

Miami University

Oxford, Ohio

Gwen Shufelt, Curriculum Consultant
Fulton County  Schocl System

100 Mitchell Street, S.W.

Atlanta, Georgia 30303

Maureen Sie

BSSCr : -
Chester & Merrlll Roads
Birmingham, Michigan 40C12

Mr. Edward Sillarl, Supt.
Mill Rdidge
Danbury, Connecticut:

Ella Simmons.

City of Earrisburg. School Distrlct
1201 North Sixth Street
Harrisburg, Pennsylvania 17105

Mr. Jim Simpson, Research Specialist
S.E. Educational Service Center ..
2CC East Thirteenth Street -

Souix Fails, South Dakota 57102

Mr. Arthur Sinclair,; Admn. Asst.
Flum Borough- e .

195 Francis Read ,

Plttsburgh Pennsylvania 15239

Pr. TltuS.Slngletary, "Agsoc.
State .Syperintendent of Schools

State Dept. of ‘Education

239 Office Building

Atlanta, Georgia 30334

Mr. John E. Sissick-
Hoptacong High School

Box 37 .

Hoptacong, New Jersey C7843

Mrs. J. T. Smeltzer
275 Alameda Avenue
Youngstown, Ohio
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429,

430.

431-

432,

433.

434,

436,

437.

439.

440C.

Mr. Harry L. Skalsky, Supt.

Bradley~-Dourbonnais High Schecol
District #3C7

North and Centrzl Streets

Bradley, Illinois "60915

Mr. George Slick

Tredyffrin~East Town
School District

Derwyn, Pennsylvania 19312

Mr. John Sloan
Connellsville Area ‘School District
Connellsville, Pennsylvania

Mr. Joseph Smice, Admn. Asst.
Community Unit School #300°
300 Cléeveland Avenue
Carpentersville, Illinois 69110
Mr. Ed Smith

L'Anse Cruse High School

33495 L'Anse Cruse.

Mt. Clemens, Micitigan 43043

Mr. John Blackwell, Supt.
Birmingham Public Schools.
Chester & Merrill Streets
Birmingham, Michigan 43102

Mrs. Mary Ellzabeth Smith
Box 310
Gettysburgh, Pennsylvania 17325

Mrs. Iary Jane Smlth
Cedarbrook Hill, Apt. 7Cl
Wyncote, PennsylVanla 19095

Dr. Paul E. Smith

Boulder Valley School Dlstrlct
P.0. Dox 136 : .
aonlder, Coloraﬁo_‘COZOZ .
Mr. Warren C. Smith, Director
Nova Schools.

Fort Lauderdale, Flcrida

Mr. William H. Smith
213 Wocdland Eoad
Butler, Pennsylvanla 16“01

Mr Jimi J. Somalik

116C Orchard Road .
Essexv1lle, Mickigan 4u732

441,

443,

444,

445,

446,

447,

443,

443,

450.

Miss Uonna Smouse

Luthersburg Elementary School
Dulcis Area Schools :
DeBois,wPennsylvania

Mr. Lawrence G.. Snops
Lakewcod Local Schools
Route 1, 3ox 178 .

Hebron, Ohio 43025‘_

Mr. Henry Snyder

Golden Valley Middle: School
43500 Elmwood Avenue

Golden Valley, Mlnnesota -55442
Mr. LaVern South . S
State Dept. of EducatlonA-i;
Doard of Water and Light Bldé.
West Ottawa Street

'nansing. Michigan . 4‘§J2 ;

Mr.. Paul L. Southerland Sup..
Hale Area Schools ..
Hale, Mlchlgan 43739

Mr. Raymond E. Spear
Loard of Education
Northville Public Schools
303 West Main Street
Northv1lle, Michigan

Mr. nobert A. Spicer :
Locking Valley School Dlstrlct
Route 7
Newark, Ohio_ 43055

Mr. gradley Stanton .

Canandaigua City School Dlstrlct
West Gibson. Street SR -
Cananealgua, New York 14424

Mrs, Constance Stapleton:
Route 1, Box 1C9A : 3
Widoletown, Maryland 217‘9 :

Mr. Leland Do Stedge
Edwin Gould Foundation for
Childrxen

109 East: let Street

451,

163

SN

New York, New York 10“16

Mr, Rocbert P. Stenzhorn, Dlrertor.
of Feneral Programs -

School Anmlnlstration.Bullding

Princess Ann Station

P.0. Box 6033

Virginia Beach, Virginia 23456



452,

453.

454,

455.

45€.

457.

458.

459.

4€0.

461.

Mr. Dan Sullivan

Mental Retardation Center
4001 Garfield Road

Mt. Clemens, Michigan 40902

Mr. Robert Stermberg

State Dept. of Education
3oard of Water and Light 31dg.
West Ottawa Street: -
Lansing,- Michigan 45902

.Mr. Frank O. Stiles Acting

Superiatendent

Rutland Central Supervisory Union

Rutlanc,‘Vermont 05701

Mr. Robert E;vStillwagon, Admn.
Asst., Bureau of Curriculum
Development and Evaluation

Pennsylvania Dept. of Education

Harrisburg, Pennsylvanla 1712f

Mr. Ernest Stone, State Supt.
of Education -

State Dept. of Education

Montgomery, -Alabama 36104

Dr. Roland S Strolle, Dean
School of Graduate Studies
Northern Michigan University -
Marquette, Michigan -49355

Mr. George M. Sullivan
Office of the Mayor

City Hall Annex

P.0:. Dox 400 -

Anchorage, hlaska 99501

Mr. Curtis R. Swaim. Assoc.
Commissioner. for Instructlonal
Services

Arkansas Dept. of. Education

Little Rock, Arkamsas 722C1

Mr. Walter D. Talbot - ;
State Supt. of Public-Instruction
136 East South Temple Street

Salt Lake City, Utah .34111

Mr. Harold-E. Telfer, Chairman
Dept. of Secondary Education
Central Michigan  University
Mt. Pleasant, Michigan 48C50

462.

463.

464,

465.

466.

467.

463,

471.

472.

P.O.

Mr. Richard G. Tennessen
Deputy. Supt., Educational Plans
Research and Ccmmunications
Department of Education

Agana, Guam 96910 '
Mrs. Alice TerHaar -

PSEA, Dept. of Pupil’ Setvices

415 Rose Valley Road _
Southhampton, Pennsylvania 1o966
Mr. Byron Thomas T

Box 14, Route 1

Bennet, Iowa, 52721

Mr, H. A. Thompson
Box 1w6
Warren, Pennsylvania 16365

Mr. Kobert L. Thomas, Deputy
Commissioner - .

Department of Education

Alaska Office Duilding

Pouch ¥ . = o

Juneau, Alaska 99801 .

Mr. .Robert Thomas
386 Wyoming Avenue. A
Kingston, Pennsylvania 187“4

Ruby M. Thompson, Supervisor
Finance and.Statistics

Board of Education
Woolfolk Building

Box 771 o

Jackson, Mississippi 392C5

Dr. Arnold Tjomsland
Professor of Educational Admn
Washington State University
Pullman, Washington.-. .

Mr. and Mrs. Robegtifoléé
3641 Wright
Troy, Michignn _48“"4

Mr. Norman F. Io:fison
1291C 27th Avenue, N.
Minneapolis, Mimnesota 55427

Betty Treat |,
5C551 Mile End
Utica, Michigen 48087
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473.

474,

475.

476.

477.

478.

479.

431.

432,

4353.

Mr. Zavid Tressler .
3utler Area School Tistrict -
167 New Castle Road
Butler, Pennsylvania

Mr. Douglas Troutman
08¢ Hope Street
Stanford, Connecticut 06906

Mr. Julius Truelson, Supt.

Fort Worth Independent
School Cistrict

Fort Worth, Texas

Tasi Tuato’o
Director of Elem. Education

American Samca

Mrs. LRoberta Tully, Chairman
Leard of Education

GEO05 Cool 3rook Court
Louisbille, Kentucky

Mrs. Aznes Turmblacer
Butler Area School Listrict
167 New castle Road

Iutler, Pennsylvania

Ruth L. turunen, Asst. Supt. .
15700 East Nine Mile Road
East Detroit, Michigan 438201

Mrs. Bonnie Ulrich, Head
Librarian .

Lakeview High School

21100 Eleven Mile xoad

St. Clair Shores,

Mr. Albert Unger,
for Legislative

Education Building

Harrisburg, Pennsylvania 17126

Services

Mr. Lu Quida Vinson, Exec.

Secretary -
American Assn.
50 East Huron Street .
Chicago, Illinois 60611

Mr. Harry Vandercriff, Supt.
Fayetteville Public Schools .
Fayetteville, Arkansas 72701

Mr. Richard Van Hoose, Supt.
3332 Newburg Road

Jefferson County Public Schocls
Louisville, Kentucky 40218

Michigan 4C0C1

Asét. Cirector

df'Schooi Libférians

4S5.

4C6.

437.

493,

491.

452,

493.

494,

405.

165

Mr, Steve Vargo

Columbus Schools

Lept. of Evaluations & Studles
52 Starling

Columtus, Ohio 43215

Mr. Sherrell Varnmer, Research
Asst., Research Division
National Education Association
12C1 Sixteenth Street, N.W. -
Washington, 2.C. 22036

Mr. A. Donald Vaugh
Centennial Schools
Warminster, Pennsylvania 13574

Mr. Ed Vause, Exec. Vice President
Charles F. Kettering Foundation
5335 Far Hills Avenue

Dayton, Ohio 45429

Mr. Ralph Veights, Chairman
Social Studies Department
5536 Clifton Drive
Aliquippa, -Pennsylvania

Mr. Jack Vincent, Asst. Supt.
Vassor Public Schocls
Vassor, Michigan

Mr. Robert J. Wagner

Box 170, R:D. 1°:

Greensburg, Pennsylvania

Mr. Del Walker -

Jefferscn County School Dlstrlct
SCS% Quail Street
Lakewood, ‘Colorado 80215

Dr. Newman Walker, Superinténdent
Louisville Public Schools
Loulsv1lle, Kentucky

Mrs. Waive Westfleld, Asst
Superintendent of Curriculum

Harper Creek Community Schools

C35 Gelden Avenue

Battle Creek, Michigan 49015

Mr. Loren A. Wann, Field Representative
Division of Public School Agministratlon

State Dept. of Educaticn
721 Capitol »Mall
Sacramento,. California 95014



496.

457.

49¢.

499.

S00.

SC1.

502.

5C4.
505,

507.

Mr. Travis Weatherly, Cirector
DeKalb Area Technical School
495 North Indian Creek Lrive
Clarston, Georgia 3CJ21

Mr. T. 3. Webb, Asst. Commissioner
Finance and Admm. Services
Tennessee Lept. of Education
Cordell Hull Building

Nashville, Texas 7C711

Mr. Ona Weeks, Superintendent
Edwardsburg Public Schools
Edwardsburg,_Michigan 49112

Mr. Roy A. Wehmhcefer, Asst.
Superintendent

Placement and Certification

Room 407

Clark & Washington Streets

Chicago, Illinois 60602

Mr. R. Dzle Weiznecker .
Asst. Supt. for Instruction
Trevard County, Florida

Mr. William I. Wells, Principzl
Robbins Lane School

Robbins Lane

Syosset, New York 11791

Mr. Carl F. Welch, Superintendent
Reynclds School Listrict .

531 Reynclds Road

Greenville, Pennsylvania

Mr. William Wenk, Asst. Lir.
Division of Flanning and EDC
501 Educaticn Building
Harrisburg, I'ennsylvania 17126

Mr. Linford Werkheiser
Tredyffrin~East Town School
Sersyn, Pennsylvania 19312

Mr Uonald J. West
3536 Srant Court -
Toledo, Ohio 43623

Mr. Theodore R. Whalen, Supt.

Waterbury Public Schools
Waterbury, Vermont J5676

Mr. Ray Whitcomb, Supt.
Swanton Public Schools
Swanton, Vermont 0548C

50C.

Slvo

511.

512.

513.

514.

515.

51¢.

517.

Mr. Robert Whitsitt : ’

Edwin Gould Foundation for Chlldren
109 East 31st Street -

New Yerk, New Uork - 1C016. |

Cr. Waune H. White, Supt.

Zrevard County Board of
Public Instruction

325 Washington Avenue

Titusville, Florida 32780

Mr. Varl Wildinscmn, Supt.
Portage Public Schocl System
Portage, Michigan 490CC1

Mr. David Willey, Supt. :
Franklin McKiney School District
40C Tully Road

San Jose, California 65112

Mr. Delcs D. Williams Director
School Auxiliary Services
Oregon Board of Education

242 Lancaster Drive, N.E.
Salem,  Oregon 97310'

Mr. Mel Williams

Edwin Gould Foundation for Children
109 East 31lst Street

New York, New York 10C16

Mr. Robert H. Williams

Lirector of Elementary Education
Hayward Unified Schoel uistrlct
P.C. Box 5030

Hayward, Californmia 94544

Mr, Williams Warren, Exec. Director
Waterford Education Association
3513 Elizabeth Lake Road
Pontiac, Michigan 42054

Mr. H. Stanley Wills

Director of Basic Education .
Pennsylvania State Ed. Assn.
400 North Third Stret, Box 1724
Harrisouré, Pennsylvania 17105

Ur. Charles WiISOn, Superv151ng
Principal

Kutztown Area Schools

Kutztown,  Pennsylvania
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Slu.,Mr, Ronald G. Wiltse, Supt...
Marysville Public Schools
1325 Mlchiﬂan Avenué . :
Marysv1lle, Michigan 43“4“,

519. Mr. Wilmer Wise, D1rector
of hesearch ) .
Dept. CoE Public Instructlcnm
P. 0..uOX 697 )
Dover, Delaware 19901

520. Mr. Edwin, Wolf e
Marietta.High School :},
121 Winn Street ]

" Marietta, Géorgia 30060

521. Mr. Russell G. Wolff Supt.,
Eaton Infermedrate School District
245 South Cochran Avenue
. Charlotte, Michigan . 43013
522. Dr. Lorne Wollatt . |

Associate Comm1s51oner
" 'New York State Education Dept.
Albany, New York. 12224
523. Mr. Richard G. Woodward, '
Admin. .Asst. ta Superlntendent
Hartford Doard of Education
Administrative Offices ..
249 High Street . .., '
Hartford, Connectlcut 06193

524. Mr."Duane E. Wofk; Bireétor '
Special Programs,
431 Stow Street . e
Guyahoga Falls, Ohlo L

525. Mr. Wayne”Wornerg“Supt‘ '
Grand Forks Public Sghools.q
P,0. Zox, 135p ;'

I HE Rt

Gran; Fprks, Nortﬁ Lakota 5 0201

" 526. Mrs Patricia G. Wunnlcke,
Coorcdinator, I
Wyoming Dept.. of Ecucation _
Capitol Iuilding .. .. -.{
Cheyenne, Wyoming QZQCl'J. :

527. Or. Yantis . ... co ey

Assoc. Professor or Educatlon o

Central Michigan Unlversity
Mt. Pleasant, Michigan 5C2C5C

Informaticn Division
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530.

531.

532.

533.

534.

535.

536 D

537.

