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ABSTRACT

The development of American vocational education has
evolved to a well-defined program of a practical orientation that has
led the vocationally oriented students to define his goal 50 narrowly
that no room is left for reading skills needed in coping with the
burgeoning changes and innovations of modern business and industry.
The first goal of reading instruction to vocational students should
be to have them become vroficient in basic reading skills which they
can apply directly to the use of content materials in hi: chosen
field. The development of reading skills should begin by using
individualized reading materials and follow a controlled seguence
which allows adjustment for student differences. Then the students
should have the opportunity to apply these skills to textbooks and
magazines covering topics related to his job interest. Preparing the
vocationally oriented reader to enter his world of work requires
curriculum tailoring designed by drawing on the expertise of
vocational, general study, and counseling staff members. Team
teaching of vocational and reading instructors would prove helpful.
An illustration of such a reading program for vocational students is
the reading-study skills labhoratory at the Madison Area Technical
College. References are included. (AW)
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THE VOCATIONALLY-ORIENTED READER

by Douglas H. 3chewe

In The Inmprovement of Resading, the authors ses the reading pro-

gram as similar to a gult of clothes, for in

no other dilscipline is the need for individualized
instruction go apparently crucial (15, pp. 41-=43).

The good reading ilnstructor, therefore, being an expert tallor,

‘begins with the client, "Who is he? What does he want?h

DEFINING THE VOCATIONALLY-~ORIENTED READER.

Emphagis on the Practical.

In Wisconsin the student eliglble for admlssion to a vcecationals;
technlical and adult school is any resident or municipal employees

who is at least "16 years of age (22)". Vocational edudation,

L

Douglas H. Schewe is director 5f rea <4 o e e
Area Technical ccllege. = 77 reading services, Madison
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an education should prevare them for work that coes
not yet exist and whose navture cannolt be imagined (11,
pp. 113=114).

Why i1s it the vocational student today delines ccecupational ede-

-

history provic

@

ucation in such narrow terms? American @S & Pare-
tial answer

Historical Develcpment.

Merle Curti lenuS out that in the decades prior to the elec-
tion of Andrew Jackson, American int

1y based on values of the patricla~ class, l.€.,

1iberal, humanistle education. These aristocratic concepts pre
vailed despite Washlngton g zarlier advice, in his Farwell Ad-

dress, that diffusion of knowledge wag »I prime lmporis

republic.

Under Jackson, however, establishment and growth of the west-
Tty

ern frontier brought a new dqualil to our country's values. The

1.

grinding daily labor, which 'never cesased from mern to nignu,

from winter to summer (4, p. 265)", developed in an incre=glir 3ly

influential segment of the American populatlon a regard Lor aca-

‘demic learning as not only useless, but often as a handicap. '

1. Tt is not to be thought, however, that this is an attitude
originating in the United States. A popular French writer, in
1830, expresses & similar view Df educatlon through nouveau
riche lurnbsrmen Sorel, "Julien wa eading a book. Nothing
could have been more dlsagreeable ta old SDPEl...thlS rassion
for reading was hateful to him, as he didn't know how to read
himgelf (1 p. 13)". : )

!
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What was important was what was 'practical", what helved one Lo

fell the forest and szet up husines

)
0]
v

However, the strong desire for the "practical’ and succe
through free enterprise dld not develop & feeling of "status".
Consequently, Curti believes philanthropy arcse as

S
a part of the defense of business ugulﬂau criticism of
radical theorists and class-~cons clsus urban workers
(4. pp. 298-99)....

By the First World War, defense of the "sractical'! was so
deeply ingrained in concepts of vocational educstion as to be-
come part of the tenets expressed by educational leadgrs. Two
principles of Charles R. Prosser, written at this time; exempli
fy the attitude:

Vocaticﬂal @ducatior will be efféctive iﬁ pf@oo“tian

1y in the uthklﬁ" habits and the mmnlgulatlve aleS
requlired in the occupatlion itself.

