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ABSTRACT

The original objective of the nursery school was that
acting in cooperation with the home, it shouid develop children
motorically, intellectually, emotionally, and socially. A comparison
of objectives with effects reveals manvy to be non-existent. A 1966
study of nursery school effects on child development revealed the
following breakdown: (1) favorable effects in the areas of general
knowledge, vocabulary, capacity for lingquistic expression and ability
to manage certain daily routines without assistance, and (2) absence
of results with respect to motorical, social, and emotional
adjustment, marks scored in the test of readiness for school
attendance, performance in reading, writing, and arithmetic during
the first three years' attendance at school. The project reported on
in this paper concerns the use of new techniques of learning in
nursery school methodology. The fields of social training, training
in communications, and training in comprehension were the fields
tested. The program is currently being implemented with the aid of
control group procedures. All of the children are tested at the
beginning and end of the school year with the following instruments:
readiness for school attendance; sound analysis test, vccabulary
test, attitude test, qgeneral knowledge test , and observations of
standardized play situations. The methods used in the experimental
groups are validated with the assistance of observatlions in
accordance with a variant of Flanders. Appendices 1, 2, and 3 contain
the various project aims; Appendices 4 through 7 contain instructions
for teachers. (CK)
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Backg;gunds

In the official objective set up for the nursery school (SOu . 5....

it is stated that the nursery school acting in cooperation w.ih 1.e
home should develop children motorically, intellectually, emotional
and socially. A comparison of the vague and general objective with :r.
actual effects resulting from attendance at nursery school shows trna.
the latter are inconsiderable or contradictory and sometimes nor-:x-
istent (S)5lund 1969). In the course of an investigation on tne in:’ .-
ence of the mursery school on the development of children Stuk{t \-3066)
noted favourable effects of preschool care in certain respects, incrg
other aspects obasarved were the ability to manage certain dafily =- .-
tines without assistance, general Inowledge, vocabulary ani the ADac—
ity for linguistioc expression. At the same time the absence of results
expsoted in other spheres was g'ot-d. Thus there were no difierences
compared with children who remained at home in respect of TGO,
s0oial and emotional sdjustment, marks scored in the test of reaiiness
for school attendance or performance in reading, writing and ari.iie::
during the first three J’“l'ﬁ' attendance at school.
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A comparison between the aims set up and the aims attained apninst
the background of recent child psychological research indicating thne
importance of easly environment for the subsequent development of the
personality would suggest that there is reason to iry out new tech=
niéues of learning in nursery school methodology as a complement to
the free, unsystematic and spontaneous activities that have hitherto

played a predominant part.

It should be emphasized that these new features are not intended to
replace earlier activitles but should be regarded as complementary to
the often indirect and sometimes unconscious pedagogical methods based

on the nursery school teacher’s way of being in the group.

For further information on the background see School Research News- .
letter 1969:3.

Working Plan

On the basis of the official objective and with the intention of
processing elemunts which have to some extent been inadequately treated,
those responsible for this project have chosen to deal with the fields
of soecial training, training in communications and training in compre-

hension.
1 Within each of these fields a hierarchical breaking down

been carried out to the point where the aim is described as the behav-
iour the child is expected to maanter after a certain period of training
(Appendices 1, 2 and 3).

2 The forme of terminal behaviour defined in the analywes of
the aims have provided the basis for working out methodmaterial descrip-
tions subsequently linked together so as to constitute a systematic
educational programme, The progranme is presented in the form of in-
structions for teachers in the fields ooncerned (Appendices 4, 5 and 6)
a3 well as in‘egrated instruotions ocovering the various subjeots

2
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3 The programme is being tested during the present school
year with the aid of control experiment group procedures. About 500
children use the experimental programme and the same number attend
nursery school without following the programme. All the children are
teated with the following instruments at the beginning ana end of

the school year:

Test of readiness for school attendance (Malmgvist)
Sound analysis test (Malmqvist)

Vocabulary test (newly constructed)

Attitude test (newly constructed)

General Inowledge test (newly constructed)
Observations of standardized play situations

During the course of the experiment the children’s attitude to the
nuraery school, the experimental material and to school are measured.

The attitudes of the experimental teachers to the programme are also
measured,

The methods used in the experimental groups are validated with the
asgistance of observations in accordance with a variant of Flanders.

4 Possible long-term effscts of the experimental programme
will be investigated when the childran are admitted to the lst Form
in the Spring Term of 1972. Reporting will be carried out by means of
a verbal description supplementad by the instructions to teachers
that have been worked out and the prototype material produced. The
methods will be illustrated with the aid of a film made in the course
of the experiment.

