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A RESEARCH STUDY ON SPECIAL COLLEGE COUNSELING
FOR
NON-WHITE AND DISADVANTAGED STUDENTS

INTRODUCT ION

Before the advent of the Black Power Movement, non-white people and particu-
larly Black people, were overly concerned about their youngsters not reaching
their potential in life. Since that time, little gains have been made toward
fulfilling those goals and demands made by various sectors in the community.
However, some attempts have been made by individual school districts in
conjunction with colleges and universities to do something about the problems

of students reaching their potential or at least having some minor access to
reaching their potential through the newly created Equal Educational Opportunity
Programs. There still remains major stumbling blocks toward equal education

for students, but the major problems tend to be in breaking. down these barriers.

In doing so, this will require a greater effort on the part of local, state

‘and national government,

STATEMENT OF THE PROBLEM

This paper is concerned primarily with a;:cess that the students may have after
leaving high school in the wider community, the recognition, and remedies for
breaking down educational barriers., To show how important the problem of
effective counseling is to non-white youngsters during high school and prior
to entering college current research data show =--
--;hat non-white students tend t:o. have a higher suicidal rate

than whites. Universally speaking, one might contribute this

phenomenon to the lack of effecﬁive counseling and guidance which,

in turn, promotes the lack of college success for non-white youngsters,

Studies conducted by the College Health Services at Harvard, University

of Florida and Texas are now attempting to identify psychological and

historical characteristics which distinguish students who commit

4
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or attempt suicide from students who represent other problems

or those who do'not seek counseling at all. One of the pre-

ventative methods, in the author's opinion, in dealing with

this problem and others resulting from lack of opportunity of

non-whites in attaining higher education, is to seriously ensure

all youngsters of an effective counseling and guidance program.

At the annual Orthopsychiatric Convention, March 21-24, 1971 one of the

main topics for discussion was social class and social expectation which dealt
primarily with the effects of the child's social class upon school counselors'

decision-making. That is, the higher the social class, the more favorable the

counselor reacted to that child's needs. This notion is also substantiated

quantitatively in the Coleman's Reéort-1966, whereas Coleman and associates

argued most vehemently that the social class status of the school effected

students' outcomes. This is a very serious problem which has to be faced

when setting up effective college counseling and college placement programs

for non-white and those youngsters coming from low income backgrounds,

PURPOSE

The purpose of this study is --

-=-to show
?chools
college

==to show

schools

specifically what has happened to graduates in three high
in the district in one year, for example, are they in
or at work? :

specifically what has happened to graduates in all high

in the district in one year, for example, are they in

college, or at work?

=-to perceive counseling effectiveness by measuring respondents

attitudes on the questionnaires,

Y

--to develop a set of operational standards from the findings to

better administer the district's Special College Counseling Program.

e At e e e

i iFatene s e e

o bedn S

e i, et e



T

|

Specifically, we are interested in attitudinal data, which would enable us to
evaluate the quality of the one year's experience for these graduates, and
particularly the quality of the preparation offered by the district (Special
College Counseling, and otherwise) to these st:udent:s.i Out of these, we hoped,
we would be able to describe, for example, the relationship between counseling
and career -‘satisfaction, viewed of course, in specific - limited terms.

These terms will be discussed in the evaluation,

RESEARCH DESIGN AND INSTRUMENTATION FOR MEASUREMENT OF COLLEGE PLACEMENT AND

COLLEGE EFFECTIVENESS OVER TIME

This is the first follow-up study of the Special College Counseling Program
which would represeﬁt an analysis of data collected, by using a structured

interview schedule administered simultaneously in four different sample surveys,

Our design is as follows:
A, type of study used =--

students attending junior college, state collage, state
university, Ivy League, private university and at work
1) structured interview schedule

2) follow-up mail backs

3) telgphone calls with requested mail backs between the months of
January and April by the College Placement Center staff of the
Sequoia Union High School District, located on Ravenswood

High School's campus in East Palo Alto, California,
4) home visits,

PROCEDURE

The surveys were conducted as a part of field work to test the effectiveness

of the on-going Special College Counseling Program under the direction of

~
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Mrs, Sodonia Wilson and involving collaborators, questionnaires, telephone
‘ calls and follow-up procedures, This involved 272 students who graduated from

the Sequoia Union High School District, who have either matriculated in colleges
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' and universities or have initiated new-founded careers in various sectors of the
’z

couniry.

All 1970 Sequoia Union High School District students who were a part of the
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Special College Counseling-Program and those 1969 non-white graduates from

= N

Ravenswood, Sequoia and Menlo-Atherton were sent two or three questionnaires.
Two questionnaires were general and one was specific, For example, if a

student applied to a junior college, a four year college or a university or he

went to work, he received one questionnaire pertaining to his specific
activities as well as the two general ones, . ;
A code bookl was made up by Mr, Emmett Lamkin from Stanford University and

several other Stanford students helped us with the precoding, computing, etc,

'

;

{

i ;
5 :
z-‘ ;
£ : . . 4 ;‘
%* During the month of January, structured interviews were mailed to 272 students. i
, One month later follow-up mail backs were sent out to 200 students., Approximately i
®, \
%: one month after we had mailed out the second set of questionnaires, telephone

i 1
§ calls were made to students requesting return of questionnaires, Approximately

B

two weeks later home visits were made in order to obtain at least 50% response

e
TRt

for our study. Most respondents were responsive in filling out questionnaires

-

when we made home visits, From the above four stagés of random sampling of

our population of students, we received 136 responses, Apart from race, age,

sex, etc., we are mainly concerned with attitudinal and behavioral questions,

IRefer to appendix for code book
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THEORETICAL ORIENTATION

" en how we have benefited and can we

Although our questionnaires designed were mainly concerned with attitudinal

g from one institution to another, our theoretical

behavior of students movin

orientation, however, limited at this time, needs to make a few predictions

in light of the problems facing the Special College Codnseling Program for

non-white and disadvantaged students. Too long have educators avoided the

necessity of developing strong, rigid, research models for examining what

e improvement of education. As you will

they are attempting to do towards th

recall in our Introduction, Statement of the Problem, Purpose of the Study

and Procedure, our whole emphasis in those sections of this report has been

further better benefit and improve the

student; The hypotheses examined in light of the data are as‘follqws:

1. The more influence that secondary teachers, counselors and Special

College Counseling have in motivating students the more likely

they (students) would have rewarding higher education experiences.

a) The more intensified the Special College Counseling Program

is in assisting students in career choices, the more likely

students will further their education and career goals and

subsequently,

b)' the higher the aspirations of students, the more likely

their attitudes will be toward furthering their goals.

There are many hypotheses stemming from the five-stage sample analysis; how-

ever, for our purposes, W€ will attempt to support the one major hypothesis

and two minor hypotheses mentioned above for the following reasons:
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1) This is a report after less than two years of program
existence; and for that reason, we are primarily interested
in the number of students who are now succeeding in college
or their choices of career placement,

2) Equally important, we are interested in what direction
a'program such as the Special College Counseling Program
should go in the local high school in the Sequoia High School
District; and for that reason, we are hypothesizing £hat
effective counseling measured by structured interview

schedule would tend to yield a more goal oriented type
of youth whatever their choices may be, We know from other

studies, especially from Project Search, that two things

tend to be apparent ~- encouragement and expectation, It
~was the late Alfred Adler and colleagues who developed the
whole notion of encouraging students how to learn to '"do
their thing." The expectation notion, that is, if you expect
the person to perform he will, has been advanced by various
scholars, especially in the early '60's,

We have given above what we feel are two significant reasons for our

analysis, We certainly appreciate the fact that there are many more, however,

we will not at present attempt to analyze them in this report.

The first portion of our analysis Qill deal specifically with a Demographic
profile of our sample population of students, We have broken our analysis,
which is descriptive analysis in the sense of the word, so that we are not making

any comparative attempts between high schools in the district, colleges

O




attended,work status, race, career goals or assistance given these youngsters

while they are attending these secondary schools, To be more candid regardingz
our descriptive analysis,the following pages (8-13),specifically, tables

1-20 will be presented for your information re the demographic make up of

! our population, Our reason for presénting this.informat:ion this way is less
candid than our descriptive analysis presented on the following pages. Right
off the bat one wants to turn away from traditional way of presentation so
that our reader can get a birds'eye view of the population being described.

Secondly, some educators have actively complained about not having the

convenience of the population being discussed, Finally, we thought by giving
.the results in this manner it would indeed assist us temendously to discuss

with you the interpreted results of our findings more pointedly and intelligently
which will be presented on pages 14-18 along witéh aci.dit:ional tables describing
specific problems relative to the Special College Counseling Program for

non-vhite and disadvantaged students., Now, we are ready to discuss the

student population under description,
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RESULTS: General (%'s where given are approximate, and refer to :
the whole sample) _

Demographic Data:

gy e T T T -

& Sample Size: 136 3
Sample breakdown - Sex male 68
female 68
TABLE I ;
E High School | # Graduates in sample
i Sequoia 22
! Menlo-Atherton 30 !
' Carlmont 3
Woodside 2 «{
Ravenswood 80
San Carlos . 4 1
Graduated from High School in 1969 = 35 i
1970 = 101
TABLE II _
College category # attending (from sample)
Junior College 51
State College 15
State University 19 ‘ 91 or about 607
Ivy League ' 2
Private University ' 4
TABLE III
Work Status
None . 13 e
Full time 10 - about 407
Part time 22 . .

11
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Race group

Black

Spanish speaking
Asian

Low Income Caucasian
Other (Filipino)

# i sample

90
15
19
2
4

RESULTS IN DEPTH (Items especially relevant to analysis)

Questionnaire A  (General Sample)
9's refer to the Questionnaire Sample
(%'s where given are approximate)

2.,

4.

TABLE V
What are you doing now? (N = 136) b
Working full time 15%
Working part time
Unemployed 15
School full time 50
part time
Schoo.l & part time work .~ 15
TABLE VI

If you are employed part time or full time please describe type of

job you are doing now,

Business
Clerical/Secretarial
Clerical/Sales
College/University Staff
Community Service

Govt, Service
Hanagerial (Semi)
Other (casual, etc.)

5

. 2} 10%
.3 ’
1. .
1

1
3

TABLE VII

Average gross weekly income

Under $60.
: 60-100
100 & over

60% - of ﬁhose
'30% working

X

- F
b
5
%

B
o

e Yy




TABLE VIII

5. Who helped you in getting a job?

Employment agency. (private/state) 3%
School (teacher/counselors) - 4
Private efforts (newspaper, friends) 8

Questionnaire B

%'s refer to Questionnaire Sample:; Students Attending Colleges or
University, N = 92

TABLE IX

16. How much did you discuss going to college with the Teachers, Special
College Counselor, Counselors,,,?

Teachers Counselors s.C.C.
A lot 19 . ' 24 7
Some 24 23 12
Not at all 14 4 21
TABLE X

17. To what extent did Teachers, Counselors. Special College Counselors...
encourage you to go to college?

Teachers Counselors S.C.C.‘
A lot 20 o 35 15
Some 20 ‘ 15 5
Not at all 10 10 _ 15
TABLE X1

15. To what extent did your Teachers, Counselors, Special College Counselors
influence you to go or not' to go to college?