And for
every occupation there 1is a body of content whieh is
peculiar to that occupation and which practically has

no functioning value in any other occupation (11, pp.
192-219).

"Practical' pressures culminated in tho early 1900°s—~in-
creasing need for skilléd labor and finsally American involve-
ment in war in Europe--resulting, as Venn believes, in a ma-
Jority belief, that

Educational deOlSlOﬂS had to be made during these

years and wers made, not because of educational con=.
sensus but rat r@ther societal pressure to get a job donc

(17, p. 53)



As a resullt, governmental ald to vocational education began
under the Smith-Hughes Act as
categorical aid only within narrowly deflned limits,

the Federal influence in the develovment of state pro-
grams was strong (17, . 59). :

The beginnings of American vocatlional education, we can seg eVole
ved from a well-defined program of the '"practical', the immediate
need to get things done. Such narrowly defined educational wara-
meters, led educator, social critic Thorsteln Veblen to write at

that time
' .
Vocatlonal training is tra‘ning for proficlency in some
gainful ocecupation, and it has no connecticon with higk“ﬂ
education.... The Dplnp mover in the case isg presumably
the current unreflecting propensilty to make much of all
things that bear the 51gnatufé of the practlcal (16, pp.

140-41).
Vocational education, from its earliest days, was defensive of

H
M
o]

its place in higher education. Patrician values have rreval
in education to today, leading United States Commissioner of
Education Sidney P. Marland to comment
We are so preoccupled with higher education that it has
become a national Tetish. High schools measure thelr
success by the number of thelr students who go on to
college.... People view vocational education as a greatl
thing for the nelghbor's children.
Consequently, Commissioner Marland has dedlicated hls adminige
tration to spreading the concept that

a first-rate ortisan who works with his hands 1s held in
ag high esteem as the graduate of a liberal arts college.

»
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the nation no longer has a place fof & person who is
not going on to collgge and doesn't possess a salable

skill (8, p. 2 and 52).
As a result, and not surprisingly, the vocationzl student comes

no plece for the trained worker

=

[0}

tc reading belleving "there

who does not have a salable skill", strongly cenvinced

5

there definitely is "a body of content which is peculiar toc that

occupation" he has chosen aud that treditional education is o:

Hy

sllight value.

Vocationally-Oriented Readers at MATC.

Vocemlonally=-oriented readers at the Ma dison Ares Teéhﬂ*ea;
College (MATC) are similar to those described by Strang et al.
(15, pp. 66~67) and Goodwin (6). They range rougnly in age Trom
the late teens into the middlé forties, may be high school drop-
outs, recent graduates, or those who are beginning vocational
training after a lapse from school of several years.

All students at MATC can elect to take a basic, a high school
or a post-high school reading e@urgé. Ninety-nine students were

required by the administration to take a reading-study skills
laboratory. The requirement was made of stuieﬁts who had 1) re-
ceived a raw score of 11l or below on the American College Testing
Program Examination (ACT), b) been in the bct zom ten percent of
their high school class, and/or c) come to the college with & rec-

ommendation that further work be takeﬂ’in reading. ‘

ERIC o 6

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

¢

The table in thig paper shows NoW these nlinety=nins students Deadn s
ed on the Nelson Reading Test (%-9, Form A). An epproximate asssis-
ment of each student's percentile on natlonal college freshmen NOIMms
was made by glving each student's reading gra’e'piaQeEEﬁt on the
Nelson best the same percentile as that grade placement would
have been given if attained on the Nelson-Denny test. The reasons
for using this test, normed on a junior high population, were Lo &n-
able the instructors to roughly assess how many were reading anove
or below the elghth grade level, and 1o determine more specifically
how serious was the need for instruection by those placing below the
eighth grade level. | |

Those found reading below the eighth grade level were strongly
encouraged tc take the fiveaigy—asweek; non-credit, developmental
reading course.e Otﬁers were encouraged o take either the credalt,
five-day-a-week high school or post-nigh school reading course.