538.

s

:Mt._Bleasanth_MI

Mr. Charles R. Young, Supt.
School District 35..
295 Green Bay Road L
Glencoe, Illinois 022

Mr. Robert.0. Youngy Superintendent
Freeland -Community- Schools.. .:

712 Powley Street

Freelano, Mlchigan 40623

Ur. Arnold Zaeske o

Clarion State 'College

Clarion, Pennsylvanla 16214

Mr. Richard F. Zan1, Supt.
Rutland Central District.. -
Proctcr, Vermont

Mr. Victor V Zike, Asst. Director
of Instruetion, Secondary

Tenn Hills School Idistrict

12200 Garland Drive

Pittsturzh, Pennsylvania 15235

Mr., J. Harold Zook :
Souncerton Area Schpol ulSttlct
41 North School Lane
Sounderton, Pennsylvania- - 1964

Mr. Martin Rubinstein -
Dade County Public .Schools i
1410 N. Second Avenue
Miami, Florida. 33132

Mr. Ned S. Hubbell .
Public Relations Counselor T
1918 Pine Grove Avenue
Port Huron, HL“ 48060

B¥. Robert Oana, Chairman T
Elem. Education Department )
Roe Hall

Central Michigan Univ.,
48858

Mr. John Currie, Director ﬁ:”‘
Bedford Public¢ Schicols '~
8285 Jackman el
Temperance, ﬂI 48182 c
Mrs. Beverly Lydiard

Dept. of Education

182 Tremont Street

Boston, lMass. 02111
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540.

541 L J

542,

543.

S544.

545.

546.

547.

548.

549.

Mr. Pat Doyle
811 So Brown
Mt. Pleasant, MI 438858

Lucien E. Lambert, Ass. Prin.
Champlain Valley Union H.S.
Hinesburg, Vermont 05481

Leonard E. Larsen

Marysville Uoint Unified Sch.
504 J Street Del Monte Square
Marysville, Calif. 95901

Mr. Robert Poduda
525 Coutant
Flushing, MI 48433

Mr. Franklin Gual:z, Supt.
Board of Ed., Office of Clerk
North Fork Local Schecol Distr.
Utica, Ohio - 43080

Mr. Thomas E. Putnam
Educational Consultant
P.0. Box 14 '
Melbourne, Florida 37901

Mr. Frank B. Brown, Director
1/D/E/A

P. O. Box 446 .

Melbourne, Florida 32901

Mr. Alvin F. Coleman
Administrative Assistant
Annville, Cleona Sch. District
Amnville, Pemm. 17003

Mr. Bruce Campbe’l

Urban Schools Developmerit Counciln

1000 Spruce Street
Trenton, N.J, 08638

Rose M. Costo ,

Bereau of Curriculum Innovation
182 Tremont Street ' :
Boston, Mhss. 02111
Merrill Redemet . ' :
Springfield Public Schools
420 South Seventh Street
Springfield, Ill.' 62701

550.

551.

552.

353.

554,

Mr. Henry G. Hollingsworth, Jt.
State Dept. of Educatfon

915 Rutledge Building '
Columbia, S.C. 29201

Noel L. Schroeder
Alexandria Public Schools
Central Building 7
Alexandria, Minn. 56308

Mr. C. L. Sheffer

660 Southcrest Court
Pittsburg, Penn. .15226

c/o Brookline Area Comm. Council

Mrs. Howard Lewis
8653 Headley
Sterling Heights, MI 48078

Mr.'George M. Jenser, Chairman
National Sch. Calendar Committee.
P. 0. Box 38

Horse Shoe, N. Carolina 28742 |

555.

556.

558.

Mr. Raymond G. Arves‘on, Supt.
Hayward Unified School District.
P. 0. Box 5000 '
Hayward, Calif. 94544
Mary Ann Allen :
Madison Public Schools
545 W. Daytona’

Madison, Wisconsin 53703

B. C. Snowbarger
Portland Public Schools
631 N.E. Clackamas Street
Portland, Oregon 97208 .

Mr. Robert W. Scott -

. Kennett Elem. Sch. offthejxennett

559. A

560.

168,

Consol. School District
Kennett Square, Penn., 19348

A. E. Gteez o

Supt. of Schools ' -
Bridgeport Public Schools
Bridgeport, Texas 76026

Solomon S. Lichter, Jr.‘
1020 North Shore Drive
Miami Beach, Florida 33100



561.

562.

563.

564.

565.

566.

567.

568.

569.

570.

Mr. E. S. Chew
5542 Scranton
Denver, Colorado 80239

Dr. Kirech, Ass. Supt.

Culver City Unified Sch. District
4034 Irving Place
Culver City, Calif. 90230
Mr. Charles Dalton
Board of Ed. Distr. No.
Cook County

80th Street & 82nd. Avenue
Justice, I1l. 60458
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Mr. William H. Reed

Ass. Coordinator Field Service
Univeraity of Conn.

Storrs, Conn. 06268

Christina Partridge
135 Catherine

Apt. 203

Kalamazoo, MI 49007

Mrs. Helen Groff

Education Improvement Center
P.0. Box 426
Pitmon, N.J. 08701

Mr. Robert E. Heck

Board of Public Instruction
Collier County -

Naples, Florida 33940

Desert Sands United Sch. District
83-049 Avenue 46
Indio, California 92201

Gerald W. Giles

Westside Community Schools
87th and Pacific

Omaha, Nebraska 68114

Dan Kulbarsh
Highland Lake Schools
Winstead, Conn. 06098

571.

572.

573.

574.

575.

576.

377.

']

Ronald Hughes

Fraser Board of Education
33466 Garfield

Fraser, MI 48026

Leonard Garber

Consultant for Secondary Education
State of Conn.

State Department of Education
Hartford, Conn. 06115

Edward L. White
Superintendent of Schools
Supervisory Union No. 29
Keene, N. H. 03431

Brook J. Peterson

Waconia Public School
Independent School District No. 110
Waconia, Minnesota 55387

Dr. Ken Olsen
Superintendent of Schools
Okemos Public Schools
Okemos, MI 48864

Larry Timm

Waterford Mott High School
1151 Seattle Road

Poutiac, MI 48054

Mrs. Jean Woytek
921 W. 100th Avenue
Denver, Colorado 80221
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A. E.P.I.C. Examples of New Term Labels and Course Descriptions Now in
Actual Usage

E.P.I.C. (Elective Program in Communications) is the name of Utica High
School's new English curriculum, grades 10-12. It is different from most other
English programs in many ways, but still stresses the important skills necessary
to a good program: - reading, writing, thinking, listening and speaking. The
program has been designed by. the High School English Department specifically to
meet the needs of Utica's students, whether they are going on to college or on

to employment.

THTRCDUCTIOH

In the fall of 1969, the English Departments of Stevenson and Utica High
Schools reviewed the present English curriculum and recommended a reorganiza-—
tion of the program. After considerable study, a multi-level elective. English
program of ten~week terminal courses was adopted. Studies by the National
Council of Teachers oi English show. that no particular textbook is ideally
suited to the needs of all students, or that there is any-valid reason for age
groupings. The proposed revision is designed to address itself to the findings

of these studies.

The new curriculum will consist of eighty-five courses, -at varying levels
of difficulty, from which each student will elect those that best meet his
aptitudes, abilities, interests and needs. The new E.P.I.C. curriculum
(Elective Program in Communications) will assure that Utica's -college~bound -
graduates will be able to compete with other high school graduates and that
employment-bound students’ needs will be met. . - o

Examples of term labels and term course descriptions follow to explain the
types of new classes available to students .in ‘cur Language. Arts progran.
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'To The Student:

-Epic (Elective Program in Communications) is the name of Utica

- Community Schools' new. English curriculum. "It is different from

most other English programs in many ways, but still stresses the -
important ‘skills necessary to a good program: Reading, Writing,

- Thinking, Listening and Speaking. ' The program has been designed
by the high school English Departments specifically to meet the -
needs of the students, whether they are going on to college or

on to employment.

You will be asked to choose four courses that you would like to
take each semester. Your choices must be listed in.order of
preference. Insofar-as possible your assignment to a class will o
be. based on your order of preference. - T . <

Accompanying each course description is a number indicating the
- level of performance required to succeed in that class.

Level 3: Is designed for students who need work in the language
skills. You will work on improving and polishing read-
ing and writing skills. Activities will focus on -
organizing thoughts and comparing and contrasting ideas.

Level 4:’“Courses :require. good reading and comprehension as- well
as "the ability to organize thoughts into well spoken
or written compositions. Interpretation and analysis-
of materials will be stressed.

"Level 5: Is the most challenging. Students should read and write
very well and be able to move at a rapid pace. They
should be capable of some independent research and able
to cope with abstract ideas.

It is very important that you carefully cornsider your abilities
and interests before you make your choices. You will have time
to consult with your present English teacher about your elections.

You should also talk with your parents. To mzke EPIC a success
you must select courses that are interesting and challenging
enough to meet your needs. If vou deliberately choose courses
that are too hard or too easy, you will probably be unhappy.
Listen to the advice of your counselor, English teacher and
parents.
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COURSE NO.

001
002
003
004

005 -
006
007

008
009

010
011
012
013
014
015
016
*017
018
019

020
021
022
023
024
025
026
027
028
*029

030
031
032
033
034
035
036
037

*038
039
040
041
042
043

COURSE

Basic Writing Skills:
Composition

Creative Writing
Technical Writing

Improving Reading Skills
Independent Study
Introduction to Criticism

Usage and Vocabulary Building
Grammar for the College Bound

Mythology

Bible as Literature

The Greek Mind

Eastern Literature

Russian Literature

German Literature

French Literature

Italian Literature

Modern European Drama
Modern European Short Story

Quest for Identity

The Nonconformist in Literature
The World of the Fantastic

Good and Evil .
Innocence vs Experience
Endurance and Survival

Science Fiction

Lives and Viewpoints

Essays on the Contemporary Scene
Mystery and Detective

19th Century American Authors
Afro-American Literature

Modern American Short Story
Modern American Novel

American Humorists

American Character & Changing Hero
Modern American Poetry

Modern American Drama

Chaucer and Medieval Literature
Shakespeare 1

Shakespeare 1I

19th Century British Writers
Modern British Novel

Modern British Poetry

LEVEL

3-4
A
4=5
3-4
4
4-5
4

45
3-4
5. .
4~5
4-5
45

*Denotes shortened seven week courses to be offered at vacation periods.



COURSE NO. COULSE LEVEL

044 Modern Biography ) 3-4
045 Literature of the Generztion : 3

046 Folk Rock Lyric 3-4
C4&7 - Read a Movie 3-4
048 Mass Media : 3-4
049 Pictography: Audio=-Visual in Communication 3-5

*ADDITIONAL LANGUAGE ARTS COURSES.OFFERED ARE:

(Semester) Speech I (Fundamentals of Speech)
(Semester) Speech II

(Semester) Debate

(Semester) Forensics

{Semester) Drama I

{(Semester) Drama II

{Semester) Journalism 1

(Semester) Journalis— II -

(Year) Yearbcok

(Year) Newspaper

*These above listed courses may be elected in addition tc the Epic Program courses.




001 Basic Writing Skills 3-4

Has writing always been a problem for you? When a writing assignment
is given,; do yocu spend most of your time trving to think of scmething to
write about? Do you have doubts about the importance or interest of what
you have to say? These questions bother most inexperienced writers, and
this course is designed tc help you overcome these problems. The emphasis
will be to settle on attitudes toward writing and to sketch out a strategy
to get the writing done with clarity and correctness of expression.

Materials for- this class are from-the contemporary media cf photography,
‘painting, cartoons, and architecture. The emphasis will be on the writer
and his audience and the writer's purpose. Students will have writing
experiences which involve the techniques and thcught processes that can
help them communicate with just about anyone.

002 Composition 4

Here is 2 class which will give you the opportunity tc express your
thoughts in paragraphs of description, narration, and exposition. Also,
it will emphasize the refinement of skills in (1) the writing of critical,
argumentative, and explanatory material and (2) the techniques of research.
The student will learn to select, evaluate, and analyze facts and details,
to c¢iscipline his habits of thought and work, and; most important to think:
to create a new angle of vision. No longer should the research paper be a
“nightmare,’’ but rather a weéll-balanced, aeequate exposition of a carefully

selected topic.

003 Creative Writing : 4-~5
This course is designecd for the stucent who is interested -in studying

the.basic techniques of imaginative writing, especially shcrt story and
poetry. It concentrates on studying the various facets of short story and
poetry. The emphasis in short story is placed on how to create characters,
setting, and dialogue; how to develop plot; and where to look for ideas.

: The emphasis in poetry is on studying poetic :‘forms and analyzing the tech-
niques of writing good poetry. The student will be required to write -either
short story or poetry form, arplyin" the techniques learmned. Concentration
will be on developing the student's skill and style w1th leeway for the

..1nu1vidual s preference anc cr:atzve talent. '

004 Technical Wr‘tlng U 2ot SRR A

- The -course is ee51gned to introduce’ the fundamentals’ of- technical writ-
ing in ‘the areas of business correspondence, Yeport writing, promotional:
writing, industrial writing, techmical -journalism; and special projects"
writing. ‘After an introduction to the basic Fims and elements of technical
writing, the student will study and produce examples of- the spec1a11t1es
mentionel above.

005 Improving Reading Skills S - 3-5
Growth in reading begins with understanding the types of reading and
developing your skills by practice with them. You will build vocabulary
skills and be introduced to methods of studying assiznments and improving
your listening habits. A pretest- in reading will be given initially to

" determine your reading level




006

007

008

009

010

011

Independent Stucdy 5
Thnis course provides an opportunity for studeants to study an area of

interest .to them providing it involves reading and writing. It is advis-

- able for the student to elect a learning project in an area which otherwise

might not be availzble to him. The class is offered for the student who

is capable of and interested in pursuing learnlng on his own and in his own

way.

Introduction to Criticism 5
Criticism intrcduces the student to the nature of critical theory so

that orderly amalysis and evaluaticn will make works of literature meaning-

ful. The course is designed to sharpen the student’s ability to evaluate

the logic, validity, and techniques employed by various writers. Ideally,

the studeant should become his own questicner--the critic-ras he asks

questions and seeks and tests answers to strengthen and deepen his appreci-

ation of literature.

Usage and Vocabulary Building : o 3-4
This course is for the studeant who w1shes to .improve his vocabulary

and - his knowlecdge of the rules cf standard English.. This class is designed
for the student who is prone to making errors im spelling, punctuation, and
sentence completeness and has an inability to get his thoughts into words.
It will also make the student more conscious of the options the writer has

.In choosing his words and the subtle distinction in meanings. .The levels of

vocabulary are examined as well as the ways language changes.

Grammar for the College Bound 4-5
Instruction will emrhasize errors in sentence structure as problems

in the thinking processes, rather than as subjects for grammatical analysis,
and will be based upon actual errors in the student's writings. The study

of gramar and usage will lead students to perceive the essential relation-
ships between form of expression and power of idea. This course s concermned
with the ‘'craft® of composition; namely, grammar as a tool to comvey meaning
and practical appllcatlon of unity, coherence, and effectiveness¢

Mythology S S | L 4 5

Do you believe that Atlas really supports the world on his shoulders,
that Pandora was responsible for the world's evils, or ‘that there really
was a Trojan horse? The study of mythology will include an analysis of
the ancient myths of the Greek and Romans as well as the 1nfluences that
they have had upon literature and language to the present. day. Alsc, it
will provide a contrast between the Far Eastern myths and epics, which -
still form the bases of Eastern thought, and the explanatory myths of the
Germans and Norsemen,  the 1atter being epitomlzed by their monster-slaying
herc Beowulf. - ) .

