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The Program to Strengthen Early childhood Education

in poverty Area Schools, organized by the New York City Board of
Education, constituted a recycling of a similar program conducted

during the previous year,
The goals were:
conceptual, and cognitive development;

Programs.

and was also funded under E.S.E.A. Title I
(1) to overcome deficits in verbal,
(2) to develop personal and

interpersonal relationships with a peer group as well as with adults

in the immediate environment;
problem solving;
internalized code of behavior;
development, and other reading skills;

(3) to develop critical thinking and
(4) to develop a feeling of self-worth and an

(5) to improve vocabulary, concept
and, (6) to involve parents

and the community. These objectives were to be achieved by the
allocation of additional professional and paraprofessional personnel
to those elementary schools designated as poverty area schools by the
Council Against Poverty. The kindergarten program involved the

provision of mor

e individualized instruction for each pupil by the

teacher, assi:-ed by the assigned paraprofessional. A multi-media
approach was instituted. Meetings and workshops for parents wer e
held. The program in grades one and two was to stress reading,

methods of teaching reading, and diagnosis of reading difficulty.
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Note: This evaluation report concerns the Program to Strengthen Early
Childhood Education in Poverty Area Schools in those districts which
opted for central evaluation of this Title I Program. These districts,

and the functions for the Program in the districts are noted below:

District Function Number
1 33-11603
2 35-1160k4
4 39-11605
5 41-11605
9 | _ 49-11605
10 51-11604
11 | 53-11603
15 61-11603
17 65-11604
18 - 67-1160L
& 19 69-1160k
g 20 71-11603
21 | 73-11603
27 85-11604
28 . 87-11605
30 93-1160k

31 95-11603
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AN EVALUA'I‘ION OF THE PROGRAH TO s'mmcm EARLY R

. cxumnoon EDUCATION o POVERTY AREA SCHOOLS
.. EXECUTIVE SUMMARY .

A.. 'PROGRAM nnsenmdn
Previous reseerch e.nd eve.lue.tion hs.s highlighted some of the be.sic
needs of children enrolled in ee.rly childhood ch.sses in poverty areas: .
e; Need to overcome deﬁcits in verbel, conceptual, and cognitive
o development | | ‘ | |
b'.w Need for developing persona.l e.nd interpersonal rela.tionships
" with peers as well as with adults in the immediate environment _'
c. Need to develop critical thinking and problem solving |
d. Need for further development of a sense of self-worth, a healthy
. self concept, -and an internalized code of behavior
e. Need to improve vocabulary, concept devel opment, and other skills -
.- requisite for success in reading - -
- 'f.. - Need for. parental and community involvement as a.means of provi-
ding insights into their childr.en.'s-‘-lea;rning. SR
." To meet 'these-- needs on the kindergarten level', the Program sought to
provide more:small group and individualized instruction by Placing ‘an ed-
ucational assistant. in: every; -kinderge.rten -class; in- poverty". area schools.
An- individuelized, nmlti-medie. epproech was. to-be utilized to. afford chil-
dren apportunities for: vn.ried perceptual experiences (euditory, visu..l,

| , tectile) end development of the cognitive skills of' naming and: clessifying

.'Curriculum guides eppropriete to, ,the kinderga.rten level ‘were’ to be imple-

. 1 : . N '«»f\”: T »"“"""' ,' RN A “‘».7-_--- N R T A ST
mented el R ey e e e R TR

On the first grede 1evel, these needs vere to be met byr reducing pupil-v

' teecher re.tios e.nd by providing educetionel assistent services o I"or 100
: SRR _ S
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b.

Y

per cent of grade 1 an¢ grade 2 classes, a pupil-tucher ratio of 15 to 1
in grade 1 and of 20 to 1 in grade 2 vas to be entabliuhetll.: For the re-
maining 60 per cent of gra.dé 1l and grsd? 2 classes, a pupii-tetcher ratio
of 27.2 to 1 m to be established, plus five hours of educational assis-
tant time. The educational usistﬂ.nt was to work in close rehtionship
vith the teacher, assisting in the performance of mnitorisl, clerical,
and c.dnini-tntive dutiu, in provid:l.ng small group instruction, 4n nup-
ervicing gunel, in hnndling n.udio-v:l.au;l mteriul, and the like. The |
functioning of profeuiom.‘l.a and p;raprofeuiomls as a tm was to enrich
the quality of the m-ogrun on these grade levels, and give the tucher
maximum tine ror the develoment of a, sound educa.tional progrun for the
children.

- B, FPROGRAM OBJECTIVES

The Program to Strengthen Early Childhood Education in Poverty Area
Schools has the following stated objectives:: |

To develop at the earliest possidble stage an awareness of the

‘printed word and a readiness for reading through many _experiences

wvith stories, poetry, books. .

. To develop listening and speaking skills so that a child can com-
_.municate with peer groups and adults, follow directions, and:en- ..
- Joy and retell stories a.nd poeas in proper uquenée.~ :
.To develop & I;rg_cr vocc.bulmn.nd learn beginning comprehension
. skills so. that pupils may progress from readiness:to beginning .. .
....r,uding. cae e S T f R
.ds ro provido at. uch ehud'- 1¢v01 opportun:l.tiol to oburvo, dis- . .

: ,cover, uploro, upu-iunt, chuity, mw conclusions a.nd/or

| ﬁ.nd -olutionl, .to -kc thi.l pouiblo through. oxporioneu in -

-th-uc-, .um.;.«m,:r.woth creative expression.. -
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e; '1‘0 strengthen child's aense of self-worth a.nd 1ntermlized code
of behavior 80 that ch:l.ld can eelect a.nd a.ttack an appropria.te |

task and puraue 1t to its completion.

- @, EVALUATION OBJECTIVES AND PROCEDURES
The evaluation design has. two major facets:
a. Determination of the extent to which the program was implemented
b. Determination of the extent to which the program was successful

in attaining its stated goals.

O -

In order to determine the extent to which the program was implemented,
the following techniques were utilized:
a. Analysis of official records - data sheet to all schools partici-
pating in program to determine nature or organizational patterns
 established in kindergarten, grade 1, and grade 2; assignment of
paraprofessionals and ratio teachers
b. Questionnaires to key personnel in participating schools fo deter-
. mine mature and extent of instructional and staff development pro-

grams

‘.. Observation of class organization pattermns in sample of 30 schools.
Ir. order to determine the extent to which the-program was successful
in attaining its risted goals, the .following approaches were utilized:
a. -Observation of on-going program by qualified observers - attention
 was .directed to use of .various instructional models (h.rge' v8.
P small group instruction;’ Mﬂduuizedr'='1nutrucfion',‘ue »of in-
| structional materials; uu of clusroom spo.ce, use of community

LR 4,
md lchool reaourcer me of audiovilm a.idn, provision ror ex-

A EOC RN

mperiential leo.rning etc ), to role or po.uprofeuioml and ra.tio

teacher in :lmtructioml progrm (mture of activitiu to which '

-3
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assigned, rapport with pupil liaison uctivitien with community,
role in. -small group 1natruction, ete. )
b. Interviews with and/or quutionnnirel to po.rticipating profes-

sionals (ecrly childhood coordinator, classroom tenchers, para-

professionals, ratio tuchoi'l, administrators). - _to. determine
data concerning training and experience, role in program, reac--
tion to progrm, ete. |
Cc. Analysis of Test Results - to determine pupil gror;h. . The Nﬁr
York City Prereading Assessment test was administered ;to. ox;e
kindergu;ton class, and the Metropolitan Achievement Test (Prim-

ary I) in Reading was administered to one first grade class in
uch of t:c 30 sample schools, and the results analyzed. . The
performance of second grade pupils on the city-wide administra- |
tion of the Metropolitan Achievement Test in Reading ni anal-
yzed. As special substudies, growth as measured by the Metro-
politan Achievement Test in Reading of a sample of pupils

now in third and fourth grade who had previously rarticipated

in the program was studied.

- d. - Administration of Rating Scales and Checklists - scales dcligned‘
to deterline the teachers' perceptions of jmpi-l improvement in -
attitudes to self and ‘school were administered, and the t:l.nd:l.nga

- analyzedqs: In tddit:l.on, :& checklist designed to dotorlinc cog- . |

A o o

'-nitive and linguiltic ubilvitiutl.nd'akim.:ot the participating

- ... pupils was administered, and the findings analyzed. - .. -
n mm rnmms
1. The progn-, u pro.jected 1n tho roqunt ror t\md:l.ng m lubntan-

. tu.uy uplmnm.

P
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2.

3.

" On the kindergei;ten level, ratings assigned to play activities and

lengunge‘ectivitie.s”were' generem "good" or ‘mexcellent ;" learning

activities in other content areas, such as mathematics, science, and
social studies were somewhat less well developed. The development of
cognitive skills did not neem to receiye' emphasis in the implemente-

tion of the proérem, and the fprogrnm did not meet its ob.']ectives in

‘ this a.ree.

| All but a smell vroportion of the teecheis showed good command of
techniques of class management. Materials were considered in good
snpgly and adequately utilized. The parsprofessional; in the eyes of
both observers and professionals, was a potent fdrce in the develop~
ment of the program.
The same comments may be made conce:ning the program on the_first and
gsecond grade level. On these grades, as on the kindergarten level,
there were some indications that reading a.nd/or reading readiness ac-
tivities were.overemphnsized, and that implementntion nf the sugges-
tions made in eurriculum guides vconee_rning development of eetivities

in other content areas and in cognitive skills had been neglected.

. There was some evidence, too, that edva.ntnges accrued to those classes

taught by a single teacher assisted by a paraprofessional, and that
considereble diffieulty was. ,expe‘rienced w_hen paired classes _sha.:ing a
single room were orgenized._ , o ) ) ‘ |
The profeuionel services of ra.tio teachers in the Progra.m hnve not
been fully utilized in m.ny achools.,--, i etan ‘ _

Test reaults indica.ted that the grmrth of children in rea.ding vas ut-

iefectory, rela.tively greeter progreu was shown in WOrd movledge than

: f;in COInprehension e perhnps reflecting a grentex: stresa on mechnnics of

.reading then on understanding, criticnl thinking and problem aolving. ‘




7.

9.

Training prograns for personnel involved in the Program were a major
weakness; in some instances, these programs were too general to meet
the speciﬁc noo(_h of Early Childhood personnel; in others, the pro-
grams were Airected_. at new personnel alcne. ,

The school ECE coordinator, iﬁ those achools in which the position
was established, proved to be an invaluable asset to the Program.

A program of parvent involvement was virtually non-existent; those
qchoql prograns that were organized were not considered effective.
Little special provision m,pde for the non-mg]_.iah speaking child
in the Program, or for the child who enters school for the | first
time in first grade. |

E. RECOMMENDATIONS
The Program to Strengthen Early Childhood Education in Poverty Area
Schools should be recycled. |
Individual schools shovld be given greater leeway in the ormiia-
" tion of ECE classes and assigmment of personnel; local school ais-
tricts should not i-.ndn"'td '3 ﬁrticiihr type of organization on the
school level. |

" The practice of organizing paired classes should be critically ex- |

" amined, in the light of previous experience in the school, before

such classes are Q.lt‘blil.hod for a successive year.

The dutiu lnd functions of t.he ratio or cluster teacher shoqu be

c].u*ified, n.nd l. progrm in vhich the ratio teacher is uud as a teun

ne-ber, uthu- than as & "ﬁ.n-:ln, lhou'.l.d be developed. |
Cu.rrcnt kindnrmton progra- lhauld bc nodiﬁod to rof:l.oct leu en-

phuil on ruding uul/or rudin; rud:lncu, a.nd pntu' -phuin on

»»»»»

N v"*'tivo -nn dovolopent in criticu think:lng lﬂd Pl'Oblﬂ solving. |

-6- o
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Similar revisions should be made of ;f;he existing programs in first

and second grade.

10..

Frovide for a comprehensive program of training of pernonnel parti-
cipating in the program; if possible, provide a position of teacher

trainer.

_Lhndate. the ,ests_bli,shment of a position of ECE t_:oordinator in all

schools participating in the Program.
Continue the present practice of assigning a paraprofessional to

every.kindérgt_rten class; extend the assignment of p_ampm_fe;sionals

- to all first and second grade classes participating in the Program.

Estabiish programs of parent involvement in all schcols particiye-

“ting in the program; strengthen existing programs involving parentis.

Provide training in teaching English as a Second language in all
schools in which a substantial proportion of the children sice non-
English spesking. | |
nﬁini.t; kindetgn.rten' waiting 1ists; conduct an intensive and éon-

tinuous drive for kindergarten registration.
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CHAPTIR I
INTRODUCTION

The Program to Strengthen Early Childhood Education in Poverty Area
Schools (SECE) organized by the Board of Education of the City of New
York during the 1970-1971 school year constituted a recycling of a sim-
ilar program conducted during the previous school year. The 1968-1969,
1969-1970 and 1970-1971 programs were funded under Title I of the Elem-
entary and Secondary Blucation Act (ESEA).

The SECE Prograa vas planned through the joint efforts of the Bureau
of Early Childhood Bducation, the Office of Elementary Schools, the Pro-
gram Development Unit of the Office of State and Federally Assisted Pro-
grams, the Bureau of Special Reading Services, and the Auxiliary Educa-
tional Career Unit.

A. Program Goals

The program goals, the objectives to be attained by the program, were

based on an analysis of observed needs of chilc}ren' enrolled in Early

Childhood Education classes. The basic needs common to such children
in poverty area schools were fdentified as follows:

1. Need to overcome deficits in verbal, conceptual, and cognitiye'
c)evelopnont;- limited vocabulary, paucity of names for every day
objects;

2. »!ued for developing personal and interpersonal relationships with

| .'a. peer group u well as vith adultl in the mnednte environment;
-ocm snd uotionn dcn:l.apont, | )

3 ‘Need to dmlop criticd umnn. and probln solving;

' f-uooa to amlop N rnnn. of ulf-mth and an 1ntermliud code

ot boh;vior-




5. Need for pa.renta.l n.nd comunity involvement as a means of pro-
viding 1naighta in their chi].dren 8 learning.

Consideration of these needs led to the formulation of the following

mdor ob.jectivea of the SECE progrun, sumn.rized 1n the request for fund-

ing submitted by the Board of Education: -

* 1. To develop at the ea.rlieat posaibie stage an a@engaa of the

| | printed word and a readiness for reading through many experiences
with stories, poetry, books. | "

2. To develop listening and spea.kiﬁg skills so that a child can com-

municate with peer groups and adults, follow directions, and en-

MRS S T,

-~ Joy and reteil gtories and pbema in propér sequence,
3. To develop & mgef vocabulary uid learn beginning comprehension

skills so that pupils may progress from readiness to beginning

* ' - reading.

L. To provide at each child's level opportunities to observe ,- dia;
cover, explore, experiment, classify, drav conclusions and/or
£ind solutions; to make this possible through experiences in
mathematics, science, art, and other creative expression.

5. To strengthen child's sense of self-worth and internalized code
_of behavior so that child can select and attack an appropriate

task and pursue it to its completion.

B. Progran Procedures

The ob:jcctives ltn.ted above vere to be achieved by the allocation of
'additiom.l profeuionsl and po,ra.proreuioml perlonnel to thon elmntu.ry
-chooll delignsted u poverty u'u lchooll by ‘the Corunc:ll Agninlt Povorty.
Additioul tucherl o.nd pn.nprofeuiom.ll were to bc a.uigned u fouon

1 An educa.tiom.l ulista.nt m to be uligned to uch kindcrwten

class;




2. For 4O per cent of grade 1 and of grade 2 classes, a pupil-teacher
ratio of 15 to 1 (in grade 1) and of 20 to 1 (in grade 2) was to
i be established;

3. For the remaining 60 per cent of grade 1 and grade 2 classes, a

e e

pupil-teacher ratio of 27.2, plus 5 hours per day of educational
assistant time, was to be established.

Some nead.bil:lty wvas permitted in meeting these standards. Decisions
concerning assignment of additional teachers and paraprofessionals were
to be made by the local district superintendent. Depend:l.ng on the needs
of a given eligible school, an additional "ratio" teacher ccu].d be as-
s:lghed in lieu of educational assistants. In instances where Isuch a con-
version wvas mede, one teacher was considered as replacing 20 hours of ed-

ucational assistant time daily.

%, e e

The Kindergarten Program. Wherever possible, kindergarten classes were to
3 be organized on a 24 hour basis rather than on the usual 3 hour AM., 2

hour P.M. session. The teacher, assisted by the assigned paraprofessional,

vas to provide more individualiration of instruction for each pupil. A
multi-pedia approach wvas to be instituted, in order to provide children
varied opportunities for the development of auditory, visual, and tactile
perceptual skills, and of the cognitive lkiill of naming and cmaimﬁg.
The Prekindergarten-Kindergarten Curriculum Guide, language Arts, Family
Living, Science K-2, and the Kindergarten History and Social Science bul-
letins were to be implemented. - |
In sddit:lon, kinderwten tuchorl » under the d:l.rect:lon or the school
princ:lpa.‘.' and the hr:Lv Child.hood Supervilor, vere to pl.an metingc l.nd
P woruhopl for po.rents du.ung vith such nubdoctl u progru develoment

for tivc-yeu--oldl md the ro].o md relponlibility of the lchoo]. o.nd the

o ad
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home. When requested by parents, the teacher was to organize neetings

ir;olving other bureaus and agencies.

The Program in Grade 1 and Grade 2. The program on these grade levels was
to stress reading, methods of teaching reading, and diagnosis of reading
difficulty. The paraprofessional, in those classes where an educational
assistant was assigned, was to work in a close relationship with the teach-
er, assisting her in developing improved attitudes, skills, and habits.
The paraprofessional was also to relieve the teacher of some monitorial,
clerical, and administrative duties. Under the direction of the class-
room teacher, the educational assistant was to assist in:

a. Giving small group instruction

b. Maintaining wholesome classroom discipline

c. Operating audio-visual materials

d. Providing supervision at games and on trips

e. Giving bilingual instruction where required.

Training of Paraprofessionals. The funding proposal submitted for the

SECE Program describes an inservice train;ng program for educational as-
sistants in considerable detail. The adequacy of this inservice program
is evaluated elsewhere. '




CHAPTER II

EVALUATION DESIGN AND FROCEDURE

Seventeen Districts elected to arrange for central evaluation of the '
SECE Progranm. Considerable variation i,h the mq.nnex; in which the ‘prdgrm
was implemented vas to be expected, as the preacr;ption for implementation
was flexible. Individual Districts, depending on their needs and resources,
could elect to provide either paraprofessional ox; ratio teacher assistance
to a larger munbgr of first and second grade élasses than the proportion -
specified in the prqjyect proposal. Moreover, these pcrsonnel might be as-
signed to a wide variety of tasks.

The design developed for the evaluation of the SECE program had two
major facets: - ,

1. Determination of the extent to which tie program was implemented -

with respect to: | |
a. Assigning a pa.mprofessiona.l in kindergarten classes
b. Establishing a pupil-teacher ratio of 15 to 1 in 4O per cent
| of first grade cla.sses '
‘. Bstablishing a pupil-teacher ratio of 20 fo 1 in U0 per cent
" of second gradé ‘classes - |
d. Establishing a pupil-teacher ratio of 27.2 to 1 and assigning
an educational assistant in the remaining 607 per cent of first

and second grade classes.

2. Determination of the extent to which tl_xe program was successful
in attaining its stated goals. These specific objectives, and
| the criteria. uaed to eva.luate their a.tta.inment were:
a. 'I'o develop a.t the ea.rliest possible atuge an umueu of the

printed word and a readineu for reading through umr experi-
o |
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C.

- 5

" ences with stories, poetry and books. '

_ériterion of eccepteble performe.nce':"' 75 per:cent of pupil

population will develop the ability to move from readiness

to the beginning reading of a sight vocabulary,

To develop listening and speaking skills 8o that a child can
commnicate with peer groups and adults, follow directions,
and enjoy and retell stories and poems in proper sequence.
Criterion for acceptable performance: 75 per cent of the
sample population will develop the ability to retell stories
and/or poems in proper sequence. | |
To cevelop a larger vocabulary and lea.rn beginning comprehen-

sion vskill_s so that pupils may progress from readiness to be-

ginning reeding.

Criterion tor e.ccepteble performs.nce- 75.per cent of the

- children participating will e.chieve scores re:?_l.ecting normal

growth on the Pre-Reading_ Assessment Test (Kindergerten),

‘Metropolits.n Achievement Test Prims.ry I (Grede 1), or Upper

»_ Primsry Test (Gre.de 2). | L | ‘.

, 'ro provide et eech child's 1eve1 opportunities to observe,

: ,_d.iscover, _explore ’ experiment, classify, .drsw conclusions and
/or find solutions, to me.ke this possib].e through experiences

'in mathematics, science, nrt, s.nd other cree.tive expression..

’ '_Progress m Judged. by rsting eech child's progress in ski:l.ls

! ,'or observstion, discovery, exploration e.nd experinente.tion by
‘ observing the child's use or snd me.nipuletion of mterie:l.s e.nd

his coments ebout then. : A specie.].‘l.y prepsred check list m

used to quentify teocher's observe.tion. BT

Criterion of e.cceptnble perfomncr ntistsetory e.chiev-nent

. -13--
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as Jjudged by the -tea.ohor,s,for 75 per ce:n_t_of_,th.e children.

e. To strengthen child's sense of_s_elf—t_rorf}_x and internalized
code of behavior so that child can sole_ct_.g.x_x_c_.i__o_._tto.ck an ap-
propriate task and pursue it to its completion.. .Pr.ogreu was
Judged by noting the degree of change in each {chil;dga_ self-

~attitudes and attitudes toward school tasks. A specially
~ prepared rotin_g scale of p_np__i_.;L _behayj.or .was. used to oua.ntify
_obser_vo.tion o_f teachers, ‘ - - |
Criterion of accep_t_;o.ble performance: . sat;sch_tory growth as |

Judged by the teachers for 75 per cent of the children.

A. Samples Used in the Evaluation
Three different samples were utilized in various phases of the eval-
1 Total Sanplo - in order to obtain data 'oo(hooi-oin'g several aspects
o of the extent of implementation of the program, ‘a total sa.mple,
:comprising a.ll participating schools m used. |
" "2, Intensive ("COre") Sa.mple - 1n order to obtain- 1ntensive data
concerning effectiveness of the progra.m by mea.ns of observation
 and intorviéva"iifh administrators, teachers; and ‘paraprofession-
“ 'a.ls, a nmple of 30 schools vas selected. Thiaaample included
from one to three schiools reprosenting each of the 17 districts
participoting in tho progrm. e A
e 3 Quostionmire ("hil’") ‘Sample - - Mailed quostionmires vere sent

e a1l participoting schoola ‘other than those in the intensive '

DRI T

s .'-v."eor‘" . e. il

f B mtu Collootion 'rochniqun G

L A mioty of. omoochel were utilized in the, conection o data for
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the evaluation:

1.

2.

Analysis of official records - in order to obtain data concern-
ing ipplementution of the program, a data sheet, calling for a
summary of the organizational pattern in FECE classes and assign-
ment of paraprofessional and ratio teachers was sent to the total
sample of 150 schools participating in the program.

Observation - in order to appraise the effectiveness of the pro-
gr@ in operation, qualified observers visited each of the 30
schools in the intensive sample for an average of 6 days. In
each school, two kindergarten, three first grade, and three sec-
ond grade classes were observed. In each of the first and second

grade classes, one lesson in reading and one lesson in some other

.subject area were seen. A specially prepared observation sched-

ule was utilized to summarize observed lessons. In additiom,

an overall a.ppﬁ'isa.l of the educational functioning of each class-

room vas made by the observer, again utilizing a specially pre-
pared form. (Copies of the instruments used by the observers ap-

pear in the Appendix). An orientation session was conducted for

the observers, at which the objectives of the program were des-

cribed md the instruments to be used were discussed.
The ‘18 observers included 10 members of the staffs of teacher

trn.ining mtitutions in the Metropolitan area, all of whom had

'-hn.d.‘"*ébnii"dmblé' éxperience'-.oﬂ-i theea.riy' childhool level, two
s forw principals of Nev York City public schools, a former di-
- rector of reunns servicea, five former  teachers in New York City

'schooh. AJJ. of the ‘observers had ha.d extensive experience on

the mr. .Levol. o.nd hsd done respomlible work: 1n tucher tra.ining

abd’ cnrriculm devc:l.qpunt'.---

. =15~
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Questionnaires - in order to obtain additional data concemiﬁg
program implementation, as well as the reactions of program par-
- ticipants, a series of questionnaires were_sex;t,tqvtpe principal,
uaiat@t principa.l, school ECE Coordinator (if any), and to sel-
ected classroom and ratio ﬁeachers_ and educational assistants in
each of the remaining participating schools. . (Copies -of .the ques-
tiopnaires may be found in thé Appendix).
Interviews - in addition to observing classes in the intensive
sample of 30 schools, the observers conducted a series of inter-
--views with school personnel. Using the questionnaires described
- - gbove a8 interview schedules, the observer. :I_.nterv_igwgd_:thg prin-
-cipal, assistant principal, school ECE coordinator. (if any) and
- the classroom tea.chers,' ratio teachers and paraprofessionals in
- the classes that were observed. . S e
;- Analysis of Test Results - the New York Prereading Assessment
- Test was administered to one kindergarten.class, and the Mét-
" ropolitan Achievement Test in Reading (Primary I) was adminis-
tered to one first grade class, in each.of the 30 schools in the
" intensive sample. .In addition, t”he .performance of second grade

pupils ‘on the city-wide administration.of Metrqpolit;g.g .;.Ac_hievé-

i+ui ment ‘Test in Reading.was analyzed. As_special substudies, more-

‘over , the growth of’ pupils now in the: third grade who .were in

-the ‘Program during the 1969-1970 school year,. a.nd .that of pupils

" “<now in. the fourth grode who. po.rticipsted in the Program. durins

" the’1969-1969 8chool .year,: were at,ud_ied,,ﬂ; - Here,, too,. the perfor-

" mance of.these: pupils on thé . Metropq;itqq-;,'Aqt;;ievmgt‘? :!,l'gst in
4 SRS Rm vas mzed. 5 SR j}_‘;““} :.:-'..‘-a"-\“ ,"‘ ":"-A'-:'"u.:-, ,_1 ,,M'_.'x'

Adninistution of mting Scu.lel and, Checkliata - cco.lea designed

11625 o




to determine the teachers' perception of pupil inproveﬁent in
attitudes to self and school were a.dministered, a,nd tl{e findings
analyzed. In addition, a checuist designed to determine cog-
nitive a.nd linguistic a.bilitiea o.nd skills of the pu'ticipating

pupila was a.dministered a.nd the find.ings o.nalyzed.

~C. ..Data Analysis

_The instruments described above provided a wealth of detailed dés-
criptive data concerning the nature and extent of implementation of ,tlie

program, reactions of participating personnel and observers concerning

the effectiveness of the program as well as information regarding the

‘attitudes, needs, skills, and performance. of pupils.

Using as criteria. the appraisals furnished by school personnel ‘and
by the cbservers, as well as the achievement scores of the. child.ron in
the intencive sample of pu'ticipa.ting schools, a number of aubgroup co-
parisons concerning the effectiveness of the program were ,mde,-_ 'The spe-
cific questions to which attention was directed may be. ltmri,ied as fol-
lows:
l. Are there significa.nt differences in the effectiveness of the SECE
- Program, as measured by the criterion ratings and the n.chieveunt
.test scores, betwqen:'~- _
a. Classes with Mproresaionnll and classes .without_pcfap?é?
reinibhlln o |
L b, cmuu ‘of different sizes. . .. ' N | |
~ Where smopriate ’ n.m.'lmil of vu'in.nce nas mloyed to- dotom.ine the |

waigniricance of dirrerencu betwoon group: -and interactionl betweon them.

In those inltancu in vhich the unmptionl of & parmtric tut mo not
mt, & chi-lquu'e umrowh m uti).ind. fr ‘.‘z'.‘_f-?-»!'f,?‘-";' SR
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CHAPTER III

THE SAMPLE OF RESPONDMS '

Before turning to a consideration of the findings of the evaluative
atucw, it might be wcll to deacribe the reapondenta to the intervim
that were conducted a.nd to the queationnairea tha.t were miled.

In each of the 30 intensive, or "core" sample schools, interviews
were conducted by a member of the observation team, where possible, ‘with
the principal, the primary assistant principal and’the ECE Coordinator .’
(if any), as well as with the classroom teachers.and‘paraprofessionais» '
in each of the two kindergartens and three first-and second grade classes
in which observations were conducted, and with ratio teachers assigned to
those grade levels. - s T S D

-Questionnaires wvere sent to all other 120° pa.rticipating- schools to. be
returned by the principal, the assistant principal; the ECE Coordinator,
by two’ tea.cheré ‘on‘each of the kindergarten, first, and second '~gradé lev-
els, by three paraprofessionals and three ratio teachers assigned:to: ECE
classes.

The questionnaire form mailed to administrators:and teachers in the
"mail' sample, and the interview schedule utilized by: the observersin
the "core" sample were identical; thus, detailed information. rega.rding'

" the implementation and effectiveness of the program was solicited from a
total of 150 schools. | | Cpenten

mu rego.rd.ing the SECE ﬂrogrm was furniahed by a-total of 117 prin-
“eipals’ of ‘participating schools .»u--Infomtion«m al-.so collected from a
“‘total ‘of ‘90 assistant: principo,ld and from 43 m ‘Coordinators- having some
”‘responaibility for the oa.rly ch:l.ldhood cussea in thelr -8choOl8. "' -
a . Questionnaire or 1ntervicw relponna were ‘received from 192 kinder=:




garten teachers; 221 first grade, and 207 second grade teachers in the

' participating schools; responses’from,186_ ratio _teechers were also anal-

* yzed. Responses from a total of 354 paraprofessionals were available

for ene.ureie; of these, 140 (42.0%) were assigned to kindergarten, 106
(31.8%) were assigned to first grade classes, and 87 (26.1%). to second

grade classes.

‘A. BACKGROUND OF THE PARTICIPANTS

1. Principals |
Of the 117 principals in the sample schools, 111, or 94.8% reported

| the.t they held graduate degrees. The average number of greduate credits

| completed wea 68 1.

A totel of 97 (82.9%) reported previous experience as principel; of
theee, the e.verege nunber of yeers of experience prior to the current |
school yeer as principnl was 6 ) yeere. A total of 109 principe.ls re-
ported prior experience as eseistent ptrincipe.l, ol these s & mean of T. 2
years of experience as assistant principe.l was reported. |

Previous experience as elementary school teachers (k-6) vas reported
by 82 (70.1%) of the principals; these principals had served an average

of 9.1 years as elementery school teachers. OnJy 15 principals (12 8$)

,indiceted prior experience teaching as Early Childhood Educe.tion teechers.

The principele wvith euch expem'ience had . served en average. of h 7 yeers in

- AS e group, then, the principe.ls conltituted a.very. experienced body
of men e.nd vcnen, bcth as. edminiltretore end elenentery school teechers, |

e.lthough_»: rehtive:l.y Zew hedee_rved as. ECE _t,eecherl_.,,_ S

R

‘ .

2. Anietent Princin.‘l_._e‘w”» -

e
Informtion regnrdins the beckgreund end experience ef 90 ueietnnt




principals involved with the SECE program was obtained.

of the 90 nssiste.nt principals, 27 (30.0%) were male, and 63 (70.0%)
female. A mean of 57.3 graduate credits was reported by 86 (95.5%) of
the 'respondent‘s;’ 80 (88.9%) held a graduate degree.

" A total of 82 (91.1%) of the assistant principals reported prior ex-
perience in this role; of these, a mean of 4.5 years of experience was
reported. All but three of the assistant principsls with prior experi-

ence derved previously in this capacity in the same school. {

~ Fearly all (84, or 93-3%) of the assistant principals -'esponding re-
ported previous experience as elementary school (x-6) t'eachers,:13 .8 yeaxrs,
on the average. An average of 6.7 yea.rs of previous experiencle.inl tee.ch-
ing early childhood classes was reported by l&7 of the 90 respondents. |
'.l‘he a.ssiste.nt principe.ls, too, ccnstituted a group with considerable
experience, both in their present position e.nd as former e].enents.rv school
teachers. Slightly more ths.n one-half of the assistant principe.ls ha.d "

serveri in ECE classes.

3. ECE Coordinators
of the 43 ECE coordinators for whom information was available, 25

(58’.‘11,}'} held a gr'e.duste degree., A mean of 47.8 graduate credits was

' reported bv '35 respondents.

‘ALl but three ‘ECE coordinstors had previously taught in’ kindergarten
through second. grsde, for an average of 11.7 yee.rs. A total of 26 (60. 5%)
had hed experience tesching in grades 3 through 6. An average of 1l. b
yee.rs of previous expcrience in the same school was "reported by the 43 .-
coordins.tors. A1l had previous]y served a8’ mn ‘coordinator;’ the: ‘mean <

n\mber of yea.rs of prior experience as ECE coordine.tor reported vas 2. 6

yesrs In view of the re].a.tively short leng‘h of time ths.t the schoo].s »

ey .
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have been able to assign a teacher to serve as an ECE coordinator, this

represents considerable prior-experience. N

L. = Teachers. Soon L o
- Of the 192 kindergarten teachers. ‘sampled, 91 (h7 4%) held a graduate

degree. A total of 151 (78.6%) had completed graduate courses; a mean.

of 32.8 graduate credits had been completed. Graduate degree‘s were held

by 85 (38.5%) of the 221 responding first’ grade teechers. A mean of 25.6

graduate credits were reported by 183 (82.84) of the grade 1 teachers.:
Seventy (33. 8%) of the 207 second grsde teachers held gro,dua.te degrees.
A mean of 27.4 gra.duste credits was reported by the 172 (83 11,) of the
second grade teo.ehers responding. )

Of the 186 teachers serving ECE classes as ratio, cluster, or floater
teachers for vhom informstion vas ova.i-lsble-,: 54 (29.0%)- held a graduate
degree. A mean of 29 13 graduste eredits was reported by 138 (71& 2%)
ra.tio tesehers. -

AJJ. kindergsrten teachers, a.l.l but four of the first grade teaehers
o.nd all but six or the second gro.de tea.ehers were fem.'le. Nine of the 186 |
ratio teachers were male. o

‘Inforl‘ution regarding the licenses under which the participating teach-: =

‘ers served are presenteéd in Teble ITT<1." ' . v




Table IIT-1 * -

Teaching License of Participating Teachers -

Early Childhood COmnonBra.nches ot Given

‘N PerCemt N * Per Cent. " N Per Cent
Kindergarten (Ne192)- 148 . 771 . gk 12,5 20 10.4
Grade 1 (N=221) -~ n 21 123 557 . é7 S VN
Grade 2 (N=208) - .. .53 25,6 . . 1 681 . 1k 6.8
Ratio Teachers (N=186) 43 3.1 - 100 53:.,7 v '_ 53 234

'I‘able III 2 presents da.ta. regarding the prior tea.ching experience

reported by tea.chers serving in the SECE progre.m..

Table III<2 = .

- Prior Teaching Experience of Participating Teachers

| Kinderge.rten - Grede .1 o Gredea | ’Ra.tio'

(N=192) (N-221) '-'(Ni-208) .. (N=186)
“Per Mean - . Per Mee.n " Per. Meen .. ‘Per. - Mean

N Cent st g Cent Years N. Cent Years g Cent Years

Teechers with - ' |
prior experience 185 9.4 9.3 206 93 2 5.6. 192:.92.-8:,-5_';8 149 80.1 - 7.0

Teachers with..: RIS - . Sl S
prior experience ' : : . L
in same school 178 92.7 6.3 198.89.6 4.0 182 87.9 .3.9.-12768.3 ‘.5.6

Teachers with | DT ,
K-2 experience 187 97.4 8.5 210 95.0 5.1 192 92.7 4.5 148 79.6 5.0

Teachers with no ‘ EE
prior experience 7 3.6 15 6.8 15 7.2 37 19.9_

Agein, the neen experience reported. by the group is reLetive:Lv high.

