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- ZNTRODUCTION = - =

Sebenta approached the Divieion of Extra Muragl Services of

the University of Botswana, Lesotho ang Swaziland to direct
this éxperiment, offering in assistance the Services of

Mr. Richarg Dlamini, one of their officers, The Division in
turn contacted the Ministry of Agriculture to 888ist in the

technical aspects of thig project.

A full-time "functional literacy" course will be helg
during June ang July 1971 in Ekuhlamukeni ang Ngabaneni, The
Principal objectives wil] be: Lo

(1) to develop & new "functional" approach for literacy
programmes in the rural areas, integrating literacy

(2) to assess the feasibility of g Short, full-time inte-
nsive course;

(3) to test the effectiveness of the "Paulo Freire

psSycho-socigl literacy methogd in raising the level

of community leadership and. barticipation in local

-~ . A
\

development ;

(4) to de\}elop a practicai forrh_ of "follow-up" to %his

i course through the continued use of farm records
under supervision from agriciltural extension
staff; ang . ,

(5) %0 provide reading materials and instruction/discussion

The experimental Project is "pilot" in-the sense that "if the
results are foung encouraging, the hormal Sebentg pProgramme
may be:mad.e_- !functional "-':in.stages'and according to the means
of the Institute,

N BACKGROUND . INFORMATTON »
it SEBENTZ NA TIONAL __INSTITUTE

PO 1



technical aspects of this }Jrojez:g.

A full-time "functional literacy" course will be held

during June and July 1971 in Ekuhlamukeni and Ngabaneni, The
principal objectives will be: o

(1) to develop a new "functional" approach for literacy
programmes in the rural areas, integrating literacy
instruction with the discussion of critical socio-
economic issues and with agricultural training;

(2)

to assess the feasibility of a short, full-time inte-
nsive course;

(3) to test the effectiveness of the "Paulo Freire"
psycho-social literacy method in raising the level

. of communit;r leadership and. participation in local
‘ development; .

-

(4) to develop a practical form of "follow-up" to this
1 course through the continued use of farm records
under supervision from agricultural extension
staff; and

e
(5) %o provide reading ma

on improved maize and cotton production.

The experimental project is "pilot" in-the sense that if the
results are found encouraging, the normal Sebenta programmne

may beg:made "functionali'-in stages and accprding to the means
of the Institute.

| BACKGROUND . INFORMATION:
SEBENTA NATIONAL _INSTITUTE

:. ]
L e

The Sebenta National Institute was founded in 1661 to

"promote adult education and community development in Swaziland'.
After a short period during which several activities were

attempted (including financial support for the building and
running of a few primary schools in disadvantaged areas) Sebenta
decided to specialisé in adult literacy since (it is estimated
that) 74% of the agult population of Swaziland is illiterate.
In" 1968 Sebenta broadened this aim to include the teachirg of
siSwati and English as second languages. $Hebenta also. produced
?Hg- official orthography Ior the. siSwati language. - ‘

: Early advice on the Siswati teaching method and primer
construction was provided by the Johannesburg Bureau of literacy
and Literature., Classes were organised wherever they were in
demand. Much of the early organising was concerned with demo-
nstrating the importance of adult literacy. In 1368 Sebenta
obtained a permanent centre, with facilities for classes,

accommodation, offices and literature production. During 1969
a UNESCO expert supervised the centre, planned the use of
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Sebenta's teacher training facilitiss, and co-ordinated the
production of several follow-up readers in both Siswati and
English. Several overseas volunteers served Sebenta during its
first 10 years. Full-time professicnal staff now consists of
a Director, Secretary, three literacy officers, a publication
officer, two field supervisors, and a printer.

Se‘benta"s support to classes consists of visits by its
literacy officers; troinifig ecourses” fortthe litéraéy- instrhctors,
ahlr theysorovision. of "bedbks and-teaeching &adds fo¥ the thsiructors
and learners, MNost teaching is voluntary and unpaid. However
some of the large industries (Mhlume Sugar, S.I.S., Tambankulu
Estates, Ubombo Ranches, Havelock IMines, Swaziland Plantations,
etc) employ full-time literacy ihstructors. Broadcasting was
introduced in 1967 as a weekly information service on Sebenta's
work, It has been suggested that this format could be broadened
to inc}ude an educational component, "Farm Forum" style.

As a voluntary association, Sebenta has relied to a great
extent on the very active involvement of its Executive Committee,
both in the planning and execution of its programme. Its
membership includes members of parliament, ministers of State,
members of the royal family, government officers and interested
“private individuals. Financial support is provided by the
Swaziland Government, large firms, inter..ational organisatiocns
and interested individuals, The Sebenta "centre", used for
conferences, is also a source of renenue., Membership is open
to all residents of Swaziland: upon payment of a fifty cdnt
annual subscription. e

The number of classes and learners has risen steadily.
In 1970 there were 130 classes with an enrolment of 1244 learners.
The Executive has ¢onsciously resisted a mass compaign until
their method, materials, and staff resources were adsquate for
the task. The basic primers have remained unchanged, yet there
has been some intent to introduce "functional!" content through
follow—up readers on various aspects of agriculture, health,
thrift, farm record~keeping, etc. Academic follow—up has been
provided by readers in arithmetic, geography,. and simple fiction.
Some classes on completing the four Siswatl primers ocontinue on
to study the three Tnglish primers.

SELECTION
SELECTION OF THE ARIA

J

1. The AGRICULTURAL seetor rasther than the industrial sector
has been selected for the location of the first pilot project
because it has been given the highest priority in the deve-
lopment plan. Modern agriculture, even in its simplest aspect,
requires the communication of some technical knowledge for
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introduced in 1967 as a weekly information service on Sebenta's
work. It has been suggested that this format could be broadened
to include an educational component, "Farm Forum" style.

} .

As a voluntary association, Sebenta has relied to a great
extent on the very active involvement of its Executive Committee,
both in the planning and execution of its programme. Its
membership includes members of parliament, ministers of State,
members of the royal family, government ¢fficers and interested
- private individuals. Financial support is provided by the
Swaziland Government, large firms, inter .ational organisations
and interested individuals. The Sebenta "centre', used for
conferences, is also a source of renenue. Membership is open
to all residents of Swaziland upon payment of a fifty cént
annual subscription. S

The number of classes and learners has risen steadily.
In 1970 there were 130 classes with an enrolment of 1244 learners.,
The Executive has ¢consciously resisted a mass compaign until
their method, materials, and staff resources were adequate for
the task. The basic primers have remained unchanged, yet there
has been some intent to introduce "functional" content through
follow-up readers on various aspects of agriculture, health,
thrift, farm record-keeping, etc. Academic follow-up has been
provided by readers 1in arithmetic, geography, and simple fictioma.
Some classes on completing the four Siswati primers continue on
to study the three English primers.

SELECTION
SELECTION OF TED _ARUA

1. The AGRICULTURAL seetor rather than the industrial sector
has been seclected for the location of the first pilot project
because it has becn given the highest priority in the deve-
lopment plan. Modern agriculture, even in its simplest aspect,
requires the communication of some technical knowledge for
which the printed word serves a most useful purpose., The
possibilities for introducing & functional approach in the
industrial sector will be explored later.

2 The prime objective of Government agricultural policy is
the rapid development of agriculture in the SWAZI NATION AREAS
It is into these areas, therefore, that the project will be
directed.

3. Wikhin the Swazi Nation areas government has selected a
number ¢f RURAL DEVELOPMENT AREAS in which concentrated develop-
ment programmes will be applied by all departments concerned.
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Following UNESCO's selective approach this project hag:
chosen these areao (RDA s) as its prime focus. Later con-
sideration will be given to extending this programme into
the other Swazi Nation areas,

SELECTION OF THGZ FUNCTIONAL CONTENT

1, RESETTLEMENT is the central theme of the functional content.
The need for, implications of, and planning required for '"rese-
ttlement" will provide the issues around which discussion or

'””dlalogue” can develop.

2. WH” is there a neecd for "Reéettlement"?

,'The pattern of land usage in most RDA's is inefficient.
Arable holdings are commonly fragmented and much of the arable
land lies fallow. In aggregate considerable amounts of potential
grazing are wasted in small areas of grass interspersed between
arable fields. In spite of the fact that about half the arable
soil is not tilled, Chiefs find it increasingly difficult to
.. 2llocate new lands to farmers' sons and to newcomers. Grazing

‘management is conspicuous by its absence .nd erosion is on
the increase. Many rural roads are tortuous and poorly aligned
and anlosure by fencing is proceeding at an accelerated rate
out of context to any land use plan., Rural shops, schools,
farmers sheds, clinics, houses of non-farmers, wells, etc. are
© springing up haphazardly and are not planned and congregated

to allow for the future provision of se.-vices. Ratios of
grazing land to livestock population are commonly unsatisfactory.
Because of the pattern of land use it is virtually impossible
to introduce mech nisation into Swazi agrlculture on an économic
basis, and because of these considerations it is not easy for
Swazi farmers to raise loans. Because of these and other
. factors Government considers that a pre-requisite to effective
rural developrnent and the mazimization of agricultural production
~is the plannlng of the RDA's. Government has initiested a
_scheme, in co-operation with the Chiefs and people’ concerned,

to carry out a programme of elementary land use plannlng

*oin the Rural Development Areas.

t

3, WHAT is8 "Resettlement "9

"Resettlement" is the planned re—organlsatlon of an area or
sub-districd to include the following features:-

(i) the provision of a village site for'ihe houses
of non-farmers, for shops, schools, staff houses,.
clinics, farmers' sheds, sports fields, ets.

