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Clark College,

and which extended from July 1967 to July 1970 with a

total budget of $85,000, was to be basic institutional research that
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policies and curriculums to meet the changing conditions in the
nation as these affected the lives of Negro college graduates. This
project began at a time when these institutions, as with all
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surrounding

the colleges and to the Negro community in general. This

consortium gave to some faculty members the means to deal with these
demands in a rational and academic manner by doing research on the
problems and suggesting the direction of change. At least 14 of the
research projects conducted under the consertium were related to the
demands for change. [Due to the quality of the typescript, several
pages of this document will be only marginally legible when
reproduced. ] (Author/JM)
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A CONSORTIUM FOR RESEARCH DEVELOPMENT

Summag

Froject Number 7-D-O5L, A Consortium for Educational Resecarch
Compriscd of Seven Private Liberal Arts Colleges was funded and began
on July 10, 1967, under contract Number OEC-1-7-070054-4236. The
contract price was $50,000 for a period ending June 10, 1968. The
consortium included Figk University, Houston-Tillotson College,
LoMoyno College, 2llard University, Tougaloo College, Talladega
Collego and Clark College and the program was under the direction
of the Amistad Research Center located at Fisk Unive.sity. On tle
10th day of May 1968, the contract was extended to June 10, 1969
and the contract price was increased to $85,000. By supplemental
agroement, dated the 12th day of May, 1969, thec contract period was
extended to July 31, 1970, but the contract remained $85,000. The
title of the project was changed to A Consortium for Research Dovel-
opment, three of the participating institutions having beer dropped
from the consortium because of their failure to cooperate and to
honor their obligations.

The initial program was to be basic institutional research
that would hoelp the soven predominantly Negro colleges to make
changes in policics and curriculums to meet the changing conditions
in the nation as thesc affected the lives of Negro college graduates.
The program was to be implemented through a staff member of the
Amistad Rescarch Center serving as principal investigator with a
rescarch diroctor located at cach of the ssven institutions who
would head a faculty research committee. Coordination of the pro-
gram was to be accomplished through periodic conferences including
the project dircctor (director of the Amistad Research Centor), the
principal investigator, and the local directors. Although this
program had been discussed and formulated in a sorices of meetings
betweun ropresentatives of the soven institutions, prior to the sub-
mission of the proposal and the signing of the contract, it soon
bacame evident that only four of the ingtitutions -- Fisk, LeMoyne,
Talladoga and Tougaloo -- were making even a pretense of following
through on the commitments. But even among these four schools there
appeared complications which made full coopsration impossible,
First, there was institutional rivalry and o roluctance to exchange
information that might invite comparison of the institutions.
Sccond, tho facultles of the schools were composed of a high propor-
tion of young beginning teachers who had heavy teaching loads and
consequently could not devote much time to rescearch. Third, large
and rapid faculty turnovers lessened the continuity and understanding
of the program from year to yea.. Fourth, the original principal
investigator, who had largely conceived and planned the program,
was dismissed from the staff of the Amistad Research Center (for
reasons having no relation to the CORD program) three months
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1led to a meeting, in July 1966, of reprcsentatives from the social

after the project began and his successor, who had attended the
Research Training Institute at Monmouth, Oregon, and came highly
recommended, never secmed to grasp the nature and purpose of the
project or his responsibilities. Consequently, he was dismissed in
April 1969, and the entire supervision and direction of the project
bacame thc responsibility of the director of the Amistad Research
Center. Fifth, a climate of opinion rapidly developed on the campuses
of the participating schools, as on other Negro college campuses,
which emphasizod immediate change rather than research. ' These factors,
led to a rcquest by the project director to the United States Office of
Education for a shift in the program's emphasis from institutional
rescarch to ihe préomotion -- through small or seed, grants -~ of
rescarch projects by individual faculty members or groups of faculty
and students. It was felt that while the administrations and faculties
as a wholc must make immediate decision to cope with escalating problems
tho CORD program could offer assistance and encouragement to those
intercsted in research and at the same time, perhaps, provide information
valuable in u¢ffecting some of the changes being demandcﬁ. Permission
for channeling the funds into the support of these indi idual research
projects was granted. Nineteen such projects were supported at Fisk,
LelMoyne, Talladega, and Tougaloo., Final reports have been. reccived on
seventeen of the projects. :

Background

During the last fiftcen years the private Negro colleges have

entered a new era in Amcrican education that results from the eivil i
rights rcvolution and the movement for self-identity among young i
Nngroes. What is to be the role of these colleges in the decades
ahead? Should they endeavor to become institutions serving fully
integrated student bodies and offering the best in liberal education
or should they continue as predominantly Negro institutions’endeavor-
ing to meet the particular needs of a disadvantaged minority? Either
role demands sclf-cvaluation and changes in policies and curriculums
on the part of the colleges. Furthermorc, those responsible for :
offecting changes must have an understanding of the conflicts and ;
difficulties, as well as the advantages, that are concomitants of i
institutional changes., i

The challenges facing the Noegro colleges had prompted the
Ameri can Missionary Association of the United Church of Christ and
the presidents of its six related colleges and universities to begin
discussions, in 1963, directed toward the establishment of a center to
promote inter-institutional research and cooperation., This planning

science facultics of the six A.M,A. institutions for the purpose of
exploring areas in which inter-institutional rescarch might be produc-
tively developed. Then, on September 1, 1966, the A.M.A. established

at Figk University the Amistad Research Center. The Center was to

conduct a number of programs, but a primary purpose was to promote
coopcrative rescarch and other coordinated efforts among Dillard
Univorsiiy (Now Orleans, louisiana), Fisk University (Nashville, Tenneasee)
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Houston-Tillotson College (Austin, Texas), LeMoyne College (Memphis,
Tennessec), Talladega College (Talladega, Alabama), and Tougaloo
College (Tougaloo, Mississippi). A second meeting of the members

of the social science facultics of the A.M.A, schools, and also a
representative from Clark College in Atlanta, was held at the Amistad
Research Center on Dccember 2, The initiative for Clark's parti-
cipation was taken by the college's president. This was welcomed.
Having an institution not related to the A.M.A. participate in the
program would obviously have significant rescarch value and at the
same time increasc the validity of tre findings for general
application. ‘ -

At that December 2 meeting, it was agreed that the seven
institutions would form a resecarch consortium under the direction of
the Amistad Research Center and that the first project to be under-
taken by the consortium should be designed to assist the participating
schools in making the changes demanded by the civil rights revolution
and recent developments in education. The various studies
that had been made of the Negro college and the probable effectiveness
of those studies in-producing change werc discussed and analyzed.

- It was noted that the studies fell into two general classifications:
(1) broad or general studies made by persons not involved in Negro
education, and (2) defensive and subjective expositions by
administrators or faculty membei's of Negro colleges. The latter, it
was felt, tended to defend the status quo rather than provide the
impetus for change..ind the gencral studies were considered as not
applicable to the peculiar conditions of the several institutions.
It was felt that they had a particularly Ffundamental weakness in
that they had not taken into consideration the influence of history
and tradition in shaping institutional policy. 1In short, the
conference agreed that there had not yet developed among administrators
and faculty members a climate of opihion or the administrative
machinery conducive to change. :

Since that conference, less than four years ago, dramatic and
sometimes drastic changes have occurred on the campuses of the
seven schools originally included in the consortium. But generally,
these changes have occurred as responses to explosive situnations
rather than coming about as the result of research and evaluation of
the academic merits of the changiss. Most of the ressarch projects
undertaken as a part of this corsortium have reflected what has
been happening on the campuses and have in some cases represented
desperate efforts on the part of a few faculty members to bring
rescarch data to bear in meeting problems and curriculum changes.
But these few have had little cffect on general policies.

Methods

Research projects were funded on the basis of a written proposal,
approved by the institution's president or development officer, with
a pledge by the institution of a matching grant. (See Appendix I).
The proposal was reviewed by tho project director and principal
investigator. If tho proposed project was approved for support,
an initial payment of eighty percent of the grant was made.
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The remaining twenty percent was paid after the receipt of a final
written rcport on the research and finding and validated financial
report. (Sec Appendix II & III) -The amounts granted for research
projects from CORD funds ranged from $300 to $5000; two-thirds of
the grants were for $1200 or less and only one was for more than
$2000. The nature of the colleges participating in the consortium
determines that they attract faculties primarily interested in
teaching. Conscquently, seldom are the tcachers intorested in
pure research. All the projects developed out of concern by the
individual investigators for better scrving their students or for
making the colleges more relevant to the nceds of the communitics
from which the students came. While few of the projects and be
classified as pure or basic research, it is possible to divide the
studies into threc categories.

Findings and Analysis

I, RESEARCH PROJECTS
A, Projects of General Scopc

1. Non-Intellectual Factors in Freshman Achievement, by

S. O. Roberts and Carrell P. Horton, Department of Psychology,

Fisk University.

' Statomen* of Problem: "Test scores and grades often fail to

predict academic achievement of minority youth as well as thoy

do for majority youth."

Statement of Objectivess "The general significance of this
project is to seek non-intellectual factors that may improve

predicted academic performance. This study proposes to investi-

gate the relationship between selected non-intellectual factors
and the achicvement of freshman college students in a predomi-
nantly Negro American institution. This study will also serve
as a preliminary investigation to more extended research studies
in this area."

Results: The specific non-intellectual factors selccted were
(1) motivation for grades, (2) family social status, (3) inde-
pendence from family, (L) liberalism, and (5) social conscience.
The report concluded: "If only predictive equation is to be
used, it is doubtful that anything would be gained by using any
of thesc particular non-intellectual factors as supplementary
predictor variables to SAT-T Scores and HSCR. Thus not only
are these selected non-intellectual variables no substitute
for the belabored conventional predictor, but add little
substantial information for estimating college performance of
theso Negro American students. Finally, there are those who
would call into question the criterion, (FGPA) used in this
study, but until there is develdped a batter criterion,
performance on ability test and the high school record are the
best indicators of achievement at the college level," The
study is continuing.

Sec report: Part II, p, 18
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2. Detormination of a Basis for Research in Methods of Teaching
Principles of Music in a General Humanities Course, by
Vincent C. DeBaun, Division of Humanitics, Talladega College.

_Statement of Problem: "The weakest part of most programs in
Goenoral Humanities is that section given over to the teaching
of the principles of music. Other parts of the course -- gener-

ally literature, philosophy, and graphic art -- are relatively
easy because of the visual pertianence of the objects being
studied. That is: textbooks, slides, prints, and similar
materials arc before the eye and may be viewed and re-viewead,
not only in the classroom, but at the leisurs of the student.
Music, however, as one of the lively arts, is cphemoral; it is
heard and the sense impression then passes. Except for students
with advanced technical knowledge, the printed score is apt to
bo meaningless; nor can it be taught by an instructor who also
lacks the neoded advanced technical knowledge. There are addi-
tional problems in setting up facilities for students to study
music assigned, in that records (and often tapes) are expensive
and fragile, and hours in "listening rooms" are apt to be
restricted and/or inconvenient . "

Statement of Objectives: "The obgective of this pro;]ect will be
to seek out tho three or four basic methods of introducing the
principles of music to students who will (presumably) never
have more tiian an amateur interest. -These methods will be
organized in several parallel structures, with the idea of
determining similarities and differences, and deciding what
clements are appropriate to development in General Humanities
course, " . v

Rosults: The mvestioator studled five main pedagogical
approaches to the carly teaching of music: chronology, pop-
sontemporary, rhythm, melody, and sound. He concluded that the
last three could easily be adapted to a course in - the General
Humanities and plans to submit these to further ana1y31s in
courses in the next academic yoear.

See report: Part II, p. 5l -

3. Moasuremont in Psychology Course of - the Transfer of Training
- from Participation in Related Outside Activities to Classroom
Performance, by Claire K. x{orse, Department of Psychology.

Tougaloo College. -

Statement of Problem: "It is my belief that in American educa-
tion currently there is a failure to involve students in real
‘life situations .about which they .are. studying. What I am sug-
gesting is that course work needs to be geared more to the out-
side world than. it often is. ‘The notion is.that students will
N learn more, :see more .relevance in: material, and find greater
‘.._appllcation for it if thej are provided opportunities to move

10' S




out of the classroom and into the situation being discussed.

Tn this way they gain a certain kind of feedback not otherwise
availnhle concerning their growing competence to examine and

understand the subject under consideration: They also thereby
tend to find more motivation for lezarning about these things.

This is not so far-fetched in toerms of an analysis of the set-
ting which would provide maximum transfer of training, however,
it is often stoutly rcsisted by cducation. It thercfore seems
prudent to utilizec every opportunity to get additional inform-
ation which might be important or interesting in this rogard."

Statement of Objectives: "The objectives are numerous: to see
whether student involvement increases when an opportunity of
outside experionce is offered, to see whether the students
fecl that they learn more, and to sec if theyv do. Also, the
project will provide first hand experience in working with men-
tal patients which should have long term effects in increasing
an understanding of mental illness among the participants in
general on campus. This kind of objective scems of more impor-
tance when one considers this country's great need for psychol-
ogists, particularly community oriented psychologists and

Black psychologists."

Results: In this case the students definitely felt that the
outside involvement increased understanding and they thaey
learned more as a result, and the data seem to substantiate
their beliefs.

Sce report: Part II, p. 58

Exploring the Relationship of College Life to Real life as a
whole, by Edward F. Ouellette, Social Science Division,
LeMoyna College.,

Comment : Although this project developed from the desparate
concern of one instructor to study 2 serious problem on American
campuses, the project was a disappointment. It was more of an
intuitive look at the problem than it was a-scientific
investigation. Efforts by the director to get Mr. Ouellette
to follow through with some.scientific investigation were
never successful, ‘However, it should be reported that the
administration and faculty at. LeMoyne College considered the
project very valuable in that it resulted in the institution
beginning a realistic self-appraisal of its purposes and pro-
grams, a project which is continuing,

See report: Part II, p. 60

A Comparative Study of the Learning Outcomes of the PSNS (Phy-
sical .Science for Non-Scicntists) Course Developed by the

PSHS ‘Study Group with the Learning Outcomes in a Traditional
Physical Science Survey Course, by Charles W. Fhillips,
Natural Scicence Division, LeMoyne College.

11




Statement of Problem: "The problem is to develop or select a
physical science course that is suitable for non-science majors
that have a very weak background in the. natural sciences."

Comment: Under this project the PSNS course was to be followed
by one section (24 students) while the traditional
coursc was to be used for the remainder of the non-science

- majors taking the physical science course (approximately 50

students). Pre- and post-tests were to be utilized to measure
changes or achievements in the following arcas: (1) attitudes
toward science, (2) recall and comprehension of factual inform-
ation, (3) the ability to make practical application of scien-
tific principles, and (L) critical thinking. At this time

Mr. Phillips has not evaluated the data collected or submitted
a final report.

B. Projects Related to Black Studies

1.

A Descriptive Study of Methods and Materials for the Integra-

tion of Negro History into American History Courses, by
Clifton H. Johnson, Juliet Paynter, Jolm Paynter and Olive Taylor,
Amistad Research Contor,

Description of Study: This study included observation and
revicw of all accessible literature and audic-visual materials
dealing with Negro history and the teaching of that subject,

and evaluation of methods used by forty high school teachars
enrolled in an NDEA Institute in Negro history at Fisk Univer-
sity in teaching laboratory classes to Upward Bound students,
also enrolled in an institute at Fisk. A concrete result of
this study was the production of a guide by the Amistad Research
Center, apart from the CORD program, which has been sent out on
requests from over six hundred high school and college teachars,

Sec guide: Part II, p. 64

Black Studies: A Conceptional Analysis, by Basil Matheuws,
Department of Soc1ology, Talladega College.

Statement of- Problom. " o necessity of a conceptual analysis
is imposed by the genera. confusion even among blacks as to
vhat black studies is all about. Also, because of the anti-
social indifference among most whites as to what black studies
might be about. Most of all, the analysis of the constitutive
concepts of any science or would be science is an epistemologi-
cal impasrative."

Statement of Objectives: "The purpose of this study is to
analyze the concept of Black Studies in America. That is:.

1. To set forth the connotation of the term Black Studies
That is, to make explicit the thought components or
idea contoent of the term,

12




3.

2. To set out the denotation of the term Black Studies.
That is, to identify (a) the human groups and the
human environments to which black studies relate and
(b) the specific fields of human expericnce {in thought,
feeling, action) which constitute the target areas of
black studies.

3. To probe into the aims and goals of black studies
logically contained in the concept and into aims and
goals ascribed to black studies proposals."

- Results: This study is continuing under a grant from the

Social Rcsearch Council.
Sce report: Part II, p. 1L2

A Comparison of the Specch of Southern Negroes and Southern
Whites and Its Application to the Methods of Teaching Inglish

n a Negro College, by Juanita Williamson, Department of English,
LaMoyne College.

Statement of Problem: "In recent years there has been generated
a great deal of interest in the spoech of Negroes. Much has been
writtan which has as its central idea that Negrocs speak a dia-
lect that is separate and distinct from the speech of other
Americans and, therefore, Negro students should be taught
English as if it were for them a second language. The suggestion
has been made that in their early years in school they should
read from books that are written in the special black dialect.

If this position is a true one, then our methods of teaching
English in schools such as ours should be changed and our teach-
ing methods to prospectlve teachers must likewise undergo change."

Statement of Objectives ¢ M"To ascertain whether there 1s a
significant difference between the speech of Southern Whites and
Southern Negroes."

" Results: This study is continuing. The tentative conclusion is

"What most persons who write about Negro speech are describing
is Southern specch, primarily the less educated variety. But
some of the featurcs which thaey treat are found in educated
Southern speech -- in fact, in educated speech everywhere. In
view of this there seems to be no reason to do other than what
has always been done -- to help students gain an adequate
control of their native language on both an informal and formal
level. "

See report: Part II, p. 157
Increasing the Effoctiveness of the Black Economic Course

through Student Involvement in Research in the Black Community,
by Robert C. Vowels, Department of Economics, Talladega College.
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Comment: After following through on the research outlinod in
his proposal, Mr. Vowels resigned from Talladega without submit-
ting a final roport.

d. Institutional Stud'ies, Including Studies of the Community and

10

Relevance of Curriculum.

1. Dovelopment of Student Research in the Preparation of an Econo-

mic Profile of the Black Community Surrounding Tougaloo College,

by Lawrence Morse and Students, Department of Economics,
Tougaloo College. :

Statement of Problem: "The basic problem is one of essentially
a complete lack of knowledge of the cconomic charactoristics of
the Black Community immediately surrounding Tougaloo Collega.
We know people are poor, but we do not know the incidence or
caugsc of poverty, We do not have complete knowledge of who the
Black merchants are. We know very little about the buying

 habits of membors of the Black communitv. And we have no systom-

‘atlc documentation of the economic discrimination experienced
by individuals and establishments in the Black .community, The
research to be started is seen as on going research which each
year would try to answer one question conecerning the economic
characteristics of the Black community, each time building on
carlior findings,"

Statement of Objectives: "The objectives of the research to be
conducted by the Senior Honors Seminar arg twofold.. The first
is the gathering of economic datc on the Black community. This
information would be cumulative and would allow cach succeeding
seminar to engage in increasingly mcaningful and productive
research and analysis. The second objective, and in fact the
primary one motivating the formation of the seminar, is the

development of students'! facility with bagic research techniques,

i.e., data collection and data analysis. .We believe that the
seminar will be a significant educational experience for the
students and will contribute to their preparation for graduate
study. "

-Results: "The combining of classroom learning with field work
in economics can be successful. However, the conditions for
syccess are difficult to realize. Our experience. suggests
that only the aggressive student will benefit from. such
oxperiencae. . Second, that the actual field work he betomes
involved in must strike a delicate balance between being two
structured (leaving him no room for initiative or involvement)

and being too unstructured (leaving him not knowing where to start)."

‘See report: Part II, p. 159
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‘Statement of Objéctives: "To obtain information about the needs

Talladega College: A History of Purposciul Change and Its
Impact, by Margaret Montgomery, Department of History,
Talladega College.. (This study is continuing and will be
published as a book. )

Sece report: Part II, p.161 -

An Exploratory Study of Applications to LeMoyne College
Comploted by Students who Failed to Reglster, by Martelle
Trigg, Department of Sociology, LeMoyne College.

Statement of Problem: "Concern has been expressed by individ-
uals in the academic world about students who apply to a college,
complete their applications, yet fail to enroll at the stated
time. Numerous reasons have been gliven to axplain this state

of affairs and suggestions made as to possible reasons for the
students!' failure to follow through."

Statement of Objectives: '"Such a study at LeMoyne will serve
not .only to evaluate procedures but also to indicate the
strengths and weaknesses of the admission policy."

Result: "Characteristics of the prospective student who applied
and failed to enter school showed little difference from the
presently enrolled student body. However, at least one fourth
of the applicants had vocational aspirations which could not be
fulfilled at a liberal arts college. This would seem to
indicate that LeMoyne was not a good choice for them nor a
first choice."

B TR Y

l
Sec report: Part II, p. 163 i
!

The Needs of County and City School Administrators and Teachers
in the Use of Computer Facilities and Implications for Talla-
dega Collecge, by Oscar Cadet, Department of Mathematics, Talla-
dega College.

Statement of Problem: "Talladega College is the only four year
college in Talladega County, Alabama. It is the only educational ;
institution in this county that has and utilizes a computer. 4
Considering the fact that computers and computer programming ]
are playing an increasingly beneficial rolzs in the cvery day
operation of business, both public and private, we would like to
conduct a survey to determine whether the Computer Facilities at
Talladega would benefit the County and City School Systems, the
Administration and the Teaching Personnel."

of County and City School Administrators and Teachers in the use
of computer facilities with a view to the following:

1, Finding specific ways that Talladega could meet their
necds.

-
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. program at LeMoyne College.

2. Preparing a proposal to submit to the For Foundation,
the Natural Science Foundation or others who would be
interested in financing a program for County and Tity
School Administrators and Teachers.

3. Obtaining information about the specific neecs for such
training of Administrators and Teaching Personnel and
their interest in a computer training program in

- relation to computer facilities af Talladega College,
in order to determine the scope of the program and to
develop proper scheduling of a program."

Results: The survey indicated .the nced for institating for the
city and county 'school personnel an in-service program of
computer technology ‘at Talladega College.

See report: Part II, p. 172

Relevancy of Historical Development to Present-Day Curriculum
Needs in a Negro College, by Harold A, Franklin and Students,
Department of History, Talladega College.

The primary purposes of this project were (1) to teach students
research methods, and (2) to help the students acquire a better
understanding of the problems of developing curricalum,

See report: Part II, p. 175

Determination of latest Techniques in Science-Mathematics to
Effectively Inaugurate an Undergraduate Research Program at
LeMoyne College, by Walter W. Gibson, Natural Science Division R
LeiMoyne Collego.

Statemaent of Problems and Objectives: "The project entails a ’
study of Science-Mathematics undergraduate research programs -'
in a’few carefully selected Colleges whose reputations for
excellence is well established. It will also include a period
of study at Oak Ridge in devices and techniques applicable to
the establishment of such a program," , -
Results: The programs .evaluated during the study are being
evaluated for the implementaticn of a new Science-Mathematics

See report: Part II, p, 176
Activist Social Resecarch oy Undergraduates in Mi.ssiséippi, by

James W. Loewen, David Barnum, Myrtle Glascoe and Students s
Tougaloo College. . . .

The primary purpose of this project was to train étudents in

16




rescarch methods and at the same time increase knowledge of
the community, its needs and how the College could serve the
nceds.

Sce report: Part II, p. 181
8. Descriptive Study of General Humanities Programs in Predomi-

nantly Negro Colleges, by Vincent C, DeBaum, Humanities
Division, Talladega Collcgec.

The primary purposc of this study was to gain information
helpful in making curriculum changes.

See report: Part II, p. 183

9. Survey of Educational Needs of Talladega Community Adults, by

v

R. B. Leach, Department of Philosophy, Talladega College. ?

Statement of Problem: Talladega College is primarily a black
liberal arts collepe in Talladega, Alabama, a town of 18,000,
approximately LO% nlack. The college docs not at the present
time offer part-time or evening cducational opportunities to
the black adults of Talladega, although there are facilities on
the campus that could be used for this purposc."

S EPNTRP PN

Statement of Objectives: "To obtain information about the I
1 possible needs of the black adult comnunity which surrounds
Talladega College with the end in view of:

1. Finding specific ways that Talladega College could i
_meet these needs.

2. Preparing a proposal to submit to Fund Sources inter- ;
ested in adult education, so that Talladega College :
could in the near future offer wanted educational
npportunitics to adult blacks in the surrounding communi-~

" ty.(Within limits of its ability to serve, any course
offered would be open to whites in the community
. also, in linc with established non-discrimination
policies of Talladega College.)

3. Obtaining general information about the views and
attitudes of blacks in the surrounding communities
concerning Talladega College, so that the college may
better serve and cooperate with the communities in
cducational and civic endeavors. ’

Results: & real interest in adult education was found in the
comnunity, the arcas of interest were identified; and plans
made for finding the means to meet the needs.

See report: Part II, p. 195
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10. Evaluation of CDGM Hcadstart Program, by Claire K. Morse,
Department of Psychology, Tougaloo College.

Statement of Problem: Although the CDGM (Child Development
Group of Mississippi) Headstart program has been operating for
approximately 3% years, no evaluative follow-up has been attempted.
Such an evaluation could provide information useful to the CDGM
program, and to several others of a similar nature. It is
agserted that graduates of the program are botter motivated ’
better adjusted and academically prepared and should therefore
achieve moro success in school. This claim requires direct
oxamination. The results of such a study could be used to
provide the basis for improvement of the program tc remedy

any deficiences discoverad.

Statement of Objectives. "The objectives of such a project
include both development of an evaluative report on the effect
of Headstart experience on a pre-school child, and expericnce
in data collection and analysis for the Tougaloo students
involved. '

Results: The results of analysis of the data available suggest
that teachers and principals may well be correct. In two of the
three counties for which sufficient data were available to analyze,
the number of failures in the county for the first grade
decrcased in the years after Headstart graduates began attending
schools. In the third county, the number of failures increased
very slightly. In all three counties, and in all schools
oxamined individually, the number of failures in the second
grade decreased greatly when Headstart graduates were enrolled,
In the one county for which third grade data were available, the
number of third grade failures likewise decreased. The same
pattern appeared when individual schools were examined; first
grade results were most mixed, second and third grade results
all showed a decrease in failures."

' See report: Part II, p.202 .
II. SEMINARS AND WORKSHOPS

A, A Faculty Seminar on Resecarch Development was held at LeMoyne
College on January 13, 1969. Twerty-one faculty members, representing
the range of academic disciplines in the Collega's curriculum, regis-
tered and attended. Speakers and consultants included Dr. William N.
Jackson, Proffessor of Science Education, Tennessee State University;
Dr. Juanita Williamson, Professor of English, LeMoyne College;

Dr. Iyle Shannon, Professor of Sociology, University of Towa;

Dr. Jack E. Reese, Assistant Dean of. the Graduate School, University
of Tennessce; and Mr. Theodore Abell of the Atlanta Regional Office of
United States Office of Education.. : .
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B. /. Vorkshop on Research lMethods was held at Lelloyne College on
January 29-31, 1970. Tighteen faculty members from Leiloyne, Iisk,
Talladega, and Tougaloo registered and attended all sessions. Twelve
others from Lelloyme and Tougaloo, attended some sessions. The workshop
vas basically self-instructional, using the Red Train materials developed
by Teaching Research at Monmouth, Oregon. There were also lectures

on research methods by Dr. Basil Ilatthevws, Professor of Sociology,
Talladega College; Dr. S. O. Roberts, Professor of Psychology, Tisk
University; and Dr, Juanita Williamson, Professor of Inglish, LclMoyne
College. llembers of the Vest Tennessee Research Development Consortia
(Memphis State University, Freed-Hardeman College and Lane College)
gserved as consultants.

III OTHER ACTIVITILS

. Two summaries of federal laws particularly appropriate to educa-

tional institutional development were prepared and sent to members of
the consortium.

B. Two faculty members of the consortium attended each of the Ifational
Research Training Institutes held at Monmouth, Oregon in 1967 and 1969
and at Traverse City, Michigan in 1968.

Conclusions

I. ACCOMPLISHMETDS

This project began at a time when the institutions in the con~-
sortium, as with all predominantly legro colleges, vwere being pushed
into a state of change by demands from students, some faculty members
and some leaders outside the institutions. The two major demands were
glg the introduction of new. and extensive black studies programs and

2) the development of curriculums more relevant to the commnities
surrounding the colleges and to the Negro community in general. This
consortium gave to some faculty members the means to deal with these
demands in a rationsl and academic manner by attempting to throw the
light of research on the problems and suggest the direction of change.
At least fourteen of the research projects conducted under the con-
sortium vere directly or indirectly related to the demands for change.,

4 second accomp.ishment was that the consortium allowed faculty
members, who had neither the time nor the access to funds to undertake
major research projects, to engage in small manageable research pro=-
jects. If this gave these persons some feeling of accomplishment and
helped them to become better teachers the consortium was a success.
Unfortunately, we vere not prepared to liave an inter-institutional
workshop such as that conducted at LeMoyne on January 29-31 in the
first months of the consortium. This workshop stimulated tremendous
interest in research and had it been earlier it might have changed the

whole history of the consortium.

. .. third accomplishment was the involvement of students in several
of the research projects. This was particularly signifioant in helping
some to acquire a better understanding of the meaning of a "relevant

curriculum,"
19
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Fourth, several of the projects were directed at, and have resulted
in, curriculum revisions.

Fifth, the program stimulated interest and participation in
educational research from faculty members in the humanities, social
sciences and natural sciences.

Sixth, at least five of the studies are contimuing and three of
thuae will almost certainly be published in book form.

Seventh, the research vhich made it possible for the /mistad

Research Center to prepare the guide for teaching Negro history has :
provided useful material for many teachers across the nation. |

IT PROBLIIMS

The major objective of the consortium was not accomplished, i.e., :
the inawguration of a program of cooperative educational and :
ingtitutional research that would provide significant data for change
and lead to .cooperation by the participating institutions in other
areas. The major reasons for this have been outlined in the Bummaxy
at the beginning of this report.

o e hray merea e e

The fact that the faculties of the schools in the consortium
have little interest in pure research made it difficult to get valid
proposals from them. The director of the project, after the first
year, informed the Office of Education that therearter funds would
only be paid over to individuals or institutions on contract and
some evidence of work being actually performed. This resulted from
the fact that during the first year the local directors had received
reimbursement for released time that was to be devoted to the consor-
tium, but they produced very little. The low interest in research,
plus the other problems outlined in the summary, and the efforts to
keep a tight rein on the funds resulted in more then §$15,000 of the
funds appropriated by the Office of LEducation under the contract for ?
the consortium being unexpended at the conclusion of the contract ;
period. Iiven so, some projects were supported which cannot be
classified as educational research in a strict sense.
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PART II

(Research Pro.']ectﬁ.) :
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Fisk University
Department of Psychology

Consortium Px'o,)'ectl

The Relationship of Selected Non-Intellectual Factors to
Freshman Academic Achievement

S. 0. Roberts and farrcll P. Hortond

I. PROBLEM

The importance of factors relating to academic achievement has

long been recognized; thus, the relationship of intelligence and achieve-

ment has been well documented (Harris, 19LO; and Darley, 1962). In
recent years, however, increasing attention has been focused on the
importance of non-intellectual factors since individual case histories
clearly demonstrate that intelligence alone is not always sufficient
to "explain" or to "predict" achievement. The isolation and identifi-
cation of such factors would seem to be of particular importance to
ethnic minorities such as Negro Americans, who do not usually perform
well on conventional measures of ability, but many of whom do go on

to achieve significantly. Many studies have centered on the "environ-
mental climate" as a factor in academic achlevement (see, for example
Pace, 1960; Davis, 1963; and Lunsford, 1963), Studies such as those
of Wilkinson and Weltz (1957), Brown (1960), Davis (1965), and
Nichols (1965) have stressed non-intellectual factors in college
performance,

Higher education 1s subjected today to a constant barrage of
criticism from laymen, students, faculty, and administration alike;
however, and despite all of that, it is expected to produce the
leaders of tomorrow, Insight into the ways in which thls can be and is
accomplished can only be gained through scientific study of why
college students achieve, on the assumption that achievement 1in college
1s a necessary condition for positive contributions to the larger
society, Thls study proposes to investigate the relationship between
selected non-intellectual factors and the achievement of freshman
college students in a predominantly Negro American institutlion as one
aspect of the larger question. This study will also serve as a
preliminary investigation to more extended research studies in this
arca,

Many instruments are avallable to measure the attitudes of
college students, but one of the most recent is the College Student
Questionnaire (CSQ), copyrighted in 1965 by FEducational Testing
Service, This instrument provides for the gathering of a diverse
tody of blographical and attitudinal information about college students
at two points during the college career: CSQ - 1 is applicable to
entering college freshmen, and CSQ - 2 to students at close of any
academic year of hls college career. Both parts provide a number of
attitude scales, This study proposes to use selected data from the
administration of CSQ - 1 to entering freshmen in the fall of 1967,
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While the authors of this instrument maintain that it provides only

a composite picturc of the students in a college, the present investi-
gation assumes that the results from such an inventory should also be

useful for making group prediction for the students who are surveyed.

The general hypothesis of the study ig as follows:
The prediction of the academic achievement of the college freghmen is
improved when selected non-intellectual factors, as measured by their
expressed attitudes are added to the conventional predictor variables
of scholastic aptitude and high school academic record.

The specific facters with which the study was concerned are those
gcales dorived from the CSQ as follows:

1. '"Motivation for Grades" (MG) ,. "Liberalism" (L)
2, "Family Social Status" (FS) 5. M"Social Conscience" (SC)
3. "Independence from Family" (FI)

© Selection of the specific factors for study was based in part on
theoretical and empirical knowledge in gencral, and in part on a study
of upperclassmen at this institution (Calvert, 1968) which has provided
some information based on CSQ - 2.

II. METHODS AND PROCEDURES

The subjecﬁs and the procedures used in conducting this study
arae described below. ' '

Subjects

Subjects for this study were 219 students who entered a southern
liberal arts institution, attended predominantly by Negro American youth
for the first time in the fall of 1967. They were divided according to
sex and regional background (home town) as follows:

N

Male South N

Male Other 32

Female South 80
Female Other 63

Total 219

nSouth" is composed of the Southeast and South Central regions, including
Florida, Georgia, Maryland, North .Carolina, .South Carolina, Virginia,
West Virginia, District of Columbia, Alabama, Arkansas, Kentucky,
Louisiana, Mississippi, Oaklahoma, Tennessee, and Texas. "Other" is
composed of students from gstates in the Northeast, North Central, and
Pacific and Mountain regions.

Data

Several kinds of data were cmployed in the study. First, there
were the results derived from the College Student Questionnaire - Part I,
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an instrument developed by Educational Testing Service as a means for
gathering informatioh about college student bodies. From the total
questionnaire, -several individual items were selected for the purposes
of comparing the sample of students with the CSQ normative population.
In addition, the following scale scores were used for assessing the
importance of the chosea non-intellective factors in predicting
achicvement in college. ’

1. Family Social Status: a measure of the socioeconomic status
of the student's parental family, comprised of 5 items. with
a score range of 7-63. High scores indicate high status.3

2. Family Indecpondence - an index of generalized autonomy in
relation to parents and parental family, comprised of 10 items,
with a total score range of 10-L4O. High scores indicate :
greater independence. :

3. Liberalism - defined as a "political-economic-social value
dimension, the nucleus of which is sympathy either for an
ideology of change or for an ideology of preservation,"
comprised of 10 items, with a total score range of 10-40.
High scores identify liberals.

k. Social Conscience - measure of "moral concern about perceived
social injustice and what might be called 'institutional wrong
doing'", comprised of 10 items, with a total score range of
10-40. High scores are indicative of concern.

5. Motivation for Grades - an index of the desire, as reported, to
obtain good grades in secondary school, comprised of 10 items,
with a total score range of 10-40. High scores indicate strong
motivation, - ’

Three other types of data were also included in the study.

Other data included

1. %‘he student's CEEB's Scholastic Aptitude Test - Total Score
SAT-T).

2. The High School Converted Rank (HSCR) of each student (on a
scale from 20-80, with high scores indicative of high rank).

3. Each student's Freshman Grade Point Average (FGPA) for the
1967-68 ‘academic year, with a range of from O (E) to 4.00 (A). :

High School Converted Ranks were unavailable for 25 Ss, and two-
semester grade-point averages were uhavailable for 8 Ss. These
missing values were predicted from known'values on other variables
using the best estimate from multiple regression data available for
the college in the study.
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Procedurc

Therce were 308 entering students who took the CSQ in the Fall of
1967, Eighty-nine (89) of these were eliminated for the following rcasons:

CSQ data incomplete 67
Advanced college status 12
Course load too small 3
Did not remain at Fisk 6
Home outside U. S. A, 1

B89

Comparison of the data for the subjects of this study (219) and the
total of 308 on the CSQ items being used indicated no difference 1in

the two groups so that the study population is assumed to be represent-
ative of the total group of 308.

Data for the subjects of this study were compared with data for the
normmative population of the CSQ for the 5 scale scores used and for the
following background characteristics: overall high school average,
father's occupation, mother's occupation, home town, and sex.

Multiple regression analyses were performed for each of the L
study sub-groups, all males, all females, and for the total group,
using FGPA as the criterion variable (indicative of college achicvement),
and 7 possible predictor variables. High school converted rank and
SAT-T score represent the two conventional variables used in predicting
college achicevement; while the 5 0SQ scale scores represent selected
non-intellactual factors hypothesized to improve the same prediction.
Step-wisc regression analyses were made, yielding a multiple R for each
combination of predictors. The regression analyses for each sub-group
were directly comparable for the various groups. The order in which
variables were inserted was as follows:

et e S i bt i L Ama s et b

. SAT-T )

1 )
2, HSCR {
3. Motivation for Grades '
L, Family Social Status

5, Social Conscience

6. Liberalism

7. Family Independence

This order was decided upon after preliminary analysis of the inter-

correlations of the seven predictor variables and the criterion,
III, RESULTS

Comparison of CSQ Normative Population and Current Study Sample

Homo toun of the study group by sex, and of the total normative
‘population, is shouwn in Table 1. It can be seen that there are some
differences in the two groups. Considerably morc of the study group




was drawn from the South, and fewer from the State in which the college
is located. The study sample is also composed of proportionately more
females (65.3%) than is the normative group (45).

Differences also exist between the two groups in terms of occu-

pation of the father and occupation of the mother. (See Tables 2 and 3).

For both parents, it appears that proportionately fewer are employed
(as indicated in the "No Response™ category) in ths normative group;
the difference is particularly great with regard to the employment of
mothers. The parents of the study group also appear to be over-
represented at the lower occupational levels, while study mothers are
also over-represented at tho upper end (this discrepancy is most

likely due to the lesser frequency of employment of the professionally
qualified mothers in the nomative group).

Table Iy indicates that there were only slight differences in the
overall high school averages of the two groups, the most notable
diffaerence occurring at the A- or above level, with 16% of the normative
group and 11.4% of the study group in this category. . The median
category for high school average was "B" for both groups. Howcver,
there werc marked differences within the study group in terms of both
sex and regional background. Females and Southerners appeared to have

the better averages, with the regional factor seemingly more important
than gex.

There were only very slight differences in the two groups with
regard to the 5 CSQ scale scores (See Tables 5-9), which suggests that
the differences in background did not appreciably affect the scale

scores. Within the study group; howcver, some differences did occur
such as those which follow: .

1. Southern students had a lower average index of Family Social
Status, and males had a lower index than females.

2. Females had slightly better Social Conscience scores than did
males.

3. Southern females were notably different from the other three
study sub-groups, in tems of a higher Motivation for Grades.

Male southerners were also higher than the "Other". sub-zroups,
but not as markedly.

Other Characteristics of Study Population

The distribution of "the study population in terms of high school
rank, SAT-T score, and freshman. grade-point average is shown in Tables
10-12., Southorn students had a higher average HSCR than did students
from other regions, but females were higher than males from the same
areas in both instances. SAT-T scoréd did not follow this pattern -
here the higher averages wore found among students from outside the
South, with male southerners being at least one-half standard deviation
balow the respective averages of the other sub-groups. The suggested
poorer aptitude of male southerners appears confirmed when FGPA's are
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examined (See Table 12). Male southerners had, on the average, only
s1ightly better than a C- average (1.68) while each of the other sub-
groups had an average between C and C+, Female southerners, who ranked
third according to average SAT-T score, had the highest FGPA (2.31).

Correlations of Predictor Varizbles with Criterion

Intercorrelation Coefficients

Correlation matrices for the sub-groups and the total group are
shown in Tables 13-19. The majority of the intercorrelations were in
the low positive or ncegative range. SAT-T score had the highest correla:
tion with FGPA for all sub-groups except female southerners, ranging
from .600 for male southerners to .437 for all females. For girls from
the South, the highest correlation with FGPA was that of Motivation for
Grades, .528. Considerable differences in the pattern of the inter-
correlation coefficients were apparent for the various sub-groups.

For example, Liberalism and Social Conscience scores, which might
logically be expected to show a moderate correlation, had an R of .L11
among male southerners and one of .013 among males from other regions.

Prediction of Criterion ;

Multiple R's and standard errors of estimate are shown in Table 20.
It can be seen that the correlation of predictor variables with
criterion increases, among all groups, with the addition of each
predictor variable into the equation. For the total group, the
correlation increased from .5099 when only SAT-T was used, to .35733
when all 7 predictor variables were used. Further examination revealed,
however, that the increase in R was not accompanied by as marked a
decrease in the standard error of estimate, and that both sex and
regional factors appeared:to-affect the results.

Among males, the use of SAT-T alone appearcd to give almost as
good an estimate ( est = .5270) as did the use of 7 variables !
t(J est = .5066). The addition of Family Social Status as a predictor
(and possibly Family Independence) seemed to make the largest
contribution. The effect of the other variables was negligible. This
pattern was not consistent for males from both regional groups. For !
male southerners, each of the 7 variables appeared to contribute to the
reduction of the standard error of estimate from .5208 using 1 predictor
variable to .4972 using 7 predictor variables. The largest reduction
occurred with the addition of Family Social Status. Among males from
outside the South, both Family Social Status and Family Independence
appeared to contribute to the accuracy of the prediction., For this
latter group the non-intellective factors of Motivation for Grades,
Social Conscience and Liberalism did not seem to be of any value in
predicting academic achievement.

For all females, the addition of HSCR to the predictive equation
resulted in the greatest reduction of the standard error of estimate
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(from .5800 using SAT-T only, to .5L477 using SAT-T and HSCR).
Motivation for Grades and Family Status also contributed to a more
accurate prediction; while the effect of thoe other variables was
negligible, Only slight differences in this pattern showed up when
females were divided according to regional background. Females from
the South had a pattern almost exactly like that of all females,
while females from other arcas differed in that Motivation for Grades
did not contribute to the accuracy of the prediction, although the
other non-intellective factors did make some slight reductions in the
error of the estimate, . '

When the standard errors of estimate were corrected for size of
sample (See Table 21), the use of multiple predictors scemed even less
warranted. .Only for the total group, all males, females from the South,
and all femaloes did the use of all 7 predictors result in a smaller
standard error of estimate than did the use of one predictor. Considering
only the variables of this study, inserted into the equation in the
order previously indicated, the smallest error of estimate resulted from
the use of the following predictors:

Predictors

SAT-T ~ HSR MG  Fs sc L R

Male So.uth X

Male Other : X X X ¢

All Male X X X X

Female South X X X X X
Female Opher X X

All Female X X X X

Total X X

As to be expected, these results provided a somewhat different picture
from that based on the analysis of uncorrected standard errors of
estimate along. .
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IV, DISCUSSION

In tems of background characteristics, comparison of the study
group with the CSQ normative population revealed some differences and
some similarities. The groups were dissimilar with regard to the home
towns of students, sex distribution, and occupations of parents. These
differences were not unexpected in view- of the nature of college
involved as an institutien (private, Southern), and the ethnic group of
the majority of its students whose backgrounds reflect generally those
of the Negro American minority. Despite differences in background, the
study group was very similar to the normative sample in terms of over-
all high school average, and in tems of the S scale scoras taken from
the CSQ. This suggests that there may be some: factor which has not been
measured here which tends to unify collegiate populations so that they
share similar attitudes and outlooks despite different backgrounds.
These comparisons, however, relate only to the total .study group; within
the study group, considerable differences did occur, Both sex and
rogion appeared to be related to factors of performance and to attitudes,
Thus, although the total study group did not differ markedly from the
normative population in terms of average scale scores, they showed
marked differences from each other. Some of these Aintra-group
differences are reflected in FGPA, the criterion .of academic achievement,
It is interesting, for example, that southern females, who had the
highest average Motivation for Grades, also had the highest average
FGPA, though they have next to the lawest in SAT-T score.

