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ABSTRACT
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The purpose of the research project was to differentiate among black’
coilege students by attitudes and behavior in relation to social character-
istics in order to relate better to individua! needs. The method of inves-
tigation was by individual interview of 144 black students and a control
group of 159-white students. A questionnaire was designed which used both
sfandafd survey research scales and orfginal measures of attitudes and
protest activities. The NUCROS computer program was used to establish re-
lationships.

Important social characterisitics which emerged were social class; sex,
age, Eellgton, and status as a veteran. Each was related to attitudes
toward separat!smwintegration and toward the political system. Each was
also related to participation in protest activities and to attitudes toward
oneself. The integration experience itself emerged as both related to
protest activity and certain political attitudes. The conclusion was that
the integration experience built support for the political system.

A yasf array of differences In personallty, attitudes, and behavior
was demonstrated among blacks. These differences provide educators with
insights on addressing the needs of black ctudents. Evaluation of the
positive effect of integration on attitudes and behavior led to strong
recomﬁendafions to restructure education based on'infegrafed groups, rather

than neighborhood.
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tntroduction

Pfonouncemenfs from black militant leaders that the civil rights
movement Is dead and that we are now enferfng a phase of black rebellion
or revéluflon pose questions tc the soclal sclientist and to the nation as
to the depth, content and direction of the current movement. Presiden-
tial commissions and study groups have repeatedly warned of growing
hosfil?fies, violence and deterioration of relations. The National Com-
missioh on the Causes and Prevention of Violence' stated in its last re-
port +ﬁa+ American cities are on their way to becoming places of terror
and foffresses "in a few more years." A 1969 Newsweek> survey of atti-
tudes of black Americans demonstrates impatience with the failure of
American institutions to meet the problems dramatized in the last decade
an< despalr of unchanging white attitudes.

Targets of militancy are governmental agencies and decision-making
bodlesé business and fiabor, ahd all levels ?f education. American
collegés and universities from Cornell to éan Francisco State are particu-
larly éubjecf to increasing raciél cleavage and polarization of extremist
grOups: Differential responses from educational institutions have been
noted across the nation, but conviction Is lacking that uneasy compromises
have méf the problem. Viewing integration iIn education as an initial
civili %ighfs goal, we are forced to take a hard look at the places now
integrated, which, nevertheless do'nof'serve as soclal models and do not
offer ; panacea for social Ills.

Cémmunify col leges are viewed as‘lessisubjecf To.naflonal protest

movements and less likely to experience disruption. However, iwo of the

. Report Summary published in the St. Lodis Post-Dispatch, November 24,
1969 :

2. "Réporf From Black America," Newsweek, June 30, 1969

| 42



three St. Louis-St. Louls County Junior College District col leges were
Infereupfed by student sit-ins involving black sfﬁdenfs in 1969-70.
Foresf Park Community College, the urban college of the multi-campus
setting became subject to the spill-over of the national maiady of urban
problems and tensions, as well as the explosive issues on the minds of
college students in every location. Specific demands at Forest Park,
haviﬁq 40% black students at the time of.fhe early protests, related +o
black %fudles, black faculty, alloca+lon of funds to black events, black
represgnfafion to governing committees, bléck section of the library.

éxfremism erupted from both polificalépoles at the college and re-
sulted in suspension of classes, court acffons, sporadic fires, cafeteria
boycotts, a flag episode, and repeated bomb threats. Black and white
profe§}ors cooperated on some issues; other incidents polarized around
race. iln the setting of the inner city, where the college approaches
the "!?eal" in terms of Truly integrated education and a genuinely open-
door éollege, mere physical presence of groups in an integrated setting
in no ?ay suffices to address inherent problems of the nation. It is
cleargfhaf we do not know enough about addfessing the needs of individual
students. o

énce difficulties arise at a parficulér college campus, suspension

@ :
of normal classroom routine is not unusual. The suspension is usually

fo!loﬁed by a series of informal dialogueséfo discuss pertinent issues.
: %

At Forest Park, in the midst of a rap sessgon with students, facuity,

adminﬂsfrafors——an attractive, arflculafe,gand angry young black inter-

rupfsl&he c¢iscusslion on curricula by shoufing. "What does Beowulf have

to do with my I1fe?" An epic poem attributed to about the Elght Century

13



A.D. and telling a tale of kings, and swords, and dragons, Beowul!f had
come fo symbolize the thrust for relevancy, demands for black studies,
separatism. Implicit In the challenge is the whole host of frustrations
experienced in the American educational setting, as well as the broader
concerns of the black revolution. Beowulf is expendable and was dropped
from department curricula, as Forest Park ¢ommuni+y College joined the
growiﬁg iist of colleges and universffies Qhose operation was temporarily
shattered in the academic year 1969-70. |

A change in a reading list, realiécaffon of funds in student activi-
ties fBr spoakers, approval of a black sfuéies department-- have these
changés really solved the problem or have Qe merely temporized? Charles
Hamllfpn draws attention to the ImporTance%of the black col lege student
in hi% discussion of Black Power. He nofe$ the burgeoning of black
sTuden;s' groups across the country, stating, "The students are discussing
problems of identity, of relevant curricula at their universities, of ways
of hel}lng thelr pecple when they graduafe."3 The potential black leader-
ship 13 presently in training at institutions of higher learning, and as
such,ideserves our careful research aTTenTIon. A promising group of
young %dulfs has entered the hallowed hallg.

fhe study which follows set out to In;esflgafe the content and direc-
tion of the black student movemenf and +he individuals caught up within
the m;vemenf. Personality, soclial group mgmbershlp, political attitudes
and péofes? activity--each are a specific }ocus of inquiry. Relationships
among?fhese variables were investigated Inﬁaﬁ attempt to better understand

the needs of black youth. The elimination;of Beowulf may serve the needs

;
i
¢
l
i

3. Hamilfon, Charles V., "An Advocate of Black Power Defines It (1968),"
in Wagstaff, Thomas, ed., Black Power:: The Radica! Response to
Whiite America, Glencoe Press, Beverly Hills, 1969, p. 13|

14
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of expediency, but before other art forms of western culture also are
abandoned, perhaps, we need to Investigate the depth of the problem.
After éll,

"....Beowulf was a prince

Well loved, followed in friendship, not fear."

P%rf | of this research project serveé to Introduce the study, ex-
plain ?he method of the research, and discﬁss the locale of the study.
Chap+e% | provides the underpinnings of bléck student concerns and a
reviewéof the progress of the movement. The choice of measures, verifi-
cafion%of the instrument, and the methodological procedures are described

in Chaéfer 2. Chapter 3 defines and describes the research site.
i

|

j
4, Beéwulf, transiated by Burton Raffel, A Mentor Classic, The New
American Library, New York, 1963, lines 913~9i4

1]
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6
Chapter |

Aidlscussion of the black student movement necessarily Is inter-
thned;wifh i‘ecent generai student concerns and the broad intellectual
background of black thought. For the biack student, the student revoiu-
tion abd the black revolution are in practice inseparable. A brief re-
view of each wilil providé a framework for understanding the black
sfuden} involvement in each and lead to the specific concerns of this
research project. The first section of Chapter | will attempt to draw
+oge+hér the changes and issues of the Ameeican student movement in
general-and the role of the black student Qifhin it. The remaining part
of +heichap+er will review highlights o¢ biack thought over time.

Section Il introduces black thinking én the problem of identity or
the sffuggle of the individual to resolve i’ving In American society
with h*s blackness. Differences In goals of black leaders in the past
and ln the present are discussed in Secfioﬁ I1l. Section IV reviews
differences In tactics advocated by.the same thinkers. A focus is pro-
vided by recent activists on youth and affendanf social change underway.
A desc}lpfion of changes in the civil righfs movement follows In Section
V. Th}s serves to rejoin the discussion of both the black revolution and

the sf@denf revolution.




7 :
The Student Revolutlion

Récial cleavage and student extremism on col lege campuses have
moved to the forefront of American probiems in the recent past. Activi-
ties of the black students especially have'recetved considerable attention,
if little understanding. Student protest in the year 1969-70 took on
mammoth proportions as college after college suspended routine classes
in the wake of violence and threats of vio{ence.

Single issue protests had characferizéd the student movement start-
ing at Berkeley in 1964 and throughout 1964—65. Early protesis focused
on campus issues related to food services, dress and dormitory hours,
underground newspapers.l After the I964—65iacademic years, protests
general ly broadened to social and polificaf issues of national and Inter-
nafionél importance. The current sfudenf'ﬁovemenf has been characterized
as concerned with three main Issues: the freafmenf of racial minorities,
the enéagemenf in Southeast Asia, and the éole of the universlfy.'

ABaIysfs of student protest disfinguiéh between the activities and
Infereéfs of the white and the black students. A shared concern Is
racismiand especially institutional racism; Typically, the reference is
to Ins&tfufional arrangements such as standard placement fesfs, which are
usefulgfo place white middle class children, but tell us virtually nothing
of the! potential of lower class children-—slack or white. What is essen-
fiaiiy;differenf from earlier civil righfséprofesf activities, is the
new aw%reness among the young of black priée and black dignity. Always
in evidence is a carefully executed deferm%nafion to stick to the raciai
poinf.; In general, the black student was nof seen participating In the
Viefnam moratoria or the Kent State mourning. Some interest was shown

; |

l. Report of the President's Commission o& Campus Unrest, Extra Edition,
Commerce Clearing House, Inc., New Yorﬁ, 1970, Chap, 2, pp. 10-12

18 |




from fhe biack veterans on Issues such as the Lieutenant Calley decision,
but bx and large, black student protest has been limited to the concerns
within the parameters of strictly black problems. White student concerns
usually cover a broader range of con?emporéry problems.

The President's Commissioﬁ on (Campus Qnresf cstates, '"Black student
unres+ Is, therefore, not Identical with wﬁife student unrest, and Black
student unrest cannot be seen as simply ! campus unrest.' It extends be-
yond +he college and university campus and, in varying degrees, involves

{
the total Black population of Amer'ica."2 The National Commission on the

.
!

Caugeséand Prevention of Violence reports, "Black student spokesmen are
at lea§+ as militant as white radicals, esbecially in the tactics they
advocate and use. But klack student organizations have been more oriented
Towardénegofiaftng specific reforms and concessions than have white
radicagls."3

S?milarifies in tactics are noted, and occasional alliances are not
unknow%, The purpose of black protest is rarely to destroy the educational
insfif@fion, but rather tc reform i{ in oréer to address specifically
minorify group needs. "....the formal involvemen+ of Black student
groups in Issues not directly related to mfnorify student probliems has
been in most cases, |imi‘ted. w4 i

The Urban Research Corporation sfudled 232 campuses in 1969 to
tdenflfy causes of student unrest and proresf. "Black recognition" was

I
the prlncipal issue reported, with the majorify of Incidents coming from

2. Reéorf ibid., Chap. 3, p. 7 §

3. Skolnlck Jerome H., Director, Task Force of Vioient Aspects of Protest
and Confrontation of the National Commission on the Causes and Freven-
+ion of Violence, The Politlics cf Profesf Claricn, New York, N.Y.
I0020 1969, p. 130

4, ReEo- » op. cit., Chap. 3, p. 7

Q

i
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predominantly white Institutions in the North. "Specific issues in-
cluded: 'provide more courses on Black studies,' 32 percent; 'increase
numbers of Black students,' 24 percent; 'hfre more Black faculty and
staff,' 23 percent; 'end discrimination ané honor Blacks,' |15 percent;
'provide more facilities for Black s+uden+§,' 9 percent; 'increase Black
representation on general committees,' 8 pércenf; and 'support off-campus
Black power,' and 'hire Black employees,' é percenf."5

T}adiflonally, the bulk of black y0u+é, who received any higher edu-
cafloniaf all, have been educafed In all Negro colleges of the South.
Greensboro, North Carollna, in the winter of 1960 marked the beginning
of overf student activity. Four college freshmen at North Carol ina
Agricu]fural and Technical College quietly sat down at a local lunch
counfe} and asked to be served. The sit-in movement was launched. and
Thereaffer spread rapidly all over the South and to the rest of the
naflon. |

Ihtfially the activists were well-dreésed young, middle class
Slacks. High school blacks Jjoined the college students by the second
day, abd white students by the third day. The chronlcler of the student
movemeﬁf, Jack Newfield,G'views Greensboro;as the Inspiration for the
Free Sﬁeech Movement at Berkeley (!1964), TQe teach-ins, and the whole
host of activities which followed in the décade of the sixties.

The organization growing out of the sif—lns was the Student Non-
VlolenT Coordinating Committee. Led by John Lewls, the organization
was co%miffed initially to passive reéfS¥édce in order to illustrate
5. 1ibid., pp. 24-25

6. Newfield, Jack, A Prophetic Minority, Signet Books, 1301 Avenue of
The Amer!cas, New‘York N. Y. 10019, 1966, p. 44 :

. =0



10

continuing injustices. The election of Stokely Carmichael in 1966 to
Ieadership of SNCC marks an important +urning point In the black student
movemenf. Anti-white feeling had grown, and the new leaders insisted on
"...+hé necessity of Independent black polﬂflcal, economic, and cultural
insfifgflons."7 The erosion of the civil eighfs movement's commitment
to non-violence had reverberations in campds protest. Militancy in-
creased in Southern black colleges In 1966 and 1967.5
Tbe President's Commission on Campus Qnresf points cut that 50% of
blacks%af?ending college today are enrollei in the 123 predominantly
black ?nsfifuflons. These institutions aré perenially underfunded, and
sfrong;recommendaflons to correct this siTQafion, follow in the report.
Liffle%af+en+lon Is glven to the junior coileges, who are perhaps best
equlppéd to pick up the growing numbers of blécks determined to obtain
a hlghér education. Very fine arguments can be presented to seek ex-
cellenée In éither predominantly black or predominantly white educational
Insfifgflons. Also to the point of the naflon's concerns may be to see
if +hose Iinstitutions, presently Infegrafed, will provide information

relafive to American youth needs. §

The problem of black-white relations Ps peculiar to the United

S+afes. Joseph A. Califano, Jr. in a cross-narional study, noted the

5

absence of racltal tenslons in universitles Invesflgafed except In the

l

Unifed Sfafes. He warns, "The exfraordlnarily explosive and complicating

nafure of the black-white situation on the %merican campuses and among
Amertc§n youth should not be underesﬂmafed."9

i

7. Reéorf op. clit., Chap. 1, p. 27
8. Newfleld op. cit., p. 75

9. Califano, Joseph A., Jr., The Student Revolufion, A Global Confronfa-
+ion, W. W. Norton & Co., Inc., New York, I970, p. 59

s §

§

?



Iﬁcreased political consciousness of black youth also is evident
from Tﬁe nature and quantity of high school protest. Sporadic outbreaks
were eéldenced In urban schools beginning In 1967. Protest escafafed
‘fﬁifébé—69 and virtually spilled over In 1969-70 concomitant with the
planhed moratoria and spontaneous erupfionsi In summarizing high school
profesf by biack students, the Ta;;~Force nofed "Both middle- and lower-
class youfh participate In such protests, offen with the active support
of +helr parents and local community organizaflon."! The Task .Force
furfher states, "Although interracial violence continues In varying in-
+ensi+y5 black and white students occasiona!ly, demonstrate more solidar-

H
W

ity Thah they have In the past.' The klnés of issues involved, the

dlrecfl?n and content of the movement need %o be understood. Demands

'.( T
for separatism warrant careful investigation.

Il ldentity

Unéersfandlng the concerns of black you+h requires some background
knowledés of the problems common to all blaék Americans. Social scien-
tists and Jjournalists are giving Increasing a++en+lon to the psychologi-
cal problem, or specificaily, the crisis ofiself Identity posed by growing
up black in the United States. Reports of g conferance at Tufts Univer-

12

sity, Bosfon, publlshed in Negro Self—Concqp? gives attention to identity

ey

problems in pre-school and early school yeajs. The importance of self-

concept: ‘Is clearly established. i
| ’ |
|

10. Skélnick, op. cit., p. 167
1. fb%d - |

fZ}TﬁNé%Fo Self-Concept, Implications for School and Citizenship,
Mc%raw—Hlll, New York, (965

. Re
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Perhaps James Baldwin states the problem best. In reference to the

;

people ?ho somehow manags to avoid all the ﬁiffails of growing up in the
urban g%effo, Baldwin says, "They work in Tﬁe white man's world all day
and com% home in the evening to this fetid block. They strugglie to instill
in ?hel} children some private sense of honor or dignity which will help
the chi%d to survive. This means, of course, that they must struggle,

sfolldl&, incessantly, to keep this sense alive in themselves, in spite
i

of the Jnsulfs, the indifference, and the cruelty they are certain to en-
counfer in Their working day....Such frusfrafion, so long endured is

drivingisfrong, admirable men and women whose only crime is color to the

very ga}es of paranoia."l3 The effort to cope with the dally insult to

one's sense of personal worth obviously mus+ have a bearing on subsequent
aff!fudes and behavior. Without prefending any expertise in personality
developmen+ it is eminenfly clear that as lndivlduals and as a group,
the answer to the question "Who Am 12" will: be crucial to understanding
the people Involved in current social and polifical movements .

Eldrldge Cleaver discusses political manlfesfafions of the problem
at the group level. "Self-hatred takes many forms....Ethnic self-hate
is evenémore difficult (than individual)¥* to detect. But in American

Negroes; this ethnic self-hatred often takes the bizarre form of a
racial %eafh-wlsh, with many and elusive manifestations. Ironically, it
provid%s much of the impetus behind.the motivations of integration. And
the afﬁempf to suppress or deny such drives?fn'one's phyche leads many

Americin Negrees to become ostentatious sepéraflonlsfs, Black Muslims,

* Edifor insert

13. Baldwln, James, Nobody Knows MyﬁName, The Dial Press, N. Y., 1961,

. =3
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and bacR—fo—Africa advoca't'es."I4

At the individual level, Martin Luther King's concern is expressed
for fheiyoufh. "One of the most serious effects of the Negro's damaged
ego has;been his frequent loss of respect for himself and for other
Negroes. nl5 King notes that many older b!acks and some younger blacks
as welléhave suffered so many defeats that méfivaffon Is now absent.
"But there is a host of Negro youth who sfil? have the will and the
capacify to achieve excellence in their vari%us fields of endeavor.
Doors of opportunity are gradually opening....The great challenge is to
prepare ourselves to enter these doors as +hey open." nl6

Alyin F. Pou,lssatn't','7 psychiatrist, dﬁscusses negative self-esteem
and sup?ressed rage in terms of adult manifésfafions. He outlines alter-
native &eans of expressing the rage as channeling it to either competitive
evenfs,éor by identification with the oppressor. A third alternative is
idenflf?cafion with persons, objectively Iike themselves, such as Malcolm
X, and %he fourth outbursts in violence. Which alternative a particular
%ndividhal is likely to choose is undeflned;

The problem of coping with a black idenfify evidentally begins at a
very early age and is never absent on into adulfhood. Attempts to re-
solve +he problem are approached by various;fhinkers at both the individual

7

level Qnd the group level. Differential means of resolving the dilemma

14. Cleaver, Eldridge, Soul On lce, McGraw—HiIl Book Co., N. Y., 1968,
pp. 100-01 ;

15. Kﬁng, Martin Luther, Jr., Where Do We ép From Here?, A Bantam Book,
Harper & Row, N. Y., 1967, p. 146 {

? ;-
6. iSid p. 149 §
i7. Daly, Charles U., ed., Urban Violence, the University of Chicago
Cenfer for Policy Study, Univ. of f Chicago Press, 1969, selection by
Pouissaint, Alvin F., "The Psychology of a Minority Group With Im-
p!lcafion for Social Action," pp"SZ =33

2 . <d

!
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are In évidence. The pervasive ever-recurrjng problem lays a framework
for undérsfandlng the demands and campaignsifo uplift the morale of a

whole group In toto as a means to absolve dIffICulfies of a conglommera-
+ion of;individua!s. Political manifesfafions of the problem are rooted

in black thinkers of the past.

!
i

111 Intel lectual Roots

Tw% strains of thought can be identified over time in the |iterature
on b!aék protest. One theme running through black intellectual thought
sfresse; Integration, +he other, separafism; The more.radical separatist
prograﬁs advocate "back to Africa" kinds of solutions or seek separate
geograéhic units within the United States. The "separate but equal" kinds
of argdmenfs also may be subsumed under this intellectual strain.

Th% roofsbof separatism appear very ea%ly in black political thought.
The Am%rlcan Colontzation Scciety founded b% Martin Delaney, appeared in
the mii-ninefeenfh cenfury. Before the Civ?l War, serious consideration
was giéen to the problem in conjunction wifé asking fof U. S. support for

emigraﬁion of blacks to Liberia. Augustus Washingfon, in a letter to the

New Yoék Daily Tribune, June 9 and 10, I851'é speaks to this notion. "He

who would not rather live anywhere in earfh ir freedom than in this country
in soclai and political degradation, has nof attalned half the dignity of

his madhood. | hope our Government wilil jusfly recognize the independence
? _
of Libéria, establish that line of steamers, and thus give Africa a rein-

i f
forcement of 10,000 men per annum instead of 400,m'8

H

‘,‘ .
18 Storing, Herbert J., ed., What Country Have 1? Political Writings by
Black Americans, St. Martin's Press, N. Y., (970, selection by
Washington, Augustus, "African Colonizafion--Bv—A Man of Color", p. 25

!

i
i
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Marcus Garvey and his Back to Africa Movemenf in the 1920's demon-
strate fhe same theme of separatism In the Twenfiefh century. An early
precursor of Black Power, Garvey spoke to black pride, race dignity, and
polifical and economic cooperation and confrol. ", ..a West Indian of

magnefic appeal, (he)* brought to Harlem's masses a doctrine of emancipa-

tion +hrough separatism--' back to Africa' ..,.His movements brought parades
and uniforms and excitement to the streets of Harlem.,' 119 Garvey attracted
w1despread interest and sympathy from millions of blacks in answer to
edicts such as, "...we are calling upon the fOur hundi-ed mi!lion Negroes

of the &orld to take a decided stand, a defermined stand, that we shatll

occupy a firm position; that position shOuld be an emancipated race and a

free na+ion of our own. We are determined +ha+ we shall have a free

counfry, we are determined that we shali have a flag, we are determined

that we shall have a government, second to none in the worid." 120

The most recent form of separatist fhemes are found in the |iterature

and prOQrams of the nation of lIsiam. ihe Biack Mus!|ims advocate complete

physical separatlion of the races and seek a iseparate geographic entity
z

which evenfually would be independent of whifes-—socially, politically,
1
and ecqnomically. The extraordinary success of the Muslims in re-habili-

fafinglprisoners and addicts and placing;fhém In rural occupations attests
. 1 .

to an Jndersfanding of the ldentity crisis,{even If the political pro-

grams éppear-unrealisfic. |

id Edifér insert

19. Fullinwider, S. P., The Mind and Mood of Black America, The Dorsey
Press, Homewood, |11, 1969, p. 25

20. Granf Joanne, ed., Black Protest, selecfion by Garvey, Marcus, "The
Philosophy of Marcus Garvey," Fawce++ Publications., lnc., Greenwich,
Columbia, 1968, p. 201

26
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Amo%g the more moderate leadership, buféneverfheiess, separatist in
nature, ﬁs Booker T. Washington. There seems to be some arqument presently
in hisfo;ical interpretations as to how much:of Washington's nhilosophy
was |n+ellec+ual conviction and how much expeduenf for the times in which
he Isved@ It is clear that Washington accepfed American culture and con-
comifanf}y materialism, and encouraged blacks to start learning how to ad-
vance ec;nomically. In his famous address at Atlanta, Washington advised,
"No raceican prosper till it learns that there is as much dignity in tilling

i

a field %s in writing a poem. It isiat the bottom of life we must beqin
and not %T t+he top. MNor should we permit our grievances to overshadow our .
opporTun%Ties."ZI

The%"waif and see'" or "improve and Things will qget better' is tne part
which mo?ern militants find so galling. 'Caréichael and Hamilton do a searing
account bf the Tuskegee faith in Chapter VI éf Black Power.22 And yet Storing

| }
points ouf "Washington's acceptarice of an 'équal but separate' status for

blacks seems agaln not unreasonable to many blacks disiilusioned wnfh 'inte-

gration' gand doubtful about its political and moral implications. Washing-
| 3

ton's pﬁinciples of education, beginning wifﬁ training to meet the immediate
| |

needs oﬁ earning a living and domestic economy and broadening out to moral

and Iib%ral education, are seen to have rela&ance +o some of the educational
problem% t+hat our school> have yef‘fo solve.‘:'23
are bacé where we started, except that the commitment is renewed--this time
with loée. |

I+ seems at times as if we

.f

21. STorInq, op. cit., selection by Washlnq#on, Booker, T., "Atlanta
Exposition Address, " P 60

22, Ca%michael Stokeley and Hami lton, Churles V., Biack Power: The
Polifics of Liberation, Vintage Books, New York, 1967, Chap. VI,

pp 122-145

?

qurunq, op. cit. pp. 57-58 )
|
i
l

<
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Aésecond strain of thought running through the literature by black

Americans is the general theme we shall call integration. The term

ifselfihas shifted in meaning to those concérned with it over time, but

l

it generally applies to the thinking of +he majority of blacks, who have

decided to come to some kind of terms with Iivnnq in America.

\

Tﬁe black abolitionist Frederick Douglass abhorred the American

Coloniéaflon Society and all it stcod for. -Douglass was among the early

iraised, chaltenging Americe to live up to her own principles. In

5 i

a Fourfh of July address on slavery in 1852, he speiled out much of what
| _

we hea% dail!y today on the treatment of black Americans. "Whether we

voices

turn +6 the declarations of the past, or +o:+he professions of the pres-

v

ent, The conduc+ of the nation seems equally hideous and revolting.

Americ? is false to the past, false to the presenf, and solemnly binds

n24

herself to be false to the future." Alfhpugh, viewing the UnITed

States{as the white man's country, and blacks as Abraham Lincoln's "step-

childrén," Douglass, nevertheless, insisted on full political equality.

T?e towering intellect spanning severah generations, and at odds
]
with Booker T. Washington, is W. E. B. Du Bois. His intellectual devel-

opmentifrom the period 1897 into the l950fs§has been the subject of much
scholarly inguiry. Contradictory elements found in Du Bois's work are

not un&sual for one who lived and worked +hrough so many social and

I

polifigal movements. At the risk of over-simpliflcafion, Il rely on
i

JoannegGranf to spell out a rather basic difference. '"The Negro protest
§

moved 3n two directions: toward separafion and toward integration. The
two foremos+ Negro leaders were Booker T. Washingfon, who advocated self-

he’n and training for jobs and business +hrough which the Negro could

|
Storing, op. cit., Douglass, Frederick, "Fourth of July Oration,"
pi. 32 i

28 |
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{
become: independent, though socially useful; and W. E. B. Du Bois, who
also sfressed education, . but whose ultimate goal was integration of the

25 The goals of the

Neqro }nfo American society with full equality."
two me%, in the absence of a time overliay, appear on the surface to
differéradlcally. More meaningful distinctions between these two giahfs
of bla;k thought will be made shortiy in TSrms of tactics.

T% return to the discussion of integration as a goal, an older word
used i% this context is assimilation, meaning racial amalgamation. "The
focus,%polifically, legally, socially, andéin every other conceivable way,
is on %he Individual human beings, the colo? of their skin being funda-
menfaliy Irrelevant. n26 The recent civil righfs movement or the older
human righfs movements all presume an end +o color consciousness. Racial

)
amalgamafion as a goal per se is not crucial, but rather a natural occur-

rence %ollowing from normal daily living in an Integrated setting.

T%e meaning of integration has undergohe another shift with the
growfhgof milltancy. 1t can be described a§ a rather frank admission of
cerfain differences in interests, which alfhough ideally should not. be,
in facf are, based on race. | have heard }f referred to in my own ex-
perienee as "the salad bowl" 1'heory.27 Th%'nofion is explained to mean .
a good:salad has different colored vegefab!%s mixed together to be appe-
T!zinggand enjoyable. Storing explains it ;s, "...the more recent think-
ing isiin the directlon of integration in T}emore precise sense of

makingia whole out of parts that are and remain disflncf."za The new

25. Gran+ op. cit., p. 175

26. S+oring, op. cit., p. 4

27, l)give credit for this terminology fo | Dr. William H. Moore, black

author and educator, with whom | had the pleasure to work for one
aCademic year.

28. SToring, op. cit. p. 5

. &3
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meaning of integration Is not to be consfruéd as more than superfi-
cially separatist, but rather a dtsfinéfioﬁ of dignity.

The Task Force points out it Is misleaéing to assume that the acd-
vocafee of black separatism are retreating %rom confrontation pglifics
on +he§lssue of integration. This line of ;hinking of course, harks
back to Washington, but with the tactics of Du Bols. "I+ also fails +o
apprecﬁafe the fact that biack protest now éims, at least in theory, at
a Transformafion of American institutions rafher than inclusion into
+hem."%9 The theoretical change in the meanlng of integration finally
comes fo grips with the problem of identity.at the individual level with-
out eséapism at the group level. It also mey provide the necessary !ink
befweeﬁ the black and white student mevemenfs who share a concern for
racismgand who share a set of values commlf%ed to honesty. Here then is

! |
the real crux of the movement for the 1970's, and it is this notion that
the présenf study hopes to monitor. §

1

v Tactics

]
! i

At Lo ey Ly S St o

Tﬁe two strains of thought toward sepaTafism and toward integration
are cross -cut by 1w> modes of actions recommended by the leadership.
One se+ of leaders advocates direct acfion,;offen militancy, and more re-
cenflylconfronfaflon. The rea! functional Value of the "black rage" pro-

Jecfedfby each of these leaders has been in the context of the identity

crlsis. A very +ough unafraid, male !mage has been projected to the
youth, whlch whether intended or not, is +he real contribution of the
presenﬁ militants. ;

A isecond set of leaders spoke in the pesf to self-help and

29. Skolnick, cp. cit., p. 16l

30
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individualism, wh'!'ch more recently has infe}nalized Into seeking a dis-
Tincfl?e black culture. Some intellects se;k to establish liaison with
the Aféican past or with Isiam. Others Sumﬁarily reject this identity
and seek to verify a distinctive life sfyle in America that is uniquely
"black." This includes the literature on soul", certainiy the music
assocnafed with jazz and blues, and the currenf rhetoric, "you have to
be black to understand the black experienceu"

Early Ieaders embody both modes of acfion and thelr tactics suggest
that +ﬁe choice has more to do with personalify than with goals. Freder-
fck Doéglass fcught slavery and the American Colonization Society with

equal fervor. Booker T. Washington, the architect of patience and com-
promisé (or self-help), assumed leadership of the movement in the late
] .

ninefeénfh century. "Washington had the confidence of white politicians
and philanfhropisfs in the North, and this gave him control over the

appoinfmenfs of Negroes to political jobs ahd over the flow of funds into

n30

|
the coffers of Negro educational lnsfifufions. It also brought him

2

into flerce competition with Du Bois. z

"As Washington preached the doctrine o% separation of the races, and

both qufh and South adopted segregation lars, Du Bois pursued equality

Through agifafion."s'

] .
of fhelNAACP and a successful editor of +he NAACP journal Crisis. Both

men we%e concerned with education for blackichlldren. Distinctions are

Du Bois was part of *he Niagara Movement, a founder

often @ade that Washington focused on The.masses, while Du Bois's con-
cern w%s for the "talented tenth.". Equally%evidenf, is the difference in

I .

tactics. Du Bois believed in confrontation politics. Washington's style
1 i
!

30. Fullinwider, op. cit. p. 66

[
i

31. G%anf, op. cit., p. 177

£
<

[
!
i

i
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5. !

was reticent. In retrospect, differences in goals in the long run proba-
bly weﬁe not too distinct. Washington's evén?ual goal in theory should

lead f% an integrated society based on equail?y.

Tde official goal of the NAACP always has been In+egra+lon. Tactlics

have bden In the legalistic framework but on the scale of the test case
- i N .
which would be categorized as direct action. The success of the impor-

tant légal-consfi?uflonal principles won by the NAACP made possible the:
i

emergeﬁce of the charismatic leader the Reverend Dr. Martin Luther King.

As a Iéader and as a person, Dr. King's sheér brilliance as a political
i {

sfrafeéisf should not be overlooked. His vélume Where Do We Go From Here?
; !

spellsjouf the logic of coalition strategy ?nd adds a dimension to the man

i

32

usualli not noted In his biographies.

D;. King's rationale for confronfaflon%pollflcs Is discussed in his
! ‘
classic "Letter from Birmingham Jail."” "We; know through painful exper-

ience fhaf freedom is never volun?érlly given by the oppressor; It must be
t

demandéd by the oppressed. Frankly, | haVegye+ t+o engage in a dlreéf—
acfion%campaign that was 'well timed' in +h; view of those who have not
suffer%d unduly from the disease of segrega}lon. For years now | have
heard %he word 'Wait!' |t rings in the eaf of every Negro with plercing
famlll%ri*y. This 'Wait!' has almost always meant 'Never.! We must come
to see% with one of our distinguished JurI#?s, that 'justice too long de-
m33  as pr. King ﬁs cut down in 1968, i+ is ironic

t

layed ?s Justice denied.
that fbe movement Is already shifting away from Integration per se.
Dlrecfiac+ion tactics are not abandoned, but rather the shift is in goals.

The rhetoric becomes black 'self—de?ermlnaqion.ﬂ

32.

King, Martin Luther, Jr., Where Do We iGo From Here?, A Bantam Book,
Harper & Row, New York :

S
J

toring, op. ¢it., King, Martin Luthern, Jr. "Letter From Birmingham
all," p. 120
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{
]

Mélcolm X, Eldridge Cleaver, Stokely Cérmichael, and Huey Newton
all spéak in one context or another to coal?fion politics with emphasis
on cooperation among the young. But it is the "salad bow!" theory.

Coallition politics are to follow the drive }or black unity. Bargaining,
. e i
qulte élearly only can be done successfullygwhen one is bargaining from

a posffion ot strength. Hope is seen amongifhe white youth.
'C%rmichael and Hami |ton sbe!l it out a$, "Black Power therefore has
no conﬁofafion of 'go it alone.' Black Power simply says: enter coali-

tions onIy affer you are able to 'stand on your own.' Black Power seeks
!

to correct the approach to dependency, to remove that dependency, and to
¢ ;

esfablﬁsh a viable psychological, political, and social base upor which

the bléck community can function to meet its needs."34 The tactics are

4 |
K
i !

Du Bolé, the goal reminiscent of WaShingfoni only the time is sooner.

i
i

H%ey Newton, minister of the Black Pan#hers, spells the notion out
blunfly in answer to a question on coalifiohs with predominantly white
groups; "We have an alllance with the Peacé and Freedom Party. 32 The
Peace and Freedom Party has supported our program in full and this is
the criterion for a coalition with the black revolutionary group. |If

they had not supported our program in full,{then we would not have seen

any reason to make an alliance with them, because we are The reality of

tThe oppression....Therefore we should decide what measures and what tools

and thf programs to use to become |iberated. Many of the young white
{ S

revolu%lonar!es realize this and | see no réascn'nof to have a coaiition
n36 '

with them.

!

34. Carmichael & Hamilton, op. cit. p 8! ;

35. ThIs is the party from which Eldridge Cleaver ran for President of
+he United States in 1968.

Young, Richard P., ed., Roots of Rebellion, "Huey Newton Talks to
er Movement,' Harper & Row, New York,; 1970, pp. 376-7

33 |
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Séholars differ over exactly what the final thinking was of Malcolm

X. Sf&ring views Malcolm as murdered when he was stiil thinking through
his Infellecfual position. He does state a+ one point in a speech, 'We
witl work with anybody, anywhere, at any Time, who Is genuinely interested

in Tackllng the problem head-on, nonvlolenf!y, as long as the enemy is
’ ,
nonvioﬁenf, but violent when the enemy gefs%violenf."37

Oﬂe of the great admirers of Malcolm ngas Eldridge Cleaver. Both

receiv%d much of their education in prison.' Despite associations of "gut"

Ianguade with Cleaver, he went on to develop his own considerable talent

to a d%gree of eloquence. The following probably best expresses the
i !
marriage of goals and tactics In the future, for the youth.