Report + Methodioal | + Prototypes + Fln
programme

It is expected that the experience gained from this project together
with the results of another coordinated projeot can form a basis for
making recommendations fa:: A more -y-toutie -Tllam oontnnj_ng

3
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with six year olds. The Nursery School Commission of 1968 has been

privately informed about the progress of the experiment.

To the extent the field investigation indicates pomitive results, it
is planned to introduce the methods used into nursery school teac:ar
training within the framework of the DPA Project now in progress at

the institute.

Karl-Axel Sverud
Forskoleprojektet
Nordostpassagen 23
S-413 11 GUTEBORG
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Appendix 1 i
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SOCIAL TRAINING

Desirable attitudes and ideals
as well as good habitis, skills

and patterns of behaviour,

Respect and Respect and Reapect and Respect and
understand understand understand undersiand
THE WORTH OF MATERTAL RULES AND EMOTIONAL
THE INDIVIDUAL VALUES STANDARDS REACTI(NS
COEXISTENCE
QI - I III - Iv o
- - |
4 |
2 1 2 3 1 2 3 1 2 3

¢]]
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II

Respect and understand THE WORTH OF THE INDIVIDUAL

Understand OWN WORTH

Able to describe oneself

Understanding of own pace (things one deals with quickly/slawly).
Able to give example of things one can manage/cannot wanage.,
(Realistic picture of own capacity.)

Give examples of things one likes to do,

Give examples of occasions when one has meant something to the
group (parents, friends and others).

Draw a re listic self-portrait in the form of a sociogram.

Understand THE WORTH OF OTHERS .
Give examples of situations when someone has meant something to

(helped/cheered up) me or the group,

G.ive examples of things which some school friend does particularly
well,

Motivate choice of friends

Give examples of situations when it is good to have grown-ups around.
Give examples of games played together with a handicapped person.
Give examples of similarities/dissimilarities between various
nationalities ("normal”/handicapped).

Respect and understand MATERIAL VAIUES

Able to take care of QWN BELONGINGS

Motivate why own belongings should be cared for.

Give exampleas of how one takes care of own belongings.
Give examples of the oconsequences of not looking after own

b@lom-

Able to look after OTHERS’ BRELONGIRGS

Motivate why the belongings of others should be cared for,

Give examples of how one cares for the belongings of others.

Suggest what attitude one should adopt towards belongings which seem
to be ownerless.

6
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III Can look after COMMON BELANGINGS - THE ENVIRONMENT
Motivate why common belongings (the environment) should be cared «
fozx.

Give examples of how common belongings (the environment) should
be cared for (e.g. the nursery school’s).
Give examples of the consequences of not caring for the environ-

ment.

")
]
H

Respect and understand RULES AND STANDARDS FOR HUMAN
COEXISTENCE

1 Able to reach DEMOCRATIC DECISIONS

Give examples of democratic decisions in own experience.

e Give examples of advantages/disadvantages inhezent in the

j democratic process of reaching decisions,
l Able to reach a democratic decision in a conceivable situation.

2 Possess the capacity to BEHAVE HELPFULLY
Motivate helpfulness and the s.dvintages of such behaviour,
Give examples of helpful behaviour in own experience (own and
others’).

Give examples of the consequences of not helping one another, P

3  Possess the capacity to COOPERATE !
° Motivate cooperative behaviour and give examples of the advantages {
of such behaviocur.
Motivate cooperation in own experience (own and others’).
Suggest forms of cooperative behaviour in concrete situations.
Give examples of the consequence of non-cooperation,

Iv Respeot and understand EMOTIGNAL REACTIONS
1l Understand OWN and OTHERS° EXPRESSIONS OF FEELING

4dble to perceive the conneotion between situation and fealing.
Give examples of coocasions when cne has been sad/happy etc.

ERIC 7

- .
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2 Oppose and canalize UNDESIRABLE EXPRESSIT(NS OF FEELING
Suggest alternative forms of behaviour in frustrating situations,

3 Develop DESIRABLE EXPRESSIONS OF FEELING
Able to decide whether an expression of feeling stands in reasonable
proporting to its cause,
Suggest positive alternative forms of behaviours,

A
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TRAINING IN COMMUN.CATIONS
with preparatory training
in reading and writing

1971:8 P9

Able to
CONVEY A
MESSAGE

Able to
RECEIVE AND
INTERPRET A
MESSAGE

VI

Proficient in
PREPARATORY
READING AND
WRITING SKILLS

ViI
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v

Able to CONVEY A MESSASE

Able to pass on the CONTENT OF A MESSAGE,

Adapt tl:2 sound level of a report to various listeners’ require-
ments., )

Able to give a complete description of a situation or object.
Able to issue clear instructions,

Able to report events in logical sequence,

Able to report own estimation.

