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The purpose of this paper is to present a new approach to the

resolution of value conflicts, with some preliminary results illustra-

ting this approach. We shall not attempt any:precise definition of the

phrase 'resolution of value conflicts'. Rather we shall clarify only

what a value conflict is. We restrict value conflict for the purposes

of this paper to a difference in value judgments. For examples of

£

value conflict in this sense, see Handout #1.

Our approach to the resolution of value conflicts is part of a .

more general research program on rational value analysis.

It might be

helpful to take a quick look at the background of this research program.

Several distinct points are relevant.

(1) We started several years

ago with the analysis of the logical aspects of teaching behavior, and

followed this with an analysis of the strategic aspects of teaching

behavior (Smith et. at., 1962, 1970; Smith et. al., 1967).

This work

in the analysis of the 1ovgica1 and strategic aspects of teaching behavior

gave our work a strong educational emphasis. (2) Within the work just

cited, we then focused on the evaluative aspects of discourse, and

laddress given to the Rocky Mountain Psychological Association, Denver,
May, 1971. Basically, the address was a "talking to" and explaining

the set of handouts. |
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(2)

(3)
(4)

(5)
(6)

()

Person A
The use of pesticides is inadvisable.

The supersonic transport is worthless.

The Mona Lisa is beautiful.

The internal combustion engine is
outmoded.

-

The author's argument is not fair.

. . \
The Crime Control Bill is reactionary.

The U.S. involvement in Viétnam is
immoral. :

Person B

The use of pesticides is necessary.

The supersonic transport is unde-
sirable.

] The Mona Lisa is not beautiful.

The internai combustion engine is
effective.

The author's argument is effective.

The Crime Control Bill is necessary.

The U.S. involvement in Vietnam is
good. '

Handout #1. Example of Value Conflict:

Conflicts in Value Judgments.




developed logical models of evaluation. First we developed a simple

value model (Meux, 1963, 1967) and then a general value model (Meux,
19703 Chadwick and Meux, 1971)., (3) At this point we were fortunate
in meeting James Chadwick, who at the time was a Social Studies teacher
in one of the local high schools in Salt Lake County. We worked to-
gether in developing a practical appraoch for formulating one's own

value Judgment on a controversial issue. This approach is described in

detail in Chadwick and Meux (1971). (4) Next we became more interested
in the psychological aspecté of v'alues, especially value analysis.

This was particularly important i.n attémpting to answer questions

about how the capabilities for rational value judgments can be developed.
(5) At this point we were asked to collaborate in the writing of one

of the'yearbooke for the National Council for the Social Studies, focus-

ing on value problems in the Social Studies. In this yearbook, which

will be published this September, we have four chapters, each focusing

on a different aspect of our overall conceptual framework. Chapter 1- ..

focuses on the objectives and rationale of value analysis, Chapter 2 on
t:éaching strategies for rational value judgments and the development of
capabilities for rational value judgments, Chapter 3 on practical pro-

cedures for value analysis (including that indicated above developed -

with Chadwick), and Chapter 4 on the resolution of vglue‘ conflicts.

(6) We now view our concei)tuai framework as having three general facets
which are investigated simultaneously. Handout #2 depicts this con-

ceptual framework. Let us now turn to a discussion of Handout f#2.

Handout #2 goes about here

|
|
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Generation of Implications

Tasgks . ___ Strategies

Procedures

Variety of
facts.
Objectives of

Developing
Particular
Developing

Particular:

I. Conceptual-Logical Facet (ffangout #3) .
Standards of a Rational VJ

well-confirmed, relevant

Acceptable value principle.

Value Analysis

vJ

capabilities for VJ
resolution of VC*
capabilities for resolu-

tion of VC .

Tasks Required in Value Analysis (ve)
Reducing differences in: interpre-
tation of the value question, pur-
ported facts assembled, assessed
truth of purported facts, relevance
of facts, tentative value judgments,

. testing the acceptabllity of value
principles.

Examples of Logical Principles
Analyze VC into logical components
Differentiate logical components
Reinterpret logical components
Appeal to epistemic rules

II. Empirical-Psychological Facet (Handout #4)

" The Course of Destructive Conflict

Principle: Minimize commitment

befare attempting to resolve conflict.
Productive Conflict

Principle: The moderator should per-

.. form an integrative function in
order to fdcilitate group decisions -
characterized by generosity to
members, resolution of fairness,
and exploration of areas of in-
tegrative rather than compromise
‘solutions.

Principle:. Solutions founded either
upon (a) afiy-of the unchallenged .
facts or (b) unchallenged inter- ~
pretations of facts, taken from the
problem situation, should be se-

" lected for consideration and evaluation.

Conditions Influencing the Course of Resolution

Prinmciple: Define conflict as a small
conflict rather than a large conflict.
(Issue control _
III. Procedural-Rule Facet (Handout :#5)
- Ways of Handling Complexity
. Organize facts by basic concerns,
positive or negative, general or
specific; rank facts by Amportance;
make subsidiary VJ for each concern.
Integration of Ways of Handling
Complexity: The Fact-Assembly Chart
Examples of - Procedural Principles
Identify sources of VC ~ N
Rank sources of VC by importance -

\
v

\

N

Organize sources of VC using Fact- . .A

Assembly Chart

-

¢ Value Ju&\gment. VG Value Conflict.

Handout #2. Conceptual Framework .
‘ for Research Program. . N
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) Analyses of Outcomes
Behavior Outcomes of Session . Tape Observation
During Session Tapes _Charts (Handouts {#/7-11) _ Pagsages Systems Interviews Other
1)
3
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[KC (Described atkreater length in 1971 Yearbook of the National Council for Social B
e ‘Studies: - Valuké Education:’ Rationale,, Strategiee, and Procedures. In press. ) ‘
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Along the left-hand side of the handout are the three facets of

the conceptual framework: conceptualflogical, empirical-psychological,
and procedural-rule. Across the top of the handout is the time dime:.-
sion with three factors: before a conflict resolution session, during
a conflict resolution session, and after a conflict resolution session.
(Actually, of course, there may be more than one conflict resolution
session)., The following four handouts (#3 - #6) elaborate the various
parts of this conceptual framework
Conceptual—Logical Facet of the Conceptual Framework
Handout #3 elaborates upon the conceptual-logical facet of the

conceptual f rameworlﬁ

Handout #3 goes about here

\ I

Standards, First are the standards of a rational value judgment,
which are éhe core of our whole conceptual framewox"k at present, Three
thipgs are importent about these standards. (1) The standards are a
miqimal and reasooable set. These may be 1illustrated as follows.A

l., The purported facts supporting the judgment must be true or

well confirmed, .