(ii) The redganisation and sonsolidation of fragmented
arable land

(iii) effective protection against erosion

(iv) the enclosure nnd subdivision of. grazing areas -
: through fencing.

(v) adequate communications
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2., WH is there a necd for "Resettlement"?

.'The pattern of land usage in most RDA's is inefficient.
Arable holdings are commonly frasmented and much of the arable
land lies fallow., In aggregate considerable amounts of potential
grazing are wasted in small areas of grass interspersed between
arable fields. 1In spite of the fact that about half the arable
soil is not tilled, Chiefs find it increasingly difficult to
-, allocate new lands to farmers' sons and to newcomers. Grazing

management is conspicuous by its absence .nd erosion is on
the increase. Many rural roads are tortuous and poorly aligned
and enclosure by fencing is proceeding at an accelerated rate
out of context to any land use plan. Rural shops, schools,
farmers sheds, clinics, houses of non-farmers, wells, etc. are
springing up haphazardly and are not planned and congregated
to allow for the future provision of sec.vices. Ratios of
grazing land to livestock pcpulation are commonly unsatisfactory.
Because of the pattern of lend use it is virtually impossible
to introduce mech nisation into Swazi agriculture on an economic
basis, and because of these considerntions it is not easy for
Swazi farmers to raise loans. Because of these and other
- factors Government considers that a pre-requisite to effective
rural development and the mazimization of agricultural production
.13 the planning of the RDA's, Government has initiated a
~scheme, in co-operation wita the Chiefs and people concerned,

to carry out a programme of elementary land use planning
' “in the' Rural Development Areas. ' , .

¢

3. WHAT is "Resettlement"?

"Resettlement" is the planned re-organisation of an area or
sub-districh to include the following features:-

(i) the provision of a village site for %he houses
of non-farmers, for shops, schools, staff houses,
clinics, farmers' sheds, sports fields, ets.

(ii) The reoganisation and eonsolidation of fragmented
arable land Mttt

(iii) effective protection against erosion

(iv) the enclosure nnd subdivision of .grazing areas *
through fencing.

(v) adequate communications

(vi) improved crop and anim:l husbandry

(vii) adequate provision of water for domestic purposes
and livestock ’

(viii) the aggregation of spare arable land into blocks,
' for Issue by chiefs to new farmers. . '
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4. How is "Resettlement' implemented?

© Ared plans for "rescttlement® are drawn up by Local
Soil Conservation Committees (imisumphe) in consultation
with Rurzl Development Officers, the agricultural field
_ ¢fficers, and the Ministry of Agriculture’s Land Planning
" Unit. These plans are in turn passed to the Central Rural
:..Y  Development Board (C.R.D.B.) for -approval. After approval
these plans are to be implemented through "gelf-help" efforts
with ar ropriate support from government departments., The
C.R.D.B. itself supports this work through a series of
Nkundla méetings throughout the whole country addressing rural
communities on soil conservation and rcsettlement.

. o
5., WHY was "Resettlement' chosen?

(i) 1% has become clear that the siow pace of
"Resettlement" is a major bottleneck to development in the
raml areas. The problems posed by the fragmentation of
arable lands, the inefficient and haphazard pattern cf land
use and various agricultural malpractices are of great
immediate economic consequence. Other rural projects are also
held back, awaiting the implementation of "resettlement",

(ii) In the 1969 C.R.D.B. annual report, the secretary
noted the problems of the imisumphe in convincing their
communities about the need for planned resettlement and proper
Tand use. In several cases the imisumphe met with opposition
from the community who either did not understand the whole ,
rescttlement concept or misinterpreted the intentions of the ‘
G.R.D.B. Other imisumphe faced the problem that people require
more land on which to spread out, and as they are congested,
they connot gee how to implement resettlement.

L (iii) The 'Paulo Freire method is primarily corncerned with |
the discussion of socio=-economic issues which-are.megningful |
'to the participants. Issues related to "resettlément" are :
i very appro-priadte for this 'particular method. -They are not
‘% concerned primarily with the mere adoption of farming
"technique". Resettlement 'is more a problem of changing
attitudes, of carefully analysing a problem, of developing:i.i;
: R e LT T S .
consensus on a solution, of understanding the social and
economic benefits of this process. In short it offers a set
of issues in which full participation of the group members
is agsureds Cotton or maize production (twd other possible
sources of "func¢tional content"), on the-other hand, do not
lcnd themselves to the Freire method sihnee they imply¥ the
- one-way transmission of new farming methods from the "teacher"
- t0 ‘the "pupil". . ' o

(iv) "Resettlement" problems’ demand both ¢ollective
and individual solutions. It enables an approach in which
?he illiteratg.is an active member of 'a group ‘in which the
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5. WHY was "Resettlement'" chosen?

(i) It has become clear that the siow pace of
"Resettlement" is . ma jor bottleneck to development in the
rmral areas. The problems posed by the fragmentation of

arable lands, the inefficient and haphazard pattern of land
use and various agrlcultural malpractices are of great
immediate economic consequence. Other rural projects are also
held back, awaiting the implementation of '"resettlement".

(ii) In the.1969 C.R.D.B. annual report, the secretary
noted the problems of the imisumphe in convincing their
communities about the need for planned resettlement and proper
Tand use. In several cases the imisumphe met with opposition
from the community who either 4id not understand the whole
resettlement concept or misinterpreted the intentions of the
C.R.D.B. Other imisumphe faced the problem that people require

‘more land on which to spread out, and as they are congested,
':_they connot’ see how to 1mplement resettlement.
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(iii) . iDhe “Paulo Freire method is prn.marlly concerned with
the discussion of- gocio-eéconomic issues which- -are_.méaningful

-0 the partlclpants. Issues related to "resettlément' are

very appro -priate for this partlcular method. They are not

% goncerned primarily with the mere adoption of farming

"technique". Resettlement -is'more a problem of ¢hanging

__attltudes, of carefully analy81ng a problem, of developmgu

- &
consensus on a solutlon, of understandmg the 8001al and
economic benefits of this process. 1In short i{ offers a set
of issues in which full partlclpatlon of the group members
is adsured. “Cotton or maizé production (twd ‘other possible
sources of -"funetional content"), on the-Other hand, do not
lend themselves to the Freire method sinee they impl¥ the
one-way ‘transmission of new farmlng methods from the "teacher"

- to thé "pupil”,

(iv) "Resettlement'" problems dem'and both eollective
and _individual solutions. It enables an approach in which
the illiterate.is an active member of 'a group -in which the
issues they discuss affect them as a group. .Thé literacy
members are not isolated, as in the traditional literacy
approach, from their social group.

e !
v ;

(v) Resettlement is a seriocus problem in almost all
Swazi Nation Land. Therefore, the method, core vocabulary, and
materials developed 'in the pllot pro ject can be easily
replicated (if desued) in a'rational rural functional
literacy campaign. - It must be noteéd:-that Swaziland's common
national language and culture makes this possxble. Replica~
bility is a very mi)ortant feature s1nce it enables a mass

10 T e
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campaign without major expense.

(vi) We also discovered during field inwvestigation
that more than 75% of farmers interviewed expressed their
willingness to have literacy instruction integrsted with the
discussion of resettlement, , Resettlepent will not be
successful unless_ the population coneerned is able and willing
to accept these ‘innovations and to cope with them, intellectu-—
ally and vocationglly, but particularly with a positive attitude
to such changes. T '

SELﬁCTION- OF THE SUPPLEMENTARY CONTENT

1. Aithough literacy and social education form the oore of the
functional literacy content, they are not enough. . It is 3

felt that "technigue" (farming methods, "building "8kills, co-
operative education, nutrition, etc) is also important to

. motivate the “participants. |
': s SRR R Ao 3 ’ L
.- 2. Supplementary -conent will consist of: . &

" FARM RECORDS Lo
AGRICULTURAL MATHEMATICS .

-+
. one of the followings::

= b YATZE PRODUCTION™™ 770 = . . .
.. . COTTON PRODUCTION . " :-~~-T~;,_-:
" CO=OPERATIVE EDUGATIUN . & 1=

3. Literacy and social educaticw Will be integrated -in the
dense that- the words used to reflect the critical soc¢ial

issues will also be used to generate the entire-“Siswati voca-
_bulary. .The other supplementary content need not be inte-
" grated similarly. It is important and should be bullt into
-%the course, but not through-thé literacy:core vocabulary. In
short, the skills, concepts, and the information in the supple-
mentary content ‘need not be held back, awaiting “the learning
of its linguistic component. = I o

ot
1

‘4", ~ THe supplementary content’ will be introduced ‘through

(a) teaching rﬁaxlu'a;§ + visuzl aids
o tfor, S ' '
(b) follow-up .instruction booklets depending on the
o ~ stage ‘at'which it is .introduced..
. If, early in the course, the teacher himself will present the
“waterial., If introduced later on the course, the new literate
may be able to absorb’the information through individual reading.
In both cases group discussion and field demonstrations will

play an important part in the learning of these content areas.

5. The regular’ fco’frqp'“l.:et;.ion' of farm reco.rd;s'-‘Wa:s'i"-“iéf;.él'eé,f:',e.d as the
followslip activity to the literacy course. It was decided to

P oo S S - Wy S v O~ - N Sy T SR ™ s
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1. Although literacy and social education form the odre of the
functional literacy content, they are not enough., It is

felt that "technique" (farming methods, building skills, co-
operative education, nutrition, etc) 1s also important to
motlvate the partlcip_a_nts.r

2. Suoplementary conient will consist of:

FARM RECORDS

AGRICULTURAL MATHEMATICS
+

one of the following:

= “MAIZE PRODUCTION = T7",
COTTON PRODUGTION - it s
CO-OPERATIVE }:.DUCATIUN

3. Literacy and 'social education will be integrated -in the
sense that - the words used to reflect the critical social
jgsues will also be used to generate the entire ‘Siswati voca-
., bulary. The other supplementary content need not be inte-
grated similarly. It is important and should be built into

the course, but not through thd literacy:core vocabularj. In
short, the skills, concepts, and the 1nfortnat10n in the supple-
mentary content need not be held back, awaiting the learning
of 1ts linguistic component.

