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survey. The questionnaires solicit information from students in
grades five through eight concerning personal data, students'’ contact
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teaching methods rather than from a negative attitude on the part of
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class through use outside of class. English might be better taught as
a foreign language. English and Spanish versions of the
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A Study of Student Attitudes Toward English as a Second Laxguage in Puarto Rico
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PREFACE

L}

In on¥ discussion involving cttitudes, there are apt %0 be
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More questions raised by the reador than are answvered Py the
author, “he following study is certainly no oxception to the
above statement. Therefore, wnile reviewing tne matenrizl
dresented in this revort, it is irmrortent for the renqer to
keep in mind that the »rimary goal of the study is to digcover
the attitudes of the students toward Znglish as a secaond

longusge in either positive or negstive terms, The under-

b

".lyinngcnsons pertaining to the expressed positive or nogative
ettitudes ere suggoested only in reference to the aveilable
data from the qguestionnaire and from the author's peraoncl
Observations =2s a teacher of English as a second language.

The reader will note that there is a distinction made by the
author between sttitudes toward English as 2 seccnd language
and attitudes toward the components oif' the formal =nglish as

a second languege clessroom situation,

The series of graphs contained in the appendix are mgant to

aid the reader in understanding the material presenteq in the

represent totals for grades five through eight of &ach

SChool .
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John V. Adams
Wallace K. Ewing

A Stydy of Student Actipudes Toward English as a Second Language in Puerto Rico

Though Spanish ig considered the notive lenguege of the
f8sland, torougnout mch of Puerto Rico's modern nhistory,

there has beon cgnaiderable controversy surrounding the
official lenguage of instruction in the Island's educestional
system. The roots of the controversy liec in the nineteenth
¢entury, when the¢ Spanish-american Wer of 1898 resulted in
the acouisition ¢f Puerto Rico by the United States.

Aeginning in 1900 when the first Commissioner of Education
was appointed by the United States government, there followed
A Torty-eight year neriod wnen the official policies regarding
the respective pjlaces of English and Spanish in the educational
aystem fluctuated drameticelly. When rfuerto Rico was granted
(ommonwealth ztafus from the United States in §§§%; and as a
result, gaeined control over its own educaticnal system, it
was decided that the language of instruction would be Spanish.,
Znglish was made a preferred subject and was to be taught as
A second language from grades one through twelve. At_present,
with this policy remaining in effect, the status of English
48 still the subject of much debate within all levels of the
Puerto Rican society, The topics for discussion range from
the proper methodology for instruction to the exclusion of
fnglish from the curriculum entirely, Perhaps these points
of contention are hot yet settled in their final foxrm, but
given the fact tnat tlie present policy is in effect and that
the expressed gopl of the policy is to produce a person who




is competent in both inglish end Spanish, there remains the
problem of acnieving the desired objectives in light of the

above mentioned controversies,

As teacher in the public school system, this aguthor has
witnessed numerous expressions of opinion regerding Znglish
within the educational system, Perhaps the comment heard
most often is that the students do not like English cless.
The extended meeaning of such gz statement will vary with the
person speaking, but most people seem to imply that the
students do not like English as a subject and as a result
are not lezorning inglish. in terms of the goal of the
Ministry of Zducation, it is difficult, if not impossible,
to evaluate the accomplishments of the English program with-
out the aid of valid diagnostic tests. To date, there are no
such tests available, though some work has been started in
that direction. Therefore, the effectiveness of the present
program is left ouven to speculation, but judging from what
seems to be the prevailing opinion expressed by teachers and
students, one would be forced to assume that the program is
not achieving its full potential due to the students' nega-
| tive attitude toward English. In assessing such an assumption,
it is necessary to consider some of the broader aspects of

second language learning as related to Puerto Rico.



In Puerto Rico, as well as in all other vlaces, the degree to
vnich a person learns a second language is dependent upon a
great number of personal factors, not all of which can readily
be accounted for. According to Bernard Spolsky, as reported

in the Februery, 1971, issue of the TESOL Newsletter, there

are four significant factors relsted to second language
acquisition, The factors he reported are: method of instruc-

tion; age; aptitude; and attitude.1

Other more specific
factors generally will fell under the broader titles listed
above., On method of instruction, various studies have
brought into question the proposition that one method is
significantly better than another. Each method tends to
stress a different aspect of production with a resulting
rise in the learner'!s ability to produce within that area.

In Puerto Rico, the principles and methods utilized for the
teaching of BEnglish as a second language are identified with
Dr. Charles C., Fries, who led in the development of a series
of teacher's guides and textbooks used by the Department of
Education throughout the Island for all grade levels. Thus,
Puerto Rico has attempted to standardize the method of instruc-
tion within its schools, since each teaching step is spelled
out in detail for the teacher to follow. English supervisors
are employed by the Department of Education to insure that
the establisned method of instruction is adhered to by the

teacherse. This does not imply that the individual classroom



teacher always follows the textbook prccedures explicitly,
but it is doubtful that any radical changes in method exist
in & significant number of cases. In Puerto Rico, the ability
of the teacher Lo use English probably has a greater effect
on what goes on in the classroom than the prescribed method
of ingtruction, since a higher level of ability will allow
the teacher to be more innovative in spolying the textbook
material, Whether or not the present prescribed method is
the best possible for teaching English as a second language
to Puerto Rican children is a question that is open to specu-
lation. It is not unreasonable to suggest that the English
curriculum could be a factor in producing negative attitudes
in both.the teachers and the students., Spolsky's second
factor, age, represents a generally accepted variable in
second language acquisition. The optimum period for second
language acquisition is pre-puberty with 2 seemingly greatef
difficulty encountered beyond that stage. For the students
in Puerto Rico, formal English instruction begins in the
first grade and continues through tongade twelve. Aptitude
toward second language learning is the third factor outlined
by Spolsky, Obviously it can bs assumed that the children
possess some degree of aptitude toward language learning,
though it will vary among individusls. The fourth factor,
attitude, often accounts for variations in the other learning o

factor mentioned above., In Puerto Rico, owing to the amount

) | |
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of controversy surrounding the teaching or English as a second
language, attitudes may be a2 significant factor influencing
the achievements of the English progrem. According to Joseph
Kavetsky in his article dealing with teacher training in
Puerto Rico, the students' attitude toward English must be
positive for efrective learning to take place.2 Since a
positive attitude ig essential for the learning of a second
language, and Puerto Rico has g history of controversy
surrounding the use of English in its school system, it is
important to begin an assessment of the Island's English
brogram with an examination of attitudes. While the attitudes
DOssessed by teachers have an influence on the children,
central to the program are the attitudes of the students,
éince they are the ones who are faced with prospects of
learning. The initial step is to evaluate how the students
Tfeel toward English as & second language; Once this is
accomplished, then it is feasible to look deeper into the
attitudingl components of English asg g formal subject in the
classrqom. During a study of the latter topie, such things

és methodology, age and aptitude could be considered,

Thuﬁkar, the discussion has centered around the Island-~wide

L English program, In an attempt to critically view the attitudes

of the students toward English as a second langugge, the

% following study was confined to one Puerto Rican community.




