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FOREWORD
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The present survey was conducted to obtain information about procedures
and programs for disadvantaged students at the graduate level. Many colleges
and universities have established programs in the last few years, and this
study sought descriptions about their extent and nature. The Council of
Graduate Schools, in cooperation with the Graduate Record Examinations
Board and with the help of Educational Testing Service, undertook the

,h collection of the needed informstion.

Appreciation is expressed to all the graduate school deans and their

[PV

staffs who completed the questionnaires. The information they provided
nss been most helpful in describing the graduate school programs and policies
dealing with disadvantaged students. |

Thanks are extended to Gustave O. Arlt, President of the Council of

Graduate Schools, for developing the survey questionnaire; and to Richard
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L, Burns, Program Director, Educational Testing Service, and Maryann A.
Lear, Secretary to the Graduate Record Examinations Board, for coordinating
the project and handling the paper work involved in sending out the questionnaires

and having them returnad.
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A SURVEY OF PROGRAMS FOR DISADVANTAGED

STUDENTS IN GRADUATE SCHOOLS
INTRODUCTION

There has been increasing emphasis during the last few years on
making higher education more accessible for disadvantaged students. In
the context of a college education, "disadvantaged" may mean that a person

lacks a pood basic education, is disadvantaged due to social/cultural

characteristics, or lacks finances necessary for higher education. For those
disadvantaged students well qualified academically, financial aid is the

major obstacle to a higher education. However, for those lacking adequate

R

educational backgrounds, the problems are greater. In order for such students

to succeed in colliege, it often becomes necessary for a college or university
to offer these students remeuial help and counseling, as well as financial

aid. Lower admission standards, different types of courses, summer programs,
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etc., may also be necessary for disadvantaged students.

Much has teen written recently about the problems concerning disadvantaged
students and higher education, but the emphasis has been on the undergraduate
level. Examples include McGrath (1965), Gordon and Wilkerson (1966), Jaffe, -)
Adams and Meyers (1968), and Egerton (1968). It would appear that the major

recruiting efforts, remedial services, curriculum changes, etc., are being

focused on those students entering college for an associate or bachelor's
degree.

Less emphasis has been placed on graduate education for disadvantaged
studénts. Are these students being recruited by the country's graduate

\

schools? Are special admission procedures being used? Are remedial services

available? Paynter (1969) has written about graduate opportunities for
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black students, and Egerton (1969) has provided information on black
enrollment at undergraduate and graduate levels: both provide very
useful information by name of university or college. It seems likely
thet the increasing numbers of disadvantaged students being admitted
as college freshmen during the last few yeafs will cause graduate schools
to feel the need to begin more organized planning for these students.

The purpose of the present survey was to obtain an overall picture
of what is now being done at the graduate jevel for disadvantaged students.
The survey obtained information on how many graduate schools have begun

special programs or procedures and the nature of tl:e procedures.

THE SURVEY

Questionnaire

A two-page questionnaire was designed for this survey by Gustave O.
Arlt, President of the Council of Graduaste Schools in the United States.
The questions dealt with programs for graduate students from deprived
circumstances, wi.thout being more specific than that. The survey was
thus intended to include all disadvantaged graduate students, however
the respondent chose to interpret the term. The programs described,
therefore, msy be for black Americans, American Indians and other minority
groups, including in a few canes students whose native language is not
English.

The questionnsire consisted of 17 open-ended questions. 'Three general
areas were covered: 1. Description of the program or procedures, including

racruitment, admission policies, remedial services and financial aid; II.

' Questions concerning when the program was developed, plans frr changes, and




number of disadvantaged students involved; and III. Estimation of
studont achievement and attrition. A space for additional comments
was given at the end of the questionnaire,

A copy of the questionnaire and accompanying letters can be found

in Appendix A,
Sample

Questionnaires were sent to the deans of 287 graduate schools on
April 21, 1969. This number includes all member institutions in the
Council of Graduate Schools in the United States. This organization
is nationally representative, and includes as menbers many of the colleges
and universities that grant graduate degrees. On May 29, 1969, a follow-
up letter and another copy of the questionnaire were sent to 97 graduate J
deans, all those from whom a questionnaire had not yet been received.
In most cases graduate deans were the respondents, but there were a few
exceptions. For example, if only one particular department was involved,
the department chairman might have answered the questionnaire,

Number of Questionnaires Returned

A total number of 268 questionnaires were returned. This number
included two blank giestionnaires accompanied by long, detailed program
descriptions which were not analyzed as questionnaire clata, one questionnaire
with no information at all, and 12 questionnaires which were received
after the July 1lst deadline set for beginning data tabulation. The remaining

253 questionnaires were thus considered the total.

