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SUMMAKY

TIME PERIOD COVERED

The period covered in this report is September 1970 to
-~ June 1971.

GOALS AND OBJECTIVES

On the elementary level, the thrust was two-fold: each
child to receive orientation and develop an understanding of
occupational competence and secondly, that provisions be made
to identify sixth graders who are potential dropouts.

At the junior high level, our concern was in prewventing
dropout and in individualizing instruction to the student in
ordzr to build self-esteem and self-concept.

At the high school, the objectives were: to prevent
dropouts to re-enroll prior dropouts and to provide meaningful
occupaticnal experience and information. Of great importance
was the goal of changing the concept of themselves as "losers®
to dynamic growth patterns.

PROCEDURES

Elementary

On the elementary level, three part-time teachers were
assigned to formulate units of instruction to tell children
what one does in grownup occupations. Analvses were made of
what needed to be defined and described toc make it meaningful
to the child.

Junior High

Six junior highs were involved, with three teachers
serving two each. A screening committee was established--
the principal, school staff, and the DSOP teacher. Children,
whe had been chronically truant were put into the program at
best--one at a time. The students spent 3/7 of a day with the
DSOP program and the remainder of the day in "regular" classes.
A looser structure with emphasis on the student making gains
in sense of personal worth, trust, progress in academics was
usede.

A diversity of activities was plannedr field trips to
places of their choice, game playing, group counseling, and
individual concern. The basic procedure was the use of a
more informal, less structured classroom.




High School .

Students, referred to district counselors for screening,
weres

a. Prior dropouts

k. Poor attenders

C. Desgired to enter program.

Counselors sent students to Centers where an individually de-
signed interview was conducted.

The Eastern Center taught students for 4/7's of a day and
then contacted all the elementary schools to determine need
for teachers aides. The students were interviewed for jobs and
placed where they received money (maximum of 20 hours per week),
credit (maximum of 1.0 credits per hour per 180 days), and
training in aide tasks--careful accounting was kept.

The Central Center used a behaviecr modification approach,
using the 4/7's of a day for academics and the remainder for
work experience. Many of their students were from the minori-
ties-~particularly the poor white population and getting and
hoiding a job was of primary importance. The behavior modifica-
tion procedure produced immediate success on a short range
base while building a ground work for long-range goals. Their
jobs for money and credit were largely in print shop and media
fields.

The Western Center focus=d on vocational training aad
attempted a "small structured school approach." The students
were in classes either in the morning or afternoon and soma
were employed "outside" the district. The cthers served as
teachers® aides within the District.

RESULTS — ACCOMPLISHMENTS

Elementary

On the elementary level the results were the production
of the occupational unit on law enforcement as a job. This
unit outlined various approaches to be used in making this
work mearningful.

Junior High

In the two junior highs which operated under a close
relationship between teacher and students, with individualized
instruction, the students remained in school until the end of
the vear. The third junior high--due to a staffing problem--
never really showed positive results in its first year. It
was temporarily closed--until a reassignment of staff could
be ma?e. (This was accomplished successfully in September of
1971.

High School
Always being cognizant of the hard core dropout with
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whom the senior high school centers worked, the dropout rate
from the Centers is low. Of 191 students, 119 were actively
enrolled: 8 graduated from itheir area high schools: and 27
+ransferred back into their high schools. Thus a total of
just 37 dropped out. See Table 1l.

Table 1

SUMMARY C~ DROPOUT PFREVENTION--CAREER DEVELOPMENT

study/
Center Registered Work Graduates Transferred Drcopout

Eastern 26 66 7 ) 14
Central 48 30 1 7 10
Western 47 23 0 11 13
Total 191 119 8 27 37

The gain in achievement scores--in two of the three
centers is significant and is reflective of changes in skills
and attitudes.

Attendance was also increased when the DSOP students’
record for the current year was ccmpared with their prior
year's attendance record. See Table 2,

The students'! eagerness to become identified with
something positive was a real gain. Use of drugs to the
extent of interference with growth patterns decreased with
those who had been misusing them.

CONCLUSIONS AND RECOMMENDATYONS

Following a conference with the Regional Office, Dr.
John Reed Call, who was then Program Director, acted upon
their recommerdation, that further expenditures in the .
elementary area be curtailed. The funds should be used for
hiring a counselor to provide back-up services to the staffs
and psychologist. This change ‘will be eifected for the 1971-
72 yeara. ‘ '

In the junior high area, as mentioned, one teacher
needs a replacement -and the program started again in the Fall




of 1971. We have an excellent candidate available who is
currently on the staff of the same junior high.

TABLE 2

ATTENDANCE PATTERN--SENIOR HIGH SCHOOL DSOF STUDENTS

Percentage of Percentage of Percentage
Center Attendance Attendance Difference in
1969-70 1870-71 Attendancz (1970-

71 minus 1969-70)

Eastern 8l.83 88.85 7 .02
Central 61l.40 71.65 lo.25
Western 68.39 78.91 1C.52
Total T74,0] 82 .88 8.87

Also, the physical problem of teaching three classes--
driving to a second school and teaching three more classes was
far too demanding. We are recommending that the DSOP
teachers remain in one school and teach a merning and an
afterncon section of the program.

On the senicr high ievel, we are proud of their accom-
plishments. The holding power of this type of a learning
program was evident. Next year, more job opportunities as
teacher aides will open up--as their usafulness this past
vear has created a favorable climate.

The services of a counselor are needed for the additional
demandc made on the psychometrist--in the testing and evalua-
tive program. Further contacts into service agencies for ad-
ditional volunteer help is desirable. Also, next year, we
would like to have selected student teachers assigned to us
for training from the surrounding universities.




INTERIM REPORT

PROBLEM AREA

For the most part, the young people in the Granite
School District for whom the Diversified Satellite Occupa-~
tions Program activities are intended are those identified
as being dropout prone and not those presently enrolled in
vocational courses or those who are college-bocund. In some
instances the lack of adeguate vocational guidance programs
in the secondray schools has contributed to the complexities
of the dropout problem. In others the lack of appropriate
vocationally oriented programs has been the contributor. In
still others, the environmental influences of family, social
conditions ané "school" conditions have compounded the
problems.

In 1900 only 6.4 percent of the U.S. population grad-
uated from high school; whereas in 1962, 65 percent of the
population were graduating from high school. Yet even with
the marked improvement made over the years in the percentage
of our population completing high school, approximately one-
third of oEr society still do not get at least a high school
education. The Education Policies Commission of the National
Education Association haz given full acceptance to the
philosophy that if the comsunity and nation are to be streng-
thened to the maximum, all sons and daughters must be appro-
priately educated by the secondary school. 3

It is wvital that an adeguate "occupational outlook”
program be provided in earlier years of schooling. Research
confirms the contention that it is important that each elemen-
tary age child receive an orientation and develop an under-
standing as to how adults achieve productive stations in
society. ". « « children begin to drop out of school long
before they reach the secondary level of education. Attention
should be paid to the earlier levels of education, for the
roots of the problem are often found at these educational

lpaul Woodring, “Dropouts," Saturday Review, XLVI (Feb-
ruary 16, 1963), 59-60.

2R. R. Ribicoff, "Plain Words from Mr. Ribicoff on Drop-
outs, " School Life, XLIV (November, 1961), 4.

3Lucius F. Cervantes, The Dropcut: Causes and Cures
(Ann Arbor: Univerzity of Michigan Press, 1966.
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1evels.“4

The Granite School District is a relatively poor dis-
trict financially when compared with neighboring districts in
Utah as well as across the nation. The Granite School Dis-
trict is able to provide a program for its children based
on $499 per child whereas the Utah average is $534 per child
and the NEA estimate of average expenditure per child nation-
wide for 1968-69 was approximately $680.5 This restricted
financial status of the Granite School District prevented
more vigorous programs in vocational guidance, occupational
instruction and job placement for the young people of the
district. The net result of this has been the creation of

large numbers of potential dropouts from school or actual
dropoutse.

The Diversified Satellite Occupations Program reported
on herein was not intended to aid all students in the Granite
School District. It was directed specifically to help those
students who were deemed to be dropout prone. The project was
divided intc four closely interrelated emphases: (1) Occupa-
tional Guidance, (2) Work Experience, (3) Bilingual-Bicultural
Students, and (4) Handicapped Students.

PROJECT OBJECTIVES

The general objective of the Diversified Satellite Occupa-
tions Program is that of enhancing the cpportunities for
purposeful employment of those youth in the schools of the
district who, for any one of a number of reasons, might be
categorized as a potential dropout, an actual dropout, or a per-
son in need of specialized vocational educational exper-
iences through the inclusion of these youth in portions of a
network of specially designed programs or activities.

More specifically the objectives of each of the four
emphases listed above are as fcllows:

Occupational Guidance

Occupational guidance was one emphasis of the program
related to building a closer working relationship between the
school district and the State Departmerc of Employment
Security, while at the same time enhancing and broadening occu-
pational aspirations and opportunities for youth through up-
grading existing vocational guidance activities. Special
emphasis was on programs designed to aid those students who
were categorized as likely dropouts for any number of reasons.

4propout Preventi ram, Title VIII ESEA of 1965.
Draft: A Manual of Procedures for Preparation and Submission
of Preliminary Proposals, p. l.

Sytah State Board of Education.

6
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Specific objectives of the Diversified Satellite Occu-
pations Program relating to occupational guidance ares:

1. Identify elementary and secondary students who were
being inadequately served by the traditional school system
and introduce alternative educational opportunities.

2. Effect an increase in the percent of students com-
pleting high school and a decrease in the number of students
dropping out of school particularly for reasons of academic
failure, dislike of school, or because of limited finances.
(a) Identify high school students who have dropped out of
school, those who are potential dropouts because of poor
attendance, failure in school, or limitation because of
finances, or those handicapped students who were not being
served in special classes:? (b) Test and counsel those students
to ascertain their attitudes, interests and capabilities in
relation to success in school placement in an entry level job.

3. Provide a continuous program of guidance related to
student problems.

4. Follow each student's progress on the job or in spe-
cific training programs for a period of two years.

5. Increase the counselors’ knowledge and utilization
of assessment techniques where vocational aptitudes and
interests are concerned.

6. Establish a meaningful and dynamic communication
channel between the schools and pupil emplioyment agencies with
reference to placing target students in meaningful emp loyment.

Work Experience

The work exXperience objectives are:
1, Effect an increase in the number of job placements
of non-college bound graduates into gainful employmente.

2. 1Increase the opportunity for more students to par-
ticipate in vocational work-study programs, related to their
occupational choice, that leads to high school graduation.

3. Obtain training stations for a variety of occupa-
tional areas, including special education students not
presently being served in special coursese.

4. Provide instruction that relates general education-
academic studies to work-~eXperienceeo ‘

Bilingual-Bicultural :
The following obijectives relate specifically to problemns

/
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which might arise from or with anyone having bilingual--
bicultural difficulties. However, insofar as the .
Diversified-Satellite Occupations Program is concerned,
these objectives need to be considered as ad juncts to the
other objectives statements even though the specific objec-
tives for the other emphases could be repeated here.

1. Teach each bilingual-bicultural student educational
concepts in all phases of the curriculum in his native tongue
while he is learning English.

. Reinforce the relations between the school and the
home through a common communication bond.-

3. provide appropriate in-service rather than pre-
service training programs for teacherse.

A. Utilize instructional materials which are relevant to.
the teaching-learning processes related to pilingual-bicultural

youth and thus encourage the achievement potential of the
bilingual-bicultural student. ‘

5., Utilize bilingual aides from the local community
where bilingual professional teachers are not available.

6. Recognize cultural-bicultural values and customse.

Handicapped Students

Here too, objectives for emphases one and two could be
repeated. They do relate directly but with the addition of
specific concerns for the handicapped. The objectives are:

1. Establish a system of coordination to relate the
Diversified Satellite Occupations Program to current pro-
grams for youth with handicapping conditionse.

2. DProvide experiences to bridge the gap between

regular and special education services so that all children
have an appropriate vocational training programe.

PROJECT DESIGN

Senior High Schcol Program. v ' ‘
Selection of instructional staff. Because of the in-
novative program requirements, a similarly innovative
teacher was necessarye ‘Criteria was set up for staff selection.
This criteria is listed in Dr. Milford Cottrell's evaluation
report herein (pp. 78-80). Using this criteria as a basis of
selection, the staff selected had a great diversity of back-
grounds—-—some from the Peace Corps, Vista, and other programs

8
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devised for developing and enriching the lives of people
less fortunate. The staff was then given a two-week period
of training. Following this training pericd che teachers
helped to interview selected students.

Student population. The selection of students to be
enrolled in the senior high school program was based on one
or more of the following:

1. He (or she) was considered by the counselorsbor
psvchometrists to be an emotionally disadvantaged person.

2. He was a school dropout and did not attend school
for at least three months prior toc enrollment in DSOP.

3. He was referred by the Juvenile Court Judge, who
felt that the program was appropriate to the particular needs
of the individual.

4. He reguested to participate.
5. Parental approval was required.
6« High rate of aksenteeism.

Personal interviews were conducted. Each student's
record was reviewed and highest grades achieved last semester
were used to indicate interest in specific subject areas.
Thesz subjects were then related to the declared vocational
Iinterest.