Teachers Counselofs S.C.C.
A lot 15 25 10
Some 15 10 5

Not at all 25 15 ‘ 20

RN
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TABLE XII

31. Compare grades received in college with those received in High School,.

College grades better 20
College grades same 40
College grades worse © 20

Hard to say 20

Questionnaire C

9's refer to Questionnaire Sample:
Students in Junior Colles N = 50

TABLE XIII

9. Income expectation at 40 vears of age

under $5,000. ' 50%

5,000 - 7,500, 25
7,500, - 10,000, 1
10,000, - 15,000, 5
15,000, - 20,000, 1

over 20,000,

TABLE XIV

13. To what extent did you discuss going to college with Teachers,

 Counselors, Special College Counselors?

Teachers Counselors s.c.C.
Alot 30 - | 50 20
Some 60 : 35 ' 10
Not at all 30 10 32
TABLE XV

14. To what extent did your Teacher, Counselors, or Special College

College Counselor encourage you to go to college?

Teachers ) Counselors *s.C.C.
A lot 36 | - 50 ' 22
Some 42 ' 32 ¥

Not at all 16 o 4 16

L
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TABLE XVI

15, To what extent did your Teachers, Counselors, or Special College
Counselors influence your decision to go to college?

Teacher Counselors | S.C.C.
A lot 25 30 20 %
Some 40 35 20 ?
Not at all 25 20 20
TABLE XVII
26, Compare grades received in college with grades received in high
school,
' College grades better 407%
same 40 .
worse 5.
hard to say 15

Questionnaire E

% refer to Questionnaire Sample: N = 105

TABLE XVIII
2. If you have dropped out of college please check your‘main reason
below,
Poor study habits .10
Grades 12
No Goal 38

Other ’ ' - 40

TABLE XIX

12, Indzcate how much the following peop;e/sources hglped in planning
your future while in high school? )

Teachers/deans Counselors s.C.C. Othéré.(friends, etc,)
Alot 22 40 20
- Some 50 27 30

Not at all 28 33 50
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S TABLE XX :
13, Helpfulness of Counselors, S.C, Counselors in areas of Educational 3
Planning and Occupational Planning (i.e,, careers in school, or
work) and in personal problems,
1, = A lot
2, = Some
3. = Vot at all
‘ Educational Plans Occup, Plans Personal Problems
Counselors 1, 35 20 15
; : 2, 32 30 : 25 ;
3. 32 50 60
Special College (
Counseling 1, 15 ' 10 10 ]
2, 30 30 : : 15 5
3. 35 35 60 3
]
;
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EVALUATION

Previously mentioﬁed evidence suggests that a 6:4 ratio of stucdents who
graduate from High .Schools in the district and who have passed throush the
Special College Counseling Program, attempt Higher Education. It might be
interesting to compare this with the ratio of all graduates going into Higher
Education as compared to those who obtain immediate employment,

The evaluation at this stage is centered around the relative irZluence
of three sources (teachers, counselors, SCC) in motivating and directing
students to go to college, work, or both, and in enabling them to perZorm
as required. It seems essential to define what we mean, operationally, by
influence, to examine what we would expect this influence to look like under
normal circumstances (how much we would expect each source to exert), and
then evaluate our findings with respect to those limits.

We have broken down 'influence' into extent of discussion, extent
of perceived encouragement, and extent of perceived influeﬁce. This
breakdown corresponds to the sequence of questions 16-18 in Questionnaire B
and 13-15 in Questionﬁaire C. The rationale for tﬁis is to check for con-
sistency in responses, and also to enable subjects to differentiate between
different stages of 'influence', of g.reat:er or lesser intimacy.

Un-der normal circumstances, t;he chief source of influence would be the
students'peers, however, in this descriptive analysis we found the chief
source‘ of influence (in all three senses) to be teachers, who organize an&
direct the greatest share of the students' school experience. Similarly,

lwe' woﬁ}d expect routine counseling tc be the next largest source of influence
and.Special Counselors to be the least of‘ the three, in order of diminishing -

impact upon the student's day to day routine. Another way of saying this,

17 :
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is that the student receives greatest exposure to teachers, less to counselors,
and least to special coﬁnselors. There is no standard descriﬁtion for this
differential exposure, however, so that we can only react to extreme differeﬁces
in the findings.

The most dramatic feature in our findings, therefore is that

teachers (the most routine, consistent source of influence) in fact, exert

-very little influence compared to regular counselors and special counselors,

On the other hand, while counselors, as expected, exert more influence than
special counselors, the percentages are relatively close (usually no more than
107% = 157) with respect to 'perceived influence'. This suggests that
the Special Px_:ogram might be performing slightly better than we expected.,

This inferénce is borne out even more clearly in Questionnaire B.
Where percentages for responses under the headings of discussion encourage-
ment and influence maintain constant rela;:ionships for teachers and counselors,
the percentage rose sharply for special counseling the more intimate the |
infiuence became, i.e., from 7% to 15% in q. 16 & 17,

Under the headiﬁgs of teachers, and counselors, respénses tended
to show a consistently normal distribution, with less at the extremities
('a lot' 'not at all') and the bulk in the middle category ('some'), Under
the he‘aq_ing Special Counseling, however, responses for Questionnaire B

showed a preponderace of students either felt that they were helped a

great deal by the counseling program or not at all, while responses for

Questionnaire C showed that students who received a great deal, some and
no help seemed more evenly distributed, We may infer from this that counseling
under the Special Program is more intensive in both the cases of students

who go to 4 year colleges and junior colleges, than other sources. Those
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s tudents going to 4 year colleges seem to have used the SCC program "a great
deal." While students éoing to junior.college, seem to have usgd the .
program "equally" "a great deal" and/or "to some extent." But, the genefal
tendency (considering both junior college and 4 year college cases together)
of students who used the program at all was to use it intensively.

This partially confirms our- hypothesis =-- 4
The more influence secondary teachers, counselors and special
college counselors have in motivating students the more
likely the students would have rewarding higher education
experiences, because the findings indicated that teachers 3
(the most routine, consistent source of influence) in ]
fact, exert very little influence compared to regular
counselors and special counselors.

EVALUATION OF INTERACTIVE DATA

A good deal of the data must be regarded ;s interactive. This

means that the foregoiﬁg evaluations are subject to closer consideration

of how responses to one jlt:em affect responses to other items within the same
questionnaire. The Discussion - Encouragement = Perceived Influence sequence
ig particularly subject to such interactions. Observe, for example, the
inner interactions of questioné 16 - 18 in Questionnaire B. We are looking
at how the percentages of responses to 'a lot', 'some' and 'none', under

the heading 'Teachers' become distributed under t:he heading® 'Counselors s

and 'Special College Counselors.'




Questionnaire B

TABLE XXI
1 = a lot
2 = some
3 = none
16. Extent of discussion with -
Teachers : Couhselors S.C.C.

1 * 19\

2. 2w

\

Wwn =
= O
(=]
r\)\
=N
o

W =
-
w
[) 8]
=N W!m

—~2 2 1
: 4 3 5
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TABLE XXII

17. Extent of encouragement from:

Teachers Counselors S.C.C.

. 20= 15 D)

S ]
10z vomemsarer:1 0 2
- kw..’::::;.__ Ay e » “9
10— — -5 4
4 -]

Perceived TABLE XXIII

18, Extent of influence from;

|  Teachers ' Counselers S.C.C.
] ST s B 4
. 2 —2
= _0
1 Sz 3 0
— 5
0B
—2

From this, we cénclude that the more intimate the influence exerted,
(i.e. from discussions to encouragement, to perceived influence), the more
steady tﬁe percentage of students using the SCC program extensively. Even
more important, of those sﬁudents who say they receive ﬁo discussions with and
receive no en;ouragément,nof influence from teachers, a greater percentage
| 1 ;75 tend to make intensive use of the SCC program, as opposedvto only«some; or‘no

use, The same trend emerges in the Discussion-encouragement-perceived

influence sequence in Questionnaire C. _ ‘ . SN

21
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Another kind qf interactive data whicﬁ has bearings on our findings
is 'external interactions' (that is, within the séme questionnaire but not
within the same question), Unfortunately, the use of an abﬁndance of card
sequences. when the data was being key-punched must limit this kind of evaluation
to two items: the amount of influence from the various sources, interacting
with the level of income expectations showea by the students. The data suggests
that students who expect the highest incomes in their careers tend to be those
who use all three influence sources most. Those who use them only sometimes,
or not at all, tend to expect lesser incomes, This finding brings particularl
significance to the previous one, namely that the students who use teachers
extensively are not the same as those who use the SCC program extensively.
This suggests that extensive use of the SCC affects income projections posi-
tively for those students who feel that they are .influenced very little by
‘teachers and regular counselors, and who otherwise would expect less success

in 1ife.

Some interesting stuc_lent:s' comment:s2 re improvement of school life and
questionnaires used are included in this paper. | |
SUMMARY |

In the beginning wé mentioned that non-white people particularly Black
pebple, were overly concerned about their youngsters not reaching their
potentia]: in life. Some school districts in conjunction with colleges and
universities have made attempts to do 'something about the problem. Since
this is true we predicted that -- the more influence that secondary teachers,

counselors and special college counselors have in motivat:ing' students the mdre

2Refer to appendix I ’ .

22
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likely t:he. students would have rewarding highér education experiences, Then
we found a 6:4 ratio of students who graduate from high schools in the
district and who have passed through the Special College Counseling Program,
attempt higher-education. We also found in this descriptive analysis that
the chief source of influence (in all three senses) to be teachers, who
organize and direct the greatest share of the students' school experience,
Similarly, we found routine counseling to be the next largest source of in-
fluence and special counseling to be the least of the three, in order of
diminishing impact upon the students' day to day routine, However, the most

dramatic feature in our findings, therefore, is that teachers (the most

. routine, consistent source of influence) in fact, exert very little influence '

compared to regular counselors and special counselors, On the other hand,

while counselors, as expected, exert more influence than special counselors,

.the percentages are relatively close (usually no more than 10% - 15%) with

respect to perceived influence. This suggests that the Special College
Counseling Program might be performing slightly better than expected;

SUGGESTED FURTHER RESEARCH

Finally, if appropriate funds were available, we would suggest a panel study
to see and understand what has, in reality, happened to the non-reporting
respdndents; that is, the 136 persons that were not reached by the ques-

tionnaires or the telephone. The results of the panel study would be highly

significant to the total results of this report.