In several cases a university returned more than one questiomaire,

each describing a different program, for example by department or by
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college within a university. When such multiple questionnaires per

school were received, they were tabulated separately so as to include

all information dealing with programs for graduate students from deprived

circumstances. The 253 questionnaires represent replies from 24,8 colleges
and universities, 86% of the total number of 287 sent out to the graduate

deans.

Method of Questionnaire Analysis

Categcries of responses were set up for each question based on the
first 100 or so questionnaires returned. The questionnaires were tallied
according to these categories, and additional categories were added as
necessary during the tabulation. In reporting the tabulation results,
only those categories containing three or more tallies are given; the
categories with less than three have been grouped into the "other" category
except where infrequent responses were of interest.

In cases where a descriptive letter was sent in lieu of completing
the questionnaire, the information in the letter, where relevant to
questionnaire items, wac tallied.

Tt should be pointed out that for many of the questions, the number
of responses in any category should be considered a minimum number. Be-
cause a respondent did not mention a particular fact does mot indicate
that it doesn't exist. For example, in the question on recruitment one
might have responded "done by personal visits to campuses," not mentioning
who visits the campus. The category for faculty being involved in recruiting
would not have received a tally. However, faculty may be involved at that

campus and the respondent simply did not mention it.
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RESULTS

The questionnaires were analyzed separately by the six regional
education associations: New England (NE), Middle States (MS), Southern

(S), North Central (NC), Northwest (NW), and Western (W), A list of

states in each association is given in Appendix B. Only the results
for the combined sample are discussed in this section. However, the
data by regional association is included for informational purposes. Thus,
graduate school administrators and faculty in a particular region may want
to see what other schools in their own region are doing, and they may also
be interested in comparing their region with another region or regions.
Table 1 on page 2L shows the number of questionnaires returned and
the number analyzed, by regional education associations and for the total.
One hundred three, or L1%, of the 253 respondents indicated that their
schools had no procedures at all. One hundred fifty, 59%, indicated that
their schools were doing something in this area, although it was not
necessarily a definite program. Responses to these 150 questionnaires
are presented in this section and also in Tables 2 through 18 which
appéar on pages 25 to L2.
Many of the questionnaires received were incomplete, but if a
questionnaire coﬁtained any information about policies or procedures, the
responses were tabulated. The "No Response" category is therefore often

large for these questions, ranging in frequency from 13 to 120.

Definable Procedures

Do_you have any definable procedures (whether or not formalized into a
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program) for the accommodation of potential graduate students from

deprived circumstances?

Of the 150 questionnaires received with usable information about
procedures, 70 respondents answered "Yes," and 19 answered with a qualified
"Yes," such as procedures vary among departments, procedures are not in

writing or are informal, or their procedures are in early stages of

ix' development. Thus, 89 schools have some sort of "definable" procedures i
for dealing with graduate students from deprived circumstances.

Seventeen answered "No" to this question, and 30 replied with a
qualified "No," with most saying their schools had no ndefinable" procedures
but they were doing something. A1l L7 of these questionnaires were included

in the further analysis, however, since answers to other items indicated

that they had at least some sort of programs or procedures.

o - ——",

The data for this question are given in Table 2.

Recruitment

Tal. How are such students recruited? Describe-

In many cases, it becomes necessary for colleges and universities to
recruit disadvantaged students, rather than hoping some will apply. A grad-
uate school desiring to help educate these students often needs to provide
additional serv1ces , and make other appropriate changes in their procedures

and programs. A college's willingness 'to do this has to be known in order

to attract students from deprived oircum_stance(s,_
This question and the one following provide information on recruitment

' policies ~and procedures. “The great variety of responses to. this question

10
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were grouped into three main categories: source of students--~organizations,
programs and agencies, by or through whom recruitment was handled, and type
of recruiting done. Responses to this item are shown in Table 3.