"o have a CORRECT PRONUNCIATIN X
Able to distinguish between tense and relaxed masculature.)
Able to vary rate and voecal pitch consciously) Relaxation

Able to recite rhymes) %brmaticn of
Able to reproduce all Swedish sounds) lfcunds .

INCREASE VOCABULARY

Find words for various states of feeling.
¥ind worés for various sensations.

Find group woxrds. )Activate pasaive
Able to give examples of several objects belong- vocabulary

ing to the following categories:

Have a good knowledge of words covering fields 1 Aoquire new
of current interest, etc. Iiﬂi'd;

Glossary: . 7
Able to carry out a given plascing of objects. ) ]
Able to determine position in relation to self Words

and others. yindiocating
Able to mark a given position. Position
Able to deseribe a position,

Able to follow CORRECT GRAMMATICAL USAGE

Able to formulate sentenves oombined with:

Use as complete sentences as the situstion requires.
Able to ask questions.

10
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Able to RECEIVE AND INTERFRET A MESSAGE

Able to COMPREHEND THE CONTENT of a message.

Summarize the content of a message.

Place pictures in a given order following instructions,
Carry out working instructions.,

Repeat details of an account.

Identify objects following a verbal description.

Obtain an INCREASED AUDITORY MEMORY

Repeat a sentence or an enumeration.

Repeat a rhythm.

Indicate changes in a sound sequence (removal or addition)
Indicate changes in sound sequence in an exchange.
Indicate changes in word sequence in an exchange.

Indicate changes in enumeration or an account.

Able to LISTEN CRITICALLY ]

Correct assertions which do not agree with earlier

information.

Complete accounts correctly with the aid of earlier | Determine
information the origin
N . ? of sounds
Relate what has been heard ~ reality. heard
Asgemble various pieces of information into one

unit,

Pose hypotheses in relation to what is heard. )

Proficient in PREPARATORY READING AND WRITING SKILLS

Able to ANALYSE A TEXT.

Find a given woxrd in a oontinucus text.

Distinguish words beginning with a given initial letter in the
text,

Able to indicate whether two letters are the same/not the same.

with respect to length and identity.

e e o~
T e T e T R e o —
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i

Obtain an INCREASED VISUAL MEMORY

Able to reproduce a given pattern.

Able to count obaerved objects.

Be able to describe observed objects.

Be able to describe a picture illustrating a sitgation.

Improve COORINATION EYE<HAND

Able to cut out objects ovtlined.

Able to draw patterns following a visual model.

Able to join together iwo figures with a line dzewn with some

precision.

Understand the DIFFERENCE EETWEEN LEFT AND RIGHT

Able to observe and name objects in rows from ieft to right.
Able to arrange objects in systems of rows.

Able to arrange letters in positions for reading and writing.

Cariy out LINGUISTIC SOUND ANALYSIS

Determine which sounds are heard first/last in a word,
Determine whether a given sound is heard at the beginning in the
middle or at the end of a word.

Find words beginning with the same sound as a given word.
Decide whether given pairs of words are identical or not - e.g.
car/bar

Decide whether a given sound is included/is not included in a
&iven word. )

Identify first/last word in a sentence.

Decide which of two words is the longer.

Fill in rhyming words in a rhyme.

Find several words to rhyme with a given word,

i2
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CAICEPT TRAINING
(mathematicgl, scientifio,
sacia.l)
Able to Able to Able to
IDENTIFY, NAME CLASSIFY OBSERVE
(apparent
and real)
VIII IX X
2 3 4 5 1 2 3 1
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VIII Able to IDENTIFY, NAME AND DESCRIBE

1 Able to identify, name and deseribe QUALITIES

Out of a collection of objects coloured red, orange,
yellow, green, blue, violet, black, brown or grey,
the ¢hild shall be able to indicate which objects
are red, orange, yellow, green, blue, violet, black,

brown, grey or white.

Out of a collection of objects coloured red, yellow,
green or blue, the child shall be able to say that
the object is red, green, blue or yellow if anyone
points at the object and asks what colour it is,

Out of a collection of ohjects in different shades
of the colours red, yellow, green or blue, the child > colour
shall be able to indicate those objects whose colours
wost resemble the colours red, yellow, green, blue.

Out of collection of light and dark objects having
otherwise different characteristies, the child shall
be able on verbal request to indicate the objects
which are light and dark respectively.