Since conditions vary around the Islsnd, no attempts will be
made to generalize the findings for the entire Island, though
it is suspected that the results would prove valid if applied
to a much wider area than the single community under consider-
ation. The basis for this observation is that the question-
naire utilized in the study was applied at random to schools
outside the study area with the results proving similar. The
focal point.of the study is.the community of Quebradillas,
which is located on Route 2, approximately seventy miles west -
of the capital city of San Juan. Most guides list the popula-
tion of Quebradillas as 13,000, but this figure includes the
people living in outlying areas surrounding the.town proper,
The ziain source of income for the community comes from light
industry and services supplied to the surrounding agricultural
communitye Tourism is a source of income, but ‘it is limited
to a small portion of the community's wealth. Ths three
schools utilized in the study represent the total student
population of the community'for the grades five through eight.
They can be classified into three types: _rurgl,'urban, and
orivate. Eoth the rural and the urban'échools ére public
institutions. The rural school, S.U. Luis Munoz Rivera, is
located in barrio Los Cocos ébout five miles from the center
of Quebradillas. .Most people refér to the school simply as
Cocos, and thgt name ;gg%% be applied whenever‘the school is

referred to in this paper. The majority of the students at

G 0 A S AL ia AL 2 1 L o




=-J

Cocos live in barrio Los Cocos or the surrouanding area. The
school containg the grades one through nine. There were

270 students from Cocos participating in the study. The urban
scnool is actually-two separately.administered units, but they
are located adjacent toc one another and share the same physical
structures. The elementary school is named Ramon E. Betances,
and the junior high is named Manuel Ortiz de Renta. For
convenience they will be referred to by the more loczlly

popular nsme of Betances. Together the schools cover gradss

ST+

one through nine, with the bresk between elementary and junior
high coming at the sixth grade. Betances is located in the
center of Quebradillas, and -the majority of its students come
from the community itself, although a number of students
commute from outlying areas. The total number of students
from Betances participating in the study was_u35. The third
schoalmis the Colegio San Rafael, which is a priVate,>Catholic
supported, elementary school, TUnlike the public schools,
whlch é?ﬁ%?ﬁ% to the official policy of using the vernacular
for all subjects, San Rafael attempts to conduct all classes
in English. More flexibilify is allowed in the methods used
for English instrucfibn, though the desired goals are the same
as for the publié schoals. San Rafael is aiso located in the
vcenter of Quebradlllas, but 1t draws 1ts student body from a

w1der area than elther Cocos or Betances. Because of tultlon

charges andllts relatlvely small 31ze, San Rafaellis fairly




restrictive in its admission policies. Colegio gSam Rarfael
One hondred #ug fLve
covers the grades one through eight., 88 students from San

Rafael participated in the study.

Three methods of researeh were utilized in gatheying the
necessary data for the study. The first was pefsomalrobserm
vations by the author as a result of having speny the 1970-71
academic year as a teacher of English as a secong languege in
the Cocos elementary school. The author taught two sixth
grade classes and one fourth grade class. The Sscond method
was conversations with administrators, teachers, and members

of the Quebradillas community. The third, and most extensively
utilized, was a qﬁestionnaire given to 810 students in the
three schools previously deseribed; This number represents
almost the entire student population available, @ 3ince the
main method of gathering data was the questionnalire, the

grades one throdgh four were eliﬂinated:from the Study because
: itvﬁaS-felt.that relimble information would be dyfficult to
obtain owiné to the students! lack of experience with question-
naires end tnelp 11m1ted knowledge -of ernten Spgnﬂsh.at that
age. This 0p1n10n Was shared by the Engllsu SUP%erSOP for
_Quebradlllas and the dlrector of Cocos. In 11ght of-the
combaratlve nanure of the &tudy, elghth grade wa% Uhe upper

limit due to the fact that San Rafael does not hgve a ninth

grade at present._ The questlonnalre was . deslgneQ to be readlly"




comprehensible to the students in all grade levels administered,

a fsctor which accounts for the rather simple wording in most

questions. It was thought that if more definitive answers

were requested, a certain amount of confusion might occur,

especislly in the lower grades, and possibly invalidate the

rosults. As an alternative, the questions were kept general

in neture, apvealing to trends rather than sorting out specific
\h answern

aneﬂsr'differenceqf Once the questionnzire was developed in

Bnglish, it was then translated into the vermacular by the

English supervisor for Quebradillas, Mrs. Sonia Borges. The

transletor was requested to translate as precisely as possible

80 as not to change the intended meaning of the quéstions.

The only significant change made from the original copy wés

in question fourteen. ™he original question was to have

read, "Have you ever lived in an English spesking community?"

In the Spanish version, the term community was changed to

read country. It was maintained by Mrs. Borges, aﬁd subse-

quently verified by other members of the teaching cammunity,

that the students would not be familiar enough with the

intended meaning of the term English spesking community to be

able to distinguish between a community where English is used
and a community where English is the predominant language.

As a finsal check of the questlonnalre, a bi—lingual, native
English speaker was asked to translate the questlonnalre from‘

Spanish back to English. The only informatlon supplied to
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the translator was that it was a questionnaire and that it

was intended primarily for students between the grades five

and eight. The tramslation indicated that the Spanish version
was accurate in expressing the intent of the original., Copies

% of the original and the two translations can be found in the

: appendix. The questionnailre wasothen duplicated in the vernac-
ular and submitted to a test sample involving one class each,
fifth through eighth, at.Cocos and one sixth grade at Betances.,
The results fsiled to indicate any discrepancies in the question-
nalre design, so that it was then administered to all the classes
from fifth through eighth grades at the three schools involved

in the study. The questionnaire itself was administersd by the
classroom teacher following a.set of instructions written in

the vernszculsar, A»copj af the instructions can be found in

the appendix.. In addition to the written instructions, the
avthor also conferred with the individual teachers as to‘the

_content of the questionneire. In the case of San Rafszel, the

B i vt

- director of the school. assumed the responsibility of instructing
~the individual teachers by using the written instructions and

by following the oral instructions given to her by the author.

The primary goal of the questionnaire was to measure the atti-

n’tudes Dossessed by students in the grades five through eight

toward Engllsh as a second 1anguage.'vTheL -V'E.”Tu” ‘_questlon-

$ocos e& OV\ :
' nalre was'tcmafés sDoPen Engllsh, but because of the general
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nature of the questions, other forms, such as wrlttenAwere not

necessarily excluded. The questionnaire was intended to reflect

the students' personal point of view within the broad context

of the formal English classroom situation and was not intended

to measure the broader economic, political, or social ramifi-

cations surrounding the teaching of English as a second language
% in Puerto Rico. Because it is realized that the students!?
pergonal point of view cannot be completely separated from these

broader aspects, an attempt was made to avoid any such refer-

ences to keep the direct influence to a minimum.

To obtain an overview of the general trends produced by the

questionnaire, each answer was assigned either a positive,

o o g BT AR

negative, or neutral value. A positive value constituted a

i factor which indicated a favorable or positive attltude toward
English., For example, in question number seventeen, a yes

. answer, which states-that'the;respondent would take English

| ‘1f it were not requlred, was scored as a positive factor.