Thirty-five respondents indicated that recruitment was, the same for &
disadvantaged students as for their other students. Eithex/ these students

1

were recruited Jjust like all students, or they were not recruited, coming
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by direct application or by chance.

The Intensive Summer Studies Program was mentioned most often as a

sourcé for finding and identifying disadvantaged students (by eight respondents).
Other sources mentioned more than once include cooperative undergraduate
programs (by three), Upward Bound (by two), and Teacher Corps Program_(by tw).
Departments and faculty were mentioned most frequently as re‘sponsible

for recruiting disadvantaged students, by 43. Administrators and/or deans,
students, and graduate schools were mentioned by 11, 9 and 6 respondents,
respectively. A few colleges recruit using their graduates, a specially

designated recruiter, or a black recruiter,

. Litera.ture sent to campuses ranks first as a method of recruitment (mentioned
3 by 26), followed in frequency by visits to campuses (21) and personal

contacts (19). Correspondence (unspecified), informal liaisons with

BRI R
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Negro colleges, inviting groups of students from southern schools to

universities for a weekend, and letters from faculty to colleagues were

PR RPTTR rose s
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also mentioned by several people.

% Ia2. From whaf géogfaphical afeéé i'ecruited, if anj?

Forty-three of the respondénts said disadvantaged éfudehfs were
recruited nationally, Specific states or regions ‘were listed in 65

iy |
11
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questionnaires, and specific cities or. types of locations such as
#1ocal® or "urban" were mentioned in 20 of the questionnaires. Some.
schools recruit nationally as well as in specific areas.

As can be seen in Table L, it seems most common for a college or
university located in a particular regionegl education association to
recruit disadvantaged graduate students within that same region. For
all regions combined, states in the Southern Association and "the South"
were the mst frequently mentioned as areas of recruitment. Fifty-six

respondents said their schools recruited in these two southern areas.

Admission Policies

.. Are any normal admission requirements waived or liberalized?

For students without an adequate undergraduate education, nxeeting~",
the standard admission requirements ‘'set by graduate schools often becomes
difficult, if not impossible. Many graduate schools are finding it necessary
to waive or liberalize certain of these requirements in order to admit some
of the .disadvantaged applicents .

‘This question was very general, and was followed by three mre specific
questions dealing with admission requirements. ‘Thirty-seven of the re-
spondents did not -answer this question, although they ‘generally answered
some: of the more specific questions in this admissions section. It was
also common, however, to answer nYes" or "No" to.this question, and not
complete the next three items, thus in part explaining the large number -
of "No Responses." S -

For the schools responding to this question, a much greater number

do waive or 1iberalize the1r standard, or normal, ad.miss1on requirements than

12
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do not. Those answering either "Yes" or a qualified "Yes," such as
sometimes or somewhat, total 79. Those answering either "No," or a
qualified "No," such as not formally or considering it, total 3L,

The responses Zor this question are presented in Table 5.

Is the previous scholastic record requirement waived or liberalized?

As shown in Table 6, only 15 of the schools responding to this item
neither waive nor _liberalize their requirements concerning the undergraduate
scholastic record when considering students from deprived circumstances
for admission. Fourteen answered "Yes" to the question, and therefore
whether the scholastic record was waived or liberalized could not be
determined. 1

| It i-s interesting to note that of the other schools responding to
this item, only one said the academic requirement was waived. It is much
more common for the requirements to be liberalized, and this was mentioned
by 59 of the respondents. Some just said the requirements were liberalized,
while others specifiéd such things as a lower GPA which the disadvantaged
applicants had to meet, or emphasis on improvement in the undergraduate
record, |

Twenty-two of tpe respondents said that students who do not meet
the normal admission requirements can be admitted as provisional students,
and then regular admission is decided on the basis of the students' initial

work at the oollege_ or university.

Is the GRE or other admission test requirement waived or liberalized?