Out of collection of objects having varying charac-
teristics, sorted in respect of lightness or darkness,
the child shall be able on verbal requenst to indlioate
the characteristios in respect of which the objects

are sorted. i

Out of collection of various large two-dimesnsional
objeots, the child shall be able on verbal request
to soxrt the objects in respect of their shapes.

On verbal request the child shall de able to pair an
obeserved three=dimmnsional shaps with the two-dimen-
Q sional shape which belongs to it.

ERIC 14
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Judicate the differences in shape between a squarae, j
an ellipse, a circle, a rectangie and a triangle,
number of corners and number of sides.
’s8hape

On verbal request the child shall be ‘e, by feeling
an invisible three-dimensional object, to pair it
with an object which has the same shape among a col=-
lection of objects visible to the child. N
See 4 and 5
Light is repiaced by long and dark by short.

ize

See 4 and 5

Lignt is replaced by large and dark by small,

Out of a collection of objects the child shall be able
on verbal request to distinguish between those objects
that are made of one material and those that are made
of several materials,

Out of a number of objects sorted in respect of their
being made of one or more materials, the child shall be
able on verbal request to indicate how they are sorted.

rmﬁsrial
Among objects each of which is made of a single material,

being various plestios, varieties of wood or metals, the
child shall be able on verbal request to indiocate which
objects are made of plastic, wood or metal,

Among objects each consisting of a single material and
sorted in respect of their being made of Plastic, wood
or metal, the child shall be able on verbal request to
indicate the material appropriatc to each group.

Out of a ocollection of pieces of metal oonsisting of
the metals iron, lead, aluminium and brass; the child
shall be able on verbal Tequest to soxrt the pieces

acoording to the types of metal. B

15
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Out of a collection of pieces of wood consisting of
pines %ak, birch, and walnut, the child shall be able
on verba] request to sort the pieces according to the

type °F wood.

Out of a collection of objects of different kinds of
woods @f different shapes and sizes and containing at
least two objects of each kind of wood, the child shall fmaterial
be able gn verbal request to pair those objects what
are of the same kind of wood.

Out of § gollection of pieces of plastie of various
types' the child shall be able on verbal request to sort
the plastic Pieces in accordance with the types of
plastic, .J .

See 4 ang 5
Light 1s replaced by hard and dark with soft,

See 4 84 5
Light 18 replaced by transparent and dark by opague, ystructure

Ses 4 ang 5
Light is replaced by smooth and dark by rough.

See 4 8ng 5
Light ia replaced by Shiny and dark by dull. J

-

See 4 ang 5 e
. , eight
Light i replaced by heavy and dark by light. -r

-

With the 514 of a graded thermometer the child shall
inatoste gifferences in temperature bty warm, warmer -
60l4, %0laer-

\tempera~
The ohila ghsll indicate which 1iquid is 00ld and which
in warm of two liquids having a difference in tempera-
ture Of approx. 20° O, -

186
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When the c¢child hears two notes of different strength
he shall be able to indicate which note is strong and

which is weak.

When the child hears two notes one of whier is higher
than the other, the child shall be able to indicate
which note was high and which was low.

?aound
When the child hears two notes of different length,
he shall be able to ° 1icate which note was long and

<> which was short.

Decide if one note is higher/lower than a given tone.
O Decide if one sound is louder/less loud than a given

sound. . N
Of objects in a solid, liquid or gaseous state, the |
child shall be able on verbal request to identify

which objects are solid, liquid or gaseous.

\ state of
Out of collection of objects sorted in accordance with aggregatior
state, the ochild shall be able on verbal request to
indicate how the objects are sorted. )

Q To be able to indicate similarities and dissimilarities
in respect of colour, size, thickness, length, height,
weight and shape with the ald of visual and tactile

_ observations. Corresponding characteristics with the

. : aid of illustrated material,

numerous

, ) ) , ‘oharacter-

Able to identify and name given figures (curves) such |[istion

as oircles, squares, rectangles and triangles with the

aid of visual and tactile obeservations.

4dble to draw logical patterns and desoribe them as well
as able to draw patterns in acocordanoce with certain
principles, _J
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On verbal ~>quest the child shall be able to indicate
several characteristies, e.g. colour, shape, weight,
transparency and coapressibility of an enclosed volume

of gas. (air or freon).

Of the liquids oil, water, glycerine and milk, the
child shall indicate several characteristiecs over and

above form and quantity, e.g. colour, weight, trans- umerous
bharacter-

.rency or viscosity. -
parency 8 ¥ fatics

After feeling an object the child shall pair it with
an identical (in all respects save colour) object in
a collection of objects visible to the child.