23
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. specific gquestionnaire




VAR 009

COLLEGE CODE

| 01 JUNIOR COLLSZGE %
| 02 STATE COLLEGE :
03 ’ STATE UNIVERSITY
ol " IVY LEAGUE
05 FOUR-YEAR COLLEGE - PRIVATE
06 UNIVERSITY ~PRIVATE
07  BUSINESS COLLEGE
08 | BIACK COLLEGE
09 BIACK UNIVERSITY |
10 OTEER . AU - . ﬁ'

27




gz .VAR 01k ' ?
: § | OCCUPATIOH copss
13
&;_ o
' CODE JOB_CATEGORY
11 ' BUSINESS
12 cLErICAL/Secratarial o
13 " CLERICAL/SALES | | |
U ' COLLEGE/UNIVERSITY STAFF o
15 COMMUNITY SERVICE o |
16 GOVERNMENT SERVICE | ]
g 17 . MANAGERIAL -
P 18 | MEDICAL SEBVICES
L 19 . MILITARY
20 ~ PROFESSIONAL
21 ' SERVICES
22  TECHNICAL
23 T(T’-nﬂ!'m.zvl’-w. Afa'.ﬂ’,
25

o8




VAR 024

HIGH SCEOQL SURJECTS

CODE SUBJ=CT

08 BUSINESS EDUCATION
~of - Accounting

o4 Typing

02 Recérdkeepi’ng

04 B'ookkeeping

o5 Clerical Practice

ol Office Practice

o Busingss Practice

OZ . .Shorthand

\ merchandising

qg Consumer Ed.; Bus. Law
16 ART

11 General Art

12 A+ .. Art II

13 Advanced Art

14 Crafts

20 MUSIC

21 Choral Music

22 Iﬁstrumental Music

36 - HOMEMAKING

31" Homemaking I Wﬂ‘é 3%  .Foods
32 Homemeking II o |

’ 33, T Homeniaking III & IV 29
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VAR o024 (cont)

. ~ CODE SUBJECT
40 ~ INDUSTRIAL ARTS ;
5] Auto Shop :

o b2 Netals |
w3 Wood

b Drafting

L5 Electric R
do Teleton i CaE NS

59 ENGLISHE (HUMANITIES)

R PN PR S T P LS

s

i S

5 English

52 Journalism

53 Publications
I . 5k Drama

55 : Speech
56 Reading

68 FOREIGN IANGUAGE

S A

'-3‘:£,;—;‘£:;.§.:1:;¢7

61 ~ Spanish
62 French
63 Latin

64 German

% MATH-SCIENCE
¥71' General Math 76 Basic Sciencé
72 Algebra | 77 Biology
' {verOHﬂuL{lQ‘ [kﬂLkJ“ \\J

73 - Geometry - ,7815—44—* Fhysics
7 Advanced Math 79 Chemistry

75 ~ General Sclence = . Physiolbgy




53. | q9 ‘%W@Qkﬂ CbQUZ{%

VAR 024  {cont)
- CODE SUBJECT
‘ ?@ fI?YSICAL EDUCATION
E ? 81 Individual Sports
. 82 . Team Sports
i 83 Dance
o eatt
9 SOCIAL STUDIES
| 91 Social Studies I
‘ ' 92 World History
: 93 U.S. Eistowy
9l Current Problems |
95 . Driver Ed.f& Driver Training .
| 96 Black Studies é Other é“fhlucf 6\'&5{*(@3 ‘_
97 .  Psychology ¢ Mo Kel akions
98 Sociology | %




CODE

01
02

03
ok

e 05

06
o7
08

.09

10
11
12
13
14

15

16
17
18
.
20

L 21’

23
2k

VAR 071

OCCUPATION TITLES

TITLE

Accounting
Child/Clinical Psychologlist
Commercial Art
Cooking

Counselor

Doétor

Draftsman

Lawyer,

Medical Techniclen
Nursing

Optometry

Pilqt

Programmer (computer)

Restauranteur

 Secretary
_Teacher

| Pechnician (lab.)

Ducyess [nov cin i
: v, -5
Niohibeot

iporalt Teehnirinn

g@“”"ﬁﬂrpnh
/4M5/6//7// |
e NGrNEEE=
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VAR 084

JUNIOR COLLEGE ACADENIC MAJORS

MIJOR

Agriculturé
Alrcraft Technlclan
Anthropology

Axrt

‘ Biochemlstr&

Blology

Black Studies

Businéss Administfation

~.Business

Chemistxy

Cosmotolozy

* Data Processing

Dental Assistance
Drama
Electronics

Electrical Technician

Engineering

English

' Environmental Design

Education
Foodé"
Forestry

Industrial Arts

'Laboratory_Technician

Iahguage .

Law Enforcement

33

CODE

27
28
29
30
31
32
33

o

35
36
37

39
4o
W

b2
b3

yly
b5
46
-
148

MAJOR

Librarianshlp
Math
Muslc

Nursing

| Optometry

Photogravhy
Physical Education
Physics

Political Science

‘pre-Dental

Pre-Law
Pre;Medicine
Pre-~Veterinary
Psychology
Public Health
Real Eétate

Science

~ Soclal Welfare

'_Sociqlogy

Speech

Speech Therapy
Theatre Arts
TV Productibn

Nyshitoal it
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DEFOGRAPEIC CARD

DATA
IDENTIFICATION NUMBER -

1 (CARD NUIBER)
1 (CARD NUM2ER - THIS SEQUENCE)

Sya? ' '
1—(41f-no~deta-present--in--thi-s-szquence

1 - 6 (FIGE SCHOOL)

1 - 2 (YEAR GRADUATED --1969=1, 1970=2)
1 = 2 (SEX == NALE=1, FENALE=2)

6 (RACE)

-
.

7 (COLLEGE NOW ATTENDI!NG -~ use
college code -- VAR 009)

o
N ]

o
¢

2(WORK STATUS -- O=none, 1=full time
2=part time)

NAME (OPTIONAL)

ebtaimnCyp FrRom “Covce," SAEET

34

VABLABLE

001

002
003

ook
005
006

| 007

008

153

010

5

2.0




‘i, CARD-NO
[

¢ SCHOOLS:
Ro
.

°s

i

‘ READING FROM LEFT TO RIGHT ON THE INDIVIDUAL QUESTIONNAIRES:

“~YEAR-GRAD ;——~SEX —RACE-——SCHOOL —QUESTIONNATRE - NO ; ——-STUDENT- I;D ~NO;

SEQUOIA=1 SEX: MALE=l RACE: BLACK=1
MENLO-ATHERTON=2 OO'FEMALE=2 CHICANO=2

- CARLMONT=3 P & ORIENTAL=3
WOODS IDE=4

| LOW-INCOME CAUCASIANS=4
RAVENSWOOD=5 : o NATIVE AMERICAN=5
SAN CARLOS=6 .OTHERS=6 (Philipine)

Lo
‘D

H
DV

3

. YEAR GRADUATED: 1969=4 | QUESTIONNAIRES: . .STUDENT--1,D,-NO,~ON-XEROXED

1970=07; .COPY--OF -FOLLOW-UR-FORMS-FOR,
*COUNSELORS. :
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By ot as P
[C A SV I S

oN

ITEM .

VARIABLE

001
002
003

ook

011
012
013

015
016

)
017

018

027
029
030
031

AR IRY

ot
., > &,

QUESTIONIAIRE A

COLUMNS

1 -

3
I

5

6

11 -
13 -
15 -

17 -
.19 -

21 -

23 -

25 -

2?7 -

.. 29 -

.]:o

12
1k
16

18
20

22

o
26
28

30

31 - 32
33 - 3
35 -

37 -
39 -
- 42
43 - bh

L1

36

38
4o

ROETTIARN TV

REMARKS (ENTRY)

Ide.ntification #

.2
1
1

01

01
11
01
01

01
01 -

01
01
01
o1
01
00

. 00

01

01

00

4f no data, otherwise skiv

--Questionnaire I.D.

--Card Sequence it

03

11
20
10
10

02

03

03
03
03
03
0‘2
99
02
06

(11= other)

(use VAR 01k code)

(7=parent, 8=gcquaintance,
9=school, 10=othrer)

(1=yes, 2=no)

(1=yes, 2=no)

(use VARO24 code )

(1=yes, 2=no, O=no response

not

11+ (use VAROIL code)

99 (use VARO24 code)

00 - 99
00 - 99

" ]
" . "
DR N .l -

é <3

——

36

e ettty

(satisfied,go to college
" " " 11}
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=05
=06
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Special College Counseling Program
Questionnaire A

January 25, 1910

A
. @
N

Girls, if married, please
write your married name here

Permanent Address

Street City ~ State

Present Address
: Write your present address on Tinc two (2.) if different irom that

shown on line one (1.). Vo

;
p
3

P

!

Address:

IRECTIONS: Skip any question which does not apply to you.
Yd A ' ,
2 lpre you (check one) O©l. single O Mapried ' ©3 Divorced or Separated

What are you doing now? (Check one only)

_©1Y. WVorking full time " _o7. School and working part tine
_o2., Vorking part time : _o8. Service: Branch
_O3. Unemployed, want -Jork 09. Housewife
: __93;. Unemployed . nos seeking work "__{10. In business for self -
o 5. In school full tine . _Ol1., Other 2 :
~06. In school part time
I2 you cre employed part time or full time please describe type of job you aie
doing no.: . : :

Job Title: (VA-— o714 ) cork

If in armed forces, describe duty assigmﬁent:

Check your average weekly income before taxes are taken out.
(Answer Confidential)

$0 - $1 _o3. $25 - $29 _O5. $h0 - $h9 _o7 . $60 - $69' _ 9. $80 - $100

fF ol.
62, 315 - $2l _oh. $30 - $39 "06. $50 - $59 _O8. 70 - $79 _©10, $100 and Over

tmo helped you in getting & job?

_QOl. State Employn;ent Service o5. My own efforts
Q2. Private Employment Agency (fee) __9_6 Newspaper advertisement
' 03, Private Employment Agency (non-fee) _Ole Obhen—piuin) PALENT

oli. School teacher or counseler “
oF = AcquaaTAuce . 09t School , 10 = OTHER 37

.
EES S vy g .
e Ll e g il T Y A 1L o

i R B

P i '--

RS AT I L DA CE NP,
e LB s Wk e

o L A e P
RStk BT LIRS K3 i

o
=

L -

o el s

N _a




. At the time you graduatéd, did you plan to enter your present type of work?

}
\0/9 o) __Yes o2 Mo
. In epplying for yoﬁr jobs

G baha

Yes: o Don't
: Know

! ° .
-7 [o Xk 03 VAR aég (2) Wes a high school diploma required?

\V
n.‘om?, 2 (b) Were you csked for +hie neme of your
high school?

oy wro-

vﬂ@(c) Did yowr employer ask to see your diploma?
° .

i VA4XO2¢(d) Were you csked about your grades or

i ' academic standing? :

-z B

i X022 (e) Vas your high school contacted for
) references?

. " 8, Should the high school offer more treining
yeol L;4 . in the type of work you are nov doing?
62‘3< If yes, name the subject or subjects:

Neo =2

VAR ——9 Cuse oLy ceyt'-)
. oY

| vekozs 9. ir t the pl
3 . Are you now carrying out the plans you
sws Respvce 1Y o formulated in high school?

NN
), liov do you feel about your present job?

_ol. Satisfied - do not expect to change job
Satisfied but expect to change job

N Not satisfied but do not expect to change job

L. Not satisfied and expect to change job o .
Sthor{Explainy SATS F1€D go TV WIEGE 062 NoT- SATISFIEP, G0 TO colle o
v L4 7

:1. Check if you have had any of the following training since high school:

_©1l, Beauty College
<..02. Business College
03, Apprentice Training
i, Military Technical Training .

Y- 4
Other Special Training (Bxplainy—> (useE VALQ’_"’)
7/

2. If you are now attending collego, check proper space: .

~—

2 1. Junior College . State University
State College ~1i. Other (MName)

38
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rere enrolled is most useful to
Social Studics Dept, ebc.)

What high school subject area in which you
you now? (For example, Art Dept., Music Dept.,

VAR VSt vAR o1y
oa 7 . . [ X-3 Y »

olled is second most useful to

What high school subject area in vhich you were enr
you now?

VA&
o030

W

t area in which you were enrolled is the least useful to

What high school subjec
you now?
VAR
03)

)
If you have comments or suggestions for improving any pert of the school program,
please state them here. (If you p‘rei‘er to answer this without giving your name,
you may tear this off and return separately.)