It was immediately apparent, from examination of the multiple
R's, that the correlation of both intellectual and non-intellectual
factors with academic achievement was higher for males than for females,
resulting in larger errors of prediction for women. Reglonal factors
also entered here. However, in most ingtances, correlations were
higher for female southerners than for male southerners, while the
reverse was true for students from outside the South. The interaction
of the factors of sex and regional background was demonstrated through-
out this study, and strongly suggests that any studies of college
populations should take both of these factors into account.

The correlations of predictor variables with the criterioen,
ranging from .40 - .60+, are in line with correlations reported from
other validity studies, both at this institution and .elsewhere. The
standard errors of estimate are also compatible with what previous
studies have led investigators to expect, These standard errors,
unfortunately, are not as low as might be desired, particularly in
terms of aiding in admissions decisions. The hypothesis of this study,
which suggests that better decisions can be made if non-intellective
factors arc used as a part of the predictive equation, was generally
confirmed since in most instances some error reduction does result.
The practical question is, however, whether or not the reduction is
sufficiently great to warrant the extra time, errort and expense that
the measurement of thase additional predictors involves. The results
of this study suggest that the answer to this practical questlon may
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dcpend in part on the answer to another question: For whom is the
pradiction to be made? If it is for a male southerner, it 1is doubtful
that anything other than SAT-T is of much help. For female southerners,
on the other hand, three of the non-intellective factors, used with

the two conventional predictors, appear to contribute to a more accurate
estimate. Finally, if only one equation is to be used for all students,
the effect of non-intellective factors does not appear to increase the
accuracy of the estimate muci beyond that ontained by using SAT-T and
HSCR alonc. Considering only the sub-groups for which non-intellective
factors appeared to make a contribution to predictive accuracy, and
using corrected standard errors of estimate, the largest reduction in
error of estimate (above that obtained using SAT-T and HSCR) was .0103
points in the Female South group when Motivation for Grades, Family
Status and Social Conscience were also included as predictor variables.
Using uncorrected standard crrors of estimate, the reduction was
greater, equal to .0518 points amonyg females from the South when all

7 predictor variables were used. :

The results of this study are limited by the size of the sample,
which for some sub-groups appreciably affects the shrunken estimate of
the multiple R and the standard error of estimate. 3Jven for the total
group of 219, however, it cannot. be said conclusively that the inclusion
of non-intellective factors as predictor variables adds very much to the
accuracy of the estimate of academic achlevement. The study may also
be limited in terms of the choice of non-intellective factors. Although
these were chosen in terms of results of previous studies in the
literature, theoretical premises, and a recent study of seniors in the
college using CSQ data (See Calvert, 1968), it may be that there are
other factors which are more pertinent. -

It seems reasonable to suggest that non-intellective factors are

. more strongly related to academic achievement among(l) females from

tho South, and (2) males from outside the South. If only onc predictive
equation is to be used, it is doubtful that anything would be gained by
using any of these particular non-intellective factors as supplementary
pradictor variables to SAT-T scores and HSCR.

Thus, not only are these selected non-intcllectual variables no
substitute for the belabored conventional predictor, but add little
substantial information for estimating college performance of tiese
Negro American students, Finally, there are :those who would call
into question the criterion (FGPA) used in this study, but until
there is developed a better criterion, performance and -ability test
and the high school rocord are the best indicators of achicvement at the
college level. e a
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2.

3.

Te

SUMMARY

Data from 219 students entering college for the ﬁirst time were
used to ;

a) compare them with the ndrmatiyg population of the College
Student Questionnaire (CSQ), an instrument used to gain
information about college student bodies; and

'b) to assess the relationship of selected non-intellective factors

(as selected from the CSQ data) to the prediction of academic
achievement,

The study group was different from the normative group in terms of
regional origin, sex distribution, and parents' occupations,

Similarities between the study and normative group were great in
terms of overall high school average, and attitudes (as indicated

by means and standard deviations for the 5 scale scores corresponding
to the non-intellective factors used in this study).

Intra-group differences for the study group were marked for both
intellectual and non-intellectual factors when the group was divided
according to sex and regional background,

Superficial analysis of multiple correlations and standard errors

of estimate resulting from 7 different regression analyses suggested
that non-intellective factors did add to the accuracy of predicting
academic achievement. However, more refined analysis, with errors of
estimate corrected for sample size, suggested that while a reduction
in error of estimate did occur for some sub-groups, the reduction was
relatively small.

It appears that the factors of sex and regional background are
important in determining the conditions most important in predicting
academic achievement.

Finally, the non-intellectual variables which were used in this
study for this minority group add little to the prediction of

college achievement beyond that from knowledge of test scores and
high school record of these students.

31-
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FOOTNOTES

1T‘he investigzators wish to express their appreciation to the CORD Amistad
Research Consortium (based at Fisk Univers Ety) of seven southern liberal
arts ingtitutions (Clark, Dillard, LeMoyne, Fisk, Huston-Tillotson,
Talledega, and Tbugaloo) tthder a grant from the U S. 0ffice of
Edudation for the support of this undertaking,

2See Appendix for a list of the items fof each of the five selected
scales from the Q.

3This scale has since been amended to include only L items, with a
score range of 6 through 5.
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TABLE 1

Home Town

Male Male Female Female Comp,

Other South Other South Total Data
This City 273 21,2 13.2 23,0
This County (exc. this city) 9.0
Other within this State L.5 3.8 2.3 17.0
Northeast 37.5 Lh.L 18.3 16.0
Southeast 29.5 41,2 21,0 10.0
South Central 38.6 33.8 20.1 4.0
North Central 56,2 bbb 21.0 13.0.
Pacific and Mountain 6.2 11,1 L.l 1.0
Outside Continental U, S, 1.0
No response 6.0
Total 100,0 100.0 100.0 100.0 100.,0 100.0
Nts 32 Lk 63 80 219
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TABLE 2

Father's Occupation

Male

Male Female Femals Comp.

Other South Other South  Total Data
Professional requiring an
advanced college degree 12.5 4.5 17.5 1l1.2 11.9 9.0
Owner, high-level executive-
larze business or high-level 9.5 2.7 8.0
goV. age
Profession requiring
bachelor's degree 21,9 18.2 159 13.8 6.4, 11.0
Ownar, mgr., partner of small
business, lower level gov't 9.4 13.6 1.3 15,0 13.7 17.0
off.; military commissioned '
officer
Salesman, bookkeeper,
secratary, officc worker, etc. 3.1 2.3 6.3 6.2 5.0 13.0
Skilled worker or craftsman 6,2 9.1 159 13.8 12,3 13.0
Service worker 15,6 6.8 6.3 10.0 9.1 7.0
Semiskilled worker 15.6 25.0 111 15.0 16.0 10.0
Unskilled worker, laborar,
farm workor 15.6 20.4 3.2 15.0 12.8 5.0
No response
Total 100.0 100.0 100.0 100.0 100.0 100.0
N's 32 Lh 63 80 219
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Mother's Occupation

TABLE 3

!

Male Male Female Female Comp.
Other South Othsr South Total Data
Professional requiring an
advanced collegoe degree 3.1 6.3 7.5 5.0 1.0
;O#mer, high-1lovel executive-iarge
business or high-level government 3.1 A
agency
Profession roquirin,?;‘a bachelor's :

) ng!‘Ge . . 21,9 22.7 3303 26.2 2609 9.0
Owner, mgr. partner of small ‘
businass; lowor lavel gov't off's; 4.8 1.2 .'1.8 1.0
military commissioned officer D
Salesman, bookkeeper, secretary, S
office workor, etc. 12,5 9.1 . 12,7 11,2 11.); 23.0
Skillad workoer or craftsman 3.1 9.1 1.6 3.8 L.l 2.0
Service worker 3.1 2.3 6.3 12.5 7.3 2.0
Semiskilled uorker 9.k 13.6 12,7 6.2 10.0 6.0
Unskilled worker, laborer, :
fam worksr 12.5 15.9 3.2 8.8 9.1 6.0
NO responsa 31.2 27.3 1900 22.5 2307 SO‘O
Total 100,0 100.0 100.0 100.0  100.0 100,0
N 32 kb 63 80 219




TABLE U4

Overall High School Average

Male Male Fomale Femalo Comp.
Other South Other South Total Data
' ':A 2.3 8.8 3.6 6.0
A- 3.1 4L.5 L8  13.8 7.8 10.0
B+ 22,7 15.9  23.8 17.8 19.0
B 15.6 15.9 22.2 37.5 25.6 20,0
B- 21,9 3Ll 17.5 8.8 18,3 16.0
C+ 28.1 1l 27.0 3.8 15,5 15.0
c 28.1 b.5 9.5 1.3 8.2 8.0
c- 3.1 h.5 3.2 2.5 3.2 1.0
D-or lower
No response 5.0
Total 100,0 100.0 100.0 100,0 100,0 100.0
N 32 LL 63 80 219
37
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TABLE 5

~ Family Social Status

Mile Male  Female Fomala

OQther South  Other sw'ph Total
56 - 62 1.6 1.2 .9
l9 - 55 219 - 2.3 17.5 1.2 12.8
L2 - L8 6.2 11k 15,9 10,0 114k
35 - L1 12.5 15.9 17.5 - 16,2 16.0
28 - 34 18.8 9.1  19.0 16.2 16.0
21 - 27 15.6 13.6 23.8 17.5 18.3
U - 20 6.2 22,7 L.8 21.2 .6
Total 100.0 100.0 100.0  100,0 - 100.0
N 32 LL 63 80 219
Means 31.L 248  36.5 - 30.3 3.1
Standard Deviations .5 12.6 11.2 - 12.3 13.1
Comparative ?gugn ﬁg
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TABLE 6

Family Independence

Male

Male Female  Female

Other South Other  South  Total
37 - 39
34 - 36 3.1 1.6 .9
31 - 33 3.1 L.8 1.8
28 - 30 9.4 L.5 3.2 1.2 3.6
25 - 27 9.4, 6.8 1.1 5.0 7.8
22 - 2l 40.6 22,7 22.2 16,2 22.8
19 - 21 15.6 27.3  30.2 38.8 30.6
16 - 18 9.L 27.3 20.6 18.8 19.6
13 - 15 6.2 11.h 6.3 15.0 10.5
10 - 12 3.1 5.0 2.3
Total 100,0 100.0 100,0  100.0  100.0
N's 32 W, 63 80 219
Means 22,5 20,1 21.4 19.0 20.L
Standard Deviations 5.0 3.8 L.k 3.6 h.3
Comparative (I;BD 22:?_




TABLE 7

Liboralism

Male Male Female  Female

Othar South  Other South Total
39 - 41 1.6 L
36 - 38 2.3 3.2 1.k
33 - 35 9.4 Lh.5 W8 3.8 5.0
30 - 32 15.6  13.6 9.5 22.5 16.0
27 - 29 3.2 36.L 36.5 35.0 35.2
2L - 26 18.8 13.6 27.0 27.5 23.3
21 - 23 15.6 22.7  15.9 7.5 1.2
18 - 20 9.b k.5 3.8 3.6
15 - 17 2.3 1.6 9
Total 1000 100.0 100.0 100,0 100.0
Nts 32 N 63 80 . 219
Moans . 26,6 26.Lh  27.1 27.5 27.0
Standard Doviations L2 L. L.0 . 3.3 3.9
Comparzative &bgn 25:5
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TABLE 8

Social Conscienca

Male Male Famale  Female
Other South Other South Total
1.2 L

36 - 38 3.1 2.3 3.2 10.0 5.5
33-35 12.5 6.8 19.0 17.5 15.1
30 - 32 18.8 20.L4  17.5 25.0 21.0
27 - 29 21.9 20.Lh 19.0 21.2 20.5
2L - 26 25,0 20k 25.L 17.5  2L.5
21 - 23 12.5 18,2 12,7 7.5 1.9
18 - 20 6.2 6.8 3.2 3.2
15 - 17 L.5 .9
Total 100,0 10C.0 100.0  10C,0  100.0
N's 32 Lk 63 8o - 219
Moans 27.6 26.Lh 28,2 29.7 28.3
Standard Deviations L.6  L.9 L.L 29.7 L.7
Comparativq ?;G:a)n 232
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TABLS 9

Motivation for Grades

Male HMale Famale Female

Other South  Other South Total
37 - 39 3.1 3.8 1.8
3L - 36 2.3 3.2 15.0 6.8
31 - 33 12.5 15.9 12,7 18,8 15.5
28 - 30 3.1 27.3 20,6 28.8 22.L
25 - 27 28.1 2o.4  23.8 18.8 21.9
22 - 2l 25.0 18.2  1L.3 11,2 15.5
19 - 21 21.9 9.1 143 3.8 10.5
16 - 18 3.1 6.8 1.1 5,0
12 - 15 3.1 A
Total 100,0 100,0 100.0  100.0  100.,0
N's 32 Lk 63 80 219
Means 2L.6  26.lL 25,3 29.3 26.9
Standard Doviations L.9 L.l L.9 L.2 L.9
Comparativa Eléicgn 22: i

42
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TABLE 10

High School Converted Rank

Male Ihle Famale  Female

Other South Other South Total
76 - 80 3.8 1.k
- 75 2.3 3.2 23.8 10.0
66 - 70 3.1  L.5 6.3 13.8 8.2
61 - 65 ~15.6 25.0 17.5 22,5 20.5
56 - 60 15.6 29.5  3L.9 16.2 2h.?2
51 - 55 25.0 25.0 11,1 16.2 17.8
b6 - 50 25.0 11.4  19.0 3.8 12.8
bl - L5 15.6 7.9 L.6
36 - Lo 2.3 i
Total 100.0 100.0 100.0  100.0  100.0
N's 32 Lk 63 80 219
Moans 53.3 57.1 55.8  63.6  38.6
Standard Deviations 6.7 6.3 17 7.7 8.2
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TABLE 11

—— - —_ b v o T 4 et S ——— e - ——

e e e e e

129.1

SAT - T Score
Male Male Female Female

Other South Other South Total
- 1.6 1.2 .9
- 1.6 2.5 1.4
9.L 2.3 3.2 2.7
9.4  L.5  12.7 10.0 9.6
3.2 22,7 17.5 26.2 23.7
28.1 22.7  Lb.L 36,2 34.7
21,9 27.3  17.5 17.5 20.1
15.9 1.6 5.0 5.5
L.5 1.2 1.4
100.0 100.0 100.0  100.0  100.0

2 L 63 80 1219
852.8 759.L4 847.8  831.2  824.7

Standard Deviations 129.1 127.8 129.2  133.2
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TABLE 12

Freshman Grade-Point Average

Male _Male.- -Femals Female
Other  South” Other South Total
3.60 - 3.99 2.5 .9
3.20 - 3.59 6.2 6.3 5.0 h.6
2:80 - 3.19 12,5 237 9.5  17.5 1Lk
2,10 - 2,79 156 9.1 13 25.0 17.h |
2,00 - 2.39 . 18,8 18.2  27.0 13.8  19.2 |
1.60 - 1.99 18.8 29,5  20.6 20.0 21.9
1,20 --1.59 8.8 20k 15.9  12.5  16.0 }
.80 - 1,19 9. 1Lk 1.8 3.8 6.4
L0 - .79 6.8 1.6 1.8
.00 - .39 2.3 A |
Total 100,0 100.0 100,0  100,0  100.0 %
Nts 32 Ll 63 80 219
Moans 2,10 170 2,13 2.32 2.11
Staniari Jeviations 635 .61 .6h .6l 67 1
45
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Torralation Matrix for Male South Sub-3roup

N=bl

FI L KD MG FS SAT-T HSCR  FGPA
Famlly Independcnce
Liberalism -.0L9
Social Zonscicence -.561  .Lh11
Motivation for Grades -.285 .0L0 .271 )
Family Social Statns 071 -.0h1 -,194 -=,140
SAT - Total 091,153 .02h -.008  .LLS
HSCR -.218 -.008 .067 .382 ,107 .255
FGPA . -.037 -.013 -,051 .124 368,513 .2h1

L2

46




Sorralation Matrix for Male Other Sub-group

TABLE 1L

N=32
FI L SC MO FS SAT-T HSTR FGPA
Family Indeponlonce
Iiboralism .161
Social Conscience -.151 .013
Motivation for Grades -.018 .042 .088
Family Social Status -.175 .001 .128 «259
SAT-Total .328  .269 -.133 .133  .227
HSCR 067 .061 .253 210 ,089 .LOL
FQPA .299 .16Lh .017 Jd0n  L3k6 600 367
47
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TASLE 15
correlation Matrix for All Maleos

N=76

FI L i M3 FX SAT-T HSTR FOPa
Fanily Indopenj;anco
Liboralism .058
Social Conscionce -.312 .25
Motivation for Grades -.187 .03L .162
Family Soci-l Status 009 -.013 -.019 .007
SAT-Total 276 200 .01 -.011 .395
HSCR -.142 .012 .,102 .336 .025 .195
FGPA .201 .070 .017 .050 .LO2 .596 .190




TABLE 16

Corrulation Matrix for Fomale South Sub-group
N=80

FI L S% 1 FS SAT-T HSTR  FGPA

Family Indepenierce

Libarlisn -.154

Social Conscicnce =327 W337

Motivation for Grades -.213 .20k 326

Pamily Social Status Jd19 - .18 -.231 -,330

SaT-Total ) -.622 .128 ,158 L9 -.23h

HSCR ' -.078 .106 .257 .187 -.2L1 k32

FGPA -.011 ,069 .281 528 -.343 .L63 .LEO




Corrolation Matrix for Fomale Other Sub-3roup

TA3LE 17

N=63
FI L SC MG FS SAT-T HSCR FaPA

Family Independonce
Liberalism .31
Social Conscience -.091 .396
Motivation for Grades -.320 -.160 .052
Family Social Status .105 .259 -.0L8 -.124
HSCR "0127 3 00 “0037 .h02 ‘03h7 0236
FGPA -. 08 .238 .212 042 .017 139 .288

518
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TABLE 18

Correlation Matrix for aAll Females

N=1L3

FI L SC MG FS SAT-T HSCR  FGPA
Family Independence
Liberalisn 093
Social Congcicnce -.2u7 367
Motivation for Grades -.350 .033 .2LS
Family Social Status A7 .0kl -.190 -.309
SAT - Total 077 .277  .286 .036 -.063
HSCR -.216 .07Th .209 .56h -.358 .281
FGPA | -.08; .156 .202 .2L2 -.222 137 .LO8




TaBLZ 19

Corralation Matrix for Total Study Group

N=219
F1 L SC MG FS SAT-T HSCR FGPA
Family Indeopendence
Libaralism .067
Social Conscience -.288 .333
Motivation for Graies -.307 .051 .216
Family Social Status .083 .038 -.076 -.150
HSCR ‘02]-1‘ .077 0221 0520 -.163 a279
FGPA - 0010 [} n‘h 0183 [ 216 [} 067 [} 510 [} 387
{
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TABLE 20

Correlations (and Standard Errors of Estimats) of Prodictor 3
Variables and Criterion, by Sub-gzroups
R and ost of predictor variables All All
with FGPA MS M Mala FS FS Femalo Total
SAT-T
- R's .513L . m%m .5962 1633 .h393 L37h . 5099
ast's .5208 .521l 5270 « 5666 .5718 .5800 5784
SAT-T, hSaut
R's . 5259 .6151 .6009 <556 .78l «5286 «5699
S est's - WH& . WH.UW . WNWO . WWW@ ° mmwo . mr.N.N ° WWNW
SAT-T, HSCR, MG
R's : .5335 .6151 .6018 «5636 1785 «5329 « 57Ul ™
. cst's 5136 515 .s2k3  L5eBe 550 LEhsB Lssip O3
SAT-T, HSCR, MG
FS R's .5613 .65l2 .6296 . 5678 D799 «5L00 .5767
. ast's .5026 1927 . 5099 «5173 «558) .5L32 «5L95
SAT-T, HSCR, MG
Fs, sC R's . 5652 6543 .6296 «5917 ~L89L 5402 5772
ost's . 5008 1927 5099 ¢ 515N «5552 .5L32 5495
SAT-T, HSCR, MG
Fs, SC, L R's \ .5676 .65L8 .630L 5920 .L905 ¢ 5416 5772
_ ) o8t's L1996 1927 .5092 5154 5546 .5l26 .5L95
SaT-T, HSCR, MG
H.Jmh an Ht.. M.H w-u ' omﬂwr ogor QOUOW omwum omomw oWrNN oW.N'Nw
ast's L972 777 « 5066 «5118 .5482 .5h19 .5488
N's Lk 32 16 80 63 143 219
O

Q
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TABLE 21

Standard Errors of Estimatc Corrected for Size of Sample, by Sub-groups

Al A1l -
Predictors MS MO Male FS FO Female = Total
.5775 .5800 .578L
«5702 .5532 «5529
5758 .5512 556l
B - <M
5752 LEWB6 5550 o

yah 5541 «5550
.5823 «5534 5550
.5811 .5582 «5598

63 1L3 219




17.

78.

81.

83.

89.

108 .

113.

115.

116,

APPENDIX

The Solected CSQ Scales

1. Hotivation for Grades

Duringz your seconidary scanol years, dii you receive ~ny honors or
sviards for scholarly achievenant?

0id most of your high school teachars probably think of you as
onc of their hardest workars evon though not nacessarily one of
the brightest?

Did other interests (sports, extracurricular activities, or
hobbies) rravent you from obtaining an excellent ratinj or mark
for effort in your hkigh school work?

Compared with most of your classmates, ho:' much would ynu say you
studied during your scnior year in high school?

Jo you think your fellow students in high school thought of you
as a hard worker?

D11 you try harder to get on (and stay on) the honor roll or merit
1list than the average student in your high school class?

Do you tend to give up or delay on uninterestinz assignments?

In terms of your own personal satisfaction, how much import-nce
io you attach to getting zood grades?

Did you regard yourself as a more consistent and harder worker
in your classroom nssigxments t.b'm the typical student in ynur
high school classes?

How wall do you feel vou learned ho to stuly in hish school?
2. Family Social Status

Which of the followinz categories comes closest to your father's
occupation? If your father is returcd, deceased, or unenmploved,
iniicate his former or customarv occupation (welghted 3).

that is your best estimate of the total income last year of your
parcntal family (not your own family if You are married)?
Congider annual income from all sourcces before ta.xes.

How much formal education does (41d) your father have? Indicate
only the highest level (i.e. mark only one of the nine
alternatives).

Indicate the axtent of your mother's formal education. Use the
alternatives in the preceding question. (Mark only one)

=
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120.

172.

174.

175.

177.

178.

181,

186.

189.

191.

193.

171.

173.

176.

179 L]

52

which of tho categorias balow comes closest to doscribing the
nationality or othnic background nf your father's ancostors?

3. Social Conscionce

Do you bacomo indignant when you re<d that a high government
officinl has taken money or 3ifts in return for favors?

Ho strongly 1o you feel that something must ba done sonn about tha
rising tide of Juvenilo cerime in this countrv?

Arc you concerned about the extent tn uhich cconomic poverty still
exists in the United States (o.z., the fact that in 1965 about
ong-sixth of American families carned under 33000 a year)?

Are ynu concerned that persons who are not -hite-Angzlo-Saxon-
Protestant secem to have somewhat less opportunitv in americ~?

are you disturbed about what appears to be 2 zrowing preoccupation
with money ani material posscssions throughout this country
aceompanied by a declining concern for national aims, spiritual
values, and other moral considerations?

Ar2 you concerned about the many elderly people in the U. S. who
are left alone to 1live "on crumbs of welfare measures"?

Would you be upset 1t the signt of children lookinz at obscene
printed material at a magnzine stand (or clsevhere)?

Do you feel that tho decizion to drop an atomic bomb on the citv of
Hiroshima was right or wrong?

are you disturbed when you h2ar of confessions of extensive
rigging of bids or rigging or "administering™ of prices in some
cssential industry in the U. S?

Hos would you feel (or have you felt) when first hearing about
1 lynching somewhere in the United States (which happened as
recently as 1959 - to n man named Parker)?

k. Liboralism
Do you consider your political point of view to be generally?

Wiould you agree that the government should have the right to
prohibit certain groups of persons who disagree with our form
cf government from holding peaceable public meetings?

Do you agree tbnt policc are unduly hampered in their efforts to
apprehend criminals when they have to have a warrant to search
a house?

Do you agree or disagree with the belief that canital punislient
(the death penalty) whould be abolish~>d?
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182, Wnuld vou ngroe or disagroe that the governmant should do more
than it is presently doing to see that everyono gets adequate
madical cara?

183. \ould you ngrec or disagros that leglslative committee should not
- invostigato the political beliefs of collazge or university
faculty mombors?

188. Do you agrec or disagres that labor unions thase days are
doing the country more harm than good?

192. Wouli you agsca or 1isagree that conscientious objoctors
should be oxcusod from military service in wartime?

19L. Do you agree or disagree with tho contention that the welfare
state tonds to destroy individual initiantive?

200. Do you agree or disagree with the belief that individual libertices
and justicoc under 1law are not possible in socialist countries?

5. Family Independence

148. During the coming year, how often do you plan to sce your
parents?

149. Could you become so absorbded in some kind of activity that you
would lose interest in your family?

130. Would you agrec that a person should generally consider the nceds
of his parental family as a whole more important than his own
naeds ?

151. %Would you agfee that members of your family should holi fairly
similar religious beliefs? :

152, vould you describa ycur family as:

153, Mony parents take a great deal of intercst in vhat their sons
and daughters do. How important ig it to you that you satisfy
ycur parents' uishes?

15L. Do you feel that in the last year or so you have been growing
closer to your family or further away from it?

15;. Do you consult with your parents when you are faced with
important personal decisions?

156, Do you feel that you should consult with your parents on
important personal matters?

157. How dependent on or indcpendent of your parents do you
consider voursalf to be at the present time?
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Fremi dnc.ns To D Fan
Tilatsey Tollcm
Tl town, alisamy 35160

T antaty! Rosuaren entor

3ub)i Rusort on 3usi-Gmat for Roscireh An Mothnia ¢ 3oginnin:
Inatructlon Ln the Principles of Musle ln Guaural Humnnitios
Courscvs

Bckoreund.  In April 1970 A suod- ;xmat was wartud to tho
wrltur ¢ this ruoort in omor thit, as n toachor in 2 rvguirud
Gunoral Humanitlos courso for frushmon in 1 prodominantly llogro
collogu, hu might bogin "to souvk out tho thro or four basic mothods
of introducing tho principlus of music to stuionts who will
(prosumably) novor have morv than an matour intorest” in tho
SUbJUCto

Spocitl problom. Tho problom is n spocial one in that thu
nature of music 1s ophomarnl, oxcopt in its writton or printod fom
in =~ scorc. although it is intonsoly human -- accordingz to tradition,
espociilly so for Afro-Amoricans -- to respond to rhythmic, molodic,
and harmonic impulses with singing, dancing, and othor spontanoous
activity, the moment of participation passos quickly. It may of
coursc survive vividly in momory, tat mcans of studying it, in the
customary academic sonse, aro nover ontirely satisfactory.

Other handicaps. Tachnical knowledge for the instructor and
the throat of @ specialized vocabulary tend to intervone; amd it is
often difficult to set up facilities for students to prepare or
reviow assignments, in that/records (and often tapes) are expensive
2nd fragile, and hours in "listening rooms" supervised by authorized
personnal are apt to be re?tricted and/or inconvanient.

Basic approach. It therefore scemed sensible to try to work
out methods whoroby the learning process is an active, participatory
one, rather than one of sedentary reading or mere torpid listening.
Also, such doing would suggest a return to the Renaissance ideal of

the onthusiastic amateur making his own music -- rather than the
common modern notion of the spectator being "entertalned" by
specialists.

Procodure. The investigator enlisted the cooperation of his
chief student assistant, a fifth-year student in the Department of
Music., Together with a team of four volunteers (a11 freshmen
currently enrolled in the General Humanitles program) they combed
all general introductory texts on music in the College Iibrary, as
well as an extensive selection of pertinent periodical articles of
the past decade. '

Card file of findings. A card file was kept of outlines of
prescntations of the basic elements of music, along with suggested
exercises; particular attention was paid to musical examples --
often folk songs, nursery songs, hymns, patrictic ditties, and
other simple pieces 1likely to be well known to all entering students.
Where the examples are more sophisticated, they are still widely
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ywrlliols e focvetal oot Likoly %0 oo alzely roeagnleo! ~“nos
thof e plaged.

Mntln .o, fslace! to tholr simplost olemunrs, thues 2oum te bu
tive m~in puis ool poroachos A the urely stazss »f toaching &
princinlus »f muslc to non-music mainra, Thoe first tuo o mlw;:
to culturl phenomuni, 3Since thuy Amu not tiroctly adaptably to the
courss snd/or its Llnstructor 2t Talladogr, thuy my bu disponsod wisn
firse,

a) }0l0aY, This approach has considoriblo mordt,
vspucially biciuso 1t cn bo sonsibly fusod with tho
wholeo purposu of tha courso: namely, to considor ~11
humanistic vntorpriscs in somo intorruvlated way within
1 cultural contoxt. (That is, vhy are M.iioval things
poculiarly "Modieval" and yot linkol my:.erdously to the
anciont classical wnrld of tho past, and to the
Ronaigsance world yot to comu?) Tho problom horv is that
~ttontion to music would have to bo susponded until a third
of tho yoar's coursu hnd passed (aftor a considoration of
Groace and Rome); and it 1s most dosirable to bogin with a
aroup of connoctud units which mizght bu callwd w to
Read an Essay," '"How to lLook at a Picturu," and "How to
Listen to Music,” etc. So the chronological anproach must
bo discardad, at loast for purposes of introduction to
principles.

b) POP-CONTEMPORARY. This approach would be surefire if it could
be made to work; but it is fraught with possibilities for
irrotriovable disaster -- mostly because it would require an
instructor so "hip," so attuned to youthful taste, that
he could choose popular selections from "rock" and '"soul"
music and similar forms to illustrate the basic principles.
An inaccurate choice that was deemed pasgse or phoney would
ruin his chances. (In the hands of a real expert, howaver,
this is a marvelous teclmique -- because a trememdous
number of clear and telling parallels could be made between
these songs and works from the classical repertoirc.)

The three remaining possibilities ‘could easily be adapted -- singly
or in some comb:m:xtion -- to the purposes of ‘a course in the
Generzl Humanities: :

c) RHYTHM. Without presenting or .analyzing such fomal
concepts as meter -- those would come later, out of the
first few sasslons -- the class, perhaps with individual
performers, would respond to the "beats'" in marches,

waltzes, minuets, Dixieland jazz, modern rock (suitable

for bougaloo or fug dancing, etc.) and other forms. The
approach would be to gradually separate "beat" notes from
other notes, distinguishing those which receive emphasis
and then trying to bring out some system of .time-signatures.
Active participation would be encouraged via clapping. or
stamping, and certain students could even engage in
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sbomcet e tennductin g, woening feon 2ol oy Jebiat
eyt ! ostonturlly U nere eomplizato!l fomma, Do
croscae feom thds prolnt would 0w th ahow hew aoltls
Linca ~eu ostung upon eiythmic pots, *n! thun how
vt iona Ln 2cund (Draace, weoldwinia, strings) changs
oo aur il of tho molatic linos within rhythmic orlem,

MELOJY. This pruauntatiscn vodll bugln ~t the nppoait,

sl of the pmcveas asuggoeatxd mbove, 'fsll-knoun molniices --
sorhaps hymns or folk songs (carv vould hsve tn bo tikon tn
avold certadn spiritusl and bluuvs fom, walch arv
surprisinely irrvgular and sophiaticitod when analyzod) --
woull bu playul, onuv notc at 2 timo, Exp.urimonts wsuld bu
uniortakon in Judglng tho offoct of changing iniiviiual
notos, or _‘roups of notos. Othor oxporimonts wouli bo
triud in diviiing tho class into sm11l groups, unch of
whicii would bo givun the samo bar or tn of somo simply
wordluss molody inventod for tho occasion (or, porhaps,
borroved from 2 classic which would probably not bo familiar
to thu stuiunts)., Enach yroup woulil then composo its
continuation -- and, hopofully, conclusion -- of the intro-
ductory mulody. This would provide nn oxcellent
opportunity for discussion of why: why that combinntion

of notes was chosen, for communication of what omotion,

if ~ny, otc. (Comparison with the classic might then

be ospocially instructivae.) From construction of
clementary molodic lines, progression viould then be made

to variations in tonality and in tho effects of rhythm
changes. '

SOUND. The approach herc would generally be one of
encouraging an analysis of sound itseclf, from the pecp of

& piccolo to the groan of a bassoon. This could have two
attractions which are only peripherally musical: for the
gcientifically inclined, in studies of sound waves and
acoustics in general; or for the crafts-oriented, in the
actual creation of primitive instruments. It would be
extremaly helpful if students could use these instruments
thomselves, even 1f they make sounds which are seemingly
mercly noise. If this is not possible, for reasons of the
delicacy or high cost of the instruments, musicians should
be on hand to explain and perform. (Films, filmstrips,
records and so on should be accepted only as a last resort;
the value of the approach-through-sound lies to an enormous
extent in the living presence of the tone.) Once
familiarity with the variety of musical soulds makes
itself felt, the next steps would lead to scales and
tonality, and thence either to melody or rhythm, or some
combination thercof, as the mood of the moment may
dictate.

Originally planned application. The investigator had hoped

that he could work, in the coming summer, with groups of students
in the Upward Bound program of Talladega College, taking methods
C, D, and E as outlined above, and applying them in actual practice.
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dwnceods banaemal vartatliong 2oalt N s e cazeelaaty Men s
of 3twdsns =aaztlon woult havs Bolpst bty Lenlyto pagFticulaply ffectiv:
Mets. RMpally, o pannl tlacusatlon of atuicnca, Achansdng sxmort soc o
il osu et iong, woul! untoodtedtly havs ouen fruttful in tnaniein .
combiniticns of motho s, Untartunatoly, € ¢ roraons not postincns oo 1
tuls poport, thls nlan cinne be ecarrod ~ut. ;
1

rrontly plwno! applicaition, It saculd still ou posaldl, fre
tho Lnvoatlgsator th unpee wIth thu wssontliala of tho vaperiment
outllno! ~bovu. Hls onrollmunt {n Gunural Humanltios noxt VRS o
(probadly 110-120 stuionta) will bu too lar:c to go into dotail.d
variaticns, on 1 porsnpal basis, with closuly knit 2m™upe; but
thuru arv still {lscussion sactinng (25-30 studonts) which should
pormit at lonst tho bo;sinnings of a compar~tive analytical procuss.
also, small groups of vnluntoors mizht woll bu unlistud, porhaps
with thu coaxing of "oxtra credit! -- althouzh this is 1pt to crvato
motivations not rcally diroctod to tho subjoct mattor. ‘o shall seo.

Statemont of yratitude. The author of this rurort concerning
his scod-grant Tooply approciates tho opportunity to bogin this
important research projuct, and his thinks are sincerely oxtendod to thu
Amistad Rasearch Centor and to Talladoga Colluge. Numorous
conversations with colleagucs in other institutions, wrestling with
the proolems of Gunoral Humanities s indicata that the teaching of
music is invariably the woakost part of the coursya, unless the
instructor has spocial skills. Therefore, this projoct, directed
towarl organization of various methods of tcaching the principles of
music by non-professionals, may be a beginning toward. understandin,:
of the problem and certain possiblas solutions.

Vincont 2. De Baun

Talladega College
Talladega, Alabama 35160

May 30, 1970




Final Reroer

MIASURDTN D o o PLYLACLOGE COUASE 0F T TRONSFIR ¥ TRALIING FROM
PASTIIPATION 14 RELLTED AUTSIOR ACTIVITIAD T0 TLJISNOCM PZRIOEA.L DT

™. peodust whdash wta peapossl ant fumlod s loalmat 2 previde S
Cinanctrl shomwtna Ll oo cams in 1 o muepentional tine om0t
Whisntiolt, the dlaslaatppl 3toto dont~l Hospltale The monaeal hv Ao
(dnommal paycholoty) class a1y group took on thy projuc”, reroeing
to 40 to “hitflull) on v mpulsar basls nd to provido for tho patlonta
In or, rusticnti~l unit, rocruatinnal activitiocs.

Tho 1101 bohin! this proJuct waa that atudonts want Ard nood "poal

1ifo" involvomont in thuo subjocts thoy are atulyin: whenover poasiblo.
It was bulicvud that such studonts would porcoive themsolves s moru
involvod in thuir work, and would therofore onjoy it moru, loarm moro and
Jdo bottur. Thu procudurv u2s a3 followa: 1 quostionnaire wns
sdministored to studonts noar the boginning of thu coursa. A
quostionnaire covoring tho samu arvas was thon administorod 2t the

ond of the courso. Tho major rusults of this questionnalre aro
prosentod bulots

Rating on a 7 point scale - 1 = not vory good. 7 = very 3ood

Folt uniorstanding of #1 2 (end of courso)
moental pationts 2.6 5.0

Folt competonce with . -,

mental paticnts o 1.9 bk

Interest in mental
pationts 5.k 5.8

These rosults show that students felt that they improved in compotoence
in dealing with montal patients, in understanding of mental patients,

It also shows that their intorast in mental patients increased slightly,
even though it srarted out at a high level. The class was then broken
down into students who had gonc to Whitfield 3 or more times and

those who had gone less than 3. On a L point grade scele (A=lL), students
who had gone 3 or more times scored 3.L4, while the other group scored
2.6, This tends to substantiate the notion that increased participatior
in relevant situations increases some factor which influences academic
performance, perhaps learningz, ratention, motivation or interest.

In tems of evaluating porceived involvement, students were asked to
rate the mental hygiena class as compared to their other 3 or i courses.
This class stood at 1.5 out of L, on felt involvement, similar ratings
vere obtained for interest (1.2); amount learned (1.3); understanding
gained (1.5) amount of work (1.7) and amount of work the student

would have been willing to do (1.h4). Thus several indicators suggzest
that the students did feel involved and interested in abnormal
psychology and in the course.

Their comments written on the questionnaire also indicate this:
"continue the project", "we recad, discussed and then saw", "I
enjoyed the mixture of application and theory" and many other
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pommc st O0 Nao 3 0% M SR mlatars cf et LLP: aal slasa
room 2taty Solaot pusple £iln undoeetisding, swflicnco wad slartty,

alvhea 0 [ wruld conalice Shat tho penjuct wis @ saccuda, MRLaMs wam:
somu unfsreunito lialnatisnae, sost not undsre cur contml, Duw %o laek
of 3%l % thu statu hospltrl, wu woru usidlu % visl® Whitflelt
any timo nthop Lhin on Wixinuslyy afturmoona.  Thorofore suovural cliaa
neadory woo bad ruat tnturust wors ot Wlo o prrticipats (e thoy
ulshad to, ' adould onwvwe thought, while we  uworo about i, te
lovelnp somo muaaurw of tha pationts for » bofore and aftor tosim
too. Thoy lofinituly chanul while wu woru going out tn Whitfiold,
Tho cxpurionce nf lusi;ming such 2 motsuru vould hive bholpod
wlucationilly, anid it would alseo havo incruvnasd ¢ho moanin: »f this
projJuct from ~ moru "profoassional” point of viow., o similar

moasuro of thu on thu spot computunco of tho stuionts wnuld Alen

hivo boon usouful, howsver wo simply 4id not have tho porsonnol %o
undortake thoso things.

I boldove that tho objoctives for mo pursonally werv accomplishod,
I have what I boliuve to to a rvasonable demonstration that such n
class format not only can work, but can work woll, to bonofit

studonts, faculty and an outside party, in this caso tho patlonts.

Sincervly,

Claire Morse, Ph.D.
Tougaloo Collage
Tougaloo, Migsissippi
June 8, 1970
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Firm:l fepeet

ICLWRINT ™D R TIONAP OF OGS LIFD ™ Wal Wt .. SIS

T™he Lheas of tho peoJdsst (%au campus 0f ~ Thurerems Latod corlloems)
“llawind fap Dosh o nareowin: and » wlitealn: ~0 who freums i Selof,
"ral L v v wnels” Lncludea poll Aon A2 beth gun et At vintam
polnt.  Bvunta on ewmpusos luring tho 7one 1966-50 aopvis! te undorlln:
“ho prinful obdvlousnoan ~f vthe peodlum A dofinct La tho applieation,
Tha inconclualvoncsa of this roport furtior mu.usts Lta Jdapth ahd
comploxity.

«3 1f to vallinte the witospruawd ~nd continuln: awarunuss ~f tho
problum as loc~lly lofincd, tio luad articlo in the Contor Mynzine frp
April 1969 contains thia prssago. John U, idof fomurly somved as
chairmnn of thu Committ.o on Social Thought at tho Univorsity of
Chicaco.,

"Tiw congoquuncus of leaving Christ standinz nutsido tho aronn
of 1ile combininz with those of truatin,: tho highecst noms of
human conduct 1s unrealizable eventually lod to pleas, like
that of Theodore Roosuvolt, for 'realizable idoals.'. . ia
havs ~n ovorwhelming neod to break with cortain prcjudicos.
Thu first is that human nature is incapable of improvemont and
that the visions of perfection which rolizious propheots have
ha3 arc impractieal, that attempts to realizo thom do the
human race morv ham than zood. Tho second prejulice, which
is closely rolated to tho first, is that idoals must bo
adjustod to human nature at its most mediocru, if not its
most basc." (page 6)

For what it may menn, this rocord of "encounters" and "activitics
undertaken" reveals the following:

The four visitors mot with 39 classes (averaging 25 students, with
somo duplication - i.e., two "exposures"), with 17 cooperating faculty,
in all divisions of the college, with emphasis in the Social Scicnces.
In cach case a free ranging discussion followed an initial statement
by the visitor. The discussion tended to be in the context of the
class material. The visitor, in his person, represented a living
commitment to the position that religion and higher education are
part of one whole, life itself. Their statements implied that
religion is not & peripheral and occasional activity, but an
informing and formative stance in the midst of life as well as a
powerful agent of social change.

Three general encounters were scheduled, plus two periods of
interchange (cvaluation) among the visitors and with the campus
leadership of the venture. The threc involved 70-150-80 persons.
Faculty were well represented at the first, which was a dinner
meoting at the beginning of the week.

The next week it may have secemed that the whole experience had
sunk without a trace; but there were a few ripples in the pool: just one
morc administration engineered event - but with a difference., Many
individual students had a fundamental experience of questioning to absorb,
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s tean, e lpoe:, s eiing o WA e Ry oL dpoglnt fon
amzslrue, oM clrcum MO0’ ettt icrnal DacKZrous ! an! virto !
rillgtras caperinn: (nes mainantly Moapnl s Iyattat anl Acthe i) et
AP, AR '3ACs % The IRapul amiram wra up, dul the M3 Jeo b
wia At BLin n oY pruaIPitery sufvoy compilitisns a4 Thrietian VAo
Af Boxurlitset Thoms vwors 200« puspon lunta,

S2tor an tntueeal of flvs vouke, p oty contoal S8 ranounc.: -,
prabln.: o tho moaning ~f tho wosk tn tio LLfo of the roapentonts "o
yacount nf ths poraonal sxporionco nf Lnalht ~n' srouth ‘urin an!
ain=c thu *uok thit tho £our visltsrs worv ~rogont ln clasasa an! on
campus oarly in the = auator.”

Joapita tho coincltont bulll-up towart A ‘cmonstmtisn-
eonfrontation-nogntiitien "ovont", thuru worv throo vsesnya Ju 3wt
worthy of ~var's. «ssuming thuso 'wre tho "ton of thu icuoder3”,
thors ha! buen somo ilecovory of thu wholonoss of 1ifu, incluiing
collogo 1ifo.

