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I. INTRODUCTICN

In nmerica, a highly technological society, the requiremen
thinking and langu:ze ability are pressing. To succeed in it (¢
fulfillment and financial independence) the individual's intellect must be
canable of relastively complex conceptualization with a cognitive base social-~
ized in early childhood. Individuals who hcve thz longest road to success -=
those vulnerable to educational disadvantagz, such as frequently those of low-
income -- have had the least opoortunity for this kind of early sccialization

ts for complex
schieve persona:

iy family experience. Many low-incomc children
educsrtional and, eventualiy, vocational
societal nropress makes these available.

thur '"cycle of woverty'" so psinfully familiar

characteristic of their es
thus have difficulty in utilizing
opportunities even when equitable
The stage is set for perpetuating
to observers -~ and low-ineczne participants -- of the social scene in this

country.

The interruption of that cycle of economic poverty by modifying the eavly
cognitive socizlization of children within low income families is the poal of
the model Mothasr-Child Home Program described in this Manual.

The Mother-Chiid Home Program is baged on ths assumption that cognitive
enrichment for low-income and other edu:ztionally disadvautaned pre-preschoolers
should occur with early spasech develepment znd should be embedded in the child's
relationships with beloved family figures, especially the mothar. Such cogni-
tive enrichment probably actually does occur in many middle-income families with
highly educated parents, without conscious planning, toe form what is sometimes
called the 'hidden curriculum" of the middle-income -~ upper education home, a
curriculum wvhich seems to succeed in preparing most preschoolers from such
homes for later scliocol achievement. Family verbal interaction appears to be
the chief ingredient of this incident:l ecurriculum. The Verbal Inceraction
Project's hypothesis in creating and researching an innovstive cognitive inter-
vention program was that low- income two and three year olds' exposure to home=
based stimulation of increased verbal interaction with their mothers around
toys ond books would zlso increase the IQ's of the children -=- the mezsure of
the cognitive growth related to future school achievement. The cognitive en-
richment program devised to do this was called the Mother-Child Home Program.

as the target educationally disadvantaged populaticon, not simply a vaviable of
'verbal interaction" in isolation but to build it into the very fabric of their
family experience. The Program was carefully researched with a low-income sample
for three years and was found to be both effective and feasible. That is,; the
program was found to raise the IUs of low-income children exposed to it very
substantially and with stability to the extent that almost every child who has
been enrolled in the Mother-Child Home Program and is now in first grade is (as cf
June 1971) reading at or above grade level, with matching arithmetic and spelling
ability. (Follow-up studies will continue to measure the future academiec and
cognitive progress of all Program graduates.)
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The Program diffars from other similsirly simed intervention efforts, in
being centered in the family and in attempting to mzke the mother the principal
agent of her preschool child's cognitive growth. One of its major aims is to
strengthen the mother's effectiveness and dignity as a parent in helping her to
be the natural tescher, as the often college educsted, middle-income imothers are,
of a spontaneous and fun-oriented curriculum for the cognitive growth of her two
and three year old children. The program was thus based on the proposition that
the program can be a force in strengthening and enhancing the position and in-
fluence of disadvantaged families, sometimes eroded by the economic and emotional
strecses of poverty, while at the some time advancing young children's intelli-

gence and readiness for school.

As the major component of cognitive growth, the leoth:r-Child Home Program
fosters conceptualization, closely linked with language skills, through the
home demonstration of a model for verbal intsrcction betwsen child and mother
around motor-perceptual experiences with self-motivating objects. In other
words, toys and books _rovide a natural and inviting focus for the stimulation
of verbally oriented pjlay activity between mothers and children by interveners
called Toy Demonstrators visiting their homes and interacting witl: the mother
and child as a "dyad." The program encourages what is too often considered
an unnecessary luxury by harried low income mothers: the dialogue between
mother and child nlaying together and enjoying their play with each other.



II. INGREDIENTS AND PROCEDURES OF A MOTHER-CHILD HOME PROGRAM

The purpose of this Manuel is to provile detailed, practical information to
assist any local institution to operate a tiothar-Child Home Program, ideally in
conjunction wvith training and consultation by the Verbal Interaction Froject
staff., Befo-e such operation is even considered, however, we strongly recommend
that the org.aization should be ready to fill five basic criteria:

1. The organization should be non-profit.

2. Family oriented professiorals (preferably social workers)
should coordinate and supervise the intervener/Toy

Demons trators, having first been trained in the inter-

vener role themselves. They should be skilled enough to

function independently and have a strong commitment to

work with families vulnerable to educational disadvantage,

such as those of low income.

3., The Verbal Interaction Stimulus liaterials, toys and books,
should be permanently assigned to each child, amounting to
an expenditure of about $100 per child in each of two
years (Program I and Program 11).

4. There should be readiness to provide (with minor adaptations
to local situations):

a. semi-weekly home sessions for the Toy Demcnstrator/
interveners to demonstrate verbal interaction
techniques to mother-child dyads, with the mothers
(or in a few cases, mother surrogates) closely
involved in the sessions,

o
N

initial Training Workshop for non-professional Toy
Demonstrators.

c. weekly group/individual supervision of non=-
professional Toy Demonstrators.

5. The program staff should be reiatively unhampered by bureau=
cratic procedures within the orgenization.

General pescriptign‘gﬁfgbg Mother-Child Home Propgram

The timing of the program should follow the usual school year, starting for
the dyads sometime in Cctober and ending sometime in May, and observe the local
school holidays, for a total of about 23 weeks of the program in each of two
Program years. The moth.r-child dyad (which will be referred to simply as the
"dyad") is visited twice a week for a half hour Home Session. 1In the first
Session the Toy Demonstrator presents and demonstrates verbal interaction
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techniques around the gift of a verbal intzraction stimulus material (to be
"YISM'"). The second session is used to '"review" the VISM

referred to as
introduced sarlier in the week. The VISM arc twelve books and eleven toys,
a large

selected each year by the Verbal Interaction Project gz fulfilling =
number of develcpmental and other criteria (including the opinions of mothers
and Toy Demonstrators), and presented in altern~te weeks to the child, first

a bouk end then a toy, in the same order for every child in the program.

Since the main focus of the program is on the mother rather than the child,
she is required to be present at every Home Session and is drawn into the play
session with the cbild as soon as she se.ms ready to do so.

The Toy Demonstrator :s trained at & eight session Training Workshop and
then meets weekly in 23 '"Toy Demonstrator Conferences', actually group super-
visory conferences with the Program Supervisor, to le~rn the Verbal Interaction
Technique for each new toy or book (she keeps Guide Sheets for these in a
cumulative "Toy Demonstrator's VISIT Handbock") and to get group and super-
visory support and counsel for the prablems that she faces with each dyad.

The Supervisor is able to be of special help in the latter area because she
herself has recruited a1l of the dyads in the program, has interviewed every
mother, and has indeed introduced the Toy T.monstrator to the mother. Other
help, to the Program, to the Toy Demonstrator, as vell as safe-guards for the
quality of the program, are: that each Toy Jemonstrator has in addition an
individual supe: visory evaluation conference near the beginning and ne: the
end of the program year, utilizing a tape reeording of 5 Home Session at each
of these conferences; an:! the Lupervisor again visits the mothec in the middle
of the program ye.r and after the program, at the end of the year, to elicit
the mother's reacticon snd evaluation of every aspect of the program. The Toy
Demonstrators also summarize their own reactions and suggestions st the end of
the year, so thest the Supervisor gets continuous feedback from both mothers and
Toy Demonstrators in regard to each other, and from both in regard to the VISM

being used.

Childre enter the program for Progrom I year at about two years of age and
continue in it for two years, withk the same number of VISM in the second year
(Program II) but geared to the child's older developmental level, and with more
emphasis on the mother's initial porticipation in the second year. However, it
c.nnot be emshasized too often that exvectations of the amount of the mother's
participation must be geared to the indivudual mother's motivation, needs end
abilities.

SPECIAL FEATURES OF THE MOTHER-CHILD HOME PROGRALI

1. Operationalization of modeling the '"verbal interaction' to be stimulated in
mother=child dyads.

The list of Verbsl Interaction Stimulus Intervention techkniqucs contsined in
the "Toy Demonstrator’s VISIT Hendbook! and taught at weekly supervisory con-
ferences, operationalizes the means of inodeling the ''verbal interaction in the
family'" which a large number of investigators agree is vital to the child's cog-
nitive growth. The techniques are derived from the theoretical formulations of
many auth.rs, but Jerome Bruner's concept of 'instrumental conceptualism” is the
major theoretical base, translated into the idea that symbolic organization

6
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bepins for the two and three yeasr old child through the interaction of his
language and his experienc:. ''Ixperience' is given highly significent mean-
ing through play ~nd with the child's moth r focused around attractive
materisls. '"Lanpuage' is developed through the verbal interaction techniques,
with labeling and categcriality the key language features in bringing the child
from the enactive to the iconic, znd into beginning the symbolic wode of
representing reality (Bruner's model for cogritive growth).

e

- Involvement of the mother as the ultimate agent of intervention for her own
child, T T — Al

The rogram utilizes the nother's vnigue relationship with her own child, -nd
her avsilable represeniational and verbzl skills, to lay the groundwork for the
child's cognitive growth. Adults in the low income gzroups (the target popu-
lation for the V.rbal Int:raction Project) may have limited symbolic representa-
tional skills but are competent at the enactive and iconic levels, with skills
adequate for the cognitive and affective needs of the preschool child. The
involvement of the mother is tronslated into practical, person-respecting
techniques through the employment of femily-oriented professionals s super=
visors of Interveners, equipped to teach them to focus on the needs and strengths
of mothers interacting with their ch:.ldren in their homes.

3. Motivation through a nc 1-didactic approach, and permanent VISM.

The mother's educational aspirations for her child, the Program's non-
didactic methods, staff's explicit and implicit respect for the poarticipants’
privacy and life styles, the permenent assignment of attractive VISM (Verbal
Interaction Stimulus iaterials), all contribute to the acceptability of the
Program by participants and community. 7

4. Interveners and auspices.

Interveners of widely v:ried education, age, and 530S beckground are
effective Toy Demonstrators under the supervision of professional socizl
workers who were themszelves interveners during the First Year. In the model
Pro:ram, pald Toy Demo.strators (usually former moth.r-participants) have
low incomes and no higher than high school educations; volunteer Toy Demon=
strators are typically college educated and middle or high income.

5. §upe;vis;onngfgntervené:s by family-oriented professionals.