Only six administrators said the admissiori test requirement was
neither waived nor the score interpretation liberalized at their schools

\
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for disadvantaged applicants. Nine answered "fes" to the question, thus
not specifying whether the requirements for these sﬁudents were waived
or liberalized.

Nine responded that the requirement of submitting admission test
scores is waived. In contrast to this number, 51 mentioned that their
schools require the scores, but liberalize inﬂerpretation or ignore
the scores once received. Examples of liberalizing scores include
not specifying any minimum score requirement, setting a minimum but
lower than 'bhé usual requirement, or disregarding the scores, keeping
them only for record purposes.

A variety of other responses were given to this question (all mentioned
by six or less 'people), including test highly recominended, test optional,
test required, and test not required (it was assumed that this answer in-
dicated that tests were not required of any students, rather than an intér-
pretation of waiving the requirement for disadvantaged applicants).

Responses for this question are shown in Table 7.

Are other criteria (for admission) applied?

letters of recommendation were most frequently mentioned as additional
criteria used in evaluating disadvéntaged applicants, and were mentioned
in LS of the questionnaires. The next most often listed were ability to
do well in one's area of concéntration, growth potential and/or potential
for success (by 21), evidence of motivation, leadership and maturity (by
15), working experience ‘(by 11), and personal interviews (by 11). Several
schools also u‘s>e departmefxt.al reéomendaﬁions , the applicant's personal

essay, and factors in one's prior tackground.

14
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Six respondents specified that no other criteria are used in addition
to the undergraduate record and admission test scores.

The responses to this question are presented in Table 8.
'Remedial Services

What remedial services, if any, are provided?

For students lacking a good college background, remedial services
may become an important determinant of their success in graduate school.
Remedial services presently offered by the graduate schools in this survey
vary a great deal, &s can be seen in Table 9.

Twenty-one respondents replied that their graduate schools did not
offer any remedial services at all. Twenty answered that there is no
graduate school policy, but rather that what (if any) remedial services
are offered depend upon the particular department inwvolved.

A general statement that some remedial services are available was
mentioned in seven of the questionnaires. However, most respondents
listed more spécific types of services. Thirty-five answered that tutoring
is available, without listing in which areas, and several mentioned tutoring
in English and reading. Math and writing were also listed, by two each.

Not very much information was obtained on who does the tutoring. Faculty
were most often mentioned (by 15),‘ and three respondents said graduate
students did the tutoring.

. Course and load differences are allowed for these students at many
of the schools. Examples include allowing them to take courses at the
undergraduate level (mentioned by 3L); more time allotted for completing"
the degree requirements, such as decreased course load; and special courses

given.
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T Counseling and advising disadvantaged sraduate students can be an
important part of their adjustment, and was mentioned by 22 of the

F respondents. Special summer programs--classes or seminars--were mentioned
in nine questionnaires. Personal interest by the faculty was also felt

to be important, and seven respondents stressed this as aiding their

students.
Financial Aid

Td, What financial support, if any, is provided?

| Financial aid is necessary for most all applicants to graduate schorl
from deprived backgrounds, since usually even those well prepared scholas-

tically lack adequate funds for graduate work. This item and the following

two obtained information about the types of aid available, amount and the
graduate schwols!' sources of funds. Table 10 presents the responses for
types of financial support.

Tuition aid was mst frequently mentioned as type of financial aid
available, and was listed by 70 respondents. The next most often specified
was support for fees, by L9 respondents. Those r_esponding that their
schools give aid toward room and board is 19 and 20 respectively.

Sixty answered that other types of aid are available for disadvantaged

graduate students. The most frequently.listed were stipends (vy 21),
assistantships (by 12), fellowships (by 11), and part-time jobs (hy 5).
A general statement of financial aid being available, without specifying

vhat type, was mentioned by 15. respondents.

16
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Approximate total dollar value per student

The responses to this item were tallied by intervals of $500 for
sunmary purposes, and are presented in Table 11. As can be seen in
the table, the dollar value per student varies a great deal across the
graduate schools responding to this question, from less than $500 to
more than $5000. The median value is about $3000. Only three of those
responding to this question replied "None," and 13 said the amount varied
per student or gave a broad range. It was not clear from the item
wording what time period was intended. Value per student per year
was assumed, but the amunts given by some schools may, in a few cases,

have referred to the total value per student while in graduate school.