Very few of the respondents are beginning teeehers md, perticulerw on

the kindergerten level, are well beyond the probntioner level.l Interes-

ting:l.y the pettern of veriotion in experience m rether unusuel emong

¢¢.2§
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the ratio teachers who responded to the questionnaire. 5 Nearly 20 per cent

of the ratio ;,te_echere- vere. beginning teachers, while about .7 per cent of

first -and second grade :teachers-had no prior experience. On the. other
hand, those ratio-teachers who reported prior experience had served longer
(7 years), on the average, ‘than hed--‘c].e.esroomk teachers on the firat and

second grade levels (5.6 and:5.8 years, -respectively).

5. Pcragofeseione.ls
Dete. were eve.ile.ble rege.rding the be.ckground end experience of 351&

pnre.professione.le e.ll but four of whom were femele. |
Data regarding ‘the educational background of the 354 pe.reprofession-

als are presented in Table III-3.

Table III-3
Highest Level of Schooling Completed by
Paraprofessionals Participating in SECE Program (N=354)

N Per Cent
No High School Diploma 6 1.7
Held High School Diploma 120 33.9
Completed Some College Work | 199 156.2
Held Degree from & Two Year College 23 6.5
Held Degree "rron.e. Four Year College , 5 1.

Of the 35h pereprofeuionele , 3“& (97. 2$) had had experience as edu-v

cctione:l. e.uietente or teecher e.idee prior to the current echool yeer

'I'hoee with such experience had eerved an e.verege of 3. 1 yee.rl in this

- cepecity A total of 3&7 pcreprofeuionnle reported prior experience in

the eene lchool, some ineluded t.heir eeeocie.tion with the echool as par-

ente er volunteere. A nenn of 3 h yeere of prior experience in the sane

| ‘22;2




‘school was ‘reported. :
The paraprofessionals also. tend to be a:relatively experienced group,
when viewed in terms of‘the length of time such assignments have been: -

available in the-:schools.: In terms of :educational :background, toco, the: s

group shows -school ‘work well above. the average. of the:usual. layman; :vAll -

but 6 respondents reported"'holding'e‘high school diploma; while almost '
two-thirds of the respondents noted that they had completed some college

work. It is probable tha.t for most of the paraprofessionals, this col-

lege work represents parti cipa.tion in the Ca.reer Ia.dder Program. |




. IMPLEMENTATION .OF THE PROGRAM © . .- it
AR
A. SOURCES 0!' DA’M
Inrernetion gethered through queetionneirel unt to cll lehocle psr- |
ticipeting 1n the progrem, e.nd through te].ephone 1nterv1m 1n :lnete.ncee |
-'where the questionmire de.te. were incomplete, provided the detc upon
which thie cha.pter is bcsed. In the 17 districts covered by thie eve.l.-
uetion, 150 echools were deeigne.ted e.s eligible for perticipetion 1n the.
Nprogren, of theee ’ eight echools reported that they he.d no chuee below

.gre.de 3. Three echoola reported the,t they were not covered by thie eve.l-

uetion, e.e they were perticipeting 1n other progreme, euch as EEP
C.'onplete dntc regerding :anlemento.tion or the progrem vas received
fron e. totel or 133 echoole.

Diltrict | No. of Schools ._ | Ddstrict o _No... ofl Schools
1 | W o 0
2 T s 1
s o = 2
}°. - 3 .‘ ,I e 3
T TP ;
L R 5
| 3 6

' B. "TMPLEMENTATION AT THE KINDERGARTEN LEVEL
l. Assignaent of Paraprofessionals
On the kindergarten level, & total of 760 classes vere organized in

- =
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the participating schools. Of these, 611‘(80‘.%) were classes taught by

a single teacher, and had been allotted the:services of an educational
assistant. In four (0.5%) of the other classes taught by a single teacher,
the services of two pa.raprofeaeionele were provided, in 28 (3 7'5) of these
classes, pe.reprofessiom.l essiste.nce was provided for half or lees thn.n
ha.lf the length of the kindergerten eeuion, genere.uy, two chuee sha.red
the pereprofeesional'a services. In 35 (’4 6$) of the ch.uee, no pere-
prot‘eaeiom.l services were provided.

A totel of 82 (10 8%) of the kinderga.rten clessea were to.ught by "paired®

~ teachers (tvo teachers alm-ing a single olueroom), of theee, only two (0 3%

of the total number of classes) ho,d not been assigned pereprofeaeionel u-
sistants. 1In 46 paired classes (6.1$ of the totel), one peraproreseiom.l
assisted both teachers; in 34 paired classes (4.5% of the 'tote.l.),‘. x
paraprofessionals were assigned. In addition, nine full time kindergerten
classes and six non-greded primary classes were orgenized, these clueee
are not included in this evaluation report.

No paraprofessional assistance was provided in only 37 classes; full
time or part time paraprofessional services were allotted to 95.6 per cent
of the 760 kindergo.rten classes in the participating ecliooll. In 669 clas-
ses (88.0% of the total), the full time assistance of one or more para-
professiornls was assigned for each paired or single class. A total of
28 (3.7%) of the single classes had part time paraprofessional services.

Of the 23 paired classrooms (46 paired classes) served by a aingle
Paraprofessional, only two had combined registers of less than 35 pupils;
in all other classrooms, groups of 37 to SO children vere assigned to two
teachers and one paraprofessional.

These data are summarized in Table IV-1.
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“hbldv:[v'.'l R ST
Paraprofessional Assigrments . Kindergarten =

‘éi e ses - Paired Classes

None Fu?]‘.:tm Pt:::tiu Two " None ~ One  Two Total
Dist N Percent N Percent N Percent § Percent N Percent N Percent N Percent Classes
1 3 48 53 85.5 2 3.2 o b 65 62
2 26 86.7 - S 4 133 30
L 3 kb 61 89.7 4 59 | 68
5 W 97.8 122 | | L5(a)
9 9 1.k W4 55.7 o 2 2.5 12 15.2 12 152 79(b)
10 8 L4o0.0 ’ 4y 20,0 8 .0 20
1n 4 100.0 | N
15 9 8.9 88 87.1 ‘ L ko 161(c)
17 64 88.9 | | 8 m.a 72
18 8 100.0 | | 8
19 10 87.3 16 12.7 126
20 12 100.0 12
21 10 100.0 10
27 b 33.3 8 66.7 : 12
2868 & 118 2 706 1 29 1 2.9 2 59 2 59 3
30 23 54.815 35.7 L 9.5 42
31 3 8.6 32 9Lk 35

Total 35 4.6 611 80.4 28 3.7 U4 0.5 2 0.3 4 6.1 3 45 760
(a) 9 full day classes not included

(b) 2 non-graded classes not included

(c) 4 non-graded classes not included

36
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It would appear, then, that the objective of providing a peraprofes-

sional in each kindergarten class was substantially met, It must be re-
membered that these data were collected eaxly in the school year, and
that some schools may not yet have recruited their full allotment of

paraprofessional assistants at that time.

. 2. Pupil-Teacher and Pupil-Adult Rctio

In each district, additional teaching personnel variously referred
to as "ratio," "cluster," or "floater" teachers, vere assigned to kin-
dergarten classes on a full-time or part-time basis, Data were collec-
ted regarding the ratio teacher time allotted to kindergarten classes in
each school. The fractional equivalent of full-time service provided by
ratio teachers to kindergarten classes was then computed, after setting
the full-time services of a ratio teacher at 20 hours per week. lele
IV-2 presents summary data regarding the number of achgoll, single and
paired classes, and number of ratio teachers assigned ofx the kinder@r-

ten level.

73
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| Table IV-2~
Number of Ratio Teachers Assigned to Kindergartéen Classes

No. o'f-'..Schc;t;lﬂl o -!..o. or cmma ” | No. éf
i District Reporting Single Paired Total = Ratio Teachers
E' 1 14 8 b e 7.30
i 2 ¥ % 4 3. 6
N ilo 68 .0 68 3.88
5 13 4s 0 45(a) 7.23
9 20 53 26 79(®)  5.53
10 3 8 1 2 1.62
! 1n 1 " 0 b ~ 0.00
15 o1 9 b 100(e) 7.01
a7 10 64 8 T2 18.46
18 1 8 0 8 1.00
19 20 - 110 16 126 ' .10.80
20 1 12 0 12 - ho00
a 2 10 0 10 1.08
27 3 12 0 12 - .30
28 5 30 L 34 1.60
30 5 38 b k2 3.01
31 6 35 0 35 k.05
() 9 full day ki._ergarten classes not included .
(b) 2 non-graded primary classes not included
(c) k non-graded primary classes not included
For each district, a pupil-teacher ratio, based on the ratio of the
total maber of pupils to the total number of classroom teachers and ratio
teachers on the kindergarten level, was computed. An adult-pupil ratio,
ERIC -




based on the ratio of the total _mg;nber- ,qf pupils to the tot_;al number of

professional and paraprofessional personnel was also determined. Average

class registers, pupil-teacher ratios, and adult-pupil ratios for each

K e

10

15

17
18
19

21l
27
28
30
31

O WV

No. of
Classroom Mean
Dist Teachers Register Teachers Teachers

62
30
68
45

18.84
19.66
20_.52
21.97
19.9'(.
22.60
17.25
22.79
22.46
25.00
21.38

24,83

21.bo
28.58
22.49

1 20.27

.77

. district are prquntéd _:I_.n.\rTa.blé; IV-3

Table IV-3

On Kindergarten Level

39 5.

No. of

No. of Total Pupil- No
Ratio No. of Teacher Parapro-
Ratio fessionals
7.36  69.30 16.85 59
1.61 31.6) 18.65 30
3.88 T..88 19..1 63
7.23 52.23 18.92 L6
5.53  B84.53 18.66 62
1.62 21.62 20.90 _ 18
0.00 k.00 17.25 0
7.01 108.01 21.31 92
18.46 90.46 17.87 68
1.00 9_.00 22.22 8
10.80 136.80 19.69 18
4,00 - 16.00 18.62 12
1.08 1.08 19.31 10
.30 12.30 27.88 8
1.60 35.60 21.47 29.50
3.00 i5.01 18.91 32.50
4.05 39.05  19.51 32

Class Registers, Pupil-Teacher Ratios, and Pupil-Adult Ratios

Total .Pupil-
No. of Adult
Adults Ratio

128,30 . 9.10
61.61 9.57
134.88.10.34
98.23 10.06
146.53-10.76
39.62 11.40
4.00 17.25
200.21 11.50
158.46 10.20
17.00 11,76
254,80 10.57
28.00 10.43
21.08 10.15
20.30 16.89
65.10 11..7h

© T7.51 10.98

71.05 10.72
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For many years, it has been the-practice in New York City to main-
tain & register of 25 pupils in kindergirten classes. - In view of the
needs of children’ in poverty area schools, it would be-imperative to b
seek to reduée class size on this level whenever possible. The data
summarized in Table 3 indicate that the achools“hn.ve been very succes-
ful in attaining this desirable end. Mean class size is very low; a
mean register of 25 is exceeded in only one district. It is apparent
that a major effort was made to maintain low registers on the kinder-
garten level, and that ‘the results have been highly successful.

The data are even more striking when the pupil-teacher ratios, which
reflect uiignnentl of ratio teachers to kindergarten classes, are con-
sidered. The pupil-teacher ratio exceeds 25 in only one district, and
falls below 20 in 12 districts.

Pupil-adult ratios, which take into consideration the assignment of
paraprofessionals to kindergarten classes, are even lower. In only two
instances does this ratio exceed 12. In all cf the other districts, the
pupil-adult ratios are considerably below this level, and actually fall
below 10 in two districts. These low pupil-adult ratios, which spprox-
imate one-half of the mean registers, reflect the fact that a parapro-
fessional vas assigned to almost every one of the participating kinder-

garten classes.

C. INPLEMENTATION ON THE FIRST GRADE LEVEL
The goal of the Strengthening Early Childhood Education program, at
the first grade level, was to establish a pupil-tescher ratio of 15 to

one in L0 per cent of the classes; in the remaining 60 per dent, a pupil-

teacher ratio of 27.2 to one, with an additional full time assigmeent of
paraprofessional assistance to these classes.

-3l .
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A total of 851 first grade classes vere organized in the.schools in
the diotrictl'govo'_x?d by this evaluation. . 5 Ny

In order to determine whether the criterion of establishing & ratio
of 15 to 1 in kO per cent of grade 1 classes, and & pupil-teacher ratio
of 27.2 to 1 in the remaining 60 per cent was met, the following proce-
dures v,oro.!ollo'nd: R | , _ | , o

1. Within uch district, the pupil-teacher ratio of each class vas
adjusted to take into account the number of hours per week ratio teachers
vere assigned to first grade classes in that district. o

2. The first grade classes vere arranged in order of their adjusted
Pupil-teacher ratios and divided at the LOth percentile. o

3.  Nean pupil-teacher ratios for the lowest 0 per cent of classes,
and for the highest 60 per cent of classes were computed; Table IV-U
presents the resulting data.




| , Teble IV-b .
'_thu-.-mehor Ratios, ,in FMrst Grade Classes
o ﬁ.C].;ll".;l“ vith Inwelt  Classés vith Highest
Dist. No. of Classes P-T Ratios (k0%) P-T Ratios (60%)
X Hean TN Mean
1 80 35 1281, ks 22,5
2 2 13 16.60 19 22.58 1
L 75 3 11.67 bl 20.47
5 66 26 14.36 w - 18.33
9 99 k2 13.47 57 22.77
10 14 | 6 18.94 8 19.72
n b 2 17.34 2 21.78
15 98 ko 13.07 58 21.79
17 73 29 17.83 b 21.72
B8 9 L 25.84 5 27.89
19 156 61 11.84 95 - 22.78
20 20 8 13.85 12 15.18
a 9 b 15.03 5 17.6k
27 16 6 16.03 10  29.27
28 32 13 19.22 19 21.63
30 33 13 14.01 20 19.97
31 35 i 10,22 21 15.62
In 10 of-the 17 districts, a pupil-teacher ratio of 15 to 1 in 40
‘ per cent of the first grade classes was achieved. In all dut one dis-
trict, the pupil teacher ratio of the largest 60 per cent of the classeés
also met the eriterion of 27.2 to 1. Examination of Table IV-i reveals,
also, that in some districts viti: relatively high pupil-teacher ratios
in the lower 4O per cent of the classes, the pupil-teacher ratios in the
ERIC 43




upper 60 per cent m very low (Dhtricu 2, ID, u. 17 -‘ a8). Toese
districts cannot bo u:ld to lhvo been nuucculm 1n mtin the ebjec-
tives of the Program without :I.ntorpr.ting thou obJoetivu more ltrictly
than had been the intent of tho prograa's planners. '

Further information regarding the assigmment of pareprofessiomals to
first grade classes indicates that, in mamy cases, the flexibility pro-
vided by the option of assigning either paraprofessienal or additional
professional help resulted in the organization of many smaller classes
wvith paraprofessional assistance, and large classes wvithout such assis-
tance, depending on the special needs of the individual schools, their
teachers and their pupils.

Bxanination of Tables 5 and 6 reveals that in all but four districts,
paraprofessional assistance wvas made available, on a full-time or part-
time basis, to a majority of ths classes with the largest pupil-teacher
ratios, and to & large proportion of small classes as well. . The wide
variety in the manner in wvhich the Program was implemented attests to
the value of the inherent flexibility in the Progrem's provisions, and
the resourcefulness of the individual Districts and schools in shaping
the m-to meet local needs and in taking advantage of local strengths.
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Teble IV-5

Type of Class Organization in LO Per cent of First Orade

. Total |
Dist. Classes N

35

-
&

BEosolfeB&EwoalRil

Classes with Lowest Pupil-Teacher Ratios

Single
No Para

N
6
1
6

17

O = & O m

a3

N M PP

Per
Cent

1.k
“.1

35.4

23.0
4o k4
16.6

0.0
10.0

3.4

0.0
37.8
40.0
50.0
33.3
15.3
15.3

- Single
Part-time

Per
cant

.3

7.6
0.0
0.0
0.0
66.6

0.0

0.0
6.9
25.0

b9

0.0
0.0
33.3
T.7
15.3
k.2

Single

Full-time

Fara
Per
Cent

11 3L.b
6 46.1
1 3.2

15 57.6
0 0.0
1 16.6
2 100.0
6 15.0
68.9
75.0
k.9
0.0
50.0
33.3

23.0

38.4

1.2

P WM W PN O W W R

Paired

Fer
N Cent
6 17.1
0o 0.0

19 61.2

.0 0.0

25 59.5

0 0.0

- 0 0.0

30 75.0

b 1.3

0 0.0
32 52.4
8 100.0
0 0.0
0 0.0
T 53.8
b 30.7
8 57.1

© O OO 0 0O 0 o o o o o o

Other

N Cent
9 25.7
0 0.0
0 0.0
5 19.2
0 0.0
0.0
0.0
0.0
0.0
0.0
0.0
VOG0
0.0
0.0
0.0
0.0
0.0
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Tuble IV-6

:
/J

Type of ‘Clasé ‘Organisation 11160 Per:Cent of Fifst 'Grade - °

Classes with fiighest' Fupil-Teacher Ratids

Single
¥o Pars
 rotal Per

1 ks 10 22.2
2 9 b 2.0
b W 8 184
5 w7 ams
9 51 26 bs.6
10 8 3 37.5
n 2 2 100.0
15- 58 | 1 18'.9.
17 W 9 20.b
18 5 o0 0.0
19 95  23 24.2
20 12 ‘. | 0o 0.0
21 5 3 60.0
27 0 2 20.0
28 19 3 18.7
30 20 0 5.0
N a2 57

©
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Single  Single
- Part-time " Full-time |
Para'’° Pars’ - Paired  Paired
Pert Per ~ Per ~ Per
X Cet N Cent N Cent' K Cent
5 w1 30 6.7 0 0.0 "0 00
A6. 1.5 9 47.3 :o 0.0 0 0.0
2 45 31 704 3 6.8 0 0.0
o 0.0 33 85 !o o.d o 0.0
0 00 18 35 3 52 10 175
1 125 4 %0 o0 00 o0 0.0
0 00 O 00 0 00 O 0.0
0 00 39 612 8 137 0 00
2 k5 33 50 0 0.0 - 0 0.0
© 00 51000 O 0.0 o 0.0
2 25.2 35 3.8 1313.6 0 0.0
0 00 O 0.0 121000 0 0.0
0o 0.0 2 WO 0 00 O 0.0
8 80,0 O 00 O 0.0 O o;o_'
1 52 1 T73.6 1 52 0 0.0
1 0.0 19 950 0 00 0 0.0
6 285 2 95 1 0 0.0




D. IMPLENENTATION ON THE SECOND GRADE LEVEL

~ On the second grade level, implementation of the SECE program called

for the establishment of a pupn-tucher ratio of 20 to one in 4O per cent
of second grade classes, and a pupil-teacher ratio of 27.2 to one, plus
full time paraprofessional help, in the remaining 60 per cent of the clas-
ses,

A total of 775 second grade classes were organigzed in these districts.

In order to determine whether these criteria were met, procedures par-
allel to those followed in computing pupil-teacher ratios on the first
grade level were used. The data resulting from this analysis are presen-
ted in Table IV-T.

e37=
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Dist. Classes
1 68
2 32
b 95
5 69
9 83
10 16
1 5
15 8k
17 T2
18 10
‘ 19 146
| 20 13
| 21 9
| * 27 1k
28 28
' 30 23
k3 | 38

grade classes vas quite low,

Table IV-7

Classes with Lowest

P-T Ratio (Lo%)
N Per Cent
27 12,56
13 17.66
22 17.76
28 12,62
33 1%.73

(3 13.20

2 18.18
34 18.19
29 19.45

k 20.83
58 15.70

5 19.73

k 18.21

6 20.75
1n 21.90

9 17.28
15 13.57

47>

Pupil-Teacher Ratios in Second Grade Classes

Classes with Highest
P-T Ratio (60%)

R

k1
19
33
b1
50
10

Per Cent
22,54
25,78
23,42
19.59
25,03
20.73
2,24
25.44
24,7
22,22
22,38
22,38
20,46
29,65
25.43
23.38
20,54

Examination of Tadble IV-7 indicates that the objective of estabdblish-
ing a pupil-teacher ratio of 20 to 1 in the lowest 4O per cent of parti-
cipating classes wvas met in all dut three districts; these three dis-
tricts fell short by a very smll amount. Furthermore, in two of these
districts, the pupil-teacher ratio in the higher €0 per cent of second
The objective of attaining an average pupil-
teacher ratio of 27,2 in the latter group of classes was et in all bdut
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one district.

Amalysis of data lhovﬁc the assignment of paraprofessionals to sec-
ond grade classes reveals that, in mu 70.3 per cent of the classes
with the lowest pupil-teacher ratios, paraprofessional help had been as-
signed. In the larger group of classes, 59,3 per cent had paraprofess-

i 2 onal help. Thus, there were a good many relatively large second grade
/ classes vhich had no such assistance, while many small classes were as-

signed this help. Tables IV-8 and IV-9 present these data:




. Tadle IV-8
Type of Class Organisation in MO Per Ceat of Second Grade
Classes with lowest Adjusted Registers

Single Mrt-tiae  Pullotime
ma R R ™ ™SR

Dist, Classes N Cegt [ Cent K Cent X Cemt X Cent
1 27 6 2.2 0 0.0 8 29.6 & 1.8 9 333
2 13 s 384 1 7.6 7 53.8 0 0.0 © 0.0
b 22 7 1.8 1 &S 13 %9.0 1 kS 0. 00
5 28 2 7.1 0 00 17 60.7 b W2 5 17.8
9 33 s 15.1 2 6.0 2 6.0 24 72,7 O 0.0
10 (3 0 0.0 0 0.0 M 666 2333 0 0.0
1n 2 0 0.0 0 0.0 2 100 O0 00 O 0.0
15 3k 9 26, 0 0.0 2 6.7 & 1n.7 o0 00
17 29 1 3.4 0 00 1b M2 & 13,7 0 0.0
18 b 3 730 0 060 1 250 0 0.0 O 0.0
19 8 16 27.5 16 28,0 7 122 19 33.3 O 0.0
20 5 1 20,0 0 0.0 b 800 0 00 O 0.0
21 b 2 %0.0 2 %.0 0O 00 0 ©O0 O 0.0
27 é 3 %.0 0 0.0 3 %0 O0 0.0 O 0.0
28 11 2 18.1 7 63.6 2 1814 0 00 O 0.0
30 9 0 0.0 1 1.1 8 88 o0 0.0 O 0.0

; E) § 15 5 33.3 1 6.7 3 2.0 6 .0 0 0.0

|
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Tadle IV-9
Type of Class Organisation in 60 Per Cent of Second Greds

Classes with Righest Adjusted Registers

Single Single
8ingle Fart-time Full-time

Fo Fara Para Tars Paired  Other
Bet, Goms § Gme ¥ Gmt @ Gmt Eome fom
1 n 15 3%6.5 3 7.3 23 56,0 0O 00 0 0.0
2 19 2 105 4 2.0 13 684 O 00 0 0.0
b 3 b 121 3 9.0 24 T2.7 2 6.0 0 0.0
5 W 20 8.7 2 51.2 0 0.0 o 00 0 0.0
9 50 2 500 3 6.0 18 36.0 i1 2.0 3 6.0
10 10 5 500 3 3.0 2 2.0 o 00 0 00
b 3 31000 0 0.0 O 0.0 o 00 0 0.0
15 50 32 640 0 0.0 18 36.0 o 00 0 0.0
17 43 ib 325 1 2.3 28 65. 0o 0.0 0 0.0
18 6 s 833 0 0.0 1 166 0o 0.0 0 0.0
19 88 27 0.7 19 22.3 27 3 15 168 0 0.0
20 8 2 2500 0 0.0 6 T50 o 0.0 O 0.0
a 5 3 600 0 0.0 2 .0 o 0.0 0 0.0
7 8 81000 0 O0.0 O 00 o 0.0 O 0.0
28 17 h 235 9 %29 b 25 o0 00 0 00
30 L} 1 71 2 1Wk2 11 785 o 0.0 O0 0.0
N a3 i 60,8 6 26,0 3 13.0 0o 0.0 0 0.0

©
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The larze proportion of small classes with paraprofessional assis-

tance and large cmiea without such uuluncé on the t“irst and sécond
grade levels reflects th implementation of the Progru on the
District and school level, and adjustment of the specifications of the
Program to meet local needs. For instance, in schools with extra phys-
ical space, an additional ratio teacher rather than paraprofessionals

can be assigned as a classroom teacher, thus reducing class 'regn-lters;

in more crowded schools, it was decided that five paraprofessionals could
provide more useful supplementary assistance in the classrooms than could
one ratio teacher. In many schools, classes were organized on the basis
of special pupil needs - for language training, for emotional support,
for remediation of deficiencies due to lack of kindergarten experience.
Such classes were most often small, and were assigned the help of a
paraprofessional. In these schools, the larger classes were not given

such assistance.
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;h?-




e o P RS T e enirE s gt ae s we o

CHAPTRR V
THE KINDERGARTEN PROGRAM

Data regarding the implementation and effectiveness of the SECE Pro-
gram on the kindergarten level were gathered through observations that
were conducted in each of the 30 "core"” sample schools. Specially pre-
pared observation schedules were used in a total of 59 observations of
kindergarten classes. Additional data were developed through a series
of interviews with principals, assistant principals, ECE coordimtors,
teachers, and paraprofessionals in these schools, and through question-

naires to the same persomnel in the remaining 120 participating schools.

A. OBSERVATION OF THE PROGRAM

Observations were conducted in a total of 59 kindergarten classes,
arproximately half in the morning and half in the afternoon. Farapro-
fessionals were in attendance in U9 (83.1%) of the classes; in three
classes, two paraprofessionals were in attendance. In two instances,
both paraprofessionals and student teachers were present in classes that
were visited.

The observation schedule that was used in kindergarten classes direc-
ted the attention of the observer to four major areas; each of these areas
(Play Experience and Activities; language Activities; Other Content Areas;
Classroomn Management) will be considered separately.

1. Flay Experience and Activity
A summary of the types of play activity iu which the children partici-
pated in the kindergarten classes that were observed is presentei in Tabdle

v‘l .
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Table V-1

Types of Play Activities Observed in Kindergarten Classes

Activity N
Domestic 37
Construction Ls
Toys 39
Dramatic 26
Manipulative 38
Sand and Water 7
Rhythms 23
Art L
Outdoor Play 7

The kindergarten children in the classes observed participated in
many different kinds of play activities, and used a wide range of mter-
ials. About three-fourths of the observers reported the use of art ma-
terials, such as clay, dough, crayons, paints, or collage. Art activi-
ties were observed in 74.6 per cent of the classrooms; construction,
mainly blockbuilding, was reported by 76.3 per cent of the observers.

Also noted in more than three-fifths of the classes was the use of
manipulative games, such as puzzles, pegboards and the like, as well as
play involving the use of toys such as cars, trucks, and trains, and dom-
estic objects, as in a "doll corner.” Rhythmic activities and dramtic
play were observed in somewhat less than one-half of the classes observed.
The use of sand and water and outdoor play was noted rehtive]; infre-
quently, although the observations were conducted during May und June, |

To some degree, the nature of the play activity in which a child can

engage is determined by the equipment availadble for his use.

bl

0d

Per Cent

62.7
76.3
66.1
bl
6h.k
1.9
39.0
7h4.6
11.9

Table V-2



summarizes the data concerning equipment available and used in the classes

that were observed.

Table V-2
Play Equipment Available and in Use in Kindergarten Classes

(In Per Cent)
Availadble Not
Pquipment Designed to: In Use Not In Use Observed

Encourage quiet activities 55.9 33.9 10.2
Stimilate expression of ideas |
and feelings 74.6 20.3 5.1
Promote cooperative play 76.3 20.3 3.h
BEncourage manipulative skill 66.1 27.1 6.8
Encourage "looking-glass self” LO0.7 k2.4 17.9
Stimilate large muscle activity 35.6 28.8 35.6

Equipment for all of {hese activities was availadble in a large pro-

portion of the classrooms observed; nearly all children bad an opportun-
ity to participate in various types of play sctivities. The observers
reported most frequently that the children vere engaged in activities
using art materials and blocks for construction. Som>what less frequent-
1y noted in use were materials designed for solitary quiet use by one
child. The art experiences noted were regarded by many observers as hav-
ing the primary purpose of stimulating ideas and feelings, rather than
providing quiet "seat-work."”

a. Rating of Play gge_rience/a. Observers used a five-point scale, rang-
ing from Excellent (5.0) to Very Poor (1.0) to rate play experiences pro-
vided for children in the classes observed. A sSummry of the ratings as-

signed to various characteristics of the lessons observed is presented in

Table V-3.
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Table V-3
Ratings Assigned to Play Experiences and Activities

Distribution of Ratings (in Per Cent)
Very Kot

Excellent Good Fair FPoor Joor Rated

Children participate in
planning, self-selection

of activities 32.2 37.3 13.6 5.1 3.4 8.5
Children free from strain;
laugh cnd chatter 55.9 35.6 6.8 G.0 1.7 0.0

Children actively engage
in satisfying activity 47.5 40.7 8.5 0.0 1.7 1.7

Play materials suitadble
to age level 67.8 20.3 8.5 6.0 1.7 1.7

Play materials easily

accessidle, in good

condition 55.9 35.6 5.1 0.0 1.7 1.7

Use of availadble play

space ko.7 39.0 15.3 1.7 0.0 3.4
Although the quality of the play experience and activities provided

for the children were generally rated as good or excellent, the observers

were somewhat less enthusiastic about the children's opportunity to parti-

cipate in the planning of play activities or to select these activities

themselves.

2. language Activities

Most crucial to the objectives of the SECE Program at the Kindergar-
ten level is the development of language skills among the children; the
higher the level of the oral language the children can undersiand and use,
and the more fluently the children can express themselves, the fewer dif-

ficulties will be encountered in learning to read.
The play activities already discussed, of course, j:rovided experien~
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ces through which children learned the use of language in communication
with others; particularly those which were conducive to cooperative play
and role playing. The results of the odbservations indicate that in more
than three quarters (76.3%) of the classrooms, equipment specifically de-
signed for this type of play vas in use; in most classrooms, several dif-
ferent types of cooperative play activities were noted.

Specific language activities in which the children engaged were re-
corded by the observers. The children used language during play as well
as during classroom experiences expressly designed to stinulate verdal
expression and use. The language activities observed are presented in
Table V-k.

Table V-k
Observed Participation by Kindergarten Children in Ianguage Activities

Activity X Per Cent
Conversation 58 98.3
Explaining k6 78.0
Discussion k2 7.2
Asking questions 37 62.7
Music, rhythms 28 47.5
Stating needs 26 k.1
Giving directions 28 7.5
Speaking to groups 29 k9.2
Telling stories 2k k0.7
Oreetings, farevells 27 4s.8
Planning 23 39.0
Dramatization , 20 33.9
Telling experiences 31 52.5
Telephoning 17 28.8
Retelling stories 13 22.0
Delivering messages 5 8.5
Movies 7 11.9
Puppet Show 3 5.1
Foetry 10 16.9
To'o 10 16.9
Madio 3 5.1
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In more than half of the kindergarten classrooms, the children vere
observed to participate in conversing, explaining, discussing, asking
questicns, and telling expericnces. Somewhat less frequently noted was
the use of language in specially structured activities, such as planning,

story telling, dramatization, or speaking to groups.

It is of interest to define the role of the teacher and of the para-
professional in supervising language activity. In most situations, either
the classroom teacher supervised the language activities of the children,
or the children's language was expressed during unsupervised play. It
was only in relatively unstructured situations in which a child conversed
with or expressed a personal need to an adult ("May I leave the room"),
that the paraprofessional was likely to be approached. Indeed, one may
advance the generalization that the less structured the situgtion in which
langusge was used, the more likely was the paraprofessional fto be involved.

A summary of the relevant data concerning supervision o? language ac-

tivities is presented in Table V-5.




Table V-5

Teacher and Paraprofessional Supervision of Children Engaged

in language Activities (In Per Cent)

Supervised - Supervised by Supervised
Activity by Teacher Paraprofessional by Both  Unsupervised
; Conversation Lh.1 0.0 37.3 15.3
; Explaining Lh, 1 1.7 25.4 6.8 ‘
Discussion 32.2 1.7 22.0 15.3
‘ Asking questions 28.8 3.4 .. 22.0 8.5
Music, rhythms 30.5 0.0 11.9 5.1.
Stating needs 8.5 1.7 3.7 10.2
Giving directions 22.0 0.0 18.6 6.8 |
Speaking to |
groups 18.6 5.1 18.6 6.8 |
Telling stories 27.1 3.k 10.2 0.0
: Greetings,
farewells 16.9 1.7 16.9 10.2
Planning 16.9 0.0 13.6 8.5 |
| Dramatization 15.3 0.0 1.9 6.8 |
« Telling
experiences 33.9 3.4 13.6 1.7
; Telephoning 1.7 0.0 8.5 18.6
; Retelling stories 8.5 3.4 6.8 3.4
1 Delivering :
t messages 1.7 0.0 6.8 0.0
4 Movies 5.1 0.0 5.1 1.7
Puppet Shows 1.5 0.0 3.4 0.0
Poetry 8.5 1.7 3.4 3.4
T.V. 3.4 3.4 6.8 3.4
Radio 0.0 0.0 5.1 0.0
. | |
r In general, the children's language activities were more likely to
' t occur in the absence of direct supervision, as during cooperative play,
| than to be supervised by the paraprofessional alone. In structured sit-

uations expressly désigned to stimulate verbal 'expression, such as dis-
cussion, story telling, and planning, the teacher was gemerally in com- |

mand. In very few cases was the responsibility for overseeing the chil-

' a. Rating of language Experiences. Observers also rated ‘.‘_c,h'e quality of

|
dren's use of language delegated to the paraprofessional. , ' 1

Me experiences provided to the children. A summary of the ratings

assigned is presented in Table V-6.
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Table V-6

Ratings Assigned to language Experiences

Distribution of Ratings (In Per Cent)

Very NqQt
Characteristic Rated Excellent Good Fair Poor Poor Rated

Adults ask questions that

stimilate discussion Le.h 39.0 8.5 6.8 0.0 3.4
Adults listen to and

understand children 50.8 33.9 8.5 3.0 1.7 1.7
Adults give specific

attention to language ¥

development of non-English :

speaking children 28.8 28,8 13.6 5.1 3.4 20.6
Adults use experiences to 3

develop children's n

observation and

verbalization 33.9 35.6 16.9 6.8 1.7 = 5.1
Child-adult communication "

unrestricted Lh,1 U45.8 10.2 0.0 0.0 0.0
Child-child communication | _ .

active, vital, flowing 50.8 28.8 13.6 6.8 0.0 0.0

Again, ratings 'assigned tended ﬁo be "good" or "excellent." It should
be noted, however, that more than 20 per cent of the ratings fell below
the "good" level when "specific.a.ttention to language development of non-
English speaking children" was ral.ted'.‘ In addition, in 20 per cent of tﬁe
observations, the observer preferred not to rate this item, probably be-~
cause he had not observed activi:tie_s inl this area. It wou_i_d appear, then,

that too little stress was placed onv performance in this area.

3; . Other Content ‘Areas -
In kindergarten, classroom activities and experiences are intended to
provide the "idppdz‘éuhi'ty ‘for children to develop concepts and interests in

subject matter areas‘sich as mathematics, science, social studies, health
;
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and safety, and the arts. Although the early stages of learning and ap-
preciation in these areas ordinarily take place through informal, un-
structured, exploratory activities, it was felt that disadvantaged chil-
dren, with more limited backgrounds of experience and less verbal facil-
ity, were in need of more highly structured activities, and direction
from the teacher in the development of these cohcepts and attitudes.

With the emphasis on specific language activities and reading readi-
ness in the SECE kindergarten program, the opportunity for the simultan-
eous development of language, readiness, and concepts in other areas ap-
pears to have been neglected in some classrooms, as experiences in these
areas wé.re observed far less frequently and, where observed, rated some-
what less favorably than more specific language or play activities.