Family oriented professionals provide functional supervision of Toy
Demonstrators because of ability to transmit empathy with the affective needs
and strengths of mothers a. well as of children. They tend to focus on
mothers' ego strengths rather than on their pathology and are able, within
one year, to learn the teaching skills needed to demonstrate the verbal
interaction techniques both directly, in their own work with mothexr=child dyads,
and indirectly, through supervision of non-professional interveners. The train-
ing of interveners in sensitivity to the needs of mothers is of special import=
ance in low- 1come dyads because of the low self esteem and requirements for
ego support of many low-income mothers. 7
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ssignment of Verbal Interaction Stimulus teryals (Vism)
consisting of 12 books and 11 toys for eacch of thﬂﬁgngEQESEEVYQigié
Program 1 and Program II.

O« Permanent as

The VISM are permonently as-igned (for continued rginforgment, for
motivaticnal reasons, and for links to future school vajles ang coNtene);
are chosen by multiple, explicit cri*~=ria based on theoy¥ empji.ically ax-
plored in the pilot project and First Resecarch Year; any invity cOfNitive
socializat:on of the child by others besides the mother Ly the family nd
home. They can be chosen, using developed criteria, foy nmaXxim,m interest
to specific ethnic sub-groups and are commercia’ly avaijble ap a8 ¢Ost of
approximately $100 per child per year. (See Araendix A fFor VigM €riteria
list, with list of VISM used in 1967-1968.)

+

7. Trovision for "flexibility within sinple structure' iy Curri§Qle and in
— s e — S et ——
intervener activity.

The verbal interaction techniques are spelled out gy eagy, VISM, yith
VISM guide sheets (examples, Appendix €) contained cumu}ftively in a poy
Demonstrator's ViSIT Handbook. '"VISIT" is the acronym Pt "Vappal Ingeraccion
stimulation Intervention Techniquzs.'" Interveners can & ingey jous and
criginal in departing from t.e particular techniques su%ﬁﬁsted for €eacp VISM:
but they are instructed to utilize the curriculum of gentral o pegoris; of
verbally encouraging techniques listed on every guide shéetL.

Interveners have definite, regular, simple responsiPilitiy, and .. guided
within an uncomplicsted though nlanned structurs of groyf and j,dividygi super-
vision. But their creative autcnomy within this structyfS is guplicitjy and
implicitly encouraged. 4s a result, interveners who arg Widely geparaped in
educational sophistication and general life experience af9 ablg (o Work in
heruwony with the Program and vith each other.

8. Practicality and side benefits of procedure.

The program represents a relatively low expenditureg Of tip,, effopp, "N
money, consisting of a maximum of 46 semi-weekly, half hylyr Hoy, 5essjgns
spread over 7 months of each of two years, at a cost of yRproxj.tely $406
per child, including staff salaries and the gifts of toyg eud fZpks- The
concept of '"sequence ordering" is conveyed through the igirial gift ©f 5 toy
chest to each new subject and through the modeling of déﬁ%ﬁdability ang
reliability by the Toy Demonstrators. The Mother-Child Y2ue Prggra® cap be
described and taught in detail to other institutions, cay utilyi,, adulg
female interveners of a wide range of education and incoy®, ang pas Syper-
visory and administrative procedures and instruments reagy for yjssemjp,cion
to such institutions. In other words, the program appeay® to Ly !'é€Xporgable",
even to the testing of methods of disseminationa
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III. MAJOR PROGR4M COMPONENTS

A. THE DYnDS (CONSUMLRS)

The mother-child dyads to be enlisted in the program should be chosen
from a population whose older children have shown a cumulative learning
deficit in school years. This is likely tc be a low-income population,
but a local agency may aim toward other populations especially vulnerable
to educational disadvantage: for example, children in foster homes; childron
vith parentc of low education; children in bilingual families; children with
minimal or gross cerebral dysfunction (including brain damage). For tb:
purposes of this Manual, however, our assumption will be that the children
being reached by a . other-Child Home Frogram come, like those in the model
Program, from a low income populstion, with whatever ethnic heritage which
may be characteristic of the low income group reached by a particular local
institution. (For the Vernal Interaction Project, this was a mainly '"Negro"
group, as defined by skin color.)

Although both mothers and children tend to be attracted by che program
as soon as they know about it from personal experience, the mothers may be
inviting

initially cautious and even suspicious of the motives of the agency
them to participate in the program. It is hard for them to believe that there
will be no strings attached. They must be approached courteously asnd with
understanding for this natural reaction. In our own Program we send letters
to prospective mothers (e.g., every tenagnt in the low-income housing projects
involved), describing the Procram and inviting inquiries. We tlen follow up
the letters with door-to-door invitations to mothers whose praschoolers are
approxim-tely twenty months as of Lugust of the Program year. The mother's
ocutright verbal refusal, or-equally important- more subtle non=verbal indicat-
ors of rejection of the program are respected and no pressure is put on them
to join. (There are few rejections once t'e Program has st-rted -nd is known
in the community.)

A second visit is prid to the mother by the Program Supervisor, to gather
information about the family which will be useful later in sup-rvising the Toy
Demonstrator to be of maximum benefit to the dyad. It is impor:ant, for ex-
ample, to know wheth r the Program child is a young mother's first, or whether
he is the youngest of many brothers and sisters. The mother should be aware of
the oupervisor's interest in her and of the Supervisor's accessibility in case
of any unusual difficulties during the Program year. Since she knows that
she will be seeing the Supervisor for an introduction to her Toy Demonstrator,
and for a mid-Program and after-Program interview, she is unlikely to take the
initiative to get in touch vith the Supervisor, but it is reas.uring to her
to know the Supervisor is somewhere in the vackground as a sympathetic ob-
server of her future participation in the program.

and life

Mothers and children vary enormously in their personalities
the Mother-

circumstances. Some mothers catch on so quickly to the goals of
Child Home Program that it hardly seems necessary for a Toy Demonstrator to
do more than drop the VISM off at the home; others remain passive and

Q
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apparently uncomprehending for the whole two years of the program. There
are few mothers at eithzr end of this continuum. Most fall somewhere in
betweerni, tending toward one side or the other. Each is entitled to go at

her own pace, within the general structure of the program, and attention

to the needs of the individual mothers takes up a major portion of Toy
vemonstrator conferences and individual conferences with the Toy Demonstrators.

B. TOY DEMONSTRATORS

In the first or "foundation' year of the establishment of a Frogram,
the Trogram Supervisors should be the Toy Demonstrators for a realistically
small number of dyads, in order to learn the ioth:ur-Child Home Frogram from
the ground up. Having done so during the first year of the program, the
Program Supervisors can then pass their knowledge on to non-professional
Toy Demonstrators (volunteers or paid aides, including, eventually, former
mother participants),enlisted during the first Program year or shortly
after the end of it. HNon-professional Toy .‘emonstrators stould have
detailed application interviews and should be screened out for gross
physical or mental/emotional defects, with their regular compiete attendance
At the September Training ‘orkshop being the ultimate criterion for their
retention as Toy Demonstrators in the nrosram.

Thus in each succeeding year after the initial year of the Program,
non-professional volunteer Toy Demonstrators are entisted, and paid Toy
demonstrators (of low income) are hired, after application interviews by
the Program Supervisors during the spring and summer. The number of Toy
Demonstrators should, of course, be determined by the number of children
to be treated in the program, and by wheth=r the Toy Demonstrateors will be
working full or part-time. A full time Toy Demonstrator should not carry
more then fifteen dya.s. The dyad responsibilities of part=time Toy
Demunstrators should be geszred to the amount of time the Toy Demonstrator
is willing to give. The weekly number of hours per Toy Demonstrator must
Include an eight session Training lorkshop distributed over two or thrce
weeks in September/Cctober; 23 weekly two hour "Toy Demonstrator confer=-
ences" (group supervision); an hour or more weekly for paper work and
individual telephone or in person supervisory confcrences as needed; twao
half hour home sessions weekly with each dyad; and the time needed to
travel betwezen the homes of dyads (the travel time may be especially
important in rural regions where homes are widely scatter=zd).

Mothers are most likely to be rezeptive to Toy Jemonstrators who are
adult women; they (or their husbands) may be reluctant to have regular
visits from a male Toy Demonstrator during daytime hours when the husbands
are not at home. The important modeling agpects of the Toy Demonstrator's
role requires that she be old enough to be respected in the mother's eyes.
Otherwise, the Toy Demonstrator need only have the knowledge and attitudes,
work skills, dependability, and ability for constructive use of group and
individual supervision which she will learn in the program itself. She must
staort off with s-me degree of flexibility and warmth towards children and

Q
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and up; she need not have any vocational prep-ration

T
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skin color or ethnic backaeround.

Althcugh the Toy Demonstrator is not expected to enter the program with

ticular skills, there should be an expectztiocn by the end of her first
rear in the progsyam of at le.-st modest competence in the fellowing arsas:

Know

bt

edge and attitudes:

Understands the gosls of the ..oth.r-Child Home Program and her own role in it.

Respects the family's privacy.

Observes a confidentiality in her contacts with the family.

Has cgitive attitude toward. iLhe mother.

Has a positive attitude towards the child.

Respects the mother.

Respects the childa

Is sensitive to the mother's fzelingse.

Is sensitive to the chiid's feelings

Is non=judgemantal regarding the family and its bshavior.

Recognizes that the child is the mother's ultimste responsibility
rather than her own.

Is willing to r cognize her own behavioraifattitudinagl patterns
with the dyad.

Can interact flexibly with the dyad.

Controls her oun negative trends, if anvy.

Has rdequate self-ostoem regarding her own jeb performance.,

Is committed to the gosls of the lother-Child Home FProgram.

Usocs good judgement in her beh-vior with the dyads.

Work Skills:

Utilizes the Verwal Interaction Stimulation techniqu~s in the
home sessions effectively.

Uses herself creztively.

Gives the mother early responsibility in home sessions.

Tezkes adequcte care of all program materials.

Relztes to the child in home sessions.

Relates to the mother in home sessicns.

Fosters team work with the mother.

Is able to manipulate the Verbal Interaction Stimulus materials,
(toys snd books) adequctelv

Is able to adapt to emergencies if theue arise during the home
sessions.

Needs only routine group or individual supervision.



3. DEPEﬁdéhiligy

Appronriate dress

1D Conference = attendance

TD Conf-rence - puncruality
Indivicdual Supervisory Conferences
Individual Supervisary Conferences - punctuality
Home Sessions -~ attendance

Home Sessions = notifies mo. if cancels

Home Sessions - record (#21) up to date

Home Sessions - signatures up to date

Accuracy of objective records

Adequacy of written comments

- gttendance

4. Use of Supervision and CGroup

Lesrns Undefensively

nsks gppropriate questions

Contributes to discussion

Independent of supervisor

Interacts well with other TDs

Helps other TD's in group

Accepts help from supervisor

iakes pood use of supervision

Modifies behavior because of supervision
Adapts to organizsticn/time chenge

C. VISETEYEfbaI Interaction Stimulus Maﬁer;a;)

The VISM are twelve books and eleven toys all commercially availzable,
chiosen by the Verbal Interaction Project to provide a focus meaningful to
both chi.d and moth:r in nrder to stimulate verbal interaction between them.
An important purpose of play and toys is to provide for the child, through
his mother, a link berween the world of action and the world of words, a
link strengthened and extended through the accompanying use of illustrated

books.