"At times of fundamental soclal change, such as the era in which we

live, ﬁf Is easy to be deceived by the onruéh of events, beguiled by the
! %
cravin§ for social stability into misfaktngifranslfory phenomena for en-

during reallfy. The strength and permanenc? of "white backlash" in

America Is Just such an illusion. However puch this rear-guard action
) i

might seem to grow in strength, the initliative, and the future, rest with
! {

i ! :
those qhifes and blacks who have !iberated ﬁhemselves from the master/stave

syndrome rome. And these are to be found mainly, among the you‘fh.38

)

% \ A Movement In Motion
i
\

T?e foregoing survey of the growing li&erafure on black Americans

demonsTrafes that protest activity, the urge to be separate from the

largerisocliety, concern with seeking an idenf:fy of one kind or another--

37. Storing, op. cit., Malcolm X, "The Balliot or the Bullet," p. 16!

38. Cléaver, Eldridge, Soul On lce, McGraw-Hill Book Co., New York,
1968, pp. 66-67 |

{
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all are nofhlng new in the black experience. The Important difference

which concerns us today 1s the momentum galned in the current movement.

Brown Q. Topeka39 Is close to two decades old. A whole generation has
grown @p, a few living the new experience, but many believing In it--

one moﬁe time.
j
The terminology of the broad movement has shifted from civil rights,

which had been largely directed to favorable iegislation, judicial deci-
sions and the implementation thereof, to black power and the politics of
llberatlon. Sfokely Carmlchael and Charles V. Harmilton state, "...Black

Pover means that black people see +hemselves as part of a new force, some-
|
times called the 'Third World,' that we see our struggle as closely re-

lated ?o liberation struggles around the world n40 The shift is also

'l

geographic. The locus of the civil rights movemen# had been the American

Soufh.% The liberation movement centers priharlly in the urban ghettos of
{ i
i

the Norfh and West. %

A t+hird shift is also noted in the cIass bases of the black libera-

tion movemenf. A task force report submlfled to the National Commission
!

on +he§Causes and Prevention of Violence notes, "The civil rights movement

)

was largely middle-class and interracial. The liberation movement
aflempfs to integrate middle and lower class elements in reJecflon of

white leadershlp.4' Fourth, tactics also have shifted from emphasis on

"nonvlolence and passive resistance'" to "self—defense and freedom by any

i i
i '
; :

39, 347 U.S. 483,74 S Ct. 686, 98 L. Ed. é?S (1954). The reference is
to the Supreme Court declsnon orderlng desegration of schools at all
levels of education.

PN,

|
40. Carmlchael Stokely ana Hamilton, Phaqles V., Black Power, Vintage,
New York, |967 p. XxI

s

41, Skolnlck Jerome H., Director, Task Force on Violent Aspects of

Protest and Confrontation of the Natidnal Commission on the Causes
and Prevention of Violence, The Politics of Protest, Clarion, New
York, N. Y. 10020, 1969, P. 130

| 35
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means éecessary.“ :
Y%ufh concerns have undergone Important changes. Militant leaders
have p%onounced the general civil rights movement dead and have heralded
a new éhasg beginning, of self deferminafioﬁ and black rebellion. The
Newswee?k43 survey of attitudes of black Americans in 1969 pinpoints the
highes% percent of disaffected to be among the under-thirty black popuia-
tion of the NorTh. Over one-fourth favoredés:%fing up a separate black
naflon!wifhun the United States and close +g one-third did noi consider
Americ% worth fighting for. The group was hot separated by education.

SQVeral broad themes relating to self-concept, goals, +ac+i¢s——

have been developed thus far of sfgnificancs to the black student move-
ment. Blmporfanf questions have been raised. What progress has been made
i :

in thelsearch for an ldentity? |s the direction of the movement essen-

tiallyiseparatist in nature? What choice of tactics is likely to be

elecfed to pursue a particular set of goals7 What ara the relationships
befwee¢ personality, social background, goa's, and tactics? Finally,

what Is the extent of disorientation to The American political system?

a ‘
Interest in answers to these questions Invi#es a formal research design.

. SO € o A B £ S bt AT A

|
2. i;ﬂd.

o 43. NEwsweek, op. cit.
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CHAPTER 2 -- THE RESEARCH DESIGN AND PROCEDURE

| Deslign and Verification of the Questionnaire

] Research In Operation
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Chapter 2

The problems discussed so far, and the questions posed by the
literature reviewed--together provide a framework within which to select
proper measures to probe into the behavioral differences among black
students. His opinions of himself, his attitudes toward the larger
society, his lliklihood to take action, all form a nucleus from which to
construct a proper questionnaire. The measures of social background
di fferences present In any large group were added as standard variables
of Importance in determination of human behavior. Correlations were
sought among the variety of attitudes, behavior, social characteristics,
|ife experiences, and so forth.

The objective In establishing a meaningful.sequence of relationships
is to better understand the educational needs of black college students.
The presumption Is that race alone is an insufficient criterion for under-
sfanding the problems of Ind]vidual blacks, who are toco often lumped to-
gether In one undifferentiated mass. Pfecise knowledge of differences
among blacks, rather than obvious similarities, should enable educators to
plan better for current needs and to anticipate wisely, future problams.

To achieve the goal to explain differences among black students and
to avoid generalizations thaTt may hold true for all students sharing
other characteristics not including race, a white control group was added
to the broad study. The interview instrument was designed with the plan
In mind that questions should be framed In a manner suitable for re-
sponses regardless of race. The first section of this chapter provides
the rationale, description, and verification of the questionnaire.

Secondly, the method of administering the questionnaire is described

Q
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and the sampling procedure is explained. Last, the method of data analysis

Is explained.

! Design and Verification of the Questionnaire

Deve lopment of the major data gafherihg instrument took place in the
early moaths of 1970. The final instrument was in shape by June. See
Appendix A tor the complete instrument. Explanation, validation, and the
rationale of the questionnaire fol low.

Questions are raised in much of the literature which suggest that
attitudes toward existing institutions and feeling of ability to effect
change are relevant to political beHavior. Charles Silberman states, "The
Negro's sel f-esteem suffers not only from the hurts of discrimination, but
also from hls sense of powerlessness and impotence, his conviction that
whites control every‘fhing..."l Charles Hamilton argues that "Black Power
must ...deal with the obviously growing alienation of black people and
thelr distrust of the institutions of this sociefy."2 Joel D. Aberbach
has devised a measure of political alienation in terms of interpersonal

trust and sense of efficacy. His study concludes that "...there is in-

ferential material to support the notion that the powertess are hostile

to local au‘i‘horlﬂes..."3
The data gathering instrument was designed to investigate each of

the phenomena thought to be related to political attitudes and one form

I. Silberman, Chartes E., Crisis in Black and White, Vintage, Random
House, New York, 1964, p. 115

2. Hamilton, Charles V., "An Advocate of Black Power Defines It (1968)",
in Wagstaff, Thomas, ed., Black Power: The Radical! Response to
White America, Glencoe Press, Beverly Hills, 1969, p. 126

Aberbach, Joel D., "Allenation and Political Behavior, " American
Political Science Review, March, 1969, p. 98
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of political behavior--protest activity. Included in the instrument are
sets of questions on social characteristics of respondents, attitudes to-
ward self, *rust in people, feelings of personal and pol!itical efficacy,
and orientation to existing institutions. One section specifically in-
quires as to degree and kind of political participation in relation to
protest activity.

Initially the interviewer gafhéred a social profile (Section |) of
the interviewee by posing routine qﬁes?lons of age, marital status, length
of residence, type of ne(ghborhood,:income, religion, etc. A question
was posed in this section to establish the interviewee's perception of
social class.

Measures of trust in other people, sense of personal competence, and
feelings of political efficacy were selected as dependable indicators of
human differences. Both the measures of trust and personal competence
were of a forced choice (either/or) nature. Measures of political efficacy
were on a | to 5 scale.

Section 3 of the Instrument includes the Personal Competence (Campbeil,
et.al,, 1960) set of seven questions. These have been used in severa! ISR —
studles to establish |inks between personality and political behavior.

The notion of competence is defined as a '"feeling of mastery over the self
and the environmen'l'."4 The construct validity cf the Personal Competence
Scale is supported by consistent replications in eleéfion studies. Per-
sonal competence also has been shown to correlate with trust in people.5

The three questions on Trust in People (Section 3) were applied fo a
nationwide sample by ISR. Correlations with efficacious political attitudes

4. Robinson and Shaver, Measures of Soclal Psychological Attitudes, RS,
Chap. 3, p. 108

@ 5. 1ibid., Chap. 8, p. 530
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are Impressive.

Political efflicacy, or "the feeling that political and social change
Is possible, and that the individual citizen can play a part In bringing
about this changé,"6 has been shown to ccrrelate with level of participa-
tion In voting behavior studies. The political efficacy scale (Campbell,

et. al., The Voter Decides, Evanston, lilinois, Row, Peterson and Company,

I954)7 was rephrased and applied to college (Section 2-Handout A) and
community (Section 4-Handout C), the foci of this study.

The Increasing amount of raclal conflict In American col leges and
universities, prompted attention to this phenomenon both in relation to
student attltudes and behavior. The assumption was that protest activity
may be sparked by a number of perceived social ills. The goals of protest
activity may, nevertheless, differ.-in terms of desires to effect change
within the existing society or to accumulate sufficient power to remove
a specified group from the context and control of the existing soclety.
Or, Is the goal essentially separatist or integrative in nature? The
reality of either goal Is not the question here, but rather the perception
of what may be accomplished.

For purposes of analysis, separaffsm is assumed to Include a separate
and distinct geographic entlity such as is advocated by the Black Mus!ims.
The notion further includes the rhetoric of "self-determination,' meaning
a minimum (if any) soclal contact between the races and complete economic
and political control of black communities, wherever they exist, by

blacks.

6. Robinson, Rusk and Read, Measures of Pollitical Attitudes, ISR.
Chap. 12, p. 459

7. ibld., p. 460
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In the educational context, separatism |s presumed to mean a separ-
ate and distinct black curricula, created, directed and taught by blacks.
Questions were designed to pick up white extremists as well, who wculd
also give lip service to the informal notion of complete separation of
communities by race.

Integration, on the other hand, is assumed to mean significant re-
structuring of existing institutions to eliminate racial bias. This
would include falr housing, fair employment, pub!ic accommodations, and
equal educational opportunities.

It was assumed that the Infegrafibnlsf would prefer a free and open
housing market where individuals could chéose neighborhood and type of
dwelling to suit their particular needﬁ. In employment, It is assumed
that the integrationist would prefer equal opportunities ir an cpen job
market. Although compliance with public accommodatinns legislation has
been good in both the North and South, it is assumed that white and biack
extremists would prefer separatism in this area.

In education, it is presumed that the integrationist would not ob-
ject to a few courses focusing totally on black Americans for cultural
enrichment, but would object to a black studies major as irrelevant to
the reality of American life.8 It is further presumed that the integra-
tionist would prefer that the contributions of black Ameriéans to history,
Iiferafqre, science, art, and music would be yrutinely included where
relevant in any course.

Questions in the area of voting rights were excluded from this study.
The presumption was that the average respondent would be below voting age
8. This point of view has been expressed by black economist, W. Arthur

Lewis, "The Road to the Top is Through Higher Educaticon - Not Black
Studies,”" The New York Times Magazine, May |1, 1969.
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at the time of the study and not be able to clearly distinguish between
pariicipation and boycott of electoral politics.

The statements on separatism=-integration were posed in mixed order
as shown In the Interview instrument under Section 2, Handout B reiating
to the educational context, and Section 4, Handout D relating to general
attitudes. The two sets of statements. were validated by extracting them
from the interview instrument and presenting them to a Political Science
class (N=58) to check ir. arnal consistency of response agreement. State-
ments were re-phrased where no-match responses exceéded seven.

Political participation in terms of protest or counter-protest
activity is investigated in Section 5. Given that we are in a period of
rapid social change where conventional values are Increasingly challenged,
it follows that brcad agreement on methods no longer exists. Protestors
have moved 1o unconverntional methods to express grievances. These in-
clude moving the argument to the street, use of obscenities, destruction
of property, fire-bombing, and refusal to conform to the usual decorum in
courtroom procedures.

The Participation Scale (Section 5) is an original attempt to differ-
entiate between types of protest activity in which college students wéuld
be likely to parfgcipafe. It is framed in terms of escalating degrees of
intensity of acfiblsm, first in terms of activity already performed, and
second in terms of activity respondent would be willing to perform. Re-
sponses fall in "yes," '"no," or "don't know" categories. Total sample re-
sponses are reported in Chapter 3.

The New Left Scale (Section 6)'designad at Columbia (Christie, et al,

1969)7 s directed measurement of discontent with the existing soclal

9. Robinson and Shaver, op. cit., Chap. 6, pp. 388-39]
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order. The scale was specifically deveioped to monitor attitudes of
college students. Thepi§h'commen+ary was satisfactory in terms of small
sample validity and Internal consistency. A Likert-scale format was used
from | to 7.

The complete scale has 62 items, pro- and anti-Left. | have ex-
fracted |5 ttems (9 pro-Left, 6 anti-Left) of pertinence to this study
(Section 6). These include orientations to existing institutions as well
as alternative methods of political participation. Some statements were
rephrased In more simple language. Measurement of Intensity follows the
interview format on a | to 5 scale.

Open-ended questions were posed in several sections of the interview.
The interviewee was asked to characterize his Integration experience In
Section |, personal influence at the collegé in Section 2, and kinds of
Issues and protest activities in Section 5. Section 7 was all open-ended.
The Interviewee was anlfed to discuss his likes and dislikes about the
St. Louls area, his likes and dislikes about the coliege, and his evalua-
tion In general of educational opportunities in the St. Louis area. He
further was asked to characterize race relations locally and to describe
the ldeal.place to live. The rationale for this part of the instrument
was an attempt to define orientations to the community, which might serve
as a bulilding block to Improve race relations.

Section 8 of the interview Instrument asks the Interviewer to note
his observation of reSpéndenf's personal appearance. The rationale for
sk'n color differentiation Is to determine whether or not the color caste
system is still relevant to black Americans.

The overall design of the questionnaire was to alternate oral and

written parts of the Interview to avoid fatigue or boredom.
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Non-controversial kinds of questions were at the beginning of the interview.
More sensitive Issues were introduced later when it was presumed the inter-
viewer would have established some rapport with the intervie:se. The
interviewers reported no difficulties administering the instrument.

Prior clearance of the instrument was recelved Ey the Depa:tment of
Health, Education, and Welfare. The instrument also was submitted to and
approved by Washington University as appropriate to proper standards of re-

search deal ing with human subjects.

L Research in Operatiocon

Lack of candor characterizes interview situations invoiving people of
di fferent races. The key personne! were selected to avolid race bias. Fro-
Ject Interviewers numbered four, two black--nne male and one female; and
two white--one male and one female;jp Each was carefully selected as to
personality, separately trained in the mechanlcs of interviewing, and
thoroughly coached as to the lmporfance of the projecf.io By and large,
we were able to keep both race and sex constant by our system of setting
. up appointments. Errors in appointmerts by race were corrected on several
occasions by the Interviewers t+hemselves. in two cases. one white male
and one white female were interviewed by the black rmale and black female
Interviewars respectivaly. The interviewers reported ''no problems" in both
cases. Sex was kept constant In all cases but four. One white male was
interviewed by the white female Inferviewer, and three biack females were
interviewed by the black male Intarviewer.

10. | am Indebted for excellent background meteria! to Backstrom, Charles

H. and hursh, Gerald D., Survey Research, Norfhwesfern universi+y
Press, Evanston, 1963
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A random sample of the student population was taken from the first
registration list plus the list of late registrants. Early registration
figures provided by the Offlce of the Regfsfrar indicated 4784 in the first
Iist, plus 563 late registrants for a total of 5347. Ten percent of the
college population was drawn from these lists. The decision to work with
the early lists was based on a probable delay of one month for computer
service in order to obtain the second registration list. No screening was
done between part and full time, or between day and night students. Each
group is viewed as part of the col lege community and therefore as relevant
subjects of inquiry.

Names ware drawn in the amount of 478 from the first registration
Iisf'by pul ling every 10th label from an alphabetical computer print-out of
all names. A list of late regisirants was obtained by checking fee re-.
ceipts and drawing every 10th name to add to the sample. This provided an
additional 56 names for a total of 534. |In some cases, labels on the com-
puter print-out con+alﬁéd only the name and no addrass. We were able to
Iocafe addresses through file records in all caées except two. Thes» names
were deleted from the sample. A letter was constructed to go out to the
remaining students.

The breakdown of the sample population Is shown in Table 2.1 Iden-
tification by race of those iﬁ t+he sample with whom we had no physical con- -
tact was ﬁade largely by address. In a few cases, where addresses were
'incorrgcf or not Informative, identification was decided by names.

R;sponse to the €irst letter was good and sufficient to lead to appoint-
ments for |30.+o 150 people. Telephone contact was initiated at the same
t+ime to recruit iInterviewees where Thé number of scheduled ihferviews was
running low. In that the smallest part of the sample was The black mal2
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Table 2.
Respondent ; (Number) (Percent) |
White male 174 32.7
White female 129 24.2
Black female 128 24.1
Black maie 10l 19.0
Population total 532 100.0 |

group, the earliest and most Intensive efforts were In this category.
Follow up yaﬁ_‘equally intensive, but later, in the white female and black
femaie groups. Some telephone contact and recruitment through classroom
insteructors occurred in the white male group, but efforis were less inten-
sive In This group.

A ~sminder was sent out by mail approximately *wo weeks after Thé
initial letter. For those students who could be identffied by program,
fiier efforts were made by requesting their classroom instructors to en-
courage the student tfo participate. A report form was sent to the instructor
to return to the Project Director. Table 2.2 lilus?rafes the results of the
contact by group.

A total of 303 valid interviews were completed. Appcintments were
made for 46 additional pecile to be interviewed which were not kept. All
potential interviewses received an appointment form eithei~ In person or by
mail to serve as 2 ¢aminder. Thossa who:falled to keep thelir appoinfmen+$.
received a foliow~up note. The rzasons for non-execution of interviewss
varied. In some cases the in?erviewer.cancelled and we were unable to re-
schedule the appq?ﬁfmenfv in other cases where two appointments were made

O
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Table 2.2
Respondent Completed App'ts Made Refused Lost No
Interviews But Not To Be ; Personal Total
Kept Interviewed ‘ Contact

: Made
White Male 78 (45%) 15 (9%) 2 (% 11¢(6%) 68 (39%) 174 (100%)
White Female 8| (63%) 10 (8%) 8 (6%) T (5% 23 (18%) 129 (100%)
Black Female 84 (66%) 1l (9%) 3 (2%) I (0%) 29 (23%) 128 (100%)
Black Male  *60 (60%) 10 C10%) 4 (4%) 6 (6%) 20 (20%) *100 (100%)

*¥61 of 101 respondents were completdéd. One was deleted at interviewer's
suggéstion. Interviewee insisted a 3rd person be present.
and neither kept, we dropped efforts at further contact.

Flat refusals to be interviewed numbered seventeen. Some of these were
received by letter, others by telephone, others in person. Another 25 were
designated lost. Included In this count were Inlfia{ letters returned
wifhoufibelng aal fvered; no record anywhere infdicfricf cross files of the
student; and responses from someone receiving the student's mail that the
student had left town, dropped out of schoel, was drafted, et-. The remain-
der of the sample wiiere no personal fcllow up was made, in many cases was
because the student had no telephone. In the white male group, less
effort was made in that response from the largest group was adequate.

Offlce space arnd facillities were provided for the interviewers by
Forest Park Community College. Three adjacent offices were allocated for
use. Comfortable, quliet surroundings were provided to execute the inter-
views. A number system was used tc¢ guarantee anonymity of the student.
Names of participants subsequently were destroved.

-

All interviews were executed In the period October 5 to November 17,

1970, with the bulk of the interview: complete in the first four weeks.
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Daiiy records were kept of the progress of the project. Each interviewer
received a copy of his scheduie for the next day one day in advance.
Phone numbers were provided whenever possible, to enable the interviewer
to confirm his appolintment and thereby remind interviewees to come. The
schedule was returned to the Project Director the next day, accompanied
with the number of the Interview Instrument or by an explanation why any
one interview was not executed. This enabled us to follow up each missed
appointment and keep records of those completed. The inferviewers?faifh-
fully reported each contact.

At the completion of Tﬁe inferéiews, a code book was designed as the
initial step in processirg the data. Open-ended questions were given
numeric categories after a reading of 80 or 25% of the instruments. Infor-
mation was transferred to data sheets and then key punched on cards by
assistants at Forest Park gollege. All car&s were verified at the district
computer cenTer.. ‘
The NUCROSH cross-tabulation progra&vwas modi fied for use to district
computer storzge facillties. Simple 2—varfable correlations were run with
card con+r§l for race. In order to run more complex correlations, the pro-
Jject was moved to the Washington University computer center. The larger

storage capacity of the Washington facilities allowed us to control for

third and fourth variables. The NUCROS program was used at both centers.

1. Program description and instructions were taken from Janda, Kenneth,
Data Processing, App!ication to Political Research, 2nd ed., North-
wastern Univ., Press, tvanston, 1965, pp. 161-167, Appendix Cl
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Chapter 3

A case study is of value in social science research if the research
site has sufficient similarity to other areas so that hypotheses or re-
commendations are relevant to other institutions. Forest Park Community
Coi lege was selected as a college having general applicability to student
protest, and especially to the concerns of black students. The college
is an urban, two-year Iinstitution, located in a major American city, St.
Lcuis, Missouri. The diversity of *he student body is legion, attracting
as it has a Lroad range of age groups, social classes, and fields of
interest. |In addition, "“he racial composition of Forest Park is 40 to 45%
black, and as such nresents a rare opportunity to study integration at
work.

As author of this research effort, | should explain my role and back-~
ground. | joirmed the faculty of Forest Park in fall 1967 as an iﬁsfrucfor
in Political Science. Some of the observations in this chapter are bésed
on my own experience. Infgresf in the progress of iace relations and in
the educatlonal needs of a fascinating cross section of society, as wall
as the natlonal discontent of college students, followed naturatly from
betng in the midst of it.

The data and tables presented herein 2re based on a random sample of
the student body taken in fall 1970, for use in this project. This chapfér
presents a description of the educational setting in which the col lege
functions, vignettes characterizing composites of students | have known,
qgeneral distribution breakdowns of the data based on a frequency count,

and zin e: planation of the development over time: of The interests of the

researcher.

en
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| The institution

Belief in a free public education for all is a part of the early
American heritage. The amount of time per year and the number of years
that Americans spend in some sort of formal Instruction has tengthened
over time. The technological state demands personnel with special train-
ing. |IT also provides the citizens of the state with increasing amounts
of lefsure time in which to pursue interests not necessarily related to
the means of making a itiving. In either case, anather dimension of educa-
tional opportunit+y has been added by the junior college movement. ‘Growfh
has been so rapid that no one is sure one year how many new colléges will
open the next year.

A public community college receives its financial support from all
three levels of government--national, sféfe, and local. Contributions
from the federat! government normally are‘small and earmarked for specific
outlays, such as building funds. In Missouri, a low tax but anti-tax
state, the state itsclf has not kept up wffh other states in the union,
and dropped from about one-third of the cost of educating the student in
1969-70 to one-fourth in 1970-7:. The Junior Coll=ge District of St. Louis-
St. Louls County relies on the goodwil!l of the local voter where the bulk
of financial support rests.

In Jan&éfy 1971, fhe.college district, not yet ten years old, was
cited by the Col lege Entrance Examination Board as among the nation's
leaders "in offering easily accessible post-secondary education to large
numbers of persons."I Unusual leadership in the person of Dr. Joseph P.

Zosand, President of the Junior College District was a part of the citation.

l. St. Louls Post-wispatch, January 3, 197i
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3

The easy accessibility of the district to black students, which was the
crux of the award, was an obvious reference to Forest Park Community
College, the central clty campus of the multi-college district. On Febru-
ary 16, 1971, the local voters rejected for the second time a bid for a
smal | property tax increase to support the Junior College District. The
money was needed to offset reduced state aid. Enroliment had increased to
over '9,500 total of the three coileges at the time of the tax defeat.

An inquiring reporter for the St. Louls Post-Dispatch, metropolitan

dally,'asked a few voters why they voted against the Junior College Dis-
t+rict. From t+he Forest Park service area, one comment was, "Kids giving
orders all +he time, demanding this, demanding that. And those goddamned
teachers taking i+. If you ask me, it's a lot of baloney."2 Another com-
ment ran, "i was talking to some of the guys who went over to Forest Park,
and they said the only peopla over there are niggers. | Ym not voting for
niggers. :They don't want an education. They Just want to raise hell."3
Inside Thé college the picfure looks a little different.

The sample for this study taken In fall {970 revealed the population
to be 42.9% black, slightiy more than that estimated for the previous year
when the estimate was 40%? A brezkdown of the population by sex in the
sample showed 52.4% male, also a percentage increase in male students from

the previous vyear.

Among Forest Park students is Mary H., white, female, age 47, suburban

2. St. Loulis Post-Dispat:h, February 22, 1971

3. ibid.

4. Nc records by race are kept at Forest Park. This was the working figure
used as a basis to negotiate student demands for the 1969-70 academic
year.
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housewife, children all grown or in college. Mary says to her advisor,
"1 don't know what to do when | finish . 2re. 1'd like to transfer and
get a degree in counselling and guidance. By the time | have the M. S.,
'l be past fifty. Do you think 1'Il be able to get a job?" The ques-
tion Is reaily, "Is there arnything useful left In life that ! can do?"
Community col lege personnel are called upon to cope with these kinds of
problems-- discrimination because of age, discriminafion because of sex.
Forest Park College offers a wide choice of two year, career-bound
programs in answer to the question of those who seek training for a speci-
flc occupatior. 'Typicél pregrams in the career area are nursing, restau-
rant management, law enforcémenf, fire protection, automotive technology,
secretarial training, hospital records. In addition, a program ‘o upgrade
neglected reading and math skills Is offered in conjunction with intensive
counseling and group guldance. This program entitled General Curricuium
has draQn national attention for its remedial recovery work. A special
recruitment program, privately funded, whose efforts are directed to the
poor, is entltled Project Ahead. Breakdown of enrollment based on the pre-

sent sample by program or recruitment is in Tabie 5.1.

Tabie 3.1
Name of Program ' Percent of Total Number
Enrol Iment*
Generél Curriculum 1.6 55
Project Ahead 5 2.0 6
Business ' 13.5 a1
Liberal Arts . 32.7 99
Career 36.0 109

* Column does not add up to 100% in that remainder were no answer or don't
kriow.
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informal conversation with c¢ducators from Forest Park and state legis-
lators followed a publlc hearing «f the Missouri House of Representatives
Education Committee. Representatives from the area of South St. Louis,
a hardcore anti-tax area. whose constituents are in the Forast Park college
vicinity, firad a number of questions and comments at us.

"The parking lot, the gymnasium—--what do you need with an Olymphic-
size swimming pool?"

"Physical education Is an !mportant part of a college program}"

"Not for~ junior colleges!"

"I+'s all right for Notre Dame to have a footbal! team, but junior

college students can't {.ave a basketbal i Team?"5

"The theatre building--the sfudenflcenfer--why do you have to have
those fancy trimmings?"
"Arts and recreation are part of education and should not be limitec

to the privileged."

"You burned up an $8000 piano. s that any way to behave?"
"No, 1t is not. We abhor property destruction. There is no evidence,
however, that the fire was started by our students. We are in the heart of

the city and are subject to incldents of vandallism as well as any other

pubtic building.”

"Gentlemen, | hope you will incrzase stats ald to public colleges.
Support is needec so that in a few years, someone else will not have to dis-

cuss the needs of the same people before the welfare committee."

5. Football is not a part of the St. Loulis=St. Louis County Junlor college
program. No athletic scholarships are awarded for any spcrt.
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The St. Louis area junior colleges in the district are open-door
colieges, meaning there Is no cutoff point in test scores which operates
To screen applicants for higher education. The only requirement is either
a high school diplona or a passing grade on the high school squivaler-y
exam (GED). The policy results in a wide range of student characteristics
in that it attracts both the student unable to afford the hign prestige
priva®e universities in the vicinity, and the student (with or without
financial constraints) who cannot qualify academically for other colleges
and universities. '

In answer to a question regarding atterdance at another col lege prior
to entaring Forest Park, one-third responded "yes." Of this group, -a
ma jority had been in attendance at a four year college or university.

Cases have been observed whereby stud:nts performed poorly in another
college satting and the community col lege providei a sezond chance. in
these types of transfers, often some years have elasped between the first
and second attempt, anc the edge Qf maturity makes a considerabie differ-
ence in performance. More than.once a male student has anncunced he has
decided to go iInto the army and then re-enter cﬁllege, because, '"The
veterans are so relaxed here and are not worried about grades."'

Students also transfer from resident colleges when financia: conscidera-

iions or changes In marital status force a re-consideration of |ife style=z..
In the survey, which inquired as to the reason students picked Forest Park.
as thelir college, 71.9% stated convenierice of location, price, or both.
The essence of the community cecllege clearly has bzen I+§ easy accessibilliy
and fow cost oppdrfunify. Hostility of the locai voter to widespread confu-
ston on American campuses Is a genuine fhreat to the nhilosophy and life of
the community college. |
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il The Students

"What are the black students like?" 1is a frequent question asked of
white Forest Park faculty members by outsiders. The question itse!f is
annoying. But, despite weariness with stereotyping, the question is
answered,

"They are just likz the white students--a!l different from each other."

Perhaps James Baldwin says It better, "...though white peopie often
seem to expect Negroes to prodiuce nothing, but exceptions, the fact it that
Negroes are really just like everybody eise. Some of them are exceptional
and most of them are not."® ‘

Among the exceptional is John W., black male, age 35, twelve vear Post
Offlice employee. John stops in a faculty office to discuss his future. He
is finishing two years of studies in art and has found to his amazement
that he Is good. He can paint; he can sculpt. "l never dreamed while work-
ing at the Post Office of going to ebllege until the Junior College opportun-
ity opened." Based on TheAquallfy of his academic standing, John received
a letter urging him tc apply for a scholarship In order to continue his
studies at a four year Institution. Excitement at expanded horizons, here-
tofore unthinkable, Is clearly evident. The man has a wife and Threé chil-
dren and all the attendant obligations. In sddition, the time in at the
Post Gffice adds up to numerous employee benefits. What to do? These are
the kinds of prcblems Forest Park has.

The composite characterization of the Forest Park student is that he
is under twenty, he warks, and he is single. A statistical breakdown of

those interviewed from the survey sample showed 64.7% work, 38.3% full time

€. Baldwin, James, Nobody Knows My Name, The Dial Press, New York, 1961,
p. 105

. B7



47

and 26.4% part time. Marital! status breaks down as 70.6% - single, 22.1% -
married, the remainder - divbrced, separated, or widowed. Contrary tfo
myths about immaturity of college students, only 47.2% are under 20. The
next targest age group is between 20-29 with 41.3% in this category. The
30-39 group is 8.9% of the population, and the over 4Q group, 2.6%.

A prolonged strike--by local utility workers, by the United Auto
Workers, by the Teamsters--it does not matter which - each dip in the economy
or change in local employment causes a functioning classroom to shrink as
students disappear to attend 1o other pressing prgblems. Not unusual other
exp lanations received for coursws dropped are "work hours changed,' "drafted,"”
"death In +the family," "leaving town." More than likely when the emergency
is over, the student will be back.

The random sample of students in this survey showed 48.5% just entering
Forest Park. Second semester students numbered 12.9%, t+hird - 17.5%, fourth -
7.9%. In addition, 12.5% stated they had been at the college more than four
semesters. Explanation for this number lies in the fact that students often
enroll at less than full fime7 and proceed at a pace commensurate with their
other plans and life situation.

Faculty at Forest Park college pay attention to the cost of course

materials. Whether a book is $2.95 or $3.95 may make a difference in which

week the student can buy it. The following tables will show that most of

the students are not the victims of ‘extreme poverty in that it is no doubt
rare that extremely poor people would appear, without extensive recruitment,

at a communifY“college. The students, however, are accustomed to handling

A

7. One survey taken by the college in July 1970 of applicants for fall,
showed 39.7% to be "special status," meaning planning to take 6 hours

or less.
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their own finances and are acutely aware of the price of everyfhing. For
example; several student-initiated boycotts of the col lege cafeteria were
successful in obtaining wide support throughout the college. Prices were
reduced and food services increased.

The survey inquired as to what social class a student belonged to, and
46.2% stated working class and 52.2% middle class. The occupation of the
student's fafﬁer was answered mainly in blue collar areas, both laberer -
and skilled workers. Together fhesé two occupations totaled 58.7% of the
saméfe. - This percent of blue colla~ workers is higher than for the popula-
tion at large, and considerably higher than what is normal at college and
universities. White collar--clerical, sales ranked third. See Table 3.2
for breakdown. Income range centers at $7000-10,000 with 22.5% above that

range and 38.0% below. Tableé 3.3 illustrates the breakdown.

Table 3.2
Father's Occupation Percent* ' Number
Skilled worker 29.7 ' 90
Laborer 29.0 88
white collar (clerical, sales) 15.8 g 48
Business (own or manage) 5.6 17
Professional ' "~ 3.6 i
Farmer : 3.0 9
Law enforcement, miilitary 2.6 8
Other 2.6 ‘ 8

- ¥ Percent does not add up to 100%. Some did not answer or did not know.
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Table 3.3
Income Percent* Number
Under $3000 6.6 20
$3000-5000 13.9 42
$5000~7000 17.5 53
$7006-I0,000 3i.4 95
$10,000~15,000 17.5 53
Over $15,000 _ 5.0 15

* Percent does not add up to 100%. 3 refused; 22 did not know.

In general, the Forest Park student is likely to be the clerk who
checks you out of the grocery store, the ticket-taker at the bal lpark, the
food server a+ the corner hamourger chain, the umpire at the Khoury League
game, the business trainee. The student is an office manager, a secretary,
a steel worker, a saleslady, a truck driver, a nun, a postal clerk, a house-
wife. Some come to train for a position in life, other to broaden their per-
spectives, a few in search of knowledge for‘ifs own saké. Forest Park is a
summary of diversity offering in microcosm a panorama of the total society.
Much of what can be learned i5s not in any particular book or classroom, but
rather a gift of experience, offered in every corner of the college. |
| A large majority of Forest Park's‘s+uden+s grew up in the St. louis
area. Some.80.2% answered "yes" to this question. The survey breakdown
by location is shown in Table 3.4. Of students whobdld not grow up in the
area, 28 (8.9%7) were from the South, and 33 (10.6%) from non-South. In

addition, 37.3% of the student's fathers were born in St. Louis, and 42.9%

of t+he mothers.
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Table 3.4

Part of §+. Louis area student Percent Number
grew up in.

South St. Louls 29.7 90
Central St. Louis 14.5 44
North St. Louis IZ.? 38
West St. Louis 9.9 30
St. Louis County 7.9 24
Different places in the cf+y 1.7 5
Mixed city-county 1.3 4
Mixture-St. Louis area and other 2.0 6

Despite the remarkable stability demonstrated in Table 3.4, 64.0%
have lived in their present address undef 10 years. The American penchant
to move about In an area no doubt is shared by St. Louisans as well. A
majority (56.4%) stated they lived in homes that were owned by themselves
or their families. Types of dwelling were a majority of single family
nomes, also numbering 56.4%. The breékdown on vhe question as to with whom

the student lives is shown In Table 3.5.

