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FLES EVALUATIONS

In the 1968-69 academic year, the director of the WFLP was asked
to evaluate the FLES programs of the Seattle and Highline school dis-
tricts. The director cooperated with three public school and university
teachers in the evaluations, and prepared the fbllowing repofts for sﬁb;
mission to the school boards. The reports are included in the final re-
port of the WFLP for.their possible value to the profession as models
. for FIES evaluation, as well as for their implicit and expiicit recom-
mendations for the effective utilization of the resources available to

most school districts.
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AN EVALUATION OF THE FLES FPROGRAM - 2
'in the ' '

) Highline Public Schools

by ,
Louise S. Faye,

Dolores'Sanders

Paul McRill

' T. What We Tried to Do

As we understood our in'tructions, we were to ekamine,the form and!
substance ‘of the exlstlng FLES programd We tried towhtermine'whether the
form is an adequate moiel for future expan31on and development and whether
the achlevement of students matches the stated goals of’ the curriculum. fWe
tried also to detect any present or potentlal malfunctlons of the progran

and’to formulate adv1~e for correctlng or. preventlng such d1ff10ult1es.~
 II. How We'Worked‘f
. All three evaluators examlned the printed’ materlals that'were made

'avallable to us by the school d1 trlct, -and became familiar Wlth the

:*gjvarious teachlng mater1als in use here,’lncludlng audiotapes and - v1suals._

At least thmteen schools Were v1s1ted by one or: another of us, some--

In other cases,

;fdof them.by all thre ,»o hers by two> though we conducted our v1s1ts separately.‘ﬁf



Students were observed while taking tests, learning new content
through television and other media, doing follow-up or review lessons, using
practice tapes, playlng games, and 80 on, Their performances were noted
in situations exempllfvlng all levels of teacher competence, from the

poorest to the best (mostly good)

v Having done‘our homeworkp'made our visits, and carried out our
1nte1v1ews, we conferred with each other and compared notes., We found that
our separate observatlons ‘were mutually re1nforc1ng, so our notes Were
pooled “to be: unlfled into th1< report, wh1ch is approved by-=. all three

cormittee members.

III. What We Found

P“ogram Plannlng and levelopment Preliﬁinary planning of the High-
llne FLES' program was ‘rather careful and dellberate.' It(provided for thel
1nvolvement of school pr1nc1pals and OutSlde adv1sors. The induction of
teachers and whde schools: into the program is be1ng accompllshed ‘

”gradually. So fary the process has depended mostly upon persuaslon and
voluntary commltment.- Such commltment has been encouraged by the avallablllty
of help from the central staff and by a w1lllngness on the part of superv1sors
‘to “let the unprepared teacher move toward perfectlon by small stages. As a_.

flesult of thls enllghtened admlnlstratlve pollcy, anx1et1es and.- frlctlons"

are at a mlnlmum,'ard the pr@gram has contlnued to show respectable growth

‘.and 1mprovement.

l;_Curriculum ;Th*”goals of the progranlae sound .. ‘The'ekperiencesc

are. gnerally cons1stent w1th the goals. There

1ffe ences among teachers. There seems to be J

w1th thelprogram at the secondary
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Their importance to-its-health and growth can hardly be exaggerated. In
addition to their obvious contrlbuﬂtlons (teacher traJnlng, preparatlon of
ljaterlals, example in the classroom, etc ), the1r 1nd1spensable role as
;_morale builders and. currlculum stablllzers must be cons1dered This is
‘partlcularly significant durlng these deve]opmental years, but will coqtlnup

to be important as long as the classroom teachers are a moblle and fluctuatlng
populatlon of non- spec1allsts. '

The once- a-week appearance of the spec1al ‘teacher is adequate 1n most
classrooms. Where the classroom“teacher,has a_spec1al need, more frequent
teaching by a specialist.could profitably befscheduled untilvthe situation.

. improves. By the same token, there are some classroom teachers Who have
ach1eved the competence and self confidence to g0 - Lt alone. For these
.‘teacheru, &n occaslonal v1s1t by the specialist Would sufflce. ~This kind
of s:tuatlon will probably never. be uplcal

Classroom Teachers. : Almost all classroom teachers part1c1pat1ng in

FLES {both’ the typlcal volunteers and ‘the occas1onal recrults who felt some
pressu1e to JOln) are performlng adequately. As mlght be expected there

is a wide range of quallty and . quant1ty 1nlthe1r work in Spanish,.as in

'other subJects, j

Those teachers WhO are fully adopted 1nto the ' off1c1al program, that'

Vis, those “who enJoy the regular serv1ces ‘of the spec1al staff generally,

have a smoother operatlon.']f'v_:;_ R . .igf._ o S

_ Chlldren in the classes of go 1t alone volunteers usually have a -
'fsatlsfylng and valuable experleuce largely because of the strong mot1vatlon

fgnof the teacher.m However;%gtsggﬁ v Eiﬁ be sa1d that a program ex1sts. Due

to mne spott1ness [k

the sequence from,year to year, these classes must be

They are better +han no FLES at all

‘,conslderedfis'enrlchment exper'enc s

Tz



While the special teacher's indispensability stems from his expertness,
his practical services and h1s currlculum control, the classroom teacher's

greatest service is symbolic.

By saylng this, we do not mean to mlnllee the great load of pract1cal

work done in Spanish by the classroom teacher, nor hls obvious advantages
over the speclallst :in matters of “scheduling and the 1ntegratlon of Spanlsh
with other subJects. Rather, we call attentlon to. the fact that -even a good
specialist is only a cranslent in the classroom, whlle the classroom teacher
is the constant gulde and leader of the chlldren. It is important to the1r
'formlng a value scadle whether the teacher values language learnlng enough

to take part in it. The lmpllca tions of a negatlve or 1nd1fferent attltude

are clear. .

The Native Informant. ~ ®nly one school -- Mchcken Helghts -- has a

native informsnt. What should have been a’ valuable asset to. FLES here has
become a liability. A‘natlve who' is not a skllled teacher_—— as Rodolfo.
and most others are not -- is valuable in language teaching for only one

reason, He can be a perfect model € native speech in class exercises.

A+ Mchcken it was 1ncorreccly assumed that the'presence of a native
"made unnecessary the presence of a SpeClal Spanlsh teacher. vTheytare in no
“way equivalent.:. The FIES program at. th1s school has been weakened by both

the, absence of . the SpeClallst and the bad teachlng of the nat1ve 1nformant

‘van splte of h1s obv1ous intelllgence and good w1ll Rodolfo is a: poor teacher,

'fpiand he knows 1t Lacklng the guldaqce of an expert teacher, he does llttle‘f

c;of what he 1s 1deally equlpped to do - the modellng of" speech pa cterns -- and

"1, spends h1s tlme 1n translatlon exerclses that are 1ll concelved and poorly

'uexecuted.-'

. The classroom teachers at Mchcken feel keenly the loss of thelr

»,speclal teacher.”
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v The fact that the first level is‘better*rcceived by children and
seems to lead to more and better lea“nlng is probably due to two factors.
Flrst, the early lessons. have had extensive rev1s~on and xmprovement. Second,
chlldren are apparently somewhat tired of the TV lessons by the time they

reach Level IL. There is not much novelty or var1ety in the telecasts.

The manual for: the TV series is hard for many teachers to use. They

kneed ‘a better manual or better or1entatlon to th1s one.

A1l in all the TV lessons are valuable to the program - bd;mostly

Lat. the . first level and especlally when heavlly supplemented by live teachlng.

Morale -and learnlng are lowest in the classes that place most dependence on

telev1slon alone.

Other Baslc Teachlng Matellals. After Level I, the use of other

text mater1als seems to have favorable results. ThlS is part1cularly true .

of the Encyclopaedla Br1tann1ca fllm.text, Ta Famllla Fernandez. Chamglng

"to th1s set of mater1als rev1tallzes -the 1nterest of chlldren and teachers,

not only because 1t ‘is a- change but also because it has 1ntr1ns1c advantages.

';It allows more control and £ ex1b111ty in lesson plannlng, the materlals are
'attracimve, a cons1derable d1vers1ty of act1v1t1es is prov1ded the tezaching

ds: more personal

Supplementary Materlals.j The central staff does a. good JOb in '

fprovldlng tapes and v1suals for teachers, and teachers themselves prov1de
;other a1ds. Stlll there are rarely enough, espec1ally 1n the category of

Atvvlsual a1ds.1 One almost unlversal suggestlon by teachers ise tnat some klnd

lf v1sual llbrary, coded to lessons, be prov1ded Ain. each bulldlng..r

The pract1ce‘t “ very effect1ve and Well llked by teachers..;,f””
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Student Achlevement As always in FLES, student achlevement is

dlrectly proportlonate to the quality and quantlty of teaching. Young chlldren

- .are always able to learn more language than we are prepared to teach - In y

Highline, the learn1ng s1tuatlon 1s generally good, so the quallty and quantlty
. of karnlng in. Spanlsh are generally good Thls generally satlsfactory level
~includes' some rather poor show1ng§ and some outstandlngly good ones, hnkxmﬂxk g

; but most classrooms would have toAgraded somewhere between.

Cons1der1ng only the fullJ operatlngcore program, achlevement is qulte

satlsfactory.

- Testing. » The telev1slon ‘tests are somewhat superf1c1al in that they
deal with only a lImlted portlon ok i what m1ght be tested. Th1s is generally
“true of other test81n use at present Stlll, it would be a m1stake to try

v“for utter thoroughness and ObJGCthlty 1n FLES test1ng. Every recitation is
a test and we -&hould not 1ndulge our pass1on for formal test1ng at this /
‘_;level of a language program., I Spanlsh is to appear on ‘the grade card,

',as some propose, the gradc shown should represent a hianced Judgment by the

teacher, not an average of test grades.

»'Attitudes.j, Classroom teachers, belng for the most part willing
: part1c1pants, have a rather pos1t1ve attltude toward Span1sh and the _ »
""1ichlldren feflect the teacher s attltude._ Some pr1nc1pals ‘have avery pos1t1ve
'T:attltude toward the program. Others ‘who. are less enthus1ast1c tend to be_

'at least tolerant and to follow a l1ne of cautlous acceptance. L

dThey tend to rely ‘on - the 1nter-.i
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l (cont ) This recommendatlon applies partlcularly to the contlnued -
use ‘of thoughful plannlng, ‘the 1nvolvement of all categorles of people
(including parents),vand the use: of pex suaslon and helpfulness to earn

support.

2. Give as much attentlon as pos31ble to the artlcvlatlon of different

levels, with SpeClal attentlon to the trans1tlon to the Junlor hlgh ‘school.

3. Hire more’ spec1allsts as the program.grows.» Malntaln a spec1al
staff large enougb to. cnntlnue teachlng at least one. lesson per week in each
classroom, .and prov1de all that is necessary in the way of 1nserv1ce tralnlng"

and the preparation of supplementary materlals.

b, Provide for an extra measure, of help for- the classroom teacher -

- WhO needs it whlle learnlng.

5. Develop a FLES newsletter to 1nform teachers of avallable serv1ces,e
to help educate them 1n the theory of FLES, and to remlnd them that they are
1nd1spensable. ' ’

6. Use native,informants well or not at all,

7. Establish visual l’i:braries“_in;.scho_ols.

'8 Keep telev1s1on as an 1ntegral part of’ the program, but phase 1t

“[fout at upper grade levels, and always subordlnate 1t to llve teachlng and

ﬁ;personaljantact Inserv1ce tra1n1ng should stress the 1mportance of the llvefﬂf'

“tape,"prlnted materlals, E@OPS and,_lﬂrhl
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11. Keep Spanish off the report card until the program is fully
developed, but encourage teachers who are in the program to WTlte comments
about Spanlsh on the report card

12. Resist the _f‘inancial‘temptation.'t'o‘dilute the effectiveness of the'

program while increasing its size. The nunber of Speclal teachers should

not be too sklmpy, nor their class load too large._ A program stretched too'
thin w1ll nulllfy all of the gOOd Work that has been done.




" Evaluation of the FLES Program
' In The Seattle School District
‘ 1968-69
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Washington Foreign La.nguage Program
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- REPORT OF VISITS TO SCHOOLS

Eunice;Faber :

To prepare for the evaluation of the FLES program a meeting was held
~.-with the foreign language consultants in order to gain an over-all view of
- some of the main problems encountered by them,by classroom teachers and by
principals. This half-day discussion period proved invaluable in helping
to focus on the kind of- inlormation to ve- sought through personal interviews
and through: questionnaires. o : :

‘Three kinds of auestionnaires (the samnle forms have been: included
in this report) were sent to each -elementary prlncipa]' (l)na recuest
... for a brief general statemen+~from,each grlnclpal ‘conéerning his opinion
- of the FLES. program as it had;developed in"his building,,k:) a ‘guestionnaire.:
to Spanish teachers, grades 3 through 63 and (5) a questionnaire designed

'_to gain some insight into the_reactlon of parents to the FIES nrogram..