The Bible as Literature : - 4-5
This is not a study of religion, so the student needs no partlcular

religious background. Emphasis will be placed on the Biblical history of
the Jews, the poetry of the Bible, key characters such as Adam, Abraham,

and Moses, and the following themes: The good man in relation to his times,
Justice, and Wisdom. Biblical influences will also be traced in later lit-"
erature. Students will read independently and dc some critical analysis of

the material covered.

-~
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The Greek Mind 4-5.
The Golden Age of Greek literature epitomizes perhaps the finest flower-

"ing of the human spirit that the world has ever seen. It was marked by great

013

014

015

0l1e

017

018

minds ‘in drama, philosophy, history, and oratory. The student will explore
the origin of drama with the plays of Aeschylus, Sophocles, Euripides,
Aristophanes; the philoscophic speculaticn of Socrates, Plato, and Aristotle;
the historical observations of Thucydides; and the political insight of the
orator Demosthenes. Focus of study will be close reading for written and

oral analysis.

Eastern Literature : : . 45
Lying scattered in the wvast anc rolllng fields of many centuries: and

ages are the literature of the Far and Mid East with their own beauty, -

. richness, and immediate charm. For the student, Eastern literature is- a key

to delight in new modes of perception and imagination as he contemplates’ the
song, story, and scripture of a literary trzasury harvested over hundreds of

years.

Russian Literature . ' 4~5

The crossroads of East and West meet to bring a new social significance
in modern Russian literature. 1Its story, drama, and poetry contrast the
conflicting forces of materialism versus spiritual introspection. In read-
ing Russian' literary pieces, the stucent will identify and recognize situa-

tions existent in-his world. Despite its late awakening, Russian literature

has beccme one of the most imposing bodies of literature today.

German Literature 4-5
" The study of German litature will include such authors as Goethe, Kafka,

and. Hesse. The course will show how German culture is reflected in stories,

‘plays, pcems, and essays. The assignments in German literature are designed

to develop basic appreciation of other countries and peoples.

French Literature ' ' - 4—5
From the humor of the fabliaux to modern writings, the study of French

‘literature will include the reading of stories, plays, poems, and biography.

The course will survey the influence of French culture of the literature.
Students will read to gain insight into the literature.- Authors such as
Camus, Anatole France, and Andre. Maurois will be StULled._ :

Italian Literature 4=~5

The influence of art and religion is parmount to the study of Italian
literature. Such variety in writings as the medieval Decameron:by Boccaccio,
Dante's Divine.Comedy, and Bread and Wine from mcdern timés-will broaden the
students’: literary background. Emphasis will be placed upon the common-
experience that mankind feels. ‘ B o .

Modern European Drama S 4-5

In Epemy of the People, Ibsen talked of a contemporary problem with a
contemporary reaction. In Cherry Orchard, Chekhov sheows the feelings and
anxieties of a changing society. In Man and Superman, Shaw focuses on man's
mindless repetition of tradition and convention. Students of this‘'course
will dramatize, read, study, and 2nalyze-some cf .the great European plays.

177
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Modern European Short Story . 4-5
The student will find, through the study cf a variety of Eurorean short

stories, the similarities and differences confronting modern man. Along with
a knowledge of the literature, the student will gain insight into various
cultures' actions ané reactions to man's search for meaning in life. Through
discussion and sharing reading 1nterpretation, the student w111 be able to
parallel the universlity of man's experience. :

Quest feor Identity 3-4

This course ccncerns itself primarily with the individual. Such
questions as Who am I?,* "Where am I going?,' "“What should-I become?,” and
most important of zll "Why?” will be the core of this class. Some of the
major themes will be love, teenage gangs and conformity versus individuality,
and dropping out. Books to be read may be The Last Angry Man, The Chosen,
and Dandelion Wine. The ultimate aim will DLe that through the understanding
of self, the individual c¢an then proceec to an understanding of the society

in which he must live.

Nonconformist in Literature 3-4
This is the study of the non-conformist in novels and poetry. It will

consicer the good and¢ baé side of non-conformity and individuality as well
as the reasons for the existence of non-conformity in a conforming society.
An emphasis will be placed on why people act as they do. Most of the read-
ing and discussion assumes that the student is sen51t1ve to .accepted social

attitudes.

The World of the Fantastic 3-4
- This course will promote an intelligent and enjoyable reading of

-fantasy, both past and present, through the inspection cf themes and the

cesign of the writing. The differences bLetween fantasy and other types of
writing will Le discussed in class and in groups. The student will be
expected to read outside of the class and be prepared to discuss that read-
ing in class. Class and group discussions, a few short essays, and occas-
sional tests will. be used to evaluate the student. The student will be

.expectec to-use his imagination extemsively. For those who wish to go beyond
‘the normal class reading, &4 list of available btooks will be supplied. Some

of the ‘books ‘the student will be considering aré: We've Always Lived in
Castles, The Hobbit, Picture of Dorian Gray, and Something Wicked This Way
Comes., Movies will te shown, and music will be listened to in the class-

Good and Evil - . ' : 4-5 e

Can society be d1v1ded into’ separate boxes for good anc evil? 1Is a
man all bad--or all-good? Oxbow Incident, Lord of the Flies, Billy Budd,
and Scarlet Letter are but four books which show that- life is not that
easily categorized. Thrcugh a variety of media, students will discover the

complexity ‘of man’s nature.

Innocence vs Experience T o 3-4
- This course provides an opportunity for the student to observe the

maturation process of certain literary characters through such novels as:
To Kill a Mockingbird, The Adventures of Huck Finn, True Grit, and Sepzarate
Peace.
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Encdurance and Survival o 3-4
The student in this class will see how people in real life and fiction

have overcome great odds. The Raft, Hircshima, Inn of the Sixth Happiness,

The African Queen, The Miracle Worker, The Light in the Forest, and The

Diary of Amne Frank are some of the possitle titles. Examing the concepts
of humor, tragedy, lcve, her01sm, and sacr1f1ce adds to the universality of

man.

Science Fiction 4
This. course is designed to prove that science fiction.is not limited

to spaceships. You will read novels and short stories by current authors
such as Isaac Asimov, Ray Bracdbury, and Bob Shaw. The diversity of ideas
ranges from tradtionzl problems of human nature in Qut of the Silent Planet
by C. S. Lewis to serious futuristic projections of Chilchood's End ty Arthur
C. Clarke. Written assignments will involve analysis of theme ideas and how
well the ideas fit into a science fiction framework.

Lives and Vlewpoints ' - - . 4=5

This course will explore and 'discuss such vital crlses in contemporary
society, as poverty, crime, civil rights, eneration 22pP, and extremeist
groups. These protlems will be approacheéd through the reading and discus-
sion of current articles, essays, ancd biographies as well as thrcugh the
viewing of relevant films. The student should have curiosity about the ccm~
plex social issues confronting man today and be willing to do extemnsive read-
ing in the area. |

Essays on the Contemporary Scene 4-5

This course will examine various forms of non-fiction writing to dis-
cover the perspectives of others in various aspects of the contemporary -and
complex world. Students will read, write, and analyze an art form which can
praise, complain, explain, and ridicule.

Mystery and Detective Story 3

This course is designed for those students who have an enthu31ast1c
deslre tc read mystery stories. Group discussions, panels, reviews and.
dramatizations will be some cf the class activities. = Varicus approaches to
mystery solving will be analyzed. Written work and discussion will bé of a
concrete nature with some emphasis on ethics and style.

19th Century Amerlcan Authors ~ A . ' 4L .

' The -student will read selections from Such sreat wrlters as Emerson,
Hawthorne, Melville; Thoreau; Whitman, and Dicxlnson. In. reading, these
writers, . the student will see that they are brought together Ly the. - common
spirit in treating their subject.“ They are all preoccupied. with- the problems

1of the -individual in a democratic society. The student will find that they
are all writers young in spirit, and like young people, they work fast. to

procuce a literature that expresses our national character. This course will
provide an insight into our country's rich literary heritage. ' '

Afro-American Literature - - SR . .3-4

Students will read fiction and non-fiction by black writers who reflect
the blacks' thought and writing in America. Themes such as the integration
of Negroes in the North and the South and the acceptance of the Negro as in-
dividuals will be studied from a black viewpoint. Through all of this, the
ultimate aim will be to measure the contribution of the Negro writer to

American literature.

g
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Modern American Short Story 4
The short story takes one tc the world of mystery, adventure, science

fiction, and travel. By reading various types of shert-Stories by outstand-
ing American authors, the student will learn what makes a good short story,

who writes good stories, and how one can best enjoy the story. He will also
be able to discuss and evaluate his reading with other members of the class.

Modern American Novel 4-5 ,

Students will read, study, and analyze three to four American novels.
The chief emphasis will be on man and classes of society in their attempts
to find acceptance and meaning in life. Possible authors toé be read could
incluce Pearl Buck, William Faulkner, Ernest Hemingway, Sinclair Lewis, and
John Steinbeck. Students should be able to read well and have some ability
to think- and understand aLstract icdeas.

~

American Humorists o ' B I 3~4
This class will familiarize ycu with the chief American humorists in-

cluding Mark Twain, Will Rogers, James Thurber, and Rob ert Benchley. The
characteristics of humor will be identified and defined. You will be given
an opportunity to study and compare the ~components of 1rony, _satire, humor,
and wit.

American Character and the Chanvlng Hero o 4 ;

Man has always had a hero who represents his dreams fulfilled The
reverent Jonathan Edwards represented the epitome of Puritan manhood. Daniel
Boone stoocd for pioneer ingeruity and fortitucde. John Glenn and Neil Arm-
strong give modern man worth and Ll”nlty in an age of science and exploratlon.
Personal rights are coupled with and realized through responsibilities. .Times
change, yet qualities of ethics and humenity remain heroic qualities.

Mcédern American Poetry ' - 4=5

This class offers the opportunity to study the style and content of
modern verse for imdsight and enjoyment. Representative ‘poets from E. A.
Robinson through Curmings, Frost, ‘Sandbur~ and Ferlinghetti to James Dickey
will be included. The student will also wsplore the attitudes and qualities
poetry shares with other aspects of modern life. :

Modern Drama - : | A

Do you enjoy the movies, television, anc¢ the live theatre? Woulc you
like to act but haven't the confidence or. speech background? Do you like
oral reading? Here is'your chance to get. ‘acquainted with drana through the

" reading of a variety of plays such as Our Town and Inherit the Wind. This

course will help you to understand the characters, theme, andé the .role of

the playwrignt as it reflects yourself and your life. Reading ‘the character
parts will ephance your confidence and your knowledge and will Open new areas
of reading enjoyment.-

Chaucer and Medieval Literature | h | 4-5
Far from being the “Dark Ages™ the medieval period of English history |,

‘and literature was continually changing and becoming increasinrly ‘complex.

It was a very rich and multi-faceted culture. This period saw the development
of English as a respected language and the rise of such literary forms.as
the romance, the lyric, and the’ ballad. The pcpular tales of Chaucer reflect

~ the diverse levels in bLoth ‘society, and 11terature at this time w1ll be the

primary emphasis in this course. . o
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039 Shakespeare I 3-4 |
Shakespeare wrote his plays to be acted, to be seen, to be heard. Thus,"

this course will apprcach the Shakespearean play as a living theatre, not as
an academic'Chore. With class readings, recordings, films, and at "least omne
theatre presentation of a Shakespearean play, students will visualize the
action, hear the- lines read, see the story unfold of such plays as Macbeth
Romeo and Juliet, Merchant. of Venice, and Julius Caesar. Class discussions
and short writings will focus on Shakespeare's stagecraft and the universal-

ity of his characters.

040 Shakespeare II ' ' 5

‘ If Hamlet were alive today, wculd he be a reactionary‘7 Is Iagc really
a machiavellian villain? In whzt sort of universe can Lear's wasteful death
follow suffering and torture? In Shakesreare II, a seminar-designed course,
students will probe these and other questions as oral anc written discus-
sions deal with the inmer conflicts of characters and the consequences of
their actions, the dramatist's abllity to appeal to all levels of audience,
and his technical skill in use of the stage.’~ Students will read the plays
Hamlet, Othello, King Lear, As You Like It, and The Tempest as well as back-
ground  and critical material. They also will have the opportunity to listen
to professional recordings of the plays, see related films, and attend at
least one theatre presentatlon of a ShakeSpearean play. :

041 19th Century British Writers ' 4-5
William Wordsworth and Oscar Wilde-—the literary “Bookends' to a

century of the shaggy dreamer, the social critic, and the pre-modern voice;
each epitomizing prevalent ideas and aspirations of an age marked with greau
change and growth., Through poetry, essay,. novel, and short story, the stu-
dent will sample the artistic expression that reflected sociologocal, philo-
sophical, ancd literary trends. The emphasis of the course will lie in the
~close reading and analysis of representative authors of the period such as

- Samuel Coleridge: Alfred, Lord Tennyson; Charies ‘Dickens; 'nooert Browning;

and Thomas Hardy.

042 DModern British Novel 4-5
ThlS is a class dealing with the ultra-modern British novel characterized

1"y its diverse outlcok on life and its probings into man's character and
future. Through the writings of Huxley, Waugh, Greeme, Orwell aad Cary, you
will analyZe'the incividual'styles and recurring themes of these contemporary
Btitish authors. The student s readinc level- should ‘be average or above.

043 Mbdern British Short Story - ‘ ' o E 4-5
The main emphasis of this course is the reading of short stories for both

appreciation and analysis. In addition the student will have some opportunity
to read independently other stcries by the authors studied. The student will
have an opportunity to do a limited amount of original writing. Activities
will include discussing the material, listening to recorded interpretative
readings by professionals, listening to and preparing original tapes, and
viewing films.,

044 Modern Biogrephy 3-4
Do you want to know more about Tom Dooley, Lou Gehrig, or John F. Xennedy?

Do you find the lives of people in show business, politics, or the sports world
fascinating? Through the printed matter ané audio-visual materials, students
of this course will study the lives of the famous and nct so famous.

AR



045 Literature of the Generation : 3
Life can beccme complicated by the respons1b111t1es of teenage marriages,

the forced acceptance of certain attitudes and reactions, or the pressures of
school and parents. Some young people can overcome these problems while

- others withdraw from them. Through books such as Mr. and Mrs. BoJo Jcnes, The
Outsiders or I Never Promised You Rose. Garcens, students of this course will

_share experiences ‘'of other: teens.

046 Folk Rock Lyric - 3-4
As contemporary as today, this class will explore the modern poetry of

the Beatles, Doncvan, Bob Dylan, Paul Simon, and others. The students will
listen to the scunds, themes, patterns and moods of the 1970 s as they are

"written by musical- poets.

047 - Read A Movie ~ .. ' : o 34

Think of some of the sadness in your life. Some of the tragedy in. the
world. This is. not an easy age to live in. You are nct at an easy age to
be, especially if you re locking for answers. The books and movies offered
in this course mlcht help you. They might help you find out something about
yourself about other people, about Justice, about mankind._ Maybe the way
to find answers is to look at other people's answers. Answers from the
struggles of a man in search for understanding of himself and his world--as
recorced in a book andé & movie. Possible sclections would include: Grapes
of Wrath Red Pony, Lillies of the Field, and¢ To Sir, With Love.