The factors whlch woyld indicate an unfavorable attlxude
toward Engllsb were asslgned a negatlve value, as, for example,
in the case of a "no" answer to questlon number seventeen,
_which states-that‘the respondent would not take mngllsh if it
were not requlred. A nentral value was'assigned to those
 answers whlch would not 1nd1cate elther a clear DOSlthe or

'oinegatlve response. The resultlng value for the entlre
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questionnaire ranged from a positive fifteen ©to a negative
fifteen. Each questionnaire wss then totaled in térms of the
number of positive or negative factors indicated. A high
number of positive factors would indiceate a generally favor-
able attitude toward Bnglish, and,.conversely, a negative
number of Ffactors would indicate an unfavorable attitude
towsrd inglish. To test the validity of the scale, the
students were divided into two separate groups. The first
group consisted of those students exhibiting a probability

of a high level of achievement in English language acquisition.
The second group was made up of those students with a limited
probability of a high level of achievement in English acqui-~
sition. It was concluded that those students with a higher
level of achievement would possess a more positive attitude
toward Znglish than those students with a lower level of |
achievement. The criteria for placement in group one was
derived from data in question fifteen. Group one was identi-

fied as those students who had spent at least one continuous

year in an English spesaking enviromment beyond thé age of

five. The period of one year was to insure sufficient contact
with native speskers of English. The Tfive year_old4age 1imit

waes established to insure a higher probability of contact

‘with Eﬁglish.outSide-of thefhome;; It was reasoned that below
 the”gge~cf five, thevchild would‘largely'come*into contact

with his Spanish spesking femily. Only when the child was
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0ld enough to attend school would outside contact be most
likely. Cbviously, such criteria have numerous exceptions,
but in this author's opinion, such sténdards offer a fairly
relisble indicator of a higher level of achievément in spoken
English. The second group, which comprised the majority of
the student population, consisted of those students with
limited or no extended contact with an English speaking
environment. Again, there are exceptions to the second
group, since a number of students obtain a high degree of
proficiency in English without coming into contact with an
English speaking environment., Also, this does not imply
that a person cannot have a positive attitude toward English
unless he has a2 command of the language. With these two
groups established, the scores were then tabulated for the
two groups by grade and school. The results are graphically
represented in figure 1 on page 1L. As can be seen, bj

1the graph, the first group exhibited a substanti;lly
gréater number of positive factors at all grade levels than
those iﬁ grou§ two. From thisg it can be concluded that there
does exist a positive relationship between the score obtained

by a student and his attitude toward English.

Assuming that the devised scéle represents an accurate indi-
‘cation of positive and negative student attitudes toward

English as a second languége,”%he scale can then_be app1ied
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to the total tested student vopulation of eacn .school in
question. The relative placement of a scliool would reflect
the prevailing positive or negative attitudes possessed by
the students and in turn suggest the type of student-created
environment that exists towsrd English as a second language.,
Since all three schools placed within the vositive range on
the scale, as shown in figurs 1, it can be concluded that
there does exist a predominantly positive attitude smong the
students in Quebradillas toward English as a second language.
On a breskdown by individusl schools, San Rafasl placed the
highest on all grade levels. The probable cause for San
Rafael's higher placemeut lies in the nature of the Catholic

privete school system, which uses English as the medium of -

instruction, and as a result, requires the students to develop

a degree of proficiency in that language. Between the two
public schools, Betances ranked slightly higher than Cocos on
all grade 1eve1s; This would suégest that the urban schools
project a more positive environment towsrd English as a
second’ langusge than do. the rural schools.‘ This stands to
,reason,dsincerit.might~be expected that students in an urban
environment. would. be able ‘to reallze a need for Engllsh along
'soclo-economlc 11nes at an earller age than rural students

.Based ori. the ev1dence suggested by the posltlvemnegatlve

"*;.scale, 1t can. be further concluded that San Rafael e“hlblts

the most posltlve student created env1ronment tOWard Engllsh

. e
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as a second langusge of the three schools tested. Betances
and Cocos exhibit similar enviromments with Betances being

slightly more positive.

Based on the conclusion that the students between the grades
five and eight possess a generally positive attitude toward
English as a second lenguage, the responses given by the
students for each questicn can be analyzed to find out what
are the determinipg factors in producing the prevailing
attitude. Such an ;;;i;;;E%en would also indiecate some of the
factors effecting the relative placement of one school to
another in. terms of student sttitudes., To do this, the
.questionnaire'was*dividédFihto five topical areas. The first
pard ﬁaS“used:to:obtain statistical data relating to age, sex,
¥ear in school, and grades received in English. - The second
area dealt with the background of the student with regard to
his contact with English.  Questions six, seven, eight, and
foufteen fall within this category., The third area measured
the amount of English used by the student. 1In question number
nine, tabulations were made using only those students who
answered A or B to either Quéstion six or seven, br answered
Tves" to question,hﬁmber;eight. Thus, only those students
haﬁing an opportunity to'ﬁse_EngliSh in_écc@rdance with the
:qﬁeétions=ﬁéré:Qonsidered. . In. questions ten and eleVéh? the

. entiré'téétéd'pbpulatiOn:was éonsiderea. Two questions were

e sl e e g a2
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devoted to the fourth area, parental sttitude. Questions
twelve and thirteen dealt with this topic. The last section
of the questionnaire, and the most extensive, cowvered the

area of the student's felt needs as related to his scquisition
of English. This topic was broken down into two parts, one
being the student's present felt need for English and the
other being the studentt!s future projection of his need for
English. Questions sixteen through twenty-one relate to

this area.

_ Since the first part,of the questionnaire is largely statistical
data about the students, we can begin with a consideration of
part two which deals with the student's background in relation-
ship to English. In gquestion number six, eaeh student was
requested to rate his father's ability bto speak English by
selecting one of the.answers that were provided. No ‘guide-
lines were established for‘the”students~to*folloW“in their
evaluation, and as a result, each student was to pely upon

h1s own perception of hls father s ablllty to sDeak,Engllsh.
Taking the totals for all of the students in the test group,

36% estmmated that their fathers spoke hngllsn very well, and
30% of the students rated their fathers as- speaklng some
-bngllsh g1v1ng a comblned total of 66% of the fathers belng
rated as haVlng some ablllty in spoken Engllsh. The remalnlng o

;3&% fated thelr fathers as haV1ng no speaklng ablllty 1n
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English. The fact that a majority of the tested students
perceived their fathers as having sgome zbility in English
would, in terms of this paper, constitute a posgitive .
influencing factor in producing a favorable attitude on the
part of the students toward Englioh as a second language.

The results of question number six, as broken down by individ-
ual school, stated that 59% of the students tested from Smn
Rafael rated their fathers as speaking English very well,

The two public schools had a much lower percentage, with

35% of the Betances students rating their fathero as spesaking
well and 30% of the Cocos students rating their fathers as
speaking well, OFf signifioance is that'90%_of the students
from San Rafael rated their fathers as having some ability

in spoken English, while at Betances only 65% éimilarly rated
their fathers. Cocod had the lowest combined total of the
three schools with 59% rating their fathers as having some
ability in Englioh. As can be seenSin gréph 6.1 in the
appendix, San Rafael»had a higher percentage of fathers
speaking English ver& well on all gradeile#els. The tWo
pubiic scnools, howevor,xdid have a oertain amount of véria—
tion by>gfade'1evelfin'relation'ﬁo each other. Dramatic
fluctuatlons such as shown in graph 6.2 for the seventh
.grade at Cocos could have resulted through 1nf1uence from
the teacher or ouher students 1n tne room.‘ A comperlson of