: The harsh winter weatherfcaused a one—month delay in completing the,‘f
'fquestionnaire formsg: ‘and. getting them mailed to the- schools., For the sake.
... = of'expediency, we: reauested that if: sufficient numbers of questionnaires o
u_f_;khad not been.sent to-a particular school, that additional forms be regquested.
"Q‘;or that the schools themselves dupricateﬂthose needed,” ~Apparently, - thev_
flatter me thod was the one. most»generally»used.' We had excellént response.
- from.the ouescionnaires, most of which were received before the indicated
”~:deadline of March lO.H‘ : T Ll :

o Since visits to the schools had to be postponed until mid~FebruarJ, ;
.,.” the number of . schools we could contact person iy wug quite limited. L
“‘_Nevertheless, it is felt the random selection of schools involved in the
- FLES program offered a good sampling ‘of common - practia:s. T spoke with -
-.principalS'~- often at great. length.~-, to Spanish teachers of all grade -
levels and to a few' parent S dbserved in & fair variety of classrooms,-’i i
in several of . which I was asked to oarticioate in the role:of ‘teacher.’ X oo
. wes. also fortunate enough to- be ‘able’ ‘to observe an. after-school demonstratlon%ﬂ
fyclass ‘offered by one . of the ;consultants as part of the’ in-service trnining -
iprogram.._That my’ sampling represented the norm in termsmoi classroom activ-
ities," methods, materials, ‘teacher-training and attitudfs’is borne out - by
4the statements made on the completed auestlonnalres.” ‘;1”:_‘ :

Tl It is regrettable that advance apoointmen*s Ior school v181ts were not _
feasible,‘since time as” of: the'ess ‘E‘Undoubtedly, such a ‘procedure. would?'i
N P rtu i ‘lassroom visits.. Nonetheless, in each.

s were. immensely coonerative and cor-wi
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However, I remain extremely disappointed that I was.not able to visit more
clagsses. In the schools in which I did, I felt the experience rewarding
and profitable in view of the insights I gained into methods and materials
being used in the TV follow-up,. the reactions of children to the program,
the degree of ®acher preparation and general attltude toward the progrem,

Most princioals with whom I talked seemed to be on the defensive when
asked sbout the Spanish program in their buildings. Some confessed the

-Spanish program was "virtually non-existent." The main reasons gilven for

failure to develop ansdeguate program followed a similar pattern from
building to building: (1) lack of conviction on the part of principals
and/or teachers of the role of foreign languages in the elementary cur-

. riculum in light of the need to concentrate on the "balics" (2) the over-

wheiming difficulty in scheduling Spanish under the olatoon un=-graded or

,;continuous,progresc‘sySEemﬁ (%) the inability to find time for Spanish in
. an already over-crowded curriculum, (4) spanish sacrificed for experimental

programs” in areas such as Physical Dducation or . Science. In one bullding

a former native-speaking Spanish. teacher had: been assigned .a.class of slow
readers. It was felt her load was too heavy to ask to continue to .
coordinate and teach. in the Spanish ‘program, Home—room ‘teachers under the *

7 continuous ‘progress. system pointed out they:-have only a few minutes each

day with the group of children in their ~charge. Even if they wented to

. teach Spanish (and quite a- large number expressed their desire to . do- so),
the Spanish v lesson cuts across. group ‘scheduling. ~But in spite .of the

brief time teachers have in the home-room, some few were still trying to

 greet the. children, take attendance in Spanish: and use the language wherever
‘possible throughout the day.f It wes: pointed out' that in chenging over to
" new. methods of, scheduling, .even. principals must: sometimes take classes .

S uhat specialists ‘among their teachers can’ be used to the best: possiblec'

_cadvantage.u In reply to the quescion concerning the use of "Spanish ‘special-
,5ists“ in such buildings, it ‘was ‘revealed . they did not exist or did not have.
" the- support of other teachers in working out a new type of scheduling for

- Spanish.,

 was)’ -

'n;element also entered in* the complaints of. teachers who feel their prepazation
“in Spanish is inadequate._ Too much preparation time is reouired for daily
glessons to’ produce adequate results., ‘Most' of’ these ‘were ‘teachers at the i

'?By and large the most consistent complaint among teachers and principals'
ack. of time: to include Spanish in the' crowded curriculum. ‘The time

‘whom Were male teachers. Practicalxy
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Many of these teachers feel that the approach of: offering qnanish to sll
children is a "waste: of valuable time,” and that Spanish (perhaps along
with other langusges) should be offered:mg asn elective in an enrichment
program for pupils of high aptitudes. Onezecurring ‘complaint, serious
"enough to merit attention, also comes principally from the upper- 1nter-(

~ mediate group of teachers. They trace their attitude of "rebellion" and
their resistance to FLES in general to the manner in which Spanish was
‘initislly introduced into ‘theelementary curriculur., In their own words,
expressed over and over again, "Spanish was crammed down our throats.”

They feel gquite strongly that they should have been betiter informed from
the beginning as to the goals and objectives of the program and granted
the gportunity to express their opinione. In a few cases the introduction
~of Spanish. into the. currieulum was likened to that of Economics whicn they '
;feel also has been 1mposed. 3 S . : : o

. . Principals, esnecially in the central area schools. tend to believe it
“~ironic to attempt to ‘teach:Spanish to: children whose needs in other: ]

H'subaecf-mattfr areas ‘are not. being ‘met, They)
ren in their schools experience with ‘their own;lénguage which some feel .|
" is a-kind of ' second ‘lenguage” already. As oneprincipal put it-"I would
. rather teach: ‘these” children to add correctly 7'and 8 thaen to. ‘glve them
a smattering of . a8’ foreign : A

guage they will probably never use.

To sum;up, found evidence of deep concern among princinals and

:i‘unper—intermediate;teachers over: theix inability to 'maintain’ e contin—’iff‘i

‘f‘uing andﬁwell-articulated program fromf ne . grade level to: another, an

?;iexnressed;need or n > r 8 either €6 supplement or. replace "

,f”*he TV program;- fnrther need to e convinced that Spanish deserves to be
- considéred: a. "priority subject" mhen more basic needs are. not being

ﬂ;few With specialists doing the teaching. Very few, 1ndeed, in this group
=S to . express -a desire’ ‘to /see the: Sﬁanish Urogram disoﬂrded._
gThe oositive aspect ,'P;their complaints'is, perbape, ‘best exemplified in
che statement "let' : '"not at all;" Thus 1t wonld seem

Poiit to: the difficulty‘child-- -

Ak
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-In some of the classes I v1sited at’ this 1evel, I found the children highly

motivated and performing well in opanish in terms of pronunciation, structure
and comprehension. It is significant that . the: most outstanding cless T saw
in terms of motivation, variety of dpproach and ucqaired 8kills was. thet of .

a teacher who has had no formal training of any kind in Spanish except what.

she has 1earned from watching TV with the: children. Her techniques she has
acguired in in-service classes and work«shovs and through imitation of the

TV teacher. Many teachers at this: level complain, n my opinion, ‘because’
~ they are totally unaware of how well their students perform.“ = :

o The excellent demonstration class which I obeerved at an after—school
hour was initiated at the reqguest -of third and fourth ‘grade ‘teachers., With

c‘closer contact with: consultants and- provisions for adequate supplies of

‘quality materials in each’ building, ‘the Spanish progrem . at the third and
fourth grade levels should present fev ‘problems.. It was- intcresting that

" the vast majority of teachers. at these levels: expressed the desire to see

T

ithe program ettended down into the primarv grades.;; ¢§~t.:,.a S
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 REPORT OF VISITS TO SCHOOLS '
_;raulfysﬁil;,,‘
In all, I was able to visit fifteen schools, some from the south end

of the dlstriet, some from the north.v By previous arrangement, Eunice
Faber visited the middle. I had" hoped; for a greater number of visits,

but the snow storms, the press of. other business, and the diffi culty of’
tscheduling some vlsits contributed to a reduction in number.- S

As it turned out, I think that fifteen schools (p1us a’ similarf

_number for Professor Faber) were ‘enought bo see at least a sample of every-.

thing that is going on in.the FLES program.. There were - hardly two visits
alike in form:and substance. The schools differed: by size, community,

__type,»curricular pattern, administrative policy, general quality, morale
and attitude. S : ,:” N :: L T , _

Eech of my visits included at least an interview with the nrincipal.

. Almost ‘all: included . group or inaividual 1nterviews with faculty from the
'appropriate grade leve]s._ In a few schools, I talked to 811 .or. nearly

l‘fall teachers in: grades three to" six., In" about half. of the" schools, I
: visited actual Spanish?recitations of several different types. ‘

;carrying out: the program, eitheri

:g Class visits.j“ fwanted‘to visit Spanish recitations in all sohoo

h;but‘couldn t. Ina few ‘cases;,’ there were ‘none. to be visited.f ‘Most of the'

time,  class visits were difficult or: impossible to arrange because my

-visiting time did ‘not coincide'with the TV schedule or - some other flxed
- schedule. In a: few schools, more classes were available than I could
'possibly visit;" - o e S

There isvlittle to say about the classrooms where teachers are a*tually

with or: without TV. :The quality of. teachlng

‘TV.is 2lmost’ always good enough, frequently elcellent. These teachers tend

to be More apologetic than they need'be abou heir pronunciation of
‘ : ifew errors or
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In the "Northeast Complex » I missed the weekly recitation led by
high-school teachers and’ students, but saw follow—up recitations led by
a native spesker. The children we.e doing well in Spanish and seemed %o
have good attitudes toward it. I-was pleased by the (very rare) evidence
of cooperation between elementary and secondary schools, but a little
_worried because the influence seemed to:flow too much in. one direction,

- No steps had yet been taken toward . articulating this venture with the
seventh grade, where. normally & new start is made in the same materials
now veing covered in the elementary school. -

Local adaptations of the district nrogram are probably a good idea
for future developmsnt, but I seriously question whether high-school
. people shouldinifiate and operate programs without seeking the help and.
-advice .of FLES specialists ‘already on the district's payroll. I also:
‘think it unwise of elementary-school principals to assume that high-schoocl
‘teachers understand elementary education and will unfailingly serve its
."purposes. : AR . ‘ :

. In summary, the 1earning of Spanish seems to be progressing satis-

. factorily under the various. arrangements whereby it is actually being
"taught EI someone. It is. not progrsssing satisfactorily where a teacher

- merely turns on the v set, or ‘Wwhers' the whole: questionis ‘being ignored. .

sy

iIn fact, the mere cuantity and cuality of’ learrxng is the least interesting K .

.'jissue that has . developed in my-part- ofthe evaluation, being cuite predict-j
vf&ably dependent uDOn other thinas.; : el L :

S Interviews wmth principals.: A few principals provide pos1t1ve.
.leadership in FLES The program generally thrives in thsir schools.

_,__.i A few principals are openly negative about FL.ES.i The program
*“hardly exists in: their schools. . G L : A

Coe A largsr number of princinals profess to: have positive attitudes
: about FLES in the sbstract but, for a- variety -of" reasons, ar€. -not ‘
v.doing much about it in the concrete.; The program exists or doeSn t,
-;room'Lv room in their»schools.; - : S e

o Here‘are some of“the reasonsfgiven for the failure to provide PO8- .
-:VitiVe implemensa ion of.the program, in approximate order of freuuency.-

Too many more important
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6. The TV content goes too fast, and the speech is 1nd1st1nct
making it hara_ or teachers and children.
T. Teachers who don't know Spanish have to spend so much time
preparing for a fifteen minute lesson that it is ‘not fair
to other subgects. R
3. The inservice training program has- ‘not- been adequ&te., There
has been too little of- it, and classes have been held at uoo
great a distance, ‘and ‘bhsthe teachers' own time. .
. 9. The FLES specialists‘have-been helpIul but there. aren't enough
' of them to give regular help on a continuing basis.

