DOCUMENT RESUME

ED 057 706 PL 002 B&2

AUTHOR Monkowitz, Solomon

TITLE Hobrow for Secondary Schools.

INSTITUTION Hew York State Fducation Dept., Albany. Rureau of
Secondarv Curriculum Development.

PUB DATE kA

®2OTE 1830,

EDRS PRICE ¥F-320.65 HC-%$6.58

DESCRIPTORS Art iculation (Program): Audiolingual Skills; Rasic

Skills: Ribliographies; Cultural Education: *Hebrew:
tanquaqge Instruction:; Language Yaboratories: Langquage
Lmarning Levels: lLanguage Programs: ®*Language Skills:
Lesson Plans: “anuscript wWriting (Handlettering)
Pattern Drills (Language): *Secondary Schools:
sSemitic Languages; *Teaching Guides

ABSTRACT

This teacher's handhook for Hebrew instruction in
secondary Schools, designed for use in pullic schools, is patterned
after New York State Education Department handbooks for French,
Spanish, and German. Sections include: (1) teaching the four skills,
(2) speaking, (3) audiolinqual experiences, (8) suggested content and
topics for audiolinqual experiences, (S) patterns for drill, (6) the
textbook in auvdiolingual presentation, (7) lanquage laboratories, (8)
reading and writing, (9) culture, (10) articulation, (11) vocabulary,
(12) structures for four- and six—~year sequences, (13) the Hebrew
alphabet, (18) model lessons-- arades 10 and 11, and (15) student
evaluation. A glossary, bibliography, and appendix illustrating
Hebrew calliqraphy are included. (RL)



HEBREW

For
Secondary Schools

£D0 57706

US DEIrFARTMENY OF HEALY
Py ARE M. EDUCATION

OFFICE OF EDUCATION
ThtS DOCUMENT HAS B
EXACTLY AS RECEIVED FROW | oucto

!i ]

i

* : The University of the State ot New York

g THE STATE EDUCATION DEPARTMENT

| Bureau of Secondary Curriculum Development/Albany/1971
F :

L 1




e S A N T R e g e

L

e s < e b R ST PR T g

THE UNIVERSITY OF THE STATE OF NEW YORK
Regents of the University (with years when terms expire)
1984 Joscph W. McGovern, A.B., LL.B,, L.HD,, LLD.,

DCL., Chancellor ........cooeveieiiiennes New York
1985 Everent J. Penny, B.C.S,, D.CS,,

Vice Chancellor .........ceieiinioennaees White Plains
1978 Alexander J. Allan, Jr., LLD, LitD. .......c.coves Troy

1973 Charles W. Millard, Jr., A.B,, LL.D,, LHD. ......Buffalo
1972 Carl H. Pforzhcimer, Jr., A.B.,, M.B.A,, DCS,,

HHD. tviiitiittnarenccotssrsrsssssssnnss Purchase
1975 Edward M. M. Warburg, BS,, LHD. .......... New York
1977 Joseph T. King, LL.B. ......ciiitieenninieenens Queens
1974 Joseph C. Indclicato, MD. ........cocviieennnn Brooklyn
1976 Mrs. Helen B. Power, A.B., Litt.D., LH.D,

LLD. tiiiieeninnronssssseannnanssnssans Rochester
1979 Francis W. McGiniey, B.S., LLB,, LL.D. ......Glens Falls
1980 Max J. Rubin, LLB,, LHD. ........... o0t New York
1986 Kenneth B. Clark, A.B., M.S,, Ph.D,,

LittD, conriiiiiiinnnanansacanns Hastings on Hudson
1982 Stephen K. Bailey, A.B., B.A,, MA,, Ph.D., LL.D. . .Syracuse
1983 Harold E. Newcomb, B.A. ......c.iciiiecececnn Owego
1981 Theodore M. Black, AB. ......cc.coceiunnnn Sands Point

President of the University and Commissioner of Education

EwaLp B. NyqQuisT

Executive Deputy Commissioner of Education

GORDON M. AMBACH

Deputy Commissioner for Elementary, Secondary
and Continuing Education

THoMAS D. SHELDON

Assistant Commissioner for Instructional Services

PHiLIP B. LANGWORTHY

Assistant Commissioner for Instructional Services
(General Education)

BERNARD F. HAAKE

Director, Division of School Supervision

H. GEORGE MURPHY

Chief, Bureau of Secondary Curriculum Development

GorpoN E. VaN HOOFT

Director, Division of General Education

Tep T. GRENDA

Chief, Bureau of Foreign Languages Education

PauL M. GLAUDE 2

I




2

ARG

. R e LAl R

Forenord

The new course of study in Hebrew presented here is based on
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content and focmat.
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City; David Mirsky, Yeshiva University; Solomon Moskowitz, Bay
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M. Glaude, Chief, Bureau of Foreign Languages Education.

The course description was written by Solomon Moskowitz, a
member of the Committee. The manuscript was reviewed by Rose
Berman, Theodore Roosevelt High School, New York City; Lco
Haber, Lawrence High School; Aaron Krumbein, Lafayette High
School, Brooklyn; and Marvin Sorscher, John D. Wells Junior High
School, Brooklyn.

Richard G. Decker, Associate in Secondary Curriculum, coordi-
nated the project and gave.editorial assistance.

GorooN E. VAN HooFT
Chief, Bureau of Secondary
Curriculum Development




Reference to Sections Omitted From This Volume

Syllabus for E.,

Section French Spanish German
Page: Page: Page:
The Place of Foreign ;
Languages 9 9 9
Guiding Principles 11 10 11 :
Courses of Study 12 12 12
The Four- and Six-Year
Sequences i3 13 13 _
Selection of Students 14 14 14 i
Pronuncation and ‘
Intonation 32 34 36 :
: The Textbook in Audio- ;
: Lingual Presentation 62 73 62 \
Language Laboratories 73 85 73 5
’ Reading 79 90 80
{ Writing 93 105 - 95
Introduction to the
Structures 129 —_ —
: Summary of the Six-
{ Year Sequence 163 194 140
Summary of the Four-
Year Sequence 168 199 145
Homework 173 203 149
Evaluation 186 220 162
Glossary 200 234 176 ’

iv




il

-,_mn..,...,
R

Ty
L4

s
b gy
it e

4

S s

SR

e e S L 1T VRS T g b AR PR ST & S gl s bt

Contents

Page
Foreword . ......... ..ttt iii
Teaching the Four Skills. . . ... ... ... . it 1
Developing Aural Comprehension ................... 1
SpPeaKing . ... it e e 4
Introduction . .......... .. i 4
Teaching the Speaking Skill ....................... 7
Pronunciation ............ ...ttt 20
Spelling . ....... i i i e 21
Audio-Lingual Experiences ................c0ctieeen... 23
Types of Experiences. ... .......c.cviinieennnnnnn. 23
Suggested Content and Topics for Audio-Lingual Experiences 30
Level I ... .. it ittt ettt 30
Level II ... i i it i i e e aneanns 31
Level TIT ... ...ttt ettt inanianans 33
Level IV L. i i i ittt tiennaaens 35
Levels Vand VI ... ... . 37
Patterns for Drill . ........ ... . it 39
Purposes and Types of Pattern Drills ................ 39
Pattern Drills to Present Structural Points ............ 42
Patterns for Practice ........... ... i 45
The Textbook i Audio-Lingual Presentation ............. 49
Language Laboratories - ..........coiivreienneinnennnnn 49
Reading and Writing ........... ... . ... iiiiiiinn. 49

Principles in Teaching Reading and Writing
Letters and Vowel Sounds .................... 50
Reading Unvocalized Texts ....................... 51
L@ 1 ¥ 52
The Story of the Hebrew Language ................. 52
The Revival of Spoken Hebrew .................... 57
Israel: The Land and Its People .................... 59
Vocabulary . ........ i i s e 75
Structures for Four- and Six-Year Sequences ............. 79
The Hebrew Alphabet . ...... ... .. ... ... .. ..., 89
Model Lesson, Grade 10 or 11 ... .. ... ... ... ..., 101
Evaluation .........c. .ttt ineennnann 112
GlOSSaAIY . . vt e eeeei ittt ittt it 127
Bibliography ..... ... i 129
I. For Teachers of Foreign Languages .............. 129
II. For Teachers of Hebrew ..... e te e 131
Appendix, Hebrew Calligraphy ................ ... .. ... 135

- V
9




O

ERIC

Aruitoxt provided by Eic:

Teaching the Four Skills

Developing Aural Comprehension

Purposeful Listening. Before pupils can comprehend the spoken
word, they must learn to listen carefully and purposefully. Secondary
school pupils acquire most of their learnings in other curriculum
areas either through the printed word or through listening to their
native tongue. Comprehension of content in listening to English is
acquired without regard to individual sounds or sound sequences,
because vocabulary and phraseology are already highly developed.
Therefore, the ear has become correspondingly sluggish; the eye has
become highly skilled. Pupils’ sense of hearing must now be reac-
tivated through purposeful listening.

Developing an Understanding of the Spoken Word. Understand-
ing the spoken word is a complex process involving the mastery of:
1. Discerning sounds, patterns, and melodies which characterize the
language
2. Associating sound with meaning

3. Inferring the meaning of words from the context in which they
cccur

Activities To Promote Purposeful Listening. The teacher should
provide abundant opportunity for systematic, intensive practice so
that habits of accurate, discriminating listening will be established.
Listening experiences which require concentration on sounds and
sound sequences should be provided from the beginning of the
course.

Among the first listening experiences pupils might have are those
which require action responses. A simple device which will demon-
strate to beginning pupils that they must listen attentively is the fol-
lowing: e

Pupils stand in rows beside their desks or arrange themselves in
teams along either side of the classroom. They then make nonver-
bal responses to rapid fire commands, such as:

1AWPIS 1w avTRbn
tawpan mp avrebn

(Op)




O

FRIC

Aruitoxt provided by Eic:

TORYT By o
ravhann by oo
teyn by o
'RAIRA DY ovon
i h BRI T
roabnn SR wean
EMIRDDT By nw

Pupils who do not respond to the desired action are “out.” Even
greater alertness is demanded, if pupils are instructed not to follow
the command unless it is preceded by the words, IR PN~
More able pupils may be selecied in turn to issue the commands. In
this game, failure to listen attentively and to associate sound with
meaning is instantly detected.

Listening is further developed by the use of the foreign language
in class for daily routine and directions. If the teacher, from the out-
set, conducts the class in the foreign language, beginning pupils will
soon absorb a considerable number of expressions used in classroom
routines as well as in the amenities, involving expressions of greet-
ings, health, weather and relationships of people and things.

As Pupils Progress. As pupils progress, their training in aural com-
prehcasion throughout both sequences will be proportionate to the
opportunities afforded for practicing this skill. They must listen not
only to comprehend, but to reproduce the sounds, sound sequences
and intonation of the teacher or taped material. Practice in listening
for understanding alone or for understanding and reproduction might
be given through:

L. Anecdotes, poems, prose passages, selections from reading mate-
rial, conversation, or songs rendered in person or on tape or discs
by the teacher or by a native informant

2. Films, radio programs, or taped correspondence

Additional suggestions will be found in the section devoted to
sreaking, under the heading “Aural Materials.” The two skills, un-
derstanding and speaking, may be considered interdependent; they
are trained and developed concurrently.

Taped Correspondence. Taped correspondence with foreign indi-
viduals or schools might provide part of the program. In return for
English language recordings made by American pupils, the school

may receive foreign language tapes made by pupils of the same lan- -

iy
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guage level. Attempts should be made to get a wide variety of tapes.
In providing foreign schools with examples of aspects of American
culture, attention should be given to school and family living. Such
topics as student council meetings, conversations between students
and conversation around the dinner table might be. written as scripts
and carefully recorded for the foreign school or individual. Sugges-

tions might be given foreign schools or individuals for the recording

of similar material in the foreign land for understanding by Ameri-
can students.

Testing Aural Comprehension. Suggestions for testing aural com-
prehension are given in the chapters entitled “Evaluation” and “Au-
dio-Lingual Experiences.”
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Speaking

Introduction

The Speaking Objeciivz, The new emphasis placed on the com-
munication skills of understanding and speaking requires change in
materials, methods, and evaluation. Learning can no longer zigzag
between the foreign language and the native language. It must fol-
low a direct line between object, action, idea, and the foreign lan-
guage,

The degree to which the sound and structure patterns become au-
tomatic in speaking determines the growth in language skill. This
means that the pupil must be trained not only to understand nor-
mal speech in the foreign language within his maturity and experi-
ence levels, but to reproduce habitually the sounds and structures
within those levels. He must be so steeped in the language patterns
required for mastery in speaking on his level of learning that he can
produce them at will, correctly and effectively.

‘In order to attain this goal, pupils must hear, imitate and manip-
ulate a great variety of speech patterns. Every step, therefore, must
be guided. The structures and vocabulary chosen must be of high
frequency in the spoken language; the associations between the ex-
pressions in the foreign language and their meanings must be clear;
opportunity must be provided for abundant practice; the practice
must be carefully designed to provide for manipulation of the struc-
tures through drills such as question-answer responses, directed dia-
log and pattern drills; the patterns selected for mastery must be over-
learned in order for responses to be automatic.

Functional Situations. In the initial stages, teachers may capital-
ize on the activities of the classroom to provide functional situations
which enable pupils to make direct association between actions and
the foreign langpagé expression, for example: n%T7 DR (ANMD) MO 2av.
This utterance, accompanied by the act of opening the door, needs
no English. interpretation. By repeating the sound and structure pat-
tern, until he controls it, the pupil can associate the learned pattern
with a continually increasing number «f situations, such as:

4
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JIDOT AR (nMF. D R

JN2aNET AR (nnp) D IR

N7 DR (hnmp) T IR

A3 the pupil's maturity and experience expand, the learned speech

patterns will permit him to go more and more automatically and di-
rectly from act, image, or idea to oral expression.

Importance of Situational Context. It is important that the teacher
choose carcfully not only the speech patterns but the situation se-
quences in which they are to be precentcd He must recognize and
work progressively within the pupil’s mawcity and experience levels,
forcing the pupil to adapt, develop, and extend the foreign language
that he knows in order to prepare for situations that he must meet.

S In the first place, the need to face a situation increases the desire
and the ability to respond to it. The ability to respond to the situa-
tion increases the interest and pleasure in it. This is important since
¢aperience indizates that interest and pleasure are essential to effec-
e lcarning. In the second place, presentation in a situational con-
text is important because words have meaning only as they are as-
sociated with living experience, vicarious or actual.

i

g!f‘:

. Criteria for Selection of Audio-Lingual Material

N

?l' The choice of the situation sequence to be presented, developed,
g‘, and practiced is based, therefore, on a number of questions to be
i ) considered:

! W it fit a specific stage of foreign language study?

b Wil it fit a specific age and experience level?

h Has it practical, personal usefulness, both as to the information and
:f the speech patterns developed?

g Does it lend itself to dialog form?

il Has it linguistic and other cultural worth?

B Does it awaken an interest in the country and its people?

Is it interesting and enjoyable?

# Does it lend itself to the use of supplementary audiovisual aids?

§i Types of Audio-Lingual Material. There are four main areas from
% which the audio-lingual material may be taken:

1. Sccial Amenities: greetings; introductions; inquiries regarding health
: and members of family; appointments; requests for information;
! expressions of regret, sympathy, and appreciation

=

10




g

it s e e o e 4 e B W R AT PP L O 0, A A AT RO, SR W) T : »

2. Classroom Procedures: daily routine, class directions, dates, time
of day, classroom duties, school subjects, class schedule, assign-
ments, location of classroom objects, use of school materials

3. Area Information: the tangible reality of contemporary life: fam-
ily; daily routine; at home, at meals; at the doctor’s, dentist’s, dress-
maker’s, tailor's, hairdresser’s; shopping in local store; at the de-
partment store, the restaurant, the hotel, the post office; at the
travel agency; at the airport; at the bus, garage or railway station;
at the bank; at the cinema, theater, sports arena, museum; at a
party or a dance

4. Civilization: social, political, religious institutions; education, arts,
national and regional characteristics; industry, trades, professions;
natural resources, agriculture; geography and geographical feati:res

Textbooks, particularly those of years 7, 8, 9, and 10, should be
chosen with this type of material in mind.

Centers of Interest. It is suggested that audio-lingual experiences
be built upor centers of interest chosen from areas such as those
enumerated above. A unit may be built around a center of interest
on one level of learning, or on a center of interest which permits de-
velopment throughout the various levels. For example, Sw nan
might be a center of interest in grade 7 or 9 alone, or it might be
the center of interest on which a unit is developed on higher linguistic
levels throughout the sequences. 9507 N2 dw GManm) Laann
at grade 7 or 9, might develop to NAEY (FIMN2) Mna
in grade 10 or 11. In grade 9 or 10, one might go to the theater to
see a motion picture; in grade 11 one would go to the theater, to see
a play. The situation is adjusted to meet the interests and needs of
each leval. The speech patterns are adapted, developed, and extended
to match the maturity of the student.

Suggestions for the development of topics audio-lingually through
centers of interest and special subjects are found in the chapter en-
titled “Audio-Lingual Experiences.”

Aural Materials. Audio materials made by native speakers such as

conversations, readings of prose and poetry, and plays, preferably cor-
related with textbook and reading materials, should be made avail-

able in every foreign language department. Songs and musical selec-
tions should be included. Maximum use should be made of these
materials in encouraging speaking, oral reading, dramatizations, and

singing. :
11
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Audiovisual Materials. Both teaching and learning will be facili-
tated and enriched by the direct association of the foreign language
with visual material, such as desk outline maps, wall maps, posters,
travel folders, pictures, stamps, coins, slides, filmstrips, films, maga-
zines, newspapers, miniature houses with furnishings, costume dolls,
costumes or articles of clothing distinctive to the foreign people.

Teaching the Speaking Skill

The audio-lingual learning process has three distinct phases, (1)
listening, (2) model-imitation, and (3) reinforcement. Each pattern
the pupils learn must be heard, imitated, and reinforced in varied
drills for manipulation.

1. Listening. Pupils must first listen purposefully with the object of
understanding what is being said. Before he can repeat the pattern in-
telligently, he should comprehend its meaning. Upon hearing the utter-
ance, therefore, he should associate it with an action, an object, or an
idea. Gestures, pantomime, actions, chalk drawings, and other suitable
visual materials aid comprehension.

In the early stages, most speech patterns lend themselves to illustra-
tions of this kind. As pupils progress and gain control over a number
of patterns, paraphrasing and definition may be added to the devices
enumerated above. Where necessary, the English meaning may be given
first upon presenting new content.

The length of time devoted to listening to each utterance before re-
peating it will naturally diminish as pupils become familiar with the
sound sequences of the language and as they gain understanding and
control of a number of speech patterns.

2. Model-imitation. The basis of learning for audio-lingual compe-
tency is “listen-repeat.” Pupils, therefore, imitate and repeat the authen-
tic speech patterns modeled by the teacher or tape.

The imitation takes place first chorally and then individually. Choral
repetition in the initial stages may be given variety by reducing the size
of the group from the entire class to half the class and then to a single
row. Individual repetition may follow. After several single repetitions,
a double repetition may be elicited. The double repetition forces the stu-
dent to remember the entire utterance for a few moments, increasing
the effectiveness of the practice for memorization.

The beginning utterances spoken by pupils might be a natural exten-
sion of listening and doing, as described in the chapter entitled “Listen-

‘ing,” to doing and saying. -Su(_:h expressions as ,(°2W) AW ,(5n1p) =3[

ERER
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will be accompanied not only by the action, but by the verbal response of

(DAWT) 2w IR L(INP) Op "IN
rcpeated on the teacher’s model. This is suggested as the beginning pro-
cedure, because, although these are difficult speech patterns, they are
understandable, do-able, say-able and, therefore, easily imitated, repeated,
and memorized.

The repetition of speech patterns in imitation of the teacher’s or tape’s
model continues throughout the course. The amount of repetition is
progressively reduced as the course advances. In the prereading period,
this imitation will involve a learning and overlearning of the textbook
material to be eventually presented for reading. As pupils progress, the
forms most essential for audio-lingual competency will be repeated most
often. The number of repetitions will decrease as pupils matuze, obtain
control of basic speech patterns. and are assisted by the multiple sense
appeal which is extended as they progress to reading and writing.

3. Reinforcement. Throughout the learning period, the immediate and
specific audio-lingual goal is accuracy, fluency, and variety of speech
patterns. In order to attain this goal, and to assure progressively ma-
ture and systematic practice in hearing and saying the most essential
structure patterns and vocabulary items introduced at each level, the stu-
dent overlearns, to the point of automatic control, the content learned
through listening and imitating. Varied and continued practice is needed
for this overlearning. Only in this way will the foreign language become
a controlled, manageable communication tool.

The oral drills suggested below provide for varied practice of the ma-
terial heard and imitated. Their objectives are identical: accurate, rapid,
automatic response. The practice must be rapid to force immediate rec-
ognition and response. There must be no time for translation.

At each succeeding level of study, there will be an increase in the
length and complexity of both question and response. There also should
be a frequent recurrence of review items. At all times the speed and
volume should approximate those of the average native speaker.

In the examples below, expressions included in parentheses indicate

possible expansions.
1. Question-Answer Practice
a. Teacher asks questions; pupil answers.
Teacher: AT 01N IR AT hi-B

810001 RS IIRT A T
(TR 7190 oY 0 BvanR Ban)

b. Teacher requests question; pupil asks question; teacher

answers. . )
Teacher: 2°28-50% DIWINT YOU NN SMR (O)PRW
Pupil:. 72°aR-5n% DIMWINT YO Cnn

ar T
PR ] ED
:"‘ —‘3

4



c. Pupil asks question; another pupil answers.
2009 %20 YW DR DWWy ORA A7
(OMYW DR 72DN TN "AR) R 0»
d. Teacher or pupil asks a question; the class answers.
(It is necessary to be certain of correct responses in uni-
son, if the class is to answer.)
Teacher: 2713 .4vH on A
Class: 0% 01 KW LAnn Lo
2. Directed Dialog (Restatement Relay)
This type of drill forces the student to manipulate the structure.

a. Teacher: SHRIWS B0 YMNR NOROW 20 % MR
Pupil: SHRIW B0 NRT DIMNR
b. Teacher: .0%3pa pRwdb A% KW OX 3R DR OORY AR
Pupil: 20%Ma PAWY %Y ANR ORD 2AKR
3. Chain

This type of drill forces a very rapid shift from the answer to the
question form as each student answers a question and then either
repeats the same question or frames a new one to be answered by
the next pupil. -
' THANR NP N1 W Aywa Ova nnp A
277D NR DY MY LWYTRINWA LNIMIRD Aywa Cnbp "Ik 07N

299D ,0DWI P2 NnP ORN)
(or,

SWYCNARD Cnnp (RY) :PD
4. Completion :

‘This drill uses a nonverbal clue to elicit an oral response:
Teacher: - anbwn By a0 DR oW AN
Teacher: : : 9% DR OW AR
(Nonverbal clue) ...t e
The teacher points to various posmons Pupils respond
with appropriate phrases: .
o ' ;12NdN2 . n02ankt nnn
~ Additional drills for the teaching and reinforcement of vocabu-
lary and structure are given in.the chapter entitled “Patterns for
Drill.” :

Suggested Approaches. Among the ways to approach the develop-

‘ment of the speaking skill, four will be suggested here. The use of all
four approaches and of combinations of any of these approaches is

recommended. The choice of approaches will depend on the needs,
interests, and preferences of teachers and pupils, and on the manner
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in which the approaches implement the courses of study in individual
schooijs.

Experience has shown that, in the early years, approach 2 has
yielded good results and has provided satisfying experiences for
pupils. Approach 1 is utilized either independently or in conjunction
with other approaches, especially with approach 2. Approach 3 may
be necessary as pupils advance and structures become complex.
Approach 4 is utilized after pupils read material that is not audio-
lingually presented in other approaches.

Teachers should feel free to develop approaches to suit their in-
dividual needs and preferences.