After feeling an object the child shall select an object) .
identical to the first in respect of shape, structure,
finish, size and weight, from a collection of concealed

objects. 4
2 Able to RELATE observations to PREVIOUS EXPERIENCES

Able to discern exceptions to the rule.
Able to relate representation - reality.

Able _ appreciate and compare prices of various objects
worth between 1 and 5 Swedish Crowns as well as to indi-
cate the relative value of the objects.

Able to compare children’s ;eo; from O to 5 years.

3 Adble to identify, r.ame and desoribe NUMBERS

By means of pairing to be able to find out and indioate
Whether there are as many/are not as many objeots in two
lots as well as to be able to identify an equal mumber of
&iven objeots with & given number in an aotual lot or
illustration of a lot, Able to depiot the quantity of a
given number. Capable of understanding that the sise of
objects has nothing to do with the sise of mumbers.

i8
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Able to compare two Or three quantities with various
numbers of objects and by means of pairing to find

out and indicate which quantity has more-fewer-most
objects, as well as the ability to compare two or
three quantities with a particular quantity (quantity
for the purposes of comparison) and to indicate which
quantity has equally many-more-fewer objects than the
pariteular quantity. Able to identify and depict more-
fewer than a given numer. Corresponding exercises with

the aid of illustrated material.

Able to estimate (without counting every individual
object) and indicate the number of objects in groups

of different objects arranged in different ways. Able
with the aid of figure cards to show the number, Able

to identify as many as a given number by means of
placing or depicting an equivalent number. Corresponding
exercises with the aid of illustrated material.

4 Able to identify quantity and to describe THE FRIMARY
GROUPS OF SOCIETY

Give examples of various conceivable family compositions |
and houzeholds. Able to draw own family., Able to axplain
how a child comes into existence, Able to explain the )
meaning of the words parents/brothers and sisters, Able compositior
to speak of similarities/dissimilarities between own
and other children’s families.,

Adcoount for similarities between brothers and sisters. J

Able to give examples of functions (material, emotional
and educative of the family, Able to give examples of funotions
the participation of members of own and other’s families

in family funotions,

Enumerate various kinds of relations.

Able to indicate similarities/dissimilarities between

friends and rda tions, Able to work cut Pather’s/Mother’s drelations

family relationshipe and own relationship to these family
- members, Able to understand the :ucoession of generations,

, :
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Depict some friends of the family., lrelations

5 Able to identify, name and describe SOCTAL INSTITU- 1
TIONS
Describe the functions of the body.
ble ‘o give examples of the usefulness of prophy-
latie health services and give examples of own or
brothers” and sisters” experiences. health
Describe the various duties of the medical staff. rservineg
Give examples of situations calling for emergency
treatment.
Give examples of groups reqQuiring special care,

Able to speak of similarities/dissimilarities be-
tween day nursery and nursery school (kindergarten -
comprehensive school),

Able to speak from own experience of some good done
by school.

Know how own school attendance will be immediately »school
after nursery school.

Familiar with school terms (break, gym, etc).

Familiar with different personnel categories found

at school,

Know what is normally to be found in a classroom.
Explain what a museum (library, theatre) is and what J
ite funotions are.

Give an exampel of something one needs every day and
where ;t comes from.
Give examples of various consumer goods and their

origin,
Able to speak about and give oxsmples of the advan- production

, A - * 1aha ¢ - and
tages of the division of labour in the éagngnity. nsumption
. 4Able to speak about and give examples of internatio-
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Give examples of situations when we need the police/
fire brigade.
Describe some of the duties of policemen and firemen.

Give examples of simil&:ities/dissimila:ities between the preven-
. o tmian L > tion of

police and military personnelf disasters

Give examples of similarities/dissimilarities between

a fire brigade and the UN. J

Know of a matter affecting the nursery school actually 7 how deci-

dealt with by the authorities concerned. :i;;“ are

IX Able to CLASSIFY
&) 1  Able to classify by CHARACTCRISTICS

With the aid of symbol cards in matrices able to note and describe
all the characteristics of an object. Able to identify an object
after a description of at least three or its characteristics
similtaneously.

Able to divide up a given quantity of objects into two or four
sub-quantitiea repeatedly with regard to various characteristies
as well as to indicate class membership of the objects in the
lots.

Corresponding exercises with illustrated material,

Able to sort given objects into quantities and matrices with the
aid of symbol cards for different characteristios in accordance

. : with two characteristics simultanecusly as well as able to indi-
cate class membership. Able to understand that one and the same
abjgét can belong to both class simultanecusly and able to explain
why.

Given: 6 red and 2 blue cubes. .