Training placement of students. After a student chose
an occupation, attempts were made by the teachers to secure a
training position for him. Employment was considered an
important part of the program and in some instances it was not
possible to secure placement in the exact occupational inter-
est specified by the student. 1In these cases the student was
encouraged to get involved in these somewhat unrelated areas,
since they did provide a successful experience of gainful
employment and provided an essential service to others. Fre-
quent evaluations of on-the-job progress were made.

Curriculum design. Specific academic emphasis was placed
on math and reading because the majority of students showed
deficiencies in these areas. Alignment of these}skills were
related to the student's vocation and social interests. Con-
sultant services were used. Volunteers from community agen-
cies helped with bilingual and bicultural teaching.

Physical facilities. The vocational training was con-
ducted in three locations (1) the Central Area Vocational
Center, (2) the Western Area Vocational Center and (3)
the Eastern Area Vocational Center. : ' '

9 .
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The Central Area Vocational Center (CAVC) is located at
Blaine Elementary School. It is located in close proximity
to the Granite School District Media Center, also located in
Blaine School. This center employed two full-time teachers
with an enrollment of approximately 44 students.

The Western Area Vocational Center emphasized skilled
labor such as woodwork and carpentry, electricity and elec-
tronic repair, small engine (combustible engine) overhaul and
repair, and some art display. The center employed two full-
time teachers for approximately 44 students.

The Eastern Area Development Center was established at
the time of the instigation of the DSOP and has been func-
tioning in conjunction with it, even though no funds suppor-
ting the DSOP are used here. Three full-time teachers were
assigned to teach a vocationally oriented program directed
toward secretarial and retail clerical training in addition
to the regular academic areas of emphasis. This center
actively involved approximately 70 students. They attended a
sixXx weeks! marketing skill course in addition to regular
classroom instruction.

Junior High School Program

Selection of instructional staff., The criteria used
for selection of staff were the Same as that used for the
high school program

Student population. The following criteria was used
in the selection of students for the junior high school pro-
grame.

l. He (or she) was considered by the counselors or
psychometrists to be an emotionally disadvantaged person.

2. His past records showed a high rate of absenteeism.

3. He was referred by a Jjuvenile court judge and/or
was on active probation.

4. He was referred to the program by school staff
due to classroom difficulties. )

5. He himself expressed interest in the programe.

Function of the program. The function of the junior
high scheool program was to redirect guidance activities and
classroom scheduling to more adequately meet the educa- .
tional, emotional, social, and vocational needs of the poten-
tial dropout. There were twelve to fifteen students from
each of six junior high schools selected to participate.

Curriculum design. An individualized prdgram of

10
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instruction was prepared for the students enrolled in the
programe. Individual reading packets, vocational orienta-
tion units, some programmed reading instruction, coordina-
tion of field trips, coordination of resource people for
discussions with the class, and audio-visual materials were
ucilized. Students attended the DSOP program half day and
their regular school and other half.

A major technigue was the attempt to establish an indi-
vidualized one-to-one relationship between teacher and
student in order to raise the self-concept and personal worth
of student.

Elementary School Program

The clementary school program had a two-fold thrust:
(1) that each elementary child receive an orientation and
develop an understanding as to how adults acguire an occupa-
tional competence in order to achieve as productive members of
society, and (2) that provisions be made for a plan to identify
potential dropouts at the sixth grade level.

Packets were prepared regarding vocations. (See sample
packet information in Appendix C.) Grade pcint averages,
attendance records, test results, and family case records were
utilized in determining potential dropouts. Following such
identification, the school social workers in the elementary
area held case conferences with the junior high counselors
regarding the subsegquent placement of sixth grade pupils in
the junior high schoolse. This program did not commence until
late in the school yeare.

PROJECT PROCEDURES

Senior High School Program

No major alterations in the program occurred. An in-
creased number of students, however, were enrolled in the
career centers as the school progressed.

During the course of the year the students studied aca-
demic subjects at their own level of accomplishment. Mater-
jals of study were individualized or arranged for small
groups. The need for academic skills in vocational training
was emphasized, i.e. grammatical skills in secretarial
traininge.

Another phase of ma jor conseguence to the. program was
the application of the academic half-day and a.work experience
half-day. It was attempted to provide work expjerience or
on-the~-job training experience that would correlate the two
concepts, academic and vocational experience. Due to the
size of Granite School District, we have a wide range of
jobs. Wherever possible, we placed students in these jobs-—-

11
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appropriate to their skills and interest. We were able to
"match" employer and student more satisfactorily and were
able to maintain close liason with both. Credit and money
were received for these assignments, based on performance,
attendance, and skill. We found students to be more moti-

vated in academics when successful employment was part of

the daily routine.

Activities of senior high. Field trips to the plane-
tarium, to the prison, a survival trip to Southern Utah wil-
derness, swimming and picnic to Antelope Island, and to
various industrial plants such as EIMCO.

Of greater wvalue, however, was the on-going intra-
mural activities among the three centers--baseball and
basketball. All students were eligible tc play--in gym
trunks, swim suits, cut-off levis or whatever. The girls
acted as cheer leaderu.

The Centers served as Sub-for-Santas; they raised money
for paint (for a fellow student's house) by having a car
wash in the District parking lot.

Typically, these students have little or no identifica-
tion with their area school newspaper and yearbook.
Throughout the year, they produced both and were responsible
for photographic layouts, editorials, reporting, and format.
(See Appendix D.).

The year was closed with a breakfast party in one of
the canyons, honoring the students for their wvarious accom-
plishments during the year--graduation, completion of market
skills course, teacher aides, and jobs.

One hundred five (105) students were enrolled in the
high schocl centers during the period October 1, 1970, to
December 31, 1970. One hundred and ninety-one (191) high
school dropouts were invited to enroll in one of the three
skills and career development centers during the siecond
semester (January 1971 to May 1971). At each center was a
teaching team of two or three teachers prepared to meet the
student and provide the following: (1) warmth and acczp-
tance, (2) a program of remediation or on-going instruction
with bullt—ln reinforcement of success experiences ("M & M
therapy"), (3) provision for self-expression in open group
discussion and individual counseling, (4) a behavior modifi~
cation and reward program of individual growth designed to .
develop work habits and attitudes which would provide
strengths for the world of work, and (5) an opportunity for
job placement as a student aid to the various staffs.of the
Granite School District including custodial, graphic, admin-
istrative, and teaching personnel. Mra Phlllip Rusk, school
psychologist assigned to the procject gives a report included

_hereln in Appendix B.
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Junior High School Program

During the first few months of school, students were
phased into the junior high school classroom program. Those
classrooms which started with the smaller number of chil-.
dren and then added additional children after the struc-
ture was developing were far more effective in individual-
izing instruction.

Activities were developed creatively with the stu-
dents on an on-going basis. Many of these activities in-
cluded programmed instruction, some group work, some field
trips, introduction of resource people from the community,
and utilization of many types of audio-visual materials.

One of the primary concerns of the teachers was to be
individuals able to provide acceptance and empathy for
their students who were the most potential dropouts in the
school.

At each school it was necessary to accustom the regular
teachers to this new approach of handling some of the atypi-
cal students in the school. The DSOP teachers attended
faculty meetings and were able to accomplish much toward ob-
taining cooperation and acceptance of the program. With
the inception of any new innovative approach, there were
often adjustments and changes. From the administrative view-—
point, finding an appropriate classroom and rescheduling
programs to meet the needs of everyone presented problems.
Classrooms were sought of the type where the on—-going ac-
tivities of DSCP could take place without interference to the
regular classroom activities and adherence to the regular
‘bell was not necessary. Also, freedom to leave the building
on field trips or taking a break at an irregular time was
possible without confusion.

Each of the teachers had a unique approach and considera-
tion of this factor. All the teachers allowed a greater
amount of freedom within the classroom than the student
normally would have; however, each handled this differently.
One teacher oriented each student to be motivated to work con-—
tinually with projects or an area of study during the time in
class, seeking help from here when necessary. Development of
individual accomplishment and self-motivation was cultivated
in this approach. This kind of encouragement showed con-
siderable success. Another approach was a group discussion
concept. Students would discuss with the teacher the '
direction and study which was planned for them. Success was
also achieved but individual accomplishment and self-identi-
fication was not as evident. O©One approach was autocratic
witn the teacher acting more directly in the organization of
activities than working with the students and giving them
some individual flexibiliity. This was definitely not as
effednive in attempting to change some of the attitudes and
motives of the potential dropout.
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Elementary School Program

The overall general objective of the project related to
the elementary level--that each child receive an orientation
and develop an understanding as to how adults acquire an
occupational competence in order to achieve as productive

members of society, is being accomplished in the following
manher:

1. An occupational survey of the area involved was
taken to help decide what vocational studies might be valid
to these particular students.

2. Objectives were delineated:; general objectives of
what should be accomplished in any presentation were pre-
pared and specific objectives relating to what specific
occupational information would be valid in studying the
various vocations were designated.

3. Activities were then outlined in a prepared teaching
packet to promote positive attitudes toward vocations and
to clarify related school activities, making learning more
meaningful to the student. A description of the first packet
on law enforcement is attached outlining the segments ap-
proached and what the packet does to accomplish the objec-
tivves. It is now ready to be field tested in accordance with
the second part of the two-fold thrust at the elementary level

Specific ok jectives. The specific objectives were:
1. To describe the occupation. Students should have an
accurate orientation and understanding of what the job is.

2. To emphasize the skills necessary. What mental and
physical skills are employed in doing this particular job?

3. To clarify and interpret related school activities.
What school subjects might help in learning those skills?

4., ‘o discuss advantages and disadvantages of the occu-

pation. What things does the person really enjoy abkout his

job? What doesn't he like? A true picture should be pre-
sented. .

5. To assess contributions of the occupation. Is this
job necessary? What does it provide that people need? A
briei introduction of the economic system--supply and demand—-—
might bes brought inte this section.

General obiectives. The general objectives were:

1. To develop a presentation that is operable. The
wnit should be easily understoode. The equipment necessary
is easy to operate, could be operated by a child. Elaborate
instructions and directions are not necessary to riake full
use of the ideas presented. ’ : : ’
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2w To develop a presentation that is flexible. The
study can be used by the whole class, by small groups, oOr
individually, whichever way the teacher prefers to work or
decides is best for a particular student.

3. To involve the student. The study should allow for
participation on the part oi the students. Ideas and sug-

- e

gestions are given to create new interests and studies. Hope-
fully, the spark is there to light the fire.

4. To state the objectives clearly. Oour goals will be
more readily accomplished if the students know what we are
trying to teach and why we are trying to teach ite.

5. To allow for individual differences. Individual
diffsrences, both on the part of the students and the teach-
ers invcoclved, should be of prime importance. It should not
presune to dictate only one way in which the unit should be
used, rut ought to be equally effective whether it is used by
individuals, committees or a whole class, depending on what
the individual teacher deems most useful. It should be the
kind of presentation that could motivate and give success
experiences to even the slowest student, while still stimu-
lating ideas and creating interest for the most capable.
Everything should not be planned, but rathexr ideas given
that might generate other ideas: suggestions given for possi-
ble avenues of studye. ’

6. To develop a presentation that holds interest. No
matter what excellient objectives are conceived or how many
hours of research and study are put into the project, if the
final presentation is dry, drawn-out, repels further
interest and study instead of stimulating it, good intentions
are of no value. Let enthusiasm show through, done so
appealingly that it commands initial attention, then "zippy"
enough to hold that attention.

RESULTS -

Senior High School Program

Of the 191 students who enroclled, 119 are still actively
associated with the centers in terms of @ntanding a summer
session or in having finalized plans for rewsirning to the
center for the coming school year. Eight students graduated
with full high school honors as a result of participatione.
Twenty-seven students transferred back to the tegular high
school or other secondary educitional institutieas. Thirty-
seven Of the criginal 191 dropouts did withdraw from the
program and in essence dropped for the second time. Were ..
additional centers available, it would have been possible to

_enroll more than 191 students. Even so, the dropout rate
" decreased from 780 to 597 from the previous year. Table 1,
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page 3, shows a summary of the above data.

Of note here are the statements made by the school
staffs that in "removing" one chronic truant to our centers

they then had the time to work with and hold two to three in
their sc¢hool.

The holding power of the career development centers was
also expressed in different but related data. This can be
seen in the day to day attendance of the students errolled in
the centers when compared with the attendance of these same
sttudents when enrolled in the regular high school. Table 2,
page 4, depicts this increased attendance pattern. During
the school year 1962-70 these students had 74.01 percent
attendance. During the year 1970-71 while enrolled in the
DSOP program their attendance increased to 82.88, showing an
increase in attendance of 8.87 percent.

Dr. Cottrell, in his evaluation contained in Appendix A
herein, gives further results in this area. Also contained
in his report are the results and accomplishments in the
academic areas.

Another indicator of the success of the program can be
found in the attitude of the parents and students as shown in
the letters included in Appendix E. Also newspaper articles
were very favorable regarding the results and accomplishments
of the program. (See Appendix D.)

Junior High School Program

" An important consideration in evaluating the effect
this type of program has is time and the progress the stu-
dent makes in the future. ©One immediate evident success
factor, however, was that over 90 percent of all the stu- ‘
dents stayed with the program and registered for school next
year. Much was accomplished with respect to the students
gaining more self-identification and esteem, but the guestion
remains will they be able to sustain it without a coatinva-
tion of a similar type program in their future high school
activities. They also were able to work better with con-
structive groups, classes, school, and community; but
this kind of identiflcatlon apparen*ly will reguire more:
intensive and concentrated work over a period of time lasting
longer than a year.