048 Mass Media ; : - 3-4

: " Mass Media is a course designed to help ycu to understand the role of
mass communication in your daily lives. = The cevelopment -of television,
radio, newspapers, and magazines will be traced so that you may better eval-
uate their present status. The purpcse for mass communication w111 be. studied
and evaluated through actual viewing of television programs and the reading
of various newspapers. Advertising, news slanting, and editorializing will
be some of the areas studied.

049 Plctography. The Audio-Visual in Communicaticn +3-5
The course is designed to introduce the lasic types of equlpment in
visual communlcation, thelr nomenclature, and thelr operation. Also, the
course will deal with, various formats for .each piece of equipment along with
‘Ceveldping -various technlques for normal and special effects. Also, the
course is designed to provide the students a “hands-on™ type of experience
followed by a projection of future technological advances in communication.
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B. Social Studies - Examples of Projected New Term Labels and Course
Descriptions Possible With a New 45-Day Restructured Curriculum Follow:

483



SOCIAL STUDIES
COURSE LABELS AND DESCRIPTIONS
Grades 7 through 12

Prepared By:

Social Studies Department
Utica Community Schools

William J. House
System-Wide Department Chairman

April, 1971
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SOCIAL STUDIES
COURSE LABELS AND DESCRIPTICHS
Crades 7 through 12

The one hundred and ninety-one course labels ané descriptions on the following
pagés'have been suggesfed by the Social Studies teécﬁéré of thé Utica Community
Schools as the core of a restructured social studies curriculum Based on the mini—
course concept. The class offeringé have beeﬁ-prOPOSedgfor Both junior and senior
high school levels. They are by nc means intended to be the cnly courses;developed
and perhaps some of the suggested courses will never "make it¥ to theiglassrbom.

All courses are ten Qeeks in length and.most arevnon-sequeﬁtial with no_ﬁrere—
quisites. Most courses are ncn-graded, that is 7th, 8th andé %9th graderé nay Be
found in the same classroom, and lOtﬁ, llfh énd 12th gradérs nay be'found;in the
sane classroom. It is required that the student enroll in at least four courses for
each year spent in grades seven through twelve. Other than fulfilling gradﬁation'
requirements of forty weeks of United States Eistory and twent§ weeké of Aﬁerican
Governnent at the Sgniqr High level, nc res;rictions are placed upon the éﬁuéent in

his course selecticn.
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JUNIOR HIGH SCHOOL
- GEOGRAPUY

GENERAL PRINCIPLES OF GEOGRAFHY
The study cf tcols and terms used in Geafra“hy. Latitude anc lonﬁltude

tine zones, seasons and majcr climatic regions would be covered.

CARTOGRAPHY .
The student will learn tc develcer skills in map reading as well as rap mak-

- ing. The ability tc distinguish between different varieties of maps will be

<evelored.

UNITED STATES
A study cf the major recions of the United States of America, Midwest, Western

Interior, Pacific, South, Ncrthwest and Great Kclas ané the relations and inter-
‘¢ependency upon each cther. :

LATIN AMERICA AND CANADA '
A study of our neighbors and their relat;cnshlps with each other and the

United States. This course is basically an econcmic and physical study of these
areas.

LEURGCPE

The student will study the vhy31cal ané econcnic conditions in this area and
its influencé on the rest of the werld

AFRICA
The conparisc: of Jifferent regions of Africa and the study of its future
potential as 2 wcrld leader.

ASIA
The study of Asiatic-Russia, Japen, China, Indc-China, Indiz and the Middle

East, z2long with their situation in the world.

AUSTRALIA, ARCTIC, ANTARCTIC, PACIFIC ISLANDS
The study of islands, atolls, continental shelves and reefs, and what their

physicel and peolitical features are.
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JUNIOR HIGH SCHOOL

UNITEC STATES HISTORY

.EUROPEANS DISCOVER AND SETTLE THE NEW WORLD : ~ Y

The United States had her colcnial origins in the oppressions .and inequali-
ties cf the old world. Economics, :zeligiocus dissent and a desire for change in
political structure created the basis for a2 new country- Wthh developed a dis-
tinctive philosophy as it grew. :

AGE OF DISCOVELRY AND EXPLORATION
4 study of the conditions in Europe leading to expleraticn and the .rivalry
between Eurcpean Countries in the New World.

THE COLOWNISTS STRIVE FCR SELF RULE AND INDEPENDENCE
A change in the power structure, an awekened power of the masses plus a
desire to dernocratize American Society brings the colonists to sever ties with

England.

COLONIAL LIFE
A study of the developrent of demccratic principles leading up to the Revo-

lutionary War, Articles cf Confederaticn and the Constitution.

COLONIAL PERIOD TO INDEPENDENCE
' This course is to trace the democratic icdeals from exploration through the
colonial times., to the fcrimation ¢f a naticn.

THE UNITED STATES OF AMIERICA IS ESTABLISHID
A lasting ana elastic Constitutioa is formed.

THE GROWING NATION SUPPORTS DEMOCRACY
Federalists and Jefferscnians leave their hotly pursued ideas to posterity.
Andrew Jackson gives the government back to the peorle. . :

EXPANSION AND SECTICNAL GOVERNHENT
Anerica expands its territory. The Fecderal and State governnents vie for
power. A naticn dividec and reunited.

| WESTWARD EXPANSION

The develorment of our country fron thirteen colonles tc our present size.
A study cf Louisians Territory, Texas, ‘Mexican Cessicn, Oregon Countrv, Florida,

LAlaska and Hawaii.

EXTANSION OF THE NATION
The growth of the nation from 1783 through the establishment cf statehood

of hawali will be studied.
CIVIL WAR AND AEPOhSTmUCTIOV

A study of conditions leading to the Civil War, the war itself, an'T the years
the United States spent unifving the country.
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12.

13.

14.

15.

16.

17.

18.

19.

20'

21.

22.

23.

THEE NEGRO IN AMEIICA
Trace events leading up to the Civil War, the war itself, reccocnstructicn and
its aftermath; leading to present attitudes in both North and South, and Civil

Rights throughout the year, in this c¢lass.

A NATIONAL ECONOMY IS DEVELOPED
Industrial growth brings uncertainty and instebility. The westward novenent

begets glory, heartache, wealth and death of the Indians. The American farmer
identifies his enemies at the other end of the track, in this cless.

AGE OF INVENTION AND INDUSTRIAL DVVELOPMEPT :
4 study cf individuals and their contributions as well as the rise of cor-

porations and the factory system.

GROWTH OF THE NATION FROM A SMALL REPUBLIC TO AN INDUSTRIAL GIANT
This course will trace the development of individuzl enterprises to large,

nodern corporations with corresponding growth of labor unicns.

IMMIGRATION AND MINORITY GROUPS |
An overview cf why our ccuntry attracted immigrants from all cver the world.

Study the areas of settling and protlems enccuntered by the immigrants, immigra-
tion and naturalization process investigated.

PROGRESSIVE AMERICA
Theodore ‘Rooselvelt speaks scftly and cerries a big st1ck while nuckrakers

tell the awful truth. Anerica beccmes alnost as colonial as the country it
separated frcix. The Panama Canal operaticn and the Boxer kebellion lets the
world know we're growing up. :

WORLD LEADERSHIF¥ SLIFS FROM THE NATION“”S GRASP

A war ends anc America isolates itself from world problems. Strikes, fear
of Communisn, discrinination and scandels come forth as the nation’s people brew
their own fire water. The banks close -and another Loosevelt saves the day.

1920 TO 1950
A study of the chanblne patterns in the United States of America, fron war

to the Roaring 20's, to the Depressicn and the coming of World War II.

THE AGE OF F. D. ROOSEVELT :
The Roosevelt machine gets us cut of the Depresslon. We beccme the Arsenal

of Democracy. We fight on two fronts; as a people with a war to fl"ht we observe
few cf the many inJustlces.-

THE UNITED STATES KESPONDS TG NEW CHALLENGES _
The war ends, the United Nations begins, and McCarthyism divicdes the nation

.as Anerica gets involved in Asian affairs.

1950 TO PRESENT .
A study of the Cold War, the Comnunist Scare of the 1950's, and the freeden

and disturbance of the 60's including the Civii Rights Movement and young
revoluticnaries. '

OU:xl WORLD TCDAY
In this class you will study the development of Cormunisn and its influence

on the United States, with Cold War, since 1845, and the influence cf the
Unitecd Nations on werlé affairs.
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24, FOREIGN RELATICNS
The development of relaticns with cther ccuntries from cur infancy to the

point of cur being recogznized as z world leader. A study of our policies through
the history of our country.

25. DEVELOPMENT COF DEMOCRACY :
Cur Federal Government and its j;rowth from 1783, to the present time. A look

at how denmocratic ideas have changed and expanded, fight for world freedom in
World War I and World War II.
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JUNIOR HIGH SCHOOL

CIVICS

1. FEDERAL GOVERNMENT
- A stucdy of the Constitution and the Legislative, Judicial and Executive

Branches of our Governmemnt. The idea of a belance of power will be emphasized
as well: as the cdevelopment of our Political Party System and the: branches of
the political line (radical, conservation, reacticnary, etc.). :

2. STATE AND LOCAL GOVERNMENT
Differences in State, County, City anc Township types of Gocvernment and
their relationship to one ancther. Included will be an in depth look into the
three different types of lcocal govermments located within our schocl district.

3. CITIZENSHIP
This course will cover the developrent of citizenship in an incdividual to

encompass the Nation, State, Community and Fenily. The student’s rights, privi-
leges and responsibtilities to his hone, schocl, coomunity and nation will be
covered. Studies of clear thinking and development of ability to think for
oneself, and identification of propaganda techniques will be coverec.

4. THE UNITED STATES IN WORLD AFFAIKS
A study of the United Nations, the Middle East, Far East anc the United

States involvement in each.

5. GOVERNMENTS OF TEE WORLD
A ccnparative study of Representative Democracy, Parliamentarian Government,

Socialism, Fascism and Ccmmunism.

6. ' ECONOMICS
A study of the American system of free economy, the law of supply and demand

and the stock market along with different types of bLusinesses, will be conduct.d.
Also included, will be a look at management, unions, mass procduction, inflation,
economic cycles and banking.

7. CONSUMER EDUCATION
This course will ceach the student to recognize proraganca in advertising.
Also covered will be legal ckligations in purchasing and types of contracts.

8. CAREERS
A study of job oppcrtunities,; qualifications, needs, types of ecducational

facilities available after hich school and job applications and interviews, will
Le conducted.

9. FOR A BETTEL LIFE
A lcok at Scecial Security, welfare procrams, job training programs, zlong
with a career unit to help the student find out wherz he fits, and the tygpe of
future he should plan for.

10. TEENAGERS AND THE LAW
Laws affecting people under 21 years of agce, studies of liabilities, con-
tracts and legal responsiltilities will be studied.
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11. THE LEGAL SYSTEM
A study of law and its effect on you. This course will include an explanation
of criminal courts, terms and ycur rights as a citizen. Mock trials will be held.
A current problem such as drucs will be selected and sone throuzh, stressing the
social and legal technicalities and implications. At least a day in court will

be spent.

12. OUR SOCIAL SYSTEM
This course will explain sccial terms, such as classes, grours and values.

Mrrriage, family planning and divorce will be included. The student will select
a current social protlem, explore it and point what can be done about it.
Examples: pollution, crime, drugs.

13. THE CITY AND ITS FROBLEMS
A study of the housing, transportaticn, slums, racial and crime problems of

the city, with their economic and sociological manisfestations.

14, POLLUTION PEOBLEMS
A governmental and social approach to poclluticn; and what can bDe dcne about

it at each level of govermment.
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10.

SENICGR HIGH SCHOOL

AMERICAN GOVERNMENT

INTRODUCTION TC GOVEINMENT .
A Lasic survey course in American Government. Students wculd study the

structure of the Fedleral Government and the cdevelcpment of the Constituticn.
Introduction to Govermnment is a prerequisite for all other govermment classes.

STATE AND LOCAL GGVERNMENT
An in depth study of our state constitution and govermmental institutions.

Local gcocvernment could be studied first-hand at the township hall or the city
hall and with visits by local government cfficials.

POLITICAL PARTIES AND PRESSURE GRCUPS
A study of pclitical parties in the United States, also the students will

investizate lobbyists and the political lLehavior of the American people.

COMPARATIVE GCVERMNMENT
A study cof the present governments of Great Britain, France, West Germany,

Italy, and¢ the Union of Soviet Sccialists Pepul:lics.

THE AMERICAN JCURNAL PRCCESS
The study of law, lawyers, judges, sirnificant court decisions, and how all
of these relate to your life.

THE AMERICAN CITIZENS AND HIS GOVERNMENT

A study of citizenship, human riyhts, public opinion, political parties,
elections and taxaticn; and how these topics and ot' ers relate to the average
American.

INTERNATICNAL GOVERNMENT
¢« study cf internmational agencics such as the United Nations and its branches,

the World Court and international crime control 2gencies.

LEGAL rROCEDURES
A study of Lasic laws that relate to ycuths, courts, lawyers and consumer
rignts.

CURRENT EVENTS
An attempt will te made to sharpen the student's awareness of the problems

facing the American people and the detate over current issues, by examining each
week the news stories presented in the press, on the radic, and on television.
It is anticipated that skills in listenin;:, discussion and evaluation will be
improved, as well as increasing the stucdent's knowleze of tae pecple who make
the news.

INDEPENDENT STUDY
The student will receive credit for individual work. It mey include such

activities as: student council nmembership, class officers, electicn werk and the
traditional reading and reportinc independent study.
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11. LEADERSHIP WCRKSHCP :

This class will consist of studeat council members and others who elect the
course. Parliamentary prucedure, committee organization and actual student
government activities will comprise the work of the course. Students must be
elected by the student Lody in order to vote. However, others may take the class
and participate in discussion and serve on committees. - : ' :




SENIOK HIGH SCHOCL

" ECONOMICS

ECONCMIC PRINCIPLES | | - .
This course includes the structure and desi;n of economics with emphasis on

principles relating to prices, buying and handling. Students also study con-
sumer problems, money, banking, crecit and the orgzanization of business.

STUDY OF THE ECONCMY
A re-examination cf principles: A view of micro-economy and macro-economy,

and a thorough study of labor and markets. The economy and its intricacies will
be examined as a concept dealing with the interaction of sectors of business,
government and taxes on the nations total performance.

BANKS AND CREDIT
This class tries to show how banks operate ancd the prcper use of them. In

addition, credit and installment buyinZ zre mentioned in detail.

INSURANCE PROTECTICN
The course consists of a study c¢f various types of insurance and a look at

insurance contracts. The ccrrect procedure of buying insurance is covered. Social
security is also studied,

THE GREAT ECONCMISTS
This course offers an understanding cf basic economics with the ideas and

personalities of such major economists as: Adam Smith, Karl Marx and John Maynard
Keynes as its theme.

PUBLIC FINANCE _
Taxes of 211 types will bLe studied and putr into practical application. Of

particular value is the study cf obtaining tax advantages whenever possible.



SENIOR HIGH SCHOCL

MICHIGAN HISTCRY -

INTRODUCTION TC MICHIGAN
" This course explores theé pre-history of the state during which time the

geography of our area was shaped. The student will zlso study the general geo-
craphy of Michigan, specific communities and regions, our earliest native
inhabitants and their contributions.