v-graphs 6. 1 6 2, 6 3 and 6 u 1ndlcates that the students'
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perception of their fathers' ability in English is not
influenced greetly by the students' age, since the results
were generallj stable by grade level. The.wording in question
number seven was the same as in question number six with the-
exception“ | ithat the word mother was substituted for the
word father. The results for questions six end seven were
similar‘though a slightly lower peroentage of mothers were
rated as spesking English very well.‘ For the total tested
population,'23% of the students' mothers were classified as
speaking English well, with 37% rated as speaking some
English; The combinedbtotal'of mothers rated as having some
ability in English Wss 60% as compared to 66% for the fathers.
Again, as in the case of the fathers, 90% of the students
from San Rafael felt that the1r mothers had some ability in
Engllsh._ In contrast with the. above percentage, the students
from the public schools indicated that less thau fiftylpefcent
_of‘their mothers spoke sny'Enélish. The éombined total in
“the two publlc schools was L8% and LLh% for Beusnces and Cocos
respectively. In graphs 7.. aui Te2, it can be seen that the
public school: figures fluctuated in relatlon to each other by
grade 1eve1, while San Rafael malntalned the hlghest percen-
ttage aJong all grade levels for the three schools. The =i

comb*natlon of questlons six and seven 1ndlcates that parentali

N 'ablllty in Engllsh 1s a posltlve_sacuor 1nf1uenc1ng the

"general attltude of,the studentsktestedw The fact that g
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“higher percentage of parents at San Rafeel tend to speak

English as compared to the parents. of the public school

~children could explain a more positive sttitude among the

students at San Rafael towards English as a second language.,
In question number‘eight, the student was asked if anyone

| 2other than his father or: motner spoke English. The
student was not asked to estimate the degree of ability but
rather to slmply respond with a "yes" or a "no. The type
of relationship was not specified, since in ruerto Rlco, due
to the closeness of the extended family,:persons other thanv
the immediate family may be 1iving within-the same household.
6L% of the total tested populetion answered "yes," ‘stating
that there was;someone living in their house who‘spoke
English. San Rafsel and Betaqces ‘reported slmllnr results

with 78% and ?10 respectlvely seylng "yes,! Cocos,:on.the

other hand, reported that only L9% of the students had some-

one-living in their house who spoke English. One exolanatlon

 for the lower percentage at Coc0s may be in terms of tbe

contrastlve env1ronments of urban versus. rural. Tne people

_11V1ng 1n.Los Cocos would be—less 11kely to be deoendant upon

.Engllsh in supportlng themselves, s1nce many are self-employed‘

in agrlculture or work 1n small bus1nesses caterlng to a
1oca11zed Spanlsh speaklng cllentele. Between the tWO publlc'
schools, the hlgher percentage of mngllsh speakers 1n the

urban households would be a factor accountlng for a greater
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positive attitude toward English =zs a second language among
the students at Betances than at Cocos. Uoncluding part two
of the questionnaire concerning the students! contact with
English was question number fourteen, which asked if the
student had ever lived in an English speaking country. All
of the students who responded "yes" to this question designated
the United States as the country they had lived in.»-Almqst
one~third, 03(2979) of all the students tested said that they
nsd lived in the United States during some peri@d of their
lives. All three schools reported similar results, though
San fafael had the highest pefcentage, followed by :Betances
and Cocos. The lzrge number of students in the test popula-
tion that had spent a part of their 1ife.in the United States
would be zan influencing factor in »roducing a generally
positive attitﬁde of the students toward English as a second

langusage.

The third section of the questionnaire deals with the students!
use of English outside of ‘the formal classroom setting. As

the discvssiom o€ A
stated earlier. inAquestion number nine, only those students
were considered who indicated in questions six, seven, or :.
eight that there was someone living in their hbusehold who
had some ability to spesk English. Question number nine

asked how often they spoke English to the people living in
their house. Only 7% of the total tested population checked
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that they spoke Bnglish often, while 64% said that they
almost never spoke English in the home. The remaining 29%
indicated that they sometimes used English in the home.

San Rafael, with 1L%, had the highest psrcentage of students
who said they spoke English often, but this figure is possibly
misleading due to the.iarge number of students in the sixth |
grade wha said they spoke Engligh often. The disproportion=
ate percentage in the sixth grade may have been caused'by‘a
:comment made by the teacher giving the questionnaire or by
some other~unknown.factor. Betances énd Cocos both had an
‘identical figure of 6% of the students saying they spoke
English often. On the opposite end of the scale, San Rafael
had tne lowest number of studsntsﬂséging they almost never

spoke English,’ o fw- - ‘éhrnﬁ Betances and Cocos had

noticeably high percuntages at 657 and 71% respectively.

The extreme differsncevbetween the public snd private schools
may be caused by a'gneatéf'ability to use English on the part
of - the Dr1Vate school students, since they are more dependent
upon English productlon in .the clessroom than are the public
school students. It is clear from the responses to this
questlon thau Engllsh is seldom used in the home to any great
“extent. ~ Perhaps much is ‘due to sn inability to use English,
but‘in the casé of the- San Rafael students, where supposedly
* there is suffisisnt aﬁility coupled withna_large number of

, pafents who‘speak English; Spanish is still the predominant
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language used at hgme. duestion number ten asked the students
to estimate the amount of English language television they
viewed. Radio was excluded because of the limited amount of
EBnglish language broadcasting received within the Guebradillas
area, With regard to television broadcasting, it must be

taken into account that the majority of programming received’
in Quebradillas is in Spenish or with Spanish}dubbéd over the
original English. . There still remains, however, a considerable
amount of Epglish language prbgrammihg available within the
area.  '“-; Léﬂgly 27%,of the total test group
reported that they'almost-never wgtChedvEnglish language
programs. The méjofitj\'””gcz3%) said they watched some English
language programs. The %ﬁfee schoéls presented similar results

though the San Rafael studentskéad the highest figures for
Bralish Vangues '

' indicating“that“they“wﬁtched;Felevision often., As shown in

- graph 10.1, it'would'seem,-withithe exception of Cocos, that
the younger-students perceivedthemselves as wastching more
television than do the older students. Aside from the
students"relativelability'to perbeive amounts, two factors
may“accounﬁ;for‘this’tendency;' Cne is that the younger .
children are éometimesfrequired by fheir teachérs to view
specific programs in English. Such is.the case with the
£ifth end sixth grades at Betances. Also, many of the
cartoon shows which would appeai mbré tofthe_yOunger_children

are not dubbed into‘Spanish; Generally;'though, thére is

Y
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little consistency by grade level in relationship to English
television viewihg. Baged on the resulté of question number
tenn as compsred with questions nine and eleven, it would seem
that English language television is one of the major contacts
that the students have with spoken English outside of the
Bnglish dlassroom. In question number elgven, the students
ﬁere asked to estimate how often they'spoke English outside
of the home. The students were nof to considef their Znglish
class in answering thé'question. The resulbts indicated thsat
the sfudents;were moré‘apt to use English outside'of the home
fhén inside. 6L% of the students at Betances and 6S% of the
studenté at Cocos said that they almost never‘spoke English
outside of the'hqme.‘ By qontrasé,bonly 36% of the students
from San Refael stated that they almost never spoke English
outside df the home. For the total test gfoup, only 9%
stated that they spoke English very often. 29% said that
they spoke English sometimes, while the majori'tly &’@2%) of
the studehts reported that they almdst hever spoke English'-”
outside of thevh0me.' Concludinghéection thfee,uit can be
seen fairly clearly that Spanish ié the+mediuﬁvfor persdnal
communication; .The use of Engligh*is Eonfined 1apgely_to
the.classrdom or:to situaticﬁé“ﬁhere Engliéh‘is necessary

' 'to achieve the desired communication.