Source or sources of funds

Obtaining funds for these special programs and procedures seems
te be a major problem for graduate schools, and was often mentioned by
the respondents as add_it.ional comments. Many schools indicated they
would like to do more, but did not have adequate funds. Sources listed
by the respondents are given in Table 12.

The most common source of funds is the university itself. Sixty-
fuur'questionna‘ires had a general statement of college or university
funds. Departmental and graduate school funds were mentioned in 11
and 10 questionnaires, respectively. A few respondents also listed
faculty or President's funds, and special fellowships and/or scholarships.

Martin Luther King funds were mentioned by five respondents. (It was not

17
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clear whether the MLK funds were special'funds set aside by the universities,

or whether they referred to the MIK fellowships of the Woodrow Wilson Foundation.)
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Government was next most frequently listed as a source of funds,
with the Federal Government being mentioned by 36 respondents. Most
did not specify what kind of Federal Government funds were used, but
those who did mentioned sources such as the Office of Education, Title
IV and V, National Science Foundation, National Institutes of Health,
and the U.S. Public Health Servica. State governments were mentioned

as a source of funds by 19 respondents.

Foundations are also an important source of funds. The Ford
Foundation and the Danforth Foundation were specified by a few, while
a variety of other foundations were listed by one or two respondents.
Several additional sources of funds were mentioned, including private

gifts from "friends" of the university (by 10), and loans to students

(vy 9).

e e i s s e = mn en [

Year Procedures Were listablished

IIa. When were these procedures first established?

The second section of the questionnaire dealt with the year procedures
were established, if changes had been made or were being planned, and the
number of disadvantaged students enrolled per year. The responses for

this first item are given in Table 13.

As can be seen from the data presented, most of these procedures

have been established very recently. Seventy-four said procedures

at their schools were established in 1967, 1968, or 1969. Seventeen

s BT XY T XN S

answered that procedures had been established from 1961 to 1966, and only

12 answered that procedures had been in effect in 1960 or earlier.

18"
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Changes Made or Planned

Have any changes been made since then?

The responses to this item, preseﬁtea in Table 1L, indicate that
not many changes have beeh made in the programs and procedures initially
set up at the graduate school level for disadvantaged students. Part
of this is due, of course, to the fact that most of th.e procedures
described in the questionnaires are relatively new. There has hardly
been time to evaluate procedures established in the last few years, so
the fact that not many changes have occurred is easily understandable.

No changes were reported in 39 questionnaires, and 7L did not answer
this item. Where changes have been made, increased amounts of money
devoted to the programs was most frequently mentioned, by 16 respondents.
Other specific changes include expansion of the programs by having more
departments participate and/or having more students (10); greater

recruitment efforts (L4); and some administrative changes (L).

Are any changes contemplated for 1969-70?

As in the previous item, and probably for the same reasons indicated,
not many respondents indicated that changes are being planned for the
present academic year. Forty-seven replied that no changes are contemplated
at their schools, and 55 did not answer this question.

For the colleges and univepsities which are changing their existing
programs or pfoéedures, increased amounts of money were mentioned most
often, by 15 respondents. This was followed by expansion of the program '

and more intensive efforts (8); administrative changes, such as appointing
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a new administrator or having students inwlved in the recruiting and/
or in the selection procedures (7); greater recruitment efforts (6);
and curriculum changes (3).

The responses to this item are shown in Table 15.
Number of Disadvantaged Students

Approximately how many students per year were So accommodated?

The data presented in Table 16 for this item have been tabulated
by intervals for ease of presenting the responses. The data shown must
be regarded as only approximate, due to the difficulty of identifying
disadvantaged students from college records. Unfortunately, a large
number of respondents omitted this question, perhaps because of this
difficulty.