Some princioals were proud of their WLES programs and .said that: they
“would want to keep. them, even if the d1str1ct dropped-its nrogram.' The se
principals usually ‘had suggestions for 1mprovement -~ .more native 1nfornp
-ants, more coordinators, centrally: produced visuals avallable in the
;building, more varied ™v programming, and so: forth '

: Some . pr1nc1pals Wanted to avoid schedullng an. interview. They seemed
a bit cornered and. ‘uncomfortable when we. started to talk but invariably
warmed up to the conversation. .Most. of them": are very nHive about ‘FIES,
and are understandably reluctant to" discuss the subject that they know
pleast about.. Even ‘so, mOst of these principals revealed a potential for
i . enthusiasm and leadership --if they could: have' a dependable apparatus for’
kﬂ operating the _program,  if" they ‘eouly: understand its- educational values,_’“
._‘and 1f they could imnrove the morale of their facultyr

U ItT eemed to me that many principal (in personal interviews as in o
" written tatements) revealed some feelings of: guilt with’ respectto “LES.¢.
. ‘They seent to be: generally'able and responsible people, who Just don't knoW
‘what to do about this program. - Consequently, they would rather - d1rect
- - -their energies toward things they understand bettei, especlally if this
*.-avoids friction with teachers.‘.< : :

PR Intﬂrview With teachers. Teachers spoke freely, even’ though some of
1;'_them suspected me of" .being: an agent -of ‘the" establishment. ‘Very, very.few
';;of them opposed FLES asa matter of principle. But most of them Were ’
“very critical of the‘Seattle : G . ; D

I am: convinced, comesfrom teachers sense of*

ctl. - They not’ only feel that" they don't know

. ! ' an't possibly dearn-it Well enough T
"lAt ‘this: point it is probablv»of little importance Whether their feelingsf;ﬁfp”‘
,reflect obJective,truth' ional : '

e or two buﬂdings-
ardy teachers;[
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- 0ddly, - teachers ‘who were enthusiastic ebout PLES were more reticent
than its detractors. In group interviews, positive comments were rare.
In private interviews, enthusi&sm Jas someuimes *hown apologetically -
"x know that doesn't agres with the position of the Teachers Associatlon."

Teachers generally said the same things that principals seid, the same
f-things quoted 'from the written survey.,’ .They want the: program staffed with -
specialists. There: isn t enough time in the. school day.v ‘Not &1l children
" should teke- Spanish.- The inservice program rsn ki sufficient or sufficlently

convenlent. , S o . _ ‘ . . '

Most teachers were not willing to ha?ard a gueas about whether parents-.
: liked the program.. For the most part, they had never discussed ‘the guestion
© with. parents, and parents never mentioned 1t o, them.* Teachers . who. said
that ‘parents don't. approve seemed to be projecting their owm feelings, not
reporting on know1fact. : : ‘

: With few exceptions, teachers seemed to have a. genuine concern about .
;'doing ‘the right thing, in.FILES and in’ other suojects. -Even- ‘the most
,vemotional detractors wanted to. feel that their negativism was justifiable.
“-And, &8s I have said most teachers aoproved of FLES in: principle. Many of ..
““the teechers most critical ‘of the: Seettle ‘program: ‘gave. FL & very. high o
' *:priority of importance, as high as the‘"basic" subjects in many instances.iV

R 5 do not wish to make it seem that all was negative,_but I stress the
;T,negative because it is highly significant., I'saw &' sizable ninority doing
ek respectable9jobi n: FLES, and, incidentally, demonstrating the fact that =
.-;much of the. negative opinion is .wrong on.the question ofwhat is possible,
.. The pOSitiVu accomplishment is doubly impressive when encircled by people
. T,saying it cen't be done.- R S , , ‘

: To be specific, some ‘of the best teaching I 'B8W Was . done by teachers

‘who. came ‘into-the program with little or no previous’ experience in Spanish.
~ I believe that this 1s not be explained by. special talent, but rather by
‘,éspeclal attitud'. Let it ‘be admitte‘?that some teachers, witn or: without

257 There seems to. be
',perfectlon in FLES

ebec-*al FL’E‘S staff, hut
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o A most dlsturbing faet is that g0 many teachers —-'even princ1oals ~-ﬂ-.
“think of the central ‘adm’.nisvration as’ “they"i Even .peoplein the curriculum

 division, who may*have 8pent most,-fftheir lives in-the. classroom, are - o

" considered to ‘be unaware of the facts of 1life in schools. :
'whether this is- true,but,,pnce again;'it is enough tbat most'teachers
;believe it to be there. SR '

RER Iast of all,'it:is obvious.th&t‘teachers are now concerned with many
" difficult end. sometimes frightening new conditions.” In the midst of the .
_urban criais,/the recial: crisis, the: crime erisis, the ‘Qope - erisis’ and AR
;sundry other orises;: it‘is hard for some teachers %o focus their. attentionw
_on. the: question ‘'of: FIES .Also, itiis not,tgo unlikely that some: teachers
-may use FLES ‘as: an emotional outlet for their crisis-born irua+rations. ”

Q

“ERIC

Aruitoxt provided by Eic:
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SUMMARX'OFiiEACHERvQﬁESTIONNAIRESQ3  L

The gues’ciorme.ires sent to all elementary schools Were 1ntended

. to supplement the information and impressions gained from our personsl -
_contacts with teachers. A/ total of 460 third., fourth-,: fifth-, and :
' sixth-grade teachers returned the forms to us. Almost all schools’ returned o

aﬂjsome cuestiohnaires, and a; few eent replies from all teachers in those
*;four grades.J“i“,~¢.j : ST ~

Since the’ nuMber of renlies is far 1ess. than 1”0% of the possible ,
numher (less than 50%7), we’ have no way of ‘being sure that the _sample is
- an. adequate representation of the -whole: faculty.< However, the reaponses B
correspond. rather’ ¢losely with' our own,observatlons ‘and with the estimates,
“glven by school oxincipals.v It seems likely that any bias ‘shown. in thiS'

'fl ‘sample 13 1n the direction of negativism toward the FLES program.--

o The numbering ‘in the fo1lowing summary does not correspOnd to the
‘ item numbers ‘on’the ‘survey form, since some”items -were. for ‘background
”;i formation onlyf andvsome other.items are combined in the summarv..%'

S ;The'i'mber'a 'rep es’from.the difzerent grade levels were as e
follows-' , , L




“1llnigh-8choo

Item number 2. How nany times per week do you yourself teach Sranish to =

‘None ~

 ,one” _"f l':;f 716$ ”iftﬂf*°:“' :
 Tw5 ) i:; f5-;f'é5$;vfi e
m g

: Taught by other fﬂ
' teacher* :

‘ ,Nb answer

l“?r Spanish



G 3 L At B R e G B IS e e R N S = R i S P R S A e R SR R B R ity

21

Only two teachers indicated that they were native speakers.; Most teachers
who hagd inservice tralning attended only a few classes, sometimes only one.

Item number h. ‘How effective:aretihservice;classeé'in-hélping to meet
- your ‘needs? . . - - . S T O L SR o
Third =~ Fourth  Fifth - Sixth ALl
Adequate .. 31% . 29% . .23 . 214 27%
Other 9% . 6% W 108 . . 7%
:No answer o 75f55b¢;' ”'_ hﬁ%t _' o '_SQ%t.f o ‘SS%'Lf jf%“Se%
o Note' COmments here mean much more than the tabulation. Man&'or :
- 1;most of those who say’ adequate are talking .about quality. “They often. say
... that the- quantity is top little. Mnny or most who: say:” 1nedequate" are -
,sﬂreferring to quantity or net result. Both- groups actually seem to agree. that
" the classes are good, but insufficient.: The "no~answers:! correspond clcsely

.. “to the group. who took no inservice classes. -Curiously, several teachers who
: took no classes are most_vigorous 1n denouncing them es’ inadequate. ﬂf"”

S Uhder "other? tre;included commants'that.classes are too inconvenient,v
;ﬁi'too time—consumingf that they are often ancelled, etc. o S .

YIRS
.x.‘

"‘Item nuﬁber‘s.fl How adequate do you consider your preparation in Spanish
‘s:for the grade level you teach°a»u' IR . B N S

Ee&zzhd”f['5§i£§§tv;“';§;§gg~”; f.éizth
Att?5%“;}:tltioé%{kifﬂ““ﬁt?%_'iVﬁy#jéﬁ,t
CoTest o mp oM. ag
"3353%;7’”"7¥r$¢1”' SR

| Excellent




j-;of uhem ‘have' never: used - it.t In other: cases, “they are from tedchers who énly
‘ ftarn on. the uet, but ao not participate -nor. follow mpr

,22 

Ttem number 6. To what degree do you feel the TV program.achievee WLES goaISf

Thiva Fourth -mfth‘ | sixth ALl
E Highlyﬂsucceg§+ R ‘f;; :; e oS 4,"7”»,v“%-  Lo ﬁ" S
Fairly success— .. oo Cehooo oo ’
Loofwl o 7260 sk 329 228 0
motaval 3 M s b
- Don’ t'k"°“ DR T eI -

,,l

No- answer  "l”.* 5% .", _‘ ?%;ff;lVA “7*{  :" ::'?7%5.

N Notet - This . question turned out to be an. exercise in non-communication('
fbest of the "not ‘at all" responses are’ from teachers who do ‘not.use’

Some-teacnérs check




",  Mixed

":s ito good educatlonr~
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Ttem number 8, .'nées_theﬁéCéphplishment of your ciassUseem“worthWhilé‘
{in Spanish}7 B e O At R S PE . :

TR ’  ?i4¢? f* ' :Ml5%'  : ,:1 2+%  71. a;é6%
Cosetoste e
Lo v'.-'.‘fll%?u

e

- Don't know

. ao%

‘.fItem‘number:Q;nf Dovyou believ"that FLEs; in one form G‘ another,is essential
st

No S et
Tl et ._‘.;2}$;“

confirm,’he general observation that negativism
. Even so, it seéms significant’ thet only 274 of '
vo;thisgquestion., Among those ‘who'i ‘deny that

; ; g good", or’ desirable"; or.
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. Item number 10. What changes, if any, would you'like to see in the presemt .
CUFmES promwemi .0 . ool TR T

:*1thira'f;;7;zfeAr¢nJ

g 1Get expert R b o
" teachers  Msp

1- TjImprove TV w :1fﬂ;3% “Af_ﬁ

fRaduce or drop

f[Better or mcre ".1:var"*
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' Prdbably mest of these comments favor a full specialization of the Spanlsh

b",program, but they are. 1recuently adbiguous.5 Many intengd,. not specwslization,'

;;-”expert.- Some are. proposing al wld
" the present’ framework. ' Some: want:resource persons or.native speakers
1'¢.,;available to. the classroom teacher‘on & regular basis. Some"seem To vE“
: ”uyfposing merely a better training program.v;,‘»';_;‘ - L

but the limiting of participation _those ‘classroom teachers: who are-

‘ epplication of specialists within -

e~fItemﬁnuhbert11. Does it seem to you that administrators and supervisors f"“stfg =
‘”generally consiﬁer the FLES progr&m important and suppart 1t by their actlonso"

- 2222225 ﬂ




“Item ndaber 13. Do you th:mk that junior-h:t‘ n and high-school teachers
*Sﬂpport‘thejFIES;prograg?.gl SR P

:?Don t know

- _-Mixed

S Note.'. It; eems,clear,that here(is virtually no contact,”on:this
 ,sub3ect between elementary and seCondary eachers.'vaen}some Who

-V;answered ye X '2‘ ;. their opinions were»based on conjecture“__fo“'»;




 Shoula ve taugn
,j"'-f'byj7exPe.lft'$' : ;

. Not enotigh time
....for'basics .=
" Need visuals and

il
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Third ;*'»fgraurﬁhf?:fffirifth5:V' Csixtn v ALl

';ticurziculum toof7fﬂ'frfjfﬂfrj}ff'
' crowded ‘ «,ﬁf3%ﬁf3;’.':“

._‘ffMore interest in Lt i R o

| ‘*f'fQ%;fﬁffi°j"-2%t'~fi*7f§i%ﬁf’Jf tﬂle3e%_
“-%Kills interest in: ARSI g RN RN R
Junior ngh 't;2%:-_;,;;mtq

More 1einforcement A
Needed .

llr'ﬁGoals,udk'b

;M{:fTV too fast

'ﬂf”Wiminate TV or,
’telecastimore
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EXCERPTS FROM QUESTIONNAIRES FOR FLES TEACHERS

Third Grade"

. For the program to survive teacher apathy teachers who neither '

approve, don't like +the language or are not - prepared should not be
required to teach it. I feel these teachers may be oertially
responsible for: the anathy showing up in Jr. Hi.:students toward

FL. - Use on Ispecialists or. thoee prcpazed to teech 1t enthu.siastic-

ally.

,Regarding in-service‘ Even teachers with no Spanish background who - -
“began the elass with much trepidation, learned basic materiaml rapidly."
It is my recommenoation that all teechers of Spanish have this course .
’--even to the extent of being &8 reauirement"

'It is worthwhile.