Few, however, actually made changes mainly because vocatlonal courses
include large blocks of laboratory-iype instruction which precludes
electing little outside the requiremeﬁtg in the chosen vocatlicnal

.

program and stlll allow time for the Tamily responsibility most

students have.

5. Since then, the developmental reading course has been divided
into = basic and developmental reading class, the former for those
who are reading with below fourth grade reading skllls and the
1atter Tor those reading with between fourth and elghth grade read-
ing skills. In MATC the various reading classes are entitled baslic,

‘developmental and reading improvement classes. An advanced read-

ing class curriculum has been written.

7
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From the table, it can be seen that 36 stulentis placed below the
1lth peréentile for colleze Ifreshmen, placing them In the 17tk pDer-
centile, or below, for high school seniors. Though 43 students

3 .
placed above the 1llth percentile, working with these students row-
vealed all were in need of how=to-study =skill development. Those
below the 1llth percentile, in addition, neede evelopment of basic

ae
reading skills, il.e., reading skills of the Junior-high level or

below.
TABLE OF READING SCORES
found anong .
MATC Vocatlional Students
Taking a Required Reading Laboratory
Percentile—=- Readling Score Number oI Siude
College Fresh- Grade FPlacement
men Norms
11 - 15 9.4 - 10.1% 16
16 - 25 10.2 - 11.0 18
26 - 35 ' 11.1 - 12.2 &
36 - 50 12.3 - 13.0 — e R
TOTAL STUDENTS. v o v o « o o o o o o o o . 99

—— - -

*Scores above this level exceeded the reliability of the adminis-
tered Nelson Reading Test. If any student had elected to take a
Reading Improvement Class, he would have been given a California
Junior~high or advanced reading test.

RIC | '8
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Students taking required-reading meet For two hours each weslk.
One hour is spent working with indivldualized readin ng, eclther
textbook or laboratory reading material; a Secénd hour is spent
in learning basic study skills, applyins these 4o nr actife materle

al, Or to chapters assigned by vocational teachers in textbooks.

Challenge to Reading Instruction.

ot

The broad objective in assigning academically weak students +o
the reading-study skill laboratories was to lead them on a nev sea-
demlc path, to attempt to prevent, what Fraik Riesmaen call le, the

' )
orgs OX

[-{"
D

&

(J

"reecyeling of fallure". Riesnman charges that we, as eduyc
adults, have a responsibility "to do moré than reproduce failure
Tor these students at an adult level (12)%.

Prevention of "recycling of failure" isg perhaps the basic chale
lenge facing instructors working with the vocatlionally-orisnted
reader--teaching the student to think in a literate world which is

Torelgn to him, a world for which his background has not prepar
him. Readlng is not seen by.the student as an integral part of his
education. Doing the Job, not reading about it, is penultimatc—-
the ultimate, as Veblen observed, 1s making monev.

Educators, in contrast, envision a larger role for education in
the world of work. 'ihey,‘like=Harry L. Miller, see general studies
as essential to education because it 1is

a way of h61plﬂg individuals grow in basic human in-

tellectual skills, in social underestanding, and

-



insight, which transcends immediate application to a
specific Job (10, P. 79).e..

Restating this objective in %erms closer Lo +“he vocatliona., stu-
ieﬁt, D. Wessel, presently Assoclate Director of* Instructional
Servicés at MATC, and until recently Chairman of the Trade and
Induatry Campus, tells vocational and technical students,

What we teach here in T & I is what will help you get

e Jjob. What is taught you by general studies will help
you keep that job (18). :

Charles E, Silberman (14) recently popularized this concen
when he wrote that vocational education fas the responsibility,

In additlion wo teaching studeats how %o learn, to apply mants’

iy

accumulated wisdom to earning a living. This must be taught +o

the student who today reflectes the Trontier spirit of education

by believin as Marya Manne ® recently said, "XKnowledge ig bad
) B : 1 . 2 it

Tor you. The past 1s dead. The amateur is king (9)".