Approach |

Mastery of vocabulary and speech patterns may be built up in short
conversational sequences. One structural point and a selection of
vocabulary items should be the basis of the sequence. In the follow-
ing illustration, the verb “np»”. will be learned with the vocabulary
of classroom objects.. The basic pattern sentence is DR 1P MR
"onn.  The variations in the verb forms and in subjects and objects
will follow a natural order in conversation. Individual teachers may
use any order which suits their needs or preferences. The principle
remains the same. Pupils hear the utterance, imitate it, use it, and
manipulate it. One gesture furnishes the nonverbal clue to the mean-
ing. If pupils need extra explanation to clarify meaning, it should
be given them. If they require prompting in answering, a stage
whisper is suggested. When the teacher pronounces an utterance he
wishes the pupils to master, he says it several times. Pupils repeat it
several times. '

1.A Listening and Imitation ‘
Teacher: (Taking the dictionary)
(Class repeats) PR AR (NPY) 1PYY %aR
(He hands the dictionary to the pupil.) o
T5RN AR (ONPYY) NP> (NN) INR DRT

Pupil: : J0N0 DR (ANpYY) P> AN (&F))
Teacher: o TR DR (APYY) NP> (NR) NN
(Class repeats) BB DR (NPYY) A% (NR) IR
(Teacher takes dictionary again.) 2 (ANPYS) NPYY AR o

© Pupil: - L CORR nR (YD) P (nR) AnR
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This procedure is continued with a number of other classroom
objects until the patterns which follow become automatic.
» (MPYD) NPYY MAR M 5 (APYY) P (NR) ANK s (NNPYY) npY? IR~
: ) 2 (nIPYD) IPYY (NR) AINR s
1.B Reinforcemient

a. Question and answer, ‘pupil-to-pupil (chain drill)
Pupils may be asked to take soinething off their desks, the name of

which they know. They then ask and answer questions in rotation,
such as:

2(nPYY) NS (NX) DR D

» oy DR (NPYD) b IR
b. Directed dialog '

Teacher: AP ANR 7N ,apye % YnR
Pupil: J99n0 DR P AR 2pye
Teacher: : ST, P RO i ARY DR OORW
Pupil: NNPY? NR s ARD AT
2.A Listening and Imitation (continued)
Teacher: THUYT DR NP ONNAX
(Class repeats) YN DR Y AR,
Teacher: 1ANANnT DR iR AR
(Class repeats) JDannn IR nnp aRb

2.B Reinforcement
a. Question and answer

Teacher: ?2o7maR Pt an
-Pupil: ‘ ' DY DR NP OnNaR
Teacher: aRY nanpYy o
Pupil : Lnannt DR Pt aRd

b. Directed dialog
STYOOR npYe oim e % X3 vk Teacher
: M%7 DR APYD EYOPR 10
apy® npYy s oMk Coxw AR (Teacher
223py° IPYY v AR
The procedure is continued with the plural forms of the verbs, using
persons as subjects which are later replaced by pronouns. After the
affirmative has been mastered, the negative of the verb is drilled in
juxtaposition to the affirmative, for example: , ‘
| v - ;950N DR (NAPY?) NPY? IR
: S »oyn IR (NPY9) NP (1K) 23X PR
See transformation drill in chapter entitled “Patterns for Drill.”
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Checks for control of forms and vocabulary might later be made
by means of substitution and transformation drills, as outlined in
approach 2 which follows. '

Approach 2

In this approach a previously prepared dialog coordinates the
teaching of vocabulary and structure with audio-lingual drill in all
forms for saturation practice. The presentation outlined below is in-
tended to illustrate the use of materials, taken either from the text
or other sources, in presenting vocabulary and structure of high
frequency. Instead of building up a conversational sequence, the
dialog is first learned in its entirety through choral and individual
repetition as explained below. Drills based on the dialog follow to
assure manipulation of varied forms for automatic response.

The dialog presents one new structural item, the verb Y57 +
infinitive, in basic sentence patterns. Vocabulary items, such as

SRR TV L(PI0Y) PBY LAITIMOIR L DYWN
are added; supplementary expressions such as A2 MR LD MR NHR2
add flavor and provide practice on a useful expression.

In constructing a dialog such as the one below, teachers might-

follow these principles:

1. The dialog should be composed of no more than six to eight ut-
terances or sentences. ‘

2. . It should be natural, restricted to two or three roles, and should
permit pupils to identify themselves with the situation and expres-
sions utilized. '

3. Review structures in basic patterns should be included to relate
new knowledge to previous knowledge (757 + place).

4. Review structures or vocabulary should be combined wherever pos-
sible with the new structure. '

_ ‘ is new; nupb (NobI) T MR
and mp9’ w2 ,onb (are reviewed.)

‘5. The new structures in basic patterns are repeated.
The sentences included in the dialog follow these principles.
Additional vocabulary referring '

to places ‘ ABT yuNpa apon nhaa ntag)
to foods ‘ (@°37 ,0°%8%2 N1 .MpT abn ),
to meals . A3TY7 NIRRT DMAR PAT DIR)
to actions E (nob5 ,5aRY),

N

1
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or others which fit into the same situational context might be utilized
in the drills after basic patterns are fixed. Dialogs supplied by the
text might be utilized in their entirety if the sentences comprising
them lend themselves adequately to pattern drills.

The treatment of the drills as outlined below is intentionaly ex-
haustive, as it aims to present a sufficient amount of drill practice in
situational context for teachers to choose those types of drill most
suitable for their purposes, and to show the sequence of drill buildup.
Drill activity may be interspersed with games, songs, poems, or oc-
casional use of approach 1 (above) to guard against overmechaniza-
tion, to retain flexibility for individual differences, and to maintain
teacher-pupil rapport.

Basic Dialog:* (Prepared by the teacher, relative to text or other
materials, or selected from the text)

2 WOY DA DR OIRD 0T

SN 9TONRY L4180 PR nORYT IR :

2% nnR2 (00

J°DD2 DUIAR DMBD RIPY 97X MIR AW RBR IR

?3°9AR CWYN oY oM

.29YF AMAR DR PPOAT A9ME AR CJOTINNR LMAN 2P A% IR N
1@ IRY Y API0Y DR JNBK2 DM

Step I: Exposition: The teacher gives a brief description in English
of the persons and action of the story. Although this description
of the situation is not a translation, it renders the meaning very
clearly.

Step II: Repetition Practice of the Entire Dialog
A. Listening phase '

1. The teacher reads or recites the dialog through once, at
approximately normal speed, using appropriate visual ma-
terial and gestures to illustrate meanings.

2. He then says each line four or five times at about the same
speed. As he pronounces, he moves among the pupils to
assure their hearing the utterances clearly.

* These procedures were suggested by Beginning Audio-Lingual Materials,
French prepared under the provisions of the National Defense Education Act
of 1958, Language Development Program, as a Cooperative Project of the
Glastonbury Public Schools, Glastonbury, Conn. Published by U.S. Office of
Education, Washington, D.C., June 1959; Harcourt, Brace & World, 1962. -

ek

wy |

o
w

.

0,

i Ju S e




S

14

B. Repetition phase
1. The teacher says each line once again. The class repeats it
about eight times. The teacher checks the correctness of the
response. When he notes an error, he waits until the end of
the utterance, then gives the correct form or sound, being
careful not to distort the intonation and rhythm patterns.
The corrected word is repeated in context and the sentence
repeated. If the entire class is making the same error, the

§ teacher may stop the drill, lift out the incorrect portion,

? give practice in it until it is perfect, replace it in its sen-
terice, and resume the choral drill.

2. The teacher says each line once again, for double repetition

i by the class.

3. The class is divided into two groups, one for each role in
the dialog. The d1alog is repeated again chorally, in the

_ two roles.

4. The groups are decreased in size for further repetitions,
until the pattern has been mastered.

5. Where a sentence is long, 2 meaningful division of the sen-
tence may be given for repetition. It is best to start at the
end of the sentence and build up to the beginning. This
preserves the normal intonation patcern.

R R A g2 e v me

nmpa .M

nmpam o awa and

DRI ne wa and nupb
PN nMd A .an® nuph (19mx) TR

LD DD w32 ,an® nupd (IDOIX) TR IR

6. The dialog is recited by individual pupils in two roles.

oo T

Step III: Reinforcement phase
A. Response drills
1.. Personalized conversation: question-answer practice based
on the dialog. ‘
‘2. First teacher-pupil; then pupil-pupil in chain drill, if
desired. ' o
B. Directed dialog
First teacher-pupil to provide model; then pupil-pupil.
1. In the beginning lessons of the term, the question following
MR (O%RW) SRw”  might be placed in the form of a
direct quotation. ' .
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2. The question is thereafter in indirect discourse.

Examples for Step III

Basic Pattern 1 ‘
A. Question-answer (patterned response drills)

Pupil Teacher
Type 1.
21N R (o) T IR
P BRI AR LD 2 7% PN PR PN ANR ORA
(.“19” INR)
SN0 NODYT CaR L2 2R snhan nOS DR DR
(739”7 IMK)
Type 2. _ ‘
(PWON BX) ancan OWT IR ANTAN W Pwn 9K ToW NR RRA
22py°
Type 3.
" LI DR T IR ’ 2729 9% IR IRD
B. Directed dialog (restatement-relay based on teacher’s model)
(N35W) TP (NR) NR IR At m‘) SR PRY .0
A iih] Réa=rah)

2 9% NR RS .om .o X7 RS o nR SRw ATV
(pwn BX) mnvan nabwt AR
299 DR IRY LN 0 XA m‘) 12IX9 DR OYRW DM
Rl ST DR 9T CaN
(Follow by chain drill if desnred )

Basic Pattern 1T

A. Questivi-answer (patterned response drills)
Type 1.
,'nv:) on® nup‘) (Na%%1) T2 AR
o _ (NP
and nuaph (navin) oW CaR 42 nupb (n:'m) 1‘)11 (nx) NR ORA
[739, (mx) mK] 2on®>
nm'm nR v:m‘) (-n:mx) TR AR

o-b-,y-l
nYIR NX 15:15 (-l:mx) % IR D DK P:mb ('l:mx NR) % DR DR

.:':y-l Lo : 72990 MR
: 17.39» (mR) K]
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Pupil
Type 2.
(wa) and nuap® nabin Can

YA DMOR DX 1’3.‘!5' 2% 22X
(DT MY
Type 3.

SN 11 i = e b
R =1y = b JR

‘Teacher

w on® napb nabnm R oxa ax®

2w
NR Ponb A9 DR ORA LN
2057 NMAIR DX IR 20 DIOR

nph N9°% NR LR
2 1on% A998 DR AOn NN

{Follow by chain drill if desired.)

' B. Directed dialog (restatement-relay drill)

Type 1.

napd (Mot oW (OR) AnR OXA
' 2on®
7an® map® novw nR oxa o aR?
(Leah replies)
2377 DMAR DR 20N oS oM
(Miriam replies)
SMYWT DR PO AR Apye

Type 2. _ .
mps (%) 5w (DR) ADR ORA
2MpY IR WA
DAMR DX PPan% A9¥ DR OXA
22°y0 NMAR DR R DMNNA

Type 3.

TMIP? TR ANR N
e e e e e DIIPD IR CIXR
279907 19" NR o
R =il = b b N P

7597 AR DR CPIR OYRW 0N

ant mapb )

anb mapd @95 19w CaR
nobIn X DR AR DR OUPRY DY
an® naph

NR 19N X°7 DR 0 DR PR AR
' ANYT DR
DR 1°ON ANRY apy® nR DM
Mywn

(N257) 5T 23R OR MR PR R
L9 R A napb

TN N OR AR DR OSRW A1RN
NR IR QOWIBA DMOR DX 1OAY
ANy pmnR

X XWT AR DR DR OSRY Lapye
Lnups

NoF M YARSHR DR OOBRW 00
’ J°00% a9

Step IV. Structure Presentation (%7 . + infinitive)

. Verbs are presented. in the first person singular and plural, then in
the second person singular and plural. When these have bezen mas-
tered, the third person singular and plural are presented.

2 1 e
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A. Repetition drill
Pupil

and nupb (ohm) 1 IR
ond napb (M%) Bahn umR
an® nuapb (M) DI AR IR
any nuapb (N4 1 (DR) AR
mapd (M%) B (INR) BNR
.onb
(M%) 9% AR (DR) ANR
.onb napb

B. Substitution drill

.anb mIpb (Ma%) 0% MR
and mIpb (na%m) o IR

and nupb (hev) TN (NR) AnX

npd (Modw1) 0% (IhR) BNR
onb

mapb (Nd77) BYsM ARM (NX) ANK
: onb

ond nupb (Mshm) oo%n umKR

17

Teacher

o5 nuapb (o) 1M AR

and nupb (M%) o0a%n umR
.anb mpb (M%) 0oa5 AR IR
.an mapb (%) TP (D) AR
nmapb (Maxm) Bo%a (IhX) onR
onb

(M%) B9 ARM (R) ANR
anb napb

anb mapb (Ma%) 8950 UK
. . AR

e e e e e e e e . (DX ODR
. (InX) BnhX
. IR®Y (DR) DR

« MR

C. Transformation drill (person—number changes). The teacher
explains that when she gives the singular, the pupil is to give

the plural, and vice versa.

Ara mMapb (o) 1 IR
DpT nuaph (o) W IR
=0% (Ma%w) Bo%n (hR) BDR
290 DR

Swa naph (M%) B9 UMK
P Duph B% AR PR

nx Ta0d o) ThW (X)) ANR
Rabaty|

D. Repetition drill (on third person singular and plural).

anh npd 1 Rn
.onb mapb oahn on
.and napd nadw R
ane mpd moa 1w

ond nupb T R
.ond nupb o0hn on
.and nupb nahn Xen
.onb nupbd motbw 0

E. Substitution drill (on third person singular and plural).

.anb nupb T onap
.o napb navin xon

<2

’)

%

oy nph T X
. . . . . . e . ‘e DHJD
. X7

v R
3
s
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Pupil
on% mpd oha orm
ane nup® ow%i or onie
o mpv owhn 2 ome
e maph nodia am o

Teacher

. o B}
e« o+« o« o« JDeMoonmm
« TR omap

. mam omm

F. Transformation drill from singular to plural and reverse for
third person follows.

G. Replacement drills (substitution of different parts of the struc-
ture). The teacher gives the model sentence and has the pupils
repeat it several times. He then cues the word to be substituted
in the model sentence and has an individual pupil repeat the

: ; sentence with the new word in the proper slot. The pupils may

need assistance in responding to the cue until they become ac-

customed to this type of drill. The drill should be repeated
several times at fast tempo so that the substitutions become

automatic.
Awa puap? o) oo R SAwa napb (o) 0vov umN
L7 nph (M) 020 unaR 2P
Awa nuaph (o) oot umR Twa

Awa nap (M) 0oavNT anaR
mpv (MM 0% IhR) DhX
C wa

Ava naph nohn xon

b .
. (IPX) onx

. X0
awa napb wm apy . apy

D mMph novw DK . DR

2P0 naph oo on . on

1 P nupb Mot R H

MP Nuph Mot At man . W am
H. Variation drills. These begin with the repetition of the basic sen-
tence pattern. English sentences which are similar, and within

the same structural frame, should be rendered in the foreign
language by the student.

Jmb anan (o) TN IR Jub annan (et T AR
amb% anman (oY) 9w sk I am going home to study.
Jayy anan. (now) o wx 1 am going home to work.
Xp% Anvan (o) Tom vk 1 am going home to read.
Jweh anan (noy 7on sax Iam going home to sleep.

23
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Structural Review Drill: (The Definite Article “n”)
A. Repetition phase (based on dialog structure and review

vocabulary)
Pupil Teacher
JAT PR (NOPI) T CaR ©AT DR (D) TR 2R 7 pan
DU 75K (D05I) TP AR 1 DR (DY) T CaR rhvha R
JDenn
JTY0RR OX (N9%I) W IR SR (na%w) 1'71.1 R 2 ATYONN
STTYONR

220 DR (a4 1w IR .nean R (n:':wn) 5% IR ?ntan
ME0ATN R (N0 TP AR 5 (M%) 79w CaR 2 poatnta
~Jpon-na

B. Substitution drill: the model sentence is given by the teacher.
Pupils follow cue,

JTTYONT OR O (NOYW) TRW AR 5% (%) 77w IR 2 aTyonn
: JTTYONN
D37 5K (No%I) TN AN .« . <7nMmn

MP07N°3 BR (M%) TP AR .« . J2TBDATRNR

C. Response drill: personalized question and answer practice.
(teacher-pupil, pupil-pupil) _ o

« .+ < PR NOYW AR @A R DR OO NoIa DR OIXY Los

' 79507°N°2 PX IR

. 5K 1‘71.1 UR PWRTA DA OPWRIT GY2 TN DR OIRY pD

- YU UR IR 07007 O

« « « .« (°%) N7 CIR PWOY N SR WY no%In DR RS RS

TTYONT DX I

D. Replacement drills (substitution of dlfferent parts of structure)
and variation drills might be added.
The Negative. The affirmative of the verb structure, as taught
" above, might be followed by the negative after the affirmative has
been mastered.
L ' AP NP Pwn DR (Na%w) 9 (or: IR PR) AKX
- might be drilled in the negative in a repetition drill, then in
juxtaposition to the affirmative in a transformation drill.
.2, After an affirmative expression such as:
Coyubpn bRY pon DR (Nabw) oWt AR mvx-m o2
has been mastered, the negative, .
m:'npn bR &P DAY 71100 SR (N5 T (or, AR PR) 3R PWRT o2
might be undertaken in selected drills and exercises.

g
'ii‘{b'c
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As Pupils Progress. As the course advances, structures become
more complex, vocabulary items more numerous, and sentences
longer. Toward the end of the first year of the four-year sequence
and the first two years of the six-year sequence, the intensive satura-
tion practice of all forms will be gradually replaced by intensive
practice of only those forms most essential for speaking competency.
The scope for structure and suggestions for choice of vocabulary of
high frequency in developing audio-lingual skill are indicated in the
introduction to the chapter “Structures.”

Approach 3

The speaking skill may be developed through the use of the pat-
tern drill in presenting and practicing points of structure and vocabu-

lary audio-lingually, as outlined in the chapter entitled “Patterns for

Drill.” The foreign language content might be first drilled through
patterns, then utilized in question and answer practice. A brief dialog
incorporating the new knowledge might follow, as outlined in the
chapter entitled “The Textbook in Audio-Lingual Presentation.”

Approach 4

The speaking skill may be developed through using reading ma-
terial. After pupils have read a passage or story, audio-lingual exer-
cises utilizing the vocabulary and structure may be conducted. Ques-
tions and answers, statements, directed dialog, and dialogs increase
audio-lingual competency.

The use of reading material in developing the speaking skill is
described in the chapter entitled “Model Lesson.”

Pronunciation

The accepted standard pronunciation is the Sephardic which is
used exclusively in Israel. The Ashkenazic pronunciation is still used
by certain groups in the Meah Shearim sector in Jerusalem.

It is expected that the average student in Hebrew will have little
difficulty in learning the correct pronunciation of the vowel and con-
sonant sounds. The teacher must, of necessity, serve as a model of
correct. pronunciation. He must, in addition, provide ample audio-
lingual practice through discs, tapes, songs, dialogs, etc. These will
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furnish the students with models of native Israeli speech, which they
can hear and imitate. They will thus be enabled to acquire the rhythm
and intonation of modern Hebrew as spoken today in Israel. For a
more detailed and .general treatment see section on “Pronunciation
and Intonation” in French for Secondary Schools, pages 32 throughl
36, or the German or Spanish edmons

Spelling

At a later stage, when the student is writing Hebrew from' memory,
he may encounter numerous spelling difficulties, common to all be-
ginnérs. These spelling difficulties will arise because of certain
Hebrew letters whose pronuncation is misleading. They may be
grouped in pairs as follows:

R—y T y—2
—>o °—n
n—b

In writing the Hebrew word “al,” meaning “on,” the student ray
erroneously write it as %8 which means “not,” instead of 3. '

Both words have the same sound but are entirely different in mean-
ing. Other examples of common errors in spelling are:

fa)ridabs =l 1y 1)
NAIR-YIINR MPTRIP
ny-vy 73 X2
H-RY

To avond these mistakes and others, the following procedures are
suggested:

(1) Ample written practice, at home and in class, as soon as the
student is ready for written work. The words or sentences to
be assigned as written work should be familiar to the student -
and meaningful to him.

(2) Short but frequent dictation practice in class. One or two
students write on the blackboard the selection which is to be
corrécted by teacher and students.

(3) After the student has become familiar with root letters and
is able to identify the “root” in various forms and structures,
he will avoid some of the aforementioned spelling errors.

In the word “yanx.” for example, we recognize the root letters

to be ¥27. We know that certain letters, known as “root letters,”
(" pxBYLOMMAI,TA  are used exclusively as roots; while

g
Laaw
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others, the “all-purpose-letters,” (0 .2 .2 .5 ,* A 1.2 ;X) may be used
as root letters or elsewhere in the word. ‘

Hence, the student can avoid the confusion of the word 93N,
with “327%” which are different from each other in meaning. For
a full explanation and more detailed illustration of these rules, see
“Elef Milim v’Od Alpaim” by Aharon Rosen.

(4) Rules such as the above may be of limited use, since writing,
especially in the advanced stages, is a creative process. The teacher
should anticipate the common mistakes in spelling and provide
specific drills and practices containing the words that usually cause
difficulty. A list of common pitfalls in Hebrew should be prepared
in advance by the teacher. By avoiding errors, learning proceeds
more rapidly than by correcting them over and over again.* Lan-
guage learning in many of its aspects is imitative, and in its initial
stages, the mastery of language patterns should be automatic rather
than dogmatic.

* A very useful list of 225 most common errors made by students appears
on pages 30-43 of Modern Hebrew by E. Rieger. These errors are classified

by categories, namely errors in morphology, in idiomatic usage, in syntax,
and in vocalization.
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Audio-Lingual Experiences

Types of Experiences -

Audio-Lingual Experiences. Audio-lingual experiences of many
kinds ‘have long been part of the foreign language course. These
include:

® brief conversations
asking and answering questions on reading material
oral reading and choral reading '
reciting poetry and prose passages
making oral reports in the foreign language
listening to tape recordings
singing soigs

The objective of giving pupils sufficient practice in speaking to en-
able them to make direct contact with the foreign people within the
context of certain experiences adds a new dimension to foreign lan-
guage study. To this end, topics for these audio-lingual experiences
are suggested in this chapter. '

Aural Experiences. It is recommended that pupils be given aural
experiences on all topics chosen for development. The topics might
take the form of reading selections, conversations, or dialogs read by
the teacher or heard via tape or disc. It is suggested that, wherever
possible, the content be recorded by native speakers speaking at
normal speed The understanding of material thus presented on a
subject within the pupils’ language experiences should be ‘developed
from the begmnmg of the course.

The passages might be heard several times, exther consecutlvely or
interspersed with other types of exercise utlhzmg the foreign language
content.

- Pupils’ aural comprehensnon mnght be checked in oral or written
form. Written exercises on passages aurally expenenced mlght include

~ the following:

L Questlons on the passage might be asked and answers written m the
forelgn language. _‘

e Multiple choice Guestions might be asked m which the choices are
presented either orally or \nsually -

23 53
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® Pupils might be asked to write a restatement of the passage in their
own words, or in another person or tense.

¢ The passage might serve as a basis for directed composition in
written form.

® The passage may be written as a dictation exercise.

¢ A summary of the passage may be written in the foreign langnage
or in English.

Aural Experiences Orally Practiced and Checked. The topics
selected might be heard by pupils as described above and reinforced
by pupils’ oral responses. The following technique is recommended
for intensive practice in listening:

Step 1. Passages of appropriate length are first heard in their en-

tirety via teacher, tape, or disc.

Step 2. The passage is then repeated with appropriate panses after

phrases or breath groups in which pupils repeat the phrases
heard.

Step 3. The passage might be heard a thlrd time without pauses.

Comprehension might be checked audio-lingually in several ways:

® Questions may be asked reqmrmg oral answers in complete sen-
tences.

® Multiple choice guestions are given orally by the teacher. The
selected answer is given orally by pupils.

e A summary of the passage is giveu orally.

®. A restatemeut of the passage is made orally in the pupil’s own
-words or-in a different person or tense.

'The Topics in Conversational Experiencé. The topics suggested for
the various levels of language learning are intended to serve as indi-
cations of the type of experience or as a guide or framework within
which language experiences may be selected to develop audlo-lmgual
skill, partlcularly conversational skill. The topics should in no way
restrict or determine the scope of courses in individual schools. Varia-

tions needed for correlation with text matenals or spec1a1 mterests
may be practical. -

‘Any one of the topics may be used either as a single unit for-a --

center of interest on only one level of leammg, or from level to
level, each time in greater detail or mvolvmg more mature concepts
and more. complex expressmn The order in which the topics have
been suggested corresponds, in a general way, to the levels of lin-
guistic development in which it is believed  that pupils might best
handle the material. Each “Section” represents a stage in.the natural
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order of growth in general experience, and is correlated with its
corresponding stage of language learning.

The topics suggest situations in which talk or conversation may be
developed to give pupils a “vicarious experience” with the fuieign
tongue within the level of their abilities, and thereby prepare them
for direct personal contact with the foreign people. In selecting and
developing topics, teachers should capitalize on the interests and ex-
periences of pupils. Wherever possible, topics should be correlated
with pupils’ genuine life experiences so that the dialog or convessa-
tion becomes a form of self-expression.

Dialogs. The term “dialog” in this chapter will refer to a previously

prepared sequence of meaningful utterances involving two (or

several) roles in a definite situational context and in a predetermined
order. (See “Approach 2,” in the chapter, “Speaking.”) Like a play
in microcosm, it should have a definite time, place, and situaticn in
which people say something of mutual interest.

In the first level of learning, the dialog might be prepared by the
teacher, developed by teacher and class, or taken from the text. The
d1a10g should involve two roles and not more than six or eight utter-
ances. It should contain ¢lements of the basic vocabulary and struc-
tures appropriate to the grade.

As pupils progress through the second and third levels they might
participate in the composition of the dialogs. Individual pupils or
committees, using text or reference materials, might prepare the dia-

~ logs under the teacher’s direction. Dialogs must be edited and ap-

proved by the teacher before they are presented to the class. Ap-
propriate dialogs may, of course, be taken from the text at any level.