POLI“ICAL AND CULTURAL HISTCRY OF MICEIGAN FROM 1600 to 1837
A-study of the poltical and cultural history cf Michigan from the arrival of
the first Europeans throu;h the British and early American periods to the

arrival of statehood.

FRCM STATEHOCD TO DEPRESSION
A study of the problems and challenyes of cur new state's government, the

development of Michiyan's industries and the effects of war upon Michigan, as
well as our contrlbutlons towards the war effort.

RECCVERY TC THE PRESERT
A study of Michigan during the derression, our role during World War II,
post war nrowth, our present situation, prcbtlems of the present and goals cof the

future.

THE DETROIT AREA _
An in cepth look at South-Eastern iichigan emphasizing Macoml> County and the

student's home town.

THE INDIANS CF MICHIGAN
A social, economic and political look at the Indians of Michigan; and how
they effected the growth cf the state.

THE GREAT LAKES
The role of the Great Lakes in the development of Michiran's growth beth
politically and eccnomically. 4 brief outlcck at the Great Lake's formation and

utilization throughcut the years.

THE AUTO INDUSTRY
An in depth look at the scurce of Detroit’s world reputaticn. Tracing the

early history of the automobile and its colorful characters, with stress on the
big three and Hernry fcrd especially.
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SENIOR HIGH SCHOCL

PSYCHCLUGY

BASIC PSYCHOLOGY '
This class will serve to introduce the stucdent to the basic elements of

psychology. Various topics such as: environment, herecdity, mctivation, person-
ality and acdjustment will te considered.

INTERPERSONAL PSYCHCLOGY ‘
The psychological aspects of man—-in-relationship-to-man will be studied.

Rather than focusing upon the intra-psychic dynamics of the perscnality, behavior
will be viewed in terms cf inter-personal tramnsactions and relationships. The
pros and ccns of the “sroup phenomena™ will be considered.

PERSONALITY .
A study of the primary thecries of personality including the psychcanalytic,

interpersonal, learning and the self-theories. Majcr developmental stages cf

the personality will be explored, with emphasis upon three interacting components;
motivating forces, personal resources and self-concept. A practical understand-
ing of the construction of 'mcrmality” will be developed and applied.

PSYCHOLOGY OF RUMAN LEARNING A
An introducticn to ecducation as a behavorial science. A study of how human

beings learn. A survey of various thecries of learninz and in inquiry into what
learning is, what is motivaticn and how the student can aprly these theories to
his work in the Utica Community Schools.
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11.

12.

SENICR HIGH SCHOCL

SCCICLCGY

DASIC SUCICLOGY

This course would include the followin:: areas of study: socioclogical term—
inology, heredity, enviromment, culture, and the steps in the use cof scientific
research. 3asic sociclogy is a prerequisite for all other sociology classes.

ADVANCED SCCIOLUGY
This advanced course would inclucde the development cf the social self,

communication and contact, in-groups and cut-grougrs, primery and secondary groups,
social need development, social acdjustment, social stratification, social control
and social change.

MAN AND HIS CULTURE
The development of ancient man continuing to today's culture. Why does cul-
ture change today? What variables will affect change in the future?

SCCIAL ORGANIZATICNS AND INSTITUTICNS

Learn how people cooperate. The growth of cooperaticn and the formation of
institutions, and how institutions may change directicn in the future, will be
studied.

SOCTAL DISCRGANIZATICN
The breakcdown of institutions: crime; riots, radical and reactionary groups.

ADOLESCENT SUBCULTURES
This course will deal with the frustrations and anxieties experienced by the

adolescent. Primary consideration will be given to the study of drug abuse, the
influence of the familial institutions, dating, values, development, religion,
education and mate selection.

MARRIAGE IN MODERN SOCIETY
What is marriage? Responsibilities, marriage adjustment, consumer problems,

narriage and divorce are studied.

CRIME AND JUVENILLE DELINQUENCY '
Students in this class will cdeal with theories on criminal behavior, penal

institutions and punishment.

ETHNIC GRCUPS AND RACE
A study of racial group problems in this country.

URBDAN AFFAIRS
This course will study problems of the city such as: planning, housing,

pollution, crime, finances and welfare reform.

THE PECPLE PRCBLEM AND URBAN LIFE
Pcpulation problems, how cities work socially and the develcpment and growth

of cities yestercday, today and tomorrow will be studiecd.

MAN AND HIS NATURAL ENVIRONMENT
A study of ecologiczal problems.
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13. SCCICLCGICAL RESEARCH
This course wculd cezl with the utilization of scientific research methods.
Students would be required tc participate in a study. Topics will vary each
term. Some topics micht be: dJdrug abuse, sterotyping, ecolocy, crime, minorities,
"student unrest and welfare reform. ' '
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SERIOR HIGH SCHOCL

UNITED STATES HISTORY

LIFE IN COLONIAL AMERICA _ .
. This course includes: social and economic history of the 17th and 18th

cerituries in America. Topics skould include: religion in the colonies, partic-
ularly the influence of Puritanism, economic systems of the north and the south,
influence of non-English colonists and education in colonial America.

GEORGE III VERSUS .THE COLONIES- ‘ _
Why did the colonies revolt? Was it justified or were the particts spoiled

children? 1Is Samual Adams the real father of our country?

TBE ESTABLISHMENT OF A NEW NATION
The .students will view our history from the causes and results of the

American Revolution thrcugh the War of 1812, with emphasis on the Revolution, the
contest between Federalists and Anti-Federalists and the victory of Jeffersonian
Republicanisn.

THE AMERICAN REVOLUTION
This course- focuses on the events, particularly those after 1763,. leading to

the Revolution. Mainly political history, it includes the pericd under the
Articles, and ends with the adoption cof the Constitution.

THE ABOMINABLE TARIFFS: 1795-1831
A history of the tariff system frum 1795-1831 and their collateral affect on

American political history during this time period.

THE AGE OF JACKSON ‘ .
This class deals with the War of 1812 through the Mexican War, with emphasis

put on the development of the American Democracy, Manifest Destiny and- the begin-
ning of the Westward Mcvement.

COTTON IS KING: 1815-1860
The grcwth of Southern sconomy during this time and its 1nfluence on the
Southern social system. Describes the daily iife pattern of each soccial group.

THE ANTI SLAVERY MOVEMENT: 1830-1860 .
The origin of the movement, the spread of the mcvement, and brief sketches of

some of the leaders of the movement. What effects do these movements have on the

South? Reaction of the Vorth and demlse of the movenent. From The_Liberator to

John Brown.

THE CIVIL WAR
This course would emphasize the causes cof the war going back tc the events. of
the 1830's and 1840's, the conduct of the war and reconstructicn after the war.

THE WESTWARD MOVEMENT :
Students would cover periods from first movements over the nppalachians to

the end of the frontier in the 1890's. It should include the themes of lawlessness

in America, democracy as a reflectlon of the frontier presence and the concept of
Manifest Destiny.. -



11.

12.

13.

14,

15.

16.

17.

18.

19.

20,

21,

THE WILD WEST
We will be following the moving frontiers through the Incdizmn Territery, the

importance of railroads, the gold rush, the covered wagon trains cover the mountains
tc the Pacific Coast, cowboys and miners, sagebrush and silver.

THOSE DEAD INJUNDS: 1565-1894
Includes a backgrcurd of the Indien's history in the United States, and how it

developed that the issue c¢f the problem shculd be settled at the Little Big Horn.
Ends with the death cf Sitting Bull at. @ounded Knee.

WELCOME IMMIGRANTS: 1580-1924
A hiscty of the greatest mass movement of human beings in the history of the

world. Includes the reasons why they came, the method aud manner of travel and
what they encountered once they were here.

RISE OF INDUSTRIAL AMERICA
This course includes the history cf the rise of big business, it focuses on

causes of industrialization, perscmalities of the 19th century incdustrialists;
were they Robber Barons or industrial statesman; it dicusses the early growth of
labor unicns and the rcle of immigration in industrialization.

THE GILDED /AGE TC WORLD WAR I

A study of meaningful and significant developments in the formulating of
American attitudes toward civil rights, the labor movement, technological genius,
industry growth, world involvement, immigration, job regulations, cultural rebirth,

and political change.

AS THE CROW FLIES: 1965-1954 . .
The story of the Jim Crow System. Includes sketches .of the K.K.K. and the

Knights of the White Camellia.

THE AGE CF WOCDRCW WILSON
The victory of the Proore331ves througzh World Wer T and the failure of Wilson

to bring the United States into a system of collective security based on the League
of Nations, will be discussed.

BETWEEN THE WARS
~ The soc1a1-econom1c hlstory of the United States in the 1920's and 1930's will

be studied in this course. The emphasis will be on radio, automchbile, movies;
basicially steering away from politics.

THE ERA OF TICKER TAPE: 1920 1929
. The period of the 20°s. Covers the extreme lalzzez-falre practices of the

government and the wildly agitated social and political scene in America.’ Includes

some of the more famous court room trials of the era; the Scopes Tr1a1 the Loeb-
Leopold Case, the Sacco—Vanzetti Case.

“THE AGE OF FQANKLII ROOSEVVLT

This class deals with the beginning of the Depre831on throuOh the end of
World War II. Emphasis will be placed on Rooselvelt, the domestic scene and the

years of war.

POSTWAR' AMERICA: - AN AGE CF CHOCS.
Trumen and the Fair Deal, the United States under Eisenhower anc the revolt

of the 60's.

)
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22. ERELIGIOUS FREEIZCH IN AMERICA
Students would study reliogicus freedom as a motive for coming to Americs.
Religious freedom and founding fathers, abclcition of religious requirements for
public office and voting, utopian religious sects of the 1Sth century--like Shakers,
anti-Catholicism and immigrants, Xnow-Nothings, Scopes trial and evolution crises
of the 1920's, current civil liberties, problemrcnnSC1entlous objectors and war

are included.

23. CIVIL RIGHTS MCOVEMENT
‘This class could start with post-reconstruction period, and the origins of
the NAACP. The main focus would bte on the last decade and one~half, beginnings
of activists movement with Brown v. Board of Education, Montgzomery Bus boycott,
present militant groups, Zlack Panthers and The Nation of New Africa.

24, SOCIAL SETTING CF INTCLERANCE _ ' )
This class sould contain the Salem witch trials, Know-nothings, Red scares

ané McCarthyism. It cculd elsc deal with the kinds of concitions and circum-
stances that lead to the perlcdlc cutbrezks of “witch hunts that this nation has

experienced.

25. IF YOU ARE BLACK, STAY BACK _
Slavery as it existed in the United States befcre the Civil War. Learn why

color is important, alsc, the Black man in America in the 20th century w1ll be
studied.

26. BLACK HISTCEY I
This is the history of America'’s largest minority group througch 1876 and the

End of Reconstruction and the struggle cf Black pecple to avail themselves to what
American promises to all people. The struggle of Black people for economic,
political and social injustice is reflected against the cultural patterns in the
United States. Students must completed Black History II to receive credit for
Black History I.

27. DLACK HISTZORY II
A continuation of Black History I, from 1876 to the present. Prerequisite

is Black History I.

28. WAR AND DISSENT IN AMERICAN HISTORY _ - |
This class will focus on three or four wars in the history of the United States

over which 2 significant number of citizens protested, possibly the War of 1312,
Mexican War, World Wer I and Vietnam. It will deal with who protested, why and
what affect it has on ¢overnemnt pelicies, how they protested and the questions

of at what point a citizens should stand up against policies of his govermment and
when one has an obligation to follow his government pollcies whether he personally
llkes them or not. : : -

29. THE WAR YEARS |
' A study of the lives and times of the people during America's wars: the
Revolutionary War, Civil War, Spanish American War, World War I, World War II,
Korea and Vietnam. . Some lives to be studied would be: Army persommel, citizens,
aliens, politicians and businessmen.

30. AMERICAN INDIANS :
This is basically an anthropology ccurse. It will discuss culture areas of
the North American Indians, and the United States treatment of the Indidns, up to
nodern Indians Rights Movement.
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31.

32.

33.

34.

35.

36.

37.

38.

39.

40.

41.

.\.

REFCRM HMCVEMENTS IN AMELICA
Jacksonian Democracy, Progressive Era, the New Deal and the Great Soc1ety are

studied.

URBANIZATICN CF AMERICA
The history of the city in America; eerly begcinnings to the present move to

the suburbs, will be discussed.

AMERICA®S FOREIGN PCLICY S
£ study of the history and founcations of Americen foreign poliby including;

techniques aznd leaders, with special emphasis on the post World War II period.

SOCIAL AND CULTURAL HISTCRY IN THE UNITED STATES
A study of social and culturel trends in the United States such as: art,

religion, mcrals, literature; furniture anc fashions.

TEE MAN IN EIS TIMES | | |
Students will study great personalities that affect American history. Students

and teacher will cooperate in the selection of people to study.

CONSEEVATICN I _ ;
This course would trace the growing awaremess anc concern for man's natural

surroundings. As background, it would define the laissez-~faire approach to nature
and natural resource as something tc be explcited indivicdually, the comservation
mindedness of Theodore Roosevelt and the Progressive Movement, and the concern of
contempcrary ecolcgists. The culturzal and political aspects wculd be stressed,

that is changing recreaticn, yOllthul eccnomic, splrltual and intellectual pat-
terns. Students rwust complete Conservation II tc receive credit for Conservation I.

CONSERVATION II ‘ . ) .
A continuation of Conservation I. Emphasis is on conservation end popular

recreation. Prerequisite is Conservation I.

LABOR HISTCRY I :
History of American labor focusinz on rural and urtan labcr patterns. The

core is the develcopment of the labtcr mcvement as reflected against economic, indus-
trial and pcliticzl patterns in the United States. Students must complete Labor
History II tc receive credit for Labcr History I.

LABOR HISTORY II
History of Amerlcan lebor erphasxzinc 1mmigrat10n and its. impact on labor.

"Prerequlsite is Labor Hlstory I.

AMERICAN LITEQAIURE
Since it is menlfestly impossitle for anyone to disconnect hlmself from his

age, the literary figures are both tied to their history, and provide imnsight into
the character and mentality of a people as no other discipline. is capable. Colon-
ial throunh Transcendental literature. .Students must complete American Literature
II III and IV to recelve creclt for Amerlcan therature I.

AMEQICAN LITERATURE II
Transcendetal literature through Walt Whitman. Students must-complete

American Literature III and IV to recelve credlt For American Literature 1II. Pre-
requisite is American L1terature I.
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44.

45.

. 46.

47.

48.

49.

50.

51.

MERICAN LITERATUTE III
Walt Whitman throuch the 1920°'s. Students must complete American Literature IV

to receive credit for American Literature III. Preraquisite is American Literature
IT.

AMERICAN LITERATURE IV '
The 1930's through the. 1%60's. Prerequisite is Americen Literature III.

AMERICAN PHILCSOPEY I
The student explores the majcr philoscphical schools as well as folk cr

religious committment of the American reople, emphasizing Puritan and Transcenden-
tal Philosophy. Students must complete American Philoscphy II to receive credit

for American Philosophy I.