2, The facts nust be genui.n'ely relevant, i.e., they must actually

have valence for the oet\'s‘ol'ii“making‘ the judgment,

3.. Other things being equal, the greater the range of relevant

facts taken into account in making the judgment. the more

adequate the judgment is likely to be.

. 4. The value principle implied by the judgment to'gether with the

facts must be acceptable to the person making. the j‘qument.
\ ‘ N
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»
i
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The first standard follows from the fact that value judgments are

to a degree based on factual consideratione. If someone is wrong about
the facts, hi:s judgment based on the facts may also be wrong. Suppose
gomeone ju:iges that capital punishment is a good thing on the grounds
that it deters serious crime, If aﬁ a matter of fact capital punish-
ment does not act as a deterrent, the evaluator has made a poor judgment,
1f the factual mistake were j:oint:ed out to the evaluator he would have
to reconsider and perhaps change his judgment. |
The second standard follows from the fact that a value judgment:

1s based in part on certain of the evaluator's attitudes toward facts
about the value object. If an evaluator misrepruents his attitudes o
towards the facts, espacially to himself, he is liable t:o make a judg- z
ment he could not accept or defend were he to become aware of the mis- '
representation, Thus his judgment is not as rational as it could be.
Suppose someone were to Judﬁe that his local newcfuper was an o;tcallqnt
newspaper, and &};'en questioned as to the basis for his judgment‘ replies

that it sivn éomplet:e coverage of local new events, When faced expli-

citly with this crit:arion--namely. that newspapers vwhich give complete

coverage of local news events are excellent--he realizes that this g
criterion is not one to which he attaches much importance. He may then
chuiéo his value judgrent about t:hp local newspaper, especially if he
‘!i_.nd‘l no other relevant £ihlct:l to support his original value judgment.
The third standard is implied by the dependence of vai_uo judgments
on facts. Suppose someone were to judge that building freeways into |
'.c:l.t:iu is a good thing because freeways move persons \and goods into

and out of the city faster and with fewer chances of accidents occurring.



Standards of a Rational Value Judgment

1.
2.

3.

4.

The purported facts supporting the value judgment must be well confirmed.
The facts must be genuinely relevant, i.e., they must actually have
valence for the person making the value judgment.

Other things being equal, the greater the range of relevant facts

taken into account in making the value judgment, the more adequate

the value judgment is likely to be.

The value principl€ implied by the value judgment together with the
facts must be acteptable to the person making the value judgment.

Objectives of Value Analysis '

1.

Tasks

Particular Value Judgment: Helping students make the most rational
value judgment they can make about the value object under consideration.
Capabilities for Value Judgments: Helping students develop the capa-
bilities and dispositioris required for making rational value judgments.
Particular Resolution of Value Conflict: Helping students to achieve
a rational resolution of a particular value conflict between themselves
and other members of a group.’ ' _ :
Capabilities for Resolution of Value Conflicts: Helping students de-
velop the capab lities and dispositions required for the rational
resolution of value conflict between themselves and other members of

a group.

Required in Value Analysis
For Value Judgments For Resolution of Value Conflicts
(Objectives 1 and 2) (Objectives 3 and 4)
Identifying and clarifying ‘the 1. Reducing differences in the inter-
value question . pretation of the value question .
Assembling purported facts 2. Reducing differences in the pur-
ported facts assembled ‘
Assessing the truth of purported 3. Reducing differences in the assessed
facts . " truth of purported facts

Clarifying the relevance of facts 4. Reducing differences in the rele-
vance of facts

Arriving at a tentative value 5. Reducing differences  in:the
judgment tentative value judgments
Testing the value principles 6. Reducing differences in testing
implied by the value judgment the acceptability of value

and facts ' principles

Examples of "Logical" Principles for Resolution of Value Conflicts

1.

2.
3.

4.

Analyze value conflict into its logical components.

(The six tasks for olLjectives 3 and 4 above are one way of doing this.)
Differentiate logical components of the value analysis to reduce differences.
Reinterpret value objects, criteria, principles, and situations to

reduce differences. .

Appeal to epistemic rules wherever relevant. :

(This includes rules of evidence and scientific method, definitional

rules, rules of testimony, etc.)

i/

Handout #3. Conceptual-Logical Facet of Conceptual\Framework
/ L]




He does not take into account the facts that building freeways increases

congestion and air pollution in the cities. If these additional facts
were pointed out to the evaluator he very well might change his original
judgment. Again, this indicates that his original judément was not as
rational as it might have been. |

The fourth standard of rationality derives from the fact that one
cannot accept a value judgment and reject the value principle implied
by it together with the facts without involving himself in a logical
contradiction. Suppose a person's value\judgment is 'The New Yerk Times
is exceilent.' He baees this value judgment on five facts. Three facts
have positive valence’for him: the N.Y. Times has more coverage of
events than any other paper, has experienced reporters, and receives
great diversity of opinion from which to select atoriee. Two facts have
negative valence for him: the N.Y. Times does not present the most
radical views, and it takes a long time to read. The person's value
principle, then, may be stated as follows: 'Any newspaper which has
more coverage of events than any other paner, has experienced reporters,
and receives great diveraity of opinion from which to gelect stories is
excellent even though it does not present the most radical views and
takes a long time to read.f

(2) There.ia gometimes a misunderstanding of the concept of rational
gso as to equate it with the concept of logical, factual, or nonpersonal.
Although Standarda 1 and 3 do refer to factual or nonpersonal matters,
Standards 2 and 4 emphasize the role of the person himself in the value
analyaia, since they emphaaize relevance of the facts to the person

(Standard 2) and the acceptability of the value principle to the person

(Standard 4). RS
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(3) A value judgment is judged as ratjonal on the basis of the

process or procedure by which it was obtained, and not just on the

L3

basis’ of characteristics of the product,A i.e. the value judgment. .

Objectives. We have emphasized mostly Objectives l and 3, i.e.

‘those objectives concerned _with particular value objects. We feel

that this is especially 'important, since we have to get clear on the

kinds of things that go on in a value analysis before we can proceed

in a sound way on the development of capabilities for value analysis.
(We are now, however, about to start on a project for the development '
cf capabilities for value analysis, i.e. Objectives 2 and 4 )

Tasks in value analysis. These tasks, whethet for Objectives 1
and 3 or _for 2 and 4, are logically required to achieve the gtandarde
of a rational value judgment. It is especially- important‘to note that
the first three tasks are mainly "non-personal" in that they require
behavior relevant to epistemic or lvogical rules, on which there can'be
a very high level of intersubjective _agreement. The importance of this
point is that many people feel that values are a completely personall

matter and there is no connection with facts (Objectives 1 and 2). A

‘. parallel poin't with respect to conflict resolution is that many people

feel that value conflicts are completely subjective and personal, with
no chance of reducing conflict by non—personal means.
Empirical—Psychological Facets of the Conceptual Framework
(Handout #4)

The column to the left in Handout {4 parallels the kinds of

Handout #4 goes about here

_10
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_pseychological factors in liandout #2. This organization of peychological
factors is that used by Deutsch (1969). Under each kind of psychological
factor is at least one principle. The princip}is\stated in terms of a
recommendation for action, or a general guide to behavior. ‘Each factor
is the source of some implication, and is one fruitful way tq examine
the generation of funplications from psychological findings, generaliza—
tions, theoretical principles, etc. "Each psychological principle can be
examined with respect to its implications for the tasks-in resolving_ o
value conflicts, the implications for strategies of conflict resolution,
or the Mplica’tions for the procedures of conflict resolution.