Learning the Dialogs. At any level, dialogs may be evolved and
practiced by -any of the approaches or combinations of approaches
described in the chapter entitled “Speaking.”

On the first level, especially in the early stages, it is suggested that
the dialog be drilled and ‘memorized by the class according to the
procedures outlined previously. At all levels the learning of the dia-
log should ‘be integrated with practice by means of pattern drills, so
that :the variations of the major structures contained in-the sentences
might be mastered. The dialog need not be completely memorized
all at once, but might be interspersed with the pattern drills. Through

" the variations learned in the drills, pupils may obtain the power to

manipulate additional structures and vocabulary for. use in the same

30 ..
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or other situational contexts, as in conversational sequences or in
connection with textbook materials.

As pupils advance from the first level through the second and
third levels of learning, the dialogs become longer but memorization
practice- takes less and less class time. Increasing repsonsibility
should be placed upon pupils for control over the variations learned
through pattern practice. This control will lead to their ability to use
the patterns in conversational sequences, and eventually in “conver-
sation.” (For use of the language laboratory in dialog and pattern
practice, see the chapter on language laboratories in French for
Secondary Schools or the German or Spanish versions.)

Conversational Sequences. Conversational sequences differ from
dialogs in that they involve some choice on the part of the partici-
pants. The degree of choice determines whether a conversation is
“controlled” or “free.”

On the first level, all conversation is strictly controlled. It may be
initiated by the teacher, sentence by sentence, or directed by the
teacher through pupils (directed dialog) on a topic involving struc-
tures and vocabulary which pupils have learned through pattern
practice. When these questions, answers and statements are in a
series, they constitute conversational sequences. The number of ut-
terances and the order in which they are used are not restricted or
“frozen” as in the memorized dialogs. Conversational sequences may
involve a choice of review vocabulary; or of different forms of the
verbs in person, number, or tense. '

It is imperative to remember that language can be learned only in
meaningful patterns of speech. In order to develop conversational
sequences, therefore, pattern drills involving the variations of dif-
ferent structural forms and vocabulary must result in a certain degree
of mastery. The practice of pattern drills is followed by isolating
single patterns from-the drills and combining them with other vocabu-
lary. For example, if a pattern drill has just been completed. on the

verb “npb, o using objects of the verb such as : D93 Nny
but pupils have prev1ously_stud1ed %3980 By a “conversa-
. tional sequence” might include, . %2980 YD ANR QRN IR

or 1980 mp> ATV oxn. In other words, conversational se-
quences include forms pupils have mastered in as many combinations
as possible, possibly out -of the context of the orlgmal dlalog, but
within a situational context of some kind.

31
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“Controlled” Conversation. Conversational sequences, therefore,
are “controlled” conversation, as the choice on the part of the partici-
pants is limited by the vocabulary and structure at the pupil’s com-
mand. Almost all conversation ‘on the secondary level will, therefore,
be controlled. The amount of control will vary with the amount of
vocabulary and structure the pupil has mastered and with his ability
to manipulate their variations in different. contexts.

Steps To Free Dialog or Conversation. Free dialog, or true convei-
sation, involves a complete choice of expression on the part of parti-
cipants. Genuinely free conversation is rarely attainable on the
secondary level without concomitant foreign travel, because the
growth in total experience continues to outdistance the growth in
linguistic expression in the foreign tongue. Relatively free conversa-
tion, however, is attainable within the context of certain experiences.
While conversation or dialog on topics will continue to be controlled,
the controls will diminish gradually as pupils’ acquisition of linguistic
content is expanded. The more linguistically talented pupils are, the
greater will be their store of vocabulary, structure and idiom, and
the greater will be their ability to choose and manipulate combina-
tions and variations.

The steps for reaching relatively free dialog within a specific area
of experience would be (1) prepared dialog, (2) pattern practice,
(3) controlled dialog, (4) additional vocabulary and pattern drill
and (5) “free” dialog. "

Encouraging Free Conversation. Free conversation throughout the
course may be enc.uraged by the use of varicus devices. One such
device is to permit pupils to make a statement relative to their
personal experience on any topic, such as their school life, home life,
hobbies, friends, family, the books they have read, -activities they
have engaged in and purchases they have made. Their classmates
might then ask them questions on the subject. For example, a pupil
states, “aw 7an » v, Classmates, in turn ask:

279 n
TR D 12
T RPN
- , 7 PAYH RYT 02
Another pupil may state, #2man oy YubIPR SR Cnabi Suan.

Classmates might ask: : :
o ‘ 78N°%R7 Y0 ATK
120 SW TpRNT DR phv M
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The subjects of this type of conversational experience might be
effectively correlated with the topics for audio-lingual experiences
outlined on the pages which follow. After the dialogs have been
mastered, the subject might be personalized in the manner described
above. Such a procedure would be soundly developmental and would
lead to a degree of genuine conversational ability. The past and future
tenses might be practiced to advantage using this procedure.

A device to encourage free conversation in the early years is the
use of a word game involving classified vocabulary, such as a varia-
tion of “Twenty Questions.” If the context of the vocabulary is
animals, professions, ages, or sports, “Twenty Questions” might be
played in the following manner:

X 277°0m neab AX DR ORA

19 20pnY M a3 DR ORT

19 2RDVY MR AN DR ORA

K> 200w RO NAD AW DR ONA
RY 21T MY Nead AxM GNR DR
19 2070 MWD A% ANR ORA

The “Twenty Questions” game might be used to develop an
ability to describe people or things. One pupil has in mind an object
or person in the room. His classmates ask him questions containing
a brief description of one of the aspects of the person or object, to
which he answers “yes” or “no.” When a sufficient number of ques-
tions has been answered in the affirmative, the person or object may
be guessed. (Suggestions for other word games may be found in the
Modern Language Handbook.)

Free conversation may also be encouraged and developed through
Activities of a cultural nature. An Israeli dinner acted out with menus
is an example of such an activity. (See “Cultural Activities and Ex-
periences,” in French for Secondary Schools or the German or
Spanish editions.) Throughout the course teachers should. encourage
free conversation through reading materials. (See chapter on model
lesson.)

After the material has been mastered, a free question and answer
period might follow.

- Identification With the Foreign Culture. On this first level, it is sug-
gested that the context of the beglnmng situations be the American
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scene so that pupils might identify themselves with the experiences.
Following upon the initial situations, the foreign cultural patterns,
other than the picturesque, may be included. If textbooks emphasize
the foreign scene both the native and foreign applications might be
made with the foreign language content. The foreign cultural patterns
in terms of vocabulary and expressions are introduced gradually at
first, but soon overtake and replace those of the domestic scene.

As pupils progress in the course, identification with the foreign
scene should be progressively emphasized. Where the situation is still
placed on the Amcrican scene, expressions such as polite expressions,
expressions denoting interpersonal relations and leavetaking, should
be in the manner of the foreign people. On Level 111, it is suggested
that the forcign scene be the locale for all conversational topics un-
less the subject is rclated to a definite experience in the life of the
pupil.

The Use of the Language Laboratory. It may not be practical for
all pupils to have individual expericnce acting out all the dialogs or
reporting on many subjects, nor for the teacher to drill classes ex-
haustively in the dialogs and pattern drills. The language laboratory
may be used to advantage in providing audio-lingual experiences. The
original dialog might be recorded on tape by the teacher in two ways,
onc with pauses for repetition by pupils, and the other with pauses
for pupils to fill in the next utterance of the dialog. The listening and
repeating via tape by an entire class will be less time-consuming
and will give pupils some of the individual experience they require.
The pattern drills might also be practiced in the laboratory after
pupils have become accustomed to using the drills in class.

For the oral rcports, the language laboratory might serve as a
library where pupils may find examples of oral reports made on dif-
ferent subjects. Providing pupils with a model of a report facilitates
their preparation, and by analogy, insures tetter language lcarning.

In cases where the experiences of speaking cannot be provided
for all pupils because of time limitations, the experience of hearing
and understanding should be given pupils on as many of the topics
as possible.

The Levels. The topics {or audio-lingual experiences arc arranged
according to levels of language learning rather than according to
specific grades for two reasons: to provide for pupils who start their
study of Hcbrew at different points in their school carcer, and to
allow for continuous progress for pupils of ability.
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Although Level 1 is equated in a general way with the first year of

study in the senior high school, it is also equated approximately with

grades 7 and 8 in the junior high school where these classes meet a

minimum of three times a week for 40 minutes each period. Pupils

who enter the junior high school after a full program of foreign

‘ language in the elementary school might progress rapidly through

‘ Level I in the junior high and reach the experiences outlined for
; Level II even before grades 7 and 8 have been completed.

Levels II, III, and IV are equated approximately with the second,
third, and fourth years of the 4-year sequence and with the third,
fourth, and fifth years of the 6-year sequence of the senior high
school. It is expected that the topics for these grades will include the
vocabulary and structures studied during these years.

The topics grouped under Levels V and VI might be undertaken
in the fifth or sixth year of the 6-year sequence. The cmount of time
allotted to pupils’ courses of study and their progress in foreign lan-
guage will determine the year for which the topics listed, or similar
topics, might be selected by the teacher.

Pupils of above-average ability, especially when they are grouped
homogeneously, may progress audio-lingually from one level to an-
other before the year is completed, just as they may progress more
rapidly in other areas of language study.

Suggested Content and Topics for
Audio-Lingual Experiences

Level |

On the first level, pupils concentrate on concrete situations in their
immediate environment, or in an environment on their age level set
in the foreign country. It is suggested that, wherever possible, the use
of the vocabulary and structures of the basic text be employed.

Dialogs, or questions, answers and statements incorporated into
brief conversational sequences might include a selection of expres-
sions relative to:

Polite expressions, greetings, classroom routines, introduciions
Identification of objects and persons

Placement of objects and persons

Description of objects, places, and persons within the level of
leaming
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Activities and actions within the context of the topic
Time of the occurrence in terms of
1. Hours of the day, parts of the day, days of the week, months
of the year, seasons, weather
2. Past, present, future
Comparisons of persons, things, places
General health
Feelings within the countext of the topic (Examples:>> qp nnw .0°91)
Intentions (X N7 + infinitive and others -
Procuring goods and services within the context of the topic

The Topics

SRt MYel
Cnman) ssan 5 amen 4 awnann 3 (MTRbnn) ovndbnn 2 anon .l
A% (NONY) MY CIR 8 vMDD MWD B'2tanng  ovntda nt1on .6

tatyi=1-4~Tnlils BT

WA P22 5 mhan IR 4 ot .3 Nt 2 onnawn C1a Ll
Y AR XY 7 (QWATOHMANR L2OIAZAThMOR IPANTIMAIR) MMARa 6
JWRY O 9 naa naw .8 XPR® (hny)

tata-1~a IRTTI

“nuana LvuNa BR1I) ohuunn YER .3 a2 (aowa) Daown .l
XD B¥X .5 12y mana me1p 4 ((b-anwa .onnnd nana .nbon
N0 n"232 9 NNpabA D23 L8 TR N3 7 BYIwn Ko PR .6
n"aa .14 vmn BEX .13 vmaoa YRR .12 ©°18pb nan 11 poypa .10
S0P neaa W17 ATyeRa W16 nvonnn nannn .15 oYhnn

Level i

The topics in the second level broaden the base of experience to
include social activities and demand a higher level of linguistic com-
petency. Structures and vocabulary selected by the teacher should in-
corporate text materials, wherever possible, if texts do not contain
appropriate dialogs.

Audio-lingual experiences by means of the dialogs or conversa-
tional sequences should be emphasized at the beginning of Level II
as extensions from Level I. Towards the last part of the year, audio-
lingual experiences arising from reading materials may be provided
pupils (See “Model Lesson™). Wherever possible during the reading,
questions of a personal nature, related to the subject of the reading,

might be incorporated into the lesson. For example, if the reading is
on hiking, questions such as

36 ¢




ot ey GRS IR g

32

20y92 Oyp IR oobTLd (R R (AR) ANR ORA
2(nYovm) PUun (NR) AR R OY
7 (DIRRYY) DARXY (JOK) DNR e
may provide audio-lingual practice and begin to lay the foundations
for free dialog.

On Level I1, some of the dialogs or conversational sequences may
be on the topics of Level I, but developed on a higher linguistic
plane, as indicated by the expressions to be included. Suggestions for
topics especially suited for Level II are listed below for the teacher’s
guidance and convenience. Similar ones, however, may be substituted
because of their interest to pupils or their relevance to text materials.
The dialogs are to be practiced in the past and future wherever
possible.

In addition to the expressions used in Level I, relative to the
identification and placement of objects, their description and the time
of occurrence, the experiences of Level II include a selection of
expressions which:

e Invite or request people to participate in activities. Example:

2oy Db (X)) A% (X)) ANR ORA
e Inquire about means of transportation necessary to reach a place.
Example:
7 DIV D3 W NADN2 PO yoib WEX DR
e Describe the actions of individuals as they participate in the activity.
Examples:
b exA Ty AN DR DT OR
10 002 DR mBn UPR WNAA
¢ Discover the abilities or preferences of companions. Example:
20%p2 PARY (DY) 210 (NX) ANR OXA
7 N8 PN IR NNk Pan (h2anmm) aann (hR) R ORA
e Introduce people to each other.
e Inquire about the location of places in terms of street addresses, or
the placement of buildings in relation to other buildings or streets.
e Express the interpersonal relationships of the speakers by means of
locations and rejoinders. (Examples:
9> AwPAa 3T RY YY OUMIR IWER OR L2200 SR °n2%am) =qan
(]R% 32D

The Topics
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™A 7 YT 12 .6 Ny 132 S5 o N 5y 4 9553 3 (M
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et a fa B A1 WY
psmp Y awa 3 (Tam) Tan naa maon 2 NdhuR T By rXI .l
(MI71Ym) 1IYH (TNN2) M (I7OM) OB MRS nThwm o nvan 4
PIBRNS W PuMPY (M5 DdvI uR 7 (G0 M) Lamtd pnwn 6
STTYON2 (BMI3) 2 AR 8

Level Il

On Level III the focus on reading is appreciably increased. For
this reason, topics correlated with the reading may be included in
this phase of learning. It is recommended, however, that conversa-
tional practice be continued during this stage to develop something
approaching proficiency.

Topics for Conversation. The topics in Level III broaden the base
of experience to include the realm of ideas as well as concrete situa-
tions in which identification, action, and interaction are expressed.
In order to develop an ability to exchange ideas, however simply, as
well as to procure goods and services, the areas of experience below
are suggested. The dialogs or conversations develop some of those of
Level II in greater depth, and are practiced in the past and future
tenses after the present tense has been mastered. Props might be
utilized. A selection of expressions might be included such as the
following. The examples given in parentheses indicate type of mate-
rial that might be included.

e Relate persons to each other for the purpose of engaging in the ac-

tivity. (Making the appointment, meeting, going someplace together)

e Ask directions for reaching a place.

Describe the actions needed for using means of transportation.

e Name and describe the essential elements of each activity. (In the
theater: the usher, the program, the seats; at the library: the type of
book, librarian, borrowing)

e Exchange opinions on various phases of the activity.

("5 (TM20) MAD 1R, RODI DL IV RTW)

e Procure goods and services.

e Express regret, sympathy, appreciation, agreement, disagreement,
surprise. ,

pe9on MR PR 2P (n%0) NP0 (NIYLEND) YLD AR CJID W A
IPLXN IR IOR PIXT 1530 WL AN TR 27 IR IWER NP2 (D°30ND)
S92 7Y (hyodn)
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® Express social amenities. (nawb nwpaa)
® Express interpersonal relationships. (*n1329 ,7» 1R .12 N032))
Use of first names; (*n7'%p° 197 1pP?)
©® Express leavetaking at the end of the activity.
(R% BYPW AWIT IR QO3 5327 Ay B mRTAND  PRl)

The Topics

QNVNEM avmm VI
1992 .5 ONWE R XX 4 B0A PR .3 WP nona 2 12 banmana .l

w2 9 (@OIINT) a0 nanna 8 PhT nanna 7 nnnna L6 RSN
5P N33 IK) NIYINA Awean (11 5RO LMBD .10 [EWNA

mann »n i
mMwwmnan NTY S5 Nt 40 PIRMINA Mpa L3 0Bd Nana 2 aMeba Ll

TNY TR B IR MR .8 °7aY P W PNY 7 YutIPI IR NLRNA .6
DuD .11 NAMD ADOK .10 N1y AREIT 9 OHRIWT WA TINN N B
~#N1aana 55,2

Topics for Oral Reports. Since a fusion of skills is desirable at this

_ stage, brief oral reports by individual students on topics arising from

or inspired by their reading might also be made. Reports ‘on subjects

required by individual schools might be substituted for or added
to those below.

The topics listed are intended to suggest areas which might give
pupils practice in sustained speaking on a subject in which expres-
sions of high frequency might be utilized. The topics might be selec-
ted by individual pupils. To obviate error in reporting, the teacher
might provide some leading questions whose constructions might be
employed in the sentences of the report, as has been customarily
done for written composition. A question and answer period, how-
ever brief, might follow the reporting. Pupils might prepare simple
questions to be asked of the student reporting, such as:

7 1M2°WN NI51 AN 2 R 2T DR
To give pupils repetitive practice in questioning, four topics on
biography and three on story narration are suggested.

SUGGESTED TOPICS FOR ORAL REPOR1S

a3 (KT R IR) Q0MBN YIN WOR L2 2DW M Mmn) 51Ty WK L1
IYM LI .6 CNRIPY AYH WO LS5 DRI mEwn awR 4 oandn
~nb2pw mann 8 T NNRD 7 NROW
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Level IV

In Level IV, much of the audio-lingual experience of pupils will
arise from the discussion of reading material and from their in-
dividual interests. Questions, answers, and oral reports on the read-
ing, the presentation of plays, the recitation of carefully prepared
selections of prose and poetry cf literary merit, and the preparation
and production of assembly programs—Ilong excellent and valid ex-
periences at this stage of learning—are continued.

The reading of newspaper and magazine articles should be fol-
lowed by a brief question period in which the teacher questions
pupils on the important features of the article. Pupils should be able
to comment on the article read.

An extension of audio-lingual experience into topics on civilization
is recommended. The topics in Level IV are intended to suggest to
teachers areas of civilization on which oral reports might be made by
individual students. These reports will be correlated with their read-
ing of civilization materials. The overview of topics is suggested to
familiarize pupils with the salient features, of the civilization in all its
major aspects so that pupils may terminate their course with a bal-
anced understanding of the foreign people and their culture. It is
recommended that these topics be treated in the foreign language by
pupils so that pupils will become familiar with the words and ex-
pressions most important to each aspect and use these words audio-
lingually.

The aim at this level of learning is to prepare pupils to speak to a
native on several topics in terms of Israeli cultural patterns. Many
expressions referring to aspects of contemporary civilization are not
found either in classical or contemporary literature. The reports
should be brief and in simple language, but they should crystallize

and consolidate important facts and the words or expressions used
to convey them,

The reports should emphasize those features important to the
contemporary scene, either in fact or in effect.

The oral reports might be followed by a brief question and answer
period on the salient features of the culture, especially those which
involve terms pertinent to cultural or social institutions. Pupils might
be supplied with questions in written form, or they might supply
their own questions. On the topic “Education,” for example, pupils
might prepare to ask such questions as:

- 4qp &b
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NR Pwnn X1 00 NN APR2 AT =507 N°2 NR D™D PRIWY° WY1 DR
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Questions which cannot be answered by pupils reporting might be
made the object of special study or their answers might be supplied
by the teacher. Pupils might take notes in Hebrew and be responsible
for the answers they receive.

One of the objectives of foreign language study is to develop an
understanding of the basic beliefs and values of the foreign people as
manifested in their interpersonal relations, their individual pursuits,
and their social institutions. These beliefs and values, already pointed
out during the course, might be emphasized and consolidated by the
teacher at this point. It is not expected that students will discuss these
beliefs and values in the foreign language. It is important, however,
that the teacher clarify as far as possible the psychological wellsprings
from which interpersonal relationships, pursuits, and institutions
arise: the basic convictions held by members of the society as a
whole, as manifested in their way of life. Some of the basic social and
personal values of the Jewish people are mentioned in the chapter on
culture and civilization.

The Topics
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Levels YV and VI

7he topics in Levels V and VI should be correlated closely with
the reading material. The lives of authors, the content of literary
masterpieces, the motives and actions of literary characters, the
themes of reading selections and the significance of literature in deep-
ening appreciation, and clarifying the universality of experience

S RS LS AT

should be the prime focuses of the audio-lingual as well as the reading
’ experiences.

At this level, conversation should be reviewed and expanded;
k esthetic and intellectual experiences should be included. The latter

- may take the form of the recitation of fine pieces of prose and poetry,
the production of plays or dramatic sequences, the composition of
original dramatizations of prose pieces or poems to be followed by
: their presentation in class or to the school, the discussion of important
R points of literature, the reporting of the lives of authors, the sum-
ol marizing of stories, or the oral composition of themes relating to the
reading. These should comprise most of the audio-lingual experiences.

Some suggestions for auvdio-lingual experiences in literature are
given below. These may be replaced by or added to topics selected
by the teacher. Pupils should be required to make a report on at least
three of these topics, or on similar topics selected by the teacher.

An extension into the realm of music and art may help enlarge the
esthetic experiences of these pupils. To this end, some topics in these
areas are suggested. The vocabulary for these reports might be ob-
tained from the reading of some of the fine material on art and music
produced by Israel in the form of books and magazines. This vocabu-
lary should not be technical, but should include some of the better
known terms which are rapidly becoming universal such as:

QYTO0R 030 JPwn abap mbn bav .nbuaw adw naw R anbhi
JAMA PP 070K QWD 2P

Reports on science by interested and qualified students might
follow the same general plan as these for art, music, and literature.
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Conversational Experiences. A continuation and expansion of the

conversational topics of Level III sufficient for travel experience is
recommended.
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Pa_ti‘érm for Drill

Purposes and Types of Pattern Drills

The use of the pattern drill is recommended to prepare pupils to
speak and understand the foreign language without recourse to gram-
matical dissection and translation. The pattern drill, when properly
constructed, facilitates the assimilation of structural points through
use and provides a context for the practice of vocabulary. Auto-
matic responses are developed thrcugh using the drills with varied
vocabulary and by manipulation of the variations of structural items.

Some patterns and their use in group memorization and practice
are found in the chapter entitled ‘“‘Speaking.” Additional patterns
and an elaboration of those already outlined will be supplied in this
chapter. Suitable pattern drills are now commonly found in all ap-
propriate modern texts. However, experienced teachers may com-
pose their own pattern drills to suit their purposes and needs.

Audio-Lingual Presentation and Practice. Patterns for drill, some
of which have customarily been presented in written form, should be
used audio-lingually throughout the course wherever possible. New
structural points and vocabulary should be presented and learned
through patterns audio-lingually as far as practicable. Structures and
vocabulary which are already familiar should be practlced through
pattern drills in reinforcement exercises.

Structure Through Use. Structure can be taught and practiced
audio-lingually through pattern drills instead of through analysis,
description, dissection, or translation. In this way pupils learn the
language itself and not merely about the language. The pattern drills
provide for (1) the audio-lingual learning of new forms on.the pat-
terns of the old or familiar forms, (2) the audio-lingual practice of
familiar forms in different combinations. In this way language is
learned by use, similarities aie stressed through repetitive practice,
new forms are learned through analogy :with familiar forms, and
grammatical explanation and analysis are mlmmlzed

What Is a Pattern Drill? A pattern drill is one m which the pattern
given pupils audio-lingually is repeated audio-lingually or is changed

43 C,.sjr
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audio-lingually into a variation of the pattern by the pupils them-
selves. The form given pupils is a meaningful pattern of speech; if it
is changed, the form to which it is changed is a meaningful pattern
of speech. The pattern drills may be written for pattern practice after
they have been audio-lingually mastered. The changes follow a logical
sequence resulting in the control of structure and vocabulary through
use.

Pattern drills to present new material or to practice familiar ma-

terial should be constructed with the following principles in mind:

e The drill should include as much of the text material as possible
(vocabulary, model sentences, cultural content, situational context),

® The drill should be contextually oriented.

e The drill should be structurally oriented. (a) It should conceniraie
on one structure, or (b) Where several structures are involved, there
should be a consistent pattern of change (as in the “series” or
“progressive” drills).

e The drill should provide for sufficient practice to result in a grasp
of the salient points of vocabulary and struciure drilled.

Pattern Drills for Practice or Presentation.* A distinction must be
made between pattern drills for practice and pattern drills for
presentation. In patterns for practice, pupils drill already known
forms or vocabulary in different combinations. In patterns for pre-
sentation, pupils learn new structural forms or vocabulary. Various
types of pattern drills listed may be used for practice or for presenta-
tion, depending on the type of drill chosen and on the previous knowl-
edge of pupils.