.Mbre teachers would take advantage of inservice if thay received

more then 3:credits (as offered by other districts X Furnish meterials

“'and technical aid. SR

T think FLES is a. golden opportunity.: However, my children lose interest'

* because they. just don't ‘understand what’s .going on.. They get. bored '

Coath TJ..,don't seem - o ‘hear. differences in verb endings...they are S
:;fquite frustrated. "It has. always seemed a’ pity...for the . 30~5©% 4in a

room who are interested‘and eble to achieve “to be. senareted at’ the il
ena of the year ‘and put into- Bror” Ay classes where only a few other f
children care about FLzexperience, ‘the ‘same henpening ‘the rext year

- £411 their ‘interest 1s "ailuted” or lost by teachers. and fellow: studentsv |

“waho don't ‘care. buggestjon~ Have a specisl class for these who want to-

learn; an adequate .and: int sted’ teacher ‘and’ carry these children Lol
through ‘the I year elem.- progr. ‘to e level of” enjoyment and ‘achievenient
which is" not evident ‘ROW, Undemocratic° Mnybe ---but why spoil it .

- :for:all of the when' some " ‘really went to learn. I think the 3rd grade
TV series. 15’ wonderfu
1g.methods used.

-I have no compleints_as to the program or L

‘fd’Competency in 1anguage is imperative%to teaching it. A teacherr with- :
;.*h%}out speaking knowledgeaof languages i defensive end projects a negative
_,“iattitude, : e L i ‘ :
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Aﬁ.dn.istrators » etc., must ®pember that classroom teachers cannct be.
experts in everything. We must also keep in mind ‘that children need.

~successful school experiences in’ academic areas, that learning their
‘basic skills is first and foremost. When time 1s divided too much
“we are concentrating on ouantity rather than quality. BEither we do the

Sp. program right or forget it. EBither hring in a native speaker,;
and do not expect & clessroom teacher to teach the three R's PIUS

economics, social studies, art, PE, music, ete. or postpone the R
- language program till such time as. native speakers are available.,f.;'

Most of the children .are: getting something out of the program, but for
a few who are having such difficulty with their own: languege it seems
8 wagte of time. Tt would be" more valu&ble if the. tﬁacher had more

"5 background and visual aids.’ It takes time and enerqu“

10,

With so mud:subject matter to cover in Erd grade, it ‘seems worthless'm
'for & " ‘teacher to attempt to’ teuc Sp.,without ‘an adequate background.

w‘;For interest to. be maintdned, a good start is essential Unless an-

-adequate program can be continued thru grade 36 in: each class ‘how - can
W'a L program be effective. ‘With' children getting a good start in one .
" 3rd grade, but with, other 3rd. grades in- the same school not" getting a

71;good start, it makes a continuing program hard for the next year when .h

’(;~c1asse,

ERIRE B I

;Children in classes whe e"teacher kno
o puild e great dislikeffor ‘the lsnguege.
~Jis etcellent but watching only he program is not the answer

re‘mixed up again.qaq~

no or. 1itt1e Snanish seem to
:_The new third: grade series

:The FIES program is weak because we do not have gualified teachers.
- oIt should be: taught by regular annish—speaking FL teachers: who can :
T]Tmake it easy and fun for ‘the. children in a natural sort of way. s

'It is difficult to have someone from the language department ‘come. out
L oto our school. When the helping teacher cameto us about aach: week a’
s}year or two ago, “the’ children were: very ‘enthusiastic. Even' this" o
' consistent effort would help create more interest._fi,k_:f'“"~ '
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16. I thlnk if T had more time for gamzs, et»., the cildren would enjoy
it more. Taey always remind ‘me if I tend to. rorget to turn on TV, : o4

- tho they sey they don't like it. & Perhaps ‘they'd say the same about . =~ E
many. areas. Mhybe TV 1s supposed to be entertaining ins ead of BRI
iteaching. o S , ';f‘

f‘17,  When they dc it with me as & class they are OK. ‘The TV does not hold
- .':their interest (max of attention for TV 15 about 10 min.)

: '18,-‘uven Lhe program 15 mnch improved, the children groan when it is time fjfi o
- . to watch.. No matter how hard I try uo motivate them they are develop--,:‘ i '
'ing a dislike for Sp.;,.;v~~ s i - ;

o 19.‘[11 the distrlct feels that tbis nrogram 15 important for the children O
B ﬁthey should have a teacher in each building that can speak*the language._'J'f¥~“

B 26:"More native speakes available to the olassroom and if oossible, one
S -to every buildingi'” o DT T . S .

: fyake charge of the children ' ;
-children: beginn ng it in J‘"

‘that inding"apprOpriate ‘pictur s;far the'various foods,
'“‘ peopl te ‘be :

‘hpliemgntgryblevel,is worthwhileg_ Uﬂ'education

fae et g iﬁ this respect.. “ Howeve ,gyou can't

Ipful.I must




3.

7.

EXCERPTS FROM QUESTIONNAIRES FOR FIES TEACHERS

Fourth Grade

If the program could- be conducted by those who ‘have a Span sh oackgrouna
and can bring to the children an enthusiastic- approach, the program.
could be- successful. In the hands of . the untra1ned oY d1s1nteresued
ouly failure can be’ eXpected. ’ S

If you 1'eel th1s worthy of. conulnuabion, ' T :

(1) Give release time for workshops during teaching nours. o o
(2) ffer the courses without the compuhion factor for ueachers.'f“
(3) - Offer the course in the schools %o ‘the students who ghow =~ .
enthusiasm about same. . Using ueacher ‘specialists who - are .
enthusiastic about same.- Sucn teachers will generate a aenui:e'
feeling of appreclatlon and creative attiuudes that wi ll oe recip-
rocal of- the procrams offered in ngh School or Jr Pi. '

Lack of time and training hinders us Irom teachlng Spanisn adequauelj
The superior student usually enjoys. Spanish.' For -the cnlld of "low.:
ablllty, Spanish is Just one more: frustratlon._;;,“;. o

T®Eis too time consuming for'an . untrained teacher Prepa’ation and
presentation’in an extremely crowded” curr1culum.u ‘Children do .not.
like it ~~ so it seems wasted tlme. A spec1a11st to teach th0se wno
wish 1t (elective) would seem more realist1c.,g “ : ;

I would like to have an exoert come - in to supplement the u.v, procram
a P , :

s often as. it would. be posslble.

Personally, I am frustrated oy the procram.~ I try to be the best
teacher that I can. Except for going back to’ college to take R
Spanish I have really made -an effort to do. the best I could with the -
program. - We've memorized little phrases to use throughout the

daily work, which I feel is good. I've asked consultants from the
Span1sh department to come out =- and they. dre wonderful! & The
children love it when they: have some ‘one who really knows: what to-

do. ' The. contrast with the’ llttle T can ‘do depresses me more.

The other drawback As lack of tlme.i Even with my ' ‘lack of - knowledge

I could probably (and- would ) do’ more if the " day d1dn‘t already BN
seem too short to. get all the subgects 1n.-@,_, C

Our children have nothing to snow for the 75 mlnutes spent on B
Spanish each week L . ; o




"Spanish on T. V. is not very successful because uhe youngsters :ind
- it hard to understand and the teacher must be fluent or have a

33

- fairly good understanding of the Language. I have taken Profezsioral’

o, o

a1,

"IjenJoy“learning forelgn languages and
~Spanish: enJoyable if I was adequately prepared and also AL
‘enough time in W : i

classes in Spanish and one summer in Hawaii. I worked very hard
on a Spanish course. I got so I enjoyed the: Spanish lessons on
T;V. myself very much but the youngsters didn't and I didn't have
the time or T felt ab. ability the do much with.it. This. year the only

'tlme T could watch the program was 2: h5 and by that time of day v

uhe youngsters Were too restless. o

‘I think that Spanish can only ‘be learned from highly oualified

teachers in person (no. T.V. ). I think it. should ‘hot . beg1n until-
6th grade and should be elective not forced.,v :
There has been no communication between the Junlor hlgh high school
and 1ts feeder schools that I know about - .

fSpanish could well be ureated as an enr1chment class for “those -

students who are performing well in Engl:sh language skills.“’

1l feel very strong about ‘having. a speciallst in once ‘a week.» Also,

I think there "should be. teach1ng aids: available for the- dlffer ent .

”_words which" one’could: use,. This finding all the materials: besldes. _
_,prenarlng how 1t s to be. taught is too much cons1der1ng the 1mooruance I
fln my oplnion. There w1ll Stlll be creat1v1ty or. the part of the" ueacherfm'

Other subJects must be taught and have f1rst preference.“ This looklng

'vIor materials is taking. far too much time 1n the first years of
‘«teaching especially.. e : »

T do- not feel one with no—background is qualified to understand usage
-of verbs, ete. . And: this is expecting far too much when all that is
5g1ven to us is, (to) the gu1de and the T.V. and tupe recorder

Could do a "fair" job 1f there was a preparatlon t1me and time to ueach

Spanisn.:‘;,.

'.Foreign language should not be lim1ted to Spanish Other languagesf'

3jshould be included as an' enr1chment program. Otherwise a specia11St

,v“in Sp/br..could teach. all Sp /Fr e thus g1v1ng ans elem. teacher v
”freleased time._;??f__' : e : o

I?feel a. forelgn language 1s vemrimportant for: good educatlon, out

;I-feel it is 'a waste of: time. forcing the. slow . student to take it

fwhere ‘hé' has. difflcul Ly with ‘the: English Language. T would like ‘to.
see . a gpecial téacher come to a builﬁ" '
iw1th1n ‘the. build1ng;< T V moves too

ng or‘use’ a. person qualifled e
‘apidly for most. students'~ ~

would f1nd the teaching of




X tend to put Spanish at the bottom,of_the_SQale'of;importance in ,
comparison to Cther”subjects. I feel Spanish would be more successful
"in the Elem. school if taught by SOméone_traihed in this subject .area

- and someone who doesn't have a regular classroom situation., Perhaps
Spanish should be an elective as some children have enough difficulty
with other'subjects.j*Most“children come - into the ‘4th grade bored to |
‘tears with Spanish -- prdbablYJbecauSe their teachers -~ like myself --

- were inadequately prepared. vLet's not let this continue. =~ 7

17. I'believe'that,a'sécond,language‘is very impsrtant to the average and & -

'above-avérage-pupil in theciementary:school.j_l also believe taszt this.'

. course. should be taught by a regular Spanish-teaCher and limited “ }
to those pupils who have the ability ang apnreciation~to‘benefit from. .

18. I was very énthusiastic:when;ﬁhe pfogram'étarted;~butlndwfreélizé

that I cannot "put it across" without SPending~farfmorejtimeﬂthan I
. am déVoting.to'it'noW:H“(And”frqm which Subjéctfarea;dbgl'Steal‘itO)”
. We-open the day in‘Spanish;'learn;Spanish»nggs,\reféryto‘it in
. .Soclal Studies, play games ‘using it, ang devdte.bulletinfboards to-
- it, but We'still need5extra”timeﬁtofdrill‘on:Vocabulary,ahd to
. -review.. The responseSfare’sb‘slow‘thefClass 1oses interest fast.

',~Ijrealize{thatjinterpretatipn,?in English, defeats the purpose, -
_ :butfthis7iSuwhat-the‘studehtsfédmplain'of'mbét;VWhat’s,hev':“*”
.saying?" SR SRR R DS OER ECE
19. . It is completely unrealistiCito.expect?teachers who' have ‘no vack-
. 8round ‘or confidence with ‘Spanish,. tOfteach~ip; It requires fax
'too much extra. preparation time on: their part,-éndgeven.if:thqy4try

fto_db_a.goodfjob?,their.in¢orrect accents.may*do;mOre'hafmxthan good.

20. The: children eagerly awaited the visits of the Spanish teacher who came

to enrich the TV'less0nsa7evenjthbughpthe valessdds’were'nqt,too
successful. 7T T T PSR BAG 2 Les U :

“oto iqstpumentalﬂlessqné;;ﬁhénfdblYQQQgét;édog

4121.'5Whén.f6drth gradé_feacherS'héVe.fo:éiiowfférjfifé hours a week given.

ghhteaching,ﬂime”for the".