Table V-17 presents the observers' ratings of the quality of the ex-

periences observed. Where these activities were observed, however, teach-

er performance here was rated as "good" to "excellent," with a larger
proportion of "fair" ratings than was assigned to pley or language ac-

tivities. The paucity of lessons in science is wvorthy of note.
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Table V-7

Ratings Assigned to Experiences in Other Content Areas

Characteriastic
Rated

Teachers build
understanding of
basic mathematics
concepts

Teachers structure
specific group
activities to
develop science
concepts ‘

Teachers structure
experiences that
focus on the
environment

Teachers encourage
good health and
safety practices

Teachers use liter-
ature to create
enthusiasm and

enjoyment

Teachers guide
children to find
pleasure in music

Teachers use art
experiences for
children to
explore media

Distribution of Ratings (Ih Per Cent)

Excellent

27.1

2003

23.7

37.3

32.2

32.2

30.5

L. Classroom Management

. @204

33.9

16.9

35.6

33.9

32.2

28.8

30.5

Fair

20.3

13.6

16.9

11.9

8.5

10.2

15.3

Very
Poor Poor
3.4 3.4
6.8 6.8
3.4 5.1
3.4 1.7
1.7 . 0.0
1.7 3.4
3.4 3.4

Not
Ratod

35.6

15 .3

- 25.b

- 23.7

16.9

The management of classroom routines and procedures in kindergarten

vas most cften rated by the observers as excellent or good. Table V-8

presents this ’ga.nalysis .
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Table V-8

Ratings Assigned to Classroom Management

Characteristic

Rated

Children given
responsibility
for routine
activities

Character of
transitions
between
activities

Teachnr flexibility

Positive attitudes
toward sharing,
responsibilities
and rights for
self and others
are fostered

5. Overall Ratings

Distribution of Ratings (In Per Cent)

Excellent

32.2

32.2

32.2

33.9

Good

35.6

50.8
k5.8

Very Not
Fair Poor Poor Rated
18.6 .7 1.7 10.2
13>.6 0.0 1.7 1.7
11.9 3.4 1.7 1.7
30“"

"15.3

1.7

1.7

In addition to rating specific aspects of the lessons in each of the

four areas considered, the observers were asked to assign an "overall rat-

ing of the quality of the classes they had observed. A summary of these

overall ratings is in Table V-9.
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Table V-9

Overall Observer Ratings of Kindergarten Program

Distribution of Ratings (In Per Cent)

: Very Not
Area Excellent QOOd Fair Poor Poor Rated :
Play X Bs1 153 1.7 1.7 5.1 }
language - ko.7 33.9 13.6 3.4 1.7 6.8
Other Content Areas 25.4 4.7 22.0 3.4 3.4 5.1 |
Classroom Management 32.2 Lg.2 13.6 1.7 1.7 1.7 [
Overall Observation  27.1 52.5  10.2 1.7 1.7 6.8 |

For the most part, ratings assigned by observers were "excellent' or

"gOOd." . 4 1

B. RESPONSES TO INTERVIEWS AND QUESTIONNAIRES

In view of the fact that responses to questions in both the interview
situation and on the questionnaire were very similar, the answers given
by the the teachers and pther personnel were pooled. In all, 192 teachers
responded to questions; of éhe:se, 184 (-95_.8%) ba.d available the services
of & paraprqfessiéﬁal. lAll of tﬁe _respogdents were f-emale s the a.veragé
register in their classes wé.s 25.h4, Thirty;eigl;t (19.8_%) of the respon-
dents taught paired classes; 154 (80.24) were single cla.ssroomvteachers. ;

The interviews and questionnaires directed to participating person- '
nel vere concerned with a wide range of kindergarten practices and their

effectiveness.

The kiindergarten teachers were asked to rate various characteristics
of the naterials that they had worked with during the school year. No

restriction was placed on the' curriculum area to which the materials re-

lated. Teacher 'respom%es are sumarized in Table V-10.
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Table V-10

Ratings Assigned to Materials Used by Kindergarten Teachers

Per Cent of Teachers Assigning Ratings
Very Very No
Good Good Fair Poor Poor Response

Sufficiency 25.5 32.3 27.6 9.9 2.6 2.1
Quality 24,5 46.9 21.9 4,2 1.0 1.6
Variety 18.8 k.1 27.6 10.9 1.0 1.6
Challenge to pupil 17.2 56.3 16.7 4,7 3.1 2.1
Fosters language

development 28.6 h.7 21.k4 2.6 3.6 2.1
Fosters group Pplay 22.9 hf.h 20.3 .7 1.6 3.1

Fosters muscular
coordination 12.0 35.4  34.9 9.4 4.2 L,2

A2 o

Fosters positive '
self-concept 12.5 51.6 22.4 5.2 3.1 5.2

Materials used were generally considered "good" or "very godd," how-

ever, teachers were somewhat less enthusiastic about the variety of the

materials they used with pupils than about the quality and sufficiency of

the materials. Similarly, a relatively small proportion of ratings of

"very good" were assigned to the materials in terms of their challenge to

pupils and usefulnesé in fostering muscular coordination or in developing

positive self-concept.

In addition to rating materials used, teachers were asked to gauge
the effect of the Program on the learning ac_hievement, behavior, and read-
ing readiness and/or reading achievement of their pupils. Their responsaes

are summarized in Table V-11. In general, the teachers tended to rate the

effect of the Program as "very good"” or "good."
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Table V-11

Effect of SECE Program on Pupils, As Rated by Kindergarten Teachers

Per Cent of Teachers Assigning Rating

Very No Negative Ko
Effect on Good Good Fair Effect Effect Response
Learning Achievement 38.5 m.1 10.9 2.6 1.6 5.2
Behavior 27.1 4.6 12.5 12.0 2.6 5.7
Reading Readiness and/or
reading achievement 34,9 44,3 8.3 5.7 1.0 5.7

The comments made by the teachers in discussing their ratings are of
more than academic interest. In the area of learning achievement, the
kindergarten teachers were most likely to ascribe their favorable reac-
tion to the assistance provided by the paraprofessional, whose presence
made it possible to give extra attention to the pupils in the form of in-
dividualized and small group instruction. .

Regarding the behavior of pupils, teachers again attributed ﬁhe pro-
gram's positive effect to small group and individual attention, which was
facilitated by the presence of the paraprofessional, although the effect
of the Program on the children's behavior was not rated as highly as the
effect on their achievement. 1In general, with two adults in the class-
room, mcre individual attention and guidance could be given to troubled
or disruptive children, and‘difficulties could be dealt with bef'or_e they
mushroomed into serious problems.

Teachers also sscribed the effectiveness of the Program on reading
' readiness or reading achievanent to the individualized and small group
instruction made possible by paraprofessional assistance. Special reading
- and other curriculum programs were also frequently cited as contributing
to the achievement of the children. The high quality of reading readi-

ness materials ava.ilabie was also cited.
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In view of these comments concerning the role of the paraprofessional,
it is of interest to consider teacher responses to a question asking them
to single out the one element that contributed most to the SECE Program.

Their responses are summarized in Table v-12.

Table V-12
Flement Contributing Most to SECE Program, as Reported

by Kindergarten Teachers

Teachers Reporting

Element N Per Cent

Reduced class size 17 8.9
Assignment of ratio teachers ’ 6 3.1
Enthusiasm of teachers and

other staff members 1k 7.3
Help of paraprofessionals 123 ~ 6h.1
More and better materials 13 - 6.8
Involvement of parents 1 0.5
Assignment of ECE Coordinator 1l 0.5
No Response | 17 8.9

By far the largest proportion of teachers (64.1%) singled out the
help of the paraprofessional as the one factor contributing to the suc-
cess of the program. Wheﬂ asked to indicate ‘the five aspects of the pro-
gram in which paraprofessionals were most helpful, the teachers stressed
working with individual pupils (79.1%), small groups (76.5%), helping chil-
dren to work and play harmoniously (57.84), and assisting in large group
activities (52.14). The paraprofessionals were also considered to be par-
ticularly helpful in relieving teﬁ.chérs 61‘ routines and serving as a source

of affection and comfort to children (48.7% and 48.1%, respectiveiy, of

l—\‘ ¢

. 566

1 e A s @




the teachers cited these areas). Table XI-1 (p. 127) presents complete
data regarding these teacher perceptions.

The high esteem in which teachers held the paraprofessional was sup-
ported by ratings of the instructional effectiveness of kindergarten per-
sonnel assigned by 90 assistant principals who returned questionnaires.
Using a five point scale, from Excellent (5.0) to Very Poor (1.0), the

Y

assistant principals assigned the ratings indicated in Table V-13.

Table V-13
- Instructional Effectiveness of Kindergarten Personnel

As Rated by Assistant Principals

Very Poor or

N Good Good Fair Very Poor
ECE Coordinator 25 72.0 16.0 12.0 0.0
Paired teachers 2y 60.0 25.0 8.3 4.2
Single teachers 78 53.8 k2.3 2.6 1.3
Ratio and cluster teachers 66 4%0.9 k5.5 9.1 4.5
Paraprofessionals 84 36.9 56.0 4.8 2.4
Student teachers 31 32.3 61.3 6.5 0.0

The paraprofessionals received a greater proportion of "good" or "very
good" ratings than did any project personnel other than the single teacher.

Two approaches toéevﬁiuating the effectiveness of the Program were em-
bodied in questions directed to non-teaching personnel. One question to
which they were asked to respond asked them to gauge the effectiveness of
the total SECE program on a five point scale ranging from Strongly Posi-
tive to Stronély heg;tive.' Théir responses are summarized in Table V-1k,

A comparison with teacher responses to the same question is also provided.

64

e e | i iy © St e At = et 0t mmn o

bt it g

e




Table V-14

Ratings of Effectiveness of Total CECE Program on Kindergarten level,

In Per Cent
Strongly Somewhat Somewhat Strongly Don't
Rated by N Positive Positive Neutral Negative Negative Know
Principal 117  Th.h 17.1 2.6 0.0 0.9 2.6
AP g0 62.2 27.8 1.1 0.0 0.0 6.7
ECE Coord. 43  u48.8 27.9 2.3 0.0 0.0 20.9
Kg. teacher 192  47.4 35.4 7.8 1.6 2.1 5.7

While it is evident that all of the participating personnel tend tc
feel that the Program has been effective, the classroom teacher was far
less positive about the values of the program than administrative per-
gonnel. Indeed, it would appear that the farther removed from the class-
room situation, the more a given category of personnel is apt to view the
Program in strongly positive terms. |

Another approach to evaluating the effect of the program was embodied
in a question directed to school non-teaching personnel, vho were asked
to rank selected aspects of the kindergarten program in order of great-

est improvement. Responses are summarized in Table V-15.




Table V-15
Areas of Greatest Improvement in Kindergarten Program

as Rated by Non;Teaching Personnel

‘ Assistant School ECE
Areas of improvement - Principal Principal Coordinator
General academic progress 4,2 3.9 3.7
Social behavior 2.6 3.4 3.9
School-parent relations 3.8 4.2 3.9
Instructional techniques 4.8 L.o 3.8
of teachers
Teachers' control of class 5.3 5.1 6.0
Material of instruction 5.1 4.6 3.6
used
Individualization of | 3.2 3.5 3.0
instruction
Creative expression of L. Y 5.5 4.9
children
Progress in reading 5.3 5.6 4.8

#lovest mean ranking indicates greatest improvement

In general, the greatest improvements, as perceived by the non-teaching
personnel, were in social behavior and individualization of instruction.

A common question addressed to teaching and non-teaching personnel p,Z-
ticipating in the Program asked them to identify significant problems in/
organization and implementation of the program at the kindergarten level.

Their responses are summarized in Table V-16.




Table V-16

Significant Problems in the Organization and Implementation of the».

"‘SECE Program’' on ‘thé Kindergarten Level -

.y S

-Assistant - School ECE Kindergarten

Principal  Principal Coordinator Teachers

Problem Area - (N=117) = _(N=90) (N=43) = (N=192)
Classroom and . T - E '

other space - 33.3 - k.o 25.6 26.6
Class size | | .18.‘8 233 - 20,9 46 .4
Assignment of |

ratio teachers - 6.0 56 - W7 - 8.3
Materials,

including

audiovisual 31.6 25.6 18.6 32.3
Parent relations 5.1 7.8 b.7 3.6
Communi ty

relations 4.3 L.k 4.7 (a)
Staff

relationships 10.3 5.6 2.3 6.8
Teacher Training |

(methods) 17.1 7.8 4.7 (a)
Teacher Training

(management,

discipline) 8.5 7.8 14.0 (a)
Training of peara-

professionals 23.9 20.0 16.3 _ 18.2
Overemphasis on ,

reading 4.3 L. 0.0 20.3
Underemphasis on ‘

reading 3.4 2.2 L7 3.6
Teacher turnover 12.0 8.9 7.0 (a)
Puvil mobility 17.9 3.4 25.6 21.4
Discipline of

children (b) 0.0 0.0 0.0 17.2
Individualization

of instruction (b) 0.0 0.0 0.0 21.k4

(a) Teachers not asked to indicate problem in this ares.
(b) Only teachers were asked to irdicate problems in this ares.

18




Principals, uqlista.nt principals, ECE coordinators and kindergarten
teachers reported somewhat different problems in the organization and im-
Plementation of the SECE Program. In general, the non-teaching peraonnel
found that :lnsufﬁcient classroom and other space, materials, training of
pgrtproreasiomla; and pupil mobili.ty represented the greatest concerns,
while teachers most frequently cited class size (another side of the coin,
in some reipects, to problems of space), materials, claasroom and other
space, and pupil mobility, in t;hat order. They also perceived problems

in the individualization of instruction, and considered ove:e&pha.sia on

reading a problem far more frequently than other personnel.
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.+ CHAFTER VI

THE PROGRAM IN THE FIRST AND SECOND GRADES

The tectmique"s'used in collecting data concerning the implementation
and effectiveness of the SECE Program on the first and second grade lev-
el paralleled those utilized on the kindergarten level. Observations were
conducted in 90 first grade and 85 second grade classrooms, and a total of
221 first grade and 207 second grade ‘teachers responsed to questions pre-
sented via interviews or questionnaires. The data collected via these
approé.ches was supplemented by information gathered through interviews

end questidnnaires directed to other school personnel.

A. ORGANIZATION OF THE PROGRAM
The typical first grade organizational pattern in a givgnlschool, as
reported by S0 assistant principals, consisted of six single classroom
teachers, three teachers who served as ratio or cluster teachers, and
four paraprofessionals. In 23 (25.6%) of these schools, there was at
least one classroom shared by two "pgired" teachers.
Of. the 22). first grade teachers who responded to questionnaires and

interviews, 35 (15.84) were paired, 183 (82.8%) were "single" teachers.

A total of 159 teachers (71.9%) worked with a paraprofessional assigned

to their classes; 59 (26.71,)_ had no paraprcfessional ‘assistance. A1l but
three first grade teachers were female.

The typical second grade _o:ganizationa.l pattern consisted of six single
classroom teachers, three ratio or cluster teachers, and four paraprofes-
sionals. In 1k (15.6%) of the schools for which data were reported, class-
room teachers were assigned as paired teachers in a single classroom.

Of the 207 second grade teachers who were interviewed or who respon-

ded togquestionnaires, 20 (9.T%) were paired; 183 (88.44) were single




teachers. A total of 140 (67.6%) had paraprofessional assistance; 65
(31.4%) 4id not &ve the services of a paraprofessional.
1. Paired Teachers

A total of 62 first and second grade teachers who shared their rooms
with cther teachers in "paired" situations, but were not referred to as
ratio teachers, responded to & request to describe the ways in which they

shared the reaponsibility for instruction.

In most classes, each teacher taught a reading group. In some, sep-

arate groups in mathematics were also organized. A total of eight teach-
ers reported that they divided the workload between Ulhcmselves; science,
social studies, mathematics, music, and art were taught only by one or
the other teacher. In mont cases, the paired teachers relieved each
other for preperation pornio'dl; Joint planning was reported by only three
paired teachars.

Most of the paired teachers reported that the large number of chil-
dren in their classrooms caused problems of noise, space, and scheduling.
Additional problems noted by teachers assignad as paired teachers were
those of conflicting points of view regarding education, or personnlity
conflicts between the tw> teachers. Several inexperienced paired teach-
ers reported that they felt like teacher assistants.

Evidently, & combination of factors - in most instances, teachers
have little or no opportunity for joint planning; the joint classes are
large; both teachers are present in the room for about half the day yet
schedules must be met - made the instructional program in paired classes
less flexible rather than more flexible in providing suitable smll group
and individual instruction for the ehildren.
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2. Grouping of Children ‘

| First grade children were grouped heterogeneously in one-third of the
schools, second grade children were so grouped in on].y 18 9 per cent of
the schools. The ba.ses on which children were homogeneously grouped is

presented in Table VI-l.

Table VI-1
Bases for Homogeneous Grouping,

As Reported by 90 Assistant Principals (in Per Cent)

Principals (in per cent)

Bases for Grouping Grade 1 Grade 2
Reading Ability ' 48.9 76.7
Non-English Children 18.9 13.3
Adjustment o 1.1 10.0
Age 18.9 7.8
Heterogeneous Grouping 33.3 : ’18.9

It will be noted that the percentages add up to more than 100 per
cent. Many assistant principa.ls indiceted that more than one technique
was used in grouping pupils. In many cases, & single class of children
with special needs ras organized, the remainder of the classes were grouped

heterogeneously or homogeneously on some other basis.

B. OBSERVATION OF THE FROGRAM
1. Type of Lessons Observed
Observations were conducted in 90 first grade and 85 second grade
classrooms in the 30 "core" samplé s¢hools. Un the first grade level,
113 language arts and reading lessons were observed, A total of 75 para~

professionals vere present in the classrooms during these lessons. In
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35.5 per cent of _the classes, a second teacher, stuuent teacher, or vol-
unteer was also on hand. Of the 113 lessons in reading and language arts
that were oblw, 86 (76.i$) were characterized by}the observer as read-
ing leuonl,_ and the remainder as langui.ge arts. The overlap betwcen the
two types of lessons vas 8o grﬂ.t,. however, that it was deemed advisable
to consider them as a single lesson type.

First grade lesions in other subject matter areas were observed in
54 classes i the core sample schools. In 26 (48.14) of the classes,
paraprofessionals were present; in 16 (29.64), & second teacher or other
adult was present. The lessons observed were mainly devoted to instruc-
tion in m.thmticl; 30 (55.6$) of all other subject matter lessons were
in this area. Other lessons observed included eight (1u4.54) in science,
tvo (3.7%) in social atudicll, one (1.9%) in music, and six (11.1%) in art.
Ohservers were unable to categorize the subject matter emphasis in seven
other lessons that were observed.

On the second grads level, reading and language arts lessons were ob-
served in 118 classes. Forty-nine paraprofessionals and 3 ratio teachers
vere present in the classroom during these lessons.

Ilessons ‘1n nubjocta othoi' than reading were observed ian 51 second
grade classrooms. Of these, 37 (72.5%4) vere in uthmticl;.h (7.84) |
in social studhn, L (7.0%) in science, 1 (2.0%) in misic, 1 (2.0%) in
art. Again, observers were unable to categorize four additional lessons
in terms of subject matter. emphasis.

Insights into patterns of classroom organization may be gleaned from
consideration of observer reports of the proportion of time different
grouping patterns were in avidence during the period that they observed

classes in action. These data are presented in Table VI-2,
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Table VI-2

Grouping Pattgrns.l_lsed il_.‘n_G.ra.de_s 1 and 2, as Reported by Observers

Total  Small I Small Groups
.. o , 01ass. : Groups Individuals apd Individuals
Grade 1 (N=9k) 75.5 60.6 W7 34.0
Grade 2 (N=86) 70.9 48.8 3l.4 25.6

The most common grouping pattern observed in first and second grade
classrooms wa;s‘that of tbto.l class instruction. Small group instruction
or a combination of small group and individual instruction was &lso ob-
served in most classes. The use of individualized instructicn was less
frequently noted.

The Observers also noted the percentage of time different grouping
patterns were observed during their visits., Ihe means of these percen- '

tages, for the total number of classes observed are presented sn Table

v1-3o
Table VI-3
' Mean Percentage of Time Spent in Various Grouping Patterns
Grade 1 (N=Ql) Grade 2 (N=86)

Total Class Group 40,47 41.09
‘ Small Groups . 31.34 29.64
Individual 9.89 8.67
|
; Combination of Small

Group and Individual 16.97 13.06




F O U U

It is evidont_: that a very large proportion of the classroom instruc-
tion in these first and second grade classes took the form of total class
instruction. Individualized instruction was relatively uncommon, in spite
of the presence of large numbers of paraprofessionals in the classroom.

Although teachers and po.raprofoasiona.la repbrted that the presence
of an sdditional teacher in a "paired" classroom and the pa.iaprofessioml
in single teacher classroom made the greatest impact on the learning
achieverent, behavior, and r@m achievement of the children by making
it possible to group the children for instruction, and to provide indi-
vidualized instruction, these instructional patterns were not observed
to be implemented during mejor portions of the class time. In most cases,
the extra adults were used as "trouble shooters," preventing disruption

and interruption of the main, total class lesson.

2. Observer Ratings nf Teacher Performance

Observers rated various aspects of the lessons they observed in fead-
ing and other areas on a scale ranging from Excellent (5.0) to Very Poor
(1.0). Mean ratings assigned to first and second grade teachers are sun-
mrized in Table VI-4,

NN st et ans
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-+ 7. Table VI-k

Mean Ratings Aééigned”tahiifious Characteristics of Lessons
Observed in First and Second Grade Classes
i | Mean Rating
- Grade 1 = Grade 2
Reading  Othe:r Reading Other
‘Lésson is well
planned and orgeanized 4,20 - L4.02 3.99  3.79
Lesson type and level
! of content suitable
; for children in class 4,23 4.32 4.0k 3.88
- I,esson is paced to the
needs and the per-
sonality of the children 3.97 3.91 3.86 3.57
Teacher evaluates and
encourages children
to evaluate learnings 3.87 3.76 .~ - 3.75 3.60
Enphasis of lesson is on
the development of con-
cepts and understanding
rather than drill and S :
memorization 3.98 4.00 3.86 3.79
ﬁxﬁerienéeé of children |
are dravii upon 3.80 3.47 3.62 3.43
Provision is made for |
follow-up based on
needs and interests
of the children 3.59 3.52 - 341 - 3.6
Peacher used opportunities
to relate concepts and
learnings to other areas: e ' . »
. . of curriculum e - 3.54 3.02 ©'3,38 2.91
Children are aware of what C .
. they are learning . 3.97 .- 3.85 3.93 3.51
Teacher talks clearly and o
at a suitable volume | k.29 h.07 ko7 k.02
Teacher énéourages £ﬁinking -
and oral language through R ~
use of stimulating questions 3.96 .3.65 . 3.86 3.5k
0. ontinued
ERIC (contimed)
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Teacher uses praise and en-
couragement; avoids re- .
Proof as much as possible

Many children participate,
comment, explain, ask
questions, discuss, dem-
onstrate '

Teacher uses good techniques
for invol- ‘ng slower as
well as faster learners

Most children are alert, in-
terested, eager, and not
tense during instruction

Children appear to have
learned vhat teacher
aimed to teach

Materials used during les-
son are suitable in con-
tent and level of difficulty

When total class is not taught
as a total group, activities
provided for other children
are suitable and worthwhile

Materials used by independent
groups are suitable in con-
tent and 1ev01 of difficulty,

Independent groups or indivi-
duals work consistently at
assigned or other tasks .

Work done by indwmt groups:
or individuals is. checked and

aupmiud 1n lo-o y

General estimate ot toncher c
control of class during le:s

General estimate of teacher's
use of paraprofessional
during lesson. ..

Gonom estimate of tuob.u- s
instructional m.nty, ‘based
on this louon _

Grade 1

4.00

3.82

3.58

| 3.94

3.94

k.07

k.16

h.1h

4,00

~ 3.98

b2

h.21

3.87

3.94

3.82

3.53

.ok

3.79

k.30

3.92
3.65

3.71

3.96

3f73

3.85

Grade 2

3.93

3.70

3.45

3.83

b.02

3.9k

3.68

3.76

3.99
k.13

3.60

.m Qiher Reading Other

3.69

3.56

3-67

3.58

3.55

3.7h

3.73

3.38

3.65

3.50

3.55




Ratings in regard to the various:aspects of a lesson were, in general,
"fair" to "good." - In. almost all instances; ratings assigned to lessons |
given in first grade classrooms were more favorable than those given on
the second érade level. ILessons in reading were generally more highly
rated in most areas,ths.n--.lessons in other subject areas, The least suc-
cessful aspects of the lessons observed rege.rded the releting of the con-
cepts and learnings involved in the lesson to other e.ress of the curricu-
lum.

These lower ratings pomt to a lack of seq'u"en‘tia'i, structured exper-
iences in subject matter areas, and the isolation of one area of knowl-
edge from another, both within and between sub;)ect areas. his mn
tation of the children's learning experiences was noted by the observers
in the kindergarten program as well, and point to a ‘ serioss defect in
the progrem' the indicetions are that emphssis is placed on the mechenics
of reading at the expense of other areas of lea.rning. O B | |

The rarity with which lessons other than ree,ding, 1s.ngm.ge erts, or
methenetics were presented in the presence of the o‘bservers, and the f're-
quency with which teechers specificel],v couplnincd a.bout the insufficiency
of materials in sub:)ect mtter areas e.lso point to the generel conclusion
that school subjects. other the.n reeding end 1s.nguege erts instruction
vere given leas emphe.sis, and ‘that opportunities to develop ls.nguege and
couprehension through an integration end enrichment of the child's vari-
| ous experiences e.nd lee.rnings in school and elsewhere were ninimized.

a. 0ve Rati_gg Observers ’ 1n sddition to re,ti.ng the lessons they
observed, appreised eech c].assroou visited in regsrd to the generel re-

: ,; SITN ALY

= htionships betveen edults a.nd children, chssroon climte, snd use. of

the pmrsice.l phnt. The mee,ns of these retings ere p'esented in Teble B
v‘“"“ _._VI-S, the scale euployed ve.s e.lws-‘j, usue:l.ly-h occssionelly-3, sel-
B .dm-e, hsrdLv ever-l.. \ ; |




Table VI-5
- Mean Ratings Assigned to Various Characteristics of Classes

Observed in Grades 1 and 2 -

Characteristic ' Grade 1 : Grade 2

Relationships between
children are friendly, _
cooperative - 419 4l

Children communicate free-
ly with little yelling,
‘pushing, interrupting . , 4.02 ' 4,01

Children show independence
and help one another in
.dressing, working ' . 3.7h - 3.79

Children tend to use sen-
tences rather than words
or phrases in cammmica.-'

ting | , '3.65 3.69

Children appear to like
school; general atmos-
phere of class free .
- from tension : : 4,10 4.07

Children are courteous to : : o : - S
teachers a.nd other o.dults 4.15 4,07

Children show confidence :I.n
teacher and other adults,
‘ask for help when needed;: o - : _
‘are not unduly demanding - - - 803 . 3.96 .

Children accept directions
of adults promplty > with- ‘ .
out hostility = e SR 9% § | : - 401

Teacher a.vo:lds .over-domina- =

 tion; children given op-
» portunities “for initia- . B Tt SR
t:lve or leadership TR | 3.65 - 3.51

Rehtionahip between teachera _ o S "
L ahu':lns ‘room 18 poutive R _;_h 46 I R .50 ¢

o (Continued)
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Ctnra.cteristic

Relationship between tee.cher

'_Gra.del

and paraprofessional is o el

friendly, cooperative ’ |
confident 2 oy

Emotional climate of class- ISR R
room is warm and positive '

Quiet learning activities are
interspersed with play, body
activity or rest

Grouping patterns vary with-
different a.ctivit:les

Attention is given to l.eu'ning
of individual children as
well as total class and
small groups

Classroom routines and management
by teacher are well developed
and effective

Paraprofessional a.ct:lvely
participates in children's
functioning and learning
activities

Room is attractively furnished
~and decorated, not cluttered

' Mtue is suitable to chil-

dren; functionally arranged ’
Classroom space is well utilized

Toilet and washing facilities:
are easily accessible

Exit to street is easily
ecceuible ,

Sa.fety preeautions eppeu'
to be well observed both
in physical facilities
end ch.u -.n-guent

k3L

k.02

- 3.68

3.89

3-%

4.10

4.20

.19

4,28
k.23

L.2a

 4.35

,.1»;32-_; o

Grade 2

b7

3,86

3.7

3.5

3.60

3.89

4a7

3.93

k.11
k.06

k.05

- k.20

b2




The overall appraisals made by the observers in regard to various
chalraétefistics of thé"éﬁésrom observed revealed that, in general, in.
terrelationships between adults and childrex:x:;r_ere”posi'tive; however,
ratings that would indicate that children were being given opportunities
for initiative, independence, assi.stance to others, or leadership were

somewhat less fa.vora.bié .

3. Materials
The observers were asked to rate the quality and variety of materials
available to the firs"c and second grade teachers. A summary of their

ratings is presented in Table VI-6.




Table VI-6
" Observer Katings of Materials “2ynilable in First and

Second Grede Classés (in Fer Cent) =

Plentiful, . ~ ~ Sparse, or
First Grade . Varied = Adequate. Not Observed

Library, recreational reading = . 46.8 - 340 .".9"._1
Reading workbooks 50.0 43.6 6.4
Readers and other skills raterials,  46.8 s 1.7

NN© NN T e
A

Other language arts 319 394 . 8.7
Science . aa C bz6 . 45T

mthmtiea | . .2 56.4 . 22.3
Art R C X S X BN '
Masic 9.6 34.0 56.k
Physical Activities /é/:s - 330  58.5

///

Second Grade .

TR ANTTT AN AT S aTeyn

Library, recreational reading 32.6 39.5 27.9

WA ST

| Reading workbooks ~ 38.4 52,3 9.3
© Readers and other skms‘mtérms 3T.2 51.2 | 11.6
; Other langusge arts : - 32.6 _> 349 32.6
Science . 15.1 c k. 60.5
Mathemetics T ar 53.5 29.1
ato X . W9 395
 mystea activities | 8.1 116 - 802 -

RS AN PN
. R i .
- - . .
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In general, materiale for reading und language arts were judged to
be at least adequate in sqyenty per cent or more of the first grade and
in 65 per cent or more of the second grade classes; materials in other

areas were less frequently observed and less often rated as "plentiful

and varied." The paucity of v.n.tjerial seems to have been a problem on

| the second grade level. Bocks ‘rjér recreational reading seemed sparse

l or were not observed at all in more than one-fourth of the seeond grade
classrooms.

Teachers were asked to rate the adequacy of the mater:als with which
they .had worked duiivg the year with regard to sufficiency, quality, var-
iety, challenge to 'bupils, and usefulness in fostering development of
langudge, group interaction, miscular coordination, and positive self-

concept. Their respcnses are summarized in Table VI-7.

- : . . ’ B
- :‘: ,',»-}A o ":‘vj,"
- Y @Y oud o
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Table VI-7-

‘Ratings Assigned to Materials Used by First and

Grade 1

Sufficiency
Quﬂity
.V@riety o
wiess
Me De;r'elo;‘nent.
Gr(;up Interaction

Muscular Coordination

Positive Self-Concept

e 2

sufficiency

Quality

Variety

Challenge

Language. Developnent
Grouy intera.ction
Miscular Coordination

" Positive Self-Concept

Per Cent of Teachers Assigni

Very

Good _

Good

~ Fair

' Second Grade Teachers'

POO!‘

ng Ratings
Very -
Poor

Response

No

o

21.3_" |
”1_6.3‘ |
181
22.6
15.8

7.7

13.6

5.9

18.3

15.9
13.9

15.4

9.6

uo3

10.1

32.1
53.8°

e
50.2

41.6
33.9
28.1
38.5

31.3

4s5.7
36.1
46.2
37.5

375

- oo ) T .
LY . - Lot N
Tl .
- - K] . . Rk .
vl - R L .
- . . : 3

1.9
30.8
o
he
3.9
321
2.7

28.4
32.7

- 30.3
39k
32,7
22.1

38.9

| 36.5
| 35'-1}

1.0

r2
Wwo
5.
_3.1;"
11‘.3 |

19.0

0.k

-
e
6.7

.l';;8

13.0

21.6

8.7

2.7
2.3

3.6
0.9
0.9 -

1.8

7.7
207 »

58
19 1

1.8

1.0
1.0
2.4

9.1
2.4

1.9

0.9
0.5

0.5
1.
0.5
3.2
5.4
3.2

1.0

1.0
1.9

3.4
16.3
603

-



In general, the ratings assigned to materials by the first grade and
second grade teachers . were less positive than those made.by the kinder-
garten teachers. Teachers on the first and second grade levels general-
ly considered the materials available to them as "fair" or "good" in re-
gard to the chare:cter'isti.cs' rated. On the second grade level, however ’

" ratings teénded to fall into the "fair“ and’ "good" categories. The only
characteristics rated as very good" by more than 20 per cent of‘ tﬁe first
grade teachers were tﬁose of"c.;v..xality".and “ﬁseﬁxlness in languagei derel-
opment." Feuer than 20 per cent of the second grade teachers used the |
"very good" category to designate the adequacy of mterials in regard to

any of the characteristics.

4. Activities of Children .

Observers were asked to note the activities in which the children en-
gaged during the course of the period of observation of the class. Those
activities which lasted five minutes or more and involved more tharr five
children, were to ve recorded. A sumry cf tiae observers' notaticrxe is

presented in Table VI 8.




“Table VI-8
Activities Observed in First and Second Grade Classrooms,
" by Per Cent of Classrooms
Activity - | | First Grade Second &ﬁe

Language development ' T 90 88.4
Discussion - 7.7 - 69.8
"Drill" ' : ' 162.8 s 64.0
Demonstration by child 39.4 : " 38.4

Flay 23.k . 12.8

Rest | , | 118.1 ~1k.0
Music | B 10.6 3.5
Planning | " 14.9 a7k
Teacher reading aloud o - 29.8 16.3
Storytelling | : A. ' 17.0 | 14.0
At o . 10.6 15.1
Physical education , o | 117 9.3
Dancing | | 00 I
Reéreationa.l reading | 18.12 | . 16.3
Research - ‘ | , | 2. b
Experimentation o 180 2.3 ;

" On both the first and second grade levels, most of the classroom ac-
tivities ongnging groupa for any length of time were 1nvolved with some
upect of hngusgc devolopent, slthouah a. w:lde miety of other activi-

)

v't:lea were oblerved. 'h:o vory hrge streu updd "dri:l.l" :ln buth firlt and
_.»_.‘_",,‘aecond gra.de 1- of pu't:lcuhr .'mterelt, u ia the h.rger mmber of eh.ues
’on the firlt grl.de 10«1 :I.n which uperiunution m obaerved.

R




| good :I.n ee.ch of theee eree.s, novever 2 their re.tinga of effect of the '

Progre.n on behe.vior irere mch lese fe.vore.ble the.n thoee usigned in other _

It would appear that teachers were very resourceful in introducing
activities, even when they had very little in the. way of adequate mater-
ials with which to work. The availability of materials, however, most

likely influenced the types of activities planned.

5. Effectiveness of the Program, as Reported by Teachers
The teachers were asked to estimate the effect of the program on the
iearning achievement, behavior, and reading readiness and/or reading achieve-

ment of their pupils; responses are summarized in Table Vi-9.

Table VI-9
Effect of SECE i’rogrem on Pupils, as Rated by First and

Second Grade Teachers

Effect on "~ Per Cent of Teachers Assigning Rating _
Very No Negative No
First Grade Good Good Fair Effect Effect Response
Learning '{ » -
Achievement 30.8 36.7 19.5 7.2 0.9 5.0
Behavior 18.6  38.0  15.4 19.5 2.3 6.3
Reading 29.h  39.8  18.1 6.8 0.5 5.4

Second Grade

Learning

Achievement 28.8 375 15.9 9.1 0..5‘ - 8.2
- Behavior = .20.2 346 . 219.2. . 188 . ....19 5.3

‘Reading o274 394k 15'9 9'6 ~ 1.0 SRR T 6'7 :

The teachera noet frequently cherecterized the Progrun s effect as

R A b oy

I\ ~.-’wIT :;_;_-- K ‘.r

t\,

e _. ',,_» :.s._. P

ereea.: Indeed, ‘almost ho ﬁer cent of the respondente indiceted thet ‘the

Progre.m had only a slight. effect no effect, or. e. nege.tive effect on pupil

behavior. S %
‘ o 0 : o_
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The comments made by teachers in discussing their ratings are reveal-
ing. The positive effects of the program on the behavior of the children
were generally ascribed to the presence of another adult, thus making it
possible to give more individual attention and guidance to troubled chil-
dren without disrupting the aétivities of the rest of the class. In clas-
ses with paraprofessional assistance, comments such as these were common:
"the paraprofessional makes it possible to give more individual attention
to children with academic or emotional problems;" "the paraprofessional
gives the children many success experiences;" "the paraprofessional makes
the children feel more secure." In classes where teachers were paired,
the comments had a somewhat differemt flavor: 'we can both be ‘disciplin-
arians;" "two teachers make it easier to handle trouble-makers;" "an extra
pair of eyes is always helpful;" or "my partner can work with the child
who can't keep up, and becomes a problem.” While it is unwise to stress
this difference in response unduly, the presence of the paraprofessional
may, as auggéatcd by t_hese responses, have had a positive efféct on the
attitudes of teachers toward the acting-out child.