In this paper we examine only one impli.cation of each psychological
principle.'

| (Discussion of principles 'in Handout #4.)

Procedural—Rule Facet of ‘the Conceptual Framework
(Handout #5)

Although in one sense the procedures and rules are derived from or
are implications from the first two facets of the conceptual. framework,
we felt it was important to distinguish a procedural-rule facet from
the other two facets, for thre‘e re'asons': (1) A separate facet ‘helps
'.emphasize the teaching aspects of our general research program, empha-'
sizing that teaching is not just a matter of combining logic and psychology.
(This involves viewing teaching as rule—guided behavior. See Smith, Meux,
et, als, l967). (2) A separate facet emphasizes that we. have had experience
with 'some of these procedures (we ‘have had the most experience with proce—
dures for achieving Objective 1, namely the Extended Procedure in Chapter 3

-of the yearbook mentioned above) . (3)A separate facet emphasizes that these

RIRE Rk sin ¥ ke, B 0l



yearbook mentioned above). (3) A separave facet emphasizes that these

procedures can function independently of the other two facets in gen-
erating strategies and procedures for resolving value conflicts.

The ways of handling complexity in Handout #5 are mainly for reducing

Handout {5 goes about here

the confusion and difficulties encountered by the person when he 1is
_attempting to formulate his own talue judgment on a controversial issue-
or in resolving conflict with another person. The Fact-Assembly Chart
is an integration of the five suggested ways of handling complexity, and
is an intermediate step between procedural rules and strategies or pro-
cedures for resolving value conflicts.

Strategies and Ten-Step Procedure in the Conceptual Framework

/l . (Handout #6)

These strategies and procedures are the results of generating and
integrating implications. A strategy or procedure is .what is actually
use\c\l to guide the behavior in conflict resolution sessions. This hand-
out bfinishes the elaboratio‘n of the "Before" part of the conceptual
framework in Handout #2. . | |

Illustration of a Conflict Resolution Session

We now. turn to that part of the conceptual framework concerned with

what happens during the conflict resolution session. We assume that the

session is guided by some strategy or procedure generated. Once it has .

been choosen ‘and the topic and participants selected the conflict re-

solution session can begin.




Ways of Handling Complexity
1. Organize facts as they are collected by basic concerns. (social,
economic, moral, etc.) . . .
2. Separate facts according to. whether they support a posiitive or a
negative value judgment.
3. Subsume specific facts under more general facts for which they pro—

vide evidence. :
4. Rank assembled facts with respect to their importance to the value

judgment. _ .
5. Make subsidiary value judgments, i.e. arrive at a value judgment of ) » \
the value object for each separate basic concern (social, economic, ' W

moral, etc.)

Integration of Ways of Handling Complexity: The Fact-Assembly Chart
The above ways of handling complexity can be integrated into what we
call the Fact—Assembly Chart: .

Negative Positive -~ Subsidiary |
General Specific General Specific Value Judgments
A
: _ B
Basic
Concerns

Examples of Procedural Principles for Resolution of Value Conflicts
1. Identify the sources of value conflict.
(These may be identified in logical, psychological, historical, etc: -
terms) : . n
2. Rank the sources of value conflict with respect to their importance.
3. Organize the sources of conflict using the Fact—Assembly Chart.
(In each of these three principles, the persons may work separately or
jointly.) o

Handout #5. Procedural-Rule Facet of Conceptual Framework.




Strategy: General rule to guide behavior at choice points.
Procedure: Set of specific steps to follow in sequence.

I. Strategies Specified in Terms of Facets of Conceptual Framework
Conceptual-Logical: Proceed through tasks in order 1-6 (either on original
value object (#1) or on alternative value object).
Empirical-Psychological: Reduce threats and pressure while focusing on the
important ideas by the use of some problem-solving procedure.
Procedural-Rule: Attempt resolution on original value object, using all
ways of handling complexity. (#2) ' '

II. Strategies Specified in Terms of Procedural Dimensions
A. Procedural Dimensions '

Structure: (1) Use of organizational devices which involve no speci-
fication of temporal sequence such as the Fact—-Assembly Chart,
and the Value-Action Grid. (2) Extent to which behavior is

- guided by rules specifying temporal sequence.

Production of alternative value object: Extent to which alternative
value objects are sought to resolve the value conflict.

Rigor: Extent to which logical standards are achieved for each task.

Extensiveness: Extent to which experiepce is extended past that with
which the resolution is entered.

B. Examples of Strategies _ ' , Lo Hi
Structure: . (1) Compare Fact-Assemb. rts on original Str X
' value object and red differences. Pr X

po \ Rig X
A Ext X
(2) Fill in Value-Action'Grid (Dissertation) Str X
_— . Pr . X
Actions (VOs) Rig X
. 1 . 2 e e & Ext_ X
V:.lues A
(Concerns) B
Production: (1) Attempt maximum resolution on original Str . X
: " value object before moving to an alter- Pr X ,
native value object. (#1, #2) ' Rig X
- ' Ext X
(2) Attempt only enough resolution on origi~- Stt X
nal value object to identify differences Pr X
crucial to resolutivn on alternative value Rig X
object. (#3) _ . Ext X

Rigor: Perform every task rigorously.
Extensiveness: Perform every task rigorously.

III. Ten-Step Procedure o Lo o Handout - « <°:
: 1. Record initial value judgments iy ' - 8 .
2. Comparing and modifying positive and negative statements . 8
3. Ranking the modified positive and negative statements 8
4. Identifying important sources of conflict . a 9
5. Comparing and modifying evidence cards for most important 10

sources of conflict

6. ' Ranking modified list of positive and negative statements .

7. Comparing and modifying value principles S e 11

8. Comparing tests for modified value principles T
9. Revising value principles : 3 R : 11 -~
10. Comparing final value judgments N

.

Handout #6. Strategies and Ten-Step Procedure.