Russell Lynes, in an article on junior colleges, reports in |9668

that authorities on higher education expect iless than one-third to transfer
to four year institutions although two-thirds +6 thiree-fourths state an
intention to do so. A more recent study on all higher education was pub-
lished by the Department of Health, Education, and Welfare. The report
pointed out that of those entering college now, less than half finish twe

8. Harper's, selection by Lynes, Russell, "How Good Are the Junior Col leges,"
Nov. 1966, p. 55 :

. €4
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Table 3.5
Student lives with Percent ~ Number
Both parents 46.5 141
Spouse ’ 2.1 64
Mother only 12.9 39
Other relatives 7.6 23
Alone 6.6 20
Father only 3.0 S
Friends 2.5 7

'years of study and about one-third finish four years.9 It does not appear
that any marked differences exist béfween Typeé of institutions or in the
five years between reports. |f failure to cbtain a degree is a measure of
success of American education, and | am not at all sure that this is a
viable theory, then TheAerrors still are being compounded.

The hopes and dreams of all students do not necessarily relate to de-
grees or certificates. Questions were posed about the future as +o whether
or not they planned to make the St. Louis area their permanent home. A
definite yes was the answer from 42.5%; 38.6% said no; and 18.8% did not
know. Next we asked where the students thought the ideal place to live
would be. The dream of a better life in the West lives on in that 28.7%
mentioned a Western state. Second named in answer to this question at 19.8%,
was some specific part of the St. Louis area. A significant 8.5% named a

foreian counfry'o (Canada was popular), and a cynical 6.9% stated there

9. Report summary published by the St. Louis Post-Dispatch, March 9, 1971,
Article by Wyant, William K., Jr., "Panel Criticizes College Policies"

10. A Gallup poll published in the St. Louis Post-Dispatch, March 21, 1971,
reported 12% nationally would like to live abroad. '
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was no ideal place to live. Table 3.6 i1lustrates the breakdown

Table 3.6
Ildeal place to live , Percenf* Number
Western state 28.7 87
Specific part of St. Louis area ' 19.8 ' 60
Foreign country 8.6 26
No ideal place 6.9 2!
Rural area or small2r town 6.6 | 20
tastern state ,_: | 6.3 19
Southern state b - 5.9 18
Midwestern state 3.6 _ |
Other 5.0 5

* Column does not add up to 100% in that some responded "Don't know" or
did not answer.

Contributing to the background of the research interest is the story
of 2 black G. |., top student. who stops in to see me ons day. The probiem
is his kid brother Tom, who had been graduated first in his class in one of
+he city oublic all-black high schools. At this point in history it is gooc
to be black and bright, and the younger brother is offered scholarships to
a number of high prestige private universities in the North and Northeast.
The time is early November, midterm grades are out, and Tom is flunking.
He wants to come home Thanksgiving and stay home. My advice is that Tom is
young and homesick. Get tough. Make him stick it out.

What gnaws at the back of the mind day after day is the all-black high
school where Tom was Number One, and the affluent 98% white, private univers-

ity. The change in social milleu, the cu!tural shock--no one prepared this

. &3
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student To move into another world. No wonder he cannot study. O©n the
other hald, the suave sophisti-ated brother who has done his hitch in the
army and moves with ease in an integrated setting is doing top work at
Forgst Park- This is the beginning of the foCus and emphasis on the inte-
gration 8xperience. When? How much? How loné? The socialization proce-
dure int® all of the American black and white worlds must have an important
effact o subsequent behavior.

A check of the survey figures shows the following breakdown in terms
of high School Integiration background. See Table 3.7. A significant per-
cent appear to be coming from largely segregated backgrounds. The number
coming fHom Parochial schools“also invited further scruitiny in that the
parochial schools were mostly Catholic, and these high schools were dese-
gregated before 1954. A breakdown cf the religious preference in the sur—

vey is shown in Table 3.8.

Table 3.7

High School Percent | Number
—— e~ —

City-—-public-~predominantly biack 27.4 | . 83
Parochia!l (Catholic, Lutheran) 24.8 ' 75
City--puPlic~~predominantiy white 17.2 52
St. LouisS County--public--predom. white 9.6 29
GED* 5.3 16
Other MiSsouri high school 2.3 7
Qut of state _ 13.5 41

* Ganeral Equivaléncy Diploma
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Table 3.8
Rellgion Percent " Number
Cathollic 35.6 108
Baptist 26.1 8l
None 10.6 32
Lutheran . 4 6.6 20
Methodist _ 5.0 15
Other Protestant 9.6 29
Jewish 3.0 9
Other Non-Christian 3.0 9

111 Roie of the Researcher

Out of suburbén security and freshly released from constant child
care, | arrived at Forest Park as a new faculty member with most of the cui-
tura! myths intact. Qualifications for my job were a brand new Master's
Cegree in Political Science, fraining as a social scientist (but no ex-
perience), some share of human warmth, and a considerable determination
to understand the people with whom | was to shere knowledge. |t was the
fall of 1967 and the coilege campuses were quiet.

My education in race relations began with the black faculty and admin-
istrators, who must spend a lot of time socializing white people, one by
one, into the competence of black people. The black students at this point
seemed very shy, are very quiet, and are no! found in very great numbers in
my classes. The better students tended tc be female, and in fact, the black
male is largely absent. The next year there are more black students and

more maies. Natural hair styles began to appear here and there, and the
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changes we had been reading about in the west coast start to mushroom in
the Midwest.

My area of interest focused on state and urban poiitics and especia!ly
on race relations. The summer of 1968 | started to research the field
localiy and seek a fit with what |iterature was available on northern"
cifies." I began to teach a course in this area in my second year at
Forest Park. After class one day in the fall of 1968, | was courteously
approached by four black males who explained their preference in terminology.
"We'd like you to use the word 'black' when your lecture refers to us.
'Negro' has a connotation of slavery and subsurvience, and we don't like to
use the word any more." This request was complied with.

In the same academic year an &l l-black student organization was forﬁed
cal led the Association of Black Collegians, cne of seven in the St. Louis
Metropolitan area. The organization remained small in number, but had a
great many sympathizers. Sporadic incidents in the spring of 1369 ceﬁfering
on Malcclm X day and other cccasions forecast the clashes which would occur
the next year. A triggering incident in early fall ied to the temporary
suspension of the organization and polgrizafion of the college right and
left. The nationwide moratorium on Vietnam provided the impetus for a com-
plete explosion of tempers, and the college closed several days as it
succumbed to the national malady. The usual compromises were made, and
most of the promises kept, but times are uneasy, and doubts still arise as
to whether or not the problems are really understood.

Daily contact with the vibrant fiow of black youth should prepare the

social scientist to construct some theories, test some hypotheses, and

1. "Negro Political Patterns in St. Louis", an unpublished manuscript,
was the title of the research effort.
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recommend some actions. One experience after another finally compounds
into a coherent whole, defines the research focus, influences the value
position. Other incidents plug Into the picture which is beginning to
emerge.

The day after the assassination of Dr. Martin Luther King, Jr. (1968),
having no classes, ! went out tc a bopular restaurant to hear what people
were saying.' Sitting alone at a table, | was approached by Alex R. one
of my black students who worked as a draftsman for an architectural firm
in the neighborhood. As he stopped to chat with me, conversation stopped
all over the restaurant, | could feel race tension as people in the vicinity
stiffened themselves.

We discussed the term paper he was working on and his transfer plans
for his junior year. We exchanged condolences regarding the loss of Dr.
King. Alex predicted correctly, "l imagine there will be some serious re-
percussions around the nation.” In retrospect, more serious still is a
situation in which suspicion must accompany an interracial conversaffonal
exchange. | shalf need, | felt, to look deeper ianto the field of race rela-
tions. |f the educational job remains undone, then perhaps we still do not
understand. the problem.

Stereotypes abound in our society--(al! white people look alike)--
and the need to understand individual differences among human beings be-
comes evident to the researcher. Matthew P. stops in the office to explain
his late term papeér. He had been picked up in a police roundup, which is
nothing unusual for city blacks. He toid the story of a street robbery
in which 2 white workman had been robbed by one short and one tall black
young males. A group of college studenrs corngregating in the vicinity

several days later, were picked up. Matthew was the shortest, and a friend
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going to a down state college was the tallest of the group. They were
identified by the victim in a lineup as the robbers. As Matthew explained
it, "He was one of those white people who think Negroes all look alike,

and he picked us. My friend wasa't even in town at the time of the robbery."

Mrs. P. had trcuble raising bail for her son and he was in jail three
days. Six months and $8C0 later the charges were dismissed. Matthew's
paper on "equal opportunity,” incidentally, was one day late.

Those who teach in the inner city iearn to accept an arrest, a deten-
tion, a courtroom appearance as among the legitimate reasons for missing a
test or cutting a class. The white student who lets his hair grow tells me
hé Is coming to realize the same experience. Automatic assumptions based
on appearance--color, hair. whatever--these are an insult to a number of
young Americans. They also are a common ground of experiences.

The wide variety of experie “ces that both black and wnite students
described to me over my several years at Forest Park, éparked my interest
to distinguish among the students, differences based on a systematic study.
Among the measures selected to distinguish personality differences thought
to be related to political behavior were trust in people. Table 3.9 fllus-
Tt rates the breakdown of the total sample, black and white. The three ques-
tions on trust ware of a forced-choice nafure.r No trusting responées were
scored I, and three trusting responses were scored 4.'2 The general pattern
of the college shows an equal distribution with close to 6C% leaning te the
trusting side. Meaningful interpretation of this meésure and those follow-
ing await separation of the data by other variables.

A second measure of interest selected to distinguish among- the students

was the personal competence scale. This measure consisted of 7 questions,

12. Elimination.df_fhe zero was for convenience in statistical analysis
by computer.

v
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Table 3.9
Trust in People Percent Number
Low P ©20.5 62
Medium low 2 1 21.1 64
Medium high - 3 ~ ' 28.7 87
High 4 29.7 90

also of a forced choice nature. No competent answeré were scored |, and
all competent answers were scored 8. The distribution of the total sample,
black and white, is shown in Table 3.!6. The bulk of the sample centers in
the middle range of personal competencz with the highest percent scoring
6 and 5 respectively. The distribution of the scores is broad enough fo

invite further scrutiny of the data in correlation with other variables.

Table 3.10

Personal Competence Score Percent Number
Low | : .7 2

2 1.7 5

3 9.2 28

4 18.2 55

5 21.5 65 .

6 24.4 74

7 - l8.2 , - 55
High 8 | 6.3 . 19

- Political efficacy or the feeling an individual has ability to effect

change, was measured in two ways, one in questions regarding the college,

ERIC . €9
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As an adjunct to my growing interest to distinguish systematically
among students by personal traits, an interest grew regarding student
attitudes toward the American political system and policy decisions emana-
ting from the system. The American political party battle has been assumed
to exist within a broad area of consensus. V. O. Key, Jr. states, "Any
competitive pariy system must rest on an agreement among all concerned
about certain fundamentai principles. In the United States, as in other
werking democratic regimes, such a consensus on fundamentals prevails,
Though no precise understanding may exist about what the fundamentals
ar‘e."'3 My experience in my role as instructor in American politics is
that the fundamentals are so elusive that we can no longer walk into a
classroom and assume a broad area of agreement, or even a universality of
belief in the legiftmacy of the American political system. Belligerent
and angry 6Béllenges the first week or two of classes are nothing unusual.
The questioning may come from barefoot whites or turned-off blacks but it
is usually there. Time is needed to establish a rapporannd a sense of
mutual respect.

The rhetoric of radical revolutions and simple solutions moves about
the bulldings of all college campuses. For example, the word "socialism"
is bandied- about enough that a nﬁmber of students have stopped in to try
out the word and see what it means. Bobby Seale or Angela Davis buttons
alert the political scientist to the broader political scene that the
students are watching. As a researcher, one should investigate both the
appeal of the New Left movement -- what may be viewed as anfi-sysfem senti-
ments %— and the appeal of separatist fendencies, also a parf_of current,
radicai black sentiment. Questions have been selected, which specifically

I153. Key. V. 0., Jr., Politics, Parties, and Pressure Groups, 5th ed.,
Thomas Y. Crowell Co., New York, 1964, p. 222
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monitor discontent with the existing social order. Another set of questions
has been designed to distinguish between attitudes oriented to separatism
and attitudes oriented to integration. Distribution on these attitudes are

discussed in detail in subsequent chapters.

City coilege students constantliy amaze me. The many lives they success-
fully jugglie into one, the wealth of knowledge they already have before for-
mal study is undertaken, the communicafjons network for supply and excnhange
of information--all add up to a warm, fascinating conglommerate of pecple
from whom ! continually iearn. !n the formality of teaching Urban Politics,
| find for the local scene, | can do the ecology, show pcpulation shifts
and changes in vdfing sfrengfh. | can compare ward returns, trace “he his-
tory of par+y~dpminance over time, demonstrate the early entry into politics
of the black St. Louisan. But as to the nitty gritty of what's really going
on, the students tell me. Collegians, who grow up in the cenffallcify; know
a lot that is not in the textbooks.

In the spring of 1969 the white students stop by to tell me the rumor.
"We hear Badaracco'sl4 going to win."

"Don*t+ be ridiculous. With 4 out of 28 Republican wards in the city,

a Republican can't win a city wide office."

Badaracco won the election. White South St. Louis Turhed out heavy.
The eight black wards boycotted the election in that @ black had not been
nominated by the Democrats. Tﬁe black students filled in the rest of the
story. "The word was out to stay home." Of those who voted, a number

switched party.

End of spring semester 1969, the black students stop in after cless.

4. Badaracco was the Republican candidate for President of the Board of
Alderman, elected at large, city of St. Louis.’

7
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"Ooesn't look like any trouble this summer."
"I'm glad to hear that."

"But, you know,the churches...they really haven't done their share."

The summer of 1969 was the time of disruption of one church service
after another throughout the St. Louis metropclitar aresa. | remember

Thinking, "...the students told me. | just was not listening." | decided

to stop teaching local politics and let them tell me what was going on.

One student in particular served to synthesize for me this last focus
of interest. This student used to disappear and reappear regularly with
the local black/white écnfronfa%ibﬁé;'-'The student, Albert F., was a very
bright, very angry black G. I., who was rarely seen out of his combat boots.
He disappeared when a black widow with eight children had her house bombed
for daring to move into an all whifé,-poor neighborhood. We heard that
black vigilantes were standing guard around the clock. Albert disappeared
when some of the integregated high schools in the area split open with race
=~cclems. He disappeared every time something was happening in the city
whether or not the story was in the papers. He appeared in my office one
morning, disheveled and cut up.

"l was beat up by the police last aight...l've decided you're right,"
he said slamming his fist down on my desk. "1'll beat them with my head.
I'm going to be a lawyer. There has to be another way."

The commitment to action, The-kéalfh of information available to the
activists, the measured use of time as a precious resource--all alert the
researcher to inquire as to the kind and degree of poiitical participation.
Given the nature of the disruptions at the college and problems in the
community, how many have participated in some sort of protest activity?

How many, if sufficiently interested in an issue, might engage in some sort

Q
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of protest in the future? What kinds of Issues interested them? A seT
of questions was designed to determine what type and extent of protest
activities might the students participate in. And who is likely to mani-
fest thls kind of behavior at éll?

Table 3.13 Iliustrates +that a high percent of the survey sampie have
signed petitions. A good number have attended rallies and have tfried to
persuade others to their point of view. Very few have destroyed prop%rfy.

A higher percent have protected it. The kinds of issues varied, and Fn
interesting 17.5% were involved more than once. Table 3.14 gives the break-

down. Results of the protest activity are shown in Table 3.15. Success

or partial success is reported in 31.4% of the cades.

Table 3.13

Protest Participation Percent yes Number
Petition--to object to a policy 57.4 174
to uphold a policy 32.0 97
Stay home 27.1 82
Attend rally--to object to a policy . 26.7 81
+o uphold a policy 11.6 35
Observe picket line . 22.8 . 69
Persuade others--to go along with bro?esf 21.5 | 65
not to go along with protest '21l8: ' 66
Cross picket line T 1Z2.9 . 39
Walk the picket line 3.0 9
Protest Property a 8;9 ‘ 27
Destroy Property ‘ 2,3 | 7

O
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Table 3.14
Kinds of lssues ‘ Percent Number
High school, or at ancther college 21.1 64
Local cctliege Issue 14.9 45
Local city issue 3.3 i0
National issue , 4.6 14
More than | college issue 3.3 1C
More than | kind of Issue 14.2 43

Table 3.15
Results of Protest Percent* Number
No change 17.8 » 54
Partially successful 18.2 55
Successful | - 13.2 40
No answer 7.9 24
Don '+ know | 8.3 25

* 33.3% (N=10]) of respondents were not asked this question.

An explosive potential exists for the fufure.‘ Students were asked
how they would react to an issue on which they felt sirongly. Table 3.16
demonstrates their answers vo this question and suggests the nature of

peace is tenuous.
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Table 3.16
- Would participate in future Percent Answering Number
Yes

Ral ly 92.7 281
Petition 86.1 267
Persuade others (try to) 72.9 22|
Picket 57.1 173
Protest property 53.8 163
Strike 50.5 153
Cross line 42.2 128
Stay home | 29.4 89
Destroy Property 5.6 17

Overheard at the Midwest Political Science Association meeting....

Where were you social scientists fifteen years before the riots in Detroit?

We're not interested In ta'king to you now....

You mean to say the only changes implemented in Detroit were in administra-

tive reform so that people can be processed more rapidly? Then it will
happen a2gain....! hear the University of Minnesota is recruiving black stu-
dents. Do you think you could take the cold up there? Baby, |'ve been cold
all my life....Don't forget the only functioning Model Cities is in Chicago.
Sure the machine runs it. 1Is it an exercize in democracy or a question of
bureaucracy? 1'm just telling you, it functions....At Wisconsin, | don't
leave any of my research on campus. | carry with me only what | need each
day. And now, student radicals are starting to come around our homes. 1'l1
have to get out....O0f course, the question needed to be raised whether Bobby
Seale or any other black can get a fair trial in the United States. And
equally important is the question whether or not black people think there is

O stice for them in the United States....
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Part | discussed the background of the study, the research site, the
methodology, and the problems which sparked the study. Part 1l reports
+he results of the study based on a number of computer runs constructed to
correlate key independent variebles with the dependent variables. A cer-
+ain constelliation of political attitudes, those oriented to separatism-
integraticn and those inquiring as to New Left sentiments, censtituted two
of the major dependent variables. An important focus of interest or the
+hird dependent variable, was a particular aspect of political behavior,
protest activity.

An additional interest of tho research project was to establish rela-
tionships beiween sociai characferisficé, such as age, ciass, sex, religion
and the aforementioned attitudes and behavior. Concern with identity or
self-concept and the relationship to attitudes, behavior, and social char-
acteristics, was another dimension of the research project. Measures used
to tap this noticn were trust in peéple, personal ccmpetence, and sense of
political efficacy. Interest in the effect of integration on the dependent
+zrizsies, fcrmed the last major area of investigation.

Chapters 4 and 5 have a black emphasis. Chapter 4 reports on the mea-—
sures of trust, personal competence, and political efficacy. Each of these
were found TQ have no correlation to the-dependent variables. However, other
significant relationships were es*ablished between these variables and cer-
+ain socia! characteristics. Chapter 5 spells out the details of the politi-
cal attitudes investigated and statements of protest activity, past and
future, as a form of political behavior. The relationships of social group
memberships to the dependent variables are established.

A major independent variable having an effect on the political attitudes

investigated and on protest behavior, emerged as experience with integration.
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The integration experience, especially in education, and how early in
life, becomes a full discussion in Chapter 6. This chapter reports the

findings with equal attention to the black and white experience.
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CHAPTER 4 -- ON BLACK SOCIOLOGICAL DIFFERENCES
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Chapter 4

"The more fundamental question Is whether €°lor alone is a unifying
force sufficient to weld together in a monolith!S lor, better, monochroma-
tic) sociopolitical movement a black minority ©Nibiting an immense spec-
trum of ne?ds, want, desires, and intentions bas€d on conflicting Systems

of value." i
. . I
Barriersrfo understanding are built by The'p?ﬁchanf to sfereofypq 5
pecple who fall into one or another typical soci°1°gicai grouping- The
categorization of peo;le by race, sex, income, 29%, &ccupation is Obviously
a useful method for social scientists to analyZ®€ da{é, And in many cases,
we find group membership whether primary, second@ry, or categoric has
significant relationships to other manifestation® Of pehavior., On the
other hand, the classification 6f black people by Face alone as a basis of
generalization Is fraught with dangers cf over’SEm?lificafion. In the
first place, the group itself is large in numbéerl ahd is sufficiently dis-
persed that |ife experiences vary greatiy. In *hegsecond place, the in-
finite variety of personality, affifudes,Aand behaQior is often lost in the
attempt to draw broad generalizations of use 1O reéear‘cher‘S. And third,
. other useful sociological groupings such as agé: sex, religion, class in-
advertently may be glossed over unless proper Precaufions are taken to con-
trol for them throughout the process of invesfigé?ing The.fmpacf of race.
This chapter reports findings>in the area of black social groups, |
typically used by sbcialAscfenT}sfs *O‘disfingUTSh beﬁayibrial differeGCeé.
among ali human beings. lnifia;ly, the Feseéfché"‘h?pofhészed Thaf measures
of trust, personal compéfenée, and polffica!-effiQ?QVVWOuid show sOMe correl-
lafionéfo +he'dependen+ vafiableg--aﬁspecific sef éf_pcffffca[ attitudes and
i. 'Linéoln;'c;’Eric, “color';hd Gfbup fdeh+TfY“fn,}h§:UhTfed'S+a+e$," in
Daedlus, Color and RaCe;'Joprnal of +he.Amer'°3? Academy of Arfs and
Sciences, Spring, 1967_:- R S o '
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a sele&f pattern of behavior, protest activity. This hypothesis was
disproved. No correlation was found between these three independent
variables arid the dependent variablés. However, a number of correlations
were established relating these three independent variables to social
group memberships. The findings are reported in this chapter To demon-
strate the rich variety to be found among black Americans. 1f the notion
finally can be shattered that "all black people are alike,” then these
findings can add to the knowledge available to eduﬁafors who wish to
address individual needs of their students. |

The chapter is separated into parts to discuss individually the
measures of trust, personal coﬁpefence, and political efficacy and their
correlations to social characteristics. In addition, the three measures
were found to relate to perceptions of race relations, and these findings

are reported in the fourth section. The fifth section of this chapter

summarizes the findings.

I Trust

Increasing concern is noted among political scientists with the com-
ponents of system support. Allenation, political cynicism, and political
trust are concepts receiving attention in the attempts to define, measure,

and correlate these variables.2 In discussing political trust, Aberbach

2. Much of the recent work appears to rest on Kenniston, Kenneth, The Un-
committed: Alienated Youth in American Society, Dell Publishing Co.,
New York, 19865. Conceptis have been refined and specified by Aberbach,
Joel D., "Alienation and Political Behavior," ‘American Political Science
Review, March 1969; Aberbach, Joel D. and wWalker, Jack L., "Poiitical
Trust and Racial ldeology," American Political Science Review, December
1970; Jacksor, John S., "Alienation and Black Political Participation,”
paper delivered in the Midwest Political Science Association annual
meeting, Chicago, 1971; Finifter, Ada, "Oimensions of Political Aliena-
t+ion," American Political Science Review, June 1970. .

. &8
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and Walker note that sometimes it is related to social status or feelings
of political efficacy and sometimes it is not. "ln most instances it is
strongly Felafed +o measures of trust in other peoble, but again, not
aiways."3 " Further commentary relates trust or distrust +o a political
milieu, involving in some cases personality variables and in others commu-
nity norms. |t is suggested that bad decisions by a political system may
move a distrustful person to "extreme, perhaps violent profesf."4

In the study at hand, the ISR Trust in People5 measure, an adaptation
of the Rosenberg Faith in People Scale, was selected as a measure of trust
at the Individual level. The distribution of trust responses of blzck

students is shown in Table 4.1.

Table 4.1

DISTRUBUTION OF TRUST RESPONSES OF BLACK STUDENTS.

Trust Pefcen+; Number
Low | | 33.3%: 48
2 . 23.0 | 33
3 | 23.6 . 34
High 4 20.1 29
Total 100.0 % 144

Trust In people was run against social class, -an enduring correlate

of differences in political behavior. Indicators of social class typically

3. Aberbach and Walker, op. cit. p. 1200
4. ibid., p. 1202

5. Robinson and Shaver, Measures of Social Psychologncal Afflfudes Insti-
Tufe of Survey Research, Chap. 8, p. 532
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used are education, occupation, and income. Each of these indicators in
‘black society in the past have had arbitrary cei!iﬁgs imposed on them, and
therefore were viewed as |lkely to obscure differences, rather than iden-
t+ify social class. St. Clair Drake6 approaches the problem of ideﬁfifyihg
t+he status hierarchy in black communities by distinctions in "life style."”
Drake extracts social class differences based on educational and occupa-
+ional differences, and on basic values, but not on income diffarentials.
Drake maintains that a job ceiling, which has existed because of discrim-
ination in employment, imposes an income ceiling.

Income and job ceiiings have undergone rapid change in the late
sixties. Education level was not a useful indicator for a group uniformly
college students, nor was it felt that parents' educaticn would be particu-
larly informative In this study for the students, black or white. In addi-
tion, since a focal point of inquiry in the research project was the stu-
dent's perception of himself, the decision was foruse +he student's oral
response to the question on social class. Wherever the student placed him-
self was the measure used, whether or not other indicators might persuade
sociologists to place them elsewhere. Perception of social class was
assumed to pick up differences in life style described by Drake for the
black student, and would serve equally well as a uniform measure for the
white student. About two-thirds of the black students called themselves
workinb class. Less than one-third of the white students stated working
class{ None elected to call themselves upper'claés.‘

The relafibnship of trust to social class among the black students is
6. Déake St. Claie, "The SOC|ai énd Economic Status of the Negro in the

Unlfed States," reprlnfed in Black Conflict With White America, Van .

Der Slik, Jack R., ed., Charles E. Merrill Publishung Co., Columbus,
Ohio, 1970, p. 12
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shown in Table 4.2. In the area of low trust (1+2), 58.3% of the working
class students score in ThisArange, as compared to 52.2% of the middle
class students. The middle class black student is therefore somewhat (but

not much) more trusting of other people than tThe working class black stu-

dent.’
Table 4.2
Trust ‘ Black Social Class :
Working (N = 96) fiddle (N = 46)

Low | 35.4% 28.3%

2 ~ 22.9 23.9

3. 18.8 34.8
High 4 . 22.9 : 3.0

Experience of the black student with infegraf%on was hypothesized to
be an important factor in determining black affifu?es, and, indeed, Chapter
6 will discuss the impact of the integration expenﬁence at length. The
measure of Trust in Peoﬁle was run against infegra+Ion experience in high
school, and frequency of interracial contact both on and off campus. Blacks
coming;from segregated high schools were found To~be considerably more
frusfiﬁg t+han those from integrated high schools. Using (3 + 4) as a tfrust-
ing score, 38.6% from infegraféd high schools (N = 83) weire trusting, and
50.8% ?rom §egrega?ed high schools (N = 59) were +rus+|ng.8 -The higher
trust scores of students from segregafed high schools suggesfs lack of
7. The white confnoi group was far more trusting ;han its black counter-
part. The working class white (N = 44) scored: 31.9% low trust, and
the middle class white (N = 104) scored 28 97 low +rus+ '
8. The same kind of relafionship held for the whife group. Coming from
- an integrated high school (N = 94), 64.9% scored in (3 + 4) range.

Those from a segregafed high school (N 64), 81.2% scored in the
(3 + 4) range. Ty

-7 !
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challenges to existing values. Students in a homogenuous surrounding sim-
ply remain oblivious to societal changes, whereas those who are exposed to
new experiences may become distrustful at least initially.

Black students were asked questicns regarding frequency of contact
with people of a different race on campus. Of the least trusting blacks,
41.9% mix frequently, and of the most trusting blacks, 45.8% never mix.

OFf campus those of low trust mix more often than those of high trust. The
of¥ campus responses appeared to include on-the-job contact. On campus con-
tact invoives more choice. Lack of trust does not seem to deter a signifi-
cant number from mixing and suggests that other variables possibly of a
—e~zcnzli+y nature, probably determine whether or not a student mixes

socially with white students.

Patterns of behavior related to religious préference have been observed
by soctial scientists and often much group so!idar{fy documented in areas of
positive acfs? such as voting, or in areas of opinion surveys. The lessen-
ing of religious ties among white youth is already the subject of much dis-
cussion. The religious background of the black Aﬁerican is of equal interest.

The institution of the church has been an imborfanf social and some-
times political center for the black American over time. E. Frankiin Frazier
notes +ha+ in the mass migration from the rqral S&ufh}fo +he Northern urban
centers, blacks tended fo'oonfinue their religious af%iliafion. He esti-
mates some two-thirds are Baptists and close to one—fhird Methodist with a
few Eqiscopal or Presby‘l‘erian.9 The new middle class, whiéh is stratified
more én occupaticnal lines, is less rejigious. Frazier notes that the

searcﬁ“for status and presfige is not verified by;whife sociefy, nor found

9. Frazier, E. Franklin, The Neqno Church in America, Schocken Books,
New York, 3rd ed., 1969, 50-51
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in the Negro church organization. "This probabliy accounts for the fact
+hat the past two decades middle class Negroes have been joining the Catho-
lic Church."m Lower class blacks are assumed to have been atitracted as
weli by better educational opportunities and aid received during the de-
pression.

The breakdown by Eeligious preference in the survey somewhat fol lows
Frazier's expectations. (See Table 4.3). The 53% Baptist is not unexpected.
The higher than expecfed‘number of Catholics and presence of some Luther-
ans is no doubt related to the historical background of the city. The
Catholic Church in St. Louis exercised leadership in opening its doors and
its schools to black Americans before 1954. The heavily German background
of St. Louis no doubt explains the presence of some Lutherans as well.
Those answering "None" to the question on religious preference are of
interest throughout the study. This group ranked 58.3% in the very low
trust range (Score 1>. Also ranking very low on trust (Score ) were 36.0%

of the Catholics, and 27.6% of the Baptists.

Table 4.3

Rel igious Preference Number
Baptist 76
Catholic - , 25
None | A ' 12
Methodist )
Lutheran | | | 7
Other érofesfanf | 6
Other hon—ChE!sfian _ 9

; Total 144

10. 1bid., p. 80
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Social disorganization accompanied mass migration to the cities. A

new basis of organization was needed to fit city life. Frazier notes the

church declined in influence as an "agency of social contro. The

Aberbach-Wal ker study of Detroit adds evidence to this theory. In investi-
gating political trust, the researchers found individuals were more trust-
ful! who were born in the South, than in the North, "...and people who have
active éffiliafions with churches (ie., are members of churches or church-
related groups) are more trusting than those whc are inac?ive."'z They
further state, "...individuais who have broken away from the traditional
moorings of the church are also less likely to believe that government re-
presenfs a benevolent aufhorify."l3 The Detroit study was investigating
polifiéal trust, or orientation to government. The present study inquired
as to personal trust or trust in other people. We recall that Thé group
answering "no religion"” was much more distrustful of people than the other
religious groups. This finding added to the Aberbach-Walker finding on dis-—
trust 6f government by non-religious people, together suggest that frequency
of attendance at religious services should be checked against other variables.
The "npne" group is small in the present study, and therefore, how often re-
spondents who answered with a religious preference, attend services is
worthy of investigation.

The relationship of low trust to frequency of aitendance at religious
service Is shown in Table 4.4. A curvilinear rejafionship emerges as shown.
Those who never attend a religious service are the least trusting of other

people. Those who attend services regularly rank 14 percentage points lower,

1t. Ibid., p. 72
i2. Kberbach and Walker, op. cit. p. 1205

ibid
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but still demonstrate a significant majority as distrustful. Clustering
in between, Just below a majority are the groups who attend either occa-

sionally or infrequently.

Table 4.4
Frequehcy of religious Low Trust (I + 2) Number
Attendance
Never 76.9% I3
Infrequently 45.6 ' 30
Occasionally 46. 1 39
Frequeﬁfly 62.9 62

One explanation is that those who never attend services are the "none''
group who already are established as distrustful. Those who attend services
frequently mey be dependent on religious solace, rather than having faith
in ofh?r people. The In—befween groups may be those who view both church
attendance and other people in a more relaxed manner.

Table 4.4 aiso reveals an Interesting comparison to the Detroit study
by the numbers themseives in the disfribufibn of religious attendance.
Translated into percentages demonstrating relfgioué ties, 43% attend services
regularly and 27% occasionally for a total of 704 having fairly close ties to
the churcnh. Aberbach and Walker found in the De+r§i+ study that 67% of re-

spondents born in Michigan were not even members of the church.l4 In the

present study 80.2% of respondents (black and white) grew up in the St. Louis
area. . Even though the samples are not strictly comparable, the differences
between the two cities suggest that the urban milieu differs considerabiy. A

compaﬁafive study with proper controls of religious ties in different urban

14. Aberbach and Walker, "The Meanings of Black Power: A Comparison of
White and Black Interpretations of a Political Slogan," American
Polifical Science Review, June 1970, p. 376
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settings may produce imporfant variations.

Age differentiation demonstrates significant relationships with trust
Ievels; Table 4.5 lllusfrafes a very cynical group Iin the 16-20 age range,
far exceeding normel adolestent disenchantment. The white control group
showed a similar progressfon,|5 but nothing like +he jump in distrust

shown by the youngest black group.

Table 4.5
Age--black group Low Trust (1 + 2) Number
16-20 70.9% | 62
21-25 47.5 40
26-30 45.9 24
31-35 46.2 13

Based on the white figures, one might argue that "trust increases with
age." However, the extraordinary jump in distrust of the youngest black
group looks like far more than youthful cynéism. The fiqures may indicate
an exf}emely bitter group, such as was discussed in Chapter | in relation
to the Newsweek survey of June 30, l969.l6 That Thjs group will become more
trusting as Its members grow older, is an asSumpTién we cannot make or even
hope for given Inattention to their problems. Theifinding forewarns the

researcher against any superficial glossing over of the data.

A social group of much interest and a subjecfgof increasing attention

i15. Age—whife group Trust (I + 2) Number
- 16-20 33.3% - 8l
- 21=25 29.4 : 51

. 26-30 18.2 i

16. Newswsek, op. cit.

839
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by the national media are the black veterans. There were 28 btlack vets

in the study, 45% of the black male sample. Their distribution on trust
scores was not too unlike the white veterans (N = 30), who were slightiy
more trusting than the black veterans. Table 4.6 shows a comparison among
all black respondents. The black vets are clearly much more trusting of
other people +han the other black males. The black female falls in be-

tween the two groups.

Table 4.6
. Other Black
Trust Scores Black Vets Black males Females
Low i 21 .4% 45.5% 32.5%
2 21.4 27.3 21.7
3 32.1 : 5.2 24,1
High 4 25.0 12.1 21.7
(N = 28) (N = 33) {N = 83)

Aberbach and Walker in their research studied the appea! of the black
power slogan. They do not interpret the slogan as a call for separatism,
although they note such sentiment could grow. Rather they state, "Today,
we find, instead a deep concern with the rights of and desires for respect

17 The desire for respect, which

within the American black community.'
again must be verified by white pecpie as well as black, moves us to try to

approa&h the notion of self perception.

i1 Personal Competence

The concept of identity is crucial in numerous studies by social psy-

chologists. And for understanding the blzck American, the notion forever is

7. Aberbach & Walker, American Politica! Science Review, June 1970, op. cit.,
p. 387 : -

Q
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approached under a variety of rubrics. Erik H. Erfkson criticizes re-
searchers for molding the notion to fit their particular investigation.
Social scientists "...try to treat these terms as matters of social roles,
personal traits, or conscious self-images, shunning the less manageable
and the less obscure (and often more sinister) implications of the con-
cep'i'."l8 Erikson further states that in spite of the misuse of the term,
"...it does seem to speak to the condition of many'serious observers at
this juncture of hisfory."'g
Despite the Importance attributed by resezrchers in race relations to

the notion of identity (self-esteem, self-concept, whatever), attempts to

operationalize the concept have led nowhere. The )SR Measures o* Social

Psychological Attitudes repcrts some 200 scales de?eloped "e..most used
20 '

only once.” Fearing to tread where psychologisfé and sociologists have

no consensus, | selected a measure commonly used b@ political scientists,

"...especially where there was an interest in links between political be-

nZl 22

havior 'and personality. The Personal Competence Scale has been used

in ISR voting behavior studies in various forms since [1956. [t has been

shown to correlate with Trust in People and has shown consistency in repiica-
tion in election studies. Nevertheless, no correlation with either poiitical
18. Erikson, Erik H., "The Concept of ldentity in.Race Relations: Notes

and Queries,” Daecdlus, The Negro American——2,.Journal of the American
Academy of Arts and Sciences, Winter, 1966, p. 146

19. ibid. . ;

20. institute of Social Research, The University of Michigan, Ann Arbor,
p..45. (The Caniril Self Anchoring Scale was:considered, but did
not seem to get at what was wanted). ; ‘

2. 1Ibid., p. 102

22. 1bid., p. 105

91




82

attitudes investigated or protest activities was found in the present study.