The contribution that the Program made to the learning achievement of
the childiei; generally was sscribed to the individualized and small group
instruction that was made possible by the extra teacher or paraprofession-
al 'ulignod, and to the individual attention that the extra adult was able
to g:.l-;cf to children in need of remedial ﬁelp. It should be noted, however,
that fow tucherl looked upon this extra help in terms of its effect on
the mdividul.l child ; they were more likely to note the effect on the tot-
al class gronp, vhich could. now procede under their tutehge without dis-
ru:ption. ‘ | .

On. th§ ﬁ.rot gnde levol, vhen factors other tlnn the assistance of an

citrt adult 1n footering learning achievemnt were cited, the . .factor most

E .
o ft




frequently mentioned was the differential effect of the SECE Program on
children who had .previouaiy had, or had not had, kindergarten experience.
Teachers noted that children without previous kindergarten experience
of'ten were unn.bie to keep up with the others and were more likely to be-
come discipline problems.

With regard to reading readiness or achievement, coments. regarding
the services of parasprofessionals dominated in the responses. of those
teachers to whom such assistance had been afforded. In many classes,
paraprofessionals assumed responsibility for a small reading group, -in-
cluding day-to-day planning and evaluation of pupil progress, under the
direction of the teacher. In others; the pa.raproféssional was able to.
undertake a great deal of individual remedial instruction. Paired tea-
chers were generally unahble to organize such instruction; the number of
children in a given room was much too large, paired teachers were gener-
ally assigned different lunch and "prep" periods, had little time for =
Joint planning, and they were alone in the classroom for virtually ha.].f

Here, too,; it is of interest to consider teacher responses to a ques-

tion‘}asking ‘them to identify the one element that contributed most to the
total effectiveness of the SECE Progranm. ,Responsea,a.re:gmi_z_e_g; 4n
- Table VI-10. .




| ~ Table VI-10 -
" Element Contributing Most to SECE Program, as Reported by -

First and Se'con'dj Grade Teachers .

Per Cent of ‘Teachers Rgpgndim

- Element - '. ' '~ Gradel . 0o ‘Grade 2

. Reduced cleﬂs'_sizev - e coe3 o 2k

| Aeeignment of ratio teachers : .. Ww.s 14.9
Enthue:le’em of teachers and : e e C :
other staff members b1 - k3

Help of pereprofessionels | - v' | .”3‘9.1& ,- _I | | o 39 .
.More and better mteriels | | | | 36 . 6. 3
Involvement of perents | | | .‘ ' oo _ - 0_.0

Assignment of EcE Coordinetor B . o 32 R '_ | | 19

No response . | N 122 . ) | 87

Teachers on both grade levels were most likely to regard the help of
Vpereprofeeeionele as the one element wh:lch contributed most to the effec-
tiveneu of the progre.m Por nearly a quarter of the tee.chers, a reduc-
~ tion in e].eee eize was the greatest contribut:lng fector. Kone of the tee-
chere rererred to pe.rent 1nvo1vement as the most importe.nt element in the
prqeru. | IR
On the firet grede level, 159 (71 9$) of the tee.chere hed been eaeigned
some pereprofeu:lonel help. On the eecond grede level, pereprofeeeionele
'hed been euigned in 1h0 (67 6$) of the clouel. 'rhele teeehere were .
: .- asked to 1nd:leete ﬁve weye :ln vhich pereprofeu:lomle he.d been noet help-
| ful The ereee ot lerv:lce 1n which pereproreeeionele were noet helpml '
Avere- | vorking with emll groupe and 1nd1vidue1 pup:lle, eerving ee e |
| ~ source or erfeet:lon end co-fort to the ehildren, euieting 1n urge group

ect:lv:lt:lee, relievinc teeoherl of routinu end wmring and ce.ring ror L

- Bg

-
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materials and equipment. Table XI-1 (p.l127 ) summarizes their responses.

It is interesting to note that the proportion.of second grade teachers
who considered the paraprofessionals to be of-.,greatest help in workcing
with smll groups was somewhat lower than the proportion of first grade
teachers citing the seme area; on the other hand, a greater proportion
of second grade teachers cited "teaching entire class groups“-_a.s an im-
portant area of assistance. ;

On these levels, too, the assistant principels who ra.ted ‘the instruc-
tional effectiveness of personnel tended to confirm the Judgments of tea-
chers concerning the effectiveness of ps.raprofessiona.ls. Although para-
professionals received a slightly lower proportion of re.tings of very
good," than did other personnel, most received a rating of good,'; &es;'
pite the fact that they did not have primsry responsibility for the in-

structioml program. These ratings are presented in Table VI-ll.




Table VI-11
Instructional Effectiveness of Personnel, as Rated by -
_Assistant Principals (K=90)

VYery I Very  Humber of
First Grade Good Good - Fair Poor Poor Ratings

| IE Coordinator . 72.0 16.0° 120 0.0 0.0 - 25
Paired Teachers ~ 62.5 25.0 83 k2 0.0 2l
Single Teachers 53.8 k2.3 26 00 1.2 18

Ratio and Cluster | |
Teachers 40.9 L45.5 9.1 3.0 . 1.5 66

Paraprofessionals 36.9 56.0 - 4.8 1.2 1.2 T .
Studé’nt Teachers 32.3 61.'3‘ 6, - 0.0 - 0.0 RIRT § B
Paired Teach&c_, - h67 hoo 0.0 33 0. o " 30
Single Teachers  bh.T 48.2 35 oo 3.5 - 8s

Ratio and Cluster - ° - R T RS
Teachers - _.38.5 l&8._7 1T ‘1 .3 3. 8 | 78_

Pn.uprofeuiomla 309 593 , h9 vo 0 o 'h 9. o 81

Student '.l'eachern 25.6 '58'.1, " "8.5' ‘”'o o 7.o o "'u3"

h s

It wi].l be noted thtt ECE coordimtora and first grade ptired and

single tuchorl wore nted nore h:lgh]y thsn other - ca.tegoriea of peraonnel. ,

O P KA TR Al Ty e
PETERAE LA ‘

6 nffectivcnou or Progrm, as Rated by uon-‘l‘u.ching Porsonnel
School non-taching porlonnol wore uked to ro.te .the} leffeétiv‘nua |

of the total SECE Progras in grldel 1 md 2. Relponseu wre. aumizod‘._ 7
kin 'I'lble VI-12. _ In u.eh 1ultcnco > ratingl of tachou uve been added‘ "

' <.to nrve u a. buin ror coupt.rilon. _,[' o T
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Table VI-12

Y

Ratings of Effectiveness of Total SECE Program (in-Per Cent)

Strongly Somewhat / Somewhat Strongly Don't

Rated

Principel

Assistant
Principal

ECE Coordinator

Grade 1 teachers

Pr,incipal

Assistant
Principel

ECB Cmrdimtor i

N Positive Positive Neutru Nego,tive Negative Know

R © i

m .
43
221 -

17

90

43 5.8

| 70.0
65.1

“62'.'2 |

Grede 1
17.1

30.2

L43.4
- -Grade 2

22.2

20.9

2b. 1

25 ,_6 '

"/

//

0.9
11
by

2.0

3.3
7.0

0.0 T, S

0.0

0.0
2.3

0.9 ..

0.0 L

R
oo'
0.9 -

0.9

oo' ”

0.9 |

Mo 0 -

2.0

2.2
0.0
k.1

2.6

11.6
12.5

SECE Progrem in order of greu.teat improvement

Grede 2 tmners 208 32.2" - -38.’0 . 135 3h o 5

On ooth the firat a.nd second grade levels, non-teaching peraonnel
tended to give nuch more positive ra.tings to the effectiveness of the

progra.m than did the teechers. 'rhe first grade program received some-

whet higher ratings from non-teaching personnel the.n did the second grade

Progrem. G ey dn b [
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Table VI-13

Areas of Greatest Improvemznt

. . T T Assistant - School ECE
Areas of improvement _ Principal Principal Coordinator

First Grade | o
General academic progress 33 | '35 o é.9 4
Social behavior 39 wg w7
School-parent relations 53 5.2 . 5.6

Instructional techniques . -
of teachers 4.3 L2 3.9

'I'eochers' control of class | '. h9 | . .5.5 - 5.7
Materials of 1natruct1on used 5.0 | b 4.0
_Individtuliution of :lnstructionv | : .3.'0" - 33 o 2.9
| c:ru.tivo exprouion of child.ron B “5.6'.' - 66 R '6'.0
g : Progreu 1n ruding | B | 3.7 . 3.k : 2.6

| Second Gro,de '

General academic progress 3.l 3.6 2.9

Social behoviot L L2 ' h.7 5.3

School-parent rehfionn - 5.6 5.4 5.8

Instructional techniques |
~ of teachers - R b.3 4.3 3.8

Teachers ' control or chu . 5.2 5.6 r 5.5
h.torh:l.a of 1notruct;on uud 5.0 b6 7 3.7
’ vmdividulnution or inétruction 3.5 3.5 3.3
. Creotivo exprouion of childron 5.4 6.8 6.0

Progrou io rud:lng , ' 3.7 3.6 2.4

[
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On both the first and second grade levels, those agpects in which
non-teaching personnel felt that the greatest improvement had been made
included individue.lizetion of instruction, progress in reading, and gen-
erel e.cedenic progreu. 8¢ hool-porent reletiona, tencher 8 control of

clese, and crentive ergrenion of children, however, were not regerded

as having improved. to any greet extent.

The School ECE Coordine.tors perceived improvement in matericls of
instructicn used on the second gg'ade level; other personnel did not con-

sider the use of materials to have greatly improved.

7 Problems in Implementing the Program

As on the kinderge.rten level, both tee.ching and non-tea.ching person-
nel vere asked to identify significant problems in organization end im—
plemente.tion o” the progrun e.t the first e.nd second grcde 1evels. Ree-

ponaes of purticipoting pereonnel concerning the first grade 1eve1 e.re .

presented in ’.l‘e.ble VI-1k4; for the second grade level in Teble VI-15
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Table v1-1h
81gniricant Problems in the Organization a.nd Implementation of

| the SECE Program on the Firet Grade Level

Per Cent of Pn.rticipating Personnel Citing Problem Area

Assista.nt Cchool ECE Grade 1
Problem Area = Principal  Principal Cmrdimtor Teachers

Classroom and | | R o
other space , 50.L4 55.6 | 37.2 - 31&.1}

Class size W53 MeT 4.9  46.6

Lhter;la.ls, includ- |
ing audiovisual 32.5 . 30.0 30.2 - 30.8

" Parent rela.tiqlna} 6.8 | 10.0; 93 | 81
Commnity relations 3.4 5.6 b7 (s)

suff relations ' ,6. 8 : u1 1m.6 6.8

Tu.cher tuiningn ' : : - ,
(methods) - 22.2. 2.0 209 - ' (a)

'.l‘eacher tra.in:lng‘l | | . |
(management, ' T
discipline) | 19.7 189 25.6 . .(a)

Overenphaais on ‘ .
reading ' h._3 6.7 9.3: . 72

Undereuphnis on | |
reading 2.6 2.2 0.0 . 0. 5

Teacher turnover o 188 | 122 o 1.6 | O 0
mpu mobility 479 M8 302 2.8

f'rro,iningofpo.u-'_ . L | -
profeuiomll - 205 22 o 30,2 0 0 T30

,'Auignnent of ra.tio Coe I T

v
i

- (a) 'reachers were not uked to indicate problems in this a.rea. o




'l‘a.ble VI-15

Significo.nt Problems in the Organiza.tion a.nd Implementation ot‘

thq SECE Progra.m on the Second Gra.de I.evel

Per Ceni or‘rar’ticipating Personnel Citing Problem Area

" Problem Area

Classroom and
other space

Class oize

Materials, includ-

ing _audiovisua.l o

Parent _rel’ations’
Community relations
Staff relations

Teo;ehor training -
(methoda)

Teacher training |

(management ,
discipline)

‘ Overemphasiq on -
reading

Undereuphuis on o
reading ‘

Tucher turnover |

) Pup:ll nobility

'rrn.ining of po.u-

profouiomll

- ’Assigment of ratio

B teochern

: R . iy
- Lok
B S

'.(6,)- Teachers were ;’ot requosted to_indio‘ato problemsin this area.

, Assistant -
Principal Princ ipal

School ECE

j]:Gr.ade 1

47.9 -

34.2

5.1

2.6
5.1
22.2
21.l
3.4
3.4
ak
6.2 -

33.3 |

h6.‘7.

h506
28.9
19.6
b

7.8 .

23.3

20.2

: .5.6

Coordinator .

25.6

32.6

256 |
_93.

Teachers

‘25.0

45.2

33.7°

13,0

u7_"" "
W A

6.3

by

b7

186

(o)

a3
”

56 W

5.8

,19
“oo

313

125
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On the first grade levo]., churoon tnd other space, class size, l.nd
pupil nobility me conniderod mJor problm by approximtoh' one-half
of the supervinorl md onc-third or the tuchcrl a.nd ICE coordinstorl.
Teacher a.nd ptraprof'eslioml training also were cited as significant
problm by a.pprmciute]y 20 per. cent of the supervisors and ECE coor-
dimtora._ Thcu problm ‘were noo 1dentiried as most prevalent on the
second grade ;lovel;.,-in gcncnl-, however, fewer respondentl ‘¢ited such
problems as major deficits of the progran on the second grade than on
the first grade level.




- VII
SoME SPMIAL PROBI.IIS IN momum IMPIMTATION

. g R
DRI R S

A. mov:mm FOR THE ‘m.-n_m_us_n sm CHILD .. .

Many children n;.thel_,sm.: Program, mainly. of 'Pugrto Rican background, -
face a lpec:l.&lroadblook to learning -~ the prerequisite .of: learning to
understand and commnicate in .m-h_ a8 a second language in order to - -
function academically. Special provisions made in the school program to. -
accelerate the leu'ning of English, would certainly be considered in the
interest of achiov:lng the goals of the 'sncs Program. Assistant principals
'were asked, therefore, to describe the special arrangements which had
been made in their schools fpr the tﬁching of English to children in -
the early grades who ljaoke English haltingly or not at all.

In all, 64 (7. 1$) ot ‘the ulilunt principals provided estimates of
the porccntage of ch:lldrcn in tho:l.r schools vho spoke English hut:lngly
or not at m. tho mesn proportion of children in each gra.do level who
vere reportod as failing in this vute‘gor‘y were as follows: kindorgu-ten -
28.4 por cent; firlt gnde - 27.6 por cent; second gndc - 23.7 per cent.
The proportion ot non- mn-h speaking children in this year's study sam-
Ple was lpprox.i.utoh 10 pu' ccnt higher than tha.t noted hlt year.

Al.l of tho lchooh wh:leh non-hgnlh lpunng children attended made
some spoch.:l. proviuon for teaching English to them. In 4t (68.9%) of
the lchooh, protulioml pcrloanol, either a non-lngnlh coordimtar or
& teacher of !n;l.tlh a8 l 80cond mgungo (m), or both, or a bilingual
tnchor ulicnod u a clultu' tachor .worked r.lth l..ll mups of non-!ng-
nlh lpuling chudnn, \uul.u; on l rogu.hr lchedulo. In some lchooll,
the childrca moim thil nrvico duuy, in othorl s nol‘ly In most
lchoo.'u, chndrcn 1n m elulu llnrod tho lu'vicu of tho !!l coordina-




tor and the TESL, who tended to focus their attention on children in the
higher grades, vhere the need to learn English was felt more acutely.
Fev kindergarten children received the atte'ntim of these specially
trained and skilled personnel.

. Placing the young non-mng]..{sh speaking child in a classroom served
by a Spanish speaking adult was looked upon as pro\fidin‘g a means of over-
coming the language barrier. Kot only can such an adult explain routines
and tasks to the new u-rivé.l, but she can help him learn, using Spanish
if necessary, a.nd bolster the child's self-esteem during this difficult
time by providing encouragement and a model of bilingual ability.

‘Bilingual p;riprofeuiqmls'suigm}d to ECE classes were cited by 16
(25.08) of the assistant principals l.ll major resource in the teaching
of English as a SQco'nd h.ngunco In 7 (10.9%) of the schools, classroom
teachers were ruponliblé' for teaching English to these children. In 5
(7.9%) of the schools, special mterisln, to be used by churoon teach-
ers, were diltr:l.butcd. ‘The help of voluntms cited by 2 (3 14) of
the rolpondcntl. !vident]s, no school ormized apecia.l classes for chil-
dren luming nngl,ilh u a second hngugo.

"B PRIOR SCHOOL mmvcz 0!' PARTICIPAM’S
It mt bc noted thst tho bonofitl of tho sncl: Progran were ruped
more f‘u].:l.y by some chnd.ron than othcrl.} 'me orgnniution of prekindor-

garten. proml' :l.n nu.y lchooll hnd e positive ortoct on the qulity ot

‘the sncn rrom- . On tln othor hnnd, spproximtely ono-rmu'th of the

first pulo childrcn hld not prcvioul].v sttondod lchool, tnd requirod. |
spocm "r-odm" uttcntion. | o " o
It 1- d.:l.fficnlt to dotm:l.no tho rmm for tho funurc of 80 umr

' ‘prontl to hn taken tdnntuc of thc opportnnity to onrou tho:lr chn-
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dren in kindcrgo.rton . To some. degree,. the school may have. cantributed
to the prnblu. . Although only nine: (7.7%) of the. Principals reported e
that :lt had b«n nocuury to limit the. number of kindergarteh claases
that they could orgnnize because of the need to organize small first and
second grade classes, a total of 3’i (31.64) of the principals noted«pi'.bb-
lems: of overcrovding that ;ffccted the progran. While some parents my
l:nvo felt thst chun were ovcrcravded, and kept their children home,
it is much more like].v that othcr factors were operative in the situation..
In m of the Micimting schools (73, or 62.44), principals re-
ported thlt~Prokinderprton=Proym wvere in operation. Of these, only
two principals indicated that the Prekindergarten Program had not had an
effect .on thd mm ~ ﬁb1§ VII-1 summarizes the responses of the -
principu.ll 1n rewd to tho ways in which the Prekindergarten affected -

the ECE. mosrll R IR

RR | Table vn-1 . B
| lrfect of Pronnd&mtm Progrm on PX:E Progru,
B a8 Reported vy Principus (n-u7) |
Eret X Percem

Helpod mul.‘lultunt to lchool - o 32 o '.277‘_*
Increased tbinty to apnxo.na rud . 13. 7 |
Pronotod h.ntnun-ocm dcnlo:-nt 6 oLk
Ilm‘ovod lcbool-psrcnt rc]atiomhipl . 19 16 2 :
mrichod m Prom- - .' 9 | 7. 7

Belpod tnchu-
-7 Gcncrn mnem ofroct .

10 8.5
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In the 117 nlplo lchooh, & mean porcontqo or 25 214 por cont of their
first grade pupils hsd not htd pr&iouo kindergartcn oxperience. A tot-
al of 104 (88 9$) of ‘the pr:lnc:lpus noted thst lpocill proviaionl had

been made for thou_children. 'rcblo VII-2 pruents the:lr ruponua.

Table VII-2
Special Proviu:l.onl for rirlt Grade . Childrcn
With lo Pr:lor Bchool nxporionce
As Roportod by principu- (u-n7)

| Provision .. .. . XM percemt

Spocin individual or shall group help o S
within rcmhr class . ' 25 21.4
Slovu' progru in smaller class | " 59" | 50.1&'
Placed with younger childron o | 2 o _;1.7
No special provisions 12 10.3
All children have had Kg. o:ltper:lcnco R 2.6
Other o 3 2.6
No response ! 13 11;1

_ In light of the fact that special attention must be paid to these
children, attention which is generally regarded as "remedial help"” by
the teacher, it should be stressed that non-attendance at Prekindergar-
ten or Kindergarten seems to put these children as a disadvantage by
first grade and may well affect their academic progress. The children
my develop n@tin st_titmlu tovard themselves and toward school as
they are called upon to engage in total-class activities, during which
they cannot dxpoct to oxpuﬁlcnco success in relation to their peers, who

have had the banefit of prior school experience.

gt



. "CHAPTER VIIT -~
mmmzcum TMINING OF STAFF -
A mmorscmmncoonnmons
Of the h3 school EE erdimtorl :ln the sample, on:Ly rour (9 3%)
reportod that their diltrict m ormized tra.ining progrm for school
ECE erdimtorl. hch of thc four reportcd that they had participated
in the training program. Of these, one rated the progran as oxcollent,

tvo as good, and one as fair.

B, muum or ;E mcms -

Of the 117 principals rnpondinc to the questionnaire, 47 (40.2%)
reported that a Mltr:l.ct-omorod orientation or training program had
been organized specifically for ECE teachers during the eurrent school
year. Of thcn, 8 (17. o;) rated the program as "uccnont," 32 (68 11)'
a8 "good," 2 as "fair;" 5 (10.64) aid not providc ratings.

School-sponsored or:l.eput:l.on and training programs for ECE tucﬁora
vere hol& 1n tmominto]& one-half of the schools. r:l.fty-nino (50.14)
of the pr:l.nc:l.psh uported organization of such programs, and furnished
brief doqcr:l.pt:l.ou of the mature of these programs. _

Assistant principals, ICE coordinators, and teachers vere also asked
to indicate whether or 'nof such programs vere conducted in their schools.
Table VIII-1 ﬁinnts this data.




e e re
-~ musber of Prticipating fchools in Which Orientation
. or Training Programs ‘were Conducted for ECE Teachers

As Reported By: N 'Yes" Per Cont "No" Per Cent Response 7o ent
Principals 117 59 504 55 L47.0 3 2.6
Assistant Principals 90 57 63.3 33 36.6 0 0.0
ICE Coordinators 43 29 674 2k 32.6 o 0.0
Kindergarten Teachers 192 30 15.6 135  70.3 28 - 1h6
Grade 1 Teachrs 220 67 0.5 123 559 30 13.7

Grade 2 Teachers 208 61 29.3 116 55.8 31 4.9

Only a smll pcrccnﬁago of SECE teachers reported that they had parti-

cipated in an orientation or training program in their schools; it is ap-

, parent that individual and group conferences and workshops were not per-
ceived by teachers as part of a special treining program for m teachers.
0f the 192 kindergarten teachers, 22 (11.5%) reported participation in an
orientation or training program; of the 221 first grade teachers, partici-
pation was rWd by 67 (30.3%). Of the 207 second grade teachers in’ ;
the sample, 61 (29.54) reported participation. | '

It is very evident that, for the nost part, the principals indicating
that a training prograa had been ormind in their schools did not look upon
training of ICE teachers as distinct from other tescber-training activi-
ties that were conducted by the school. Thus, 39 (33.3%) of the respon-
dents indicated that training took the form of occasiomal group confer-
ences, demonstrations, meetings vith supervisors or individual conferen-
ces with teachers, generally following classroom ocbservations. Only 13

(11.1%) mentioned regularly scheduled meetings or comferences.

ERIC

Full Tt Provided by ERIC.




The effectiveness of the training program for teachers in the SECE

Progran was rated by ulnuu.ltntorl and teachers.  Table VIII-2 presents

the distribution of ratings of effectiveness assigned to the training

program by these personnel.

‘Table VIII-2

Distribution of Ratings of Effectiveness of Orientation or Training

Prograa for pcn_ Teachers in Participating Schools

Perscnnel N
Principal 59
Assistant |

Principal 57
ECE Coordinator 29
Kindergartem 22

teachers

Grade 1 teachers 67

Grade 2 teachers 61

Per Cent of Personnel Assigning Rating
. N S Very.  Don't
Excellent Good Fair Poor Poor Know

27.1 66,1 8.5 . 0.0 0.0 1.7
33.3 50.8 15.8 00 0.0 0.0
; 2706 : 6505 g 609 ) 0.0 0.0 0.0
18.2 54,5 13.6 0.0 13.6 0.0
9.8 608 22.6 00 - 7.8 0.0
28.2  M.0 20.5 51 51 0.0

As one would expect, teachers tended to look upon the training pro-

gram in which they had participated far less favorsbly than did non-teach-

ing personnel. Yet, fev of the ratings assigned by teachers fell below
the "fair” category, and approximately 70 per cent were "good" or higher.
Although little in the way of special training was provided for the tea-
chers in ECE classes, other than in those schools that had a staff posi-
tion for an ECE Coordinator, the training that was provided was generally
looked upon favorably by participants.

1€%;
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¢. TRAINING OF EDUCATIONAL ASSISTANTS
A total 'of 117 pfihcipil"l responded to a question dealing with the
organization of & training progran for educational assistants in their
schools. BQvonty-rour (54.7%) of these principals indicated that such
& training program was organized in their schools. Pifty-one (43.64) of
the principals indicated that no training program for oduéa.tioml assis-

tants had been instituted in their schools.
Assistant principals and teachers were also asked to indicate wvhether

tra.ihing prograns for paraprofessionals had been orgacized in their schools.
Their responses are summarized in Table VIII-3, Many teachers were evi-

dently not cognizant of the existence of such training programs in their

schools.

Teble VIII-3

Prograas to Train Bducational Assistants Assigned to ECE Classes

As Reported By: N "Yes" Per Cent "No” Per Cent Don't Know Per Cent

Principal C 17 64 547 51 43.6 2 1.7
Assictant Principal 90 57  63.3 33 36.6 0 0.0
nndérnrm

Teachers 192 87 U45.3 75 391 26 " 1345
Grade 1 Teachers 221 117  53.7 % 211 55 24.9
Grade 2 Teachers 207 9 k6.2 39 18.8 73 35.1

A summary of the specific ayproaches to training of educatiomsl as-
sistants that vere organized in the respondents' schools is presented in

Teble VIiII-L. | | ~—
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Table VIII-4

Provisions for Training Mucational Assistants,
As Reported by Principals

Approach Used - X Per Cent

Scheduled Group Conferences or Workshops S 17.9
Individusl Conferences 10 o 8.5
Occasional meetings, conferences, vorkshops 32 | 27.4 |
Demonstrations | " 5 . k.3
Teachers provided tuining | | 3 | - 2.6
Mot indicated | 3 26

No training prograa at school level. L8 k1.0

Ry far the most common form of training utilized by the individual
schools vas the group conference and/or vorkshop, vhich vas cited, either
singly or in combimation, by 53 (45.3%) of the principals. This 3;60-
ally took the form of a group meeting vith the assistant principal or
school ECE céordinﬁtqt, and was given over to & discussion of co-on
problems, to consideration of techniques of working with ‘l-.n .g.roupc, .
or to a general orientation in some curriculum area. 8tr§u was gener-
ally placed upon technigques for individualization of mtmetion in the
sessions conducted by the assistant principal or ECE coordinator; at times,
another member of the school staff was the major resource person that was
called upon. In some instances, both teschers and paraprofessiocoals at-
tended the training seesions. |

Only five of the principals indicated that the classroom teachers pro-
vided most training for pareprofessiomals. HNere, of course, it is aiffi-

cult to separate specific training sessions from the usual teacher-para-
professional conference involving procedures to dbe utilised in further-

169>
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ance of normal classroom routines, specific activities in a given
lesson, and the like.. In & sense, then, this is really on-the-job train-
ing, and should not be looked upon as & formal, structured training pro-

'l'he indications e.re, then, _thct the tre,ining progra.m for educational
assist&nts tended to be more directive a.nd more closely relsted to the
imedia.te problems of working with children in early childhood classes

than that directed to ECE teachers.

The training programs for educationsl assistants vers more formally
organized than those for teuchers; thus, even the teachers themselves
were more aware of the paraprofessional training programs than the pro-
cedures instituted for their own orientation.and training. It should be
noted,.hwever,'-thct only & small proportion of the ICE teachers in the
sample were inexperienced, 3.6 per cent of teachers in kindergarten, 6.8
per cent and 7.2 per cent of first and second grade teachers respectively;
very few parsprofessionals (2.8%) were newly employed. Mcst paraprofes-
sionals wvere participating in the Career ladder Progranm.




- CHAPTER IX & ,
THE ROLE OF THE ECE COORDINATOR ..

The school Dci:'cboz:&imtSr'l;liyed i centra.l ;61e'.‘in' the .co'nducf’ of
the ECE Program. In many cases,.her relponsibilities para.lleled or over-\
1apped those of the auiltant pr:lncipsl assigned to the ea.rly gradea. ‘l‘he
ECE coord:lnutor goneully worked noat clouly w:lth, tnd receivcd tho grut-
est mount of au:lstcnce rron, the priury usiata.nt pr:lncipal.

A. ROLE AND RELATIONSHIPS
1. Participation of the ECE Coordinator in Planning
Of the 43 ECE Coordinators, 39 (90.7%) were invelved in planning for
the ECE Program for the current year in their schools: The mjor types
of activities in vhich they participated are repor: it . Table IX-l.

-102-

131




Coremi T rable IX-1'
Participation of School ECE Coordinator in.
Planning of School ECE Program

BCE Coordinators Reporting

Type of Participation N Per Cent

Consulting with ECE tesdchers 39 100.0
Consulting with school principal on o '

teacher needs, class organization, etc. 38 97.4
Consulting with paraprofessionals 32 82.1
Determining schdol 'needs for personnel, ‘

materials, space, etc. 31 . 79.5
Consulting with district ECE coordinators 23 - ‘ 59.0
Organizing workshops for paraprofessionals = 22 56.4
Preparing written guides for utilization

of apsce and utorials 22 56.4
Organizing vorhbopn for ECE teachers 20 51.3
Organizing workshops for parents : 20 51.3

In tddifim, 27 Bé! coordimtorl reported thnt they had participated
in other activitiu rchtod to planning tho ms progran. The examination,
diltribut:l.on tnd daomtntion of -torish, the inltruct:lon of teachers
and mmrouionuc, and tho tutiu and grouping of childron for in-
struction vere uong othcr m.t:lvitiu undcrhk-n by the ECE coordinators.

rorty-ono ECE coordimton providod :lntor-tion on the amount ot time
they spent, on the average, in contu-cncu with cuporvhorl and othor
lchool porlonml, thou vbo d.id not rupond found it impossidble to esti-
mate the nount of tm cpcnt 1n contomcu. The nvomo number of
hours pcr veek speat .'m contoronco, as uportod by tho group or ECE coor-
dinston, wvas 3.k bourl. mr rmnu a n-t ot school personnel in order

of the frequency of conuct , the m coordinators provided further data

0. -103-




regarding their time spent in conferences. Their reports are summarized

in Table IX-2.

o hﬁlo '11-(-2

Conferences Between ECE Coordinators and Other Personnel

Personnel - - Mean Ranking¥#
Assistant Principal S - 1.92
Principal | T 2,00
Guidance Counselor o ‘2.60
School Secretaries T a8
8chool Nurse, Doctor . ‘ 5.07 .
District ECE Coordimator - - ‘ ' 5.2k
NE Coordinator : - 5.25

* lowest ranking indicates greatest frequency of contact

2. Time Allocations by Grade lavel

The school ECE coordinators were requested to indicate the proportion
of their time which had been devoted to the various Early Childhood Edu-
cation programs in their schools. On the aversge, the group of 43 ECE
coordinators devoted 3.5 per cent of their time to pre-kindergarten pro-
grams, 16.0 per cent to nndorprtoﬁ, L0.2 per cent to Grade 1, and 28.1
per cent of their time to Grade 2. An sdditional 10.0 per cent of the
time of the ECE coordinators, u & group, was spohf in activities not re-
lated to early childhood education during the current school year. There
was, however, sdditioml nrhtion 1n the assigmment of responsidbilities
to the ECE coordiu.torl in diftucat .chooh, not all nc: coordinators
were uligncd to tasks at each grade level. Ouly 10 (23 3%) of the ICE
coordinators vere involved vith m-nmm m, 29, Lo, and
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37 (67.4, 93.0, and 86.0%) had responsibilities for kindergarten, grade
1 and grade 2 programs, respectively. Twenty-seven (62.8%) of the ECE

. coordinators reported time devoted to activities other than Early Child-

hood Education; only 16 (37.2%4) devoted their time exclusively to pre-
kindergarten through second gi-ade activities.

3. The Roie of the ECE Coordioator in 'feacher Training

About two-thirds (29, or 67.4%) of the ECE coordinators reported that
ti-sin:l.ng or orientation programs fof ECE teachers were organized in their
schools. Of the 29 ECE coordinators who indicated that a teacher train-
ing or orientation program was conducted in their schools, 8 (27.64) rated
it as excellent, 19 (65.5‘) a8 good, and 2 (6.9%) as fair. A total of
15 ECE coordinators reported that they had spent, on the average, 5.47
hours per wuk in this training program with kindergarten teachers, 25
spent a ..;n of 8.24 hours per week in the training program wvith first

" grade teachers » and 23, an average of 7.00 hours per week with teachers

on the second grade level. A total of 17.18 hours per week, on the av-
erage, was reportod spent in training or orientation programs for kin-
dergarten, grade 1 and grade 2 teachers by the ICE coordinators.

The ECE coordinators worked closely with the school's primary assis-
tant principal; in fact, 17 (58.64) of the 29 ECE coordinators who par-
ticipated in teacher training programs in their schools indicated that
they had received help in organizing this program from the assistant
principal. '

The assistant principal, as reported by the ECE coordinators, consul-
ted with and advised the ECE coordinator, helped with administrative mat-
ters, and participated in workshops, training sessions and conferences.

Nineteen of the 29 ECE coordinators who had responsidility for teacher
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training programs noted the asuia@nca of the principal in organizing the
programs; the establishment of guidelines and objectives by the principals
during discussions with the coordinator were the main forms of assistance
reported.

The District ECE supervisor ﬁa reportied to have given assistance to
the ECE coordinator in seven cases; suggestions and récomendationa of
materials and techniques were made through discussions and workshops.
Many District ECE supervisors, it should be noted, dirccted most of their
attention to those schools in their districts which did not hﬁe the ser-
vices of an ECE coordinator. |

Although only 29 (67.44) of the ECE coordinators responding reported
having participated in teacher training programs 1n‘ their schools, 4O
(93.0%) of the 43 indicated that they had participated in teacher train-
ing activities; apparently, many ECE coordinators did not perceive their
assistance and recommendations to individual teachers as being j:a.rt' of a
formal training program. An average of 7.90 hours per week lpehd in tea-
cher training was reported by this group of ECE coordinators; they also
ranked various teacher training activities in order of the amount of tiine
spent at each activity. Table IX-3 pru’ontl the mean of uch lctivity
ranked. | |




g Table IX-3

Time Spent at Teacher Training Activities by ECE Coordinators

e

l Activity Mean Ranking#
Training individual teachers ‘ 2.15
i

f Helping teachers with learning problems .

" of individual children 2.55
é Helping teachers with behavior problems

! of individual children 3.02
'

_5 Training groups of teachers 3.57
]

Giving demonstration lessons 4.27

* lowest ranking indicates greatest amount of ti..e spent.

' Many of the ECE coordinators reported spontaneously that the selec-

tion, ordering, preparation, and distribution of materials were among

; their teacher training activities; several of the coordinators who repor-
ted administrative responsibilities also cited the distridution of mater-
ials as among their tasks. These activities, it seems, were among the

important responsibilities of some of the ECE coordinators, and considered

.l to be either a part of their teacher training or their administrative re-
sponsibilities,

L. Administrative Responsibilities of 1{he ECE Coordinator

Thirty-six (83.7%) of the 43 ECE cozrdimtors indicated that they
L

' spent time at administrative tasks; 6.4k hours, on the average, was re-

ported. Adniniatrgtive activities were ranked by these ECE coordinators.

Their mean rankings are reported in Table IX-4.