Pattern drills for presenting new structural points may mclude
Repetltlon drills (which may also be used to present vocabulary)

Restatement or relay drills (Directed dialog, See page 22.)
Transformation drills

Replacement or substitution drills

Integration drills

Expansion drills

Contraction drilis

Pattern drills for practize ‘mzy include all the above, plus:

e Patterned response: ci. :lls. in questlon and answer form
® Progressive drills’+ ! ,

e Drill in re]omder-respu\"&sei R

e o 0o 0 0 0 ¢

* The titles of many of these drills are taken from Language and Language
Learning by Nelson Brooks. MLLA Cooperative Prolect 1959 Harcourt Brace

& Co., 1960.
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® Sabrtiution in a series of petterms

e Comblned subrtitution snd tramsformation drills
o Compiciion drills

o Tramsistion deills

¢ Varlation drills

Constructing the Drills. In the construction of drills, the most im-
portant consideration of the teacher should be the primary function
of the drill. Tcachers must decide whether the drill is to be used to:

e Preseat a new polat of structure o aew vocabulary, or

* Dyill structures and socabulary alveady [amiflar.

In presenting new points of structure or vocabulary, it is important
to remember that:

¢ New vocsbulary Is introdeced through repetition drills.

s New structural points moy be Introdaced through varlous drills,

o Dvills designed v presemt mew structural points must show the
function of the forms 1o be learned.

o Oniy ose new structursl point is to be Introdoced i a drill. The
chaage from the pattern supplied by the teacher to the pattern given
by the student should involve only a slagie change.

o Puplls should be given sufficient drill in one form of the structursl
Hem (example: *n) before going on to the next form of the item
(example: o). The examples given In the drills on the following
pages are not exhaustive enough for class presentation; they are sug-
gostions for drill construction.

Conducting the Drills. In cornducting the drills, especially in pre-
senling new structural items, teachers should make sure that all
books are closed. The pupils are direcied not to use English. The
teacher may give the English cquivalent of what she is about to say
in Hebrew, if she feels it is necessary to do so.

1. The teacher gives onc or two cxamples of the original pattern
and its variant which the class repeats.

2. The original pattem in the left-hand column and its variant in
the right-hand coluzan may be written on the board, but they should
be crased as soon as they are fixed in pupils’ minds.

3. Pupils must be told (a) the type of change to be made and
(&) how to make it.

4. When pupils have grasped the principle of the change, the
teacher gives only the form in the left-hand column. Pupils, in-
dividually or in groups, are required to give the form in the right-

hand column.
48v§
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5. When pupils falter, they should be prompted by the teacher,
preferably in a “stage whisper.”

6. The number of seatences given pupils will vary with the struc-
turc presented, the ability of pupils to r¢.Jon¢ and the items needed
10 SeCure coverage,

7. A grammatica! explanation is g'v: ouacfly before or after the
drill, depending on the degree of ramuatizal difficulty. For most
structures, the cxplanation is given 27t.z tue mitial drill when pupils
have grasped the point. The drill is then resumed. In complex forms,
a brief explanation might be given before the drill.

Selecting Jbe Drifls. Carcful sclection of the type of drill is im-

poriant to fix the patterns clearly. Teachers might remember that:

® Structural items involving net  vonds, as well as vocabulsry items,
must first be preseated throw, . repetition.

© Repetition drills of krreguinr verbs should be followed by or be inter-
spersed with restatement-velay drllls (directed dinlog)

& Al items presented through repetition drills shoutd siso be practiced
through other drills, such as substiiution, transformation, sad Inte-
gration drills in order to insure functional learning.

e Certain structural ltems must be presented through integration, ex-
pansion, and contraction drills,

e Where several types of drill are combined, it Is kmportant that only
oune of the clements be a new structural item.

Pattern Drills to Present Structural Poeints

In the examples illustrating drills, only partial drills aee giver.
Teachers will extend drills to cover the points as requiz=c,

The Repetition Drill. This drill is suitable for the ,....xtation of
new vocabulary, idioms, irregular verbs, and points of structure,
When a conjugation is to be initially learned, regular verbs shovid
also be presented through repetition. (Sce the chapter entitled
“Speaking.”)

Example 1: The use of the expression v* with the personal pro-
noun 7 to denote pessession
Pupil Teacher
180 W W TpD H W
20 uY a0 uh» v

In like manncr, the second and third persons, singular and plural,

are presented.

a7
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Example 2: Vocabulary
Pupil Teacher
mey Y o sy Y o
B0 TEY Y T 1poY NIy Y W

BYY B0 DY Y BYY WO Y YV W

Transformation Drills. Transformation drills lend themselves to
many different exercises as they involve the change from one form
of a structural item to another form, such as from the singular to the
plural and from masculine to feminine adjectives, from one type of
demonstrative adjective or pronoun to another, from affirmative to
negative, declarative to interrogative, person to person or tense to
tense for verbs. In selecting items for audio-lingual presentation,
teachers should select those items in which the changes involved are
deducible from previous experience or from the teacher’s explana-
tion at the time cf the drill. For example, in the change from one
tense to another, pupils already have had the forms in repetition
drills. In other cases, such as changing from the declarative to the
interrogative or from the affirmative to the negative, the teacher’s
model! at the beginning of the drill should be sufficient.

Example 1: Changing to the negative

YRT DX AR (AK) IR PR YRT DR AKX R
TR DR DR RY oW AR hw
Example 2: Changing to the interrogative
MR Y v DRI o oy o
(AR or) MR (MYT) YN BRI DR (MYT) YT (MR Or) MR
TPV DR "nywi

Example 3: Changing to the declarative . . . the patterned response
drill
2001 DR (ANpYD) NP IR > ORA EDA AR (ANPY) mpYv MR
2900 PR (NPYY) ;Y (DX) DX
nMammn IR YD 1RT D 1IN ORI nN2aMA DR AP 1290
oMb or) thmanma DR DY
Thhannn DR O1AWRT
Changes involving the second person, singular and plural, may be
potterned in similar fashion.

Example 4: Using the demonstrative adjective

nawye DR aTRbnn awy ant Tnbnn
mawy aYRn MTabnn o AR DYTRbha

48
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Substitution Drills. These drills, sometimes called replacement
drills, may be used to present structure points when an item of one
grammatical category can be replaced by an item in another category.

Example 1: Personal pronoun objects (direct object)

MR AR 2R MTAT DR AR AR
MR AR AR AN DR AR AR
DR AR 1R DY2IRT DR AR uUR
IR X 2R D11 DR ax\9 R

Example 2: Personal pronoun objects (indirect object)
2507 DR TP (hama) N Cax Tond WeR DR (hana) N IR
0071 DR Y (hanu) (Nl MR Mk TD0a nR (Nant) 1NN AN
nx (%) oAb (nim) M2 AR Snb BMIDon DR (hanw) jAM MR

o™nen mnbnd) orrn
Example 3: Pronominal suffixes
a.
YubIpn bR (NR or) My THR R pyr oy yudpn bR OR Cax
Sy OGS A% MR M 40 SR MY nobY A% NR ORAOLRBR
) ' bh

(This drill might be effectively followed by the restatement-relay
drills, with such questions as:

LRI SR (IDR Or) Ty THw haxe wpa

b. 2%%Mawa ar oRn aUn bSawa xn o anonn
C. toan 2ab a7ab yubpn br Ox
d. .37 5Y) AR (nawn) awy R 5N (T 5Y or) bR (nawry) awy 1N
e. A m:; n DU P U MY
f. Ja X xwm T RI)p NN
g OIPONR (MXT) 0% BMR - .5 MR (MIXD) 00X mK
h. ans () My MR LOWIRS 2185 (DAY T MR

SUPY (DT T R
SR M2TH) 2 AR
(1) oan anon °nbap

ST 5Y (NTRW) MY R
ST R (AD2TH) AT AN

D> 1bni 1 anon 'nbap
(mnbnn)

e e B
. .

7y
.

Expansion Drills. In expansion drills, the inclusion of a word ex-
pands the sentence. The expansic~ may change the word order, such
as in the following drill.

SDY phwn apye (DY) pnwn apy°
2Yn piwn apy: (LYn)
S phiwn apye 13a7)

&Y
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Contraction Drills. These drills, really substitution drills, shorten
the sentence by means of contractions.

Jmw (DA% TN IR 0omnEn 1 PR (AW W AR
Jmw (no) TN AR anan (Ne%IN) 1 R
DN DR KN IR QW LDV DR AR AR AR
DRT DTINR sEDY PR MW : DI

Patterns for Practice

In drilling forms which are already familiar to pupils, all the drills
used for presenting structural points may be used for practicing the
points. Several additional drills, not suitable for presenting structural
points, are suitable for drilling already known points or vocabulary.

Transformation Drills. Transformation drills lend themselves to

many different types of drill, such as change of number, tense, person,
and noun to pronoun.

Example 1: Changing the plural

onnw o ne Xl
mnnw i annw R

Example 2: Changing to the past tense

SUTWS D08 PR RN DMAR . MW 80R DR (NAM) 1M AR
s|an YR onnaT YMmnR »SMan BR(D9AT) 2Tn AR

Example 3: Changing to the future tense

DTS DD DR DR My DIUID "B DR (NAMI) NN IR
Jman 5R OaIR Sman 5RO A MR

Patterned Response Drills. Four types of drill for patterned re-
sponses are suggested to reinforce structures or vocabulary. In each
type, the answer is closely patterned on the question. The patterns
outlined below represent gradations in_structural difficulty. They
might be used sequentially for reinforcing new content.

Type 1. Questions requiring yes or no answers. In these questions,
779 R ORA or BXRM may be used.

Pupil Teacher
Oopnmy MR TR 1D TID RY OXA QPNHR MR KD A
amyx (1K or) UPR AR KD 70%Nnn 1IN MR OXA b
opnnn

i‘;.’. ;,5 O
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Type 2. The choice question.
GTT5R) 22pnnn MR 12N
PN SR (M) Y%y (UR) MR
(WY nmwn

277992 IR DOpRNN AN NN S0 .a
R (MDY) D% (k) MRk axt Wb
2005 Wa 5R W 1IwD i

Type 3. The cued response drill. The cue might be given before or

after the question.
2°Dnnn AMR 1R
G703 2mR 12N
Y270 P OR (MDW) YY1y uR

21217 2MR 7 (@°pNnRR) .a

712X MR A (1Y) b

TR (MW, DO AP IR YR .
(neyam)

Type 4. The question whose answer, closely patterned on the
structure of the question, requires the addition of content

by the pupil.

(This type of question resembles type 3, but there is no

cue.)

S5 MR 12NN
DOVHWIT AMPA OR (M5W) 2°51 uR

21217 AR M a
7(M%Y) 2°%1y R A IR R LD

Substitntion Drills. These drills, also called replacement drills, may
be used to reinforce patterns learned through repetition and trans-
formation drills, or for substitution where the forms not previously

learned are identical.

Group I: Substitution of the same element of structure
A. Drilling the forms of > w> (or v» %)

Example;
22y pny % oy
STy NNy Y b
ST PRy W P
STy oy v (19%) oob
72y Py W Y

S22y Py S o
- .0
B ke
e e e e L (1Y) By
B 1

B. Drilling the agreement of adjectives

Example:

Lam Twn

S0 oM

L0 DI e

AN EM o

(NP2 "B THSAT R DAMAR
noa

(N12) PR ATMENN R DM
N2

ol

201 nwn

B - LR 1

. D on

B 1 - B =1 )

(NM2) 2w Mdbnn XKW annax
Anoa

« R M
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Greoup II: Substitution of different elements of structure

A. Changes within the basic pattern sentence

In this exercise, it is advisable on the secondary level to substitute
the same element of structure in at least two examples before sub-
stituting another element. Also, better learning is effected if the drill
is constructed so that the elements at the end of the sentence are
substituted first, beginning from the object through to the subject.

Example:
Pupil Teacher
moan Yax® R A JMen Yar% A R
Jn 5aRS %19 AR R 177 + J
J12p DY MnwY NXY1T IR S99 DY Nt . L . .
atn oy mnwv Az AN Sdsnovmnwyt L. . . .
abn o mnw® N b S | 1

a5 012 MY (MXM) 0931 UMK P Btk 4
apayn nnb (YY) %17 MmN Sbeb apaynnnd L . . .

t
2 Sxhn’
1 ‘B. Substitution of a series of patterns
i Example: '
! SNI10D2 (NIAM) 1AM IR (N1339) 1311 23R (NIDBR 1Y)
' ~niopa
b 2903002 (NI3M) 1231 (AX) ANX ORA 2701002 (NAAIN) 1AM (NX) ANR XA
‘ SN2 (NI 1A AR ‘ (Mi3a %)
a 79192 (NIMN) e (R) ANR OXA
§ L792y (N9297) 92T AR . (neay T27v)
' (M92Ts) "aT (NK) NNR DRA i :
¥ Ty
'r'. Progressive Drills. These drills involve the change of a different
E element of structure at every stage.
"Man nR wpab axvm onen »an Nk wpab ax nn
3 SR DR wpab nxy nen (nNX NX)
f SIR DR RENS A% NN (X3MY)
; SAR DR R¥HY (W) TP R % WN—T7N R)
QIR DR X3RS (%) 79N IR (MR NX)
4 QIR DR CONREN W2y (way nn
E JIR DR WAL WY Y (@205)
3 anY3 NR hwap way O (anb3 NN
Combined Substitution and Transformation Drills. In these drills,

o 2

more than one item is changed in a single pattern.

3R]
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Pupil Teacher
MBEA A% AN ~Ebn A% TaR

;0o (9 onb TaR Gr>—on®)
Lson (%) on® YTaR (Do900:)
.0"™Bo AT Y1aR (1wb)

Rejoinder-Response Drills. In these drills, pupils are told the man-
ner in which they are to act and to use the appropriate expressions.
In initial class presentation, pupils may look at the Hebrew, listen
and repeat. If English meanings are needed, these might be supplied

orally by the teacher or in written form.

Example 1: Express politeness

(M 27) 727 amn
(927 PR) 727 RY by
SAwpaa
(7En%) 1RATIN
a7 awa
(XD y3h)
Example 2: Express agreement
(X5E1 1MmN) WNpTY
(M) TTO) JNIB
{12m2) v2
I3 e = A -
SN0 PR MR

JIR DA
Example 3: Express disagreement
IR KD
1a%%m on
b R
RPYT R
v.xample 4: Express doubt
7 nBR2
1IWER R
S3poron

92 avhans nan

AAVIR 139 TN

Jmbo (Awpan) wpan AR
2(AYTEN) YTIDN AR
(X1an nX) Ran 0K
27191 AT ORA

7215 XY DRR .Y AN DRT

29K B0 MK TP W

200K (3% PN ("R) AnR

2ywna (X1I2n) X1an

STTIR IOR) LAMIRD oY nnd
¢mmoyy

Sam m IRn nham

1(MWN) 2WN KT

ST I (D) YW (R) AnR
208 (W) OnR

20wy DUYona

SRR APy Y DTy
S12122 AR AR Yap xwM
J28D P OIRD A3 XWT

Example 5: Express lack of comprehension

mw) 2w (0X) ANk Al

[(F73°an) AR LR ATY
2% (NR) ADR A% AN

(NRpwpR) WPwpn (NX) nNR and
2 0pep2

SJwar™ ®X 1EPn R

JOYY 032 POy I RYY N

SR

R
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Example 6: Express surprise

Pupil Teacher
219000 JWRTT DTD2 9T RN
JTID RATY S9N wynn X
Sy R5Y Do XY JWPn TTAayn Y nX M YAl

Example 7: Express regret

SRR (NTYLXN) TYUER IR J210n M XM

(NBR T TIN2) UNR oM Dpnn SIS 9% mapm MK
1wpaa Lansho ' LR

ban SR w1 R

JrTaRT by ban o M TaR

The Textbook in Audio-Lingual Presentation

There are at prasent a few Hebrew language texts for secondary
schools that follow the audio-lingual approach.* The teacher may
consult these to construct and adapt various pattern drills for the
presentation of structures in conversational context and basic dialogs,
utilizing available text materials.

For a detailed treatment of the principles involved in the adaptation
of text materials, see the section “The Textbook in Audio-Lingual

Presentation,” in French for Secondary Schools or the German or
Spanish editions.

Language Laboratories

See section, “Language Laboratories,” in French for Secondary
Schools, pages 73 through 79, or the German or Spanish editions.

Reading and Writing

Reading and writing “readiness” activities may be initiated as soon
as the students have gained a certain mastery of a few basic dialogs
in Hebrew, a familiarity with some Israeli folk songs, and an ability
to handle the Hebrew language within the limited scope of pattern
drills presented audio-lingually. ‘

These reading and writing readiness activities may consist of the
following:

* See bibliography at end of this volume.

W
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Students and teacher place labels on pictures of things.

Teacher writes Hebrew names of students on the blackboard.
Students copy their own Hebrew names in their notebooks.
Teacher and students comstruct previously learned Hebrew words
or familiar phrases through the use of Hebrew letter cards (ar-
ranged in alphabetical order).

In the initial stages, learning to read and write Hebrew shouid present
no special difficulty.

After the reading and writing readiness stages have been set, the
students may be taught the entire Hebrew alphabet in six to eight
lessons. Other activities may be initiated after students have mastered
the alphabet, such as experience charts, making drawings with

labels in Hebrew, and cutting picturss from newspapers or magazines
and labeling them in Hebrew.

Principles in Teaching Reading and Writing
Letters and Vowel Sounds

The most economic and most efficient method to be used with
adolescents is the so called “synthetic” method, advocated by Aharon
Rosen, Israeli specialist in the teaching of the Hebrew language.
The student is taught to combine the consonants and vowels which
constitute syllables (for example, 2 = ba) instead of breaking up
the syllable into its component parts, the vowel sound AH represented
by — and the consonant sound B represented by the letter 3
(the analytic method).

Students can thus learn about five consonants and two or three
vowel sounds in each lesson. During the last part of the lesson, the
students can construct previously learned words as well as new ones,
for example. 1% 4% % % 59w AR T3 AT L33 A3 X3 LRAN AN
and numerous others.

Obviously, the students are also learning to read while they are
learning to write the alphabet and the various conversational phrases
and basic dialogs they have previously mastered audio-lingually. The
transition to the reading activities will, therefore, be much easier when
writing is taught simultaneously. The writing skill will help the reading
skill, but reading does not help the writing skill insofar as the initial
stages are concerned.

It is important t. bear 'in mind that the writing as well as the read-
ing activities should be made meaiingful to the learner. The teacher

i 93
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should explain unfamiliar words written on the blackboard. Written
homework should consist of writing the new letters learned as well
as words, phrases, and basic dialogs previously learned.

After the alphabet has been mastered, short dictation exercises
may be given in class, while some students are writing on the black-
board. Written homework at this stage should consist of writing
sentences previously learned: 95T ¥ w* B0 72 @ 20 0 W

Pattern drills involving changes of pronouns, genders, and so
forth may also be used. A sentence may be given describing an
activity. The students are asked to add other activities, for example:
wabnm YN ap IR pta.

All the letters in print and script are now written on the blackboard.
Most letters, such as: nAgaAp .2 aaa | aresimilar in script
and in print and will not involve much change.

Flash cards containing letters or words in script and in print may
be used for drill. Homework may cousist of practice reading of
material previously learned such as familiar phrases, greetings. com-
mands, brief dialogs, pattern drills, etc. The homework should be
varied by assigning written work such as copying stories or sentences
in script in the pupils’ notebooks.

Mechanical reading exercises should not be overdone. Natural,
smooth, and fluent reading ability should develop along with the
other language skills as a result of meaningful, plentiful, and care-
fully graded and well-motivated reading experiences both in and
out of class. Correct pronunciation should be stressed, but the
student should have ample opportunity to hear the native Israeli
Hebrew as expressed in song, taped dialogs, etc. The teacher, who
should provide as nearly accurate a pronunciation as possible, will
provide additional opportunities for audio and visua! activities which
will stimulate. correct oral reproductions by the student and motivate
him to read at home, orally and silently, interesting short stories,
poems, and anecdotes.

For a more detailed elaboration of reading and writing techniques,
see sections on reading and writing in French for Secondary Schools
or the German or Spanish editions.

Reading Unvocalized Texts

There is a distinct advantage in reading Hebrew that is un-
vocalized. Since the eye movements take in whole groups of words,

ob oo
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more words per eye-span can be taken in when reading anvocalized
Hebrew than in reading any other modern language. There are fewer
pauses or eye fixations when the student gradually becomes accus-
tomed to reading without vowel points. At first, this may seem very
difficult. But after the student has mastered a number of dialogs,
structure forms, familiar expressions, etc., he will be able to read
these at sight without the help of vowels.

By the end of the secend or third year, the student should be
able to read simple narrative passages such as short newspaper
accounts without the help of vowels.

Even at Level I, the teacher might encourage the class to read
unvoweled Hebrew through written assignments of short passages
or pattern drills. The pupils might be asked to read their sentences
from their notebooks or from the blackboard without the help of
vowel signs. When the students reach Level III or beyond, the
transition from vocalized to unvocalized Hebrew should not be too
drastic a change. The only exception would be in Hebrew poetry
or narrative passages of an advanced or difficult nature.

Culture®

The Story of the Hebrew Language

The revival «f an ancient tongue on its native soil, after being
submerged for 20 gcenturies, has no counterpart in the annals of
language. In the days of Isaiah and Jeremiah (800-600 B.C.E.)
the Hebrew language had already attained great heights of literary
excellence. o

The tiny land of Judah, the southern part of what was once a
united kingdom, could not withstand the onslaughts «f the Babylonian
invaders. In the year 586 B.C.E., Jerusalem was destroyed by King
Nebuchadnezzar. Its inhabitants were carried off in captivity into
the land of Babylonia. There they settled and were gradually
assimilated.

The Hebrew language, as a spoken tongue, apparently fell into
disuse. But the exiles still remembered the songs of Zion which the
Levites had sung in the Holy Sanctuary. They had not violated the

* For a treatment of general principles, purposes, and guides in the teach-
ing of culture, see the section “Culture” in Freach for Seconduairy Schools,
pages 101-106, or the German or Spanish editions.
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solemn oath they had taken never to forget Jerusalem (Psalm 137).
The same solemn oath was subsequently repeated word for word,
by the Jewish Underground in Palestine, some 25 centuries later.

In the year 538 B.C.E., a proclamation of Cyrus the Great, King
of Persia, put an end to the Babylonian Captivity. He allowed the
Jews to return to Jerusalem, but only 42,462, according to Josephus,
volunteered to return, under the leadership of Zerubabel and Joshua,
the Priest.

Ezra the Scribe, who headed the return 80 years later, in 458
B.C.E., had the Holy Scriptures read in public, to remind the people
of their contents. Aramaic, the language of the Babylonian conquerors,
was gradually adopted as the new vernacular. Even the Book of
Daniel was written, in large part, in Aramaic. But the Books of
Ezra and Nehemiah, relating the events of the return from captivity,
were recorded in Hebrew.

Thus the Hebrew language was being preserved through a renewed
interest in the Holy Scriptures. The Men of the Great Assembly,
or the Scribes (Soferim), were the first to formulate the principles

‘underlying the interpretation of the Written Law; that is, the Law

of Moses or the Pentateuch.

The Oral Law was passed down from generation to generation in
the Hebrew language. The vast body of the Oral Law included the
various decisions, discussions, commentaries, sayings, and legendary
material. It was finally compiled, edited, and written down by Rabbi
Judah the Prince in the year 200 C.E. The Mishnah, as it was edited
by Judah, was incorporated into the Talmud. Mishnaic Hebrew
is a classic example of simplicity, terseness of style, and clarity of
expression.

The final dispersion came in the year 70 C.E. when General Titus,
son of Vespasian, breached the fortified walls of Jerusalem and’
burned the Temple, thus ending the long siege by the Romans.

The revolt that flared up subsequently, and the oppressive rule of
the Romans caused the center of learning to shift to Babyionia.
There, the famous academies of Sura, Pumbaditha, and Nehardea
produced great scholarship. But the Hebrew language no longer
served as the vernacular. Aramaic was used as the spoken and written
medium of communication.
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various tractates of the Babylonian Talmud written in an Eastern
Aramaic dialect. Aramaic was now used exclusively. It was even
used to compose religious prayers such as the Kaddish or Mourner’s
Prayer, which is still recited today in the Aramaic. Similarly, civil
and religious contracts were drawn up in Aramaic. The Ketubah,
or Marriage Contract, is still recited in public in Aramaic, at tradi-
tional wedding ceremonies.

It is indeed remarkable that physical dispersion, the loss of national
sovereignty, and removal from the land of birth, did not result
in Hebrew becoming one of the dead languages. The use of various
vernaculars, such as Aramaic, Arabic, and Ladino, did not, in any
way, destroy the vitality and permanence of the Hebrew language.

With the Arab invasion of Babylonia =nd the rise of Mohammed
(570—632), a new era set in. The development and influence of
Islamic culture provided a most favorable milieu for a unique develop-
ment of the Hebrew language and literature.

The academies under Arab rule witnessed a return of the Hebrew
language in a new type of judicial literature, called Responsa, or
“Sha’alot U’teshuvot” (“Questions and Answers™).

The Talmud became a closed and sanctified book. To meet the
needs of the times, the Responsa were written to offer additional
interpretations and opinions.

The period during which the Responsa were written is known
as the period of the Geonim, such as Saadya, Shirira, and Hai. The
last and greatest of these was undoubtedly Saadya ben Joseph, or
Saadya Gaon (892-942).