‘ti,Spéhiéﬁ;?iﬁféfédéﬁééhpblgféhodldfbetagghtfb& §Qmécne,ﬁhét,ha$ majorédi
|17 hIS subject, Just as’it is in Junior High ornd Senies dagns "0

"-;;-_.-;aha’z;tgk'e’n"afta‘,ar_;lo'w_e,r;ibace,-.- would be more enthusiast
- MOréﬁsuccgssfulfﬁf“ SRS ANE S LT

_I,haa_s¢mézpr¢pareaav;suaigaias;aha;tifqthex1égsansE¢erefsimplifi¢a r1v
. > be-mc : lc and Teer . 1

S not in the Spanish
rgp&?efSpaniSb lessons. .*

s ot in

major: ubj¢¢ps{WHiChLI ¢  uIt:5
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séS; Have a- Spainlsh teacher 1n the school 1tself ' Let children know
what they are say1ng. B R :

26. The foreign language program Would be an excellent area for "team
’ "'teachind " If poss1ble, it1nerant teachers should be h1red.

‘27;f'I a like changes, but I m not quallfled to say wnat tney should be.

28, As badly cr1ppled as many of our chlldren are in readlng -and wrltlng
“ v o o thelr own language I find’'it hard to. Justify using any substantial
S . . amount of school time and on a. sporatic ba51s the language gains__
TR - would not be worthwhile. : ' C

}a29."Its frustrat1ng . As ‘an elementary teacher I prepare Q 9 lessons’ :
- a day. I find no time to brepare a Spanish lesson and with increased-
curriculum demands year by year f1nd llttle t1me o ueach 1t

30.‘ Hope I've- nelped uhe cause along. Travellng in foreign counuries.,
© . -makes one aware of how ‘much. more : serlously the Europeans take’
language study than do we. ' S :

31, T feel that I am qualifled to teach Spanish at my grade level but T
o ;need visual materials to’ work with. If a 51gnif1cant level of success
is. to be. ach1eved there must be adequate mater1als Wlth Wnlch to

_'operate. : : - S : o

3
t

"'32,g:Some teacners make no pretense of putting any effort Jnto this“program.

o N Also: they feel very free to cr1t1slze a teacher who does -4 for _ o
T y'hf'example. "You're no Spanlsh teacher’" "How do you' find. +1me?" "The chiid-

jren heed’ other subJects ‘more. than uhey do Spanrsnf_ m57 ﬁ

k:

I have enJoyed doing my own audio-vlsuals., Howevnr, some plctures in
Lmlmeograph Iorm Would help mana teachers do a. better Job/

"a}lhe chlldren S comments 1nd1cate the poss1bllity that program is sulllf
ﬂg;to complex to help in comprehens1on (comments 1like "whern ! there is a
- p1cture show1ng a house dand- a'"bush',we don't know: which’he is talklng
- about, ™ Childreén think flashcards ‘with* s1mple p1ctures would help. .
”f,They say “‘that - on televislon, there has always ‘been.a hoUse w1th a
\"bush" (tree), never a tree alone, or a house alone.a

“think all or most of us, enJoy. _ I ] ‘portunity to'
r 'spond. in’ unlson'-I th1nk thelr pronunclation 1s good I do .not-

”}feel qualified to evaluate 1njterms of future learn1n T r in relatlon
to 17‘ducational "do & g ‘ : g

18’ C 'ore1gn languace‘iﬁ
neone that is prepared'tc teach it.

rlt mem, type program._
elementary scnool

Who ‘are’ interested
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‘36. I feel that in our school where uhere are many. d1sadvantawed and below—
» average children,’ the time spent on Spanish could better be used in teach-
- ing basic skills. . :

37« It's 1mpossible to prepare good lesson for eleven subJects.

oI think Spanish should te dropped until Junior ﬂigh School age and.
that it should even then be optional Ll

53;7 I believe SDanish should be tauvht'to those children who have tne
R intelligence to make use.of it, and will continue the subject later
on. It should be taught daily'by a special teacher. . If we want to
~teach a language it should be taught as a v1tal part of school
not T V. . . :

9. I can not speak fluent, enough ‘to help the children.-‘The children‘need‘
: someone WG is properly prepared . : L

Lo. When children cannot read at grade level cannot write a complc

sentence,:or use their own. language effectively, why waste time on
a few Spanish words? :

. Yes, children may be able to learn a foreign language, but should
gthey?_ Why not go. into deptn in their’ own language?

ok Most teachers are ‘not adept at teaching Spanish and feel 1nadcquate.
'~ There. are so many subjects ete. to £i1l in our time that we have :
‘difficulty acomplishing some of'the essentials. ' We are usuallJ very
. consclentious and. it can be frustrating to feel that we can't find time
' for. everytning. T w0rk Spanish in with language arts. - I can follow
and speak the Spahish on the T.V. program but have difficulty using 1t
at .other times because I can: do harm by 1mproper pronounc1atlon,
‘-and am afraid to say ' some words.. The fifth and sixth grades programs are
‘too hard for. the background that the children have." My short course at
.. at the U of-W informed us to have simple language programs w1tn mucn
*jfrepetition.ff_ : S _

“llIf possible, I prefer Spanish consultants to. teach it. . In a team R
| teaching- situauion a teacher who is fluent with Spanish could

-.teach several- classes, ST realize there should be a’ "carry over"
'buu that can be Worked out : : c

- We stress origin of w0rds and relationships to other languages.’

;”The time ofvthe Spanish program thl” year 1nterferes with other
essone RS .

}I have observed that,those’going on’ to Junior ngh and Hign School are.
‘more : likely to take German or French: rather than Spanish.” T am Wondering
‘why this is. ' B ﬁlanguagesaie Just as. 1mportant., In Pollege
' Russian'are stressed more than Spanish
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7.
- many chlldren in our school are below grade level and need the time
»for the three r sl
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We have .some fine in—service teachers and enthusiastic consultants.
They are doing a fine JOb within their budget. - We need to ‘see more
of them if we are to succeed. However “there. is’ little or no
interest in this program among some teachers and. tneir feelincs

are understandable. ' :

I Spanish or other foreign languages were given to students who- were
.'geniunely interested in it and the language were taught by able -

Spanish specialists then it could be an,. effective program.

) Quality educauion demands that teachers are compeuent in the- subJects

they .teach. Since too many teachers are not adequately prepared to ueachv
Spanish, I can not 'understand how tqe Seattle School DlStfiCu can 3

:condone this - mediocrity.

Let s eitner get specialists or eliminate the program

No, parents never: comment on the Spanish programs when ualking about
other subJects. o . : ) _ v

[A second language start is- fine for: elementary age children. buu‘F:
- With nodge podge teaching because teachers are nottrained -= ras '
‘vcaused the failure.;g S e o ,

I think Spanish is valuable for children who are ready for lu, but

On the first day of class when I was’ very enthuSiastic about Spanisi,

my children groaned with: my first mention of Spanish. They totally
~dislike the’ program .as it stands,‘and participate half-heartedly '
Abecause it is required —— not because they enjoy it

' The lessons cover " too much material and go too fast.iand as._ a. ool“mcn.”T

S”wgraduatc, I have- learned very little from them and I have’ really tried.

What can - we- eXpect from the childrenvf“u

'AvThey are inuerested in foreign language and want to learn some, but

"never Spanish!" It ' ‘seems-to me the. program ‘has..turned into a

~ negative. conditioning process. ‘None of my children want to study f

- 'Spanish whcn they get to Junior High or High School

’Y'~Should such a. negative force continue tc be appliedV

"Although this is first year as a fourth grade teacher and as.a’

:ffSpanish observer (which is all- I am) my  other years-of: teaching
.L,experience cause’ me to" shudder in: terms of expecting anyone ‘to teach -

fosomething unknown tO'him'to-a group for’who %
7.responsible' o ‘
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attitude toward Spanish This is unfortunate but it shcws’ there mus
.be something lacking in the program

~ One of the most frequent complaints I get from students is thau they
‘.-do not understand what is being said and lose interest. Visual clues.
are’ given, but apparently, these are not endugh-. Perhaps if both +he"
' English and Spanish are’ given it Would be: eaSier to. follow '

Sl; - I have yet to see a poorer program

52%}&1 would Llike my own. children to have foreivn language in grade.school.
"' However I prefer French ‘or German.but:-can see value in Spanish since our
neighbors to the south. spean it.' I took German in College '

"53,:_1 feel it much ‘more imporuant for my- class to feei comioruaole'in.
77 " basic Eng:--and Arith -and. Reading before any further languages'are
'{considered._3 ‘ : .

b-‘SMHf;The Spanish program breaks down in Jr. High Upon entering Jr ﬂign,'_
: “f'children are given'a. chOice as. to Whetner or not. they want Spani I
» - Teel :t should be, required as it 1s in grades 3 through 6

» Whether or: not a child likes it at that stage isn't imporuant _ Perhaps
‘wjust as many Would not uake Math if. it were not required. ’ S

‘ 555u'Spanish at this pOint is more or less up to uhe teacher who is conqucuingv
) ~theé'class.. Teachers ‘who . enJoy it do: Work at it. "Many. teachers are ;
not. interested; ‘haven't an adequate background and<thereforejthe édhildren
have an indifferent attitude. ‘ S o S : :
, 56, ”[t is interestJng to. recall the time I taught Sﬂanish to 6th grade -
. : E o %classes in another Seattle school. When these youngsteérs registered
A I : .jlfor.Junir high: school subJects, they elected to take Spanish, French
or other foreignrlanguage offered. Whereas.“the other..class oi:**xtuz#i~ :
, ,graders were not- taught Spanish and they aia not choose a ioreign language
Sas an' elective.g T believe this indication:has. also been observed in
. formal statistically~valid research prOJects conducted by universities
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’LXCERtTS FROM QUESTIOWWAIRVS FOR FLES TEACHERS

:’F ”tn Grade‘c~

1.  Since the Spanisn program evaluation team may be unable to vielt sl
elementary schools personally, .we wish to express our feelinss‘acout
the Seattle Schools': Spanish program through bhlS position paper.

In our opinion, the T. V program is a failure . The children dlsllﬁe

it to the extent that. They . have developed an extremely negative attitude
toward it. The teacher S manual is very confus1ng, particularly lor
teachers who have no bacxground in the language :

Tests have shown that Seattle SChOOL children are scoring ‘below zatbiomal - |

norms in the basic skills of reading, arithmetic, and language artg. Our
. schedules are so full that it is difficult. to find»tlme to include '
‘J‘qdeuuate 1nstruction in Lﬁglish language shills, much less Spanisn

Seattle S school drop out rate is lncreas1ng "Many of these you*"
. people are frustrated by 1nacecuate reading abilltles, yet we do rox:

have funds avallable to mount a‘much- needed massive remedial program.
7“Undoubtedly, few of these people drop out because of 1nabllitv to :
.speak Spanish, Perhaps some of the” amoney allocated to the elementary .

foreign lanauage program coula benter be spent for Te&dinﬁ‘lﬁprOcheﬁu.

We leel that in order to be' eerctive, uhe Spanish program ‘should e
limited to those chiidren who show a mastery of reading. and the qvl:sn
language arts. . 'u*thermore,-lt should be taught by specialists or
teachers with a bacﬁground i the language who can make the stuay
‘1hterest1ng and meaningful to. the children involved.