A different set of toys and books is used with each age group, one for

two year olds and one for three year olds, so that thcore is a total of 46
books and toys, or VISM, used in the Program. All VISM are commercially
available and can be obtained either through the Verbal Interactingy Project's
jobbers or through local sources. Toys and books are brought to the child in
alternate weeks. The first session of the week is a VISM session, and the
second is a review session. They are brought in the same order for every
child in the Program, so that the VISM demonstrations in the weekly Toy
Demonstrator conferences can be applicable to the activities of every Toy

Demonstrestor.
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The Verbal Interaction :roject's list of VISH changes from year to year,
irn response to new materials coming on the retail market and to the ratings

by mothers and Toy Jemonstrators of their attractiveness to the children, but
they are always chosen for being able to fit as far as possible into a set of
criteria established in the first yesr of the Verbal Interaction Project for
their richness providing verbal interaction between mother and child (appendix
For toys, these are:

[.nd
.

Vgrba{: Should permit or induce verbal interaction.

Perceptual: Stron irimary and secondary colors; size discrimination;
rceptiual g F y ’ 3

presence of simple geometric shapes in variety but not
confusion; form fitting, possibilities for spacial
organization; possibilities for simple sound stimuli when

11

manipulated by child; attractive and varied tactile qualities.

terity; training for spcific motor skills; outlet for diffuse
motor discharge.

Motor: Possibility of large muscle activity; possibility of such manipu-
lation as fitting parts together; challenge to find muscle dex-

Conceptual: Stimulation of imaginative plzy; challenge to problem-sclving;

purpose comprehensible and interesting to child; self-reward-
ing activity; possibility of Leginning social concepts; sex

and ethnie neutrality.

Other: Safety, durability; ensy cere for mothers; low anxiety potential.

criteria for the VISM books are:

Content geared to children's age and int .res; interesting to mothers;
leads to wverbalized associations; widens ~»: zrience.

m
-~

Iigh literary stendards.

anguage simple, with some repitition.

[

Reading level within ability of most mothers.

Illustrations profuse, large, colorful, detailed, rich source of
labeling and clessification.

Content, illustrations, and general format attractive to both sexes
and any ethnic group.

Low enxiety potential.

Durability.

13
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The Verbal Interaction FProject has written guide sheets for every VISM on
its own lists for two and three year olds, and the same can be done for VISM
chosen on the above criteria by programs in other perts of the country which
wish to adapt the VISM to local popuistion. The total cocst of the VISM, as
listed by the Verbal Interaction Project, is about $100 a child, including a
large toy chest, which is the initial gift to the child. s part of its
training/consultation, the VIP will provide current VISM lists and access to
its own toy and book jobbers, if local ones are not available.

It should be emphasized that although the VISM may have valuable educational
properties in themselves, their main value in the program is considered to stem
from their providing an abundant source of possibilities ('category availability')
for verbal interaction between mother and child.

D. PROGRAM SUPERVISORS

The Program Supervisors should be women or men (see note above on the mothers!'
preference for female Toy Jemonstrators) vho have achieved professional status in
fields closely linked to the wethod and qoals of the Program: for example social
work, psycholiogy, education, nursing, psychiatry, and so forth. ELither as part
of their own professional training or in addition to it, they must be "family-
oriented" -- that is, knowledgeable, and caring, about interpersonal beh.ovior,
values, and attitudes in families, and thus be able to be responsive to them and
to teach that responsiveness to the Toy Demonstrators. They must be able to work
with ralative independence and yet within the philosophic and structural frame-
work of their sponsoring auspices. Lssentially, a Program Supervisor is responsi-
ble, wherever the Mother-Child Home Program is initiated, for building a new
function of her sponsoring institution from the ground up.

A Program Sup~rvisor can work in tandem with another, or by herself. Her
main job is to pull together all of the four eclements of the program =- dyads,
Toy Jemonstrators, VISM, and supervision =- to form a smoothly working and
effective whole. Her jobs zre manifold and sometimes complex, but in general
they can be listed as follows:

1. Enrglling dyads in the program, first by letter, then by visit,
by Initial Interview, and, fiunally, introducing the dyzd to her
Toy Demonstrator.

2. Continuing occasional contact with the dyad during and after the
program.

3. Inviting and enlisting non-professional Toy Demonstrators well
ahead of each year's new pro:ram, probably Spring and Summer.

4. Purchasing and arranging for storage the year's VISM, with the
number depending on the number of children enlisted in the programe.

5. Yearly initial training of new Toy Demonstrators in eight session
Training VWorkshop in September/October.

ERIC 14
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Continuing the training and supervision of the Toy Demonstrators
throughout the program year, from Octover through liay, by weekly
Toy vemonstrator conferences (to demonstrate the week's new VISM
2nd to discuss individual problems encountered by Toy vemonstrators),
monitcring at least two tape recorded home sessicns for each Toy
Demunstrator early and late in the program year, conferring
privately with each Toy Jemonstrator for individual supervision
at least twvice in the program year, early and late. The Super~
visor will be helped in this task by the r=agular home sasrion
records of the Toy Demonstrators.

IV. ADMINISTRATIVE AND CTHER PRACTICAL MATTERG

A. FACILITATIHG FCRMS

Mimeographed forms for help in running the Mother-Child Home ’rogram fre
available from the V:rbal Intsraction Eroject and are listed in Appendix B,
These materials include the lotest list of VISM used by the Verbal Interaction

Froject.

Organizations which undertake to operate a tiother-Child Home Program

according to the standards set by the Verbal Interaction Project, including
training by the Verbal Interaction Project, will be presented with a kit of
these materials snd permission to reproduce them for their own programs.

B. AUDIO-VISUAL AIDS

The Verbal Interaction Project has available, for rent, sale, or loan,
a number of audio visual teaching devices. These include a teaching film
about the Program (in color); tape recordings on cassettes of actual home
sessions conducted in the Verbal Interaction Project's Mother«Ci...d Home

Program;

for speci

and slide-canssette kits selecting out particular "problem'" areas
al teaching.

C. TAPE RECORDERS AND CASSETTES

4 Frogram should have available a sufficient number of easily portable
tape recorders and cassettes or tapes to go with them so that each Toy
Demonstrator can record two home sessions a year for monitering and super=
vision by the Program Supervisor. These are also yaluable for recording
group discussions or other program activities which can be referred to at
later dates for self teaching by Progfam Supervisor and Toy Demonstrators.

ERIC
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D. EVALUATION

The Verbal interaction Project tested all chiidren in its liother~Child
HHome I'rogram before and after the i'rogram, using standardized intelligence
tests, in order to evaluate tha effects of the Program on the children.
Although this research component is not necessary for other Mother-Child Home
Programs, it was our strong impre .on that the mothers' presence during
these evaluations had a beneficiai effect on their respect for their children
and their own self{ esteem, as they themselves were able to measure the growth
of their children both by their own direct observation in test sessions and
by the Program Supervisor's feedback in Final Interview about the children .
It is thus recommended that other programs build in such
the
and

test performance.
an evalustive component vhich would also serve, in the early stages in

riother-Child Home Program, to furnish evidence to the Program auspices
to the Community (as well as to the Verbal Interaction Project) of the
Program's cognitive effects. (The Verbal Interaction Froject is interested

in such local evaluation, to receive feed-back of the effect of the program

cn other populations than those reached in its own liother-Child Home Frogram.)
Evaluation instruments need not be elaborate; =ven the Peabody Ficture Vocabue-
lary Test alone can be useful, ~nd thi is an instrument which can be ad-

ministered by non-psychologists.

%. CLERICAL STAFF

4 Mothar-Child hoiie i'rogram should have available to it the equivalent
of a half-time secretary. If nossibie, such cleric:l s.rvice should be
full time, with at least one person always available during working hours

to man the teleplione.

F. PHYSICAL SETTING

Since the main physical setting for the iwother-Child Home rrogram is
the home of the dyad, the office requirements for a Program Supervisor,
Toy DJemonstrators, and clerical staff are minir 1. But they should include
a room large enough to meet with the Toy Demonstrators in groups of about
ten, a private office for the Prorsram Supervisor, and space for a secretary
to work. Equipment should include the usual office desks and equipment, as
well as a large conference table and sufficient comfortable chairs for the
Toy Demonstrator Training Jorkshop and weekly conferences.

ERIC 16
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G. PERSONNEL £ND CCST

General

The total yearly cost of eperating a Frogram :1ill depend on the number of
enrolled dy{ s and whether paid or unpaid Toy lemonstrators are used, beyond
the relatively fixed cost of Program Supervisor salery and of VISM. The unit
cost per child will depend ﬁalnly on the ratio of the number of dyads to the
number and cost of Toy Demonstirator hours available. A Frogram shoir.d always
be coordinated and supervised by a (relctively high ssleried) family-oriented
But one experienced Program Supervisor can coordinate and
to reach 80

professional.
supervise the work of encugh non-~professional Toy Demonstrators
children == the equivalent of about six full time Toy Demoustrators. [ach
full time Toy Demonstr:tor can reach 15 dyads (30 half hour visits weekly
plus time for trrvel to home and for '"paperwork' and suparvision), unless
the amount of travel time is unusual, as in rural areas. One Program
Supervisor can adequately supervise as many as 22 Toy Temonstrators, so the
latter can be a mix of full-time snd part=-time paid cides znd unpcid volun-
teers. For a larger number than 22 Toy “emonstrators, resulting from the
utilizetion of many part time paid or volunteer aides, snother hzlf time
(full time, if possible) I’rogram Supervisor should be added.