Furthor ovaluation attumpts pushod in two iiructions, with
conmittoos: ono of stuilants in an oxtonzui, tapod Jiscussion of
".hat is RELEVANT “lorship?" arrangui by cn-chaplrin shurus Jackson;
tho othor, 1 subcommittoo of the Religious Iife Committoo, which
arrivod at the attAched third draft of a wérking paper. The paper
was deaignod to precipitate intra-faculty oncountor in this Church-
rolated collogu socking apnropriate oxpression in institutional form
of its prosumad traditional non-socular orientation.

Tha continuingz chapel programs pursued weck by wock the basie
assumption implicit in tho poscd question of tha projoct. Topics of
intorost for discussion wore irawn from the proviously mentionad
quastionnaira. Response in atteninnce at these discussion/services
was insignificant; the significanco to the studonts and faculty/staff
who voluntarily attendod was considorable. This is, of course, an
imponderable; tha judgment a subjective one of tho undersigned.

Faculty rosnonsc to tho working paper as requcstod by the
President and the Dean was singular (onc); reported departmental
mcetings, nono. The wholenoss of life in the ¢ampus context where
Dopartmonts do their own thing, where credits are accumulated, where
graduation results, remains an elusive, accidental happening, as
far as the student is concerned. At any rate, religlon as a vantage
point or an organizing center is not a subject to which the faculty
hastens to give its mind and attention.

211 of which underlines what we may have suspected as true: ours
is an age which, having discarded the guidelines of religion, thrashes
about in compartments, cach more or less autonomous, lacking any firm

" gense of direction, its institutions of higher education busy.

processing similarly fragmented minds': a pluralistic society without a
iiscernible goal, and the private Church-related college a mere
reflection, no oxception to ‘the general rule.

Respectfully suomitted,

Edward F. Ouellette, Chaplain

LeMoyne-Owen College

Memphls Tennessee
85 May 17, 1969
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A OMIDG PLPIN Cor ronablioenting, foapencs gt eeublabon, By gl
whnlalztenting n! 3nutinta o0 Wwloyno-Pwon Tollogs,

A% INQUTTRY Lot ot canlmmins flven the Aol Acus L Temint o
o whe LoMyno-0uon ompus,

CAUTEXLT:  "e cnlls with LoMoyno-™cn's hlancmr, ohiloa~shy ot
concurn by n oolisntdon %y provitc an vapesure tH moaningful
rollginue sorslcoa to thoso who e onrollot,”

ASSUHPTION: Rouldidous 1if. 1s =~ quality,  "flavopr” of thu tntal

7. of ~n inlivitual nr 2 jroup, usually (but nnt 2l-ays) dlstinctivy
and Liontiflble buctusu of semu bohavior, inecluting ~irticinatinn

in formal, rugular ritunl. "Moaningful ruliious survicos" mny bu
construod s aorvicos of hulpfullnuss to others ns woll ns sorvices

of worship touard God,

THE PRESENT SITUATION ia n compound of ...
(n) attituios of commutor stulonts, mostly roturnin: daily to thuir
} homes, with these prudominant backgrounds:
gnptist ( ), Mothodist ( ), Roman Catholic ( ), Other ( ).
(b) a majority startlng point: tao -rujoction of authoritarian
authority.
(c) a porvnsive provincialism, of three typos:
1. tho blind accoptors of thoir tralitional roligious lifa
2. thoso vunturing some rothinking of traditional fomms
bacnuse thoy care
3. the apathotic: unquestioning, unpracticing
(d) tho disintorost of faculty who aro "doing their job" which doecs
not incluie furthering the religious aspects of the purpose of
tho colluge.

(e) lack of doefinition/clarity/understanding of this purpose and
orientation, this stance, thls posture.

(f) the sogregation of religious life into a2 compartment at the

periphory of college life with a chaplain in charge.

the secular character of our total society.

the impact of recent events on the campus.

the dominating availability of the Student Union: comfort,

pcers, froe-time, food and games.

a genuine '"lostness' on the part of many.

the unoxpressced service orientation on the part of many.

NN S~
He ooy

N Cu.
~— N

RESPONSE TO THIS SITUATION IN THIS CONTEXT

Orientation attitudes -
| «++ Ultimate concern for the growth and development of all persons
| on campus. ;
| .« Minimal concern for the number of bodies present: increasing -
‘ concern for the quality of lives of persons. o
Witness to the existence of God and the Christian message and '
gospel by a gathered, commited core group. The time set aside
on Wednesdays at 10:30 can stand as a regular, predictable
visible symbol of the.Christian presence on the campus in
campus life. Co

_ 62
ERIC 66




el W g

Mieszs o owthe 2o of Lacruiast wttantion ty purponial polatisneantpe,

Jacossey of proscat ficulty surturu ~f thia quality/aspuct of atuton®
TIITS in clussroom anld Athor siturtinns,

Zolobpraticn of this mutu=l Svirunuss in common uniforstaniing an!
Nﬁmm{’.

Participrtion and/or 2vailability civins viaible uvidoncu of this
mutuil wwaronuss ani thuso coamon uniorstaniines in schorfulod
forum, panul, iiscussion situations.

Schedulud ~nd surinus discussion by Jopartmonts and by tho full
faculty of the rolo of rollzlon on this campus in viuw of its
horitaze ani purposc as clarifiui.

Enlistmant nf tho Dopartmont »f Roligion ani Philosophv (Dr. Haves,
tho Rov. Mr. Oruon, ani studonts) in this discussion, Aiscovary
and colobration.

Considoration of somu uxplicit intogration of this rosponso into an
Oricntation program of tho collugo.

Introduction of a crudit course having tho college's chapol program as
rolatod ficld work, taught by tho Chaplain. Title: The Church
as Social Institution from A.D. 30 to 1970.

Summary: Thc assignment given to the Religious Lifc Committac is

to introducc into tho academic 1lifc of the college a sensc of
rosponsibility which is called "religious 1life: oxprossing itself in
"sorvice to God amd service to man."
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FOREVWORD

In recent years many extensive bibliographies on the Negro
Amorican have bgen published, usually without comment on the materials
or with only brief doscriptive statements. The bibliographies
included in this packet were compiled after reviewing voluminous
amounts of materials and selecting those items which our staff of
historians and teachers considered basic and most valuable to
tocachers and students. We hope the annotations will be useful and
serve as a guide to the use of the matorials.

The packet is incomplete. It is our intention not only to add
other items but also to revise the packet periodically. We hope you
will write us about good materials you have used and can recommend.

Wo will bo vory grateful for your critiques, of the packet as a whole,
of parts, or of specific selections.

Please inform us if you wish your name to remain in our mailing
list,
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WHAT DIRECTION FOR NEGRO HISTORY IN OUR SGHOOLS?

Protest against noglect and misrcpresentation of the Negro in
the teaching and writing of American history is not a recent development
Early hincteenth century Negro leaders and their friends recognized
that views of history contribute significantly in shaping values,
behavior and institutions. Samuel E. Cornish z2nd John Russwurm,
owners and editors of America's first Negro newspaper, Frecdom's
Journal, proclaimcd in their oponing editorial, in 1827, that
"too long has the public been deceived by misreprasentations," and
pledged their paper to print "everything that related to Africa,"
belioving that as "that vast continent becomes daily more known . . .
many things will come to light, ‘provihg' that the natives of it arec
noithor so ignorant nor stupid as they have generally been supposed
to be." The first serious effort by an American to tell the history. of
the Negro was tho work of a fugitive slave, James W, C. Pennington,
whose Textbook of the Origin and Histo . » Of the Colored People

PRl dRhN

appoared in 18L1, In his troatment of he Negro In Africaand the
origins of slavery in western Europe and the Americas, Pennington
deliborately worked to disprove the misconcoptions which he felt
provided the basis for the prejudice of white hmericans against the
Negro. The pioneer efforts of Ponnington were followed by a large
number of ninoteenth century Negro writers intent on counteracting
tho unbalanced and biased trcatment of the Negro in American history
by writing works portraying not only the African heritage of the
Nogro but also detailing his contributions to the development of
Amorica. Some of theose, including William C. Nell, William Wells
Brown, and particularly George ™ashington Wllliams, wrote notable
studies which compared favorably with the best historical scholar-
ship of their day. Nevertheless, thoir impact upon the writing and .
intorpretation of American history by the mass of white writers

was nogllglble.

A major breakthrough in the study of Negro history came in 1915
with tho ostablishment, under the leadership of Carter G. Woodson, of
tho Association for the Study of Negro ILife and History. DBesides
publishing books on Negro history, the iissociation began lssuing
The Journal of Negro History in 1916, with Woodson, a trained
historian and creative scholar, as its editor, thus opening _
unprecedonted opportunities for publication of the writings of Negro
history scholars. The Journal of Negro History gradually developed
into ono of tho lsading historical periodicals of the nation, and
the Association published a large number of important monographs
produced by Noegro scholars and also a monumental general history of
the Negro writton by Woodson. Meanwhile, more and more white
scholars wore attracted to the study of the Negro and ncw channels
were opencd for publishing the wrditings in the field. By the
opening of the Civil Rights Revolution there was a voluminous
accumulation of scholarly writings dealing with practically every .
aspect of nogro life and history. To this has boen added a flood
of publication in rocent years. Nogro history, which as a result
of the offorts of Woodson and his followers only recently obtained
respoctability as a ficld of scholarly study, has within the last
decade bacome overwhelmingly popular among historians of all races.
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Publishers are not only searching for new works but they are rushing
to reprint early writings in the field.

In spite of the long years of productive scholarsiip, few of the
facts or interpretations resulting from it are being transferrod into
the average classroom, Consequently, stulents, civil rights organizations,
journalists, teachers, historical associations, ani even the National
Education Association have joined in dcmanlinz a more »alancel treatment
of the Negro in American history. Most of the critics of the present-day
treatment of the Nogro have dirccted their attack on toxtbooks. They
have found that with few exceptions textbook writers have been influenced
vory little, if at all, by reccent scholarship in Negro history. Two
recent oxtensive ani penetrating analyses of American history textbnoks
have revealei that not only is the Negro frequently misrepresented Oy
tho omission of significant facts, but that there remain in many books
glaring examples of unconscious bias and overt racism.i

Misrepresentation of the Negrn's role in American history is apparent
from the very beginning of most texts. While discussions of the Greek ani
Roman origins of Buropean civilization and the Buropean background of
American history are considered mandatory by many textbook uriters, few
give any attention to African civilizations or to eviience accumulated
by rocent scholarship of the Asiatic anl African backgrounis of Buropean
history. Thc ommission entirely of any discussion of African civilization
denics in cffect that the Negro had a history prior to coming to America
and helps to perpetuato the myth of the Dark Continent inhabited by
backward and savage peoples.

The initial appenrance of the Negro in most American history
toxthooks cemas dithrbhe arrival wofithe first. members of ~the race at
Jamestown in 1619. Few texts montion that Negroes accompanied Spanish
oxplorors in North Amorica ani thus proceded the migration of English
colonists to the continent. These ommissions serve to bLlot out the
names and contributions of Negroes who were explorers ani pionecrs in
their own right. Most toxtbook writers also fail to observe that the
first Negroes wore not brought to Jamestown as slaves, but as
indentured servants and that the institution of slavery developed by
gradual steps in the sovontcenth century. Such treatment precludes
any suggestion that slavery, not based on race, had existed in the
0ld World, that the racial inferiority of the Negro was not an
accepted fact by the carly colonists, and that a variety of factors,
both cconomic and social, led to the dovelopment of American slavery.

Having offhandedly ihtroduced slavery into Virginia, most
toxts ignorc the institution until discussing the abolition crusade
or background of the Civil War, It is then genorally treated in the

#Irving Sloan, The Nogro in Amecrican History Toxtbooks (Washington,

D. C.t American Federation of Teachers, AFL-CIO, 1967); Kenneth Stampp,
Winthrop Jordan, Lawrence W, Levine, Robort L. Middlekauff, Charles
Sellers, George W. Stocking, Jr., "The Negro in American History
Tostbooks, " Integrated Bucation, II (October-November 196l), 9-26.
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very narrow terms of a labor system, often with the implication, if it
is not explicitly stated, that slavery was necessitated by tho planta-
tion economy in a sparsely populated country. Few texts montion the
slave trade and the methods by which Negroes were wrested from their
homelands and brought to America. Seldom are students told that
slavery cxisted in the North until after the Amcerican Revolution, and
the 11fe of tho Séuthern 'slave, ‘if treited ot all, is discussed
superficially with little or no attention to work patterns, diversity
of occupations, diseiplinary practices, housing, clothing, diet, health,
unstable family life or the Negro's resistance to his cnslavement.

Needloss to say, few textbook writors attompt to look at slavery
from the slave's point of view. The fres Negroes, North and South, are
frequently totally ncglected, thus failing to show that discriminations
based on racc werc the national practice, and, of even greater
significancc, obliterating the noteworthy achievements of some.
individuals in the arts and sciences and their contributions to the
struggle for freedom through participation in the Amorican Revolution
and the abolition crusade and operation of tihe Underground Railroad,
which, incidentally was largely a Negro entorprisz. The myth that the
Negro did not work and fight for his froedom but had it handed ovor
to him by white liberators is furthor perpoctuated by failure to discuss
his military service and heroism in the Civil War.

Aftor congiderabls, though' most often biased, troatmont during
Reconstruction, the Negro drops complotely from the pages of many
textbooks, perhaps to appear again only with tho Civil Rights
Revolution. The disfranchisement and legal proscriptions of his
civil rights in tho South after 1877 and continuing discriminatlon
in the North are scldom discussed, and lynchings arc almost never
mentioned. Also neglected arc the achievements of individuals, some
of whom reached intornational prominence in spite of their economic
and educational deprivations. A more serious omission is the failure
to discuss the continued ef forts of Negroes to attain froedom and
equality through individual and organized. efforts.

, Ignoranco of recent scholarship, although. unforgivable, might
account for some of the errors of omission found in American history
textbooks, but we can assumc that racial bias is also responsible for
multitudinous errors. Cexrtainly among somc textbook writers therc is
an underly!ng assumption that Negroocs are not Amcricans in a real
sense. Such an assumption is all pervasive and freos the authors from
the rosponsibility of examining the American Creed or America's
dovelopment in torms of what they have moant to the Negro. Less
insidious, perhaps, but no less offonsive to all fairminded porsons
and cortainly to the historian who reogards his craft as dedicated to
the search for truth, are the slips of racism which appear horc and
thore in many, if not most, texts. Examples of such slips are found
in the froquent portrayal of the slave as a childlike, docile, happy-
go-lucky creature, or in thc attempts of justification of post-Civil
War Black Codes and the activitios of the Ku Klux Klan as necessary
for controlling the shiftless, wandoring and vicious frseedmen, or in
ignoring Negro protest leaders such as Gabriel Prosser, Denmark Vesay,
David Walker, Nat Turnor, scores of Negro abolivionists, W. E, B..
DuBois, Marcus Qarvey, Martin Luther King and Malcolm X while giving
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attontion to such men at Booker T. wWashington and George VWashington
Carver who better fit the racist image of "the Negro in his place.”

There is no doubt that textbook content is a reliable indicator
of what is being taught in many if not most classrooms of Amcrica.
Fortunately, agitation and protest have alerted textbook publishers
and many arec now looking for or publishing books which give more
attontion to the Negro's role in American history. In spite of these
results, there are some basic fallacies in directing the concern for
the improvement of the toaching of history into a concentrated attack
on toxtbooks. In addition to the fact that it requires considerable
time for recent scholarship to be synthesized and incorporated intn
general texts, there are other factors that would sugzgest a more
fruitful approach to improving the teaching of American history in
general and about the Negro in particular.

hmorican history textbooks arc conventionally norrative in style
designed to trace the building of the nation and develop the idea
. of the onward progress of its government and people towards the
b reality of the American Croed; myth-building becomes more important
3 than critical inquiry or historical method. Consequently, most
toxtbook writers are concerned with collecting rovered facts of past
politics and painting portraits of vencrated national heroes. The
history of America than becomes largely a history of the elite and
of national consensus. National failures and transgressions or the
frustrated aspirations of the oppressed are not to be allowed to
mar this glorious panorama, To superimpose the achicvements and
heroos of the Nogro on such a picture of the American past would
only serve to compound unreality with incongruity. More fundamental
change is demanded. If there is any concern for historical accuracy
and Zor educating responsible and intelligent decision makers for
tomorrow rather than indoctrinating patriotic citizens, the study of
Amcrican history must be more than exaltation of the nation's pastj
it must provide an opportunity for critical analyscs of the myth-
structure, which should include realistic evaluation of tho historical
roles of all racial ani cthnic groups, in depth examination of tho
conflicts betwccn practicos and professed American ideals, and honest
troatment of the nation's relations with its neighbors. Not only do
textbook writers fail to recognizc the nced for explaining the
development of Negro slavery and whito racism, but they also fail to ,
rocognize such inconsistencies as treating imporialism as an ovil |
while justifying or giving tacit approval to Manifest Destiny and f
Amorica's troatment of the Indian.

Proponconts of Nogro history arc not alonc in their disapproval
of the Amcrican history textbook. It has come more and morc under
attack recontly, not only becausc of its weaknesses in content, but
also as a teaching tool. In the last decade or so therc has ,
developed 2 widespread movement for developing now approaches to the i
teaching of history which has enlisted support from both cducationists ‘
and historians and produced dozens of experimental proJjects working
toward a "new history." The narrative study of history has been almost :
universally rejected by these reformers for approaches based on the 1
belief that tho student learns morc by pursuing answers to meaningful
or rolevant questions, Introducing such toaching strategies as inquiry,
directod discussion, discovery oxcrcises, reflective thinking,
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Socratic-analysis discussion and others, the '"new history" projects

. are replacing the textbook by a varisty of sources and/or raw data

in the form of written, audiovisual, and manipulative materials.

The aim is not to teach the student generalizations handed down by
the writers of history, but to allow him through using the historical
method to reach his own conclusions, with the idea that by learning
through practice he will be equipped to go on learning through life
and consequently beccome a useful, independent citizen.

The toachers of this 'new history" arc not required "to cover
the course," i.e., the contents of a text, which’s. imtiost cases..could
be done oniy superficially and badly in the allotted time., Instead,
the materials seleccted for study are chosen carefully with specific
objectives in mind which center around the development or inquiry
skills and equipping the student to live in a modarn world and cope
rationally with its problems. :

Thus those desiring more realistic and balanced trecatment of
the Negro in American history arc heating a dying horsc with their
attacks on textbooks. This is paradoxical, because in porhaps no
other field of American history have more and better materials
been produced which are adaptable for teaching the "new history"
than in the area of Negro history. uwhare is no reason why any
skillea teuscher committed to teaching Negro history should be tied
to the textbook, cxcept, of course, in those authoritarian school
systems where the tcacher has no freedom to choose supplementary
instructional materials. Whilec not all teachors arc yet committed
to tecaching about the Negro in American history, the number who arc is
growing by leaps and bounds and acquiring knowlcdge and materials in
the field is a major concern of sccondary and clementary school
teachers across the nation. But not all committed teachers are yet rendy
to accept the fact that to do justice to the history of the American
Negro moans to challenge the comfortable myths we have accepted as
history and recognize that American history is, among other things,
a study in moral corruption and racism that has tainted most of our
national heroes as well as institutions. Unfortunately, also, so
few of these committed teachers are skilled in the techniques of
taaching the "new history." This is the major challenge today for
the history departments of our colleges and universitics. Summer
workshops and institutos are contributing to the re-education of
toachers and breathing life into the old cliche that content and
methods cannot be separated. However, most colleges and universitiaes
have not rocognized the mcaning and significance of this union and
the responsibility it places on the academician for serving both as
a model and a trainer for teachers.

Added to the development of the "new history" and the concern
for a more balanced and accurate treatment of the Negro in American
history, there is emerging among historians a sizeable and talented
group of young scholars who are challenging accepted views of the
Amciican past, All this is to forcast well for the students of
voday and tomorrow. There is hopv that the study of American history
will serve to develop critiéal inquiry and understanding of the common
humanity of all men, thus bringing about a union of the methods cf
the snclal scicnces and the goals of the humanities. It should be
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recognized, howcver, that many of the proponents of the study of Negro
history hold concepts of the nature and purpose of history similar to
those for which the textbook writers have been so severely critized.
This group, which includes many whites and certainly does not include
all black historians or proponents of Negro history, looks to the

study of Negro history as cssentially a means of building race pride

by creating black hcroes, martyrs, and myths. These zealots, who of
course, regard history =2s propaganda rather than inquiry, insist that
Negro history can be taught only by a Negro bccause he alone can
understand the black soul. This is sheer poppycock, which if followed
to its logical conclusion would result in separate and isolated history
for every ethnic, racial and national groups, with a myriad of
subdivisions in each group. If this course is followed, it will

result not only in a further distortion of history but also serve to
reduce communication and lessen human understanding. On the other
hand, the accurate portrayal of the American Negro's past can help to
1iberatc all Amoricans from the rarrow white mythology that heretcfore
has been taught in our schools and develop understanding that will help
to create a spirit of empathy, without which cooperation in-solving the
nation's problems is impossible. The truc scholar of history knows
that without manufacturing myths there is much that is noble in the
history of the Amcrican Negro. And the hunanistic historian will not
wish to deny *“he humanity of the Negro by denying his human weaknesses
and failures. If higtory is to have a constructive relevance to the
problems of tolay we must follow the course of the '"now history." We
cannot go backwards to patriotic or chauvinistic history. which while
it can serve as a source of group pride, has also well fed such
ideologies and movements as wars, imperialism, racism, facism and
nazism. '

Clifton H. Johnson
Dircctor '

Amistad Research Jenter and
Race Rglations
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APPROACHES TO TEACHING AFRO-AMERICAN HISTORY

"It is a complex fate to be an American,'" Henry James wrote. He
would never have gotten that idea from nineteenth century schoolbook.
As described by Ruth Miller Elson in GUARDIANS OF TRADITION, the world
crecated in those books is essentially a world of fantasy--a static,
idcologically simplc world abounding in moral prescriptions. "It is
an ideal world," she wrote, '"pénpled by ideal villians as well as
ideal heroes . . + Individuals are to be understnod in terms of
easily discernible, inherent (moral as well as mental) national
characteristics as much as in terms of their individual character.
(Races are clearly »ank~d, with Anglo-Saxons at one end of the scale
and Negroes at the other.) Virtue is always rewarded, vice
punished ... ." History is not a dynamic, ongoing phenomenon, but
somcthing that began and ended in the finite past: contemporary
problems are consplcuously abcent, reform movements ignored or
derided. Progress-is certain, as in America's moral perfectlon and

the spread of her influence throughout the world.

Studics of contemporary American history books conducted in the
1960's show little change in the composite ricture of American life
reaching Amcerican school children. While many authors today attempt
to maintain a value ncutral stance toward developmants in the United
States, the picture which they often convey is that of America as a
strapping gianl, of a nation moving swiftly, inoxorably--and harmo-
niously--toward the perfect society. "Although specific instances of
change are cited, students are rarely offered any basis for
unders tanding how gocial change comes about. The consequences of
such vast historical dovelopments as industrialization and urbanization
are seldom adequately explored. Characterized largely by "blandness and
amoral optimism," contemporary American history texthooks "purvey a
sweetness-and-light picture of American history that is both fulse
and vicious in its ceffects."

Without doubt the group most maligned by this storybook picture
of the United States is the Negro American. It is not that the
American black man is portrayed as vicious, or as the object of the
vhite majority's hatred, or for thdit matter as constitnting in any
way a threat to the Amerlcan polity. Thers is, on the contrary, a-
determined effort to avaid any implication that racial differcnces have
produced strains--much less violence--in Amaerica's '"melting pot" culture,
and a basic unwillingness to acknowledge that race operated as a factor
in U, S. history. The most striking thing about these books is the
virtual omission of the Afro-American: for the most part, in their
pages black mon simply do not oxist as Americans. Where they do
appear, it is in & drastically dchumanized form: either within the
institution of slavery, in which capacity Negrocs do not appear as :
persons at all; as an inert mase; or in caricatura. _ ;

America's collgctive" sonse of the past" did not come only
packaged in history texts; the image described above of the Afro-
American has ondured in popular culturc as well., Of the millions
who watched Bill Cosby narrate C.B.S.'s "Of Black America" series
last summer, how many were aware of a painful lssson learned by Cosby
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as a child and rocalled for a Neu York Times reporter: 'We only had

two Negro teachers in my clementary school (in an all-black
Philadelphia ghetto), and one of them taught my fifth grade., I
remembar her being terribly upsct one day when we came back from

an assombly program. She ¢4ried, and she made us promise we'd never
sing '0ld Black Joc' azain."

For two hundred years the fatc of the Negro American at the
hands of textbook publishers has been not to be despiscd, only
ignored. The widespread assumptions of white superiority and Negro
inferiority of the last century have persisted into the present one;
aided by the sonsitivity of publishers to the Southern textbook
market, these racist views porvade a majority of history textbooks
usod in the classrooms of the 1960's. The cryptic statement attri-
buted to one éxpert romains truc today: the Negro appears in American
history books before the Civil War as a slave, aftcrwards vaguely as
a problem, if at all. Two eminent American authors who wrote of the
black man's expericnce in America--Ralph Ellison in THE INVISIBLE MAN
and James Baldwin in NOBODY XNOWS MY NAME--have eloquently confirmed
a judgment made earlier by George Bernard Shaw. "The worst sin toward
our fellow creatures," Shaw wrotc," is not to hate them but to be
indifforent to them; that is the essence of inhumanity."

Nevertheless, changes have begun to occur along a number of
fronts. For onc thing, the schools of the twentlcth century no
longer have a monopoly on image-making in history. Narrative
accounts of the Afro-American expcriences can be found in magazine
articles like those appearing in Tuesday (a Sunday supplement to
several urban newspapors) and in "Beyond the Mayflower" and
"Pioneers in Protest," two series of articles wiitten by Leronc
Bennett for EBONY. The Establishment press, tco, has discovered
tho black man: a leading national women's magazine runs feature
stories on the life of a slain Mississippl rights leader Medger
Evers, and Aretha Franklin brings soul to the middle-class roadership
of TIME the weokly newsmagazine. Negro jazz, blues and the folk
music of the civil rights revolution continuc to gain in general
popularity; the same is true of many local painting and photography
exhibits which depict the black experience. Very recently, Afro-
American museums have sprung up in cities agross the country and an
experimental black theatre is in the malking. It is even possible to
learn tho history and practice of'"soul cooking" in television
demonstrations, foature articles on the women's pages of big city
dailies, and lavishly illustrated and annotated ethnic cookbooks.
All of these media--but especially telovision--have made the Negro
revolution an historical experience more accessible to more
Amoricans, black and whitec. '

Another change involving mass communication is the increasing
availability of a large variety of high quality source materials on
the Afro-Amcrican exporience. Recent gains in publishing and
scholarship have been touched on in Dr, Johnson's article. The
mushrooming paperback book industry also has been a boon to the study
of black history. For junior and senior high school students there
is the exclting and eminently readable three-volume collection of
original sources by Milton Meltzer, In Their Own Yords (1967), and a
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good one-volume compilation by Richard Wade, The Negro in American life

(1965). Colloge students would surely profit from consulting Leslie
Fishol and Benjamin Quarles! ~ The Negro American (1967), a bulky ami
rich collection of first-hand materials tied together by narrative
sactious that are almost comprchensive and penctrating enough to
constitute a text in thomselves. In addition to the two basic
hardbound books in the field, John Hope Franklin's From Slavery to
Freedom (1947; rev. cd. 1967) and a more recent interpretation by
August Meicr and Elliott Rudwick, From Plantation to Ghetto (1967)
therc are now two paparback narratives: Benjamin Quarles' thorough
and interesting survey, The Negro in the Making of America (196L;
suitable for high school and college use), and C. Eric lLincoln's

The Negro Pilgrimage in America (1967; with its abundant photographic
and other contemporancous illustrations, well-suited generally for
junior and senior high school readers). In addition, there a2re many,
many other superior primary and secondary sources on the Afro-Ameriean
oxperienco-~both classics and newer works--now available on the
paperback markct. o '

Governmornt agencics, too, have been developing an interest in the
Negro American past. The bureaucracies of education in a number of
citios have put togother supplementary guides on tho black exporience
for clagsroom teachers' use. Half a dozep states have adopted (and
others arc considering) laws aimed at incroasing coverage of minority
groups in the schools. Of thesc several states, unfortunately, only
one apparently had the pre-science to devote explicit attention to
toxtbook selection--one area in which legislation could (by
prohibiting the use of flagrantly biased books) be maximally
effective. At the federal level, a handful of NDEA Institutes
around tho country each with thirty to forty teachers, have been
structured around the topic of Nogro American history. The
Office of Fducation has recently been involved in a survey of the
curricular treatment of black Americans in school districts across
the nation. And a call has been issued by a few Amoricans for a
Prasidential Commission on Negro History. Laudable as these
measures taken by the public sector are, however, most of them arec
depenient on moral suasion to tho virtual exclusion of logal
accountability of any sort; it is difficult to know Jjust how
effective thaey will--or can--be., Certainly the majority of
Amorican classrooms remain untouched by these reforms, real and
potential,

In spitc of the changes that have been made in the last decade,
public protest shows no signs of abating. The beginning was a scant
six years ago, whan, on the heols of the civil rights rovolution,
organized groups in the big cities--most notably local chapters of
the N.A.i.C.P. and of the American Federation of Teachers, along with

_concerned parcnt groups--began to pressure boards of education for
‘adequate coverage in the schools of Negro American history. As city
aftor major city drew up supplementary curriculum guldes, and
publishers (also under pressure) began to revise texts using the
suides as a basis, it seemed that these pioneering protest groups
would have their way. Today their success may appear 2 little more
equivocal. However, since other analyses of racially biased books
had boen made in the past (as long ago as 1949, by the American
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Council of Education), it is difficult to avoid crediting orzanized
protest groups in the cities for many of tho changes that have
occurrei in publishing. Today strident demands are heard more and
morc frequently from black communities across the country---
especially from students--for black studies programs in colleges as
well as in public school systecms.

What about textbooks? Until recently the major target of
demonstrators, textbooks have now been seized upon by some sducational
pundits who proclaim, somevhat prematurely, that the textbook industry
(which grosscd an estimated $350,000,000 in 1965) is in the middle of
a "povolution." While it is true that changes in the direction of a
more balanced racial history have been made in some books, and are
contemplated in others, the vast majority of texts remain in nced of
substantial revision. Some publishers have made available separate
supplements -on the black American experience; although many of these are
substitutes for serious treatment of that experience within the
textbooks themselves, Doubleday-Anchor has made an outstanding
contribution with its Zenith Book Series, written for junior- high
school students by professional historians.

Only six years ago one publishing housc was hailed in the nation's
‘liberal press for taking the "courageous" step of putting out two

: editiong of a textbook--an integrated version for the North, and, as
i, the industry euphcmism gZocs, a "de-integrated" one for Southern states.
! Today such a practice is derided by rights lcaders and apologized for by
publishers (many of whom nevertheless continue the practice). Other
ingenious devices have been found; publishers are now coming up with
texts segregated in their "integration.'" One common practice is to
concontrate all of the book's Afro-American history in a short supnle-
mental section sandwiched betueen chapters or at the end of the book.
The effects of this arrangement is to make coverage optional by
lcaving the question of (official) inclusion to the teacher. These
"new," 1960's variety scparate-and-uncqual versions of the nations
racial past have dubious sducational value. Not long ago a thought-
ful publisher commented: "The immediate response to Anglo-3axon ‘.
materials seems to be non-Anglo-Saxon materials. . . . (publishers) do .
books about Negro hcroes instead of books about heroes--white and 1
Negro--and so replace our previous exclusion with separatism. We
now speak after the same mythic simplicity, but in a new styls,
instoad of attompting to cope with the increasing complexity of
American reality." That is precisely the problem faced by today's
educator in the social sciences: doing justice to the historical
complexity which we call the American exparience.

In trying to deal with the racial complexity of the nation's ,
past, one quickly bccomes aware of the fact that there are a number
of different ways--more accurately, degrecs--of integrating American
history. None of these modes of integration is adequate by itseclf;
some, however, are more pernicious than others when used in isolation.

The easiest--and the least effective--vay to arrive at an inter-
: ‘ racial history is, as Spelman College's Vincent Harding has derisively
paraphrased it, simply by dropping an occasional individual ''chocolate
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drop" into the national melting pot. The dangers of this individual
approach are multiplied when (as is often the case) these persons are
grouped together for consideration and treated essentially as Negro
rather than as American leaders. For example, William Katz has pointed
-out that Frederick Douglass is usually studied as an escaped slave and
black abolitionist rather than on the same stage as other Americans, as
a major figurc in nincteenth century roform movemsnts. This kind of
bloc classification is sometimes defensible-e.e., whan trying to make

a case for the Afro-American experience as a "cultural whole" (for
suggestions on troatment of black Amcricans as a subculture, see below
on toaching problems connectad with race). However, the isolation of
minority Amoricans, without justification, in snecial categories of
their own is not only to distort the truth but to imply that their
history is not worthy of consideration as a part of the national
exporience.

The alternative tc¢ inserting black individuals as blocs in the
American saga is to scatter them singly throughout the narrative,
Thus in some books we read that ifatthew Hoenson accompanied Admiral
Perry to the North Pole, Jan E. Matzeliger invented the shoe lastinz
machine, and Garrett Morgan, a Cleveland Negro, invented the traffic
- light. This approach, too, is insufficient, First, the black
individuals .chosen for inclusion are aften those who are least
offensive to the white American's image of himself and who, in their
times, least threatened to upset the racial status quo. Booker T.
. Washington has far greater market value in the textbook world than
cither Nat Turner or Malcolm X. ZEven in cases where blacks and whites
are chosen on the basis of comparable historical criteria, the picture
is still not a complote one. This is because--much of Amcrican
historiography and most of her conventional wisdom notwithstanding--
there 1s no very good recason for assuming the typicalness of the
American I1lustrious Individual, whatover his color. Thus a great
many American history books provide us with a picture of a certain
kind of upwardly mobile elite, but little in the way of a chronicle
of the experience undergone by the majority of Americans appears,
nor docs a description of structural factors shaping American life.
Since this individualist approach (whether singly or in blocs) is the
onc most often followed today in "correcting" American racial history,
we are in danger of manufacturing a whole new set of darker-hued
Horatio Alger heroes--and leaving the rest of American history
unaltcred.

There is another way to perpetuate the injustice done to black
Amorican citizens in the history books even while including them.
Benjamin Quarles identified it when he criticized Amerdican historians
for making the Afro-imerican into an "unperson" by portraying him
solely as part of a monolithic mass, which in turn was :seen as the
cause or the effect of something. For instance, under the institution
of slavery blacks have typically been seen exclusively as a labor
: force, later, during the Civil War, they were often analyzed as a
mass in terms of their potential as resource or llability to the
war effort,

In a variant of the mass approach Negro Americans ape seen as

an issue affecting the course of history--not by their actions (as

suggested above--but merely by their presence. While some instances
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of this kind of mass characterization appear to be legitimatc, much
is not. TWo well-known examples are -the way in which the existence on
American shorcs of a large number of enslaved black men affected the
deliberations of the Founding Fathers at the Constitutional Convention,
and later the relationship betucen the institution of slavery (especially
its spread) and the Civil War. Onc less familiar is the effect which
the prosence of a large number of Nggro slaves in the South had on
American policy toward the Indians (e.g., in the Cherokee removal
controversy of the 1830's). Many accounts give no hint that Afro-
Amecricans were anything other than docile and obedient slaves before
the Civil War, or that not all Negroes were then slaves, or that
jndividual blacks distinguished themselves in any way. Ironically,
sometimes this treatment of Negroes only as part of a mass comes at
the hands of liberal historians who, in their eagerness to establish
the persistent fact of white racism in America and to absolve blacks
from any of the onus of the past, and (perhaps unwittingly) by
rsconstructing social reality in such a way that Negroes are loft
with only onec role to play: objects of oppression. Quarles is

right in contending that to write American history treating Negroes
solely as part of an undifferentiated mass is to denigrate that race
--regardless of the intention or'of the point being established.

Regardless of what is conveyed to us in textbooks, the history
of a nation is neither merely the sum total of the storics of the
individuals within it, nor the mute tale of masses of men. Drawing
on the vast gains made in the social sciences in this century
enables the historian to organize the experience of a society over
time in another way. Contemporary social science concepts applied
to history make it possible to analyze American society at any point
in time as a coherent social system, (for our purposes) to identify
the Afro-American's role within that structure, ani to study the
evolution of social change in an incredibly dynamic society. Thus
not only are individuals actors, but organized groups and social
movements also can influcnce and be influenced by history. Key
gsocial instituticns such as the family and the church have a greater
part to play in black American history roconstructed; Zroups such as
the N.A.A.C.P. and A. Philip Randolph's Brotherhood of Sleeping
Car Porters become important especially in the study of social change,
Greater attention- should be ‘devoted to Marcus Garvey's "3ack to
Africa" movement of the 1920°- and the civil rights and black power
movements of our times. The sxperience of blacks as a minority group
can bo compared to that of other (racial, ethnic and religious)
minorities in the American past; "the minority group experience"

(if one can be identified) should also be examined vis a vis that of
the majority. In any case, America should be viewed as a cohercnt

but constantly changing social structure, the component parts of

which can be broken down and analyzed scparately as well as in relation
to the whole. Although race ig only one component part, it is a major
one; once the factor of race is taken account of, many themes from

the unreconstructed version of United States history will need
revision and néw ones will have to be added (for example, the Afro-
Americant's struggle for freedom).

Once a social structural approach is taken to the study of
American history, white recism will be scen for what it is; an
ingtitutional phenomenon with deep roots in all facets of our society.
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Yle will no longer be able to explain away the injustices inflicted on :
blacks by whitc Americans through verbal cuphemisms which obscure :
more than they explain (e.g., "the pcculiar institution," "the trouble- (
some prosonce") Vie cannot read that injustice out.of tha national |
past by secing it as a fundamentally un-American happening entirely ‘
alion to the"real" American history. ©Nor can we take the overly
sanguine view that white racism did exist, but only as a momentary
lapse which was cleared away by the Civil War and its aftermath.

It should be obvious to every Amcerican in the 1960's that if there
aver were 2 time when we could indulge ourselves in such illusions,
that time is not now. Almost tuenty-five yoars azo Gunnar Myrdal
idontified the "problem of the Negro" as "predominantly a white
man's problem"--and one which cannot be troated in isolation. Any
careful student of the Afro-American past will be hard put not to
conclude that white racism, on the one hand, and black degradation
on the othor, have boeen constant and pervasive factors intricately
interwoven throughout American history. Until that painful fact is
affirmed we shall remain ill-equipped to confront the problems of
tho insistent present.

Why, then, tcach an interracial American history? The
scholar's answer first: it's true--that is how it happened. A
false picturc of America's past can offer a few reliable guide-
lines to sorting out the natinn's present proolems. Of those who
do not accept on principle the need for a comprehensive and accurate
history, few will be able to reject it as an expedient. It should be
obvious in 1968 that fow American youth, black or whitc, will settle
for illusions over roality wherc the past is concerned. By continuing
to put forth a mythology which has little basis in fact, uec shall be
teaching contempt for history and for the white world which is its
purveyor, as well as contributing to the already considerable degree
of cynicism among many American young people today.

We cannot, as individuals or collectively as a nation, approach
social maturity as long as we continue to prop ourselves up with
false images which prevent us from seeing the past as it was. Rather,
we must devalop the ability to see culturally different individuals
for who they are (or were), ourselves for who we are, and human
beings as they are. On the individual level, this will involve
new self-conccpts for all Americans: the unearned sense of inferiority
which has boen a large part of the national legacy to black people
must be traded for a new sense of pride in themselves and their
ancestors; whites must divest themselvés of the falsely inflated
notions of self and of the unspoken, unacknowledged yet apparently
impregnable sense of superiority which has been their unearned
increment at the hands of history. Significantly, the latter change
is the one more often omitted by spokesmen for a new national history,
though it may well necessitate a more difficult and painful transition
for those involved (many whites, however inarticulately, will sec
themselves as having nothing to gain and a great deal to lose). The
two changes are -equally important, however: both races must learn, in
Thomas Pettigrewls phraseology, a new "equal citizen's role." -
Nothing less than our character as a nation-- and’ perhaps even
national survival--is at stake. :
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Those remarks presume what is almost universally accepted as the
primary goal of the gocial studies: education for citizenship.
Although this aim is variously(and imperfectly) understood by almost
all who assert it, it generally proceeds from the assumption that the
knowledgeable citizen is the good citizen (i.e., that knowledge
accumulated is somehow transformed into effective political action).
Social knowledze should be seen as a necessary but not sufficient
condition for responsible citizenship. If this assumption holds any
wator at all, it becomes necessary to look at the world in which
American citizens will be called upon to function. At home, at the
present time, we are a conflict-and hate-ridden pcople, torn apart
of the issue of race. Overseas, we shall increasingly be called
upon to relatc to '"the othar two-thirds of the world"--non-
Christian, non-Westcrn, non-affluent, and for the most part non-
whito--a world bearing little resemblance to the american experience.
Thesce two tasks are not unrclated, for the United States has in the
Afro-American background a major link to the experience of the majority
of the world's pcople.

There is a nead to establish realistic 3Zoals in teaching about
cultural difference. Ideally, the study of the social sciences
should illuminate an individual's understanding of himself and of
his people, as well as of people differing from himself, and finally
of man's humanoness. In coming to terms with his social world, one
must then learn to make distinctions between what about a man is
human, what more narrowly is cultural, and finally what is peculiar
only to the individual. Anthropologist Frederick Gearingz has suggested
two reasonable educational profits to be zained from the study of
another culture. Such a study would, first, permit a student to
recognize that any culturally patterned behavior, however bizarre it
may at first appear, at botlom makes plausible sense, 1§ believable
and fully human (not pcrsonally attractive, necessarily, nor 'good’
necessarily, but humanly believable)." Second, it should ". . . help
a student to see well-accurately and in some measurec of completeness
—_the social world immediately around him, his own social world which
1s often too familliar to quite see. To study (another culture) is,
through comparison, to see ourselves."

To transpose such a framework into the perspective of American
history is problematic. First, does the Afro-American experience fit
this paradigm, i.e., is it another culture? Too many who have been
close to the black oxperience have emphasized the radical disjunction
between white (middlc-class especially) and Negro (especially lower-
class) lifostyles to leave very much room for doubt. In so far es
the Negro American experience is a cultural whole, it ought to be
trangmitted as such, as well as integrated into the national story
wherc appropriate. The task of dealing with the black experienrz as
a subculture requires the imposition of an essentially social science
conceptual scheme on American history. However, rather than a%tempting
to see the social system at any point in time as a whole, and setting
out to do an analysis only of one carefully delincated element ~f that
structure, historians of thé American experience have tended, on the
one hand, to lift out the sagas of individual Americans and put these
forward as the American experience in microcosm, and on the ot.er hand,
to attempt comprehensive surveys of relatively vast periods of time
(with both approaches typically operating to perpectuate tne national
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mythology). The latter alternative would not be so demaging if it were
not for the tendecncy of some writers of history to delude themselves--
and worsc, their readers--into concluding that "their" period had then
been "covercld", rather than qualifying the significance of their work
by identifying it as dealing with a single small aspect of that period,
as scen through only one angle of vision. The historical discipline is
perhaps thc most unconsciously and unmethodically selective of all

of the social sciences (thus leaving itself peculiarly vulnerable to
cultural bias); the survey approach in particular, by getting more and
bigger conclusions for less research, is deceptively efficicnt.

This somewhat haphazard selection process is pregnant with
consequences for any minority group; in the area of Afro-American
history the tendency has been-when blacks are included at all--to
select out those Negroes whose lives best reflected what was purportelly
"smerican" (those selected generally have resembled the miidle-class
white American "on-the-make"). Putting forth this overly assimilated
version of our history as the American story 1s particularly unfortunate
in a country whoae tlehness and variety of nopulation arc almost
unparalleled in history. As Benjamin Quarles :ias observed, taking an
"in-group approach" to the history of a pluralistic society is bouni
to result in the donigration of some groups. Where the black American
experience as a whole is concernei, what is called for is the trans-
mission of that culture with its 4ifferences in tact--not the
presentation of a group Amaricarized beyoni recognition, featuring
Negroes as no more than white men colored brown." Ironically, if
this is done, cries of opposition will be heard from--of all places
--gomé liberal quarters, where any attempt at differentiation is
seen as -digcrimination. Zquality is not samencess, however; ani if
we arec to Jovelop any reasonably accurate conception of what happened
in American history, this course (supplemented by others where
appropriate) must be followed.