4
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Table IX-U
Time Spent in Administration by ECE Coordinators

Activity Mean Rankingh
Organizing classes 2,52
Ordering books and equipment 2.67
Assigning personnel (including parapro-
fessionals and student teachers) 2.89
Writing reports 3.93
Assigning use of classroom space 4.0k

#* Jlovest ranking indicates greatest amount of time spent.

Thirty-five (81.44) of the ECE coordinators reported that they spent
time in evaluation. Of these, an average of 3.72 hours per week was
spent in this area. The activities related to evaluation were ranked
in order of the greatest amount of timse spent; the means of these rank-

ings are presented in Tadble IX-S.

Tadle IX-5
Time Spent in Evaluation dy ECE Coordimators

Activity Mean Ranking#
Grouping or regrouping 2.00
Studying records of children 2.09
Giving tests 3.1
Preptﬂ;lg teachers for test administration 3.37
Comtnjcung tests k.20

1
% Lowest ranking indicates greatest amount of time spent.
B




Seven ECE coordinators also hoted that they were engaged in the obd-
servation and evaluation of pupil progress through observation and anal-
ysis of test results.

A mean of 2.82 hours per week was devoted to working with parents;
this was reported by 38 (88.4%) of the ICE coordinators. Ranked in order
of the greatest amount of time spent with parents, these activities are
repo~ted in Tedle IX-6.

Tedle IX-6
Time Spent with Rarents by ECE Coordinators

Activity Mean Ranking#
Conferences about individual pupil 1.46
Interpreting school prograa 1.94
Relationship between parent and teacher 2.36

# Lowest ranking indicates greatest amount of time spent.

Other activities in which the ECE coordimators noted that they en-

gaged in with parents included workshops and group conferences.

5. ‘The Teaching Role of the School ECE Coordimator

In some schools, the ECE coordinator taught classes in the ECE pro-
gram on a regular schedule; in others, she sudstituted for absent class-
room, ratio, or cluster teachers on rare occasions. In 19 (bk.2%) of
the schools in which there was an ECE coordinmator, she bad no direct teach-
ing role.

Of the 43 ICE coordimators, 24 (55.8%) reported that they spent time
in teaching classes, small groups, or individual children on a regular
basis. A tom of 15 taught regularly for 10 hours per week or IoTe.
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B. EFFECTIVENISS ¢
Each principal was asked to rate the effectiveness of his primary |
assistant principal and ECE coordinator in furthering the odbjectives of

the ECE program in his school; 100 principals provided ratings of assis-
tant principals. Of the 45 principals who had ECE coordinators, 4O (88.9%)
provided ratings. The distridution of ratings of primary assistant prin-
cipals and ECE coordinators presented in Tadle IX-7 indicates that the
principals viewed them, by and large, as doing an excellent Job.

Table IX-7
Effectiveness of AP's and ECE Coordimators in
Furthering the Objectives of the ECE Program, (in Per Cent)

N Excellent Good Rair Poor
Assistant Principal 100 n.o 22.0 5.0 2.0
ECE Coordinator [ 7s) 1.5 22.5 0.0 0.0

Of the &5 principals who were able to appoint ECE coordimators, 28
(62.24) reported that this assignment had markedly increased the effec-
tiveness of the primary assistant principal. Thirteen (28.9%) indicated
that the acsignment of an ECE coordinmator had increased the assistant
principal’'s effectiveness somewhat; three (6.7%) reported that the as- ;
sistant principal's offecume.u had remained the same.

Twenty (58.84) of the 34 assistant principals in schools in which
ECE coordimators had been assigned fm that their workloads had deen
lightened somewhat by this sasignment; 5 (14.7%) indicated that their
workloads had decome much lighter. ERight (23.5%) statel that their work-

loads remmined the same.

et At et s e+ i = v e 2ot
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C. SUMMARY

The ECE coordinators, as a group, spent their greatest amount of time
in teacher training, (7.90 hours per week) and perceived that to be the
area in which their greatest contribution to the progran vas made. Ad-
ministrative duties, particularly the selection, ordering, distribution
and demonstration of materials and equipment absorbed the next largest
portion of the time, (6.LU hours per week) of the coordinators as & group,
and were regarded, after .tencher training, as the area in which greatest
contribution had been made.

Approximately half {55.84) of the coordinators reported teaching duties;
this group was more involved in teaching than with adainistrative respon-
sibilities.

Table IX-8 summarizes the data regarding the ECE coordinator's parti-

cipation in the various activities of the SECE Prograa.

Table IX-8
ECE Coordinators Reporting Participation in Various Activities

Coordinators Participating

Activity N Per Cent
Teaching 2L 55.8
Teacher Training Lo 93.0
Administration 36 83.7
Evaluation 35 81.4
Conferences with School Personnel LS | 95.3

Parents 38 88.4
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The ECE coordimators reporting responsibilities in these areas spent
varying amounts of time in each area. The hours per week spent in each
area, is presented in Tadble IX-9 in terms of the mean number of hours
spent by those actually participating, eand in terms of the mean number
of hours spent by the group of ECE coordinators as a whole.

Table IX-9
Mean Hours Per Week Spent in Various Activities by ECE Coordinators

Of Those Reporting Of the Total Group
Activity N Mean Hours N Mean Hours
Teaching 24 9.96 43 5.56
Teacher Training Lo 7.90 43 7.35
Administration 36 6.k L3 5.39
Evaluation 35 .71 43 3.02

Conferences with
School Personnel L 3.37 L3 3.2

Parents 38 2.82 L3 2.50




CHAPTER X

THE ROLE OF THE RATIO TEACHER

In the proposal for implementation of the SECE program, teacher-pupil
ratios were to be reduced through the assignment of additional profession-
al personnel to the staffs of the participating schools. l;n some schools,
where space was not a problem, additional classes were orgg{nized at one
or more grade levels. Here, the services of professional ;éersonnel em-
ployed under the SECE program (and thus technically "ratio" teachers) were
used in a regul_ar classroom assignment, reducing the registers of all clas-
ses on those grade levels.

In other schools, where extra space was not available, two teachers
were assigned to a classroom (usually a large room) with a conbined class
register ranging from 25 to UO or more. In each of these cases, one of
the paired teachers was, technically, a "ratio"” teacher.

In still other schools, the services of these additional "ratio" teach-

ers were used in a variety of non-teaching assignments. In several large

schools, a teacher, generally one with several years of experience in teach-
ing the early grades in her school, wvas assigned as an ECE coordimator,
again, a "ratio" teacher position in a technical sense. HMany of the teach-
ers assigned as coordinators spent a good deal of time teaching children

on a regular basis.

It proved to be very difficult to delermine how the services of these
additional teachers were dbeing used, since the school rarely regarded a
person assigned to a classroom position as a "ratio" teacher. Moreover,
the schools rarely made any distinction between two types of "extra" teach-
ing personnel, those provided from the SECE budget, and those provided to

"ecover" classes during the teachers' preparation periods, and paid from
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tax-levy funds. Compounding the difficulty was the fact that the terms

"ratio,” "cluster,"” "quota,” "floater," "OTP," "ATR," and the like, were
used interchangeadly in different schools.

Many ratio teachers were themselves unaware of their position in the
Program. 7Four ratio teachers, in fact, thought that the SECE progran was
exclusively a paraprofessional program; their responses t0 questions re- |
garding the effectiveness of, and difficulties in the SECE program reflec-
ted this impression.

Thus, in interpreting the data summarized in this chapter, it must be
borne in mind that the persons responding to questions regarding the role
of ratio teachers in the SECE program did not share the same frame of ref-

erence.

A. ROLE AND RESPONSIBILITIES
A total of 166 teachers who were identified by their principals as
SECE ratio teachers responded t0 a Questionnmaire designed to determine
the role which these teachers filled in the SECE prograa. Of these teach-
ers, 67 (36.0%) indicated that they had been assigned to classroom duties
as "paired” teachers. The 119 (64.0%) reported that they were assigned

to work in two or more ECE classes. Tadle X-1 summarizes these assign-

ments.




Table X-1

Assignment of Ratio Teachers (N=186)

Ratio Teachers Reporting

Type of Assignment R Per Cent
One Classroom 67 36.0
Two to Five Classrooms, One (rade Level 33 17.7
Six or More Classrooms, One Grade Level 15 8.1
Twvo to Five Classrooms, Two or More Grade levels 19 10.2
Six or More Classrooms, Two or More Grade levels 52 28.0

It is evident that ratio teachers were used in a variety of ways in
their schools. More often than not, they served on a single grade level,
but more than one-third of these teachers were not specialized in terms
of grade level.

The 119 teachers who served two or more classes were called upon to
participate in the planning of learning activities for the children in
the classes they served to varying degrees. A total of 71 (60.7%) stated
that they "alvays” or "usually” participated, 20 (16.8%) participated in
planning "occasionally.” Twenty-two (18.5%) reported that they "seldom"
or "never" participated in planning. It is 1ikely, however, that all
teachers planned the lessons for which they had direct responsibility.
Where overall plans were made for the children without the participation
of ratio teachers, the use of a team approach was not in evidence; pro-

fessional skills were not being used.

1. Classroom Duties
The ratio teachers were asked to indicate the nature of their class-

room work; the responses of those serving in more than one classroom are

presented in Tadble X-2.
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Table X-2

Nature of Classroom Work of Ratio Teachers (Nel119)

Ratio Teachers Reporting

Classroom Work ).} Per Cent
Reading Readiness 10 8.4
Reading 55 46.2
Remedial Reading 12 10.1
language Arts 37 31.1
Mathematics(Remedial) 13 10.9
Science 19 16.0
Social Studies 15 12.€
Physical Activities 8 6.7
Library 5 b2
TESL 5 4.2

Enrichment (Art, Music,
Sewing, Cooking, Drama) 22 18.5

Teacher Training Demonstration
lessons 7 5.9

Since some teachers indicated that the nature of their work varied
in different classes, the percentage of teachers citing different types
of work adds up to more than 100 per cent.

Most ratio teachers served as teachers of reading or language arts;
the teachers stated that, in most ézut » the ratio teacher worked with

one small group of children in each of several classes on a regular basis,

vhile the classroom teacher worked with a second group.

2. Other Teaching Assignments
The ratio teachers were asked to indicate teaching assigoeents they

fulfilled other than classroom teaching; 84 did not have any other as-
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signment. A total of 25 (13.4%) however, reported that they taught small

groups of children in remedial reading, mathematics, or speech in out-of-
classroom locations. The responses of the other ratio teachers were var-
ied; assemdly programs, rehearsals, music, music clubs, parent workshops,

were each cited by a small number of teachers.

3. Non-Teaching Activities
The ratio teachers were asked to descridbe their non-teaching activi-

ties; 123 (66.1 %) reported that they fulfilled one or more of such duties.

Table X-3

Non-Teaching Activities of Ratio Teachers

Ratio Teachers Reporting

Activity K Per Cent
ILunchroom Duty L7. 25.5

Stairvay, lLobby, Basement,

Bus or Yard Duty 56 30.1
Assist in Gymnasium 6 3.2
Administrative Work 4 2.2
Testing 6 3.2
Office Work 5 2.7
None 63 33.9

Most ratio teachers, particularly those who did not serve as class-
room teachers, perform non-teaching chores, which must be considered a

waste of professional expertise.

4., Special Responsibilities
The ratio teachers w..e asked to report instances in which they had
been relieved of their regular assignments at some time to undertake spec-

ial responsibilities. Their responses are summarized in Table X-k.
-117=
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Table X-U
Special Responsidbilities Reported dy Ratio Teachers

Ratio Teachers Reporting

Responsibility N Per Cent
Class Coverage 54 29.0
Substituting for Absent Teacher VY { L.k
Office Work n 5.9
Trips 22 1.8
Other 7 3.8
None : 31 16.7

B. EKFFICTIVENESS
Assistant principals were asked to rate the instructional effective-
ness of the ratio teachers as well as other teaching personnel on each

grade levcl. These ratings are presented in Tadble X-5.
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. Table X-5

Instructional Effectiveness of Program Personnel

-as-Rated by Assistant Principals -

ECE Coordinator
Paired Teachers
Single Teachers

Cluster and Ratio Teachers

ECE Coordinator
Paired Teachers
Single Teachers

Cluster and Ratio Teachers

ECE Coordinator
Paired Teachers
Single Teachers

Cluster or Ratio Teachers

Very
Good Good
Kindergarten
72.0 16.0
60.0 25.0
53.8 42.3
Lo.9 45.5
Grade 1
77 .4 6.7
46.7 Lo.o
Uk, 7 48.2
38.5 48.7
Grade 2
81.8 4.9
28.6 52.4
39.1 51.7
37.7 60.9

Poor or

Iair Very Poor
12.0 0.0

8.3 4.2

2.6 1.3

9.1 4.5

3.2 0.0
10.0 3.3

3.5 2.5

7.7 51

4.5 0.0
14.3 4.8

5.7 3.4
14.5 1.4

Paired teachers, a designation that included many ratio teachers,

and cluster and ratio teachers, were generally rated as less effective

than other teaching personnel. This was part;cularly evident on the

second grade level.

Each principal, assistant principal, and ECE Coordinator were asked

to indicate five aspects of the SECE program in which ratio teachers were

most helpful. These non-teaching personnel most ﬁequently cited the as-




sistance of the ratio teacher in working with small groups and individual

pupils, presenting lessons in special content areas, and lm-prhiw,
participating in planning. Their responses are sumwarized in Table X-6.
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Table X-6

Aspects of the smz Progran i w‘hich htio Tuchera were Most Helpful,
as Roported. by Mniniltraton and mz Coordina.torl
Per Cent of Personnel Citing Aspect

: Assistant School ECE
Principal Principal Coordinator

Participation in planning - k2.7 45.6 46.5
Teaching entire class groups 37.6 37.8 48.8 4
: Assisting in large group activities 23.1 22,2 32.6
| Presenting leum;l in special
content areas k1.9 51.1 62.8
Working with small groups 61.5 58.9 69.8
Working with individual pupils L. L k2.2 8.8
Orienting new teachers ’ 13.7 7.8 16.3
Helping children to work and play
harmoniocusly 27.4 k.4 16.3
Serving as source of affection and ; o
comfort to children j 17.9 17.8 9.3
Working with N-E children | 17.1 18.9 7.0
Relieving teachers of routines
(milk, snack, etc.) 2.6 - 1.1 L.7
Keeping records 5.1 L. 4 L.7
Preparing instructional materials 31.6 33.3 32;6
COxitrouing behavior of children 1.1 8.9 11.6
Taking care of supplies a.nd equipment 2.6 5.6 h.7
Substituting for absent teachers  13.7  1h.k 14.0
Translating rorugn language 0.9 1.1 0.0
.lb.ung home vis:ltl | | - 0.9 0.0 . 0.0
Hold.i.ng contcrcncu with pu'entl 2.6 3.3 2.3
| Arrunsing or purtieipating in work- ‘
. shops for parents 6.0 kb 2.3
Effecting lia:llon vith coommunity 1.7 2.2 0.0
agencies ‘




Classroom teachers were also asked to indicate five areas in which !

ratio teachers were nb'lt helpful. At each grads level, the largest pro-
portion of td&us rog;r&od the presenting 6! lessons in special content
areas as most helpful. Working v.fn.th small groups, individual pupils and
tot;l class groups were also considered important u:_fecta of the ratio

teachers' work. Table X-7 presents the teachers' responses.
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n— Table X-T

Aspects of the SECE Program in Which Ratio Teachers

Were Most Helpful, as Reported by Teachers

Participation in planning
Teaching entire class groups
Assisting in large group activities

Presenting lessons in special content
areas

Working with small groups
Working with individual pupils
Orieating new teachers

Helping children to vork and play
harmoniocusly

Serving as source of affection: and
comfort to children

Working with N-E children

Relieving teachers of routines
(milx, snacks, etc.).

Keeping records
Prepq.ring instructional materials

Controlling behavior of children

Taking care of supplies and equipment .

Substituting for absent, teachers
Translating foreign lanétuge
Making home visits
Holding conferences with ﬁarcntl

Arnnging or pcrticip.ting 1n work=

shops for parents

Effecting liaison with comn:lty
agencies

: -123f :

Per Cent of Teachers Citing Aspect
Kindergarten Grade 1 Grade 2

901 1805 1“05
11.8 25.9 21.5
509 1801 1700
16.6 31.9 26.0
1.2 30.6 27.5
705 2301 18.5
1.1 4.2 1.0
8.0 16.2 10.0
4.8 8.3 . 9.0
2.7 9.7 6.0
1.1 2.8 1.5
0.5 2.8 1.5
3.2 10.6 11.5
2.7 6.9 5.5
1.6 . €.8 . 2.0
7.0 10.6 12.0
106 . ’ 203 2.0
' 005 ’ 1.‘0 005
101 ] .- 3.7 ’ 105
2.1 2.8 2.0
1.1 0.9 0.0




The ratio teachers, themselves, considered their greatest contribution
to the ICE program to be the individualized, personal attemtion and instruc-
tion they were able ‘o give the children. Because of their freedom from
the day-long responsibilities of a single total class, they were able to
bring a; fresh viewpoint and persona;l enthusiasm to each learning situation.
Several ratio teachers noted that their exposure to a large group of chil-
dren gave them a greater understanding of the needs and strengths of the
children; they felt that they had been able to use this knowledge in help-
ing individual pupils. For some ratio teachezfs, the ability to concentrate
all efforts in one subject area led to well p:i.a.nned, structured, and se-
quenced activities in that area, resulting inienthuaium and progress among
the children,

It is of interest to note, here, that many relatively new teachers re-
ceive assignments as ratio teachers. Some of these are paired. with more
experienced teachers, creating a sometimes successful, sometimes conflic-
ting master-apprentice relationship. Other inexperienced teachers are
used as "floaters., " to cover classes fcr other teachers, to assist in
small group rea.d.:lng or language arts instruction. 'J.‘hé more experienced
teachers who receive such assignments, not surprisingly, are likely to
be given responsibilities for teaching in one or more subject matter a,feaa.

The relative merits of the assignment of nevw teachers as ratio teach-
ers versus the releasing of more experienced teachers for these positions
should be veighed in the light of the particular needs of a given school.

The proportion of experienced to inexperienced teachers, the size of the

.staff, the strengths of individual teachers should be considered. The as-

- signment of prbtcuionnl versus paraprofessional help must be also deter-~

mined locally. The relative advantages of employing 'fivq psr;proreuibnals

or one extra teacher must be considered in the l:lgh'.\: of the school's needs

and the proposud activities of the u}:!.it:lon;l personnel.
_12k-
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CHAPTER X1

THE ROLE OF THE IARAFROFESSIONAL

The evidence presented thus far in this report indicates that the
Presence of the paraprofessional asslstant in the early childhood class-
room has helped to strengthen the educational program, either through
direct teaching of a small group or through individualized remedial work
with slower children. The paraprofessional also contributed to the pro-
gram indirectly, by relieving the teacher of routine chores, .such as the
preparation of materials and maintenance of records, 8o that the teacher
was able to devote more time and attention to teaching.

The paraprofessional served other purposes, as well. As one princi-
pal put it, "Paraprofessionals serve a very important function in ECE.
They help individual children. They offer another mother image in the
classroom. They speak the language of the children and often know the
parents from the neighborhood so that the transition from home x;.o' school
iz eased. | mudticm assistants a.fe inportant in establishing and main-
taining relations with parents and community."

Of the 354 paraprofessionals responding to the questionnaire, 3ili re-
ported previous experience as an educational assistant or teacher aide 3
of these, a mean of 3.12 years of experience was reported. Despite re-
ports of high turnover and dissatisfaction with the employment situation,
particularly the lack of security and adequate compensation, the schools
appear to have built up a relatively stable, dedicated staff of parapro-
fessionals. A total of 123 (34.7%) of the paraprofessionals had children
attending the school in which they were employed.

" Thus, in the four years since the SECE Program was first instituted,

the‘pcro.profeuionall have become a valuable, if not indispensable part
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of the Early Childhood Program. Many teachers, in fact, take their as-

sistance for granted, not realizing that the paraprofessional is part of
an innovative, experimental program. Most teachers who had the assis-
tance of a paraprofessional regarded that help as contributing most to
the Program (64.1% of all the kindergarien teachers, 39.4% of all first
grade and the same percentage of second grade teachers cited this assis-
tance); others cited the small group and individual instruction which
were, again, facilitated by the presence of the pe.raprdfessioml.

In general, paraprofessionals were of most help in teaching small
groups and individual children, in helping children to work and play
harmoniously, and in assisting with large group activities. The para-
professionals also served as a source’of affection to the children, and
aided in the instructional program by relieving teachers of routines, and
preparing and caring for supplies and equiphent.

Table XI-1 presents a distribution of‘i'.ehp'oxises of teachers in regard
to the areas of assistance. These responses were discussed, also, in

Chapters V and VI, in which the effectiveness of the Program at the dif-

ferent grade levels was considered.
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Table XI-1

Aspects of the SECE Program in Which Paraprofessionals Were
Most Helpful, as Reported by Teachers

Per Cent of Teachers Citing Aspect

Aspect of Program Kindergarten Grade 1 Grade 2 Ratio
Participation in planning 1.2 16.2 12.5 5.9
Teaching entire class groups 3.2 4.6 9.0 0.0 ’
Assisting in large group activities 52.4 . 39.8 37.0 34.9 ?
Presenting lessons in special content 3
areas 9.6 3.7 L5 4.3 |
Working with small groups 76.5 71.8 64.0 50.0
Working with individual pupils 79.1 72.7 71.0 51.6
Orienting new teachers 3.2 0.0 3.0 1.6
Helping children to work and play
harmoniously : 57.8 37.5 36.5 22.0
Serving as source of affection and .
comfort to children L8.1 39.8 k3.5 32.8
Working with R-E children 40.6 24,5 | 22.5 22.0
Relieving teachers of routines
(milk, snack, etc.) L8.7 36.6 34.5 25.3
Keeping records 17.6 15.3 17.0 12.4
| Preparing instructional materials 28.9 24,1 26.0 16.1 |
‘ Controlling behavior of children 19.3 16.7 15.0 20.9
Taking care of supplies and equipment 32.6 25.0 25.0 18.3
Substituting for absent teachers 2.7 2.3 1.0 1.1
Translating foreiga language 1n.2 13.4 9.5 17.2
Making home visits 4.3 7.4 7.5 8.1
Holding conferences with parents 5.9 6.0 8.5 4.8
‘ Arranging or participating in workshops
: for parents 3.2 2.8 2.0 0.5
Effecting liaison with community agencies 4.8 7.9 7.0 0.0
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Teble XI-2 presents the responses of the administrators and coordina-
tors in regard to areas of paraprofessional assistance; their perceptions |
do not differ radically from those of the teachers. The ECE coordinators,
however, were less likely to note the helpfulness of the paraprofessiocnal |
in planning, in presenting lessons in special areas, or in teaching total

class groups than were other personnel.




Table XI-2

Aspects of the SECE Program in Which Paraprofessionals Were Most Helpful >
as Reported by Administrators and Coordinat’ofs

Per Cent of Personnel Citing Aspect
Assistant School ECE

Aspect of Program Principal Principsl Coordinator
Participation in planning 13.7 12.2 0.6
Teaching entire class groups 0.9 2.2 0.0
Assisting in large group activities 34,2 30.0 25.6
Presenting lessonrs in special content

areas 2.6 h.b 2.3
Working with small groups 83.8 80.0 72.1
Working with individual pupils 81.2 83.3 Th.b
Orienting new teachers 0.9 L.b 0.0
Helving children to work and play

harmoniously 59.0 55.6 k1.9
Serving as source of affection and -

comfort to children 61.5 51.1 58.1
Working with N-E children 36.8 33.3 39.5
Relieving teachers of routines

(milk, snack, etc.) 54,7 52,2 48.8
Keeping records 11.1 11.1 9.3
Preparing instructional materials b2.7 35.6 30.2
Controlling behavior of children 16.2 6.7 11.6
Taking care of supplies ard equipment 20.5 17.8 30.2
Substituting for absent teachers 1.7 2.2 2.3
Translating foreign language 12.8 16.7 16.3

" Making home visits 6.8 6.7 27.9
Holding conferences with parents 6.8 L.y 7.0
Arranging or participating in work- '

shops for parents | 6.0 3.3 2.3

Efrecting lhioon with comﬁhify agencies 6.8 3.3 11.6
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Although most of the ptrapr;f‘é;sionﬂ.l vere assigned full time to a
single classroom, they frequently h;ciidther school r;af&uibilities to
fulfill, When added to participation in training programs or the Career
Ladder Program during school hours, the time spent at out-of-classroom
duties reduced the number of hours actually served cn classroom duty.
Table XI-3 presents the responses of the pareprofessionals regarding the

"out of classroom' duties to which they were assigned.

Table XI-3

Out of Classroom Duties Reported by Paraprofessionals

Paraprofessionals Reporting

Duties N Per Cent
Bus and Hall Duties Ly 12.4
Lunchroom 63 17.8
School Library or Office 1 3.1
Duties in More than One Classroom 2l 5.9
No Outside Duties 215 60.7

In general, relatively few paraprofessionals assigned to ECE classes
were requested to fulfill other responsibilities.

One problem noted by paired teachers was that the "diffusion of author-
ity" between two adults of equal authority in the classroom confused the
children, and had a detrimental effect on their behavior. This difficulty
was rarely noted in teacher-paraprofessional situations.

The suggestions made by paraprofessionals for improvement of the pro-
gram included the institution of joint workshops and conferences for teach-
ers and paraprofessionals and the planning of the instructional program
a8 a team (teacher and paraprofessional). 0f the 68 suggestions made re-

garding teacher-paraprofessional communication, 48 (70.6%) were made in
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this regard. Some paraprofessionals, however, indicated that they were

included in planning and evaluation of progress; one stated that she
knew she was helpful because “we often discuss the children's progress
and make out plans based on what we think the children need,” another
that 'we plan and discuss eirer,{rth:lng together."

In Zeneral, the problems which the paraprofessionals stated were as-
sociated with the early childhood education program in the schools re-
flected d.ttitudea which were not critical of the school program, but in-
dicated #:: awareness of the same difficulties which have long been rec-
ognized by professional personnel, few of which are under the direct con-

trol of the school.




CHAPTER XII
PARENT INVOLVEMENT PROGRAMS

Principals, assistant principals, and teachers in the sample of par-
ticipating schools were asked to provide information regarding the imple-
mentation and effectiveness of Parent Involvement Programs organized with-
in the individual schools. In Table XII-1l, the extent to which programs
were organized in schools, as reported by several categories of personnel,
is summarized. It is evident that either many teachers were unaware of
the existence of a program of parent involvement in their schools, or that
they failed to consider what was being done in the way of seéking bo in-

volve parents as equivalent to a "program,"

Table XII-1

Parent Involvement Programs in Participating Schools

Programs Conducted No Program Don't Know

As reported by N Per Cent N Per Cent N Per Cent
_ Principal (N=117) 87 Th.4 29 24 .8 1 0.9
Assistant Principal (N=90) 70 77.8 19 21.1 1 1.1
Kindergarten Teachers (N=191) 95 49.5 69 35.9 27 1h4.6
Grade 1 Teachers (N=221) 96 h3.4 81 36.7 4  20.0
Grade 2 Teachers (N=208) .1 35.1 64 308 T 3L4.1

Parent involvement programs in the individual schools took many forms.
Principals, who described the nature of the Parent Involvement Programs
in their schools, indicated that workshops (43.4%) and general periodic
parent of Parent Association meetings (14.9%) were the most common type
of provision made to foster parent involvement. Other parent meetings

were organized at individual grade levels; a total of 6 (6.9%)

o




of ‘he principals specified these activities. Workshops or meetings were

frequently organized tc discuss special funded programs, subject areas
such as reading and math, or around topics related to child development.
Family rooms, family or parent program assistants were noted by a total
of 19.5 per cent of the princims. Social activities, parent or mothers
clubs, and trips were other parent activities noted. The activities re-

ported as designed tovfoster parent involvement are presented ih Table XII-2.

Table XII-2
Activities to Fosier Parent Involvement

as Reported by Principals (N=87)

Principals Reporting

N Per Cent

Periodic parent or Purent ASsociation

general meetings 13 14.9
Grade parent meetings 6 6.9
Workshops 33 37.9
Parents or Mothers Clubs 5 5.7
Family or Parent Rooms 10 11.5
Family or Parent Program Assistants 7 8.0
Trips | | 6 6.9
Classroom or Demonstration Lesson

Observations : . 7 8.0
Parent-Teacher Conferences | 12 13.8
Home Visits | 1 1.1

The Parent Involvement Programs were rated by principals, assistant
principals, and teachers in the sample schools. The effectiveness of the

programs for parental involvement in the participating schools, as per-

ceived by these administrators and teachers, is presented in Table XII-3.




Table XII-3

Ratings of Effectiveness of Parent Invclvement Programs

Very No
Fair ©Poor Poor Response

i Rated bxn Excéllent Good
! Principal (N=87) 25.3 W1k
! Assistant Principal (N=70) 2l.4  b7.1
| Kindérga.rten Teachers (N=95) 14,7 h1.1
Grade 1 Teachers (N=96) 6.3 31.3
Grade 2 Teachers (N=73) 5.5 30.1

attendance was very poor.

Table XII-4

28.7 2.3 2.3 0.0
2k.3 7.1 0.0 0.0
20.2 1.6 3.2 9.5
37.5 9.4 3.1 12.5
35.6 6.8 L1l 17.8

In general, special programs designed to foster parental involvement
did not receive very high ratings for effectiveness. Many principals and

assistant principals noted that although the programs were well planned,

Responses to a question directed to teachers, concerning the effect
of the SECE Program on the teachers' relationship to parent and community,

are of interest here. These responses are summarized in Table XII-k,

Perceptions of Teachers in Regard to Effect of SECE Program on
Relationship of Teacher to Parents and Community, (in Per Cent)
Program Had Program Had Not No

Kindergarten Teachers 192 54.2
Grade 1 Teachers 221, " 37.1

g Grade 2 Teachers 208 35.5

N _Effect No Effect  Sure Response

16.1 16.7 13.0

33.5 13.1 16.3
26.0 26.9 1.5
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The schools' special program of parent involvement was generally noted

more frequently and rated more highly by the kindergarten teacher than by '

teachers in grades 1 and 2. Similarly, kindergarten teachers viewed the
total effect of the SECE Program on parental and comun:lty relationships
more favorably then their colleagues in the other ECE grades; €2.7 per
cent of the kindergarten teachers felt that the Program had been effective
in this respect, as opposed to approximately LO per cent of first and sec-
ond grade teachers.

It should be noted that many teachers indicated that the paraprofes-
sional was able to "act as a liaison in interpreting the school's program
to the parents,” and in interpreting the cqnmunity to the teacher.

Avenues of commnication do seem to be opening, not through specially

designed parent workshops, but less formally through the teachers, partic- |

ularly those to whom paraprofessional assistance is afforded. It should
be noted, however, that some teachers may not be prepared to cope with

the problums that will inveriably accompany this comunication.

B
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CHAPTER XIII
ATTAINMEN' OF PROGRAM OBJECTIVES:

ACHI.EVEMENT TEST DATA

As part of "hhe evaluatiori of the SECE program for the 1970-197) school
year, children in one kindergartemn class in each of the 30 schools wvisited
by the observexfs were tested on the Prereading Assessment Test. Children
in one first grade class in cach of these schools were given the Metropol-
itan Achiev«:me.-'nt. Test in Reading (Primary I, Form F). Scores on the Word
Knowledze and Reading Comprehension on subtests of the Mevropolitan Achieve-
ment Test (Primary II) given by the Board of Educaticn to all children in
the 30 sample schools were obtained and aralyzed. The results of these
tests were ised to determine the attairment of two of the objectives of
the SECE Pryogra.m:

a. To develop at the earliest possible stage an awareness of the

printied word and a readiness for reading, and

b. "o develop a larger vocabulary and learn beginning comprehension

skills so that pupils may progress from readiness to beginning reading.

The criteria for acceptable performance would be that 75 per cent of
the children participating will have achieved scores reflecting ncrmal

growth nn each of the aforementioned tests.

A, KINDERGARTEN: PREREADING ASSESSMENT
A total of 71l children enrolled in kindergarten classes in the sample
of schools visited by the observers were tested on the New York City Pre-
reading Assessment Test as a part of the evaluation of the SECE Program.
The raw scores on each of the subtests, "language," and "Visual Discrim-
ination," were converted into "Readiness Ratings." These readiness rat-

ings represent the norms developed for this assessment and are based on

, a3
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a stanine distribution (for ease of interpretation, this distribution
has been combined into five groups).

The numb;er of children in the standardization samrle whose scores
Placed them within the range represented by each readiness rating, and
the number of children in the sample tested in conjunction with this

evaluation in each group are shown in Table XIII-l.

Table XIII-1
Distribution of Scores on Prereading Assessment Subtests:

Stendardization Sample and SECE Sample

Langusge
Very Below Average High Average haove
Poor to Poor to Low Average JAverage Superior
Standardization 5.0 18.0 53.0 16.0 4,0
Sample
SECE Sample 5.6 12.7 38.3 36.7 - 5.8
Visual Discrimiration
Standardization 5.0 18.0 53.0 16.0 4.0
Sanple
SECE Sample 8.9 28.7 46.0 18.5 7.5

Chi Square analyses to determine whether differences between the dis-
tribution of scores in fhe standardization sample and in the SECE sample
might have occurred by chance were performed, For the language subtest,
X2 = 11.78; for the test of Visual Discrimination, X2 = 5,29, To consti-
tute & statistically significant difference between these distributions,
Chi Square would have to exceed 9.488 for confidence at the .05 level, and
11..34 at the ,01 level (4df). Thus, there was no difference between the
stcandardization sample and the SECE sample in the distribution of scores

on the subtest in Visual Discrimination. Comparison of the two groups on
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the language Subtest, however, revealed & highly significant difference.
Examination of these distributions indicated that the difference was in
favor of the SECE sample; a far larger proportion of the children in the
SECE sample achieved "above average" scores than did those in the origi-
nal standardization sample.

Thus, the conclusion can be stated that, as a group, the children in
the SECE program in Kindergarten achieved normel progress in developing
reading readiness in the area of Visual Discrimination, and exceeded nor-
mal progress in reading readiness in the area of language, as measurzd by
the Prereading Assessment Test. This progress far exceeded the 75 per
cent level as set as criterion for SECE program effectiveness.

It should be noted that the test was standardized on first grade

children during their fall semester of 1967; these kindergarten children
did as well and better than did those first graders. The fact that a

large number of pupils enter school for the first time in first grade

(in the SECE schools, the estimate was 25 per cent) and that the first
graders in the normative sample were tested shortly after entrr 1ce, may
have influenced these results.

B, FIRST GRADE

The Word Knowledge, Word Analysis, and Reading subtests of the Metro-
politan Achievement Teét, Primary I, Form F, were administered in one first
grade class in 27 of the 30 sample .8chools visited by observers. A total
of 712 pupils werr tested. For each class, mean scores were computed for
the class as a whole and for the top 75 per cent of the class. Table

XIII-2 presents the grade squivalents of the mean scores for these groups'.
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25
27
19
20
30
33
27
22
27
22
2).
33
25
20
2l
21
25
26
17
25
2l
2l
19
19
17

22

2l

Table XIII-2

Mean Scores of First Grade MAT Reading Test

=

,19

20

Ly

15
23
25
20
17
20

17

Total Group

WK WA Read
1.9 1.8 1.8
1.6 1.6 1.7
1.7 | 1.7 1.6
1h q..h 1.4
2,1 1.7 2.0
3.0 2.5 2.7
1.9 1.7 - 1.9
1.9 1.7 1.9
1.9 1.8 1.8
2.0 1.9 2.0
21 1.8 2.0
2,0 1.9 1.8
1.6 1.5 1.6
1.8 1.9 1.8
1.6 1.6 1.5
2,1 1.9 2.0
1.6 1A.7 1.4
1.7 1.7 7
1.6 1.7 1.7
2.2 2.1 2.2
20 1.9 2.0
1.8 1.7 1.8
L 2.0
1.6 1.5 1.6
. 1.7
— M8
1.4 1.7 1394 18

Top 75%
WK WA
2.0 1.9
1.7 1.7
1.9 1.8
1.5 1.5
2,1 1.9
3.0 3.0
2.0 1.9
2.1 1.8
2.0 2.0
2.2 2.1
2.3 2.0
2.2 2.1
1.7 1.5
2.0 2.0
1.7 1.7
2.5 .2.1
1.7 L7
1.9 1.9
1.9 1.8
2.5 2.3
2.3 2.0
1.9 1.9
1.8 1.7
1.6

Read
1.9
1.8
1.8
1.5
2.2
3.1
2.1
2.0
1.9
2.2
2.2
1.9

1.7
1.9
1.7
2.1
1.5
1.9
1.8
2.3
2.2
1.9
2.2
1.7
1.8
1.9

1.8
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The results of these tests, administered in May, 1971, demonstrate
that the total group of first grade pupils tested achievéd normal progress
(1.8 would be the norm for May testing) on the Work Knowledge and Reading
subtests; on Word Analysis. the total group was only one half month below
the norm. For the group of childfen comprising the top 75 per cent of
each class group, the criterion of a mean score of 1.8 was sﬁrpassed.