-

n

-1 1dd . Jo onb. 303fq0 mﬁdmb Y} Y3 TM
‘raeyy Lrquessy-qoey Jo oTduwexy °/ 3Inopuey

1

supuny jo sersdojne

snoxoe3uep
.~ 4rgzqoxy

dutqeajop P

i

UT STaAaT Iag Y9Iy .
sIojeIndax pRe . .

PL ™ Jo syaed

) \
OmIOY xaS Je[TUTS wWSTTOqeq oW SUOULIOY | I9YIO PUE wyemeg

BY STEUEW B SPITY -XO8 305JJe Leuw Iaaq

"WT doudgzadxy

89TWAUS 320U Yoawosea Mey

Teanjeu 3utonpoajuy 8T0I3u060
- 81038uUT soATjeuraqTe | PI2TT®TOads euaoy

03 jueysTsal squelg oTqeETI=AT sey Ildaq spoyjsu
59-096T PTOJO00T | SuTjeytew Jeprey
Luew paseasour S o Euowﬁﬁon
WIoMTTOq TTIN 0% ; S®0}TnOsou °garyy

eTaeTeu spedquod Iqgq

;o :
‘PULF O} £f47m
~ue3ur sgouw asxrnb
-9J pu® 8J0W 3500
SseAT}eUISLTE 8,1ad
$309sUt Jo aduea

PEOIqQ =.STITH JQd |-

Bpadu as0p ‘gexa] uy s}ossut | 1y3tTuns pue w
- T3I8S | U96T 01 G961 woag LIt 03 Jsmod ur -“geqogotw ‘asgem £q : _ ' /
List1y. pordray uolpo0 uo °8l 3Bursesaosp sT I(qQ & uMOpH{eaaq S}STSey JUS}sTSI8U ST LGA > TeoTjomIg
! 0I3uo0d Jo i
©AT3083Ja ; spoyq.au mwwpw:hmpwu %
pue Tnyasn ' #309SUT TTTH 0% LTasuioy ueyy uey3 sse $3200 JqQ /
8S9T UMY |yomod Sutseagosm eag exo $3800 &QQW }osaew 23aeT ® sey 3qQ N O TWouooy
- sq89d up sosus . .\
-1®q PU® STOJIJUOD ; /
Teanjeu sfoxgsap’ - Py
grdosa jo ganssyg aa@ |
f4987 ur wdd gg-g 0 )
193eM 20BgIns pue M .
UT®BI UT SYJUOTTTTLIY .
YSTJ uo Surpesy “
*] 813 Jo enssTy N
M3eg ur wdd )47 ¢
1aoAuT Hieo naTy : '
JO YsaTy utr wdd g-¢ IaQ °3usouod 363 +
597 2149919 AUT uTego pooy syq Jo
futy uwr wdd T7°0 . »we syy 9e sydoad
ronan | gy s 3 erme e o _
ATUSTH | fpnqs ueSTYO Y oxeq _mmpanﬁﬂmoﬁoo 2105 _hMOHoom.
. T | -
sjwuspnp antey oTJroedg | T=I5uagn 9TJToadg Teaauay —  SuIs0u0)
AsztRTSqng FALL YOI . JATLISOd . . oTseqg

1aa Jo asn :396fqq ong

A

oA A e

16




‘tions as follows:

At this point we have conducted gseveral sessions. Each of these
conflict resolution sessionwstarfed with a genuine conflict in value\
judgment between two persons-—-the conflict was assessed /informally, but
did turn out to be genuine. : ,There was no attempt to determine ahead
of time whether or to what extent there were value conflicts in criteria
or .valu’e : principles .

In resolutions #1 and #2, we had the participants gather facts and
write criteria for them. In resolution #3, facts were gathered but no
criteria written, In resolution #4 no facts or criteria were brought
to the session‘. A blackboard was used. to record important points, such
as facts, criteria, and value principles. The sessions ranged from two to
four hours. The longest, when transcribed was about 80 double-spaced pages.

The 10-step procedure we discuss here {1lustrates only one out of a

great variety' of pr_ocedures that can be generated.. This procedure was

_ used in resolution #2. The 10 steps are'listed at the bottom of Handout

{##6. Handouts #8 - 11 are actual results from some of the gsteps in one

use of the proéedure on the topic of liberalization of abortion laws.

)
(At .hiz point, we just went through the. Handouts #8 - 11.)

Outcomes of Conflict
Resolution Sessions

We have already gseen some of the results of a conflict resolu\t-ion

in Handouts #8 - 11. .We now present gome other preliminary results, -

mostly at a rather informal but suggestive level
I, Strategies L )

We can describe the strategies for the first three conflict resolu- -

N, ) °

RN

19




E

e ’ , ' // ) \ e : V- . : . v .
\\..! P . / = - J— - - - —
TS e R N
...... - —_ , . .
\\\ . Eo\ . -SBupuUEY PUE ; . ‘
\\\. sjuaws3els aATIeS8aN\pue 3ATITSOd o
- mwﬂwﬂvoz pue TEBFITU .mucmawv:h \M\ - : _ ) \\\ ’
\\\ . s , onfep TEBTITUI - :E PU® ‘f1 sdeag g} Inopuey e
\\ BN N
/ .¢ doas ur Supuesy - C¥
’ -UoISsSnosEp 21033q 3urjued TeTITUL - HM
u\\ +z de3g Sutanp uorlaTAP $93BOTPUT INO PISSOID PIOH L
W ) \ -z do3g utr peppe Seseayd 10 SJUSWIIEIS - gupurTaapun 49 ]
| / _ : : | o
_ y o *suoljioqe p
\ - TeSaTIT Jo dSTEdIq 1ood : s
N\ g 9 ' G Jsutede UOTJBUTWIADSTP ON 7
/ : .
g1 / g , . -31doad - ,,
* 28euep wﬁw 03 /eTqeuoTio=2lqo -s19yjom Tnzjuasal|’
Teo130T0YdASd ou ATTeUOT]TpPEI] PpUB . £q pasTea UapTTU> 3O .
Vi Sosneo o5 1ad uorlaoqy |/ ATTeanaTno ST .UOTII0QV f c y uorjiodoad sonpal PINOM aD
-Sioyjom [njaudsal Aq _ - S9Ta3UNOD
posTeal 3uraq UAIPTIYD -Teor8oTouydal ueyl L ‘ padoTaaepaapun Uuf
jo uotjiodoad a3yl TeUOTIBATIOW 210U ST - 28ewep HmwﬂmOHoso%wm oul| ATITETO2dse ‘ueTd 9ATS .
g sonpea plnom uoTiioqy | Toajuod jo werqoad aylL, ¢ € c ¢ sosnes 9s 1ad uoI3I0qy |am£mumaou ® Jo1s0) ‘¢ €
. -uogaeado | ‘yaarq| |
a3jes pue pajedTTdmod . -o1doad —-pPITYD Tewlou B Se SNO -1 3uswelEelsS UBY]
) —un A738urseaaour ue Lueuw 03 91qe3dadoeUn ~198uep Se jou ST ‘powmioy Suosea1 19Yyio 103
Z ¢ Surwodaq ST UoT310QV. Arieaow ST uoTlaoqy ¢ ¢ z ¢z -aod Lyaedoad ‘uoTiIoqy suotrjoafqo Teamathd ¢ T
*a7doad -~ : | “Buteq uewny
Jo wumndwm 28aeT -sup8aq Buraq - -pe3odadxe 2aq ® BUFY3lomwos TTed )
o3 OHnmwuooom 1013 ueuny e FET PITTEO ~- . 9STMI9Y30 pLnom 1EYM [0] UTS3q 9M usym 1940
—~uod uorydeduod-3sod ‘sey A39T00S JByA siaqunu IsWioJ puokaq AsiaA013U0D 0] NP PR
I T ATuo aya ST uorilaoqy usym Mouwy ou op @M T T T T sY3a1q 90Npal1 PTNOM suotrloafqo snof8f@d T 1
. . P . . . =
¢y N FATLISOd fatovoun Ty Gaf|%y o IATLIISOd gATIVOEN ¥ ¥
m *37qe1rsapun ST uoT3ioqe JO UOTIBZEI[BISQTT :fA TETITUI +a7qearsap ATu8Ty ST, UOTIIOQE® 3O cowumNﬂHmumpﬂu ;mw>.ammuHaH
\ e . TANVL ALIEN op
. o : > —YH
¢ > Km