Jerome S. Bruner, advises that relevancy of education reqguires
vocational students be faughﬁ not only how to operate physical
objects, but also to see parallel ways to work with his knawl;gge
and proficiency "as it is encoded in language and other speciali-
zed symbol systems (3, p. 112)". CGoing beyond the definition of
vocational education given by Prcséer, Bruner states the objec-
tive 1is V

to produce skill ih‘our'citiz%ng, skill in the achiev-
ing of goals of personal significance, and of assuring

a socliety in which personal significance can still ,be
possible (3, p.117). ! ~ _ :

4
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In other words, the objective ol wvocational education iz

ilca

E.—-—‘

to develop hign occupational esieem by prepéring skl

workers who can meet foressen and uninasisned evenitualities

in the world of work.

Reading test scores estimate a student's abilit
time the test is adminlstered. Asg each begins work, the
reading instructor is alert to continually discover more
about the student's ability and, very importantly, bo help
the student become more aware of his own strengths and weak-
nesses, preéparing him to become zell- sui:iéieﬁi g0 he can mod-
ify his training to meet newly arising demands in the world of
work,3' Of additional interest to the student, making hin
aware of his:reading skills provides aun opportunity for
him to dlscover which resding skills are most necded Tor vo-

cational development.

Individualized Instruction.
Teachlng reading to vocationally-oriented students, as
we have seen, presents a Janus-faced challenge. The first

is to have the student become proficient in basic skills

5. In speaking of the teacher, Gibran writes, "He who is
versed 1n the sclence of numbers can tell you of the reglons
of welght and measure, but he cannot conduct you thether.
For the vislon of one man lends not its wings to ansthur

man (5, pp. SEHSE)" .

11
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l.€., the lowest level of reading at which cach student places.

x

Wherever the student 1ls, the reading lunstructor will select indi~
vidualized reading materliszsl to begln developlng reading skills at
this level. H

De&elcpmemt of reading skills will follow a scope and seguence

ranging from vocabulary development through paragrapdh reading Lo

critical analytiéal reading, 1f the student 1ls ready. Conirol oI
reading skills through the most reascnable sequence, making adiust=
ment for student differences, is the major contribution reading
classes make to an instructional pr@graﬁf | |

Secondly, the student must be gilven practice in aoplying the
reading skills being taught to cther classes as well as Lo trs
world of work and lelsure. In vocational education, application
to the world of work and leisure involves transferring readiﬂg
skills to vocational textbooks and pqpular magaéimeg coVering toplcs
related to the student's Jjob interest.

Reading instructors are alregdy familiar with published materi-
als avallable for individualized instruction. And, all ceallize
that individualized reading laboratories and materials alone are
not enough. For as Strang, McCullough and Traﬁle“ have observed,

indiv1dualized readinﬁ does not in itsell constitute a
reading program; in the main it serveu,as a valuvable part
of a well=balanced reading progrea Used exclusively, 1t

may cause neglect of systematlc ingtFuCuion in reading
'Skllls and may lead the pupil to practice errors (15, p. 52).

»

-
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And, they may have added, as we have observed at MATC, students
tend to tmome lonely when working only with these materials. Inde-

1o descrilte most adadaiis-

(‘r
h

pendence is not one of the gualitlies usc
ically weak students. Perhapsa, if maﬂy of then hai carlier develox

ed hablits oI independence, they would not be reaching thelr late

\

teens with inadedquate reading c¢kills.

Therefore, at MATC, all reading classes include a variety of matc

als selected to balance individual work with olassroom di cusalon

orn is @ﬁ@@uﬁ%géd Dy & Ccommon

o)
o
E_-

and group practice. Group particlpat]
text=-workbook in fundamental reading 531115 and vocabulary. ITNAL -
vidualized instruction is effected throuzh multi~1evei vaperbacks,
reading 1ab©ra£cry pracitice, controlled readersz, and supplementary
workbooks from which portions are selected to glve relinforcement
where needed.