4, The supplementary content will be introduced through

(a) teachlng manuals + visual aids
. Or " il
(b) follow-up instruction booklets depending on the
stage at ‘which it is introduced.
I,f ‘early in the course,  the teacher himself will present the
naterial., If introduced later on the course, the new literate

may be able to absorb ‘the information through individual reading.

In both cases group discussion and field demonstrations will
plv_ay an mportant part in the learning of these content areas.

5. The regular completlon of farm records- was selected as the
follow=up activity ‘to the literacy course. It was de01ded to
use farm records- for severa_l reasons:-

X‘

(a) Their use prov1des an immediate and obvious
benefit to the farmer,

(b) The clearer understanding of such concepts as
profit and loss, planning and budgetn_ng, the need
for improved agrlcultural practices are. necessary

.~ if the farmer is to move from sub51stence to cash

. ' crop product10n°

(c) There is very little 51Swat1 literature avallable
and there are considerable production and distri-

7 ® 600000
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bution problems in continuing to provide the new
literate with appropriate reading material. Farm
records provide a more feasible form of assisting
the new literate to maintain his skills. Instead of

viewing the follow—up problem js
pumplng more and more literature
areas, of artificially crating a
structure, it is much simpler to
the farmers' wecrk which could be

.a question of

out into the rural
supportive infra-
identify aspects of
improved if he could

el st H e L
ke R AL,

needed in farming will be introduced. Modern farming methods

 the quantity of seeds necessary: to sow. his field; the amount

‘capacity of the spray itself.

Commonly understond measures (eg. 2 1b., jam tin) will be used.

read, write, and do simple arithmetic. It also .
encoura es the maintenance of both skills (readlng and )
writing).

(d) The keeping of farm records introduces other associa-
ted "follow-on" activities which can be supported by
various government field officers. "For example,
new literates keeping records properly find that they
need help. with a sketch map and land measurement,
planning a rotation, layout of lands and contours,
assistance with calculations, analysis of records,
forward planning and budgeting, discussion of problems
brought into focus by thée keeping of records. Re-
quests for a wide range of 15}formatlon and practical
demonstrations is the result

(e) I+ will in turn help the Ministry of Agriculture .
economists establish a data baseline for the small
farmer so that appropriate recommendatinns can be made
on iric:;e.aﬂin_g_-product-ion.

(f) On two previous exercises the Ministry of Agrieulture
- ~discovered that there is a great demand .for a basic
~w - set of farm management schedules together with faci-
-~ 1lities for advising- farmers on their ‘use. Experience
gained during the economic survey of Swazi Agricultare
confirmed this and indicated that the. concept of such
records can be put over to farmers successfully, in
particular to those who have adopted .cash crop
farming. This project provides an opportunity to test
and:-develop a set of farm records a.nd a system for
. advising farmers on their use,

6. In agricultural mathematics only those arithmetical skills

will be analysed and mathematical operatipns delimited sq
that learning will become problem-centred rather than academic-
oriented. The farmer, for -example,-will learh how to calculate

of water needed to preduce:optimum crop growth; the quantity
of fertiliser needed for a specific area, based on the farmula
indicated per hectare, the quantity of insecticide to be
diluted in the approprlate dmeuht of water, depending on the
He will also learn how to work
out areas and volumes and how to calculate percentages.




new Literates Keeplng records properly 11nd that they
need help with a sketch map and land measurement,
planning a rotation, layout of lands and contours,
assistance with calculations, analysis of records,
forward planning and budgetln discussion of problems
brought into focus by the keeplnc of records. Re-
quests for a wide range of 15}form ation 2nd practical
demonstrations is the result

(e) It will in turn help the Ministry of Agriculture
economists establish a data baseline for the small
farmer so that appropriate recommendations can be made
on increaming production,

(f) On two previous exercises the Ministry of Agriesulture
discovered that there is a great demand for a basic
set of farm management schedules together with faci-

- lities for advising farmers on their use, Experience
gained during the economic survey of Swazi Agriculture
confirmed this and indicated that the concept of such
records can be put over to farmers successfully, in
particular to those who have adopted cash crop
farming. This project provides an opportunity to test
and develop a set of farm records and a system for

~advising farmers on their use,

6. In agricultural mathematics only those arithmetical skills
needed in farming will be introduced. Modern farming methods
will be analysed and mathematical operatipns delimited se@

that learning will become problem—centred rather than academic—
oriented. The farmer, for example,-will learh how to calculate
the quantity nf seeds necessary  to sow his field; the amount
of water necded to procduce optimum crop growth; the quantity
of fertiliser needed for a specific area, based nn the farmula
indicated per hectare, the quantity of insecticide to be
_d:.luted in the appropriate -amount- of water, depending on the
capacity of the spray itself. He will also learn how to work
out areas and volumes and how to calculate percentages.
Commonly understond measures (eg. 2.1b. jam tin) will be used.

T. Maize and cotton production have been-sel‘ected as lateral
content for rural functional literacy programmes &or abvious
reasons. The farmer is the principal staple crop and high
priority has been given tc increase production ta self-
sufficieney. At present Swaziland imports 275,000 bags from
the Republic of South Africa. Cotton is another arop in which
the small Swazi farmer is heavily committed. Long tcrm: market-
ing prospects “re good 2nd it id 2.:300d dry lindland ~ireiga-
e I\oft;a-tlm—ero’o. ‘Both are-crops in-wrich-the / = """
1. Smith, G.A. Farm and Household .Records and Accou.nts for New
therates. U C.R. Tnutltute of Adul+t F‘dundhon, 129705
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the Swazi farmer is principally involved as owner/
operater rathcer than as worker -in a large farming estate.

Therefore the impact of -a functional literacy input on
his production can cover the whole range of his capacities -
entrepreneur, manager, farmer,. accountant and stock-kecper.
Lables on seed, fertiliser and insecticide containers will
be one source of reading material. The Crop Promotion Unit in
the Ministry of Agriculture will aso assist in the production
of written materials. The use of simple printed materials in
siSwati to help the farmer's memory as to what to do in
various circumstances will in turn help to multiply the
efficiency and cover of the extension service.

ORIGINS OF PROJECT OBJECTIVES

Fach project objective has been selccted to solve a
. problem in traditional literacy methods,

et bl

1. To Develop A "Functional'" Approach

This "functional" approach has the fo.l,]'.oi'vi'ng characteristics:- -

(a) It integrates literacy instruction with the dis-
' cussion of critical socio-economic issues and with
i “agricultural training. ' :

(b) It promotes literacy as a means (to solve economic
and social problems) not as an end.

~Feod (o) It is selective in that it concentrates on regions
-l (RDAs) and socio—economic problems (need for
LT : resettlement and-increased maize and cotton pro-

T ' duction)’ having High priority in national deve-

Lopment plansii ™.

. (d) It is intehsive in that it provides training in
~-_. =~ gufficient depth so that the new>literates can

‘ make effective use of their rew skills, knowledge
and attitudes 'in practical, ‘everyday activities.

© (e) "It is adaptable. in that.it-is-directed 0 tHe
problems of "a specific econom-ic:‘_sec-tor-i‘i’i‘j.ﬂ;is
case, the small rural farmer. - FR

e e

.y

(f) It is life-oriented in that it attempts to enable

. the participant to gain awareness of his capacity -

Y : to ‘shape his environment and acquire the means to
e 7 do so. B Perdie T teee e .

(g) _'llnt. i's work-oriented in that it relates to the
" ‘principal .econcmic activities (maize and cotton
R production) of the participants. »

() It is'gl'ﬂo&p—o'rientéd in that it eric'o.urag'eé the
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Each project objective has been selected to solve a
problem in traditional literacy metheds.

1. To Develop A "Functional'" Approach

This "functional' approach has the following characteristics:- Z

(a) It integrates literacy instruction with the dis-
cussion of critical socio—economic issues and with
'agricultural training.

(b) It promotes literacy as a means (to solve economic
and social problems) not as @l end.

] (o) It is selective in that it concentrates on regions
: (RDAs) and socio-eccnomic problems (need for
i . resettlement_aﬁd increased maize and cotton pro-
: ' duction) having High priority in national deve-—
lopment plans.-’ ' '

(@) It is intehsive in that it provides training in
-~ _. = ° sufficient depth so that the new-literates can

make effective use of their new skills, knowledge
and attitudes in practical, -everyday activities.

(e) "It is adaptable.in that it is-directed t0 tHe
problems of a specific economic sector-—in’.this
case, the small rural farmer. T

(f) It is life—oriented in that it attempts to ‘enable
. the participant to gain awareness of his capacity-
.o~ to shape his environment and acquire the means to
- ~  do so. R AT .
(g) It is work-oriented in -that it relates to the
' " principal .economic actividies (maize and cotton
_. . production) of the participants.

: ‘=~ (h) It is group—oriented in that it encourages the
 discussion .of issues which demand a group decision.

.. .
Yy T o o
bt . AN
Vi

(1) It is.holistic’ﬁhfthat it is one aspect of a ‘com-

. brehensive programme of continuing education (not

a finite¢ activity) which meets many needs (economic
“and social). of the participants.