Sectionifouf concerns itself primarily with parental attitudes
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toward their children learning English. Questions twelve
and thirteen analyze this aspect of the questionnaire.
Question number tﬁelve.asked the student if he felt his
parents wanted him to learn English. The results for the
tested population indicsted that the parents were overwhelm-
ingly in favor of their children learning BEnglish, with

88% of the students answer. ng "yes." For those who did not
check yes" to the question, only 1% sald 'no," while the
remaining 11% indicated that they did not know, It'would
seen then that the students, in most cases, sense & strong,

Foused
positive attitude on the part of thelr parents fgr their

learning Engllsh. If there ex1sts a 1ess than positive
attitude in some parents, it probably reflects more of a
lack of concern than outward opposibion. At San Refael,
where Bnglish is the language of instruction, the lack of

opposition to English would suggest that one of the reasons

thet parents send the1r chlldren to that school is so that

" the children may learn Engllsh 96% of the students at

Sen Rafael answered "yes" to'question.twelve,{nhile L%

answered that they were not sure. Betances and Cocos regis= . .

tered only 1% of.parents in-oppOsition, with 38% and 85%

respectively in favor. The remaining percentages of students

~in the two schools were~uncertain'as to:their”narents' atti-
tudes.v Therefore, even though Spanlsh LS the vernacular, the

“parents of the Dubllc school chlldren are strongly 1n favor

e b e U et 4 TE SRR S
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of their children learning ZEnglish. The results of question
" thirteen possibly shed some light on the type of concern the
parents have for English. 61% of the students tested indicated
that they felt their parents place about the same value on
English as on their other subjects. ‘That the parents did not
place English above the other subjects perhaps suggests that
they see English, when combined with the other subjects, as
a necessary btool for their children's future rather than as
an end in itself. Even with that possibility in mind, 36% of
the students did check that theyAthought their parents were
more concerned ‘about their'Englisﬁ grades than the other
subjects, suggesting that for,eome, Enélish is still regarded
as somewhat special. 3% of the students felﬁhthat their
parents were less coﬁcerned abou® their English grades. One
regson for this could be an abvioue‘lack of concern on the
part of the parents. Another reason might be that the parents
felt that their Children'werefgetting an adequate'backgroﬁnd
in tne 1anguage, sc that addltLonal concern was not needed.
Still another reason could be that the parents dc not see a
need Lor Engllshvlnstructlon in their childrent!s education.
| fCocos, with u7p,uhad the hlghest percentage of st"dents
statlng that thelr parents were more concerned about tnelr
Lngllsh grades, 1nd1cat1ng nerhabs a greater. sens1t1v1ty

= among rural parents to the future moblllty offered to their

: .chlldren via an ablllty to use mng11sh. The two urban schools
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reported similar‘results, with Betances at 31% for more
concerned and San Rafael at 30% in the same category. Perhaps
as a result of the priVateAschool‘ use of Engllsh in the
classroom, San Rafael &at 5% of t;g students state thet their
parents were less concerned as compared to L% for Cocos and
2% for Betances. From the two questions,_it is easily con-
cluded that the parents are very much in favor of their
children learning English. The children, then, are subjected
to a positive influence from their parents for learning
English. Since the. students tested are relatively young

.end for the most part under the 1nf1uence of the parents,

it can be suggested that the studentsl attitudeskgéiiggéh
i. itheir parents! attitudes.

In the fifth section of the»questionnaire, questions sixteen
through twenty-one deal with the students' personal attitudes
toward Engllsh as a second 1anguage. In questlon -gixteen,
the students were asked if they thought that English should
be a reqdired‘suhjeot in.the schools. The results were over-
whelmingly in faror of English being reqddred, with 95% of
the total test group'answering "yes;hf'2%-indioated that it
‘should not. be requlred wrlle the remalnlng 3% sa1d thet they
were not sure.. All three scnools produced results thhln

' three percentage polnts of each other, with San Rafael at

' '93%, Betances dt 91;,%, and Cocos the hlgrlest at 96% "'he
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remaining'percentages for each school werevspiit between the
answers '"no" and "not sure." As can be seen in the graphs in
the appendix, there was little Variation by grade level. The
results of question sixteen clearly indicated that the students
felt the need for English within the curriculum or at least
accept the BEnglish requirement in the schools. The results

of question number seventeen offer an interesting contrast to
those of number sixteen. Quéstion sevehteen asked the students
if they would take English if’it were not a required subject.
While the results implied that the studentS'Were'Strongly in
favor of taking English, the percentages were significsntly
lower than tnose'in'question sixteen. Onlj 81%‘of the students
‘said-that~they would take English'iffit were not required as
compared tothe 95% who had pr‘et'ioﬁ'é'ly~ stated that English
should be required. 8% of the students said tnat they would

not tske English if it were not required, and 11% said that

- they were not sure. As w1th guestion number slxteen, all

three schools reported similar results. From-the grapl“e
shown 1n,the appendlx, 1t is suggested that the number of
students who' would ;W i ]take ungllsh if it were not required
decreases in the upoer grade levels. A comparlson of questions

slxteen and seventeen suggests that, whlle the students feel

a: strong need for Engllsh as a second 1anguage, they are

perhaps 1ess enthus1astlc about the prospects of attendlng a

.formal class in Engllsh ‘The results of questlon number
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eighteen, which asked the students if they considered English
more, less or of equal importance in relation to their other
sﬁbjects,;folloﬁed.the.same>pattern‘asvthose in question |
number thirteen, which had toc do with their perception}of their
parents! attitude toward English, L1% of the-studente felt
that English was more«important than their other subjects,
while 56% said‘that it was of equal importance. Only 3% |
indicated that they thought Engliéh was less important. A4s
can be seen in the graphe in:the appendix, there was Very
little conSiéteney between the grade levels. In question
nineteen and twenty, the students were askedvif English was
important to them now, znd if they thdught it would be impor-
tant & to them in the futﬁre; The‘results of both qﬁestions'
were only two percentage points epart, statlng overWhelmlngly
that they felt‘that English was importent. For question
nineteen, 90% of the students said M“yes," and in question
twenty, 927 qaid "yes ""It can be,projected that one of the
major reasons for the p031t1ve response to questlon nlneteen
~is the fact that the students are requlrea to take English
in tqe schoolSJ_ Thls is in 11ght of the fact that most of
tne students indicated very 11tt1e usage of Engllsh outside
of the formal classroom settlng. Surprlslngly enough, the
‘students.at San- Rafael had “the hlghest percentage of" "no
;anSWers to questlon nlneteen, but again the dlfference wae

not great enougn to suoport any deflnlte conclu31ons. In:
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both questions, there was a higher percentage of uncertainty
than negative feeling toward the value of English either for
the present or in the'future. In the final question, the
students were requested to indicate where they thought they
would use English after the age of twenty-one. The students
were given three choices relating to future situations
(uniVersity, job, and travel) and one choice to indicate

that they felt that they would not use English. Due to the
lack of -specific instructions in the questionnaire, the
students in some classes checked more than‘onc item, while

in other classes the students indicated the one area they
felt they were most likely to use Envlish. However, the
results as a whole . '!sugvest trends relating to
the students progections»for future ‘use of English. Out of»
the 810 students involved in the study, only 20 ndieat-4
that‘ they would not use English after they were
twentv-one“years old. The maJority of the suudents indicated
that they felt they would use mnglish and checked the three
‘choices in fairly equal proportions.,'More specifically, ,
uni: verSitz was checked 169 times, Jobs 396 times, and travel
_355 times.' It would seem that meny of the- students are
motivated to develop an ability in . English by a desire to'
‘continue uneir education beyond high school. r"his would also:
: indicaue a felt need. to develop an ability in nnglish to meet

profeSSional requirements.,f_-
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Conclusion

From the evidence presented in this stﬁdy, it can be concluded
that there does exist a positive attibtude toward English as a
second language aﬁong the majority of the students between

the grades five through sight in Quebradillas, Pyerto Rico.