Saadya was a great religious leader and philosopher who was
equally at home in linguistics. He composed prayers in the Hebrew
language. His Hebrew dictionary and his translation of the Hebrew
Bible into Arabic are classics, the works of a genius.

But by far the most brilliant period in the history of the Hebrew
language and literature was the Golden Age in Spain which flourished
for about three centuries, from the 11th through the 13th.

When the Geonim period came to an end, the center of Jewish
learning and civilization moved to Moorish Spain. There we witness
the rise of great poets, philosophers, grammarians, translators, com-
mentators, scholars, and also statesmen. One star after another
appeared, such as the poets Solomon ibn Gabirol (1021-1069) and
Abraham ibn Ezra (1092-1167). But by far the greatest poet of
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that period was Judah Halevi (1086-1145) “the sweet singer of
Israel.” He wrote beautiful Hebrew poetry on various themes such
as love, the City of Zion, God, and Israecl. Both Ibn Gabirol and
Judah Halevi were also gifted bilingual authors.

The great philosopher of the period, whose decisions and writings
in both Hebrew and Arabic influenced almost every Jewish community
in the remotest corners of the earth, was Moses, the Son of Maimon,
or Maimonides (Rambam 1135-1204), of whom it has been said:
“From Moses unto Moses there has been none like Moses.” In other
words, from Moses of the Bible, to Moses Maimonides, none has
arisen to match the greatness of the latter. He was the last of the great
figures in this glorious period of Hebrew, the Hebrew renaissance
in Moorish Spain, which had a permanent influence upon the sub-
sequent development of Hebrew thought and literature. As the Moors
were being expelled from Spain, the Golden Age began to decline.
In its wake there followed a period of cruel persecution and suffering.

In 1492 Torquemada, as head of the Spanish Inquisition, induced
King Ferdinand and Queen Isabella to expel all Jews from their
entire kingdom. Only those who converted tc Christianity were
allowed to remain in Spain where they continued to live as Jews in
secrecy. (These secret Jews, who risked death at the Auto-da-Fe, or
Act of Faith, were called Marranos.)

The day of the expulsion was August 2, which was the 9th of
Ab, the fast day commemorating the destruction of the Temple in
Jerusalem. It was also the day which ushered in 2 new era in world
history, for the next day Columbus started his historic voyage that led
to the discovery of the New World.

The genius of the Hebrew language was suppressed bat could not
be destroyed forever. In Provence, the southern part of France, far
removed from Arab or Christian conflicts, Solomon ben ¥saac, or
Rashi, as he is popularly called (1040-1105), peacefully cultivated
his vineyard. His great contribution, however, was his commentary
on the Pentateuch and the Talmud. Rashi’s Hebrew style is so vivid
and his commentaries so illuminating that students of the Bible,
both young and old, are still fascinated by him.

The Dark Ages in Europe and the Black Death and other
epidemics stifled Hebrew literary creativity, but the Age of Reason
and Enlightenment brought emancipaticn to the Jew, both physical
and spiritual. As the ghetto walls in Russia a=»d Poland began
to crumble, the Hebrew language renewed itself once more and
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rose from the ashes and dust of the Dark Ages to new literary heights
in Jewish nationalism.

Thinkers and dreamers of a new life in the ancient homeland
arose and used the Hebrew language as their medium of communica-
tion. The Haskalah movement, or the Period of Enlightenment,
began in Germany and guickly took root in Russia-Poland which
witnessed a renewed interest in the Hebrew language and literature
but not for Rabbinic or legalistic interpretations. The Hebrew
language was to serve as a vehicle of self-expression which embodied
the new longings, the renewed faith, and the dreams of the ancient
homeland.

The first novel in Hebrew appeared in Russia in 1856, with the
title of “Ahavat Zion” (“The Love of Zion™), by Abraham Mapu
(1808-1867). But the dominating figure of the Haskalah period in
Russia was the poet Judah Leib Gordon (1830-1892).

The Haskalah writers used an artificial, euphuistic style which
was often an imitation of Biblical Hebrew. But they laid the founda-
tion for the masters of modern Hebrew prose and poetry.

Mendele Mocher Sefarim, the pen name of Shalom Yaakov
Abramovitz (1835-1917), created the classic narrative style in
Hebrew through his short stories and novels such as “The Travels of
Benjamin IIL,” and “My Mare.” (”*n0i0, ,”>0°»wn 1P1°31 MyOn.)

Judah Leib Peretz (1851-1915) captured the rich folklore of
Hassidic legend and mysticism in a Hebrew style of his own. The
masterful short stonics of Peretz are gems of poetry rendered in
prose style. He might be callea the De Maupassant of modern Hebrew
literature.

The whole generation of writers following in his footsteps depicts
Hassidic life in short stories that have become literary gems. Micha
Joseph Berdichewsky (1865-192i) and Judah Steinberg (1863—
1908) are outstanding examples of such writers who, like Peretz,
idealized Hassidic lore and legend.

This remarkable generation which witnessed the rebirth of the
Hebrew language and literature, produced a number of great poets,
such as Saul Tchernichovsky, (1875-1943), Yaakov Cahan (1881—
1960), Zalman Shneyur (1887—1959), and David Shimoni (1886—
1956).

But the greatest of all was the one whom the people cherished
and loved as their own national poet. He was Hayim Nachman Bialik
(1873-1934) who stirred a whole nation with his deeply moving
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lyric tones (7o the Bird, The Talmud Student). He exhorted the
people to show a stiff upper lip in the face of common disaster
mann °y2, The City of Slaughter).

Jewish resistance groups were organized for self-defense and
protection of life and limb in the wake of the infamous massacre
perpetrated upon the Jewish inhabitants of the town of Kishinev,
Russia, in 1903. . -

The prophetic mood of Bialik’s Hebrew verses and his great epic
and allegoric poetry (“92'» ., The Dead of the Wilderness,
~UXn N5%an., The Scrolls of Fire) uplifted and inspired the people,
whom the poet loved with an undying love. Many of Bialik’s folk
poems were put to music and were sung by young and old; whole
passages from his sensitive verse were recited from memory. (¥For
example, ~75°52 X1 o2 ®S~ 713 *% ©°.. and many others.)

A whole generation of contemporary Israeli poets have come under
the spell of Bialik’s poetic genius. The following are but a few of
the many recognized and talented Israeli poets: A. Shlonsky, Sh.
Shalom, Y. Lamdan, and N. Alterman. To be sure, one must not
overlook the gifted novelists and short story writers who have sprung
up in contemporary Israel, such as S. Y. Agnon, the 1966 winner of
the Nobel prize for Hebrew literature; M. Smilansky, J. Burla, Hazaz,
E. Steinman, Kabak, and others.

A contemporary of Bialik, a master of the Hebrew language in
his own right, was Ahad Ha’am, or Asher Ginsburg (1856—1927),
the Hebrew essayist par excellence, who created a classic style of his
own in his philosophical essays on cultural or spiritual Zionism, as
opposed to the practical or political brand of Zionism.

Ahad Ha’am’s vision of the resettlement of the ancient homeland
was predicated upon a spiritual and cultural transformation on the
part of the Jewish people. Palestine, as it was then called, would
serve as the spiritual and cultural center (>3719 1991) for all the
Jews in the Diaspora.

The Revival of Spoken Hebrew

The miracle of reviving an ancient language on the ancient home-
land was accomplished practically singlehandedly by Eliezer ben
Yehudah (1858-1922). For 40 years he worked on the herculean
task of writing the first Thesaurus of the Hebrew language. At the
same time he dedicated his entire life to making Hebrew the spoken

62.3



58

tongue of the common people, the language of the marketplace,
busiress, and the schools. His children were the first Jewish children
in 2,000 years to hear the Hebrew language as their mother tongue.

As a young man, while in Paris, Ben Yehudah had decided to
study medicine. But his mind had already been occupied with an
“jdée fixe,” to settle in Palestine and to use no other language but
Hebrew. To accomplish this, many new words had to be created.
The first word he created was the Hebrew word for dictionary, which
at that time was a compound word D°9n “320 (book of words).
Ben Yehudah, however, struck upon a brilliant idea. Why not take
the Aramaic ending 71 (often used in the Talmud) and the word
mo», thus creating the modern word for dictionary: 1i»n. Similarly,
the word for airplane was invented by taking the common Hebrew
word for “air”” "% and combining it with the same ending, giving
birth to the new word 11X : “airplane.” Hosts of modern Hebrew
words were created such as the word for soldier, which existed in
the compound form as “a man of the army.” The modern word o
was taken from an existing word meaning strength or courage; the
feminine form was easily derived as n°n.

Little did Ben Yehudah dream that about a half century later the
word would come to life when young girls in Israel joined the
Haganah fighting force.

For many years, Ben Yehudah published a Hebrew newspaper
axn (The Deer) where the newly coined words and animated
discussion, very often leading to controversial issues, would arouse
animosity of a high degree.

During his lifetime only five volumes of the dictionary were
published. The last volume was published almost 30 years after his
death. Ben Yehudah had examined many rare manuscripts and
documents in the world-famous libraries of Oxford, Paris, Berlin,
and Rome. For some time he even worked in the 42d Street Public
Library in New York City, collecting thousands of notes dealing
with ancient Biblical, Talmudic, and Medieval Hebrew words, many
of which were revived to fit the needs of modern times. The Hebrew
Language Academy, formerly the Hebrew Language Council, orga-
nized by Ben Yehudah in 1890, consists of outstanding Isracli
scholars and writers who make the formal and important decisions
as to the creation of new words to meet daily needs. When Israel
launched its first rocket, it was named %>». which is an old Hebrew
word for meteor. When a new immigrant decides to change his name
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to a new Israeli name, the Language Academy is ready to offer its
help in finding the suitable Hebrew equivalent. Separate dictionaries
have been published containing specialized vocabulary in the fields
of medicine, agriculture, military science, athletics, electricity, and
the culinary arts.

Eliezer ben Yehudah triumphed over all Israel. Hebrew is the
official language of Israel, along with Arabic. Every “Sabra” (a
popular term designating a person born in Israel) speaks Hebrew
as his mother tongue.

The Hebrew language and literature today, despite many innova-
tions, slang words, and modernisms, is steeped in ancient sources—the
Bible, Mishnah, and the Talmud. Aramaic has had the greatest
influence on the Hebrew language, since Aramaic became the ver-
nacular of the Jews in Palestine as well as in Babylonia (after the
first exile in 586 B.C.E.) Even in Hebrew literature Aramaic had
made its inroads. Parts of the Book of Ezra and the Book of
Daniel were written in Aramaic. The Babylonian Talmud, completed
in 500 C.E., was written in Aramaic.

Ben Yehudah’s Thesaurus is really a multilingual dictionary of
ancient and modern Hebrew with translations of each Hebrew word
in French, German, and English. This monumental dictionary
contains references in Arabic, Assyrian, Aramaic, Greek, and Latin.
For each Hebrew word or expression there are numerous allusions
and references culled from Biblical, Talmudic, medieval, and modern
Hebrew literature.

Israel: The Land and Its People

The tiny land of Israel and its people has had a long and varied
historical experience extending over a period of 4,000 years during
which it developed a unique language and culiure which have had a
great impact upon Western Civilization.

It was Abraham, the first of the Hebrews, who decided to leave
his place of birth in the Land of the Two Rivers, Mesopotamia, in
search of the Promised Land. After wandering through the land
of Canaan, as it was then called, Abraham finally settled down with
his kinfolk in the City of Beersheba, north of the Negev. Today,
Beersheba, Capital of the Negev, is a thriving city with a population
of 67,500 (1967).
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The Land of Promise lay at the crossroads of three continents—
Asia, Africa, and Europe. It is no wonder that many a world
conqueror was tempted to invade the land and incorporate it into his
empire.

More often than not, these invaders laid waste to the land with
fire and sword and carried the people off into captivity.

The most significant turning point in the history of Israel occurred
when Israei acquired the status of an independent state, on May 14,
1948, not quite 2,000 years after the Romans had destroyed its
national sovereignty in the year 70. Israel’s western coastline
stretches along the eastern seaboard of the Mediterranean, near the
meeting point of Europe, Asia, and Africa.

After the six-day War of June 1967 between Israel and the
United Arab Republic, Israel’s boundary lines were radically changed.
In accordance with the cease-fire agreements of June 1967, Israel’s
area within the cease-fire lines (totaling about 35,000 square miles)
extended from the hills of Galilee and the Golan Heights in the
north, to Sharm el-Sheikh, at the tip of the Sinai Peninsula in the
south. The Gaza Strip on the southern shore of the Mediterranean
and the western bank of the Jordan River, including the Old City of
Jerusalem and the surrounding area, also became part of the new
boundaries. To what extent these boundary lines will become per-
manent depends, of course, upon a permanent peace treaty with
the Arab states, establishing recognized and secure boundary lines.

Except for its western coastline on the Mediterranean, Israel is
surrounded on all sides by Arab states. On the north, it is bounded
by Lebanor: and Syria; on the east, by Jordan and Syria, on the
southwest, by Egypt, and on the southeast, by Saudi Arabia.

At the southern tip of the Negev, is the strategic part of Eilat, the
Red Sea port in King Solomon’s days. (“And King Solomon made a
navy of ships in Ezion-geber, which is beside Eloth, on the shore of
the Red Sea, in the land of Edom.” Kings 1, ch. IX, 26; see also
Kings I, ch. XXII, 49.)

The modern city of Eilat, with a population of 10,400 (1967), is
a fast-growing trade outlet to East Africa and Asia. The Guif, on
which Eiiat is located, is the meeting place of the Sinai Peninsula,
Israel, Jordan, and Saudi Arabia.

The mountainous regions, in the central part of the country, are
2,000 feei in height, on the average. From Lebanon (meaning white,
because it is smow-capped) to Sinai they stretch for a distance
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of 200 miles. Inland are the rocky, rain-eroded hills of Samaria,
Ephraim, and Judea, sloping towards the Jordan River. High
mountain ranges, with fantastic colors and vast craters below, are
found in the arid Negev, where the average temperature in July
and August is above 109° F. In Biblical times, large sections of the
Negev had once been fertile and productive. Today, through
“Operation Negev,” the establishment of new towns and settlements
will eventually make the desert bloom as in the days of old.

Several valleys cut across the mountain ranges. The largest of
them, the Valley of Jezreel, the most fertile area in Israel, extends for
30 miles, from Haifa to the Jordan Valley; at its widest, the Valley
of Jezreel or the Emek, is 12 miles across.

The Jordan Valley is formed by the Jordan River which is 157
miles long. The Jordan flows southward a distance of 10 miles from
the Hula Valley in the north, into Lake Kinneret, or the Sea of Gali-
lee. From beautiful Lake Kinneret, which is 64 miles in area, the
Jordan continues its plunge southward, until it empties its sweet
waters into the thick, oily waters of the Dead Sea, or the Sea of Salt,
which has an area of 394 square miles. At Sodom, where Lot’s wife,
according to the Biblical account, turned into a Pillax of Salt, the
Dead Sea is 1,286 feet below sea level. This is th: lowest spot on
the earth’s surface.

The summers in Israel are sunny and warm, the winters, mild
and wet, a climate typical of Mediterranean regions. The cool summer
breeze, in the late afternoon and evening, makes Israel a2 land of
paradise for tourists and permanent settlers alike. Sometimes, a hot,
dry, easterly wind, the “Hamsin,” or “Sharav,” may cause, in some
areas, a few uncomfortable days. Throughout the summer there
is no rain in Israel. The rainy season usually lasts from mid-October
to the end of April.

But this beloved and ancient homeland of Israel, though it lay
barren, fallow and rocky, its soil eroded through the centuries, never
ceased to be the land of hope for the Jewish people. As early as the
1880’s, a small group of young, ardent idealists left their homes and
families in Russia to start a new life that promised nothing but danger
and frustration. But in the end, their dreams were fulfilled. With
their sweat and blood, these hardy pioneers made the desert bloom
again with flowers and trees, the land again became fertile, a land
“flowing with milk and honey,” as in the days of old. Relentlessly,
they cut through huge rocky mountains to make way. for solid roads
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and concrete highways. Israel, a land of sharp contrasts, has extreme
variations in climate conditions as well as a population of varied
backgrounds and origins. The northern part of Israel, sheltered in
tke hills of Galilee, enjoys a cool, temperate climate. Water flows
freely down the hills around snowcapped Mount Hermon in Lebanon,
to join the numerous streams and inlets that find their way into the
Sea of Galilee, or Lake Kinneret. However, when the Jewish pioneers
arrived in Palestine at the turn of the century to till the soil, they
faced seemingly insurmountable obstacles.

The region directly north of Lake Kinneret, formerly kXnown as
Lake Flula, abounded in swamplands, a breeding place for malaria-
carrying mosquitoes. Nightly raids by hostile Bedouins contributed
their share of hardships and heartaches that often ended in personal
tragedies acd disillusionment. Eventually, the entire area of swamps
and marshland, including Lake Hula, was drained, redeeming
bhundreds of acres of sunken soil now made fit for fertile farms.

After Israel became a state, the entire area in the Galilee, the
Emek (Valley of Jezreel) below the Jordan Valley, and the coastal
Plains (stretching for about 120 miles) with their mild, pleasant
Mediterranean climate, bloomed forth and developed into prosperous
settlements and agricultural cooperatives.

As one leaves the cool, green hills of Galilee traveling southward
past Jerusalem, a city nestled in the Judean hills, one reaches Becr-
sheba, the capital of the Negev, a distance of 120 miles from the
starting point.

Upon leaving Beersheba, one enters the vast wasteland of the
arid Negev. Here and there a few sparse settlements are found such
as, Arad, Dimona, and Sde Boker, where the former prime minister
of Israel, David Ben-Gurion, made his home.

Past Sde Boker, which is about 25 miles directly south of Beer-
sheba, there is hardly a sign of life. Occasionally, one may encoanter
a wandering Bedouin tribe, pitching its black tents, in search of a
patch of parched pasture for its camels, sheep, and goats. The chief-
tain may invite you into his tent for a cup of black coffee followed
by sweet tea.

For miles and miles around as far as the eye can see there is not
a sign of a human settlement. You are now deep in the heart of
the Negev, overcome by the tropical heat of a blazing sun, and awed
by the sight of deep, gaping craters, a mile wide, and huge pillars
of rock, called the Pillars of Solomon, bz *Tmy. The fantastic
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colors of the desert mountain ranges blend with the strange, scenic
beauty to create a breathtaking view.

Natural Resources

About 56 miles directly south of the Ramon Crater is Timna,
where King Solomon’s ancient copper mines were discovered by
Professor Nelson Glueck. Today, with modern methods of copper
mining, the Mines of Timna are operated again. Each day 2,500
tons of copper ore are extracted. The 5,000 square mile Negev
region with its imposing mountains and pillars of Solomon yields
many kinds of minerals: phosphates and manganese, sulphur, mica,
chrome, granite and marble, gypsum, and glass sand. These products
are now exported to East Asia and East Africa through the port of
Eilat on the Red Sea.

At Sodom are the famous Dead Sea potash works, which produce
vast quantities of potash, asphalt, bromine, magnesium, and common
salt.

Oil wells and natural gas were discovered in the northern Negev,
at Heletz and Ashkelon, in 1955 and again in 1963. Israel’s oil-
fields are expected eventually to yield 12 percent of the country’s
oil consumption.

The Jordan River Project

The waters from Lake Kinneret and the Jordan River are being
transferred 65 miles through conduits from the north to the central
and southern regions to cultivate the vast areas of wasteland. The
unified water plan, when completed, will form a country-wide irriga-
tion system linked together by the Lake Kinneret-Negev central con-
duit.

Desalting Water from the Sea

Various plans have been proposed by Israeli scientists to desalinate
water from the Dead Sea. The pioneer in this field is Dr. Alexander
Zarchin. However, the Negev Institute for Arid-Zone Research at
Beersheba is still experimenting to determine the most economical
methods of desalinating water on a large scale. It also conducts re-
search in the large-scale utilization of solar energy for the operation
of water-heating and refrigeration units.
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Atomic Energy

The Atomic Energy Commission advises the government of Israel
on nuclear research and development. There are two such research
centers in Israel, the Sorek Nuclear Research Center and the Negev
Nuclear Research Center.

The development of hydroelectric power and the utilization of
the sun’s energy and atomic energy may yet transform the entire
Negev into a blooming paradise that would sustain several million

people.

Industry and Export

Citrus fruits (mainly oranges) and citrus juices are Israel’s number
one export. Second in line are cut diamonds. The center of the
diamond industry is Nathanyah on the Mediterranean, north of
Tel Aviv. Other major exports are textiles, wearing apparel, cement,
plywood, rubber tires, motor vehicles, drugs, and chemicals. Israel
today is approaching the half-billion dollar mark in exports.

Israel’s success in solving its industrial and economic problems by
means of scientific knowledge and technology may prove to be a
real boon to the entire Middle East and other underdeveloped
countries in Africa, Asia, or elsewhere. Modern farms, beautiful
orchards, cooperative settlements, and urban centers have sprung
up throughout the land of Israel in a relatively short period of time.

The State of Israel has succeeded in the course of a little less than
two decades in absorbing and integrating into its economy one
million immigrant Jews. The Jewish population, on the day Israel
became a state in 1948, was only 650,000. Within two decades, the
population quadrupled to about 2%2 million.

As soon as the British surrendered the authority of their mandatory
government in Palestine (1922-1948), a stream of refugees and
displaced persons from ravaged Europe began to pour into Israel.
Hundreds of thousands xushed into the new homeland to start a
new life. Another half million refugees poured in from north Africa
and from Arab countries like Yemen and Iraq. Eventually, the wave
of immigration receded. But the “ingathering of the exiles™ still goes
on. Israel still receives about 33,000 new immigrants each year.

It is interesting to note that, toward the end of the year 1967, the
non-Jewish communities in Israel numbered about 385,000, 14
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percent of the total population. Of these, 72 percent are Moslems,
20 percent Christians, and 8 percent Druzes and others.

The Israelis who live in the cities have practically the same interests
and habits as any modern individual living in an American or
European cosmopolitan center. A common form of relaxation is the
moving picture theatre. American films are especially popular. Tel
Aviv-Jaffa, a thriving metropolis of nearly half a million people,
is the largest city in Israel. The Central Bus Depot NN Aanna
during rush hours is as busy as Times Square.

Tel Aviv is not only the cultural center, but with Lydda airport
nearby, it is also the main commercial and publishing center. On
Dizengoff Street, one notes the most up-to-date and elegant shopping
centers displaying a variety of goods and articles of clothing. Side-
walk cafés, in European style, offer refreshments. Tel Aviv, the first
modern city in Israel, was built on sand dunes in 1909; but now its
beaches, theatres, cafés, and numerous educational and cultural
facilities are the delight of the foreign tourists and native population.

Tel Aviv houses The National Habimah Theatre, the Israel
Philharmonic Orchestra, and the Opera Theatre. Tel Aviv also has
a university and schools of law, economics, and accounting. Near
Tel Aviv, at Ramat Gan, is another university called Bar-Ilan, with
a campus of 14 buildings and student body of over 3,500.

Jerusalem is in sharp contrast to Tel Aviv. The old city with the
narrow winding streets, the Wailing Wall, the original site of the
Hebrew University on Mount Scopus, are all now again accessible to
the Israelis. They are now part of Israel, as a result of the 6-day
Arab-Israeli War in June, 1967. The new and the oid city of
Jerusalem are once again united. The new city of Jerusalem has the
magic of the old city, insofar as the location and favorable climate
are concerned. Jerusalem is surrounded by hills. The late afternoons
and evenings, even during the hottest part of the summer months,
are delightfully cocl. The dry air, the gentle breeze and the clear
night sky studded with stars, all tend to create a feeling of exotic
mystic beauty.

Jerusalem, like Tel Aviv, has the most modern, air-conditioned
hotels; some equipped with swimming pools. New stone buildings
are going up providing ample space and even central heating to the
apartment dweller willing and able to pay the price.

The city of Jerusalem is the capital of the state of Israel. It was
also the ancient capital of King David, about 3,000 years ago.
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New structures are always being built, not only in Jerusalem itself,
but throughout Israel. The new Knesset (Parliament) Building was
completed in 1965. Right after the War of Liberation (1948), the
new Hebrew University was built on the outskirts of the city at Givat
Ram. The University (12,000 students), the only one of its kind in
the entire Middle East, offers degrees in the liberal arts, science,
medicine, dentistry, law, agriculture and the social sciences. In
1960 at Ein Kerem, the Hadassah Medical Center Was dedicated to
provide both undergraduate and postgraduate research facilities. Its
hospital has 530 beds. Nearby 1s 2 small synagoguc with beautiful
stained-glass windows, 12 in number, created by the world—renowned
artist, Marc Chagall. :

During the tourist season, hundreds of eager tourists climb Mount
Zion which, according to tradition, contains the tomb of King PDavid.
In a nearby building, a memorial chamber for Jewish martyrs ‘has
been dedicated. This is not to be confused with the Yod va-Shem
structure which lies beyond Mount Herzl, located on what is known
as Har Hazikaron (Mount Memorial). The austere and impressive
structure, dedicated to the memory of sl million Jews destroyed
during the Nazi holocaust, is an unforgettable site. An “eternal fire”
flickers over the namies of concentration camps and extermination
centers. Many non-Jews who ssked their own lives tO protect and
save Jewish lives, bave ‘been honored at jmpressive public ceremonies.
The structure houses 2 permanent exhibit and a library containing
the largest collection of documents in the world dealing with the
Nazi holocaust.