-

"

» - -

A functional approach to literacy.willkhave:a gencrative

-—"pgther than a negatrive role ih' the rural areal? "By making

literacy more relevant to the basic economic, Social, and
cultural problems in the rural arecas It is "hoped to-make
..rural living more meaningful and attractive to the new literate.

16 YR
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Instead of literacy being seen as a ticket to a job in the
urban and industrial areas, we hcpe it will begin to be seen
as a. very useful gkill for partlclpatlng J.n rural development.

V. '

2e To Assess A Short, Full—Tlmg ‘Intensive 'Course

, Smlt“h2 has studled the feasn.blllty of conductlng the .
bas1c llteracy course over a short,’ intensive period .during
the "slack" agricultural season (winter: May to August).

The advantages of an intensive full-time-literacy course. as
compared with a part-time, year—lonx7 course (classes held two
or three tlmes a week) are: .

easier supervision

better attendance

fewer drop=-outs ‘

: , easier campaign strategy (The rest of the
" C year to plan, organlse, prepare materials
oo " and train teachers in pre arathn for an
1nteqs1ve, all-out effort .o

“(e) better retention,

Ao o

A campalgn held from May to August (co:mcud:.n:r with the univer-

sivy. hollday) would make it possible to use unlversn.ty students
as literacy teachers. Smith also noted that this type of full-
time 'literacy course is of particular valu¢ as a starting point
for a communlty development or: agrlcultural 1mprovement pro-—
gramme in a community.

One of the problems' of this skortered t:.me schedule is
that it is impossible to match the literacy and agricultural
time cycles., If the course was given over the normal, year-

.long . period each seasonal stage in malze/cotton i)roductlon

could have been demonstrated to the farmers. in @ plot or in

_ thein* own fields: concurrently with the learning. of the. asso-
" giated vocabulary and : mproved farming techniques in the’
" classroom. ., This . would - have improved the probability: of demo-
_.;nstrated practlces being immediately put on trial and adopted.
.. It is generally agreed that. innovative agricultural practlces

‘Should be ‘démonstrated to farmers at a time when farmers them-

._-ﬂf}.selves are engaged n.n s:.mlla.r work on thelr farms.

3. To Test the Paulo Frelre Psycho-8001al theracLMethod

- v

The Paulo Freire Method3 was 1ntroduced to counter the

“pa.tcrnallsm ‘and “amthoritarianism in the traditional rela—

tidnship between literacy teacher and student. ~ In the tradi-
tional ap.roach the teacher bestows the culture.of the educated
elite on the "ignorant" pupil,:  thus reinforcing the dependent
relationship between the "schooled" and the  "non-schooled",

between the "expert" and‘.the: common man, . Freire's purpose is
- to reduce th:Ls dependen’t relatlonshlp, helplng communities and

g . S N -
. Wu,v.&wﬁcz%'-i{éiif%'




* 3. Sanders," T.G. The Paulo Freire Method: Literac

cLelel Jule
better attendance
fewer arop-outs _

eagier campaign strategy (The rest of the
year to plan, organise, prepare materials
and train teachers in preparation for an
intensive, all=—out effort :

W

(e) better retention.

A cempaign held from May to August (coincidinz with the univer-
sity holiday) would make it possible ‘to use university students
as literacy teachers, Smith also noted that this type of full-
time ‘literacy course is of particular valué as a starting point
for a community development or-agricultural improvement pro-
gramme in a community.

One of the problems of this skortered time schedule 1is
that it is impossible to match the literacy and agricultural
time cycles. If the course was given over the normal, year-
long period each seasonal stage in maize/_cﬁot‘tqr;_‘i)roduction
‘could have been demonstrated to the farmers in a-plot or in
their “own fields concurrently with the lcarning of the asso-

ciated vocabulary and:improved farming techniques in‘the’

' classroom, . .This.would have improved the probability of demo-

nstrated practices being jmmediately put on trial and adopted.

. It is generally agreed that innovative agricultural practices
' 'should be demonstrated to farmers at a time when farmers them-—

'selves are engaged in similar work on their farms., %

3. " Do Tlést the Pé.ul‘o Freire 'Psycho-Sbcial'l Literacy Method

The Paulo Freire Meth‘od3 was introduced to counter, the
paternalism and ‘amwthoritarianism in the tradit ional rela- .
tianship between literacy teacher and student. = In the tradi-
tional ap.roach the teacher bestows the culture.of the educated
elite on the "ignorant" pupil, thus reinforcing the dependent
relationship between the "schooled" and the "non-schooled",

- ‘between the "expert" and ‘the common -man, . Freire's purpose 1is
.~ to reduce this dependent ‘relationship, helping communities and

2

Smith, G.A.. A Micro-study of Rural Tlliteracy in the Tribal
.+ . Trust Lands of Eogesia. University College of
. Rhodesia, Institute of Adult-Education, 1969.

o e,

_ Trainin
_and ConScientizacion. “wa.. s , American Universities
" Ficld Staff Reports.. West. Cost South America series,
Vol.15, n.1 (Chile), 17 p., June 1968,
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- capacity of the participants grows out of a "dialogue" or dis-
" cussion/meaningful situations in their own life, on which they /on

‘ individuals to take a’'more.active part in planning and decision-
" makKing. Existing literacy methods also fail to encourage

- learninz to read and write, adults examine a text from the view-
.. point of the reality to which it refers and determine whether

“the critical faculties of the illiterate, making him aware of

“ .. The teaching method ié to make th-= litérate bécome aware

‘ritative role and -dopts that of M"animateur" or "motivator".

L Ly g 26>
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leadership and perpetuate attitudes of fatalism and ingenuous-—
ness. Instead cf his own knowledge and experience being valued
and drawn out so that Hié-czn analyse his own situantion amd act
on the basic of this critical analysis; the illiterate is

used as a passive receptacle for ideas and knowlcdge from
o%hers. The dependencies of literacy classes on their teacher
for knowledge, organisgtion and initiative and on the_na@ional
headquarters, for primers, materials and further.organisatiocn
should be mixnimised at all costs. The adults must not be ! <
conditioned to merely adjust to their environment but to con-
front or to challenge it. Too often edication takes the form ;
of manipulating men, forcing them to adapt, rather than to be g
creative, initiating development., In the Freire method of

e R 3

it is true or not. This sharpens their critical faculty and
thus enables them to overcome their fatalistic attitude to
their situation as they discover they are capable of changing
it.

The main objective of the Freire Method is thef to stimulate

his role as & creative subject (r ther than a mere object)
capable of shaping his environment and acquiring the means
to do so. This objective will be achieved throughti . .-

a
b
c

the method of teachirg, S
the teaching materials, and
the modé of organisation,

of‘his socio-economic situation through a group discussion of
community and national probiems. The teacher drops his autho-

He servés aB the co-ordinator of a discussion in which the
participants seek truth about relevant problems. The critical

have insights to contribute. The animateur tries to getriall
the members of the group to participate by directing queéstions
to them, prolonging the discussion so that thay will realize
the deeper meaning of what was once for them an obvious,
accepted reality. He does not force his own opinions on thems;
he shows them how to be creative, to reflect on their own
Situation and change it, (-

'i The merits of this discussion method are that

. Eag it makes use of the participant?s'expérience;
b

it respects the participants as self-directing,
responsible adults -~ not as immature,
dependent learners; ' '
Ecg it requires action -and responsey - - -

1t relates to the participants® dsily 14°




should be minimisea =t all costs. The zdults must not be
conditioned to mcrely adjust to their environment but to con-
front or to challenge it. Too often edicntion tr-kes the form

of manipulating men, forcing them to adapt, raiher than to be
creative, initiating development, In the Freire method of

- learnini to read and write, adults examine a2 text from the view-
point of the rezlity to which it refers and determine whether

it is true or not. This sharpens their critical faculty and
thus enables them to overcome their fatalistic attitude to

their situation as they discover they are capable of changing
it.
, The main objective of the Freire Method is thef to stimulate
“the critical faculties of the illiterate, making-him aware of
his role as a creative subject (r ther than a mere object)
capable of shaping his environment and acquiring the means
to do so. This objective will be achieved throught:: . -

Eag the method of teaching,
b) the teaching materials, and
(c) the modé of organisation,

' The teaching method is to make thz literate become aware
of his socio-economic situation through a group discussion of
community and national probiems. Thec teacher drops his autho-

“ ritative roie a:d dopts that of "animateur" or "motivator'.

He serves as the co-ordinator of a discussion in which the
participants seek truth about relevant problems. The critical
- capacity of the participants grows out of a "dialogue" or dis-
" cussion/meaningful situations in their own life, on which they
have insights to contribute. The animeteur tries to getrall
the members of the group to participate by directing questions
to them, prolonging the discussion so that they will realize
the deeper meaning of what was once for them an obvious, -
accepted reality. He does not force his own opinions on them;
he shows them how to be creative, to reflect on their own
situation and change it., .

The merits of this discussion method are that

gag it makes use ¢f the participant's experience;
b) it respects the participants as self-directing,
responsivlie adults - not as immature,
dependent learners; ' '
T e écg it requires acticn ‘and responseyj —— - -
: : {d): it relates to th: participants!: daily life and
=77 problems; A b T
(e) it encourdges the participants ‘to get
involved in working for problems and dissues
g which affect them; and _
JELERE “ (f) it helps. the learner to become more c¢ritically
- aware of -His situation and to develop the
commitment to change it.