Thus the unit cost p.r child will alwvays be based meinly on the cost
of the VI3M for each child (zbout $100 yearly) plus the Frogram Supervisor's
salary plus the number and cost of Toy Demonstrators' hours, as well as
administrative costs. The professional personnel is used to train and
supervise interven=rs rather than directly as interveners, thus extending
their expertise to perhaps five times =s many children as they can treat
as interveners. 7

sn annual budgetl for including 80 children in a liother-Child Home
Frogram should be something like this, based on a mixture of Paid and
Volunteer Toy Demonstrators:

A MODZIL ANNUAL BUDGET: 80 CHILDREM IN THE NOTHER-CHILD HOME PROGRAM

% of time Salary Cost
Program Supervisor-Coordinator 100% $10,500 $10,500
Paid Toy Demonstrator® 100% for 2,450 2,450
35 wks. ($2/hr )
Paid Toy Demonstrator¥ 100% for 2,450 2,450
35 wks. ($2/hr.)
(or: ({in place of Paid TD'e))
Program Supervisor 50% 10,000 5,000)
20 Volunteer Toy Demonstrators Part-time 0 0
VISM (Verbal Interaction Stimulus
Meterials) - -—- 8,960
Secretrry=-clrk 50% 6,000 3,000
Office supplies -—— -== 500
Overhead (rent,telephone,
maintenznce,etc.) - -—- 1,500
Total Cost: $29,360
Per child "unit" cost: 367

*30 hcmc Jessions weekly =+ Super-
]:R\I: hours + 2 hours for ''paper work'.

r a "foundation' yesar, exple ned on next page. 17




"Foundaticen'" Year

In . order for a lother-Child -Fome Program ‘to-reach. a stable unit cost
figure of -approximately $367 per-child, a '"foundation" year 1s essential
to lay the Program groundwork for all future-years. A relatively small
number of children should be included in the foundation year = no more
than can be treated .directly in a Toy Demonstrator role by the future
Program Supervisor. For in order for her to train and supervise other
interveners, she should herself have had a year of personal experience
as an ...tervener, besides her brief initial training in our Institutes
and continuing consultation. Since, like non-professional interveners,
she can carry omly 15 dyads, the unit cost per child for this foundation
y:ar must necessarily be much higher than in future years. In a way,
the Foundation year should be thought of as a capital investment in the
Program, with the higher unit cost for the first year being secondary
to a number of "tcoling up" consider lons demonstrated as necessary by
the experience. of many projects: :

l. 1Insuring quality service to every child entering the
new program in the year it is heing established.,

2. Training professionals to be future Program Super-
visors through their own experience as Toy Demon-
strators and additional training in supervision
during the foundation year.

3. Locating & .d involving the expanded target population
of dyads for the first full year of operation with non=
professional Toy Demonstrators.

4, Completing specific plans for locating and recruiting
non-professional Toy Demonstrators, and for deciding
on the mix of paid and unpaid interveners hours appro-
priate to local conditions.

5. Caining experience in housekeeping aspects of the Program
before dealing with the many prior =nd pressing needs of
Toy Demonstrators in their screening, training and ongoing
suparvisisn. Such mundane local details must be tried out
and settled in the first year as office space, equipment,
adequate travel time and arrangements for home visits to
the local dyads, ordering, receiving and storing of VISM
and office supplies, to mention only a few of the reefs
on which a home intervention program can founder.

6. Demonstrating through modest but successful operation
the feasibility and attractiveness of the Program, thus
gaining acceptance not only by the community and "hard=-
to-reach'" sub-populations (most people are suspicious of
innovative programs), but the rest of the staff in the
sponsoring organization (staff persomnel can be resistant,
too) .
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The cost of the first, or foundation, year will be lower in total than
the cost of future years, but the unit cost will be highe:.

4 MODEL FOUNDATION (FIRST) YEAR BUDCETY ' 15 CHILDREN IN MOTHEE-CHILD HOME PROGRAH

Toy Demonstrator (future Program Supervisor) 100 $10,000 $10,000
VISM (V:rbal Interaction Stimulus Materials) -— - 1,680
Secretary-clerk 50 6,000 3,0C0
Office supplies - ———— 400
Overhead (r=nt,telephone,maintenance,etc.) -——- —— 1,500

Total Cost: $16,580

19
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V. HLLPFUL HINTS

by Helen ~delman and Arlene Kochman, Program Supervisors

;s Some Helpful Hints To Program bupervisors For Supervising Toy Demonstrators

erview with prospective Toy Uemonstrators sets the tone
for the entire year. Bear in mind thrst we have been able to accept and
supervise women with tremendous varintions not only in demographic bh~ck-
ground but in their attitudes, values, snd motivations. The interview
should include open ended questivns posing realistic but potentially dis-
tressing situations. The respcnse you elicit by reassuring that there

are no right or wrong answers will serve two purposes: The applicant will
get an idea of the more negative aspects of her future work experience

you will get a better idea of the kind of perszon you will be supe> ‘sing.
Zffective questions include:
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a. Let's say you make arcang=zments at home =zn:i off you go to visit your
family. You pet thore a2t the pre-arranged time, »nd no one is home.
There is no telephone. You leave a little nota, indieating that you
were there and that you will return on Wednesday at 10:00. At 10:00
on Wednes:ay you again get inte your car and rush over for the session-~
and no one is at home. Perhaps this happens a few times. How do you
feel? ‘'hat do you do?

43!

\m;j
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b. You have brought the toy at the beginning of the wzek and had a grand
time. Back you go for the Review Session and are all prepared to
play again with the toy, and the toy is broken and pileces are missing.
What do you do - if anything? What do yocu say - if anything?

c. Most children are initially shy - slow to warm up to a strangere.
However, perhaps you have been working with your family for a few
weeks or more and little Johnny still sticks elose - even clings, to
his mother and does not respond to you. How do you feel? What do
you do? '

d. Could you work in a home which did not meet your standards of
cleanliness?

e. What if you were having a session, and for some reason (unimportant
for our purpcses here) Mother became angry at Johnny and whacked him

right th:re, and he cried. How would you feel? I(hat would you do?

"Responses' Discussion:

Please be supportive - reduce anxiety when necessary, and probe further
when necesgary. Support your belief that it is hard to relate to ques-
tions like these on the spot, but push for feelings and answers. End

by again re-affirming your constsnt help and support throughout the Progrem.

It is best to delay job acceptance in order to allow each applicant time to
re-evaluate her own suitability.
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2, The main purpose of the Training Workshop is to teach the TD's the
theoretical backgrouna of the Mother-Child Home Program, o define
their roles, and to give them the specific techniques necessary for
job functioning. At this time the most =ssential factors in the
Supervisor relationsl.ip begin. These factors continue to need erphasis
during the program vyear:

a. Lxpectations for performance by all TD's should be at the level
of the best functioning TDs, with allowances for individual
differencns, since there may be a direct relationship between
expectation and performance.

b. TDs require constant support and approbation, since thet is their
primery reward. Be accessible and flexible at all times,

c. Keep communication open. TDs must be able to express their fears
and negative feelings so that these do not become transmitted to
the dyad.

d. Cmphasize strengths =nd positive qualities to zchieve maximum

and negative qualitites vhich interfere with job performance.
Remember, the TD wants to learn and to do a good job.

e. TDs constantly nced interpretation of their role in relation to
the dyad. They tend to become overly involved and identified with
the children, often in opposition to the mother's ''parenting';
they want to '"save' family members from problems; they desire love
and appreciation from the family; they become averly anxious about
what the child is actuelly learning.

f. Keep the TDs focused on modeling fun and verbal interaction for the
mother, rather than teaching the child.

g. Be non-judgemental and stress confidentiality with the TDs so they
will utilize these concepts in their practice.

h. Continue to interpret the behavior of various family members which
may provoke anxiety if not understood. For example, the depressed
mother, the negativistic two-year old, suthoritarian child-rearing
practices.

i. Transmit your belief in each mother's ability to grow in the program
at her own rate and your acceptance of the few mothers whc may not,
thereby allaying the anxiety of the TD vhose mother does not ''catch
on'" as quickly as the others.
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The primary method of supervision is the weekly group conference, This
method is rost effective because it is time saving #nd creates an atmos-
phere in /i ich maximum 1~ 2rning and problem solving can take place due

to mutual support and shaved experiences. Group supervision should be
supplemented by individual conferences ond telephone callis. Other
ugeful supervisory tools include:

a. Paper work, which serves the nurpose of helping the TD to
organize her work, and formalizes her important contribution
to the program.

b. Role playing, which enatles the TD to experience the feelings
and reactions of the people with whom she is directly workings,.
fvaluation is necess:ary to the superviscry processa. At the end of the
program year neither the supervisor nor ithe Toy Demonstrater chould hear
anything new concerning cach other's work, since henest evaluation is an
ongoing process. An essential method of evaluation is the use of tape
recordings of Home Sessionsa.

SOME HELPFUL HIHTS TO THE PROGRAM SUPERVISOR ON ADMINISTRATION OF A MOTHER-

"CHILD HOME PROGRAM.

la

The first general admonition to a Program Supervisor is: reiax.
llave a good time with your Program, with the dysds, with the Toy
remonstrators, and uith your clerical staff.

Be firm about Frogram structure so that after it has been established,
you can forget about it and be crzative about the Program itself. Tor
example, plan a work schedule for Toy ‘emcnstrator conferences and
Home Sessions for the whole Program year, based on the local school
calendar. Expect your Toy Demonstrators to adhere to this schedule
and do so yourself.

Maintain friendly and open staff relations. This means respect for your
staff members and being receptive to anything they want to tell you, in-
cluding frank appraisals and complaints about your ovn failings. But be
just as frank with them regarding your own both positive and negztive
imprescions of their performance.

Be responsible in fulfilling any promised obligsations to your staff.

Abide by the time-table which you start initially for the Programa
liake sure that it is realistie to start with.

Follow through on your expectations of staff responsibilities. Keep
paper work ot a minimum and don't assign any duty if you don't expect
that it will be accomplished. But where tasks are assigned, make sure
that they are fulfilled. Yhere they are conristently neglected, have
a talk with your staff about why. Could be tlat your expectations
wyere unreasonagble.

22



7. Be prepared to fill in for Toy Demcnstrators' Home Sessions in unfore-
seen emergencies. un initially schecduled Toy Demronstretor "buddy syeten)
will usually prevent this, but there are bound to be some unplanned for
times (both buddies in the hospitzl, or both suddenly called out of town
at the same time) when you must be nrepared to step in as the ultimate
substitute. Planned appointments with dyads must, of course, be held
sacred. (This is a fundamental precept of a Mother-Child Home Program.)

8. 1f there is more than one Program .jupervisor, one must act as Directecr
and h:ve ultim-te responsibility (orgenization decides vho). lold
regular staff meetings and be frank with ezch other in every way ro=
lated to the job. Interpersonal harmony among Program supervisors is
an: absolute essential to rurning a Mother-Child Home Frogram and can
sometimes only be achieved by a direct confrontation in privacy and
AMONE peers.

9. Listen to anyone vho has a comnlaint -- dyad, secretnry, Toy Demonstrator -
but steer the complainer, if possil.e, back to the person causing the
trouble.