The new Israel National Museum, one of the world’s first in
architecture and design, Was dedicated in 1965. It contains the Billy
Rose Gardens, an outdoor museuem of modern art and sculpture, the
buildings housing antiques of prehistoric and Biblical days, the
Bezalel Art Museum, and a dome-shaped structure 10O 7377
(Shrine of the Book), housing the seven Dead Sea Scrolls and the
Bar Cochba Letters.

The museum also has 2 branch dedicated entirely to art instruction
and appreciation in the tradition of the Bezalel Art School.

Jerusalem has its blighted areas, too. The Meah Shearim Quarter
houses mostly the poor, ultra orthodox segment of the population.
They dress in the old East-European Hassidic style and devote them-~
selves day and night to religious studies and prayers. Their language

of instruction is the viddish vernacular and their pronunciation of
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Hebrew prayers is Ashkenazic. But in their Hebrew conversation
they use the modern Sephardic accent.

Jerusalem, like all of Israel, is full of contrasts. In the Meah
Shearim Quarter therc exist innumerable synagogues for Yemenite
Jews, Sephardic, Ashkenazic, and Bukhara. Early Friday afternoon
all traffic and business transactions come to a standstill. The Sabbath,
ending at sundown Saturday night, is the official day of rest in Israel.

With its population of over 195,000, Jerusalem’s industry includes
modern printing presses, the largest shoe factory in the country,
pharmaceutical and chemical plants, textile mills, and pottery works.

The city of Haifa, Israel’s main port on the Mediterranean, is the
second largest city with a population of over 207,000.

The city is composed of three levels. These are the port section,
which is the downtown area, the central section known as Hadar Ha-
Carmel, and the very top of the town, a thousand feet high, the Har
Ha-Carmel where the more prosperous homes are located. The luxuri-
ous Hotel Dan is located on Har Ha-Carmel near the “Carmelit,” a
cog-wheel subway going from the lower city to the top of the moun-
tain. As a ship approaches the Haifa Harbor, the gold-plated dome
of the Bahai Temple and the number of Bahai worshippers catch
one’s eyes. The Bahai Shrine is built of white marble. Its interior
decorations consist of precious Persian carpets. Haifa’s factories in-
clude the Nesher cement works, Vulcan Foundry, Phoenicia Glass
Works, and large steel mills under control of the Histadrut, the
National Labor Federation of Israel. Privately owned enterprises

'~ include large oil refineries and the chemical and fertilizer plants.

The Institute of Technology (The Technion) with over 5,000
students, prepares Israel’s future engineers, technologists, and archi-
tects. The new campus is located at the top of Har Ha-Carmel, com-
manding a breathtaking view of the harbor and the city. This view
is even more impressive at night as one looks down below and across
the Harbor. The shimmering lights far out in the Mediterransan
Harbor, and the city enfolding itself below in an array of fantastic
lights, transport the viewer, as if by magic, into the legendary world
of “The Thousand And One Nights.”

Snialler cities include Beersheba, the capital of the Negev, with a
population of over 67,000, and its own university; and Ashdod, where
a new deep-sea port on the Mediterranean has just been opened
about 20 miles south of Tel Aviv. It is estimated that the new port
can handle over 4 million tons of cargo annually.
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A very important port on the Gulf of Agaba on the Red Sea is
Israel’s southernmost port, Eilat, gateway to Asia and East Africa.

Other cities are Nazaret, in the Galilee, with a population of over
30,000, and Tiberias, on Lake Kinneret, with its famous health
resort containing the hot springs or thermal baths which the Romans
used in ancient times. Tiberias contains the Tomb of Maimonides,
the famous 12th-century philosopher and physician of the golden
age in Spain, and that of Rabbi Meir, known as “Baal Hanes,” (the
Wonder-Worker.)

North of Tiberias is Safed (pogulation 13,000), a center of Kab-
balists during the medieval period. Now it attracts many tourists be-
cause of the famous Artists’ Colony. Another city, famous as a fortress
during the Crusades and the Napoleonic Era, is Acre, north of Haifa
(population 32,000). The Acre fortress was once used as a prison.
Many a Jewish leader, including -"abotinsky, was imprisoned there by
the British. Some were hanged for offering armed resistance to
British rule in Palestine during the turbulent days of 1945-47.

There is a total of 26 towns and cities. In addition, there are 50
other urban localities, 706 Jewish villages and 102 Arab villages.
About 480 of the Jewish villages have been established since 1948.

Farm life in Israel has taken mainly the aspects of a cooperative
community. The early pioneers who came in 1882 known as the
Biluyim (from the words: %2 — na%3 195 2py* na — “O House
of Jacob, come, let us go™) established the first settlement or
Moshavah known as Rishon-Le-Zion (2% PwRI).  south of
Jaffa. The settlement under private ownership received the protec-
tion and assistance of the French Jewish philanthropist, Baron
Edmond de Rothschild (1845-1935). Today, Rishon-Le-Zion is
known for its famous wine cellars. (The term “Moshavah” refers to
a village of conventional type.)

The Kibbutz (Kvutza) or communal settlement was first estab-
lished in 1909 in Deganiah, about one mile south of Lake Kinneret,
by Joseph Baratz and a few pioneers. Now it is one of the most
prosperous of collective settlements. The ideology of the Kibbutz or
collective village is based upon communal living and common owner-
ship of all assets of the community. Profits are distributed equally in
goods and services according to the principle “from each according
to his means, o each according to his needs.”

Meals are taken in the communal dining room. Children live and
sleep in their own separate dormitories. However, at the end of the
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working day, on the Sabbath, during holidays, and during vacaticns,
children spend their time in their parents’ quarters. The tendency
now in the Kibbutzim is to make allowances for some individualiza-
tion. Some have given up the idea of a dormitory for children. In
others, the children do sleep in a dormitory up to the age of three,
and in still others, move from the dormitory upon entering high
school. More and more provisions are being made for individual dif-
ferences as to clothing, household furnishings, and other ariicles.

Membership in the Kibbutzim comprises 3.2 percent of the gen-
eral population. Over 80 percent of Kibbutz-born children have re-
mained in the Kibbutz. Membership in a given Kibbutz may range
from 60 to as many as 2,000.

Although work on the farm was the basic concept of Kibbutz life,
many Kibbutzim have successfully developed and profitably operate
a variety of industrial enterprises such as canning, fish breeding,
motorcycle assembly, and plywood manufacture.

Cultural and educational activities are of a high order, including
concert tours, community choirs, folk dance ensembles, dramatic
performances, and administration of a large teachers’ training col-
lege at Beit Berel, near Kfar Saba, and another at Oranim, near Haifa.

Elementary and high schools are established, in some cases,
through joint efforts of a group of Kibbutzim. The curriculum stresses
agriculture and work as fundamental areas in education.-

One Kibbutz, mrwesa *om® 712p,  made up of survivors of the
Warsaw ghetto uprising, has built an impressive ghetto museum.
Other Kibbutzim have been especially active in sports such as basket-
ball, soccer, and swimming.

Even religious holidays and customs are celebrated in the Kib-
butzim, emphasizing national folklore and culture. The Passover is
celebrated in festive community style. Some Kibbutzim have intro-
duced the practice of certain rituals, the lighting of the Sabbath
candles, the chanting of the Kiddush, and the reading of a portion
of the Law. Thirty years ago, such practices would have been frowned
upon by the newly-formed Kibbutzim as outworn and unnecessary,
or meaningless symbols of a decaying age. The new society in Israel
is now beginning to accept certain modes, customs, and traditions as
part and parcel of the Jewish national heritage that must be main-
tained to preserve the identity and unity of the Jewish people.

However, not all the pioneers were willing to accept the ideolcgy
of the Kibbutz, with its rigid collectivism. In 1921, a group of settlers
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established the villages of Nzhalal in the valley of Jezreel. They called
the village Moshav Ovdim (Worker’s Cooperative Smallholders’
Settlement).

Each settler works his own piece of land leased to him by the
Israel Land Authority (the lease is for 49 years, automatically re-
newable). Every household is a private farmstead, and the amount
of income earned depends upon individual effort and ability. There
is collective ownership of certain means of production and services,
but the individual family is the production unit. As in the Kibbutz,
there is a joint marketing of produce and joint purchasing through
a central cooperative sponsored by the Histadrut, the General Federa-
tion of Labor in Israel. In 1964 there were about 368 Moshavim,
but only 230 Kibbutzim.

In 1936, at Kfar Hittim (oovn 992) west of Lake Kin-
neret, a third type of cooperative village was established—the
Moshav Shitufi (202 2v»). combining the collective work prin-
ciples of the Kibbutz with the private family system of the Moshav.

All the members of a Moshav Shitufi share in collective owner-
ship of village property, collective work, mutual aid, and equal
responsibility, as in a Kibbutz. Each family, living in a house of its
own (owned collectively), retains its independent existence. The
monthly income received by each family varies in accordance with
its size and needs. Today there are 21 “moshavim shitufim” with a
total population of over 4,000. The total number of Kibbutzim
(230) combined with that of the Moshavim (376) have a popula-
tion of over 237,000.

Most of Israel’s agriculture (about 75 percent) and an important
part of industry, retail, and wholesale business and services are run
by cooperatives. The various types represent 15 percent of ali in-
dustry. Sixty-five percent are in private hands; 20 percent represent
national capital.

Labor is generally organized under the Histadrut which counts
700,000 members. This gigantic organization operates many enter-
prises—the bus cooperatives, textile plants, printing firms, flour
mills, and the Solel Boneh, a huge contracting firm. Through its trade
unions, the Histadrut provides social welfare, health, and medical
services commonly known as 5w nsyp (Sick Fund) and takes in
and cares for over 75 percent of the working population. It also
sponsors sports and cultural organizations (the Hapoel Soccer Team,
for example).
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Educational and Recreational Facilities

Israel has compulsory free education for all children from the
age of 5 to 14. There are now close to 700,000 pupils in Israel, as
compared to 140,000 in 1948.

In addition to primary and secondary schools there are also voca-
tional schools, the Ulpanim, Hebrew language courses for adults,
and 250 “Yeshivot” or Talmudical colleges. The institutions of
higher learning include:

The Hebrew University in Jerusalem (over 12,000 students in
196768 as against 1,000 in 1948).

Tel Aviv University (8,000 students).

Bar-Ilan University in Ramat Gan, a religious institution (3,500
students).

Haifa Technion—Israel Institute of Technology (5,000 students).

Weizmann Institute of Science at Rehovot (essentially a research
institute in agriculture, nuclear physics, applied mathematics, bio-
physics, biochemistry, biology, isotopes, and optics).

The Weizmann Institute has an atom smasher, and a Golem
(B5m), one of the fastest computers in the world. Israel today
can boast 10,000 scientists: 11 out of every thousand members of
the labor force, compared with the 13 out of a thousand in the
United States.

There are four Hebrew theaters: Habimah, Cameri, Ohel, and the
Haifa Municipal Theater. The Israel Philharmonic Orchestra per-
forms in the new Heichal Hatarbuth, the 3,000-seat Frederic R.
Mann Auditorium. The Kol Israel (3¥x72° %p) radio orchestra
performs weekly public concerts at the YMCA Hall in Jerusalem.
There are also the Haifa Orchestra and the Ramat Gan Chamber
Orchestra. The Israeli National Opera performs in an air-conditioned
building in Tel Aviv near the seashore.

Sports and National Olympics

The national Israeli sport is soccer. The Maccabiah Olympic
Games are held every 3 years at the Ramat Gan Stadium which seats
60,000. Teachers and instructors of physical education are trained
at the Orde Wingate Institute of Physical Education, 15 miles north
of Tel Aviv.

I
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Archeology

Thousands of Israelis are interested in archeology, especially
since the discovery of the famous Dead Sea Scroils, (of which Israel
has acquired seven), which are on public view at the Shrine of the
Book in Jerusalem. The restored Roman amphitheater at Beit She’an
(IXw n°3)  attracts a large and enthusiastic audience to its outdoor
concerts.

Along the Dead Sea shore is located Mount Masada, topped by
the ruins of an ancient fortress, the last stronghold of Jewish resistance
to Roman conquest (70 C.E.). The Jewish warriors, rather than
being captured alive, died by their own hands. The fortress was also
the site of King Herod’s palatial retreat, which he had built in
30 B.C.E. The restoration of the fortress has just been completed.
Many young Israelis make the arduous 2-mile climb to the fortress,
which has become almost a shrine, a symbol of Jewish courage and
resistance to Roman oppression.

The most remarkable recent archeological findings are the letters
of Bar-Kochba who staged in 35 C.E. the last organized uprising
against Roman rule in Judaea. These lettcrs, together with weapons
and skeletons, were found in caves near the Dead Sea.

Books B

In 1961, Israel ranked second in the world in book publishing
per capita, according to the UNESCO figures (2,129 titles published,
including translations from foreign languages into Hebrew).

Bible Study

The Israel Society for Biblical Research sponsors public lectures
or study circles. Two Bible Contests, attracting nationwide attention,
are the annual national and the triennial international Bible Contests.

Pance

The Inbal Dance Theatre was founded to preserve the folk dances
and music of the Yemenite Jews. The Dalia Folk Dance Festival is
held every 3 years.

The American-Israel Cultural Foundation supports over 40 dra-
matic, musical, and other cultural institutions. It also helps young
musicians and promotes cultural exchanges with the United States.
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Israeli Art

At the turn of the century, in 1906, Professor Boris Schatz
(1862-1932) established the Bezalel School of Arts and Crafts and
the Bezalel National Museum in Jerusalem. The new style that
evolved, with its emphasis on decorative and monumental art, had
its distinct influence on art in Israel.

Many significant artists were the products of the generation of
Bezalel-——Nahum Gutman, Bezalel Schatz, Israel Paldi, Reuven

Rubin, and Menahem Shemi.
The famous Ein Hod Artists’ Village near Haifa was established

by Marcel Janco who went to Palestine in 1941 as a refugee. He
also was among the originators of the “New Horizons” group.

An outstanding contemporary sculptor is Itzhak Danziger, a
disciple of Ze’ev Ben-Zvi (1904—-1952), who exercised a profound
influence upon many artists whom he taught at the Bezalel School.
Some important museums are the Israel Museum in Jerusalem, Tel
Aviv Museum, the Haifa Museum of Modern Art, and the Mishkan
L’Omanut in Kibbutz Ein Harod.

The Press

There are 13 Hebrew morning dailies and two aftermoon news-
papers. There are about 340 other periodicals of various types includ-
ing technical, literary, political, religious, and art magazines. Of these,
220 are published in Hebrew. The most popular dailies are 7 i~
and 137~ founded in 1915 and 1925, respectively, and two evening
dailies, “nuavmx My>7. and “3*35.. There are 10 foreign-language

dailies.

Libraries

There are over 1,000 public libraries, the largest being the Jewish
National and Hebrew University Library, now housed in a new
building on the University campus in Jerusalem.

Holidays and Festivals

The Sabbath is the Israeli national day of rest. All public transpor-
tation closes Friday evening before sunset except in Haifa, where
public buses are allowed to run Saturdays. Saturday evening every-
thing becomes lively again. Sunday is a normal working day.
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Fall Holidays (September and October)

Tishrei 1, 2, Rosh Hashanah. (The Jewish New Year)

Tishrei 10, Yom Kippur. (The Day of Atonement, the neost sacred
day in the Jewish calendar)

Tishrei 15-22, Sukkot. (Feast of Tabernacles to commemorate the
40 years of wanderings in the wilderness by the children of Israel.
A hut, called a Sukkah, is erected in backyards or on balconies. The
third of the three pilgrimage festivals takes place with the ascent
to Mount Zion, in Jerusalem.)

Tishrei 22, Simchat Torah (Rejoicing of the Law. Singing and dancing
in synagogues and streets.)

Winter Festivals ([December and January)

Kislev 25-Tevet 2, Hanukkah, 8 days. (Feast of Lights commemo-
rating the Mzaccabean revolt and victory over Syrian Greeks in
165 B.C.E. Today Israeli athletes bearing lighted torches run
from Modiin, the birthplace of the Maccibee:, to Mount Zion
in Jerusalem, to commemorate the ancient victoey.)

Spring Festivals (February and March)

Shevat 15, Tu B’Shvat. (Jewish Arbor Day, or the New Year of the
Trees. Schoolchildren all over the country plant saplings.)

Adar 11, Tel Hai Day. (In memory of Joseph Trumpeldor, who died
in 1920 defending Tel Hai, in upper Galilee, against Arab attacks.)

Adar 14, Feast of Lots. (Purim, commemorating the downfall of
Haman who plotted the destruction of the Jewish people in the
Persian Empire during the reign of King Ahasuerus. Queen Esther
saved the day. In her honor, on Purim, “Queen Esther,” the beauty
Queen of Israel, is chosen. The Adloyada Carnival takes place in
many cities. Balls, masquerades, and parties are held throughout
the land. The one at Ein Hod, the artists’ colony in Haifa, is of
special interest.)

Summer Festivals (April-July)

Nissan 15-21, Pesach (Passover). (Commemorates the Exodus from
Egypt. The traditiona! family Seder is held and ur’ - ? bread
called matzah, is taken during the entire holiday. The a.obutzim
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and all hotels hold communal or public Seders. It is the first of
three pilgrimage festivals.)

Nissan 27, Holocaust Day, nxwn o> (Anniversary of the Warsaw
Ghetto Revolt in April 1943.)

Iyyar 4, Memorial Day for Israel’s fallen in the War of Independence,
1948 1w or.

Iyyar 5, Independence Day Mmxnxyn or (to commemorate the
establishment of the State of Israel, May 14, 1948. Major military
parades are held. ;- ge crowds watch the parade. The people turn
out to dance and sin,, in the streets.)

Iyyar 18, =mwa 3 (The 33d day of the Omer, The Scholars’
Festival, reminiscent of the days when all of Rabbi Akiba’s
students joined Bar Cochba’s Rebeliion against Rome in 135 C.E.
A traditional pilgrimage to the grave of Rabbi Simon bar Yohai in
Meron takes place. Bonfires are lit; there is dancing and singing
throughout the night.)

Sivan 6, Shavuoth (Pentecost) B©°M327 an; and  BAMN (N >
The Harvest Festival and the Giving of the Law on Mount Sinai.
Throughout the country, colorful ceremonies take place marked
by harvest dances and the bearing of the first fruit. It is also the
second of the traditional pilgrimages to Jerusalem, the site of the
Holy Temple.)

Tammuz 20, Herzl Day. (Anniversary of death of the founder of
political Zionism, Dr. Theodore Herzl, born in 1860 and died in
1904.)

Tishah B’Av, Fast day ninth day of month of Av. (Anniversary of
destruction of First and Second Temples, 586 B.C.E. and 70 CE.,
respectively. For many centuries, it has been a traditional practice
for Jews to visit the Wailing or Western Wall °27ynn 2non and to
mourn the destruction of the Holy Temple.)

Vocabulary

(For a general treatment of vocabulary learning, see French for
Secondary Schools, pages 125-127, or the German or Spanish
editions.)

Building Vocabulary. Vocabulary is absorbed into pupils’ habits of
expression through abundant practice in meaningful utterances and
in situationa! context. The context might arise in audio-lingual
experiences, reading material, cultural experiences or pattern drills.
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The assimilation of new vocabulary may be aided by such activities
as the memorization of dialogs, short paragraphs, poems, jingles,
proverbs, or sayings, and by the singing of songs, the dramatization of
playlets, and the playing of games.

The use of audiovisual aids in building vocabulary or in drilling
news words is very effective. Such aids might include:

filmstrips pictures moving pictures posters
wall charts calendars game materials maps
comic strips cartoons chalk drawings slides

Using Inference and Association. The use of inference and asso-
ciation is of vital importance as a device to circumvent the use of
English. The development of this skill to derive meanings should be
one of the aims in teaching vocabulary. Contextual inference is
achieved through placing the new word in a context of familiar words
or actions which makes it possible to derive its meaning.

Contextual inference. Skill in deriving meanings through the context
may be developed by: '
® Associating the foreign word with the object or action
® Deriving the meaning of a word through
a) Its place in a series or list
IO ASA ONSVR ART NZHA LDONRT 0197 07 22100 spbn
b) Elimination
= D13 15 1A AR 7Y 650 w3 o — TIPONT 29 NI 1I5OR
O°TIEM DS0AR .a°men
¢) Synonyms, antonyms, definitions, and paraphrasing
1Y 7 %5 .mx% 5120 x5 won)
XMW NeX2 707 AT KD ¥ A7 NG A
(OB An°A X7 ;a2 AN XS amMnan)
M 2%0 w3 .an% wd PR 19 53 @viow 73 R Nun X°n ASIm Man
T A5
Inference through cognates and partial cognates. Many Biblical
Hebrew words, familiar place names and names of persons may be
recognized through their English cognates. These should be pointed
out in the beginning stages of language study. The teacher may also
point out how the Hebrew Bible has influenced the English language
and literature. Special mention may be made of the influence in early
American colonial life. :

Examples: —
AFID SNWHD 003 LT LAY awn Lo .omaR AT nPaw mR)
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0MY SR YRS 05T Lan® n°a PR Na L0 AT 4T S
ATy May 50T P A 5 .naw nod aP3p TP 07D a0
rwn onad aab

Cognate words from Yiddish, Hebrew folk ways, and Isracli milieu
may help the student identify many common Hebrew words and
expressions.

ST SANNR MR LNID LPINT DY AN2T ANY LIN0H a0 LRXPYT
SO0 0T AT0Y L OTIP LT PPN LONMm 10D Nt W B e

bna W2 SIID LOMTN0A LS7RDM N0 LXNAT PP 02T PN T
2VIP 0 3w 0on Tabn o2a3yn

Inference through etymological cognates and word formation between

such words of Greek or Latin origin, as:
9%730 and sandal

o°*»pR and climate

1298 and organize
om®5 and polemic or war
7vxn and theater

Some knowledge of word formation may enable students to grasp
the meaning of many words. Prefixes and suffixes in word formation
are helpful. Some examples of the derivation of meaning through
etymology and word formation are:

AN API20R ANTTE APPT LSTDABR 5PD LD0D  JTDMIR AT
LB LA0POoNA  MOTPD L DMPOBER DT 001N 002 LOPRNT IAIRNA
AOPPD LYPI0 I A1DD LOPD LRDAT LS2MID L1230 J1AT 00D 0PN

JT1D
*5> 1N — °aann by DT — B0
MR 1NN — 110N AR PR — 3R
MR IR — DK IR AT — 22N

Inference through word families. Inferring meaning through asso-
ciating words in word families is of great value, especially in the case
of the Hebrew verb, which is conjugated around the three root
letters in all tenses and persons.

(root letters)

AN3AND 12303 3203 ,aN3 L4an9% S7U7aND N30 SN2and L.amd — “ands
o°21N0 ,2°N9n .22 and

(root letters)

STT2 1 omaTee NS TR TN NN LN TRu TR — Moo,
STTP-9%an

g2 .,
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A characteristic Hebrew word formation, the frequent use of
compounds, may serve the student as an additional aid in vocabulary
learning.

Example:

The word n°2 enters with compounds like:

401D N2 007 N2 WY N2 AP N2 LT N2 .M N M50Tnea
DT N2 9700 N2 DWTIN N2 IRT N2 UDYn nea

Total Vocabulary. Knowledge of vocabulary should be developed
so that by the end of the course pupils will have more words:

¢ In their reading vocabulary than in their listening vocabulary

e In their listening vocabulary than in their speaking vocabulary

¢ In their speaking vocabulary thar in their writing vocabulary

Guides. Wordlists have been omitted from this publication.
Guides to the sclection of words and idioms to be included in the
courses are found in the bibliography for Teachers of Foreign
Languages.
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The Hebrew Alphabet

There are 22 letters in the Hebrew alphabet. Eleven of these
are used to designate structure forms (tense, number, person, gender,
conjuctions, and prepositions). Those letters, added at the beginning
or at the end of a given structure form, are:

@%" avn °R) n Y 3.m5.0 0 80 .aNR

The Vowels:
Semi-Vowels Short Vowels Long Vowels English

mavp nwyEn - mm myun |Equivalent

= | nmopeqpm| - nps| 7773 Top a

°uo-nun| = "1 B T e

we el ?i1 prn i

= rep-qeny < e TR 1 o2in °

* Piap 3 P u

Sheva (:) YW
At the beginning of a syllable the X is called y1 xw (Ex. N°UR1J)
At the end of a syllable, the X is called n3 xw (Ex. p3-%?) The
letters ¥ M1 .1 .X cannot be sounded with a x2.

Dagesh — (a dot in the middle of a letter)

The dot in the six letters ns5 <732, changes their pronuncia-
. P =K =3 B =2
tion as foliows: F =5 CH => V =2
called %p wat (Dagesh Lene); whenever any of the letters n2> 712
appears at the beginning of a word, or at the beginning of a syllable,
following a n3 Xw the %p wat is inserted. For example, %2
ah-28 (In ancient times, the %p wa7 affected the pronunciation
of the letters n.7.3).