3 A




_ QUESTIONHAIRE B CAp 4 |
g ITEM VARIAgLE COLUINS ENTRY. . REVARKS ;
3 001 1 - 3 I.D.# | |
j 002 W 3 |
003 5 1 -
) ook 6 { - if no data = otherwise skip ' |
7 032 7= 8 01 - 18 ' | i
‘o33 . 9~-10 oL~ 18 | - f
8 o3 11 -12  01=-05 o SR %
9 035 13 -1k 01 - 03 | I ;
036 - 15 - 16 01 - 03 L %
037 17 - 18 o1 - 03 | ;
038 19 - 20 ot - 03 v
039 21 < 22 01 - 03
0%0 23 - 24 01 - 03
o 26 - 26 " o1 - 03
ol2 27 - 28 .01 = 03
o043 - 29 -30 . 01 - 03
ol 31 - 32 01 - 03
0k 33 - 3 01 - 03 | o
10 ol6 35 - 36 - 01 - 05 | |
ok 37 - 38 01 - 05 S |
11 ous . 39 = b0 01 - Ol '
12 o9 T - k2 01 - 06 | :
13 050 43 - Lb 01 = 99 (sit0-vse ceot vae o1k)
TSR 45 - b6 01 - 10 (10= no—teaponss)
15 o052 47 - 48 0f -1 (riwobher, tommnieber) j
40 . .




QUESTIOLNALRE B CARD #1

ITEN VARIABLE COLULNS ENTRY REMARKS
15 052 b9 - 50 02 '
s1- 52 03
? | 53 - 5b ol
; | 55 - 56 05
i 57 - 58 - 06 . B
*ﬁ‘ 59 - 60 o7
' 61 - 62 08
63 - 64 . 09 (9= minister)
65 - 66 10 (10=other)
16 053 67 - 68 01 - 03 |
| o5k 69 - 70 . 01 = 03
055 - 72 o1 - 03
056 23 - 74 01 - 03
17 057 75 - 76 01 - Ok
058 97 - 78 01 - Ok
059 79 - 80 01 - Ok




ITEN

17
18

-49

20
21
22

23
24

©

ERIC

Aruitoxt provided by Eic:

VARIABLE

001
002
003
ook

060
061
062
063 -
064
065
066
067
068
069
070
072
o7k

QUESTIONNAIRE B

COLUHS
1- 3
4

-

6

7 - 8
9 - 10
11 - 12
13 - 14
15 - 16
17 - 18
1§ - 20
21 - 22
?3 - 24
25 - 26
27 - 28
29 - 30
31 - 32
33 - 34
35 - 36
37 - 38
39 - 40
b1 - b2
43 - bl
b5 - b6
47 - 48
b9 - 50

ENTRY

I.D.#
3

REMARKS

2, (enrp uz)

skip

01 -
01 -
01 -
01 -
o1 -
01 -
01 -
01 -

01 -
00 -
00 -
01 -
01 .
02
03
ol
05
06
0?7

- 08
09
10

42

ok
03
03
03

03
08

08

ok
02
99
05

(0=no response 1=y, 2=

(use code VARO71, O=n.




QUESTIOKNAIRE B CARD #2
ITEN VARIABLE COLUNNS ENTRY REMARKS
20 o7k 51 - 52 BT
53 - 5k 12
55 - 56 13
57 - 58 . 14
59 - 60 15 |
61 - 62 16 | B
63 - 64 17 ( 17= other) '3 {
25 075 65 - 66 01 - 17 (code VARO?L) |
26 076 67 - 68 01 - 07
27 077 69 - 70 . 01 < 07 (use code VAR009)
078 7 - 72 01 - 07 "
079 73 - 7k 01 - 07 . |
28 680 75 = 76 : 01 « t2 (-&G-eae-i-ery—-&lsawa&-—iimm
- homey—12=11iked-loocatienk
29 o021 77 - 78 oL
79 - 80 . 02
@




- TE
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4

QUESTIONNAIRE B

NS

COLUY

TEN VARIABLE

001
002
003
ook

28 080 -

29 081

30 082

.51 083

1 -

11 -
13 -
15 -
17 -
19 -
21 -
23 -
25 =
27 -
29 -
31 -
33 -
35 -
37 -
39 -

45 -
47 -

3

y
5
6

10
12
14
16
18
20
22
24
26
28
30
32
3k
36
38
Lo
42
Ly
L6
L8

CARD #3
ENTRY
I.D. #
3
5 .
skip
o4
05

- 06

08
09
10
11
12
01
02
03
ok
05
06
07?7
08
09
10
01, - Ok
01 - 03

RENMARKS

( 10=away from home)
( 11= easier)

( 12=11ked location)

6= 1iked college)

(

( 7= teacher urged) ;
( 6= only alternative) . E
( 9= away from hone) %

(10= couldn't get in)

o




Special College Counseling Prograﬁ

4 Questionnaire B .
For Students at Colleges or Universities

January 25, 1970

fall Name:

Last First
ormer Name (if different from above):

Middle Initial

ame of College or University now attending:

ddress:

emporary address:

ermanent address:

igh School attendeds

ircle the highest grade in school completed by yow parents:

a. Father
\123) s 6\7 8 \9\10 a 12413 1 15 16, 17 g _above
b. Mother56 5 1}456
L 76891 11 12 13 15 16 17 or above
c:ug

8 a whole, how do you feel about your high school:
a. Liked it very much _Of
{ b. Liked it retty well
c. Neither .iked it or disliked it &3
d. Disliked it more than I liked it ag
e. Disliked it very much 5

&

f the extra curricular activities listed below check in the first colwm to the
ight those in which you participated. In the second column check those in which
ou held office. In colurm three check the one in which you were most interested.

! 2 Most 3
Participated Officer Interested
S a. Student government Q) ol (Vo= (1) &3
¢ b, Social clubs (2) (2___ (2) ___
% c. Athletics .'(3) () (3)
> d. Music, drama, dance :
or art ) (L) W
7 . School publications (s) ) ___ (5) ___ ¥
¢ L. ‘I.iterary or Language . .
clubs , ©) (6)___ .(6) ____

—— e e s e

45
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h
i

L3

!

¢
5.

L

£

$

*

:

b

,

x

!
o
i

i

Most
Participated Officer Interested
'/ g Science or Nature Clubs (1) 91 (1)e2. (7) 9_3_
“‘{( h. Pre-occupational clubs 8y 8)___ (8)
'{3 i. Service clubs (9) (9).__._ ()
11’5'_3_' Other ™ 04S = Sthesl ‘:-:f;:r‘(o) (0) ' 0)

A‘AOCM 1c e goTED

Does it matier to your pirents what kind of work you do (check one each for father
and mother).

§

%

! . L _ Father Mother

1 a. Very much 'Qe i Elg o/ 21; o7

i b. Some 0, (2) 03 o, (2)_o»

! c. Doesn't reclly core (/( (3)_ 2 ’) (3)_o2

2 d. ILeft it uo tc we (h)_o¢ (L)_o¢
e. Parents deceasca or out of contact (5)_os (5)_o¢

How importent is &t to ;. uu to strive to get ahead in life, compared to living a
relaxed life.

v &. Much more important than a relaxed life. QJ
bomewnau wore importint than a relaxed life 6
’) c. fo more jinurt:at tiusa a relaxed life Q2
d. Less japortont than a relaxed life Og

' As far as you crn estimate now, what yearly income do you expect you will have
. when you cre IO yesrs old. (Assume that salaries will stay about as they are now.)

¥, a. Less vhun $50m O

b ;'« b, $5000 - 7500 _o%

£79 c. 1500 - .7l0,00003_

d. $10,000 - $15,000 64 \/
e. $15,000 - 520,000 08 |
£. Over the $20,0i.0 _Q€_

If you could have your own choice in the matter, in what kind of fmrm, orgadization,
or situation would you like best to work.

e; 8., Own business
&y be Own professional office

o}C. Small business or office owned by someone else

oyd. School or college

ese. Government bureau -
olfp, lhlitary organization ____ T ..
®)g. Large firm or corporation _

oth. Hospital or other public health agency
o1i, Homemaker

lo PalEs srama
" Teehwroaf
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B e T L

Lt e eSO 4IPSO @74 e bt e

Aside from your vvn preference, what do you think you are most likely to be doing
at age LO.

a. Own business O/
b. Own professional office O L
L c. Small business or office owned by someone else o3
‘~"%e d. School or college ©%
‘ >, . Government bureau &%
£. Military orgerrization D6
g. Large firm or corporation _&%
h. Hospital or other public health agency (<2
Homemaker oj
Mhep(wrlte—m) 703wD AlSponc €

In thinking about whether >r not to go to college, to whom did you turn for advice.

(Check as many as may app]v\.' |

©fra., Ho ona
©2&b, Mother

e3c. Father
ner or gidlw _ ) . ‘/'

| §4 o4d. Brota
v ase. Other relatives

otf. Frieris
: eyg. Hignh schocl %eact:
v oth, H.Lgh 8CNOU. L uny- Or
[ lopi, Other (write in } 63 mig, ot TLA

How much did : : 71 discuss going to college with the teachers, Special College Counselor,
counselors ir your hich schori or the district-wide Special College Counseling Coordinator.

;
' o Teachers ((Jounselors S.C.C. Coordinator
sa. fuite a lot (1) 1) 115___ 1
geb. Soma °J(>) Y2 % (2 — () \/
3c. Not at all G ‘O TG %3

- teachers, counselors, Special College Counselor in high school

' To what extena did ¥
.....°s°» Counseling Program encourage -you to go to college.

and the Spz=ckal ©

.
e e AT NAdm s 4 it o . .
e R bt R e N - T 2y e Ly s G it Ct
G s T S RO S R NREA P WIRNOR LB SNt e

Te:chers Counselors S.C.C. S.C.C. Program
O07a. Quite a lot - (1)__ (1) 115__ (1 5
Ob. Some . Isfei o) ____ o (2)__ o‘.(2)
Q. Now 2.1 230 SO HE— %((3)__
. Discouraged ) ___ (W __ (W) ___ (W) __

extedn did you- high school teachers, counselors, Special College Counselor,

~ To what
; and Special College Counseling Progrum influence your decision to go or not to go
i to coliege. l/,
_E' Teachers Counselors S.C.C. S.C.C. Program
. O/3. Quite a lot 1 1 (1)__ 1 -
: 9\ (?2) (2) ' ' |

Rs Qmo o 'n
oy. . v W




{
¥
{
:
{
H
§
;
i
[
13

8e
b.
Ce
d.
)

5 £,
B

h.

a.
b.
Ce

8.
b.
Ce
d.

§:;

How did yomr parents feel about your going 19 college. (Check one each for father
and mother). : '

Father Mother
Insisted that I go ) _ 1)
Very definitely wanted me to go (2)___ (2)__
Encouraged me to go but did not insist (3)___ - (3)__
Left it completely up to me o (b)___ >3 (L)
Didn't think it a good idea, but Qh
didn't forbid it (5)___ (5)___
Strongly disapproved 26)_ (6)___
Parent deceased or out od contact ) (7)__
Don't Rnow : (8)___ (8)___

How important was it to you to go to college.

Very important N1
Fairly important - Q¢ P
Didn't care much cboht it _ND

Of the people you= wn =ge with whom you spend most of your free time, how many are
going to college. . :

None "/

Some of tnem 1
Most of them 7
A1l of them L.

Have you decided what you want to do (what occupation) when you finish your schooling?

o Qe
b.
<)

&
L]

°! a.
.lbo
P Q%%d.

‘s e,

Yes N If your answer is yes, into what kind of wark do you
No 7~ 73 O)O want to go, (be as exact as you can).

How flong ago Aid you decide to enter a particular kind of work?