R - . . : '
. . . . ]
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The teaching materials coasist of 30 generative words asso--
ciated with the issues ciscussed. These words are, from the
linguisiic and functional voint of view, the most representa—
tive of the’ parth1nant°? milieu., They are selected through
the “study of the context in which the illiterates live in order
to ‘determine the common vocabulaxry and tre problem issues
around which the process of "critical re:lection" can-develop.
In short the ge:erative words must come ‘rom *tie people

.instead.of representiing the ‘choice of the educatqxr, .. Each

generative ‘word .is' divided into syllableu which. are:used *o

make new worl:s, a means of dLFCOVGIJ emphiasized in the method.
The 1111tcrat=° ‘are invited to create, little by little, the
words . and Jrismhe 1iey use, so that thise express their
feellngs.ana-vi51on of the worid., Other studies have supported
this view that the best reading material for new literates is
something they'haxo written themseélves, The traditional '
teagllng primer on the other. hahd has beea -discarded because

it is always an import from outside the ~ommunity. conveying
themes: and vocabularJ which are mnever sw.fficiently relevant to

- ‘the problems and aspirations of the comriuniiy. Primers tend

to -treat the illiferat' a3 2 "tabula rasa", an empty slate on
-which to reﬂord the know; dge, skllju, Jnd \Ohabulary of the

weducatoro

The mode of ngaanatlon o;_llteracy classe -in the past
has’ relled too heavily on the teacher cro +he naulonal theracy
‘body. “"Ancther irplicdtion of the” Paulo Frelre method is to

'remodel the i:i‘=r a'*\cJac"’a% a-local Adult Educaulon Asso-—

ciation (ALEvA.). " This will assure 4that there'@s Local control
over and local ianitlaiive in uhe contiaving educational activity
of a community. Iae locul A.E.L, will decide what they want

to learn, recruit a teacher, find accuamodation for a classroom,
and solicit particivatioan from as many community members as
possible, This will alnn assurae that sdult edvration does not
stop at the end of the literacy cours=, but continues in a
practical and functional form meeting the unique rreeds of each
community. Nor will adult education stop when a teacher loses
interest or is iransferred to anotheér area, Adult education
will be regarded as a process in which loczl communities
participate not .only ‘as learners but also ss planners, and
orgdnisers., ~ThHe ! existence :.0f these properly constituted:

‘bodies will make it possible for'adult'educatuon agen01es

(Sebénta National :“nstitute, MlAlotly of: Eaucatlon, University?’s
Division of ‘Extra-Mural se”VlCuu.' .) “to dewvelop’ (thoough
consultation ‘with .these lcoeal. bodies )'nontlnuLng ‘edudation
prqogramnes, radio courses, and prinued material’ suited to the
needs of the A. E ona

4. To Teach Farm Renords as tne 34518 Ior a Fo]low-on Programme

TradltJonal llteraﬂf ﬂeunoub cwncentrated soleTJ on ‘the
3 Rs (reading, writing, '“1thmetlc), ~gnor1nm the need to- tie
these skillsi to some :funciional use, ' It was believed that
the developmend. process would . Ye iaccelerated 51mplj by ‘masses
of* illiterates Dvassing the basic literaey tést.” This strategy
was. sgon.showil to ‘be 31ohly unsucnesclul 51nce the mere;ffﬁ e
acauligition of 144+an ' 1 ]




generative word 1s civided inwgo syllable:; which are_tused 1o
make new worl s, a means of difcovery emphasiz ed in the mathod.
The -illiterates 'are invited to create, little by little, the
words.and ihainsites t'iey use; so ‘that thise express their
feelings ‘ana vision of the world., Other studies have ‘supported
this view that the lest reading material -for new literates is
somethning they have written themseélves, The traditioaal.
teacuing ‘primer on the other. hand has beea discarded tecause
it is always an import from outside the ~ommunity, nonveying
themes: and vocabulary which are tever st-fficiently relesvant 4o
* ‘the problems and aspirations of the comriunity. Primers tend
to-treat :the illiterate &3 2 "%abula rasa', an empty slate on
-which. o record the kaowlcdge, -skills, and vocahulary of the
-educator, R 3 o - e T
The mode of organisation. of literacy classes-in .the past
has' relied too heavily on the teacher ¢r +he national literacy
‘body. "“Another irplication of the” Paulo Freire method is to
‘remodel the 1i“srasy clasc gs. a-local Adult Education Asso-—
ciation (ALE.A.). This will assure that there is local control
over and local initiative in the contiaving educotional activity
of a community. “ae Local A.E.L, will denide what they want
to learn, recruit a teacher, find accuimodation for a classroom,
and solicit particinatioa Ffrom as many community members as
possible. This will alcn assure that zdult edveation does not
stop at the end of the literacy cours=, but continves in a
practicai and functional form meeting the unigque needs of each
communivy. Noi will adult education stop when a teacher loses
interest or is <trancferred to anothér area. Adult education
will be regarded as a process in which loeal comnunities
participate not .only ‘as learnexrs but also as planners.and
organisers, -~THe.!.axistence iof these wreperly constituted
bodies will make it possible for aduis ‘education dgencies -
(Sebénta Natvional -“nstituté, Ministry of  Equdation, University’s
Division of ‘Extra-Mural Servidcs, efe,) to dewelop’ (through
consultation with.thiese loeal. bodies ) contiluing ‘edudation
pragrammes, riadio dourses, and nrinued maferial suited to the
needs of the A.L.A.s,

1

4. Io:Teach Farm Records "as the PBasis for a FolY¥ow-on Programme

Traditional literacy methods concentrated -solely on the
3 BRs (resding, writing, ‘rithmetic), ignorink the need to tie
these skills: to some :funciional use,  It” was believed that
the development: process would Weiaccelerated ‘s imply by masses

of illiterates vassing the basic literacy test.  This strategy

was. spon.showi to ‘be highly unsvccéssful since the mere "
acquisition of literacy skills could not motivate the Hew -~ - .
literate sufficienily for itong--iterm sustaihed adult educatiorn.
Without the knowledge and incentive to use the'new skills'-in
his social ‘and@ economic mctivities or -a Followi-up literature ’
With which to mafintain and upgrade his skills,- thd new lite-
rate retired, often bitterly,!.in%o his -former condition of
illiteracy., Parallel-acticn has 4o be taken to link literacy
with develoupment. . Farm records (and -the ‘digcussion of
"resettlement" issues) will sexivoe és thig'1ihky,. providing both

‘ i :. -'..". -‘
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in rural- development, "radio forum'" programmes, co-operative

" functions of adulis in a developing society. The artificial

“Economic advantage is a very powaful incentive which must not ?

- associated picture of 3 men constructing a wall of a house .

sorts of questions: What are the workers doing? Who made the

- 12 -
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economic benefit and the means to keep the new literates
reading and writing. -

_ Other te,chniq.ues_vto motivate active use of literacy
skills, aresrural livraries (Wational Library Service book~

mobiles), follow—up materials: from. various Ministries involved

cducation (eg. book-keeping skills) and rural newspapers.

5,  To Provide Supplementar ' Readine Materials and Instruction/
Discussion on Improved %faize- and Cotton Production

~ We have already noted the need to broadem the role of
literacy classes from narrow conentration on skill training
to. a full programme of adult cducation related. to all the
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distinction between literacy and adult education should be
brought to an end. School children are never taught to read
and write and then lef% alone with some books, so that they: ;
.¢an teach themselves, Adults should be treated similarly. ]
The -literacy course should become one aspect of a comprehensive
.programme of continuing education: neither the initial nor F
the terminal stage of this process. By introducing suppleme— :
ntary content on maize and cotton production along with. literacy §
instruction and socio-economic discussion we focus on the whole :
man - not only as a literate citizen but also as producer,

be Aneg'lect'ed. Suppleméntary content will make the course more
_divgrsified and more meanungful to the participants.

 METHOD

1, Disesussion

Bach session starts with the discussion of the picture
associated with +the generativé word., Each picture is deeigned
to impress on the .participant .an image of the word and also to
stimulate his thinking about the situation the word implies.
Through a series of questions, the literacy animateur attempts
to get all the members of the group to participate and to
develop a more critical analysis of the situation depicted.:.

For example, the first word "SITINIL" (brick) and its

-with ‘bricks can convey ‘several issues. (a) The combination
of bricks to meke .a buildingz is a very useful analogy of the
literacy method in which syllables are the building blocks

to form words. (b) The picture also. depicts human creativity.
The animateur can elicit fhis interpretation through these

34
vort

quesTtlolls., Wlildlu <l © Lllo VVLALY-L S VM-~—-o 0



RS -

“Eeconomic advantage is a very powagful incentive which must not

_Qi'versi-f'ied and more mearegful to the participants.

to a full programme of adult cducation related to all the :
functions of adulis in a developing society. The artificial
distinction between literacy and adult education should be
bre.ght to an end. School children are never taught to read
and write and then left alone with some books, so that they
_can teach themselves. Adults should be treated similarly.

The .literacy course should become one aspect of a comprehensive
programme Of continuing education: neither the initial nor -

the terminal stage of this process. By introducing suppleme—
ntary content on maize and cotton production along with. literacy
instruction and socio-—econonic discussion we focus on the whole
man - not only as a literate citizen but also as producer. . )

b NIt ok and
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be neglected. Supplementary content will make the course more
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~ METHOD

1. Discussion

Each session starts with the discussion of the picture
associated with the generativé word. Each picture is designed
to impress on the participant an image of the word and also to
stimulate his thinking about the situation the word implies.
Through a series of questions, the literacy animateur attempts
to get all the members of the group to participate and to
develop a more critical analysis of the gituation depicted...