The pm wat (Dagesh forte) is used to strengthen or double the
consonant sound of a letter. It is inserted in a letter following a short
vowel. For example, N2°3¥ = N3V ;Mp-pR — N¥ (To compensate
for the loss of the root letter »).

The letters 9 .¥ .1 .77 X can never receive a dagesh or dot.

Mapik p°52 is a dot inside the letter 7 which appears at the
end of a word. For example, 923 4732 A3
The ©1 containing the P°22 must be pronounced as a consonant

sound (H).
94

KL

This dot or point is
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Leve! V

Level V of the 6-year sequence will have a review of all structures
taught before. However, only a small proportion of class time is to
be devoted to structures. These are to be drilled and rounded out
wherever necessary depending upon the previcus background of the
pupils and upon their individual abilities.

A
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Model Lesson, Grade 10 or 11

The following unit is an example of the use of reading material to
develop audio-lingual competency on a cultural topic. The reading
selections are to be presented according to the procedures outlined
in “The Intensive Reading Lesson,” page 82 of the French syllabus.

© New words and expressions are im italics.

® Word study is utilized in presenting vocabulary and in homework

exercises.

® Oral drills are conducted at appropriate times.

¢ Questions are answered both orally and in writing.

The questions in Step I represent the type of question generally
included in reading texts. If the text does not include a sufficient
number of questions, these should be prepared and distributed by
the teacher. The answers to the questions are given orally and
then are written for homework.

® Answers to the questions of Step I are kept in corrected form in

pupils’ notebooks to be used with the questions as a basis for the
dialog. .

The language Iaboratory may be used for:

1. Listening to the reading -

2. Choral repetition of passages
. Answering questions, after answers have been prepared
Recording for practice
. Recording for presentation to the class
. Recording for evaluation by teacher

Evaluation. Suggestions for questions to test reading, aural com-
prehension, speaking, vocabulary, and structure are outlined in the
chapter entitled “Evaluation,” in the French syllabus.

A

2332 Ove
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SIDO2Y P2 LT PHYR L2212 DD — PR MED
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Preparation for Dialog — Step I

Questior-Answer Drill, Oral
(See answer sheet which follows)

8 PP

2553 R¥n1 PORA Sw pEn aexa .1
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Presentation for Dialog — Step I1

Answers to Question-Answer Drill (Teacher's Script)

The answers to the questions are checked for accuracy on the day
the homework assignment is due.

Pupils keep in their notebooks their corrected answers to the 30
questions. They must depend on the reading passages, the questions
and their answers, to prepare and execute their dialog. At the end of
the unit, before the test, teachers might distribute the answers in
mimeographed form.
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Preparation for Dialog — Step III

After students have thoroughly studied the reading passages, and
have been given oral and written drill in answering questions and
doing various exercises, they may be told to utilize the reading ma-

- terial, plus the questions and answers, in preparing a dialog of their

own. They may be given a situation such as the following in which
to set a scene in which two persons talk to each other.

Situation. A group of Israeli youths gather at a bus stop in Tel
Aviv. The youths, members of a nature society (yavs Db 77200),
are bound for the Dead Sea area where they will explore the nature
trails of Ein Gedi and its waterfalls.

Assignment. Write a dialog of your own of about 10 questions
and 10 answers which might take place between the youths on this
occasion, utilizing the questions and answers studied in class, plus
several of your own.

Preparation for Dialog — Step IV

The pupils’ dialogs are reviewed in class for the correction of
errors. A selection is made of preferred questions and answers. The
following are some suggested procedures:

1. A number of pupils are sent to the blackboard to write questions
and answers from different sections of the dialog.

_ 2. Remaining pupils exchange papers with classmates, in pairs. Each

pupil copies his classmates’ questions only and prepares answers
to these questions in class.
3. Ensuing recitations involve:
o The asking and answering of questions by pupils, in pairs or other-
wise
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® The correcting of blackboard materials

® The selection of best questions and answers for introductory and

terminating material
® Practice of a model dialog

4. An assignment is given: Pupils are to prepare their dialog in final

form.

Preparation for Dialog — Steps V and VI
V. The teacher collects and corrects the dialogs.

VI. The teacher returns the corrected dialogs and directs pupils to
practice them orally with their classmates for class presenta-

tion and recording.

Oral Drills
(The following drills are suggestions of question types.)

I. Question-Answer
A. Personalized Conversation, Teacher-Pupil
2apye o010 NS MR DX ORG
2R P2d MR AR PIRT v phn arxa
2N QX1 ONAW DOBITYT MDA B
22°5105 nxz® DamR PR 03 ONa
2020 MIXIRT RO O3 OYTA 2R v BRA
277 2Te2 ayd 1 ORA
25X NIRRT TITIT YT Bw an
2mnme® yT° anX bRy
2719°M22 X 02 MY amMR ONX axna

9

2927m2 W D02 Lya NP AMR DR 215 SrKR2 W10

B. Chain Drill

25%b DR MR MIPIPD TIOR3 I
Snya1 2033 Sopb amr Cax :apye
27907 Db ANX MR MEpH SRM™ A0

22333 Sopd 2R 2aR
2700 L2232 22b namx X oxg

JONT opbi 502 Popb namk caRk 1o :anan

2PIRT °PON o2 PO1Y namk AR DX ONT TR DK
C. Restatement-Relay Drills (Directed Dialog)

Sopb uR X PRI MRPn arK2 MR Sxe .1
5opb RUT AZTY PRI NIIPH SKRI 0D DR YRY 2
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Nowd YOIY %1 XO7 OR 7T DX RT3
NOnn 202 YADY Swor oxk 3T LOMD STAT 4

II. Vocabularv Substitution Drills

Hobaa Hpd amr YR WA A

o™

Pnya ——

2332
nSan 0°2 PINY o2k ot en B
Mo o2
TPy MOyn2
DTNy
007 DMNSY QXY L0323 LINTY 1207 R PRY paya .C

5952

w2

a°x12p2

II. Structure Substitation Drill
DM 2OPAR2 DO DI .1
a2 0™ aNTAT
DORATIZ XN MR TN Y oobxo npd 2
873 1T S Man e ovebxy Canb
0007 BOOTIZa 1IONT TYT wuPON0T DML AYUDIT Twn2 .3
DO 777 On2 1HoNoT IR YDA TR

Written Exercises

I. Synonyms. (Exampies)
In the following sentences replace each underlined expression

with one of the synonyms given:

| mPa05Ka mnwy P IdR a7 oM ki

vandb 1ERY pny b1
(Samples)
SR T2 D0d 2R PARd pine o°n 20N
55X e dW 2332 X7 nPOR s
JPTAY 20T AR NOIET MIZIRD 2RI 201N av
Sareia phaa P2 N utor

II. Completion.
Complete each sentence by inserting the correct expression from

the following:
TTEA LTI AYD enba mbna o mtven
£ -

yve
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T3 OOTNTN DTN L .eeeee.. onaw wvE2 Sw Toma i » %222 @
LORPA

OMED ST Y L., AR IW® 291 YR N T 0% e

DT R TIFANT e e WR AR KT AEIRG DY 1Y e

Kig-a1- - PR 2 2°ax-on% nPRn o e

IIL. Antonyms.
Replace the underlined word by its opposite selected from the
following:
00N L, 0%n P 210 L2235 ANER DY TP

(Samples) A2 03 NPURY DN
STR?D O T ING 2T

BT DIOINI PO 193

3T I3 uoANoH

Sample Dialog

Setting: Appropriate visual materials are utilized.
Length: The length is adjusted to the needs, interests, and abilities
of the class.
77 XY DR OXT SN PR ST nNn ansnn SR xtwvan LA N
2059 X9Y W2 an® 29% 2°20n DUTATY WX DOWIR
LR M3 ST TWIRG Zana Yanon® v ok wa on B
2 DY OB NI OR DODIY DOER PR X1 R LA 2
SR W v B
257%n XA v wmasen v LA 3
Phw qwnal 2OTY DMMY 0PPR DIWED ITORNN O JXana .B
LOORDTI2 B Y
20N TenoBn anw Ny A 4
A°Don R 70 MIwA ORI DYTRTN 1T v oo nnb B
STTZM 9ZINA OTTENN ISORNG W DT abma nvvoon

200w YYD BNl LUK CIDY Tmyv DTN 0 TROA S
DWW AW DY D1TIN IO TR DR IRED I AN WRD by B
0% MoNa o nm
27087 Do Yo wa X2 LA 6
O30 MIZIRD — DR SOPROWUT AN I 0°ax on oYM B
UMY MROWRD 0Yn — 02K
2% oY W TR LA 7
NoRd Youn “TaN. DWW Wp® 32ax~ona B
2333 bX 2 D1IOWGT yo1 ot LA 8
D IR OTNHIX NMOR O 19K YawtIRad 13T WRD X1 X2 B
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Evaluation

Note: For introduction to this section and to the principles of
test construction see French for Secondary Schools (pages 186 and
187) or corresponding sections in the Spanish or German editions.

Testing Aural Comprehension

Testing the Skill. Measuring the understanding of the spoken word
may be accomplished by testing the skill individually or in conjunc-
tion with other skilis. The aim of understanding a native or near-
native speaker talking at normal speed should be borme in mind,
especially as pupils progress in the course.

Using the Drills. Some of the drills used in training pupils to under-
stand the spoken word may also be used to measure their achieve-
ment. Even for the seventh grade class during the prereading phase,
the teacher can devise aural comprehension tests. Some of these will
be described below.

True-False Tests. The teacher may read a number of statements in
the foreign language, each statement being read twice. The pupil
may write T3 R N1 KXY 5 to indicate his answer. For the
initial stages, some questions might be:

SUnn on avte o .1

__ SR TION AR PR e T2 2
AT ovnbn v DR and2 3
Jnawa swan oy ora 4

Action-Response Tests. The action-response drill is another non-
verbal test of understanding. By using expanded and more complex
commands, the teacher may adapt action-response questions for
use throughout the 6-year sequence, although this type of test is best
suited for the beginning pupil.

Multiple-Choice Questions. There are several types of multiple-
choice questions- which test aural comprehension. While most of
these tests involve some ability to read, it is the ability to understand
the spoken word which is paramount and which is measured. -

1. Measuring aural comprehension through sound discrimina-
tion: The student’s examination booklet contains a sct of four state-
ments with slightly different meanings. The speaker or tape repeats
twice one of the four statements. The student is directed to check in
his booklet the sentence read.

et
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Speaker:
(repeated) .01 193X X° on

Choices:
o1 19%0 x> on .1
o1 PoR XP on .2
a7 190 X5 an 3
ara 1PoR XY o 4
2. Measuring aural comprehension through visuai recognition of 3
the correct answer to a question presented orally: The speaker or :
tape asks a question. The student is directed to check the statement
which answers correctly the question heard. Four choices appear in
the student’s booklet.

Speaker: ;
»2 (I0i°0) 2°0 mn, : (IIN) TMR D25XIZ IWRD (NIDIR NX) MR ANK W
(twice) '

Choices:

ST P Py .
RN T 2 :
S R 3
Spa 9ot 4 '

3. Measuring aural comprehension by visual recognition of the
correct completion of an inccmplete statement presented orally: The
speaker or tape reads an incomplete sentence. The pupil chooses the
word or phrase which best completes the sentence from among those
in his examination booklet.

Speaker:

’3 Hor® (I3 AXVY IR
| (repeated) ;
f Choices: 2
: 1I2°y) Y WK .1 7
i (12y7) 2ym AR .2

DAY DR (TW) 7w a3

JUIE B (N2MR) MK V3K 4

4. Measuring aural comprehension by multiple-choice answers

presented visually: A conversation or passage is read twice. Ques-

tions are asked on the passage. Each question is read twice. The

pupil selccts the proper answer for each question from among the

four or five choices in his examination booklet. The passage and ques-
tions are then reread for pupils’ checking.
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Speaker: ‘
AR XN JINDHT DX XI5 7520 ¥ nvan nno s1ob TIBY 3 nNaan
591 NINEMT AY AN AR LXITD SaX AVEM AUHT PING Oy MOans nX
STIP2 DPIVRA NTYM 500 nvam AXI AN O3 000 D23 nys X¥ma
LOM37 533 75wal A5Y nan oo ab oo R AMINI DX OL0aN

(Read twice)
Sample Question: 2370 DN AN opn AarNa
Choices: DD N°23 AN X W1

D37 235% anca xon .2
022 anva XM .3
: LOPMETNIT AN RO A

5. Measuring aural comprehension through aural recognition of
the correct answer. A passage or conversation is read twice. It is
followed by multiplc-. 20ice questions orally read by the teacher and
aurally selected by pupils. The passage is based on language content
audio-lingually experienced by pupils.

Passage:

A% AMYIR A%OR X°R .n3YT ARCA Xon LNan SmM nxa ¥IWN aywa
JIR? OY 505 noan P AR%> 5 WX .35 019 SN

Answer. The teacher reads a statement including four choices, one
of which completes it correctly. Pupils write the letter which cor-
responds to the correct answer.
mne vova () whwa (3) yaxa (3) *2m oonwa (X) an°an R S

Sy

Aural Comprehension and Writing. To test whether pupils can
write what they understand aurally, several question types are
suggested:

1. A dictation may be given in Hebrew. Directions for giving
dictation are found in the chapter entitled “Writing.”

2. A passage may be read in Hebrew upon which Hebrew ques-
tions are asked orally; the answers are written in Hebrew. In this
procedure, the following steps are recommended.

a. A passage is read twice, with or without explanatory comment.

b. Questions based on the passage are read twice each in Hebrew,

to which pupils write Hebrew answers.

c. The passage and questions are reread for checking.

3. A passage based on material audio-lingually and visually ex-
perienced is read twice. Pupils restate the Passage in their own words
or in another person or tense.

Examples:
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Passage:
YOI NI P22 YWNI DT D ORIV X LUAN QY ANAD R OITD
QUIPIY AN DR ORI DMWMIIRT 3D T KW DUIOORA TIRNG Y 012WIR2
a5 ovonmY fannn 10 By
Question: Change the passage to the past tense.
Answer: Pupils write the passage as directed.
4. Pupils write answers to dialog questions from previously
masterec dialogs, with which they are also visually familiar.
Example:
22097 yuLPY® NodS (IR NXR) A% AR XA
Answer (written by pupil):
21707 DNNn ayw IR2 PI1RD 0
S. Pupils write answers to multiple choice questions presented
orally. A passage is read twice. Incomplete statements on the passage,
followed by a number of possible answers, are read orally. Pupils
select and write the proper answer.
Passage:
[P DN PYN XNT OXWT DT P Tan Y XA avhume
DRTHI AN Y2 AN O 07 AN 2N — YD 2%20» SR
251 X “h0TN. DITTAN QOYWIT N2 LW NDADA PPIR ALDNRONRT NP
DTN AWDNRINNT D
D°Ee QO3°12 F1297 WY PRI SRS ST wOn PRI 12 2hene
20071 59572 LSSAIDIRODIRDT KIpnD PINCTI™M PRPE2 IR D0a 99T kD
PIROTID2 T2 MYanI X201 92 mPuan nabnd o mPhan DR MRYY WBX
017 050 aw DY NIRRT I3 CIRD A5 13 A3 12 v

Queston: MRS WOR NOH7 2> MmbUan DX
417 0500 pw By NunRaTIRR (X)
LNayT AUoTaTIR2 ()
Rat>lohs L b B
2T NIoT 3 ()
Answer (written):
;sen o

Testing the Speaking Skill

Purposes: The teacher’s aim in speaking may be threefold:

® to test the pupil’s ability to produce the foreign individual sounds,
sound sequences, intonation, and Liaisons

e to test the papil’s ability to express his thoughts in the foreign lan-
guage, either in response to a question or to some other stimulus

...*m
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¢ to test the pupil’s oral control of nne or several of the structure pat-
terns or of the vocabulary of the foreign language
In a specific test the teacher may choose to measure one, two, or
all three phases of the speaking skill. It is obvious that types 2 and 3
are tests of aural comprehension as well as of speaking competence.
(See chapter entitled “Aural Comprehension,” and ‘“Audio-Lingual
Experiences.”)

The "Mimic'" or "Echo'' Test

The simplest test of oral production (type 1) is the “mimic” or

““echo’ test. This is particularly suited to the beginning pupil, though
with increased length and complexity of the utterance, the echo test
may be used throughout the 4- or 6-year sequence.: The pupil is in-
structed to repeat whatever the teacher (or the voice on tape) says.
1. Examples: .
(7th year level)
2T T (OwaY) vary Cax
(12th year level)
NoM2YT DY DR TS °T PUpn CwTna PXPC navTha pad nyTa v
JPOR2 DwInn 2vna SonoToY
A variation of the “echo” test is the “buildup” test in which pupils
repeat sentences whose length is progressively increased. )
2. Examples:
(7th year)
SD07T DR ORI IR WK
S2N017 Py 150N DR AR ¥R .2
S0 P manomn By 507 DX AR ER D
SN0 ’:5'7 Y TR AMT YW ganonn Y 900 DR TR IR LT
(10th year)
JIMY2 yuP® nNRa CIX WX
(IDIR) 30IR crexa 85 mwa yuSpd CNR2 IR IWRD 2
(OK2?) DRE? 920 0 MK MOXT X7 AN0w2 yutIPpd N2 IR WRD A
Scormg To score the “echo” test, the teacher should prepare in
advance a checklist of the specific characteristics of speech produc-
tion he wishes to measure. It is suggested that the teacher write these
items on the checklist: Hebrew vowels and consonants, especially
the following pairs:
X ¥
5.9 .p
2 &
R 2.2

A,

SHR AR A s VTSI TS g o

e b Mt bk 2

L e PP e Y e 4
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v U
3.2
2.8
o2

In addition, this list should include rising or falling intonation and
stress. The items to be checked may be written across the top of a
sheet of paper and the pupils’ names then written down the left-hand
side of the paper. The teacher may then enter a numerical rating,
1-2-3, or 1-2-3-4-5, in the appropriate column.

This type of scoring may be used for other types of speaking tests
to measure sound production, individually or in sequence, and in-
tonation.

A cumulative chart to measure achievement and progress in the
principal features of sound production might be kept for each pugil.

Oral Reading. Reading a passage aloud is another form of speech
production test. The difficulty of the passage to be read will vary with
the pupil level. Only in the most advanced classes should the pupil
be asked to read orally material not yet presented in class and
mastered by him. If unfamiliar material is used, even in the 12th
year, the pupil should be given time to practice silently before he is
tested orally. If he has a language laboratory, the teacher may record
each pupil’s speech periodically on a separate tape. This will permit
the teacher and the pupil to judge individual progress.

Answering Questions. The question-answer type of test measures
the pupil’s ability to (1) understand the question and (2) respond
automatically. The response also measures his mastery of structural

patterns. This type of evaluation is most highly recommended as it

provides a work sample of performance most consonant with com-
munication goals. '

Examples:
Grade 7: 2 (IRY) 2T o
Grade 9: 2010 (A2R) ARR P32 AyY X2

Certain questions the pupil might be directed to answer affirm-
atively; others he might be asked to answer in the negative: “Begin
your reply with the word, X>~. “2 QMR T2 ¥° DRiw
“Begin your reply with the word, 13" “251AnR AN DR PR

Directed Dialog. Speaking involves the initiation of a dialog as weill
as answering questions. To force the pupil to initiate the dialog the
teacher may say to the pupil in English or in the foreign language:

Ask me my name.
Ask Marie what time she got up this morning.

E . §

1 -2
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Ask me why Robert is absent.
Ask John whether he wants to go to the movies tonight.

The “Picture” Test. One test requiring the pupil to respond orally
to a nonverbal stimulus is the picture test. The pupil is shown flash-
cards, pictures, toys, models, or other objects. Depending on the
level of the class, the teacher directs the pupil to identify people; to
describe them (age, height, complexion); to tell the color, size, shape,
or location of objects; to tell what the person or object is doing.

Oral Composition. At the most advanced level the pupil may be
asked to deliver a short “speech” or oral composition. He should be
permitted a choice of topic within his level of difficulty, should be
allowed some time for preparation, and perhaps given an outline.

Other Devices. The various oral practice drills suggested in the
chapter entitled “Speaking” and illustrated in the model lesson for the
10th or 11th year can also be used as testing devices.

The teacher who has no language laboratory may consider the in-
terview type test excessively time-consuming and demanding. In
order to be valid, especially after the initial stages, the interview test
administered in class would require composing different questions
for each pupil. It may be practical, therefore, to use one of the class
practice drills or dialogs, without necessarily telling pupils it is a test.
In the beginning years, the “chain’ drill may be so used. In the later
years, conversational sequences or dialogs may be this way.

The Use of the Language Laboratory. The language laboratory
may be effectively used for the speaking tests. Statements or ques-
tions placed on tape, with appropriate pauses for repetition or
response, permit individual answers tc questions which are put to the
entire class. Using this procedure is less time-consuming to administer -
and permits a valid generalization regarding pupils’ achievement. "

Values of Frequent Testing. It must be remembered, however,
that although speech habits generally ar formed during the first year
of foreign language instruction, the teacher must be alert even in the
12th year to correct errors and to maintain and further develop the
speaking skill. It is from demonstrated competence in speaking that
the pupil generally derives the greatest satisfaction. Recognized
achievement, in turn, motivates the pupil to increased endeavor.

Testing the Reading Skill
Types of Questions. Reading skills may be tested by means of
mary question types: .~
13
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Answering questions on content in complete sentences
Summarizing

Matching of items

Completion gquestions

Moultiple-choice questions

True-false questions (in the first level of learning)

e Combination completion and multiple-choice questions

Questions and Answers in Hebrew. One of the standard practices
in testing reading is asking a question in Hebrew and requiring a
complete answer in Hebrew.

Pupils may be required to answer such questions with or without
the passage before them. In testing pupils on reading done in class
when they do not have the passage before them, the teacher might
remember that the questions asked should (1) represent items of
story content which might reasonably be recalled, (2) require thxt
students supply vocabulary and idioms which have been emphasized:
in class, and (3) provide questions which wili result in a work
sample of pupils’ comprehension of the story. )

If pupils are supplied with the reading passage on which they are
to answer in complete Hebrew sentences questions put to them ‘in
Hebrew, the passage should (2) contain some vocabulary and idioms
which already have been studied and some which can be inferred
from the context and (b) be a rearrangement of this language con-
tent into a new context. Caution should be exercised so that the ques-
tions asked rcquire genuine understanding and not a mere copying of
parts of the reading passage to form the answer.

New-Type Questions. Some new-type tests for measuring reading
comprehension may be emplcyed. These tests, when properly con-
structed, furnish a sufficient sampling, are easy to score, and provide
an objective (and therefore valid) basis for measuring and general-
izing lachievement and progress.

Type 1. Pupils are given a short reading passage on which guestions
are asked. These questions might be of the multiple-choice, completion
or true-false type.

Example. Passage:

1948 miwa 3vTen BIp Y 1882 mwn LPINA 1N N1Yy ww
oWt NRncn N1Dd MY Dwhws SANWRIT TOPET APMINN P01 PIR2
PORA YR X2 IR OV AANG L1904 Juwa Iwn PPN o ANvKIN
b SIwn XTI 3R 2 PAZY WD OUPYE DUDIMDD LLINWRIT QXN

JORG TPTEET TRY AT 12 MM SR NI
1924 nawa wrbwn PPN avnnn MEPa NYAEa MR L1917 nwa
S0 Py AN DR :r’hm TS N2 PORG PR OOy
v N A
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i ot Jewnan aebya avmnn e TObut mn 1933 w2
,Q°%0yni PY ANwRIN 1IRA POIRA mne YT (1939 w2 SN ST
bomnn XY DRI NITID TP 40D WYD IR 2°%xT men v oYW
b oot ODbR CEPR X2 APWA Meh ban — 51T MnPa Piap
ST
Questions
1. Multiple-choice: completion
abemnn ANPRAT OMFACNEAbH 215 mw oowhwd 1882 mwa X
SR YR 1)
ST vy ()
S0 TET DY (D)
oo0nynn Ny (4)
2. Multiple-choice: answering questions
2N POYA M3 PIRT PR O WK DMNWRIA ooIPnn va n X
SAnan 0TI (1)
J0Em T (2)
JOTIM DUYE MITIWD (3
S5 MDD Yon oUYR DPLITwd (4)
3. Completion
.......... b3 PRI UX W3 ooPeEynn a1
K 13 L3 1> W bopnn mIvIAn O MR (2)
4. True-false questions may also be constructed to test compre-
hension. It is recommended, however, that they be restricted to the
first level of learning. _
5. English cquivalencies in ‘which the meaning of a passage is
given in English may be utilized instead of translation.

Testing the Structures and Forms

Its Purposes. The evaluation of knowledge of structure should
measure pupils’ ability to formulate desired patterns of speech in
situational context. For this reason, many of the traditional type tests
which require translation into the foreign langnage or forms denoted
by grammatical nomenclature will tend to disappear.

Structures and forms may be tested actively or passively. In testing
their active use, a required work sampie of performance should
evolve naturally from a sample utterance given. In testiug them
passively, a recognition or selection should be made from among
samples provided.