Haven't yet iecided
Decided durang college
Decided murizg my senior year in high school

Decided early in high school
Decided while in junjor high school or intermediate sdhool

In thinking about what kind of work you might go into, to whom have you turned
for advice. (Check as many as apply). .

No cne ©)

Mother ©32 ' _ \/.
Father _o2 '
Brother or sister Q:[

Other relatives %

Friends _o&.

48
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5 g. Friends of the famlly (adult) %%
rh. High school counselor o %
9i. Special College Counseling Program ©9
)63, High school teacher /o
wk. College teacher _1)
11, College counselor 2
, i»m. A conference (Career Day) speaker (1
,  Iyn. Library resourees (vocational file) Y4
is0. On tho joo experience ;3
. ;¢p. Talking to a person already on the job (4
yeep Qe  Other bmibe=in) ]2 0 nER

| Of those listed above, circle the one who has been most helpful in selecting a vocatdion.

L O7S
When did you make up your mind to go to college?

a. After leaving high school Ol

b. During my senior yecr in high school (X8

. Oy c. During my junior year in high school 3

. ¢ d. Early in high school

i e. While in junior high or intermediate school o5
f. Have known since elementary shhool g g
13

ge Don't know O3

. What colleges did you condi-er, in order of your preference (including junior colleges,
. business schools, and technical institutes). Please write the names of the colleges
 in full, e.g., Canada College, San Jose State College, University of Washington.

°> D a. First preference Q’ £ VAR ooq ¢Copf)
# % & b. Second preference M

O

)f C. Third preference "

*f ¥hy did you tuant to o %o #$he collepe you most prefer, compared with other colleges?
é (Check as meny s apply).

] t a. Inexpensive ©]

; A b, Close to home (2

f_, 3 c. Parents or relatives went these Q3
{ ¢ d. Good academic name QY '

g_o $.e. Rich social life _0S

1 ¢ £, Friends are going there B

rf v g. Size of college _S20)

v h. Athletics of

¢4i.. Particular programs offered An
: 3 WeRwAy EFlosm pomf UE CAsSI€R IR 24 KkCD locATron

1 If the college you chose was not your first choice, for which of the following reasons

 did you choose it. (Check us many as apply) .
a. Closer to home &)

e : 49
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b. Cheazper @

P ¢. Parents wa%d re to go O3
' d. Easier to get into o4
e. Received scholership for there Dﬁ

| & Otherfurttrtny 06 - Lkbn collffE, 5u STEA Chee SAED 5T ouly AtrmAwanve
09 LAwAy #.o-.kap\e 103 Covefm i\l LhT 1w,

» Ho how many colleges did you cpply.

’ a. lione &f
Oy.{ b. Onec o2
c. Two o3

- de Three or more gj

'« Jf you comyore the gredes you hiive recoived in college writh those you received in higa
i school, whizh ol the following statements anply.

0 S, 8- College grade° are better taan iiign school grades 9/
b. College ond hizn school. zredes shout tne some p2 \/
c. High school gre. ~des better then college grades o3

- < N R M tpnat e
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QUESTIOIWAIRE C

ITEHN VARIAZRLZ COLUHYNS

13 053 49 - 50

ok 51 -52

. 055 53 - sk

056 55 - 56

1k 057 57 - 58

058 59 - 60

059 61 - 62

060 63 - 64

15 061 65 - 66

062 67 - 68

063 69 - 70

064 71-f- 72

16 065 73 - 74

| 066 75 - 76

17 067 77-- 78

18 06§ 79 - 80
. 51

CARD #1

EETRY

01 - 03
01 - 03
01 - 03
01 - 03
01 - O4
01 - Ok
01 - O
01 - Ok
01 - 03
01 - 03
01 - 03
01 - 03
01 - 08
01 - 08
01 - 03
00 - 02

REMARKS

(0O=no respnse, 1=y,2=n)




QUESTIONRAIRE C CARD #1

? ;ggg VARIABLE COLUNS | ENTRY REMARKS
! 001 1 - 3  I.D.4 '
§ 002 L b
§ 003 5 1
j ool 6 1 if no data, otherwlse sxip
g - U 085 7-- 8 01 - 99 (use code VAROSHE)
§ 086 9 - 10 01 - 07 (use code VAR009)
g 6 032 11 = 12 00 - 19 (15 = +)
g' 033 13 - 1b 00 - 19 "
" 03k 15 - 16 01 - C5
8 o046 17 - 18 01 - 05 ‘ :
n o047 19 - 20 | 01 - 05 |
9 obg 21 - 22 01 = 06 o
10 050 23 - 24 01 - 99 (+10--use code VARO1L)
§ 11 051 25 - 26 01 - 99 (+10--use code VARO1Y4)
12 . 052 27 - 28 01 '
: 29 - 30 . 02
1 - 32 03
33 - 34 ol
35 - 36 05
37 -38 06 '
39 - Lo 07 | | i
b1 - b2 08
b3 - bh 09 ( 9=minister)
45 - U6 10 (10=other)
47 - 48 11 (11=Special College Couns.)

ERIC

Aruitoxt provided by Eic:




QUESTIONMAIRE C  CARD #2
ITEH VARIABLE COLINS ENTRY REVARKS |
001 1- 3 I.D.# |
002 | b 4
003 ' 5 2
ook 6 skip ;
18 070 7 - 8 01 - §9 ( Use code VARO14) Eg
19 073 9 - 10 01 - 06 i !
20 o7 1 - 12 01 é
13 - 14 02
15 - 16 03 ;
17 - 18 ol %
19 = 20 05
21 - 22 06 :
23 = 2b 07
25 - 26 .08 i
27 - 28 09
29 - 30 10° ‘
31 - 32 11 ,
33 - 34 12
35 - 36 13
_~ 37 - 38 L
39 - Lo 15 |
W - b2 16 |
43 - Ll 17  (17=other) |
21 075 bs - 46 _ 01 = 17 (use code VAROZY)
22 076 by - 48 01 - 07 v




QUESTIONNAIRE C CARD #2

ITEN VARIABLE COLUIS ENTRY REVARKS
; 23 087 49 - 50 01
51 - 52 02
53 - 5k 03
55 - 56 ol
| , _ 57 - 58 05
59 - 60 06
' | 61 - 62 0?
63 - 64 08
65 - 66 69 (9= couldn't get in)
67 - 68 10 (10= other)




2k 001
002
003
ook
24 154
i
25 082
088
26 . 083

VARIASLE

QUESTIONNAIRE C

1 -

11 -
13 -
15 -
17 -
19 -
21 -
23 -
25 -
27 -
29 -
31 -

COLUMNS

3
L

5
6

10
i2
14
16
18
20
22
24
26
28
30
32

)

CARD #3

ENTRY REFARKS
I.D.#

L

3

skip

01

02

03

ol

05 ( 5=parents went there)
06 ( 6=1iked college)

07 ( 7=teacher urged)

08 ( 8=only alternativei

09 ( 9=away from home)

40 -(10=couldn't get in)

01 - O4
01 - 99 (use code VARO0OS)
01 - 03

R e R




SPECIAL COLLEGE COUNSELING PROGRAM . )

Questionnaire C
For Students at Junior College :
January 25, 1970 '

1 Name:

Lost First Middle Initial 4 :

ver ilame (If Ciglerent .Jron sbove) s 3

3 of Gollege now atienaing:

ress? -

i Lot T SRR ey

ry?og'pﬁ:.\n tc get your Ak, Degree in two years, what is yow major? Ccaoi VAR 0'811«) i

yoomgfﬁan to tranfier to enother collete, where do you plan to attend? (cest vmw;}

?

if::le the highest grade in school completed by your parents: _ i ‘_
: Q a. Father B ;! "
'S —123'1;567'3-910111213lh15161718\?~'~\,a€ A%
! s -

3 b lMotker : :

| 12345678910111213 14151617 18195 mgs,

ANy At a1 e

g emis @ e e s

a vhole, how do you fell cbout your Bhgh school:

' a, Liked it very much ©) . . o
b Liksd it pretily well g2 o

y G Neither liked it or disliked it g3 - .

¥ d. Disliked it more than I liked it e }r

e. Disliked it very much Q& !

§

s it matter to your parents what kiné of work you do (Chedk one each for father ! *
mother ) . . Y {
. Father Mother 31
| a. Very much 1)__o/ 1)___ 4l
. b. Some O¢¢ (2 _n2 4 (2)__ IR
Poc Deesn't reallv care . (3)__s53 ‘/'? (3)__ '
' d. Left it up to me | (b)_o4 (L) ___ L %
E_ e. Porents deceased or out of contact (5)_os (5)__ 3
ifar as you can estimate now, whet vearly income do you expect you will have when ; B

‘} are L0 years old. (Assume that salaries will stay about as they are now. ) 3

. a. Less than $5000 o/

‘§ b $5000 - $7500 _©o2 :

£, d. $7500 - $10,000 o3 \/ .

: 4. $10,000 - $15,000 o & . 4 ¥
' ., !'s?.ﬁ,ooo - $20’000 ﬁr

£. uver $20,000 _o26
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i
%
H
v
i
o
3
L
X
3
M
&

, or situation would you like best to work.,

Own business B |
Ovm professional office B,

School or college _o4.
Government bureau oS

Military organization _of
Large firm or corporation OJ
Hospktel or other public hez2th
llomenaker ©9
Other (wmiie—s

L
,':5.01’ '

-t Y YR

Small business or oifice owned by someone else

. If you could have your own choice in the matter, in what kind of firm, organiaation,

a3

cgency 08 |

(vsk c20€ wvpR o :q)

at the age of LO.

8.
be.
Ce
d.
e.
f.
f g
h.
i.

2 py e LRI

Own business O/

Own professionzl office Q 2.
Eliz11 business or office owned by
School or college &Y _
Government bureau o&
Militory orgen2zation _o¢
Large firm or corpcration o

Hospital or otaer
Homemaker 09

{3

. Aside from your own preference, what do you think you are most likely to be doing

27

scpaone else

peblic health agency of

(st copk vALoIY)

. In thinking about whether or not to go to college, to whom did you turn for

advice. (Check as maany as may apply).
a. lNo nue O/
b. Mother g2
c. Father o3
d. Brother or sister 0%
s> e. Other relatives f
'~ @ f. Friends g¢

High school teachar o7
High school counselor

Other (write :|'.n) Qe pmenr sTER

v

Special College Counselor € lj&—

1o = ATAE R

How much did you discuss going to college

with the teachers, counselors, Special College

Counselor in your high school or district-wide Special College Counseling Coordinator.

Teachers Counselors S.C.C. Coordinator
o) a. Quite a lot {1 1 1)__ (1) o/
O%b, Some ) (2) (2) ___ (2) 02
oX:. Not at all (3)____ (3) (3)— (3) 63
Q
&‘) Os? a‘tﬁ' O6~<

o7

e N

e s e
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To what extent did your teachers, coummelors, Special College Counselar in high school

and the Special College Counseling Program encourage you to go to college.

Teachers Counselors S.C.C. S5.C.C. Program
&fa. Quite a lot iy () (1) ] (1)___ (1) _
62b. Some <(2) Q. 5 (2 & (2) c:<
ovc. Nob at Al SH(3) ¥pOIT- BB B e
o4d. Discouraged W (k) (L)__ W_o oq

To what extent did your high school teachers, counselors, Special College Counselor
and the Special College Counseling Program influence your decision to go or not to

go to college.