For example, the first word "SITINI" (brick) and its

~associated picture of 3 men constructing a wall of a house .
-with ‘bricks can convey ‘several issues. (a) The combination

of bricks to meke a buildinz is a very useful analogy of the
literacy method in which syllables are the building blocks

to form words. (b) The picture also depicts human creativity.
The animateur can elicit this interpretation through these .
sorts of questions: What are the workers doing? Who made the
bricks? Why are they building a hwouse? How? Through thésk
questions the illiterate comes to see that lack of knowledge
is. relative and that he. is not ignorant. He can change his
natural environment through action. (c) The picture might also
reflect the value of co-operation in community development.
Just as bricks can be cemented together to form a house, SO
to -collective effort in a community can bring substantial
change.,- -Again the animateur asks the gquestions: In what .-
aetivities in the rural communities do people co-operate? -

~Why? Is cc—operative. effort increasing or decreasing? Why?
What forms of "cement" are used in community development?

What weakens the community s.trucﬁ;ure?

- 24 /130ceseoss
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The second word "KULIMA" (to farm, to.cultivate, to plough)
and its picture of a man ploughing behind a team of 4
oxen opens. up a range of issues. The animateur guides the
group in’'discussion t¢ the meaning . of "farming", “using such |

themes ‘as the problem of m&ying_from subsistence to cash crop

production, the neéd to grow crops in ordex to live, the maize
shortage and the implications ;of relying on imported maize, o
the problems of marketing and “Securing imports (seed, fertiliser,
etcj, the shortage of credit, the difficulties of farming when
land is. fragmented and. insufficient, - rovocative questions--such .

as the fdllowing deyelop a critical attitude’ toward an-every lay: -

activity: Why is the man farming? What are the problems in .
becoming a ‘cash crop’ producer? ' Is. the system of marketing and -
supply adequate for ‘the farmer? Why are there maize shortages? '
How does this affedt’ 'Swazis? - Why is. there insufficient land .
for farming? Are credit facilities for the small farmer ‘

The balance of the remainitig generative words (see App.I)
reflect- issues related to resettl'ement:— R
le Villgge development - SIKOLWA (school)_,., LIGUSHEDE
;.. (farmers’ shed), INDLU (home), INTFUTFUKO. (comminity .
' --development) ;. IKLINIKI (clinic); UMTHOYI" (latrine) .

2. Reorganisation and consolidation of arable land— =
_mﬁﬁSA (to_resettle), LUTSANG ), K
(to survey), INGCATFO (piece of virgin land)., . .7

S 3. .--E'fgeét"i've'-Pro.tec%ioh Against Erosion

OVIKELA (to pro%ect, 80il from erosion)| 'EMANT;Z‘(__.V‘,\!atéi‘)

4 4. ‘The Enclosure of grazing Areas- LUTSANGO (to £ ence);

SIKOLWA (sciool ), LNRONZI (buil).

5. Adeguate.Commynications— UMGWACO “(rdad)’ KUROPOLA
. (%o survey), KUTFWALA (to transport). |

6. Improved Crop and Animal Husbandr |
o TT%HIDV@ (vegetables), MANYOLO (fertiliser),

o B

" INKUNZI-(bull). :

" 7. Adequat® Provision of Water: EMANTI (water),
. EU'T'%WALAWO“t*rans or%), INKUNZI' (bull),
UMGCWEMBE (wooden bowl) : '-

‘\"

.'chiefs

"84 The Reissue of Spare.-Arable Land B
R ICATF (piece of virgin land), . ]

“:9, Qeneral Issues Related 6 Resettlement
- - KUBA NA (to co-operate), KWAKA LICHINGA -
t - KUKHETSA (to'plan 1s' to choosé)’ HULUMENDE(gc

\fence OLA .

I (to" resetile)

e m e e
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land.is. fragmented and. insufficient. Provocative questions- suc
as the following develop a critical attitude toward an- everyday -
activity: Why is the man farming? What are the problems in .
becoming a ‘cash crop producer? Is the system of marketing and
supply adequate for ‘the farmer? Why are there maize shortages? |
How does this affect Swazis? ' Why is there insufficient land L
for farming? Are credit facilities for the small farmer
adequate? - o ‘ | ' S

The palance of the rema'i'nirig.‘:generativ.e“ words \'(see_ App.I)
reflect’ issues related to resettlement:-— o ’

1., Village development - SIKOLWA (school), LIGUSHEDE
oo (farmers' shed),INDLU (home), INTFUTFUKO 2'00mmimity
.. “l.development ) 5. IKLINIKL (clinic), UMTHOYI (latrine)

Reor anisatioh and conéolida’cion of arable’ lahd- .
_ TELISA (6o reseitle), LUTSANGO (fence), OLA ~
(to survey), INGCATFO (piece of virgin land). .

2.

© 3, .Effeétive 'Protg_gj_;:ioh Against Erosion =~ o
' - KOVIKELA (to provect soil from erosion, EMANTI‘(water)

4 4. ‘The Enclosure of g"ravzing Areas— LUTSANGO "'('bo.";f‘e,n'cifé);
STKOLWA (Scnool), LNAUNZI bull). S

vty

To survey), ROTFWALE (to 4ransport)

6., Improved Crop "arlld. Aﬁimal Husbandr
o TIBHIDVO (vegetables), MA]T:JYOL@, (Tertiliser),

5. Adeguate.Communications— UMGWACO ‘(road) L2 KUROPOLA

INKUNZI “(bull).

7. Adequath Provision of Water- EMANTI (water),
o ﬁT—%WT ALE (to- t'ransport;, TNKUNZI' (bull),
UMGCHEMBE (wooden bowl ' '

- 8,%" The Reissue of Spate Arable Land B ‘chiefs = . . .
+ TINGCATFO (piece ’oﬁirgi‘n'land),‘i{h ELISA (to resettle)

g, General Issues Related to Resettlement . .
.- 7" WUBAWBISANA (to co-operate), KWAKA LICHINGA .
. . RUKHETSA (to plan is to chopge);HULUMENDE(government),

.+ INTFUTFUKO (Community development), KUISJINTJA(to change)

The - importance given to.discus8ion in this method implies
a group approach, - Part of the sesgions of course will bée- involved
in mi Elvfg_u_ai‘ . study but. the group discussions will provide: the
core of the learning experience.. It is wery. important.:therefore
that the adult class is conducted as a class with everyone .= .. "
arriving at the same time, The method: also implies arn approach -
in which everyone-is at, the same stage (ies using the same gene-
rative word) .in the literacy .aspect of the:course. - This permits’
r, certain range of:freedom since each can generate his :own:.seb"
of new words from the given consonants., But in this aspect of
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a class we hope to cater to the different starting levels o
and different learning rates of the participants by allowing those
wWho are already familiar with certain sounds to go ahead onto .
Some new sounds. However the individuals will still work as g

group an the Socio-economic discussions,

... The prominence given to discussion and the development of
8ritical awareness ‘contradicts traditiona: literacy methods,
x1sting literacy practice claims that it is j'fir’s_t,"'fi‘eqéssary
to improve reading, writing and Ooccupational skills before S

improvement can .be expected in life~copjng - skills,’ 'Freire, on ,

the other hand, ‘contenis that improving life-coping., skills |
Will provide the adult incentive to improve basic literacy }
Sskills. His method challenges the traditional isnlation of ,
literacy training from the other learning requirements of adults ]
and makes the improvement of life-coping skills (not the
imp.ovement of basie literacy skills) the primary goal of his "
approach, ' '

issues also implies that ‘the literates should also articipate
Even though they are already T iterate, they too coﬁd proﬁ
from this learning experience in which local problems ang
issues are discussed. --The issues o be discussed are relevant
to all members of the community, not just the illiterates, and
the literates must take part in analysing the problems and
making decisions which will affect the whole community. The -
literates might also-: be prepared to ,assisjt.-othe?rs,-{in'- ledrning
how to read and write, They could also benefit from the sessions
on keeping farm records ang improving maize and cotton
production.’ ' ' T , R

2. .;S..;elect..ion a.ndf Ordezfing’ of Generative Words_ .

The generative words were selected according to their
capacity . :

(a) to exhaust as g group all Possible basic sounds .
) in the language, "
\b) to reflect the fundamental gocial, economic ang

cultural Problems in the rural areas, and
(c) to be illustrated without ambiguity,

The generative words are ordered according to their re-
Spective sounds’ (ie. consonants’). frequencids- in-the language.
For example, "SIPINI" (brick) heads the list since "g,1,N"
occur more frequently than any other consonants. in the language.
This grouping should enable the = N

MYt malaY o~ .
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group on the socio-economic discussions, . o 3

... The prominence given to discussion and the development of
dritical awareness contradicts traditiona. literacy methods,
Existing literacy practice claims that it is first ' necessary ...
to improve reading, writing and occupational skills before .
improvement can be expected in life-copjing- skilis,' Freire, on
the other hand, contenis that improving life-coping_, skills
will provide the adul+t incentive to improve basic literacy
skills. His method challenges the traditional isolation of
literacy training from the other learning requirements of adults
and makes the improvement of life-coping skills (not the
imp.-ovement of basic literacy skills) the primary goal of his
approach. '

Rade T R

| . The importance given to group discussion of community
issues also implies that the literates should also participate
Even though they are already literaie, they too ccﬁfd pro
from this learning experience in which local problems and
issues are discussed. --The issues to be discussed are relevant
to all members of the community, not just the illiterates, and ;
the literates must take part in analysing ‘the problems and :
making decisions which will affect the whole community. The
literates migh*t also be prepared to assist -others~in learning
how to read and write. They could also benefit from the sessions
on keeping farm records and improving maize and cotton
production. B : e

ST |
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2. _.S_.elect_.ion and. Ordering of Generative Words

The generative words were gelected according to their
capacity : ]

(a) to exhaust as 'a group all possible basic sounds .
. in the language, ' ;
(b) to reflect the fundamental social, economic and i
cultural problems in the rural areas, and

(c) to be illustrated without ambiguity. i

The generative words are ordered according to their re-
spective sounds (ie, consonants’. frequencies- in-the -1anguage.
For example, "SITINI" (brick) heads the list since "S,T,N"
occur more frequently than any other consonants in the language.
This grouping should enable the adults to create-the maximum
possible new words out of the consonant building blocks, right
from the 1st lesson., This particular order is structured
‘to give the adult word-building confidence from the start,
since its structure gives him enough blocks to exercise his
imagination and: new skill., This order.may have to be revieed
howevery, /it is found that certain.consonant ccmbinations are /if .
more difficult than others and. therefore.nesed to be planed * iF i
further down the list. In other words,. the order shkould also " -
reflect different degrees of difficulty so that the adult moves -
from simple letters and sounds to mpre complex ones. - Each i
success that the illiterate has in overcoming 'a new ‘difficulty .
gives him -internal satisfaction, increases his interest.and vi- -
learning, and gives him greater confidencc in. himself, ol
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3. Reading

Th'e.process' of learn‘ihg to read and create new words
follows this puttern:-- !