AMERICAN PHILCSCPHY II
The student explorxes the mzajor philoscphical schools as well as fclk or

religious committment of the Americaen people, emphasizing William James and John
Dewey. Prerequisite is American Philosorhy I. \

AMERICAN CONSTITUTICNAL HISTCRY I 4

Essentially a law course, it examines the constitution of the United States,
Constitutional amendments and Supreme Court decisions and their impact upon the
evolving constitutionalism in the United States. Its purpose is to show how law
expands in order to ccpe with changing social and intellectual patterns. This
course covers State and National Constitution making, including the first and -
second administrations of Washington. Students must complete American Constitu-
tional History II to receive credit for iAmerican Constitutional History I.

AMERICAN CONSTITUTIONAL HISTORY II
A continuation of American Constitutional History I, emphasizing the Civil War
and the Amendment prccess. Prerequisite is American Constitutional History I.

DEVELGPMENT OF ECONCMIC PATTERNS I

From mercantilism, through laissez-faire, through what we call the contemporary
American system and the emerging new inc¢ividual state, this course traces changing
econcmic patterns by reflecting them against both the imperatives of the age and
ideological eccnomic philcsophies. This course emphasizes agrarian American and
the Hamiltcnian System. Student must complete Development of Economic Patterns II
to receive credit for Development of Eccncmic Patterns I.

DEVELOPMENT OF ECCNCMIC PATTELNS II
A continuation of Development of Economic Patterns I, emphasizing industrial-
ization and the response to it. Prerequisite is Development of Economic Patterns I.

RURAL HISTORY 1
While Americans have moved to the city, those who remained on the farm wrought

a miracle that has made America the greatest food preducing area on the earth.

The course examines the technical, scientific and organizational advances that have
made this miracle possible. Students must complete kural History II tc receive
credit for Rural History I.

RURAL HISTCRY I1

A centinuation of Rural History I, emphasizing the farmer in an industrual
society. Prerequisite is Rural Histocry I. "
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52. INDEPENDENT REATIXNG | _
A course for the stucdent who wishes tc read on specific areas of United States
History. The student sets his cwn gcals and is guided by his interests.




10.

SENIGR HIGH SCHCO

WORLD GECGITATHY

GECGRAPHIC FUNDAMENTALS . ' '

This course includes: a study of maps ané how to use them, weather and cli-
mate and now they affect man and his activities, the shape and movement of the
earth, and the interdependence of naticns based on world tvrade. Geographic funda-
mentals is a prerequisite for all other gecgraphic classes.

WEATHER AND CLIMATE -
This course consists of conditions which make up our daily weether, a stucdy

of the major climatic regions c¢f the world and their location, 2lso covered are
the extremes in weather conditions, for example: tormados, hurricanes, typhoons,

and cyclones.

CARtOGRAPHY
The student will learn how to read, draw and interpret maps, and also how a

professional map maker draws maps of either a large or small area and how he gets
them to the correct scale. :

PHYSICAL GEOGRAPHY
This course consists of the study of how the earth evolved its place in our

solar system, the 1location of continents and how they got there, latitude and
longitude, telling time by using coordinates, earthquakes, wvulcanism and land

formation.

ANGLO AMERICA
A study of Canada and the United States including such topics as: topography,

pecple, climate, trade, resources, agriculture; and industry.

LATIN AMERICA
A study cf Central and South America including such topics as: topography,

people, resources, agriculture and industry.

' WESTERN EURCPE

A study of the British Isles, France, Germany, Scandanavie, the Low Countries,
Switzerland; the Iberian Peninsula and Italy. Topics to included are: topography,

people, climate, trace, resources, agriculture and industry. -

EASTERN EURCPE AND THE SCVIET UNICN :
A study of the Soviet Union, the Satellite States and other Eastern European

- natioms. Topography, people, cllmate, trade, agrlculture and industry will be -
“considered.

THE SOUTHERN LATITUDES
A study cf the geography of Afrlca, Australia, New Zealand, and the other °

areas located in’ the southern half of the eastern hemlsphere. h

ASIA

A study of the ”eography of China, Japan, the Phillippine Islands, Korea and

 the other natlons of Southeast Asia.
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10.

1.

SENICR HIGE SCHCC

WCRLD EISTOL

UNDERSTANDING HISTCIRY o
An introduction to the study of World Histcry. An examinaticn of how histor-

ians re-create the past, how politics; econcmics and personalities are relatad in a

. recounting cf  the past.

BASICS CF WORLD HISTOR
An introduction to World History in order to get the student acquainted with

. the essential ideas, political philosophers, outstanding personzlities and the

most important events of the past. If you are tewildered by the available selec—~
tions, you mizht take this course to beccme better acquainted with World History,
in order to meke a goocd decision on course selection in the future.

SURVEY CF EUROPEAN HISTCRY '
This is a brief glance at. European History frcm the Middle Ages to the 20th

Century. If you are bewildered by the available selectioms, you might take this
course to become better acquainted with European History, in .order tc,make a good
decision on course selecticn in the future.

THE GIFT OF THE NILE
Explore Egypt, visit the tombs cf the pha*oahs, 1earn about Egyptian educatiocn,

religion, government, science and much more.

THE ORIGINS OF CIVILIZATION
An examination of the beginrings of civilization in the ancient Far East.

Primary.emphasis on the peoples of the Fertile Crescent and Egypt.

THE MIDDLE EAST
A stucdy of the Middle East, from Diblicel times to the present, emphasizing

an in depth look at the present time and the protlems.

HISTORY CF TEE GREAT RELIGIONS
A study of the tackground and beliefs of Christianity, Jubalsm, Eincduism, .

Buddhism, Confucianism and Taoism.

GREEK CIVILIZATION , o . '
Learn about the famous phllosophers. Sit in on a Greek play. Follow the

development of self-government.

THE FOUNDAIIONS CF WESTERN CIVILIZ:TION o oL
An examination of the rise and flowering of Greek and Roman civilization.

From the origins on Crete to the decline ard fall of the Roman Empire.

THE EVOLUTICN OF FREEDOM AND DEMOCRACY. '
The ideas of democracy from Greece to :the Unl.ed States, gnd why democracy is

one of the rarest and most difficult types of govermments will te considered.

THE RISE AND DECAY OF MEDIEVAL EURCPEAN CIVILIZATICN | :
From the fall of Rome to the Age of uiscovery and. Exploration. An examination
of the political, religious, sccial, economic and cultural elements that made up

Medieval Civilization.



12.

13.

14,

15.

16.

17.

19.

20.

21.

MCNARCHIES CF THE 16th, 17th ANu 1Cth CENTURY EURCPE
In this class such families as the Tudors, and Stuarts of England, the Bour-
bons of France, and the Romanovs of Russia will be studied with the emphasis placed

on fascinating members of these families.

HISTCRY CF FRANCE FROM LOUIS XIV TO NAPCLECN
A study of political, economic ané sccial conditions in France, with special
enphasis on thecse which contrlbuted to the revoluticn and the eventual seizure of

power by Napoleon.

INTERNATICNAL LAW AND ORGANIZATION :
This course will teach various forms of international government thrcughout

history, with emphasis cn the United Natioms today, some discussion of possibili-
ties for the future, and it considers the growth of International law since the

1500°'s.

HISTCRY CF SCIENCE AND TECHIICLCGY
A study of scientific and technolcgical discoveries and achievements and how

they effected man.

REVCLUTICN IN WESTERN CIVILIZATION
An examination of the causes and results of the major revolutlons in Western

Civilization. Revolutions to bte studied shcould include: the English \evolutlon,
1640~-1660; the French Revolution; and the Russian Revolution.

UECISIVE BATTLES
This course invclves a detailed study of weapons, uniforms, btattle techniques,

leaders, the battle's progress and the results cf these battles on the history of
mankind. There will be a great deal of coumittee and library work in order to get
information on all phases of battlas studied.

THE HERC IN HISTCRY
An examination of human personalities that have helped to shape the course of

history. Emphasis should be on famous as well as infamous and the men and women
in various areas of human endeavor who have influenced the making of .the present

world.

GREAT IDEAS IN HISTCRY :
Darwinism, rreudian psychology and others will te rlscussed A great deal of

this ccurse could be spent on problems cf race in history.

PRCCESS CF MODERNIZATICN

This is a hlstory—anthronolocy couse dealing with the make-up of a non-
industrial country ancd what happened to the people. as modermization occurs; a
country that has already gone through much of the process, Turkey perhaps; and
then twc that are now going through it; perhaps an African or Latin American
country could be used. Emphasis would be on anthropological, economic and social,
and not political problems. - :

INDUSTRIAL REVOLUTICN.. : : .
The study of the growth of Industrialization and the men involved. 3oth the

boss and the worker will be studied, alsc included will be the formation and growth
of unions. : . .

iyt
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22.

23.

24.

25.
26.
27.

28.

29.

30.

31.

32.

33.

34,

RESPONSE TG INDUSTRIALISM .
This course deals with Capitalism, Socialism, Communism and Imperlallsm

from the mid-19th century to 1914,

NATIONALISh -
An examination into the nature of naticnzlism and its impact on the develop-

ment of the nation state. Nationalism in the late medieval pericd; Elizabethan

" England, Revolutionary France, 19th centry Germany and Italy, and 20th century

Russian and Germany will be considered.

IMPERIALISM . i . :
An examination into the nature of imperialism and its impact on the making

of the current world. The causes and manifestations of English French, Russiean
and America imperialism will be studied.

THE CENTURY OF TOTAL WAR AND THE STRUGGLE FOR INTERNATICNAL ORDER
From the origins of the First World War to the establishment of the: United

States.

WAR AND PEACE IN THE NUCLEAR AGE
The causes of war, how nuclear war is different from all previous wars and

'factors contributing to peace will be dealt with.

TOTALITARIANISM IN MODERN SOCIETY
The causes 2nd nature of dictatorship in modern Italy, Germeny, Spain and .

Russia. . .

THE DEVELOPMENT OF CONSTITUTIONAL GOVERMNMENT IN WESTERN SOCIETY ’
An examination of the factors, events and personalities involved in creating
Constitutional Government in Englancd, the United States, France and the Scandan-

avian Monarchies.

HISTORY OF RUSSIA TO 1917 ~ :
- A study of Russia Includlng its fcunding, the Asiatic 1nvas10ns, life under

- the Czars, and the background causes of the 1917 revolutionms.:

RUSSIAN REVOLUTION AND THE COMMUNIST STATE .
-~ A history of the Soviet Union from about 1?00 tc the present.

LIFE IN THE SOVIET UNION : » . .
Students will simulate tours cf the Soviet Union by compiling a booklet on

its culture, geography, history and the role of the Communist Party.

CHINA. 4000 YEARS OF HISTOPY - T :
-A study of China .encompassing polltical events, religion, and the people

from its becinnlng to the 20th Century._ ‘

CHINA IN REVOLUTION :
The students study the modern period emphasizing relationships witH the

Western World and its revolutionary changes. v

THE RIM OF ASIA ' ’ - » .
A brief survey of the history, culture and the people cf Japan; Korea,
Phillippine Islands, Indcnesia, Singapore, Malaya, Burmz and Thailand.

208,
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35.

36.

37.

38.

3S.

40.

INDIA
A study cf the cultural foundations, the politics, the religon and the

pecple of India.

AFRICA
A study cf the Africa continent focusirg on its culture; its people and

emphasizing the transition from colcnial status to nation states.

LATIN AMERICA AND WORLD AFFAIRS
Hcow has the United States influenced the scuthern nations? A study of

Latin America from Monroe Doctrine to the present time, emphasizing Latin
America’s relationship with the Eastern Hemisphere.

CANADA
A study of the history and contemporary problems of our nearest fcreign

neighbor.

UNITED NATIONS AFFAIES
Althcugh a study of the structure and functions of the United Nations is

undertaken, the main emphasis is on preparation for participaticn in the model
United Nations Assembly, sponsored by the University of Detroit in the spring
of each year. At this Assembly, students represent actual countries and debate
current international problems. Participation in the model United Nationms,
which is helcd on a weekend, is a requirement of the class.

INDEPENCENT READING
A course for the student who wishes to read on specific areas of World

History. The student sets his own goals and is guicded by his interests.
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SCIENCE
COURSE LABELS AND DESCRIPTIOHNS
GRADES 7 TEROUGH 12

The 41 course labels and descriptions on the following pages have been suggested
by the Science teachers of the Utica Commqnity_Schools_as the core of a possible re-
structured Science curriculum based on the mini-coursé cbncept;' The class offerings
have been prepared for both junior and senior high school levels. They are by no
means intended to be the only courses developed and perhaps some of the suggested
courses will never 'make it” to the classroom.

All courses are ten weeks in length and some are noﬁ%sequeptial and could be
taught with no prerequisites. iiost courses.a;e}non-graded, that is 7th, 8th and 9th
graders may be found in the sawe classroom, and 10th,_llth'aﬁd'12th gtaders may be
found in the some classroom. At the present time it i< required that ;he student en-
roll in at least four courses for each year speant in grades 7:apd 8. Other than fui~
filling grade requirements of one year each in the 7;h gndiSth'grades;and at least
one year in the Senior High School program, no rest:uctiohs ére‘placed upon the student
in his course selection. Astronomy can be covered aé:pg;tféfjééq-geography.

New ten-week courses will be added as needs and interests‘dictate and as our dis-
trict moves toward the new educational concept of a res;;pctute& curficﬁlum utilizing

the mini course” approach. The first number would indicate level to be taught at the

present time.
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7th GRADE - GENERAL SCIENCE
Course No.
711 Scien;ific Process

A, Errors A

B. Precision in measurement
C. Significant digits

D. DMetric system
. E.  Density

712 ~ Beginning Chemistry

A. Properties of matter _
B. Solutions and suspensions
C. . Temperature

D. Pressure '

‘E. | Elements o

F. Mixtures and compounds

G. Chemical change

B. Acids, bases and salts

713 Beginning Electricity

A.  Electrical charges

- B. : Electrical circuits
C. Electrical resistance
D.  Electromotive. force
E. Lines of force -

. F. Tlagnetic fields

- G. Electromagnetic

E. Gravity
714 . Beginnipg Biology

B. Tissues
c. Organs
D. Systems
E. Reproduction

L ar



8th GRADE - EAETE SCIENCE (E.S.C.P.)

Course io.
811 The Dynamic Earth

A. The Changing Earth
B. Earth Materials

cC. Earth Measurement

D. Earth lMotions

E. Fields and Forces

F. Energy Flow

312 Earth Cycles

A. Energy and Air Motions

B. Water in the Air

C. Waters of the Land -

D. Water in the Sea

E. Energy , lioisture and Climate
F. The Land Wears Away

G. Sediments in the Sea

H. HMountains from the Sea

I. Rocks within lountains

J. Interior of the Earth

813 Earth’s Biography

A. Time and its Measurement
B. The Record in the Rocks

C. Life Present and Past

D. Development of a Continent
L. Evolution of Landscapes

814 Earth’s Environment in Space"

A. The Moon: A Natural Satellite -~
B. The Solar System -~ .~ " .~ '~

C. Stars as other Suns

D. Stellar Evolution and Galaxies

E. The Universe ané its Origin

815 Lopidary
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Course No.

9th GRADE - BSCS SPECIAL MATERIALS

9201 Ecological Pelationships

A.