Teachérs Counselors S.C.C. S.C.C. Program
of a. Quite a lot Zl; (1) —(152 (1) qy
owb. Some (2) (2)_____ (2)___ (2) °<
o3c. Not at all (2) (3 __ (3) - (3)__¢

06/ 04'2 QQ 06;,

How did your parents feel about your giing to college. (Check one each for father

and mother.)

Father Mother
a. Insisted I go ) Q/ 1
b. Very definitely wanted me to go (2) (2)
c. IEncouraged me to go but did not insist (3) & Q} (3)_
d. Left it completely up to me o ) 09 (W)
e. Didn't think it a good idea, but . (R (5)_0,;- 9;- (5)
didn't forbid it
f. Strongly disapproved (6)__o¢ (4)____
g. Parent deceased or out of contact (7)_o> (7)
h. Don't know (8)_oy (8)__

" How important was it to you to go to college.

_a. Very important &/ _ |
b. Fairly important 03 °6> '
¢c. Ubin't care much about it & 3

: Have you decided what you want to do (what occupation) when you finish your
. schooling?

. OO—we RESQaNSE v
a. Yes ol 'X(Ii your answer is yes, into what kinR of work
>

\7 b. No _o2 do you want to go, (be as exact as you can).
: 7
' : L-(uu: CovE_ VAR &4

/

v

How long ago did you décide to enter a particular kind of work?

5"

ora. Haven't yet decided cExo/

&b, Decide during college o oz

'y 83c, Decided during my seniar year in high school OJ

: & %9d, Decided early in high school o¢

, %%e, Decided while in junior high schodl or intermediate school O.S

o¢ f, Have known since elementary school €6

- 5

e A wesema tem
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~ [n thinking cbout whet kind of work you might go into, to
"(Check @s many &S apply.)

T

I
ke
W
L ]

FiPmesc At

BIP- Bomardeshof

g DN S P
TR ROLALODT

o e
L ] L] L ] -

3

lio one Of ¥
lother 0 2 :
Failler &3 .

Brother or sister QY

Toher relotives o8

frienis (ovm) _p ¢

Friends of the femily (adult) 67

high school counselor of

Snecin). College Counselor 09

High sciiool tezcher /O

College *eacher _ /|

Colle;w counselors _[/2

A conference (Career Day) speaker _L3

On the job experience _/¢

Librory resources (vocationcl file) ¢ &
Talkins vo = person <Iready on the job ¢
Othor (vasbve—es) __[7=

Of those listed above, who has heen mos?h helpfl in selecting a8 vocation?

ovs

(vse cose VAR TY)

" When did you meke up your mind to go o college?

a.

b.
: )> d.
: d
i
: e.

f.

- &

After leaving high school ©/_

During my senior year in high school QS

During my junior year in high school o2

Early in high school @& ‘

While in junior high or intermediate school O
Have known since elementary school O¢

Don't know &9

Why did you chose junior college? (Check as many as apply.)

i of a.

Inexpensive

§ © %, Close tc home ____

. 63c. Couldn't tuelify for a four-year college __

: o9d. Good academic preparation for a four-year college ____
| oSe. Friends are going there ___

') oct. Size of college

.7 Y. Athletics ___

dg1. Particular programs offered ___

in Other (write in) o= oThEL

°9 é.:,, coLbLpa'lT LT 1 »

i ' '

! If the college you chose was not your first choice, for which of the following reasons

' did you choose it? (Check as many as apply.)

03

vhom have you turned for advice.




ol a. Closer to home & i@

.~ ¢t b. Cheamer Bl :
o3¢, Pzrents wented me to go 83
oy d. Easier to get into of

ose. Qthop—{wpite-in) PARECATT Wi Thex

A Al U R N S WA

i To hoy many college did you £oply? Neme of College
2. None &/ L
b. One o % M,
&~ ¢ Two 3 < (USE ¢ oD \.:A((ooﬂ %
{ Y] - - -
d. Three or more 84 OFp |

If you compare the grades you have received in college with those you received in high
school, which of the following statements apply? ‘ \/

P -

) &) a. College irades are better than high school grades O_L
b, College and high school grades about the srme O
¢, High school grades hetber than college gradesoy

oy

r~—r o

'
;
{
i
!
?
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QUESTIOKNAIRE D CARD i1

ITEN VARIABLE COLU#MS ENTRY REMARKS
001 1 - 3 I.D. #
002 L 5
003 5 1
L _ook 6 1 if no data, otherwise skip

1 034 7 - 8 01 - 05

6 046 9 - 10 01 - 05
ou7 11 - 12 01 - 05

8 089 13 - 1k 01 - 99 (1-99= year)

9 090 15 - 16 01 - 09

16 .~ ous 17 - 18 01 - ObL

11 oL9 19 - 20 01 - 06

12, 059 21 - 22 00 - 10 (10=other)

091 23 5 24 11 - 99 (use code VAROLH)

ST TSI .

61




SPECIAL COLLEGE COUNSELING PROGRAM

Students at Work
Questionnaire D

January 25, 1970

=¥

. Merried? Yes _ No

h
~wer Heme (If Qifferent from shav )

L0m z.hove

‘re employed:

‘ress:

2 Address: .

.?rhone number:

't and Address of a Ml:ss Friend:

mated Irom Revensirood -
- mont Hoodside

St o —

Menlo-Ather ton Semoiz San Carles

- ry Information: Dste Stirised Borlc:

Salary Storted at

Hou Maliing

As a whole s how did yon Teel rhout your hipgh school experience:
(a) Lived it very much o
(b) Lired it pretiy well B,
c) Neither liked it or cisliked it 0%
(d) Disliked it more then I liked it oY
(e) Disliked it very much N\l

¥
P

X

Comments:

M

o e o

£ you were planning high school work

all over again, vhat wrould you take?
e ok Aaws. Tae VLATE

uld this help you on your job? How? .
" you could go brek to high school agein, what would you do differently other than
"demically? ] , .




~ What help did you get from which high school personnel that was v.aluable?

| %""J Tat.,

What help wctld you like to heve had that you didn't get?
MDD THAB.

Does it matter 4o your parents what kind of work you do? (Check one each for’ xﬁother
and father.) :

Father Mother
y a. Very much - (1) o (1)
- %, b. Some 2) 62 «(2)
h) '? ¢. Doesn't really care . 1(3) o3 %(3)
| F’C- d. Left it up to me () 8y lé);; ‘
<

e. Parents deceased or cv of contact |(5) oty

What would your perbuts like Fou to do?

"What kind of influence did your parenis have on you thz;oughout your high school career?

HRND TAS

' Hov long ago glid you decide to enter a particular kind of work?

1AL ogq (/=99 = YeAr EQOIVALEAT)
In thinking about work or what kind of work you should go into, who helped you most?

L'? o/ a. No one Of o31c. Father 63 of e, Other Relatives oS

y ©b, Mother B2 __ -yd, Brother or Sister 64 o6f, Friends of
St & H.5, Counselor g% _ cp h. Specizl. College Counselor % = =7 i. H.S. Teacher 93

‘

How important is it Fo you to get ghead in life compered to livéng a relared life?

A a. Much more important then a felaxed life Ol
YR  b. Somewhat mcre imporbant than a relaxed life O,
| 09 5 c. No more impordant than a relaved life 63

d. lLess important then a relaxed life o4

Y . :

i 8 far as you can estimate now, what yearly income do you expect you will have when you
[ are 4O year 0ld? (Assume that salaries will stay about as they are now. )

697 a. Less than $5000 o)

63




b.
C.
d'

R

QO0c..
o b.
010.
o34,

R e e TN

L
!
;
!
i
A

. “
. __7!(1/«/0' =

R e,
e,

$5000 - $7500 @&
$7500 - $10,000 a2 _

$10,000 -
$15,000 -

15,000 o
$20,000 o..S‘

Over 20,000 86

 If you could have your choice in the matter, what kind of job or organlzatlon or situation
‘ would you like as your life work?

What I am doing nou
Ovm business Kind:

Own prefessioncl coffice
Soamll business or office ommed by someone else
Kind:

ochool or college
Kind:

Fovernment bureosn
Kinds

Milit: ATy ora*piva'i--i on
Large f‘wrm or corneration wma-

Hospﬁtﬁl or ohher 'm'l'h'l':n hen'_]-f-h acency

Homemaker __
Other

u~‘jq. P A SR S 4
(vc€ conr  ©/9)




QUESTIONNAIRE E CARD #1

ITEY VARIAZLE COLUNN ENTRY REXARKS
001 1 -.3 I.D.#
002 b 6
| 003 5 1
ook 6 1 if no data,‘ otherwise skip
1 092 - 7- 8 01 - O4
2 093 G - 10 01 --&g
3 ool 11 - 12 01 - 17 (11-17 use code VARO1L)
L 095 13 - 1k 01 - 09 (8=school job,9=student
' govt., 10=other)
5 096 15 - 16 01 - 02
6 1097 17 - 18 01 - 03 ﬂ
098 | 19 - 20 01 - C3 _' . §
099 21 - 22 ; © 01 - 03 E
7 100 23 - 24 o1 §
25 - 26 02 §
27 - 28 03 %
29 - 30 ol ]
3 - 32 05 ¢
33 -3+ - 06 :
i 35 - 36 07 |
- 37 - 38 08 !
“f} 39 - L0 09 f
o b1 - 42 10 (10= academic) :
, | 43 - L4h 11 (11= personal gfowth & devel)f‘;
L?‘. - | | 45 - b6 12 (12= other) ' ;




QUESTIONNAIRE E CARD #1

ITEY VARIABLE COLLKNS ENTRY REMARKS
8 : 101 | b7 - L8 01 - 02 (1i=yes, 2=no)
156 b9 - 50 00 - 99 (use code VARO24)
9 102 51 - 52 01 ~ 02 ( 1=yes, 2=no)
103 53 - 54 01 - 02
104 55 - 56 01 ~ 02
105 57 - 58 01 - 02
106 59 - 60 01 - 02
107 61 - 62 ot - 02
5 108 63 - 6L 01 - 02 )
% 109 65 - 66 01 - 02
| 110 67 - 68 01 - 02
.% 111 . 69 - 70 01 - 02
; 112 71 - 72 01 - 02
; 10 113 73 = 7h 01 - 03
g 1k 75 -776 01 ~-03
§ 115 77-- 78 01 - 03 | '
. 116 79 - €0 - 01 - 03 '
i
@
g
;

R o

R ad

O




QUESTIONNAIRE E  CARD #2
ITEN VARIABLE COLUNNS ENTRY RENARKS
001 1 - 3 " I.D.i#
002 | L 6
003 5 2
ook 6 skip
10 117 7 - 8 01 - 03
? 118 9 - 10 01 - 03
; 11 119 11 - 12 01 - 03
| 120 13 ~ 14 01 - 03
R 121 15 -16 01 - 03
: 122 17 - 18 01 - 03
.3 123 19 - 20 01 - 03
| 124 21 - 22 01 - 03
§_ 125 23 -. 24 01 - 03
| 126 25 - 26 01 - 03
% 127 27 - 28 . 01 - 03
% 128 29 - 30 | 01 - 03
S 129 31 - 32 01 - 63
? 130 33 - 34 .01 - 03
g 131 . 35 - 36 01 - 03
- 132 37 - 38 01 - 03
i i‘ 133 39 - Lo 01 - 03
« 134 b1 - 42 01 - 03
135 43 - 44 01 - 03
B 136 b5 - 46 01 - 03 .
o . 137" 47 - b8 01 - 03 ?
? . 138 49 - 50 01 - 03
; 139 51 - 52 01 - 03
§ 87 |




S A aam T s

13

VARIATLE

140
141
142
143
1hl
1ks5
146
12

J4T

QUESTIONNAIRE E

53 -
55 -
57 -
59 -
61 -
63 -
65 -

.Q:nﬂ'—*é‘&‘
b2

ér..