Whether the black oxperience from America's past is portrayed
as having a cultural unity of its own or is (as is more frequently the
casc) broken dowr from inclusion and analysis, the most ticklish
of all of the problems involvol in transmitting that experience is
the one stemming from the emotional investment which we have in our
own identity--national and racial, both blacks and whites, Only a
few years ago feelings connected with this subject were buried, fugitive,
hidden; many whites at least could believe that they didin't exist.
Today the emotional ramifications of race are no longer undertones,
but seem rather to have an inner dynamic of their own which conpels
a public hearing (or, more accurately, public expression). Vhile
these tensions are probably most acute in an integratei teachingz
situation, they arc not peculiar to that setting, Common reactions
of both races to black American history are disbelief, resistance
and frustration; furthermore, the feclings exposed in many cascs
may be counterproductive to learning. . Students who are white nave
been known to react with shame, guilt, frustration -and, at the other
extreme, withdrawal covered by an aggressive form of defensiv~
chauvinism.  For black students the experiesnce could intensify
(and help to make articulate)- existing feelings of oppression,
turning rcsentment into anger, rage, evea hate. No more thar white
students are blacks immune from reactions of shame and guili;

somctimaos confrontation with the fact of the slave past or, for
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- gome students, mention of the African experience wlll envoke thase
- amotions (especially in integrated situations where thae problem is

sometimes exacorbated by the taunts of other students). To some,
such.a reaction may seem strangely inappropriate, yet it wasn't
twenty years ago (before the major revisionist work of slavery)
that one black historian noted similar perceptions in the work of
Negro scholars on slavery anid another proclaimed that "the topic of
slavery in the U. S. has been virtually exhausted," concluding that
further study would be a "waste of time." Whatever the dirsction
or intensity of the reaction, it is clear that--contrary to at
least one expert's assumptions merely to bring real feelings into
tha classroom arena is not to assure that anything constructive will
result, '

The emotional resistance .to bae encountered in teaching about
race in Amarica should not be unierestimated. The problems are
complex, depending only in part, however, on who 1s teaching what
to whom. Whatever the teaching situation, rssistance can be '
counted on from teachers, parents, and most of all from the students
themselves. While there is no panacea for the classroom tension
which will almost inevitably be gencerated, there are some approaches
which might allow a teacher to circumvent the emotion--ani even
a few through which he can expleoit it to serve his own education
2ims. For one thing, Professor Gearing's anthropological format is
rclevant here (espscially to difficult teaching situations btut to
most other ones too): the first educational imperative is to revise
downward our expcectations concerning changes in attltude and
behavior. Instant appreciation of the other race should not be 2
major aim, nor should one expect overnight.behavioral change.
Goaring's proposcd educational "profits" seem far mora sensible:
Students should first learn to accept cultural behavior differing
from their own as "humanly believable"; from this awareness, respect
and understanding should aventually follow. Once the teacher's goal is
restrained somewhat, any of the following courses of action might be
pursued: (1) emphasis on self-expression nnd communication (student-
studen’t as well as student-teachar); (2) as ncarly as possible
approximating real life conditions which promote understanding (within,
of course, the 1imits imposad by the classroom situation); and (3) use
of the inquiry approach to learning. - It should be kept in mind that

- the appropriateness of the stré.tegy used will vary with the teaching
" -situation; for example, on this subject the first approach would

be well suited for a class of black students while it probably
should not be attemptel in an integrated situation unless the
instructor knows how to make constructive use of the emotions
envoked. : ’ ' :

In order to open lines of communication across cultural
boundaries, anthropologist Paul Bohannan has stressed the need
constantly ‘to probe bebeath the surface of observable cemotion -and
behavior in order to uncover underlying values, unstated assumptions,
basic motivations, etc. Wth the same .goal in mind but from-an
American urban perspective, Herbert Kohl has taken a slightly
different tack in his excellent booklet, TEACHING THE "UNTEACHABLE'.
The book emphasizes the radical disjunction betwsen the daily
experience -of ghetto children and the progress-oriented history which,
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according to a standardized curriculum, they are suppnsed to be
taught. Kohl advocates scrapping a course of study which is at best
irrelevant to the children's 1lives and using as a starting polnt the
children's experience, moving from their perccptions about themselves
and their world to experience common to all mankind. Experiments

in drawing, painting and photography have been used successfully,
agpacially with "disadvantaged" children. An enterprising teacher
at an inner city school in Chicago devised a plan combining both
creativity and the search for models: fourth-graders chose historical
or contemporary figures whom they admired and made cublc mobiles
(ons side was used for a portrait of the figure, the other thrse for
a brief biographical sketch. Another Chicago instructor taught
reaiing to her fourth grade class by teaching them songs (which she
.accompanied on her guitar). In a Detroit junior high school, a
Negro history teacher came up with a device to assist youngsters in
learning the names and accomplishments of outstanding Afro-Americans:
the game which he created is a variant of "Monopoly,' with black
American notables substituting for the properties and "Simon Legree
plantation" for the jail; advancement is via Harriet Tubman and the
Underground Railroad. Other techniques that work well with students
who have had feuer cducational advantages ars dramatization (of
events, plays, situations); small groap work which rewards oral
participation, and the uss of such non-verbal materials as records,
pictures, and regalia of all kinds (a good one-volume collection is
A Pictorial History of the Negro in fmcrica edited by Langston
"Rughes and Milton Meltzer). As with photography, the intelligent
use of technology--in this case, tape recorders can not only
encourage the mastery of language (and artistic) skills but give a
boost to the child's ego as well.,

Undor certain conditions, the possibility of transforming
attitudes on race through first changing behavior patterns has been
established empirically. Ideally, children's attitudes would be
influenced by informal interracial experience in their daily lives.
Within the present public school system, however, this is seldom
possible; first, beccause schools remain segregated (eighty-six
percent of all American schoolchildren attend racially segragated
schools; more children-are in segregated schools today than in 1954 )3
second, bacausc conditicie in American classrooms seldom mect the
criteria for positive attitude change. Specifically, classroom
situations tend to be competitive rather than cooperative; there
are often differences in status among the students; and classmates
typically strive toward individual goals rather than a common group
2oal requiring interdepcndence of action., Nevertheless, it is
possible to structure educational cxperiences (vicarious or first-
hani) which approximate the constructive interracial situations in the
real world that are presently denied the great majority of American
students. In this way teachers can exploit the social context
vwhich is one of ‘the classroc "givens" in order to-influence those
attitudes which are rooted neither in the students' past histories
nor in their personalities, but in the current social fabric.

One such approach is role-playing or soclo-drama. Under the
direction of a skilled teacher and proceded by substantial student
research, role-playing can be cspecially effective in changing
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“up thelr powers of obscrvation and- concentration and to develop an

students! perceptions of themselves and of others. A plantation
scenc might be reenacted, or a morc contemporary confrontation
batween employer and employee attempted, or the situations of
Southern slave and Northern factory worker compared dramatically.
Martin Duberman's provocative IN WHITE AMERICA is a dramatic
presentation which recapitulates the history of blacks in this
country and is admirably suited to classroom use; some teachers and
students have used it as a model but put together their own script
from original sources, varying the tempo with songs, choral readings,
dance, etc., Students develop explicitly verbal as well as historical
skills through debate (for example, Southern slaveholder vs. New
England abolitionist), or in holding a mock trial (e.g., Plassy vs.
Ferguson). Simulation games with racial themes can be set up (one
recont suggestion was the establishment of a biracial committee in

2 given town). In an integrated teaching situation, students might
oxperiment with exchanging racial roles and analyzingz these expericnces.

Gonerally, more ingenuity is called for in the typical sogregated
setting. An imaginative teacher from a small Midwestern town (who was
foatured last year on the Johnny Carson show) solved the problem in
her all-white grammar school class by dividing the students into two
groups, by eye color (blue and brown). On the first day she assigned
all of the privileges to the blue-ayed children (first in line at
rocess, best toys, etc.); at the end of the day all of the children
roecorded their reactions to the treatment they had received. On
the succeeding day the status order was.raeversed, the brown-cyed
children receiving preferential treatment and those with blue eyes
discriminated against. Generally, the children reported stronz
feelings alternately of superiority and resentment; the students--
not their teacher--made the analogy between what they had
experionced and the situation of Amerlican Negroes today.

One of the most exciting prospects for social science education
is in the cara of "sensitivity training". Implementation of these
precepts holds zreat potentlal for working out better ways of dealing
with the subject of race in the classroom, although this too
requires a sensitive and skillful practioner in charge. Recently a
professor of education attempted to engender in her students (who were
teachers themselves) greater creativity, spontancity and empathy
through the application to teacher cducation of the acting methods
of the great Russian performer, Stanislavski. By means of a variety
of physical and mental exercisces, students were tauzht to. sharpen

"emotional memory" which would cnable them, on the one hani, to |
recrcatc sensations uhich could then be communicated to an audience, ;
and, on the other hand, to detemine the objective of another person |
by analyzing his visibly emotional behavior. The resulting
heightened awareness in the students transferred directly to teaching
for example, at the ond of the course one student, with the aid of
masks and music arranged in advance, "held" a\ Zuni. ceremonial rain
dance that was so vivid and life-like that the rest of the class
experienced a feellng of presence at the ceremony.

A second application of sensitivity trainingv has been developed |
by a skilled teacher of Afro-American history from Baltimore and- |
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involves the use of "rumor clinies". This approach is well-suited ‘
for use in high school classrooms and is one technique that transforms :
the amotion aroused by the race issue into a definite educational
advantage. Three students are sent out of the room and the remainder
of the class is shown a picture whose meaning is ambiguous (an effective
one was the portrait of a Negro woman holding a boby, apparently ,
white); the class arrives at an understanding of the picture's i
meaning through discussion. After that the first student returns :
and is shown the picture; then the second one is admitted (but not :
shown the picture) and told by the first what he has scen, after
which the last student returns and the picturc described to him by
the second one. Distortion almost invariably occurs in these i
accounts and members of the class have been eye-witnesses to the !
making of a rumor. Through subsequent discussion thay try to
pinpoint where breakdown(s) in communication occurred ani why, then
consider the implications of "selective perception" or "frame of
refererce" for the study of history. (I have observed this technique
in action several times, and have yet to see a student who was :
uninterested--or, more impressively--who failed to get the point.) '
In all of these examples the student learns through his own experience; g
in no case is he lectured 4t by a teacher more imbued with evangelical |
i

zeal than with a genuine concern for student learning.

There are a number of other learning activities which require
involvement on the student's part, but are not typically so heavily _
invested with emotion. One which resembles the "rumor clinic' in ;
conception is the assignment of several students (separately) to x
"cover" (or report) a single event, then comparing their independent
reports., Students can learmn a great deal through participation and
observation in political action; by devising, conducting and analyzing
opinion polls on relevant topics, and.through "doing" their own
local history. In the arca of black history an important.and timely
service can be performed by students who conduct oral historv
interviews (particularly with older people).

' Special needs become apparent in particular student audiences.
For example, the schooling that black students receive is viewel by .
somecag apotentially important antidote to the degradation which has .
been their lot in an unjust society. Thus the authors of Negro Self- i
Concept conclude that because of the nature of his life-experiences, i
"the Negro child, from earliest school entry through graduation from
high school, needs ccatinued opportunities to sec himself and his 4
racial group in a realistically positive light." At a minimal level
this requirement would scem to call for a larger number of black
models (expecially men) whom students could emulate and who would
serve as a spur.to incentive. Only recently, however, has it been
recognized that to be effective, these models should be of a
particular sort; that is, not impossibly, unattainably (and therefore
irrelevantly) great, but realistic and down-to-earth enough that a
majority of black students could believe in--and act on--the possibility
of "making it" in America. The need for such "middle-range models"
is pointed to in a passage written by Lena Horne about her own
youthful (and unsuccessful) search for identity: "I certainly never
learncd anything about my identity in school, because the only Negro »
mentioned in history books was George Washington Carver, and he was i
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. arrangement with the local telephone company.

* more thoroughgoing, institutionalized forms of oppression which they

too pure and good to believe. . " A recent experiment at the
University of Chicago!s School of Education indicates one possible
solution: in a serdes of field-trip visits to businesses owned and
oporated by blacks; Nagro junior high school students were
significantly affccted by face-to-face contacts with business
executives of their own race. Local (even national) politidal,
labor and civil rizhts lecaders could easily serve 2 similar
function; if they are unable ‘to appear personally, it is often

. possible to bring at least their voices live to the classroom’ by

means of teletape through 2 simple and relatively inexpensive

hAnother aspect of the nced to convéy a "realistically

positive" imagec of thc black American concerns the instructor's

seclection of content within the general:framework of Afro-American

history. It'is obvious that this kind of image would not be _
conveyed, for example, by emphasizing slave docility to the exclusion 5
of the many and varied forms of .slave protest that sprang up among :
slaves. There is, however, another kind of black history that is ‘
dysfunctional in a less conspicuous way. It generally involves a

" "yhite liberal" teacher--occasionally cven a black militant--who is

compelled by.not very good psychological reasons of his own to give
an endless recital of the injustices inflicted on black people by
white racist society tends .to become in student minds the subject of
black history. Afro-American achievements are relegated to a
distinetly second-class position in the narrative.

That brings up the explosive topic of history by and for

blacks only. - While I cannot suggest a way out of the dilcmma,

noither do I consider it as bifurcated an issue as somc have made it
seem: It is not as though there were two species of history in the
world, one biased. and the other unblased; there are, rather,
differences in degrees and kinds of bias in all historical writing
and teachinz. Nor is it necessarily triue that a history which celobrates
the Afro-American past cannot also conform to high standards of
scholarship. In trying to understand the prasent wave of black
nationalism (of which the cry for "black history" is a major part),
one should remember that the use of history for chauvinistic purposes
is not new to the United States. For more than a hundred years
afterthe Founding, at first Washington and then Iincoln were made
into demi-gods, and refercnces made to’' the Constitutiori'as "o magic
parchment, " celebration of the national past was the primary function
of history in the classrooms. - Around the turn of the century, when
a critical spirit finally began to characterize American historio-
graphy generally, a variety of different ethnic chauvinisms dominated
the ficld of immigration history. There are‘also good reasons- for
the greater intensity of today's :black nationalism than was true of
1ts European ethnic counterparts of half a century ago; (1) the much
longer duration of American blacks as a minority group and the far
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suffered; (2) the relative spced and suddenness of the "progress" of
many blacks since their post World War II emergerce onto the national
scene, and the disproportionately ‘high expectations generated by such
~a meteoric rise; and (3) because of .their greater identifiability,
the effactive denial to' Negro Americans both of the assimilationist
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alternative open to ethnic minorities and of the almost cyclical
changes of emphasis between denying and asserting their separate

othnic pasts which characterized national subcultures. Some serious
questions about "black history" which remain for the moment unanswered
could easily become very severe -1liabilities; for example, the duration
of this period of heightened Afro-American nationalism; the possibility
of teaching black pride without at the same time fostering hatred

of whites. There is also potentially a gigantic gain--something

which monay is unlikely to bring and which very possibly it could not
buy anyway. Oscar Lewis identified it when he pointed out that the
"eulturc of poverty" would be far more difficult to eradicate than

mero (material) poverty, then went on to say: "Any movement. . .

which organizes and gives hope to the poor and effcctively promotes
solidarity and idontification with larger groups, destroys the
psychological and social core of the culture of poverty." Given

the political realities of 1968, when the "War on Poverty" has dwindled
to scarcely more than a skirmish and is likely to be reduced even
further, who can fail at least to consider the real benefits of black
nationalism? :

Quite a different problem is prescnted by those white students
who are likely to be unreceptive to the study of an interracial
American past--and they are not products only of the Ciceros and
Birminghams of the U. S., nor are they confined to the high school
level and bolow. For reasons differsnt from those of the black
students, these students too are likely to resist authority--especial-

1y when the authority is an avowed "liberal" and the anproach a

didactic one. A Minneapolis teacher'who sensed that her students

had simply tuned her out whenever she broached the subject of race,
cama up with the ideca of showing pictures, without comment, to the
students and allowing them to draw their own conclusions about meaning.
Any non-cvaluative primary source materials which are ‘themsclves

~ vivid and exciting would serve a similar purpose; for example, the

paintings of Charles White, the music of Leadbelly or Bessic Smithj
Langston Hughes' poetry; a rocording of selections from Frederick
Douglass' autobiography. Used judiciously,-fiction can be very
effective in interesting students amd in yielding historical insignts.
Visual material of all kinds is especially good and films perhaps
best of all. : ' : :

The cross-cultural approach is undoubtedly the best context:
from which to proceed to a study of race. Because of unevenncss of
preparation, many teachers may find it difficult to manage, but
wherever possible it should be attempted. With resistant white
students "especially ‘it becomes almost a necossity: an abrasively
single-minded insistence on studying only the black minority is sure
to misfire. Whether the basic approach taken is anthropological or
historical, it is hard to imagine a botter over-all sctting than the

“Americah -experience. A beginning point might be the study of

contributions made to America by different minorities. Another
indi.rect tactic is to look at American civilization through the eyes
of ‘others (c.g., foreigners). If generalizations are approached
cautiously, comparison of the various American subcultures--American
Indians, ethnic immigrant groups, raclal and religious subgroups--
can be illumination. (Unfortunately, they can also be very damaging
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if the effort is a haphazard one.) The interrclations of these
various groups, as well as the relation of each to the dominant
culture, nceds far more careful study than it has been given.

Paradoxical as it may scem, in some particularly difficult
casos it may be that the best approach to the historical study of
race is not through primary sources, nor through comparison, but by
skirting the whole issue--for a while, at least. The producers of

- CBS' "In Black Amoerica" noted that it is useless to beat an audience

over the head with the facts of poverty or violence; after a certain
point, they simply do not hear. Professor Gladys Forde of thoe Fisk
Unjiversity drama department has suggested a remedy for such situations:
teaching cros-cultural understanding through "indirection.'" One
might approach the study of race in America through the history,
fiction, drama, films, etc., on related subjects ?for example,

the persecution of groups other than Negroes, inside and outside

of America; or the harrassment of persons holding non-conformist
views). A particularly interesting adaption of the indirect method
has been suggested by Frederick Gearing, which depending on student
readiness, could or could not preparc the way for a direct confron-
tation with the black-white issuo.

Not all of what happens in the classroom can stimulate experience
or revolve around the student's cffort to express himself. The gecneral
approach best suited to the study of black American history appears to
be the "inquiry" or discovery strategy. As described by one of its
major cxponents, "the emphasis (in thc inquiry approach) is on giving
the.-student not the conclusions of the scholars but the raw materials
with which the scholar works, asking him to formulate the Questions
and work his way through to his own conclusions. . ." For a number
of reasons' this approach seems particularly well adapted to the
study of Afro-American history. First, the use of non-evaluative
primary source materials is insisted upon; some of the best work in

_the field of Negro American history is in this form. Second, the
- discovery strategy cncourages ths use of comparative (or cross-

cultural) materials which are particularly well calculated..for
alloving a student to see in clearer outline the black and white

. American experiencces. Moreover, as a student pushes from particular

sources toward conclusions of his own, he is forced to develop an
avareness of the many different kinds of biases in historical writing
and to become familiar with the idea that everyone writes from a
particular "frame of reference." There are advantages for both
teacher and student in the greater emphasis on historiography. than
on history. The teacher, simultaneously released from the strait
jacket imposed by the textbook and from the onus of '"covering' a
subject chronologically from beginning to end, is forced to make
decisions about content selection which are otherwise too often
made by default. This can result in the dovelopmont of criteria
which emphasi zo anissue's relevance to the community and/or
its potential interest and meaning to students.

Whatever the subject selected for study, the student learns
analytical skills which he can use in the identification, analysis
and solution of other problems, and which are prerequisities to
participatory democracy. The structure of dialog is built into
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many of the inquiry units--they almost demand discussion. In this
sanse, unlike textbooks, they are made to order for the classroom
situation. By taking advantage of the potential of the class as

"a group which thrives on cooperation in the solution of intellectual
~or social problems,.reinforcement is given to-democratic values and

habits over those that are more narrowly and destructively,
individualist, competitive, authoritarian. The student is encouraged
to become an active inquirer rather than merely a memorizer of
somecone elsc's conclusions., Since throughout the learning process
the teacher acts only as a guide and each student is responsible
for drawing and testing his own conclusions, no one is allowed the
luxury of fecling that unpalatable conclusions have been forced
upon him. In this way the problem of resistance to authority--and
to learning--that is often heightened by controversial subjects is
controverted., Perhaps the most important gain is in the idea
conveyel of the Amcrican cxperience and the citizen's role in it;
American history can no longer be written off by students as a
string of events fixed immutably in a dead past, but must be seen,

..even felt, as a dynanmic, ongoins’ process which demands citizen

participation.

. A great deal rcmains to be done. At the most fundamental level,

. some amazing rescarch gaps remain to be filled. There has been no

study to date on the relationship between a textbook's treatment of
racc and the attitudes (includin self-concept) formed by students who
read it. The impact of the mass media in crucial areas of attitude
formation nceds study, as does the relative effectiveness of the

mass media vis a wvis the schools in influencing children. Research
on the effect of the black nationalist movement on black children's
gclf-percoption and on their learning could rasult in ma jor revisions
of the integrationist recommendations made by the two recent major
studies on"the relationship between race and class composition, on
the one hand, and learning, attitude fomation and espec1ally
identity development all need furthcr work.

In addition to the need for more research in key areas, there
is the problem of the cultural lag which exists betwcen ecducational
theory and .classroom practice. For instance, the work that has been
donse on c1tizenship education (remarkably little for such a-
universally held American value) suggests that children's political
attitudes and values are firmly established by the time they leave

" the eighth grade and undergo little change during high school.

Yet professional scholars are 1lsast likely to be involved in
preparation of material for grammar school classes and elementary
textbooks arc tho ones most distorted in the area of American
racial history. Little effort has been made to apply knowledge
about group dynamics to classroom situations and teachers are
undereducated in this .area--in spite of the fact that classes are
and will remain groups for some time to come. The business
community has been more receptive to''sensitivity training" than has
the world of public school teaching. And despite all of the work
done by sociologists on race, almost no guidelines have been offered
on how to teach in this explosive subject area, much less in a
difficult interracial situation.
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Thero is a need for new contributions to historical scholarship,
although in the ficld of Negro American research. much of this work is
in progress. A greater lack is in the area of articulation between
the subject fields and the schools. Recently some scholars have
become involved in criticism of materials now in use in the schools--
an important first step. But how many in the social sciences have
performed the more demanding task of writing a book in their field for
usc in the schools? For that matter, how many have looked into what
passes for history in the books read by American schoolchildren in
their most formative zrammar school years? (For those who haven't, I
can guarantec that the cxperience will be a sobering one.) Increasingly,
collcge teachers must broaden their understanding of their responsibili-
ties in order to include the training in their disciplines of good
tcachers for the schools, And they must act on that commitment not
only by cxample, but. by evaluating available classroom materials in
the ficld--a task for which they are far bettor qualified than most
cducation instructors, by thoughtful consideration of the problems
teachers will face in their classrooms, and by explicit instruction
in the art of teaching their subject to younger students.

Cortainly therc is much that ought to be done by classroom
teachers, both through self-education in the area of Afro-American
history and in doveloping greater commitment to increasing racial
undorstanding. When this is said, however, it must be recognized
that the problem is too big for classroom teachers alone to solve,
Robort Coles is right in notinz that it is a little too easy for the
rest of us to get off the hook by pointing the sole finger of blame
at the (already beleaguered) teacher on the beat. The human tendency
to sock out a scapegoat is currently getting reinforcement from
another devclopment which, although little-hecded, is threatening to
pave the way for an ceven greater copout. The call for sclf detcrmi-
nation by blacks is increasingly being read by "white liberals" as
their exit linec from the racc relations arena; it is easier to
oblige, to get out, than to find a more imaginative way of working
(behind the scene, if necessary) toward the same goals. Yet therec
is scarcely a school system in this nation whose textbooks could
not, first, profit from examination, and second, if (they are) found to
be deficient (as most of them will), whose teachers mnd school boards
--not 0 mention national publishing houses--should not fcel some
prossure from the community. For it can only be through the combined
efforts of blacks and whites, as teachers, publighers, scholars and
citizens, that an adequate racial education for all American children
will be achicved. '

Juliet Paynter
Instructor
'NDEA Institute
Fisk University
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A LIST OF BASIC BOOKS FOR TEACHERS OF THE HISTORY OF THE NEGRO AMERICAN

In recent years the number of studies published dealing with the
Negro American and his past has been voluminous: Many of these studies
are excellent and significant contributions to scholarship, but too many
are based on neither sound research nor knowledge of scholarship in
the field. Consequontly, they frequently present distorted views of
history. The prolific scholarship in Negro history has been-accompanied
by the publication of numerous bibliographies in the field. Although
several of thesc have been designed to serve specifically as guides for
teachers, most of them have some very.serious weaknesses which 1imit
their value for the beginning student of Negro history. The most
conmon weaknesses' are that the compilers havé indiscriminately 1isted an
cnormous number of titles without any, or only superficial, annotations
to guide the rocader. Therefore, the beginning students of Negro history,
and especially the teacher whose valuable time should not be wasted
reading materials that do not contribute reliable information, are
discouraged by the overwhelming volume of suggested readings.

The followmg books have been selected and annotated by the
staff of tho Amistad Research Center and Race Relations Department,
Fisk University. The titles were chosen after reviewing hundreds of
books and studying numerous bibliographical essays written by
authorities in Negro history. It was very difficult to narrow the
list to ten books; there are many other significant studies that
might have been included and other compilers might have made different
selections. However, these selactions not only présent a comprehensive
survey of the history of the Negro American, but ‘they also give in-
dopth treatment of the most significant institutions and movements
in American History in which the Negro has played a major role.

The books are listed in the order in which it is suggested they
should be read. However, some readers may prefer to save until last
reading the history by John Hope Franklin and the collection of
documents by Fishel and Quarles, which together present a synthesis
and supply documentary cvidence of the.eight special studies.

Franklin, John Hope. FROM SIAVERY TO FREEDOM: A HISTORY OF
AMERI CAN NEGROES, Third edition, revised and cnlarged.
: I;‘IewsYork: Alfred A. Knopf, 1967, Special textbook edition,
37.50. | ' ‘

Immediately after the publication of the first edition, in
1947, this book became the standard ‘college textbook in the field.
Based on extensive research in primary and secondary sources, it
provided a synthesis of Negro American history which represented the
best sclentific scholarship.. This new edition is a complote
revision, reflecting new scholarship and the perspective gained
through the events that have occurred during the twenty years -
since it was first published. It begins with a discussion of pre~
Columbian African civilization and traces the history of the

Negro American from Africa through the Civil Rights Revolution of

the 1960's.” The author, who is presently chairman of the history
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department at the University of Chicago, has described not only the
Nogro's contributions to American history, but he also analyzes

the impact of American history and culture on the Negro and integrates
the whole story into tho maingtream of American development. This
ook is required reading for anyone seriously interested in studying
the Negro and it should be on the reference shelf of every history
teacher, '

Fishel, Leslie H. Jr. and Quarles, Benjamin., Editors. THE NEGRO
AMERICAN: A DOCUMENTARY HISTORY, New York: William Morrow
and Company, Inc., 1967, $6.95.

Several excellent collections of documents in the history of the
Negro American have been published in recent years. The documentary
history contributes information and a flavor of Negro history that
are difficult to present in the standard textbook narrative. In
addition to the volume horc selected, A DOCUMENTARY HISTORY OF THE
NEGRO PEOPIE IN THE UNILTED STATES, two volumes, edited by Herbert
Apthoker. Now York: The Citadel Press, 1967, $2.75 a volume, and
EYEWITNESS: THE NEGRO IN AMERICAN HISTORY, edited by William L. Katz,
New York: Pittman Publishing Corporation, 1967, $9.75, are also
highly recommcnded. : :

Professors Fishel and Quarles have more nearly succeeded in
gelecting documents represonting all aspects of the Negro American's
history from his iAfrican heritage to the prasent day than other
editors. The documents and illustrations in this weck provide
toachers with excellent sources for using the discovery and inquiry
methods in the classroom. It is, however, the sound scholarship
and balanced judgment of ceditors, reflected in. the introductions
and notes, that set this volume apart as superior to other
documentary histories.

This book should be read and studied the first time simultane-
ously with and as a companion.volume to Franklin's FROM SILAVERY TO
FREEDOM. ,

Herskovits, Melville J. THE MYTH OF THE NEGRO PAST. Boston: .
Beacon Press, 1967. $2.45. ' - -, .

It has often boen assumed either that the Negroes brought from
Africa had no cultural background worthy of the name, or that,
gven if. they had, the conditions under which they were enslaved
offoctively destroyed all vestiges of African culture in the. New
World. This volume was written, and first published in 1941, to
demonstrate that both of those views are erroneous, that Africa
has a rich cultural heritage, and that much of this heritage survives
on this side of the Atlantic. It was originally prepared as a research
memorandum for the Carnegie Corporation study of the Negro conducted
by Gunnar Myrdal. o

In his first chapter, "The Sigmificance of Africanisms," the.
author indicates ‘that lack of knowledge, not only of the cultures
of Africa, but also of African-derived cultures in the New World,
has led even scholars and men of good will to deny the existence of
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African survivals in the United States or to minimize their significance.
The sccond chapter on "The Search for Tribal Origins" shows that the
slaves were not brought from all parts of Africa--which had been used
as an argumcnt against the ret\,ntlon of African traits, sinco this
would indicate a wide variety of diverse and perhaps incompatible
cultural traditions--but that most of them came from West ifrica, an
arca stretching roughly from Senegal to the Congo. In this region,
while cultural diversity was indeed present, there were many under-
lying similarities, facilitating the retention of many features of
West African life in the New World. Following this, in "The African
Heritage," Herskovits outlines. these common features, and at the samc
time shows that the social, political, religious, and aesthetic
patterns of the area wore far from simple or underdeveloped.

--The following two chapters, on the period of censlavement
and the processes of acculturation, indicate how -it was possible
for African culturc traits to be retained, even under the rigorous
conditions of slavery. In his discussion on acculturation,
Herskovits shows that the Negroes were able to adopt many features
of the respective European culturee with which they were in contact,
without losing all memory of their former ways. As in all instances
of dacculturation, both old and new patterns were recinterpreted in
terms of the other. Further, he stresses the point that acculturation
is not a one-way process, and thet while the Negroes were learning
European ways, the white people without clearly realizing it were
also learning African ways. The author devotes three chapters to
specific African features in the sccular, religious, and artistic
life of Negroes living in various parts of the New World. While
conceding that African survivals are far fewer in the United States
than in the more isolated Afroamerican sociecties of the Carribbean
and South America, he says that this does not in any way diminish their
importance.

Herkovits concludes with a statement on the significance of
this research not only for its practical implications for American
race relatlons, but also for its theoretical values in deepening
our understanding of the processes of culture change. His
"ethnohistoric" approach to an understanding of American Negro
life was specifically critical of earlier sociological studies for
their neglect of historical factors and was, -in turn, criticized by
sociologlsts who felt that he laid too much stress on the remnants
of a distant African past. . Since this was primarily an argument
over method and emphasis, rather than over the validity of the
data employed, the work remains stimulating and -important. No one *
can quarrel with its basic conclusion that both scholars and laymen
have too long accepted the myth that Negroes as a people have no
historical past of their own,

This is not a book for the casual reader, But it is a
provocative book and the serious teacher can gain insights and
perspectives from reading it that will be beneficial in teaching
and understanding not only Negro history but the historical method
in general.
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Tanncrbaum, Frank. SLAVE AND CITIZEN: THE NEGRO IN THE AMERICAS.
New York: Vintage Books, 19L6. $1L5. .

The purpose of this intriguing comparative study is .to
investigate why thae social status of Negroes in Iatin America
today is generally much more favorable than it is in the United
States. It is Tannenbaum's thesis that the reasons lie in the fact
that slavery in the two arcas developed in quite different legal and
moral settings, which reflected very basic differences in cultural

‘traditions. In Spain and Portugal in the fifteenth century, slavery

was a long-established institution, regulated by law and recognized
by the Catholic Church. Inh this setting, while slaves were deprived
of personal freedom’ they still retainoed the legal protection of the
statc and the moral protection of the church. In England, on the
other hand, ancient and medieval traditions affecting slavery had
died out, nor werc the Bnglish accustomed, as the Iberians were, to
dealing with the darker-skinned individuals.

When Negroes werc brought as slaves to the Spanish and
Portuguese colonies in the New World, their treatment continued to
be conditioned by Iberian traditions, with the result that they
were never considered simply as property, but rather as human beings
who had certain rights despite their unfortunato conditiom. The
church demanded that they be instructed in the faith and baptized,
that they be allowed to contract legal marriages, and it also
encouraged manumission, In the Inglish colonies, ‘however, Negro
slaves came to be considered as chattels under the absolute control
of their masters. Moreover, the Protestant Church did not cxert the
same concern for théir salvation and well-being; baptism was not
unknown, but slaves were seldom allowed to contract legal marriages
anl they were frecquently denied the privilege.of keeping their
families together. Finally, manumission was much less frequent
and was usually discouraged by legal enactments. In this situation,
the terms "Negro" and "slave" became synonymous in the English
COlODluS and later in the United States.

In conclusion, Tannenbaum cautions that he is concerned with the
results of slavery, rather than with the condition of the slaves.
Slavery everywherce is inhuman to slaves and degrading for their
masters, for the institution has a logic of its own which works its way
into tho total social structurc. Nevertheless, since in' Brazil
and in thc Spanish colonies there was a constantly growing number of
free Negroes, while in the Britigh West Indies and in the United States
their numbors were few, the position of Negroaes after emancipation
was very different. In Iatin America the emancipated slaves were
casily absorbed into a society in which status did not dopend directly
upon color and in which inter-marriage was not unusual; in the
English speaking arcas, howover, frce Negroes had had their legal
rights severly restricted, and the freedmen inherited this anomalous
condition,

Stampp, Kenneth M. THE PECULIAR INSTITUTION: SLAVERY IN THE ANTE-
BELLUM SOUTH. New York: Vintage Books, 1956. 3195.

For many years tho accepted view of American slavery was that
depictéd by Ulrich Bonnell Phillips in AMERICAN NEGRO SLAVERY: A
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SURVEY OF THE SUPPLY, EMPLOYMENT AND CONTROL OF NEGRO LABOR AS
DETERMINED BY THE PIANTATION REGIME. New York: D. Appleton-Century
Company, 1918, - Now available in paperback from Louisiana State
University Press. $295. To a great extent the view Phillips
presented of slavery was that of the Southern planter. In a review
of Phillips' book, in 1918, Mary White Ovington wrote, "Unless the
descendant of the slave writes an exhaustive book from his stand-
point, this might be the last word on the subject." Stampp is not a
Negro, but he came very near to writing a book from the standpoint
of the slave., This is a hard-hitting and thoroughly revisionist
interpretation of American slavery, based on exhaustive research and
carefully documented. Stampp swept away the romantic myths and
apologics that have for long clouded the historical interpretations
of the institution of slavery. He found that the slaves were
overworked, poorly clothed and fod, inadequately housed and provided
with little or no medical attontion. He maintained that slavery
robbed the Negro of his African culture and in return gave him only
"wocational training." Instead of the legendary contented and
happy=-go-lucky slave, he found that the Negro was a "t roublesome
property," who frequently made the life of his master miserable

by passive and overt registanco tu tho Bystom. Nevertheless, the
South persisted in clinging to the system because it was profitable.
Here, too, Stampp disagrees with Phillips and carlier interpretations.

Litwack, Loon F. NORTH OF SIAVERY: THE NEGRO IN THE FREE STATES,
1790-1860, Chicago: Phoenix Books, 1965. 3$2.L45.

This excellent study is the first effort by a historian to
. give a comprehensive account of all aspects of the ante-bellum
life of the Northern Negro. The extent to which the Negro through-
out the North-suffered political, economic and social proscriptions
is well documented and provides conclusive evidence that the myth
of white superiority was not confined to south of the Mason-Dixon
'i line. In 1860, only Massachusetts, Rhode Island, Maine, New
_ Hampshire and Vermont provided equal rights of suffrage for the .
| Negro. New York allowed the Negro to vote, but there were special
: property and residential requirements that did not apply to whites.
; Elsewherc there was pgeneral disfranchisement. The Negro's rights in
! the courts were circumscribed; most states excluded Negroes from
: public education or provided inferior separate schools; and most
i churches discriminated either by denying membership entirely or by
; - setting aside special Negro pews. Litwack has ably covered all these
. aspects and also discussed the free Negro in the abolition crusade
; and the joint efforts of white abolitionists and Negroes to improve
conditions. A significant value of this work is that, whenever
psssible, Litwack allowed the Negro to tell the story through
extonsive quotations. "This study provides the facts for making-an
interesting comparison .with the present-day status of the Negro
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in the North, ' o ‘
McPherson, James ¥, THE NEGRO'S CIVIL WAR: HOW AMERICAN NEGROES
L . FELT AND ACTED DURING THE WAR FOR THE UNION. New York: Vintage
Books, 1965. $1.95.

As the author of this book has pointed out in his introduction,
the belief persists among many historians and generally among laymen
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that the Nezro played "no important or effective" ronle in Civil War.
That this belicf has no basis in historical fact is conclusively
proven by the evidence compiled by McPherson. This is a documentary
history, mostly in the words of Negroes, with the documents tiecd v
together by interpretative introductions and transitional discussions
so that the presentation is in narrative fom. The narrative is
divided, basically chronologically, into chapters covering differing
subjects. Approximately a half million Southern Negroes came within
Union hrmy lines during the Civil War, and many of these served as
laborers or soldiers. From both the North and South, more than

two hundred thousand Negroes were enlisted in the Union Army and
Navy. The documents presented here reveal not only why they fought
but their bravery and heroism as well. °

This book, however, deals with more than the military contribu-
tions of the Negro. It shows his reactions to politiecal and social
developments and covers every aspect of his efforts to effect social
change. The Civil War Negro worked for the amancipation of the
slave but his ultimate goal was to achieve all the rights of full
and equal citizenship. This book is indisponsable for the student who
wishes to understand past and present hopes, aspirations and
frustrations of the Negro American.

LR v -

- . . & . .
Woodward, C. Vann. THE STRANGE CAREER OF JIM CROW Second revised
Fdition. New York: Oxford Univesity Press, 1966. $1.50

The first edition of this book, composed of lectures delivered
by Professor Woodward at the University of Virginia in 1954, was
published in 1955. It was immediately recognized as a significant
landmark in the history of race relations in the United States; it
was widely read a2nd acclaimed by historians and laymen, and its
implications were hotly debated by friends and foes of segregation,
This rovision is written with a new perspective gained from recent
scholarship and from the developments of the Civil Rights Revolution
since 1954. It is a history or origins, development and decline of
the legal segregation and proscription of Negro in the United States.
The focus of the book is on the South, but this edition gives some
attention to segregation in the North.

The most original contribution of this book is the author's
thesis that state segrogation statutes, or Jim Crow laws, have
relatively rocent origins in United States history. Legal
segregation was not established during slavery; it would have been
impractical; and it did not appear immediately after Reconstruction,
Laws requiring separation of the races did not become widespread in the
South until after 1890, and the disfranchisement of -the Negro by
statutes establishing the poll tax, property qualifications and the
white primary was a development of the two decades after 1895.
While those laws were comparable to the black codes of the ante-
bellum period, Professor Woodward maintains that the latter were
less harsh and rigid, and in practice were softened by laxity in

enforcement.
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Pabi e cons

Between the end of Reconstruction and the 1890's, three
indigenous Southern alternatives to the extreme racism of Jim
Crow were offered the South and rejected. 'George VWashington
Cable and lowis H. Blair, among others, proposed the recognition
of equal rights for all persons. Equalitarian liberalism, however,
found very few supporters. Most popular was the aristocratic
paternalism proposed by Southern conservatives. = The conservatives
belicved that the Negro should occupy a subordinate position in
Southern Socicty, but that whites had a responsibility for his
uplift and development and should not allow him to be ostracised,
humiliated and degraded. The third alternative was offered by
Populist radicals. They proposed equalitarianism based on a belief in
the need for bi-racial cooperation in the self-interest of each race.
The rejection of these alternatives and the capitulation of the South
to the extreme racism of Jim Crow were products of the power struggle
betueen the conservatives and the Populists at the turn of the century.
Professor Woodward analyzes the factors that influenced the
capitulation,

The book is a study of Jim Crow and not of the whole system of
racial diserimination and injustices. Professor Woodward recognizes
that racism is much older in American history than Jim Crow and that
the idea of the innate inferiority of the Negro was reflected in
effective segregation and proscription by custom in many areas before

| ‘given the sanction of law. The importance of his-thesis on the
"..qrigins of Jim Crow is only one of many reasons why this book should
..b& required reading for all students‘ of race relations in the United

States. The author's treatment of the growth and development of
logal segregation in the twentieth century is sound and perceptive,

and death.

as 1s also his analysis in historical perspective of its decline

King, Martin Luther, Jr. WHERE DO WE GO FROM HERE: CHAOS OR

COMMUNITY? Wew York: Bantam Books, 1968. $.95.

Carmichael, Stokely and Hamilton, Charles V. BLACK POWER: THE

POLITICS OF LIBERATION IN AMERICA. New York: Vintage Books,
1967. 3$1.95.

It would be impossible to selact one or two good books which
describe comprehensively and accurately the complexities of the
Civil Rights Revolution of the last two decades. The basic
difficulty in attempting to make.such a selection is that writers
and reviewers have been too close to the events to develop per-
spective and objectivity. This means that the hundreds of books and
articles written on the subject, many.of which are excellent and some
of which have uged the methods of scholarly research, have more or
less expresscd a point of .view. - If one reviews the literature
written by Negroes in this field, it soon becomes. clear that there
is no "Negro point of view." This, of course, is also a historical
fact. Throughout American history the individuality and humanity
of Negroes have been manifested in ideological differences,
cleavages and schisms, and especially has this been true among
reform leaders. "What the Negro Thinks" is more a shibboleth
than a fact. : ‘
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These two books were chosen because they represent this
diversity among Negroes as reflected in the thinking of two of the
most prominent and charismatic leaders of the Civil Rights Revolution,
The writings of other leaders might have been sclected--Malcolm X
comes to mind immediately--but it appears that the philosophies
of Martin Luther King, Jr. and Stokely Carmichael arc the most
influential competing voices among Negroes in the late 1960's.

While these are not history books but are the stuff from which
history is written, both books reflect an interpretation of
American history and the authors' reactions to thelr historical

heritage.

WHERE DO WE GO FROM HERE? First printed in 1967, was the last
published book of Martin Luther King, Jr. before his death. It’
expresses a moderate and Jjudicious p01nt of view and reflects a
maturity of thought not evident in some of Dr. King's earlier
writings. While in earlier books he aimed at awakening America
through attacking the cvils of society, in this book he is concerned
more with the development of constructive programs. Nevertheless,
he did in this book, a year before the REPORT OF THE NATIONAL
ADVISORY COMMISSION ON CIVIL DISORDERS, identify and attack white
racism as the primary cause of America's racial crisis. He, of
coursa, rejected Black Power, but his discussion of the movement
is not hostile but a reasoned analysis of its origin, meaning
and implications. Dr. King's sympathy for the poor and oppresscd
knew no bounds of race or nation, and he made a reasoned plea for
wide collaboration among all concerned Americans to bring about a
national commitment for equality and Justice for all men. His
fervent dedication to nonviolence is the heart of the book.

Charles V. Hamilton, who collaborated with Stokely Carmichael
in writing BLACK POWER, is chairman of the department of political
science at Roosevelt University in Chicazo. While the authors have
presented a revolutionary philosophy, there is in their approach a
marked degree of reason and of concern for accurately portraying
conditions as they are. On a flyleaf preceding the text, the
authors have stated the basic assumption on which the book is based:

This book presents a political framework and ideology

- which represents the last reasonable opportunity for
this society to work out its racial problems short of
prolongzed destructive guerrilla warfare. . That such
violent warfare may be unavoidable is not herein denied.

- But if thers is the slightest chance to avoid it, the
politics of Black Power as described in this book is seen
as the only viable hope.

Only time and events will determine the valldity of this statement.
Neverthelaoss, the concerned American has the responsibility to study
the meaning of a philosophy which has appealed to.s0 many black, and
white Americans.