8 o s et g

(a) After the discussion, .the illiterates repeat and
recognise the generative word: eg. SITINI

- (b) The word is then split into its component syllables
. (SI/TI/NI) followed by syllable recognition and
" repetition. :

(¢) Then new words ére created by the illiterates \
through a recombination of syllables:- TITINI (bricks;
TISINI (gums), SISINI (gum), SITI (mark), SISI(sister

(d) In thé following generative words, extra vowels help
to create a much broader set of new words:

eg. KULIMA - KU LI MA .
- KA=KI-KU, LA-LI-LU, MA-MI-MU
. MALI (money), KULUMA (to bite)
KULILA (to moan), KULALA éto lie down), LULAKA
(violent temper), UMLIMI (farmer), KUMA (to stand)
- UMKAMI (my wife .’_..0.0.00000‘00"0.000000000000000000

Thus the atuients acquire a feeling of creativity and
originality by making -their own words and sentences, instead of
receiving them in primers from the educator. Within a few.
sessions the individuals have mastered sufficient syllables to
express a wide vocabulary. . . - : »

The eclectic method which starts with larger units -

complete sentenced (before breaking them into words and Syllables |
-.and creating new words) is a very popular method of teaching |
- reading.. The' Freire method abandons the eclectic approach since
complete sentences are givem. to the learner and can only.- -
provide one narrow interpretation of a picture. The single
generative word on the other hand tied to a picture can’\
provide a wide range of interpretations. In short the eclectic
method  reinforcés a one-~dimensional 1nterpretation of reality
and further dehumanizes the learner,: offering him an educator's
Statement rather than making it possible for the learner to
exercise his creativity and insight in discovering himself the
various meanings of words. I '

-4, Writing o
Writing must be introduced :t‘rom’l the_b'eéin’nin‘g in the _
Freire method. Since the method does not rely.on the.reading
of  a primer butis based on the creation of new. words.and
sentences which become the reading texts, writing skills are

required immedid¥ely, - Writing is also important.since the 5

follow-up programme (farm records) demands mainly writing skills. *
ngrhnm'_uﬁlj__umu.—d—l—"—_-_—h—%




The process of learning to read and create new words
follows this pattern:-

(a) After the discussion, the illiterates repeat and
recognise the generative word: eg. SITINI

(b) The word is then split into its component syliables
. (S1/T1/NI) followed by syllable recognition and
"repetition.

(¢) Then new words are created by the illiterates
through a recombination of syllables:— TITINI (bricks)
TISINI (gums), SISINI (gum), SITI (mark), SISI(sister

(d) In the following generative words, extra vowels hdlp
to create a much broader set of new words:

eg. KULIMA - KU LI MA

KA-KI-KU, LA—Ll-LU MA-MI-MU

MALI (money), KULUMA (to bite)
KULILA (to moan), KULALA éto lie down), LULAKA
(violent temper , UMLIMI farmer), XKUMA (to stand)
UMKAMI (my wife ,,................................

Thus the students acquire a feeling of creativity and
originality by maklng their own words and sentences, instead of
recelving them in primers from the educator. Within a few
sessions the individuals have mastered sufficient .syllables to
express a wide vocabulary. . :

The eclectlc method which starts with larger units -
complete sentences (before breaklng them into words and syllables

“‘and creating new words) is a very popular method of teaching

reading. The Freire methed abandons the eclectic approach since
complete sentences are given to the learner and can only -
provide one narrow interpretation of a picture. The slngle
generative word on the other hand tied to a picture can .
provide a wide range of interpretations. - In short the eclectic
method reinforceés a one~dimensional jinterpretaticn of reality
and further dehumanizes the learner,: offering him an educator's
statement rather than making it pos51ble for the learner to
exercise his creativity and insight in discovering hlmself the
various meanlngs of words. .

:4. Writing

Writing must be - introduced from the beginning in the
Freire method. Since the method does not rely.on. the. readlng
of a primer but™is based on the creation of new woréds and -
sentences which become the readlng texts, wrltlng-skllls are
required immediateély’. Writing is also important. since the

follow-up programme (farm records) demands mainly writing skills.

Learners will write their new words and sentences after copying
models of the generative word and its constltuent syllables
given in a workbook.’
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5. Farm Records .

Each farm record will be introduced in the following
Sequence:4

(a) Discussion of concept and value of keeping farm
~records : -

(b) Explanation of each record by the local agricultu-—
ral field officer ang technical assistant

(c) Study of new words on record sheet

(d) Explanation of how to complete each record step
by step '

(e) Completion of record model on blackboard using
examples of entries_suggested by participants

(f) Discussion of each entry

(g) Each participant copies each ehfry into his own
: record book -

. (h) Individual bractic: - each participant completes
other blank record forms using examples from his
own experience with "elbow~teaching" assistance
from field officer and animateur,

A Ministry of Agriculture”Teohnical Assistant (Agricultural
Economics) will assist in the teaching of farm records and
train the loeal Agricultural Fielg Officer. Record kee ing will
be introduced at the mid-point of the course (mid-July) and
continue on after the literacy course is finished until mig-
September. At this time the records will be collected;
analysed, evaluated and révised. New record books for the
Season October '71 to September '72 will be prepared and dis-—
tributed. Then the technical Assistant (Agricul tural Economiocs)
and Field Officer will supervise the continued use of these re-
cords over the course of the next seascn ('71 - '72) after
which a full e¥aluation of the exercise wil]l be conducted.

- 6. Agricultural Mzthematics

fgricultural methematics will be introduced in

(a) practical discussions of those farming proce-
dures which require g knowledge of arithmetio
measurement of area, amount of fertiliser per
acre, etc) . : L

(b)'programmed arithmetic'éXercisess féiated~to (a)

r——
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udy of new words on record sheet

(d) Explanation of how to complete each record step
by step

(e) Completion of record model on blackboard using
examples of entries Suggested by participants

(f) Discussion of each entry

(g) Each participant copies each eﬁfry into his own
record book

(k) Individual practic - each participant completes
other blank record forms using examples from his
own experience with "elbow-teaching" assistance
from field officer and animateur,

~ A Ministry of Agriculture Teohnical Assistant (Agricultural
Economics) will assist in the teaching of farm records and
train the local Agricultural Field Officer., Record keeping will
be introduced st the mid-point of the course (mid—July and
continue on after the literacy course is finished until mid-
September. At this time the records will be collected;
analysed, evaluated and révised, New record books for the
Season October '71 to September '72 will be prepared and dis-
tributed. Then the techniéal Assistant (Agricultural Economics)
and' Field Officer will supervise the continued use of these re-
cords over the course of the next seascn ('71 - '72) after
which a full evaluation of the exercise will be conducted,

6. Agricultural Mathematics

Agricultural mrthematics will be introduced in

(a) practical discussions of thoge farming proce-~
dures which require g knowledge of arithmetic
(measurement of area, amount of fertilisSer per
acre, etc)

(b) progrummed arithmetic exerciges? related to (a)

4'Smith,“G,A. Farm and Household Records and Accounts for ‘New
++ ',... Literates U,C.R. Institute of Zault sducation, July *70.

5"Modelled on (a) Arithimetic For Tobacco Growers Institute
of African Adult Educa ion, University of Ibadan,
Nigeria, 1967,

and (b) "Primers for Cotton Growers", Tanzania Project.

T —
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T. Maize and Cotton Production ST

Maize or.cotton. production methods will be iantroduced in
each class, using the following methedss:
(a) posters

(b) teaching sessions, discussions and demonstrations
RS (where :possible) -

-+, (e) .follow~up readers

. The following books will be used for this course and then

(1) KOTINI KANGWANE (Cotton in Swaziland)

(2) NAWE UNGAWULIMA UMMBILA KANJE (You can also
©  produce maize like this) |

~(3) TINYATSELO LETISITFUPHA TEKWENTA NCONO SIVUNO
(6 steps to better crops)

8. Additional Methods
It is hopeda a later stage to add:

(a) Radio programmes broadcast twice a week (during
the 8-week campaign)which will present in a
'striking manner -(dialogue or drama preferably)

* those issues which aré being discussed in the

literacy programme

(b) Furctional Follow-up Readers in cOQEperétiVe;E 
- education, civics, health,, ete. produced by a
perménent writers' workshop (Sebenta + represe—
ntatives from .other Ministries + writers +, illustra-
torS)."' . T " . S o ‘ .*:“1..,:‘...1‘:_,'
(c) Some system of servicing the new litérate groups
through mobile library units (National Library
Service) - B T |
v- (d) A'monthly newsletter for newlli%eratéSj‘_f  T

e aew s ey
oIy

CANIMATEURS: oo

L. . Vo
A - .
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i+ . A former primary school teacher ‘who .is fow 2" farmeér-end a

University student will be the animateurs i .