T oY



— L
\\
\\\ .
S/ . *3IOTT3F
\ - =uon 9onpoigd 03 AT T ISOW Sjusu .
\\\ —93e31S JO UOFIEOTITIUGPI 4 doIs 64 INOPUBH
ya . . < .
> \\
m\. ’ . ) uwWH s,uosiad STyl UT pepniour jou ST uﬁmﬁtu¢um t 0
_ o _ " juoweiels 9arje8au payuea - dor I -
M . 7 . qJuome3els 2aT3Fsod posuex doy : + 49X
m y\\ . S L .w sur8aq Suteq uewny e poTTEY
.ﬁ , 3uteq ueuny, w193 Y3 sey £39T208 JBUYM USYM MOW] JOU Op 3M -

j0 Sutuesum 9yl 3Jwoqe £SI9A013
—uo0D ST 91943 YOIym 1noqe a8uel
9yl uT ST UYITYA 9JTT Sutfo13S9p

R

SoAaTOAUT T310qB vﬂmﬂﬁmumpﬂq . Suteq ueuny e 3uTYlaWOS
: \\\\ o I7ed 03 ur8eq 9M USYM 19A0 ASIOA :
ya : A N -017u0d 03 anp SuoTldalfqo snoTBTTaY 0
e .&\\\ . *
mﬁawwm\wO siaoqunu adi1eT . . atdoad 30
07 o1qe3ddooe T0I3UOD uot3dad szoqunu 981eT 03 27qe3dadde TOIIUOD ‘.
\\\laOUmeom ATuo. @ay3z ST uOT3IAOQY uotjdeouoo-3sod Afuo 2yl ST uoTlroqy . +
P . . e )
) Ioqunu Iawip3 puokaq SYlarq
paia1ad 2onpai1 vﬂdos\wwfuuoam pPoZTTBI9qT ] , ) .
QuoN . - @uoN S , | +
s ) ;
u29q 2aBY pPINOM 3T /! b
jeym puokeoq AT3uedTITuldrs 938l 7 :
y1atq poioadxa 2onpax PINOM : o QuoN , - +
0 - -
(¢ deoas 30 pue 1e) . € da3s 3jo 3iels 3e) . 3/ue It -
uameﬂ\ﬁw POTITPOR jusmelel§ TeTITUI , S

\\\

Y

L : C LI

O

A 701 providod by eric [

.fE




[P P L

39113

-uo) aonpoag 03 AT9IT ISOR sjusu
-33e3S 103 BTI2ITI) PATITPOH PUE

‘eri93Tapy TBTITUL ‘SIdBI 36 da3as

*0T# INOPUBH ™\

TeoTyaIa - _ )
-un st ,8ureq uewny, 3O sut 1eoTy3aun ST sur8aq sutr3aq 2311 uew )
~upaw a3yl Inoqe ASI2A0IJUOD 23T ueWNY USYM MOUY 3, UOP .-n Uaym mouy 3, uop = -
ST 219yl YoTym 3jnoqe a8uea ~ am 3Byl 3I0B3F U3 Junoooe’ eyl 3I0°BF 3yl JUNOIOE
ay3 uT 93IT sKoalsap YoTuA 0ojuT 3Bl JOU SI0Pp YOITYA . 03juT 23e] jJOU SIOP
aanpadoad Toajuod Yiarq Auy mMSﬁmuoum To13ued Y3aarq Luy. uoTjioqe pazFieiaqril jauer
L - o Te°
__=Ty3aun sT suor3oafqo Tean3, suot3o2fqo -Tean3ITN2
-Tno pue snoT3TT2a Ssey YoTym ﬁﬁw snoT8IT21 sey .
auwes aanpadoad Toajuod Yiarq Auy uoT3jioqe pazITelaqrl Jauel MWW
- aTqrSeey : . \ )
ssa st suorioalqo Teamy suot3dafqo Tean3iTnd jauel -
~-Ino pue snOT3TT21 sey YoTuAm pue SnoTI3TT21 Sey pue y;
aues aanpaocoad Toajuod Yiarq Auy uotiioqe pazITeIaqT] yatay
mapﬂmmmm_mﬂ atdoad 30 a1doad jyo sasqunu )
saaqunu.331ey 03 a1qeaidaode 981e1 03 a1qeadaooe ST - :
auwes T0a13u0d uot3zdeouoo-3sod Auy uor3ioqe pazITeI3qTl * jauel
) 9Tqe1Tsap ST . aq <
. 9ATIOOFIO 9ATIO093I° pue .Hmcowumu pue pInos 1T Jeym puokaq
ST, 9381 Y3aTq S20npal1 By Hmow5um .humuasﬁo>.mﬂ yotys - @3ea y3a1Fq sSaonpai e
mumvmuoum‘ﬁouuaou yaatq Auy aanpacoad Toajuod Yiarq Auy uoT3jioqe pazITeaaqrl BERE)|
(S da3is 3Jo pU® 2I®) (c doag 3o 11e3s ie) 4 d23S Uut uosaad