The ohild shall answexr the question: What would be left if the red
ones were taken away? Would thare be only blue, only squares or
both blue and squares left? ’

21
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Given: 2 blue triangles, 4 blue squares and 3 red iriangles. The
child shall answer the questions: Are there more blue things than
squares? Are there more triangles than blue things? Same questions

but the answers to he given in numbers.

Given: 4 small red, 2 large green and 2 large red triangles. Tell
the child that one box is for all the red objects. The child shall
reply YES to the queation: Do the little objects belong to the
box with the red objecta?

Go on to tell the child that there is another box for the triangles.
The child shall reply YES to the question: Do the green objects
belong to this box?

Given 1 yellow square 1 yellow circle

Given 1 green square 1 green circle

Given 1 red square 1 red circle

Given 1 blue square 1 blue circle

The child shall sort in accordance with one characteristic (colour/

shape) and afterwards in accordance with another (shape/colour).

On verbal request the child shall be able to indicate in at least
three ways characteristics of a given object in words describing
colour, shape, structure, finish, size, weight, material or state.

Out of a total of not more than 10 different objeots the ochild
shall point out on verbal réquest one particular object if
sufficient chareacteristics are stated.

Able to classify by NUMBER

Out bf a given conorete quantity be able fo form double, triple,
quadruple and quintruple quantities by placing or drawing a ring
round the mumbers in question. Able to indicate and with the aid
of a figure qard to show how many quantities they received and
how many objeots were left over. Corresponding exexcises with the
aid of illustrated material.

22
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Able to arrange in SERIES

Able to compare the figures 0-5 with the aid of concrete quantities
and coloured rods and able to indicate equality and unequality
with respect to the values of the figures as well as able to under-
stand that in the case of unequality several answers are often
correct. Able to use the aymbols for equality and unequality =
Able to place the figures 0-5 in correct sequence on the figure
line and to bpe able to understand that when one adds in a positive

direction, every figure is larger by one than its immediate

figure immediately preceding.
Arrange objects in fonformity with rising and falling series.
Able to insert an object in a systematic sequence.

Able to OBSERVE CHANGES
(E-I’Pa-rent and astu 1)

Change BEFORE - AFTER
Able to remember a series of four to five objects or numbers.

number, able to expreas what the change consists of.

Able to discover the difference between a given number and a small-
er number by taking away from a given concrete quantity various
numbers of objects as well as being able to indicate and to show
with the figure card the difference (what was left over). Corre-
sponding exercises with the aid of coloured rods and illustrated
material,

Able to form "unions" of two to three quantities and to describe
the unions. Able with the aid of the figure card to ahow the
numbers in the quantities and unions. Corresponding exercises
with the aid of illustrated material.

23



PURPOSE:

Vocabulary:

Materials:

Suggested
working
methods:

activities:

ERIC

IToxt Provided by ERI

1971:8 P 24
Appendix 4
Understanding of THE WORTH OF OTHERS

Give examples of playing games with a handicapped person.
Give examples of similarities/dissimilarities between different
nationalities ("normal"/handicapped),

Defective sight and hearing, impeded movements, retarded development,
blind, deaf, similarities, dissimilarities, circumstances, nationality,

gene, environment, need, organ, aid, foreign.

Books, bandages, etec.

O
Discuss with the children how all people came into the world in the
same way, by being born. That one often resembles one:s mother, father,
brothers and sisters. We all have the same needs, e.g., food, sleep,
etc. Most people have eyes, hair, mouths, noses and other organs. Even
though we have many similarities we also have some dissimilarities.
Circumstances can vary, depending on our parents, those who attended
our birth and where it took place. Obstretrical injuries, genes, envi-
ronment. Inequalities in physical and psychological respects, e.g.
impeded movements, defective vision and hearing, mental and emotional
disorders.
Read I. Sandbergs Johan, pp. 118-126, °
Read Bergsfe (Bjirbo), Barnen pd jordklotet ("Children on the Earth"),
Let the children bandage their eyes and feel what it is like to be blind, a
what one must do if one is to fetch something, for example. Explain +to
the ch.i.dren what aids are available: dogs, sticks, sound signals at
street orossings, eto. Games one can Play with a blind person, etc.
-~~ Hearing, how it feels == aids --- games. Impeded movements (housing,
community planning, the future community).

If it can be arranged, let the children feel the effects of as many
handicaps as possible in the same way.
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P ) Sing: A song with words in a foreign language.

Borrow picture books from the library with texts in Russian or
Japanese, for example, to compare their alphabets with our own.