T. Maize and Cotton Production

Maize or cotton production methods will be introduced in
each class, using the following metheds:
(a) posters

.(b) teaching sessions, discussions and d emonstrations
.l .. (where possible) o

-

.+ (e) .follow=up readers

- The following books will be used for this course and then

. revised: - , 3
: (1) KOTINI KANGWANE (Cotton in Swaziland)

(2) NAWE UNGAWULIMA UMMBILA KANJE (You can also
produce maize like this) :

(3) TINYATSELO LETISITFUPHA TEKWENTA NCONO SIVUNO
- (6 steps to better crops)

8. Additional Methods
It is hoped &t a later stage to add:

(a) Radio brogrammes broadcast twice a week (during
the 8-week campaign) which will present in a
Striking manner.(dialogue or drama preferably)

" those issues which areée being discussed. in the
literacy programme ' . '

(b) Furictional Follow-up Readers in co=operative. -,
- education, civies, health, ete, produced by a
permanent writers? workshop (Sebenta + represe-
ntat)ives from other Ministries + writers +, illustra-
tors)- L C hdr

1.

(c) Some 's‘;'rstem of servicing _“t_he new literate :gz"oups

through mobile library units (National Library
Service) : JSNIR :

(d) A'monthly newsletter for new literates

. eaemty
3

AN IMATEURS

.~ A former primary school teacher who is now a farmer and a
University student will be the animateurs in Ekuhlamukeni and
Ngabaneni respee tively. The animateur's job calls for a
highly skilled and able. person. - Although he will be. supported
by a guide book, he must be able to stimulate active discussion
and thrjugh probing questions assist the group invéoming to a
deeper ‘nderstanding of important issues and a commitment to
take “action on some of these issues. The job requirenents
demand that some form of -honorarium be paid-to the -animateurs
for their work. C . - A

“.
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If the new approach .is shown to be successful and expanded
on a larger scale, there are three possible categories from
which to draw animateurs:-— - .

1, University students (on long vacation)
2, Gecina Youth Service graduates
3. primary school teachers

Tt is hoped to set up a Swazi University Service, which

would .
(a) be designed along the lines of the Ethiopian

University Service

(b) provide community development-type employment
(literacy teaching, building preojects, etc.
during the students' lomg vacation from
mid-April to mid-dJduly I

(¢) provide honorarium for this .work

¢d) help the students to identify more closely with
national and rural development

(e) be organised by students and staff of U.B.L.S.
(SACUC campus) - .o

(f) provide a 2-week crash training course at
Sebenta for those who volunteered for this
 gcheme immediately. afuer the end of term.

A

Necina Youth Service trainees would' also be an ideal source
of "animateurs” since they are trained o make an impact on their
own communities. Iiteracy teaching would give them an opportu—
nity of doing somsthing immediately practical and of -exercising
the leadership they were trained for. Without a specific

osition in the civil service leadership of the community
?neither agricultural field officers, GeD.A.'s nor R.D.O.'s)
literacy teaching would give them an important and clearly
defined role. Thie experience and training in practical village
development tasks (building, farming, etc. would be very
useful in rumning functional literacy courses.

Prima school teachers would find..it difficult to teach
the intens:.Eve, B-week course, but they could beach non-intensive
courses held over a long period. Training in adult literacy
methods could be given during their teacher training courses
and supplemented with refresher courses at Sebenta. To make
this practicable some form of remuneration should be provided.
by government., This expenditure should be regarded not as a
social service but as an investment in the development: of the
gountry without which the development process would be slowed

OoWne. : ' : o '

Rural civil servants (field officers, D,S.D.'s,Co-op
Officers, C.D.A.'s, R.%_.G‘. 's) might find it difficult to staff
the intensive courses (5 hours a day for 8 weeks). Experience
haae ahowr +hat +h~e he " " inrnal literac:




2. Geina Youth Service graduates
3. primary school teachers

It is hoped to set up a Swazi Univer:aitL..‘Seryice, which

would

(a) be designed along the lines of the Ethiopian
University Service

(b) provide community development—type employment
" (literacy teaching, building projects, etec.)
during the students' long vacation from
mid--April to mid-July o

(¢) provide honorarium for this‘._wo.rk

€d) help the students to identify more closely with
national and rural development

(e) be organised by students and staff of U.B.L.S.
(SACUC campus) ' A

(f) provide a 2-week crash training course at
Sebenta for those who volunteered for this
" scheme immediately afver the end of term.

1

Ngcina Youth Service trainees would also be an ideal source
of "animateurs" since they are trained vo make an impact on their
own communities. ILiteracy teaching would give them an opportu-—
nity of doing -something immediately practical and of -exercising
the leadership they were trained for., Without a specific
position in the civil service leadership of -the community
(neither agricultural field officers, C.D.A.'s nor R.D.0.'s)
literacy teaching would give them an important and clearly
defined role. Thie experience and training in practical village
development tasks (building, farming, etc.) would be very
useful in running functional literacy courses.

Primary school teachers would find. it difficult to teach
the intensive, B-week course, but they could beach non-intensive
courses held over a long period. Truaining in adult literacy
methods could be given during their teacher training courses
and supplemented with refresher courses at Sebenta. To make
this practicable sceme form of remuneration should be provided.
by government. This expendlture should be regarded not as a
social service but as an investment in the development of the
gountry without which the development process would. be gslowed

own, ' C ' s o

Rural civil servants (field officers, D,S.D.'s,Co-op
Officers, C.D+A.'S, R.D.0.'s) might find it difficult to staff
the intensive courses (5 hours a day for 8 weeks). Experience
has shown that the best "teachers" of functional literacy
(particulaely in industrial situations) are these who fully
understand the "function" or task for which the illiterates are
being trained. Industrial foremern are trained to become ;
teachers rather than teachers trained tc understand the skills
and knowledge involved in the industry. However, in this case
thr rural civil servants are already too heavily committed to
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add full-time literacy teaching to their load. But they can
help the literacy "animateur" in the "functional" aspect of the
course (e.g. the field officer can assist in discussion on
cotton farming and the keeping of farm records); do the pre—
liminary research on the priority issues in the community;

and follow=up the course through supervising the task for
which the illiterates have been specifically trained (eg.
keeping farm records and accounts), '
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GEN ERAEngE WORDS

,I PHONEMES WORD TRANSLATION 0
1. S,T,N, I SITINI brick
2. XK,L,M a,U KULIMA to cultivate
| 3. HL E KUHLELISA to resettle
4o K'Yy I O SIKTOLWA - school
5.' B,MB | KUBAMBISANA" ' to co-operate |
6. é-;sn,n LIGUSHEDE @ . ‘farmers' shed |
7o W,Y,NS IWAYILENSI | " radio; |
8. BH,DV TIBHIDVO vegetables . |
9. N/,TS LUTSANGO fence
§ 10. KH,KW,CH KWAKA LICHINGA KUKHETSA to plan is to choose
11. F,NDZ,DZ,NCW,CW  KUFUNDZA INCWADZI to read a book |
12, H,ND HULUMENDE government ]
13, TH UMTHOYI latrine ‘ ’
{ 14, NY MANYOLO fertiliser
? 15. NDL,DL INDLU home !
16, V KUVIKELA to protect soil from erosion i
17. NK,NZ INKUNZ I bull i
18. GW,C UMGWACO road 7
19, P KUPOPOL A to survey
20, MPH, PH IMPHUCUKO culture, civilization
21, J, 2 LIJEZI sweater
22, NTF,TF INTFUTFUKO coriunity development
e 2 v s i sxchanee, to tarter




Ry o TUPT IS ARVRY FOPS s

2
3.

4.

De

6.

Te

8.

9.
10,
11,
12,
13,
14,
15,
16,
17,
18,
19,
20,
21,
22,
23,

24,
25,
26,
27,
28,
29,
30,

N7, TS
KH, KW, CH

KWAKA

F,NDZ,DZ,NCW,CW

H,ND
TH

NY

NDL, DL
v

NK, N2
GW, C

P

MPH, PH
J, Z
NTF, TF
NTJ, TJ

NTFW, TFW
NT

NGC, GC
TIW

DVW

KL

GCW

KUT.IMA
KUHLELISA
SIK'OLWA
KUBAMBISANAf
LIGUSHEDE
IWAYILENSI
TIBHIDVO
LUTSANGO

LICHINGA KUKHETSA
KUFUNDZA INCWADZI

HULUMENDE
UMTHOYI
MANYOLO
INDLU
KUVIKELA
INKUNZI
UMGWACO
KUPOPOLA
IMPHUCUKO
LIJEZI

INTFUTFUKO

KUNTJINTJISA
KUTJINTJA

KUTFWALA
EMANTI

INGC y6Bh
FNGCARPO-
TJIJWALA

LIDVWALA
IKLINIKI
UMG CWEMBE
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to cultivate
to resettle
school
to co=operate
farmers' shed
.- radio’
vegetables .
fence
to plan is to0 choose
to read a book
government
latrine‘
fertiliser
home
to protect soil from erosion
bull
road
to survey
culture, civilization
sweater |

conniunity development

to exchange, to tarter
to change

to transporst

water
dec easeo/. Carcass

P o wigin band
beer
rock

clinic

woodaen-bowl.
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