UOTI93TID PITITPOR

UOTIDITAD TEBTITUI

po13TIUaPI 3I0Ed -

IC

Aruitoxt provided by Eic:

-k



Lt

P L sl astn I SE N

..
oo

T . © Teratur Suraeduwo)

B *3auel pue Y3ITay
jo soTdTouTig SnTeA POTITPON Pu®
:6 pue /. sdeag

"11# 3Inopuey

<o1doad 3o sasq

. =unu 331ef o4 s1qe3idadoe aq Lem pue
mﬁnammmm %HamuawOHoccumu ST 3T yS8nouya
UaAa 9[qeITSopun A[owWealxs ST sweid
-oad TeuOT3EONPS UBY3] TOIJUOD uoTIeY
-ndod 103 2AT3D0933° 210w ATIUBDTITUBTS
2q 03 umoys usaq jou sey pue ‘MBI 3FO
suot3draosep °S°Q’7T SuTd3qOSTP SaATOA
-~uT 3BY3 =2anpedoad Toajuod Yyiarq Luy

+a1doad jJo sasqunu a3aey 03
mﬁnmu&wwum 2q Aew pue °T7qISe93F
ATTeoT80TOUYD93 ST 3T Y2noyl
uaA? @Tqearseopun sT smeadoad
TEUOTIEONPS UBY3 TOIJUOD UOTIBTN
~dod 103 9AT3I093F° 210w ATIUBITJI
~Tu81s @q 03 umoys usaq Jou Sey
pue ‘£sasA013u0d gH Y3 S9ATOAUT
eyl sanpedoad Toajuod Y3iarq Auy

*31doad 3o saaqunu

o81eT 031 =1qeadeoor oq Aem pue =19
lﬂwmmm ATTeoT80T0UYD23 ST 3T y3noys
usAd oTqeirsapun sT suoTe sueadoad
teuot3zEONpe ueYyl Toajuod uorjzerndod,
103 9AT3ID9IJ° 210w AT3ueoTITUBTS 2q

03 UMOYS usaq jou SeY pue TeoTyiaun|

ST 3ey3l =2anpedoad Toajuod yjzarq Auy

*a8euwep TeOT30T

- -oyoLsd smos asned Kew 3T pue ‘S3aTI
-Tssaoau 19yjo Jo Ajruey ay3 Suraradep
Jo juaixe 3ayj o3l jou Inq ‘A73Is0d € YN
aq Aew 3T ‘Suraq uewny ® SUTYIaWOS
ITe® 03 Wr8aq 03 usym I9A0 SuoT3ldafl

yS8noyy usad 2TqBITSIP %stac ST ‘a93el
uaje3l SBuraq woiJ soansesw £123UNTOA

pue “y3larq pIIYO TewWIou uBYl ISJES

‘ST ‘@q 9STMaaY3lo PTnoM L9yl 3Jeya
puofeq Sy3zirq sonpai prnom ‘Axejun
-I0A ST ‘uOoT3B3jouUUOD 2df3-19T3TH ou
sey yotym weiload foajuod y3iarq Luy

~qo TEBIN]TND 'pue SNOTI3TT31 318 TIYIF’

~uT ‘OT3ISEIp 2I0W IBY3IO0 JudAdad ystu-

*28ueyo oN

o >

: *saTajunod padoTaaap

-—3lapun Ut ATTeroodsa £13s00 L1sA 3q

“Kew 3T ySnoyy usas pue Zuraq uruny e
gutyjsmos SuTTTeEO ur8aq 03 uUsaYM ISA0
As13A013u0D 03 °9np suorldafqo Teany
-Tnd pue snoF8TT9x =2iae 219yl y3noyl

uons a7qearsap ATySty st 93ewmep|

Teo180TOYo24sd ou asned pTnom pue
‘Y3zJTQPITIYD Tewaou ueyl Iajes ST

‘aq pynoM SSTMILY3O Aay3a 3eym puodhaq
w:uuﬂn aonpaa pynom ‘Laejunyoa

ST ¢suoTrjejouuod adL3-19T3TH ou

sey YyoTum Emuwou& T013u0o yiarq Luy

(6 deas woaz)
oTdyoutrad onfeA TBUTI

) (L ds3s woaj3)
a1droutrad enTeA PSTITPOR

.AGOﬂmw:umﬂn a10394)
aT1droutrad onTeA TEFITUI

jouep

RERE)'

IC

£
x
iz
H
m .

E




C.R. f1: "Proceed through tasks in order 1-6."

C.R. #2: "Attempt maximum resolution on original value object before

moving to alternative value objects."

C.R. #3: "Attempt only enough resolution on original value object to -

identify differences crucial to resolution on alternatiue value
.. _objects."

The main outcomes\o£ &inglstra‘feﬂg.i'ee-:-rather than specif ic'proce- |
dures--aeemed to be a constant feeling of meandering around a great ’deal,
difficulty in sticking to the point, that it was too unstructured. This
feeling did not arise with very short segments of the session. - Another
outcome was, that it was very difficulty for the moderator to guide the
- discussion with only the general strategy for e§plicit guidance.,

II. Procedure; _ | |

Conflict reso1ution #2 was the only session’ in which a specif.ic, '
step-by-s._ep procedure was used, There were two main outcomes here:
one was thatlthe pr';t.icipants felt that it was too long, and were frue—l
trated after seeing all the materi_al not cowered; the other was that it
was 'qu'ite valuable to have a structured session.

III." Conceptual-Logical Facet of the Conceptual‘ Framework

In addition to examining outcomes in terms of strategies - and oro—
cedurea, outcomes can be examined in terms of the facet of the conceptual
framework. ' | ' ‘ .

In the conceptual—logical facet, the outcomes during the execution

of taeks 4 and 6 were especially interesting.

o

a
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Task 4. __Redﬁcing Differences in the Relevance of Facts. This task
involves examining important facts in order to reduce differences in their
relevance. We had several examples of reducing differences in relevance,
each in a somewhat different way.

'l'he first fact examined was that -more.people would receive public
assistance under the plan. Keith'a criterion was 'Any plan in vhich more
people receive publie ‘assistance under the plan is desirable,' Ter\r'y's
criterion was 'Any GMYI plan in which more peo}ple receive public assist-
ance is burdensome to the taxpayer.' These criteria clearly show that
the fact initially had positive valence for Keith and negative valence
for Terry .However, after some ciiscussic;n of the two criteria, it turned
out that Keith's criterion did not have much weight since it really
doesn't say much, e.g. about how much public assistance the additional
people are ge‘tting under- the plan. Terry pointed out after examining

his criterion that it didn't make explicit that there may be more people

but they could each‘ be getting less money. Both agreed, then that their
Icriteria did jnot take enough circt.i:n;;tances into account. Thus, with essen-
tially the same fact, Keith and Ten'ry"had conflicting criteria,. but.re-
duced this ‘difference by agree_ing that the criteria were not specific
enough and so had little relevance for them.