The disfribufion of responses is shown in Table 4.?.

Table 4.7

DISTRIBUTION OF PERSONAL COMPETENCE RESPONSES Oé BLACK STUDENTS

Persona! Competence Percent % ' Number
Low i .7 ; 1
2 i.4 g 2
3 F S I é 16
4 16.7 E v 24
5 » . 20.9 : 30
6 22.9 : 33
7 20.!' : ; 29
High 8 6.2 f )
Total i00.0 - - 144

i

Personal competence did.show same Inferesffng%relafionships to other
socfalvcharacferisftcs. The scale has 7 qUesfionsgof'a‘forced-choice nature.
A poin+ was scored for each "cbmpefénf“ answer. Each average score was pro-
moted one so that the scale runs from | +o 8. Upper compefence level is
based on adding fogefher fhose who scored 6, 7, or18 Matching high compe-
tence fo grade point average produced an expecfed correlafuon.v S[igh?ly
more black B sfudenfs (50. 0%, N = 16) feel compefenf fhan black C students
(46. 5% N = 43). R |

Soc1al class was esfablfshed in fhus sfudy by respondenf's statement of
class. The expectation is Thaf class wou!d mafch compefence, and it does.
Again using those in the upper compefence range (6 - 8), 47.0% of the

worklng class students (N = 96),ﬁand 56.6% of the mjddle_class"sTUdenfs

[Kc aqo
= 8
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2
(N = 46) score as highly c:ompe‘l'er'rl'."3

wWhen competence is matched to family income r%nge, often a social
class fndicafor, the relatlionship does not progres; systematical ly upward.
Figure-a;l illustrates a curQIlInear relationship which peaks at the $5000-
7000 rénge.z4 I know of no reason for competence to drop off after the
$7000 income range, and | only can surmise that aanher variable intervenes.
By religion the Baptists. respondents fee! the most competent with 50%
scoring in the 6 - 8 range. 44.4% of the Catholic group scored in the

competent range. The group stating no religion was the least competent

Figure 4.1°

% scoring in
High competence
range (6 + 8)

70

65 v. : *.

60

55

50 f % _ x

45} x |

40

35 %

30.

: ‘lncome range
Under $3000~ 5000~  $7000- $10,000-
$3000 5000 7000 : 10,000 15,000
(13) (25) {29) ' - {45) 18)

a. Exécf figures were Under $3000--38.3%, $3000+5bOO-—44.0%, $5000-7000—--
65.8%, $7000-10,000--53.6%, $I0,000—I5,000-5050’. Only 5 respondents
had an income over $15,000. : o . .

23. The white control group scored similariy at 4?%'working class, and
51% middle class. Blacks are ahead in competence in both instances.

In the white group the percent feeling compefénf increased steadily
upward with income. : :
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group with only 33.3% scoring 1in the (6 - 8) range. Frequency of atten-
dance was matched to competence, but no relationship emerged.

Peésonal competence apparently increases with age. See Table 4.8.
The very young group, ages 16-20, who scored low in trust are also low in
compefénce. Again a stgnifiéanf gap is noted between this group and all
others. A high percent of the black veterans score high in competence

with a -significant drop off to the male non-veteran, and +hen the female.

See Table 4.9.

Table 4.8
| Age High Competence (6 - 8) é Number
16-26 37.1% ; 62
21-25 52.5 ? 40
25-30 '~ 54.1 : 24
Table 4.9
High Competence (6 - 8) Number
Black veterans : | 67.9% - 28
Male non-vets 48.5% ' | : 33
Femaie;non-vefs 43.4% ; - 83

Thé color-caste, status hferarchy among black émericans fascinates the
researéher. Whether its exisfence continues In fhé face of the "black is
beautiful” campaign, éuggesfs ifself aé a proper Iéquiry to monitor change.
Based 6n the mulatto offspring of white slavejmasférs, who oiten then freed

the child, a kind of snobbery by color gradations évolved which was rein-

forced 'by the existing admiration of what is "white." James Q. Wilson in

his landmark study Negro Politics noted the impacfgof color on professional

A}
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opportunities, marriage prospects, social life. !6 discussing Chicago
black leaders, he stated, "Politicians and Bapflsf ministers tend to be
darker in color than lawyers, doctors, and mlnisfers from Congregational
and ofher 'upper class' churches. More dark—skinned leaders are found
in groeps with a 'massfbase‘ (labor unions, Bapfis+ churches, politics)
than in groups with a 'professional base_'."25

Afifhe personal ievelxef treatment within the family, the problem is
often ¢ompounded. Eiliot Liebow points up the importance of skin color
in famfly interpersonal relations with the lighter comp!exioned chitd

often favored. Richard, who was one of.the darker-skinned men in the

study fa!iy's Corner, is quoted as saying, "All the time | was coming up,
' 26

| kept hoping somebody would have a baby darker than me.” Malcoim X in

his autobiography reveals he was his father's favoéife because he was red-
haired;and the lightest. His mother, a proud Wesfglndien, and asnamed of
her whffe father, liked him the leasf.27 §

The dehabilitating effects of favoritism in fa&tlies based on color
gradafiéns, and governance of subsequent opporfuni%tes in the outside
world gased on the same criterion, suggest a good @any problems to be dealt

with at a number of levels. Meanwhile, it is Important to see whether this

kind of sub-divison continues.

25. w#lson James Q., Negro Pollfics,‘The Search for Leadership, The Free

Press, New York, 1960, p. I7F. 1 observed the same phenomenon on
__doing research on my study "Negro Political! Patterns in St. Louis."
’ op. cit. .

26. Llebow, Eitiot, Tally's Corner, Llffle, Brown & Co., Boston, 1967,
+ 251. Black students have verified this experlence to me on a

number of occasions.

27. L§¢+Ie, Malicolm, The Aufobfegraphy of Maicolm X, with the assistance
of Hatey, Alex, Grove Press, New York, J965, pp. 2-4,7

as
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lnferviewers28 were asked to record color grabaf?ons on the instru-
ment. iPersonal competence was matched to skin coler WIfh results recorded
in Figure 4.2. Respondents having a medium skin c;Ior had the highest per-
cent feeling competent. This result adds evidencegfo the Drake and Cayton
fheory that skin color is lessening in imporfance—-af least, in terms of
psychological damage to the child. The very dark respondenfs had the
lowesf}percenf feeling combefenf, but the very lighf respondenis were next.
Admira}ion for lightness appears to be declining, although the very dark
are sfﬁil disadvantaged. Medium, light, and dark are all three coupled
with h%gher compefence. Pride in blackness seems to be working, and evi=

dently must be relevant to American society before blackness is irrelevant.

Figure 4.2°

4 Scoring in
High competence
range (6 - 8)

60

55 * :

50 *
45 %* ; *

40 '

35 . *

: ‘ _ SKIN COLOR

; Very Very

; Lighf Light Medium Dark Dark

N =11 N = 24 N = 48 N = 38 N = 21

a. Exact figures were very Ilghf—-45 5% high compefence, Ilghf--SO 0%,
medlum--56 2%, dark--47.4%, very dark--38 2%

28. Bofﬁ project black lnferviewers ranked themselves as "light." One
commented that it was now fashionable To put: quhf babies in the sun

for tan.

29. Drake, 'St. Clair and Cayton, Horace R., Black Mefropolis. A Study
of Negro Life in a Northern City, Vol. 1}, Harper & Row, New York,
f962, pp. 495-506 :
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111 Political Efficacy

Measures of political efficacy, viewed as an-éTfifude about oneself
and oné's effectiveness in the political process, ;re widely used in
Polifiéal Science research. Interest In'broadeniné participation in the
polifiéal “rocess is common, rangingwffom cross-na}?onal studies of
develoéed or developing nations to the strictly Américan scene. The latter
includés specifics on Washington, D. C., regional emphasis, or local com—
munify?kinds of scales. The Poiitical Efficacy Scale, developed by the
ISR, méasures "a person's subjective competence in politics”, and demon-
sfrafe; "high correlations with political participation questions and the

30

act ofgvofing itself." The scale is constantly adapted to suit different

researéh designs. For purposes of this study, sim?lar adaptations took
place, changing the focus to local cdovernment iIn ohe part of the instrument

H

and To the college in the other instance. EffecfiVeness of students in
college decision-making logically is of interest In this study.

Commenfary of the ISR on the original scale runs, "The socio-economic
sfafusgvariables, income, occupation, and educaflob, were highly positively
reiafeé to the Efficacy Scale, with men scoring hi;her.fhan women, Negroes
scoriné iower than white...." The relafionshfp be%ween political efficacy
and poiifical barficipafion held even'when confrol]ed-for.eighf demographic

31

variab?es." More recent studies break down pol:f:cal behavnor info two

broad éafegof!es of participation, Tradifnonal or convenflonal and protest

or uncbnven'fional.32 Conventional participation iIncludes well-researched

acfiviiies such as voting, contributing money, attending a meeting, "talking

30. Rébinsén, Rusk, and Head, op. cit., p. 443

Ibid., p. 459

X

J; . cit.
?ckson, op. cit 5},,
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" ot+c. Protest activities include formerly unconventional be-

polifiés,
haviorﬁ such as sit-ins, rallies, boycotts, pefifions, and activities

'"‘generaljy protected by the First Amendment. Radical protest activities
would include participation essentially anti-system and outside of the
legal framework, such as arson, rioting, desfrucfidn of property.

!

The Jackson comparative study of selected Soufhern col tege students
demonsfrafes that when efflcacy was tested separafély for relationships
to fradifional participation and protest acfzvufles, the relationship did
not hold for the laiter. Professor Jackson states, "...efficacy is
sysfémafically related to traditional behavior bu?%nof +o protest be-

i
n33 The Jackson study argues that "...participation in protest

havibr...
activities is a social and personal activity as weil as a political phe-
nomenon, and it is increasingly bound up in the seif—concepf of young
blacks,"‘34 My data yielded similar results. Political efficacy at the
iocal !evei and at the college level was not related to protest aCfivifies;-
In add§fion, these measures were not related to attitudes on separatism-
infegréfion or to New Left attitudes. Efficacy measures correlated to
certain social characteristics, and some differences from ISR findings
emerged.

{ ‘
The measures for efficacy for both local gove?nmenf and the co}lege
were sgored similarly in a Likert like scale from @ to 5. In the case
of fheicollege ef%icacy measure, no respondents sc;red 5, and the measure
was co?lasped +o0 a | to 4 scale for purposes of co;eufafion. Feellngs of

s

efficacy toward the two |nsfifu+|ons varied when run against socual char-—

acteristic as follows. The general breakdown in e?fucacy scores and the

i

33. 1bid., p- 29 %

34- ibid., p- 25
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breakdown by class are shown in Tables 4.10 and 4.11

Table 4.10
; Total Black Black Black
Efficacy (local) Distribution (143) Working Class (95) Middle Class (46)
Low I 21.7% 21.1% 23.9%
2 33.6 30.5 39.1
3 28.0 | 29.5 23.9
4 1.9 13.7 . 8.7
High 5 4.9 5.3 ’ 4.3
Table 4.11 .
Total Black Black : Black ‘
Efflcacy (college) Distribution (144) Working Class (95) Middle Class (46)
Low ‘I 15.3% : 14.6% 5 17.4
2 45.1 42.7  52.2
3 33.3 35.4 28.3
High 4 6.3 7.3 2.2

The tables show that the working class black student feels slightiy
more éffacious locally and at the college, than does the middle class
sfude&f. Using (I + 2) in each scale as a measure of low efficacy, 63.0%
of fhé middle class score low on local efflcacy and 69.6% score low on
college efficacy. This contrasts with a low scoré of 51.6% of the working
class in local efficacy and 57 3% in college efflcacy 35 The f;nd[nos in

relafion t+o class run contrary to ISR data on feellngs of efficacy toward
i

the aniona! government. Normally middle class pgople feel more efficacious

fowar& government. With t+he increasing numbers oé black mayors and repre-

senfafives now in locsl OffICé, it is conceivablega shift in attitude is

H
7

35. The white working class also scored hlgher 6 college efficacy. The

difference in local efficacy was negligible with a $light edge to the
o ‘qorking class. !

39
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occurring Toward local government in major cities es the "turf" of the
black working classes. Logically, this could incléde an urban public
college withln the confines of a major city. :

Black students coming from an integrated high%school feel slightly
more effacious locally. Scoring in the (4 + 5) ra&ge were 18.3% from
an integrated setting, and 15.3% from a segregafed%seffing. The reiation-
ship reverses for college efficacy where students from segregated high
schools feel more effacious. In a (3 + 4) score range, 42.4% of the
students from segregated high schools feel effacious as compared to 38.5%

36 The reversal may be related to

of those from integrated high schools.
the degree of concentration of blacks at the college where an ethnic stake
Is "felt"” and pursued as such. Possibly, sfudenfsifrom segregated high
schools feel slightly more comfortable in pursuingi"b!ack interests.”

This notion receives some credence by compariég frequency of on cam-
pus contact. Those who get together frequently or ;ccasionally feel less
effacious, than those who get together infrequenfl¢ or never.37 See Table

4.12. Blacks who avoid the whifes definitely feel more effacious at

college. This phenomenon may be separaflsf orlenfeg.

Table 4.12
On ca@pas contact High efficacy (3 + 4) . Number
Never : ' 43.9% o i 41
Infrequently ' - 64.3 | 14
Occas}ooally 23.5 ? 17
Frequently 30.6 ; 36

36. The White confrol group who were from infegrafed high schools, felt
more effacious both locally and at college.
i

37. The relationship is opposite for the white group.

e bnrt miovm st
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The breakdown of efficacy scores by refigion show a reversal between
groups .on local and college efficacy. Those stating no religion feel most
efficacious locally and least at the college. The Cathollic group feel the
least éffaciously locally and the most at the college. The Baptists stay

in the middle of each, but feel more efficacious locally than at the college.

- See Table 4.13. The white Catholic group also ranked high in efficacy at

the coilege, 60.2% scoring in the (3 + 4) range (N = 83). As the total
black and white, largest single religious group af%fhe college (35.6%),
feelings of efficacy no doubt are enhanced. A plaﬁsible theory which
follows is that sense of political efficacy goes up in relation to concen-
tration of a group.38 By frequency of religious a%fendance, the "Never"
and "Féequenfly" groups hover at the 50 percenfile'wifh the middle groups,
"Infrequentiy" and "Oécasionally", falling lower oﬁ local efficacy. The

relationship reversed for college efficacy.

- Table 4.13
Rel!gién High iocal efficacy Hfgh college efficacy
—_— (3 - 5) (3 + 4)
None 63.7% (11) 33.3%2 (12)
Bapfis%s 50.0% (76) , 36.8 (76)
Cathol ics |  28.0 (25) f 40.0 (25)

Aée differentiation prof.-ed no significant ffnding’fOr col lege effi-
cacy, but rather a clustering around the 40 percenfile. wWhen respondents
are diQided by age to check feelings of efficacy lécally, a significant
38. ther research demonstrates that where an ethnic or racial group is

concentrated in large numbers in a city, voting turnout goes up. See

Banfield, Edward C., and Wilson, James Q., City Politics, Vintage,
Random House, New York, 1963, pp. 230-3i :

}
:
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relationship is shown. The younger groups clearly feel more capable of
effecting change locally. Once again the very young group (ages [6-20)

demonstrates a significant jump from ail other groups.39 See Table 4.14.

Table 4.14
Age ‘ - High Local Efficacy (3 - 5 ) Number
16-20 - 59.7% ; 62
21-25 40.0 é 40
26-30 _ 30.3 ; 23
31-35 30.8 ; 13

¢

The black veteran feels effacious at the collége, but much less so
at the 1ocal government level; The black female rgnks first in efficacy
locallyL Extended discussion of the data by sex ié reserved for later
chapters. By race, it is briefly noted here that fhey are almost equal in
local e}ficacy with whites having a slight edge. At the college, the blacks
feel considerably more effacious than the whites. The interesting skin

color cbrrelaflon reappears for college efficacy (only). See Figure 4.3.

;
¢
H
é
:

39. The white control group was about the same in the 21-25 age group
with 41.3% (N = 51) feeling effacious. Of the 16-20 age group,
51.1% (N = 80) feel effacious. Note that the:jump is not nearly
so large as in the black group. : '
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Figure 4.32

£ Scoring in
High Efflicacy
Range (3 - 4)
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N =11 N = 24 N = 48 N = 38 N = 21

a. Ex§c+ figures were very light—27.3% high—Eﬁﬁiéée efficacy, light—
45.6%, medium, 48.0%, dark—41.6%, very dark—-33.4%
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tv Race Relations

lh the routine running of the independent varfables discussed so far,
a rela%ionship of each emerged to characferizafionéof race relations by
respon?enfs. The question was stated simply, "How wou ld you characterize
race r%iafions in the Sf. Louis area? Responses were ciassified into cate-

gories on a scale from "bad"” to '"good." Typical responses were as fol lows.

|. BAD (UNQUALIFIED)

WOrkiné class mele-—age 34-—-No rel igion--veteran-—-Raciai tension is high
here. | All we need is some one to set It oft.

Working cliass male—-—age 29--Baptist-—-vetaran—--They are all very poor. The
K."K. K. still exist in South St. Louis. Black people whc have achieved
the income fo live in these areas are afraid %o tive there. [If the Ku Klux
Klan doesn't get then, .the police will. :

Working class male--age 25-—Baptist--veteran--Bad! There is a lot of preju-—
dice among black and white peccle. There are a fot of places in St. .Louis
where if a black man went he would be looked at Iike he was crazy. | have
seen quite a few fights between blacks and white over blacks trying to move
into houses. I+'s always the white people who are against Interracial
marriages. They are the ones who throw the Molotov cocktails. It's like
they are saying this white woman is too good for this black man.

2. POpR —~(TENSE, DISTRUSTFUL, PREJUDICED, HYPOCRIT ICAL)

WOrkinb class male——age 2i-—-Catholic—-non-veteran--We have never,had any
riots,! but on the other hand the sly prejudices would make [one] +think
that it is a potential powder key for troubte.

Working class male—-—-age 18-—Baptist-—-non-veteran—-These aren't too good.
You can get on a bus and see little white people sticking their noses up
under their hats. You can just about characterize most of the race rela-
+ions as being phony. You could meet somebody you don't really know and
just look down inside them and see all tThe prejudice inside them.

Middlé class maie——agg 30~-lutheran——Veteran--Poor, just like any other
city.: Whites socialize at job fevels, but the domestic environment is
completely severanced. ‘

Workiég class female—-—-age 20-—no relligion—--Very péor. No matter how old-
you are, you are sTill the little colored girl (work). | 've seen people
stopped for no reason. If a black becomes pregnant no matter who the guy

fgdif@r insert
ERIC ~ -
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is--parents can accept. If a white becomes pregnant by a black* she is
banished. Happened repeatedly in ........ [suburban communityl. Black
men wearing naturals stopped on the street for no reason. Schools—-if

all btack-—-administration thinks everything is fine. When integrated, ad-
ministration updates everything, new books, better teachers, etc..

Working ciass male--age 30--Baptist--veteran—-Hypocritical. The white man
feels he can smile In your face and stil!ll stab you in the back at the same
t+ime. He hates to realize that the Negro can see this. He doesn't rea-
Iize that he is dealing with a new Black man who has changed his philosophy

from "«t | live and nothing happens™ to "if | live 1'm coing to make it
happen.™

Working class female—--age |9——Baptist—--We are no different from other cities
except we don't let ourselves go and let the white people know how we

really :feel about them. We are afraid. The blacks in St. Louis really have
too much to lose by confronting white people openly, because economically
we might be a step ahead of blacks in other big cities.

3. MIXED-—(SOME POSITIVE, SOME NEGATIVE CONNOTATIONS)

Working class male-—age 20—--Catholic—--non-veteran--Everything is ok because
nobody is really thinking about change. Most of the people are ignorant and
not even thinking about change. Even me. | use to think of myself as con-
servative but |'m changing over a little bit.

WQrkinj’class male——age 34—-Cathollic—--Veteran——On the top it seems to be a
smoothly working thing, but beneath it all there is stili that friction and

hatred that lurks in any other city.

Middle class female--age |7-—-Methodist--All right from what you hear, but
deep—-down it's tense. St. Louis is like sitting on a keg of dynamite wait-
ing for the right thing to make it go off. Hidden feelings.

4. FAIR-—(DESCRIPTION MOSTLY GOOD, BUT NEEDS IMPROVING)

Working class male——age 19--Cathol ic--non-veteran-—-Fair. A black might get
along wah a white because he (the black) has a little bit more than tThe
white. i Adam Clayton Powell is like a half-white politician. He puts up a
front for everybody. He tries to act black in front of black people...and
then goes back to his white people and takes on ancther role. That's about
the way race relations are in St. Louis. Blacks now think They are equal ‘o
whites,: but they are only fooling themselves, by trying to Imitate and im-
personafe the white--that's not being equal.

WOrkingfclass male——age [8--Baptist-—-non-veteran——Pretty good. The black
pecple are demanding what they should have had long time ago. White people
are accepting this in the city but in.the country, it's another story. The
whites had better accept this or they will have anofher Waitts on-their hand—

it's slowly building up.

*eduTor deletion
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5. GOOD
Working class male——age 18-—Baptist——non-veteran--Good. It is not as bad
as 1T use fo be about 5 or 6 years ago, when you couldn't got out of your

part of town. Like they said all niggers stay in your part of town and
white folks in theirs. :

wOrkiﬁg class female-—age 26--Holiness Church--Niée—-peop!e work, eat, go
places‘fogefher. .

A number of responses did not fit these categories in that interview-
ers answered by comparing reilations to other places. Two 'worser" cate-
gories; (getting worse, and worse than other cities) were dropped for this
chapfe} in that two few biack responde- s fell iIn these areas. Samples of

the "better" categories are as follows.

6. CETTING BETTER, BETTER AMONG THE YOUNG

Working class female-—age 33--Baptist--They are beffer. With integration
of schools, children are thrown together more and parents are beginning to
accept. No contact 10-15 years ago like there is now.

Working class female--age |8--Baptist--Seem to get along fair. The older
generation are the big blockage. Younger people will mingle until an older
person breaks in and tells kids others are not good enough for them. They
get older and start to listen to older people. When they are .little they
play fogefher and don't care till an older person breaks them up.

Middle=class male--age 29-—Bapfisf—-non—veferan—-Some of the disturbances
people are causing. | don't think they really feel that way., i.e. (Percy
Green). 1I1t's not as terrible as some cities, thanks to our Negro leaders.
I think race relations here are pretty good. The young peopie are really
seffing the pace. People fear the unknown, but now that we are going to
school together, we are finally learning that we are all human.

Middle class female--age 23--Lutheran—-—-{ think fhey have reversed. Whereas
there was open prejudice from the white standpoint dbefore, now there is open
prejudice from the black standpoint. | feel that the whites are fry:ng much
_harder, especially the youth. The whites are walking around expressing all
this great love for niggers, with their "right on's" and stuff. 1 feel they
are actually trying but who wants it.

7. BETTER THAN OTHER CITIES, RURAL AREAS

Middle?class male——age 22——Bapfisf——veferan-—Fairfoompared to most places. '
You don't have that much racial violence compared to a place like | just came

106,
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from—-Néw York, N. Y. Race relaticns here could beﬁbef?er, but there has
to be more understanding between the races. | sald it was fair because
the city is neariy 50% black and in most cities that size, you have much

more racial agitation.

Re?ponses to the invitation to characterize race relations by the
black s}udenfs break down as showr in the column fuf?heresf left of Table
4.15. ?he percentage of these students who rank hiéh in trust, competence,
and eff?cacy is shown for each respconse across the +abfe. Generally, tThose
sfudenT; who see race relations fn a negative way are low in trust and
persona; competence, but rank high in local and col}ege efficacy. Con-
Hyersely; those who perceive race relations as fair, good, improving tend
to be higher in trust and competence, but lower in local and college cffi-
cacy. -

A 3ogicai relationship exists in these findings. One might expect
+ha+ Th;se who are not tirustful and not feeling compefenf would see race
relafio?s as poor, whereas those whc are Trusffng aﬁd feeling competent

would sée race relations as good. #urfher, we woulh expect that those who

feel capable of changing situations will view them ?s needing change, while
those who do not feel capable of effecting change, @ill view them as accep-
4Table.§
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Table 4.15

Characterized race _ _High trust. High Higé local High college
relations as (3+4) - competence efficacy efficacy

B - (6-8) (3-5) (3+4)
Bad €16) 25.0 27.5 .4&.6(!5) 50. |
Poor (38) 44.7 50.0 sg.s 36.8
Mixed an 47.0 52.9 55.9 58.9
Fair (23) 56.5 52.2 21,7 . 30.4
Good (10 50.0 6.0  30.0 20.0

Geffing better, (16 50.0 68.8 6.3 37.5
better among the - :

young

Better .than (12) 33.3 58.3 41.6 25.0

other_ cities,
rural areas

(total) 132
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V  The Findings

A' summary of the findings thus far on differences among black people
appears useful at this point. The importance of sécial characteristics
and their relationship to the independent variable§ in explaining signifi-
cant séc{al and political movements and The indiviauals caught up in them,

cannot be underestimated.

The initial findings of the project demonstrate important attitudinal

~ differences among black Americans in relation fo a variety of social back-
ground factors. Whether or not an individual feetls trusting, competenT,
or eff}cacious is in a sense an attitude about himéelf or herse!f and does
tap certain aspecfs of self-concept that parficula?ly interest the politi-
cal scientist. '

T}usf in other people was found to be more a middie class phenonmenon
rather than working class. Religious groupings shéwed the Baptists rather
high oh trust. The Catholic blacks also showed a $ignifican? majority
Trus?ihg, but less so than the Baptist. The "no" feligion group showed a
majorlfy distrustful. By frequency of attendance ;o?h the never and fre-

. quenfly respondents wer; distrustful, with those a}?ending services occa-:
siona];y or infrequently clustering in between. The under-20 age group was
by fari?he most cynical. The black veteran was the most trusting.

Pérsonal competence was found to correlate wifh social class, but not
income. Rather a curvilinear relation emerged which peaked at +he $7000-
I0,000irange. The religious groups broke down wifh the Bapfisfs the most
oompefén?, +he Catholics next, and the "none" grou?, the least. No relation
was found to frequency of attendance. Compe?eﬁce ;ppeared t+o increase with

age, and the under-20 age group felt the least combefen?. The black veter-—

an ranked the highest on personal competence.

ERIC
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Political efficacy at both the local and coll%ge level was highest
among Qorking class blacks. By reiligion, the Cafh%lics telt the most
effaclous at the college, and the "none" group Iocélly in the community.
By frequency of religious attendance the Never and%Frequenfly groups both
felt mére efficacious at the ﬁoilege. The under-ZO ace group felt highly
efficacious locally. No corrélafion of age to coléege efficacy emerged.
The black veteran felt efficaéious at the college, :but not at the local
level. '

Attitudes toward oneself were viewed initially as crucial to the
study. The measures used to approach this elusiveéconcepf were found

i

to be reilated to perception of race reletions, alsé assumed To be a part
of fhe.affifudinal constel lation. The more frusfiég and competent student
tends to view race relations optimistically. Thos% who feel capablie of
effecffng change see race relations negatively. :

Aﬁ interesting aspect of the survey was the d%cumenfafion of change
in color caste. Efforts of the young to eradicafegcolor distinction or at
feast @ove away from admiring "lightness" appeér +% be successful. Those
havingla medium shade skin color ranked highest i*ébofh personal compe-
tence ;nd in college efficacy. |

The importance o the integration experience émerged early. A rela-
fionship was found to trust and efficacy, but not %o competence. Those
coming;from segregated high schools were more +rus%ing and felt more effa-
cious at college, but less effacious locaily. A géod number of distrustful
blacks mix hegular!y with white students on campus% Those who mix frequent-
ly or occasionally are low on sense of college eff%cacy.

i

{
None of the measures discussed so far showed any correlation to uncon-
. 1

: i .
ventional political behavior, ie. protest acfivifi?s. Integration was

-

o : i
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found to relate to trust and efficacy, but not to éompefence. Those
coming  from segregated high schools were more frusflng and felt more effa-
clous at college, but less effacious locally. A géod number of distrust-
ful blacks mix regularly with white students on ca@pus. Those who mix

frequently or occasionally are low on sense of college efficacy.

1113
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CHAPTER 5 —— ON BLACK POLITICAL DIFFERE&CES
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Chapter 5 3

[l

"1 havé a great deal of faith in my own ability to perform. And | also
have a great deal of faith iIn our system to respond. The system can, K stand
a great deal of improvement. ButT nobody has shown me a better one."

The quesfiohuréiéé&“fégardtﬁg'%Hé.dfreéfion 6f“¥hé"5lack éfuden+ move-
ment is whether or not i+ is separatist in nature, and thereby moving away
from integration as a goal fn Americén society. A second area of interest
is whefher or not existing Institutions are viewedgas likely to and capable
of responding to the needs of bluck Americans. Thése two sets cf attitudes
are the major attitudinal dependent variables of Tée study. Political atti-
tudes, which are supportive or non-supportive of Tée existing socio-political
order, are presumed to either constitute a raflfic%fion or rejection of
decisipns emanating from a political system. 1If T%e American poiitical
sysfem:is viewed as capable of responding toc the néeds of black Americans,
we expécf support for the system to remain consfan%. The converse is aléo

t
true. '

Sécfion | of this chapter provides a full dis#ussion of the background
and re#ﬁlfs of the survey in regard to attitudes oriented to separatism and/
or infégrafion. Section |1 reports on New Left attitudes of black Americans,
parficélarly in regard to approval or disapproval éf various tactics to
effecf%or prevent change. The relationship of eacﬁ set of attitudes to
social%group membership is demons+trated. |

Tbe focus on political participation is limited in this study To pro-

test aéfivify. This mode of polificaj'aqtton'Ié defined as a tactic used by

{
[

ciflzehs openly to attack public policy decisions.; Protest has become a

H
l. Gibson, Kenneth Allen,. Mayor of Newark, New Je?sey, Quoted in Newsweek,
August 3, 1970, p. 22
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familiar method of political action by col'lege students, and for black
students, a useful tactic on or off campus. Our interest is in the extent
to whi;h t+he tactic has been used in the past and is to be used in the
fufure; Section |1l of this chapter discusses protest activity in relation
+o social! characteristics cof the survey respondents. Section |V summarizes

the findings of Chapter 5.

| Attitudes on Separafism-!nfegra*ﬁon

Attitudes on separafisﬁ-tnfegra?ion refer to }ace—relafed policy changes
emanaf%ng from Presidential orders, Supreme Court ?ecisions, and Congress-—
ional laws. Beginning in the 1940's with the fIrs% executive decree from
Frankl}n D. Rooseveit on equal emnployment through %ncreasingly strong
policyipronouncemenfs ending with the #air Housing%Law in 1968, the direction
of pubﬁtc policy was to provide the legal framewor? for a racially integrated
sociefv. The question has been raised in social s?ienfisf } Tterature and by
popular journaiists whether or not integration is sfill a goal among black
Americans. More radical black organizations speakéfo the notion- of separa-
+ism, énd the appeal of a separatist society is attributed largely to the
young.§ |

T%e Aberbach-Walker study found evidence of aédeveloping racial ideology
which 5ncluded a favorable interpretation of blac% power and a preference for
milifa;‘lf leaders. Their findings correspond to +h§e Toml inson? study of Los
Angeles. The Detroit study states, "This ideology; is not a manifestation
of gro@ing sentiments for separation, but of a miliitantly expressed ideology
of pro&esf which demands quick and effective acfiop +o better conditions for

¥

2. Tomlinsen, T. M., "The Development of a Riot lideology Among Urban
- Negroes," American Behaviorial Scientist, 1968, pp. 27-3I
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; 3 : .
all black pecple.’” The reséarchers note that less than 2% of blacks endorsed

the nof!on of separatism.
Tﬁe present study approached the notion of separatism in a different
and more detalled manner. A+titudinal statements Were constructed in four

crucial policy areas. . Two statements were posed eacih area which were

;‘
H
i
@

assumed to measure both a separatist direction in one and an integrationist

senfiménf in the other. These were presented to TQe student in a mixed

order és a handout in which respondents selected a%number from | to 5, which
best déscribed his feelings.4 Pro-separatist sfaf%menfs were scored vhe
reversé of pro-integration statements so that in ail cases the higher numbers
represenfed opinions leaning to integration answe*s and lower number leaning

to sepqraflon answers. The policy areas and affifudinal statements as follows.

Strongly Moderately Neutral Modarately Strongly

Agree Agree Disagree Disagree

5 4 3 2 !
: Public Accommodations

1. a) Reople should go to restaurants, movies, and dances that cater to
people of their own color. (Separatist)

bl Where one goes for entertainment should be defermlned by one's
tnferesf not his race. (integrationist)

2. a) | think bfack and white péople should live ia their own neighborhoods
and not try +c mix. (Separatist)

b) I think people in the United States would be better off if all nengh—
borhoods were racially mixed. (lnfegrafionlﬁf)
! | {
3. Aberbach and Walker, APSR, Dec. 1970, op. cit.) p. 121i

i P
4. Sve Chapter 2, for validation procedure and Appendix A, Handout D for
order of presentation. Consistency of replies is sometimes less than
sfafisfically desirable. Ambivalence on the part of respondents appeared

to play a role.

f
I
|
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Political Representation §

l

i
H
i

3. a) i1 like the Idea of a separate black nation within the United
Sfafes. (Sepairatist) H

5) gBlacks should be fairly represented and shoﬁld participate in all
levels of government in the United States. :(lIntegrationist)

; Empioyment :

.
i

4. a) iBlack people should work only in their own communxfles and stop
working within the existing power sfrucfure. (Separatist)

b) %Black people should try to get jobs in all occupa+|ons in the U.S.
(Integrationist)

Tﬁe distribution of responses of the black sfddenf shows that all re-

sponses are highly skewed toward integration. In éach distinct policy area,

some differences are noted here and there. These w:ll be discussed subse-
quenfly. The overall initial picture is that very'large majorifies in all

-arvas prefer enferTainmenT housing, and jobs to be on an open basis, and
‘ (
do no+}favor the separatist option. Polifucal‘repreaenfafion (b) evokes

i
H —_—.

highlyiinfegra?ionisf answers, and only a small peécenf'(8.4%) even like the

i
{

idea o% a separat=z black nation. See Table 5.1. i

i
i
i

Table 5.1

; - ]
Distribution of Black Responses in Four Public:Policy Areas

Separafisf - Integrationist
Question 2 3 4 3 5 Number
T) Publjc Accom. a) 2_8'% 8.4% 8.4% d 7’,’? 58.7% (@ E:%))
) b) 4.2 1.4 - .7 3.5. 90.3 (144)
2) Housing a) 2.8 2.1 8.4 14.7°  72.0 (143)
: b) 4.9 14.0 5.4 24.5  41.2 (143)
3) Pol.|Rep. a) 4.9 3.5 11.2 11.20  69.2 (143)
i b) C.0 1.4 3.5 6.9°  88.2 (144)
4) Employ. a) 2.1 4.2 5.6 15.4  72.7 (143)
] b) . .7 7 1.4 8.3  88.9 (144)

TI.‘{,E/‘»,ﬁ-t#fﬁq, ke e v
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In breaking down the data by class, Table 2 demonstrates that the
working class scores somewhat higher on integrative responses on Public
Accommodations than do the middle class. On the Housing (b) stateément, the
middle ciass black also drops down |0 percentage points below the working

class. The working class was more insistent on proper political represen-

Taffon,fIEETbuf also preferred the notion of a separate black nation (3a)
more than the middle class. The two groups are close to equal on employ-

ment responses. See Table 5.2.;

Table 5.2
Percent Answaring Pro-integ. (4 + 5) by Class
Question Working Class Middle Class
1> Public Acco. a) 82.2% , 76.1% ’
b) 95.8 89.1
2) Housing a) 86.3 86.9
b) 68.4 ‘ 58.7
3) Pol. Rep. a) 77.9 84.8
b) 96.9 : 91.3
4) Employ. a) 88.4 86.9
: b) 96.9 97.8

r3

Clearly equal opportunities to make a fiving are of high priority with
both social classes. Given this, the data suggest the middle class black
may be slightly more In favor cof choos}ng home and recreation within an
ethnic confine. This adds evidence to the Aberbach-Watlker conclusion that
+he "black bourgeosie" is E§§§§}§ Cultural isolation from other biacks no
longer is atitractive as a goatl. On the other hand, to be politically dis-
tinct has less appeal to fﬁe middle cfass black. This finding lends some
5. Aberbach and Walker, APSR, Dec. 1970, op. cit., ©p-. 1214-15. The ref-

erence is to the political and social etite group described by Frazier,
E. Franklin, Black Bourgeosie, The Free Press, Clencoe, 1957.