' v :There is:a general system-w1de dissatlsfaction with the present
*;&f«ﬁ**f”elementary Soanish ‘program, as evidencel by Article VII, Section E o the
‘ ' ’;mSeatule Alliance of Educauors proposed negotlation document

i;We hope that a. sincere re- evaluatioa of the program Wlll result in’ SOme
'lconStructive changes being maae * - o : -

,m»(* This Was submitted and signea by eiaht 1ntermediate teacnems )

e, :’I feel that a foreign language in. elementary school is eSSclElal,'buf
5 not as it is now being taught. '.v* . . : P

, :I canﬁeach the grammar adequately, but_I DO NOT. SPEAK nO"‘bﬂlnh'“ﬁ
f»,Spanish.; It 1s ridiculous lor me to try to,TEACH 1t bO anyone else

S All;teachers shouldznot\be expected to teach Spanish or any ouher loreign
,;language without’ 'the ‘proper bac kxground,: 'he'ability to: speaﬁ the laxvuageg
“‘fluently, or th venthu51asm to mOuivate the children"3 . L ’

hII lancuaaes ‘are; tonbe taught 1txshouldvbe'done oy someone Wno L“s the_;“‘
pfoper qualifications‘to dac

bel'eve valuable uime 1s‘t-

Provided by exic [N
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5. The television series needs to'be revised. . { Slower. p ed 1ntrodde*10n
© of new learning and conversation more attuned to what _uqey Tike to .
talk about. Perhaps stories - uOlQ’Slmply in Spanish with llustraulons‘
and only one new idea presented each time. ‘Possibly songs taugnt in ‘
Spanish to fill time periocd. Too many things are left for the children
to figure out. I think by fifth jrade they would enjoy some eomparr on
in the way it is spoken inlEngl sh as compared to Spanlsh. :

I made an attempt to teach>myself SOme of the basics of.the lanpuaze.
However, I could not  justify spending anhour or two learning Spezaish
and more time to prepare the lessons when I also had preparations %o
make in the basic subjects. I will-not deny that my students’' poor
attitude and achlevement in the- language may be. Darulally due_uo my
inadequacy in the field. ~But I -myself have never-had any Spanish
training and as a result reel very unoual flea 1n teachlng bhe su oje c

O

7. I honestly tried at flrst. But even .so, . gatherlnv materlals, and
studying the lessons to prepare"yself to present "an- acceptable lessor
‘to the children cohsumed many evening: hours.‘ When' 'we. were finall
‘required to do Level 5 work under. Mr. Nogales I found L could n0u v
continue by myself. We watched the TV dnull recently . The TW.prozran
broke ‘into. our arithmeulc class twice each week. " The chlldren in, AJ
group. are low achlevers. We need uhe full perlod -dnbroken, fox
’arlthmeulc. , e R

e B, Unless,Colleges_require Spanish, I think Lu is’ expecting a great deal
. - of teachers to be able to teach a language in‘which they have had no’
backgrdund.‘-Eor me .to be abTe to do good teachlng in- SpaﬂlSu, L WOLLka
fhave to spend hours every nlgqt g01ng over it. . [ oer e :

- 9.”_.Lhev (adminisUrators) appear to be sola on. their"version_ofnthe pEOLT
: -HThere needs to be greater con s1de atlon of teacherﬁpriticisms‘and“
ggeatlon-, ) "7 3 wo : U ) : B A :

',I n sure the flrst reactlon to thls evaluatlon may be,-'Vegaule‘ :
;sUudent response is due to a negatlve teacher attluude.z T don't feel
;'uhls is entirely :true," bu twould be clad to d1scuss the FLES:prOgram,atv
:greauer length at: any tlme. @' : g T A SR ~

v

"10; I have. honestly glven the Drogram.a falr try.» I’responded to the
C ';telev1sion along W1th,the cnildren and. worﬁed with. follow-up: I ?eell
']FI@S should be uaught by expercs to. volunteerchlldren at a: tlme other_‘;

‘uhe blind lead1ng tﬂu bllnd when you:ask that Span"sb oe S
uaught oy people W1thout'the properjbackground Speak ng a IorC'Sn

[AruiToxt Provided by ERIC
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Lack of ablllty to speak a second lanfuage has downgraded Americans -
in Eurone and Latln.Amerlca. Most educated Europeans master at least

one and often two languages besides: uhelf own.v It certar\‘yvls as-
1mporta1t asxeachlng Black Hlstory ’ . R

]
WM

ct
oy
M

1L, The. eLementary teachers do not w1th few exceptlons, support‘d
"orocram. L S Cok : , AR
15, :I’don't seelanyireal walue‘in”therorogram.g

16. I feel a command . and understandlng of the Engllsh languaﬁe is
essential. Time is taken (preclous tine) from the Basics for
- superficial bpanlsh convexsatlon.' I tnlnk forelgn language
“should be uaught with: gramm v, after a cnlld has some mastery of
‘his’ own language. : : : o - , : RN :

l?; Yes, I believe the chlldren need to learn Spanlsh and ot er languszes
’i'Vas well ' : = : ' SR

18, Every "In- Serv1ce.ﬁ1class I have s1gned up for has been cancel«ea
-";except one. (I dld autend a demonstratlon class at uohn hay thls yeal.-u
9. dI feel uhe program in" my room was most successfull when Mrs. Shames,
B . .%the native speaker,_was worklng w1th us two days a.w e&.f Sne wWas’ able"
”uo get more pupil partlclpatlon and 1nterest T e

2Q.»3I nave sa1d for years tnat the program as now constltuted is down rlgnu
I T stupld for uhe follow1ng three reasons' L ¥ . =

,,l, Exoectlng any ‘one w1thout a speaklng Lnowledge -and compleoe
confldence to- teach a forelgn languape ‘ :

‘2.- Wastlng t1me trylng to teach a forelgn (or second) langua ltO“lOW:
groups to whom teachlng Ju Engllsh 1s Y monumental task e

N

3.ifThis treatment of Spanlsh as. Go own language, excepu for a
It ”fposslble visit to’ Latln Amerlca._ Note .anyone’ going on- into S
'N'higher educatlon-imedlcine, musiec, f0cestry, englneerlng,beuc,
“15]'et0._ Draftees are more llable to go to Germany than to batln
“ L CAmer o s : . : ‘ ; :

:??Spanlsh 1s all rlght but why this prelerenC1al treatment°

My puolls have dlfficulty w1th Engllsn, let alone Spanlsh They also
iy ' fin 001ence Social Stuules, ‘Math:, and’ ;
‘1n teachlng I feel: uhey are‘f':

feel Spanish 1s essentﬂal -
1n'the p'ogram if- 1t were

uaugnu PR
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C ek, '

lto teach Soanlsh when tew have’nad the proper tralnlng iLﬂ<bﬂe

'26.CwI Ieel that the program, as carr1ea out in our bu]ldlng, is not Very

"i;succesulul "Most of the. teachers are agalnst the program and with
. good Yeason. Flrst and- probably most- imnortant,ils that most are_
'completely 1nadequate1y unprepared in this aréa;:.and most of the ° . |
. students can.tell that.: ‘the. teacher 1sn t rea]ly 1nteresuea, gnus'” '
rmaklng tnem dlsllk :the programn» e N

k Wy first. year at ngh P01nt I really rled consclentlously uO te Qh

: ASva result the chlldren s autluuae 1s one of 1ndlflerence.;1:.

&

From what I have observed on the aementary 1evel th children”
dislike Spanish. -In order to make the program’ elrec ive it
require considérable class ulme.' What sholild be -dropped -- s3 N
languape, etc.? :f»‘ s T e T R T

Ameéricans are not oriented towards Tatin America. . They are.orientbdj
towards Europe. .'_ " R A C T

Spdﬂluh and met w1th m1n1mal success and a lot of frustratlon. <A

a. ) lack of time (currlculum) Con hnonm T e
'b.) lack of personal knowledge in. teachlna this, SubJer
c.) lack of preparation time for A.V-. aids’ ete. - :
a.) our children need rev1ew and constant worx 1n bas1c
suogect areas. . . : e
“e,) lack of mot1vatlon on’ students and teacher : part a5 ot
children priobably will never usei in a meanlngﬂll way
) ‘poor guldllnes (manual is. mosu 1nadequate for a. non soe
"Spanish’ teacher : : ' - ' . s
g ) If the program were 1mproved I would be W1lllng to yv)'
agaln. ,j; Sl o 2 ‘ BRI

I:don't‘thlnk it is falr-For the Adm. to expect all elementary tedct arsl~;h

AL

now. Many teachers ‘don't know. bpanisq and”: dlSllke worklng with" 1».}”7

'.fSecond, 50" many subject areas have been 1ntroduced 1nto .the elementary il

"~ schnool nrogram,
j[lp-ZO mlnutes a
~can t even v

that 1t 1s gettlng more’ and more dlfA sw_ ‘to set.

1 pr'parea teache“.u
wetia deégree in- elementary '
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27. I don' t feel that we have adeouate time to s nd.on Spanish or any.

language.

25. I feel a need of more trained people in the elementary schocl If

‘ a teacher had a reguired stuay period in the language before teacklng
a class, more students woiuld be influenced favorably - If the clazses
were limited to children’who show potent1al .ability, and interest in

Spanish, better resulus would Lnow

29.  Any foreign language is essential in our society'today;
30. lt should be an after school, ”r before ‘school Progran, with’a'f

' specidl Language teacher and only for those who Wlsn to belong --
‘such as after school sports and school chorus.

51},:l am conVinced‘ in. part f;om my' own experlence, of the very “eal
“value of the study of a forelgn language, if only from the standpoint
- of ‘a better understandlng of our own language. I have-thougnh rezl
doubt about its relative worth at this level,. when recognltlon is .
‘given to other basic subject-matter Weaknesses that afflict 2ll out the ‘
most capable. I am'also’aware that at this age they learn such languages:
most easlly. R ' DEREE ' . S co

32. Those children in the low language arts uroups have snort atte”ulci span

and ‘unless ‘the’ materlal covered is .short, the . meanlno clear and preseuted
in- an 1nterest1ng Way, they do not llsten. ’ :

3%: I would like to see a drastlc revision of uhe flIuh grade TV pro~ram"
5 minutes- daily with each ‘lesson broken down into a singlé conceptto be
l;ﬁ.> ' ledrned would be more valuable than the 15 m1nute smorgasoord tyte
S ' ‘jpresentatlon tw1ce a Week ~

Spanlsh is uhe only subJect we teac1 wnlcn we don't crade. This gives
~ pupils and parenus (and’ teac lers, too) the impression that it is not
.bureally important. - T thlnx behavioral aoals should be’ set up and pupil
‘,fprogress evaluated 1n terms of those goals.n : -

.:I th1nk that uhe teachlng of Spanlsh in the elemenuary school' ﬁOulQ v
E assume the same status as that of other subJects 1n the currlculum.f

'5&.'jI thlnk that the preparatlon t1me requlred for v1suals and llstenlnr
- ils 'more than wé. can do. - After all the- other subJects need plannlng -and Sy
e cheoklng tiﬂe>u00.{fi; :1 T ST P 1,' el L s

';BSleAn elementary grade teacher has - SO many sLbjects “to prepare thau -some _
'~f*;,baslc subject: must“‘uffer when so. much Tme must be spent on Sp aish-= -
_’”especially by Hhode ':ncompeteut “tea 1t. ‘I have no time.to make the

. visuals. and ‘not. tlme»to study and learn ‘the subJect “this I feel R
' ompletely frustrated ‘ Chilaren ares l:ss preparcd today in’ ‘the basi¢ e
biects so: tnat more ‘time must be’ spent on SpelllFF, Eng llsh, Arlthmeulc, and
‘he: rudlments of Readlng, Chlldren are. frustrated and rebelllous too,"
-] ,;\helr seemlng fallures 1n»tne bas1c SLbJeCES.' We ‘can't

tc'ch’any th1ng Well because We hav 's0: much to prepare and teach.‘

“ERI
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educational experiences. . A dislike for a second- language now might
and could be a serious handicap to pupils if future involvement
were necessary or desired. o '

. The children respond most to the teacher introduced lessons.

M
3

33. TFeel the school program is so crowded that the time element becomes
a real problem. Additional -curricular offerings dare made with no
additional class time, so I feel that I have not spent as rnuch tine
as riecessary to reinforce the TV lessons in Span. Would like more time
to work on the 5th Gr. notebook which I feel is a good &ne.

39. It is not Semor Nogales' fault that the T.V.'appréachﬂisn't too

: successful. He has been here in person, and the chiidren enjoyed it.
When the give-and-take of classroom teaching is missing, the teacher
has no way of knowing whether to back up, slow down, or move zhead.
Consequently, the children are eithervored by needless repetition, or
lost because things are moving too rapidly for them to comprenend.

40.  Wnen the Spanish program was started we were -told it would be simple,
but I feel it is far too complex for "all"students. We are supposed

to be helping children individually and yet all children zre to prozress
#n Spanish at the same rate (not practical) ~—

Li. I do not respect any official who prOmiseS'the public certain courses
without the personnel to teach it and forces ungualified people to do :
it . SR : g

L2. My only comment:

We push ourselves, as teachers, and we push our pupils to what seems
the limit. In my room I have so many transfers with such serious
reading, spelling, and math problems that I felt it was best to

ive up the Spanish for this year.

I am using the new 5th math for the first time, and also the new
social studies end I spend my spare time planning for them.

I am sorry to be.negativez I feel the Spanish is necessarj and worthwhile. ?
If I were just & bit younger maybe I could get those visuals made.

L3, I feel this program has not been a success because of its compulsory
nature. In an already crammed day, this is just one more thing. It is
unwelcome. Many feel so inadequate in the language they don't wishk
to make a fool’ of themselves. Thus they don't attempt what should
be done to make it go. A real reading and writing, as well as speaking
knowledge of the Lang. must be had before being forced to teach it.

A Tew demonstrations does not give us the confidence needed. Tven a
class once a week, although helpful, would need to be at leas: a school
year in length to really equip us with the tools of the lang. {(voc.,
rules, etc.) '

I took one class and felt I was making good progress, but I didn't feel
it was enough. Mdny did not either. A follow-up was offered.

ERIC 18
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My personal responsibilities made it impossible to attend the follow
up. Unfortunately I lost what small confidence I had with the Lang. by
- the next year, as iy work was not thorough enough to go on by myself.