We next examined the relevance of Keith' .s most important positive
~fact, that the Schwartz plan would bring 34 million people up to a non~

poverty standard with the criterion 'Any program which. would raise 34

million people to nonpoverty levels as set forth by the Council of Economic

Advisors is desirable.' During the discussion of this_criterion, Terry
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inadvertently introduced another fact which touched on his basic economic
concern. The moderator comments illustrate how this might be handled:

K: Anytime all of a formerly poor people can be brought to a
nonpoverty level by a program, the program is desirable.

M: OK, so that makes that relevant, very relevant. For you
(Terry), that's not relevant.

T: V{ell, I know what that does. That causes inflation.

M: Wait a minute. Let's look at the criterion, not the re-
sults. In the first step you just look at the criterion,
and not the result of instituting the plan. Because
that's a different fact. What you're doing is bringing
in another fact, that the Schwartz plan would result in
inflation. That's a separate fact.

£ e

T: OK, the way that's set up there is...it's significant for
me.

Thus, Terry, after seeing that tflis was a separate fact about a program.
and that t_his criterion was to be judged by itself, agreed with the cri-
terion since it; éxpressed his moral concern about the poor. Thus, the
initial disagreement about the criterion was reduced by eliminating an
oversight, nan;ely bringing in another fact which touched on the economic
concern. | |
The examination of Keith's criterion, described in the previous

paragraph, revealed the ‘comple.xity ofslthe concerns and how the overall:
decision involved balancing the coﬁcerns :‘ |

M: A person could hold strictly to the economic picture and

say, "Well, I'm sorry, that's not desirable." It's just

irrelevant for him, because it doesn't talk about economics.
But, this is relevant for you.

T: In the whole decision making process, it most certaihly is.

M: But see, that would make a difference in where you take it
from here. E

.T: It would be easier 1f it w‘ereh't,..

?
T

R R

N RIYT
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M: Well, it's a matter of balancing concerns, rather than just
looking at one concern.

T: Yeah.

M: So if you could find a program which would achieve both this
kind of thing, raising the standard and satisfying your eco-
nomic concern, you would look at that. Whereas, and you
might give way a 1ittle bit on the economic picture because -
you are concerned with this. But a person who is just con-
cerned with economic, would not give way. He would continue
to look only at the economic.

Finally, the moderator pointed out that the testing of criteria shows -

the differences in concerns: ‘ .

M: This writing of criteria is a good way to test the differences
in concern between the two persons. Because when you start
asking why do you have the difference in the relevance, the
reason is your different concerns. It gtarts coming out
pretty clearly. '

Tagk 6. Reducing Differences in. the Acceptability of Value Principles.
To reduce: differences in acceptability of value pr.inciples, Keith and
Terry first stated their~v.alue' principles. These were written on the
board to focus dispussion better:

K: Any GMYI which brings 34.1 million people to nonpoverty:
status without nullifying the gain is desirable even though
it may result in work disincentive and a rise in prices
for nonpoverty 1evels of income, and even though it p'ro—
bably will have much opposition in Congress.

T: Any GMYI that increases the federal budget from four to
geven billion dollars over present proposed budget and
adds more people to tax supported programs and duplicates
benefits is undesirable even though it sets national stan-
dards for welfare payments and brings a significant number
of lower-level income families to nonpoverty level.

Role Exchange Test. After re_cordiﬁg the two value principles on the

board, Keiti'x tested his principie as follows: '

“The new person would be a persom, who say, like in New Jersey,
who might get less money with this plan, They've been given

a minimum of $3,000, but with this plan they might get cut out
of other public agsistance and therefore bring level down..."

T R i it
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Keith's reaction to being in the role of this kind of person was as follows:
K: My immediate feeling was one"of outrage, and as I began to
visualize more completely a paradigm of the affected per—
son other feeling followed in short order. I felt hostility
toward the government and then frustration as I realized
I couldn't "fight city hall". Finally, this frustration
turned to depression as I contemplated the advantages. I
would lose under the new plan and how this would affect my
family's life.
Keith also noted that this was the first thing that occurred to him.” He
had listed this as one of his negative'/facts, i.e. that some people now
getting public assistance would be dfopped if the Schwartz plan were
instituted, but did not have this fact represented in the "even though"
part of his value principle, the part that has the negztive aspects.
Although this role exchange wés somewhat disturbing, it was not clear
how to reformulate the value principle to take care of the difficulty.
Terry's first role exchange was with people in the middle-income level:
T: Let's talk about the people who are in the middle incomes
because there are more of those and the more of those are
adyersely affected. '
'T.erry's reaction to being in the role of this kind of person was as follows:
T: I actually identified with the person under role exchange
since, in real life, that is my role. ' This was when the
most adversely affected person was the one in the middle
income bracket who would foot the bill. My feelings were
of righteous indignation and reluctance to spend the money.
~ After some discussion of who was most adversely affected and what the

basis of adversity is, Keith noted that the person most adversely affected

is the pers\on' who would have received'benefits if some (‘;MYI were paséed.

This is because in Terry's principle the GMYI ig undesirable, and so would
not be instituted. Thus those people who would receive benefits under

a GMYI would not receive benefits under his principle, and so are the
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most adversely affected under his principle. Terry's reaction to being
in the role of this person was as follows:

T: When the role exchange was with the person who would have
received henefits had the plan been instituted, - I didn't
change my value principle but did empathize with those.
people. The realization that I might not have enough money
to sustain me heightened my moral concern and played down
the economic concern. My feelings that prompted ‘this
change in concerns included: despair, hostility toward
everybody that have more, and anxiety about family well~
being. ' ' '

The impact of th‘i’;s'role exchange on T.érry's prinéiple illustrates the
kind of co,nfiict 'reso.lutiqnl tha‘t can go. on without being reflected ex-.
_plic:l.tly if} the value judgment or value principle:

M: Well, how do you feel about; your principlé?

T: I feel 1like it still stands, pretty much the way it is.
.However, the more I talk about it, the more the moral cgn-
cern has, than the economic because it'll come out every
time we talk about the economy because Keith will bring
it up. There's going to be a push-pull type of thing to
get funds from somewhere else. I don't really believe.
that, but there is a possibility. And as long as that
.possibility exists, then the probability of inflation going
down a 1little bit exists, and also the probability of get-
ting all the money from the "almost poor" group is lessened.

K: So now your concern has come closer and now my statement is
something to the effect that even if it did add inflation
to the certain upper levels, I would still accept it.