117




108

substance to Thomas Pettigrew's theory that infTegration as a goél priority
has undergone some change—-azt least in terms of the middle class black.
Pettigrew states, "Influential black opinion turned in tha late 1960s from
integration as the primary goal to other goals--group power, culture, ident-
ity, integrity, and pride."6 Pettigrew feels that most blacks do not see
these goals as conflicting with integration, and the data from the present
study bear this out.

The data on the four public policy areas were separated by sex to
investigate differences of opinion. See Table 5.3. Once again, as by class
a very high rate of agreement is shown on employment responses. The black
male is more insistent than the female on full political representztion,
but the male drops down significantly in percent giving an integration re-
sponse on the appeal! of a separate black nation. The black female finds
this notion less attractive than the male. Politics in the United States
heretofore has been largely a male prerogative, and | would assume this ex-

plains the difference in answers by sex. The black female might see little

- Table 5.3
Percent Answering Pro-integ. (4 + 5) by Sex

Question Male Female
1) Public Accom. a’ 76.2% 83.3%

b) 90.0 96.4
2) Heusing a) 83.0 89-3

b) 66. 1 65.8
3) Potl Rep. a) 71.2 86.9

b) 98.4 _ 92.8
4) Employ. al 88.4 : 89.3

b) 98.3 . 96.4

6. Pettigrew, Thomas F., Racially Separate or Together?, McGraw-Hill, Inc.,
New York, 197!, p. 7297

O
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stake personally in regard to who controls +hé decision—-making institu-
tions.’ |
In the areas of both housing and public accommodations, the black
male is less pro-integration in ouflooé +han is the female. | would assume
+hat+ the thrust for black dignity would be of more psychological value to
+he male than the female. The institution of slavery did not recognize
marriaées among black éeople and buying and selling of slaves occurred
without regard to family attachments. Young ~hildren, however, were
usually left with the mother, until The:child was of "marketable"” age. The
mafriarchial society was reinforced affér slavery ended officially by
several factors. The female tended to have access to more education and
to-perform better in the educational sef‘ring.8 The female was not viewed
as an economic threat.
In the period of the mass migration in the 20th century, still under-
way, the female in the urban setting once again was usually better able to
find and keep a job, no matter how menial. Many black males were unable
to obtain regular and promising employment. In addition, the initial Aig
to Dependent Children legislation, required absence of the male from the
home. In the midst of a male‘dominanf culture, what occurred was a spectfic
group of males, in this case black, were stripped of aill opportunities to
live up to the ethos of the cuiture. A wealth of literature deals with the
attendant psyzhological éffecfsg on the group who has i.2d the least
7. This theory is buffered by adding th: whi‘e male response o the ques-
+ion on Political Representation (b). Only 82.1% scored pro-integra-
+ion on this as compared to 98.4% of the black males. I think we tapped
the nitty gritty of "power™ here, not prejudice.

8. Poussaint, op. cit., p. 3l

9. See, for example, Liebow, Tél!ifs Corner, op. cit. for a rationaliza-

tion procaduie, or Poussaint, op. cit., for varied personality adjust-
ments to this phenomenon.
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opportunity to buitd its ego. The greater appeal, therefore, of black
solidarity by exclusiveness in housing and choice of recreation to the

male is not a surprising result.

In separating the data by religious preference, it quicky becomes
evident that the group stating "None" is considerably more separaTist in
orientaticon Than-fhe Catholics and Baptists. See Table 5.4. In the
housing policy area, for the first time a black social group drops below a
majorifyggiving a pro-integration answer on one of the questions. The
"None" group clearly insists on full political representation and the right
to go anywhere for recreation, whiie, af‘fhe same time, a number prefer to
live and seek entertainment separately. They also enjoy +the notion of a
separate black nation and are the least supportive of integrated employment.
The Catholics and the Baptists are close in a number of areas with the

Catholics less enthusiastic about public accommodations, and the Baptists

about housing.

Table 5.4
- Percent Answering Pro-integ. (4 + 5) by Religion
Question None (12) Catholic (25) Baptists (76)
1) Public Accom. a) 63.7% (11) 76.0% 82.9%
b) ‘ 100.0 (12) 80.0 96.0
2) Housinrg a) 63.7 (11) 92.0 89.5
b) 45.5 (12) 2c.o 68.4
7) Pol. Rep. a) 63.7 (il) 80.0; 78.9
b) 100.0 (12) 92.0 96.1
3) Employ. a) 81.9 (112 92.0 88.2
b) . 83.3 (12) 100.€C 100.0

Moving the discussion of attitudes on policy decisions to education,

two sets of statements were constructed in the area of policy controlied by

120

O




' college administrators. As shown below +hese relate to the race of the
instructor (1) and the method cf présenfafion (4). Both (1) and (4) re-
flect typical demands of college acfivisfg for black studies. Statements
in (2) represent the student's choice of a major, and statements in (3)
inquire as to the student preference in classmates. The latter has been,
of course, a matter of grea¥t concerﬁ in implementing public policy deci-
sions nationally. Locally, college policy has been a matter of free choice.

The format of the statements is the same as the other policy areas
with the reverse scoring for those pro-separatist preferences.l State-

ments for this section follow.

Strongly Moderately Neutral Moderately Strongly
Agree Agree Disagree Disagree
5 4 3 2 |
Instructor

1. a) Black instructors are the oniy people qualified to teach black
Americans their history and culture. (Separatist)

b)Y A fair presentation of the heritage of biack Americans can be
taught by any qualified black or white teacher. (Integrationist)

Curricula

2. a) The way things are going in America, black students would be better
off to major in Black Studies ard plan to work with just their own
people. (Separatist) :

b) Black students ought to study what white students are learning in
order to compete in American society. (lIntegrationist)

Classmates

3. a) | would prefer to go to college just with people of my own color.
(Separatist)

b) | think a racially mixed college offers the most dasirabie education.
(Integrationist)

10. See Appendix A, Handout B for mixed order of pfesenfafion.
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f Method of Presentation

4. a) The best wéy to teach black heritage is in separate courses focusihg
totally on the black American. (Separatist)

b) The best way to learn the contributions of biacks to American civili-
zation is to routinely include that information in any and all
courses where relevant. (lIntegrationist)

The overall distribution of Eesponses show a sizeable majority prefer
integration (4 + 5) in terms of c%assmafes. ASee Table 5.5. Almost as high
a percentage do not wish to limit their curricula to Black Studies. Never-
theless, 49% (1 + 2) want the .courses to be available ssparately, even
though 66% (4 + 5) choose the Integration answer on the companion statement
on mefhéd of presenfafion;(4b)

The same ambivalence is evident on the set of statements regarding the
_instructor in that a majority (I + 2) feel only blacks .can teach black
Americans their history, but also agree (4 + 5) that a fair presentation can

come from any qualified instructor.

Table 5.5

Distribution of Black Responses in Four Areas of Education

v Separatist Integrationist

Question | 2 3 4 5 Num.

1) tnstructor a)d 28.5% 72.2% 6.9%2 17.42 25.0% (144)
b) 11.8 15.3 9.7 29.9 33.3 (144>

2) Currlicula a) 5.6 6.3 8.4 21.0 58.7 (143)
b) 11.2 13.3 14.7 23.0 37.8 (143)

3) Classmates a)l 1.9 4.7 8.0 21.5 54.2 (144)
b) 4,2 4.9 10.5 30.8 49.6 (143)

4) Method a) 23.8 25.2 16.8 16.1 18.2 (143)
b) 4.2 10.4 19.4 22.9 43,1 (t144)
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The data were separated by social class, but differences by class
were negligible for all statements except (Ib) and (4b). A fair presenta-
tion by any instructor was expected by 67.8% (N=96) of the working class
blacks, but only 54.4% (N=46) of the middle class blacks. The statement
on the best way to learn black contributions is to include it in any course
where relevant, also showed a ciass difference. Of the working class black,
71.9% (N=96) gave a pro-integration response, but only 54.3% (N=46) of the
middle class gave an integration response. Insistence of separate biack
studies with black instructors, appears to be more a middle class demand
than working class. This finding appears to fit the earlier finding on
class reflecting a shift in goal priority among middle class blacks, anrc
more concern with black culture.

A few differences appeared in the data when response§ were separated
by sex. Scoring was shifted in this instance 1o a separaf;;f total by
adding (1 + 2) on the 5-dimension scale. The black male scorec more separ-
atist than the female on both presenting Biack Studies separately (4a), and
in majoring in black studies in order to work with black people (2a) The

black female cn the other hand is more separatist regarding the value of a

racially mixed college (3b). See Table 5.6.

Table 5.6
Percent Answering Pro-Sep. (I + 2) bv Sex
Question Male Female
4) Methed a) 59.3% 41.6%
2) Cur. ‘cula a) 15.3 9.5
3) Classmates bl 1.7 14,3

A few interesting patterns emerged when the data were divided by reli-

gion. The "None" croup was the least eathusiastic about a racially integrated
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college with 72.8% (N = ll) scoring pro-integration, as compared to 96.0%
of the Catholic (N = 25) and 82.9% of the Baptists (N = 76). The ambiva-
tence on method of presentation noted in the general distribution breaks

down by religion as shown in Table 5.7. The gap is widest for the "None"

group.
Table 5.7
Percent Answering Pro-integ. (4 + 5) by Religion
Question None Catholic (25) Baptist (76)
4) Method a) 9.1% (I 44,0% 31.6%

b) 75.0 (12) 64.0 57.9

A general commentary is pertinent on all of the attifudes investigated
so far. !n almost all racial pblicy areas, big majorities are oriented to
integration. The exception is the demand for black studies taught by black

instructors, but it stops there. Pettigrew refers to "selective separatism"

among young ideological blacks. "They offen call for selective separatism
of one of more aspects of their lives while also demanding their rights of
entry into the society's principal institutions. It is no accident that the

most outspoken members of this faction are college students in prestigious

H The desire to have biack studies

and predominantly white universities."
and black instructors appears to be a manifestation of selective separatism,
serving as psychclogical reinforcement, but not functioning as a political

movement In itself.

1i. Pettigrew, op. cit., p. 298
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11 New Left Attitudes

Much of the literature describing the thinking of the New Left,
whether by its advocates or analysts, spells out what New Leftists are
against. Objections to militarism, racism, meterialism, are common.
Further criticisms are bureaucratic manipulation of peopie's lives,

(middie class as well as working class), poverty emanating from unequai
distribution of the wealth, and each of these resting on unequal distri-
bution of decjsjon;méking. These issues in broad summary are the most
widely discussed among the New Left.

Gary R. Weaver|2 describes the student movement in general as
broadly humanitarian in a way resembling the Romantic movement in Europe.
The students are further connerned with maintaining their individual iden-
tity in the midst of the technological state. Last, they are insisting
on the implementation of the democratic ideals. The student "left", com—
posed mainly of people under 30 who identity with the movement or the
college community, is viewed as the vanguard of t+he movement. Weaver
states, “"The entire movement, aowever, including i+s vanguard, is intelli-
gible only as an amalgamation of individuals who share a mood, a cultural
revision without the structure and 1inear direction of a political ideology.
One may discern Marxists, Neo-Trotskyites, pacifists, Democratic Socialists,
Yippie 'politiclans. of joy,' Americans for Democratic Action, and a host of
other traditionat ideologues, but when one looks for a common political cde-
nomirator it Is nowhere to bé found. The answer lies in the ambience of a

. . |
generation born after the failure and death of ideology." 3

12. Weaver, Gary R., "Introduction’, in Weaver & Weaver, eds., The Univer-
sity and Revolution, prentice-Hall, Inc., Englewood Cliffs, New Jersey,

1969, pp. 1-4
o 3. 1Ibid., pp. |-2, footnote |
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The shared mood that Weaver refers to, does not offer a positive pro-
gram for an alternative sbciety and as such would not be viewed as a pol it-
ical ideology by some analysts. Others, such as Dolbeare and Dolbeare,l4
include a discussion of the New Left In their volume on American ideologies.
The tdeological base is the New Left call for significant restructuring of
society and its institutions. How much the mood is shared by black radi-
cals is an open question In that they tend to remain cistinct at meetings
o: Left Radicals. Where a semblance of uniformity mey be found is in tac-
tics.

In discussing tactics of the New Left, Dolbeare and Dolbeare state,
"Nor do they consider it necessary, desirable, or profitable to work for
change within the existing framework; they endorse and promote extraleqal
and somefimés violent alternatives as the only means with a real chance of
success under the circumsfances."=5 Approval or disapproval of these kinds
of tactics, working outside of existing societei or poiitical instituticns,
is the set of attitudes of interest to the present study.

A 62-item New Left ScaleI6 was de=.gned at Columbia University, New
York City, following *the disruptions of spring 1968. The ISR recommends
that the first ten or twenty items on the scaie may oe sufficient for re-
search purposes.|7 The items selected as shown below were chosen from the

totat samp!e in order to select attitudinal statements of most relevance

tc the prasent study. Most of the items refer to tactical options To

14. Dolbeare and Dolbeare, American ldeologies, Markham Publishing Co.,
Chicaz>, 1971, pp. 145-184

15. Ibid., p. 146
16. See Chap. 3, Page 5 for validation.

17. Rcbinson and Shaver, op. cit. p. 388
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pursuing political goals. A few (No.'s &, 10, a2nc 13) refer to philosophic
positions, and No. |l inquires as to the proper role of educational institu-

tions.

New Left Scale |tems

Strongly Moderately Neutral Moderately Strongly
Agree Agree Disagree Dicsagree
5 4 3 2 1

|. Authorities must be put in an intolerable position so they wili be
forced to respond with repression and thus show their iliegitimacy.

2. Disruption is preferable to discussion fcr changing our society.

*3_, Radicals of the left are as much a threat to the rights of individuals
as are the radicals of the right.

4. The streets are a more appropriate medium for change in our society
than printing presses.

*¥5. The courts are a useful method for changing policy.

*¥6. There are legitimate channels feor reform which must be exhausted be-
fore atiempting disrupfion.

7. Extensive reform in sociefy only serves to perpetuate fho evils; it
will never so!ve the problems.

*8, Anvone who violates the law for reasons of conscience should be will-
ing to accept the legal consequences.

*¥9, It is possible to modify our institutions so that the blacks can be
incorporated on an equal basis into our contemporary society.

10. Although men are basically good, they have developed institutions which
force them to act in opposition to their basic nature.

1. Educational ins+1+u+ions should adopt and promote political doctrines.

{2. Politica! groups cannot cooperate with each other without sacrificing
their integrity.

I13. A commitment to action is more socially relevant than a commitment to
any specific philosophy.

*14. Provocation of the police should only be a by-product, not a goal, of
mass action.

IS. The only way to combat violence is to use violent means.

o * REVERSE SCORING
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Anti-New Left statements were scored the reserve of pro-New Left state-
ments. Higher numbers represent pro-New Left Choices. in overall averages
of the I5 items, all pro—New Left items washed out. Anti-New Left based
on scoring (1 + 2) equatled 77.6% ;ifh the remainder scoring 3, and none
scoring 4 or 5.'8 Meaning can be extracted from Tge Scale by looking at
the distribution of individual items in Table 5.8.

Table 5.8

Distribution of Black Responses on New Left Scale |tems

Anti-New Left Pro-New Left
Question } 2 3 4 5 Num.
1. Force 14.8 {19.7 30.3 26.0 5.2 (142)
2. Disrup- 23.2 24.6 18.3 26.1 7.7 (142)
tion
3. Left 25.4 31.0 27.5 10.6 5.6 (142)
radicals ‘
4. Streets 17.5 27.3 17.5 25.2 12.6 (143)
5. Courts 21.0 35.0 14.7 18.9 10.5 (143}
6. Exhaust 28.7 40.5 19.6 7.0 4.2 (143)
7. Reform 20.3 29.4 18.9 21.7 9.8 (143)
8. Violates 44.4 31.0 9.1 12.0 3.5 (142)
9. Modify 49,0 32.2 8.4 5.6 4.9 (143)
10. Men 5.6 9.9 9.9 40.8 33.8 (142)
Il. Educ. 19.6 11.2 25.9 28.0 [5.4 (143)
12. Groups 20.4 23.9 23.9 22.5 9.2 (142)
13. Action 8.4 2.0 28.0 25.2 17.5 (143}
{4. Provo. 27.5 33.1 20.4 ' 0.6 8.4 (142)
15. Violence 47.5_ _ _24.1__ _ _ 853 _ _ _10.6_ __ 9.2 _ __ _ (1an_ _

Score 9.1 68.5 22.4 0.0 0.0

i8. In.fhe white controi group, score 4 and 5 also wash out. However, the
white group is more anti-New heft with 88.7% scoring (1 + 2).
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I+tem 10, a Marcusean proposition, receives a resounding pro-New Left
majority with 74.6% scoring (4 + 5). Ranking second highest, although
considerably lower, with the black students Is ltem !1, which refers tfo
the proper role of educational institutions. A significant minority of
43.4% do not+ see learning institutions as neutral places, but razther pre-
fer them to advocate a particular point of view. (1 is noted in passing
that only 19.0% (i1tem 14) agree that police should be provokec as a goal,
and only 19.8% (item 15) agree that only violence combats violence. Iitem
9 demonstrates that a very big majority of black students feel American
institutions can be modified o provide equality for blacks. Almost as
high a majority feel that law violators for reasons of conscience, must
accept the consequences. (ltem 8).

Seven items from +he New Left Scale were selected to break down further
by social groups for comparative purposes. Items |, 2, 4, 5, and 6
appeared to best approach the notion of attitudes toward proper tactics to
pursue political goals. Items 7 and 13 reflect a philosophic stance and
help pick up those committed to action. These will be referred to subse-

quently in the study as the key New Left items. Several have a wide dis-
19

tribution, others are interestingly uniform. Some of the items evoke a

relatively high pro-New Left response; others, a relatively low response.

A breakdown of responses by class and sex Is shown in Table 5.9.
Attitudes toward tactics (the firsf five items) outside of the legal frame-
work, in general receive more approval from the middie class black. The
working class is more action-minded and more likely to reject reforms as

shown in the last 2 items. By sex, the black male opts more for disruptive

19. Time constraints of this particular research project prevented Gutt-
man scaling or other correlations of these particular items. They
are presented here in this form as useful items in ferms‘of presen<t

interest and future development.
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tactics than the female and is more action-minded. The black female has
less faith in reform. |+ would appear at this point that disruptive tac-
+ics appeal somewhat less to the female, which in turn may be related to
fear of violence.20 The middle class preference for disruptive tactics may
be related to more contact with institutions which appear uaresponsive o
their grievances. No meaningful patterns among blacks emerged by either

religion or frequency of church attendance.

Table 5.9

" Percent Answering Pro-New Left (4 + 5) b
Question _ Class Sex :

Working Middle -Male Female

(N=95) (N=46) {N=59) (N=84)

Force 34.0% 37.0% 44.1% 28.9%
Disruptica 31.6 39.2 45.8 25.3
Streets 33.7 45.6 37.2 38.1
Courts 29.4 28.3 32.2 27.4
Exhaust _ _ _ _ _ _ _ _ __95_ _ ____ 5.2 | _11%9 107 ___ _
Reform 33.7 28.3 25.4 35.7
Action 45.2 39.1 47 .4 39.3

20. Scoring of the white control group by sex does not follow tThe same
pattern, so the supposition must be qualified by race. See Chapter
7 for a discussion of the white female.
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I Protest Activities

Theoretical literature on protest is rather sparse. The increased
use of protest by varied groups és a method of political participation, has
contributed to attempts to concép?ualize protest activity. An early effort
to place protest activity in a framework ;omes from James O. WilsonZ' and
related specifically to use of protest by black Americans. Wilson charac-
terizes protest as the only tool available to the poweriess. In essenée
the implication is that groups who have no resources with which to bargéin
in the political arenas, create a resource by attracting affénfion to their
gfievances, or later, of courée, by actually stopping the function of a
particular institution by the use of protest activities.

Protest activities of the sixties were used with success to dramatize
lack of compliance with the law. Merches, sit-ins, parades--in the South,
were all upheld by the Supreme Court as protected by the First Amendment.
These kinds of protest activities were frequently an adjunct to decisions of
t+he courts or to legislation already passed. They were an option exercized
in lieu of further court actions, which were characterized as slow, expen-
sive, and one-by-one. Protest activities among students have undergone
some changes as to the specific style of the protest and as to the target
of the protest. In the late sixties and into the 1970s the focus is fre-
quently directed at changes in existing poticy, rather than dramatizing

—"—;;ck of compliance with bé{;;y pronouncements. Educational institutions
themse lves are often a specific target receiving demands for internal re-
form, as well as serving as a convenient staging area to dramatize
2t. Wilson, James Q., "Tne Strategy of Protest: Problems of Negro

Civic Action,™ Journal of Conflict Resoiution, 3, Sept. 1961,
pp. 291-303
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objections teo national policy decisions, such as the war in Vietnam.

The newer form of political participation, ie. protest, has led to
more sophisticated attempts to concepntualize the whole notion of protest.
Michael Lipsky%defines protest, "...as a mode of political action oriented
toward objection to one or more policies or conditions, characterized by
showmanship or display of an unconventional nature, and undertaken to obt-
tain rewards from polifical or economic systems while working within the
sysfems."22 Lipsky's framework of interpretation views protest strictly
as a strategy and spells out a formula for attracting publicity in order
to mobilize third parties to whom the system is more likely to respond.
Again protest is viewed as a resource of the powerless, not necessarily
biack people, however, and not to the exclusion of groups holding other
resources. The nature of student protest presently is not necessarily with-
in the system.

Another dimension is added to protest theory by Kenneth E. Boulding,23
who views it within the context and culture of the whole society. Boulding
argues, "Protest arises when there is strongly felt dissatisfaction with |
existing programs and policies of government or other organizations, on
the part of those who feel themselves affected by these policies but who
are unable to express their discontent through regular and legitimate chan-
'nels....:24 Success, Boulding argues, rests on how widespread is the belief
on which the protest rests. Or if a protest movement is trying to move a

22. Lipsky, Michae!, "Protest As a Political Resource,” American
Political Science Review, 62, Dec. 1968, p. 1145

23. Boulding, Kenheth E., "Towards a Theory of Protest,"” from Anderson,
Walt, ed., The Age of Protest, Goodyear Publishing Co., inc., Pacific
Palisades, Calif., 1969. This article is a reprint from EBuiletin of
The Atomic Scientist, Oct. 1965

Ibid., p. vi

132




123

society in a particular way, then "...the techniques for creating the pre-
conditions for change may be very different from the techniques required

25 If a soclety is divided, counter protest may be

for crystallizing it.”
triggered. Boulding thinks protest is not likely to push a social system
in a direction that it has not been heading anyway. He argues that the
dynamics of social systems are not entirely random, and that systems move
however painfully slow toward "payoffs.™

Here a distinction is made between educational movements which prepare
a society for change, and protest movements which crystallize the change
for which the society has been prepared. And even then these prctests can
fail if the nature of the protest is such that animosity is raised over the
form, rather than the substance of the protest. It is the dimensions dis—
cussed by Boulding that this study attempts to monitor.

The style of national college protest in the late sixties governed the
format of the protest questicnnaire. Questions were designed to inquire
about both protest and counter-protest activities performed. Included also
were questions on escalating degrees of activity from those within the

system, (sign a petition, attend a ratly), to those clearly a felony (des-

truction of private or public property). Other questions in between were

_asked as to whether a student would stay home, observe the picket line,

persuade others, walk or cross é’picke+ line. See Table 5.10 for distribu-

tion of responses.

25. 1Ibid., p. vil
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Table 5.10°

Distribution of Black Responses on Protest Activities Perfcrmedb

Percent
Question Ans. Yes Num.
la. Have you signed a petition to object to a policy
you thcught was unfair? 60.3% (ran
¥ b. Have you signed a petition upholding a policy deci-
sion you thought was right? 32.6% (141)
Z2a. Have you ever attended a rally to protest a school
decision? 28.2% (i42)
* b. Have you ever attended a rally to uphold a school
decision? : 12.7% (142)
3. Have you participated, in a way, by just staying
hore when a strike was in progress? 33.1 (142)
4, Have you participated in a student strike by
observing the picket line? 26.8 €142)
5a. Have you talked to others to try to rersuade them :
to go along with a student protest activity? 19,1} (1413
* b. Have you talked to others +o try to persuade them
" not to go along with a student protest activity? 15.6 (141)
- 6a. Have you walked a picket line in conjunction with
a student strike? 3.5 (141)
* b. Have you crossed a picket line when a student strike
was in progress? 5.7 (141)
7a. Have you destroyed any private or public prcperty
as a means of student protest activity? 2.8 (141)
*¥ b. Have you profecfed private or public property when
other students wanted to destroy it as a means of
protest? ;IO.S (14t)

a. Order of questions has been changed in this table to illustrate break-
_down of responses. See Instrument, Appendix A, Sec. 5 for developmental
sequence of questions.

b. Despite repetition of student protest at college, respondents discussed
any kind of protest in which they were involved.

* Responses in the b category are assumed to be of a counter protest nature,
objecting either to the policy cr the method of protest or both.
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A high percent (60.3) have signed petitions objecting to a poiicy and
half agzin as many have signed a petition.of a counter protest nature. Over
one-fourth (238.2%) of the students have attended a raily to protest a deci-
sion, and not auite half as many have attended a rally of coun‘fer-profes‘f.26
About one—third of the students stayed home when issues erupted; over one=-
four+h observed the picket line: Under one-*%ifth try to persuade others to
go along, anc even less (15.6%) try to persuade others not to go aiong-.2
A small percent either walked a picket line or crossad it, or destroved pro-
perty. A larger (10.6%) group have protected proper‘fy.28

A second set of similar questions was posed fcr~ the future prefaced by
the remark, "Now supgose while you were at college, something came up in the
future that you felt pretty strongly about one way or the other..." The
diéfribufion of respornses is shown in Table 5.11. A very high ma jority say
they would attend a rally, sign @ petition, strike, picket, and persuade

others. Less than a third say they would stay home, and about a fourth wouid

cross the picket line. A very small percent would destroy property, and a
y

very large minbrify would protect i+.29

26. Approximately the same pattern is seen in The white contro! group. The
blacks are slightly more active but the reiationships are similar.

27. The white control group showed a lot morz willingness to taik. The com-
parable figures were 23.4% tried to persuade others to go al!ong. and a
big shift is shown by 27.2%, who tried to persuade others not tc go
along, a counter protest activity. (N = 158

28. The ccmparabie white figures were 2.5%--waik a picket lline, 19.7%—~
cross a picket |ine, 1.9%--destroyed property, 7.0%--protected property.
The much higher percent who crossed a picket line is viewed as counter
protes~. '

29. The white figdres werqg similar ir 2 number of instances. Differences
were noted in what only 4Z2.5% said they would strike, 82.0% would try
to persuade, 51 .6% would picket, 60.1% would cross the line, and
69.1% would protect property.
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Table 5.

Distribution of Black Responses on Future Protest Activities

Percent

Question Ans. Yes Num.
I. Would you go to a rally to hear it discussed? 94 .3% (133)
2. Would you sign a petition stating a position

one way or the other? 89.9 (139)
3. Would you join a student strike? 68.4 (133)
4. Weuld you walk a picket lire if you agreed

with the strike? 66.4 (140
5. Would you talk to others and try to persuade

them to your point of view? 63.8 (14
6. Would you just stzy home? 29.4 (136)
7. Would you cross it Epickef I|ne] if you did

not agree? - 24.6 (138)
8. Would you desfroy any public property or

private property if you thought your cause

was just? 7.0 (142)
9. Viould you protect public or privete property

if other students wanted to destroy it as a

means of protest? ' 43.3 (134)
a) Order of questions has been changed in this table to illustrate break-

down of responses. See Instrument, Appendix A, Sec. 5 for developmen-—
tal sequence of questions.

* editor insert

From the series of questions on protest activities performed, seven
questions were extracted to be run against other variables, and six ques-=
+ions from the series on future protest acrivities. These were selected
on the basis of a wide distribution of responses of the total sampile, not
cn a protest, counter-protest criferion.. The relationship of social class,

an important correlate of protest behavior in other studies of black colliege

ERIC . 4136
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students, is shown in Table 5.12.

Table 5.12
o : Percent Answering Yes to Protest Activities by Class
Question Working (N = 96) Middle (N = 46)
Rally to protest 31.3% 19.6%
Petition to object 60.0 58.7
Petition to uphold 33.0 30.4
Observe picket line 29.5 21.7
Stay home 36.8 26.1
Persuade to 2.1 13.0
Persuade ggi_fo. o 13.7 17.4
Future
Strike 72.1 64.4
Stay home | 28.0 30.2
Persuade 63.2 7C.5
Picket 68.1 €66.7
Cross line 29.0 18.2
" Protect property 36.7 53.5

The working class student was slight!y more inciined to engage in pro-
test activities than the middlie class sfudent. A barely higher percent
signed petitions of either nature, observed the picket line, and tried to
persuade more people to go along. A somewhat higher percent of working
class students attended rallles and also stayed home.30 The midd!e class
30. This question is harder to interprei in that in some cases it appeared

to be in the nature of a boycott, and in others simply from fear. A
few viewed it as an opportunity to skip school without penalty.
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black was slightly higher only in terms of persuading people ﬂéi To go along.
Or. guestions in the future, a little more activist positions are taken

" by the working class, who are ahead on statements +hey'would strike, picket,

and cross a picket line. The middle class is more likely to try to per-

suade and considerably more willing to protect property. As to who would

stay home, the working class figure drops from 36.8% who did stay home to

28.0% who would in the future. The middle class moves in the other direction

from 26.1% who did stay home to 30. 2% who would stay home. The net result
for the fuf@re is The middle class is more likely to stay home, aithough
+he difference is small.

It is. always a hope in social science research to buiid on the work
of others. - Often it is difficult to do so because of disparity in measur-
ing techniques, or in sampling procedures, or in differences of locaie of
studies, etc. Most of the work on biack political protest has been cdone cn
ccliege sfudenfs, iargely on all-black colleges, often limited to The_Sou*:.
The seminal work of Southern black politics is the volume by Matthews and
Profhro.Bl in their comparative study cf rates of participation of college
 students in protest activities in the early sixties, social class emerged
as the single most Important demographic variable. The relafionship>was
stated, "The higher the socié% and ecdnomic»sfafus of the Negro student,

the.more |ikely he was to become an active member of The_movemen‘f."32 John

33

M. Orbell's study, based or. the same data, confirms the Matthews and

Prothro finding.

31. Matthews, Donald R. and Prothro, James W., Negroes and The New
Southern Politics, Harcourt, Brace and World, New York, 1966

32. Ibid., p. 418

33. Orbell John M., "Protest Parffcioaflon Among Soufhern Negro College
Sfudpnfs", American Political Science Revnew, 61, June 19867 ’
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A study by Orum and Orum34 conducted two years after the Matthews and
rothro data, reports contrary findings. The Orums claim a much more

representative sample in that it is drawn from largely all-black colleges
throughout the United States. On the other hand, respondents are iimited
to seniors. The Orum study found that students from lower socto-economic
status were zbout as likely to participate in protest activities as those
from higher socioeconomic status. Income measures and other class indica-
tors varied from study to study. The present study used respondents'
statement of class.

Despite the disparities in methods of collecting data and in measures
used in establishing correlations, changes in the movement nevertheless
ray be hypothesized. The Orums point out that in the two year intervai
between collection of the Matthews and Prothro data and their own, overall
participation doubled. They speculate, "During the Infervening two years,
it seems likely that many students of lower-class origins became involved
in the protest movement. Consequently, the earlier class differences be-
tween participants and non-participants would tend to disappear._"35 The
present study shows a slightly higher rate of participation of working class
black students, which further suggests a movement in motion. The types of
protest activities have changed in rela%ion to grievances and concomitantly
the nature of the question posed in this survey are different from the
earlier surveys. The conclusion is that protest as a viable means of
34. Orum, Anthony M. and Orun, Amy W., "The Class and Status Bases of

Negro-Student Protest,” in Van Der Slik, Jack R., Black Conflict With

White America, Charles !. Merrill Publishing Co., Columbus, Ohio,
1970, reprinted from Social Science Quarterly, 49, Dec. !968

35. 1Ibid., p. 208
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political participation evidently has filtered down to all layers of
society and is becoming a rather common means of both publicizing and nego-
tiating demands from various American institutions.

The data on protest activities were divided by sex with the expécfa—
tion that males would be more inclined to direct acffon political partici-
pation than the females. This was generally true among the black respon-
dents. In terms of activities already performed, the black female was more
involved in counter-protest activities in that she signed more petitions
uphoiding institutional decisions than did the males, and she more frequent-
ly attempted to persuade people not to go along with a particular protest
activity. This would fit, on the surface, notions of women as the more

traditiona!l members of a group, and the perpetuators of the status quo.36

The female also stayed home more than the males. On statements of future
activity, the male stated more often that he would strike, persuade others,
picket, and cross a picket line. Again the black female would prefer to
stay home. She also is more willing to protect property.

The black veteran was separated out of this group to be scored indivi-
dually. Regarding past protest activities, he was the least acfive of any
group in the study so far. On statements about the future, he is the most
likely to use persuasion and also the most likely to cross the picket line.
These findings fit intuitive observations that he is usually a serious,
determined student. The researcher does not deny that a revglufionary pofen:
tial may exist among returning black vefeéans, as the mass media so fre-

quently claims. | would simply qualify the proposition by stating——if it

is true, then they are not the veterans in college. This claim is further

36. For a full discussion of attitudes and behavior by sex, consult Chap-
ter 7. ' :

kd
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buffered by the next set of findings.
To further investigate these activities, respondents were divided
. by age. Table 5.13 illustrates that the youngest group in the 16-20 ;ge
range, contains the most ﬁol!fical activists. They are far ahead of all
other groups in attending rallies, signing petitions to object to policy,
and in talking to others——either persuading others to go along or not to
go along. For the fufure‘all groups age 30 and under, appear willing to
talk more or to persuade others, to their point of view. The "stay home"

responses for the future decrease at age 25 and under, and increase over

25.
Table 5.13
Percent Answering Yes to Protest Activities by age

Question 16-20 (62) 21-25 (40) 26-30 (24) 31-35 (13)
Rally to protest 41.9% 10,0% 25.0% 23.1%
Petition to object 74.2 47.5 52.5 53.8
Petition to uphold 33.9 33.31 30.4 38.5
Observe picket line  27.4 26.0 34.8 30.8
Stay home ' 33.9 37.5 26. 1 46.2
Persuade to 25.8 15.0 13.0 15.4
Persuade not to 22.6 10.6° 17.4 0.0
FE;J:Q ————————————————————————————
Strike 7.7 71.4 63.6 66.7
Stay home 23.7 30.8 .. 30.4 50.0
Persuade 63.9 69.2 78.3 46.2
Picket 68.3 72.5 59. 1 69.2
Cross line 26.7 23,1 34.8 8.3

"~ Protect Property 46.6 37.8 47.8 41.7
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IV The Findings

The answer to the question on the direction of the black student move-
ment s that it is highly pro-integration in nature although integration
as a goal priority has shifted. Attitudes toward American institutions as
demonstrated in the New Left Scaie, still are supportive of the system.
Direct action tactics as a New Left point of view are favored by a number
of blacks. Actual participation in protest activities has been common for
quite a few blacks. Even greater numbers state they would participate in
protest activities given salient issues in the future.