Elementary School Program, o ’
The program for developing a vocational instructiov unit
at the elementary level experienced some difficulty as the
three part~time writers of vocational packets had difficulty
meeting and developing a time schedule. However, these dif-
ficulties were resolved with some end results. One packet

on the occupation of law enforcement was produced (Appendix
C). o
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EVALUATION

The first year evaluation; prepared by Dr. Milford C.
Cottrell can ke found in Appendix A, page 20,

CONCLUSIONS

With the DSOP funds (congruent with a smaller state fund,
accounted for separately), Granite District is operating six
centers to prevent dropout and to provide meaningful occupa-
tional information and job eXperience to our studentse.

The junior high program has been much more effective this
year due to three factors: the assigning of three teachers to
one school each instead of two each. The physical problem of
teaching three classes, then traveling to a new school and
teaching three more was too demanding, physically. Each teach-
er is now assigned to one school with a three~hour session in
the morning and afternoon. One of our teachers was replaced
and the present teacher is making the program at Central Junior
High very effective. Knowledge gained by the staff last year
is showing better results in planning and or:anization.

The senior high program is housed in two area centers,
but operate independently as three. The Eastern and Central
Centers are located at 3646 South Main and the Western Center
is at 3572 West 3500 South. The first objective of the program
was to prevent dropout. This goal is closer to realization as
191 students were enrolled in the program during the year
1970-71., Our District dropout decreased by 182 indiwviduals
from the previous year's high of 730. While not all of these
can be claimed by the centers, interesting comments have been
made to us by principals and counselors to the effect that by
our enrolling a chronically truant student in our program, it
has given the schools a chance to work with two or more of
his friends and to hold them in school. The dependency needs
of the dropout-prone studen%* really "pulls out" others.

The second objective-—-meaningful occupational experience—-—
is summarized in Table 3 which describes job placements made
from the Centers. The format of 4/7's of a day working in
academics combined with job experience "outside" or as
teachers' aides, secretaries, etc. within the Granite District
is effective in holding the students. It is imperative that
one keeps in mind that we are dealing with the "hard-core"
dropout, who has been unsuccessful in the school environment
for most of his junior and high school years. Working for
credit (l.l1l for 180 hours, maximum of 4.0 per year) and
working for money (maximum of 20 hours per week) and exper-
iencing success in both is preventing dropout.




TABLE. 3

SUMMARY OF JOB PLACEMENTS WITH DSOP STUDENTS

Western Central Eastern Total
Center Center Center
Enrolled 40 37 49 126
VWorking as teacher g
aides 18 22 21 61
Not employed = 7 3 19
Working at outside jobs
or as secretaries- 13 2] 25 _ 46

IMPLICATIONS AND RECOMMENDATIONS

The implications and recommendations for the program
are:

1. The need for additional funds for students to serve
as teachers'’ aides. We have had more than 150 reguests from
the elementary schools for these "dropout kids."®

2. The need to work out arrangements for additional
volunteer help in the Centers. o

3. The proposal has already been made to have selected
student teachers from the universities in this area train
in the programe ;

We still have dropouts. Enlarging our Centers is not
the answer. They are at maximally effective loads nowe.
The importance of a close relationship betweon teacher and
student cannot be over emphasized; this is one of the keys to
the success of the program. We need to add more Centers,
So we can reach more past, present, and potential dropouts.
The Tenters have provided us with an aLternative to the
either *in" or “Yout" choice.
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INTRODUCTION

The Granite School District, realizing the need to
provide a program for the schdol dropout or a person in neecl
of specialized vocational educational experiencés. applied ”
for Federal funding under the Provisions.of Part D of the
Vocational Education Amendments of 1968 for such a program.
The project, Diversified Satellite Occupations,Progrém. was
funded and initiated in the Granite SChopl District during

the 1970-71 school year.

Pro ject Emphases and Objectives

The ma jor emphases and objectives of the Diversified

Satellite Occupations Program fell into the following areas:

Occupational Guidance. One emphasis of the proposed

program related to building a closer working relationship
between the school district -and the State Department of
Employﬁent Security, ﬁhile at the same?time enhancing and
broadenlng occupat10na1 aspiratlons and opportunltles for_-
youth through upgrading existing vocatlonal guidance' |
activities, ‘Special emphasis was on programs‘desighed to
aid those students who wvere categorlzed as llkely dropouts
for any number of p0531b1e reasons. _

“ Speciflc objectives to be achleved 1n the Dlver31fled 
Satellite Occupatlons Program m :they related to Occupational

Guidance were gp:



2
le. Identify those elementary and secondary students
who were not being adequately sexrved by the traditional
school system and introduce alternative educational oppor-
tunitiese.

2. Effect an increase in the peroent of students
completing\high school and a decrease infthe number of:
students dropping out of schodl,particularly for reasons of
vacademic failure,*" *"dislike of school," or because of
limited financese. (a) Identify high school students who have
dropped out of school, those who are potential drop-outs
because of poor attendance, failure in school, or limitation
because of finances, or those handicapped students who were
not being served in_speciai classese. (k) Test and counsel -
those students to ascertain their attitudes, interests and
capabilities in relation to sucoess in'school placement in
an entry level jobe. | | |

3. Provide a continuous program of guidancegrelated
to student problems that would effect}scnoolland:job: |
efficienoy. | | " |

4. Follow each student's progress on the Job or in

Q~spec1f1c training programs for a perlod of two years-

5.‘ Increaee the counselor -} knowledge and utlllza-,
tion of assessment technlques whert vocatlonal aptltudes and
interests were co'cerned- | E

6 Establlsh a mean1ngfu1 and dynamic communlcatlon

channel between che achools and pup11 employment agenc1es‘
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with reference to placing target students in meaningful

employmente.

Work Experience. Another emphasis related to the

actual combination of school and direct occupational
endeavors during the time the person was completing his
schoolinge |

The Work Experience objectives were tos

1. Effect an increase in the number of job place-
ments of non-college bound graduates into gainfu; employment .

2. Increase the opportunity for more students to
participate in vocational work-study programs, related to
their occupational choice, that leads to high school
graduationo

3. Obtain training stations for a wvariety of occupa-
tional areas, including special education students who were
not being served in special courses, iﬁ which students could
be placed to obtain basic occupational skills in a coopera-
tive wvork-experience programe

4. Provide instruction that related general

education-academic studies to work-experience.

Y

Bilingual-Bicultural Studentse. For some studeﬁts

the problenis associated with bilingual-bicultural situations
in the home compounded the total problem. Specifically,
bilingual-bicultural problems arising‘from"Spanish—Méxican-

American homes constituted a third emphasis for the projecte



The following objective statements were stated
specifically with respect to problems which zrose from or
with anyone having bilingual~-bicultural difficulties:

1. Teach each bilingual-bicultural student
educational concepts in 2li phases of the curriculum in his
native tongue while he was learning English.e

2+ Reinforce the relations between the school and
the home through a common communication bond. Utilize the
Mexican-American community, professional and non-professional,
in the implementation of bilingual-bicultural communication
development. Encourage the professional staff to become
involved in local community activitiese.

3. Provide appropriate in-service rather than pre-
service programs forlteacherSo

4. Utilize instructional materials which were
relevaat to the teaching-learning‘processes related to
bilingual-bicultural youth and which would encourage the
achievement potential of the bilingual-bicultural student.

5¢ Utilize bilingual aides from the local community
where bilingual professianal teachers were not available.

6« Recognize cultural-bicultural values and customse

Handicapped. A fourth emphasis was an attempt to
provide appropriate vocational programs for handicapped
studentse The cobjectives of emphasis four, relating directly

to the handicapped, were as follows:
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l. Establish a system of coordination to relate the
Diversified Satellite Occupations Program to other programs
for youth with handicapping conditionse
2. Provide experience to "bridge the gap" between
regular and special education services so that all children

would have an appropriate vocational training programe

Senior High School Program

Selection of studentse: The selection of students to

be enrolled in the senior high school program was baséd on
one or more cof the following:

1. He (or she) was considered by the counselors or
psychometrists to be an emotionally disadvantaged persons
This judgment was made generally subjectively but in most
all cases was substantially supported by psychological test-
ing énd historical records indicating patterns of behavioral
inadequaciese.

2. He was a school dropout and did not attend school
for at least three months prior to enroll@ent in DSOP.

3. He was refe;red by thé’JuQeniie Court Judge, who
felt that the program was appropfi#te to the particular needs
of the‘individualo |

4. He requested to participate.

Se Pareﬁfai approval of student's participation in

the experimental project was requirede.
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Function of the programe. The functions of the
program were devised as a means to preventAthe dropout from
again rejecting the system which could help him to create a
better life style for himself. The program was designed to
augment and facilitate the goals of education, but in-such a
different way that the program took on very few similarities
to the general senior high school as seen by the rejecting

(rejected in some cases) student.

Purposes of the programe. The ma jor purpose of the

program was to provide an entirely different setting in hopes
of bringing about a different kxind of response frocm the
participating studentse .

The program developed around the followinQ'gui@g-
lines: _ .

le It provided dropouts (or potential dropouts) an
opportunity to graduate from high school and obtain market-
able skiils through a icb training program#

2. Participants regulariy attended a specigl class
for three hours each day, the remainder of school timeabéing
spent gaining work experience in the job training phase of

/
the program; students raeceived pay and school credit for
their work exper}enceo |

3+ The program molded a nonthéo:etical curriculum
to individﬁal student interests and decléfed wénts. applied
to life situations and in realistic settings’whéh'pessibleo

At the same'timé. formal academic and teaching situations




were avoided unless the group specifically requested the
implementation of such techniques.

4. Sufficient time was allowed in group sessions to
foster problem solving, realistic se1f+concepts, inter-
personal relationships and develop more suitable communica-
tion skillse.

5. Behavior modification principles were permitted
to accelerate performance and adjustmenﬁ desired by each

studente

Selection of staffe To facilitate the project

guidelines, the staff had to play an important part in the
success of this program. It was assumed that not just any
person could comfortably accommodate those guidelines and
still be able to achieve the goals of the programe Because
" of the innovative proqram,requireménts, a similarly innova-
tive teacher was hecessary, one whos |
le Was aware of difference between persons having
emotional, academic, soqial; economic. and other handicapse.
2. Was aware of the cultdral, value, and personality
systems of persons with special needs.
3« Could develop and expand work'experience.ﬁethods
in vocational education and on-théujob traininge.
4. Accepted the ébncept’that special methods and
mate:ials are necessary ﬁo Serve disadvantaged persons .
5. Could obsefvé and participa%te in social

situations of persons with special needs-.
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6. Could develop and expand innovative programs
which are nontraditional in nature to serve disadvantaged
individualse

7. Could explore and determine the availability of
public and community resources which serve students with
exceptional needs o

8. Could develop appropriate curriculum materials
for each student.

9. Offered positive direction, consistency, honest
appraisals, encouragement, and empathye.

10. Could evaluate progress towards goals and assess
the effectiveness of estabiished program and behavior
measurements of individual studentse.

Using the above criteria as a tool in the selection
of teachers for the DSOP brought about a slightly different
measurement of selectivity. As a direct result, the staff
hzd a greater degree of diversified backgrouhds- Several of
th: staff ﬁad prior experience with the Peace Corps, Vista,
and other programs devised for developing and énrichiﬁg the

lives of people less fortunate.

Assessing candidates' potentials. Once the staff

had beén selected, the teachers (after a two-week period of
training) helped tO‘interviéwthe students. Personal
interviews were conducted and data were.recorded concerning
physical disabilities or personal limitations, special

talents, interests, occupational ambitions (if known),




previous work experience, transportation available,
preference in working with things or pecple, preference of
routine and stable tasks as opposed to active tasks offering
variety, and a description of personality.

Each student®s record was reviewed and his highest
grades earned during his last semester in school recorded
and used to indicate levels of interest in specific sub ject
areas. These subject areas ﬁere then related to the
student.*s declared vocational interest. His estimated
academic remediation, if any, in reading, math and vocabulary
were considered in determining his success probability in
vocations dependent upon these skillse Achievement tests
(WRAT),Ygeneral aptitude tests (GATB), general attitude
tests (Demos), and levels of anxiety tests (IPAT) wére
evaluated to identify weaknesses and strengthse This
information was presented in general terms to each student
and parent for evaluation, seif-appraisal and assignment of
an occupational aptitude training pattern from which

vocational choices could be madeo

Training placemente. After a student chose an

occupation, attempts were made by the teachers to secure a‘
training pdsition for him in industry. Employment was
considered to be ‘an important element in thié program and
much time and energy were extended in this areas In some

cases jobs made available to the students were not in 1line
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with their interests but the student was still encoufaged to
get involved in such employment as teacher aides, custodians,
deliver:r truck drivers, etce These positions were not
necessarily in the direct}areavof student vocational
interests, but Adid provide for the successful experience of
gainful employment and provided an essential service to

others.

Evaluation of progress on the job. Frequent evalua-

tions were conducted regarding those students who were
employed. These evaluations centered around:

le Securing employer or supervisor recommendations
concerning both the student and ways in which the school
might help the student acquire skills and knowledge necessary
to adequately perform his worke

2. Assisting students in making adjustments
essential to a successful work experiencee.

3. Assessing the impact of job training upon the
individﬁal student's curriculume.

4. Providing credit toward hich school graduation

for work experience .