%MWWWHWWWW%WW%

If the books llsted above are not available at your local

bookstore, you may order them from Mills Bookstore, 711 Church Street,
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-Nashville, Tennessee 37203, Mills has agreed to keep all the
books in stock and will mail them promptly on request. If payment
.is enclosed with the order the books will be scnt postage prepaid.
Makec check or moncy orders payable to Mills Bookstore. Tennessee
residents should add sales tax.

In cases where books are available in both hardcover and
paperback, we have selected and quoted the price of the less.
oxpensive. peperback editions.




TEACEER BIBLIOGRAPHY FOR GOVERNMENT AND PROBLEMS OF DEMOCRACY

Baldwin, James. NOBODY KNOWS MY NAME: MORE NOTES OF A NATIVE SON,
New York: Dell, 1961, $.50.

America has had a multitude of commentatars on her national 1life,
but only a few have becn as insightful and as literate as James Baldwin.
In this colloction of essays, Baldwin explores a variety of situations
(the Negro in Europe, Harlem, thc rural South) and personalities
(Faulkner, Wright, black and white males) to discover what it means
to be Black and to be an American, Hgs discoverics are conveyed with
a candor and civility that arc rarely encountered in contemporary
conversations between blacks and whites. In a later long essay,

THE FIRE NEXT TIME, New York: Dell, 1963, $.50. Baldwin retained
his candor, but unleashed some of his rage on white America.

For a partial non-fictionalized statement of Richard Wright's
refloctions on boing black in America, see BLACK BOY: A RECORD OF
CHILDHOOD AND YOUTH. DNew York: Harper and Row, 1937, $.95. The
two contemporary popular works on tho same subject are Claude Brown,
MANCHILD IN THE PROMISED LAND. New York: The Amcrican library,

Signet Book, 1965, $.95, and Malcolm X, AUTOBIOGRAPHY OF MALCOIM S, New
York: Grove Pross, 196L, 3l.25.

Drake, St, Clair ani Cayton, Horace R, BLACK METROPOLIS: A STUJY OF
NEGRO LIFE IN A NORTHERN CITY. New York: Torchbook of Harper
ani Row, Publishers, 1945, Volume 1/%2.75, Volume 11/%2.L5.

St, Clair JIrake ani Horace Cayton's examination of Negro life
in Chicago is still the most comprehensive, thorough, vivii, ani
frank account of a Negro community. The book reconstructs the history
of Nogro migration from the South and the patterns of 1life developed
in the Northorn urban setting, both in relation to whites ani within
the segragatod black community. The historical scction (Part 1)
provides much-necde] information on one of the two crucial population
movements affecting Amorica in this century, The parts jealing with
lifc in the 1930's ani carly LO's " treat broai structural features of
the community; but thay also present perspectives on the black
community from tho "inside," cspecially through the 1liberal inclusion
of residants' own statoments. The Torchbook edition is upiated with
two postscripts on Black Metropolis in 1961,

The book is oxciting reaiing, but the roader who lacks tha time
to tackle both volumes can quite profitably select only the sections
most relevant to his interests. The toacher of government may fini
the one chapter devotod cxplicitly to politics too brief, but will
find much politically relevant material in other sactions.

Kalven, Harry, THZ NGRO AND THE FIRST AMENOMENT. Chicago:
University of Chicago Prass, 1965, 32.L45.

Dr. Kalven presents a lucii, woll-informed analysis of the
impact of civil rights protest action on Constitutional law. Ho
anproachos his subject by examining in soma detail the reasoning of the
Supreme Court, both in the major protost cases that have come before
the Court Jduring this decade, and in the relevant earlier cases

100 -

104



(ospecially those involving labor unions and religzious groups). The
book delincates the alternatives which have been available to the
Court and the Court!s hasitant movemont towari an interpretation of the
First Amendiment as guaranteoing "an absolute privilege for the citizon .
when engagel in his official business of discussing public issues of
any sort". is 4 gulde to the 1eveloping Supreme Court doctrine on
civil rights protest, and as a statement of the legal debate over the
nature ani limits of Constitutionally legitimate protest, the book

is unmatched. ' '

COmmonﬁary, on cases which have coms before ths Court since the
completion of Kalven's book (1965) can boc found in the annual issues
of SUPREME QOURT REVIZW, Chicago: University of Chicago Press.

Kay, V. O., Jr. SOUTHERN POLITICS IN STATE AND NATION. New York:
Vintage of Raniom Houses, 1949, 32.95.

V. O, Koy's study of Southern political life is rcgardel by _
most political scientists as a "classic" in the literature on Amerdcan .
politics., Although completed in 1948, the book continues to provide
an oxcellent starting point for understanding Southern politics, It
includes analysos of political patterns in each of the eleven former
Confederate states and an examination of Southerm political behavior .
in the U. S. Congress. Central to the book is a .concern with the-
nature of the Negro's role in the post-Reconstruction politics of theo
South.

Efforts to increasc Negro political participation in the South
ara chronicled in Pat Watters and Reese Cleghorn's, CLIMEING JACO3!'S
LADDER: THE ARRIVAL OF NBGROES IN SOUTHERN POLITICS, New York:
Harcourt, Brace ani Vorld, Inc., 1967, %8.95. Effocts of the 1965
Voting Rightg Act on Negro voting and candiidacy for office are
described in POLITIGAL PARTICIPATION, Washington, D, C.: U, S.
Commission on Givil Rights, 1968, Available for- 5.75 from the
Superintendont of Documents, U. S. Government Printing Offico,
Washington, 0. C. 20402. For a morc comprehensive and exact updating
of SOUTHERN POLITICS see Donald R, Matthews and James V. Prothro,
NEGROES AND THE N2V SOUTHERN POLITICS, Now York: Harcourt, Brace,
and WO!‘ld, IDC., 19“, J;3.500 . ' . '

King, Martin luthor, Jr. "Lettor from a Birmingham Jail" in WHY
- WE GAN'T WAIT, Now York: Signet of the New American Library of
World Litorature, Inc., 1963, 3.60.

In tho midst of the Birmingham strugzle (April, 1963), Dr. King
aldressed this response to eight whitc Alabama clergymen who had
published a statement opposing the non-violent demonstrations.
Speaking to the clorgymen in part as religlous spokesmen, but also
as represontatives of the "modorate" sector of white Amarica, the
letter prosents a carofully reasoned, lucid argumcnt for the
legitimacy of non-violent protest,

| In King's lnst book bufora his assagsination, he again turned
to tha subJjact of non-violonca, but this time in responge to statemonty
by Black Power advocates, Saooe Chapter II, "Black Power," in
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WHERE DO WE GO FROM HERE: <CHAOS OR COMMUNITY?, Boston: Beacon Press,
. 1967, 31395, The latter book and WHY WE CAN'T WAIT also contain King's
own understanding of major eventsibrthelcitil’rights movement, For other
writings by King, see Broderick and Meier's excellent collection of ‘
documents, NEGRO PROTEST THOUGHT IN THE TWENTIETH CENTURY, Indianapolis: ;
The Bobbs-Merrill Company, Inc., 1965, $3.L5. |

Lowis, Anthony and THE NEW YORK TIMES, PORTRAIT OF A DECADE: THE
SECOND AMERICAN REVOLUTION. New York: Bantam Books, 196k, $.95.

Anthony Lowis, a Pulitzer prize-winning jor.iaalist has utillzed the
resourcos of one of the country's best newspapors to portray the decade
of change in race roclations which began with the Brown decision. The
book 1s full of relevant information, incluiing much contemporary
comment on people and events, as well as data from socinlogical,
aconomic and political studies of Negroes and whites. The information
is skillfully cmployed as part of the narrative of rapid change.
(Probably no single book provides as sound an overview of the civil
rights movement and rights movement and reaction to it up through
196L.,) Events since 1964 have pointed up some short-commings in
the book (e.g., its' virtual silence on the thought of Malcolm X),
but they are few. For a concise updating of Federal Government
activity, see the C. Q. Background Report, REVOLUTION IN CIVIL RIGHTS,
Lth edition (Junc, 1968, $2.95.) Available from the Congressional
Quarterly Service, 1735 K Streat,.N, V., Washington, D. C, 20006,

Bmitman‘,s Goorgs. MALCOIM X SPEAKS, New York: Grove Press, 1965,
3.9 L .

The major spocches given by Malcolm X duringz the ysar hefore
his assassination have been collected in this volume. The speaches
convoy both Malcolm X's roots as a Black Muslim and his contributions
to the thought of many. contemporary non-Muslim Black Power aivocates.
Prominont are his critiques of Amcrican socioty and of the 'classical®
civil rights movement, and the reasong for his commitment ton.black
solidarity. : LI

Stokely Cammichacl and Charles V. Hamilton present a more
restrained olaboration of similar themes in BLACK POWER: THE POLITICS
OF LIBERATION, New York: Vintage of Random House, 1967, %1.95.
Malcolm X's oxtraordinary 1life is presented in the AUTOBIOGRAPHY OF
MALCOIM X, New York: Grovo Press, 1964, $1.25.

REPORT OF THE NATIONAL ADVISORY COMMISSION ON CIVIL DISORDERS.
Now York: Bantam Books, 1968, $1.25. '

The Korner Commission's Report is the most comprehansive and
sophisticated offort now available to understand rocont urban soclal
disordors. A jroat deal of public commont has focused on the
prescriptive soction (Part III) of the Report. But for the teacher
of Governmont and POD courses, Part I and II may well be more uscful.
Part I, thoe doscriptive section of the Report, 1s a concise roview
of tho major riots that occurred between 1963 and 1967, and a careful
offort to idontify thoir common elements. Part II, the section devoted
to tho causaes of the disorders, sketches and political role of the
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Nezro in America historically, analyses ghetto 1ife and identifies
the dissimilarities  between Negro and immigrant experiences., Its
examination of tho position of the Negro in contemporary America
provides a sound basis for understanding not only riots, but also
much Negro political action today.

For morc higtorical perspective and urban racial disorders, see
Elliott Rudwick's study, RACE RIOT AT EAST ST, LOUIS, WIY 2, 1917,
Clevoland, Oho: The World Publighing Company, 1966, 3.25. . The
clagsic study on the 1919 Chicago race riot has recently been made
available again: The Chicago Commission on Racec Relations, THE
NEGRO IN CHIGAGO: A STUDY OF RACE REIATIONS AND A RACE RIOT, New
York: Amo Press and Tho Naw York Times, 1922, $15.00.

Rustin, Bayard, "From Politics to Protest: the Future of the Civil 1
Rizhts Movemont", in COMMENTARY, February, 1965, pp. 25.31. Also
available as a COMMENTARY REPORT, 165 East 56th Street, New
York, New York 10022, $.50; and in Broderick and Meier, NEGRO
PROTEST THOUGHT IN THE TWENTIETH CENTURY, Indianapolis: The
Bobbs-Merrill Company, Inc., 1965, $3.U45.

Mr. Rustin, himself one of the shapers: of the civil rights
movemont, is a knowledgeable and perceptive observer of the American
political sconc, His article interprets the meaning of the "classical"
phasa of the civil rizhts strugglo and of new trends emerging in the
mid 60s. It is a porsuasive statoment of the relation-of eivil rights
evonts to the larger econoric and political scens, both historically and
at present. For a later, more pointed statoment, sec Rustin, "Black
Powor and Coalition Politics", in COMMENTARY, Septomber 1966, pp. 35-L0
(also available soparately as a COMMENTARY REPORT).

Silborman, Charles E., CRISIS IN BLACK AND WHITE, New York: Vintage
Of Random !buse, 196h, $1095. ‘

Charles Silberman's book should be read as a good introduction
to controversy over the racial crisis in imerica, The author is a
knowledgeable journalist with a rare ability to dfwtilll ‘the contemporary
relavanco of tho past (including major historical studies of the
Negro), to intorrelate the various sectors of modern life, and to
pinpoint issues and alternative solutions. Most readors will gain
from tho book (at the least) a good sense of whero to go next in '
thoir reading and a strong (even angry) desirc to pursue the subject.
Ono should, howover, read CRISIS IN BIACK AND WHITE with caution,
The othor side of Silbomman's merits is a tendency to half-state
the alternatives which he rejects. For a part of tho continuing
dcbato over his position on education, for instance, sce Joseph
Alsop, "No More Nonsense About Ghatto Rducation," NBEW REPUBLIC,
July 22, 1967, pp. 18-23 and R, Schwartz, T. Pettigrow and M. Smith,
"Fake Penarceas for Ghotto Bducation: A Rasply to Joseph Alsop, "
in NBW REPUBLIC, Sept. 23, 1967, pp. 16-19. Tho articles have been
bound togothor as a roprint available from The New Republic, 12L4-19th
Stroot, N.W., Washington, D, C. 20036. "
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II B, SUPPLEMENTARY BIBLIOGRAPHY IN NEGRO HISTORY

This 1ist of books 1s a supploment to the ton volumes described
in %A Iist of Basic Books for Teachers of the History of the Negro
Amorican," which are rocommended not only for purchase by teachors
but also as a ¢orec of library holdings in Negro history to be made
available to students. The books listed below have beon carefully
selccted to support courses in which students are required to do
supplementary reading and to prepare revicws, research papers and
oral raeports. Somc of tha books can be read with profit by all
levels of high school students. Others will appeal only to the more

mature students who arce capable of critical analysis.

It 1s recognized that budget limitation in some schonls will
not allow the purchase of all the recommended books in one year. For
this reason we have marked with an asterisk those considered of primary
importance and it is recommended that ‘they be purchased first.

saptheker, Horbert, Editor. A DOCUMENTARY HISTORY OF THE NEGRO PEOPLE
IN THE UNITED STATES. Two volumes. (Volume I: From Colonial
Times through the Civil War; Volume II: From the Roconstruction
Years to ths Founding of tho N.A.A.C.P. in 1910.) New York:
The Citadel Press, 1951, 35.50. . -

In 1943, Horbort Apthekor published fimerican Negro Slave Revolts,
a drastic rovisionist study, in which he maintained that organized
efforts at freodom among the slaves were a '"rogular and ever-recurring
phenomenon in tho lifo of the 0ld South." Historlians gonorally
accopted Apthoker's thesis and regarded his work as the best study
of the subject, but some felt he had overstated the cases and he was
criticised for somotimes accepting flimsy ovidence and for his
Marxist philnsophy nof history. In Volume I of this work lLe has
collected tho documentary evidence not only of the Negro's resistance
to slavory, but also of the contributions of individual Negroes to
american history,.and in Volume II the documentary history-is
presentod of the Nogrn's reaction to the end of chattol slavery
and tho dovelopmonts which proscribed his freedom in the late
nincteenth and carly twentieth centurdos. From these documents
the maturc stuient will bs abla to construct his -own interpretation
of the history of the Negro Amorican. The teachor will find the
volumes invaluable reference books, ' .

#Baker, Ray Stannard, FOLLOWING THE COLOR LINE: AMERICAN NEGRO
- CYTIZENSHIP IN THE PROGRESSIVE IRi, with an introduction by
Dewoy V. Grantham, Jr. Now York: Harper and Row, 196k, 32.25.

Ray Stannard Bakor was one of tho leading muckraking journalists
at the turn of the contury. Baker's promise for this study was that
the plight of the Negro prescnted imorica with a problem that was
both urgoent and national. Through prodigious roscarch, most of which
was conducted in the field, he roviewed the problem in 1ll its aspocts
and in every region of tho country., In his efforts to proscnt "a
clear statemont of the exact prosent condition and rolationships of
the Nogro in amorican life," Bakor also revealad much of the
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conditions and relationships of other minority groups in the nation
‘'as well as those of the dominant white Protestant majority. Baker
was assiduous in his attempt to present an impartial study.. Although
‘his view was far in advance of Amoerican thought on the race issue, he
" was no radical. Most roviowors, Negro and white, regarded. the book
as a penetrating and objective analysis, but somo.of the more militant
Negroes folt that greater emphasis was placed on the Negro's
responsibilitios than on his rights. Baker had no ready solution for
solving this urgent problem. But as Professor Grantham points out
the tragedy is that the Progressive reformers of tho period did not
attack the problem with the sympathy and undeprstanding and in the
spirit of truo democracy that Baker recommended.

. This book provides oasy rcading and is an invaluablc source
for the study of tho Negro and race relations during the Progressive
Bra, : ’

Bardolph,‘ Richard. THE NEGRO VANGUARD. New York: Vintage Books,
1961, $1.85.

This is a conprchensive study of "the most celebrated Negro
Amoricans" from tho colonial poriod to the present. It 1s the lives
of individuals rather than a ctudy of the Negro as a group or as-a
problem. The Nogro student will find here his race heroes and the
white reader will coma to realize that the Nogro has also moved and
shaped American history.

Tho book is well written and will make fascinating reading for
students at all levels. Its major weakness is that the author appoars
to' place unduc emphasis upon the factor of mixod blood. Although
he has pointed out in the Prologue that it is the Negroes of lighter
skin who have beon allowed greater opportunities in both slavery and
froedom for development of talents and lcadership abllities, and
there aro sufficient oxamples of darker Negroes discussed to negate
any implications that mixed blood determined achiovements, the
omphasis placed on color is a serdous flaw and should be a subject
for serious classroom discussion and evaluation when studying the book.

Bond, Horaco Mann. THE EDUCATION OF THE NEGRO IN THE AMERICAN SOCIAL
ORDER. New York: Octagon Books, 1966, 312.50.

This book, first publishod in 193k, is a study of the history
of Nogro oducation from the Roconstruction period with a detailed
analysis of conditions in the carly 1930's It is based on the premise
that tha Nogro could not take a productive role in tho social order
emorging from the rapidly changing oconomic system unless the Negro
child was givon educational opportunities equal to thu.e provided for -
the whito child. Bond amnssed definitive avidonce to prove that, in
spite of the increcasod expenditures for Negro education in the South
aftor Vorld War I, now services in the white schools designed to
propare tho white child for the emerging social order had resulted in
tho Negro child roceiving a smallor proportion of public funds in
tho 1930's than at any time since the ostablishmont of pubZic school
systoms.
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Boni stuiied all aspec&s of Negro elucation in the North ani
South--an1 he founi significant inequities existing in the North--but he
jevoted mogt attention to the legally segregated systems of the South,

He did not argue for racial integration of tho schools, but equalizatlon.
Ho recognized, however, that none of the Southern states had the

aconomic resources to support even one school system comparable in
quality to those of the North and that the dual systems were wasteful
and inefficient. This book conclusively documente’ the fallacy of the
geparate but cqual system of eiucation twenty yoars before the United
States Supreme Court declared the system illegzal.

Brodorick, Francis L. W. B. B. Du Boig NGRO LEADERSHIP IN A TIME OF
CRISIS. Stanford: Stanford University Press, 1959, $5.00.

william Edwari Burgharit DuBois was & giant among men. Hs
versatility is demonstrated in that while he was always in the forefront
in the fight for the rights of the Negro, he made gsignificant contri-
butions as a historian, sociologist, teacher, social commentator,
novelist, ani editor,

Raised in Great Barrinston, Massachusetts, he was educated at
Fisk University, Harvard University and the University of Berlin, He
tauzht at WHlberforce, Pennsylvania and Atlanta Universities, He was a
leader in the formation of the N.A.A.%.P., and he served as the editor
of the Association's organ, tha frisis.

As he bocame more and more frustrated in his effort for an equal
and integrated society, he came in the 1930's to advncating racial
cohesiveness and exclusiveness. This led to a break with the NeAsioToPes
he resigned from the Crisis and returned to Atlanta University. At
Atlanta, he founded the Phylon, a fournal of sociology that concentrated
on the Negro and his problems. Moanwhile, he was turning more and more

toward Marxism.

Although the mass of DuBols papers were not available to the
author, this is a very well written “Wiography, Sased on extensive
regearch., Du Boig! 1ife is helpful in understanding the activities of
angry Negroos today.

Chalmers, David,M. HOODED AMERICANISM: THE FIRST JENTURY OF THE KU
KLUX KILAN, 1865-1965

Although tho definitive history of the Ku Klus Klan is yet to Ve
written, this book is a gool up-to-date study basei on broad research and
written in a vory readable style. The book describes the forces bdehind
tho Klan and idontifics its supporters from among powerful members of the
establishment. It is particularly valuable for its treatment of the re-
surgence of the Klan in tho 1920's. In‘fact, only one chapter is devoted
to the history of the Klan bofore its rosurgence after World War I.

Cox, John H, and laWanda C, POLITICS, PRINCIPLE AND PREJUDICE, 1865-66
DILEMMA OF RECONSTRUCTION AMERIZA, New York: Free Press of
Glencoe, 1963, $6.95.
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This is an excellent revisionist interpretation of the conflict ;'
between President Andrew Johnson and the Radicals in Congress, an ?
interprctation that has not yet found its way into most American

history toxtbooks. The authors found that tho Radicals were not all

motivated by economic or strictly political interests, and that their

opponents, including Johnson, exploited race prejudice in their

efforts to discredit them. This is required reading for one who

wishes to understand the history of the Reconstruction period.

#Cronon, Edmund David. BIACK MOSES: THE STORY OF.MIRCUS GARVEY AND
THE UNIVERSAL NEGRO IMPROVEMENT ASSOCIATION, Madison: University -
.of Visconsin Press, 1955, $6.00.,

The phenomenon -usually known today as "black nationalism" has
antecedent that students of Negro thought and history have not yet
sufficiontly oxplored. Its most spectacular manifostation, and until :
now the most successful mass movement ever to appoar among American i
Negroes, was tho Garvey movement following World War I, Marcus RS ?
Garvey (1887-1940) was born in Jamaica, wherc he first founded his
Universal Negro Improvement Association. Ho came to the United States
in 1916 to establish the organization here, and by the end of the
war he had begun to attract a large following, particularly in the urban
North.

While ho was scorned by the Negro middle-class, his powerful
appeals to race pride had a tremendous impact on more ordinary people,
who wore economically deprived and disillusioned that the victorious
outcome of the war had brought no improvements in their status. He
told his followers that tho only hope for Amorican Nogroes was to
leave their white opprossors and go to Africa, whero they would
create a froe and independont nation. He organized a host of subsidiary
organizations and businoss ventures and surrounded thesc with ceremony
and ritual. In 1921, whon the movement had roached its peak, with ‘
perhaps a million mombers, he proclaimed himself provisional president
of Africe. But criticism continued to mount, and ho was arrested by
foderal authorities for using the mails to defraud in connection with
his Black Star Stcamship Line. He was eventually imprisoned in 1925,
but was pardoncd and thon deported two years later. He tried to
maintain his organization from the West Indies, but the movement was -
offoctivoly broken, and he died in London in 19L0. .

This is the first full-length scholarly book about Garvey and
his movement. It contributes not only to understanding the 1920's but
also to understanding the "black power" movement of today. a

*Davidson, Basil. LOST CITIES OF AFRICi, Boston: Iittle, Brown,
1959, $6.95.

This book doals with civilizations of Africa, south of the
Sahara Desort, during a period approximately 1500 years before the
colonizaticn of the continent by Wost Europeans. Through a superbd
blending of the research findings of histcrians, anthropologists and
archacologists, it succoessfully undermines old myths and agsumptions
about Africa. it is basic roading for any student who wishes to

understand tho Nogro's past. 107
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Duberman, lartin B, Bditor. THE ANTI-SLAVERY VANGUARD: NEW ESSAYS
ON THE ABOLITIONISTS. Princoton: Princeton University Press,
1965, 310,00,

. In the 1930's Amorican historians seemed to be reaching a
consensus concerning the character of the abolitionists--they were
portraycd as oxtremist or fanatical and irresponsible agitators.
Recent scholarship, particularly of the last two decades, has
questioned this interpretation. Therefore, in imerican
historiography The 4nti-Slavery Vanguard is a most significant
book. The volume contains soventoon essays by as many different
authors; all cexcopt one were written especially for this book.
The editor conceived the volume with two objectives in mind:
"first, to excavate and encourage the tondency toward a more 4
sympathctic appraisal of the (abolitionist) movement, but second,
to include all scholarly points of view, so that disagreements in
interprotation might be further clarified." Ho was unable to find
contributors to present the traditional view; consequontly, all the
essays prosent new viewpoints and are genorally sympathetic to the
abolitionist movement. None of the authors, however, has consgidered
" it his function to defend or vindicate the abolitionists.

Only a fow of the new viewpoints found here can bo mantioned.
Fawn M, Brodie charges that writers who have given the traditional
viow of the abolitionists havo distorted history by both vituperation
and omission. For example, he says that in their ufforts to glorify
Robert, E, Lee, historidns have glossed ovor his support for slavery,
while, on the other hand, they havo ovar-anphasizod Iincoln's differ-
encos with the abolitionists and ignored "tho steady svolution of
Iincoln's attitudes toward Negro rights and massive evidence of his
cooperation with men in the radical wing of his party and they uith
him." Donald G. Mathows, Irving H., Bartlett, and Bonjamin Quarles,
in cssays on Orangc Scott, Wendell Phillips, and Froderick Douglass,
indicate the complexity of the problem of generalizing about the
charactors and motivations of the abolitionists. The ossay by
Jamos M. McPhorson and Willic Lec Rose roveal the fallacy of
ignoring the constructive work of abolitionists during the
Roconstruction and labeling them as irresponsible fanatics and
inconoclasts. Stuaghton Lynd maintains that in the Philadelphia
Convention the issues of slavery and sectionalism wors vory potent
forcos in the shaping of the Constitution and that any interpretation
of tho convontion which stresses economic factors, larze ard small
state rivalry, or democracy versus consorvatism while leaving out the
slavory issuc is an inadequate interpraetation., Robin Y.. Winks
maintains that Canada was neithor the great haven for the fugitive
slaves and stronghold of frocdom nor the supporter for american
abolitionism that most inistorians have assumed. ‘Howard .R. Tomperloy
insiecs .that fair comparison of British ani imorican abolitionism
must considor the difforences in character and magnitudo of the
problems they facod as well as tactics and effectiveness. Howard
Zinn gives an able ani thoughtful defonsc of the tactics of tho
abolitionists ani compares them to the tactics of the "Freedom-
Riders" of tho 1960's. '
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#Douylass, Froederick. LIFE AND TIMES OF FREDERICK DOUGLASS, edited
Ly Barbara Ritchie. New York: Crowell, 1966, %3.95.

Frodorick Douglass (c. 1817-1895) was born in Maryland, the son
of a whito father, whom he never knew, amd a slave mother. Although
ho did not have an easy life as a slave, there were pleasant periods,
during ono of which he learned to read and write. He escaped to
New York in 1833, was married by Jamos W. E. Ponninyzton (another
escaped slave) and Anna Murray, a free Negro who had followed him
from Baltimore, and scttled in New Bedford, Massachusetts where he
worked as n common laborer. In 1841, he gavc an oxtemporaneous
speech at a meeting of the lMassachusetts Anti-Slavery Sociaty and was
immediatoly employed by that organization as a lacturer. Ho soon
becamc the bost-known and most influcntial Negro in the abolitionist
movement. His famo caused him to fear re-enslavement and he fled to
England in 1845, wherc the funds wore ralsed that enabled him to
purchase his freedom., '

Douglags began his abolitionist activitios as 2 devoted disciple
of William Lloyd Garrison, but the two men soon fell into disagreemont.
Aftor 18L7, Douglass cdited and published the North Star (the name was
changed to Fredorick Douglass! Paper in 1850), an Independcnt journal
for the Negro peopm 4 supporter of the Radical Republicans during
tho Civil War and ‘Reconstruction, Douglass oxerted pressure for tho
employment of Negro troops on a basis of equality in the union Ammy,
and, of course, ho was persistent in demanding univorsal aemancipation
of the slaves as a war measure. Ho continued after Roconstruction
.to lsad the struggle for equal rights for tho Negro. However, his
humanitarianism umbraced more than a concern for the rights and
dovolopmont of his own race. He was an cearly advocate of equal
rights for women; he supported the organized labor movement; he
was active in tho temporance movemont; and he urged 2 national
system of aid to education as a means of providing better gchools
by sorving as Minister Resident and Consul General from the United
States to the Ropublic of Haiti.

This oook is an odited version of the findl rovision of Douglass'
autotiography, published in 1892, which was bogun as a briof narrative
first published in 18L45. It was expanded and ropublished in 1855
under the title ¥y Bondage and My Froedom. Tha third revised and
onlarged cdition, published in 1881, carried tho title lifo and Times

of Fredorick Douglass, Written by Himself, His Early Life As A
Slave, Ms Escapo from Bondage, and His Compicte m%o to tho
Prosent Tme, including Ms connection With the imti-ﬁaveg
ovomant. Tho final eJition carried this same title, but was
enlarged to cover his tour of duty in Haiti. Tho work is a

classic in American autobiographical writings and it 1s an
invaluablc source for the study of slavery, thc abolition

movement, the Civil War and Reconstruction, ani race relations in
tho later nineteenth contury. For tho 1966 edition, Barbara Ritchio
has oliminated much of the vorbose and rambling stylo, sthile
maintaining tho spirit, of the original.

#Du Bois, W. E. Burghardt. THE SOULS OF BLACK FOIK: ESSAYS AND
SKETCHES. Now York: Blue Horon Press, 1953, 32.00.
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This book, first published in 1903, has become a classic in
Amorican litorature. In pootic prose, Du Bois reveals the hurt and
humiliation suffered by an intelligent, educatel and scnsitive Nogro
as a rosult of the opprossion and injustices of American racism.
Iiving and writing in the South at a time when the movement towards

. universal disfranchisement and logal segregation of the Negro was
reaching its conclusion, and lynching was rampant throughout the
region, Du Bois, in tho first two of the fourteen essays. that make
up his book, criticized tho policies of Reconstruction that failed
to provide thc oconomic and social basis for the franchise which
would have allowed the Negrn to protect his rights as a citizon.

Horo, at tho dawn of the century, Du Bois warned: "The problem of
tho tuentioth contury is tho problem of tho color-linc." However,

Du Bois in 1903 was not the completely disillusioned and cynical
Marxist of his later years. Instoad of dospair, he voicod hope for
tho triumph of the basic democratic and humanitarian principles
which Amorica has historically proclaimed. Typically American, he
rogardod cducation as the key to the advancoment of a people. In
the ossays "Of Mr. Booker T. “ashington and Others" and "Of the
Training of Black iMen," he loveled an attack that is devastating in
its rationalism on the educational philosophy of Booker T. Washington
and argued that liberal education which focds the Negro with the
spirit of freedom and allows him to develop nis talents to .the fullest
is tho sure road to racial peace and a strong Amorica.

The casual reader of tnday might find the Du Bois who speaks in
The Souls of Black Folk to be a moderate, but in 1903, and throuzhout
his 1ifc, ho was far In advance of Amorican thought on racial issuacs.
The Southern pross condomned the book as the wildest radicalism and
dangerous for Nogroos to read. In fact, tho book was a call to
Nogroes for action in croating a botter America. Shortly after its
publication, Du Bois was helping to form the Niagara Movement, the
fororunner of the National Association for the advancement of
Colore] Pcople of which he was a prominont loader mnd spokesman for
many ycars.

#Dumond, Dwight Lowell, ANTI-SLAVERY: THE CRUSADE FOR FREEDOM IN
AMERICA. Ann arvor: University of Michizan Press, 1961, $20.00.

Thi.s monumental study by one of tho foremost scholars of
"abolitionism traces the anti-slavery movement from its beginnings

in colonial America. It is an encyclopedia of facts; every phase and
function of the movemont are treated in dotail and many long neglectod
anti-slavery leadors arc discussed. lbore attention is given to Negro
loaders than in any othor gonoral troatment of the movement. *hile
tho book is scholarly, it is a vivid and sympathetic account that
roflocts tho author's love of freedom. The handsomc and voluminous
illustrations alono arc worth the price of tha bLnok.

#Elkins, Stanley M. A PROBLEM IN AMERICAN INSTITUTIONAL AiND
IN?ELLECTUAI.IIFE. Chicago: Tho Universitv of Chicago Press,
1999, 350000 ’ .

Blonding tho mathods and matorials of history, oconomic,
anthropology amd social psychology, this book prosents a bold
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analysis of the herastofore neglected institutional aspects of slavory.
It is an oexciting addition to American historiography, but its value
can be appreciated only by the mature student., Maintaining that the
institutional framework of slavery in the United States differed from
that in other parts of the world, Elkins argues that this, not race, was
the dominant factor in determining the personality of the American
slave, . : -

Ezypt, Ophelia Settle, Masuoka, J. and Johnson, Charles S. Editors.
UNWRITTEN HISTORY OF SIAVERY: AUTOBIOGRAPHICAL ACCOUNT OF NEGRO
EX-SIAVES, Washington, D. C.: Microcard Editions, 1968,

This book contains the reminiscences of thirty-seven former
slaves of thelr personal expsriences on the eve of afid during the
Civil War. The intoerviews which produced the documents were conducted
during 1929 and 1930 by Mrs. Ophelia Settle Ezypt of the Rescarch
Staff of 4he Fisk University Social Science Institute., While the
documents provide rare first-hand accounts of the insvitution of
slavery by the victims of the institution, their value does not lie
in their factual content or the accuracy in details of the
reminiscences, but in the tone or general attitudes, sentiments
and conduct of slaves that survived and dofined race relations,
particularly in the South, after the institution was abolished.

The documents will especially appeal to young people. They are
movinz accounts roflecting personal warmth and human interest. The
introduction by the editors places and narratives in their historical
and sociological settings.

#Franklin, John Hope., THE EMANCIPATION PROCIAMATION, Garden City:
Doubladay, 1963, $3.50.

This is a concise and balanced history of the evolution in the
mind of Iincoln of the Emancipation Proclamation and also an
interpretation of its significance for contemporarics and future
genorations of Amoricans. From this book students will zain not
only a botter understanding of the Emancipation Proclamation and tha
forces that shaped it, but will also come to have a better understanding
of what writing good history is a2ll about,

#Franklin, John Hope. RECONSTRUCTION: AFTER THE CIVIL WAR., Chicago:.
Tho Univorsity of Chicago Press, 1961, 35.00.

In raecent decades historians-have beon questioning older
intorpretations of Raeconstruction and in thoir search for more valid
answors thoy have produced a2 large number of revisionist stuiies that
glve a more favorable interpretation of the Radical Roconstruction
governments in tho South and of the role of tha Negro during ths
period. Franklin's study, while it is also based on much careful
original roscarch, gives the best synthesis that has yot been putlished
of tho revisionist litoraturo. Franklin concludes that the rule of
tho Radical governmonts was markod loss by excesses and revolutionary
change than by modorate liboralism, and that the Negro office holders
as a group were compotont and respongible leaders.
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The book is briof, well-written, and provides casy reading., It
cmphisizos political rathor than aconomic and social dovelopmants.

Frazior, E. Franklin. THE NEGRO FAMILY IN THE UNITED STATES. fChicazo:
The Univorsity of Chicagn Pross, 1966, $6.00.

Tho problems arising from the instability of many Negro families
werc designated a "caso for national action" in a highly controversial
government report in 1965. Thosc who wish to approach thase problems
with scicntific dotachmont and insizht will find Frazier’s study,
dono more than a quartor century carlier, an indispensable reforencao.
The best iniication of its l~sting significance is that it has bocome
2 standard sourco for studonts of family organization in genarl.

The author, for yoars professor at Howard University, was onec of the
foremost soclologists of his timo and one of the most diligent
studonts of Nogro 1lifo in dmorica,

In rescarch extonding over a perind of nearly %ten years, Frazier
studioed family organization among Hogroes ani prmduced this history of
tho various forms it has taken. Through the use of historical accounts
ho dopictced the complote broakdown nf the family which resultoed fmmm
the transplantation of Hegroes from africa to America and under the
circumstances of plantation 1life, fnllowing this with 2 description
of tho cmergonce of new family patterns following emancipation.

Hoving forward to the curront scenc he gatherel a mass of sociologieal
data on both parents and children to illustrate the coniitinnsg of
family 1ife whon Negroes migratedi to what he called "the city of
destructinn." He graphically described. the difficulties of maintaining
stable families in thc face of tho scvere cconomic discrimination
sufforel by Hogroes, particularly Negro men.

Frazier's 1clineation of the "matriarchal"™ family which frequently
results from these circumstances has becnme the starting pnint for all
futurc discussions. 1In many of those, hnwever, the use of the concept
has frequently been more stereotypic than scientific, ani it will be
well for the reader to hoed what Ernest Burgess says nf this study:
"It oxplodes completely, and it may be hoped once and for all, the
popular misconception of the uniformity of behavior among Negroos. It
shows dramatically thc wide variations in conduct and in family life
by social classes ani tho still wider differcnces betweon individuals
in attitudos, interests, ideas, anl idecals. The first prercquisite in
unZorstaniing; the Nogrn, his family life, ani his problems is the
rocognition of the bzsic fact that the Negro in Amorica is a2 cultural
and only sccondarily a biological group and that his culturce with all
its variations is .American ani a product of his 1lifc in the United
States, " -

This edition was rovisel and up-dated by Frazicr befnre his
untimely icath and it contains a forwnrd by Nathan Glazer.

#Hi gginson, Themas Wentworth, ARMY LIFE IN A BLACK REGIMENT. East
lansing: Michigan Statc University Pross, 1960, 8k.50.

This is thc story of the First South Carolina Voluntcers, the
first reziment of former slaves to ba mustercd intn the United States

112

116




Army in the Civil ¥ar. Higginson, 2 Massachusctts clargyman and
doiicatod abolitionist, took cnmmand of the unit 2s its colonel in

1862 an1 romaingd with it until 186L, when ho was invalided homa.

His narrativo of camp 1lifo and military ongazomonts, much of it in
diary from, is vividly writton ani aside from its intorest to historians
is considorod tn bo a litorary mastorpioco. Tho rogiment was formad in
tho Sca Islanis of Scouth Carolina and its missinns took it into Georgin
and Floriia as well. While it was not engrged in any major battle,
Hizginson crodits it, along with othor Hogro rogimants of the
Dopartmcnt of the South, with holping to insurc tihic success nf
Shomman's march to tho sca.

H gginson hal tha hijhost rogard for his men, pmaising them as
good snldiors and defeniing thoir intorests in the face of the
consiicrable body of liorthern opininn wiich h=2d boen opprsed to
their enlistmont. (Tha story of the part he played in the fight to
secure equal pay for Kegro soldiars is included in an appendix.)
Whilo some of his romarks scem patronizing today, their effects are
offset by the adairation ho displayed for the courage amd
intelligence shown by his men in cscaping from encamy lerritsrv ani
whilo serving under fire. He was proud, too, that some of them
lator became prominent in nolitics during Reconstructinn, thouzh
his optimism that this state of affairs would continue #as nnt
Justified. Boyond its onther morits, this book scerves as an acenunt
of the 1ifc ani folklora of thae Sea Islands, whose penple even *
today retain foatures of a once distinctive cultura.

#Moior, august and Rudwick, Ellintt M. FROM PLANTATION TO GHETTO:
AN INTERPRETIVE HISTORY OF AMERIGAN NEGROES. Now York:
H11 and Yhng, 1966, 55.75.

This book is an authoritative and sympathetic interpretatinn
of the history of tho legro american with particular eaphasis nn
idecologies and protest movoments. While it does not glve the:
encyclopedic details of Franklin's From Slavery to Freedem, it
better conveys the human aspects of liegro history and more vividly
describes what slavery and racial discrimination have meant to the
iniividual and group. Students will find it exciting and casy
reading.

Metealf, George R, BLACK PROFILES. New York: McOraw-Hill Book
Company, 1968, $6.95.

This bock might have been entitled "Black Prnfiles in Courage.”
It inclules bricf, but penetrating, biographies of eleven Negro
pioncers, who have demonstrated leadership and courage in the Negro's
struggle for freoiom and equality. The sudjects for the blographies
are Martin Luther King, William E. 3. Du Bois, Roy Wilkinsg, Thurgood
Marshall, Jackic Robinson, Harrict Tubman, Medgar Wiley Evers, James
Merodith, Rousa Parks, Blward W. Brooke, and Whitney Young, Jr. The
list of liegroes who have demonstrated similar courage ani determination
in the fight for freedom could be extended indefinitely. In fact, for
a Negro to survive and retain his iategrity in America is an act of
courage. Thus onc cannot question the inclusion of these cleven
couragceous men and women, but ona might questinn why many others ware
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aot included by the muthor. But wnile tho number of pursons troataed
is limitod, tha onok is very woll writton and anoricnn young peopla,
black ani white, will find tho vlevon studios inspiring ani
informitiva.

#idyrinl, Gunnar. &N AMERICAN DILEIG4i: THE NEORO PROBLZM .\D MODZRN
DEHOCRaCY . Rovised Edition. Now York: iH#arpor ani Row, 1962,
$16.50.

Of a1l tho bonks evor writtan on tho position of the Nogroos in
american Sncicty, an amorican Dilemma has unioubtedly boen tio moat
comprohensiva anl sijnificant. Its significance rests in part on the
fact that it was publishel durinz Werld ar II, at onc »f the mist
crucinl times in Amorican history, and just prior tn a period in
which profouni changes were to take place in american raco relations.
Its oxhaustivoe treatment of the subjoct has oeen inlispensable ever
since, as a basc line against wihich these chan;;cs can bo measurad,
studicd an? analyzel. 3ub its impnrtance joes much despor. “Than
1t appearel, it was wilely r¢=d, roviewel, ani acclinimel, ani
quickly deccame part nf the social ani intellectual bistory of the
time, to tho cxtent thot it came to influence some of the verv
changes it foreinli.

The unifying thaae of the book araund wiich the mass nf 1ata is
orzinizel is that there is 2 deep and continuing crnflict betweon the
asral valu~tiong of what Myrdal calls the "americnn Creed” and the
nation's troatmaont of its Negro citizens "who 1o nol by far have
anything apprsaching 1 tenth of the things worth having in Aanerica.”
This is the 2ilemma referred tn, and it locates the "beyrn prohlaa”
assontially in thoe minis of white mnericans, saying in effect, that
no changes in rce rclations can come without corresponiing changes
in tho thinking of white people.

This twenticth anniversary elition contzing ~ new preface writien
by Myrdal ani a postscript by arnold Rose, cne of fvrial's closest
agsistants, which reviews levelopments since the stuly was first
pudlished. :

Quarles, B:njamin, THS WEGRO IN THZ AMERICAN REVOLUTION. Chapel
Hill: University of iorth Carolina Press, 1961, 56.00.

Although the Negro was used in the anerican Revolution ~nly
when the "pressure of cxpeliency nade it absolutely nccessary," he
mado a significant contribution both in number and by his bravery in
America's struggle for independence. It is clear from this atuly
that the Negro's dasire for his own freclom to a large extent
motivated his action, whether ho served the Americzns or British.

This bock is representative of the best in historical writing
3asei on exacting and detailed research which is judiciously nresented,

Quarles, Benjamin, THE NEGRO IN THE CIVIL “/aR. Boston: Little,
Brovn ani Company, 1953, 510.00.

This brok Jleals with Nagroes, both North and South, on the home
front 13 well as in military service during the Civil Yar, is tme in




provious wars, tho Hogrn was anxious to got intn tha fight but was
forced to walt until 4t was not only militdrily but alsn politically
oxpediont. However, bafore the war's oni, moro than 180,000 Nogrs
troops hal sorvod in tho Union armmy. :

Tho Nogro troops woro discriminatel ngainst in pay, equipment,
ani assignment, ani wore often thrown into battle inndoquately trainod
and amced.  Howaver, their devotion tr frecdom and determination
froquontly brought honor ani respoct.

In adlition tn serving as soldiers, Hoygrros malo contributinns -
to the war offort as sries, scouts and nurses, and they, of course,
workel on ths homo front in factceries, on famms and in military
construction., Hoeanwhile, their leaders wore agitating for mcognitlon
of their rights ns freo men.

This is a woll written and HYalancel study, bdasel nn painstaking
rescarch. It cnmplotely dcmolishes the mytir that the Hegroy did not
contributc to the war £or his freodma.

#Rose, *Willio lee dichols. REHERSAL FOR RSCONSTRUCTION: THE PORT
ROY.L EXPESHIMENT, With an introduction by C. V:mn Woodward,
Indinnapolia: Bobbs~Merrill, 1964, 6. 50,

whon the Unlon army captured the See Islands off South Carolina
and the planters fled, the military, civil sovernment, businessmen,
elucators, missicnariecs and other philanthropists triel sub various
plans for the economic, sncial ani political development of the
formor slaves. This excellont study is not only =~ dcscription »f
what was dnne, but it also documents the :)etmyal of the hiegro Sy
his liberators,

This 200k won the allan Nevins iward nf the Soclety of American
iistorians anl nas been universally praised by scholars of the
Reconstruction period.