Political attitudes and protest behavior showed some interesting
variations as a function of social characteristics. Middle ciass blacks
were somewhat less in favor of integration in public accommodations and
housing. B8y séx, the black male was less bro-infegrafion than the femaie.
By religion, the "None" group is the least pro-integration in attitudes.

On educational policy, black studies with black instructors receives
some support. However, very few wish to limit their own curricula’to
black studies, or their classmates to just blacks. The black female gave
fhe latter notion a modicum of support. The black male gave slightly more
suppert to black studies and a black major, than did the female. The
"None" religion group proved to be the most separatist in educational atti-
tudes.  The demands for separafism tend to be selective and foreca§+ a new
kind of integrative theory of the '"salad bowl™ varie‘i'y.37

The New Left movement, essenfially viewed as white middle class in
social base, was reviewed for black att ~udes, especial ly regarding tactics.

When scores for items were averaged, neither blacks or whites scored pro-New

Left in averages, although the blacks were slightly less anti-New Left than

\

37. See Chapter | for the intellectual underpinnings.

142




155

+he whites. Faith in the essential "goodness'" of man was expressed, re-
form of institutions to include blacks recéived a majority, and violence
is largely rejected as a tactic. The b!acks were highly action-minded.
Approval of tactics outside the existing legal framework received more
support from middle class blacks. By sex, the males preferred disruptive
tactics more than the females.

Protest was introduced as a strategy of the powerless. but framed in
the context of supborf from the communi%y within which social change is
occurr?ng. An analysis cf statements of activities performed and projected
future activities, revealed an exfrgordinarily active group in areas with-
in the political system. Desfrucfi&n of property received little sugport.
A broadening of the base of political participation of working class
students-—-in some activist areas passing up the middle class students. The
Slack male was more active in most protest activities than the female. The
Slack veteran in most activities was least active. Age emerged as a major
social grouping having a relation to protest activities. The youager
blacks are the most active in several key protest sTyles.

The dependent variables were found to have strong relationships to key
social characteristics, ie. class, sex, and age. Religion and status as a
veteran also emerged as soclal characteristics having some influence on
either attitudes or behavior. No cause and effect relationships were es—
tabl ished between attitudes and protest acfivifies. Another independent
varicble was sought to explain participation in protest activities and differ-

ences in political attitudes.
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CHAPTER 6 ~~ THE INTEGRATION EXPERIENCE

| Educaticnal Output
ti Integration and Protest

(N Integration and Political Attitudes

IV The Findings
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Chapter 6

1+ is, however, not the,object of the law to change attitudes as such,
but to change behavior."

Raclal integration has been spelled out clearly as a matter of public
policy in all phases of American life. Compliance with the directives to
eliminate racial discrimination has been relatively good in some areas of
policy, such as public accommodations, and imoroving in other areas, such
as employment where sufficient administrative machinery was provided to
enforce the directive. A bastion of resistance still remains in both
South and North regarding racial integration of the public schools. Delays
and court case strategems continue in the South, and the exodus of whites
from mixed housing areas proceeds in thz North. Nevertheless, some inte-
gration in education beginning at various ages of the children, has taken
place. The question that interests social scientists and educators is
what is the effect of integration on the children?

White parents often tend 1o react with all sorts of irrational, pre-
judical stereotypes if they hear their children will be bussed in the name
of integration to formeriv all-black schools. Will it lower the perfor-
mance of their children to be exposed to black chiidren, who ¥raditionally
score lower on standardized national ability and achievement tests? Will
white children be infected by behavior patterns upon contact with children
coming from homes of people who are "different?!" Black parents, on the
other hand, often view with distain efforts to relieve overcrowded ghetvo
schoolé by bussing their children to formerly all-white schools, where
t+he black children are not welcome. What will it do To the child's

{. Lockard, Duane, Toward Equal Opportunity, The Macmillan Co., New York,
1968, p. 9 '
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emotional development if he is expected to learn in a hostile environment?
Section | of the present chapter will discuss the effect of inteqra-
+icn on academic performance or what we will refer to as educational out-
put. To many parents this alone is the criterion of what constitutes an
“education.” Grades and test scores have been emphasized for so long that
great diffic.!Ties are 2ncountered in communicating the value of the total
setting of education. Those who view education as part and parcel of the
total socialization process, are increasingly out of touch with those who
view it as an 8:30 to 3:30 operation in which sufficient numbers of facts
are stuffed in sufficient numbers of heads to prepare the "luckier" chil-
dren to compete for positions of varying levels of expertise in the techno-
logical svate. The question is raised as to the meaning of education.
Aside from educational output, the integration experience itself
emerged as a major independent variable having an effect on political
behavior investicated, ie. protest activities, one of the key devendent
variables of this study. The correlation of integration experience to
protest behavior is reporfed in Section li. The relation of poiitical
attitudes, both toward separatism-integration and of the New Left variety
to the integration experience is reported on in Section Ill. Section 1V

summarizes the findings.

] Educational Output

The Coleman Report, Eauality of Education Opporfuni?yz, is a major

contribution on the eifects of integration on the performance of black

children and other minority group children. Using scores on verbal

2. Coleman, James S., Equality of Educational Opportunity, U.S. Govern-
ment Printing Office, Washington, D. C., 1966 _
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achievement tests, the Coleman study looked at five variables: school
facilities, school curriculum, teacher qualities, teacher attitudes, and
student body characteristics. The conclusion spoke directly to the value
of integration for black children. '"The one variable at Tthe level of the
school that does make a strong unique coniribution is the educational back-
ground and aspirations of fellow students--the student body variable."

The report further describes what approaches an "ideal" formula in
terms of an integrated setting, cr a proper composition of the student
body. The first general result documented on student body characteristics
is, "...as the proportion of whites in a school increases, the achievement
of students in each racial group increases.”" Secondly, "...this relation-
ship increases as grade in school increases." And third, the higher achieve-
ment of all racial and ethnic groups is found in schools with greater pro-
portions of white students. This is attributed to "...better educational
gspirations that are, on the average found among white s‘fuden‘fs."4 Coleman
subsequentiy interpreted this to mean that in a proper integrated setting
the performance of white children stays constant and that of black children
improves.

A great deal of disagreement and confusion fcllowed the Coleman report,
which is a compilation of tables and graphs which constitutes a virfﬁal
challenge fo interpretation. Ciearly the latter finding above is subject
to the usual ambivalence, are we talking about race or class? Daniel
Moynihan argues from the data that the "absolute necessity of racial inte-
gration” is demonstrated. Race fs not the single determinant of class in

The United States, but it is "the single most inclusive determinant.”

P JESUREENIUR,

3. 1bid., p. 311"

4. ibid., p. 307
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Moyhihan says that what Coleman has shown is that "...the achievement of
lower class students is raised when they are included in a predominantly
middle class schooi, and that the corresponding achievement of the middle
class student is not thereby Iowered."5 It is exposure to a middle class
milieu, or the resources provided by the other students, which make up &
proper educational balance. And the middle class children evidently should
be a majority. ;

Sel f-ccncept, as Jell, appears in evaluating the success of the child
in schoo!. Coleman reported, "If a child's self-concept is low, if he
fee:sihe cannot succeed, then this will affect the effort he puts into the

6 Despite this obvious proposition,

task ;nd thus, his chances of success."
Coleman argues in a follow-up article that exposure to children with a
better vocabulary, or children performing at a better level serves ‘o moti-
vate the child so exposed, to improve his own performance. "The psychologi-
cal environment may be less comfortable for a lower class child (and there
.is, some evidence that it is), but he learns more.7 Coleman's answer to
black parents who express +heir'worry over personality damage, apparently

would be to unagergo the discomfort anyway.

The argument over improved performance of black children no doubt has

touched the hearts of few Americans, who nevertheless decry the growth of
welfare rolls or other alternative remedies to poor education. However,
5. Mo?hihan, Daniel P., "Education of the Urban Poor: Reflections on the

Coleman Report," in Shank, Alan. ed., Political Power and the Urban
Crisis, Holbrook Press, Inc., Boston, 1969

6. Coleman, op. cit., p. 281

7. Coleman, James S., "Toward Open Schools,™ in Writ, Frederick M., and
Hawley, Willis D., New Dimensions of Freedom in America, Chandier Pub-
Iishing Co., San Francisco, 1969, reprinted from The Public Interest,
Fatl 1967
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educational failures among myriads of white children are receiving atten-
tion and increasing numters of complaints from parents. Those children,
whatever the color, who are "mis-educated” or simoly bored to death, often
are graduated from high schools lacking even the basic skills in reading
and mathematics. |In addition, education in the broad sense of the word,
has prepared many children neither to do meaningful work nor fo live in a
multiracial society.®
Whether or not a multiracial society is desirable to all segments of
the oobulafion is beside +the point. The society exists and the time is
now. *oynihan points out, "...education is the product of the total environ-
ment of the child, cof which the school as such is only one, and probably not
the most powerful!, of multiple facfors."9 If we move the discussion away
from national achievement standards, and view education as a means to intrc-
duce the child to +he larger society, then we can return to the discussion
of the composition of the student body as the most important educational
tool .
Coleman noints out that integration is equally impertant to both white
and black children. "Yet most white children grow up having no conception
of Negroes as individuals, and thus develop wholly unnatural and ambivalent
reactions to Negroes as a group; most Negroes are in a similar circumsfancé.?lo
8. The scope of the present sfudyvprecludes a discussion of the blueprints
for change in education, ie., the educational parks or central learning
centers. Beyond the acquisition of basic skills, a great deal of diver-
sity in educational experience Is on the horizon. The financial commit-
ment and restructuring of tax resources in education obviously await the
change in national priorities. Samuel Lubell in The Hidden Crisis in
American Politics, W. W. Norton & Co., Inc., New York, 1971, predicts

fhat the clash of interests in the 1970s will be the "military-industrial
complex against the health-educational-research complex." p. 23

9. Moynihan, op. ciT. p. 419

10. Coleman, "Towaid Open Schools”, op. cit. p. l88
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The point to be made here is that the iil effects of the segregated environ-
ment on the white children Is rarely discussed in that "education" EEE.Eé.
Is so often measured by test scores of one kind or another. The psychologi-
cal damage Is emphasized by Erikson in that "...the middie class culture,

of which +he slum children are deprived, deprives some of the white chil-

dren of experiences WhICh might prevent much neuroflc maladjustment."” At

'fhe college level, student accusaflons ~of hypocrisy and student demands for

relevance appear to be a groping for an Egpesf intfroduction to the total
sociefy; Erikson sees, "...an exquisite poetic justice in the historical
fact that many white young people who feel deeply deprived because of their
familyfs 'culfure'vfind-an identity and a solidarity in living and working
with those who are said fo be deprived for lack of such cuH’ure."|2 Diver-
sity ie social class and racial composifien of the total educational environ-
ment ie then essential for the well being of all Americans.

The present study inquires into fhe nature of the integration experience
as an independent variable. The question was open—-ended and_phrased simply
as, "ln your own words, how would you characferize your integration éxper-
ience?" Commentary from both black and white sfudenfs follow which illus-

trates the theses advocated by the forego:ng discussuon.

Increased respect for and among blacks is shown by the followung commenfs.

WOrkanq class male-—black——age I9-Cafholic-—l wenf fo an all white grade
school, but The whites and blacks didn't get along too well because “he
whites were poor whites. The. neighborhood was pretty good and the whites
couldn't understand how blacks ‘could be living in those nice houses. The
teachers were the same way--same prejudice feelings as the students. After
a while they learned that we didn't want to be mistreated and called nlgger.
The teachers used to set up in class and sing songs like 'Ole Black Joe.'
After a while they fourid out that we had pride Jusf Ilke whife people and
that we demanded respec? too.

[l. Erikson, op. cit. p. 156
0'2. Ibid. |
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Middie class male--white~-age 2i1--Catholic--veteran--At first | wasn't too
particularly fond of "em, at first very prejudiced. Underline that very.
Now it seems like the colored race has completely changed and they have more
pride in the way they look, what they're doing, and where they're headed.

Or maybe it's just me.

Working class male--black--age 34--No religion--veteran--Prejudices and
bias exist. Lofs of people try fo polish it up, but basically | feel that
all people are prejudiced. As far as prejudice is concerned, it really
doesn't matter to me, just as long as people respect me. Don't like me or
love me, just respect me as a human belng.

Middle class female--white--age 19--Methodist--Well, | would say !'ve met

a lot of resistence from my mother, but other than that | feel you should

do as you feel. The difference between the races is not enough to separate
us. The basic differences are like let's say, where you were raised. !
think everyone should be proud to belong to their own race, but they should-

n't have prejudice toward other races.

Learning through association is demonstrated.

Working class male--white--age 20--Catholic--1t's been an education in it-
self, really. They actually have more or less the same values, goals and
they're basically the same people that we are, that you are.

Middle class female--black——age 201-Cé+holic--Been a wonderful experience--
geT To know both sides--many white ¥riends didn't know us until high school--
weren't allowed to associate till then. -

Working class female—-white--age 43--Catholic--1t's been quite pleasant.
ITve enjoyed people of other races that 1've met. They've not been a prob-
lem. 1've learned to be more understanding of other people's problems.

A few described personal incidents.

Middle class male-—-black--age |7--Baptist-- When | first went to ¥——ww—-—
“HTgh The whites used fo 1ry fo jump on me because | was short and little
and always the black students would come and help me out....after the second
and third year, it was pretty good....The farther out west you go the less
the white peopie want to see you. Some white people don't want to see you
and others see you and don't see you. The people out there in *(suburban
community) where my mother works seem to treat us okay. They filled out my
papers for school. :

Working class male--white--age 20--Catholic--Well, when | went to *--—www—-
(high school)*, I didn't want fo go because | heard so much about it. And
at first | had a little trouble. But | got along, and | didn't have as
much frouble with black kids as | did with the administration. And you

learn a lot, what the other side has to put up with. | had a lot of trouble
with the administration. They made me cut my hair. And | could understand
what the black people have to put up with. | could cut my hair, and shave

Q .
FERIC* editor deletion
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my moustache. Buti they can't. They're different from the moment they're
concelved.

Some struggle painfully with new concepts.

Middle class male--white--age 2l--Catholic--Frustrating, because | have
basic prejudices which | try to fight--brought on by home environment.
Education has opened the door, | guess, to belaying my prejudices.

Working class male-—black--age 18--no religion--Whites in general carry a
certain amount of racism regardless of how liberal they seem. | feel that
| have been a victim of institutionalized racism as well as individual
racism through out my learning process.

Middle class male--white--age |9--Catholic——I'm in kind of a hassle about
it-—-My views are changing, but 1'm not sure what my views are, and | think
integration is good--l don't have anything against any other race.

Middie :class female--black--age |8--Baptist--Younger people can get ailong.
Older people against Infegrafxon. Parents didn't want it but it worked
out’ fine with the kids.

Working class female--black--age 20--Baptist--(Junior high--first contact).
We didn't have educational background whites had--rough.

Blacks infégrafed very young find it easy.

Middle class female--black--age 20--Baptist (infegraféd from grade school)
Real nice. JusTt another person fo me. Race doesn't matter.

Working class female--black-—age 2l--Catholic (integrated from grade school)—
Didn'T ‘know much about it when | was small. A lot of stuff going on first
year of high school. By time | graduated, they had accepted us. Gets better

all the time.

Working class female--black-—age 36--Baptist--1've been integrated thoroughly

from pre—school. ~No unpieasant experiences personally. Some job discrimina-
tion.

Coleman paraphrased the results from his study, as "...the educational
resources provided by a child's fellow students are more important for his
achievement than are the resources provided by the school board."I3 The

students in the present study appear to give affirmative reactions to the

integration experience as an education in race relations. What was testad

i3. Coleman, "Toward Open Schoolis", op. cit. p. l$6

152



143

formally were the reiationships of an integrated environment to protest

activities and to political attitudes.

1 Integration and Protest

Despite increasing gg_jgsig segregation in the great northern cities,
we were fortunate in the present study to pfck up a number of respondents
who had some experience with integration. Some of the students' first
exposure to people of another race was in high school or college or the
armed services. Others were exposéd'much younger either in grade school
or pre;school. 'Many live in integrated neighborhoods.

The questions reported on in this chapter from the survey,'4 and the
numbers answering yes or no by race are shown in Table 6.1. The search
of educators to evaluate the integration experience joins at this point
the search of political scientists to find key independent variables to ex-—
plain facets of political behavior, (in this study--protest activities).
Orbell focused on intergroup relations as one factor to explain protest
activities of btack college students. He found, "Certain structural posi-
tions in Negro society are characterized by higher awareness of the wide
soclety, and, as a consequence, individuals are more prone to develop the
parficylar set of attitudes and perceptions that lead to profesf."?s

Tﬁe present study found that both black and white students, coming
from integrated high schools, were more active in participating in protest
activities. Based on Orbel!l, we would hypothesize That awareness of -
those students not culturally isolated, contributes to a significant in-

crease in participation. Table 6.2 illustrates participation by race in

14. See Interview instrument, Appendix A, Page 3

15. Orbell, op. cit., pp. 454-55

O
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Table 6.1
NUMBER OF RESPONSES
Black Whites

Question Yes No Yes No
|. Was the high school you

attended integrated? 83 59 94 64
2. Are there any people of differ-

ent races living on your block? 84 59 44 13

3. How about in the general vicin-

ity in which you live: are there

any people of different races

living in your neighborhood? 107 37 99 56
4. Are you acquainted with any

people of a different race from

your own here at Forest Park? 97 47 137 22
5. How about before coming to

college here--were you friendly

with anyone of different race

in high school? 100 44 106 53
6. 1In grade school? 54 20 32 127
7. Pre-school? 30 109 10 148
8. In the service? o 26 2 26 26

protest activities, controlling for whether or not the high school attended
was integrated.

Both black and white students from in‘i‘ej’grafed hfgh schools went to
more ra!lies, signed more petitions of eifhér.a protest or counter protest
nafure,%and talked more in an effort To.persuade. The integrated student
also sfayed home more when a profesf was in progress. 'The‘ségregafed »k

sfudenf ob:erved The pucke+ line sllghfly more Than the |n+egra+ed sfudenf.
ln general +he black sfudenf was more acflve in parT:c:paTlon than the
white sfudenf wifh +he nofable excepfion that the whufe student is more

willing to talk and persuade (either way) than the black student.

O
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Table 6.2

PERCENT ANSWERING YES TO PROTEST ACTIVITIES PERFORMED--BY RACE AND
HIGH SCHOOL INTEGRATION EXPERIENCE -

Black Students White Students
Question Att. Int. Att. Seg. Att. Int. ATt. Seg.

H. S. (83) H. S. (59) H. S. (94) H. S. (64)
Ral ly to protest 31.3%/ 23.7% 27.7% 21.9%
Petition to object 67.1 /I; 50.8 59.5 50.0
Petition tTo uphold 37.0 27.1 31.9 | 29.7
Observe picket line 26.8 27.1 18.3 20.3
Stay home 39.0 25.4 23.7 18.8
Persuade To 23.2 13.6 25.5 20.3
Persuade not to 15.9 i5.3 29.8 23.4

In answer fo questions on protest activities that respondents would
perform in the future, the black sfudénf from an integrated high school
would increase and maintain his activist role. See Table 6.3. The per-
cent of blacks who would stay home is close to equa! for the future, a de-
crease‘fnom past activities for the integrated student, and an increase for
the segfegafed student. The white student from a segregated high school
in the ¥u+ure plans to assume a more activist role than the white from an

integrated high school.l6

Résponses to the question on interracial contact on campus‘7 were corre-
lated with statements on protest activity pefformedvjn +he past. The re-
lationships shown in Table 6.2 stayed about the same for the black students
for this correlaffon. For the 22 whifevsfudenfs who had no bi-racial
6. See Chapter 3 for breakdown of +o+al'f|§ures on future participation.

Very high percentages of all students state they would participate in
most protest acfnvsftes in the future, given sufficient cause.

17. See Table 6.1, Question 4
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Table 6.3

PERCENT ANSWERING YES TO FUTURE PROTEST ACTIVITIES BY RACE AND
INTEGRATION EXPERIENCE

Black Students White Students
Question Att. Int. AtTt. Seg. Att. Int. Att. Segqg.

H.S. (83) H.S. (59) H.S. (94) H.S. (64)
Strike 73.3% 64.3% 35.8% 47.2%
Persuade 66.7 62.1 81.7 82.5
Stay home Z29.1 ' 29.8 27.8 38.!
Picket 71.6 61 .4 48.9 55.9
Cross line 27.2 21.4 57.1 64.5

Protect property 38.5 50.9 68.8 69.5

acquaintances, the rate of participation in protest dropped considerably.

A comparison of these responses, to the responses of whites from segregated
high school (Table 6.2) is shown in Table 6.4. Apparently, a very apathetic
group has been isolated iq terms of both exercizing initiative for new
acquaintances or for participating in political processes.

In response to questions on protest activities to be performed In The
fuTure; whites who have bi-racial acquaintances say they will become more
acfive; and the 22 students who have none, will not. Table 6.5 illustrates
the comparison.. |t appears that the effect of the integration experience
on'whi}e students is to increase political parficlpafioh for all excepf
those who remain culturally isolated even_wifhin.an Infegréfed setting. In
the black group the relations on statements about the fufﬁre remain about
the same as shown earlier. |

The impact of integration was investigated fr§m the sfaﬁdpoinf of how

early in life the experience occurred. See Table S.I. Friendly high school

Q
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Table 6.4

PERCENT CF WHITES ANSWERING YES TO PROTEST ACTIVITIES PERFORMED--

BY SEGREGAT!

ON EXPERIENCE

Question

Att. Seg. H.S.

No bi-racial acq. at

Rally to protest
Petition to object
Fefifiqn To uphold
Observe picket line
Stay home

Persuade to

Persuade not to

(64) college (22)
21.9% ECRY

50.0 50.0

29.7 27.3

20.3 4.5

18.8 13.6

20.3 13.6

23.4 4.5

Table 6.5‘

PERCENT OF WHITES ANSWERING YES TO FUTURE PROTEST ACTIVITIES BY

INTEGRATION EXPERIENCE
Question Att. Integ. Have bi- Att. Seg. No bi-
‘ H.S. (94) racial acq. H.S. (64) racial! acc.
at col leqge at coilege
(137) (22)
Strike 39.8% 45.5% 47.2% 23.8%
Persuade 81.7 85.2 82.5 63.6
Stay home 27.8 31.8 38.1 31.8
Picket: 48.9 54.3 55.9 36.4
Cross line 5!.1 59.8 © 64.5 63.6
68.8 70.8 . 69.5 59.1

Protect property
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contact for both races exceeded the numbers who attended integrated high
schools. Table 6.6 [llustrates the relationship of friendly racial contact
ta protest behavior. In general; Tﬂe earlier the Black student had friendly
racial contact, the less he has participated in protest activity. Per-
centages fall fairly steadily on the five activities viewed as phofesf in
nature. Those activities of a counter protest nature show almost no differ-
ence in activities the earlier the contact.

For the black student who has had no friendly racial contact in each
of the three circumstances described, the relationships are reversed.
Those who are still isolated in high school are the least active group. In
comparfng those who did and did not have contact in grade school, the rela-
tionship is the same as high school with the integrated student generally
more active. However, when the two pre-school groups are compared, the
segregafed group is generally more active except in the two arecas of a

counter-protest nature.

Table 6.6

PERCENT OF BLACKS ANSWERING YES TO PROTEST ACTIVITIES PERFORMED BY
TIME OF RACIAL CONTACT

Question Friendly Racial Contact In {No Friendly contact in

H.S. (100) G.S.(54) Pre-S} H.S5.(44) G.S.(90) Pre-S.

(300} (109)

Ral ly fo protest 31.0% 29.62 23.3%; 20.5% 26.7% 29.4%
Pe+i+t§n to object 63.0 61.1 ' 60.0 51.2 58.4 59.3
Petition to uphoid 35.4 35.8 36.7 | 27.9 31.5 30.8
Observe picket line 27.0 27.8 20.0 27.9 27.0 28.7
Stay bome 36.0 29.6  30.0 | 27.9 36.0 34.3
Persuade to 23.0 24.1 16.7 9.3 15.7 19.4
Persuade not to 18.0 20.4 20.0 9.3 12.4 13.9
o v
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These results qualify Orbell's findings with a time dimension. Evi-
dently the eariier the contact or exposure (friendly} to the larger society,
the less likely the black is to develop perceptions that lead to protest.

On the other hand, confirming Orbell, continued lack of friendly contact
in high schoo! and grade school decreases protest activities as compared to
those who have contact.

The behavior of the white group in the same settings is compared in
Table 6.7. Only ld had pre-school integration experience so this group
was dropped. A comparison of those having friendly racial contact in grade
school, showed the more active group was the one having interracial contact.
This same relation was showed for the whites havfng friendly contact in
high school. The overall percentage of whites participating in protest
activity was about the same for grade school or high school friendly contact.
For those of no friendiy contact, the percentage shifts to grade school no-

contacts as more active in all areas than high school no-contacts.

Table 6.7

PERCENT OF WHITES ANSWERING YES TO PROTEST ACTIVITIES PERFORMED BY
TIME OF RACIAL OONTACT

Ouesf%on Friendly Racial Contact in |No Friendly ggnfacf In
_ H.S. (106) 6.S. (32) | H.S. (53)  G.S. (127)
Rally to protest 32.1% 31.3% 13.2% 24.4%
Peti+ién to object 62.3 56.3 - 43.4 55.9
Petition to uphold 34.0 37.5 . 26.4 29.9
Picket ~ 20.0 21.9 @' 17.0 ~18.3
Stay home 22.9 22.6 § i8.9 21.3
Persuade to 28.3 31.3 2 15.1 22.0
Persuade not to 30.2 40.6 - 2.6 24.4
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Table 6.6 illustrates that tThe same is true of the biack students,
having no contact in elither high school ot grade school. The comparable
finding suggests that if racial isolation continues for either group, each
t+ends to become more disinclined to participate in the political sysfem.!8

Orbell's argument, we recall, is that exposure to the wider society
increases protest participation of black students. The présenf study
confirms this (if tr2 exposure does not begin prior to grade schoo!l) and
adds that the same is true for white students. In addition, Orbell states
that high prestige colleges, high socio-economic status, and urban resi-
dence, a2ll involve high levels of interaction with wider society. This
z+/le of potitical behavior appears to begin at high status coileges, us-
ually west and East coast, and then filters inward geographically, and down-
ward socially. Interaction with the wider society is the key, and this
atmosphere is provided by an integrated setting.

A political "good" noted so far as a spin off of integrated education,
is that achievement test scores improve for blacks in a proper integrated
setting, while white scores do not decline. The second important finding
is that protest activity also Increases as a result of the integration ex-
~erience. Orbell notes, "So long as the objecfive‘condifions exist, we can
expect the increased communication between the races will bring a furtherance
of proTesf, not a quiefing."'g For those who view protest activities as a
political "bad," then obviously integration must begin pre-school where it
does not increase this kind of participation. Less the finding be used to
argue that integration should be avoided in that it increases protest activ-
ity, it is well to view this mode of political par?icipafion in berspecfive.

18. No pattern (black or white) was demonstrated befween past integration
experience and future protest behavior. ; o
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We have already seen that it has become commonplace as a strategy for many
groups. For The powerless, ie., blacks and/or college students, it has
been the only resource.

At a time when many political theorists are questioning whether the
present sysfem of government can respond to the demands of a rapidly
changing technological society, a new means of expressing po!itical grie-
vances has appeared. | would like to argue that protest activities are
a political "good." They are a specific and effective means of expressing
grievances which may be negotiated rapidly, while still allowing time for
the elécforal orocess to catch up with social change. The mode of partici-
pation does not replace regular elections, or at educational institutions—-
contractual appointment or slower decision-making ﬁrocedures. Rather pro-
test activity complements existing democratic procedures and serves as an
immediate safety valve for deeply felt grievances.'

No credence is internded to be lent to Irrational and pointless protest
activity either. Obviously, any political strategy, to be successful,
must be used with judicious restraint. Where it has been successful, this
is a proper mode of parficlpafion. Kenneth Boulding warned that i¥ the
form of protest becomes offensive, it may trigger counfer—profesf, and there-
by fai} to serve its purpose. Accordingly, we must view protest activities
as ahy‘ofher weapon in the ﬁo!tflcal arsenal--used wisely, it is beneficial
to a democrafic system and adds to the sfabilify of the state. As such, l
would argue, that Interaction of black and whife un a wlder societal con?exf '

will build support, (if a bit noisy), for the political system.

161 o



152

11 Integration and Political Attitudes

A perennial question in social science is the relationship of faw to
attitudes and behavior. - Should attitudes change flrsf and then receive
ra'l'ifica‘l'ion by law which will enforce behavior? OCr should law change |
behavior flrsT and then new attitudes will follow??vA formidable argument
for The fatter poinf'of view is presented by the integration experience.

ln a non-educafional context, Duane Lockard provides consicerable
evidence of changed attitudes based on:laws requihing desegregation in
publiciaccommodafions, emp loyment, and housing. In pubiic accommodations,
desegregalion laws offer "an‘excuse to do the righf'fhing."zo In employment,
Lockard found, "...once Negroes had beenvhired and catastrophe did not
follow, attitudes changed--not only on the part of the employer but employees
too, who found through simple associaflon with Negroes that they did not fit

n2l

the sfereofypes inculcated by the prevailing culture. In education, the

Coleman Report states, "The survey dafa'also shOW~%ha+7whi+e students who
first affended integrated schools early in their school careers are likely
to val&e +heirlassocla+ion'wl+h Negro students.” The da.a show that "...the
smallesf percentage of whlfe students who would choose all white classes or
all whlfe friends are those who tirst affended classes with nonwhlfesbln the
early grades. n22 Pefflgrew reporfs sumilar resulfs, sfafung, "...white

adulfs who experienced lnfegrafed schooling as chlldren dlffer from compara-

ble whlfes ln their greafer willlngness to reside ln an |nferrac:al nenghbor—

hood To have Tnesr children a++end lnferracial schools and To have Negro

t

20. Lockard op clf., p. 10

21. !bld., p- 9 , : _
22:_l COleman, Equallfy of Educafional OpporfJany, OP- C'*-: p. 351

- 16z
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1423

friends. The integration experience following the present course of

pybllc policy is expected, therefore, to show a relationship to political
attitudes. -

Major public pollc§ ﬁecisions beginning in the forties consist of
increasingly strong pronouncements regarding integration in all aspects of
American life. Despite differential compliance with the several areas of
public policy and variations by different sections of the nation, behavior
has been changed to a considerable extent. The question remaining is what
effecfhfhe changed behavior has had on polificai_affifudes, both toward
the po}lcies themselves and toward the political system.

A;sufficienf number of respondents in the present study had exper-
iencediinfegrafion in one form or another, to allow us to investigate the
effect on attitudes. Table 6.8 illustrates the distribution of the total
sample; black and white, in.response to statements on public accommodations,
housiné, political representation, and employmen-r.z4 Very small numbers
give separatist responses. Using (4 + 5) as a sum of infegrafion sentiment,
large majorities support integration in public accommodations, political
representation, and employme..:. The only area of the four still showing
some sénsifivify is In housing. Statement (2a} receives an 81.2% majority,
but statement (2327 drops down to 60.0%. This is a clear majorify, but
considerably lower than the other big majorities.

The second set of political attitudes surveyed was in relation to edu-
cational policy. The‘dfsfribufion of total responées, black and white, is

shown in Table 6.9. Again significart majorities of both black and white

23. Pettigrew, Racially Separate or Together?, op;bcif. p- 65

24. See Chapter 5 for _exact statements.

Statement (2b) read, "I think people in the United States would be
better off if all neighborhoods were racially mixed."

163




154

Table 6.8

DISTRIBUTION OF TOTAL RESPONSES IN FOUR PUBLIC POLICY AREAS

Separatist Integrationist

Question i 2 3 4 5 Num.
1. Public Accom. a 3.0% 4.6% 8.3% 25.4% 58.4% (302)
b 3.6 1.3 .3 10.2 84.5 (303)
2. Housing a 3.3 3.3 1.9 17.8 63.4 (302)
b 5.6 15.5 18.5 25.7 34.3 (302)
3. Pol. Rep. a 3.3 2.3 7.3 0.2 76.6 (302)
, b 1.0 3.0 5.6 17.5 72.9 (303)
4. Employ. a 2.0 2.6 5.0 22.1 68.0 (302)
b {.0 1.3 z.0 13.5 80.9 (303)

prefer integration in most areas of eddcafion. Classmates and curricula re-
ceive resoundfng endorsemen+s for integration. Support for separatist posi-
tions (ja) and (4a)26 are in the realm of black sfddies with biack instruc-
tors as shown in Chapter 5. These two statements along with the housing
response, were extracted for further testing with controls for integration

experience.

Table 6.10 sﬁows that both biack and white sfudenfs, who attended inte-
grafed;high schools, ine more support to black studies with black instruc-
tors than do the students from segregated high schools.k In general, the
blacks glve much more support to those fwo policies than do the whites. In
housing, both blacks and whites from integrated high: schoo.s are more separa—

t+ist in their preference than are those from segregated high schools. AbouT

one-fourth of both blacks and ghif@gwftgmmigjggrafed high schoo!s do not favor

T 26. Statement (12) read, "Black insfruc?ors are the only people qualified
_to teach black Americans their history. Statement (42) read, "The
"best way to teach black herifage is in separafe courses focusing

totally on the black American."
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‘Table 6.9

DISTRIBUTION OF TOTAL RESPONSES IN FOUR AREAS OF EDUCATION

. Separatist Integrationist
Question | 2 : 3 4 5  Num.
. lInstructor a) 17.8% 19.8% 8.3% 25.1% 29.0% (303)

| b) 8.9 12.5 9.9 36.3 32.3  (303)
2. Curricula a) 3.3 4.0 6.6 21.8 64.0 (302)

b} 8.6 15.5 16.8 28.4 30.4 (302)
3. Classmates a) 1.0 3.0 16.2 18.2 61.7 (303)
b) 2.6 4.6 14.2 31.7 46.5 (302)
4. Method a) 16.8 20.1 15.2 27.4 19.8 (301
b) 3.3 9. 15.8 31.4 ©39.6 (302)

racially mixed neighborhoods.27 The one-fourth not in favor is much lower
than we would expect based on the national population trends of whites to move

to the suburbs and incldentally away from blacks.

Table 6.10

PERCENT GIVING SEPARATIST RESPONSE (! + 2) BY RACE AND HIGH SCHOOL
INTEGRATION EXPERIENCE

: e Black Students White Students
Question Att. Integ. Att. Seg. Att ., Integ. Att. Segq.
H.S. (83) H.S. (59) _H.S. (94) H.S. (64)
Instructor (a) 56.6% 44.0% - 27.0% 23.5%
Method (a) 52.5. 44.0 | 26.9 29.6
HousIng (b)  25.6 . 10.2 - 27.6 15.6

27. The housing question was also run for black and white living in inte-
grated and segregated neighborhoods. Black résponses leveled off to
18.9% each, supporting separatist responses.  White responses shifted
as follows. Those living in an integrated nelghborhood (99) gave 21.3%
separatist response, and those living in segregated neighborhoods (56)
gave 28.5% separatist response. Thlis argues for behavior changing atti-

fudes.
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The data were divided for the same three quegfions by whether or not
respondents had bi-racial acquaintances at college. Table 6.11 illustrates
the breakdown. Compared to Table 6.10, the percentage of blacks who favor
black studies with black Instructors decreases with college contact and
increases for those with no whife acquaintances. The white students with
black friends, in favor of black studies stays about the same as in Table
6.10. Whites with no black friends favor black studies much less. In the
quesTipn of housing, both black and white students with bi-racial acquain-
tances are less in favor of segregated housing than those students with no
bi-racial acquaintances. It appears that the hard core of those who remain
isolated by race even in an integrated setting, remain immune to new ideas.
Those who have contact across race lines moderate their views. This sug-.

gests that integrated educational settings need to be constructed to provide

maximum exposure.