Curriculum designe The program of instruction was

multifaceted with numerous individualized and program
materials made available to each studentfaccording to his
own needse. The level of achievement waé7almost'as wide as

the spectrum of public secondary schocols e Because'of this,



1l

materials were available upon request of the district from ‘
the elementary through the secondary systems Specific
academic emphasis was given in the areas of math and readiné,
mainly becaﬁse of the majority of students shbwing deficien-
cies in these areas. Alignment of these skills was related
to the student®s vocation and social interests wherever
applicable. |

Consultant assistance was made available to the
teachers in the methods of teaching applicable in each
series of instruction by the district supervisors or the
various departmentse.

There was also assistance available frocia the comﬁu-
nity agencies for instruction of kilingual and bicultural
studentse Volunteers from these services provided the
translation and interpretation skills at the centers where
necessary. Textbooks in foreign language (Spanish) were also

available to bilingual studentse

Selection of centers. Because of the large geo-

graphical size and urgent population need for such a program,
three operating centers were developed. The three centers
were located and housed strategipally throughout the district,
 one east, one central, and oﬁe-yﬁsto Because of a_fewv” -
'conflicts regarding leasing of buildings, zoning 1imitations,
and necessary renovations and remodeling, two of the centers
were houéed in buildings owned by Granite School Districte

The other, the western center, was housed in a private,

o

P
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leased buildinge Following is a description of each center:

Eastern Center--This center was housed in an

elementary school (Upland Terrace), but because of the
physical building fléér plan it was apart from the regular
' school activitiese Three full-time teachers were assigned
to work in this center. This program was vocationally
oriented toward secretarial and retail clerical training in
additicn to the regular academic are. s of emphasis, math and
readinge. The Eastern Center was to become the largest
population center, actively involved with approximately 70
studentse

Central Center--This center was opérated in another
Granite District building which housed the District Media
Center as well as a small elementary school (Blainé.School
with an enrollment of 311)e. The Central Center employed two

full-time teachers with an enrollment of approximately 44

students.

Western Center--This center wasjfhe only center
housed in a rented building not owned'by the districts
Because of the area of vocational training sought, much
renovation was necessarye. Ti=2 Western Center emphasized
areas of skilléd labor such as woodwork aﬁdvcarpentry,
electricity énd electronic repair, small erigine (combustible
ehgiﬁe) overhaul and repair, and some art diSplay- The
Western Center employed tﬁo full-time teachers'fo:_approxi-

mately 44 studentse.
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Junior High School Program

Selection of studentse The selection of students

was based on one or more of the following:

1. He (or she) was considered by the school
counselors or psychometrists to be an emotionally
disadvantaged person (same as high school program) .

2. He was referred by the Juvenile Court Judge, who
felt that the program was appropriate to the particular needs
of the individual. |

- . 3. His past record indicated poor school
atteﬁdahce as a result of negative attitude toward school.
/ 4. He exhibited symptoms of the potential school
dropoﬁt.
5. He desired to participate.

6+ Parental approval was required for participatione.

Functions of the program: The functions of the

program were to redirect guidance activities and classroom
scheduling to more adeéuately meet the educatidngl,
emotional, soéial, and vocational needs dfvthe potential
dropout . Efforts were made to create more individualized
instructional prograﬁ§ for the‘potential dfopout as he mdved

through the junior‘high school programe

pPurposes of the Qrcgggm; The purposes of the
program were to provide an attitude of acceptance, positive

reinforcement, and empathy for those studénts having the

Y
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greatest potential for dropping out of schoolo The eftorts
were to provide basic skill training and occupational
orientation for the twelve to fifteen students assigned from
each schoole The thrust of the progrem was to bridge the
gap between the junier high school and senior high scheol or
between the junior high school and one of the special senior
high school vocational centers established within the

districte.

Selection of staffe The criteria used for selection

of staff were the same as that used for the‘high school

programe

curriculum design. A highly individualized progtam
of instruction was prepared for the students enrolied in the
programe Portions of the program weré“developed prior to
the opening of school- These progrdms were hjghlighted‘by‘
the development of 1nd1V1dual readlng packets.,vocatlonal
orientation unlts, some proatammed readlng 1 structlon,
coordlnatlon of fleld trlps. coordlnatlon of resource
people for d;scu551ons w1th the class, and the utillzation
of aud10—v1sua1 materlals-

Consultation help was also available by the super-

visors of reading ‘and mathematlcs at the dlstrlct 1eve1-

Selection 0 sehaols-' six junidr*high schools were.

selected to part1c1pate in the Dlver51f1ed Satelllte 0ccu~'

patlons Prﬁ JEam (DSOP)o The crlterla used for thelr

‘,. .
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selection was, historically, the greatest proportion of the
district's dropouts involved through those specific junior
high schools. Also, the greatest proportion of minority
groups attended those schoolse.

Three teachers were employed to work in all six of
the junior high schools. Each teacher was assigned to two
schools and spent one-half day‘in each school working in a
self-contained classroom for three periodses The remainder
of the day, students wvould return to the regular school

programe

Elementary School Program

The elementary school program had a two~fold thrust:
(1) that each elementary child receive an orientation and
develop an understanding as to how adults acquire an occupa-
tional competence in order to achieve as productive members
of socxety, and (2) that provisione be made for a plan to
identify potentlal dropouts at the sixth grade level.

Implementation and delineation of this twoffold
thrust wzs accomplished by introduction of occupational
information intec the regular elementary school curriculum
for fifth and sixth grade pupils related tc the general
community 6ccupations-

In addition to preparing packets regarahng these
vdcations, a program of jdentification of potential dropguts
was conducted at the sixth grade levels Grade poiiit averages,

attendance records, test results, and family case records

B

o S
o p)
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were utilized in determiring these students. Following such
identification, the schocl social workers in the elementary
area held case conferences with the junior high counselors
regarding the subsequent placement of sixth grade pupils in
the junior high schools.

The program developed for the elementary school did
not commence until late in the school year and was not in a

position for evaluation concerning progress made.

§

PROJECT EVALUATION

Project Questionnaire

Part of the DSOP evaluation consisted of a question-
naire being aevelap%ﬁ and administered to students, parents

and professional ztafy¥ members who were involved or assgoci-

1]

ated with the progiame The questionnaire consisted of
twenty-four neutral statements concerning various aspects of
the project, auﬁlg choice to select one response from among
five alternatives. The resnondents, after reading each
statement, could select from armong the five alternatives
including:’ excellent, good, fair, poor, or don't know,
depending upon their evaluation of the program relative to
the statement. !

The questionnairé also r:ontained five "open-ended"
questions which asked the réﬁédﬁdenﬁé to effer suggestions
or criticisms whenever appiiuﬁﬁlea Theﬁe_questions were

concernea with the quality of the teaching staff, general
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improvement among participating students, amount of learning,.

program scheduling, and physical facilitiese.

Results of the first section of the gquestionnaire
have been tabulated and are reported in Tables 1-4. Table 1
contains the tabulated results of the Guestionnaire adminis -
tered to students who were enrolled in the projecte. Table 2
contains the results as reported by the professional
personnel associated with the DSOP programe. Tabulated
responses from parents having children in the program aie
found in Table 3. A summary of all responses is reported in
Table 4 Responses to the five "open-ended" questions are
found in the Appendixe. In tabulating the data received from
section one of the questionnaire, a weighted numerical valiue
was assigned to each response categorys A value of four was
given to each response in the excellent catégory- Three was
assighed to each response in tﬁe fair category, and one to
each response in the poor categorye Since theg"don‘t know*
category was no% considered as a rating judgment, responses
in this category were not used in the tabulation.

A study of the results (Tables 1-4) indicated that
the program was generally rated high by all those who
completed the questionnaire.‘ Parents generally saw vhe
program as being more effective than did either students or
professional staff memberse Students, hdwever; rated the

project higher than did staff members on most itemse

S48 RS
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Parentcs having c¢hildren in the senior high schcol
centers rated the program higher on more statements than &id
those parents having children in junior high school centers-.
senior high s~nhool students involved in DSOP alsc rated the
project higher on more items than did junior high school
students enrolled in the project-

only mino; differences were repcrted among the
varicus centers except as reported by senior high school
studentse. Those attending the Eastern Center rated most
items higher than did students attending the other centers
for senior high students. The students attending the Western
Center, hcwever  were less favcrable, on the guestionnaire,
than studenits in the other centerse.

Some important observations are reported on particu-
lar statements. Statements one, thirteen, fourtzen and
fifteen are all related to the competency of the te#ching
staff invoivgd_in the DSOP projecte On each of these state-
ments, the ratings were very hiche. A lower rating, however,
was reperted on number five which made reference to the
respect shown to staff members including school adminis-
trators by students in the programe

Statements two, four, seven, eight, and twventy are
all included within the affective domain and are associated
with attitudes, mcrale, and feelingse. The ratiiigs by reSpona—
ents on each of these statements were aiso relatively higho

High ratings were also given to statements associated with

. 66
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the opportunities provided for minority groups by the DSOP
program {see number 1l1l)e. The benefits received from the work
experience aspect (number 21), and the class schedule
(number 22), consisting of large blocks of time, were also
reported as being extremely favorable.

Parental involvement and communications patterns
were referred to in Statements nine, ten and seventeene.
From the response to all three questions it has been reported
that a deficiency existed relative to involvement of parents
and communication between school and homee

The responses as reported on the five “open-ended”™
statements have been summarized and are reported in the
Appendixe. Commente for statement one, which made reference
to teachers, were highly supportive of the teaching staffe
Such comments as “teachers are excellent,” "very understand-
ing,” "I like the teachers,” and ~dedicated and conscien-
tious” were among the Tommon responsese

Statement number’two referred to general improvements
made by students who wvere enrolled in the DSOP program during
the 1970-1971 school yeare. Comments such as »attitude has
improved,*” "likes school petter,® rgood improvement,*” and
vattendance has improved," were common responses made by
respondentse Most responses were extremely favorable in
terms of the help participating students had received fromw
the programe

The third "open-ended” statement made reference to
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the amount oOf learning by the students during the school
yveare. The two most 66mmon résponses, »jearned a lot”"” and
~more than in a regular schcol program," were both
supportivéo Oother responses including “"not very much, "
»none,” "difficult to determine,™ and “little academic
learning,"” were not as supportive. Z7Favorable responses,
however, were more common than non-supportative responsese
Parents and students were generally more favorable concerning
this aspect of the program than were professional staff
members .

The area of scheduling was the topié for the fourth
rvopen-ended™ statemente. RespoOnses such as "good,*” "excellent,"
wsat isfactory," and "the flexibility within the schedule
worked better tunan rigid schedules,” were among the common
responsese Comments including “periods are too long” and
"more teacher time needed" were expressed by professicmal
staff members as problems which existed during the school
vear .

The fifth "oben—ended“ statement made reference to
the facilities used for the bSOP projeét. Twenty-one
respondents reported,that the faéilities were good, while
nine rebor;éd that they could_beﬂbetter to facilitate the
programs Other responses includingf"too 1arge a room for so
few students®” indicate that some felt a need to carefully
evaluate the faciliﬁies being used if thefptoject is

continuede.
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The following conclusions are made after a careful
tudy of the results received from the project questionnaire:

1. Most students, parents and professional staff
iembers were favorably impressed with the DSOP projecte

2. Parents sawvw the pragram as being more effective
han did either students or professional staff memberse

3. Professional staff members were more critical
of the program than were students oOr parentse

4. The Eastern center seemed to be more effective,
according to students, than the other sgnior high school
centersj whereas, the Westermn Center was least effective.

5. Teachers were considered competeht and well
respected by most respondentse

6. The greatest improvements were reported in areas
associated with the affective domaine

7. Parental involvement and communication patterns
between the home.and school were not perceived as being

extremely effectivee.

Academic Achievement

TO assess academic growth, all students enrolled in
the Diversified satellite occupations Prdgram were given the
Wide Range Achievement Test (WRAT)e+ This instrument which
yiélds subtest scores on Readings spelling and Arithmetic
was administered to each pupil as he/she entered the program,
and again at the completion of the school yeare The results

of the test were tabulated and are reported in tablese.