ERIC

Aruitoxt provided by Eic:

I,
~A



22

VI. SLX ACTUAL HOME SESSIONS

written by Paid and Unpsid Toy Demonstrs rs

(We have chosen a few descriptions of Ibme Sessions, with an assortment of
VISH, review, toy and book sessions, written by Toy Demonstrators in the Verbal
Interaction Project's liother-Child Home Program to compose this section of the
Manual. These descriptions have not heen altcred,except to disguise the dyad,
and to edit minimally for clarity.)

1. MARIA, AGED TWO, IS INTRCDUCED TC A NEW TOY
(Program I, Rhythm Instruments)

Maria was eusgerly waiting for me. 1 somehow get the feeiing that on
alternate weeks when I bring in a toy she is more excited than vhen the VISM
is a book. (I believe I've stated this before.)

I barely had my coat off when Maria went rummaging in my bag and brought
out the instruments. I couldn't spend too much time discussing colors, shapes,
or sounds because she was too anxious te slay rith the instruments. I did get
her to simmer down a bit so that I could explain that we could sing songs and
parade around and keep time with the instruments. She loved that. We sang
"Jingle Bells" and '"Rudolph' several times,and in order to keep her going I
suggested we use the Mother Goose Book for other ideas. She enjoyed choosing
the songs.

Lverybody was involved and we all had a rousing good time. After about
15 or 20 minutes of this, though lkirs. P. and I were a little tired and we
suggested to Maria that for a change we have a quiet period.and read '"Peter's
Chair" and then go back to parading again. Needless to say, she would have
none of that and so we valiantly c.rried on for enother 10 minutes.

I left Maria and Lillien still parading and singing 2nd having a great
time.

2. MILDRED (PROGRAM I) AND RUTH (PROGR/.M 11), TWO SISTERS, 4GED THO aND THRELE,
MEET TWG NCW BOOKS ,
(Program I, All Falling Down by Zion; Program II, Letter to Amy by Keats)

We sat on the couch with Ruth hetween Mrs. F. and me and Mildred on my
left. I urought both books out and began to read "all Fplling Down". I asked
Ruth to make identifications, encouraged her to count and to point out objects in
various categories and discussed relationships and causes. Ruth was very respon-
sive and whenever she reacted I r:inforced her response by saying something sup=
portive and by using her response as a point of departure.

After a few minutes I asked i.rs. F. to read. She was warm and enthusiastic.
She asked Ruth a number of questions =nd asked her to identify and lazbel various

objects. Ruth responded well.

Mildred picked up "Letter to amy" and started to show me the pictures so 1
worked with her vwhile Mrs. F. read to Ruth. Mildred volunteered comments ahout
mailing letters, birthday parties etc. and I encouraged her to talk about these
subjects and bring in concepts about relationships, cause and effect, categories,
numbers, atc.

§ 24
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I could sense that tuth was becoming rustless so 1 .uggested thit the
girls chrnge pleces. ir.. F. read to i:ildred and involwvad her effectively
while I read to «uth. ..t the end of the session J told rirs. F. how well she
was participating ond pointed out that I felt the girls hed been particularly
responsive because of her zffective participation.

3. JUANITA, AGED TWO, A BI-LINGUAL CHILD, WITH A NEW BOOK
(Program I, All Falling Jown by Zion)

Mother greets me at the door, like most times Juanita comes out of the bed-
room with a shy laugh. Jhe does not say heilo but lets you know she is glad you
are there with that shy laugh. Paul (brother) comes out of the bedroom where
his fath.r is and says hello; wanting to kiow what do 1 have for Juanita. Taking
my coat ofi, I leave it on the chair like I always do.

Juanita goes to sit on the couch but always weits for mother to sit down
first, then she jumps to sit next to her (close) again, still with that shy laugh
of hors waits until I sit Jown beside her on the other side. This was another
grest session. I started to read the book, not so much as reading every line but
point'ng to the illustrations. Paul and Juanita were fighting over which cat
is his or hers. 1tot'er wos trying to tell Paul to stops. I then gave mother
the book to take over. I asked Paul does he have books of his own from school,
which he did, so I asked him to find ore with a cat in and show me. This kept
him .usy for a while so there was no more fighting over the cats. DMother wcs
very pood. hen we come to the pate with the beach, Juanita loved it. Mother
told me how they all went down to the beach the other day to go for a walk.
Juonita wanted to know why she could not wear her bikini. llother told b r it
was too cold but Juanita szid '"no I have to wear it to go to the beach", telling
her mother that's what it's for. Juanita herself was all excited to tell me about
going to the beach.

Paul joined in telling me about it tco, by this time fother came out, sat on
the chair putting his shoes on. Paul was still telking while Juanita was fighting
trying to get a word in. Fath.r turned around an- told Paul he ha2s a bit mouth
and talks too much. Paul never szid a word until his father left.

Juanita kept wanting to go back to the page where the birds were taking a
bath. ‘e went throuzh the book tuwice and without realizing the time, I was thure
40 minutes. Juanita is so used to me showing and reading the title of the book,
that when we went to read it the second time, I started the title, Juanita looked
up at her moth r pointing to the title and said "All Falling Down'". Of course I
praised Juanita for this and mother gave her a hug and a kiss and praised her.

.’'e ta.ked about the people in the book and Juanita always likes to tell you who

is who, when it comes to the baby its Juanita, in 4panish Juanita named the ladies.
Lother started to laugh. I a-ked vhat's so funny and she said Juanita pointed to a
nice lady and said it was me (TD) because I'm a nice lady. After we had our laugh
I had to go as it was way over my time. I told mother how I had noticed everytime
Juanita coughs she always remembers to put her hand to her mouth. liother was
pleased and told Juanita what a good girl she is at the same time. lother then
laughed and said sometimes she's good then otiier times she never listens.
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Mother is much better and knows just whst to do when 1 let her take over.
always remembers to tell me in baplish what Jusnita s-ys and sometimes she
does ask Juanita questions in English, which she does to let me koow what's
going on. Lven whon they are talking in Spanish, somehow I always know what
they are saying.

4. PATTY, AGED THREE, AND HER GR«NDMOTHER READ A NEW BOOK AND REVILW A TOY

(COUSIN PRESENT)
(Program II, Letter to Amy by Keats and Number Learner)

A4t this session, Patty, her cousin also age 4 and their grandmother were
present. 1 introduced the book i Letter to Amy and reviewed the VISM Number

Learner.

sfter 1 entered we all moved towards the couch. Patty and Bernard each

got their books and we sat down in the seating errangement we had established
at the beginning of the year: Mrs. R., Bernard myself ard Patty. Both of the
children like to hold their own books. We looked at the front of the book,
talked about the cover and then I mentioned the author and the title. T asked
Mrs. ii. if she would like to read and she started. This was the first time I
encountered a problem with lirs. R's reading. Some of the words were difficult
for her to pronounc: and she read slowly losing the children's attention and I
felt she felt ill at ease. Jhe was doing a spiendid job of talking about the
pictures thst vent with the text -- the colors, shapes, ideas, what the children
were doing, the werther etc. And I cornplately stepped into the background

as she did such a great job. When it was time for h:r to read again, and the
page was rather long she hesitated so I read too. .nd as we continued aleng
she talked about the pictures and I read the text.

We then worked with the snumber learner. We had worked with this VISH the
week before and I didn't feel it was a very successful sescion. There were only
so many limited things you could do with it and we went through them quickly.

e talked about the -olors and shapes. Mrs. [l. had them do a game I had intro-
duced last week of who has the most and least amount of squares. They sorted
them and asked to build trains agsin. Building houses and beds was not th:t
ruccessful as the children had difficulty balancing them and Patty got
frustrated quickly. DlNrs. . told the children they had to balance them care-
fully. The children got restless with this VISM and I ended the session a

few minutes early.

5. EARL AND JOSH, BOTH AGED TWQ, WITH NEW TOUY
(Program I, Trensportation Muzzle)

This was the 4th VISM 1'd broughtto the family. While 1 took off my
coat and greeted the children, mother ran upstairs to settle hexr other children
down to watch television. ~lthough I suggested that they could join us, she
kceps them away.

Mother started uvith Josh while I played with Earl. Earl was able, after a
wiile to place one or two pieces in the right places, and we named all the
objects. Dut by this time Josh was almost in tears which is very unusual for
him. Tliother is very ueat and precise, and she became annoyed when he would not
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do exactly what she wented him to do. FHe is very young and bebyish and just
wanted to take all the pieces out at once and handle them. The atmosphere

was getting tz=nse, so I focused both children's attention on the airplane, and
we all got up and played airplane around the room, zooming around and around
with arms out until the children became relaxed and laughsd. Gpiother watched us.

Then I suggested to mother th:t we change children, nd for the first time
Josh allowed me to play with him. About all we could do was to name colors and
objects, and ride the bus around the table. Instead of trying to fit the pieces
into the puzzle, he put them in his mouth.

Zarl and mother were having trouble. Earl is nine months clder than Josh,
Zarl could not fit all the pieces together ~nd she tried to insist on his doing
it right. 1 tried tc help by praising him when I saw him fit a piece in the
right place, and by saying casually that many two year olds find tlis puzzle
very hard and th:t I thought Earl was doing well.

st the end of the session, while Mrs. L. wos signing for the VISM and we
were casually talking, T told her that we have found that if a toy mekes a
child unhz.py it would not be good for the child, as it is very importent
that the child enjoys himself while nlaying. He will learn much more while
having fun,

6. JUDY, AGED THREE, IN A REVIEW SESSION, WITH BOOK
(Program 1I, Letter to Amy by Keats)

then Mrs. H. brought out the book she tryed to get Judy to sit down on the
couch. Judy wanted another book but !rs. H. -aid first she wo:ld re~d "Letter
To smy" which I had sugcrested thzt she would read. Mr-. H. started to re~d.
asked Judy as I pointed to the mailbox what it was and she told me. I asked
Judy if lommy ever mailed letiers and she said yes, Then I asked Judy if Ler
mommy let her mail letters and she said yes. 1 asked Judy if iioumy let her
open the mail pox to put letters in. When Judy pointed to the mailbox in the
book she also showed me the play one that she had, I told Judy that was very
good (by associating the one in the book tc hers). “Judy pointed out that Peter
wasn't yearing any boots and she szid his feet would set wet. She noticed Amy
wzs wearing boots. On the page where the sidewalks were all chalked Judy said
that wasn't .ice. iirs. H. explained that Peter and Kimberly had chalked up the
sidewalk in front of their apartment building and when they saw a policeman
coming they thourht he was going to scold them. Mrs. H. pointed out the dark
clouds. Judy called them brown clouds. One of the pictures showed Peter's mother
sewing. Judy pointed out the needle, I asked Judy if she ever watched her mommy
sewing. Judy didn't answer. 5o I asked Mrs. H. did Judy watch her sew. iirs. H.
laughed and said she didn't care to sew too much, on:y if she had to. Ve
laughed at this and went on. when Feter acc1dently knocked amy down 1 asked
Judy if she thought /my was happy. sShe said amy did not look happy. She told
me that her sister Kate had knocked her off the couch. I said to Judy that then
she wasn't happy but that it was an accident. Kate did not mean to do this. On
the page with the birthday cake Mrs. H. said to Judy thet it looked like Judy's
birthday cake. Judy counted the candles Mrs. H. asked Judy how cid she was,
Judy couldn't remember so Mrs. H. asked how many candles were on her cake., Judy
raised 5 fingers. Mrs. H. then said to Judy that tha:¢ wasn't how old she was. I
said to Judy I knew thﬁt she was &4 and maybe the extra candle was to pTOW ON.
Bv saying this I don't think lr:. H. was of fended because it was like a game we

I:R\(f playing.
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YL1. SUGGLSTED TIME TABLES TFOR PROGRAM OPLERATION

A. TFInsT (UFOUND..TION'") YEAR

For organizations beginning a bothor=Child Home Program, and thus intending
to use family-oriented professicnals as Toy .Jemonstrators during the first
"foundation™ ye.r reother than as Program Supervisors, the following steps should
be followed from March until September:

1. The organization should zssign a Jiother-Child FPome FProgram Co-
ordinator, to bLe a future Program wupervisor, after learning the
program for onc year as a Toy Denonstrator. 11 further steps can
be by the Coordinator.