As the responses indicate, the number of disadvantaged students
who have been involved in graduate education at these schools has been
rather moderate. The results are encouraging, however. For those
answering this question, 30 schools did not have any disadvantaged students
in 1967, while all schools planned to have at least some in 1969—1970.
Also, many graduate schools are increasing their enrollment of disadvantaged
students each year. Mre graduate schools are now involved, and more
students are in the programs. For the most part, though, the numbers are
still smalls the programs are relatively new, and the number of students

initially has been rather low.

20
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Success of the Procedures

Have you any estimate of the success of the procedures, with raspect

to student achievement?

Many of the programs and procedures described in the questionnéires
have been established in the last few years, and it is too soon to evaluate
their effectiveness. As can be seen in Table 17, 5L respondents did not
answer the item, énd 38 did not know how successful their procedures were.

Of those indicating how the disadvantaged students were doing at
their schools, 11 mentioned that the students were completing their
degrees, while only 3 said these students were not completing their
degrees, |

For those evaluating student échievement, L1 said that performance
was either excellent, good, satisfactory or encouraging. Five answered
that achievement was moderate or a little less than average, and only

five felt fhat the studen:s! performance was low or not very successful.

Have you any estimate of the success of the procedures, with respect to

attrition?

As in the preceding question, not many of the respondents were able
to evaluate the success of their procedures. Thirty-threé said they didn't
know or it was too early to tell, and 66 did not respond at all, Table 18

presents the responses for this question.

With respect to attrition, four respondents were satisfied with their

disadvantaged students, and. two were not. . Twenty-five said that-there was

hardly ani attrition, that attrition was low or that there wasn't any, and
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two mentioned that attrition was high.

Compared with other students, six respondents said attrition was

higher for disadvantaged students thaa for their other students, three

s"aid it was about the same as for their other students, and two said

attrition was less for the disadvantaged students than for the others.
Additional Comments

There was great variety in the additional comments written at the
end of the questionnaires. The samples which follow give an indication:
"Devoting all funds to recruitin‘g and educating deprived under-

graduates. Hope tolearn from undergraduate program."

"...once a student applies, we can only guess at his educationally,
socially, or economically deprived circumstances. The letters of
recommendations give us the most help, along with his letter of

application."

competition for these applicants distorts normal procedures,

invites 'go to the highest bidder! outlook."

"We are strong in natural and physical sciences and engineering

and there cannot be much deviation from past standards."

"Highly compet:itive school--want to be careful not to destroy
a good student who could do well in a less highly charged at-

mosphere by seducing him into coming here."

"We feel that a cheap degree benefits no one in the long run. It

only delays the frustration of finding out that the recipient is
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not well qualified to enter his profession and succeed in it.
Perhaps it is a way of buying time to placate pressures but it

is no real solution to the problem."

n]l, Negro students,‘ in particular, are concerned about the numbers
of Negro stu‘dents and faculty, accommodations for Negro students in
housing, receptivity of the community to Negroes. 2. Incidental
expenses are a serious obstacle to deprived students applying for
graduate school. The costs of application fees, Graduate Record
Examinations, transportation to visit campuses, and other incidental
costs are difficult for applican{;s to paye 3. There doesn't seem
to be any coordination; e.g., many universities recruit at Howard

. University, but it is impossible to get a list of small "Negro
colleges." L. The recruitment process, nationally, is itself
haphazard: colleges seem to make few plans for informing students

of opportunities for graduate studies."

"Graduate School policy should be to play down formal separatenessS....
Good unobtrusive social work is necessary and appears to be suc-

cessful if initial selection was good."

'ﬂ..the success of the program seems to be heavily dependent upon
the quality of interpersbnal rellationships which are btuilt and
" maintained between students and faculty and students and their

departments."

"Psychological tenacity is vital. Students must be able to risk
failure and cope socially in what is perceived to be a hostile

and/or alien environment." ..
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SUMMARY

The purpose of this ;st_,u_gy_ was to obtain information concerning procedures
alnd programs established for dis;avanta'ged gfaduat.e students. Questionnaires
were sent to the deans of the 287 graduate schools belonging to the Council
of Graduate Schools in the United States. Of the total number of 253 who
returned ussble questionnaires, 103 reported that their schools did not
have any special programs for disadvantaged students. One hundred fifty
answered at least some of the questions about procedures and programs, -
and the responses on these quest.ionnéiresAwere tabulated and reported
upon.