However, as we have seen, the vocaﬁi@nallyaofiemted reader has arv

L1-cOfI8UMNiTEg interest in the Job which he expects to gel upon com-

\I__g

3]

pletion of the program he is takiﬁg. Often he has selected a con-
munity college because he has been turned off by the "academlic®
1life as Lie perceives:it. J

The vocationally-oriented student in the communlity college is
oclder than the student ané@unteredvin public schools. He has had

more of 1life's experiences. Consequently, he is more rigidly cer-

tain what he wants.

13
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But even with this certainiy ne does not acltively
room learning to his world of work. rFor him, as well as

students, "transfer does not occur automatically (7, ».18)", as

m, g A

Herber repeatedly remlinds us. VWhen s reading class or laboratory

is grouped by students from only cone or two vocational aresas
Regular curriculum materials—~bagic and supplementary texts

~=can be used as vehicles Tor reading instruction in each

content area with teschers showing students how Lo become
successful readers of the required materials (7, p.l1l).

By

When practicing with such materials in a reading class, the

instructor will develop vocatlional independence in each student

by having each scan and/or skim content sources for answers to

O

self-developed survey questions. For teaching reading in coutent

areas is, perhaps more than anything else, helping the student “to
LS =

ask incisive questions of reading material in a way which will en-
able him to formulate readily remembered, "oractics 1" answers.
What is "practical" to him in school is what will help him "set
through" his tests and what he thinks he will need on his jot
Questioﬂnaires sent thrcughout the years by our student services
department reveel that graduates in the fifst year or two 1in the
work world find vocational subjects have been of most help. How-
ever, follow-up questionnaires reveal that after they have been on
the Job fof a few Yéars; general study courses are reported hav-

ing been most helpful. Therefore, it is requisite that’csntént

c o 14
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materials used in reading instruction draw nQL only from aumléned
textboooks but also include related sources found in colleze 1i-

braries, l.e., magazines, journals, handbooks, speclal guldes
statistical reports, etc.

Using the library also provides opportunility to assist studenuvs
in surveying and applying information available from related in-
troductory texts, programmed handbooks, and adio-visual aids which
can help renew course prerequ151ueg when the Stuﬂeﬁt finds he has
difficiency. The wide resnge of abilities and Lhe wide wvariation
in preparatiaﬁ which students bring to vogaulcnal EPngaﬁa makeg
1t essential that each becomes proficlient in using remedla; re-—
sources. Remediation is most effective when the udent’ survey .
and question preparation for reading reveals a deflciency. Walt-
ing until after a test 1ls given, particularly 1f it is a six-weeks
exam, may be too late.

The T & I library at MATC has an introductory session on using

avallable specialized occupational references for each vocatlonal

=

program. It is the reading iﬁsufuctors responsibility to sece iha

I

the students become pr@fiClEﬁu in the use of these materials.

When practice with content materials raises guestions which
canﬁot be clarified by avallable resources, the reading instructor
will see an answer is Obtalﬂed from the pélSGn mostv qualified to

handle that question, the v%eational teacher. ﬁn answerr may be

-
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reguested directly from the vocailonal teacner or throuzsn a situdent
assigned to report back from the instructor.

Reading in the Vocationgl Classroou.

Inviting the reading instructor into the vocéii@nal class and
laboratory is a valuable part in teaching the vocatlonally=-orientcd
reader.

First, such an opportunity enables a bridge to be spanned &acircss
the separation which exists between various classes. Second, ex;eﬁa
sion of the invitaticn shows students that reading is a
of the world of work.

By observing the reading instructor in the vccatioﬁal claséra&m?

the vocational instructor will obtain ideas Tor pre~reading ques-

tions which will help students tackle new assignments. Readling
ideca

instrucuols willl come away from such perlods with a realistic
of Whiéﬁ reading skills should be emphasized in reading classes
téEEh by vocational students.