5L
56
58
60
62
6L
66

(rg-10

7N-12

7214
/75" 17(/

CARD #2

01
01
01
01
01

01

01

-o1EEERI-
01— 030t
01- 0%
01-01)

Ol - 03()

ENTRY

03
03
03
03
03
03
23]

)

01-03¢

REMARKS

L
. "




"‘anﬁé :
!

X 3r g
. oo

(et icc)

(vacve)
eat™ by
‘T;-—‘f‘f = 1
4s 20-3
K¢ «@Q-3

Y4 ¥ = 14

Y9 =z Q0=
Sv  =a~3

F1. -Se = |3
§3 =2(0-3
§4 “d ~7

| §s-~6c = 14
5y T e-7
G‘V". o..J

S9-60 =
6! ~ Q-7
6 ~ Q-2

L3 ~64 = 22

£S5
4

¢-3
-3

6?7 -¢® = 31
¢9 =9-3
Q0 « Q-

/-2 = T2
?3 Q-3

" cw-3

<:W‘9"Q '/5;. )

Col.  Ewrtay
Vs-34 = 33

7y =3
% ¢ -~ =3




ptan A e, ey v e

B A s et 14 SO

* oy sy

16 ~1t ~ 43 sis e Cf
-7 >~ Q-3 €7 o0-3
1% ~a-~3

S4: o723

19~ %0 2 44 .
2_{ '\q“J' . 5.5"‘5(:4;1
L 2 0-3 . 57 ° A
: $sG > o-5

13-y Y
d §9-Co * 63

, ¢/ ~ ©6~3
e * @~ ' 6L = o ~3
29 ~2% 2 5/ | i3 -cqn &9
29 =°'.°3 (s wo-3
3e ’.O*J “ 3.0")
- S o
i JEET= T X 2 -T2
33 3 0-) L, -3
39 2 0°5 2 = o0=3>
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Special. College Counseling Program
Questionncive E

' January 25, 1$70

 Hame:

‘ Girls, if merried, write
" Address: . your marricd name above
- Permznent Address (If d&fferent. frow nhove) _

‘Please check the statemeni which wou feel best applies to you,

1, Is vhat you are doigg now what you thought you would be doing while in high school
; 2 Bl. ilothing very definite in mind vhile attending high school. .
N R ©22. I am not doing anyihing lilke what T had in nind wvhile in high school.
2 _o 3 I am doing ='omr~uh:mc' like tthat I had in mind while in high school.

oh I am doing exactly or almost exactly what I had in mind vhile in school.

2. If you have dropped out of cuulcge, piease check your mein reason below:

_©1. Poor study habits o _©5. Took a job _ 99, Military
3 -2 2. Low grades _ o6, liecded at home _L_Hheﬁ—(—e}qala-&-n)
'S "53. o definite gonl _oJ. Fincncial 4 (M
: “©oh. Marriage _0O6. lHealth reasons

3. What do you expect bo be doing one year from now? |

_O). Attending college _O5. Business | o . ' Lo
7 _©2., Working . 356, Industry ) : .
o3, In armed forces Other (exp.kam '
7 _ol. Housekeeper 1\5,,—.1_‘—7;1:‘2 (auﬁ‘/ Nlpre £ /) )Dt‘"?.
: §h. Which school sctivity has been most helpful to you?
| _ol. Clubs __O5, Music
§ "02. Athletics &bé Social Affarnrs
;’- ?\f' o3, Drama © o7, Art
* —ol. Speech 840 Other (explain)

t ) . - TTof8 Scasol gob
' 069 STVIEMNT  GovT.

§5. Do you feel thet the school. hes too meny or too few recnired cowrses?

A*Q .
9C Or too many o Q2. too few

56. The methods oi" grading you experienced in high school were, in general:

: . R
; v Usually Sometimez Seldom

. 1 2 3 )(a) Concibtent
I} k _lg ~°>(b)pm :

? (c) Actual measurements of wori:

o/ oz .c>3 5




/':r o . ~ . Q . Q o~
f ‘r.".ucn of the following besic communication skills do you feel you siiovld hicv

hod more training?

s _© 1, Grermear _ 05, vpeaking . A ¢. Peanansiiin
'VVo . _o2. Punctuntion ©6. Iilote teking _®10. Bther A<k o€a € .
@ To63. Srelling __O'7. Outlining — I+ PERSon Al GRowTh +-BEVEL
_Ol. Reading "OFf. Composition —J2 . 6ThiE Kk

Conld yowr high school have ofiered some suvject/s it did not offer that irould be helpits
- to you now? m name vl e subject/s
D eily). on(dy  vaelSL (ure eade VA&oz.q)

—

" Do you think the high school should:
Q| o

Sl . Offer more courses thot a student could use dircctly in employneas?
2. ___ Reqvlre every stwient to teke o course in typing? i

3. o Rejuire stwients to trke more methematics? '
ho _ o Recuire students teo trke more science?

-5, Reauire every stuvdent to teke a foreizn longuage?

6, ‘ Have fever rejuired courses and allow student to take electives?

o Teach btright, cverzze, and slov student in separate cleeses?

N U Enforce rules of conduct more sirictly?

9. Make student stndy herder by reguiring more homework?

(0. . Frovide more oppoertunities for student to participate in dances,

- : parbies and other social activities? .

[ PO Have longer school day with more classes required for each student?

"aleht teaching method seems best for you?
(Cnec runbers &s i'ollows:) 1 - Very helpful
' 2 = Hlelpful
o/ Oz o 3 3 - Little or no help

[ o 3 .

i {

TRAREE

} Cluss or Group Discussion

Lcbs

Y PN

Yovies

LY YO TN YL IR

tudy Guides

f
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Learning bty doing (shops, cr: i‘ts, etc.)
t
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How much hes schiool helped you in the following ways?

1 2

3

- — e

o/ [ oz] o3

i
*
d

- —— e w——— | grea ow- § - o g ——-

oo

am——e oo -

B e MR TR

e Rt

e T At A et T

W

cing youwr spore tinme
Taking part in community end civic offoirs
Preperation rLor maxrriage and family life
Geltting a2 Jobt
Getting | along with people
Preparing for future educaticn
Understanaing your apilities
Using good F.hgiish
Ability '.i',o reod well
Using everyday mata skills
Understanding principles in borrowiné noney
Conducting your own affcirs
Thinking through your problems
Understanding pririciples and practices of American form of governmnen
Spe?king ‘before groups of people
Understanding world condithons . and problems
Understanding the influencé of business on your personal life
Appreciating activities in fields of arts, music and drama
Developing study skills neceded in college such as taking notes, writ
reporvs, term popers, ete, '
Organizing houseliola verk guch as cle:ning, cooking, etc., (girls onl

Understeuuing how ve vce your money wisely

DS e e gy e e e e arve
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12. Indicate how much the following ncople and the Specizl College Counseling Progeim helje
you m plerning yor futwre waile you uere in high school. |

=y oL Q3 | ‘
! ' X j,.....‘ Pzeonts, relctives, or cbther adult fr.iends " ‘
Ny Ve ' ‘

,v S”b,: l l Counselo:s

qlc.f . { Snzcizl Colleze Couniselor and Collef,c Counseling Program .
: ] _ | Vv’
; l,( d: ‘ Deans

Yy pe. ‘ Teachorc

Cotnseling Progrem were in i following rreas:
o & v L | 2 VAR IY
. 6.1 ‘ ,5‘ — ._;.. 9_(31_11?'_-3&_'_9{1;’4 q( Olg Oj S1C.C, and S.C.C, Prc
E%a.i \} ! V ¢ ;&mucnmuua* planniing % {, ! ﬂh . : Ndvcamon.ﬂl plenning
1 !
b. ‘ 0| , @L @3 'bOccup Sionol plarm? ny % ‘bOccupatlonc..L planniu;

%c g L/ :: 22 iu L‘/Pe_ svicl picblens %&i 3‘) ! !13 1@3 (“/Personal problems

3 1y For the courses you took in nigh school:

accorning 1o how you li! cea it. , '
B. In the right column, circle tihie nunber that shows the value you place on each cours
Y , L /
5 S LIKE .+ SUBJECTS YOU HAVE TAKEil / VALUE
Very Some  Little or o : | o Very,t ' Some  Little ¢
i1uch lione m

}

|

|

ATy LR ety s Kot m e Asr

P g et S e P p et

] Friends of my il age

2, Indicate how helpiul your cevnselor @i Speeial College Cownselor.and Special College

A, In the left columnn, circle the number that exoresses jour opinion of each course

Much None

© BUST.<&5S i 0L TION :

00 AccovuTIA e

&1 Yyping
®LRecordkeeping

°3 Bookkeeping
o4 Blerical Practice
os0ffitce Practice

®{ Business Practice

® ) Shorthand

ot Merchandising
pqConsumer Ed.; Bus. Law

2
)
'S
W

¥

By

OO ND RN
RO ONDNN

W W W W W W ww

3
3
3
3
3
3
3
3
3
3

I D S e




VAR o024

Loy SUBJRECTS YOU HAVE TAKEN VALUE
» s (TmRAS ' '
Very Sone aatule or '.\?;‘:g"w.- - Very Sone Little ¢
" Much - liome P73 S PPN : Mach None
. 1 ART
1 2 3 (1Gencrsl Art 1 2 3
1 2 3 " ltAry II 1 2 3
1 2 3 13Advanced Art 1 2 3
1 2 3 {4Crafts 1 2 3
2 MUSIC
) Y4 3 ¢ /Choral Music 1 2 3
1 2 3 " 2 eInstrumental Music 1 2 3
1 2 3 3Nomenaking I 1 2 3
1 -2 3 I 2Homemaking IT 1 2 3
1 2 3 J 3Homeoreking IIT & IV 1 2 3
) s Delpefrrtmiiond
L Y LDUSTRIAL ARTS
1 2 3 ~Y1puto Shop o L 2 3
1 2 3 y eMetsls 1 2 3
i 2 3 - 43Vood 1l 2 3
1 2 3 Y {Drafting 1 2 3
1 2 3 § sElectric ) 2 3
; 5 ENGLISH Hw mAv Ti€s .
! 2 - 3 < tEnglish S R 3
] 2 3 £ 2Journalism 1 e 3
! 2 3 s aPublications - 1 2 3
ol 2 3 5 4 Drama 1 2 3
1 2 3 s s Speech 1 2 3
SR} 2 3 - ¢Reading 1 2 3
r ,
.C FOREIGH LA:GUAGE : ;
Ll 2 3 .+ € ) Spanish &-ewensl-o - 1 2 3
S R 2 3 tzFrench . 2 2 3
. ) 2 3 €3 Latin 1 2 3
* ) 2 3 €4 German 1 2 3
| . :
" MATH-SCIEICE o
! 2 3 31 General. Math p 2 3
1 2 3 Y LA)gébra 1 o 3
f 1 2 3 ? 3Geonetry 1 2 3
. | 2 3 7 4 Advanced Math 1 2 3
. | 2 "3 9 sGeneral Science 1l 2 3
A | 2 3 9 ¢(Basic Science 1 . 2 3
1 2 3 7 >Biology p R 3
S | 2 3 7y Fhysics ) 2 3
A | 2 3 9 qChemistry 1 2 3
L2 2 3 % oPhysiology X 2 3
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.8 PHYSICAL EDIGATICH -«

J 2 3 ¥i1Individuzl Soorts
2 2 3 ¥rPeem Sports
1 2 3 ¥2Dunce

SCiErch o

T SCCLAL_STURIES.