2., Send to the VIP for a Service Kit, descriptive prpers, mimeog.aphed
Cooperating ..gency forms.

3. Tentatively fill out the Verbal Inter:ction Froject Proposed Plan
(to get a glimpse of practicel nrobleus to be solved).

4. Dec.de on a mini-catchment area to enlist not more than 15 dyads
for the fir-t year. Estimate the approximate number of two year
olds to be available in *he catchment -rea next Aupu t or September
for enlistment in the lioth -r-Child Home irogram.

5. Get a current VISM list from the Verbal Inter-~ction Project in May
or early Juns snd order the number thet you guess that you will
need, with about five cutra of each item, from the local book and
toy jobbers or from the Yerbal Interaction Project.

6« Plan for office space and part-time secretarial staff. Both czn be
minimal the first year, but when large numbers of Toy Qemonstr:itors
are to be supervised, starting in the second Program year, a large
conference room will ba neaded, an office for the Program Super-
visor, and space for the Secretary.

7. Plan the storage space for wne year's VISM to be delivered in

September.

8. Plan for testing of the children (if cognitive evaluation is to be
built into the Program).

9. Visit the Verbal Interaction rroject at Fraeport, New York, if
- i = N i ] ?
possible, for demonstration of its llodel Program.

Or: Attend Training lastitute zt Vertal Interaction Project

Or: Send for audio-visual materials on Institute or Program.

O
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B. CONTINUING PROGRAM AFTER FOUNDATION YEA

(o)
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7.
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Order sufficient number of VISM (books and toys) for the new Program
year, September to May. (Ordering this early can be done only if the
number of subjects is known &t this point.)

Prepare for recruiting of non-professional Toy Demonstrators through
appropriate local channels. This may be through mass publicity in

newspapers or television, through agency volunteer department, through
the volunteer department of cther local organizations.

JUNE - JULY

Collect lists of nossi.le Dyads from community sources (housing
projects or other catchment areas) for Program I Jyads.

Invite Frogrem 1 participants from Foundation Year to continue in
Program 1I in Leptemher.

Mail invitations to the Program to all prospective mothears.
Conduct applicetion interviews with prospective Toy Demonstrators.

Begin initial interviews with Dya i moth-rs who have agracd to enter
Program l.

AUGUST

Continue initial interviews with mothers of children entering Program I
in September.

Complete applicotion interviews with prospective Toy Demonstrators.

Plan details of Toy Demonstrator Training Workshop from mid-Septemver
to fiid=October.

tiotify prospective Toy uJemonstrators of their acceptance or rejection
by the Frogram.

Notify accepted Toy Demonstrators of their assignment to a section of the
Training Workshop and send formal letters of employment to the paid Toy
Demonstrators.

If children are to be evalu-ted before and after tte Program, begin test-
ing of chi dren about to enter Program 1.

Obtain local school calendar and wake up Vlork-ieek Schedule for the
~“eptember-May Program ;ear.
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SEPTEMBER

Complete initial int.rviews with mothers of chi.dven entering Program I
this yesr.

Complete the .ork-Week Schodule for septenber through lay.
Complete pre=test evaluations of new children.
Complete list of Dyads for Program I and Yrogram II.

Receive VISM for total Prorram yeuor and store systematically for use
throughout the year, following VISM list and ilork-Week Schedule.

Last preparcotions for Toy Jemonstrators' Training Workshop:

Tapes, films and equipment to be received; kit ready for each
Toy Demonstrator consisting of notebooks, pad, paper, pen and
calendar; physical setting ready for Toy Demonstrators.

Begin 8-session Training Workshop. (No more than 8 Toy Demon.strotors should
be in a Training liorkshop section, and the number of sections will

probably deter.ine over how long a period a Training Workshop extends.

One section can be covered in a week; four sections will probably

require four weeks for the eight sessions.)

Make sure that during the Training Workshop every Toy Demonstrator has
received not only the brric kit mentioned above, but also: a Toy
Demonstrator VISIT Manual; a copy of the lurphy Developmental Scale;
copy of the Diuliography; a copy of the final evaluaticii of the Training
Horkshop to fill out; 2 copy of Points To Be Covered when meeting the
Dyad for the first time; a copy of the Work-Week Szhedule; instructions
on assembling the Toy Chest; a riother-Child Home Program sign for her
cér, if any; a tork Assignment sheet; a card witk her own name zad
telephone number to give to tke mother when meeting her; and a large
bag to hold VISM, with "Mothzr-Child Home Program" prcminently printed
on it.

OCTOBER
Complete Training Workshop for Toy Demonstrators.
Program Supervisors introduce the Toy Demonstrators to their Dyads.

The Toy Demonstritor visits the Dyad with the toy chest and helps the
mother to construct it,

The mother receives the letter of enrollment in the tother-Child Home
Program and a letter to remind her of session times. '

Toy Demonstr: tors begin semi-weekly home sessions with mother=-child dyads,
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Toy Demon trators -~nd Yrogram Supervisors begin weekly Toy Demonstrator
Confersnces. (In general, these vill insure in every way possible that
every home session for every Dyad contrins as much fun and as much verbal
interaction modeled for the mother as possible.)

By the end of the first Toy Demonstrator Conference, Home :essions records
with headings mede out for the year have been distributed to the Toy
Uemonstrators, accompanied by the forms for mothers' signatures. The
Prograiz should be on its way.

(Toy Demonstrator conferences vill total 23 from approximately mid-
October to approximately mid-May, meeting weekly, excluding school
holidays. 4 total of 46 Home Sessions will be scheduled for each
Dyad, to cover the same period, semi-weekly, from mid-COctober to
mid-May, excluding School holidays.)

NOVEMBER
Semi~w:oekly ilome Cessions.

Weekly Toy Demonstrator conferences.

Individual teleplione and in-person conferences with Toy Jdemonstrators
by Program »upervisors as necded.

Program jupervisors keep constently abreast of dyad progress and constantly
review information on dysds by consulting individual records kept on each
dyad.

DECEMBER

Semi~-weoakly Home Sessions.
Weekly Toy Demonstrator conferences.

Individual teiephone and iLn-per on conrerences wvith Toy Demonstrators
by Program Supervisors as needed.

Program Supervisors keep constantly abreast of dyad progress and constantly
review infermation on dyads by consulting individual records kept on each
dyad.

Each Toy Jemonstrater tepe records one Home session for later discussion
with Frogram Supervisor.

Program .upervisors hold individual Supervisory conference with each Toy
Demons trator for joint review of teape recorded Home session and joint
evaluation of the Toy Jemonstrator's progress thus far in the program.
(This may require two inuividual conferences per Toy Demonstrator.)
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JANUARY

Cemi-weehly tome .less ons.
Weekly Toy vwemonstrator conferences.

Individual telephone and in-person conferences with Toy Demonstrators by Pro=
gram  ipervisors as needed.

Program Supervisors keep const.untly abrea:t of dyad progress and constantly
review information on dyads by consulting individual records kept on each
dyad.

Program Supervisor visits eacn Program I mother (those who entered tlie Frogram
this year) for brief interview to obtain wmother's evaluation of the Program
and check on her satisfaction with it in every aspect. This should be done
with the full knowledge, and if necessary, the assistance of the Toy Demon=-
strator involved and with enough sensitivity to the needs of the Toy Demon-
strator, as well as to those of tl: notlier, so that the former does not feel
threatened. (By this point in the Program the Toy Demonstrator should have
enough confidence in her Program supervisor and commitment to the Program and
to the Dyads to understand that she will not be unnecessarily hurt in this
protective step for the Dyad.)

Individual or group feedback to Toy “emorstrators of mothers' general
impressions of the Program.
FEBRUARY
Semi-weelkly Home Sessions
Weekly Toy Demonstrator conferences.

lndividual telephone and in-person conferences with Toy Memonstrators by Pro-
gram Supervisors as needed.

Program Supervisors keep constantly abreast of dyud progress and constently
review information on dyzds by consulting individual records kept on each
dyad.

If mothers' distress about personal problems is signzled directly or indirectly
through the Toy Demonstrators to the Program Supervisor, the latter follow

up with the mothers in indivicdual interviews to refer them to appropriate
conmunity resources. (This activity may come earlier in the Program.)
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MARCH

Semi-w ekly Home Sossions
Weekly Toy Demonstrator confzarences.

itndividual telephone ond in-person conferences with Toy Demonstrators by
Pro ram Supervisors as needed.

Program Supervisors keep constantly zbreast of dyad progress and constantly
review informetion on dyads by consulting individual records kept on each
dyad.

If mothers! distress about personal problems is signaled directly or in-
directly through the Toy Uemonstrators to the Program Supervisor, the latter
follow up with the mothers in individuel interviews to refer them to appro-
priate community resources. (This activity may come earlier in the Frogram.)

Semi-weekly Home Gessions
tceltlly Toy Demonstrator conferences.

Individual telephone and in- -person COHfEfFDCES with Toy )emgnstrgtcrs by
Program Supervisors as needed.

Program tupervisors keep constantly abreast of dyad progress and constantly
review information on dyads by consulting individual records kept on each

dyad.