Some samples of new-type questions to test structures and forms
will be given here.

29
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Testing Structures Actively. Some of the pattern drills, or others
devised by the teacher, may be usec.

Example 1: (Grade 7 or 9) substitution test
The verb KWp:
273y /0 RMP AR
S99y WO ... nR
STAY WO .. NMIX
The use of the adjective:
2 TPbn xa awn

e e RN X Man
27092 ..eeeie.. o> ndbn and
.......... mTRdn W AR qan

27D° NSO AR ANX ORA
N ONM™N AMR ADR OXRA

Example 2: (Grade 7 or 9) Progressive structure substitution tests.
SP2 DR POIR TN

.......... =L P
.................... b

B b P o -1 -

21 Y o~ S Xt

T oawn

Integration Test.. (Combining two utterances to test forms and
structure in use.)

Example 1: (Grade 9 or 10) Following the model, join both sen- .

tences by using @y or 3

Model 1:
S YEHARA MY X N2 A Nan
SNTNT YEAXIT THIY R MNa ow i
Model 2:
Ay IR LAWK POIR VAR
. L2¥7 IR YD 2IYTNIIR PO CAR
Questions:

JIRD 71D AIMANT PN PR oasmnn

v L0100 1Y PR LOIIRT DOYDII WM

Exzinple 2: (Grade 10 or 11) Use the expression ~% 7™M3%~in each
seaience and change the verb accordingly.

Model:
Va7 B 2 ) J 1% IR

“ANPAN IO %K. is to be changed to .invan no%S Ttz CaR

\" \l)
I

—

i2s

LA Mok B iz ke
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e A L b S -
2T TR AP CaR (Tap) .1
. Jemay Y X () 2
SXT PR PR YOI Rax (¥O1) 3
Example 3: (Grade 9 or 10) Complete each of tke following with
N3y 275,
............ s s 5 SN |
............ NI /O 2
................. " 3
Transformation Tests. (Changing from one form to another of
the same structure).
Example 1: (Grade 7 or 9)
a. Write in the plural:
mon by amo "Ix
ncan nobwl X
b. Change from singular to plural, and vice versa:
S12° 027D DNR
DPTT IR DA XN
Example 2: (Grade 8 or 9) Change from the present tc the past
(and future).

(157
S9an N PR OCTOYT CaR ovn
SR N R ... ... bwnR
JUWRDT PR ...l ann

Testing the Structures or Forms Passively. Recognizing and select-
ing the proper structure or form through new-type muliiple-choice
tests provide a valid basis for measuring structures passively.

Type 1: A sample sentence given with one word lacking is to be com-
pleted by selecting the proper word from among four or five choices. The
English equivalent for the complete sentence may be given where it is
necessary to pinpoint the needed form. (The English is not “mixed” with
the Hebrew.)

Example 1: (Grade 7 or 9) (With English)

Her teacher is very good.

STRD T NXNT (ee... )

. a4 M3 M2 a1
Example 2: (Without English)

R ¢ ¢ ~ I R PRIy STV AZY AR AORS
M 2 T
nimY 4 nOBIz 3
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Type 2. Four complete sentences are given in Hebrew. The pupil
selects the correct vne.

Example 1: (With English, Grade 8 or 9) He did not see him.

ANIR XY KD KW .1

AR ARD RP N2

AMIR SO RPN .3

AMIR ARV 7N NP R A4
Testing the Structures Utilizing Gral and Written Answers. The
structures may be tested both in oral and written form in answer to
questions or in composition, as described in the testing of aural com-

prehension, speaking, and writing.

Testing Vocabulary and Idioms

Active Uses. Vocabulary and idioms may be tested actively without
the use of English translation. The two question types suggested be-
low might be used in either oral or written form.

(1) asking questions which require answers that include the desired
words or expressions

(2) giving directions in English or the foreign language requiring
e formulation of speech patterns including the desired vocabu-
lary or idiom

Example 1:

?7paa OP ANK YR K2
2wy TOWY B and
Example 2: Ask what time it is.
Tell Robert it’s cold here.
This type of test obviously includes manipulation of structure,
and other vocabulary aside from the points being tested.

Passive Uses. Vocabulary and idiom may be tested passively with-
out the use of English through multiple-choice questions.
Example 1: Associating a word or an idiom in one column with an-
other in the second column.

Example 1:
2 X
wRI () ooyl
o ()
onae ()

o> ()
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a N
maea P () e aby
bRy VRS o ()
e ()
S O TH ()
Example 2: Synonyms cr antonyms
Synonyms Antonyms
R () o) imb | mwy () =i b 4
my () Yy ()
ay () ywa ()
xa () ™o ()

Synonynis

IMAT 0Math ab ow mbnn
MR MATd wpn eabtnn ()
MM M7 R Pan Tebnhn ()
IR "Mt DR B Yya b eabnn ()
N C2OYa I RX» TRbnn ()
Example 3: Completing a sentence :

AT TNY Than ... "2 7277 AR IWKRD

Bhas ywmwn ()
oMK ohaon ()
oam ()

AR e ()

Testing the Writing Skill

Writing skill may be tested by using writing types suggested in the
chapter entitled “Writing.”

Dictation. Dictation tests both aural understanding and writing.
In the initial stages, dictations of only one or two sentences may be
given daily. As the course advances, dictations become longer and
more complex. Dictations should be corrected as soon as possible
after they are given.

Guided Writing. Drill patterns and answers carefully patterned on
questions given in the foreign language test the manipulation of struc-
ture and knowledge of vocabulary.

Writing Sentences or Dialogs. Questions, directed dialog, recall, or
controlled writing may be utilized to test this skill.

Composition. Controlled and directed composition tests functional
learning. Composition in which controis are either limited or

129 -
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. omitted tests functional learning and organization of thought. Objec-

tive and subjective scales must be used in scoring.

Equivalencies. Writing meanings in English or in the foreign lan-
guage may be utilized. Equivalencies may take the place of transla-
tion or may be used as in directed dialog, such as “Tell him you
are going to the movies.”

Testing Culture

Culture should be tested in linguistic or situational context and
should, wherever possible, show an understanding of related facts
and cultural patterns, including behavior patterns and cultural over-
tones.

Culture may be tested by utilizing many of the question types sug-
gested for testing the skills. Some examples of question types in-
volving linguistic skills are offered here.

Culture and Reading. Rearranging related items measures reading
comprehension and knowledge of culture.

1. The statement:

nEPn AR pad 53 nPRY axtbna oimwIRa Youn nn
oMTAn P LAPITNYM AwTIAN DYBWwIY LNDOR PhRn nbna 0° :md 0tyn
(5nn bw nmon IN) YIAN MO Yaw IRaa

The question:

DR 170) 209RS® AXRSnn DIWIN YOUIR NN Sw MPAn T W
LIAR POARY PWRY PWRY AY0IT IT0 b Mphan himpn

JUORAWOTT SIIRT 5w MaYn MM By A0 oYt 1amK YROws vann

SR TR SNAYH miba b WO A RIT SKOw? DAvia® mRexyn ov
0913 DT DD DN f3YTRn OIR T1a5% LMnG AN inR 1948 nawa
LUTPY DTIPT DMYY oW o

nIWa WX AN X D3 50D 1790 SRR D%ADNT AT IR IR an
WIPHA N2 DR WY DO DR QORIIAWAT OMNAX MR L7700 "IDD 165
05w

TEd WK SRS A3 TADY R DX LR3I N7 amiva 35 navan
RI919793 TR R SB0N MR 135 nIwa DRI A1 nanbna

NROXYS 2T LN AN IR 2PART AN R J0°32 37va bennnn M08 an
oMmxn

%0 N3THI MMIAR ITTI IR YD MDA AN DR DAAN MWNa Y'wua
L1183 1awn

SN WM 19 DA QAN QYT O WD WROY DR
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TN YA BTN IDXI TR D LaYMIEN A DR QWM IR wina
JWO AN TR
SIWR WRY — T OAD DONTIR SRR PORA DRy DUWINI Bawd Bl
JN50R5
oM LPEPI AT IR OM™M0AN AN KW PR IRND 7150 AN X1 myawiT an
D250 DY DR M0 M SY 1nax hap 1Pt ‘1 anmin inn My
The question:
2ayn mdba mwn wan e dXawe BY bw ovnant 97t i
Multiple choice questions might also measure reading as well as
cultural knowledge. It is wiser to present several questions on the
same or related subjects to test pupils’ grasp of an area than to in-
clude one question on each of several unrelated areas.
oobwA () A9 () 2aR-HN (X) X7 YN navm Swoaoean vy .l
Jaw Ra ()
Jaw R () 1PK () NUPWR () THIWR (X) R 227 5w AAn vy .2
AYI0 () AT () DYOR (Q) IR (R) XOT DT M Saan vy 3
ADPR (2) @SWY (X)) KO FPATAN PONA PARA NP AV IR 4
Aa2R-Pn () 10D ()
Culture and Aural Comprehension. The question types suggested
under “Testing Aural Comprehension” may be utilized with cultural
content. The type selected should be adjusted to the level of learning
of pupils and the type of culture tested.

Culture and Speaking. Depending on the level of learning of the
pupils and the type of culture tested, the speaking skili may be
utilized. These may vary from single qu:stions whose answers are
closely patterned on the structure and vocabulary of the questions
on the first level to oral reports on the advanced levels.

Culture and Writing. In the advanced courses, controiied and free
composition also are utilized to test culture.

Culture and Audiovisual %edia. Identification of musical selec-
tions, works of art, buildings, and other important sites is also recom-
mended as a testing procedure.
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Glossary

active vocabulary. A vocabulary consisting of words which the in-
dividual knows how to use orally and in writing.

audio-lingual. Aural-oral; “aural” or “‘audio’’ means by ear and is
used in coniiection with hearing and listening; “oral” or “lingual”
means by mouth and refers to speaking.

audio-lingual practice. Activity in hearing and speaking. It differs
from audio-lingnal presentation in that forms may first be seen
before being heard and/or spoken.

audio-lingual presentation. The teaching of new forms or expressions
through hearing and speaking without the use of written symbols
or reading.

aural comprekhension. Understanding of the spoken word.

aural practice or aural experience. Activity in which the foreign lan-
guage is heard; cf. audio-lingual.

basic pattern sentence. Sentence which lends itself to drilling the
variations of structures and vocabulary needed in the center of in-
terest; a speech pattern in sentence form especially devised for
practicing variations.

cognate words. Words which have a common parent language, such
as words in English and in Hebrew derived from the same Latin
origin; for example, the English word mile is the cognate of the
Hebrew word %n.

conversational sequence. Question-answer-statement sequence, with-
out a predetermined order.

dialog. Generally.a scries of conversational utterances in a predeter-
mined order.

directed composition. A series of directed dialog questions in the
same situational context or forming a connected passage.

directed dialog. Directions given in English or the foreign language
in which pupils are told to “tell,” “ask,” “say,” or “explain”
something to someone are carried out in the foreign language, as
in a sentence such as “Tell him you found the pencil.”

"
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drill patterns. Variation patterns used in a pattern drill. The original
structural pattern in variations for automatic audio-lingual response
or written practice without the intermediary of English.
equivalencies. The rendering of meaning without formal translation
into the foreign language from English or into English from the
foreign language.
guided writing. Writing which may be either pattern practice, includ-
ing forms to be written closely patterned on a model, or answers
to questions in the foreign language in which the answers utilize
structures closely patterned on those of the question.
imitative writing. Copying directly material in the foreign language;
writing in which the student selects whole phrases or sentences
from a passage utilizing them in an organized fashion to write a
Summary or a composition.
passive vocabulary. Vocabulary which is identified and understood
but not put into active use in speaking or in writing by the in-
_.dividual; recognitional vocabulary.
pattern drill. Drill on a basic language pattern and its variations.
speech pattern. A combination of language elements used in an estab-
lished manner to convey meaning.
structural pattern. A combination of parts of speech used in am ac-
cepted order to convey a specific meaning. The 2udio-lingual ap-
proach favors the use of structural patterns as models to be
imitated through pattern drills rather than the use of grammatical
analysis and synthesis.
word family. Words derived from the same origin such as vent, venti-
late, ventilation, ventilator.
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Patricia O’Connor. U.S. Office of Education. U.S. Govt. Printing Office
Washington, D.C. 20402 (Bulletin 1960. No. 9).

Northeast Conference on the Teaching of Foreign Languages. Reports of the
Working Commitiees. 1958. Available from Materials Center, Modern
Language Association of America, 62 Fifth Ave., New York, N.Y. 10011.

Quilter, Daniel. Do’s and don’t's of audio-lingual teaching. Waltham, Mass.
Blaisdell Publishing Co. 1966.

Rivers, W. M. Teaching joreign language skills. Chicago. Univ. of Chicago
Press. 1968. '

Valdman, Albert, ed. Trends in language teaching. New York. McGraw-Hill.
1966.

Valette, R. M. Modern language testing: a handbook. New York. Harcourt,
Brace & World. 1967.

y

THE LANGUAGE LABORATORY

A dozen do’s nand don’t’s for planning snd operating a language laboratory
or an electronic classroom in a high school. MLA-ACTFL Materials
Center, 62 Fifth Ave., New York, N.Y. 10011. 1961.

Stack, E. M. The language laboratory and modern language teaching; rev. ed.
New York. Oxford Univ. Press. ’}956.
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SOME ADDITIONAL PUBLICATIONS

A Handbook for guiding siudents in modern foreign languages. (Bulletin 1963,
No. 26.) Office of Education, U.S. Govt. Printing Office, Washington,
D.C. 20402.

Modern fereign languages for the academicaliy talented student. National
Education Association. A report of a conference sponsored jointly by the
National Education Association Proiect on the Academically Talented

Student and the Modern Language Association. Washington, D.C. The
Association. 1960.

Modern foreign languages in the comprehensive secondary schools. National
Association of Secondary School Principals, Committee on Curriculum
Planning and Development. NASS, 1201 Sixteenth St. NW., Washingicn,
D.C. (Bulletin of the MASSP. June 1, 1959.)

The National interest and foreign languages. Discussitn Outline and Work
Paper. Sponsored by the U.S. National Commissiw for UNESCO and
the Department of State; mod. ed., 1961. US. Govt. Printing Office,
Washington, D.C. 20402.

New York City foreign language program for secondary schools, 1966-67.
(Series No. 116 Hebrew, Levels 1-4). Board of Education of thz C:ty of
New York, Publications Sales Office, 110 Livingston St., Brooklyn 11201.
(Also available for French, Italian, Latin, Russian, and Spanish.)

PROFESSIONAL PERIODICALS

Foreign Language Annals. American Council on the Teaching of Foreign
Languages. 62 Fifth Ave., New York, N.Y. 10011.

Language Federation Bulletin. New York State Federation of Foreign Lan-
guage Teachers.

Language Learning: A Journal of Applied Linguistics. English Language In-
stitute. Univ. of Michigan, Ann Abor, Mich.
The Linguistic Reporter. Center for Applied Linguistics, Washington 6, D.C.

The Modern Language Journal. National Federation of Modern Language
Teachers Associations. Wallace G. Klein, 13149 Cannes Dr., St. Louis,
Mo. 53141.

PMLA. Modern Language Association of America, 62 Fifth Ave., New York,
N.Y. 10011.

MATERIALS

_MLA. Selective list of materials. Modern Language Association of America,

62 Fifth Ave., New York, N.Y. 10011. 1962.

Source materials for secondary school teachers of foreigi . “guages. By
Marjorie C. Johnston and others. (Circular No. 690. DE-27001B 1962.)
U.S. Office of Education. U.S. Department of Health Educaiion and
Welfare. U.S. Govt. Priuting Office, Washington, D.C. 20402.
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II. FOR TEACHERS OF HEBREW

THE HEBREW LANGUAGE

Alcalay, Reuben. Complete English-Hebrew dictionary. Hartford, Conn. Prayer
Book Press. 1962.

Chomsky, William. Hebrew: the eternal language. Philedelphia. Jewish Publica-
tion Society of America. 1958.

Diringer, David. The story of the alzph beth. New York. Thomas Yoseloff.
1960.

Horowitz, Edward. How the Zechrew language grew. New York. Jewish
Education Committee Press. 1962.

Mehlman, J., Rosen, H. & Sheked, J. nmaya w1 nxna> nvs nnown
(A foundation wordiist of Hebrew.) Department of Culture and Educa-
tion. Jerusalem:. Worid Zionist Organization. 1960.

Orinowsky, A. 1MW W9, (Structure and style of the Hebrew language).
Tel-Aviv. Jezreei. 1959.

Tur-Sinai. 980M 11 Jerusalem. Mosad Bialik. 1958.

METHODOLOGY

Adar, L., & Adler, C. 21y o190 W0 naa oYY N (Education for values
in schools for immigrant children in Israel). Jerusalem. Hebrew Univer-
sity. 1965.

Chomsky, William. Teaching Hebrew. New York. Jewish Education Com-
mittee Press. 1956.

Eizenberg, Azriel, ed. Readings in the teaching of Hebrew. New York. Jewish
Education Committes Press. 1961.

Feitelson, D. n™Maya 1w1 nxma MDWY 091 (Improving methods in  the
teaching of Hebrew.) Jerusalem. Hebrew University. 1964.

Goiten, S. D. m2apa nxMid Tel Aviv. Yaneh Publishing House. 1968.

Haramati, S. A% 72°02 onnan — 311 New  York. Jewish Education
Committce Press. 1967.

Rosen, Aharon. Teaching Hebrew. Jerusalem. World Zionist Organization.
1957.

Scharfstein, Zevi. 1172 7% 377 New York. Shilo Publishing House. 2&. ed.
1941.

Zeldner, Max. Bibliography of methods and materials of teaching Hebrew.
New York. Jewish Education Commitiee Press. 1958.

AUDIO-LINGUAL TEXTS

Bar-Sever, Reuven. Let’s talk Hebrew: A WEVD radio course in conversational
Hebrew. A series of 40 ’'essons for beginiters. Tapes available. New
York. The Jewish Agency, American Section, 515 Park Ave., New
York 10022,

8
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Cais, J. and Enoch, P. y»w ©af, Part I: An integrated audijo-visual program,
based on the Si. Cloud Method; developed under the auspices of
Technion Research and Development Fowidation, Ltd., of Haifa, Israel.
(Part II. in preparation). Student records, tapes, and color filmstrips
available. Philadelphia. Chilton Books. 1966.

Genser, M., & Grand, S. Hebrew the audio-lingual way, Level I. New York.
Ktav Publishing House. 1963.

Intensive Spoken Israeli-Hebrew; intermediate-advanced, with prerecorded
tapes. English Langunage Services, Inc. Foreign Language Division, 919
18th St., NW., Washington, D.C. 1960.

Levinson, H. & Reif, J. Hebrew: basic course. Washington, D.C. Foreign
Service Institute, Dept. of State. 1965.

Richards, I. A. & Weinstein, D. Hekbrew through pictures. Pocket Books, Inc.
New York. 1954.

Rieger, Eliezer. Modern Hebrew.,New York. ¥nilosophical Library. 1953.

Rosen, Aharon. Beginners’ Hebr;.e"w; twelve fifteen-minute lessons on 16 mm.
sound film. New York. Thgf Jewish Agency. New York.

Rosen, Haiim. i textbook of lIsraeli Hebrew. Chicago. Univ. of Chicago
Press. 1962.

BASIC HEBRZEW

Leader, Bartholomey. Modern Hebrew. 2 vols. New York. Grolier, Inc. 1962.
Rosen, Aharon. 50 lessons in basic Hebrew. Jernsalem. Achiasaf Publishing

House. 1964.

HEBREW LITERATURE

Blocker, Joel. ed..Israeli stories: a selection of best writing in [srael today.
New York. Shocken Books. 1962.

Burnshaw, 8., Carmi, T., & Spicehandler, E. eds. The modern Hebrew poem
itself. New York. Holt, Rinehart, and Winston. 1965.

Miatz, Ruth. Modern Hebrew poetry. (Hebrew and English Texts.) Berkeley,

" Calif. Univ. of Californ.z Pr:ss. 1966.

Nadich, Juaah. The flowering of modern Hebrew literature, by Manachém
Ribalow (Translated into English from the Hebrew). New York. Twayne
Publishers. 1959.

Spiegel, Moshe. Restless spirit: selected writings of Zalman Shneour. (English
versions.) New York. Thomas Yoseloff. 1963.

Wallearod, Reuben. The literature of modern Israel. New York. Abelard-
Shuman. 1956.

Waxman, Meyer. History of Jewish literature. New York. Thomas Yoseloff.

1960.

SUPPLEMENTARY READING MATERIAL

Elef Milim D0 »ia 03y Ben-Shefer and Aharon Rosen. Jerusalem.
Achiasaf Publishing House. 1962.
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Gesher Series. 7P N™Maya D80 Readisg in easy Hebrew, by C. Rabin, ed.
World Zionist Organization. Jerusalem.

Hebrew Publications for Students. (Israeli publications with vowels). ”zZR»
Weekly, “?nnn?, Daily.

Lador Series. Junior Hebrew librarv. Commission on Jewish Education.
United Synagogue of America, 218 E. 70th Street, New York, N.Y.
“answnY, Ilustrated Hebrew monthly magazine. Published by Histadruth

Ivrith of America, 120 West 16th St., New York, N.Y.
7 09Y. Illustrated Hebrew magazine for children and youth. 515 Park
Ave., New York, N.Y.

STUDENT’S DICTIONARIES AND PHRASE BQOKS

Ben-Yehuda's Pocket English-Hebrew, Hebrew-English Dictionary. Ehud Ben-
Yehuda and David Weinstein, eds. Washington Square Press., 630 Sth
Ave., New York, N.Y. 1961.

Berlitz Hebrew Phrase Book, by Berlitz Staff. Grosset & Dunlap. 1964.

Let’s Talk Hebrew. "3y 1w A Beginner’s Conversation book, by Benjamin
Benari. (Second volume in publication.) Shulsinger Bros., New York.
1965. .

The New Functional Hebrew-English, English-Hebrew Dictionary. (With il-
lustrative seniences and derivative words and expressions.) Nathan Gold-
berg, ed. Ktav Publishing House, 120 East Broadway, New York, N.Y.
1958.

The Studernt’s Dictionary. English-Hebrew, Hebrew-English. Benjamin Benari,
ed. Shulsinger Bros., New York, N.Y. 1962.

PERIODICALS AND SOURCE MATERIALS

Am Vasefer D%w1y SNy nmays nian pny

Bitfutzoth Hagolah D"w17? .09 nn1'%a MIIN0AT M77%p0 Dpnn

Hadoar (Weekly). Hadoar Association, Inc., New York, N.Y.

Hebrew in colleges and universities, ed. by Judah Lapson. Hebrew Culture
Services Comunittee. 426 West 58th St., New York, N.Y.

Israeli-Coin-Medals. Office of Assistant Trade Commissioner, Govt. of Israel,
850 Third Ave., New York, N.Y. 10022.

Israel Information Services, 11 E. 70th St., New York, N.Y. (A list of pub-
lications available)

Israeli Stamp Albums and Stamp Collections. Helene L. Blumkin, care of
Bloch Pub. Co. 31 West 31st St., New York, M.Y. 10001.

Jewish Audio-Visual Review. American Association for Jewish Education.
101 Fifth Ave., New York, N.Y.

Katsh, Abraham 1., ed. Hebrew abstracts. National Association of Professors
of Hebrew. ‘

Leshonenu Laam Rwiy? ,n"™Maya Nwdd momapia 5w DYIna myoma DR

Shevilei Hahinuch. National Council for Jewish Education, New York, N.Y.

Twenty-Six Topics. Israel Ministry for Foreign Affairs, Information Dept.,
Jerusalem.
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¢ Yad Vashem Bulletin. Semi-annual publication in Hebrew and English, dealing

3 with the Holocaust. Jerusaiem.

B 201 Hebrew Verbs. Abraham S. Halkin. Barron’s Educational Series, Wood- \
bury, N.Y. 1970. _
¢ )
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Appendix, Hebrew Callz;gmpby

Weritten Hebrew is different from printed Hebrew. To write a
character, begin at the top of the letter and align all letters at the
bottom. The written alphabet is shown below, with an arrow indi-

cating the starting point for each letter. The calligraphy was pre-
pared by Marvin Sorscher.

(c ¢ &) x
(Ra3akv")a 2
(Aa ™) A a
(e e¥) e 3
3=%)3 7
(aa™") a n

()

2. PRI,
11, PR
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(5 ¥y s 7
(hn™ 1) h 1
(Cey) C v

u(.f). v
(32™°)> 3
(09™)5 o

(25297 1
(% %At DRI

[ R Y
'r?§ 'P?-g‘ KS ’ t?
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(NNNNI') N D

(pee™) e o

(117)a 3

()%

(0 39™) 0 ©

:‘_
g TR e T

0
£
&

e
£
4
5

(x¢¢)% v
(39%9°)2
(2a2)s »

§¥ 20,7, 'N
3?;, N
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(%s 08 (16LDT o

aa)g_._ (3&&0-*‘)33

(?%X )%y

(™) P

_(‘1 DI

(hhhha)n n

17 .8y.3 1

Mih, Pe, re

r
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