It can be further concluded that the attitudssrtoward English
as a second language . are more pdsitive aﬁ Colégio Ssn Rs:ael
then at the two public schools involved in the study. Finally,
bétween the two public schools, the. studehtsVat Betances
exhlblt a sllghtly nore posltlve attltude toward Engllsh as

a second 1anguage than do the students at bocos.

While thé évidence does not demonstrste that.thevpopuiar
contention cited earlier in the study regarding negative
attitudes on thé part of the students toward English class
is invalid, it does indicate that the propbséd negative

feellngs are not speclflcally dlrected toward English as a

second 1anguage‘1tself. . As a result ir such.negatlvs,feel-
ings'do‘exist, they would‘be directed tswsrd some aspect of
the formel classroom structure.‘:Oné pdssibility for this
é§ SRR | negat1v1sm, ‘as suggested by the eV1dence contalned in the
| questlonnalfe,‘ls w1th respect*bo tne method of 1nstructlon.
As stated earller, Puerto Rlco has adopted a standardlzed

Engllsh currlculum for the teachlng of hngllsh as a: second
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language. Thig mefhod is based on the assumption that mnglish

QLU"MY“ S ;
is used extensively throughout theAenVironment

| ; While the questionnaire indicated
that a large number of persons do possess a degree of ability
in spoken English it iS'also demonstrated that within the
.area under study, English is not utilized as a personal means
of communioation. This ooservation, coupled with the fact
that an overwhalming number of students expressed a felt need
for English would suggest that Englisn is regarded as useful
for professional ratner than personal encounters. Therefore,
Since English does not. agsume an important position witn
respect=to the'students-'personal lives;'it might be concluded
that English might~better be taught‘as a foreign language,_i'
concurrent. with the manner in which English is presentlygused
in the area, This observation would need to be subStantiated:
by further researchl but in the experience of the author as
a teacher, the present presc ibed ‘method of instruction
: Sk e \WHLe Huee
attempts to cover too much language material and tcﬁquEEFEy '
gnt of the fact that the students sre not reinforcing
ﬁhat-is-learned in class through use outside ofvclass. Even
though the student may desire to develop an ability in EnOlish,
*'he is generally not able to digest the Volume of information
quickly enough‘and as a result falls behind and becomes

'-frustrated by his lack of progress in tenms of the material

‘gbeing presented.' Teaching English as a foreign language'
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takes into account that the student generally will not mske covx"t\vwet&
use of the languasge outside of the formal class and structures

the flow of material accordingly.
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2e
3e

6e

9.

10.

11,

12,

13.

QUESTIONNAIRE

Name of school

aAge_ 5. What grade did you receive in
Sex English for:

First grade period?
Ysar in school

Second grade period?

How well does your father speak English?
A, He spesks Pnglish very well.

Be.__ _He does not speak English very well.
Ce____ He does not speak any English.

How well does your mother speak English?
A._____She Speaks Bnglish very well.

B.____ She does not spezsk English very well.
C.___ _She does not speak any English,

Does anyone in your house other than your mother and father
speak English?

Yes ' No

How often do you try to sveak English to the people living in your
house? :

very often sometimes , almost never
How often do you watch English language T.V. programs?
very often : sometimes almost never

How often do you speak English outside of your house {(do not
count English class)?

very often sometimes almost never
Do you think that your parents want you to learn English?

Yes: No Do 'not know

Are your parents as concerned éboutIYOur Bnglish grades as they are
about the gr&des in your other subjects?

more concerned : "less. concerned about the same
: : ‘ ' ' for all subjects
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1L« Have YOu ever lived in an Engiish speaking community?

Yes No

———— e

15. If the answer to fourteen was Yes, where did you live?

How 16ngmdid you live there?
' {months) (years)

How old were you when you first went there? ‘
16. Do you think you should have to take English in school?

Yes No Do not know

17. Would you take English in school if you didsnot have to?

Yes No : Not-sure

18. Do you think English is as 1mportant as your other subjects such as
math, history, and science? .

more important less important ~__about the same
19« Do you think ﬁhét,knowing English is necessary to you now?
Yes 3 No Not sure

20. Do you think that knowing English will be necessary for you after
you are twenty-one years old?

-

Yes No Not sure

\
21. Where do you think you w111 use your mngllsh after you are twenty-
One years old?

o

iob travel will not use

university : J
Bnglish

22, If you have anj comments concerning your learning English, please
write them in the space below. You may either use English or

Sp anish,.
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S 2e

3.

10. '

1.

12,

1'3;

III
CUESTIONARIC

Escuela

Edad 5. &Que nota tuviste en ingles en:
Sexo | | Frimer trimestre

Grado : Segundo trimestre

;cdmo habla tu papé el inglé&?_
A.____ Habla inglég muy bien.-
B.____ No habla inglés muy bien.
C.__ Ho sabe habl-ar ingle’s;
&C&movhabla tu memée el ingléa?
'A.;____Habla ingiéa muy bien,
"B, lo habla ingléﬁ muy bien.

Ce o sabe hablear inaléé.

éHay a}gulen en tu casa ademas de tu mama’ ¥ tu papa gue hablen
ingles?

si Ho

iHablas ingléé con las peréonas que viven en tu casa?
’;a menudo a veces : "~ casi nunca
&Ves programas de ﬁelevisién en inglés?
a menudo a veces . casi nunca

4Hablas 1ngles fuera de tu casa en 31tua01ones gue no sean la
clase de 1ngles9

a mnnudo C a ‘veces ) casi nunca

¢Crees que tus padres qulefen que aprendas 1ngles9

Sl ‘ i. ~ No "_" No se

¢{Se preocupan tus padres por tus notas en la clasc de 1ngles
tanto como en las no»as de las demas nlases9

mas nreocupados I ' “menos preocupados _ : _igual por
L S : ' todas las clases
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El

ERIC

kA FuiToxt Provided by ERIC

10

15.

-l
O
L

20,

21,

22.

Iv

. e - rd . [
(Has vivido alguna vez en un pals donde se hable ingles?

. . < ! o . 2.7 P
Si tu contestacicn a la 14 fue S{, idonde viviste?

. ‘4 . - 7 .
4Por cuanto tiempo viviste en ese pals?

(meses) (afios)

. ' N K4 . 4 .
4Que edad tenias cuanto fuiste ahi por primeras vez?

. . 7’
sCrees que debas coger clases de ingles en la escuela?