“The eriterion, then, of normal progress in reading on the part of

75 per cent of first grade children was met and exceeded.

C. SECOND GRADE

Scores on the Metropolitan Achievement Test, Primary II subtests in
Word Knowledge and Reading Comprehension were obtained for pupils in the
observation sample of schools. For the three classes in each school that
were visited by an observer and for these classes as a whole, the mean
scores of the highest scoring 75 per cent of the children in each class
were computed. The scores of 2,012 pupils were analyzed. Table XIII-3

presents summary data for this analysis.

Table XFII-3
Mean Scoras on MAT Word Knowledge and Reading Subtests

of Second Grade Pupils in Sample Classes

Word
N Knowledge Reading
Total Group 2012 2.8 2.50
Top 75% of 1496 3.00 2.70

Each Class

149,

1-lh0-




As these tests hud been given in A_pril, the criteria of normal proé-
ress was set at 2.7. For the group as a whole, scores in Word Knowledge
surfe.ssed this goal by one month; mean scores on the Resding Comprehension
subtest reflected achievement as a level two months below this norm. For
the group of pupils representing the highest scoring 75 per cent of each
class, the criterion of a mean score of 2.7 was surpassed by three months

in Word Knowledge, and met in Reading Comprehension.

1. The Effect of Class Size and Paraprofessional Assignment on Second

Grade Test Scores

Scores on the Word Knowledge and Comprehension subtests of the Met-
ropolitan Achievement Test (MAT), administered to second grade pupils in
the SECE Progran as part of the city-wide testing program of the Board
of Education, were obtained for children in 'second.grsde classes. These
children constituted the total population of the 30 schools which com-
prised the "core sample” and which were visited by the cbservers..

The analysis of variance technique memployed to determine statis-
tically the differences between the test scores of children in classes
of different sizes, with or without paraproféssional assistants; in order
to include as large a number of cmaea";é'possibie, the class means on
each of the two subtests were analyzed, rather than the scores of the in-
dividual pupils. The use of class means, although reducing the amount of
variation generally, does not affect the sts.tisticsl outcome of the anal-
ysis of vsria.nce » nor the interpretstion ’ since overall administrative
questions are under considerstion rsther thsn the performnce of indivi-
dual children. ' o )

| It will be remembered thst in’ msny schools the "1ov exponent" clss-

ses to which more sble students vere sssigned., _were more likely to be
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comparatively large classes without paraprofessional assistance while the
"high exponent" classes frequently were small, had been afforded parapro-
fessional assistance, and had a large proportion of children with special
needs and problems that were expected to interfere'with'learning. Unfor-
tunately, since tests were not administered to these children as first
graders, a pre-test - post-test technique » Or analysis of covariance ws.s
not possible. Throughout this ena.h,"sis, it was exbected that the common
practice of homogeneous grouping‘, a.nd e_.d;justn_ent of the class size and
class type to the needs of the children would be a large, immeasurable
source of vnrie.tion in their second gra.de res.din_g test scores. Paired
classes were not included in these analyses. )

In order to determine whether the mean test Scores of classes with
paraprofessional assistance differed significsntly f'ron, thqse of _c].ssses
with no pa.re.professions.]. help, and whether the__ scores of such cls._sses _
differed according to class size_, a set of two way s.nslyses were performed,
one for each subtest. Table XIII-k Presents the means, standard devia-
tions, snd numbers of cla.sses utilized in the analysis of the wOrd Know-
ledge subtest scores between clnsses with and without pernprofessioml

assistance, a.nd between classes of 27 or less 28-30 or 31 or more chil- ,

d.ren on register .




Table XTIII-k

MAT Word Knowledge Scores, by Class Type and Class Size

Class Type
: Paraprofessional No Pereprof;easioml
Assigned L Assigned
X Class Size. N Mean S.D. N  Mean _S.D.
t 27 or less | 31 2.51 .67 | 29 2.4k .61
28 - % A 2.63 .70 34 2.63 91
31 or more 19 3.25 .89 20 2.69 .76

Total 91 2.80 83 2.59

The source table for the amalyses of variance of Word Knowledge sub-
test class mean scores for classes of difrerent sizes and types if pre-
sented in Table XIII-5.

Table XIII~5

Analysis of Variance: MAT Word Knowledge Scores

Source - - 88 ar MS F
Class Size (A) 6.99 2 13.50 5.88%
Class Type (B) ‘1.82 1 1.82 3.06%
AXB - 2.53 2 1.27 o 2.3
Within . 9.8 168 59

* p <.05

: Thil-mﬂ.yeie reveals that, on:the average, chiidren in cmees vith
parem-oteuione.‘l.l perfomed ligniﬁeant]y better then did those in clesses
\rithout pu'eproteniomln ‘Ihe perfomnee of children in. the h.rger cle.s-
sen m aigniﬁcent]y higher thn.n tlnt of children :I.n the aneller chnes, :
- _undoubted].v, :r.he practice of eelective phcenent effected thele resu.lts.‘,_,.

"'A‘--mm- enn:lmlie vu perforned on the Reeding Ccnprehennion subteet

eco'ea ('reble XIII-6) T e .
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Table XIII-6 >

Comprehension Scores, by Class Type and Class Size

Class Type
Paraprofessional - . No Paraprofessional
Assigned Assigned
Class Size Mean S.D. KN Mean _S.D. N ,,
27 or less 2.22 A 3 2.25 .51 29
28 - 30 2.31 U6 L1 2.1 66 34
31 or more 2.94 7 19 2.37 L0 20

The source table for the analyses of va.x;iance of mea.n scores on the '
Reading Comprehension subtest of the MAT for classes of different sizes
and types is presented below in Table.' XII1I-7. °

Table XIII-7

Analysis of Variance: MAT Reading Comprehension Scores

Source | ss ar M8 F

Class Size (A) 5.00 2 2.50 8.09 #
Class Type (B) .88 1 - ..882 2.86
AxB 3.62 2 1.8 5,878
Within : 51.87 168 .31

* p «<,01 |

This analysis shows that children in larger classes performed signif-

icantly‘bettér on th’é"Read:lnC Comprehension subtest of the MAT than did

| | . children in smller cla.saes and that the scores. ofi this subtest also dif-

- fered u a. f‘unction of the combined etfects of class size and class type :
3 Ennim.tion of '.l'a.b].e XIII-6 reveals that children in thou chues of 31:
a -or more which ha,d po.ra.profesaionsl uaisunce did nuch better than: did -

o ch:i.ld.ren in such cla.sses with no mra.profeuioml usilta.nce. «+.The qesn

- ‘_‘1’??1?7':-.




test scores in smaller classes were not positively affected by the as-

signment of paraprofessional help.

D, THIRD GRADE

An additional analysis was made of the test scores obtained by a
group of pupils, presently in the third grade in the SECE Program, who
had been in second grade classes in the same school. A total of 1047
such pupila in 11 schools were identified, and the progress shown by these
students from thé date of testing in second grade to the date of testing
in third grade, a Iperiod of one year, was determined. The results are
Presented in Table .)CIII-B. |

Table XIII-8 ,
Mean Scores and Growth in Reading Shown by Pupils
Presently Enrolled in Grade 3 in Sample Schools

School K =~ Word Knowledg ge | Reading Comprehension
Grude 2 Grads 3 Mean Gafn  Qrade 2 Grade 3 Nean Gain
A 60 237 319 0.8 .29 3.2k 045
B 10 2.5 3.79 1.23 | 2.63 3.05  0.k2
¢ T3 2.0 3.82 1.22 2.61 3.32  0.71
D 108  3.07 k402  0.95 3.02 3.72  0.70
E 8 322 s51 1.9 3.27  3.47  0.20
F 16 251 2.8 - 0.33 2,29 2.7k 05
6 138 3.6 422 061 313 3.9  0.83
w127 3.23 L4o5 0.82 = 2.76 3.5  0.78
1 8y 2.5 2.0 0.20 280 °  2.80 ~ 0.00
3 6" 2.70 363 0.93  2.83° 3.9 0.76
K 80 210 2.7 0.60 feie0 | 2000 0.20
Total 10&7 2.83 3.69 0.86 | 277 . 3.29 0.52




For the groups as a whole, the growth shown was 8.6 months in Word
Knowledge and 5.2 months in Reading Comprehension. These find_ings, of
course, are disappointing.

It should be noted that a new edition of the Metropolitan Achievement
Test was used during the current year. Lack of familiarity with the in-
structions, difficulties with format, ‘etc., may have led to geherally dis-
appointing results in this test, as well as others reported elsewhere in
New York City following the 1971 city-wide test sdministretion. It w
be that schools in which growth lagged had particular problems with the
administration of a new edition of this sta.ndardized test.

In all but two of the 11 schools, growth in Word lmwledée proved to
be equal to, or greater than, growth in Comprehension. One possible fac-
tor leading to such a pattern of performance might be overemphasis on
mechanics of reading. This possible overemphasis has already been con-
sidered, it will be remembered, in discussion of the reports made by the
observers of. cla.ssroom activities, and of the evs.luetions made by school

principals and assistant principals.

E. FOURTH GRADE \ _

A further analysis was made on the scores of pupils presently ,1‘.‘ fourth
grade, .who had po.rticipeted in the Program in second grede_ » Were still. in
attendance in the same__s.chools , and for whom test scores were s.voi_ls.ble,.
for each of the past three year. A total of 376 such pupils, attending 5
schools_ were identified. Table XIII-9 presents the mean second, third,
and, fourth grede sc'ores of these pupns, the grovtth achieved between second
a.nd third grede, between third end fourth grede, end the net growth be-

tween second end fourth grede.




s . -Table XIII-9
Mean Scores and Gains on MAT Reading Subtests
of Pupils Presently in Fourth Grade

School N Grade 2-3 M;::dicogfza' Grade 2-4 Grade 2-3 g‘ri:esggi"(}rade 2-4
Word Knowledge
A 101 2.2 3.18 4,07 0.76 0.89 1.65 1
B Sk 2.76 3.48 k.05 0.72 0.57 1.35
c 85 3.55 5.36 b.4s 1.81 -0.91 0.90
D 83 2.87 4.58 4.5k 1.71 -0.0k 1..67
E 53 2.3 = 3.5 3.83 | 1.13 -0.27 0.86
Total 376 2.83 k08 k22 . 125 . o0k - 111
S | Reading Comprehension
A 101 2.61 = 3.31 3.93 0.70 0.62 1.32
B. 54 2.54 3.37 3,77 . 0.83 o.ko . 1.23
c 8 3.22 4,06 = L.62 - 0.84  0.56  1.bo
D 83 2.83 3.69 4.66 0.86  0.97 1.83
E 53 209 358 W17 1.09 0.59 1.68
Total 376 2.7 361 426 0.8 0.65 1.9
 These analyses reveal that, while this sample of children ud§ large
gairs in Ho:d]:nowledge, Dbetween second and third grade, and scored well -

above grade level in three;iof the five schools on the MAT administered in
third grade, little or no gl.in was registered by children in these achools
in fourth grade Since it is highly unlike]y that & group of children en-
roued in aevu'd chuu Qctuﬂ.'ly regrou as. mch as. a year 1n reading
' ab:l.lity, it must be augguted thst fsctou in the conduct ot the. testing
| prognn iuelf inﬂmcod thole lcoru und\ﬂy Such ;rtif:l.cm factors

_u »he preaence of a h.rge mmber of tut lcores a.t the: extremes of the

-
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normztive distributions which may be. unreliable or the -administration of
succeeding editions of tests which are not comparable may have contributed
to the obtained results.

On the other hand, it may be that the slower, more ateady progress of
the children on the Reading Comprehension subtest w well be the result’
of firm groundwork laid down during the children's earlier years in the
ECE Program and built upon during the middle grades. The gains in this
area vere larger and the fourth grade scores higher in Comprehension than
in Word Knowledge.

The results of these analyses, however » vere quite discouraging. The
mean scores of these children were about 5 months below grade level.
These children must be considered & relatively "stable" group, having
attended one school for second, third and fourth grade. The mean scores,
and reading growth of their peers, who may have transferred from one school
to another several times, should be studied to determine whether they are
indeed lower than those of the more stable group. |

 ’° CORRELATTONAL DATA |
In order to rind some mwera to quut:lonl remding the rehtionships
between a» children's test scores and various factorl in the SECE Progrun,
a series of correlations were computed.  The mMean scores on each subtest
Of the MAT adninistered to those second grade classes which had been visi-
ted by an cbserver were correlated with the following factors:
L cm--nogu’m-v |
- .:‘»!ou-l of- Mhor &pu-ienco
3!0 or ﬂonrl of: hnmoruuoml An:lltance
h'...-';%llo. of: Bourl ot mt:lo Mhu- nuotuco
¥ ;5“.':.{:ﬂuu.n amu'nr Rstim’on c led.o or a 1t~ ror rcuu.u or-
X 'ij;:-hna\nsc u-tl lonou obnrvod ‘ s
o © .ak8- B
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Mean Observer Ratings on a scale of 23 items for other lessons

observed

7. Mean Observer Ratings on & scale of 24 items on an overall ap-
praisal of classroom functioning

8. Average Attendance (m‘Percentage)

The correlations between each ef these factors and the mean test

scores for each of 85 classes are presented in Table XIII-1O.

Table XIII-10
Correlations Between MAT Subtests

and Other Factors in SECE Program

WK Reading
Class Register | .36% 3l
Years of Teacher Experience .09 .06
Number of Paraprofessional Hours ol .03
Number of Ratio Teacher Hours | - .16 .06
Observation Rating Scale - Reading and L.A. | 12 .06
Obaervation .Bstins_scele,__ s <13 .08
Overall Appre.iul Scale e - .08 o .08
Averege Attendance (in Percentage) o lo*  .38w

* s:l_gnj_.ﬁce.nt at .01 level

The only factors ;mu proved to be "ugniﬁca.ntw correlated with
‘the mean test scores m ‘the size of the class, (this relationship is -
mrther explored. in’ enother eection), and the average percentege of chil-
,'dren ettend.:lng ’ |
| Infomt:lon m mo obteined rron the un‘ple of teechers reepond.ing
. ,-gto questionm.irel ‘and 1nterv:|.m regu-ding the aumber of children in the:lr

......

-lh -t
15281




health care or guidance. Each of these factors, converted into a percen-
tage of the children on register in each of 79 classes, was correlated
with the mean test scores for each class. Table XIII-11 presents these

correlations.

Table XIII-11
Correlations Between Percentage of 'Children'

With Special Needs and Mean MAT Test Scores (N=79)

Percentage of Children

With Special Needs in: Word Knowledge Reading
Speech . -,30% -.20%
Language -,30% -, 28%
Health Care - | - .27 -.21

Guidance -.37* -.36%

# Significant at .0l level o

##* Significant at .05 level

The mean class test scores (N=79) were also found to cerreiete with the
percentage of children enrolled in the free ‘lunch program (with Word Knowl-
edge, r= -_.}31; with Reeding, r = -.39), with thej‘:ercentege of children
who entered the clasé' since the beginning of the year (with word i"lmd'v'ri'ed'g'e,
r= -.30 with Reading, r = -.39) and with the percentage of children who
had left the cla.ss (with Word xnowledge, r = -,29, with Reading;, r = -.29).

These negative correle.tiona between mean reed.ing echievement end the
percentege of the c.'l.nss receiving rree lunch end betveen .reading achieve-

ment a.nd the two la.tter mmurca, which are. indicetione of pupil mobility,

, dqnonatrete the.t these fectors a.re invereely rehted, the h.rger the nun-

‘ber of pupila receiving free 1unch, or entering ocr leeving the chss ’ the |

lower the meen teet ecoree of thnt chu ere likely to be. 5 'i'his rind.ing

| should. not be interpreted ea prognoetic for individml children 3. howeve:r.

oy




CHAPTER XIV
COGNITIVE SKILLS AND ABILITIES

Among the ob:)ectives 'o'f.-th,e SECE program were those of providing, at
vach child's level, opportunities to discover, explore, und to learn to
! stand aspects of his environment. The skills of observation, dis-
covery, exploration, ani experimentation vere to be dcveiopod. In order
to determine the extent to which these skills of conceptualization were
developed, a series of questions were ansvered by each of the group of
teachers responding to questionnaires and interviews. Each teacher was
asked to indicate hef yresent class register and the number of children
preseht]y in her class vho were able to demonstrate satisfactory perfor-
mance in each of several conceptual skill areas.

For each of these abilities, thc total number of children at each
grade level whom teachers considered able to perform was converted into
a percentage of the total number of children at that grade level.

It m ltriking to note that very few teachers seemed to euploy e

"response set" when providing mtingl.' hch ‘item seemed to hsve been
considered individually, and the numbers o:-; children who were repo;ted
to”p'o'ueu tﬁ‘l;ljiltéd lﬂﬁ& miod. comid&dbl& within each class. The

large numbers of strikeovers and corrected éatihﬁeb also showed that
toachera pvo a gren.t du:l. of attention and cenceran to providing theae
responses. ' B " '

1110 porcenhgos Jof p\mul roportod by thoir tucherl u a.ble to dmon
_atnto pu'tm'-nce on mh of tho u].ecud cogn:ltivo -kiu- are preunted
in nuo XIV-.'L.. RGO |




' 12. Give reasona Wiy one answer might be

15, Appea.r to enJoy individm or group

Table XIV-1

Percentage of Pupils Reported to Possess Selected Cognitive Abilities

Percentege of children who cen

1; Make accura.te observations of ‘ _'
physical phenomena : , o TL9

2. ‘Describe physical phenomena - . o
| accurately | - 999

3. .Ciassify physical properties of
" phenomena accurately ' B '63.3

. Demonstrate how something works 51.6

- Explain why something works ' o 1.9

Recall the sequence of an event - ' o 55.5‘
‘Offer an explanation of an event 0 .750.3 |

Anticipate the outcome of an event 52,9

. Ask questions which show insight into - ;
el o4

10. Suggest ways of find.ing answera to a. , S
question - 38T

11. Volunteer alternative answers to'a =
question which has no single right o
answer - e | o 42,3

~_more plausible tha.n a.nother R 31&.6 |

13. Support opinion with facts or illua- S
trations from experience S o 32,0

1k, ‘Experiment purposive:ly With ptm:ica.l" Cs
and creative mr.eria:l.s o - - 5k

Ea '-*problem aolving proceues AT 59-1

81.3
7.9

- 66.9°

60.3
50.5

3 69.9
. 62.7

63.4

- B61

k5.2

485
‘+°u

Kindergarten Grade 1 Grade 2
TR (WD) (19
" 81.6
T

- 69.1
" 5l4.7

72.3
65.3

63.6
487

53,1

{ hl&.h :
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The criterie for successful etteinnent of progrem o‘o:ject:lvee in re-
gard to theee cognit:lve eb:llitiel m tho.t 75 per cent of the pupils would
have echieved theee eki:l.ll m- cr:l.terion m met only in regard to the
percentege of children who were considered e.ble to m.ke accurate observa-
tions of pmro:lcel properties $ epproximetely 81 per cent of first and sec-
ond grade children Vere perce:l'v_edv as hnvingthis ebil.tty. In regard to,
the other skills, far leeo than 75 per cent of the children were considered
able to perform the cognitire tasks involved et any grade level. '

As expected, the proportion of children who .were'eh:_l.e to show capa- |
bilities in these areas increased between hindergnrten, first, and sec-
ond grade. | ‘Itl _mut be r_enembered, however_; that teachers at each grade
level had e different fro.me of.reference e.nd set of expectancies vhich
:lnﬂuenced their eet:l.m.tel. At each grede level » While the children [
skills may be :lncreu:l.ng eteedily the expectetions of the tea.chero also
rise, as they should. 'nerefore‘, & direct increase over the grade levels .
may not be & direct indicetion of‘progre’ee; absence of 1ncrea.se in pro-
portion of children _reted as | ce.pebie ‘_ over . the gredeo may not be indica-
tive of leck of progreu on the pert of the children. |

Since the developent of theee skille were :I.mportent goe.la of the ECE
Progran, and fewer thsn 75 per cent of the children, even in eecond grede
had ech:leved them, the Progrem mt be eeid to he,ve feiled in this remd

One met note s 1n 'pe.rt:lcuhr, the fect thet the percentage of ch:udren
who are seen to have etteined thele ebilitiee did not rise to any great .
utent in eecond grede, end, :ln the case or one 1ten, purpoeerul experi-
nente.tion with phye:l.cnl end creetive uterh.ll " the percentnge decreeeed
in eecond grede.' As noted ehevhere, oblervers recorded a greater 1nci- .
dence or experilentetion 1n ﬁrlt grede chuel then 1n those on the sec-

ond grate level.

, .153-
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Consideration of these and other findings mist lesd tom the possibil-

ity that these skills are not being taught to any great degree in Esrly
Childhood classes. Although all but a fe'w tes,chers provided apparently
well thought-out ratings of the children 8 abilities one second grade
male teacher declined to respond, stating "I should be able to do this,
but I guess I don't really know the children vell enough." |
- " One ECE Coordinator commented, in regard to the program as a vhole,
"I think the program should have established goa.ls and the communication
of these obJectives should be discussed and provision mde for exchange
of ideas for their fuller accomplishment." | |
It is apparent that these specific goals of the SECE 'Program have
not been emphasized to any grest extent, as have those in regard to the
goals in reading. It is apperent ths.t all the goa].s of the Progrem might
well be enhanced if greater attention is paid to these cognitive skills. .
This might be most successi‘ully accomplished within the framework of . sub-
Ject matter arees such as science, m.thematics, socia.l studies, etc.

These aress, it had been noted in the evaluation of the SECE Progrsm 1ast

year, had been somewhat neglected' it msar be that the possibilities for
the development of these cognitive skills ‘within these areas are still
not perceived by many cms;ow“'t;,eam, and learning situations over- \
looked. With well-planned leerning experiences and opportunities for

'practice, children should be eble to master these abilities, in regard

to concrete physical phenomena, in the ear:ly gredes.

On the other hand, it may be that the criteria set &s indicative of:.
progran ‘effectiveness - 75 per cent of the pupils would have achieved
these skills - vere unreasoneble, perticularly in the light of the fect )
that the children involved were drsvn fron poverty aree schools . How=

ever, even when 50 per cent of the c_hildren is set as a criterion of

. 1

‘_lsh_ o
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effectiveness, this lower level is not attained in 6 of the 15 cognitive

skills in kindergu-ten, in 5 of the 15 in first gude, and in 4 in second

grade..

Even thie -u'ked reduction in etcndudl does not give r:lae to a

more favoreble picture of progru effectiveneu, one would stm ‘be forced

to conclude thet the progrun had not been effective 1n this e.ree.

1.

Correlation Data

Correhtioc between 79 mean class test scores and the percentage of

children in the class reported by teachers to possess selected cognitive

abilities were ello ccqputed.

Perce'nt_e‘e of children who cen

1.

2.

3.
.

5.
6._

,7.

8.

Mie nv-a

Table XIV-2 presents these data.

" Correlations Between Neen m Subteat Scores and

,um eceurete obsemtiom

Delcribe phveicn.l phenm o
Chu:lry pbyeice.'l. propertiel or phenc-em.

Duonltrete hcv ecuething mkl .

Exphin vby eo.ething mk-
Recell the equence of an event

orfer an explmtion of an event

'Antmp.to the cutccn ot - event E
'Aak quutionl vh:l.ch lhw inught |
smut m or ﬁnd.i,ng ms |
;Volunteer n.‘l.ternut:lve mml |

:».Ginmmmmmughtbemt
.ph\llibh : v R

Bupport opmon vith mu ar nlultrctionl -
-‘ nperi.mt purpouvdy
| "hday wobl.-cclviu woeenel

| rercenuge of chndm with Selected Cognitive Abil:lt:lel (u-79)

.29

C W31
39

.32
.38
.50
T

2o

s
Y

.33
.29
.37

" Word Knowledge - nwg

26

W3

27

.33

55
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| All but one of these correlation coefficients prnved to be signifi-
_ca.ntly different from zero at the 05 or 01 level,‘.indica.ting tha.t the )
rela.tionship between the cognitive ability involved a.nd score on the MAT
could not be attributed to chance. Few of these relationships, however,
could be considered as indicative of a substantial association between
the two variables studied,” It'is of interest to note, ihoweve_r', that the
cognitive abilities showing the higheést relationship to test scores in--

cluded "recalling the sequence of an event," "suggesting ways of finding
an ansver," "offering expla.nations of an event," and "asking questions
which show insight into a problem. | Development of the first three of
these abilities are stressed in a.mr rea.ding program, a.nd in the formu-
lation of a test designed to measure reading achievement it is not sur-
“prising,”then, that such a relatively high relationship was noted. .'
"'I""-:"'Again, it would appear that major stress is being placed upon the
reading process in these classes, and that development of'-cognitive'»skills

other than those involved in reéading are somewhat neglected.




CHAPTER XV

Ammmor PRWOBJMIVES
PUPIL ATTITUDES TWARD SEIJ'AND SCHOOL

In order to determine whether the children's sense of self worth and
interna.iized code of Seha.vior had been strengthened, a _s_ca.le designed to
elicit teaeher re.tihge of pupil attitudes toward self‘ and school was em-
ployed. Each teacher vho responded to questionnaires ‘or_‘ ini:eniews was
asked tq _rate‘ the ﬁfth boy and the third girl on her regis‘ter on each
of the 20 items on the scale, in regard to his or her attitudes at the
beéinning of .the achooi year u.nd at 1;.he end of the scheelvyea.r. A scale
from zero to 10 with zero the lowent rating, 10 the highest re.t:lng, and
5 representing an e.verege rating vas used.

Data reg;rding the attitudes of 386 kinderga.rten children, 435 chil-

dren :ln grude 1 and 382 chil'l.ren in gre.de 2 were a.m.lyzed. Ratings of

0-3 vere categorized a8 "1ow," h-6 as "moderete," 7-10 as '?high" rat-
ings on the e.ttitude measure. Percenteges of child.ren usigned 1ow, mod-

erate or high ratings et each grade level e.t the beginning end end of the

year were computed. Te.blea Xv-1, Xv-2, and XV-3 present this date. '

s




}
Table XV-1 |
Teacher Ratings 'ofn »P‘upi]‘. At£itudés Tome.rd‘ Seif and School:
©indergarten |
B Start of Year R End of Year
Item | I.ow Modera.te l{igh Low Mbdérd.te High
Attitudes Tovard Sef o -
Happy and relaxed o 31,6 50.3 181 2.6 2h.5 729
Tries new tmngs | 30.4 45.'2 “2!;.5 4.2 27.6 68.2
Works independently | 30.’5 48.0 216 k.7 31.3 64.0
Gets along with classmates  22.1 M1.2 36.7 3.k 28.8 67.9
Confident in abilities 348 L1z 2h0 b 32,1 63.5
Care of dress and appearance o 6.7 '31‘.5 61.7 2.6 26.4 ‘7.0
Takes pride in work  19.1 2.9 380 2.3 249 72.8
Friendly and outgoing 28.8 39.1 "‘32.’1 5.2 28.8 -66.1
Reacts well to frustration  29.7 48.2 221 6.8 M3.1 50.1
Leadership q@lities - 3'7‘.1{ 45.5 17.1  18.1 k1.7 k0.2
Attitudes Tovard School o
COOperdte#: in working : | : 25 .'5 "1.43.0 315 6.2 31.2l 62.6
Accepts criticism 20.2 U48.2 31.5 2.3 35.8 61.9
Completes assi.gnmentaj\; | 21.2 uk.1 - 347 4.9 29.1 66.0
. Attends regularly 0.8 29.6 59.6 49 23.9 T2
Controls behavior a3 39.6 39.1 k.7 31.9 63.5
Courteous toward others 1.0 3.2 53.8 2.3 26,0 TL.7
Ad;jixsts é'o iimitat_ions S 19.2 h58 ) 35.(‘);. 3.4 327 '63I.‘9
Attentive to class 'activiti..es : 118.6} MS 369 b.1 26;9 68.9
Gains satisfaction from work  17.2 h5>.7 3.1 1.6 2h7 738
Pa.rti‘cipatevs'itvl class activities '2:1.8_ h33 ™9 W9 231 TL.9
| SN 4 : SRS .




Table XV-2 -

Teacher Ratings of Pupil Attitudes Tovard Self and School:
First Grade
~ Start of Year End of Year -
Item Low Moderate Higi. Inv Moderate High
Attitudes Toward Self |
Happy and rc;ln.xed 29.0 U5.2 25.8 L4 279 67.7
Tries new things 28.1 k.5 27.4 4.6 32.6 62.8
Works indeﬁendently ' Lo.2 38.5 21.3 10.6 34.8 5u4.6
Gets along with classmates - 16,7 L3.7 39.7 3.9 3.0 6kl
Confident in abilities 37.7 35.4 26.9 7.6 33.6 58.8
Care of dress and appearance 12.9 31.5 55.6 6.7 29.7 63.7
Takes pride in work 25.0 k2.5 32.5 6.5 28B4 65.1
Friendly and outgoing 26.3 36.9' 36.9 4.6 32.1{ 63.0
Reacts v§ll to frustration 30.7 4.9 26.4 11:3 lt29 - 45,9
Leadership qmmes' | o 38.4 4.1 21.5 20.5 U3.8 35.7
Attitudes Toward School |
Cooperates in working 228 .7 36.5 8.0 3.3 58.6
"Accepts eriticism ~  17.5 U6 38.0 k1 27.9 68.0
Completes‘uugx‘mnu 27.3 28,5 k.2 8.3 25.6 66.1
Attends regnlu'ly 134 19.8 66.8 9.4 -17.0 T3.6
Controls behavior - 22,k 2.1 b5.5 8.1 9.6 62.3
| 'cmtm-md'othér-’ b2 307 55.2 5.5 kT - €9.7
] Mswte to vattavtons 177 R W02 67 B 599
’ | "'Attontivo to class activities  2h.5 %2 39.3 6.5 W4 631
o . Gains satisfaction from mk 21,9 39.2 38,9 5.5 2k 72,1
‘-ro.rticipstu in class a.ct:lvitiou 5.2 366 38.2  T.h 240  68.6
R : : - .
RE ;}33- 168




Table XV-3~

Teacher Ratings of Pupil Attitudes Toward Self and School:

Second -Grade

" Start of Year
Item ~ Low Moderate High

Attitudes Toward Self |
Happy and relaxed ‘ 30.1 uLs.h  2L.5
Tries new things 27.8 49.6 22.6
Works independently 35.8 Lol 23.7
Gets along with classmates ©19.7 39.9 ko4
Confident in abilities 34.6 L2.2 23.2
Care of dress and appearance 1.6 31.5 56.9
Takes pride in work | 22.4 Wh.9 32,7
Friendly and outgoing 23.5 4.2  32.3°
Reacts well to frustration ~31.5 uL5.4 0 23
Leadership qualities - 37.8 L4L3.8 18.4
Attitudes Toward School o
Cooperateé in working .. 19.8 u45.8 344
Accepts criticism S 18.1 32.2 k2.4
Completes assignments ‘ 25.4 32.2 oy

| Atténds_'r_emly S . 8. 2u.7 61.2

i Controls béhavior’ . oo o211 3k W9

] Cburteoﬁs tawird others <0 .13.2 314 554

’, Adjusts to linitations e 21.1 36.8 k2.2

| Attentive to ch.ss activities 2#.1 38_.1..’\._; 37.8. ..

} | ~ fcctns satisfaction from. work - 19.8 h29 312

~Partic:lpo.tes in class a.ctivitiea 22,6 42.1. .35.3 .

End of Year

Low Moderate High

5.8
Tl
10.7
8.1
11.0
7.1
8.7
8.9
16.8

23.9

10.5
33

9.4

b2
1.1
B-h .

9.k

6.6
8'7 o

33.5

38.6
35.3
32.5
35.9
30.2

-32.0

33.4
43,4
45.7

34.3

3.3

27.6

2.
1 30.3
5.7 .
31.0

3.1 .

31.L4

60,7

54.3
5k.9
59.8
53.1
62.7

59.3

57.6
139.7.

30.4

5.2

58.9
- 63.0
T
58.6
6.4
56
3h0

56.5
624




Chi square analyses of each item revealed significant differences in
the distribution of ratings between the beginning and end of the school
year at each grade level. A greater number of children were given "low"
ratings at the beginning of the year than at the end of the year; more
children were assigned "high" ratings at the end of the year than at the
beginning. Satisfactory progress',- thén, may be sé.id to hﬁ.\}é‘bécufred in
these attitudinal areas over thé coufse of the current school year, as
judged by teachers.

Since 75 per cent or more of the participating purils were rated as
having moderately or highly positive attitudes toward self anc. school ,
the criteria for successful attainment of the objectives of the SECE Pro-
gram in regard to children's sense of self-worth and attitudes toward
educational tasks may be said to have been attained for the current school
year. o |

Further exahimtion of this attitudinal data, howevei‘, -revealeci-‘an in-
teresting phenomenon. With a few exceptions, the. distribution of low,
,ﬁoderate, and high "start of yea.r"} ratings assigned by teachers on each
grade level were quite similar, whereas the end of year ra.t;lhgs on all
but two items demonstra.t'ed'a é_onsistgnt]y downward trend in attitudes
toward self and school on the part of children from.}cindé_rga_.rten_,th:pu_gh
first and second grade. Tﬁese ratings would seem to indicate that fewer
children mint‘a.in‘ highly positive attitudes toward themseives a.nd toward
‘school, and more children &eiélop. negatiig attitudes, as revealed in out-
. ward behavior and rated by ;tqa.chezlfs ’ as - they prggrgsg through the early
grades. While it is very likely that the measure used is, at least in
rart, a measure 6f tea.chér‘_;qatisfaétibn or fmgtrgtiqn. w;th the .Jfr:u'ii_'t};,s_; of
“her jrea.r" 8 ifa.ﬁc;f',-'other da.ta. ;‘ﬁoilgctvedf"dogs, indeed, also reveal that the

. SECE Program m was more effective in ki ndergarten and first grade than in
R T
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second grade, and that these differences in program effectiveness reveal

themselves on this indirect attitudinal measure.
Tables XV-L4 and XV-5 present these comparative data.
| Table XV-4 |
End of Year Teacher Ratings of Pupil Attitudes Toward Self,

in Percentages, by Grade

Categorized Ratings Assigned by Teacher

Item Grade . Low Moderate High

Seems happy end relaxed ~ K 2.6 2.5 - 72.9
o | 1 Th 27.9 67.7

” 2 5.8 33.5 60.7

Likes to try new things K 4.2 27.6 68.2
1 4.6 32.6 62.8

Works independently without K 4.7 31.3 64.0
undue attention 1 10.6 34.8 54,6
o - 2 10.7 35.3 " -54.9
Gets along with classmates K . 3.4 28.8- - 67.9
| 1 3.9 32.0 64.1
2 8.1 32.5 -~ 59.8

Seems confident in abilities K- bb 32,1.° 63.5
Takes good care of dress and K 2.6 . 26,4 . 71.0
.. appearance 1 6.7 29.7 - 63.7
S 2 o7l ©30.2 L 62.7
‘Takes pride in work K T 23 . . 24,9 72,8
S 1 6.5 28.14 65.1

| [ © 73200 v 59,3

Acts’ friendly and outgoing * K’ 52 28,81 v 66,1
o | ! 4.6 32,4 63.0
| R 8.9 33k 576

"Reacts Well to frustration & K . it 68 0 oML ¢ - 50.1
. Shows ‘lesdeFship qualities ~ k™0 | 181 Mg ho.2
e ©20.5 43.8 35.7
e . 23.9 _Y 4s.7 30h
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Table XV-5
End of Year Teacher Ratings of Pupil Attitudes Toward School,

in Percentages, by Grade

‘ Catégorizéd'Ratinés"Assignéd by Teachers

Item | " Grade  Moderate

§
g

31,2
33.3
3.3

35.8
219
355 ¢
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CHAPTER - XVI

. RECOMMENDATIONS

In the opinion of the évaiuatioﬁ'tégﬁ,‘tﬁé program to Strengthen

- Early Childhood Educaticn in_Poverty Area Schools should be recycled.
This recommendation, however, does not mean that the program,ttaken &8
'a.vhole, isvfreerfrom weaknesses. For the most rart, the program has
-had very positive effects; in some respects, however, the effectiveness
of existing practices may be questioned. The discussion that follovs is
directed to a consideration7of selected aspects of the total program, and
to the development of”a series of recommendations which, it is felt, will

serve to improve the.existing:program.