IvV. Empirical-;Psychological' Facet of Conceptual Facet
Here we will examine jixst one psychological principle, that concern-
AN . v
ing "issue control." (Define conflict as a small conflict rather than a
large conflict.)
In _r'esdlution f#4,for example, we found that it was especially helpful

to break down the Organized Crime Control Bill of 1970 into the sepa;'ate

titles. We found that two of the titles contained most of the conflict,

the titles on reqalc:[trant wi.tnes'ses and dangerous special of fenders.

1
t
§
i
i
i
|
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Tgr'ry's comments also express how a participant feels as a result of

“issue control: |

T: Do youknow what I think this conflict resol_tuibn cdmes from?

You take a main issue (it's pretty hard to resolve a main
issue), but you get down into the smaller things and you
start agreeing about those, and you build a little rapport
there--getting to know how the other person feels... And
that's a whole lot of it.

V. General Observations Durin/g Sessions

Following afe a few general observations of salient phenomena during
sessions.

Problem Solx_ring. We found a continual effort to find alternative -
value objects or at least criter:'!.a‘for alternative vélue objeété. 'fhis
happened to a significant extent in reso'lution,#l--where there was nb ex—
plicit focus on this kind of activity'. It hgppened té a lesser extent in
resolutions #2 and #4. -

/ Intfaperson Conflict. We found that the intraperson conflict in-
creased as thé discussion proceeded. This was lin,dicated by such exi)res-_-
sions as:'ThiS'is moré complex thaﬁ I thought." This was probably due to
an increase in the number of facts brought into the discussion, an increase
in the awareness 'of one's o§m_ values, and an increase in the awaréhess of
other's values. It also seemed ‘that the "person at this point was more
susceptible to infiuence and change, that he was more v(n‘.lling t;o settle

for a compromis‘e gsolution, that is, ‘aln alternative value object. It would
be ft points like this that we might expeét undue influence to have its
grea.test impact.

Unc!ue lanfluem:e qf Other Persons. During the resolution, however,
we did ;11 feel thatth.e pafticiiiants do not do anything 'thejr really dofx‘t':'

- ;

waut to, that is with reSpéct to being biased or unduiy influenced either
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by the moderator of other participant. In fact; when I was in the ‘role o
of participant, it was clear that a certain feeling of reluctance would
arise whenever I felt a ten’dency ‘to deivate from my true or. genuine view-
point,. .‘ |

Influences of Strong Values.._ .We found that within our strategies and

: procedures, ‘value judgments based directly on strongly held values such
as religious viewpoints or positions are not "negotiable,'" This showed up
es;;e'cially in resolution #2. Thus, if they directly implv a value judg-
ment, there will be no resolution of conflict from value change on the
'original value object (unless, of course, the other person changee).

Ih.is does produce a rather frustrating feeling on the part of the other
person without the viewpoint, but possible outcomes still include a clat-
ification of each person's positior, a resolution of intraperson conflict,
or even achieving resolution on some alternative value object.

Awareness of Concerns. We found that a concern may turn out'to be
.more important than was thought at the start of the resolution. For example,
in resolution #2, Janet at first underemphasized the importance 't'o her
of relevant Mormon doctrine,/and in resolution #1, Terry at first under-
emphasized the importance to him of his moral concern.._ |

Immediate Outcomes.\ At the close of the session, therel wa\s a strong
feeling in all four' resolutions that much resolution had been accomplished—-
either that there was a considerable amount of resolution of intraperson
conflict and satisfaction with his' own final value judgment, or that there
was increased agreement on criteria for a resolution, or that there was

\

actual conflict resolution on the original value ob]ect. Thus , outcomes |

\

- in which there is little or no resolution of the original value conflict

o P as—~gea graougi
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may still involve some valuable outcome relevant to value conflict,
whether resolution of _ip_t_:_r;aperson conflict or the agreement on a set of
ceriteria for an alternative value object acceptable to both participanta.
VI. General Obaervationa After Seasiona |
Following are a few general observations of salient phenomena after
sessions. )
Increased Awarenesa.. For a considerable peri‘od after the completion
'o,f the resoluti.on, for example one, two, OT three weeks, there was increased
awareness of the iaaue and of concerna important in the resolution.
Reduction in. Diaposition for Conflict. Another finding is that
after a resolution between two people, conflict seemed less likely to
develop. For example, after reaolution #1, I noticed that Keith and Terry,
when entering a situation of potential conflict, would immediately take
steps to reduce this conflict with such gtatements as "Well, we don't
have all the facts" or "Oh‘ I gueas our criteria need more examining."
Interviews. ’.Six monthe after the first two reaolutions, we con—
ducted brief informal interviewa with the participants, aaking them three
questions: "What seem now to be the salient pointa\a.bout the conflict
reaolutions?" "pid I, as moderator , talk too much?", and "Are there an&
ways you can think _of to improve the whole gituation?"
| ‘Main Salient Points from Interviews. . No clear points .of agreement
were obtained here. Some possibilities are the lack of aound documenta-=
tion -and source material, the intéi"eet in seeing another person's valuing‘

and line of reaaoning, and feeling more clear about one's own values,

partly through the formulation of criteria and value principlea.
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Moderator _Part.:icipatio.n; There was considerable agreement that the
moderator participé.tion was not really excessive, and that it was helpiilful
in 'ciarifying what was involved and in reducing the ineandering and \\g’et—
ting off on antangent. |

Improving the Situation. The main suggestions were to have shorter
sessions, having the moderator organize of structure 'the sessio‘ns more '
(e.g. by getting more agreement on the interpretation of the value objeqt), /)

~ and having th;a participants analyze transcripts of the session before
arriving at a fiilal value'judgmént.
Problems of Criteria for a Successful Resolution
of Value Conflicts Arising from a Focus
on Rationality

We will not attempt to trea.t the problems of adequate criteria for
‘a successful confiict resolutidn here, since we have discussed them in
détail elsewhere (Meux, 19715, but will only mention several. points. |

Q) Criteria are very difficult, perhaps éven’ impossible, to specify
without getting into ethical-value questions-. (2) Conflict resolution
is baeically problem-solving in some area of concern. Thué‘ the problem
may .1'>{e best solved by an alternative value object. (3) 'i‘here may be -
reductiqn of important differences in the various tasks when discussing
the original value object that are helpful when discussing somelaltgrnative ,

value object (proposed solufion_to the area of concern). = (4) As already

indicated, there is some intraperson reduction of conflict.
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Chadwick, J., & Meux, M. Procedures ih value analysis} Chapter '3 in
Value education: rationale, strategies, and procedures. 1971 Year-
book of the National Council for the Social Studies.  In press.
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