69
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Oon the reading subtest (see Table 5) gains were
reported for each centere. Considering that the pre-— and
post—-tests were administered only five months apart, the
students at the Central Center average gains of 152 grade
rating growth was the highest of the three centers. The
students at the Eastern Center, the largest of the centers,
made the second highest rate of growth increasing four and
one-half months in 3.7 monghs duration, while the gains made
in the area of reading forlthe Western Center students were
minimale Overall, the average increase in reading was 58
or slightly under six months growth in an average of less
than four months between pre- and post-testse This would
appear to be overall somewhat successfule

On the spelling subtest of the WRAT (Table 6) there
was an overall average grade rating growth of 1l.21 between
the pre-test and post-test, an average period of 375 monthse
The Eastern Center students made the greatest growth achiev-
ing 1.82 grade rating increase in less than four monthse.
Central Center students showed the second highest average
rate of growth whil= Western Center students showed a
decrease on spelliing achievement test scores comparing the
pre-~ and post-—-testse

The arithmetic subtest as reported in Table 7 showed
a substantial gain made by students at the Central Center of
198 in five monthse. The Eastern Center students made an

average gain of 0«33 while a lesser gain was reported by the

wWestern Center studentse

70
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The overall results of the WRAT testing of achieve-
ment (Table 8), taking all three senior high school centers
into consideration, revealed that the program did have some
very successful resultse To fully comprehend the signifi-
cance of the rate of growth, one cnly needs to examine the
level of performahce on the pre-teste. These students were
all of high school age and should normally pre-test at the
tenth, eleventh, or twe;fth grade levele. Their overall

average score, however, was only 7.41le. This score places

them cver two grade levels behind in academic achievamente

Junior high school scorese The test results in the

junior high school centers had a few complications that
greatly affected the testing results. The Central Junior
High School and the Valley Junior High School centers were
closed after approximately four months of operatione The
results of the testing from these schools are, therefore,
for only 2 partial years Aiso. post-testing was never
administered to students in two other junior high schools
(Brockbank Junior High and Kearns Juiiior High), thereby
nullifying any possibility of an empirical evaluation of
test datae As a result of these circumstances, the number
of students both pre—- and post-tested remained small (n=26).
Results of the reading subteét (Tabie 9) revealed
considerable growth at the Kennedy Junior High School Center
where the students gained almost a full year of grade level

growth during a period of less than seven monthse. Westlake
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Junior High Center students also showed an average grade
level rate of growth but, because of the limited number of
students involved, this growth should be wviewed with
cautione Students in both Central Junior High School Center
and Valley Junior High School center showed negative progress
between the reading pre- and post—teste.

Considering sccres of all junior high schcol students,
growth rate in recading was almost two months in a period of
415 monthse This rate of growth is not particularly acute
but consideration must be given to the fact they were all
ninth grade students performing on a sixth grade level at
the time of the testing (or already at a remedial level)e.

The spelling subtest scores (see Table 10) revealed
that students enrolled at Westlake Junior High School Center
had made considerable growth durﬁﬁg the year but, again, the
small number of students who took both the pre- and post—éest
hampers any judgmenit- Kennedy Junior High Center students’
scores showed growth in spelling as did the scores of stu-
dents attending Central Junior High School Centere. Valley
Junior High School Center students, however, showed a nega-

tive growth for theic three months of operation.

The arithmetic subtest scores as reported in Table 11
showed a less than "normal®” rate Of growth for students at
Kennedy Junior and Valley Junior High School Centerse.
Westlake Junior High School students showed better than

average growth and Central Junior High School students

77
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exhibited a negative score. The overall average was an
increase of approximately two months in slightly over four
months between the pre-test and post-test.

The summary of results for all junior high school
students is in Takle 12. As indicated by these results,
progress was made in all of the academic areas; however, the
progress was not at the standardized norms rate of growth
made by the average student+. Since it becomes ihcreasingly
difficult to eva;uate a student's rate of growth who is
functioning at or below the level of remediation for his
grade level, interprétation of these results should be viewed
with caution. |

In summary, the following conclusions were made
relative tb the ééademic,grbwth of students enrolled in the
DiversifiedVSatéllite OcCupations Programs:

1> The senior high school students made greater
academic growth than did the junior high school students
enrolled in DSOP. |

2. The'subjeét'érea.having the éfeatest growth for
both Junlor and senlor h1gh school students was arithmetice.

3. Academlc growth was relatlvely well distributed
at the junior hlgh:schqol-level butAmore vapled at the
senior hlgh 1eve1. -

4. Senlor hlgh scnool students at the Central Center
made h1gh galns 1n both mathematlcs and readlng while the

»EasternkCenter made 51m11ar galns in spellinge

80
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Se Kennedy and Westlake Junior High Schools
reported greater growth in ail areas than did the Central

and Valley Junior High Schoolse
6. Senior high school students participating in the

Program conducted at the Western Center showed the least
academic benefit of all senior high school students enrolled

in the Diversified satellite Occupations Programo

Measurement of Attitude

To assess measurement regarding chances of behavior
noted in the students enrolled in the Diversified satellite
Occﬁpations Program, the pemos D" Scale (DDS) was adminis-
tered to each pupil as he/she entered the program and again
at the completion of the school year .

The DDs‘yields subtests as follows:

1. Total score-~-most important datume The examiner

can interpret probabilities of identifying potential dropouts .

2« T basic area--deals with attitudes toward

teachers, counselors and administratorse.

3. E basic area--deals with the attitudes toward

education, training, and college.
4. P basic area--deals with attitudes toward peers

and parentse.
5. S basic area--deals with attitudes toward school

behaviore.
The basic area scores related to probabilities for

dropping out of school are as follows:
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Sub-test little some even strong very strong
Composite 0-2C 21-40 41-60 61-80 81-145
0-5 6-15 16-25 26-35 36-50
E 0-5 6-15 16-2S 26-35 36-45
D 0-5 6-15 16-25 16—20 21-25
S 0-5 6-15 16-25 16-20 21-25

The results of the test were tabulated and placed in

frequency distributionse.

Composite scores were placed in Table 13. Gains were
evident by students at the Eastern Center and to a lesser
degree at the Central Center. At each of these Centers the
propensity toward dropping out of school wvas decreasede. The
Western Center students increased their probabilities toward
high numbers of dropoutse The overall decrease averaged 3.94
during 3.58 months between pre- and post-testinge.

The *T" subtest (Table 14) concerned with attitudes
toward teachers, counselors, and administrators decreased

over four points by the students at the Eastern Center. This

»decreaée changed the group status from strong probability to

an even probability for dropping out of schoole All of the
Centers effected a decrease in the negative attitudes
considered in the T scoree.

No significant changes betweeh Pre-~ and post-test
results were noted on the "E¥" subtest (Table 15) where scores
remained relativély equal with ro single Center achieving>a

greater wvariation than plus or minus 94 1In this particular
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subtest none of the Centers was dealing .with greater than

even probabilities of dropping out of schoole.

In the "P" subtest (Table 16), all Centérs effected
a decrease in attitudes concerning peers and parents with
the students at the Western Center achieving the greatest
decrease, 1l.19. In this subtest all of the Centers® scores
in both the pre-test and post-test were within the limits of
even probability for dropping out of schocle

In the "S" subzest (Table 17) students at the Central
and Eastern Centers showed positive changes in school behavior
while scores of the students at the Western Center showed an
increase in their tendency toward dropping out of schoole.
This increased score by the Western Center students concern-
ing their school behavior attitude moved them toward the
lowver limits of strong probability for dropping out of
schoole The other two Centers stayed well within the even
probabilities categorye._

In the results for all high school students enrolled
in the Diversified Satellite Occupations Program (Table 18)
the area of greatest decrease in scores was in the composite
subtest, closely followed by the T subtest. As was indicated
earlier, the author of the DDS reports that the composite
score is the most important datum obtained from the test.
The effect of the overall decrease in test scores reduces
the likelihood of dropout for the students in the DSOP program
even though it remains a "strong probability” with a statis-

tical reference of 70 chances in 100 of drepping outs

Q
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The decrease of a negative attitude toward teachers,
counselors, and administrators is encouraginge. This decrease
indicated a categorical change from strong probability to
even probability for dropping out of Schoole

Results of the composite score of the junior high
school centers (Table 19) revealed highly fluctuating scores.
This was particularly true of scores of students at Kennedy
Junior High Schcole COnsidering the increase a* that school
of 13.33 points, the probability for those students dropping
out of school increased from approximately 70 chances in 100
to almost 90 chances in 100e¢ The other Junior high schools
did decrease their scores with Westlake Junior High showing
the most improvemente.

The "T" subtest (Table 20) results were similar to
the composite scoress Kennedy Junior High School students
increased negative attitudes toward teachers, counselors and
administrators, while test results for Westlake and Valley
Junior High School students showed small*to:mbderate'improve-
mente.e

The “E” subtest (Table 21) measured attitudes toward
education, training, and college. Kennedy Junior High
School students® scores indicated negative gains while both
Westlake and Valleerunior High School students recorded
positive gainse

"P%" subtest scores are recorded in Table 22. The

most notable gains in change of student attitudes toward

91



60

882 9T+ 9L 8T'EL 2Ty © (gz=u)
o : . 9bexaavy

b9+ 0~ 18'bL ShobL o (TTmM)

y vap hwﬂdm>

0Z°8~- obeTL 09*6L 9eZ - . Amuzv

. . .ub mxcaummz

EE'ET Hhe08 T1°L9 €e9 0 (e=u)

o I »um::mx

(3593-9ad SnuTW 3893-380d) | (3593-350d) [ (3S83-92d) [3se3-3504 ¥ Ise3~ead|  Fe3UED
A YIMO0IH BX00S 83008 - 91008 U99M3aq SYJUOW UT| TOOYdS
mudwoaeoouauuoe e dwo) Te30L|edwod Te3jol BoUaI83ITA Uean :m«:.uoﬂ:sn

TL6T-0L6T ‘wexbord suotr3ednooo

83TTTe3eS POTITSIBATA BY3I UT POTTOIUT S3U3pn3s )
TooyoS ybTH JoTUN, JOF BTRDS ,d, Sowsd ayl Jo 83008 muawomsoo au3 30 s3Tnsey

6T aTqel

Q@




61

22T 26°82 08°L2 ALY (gz=u)
. abexaay

9p 1~ 00°62 bGe L2 0°¢t _ (1T=U)
: _ X0 AoatTeA

00 p- 08262 08°62 9°Z (g=u)
* I 8jyerasem

GG b GG 0¢€ 00°*92 " E€€*9 (6=u)
a0 LApauuay

(3893~-01g Snutw 3s93-3504) (3s93-3504) (3se3=-axq) 1593~380d ¥ 3893-01g I93Uad)
YInoan axoog 8100¢g 9J00¢ UsaM3laq SYjuol uf Tooyoss ybty
wla TR0L wlu TRAIOL| Wl d@uoa. 90uUaI93ITA UReK Jorunp

. 93TTT193ReS pPatsT
aoozomsmﬁmuoﬁ:zbuouwam

0Z Iatqeyl

TL6T-0L6T ‘wexboxd suorzednosp
SIBDATA BY3 UT PAaTTOIUT S3UIPN]IS
9S «0ws SOwa( Y3 3O 9I098 ,l. Y3 JO 53 INSaY




62

P81 ?0° 02 0C¢*81 (A% 4 (gg=u)
abexaay

obe 1~ 60°6T 9€°8T 0°€ (TT=U)
A cap Kottea

0Z° 1~ 09°61 08°¢0¢ 9+2 (g=u)
I O)RTISOM

68° b bbe 12 GG* 91 €€ 9 (6=u)
ar Kpauuay

(q503~-9ad SNUTW 3893-350d) | (3893-350d)| (3Is93~-2ad) |[IS03~350d ¥ 3893-9ad - I83ua)
YIM0IH 8I008 8100¢ 93008 U99M39q SYIUOW UT |TOOUDS UDTH
wdu TRIOL wds TEJOL wda TEIOL 9JuUala3ijTq Uedy lotumnp

TL6T-0L6T ‘wexboad suotiedndoao

937TT93eS POTITSIGATA 8Y3} UT PITTOIUT SIUBPNIS
Tooyos YBYH IOoFuny 103 9TedS ,{d. SOWdd dY3 JO 3I02E .y dYF JO SITNSAY

1Z oTqel

US)
(e g




63

ZL*0- 89'pT oveGt AL (gZ=u)
mumum><
G Z- 9€* b1 18¢9T 0°€ (TT=U)
_ e 10 KatteA
00T~ 02'bT 0Z°'GT - 1¥ 4 (G=u)
: I SYRTISIM
68° 1T €E*GT PreET €€ 9 (6=u)
_ * I Apauuasay
AummUImhm m5ﬁ..n8 umwuluwomv mumwulumomv Avmwulwun: IS93~380d % umwvlwhnm I23U8)
YIMoasy 93008 ax00s ax00g UsaM39q SY3UOK UuT [TOOUDdS YOBTH
nde TEIOL nde TEIOL udae TR®IOL 9oUIIDIITQ UBSK otunp

1L6T=0L6T ‘wexboad wcoﬁumasooo

93TTT33eS DPITJTSIBATA 8Y3 UT PITTOIUT SIUBPNIS
TOOYDS YBTH IOoTuny 303 OTeIS ,d, SOWdd SY3 U0 BI09S .d., 243 JO SITNSAY

ZZ at1qey,

¥ X g



64
peers and parents were made at Valley Junior High Schools
Westlake Junior High School students also made gainse.
Kennedy JuniQr High School students, however, showed a nega-
tive rating, thus increasing the probability of dropping out
of school as a result of negative attitudee.

on the "S* subtest the most impressive gains were
made at Westlake Junior High School (see Table 23). Both
Kennedy an& Valley Junior High School students made negative
gains.

Average gains.for junior high school students
(Table Z4) generally indicated little, if any, changes made
in the students®' attitudes toward any of the subtest arease
The only subtest showing gains was in the "r* subtest which
evaluated attitudes toward peers and parents. This gain,
however, was smail (—¢72).

- In summary, the following conclusions were made
relative to the attitude changes of students enrolled in the

Diversified Satellite Occupations Program:

1. High school students scored considerably better
than did junior high school students regarding improvement
of studehts' attitudes towafd'dropping out of schooles

2. Scores of the Eastern Center students would
indicate the greatest overall improvem:nt in students’
attitudes toward dropping out owa€hdolo : |

3¢ Of the three high school centers, the Western

Center, with the exception of the P subtest, was the least

36
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effective in modifying students' attitudes toward dropping
out of schoole.