'l, Program Organization

- At the present time, the SECE Program operates, in large measure, on
a decentralized basis. The individual District superintendents are given
considerable leeway in organizing classes and assigning personnel within
- the general guidelines established by the Central Board of Education.g The
Lapproach to be used in the coming year, it appears will give the indivi-
dual Districts even more authority, in thst the. decision to recycle the
program will rest with the District rather than the Central Board of Edu-
.-‘cation- o e f'!f_ B

The members of the evaluation team feel that failure to recycle this
V;program in any District in which it is currently operative would consti-

‘tute a maJor error in evaluating program priorities.v ‘The SECE Program

ihas amply demonstrated its contribution, and merits recycling.;,,ﬁfiff k

: The members of the evaluation team feel, however, that this process JT;u;l-

'of decentralization should be extended still further, and that the indi-'

vidual school be given considerably more freedom to organize classes and_
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assign personnel in accordance with its needs , as determined by its own

administrators and staff. At present, the District office can and, at

times, does control the organization of the ECE classes in a given school

by virtue of its E:ontro]: of personnel; in many instances, principals felt

that a more viable 'plét‘té.rn of organization might have been developed had

they been given more freedom to organize their ECE classes.

While it appears that a smaller number of paired classes were organ-

'ized during the 1970-1971 school year than during 1969-1970, it is highly

likely that even fewer paired classes would have beer established had the
{ndividual schools been given greater freedom in class organization. In
many instances, this spproach to reducing class size or pupil-teacher
ratios proved to be "ineffective. Teachers, in some cases, found that
cénfiict developed when two persons of equivalent authority shared a
room; equal division of responsibilities created many difficulties; chil-
dren, at times, found the situation confusing., Perhaps most damaging was
vthe need to supervise extremely large grouxis when one teacher was out of

the room for a preparation period, for lunch, or ‘for some othér reason.

Many teachers reported that, in effect, they taught a class of 4O children

for almost half the day, when assigned as a paired teacher.

The observers would hesitate to recommend the abolition of paired
éla.ases in eﬁer’y instance; in some scho"dls; the paired class was a highly
successful entity; they would recommend, however, that the individual
school be given gr.eater' latitude iriAdet'ermining whether it should organ-
ize paired classes, in meeting the standard of LO per cent of classes at
a maximun level of 15 in grade 1 or 20 in grade 2.

It was estimated, in the course of this evaluation, tha.t f‘ully one-

fourth of alll,first, grade children in the Program’ 'had not been previously

. enrolled in kindergarten. While no ‘direct evidence is available concern-
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ing the effect of this lack of prev:lpus school experience upon perform=-

ance in the first and second grade, many teachers commented on the diffi-
-, culties these children faced in competing with their ‘peera. Unfortunately,
many parents, particularly in po:verty areas, apparently feel that the kin-
dergarten has little to offer their children; on the other hand, in some
instances, the school, because of lack of space, cannot §rganize as many
kindergarten classes as are needed to serve the coﬁmunity. While it is
true that only nine of the principgls of part:lgipa.ting schools indicated
that they had not been able to organize as many kindergqten groups as
théy felt were needed, onc wonders what an examination of kindergarten
waiting lists would reveal, or what a kindergarten registration drive
might accomplish. |

One other concept' in the total organizational structure of the SECE
Program needs considerable clarification - the "ratio" or "cluster" teach-
ers. In many of the individual schools, the classroom teacher was com-
pletely unfamiliar with these terms, and often used them interchangeably
with such terms as "quota" teacher, "above quota' teacher, "absence” teach-
er, or "prep period" teacher. In other schools, where the meaning c;.\f ratio
teacher was clear, their use in the classroom left much to be desired. The
ratio teacher, in many instances, tended to be used as a replacement for
the classroom teacher during lunch, "prep" periods, administrative assign-
ments, and the like. It was unusual to find the ratio or cluster teacher
being used as a member of a team that vas charged with responsibility for

the activities of a group of children.

Recommendations

a. Extend decentralization of the SECE Program from the local school
district to the individual school, by permitting the school great-

er leeway in 6rganiiation of SECE classes and assignment of per-
-166-
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sonnel, in accordance with the needs of the school. -

b. In organizing ECE programs in individual schools, the inclusion
of paired classes within the total organizational structure should
be approached with caution; a decision to organize such classes
should be based ﬁpon the combined judgment of the administrative
and teaching staff of the school, and should not be mandated by
the local school district.

¢. Every effort should be made to insure that as many children as
possible are enrolled in kindergarten classes. This implies, of
course, that the number of kindergarten classes organized in a
given school will permit and encouragé the enrollment of all el-
igible children in the community.

d. Individual school principals should make the role of each staff
member within the ECE program clear to all other staff members;
in particular, the duties and functions of the "ratio" teacher
must be clarified, and a program in which the ratio teacher is
utilized as a team member, rather than as a replacement, must be

developed.

2. The Kindergiften Program

Of all the a..spects'of the kimiergarten programs observed, instruction
in content areas, such as mathematics, science, etc., were observed less
frequently and rated less high]y than any other a.Spec'f; of the Program.
It would appear that opportunities to achieve the objectives of the SECE
Progrlm in language and concept development were:lost in the failure to
organize well structured programs in content areas, which would provide
experiences upon wﬁich iangmge learnings are built and reinforced. There

are a wealth of materials available for concept development in these areas
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for yoimg children; it might be of value to utilize the ratio or cluster
teacher as a resource person in these content areas. This approach might
well serve the dual purpose of increasing the effectiveness of the ratio
teacher and of reducing what to many teachers was the present overemphasis
on reading and reading readiness activity on the kindergarten level.

The general failure of the Program to achieve its objectives in the
development of cognitive skills also appears to be related to the general
stress that was placed upon development of skills related to the reading
process. Again, the development of such cognitive abilities might be
most successfully accomplished within the framework of the content areas.
At the present time, few learning experiences for kindergarten children
are organized in such areas.

Play and learning, for children of kindergarten age, generally merge,
particularly if the child has the oprortunity to plan his activities. Al-
though the play activities in which the children perticipating in the SECE
Program engaged were generally rated as excellent, the ratings of the ob-
servers indicate that opportunities for planning were rarely provided.

The picture presented by the observer is one in which the teacher is firm-
ly in command of the selection-and planning of activities in which the
children engaged, and that, for the most part, the children were directed
to quiet play and language development activities. Although the children
engaged in conversation with the teacher, the paraprofessional, and with
each other freely and without restraint, structured situations, in which
language was developed around a common experience, were not encountered
frequently. The ratings assigned by the observers indicate that the
teachers' and other adults' use of experiences to develop observation and

verbalization was less than "good." The development of structured and

sequential experiences that combine play and learning in content areas

~168-
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might well benefit the program on the. kindergarten level. The activi-
ties described in existing Bulletins prepared by the Bureau of Curriculum
Research, if implemented, would go far to improving the effectiveness of
the Program on this level.

Turning from the instructional aspects of the Program to an adminis-
trative consideration, it had been expected that a larger proportion of
non-English speaking children would be found in kindergarten classes, and
decreasing proportions in first and second grade. On the whole, such a
gradual decrease was noted. This data does not mean that the problem of
the non-English speaking child disappears as the children advance through
the grades. In the current year's sample, more than one-fourth of enﬁer-
ing kindergarten children were considered non-English speaking; the px}o-
portion of non-English speaking children in first grade was lower, by'
almost two percentage points, than that in kindergarten, but still en-
compassed more tha.ﬁ one-fourth of the first grade children on register!
In one=fourth of the schools with a population including non-English
speaking childreh, the pi'oportion of childreh learning English as a sec-
ond language actually increased b_etween kindergarten and first grade. As
noted above, this reflects the failure of some ﬁrents to enroll their
children in kindergarten and the.fo.ilure of some schools to organize
enough kindergarten classes fo meet the needs of the community. Yet,
even with the best of intentiom, the SECE Program cannot provide for
children who do not attend.

Admittedly, the problem of non-enrollment is not an easy one for the
school to solve. In view of the pressing nature of the problem, however,
the schools must take every step they can to insure that as many children

who are eligible for kindergarten as possible are permitted to register.

This would entail the elimination of waiting lists for enrollment in kin-




dergarten in all poverty area schools. .

It may be possible, too, to enlist parents in a Program designed to
stimulate enrollment and regular attendance. The school's parent involve-
ment program might include such activity as a segment; cértain]y the ser-
vices of family assistants, if available, might be utilized to this end.
Where possible, special provisions might be made for children whose par-
ents must leave for work at unusual hours; some schools already have spec-
ial arrangements for the care of children before of after the kindergarten
session. Flexibility in scheduling is to be encouraged, a8 is parent in-

volvement in child care ventures.

ﬁecbmendations
a. Modification of the existing emphasis in current kindergarten
programs, to include:
(1) Reduction of emphasis on reading readiness and/or reading
ectivities to be replaced by
(2) Greater emphasis on structured and sequential activities in
content areas
(3) Greater stress upon the development of cognitive skills and
abilities in areas not directly related to reading
b. Exploration of the use of ratio teachers as resource personnel
in content areas.
¢. Greater implementation c;f existing curriculum bulletins applicable
to ECE classes -
d. Elimination of waiting lists for admission to kindergarten in
poverty area schools
e. Exploration of the use of family assistants and of parents ina
program designed to improve kindergarten enrollment

}.m.-_




e e e e SO 2

f. Permit wide measure of flexibility in 'or’ga.nizilngl'time schedules

of kindergarten classes to permit increased registration.

3. The Program in the First and Second Grades

To some extent, observations of the program as it was developed in
the first and second grades led to much the same conclusion as observa-
tion of the kindergarten program - the teachers tended to function less
adequately in the content areas, such as social studies, mathematics, and
science. Here, too, the major emphasis on ruding achievement seemed to
have been achieved at the expense of other areas of learning. Recommen-
dations on this level, then, would be much like those presented for the
kindergarten level.

It wvas quite evident to the observers that the overall quality of
teaching on the first grade level was somewhat below that noted in kinder-
garten classes, and the quality of teaching in second grade was below that
in first grade. In particular, grouping for instructional purposes was
far from common. For the most part, total group instruction was the pre-
vailig approach. The indications are, then, that a large proportion of
the teachers are in need of furthering training in some areas - in pro-
viding for individual differences, in drawing on the experiences of chil-
dren in lesson presentation, in providing for follow-up activities, in
integration of curriculum areas in thction_.

A definitive judgment of the relative effectiveness of various types
of class organization (paired teachers, single teachers vith paraprofes-
sionals, single teachers with p;riprofeuiom.h) cannot be made on the
basis of the data available. fhe available data do indicate, however,
that there are many adﬁntngu that accrue when first and second grade
teachers are afforded the services of a paraprofessional, and that many

difficulties accompany the organization of paired classes. Again, the

A7
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indications are that the practice of organizing paired classes should be

exanined very critically by school administrators and staff before a final

decision is made to utilize this pattern of organization,

Recommendations

8. Modify existing emphasis in first and second grade programs, to

b.

c.

d.

include:

(1) Reduction of emphasis on the mechanics of reading

(2) Greater emphasis on structured and sequential activities in
content areas

(3) Greater stress on development of cognitive skills and abili-
ties in areas not related to reading.

Explore the use of ratio teachers as resource personnel in con-

tent areas.

Provide for greater implementation o.r curriculun dbulletins deal-

ing with ECE classes.

Provide a comprehensive program of teacher training on the first

and second grade levels. One eleament of this program should be

directed to training of first grade teachers to work with chil-

dren without previous experience in school.

Undertake a very critical examination of prior experience withl

paired classes prior to establishing class organization for the

coming school year. '

4. Training Programs
I2 general, training programs for persomnel associated with the SECE
Progran tended to be poor. Indeed, in many schools, training programs for

teachers and paraprofessionals w.re non-existent, in spite of the school

Principals' assurance that tr ey were. In some cases, nevly-appointed
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teachers were unaware that they vere participating in a training program -

it is not surprising that they failed to consider the monthly conference
a training _uu:l.on, a8 4id so many principals.

Most of the training received by paraprofessionals was direct on-
the-job training, given by th'o teacher in the classroom. Many of the
paraprofessionals, too, were enrolled in the Career ladder Program. This
entailed release from their classroom duties and, in soxe instances, gave
rise to resentment on the part of teachers.

The complete lack of training programs in virtually one-fourth of
the schools, and the veaknesses noted in such programs as vere in ex-
istence, leads to the following recommendations:

Recommendations

a. Organize effective training programs in all schools for teachers
and paraprofessionals participating in the SICE Prognp.

b. Budgetary allotment should be mde available for the services of
a teacher trainer, who would work with the principal and with the
assistant principal in charge of ECE classes to formulate a pro-
graa designed to meet the needs of the participants.

c. Instruct classroom teachers as to their xole in paraprofessional

training.

5. The Role of the School ECE Coordinator

In the early stages of the SICE Program, the position of school ECE
Coordinator wvas mandated, and provision for such a position was made in
determining the organisation of the ICE program in each school. In the
1970-1971 school year, provision of auch a position was permnissive, and
mnay districts (and/or schools) elected to organise without providing for

an ECE coordinatoyr.
_-}73-
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In the opinion of the evaluation team, the failure to mandate as-.
signment of an ECE coordinator in every school participating in the Pro-
gram was an error. . The services of the ICE coordinator, particularly . ,
within the areas of teacher training and dissemination of materials were
seen as extremely valuable by tetci:eru, sdministrators, and observers.

The statement of one Principal concerning the services of the ECE
coordinator is of interest:

"Jith the assistance of the ECE Coordinator, the program now has

leadership and direction. We now have programs that are novel and en-
viable. There is better screening of slower and brighter children, more
and better materials, and a wonderfully close working relationship in
our lower grades. There is more parent interest and involvement in the
early grades than ever before. All of this is directly traceable to 6ur

ECE coordinator.”

Recommendations

a. Mandate the establishment of a position for an ECE coordinator
in every school participating in the SECE Program.

b. The duties of the ECE coordinator should include a large measure
of teacher training. (If an ECE coordinator is assigned the ser-
vices of the teacher trainer referred to in the previous section
need not be provided.)

6. The Role of the Paraprofessional

The fact that the paraprofessionals' perceptions of their role, their
relationship with the teacher, and the problems encountered in the class-
roor do not differ substantially from the perceptions of professional per-
sonnel is important in the light of the role of the yaraprofessional as

"{aison" between school and community. Not only are the paraprofessionals
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in & position to interpret the needs of the community to the teacher, but
they may bgcong eft‘ct;volchgpsp ncontq within the community with their
experience and familiarity with school procedures and problems behind
them. The léhool c;nnot_perforn miracles; its effectiveness relies great-
ly'upon the quality of care thi children rocoiyo within the commnity.
The pcrsp&ofuaioml_n » With increasing insight into school and community,
increasing cﬁmoricnco and respect from the community may well cause im-
portant changes vhich'wiillrolult in more effective education for the
children.

The presence of a familiar, motherly figure in the classroom who re-
spects the tcncho: and yet works well with her may have subtle, benefi-
cial effects on the childrin‘l attitudes toward school and themselves.

In all respects, through individualized and small group teaching in
the instructional program, in relieving the teacher of non-teaching rou-
tines, in lcrv;ng as liaison between school and community, and as a model
for the children's development of positive self-attitudes and attitudes
toward school, the position of the paraprofessional in the SECE Program
wvas judged to be highly worthwhile,.and the paraprofessionals holding
these pouitionl wvere considered as a group, to be highly effective.

Recommendatious
a. The practice of clligning parsprofessionals to all kindergarten
classes should be continued.
b. The assigmment of paraprofessionals to all classes in the SECE
Progran is recommended. |

7. FParent Involvement Programs
The failure to develop an effective program of parent involvement was
e major weakness of the SECE Prograam. The "special” activities described
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by principals were generally far from speclal, and were ‘sihicol-wide in
nature, and not directed specifically-to pa.'tez.\ts of children in ECE clas-
ses. To such parents, participation in a meeting discussing requirements
for transfer to a junior high school may seem impersonal, artificial, and
far removed from the needs of their children. Judging from teacher re-
sponses to interviews and queltionmires , Programs centered around each
individual class, under the direction of the teacher, would have been
much more effective as a means of encouraging positive parent involvement.

Class visits by parents, followed by a social gathering or & more
formal workshop session, were reported as an effectivé device for en-
listing parental involvement; the experience of planning and prepo;ring
for the occasion may benefit tha children directly. Perhaps the best
program of parent involvement is an "open door policy.” As one teacher
stated, "the parents of my children know that they can visit at any time -
our door is always open for them;" or again, "these are 'my' children -
and 'my' parents; they are both always welcome in 'my’ class."

This stress upon the role of the individual classroom teacher in
building relationships with parents should not be construed to mean that
formal programs of parent involvement should be curtailed or dropped. To
be sure, many teachers were unaware that a program of parent involvement
had been undertaken in their schools. This simply means that there is
great need for the involvement of all ECE teachers in programs specifi-
cally designed to meet the needs of parents of children enrolled ih. lpE
classes.

Involvement of teachers, however, cannot be accomplished by fiat.
Many teachers are not yet ready for working in the area of parent and
commnity relations. Teachers, no matter how experienced, may well bene-

fit from training in encéurn.ging parent contact and pa.rticip(tion, in
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referring parents for services, in responding to criticism raised by

parents, and in utilizing pﬂryprotanionn assistance most effectively

in these respects.

Recommendations

b.

c.

d.

Programs of parental involvement should be established in those
schools in vhich they do not exist.

Existing programs of parental involvement should be strengthened,
and efforts should be made to enlist the participation of all ECE
teachers in these programs.

A training progrn iz the area of parent and comunity relations
should be organized for teachers.

The concept of the "open door" should be stressed in all programs
seeking to foster parental involvement in ECE activities.

8. Programs for Non-English Speaking Children
One of the major problems of the SICE Program, as reported by para-
professionals (including many non-Spanish paraprofessionals) was that of

meeting the needs of the nca-English speaking child. The numbers of such
children in poverty area schools was large, approximating 25 per cent of
the pupil population in SECE classrooms.

In each of the schools for which information was awvailable, non-Eng-

lish speaking children received some special attention to help them learn

English.

For the most part, this took the form of small group instruction

by an NE coordinator or TESL. Principals generally felt, in evaluating
this type of approach to meeting the needs of the children, that the ser-

vices of the KB coordinators were excellent, dut that the quantity of such

services available to their schools was far from sufficient. As a conse-

quence, there was a temdency to conceatrate such services as were avall-
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able in the upper grades, where the problem was more acute, In some
schools, an attempt was made to compensate for this lack of trained per-
sonnel by placing non-English speaking children in classrooms where the
services of a bilingual paraprofessional were available. This, of course,
did not constitute a solution to the problem; these bilingual parapro-
fessionals generally had no training for the task of vorking with the
non-English speaking child. As a matter of fact, none of the descrip-
tions of programs for training of teachers and of paraprofessionals in

the SECE Program that were available made any reference %o a considera-
tion of methods and materials for teaching non-English speaking children.

Recomnendation
a. In order to supplement the limited availadble services of NE Coor-
dinators and Teachers of English as a Second Language, it is rec-
omended that training programs for teachers and paraprofession-
als assigned to ECE classes include an introduction to methods
and materials for teaching English as a Second Ianguage.
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FORDHAM UNIVERSITY
SCHOOL OF EDUCATION
INSTITUTE FOR RESEARCH AND EVALUATION

ECE QUESTIONRAIRE - ELEMENTARY SCHOOL PRINCIPALS

School : District Principal

TRAINING AND EXPERIENCE

Undergraduate: College Degree Year

Graduate: College Degree Year

Total Rumber of Graduate Credits

Years of experience as principal, prior to current year:

Years of experience in this school, prior to current year:

Years of experience as AP:

Years of experience as elementary school teacher (Xg - 6):

Years of experience as Early Childhood Education teacher:

PROGRAM ORGANIZATION

Were you able t0 assign a teacher as an ECE Coordinator in your school?

Yes Ko

If "yes,"” has the assignment of a coordinator made it possible for your
primary assistant principal to function more effectively? (Check one):

a. Effectiveness markedly increased

b, Effectiveness moderately increased

¢c. Effectiveness much the same

d. Effectiveness moderately reduced

e. Effectiveness markedly reduced
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3. PFlease rate the effectiveness of your primary assistant principal and of
your coordinator (if any) in furthering the objectives of the ECE program

in your school (Check one):

a. Exc%l.:&'nt a, Cc;::iln:::r
b. Good b. Good
— C. Fair ¢, Fair
d. Toor d. Poor
e. Very Poor ' e, Very Foor
—f. I don't know —Fr. I don't know

b, Did your district organize an orientation or training program directed
specifically to ECE teachers during the current school ynar?

Yes No I don't know

5. 1If "yes," please rate the effectiveness of this training program (check one):

a. Excellent d. Poor »

{
b. Good e. Very Foor |
¢c. Fair f. I don't know

6. Did your school organize an orientation
specifically to ECE teachers during the

Yes Fo

If "yes," please describe the nature of

7. Flease rate the effectiveness of this training program (check one):

a. Excellent __;_d.

b. Good 'e.

¢, Fair ' f.

Very Foor

or training program directed
Jurrent school year?

the program:

Poor

I don't know




10.

12,

13.

Did your district organize a training or orientation program directed
specifically to educational assistants assigned to early childhood classes
during the current school year?

Yes No I don't know

If "yes," please rate the effectiveness of this training program (check one):

a. Kcellent d. Poor
b. Good e, Very Poor
c. Fair f. I don't know

Did your school organize a training or orientation program for educational
assistants assigned to early childhood classes during the current school
year, other than the program (if any) organized by .he District?

Yes No

If "yes," please describe the nature of the program:

Please rate the effectiveness of this training program (Check omne):

a. Excellent d. Poor
b. Good - Very Poor
c., Fair f. I don't know

Did your school organize a program to foster the greater involvement of
parents in the early childhood program?

Yes No

If "yes," please describe the nature of the program:

Please rate the effectiveness of this program of parent involvement (Check one):

a. Ixcellent d. Poor

b. Good e. Very Poor

c., Fair f. I don't know
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14,

15,

16.

17.

1.

a.
b.
c.
-
e,
f.
g.
h,
i,
Je
k,

Has your school organized a Prekindergarten Program?

Yes No

If "yes," please indicate in what respects the Prekindergarten program
has affected the ECE Program in your school:

Approximutely what proportion of the first grade children in your school
have not had previous kindergarten experience?

— %

What special provisions, if any, are made for these children?

Some principals have reported that the need to organize classes with
small registers on the first and second grade levels has made it necessary
for them to limit the number of kindergarten classes that they could
organize. Have you had a similar problem?

Yes No

Please comment:

PROGRAM EFFECTIVENESS

Considering each grade separately, vhat aspects of the ECE program have

shown the most improvement in your school? (Fumber the list below, using
1 to show the greatest improvement, etc.) A o
Grade 1 Grade 2

B

General academic progress of children
Social behavior of children

Relationship between school and parents
Instructional techniques of teachers
Teachers' control of class

Materials of instruction used
Individualization of instruction

Creative expression of children

Progress in reading o
Other (Specify) L




P-5; AP-6; DS-5; SC-6; CT-5

- 2.

e.
f.

g.
h.

1.
m.
n.

0.

q.
Tr.
8.

t.

u.

| Other (Specify)

In what aspects of the program have the ratio teachers and parapro-
fessional been most helpful? (Check five for each group):

Ratio Teachers

Paraprofessionals

Participation in planning

Teaching entire class groups

Assisting in large group activities

Presenting lessons in special con-
tent areas

Working with small groups

Working with individual pupils

Orienting new teachers

Helping children to work and play
harmoniously

Serving as source of affection
and comfort to children

Working with N-E Children

Relieving teachers of routines
(Milk, snack, etc.)

Keeping records

Preparing instructional materials

Controlling behavior of children

Taking care of supplies and
equipment

Substituting for absent teachers

Translating foreign language

Making home visits

Holding conferences with parents

Arranging or participating in
workshops for parents

Effecting liaison with community
agencies -

1965—




P-6; AP-T; DS-6; SC-7

3. Of the following, check all of the items tha* have presented significant
problems in the organization and implementation of the ECE Program in

your school during the course of the year.
Grade 1 Grade 2

&

a. Classroom and other space

b. Class size

c. Materials, in¢cluding audiovisual
d. Parent relations
e, Community reﬁtions

f. Staff relatibnships

g. Teacher Traininz (methods)

b. Teacher Training (management, discipline)
i. Overemphasis on reading

Jj. Underemphasis on reading

k. Teacher turnover (transfers, leaves, etc.)
1. Pupil mobility (iransfers)

m. Assignment of ratio teachers

n. Training of paraprofessionals

o. Other (Specify)

P.

4. What has been the effect of the total Strengthened ECE Program upon
the Kindergarten, Grade 1, and Grade 2 programs in your school? (Check
one in each column):

Effect Kindergarten Grade 1  Grade 2

a. Strongly positive

b. Somewhat positive

c. Neutral

d. Somewhat negative

e. Strongly negative

f. I don't know
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5. What one element do you think has. contributed most .to the ECE Program?
(Check one):

a. Reduced.class size

b. Assignment of ratio and/or cluster teachers

c. Entinusia.sm of teachers and other staff members

d. Help of paraprofessionals

e. More and better materials

f. Invélvéﬁléhf of parents

g. Assignmént. of ECE Coordinator

h. Other (Specify)

6. Please give any additional comments that you feel may help the survey
~team evaluate the Program to Strengthen Ea.rly Chlldhood Educa.tlon.
' (Use reverse side, if necessary)

s




FORDHAM UNIVERSITY
SCHOOL OF EDUCATION {
INSTITUTE FOR RESEARCH AND EVALUATION

ECE QUESTIONNAIRE - ELEMENTARY SCHOOL ASSISTANT PRINCIPALS

School ©  District Ass't Principal o Sex

A, TRATINING AND EXPERIENCE

1. Undergraduate: College B - _ .Degree Year

2, Graduate: College | o .”Deg!‘ee_l___‘ Year_;;;_

Total Number of Graduate Credits
3. Years of experience as AP prior to current year:
L.  Years of experience as AP in this school, prior to current year:

5. Years of experience as elementary school teacher (Kg-6): B

6. Years of experience as Early Childhood Education Teacher:.
B. SCHOOL ORGANIZATION

1. How many staff positions in your school are currently allotted to Kg.,
Grade 1 and Grade 27 ' . Ce
Kg Grade 1 Grade 2

o T ALY el T LS

a, Palired teachers

b. Single teachers

C. | Other teachers (Retio, cluster, etc. List
by type of position)

d. Paraprofessionals

e. NE Coordinstor

f. TESL

g. ‘Guldance Counselor

h. Other (Specify):




Approximate per cent of children who are rated C-F on the Scale for
Rating Pupil Ability to Speak English enrolled in:

Kinderga.rten_“ Grade 1 Grade 2 -

Is a.njr épecia.l provision.mé.de'-ifor teaching English to these children?

Yes ‘ No

If "yes," please describe:.

Did . your school organize an orientation or training program specifically
directed to ECE teachers during the current school year? '

Yes No

If "yes," please describe the nature of the program:

. Please ra.te“t'he effe‘ctiwfeness df this training program (Check one):

a. Excellent d. Foor
‘ b, Good | ' e, Véry Poor
¢, Fair - - . f. I don't know

Did your school. orgé.nize & training or orientation program for educational
assistants assigned to early childhood classes during the current school
year? S :

Yes - ‘No

If "yes," please describe the nature of the program:

Please rate the effectiveness of this training program (Check one):

&, Ixcellent d Poor
b. Good e, Very Poor
¢, Fair f. I don't know

20
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8. Did your school organize & program to foster the grester involvement
of parents in the early childhood program during the current school year?

Yes No

If 'yes,'" please describe the nature of the program:

9. Please rate the effectiveness of this .program‘of, parent involvement
(Check one): ;

a. Excellent d. Poor
b. Good : e, Ver'y "Poor
c. Fair £, I don't know

10. Was a teacher assigned as an 7CE Coordinator in your school?

Yes No

11, If "yes," how has the assi,n -nt of a _coord_ina.toi' affected your work
load? (Check one): -

a. Much heavier d. Somewhat lighter
b. CSomewhat heavie: e, Much lighter . :
c. The Same £. T don't know

12. Has your role and that of the coordinator been clearly differentiated?

Yes No

If "no," please indicate areas of conflict or overlapping:

ot et e b - =
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13. Please indicate whether any of the following techniques of grouping
pupils were used in organizing first and second grade classes in your
school. (Check as many as apply in each column), :

Grade L Grade 2

Homogeneous grouping (reading ability)
Homogeneous grouping (NE Children)
Homogeneous grouping (adjustment)
Homogeneous grouping (age)
Heterogeneous grouping

Other (Specify):

C. INSTRUCTIONAL EFFECTIVENESS

1. 1In general, how would you characterize the instructional effectiveness
of the teachers assigned to kindergartcon classes? (Check one for each
category present in. your school):

Very _ o _ Very
Good Good Fair Poor Poor

&. ECE Coordinator
b. Paired teachers
c. .Single teachers
-d. Ratio and cluster teachers
e. Paraprofessionals

f. Student teachers
g. Other (Specify):

2. In general, how would you characterize the instructional effectiveness
of teachers assigned to first grade classes in your school?

Very . o . Very.
Good Good Fair Poor Poor

a&. ECE Coordinator
b. Paired teachers
c. Single teachers
d. Cluster and ratio teachers
e. Paraprofessionals

f. Student teachers
g. Other (Specify):

nﬂ- 2
\ J‘




all
b,

d.
e.
f.

h,

k.

RO T S g 2 T T T

Eac el

3. In general, how would you cheracterize the instructional effectiveness

of teachers assigned to second .grade class_es in your school?

Very Very
Good Good  Fair Poor Poor
ECE Coordinator
Paired teachers
Single teachers
Ratio and cluster teachers
Paraprofessionals
Student teachers
Other (Specify):
PROGRAM EFFECTIVENESS
Considering each grade separately, what aspects of the ECE Program
have shown the most improvement in your school? Number the list
below, using 1 to show the greatest improvement, etc,
K‘i Gré.dé l Gra-del 2

General academic progress of children
Social behavior of children '
Relationship between school and parents
Instructional techniques of teachers
Teachers' control of class
Materials of instruction used
Individualization of instruction
Creative expression of children

(Art, music, dance)
Progress in reading
Other (Specify)
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P-5; AP-6; DS-5; SC-63 CT-5

In what aspects of the program have the ratio teachers and paraprofes-
sionals been most helpful? (Check five for each group):

Participation in plenning
Teaching entire class groups
Assisting in large group activities.

Presenting lessons in special content
areas

_Working with small groups
Working with individual pupils
Orienting new teachers

Helping children to work and play
harmoniously

Serving as source of affection and
comfort to children

Working with N~E children

Relieving teachers of routines
(milk, snack, etc.)

Keeping records

Preparing instructional materials
Controlling behavior of children
Taking care of supplies and equipment
Substiv.tuting for absent teachers
Tra.nsla&;ing foreign language

Making home visits

Hoiding conferences with parents

Arranging or participating in work-
shops for parents -

Effecting liaison with community
agencies

Other (specify)

204 2
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3. Of the following, check all of the items that have presented signifi-
cant problems in the organization and implementation of the ECE pro-
gram in your school during the course of the year.

Kg. ‘Grade 1 Grade 2

Classroom and other space

Class size ; .
Materials, including audiovisual

Farent relations

Community relations

Staff relationships

Teacher Training (methods)

Teacher Training (management, discipline)
Overemphasis on reading o L
Underemphasis on reading L
Teacher turnover (transfers, leaves, etc.)
Pupil mobility (traunsfers)

Training of paraprofessionals

Assignment of ratio teachers

Other (specify)

HoBERFyPLSRHO AT ®

4. What has been the effect of the total Strengthened ECE Program upon
the Kindergarten, Grade 1, and Grade 2 programs in your school?
(Check one in each column):

Effect Kindergarten Grade 1 Grade 2

a. Strongly positive

b. Somewhat positive

¢, Neutral

d. Somewhat negative

e. Strongly negative

f. I don't know

s
ay
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5. What one element do you think has C6ntributed most to the ECE Program?
(Check one): 4

A. Reduced class size

B, Assignment of ratio and/or cluster teachers

C. Enthusiasm of teachers and other staff members

D. Help of pa.ra.profes_sionaiis |

E. More and better materials

F., Involvement of pax_'ents

G. Assignment of ECE coordinator

H., Other (specify)

6.  Please give any additional comments that you feel may help the survey
team evaluste the Program to Strengthen Early Childhood Education.
(Use reverse side, if necessary.)
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FORDHAM UNIVERSITY
SCHOOL OF EDUCATION
INSTITUTE FOR RESEARCH AND EVALUATION

QUESTIONNATRE - SCHOOL ECE COORDINATOR

School District . Name Sex
A. TRAINING AND EXPERIENCE
1. TUndergraduate: College ~Degree Year
2. Graduate: College . .- Degree Year
Total Number of Graduate Credits
3. Years of teaching experiencee prior to current year:
Kg - Gr. 2 Gr. 3 -6 Secondary
4., Years at this school:
5. Years as 'School ECE Coordinator:
B. YOUR ROLE AS ECE COORDINATOR
1, Were you involved in planning for the Early Childhood Program for the

current year in your school?

If "yes,

Yes No

what was the nature of your participation in the planning

phase? (Check those activities in which you engaged)

3.
b.

C.
q.
e.
f.

g.

h.
i.
Je
k.

Organizing workshops for early childhood teachers
Organizing workshops for paraprofessionals

Consulting with district early childhood coordinators
Consulting with early childhood classroom teachers
Consulting with early childhood ratio teachers
Consulting with paraprofessionals

Consulting with school principal on teacher needs, class
organization, etc.

Preparing written guvides for utilization of space and materials
Determining school needs for personnel, materials, space, etc.

Organizing workshops for parents = . ..
Other (Please specify)

o X

iz

it




2. What proportion of your time has been devoted to the various early
childhood education programs in your school during the current academic
year?

Program Time
a. Prekinderga.rten . %
b, Kindergarten %
¢, Gradel %
d. Grade 2 —%

3. What proportion of your time has been devoted to school activities
not related to early childhood education during the current academic
year?

%

4, Did your district organize & training program for teachers who wouwld
serve as school ECE coordinators during the current school year?

Yes No

~ If "yes," please describe the nature of the program:

5. Did you participate in this program?

Yes No

6. Pleage rate the effectiveness of this training program (Check one):

8, Excellent d. Poor
b, Good e. Very Poor
¢, Fair f. I don't know

28
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7. Did your school organize a treining or orientation program for early
childhood teachers during the current school year?

Yes No

If "yes," please describe the nature of the program: :

8. If "yes," please rate the effectiveness of this training program for ;
teachers (Check one): - .

| .. f
} a. Ixcellent d. Poor f
g b. Good e. Very Poor
; c. TFair f. I don't know
f

9. How many hours per week did you spend in this training program with: i

Kindergarten teachers -

First Grade teachers

Second Grade teachers

Total

10. What other personnel helped you with organizing this training program?
(Check and indicate nature of help):

Principal How?

AP How?

ECE District Supervisor How?

_____ Other (Specify) How?

How?




130
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How many hours per week do you spend in teaching classes?

What is your teaching role (what classes do you teach? How often? ete,)

i
P
'
|

How many hours per week, on the average, do you spend in teacher

training?