1 2 3 "§7Social Studies I
1 2 3 {tVWorld Eistory
1 2 3 13U.5. History
1 2 3 99Current Problenms
1 2 3 15 Driver Ed. & Driver Training

¢ Blace srvpres- ']‘?.saeaol.m,’
120 Psychroroay

Please comment freely on your reaction to this Fromeseaits Lollow-up study,

WP

MO

NN

NN

AV ATRW

Wl lwww

(Examples:

the questionnaires clear enough, andcfét they cover the type of infermation that you feel

valvable? Do yocu have any ideas for zdditional iSformation that you feel should be includ

or eliminated in future iollouw-ups?)




SOME INTERESTING STUDENTS COMMENTS (1969 & 1970) SEQUOIA TTVION HIGH SCEOOL GRADS

Questionnaire A

1f you have comments or suggestions for improving any part of the school progra=,
please state them here. (If you prefer to answer this without giving ycur name,
you may tear this off and return separately.)

RAVENSWOOD

"Have more classes geared toward College Prep."

"In English get rid of the non-caring or frightend teachers because they're
not helping the students where help is needed."

"Sciende is important to my major, however, it was least useful to me
in that we weren't required to learn much. Looking back I would say the teaching
I received in the physical sciences was poor, and resulted in my beeing ill-equip
for further study in this area,

More material should be cover, and the testing should be much more difficult.
Teaching should be more enthusiastic, as the instructors I had seemed incifferent
to the subject.,”

"The high school should stress math more."

-"I think high schools should stras the importance of English, writing,
spelling and reading.

Also there should be vocational classes. These classes would give the
student an idea of what the job he choses requires and consists of.

I think high schools put P,E. to far ahead of other more important subjects.

To me learning is done by both the teacher and student. Therefore when one
learn it's fault of the teacher and student. Ravenswood didn't have a learning
on either side."

"I think that the high schools should be able to offer subjects more
than one time a day. :

- 1 know that there were many classes that I would (should) have taken but
1 was unable to do so because all my classes were only offered in that one hour,"

"There wasn't enough of cxpressing oneself in high schools. Facts were
expected because the teacher said they were so, if students could disagree when
they £ill its needed school in general would be more benifical."

"The English curriculumn should be strengthened. That is the only course

which one is needed to be strong in at Tuskegee., They have very strict professors
in that department,"

78




"I think you should give the students more electives to choose from and i
not have History as a requirement, Instead of telling the students to get a tutor b |
to help with work have the teacher help then because only the teacher knows how '
she wants her student taught. A tutor might teach the tutee in a different way
and this wouldn't help the student while in class. Another thing is that you
should have more oral discussions, especially in English so the pupils will learn B
to express themselves better when with a group of people,

I think deans should not take a teachers word for something, They're ?
capable of lying or being out-of hand just like the student, After all, no one '
is perfect,

; Teachers should be graded by pupils, A teacher can grade a student by
| his classwork, attitudes, and whatever else, So it's only fair to let the
students grade teachers., They (the teachers) have faults too,

let students change classes when they want, Not all of the time, but when RER
it's possible and there is time to adjust to the class, They are the only ones §
that know what they want and what will help them in the future, _ 4

RIS PV A

If I were the teacher I'd give less multiple choice questions and more
that required thinking, Anyone can guess a come up with the right answer,"

"Wish to see more Poliiical Science class,'

Sl BRI e et S e

MENLO-ATHERTON

"1, Blaock students as well as whites should have more opportunity
to learn about thier culture, literature and history,

I¥lsionmda i T A T

: 2. There should be less demand of or irrelevant classes,

i 3, Students should be less structure and more able to do indivial g
or group projects, because they will have to once they get in college.,"

"The most depressing memories of my life have to do with my high school _
experiences, At times education was meaningful but most of the time monotony 3
prevailed. Even today I see my sister who attends high school come home completely
drained of life because of the day to day routine that must be followed., I suggest
that some effort be made to "liven up® high school life.so that a kid can look
forward to something., Perhaps school could be made.not only fun, but an exciting
event in which education would be appreciated," ‘ -

s et B S

ISy
=R

b b AT IR

"There should be mors interracial programs where people of all back grounds.
There should be more discussions in which students can participate. Almost there
should be lost more field trips of educational degree," :

ey ey 4 e A i 4 AT L e Py Tt

"Check the teachers in the system and some of the class rooms.,"

SAN CARIOS

"More emphasis on English, Note-taking, writing expecially. Speaking, also."

79




WOODS IDE

"], Non-compulsory attendance

2, .Students free to take subjects that interest them

3. End compulsory classes

4, Remove arbitrary rulings such as no smoking or shoes are required

5. More diverse means of relating to teacher instead of always classroom

situations - more personal relationships could develop that are sorely needed to
develop a person emotionally as well as intellectually.,"

SEQUOIA

"Let the students decide on which high school they would prefer to attend."

"High school should be set up like the Junior College system. In high

school, classes were very boreing because there was too much time to learn very

litt.e, The instructors in college are much better than high school teachers.
High School should be on the semester system, Too.much unnecessary time is
wasted because the instructors drag the subject along, Most instructors seem
to only care about inssuing work and don't really care if students are getting
anything out of it or not."
"I feel that placing students in a remedial English class is a

waste - you don't learn anything, but how to play tick-tack-toe, and then you
face college entry exam and you fail." :

80
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Questionnaire E

Please comment freely on your reaction to this follow-

are the questionnaires clear enough, and do they cover the type of infor=ation
that you feel is valuable? Do you have any ideas for additional informacion that
you feel should be included or eliminated in future follow-ups?)

up study, (Examples:

RAVENSWOOD

"Answers are too cut and dried,
explain answer,

the same answer,"

Should have an opportunity to
Different people might have completely different reasons for

"Questions concerning how the student felt
It's problems, etc."

about his own high scheol.
"I feel that the follow-u

Ps should be made up when the person can comment
on specific questions, instead o

f having to give one yes or no answer,"

"It shows people care enough to find out how a person is doing. Can
encourage people to continue in school and try harder in their jobs,

was clear enough,"

"The questionnaire was clear and understandable,

Some of the questions
could have been asked in more detail.,"

"This follow-up is clear enough and it does cover valuable information,
however it is rather long, Some questions pertaining to employment should be
deleted,"

"The teachers should not be so lenient toward the students,

There should
be no favoritism in the classes,

There should be more required courses but not
longer school hours, The teachers should be meaner as if to really care about

their job and students, Maybe there will be smarter kids walking the streets,
When the students try to get bad with the teachers, the teachers should be able
to stand up to the student and knock him down when the student needs it,

Not back off and let the student have his way.

it's'almOS.t impossible to get most students to do their work, If they
had something to really keep their minds on work things wouldn't be so bad. There's
nothing anybody can do because no one really listens to anybody else, '

No one now-a-days can be pleased with anything."

81
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79,

"The questionnaires is very clear and understandable. The information
that's covered seems really valuable.

"I enjoyed my high school, but there is a lot that I should have taken
there to help me through college. T feel that I should have try to get help by
taking the right subjects for college.and that way I would't have as much trouble
now in college as I do."

"There should be three required groups which should contain the required
subjects now ‘used.

One method of teaching which seems to work the best is a method which
compiles the materal taught in a nice steady flow,"

"I feel that you should inquire more about the students attitude about
how they feel in the work or school they're into now. Perhaps less emphasis
should be placed on the past high school activities and more on vhat thev are

doing.

MENLO-ATHERTON

"I don't feel as if the four years have gone to waste, But I do think
as though educationally they could have been better and helpful to me now.
This information seems valuable only if something is going to be done about its (the
schools faults) and a change in the curriculum."

"I think that the questionnaire was very easy tourderstand. You could
explain what you mean about how we felt above grading to a great degree."

"I would like to see an explanation of your function, Where are vou and how
long have you existed? I wish I could have known about you when I was a freshman
in high school. Give this study to high school students so they can start planning
ahead." A

"Too late now for me."

"You didn't ask about the classes themselves in high school or the
teachers who taught the courses."

"It won't do me any good now that I'm out of school. This wor't do any
good to the ones in school now anyway. School won't change through the administra-
tion, change will come from the students the way it always has. Students will have
to take action because words will not get anything done. This is one thing I learned
about this world change comes about from the power cf the people.
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saned

"They were really clearly put, I think you put a little more questions
about how the classes helped, You should also asked about the P,E, classes,'

“T think it would help to find out which type of teacher was most beneficial
to the student, ex., sturtured, unstructured rigid, free, etc,

SEQUOIA

"“Its much to-long and to much like the tests we got in high school, if
you want these things returned you stodud make them shorter and less confusing."

"“"The questionnair is clear and covers basically most of the important
areas,"

"It is a big hassle and people don't always have time to sit down and
£fi1l this out, I feel that you should not insist that people answer this,"

"The questionare was very clear. You should perhaps have asked for
more detailed comments on the different parts of the questionaire,'"

"I feel that this study is extremely interesting but I find that you
left out a very important factor in analyzing the educational achievements in
this study, You like many others failed to ask what nationality or minority
(if any ) the individual comes from or is,

The black, mexican or whatever will answer quite different than the
average Anglo and I feel that you should have taken this into account in this
study,

I am Mexican, éducated here in America, and I will have vastly different

- answers than that of a recent arrival., The point is that you could have made scme

corrolation between the Anglo, and the minority student which would have been
interesting. If a person checks for ex., that his counselor helped him very little

. it should be known why - because he was white, unable to speak Spanish or what,

It is unwise to forget that R,C, has a great deal of blacks and Mexicans and this
is why I greatly feel strongly about including more on home income,, family members,

students race etc,"

. "Comments on class that I feel fail me, and that has cause problems for me
at college - I hated U,S., History because to much was left out by the historians,
and since history is supposed to be a class to help you accept ones county and era -
then it should be true history so that flowered up lies want have to be excepted
and because you are not encluded you lose interist.

English -

I hated English because the class I was in was boring, they didn't try to
teach you anything - because you were suppose - to be slow so you went to class and
dreq pictures on the board, nothing there was ‘there to help you increase your know-
lege so if you were slow you continued to be slow!

v 83




81,

""More emphasis on counselors 'grading'

My experience with counselors, both in high school and college is that
they do absoutlely nothing but fill out your programs, I could do that myself,

High school - Counselor did not suggest what to major in, where by aptitudes
were, my interests were not probed, In short nothing., Just filling out the next
years program, Did not 'counsel' in the least,

College ~ As a result of high school, I didn't know what to major in
in college, I had to find out myself (my interest, etc.) As a result of poor
college counseling, I will be in junior college 1, perhaps 2 additional semesters
before transferring., I know of two friends with exactly the same complaint,

SAN CARLOS

"Questionnaires are a good idea, Cover important areas of high
school education and point out areas needing improvement,"

"Unfortunaly San Carlos High was in total ignorance of any college
E.).P. program what so ever, I implore you to rectify this condition, And
to inform that counseling service of the numerous possibilities open to the
minority students of San Carlos High School,"

 WOODS IDE

"On the latter questions ‘there shduld of Be.én""'fd;-'r choices instead
place of three - . :
' very much some little none

Questionnaires were clear enough,"

"Some of the questions, I thought, were not very clear. There were
questions that I had trouble answering with just a 'yes' or 'no'."
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