Read:

: - Petter, Helga och de andra, past 2 section 8.
| e "Phomas i huset mitt emot", by B G Hallquist.
Hurrah, I can whistle, Keats.

The first snow, Keats.

@ Ej for &snor, Papas.
Blibirspajen, Bonsell.
Pricken, M Rey.
Kjersti, B Friis-Baastad.
Randi bor i Norge, Riwkin-Brick.
Gennet bor i Etiopien, Riwkin-Brick.
Noy bor i Thailand, text by A Lindgren.
Tasso, Papas.
Drimringen, Kalstad.
BjSrn med trollhatten, H-B Hellberg.
Rosali, Kerstin Sundh.
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Appendix 5

VOCABULARY 3

To find words to describe sensations.

Paper bags, objects in the room or the scientific materials.
Hard-soft, smooth-rough, shiny-dull, warm-cold, heavy-light.

Place 3=5 objects in a paper bag. "
Draw the objects on the board, ete.

One of the children carefully feels the objects in the bag and describes
how they feel, what shapes they have and how large they are. Q
(In the beginning concentrate on one characieristic, e.g. shape).

The children who is occupied with the bag must not, of course, be able
to see the drawings of the objects. The other children compare the
descriptions with the drawings and point at the picture they think
most suitable, Is that right? Then one tells the children what object
ossible to describe the object stiil

it was and one wonders if it is

more clearly (e.g. in colour, but then you can’t feel that). Perhaps
some words need to be changed - was it sleek or smooth?

Ask the ohildren how it feels to walk barefoot along a gravelled road, ‘3
carry a glass filled with water, place a hand on the branch of a tree,etc,
Try how it feels. Think of the bare feet and the uneven gravel and all

of us will walk along & gravelled road. Somebody may perhaps say that

the gravel feels warm. Don‘t say: Now we are going to pretend we are
walking along a gravelled road. That deatroys the make=believe.

One describes how somsthing feels without saying what it is. Example: The
thing I am thinking of is something I have on whea it is raining. It
feels smooth and ocold.

Is it an umbrella? No, I don’t have that on me. One holds it in one’s
hand. It doesn’t feel specially smooth, either.

What oan it be?

Iawi@mml-mtumuhhfmlmﬁmgﬂm
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Appendix 6
FLOATS - DOES NOT FLOAT

To observe and classify objects in respect of their sharacter of
floating in a liquid.

Objects from Box No. ll.

Show the chiliren the objects you propose to use. Ask them if they can
indicate which objects will float in water. Encourage discussion. Ask
them to talk about their experiences of water, bathing, visits to the
beach, throwing flat stones, etec.

By all means let the children carry out experiménts in couples.

Distrivute plastic mugs and half fill them with water,

Show the working sheets and explain what iz written on them and what
the children are to do. Take one object at a time and place it on a
paper towel or newspaper for drying.

Let the children investigate the objects represented and report their

, results on the working sheets.

On the last sheet let them draw objects of their own that they wish
to test.

Encourage them to bring from home interesting objects they would like to
test. Peanuts, for example, behave oddly! Some sink, others float!
Discuss results with a group.

On some points they may have different opinions.

For example a mussel can float if it is placed in a certain way. Let
the children demonstrate their findings if their results disagree.

Divide the collection of objects into two groups, floating objects and
non-floating objects.

Discuss the working sheet with the two containers.

Let the children observe the difference between A and B. Why does this
happen? Listen to0 all suggestions and where possible test them.
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iAppendix 7

PERIOD 9-10

Construct the contours of a house with several storeys on the flan-

nelboard (use felt strips, for example).

The children work together in small groups on populating their floors.
They use the flannel pictures and CREATE FAMILIES. When all the
families are in position all the children are assembled to describe
the families they have created. EACH CHILD DESCRIBES THE RELATIONSHIPS
OF THE MEMBERS OF THE FAMILY (uaing wordas such as brothers and sisters,
child, parents, etc.). Also more detailed descriptiona (nena:, age, etc)

should be encouraged.

Take one family and compare it with the other families, numbers, IS
there the same number of members of families in the two groups to be
compared? MAKE USE OF PAIRING to see if the elements in one group
correspond to the number of elements in the comparison group (by all
means use wool or a pipe~-cleaner)., Use the expressions, "as many",
"more than " and "fewer than", (Does the work seem dull? - Work accord-
ing to "ldentify, name, describe" (green). Perhaps this is the time
to break off, But-firat take a photograph of "the houase™ with its
different families. Encourage comparisons between representation and
reality. (How dark it became. - Yes, in reality it seems lightezr., - ATe
all the fanmilies properly in the picture? Can you see them clearly?