If mothers' distress about personal problems is signaled directly or in-
directly through the Toy Jemonstrators to the Pro-ram Supervisor, the latter
follow up with the mothers in individuzl interviews to refer them to appro-
asricte community resources. (This activity mey come eorlier in the Proprem.)

duct individual conferonces with Toy Demonstrators after a second tape
recorded Home Session, as in Decemher.

onds:
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coni-weekly MHome Ses

{

"ee:ly Toy “emonstrator conf rencas.

Individual telephone :nd in-person conferznces with Toy Demonstr tors Uy
Propram Supervisors as needed.

Program Supervisors keep const=ntly abreast of dy~d progress snd constantly
review information on dyads by consulting individual records kept on each
dyad.

If moti~rs' distress about personal problems is signaled directly or in=-
directly through the Toy Demonstrators to the Propram sSupervisor, the latter
follow up with the mothers in individual interviews to refer them to appro-
priate community resources. (This activity may come earlier in the Program.)

Conduct individual conferences vith Toy Demonstrators after a second tape

Begin end-c -program evaluation of Program I and FProgram II children, if
this part of the Program.

Lazt Toy Demonstrator conference with Toy Demonstrators: discussion and
question about the vear; rate i'vogra. and ViSM; v turn all material not
intended for the Toy Demonstrator's personal use, including library books;
make plans for a staff party in June ror all sections of Toy Demonstrators
to get together and share experiences. A staff party is not necessary but
can set a pleasant period to the year. lco, if local Proprams wish to
present completion certificates or other printed recognition of their con-
tributions to the Toy Demonstrators, this is a good time to do it.

Begin preparations for the following Program year as indicated in the month
of May at the beginning of this Time Table.

JUNE
Staff narty (include present tion of completion cortific-tec or letters, if
these have been planned).

Continue with preparation for the next Program year, s indic-ted under June
at the beginning of this Time Table,

Conduct Finzal Interviews with all Program I and Program II mothere, both to
interpret the child's pregress to the mothkar in rel -tion to tasks appro-
priate to his ape group and to rcceive the mother's evaluation of the Program.
Program I1 children can be enlisted during the Final Intervieu with Pro,ram I
mothers.

Mothers who have had a child complete Program I and 11 are invited to be-

come paid Toy Demonstrators for the next Program year. =1l mothers are asked,
since only those will accept -ho have real interest in working for the Program;
and their reliability will be tested by the screening device of the require-
ment thzt they attend eight Traininy Vorkshops in order to be retained as Toy
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Demonstrators. (iost mothers will be enthusiastic about tlis o» ortunity, but
many will not be able to accept, even if they cre rsady to take employment
outside of the horme, because in such ceres they ~re ususlly interested only

in full time employment. If a local prepram can offer this, th 're will proba-
bly be a sharp rise in acceptances of the position by former mother-purticipants.
This is most desirable aos those who have personally experienced the Frogram are
likely to make good Toy Demonstrators.)

O
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VIII. PROGLaM DISSLMINATION »~OLICLLS ~MND »CTLVITIUS:

Demonstrating and Teaching tie hother-Child Home I'v sram
in the Verbal Interaction Project

The ilother~-Child Home Program is a home based, cognitive intervention aime
toward stimulating verbal iateraction between educationally uisadv ntaged pre-
preschoolers and their motiizrs around toys and books.

Until now (June 1971) the Verbal Interaction Project has avoided general
broadcasting of information on the T'rogram, to prevent premature utilization of
the prosram before there was reasonable assurance, through systematic research,
of its at least short term efectiveness. But with findings on the progress of
about 130 chiidren, entering the Program in new '"Bands'" in each of four years,
there is convincing evidence th:t the Program produces statistically signifi-
cant, large cognitive gains each year and thet these gains tend to be stable
aft.r a two yerr Program. There is also beginning evidence that favorable
personality development and adequate reading achievement accompany the gains,
as described by classroom teachers in later school yecrs.

Therefore the Vorbal Interaction Project is now ready to share with non-
profit, helping organizations (social agencies, school systems, clinics,
hospitals, etc.) its accumulated experience, curriculum materials, techniques,
model Program visits, sudio=-visual materials =- evarything needed to estcblish
a local liother-Child Home I'rogram.

Although many separate aspects of the Program are attractive and seem to
lend themsalves to incorporstion into other int:rvention proarmms, it is
strongly urged that the i.other-Child Home Progrsm not be used in this piece-
meal fashion. The key aspects accounting for the success of the Program are
not really known. Probesbly its cognltive and social-emotional effectiveness
derive from the Program as a whole, rather than from a sum of its many large
and sm2ll parts. That is, its totzl impact comes from combinations and relatio

ships among its parts.
Here are a feuw random exauwples of this '"gestalt' factor:

1. Effectiveness of both Paid and Unpaid Toy vemonstrators has been
indicated by research dat:. But this may result not only from the
characteristics of each individual or group but frow the inter-
mingling of botli groups in training and supervision.

2. The 23 VISM are not only chosen by many explicitly stated criteria,
but the sequence of their present tion is also carefully arranged.
A toy farm is reloted in the sequence to a book about a farm, and
able to deal with the perceptual-motor challenge of the toy and to
assimilate images and concepts foreign to his own experience.

The initial presentation of the Toy Chest not only symbolizes the
good faith of the Frogram's promise to the mother but may have far
reaching erfects on the child's utilization of the VISM (without it
they iiay get lost or be put out of reach) and on the '"sequence
ordering' skills of the child.

w
.
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The Verbal interaction Vroje
to uphold the quality standards o
of its effectiveness in local appl
priority, to the limits of its rusources, s
atien, and frogram materials, to non-profit organi
roplication of the total Program as exactly a- is possible, or a planned
orked cut in cooperation with the Verbal Interaction Project. 1t

av

variation work
vill also make alleble reports and demonstration of its model procvam to thosc

=

individuals and non-profit organizations which vish mer-ly to inform them-elves

ahout tho

"Replication" can be defined eos including the following basic standards in
s lo:zal dother-"hild Home Frogrom:

1. Employment of family oriented, professional persons to be Toy
Dcmonstrotors or supervisors of Toy Demonstr - tors. They should
be sliilled encugh to function independently and hrve 2 strong
commitment to work with low-iuccme f{or othzr educ~tionally dis-
sdventnged) [omilies.

2. Permanent assignment (gifts) to the Progrem child.on of 23 Verbeol
moct af

=

Interaction Stimulus flateri
our criteria.

3. Readiness to provide (with miner adantsations te cal situations):
a. Semi-wvcekly toms Scssio
the mothiers (or mother currogetes) close inw ved in

the

b. Weelkly supervision for non-professional interveners. (Toy
Demonstrators).

c. Initial Training '.orkshop for the Toy Demonstrators
4, Provision of relative {lexibility for staff cnd Progrem (minimel red tana).

Following is a list of disscminatien sevrvices and activities arranged in ordor
2f their availability and lovel of comnlexity:

LEVELS OF DISSEMINATIOQN SERVICES AND ACTIVITIES
LEVIL 1
{avcilable to any individual):
Replies to written eond telephone inquiries; reprints of journsl articles.

LEVEL 2

nor.-profit organizatic—):
of "Paersonnel and Costs'" and of
einter andf/or Verbal Interaction Project:
zndfor films and tape recordings of
fTAT nacts; loan, rent, or purchase of films and
ale, as they becomz resady for distribution.

[: l(fér atcio-visual miter

s
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LEVEL 3

(Friority to non=profit orpaniz tions cowmitted to rrogram replicetion or a
planned variation but not to evanluating chi dren for its effectiveness):

Level 1 plus Level Z plus: /ttendance at Tr-ining Institute; curriculum
materiels (such as "Toy Demonstratorts VISIT Handbook'); copies of all
facilitating forms, with permission to use copyripghted materials; consultation
at Verbal Interaction Project; site consultation.

LEVEL 4

(Priority to non-profit organizations committed to bot!: Program replication and
evaluation of the children for Program effectiveness):

Level 1 plus Level 2 plus Level 3 plus: Assistance with osroblems connecied

with cognitive testing of children; provision of d-ote git’ ring and record keep-
ing instrum=nts; inclusion of sample description and tost data in Verbal
Interaction Project's computerized data tabulations and analysis.

LEVEL 5

(Priority to non-profit national orpanizaticns planning the dissemination of the
Mother-Child Home Frogram to its local affiliates):

Levels 1 through &4, plus: Consultation, planning, and training on national
level, at Verbal Inturaction Project or local/national site.

a list of fees for services listed under the above levels 1 throush

(Note:
Fees will be on a sliding scale, with

5 will be made _vailable in the future.
no charge to organizations not budgeted for such services.)

O
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Verbal Interaction Project
of Family Service Association of Nassau County,Inc.
HIOTHER-CHILD HOME PROGRAM
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CRIT2RIA FOR VFRBAL INTZRACTION

APPENDIY A

STIMULUS MATERIALS

(TOY3) A3 MLr

BY TOYS USED WITH TWO YEAR OLD "DOUBLS INTZRVANTION' GROUP SUBJECTS

Lo
-

Criteria

Names and Descriptions
of Toys

Criteria Met
by Toys

Verbal
1. Induces language
2. Permits language

Perceptual

EN gfrang colors

o« Geometriec forms

« Space organization
« Size differences
Sound differences

+» Tactile differences
« Form matching

OO0~ T

liotor

10. Specific skills

11. Fitting parts

12, Hitting

1%. Pulling

4. Lifting

15. Diffuse motor
discharge

ance tual

Problem solving
Intelligible goal
Intrinsic reyard
Imaginative uses
Social concepts
Sex neutrality
Ethnic neutrality

her
23. Low anxiety
potential
2he Safety
25. Durability
26. Easy care for
mother

Block Cart

Jooden wagon, colored blocks
with holes, rods which fit
into holes

Hammer and Pegs

Pegs fixed into wooden bench,
can be pounded through to
under side, bench reversed

Mail Beox

Cepy of corner mail box,
bin for colored wood beads
dropped through tep holes

Iransportation Puzzle

Jigsaw puzzle, each piece
a different vehicle

Two Plush Hand Puppets
Anlmals, movable m s

Circus Puzzle

Jlggaw puzzle, circus tent,
circus scene beneath

Cash Register

Simple copy, with cash
drawer and bell activated
by crank

House Puzzle

Jigsaw puzzle, street
and outside of house,
inside of house and
buried utilities shown
under pieces (fewer
pieces than same puzzle
used with Three Year
Olds)

1

All but 6, 15

All but 5, 6,
11, 13

All but 15

All but 7,
13, 15

12,

All but 5, 6,

9, 12, 15
All but 7, 12,
13, 15

All

All but 7, 12,
13, 15
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CRITERTA FOR VZRBAL INTZRACTION STIMULUS MATERIALS (TOYS) AS MET