B. Individuals and Populations
1. Concepts of individual
2. llethods of population study
3. Population change
4. Interaction of individuals with environment
C. Communities and Ecosystens :
1. Interaction between populations _
2. Relationship of community with environment
3. Concept of succession :
4. Biosphere - :
D. Energy PRelationships in the Food Chain
1. Food Chains -
2. Food Webs
3. Foodi-Energy Pyramld
E. DMan's role in the biosphere
902 Energy PRelationships
A. Concept of energy
1. Forms
2. lMeasurement
3. Change
4. Uses esp. in living systers
B. Photosynthesis : : . C
1. Raw materials and products Sl e
2. Factory R
3. Storage of energy:
c. Digestion -
1. Breakdown of food
2. Role of catalysts
D. Respiration
1. Relationship to burning
2. Raw materials and products
3. Factory
4. Storage of energy
E. Cell and how energy is used

Grouping systems

1. Formation and change
2. Diversity

3. Classification

1. Basic structure
2. Uses for stored energy

-

244

Prerequisite
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Course Ho. . . Prerequisite

203 Reproduction and Development _ _ 202

A. Source of life
1. Spontaneous Generation
2. Biogenesis

B. A Sexual Reproduction
1. One parent-effect on offspring
2. Common examples ‘

C. Sexual Peproduction
1. Similarity in plants and animals
2. Plants—flowers
3. Animals-examples as frog, check and man

D. Embryonic Development
1. Definite Pattern
2. Environmental effects
3. Growthk and Differientation
4. Diversity and Variation

904 Patterns of Inheritance _ | ' No Prerequisite

A. Variation
1. Inherited characteristics
2. Environment

B. Probability
1. Chance o ‘
2. PRole in inheritance

C. Chromosones in gameterformation
l. Genes o
2. PRole of DNA
3. Transfer from generation to generation .

D. Population genetics -
1. Gens pool
2. Variation and selection

BSCS BIOLOGY (Green, Yellow or Blue Version)
911 '__Classification and Basic Structure of Organisms 814
A. Classification and Concept of Diversity .
B. Animal Kingdom .
1. Examples of basic groups _ .
2. Major structures present in each group

3. Diversity and Adaption
4, }Major systems
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Course No.

%12

913

914

Prerequisite

c. Plant Kin~dom
1. ¥ajor groups
2. Lasic Structures
3. 1Major Systems
4, Diversity and Acaption
D. Protist Kingdem
1. Diversity and Acceptance _
2. Major groups :
3. Basic Structures
Bioenergetics ' - A o ‘:‘ . 911
A. Cell Structure and Function
1. Unit of Structure
2. Unit of function
3. Reproduction-mitosis
3. Bioenergetics
1. Lespiration and Fermentation
2. Photosynthesis
3. Synthesis of Carbohydrates, Proteins,; Fats,
ilucleis Acids
Man in the Living World - - h 912
A. lMan as a functioning animal
1. Hiajor functions and systems
2. Similarity to other amnimals
B. Continuance of the specie-neproduction
1. Pattern in man :
2. Pelationship to patterns in pche:jorganisms
C. Heredity-Genetics
1. Principles of Inheritance
2. Population Genetics '
D. The Human Animal -~
1. Uniqueness of Man ‘
2. lan's'role in the ecosystem -
Ecology 913
A. Energy’in“the Food Cycle’ .
‘ 1. Food Chains-Food webs )
2. - Enmergy-matter movements ) ’
3. Energy-food pyramids - -~
B. Individuals and Populations

1. Concept of imdividual ~ -
2. Population studies
3. Population changes

P48



Course No.

Communities and Ecocystems

1. Interaction between populations
2. Relationships with environment
3. Succession

4, Biosphere

Patterns of Life

1. Biomes v

2. Aquatic Ecosystems:

3. i{icroscopic Ecosystems

4. Paleontological Ecosystems

Prerequisite




10th GRADE - GEO-GEOGRAPHY

Course Ho. Prerequisite
1011 Earth Development
A. Hebula -

B. Universe

C. Galaxies

D. Solar System

E. liypothesis of Origin
F. Thermal History

G. Earth lMovements

E. Seasons .

I. Phases of the Toon -

1012 Earth lieasurement

A. Latitude and Longitude

B. Maps

C. Scale

D. Azimuth

E. American Land Survey System
F. Symbols

G. Time and I.D.L.

1013 Processes of Earth Development

A. Rocks and linerals
B. Tectonics

C. Diastrophism

D. Vulcanism

E. Gradation

F. FEunning Water

G. Wind

E. Glaciers

I. Groundwater

J. Stratigraphy

1014 The Earth‘'s Hydrosphere and Atmosphere

A. Oceanography
1. Trenches
2. Ridges
3. Waves
4. Variable Profertis of Seas
5. }ans Use of Oceans

1015 lMeterology
A. Layers
B. Symbols
C. Weather
De. Climate

E. Storms

1016 Economic Geography
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Course ilo.

1017

1021

1022

1023

1024

. Urban Geography

PL.YSICAL SCIERCE

(o Prerequisites)

Elements of Chemistry

A.
B.
C.

Chemistry

A.
B.
C.
D.
E.
F.

Atoms

Molecules

Atomic Structure
Chemical Formulas
riolecular Weight
Equations '
Nature of Gases
Hature of Liquids
Nature of Solids

Kappenings

. Solutions and Solubility

Concentration

Jonization

Acids. Bases and Salts
Conservation of ilass and Energy
Types of Reactions

What Makes latter Move

A.
B.
C.
D.
E.
F.
G.

Universal Gravitation
Newton's Laws of lMotion
Freely Falling Objects
Machines

Jets and Rockets

Force and Pressure of Fluids
Work, Power and Energy

Waves of Electricity

A.
B.
c.
D.
E.
F.
G.

Sound Waves

Nature of Light

Reflection of Light

Refraction of Light

Magnetism

Nature of Electricity

Voltage, Current and Resistence

.19
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11th GRADE - CHBEMISTRY

Course No.
1111 Introduction to Chemistry (Chaptér 1~6) 
Evidences of Chemical Reactions
Finetic Molecular Theory
Chemical Formulas and Equations
1112 The Nature of Atoms and Holecules (Chapter 7-12) » ‘ 1111
Atomic Theory , L -
Chemical Bonding Coen
The Periodic Table SRS e
1113 Factors in Chemical Reactions (Chapter 13-17)" *- . 1112
AH . B :" R B N
Equilibrium and Solubility Lo
Acid-Base Theory , ‘f
1114 Complex Chemical Eeactions e t 1113

Oxidation—-Reduction
Complex Ions
Kinetics

{2
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12th GRADE - CHEMISTRY ; )

/
Course No. . v o Prerequisite
1221 Qualilative Analysis | _ L - 1111, 1112, 1113
A. Cation Aialysis
B. Anion Analysi
C. General Unknowns
1222 Quantitative Analysis ‘ 1111, 1112, 1113
. 1114 & 1221
A, Gravimetric Analysis
B. Volumetric Analysis
C. Instrumenta;vAnalysis
1223 Organic Chemistry . ‘ 1111, 1112, 1113
' 1114
A. nomenclature
B. Synthesis
(1221, 1222, 1223 could be conducted as independent study or
special projects)
1230 Physiology
A . 914
A. ' Life Processes ) '
1. Physical Basis of Life
2. The Cell o
3. Tissues
B. Bones and Muscles
1. Skeleton
2. IMuscle Physiologth7_
C. Nervous System- :
1. Herve Physiology
2. Nervous Systems
D. Circulatory System
1. The Blood ‘ ' .
2. Mechanical Factors of Circulation.
3. The’ heart ' : .
E. Respiratory System
1. Gas Exchange
2. Mechanisms of Breathing
1231 Physiology 2
12390

A. Digestive System
1. Food Stuffs
2. Digestion
3. Enzymes and Vitamins
4, Absorption
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Prerequisite

Course No.

B. IMetabolism
1. Carbohydrate Metabolism
2. Lipid Metabolism
3. Protein Metabolism
4. Energy Metabolism

C. The Skin
D, Regulation
‘E. Excretion

F. Endocrine System
1. Hormones and Interrial Secreations

2. The Indocrine Glands

G. Genetics
1. Inheritance of Characters

2. Chemistry of Chromatin
IR " PEYSICS -
(No Prerequisites)

1211 Universe

A. Time and Measurement |
BR. Motion (Straight Line and In Space)
C. Mass and Elements

1212 Optics and Waves

A. Lights (Optics, Reflection and Refraction)
B. Waves

1213 Mechanics

A. TNewton's Laws of lMotion o
1. Motion at the Earth's Surface
2. Universal Gravitation.. T ’
3. Momentum ‘and Conservation of Mbm

B. Work (Kinetic and Potential Energy)

C. Leat

sesd ooy [ AR AR

~ e e

1214 Electricity . N N ‘ | -

A. Coulomb's Law

B. Energy and Electric Fields
c. Electric Circuits

D. Magnetic Field
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YEAR-ROUND EDUCATION CITIZENS ADVISORY COMMITTEE
MEMBERSHIP LIST
-+ March 15 1971

Mrs. John Allen (Sharon)

11353 Plumridge

Sterling Heights, Michigan &8078
264-1886

Donald Bemis

45214 Grant Park
Utica, Michigan 48087
731-0400

Jose Benavides
11015 pill

Sterling Heights, Michigan 48077

468-2681, Ext. 373

Mrs. Marilyn Cornett -
4305 Morningview

Utica, Michigan 48087
739-0667 :

Rowland Davies, R.

8418 Smithwick

Sterling Heights, Michigan 48078
264-7875 :

Mrs. Shirley DeSaele..
44585 Schoenherr

Sterling Heights, Michigan
731-7714 : L

Mrs. Victor Dutchik (TOni);lf
11154 Alice Court R
Sterling Heights, Michigan 48078
731-4926 S T
Ronald Forthoffer

11450 Farthing

Sterling Heights, Michigan
731-1286

Cass Franmks

34111 Maple Lane
Warren, Michigan 48092
739-0400 .

Mrs. Catherine Galloway ..
Avondale Jr. High School

2900 Waukegan

Auburn Heights, Michigan 48057

48078

48078

e

George Glinke

6071 Thormeycroft
Utica, Michigan - 48087
731-6588

Robert Goodwin
5190 Howe
Utica, Michigan 48087

731-8513

Mr. Winfried Graebner
Trinity Lutheran School
8215 Summers . .

Utica, Michigan 48087
731-7770 (School) :
731—8208 (Home)

Dr. Jack Greenstein

(Student Teachers)

977 North Reading

Bloomfield Hills, Michigan 48013
781-5591 (Eisenhower High School)

Marvin Harms

Service Section

GM Tech Center . -

Warren, Michigan 48090 -
575-0165 (Service Section)
731-5388, Ext. 29

Arthur W. Harper

3539 Sandy Creek: .
Utica, Michigan 48087
731-4085 -

Jack Harvey

11323 Harvey Court :
Sterling Heights, Michigan
731-7772 e

48078

Peter Hines

53454 Bruce Hill
Rochester, Michigan 48063
651-3028

Mrs. Coletta Hodge o
43636 Donley
Sterling Heights, Michigan

48078
731-5124 *



Donald Holland

52641 Brookcrest
Rochester, Michigan 48063
731-5450

Donald F. Hoyt

4040 Sandy Creek -
Utica, Michigan 48087
751-6600

759-3500

Albine Knoblock

Salary Personnel

Ford Motor Company

P.0. Box 570

Warren, Michigan

264-1398 s :
TES9-3900, Ext. 271 (Emp. Service)

Bernard Matrille

11210 Saar

Sterling Heights Michigan 48078
731-8378 D

575-0087

Leonard Morrison

45890 Brownell - o
Utica, Michigan 48087
739-0400 BT

Mr. Gerald Nast, Principal
Peace Lutheran School

6580 24 Mile Road .
Utica, Michigan 48087
739-2431

Rudolph A. Pale, Jr. .- . .~ "7/

40185 William Prive =~

Sterling Heights, Michigan 48078'

268-0185

Sister Mary Paula, O.P: :». . °
St. Lawrence:Sc¢hool

7026 Greeley Street
Utica, Michigan 48087
731-7180 .

Charles Price

7472 Orene

Utica, Michigan 48087
731-2153 2t

John Rewalt®: «ii. :riiif. e

58252 Kimber
Washington, Michigan 48094
781-3208

Mrs. Harriet Robertson

-1.44625 Sterrit

~: Utica, Michigan 48087

739-0263 (Home)
731-5566

Mr. Lynn Robinson )
64304 Wickow Hill ..
Romeo, Michigan 48065

268-0910

752-3079

Robert Russell " .- .;J'
43149 Lira :
Sterling Heights, Michigan 48078

731-5520 ) : S
739-2933

Jay Smith

11633 Falcon

Sterling Heights; Michigan 48078
268-0226 T .

Mrs. Richard Trask (Muriel)*rseﬁ~s
11715 Plumbrook
Sterling Heights, Michigan 48078ﬁ_
268~1142 : ¥

Dr. Robert Ulrich
46976 Featherstone
Utica, Michigan: 48087
739~2286 .

Mrs. Janice A. Webster

12121 Canal Road

Sterling ‘Heiglits: Michigan 48078
731-0931 R

Cornelius Zott QT I
7359 Nichols
Utica, Michigan 48078 . .." .i-..-
465-1391 or 731—8064 --V§uﬂ1 e

Jo Ann Szydlowski

53512 Franklin Drive
Utica, Michigan 48087 .
731-6189 ,.

Nancy Kaczperski

12850 Bender

Sterling Heights, Michigan 48078
739-0594 oo S



Dr. Goenner

Professor of Education

Central Michigan University -
Mt. Pleasant, Michigan 48858

Linda Black

12887 Bender

Sterling Heights, Michiganv'48078
731-2338 o .

Mrs. G. R. Porteir. |
43643 Deborah Street
Sterling Heights, Michigan 48078

Mrs. Howard Lewis

8653 Headley : :
Sterling. Heights, Aichigan 48078
731-8227 SR R

Mrs. J. E. Thomas
7079 Vickesburg Circle

Utica, Michigan 48087 e [T s

739-4434

. .R26



STUDENT REPEESENTATIVES FOR

YEAR-ROUKD EDUCATION

ELECTED FOR 1970-71 SCHOOL YEAR

Eisenhower High School

Mary Kring

5168 Twilight

Utica, Michigan 48087
781-3229

St. Lawrence School

Richard Detroyer

12425 Hall Road

Utica, Michigan 48087
731-8394

Stevenson High School

Eric Ganaway

2111 Lee

Sterling Heights, Michigan 48078
739-0548

Utica High School

Dave Beattie

53205 Mark Drive
Utica, Michigan 48087
651-7438

27

. -Shauna Omile:‘f;’;

8698 East Robinwood

Utica, Michigan 48087

731—3182 PEURR

Gary Byncke

. 12095 Hall Road .

Utica, Michigan 48087 L

731-8393 -

—

Ann Schoenherr

8527 16 Mile Road
Sterling Heights, Mich.
264~1327

Myra Cosgray

51203 Sunnyhill Drive
Utica, Michigan 48087
731-9557

48078
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PROPOSED LAW CHANGES OVER
YEAR-ROUND EDUCATION IN MICHIGAN
1971
AS SUBMITTED IN
THE MICHIGAN HOUSE OF REPRESENTATIVES

TUESDAY, APRIL 27, 1971
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HOUSE BILL No. 4885

April 27, 1971; Introduced by Reps. Stempien,
Farnsworth, Smit and Guastello and referred

to the Committee on Education.