Also, team teaching will enable vocational and reading instruc-—
tors to?cocperatively,wriLe exeréises'which will make relevant the

resding skills being taught. | o

Readiggwiﬁreegﬁral Studies Classrooms.

To give dimensié;andéflexibility to a student's knowledge voca-
tional programs countain general study c@urses‘which usually include,
even in one year diplomé prc%rams,,mathematics, scieﬁcé,communiea-

tions, and human relations. Problems found in vocational classrooms

B ;;1;; !iES1vil’ | , i K



are also found in general study classes, i1.e., wlde range of ablli-
ties and interests, lack of bhasic skills, preparatory courses wnich
over=prepare a student for some course aspects, etc.

To cope with these problems, MATC is eongidefing undertaking multl-
level instruction in some Tirst semester, introductory courses,
Under the proposal each section composing & course will have the
same final oblectives. Students in the lower sections will work
more slowly through what Herber (4) calls literal and ¢ﬂLeF®TﬁulVC
course Jueatlions; while, the upper sections will more quickly cover
the literal and Iinterpretive aspects Dfithé sanme GDUTse-eéﬂcéﬂtrau
ting on developlng sklllis 1in applying the content of the course.”

At the end of the semester, students receiving adeduate grades
(i.e., perhaps "A's" and "B's" in the lower sectlon and "A" throuzh
"C's" in the higher sections) would go on to the second semesber of
the course. Those recelving lower grades would be strongly encour-
aged to see student counseling.

With the counselor, the student would go over his _ast academic
record, standarized test result, school performance and present
famlly-personal situation. From a dlscussion of such matters, he
and the counselor could decide if the student were to 1) select
another field in which he might more readily attaln proficiency,

or 2) continue in the same program with some behavioral modification.

4. In terms of Bloom (1) and Sanders (11), instruction in the lower
aspects of the course will concsentrate on memory, trnélslation, and
interpretation questions; while, instructlon in the higher sections
of the course will work on application and analysis of the content
of the course. The lower sections would pursue the cognitive do-
“main of the course from 1.00 through 2.20 categories; while the
QO tter sections would explore 2.30, 3, and perhaps some 4 aspects
ER&C the course. o e :

K F PRI &7 2




For example, 1t might be suggested the student continue in nis
present vocatlonal program oOn & provségianal basls. One provisicn
of his contilnuilng might be that he take a Iive-day a week readlng-
study laboratory or a readlng development class. The skills laborae-
tory might meet as a readlng-study skills group twé dayvs a weel.

The remaining three hours could be taken in an open reading labora-
tory where the student would prepare nlass asslgnments according
to good study téchniqueg. |

In addition, multi-level currilculum planniang may not be of as-
sistance only to the in&ividual community college, but might also
contribute ﬁo defining the unigue role éf Ythe prograﬁs offered by
vocational, technical and adult education schools and other institu-
tions of higher education (20)"--a 1971 legislative mandate 10
education. Multi-level curriculum planning might indicate communi-
ty colleges will concentrate in developing the memory, btranslation,
and interpretation levels of education; while four-years collezes
ard state universities would accept students having a sound Iounda-
tion in these skills to pursue the higher application, analysis.
and evaluatlon of knowledge. |

Summar

Teaching the vccatiénally-oriénted rea&er; we have geen, begins
by making the student more profiliclont in using content material
in his chosen field. Such teaching utilizes the full-range of

vocational resources available on the campus and thereby enables

B 11701 Provided by ERic: -
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each student to progress according to his abllity and desire. Pre-

paring the vocationally-oriented resader to enter his world-of-wori

'
L]

e

igned b

drawlng on the expertlse

-t

requlres curriculum tailloring des

R\I:

of vocational, general study and counseling gtall members. From
such cooperation, as Goodwin writes, 1t may well be nossible "to
change a student's direction Ifrom a probable drop-out to a proba-

ble college graduate (6)".
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