The first section of the questionnaire dealt with recruitment, ad-
mission requirements, remedial services, and financial aid. Departments
and faculty are most active in recruiting. Some graduate schools recruit
nationally, while others listed specific states or regions of the country
where disadvantaged students are recruited. Common methods of recruitment
include literature sent to undergraduate schools, visits to campuses and
personal contacts.

Many of the graduate schools waive or liberalize admission requirements
when cc'msidering disadvantaged applicants. Graduate schools frequently
liberalize both the previous scholast.ic‘ record ‘requirements and admission
test score interpretation. ‘Let.ters of recommendation a‘re the most common
additional criteria used for evaluating applicants. Of those schools with
remedial services, tutoring, counseling and advising, and coufses at the

undergraduate level are most common.
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More graduate schools give tuition help than any other type of aid,

followed by aid for fees.'. The dollar value per student. varies a great

deal, from none to over $5000. College or university funds were mentioned
most often as sources of funds, followed by the Federal Government, and then gg

i

foundations.

The second section of the questionnaire was concerned with when the
procedures for disadvantaged graduate students were first established,
whether or not changes have been made or are being planned in the future,
and the number of disadvantaged students enrolled. Most of the programs
have been established in 1967 or later, although several of the graduate
schools have had programs before 1967. In general, not many changes
have been made or are being planned. Those mentioned include more money
for the program, program expansion, and greater recruitment efforts.

The number of disadvantaged students involved in the programs is

rather moderate, although the enrollment of these students in the graduate

"ff‘i“.-' ‘schools has greatly increased during the last few years. However, it is

not uncommon -for a school to report that they have only a few, they have

about 10, etc. The small numbers reported may in part be due to the
E difficulty of identifying disadvantaged students from the graduate school
records, and should probably be considered the minimum number.

The third section of the questionnaire asked for an evaluation of
student achievement. For a large number of schools it was too soon to

tell, or the respondents did not know how the disadvantaged students

‘were doing. For those who could evaluate achievement, most felt that
B . the students!' success was good or excellent, and that attrition was

low.

20
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The results of this survey indicate that many graduate schools

have at least some policies and procedures for students from deprived

? circumstances. The number of graduate schools involved in this important
facet of graddate educgti’on has been increasing during the last several
years, and the number of disadvantaged stl\Jdents in the programs, while

still rather low, is also increasing.
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Table 1

Number of Questionnaires Returned and Analyzed
by Regional Education Association
and for the Total

B oMs S N M W Total
Number questionnaires sent out 23 61 68 85 15 35 287
Number questionnaires returned 18 61 61 18 12 26 256%

Number schools returning questionnaires 18 55 61 76 12 26 248

Number of questionnaires with some : ‘
usable information 13 37 30 54 5 11 150

|

Number of questionnaires with : \
"No" to I and no other usable |
information 3 24 31 24 7 14 103

Number blank questionnaires ' 2 0 0 0 0 1l 3

*Plus 12 returned after cut-off date for analysis

For all tables the following legend applies:

NE - New England Association |'
MS - Middle States Association (
S - Southern Association ' ' i
NC - North Central Association - |
NW - Nerthwest Association :
W - Western Association {
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Responses to Item I, Do you have any
or not formalized into a program)
potential graduate students from deprived circumstances?

No response

Yes, unqualified

Yes, qualified: Total

Informal

In early stages
Not in writing
Other

No, unqualified

No, qualified: Total

No "definable procedures" but are
doing something

Other

Other
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Table 3

Responses to Item Ial, How are such students recruited?

response

Same as others, or not recruited

Sources:

By

Intensive Summer Studies Program
Cooperative Undergraduate Program
Other

or through whom:

Departments, faculty
Administrator, dean
Students

Graduate School
Graduates ' -

‘Specially designated recruiter

Black recruiter
Other

Type of action:

Literature sent

Visits to campuses

Personal contacts

Informal liaisons with Negro colleges
Correspondence (general)

Group of students visit campus
Letters from faculty to colleagues
Other

N M
3 3
2 10
2 L
0o 2
7
L 1
1
0
2
0
0
0
0
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Table h

Responses to Item Ia2, ‘From what geographical areas recruited, if any?