' - ’ L e '
Si Ko - Ho se

\ I : P . . \
(Cogerias clases de inglss si no tuvieras gue hacerlo?

sf No No sé

iCrees Jdue el 1ngles es tan importante como la historia, la ..
mauematlca, v la ciencia?
4 . . .
mas importante - menos importante ) igual de
» importantes

. ’ . : / . ’
4Crees que es necesario para ti saber ingles ahora?

si No . Yo estdy seguro

Id
(Crees que saher 1nnles sera neceoarwo para tf despues gue tengas
21 amos de edad?

s{ o No estoy seguro

Y . 4 . o / ) -
(Donde "crees usaras el ingles despues de tener 21 anos?
e & » . '. s = /
universidad “trabajo ‘ viajes _no usare
. - inglées

7’
'Si- tienes. comegtarlos gue hacder en cuanto el abrender inglés,
por favor escribelos en el espacio a contlnua01on. Puedes usar
1ngles o espahol, :



Questionnaire (Retranslation)

1. Name of school

- 2. Age 5. What grade did you receive in
- English in:
3. Sex First qusrter
lio Year in school - A Second quarter

6. How well does your father speak English?
A.___ He speaks English very well
VBh_____He doesn't speak English very well
C.____;He doesn't spesk English

7. How well does your mother speak,English?
An;____She speaks English very well
B.____ She doesr't speak English very well
Ce_____ She doesn'* speak English

8. Doe someone else in your family (house) other than your mother
or fauner Speak English?

Yes o

S. Do you speak,English:with the people who live in your house?
regularly " sometimes almost never
- 10. Do jou watch T.V. programs in English?
regularly L sometimes _;_;_almost'never

's11. Do you speak English outslde of your nouse in sltuatlons other
; than the Engllsn class*

regularly . .__sometimes . . almost never

- 12+ Do you thlnk your narents want you to 1earn Engllsh°

**Yés , oo Nb‘,

© Smge———

v13¢_Are your oarents as interested in the grades you recelve 1n the
B Enéllsh class as in the rest of your classes .

____more interested’ _ . - less 1nterested | ‘f- _equally ,
‘ : : o - interested
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16.

17«

18.

19

20.

21,

' : VI
Have you ever lived in an English speaking country?

Yes No

If your enswer in number fourbeen was Yes, where did you live?

How long did you live in this country?

{months) (years)

How old were you when you-went there for the first time?

Do you think that you should have to'take English in school?
Yes s ' No Don't know

Would you take Engllsh if 'you didn't have to?

Yes . o Don't know .::

Do you think English is as important as history, math, and science?

more important: , less Important ' equally‘
I important

Do you think it's necessary now er.you to knowiEnglish?

- Yes - No .. Not. sure

Do you thlnk it wlll.be necesssry'that'you know Lngllsh after
you re twenty-one°

- Yes : No B Mot sure

Where do you “think you'll use Engllsh after you're twenty-oneV

university ___Jjob « travel I will not
L ' ' , use English
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Instructions for the teacher:

This questionnaire is part of a master's thesis by John Adams,
a teacher at Los Cocos. There are no correct answers to.the
questions so that no mabtter how the student answers;fit cannot

be considered either right or wrong. It is very important

5 i ey ittt 6 L T AR e A S e 1

that the student attempts to answer each question on his own,

as honestly as possible. Your cooperation will. be appreciated.

How to give the questionnaire:

1. Give each student a gquestionnaire.

2. Read thé entire questioﬁnaire including answers to the
students.

3. Explain to the students that they are to read each question
‘and theh pick the best answer. They are to put a check 4
‘mark (V/) on the line next to the answer they want.

. Explain to the student that no one will know how he

answered the guestionnaire,
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Instrucciones para el maestro:

El siguiente cuestionario forma parte de la tesis para la
maestrfﬁuael Sr. John Adams, maestro en Los Cocos. NoO hay
contestaciones correctas de modo que no importe como conteste
el estudiante porque ninguna contestac*sn no puede ser
considerada ni buena ni mala, Bs importante que cada
estudiantevconteste todas las pfeguhtas sin ayuda y con.

. o AN 4 o . : .
sinceredad. Su cooperacion seria muy apreciada.

Como llenar el cuestionario:

1. Dea cada estudlante un cLe5u10na”10. -

2e uealo todo a 1os estudlantes incluyendo las contesta01ones.

3._Exp11que a’ 103'estud1antes que deben leer cada pregunta v
escojer 1a~cpntestaclon que major convenga. Deben indicar

- Xgbuena contés£é§£gh'por un.V/,-en.el_blanco a su lado.

. Bxplica al estudianté que nadie sépa.como Qontestﬁflas

preguntas.:
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very well

San Rafael
31%

Betances

30%

gocos
29%

"k\f\f;\z/

Sth. 6tha, Tthe, 8th. -

gradg

level

Sth., 6th. 7th.  Sth.

GRAPH 6.3

' ¢, Father does not speak any -

English

San Rafael
109

RBetances

35%

Cocos

g

100%

90%
80%
70%

60% |

GRAPH 6.IL

Totals per answer:

#£ A #B #C.
- 30% 3%

50%|

308

20%|
08|

10% |
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X

GRAPH 7.1

A, Mother s waks English very
well

GRAPH 7.2

B. Mother does not speak Engllsh
very well

Betances

Cocos Betances San Rafael ‘Cocos San‘Rafael
12% 19% Lh% 32% 29% . L6%
100% |
90% |
80%
704
60%|
505
Lo%
30%|
| 204
10%
_ — grad@bk ; - —— —
Sthe  6th.  7th.  Oth. |level  5th.  6th. 7th.  8th.
GRAPH Te3 | GRAPH 7L '
C. Mother does not speak any _.Totals per answer
' English-
Cocos Betances" §;£f§£§531 %ij # B C# 0
56% 52% 0 10%. 23% 37% Lo%
o 100%
90%




X1

GRAPH 8.1

A. Yoo, someone in house other
then parents speak English

éaﬁéﬁ Botances San Rafael
L9% M4 784

1004
907
803

GRAPH b.2

Bs No, no one in house spesaks
English (other than parents)

Betances
29%

Cocos

s14

San Rafael
22%

Sthe bth, Tth, 8th.

Sth. bth, Tth, Sta.

1003
903,

70%
607%
50%
yo3

30%
20%

10%;

GRAPH 8.3

Totals per answer

PR SR
5




XIii

GRAPH 9.1 GRAPH 9.2
A. Try to speak English in house B. Sometimes try to speak
vory often English in the house
Cocos  Betances  San Rafael Cocos Butances  San Rafael
6% 6% 1% 29%  23% L7%
1099
90%
50%
70%
60%
50%
Lo%
s07 SN
209 _
10%|
grade '
Sth, 6th. Tth. 8th., |level Sth., 6th, 7th. 8th,
GRAPH 9.3 GRAPH 9.L
Ce Almost never try to speak - Totals per answer
English in the " »>use
Cocos Betances San Rafael # A # B z C
654 % 39% 1% 29% h%
1009
90%
/\ 50%
,.-\\ 70%
J
7 . ' 60%
S »
. 50%
Lo% |
Pt | 30/°
209
o 10% '—'*-——-—-——0""'/4\
ERIC
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GRAFH 10.1

A. Wetch English language T.V.
programs very often

San Rafael
32%

Betences
26%

Cocos
20%

N

/’

GRAPH 10.2

B. Sometimes watch English
language T,V, programs

~Betances
9%

San Rafael
L%

Cocos

19%

Sth. 6th. Tth. 8th.

Sth.,  6th.  7th.  8th.

GRAPH 10.3

C. Almost never watch English
languvage 7,V. programs

San Rafael
2h%

Betances

25%

Cocos
31%

100%
90%
80%
70%
60%
50%
1.0%
30%
20%
16%

GRAPH 10.l.