Number this 1list in order of amount of time spent, using 1 for the
greatest amount of time and 6 for the least amount of time:

a. Training groups of teachers

b, Training individual teachers

¢, Giving demonstration lessons

d. Helping teachers with learning problems of individual
children

e. Helping teachers with behavior problems of individual
children o

f, Other (Specify)

g

How meny hours per week, on the average, do you spend in administration?

Number this 1ist in order of amount of time spent, using 1 for the
greatest amount of time:

a.
b.
C.

h.

Organizing classes

Ordering books and equlpment

Assigning personnel (include paraprofessionals and student
teachers)

Writing reports

Assigning use of classrooms and other space

Scheduling and a,rranging trips R
Other (Specify) . e

How many hours per week, on the average, do you spend in evaluation?

Number this list in order of amount of time spent, using 1 for the
greatest amount of time:

8,

O‘l

Q

g,

Studying records of children

Grouping or regrouping pupils

Preparing teachers for test administration
Giving tests

Constructing tests .. ... . .

Other (Specify) .

A AR T e
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16, How many hours per week, on the average, do you spend in conferences
with supervisors and other school personnel, exclusive of teachers
and paraprofessionals?

Number this list in terms of frequency of contact, using 1 for the
greatest number of contacts:

a, Principal e, NE Coordinsator

b, AP's f. School Nurse, Doctor
¢, District ECE Coordinator g. School Secretaries
d. Guidance Counselor h. Other (specify)

17. How many hours per week, on the average, do you spend in working with
parents?

Number this list in terms of amount of time spent with parents, using
1 for the greatest amount of time:

8. Interpreting school program

b, Conferences about individual pupil ;
c. Relutionship betweer parent and teacher . 3
d. Other (Specify) |
.

D. TROGRAM EFFECTIVENESS

1. Considering each grade separately, what aspects of the program have
shown the most improvement in your school? Number the list below,
using 1 to show the greatest improvement, etc.

a., General academic progress of children
b. Social behavior of children

c. Relationship between school and parents
d. Instructional techniques of teachers

e, Teachers' control of class

f, Materials of instruction used

g. Individualization of instruction .
h. Creative expression of children (art, music,dance)
i, Progress in reading .

j. Other (Specify)
ko
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P-5; AP-6; DS-5; SC=63 CT-5

In what aspects of the program have the ratio teachers a.nd ﬁaraproféssiona.l

been most helpful? (Check five for each group):

Ratio Terachers

Paraprofessionals

Participation in planning

Teaching entire class groups

Assisting in large group activi-
ties

Presenting lessons in special
content areas

Workihg with small groups

wWorking with individual pupils

Orienting new teachers

Helping childr2n to work and
play harmoniously

Serving as source of affection
and comfort to children

Working with N-E children

Relieving teachers of routines
(Milk, snack, etc.)

Keeping records

Preparing instructional materials

Controlling behavior of children

Taking care of supplies and
equipment

Substituting for absent teachers

Translating foreign language

Meking home visits

Holding conferences with parents

Arrenging or participating in
workshops for parents

Effecting liaison with community
agencles

Other (specify)

212>
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3.

L BN LR L :

of the following, check all of the items that have presented significant
problems in the organization and implementation of the ECE program in
your school during the course of the year.

' Grade 1 Grade 2

k&

Classroom and other space

Class size

Materials, including audiovisual

Parent relations

Community relations

Staff relationships

Teacher Training (methods)

Teacher Training (Management, discipline)
Overemphasis on reading

Underemphasis on reading

Teacher turnover (transfers, leaves, etc.)
Pupil mobility (transfers)

Training of paraprofessionals

Assignment of ratio teachers

Other (specify)

EERAEERERREREEE

What has been the effect of the total Strengthened ECE Program upon
the Kindergarten, Grade 1 and Grade 2 programs in your school?
(Check one in each column):

Effect Kindergarten Gra.de' 1' Gi'é.dé 2

a. Strongly positive - T p |

b. Somewhat positive

¢. Neutral

d. Somewhat negative

e. Strongly negative

f, T don't know

N3
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5. What one element do you think has contributed most to the ECE Program?
(Check one):

8., Reduced class size

‘b, Assignment of ratio and/or cluster teachers

C. Enthﬁsie.sm of teachers and other staff members

d. Help of paraprofessionals - ]

e. More and better materials

f., Involvement of pareunts

g. Assignment of ECE coordinator ;

h, Other (Specify)

-

6. Flease give any additional comments that you feel may help the survey
team evaluate the Program to Strengthen Early Childhood Education,
(Use reverse side, if necessary)
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FORDHAM UNIVERSITY
SCHOOL OF EDUCATION
INSTITUTE FOR RESEARCH AND EVALUATION

QUESTIONNAIRE - ECE CLASSROOM TEACHERS

School District___ Teacher ’ Sex

Class Type (Check): Paired Single Other

Register Paraprofessional Assigned (Check): Yes _No

License now serving under: ‘ Regular Sub.,

A, TRAINING AND EXPERIENCE

1. Undergraduste: College Degree Year

2, Graduate: College Degree  Year
Total Number of Graduate Credits

3, Years of teaching experience, prior to current year:

4, Years of teaching experience in this school prior to this year:

5. Years of experience as Early Childhood Education teacher (Kg -2):

B, PROGRAM ORGANIZATION

1, Did your school organize an orientation or training program for ECE

teachers during the current school year?

Yes No I don't know

Did you participate in this training program? Yes No

Tf "yes," please rate the effectiveness of this training program (check
one):

a., Excellent d. Poor
b. Good e. Very Poor
| ¢, Fair £. T don't know

15
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2. Did your school organize a training or orientation program for para-
professionals assigned to early childhood classes during the current
school year?

Yes No I don't know
If "yes," please rate the effectiveness of this training program (check
one) :
a. Ixcellent d. Poor
b. Good _____e. Very Poor
c, Fair f. Idon't know

3. Did your school orgenize a program to encourage greater involvement of
parents in the early childhood program during the current school year?

3 Yes No I don't know

If "yes," please rate the effectiveness of this program of parent in-
volvement (Check one):

a. Excellent d. Poor
b. Good e. Very Poor
c, Fair £f.- I don't know

NOTE: The following questions refer to the special program to Strengl.ten
Farly Childhood Education in Poverty Area Schools. Under this
program, the pupil-teacher ratio in ECE Classes was reduced, and
peraprofessionals were assigned to ECE classes.

4. How would you characterize the effect the ECE Prograr. in your school
has had on the learning of the pupils in your class, in general?(Check one):

Very No Negative
Good Good Fair Effect Effect

Please comment:

216
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How would you characterize the effect the ECE Program in ycur school
has had on the behavior of the pupils in your class, in general? (Check one):

Very No Negative
Good Good Fair Effect Effect

Please comment:

How would you characterize the effect the ECE Program in your school
has had on the reading readiness and/or reading achievement of the
pupils in your class, in general? (Check one):

Very No Negative
Good Good Fair Effect Effect

To what aspects of the program do you describe this eifect?

If you shared a classroom with another teacher, please describe the
ways in which you shared the responsibility for instruction, etc.

What were the major problems that arose as & result o sharing a room?
(Consider class size, scheduling, storage, use of materials, grouping,

etc.) Please describe:

If a paraprofessional was assigned to your classroom, please indicate
the number of hours of service per veek: hours

- If a ratio teacher was assigned to your classroom,. please indicate the

number of hours of service per week: hours

- ay
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10.

g

h.

i.

11.

12.

. Helpfulness in fostering positive

How would you rate the books, audiovisual aids, and other materials
and equipment you have had to work with this year?

Very Very
Good Good Fair Poor Poor

Sufficiency of material

Qﬁality of material

Variety of material

Challenge to pupil

Helpfulness in fostering langauge
development

Helpfulness in fostering grouﬁ
play, interaction

Helpfulness in fostering muscular
coordination

self concept

Other (Specify)

Do you think that the Program has had any effect on the relationship
of parenbds and the community with you as a teacher?

Yes No Not Sure

Please comment:

All things considered, what has been the effect of the total ECE Program
upon your class? (Check one):

a. Strongly positive d. Somewhat uegative

b. Somewhat positive e. Strongly negative
¢, Neutral : f. I don't know
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In what aspects of the program have the ratio teachers and parsprofessional

been most helpful? (Check five for each group):

Participation in planning
Teaching entire class groups

Assisting in lsrge group
activities

Presenting lessons in special
content areas

Working with small groups
Working with individual pupils
Orienting new teachers

Helping children to work and play
harmoniously

Serving as source of affection
and comfort to children

Working with N-E children

Relieving teachers of routines
(Milk, snack, etc.)

Keeping records
Preparing instructional materials
Controlling behavior of children

Taking care of supplies and
equipment

Substituting for absent teachers
Translating foreign language
Meking home visits

Holding conferences with parents

Arranging or participating in
workshops for parents

Effecting liaison with community
agencies

Other (Specify)

Ratio Teachers

Paraprofessionals

. e e e et — _
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13. What one element do you think has contributed most to the program?
(Check one): 3

a8, Reduced class size ‘

b. Assignment of ratio teachers, cluster teachers
¢, Enthusiasm of teachers and other sta.ff members
d. Help of paraprofessionals

e, More and better materials .

f., Involvement of parents _

g. Assignment of ECE Coordinator .

h. Other (Specify) : o

14, Oof the following, check all of the items that have presented significant
problems in the organization and 1mplementation of the progra.m in your
cla.ss during the course of the year: ' . .

a. Use of classroom and other spe.ce :

b, Class size

¢, Materials, including audiovisual

d. Parent relations ’

e. Relationships between . .staff members

f. Discipline of children , - !
g. Overemphasis on reading . - ' L ' j
h. - Underemphasis on reading : L ‘
i, Individualization of instruction

. Pupil mobility (transfers):

k, Training of Paraprofessionals .-

1. Assignment of ratio teachers S S
m., Other (Specify) - AT

.

15. Do you think the prpgram s_hoizld-be éontinuedn&nﬁ yeaﬁ?-

- Yes - ~Nd

If the program is cont:.nued next year, what recommndations would you
make for cha.nges in the way the program is carried out? o

16, Flease give any a.dditiona.l comments that you feel may help the survey
- team evaluate the Program to Strengthen Ea.rly Childhood Educa.tion.
(Use reverse side of rage, 11‘ neceésa.ry)




FORDHAM UNIVERSITY
SCHOOL OF EDUCATION : f
INSTITUTE FOR RESEARCH AND EVALUATION »

SCALE FOR RATING PUPIL ATTITUDES TO SELF AND SCHCOL

Pupil's Name | | ‘. - Class School

Directions: Please rate the boy whose name appears third on your class
~ register, first in terms of his attitude at the beginning
of the Ppresent school year, and then in terms of his present
attitudes. Use a scale running from 0, the lowest rating,
to 10, the highest rating, with- 5 representing an average rating.

START OF

YEAR e . . NOW
1. Seems happy and relaxed . =~ - . | - Sl
___ 2. Likes to try new things ~ .. . “ '_ .I 2._;
’ _____3. Works independently without need,iné ._.undue .attention 3.
\ .k, Gets along well with cla.ssma.te's'il .
| _____ 5. Seems to feel confident in’ his a.bilities S C De___
| ____6. Takes good care of dress and appearance o 6.
7. Appears to take pride in-his work .. . . Te__
8. Acts friendly and outgoing ‘ - 8.
9. Reacts-well to ﬁ'ustration o e e e e
___10. Shows leadership qelities o 10,

____11. Cooperates with teachers and pupils in working on class
'problems or proaects n.
___12.1"Ac-cepts teacher. assistance and criticism N 12___
____l3. Completes classwork and homework assignments,' 1f a.ny 13.___
__lh Attends school regularly, w1thout excessive absence lh.;

15, Controls inappropriate behav1or o o o 15.

16'." Shows courtesy toward teachers a.nd other adults, classmates 16

17. ‘AdJusts comfortably to 11m1tations on his behavmr o,

o 18. Pe.ys attention to classroom activities j e - g 18, S
_.1I9.,_‘Appears to gain satisﬂaction from his work . o 19 -

20,




FORDHAM UNIVERSITY
SCHOOL OF EDUCATION
INSTITUTE FOR RESEARCH AND EVALUATION

SCALE FOR RATING PUPIL ATTITUDES TO SELF AND SCHOOL |

Pupil's Name

_ :Class School

[ e

Directions:

Please rate the girl whose name appears £1fth oh your class

register, first in terms of her attitude at the beginning of
the present school year, and then in terms of her present
attitudes. Use a scale running from O, the lowest rating,

to 10, the highest rating, with 5 representing an average rating.

Start of
Year

1,

3.

.—__)4 ¢
__s
...—..6 ¢
T
___ 8

2e

- keacts

; Seems happy and relaxed

Likes to try sew things

Works independently without needing undue attention’
Gets along well with classmates o
Seems to feel conficlent in his abilities

Takes gocod care of dress and appearanc:e

Appears to take pride in his work

Acts friendly and oﬁtgoing :

well ‘.Ito fiustration -

Shows lea'dership qualities

Cooperate.> with teachers and pupils in working on c1ass_':'-_-_

problems or pro,jects
Accepts tea.cher assistanoe and critiCism .

Completes classwork and hOmework assignments, if any

Attends school regularly, without excessive absence AR

Controls inappropriate behavior

Shows courtesy toward teachers and other adults classmates
‘."»Ad,justs comfortably to limitations on his beha'vior e

.Pays attention to classroom activities

Appears to gain satisfaction from his work

Now




FORDHAM UNIVERSITY-
SCHOOL OF EDUCATION.
INSTITUTE FOR RESEARCH AND EVALUATION

|  QUESTIONNATRE - ECE RATIO OR CLUSTER TEACHERS

School " District____ Teacher - ' Sex

License now serving under: . Regular-. - Sub,

A. TRAINING. AND EXPERTENCE

1. Undergraduate: College Degree Year

2. Graduate: College - Degree " . Year

Total Number of Graduate Credits

3. Years of ‘teaching experience,. prior to current year:
k., Years of teaching experience in this school prior to this year:

ﬁ_ 5. JYears of experience as Farly Childhood Education teacher (Kg-2):

B. PROGRAM ORGANIZATION

1. Please identify the specific classes in which you work on a regular

bagis during the course of a week, the number of hours per wekk that

you spend in class, and the nature of the work .that you do in .each class:
..Class Hrs., per wk. e é_,Na.tu.r.e..o_.f‘ Work




2. To what teaching activities are you regula,rly assigned when you are
not serving in these classes?

Teaching Activity L Hours per Week

3. To what non-teaching activities are you regula.rly a.ss:Lgned when you
are not serving in these classes? v

Non-Teaching Activity i _ Hours ber Week

4. At times, you may have been relieved of your regular gssignments to
undertake special responsibilities, such as substituting for an absent
teacher, taking children on a trip, working in the office, etc. Please
indicate the nature of such special responsibilities, and the-approximate
number of times you have served in this fashion during the course of '
this school yea.r-

Responsibility . " 'No. of Times

5. To what extent were you ca.lled upon to participa.te in ple,nning of
: learning activities for the children in the- classes in whlch you
served? (Check One) ' ‘ . .

: ;Alwa.y_s . Usuglly ‘ L Occasiona.lly e - ',Seladm‘v | '. _NAev'er; o

224
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Did your school organize an orientetion or training program for ECE
teachers during the current school year? -

Yes 'No - 'T don't know

Did you participate in this training program?  Yes No

If "yes," please rate the effectiveness of this. training program (check one):

a. Excellent d.. Poor
b, Good &, Very Poor
- ¢, Fair . f. Idon't know

PROGRAM EFFECTIVENESS

Note: The following questions refer to the special program to Strengthen .
Farly Childhood Education in FPoverty Area Schools. Under this .
program, the pupil-teacher ratio in ECE classes was reduced, - and
paraprofessionals were assigned to ECE classes,

In general, how would you characterize the efféc_t the ECE Program in
your school has had on the learning of the pupils in the classes in which
you serve? (Check one): - R ' ‘

Very - ' 2 ' : No . Negative
Good . - Good _Fe.'ir' ' Effect: - Effect

Flease comment:.

In general, how would you chsracterize the effect the ECE Program in
your school has had on the behavior of the pupils in the classes. in which

you serve? (Check one):

Goo Good____ . Fair Effect _  Effect

Please comment: - ...« o o




In general, how would you characterize the effect the ECE Program in
your school has had on the reading readiness a.nd/or reading achievement
of the pupils in the classes in which you serve? (Cueck one):

Very No ' Negative
Good Good Fair Effect Effect

To what aspects of the program do you describe this effect?

What do you believe were the major contributions you were able to make
to the growth of the ECE children with whom you worked?

What do you believe were the major problems that arose in your service as
a ratio teacher? (Consider scheduling, availability of materials, storage,
grouping of pupils, relationships with other teachers, etc.)

How would you rate the books, audiovisual aids, and other materials
and equipment you have had to work with this year?
Very - , Very
Good Good Fair Poor Poor

Sufficiency of material

Quality of material

Variety of material

Challenge to pupil

Helpfulness in fostering langusage
development .- - - :

Helpfulness in fostering group play,
interaction '

Helpfulness in fostering muscular
coordlnation B A

Helpfulness in fostering positive |
self concept

Other (Specify)_




£
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1
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7.

If you have worked with paraprofessionals in any of your classes, plesase
indicate in what aspects of the program you found the paraprofessionals

to be most helpful.

.(Check f:Lve )

Partlc:.patlon in plarning 1,
Teaching entire class groups m,

Assisting in large group
activities n.

Presenting lessons in special
content areas 0.

Working with- small groups :
Working with individual pupils

Orienting new teachers a.

Helping children to work and

play harmoniously X,
Serving as source of affection S.
and comfort to children
Working with N-E children t.
Relieving teachers of routines
(Milk, snack, etc.) u.
Ve
W.

Keeping records

Preparing instructional
materials

Controlling behavior
of children

Taking care of supplies

" and equipment

Substituting for
absent teachers

Translating foreign
language

Making home visits

Holding conferences
with parents '

Arranging or participating
in workshops for parents

Effecting liaison
with commnity agencies

Other (specify)

Do you think the program should be continued next year?

Yes

No

If the program is continued next year, wha.t recommenda.tlons would you
make for changes in the way the program is ca.rrled out?

Please give any a.ddltiona.l comments tha.t you fe.el may help the survey tea.m o

evaluate the program to Strengthen Ea.rly Chlldhood Educatlon.

verse s1de of" rage, if necessary)

\Use re-




FORDHAM UNIVERSITY
SCHOOL OF EDUCATION
INSTITUTE FOR RESEARCH AND EVALUATION

QUESTIONNAIRE - PARAPROFESSIONALS ASSIGNED TO ECE CLASSES

School District Name Sex
A. EDUCATION AND EXPERIENCE
1. How many years of school have you completed (Check one):
a. I completed elementary school
b. I completed one year of high school
c. I completed two years of high school
d. I completed three years of high school
e. I have a high school diploma
f. I have completed some college work
g. I have a degree from a two year college
h. I have a degree from a four year college
2. How many years of experience have you had as an educational assistant
or a teacher aide, not counting this year? Years
3. How many years of experience have you had in this school as an
educational assistant or teacher aide? Years
4, Do you have children attending this school? Yes No
B. YOUR DUTIES
1. How many hours per week do you work in this school? ; "~ Hours
2. What are your most important duties? (Give the number of hours per

a. Helping in kindergarten classes
b. Helping in first grade classes
c. Helping in second grade classes
"d. Helping with school supplies, audiovisual equipnent etc.
e. Bus and Hall duty . -
f. Lunchroom : duty ‘
g. Collecting funds (milk 1unch, etc. )
. h, Helpmg in school library:
i.. Helpmg with. clerica.l work in school office
j. Assisting on trips ' T . .
“k. Other (Describe): '

NS

e




Were you assigned to helping in one class for most of the time?

Yes No

If you answered "yes," please check the grade level of the class:

Kindergarten Grade 1 Grade 2 Other

What type of class were you assigned to?
Class with one teacher Paired class (Two teachers)

What were the most important ways in which you helped the teacher
or teachers in the class? (List in order of importance):

Do you think that the teacher felt that you helped her? Why?

WHAT YOU THINK ABOUT THE PROGRAM

What do you think have béén th'e'best things about the classroom in
which you spent the most time this year?

" What do you think have been the most important problems in the classroom

in which you spent the most time?

What suggestions do you have for ways in which you could help in the
classroom next year?

What suggestions do you have for 1mproving the ea.rly ch11dhood progra.m
in this school next year? S B




FORDHAM UNIVERSITY
SCHOOL OF EDUCATION
INSTITUTE FOR RESEARCH AND EVALUATION

OBSERVATION OF KINDERGARTEN CLASSES

Observer Date School | -
Note if
Class - Register Attendance AM, PM, All Day
! Nanme of _ Name of ‘ Student
Teacher 1 Teacher 2 ' Check: Pars Teacher

Directions: Rate the following aspects of the class observed, using the
following scale: '

Almost Always - 5 - Excellent
Usually - 4 - Good
Occasionally - 3 - Fair
Seldom - 2 - Poor
Almost Never - 1 - Very Poor
Not Applicable - O - Not Applicable

A, NATURE OF PLAY EXPERIENCE AND ACTIVITIES

1. Children participate in planning play experiences with the
- opportunity for self-selection of activities .....cccee0000

2. Children are free from strain, smile or laugh, chatter ....
3. Children are actively engaged in scme éatisfying activity .
| 4. Play materials in use suitable to age level of children ...
’ ‘

5. Plajr materials eésiiy accélssible_efmd in good 'c'c'mdi-.tion_ for ~ ...
use llllllllllllllll.l-l..l.l'l.ll¢.l}.l..0...'...."""'.“..'. )

6. Use Of available play smce lllllllllll.l.....llllllll..f!l




T

Equipment des1gned to:

Play equipment in use (Check one space for each item):

In
Use

Available, -
Not in Use

Not
Available

Promote cooperative play

Promote dramatic play

Stimulate large muscle activity (Clrnmlng,
lifting, pulling, pushing)

Stimulate expression of ideas and
feelings (blocks, music, clay, paints)

Encourage quiet activities (pictures,

books, flannel board)

Encourage manipulative skill (puzzles,.
nesting blocks, cones, cylinders)

Encourage "looking-glass self" (Negro :

dolls, books with illustrations of

black and PR children)

a.

d.
e.
f.
g.
: h.
i.
Je
k.

1.

9.

b.
o

Range of content of play activity (Check those observed):

Domestic

-‘Construction

Toys (trains, boats, cars, etc.)
Dramatic (puppets, costume play, etc.)
Manipulation (puzzles, pegboards, etc.)
S8and table, water play
Rhythms (instruments, rocking horse, etc.)
Art (clay, dough, crayons, palnts, collage)
chtated.wrltlng S -

Library (books, story records, fllmstrlps)

Outdoors play -
Other (Speclfy)

OVERALL RATING CF. PLAY EXPERIENCE .;.......................,
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B. LANGUAGE IN THE CLASSROOM

RATTING

1. Teachers (other adults) ask questions that stimulate oral

resmns_e and discuSSiOn ...ogooooooooo‘oqoo,ooooo'oooooooooooo

2. Responses and gestures of teachers (other adults) indiecate
that they are listening to child and understand what he is

Sayj-ng ®ee0 st tesssssnnnetnes e o‘io‘oooooioo'oovo.‘o.oooo,gpo;oop?o'}"

3. vTeachers' ‘(other‘ adults) give specific gttentidn to language
development of non-English speaking children (identifying
objects by name, encouraging child to talk, supplying words ’

etCO).l.OII.'..Il.'l.’..l'._.:..,.lvl.ltoll...l.l,ll,lIl.ll.t,i..l

L. Teachers (other adults) use incidental and planned experiences
to develop observation and related verbalization ..... coaee

5. Child-teacher (-gdult) commmnication is free and open, with-.
out apparent hesitation and restriction ...,.... coecensesns

6. Child-child communication is active, vital, and flowing ...

7. Specific la.nguage‘activities engaged-'in' by children, with ‘or -
without adult supervision (Check either or both media, ‘and’ -

indicate if supervised by teacher or paraprofessional): -

Activity

a. Conversation

b. Planning .

c. Explaining

d, Discussion

e, Telling stories-

- f. Retelling stories

g. Telephoning

h. Dramatization ‘

1. Speaking to groups:

J. Asking questions.

'k, Stating needs

1. Greetings, farewells '
m, Telling experiences ..
n, Giving directions ..... ..
~0. Delivering messages

Q@ IV

r. Music, rhythms

8. Movies

‘t. Puppet show

‘u. Poetry

v. Other (Specify). . .
W, - . =

R -~ % Supervised by.
- Speaking = Listening = Teacher Para -

[V
- .




the children's own and differing enviromment (pictures, dis- .

_Tea.chers (other a.dults) encoura.ge ‘good health and safety -

story-telling, poetry, fingerplay)
‘Tea.chers (other adults) guide children in finding sa+isfe.ction'
‘ Tea.chers (other a.dults) ‘use a.rt experiences to explore media.
: independent of adult intervention a.nd qua.lite.tive ;judgment

.vOVERALL RATING OF INSTRUCTION m OTHEIR CONTENT AREAS

- Reading Readiness Activities observed (such as a.uditory discrimination;

vispyal discrimination, directionality, alphabet, etc.): Describe
briefly, indicating a.ct1v1ty, ma.teria.ls used number of children
participating:

Beginning Reading Act1V1t1es Observed (such as experience cha.rts,
basic reader, word cards, phonics, ITA, etc.). Describe briefly,
indicating activity, materials used, ‘number of children participating:

OVERALL RATING OF LANGUAGE IN THE CLASSROOM R

OTHER CONTENT AREAS ..
Teachers (other a.dults) structure or take advantage of on- ==
going classroom activities to build understanding of basic
mathematical .concepts. (a.sks "how many," "which one"; one- -

to one correspondence - one child, one chair, etc.; calls »
attention to sets of objects and children; .geometrical shapes;
contrasts, such as big-litile, hea.v;y-light ordinals, first block,

second ;block, etc; games, such as dominoes; uses number line;
counting for attendance, snacks, €tC.) sieeeeereseconccscns

Teachers (other a.dults) structure specific group activities;
to develop ‘science concepts (use of simple machines to do work;
experiments W1th pla.nts- floa.ting ob,jects me.gnets' etc, ) ,

Teachers (oth'er a.dults) stmicture experiences tha.t focus upon

cusSlon’ trips, gueStS) .;.................................\

pre.ctices 1n classroom liv1ng ..'........................... S

Teachers (oth'er adult_s) use lite_re.t}z._re in & way that cree.tes
enthiisiasm and enjoyment of litere.tui‘e"(picture storybooks, :

arld pleasure in msj'c ‘....’.................................

[ N N

N s ....',, e e e e et e s LRI
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CLASSROOM MANAGEMENT

Children are given responsibility for’ routine ‘activities
(clean-up, watering rlants, pouring Juice, serving cookies,

etc ) .OO00000.00..,.0“‘O0.0.00QO...',..Q,..Q.Q.Qq’l.,g'(.t

Cha.ra.cter of transitions (play to olea.n-upa clean~up to gnack

time, etc ).OOOOOOOOOOOQ.00..Ql\.QQCQ.....'Q.Q‘q,’Q.QQQQ...

Teacher flexibility (in routine activitisa;- arrangement qf! ,
fu.rnit'ure, use Of mﬂteriauls etc ) esceqceoqey oqooqooo;ogqq

Teachers (other adults) utilize classroom living pr"cedures
and attitudes to foster sharing, acceptance of rights and
responsibilities of self and OtherS «yeqosercsoscagoqeegane

OVERALL RATING OF CLA.SSROOM MANAG‘EMENT ) o,.A‘q .Qqqqqquqq'g-_vq

RATING OF OVERALL OBSERVATION .oqqqoa,go.oooQ,ongqoo;qo-Qo

)
R AP

S
.n_.,..,"
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FORDHAM UNIVERSITY
SCHOOL OF EDUCATION
INSTITUTE FOR RESEARCH AND EVALUAT.LON

OBSERVATION OF LESSON - FIRST AND SECOND GRADES

Observer - __ Date_ - School

. SIS \ Lo i No“‘e lf
Class........ Register -- - :‘Attendance "~~~ AM or- PM onlr
: P S L ‘.r . v
T Studént,
Teacher.l... - <" - Teacher 2 - ~ -'Check: Para Teacher

1. Type of lesscn observed, including aim of lesson:

2. Brief descrlptlon of lesson content taught by tea.cher(s)

3. Duration of lesson° From ' To | Tota.l Time(ﬁiinutes)

4, Patterns of orga.nlzation used during lesson (Describe: total class

instruction; two groups, each with adult; two groups, one with adult,
- other working independently; more than two groups; independent study;
etc, - specify size of groups, role of adults, nature of activity,

materials in use)




T L o S P Sy O T TR T A2 e

12,
13,
14,

as mster 1eamer8 .....;.............................‘....

15,

Please rate the following aspects of the lesson observed, u.sing the
following scale:

Excellent - 5 - o . Poor '.2
~Good =ik RERSTIIS ‘Very Poor - 1" °
Fair ='3° ““Not ‘Applicable - 0

Lesson is well planned and organiied ..........,.....,..‘...'

Lesson type a.nd level of content are suitable for children

ln C1ass ..000...................l..............l.‘........

Lesson is paced to needs and personality of children seeese

Teacher evaluates and encourages children to evaluate

learnings ...,........................................l....h_ te

Emphasis of lesson ‘is ‘on. development ‘of ‘concepts and under=-
standings rather tha,n only on drill and memorization ceen e

Experiences of children are drawn on . -

......

Provision is made for follow-up based on . interest .or needs. .,

Describe :

' Teacher uses opportunities to relate concepts and learnings |

to Other areas Of ericlllm .......l...........C...l......

' Children are aware of what they are learning .'._,,,...,'......._

Teacher talks clearly and at a suitable volume ,.e.00000000

;Teacher encourages thinking and bral language through use of
Stimﬂ-ating queStions ;................'............l......

Teacher uses praise and encouragement- avoids reproof as much

as mssible ...............................................

Many children participate, connnent explain, ask questions, '

discuss’ demnStrate ......................................

Teacher uses good techniques f'or involving slower as well

',Most children are alert, interested, eager, but not tense N
. duing instruCtion ........................................‘

" 16.

In general N children appear to have learned what teacher

aimed to teach ..C.........................................

‘Materials used during lesson suitable in content and level _
of difficulty .0....;.........53@‘.'........‘.............‘




When tota.l class is not taught as. a single group, activities
provided for other . cuildren are suitable, worthwhile cecrne

Materials used by independent groups or individuals are suit-
ableain content and level of AIfficulty ...vvveveevrosscees

_ Independent groups of individuals work: consistently at .
assigned or other tasks R T AR R R PR RTRY

Work done by independent groups or individuals is checked

T N P S DU S o

iy

| GéheYal estimate of teacher's instructiona.l e.bility, ba.sed on

thiS leSSOH ..luoonuu.luooonoolou.o.n.o.nuonon.o.OOOOOOOOO.

‘Genéral estima.te of teacher s control of clase during leeson

General estima.te of teacher s use of paraprofeeeione.l during

leSSOH .....l.ll....l.'...'l...‘l....‘l..ll.l.....l........ .

e




FORDHAM UNIVERSITY
SCHOOL OF EDUCATION
“INSTITUTE FOR RESEARCH AND EVALUATION

OVERALL APPRAISAL OF CLASS AND TEACHER - FIRST AND SECOND GRADE

Observer  Date -~ . School - Class___
R PR g P Y A Y P .o
. P [ PR . R PN - - .t S'tuden't
Teacher 1 o Teacher '2 ~_ Check: Para Teacher _

A, Rate the follow1ng aopects of the -class observed, using the following

scale:
Almost Always -5 Seldom -2
' Usually " -l - " 'Hardly Ever -1
-Occasionally -3 - Not Applicable -0 -

1. Relationships between -children are friendly, coopera.tiv_e Ne
2, Children commmicate freely, with: 1ittle yelling 5 pushing,
intel‘ruptlng oo.ooooooooooooooocoooooooooooooooooooooooooo o'.‘

3. Children -show independence and’ help one another in dressing; s
working’ etc..lllllllllllll.llll.ll.l........l..lllllllllll

L, Children tend to use sentences rather ‘than words or phrases
in. ccmmunicating c.ooooolooocooooollooolooooooooooooooooooo

5. Children ‘appear to like school; 'gener‘a;l atmosphere 'of'cla.ss" .
free fTom tenSIOn .........................................

- » P ST |

6. Children are friendly e.nd courteous to tea.cher a.nd other

D

Te Children show confidence in tea.cher _and other a.dults; a.sk
for help when needed; are not unduly demanding .....eeeeeee

l 8, Children accept directions of adults brom’ptly, without

hOStility .o-ooo.oooooeoo-ooooooooboo.oooooooooooo‘o‘oo-ooooo

9. Tea.cher a.voids overdomina.t ion, children given opportunities
for initiative Or 1eader8hip llllllll....l.l.l.ll.l.llll.l.

10. ‘Rela.tionship between teachers sha.ring room is positive ce e




12,

13.

1k,

15.

16,

17.

18.

19.

20,

a1,
22,

23.

' Emotiona.l clima.te of classroom is we.rm a.nd positive .' ."; :
: Grouping patterns vary with different activities ...........

'Classroom routines and management by teacher are well devel-
oped and effeCtive .O..OO..OOO.Q.0.00.0.0.0.0.0......O..OOOOO

Relat ionship ‘between teacher a.nd pa.re.profess ione.l is friendly,
coomr&tive, confident G o0 OIIOIO....ll...l....llll....ll

Quiet lea.rning activities are interspersed with play, body
QCtiVity, or reSt ...00.0.IIO..OQO..OQO‘OOOOOO0.00.00.I.OO...O

Attention is given to lea.rnings of individual children as vell
as total class md sml groups ll..lll.....‘l.l.ll..l....ll.

~e _'.'

Paraprofessional actively pa.rticipe.tes in children 8 func-

_tioning and lea.rning activities Ry X

'Room is attractively furnished and decora.ted, not cluttered .

Furniture is suitable to children, ﬁmctiona.lly ‘arranged ...
CIQSSroom Smce 18 well utilized srvescsces ooooooeoooo.oo o oo.oo :

Toilet and washing facilities are easily. a.ccessible eeessevee .

'Mit to street is eaSily accessj-ble .'...l........O.l..........

Safety preca.utions a.ppear to be well observed both in physica.l

‘facilities and cle.ss ma.nagement T T T

I

Sy

239
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B. Materials (books , sudiovisual, creative, etc.) observed in use or on
hand with cla.ssroom (Check a.ppropria.te column) : L
; : “Plefitiful, = . " Sparse,
Varied Adequate = Not. Present

1. Reading (library or recrea-
tional reading)

2. Rea.ding '(ﬁorkcecks) o

3. Reading ( r-eeii\efs 'erid-cther
skills material). .. . ..

4. Other language arts, .

. Science ,

. Math

. Music

5
6
7. Art
8
9

. Physica.l Activities ‘

10. Other (Specify')

it

C. Activities observed tha.t involved 5 or. more children, and 1a.sted at
least five minutes (Check)

1. Flanning 10, Art

" Mﬁsic

2. Discﬁs‘sie‘rim |

IF}

. ‘Langusge Development  ___12. Storytelling .

. Demonstration by enild __13. Teacher resding aloud
. Physical 'educa.ti'oni PR 11;";"' .'Ebcperimentation |

. 'P‘lg.y - . -15; v:Recrea.tional rea.ding

51\ o

. Research “_f‘-‘ - L 17 "‘Other (Specify)




e e,

D. Grouping Patterns: Note e.pproximate proportion of total observation
time in which pupils learned :

1. As a total cle.ss group

2. In small groups -

; 3. As individuals’

4, In a combination of 2 and 3

5. Other (Specify)

E. Activities: Mark the following activities in order (1, 2, 3, b, etc.)
of time spent by adults in classroom, using l1 for greatest:

: . - . Student -
Teacher 1 Teacher 2 Para Teacher : ‘

x v 1. Teaching class

2. Teaching small groups

3, Teaching individuals

4. Discipline

‘ 5. Housekeeping .. -

U 6. Checking work

‘:i :I: L T s pe e e
! 7. .# Record keeping

...........................

8. Other (Specify)_.

.............