Table 6.11

PERCENT GIVING SEPARATIST RESPONSE (1 + 2) BY RACE AND COLLEGE
ACOUA INTANCE

Bi-Racial Acquaintance in College

Question Black Students white Students
Yes (97) No (47) Yes (137) No (22)
instructor (a)  49.5% 53.2% 27.7% 13.6%
' Method (a) 46.9 53.2 . 28.7 13.6
Housiﬁg (b) 16.7 23.4 21.9 31.8

The t+ime dimension was investigated for the three political attitudes
by comparing friendly racial contact in high school, grade school, and for
the blacks—--pre-school. Table 6.12 illustrates the black résponses and

Tabie 6.13 the white responses. B8lacks integrated from pre-school are

Q
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clearly less supporfjve of separatist points of view. The housing question
;or'bofh blacks and whites shows that TEe earlief the friendly racial con-
Técf, }he less supportive each group is of Ségregafed housing. In sum, of
the three questions at all sensitive to separatist sentiment, the influ-
ence of the integration experience is clearly to modi?y attitudes of both

blacks: and whites to ébnform to the present course of public policy.

Table 6.12

PERCENT OF BLACKS GIVING SEPARATIST RESPONSE (l + 2) BY TIME OF
RACIAL CONTACT

; Friendly Racial Contact in No Friendgly Racial Contact in
Question H.S. (100) G.S.(54) Pre-Sch. H.S.(44) G.S.(90) Pre-School
‘ (30D (109)
Instouctor (a) 50.0% 53.7% 36.7% 52.3% 48.9% 54.1%
Method (a) 34.0 46.3 36.7 34.9 50.6 53.7
Hous ing (b) 20.0 18.5 13.3 16.3 19.1 20.4
Table 6.13

PERCENT OF WHITES GIVING SEPARATIST RESPONSES (! + 2) BY TIME OF
RACIAL CONTACT

Friendly Racial Contact In] No Friendly Racial Confact In
Question H.S. €106) G.S. (32) H.S. (53) G.S. (127)
instructor (a) 26.4% 28.2% 24 .5% 25.2%
Me+hod' (a) 25.7 25.0 28.3 27.0
Housing (b)  26.5 18.8 16.9 | 24.4

. Péf?igrew speaks to the old adage, '"Laws cannéf change the hearts and

mlnds of men."” He claims that fhey do Through a vifal lnfermodlafe sfeo.

"Laws flrsf act To modi fy behavuor, and This modlfied behavior in turn changes

the parflcipanfs attitudes.... Behaving differently is more_offen the

Q
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precursor to thinking differenﬂy."28 The present study resoundingly adds
evidence to this theory.

The next set of attitudes investigated was the seven questions drawn
from the MNew Lef'l'-Scale.29 Distribution of total responses, black and
white, are shown in Table 6.14. The first four tactical items demonstrate
some Néw Leff'senfimenf. The fifth tactical item shows preference to work

first @ifhin the system. On the last two items which are philosophic in

nature, reform is credible, but action is preferred.

Table 6.14

DISTRIBUTION OF TOTAL RESPONSES ON NEW LEFT SCALE ITEMS

~ Anti-New Left — Pro-New LeftT
Question : i 2 3 4 5 Num.
Force . 25.4% 20.1%2  27.1%  19.5% 6.3% (298)
oisrupfron'- 4.3 23.1 2.9  16.8 5.3 (298)
Streets 23.8 29.0 13.5 24.1 8.3 (299)
Courts . 20.5 33.0 13.2 24.1 7.9 (299)
Exhaust 38.6 37.0 13.2 6.9 2.6 (298)
Reform. N 29.0 31.4 14.9 17.8 5.3 (298)
Action. 9.2 20.8 24.8 . 28.1  15.8 (299)

The key New Left items were tested by race controlling for high school
integration experience, col lege bi-racial acquaintance, and the time dimen-
sion of friendly racial contact in high school, gréde school, and pre-school.

No meaningful statistical correlations emerged. Tﬁe integration experience

28. Pettigrew, Daedlus, Fall 1965, op. cit. p. 990

29. Sée Chapter 5 for selection procedure of the $even'key New Left items.
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clearly effects attitudes as shown on Integration policy, but there is no
correlation with attitudes regarding tactics or philosophical positions.
I would theorize that other experiences would affeéf these attitudes. For
examplé, if students are Involved with the courfs,zand they find the phoL
cess résponsive to their needs, then they will vieQ them as legitimate.
Conversely, if they do not find the courts respons}ve, then the expectation

is that they would hecome disoriented to the courts. The integration ex—

perience was not a proper variable to explain New LefT orientations.

v The Findings

Tﬁe broad question was posed as to the meaning of education and as to
the proper setting in which Americans should be socialized Info living in a
changing society. The Colemzn Report was reviewed in which tha finding was
reporféd that the key variable related to educational output is the compo-
stfionjof the student body. A rep!tcafion of the total society in terms of
ractal;compostfton and social cjass approached fhe}nofion of the ideal
seffin?, even at the expense of some psycho!ogfcalgdtscomforf.

The Integration experience emergad as a majorgindependenf variable
tendtng +o Increase protest activities of both blaék and white studenis.
More black than white students participated in fhts form of political be-
havtor} The white sfudenf was more willing To falk or persuade others.

In response to statements about the future, both black and white students

sfafedifhaf they will step up their rate of participation given sufficient
cause.£ A time dimension was Introduced to explétn the integration exper-

ience.i Of those who had friendly racial contact, the lafer the contact

began,ffhe more active he was In protest acft&i?ies, Of those who had no

friendly racial contact, the later this circumstance continued, the less

Q
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active was the student. Similar relationships emerged for the white group.
| The argument was introduced that protest is a means, and a legitimate
one, of participating in the democratic process. IT is a strategy, Spen
to all; but particularly a strategy of the powerless. Used wisely, it
serves as a method of communication that complements the slow process of
the electorai procedure. Protest activities arose spontaneously as an ad-
junct to the proper functioning of a democracy in the context of a techno-
légical society.

Tﬁe question of the relationship of law to attitudes and behavior was
opened and tested by iooking at several sets of political attitudes and
their differences based on enforced behavior, ie.,kinfegrafed education.

No reléfionships were establ ished between integration experience and New
Left affifudes; However, significant attitudinal changes were documented
in accépfance of public policy decisions on integration.

A high rate of agreement was found in both black and white acceptance
of integration in public accommodations, employment, and political repre-
sentation. Some white reluctance was shown in acceptance of integrated
hOusiné, evidentally still a sensitive area for a sizable minority. |In
educafional.policy, integration in classmates and curricula is a settled
issue.’ Black studies wifﬁ black instructors receives some support from
both biacks and whites from integrated settings. Blacks with white friends
beoohe?less supportive of black studies, and the support remains the same
among ;hifes with black friends at college. Viewing black studies, as we
have,»és an identity reinforcement, if appears that blacks with bfoadening
experiénce, need it less. Whites of integration e*perience are more suppor-
tive o% black studies than are segregated whites. ;This indicates whffe

supporf for what is viewed as something thelr black friends want. Students

Q
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who do not mix even in an integrated setting, do not appear to benefit from

the Integration experience.
Séme studies on racial attitudes of blacks and whites demonstrate
30

signlfﬁcanf gaps In perceptlions or attitudes. The remarkable agreement

on mejor issues of public policy further illustrate the beneficial effects

of an integrated education.

30. Se? for exampie, "A Comparison of Negro and Wh}fe Attitudes: Two
Different Worlds," Lemberg Center for the Study of Violence in

Writ and Hawley, eds., op cit., pp. 159-166
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Part !l reported the major findings of this research project and the
correlations established among variables. Part 11! deals with interpreta-
+ion of the research results, conclusions and recommendations. In the
process of testing and relating the dependent and independent variables,
certain key social groups emerged as crucial to interpretation of the
findings. These groups are discussed in Chapter 7. - Recommendations follow
as to the role each may play in order to build support for the poiitical
sysfem{ Sex emerged as a social grouping of significance, especially
the whffe female. Age, in particular the 16-20 grouping, demonstrated
differénces from all other groups worthy of particular attention. Veterans,
as a discrefe group, also showed a distinctive pa?fern of special interestT.
Alfhouéh small in number, black and white persons answering "none" to the
question on religion, were viewed as introducing imporfanf di fferences by
race that may be indicative of trends for the future.

Cﬁapfer 8 brings into focus the basic researcﬁ findings. The questions
raisediinifially are reviewed, and answers supplieﬁ as nearly as possible
from the study. Based on The evidence in this sfudy emanating from the
lnfegraflon experience, | shall go on to argue a spec:flc policy of struc-
tured fnfegraflon in educaflon, a kind of poi:cy that reallyvha§‘no+ been
fried.i Last, | shall a?fempf ?o link the recommendations in education to
other @ajor changes which are already in the ltfera?ure. The recommenda-
tions ?n Section i1l of Chapter 8 are based 6n my value po;?fidn that educa-
tion f; ihgeparable from the total socialization process. Theiideas ad-
vancedéare radical in the sense that their adoption would require the
abandonmenf of old concepts as to the nature of educafuon. | do not see
the change that is necessary as an. imposs:ble hurdle, given our fa:lure in

so many cases to prepare American youfh to live in: fhe fechnologlcal state.
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CHAPTER 7 -— KEY SOCIAL GROUPS

I The White Femaie
bl The Young Blacks
111 'BIackrana Whife Non-beliévers
‘IV\! | The Veferans

v Summary
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Chapter 7

Tbe tedious process of correlation should not obscure the very real

t
1

human @eings about which social science research seeks information. In
this nLrTiCu!ar research projeéf it has been cur stated goél To distin-
guish ﬁndividual differences among black students in order bevter o
addres$ their educational needs. There was never any presumption fhéf
one answer would emerge. Rather the infinite variéfy of personaility,
aTTifu?es, and life experiences were anticipated.
lhferprefafion of the fihdings requires some broad conciusions *o be

drawn %nd speci fic recommendations to be made. A fncal point of organiza-
tion turned out to be an emphasis on certain key social groups. From the
long p}ocedure of testing relationships of numerous variables to social
groupi?gs, four categcries emerged as worthy of special attention, both
for in}erprefafion and for recommendations. Section | of this chapter
dESCus%es the white female. The results characterizing her thinking and
behavi;r were not anticipated, and in facT; were astonishing. Section 11
of Cha%fer 7 presents the young blacks.in the 16-20 age group. These re-—
sults ?all within expectations. Documentation of trends that were sus-—
pecTe& rmay nevertheless hurry along attention to phenomena which are
OCCurEjng.

| Aéfhird social group of significance is characterized as the non-be-
lieveqs. AltThough the numbers who have abandoned_any reiigious formalities
are fe@ in this study, chakacferisfiés_of this group are reported based on
our knbwledge of their size and importance in ofhér major American cities.

Section 11! discusses the non-believers. Similari}ies and differences of

hlﬁfk and white veterans are discussed in Section 1V. The black veterans
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in particular are viewed as a key g-oup with a leadership potential.
Section V presents a brief summary of the key social groups, and recommen-

dations concerning them.

| The White Female

The conventional view of the female in all societies holds that she
is moré conservative than the male. Having strong family concerns and in
most societies trie obligation To raise the young, she is fﬁe bearer of
Tradif?on and the transmitter of t*= culture. Further, her lack of ex-
pOSure‘To the wider society reinforces her penchant to conservatism. In
dESCusging cross—-pressure in voting behavior, Lipset states, "There is
evidence that women in most societies are more conservative and more reli-
gious than men, with these differences most accentvated on the working—
class level. Such variations in the values of the sexes may flow from
varyIn? life experiences. Husbands are more exposed, }n both their work
and their leisure activities, to the modal or predominant opinion of their
class.§ Women, particularly housewives, are less involved in the intra-class
communications structure, see fewer politically knowledgeable people with
backgr@unds and interests similar to their own, and are therefore more
Iike!y?fo retain the domina;f conservative vaiues of the ilarger cul‘rure."l
Sc perQasive is this prognosis of womeﬁ in our cuifure that researchers in
polifiéal science often do not institute controls of the data by sex.

Voting behavior research in the United SfafesidOCumenTs differences in
TurnOuf by sex and finds a relation to both educaffon and regional location.
l. Libsef, Seymour Martin, Political Mén; The Socfal Bases of Pclitics,

Anchor Books, Doubleday & Co., Inc., Garden City, New York, 1960,
pp. 216-217 :
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The le;s educated woman is less likely to vote than the male counterpart.

In the American South, tThe woman is also less likely to vote. Campbell et.
al. exblain this as follows. "This differential probably reflects a lag in
sex—roie change in this area, relatively sheltered as it seems to be from
many modern cuitural innova":ions."2 Differences in voting turnout by woman
is conéisfen?ly 10% below that of men.3 Kirsten Amundsen in a recent study
points out, "The difference in election turnout between the sexes has

grown }ess significant as the years have passed, until in the national elec-
tion of 1968 it was not more than 3.8%."4 The fact that important differ-
ences ére occurring in American society regarding changes in sex roles fs
not anéarguable point. What is of interest to the researcher is as follows.
Given the wider exposure now of women to the larger society, are there any
iﬁaor?énf differences emerging, not just in voting behavior, but in other
~odes bf political narticipation and in political attitudes?

Tﬁe data for the present study were routinely separated by sex as well
as racé and other typical social groups. A sense of political efficacy, we
recallgwas a measure used In the study which was féund to be related to
social;characferisﬁcs.5 Campbel! et. al. found that it was in the sense
of pol}fical efficacy where men and women differed the most sharply and
consistently. '"Men are more likely than women to feel that they can cope
with Thé complexities of politics and to believe that their participation

2. Cambbell, Converse, Miller, & Stokes, The American Voter, An Abridgement,
John Wiley & Sons, Inc., New York, 1964, p. 256

3. ibid.

4. Amendsen, Kirsten, The Silenced Majority, Women and American Demucracy,
Prestice-Hall, Inc., Englewood Cliffs, New Jersey, [971, p. 134

5. See;Chapfer 4 for discussien of the correlations of this measure.
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carries some weight in the political x:>r'ocess."6 The two measures of poiiti-

cal efficacy used in the study are shown in Table 7.1.

Table 7.1
Social%ghouﬁ High Iocél efficacy High college e¢fficacy
: (3-5) (3 + 4)
White %emale 51.3% (80) 31.2% (80)
Black female 48.8 (842 39.2 (84)
White ;ale ' 39.7 (78) 29.9 (77)

Black male 39.0 (59) 140.0 (60

Both the white and the black female score higher than the male counter-
~art on local efficacy. The relationship does nofghold for college effi-
cacy where the data divides more meaningfully by race than by sex. The
feeliné of higher efficacy at the college by blacks is discussed in Chapter
4, Ne?erfheless, Table 7.1 indicates some interesting differences by sex
in The;sfudy.

Téble 7.2 demonstrates differences by sex in trust in people and by
personél competence. Here the white female begins tTo emerge as a category
of som% significance. She is far ahead of all other groups with 82.7% .

a
socriné in the high trust range, even though she and the black female do
not feél as personally compefen+ as the males do. The black male scores
the re&erse of the white female In that he feeis the most competent and the
least +rus+ing.

The broad acceptance of all groups of the course of pubjic policy

in infégrafion was noted in Chapter 5. Neverfheleés, differences in degree

6. Campbell, op. cit., p. 259

1'78
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emergé when the data are divided by sex. Table 7.3 demonstrates a quite

indepéndenf position taken by the white female on the four basic areas of

publié policy.

Table 7.2
Social group High Trust (3 + 4) High personal competence
(6-8)
White ‘female | 82.7% (8i> 44.5% (81
Black female 46.4  (84) 44.0 84)
White male 60.3  (78) 52.5  (78)
Slack male 40.0  (60) 56.6  (60)
Table 7.3
Question Percent Ans. Pro-integration (4+5) by Race and Sex
: Black Biack White White
Male (N=6G. Female (N=84) Male (N=78) Female (N=81)
I. Public Accom. a) 76.2 83.3 80.8 93.8 |
2. Housing a) 83,0 89.3 73.1 80.3
b) 66. | 65.5 48.7 61.7
3. Pol. Rep. a)  71.2 86.9 92.3 93.8
b) 98.4 92.8 82. | 90.1
3. Employment a) 88.4 89.3 89.7 95.0
b)  98.3 S6.4 88.3 96.3

IH the questions on public accommodations, she is the most pro-integra-
tion iﬁ response in that she scores in the 90 percentile on both statements.
On fheffwo questions on empjoymenf, she is the most pro-infegrafion on the
(a) s?%femenf and is in agreemaﬂ% with the blacks on the (b) statement. On

political representation (b), she is ir closest agreement with the black

O

179




170

female; On the (a) statement regarding a separate black nation, she is in
agreement with the white male. The black male, as was noted in Chapter 5,
finds this notlion the most appeal ing.

The only really sensitive area remaining in public policy was in
housing. Here the departure of the white female from the white male point
of view is significant. The white female is much more supportive of inte-
grafedéhousing and is closer in general to the black point of view. Since,
fradif%onally, choice of housing or neighborhood, at least in middle class
cu!fur;, is the female prerqgafive, the much more liberal point of view
expres%ed here, emerges as significant. Housing backs right into neighbor-
hood s?hools and invites sééﬁ%an into the white female responses to the

separa&ism-in+egra+ion statements on educational policy.

Table 7.4 _
Quesflbn Percent Ans. Separatist (1 + 2) by Race and Sex

: Black Black “White — White

Male (60) Female (84) Mzle (78) Female (81)
. Instructor a) 51.7 50.0 33.4 18.5
! b) 30.0 25.0 17.9 14.9
2. Curricula a) 15.3 9.5 6.4 0.0
; b 23.8 25.0 23.0 24.6
3. Classmates a) 6.7 6.0 3.9 0.0
5 b) .7 14.3 8.0 2.5
4. Method a) 59.3 41.6 24.4 28.8
f 13.3 15.5 14.3 8.6

5 b)

féble 7.4 presents pro-separatist scores by race and sex. The white
fema!é is the least separatist of all groups regardlng black instructors.

On +hé method of presentation, she prefers the material to be in regular

coursés, although she supports black studies slightly more than the white

O
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male. The white female scores zerc in recommending blacks major in black
studies and zero in preferring to go to college with all whites. The
second half of the classmates sfafémenf puts her In agreement with the
black male and not at all supportive of separatist sentiment. Thé second
half of the curricula sTatement finds her in agreement with all other
groups; |f +he white female is not the conservative defender of the status

'quo which much of the literature assumes her to be, then her potential as

a modefafing force in a period of racial cleavage deserves serious consider-—
ation. Her attitudes toward New Left sentiments, especially statements on

tactics, become of interest.

Table 7.5

Question Percent Ans. Pro-New Left (4 + 5) by Race and Sex

Black Black wWhite White

Male (59) Female (84) Male (76) Female (80)
‘Force 44 .| 28.9 - 19.7 i6.3
Disruojion 45.8 25.3 14.4 10.0
Streets 37.2 38. 1 27.6 28.8
[ ] . .
Courfs; 32.2 27.4 28.9 41.3
Exhaust _ _ _ _ _ __ sl _ 0.7 _ _ _ _ 6-6_ _ _ __ 0.1 _ _ _ _
Reform 25.4 35.7 17.3 I15.1
Action 47.4 39.3 42.1 50. 1

Table 7.5 shows the white female fo be iargely committed to working
wifhingfhe system. She is Thé least supportive of force and disruption.
Shekig in agreement with the whife male on the streets as an inappropriate
mediué for change, although the courts as an alternative, appeal the least
to hef. She believes In reform to solve soéie+y's‘problems, but is the

O i
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nost aCTion—minded, even passing up slightly the black male. This brings
up the question of her actual participation in protest activitlies.

Téble 7.6 illustrates participation by race and sex in protest activi-
t+ies in the past. Attendance at rallies is close to the same for all
groups ‘except the black male, where a slightly higher percent have partici-
pafed.; The.white female is close to the blacks on signina petitions to ob-
ject to policy decisions. The white male lags behind the other three
grouos:in this case. Both the white and the black femalie are almost ecual
on signing petitions to uphold policy decisions, in each case ahead of The

~males. The white female observed picket lines just below the blacks, but
quite a bit more than the white male. He was the one who stayed home

duringfdisrupfion t+he least. The black female stayed home the most, and

the black male and white female fall!l in between the two extremes-
Table 7.6

ProTesf Activity " Percent Ans. Yes by Race and Sex

: -Black Black WhiTe White

Male (60) Female (84) Male (78) Female (81)

Rally fo protest 30.0 26.2 25.6 25.9
PeTiTIén (object) 61.0 58.3 50.90 61.7
Petition (uphold) 25.4 38.6 25.6 37.0
Observe p}ckeT line 27.1 27.4 14.3 23.5
Stay héme 22.0 41.7 16.9 25.9
Persua&e To 18.6 19.0 16.7 30.9
Persuaée not fo 5.1 22.6 28.2 ' 27.2

Moving into the aréa of persuasion, the white female has talked the
. /

most Té persuade people to go along with a protest activity, and is close

to equal with the white male on persuading people not to go along. This
Qo i
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phenomenon suggests once again the white female as a potential moderator
in times of poiitical protest.

For statements regarding future protest activity, the white female
plans to be less active. She is once again very willing to try ﬁérsuasion,
and exﬁresses a willingness to protect property. The percentage increases
of those who would stay home in the frture;, over those who did in the past.
The white female is the least likely to strike or picket and vervy iikely

to cross the picket line. See Table 7.7.

—_ Table 7.7
rfuture - Percent Ans. Yes by Race and Sex
Protest Activity Black Black White White
. Male (60) Female (84) Male (783 Female (81)

Strike el.4 60.8 49.3 35.2
Stay home 20.3 . 35.4 23.0 40.0
Persuade 72.9 59.8 82. 1 82.3
Picket 72.9 64.2 61 .6 42.3
Cross line 27.1 23.7 61.3 59.5
Profecf property 34.5 49.4 61.3 76.6

Réviewing the attitudes of the white female, she is very much pro-
integration, but prefers working within the system. Her interest in protest
as a méde of political action appears to be declining. Persuasion appeals
to her;fhe most. l+ was pointed out in Chapter S’fhaf animosity aroused
over fﬁe form rather than the substance of a protest activity may lead to
failure to produce the desired change. Those haviﬁg grievances to express
may wiéh to respect the form preferred by the group having the most sym—l

pathy with the substance.

O
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11 The Young Blacks

I+ was hypothesized in Chapter 4, based on evidence of lessening
Imporfénce of skin color gradations, that pride in blackness or "black is
beautiful"” is a successful campaign. We also noted in looking at the data
that Tée 16-20 year old age grcup departed significantly from al! other
age gréups on the mezsures used to tap attitudes about oneselti. The

young biacks then become an important group to watch and to compare to its

white counterpart.

Table 7.8
Social Group Low Trust High Compet. Local Eff. College Eff.
(1 + 2) (6-8) (3-5) (3 + 4)
Black 16-20 age
group (N=62) 70.9% 37.1% 59.7% 38.7%
White 16-20 age
group (N=81) 33.3% 40.8% 51.1% 25.9%

A description of the two groups may be extracted from Table 7.8. As

pointed out in Chapter 4, both groups are progressively less trusting, the

younge? t+he group we are surveying. However, the blacks show an extraordinary

jump, which we viewed as extremely cynical and not just a function of youth.

In fee?ings of personal competence the two group are close to equal with the

young whites having a slight edge. In terms of feeling of efficacy, both

locally and at the college, the young blacks feel more capable of effecting
change. This finding is viewed with particular significance in that in
other SRC research, blacks traditional ly score lower on political efficacy

than whites. The finding lends credence to the theory that what is occurring

with the young blacks Is an increased sense of political awareness. The

-

Q
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young‘blacks are not at all trusting of other people, but nevertheless,
feel capable of changing institutions.

The data were checked by age for participation in protest activity.
Among the blacks, a higher percent of the young group attended raltiies,
signed petitions to object to policy, and talked more either to persuade
or not to persuade others to go aleong with their views. On statements

regarding future activity, the young blacks are highly likely to strike

" and disinciined +to sfay home . Willingness to persuade increases considerabiy

over pasf attempts at persuasion.

Table 7.9

Pro+e§+ Activity Percent of 16-20 Age Group Ans. Yes by Race

Black (N-62) White (N= 81)
Rally to protest 4; .9 30.9
Petition (object) 74.2 70.4
Petition (uphold) 33.9 33.3
Obserge picket line 27.4 21.0
Stay ﬁome 33.9 27.2
Persuaide to 25.8 . 29.6
Persuade not to 22.6 | : 33.3

A comparison‘fo The white control group agesll6-20 is shown in Table
7.9. zThe figures are remarkably similar. A highér percent of the young
blacké attended rallies, and a hlgher percent of the young whites attempted
to persuade people not to parficipafé. But, by aﬁd iarge, the groups Qere '
equail y active.

7. The 21-25 black age group were JUST as likely To strike in The future
and even more willing to use persuasion.

. 485
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On statements regarding participation in the future, a divergent point
of vieﬁ, black and white emerges. Table 7.10 illustrates that the young
blacks are much.more willing to strike. They are less inclined to stay
home or cross a ﬁfckef line or to protect property. The young whites are
more inclired to try persuasion and are twice as likely to cross a picket

line. .The differing statements about future action convey. an uneasy pic-

“4ure in which incidents which polarize around race carry an explosive poten-

t+ial. This invites us to check the attitudes of this age group.

Table 7.10
Future | Percent of 16-20 Age Group Ans. Yes By Race
Protest Activity Black (N=62) White (N=81) ‘
Strike 71.7 . 49.3
Stay home - 23.7 . 28.7
Persuade 63.9 o 86.2‘
Picket. ” 68.3 T " 55.7
Cross iine | 26.7 49.5
Protect property 46.6 | 66.2

The expectation is that this éroup would be the most separafisflin out-
look on the key attitudinal sfafemenfs,'and it is. The young blacks pre-
ferred black studies with black insfruéfbrs‘andvseparafe housing more than
any cfher group, black or whHite. The young blacks also evidenced more pro-
New Le%f attitudes in +ac;i¢s. Action is preferred by this group, more than
any other group. Attitudes themseives were not related to behavior in this
study. However, attitudes are viewed as important components of system
support, and the picture is bleak.

We have at hand a group of distrustful but efficacious young people
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who give the most support to separatism and disruptive tactics. Their
willingness to participate in protest activities of the future is clear.
The findings add to the wealth of other governmental reports and warnings
issued over the last severa! years. The persuasive evidence conveys ur-
gency to address the needs of these young pecple. Funds must be allocated
and é; educaflonal envnronmenf consfruéfed whsch wnll offer them the same

opportunities as white Americans. Support for the political system will

come from those citizens who have access and entry to that system.

L HI Black and White Non-believers

Another social group of interest, though small, includes those blacks
and whites who answered '"none" to the question on religion. Given in-
creasing evidence in social science research of the decline of influence
of religion, those respondenfs who state specifically that they have no
reiigipn, assume importance as indicators of trends in the future.

A description of the two groups reveals some imporfanTAdifferences.
0f the 12 blacks professing no religion, 58.3% rank at rock bottom (score i)
on +rust, whereas in the white group of 20, 50.0% rank at high trust
‘z=ocre &Y. A similar difference emerges in the m2asure of pérsonal compe-
tence. In the biack group, osly 33.3% score in the upper range (6-8), but
65.0% of the white group score in the upper competence range. In local
efficaéy, the black no-religion group scores 63.7% high efficacy (3-5).

The white counterpart levels off at 50.02 high local efficacy. At the
collegé, the whites of no religion feel mcre eff:cacious with 40.0% scoring

high (3+4) and only 33.3% of the blacks scoring hign. Wha+* emerges is a

small group of distrustful blacks feeling not too competent persorally, but

Q
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The white non-bellievers are

trusting of other people and feel personally competent. They feel less

efficacious locally than the blacks, but more efficacious at the college.

On attitudes toward separatism-integration, the white non-believers

are much more pro-integration than the blacks.

Attitudes toward tactics

shows the bliacks leaning more pro-New Left than the whites except that

more faith in the courts is expressed by the black non-believers than the

whites. Consult Tables 7.11 and 7.12.

Table 7.1 o
Question Percent of Non-believers Ans. Pro-integ. (4+5) by Race
Black (N=12) White (N=20)
I nstructor (a) 41 .7 70.0
Method (a) 9.1l : 60.0
Hous ing (b) 45.5 70.0
Table 7.12
Question Percent of Non-believers Ans. Pro-New Left (4+5) by Race
Black (N=11) white (N=20)
Force 45.5 : 20.0
Disrupfion 18.2 : 5.0
Streets 27.3 " 20.0
Courts. 27.3 50.0
Exhaust 9.1 | 10.0
reform 45.5 5.0
Action- 63.7 50.0

On protest activities performed, The black ron-believers were more ac-

+ive than the white In every instance except staying bP-me and persuading
O

188



179

not to go along. Regarding statements on future protest activities, the
white non-believers intend to be more active in all areas exceot that the
blacks will be more likely To strike.

Tﬁe groups discussed in this section are small and compared to cities
such as Defroifs, St. Louis iocoks rather religious as yet. Nevertheless,
the black non-believers appear cynical and lacking in pzrsonal competence
when csmpared to the white group undergoing the same phenomenon. It aiso.
appears that as the whites move away from r-=ligion, they become more pro-
integration. The blacks, on the other hand, move in the opposite direc-
tion, to become more separatist in outlook. Just as the one group begins
to build an inclusive culture, the other group rejects it. The blacks have
been mbre active in protest in the past, but the white non-believers will
be in the future. A trend of increasing alienation may be occurring in
the blacks, which cannot be viewed as supportive of the political system.

The white non-believers may be the logical ones to communicate with this

group. N\

1v The Veterans

A fourth soclal group of iaferesf to emerge from the study are the
black and white veterans of.fhe armed services. Journalists and nationai
media commentators have speculated endlessly on what rle tThe biack vertzran
will play if he comes home to the same discr]minafion.he left behind.
Polari?afion around issues by race has »een evident among men in uniform

as well as within the general public.

Chapfer 4 pointed out that the black veteran in comparison to other

8. The Aberbach-Walker study of Detroit showed that 67% of their respon-
dents born in Michigan were not members of a church. See Chapter 4.

O
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blacks was the most trusting and the most competent. He felt efficacious

at the college, but not locally. Table 7.13 compares him to the white
counférparf. A remarkable similarity in scores emerges. The white veteran
is slightly more trusting and competent, and the black slightly more effica-
ciouswgéfﬁ-locally and at the ccllege: The figures invite speculation that
similarity of experience in the service contributes to the leveling off

evident on attitudes toward oneself.

Table 7.13
Sociaf Group High Trust High Compet. High local High college
(3 + 4) (6-8) eff. (3-5 eff. (3+4)
Black vets (28) 57.1 67.9 33.3 46 .4
White vets (30) 63.3 73.3 30.3 39.3

The veterans as a group have been less active in protest than other
social groups. A breakdown of activities by race is shown in Table 7.14.
The whife veteran has attended more rallies, signed more petitions to ob-
Jject +o policy decisions, and persuaded others more either way. The black
veteran has signed more petitions to object to bollcy decisions, observed
the pfckef line more, and stayed home more. In a number of instances the

figures are rather close.

dn statements of future activities, the black veteran is far more.
likei* to strike. The white veteran doubles his likelihood to stay home .
The biack veteran is less inclined to do so. Both are equally willing to
try to persuade people to their point of view. Tﬁe black veteran is mcre
Ilkely to walk a picket tire, and the white veteran to cross it. The
white vetsran is more concerned to protect porperty. See Table 7.15.

Viewing the two groups of veterans in perspective, both rank high in
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Table 7,14
Protest Activity Percent ?f Vet+s Ans. Yes by Race
' Black "N = 28y White (N = 30)
Raliy to protest 14-3  20.0
Petition (object) 51-9 | 36.7
Petition (uphold) 18-3 | 23.3
Observe picket |ine 18-5 13.3
Stay Home 33-3 17.2
Persuade o 7.4 23.3
Persuade not to 3.3 : 20.0
. —~
Table 7351\\\"-
Future Percent of Vet Ans. Yes by Race
Protest Activity Black (N =752, white (N = 30)
s+riké 77-8 38.5
Stay home 29-6 34.5
Persuade 8t -3 80.0
Picket 70-4 59.3
Cross :line 29-6 | 65.5
Profeéf property 33-3 74. 1
/\/—

attitudes foward themselves and fairl¥ h; ;4 oo11ege efficacy. Each has

been less active in Protest than oth®" sq ..1 groups, and each shares at

least a willingness To talk OF use p®fSuagion in the future. The veterans,

and especially the black veterans, c20 be viewed as offering a leadership

potential, so far largely untapped. Since +he black veterans feel mucn more

competent and trusting, and offers i Adgition the edge of maturity, They

appear 1o be the logical group to work Wit the young blacks of the 16-20

O
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age group.

\'4 Summary

lhporfanf social groups have been extracted from the study and dis-
cussed;in terms of what each has to offer toward understanding the black
student movement. The young blacks are seen as a potentially explosive
group desarving of particular, immediate attention. The biack non-
believers also are seen as moving away from svstem support. A reservoir
of leadership was suggested as possibly coming from the black veterans.
The white female was introduced as a moderating force. Her attitudes are
the moéf pro-integration but she disapproves of disruptive tactics. Re-
commendafioﬁs were made as to roles each group could play to moderate
existing race tension.

Theodore Roszak inquires, "How do Black Power, black culture, black
consciousness stop short of becoming stepping stones to biack consumption,
blaék éonformify, black affluence; finally, to a middle class America of
another color?"9 The underlying assumption is that the education job has
not beén done too well with white youth, and therefore the chal lenge ahead

is more than just closing an economic gap, but rather in building a better

sociefy.

9. Roszak, Theodore, The Making of a Counter Culture, Anchor Books,
Scubleday & Co., Inc., Garden City, New York, 1969, p. 68
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Chapter 8
"In a real sense, integration has not failed in America, for it still
remains to be tried as a national policy."

The major focus throughcut this research project was the direction and
content of the black student movement. Intellectual roots in the past pull
+he movement in either direction, toward an essentially separate socievy
and ToQard an integrated America. An overview of past history must des-
cribe this society as separate and unequal, then and now. The specific
programs of separatism today are distinctive in that the geographic and
economic independence sought, give to the program the essential missing in-
gredient, a sense of human dignity. The counter urge and more generzally
accepféd goal has been historically and is foday, a truly integrated
society. But again the essential ingredient and in fact, the only terms on
which the goal can be negotiated, are based on an equal sense of personal
worth.

The salad bowl theory referred to in Chapter | needs to be spelled out
more explicitly. T7The ingredients will be’ different from each other to
create a beautiful salad. Translated into people,'fhis means a combination
of personalities, soclial groups, social and political attitfudes, and be-
haviorél characteristics. 1t will incidentally contain different colors of
skin s#bsumed under a rubric of several races. It is a proper combination
of people and experiences that this chapter hopes to recommend as a first
step to a truly integrated society. So far, we have not really approached
the chal!enge of integration in education by more than a body count.