Totals per snswer

FA #B ,
25% 1184 27%

e s R T e Y S T L eI

AR e s e ei




XIiv

GRAPH 11.1

A. Speak English outside of house
very often

San Rafael
23%

Betances

6%

Cocos

9%

GRAPH 11.2

B. Sometimes speak English
outside of house

San Rafael
1%

Betances
30%

Cocos
22%

Sth. 6the Tthe 8th.

§

Sth. 6th, . Tth. 8th.

GRAPH 11.3

C. Almost never speak English
outside of house

Cocos Betances San Rafael
69% 6uz - 36%
./,4

GRAPH 11.L

Totals per answer
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GRAPG 12.1 GRAPH 12.2
A. Yes, parents want student to Be No, parents do not ﬁantb
learn English student to learn Fnglish
Cocos Betances San Rafael Cocos  Betances =~ San Rafael
85% 88% 96% 1% 1% 0%
. 100% |
Z\< 90%
. 80%
| 704 | |
" 6%
50% |
Lo%
30%
20%
10%
|grade o ‘ 77 )
Sth. 6th. Tth, th, |level Sth. 6th, Tth. 8th.
GRAPH 12,3 | GRAPH 12.l
C. Do not lkmow if parents want Totals per énSwer
student to learn English ’ 3
Cocos Betances San Rafeael # A #B #C j%
104 1% up 68% 1% 1%
| 100% | ‘
T i
80%
70%
60%
.50%
hioz
j30%
20%|
10% —_—
» T TT—




L . XVI
h GRAPH 1341 GRAPH 13,2
' Ae. Parents are more concerned about B. Parents are less concerned
f Engllsh grades : : about English grades
Cocos Betances San Rafael Cocos Betances San Rafael
L% 3% 30% | WE 2% 5%
1007 |
90%
g0
70%
609
50%
hod,
- 30%
209 |
' . 10% :
//- g ;;ngfj:ffE;:;;;;;;;:;
Sth.  6th.  Tth.  Beh. (5529 gon. 6th.,  7th.  Bth. |
GRAPH 1343 | ) GRAPH 13.4
C. Parents have about the same ' ~ Totals per answer 5:
concern for all subjects : - . 4
Cocos Bebtances San Rafael ' £ A # B # C {
L9% 67% 65% 36% 3% 61%
| 100% _ !
90% v | | :
80% :
08
60%|
50%
, LO%
: - | 30%
| 20%
- 10%




GRAPH 1.1 GRAPH 1L.2
A. Yes, student has lived in an B. No. student has not 1ived‘in
English speaking country an English speaking country
Cocos Betances San Rafael ' Cocos Betances San Rafael
25% 29% 37% 75% % 63%
100%
90% -
sog| o
70% .
\”—\ 10% 5
’ . 20% 4
10%
Sth.  6gh.  Tth.  Sth. %2321 Sth.  6th.  7th.  Oth. |
" GRAPH 143
Totals per answer
FA # B
29% 1%
100% ]
90%
80%
60% | %
50%
110%
20% . ° \
10%
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GRAPH 16.1 GRAPH 16.2
A. Yes, student should havé to | B. No, student should not have to
take FEnglish in school take English in school ‘ %
Cocos Betances San Rafael Cocos - Betances San Rafael §
96% L% 93% | 2% 2% 3%
R 100
G — N " B
. 804 IR :
70%
60% ;
50% | z
L0
30%
- 20% ;
109 f
; e 4‘4\\_
5th, 6th. Tth. oth. %232? - Sth, 6th. Tth, 8th.
GRAPH 16.3 GRAPH 16.L
C. Do not know if student should Totals per answer
have to take English in school
Cocos  Betances  San Rafael # A # B #0 !
2% L% L% 95% 2% 3%
100% ] ,
90 e
80% |
70%
60%
50%
LO%
30%
20%
. 10%
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GRAPH 17.1 ' GRAr . 17.2
A, Yes, would take English if did B. No, would not take Eno'llsh
not have %o - if did not have to
Cocos Betances SMI Gocos Betances Sen Rafael
80% 814 36% 10% - % 6%
100%
90%
\\ 80%
70%
N 60%
50%
LO%
30%
?0% : | /’\\°
10% . .
5th, 6th, . Tth.. 8th, %‘Z{??L Sth, 6th.,  Tth. &th,
GRAPH 17.3 o GRAPH 17.1
C. Not sure if Would take English Totals per answer:
if did not have %o '
Cocos - Betances San Rafael ‘; # A # B #C
10% - 12% 3% 8¢ 8% 1%
100%
of .
og \/
70%
6C7%
50%
Lo%
30%
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GRAPH 1841 GRAPH 18.2
A. English more important than Bs English léss important than
other subjects other subjects
Cocos Betances San Rafael Cocos Betances sEH—EEEEEE'
43% 1,0% 36% 2% 3% 6%

1C0%
90%
80%
70%
60%
50%
LO%
307
209
10%

Sth.. 6th.  7th.  Gth, %2;";2? Sth,  6th.  T7the  Uth.

GRAPH 18.3 GRAPH 18l
C. English has about the same Totals per answer
importance as other subjects
Cocos Betances San Rafael _;fi # B *%TE-
55% 57% 58% 1% 3% 56%
100%
90%
80%
70%
60%
50%
. Lo%| |
' 308 |
20%
10%
"/—1\.————9
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GRAPH 19.1 'GRAPH 19.2
A. Yes, knowing English is B. No, knowing English is not
necessary now necessary now :
Cocos Betances Sah Rafael Cocos Betances m
8% 9% 89% | 3% 2% A
100%
90%
30%
70%
60%
50%
L0%
30%
20%
10%
. ; : e
grade ' =
Sth. 6tha Tth. 8th. |level  Sth, 6th, Tth. Bth.
GRAPH 19.3 GRAPH 19.L
C.Not sure if knowing English is Totals per answer
necessary now
Cocos Betances SMI # A # B #C
- 8z 7% % 90% 3% %
100% '
90% *“i"ﬁ\s/"
80%|
70%
60%
' 50%
- L1o%
. 304
: A . ‘ ‘ 20% v
i



XXIT

GRAFH 20.1

-GRAPH 20,2

RS

A. Yes, knowing Fnglish will be B. No, knowing English will not |
necessary after age 21 be necessary after age 21
Cocos Betances San Rafael Gocos Betances San Rafasl
90% 93% 90% b 3% L%
1009, o
. — 90%
~
80%
70%
60%
50%
- Log
30%
20%
109 ' -
grade » ' f
5th. 6th. 7th. 8th. level 5th, 6th. 7th., . Oth,.
| GRAPH 20,3 GRAPH 20.L
C. Not sure if English will be- .Totals per answer . ;
necessary after age 21 : s
Cocos Betances San Rafsel # A # B #C 5
65 U4 6% | 2% 3% 5% :
100% | "'
90% —
804
70% ‘\
60% !
- 50% |
Loz
30%
209%1|.
b@ 107 . .
_ Te—————

et




FOOTNOTES

Bernzrd Spolsky, TESOL Newsletter; February, 1971.

2 Joseph Xavetsky, "Peacher Training in Znglish as a Second
Lenguage at the University of Puerto Rico," Preparing the
EFL Teacher: & Projection of the 70's, Vol. 7 {The Center
Tor Currioulum Development, 1nc., pniladelphia, Pa., 1970),

p. 186.
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