BY TCYT TSTD VITH THREZ Y.IAR OLD

YDOUBLL INTSRVANTIONY GROUP SUBJECTS

Criteria

Cri.eria Met

by Toys

Verbal

I Induces language
2. Permits language

Perceptual
B strong colors

4, geometric forms

5« Space organization
6. Size differences

7+ Sound differences
3. Tactile differences
9. Form matching

Motor

10. dPEGlflC skills
li. Fitt ng parts
12, Hltting

15. Fulling

1h, TIifting

15, Diffuss motor

discharg:

Coﬂcertuil

16, Probiem solving
17. Intelligible goal
18, Intrinsic reward
19. Imaginative uses
20. Social concepts
2l. Sex neutrality
22, Ethaic neutrality

Other

23, Low anxiety
potential
Safety
Dursability
Fasy care fox
nother

21+E
25.
26,

raup, hoppers, urucks

Hzmmer end Pushout Pegs

Pems puu;d?u into channel
of bench and ejected

school Péﬁ

Removable passengers, driver,
movable door and stop sign

Tl””i’ puzJ;U3 each piece
a wnd of fruit

Two Huobber I'and Pupnets
A“”mqiv. movable mouths

Forw Vﬁ“I“tV Plaquf%
: small rubber
dlucg vith geometric
forms fitting into

Lolces in ezcch di-c

Number Concept Bozrd
Pegs in groups from one
to five, appropriate
number of nlagues to be
fitted on cach group

House Puzzle

Jigsaw puzzle, street

and cutside of house,
inside of house and
buried utilities shown
under pieces (more pieces
than same puzzle used with
Two Year Olds)

42

Ail but 15

All but 13

All but 15

All but 7,
13, 15

All but 5,
9, 12. 15

A1l but 7,
15, 26

All but 7,
13, 15

A1l but 7,
13, 15

1z

13,

12,
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C*ITERIA FOR ViRBAL INTZRACTICHN STIMULUS HMATAZRIALS (TOYS) AS MET BY TQYS
USED WITH BOTH TWO AND THRix YEAR OLD "DOUBLEZ INTZRVENTION' GROUP SUBJECTS

Criteria Names and Descriptions Criteria Met
of toys by Toys
Verbal Bagrage Carts All but 7, 12
1. Induces language Train of woouden cars with
2. Permits Language block fitting inte each
Perceptual | Color Form Board
3. Strong colors Colored geometric forms fit All but 7, 12,
4. Geometric forms into corresponding holes in 1%, 15, 19, 20
5. S8pace organization board
6. Size differences
7. Sound differences | Toy Dishes A1l but 72, 9, 12,
S» Tactile differences{ Four complete "settings' of 13, 15, 16
Y. IFornm matching small plastic dishes
Motor Two Toy Telephones All but 5, 9, 11,
10, Specific skills Colored copies of real 12, 13, 15, 16
11, Fitting parts telephones, with bell
12, Hitting activated by dial
l36 -E}Lllllﬁg
1. Lifting Tambourine All but 3, &, 5,
15, Diffuse motor Sturdy, almost life sized 6, 9, 11, 13
discharge ~0py, with metal discs set
into rim
Conceptual
16. Proolem solving Xylophene 17 b =
17. Intelligible goal Smail, simplified copy, A Egt 5: 6, 9
18. TIntrinsic reward with fairly true tone from *
19, Imaginative uses metal strips over sound
20. Social concepts box, using twe different
21l. Sex neutrality mallets
22, Ethnic neutrality
Movable Form Beard All but 7, 12, 15
Cther Plastic geometric forms
23. Low anxiety attached by magnets to
potential board and shifted about
24, Safety to compose pictures or shapes
25, Durability
26, Lasy care for Barn A1l
mother Large colorful wooden barn,

with variety of openings and
fagtenings, a wagon, and
block like characters from
"The House that Jack Built!
chosen to "summarize''all toy
criteria
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CRITZRIA PO VERBAL INTORACTION STIMULUS WATIRIALS (BCOKS) MHET
BY ALL BOOKS U5ED WITH "DOUBLZ INTHZRVINTION" GROUP SUBJ.ECTS

Criteria Titles and Authors of Books
by Subject Groups
(in Order of Presentation)

1. Content geard to children's Two and Three Year Olds
age and interest, interesting
to mothers, leads to verbalized Kunhardt, D. Pat the Bunny

associations, widens experience
Brown, M. W. Good Night Moon

2. High literary standards
Rojankcvsky, F. (illus.) The Tall
3. Language simpls, rhythmic, Book of Mother Goose -
with some repetition

Keats, E. J. The Snowy Day

4. Reading level within ability

of all mothers Zion, Ge. All Falling Down
5. Content, illustrations, and Krauss, Rs The Carrot Seed
general format attractive to .
both sexes and any ethnic ; Keats, E. J. Peter's Chair
group |
i

Zastman, P. D. Are You My Mother?

6. Illustrations profuse,large,
colorful, detailed, rich source Keats, E. J. lWhistle for Willie
of labeling and classification

7. Low anxiety potential
Two Year Olds

8« Durability
Tresselty A. Rain T'-or ..nlash

Tresselt, A. Wake Up Farm

Gag, We Millions of Cats

Three Year 0Olds

Brown, M. W. The Runaway Bunny

Seuss, Dr. The Cat in the Hat

MacGregor, E. Theodore Turtle
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+PPERDIX B

Verbal Int raction Project

Family Service Association of Nasszu Jounty, Inc.
FCT: SR-CHLLD +OME PROGRAM

FORIw, o8 ZJULES, =010 CURRIZULUN MATERI&LS USID 1 SSRVICE ASPUCTS OF

MOT 0 7=Cl 1.0 1 M2 2.Gn M

b
[P¥]

TITLZ {OTHER CHILD HONL i OGRAM TORN #
GENERAL
Work Week schednle 85
Toy Demonstrator's V1JIT* landbook K
5yllabus f{or Toy Demonstrotor's Training Workshop 77
SUBJECTS
Recruiting Letter 79-80
subject's neference Card 46
I'requencies of Intervention Variables 40
Home :ession :lecord 21
Record of tome U.ssions and of Toys and Books (VISH)
sssigned to Children 22
Special Family Froblems - Jupervisory Hotes 344
Family Counseling Activity 53
Enrollment Letter £
Evaluation of ! other=Child :.ome Progrom by Mother-Participant 33
Toy Jemonstrater's iLvaluation of Dyad Cooperation 31
VE® L INTZRACTION STIMULUS MaTERIAL
VISM and Session Schedule 56
VISM and 5Session Schedule, Planning Form 57
Crd.r Cord, Verbal Iateraction Troject . xperimental Supplies il
Toy Demenstrstor's Hendbook, Qutline (toy) 23
Toy Demonstr -tor's Handbook, Cutline (book) 23
Rating of VISM ' 36
Tape Recorder and/or Zquipment Losned 54
Time Budget 37
INTERVENERS (Toy Demonstrators)
Toy Demonsirstor's Employment Letter R
Vi lunteer Recruitment Publicity
Application Interview, Toy Demonstrator 43
Toy Demonstrator's Assipgnmeni to Training Workshop Group .
Toy Demonstrator's Training torkshop Bibliography H
Toy Demonstr«tor's Training Jorkshop, uvzvelopment In The First Year G
Toy Demonstrator's Training iorkshop, Session tvaluation 20
Toy Dem:nstrator's Training workshop, Points to Cover F
Toy Demonstrator's Training lViorkshop Instructions for Toy Chest 1
oy Demonstrator's Final Zvaluation of Training Werkshop 51
Ongoing iecord of VISl Withdrawal 24
Supervisor's Record of VISM Disbursed 25
Supervisory Notes, Toy Demonstrators 34
Toy Demcnstrator’s . ctivities During Intervention 44
30

Supervisory Evaluation of Toy Demonstrators

*Verbal Interaction Sitimulation Intervention [lechniques
O
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APFENDIX C
Verbal Interaction Project

of Family Service Association of Nassau County,; Inc.
MOTHER-CHILD HCME PRCGRAM

TOY DEMONSTRATOR'S HANDROOK
Guide to Verbal Interaction Techniques Used with VISM in Home Sessior

VISM Name: VISM #:
TO DrFONSTRATE THE TO THz MOTHER:

NAME, AND ENCOURAGS THi CHILD TO NAMJ:

Labels:

Colors:

Shapes:

Size:

Texture:

Relationships:

Number: o

Causing things to happen:
Words that classify:

DESCRIBE YOUR ACTIONS, ENCOURAGES THE CHILD TO DESCRIBE HIS ACTIONS

General:
latehing:
Fitting:
Sounds:

REMIND HIM To THINK ABOUT WHAT Hi DOES

To give his attention:

To mai.2 a choice:

To have self-control:

To remsmber other experiences:
To pretend:
To do things in the right order:

REMIMBER, THROUGHOUT TH. HOMNE SESSION, TO:

Fricourage him to TALK
ASK him questions
LISTSN to his answers
ANSWER his answers
Incourage him to JANT TO LuARN
Praise him when he does well
Try to ignore his mistakes
Help him when he really needs help
' Encourage his CURIOSITY
his IMAGINATION
his INDEPENDENCE

Form#23 Outline

46

44



APPENDIX C
Verbal Interaction Project
of Family 3ervice Association of lNassau County, Inc.
[CTHEZR=-CHILD HCILD rRCSRARN

45

TCY DACIHSTRATOR's HANDBOOK

Guide to Verbal Interaction Techniqgues Used with VI3i in Home Session

VISH (book): vIsk(book )#:
TG DabCilaTRaT. TO TH. HIOTHER:
L. Invite the child to lock and listen.
= Try to git with the child between you and his mother.
= Show and re: ! the title page.
b, Show and describe how to turn the pages and treat the book.
5. Read to him in a clear, easy voice. Don't go too fast.
6. Stop at most illustratic. to:

invite him to point out labels; asi hiu oo nawe bliem and:

colors:

shapes and sizes:
number: -
texture:
relationships:
categories:

causing things to Happen:

invite him to tell about his experiences:

ask questions about the illustrations to help him reason things out (make it a game)

7 incourage him to join in when you read familiar words.
S Enjcy the book yourself.
9 Invite the mother to take over the reading as soon as she and child seem ready.

RiDFMBER

Dnecourage him to TALK
ASK him questions
. LIST.N to his answers.
ANSWsR his answers
Incourage him to WANT TO L.ARN
Praise him when he does well
Try to ignore his mistakes
Help him when he really needs help
Encourage his CURIOSITY
his IMAGINATION
his INDICZNDIHCE

Form#23=uvutline (book)
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