4. The Kennedy Junior High School Center had the
least degree of success in changing studenﬁs' attitudes
toward dropping out compared with the other junior high
schools e

S. Among the junior high schools, Westlake Junior
High School Center seemed to effect the most positive change

in student behavior toward dropping out of schoole

Measurement of Anxiety

The project hypothesis, that a strong academic
program tends to increase the level of anxiety at which a
student performs and that by providing a suitable, relevant
and meaningful curriculum based on a student's needs and
interests would reduce that level of anxiety, was evaluzatede.
The use of the IPAT Anxiety Scale was used to measure the
difference, in lev=ls of an#iety, between entry into the
program and the end of the school yeare The total score,
which is a combination of five factors (ieee, self sentiment
development, ego strength, protension or paranoid trend,
guilt proneness, and ergic tension) was used as a general
evaluation for all cases as wvas the two subtestse.

1. Self-Sentiment Development (03)-—This factor
measures the degree of motivation to integrate the indivi-
dual®’s behavior about approved and soCiallg accepted

standardse

o
¢
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2« Ego Weakness, C(-)--This factor represents the

concept of an insecure ego, with many ego defenses. It is

hypothesized that a high anxiety tension produces some

regression and prevents normal growth of ego strengtho

The test was administered shortly after enrollment

into the program and at the completion of the school year.

The results in STEN scores were tabulated and interpreted

separately. An interpretation of STEN score values is

indicated below:

STEN Interpretation’

Anxiety neurotic
scorees In need
of counseling or..
psychotherapy.

10 Very high anxiety

9 High anxiety

8 Average neurotic score

7 Neurotics of lower anxiety

6

5

-

3 Possibly sluggish and
under motivated

2

1

Essentially normal
as far as anxiety
is concernede

Able to tolerate
occupations with
many recurring
crises and
stresses.

A STEN score of one, two or three would indicate

sluggishness or lack of motivation. A score of four, five,

six, or seven indicates a normal degree of anxiety and

includes characteristics of a person who could be a typical

anxiety neurotice Scores of eight, nine or ten reveal a
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person definitely needing help either for amelioration of a
situation or in terms of counseling or psychotherapy e

The results of the Self-Sentiment Developmrent
Subtest (Q3) for high school students (Table 25) indicated
1ittle change in the comparison of pre- and post-test scores,
although a slight trend was toward a decreasing level of
anxietye In the Ego Weakness Subtest c(-), for senior high
school students (Table 26), there seemed to be little change
except at the Central Center where the students scored a
slight increase in the level of anxiety. The increase was
not great, but did indicate an increase of neurotic level of
anxiety among those students at the Central Centere. The
other two centers showed a slight decrease from pre- to post-—
testinge When comparing pre- and post-tests on the total
score of the IPAT (Table 27), of students attending the
Central Center had a higher post-test score of .65 while the
other two centers indicated a slight improvement in the level
of anxietye

The results of the three scores on the IPAT are shown
in Table 28« The scores indicate very little change was made
regarding the decreasing of anxietye. The Self-Sentiﬁent
concept had the greatest improvement (-0.22), but even this
ckhange was smalle

The Self-Sentiment Development (Q3) Subtest for
junior high school students, reported in Table 29, showed a

considerable decrease in students® anxiety at the Kennedy
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Junior High School Centere. This decrease classifies these
Students within a normal range for the ievel at which their
anxiety has become bound in socially approved structures and
habitse The other junior high school centers made relatively
littie ckhangee The overall average for the junior high
SChool program indicated a trend toward decreased anxiety
level on the self sentiment subtest.e.

On the Ego Weakness Subtest, C(-), Table 30, the
students at Kennedy Junior High School were the only gfoup
that showed a downward trend even though it should be
considered minimélol The Central Junior High School students
enroliled in the program increased considerably, to the point
where psychological help should be recommended . The Scores
on both pre- and post-tests Suggest that many of the students
in the junior high school program exhibited high anxiety on
the Ego Weakness Subteste. This generalized characteristic
could merit careful reexamination inasmuch as the similarity
is consistent cn both the pre- and past-testinge.

The Total Score (Table 31), for students enrolled at
the junior high school program, indicates a general decreasing
trend as previously indicated on the five factors considered |
in the total scoree. The students at Central Junior High
Schooi made an increase in Score, but still remained in the
The overallrscore on the Total Score of the IPAT

normal rangee.
for junior high school students indicated a positive downward

trend.




76

GC*0 £9°L 8E* L 8Lt (ze=u)
abexaAy
1T+0 L 0oL 8L*Z (6=u)
o I0 jueqydoaqg
g8e* o 0Z*8 Z8°'L 00°'€ (T1=U)
oI KatTRA
£e° T 99°8 €E* L 00°€ (g=u) ,
. I TeI3uU3d)
110~ 11°L 2L 00°9 (6=u)
: o 3P Apauua)y
(3s93~21d Snutw 38983-350d) (3so3=3s0d) | (3Ise3=-2ad) |3593~3804 7§ 3S983-ddd 133ud)
?aJualaz 1@ X008 83008 9a008 usamMlaq Sy3UoW uT|TooYos ubTH
uean Uean 90UaI933Td UBAK xoTunp

TL6T-0L6T ‘wexboad suoT3ednd20
93TTTO3RS PaTITSIBATA aY3 ut patrolud gjuapnis tooyds ubTH
JoTungy 103 9TedS AjaTXuy IV4I 8Y3 JOo 3s8iqns ssauyeam obg aylz jo sitnsay

0€ @T1qed

ad
Gt
s




77

LE* O~ 88°9 GZ'L 8L € | (Zg=u)
abexoAy
9G¢ 0~ 00°9 9G*9 8L*Z ~ (e=u)

* 20 Jueqiooxqg

LE*O- cheL 28°L 00°*€ (TT=U)
v 0 KaTTeA
gee T 00°L £9°6 00°€ (e=w) ,
X0 Texjua)d -y
68T~ _ . 68°9 8L L 00*9 (6=U)
o I Apauuay
(3s23=-9ad snutw 3893-350d) (1593~350d) | (3S93=-81d) (I5093=3S0d ¥ 3S83-31d I93Uad
8duaxs331d 21008 91008 8JI00¢ Us9M3Dq SYJUOK UT [TOOUDS YBTH
ueay uean 20Ua193JTd URSN Jotunp

1L6T-0L61 ‘wexboxd suot3edndd0
931T7793eS POTITEISATA @yl ut patrorud sjuapnis
Toouds YBTH IOTUN[ I0F BTEDS KjaTxuy IVdI 9yl 3O 93005 Tejol au3l 3o s3Insay

1€ atqel




78

on the results of the IPAT Anxiety Scale for junior
hiagh school students (Table 32), there was a variation of
scorese. On both the Self Sentiment and the Total Score
there was a decrease in the level of anxiety while the Ego
Weakness subtest had a slightly higher score. All of these
scores are generally within normal limits and may not be
considered a direct benefit from the programe

In summary, the following conclusions were made
relative to the Anxiety Scale Measurement of students enrolled
in the Diversified Satellite Occupations Program:

1. The students at the Eastern and Western Senior
High School Centers exhibited a gehérally decreasing score
regarding the level of anxiety at which they performed while
the Central High School Center students actually increased
their anxiety levele. This was particularly evident in the
Ego Weakness subtest where the students at the Central Center
scored 8.18 on the post-test. This score should be considered
extreme in that approximately 82 percent of the population
would score lower than that scoree

2. The overall scores for the three tests would
indicate littlg, if an}, changes in the level of anxiety at
performance intervalse |

3« At the junior high school centers, the students’
scores at Kennedy Junior High School indicated a consistent
downward trend of anxiety on all of the subtests while the

Central Junior High School students reflected a consistent

1
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increase of anxiety on the three testse. This consideration
should receive particular attention on the-Ego Weakness
sub-test where Central Junior High School students scored
8 .66, a score which indicates high anxiety and need of
special counseling or psychotherapy - This set of scores
should justify additional consideration where possible.

4. The scores relative to the IPAT anxiety Scale
indicate that the Diversified Satellite Occupations Program
had a modest impact on decreasing the anxiety level of

participantse

Measurement of Attendance

To assess the attencance pattern of students
enrolle:d in the Diversified satellite Occupations Program,
the attendance pattern for the previous school year, 1969~
1970, was compared with the attendance record of 1970-1971.

Attendance records of students in the senior high
school centers is recorded in Table 33. Examination of these
data reveals an increased attendance ca the part of students
enrolled in eaéh centere The overall increase was 8.87

'percent with Central and Western students with 16«25 and
10.52 percent improvement, and with Eastern students®
attendance improving by over 7 percent. It should be noted
that although the Eastern Center students had a lesser
percentage of change, their regular school attendance
(88.25 percent) was the highest of the three high school

centerse

ERIC 132
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Considerable variation can be noted in the attendance
pattern of junior high school students (see Table 34).
Kearns Junior High School students increased their attendance
from 1969-1970 to 1970-1971 by 12.31 percente The Kennedy
Junior High School students showed a very slight positive
gain but the attendance of other junior high school students
enrolled in the program was lower in percentage during the
year they participated in the DSOP program than in the
previous yeare. The attendance of students in Central Junior
High School was the lowest of all junior high schools in the
program and their negative gain of -S5.60 percent also showed
the least improvement .

Cverall, the attendance of students in the junior
‘high school program decreased 54 percent during the DSOP
experiencee.

In summary, the following conclusions were reached
relative to the attendance pattern of students enrolled in
the Diversified Satellite Occupations Program:

i1+ The high school students made greater gains
relative to attendance than did junior high school studentse

2. The students at the Western Center made the
greatest gain of any senior high school center in the
programe

3+ A decrease in attendance wvas rgborted for junior

high school students enrolled in the Diversified satellite

Occupaticns Programe
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high school studéﬁts enfolled in the Diversified satellite
Qccupations Programe |
‘ Se The students in the Kearns Junior High School
program had the highest increase in school attendance in the
entire program, including.both senior and junior high
schoolse

6e Students in four of the,gix junior high school
programs decreased in attendance duriﬂg the year in the DSOP
program when compared with their attendance the previous

years
SUMMARY OF CONCLUSIONS .

Following the first year ef”operation of the
Diversified Satellite 0ccupatiéns'Program in the Granite
School District, the following'conclusions seem appropriate:

1oﬂ The sﬁudents and parents favor the program and
support the staff and admip;stration in organizing and
operating the programe

2e The progréh was more successful at the senior
high school level than it was at éhe junior high school |
.1eve1. This conclusion is a resuit'of the changes made in
attendance, attitudes which lead to dropping out of school,
and general academic’growth. -One possiblevreason for the
lesser degree of success at the junior high school level

could have been that the prog-am was not full time as it was
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at the senior high school levele Another possibility was
that the vocational orientation and channeled academic
training toward job selection was not readily applicable to
the yorld of work at the junior high school level as it was
the senior high schocl level where the students were able to
be employed for their traininge Measurable gains made in
.academic growth were particularly evident at the senior high
sCchool levele.

3. The Central and Eastern High School Centers were
more effective than was the Western High School Center in
meeting the project objectivese

4. In a comparison of the junior high school centers,
.there were no overall differences between the various centers
.in regards to the success of the programe

Se Although a general decreasihg trend was noted
relative to the anxiety level of participants, there was
evidence of a need for therapeutic counseling for a number

of the students enrolied in the programe
RECOMMENDATIONS

As a result of the evaluation, the following
recommendations are given: |

1. The testing program used for evaluation should
be more éonsistent and uniform among the different schoolse.

2« A contrci group shouid be established so that
comparative analysis can be made between the eX§erimenta1

and control groupse

Q
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3« The objectives of tﬁe program should be
organized into behavioral terms so tiat future evaluations
can be made on a more objective level.

4. Communication patterns between the project
staff and parents should be strengthened and better parental
involvement procedures developed s

}5- The junior high school program needs some
reorganization and/or revision vhich will more clearly
define progress and goals to be accomplished.e

6« The program has-shown consideralble promise and

it is therefore recommended that it be continued for another

yYearo
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ents of the DSOP prOgraﬁo

OPEN-ENDED QUESTIONS

88

Please comment on any/all of the following ingredi-

whenever applicablee.