L. Nine of my children participated in a demonstration class for an
in-service class. They enjoyed this personal contact. The slower pace
allowed eliminated the fceelings of frustration whic¢h are very evident during
the television program.

b5, we really need an additional half hour a day to permit good teachning
of Spanish without taking time from other subjects. ‘Just now I am
cutting Social Studies time sort in order to do Spanish each day, and
we should not be doing this.

Our present programydoes not allow enough time to bfing in previous
work. ‘ '

L6. We are killing the program for Jr. and Sr. High.

L7. I think Spanish in the elementary schools is ‘an excellent idea, but
‘ I think bthe only effective way to teach a foreign language is by
employing a specialist to teach w’ all the aids available to them.

It is essantial that the foreign language be taught. in person -- not
via television. If the television is used it is impossible for it e TV
teacher to¢ wuwnow if the kids have missed something or if the pace is tno
slow or to. .asi. Using the T.V., the kids vascillate between their
frustratiii tnd complete boredom. T think the reliance on the television
1s the untitlinsis of individualization. _ C '

~-— e

48, ¢ Has consideration been given to allowing the‘élementary teacher to choose
the foreign language he would most like. to teach, be. it French, German,
Swedish, or Spanish” While the  student would not have a continuity in
his program to allow for fluency, he might.well end up with a more enthusi-
astic ‘eacher,. .

We might find the student gains a more keen awarenzss of and interest in
foreign languages -- a major goal of the FLES Program. - 4 -

49, This program will not be effective as long as the majority,éf teachers
and administrators are not in Yavor of its inclusion in thé school curriculum.

50. I would be willing to extend the school day to 3:30, or to teach an early
. morning, or afternoon elective class, to include Spanish. I resent the
inclusion of Spanish into an already crowded daily schedule, without
the deletion of something I must now teach, or the extension of the
school day. : o ' T

51. The children wto bartchpate ¢a TV talk so fast that it is hard to
understand them excer! ;e general idea from the dramatization.

52. Eliminate it or provide an expert to come to the classroom.
53. The curriculum ls so pressed for time with out this extra subject. ALl

children do not have 5Sime tvo spend on this at this age. I think it
should be treated as music, P.E. and other special subjects,
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It certainly needs an expert to teach it and no.teacher can be an
expert in every subject. : - o

I feel the present T.V. program is harmfulf Because the studenit carn
not understand it, it gives them a hatred for Spanish. The. .program zoes
too fast and does not use'interesting vocabulary. The S.V.E.EdG. films
are much better, but they are a real bother to set up. The children
also get bored with the films. There is not enough ea: " material.

Even the films get difficult in such a short. time.

It is impossible for a person who has never had Spanish to work under
this program without hours of outside preparation. Why teach Spanish
in the 3rd grade and then have two years of no Spanish followed by
Spanish on the 6th grade level. - oL :

My class used SVE, after the TV failed to meet our needs. The TV was
ahead of our students.. . ; S

" It pains me as a grade 6 teacher to see 6th graders moving on %o Jr.

High without a stronger mastery of their own language (English!)

-especially in written communication. "I think we're short-cha ngeing the

kids when the basic curriculum is.diluted. After all, at this state of

our business society, the young people often Win,qrflose’a’job-on cnelr .
degree of 1anguageu(Eng1ish)-competency. e T

- The FLES should' include several.languages'on~an'electf%e-basis.where

expert teachers providing continuity to the pbrogram are availabie. Some
criteria f.orthe selection of students ma'y &lso be needed. Rursian,

Chinese, etc. as Weil as the traditional languages should be included.
T am very dﬂuﬁppointedbthat we were not able to continue. Haviﬁé enoughn
time to do éverything is the most serious factor. : :
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EXCERPTS FROM QUESTIONNATIRES ¥OR FLES TEACHERS

Sixth grade

In-service classes good at the time; acts like an incentive, but I
get very discouraged later. More adecuate teachers are needed.

I believe an in-service class would aid me inreceiving new ideas of
methods and materials to use with my Spanish class. Experience and
exchange of ideas help. I would like more college courses to lmprove.

I feel the VAL program is good but a specialist can make it more
exeiting for the children. This program puts things in concrete terms
and not just audio level. TV teaches Sp. at a high-school level --
an excellent method for the mature student -- not for the elementary
student. With the new program even my low students were able %o
memorize short dialogues and give talks after only 3 lessons! The
achievement is partielly based on high interest level brought by
Mrs. Snocok, the consultant, and by the general translation of the

Sp. and Eng., the abstract to the’ concrete.

Speciallsts forvteachers. This 15 the only answer.
In«service very good for b&&citems but not for depth. I think Sp.

should be enforced at. the elementary level by specialists in Sp. Make
it good and elective for ‘the -advanced- students.

I would appreciate an 1n-service class early in the afternoon in an

ares wheredit*wculd #:i be safe to then travel home, Most teachers’
I have spoken with wish 0 have gpecial Spanish teachers in the
classraom. :

_Pxovide anecial teachers for the program or use the ones we hsave that

pOSSGnS a knowledge of Sp.

The children we’ are working with have trouble with any lanvuage other

“than that used on the street. Their "second” language AsEnglish and

if they mre to take their plece in our society which is primaeily
centered on the ability to express yourself we might heln them in this
firstv

Sp. should be a graded subject if l) minutes is allowed for it per day.

Like most nen-gxaded sdbjects they stick in the program -~ it's there,

that's all.

I feel Sp. should be an enrichment activity and not a recuired course
‘in the curriculum. . There are too many things crowded into the curriculum
now. - S ‘ ; o : : T

45
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I believe any foreign 1anguage can be essential to good education. A
FL should be taught only to the select who have the 1nterest, ability
and intention of conlnuing it on the college level. Students should
not be foreed to take FL. It should rermain an elective subject.

I will not join FLES o take yart. T owill toierate.it, however.
Spanish speaking teacher to come regulnrly to teach the class.

My feeling is that the short time they receive Sp. each day or even

5 times a week is of 11 e value to them. Most elementary schools

have all they can do. toA e the other subjectsin., Last year I used
"The Adventures of Miguelito" -~ record and workbooks for each child.

I felt this was the most effective means of teaching since much is. lost

~in sound from the v set to the chlld ‘sTear.

‘Spanish is of 1itt1e value in a Schoo; made up predominantly of
-disadvantaged. children. -Other subjects such as reading, English, anﬂ
_math ‘have a much higher priority in the needs of such pupils.

From a native speaker, L years of High School, 2 of college' If a
child is interested in & FL early I feel that they will try to take a

FL without being apprehensive. More reenforcement to be done by

teachers after viewing programs. Many feel 1nadequate, therefore, do
not reenforce.

Not teaching Sp. now. . Do h0pe in time other languages, French,German
and evenNorwegian (Ballard area) could be taught: in the elementary
schools. We have & small world now and communications will be inore
important in the future.

Would be effective w1th college trained teachers.
I feel that it is eacellent but we: need accomplished teachers, not

amateurs, A native- -speaking teacher of Sp. to teach the language in
each building. Elementary teachers elready have to be jack-ol-all-

" trades without adeguate Drenaratbn in some areas. In an arvea as tech-

alcal ss a FIL, there are very few with proper background. A poor or
unskilled eacher does the 1anguage niore harm.+han good.

I think an anti-Spanish attitude has grown along with the development
of the progrem, This is :due, perhaps, to a feeling on the part of the
teacher that there isn't enough time to spare for this -- end to the

.Feeling of inadequacy by the teacher. This attitude,_unfortunately,

is sensed by tbe children, and ‘many actually resrst the program.

43

The children ;are working with VAL. Even fhough this is of more inter-
est to them, they £till don't receive it with . a great deal of enthusiasm.
Those entering Jr. High seem to be turning away from s foreign langia ge.
Pretty difficult to be a "jack of all trades.” Could use time for IA.
Should be an elective.'_




23.

27.

28.

29.

30.
is imnortant but I am not prepared to teach Spanish and if I did have
"the class Wiew the TV program I would be unable to comnlement it with
, follow—up.; I would hate to see the Spanish effort dropped now. . The .

31- )

L9

When 6th graders are choosing a language to take 1n Jr. High they are
more likely to choose a languege other than Sp., 1f they've had some
Sp. 1n elementary.

I would like to see small doses of French, Spanish, and perhaps Latin
begun 1n the elementary schools.

Whose ides was this whole Sp. program® What is 1ts purpose supposed to
be?

‘It is e cheme that students who could learn and enjoy Sp. have to be

put through the misery of learning with classroom teachers who have
little or no Spanlsh background. As & result there has been a definite
drop from elementary to Jr. High. Something should be done. I feel
that the TV presentation goes much too fast. Any teacher who had not

"~ had much Sp. is lost.

HMy greatest success came from having a tape recorder always avallable

with one of the TV lessons on i%t. Students would go to listen after
-finishing thelr work. This was extremely popular and even if they

.didn't elways repeat, they had the experience of listening ard this was

(and 1s) good. PErhapo thuy 1mproved their accents by listeninyg to the
tapes.

I think opanish.will heve to be taught by & visiting Specialist once

‘& week and perhaps have vocabulary review and a few conversation lines

reviewed by the teacher with children. I personally am unable to
teach Spanish a* thls time. .

I feel that FLES iniks present program -- parrot with no meanlng --
is driving young' people away from Spanish in Jr. High and High School
years.. Fles televisicn will elther need to be eliminated or telecast
more often becaiwze our schools are. moving to ability grouping =nd
continuous. progress. With the kinds of grouping and child-centered
education for which we are striving, the self-contalned classroom is
tecoming a thing of ‘the past and a yougster will find himself 1in.

-different rooms with different groups several tlmes during a single

day.

I wculd teach Spanish if I knew somethin5 about it. I think Spanish

program is still young and can be guided to better days and better

.teaching methods.

With the increaﬁe in information which is available and necessary to 8
chlld's education, the school day and yeer remaln as chort as they have
been for 30 or more years, : S :

/.
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st Ttyly Impossible to cover adeqguately the necessary subject matter yet

the leglislature is considering shortening the school year to 175 days. .
It should be lengthened: There is very little motivation to take
valuable time to teach or learn Spanish, especially with an inadequate
program. _

Now with the Supersonic Transport upon us, any place in the world is only
& short time awey. Our children are going to have to be multi- ~1lingual
to survive. One FL is only a start; however, we have to start somewhere.
I think the program is a very good. one. If the teachers would become
more famlillar with it, snd develop more nositive attitudes toward the
. total program, it would help. I think'that more communication ard more
"direct help from the administration would be welcomed by the average
classroom teacher. Often months go by before we, (the classroom teacher)
know whether we are following the right program for that year or not.
We could also use more Specialists to help us over the difficult material.

"I feel the program is not successful because(l) it was rammed down the
throat of the elementary staff; (2) it did not receive. the support of
teachers, administrators or parents; (3) teachers were not vrepared and '’
not willing to prepare or learn along with the pupils; (4) comments in
avea staff meetings by the top eschelon has caused the program to falter;
(5) most teachers feel that too much is attempted to be taught on the
elementary. level and the time can more profitably 'be spent teaching
thinking and communcation in English; (£) it is mandatory for the success
of the progrem for the pupils to be prepared beforehand for the TV
lesson and almost all teachers carnot do this. This is a must.

My mein concern is the way the Spanish program is now being presented.

I strongly feel that & person qualified in the field of Spanish should
beteaching 1f we ‘are going to have the program benefit the chlild, Let's
not short-change him by having ungualified teachers. The ides of FL

is good, but let's please the do the program justice by having
speclalists teach

Many administratorS'and,supervisors readily say the program is useless
as it is being done now. 'Therewas a remarkable proposal submitted thst
would nave provided a specialist for our building who could teach FL
and perhaps rhythms in ell grades. I Telt this was a good idea.

It strikes me that this program is pretty low priority.

The program as. presented last year was a nuisance, a bore and a waste’:
of time. . -

Pushing Spanish to 1ower'grades is'alwiS£ake. City-wide test scores

‘indicate & need in more training in basics. The only reason I “ave '
heard for putting it in elem. grades is to develop good prorunciation.
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Has anyone asked if good pronunciation is worth the valuable time which
is conpumed? Might it not be better to forfit (sic) the good pro-
nunciation arnd settle for mediocre pronunciation in Jr. High and use
elementary time for basics. Some day educators will wake up and say
enough. - The elementary program is too full already to do an ;

excell ent Jiob of teaching. By not’ providing netive speskers or trained
teachers in Sparish we are saying that a hep-hazard job by the regular
teacher is satisfactory.  This attitude is detrimentzal to the nrofession.
Might it not upread to o*her subjects as well?

Let's either do it right or not do it at all.