NE M5 S N M W Total
No response 2 10 15 3 3 L2
National L 9 5 19 .2 L L3
Specific state(s) or region 5 16 17 23 1 3 65
Specific city, cities, local or "urban" 2 9 2 5 0 2 20
Other 1 1 0 1 0 O 3
If specific areas (states, regions
or cities) listed, located in:
New England Association 3 2 0 0 o) 0 5
Middle States Association o 11 0 1l 0 0 12
Southern Association 0 Ly 16 5 0 1 26
North Central Association 0 0 2 18 0 0 20
Northwest Association 0 0 0 0 0 0 0
Western Association 0 1 0 2 0 5 8
The South 2 9 3 14 1l 1l 30
The East 0 3 1l 0 1l 0 5
The Southwest 0 0 2 2 0 0 N
Atlantic Coast 3 0 0 0 0 0 3
Other 0 1l 2 0 0 0 3
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Table 5
Responses to ltem Ib, Are any normal admission
r requirements waived or liberalized?
f
NE MS S N M W Iotal
No response ' - L 8 L 16 1 L 37
Yes, unqualified 3 17 13 22 L b 62
Yes, qualified: Total > 3 5 6 0 1 1T
Sometimes 0 1l 3 3 0 0 7
Somewhat 0 0 1l 2 0 0 3
Other 2 2 1 1 o 1 7
No, unqualified 1 8 7 10 0 2 28 -
No, qualified 3 1 1 1 0O O 6
Other e : , 1 2 0 O 0 0 3




-29-

Table 6

Responses to Item Ibl, Is the previous scholastic
record requirement waived or liberalized?

MS S N MW W Total

No response 3 15 9 18 0 ) 50
Not waived or liberalized 2 3 L 3 0 3 15 .
Waived or liberalized (not specified S | -
which) 2 L 2 L 2 0 1
Scholastic record requirement waived 0 0 0 1 0 0 L
Schoiastic record requirement :
liberalized: Total 5 12 14 23 2 3 59
General statement L 9 6 1 1 3 37
-Set lower GPA have to meet 0 0 2 3 1 0 6
Emphasis on improvement 1 0 2 1 0 0 L
Rarely, except in presence of ' -
~ strong recommendation 0 2 1 1 0 0 L
Other » o 1 3 L4 0 0 8
Admitted as provisional student if not S : o
well qualified 1 3 6 10 1 1 22
Other | 1 3 3 3 1 o 1
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Table 7

Responses to Item Ib2, Is the GRE or other admission
test requirement waived or liberalized?

NE
No response
Not waived or liberalized 2
Waived or liberalized (not specified
which) 2
Test requirement waived 2
Test requirement, but liberalized:
Total 5
Liberalized interpretation 4
Scores disregarded 1
Keep a minimum score requirement 0
Other 0
Test required 0
Test not required (of anyone?) 0
Test highly recommended 0
Test optional 0
.’ l

Other !
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. Table 8

Responses to Item Ib3, Are other criteria (for admission) applied? -

NE M 5 N M W Total

No response . | L, 15 10 21 3 3 56__
None o 1 1 4 o 0o 6
Letters of recommendation 2 7 12 17. 2 5 .h5‘ |
Ability to do well in area of

concentration, growth potential, e

potential for success 2 8 3 8 0 0o . 2
Evidence of motivation, leadership,

maturity 3 5 1 5 0 1 15
Personal interviews 0 3 0 7 0 1 11
Working experience 2 2 L 3 0] 0 n
Prior background 2 1 O 2 o O 5
Departmental recommendations 0 1 2 1 o O n
Applicant's personal essay o 2 0 0 o 1 3
Other 6 6 2 12 0 5 31
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Responses to Item lc, What remedial éervices , if any, are provided?

No response

None

Deperds on the -depaftment
Have remedial services:

General statement-have remedial
services

Tutorings
General statement
English
Reading
Other