2

/4]
Y] 0
o L
8 &
3 N
ey ©
0 a,
Teachers _ '
ae Teachers are excellent 7 10
be Very understanding ) 3
Cce Show more interest than
teachers in regular schoolss 4 4
de. I like the teachers 4 1
ee Dedicated and conscientious 1
fe¢ Quite strict 3
ge Should be younger
he Incterested in students 2
ie Superior 2

Need more backgrounc

e
[ ]

General improvements, if any, in students.

ae Good improvement ; 6 10
be Attitude has improved 1 7
Ce Likes school better 4 6
de. Attendance‘ﬁas improved 1 7

e+ Improvement very noticeable

hah
gyo

’ Professionals

Feel free to offer suggestions

N P oW

Total

M
N

NN W W bh N

15
11

11



3e

4o

More self respect

More self confidence

Pretty good

Better acceptance of
responsibility

Haven't seen much change

Students

)

)

Parents

NN

Professionals

-

=

3

Amount of learning having taken place ‘in studentse

ae Learned a lot

be More than in a regular school

Ce Not very much

de Positive results in attitude

€ee None

f. Difficult to measure

ge Little academic learning

Scheduling

a. Good

be Excellent

Ce Satisfactory

de. The flexibility works better
than rigid schedules

ee Periods too long

fe« More teacher time available

to students 1is needed

127

iy

2
6
3

12

10

3

1

11

1

Ww w w o w

Total

e

20

W w w o 9 v

23
10



‘m
s |
<
9
3
S
wn
Facilities
ae Good ' : 13
be They could be better 2
Cce Each center should have

de

e

a separate building

Too large a room for so
few students

Should have cliasses some
place besides in an
elementary school

Parents

12

W

Professionals

Total
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QUALITATIVE APPRAISAL OF THE DIVERSIFIED SATELLITE
PROGRAM RELATIVE TO THE PSYCHOLOGICAL DEVELOPMENT
OF PARTICIPATING STUDENTS

by Philip E. Rusk
District Psychometrist

Most if not all students participating in the Diversi-
fied Satellite Occupation Program manifested important dis-
turbances in apperception and personality ego defenses which
acted as barriers t-~ their own development of internal moti-
vational systems necessary to make progressive steps either
educationally, socially, or vocationally. These difficulties
range from mild personality decompensation through more severe
disorganization, impaired judgment, and reality testing
ability to disruptive social characterologic defenses, and
actual character disorders. The teachers, counselors, and
other personnel involved in the DSCP program planning recog-
nize the premise that the adolescent is a changing personality
and in order for his emotional growth to proceed in a natural
and spontaneous way, it is necessary that the young adult
receive affection, understanding, security, and discipline and
at the same time be stimulated by achievement and social
acceptance. Teachers, therefore, attempt to attentuate the
negative factors which preclude healthy progressive personality
development and acquisition of a motivational system commen-—
surate to social reward and personal satisfaction. The staff
has geared this program to the child's needs. strivings, and
growth terdencies in a social and cultural matrix; therefore,
the fundamental objective has been to provide support and even
some reorganization of individual personality patterns includ-
ing an improved emotional adjustment.

In znother area of maladaptation, there were adolescents
who experienced transient stiuational difficulties of ithe
adolescent period. Here the adolescent has reacted to a sit-
vation with confusion, apprehension, and undesirable behavior
recause he did not understand the chain of circumstances that
had produced his present symptoms, i.e., phobic reactions,
exaggerated denial and acting-out. Albeit, even with simple
problems, there must usually be 2 reorganization and/or modifi-
cation of emotional attitudes and patterns of reaction. To
secure this the student must nct only have wholesome compensa-
" tions and outlets but through an acceptably gratifying, and
therefore, therapeutic, relationship with his teacher, ccunse-
lors, et. al. gain a stimulus toward new ways of feeling « . -
for example, to change and to growe.

By far the most common pattern of individuzal emotional
difficulty involved characterologic difficulties whether part.
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of an emerging syndrome of actual character disorder or of a
more transient nature. I have observed certain factors or
characteristics that were common to these individuals: poor or
weak self-critical capacity, impulsivity, poor control of
impulses and inability to bind tension in socially acceptable
and personally satisfying ways, poJor control of incoming
stimuli, uncontrolled acting-out of hostility, inability to
pursue goals in any meaningful or sustained way, poor rela-
tionships with adults, impoverished, or nonexistent relation-
ships with peers, (distorted and sometimes alienated toward
them and characterized by demanding jealousy and frequent
scapegoating) primitive social techniques including automatic
denial, transparently insincere and very clumsy efforts toward
ingratiation, flight, and direct oppositionalism. Of some 82
cases reviewed and/or tested individually by me, some 38 showed
marked improvement, a further 27 additional showed a slight
degree of improvement especially in variables involwving
impulse control and attenuation of protensive-projection ego
defenses. The remaining number showed no appreciable improve-
ment, or their behavior vacillated so sporadically that any
attempt to qualitatively analyze improvement was made impossi-
ble.

. From a psychodynamic standpoint, the kina of controls
offered by the various DSOP Centers and classe=z consisted of
clear, unambiguous structure where demands were simple and
of a definitely concrete action nature. There was no insis-
tence initially on conformity although gradually as the aca-
demic year progressed, such conformity became imposed upon
students depending upon their readiness, ego-strength, and
ability to test reality in more nonapperceptively distorted
ways. I feel a most important variable in thre attitude of
the teachers and counselors involved in the DSOP program has
peen their focusing not on the specific behavior of the adoles-
cents put on the cause giving rise to various symptoms that
were maladaptive. In so-doing, supportive constructive
human relationships have been nurtured. Personal attention,
interest, recognitior, credit and reward were important tools
in alleviating apperceptive distortion and have been used by
all teachers extensivelv. At the same time, there was no
encouragement of extreme dependency because such excessive
demands could usually not be met by the teacher or counselore.
On an individual basis, extended psychodiagnostic sessions
combined with supportive and interpretative analysis centered
upon four variables. First, an awareness to make the
adolescent conscious of his own responses; second, to per-—
ceive and eventually predict responses in cther people around
them in their life-space; third, the impact of the stadent
upon his own peerss and fourth, specific behavior techniques
+hat the student could deal with (after the psychological
session) with his total life-space.

Constant clarification of the meaning of the sp=cific

23




behavioral acts of the student was quite necessary during all
sessions . -~ « both his and those of important figures in his
own environment. Observed in all schells were definite limi-
tations on aggressive-hostile expressions, especially those
that were disruptive and promoted decay in progressive group
dynamics. I have been impressed by one very outstanding
characteristic of the successful approaches of most teachers
in the DSOP program and that is their own sensitivity to
evidences of tension in their students and their concordant
simplification of demands and removal of often superflucus
pressures during these tension periods. Furthermore, teachers
began to become =xtremely skilled in spotting the students!
various attempts to self-control and self-responsibility by
immediate rewards, whether it be intrinsically or extrinsic

in nature. In several of the more seriously disturbed cases,
counselors, teachers, and other staff members planned to
locate and identify specific cpportunities for these students
to dc something for others and feel a subsequent immediate re-
ward through both warm approval, acceptance, and nurturance
and also at times through more concrete material reinforcements.

Consistency and nonthreatening controls provided a
structure of clarity, concreteness and understandability. In
each cases, teachers would communicate concern rather than
threat, thus encouraging the enhancem=2nt of positive identifi-
cations with strong adult authority figures. The .:ventual
channeling of some of the ergic tensions of the varicus stu-
dents into v -ational and academic pursuits has proceeded
slowly but guite consistently in a positive way where greater
reliance upon the individuals develcoment of internal motiva-
+ion toward planned goals -ould be consummated.

A word must be said about the nonverbal bases and modes
of communication and the ability of teachers to empathize on
these bases and utilize such nonverbal modes in conveying
nurturance and cuidance. A.il teachers definitely made
improvement in this particular area and particularly in their
skill and ability to act promptly and appropriately to pro-
vide controls and to make immediate definitive decisions that
were positive and promotional to personality progression
rather than fixation. In individual sessions with the
various teachers, considerable stress was placed on under-
standing the dependency needs underlying the affectual dis-
tance that most all of the students showed in their relation-
ships to others. The emotional availability of the individual
teacher to their students was absolutely essential in the
general efficacy of all treatment approaches to the various
problems of students enrolled in the DSCP program. Stress on
current interpersonal feelings and techniques for staying
out of trouble rather than emphasizing past history and
dynamics for their behavior became an important theoretical
model to work by. &s a result, attendance and participation
in group social interaction increased tremendously and main-
tained a high level in comparison to previous maladaptive

24
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social interaction that most students had shown while in
regular school. Eventually, I observed that most pupils came
to one important conclusion concerning their own behavior as
it relates to others . . . that Someore, i.e., teacher or
counselor, can and will control him in =2 way that is not
rejective. This external structure was well defined with
penalties for unacceptable behavior also well defined. Of
those students who obtained employment as part of the DSOP
program, superficial interpersonal skxills wWere considered by
teachers as helpful to the student in firding employment . . .
these skills were used in a way that has been rewarding to
the student but nondestructive +o others.

In most instances the anxiety reactions on the parts of
most students upon going to school is based upon some form
of separation anxiety or displaced hostile-aggressive
oppositionalism to authority. From a therapeutic standpoint,
the regimen that has keen to direct the prompt return of the
student to the DSOP school program and the maintenance of his
attendance on a consistent basis thereafter. With this
premise, the program has a high chance of success, particu-~
larly with younger adolescents. Although each student <annot,
of course, develop beyond the limits of his constitutional
potentialities, it has been the aim of the therapeutic
Mmeasures employed by the DSOP staff to reduce or remove his
Crippling and emotional difficulties and to a2id him in re-
organizing those emotional attitudes and patterns of reaction
that have been governing his personality function. In this
way growth of his perconality toward new and spontaneously
satisfying patterns has been made possible. A growth pro-
moting relationship, cherefore, had to be substituted for the
Previous ones that produced insecurity, threat, abnormal
aggressicn or hostility and that reinforced infantilization
and prevented growth in the direction of self-reliance and
social maturity. This therapeutic approach has been actually
@ gradual one but from a qualitative standpoint has been

eXtremely successful.
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APPENDIX C

ELEMENTARY SCHOCL VOCATION PACKET OUTLINE

A GUIDE TC LAW ENFORCEMENT




A GUIDE TO LAW ENFORCEMENT

- to acquaint young students with what skills might be in-
volved in being a law enforcement officer:y and

- to clarify related school activities.

Packet includes segments on:

1. Patrol and uniformed officers
2. Detective Bureau

3. Youth Protection Division

4. F. B. 1.

5. Canine Corps

6. Training

A filmstrip on each segment of law enforcement was pro-
duced employing every technique available to make them
unigque and interesting. Many personal interviews with
people involved in the occupation with statements by them
in their own words are incorporated into the taped script.
Also sound effects and intermittent music is used in the
script. Care was taken to have the script move well and be
cleverly written with a unique approach to the sub ject,
while still being factual and containing the necessary infor-
mation. It was felt that a combination of animations and
realistic slides, meshed smoothly together, would be the best
visual media in gaining the initial attention of the student.
Written scripts and cassette tapes are included.

Actual objects to see and touch that might be pertinent
to the occupation have been included. As an example, the
segment on the F.B.I. contains a few fingerprint kits with
instructions on their use.

A general guide for the overall packet is includeqd,
listing objectives and ideas that a teacher might employ to
create initial interest in the occupatione.

An illustrated booklet for students is part of the-
packet designed as a follow-up on the initial interest
generated by the filmstrip. It included names and telephone
numbers of people to contact for interviews and demonstra-
tions or possible field tripse.

Many suggestions are included with the packet for crea-
tive planning on the part of the student.
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* ite schools last year.
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GRANITE PARK A
“startling rumier” — T80 siu-
dents — dropped out of Gran-
the dis-
trict’s Board of Edzcation
learned Tuesday night.

_ At the same time, Asst
Supt. John Reed Call teE-_l of a
plan being Implemented tiis
fall to retrieve the dropouts.
“With larger school earoll-
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- ment, the total number ¢f stu-

E

dents dropping is greatly in-
creased, which serves to
dramatize the need for special
programs for students who
cannot successfully achieve in
the typical high school strue-
ture,” Call wrofe in a repG=t
to the board.

The 780 studenis rep'e~ent
5.8.per cent of the total Gran-
ite high schoo!  enroBment.
Dropout percentage raies per

school are: Granger, S.46;
- Granite, 8.24; Kearns, 7.901;

Q
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C'_vprus. 6."4: Sk}‘l‘ine, 3.8 and
Olrmpus, 2.26.

Although Skyline and Olyvm-
pus rates are lowest, Call
pointed out that they are well
over the previous year's per-

centages — 2.4 and 1.8 respec-,

tively.

“A comparison of tiie per-
centage of drepouts by schiool
yields one cousistent pattern
of change. Granite, Olympus
and Skyline ali show an in-
creased percentage in the
number- of students dropping.
This appears to be correlated
with the overcrowding that
has occurred in these three
schools awaiting the opening
of Cotternvocd High School
{this fall). .

* “This is to say, that as tre
enrollment of - tiie three
schools increased beyond sug-
gesied capacity, the perceri-
age of students droppma ako

..o [
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Salt Lake City, Utah
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increased. Like comparisons

ofier no possiole clue as to a

‘rationale, for explaining the

upward dropout rate at’
Granger High School,” the re-

_port stated. :

Of last year's total, 436 ave
male students, 324 femeale.
Many of them — 30¢ — quit
school during the final year.
Breakdown b_s, years shows
301 dropped as juniors, 110 as
sophomores and five as ninth-
graders.