#Walker, Davii, DaVID WAIKERtS APPEAL, New Ynrk: M1l and Vang,
1965, >3.00,

Davil whlker (1795-1830) was b»orn in Horth Car-lina of a slave
father anid 1 free mother. He developed an intense hatred of slavery,
left the South, and after extensive travels in the United Stntes
settled in Boston in the 1820's where he operated a second-hand
clothing store. This pamphlet, wilch he published at his own expense
in 1829, was proclaimed in the North and the Scuth to be incendiary.
Even Benjamin Iundy and William Lloyd Garrison criticised its
inflamatory nature. The four articles--(1) "Our Viretchedness in
Consequence of Slavery,™ (2) "Our Wretchedness in Consequence of
Iinorance," (3) "Our Wreichedness in Consequence of the Preachers of
the Religion of Jesus Crist, " ani (L) "Our Wrcichedness in
Conscquence nf the Colonizing Flan"-- wore an appeal to the slave
to revolt anid to the frce Negro, not only to come to the aid of
the slave, but to join btogether in an all-out fight against
racial discrimination.
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' Walkur circulatel the pamphlot widoly and managed tn got many

copius into the Suth, which influenced state legislatures to pass

lavs ngainst tho circulation of such seditions litoeraturc. Walker

3iod unior mystorious circumstancos--he wes prodably murderei--in

1830, Hoanuhila, his appeal had gonu throush thrue oditions. The
historical siznificanco of the pamphlet is that it marks tho transition
from the anti-slavery movemont which advocated ¢radualism to abolitionist
crusados basaed on tho Jemand for immodiato omancipation. Tho mvador will
gain insi;ht into the frustrations and aspirations of tha liegra that

have influcncei the "eivil rights rovolution" of our time.

#hshington, Bookor T. UP FROM SL.VERY. low Jork: Dodd, $3.95.

Booker Te Vashington (1856-1915) vas born intn slavery in
Virginia. Soon after cmancipation, his family movol to ilest
Virginia whore he grew up, wnorking at odd Jobs ani manazing t5 2ot
a ruiimentary cducation. Ho ontercd Hampton Institute in 1872.
aftor graluating from Hampton hc went out to teach schonl, but sson
returnod to serve as secrotary to Hampton's Samuel Chapman Amstron3.
Armmstron: responded to a roquest from some alabama citizens, in 1881,
by sondin; whshington to Tuskegeo to establish 2 nommal schonl for
Nogmes. Thoe school opened that year with forty students in a
4ilapidatel building. 3y 1915, Washingtnon had built Tuskegee
Institute into a school with 1,537 students ani 197 faculty
members vho taught 38 trades ani professions. The Institute had
200 builiings, eniowments of nearly 52,000,000 and an 2annual budget
of 3290,000. During the last decade of the nincteenth century and
until his death, Booker T. “ashington was the most influential
HNegro in america, respected by both Negroes and whites, Southerners
and Northerners. However, there was a significant group »f Regro
intcllectuszls, of whom W. E. B. Du Bois was the most prnminent, who
attackel his ciucational philosophy and what they reganded as his
aceommoiations to racial segregation and the white man's concept of
tho status the Negro should occupy in American life.

This book is more than washington's autoblography, it is also

the history of the hegrn from slavery to the turn of the century ani
2 statement of Washington's philrsophy of cducation.
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II-B SUPPLEMENTARY SIBLIOGRAPHY FOR

JIVI®S, QOVERNMENT AN) PROBLEMS OF JEMOTRATY

as tho hoaiing of this scction suggusts, the following “ooks are
rocommen jod to supnlomoent the materials listo! in the bidlingranhies for
taacher an? student. The latter ropresent the core of material that,
in tho opinion of the Centor staff, shoul?! be in gvary gool 1librzrv.
Thosa supplomantary titles, and othors ruviowe? by the schnol staff,

mi;zht than be alled as intorests oxpan! ani funis permit.

1.

10.

12.

13.

1k,

15.

Bonnett, Lorona. WHAT MiiNER OF MaN: A BIOORAPHY OF MARTIN
WTHER KING, JR, Chicagn: Jolunson Publishing %o., {
196l _

3rink, Willinm ani Louis Harris. THE NSORO REVOLUTION IN
AMERIC:., HNow York: Simnn & Shuster, 196k,

Clark, Kenneth 3. DARK GHETTO: DILEMMAS OF SOCLAL POWER.
Now York: Harpor ani Rouw, 1965.

Clark, EKennath B. PREJUIISE AND YOUR “HIL), 3oston:
Baacon Prass, 1955.

Killian, Lewis M. THE IMPOSSIBLE REVOLUTION. New Ynrk:
Raniom House, 1968.

King, Martin Luthor. STRIDE TOWARD FREE)OM. Na2w York:
Harner, 1958.

Lineoln, 3. 3ric. THE BlaX MUSLIMS IN sMERIZA. Boston:
Beacon Press, 1961. .

Lomax, louls . THS NEORO REVOLT. licw York: Harper,- 1962.

Marshall, Burkc., FEDERALISH AND SIVIL RIGHTS. New York:
nlumbia Univorsity Press, 196L.

THE HBORO AMBRIGiN, eiited ani with 2n introfuction by
- Talcott Parsons and Kenneth Clark. Boston:

Pettigrew, Thomas F. 4 PROFILE OF THE NEGRO AMZRIZAN.
Princeton: Van Nostrani, 196L. - :

Silvor, James *'. MISSISSIPPI: THZ 7I0SED SOCIETY. New
enlarged ed. New York: Harcourt, Brace & World, 1966.

Taper, Bornard. COMILLION VERSUS LIGHTFOOT: THS TUSKEGEE
GZIRRYM.NDER CuSE, How York: McOraw-Hi1ll, 1962.

Thompson, Danicl 3. THE NEGRO LEADSRSHIP 5LiSS. Englewool
Gliffs, N. J.S Prentice"lhn, IDC., 19630..

Wilson, James Q. NEORO POLITICS: THE SEARCH FOR LZADERSHIP.
Nou Y¥nrk: Frec Pross of Macmillian, 1960.
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III, RESOURCES FOR STUDEITS
A. namardcan History

2. AUDIO-VISUAL MiTERI4LS

a. Hovias 2nd1 Fllmstrips

HARRIET TUBMAN AND THE UNDERGROUND RAILROA)
from CBS "Groat Adventure" Serios (Teachor's Guide incluied.)

16 mm/2-27 minutc reols/B/W
McOraw-HL1l Toxt-films

330 ‘iast L2ni Stroet

Now York, dow York 10036

Tho film's effactivenoss is luc in part to an unusually fine
cast incluiing Ruby Due, Ossio Davis and Brock Psters. It provides
1ittlo information about slavae 1ifa on a plantation or about cxcaned
slavos! 4ifficultics in tho North (espacially with tha Fugitive Slave
laws). But the movie Jives somae picture of measures taken in the
Scuth tn control, rotain ani market slaves, and an excellent portraval
of the uniargrouni railroai in operatinn luring the 1850's. 1In
aliition, it is an exciting commentary on 1 fascinating character.

 HISTORY OF THE NEGRO IN 4MERI 24--1619-1860: OUT OF SLAVERY

16 om/20 minutes/B/W
McOraw-Hill Text-films

330 Wast l42nd Streect

liow York, How York 10036

Tac movie has the morits of a consistently skillful use of old
pictures ani occasional omphasis of naspects of Negro history that have
ocan suppressed in most toxts (ceg., the diversity of skills posscsset
5y slaves and their resistance-revolt-rebellion against slavery). 3ut
its Jemorits are also considerable. It is sketchy, covering 2ul years
of history in 20 minutes. And it omits or distorts some Negro hist~rv
(ee3., it implies that white Europenns introducei slavery into Africa
ani that chattel slavery appeared in America fully developed in 1619).

Commentators generally agree that the three films in this series
are less effective than the McGraw-Hill filmstrip series on the Negr»
American. Sce below unier "materials not yot previcwel."

THE INHERITANCE
written by Mill ani Campbell, directei by Harold Wrayer, qulie
inc1“‘jcdo .

16 mm/60 minutés/B/W
iAnti-Defamation League of 3'nai B'rith

Onc of thosc rare films that is both technically cexcellent ani
historically insizhtful, THE INHERITANCE portrays the immigration of
Buropeans to amcrica in the 12te nineteenth anl early twentieth
conturies, thoir struggle to improve thoir new 1life (especially
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through unionization) and resistince to their offorts. The use of
contomporary matorials, including photos, newsreols, lotters, journals
and snngs (all skillfully prosontod) allows tha film to convay a vivii
sensc of tho immigrants' struyglo, including tho slow progress ani
many sat-backs.

Tho only explicit reforence to tho Nogro occurs at the conclusion
to the film, wheroc tho narratsor suggests a relation hetween uninnization
afforts ani the fitht for civil rights. The failure ts deal with rcicl
discrimination by the unions is the major deficliency »f the film, bSut
aevan that nmission could be profitably uscl in a 1iscussinn of tho mnvia.

A NATIOl OF IMMIORANTS

16 mm/52 minutaos/B/W
Anti-Defamation League of B'nai B'rith

The film does not deal with Negroes, but focuses on Eumpean
iomigrants, incluiing thelr reasons for immigration tn the U. S.,
reception here (an excellent scquence on Ellis Island) and
contributions to Jemocracy. Over emphasis on the "thoy-made-imorica-
great" thema kecps this documentary from being first-rata, but it has
many well-done parts that would make it useful in a comparative unit
on minority groups.

THE N3GRO IN U. S, HISTORY (with script)

35 mm filmstrip/S0 frames/color
Scholastic Filmstrips

906 Sylvan Avanue

Englewood Cliffs, New Jersey 07632

No single filmstrip of usual length could pnsgsibly do justice
to the Negro in America. BEven 89, this effort by Scholastic 1is
surprisingly aond. With very little distortion, the filmstrip
prasents crucial information on the Negro, using old pictures and
maps well, and incluling blography only as 31lustrative of zeneral
aggortions. If a teacher wishes to begin a unit with an nverview of
Negro history this could be an offective aid.

The following films have not yet been previewed for the packet
but have been rocommended to the Center ani so are called to your
attention. Comments or distributors' descriptions are included where
avallable,

AMERICGANS FROM aFRICi: &~ HISTORY
is the title nf a thirty program education television series
prepared by the Central Virginia Educational Television
Corporation of Richmoni, Virginia. The series will be nationally
availablo thrnugh the Great Plains National Instructional
Television Iibrary of the University of Nebraska.

THE HISTORY OF THE AMERIGAN NEJRO

8-35 mm filmstrips/LO frames cach/color and B/W
McOraw-Hill Text-filmg

330 West 42n1 Street

Now York, Now York 10036
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Accoriing to W. L. Katz, in TEACHER'S GUIDE TO AMERICiN NEGRO
HISTORY, this is "the most comploto visual aii producol sn this subjoct,
and in organization, clarity, and oxciting content far surpassing
most filmstrips of any kihd," Tho eight filmstrips cover tho ontire
poriol of Nogro history from African onslavemont to the prascnt.

The whole serios probably shodld be previowed by the teacher and
rolovant strips (or frames) solocted for tho study of particular

periods.
FREDERT(X DOUOLiSS, from the Profiles in Courage Seriocs

16 ma/2-25 minute rools/BAV
Io Qo Pill!ls, Iﬂc.

689 5th Avenue

Now York, New York 10022

THE NEGRO SOLDIER

16 om filastrip
army Signal Corps
Washington, D. C.




III. RESOURCES FOR STUDENTS
Lh. American History

2. AUDIO-VISUAL MATERIALS
b. Racnrds and Tapes

ANTHOLOGY OF NEGRO POETS
Fnlkways/Scholastic 9791; 1-12" LP; 35.79. Edited by arna Bontemps,
with pooms and roadings by langston Hughes, Sterling Brown, (lauie
McKay, Countoe Cullen, Margarot Walker ani Gwondolyn Brooks.

Tho salcction of pooms from dajor Nogro pnets 1s varied ani
includcs many that would be usaful for social studles work. Brown ani
Valker give excellont reaiings; the others arc meilocre or worso.

THE AUTOBIOGRAPHY OF FREDERICK DOUGLASS
Folkuays/Scholastic 5522; 1-12" LP; 53.79, Edited by Philip Frner
ani roead by Ossie Davis, with transcript included.

The racorded portions of Douglass' autoviography deal with his
chilihood in slavery, cscapo, adjustmonts to freedom and developing
commitmant to the abolitionist movemcont. But the record is more than
a personal account. Frederick Douglass was a kecn observer of his
times and offors insights into the offect of the slave institution on
the character of Southearners (black an? white), the Jim Crow system
in the North and the violent resistance to the abolitionists. Tie
recording could be used alone as "illustrative" material, but would
be especially profitable if used in combinatisn with other contemprrary
commentaries on the pra-Civil VWar period. '

THE FISK JUBILEE SINGERS
Folkways/Scholastic 23723 1-12" LP; 35.79. oDirected by John V.
Work with transcript of lyrics included.

In 1871 tho Fisk Jubilce Singers introduced Negro spirituals to
tha American public as a serious musieal form. On this recording, the
institutional doscondants of tha Singers continue the traiition of
sophisticatod choral performance of the old Negro folk music. The
teachor could profitably select several pleces for emphasis and
supploment with additional information on the function of spirituals
in the slave culture., For one of the earliest published treatments,
seo chaptor 9 in T. W. Higginson, ARMY LIFE IN A BLACK REGIMENT,

P, F. Colller, Inc., New York: 1962, 3.95. For more detall sce
Fisher, NEORO SLAVE SONGS IN THE UNITED STATES, New York: 1953.

THE FOIK BOX, The Electra Corporation; L-12; IP; lyrics and notes
inCIude, ”0960

These racordings contain a woalth of comparative material from
most racial and ethnic groups in America.

For extonsive material in special areas, especlalily jazz, see:

JAZ2 : :
Folkuays/Scholastic 2801-2811; 11-12" LPs; 35.79 each.
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THZ GOLDEN ERi SERIES
Columbia ro-issuus of hard-to-get rocordings of slder musical

artist.

NEJ ORLE:NS: THE LIVING LEGENDS
Rivorsiio recordings of traiitional jazz as playvci todoy. 341l
Orauor Proluctinng, Inc.; 235 Wost L6th Streot, iew York, How
York 100360

VIUTAGE SERLES
RC: Victor re-issues of harl-to-got rocordinzs of groat personali-
tics from popular, Jazz and folk music worlds.

IN WHITE o#MSRICa
Columbi~ KOL 6030; 1-12" LP; 53.55. Hritton ani edited oy #rtin
Dubormann; performed by tha nsrizinal 3roadway cast.

Mr. Dubermann's two-act play is a carefully gselected colleciinn
of historical incuments (of all types) on the Negro in america ani
whitc reaction tn him, from 1619 to tho present. “/hen porfoermel by the
Broadway cast, the documents becore real irama, uith a hard, unsenti-
montal impact. 'Athout any Joubt this is the vest single recoriing
on Nogro history. It could b used to introduco a unit (overview) »r
as an ail for stuly in spoecific areas (e.g., slavery).

‘For 2 less effective treatment of many of the same sources, tiod
togethor oy ‘a historical narrative, sce THS CLORY OF NEORO HISTORY,
(Folkways/Scholastic 7752; 1-12" 1P; 45,79), written and narratel by
Iangston Hughes. . . .

MISSa LUBA
Philips PCC206; 1-12" LP; performed by Les Troubaiours du Roi
Baudouin.

In adiition to nativa songs of the Congo, the fongnlese DOHYS
choir performs a mass in "pure Congnlese style." Though notes
incluied, wonrds of songs are not translated. Tha recori is never-
tholess a gnod device for presenting an fmpression of a part of the
mafrican background," especially with stulents who are familiar with the
traiitional Western mass.

NEZGRO FOIK MUSIC OF AFRIGA AND AMERICA
Folkways/Scholastic 4500; 2-12" LPs, 511.58. Biited by Harold
Courlanier, with'a forward by R. A. Wateman,

Mr. Courlanier has successfully included in this album examplas of
"pure" cthnic music from a wide variety of culturees in Africa ani tho
Americas. The recordings are expecially useful for 2 cmparative stuly
of African rotentions within various imerican slave systems. Selectinng
could, of cnurse, be used for concentration on the tegro in North
america. Waterman's very helpful notes shoull be supplemented with
maps and pictures of the relevant mysical instruments. For a recorling
that concentrates on Wast h.rica, sce AFRICaN TRIZAL #MUSIC AND DANGE,
Countorpoint CPT-513; 1-12" LP; performed by Sonor Senghor and his Troupe.
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THE STORY OF Ja22 '
Folkways/Scholastic 7312; 1-10" LP; written and narratod by
langston Hughos, with documontary recordings, “4.15.

Hughos!' story includos both a narrative of the chronolngieal
dovalopment of various jazz forms (up to 1950) ani an attompt to
analyze tho musical poculiaritics nf those forms. Althouzh aimed at
children, thu rocording could be ugod with junior hizh students,
oxpecially if supplemantod with readings or othor listenings. It
also provides a gooi format for any toacher who wants to create a

more extensive (hopofully updated) trontmont of "tha story of jazz."

SONGS OF THE AMERICAN NZOGRO SLAVES

Frlkways/Schnlastic 5252; 1-12" LP! sun,; by Michal Larue (un-
aceompanied), with 2 notc an Hoegro songs by J. H. Franklin and an
introduction by R, Knijht. Transcript of lyrics includod.

The recerding includes thirty songe, 21l of which could be profit-
ably used in a study of slavery, especially if lyrics were iistributed
tn students ani songs were studicd in conjunction with other prinmary
sov~ces (a.g., cx-slave journals). laruc's voice is oxcellant, and
tho absence nf accompaniment allows tho drama of the songs themselves
to come throush. Franklin's notes provide a good, though too “rief,
introducticn tn the songzs.

The follnwing recnriings have not yet “een previewed, but their
descriptinns snund promising:

FOIK TaLES FROM WEST AFRICi
Folkways/Schnlastic 7103; 1-10" LP; 3.15. -

ASHANTI FOIK TALES FROM GHiNa
Folkways/Scholastic 7110; 1-10" LP; %4.15.

NEGRO FOIK SONGS FOR YOUNG PEOPLE
Folkways/Scholastic 7533; 1-12" LP; 35.79.

NEGRO PRISOlN CAMP VORK SONGS
Folkuays/Scholastic LL75; 1-12% IP; 36.79.

SONGS OF THE CIVIL WAR
Folkways/Scholastic 5717; 2-12" LP; 311.58.

BORN TO LIVE
Folkways/Scholastic 5525; 1-12" LP' 35.79.

THE NSGRO PEOPLE THROUGH THEIR SONGS AND BallL.aDS
Heirloom Rocords, Brookhaven, New York, seript on request, 54.98.

JOHN PROWN'S INTERROGATION
Zincnln Filene Center
Tufts University
Medforl, Massachusetts 02155
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IIl. RISOURCIS FOR 3TUIOEITI
a. amurican Hwory
2. aADIO-TISUAL MATEUWLLS
c. Phnt-s, Dheumunt epr~lucti-ns aal dipe
(1) oFRI%.

«“FZCh HERITAGE CHL.ART
lonl~n: Pletorial Charts Slucatdrnal Truat, available from

Social Stuilus Searol Sorvico, LL55 lonnox Avl., Inzlowood,
Californin 90304, .1.9>.

This m1p i3 a Oit ovorcrowlul with infrmntion, but is still
usaful. Tho chart inclulos a helpful timo-lino,

NIGERIAN Iih.GES: 1= SPLEIDOR OF AFRICall ‘SCULPTUE
Fagg, W. and H. List, Now York: Frodorick s. Pragger, 1963.

Tha book includes oxcallent phntographs of older sculpturu from
various Nigorian groups, including the oxtraordinary bronzas of Boudu.

Fisk University art Slido Units
Division of Zultural Rssearch, Department of art, Fisk University,
Nashville, Tennussco 37203. Available dJanuary 1, 1969.

is now planned, selected slides of works by Black artists will
be grouped into two units, The first will include African art. The
second will be devoted 1o art by 20th century Nogro imericans, Writoe
directly to the Division for description and price.

THE HISTORY OF AFRICA IN ilAPS )
Gniloy, Harry A. Jr., Chicago: Denoyer-Geppert Co., 1967, $2.L5.

Approximately half of this 96 page book is dovoted to full-page,
8% x 11 maps on virtually every conceivable topic of African geography
and history. A brief (half-page) text accompanies each map. Thae book's
only short-coming is its failure to utilize multi-color techniques:
all maps are in black and white.

For infcrmation on wall xﬁaps of Africa and othor study guides,
ask Denoyer-Geppert for their circular on "ifaps and Atlases of Africa."

NEGRO HISTORY AND CULTURE: SELECTED MATEHiZALS FOR USE WITH CHILDREN
Chicago City Missionary Society, 19 South LaSalle, Chicago,
IllinOiS 60603’ $0750 ) :

The nine black and white maps of Africa included in the booklet
doal with population distribution, geography, size, climate, the three
West African Kingdoms, European domination and African political
divisions today.

Scoficld, John. “Freedom Speaks French in Oua ga dou gou, " in
Notional Geographic, vol. 130, no. 2 (4ugust, 1966)
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e poglon tescrivel in the apnisle was the Bemclan? ~f moan f
rh afrlenna whe uces onslave! 2oe lador in lorth msrtera,  The articl:
19,10 Ls sxuteny ~n! suffers from tho suthop's tondoncy tH ouito
wcatern infuserinlization an! civilizaticn, e tho ~hrtosmphy La
sezollont sn! mlont ou profitably usol to pertey tho cultuml varioty
within Wost africa, »ota past ~nt prusunt. Inclulol with tho 1s9u0
uaa A mp supplomunt, "Northwustorn africa, " which 2an ko Hdtatnut
auparatuly for 5,50 from:

Navional Gunazraphie Shcloty
Dupartmont 337
aghinston, D. C. 20036

Chock tho myzazinc's yearly inlox for othor roluvant matorial,

Not yat previows! for tho packot, dut includel in 3. K. Buyur's
soloetive Hibliography on afriea is a. M. Hoaly and E. R. Voro-Hrlge,
THE MaP #PPROACH TO ~FRICiN HISTORY, third elitien, Univaraity
Tutorinl Pross Ltd., Clifton Houso, Taston Road, london, N. U, 1, 8.65.

? %ORLD 300K ENCYCLOPEDIA
Chicago: Fiold Entarprizos Elducational Corporation, 1968.

Tho latcst cdition includes separate mulki-color maps for each
topic (c.de, climate, political nrganizatinn, etc.)

(2) UNITED STATES

EYEWLTNESS: THE NEGRO IN AMERICAN HISTORY
Katz, William L., Now York: Pitman Publishing Company, 1967,
[
54.95.

This book of documents contajns pictures of individuals and
ovents., Many arc too small for ciassroom use, but some might be used
with an opaque projector.

ANTI-SLAVERY : THE CRUSADE FOR FREEDOM IN AMERICA ‘
Dumond, Dwight ILowell, Ann Arbor: The university of Michigan
Pross, 1961. '

This volume is expensive for a good reason: it gives much space
to clear, large reproductions of lithographs, photos and documents on
slavery, Enough varied materials are included that an "inquiry" unit
on slavery could be constructed from this book alone (with the aid of
an opaque projector). . - S
Fisk University Art Slide Units

(scc above, under "Africa')

HISTORIC NEW YORK TIMES FRONT PAGES
Box 557, Wew York, New York 10036, $100.

Relevant front pages include the days of the Dred Scott decision,
the Bnancipation Proclamation, the abolition of slavery, the Supreme
Court ban on school sepregation, federal troops in Iittle Rock,

Dr. King's assassination, ctc. Request front pages for dates you
considor crucial in American history since 1851,

Q 1?9
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fan 200 )

I THETR O WOIBJ1 o HISWO OF T:C aMIRIZD NEGAO
hle 1, slbtad ty Mlvsn Moltzer, v Yores Thomas 7, Coowell
i}," 190)4, uohjh

doltzor'a oxcullunt benk ~f iocumonta incluldos mrny ruproluctiong
nf pleturus anl incumants. volumy 1 (1619-1863) enncontrtas o0
slavory in torth Amoricy, volums II on the porin ! 1865-1916, an!
volumo III nn thu yuirs sincoe Worll 'hr 1. ’

L.Y M BURDEN DOWds . FOIK HISTORY OF SIAVER!
olitaed by 3. A. Botkin, Chlcago: Tho univorsity »f Chleap

Pruss, 1943, 31.95.

Tho book inclules paotographs of tha ox-slaves who toll avut
tho carlier days in bonlage.

PIONEER HISTORICaL SOCIETY -
Harriman, Tonnagssce 377L8

Thc SOCIETY specinlizes in reproductions of amorican posters,
hanibills, signs, otc., including slave auction notices, roward posters
for runaway slaves, and civil war rocruiting hanibills. Tho reproiuc-
tions are large onough for bulletin board use and in many cases contain
the kind of information useful for "inquiry" uvuits. Write directly to
tho Society for a complote listing of available materials, with prices.

SNCC Calendar
Tha Studont Non-Violent Coordinating Committee, 360 Nelson Stroet

S. W., Atlanta, Goorgia  30313.

Produced yoarly by SNCC., the calondar includes large photos of
Negro life in America and information on crucial dates in Black histnry.
For a more conventional calendar write for elther Calendar: Plctures
and Important Datecs in Negro History, Educational Heritage, Inc., 733
Yonkors Avcnue, Yonkeis, Now tork, or Nogro Progress. Calendar Digest:
1968, 1970, North Carolina Mutual life Insurance Company, Mutual
Plaza, Durham, North Carolina 27701. The latter has a very useful
tyime scale® of Hegro history, but its photos are stilted, posed
re-cnactments of historical events.

TWENTIETH CENTURY AMERICANS OF NEGRO LINEAGE
Friendship Press, 475 Riverside Drive, New York, New York 10027.

Thisg collection of good quality, 11' x lL' prints includes
twonty-four prominent 20tk Centwry Nogroes. It is, however, blased
toward the “acceptable" Negro, excluding men like Marcus Garvey and
Malcolm X.

The following have not yet been previewed for the packet, but have
been recommended to the Center staff:

THE SLAVE TRADE AND ITS ABOLITION

Jackdow Contemporary Documents Kit /D 6, available from Social
Studies School Service, LLS55 Lennox Blvd., Inglewood, California
90304, $1.95.
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IT] RESCURTES FO ITUDIITE
3. Avica, Onvermmont ant Privloms ~f Qumocrcy
il. 3w PIRIODICALS

Tho prrodlem nf £iniing artorial anpmariate oy ths lower suesniary
grdo lovela La porhaps moro Acuto horu than anyvhore wlso in tho packot,
for tho mot part, tho books nnd porimdicals llated bLulrsw can Hu roal Hv
conscicntious juninrs ni soninrs ani nccolurited Junior hih stulonts.
In a fow casve (L.u., BlaCK LIKZ MB, WHAT'S HiAPPRNING, IN THEIR OWN O3
an! the Quigluy CIVIGS .S3300K), Junisr high stulonts will ho abla t»
utilizu thu matordal without difficulty. Othur matorial coull He alptod
oy thu toacher for uao with junior hi h stuiunts if timo pormits.

2. Raco and Projudice

Racinl prujudicc has long beon n gonoral issuc ldealt with in most
cnursos on Problems of Democracy, so availablao resources are familisar to
most toachers. A gZood and brief goneral troatmont of rico is Ruth
Benaidict and Gene Woltfish, THE RACES OF MaNKIND (Public Affairs pamphlot
No. 85). On prejudico, sco Peter I. Roso, THZY AND WE. Now York:
Raniom Housa, 196k, 1.95. In aiiition to othor materials on the Hogr»
in this list, two other sources are especially ool for stimulating
4iscussion: John H. Griffin, BLACK LIKE ME, (P2709) pap. 5.60. Now
Am, Iib.) and Iillian Smith, KILLERS OF THE DREiM, pap. 51.23,

Doubleilay,

b. Negro Porspcctives

NEGRO VIEWS OF AMERICA, Columbus, Ohio: fmerican Zducation
Publications, 1968, $.25. The AEP Unit Books are, in Zenceral, excellent
educational ventures. Thoe hooklet on Negro views is nn exception.
Through well-chosen excerpts of Negro comments on America, the unit
aids tho student in his effort to understand what it has meant to bw
black in this country. Information on that booklet and the rest of
the Public Issues Series can be obtained from American Education
Publications, Education Center, Columbus, Ohio 43216.

Tho unit might be supplemented with some of the materials listed
in the comments on ths Kerner Commission Report (below) or with James
Baldwin, NOBODY KNOWS MY NAME, New York: Dell Prcss, pap. 51.65, or
THE FIRE NEXT TIME, Delta Press, 1963, pap. 3.50; Martin Luther King, Jr.,
WHY WE CAN'T WAIT, New York: Now American Library, Inc.; Signet Books,
196k, $.60, or Malcolm X, MALCOLM X SPEAKS, NZY YORK: Grove Press,
1965, $.95. Recordings are available of speeches by all three men
(see 4~V section below), but would be especially appropriate with
the orators, Dr. King and Malcolm Students who want to share the
thoughts of ghetto teenagers should see WHAT'S HAPPENING: AN INDEPENDENT
STUDENT VOICE, a bi-monthly magazine published by a group of New York
City tecnagers. For back issues (3.50) and subscriptions ($2/ycar)
write WHAT'S HAPPENING, 253 Macy Annex, Teachers College, Columbia
University, New York, New York 10027. Good comparative material
is available in the AEP unit on immigration: THE IMMIGRANT'S
EXPERIENCE.
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T loeconilniona

WPOAT OF THE JATIONAL £ 2VI3NKY COMMISSION O TIVIL 513040180,
Mow Tarer Jentwn dooks, 1963, 51,250 Forouss with stalonta, soo thw
tadety iz summnry (oo, 1-30), whlch L3 ~valladle scoreately feom
nny orsanizationg, inclulin s tiu Shuthorn &idionarl Souncll, Ine.,
> Forayth Struet, Noto, atlanty, Guorpla 30303, (.10 <ach for tun P
mopu eoplna),

a mors rustricto! stuly of lifu-coniitisns in THS 0RO FMILT:
THE CiSE FOR ILTIOMAL ACTION, “rshington: U, S, Sowurnmunt Printin
Of ficu, 1965, .L45. For infarmation on tho crntraversy ovor this
ncumunt, sco Leo inwator and *Alliam Yaincuy, THS POLITICS OF
CONTROVERSY, Cambriijgos M. I. T. Pross, 1967, 33.95.

Coniitions in particular communitics can be stuiiod from 2
varicty of sources. Tho Sopt. 26, 1966 issuo of THE NZW LEADER, 212
Fifth Avonuc, New York, Now York 10010, 1is dovntol to the tostimony
of Claude 3rown (2uthor of MANCHIL) IN THE PROMISED LAND ani Relph
EXlison's novel is itself a ool source for such studv, as arc Jimes
Balduin, GO TELL IT ON THE MOUNT.AIN, Doll Pross, .60, and Richard
WUright, NATIVE SON, Now York: Now Amarican Library, 1940, 3.75.
Sharply contrastin; perspectives can be gainod from Lorraine Hansberry's
play, RAISIN IN THE SUN, Random Housc, 31.93, and Malcolm X, THE
AUTOBIOGRAPHY OF MiLCOLM X, Now York: Grove Press, 196hL, 51.25.

The movie vorsion of RAISIN IN THE SUN (Branion International FMlms)
is oxeollent.

Tha U, S. Commission on Civil Rights hag publighel excerpts
from testimony bofore the Commission under the title, A TIME TO LISTEN
« « A TIME TO ACT: VOICES FROM THE GHETTOS OF THE NATIONS' CITIES
Washington, D. C.: U. S. Government Printini Office, 1967. Finally,
the Southern Rsgional Council has published reports on the situation
in Momphis, both before and aftor Dr. King's assassination. See
J. Eduin Stanficld, IN MEMPHIS: MORE THAN A GARBAGE STRIKE, IN
MEMPHIS: TRAGEDY UNAVERTED and IN MEMPHIS: MIRROR TO AMERICA? Write
to Southern Regional Council, Inc., 5 Forsyth Strect, N. V., Atlanta,
Georgia 30303 for a listing of ether relevant publications and prices.

For a statement that puts many problems of the ghetto in a larger
contoxt, see Michael Harrington, THE OTHER AMERICA (S223), Penguin
Books, Inc., Baltimore: pap. $.95. A comparative study of the
conditions and their cffects might utilize William. Foote Whyte,

Street Corner Society Chicago: University of Chicago Press, 1943,
$2.95 and Lowis, Oscar, Li VIDA, New York: Random House, 1966,
$2.95. Relevant sections of LA VIDA were published as articles in
Harper's: "Mother and Son in a ‘Puerto Rican Slum" (December, 1965)
and "Felicita" (January, 1966).

1, Political Action

Berman, Daniel M. A BILL BECOMES A IAW: THE CIVIL RIGHTS ACT
OF 1960, New York: The MacMillan Co., 1962, 51.95.
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™l s 2%als ba ounluakls e o4 peenenral oL Anwepe it ooew s
Tracrces ant e ontiereun! € tho L1264 ang 1545 asta, o tle e
Srhe polovans Congrosat-nal ctas studtoes He T humen, "louarto
Alus nd the Dvll &l rate Al L Thae Shaly” (tiws 1257 w2t) in
LESIZCATI/Z POLITICS Ul 3o e, 20 ot., odfted by T, Jo Lowl, drst-nn
Lizole 3rown ant Cr., 1965, .1.95, sl He v. Pricy, "Rrcu, Rollsd-n,
an! tho Rulus Committuus tho Koansly wii-ts Sluctti~n 2ills,"” in
THE U333 OF POVER, oilto! ny An F.o Vestin, dew York:  Hireourt,
3rec an! Yorl!, Inc., 1962, 2.9..

3LACK PROTIST: 1619 TO THE PIESINT, viitodl bv Joannou Grant,
Grounwicli, Conn.: Fawcutt Publications, Inc., 1968, :.95. Cver half
of tils colluctinn of Jdocumunts and nnalyses is lcvotod to tho poat-
1954 perio?, with oxcellont soloctinns nn community action, “oth
South ani North. No othor single snurce will pmvide tho stuiont
with so much pertinont matorial on Nogro protost movements. Othor
relevant dncumonts will bSo found in IN THZIR O4i WORDS: 4 HISTORY OF TH:S
AMERICGAN NEGRO, vol, III (1916-1966), odited by Milton #oltzor, Now
York; Thomas Y. Crowoll Co., 1967, 31l.L5.

For a bricf comparison with labor organizing activity, the
_teachor mizht use THE RISE OF ORGANIZED LABOR, Columbus, Ohio:
american Elucation Publications, 1968, 5.30.

LEADERSHIP IN AMERICAN SOCIETY : A CASE STUDY OF NEGRO LEADERSHIP,
(ivailable from Socionlngical Resources for Soconidary Schonls, 503 First
National Building, Ann Arbor, Michigan 48108) :31,

The Amorican Sociological Association established the
"Sociological Fesources for Secondary Schools" projoct in order to
acquaint tho high school studont with the sociological perspcctive.
The material on Negro lcadership has historical depth and contemporary
balance in the fipgures solected for study; it might be a good
beginning point for an analysis of Nogro political actilon.

Othor material on a varioty of kinds of Negro political action
can be found in BLACK PROTEST (sce above). In addition, sce James Q
Wilson's article on William L. Dguson and Adam Clayton Powell, TWO
NEGRO POLITICIANS: AN INTERPRETATION, (zvailable as a reprint from
Bobbs-Merrill Co., 4300 West 62nd Stroet, Indianapolis, Indiana, 3.25,
and Charles Silberman's article on THE WOODLAWN ORGANIZATION (available
as a reprint from COMMENTARY Magazine, 165 East 36th St. New York,
New York 10022, $.50. -

Lubell, Samuel. THE FUTURE OF AMERICAN POLITICS, 3rd edition,
rev, New York: Harper and Row, 1965, $1.95.

The noted pollster'!s analysis of the American political system
includes chapters on "The Civil Rights Melting Pot" and "The
Conservative Revolution" (the South). For advanced students it is an
excellent aid in a comparative study of ethnicity and race in American
politics. '

POLITICAL PARTICIPATION: A REPORT OF THE UNITED 'STATES COMMISSION
ON CIVIL RIGHTS, 1968, Washington, D. C.: U. S. Governmen® Printing
Office, 1968, $.75. i
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parttot; cnion® 2ot pact [T ("Progruos unlor ho fornin s R zhhas Aet

RO s IN ZIVIL RIQATS, Lth »iltion (June, 1963) R.39.
atlanls e m Soncrusaisnal Quartorly Survicu, Stucati~n Junirtmunt,
1735 X Streot, No ., “sbington, Do C. 20006, alan »f interust mtv
voti Repruscntaticn anl apportisamont, august, 1966, 32.50, FZDERLL AOLE
71 0E.TI0N, wpril, 1907‘2'2"75, T3.30, TALL 1943 GUIDZ TO CURRENT aMERITal
GOVERNME.IT, »2.50, SPARIC 1969 QGUIDE TO CURRENT AiERICAN GOVZRNMENT,
available Janunry, 1969, 32.50.

U. S. Suprums Court Roports

The Jocisions and opinions of thu Suprume Court havo playol
an important anl prominunt mmlo in race rolatisns since DRED SCOTT
VS. SANFORD (1057). Much can bue loarnod about that rolo o
contrastin,; tho twn Lest-known court casos in tho aren of raco:
PLESSY VS. FERGUSON (1896) ani BROWI VS. THE BOARD OF EDUCATION OF
TOPEKA, KaliSaS (195L). Case background for those and othor
decisions on racc includo DRED SCOTT VS. SaNFORD (1857), tho
SL.UGHTER HOUSES CASES (1883) amd cspocially the CIVIL RIGHTS CiSES
(1883). Crucial contomporary cases include BROWN on cducaticn (sce
above), HEART OF ATLANTA MOTEL, INC. VS, U. S. ot al. (196L) on
public accommodatinns, EDWARDS VS. SOUTH CAROLINA (1963) on freciom
of speech, SHELLY VS KRiEMER (19L8) on restrictive covenants in
housing, and SMITH VS. ALLJRIGHT (194k) on primary clections.

Copies of the U. S. SUPREME COURT REPORTS, the official
publication of court decisions and opinions, will probably not be
available in most sccondary school libraries. Joseph Tussman has
reprinted most of the important cases up to 1963 in THE SUPREME COURT ON
RACIAL DISCRIMINATION, New York: Oxford University Press, 1963, $1.93.
Many opinions have been published individually by Chandler Publishing
Co., San Francisco, C.lif. 94105 (write for a complete listinz).

The JUDGMENT series of the magazine SOCIAL EDUCATION at present
includes only one decision involving race ("Poll Tax As Voting
Requirement"), but the serics is the best single-case publication
for seccndary school students and should be watched for future
relovant material., Further information can be obtained from Civic
Elucation Service, 1733 K.Street, N. 4., Washington, D. C. 20006,
On the decisions regarding race and education, including two of the
background decisions mentioned above, see Benjamin M. Ziecgler,
DESEGREGATION AND THE SUPREME COURT, Boston: D. C. Heath and Co.,
1958, $.50. Finally, perhaps the most useful case material for
elementary and sacondary school students has come out of ths
California exporimentation in the teaching of lauw.

YOUR RIGHTS AND RESPONSIBILITIES 4S iN AMERICAN CITIZEN: A CIVICS
CASEBOOK, by Charles N. Quigley Boston: Ginn and Company, 1967,

41,48, is simply and clearly written and provides excellent guidance

for discussion. Sce especially Unit II, Part II and Unit IVW. Quigley
has also written a teaching guide, but more useful for the taacher will
be THE BILL OF RIGHTS: A SOURCE BOOK and THE BILL OF RIGHTS: .A HANDBOOK
by Cohen, Schwartz and Sobul, New York: Benziger Brothers, 1968, $3.00.
THE SOURCE BOOK may also be useful with students.
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| NEGHD .0 THE PT8T JATDHEIT (Tunchur HLhILownply swews) ant Leuls L

| Pollai, "Braneipaston nl Lawd o Conniry L Procoss,” in 100 YZARS OF

| DLNCIP.LTION, Chic:ri Rt deally rompany, 1763, 1.93. On %o

[ MAACP's litlnticrn uffortas, g0 tow artiels by Tomont s (Hol~w),

Voso, Clomont 3., niieintinn a8 o Fomm af Proasursy (roun activivy,”

in THE aMN.LS OF THE AXERIML ACLOZHI OF POLITIC.L aND SOCIAL 3TITS,
vrl. 319 (Suptumbor, 1958). Rurrintul ~s Chapter 8 in WDINGS I
AMZRIG POLITICIL BEHAVIOR, olitud by Re 2. “~lfinjur, Bnglovwoat
Cliffs, N. J.: Pronticu-drll, Ine., 1960, 33.95. Ono of Mr. Vnso's
primary oxampl.s {a tho MAACP, uhnsu sxillful lognl actisn g Duon
a crucial ingroiiont in logro protust netinn.
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L. oCURIZH FOR 5NOZN TS
3. Twle=, Cosormmcnt wn! Peonlume - Jdemeriay

2. WUDIO-VISULL MATELLLS

1., dovica ant Filnatring

The stoff ~f tho Conter hrs proviouu! many stulint mitorials and
haa scloctod for inclusisn in thu prcket thos. rusourcus *hat aro
accurmte, wull oxocuted, ! have high utility frr suconiary school
sncial scicnco stuly. Dach Ltom is aceompanicd by bLriof an!
doscriptive anl ovaluativo notus, incluiing suggostinns £-or srucinl
toaching usos wheroe approprianto.

Good matorinls proviowod in tho futuro will bo aidod t5 tho
packct in supplemtnts, Non-proviowod matorinls that have baon
rocommendol to tho Conter hava boon listol soparately. e urge tho
toachor to roquast proviuw copies directly from listributors. In
addition, as with dther parts of tho packet, wo welcomo recommendatinng
of matorials which you have usod and found promising.

3LACK JOURWAL, Shown tho second Wodnesday of every month, beginning
July, 1968 on NET T. V. channols.

Black Journal is a new program of depth news analysis of interest
to black Americans. It ranges over the whole of the "third world"
and, in its first showings, has featured nowsrcel footage of
significant national and intornational events, oxcellent commentary,
and interviews with eminont Zuests.

CONFRONTATION: DIAIOGUE IN BLACK AND WHITE, 16 mm/35 minutes/3/V
lease 5100 per year, rental $15.,00, Indiana University A-V
Center.

At the end of a tense summer in Chicago, one-hundred citlzens
were invited to a T, V. studio to confront each other with their
vicws on the racial situation. Prior to the debate, the hundred
viewed a short, un-cdited film on Chicago's West Side, produced and
directed by a Negro militant. The Confrontation itself is an
excollent study of the psychological defenses (including
rationalizations) often used in American race relations. It is
followed by a short, insightful commentary on the confrontation by
Robert Coles. ' -

Ss: REFLECTIONS ON AN AGE, 16 mm/25 minutes/B/W/rental $10.00,
Office for Audio-Visuals, 1501 Race Street, Philadelphia, Pa,
19102.

Here is a fresh, close look at what it's like to be.a five
year old growing up in'an imerican city. Not quite incidentally, ,
fivo year old Jonathan Coleman is Negro, and the intimate glimpses i
one gets of him, his family and his friends provide insights into
the development of Negro self-concepts. The film's strong point is
its success in capturing vibrant critical moments in real-life i
gituations, including some of Jonathan's ponderings about himself.
It's one weakness is sound, which is sometimes difficult to follow.
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IN BLACK AMERICA

In the summer of 1968, CBS showed a series of "specials " on the
Negro american. Especially the first of the series (including a review
of Hollywood's portrayal of the Negro) and the half hour on "The Nogro
Soldier" wero excellent. Roe-showings may occur during the fall and
wintar, with release for school use after that time.

IAY MY BURDEN DOWN, 16 mm/60 minutes/ B/W/sale $200, rental $9.15,
Iniiana University A-V Center.