PérT | of Chapter 8 will attempt to draw together the major findings

. Pettigrew, Racially Separate or Together?, op. cit. p. 297

1394



185

of this project by answering the questions posed in Chapter | and at later
points in the study. Part Il will offer specific and immediate recommenda-
tions for integrated education. Part Iil will introduce a totally differ-
ent kind of educational policy. The concepts will be new, pcssibly shocking,
but | think, offer an honest appraisal of what needs to be done. The
recommendations in this chapter are directed in a broad context toward a

new na+iona! educational outiook. These include a change in the traditional
educational tax structure, the basis of drawing school district lines, use
of physical facilities, and the organizing principle of student groués. A

specific proposal is submitted to the sponsoring institution of this re-

search project--the St. Louis-St. Louis County Junior Coilege District.

t Questions and Answers

A question raised early in the study and one of enduring interest in
black literature is what progress has been made by b]ack col lege students
in the search fer an !dentity. Despite the difficulties in operationalizing
the notion of self-concent, some evidence, nevertheless, appéared demon-~
strating increasing self respect among the blacks. Many are stili distrust-
ful of other people, but a majority fall in the higher range of personal
competence. Veterans feel particularly competent. Increasing numbers of
black students feei‘polificaliy efficacious, and especially The youngest
age group in the study Lightness of skin color showed a decline in impor—
fance,:which suggested that the pride in blackness effort, is reaching the
college student. A proud sense of identity related back to integration
+theory, which was described as "making a wiole out of parts that are and re-

main disfincf."z This conveys a new meaning to the term in that for the

S - Storing, op. cit., p. 5. See Chapter i.
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first time it is pased on €Quaity, Pather than imitaTion of some set
standards.

The new defipjtion of '“*egraf‘OH in effect answers the second question
raised regarding whetner O Moty the blck student movement was essentially
separatist in natyre. The daty showeg resounding endorsement of public
policy decisions xffirming iﬂ$egraTi0n as 2 goal., High majorities or the
white students engorsed inTegrgtion Pojicy as well. Some shift in goal
priority among the black stUdents was gvident. This notion was introduced
as "selective sepa,—a-rism-"3 The selectiveness in this casc related to
approximately halg of the Plagy students endorsing black studies with black
instructors, but nevertheless endorsing integration in al| other aspects
of American socCiety, The Part nselectgd out™ by the placks returned us to
the notion of identity, 1hiS time relating to one's heritage.

Akfhird guestion raised i, the Styudy was in regard to +he choice of
tactics. High Percer‘age§ Of pjack stydents have participated in protest
activities and eveq higher Numpers Stated that they would uyse this tectic,
given sufficient cause, if The future, protest activity in itself was pre-
sented as a usefu| and 1egditTingte meang of participation in the political
system. New Left a+fifudi"a' measures showed a high percentage of blacks
to be committed to action- Within @ proper framework then, and used wisely,

T L L o
it was argued that profes* COmp 1ements other methods of political partici-
pa+ibn;

Another questjon posed vag In relat+ion To the extent of disorientation
to the American pgjitical SYStem. Thig question was approached through the
New Left Scale. Roth btack ang white gtydents were found to be well within

3. Pe}figreW, Racially S€P3rate or Togetner?, op. cit. p. 298. See

“hapter 5.
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the system In attitudes, but with the blacks siightly less anti-New Left
t+han the whites.

Relationships were sought between social group membership and person-
ality, goals, and tactics. Each of the dependent variables was found to
be related to group memberships. Variations in attitudes toward oneself
were also related to specific groups.

In the course of the study several other questions were raised, which
were assumed to be of interest to social scientists and educators. The
relafiﬁnship of law to attitudes and behavior, a basic social science
concehn, was discussed in conjunction with the Integration experience.

The course of public policy decisions was described as pro-infegrafion.
Intagration in education, a policy enforced by law, was investigated in
depth as an effect on attitudes and behavior. ReSounding evidence of in-
creased participation wiitin the political system, was accumulated as a
result of interaction anong the two racial grougs; In addition, approval
of the po{iéy decision on integration was extraordinariiy high and much
higher fhan.g;;;fai public opinion surveys. The éffecf of integration on
fIrsflbehavior and second attitudes was impressive.

Finally, the meaning of education itself was raised. Educational out-
put, és measured in standardized achievement tests, was discussed and re-
suifslof the integration experience documented in terms of tThis measure.
Howevér, the validity of measuring the American educational system in terms
of sk;ll output is seriously questioned. The infinite variefy.in American
blacks demonstrated in Chapter 4 is surely applicable To American whites as
well. How well we are preparing all of American youth to live in a multi-

racial society with a sense of personal worth and human dignity, regardless

of natural abilities--seems to be the last question we must attempt to answer.

Q
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It Recommendations on Integrated tducation

The most important finding to emerge from this research project 'vas
the benefictal_effecfs of integration in education. Those students who
had experienced integration in education were more active in political
participation--protest activities in this case. Protest was viewed as a
political "good," when properly conducted. Students using protest as a
method of participation were viewed as acting within the framework of the
political system. A second political '"good" emerging from the integration
experience was a broad acceptance of public policy decisions in all areas
of infégraf?on by both black and white students. This finding tooc was
viewed as a component of system support.

when the findings on the effect of the integration experience on both
political attitudes and participation are added +0A+he Coleman data on test
scores, we must conclude with a very strong argument for integration at all
levels'of education. The circumstances of the integration, however, need
+o be much more structured than they presently are. Clearly, just putting
together people of both races has not improved relations either in South
Africa or at Forest Park. Pettigrew d{gfinguishes between "desegregation'
and "integration." He refers to Godron Alléor?'s review of the proper situ-
ation in which prejudice is lessened. "Prejudice is lessened when the two
grOupsE (1) possess equal status, (2) seek common goals, (3) are coopera-
tively dependent upon each 6Ther, and (4) interact with the positive support
of aufhorif?es, laws, or éusfom."4

E?ch of Allport's criteria should be met del i;bérafexy. The first
4., Pettigrew, Thomas F., "Complexity and Change in American Racial Patterns,

A Social Psychological View," Daedlus, The Negro American, Ameirican
Academy of Arts and Sciences, Fall 1965, p. 957

Q
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critericn was to '"possess equal status." Status we noted earlier in order
to haye meaning, must be verlfied by relevant others. | believe that in
grOupé properly constructed, much of this will occur naturally, the more
so the younger the children. The attitude and manner of the adults,
Teachérs and counselors attached to the group, also wiil be imporfén?. All
educators need o be trained in the importance of identity for black chil-
dren so that some extra effort will be forthcoming to verify the dignity
of these chIldren.5

Al lport's second criterion "to seex common goals™ certainly can be
implemented through the guidance of the teacher. The overall common goal
alreaéy is to learn and the teacher can set up innumerable secondary goals
and péojec?s in which the students learn to work together. This will de-
velop the group cohesion at early ages that can be transferred graciously
at a later age to living in a multi-racial sociefy.

"The third criterion recommended cooperative dependence on each -other.
Peffigrew discusses this notion in terms of interracial athletic teams.
! wouid add here that those teachers who find games, debates, group competi-
+ion a successful method of teaching should simply, artfully construct her
Teams?so +hat divisions are never by race. The positive support of authori-
Ties,ilaws, or custom makes up Allport's fourth criterion. The law has
been ¢Iear since 1954. Support of authorities varied in different parts of
The.né?ion. Adoption of a true commitment to integration in educational
polic§ would demonstrate the proper support from authorities. Change in the
cusToﬁ no doubt would follow last.
5. I%personal!y see the role of black studies as:Temporarily useful to

affirm identity. Some empire building is occurring in the area of black

exclusiveness, which concomitantly deveiopes into a vested interest in
segregation. | would beware of the people whose carcers rest on a

divided society. :

. 139




190

These general recommendations in education for teachers and counselors
also apply specifically to Forest Park Community College. An overali goal
of This study has been to gain information to address better the needs of
black ;fudenfsq A wide diversity of personalities of blacks has been demon-
sfrafed; and a fairly universal identity problem has been introduced. |
recomménd that both new and old faculty receive some minimal training in
the bléck experience.  .wareness of the identity pfoblem must be fostered,
and the importance of verifying the status of each individual student must
be emphasized. This training must be constantly qualified by the expecta- -
tion of the infinite differences in personality and problems.

Sbonsorship of student activities always should be black-white teams.
Faculty should encourage integrated activities by 6rganizing them around
inferesfs that are neither ethnic or racial. Student representation on
appoin+ive committees should include members of the key social groups as
outlined in Chapter 7.

Finally, | believe the St. Louis-St. Louis County Junior Co!lege Dis-
trict should adopt 2 new educational policy of integration of all three
col leges. | have argued and | do argue that education cannot be measured
sfricij in terms of grades or test szores. It is a part of the total
socializafion process and as such must replicate in the student body a micro-
cosm of the total society. A description and:rafiénale follow of a new kind
of eduéafional policy recommended for national public schools, including

community cclleges.
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111 Toward A New Educational Policy

A vision of a new national outlook in education requires not only aban-
donmeﬁf of old concepts on which American education rests, but also an
understanding of American politics. Politics are often defined as "the
alloca}ion of scarce resources." The presumption is that at+ any one time
+here ﬁs some finite quantity of resources located in a nation-state over
which éroups will compete. Entrenched interests, who are receiving a iion's
share of the resources are not expected to grandly offer to take less.

They Qill further strive to use their talents and skills to both conserve
these recources and to perpetuate their own existence. R=commendations to
either: change the allccation of resources or to re-structure a system of
dispensing rewards, necessarily will be viewed as radical. Nevertheless, as
senfim;nf grows in a &afion—sfafe regarding the use of resources as unjust,
then fﬁe system of distribution of resources also may be called into question.

Among the sacred concepts In American education remaining today is the
neighbérhood school. Traditionally, education has been the subjeéf matter of
the sféfe, and in fact, rests in many states securely in the hands of the
local ;ommunify. The burden of expenses in most instances rests on the pro-
perty }axpayer. The tax base varies enormously from one school district to
anofhef and leads to a grzat difference in expendifure per pupil. Since in-
corporéf!on of communiti=as tends to center around p=2ople of similar life
s+yle,}+hen the exclusiveness of school districts is reinforced by a homogenity
of The:sfudenf body. Thé children of the poor and‘of the wealthy school dis-

trict, in their unequal race for test scores, rarely meet except in competitive

athletics. Education as a microcosm of the real worid is a picture book

fanfasy.
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My first recommendation for a new national educational policy is that
we abandon the concept of the neighborhood school. The cultural isolation
that is its inevitable by-product, is failing to educate the children, both
rich énd pcor. In additicn, the property taxpayer has been increasingly
burdened with taxes for local services and is sfarfingvfo revolt, especially
in terms of support for education. | would prefer a different tax source
for education, coming from the national budget and distributed on a much
more équifable basis than is now occurring. My second recomnendaffon is
that the size of the schoolvdisfricfs should be large. They should be drawn
To provide a broad heterogeneity of race, class, life style, etc. that truly
refieéfs and encompasses the breadth of American life.

The third change recommended is that education should be mobile. One
of the primary objections to central learning centers or educational parks,
is Thé horrendous expense involved constructing centers of This nature. |
would suggest as an alternative to use the existing physical structures,
but to move the children regulariy as a part of their socialization into
the Tgfal society. In terms of real location of resources, this means a vast
increése in funding for transportation facilifies% My argument for the shift
in funds is that people of the technological state will be highly mobite.

We may as well get on with the job of providing rapid, efficient transporia-
tion éf whatever kind is suitable to a particular area. But let it start
with %he children we are educating to understand a whole society. Let them
spend.some time in a series of different areas. Bussing is not to be an
issue%in that all child}en-will be mobile. |

.My fourth and most important recommendation relates to the composition
of the student body, or in the plan so far a series of groups rotating

around a large school district. The composition of the groups should follow

Q
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whafjhas been learned from the Coleman Report, and ihe present studv.
Each‘broup should be predominantly white middie ciass. i would suggest
that minority group members should not exe2d one-third in any group, and
alsc should not drop below actual percentage of the population. Based on
results regarding sex of the present study, | would further recommend
that jhe groups shou!d be divided about ecually male and female.

Whaf | envision is simply registration at some central point at
which the student is evalua%ed by class,.sex, race, family background, etc.
From that point the student will be assigned to an educationa! grcup who
will stay together unless parents move out of the district, and who wiil
move about as a part of the learning process. A procgram should be developed
to enhance group cohesion. Certain key faculty members and counselors
should sTay with a group for the years within the competence of the educa-
tor. . Others shouid be attached to the physical s*ructure vho can convey
the sense of the neighborhood to the student group. lIdeally, the neighbor-
hoods will alternate from urban, suburban, and rural.

By way of summarizing the general recommendations i believe support for
ainew‘kind of educationa: policy will not be as difficult to build as it
first appears. Mucin questioning of education is occurring anyway, and
numeréus studies have been ordered. |t is not only the failure to reach
blac@rsfudenfs that is evident. 1|t is the copping out and dropping out of
whife?sfudenfs, often of the most affluent backgrounds, that is alsc creat-
ing Tbe necessary stir. When the discontent of the over-burdened property
taxpayer is added to the situation, a nucleus of support may be previded to
move education in a new direction.

| recommend that the St. Louls=St. Louis County Junior Col lege District

lead the way in adopting the new educational poifcy. A minimum of 100

Q
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students from each of the three col!eges should ve cearefully selected to
)

begin ﬁn the mobile education. The f;rsf semester might place the students
at Meramec, the second at Foieast Park: and the +hird at Florissant Valley.
! would call +hem the "JCDs” and lend prestige to the group. Each semester
the group should be in nossibly two courses together to maintain group co-
hesion. For their other courses, they should diversify by fieids of inter-—
est into the general courses offered at the coilege. The fourth semestor:
should%be open choice or possibly field work. Transportation is a must

every semester.

A -second group of the same size shcul? start the second semester and
begin the rotation, until every student is included as a matter cf educa-
tional policy. Allowances should be made that some students will drop out.
These should Le replaced by other students of similar background to thcse
who left a group so that the composition of the group stays constant. The
goal will be to detach people from particular institutions, while buil!ding
onalTY 7o a particular group which resembles The overall society.

A‘careful survey of atritudes and behavicr as wel! as academic mea-
sures should be kept of each group from beginning to end. Views on inte-
gra+ioﬁ pelicy, attitudes toward civil liberties, attitudes toward ftactics--=
changeé In any of these areas over a two year period would serve to demon-
strate how well we are educating the child. In the process, | believe we
will bdild support for a political system that is open and honest and offers

a fascinating education to its youth.
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INTERVIEW INSTRLIMENT Interview Number
SECTION 1 - .SO(:TJ\}, PROBTLLE

1. Counting this semester, how many semesters have you been at Forest Park?

2. a) Did you attend any other college before coming to Forest Park

Yes 3 No
b) (If yes) Name of college
’ City
5. What high school did you graduate from? ,
Name ;. Gty s  GFD

K

third of your high school class?
Upper ; Middle ;  Lower

Zan yod:tell me whether you were in the upper third, middle third, or lower

5. What pfogram are you in at Forest Park?
General Curriculum; Project Ahead

Career, Name of Program

Transfer
Business
v Liberal Arts
Have you decided your major?

6. What is your grade point average so far at Forest Park?

7. (If respondent is a returning student)
How do iyou think you are doing this semester?
Better than last semester?
Worse than last semester?
About the same as last semester?

8. TakingéeVerything into consideration, what do you think your chances are
of completing the program you are in at Forest Park?

Definitely will complete : Probably will complete ;
Probably will not complete ; Definitely will not complete

DK'

9. Do you:plan to finish four years of college and get a degree? .
Definitely yes ; Probably yes 5 Probably no 5
Definitely mno ; DK '

10. What o¢cupation'do you plan to be in when you complete your education?
First choice :
Second choice
DK:

11. Do you! think the program you are in is directly related to your goal in terms
of an occupation or job? o ' o

Definitely yes :  Probabiy yes ! 3 Probably no :

Q Definitely no ; DK
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INTERVIEW INSTRUMENT Interview Nunber e
12. Whom do you live with? Alone ____;  “other only i Father only ;
Both parents _ _ ;  Other rclatives 3 Friends ; Spouse
13. Do you (your parents, relatives) own the place you live in, or rent?
Own 3 Rent
- 14. What kind of home do you live in? Single family  ;  Duplex ;
Multi-family __ ; Shared apartment ; Rent a room R
Project
15. How many years have you lived at your present address?
Under 1 year .5 Years
6. 2} Did yvou grow up in the St. Louis area? Yes ;  No
5 {If ves) What part of the area did you grow up in?
c) TIf no) where did you grow up?
17. a) Was your father born here? Yes ;  No ;DK
b) (If no) How many years has he lived here?
c) Where was he from originally?
18. a) Was your mother born here? Yes No. ;K
b) (If no) How many years has she lived nere"
c) ~ Where was she from originally?
19. Where are your grandparents from?
20. a) What kind of work has your father done most of his life?
b) Wnhat is his present job title? ‘
21. a) Does your mother work?  Yes ; No
b) (If yes) What kind of work can she Ho"
c) What is her present job title?
22. é) Do you work? Yes _ _ ;  No . i
b) (If yes): Full time ;T Part time’
c) What kind of work can you do? :
d) What 1s your present Job title?
23. a) (I:E living with parents) Not counting your OWI:. JOb what would you say

the approximate yearly income of your family is?
(OrR)
b) (If married or on own) What would you say your - approx:mate yearly income is?

Under $3000

$3000 to $5000
$5000 to $7000
$7000 to $10,000
$10,000 to $15,000
Over $15,000



INTERVIEW INSTRUMENT

24,

25.

30.

31.

202
interyiew Number

¢ Vhe 43 aboutr . rrevas .
There's quite 4 bit of ¢al "lq \\Q Jad cla different social classes. Most
g Ss, 5

people say they belong tO 13 workin middle cliass, or upper class.

Which would you call YOUrSg o~ T~————

stio
Now, I would like to ask )’0;:\ Ume qﬂg NS sbout how much contact you have

had with people of othery S,

ara™
Was the high school you atf ded in &t,hc ®d?  yes ;  No

(If yes) What would yol};lls L,»nara qe VQD chqtzﬂF?o‘ be of black and white
StUdentS at your hlgh N1 ‘Ol whi ,‘ \\’Qrc tﬂerev
% Black : P lte o ° gther

s diys .
3¢ *Ving on Your biock?

Are there any peOp;e of dlf Tent

Yes > No
in
a) How about in the Gerxel‘?gs ltlmv in yghlth vou live; are there any
people of different rac ha Lving 2 pntage ur neu’hi‘o ccd? Yes 3 No
b) Mma.t would you estma‘c e perc - OF 518X and white people to be?
% Black e other
1e of

a) Are you acquainted wit? Sny peoP 4 gjsferent race from your own here

at Forest Park? Yes ethe i .
b) (If yes) How often d° )l/ﬂq\kt/ Ofletln;\f—ﬁ/”-ersons of other colors here--
to studyv, hava a coké, o Q am > Oor Oth““f such things on campus?
Frequentiy 5 occ?” Oy 1y — Infrequently 5 Never

>

o ou -
wrat about off campus--pow ‘}ﬁ sten go you Bet o together with acquaintances of
otrier races away from camp 5 1 : ;
Frequently _ __ ; scct” " Ong ily — Infrequently : Never

. gc here\

a) How about before Comln%l 0116 1?7 v ~were You friendly with anyone
of a different race 1n 8gh 00 No s 5 No

b) In grade school? YeS /\/ ‘

c) Pre-school? Yes Sy TN N T

d) In the service? Ye5 _/ ~—

4 acte .
In your own words, how wou? You che ha¥ rlze youT integration experience?

]

a) What is your religious, Stfll iatd C)nIew-ldentlfmatlon" Catholic >
Baptist ___ ; Method? ~__ 1sh 2
Other Protestant (nzne) \/-'\__/, None :
Other A Ssn__ 7 Fregn——
N ’ CSHtly 3 Occasionally 3

b) How often do you atiena, er\rice-q >
Infrequently s NS

- ff\~ clubs

aj Do you belong to any © \IaIIXp

> Qrganizé’:n:icms, church groups, or
u:uons” Yes : ,
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INTERVIEW INSTRUMENT Interview Number

b) (If yes) What are the names of the organizations?

34. a) Do you belong to any on-campus clubs or organizations? Yes ; No

b) (If yes) What are the names of the organizations?

c) (Interviewer should note if interviewee states why he does or does not
belong to any {or more) organizations)

35. a) How often do you attend any college events such.as sports, plays, musical-

events, speakers on campus? Frequently ; . Occasionally >
Infrequently ; Never ’
b) Which of these events do you attend? Sporting events? Yes ; No
Nameés of sports :
As a spectator? 3 As a participant?
c) Plays? Yes .3 No Spectator~ 5, Participant?
d) Art Festivals? Yes ; No Spectator? ; Participant _
e) Speakers? Yes ;~ No '
f) Dances? Yes ; No

36. Would you mind telling me your age?

37. Are youfa veteran? Yes B No 5 Presently in service
38. What is your marital status? Single ; Married ; Divorced ;
; ' Separated ;  Widowed
39. (Interviewer should mark) Sex: Male 3 Female
Race: Black 3 White 5
Other
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INTERVIEW INSTRUMENT Interview Number

SECTION 2 - POLITICAL EFFTCACY (COLLFGE)

I am interested in how you feel about Forest Park and the way it is run.

I'm going to give you a list of statements to read. The scale runs from one to

five, renging from strong agreement to strong disagreement. TPlease circle the

one that best fits the way you feel. (Interviewer gives interviewee handout A.

When interviewee finishes, pose open-ended cuestions as follows.)

(Open ended) How much influence would you say you have here personaliy act

Forest Park?

SECTION 2 - SEPARATISM-INTEGRATION {(COLLSGE)

There's been a lot of talk about the best way to cffer courses when black

and white students go to college together. Read this next list of statemernts

and mark how you feel about each one. (Give interviewee handout B.)

214
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INTERVIEW INSTRUMENT : Interview Nunber

SECTION 3 - PERSONAL CQVPETENCE

Now, I'd like to ask you a couple of questions about your own personal
plans in life.

1. Have ydu usually felt pretty sure your life would work out the way you
want 1t to, or have there been times when you haven't been very sure about
it? ‘

Usually pretty sure Scmetimes not very sure

2. Do you ‘feel that you are the kind of person who gets his share of bad luck,
or do you feel that you have mostly good luck?

Mostly ‘ good luck Share of bad iuck

When yc:;u make plans aihead, do you usually get to cérry out things the way
you expected, or do things usually come up to make you change your plans?

(9]

Things Swork out as expected - Have to change plans
4. Are you the kind of person that plans his life ahead all the time or do you
live more fram day to day? . ,
}

Plans ahead Live from day to day

5. Some péop;.e feel 1like other people push them around a good bit. Others feel
that they run their lives pretty much the way they want to. How is it with
you?

Kun own life Get pushed around

6. Would you say you nearly always finish things once you start themn or do you
sometm:es have to glve up before they are finished?

Always fll’ilSh v Somatimes give up

7. If you ;had your choice, would you rather have a job where 'you gave the orders
or a job where somebody else told you what to do?

Rather give orders , ‘ Rather be t’bld what to do

ERIC . 215
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INTERVIEW INSTRUMENT Interview Number

TRUST IN PEOPLL

1. Generally speaking, wculd you say that most people can be trusted or that
you can't be too careful in dealing with people?

Most people can be trusted
Can't be too careful

2. Would vou say that most of the time, people try to be helpful, or that they
are mostly just looking cut for themselves?

Try to be helpful
Look out for themselves

3. Do you think that most people would try to take advantage of you if they
got the chance or would they try to be fair?

Take ad{rantage
Try to be fair

SECTION 4 - POLITICAL EFFICACY (ST. LOUIS AREA)

I have a set of statements 1'd like you to read now. which relate to the
St. Louis area as a whole. Circle the mmber that best tells how you feel abiut

each statement. (Give interviewee handout C.)
SECTION 4 - SEPARATISM-INTEGRATION (GENERAL)

There seems to be a difference of opinion as to how black and white people
should live and work in the United States. Read the following statements and

circle the mumber which best fits how you feel. (Give gz'mterviewee handout D.)

.. <16
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INTERVIEW INSTRUMENT Interview Number

SECYION 5 - PARTICIPATION

A lot of people have been objecting to the way tnings are done in educational
institutions and around the nation in general. Protest activity by students
has become rather common. I'd 1like to know how you feel about expressing
grievances. For instance,

la.) Have you ever attended a rally to protest a school decision?

Yes No NA

1b.) Have you ever attended a rally to uphold a schoel decision?

Yes No NA

Za.) Have you signed a petition to object to a policy you thought was unfair?

Yes No NA

2b.) Have you signed a petition upholding a policy decision you thought was
right?

Yes No NA

3a.) Hhave you participated in a student strike by observing the picket line?

Yes No NA

35b.) Have you participated, in a way, by just staying hsne when a strike was
in progress?

Yes No NA

4a.) Have you talked to others to try to persuade them to go along with a
student protest activity?

Yes No NA

4b.) Have you talked to others to try to persuade them not to go along with a
student protest activity?

Yes No NA

5a.) Have you walked a picket line in conjunction with a student strike?

Yes No NA

Sb.) Have you crossed a picket line when a student stﬁike was in progress?

Yes No NA
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INTERVIEW INSTRUMENT Interview Number

6a.) tlave you destroyéd any privatc or public property as a means of student
protest activity?

Yes No NA

6b.) Have you protected private or public property when other students wanted
to destroy it as a means of protest?

Yes No NA

(If student has engaged in any protest activity, pose open-ended question)

I'd 1like t» hear more about your protest experience. What kind of issues came

up that madE you feel you should protest?

What were the results of your protest activity?

218




. 209
INTERVIEW INSTRUMENT Interview Number

Now suppose while you were at college, scmething came up in the future that you
felt pretty stongly about one way or the other.

7) Would you go to a rally to hear it discussed?

Yes No , DK

8) Would you sign a petition stating a position one way or the other?

Yers No DK

9a.) Would you join a student strike?

Yes : No DK

9b.) Would you just stay home?

Yes No DK

10) Would you talk to others and try to persuade them to your point of view?

Yes No DK

lia.) Would you walk a picket line if you agreed with the strike?
Yes No DK

11b.) Would you cross it if you did not agree?

Yes No DK

12a.} Would you destroy any public property or private property if you thought
your cause was just?
’ Yes No DK

————

12b.) Wbuld;you protect public or private property if other students wanted to
destroy it as a means of protest? :

Yes No DK

219
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i

SECTION 6 - NEW LEFT SCALE ITEMS

The next set of statements are just sort of general statements about

i

politics m the United States today. Mark these the séne way as the other state-

ments you've been reading. (Give interviewee handout E.)

SECTION 7 - OPEN-ENDED QUESTIONS
1) What do%you like about the St. Louis area as a- placﬁe to live?
I - :

i

. g

2) What do%ydu dislike about the St. Louis area as a pflaée' to live?
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INTERVIEW INSTRUMENT Interview Number

3) How would you evaluate educational opportunities in the St. Louis area?

. H

4) What doi you think about housing conditions here locally?

;

}

j

‘

:

5 !
3

e :

i

5) How would you characterize race relations in the St Louis area?

\
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INTERVIEW INSTRUMENT Interview Number

6) Do you plan to make this area your permanent home? Yes ; No
Where do you think the ideal place to live wouid be?

i

7) What dé you like about Forest Park Coilege?

i i
i
'

8) What dé you dislike about Forest Park College?

;
i
1
i
i
;
§ 1
i 1
; i
; 1
< 3
; §
N z
§ 4
H :
! i
! i
H
i
{
i :
o .
b3
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INTERVIEW INSTRUMENT Interview Number

{ : . .
9) How did! you happen to pick Forest Park over the other colleges in this area?
(if respondent does not mention Meramec or Florissant, interviewer should
pose these alternatives.)

¢

7
16) What naxjne do you like best to refer to non-white pebple?

Colored% people ; Black 5 Negro 3 Afro -American ;

Other
OBSERVATION OF INTERVIEWER - SECTION 8 —
Skin Color:f}
White _’___
Black, |Very light __; Light _ ; Medium _; Dark __; Very Dark

H
i

Hair Style:'
White Mjale, Long ; Average ; Short ;  Beard?

White Ffenale, Long ; Average ; Short

Black M%:Lle, long Short - '

; Naﬁzral - Straightened__§. éiB.e::er‘?__‘____
Black Female, Long ___; Short L

- Natural _, : Straightehe& -

i

s . R23
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i Interview Number

I don't%think college administrators care much about what people 1

think. .
Stfongly Moderately Moderately Strongly
Agree Agree Neutral Disagree Disagree

5 4 3 2 1

ike me

Subject%matter and content of courses are so complicated that a person like

me really can't know what should be taught in various courses.

Stfongly Moderately Moderately Strongly
Agree Agree Neutral Disagree Disagree
: 4 3 2 1

] , f
I don't think I understand how things are decided in this college.

Stfongly Moderately Mbderateiy Strongly
Agree Agree Neutrai Disagree Disagree
: 5 4 3 2 1

i
!
i

1

People like me don't have any say about what the coilege does.
{ -

Stfongly Moderately Moderately Strongly
Agree Agree Neutral Disagree Disagree
5 4 3 A 1
Student§ like me know what -is best for them and have the right to
what courses they take and what courses are taught here.
| : :
Strongly Moderately ; Moderately Stronglv
- Agree : Agree Neutral Disagree Disagree
5 4 3 2 1

]
!
i
i
;
!
;

H
i
H

s

/ B .
o tmns ciome by Yt Yararn s o oo s it -
; ;

determine
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6)

7)

8)
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Interviaw Number

Black instructors are the only peopie gualified to teach black Americans
their history and culture.

Sttrongly Moderately Moderately Strongly

‘Agree Agree Neutral Disagree Disagree
.5 3 VA 1

Black students ought to study what white students are Jdearning in order to
compete in American society. :

St;rongly Moderately Moderately Strongly

Agree Agree Neutral Disagree Disagree
s 4 3 2 1

I think:? a racially mixed college offers the most desirable education.

Stfrongly Moderately Moderately Strongly
Agree Agree Neutral Disagree Disagree

3 2 1

The best way to teach black heritage is in separate courses focusing totally
on the black American.

Strong 1y Moderately ‘ Moderately Strongly
Agree Agree Neutral Disagree Disagree
Y 3 . z ; 1

A fa1r presentatlon of the heritage of black Amerlcans can be taught by any
qua11f1ed black or white teacher.:

Strongly Moderately Moderatély Strongly

Agree Agree Neutral Disagree Disagree
? 5 3 2 1

The way things are going in America, black students; would be better off to
major 1n Black Studies and plan to work with just t;nelr own people.

Strong ly Moderately Moderat ely Strong 1y
Agree Ag-ree ‘Neutral D1sagrqe ‘Disagree
: | 3 1

i
l

I would‘ prefer to go to ‘college Just with people of my own color.

Strongly . Moderately ' Moderately . Strongly
Agree - Agree Neutral - Dlsag‘ree Disagree
5 4 3 A 1

The best way to learn the contrlbutlons of blacks to American C1v1112at10n
is to routlnely 1nc1ude that mformatlon in a.ny and all courses. where rele-
vant. v i

 Strongly = Moderately R Moderately : Strongly

- Agree Agree = Neutral Dlsagree Disagree

3 oz 1
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Interview Number

I don't think I am able to understand how things are decided in this
conmmnlty :

Strongly Moderately Moderaté 1y Strongly
.Agree Agree Neutral Disagree Disagree

3 2 1

-

Sometzmes local p011t1cs and govermment seem SO compllcated that a person
like me really can't understand what's going on. -

Strongly Moderately Moderate 1y Strongly

;Ag‘ree Agree Neutral Dlsagree Disagree
5 4 3 z 1

|

i .
P2eople’ like me don't have any say about what is done in this community.

Strongly Moderately Moderat}ely Strongly
‘Agree Agree Neutral Disagree Disagree
S 4 -3 2 1
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1) People should go to restaurants, movies, and dances that cater to people
of fnelr own color.

Strongly Moderately Moderately Strongly
Agree Agree Neutral Disagree Disagree
‘ 3 2 1

2) thm.k people in the United States would be better off if all neighbor-
hoods were racially mixed.

Strongly Moderately Moderately Strongly
Agree Agree Neutral Disagree Disagree
: 3 2 1

3) Blacks should be fairly represented and should part1c1pate in all levels
of crovernment in the United States.

Strong ly Moderately Moderately Strongly

Agree Agree Neutral Disagree Disagree
5 4 3 2 1

4) Black people should work’ only in their own cormmmiﬁies and stop working
within the existing power structure. .

Strongly Moderately Moderately Strongly

Agree Agree Neutral Disagree Disagree
4

3 A 1

5) Where ofne goes for entertaimment should be determined by one's interest,
not his race. :

{

Strongly Moderately Moderately Strongly
Agree Agree Neutral Disagree Disagree
. 5 ' 4 3 2 1

6) I like ithe idea of a separate black nation within the United States.

S‘érong ly Moderately ' Moderately Strongly
T'Agree Agree Neutral Disagree Disagree
i 3 2 1

7) I think black a.nd white people should live. in the1r own neighborhoods and
not try to mix. ;

Strongly Moderately o Moderately Strong 1y

§Agree Agree Neutral Disagree Disagree
5 4 3 ' 2 § 1

8) Black people should try to get jobs in all occupatlons in the U. S.

Strongly Moderately o , Moderately Strongly
iAg15'ee o Agf?- geugral, ‘Dlrsagzgree Dlsagree

1
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Authorltles must be put in an intolerable position so they will be forced
to respond with repression and thus show their illegitimacy.

Strongly Moderately Moderately Strongly
Agree Agree Neutral Disagree Disagree
: ' 3 2 1

Dlsruptlon is preferable to dlscu551on for changlng our society.

Strongly Moderately Mbderately Strongly
Agree Agree Neutral Disagree Disagree
) 3 2 1

Radlcals of the left are as much a threat to the r1ghts of individuals as
are the>rad1cals of the right. :

Strongly Mbderately Mbderateiy Strongly

Agree Agree Neutral Disagree Disagree
: 4 3 2 1

The streets are a more appropriate medium for change in our society than
prlntlng presses.

Strongly Moderately Moderately Strongly
Agree Agree Neutral Disagree Disagree
i 3 2 1

The courts are a useful method for changing policy.

Strongly Moderately Mbderately Strongly
Agree Agree Neutral Dlsagree Disagree
f 5 3 2 1

There are legitimate chamnels for reform which must: be exhausted before
attempt1ng disruption. :

Strongly Moderately Mbderateiy Strongly
Agree Agree Neutral Disagreé Disagree
4 3 2 § 1

Extensrve reform in society only serves to perpetuate the evils; it will
never solve problems. i

Strongly Moderately Mbderately _ Strongly

Agree ~ Agree Neutral Disagree Disagree
5 4 3 2 1

1
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8)

9

10)

11)

12)

13)

14)

Anyone who violates the law for reasons of conscience should be willing to
accept ‘the legal consequences.

Strongly Moderately Moderately Strongly
Agree . Agree Neutral Disagree Disagree
5 4 3 2 1

It is possibie to modify our institutions so that the blacks can be incor-
porated on an equal basis into our contemporary society.

Strongly Moderately ‘ Moderately Strongly
Agree Agree Neutral Disagree Disagree
© 5 4 3 2 1

Although men are basically good, they have develcped institutions which
force them to act in opposition to their basic nature.

Strongly Moderately : Moderately Strongly
Agree Agree Neutral Dlsagree Disagree
5 4 ‘ 3 2 1

Educational institutions should adopt and pramote political doctrines.

Strongly Moderately Moderately Strongly
Agree Agree Neutral Disagree Disagree
3 2 ‘; 1

Polltlcal groups cannot cooperate with each other wz.thout sacrificing their
integr lt}’

Strongly Moderately Moderately Strongly
Agree Agree Neutral Disagree Disagree
5 4 3 2 , 1

A comm:mnent to action is more socially relevant than a commitment to any
spec:.flc philosophy.

_ St_rongly Moderately Moderately Strongly

Agree : Agree -~ Neutral Disagree Disagree
i 3 z 1

{

Provoca,tlon of the police should only be a by-product, not a goal, of mass
actlon. '

Strongly Moderately ' Moderate;ly Strongly V

—

Agree : Agree Neutral Disagree Disagree

3 ‘2§‘ 1

The only way to combat violence is to use violent means

Strong ly Moderately | Moderate‘ly Strongly

Agree Agree Neutral = Disagree - Disagree
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