. Heaviest incidence of d"op-
out occurred at age 17, when
322 left. At 13, 231 quit; at 16,
195; at 15, 16; and at 19, 16,
Call pointed out in the repart. -

He stated that about a third
of. the dropouts left to be mar—-
ried. -

“Among  the remaxnmg
two-thirds were dozens of stu-
deats who did desire-to con-
tinue®in schooling, but whose

" personal problems or personal
: behavior

prouibited
inclusion in the tm.cal high’
school setting. It is for the lat-

“ter group that spemal’

- See DROPOUTIS on Pave B- 3
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programs are needed,” Ca'F
stated. : ;

He said a new progzaru u..'-;,
;izing three career de"=Ic;-
“ment centers will begin u.i:.
fall. A maximum of 270 ~tn-f
dents will utilize the centors?
at some time ‘“during
schooi year. - 3

The program, funded witizy
$103,000 federal moanies’
$43,300 from the state, will pf,'té
dropouts in curriculum where
they will get academic ar.:?.";:
vocational training and wiil;
have a job part of the day.}

Proposed now is a cemer_f

i

H
t‘l\, |

'-‘i

.mostly for gitls at Uplund!
- Terrace School to provide:

training in clerical and secee-]
- tary skills; another at B .,mc‘
Schoo! teaching grapiies and;
photograpity: and a titird in 2
" rented facility in Granger, of-}

)

* fering either small gas en ’u'
" repalir or woodwork.

‘An  additional -$40.600 is!
available for vocatioual traie-;
ing. for handicapped childres.:

Also part of the program is’
_ special instruction three peri-:
" ods.daily in six west side jun-.
jor high - schools. Principals,
will xden ify the 13 studects iz ;
“each school who are mo:.‘
probably dropouts. ‘

- These students will work;
three periods each day wiit:
“one of three special teachers.

On the elementary level
- curriculum  writers will pre-!
pare units relating that aze.
student to the wor Id of work, '

e I S



~ Salt Lake Tribune, Salt Lake City, "Utah
November 16, 1970 - -
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‘Graniie Skill Centers Wail-
. bEwmw Ee ( TED =~ BRIOANE ATV R AT
e eases in Enrolbment

33' Ceorge.{-\.. Sorensen
Tribune Suburban Editor

pRA\‘ITE PARK
three

- - e

.-

— Enrollment in
1Ils and Carenr De\clopmcnt
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Center; operated.by Granite School Dis-
trict is expected to zrow next week when
report cards are issued to high scheol
students for the fu\t term svhich endzd

. Friday.

] Dr. -John Reed Call, atxh\::ant superin-
- tendent, said it is characteristic for these
* three schools to have an. enrollmuent in-
crease after some students fird low 'vrades
.on their report curds and turn to voca-
~ tional rather than acadamic training.

P Preaently theie are 90 ‘students en-
y.rolled in this program. Centers are locat-
Yed at the Upland Terrace School,

: :3700-2850 Eazst, the Granite Media Center,
: 41 E. 33rd South. and in a rented facmty
at 3375 W. 3500 South.

“The thrust on traininz at Upland Ter-
--race is toward secretarxal retailinz angd:
clerical work . whereby the students !
. attend vocational classes in thesz fields.®

“The media center stresses vocational
. training in graphics, photozraphy and
commerc1d art. .

Small gasoline engine_ rep:nr v:ood-
. work and related cubjects will be tauzht
t. at the 3500 South facility, Dr. Call said.
: The students spend four periods per

day at the centers. They also receive ac-
: ~ademic training in social studies, English
and mathematsc; which are geared to

" aﬂl ‘a OAIN

,; show the necessity of these subJects v.'xth

- the vocation they are learning.
B - The other three periods per day are
~ spent in. 3ob experiences when the “work

for them is available. .

"Students attend the classes from mne

- weeks to a.full school year. Nearly all of
" “them show a greater interest and tend to
“Jearn faster th.m in the regular academic
- ¢lassroom, Dr. Call said. -
Several have been placed in jobs in
the past azd some have even come back
to earn their high schcol deagree throuvh
the district’s adt.lt evening high school’
. _prooram, Dr. Cail said.

.
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Deseret News, Salt Lake City, Utah
' June 21, 1371

GRANITE PARK - A
sharp reduction in both the
number and percent of high
school students dropping out
of school before graduation
has been reported to the

_Granite Board ¢f Education.

Dr."John Reed Call, district
assistant  superintendent I
charze of pupil services, said
S97 students — £.44 percent of
total enrollment — dropped
out of the district’s seven high
schools during the 1970-71
school term.

During the 1959-70 term 780
students, or 5.78 percent of
enrollment, dropped out of the
district’s six bigh schools.
(The 1970-71 year was the first
for - Coitonwood High.) .

Calt attrivuted “much of the

xeduc_ﬁop_ in dzjgpoqt rate to

-

operation of three small area
vocational centers. ene at Up-
Iand Terrace Schoo!, orne at
Blaine School ang the third at
3575 W. 3500 South.

The centers enrolled 191 stu-
dents of whom all but 37 were
held for further schooling or
graduation, Call said.

“Had additional centers and
staff been available, a larger
humber of students would
have been enrolled,” hs-said.

- During the 1970-71 term the
Dercent of students who
dropped out was 1.85 at Sky-
line; 1.91 at Olympus; 4.33 at
Cottonwood, 5.24 at Cyprus,
3.71 at Granite, 6.20 at Gran.
ger, and 7.19 at Koarns. An
these bercentages (not count-
ing Cottenwocd) were lower
than comparable ‘figures for
1969-70, . .
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! . GRANGER. Dr. Joha Read He explained that thess cen-
. €all, assistant superinteadent ters ave being fun<ad as 2 re-
» In pupil services for Granite sult of special state and iad-
I gdistrict, explained the new vo- eral funds whichare earmark-
~. cational trzining programtobe ed specifically for that pur-
¢ offered by the district this pose. In no way to trev re!g\te
<- wear at the monthly meeting to the present teacher negotia-

-
-

.
-

"llA'.

-
Y

" stores.
" - A second

. of the Valley West Coordina-
- ting council last week a2t West
T Lake junior high.

Dr. £all explained that be-
ginning this fail three spe-
cialized area vocationaltrain-
inz centers will be opened.
Ezch cenfer will consist
2 staff of three teachers, wit
approximately 435 students in
each cenrter. The centers arc
Cesignad to serve studcats who
have ropped from  high
schools, those who basically
have been unable to achieve
in the general hizh school
stiucture. Y

Ore center will be located
in 2 suite cf rooms at Upland
Terrace elementary. The in-
struction to be given there

"will cover the area of busi-
mness skills in terms of train-
ing young peonle for seécretar-
I¥al work or as retail clerks
for. grocery and clothing

{

location will be
BIaine elementary, where em-

~. phasis will be plzced ontrain-

ing” in graphics, photography
and media. . .
The third center will be lo-
cated in a rented structure
in the Granger area. Special-

' kzed training will be givenin

wogod shop and gas rotors.

Students will spend half a
- @2y in the centers receiving
vocationzl training and aca-
demic training in basic sub-
Jects. The second half will
see students placed in an em-
I ployment situation. They will

- . be supervised and trained in

*

2 specific area. On a2 sucer-
vised basis, high school cred-
t its will be granted. The gozl
of -the special training will
be gainful emmploymentandhigh
school, graduation as the end
.result, according to Dr. Call.

-

QA

- P

of

[Ty

tions, headdad. The youngpeo-
ple-who will attend theclasses
will be screened and assigned
throuzh the district office.

Dr. Call indicated to the
council that he hopes for their
support in providing work ex-
periercce for some of the se-
lected young neople, thus help-
ing to assure success for the

- new program.

-2

- - -l
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]:KCvas asked to teaca in .;\Granite Schoo

E.A.V.C. C.A.V.C. ~ W.A. vV.C.
: by Nancy Rieke ]

I've interviewed students at all three centcrs on what they think about their cent.er.
Almost all the students didn't have very much to say about it. To thes: students I have
a little advice: Just sit down for ten minutes and ask yourself where you would be if
.there wasn't a center like this one. |

Ever since I carce to this center I've increased my attendence at 1east 60%, and
raised my grades at least 2 or 3 grades. All this is due to the fact thatthe fact that the
teachers don't condemn you if you don't get your work done or you:miss a test. I think
you can work a lot better when you do it on your owa, because you know that there is nc
set time.

I know my center has done a lot for the people in it. They've gotten some of the kids<
JObS that would never tried.

If it weren't for thlS center I kncw thatl wouldn't be dcing anything, I wouldn't have
a job, andl wouldn't be getting ix:§ H.gh School D1ploma.

1 would like tc quoté a very important man; 'It's not what your country can do foxr
you, but what you can do for your country. ' Now just tuwn it around and put it like this;
11t's not what your school can do for you, but what you can do for your school.’

Vern Fessler

by Judy Grant
Vern Fessier was bornin Evanston, Wyoming and attened Evanston High School.

After graduation, he ~wrorked in construction for five years in iand development work,
road construction and mining. He got as good as he could in that and wanted to move

on bto some new endeavor,’ ‘so he bought into a hotel, cafe and bar business which he -
managed for four years. Then he ‘got an opportunity to work for Swift and Co., but

they told him that since he didn't have 2 college education he would be subject to replace-
ment by someone who did. Then in the fall of 1957 he worked his way through college

as the mght fountain _rna.nager at W'aigreen Drug Company. Finally, completing his

studies at Westmirister in J'anuary of 1962 with a degree in psychology and & minor in

English, he started at the University in clinical psychology. In the fall of 1963 Vern
Q

1 District at Kearns Jr. High Schcol and taught

49C
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Maih and English for 2 years before going to Bonneville Jr. High School as a couaselor

for five years. Moved to his district office in January 1970,

When asked if he.felt our program was fullfilling the needs of drop-outs he said

"Yesi"

Counselors Comments on the School System
by Robert Stephans

Questions Asked:

1. "What do you think about the preseni school
system, which aspects should be preserved or
changed?

2. “What is your reaction to the Vocational Ed-
ucation System so far? ._ =

3. Do you think the two systems should be com-
bined or separated?

4. What changes could be made with the Vocational
system?

Counselors Answers
Mr, Fessler

High school is too large, students lack the confidence

to do well in that system because they don't like meet-
ing seven different teachers and classes a day. They

sluff to escape this situation aud drag their friends a-

long with them.

Mr. Patillo -

High school is a2 place where students can plan their
future. The present day school program is fairly
functional within all the limitations of the community,
parents and students. The system is becoming more
flexible and instituting more vocational education.

Students are getting more involved in the past,
when the students show mcre interest, They are
getting more experience in practical things.

Mrs. Romney

Junior high is too structured leaving no alternatives
for the students. They are expected to sit tco long,
so; they drop out, It doesn't meet all the neecs for
all the students.

brad
%)
[} \I

Comments by Robert Stephans

As a student I feel that most
of the comments made by the
counselors about the Education
ssrstems were very true. I was
very surprised or how much
they were down on the system
and the changes needed. I feel
that the changes suggested are
very important, I feel that if the
Vocational S_ystem hadn't been
started that I wouldn't be a2ttempt-

ing to finish High School.

Mzr. Fessler z

. Schools need more equipment. They

are learning how th=y can improve
their cturriculum using better mat-
erials and develioping more valid
subiects.

Mr., Patiilo _

The schools need more experience
with teacher aids and working on
job training experiences.

Mrs. Romney

Schools need more education for
married students. The new app-
roach from the Administration is to
humanize the school system. They

. need more relevant subjects, more

personal relationships, and mecre.
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LETTERS FROM PARENTS AND STUDENTS




Students of tkhe Career Development Cpnter
Bastern Area Vocational Center

Members of the Legislature:

We would like to bring to your attention that oun hign'school
education is in jeopard&!! We are presently enrolled in the E.A.V.C.
which is suppofted by Stete funds. 'There‘are epp;oximately forty students
who are presently involved in the program ang contless other dropouts
vho will need this valuzble program the next scnool yeare.

Centain factions feel that the economic situation dictates the
?edistribution of the funds earméfked for onr use and feel thatvthey
can be better used elsewvhere in the pfeeent educational systen. Lest
year there were 800 drop-outs in the Granite Scneol District. Presently
- there axe approxiﬁately 100 students in the Caneer Development Programs,
fifty-one students énrolled in the.$.A.V.C. e

The school concentrates mefe on‘stndents-as.indiviéuals in lieu
of be_ng a number ina large school. The individual attention from our
fine teache;s aids the student in readgustlnv to hls returning to his
‘fbrmer school or enables him to graduate and take up a 30b 1ead1nb to
a produetzve Iife. - | ; _v>_’,f | . ‘

As the authors of this letter,.ne.sincerely feel‘thatAuefcenleffer
a ti'ue picturs of the typical bstudent at the E.:LV.G. The ?s%&aente .

- spend %zday'ln acaderic training and the other half of the day at thelr‘
on-the-;ob tralnlng. -ﬁowever, JObS are at a premlnm ut this time and“

- not all of tﬁe students are in a 30b training 51tuat10n of thelr ch01ce;_

*  or even employed.

e e et .‘._-. e ——— e ..,,__.___'_.:,/r,._ e meeme s e e e e e
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Without these funds, the majority of the students would be out of
an eduecation and possibly out of a job

this that the majofity of tﬁe stuaents

would not be able to return to

oppurtonity. We surmise through

their former school. Reasons being that most students could not adﬁust'

to a regular school because of person2l problems at home, with themsélves

and past problems with schools.

We would deeply appreciate your support for the necessary funds tb

continue our program. W%e need this oppurtonity to develope our potenti%ls

as much as peszible. Thank you for your valusslé fime.
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Sincerely,

Beau Shuler——-~
Patti McCuire—-—
Bob Allred -——-
Kae Lyn Ellett~
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