Released last year, this film documents the economic and
cducational plight of Negro tennant farmers in the South today. It is
poignant and informative. For possibilitics of use with othar films,
sce also Harvest of Shame (migrant workars) ani THE TENEMENT (Negroes in
Northern urban centers).

NO HIDING PLACE, from CBS WEngt Side-West Side" Sories, 16mm/51 minutes/
B/W/Anti-Dofamation league of B'nai B'rith.

An oxcollent cast (including George C. Scott and Ruby Dee) drama-
tizes the "erisis" created when a middle-class Negro family moves
intn a formerly a2ll-white suburb. The whole ranze of reactians to
the ovent is oxplored (including block-busting). The movie closes
without sottling the fate of the neighborhood or its rosidents, thus
making the film an excellent digscussion-opener. It's only defect is the
strong tondency to equate all-Negro neighborhoods with slums.

RAISIN IN THE SUN, 16 mm/128 minutes/B/W/rental $25.00, Brandon
International Films, 221 West 57th Strooct, New York, New York
10019.

lorraine Hansberry's play, filmed with Sidney Poitier and Claudia
McNoil, recounts the tenslons in a Negro family trapped on Chicago's
South Side. It puts the viewor inside a ghotto family with mlddle-class
aspirations and lets him witness the struggle for American respoctability.

The f.lm is woll-done and could Mo profitably used in a unlt on
Nogro viows of America, presenting a perspective that is not often
heard in current Black Power literature.

THE REVEREND DR. MARTIN IUTHER KING, JR. (with seript), 35 mm,/sound
fi1mstrip/L3 frames/B/W, Society for Visual Education, Inc.,
1345 Diversey Parkway, Chicago, Illinois 6061L.

Liko most filmstrips this onc has difficulty conveying the
drama of ovents. But it does outline the major biographical dJata
on Dr. King's life, espcclally since the Montgomery bus boycott.

For a morc detailed view of Dr. King's last works, soe the film
MARTIN LUTHER KING: THE MAN AND THE MARCH (listed below).

TALE OF TWO IADIES, from the "Epitaph for Jim Crow: Series, 16 mm/
30 minuteyB/W/Anti-Defamation League of B'nal B!'rith.
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The film provides a useful framework for a study of race relations
in America by identifying the different kinds of factors that shape the
interaction of blacks and whites. The framework is effectively
daveloped out of "eavesdropping" on overy-day conversations about why
the racos bohave as they do, bepinning with a historical explanation ani
proceding through others. Unless thc framework (or a variant of it) is
to b used in subsequent study, however, the film's impact will nov be
lasting. ‘

While some of the films are in need of updating, all of the films
in the "Epitaph" series are still good teaching aids. They include:
FOURTEENTH GENERATION AMERICANS (historical predecessors of the early-
60's protost activity), THE NEWEST NZW NEGRO (tho distinctive
characteristics of the early-60's protest), FACE TO FACE (the conditions
necessary in order for racial contact to lead to racial tolerance, and
the role of law in bringing about thosc conditions), and CONFORMITY AND
THE CRUTCH (two diffcront types of prejudice and their effects on
behavior). '

THE TENEMENT, 16 mm/LO minutes/B/W/Anti-Defamation League of B'nai
B'rith.

This CBS Reports documentary follows the lives of nine families
who live on Chicago's South Side. The film breaks the monolithic
stercotype of ghetto residents. But it also conveys the common
conditions of 1ifc in many urban areas in America today. In addition
to an exccllent production effort in a sengitive situation, tho film
has the virtue of including a follow-up on the residents after an
urban rencwal project has evictod toem,

WHERE IS PREJUDICE?, 16 mm/60 minutes/B/W/sale $2L0, rantal $10.15,
Indiana University 4-V Conter,

Twolve colloge students of difforcnt races and faiths are candidly
shown while participating in a woek-long workship to test their common
denial that they are projudiced, Latent prejudices gradually emerge,
ani participants have considerable difficulty coping with them. Studen$
who view the film will bo virtually compelled to discuss the viewpolnts
and reactionsof tho workshop members. But the film will put the
digcussion in an emotionally explosive context, so the teacher must’
be well preparcd.

The following films have not yot been previswed spocifically for
this packet, but have bosn recommended to the Center and so are called
to your attention. Commonts or distrihutors' descriptions are included
where availabla, From Encyclopedia Britannica Educational Corporation,
425 North Michigan Avenuc, Chicago, Illinois 60611,

BUMA (African Sculpture Speaks)
16 mm/9 minutes/color/sale $135

A sensitive and dramatic pruesentation of Central and West African
sculpturec. Portrays many carved wooden statues and masks by means of
which native Africans sack protection from the dangers of every day
living, and froedom from foar of the unknown. Authentic native music
racordod in Africa adds to the beauty and dignity of this unique film,
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"EQUALITY UNDER LAW--THE IOST GENERATION OF PRINCE EDWARD & COUNTY
16 mm/25 minutes/B/W/or color/salc $151 or $22L respectively

When Prince Edward County, Va., closed its public schools rather
than intograte thom, a goneration of Negro children lost four years of
cducation. Tho Prince Edward case was fought in state and federal
courts; a Supremc Court injunction rcopened the schools 2nd 99% of tho
white children continued to attend private schools. Ralses tho
questions: "Did the sogrogationists win?" '"Did the Negro community
win ?" "Docs anyone win in such bitter struggles?"

HARLEM CRUSADER
16 mm/29 minutes/3B/W/salc $167.50

A closc-up study of a social worker's activities in Spanish Harlem
over a five-year poriod, Exccllent photography captures intirately the
lives of those pcople, the problems they face, and the relationships
which wore formed betweon the social worker and the people he tried

to scrve.

WAR ON POVERTY--A BEGINNING
16 mm/26 minutes/BM/sale $167.50

Two casc studios review the war on poworty at the local anl nation-
al lovol: a Negro boy in the Neighborhood Youth Corps and a white boy
in the Job Corps. Why did they join? What are the agencics trying
to do? Tho film cxaminocs the problems which must be solved before
thesc programs can rotricve a vital segmont of our nation's youth
rasourccs.,

From Indiana University Audio-Visual Center
Bloomington, Indiana L7401

CIVIL DISORDER: THE KERNER REPORT
16 mm/80 minutes/B/W/sale $300/rental $12.50

i documontary in three parts which analyzes the Kerner Report in
torms of the symtoms and probable future cffect of racism in this
country and which documents examples of attempts to promotc racial
harmony.

LOSING JUST THE SAME _
16 mm/60 minutes/3/W/sale $200/rontal $9.15

Tho hopo and the dospair of the Negroes in urban Amcrica are
illustrated through tho life of a single Negro family. The mothor is
supporting ton childron on welfarc checks and in spite of the poverty of
hor surrouniings dreams of her children's success. Her 17-yecar-old
son drops out of school and obtains 2 job in order to fulfill his
dream of owning a fino car. Tho dreams of both mother and son arc
shattorod whon the boy is accused of arson and sent to jail.

GOODBYE AND Q00D IUCK <
16 mm/30 minutes/B/Wsalo $150/rontal $5.90
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A documentary of an cncountor between advocates of "Black Power”
and a Negro Vietnam veteran. Candid scenes show the GI traveling from
Vietnam groeting his family, and then looking for a job. Sgveral Negro
militants try to persuade him that he has baen duped into killing for the
whites. 4 visit to a draft protest march tends to confound his
confusion. He is shown pondering the dilemma of having to choose sides
as the film closecs.

JUSTICE AND THE POOR .
16 mm/60 minutes/B/V/sale $2L40/rental $10.15

A report on the inequitiecs in the present justice system and on
some roforms which arc being made. The film asserts that the poor
recoive callous treatmont from the police, are penalized by the bail
system, and scldom can obtain tho services of a qualified lawyer.
Various attempts to remedy these situations are documented including
bail reforms in New York, police-youth dialogues in Palo Alto, and the
ugo of a UNIVAC machine tc provide good lawyers for indigents in
Houston.

MARTIN IUTHER KING: THE MAN AND THE MARCH
16 mm/83 minutes/B/W/salc $32_5/renta1 $12.65

A documentary which records the history of the lato Dr. Martin
Luther King's "Poor Peopls's March." Dr. King is shown conferring with
aides, speaking to ralliaes,.wvisiting schools, and while traveling as
ho solicits support for and develops the operational details of the
March, Other sccnes indicate the methods uscd by his aldes to create
intercst and support on a local level and with other ethnic groups.

The documentary ends carlier than planned because of the tragic
slaying of Dr. King.

THE PEOPLE LEFT BEHIND ' '
16 mm/31 minutes/B/W/sale $150/rental $5.90

A documentary which depicts the plight of Mississippi's
oxplantation laborers. The cotton picking machine, minimum-wage
laws, and legislation which pays farmers for not cultivating lnnd
have combined to eliminate unskilled jobs. Former plantation workers

.- describe thoir situation amid scenes of their impoverished environment.

The roasons why he serves on the local poverty board are presented
by a plantation owner. In contrast to this, a conservative lawyer
says he thinks tho jobloss should leave Mississippi.

THE POOR PAY MORE
16 mm/60 minutes/B/W/sale $200/rental $9,15

This film provides a civse look at the special hardships faced
by the poor in tho area of consumer purchasing. The pricing practices
of supermarket chains, tho techniques of food freezgcr ualesmen
(actually shown through the use of conceled cameras), and the methods of
furniturc and appliancc stores and their association with the finance
companics arc examined, Officials from various private and governmental
programs outlinc thosc problems and show how they are attempting to
alloviate thom.

137

141




JHE WAY IT IS
16 mm/60 minutes/B/W/sale $200/rental $9.15

A vivid documentary which takes the viewer into the chaos of the
ghetto school and reports on what 1s being done in one particular school
to remedy this situation. Focusing on Junior High School 57 in the
Bedford-Stuyvesant section of Brooklyn, the workers with a New York
university special learning project are candidly shown in classroom,
toachers' meetings, and visits with parents. Moderate success in ,
reaching the children was achieved only when many different approaches
woere adopted.

WHAT HARVEST FOR THE REAPER? '
16 mm/59 minutes/B/W/sale $240/rental $10,15

A documentary which describes how a group of farmworkers get
caught in a system that keceps them perpetually in debt, Workers are
recruitod in Arkansas and carried to long Island on credit. They
work on the farms thore but save nothing because of the economic
system which keeps them in debt to the recruiter. The labor camps and
the type of work arc shown. The growors and processors present
their side and are refuted by thoMigrant Chairman, Suffolk County
Human Rolations Commission.

ANACOSTTA: MIGEUM IN THE GHETTO -
16 mm/17 minutes/B/W/ sale $100/rental $L.15

Doscribes how a neighborhood museum, a branch of the Smithsonian
Institute located in Washington, D, C., ghetto, is bringing beauty,
creativity, and joy to the children there. Candid scenes depict the
museum's policy of involving children in its activities. The Smith-
sonian's socretary and patrons of the local museum present the
rationalc for tho museum. A youth explains why exhibits are not
vamialized. Scenes of the museum's surroundings emphasize a plea for
more institutions to enter the ghettos.

From McGraw-Hill Toxt-films
— 330 Wost L2nd Street . -
New York, New York - - 10036

i

HARVEST OF SHAME, migrant workers--SIT-IN, civil rights--SUPERFLUOUS
PEOPIE, disadvantaged groups in American society.
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III. RESOURCES FOR STUDENTS
B. Civics, Government and - problems of Democracy
2. Audio-Visual Msterials
c. Photos and document reproductions

CIVIL RIGHTS DIGEST: i QUARTERLY OF THE U, S. COMMISSION ON CIVLL

RIGHTS ‘ -
ivailable from The Civil Rights Digest, 801 19th Street, N. W.

Washington, D. C. 20L25, $.35.

The summor '68 issue was devoted to the Negro in the rural South

and includod good photographs on that subject. The DIGEST alsn includes

some articles that could be used as student resources.

RENEWAL MAGAZINE
Published by the Community Renewal Socicty, 116 South Michizan,

Chicago, Illinois 60603. Subscription $l for 10 issues per
year., Extra copies $.25 in lots of ten or more.

Rencwal is a magazine of opinion about the rebuillding of the
church in the modern world. It concentrates on urban Amgrica and
usually includos oxcellent photographs, as well as articles by
prominent men of action and scholarship. Write the Renewal office
for information on relevant back issues, specifying your interests.

REPORT OF TH? NATIONAL ADVISORY COMMISSION ON. IVIL DISORDERS
Now York: Bantam Books, Inc., 1968, %1.25.

The Report includes a photo supplement on the riots ani ghetto
life. .

THE FAMILY OF MAN '
Steichen, LEiward.: New York: Maco Magazine Corporation for
the Musoum of Modern Art, 1955, $2.95.

Comparative "life stages" photographs from sixty-eight countries
nake this book a valuable rasource on mojern cultures, including the
Negro in America.

In addition to thosae resources, see also the rslevant materials
listed unier "American History", especially:

FISK UNIVERSITY ART SLIDE UNITS, No. 2

il THEIR OWN WORDS, vol. III

HISTORLC NEW YORK TIMES FRONT PAGES

SNCC CALENDAR

TWENTIETH CENTURY AMERICANS OF NEGRO LINEAGE
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" III. RESOURJES FOR STUDENTS
B.  Civics; Goverhment anl Problems of Odemocracy
2: Audio-Visual Materials
b, Records and Tapes

Many of the recordirgs listed under "American History" provide
baclegrouni material dani some present-day commentary. Sec espaclially:

ANTHOLOGY OF WHGRO POETS
| THE FOLK BOX

JAZZ Serlos

IN WHITE AMERICA

THE STORY OF JAZZ .

In addition sece:

MESSAGE TO THE GRASS ROOTS, by Malcolm X Afro-Americzin Broadcasting
Company, Dotroit, Michigan , g -
THE SIT-IN STORY

Folkways/Scholastic 5502; 1-12, LP; Narratei by Edwin Randall,
Transcript included, $5.79. : ' :

Sido onc is a radio broadcast by Randall, which attempts to
discover, through intorviocus, the attitudes of various people involved
in the 1960 lunch-counter sit-ins. Side two is a talk by Reverand R.
Abornathy at a rally held in support of the Nashville sit-ins. Both
sides aro valuablo primarily as historicel 4acuments of the beginning
of tha modern civil rights movemont and can probably.be most profitable
usel as part of a comparative study of tha various modes of Nogro
protost action ani white rosponso.

WE SHALL OVERCOME; ‘MARCH ON WASHLNGTON

Folkways/Scholastic 5592; 1-12" LP, Temporarily out of print,
1963, 23535.7_9.
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III. RESOURCES FOR STUDENTS

3. Civies, Government and Problems of Democracy
© 2. Audio-Visual Materials
d, Graphs, charts anl tables.

THE NEGRO IN THE UNITED STATES
Frazior, E. Franklin. New York: The Maciillan Company, 1957,
rovised edition, 38.95. . .

‘ Althougzh Frazier's work has not baen thoroughly revised for
gone years, it includes useful historical-sociolngical data, often
prosented in tabular or chart form.

SOUTHERN POLITICS IN STATE AND NATION
Key, V. O., Jr. Now York: Vintage of Random House, 1949, $2.95.

Like.Frazier's book, K'éy's study does not cover the recent
poriod, but it provides polliti:al data on the South, including
"political maps", for the 19LO's and earlier.

U. Se GOVERNMENT REPORTS

Relavant publicatinns by ths Federal Governmont include:
THE NEGRO FAMILY (Dopt. of Labor, 1965) 3.45. .

THE NEGROES IN THE UNITED STATES (Dept. of Labor, 1966) $1.25.

SOCIAL DEVELOPMENT (Dept. of Health, Education and Welfare, 1967)
3.55. The more recent edition.ma'y carry a dirferent title.

POLITI G4l PARTICIPATION (U, S. Commission on Civil Rights, 1968) %.75.

All povarnment reports can be purchased from the Superintandent
of Documonts, U. S. Government Printing Office, Washington, D. ©. 20L02,

11




A CONCEPTUAL ANAIYSIS -

FINAL REPORT ON BLASK STUDIES PROJECT

by
Basil Mattheuws, Talladega College

This work set out to investigate the intellectual and scientific
status of Black Stulies. It also proposed to come up with a viable
model of a Black Studics Program for the small Black College. This

_ model was to bo the result of comparative stuiies of operating Black
. Studios and of the cooperative offort of the students of Talladega
College. '

The intollectual investigation led us to a considaration of the
Black Perspoctive or a conbined black Philosophy of life and A theory
of knowledge or the interprotation of phenomona. This effort called
for a wider, background study of the Black @ommunity, specifically, the
continuity of the Black Cultural Heritage in the midst of social chango.
This porticn of the work is still very incomplete. In the course of
our inquiry into the Black Community we come across gomething which
gaemed to be a culturally distinctive Black Cognitive Process.
Tentatively, tho Cognitive Process appsars to hold the key to the !
jofinition of Black Studies, Black Studies Programs, tho Identity of
the Hlack Community and the interrelationship betwoeen Black Studies
and the Black Community. The Black Community is secn as a
comprehensive phenomenon not restricted to any national grouping of
blacks.

Extended visits (sceveral of them repcatei) were made to the
following institutions: The Institute of the Black World, (htlanta),
The Atlanta University Complex, the Bennett Collego Consortium of Slx
Black Studios Institutions, the Clarc mont Colleges Black Studies Center
(California) Dartmouth Collego, the University of I1linois Afro-American
Contor, City College of New York, Baruch College of New York, Fordham
University (New York, Columbia Univorsity, Fisk University (Nashville)
and Howard University (Washington, D.C.) Discussions were held and
corrospondence opened with representative pe:sons of several othor
intorested institutions across tho United States and Canada.

A searching Black Studies Questionnairec was administered to LOO
Talladega College students with revealing rosults. A separate and
indapendent sample survoy was conducted into Kinship Feeling ani
Kinship Consciousnaoss in the South. A general survey of all. literature
relating to Afro-American and Caribbean Anthropology was a'iso undertaken.

The following significant results may be reported from this study
which is still far from completo: /

1. Tho rocognizatle ani progressivo orientation of largc numbers
of students and faculty at Talladlega Collage to the Black
Porspective, This finding 1s supported by the periodic
roports of dliferent faculty mombors cooparating in my study.

1h2
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A policy and program of Black Studies for Talladega College
has becn produced. This document was unanimously approved at

~ a recent, meetins of t.he Tallade ja Faculty.

i N

A curriculum for a Black Stuiles major to be instituted at
Talladeva in tlm, Fall 'of 1970 has been drawn up.

Work on this pI‘OJGCt has helped to gather the elements of
ten out ofsoventeen chapters on my proposed book on Black
Community, Black Perspect.ive and Black Cngnitive Process.

The Social 801ence Rusparch Council has awariled ms 2 fellowship
for the purpose of pubsuiig studies in the Black Identity and
the Black Cognitive Process. Commencing date of tho followship

is June 1, 1970.

Requests for monographs on the progress of my work have been
received from the Institute of the Black *orli, the Denver
University Center on International Race Relations and the
Press of tho Columbia University Urban Center.

Howard University has offered me a position as Diresctor of
Planning of a university-wide Institute of Afiican, African-
Caribbean and Afro-American Studies. T have accepted.

I attach cnpies of documents related to the contents of this report.

Respectfully submitted:

Basil Mattheus
Chairman-DEPARTMENT OF SOCIOLOGY

May 25, 1970
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BIACK STUDIES QUESTIONNAIRE
(Dr. Basil iMatthews, Chairman, DEPARIMENT OF SOCIOTOGY) Tallatega Gollage)

Addressed to Six Prodominantly Black Collegos and testing in the area of:

. Intellectual Concern

. hAcademic Function

. The Black Perspective

. The Black fognitive Process

. Sonso of Black Family ani Kinchip
. Senge of Black Community

Quostionnaric to be administered to Freshmen, Sophomoras, Juniors and
Seniorg--~100 in each group.

SPRING 1970

1k 1473
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. MOTHER'S OGCUPATION

|
YOUR NAME
ADDRESS ,
City . State Zip Code ’

Your Class Level |
FATHER'S OCCUPATION

HIS 4NNUAL INCOME

HER ANNUAL INCOME
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Part I

| BLACK STUDIES: Intellectual and Academic

1. The Black community has its own truth, that is to say, its own
genious and its own reason for being; also its own unique historical
exparience, Do you beliave this?

weakly ()
strongly (.)
very strongly ()
not at all ()

2. The knowledge of its own truth and the use. of its unique historical
expericnce are essential to the continuity, the hezlth and strength :
of the Black Community. Do ynu belicve this?

weakly. ()
strongly () .

vory strohgly . ()

not at all - ()

3, Would you settle right now for a Black Studies major in your field
if it gave you all the content of n white studies major ani in
addition . the black truth and the »lack axpericnce in that fieli?

Yes
No () !
I don't know ()

L. Would you major in Black Studics if it offered you only the black
truth and the black experience in your particular field and nothing
beyond the Black Experience?

Yes ()
| No () f;
I don't know () |

’ | 5, Do you feel that in a pluralistic society such as the United States,
for example, Black Studies expertise ought to be a qualification
for job opportunity and public service?

|
Weakly () |
strongly () '
very strongly ()

6. The study of the black truth ought rightfully to mean as much o |
the Black Community as the study of Western civilization means to
Westorners. Are you in agrecment with this? :

neakly ()
strongly ( )
very strongly ()

7. The truth and the unique historical experience of the Black Community )
ought to be studied ani cultivated in their own right and for their
sakae by black people regardless of job potential in these black
studies. Do you believe this?

weakly ()
strongly ()
very strongly ()

146
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3. .In the Black College education is meaninglass unless it is--m:;.de to
relate to the truth and to the unique historical expsriencce of the
Black Community. Do you agree with this:

weakly ()
strongly ()
very strongly . ()
not at all ()

9. Every student in a Black Colloge owes it to himself to do Black
Studics at least as a minor. Do you agree with this?

weakly :
strongly () |
very strongly () ;
not at all ()

Part II

ON COMMUNITY ACTION

1. Do you feel that College students should be active in the improvemes
and ronowal of the Black Community:

Yes () ‘1
No ()
I don't know ()

2. Do you feel that there should bs an upper limit .on the number of
hours that-a.college student spends in community action?

Yos () '

No ()

3. The maximum number of hours per week per student: 2 4 6 8 10
Circlo one. :

L. Do you fcel that ecach ‘{md every black student ought to spend some
of his time in work for the Black Community?

Yes
No . - . - ()
I'm not sure ()

5. The student should receive payment or oither .college credit for
theo hours spent in this community: °

Yes ()
No : )
I'm not.sure ()
Both ()

6. Do you think that any and 21l kinds of community activism are
equally suitablc to the College student?

Yes ()
! No () -
% I don't know () -

W7
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7. Namc any kind of community activism which you consider unsuited
or unappealing to you as a student.,

2.
3.
8. Is there a Hlack Students Organization on your campus ?
Yes ()
No ()

9, What is its main concentration?
Civil Rights ()
Student Rights ()
Academic Affairs ()
Community Action ()

o n 0 et A S

10. Do you belonz to the Black Stulents Organization?
Yes () !
No ()

Part III

THE BLACK CONGNITIVE PROCESS

1. Do you feel that Black Studies should be given parity of esteem
with the study of Western Civilization, the Humanities, the Social
Scicnces, the Natural Sciences?

Yes ()
Ko ()
Maybe ()

2. Do you feel that Black children ought to be taught in the way
that comes sasiest and best to them?

Yes () | 1
No : ()
1'm not sure ()

3, Do you feel that black people have their own best black way of
communicating effectively and casily among themsalves?

Yes
o ' ()
I'm not sure ()

L. In your learning or communications expericnce with whom do you
identify best and most easily in order' of priority?
The black preacher ( )
The black teacher ( )
The black entertainer ()

5. Whom do you understand more readily?

The book )
The black teacher . ()
Some black teachers )
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6. Hrve you ever had an effective black teacher in your oxperilence?

Yes
No

7. If yos, to whom did he
communications?

()
()

approximete most in his method of

Tha black preacior ()
Tho black entortainer ( § .
The author ()
The traffic policoman ( ) ;
The journalist ( Y°

8. Have you aver had a white teachor who roally reached you?

Yes
No

(
(

9. If yes, whom did he approximate most?

The
Tho
The

black preacher ()
black entertainer ( )
black teacher ()

10. Is the official English langudge of your classes and school texts
tho same as the language used in your home or in the black community

Yos
No

()
()

Much of .the same

Not

11. Is the language medium

()
at all the same ()

of Black folks the same as the language

medium of white £nlks you know?

Yes
No

Not

Much of the same

(
(
(

at all the same (

e s s s

12. In which idiom are you more at home: the idiom of your school or

the idiom of tha Black

Community ?

Scinol

)
Black Community ( ))

White Schools

13. After gathering the information from your school books in what
language do you do your-thinking: the language of the book or
the language of black folk?

Book ()
Black Folk ()
Both ()
white Folk ()

1. Do you feel that the words of black folk convey more than the
samc vords of white folk? .

Yes ()
No - ()
Equally ()

149
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Part IV

FAMLLY AND KINSHIP

African society is built upon the sense of family and kinship. im
I awarc of my own family and kinpeople wherever they are?

A little ()
Much ()
Very much ()
Not at all ()

In order to be stablc and successful in 1ife's struggle you need to
ba able to translate white valucs in terms of yourself, that is,

to marshall white values into the service of the Black identity.
Do you agrea?

Yes ()

No ()

I don't know ()
How many porsons raside in your home? ( )

How many of those are:

parents ()
. brothers ()
" gisters ()
cousins ()
uncles ()
aunts ()
nophews ()
nieces ()

How many of the following relatives do you have anywhere?

brothers ()
sisters ()
cousins ()
uncles ()
aunts ()
grandmothers ()
grandfathors ()
nephevs ()
niaces ()
Would you say that the home members of your family were- close?
Somewhat ()
Much ()
Very much ()
Not at all ()

4Lro tho housshol?. members concerned about the success of each
othar? : :

Somewhat ‘ ()
Much ()
Very much ()
Not at all ()
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10.

12,

13.

1.

15.

16.

17.

Do they show their concern in any particular way you can think of?

Somewhat .

Much ()
Very much ()
Not at all ()

Arc you concerncd about the happiness and success of your uncles,
aunts, nephews, and niedes, your cousins?

Iittle )
Mich )
Very much )
Not at all ()
Does thoir misfortune make you unhappy?
Little ()
Much ()
Vory much ()
Not at all ()

Do the uncles and aunts, nephews, nieces ani cousing visit or call
or write your home. :

" Frequently ()
Infrequently ()
On gpecial family
occasions

On what special family occasions do the family members get in
touch? ' : '

Frequently ()
Infrequently , ()
On special family

occasions ()

irc the members of your family willing to help in time of need or
trouble? : : -

Yes | ()
No ()
Do they make interest-fres loans of money, foods and services?
Entirely () '
Partly ()
Not at all ()
Are people. in your family very aware of their cousins?
3rd cousin  Aware ( ) Very aware
Lth cousin  Aware ( ) ~ Very aware

Are' yod and yéu;r' household family joint inheritors of land from
an ancestor? o ’ . :

Yes ()
No ()
Idon't know - ()

Is your household together with some other family household a
joint inheritor of land from soma ancestor?

Yes ()

No ()
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18. Is thoe funcral of a family member expected to be deferrecd to wait
tho arrival of available cousins?
Yes ()
No ()
19. Would the cousins toke it amiss if the funeral was hurried away in
their abscnca? )
Yos ()
No ()
Part V

SENSE OF COMMUNITY

1. Do you boliove that black people have a 1ifa of their own to 1ive?

Yes
No () ;
I'm not sure () !

2. Can black people live {heir 1lives without a knowledge of who they
arc? ' . : |
Yes () ,

No () §
() ;

I don't know

3., In the work of finding themselves and doing their own thing
do you think black Stuiles?

Useful (

Holpful (

Necessary (

Very unnccassary (

e S S o’

L. Do you desire to find yoursclf and do your own thing as a black
person in your particular sphere of 1life?
Yes ()

No ()

5. Is this important to you?
Yes
No
How important?
ILittle
Much
Very much

NSNS NN
S S N

6. In order to find fulfillment and happiness- do you think it important
to be your own true sclf as a black person, no matter what your
gocial class? '

A B s Dt

Yes A ()
No v ()
I'm not sure ()
152 N i
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10,

11.

12,

Whet career do you plan in order of preference?
1
2.
3.

Would you prefer to be just a 1, 2, or 3 careerist?
Yes
No ()

or a consciously black 1, 2, or 3 carcerist?
Yes :

. , )
o ) ()

Do you fecl that Black consciougness will make you a more
dodicated person and professional?

Yes ()
No ()
I don't know ()

Do you desire to be part of the rebirth of the Black Community
docicated to its robirth and its own reconstruction?

Yes ()
No ()
I don't know ()

Do you realize that the roots of your black heritage lie primarily
in your African past?
Degraes:
1. Definitely (
2. Somewhat (
3. I'm not sure (
j, Not at all . (

N S N g

Many black students feel that their experience of learning and
teaching Western style 1s an experience in fragmentation reality
and frustrating fragmentation in their struggle with life. Do
you agrea?

Weakly ()
Strongly oo ()
Vary strongly ()

Given absolutely equal faciiities aﬁd resources at white schools
and black schools what kind of school would you want your
children to attend. ‘

A1l black ()
A1l white ()
Mostly black E g

Mostly white
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KINSHIP FEELING QUESTIONNAIRE

4, 1, Your namec
2. Your addrass
3. Your homc state :
4. Your locality and neighbofhool B

B, Identify by name in writing all relatiﬁes under the following
categories:

1. Great grandparencs

2. Grandparents

Father's side

Mothaor'!s side ‘

3. Brothers

L. Sisters
5. Uncles
Father'é side
Mother's side
6. aAunts:
Father's sides
' Mother's sidé
7. Cousins
Male and Famale
1st degree ]
2nd degree

3rd degree
8. Nephows

9. Niacces
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lQ. In-laus

Brother
Sister
Uncle

Aunts

C. 1. Name the principali Citics and Statos in which your kin reside

2. iIndicate the activitios-dmong your kin
Religious
Educational

Mnancial

Social
Family Celebration
Doath Rituals
3. ihdicate existing mafriage 'taboos; among yﬁur kin

L. Indicate kind and degree of funeral sanctions observed among
your kin,

Thank you!
Basil Matthews
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SUMMARY OF DAT;: COLLECTED DURING INSTITUTIONAL VISITS .

Faculty

Discussions were hald individually and in groups. Reaction to
the Black Cognitive Process presentation was significantly different
on tha part of blacks and whites.

Blacks almost uniformly responded with gratitude. They felt that
the Black Cognitive Process was somcthing of which they had somehow
been always inwardly awars. They nover could articulate it. . It.
tended to produce both embarrassment and internal tension when
confronted with the verbalisations and procedures of what is called
western gscientific thought. Hearing the glaboration of the Black
Cognitive Process brought about a freeing of black minds. This was
the cause of the gratitude.

White faculty, with some notable exceptions everywhere, at first
demurred to the proposition of a distinctive Black Cognitive Prncess.
When their objections were met and their difficulties resolved by
jllugtration and comparative historical analysis and demonstration
these whitos would allow themselves to be intellectually persuaded.
But emotionally they indicated that they saw in the Black Cognitive
Process a threat to the canons of traditional loarning process.

Howover, certain white scientists, mathematicians, and philosophers,

notably at Dartmouth, Claremont, and Talladega welcomed the promise of
the challenging presentation and have pedged me continued professional
assistance and moral support in pursuing the work to a successful term.

Students

On the part of all black students thers was a sentimental as well
as intellectual kceness about Black Studies and its implications. For
a variety of reasons mostly independent of the Black Studies programs
many students did not register for majors in Black Studies. Minors did
not show comparable academic zeal for Black Studies as for other
studics. The reasons for this lie deep in the traditional academic
structurc and in the orpanization of employment in the larger
community outside. :

Basil Mattheus
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A COMPARISON OF THE SPEECH OF SOUTHERN NEGROES AND SOUTHERN WHITES AND
ITS APPLICATION TO THE METHODS OF TEACHING ENGLISH IN A NEGRO COLLEGE

Report on the LeMoyne-Owen College Study of Southern Speech

by
Juanita V., *illiamson

Purpose of the Study

Rocently there have appearcd a number of articles like the attached
ono which seem to indicate that the speech of Negroes is so different
from the Bnglish spoken by other Americans that it must be treated
differently in studies and that possibly books used to teach the Negro
child should be written in a different kind of English from that
written for the white child. If this ig true, then our teaching
mothods in predominately Negro colleges and our preparation of .
teachers to teach in inner city schools.would have to take this
"4ifferent language" into account.

The prescnt research was undertaken to find out whether the
spoech of Nogroes is significantly different from that of other
speakers of English. Southern gpeech was studied because liegroes,
whorever thoy may now be, have a Southern specch heritage.

Mothods Usced in the Study

A 1ist of those featurcs often considered "Negro" speech, features
was maie. The list, compiled from lists of features included in
articles and stuiies dealing with the speech of Negroes, includes both
pronunciation and grammatical features. The most important of the
features are given here:

Pronunciation Featurcs _ :
Loss of r in such words as door, carry, Carolina
The occurrence of d in this, that, these, those
The loss of consonants in final clusters in such words and
contractions as let's, testes, test, desks
The use of vocalic 1 in such words as well, wealth, help
The occurrence of a for an '

The pronunciation of ghair as 6heér, oil as all, poof as
~ pore, thers as_they ' . - .

Grammatical features - . Do
An't used for isn't, haven't and as a general negative
Boen used as a Finite verb, as. in "I been there."
The omission of to be in such sentences as "You beautifull,
"You mad," T
The occurrence of third person singular forms of the verb.
without --g.- ' o o
The occurrence of past tense forms without -ed .
The occurrence of several forms of the participle'goinﬁ,
as.in "I'm o do it", "I'm gonna do it", "I'm go do it." -

15'7'."
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The occurrence of hisself, theirselfs, theilrselves for
himself, themsclves

The omission of the auxiliary in questions: "You home?"
"What you want?"

The use of the double negative

The use of a double subject: "Mary she wants some."

The .conversation found in the fictional works written by Southermners
and the recorded speech in newspapers were studied. Actual speech was
also recorded as speakors talked. Radio talk programs in Memphils were
taped. Studies of Southern speech made by linguists were checked.

Only the speech of white speakers, however, was considered.

Findings

It was found that all of the features studied may he found in the ‘f
speech of Southerners. Some of the features are used by both educated
and less cducated speakers. Some are used primarily by the less
S educated.,

Pronunciation Features : -
Those found in the speech of both and educated and uneducated:
Loss of r (In the speech of the less educated r is lost :
more frequently in carry, Carolina than it is in the speech |
of the educated.)
The occurrence of vocalic 1 !
The pronunciation of oil to sound like all, poor to sound '
like pore .

i Those found primarily in less educated speech:

The occurrence of d in this, etc.

The pronunciation of chair to sound like cheer

Grammatical Features : ' )
Thoss found in the speech of both the educated and uneducated:
The use of ain't (used more often by the less educated but .
the aducated use it often in informal situations) .
The use of bheen as a finite verb
Questions which have no auxiliary
A1l of the forms of going mentioned above
Those found primarily in the speech of the uneducated:
Omission of to be in such sentences as "You beautiful", "You mad, "
Third person singular forms which have no final -g
Past tense forms which have no -od ending
The forms hisself, theirselfs, theirselves
The double negative ' '
The double subject:

Conc 1uéion

e I

What most persons who write about "Negro" speech are describing is ,
Southern speech, primarily the less educated variety. But some of the . i
foatures which they treat are found in educated Southern speech--in
fact, in educated spoech everywhere. In veiw of this there secems to
be no reason to do othor than what has always been done--to help
students zain an adequate control of their native language on both an
informal and formal level.
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SENIOR HONORS SEMINAR

I. Purpose of the Seminar

The seminar was designed as an experiment in the teaching of
cconomics which was to combine in-class learning with direct field work
application of the material covered in the seminar as well as the basic
microeconomic theory developed in a previous course. It was anticipated
that placing the student in a situation whers he had to try to use what
he had learned would demonstrate to him the relevance of economic theory
as well as reinforce his learning procaess.

II. Structure of the Seminar

 The first semester began with a serdes of lectures designed to help
prepare tho six students for the problems they would confront in their
ficld work. The lectures covered accounting, inventory policy, legal
agpects of co-ops and a discussion of the role of student “consultants”
in 2 business run by adults. Students werc given the cnoice of working
at Friends of Children of Mississippi in Jackson and a small candy
co-op in Edwards. Three went with each of the organizations, The

- weckly sessions were devoted to reporting back on what had been

learned in the field and group discussions of the problems encountered.,
Toward the end of the first semester the sessions were turned over to

‘loctures in mathematical microeconomics.

Second semestar only two of the initial six students continued the
project. They. followed up on the eontact which had been made with the
candy co-op. Their work is currently in progress.

III, Evaluation of the Seminar as an IExperiment in the Teaching of
Economics

In its first scmester the scminar vas a victim of circumstances.
Of the four orzanizations contacted only Friends of Children of Miss.
and the candy co-op sent representatives to the seminar. Further the
three students who elected to work with the candy co-op faced nearly
insurmountable trangportation problems which very seriously limited the
amount of work they were able to accomplish.

In part duc to insufficient direction from the faculty, in part
due to inadequate student initiative and in part due to the circumstances
which restricted the activities of the first semester of the seminar,
probably thc semester must be considered a failure. The students who
worked at Fricnds of Children of Miss. were never put in a position to
apply what thoy had learned, Thaey went mainly as onlookers and were
not allowed to get beyond that level of involvement. In short, they
were put into an operation which was tbo highly structured, The
experience, though frustrating, was not a complete logs since the
operations which they observed in the various departments were
explained to them in sufficiont detail to allow them a rather good
understanding of the functions of the departments and to see instances
in which the economics covered in their classes was being put to use.
The throe working with the candy co-op were placed in 2 situation where
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there was virtually no structure and in which there were too many
problems to be attacked. In the first semester transportation
difficulties so limited their access to Edwards that they accompli shed
1ittle other than beginning to appreciate some of the problems
confronting the co-op.

The two students who are continuing the project this scmester are
the two more mctivated and committed of‘the:initial six students. They
also have access to transportation. I am hoping that they will be able
to bocome deeply involved in the problems of the candy co-op and that
it will be a roal lcarning expericnce for them.

IV, Budget

To date the seminar has only used $23.60. This went to cover
transportation during the first scmester (computed at 10¢ per mile.)

V. Conclusions

The results are not all in yet, but in principle there is no reason
why such 2 seminar cannot be a real success. The conditions for success
are difficult to insure as they often involve actions and decisions
outside the control of those running the seminar. For cxample, had we
been able to offer the students a broader range of organizations with
which to work instead of their Dbeing forced to chose between just two,
and if transportation problems had not ariscn, then I am confident that
the first scmester would not have been the failure that it was. It
seems to me that the rcal test of such an approach to teaching
economics will come this semester when we have nearly ideal conditions,

Lawrence B. Morse, Chairman
Dopartment of Economics
Tougaloo College |
Tougaloo, Mississippi
January 28, 1970
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A HISTORY OF PURPOSEFUL CHANGE AND ITS. IMPACTS

The ultimate objective, in addition to that stated on the application,
is to produce a body of work that will have educational and social values
for the Talladege College constituency, and perhaps for a broader
reading public.

The work falls under two headings: research and background reading,
and writing.

RESEARCH

Resoarch began with the establishment of Talladega College by the
American Missionary Association, aided by the Freedmen's Bureau, in
November of 1867, and was concerned with the school and community
program,

However, since the AMA institution grew out of a school opened by
Frecdmen families alone in 1865, and fragments of their experiences
appeared in the matorials being used, deeper research was undertaken.
Written mattor, published and otherwise, and interviews with descendants
of the Froodmen families, rovealed data significant to the development
of the AMA school-community and to the contemporary search for black
identity as well., Consequently, it is being incorporated in the total
work, in the belief that it has both educational and social values for
| a reading public.

Regearch to date has continued through the early years of the AMA

s school, with (a) the introduction of normal and theological departments
that continued into the 1920's, (b) establishment of a Congregational

! Church and participation in the founding and growth of a Congregational
Association in the south, (c) the building of small school-church
communitics in outlying areas, (d) student and early alumni involvement.

Sources for rosearch include: Talladega Archives and Talladega
Public Library, the AMA Archives, Library of Congress and the National
Archives, New Tork Public library collection of 0ld newspapers;

i descendants of early families and of early workers, in various
sactions of the country.

The Talladega College Archives, although small, has useful
material, but the AMA Archives has. an oxciting richness of information
pertinont to this study, and the American Missionary volumes afford
background, insight, and understanding that is invaluable.

WRITING

This part of the work is proceeding in two stages. The first stage
has been a compilation of findings into a peper of about sixty pages,
egssentially a research paper with documentation. It will eventually be
made available to the college, so that students can have access to it
for information helpful in any research they may undertake, in history
of the period covered. E

161




fan/ eV g

Morc immediately, it is the gource out of which I am crafting the
first group .of & series of narratives. This group is being prepared with
tho hope that they can find publication and in that way increase public
awarcness of the struggle and strength underlying today's educational
offorts among a large segment of the population.

Mar;:éaret L. Montgomery
Talladega College
May 7, 1969
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AN EXPIORATORY STUDY OF APPLICATIONS TO LEMOYNE COILEGE COMPLETED BY
STUDENTS WHO FAILED TO REGISTER

by .
Martelle Trigg
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" Concarn has boon expresscd by individuals in the academic world
about students who apply to a college, complete their anplications, yet
fail to onroll at the stated timel Numerous reason have been glven to
explain this statc of affairs and suggestions made as to possibdle
reasons for the studonts' failure to follow through. These suggestions
covercd a wide range. A sample of them follows:

1. Prospsctive students apply to several different colleges and
enroll in the one which notifies them first of thelr acceptance. In
such a case th: time element is important.

2. The admissions officer may not apply the objective criteria of
the college but allow his or her own biases to enter when deciding who
is or is not to be accepted and when notification is to be made.
Failure to receive notification during the designated period may
prevent applicants being prepared to cnroll at Jdesignated date.

3. Tho means of notifying the student that he has Dbeen accepted
is sometimes an illy preparcd form letter with misspelled words, poor
English and poor mechanics as typing, mimecographing or general
inefficicncy in communication could, it was felt, serve to disgust a
good student and disillusion him with the image of the college is
projecting.

Li. The prospective students' lack of fund might also be a factor,
He or she will choose to attend the college where the greatest amount
of financial aid is offered.

Those suggested reasons for the prospective student's failure to
follouw through on his application led to the decision to make an
exploratory study of the situation at LeMoync College. It was felt
that such a study at LeMoyne would sérve not only to evaluate
proccdures but alsc to indicate the strenghts and weakncsses of the
admission policy.

Of the 199 prospective students who indicated a desire to enter
LeMoyne by completing their applications, 172 registered in Sept. 1967,
Of the remaining 27, 22 complcted applications but failed to register;
three were notified of full acceptance and two were notified they would
be accepted provided they successfully completcd the Pre-Freshman course.
Nonc of these five completed their applications. A completed application
at IeMoyne College includes (1) the filing of a formal application form;
(2) furnishing & transcript from high school; (3) filing of scores made
on the Scholastic Aptitude Test and/or tha American College Test;

(4) payment of the 315 application fee; (5) a physician's certificate,
and (6) furnishing references, pictures, etc.

The 22 completed applications of those who failed to enroll in
Septembar, 1967 were sccured from the Dean's office and responses
tabulated.

Socondly, a copy of the 1967 study of the Lelbyne College student
body was secured in order to make comparisons of some of the salient
characteristics of the population under study and those of the general
student body to find out if any discrepancics oxisted which might be
explanatory.
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Thirdly, the Guidance Counsclors at the verious Hizh Schools
were contacted and the present whereabouts of these students securod.

The study was limited to those who applicd to Leloyne College for
entrance the first scmestor of the 1967-68 school year. 4ll
information was secured from the application blank, the accompanying
autobiographical sketches and the high school guidance counselors.