A bill to amend sections 353, 356, 357, 575 and 731 of Act
No. 269 of the Public Acts of 1955, entitled
'""The school code of 1955,"
section 575 as amended by Act No. 72 of the Pu@lic Acts of
1970 and section 731 as amended by Act No. 134 of the Public
Acts of 1962, being secfions 340.353, 340.356, 34C.357, 340.575
and 340.731 of the Compiled Laws of 1948.

THE PEOPLE OF THE STATE OF MIiCHIGAN ENA;T:
Section 1. Sections 353,356, 357, 575 and 731 of Act

No. 269 of the Public Acts of 1955, section 575 as amended
by Act No. 72 of the Public Acts of 1970 and section 731 as
amended by Act No. 134 of the Public Acts of 1962, being
sections 340.353, 340.356, 340.357, 340.575 and 340.731 of

the Compiled Laws of 1948, are amended to read as follows:

2376 '71



H. 4885

4 _on—the—first—day of July AN INSTRUCTIONAL TIME UNIT, FOR
PURPOSE OF PROMOTION, 1S A PERIOD OF TIME DESIGNATED BY A

LOCAL SCHOOL DISTRICT, INCLUDING BUT NOT LIMITED TO A TERM,
SEMESTER, TRIMESTER OR QUADRIMESTER. THE SCHOOL YEAR OF ALL

DISTRICTS SHALL COMMENCE ON THE FIRST DAY OF JULY OR UPON

W 0 ~N O W

THE CONCLUSION 'OF THE INSTRUCTIONAL TI{ME UNIT BEGINNING

10 PRIOR TO AND IN EFFECT ON JULY 1.

11 Sec. 356. All persons, residents of a school district
12 .not maintaining a kindergarten, and at least 5 years of age
13 on the first day of -earelHlment—of—the—sechoel—ypear—SCHEDULED
14 INSTRUCTION OF AN INSTRUCTIONAL TIME UNIT, shall have an

15 equal right to attend school therein.

16 Sec. 357. |In districts where provision is made for

17 kindergarten work, all children, residents of the district,
18 shall be entitled to enroll in the kindergarten if they are

‘19 at least 5 years of age on December 1 -first of the school

20 year of enrollment.

2] S e an . . -
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3

MAINTAIN SCHOOL DURING THE ENTIRE YEAR ALL CHILDREN,
RESIDENTS OF THE DISTRICT, SHALL BE ENTITLED TO ENROLL »
IN THE KINDERGARTEN |F THEY ARE AT LEAST 5 YEARS OF AGE BY
90 DAYS AFTER THE FIRST SCHEDULED DAY OF INSTRUCTION OF AN
INSTRUCTIONAL TIME UNIT.

Sec. 575. The boérd of every district shall determine
the length of the school term. The minimum number of days
of student instruction shall be not less than 180; EXCEPT
IN CASES IN WHICH THE STATE BOARD OF EDUCATION AUTHORIZES
PILOT EXTENDED SCHOOL YEAR PROGRAMS SUBMITTED BY LOCAL
DISTRICTS. Any district failing to hold 180 days of student
instruction shall forfeit 1/180th of its total state aid
appropriation for each day of such failure. Not later
than Augus+—3- OCTOBER 1, the boa;d of every district shall

certify to the department of education the number of days

of student instruction in the previous school year. |If

the district did not hold at least 180 days of student—
instruction FOR EACH STUDENT ENROLLED, the deduction of
state aid shall be made in the following fiscal year
from the first payment of state aid. Days lost because
of strikes or teachers conferences shall not be counted
as a day of student instruction. The state board of
education shall -estebiish- PROMULGATE rules for the imple—
mentation of this section.
2376 '71
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) H. 4885 L

Sec. 731. (a) Except as provided in section 732 and
subject to the provisions of subsection (b), every parent,
guardian or other person in this state, having control and L.

charge of any child between the ages of 6 and 16 years, shall

send such childy—eguipped-with—the—proper—textbooks necessary
-to—pursue—his—seheetl—weris- to the public schools during the

entire school year, and such attendance shall be continuous

and consecutive for the school year fixed by the district in
which such child is enrolled. In school districts which S

maintain school during the entire year -and—in—which—the—
—school vear is divided into quarters, no child shall be com-

pelled to attend the public schools more than-3—guarters—ina—

—any—one—yea+ THE NUMBER OF CLOCK HOURS ESTABLISHED BY THE

STATE BOARD OF EDUCATION AS CONSTITUTING AN INSTRUCTIONAL -

YEAR FOR THAT CHILD; but a child shall not be absent for -any— -

2-consecutive—guarters- MORE THAN 2 CONSECUTIVE SEGMENTS OF
THE DISTRICT'S ESTABLISHED CALENDAR.

(b) A child becoming 6 years of age before December 1 shall
be enrolled on the first school day of the school year in which
his sixth birthday occurs. A child becoming 6 years of age
on or after December 1 shall be enrolled on the first school
day of the school year following the school year in-which
his sixth birthday occurs. [N A SCHOOL DISTRICT WHICH MAIN-

TAINS SCHOOL DURING THE ENTIRE YEAR A CHILD BECOMING 6 YEARS

2376 '71
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5 H. 4885
OF AGE BY 90 DAYS AFTER THE FIRST DAY OF A SCHEDULED
INSTRUCTIONAL TIME UNIT SHALL BE ENROLLED FOR THAT INSTRUC-
TIONAL TIME UNIT.

2376 '71
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HOUSE BILL No. 4886

April 27, 1971, Introduced by Reps. Stempien, Farnéworth,

Smit and Guastello and referred to the Committee on

Education.

A bill to amend sections 12, 13 and 22 of Act No. 312 of
the Public Acts of 1957, entitled as amended

"State school aid act,"
section 12 as amended by Act No. 100 of the Public Acts of
1970, section 13 as amended by Act.No. 199 of the Public Acts
of 1965 and section 22 ‘as amended by Act No. 21 of the Public
Acts of 1968, being sections 388.622, 388;623 and 388.632 of
the Compiled Laws of 1948.
THE PEOPLE OF THE STATE OF MICHIGAN ENACT:

Section 1. Sections 12, 13 and 22 of Act No. 312 of
the Public Acts of 1957, section 12 as amended by Act No. 100
of the Public Acts of 1970, section 13 as amended by Act No. .
199 of the Public Acts of 1965 and section 22 as amended by

Act No. 21 of the Public Act of 1968, being sections 388.622,

2375 '71
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388.623 and 388.632 of the Compiled Laws of 1948, are
amended to read as follows:

Sec. 12. (a) As used in this act a "pupil" is
defined as a child in membership in a public school, and
school children are defined as children in membership in

any school.

All pupils to be counted in membership shall be at-

“teastS5—years—of ageon Becember +and—under 20— years—of—

-age—en—September——of—the—schoel—yrear ENROLLED IN ACCORDANCE

WITH THE SCHOOL CODE OF 1955, BUT NO STUDENT SHALL EXCEED
20 YEARS OF AGE ON THE DATE OF MEMBERSHIP COUNT except that
all pupils regularly enrolled and working toward a high
school diploma may be counted in membership regardless of
a;e. Any former member of the armed services in attendance
in the public schools, the cost of whose instruction is not
paid for by other state funds or by the federal government,
shall be counted in membership regardless of age. Handi-
capped children enrolled under the provisions of sections

771 to 780 of the school code of 1955 may be counted in

membership for the ages provided in those sections.

"Elementary pupils' are defined as pupils in school
membership in grades from the kindergarten to the eighth
grade in districts not maintainfng classes above the eighth

grade and in grades from the kindergarten to the sixth

2375 '71
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H. 4886
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grade in districts maintaining classes above the eighth
grade.

""High school pupils'' are defined as pupils in school
membership in grades 7 to 12 except in districts not _
maintaining grades above the eighth.

(b) ."Membership" as used in this act shall be con-

strued as registration plus receipts by transfer, plus

returns, minus losses, as defined by the superintendent of

public instruction in the Michigan child accounting system.
"Full-tihe membership'' shall be construed as all
membership in kindergarten to twelfth grade for those
actually enrolled +a—regutar—daily—attendance-on the
f&urth Friday following Labor Bay-day of each Year. The

superintendent of public instruction shall givé a uniform

interpretation of such full-time memberships.

No pupils enrolled in school programs organized under
federal or state supervision and in wh%ch the teaching
costs are fully subsidized from federal or state funds
shall be eligible to be counted in membership.

Any child under court jurisdiction who is placed in a
private home or in a private or public institution located
outside the school district in which his parents or legal

guardians reside may be counted as a resident of the school

‘district he attends if other than the district of his

2375 '71
237
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L

1 parents or legal guardian and shall be counted as 1-1/2

r rroyvo

[

2 memberships. -

3 The total membership of such children shall be computed ?

4 by adding the membership days attended by all such children %E

5 up to April 1 of the current school year and dividing the 3::f

¢ total by the number of days in the school year of the ;§3

7 district up to Aprii 1 of the current school year. The -

8 mem?ership thus obtained shall be certified by the dfstrict -i

9 to the superintendent of public instruction who shall Eg
10 adjust the total membership of the district accordingly in -
.]] determining the school aid to be paid during‘the current :?
12 fisca]~year; -
13 Any child whose parents or guardians live on land in 42”
14 this state over which the federal government has taken ;E;
15 exclusive jurisdiction and whic:i has not been attached to a -
16 school district for educational purposes may be included in 3
17 membership by the school district which he attends and for ?u¥3

18 the purpose of this act be considered a tuition pupil.

19 The superintendent of public instruction shall ;}ve a
20  uniform interpretation and evaluation of memberships other
21 than full-time memberships.

22 (¢) School districts conducting programs for the

23  hearing impaired, physically handicapped and visually

24 handicapped shall be allocated an additionai amount not to

2375 '71 |

'
]




5 H. 4886
| exceed 75% of the cost for equipment, for teachers who
2 teach others to transcribe books into braille or books for
3 visually handicapped students at all levels and for expenses
3- 4 incurred in transcribing and recording educational materials,
3. 5 including machines, paper and binding.
gﬂ 6 (d) Each intermedfate school district shall be entitled
} 7 to additional funds from the total amount appropriated in
é 8’ section 1 for the purpose of establishing programs for
2= 9 trainable individuals up to the age of 21 who'are not
ES 10 currently eligible for mentally handicapped programs type
:‘ 11 A or B. The amount appropriated for these programs shall
- 12 not exceed 75% of the actual cost cf operating the program
g“ 13 including the cost of transportation. Each intermediate
- 14 school district is authorized to use moneys in its general
== 15 fund or special education fund not otherwise restricted or
i 16 contributions from local school districts or individuals for
) 17  the support of such programs.
) 18 (e) The amounts appropriated herein for special
- 19  programs under the provisions of sections 771 to 780a and
20 307a to 324a of the school code of 1955, and for school
21 social workers, school diagnosticians, physical therapists
22 4pd occupational therapists, shall not exceed 75% of the
23 sctual cost of salaries, exclusive of administrative and
24  Clerical salaries, not to exceed $8,100.00 for any
25 , individual salary for such programs as defermined by the
ERIC T 2375 71
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H. 4886
6

superintendent of public instruction. The salaries of
directors and supervisors of special education programs
whose full-time activities are devoted solely to special
education programs shall be reimbursed under the provisions
of this subsection. From the total amount appropriated

in section 1 there is appropriated a sum not to exceed
$50,000,000.00 for special education programs.

(f) School districts offering remedial reading
programs approved by the superintendent of public instruc-
tion shall be entitled to 75% of the actual cost of the
salary, not to exceed $8,100.00 for any individual salary,
of each remedial reading teacher approved by the superin-
tendent of public instruction. The superintendent of
public instruction may provide by rules for the maximum
number of pupils per teacher to be counted. From the
total amount appropriated in section |1 there is appropriated
a sum not to exceed $5,000,000.00 for remedial reading
programs to be used for teachers' salaries only. Any school
funded under this subsection shall not receive funds under

section 3 of this act.

Sec. 13. (a) An "elementary tuition pupil' is a
child of school age attending school in grades kindergarten
to sixth in a district other than of his residence and

whcse tuition is paid by the school board of the district of
2375 '71

240

re)

\ )
v,"‘ (‘:

s T T ¥

f 'P:h‘,\}f,’"

.

QTS

{

3y

l'f.?;::';é'.n o

B ) i

P e |

A

r

[ R Sed

$

(R T R

| JEPRO



woe

-

w

O 00 N O N

10
11
12
13
14
15
16
17
18
19
20
2]

24

H. 4886
7

his residence. If the district in which such child is in
attendancé does not operate grades above the eighth,
elementary tuftion pupils shall also include pupils en-
rolled in the seventh and eighth grades.

(b) A "high school tuition pupil' is a child of
schocl age attending scﬁool in grades seventh and eighth in
a district other than that of his residence and in which
grades above the eighth are being maintained, and in grades
ninth to twelfth in a district other than that of his resi-
dence and whose tuition is paid by the school board of the
district of his residence.

(c) Every school district having tuition pupils
-membership- ENROLLED on the fourth Friday following Labor
day of each year, shall charge the school district, in which
such tuition pupil resides, tuition in at least the amount
of the differences between the per capita cost as determined
in section 14 and the per pupil membership allowance pro-
vided in sections 8 and 10. Except that in the case of.
nonresident pupils in part-time membership, an additio;;l
allowance for such child shall be made to the school district

in an amount equal to the difference between the prorated

per capita cost as determined in section 14 and the prorated

per pupil membership allowance as provided in sections 8

and 10.

2375 '71
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(d) Notwithstanding the provisions of sﬁbsections (a),
(b) and (c), a child residing in a juvenile or detention
home operated by a probate court and attending school by
direction of the court in the school district of residence
of his parent or legal guardian shall not be counted as a
tuition student but shall be counted in resident membership
in that school district. A child residing in the home of
his parent or legal guardian but who, by assignment of a
probate court, attends school in another school district,
which school is operated for juveniles under court juris-
diction, shall not be counted as a tuition student but shall
be counted in resident membership in the school operated for
juveniles; and a child residing in the home of his parent or
legal guardian or juvenile home but who, by direction of
local school authorities and approval of the probate court,
may be enrolled in school in another school district shall
not be counted as a tuition student but shall be counted in
resident membership.

(e) Any child placed in a state institution by parents
shall be counted in resident membership of the school dis-
trict in which the child is enrolled, and an additional
allowance for such child shall be made to the school district

in the amount equal to the difference between the per capita

2375 '71
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cost as determined in section 14 and the per pupil member-

ship allowance as provided in sections 8 and 10.

Sec. 22. The apportionments, and limitations thereof,
made under this act shall be made on the membership and
numbef of teachers employed as of the fourth Friday
following Labor day of éach year, on the number of pupils
for whom transportation is allowed for the preceding fiseel-
SCHOOL year, elementary or high school tuition payments for
the current fiscal year, per capita cost of pupils for the
preceding year, and on the state equalized valuation of
each school district for the calendar year. In addition,
those districts maintaining school during the entire year,
as provided under section 731 of the school code of 1955,
shall count memberships and teachers in accordance with
rules established by the state board of education. The
membership in the programs for the physically and meptally
handicapped and the number of instructors and teachers in
speech correction, visiting teacher programs and pro-
fessional employees other than classroom teachers approved
by the superintendent of public instruction as necessary
to carry on approved programs under the provisions of
sections 771 to 780 of the school code of 1955 shall be

counted as of December 15 of each year.

2375 '71
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