- Where did the photographer take the picture from? etc).

13

Pnotostrip No. 7 deals with relationships in families, can be combined
with Seeing Critically, Point 5 (blue).

On a later occasion we select a family from the card and put its members
up on the flannslboard. Repeat the relationships and ask questions such
as "Vhat do they do together?”, "What do they do for each other?™, "Do
they all do the same things?" and "Is their any difference between what
&rown~ups 40 and children do?" The questions are intended to encourage
the children to talk about different family funotions. THE CHILIREN
TALK AND THE TEACHER WRITES DOWN THEIR ACCOUNTS ON THE SCRIBBLING BLOCK,

ERIC ‘ 28
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Encourage all material concerned with the functions of the family
(material, emotional, educational). Counteract fixation on the
traditional roles of the sexes. When the account has been written
down the teacher reads it to the children, pointing out all the
time the words that have Just been read aloud.

Stick up the photograph beside the text and let the account be visible
in the room. On a later occasion the text is read again and A SHORT
ANALYSIS IS MADE OF THE TEXT (Mark one of the words - the chiidren
find another which is exactly the same. Miark a short word - ihe

children look up words which are longer, shorter or the same length).

For further effects try a concentrated saline solution and, if available,
methyl alcohol, paraffin and oil. Popeorn in water with alkaseltzer is
thoroughly recommended as a stimulating ezper%pent in this context.

Exhibit a pair of mussels of the same species. Discuss their similar-
ities and dissimilarities. Mussels belonging to the same species can
be said to form a family and we can assign them different family roles:
Big mussel -~ grown up individual,little mussel = child.

Set out about 40 mssels so that many species are represented. The
children choose one each. They compare their mussels and those who
have examples of the same s'peéiea build a family which is given a
place to live., Get the children to work out and propose the relation=
ships to be found in the family now created. They describe similar-
ities-dissimiiarities of the family members - mmssels. How nany
gromn~ups (children - brothers and sisters...) are there? What parts
shall be assigned to them? Will there be any lonely ones or ones
without children?

Discuss on this basis various family formations. Use family words
such as mother, father, grandfather, children, brothers and sisters,
eto. Also disouss family traits, resemblances and differences.

Arrange the family in a group from the largest to the smallest mussel,
Compare the numbers of the members of the families in the groups by

29
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Use the expressions "more than, as many and fewer than" in describing

the numbers.

Choose one mussel from those left over and deseribe it without the
children being able to see it. To which family does the mussel belong”

Let 2 child also choose a mussel and follow the same procedure.

3 Some children are told to form a group each and prepare a play for

puppets.
The subject of the play shall be what the various members of the

families do when they meet after work and attending school.
In their turn the children instruct the groups about what is going to
happen. The act should be very brief and take place in a single sequence.

Examples of inatructions:

You are going to play with puppets together with some school friends,
You must fetch the puppets belonging to Ulla‘s family (4) (Sven’s (3)).
Dag can be on a visit (Siv’s (2)). Collect as many friends as possible
80 that you eac™ have & puppet. Go fer yours yourselves and Say who

is going to play liother/Father, children. Tell the others that it is
all about what the members of the family do when they meet together

in the evening. Say when you are ready so that the others can come
along and look.

Disocuss similarities/dissimilarities in puppet families/children’s owm
families. Ddscuss the difference between friend and relation.

By all means continue with work of this type. Introduce the children to
problems which they have to solve,

4 Work in sccordance with "Jimftr tri i olika form" ("Compars wood in

different forms) (green). COMPARE REPRESENTATION/REALITY. On a later
soribbling block.

ANALYSE TEE TEXT in respect of the length of the words and initial
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5 Use the recorded music to mflect the mood. See Ordfdrridet
(Vocabulary) 4 (blue).

6 Use Picture Series 6 and/or puppet play. See "Samhillets primire
grupper" (The Primary Groups of Society) (red). "Du och jag
och livet" (You and I and Life).

7 Working according to "Liéngdkonstans" (Lenght constancy).
Note change - green.

8 Read "Mor var &r de doda?" (Mother, where are the Dead?)

9 Work in accordance with "Anvinda begreppet material" (Use the
idea of material).

Controle: Working sheet = relations
' Boken om mig sjidlv - "Nigot om ndr jag ftddes" p.ll
(The book about Me - "Someting about when I was born")

" ~"Nigon av familjens viinner" p.l4
(Some friends of the family)

Familjens funktoner (p.20 red)

(Functions of the family)

Working sheet D 4 (blue)

J 7 (gzreen p.19)
" Sort in accordance with number of

materials.
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