ADMISSION PROCEDURE

The admission procedurc at LoMoyne College is somewhat, different
from that at -many other colleges., Not all requirc scores on the
Scholastic Aptitude Test (score range 200-800) or the Americah College
Test (score range from 1-36) prior to the student's making formal
application. ILcMoyne, before formal application is made, requires that
the student have taken these examinations. On the basis of the scores
which have been mailed to loMoyne a2t the request of the prospective
student, application blanks arc sent out and the student notified as to
other procedures.

Anyone with a cumulative SAT score of 600 to 649 is given an’
opportunity to enroll in the summer Pre-Freshman course. If the
student successfully completes this course of study he or she will he
allowed to mako application and will be accepted as a Freshman.
Students with minimum cumulative scores of 650 in English and HMath on
the SAT or a standard score of 15 on the ACT are sent application
blanks without conditions. The national ACT 50th percentile falls
at a standard score of 20, :

At LeMoyna a sliding scale is employed for students roquesting
financial aid. This scalc is based upon tha SAT and ACT scores. i.c.
if 2 studont with a cumulative SAT score of 700-7L49 or ACT 16-17
appliocs for financial assistance he receives %100 in financial aid
while a student with a cumulative SAT score of 900-9L9 or ACT 23
receives one full years tuition grant; one making 2 scorc of 950
and above or ABT 2L receives a four year tuition grant.

Other criteria used in selecting studhents, aside from scores
made on the SAT or 4CT are, rank in class, high school transcript,
recommendations and a personality profile.

From the 22 completed applications on file it was learned that the
median age was 17.  About twice as many girls as boys were in the
group which was about tho same sex ratio as in the general college
population at LeMoyne. The permanent address of 86.5 percent wes
Memphis, whercas 92 percent of the general student body wers from
Memphis. About 77 percent of the students indicated they were born
in Momphis or the state of Tennessee which was the same proportion as
the 77 percent in the general student body. The remainder were
from Mississippi, Arkansas, and Illinois.

Forty-one percont were from families where the father was an
unskilled worker and 41 percent had mothers who were housowives,
The samo percentages hold true in the general student body. The
majority were from large families of five or morec persons with the
largost being 15. This was also true of the goneral college population.
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In L2 percent of the familics the marital status of the parents
was normal; the remainding were separated, divorced or widowed. This
is considerably lower than the 66 percent whose marital status of
parents was normal found in the general student body.

A1l of the 22 or 100 perccnt were single whereas 80 percent of the
genoral student body was single.

One or the other of the. parents was to be responsible for paying
the bills of the student. This holds truc in the gencral student body
but the majority in the general student body indicated they needed and
recoived help from other sources. Only onc had been in the armed
forces and planncd to use GiI. benefits.

The majority, 82 percent, attended hiph school in Memphis and/or
Shalby County. :

Forty-one percent had relatives who had attonded LeMoync. They
wore cither siblings or parents.

b 411 were affiliated with a church and 86 percent were Baptist.

In discussing vocational aspirations 6, or 27 percent of the 22,
had aspirations for which they would not receive preparation at LeMoyne,
a Liberal Arts College. These included: drafting, business
administration, sccretarial work, interior decoration, ctc. Only
percent werc undecided. The remaining group anticipated becoming
lauyors, medical doctors, journalists, teachers and librarians, showing
a definite inclination toward the professions.,

411 indicated a desire to participate in extra-curricular activities
of the college with the Drama club and Dance group receiving the highest
number of choices.

Motivation for choosing LelMoyns ranged from the reason of having
visited LeMoyne to the influence of fricnds and relatives. One wanted
a "good college near home. "

Summary-- Chdaracteristics of the prospective student who applied and
failed to enter school showed 1ittle difference from the presently
onrolled student body. However, at least one fourth of the applicants
had vocational aspirations which could not be fulfilled at a liberal
arts college. This would seem to indicate that LeMoyne was not a
good choice for them nor a first choice.

It might be expected that size of family and low income of parcnts
(inferrel from their unskilled occupations) would be a major factor,
hizh on the list of rcasons for not enrolling, but when compared to
the gencral student population of the college where the same situation
obtains, it takes on lesser significance.

In order to follow through on this study of prospective students
who complcted applications but did not enroll, data were secured through
; the puidance departments of the various high schools as to the
] whoreabouts of the 16 students. No attempt was made to contact .
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i county or out of town schools for it was felt that such information
i on the 16 who attended Memphis city high schools would bec representative
z ~ of thc group.

The prescdt occupation of the studonts were:

L Employed 2
o Armed Forces 2
Unemploycd 2

| nr
| Other colleges 10
l N :
Those who went to other colleggs were distributed as follows:

i

i .

i Memphis State 1

j - Lane College 2

§ . Iincoln, Mo. 2

i Clark Collegc 1

! Wilberforce 1

: Ohio State 1

‘ Alcorn 1
U. of Tennessaee 1

Reasons for attending a college other than LcMoyne became apparent
when it was learned that one student received a four year scholarship
to the chosen institution as against a 3150 scholarship to LeMoyne.
Others evidently applied to LeMoyne as a sacond choice as indicated
by the student who stated he 4id not know if he could make it

- financially at the other institution.

Still others went to schools wherc the courses they nceded to
fulfill their vocational aspirations were offered. Two plan to enter
LeMoyac the second semester of the 1967-68 school year.

Factors involved for the students who lived out of town may have
been related to the problem of housing in Memphis since LeMoyne has
no boarding department. However, this is purely conjecture for there
is no supporting cevidence.
¢ K¢
! From the exploratory stuldy of completed applications of prospgactive
2 students to LeMoyne College only reasons-one and four seem to apply.
] The sliding scale of financial awards to the prospective student
gecm fair and logical. Also it seems loglcal that students would want
to attend a college where they could get the courses they want and
need to further their vocational ambitions. Therefore, when accepted
at such an institution, which was probably the first choice, it is to
be expected that they would renege on the application to leMoyne.

The LelMoyne College Research Committee, in assessing the findings
and making recommendations, expressed concern that there werc only 199
students who applied to LeMoyne. Suggestions as to how to improve this
. situation were made. These were:

1. In recruiting students make known the many opportunitics
available for our students to participate in various exchange, summar
and cnrichment programs which are not available to them at other -

institutions.
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2. <¢hane our image from that of a teacher's college to a true
liberal arts cnllegde.

3, Txtend recruitment procedures to rural areas ani let rural
county grajuates know that we have approved homes in which they coull
live.

L. Aivise the prospesctive student of the availability of aiditionsal
financial aii through the National Defense Student Loans ani the Work-
Study program.

~oncern uas also oxpressei over the fact that thers are gaps yet to
be filled in our programs though work is in progress on some of thesc.
A division of business administration is in the plans for next year ani
a cooperative venture 1s being uniertaken in pre-training for computer
programing ani engincering. Some other such arrangement should also bs
made for pro-pursing courses ani provisiong maje to expand . mnsic
department ani uniergrid it with special gcholarship aii.
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LEMOYNE COLLEGE
807..Walker ivenue
Memphis, Tennesseec 38126

- FINANCIAL AWARD

has been given 2 financial award to cover the
full cost of tuition for the first. semester of the academic ‘
year. If you earn a "B" (2.00) average in the first semester, a similar
amount will be available for the sccond scmester.

This proceiure may be cohtinued up to eight semesters, providel you
earn the 2.00 average cach scmester. This means you may earn your
tuition for four years. At present rates this makes the award have a
potential valuc of $ .

The hward you have been offered above is, only part of the financial
aid we are prepared to give you. The additional aid will be in the form
of Opportunity Grant and/or National Defense Student Loan, and/or Work-
Study Job, and/or Student Labor Job. Please complete the enclosed

5 application for Financial Aid ani return it to the Student Personncl ;
L Office, LeMoync College, and we will let you know immediately what ]
additional finacial aid you will rececive. ;

. . e e o < o B e P g o .
1otk i s e s TAV

If you plan to accept the financial award, please o the following
oy : 2

SEVPERSOPSSIIP S S HE SN U

1) £ill out the enclosed application form and return it with a 3
$15.00 fee to the Office of fAdmissions. This fee is not :
~ refundalle, .put applies to College .Fees. K
2) request your high school principal to seni a transcript of E:
your high school record to ILeMoyne College.. A
3) make an apnointment with one of the College Physicians -
Dr. James Byas, 317 North Main or Dr. Arthur Flowers, i
132l Mississipni, for a physical examination. The 32,00 3
‘fee for this examination will be credited toward College
Fecs upon presentation of the receipt to the Business Office.

i It is very nocessary that you complcte, the three requirements ]
1 listed above by . if you wish to qualify for the financial E
: award we are prepared to give you. _ . - , 1
n-_, N a

If, for any reason you are unable to secure eithor the $15,00
application fee or the $5.00 fee for the physician, please call
Roverand J. C. Mickle at 9L48-6626 and notify him of your difficulty.
This must be done by .

R=iag

e

-

b Hollis F. Prics, Presiient

John C. Mickle, Chairman
Financial Awards Committee
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Dear Student:

Admission to LoMoync is based on your high.school record, a
personality and reccommendation form, and scores made on the
SAT or ACT.

We are in receipt of your scorcs. In order for us
to get the other information we neel, we are enclosing blanks
which arec to be completed and returnad to us. Request that your
transcript include rank in class.

This information shohld be in no later than

so that your application may be given proper consideratlion.

Sincerely yours,

William H, Cross
Dean of Students
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Submittod By: Oscar Cadet
Math-Instructor & Director
of Computer-Lab
Talladegza College
Tnlladega, Alabama

To: Dr. Clifton H. Johnson
~ Amistad Resoarch Center
Dillard University
New.Orleans, Louisiana 70122

SURVEY REPORT

The proposai Rescarch Program on "The necds of County and City
school Administrators ani Teachers in the use of computer facilities"
was initiated in April 1970. Several problem arcas were considered.
Today many socondary-school curriculum f£ind a wido diversity of
course offerings utiliziny computers in the curriculum. The incorporatinn
of computer technologzy into elucational process make it pnssible to mors
afficiently perform many oducational operations.

The dencral purpose sought to determine anpropriate applications,
create an educational Data Processing need in the City ani County
school system of Talladega County. Therefore, tha prims intent, was
to determins specific ways that Talladega Collogo could meet their

ngedse.

Prior to preparation of a detailod questionnaire, scvoral
perscnalitios were consulted including the Superintondent of the City
School Systom of Tallalega. After those consultations, tho followling
gtops wero takon:

1) Throc hunired letters and publications describing the use of
Computar in differont primary and secondary schools in some other parts
of tha country have beoan sont to 15 City and County schools in the

County.

2) Throo student assistants were hired part-time from April 13,
1970 for a training in the techniques of interviewing and assisting
individuals in filling out tho questionnaires priperly. Thaoy are:

iiss Fallcia Thomas Senior, Psychology major
Mr. Donald Bugy Junior, Mathematics major
Mrs. Julia Hunter Senior, Mathomatics major

3) Fiftoen schools! principals have boen survayed so we could
obtain information about tho need of thoir schnols in the use of
computor facilitios.

Tho results are summarized in tho followinyg table:
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City Schonls : 5
County Schools: 10

Total 15 Yes No Not applicable

Teaching a course 1 14
in computer '

Plannoil a course 0 -1l 1

Using C.A.L. 1 0 14
Would uso Talladega | 8 6 1l
facilities

L) Soventy-six mostly Science Teachers in those same fiftecn
schools have been interviewed, so we could obtain information about
thelr interost:

a) in a computer training program in relation to computer
facilitics at Talladega.

b) to make a proper dotermination as to the physical necils
(facilities, classroom space, extent to course coverage,
nature of the course, time course shouli ba-nfforad, etc.)
and training personnel nseded to put the programming in
operation. '

Tha wido diversity of range of these questions make it very
difficult to summarize all the answere in a general table. However,

the following will easily indicate the results of the survey.

1. To the quastion: '"Would you, any administrative and teaching
parsonnal he interested in a computer training program, in
rolation to computer facilitles at Talladega Collage?"

Yos No ot surc

3T %

Wo noted also that eight names of porsons not intorviewed wore
added to the "yas" column which should bring the total of
"yas" to forty-five (L5).

2. "What kind of computer orientod courses would you profor?"
Although somo of tho persons surveyol answored '"no" to the
proceding quostion, they gave their proferances about the
courses that should bo taught. Ve have the following
suggestions:

173

176

L Ao TS



s e— -

Not applicable: 26
Sciontific Data Processing: 10
Buginoss Data Processing: 16
General Survey: 2L

Wa noticed the sams irregularity (we moan some persons answering
"no" to the first question, answered the others by giving their
suggestiors) in all the following: et

3. "it what timo of day would you like the course offered?"

Not applicable: 36
Day (c.g.: 7:00 a.,m, - 5300 peMe): L
Evening (aftor 5:00 p.m,): 11
Saturday (9:30 a.m, - noon):: 26

L. "What is tho axtont of coverage you would like to have in your
computer oriented course?"

Not applicable: 36
Introductory: 30
Intermodiate: 6
Advanced:

5, 'Would you like to have such a course for credit?"

Yaes: 26
No: 1L

Conclusion

The survey has baen very useful. It is significant tn note
that tha situation reflectod here is not wusual, All of the accumulated
data cloarly reveals that Talladega College support is hoavily needed Yy
tho Clty and County School Systoms of Talladega Gounty. In view of those
facts, Talladoga College in association with the local Board of Education
and any Funding Agency interested in financing the program, must accept
the responsibility of providing an in-service program of computer
tachnology into-oducational process. .

Rospectfully submittel
Oscar P, Cadet




RELEVANCY OF HISTCRICAL DEVELOPMENT TO PRESENT-DAY CURRICULUM NEEDS IN
A NEGRO COLLEGE

Activitioes Undertakan:

First of all, there werc a total of ten students instead of the
original three (see proposal). Seven of the students, who were
sophomores or above, took a five year span of the college. However,
each "spacinlized" on a given problem such as tho need for a sclenco
building, campug ralations with the Community of the City of Talladega,
putting heavier emphasis on the campus and Black Community; onc student
studied the Physical Education Department in depth. All persons had to
remembaer that whatever they concentrated in, they were still writing
history--history of the college.

Three freshmen students wrote the history of the school but only
for a one yoar period. They were late in applying to bo a member of
this research project. These freshmen wrote an indepth study of the

~ one year history of Talladega College.

All students had a chanee to visit the State Archive in Montgomery
so that thoy could see what sources they could use in their project horc.

‘Thore is one thing that I feel was significant on this trip and that was

they had never seen so many documents, books, published papers, ani
unpublished material. The J.T.M. CQurry Papers were all there awaiting
someonc to write about his life's dealing with Alabama ani its education.
I pointed out to them that Curry was born and rearad in Talladega, and
for a number of years, he was genasral agent for the Slater and Peaboly
Funds,

Students wora able to use the theories that were found in
Historians Handbook, Wood Gray, ot.al., Guide for Writers, Kata L.
Turabian, and Understanding Histo Gottschalk, and apply those
thoories to an actual writing of somc aspocts of history. Thay
were able to gathaer materials togethor (subject already chonsen),
put them o note cards, draw up outlines, write rough drafts of
papors and a8 final draft.

It should also be pointed out that no two studenis could cngage
in the same two poriods baecause we wanted cach person to rely heavily
on the knowledge he or she had gotten from the theorles.

Sincerely,

Harold L. Franklin,
Instructor nf History
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DETERMINATION OF LATEST TECHNIQUES IN SCIENCE-MATHEMATICS TO EFFECTIVELY
INAUGURATE AN UNDERGRADUATE RESEARCH PROGRAM AT LEMOYNE COLLEGE

First, tho writer wishes to express sincere appreciation to the
Amigtad Foundation for the favorable consideration given his roquost.

One thousand two hundred dollars was awarded,

Pursuant to the purpose of grants administercd by the Amistad
Rosearch Consortium-that is, to encourage-faculty from member
institutions to develop proposals and undortake research projects and
thus gain oxporicnce in research related activitios, the writer
submitted the following proposal:

1. Nature and Significance of Problem
The project entails a study of science-mathematics undergraduate
research programs in a fow carefully selectod colleges whose reputation
for excallenco is well established and will include also a poriod of
gstudy at Oak Ridgc Natlonal Laboratories in devices and techniques
applicable to the establishment of such a program,

2, Statement of Objoctives
. '‘a, To bocomo acquainted with the most modern techniquas in
anderygraluate scionca~mathamatics prugrams.
b, To initiate a program of uirlowvgratuata rasovarch activitios
at LoMoyne-Owan Cnllega. '
"¢, To plan activities and procedures at LeMoyne-Owen College
which will oncourage and facilitatc such an andeavor,

LoMoynu-Oucen Cnlloge is in tho process of expanding and up-graiing
{ts scionco-mathematics program and facilities. Architoctural dravwings
have boen completel for the erection of a science-mathematics building,
to cnst approximately oné million dollars. & matching zrant has alraady
been sacurcd from the federal government toward tho cost of this
building, ani a2 Community Solicitation Committoe, hoaded by Mr. Wallace
Jbhnsony Presilent of Holiday Inns of America, is diroccting tho work
of this committce.

It is proposcd to study the scionce-mathematics program and
unicrgraduato raesearch programs which are being conducted at the
followina ingtitations:

1) Anderson Colloge; Andorson, Indiana

2) Iakolani College; Sheboygzan, ‘Hsconsin

3) Orinnell Colloge, Orinnell, Iowa (a cooporating colloge with
Loioync-Owon)

L) Havorford Chlloge; Haverford, Ponnsylvania

5) Hope Cnllogo; Holland, Michigan

6) Onk Ridge Instituto of Nucloar Stulies; Oak Ridge, Tonnessaco

Consultations woro conductod in addition to visits indicated ahovo
as woll as visits t» Howard University, Columbia University ani
Snuthwestern University of Memphis, Tonnossocc.
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Results of the above activitios may bo recorded as follows:

1. Tho cstablishment of a program of minor rcsearch projects
for seniors looking toward receiving research participation grants from
the National Scicence Foundation. Regquests for the program are being
worked out with Dr. Amaker, Hoad of the Department of Biology at
Southwestern University, and one has already been granted.

o. An association with the Gonotics Laboratories at Oak Ridge -
for oxpansion of a program of genetics at leMoyne-Owen through
; proviling Drosophila stock and consultation which will groatly
, enhance the work in this arca now being conducted at LelMoyno-Owen
; Colloge.

3, Tho organization of minor rescarch programs in each of the arcas:
biology, physics and chemistry of the Natural Scicnce Division.

Included in this phase is the initiation of a rescarch projoct for
an oxperimental program for physical scienco class activities which will
ontail a poriod of instruction for physical science teacher - Mr. Charles
Phillips, an instructor in physical science, who spent a weck in New
York working with this program.

ma——y

Visitations

During tho visitations listed on another pago, conforences werc held
g with faculty mombors. Tochniques involving the usc of latest equipment
' werc carefully studied for-ten days under guidance in the laboratories

at Oak Ridge, at Lakeland College, and intermittontly Southwestorn
Univorsity.

Consultants

Tn conjunction with the above visitatinons, consultants ware brought
to tho campus to advise the Natural Scionco faculty.

R T e TR R

Visiting tho campus woro:

1. Dr. R. F. Kimball, Oak Ridge Graduate Schnol of Biomedical
Scioncos,

. 2. Dr. J, H, Birnie, Senior Rescarch Fellow, Smith, Kline and
1 French Laboratorioes,

3. Mr. Bargoess Standley, from Nou York, an oxpert on sciaence
4 oducation fecilities,

4. Dr. R. L. Amy, Southwestorn Univorsity,

5. Iakclanl Collogo, Sheboygan, VHsconsin. Lakoland has just
comploted a reorganization of its entire mathematics-science program
and orocted a two million dnllar building for this purposa. This
oxporience was oxtremoly valuable.
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ADDENDUM T0 INITIAL REPORT

Dotails rogarding the visitations and consultations alroady reported
whoso objoctives were:: .

1. to ascaertain morc effective mothods of subjoct matter
presentation and organization within the Division of Natural Sciocnco

and Mathematics,

2. to initiate a teacher-student undorrraduato research program
at LoMoyne-Owon Colloge, and

3. to plan the most functional, architecturally anl equipmentwise,
science and mathematics learning contor possible arc as follows:

Extonded visits and sominars werc held initially at the following
local institutions: Siona College, Southwestern University and Memphis
State University. Such visits and seminars were also held at Grinnell
Collego; Lakoland College,  Sheboygan, Wisconsin; Anderson Colleye;
Columbia University, New York; and for twelve wecks a science .workshap
at a high school in Shaw, Mississippi was conducted,

Results and Findings

In tho physical sciences, it has long heen recognized that non-
scicnco majors, particularly education majors who plan to teacn clementary
education, arc usually antagonistic toward scionce, or if not actually
antagonistic, at least foecl 2 fear or have a detachmont toward the subject.
This is particularly trus with the ocducation majors hora at LoMoyno-Owen
Colloge whore ovaer fifty porcent of the graluates are in this field.

In an attempt to improve student approciation anl comprchension in this
arca--a momber of tho Physics Departmont and a momber of the Chemistry
Dopartmont wore sent to take part in a sominar at Columbia University to
bacoma acquainted with an oxperimaontal physical science prosram to
corract soma of tho doficlonciocs indicated above.

Tho course is, first of all, designed to instill the idoa that
scienco progresses by building models based on obscrvation, using thesec
modols to mako prodictions and finally by tosting to determine whether
tho prodictions ara borne out by follow-up obsorvations. The approach
of tho course is cmpirical. Tho student is suppliocd with relativoly
simple cquipmont which might be found in any elementary classroom.

An oxample would ba tying four balloons together to help the studont
visualize tho tetrahydral shapo of tho cloud model of the carbon atom.
Wo aro now going to usc the traditional mothod we have been using in
tho physical scionco class with ono group of non-science major stuionts
and then the now approach on a sacond group., Evaluation of the
offoctivoness will bo forthcoming as soon as possiblo.

in oxtondod stay at Grinnoll Colloge and visits by consultants from
tho Natural Scionce Division to LoMoyne -Owen couplod with an exchange of
stulonts, and a visit t» Andorson Collogo suggested the neoed for inter-
disciplinary assoclation for tho moro offoctive preparation of nur
studonts to ontor graluate work and particularly the heaalth field.
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So wo are instituting a combination biology-mathematics course--Biomotric
Analysis, a socio-biological course which will involve essontially
ougenics and euthenics. This course might well be termed a study of the
Haman Ecology of the Memphis arca, and also a raiiobiology course to
familiarizo students with their implications and applications in blology.
This work will bo carried on in conjunction with the Physics Department
ani tho Univorsity of Tonnessce. A grant from the Automic Inergy
Commigsion will help us in this work.

Working in conjunction with Siena College, here in the city of
Memphis, a program involving two experimental groups of blology students,
one exposed to the traditional program at LeMoyne-Owen, the othor
working primarily with a BSCS program were compared on basig of
achicvemont on a standardized test. BSCS consultants from the University
of Colorado and Sister Adrian Marie, a regional director of BSCS for the
Memphis area, helped in this project. On evaluation, the group in the
BSCS program scored significantly higher and we are making preparation
to have our froshmen biology students follow this program, at loast
in part, I say "in part" because tho financial and time factors will
not permit compliance completely.

Repgarding The Undergraduate Teacher-Research Program

First, in October of last year, the writor spont two woceks in
observation and experimentation at the Oak Ridge National Iaboratories,
Oak Ridge, Tonnessco. Tho main objective of this activity was to
bocomo acquainted with techniques and methods that would lend themselves
to undergraduate exporimental techniques whore time, money and assistants
arc limited. :

Actually, in torms of equipment, time, otc., the genetics work at
tho Oak Ridge Laboratorics offered the 3reatest promise, These laborato-
rios have agreed to supply LeMoyne-Owen, without charge, the living
animal and plant spacimons which will enable a very siznificant sories
of oxperimental projocts. We have most of the equipment already for
conduction of such projects and the University of Tennessee, along with
Southwestern University, hore in the city, has glven concent for
utilization of things we ars at present lacking, includinyg the electron
microscopa.

Furthor, rosarding the establishment of an interesting and
offoctive undergraduate roscarch:program, a very excellent relationship
has noon croatod botween the University of Tonnessee and Le-Moyne-Owen
Colloge. A large number of counsclors have visited LoMoyne-Owen on
a numbar of occasions. Through these conferencos, an association has
been formod rosulting in a number of Jobs at the University of Tennessec
in paramoiical activities. Also during tho Interim Semester, which
LoMoync-Owen has rocently bogun, a number of seniors in bioloygy and
chemistry wore glven the opportunity to work in special aruvas with the
most modem cquipmont, and in addition, to continue this work as minor
rosoarch projocts upon rsturning to ragular classes at LeMoyno-Owan,
Thus this program is not only launched but the future holis much in
toms of groat development ani expansion.

Another phasae of the investigation involved 2 twelvo-woek period
of working uith a group of high schonl teachars of scienco in the
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McEvans High School in Shaw, Migssigsippi. In conjunction with Dolta

State Toacher's College in Cleveland, Mississippi, a science curriculum
was built, for among others, high school seniors of McEvans High School.
The studonts who pursued this work during this year will be ovaluatei for
thoir achievement at LoMoyne-Owen will writo soms of thaese on a suhsidized
basis for froshman college work to see how their achicevement will compare
with regular freshmen.

4 goneral improssion gained from visits and consultations as
suzgestaod above pointed up the need for/students in the natural sciences
to have had calculus in the freshman ycar., Most of the students
entoring LeMoyne-Owen obviously do not moet this noed. It is nacessary
thon for college teachers to point up to tho Superinteniont of the
High Schools of this arca. Wo have had two moetings in this regard with
aiministrators in tho Shelby County and Memphis School Syster.

i

Anothor recommendation might be that prospective science studaents
be brought to the college campuscs in the summer prior to their entrance
on 2 subsidized basis ani deficiencies worked upon.

Recommaniations and Observations On Tha Science-Mathematics
Learning Coentor About To Got Under Construction

Wo brought in for a sories of consultations Mr, Burgess P. Staniloy.
During the course of thesc events in a numbor of cascs whare traiitional
equipment for the now building was planned by the science faculty of
LoMoyne-Owen, it was pointed out that modern mndular arrangement would
give a great deal more floxibility in contemplation of new curriculum
organizations and oxpansion which we anticipate. Particularly was it
pointcod out that a computor center, with its growing usefulness across
the academic spoctrum should be provided for.

Along thie samo line, I stayed at Lakecland College, Sheboygan,
Wisconsin, which has an excollent undorgraduate program in the scicnces
and which erocted a now science building during the past year, for
several days., This affordéd the opportunity to stuly techniques which
makae their scicnco program so effective., Also, securing blue-prints
available of their new science building was roally helpful. For
instence, tho uniquoncss of the position of the grecnhouse and its use
not only as a functional unit in connection with the botannical work,
but as an attraction aid in student recruitment in this science as well
as an aid in tho idoz of consorvatinn--which incidentally helped tn
gain us a financial grant from tha Meeman Founiation of Memphis towamd
orocting our Scioence Loarning Center.

Walter ¥, Gibson
LoMoyne Collego
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ACTIVIST SOCIAL RESEARCH BY UNDERGRADUATES IN MISSISSIPPI

Report of Research Activities undertaken by undergzraduates of Tougaloo
Collego, under the direction of Mr. David 'Barnum, Miss Myrtle Glascoe,
and Dr. Jamos W. loowen, Calendar year 1969.

A grant of $1100.00 was received in January. 1969, from the
Amistad Rosoarch Conter to underwrite oxpenses incurred by under-
graduato sociology majors at Tougaloo Colluge as thoy carried out
activitist rescarch projocts in arcas of Mississippi surrounding the
collego. The projects were diverse: scveral wore diraectly connected
with olucational institutions or programs, whils others dealt with
community organizinz or such problems as the Mississippi Welfare system.

In addition to actual use of the research findings, the major
purposc of tho projects was to give diroct resoarch and community
oxperience to undergraduates undor acadomic auspicos and supervision.
Thus the primary ocducational valuc of the onterprisc accrued to the
participants themselves, in the form of groeater methodological
gophistication, knowledge of how to carry out field research, and
first-hand oxperience with institutions ani individuals in the community.

Research activities were performed under the auspicos of
Sociology LO, Community Organization Seminar, directed by Mr. Barnum,
during tho Spring Semester, tho same, directed by Miss Glascoe, during
tho Fall Semester, and Sociology L5, Research sominar; Misslssippi,
directed by Dr. locwen, during the Spring Somester. Both of these

fclasses,wore judgod by student and faculty participants to have besn
succossful. Both are rotained in the catalog of course offerings and

will he joined by another course, Sociology L5B, Advanced Seminar in
Community Organization, to be led by iMiss Glascoe.

The principal usc of Amistad funds was to pay for transportation
and fiocll expenses of stuients involvei in the far-flung activitics'
theso coursos roprosentod. The funds made possible the purchase and
operation of a second-hand automobile, paid for room and boari of
studonts who lived in community projects and institutions, ani helped
purchase, on a matching basis with other funds, such itoms as camcras
and film,

Sociolozy L3, Roscarch Seminar: Mississippi, was an expcerimontal
coursc never beforc offered at Tougaloo. It enabled seniors to carry
out individual research projects of semester-longy scopo and magnitude.
Tha course was 2 sugcoss, as moasured by two criteria: first, most
participants hava boon admitted to graduate schools of thair chnice,
incluiing Michigan Statu, The Univeorsity of Chicago, Washington
University, Princeton, and nthors. In several instances, their
admission and thoir snocific programs of graluato stuidy woere favorably
influonced by the roesoarch uxporicnce they roceived in the course.
Saconi, sevoral of the projacts have not Just ondod with a written
paper, but may loal to concrete results, incluiing revision of a
Tougaloo seminar, institution of a relationship boetwaen Tougaloo
stulents and students at a noarby high school, possiblo legal action
against tuo noarby state oducational institutions, the planncd
astablishmont of a halfway house for mental convaluscents, and
possible professinnal publication,
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Complote descriptions of projects undortakon by students within
tho Spring Semcster are found in the interdm report, May 28, 1969.

Sociology LO, Community Orzanization Semifiar: Duriny the first
semoster, wo spent olr tima together in the sominar bacoming acquaint-
ed with concepts, ideas, and philosophies of organizing the Black
community. Our discussions provided opportunitics to figure out what
we mean by all the "community organization" rhetoric that is tossel
around these days. The discussions were coupled with community work
projocts carried out by each student. The purpose of the project was
to provide oach porson an opportunity to participate in some grass
roots black community effort--and thereby hacome exposed to the kinis of
problems communitics face and the methods and techniques that are heing
used to try and solve these problems. People served as volunteers in °
the folloving settings: the Urban Leagus, welfare rights organization,
a local hospital, the Negro School for the Blind, Projsct Head Start,

a community nawspapor, and a small Black business.

As the somestor progressed, it becamoc apparent that some students
wantod to continue thoir experionces in the community amd do a some-
what systematic study of some of tho problems they were trying to find
ways to doal with. So wo are offering an advanced community organization
seminar this semester, to stuicnts who have had the first semester. The
advanced soninar meets once a weeck and students are oxpected to spend
at least ciyght hours a weck carrying out a community work project. At
prescnt vo have a team working in one political district of Madison
County to assist that community to fully exploit the political potential
of its Black majority. Othors are engaged in the following: working
with high school studcents to assist thom in making respensible choicos
for continuing thoir studiocs; working with moentally 111 children;
agssisting a local community organizing offort in the Tougaloo village;
ani working with children in the community--a Biz Slstor program.

182




March 31, 1970

From: Vincent C. De Baun
To: amistad Roscarch Center
Subjact: Roport on Descriptive Study of Genoral Humanitios

Prosrams in Pradominantly Negro Cnllopes

On the following pages is a report nf my activitios in fulfilling
plans for rescarch, analysis of data, findings, ani practiecal application
of my conclusions in course work at Talladegr College.

The project was bczun in June 1969.  Final tabulation ~f data was
mado in Saptomber 1969. Applications are still in process an? are
subjcet to continuous mniification in work in the classroom.

The report is divided into feur sections:

I Statement ~f the problem. Objectives in coniuctin; research.

1I Procelures nf research ani outline of lata ~htained.

IITI application nf findings to local problens. Consiieratinn of
their applicatinn to similar problems in similar institutions.

IV  Financial roport.
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SECTION I

Bekprouni. Like many othor proiominantly Negro collagsas in the
South In tho 1930's, Talladoga ombracod the ilea of genoral wducatinn
as a potential partizl solution to its prodlon of clucatin: ynun;g Hlack
mon and womon who, 1s victims of racial projuiice, hai crme tn cnllegzo
with poor primary ani scconlary schnol trainin;. Those stulents alsn
sufforai in large mcasurc from woak backzrunis in those arvas
zenorally considerod to bo the traditional heritage of cultured pooplo
in the Yestorn world.

Huimanitios at Tallndega. 4 course in Generl Humandtics wns
thorofore launched at Tnlladega in 1933. Sinco that timc it has beon
mandatery for all freshmen regardless nf carger ohjectives; a second
year has beon maninatnry only for sophonoros intending to majer in the
Divisirns ~f Humanities of Social Sclences.

The pressurc of changa. Tho uxtraordinary social ani cultural
chan;cs of recont years have required a searching re-assessment of all
cducaticnal objectives ani procedures. Cortainly that is truc of
coursos in the General Humanities--ani never more so than in their
inclusinn ~f the African and afro-american naterials which are sought
s~ avidly by young black students. The use of these materials is in
1argze neasura an nct of Jjustice, for they have been too 1~ngz imoreil;
Yut from a pedagogical point of vicw, they can alss be scon as effective
teaching instruments by which to levelop powers of artistic, musical,
and literary analysis, as well as to doepen the stulents' sense nf their
special heritagoe.

Prmblom. The problom, then, was tc roview the structure of the
Gencral Fumanities ccurses at Talladega, ani to 1o so against the
hackgrouni of lovelopments in these arcas at our sister cnlleges.

Crurse Joscripticns. There can be no question that Tallaieza in
this coursc--nr perhaps in cengeries or related courses--still shoull
sack "o acquaint the student with man's great contributinns in

torature, philosnphy ani religion, ani art from ancient times to
the present lay, tc intreduce him to standaris for julging the quality
~f such works, ani t~ dcvelop in him an appreciatinon for Lhe Hest
in these ficlls" (catalogue description, 193h). HNor should there be
any question that the course should "provide a backgrruni for the
s tulent in his goals toward personal freedom, the establishment of
values, the ability tc make enlightencd choices, and the formulatinn
nf a personal philosophy" (catalogue description, 1957). Thero is
consiierable question, however, as tn the extent to which the course
should confine itsclf t» Mlevelopments and examples of the arts in
westem civilization from the classical Greek world to the present
timo" (current catalnzue description--emphasis mine ).

Rolated questions. As a stuldy of this question evolvel, nther
closely relato] questions inevitably intruded: shoull the anprach f
a General Humanitios cnourse continuc t5 bo dominant, or should the
effort be iivided into groups of separate, more specialized courses,
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with tho final synthesis loft to tha iniivijual stulont? Vhat roquiromots
shouli Yo imprsel f£-or courscs in history, faroign langunges, or nthor
subjocts logically conncctod with humanistic stuly?

Talladogza comparcd with sistor collopes. « lacision was made to

44 seover 1f curront practicos Tn our sistor cnlloes wnuld provide

guidanca.
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SECTION II

Institutions tr be survoyel. .althouzh each institution in the
family of amurican collages hzs its uniquo qualitiss, still cortain
comman aleomonts can Lo 1iscammed in various groupinas, A logienl
arouping for Tallalega, it soomed, -wias tho constituoncy 2»f the Unitel
Nour~ College Funl, 411 tho momders are prolominantly black, small,
orivate institutions. w11 thoss chinsen for the survey are fully
accreditol by the appropristo rugionil agency. Most confine thonscelvos
to 1ideral arts pm.rams. Those uith technical nr prfessinnnl nrien-
tation sti1l inclule the lidoral arts as = majsr part »f their offerings.

Cnlleges omittol. Final respondents to inquiries can be scen in
the fold-nut chart 1ator in Scctinn II »f this roonrt, It should e
notcd that help was also sough® from Bethuna-Chokman (Floriia), Bishop
(Toxas), Fisk (Tenncssce), Knoxvillo (Tennosseo), Meorshouse (Georzia),
and Shav (Horth Cirolina), wut cither receivel nn roply or was aidvised
that tho latest catalnzus (the main source of primary infrrmatinn) was
st111 4n tho press ani had nnt bean relonsel.

assistance from coursc di.eciors, Whore institutions ~fferei--or,
morc usuzlly, roquirei--ccursos in the General Humanitics, I atteaptcl
t~ roach ihe iirectnrs of such pragrams i» inquire about the inceorportirn
of african ani/or ifrec-.morican materirls. This attempl, Deing made as
it was 2uring the summer vacatinsn, was n~t always successful; bdut, as
will bc seen l-tor in this report (Section III), encugh recmmeniatinns
were pgathered tn acke the effort wertirihile,

Diffusc supgestions. The problem with these recommendations from
pthor 3ircctors is thoir 1iffusion. They are ~ften spravling,
contraiictory, fragmentary, ani tentative. It wnuld probably be worth
annther full research project in survey such pmgrams in extensive
iet~il, with highly precise ictailed questions, rather than s invite,
as I 2id, lossc anl spontanccus ~fferings »f information that came
"nff the top nf the heal,™ as it were, ani alsn at a time when most
respondents wore exhausted after the close of an academic yeoar.

Stuiont survey omitted. Problens of time (specifically the
concentration nf wsrk in the summer) alsc kept me from soliciting
stulent npinisn ahout the value of the ccurse; it had earlier scemel
tc me that juniors and seniors who had previnsusly worked through the
General Humanitics programs at Talladeza would %e in a 2053 position
Ln comment on its strongths ani weaknesses. Perhaps such 2 survey
could still bs coniuctceld. Alsn omittel, for reasons of time ani the need
to focus nn a manageable subject arca, were liscussiong »f the extent
t~ which history should Lo incorporated in the humanities courses, or
shoull ¢ loft cxclugively t» the Division of Sncial Scicnces.

Kotes concornin, General Humanities programs 2t our sister
cnllopes:

In tho foll-out chart which follous, these symbols are used:

Y = iint nfferad.
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- = Offored, but nnt roquirud,

L = lNot roquiral, but offorel annng saoveral ontions. (For instanco,
Jostorn Civilization micght o incluied along with ccononics,
sociolo .y, Suropoan or amorican history, prlitical scioence,
otc., fr~m which 2 scloction must bo mada. )

In tho pagos after the chart, I have givon tha uxact course
Jdoscription, as printed in tho catalogua, whore a Gonoral Humanities
cnursc as guch is ~fforad.

The numbored nntes (sce the "Romarks" cnluan) follnw these course
loscriptions.

i statomont about languages is callei for: most colleges pornit
studonts to take proficicency oxaminatinons ani thus roiuce, or contiraly
avoii, roquire language courses. But minimun staniaris (generally »f
nassini; a scconi-year-lovel cnurss) arc usually callei for, oxcept in
five cases, as the tadles will show,

In ~lmost 211l cnhgces where 5 course in Vestern Civilization is
sheun as boing not requirel, but nfferel among several options ("xn),
Lo stulont must chonge cithor American Histery or Histnry of Western
Civilizati~n. Hwever, note that in several institutions, no hist-ry
conurse at 111 is required.

Whore the institutison has a heavy orientation toward technical or
orofessicnal objectives (e.3., Hempton or Tuskegee), I £-1lowad the
program proscribel for stulents majoring in the liberal arts.




REQUIRED HOURS IN HUMANITIES AND HISTORY AT TWENTY-TWO PREDOMINANTLY

Bonodict (S.C.)
Bennatt (N.C.)
Claflin (S.C.)
Clark (Ga.)
Dillard (La.)

sHempton (Va.)

Howard (D.C)
Huston-

T™llotson (Tox.)
Johnson C.

Snith (K.C.)

Lane (Tcnno)
IocMoyne-

owen (Tonn. )
Livingstone (N.C.)
Morris Brovn (0a.)
Paine (%o)
Philandor

Smith (Ark.)
Saint

Augustine's (N.C.)
Stiliman (Ala.)
Tallaicga (Ala.)
Tougalon (Miss.)
Tuskegee (ala.)
Virginia

Union (Va.)

Wiloy (Tex.)

Rumanities
as such
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Communicatinns
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Foreign Languagu
Bnglish Iit. or
World 1it.
Westorn

Speech

12
12
12
12
)

12
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>

12

P M D OV

12
12
12

Wil ONE OOy

) W Nt

12

12
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3 12

MON OO O M N M
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ivilizatinn
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Philosophy ani/or

Roligion

(e e, MWt OO (o}

Art Approciation
nor Equivalent

NN

>

N W ]

S{\Ww )}

Music Appreciation
nr Equivalont

MM NWNI

o)

N WL '

MW )

Romarks

Sca Nate /1
Sge Mta R
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Sec Note 6
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* - Since this ronort was complated, I have been informed that Hampton has
V. De B.

drnpped out of memdership in the United Negro College Fund.
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DESCRIPTIONS OF HUMAHITIES COURSES AS SUCH

(quated from cetaloguas)

Bonnot: 4 stuly of human values as thoy arc roflected in tho literature,
art, music, raligion, ani philegophy of Wastorn Civilization.

Huston-Tillntson: 4 study of tho cultural nchiovoment anl prgress nf
Wostorn Man from the Low Middle ages throush the Renalssance to our
contomporary worli, This course will analyzo those great works which
cmbody the bost of Viestorn thought in the fields f music, litorature,
philosophy ani art by rolating these to man's historical process.

Lano: A4 survoy of the groat works of art ani music, with some attention
being zivon to droma ani litoraturo. The course is designed t» give the
studonts a greator understaniing and approciation of thase aroas.

Morris Brown: 4 course designel to include those disciplines which
omphasizo tho intellectual, acsthetic, and cthical values of the haritagn.
It avtompts tn show students out of what sncial emotions and neels
various works of art arose, the ralation of thaese works o the culturo

of the times, thc criteria by uhich thoy wore juiged boautiful, ani the
vay the artist's mind works in translating his ideas ani impulses intn
the various media of expression.

Philandor Smith: Survey of major writers ani movements from earlicst
time to the prescnt, including their relationship to the art, music,
and philosophy of the varinus pariods.

St. Augustine's: A study of the ercative process as it is roflected

in art, music, philosnphy, drama, and any other meiium which uses the
imagination in an attempt to communicate. It stresses the kind of
knowladge offered Ly the arts, particularly in their interpretation of
human omotions and expericnces. The work of the course centers arouni
the major thought patterns, writings, and works of art which characterize
cach of the major periods in western culture. Assisnments are made from
writings of ani about major figures in ecach period; stulents are
encnuragel to make critical judgements based on these readings.

Stillman: A preliminary exploring of how painting, sculpture,
architccture, design, the dance, and many forms of mugic express the
meaning man finds in life.

Tuskegee: 4 coursc introducing studcnts to some of the more influential
Idcas of Western Civilization in religion, history, rnilosophy, drama,
literature, and the sncial and natural sciencos, throuzh reading original
works, discussinns, and regular papers.

Wilcy: A chronological sampling of the major mcvements of ideas, thoughts,
ani culturcs with spocial reference tc 1litcrature, philosophy, religisn
and finc arts that holped to shape human civilization. Representetive
masters: Aoschylus, Homer, Sophocles, Euripides, Plato, Aristotle, Virgil,
Horace, Ovid, et al. (Classical); the Evangellsis; Dante (Medicval);
Shakospoare (Ronalssance). History of arts, types of art. g
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NUMBERED NOTES (refor to "REMARKS" column, chart)
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at Bonoiict, o threg-hhur course in "ifro-Amorican Stuiios" is

uirod. Bonodict is the only cnllogo surveyod which has this
typo of roquiromont. In 2 catalogua groupin called "Afmm-
Amorican Studios" thoruv arc oloveon pngsiblo c~urses, cach for
throo hours of croilit, in history, litoraturc, sociolngy,
roligion, and aconomics.

At Bonnott, stuly of a foraign lanjunge is roquired for stulonts
majoring in tho humanitics, “ut not for those majoring in the
scionces or sncial scienceos.

Clark dnos not requirc Yesteorn Civilization, but it dnags rvquire
a six-hour coursc in American History.

Dillarl offers a humanities course only to upperclassman,

conjucted as a seminar--principally an effort tn bring together not
only artistic, musical, and literary influcnces, but to show how
thoy intoract