The program ag set vp ig a failure; Tt needs toﬁgomn]etely revamped
to nrovide tlme and a trained person to: condxct the classes.

Too much efforc required by teacher to teach a subaect for such a
short time. Needs to be departmentalized and put on an elective- basis.
Not worth time, effort, and money for the reqults gaineﬁ

“I like the new Spanish VAL program being introducmd for the 6th grade.

This 1s someqners baby and therbigwigs.are'bouncing'it.
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SUMMARY OF PRINCIFALS'STATEMENTL

Each clementary-school principal was invited to submit a statement
ebout the FLES program. Thirty-six ¢id so. No structure for the statements
had been suggested by the evaluating team, so they took various different
forms. Some were mainly reports of the history and status of the program
in the principals' own schools. Some argued the general guestion of the
place of FIES in education. Bome attemplted a general evaluation of the
whole Seattle program. Others recited problems and recommended solutions.

A listing of the most frecuent observations, opinions and recopmendations
follows. Each of these appeared at least five times in the thirty-six
stntements, approximately as given. They appear in order  of diminishing
Ireouency. : ' ’

Special teachers are needed. :
There is not enough time in tke school day.
. FIES should be in the curriculum.
The quality of instruction fluctuetes oadly from year to
year for any child.
A poor attitude on the paxt of teachers is fatal to FLES.
The Beattle nrogram hes not met ex pectations.”
. The program was imposed on teachers and. principals, not
developed by them.
- FLES 18 source of frustration Tfor untrained teachers.
9. FL has a lower priority than most other snbjects.
10. Sueccess is not to be expected under the present arrangement.
11, FL should not be forced on children who do not want it or
who need the fundamental subjects.
12. A poorly trained teacher makes poorly motivated pupils.
13. TV is not an adequate substitute for a live teaOher.

NSO W

W12

The rest of the list represents statements that were made fewor than five
times, again in descending order o; freaaency. ' : : '

1k, There is no Justification for a FIES program. _
15-‘The program is least successful in the fifth and sixth gxades.
16. Only about half of my teachers are actually teaching Soanish.
17. TV helps relleve. the pressure on ‘teachers.
18, Most parents want us to ke concerned with the basic subjects.-
' 19. Most teachers do: nothing but ‘turn on the TV. _
- 20. Teachers are nevative becausge tney lack training.
21, 'Secondary teachers are critical, not helpful.
. 22, The program should ‘be improved or discontinued.
23. Children don't like Spanish. :
’2h Teachers. and principals should not have a choice anoat
= participating in the progrem.
'25, The effects of FL learning are rot 1asting._
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FLES should begin in grade one.

TV schedule is hard to accommodate.

TV is not usable. for some teachers.

Uninterested teachers use the "pressures of teaching as an

excuse. '

The college education sequence should require.FILES methodology.
is not adequate in the upper graces.

More Spanish to the "less crowded" junior- high program.

-The lack of teachers makes FLES hard te administer.

Parents complain when teachers don't teach Spanish.

FLES should be taught before or after school.

The program is being followed in our building.

On the whole, most teachers, parents and children are
enthusiastic.

There are always some teachers who oppose any change. They
feel insecure, but usually fall into line later. . -
About the fourth or fifth grade, FL should become elective,
assuming that it started in first grade.

Teachers who have made the effort to get proper training -are

Parents and children reflect the attitude of each teacher..

Too many principals have negative attitudes.

We need more  equipment. '

Third- and fourth-grade teachers are unhappy because the Fifth-
and sixth- grade teachers spoil the continuity.

Parents don't support the program.

The

The
The

The
The
The

program is not adequately financed.

Junior high'school stops  the continuity.

program is well planned, but there is room for improvement.
central staff has given good help.

higher the grade level, 'the more threatened the teacher feels.
administration doesn t understand what it is like in the

_schools. -

. FIES does not serve individual growth but only national needs.
A specilalist prngram would be, good but it cannot be justified
flnancially.

PriIncipals are in the uncomfortable position of supporting the -
program against their better judgment.

It is better not to have FLES when the teacher is negatiVe.
o Limit FLES to grades 3-L, where it works. . ‘
Most of my teachers try. :

The quality of other subjects is uneven,too.
_There are signs of improvement in FLES.

Improvement is gradual probably has to be.

Teachers who are interested do incegrate FLES with other subject
,matter.',., ‘
o FLES 15 a sucCess in the’ third and fourth grades.‘"

- The program has been good for some ‘childrend

Parents . expect more, than s possible. o
“An inaervice course is needed in each: building for a whole Yyear.

! 6, The" admi 1stration 15 relatively free of. mistakes,‘but FLES is‘
S oneg S RS '
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Only a few' of the thiry—six statement° were ﬁevidedly negative, one;
of them emotionally and gleefully negative.. The~general tone was one of. .-
;reasonable examination, and five or siw were most poaitive and ‘optimistic.

There is no dcdbt that most principals want ‘more snecialized help,
whether in a fully specialized program or not., Most have strong reservations
about the effectiveness of TV teeching, at least as it is most commonly
done, ana,particularly in the upper grades.

As in the case of teachevs, there seems to be little understunding of
the educational values of language learning, other than the remote potentiel
for bettering international uuderstanding.. PErhapg ‘nobody has tpld them
about the personal velues, but, more likely:, they tave not been 1istening

since the- program,was "imposed"” on them ten ‘years ago. That ghost keeps’
-rising up. - -

At any rate, most principals would welcome some- tangible assistance
that would: make teachers more svmpathetic -and the program more stable.

i
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SUMMARY OF PARENTS' QUESTIONNATRES -

About one thousand questionnaires for nsrents were distributed among -
the elementary schools. Some did not use them; some - requested more form5°
'some made more c0pies for themselves.

-\ total of lh06 usable survey formi were returned to the evaluation
team, representing most of the Seattle elementary schools. The representa-
tion was not equal nor: proporticnate. Cne school returned over twoj
hundred questionnaires. This: could have severely biased the sample, but
apparently did not, since’ this package showed the same distribution of
attitudes as’ the whole sample. : ; . .

" Another possible source of bias wes. the highly selective. distribution N
of small numbers of forms in Some schools. In scme cases it was obviouas that -
faculty members themselves. had completee the forms, uniformly etpxessing
negative: attitudes. - This was-apparently: balanced however, by en equally _
funiform selection for cositive attitudes in some other schools. L

There is ne way to be sure that the samnle is or. is not a fai one,
so that a rigorous statistical treatment of “the survey ‘would be' foolish.
Our observation. of. the. geographical dist ibu*ion of the responses; and our
examination. individually of all 1406 responses leads us to have a high
degree of confidence in the survey.s: L

Responses were sorteﬂ into six categories, as summarized below.

: Posi ive 90“ _
Rather nositive °9% .
Neutral 9%

Mixed 265
Rather negative 10%
Negative 5%

L Under positive” arn included only those parents who praise bcth the
o idea of FLES 2nd’ the Seattle program. - Usually, they also indicate. thau
their children are enthusiastic, and they typically include accounts of
the progress ‘shown. by their children and descriptions of how the children
. use Spanish at home (games, BEORES, counting, ‘at mealtime, teaching ‘baby
’hbrother, etc.) S, , ,

The "Rather positive responses range from solidly positive attitudes
=downward to- ‘barely. positive ones,-. . In some cases the parents are enthusiastic,
“but say that’ the: ‘chil dren are. not.X Some . of these parents show that they are

-‘ﬁmaintaining .8 pos1tive attitude, but with some reservations about details,
Typicslly, tbis category show;mcre check marks than written comments.‘ '

&
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The "neutral' group are those who filled out the forms in a perfurnctory
fashion, leaving some blanks unfilled, and checking or commenting "no
opinion” on the main guestions.

The "mixed" category is really mixed. Often, on the same form sorme
responses are quite inconsistent with others. Some are merely ambigucus.
The vast majority of this group are parents who like the idea of FLES, but
who are rather negative about the Seattle program. In & few cases, streangely,
the opvosite is true.

"Rether negestive' 1is the mirror image of "rather _usitive,” mostly
check marks, with comments ranging from bare'w negative to definitely
negative.

"Negative” means unmistakeably negative, tcwerd both the idea and the
actual orogram. The comments often are duplicatec of negative comments by
teachers. In some instences, they are written by teachers who, we sunpose,
are plso parents. Ir many other instances, the most negative comments ere
written by semi-illiterate parents who want to get rid of frills an3d
concentrate on the "basic” subjects.

Observations. A fair number of varents said that Svanish was zooken
at home, either natively or as a language learned in school or college.
All Tut one or two of these belong in the "positive” category, &ni most wers
very enthusiastic about the orogran.

A zonsiderable nurmber of narents comrented that the progrex ned gzone
well while the cihildren were in 3rades three and four, but haed teken a turn
for the worse in the upper grades. Most of these had Xeot their oositive
attitudes, dut some had not.

A great many pereats said that their children were dored -y TV. A
smaller aumber preised TV and said they watched it at howoe.

An astorishing number of perents sald that, antil the survey form came,
they had not known there was a PI1ES rprogrem. Most of these expressed positie
attitudes, apd much of the Tneutral” category is made un of such nerents.

In all categories, it was made clear that most parents had no communica-
tion with the schools about the FLES rogran.
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A SAMPIE OF COMMENTS FROM PARERTS' QUESTICNNAIRES

Too soon. Should learn English and stress good writing.

1 feel the time could be better spent on other sutjects. Even the
sociel studies curriculum does not stress South Amerizen cosuntries
acw.

TV is unsatisfactory method of teacking. S;}enish is not 8 dasic
recuirement like Math, IA, Sociazl Studies, etc. and should not be
considered so. Drop it in elementary school.

I dislike this type of questionnaire. Under no.7: N2 value. Under
ns. ©: Yegs--eliminated.

I feel thet Spenish in the édementary ~rades &8s given at ----- is
excmplary of the "better” education the children are getiineg (i.e.
broad exposure with no depth). Under en.%: Remove from elementery
grades. More concentration on English, Meth, History.

I can't see any particular value in taking the lanquage for 4 vearc ar?
then most often drocping it in Jr. High. I feel the time used for
Spanish could probadly be put to more valuadble use in somethin< else.

wWould rather cee more time srvent on 2:ithmetic, LA or such. 5~ not
see any purpose in a Spanish lesson at theelementary level unliess
ouoliis are better stimulated towards this subiect.

“e are new to the Seattle school system. From what I undersiand,

the Spanish is taught via TV. My fourth gracder nas learned very 1ittlc
Zroz= this approach. We were in snother school system where our 2
dauzhters had regular Spanish teachers in the classroom and both Teel
they gained a fair amount from this teachinzg. However, I em deginnin:
ta have some reservaticns about the value of zrade school Spanish. Ou-
seventh grader came into thissystem after ’ years »f grade sch-ol Cnpernish
and one senester of Tth grede Srtanish. Sthe was put fanto 2 beginning
Spanish class and is cuite bored. Therefore, my conclusion is that
grade school Svenish is a waste of time 1f the chilld is not allowed to
progress beyond beginning Spenish in 7th grede when capable.

Other things more important.
The students are not ready for a foreign lenguare at this age.

In a Spenish-speaking ares (i.e. Scuthwest US) Tine -- otherwise, not
until Jr. High. In elementary school a "frill” -- in this are=z.

I feel that just teaching our children to rcad, write and underctand
our own language is enough for the elementary schools.

It is not well taught. It should either be well tauzht or dropped
completely.
- 33



4
%8
[

)
O

25.

26.

25.

SQ

Interesting for some children but not really necessary at this level.
Would prefer more IA.

I didn't know it wasbeing taught till this raper came home. T ree -ther
sons who have taken Spenish in Junior Hizh are enthusiastic. The
prodlem seems to be the TV presentation. A foreign language needs to
have the personal contnct between teacher vnd student a3 well as the

lab eculpment of recordings, etc. As taught in the elementary schocl

it has destroyed my child’s interest in the subject.

It is more important to get more English knowledge and if desired, to
take a foreign language in Jr. or Sr. High.

Foreizn Language reguirements are nst iz favor at the University level.

Teaching a languaze is good, but I wonder if Frernch, latin or German
might not be more useful in future years to the childrern. A sgacial
teacher should visit each room et least once (oreferably twice) a
week. TV isn't needed. I don’'t believe it has beea a success®ul
teaching media; at least £or third gsrade ani under.

Take arsy TV and get guaiified teachers.
fhould be taught by specisl teachers, fluent in Sranish.

How about it being =zlective. More important for them %o learr Erglish.
I know Spanist and never use it at 2l1l. For most pedple Aritinmetic and

lang. is more important.

If Spanish is to be taught in elementary schosl, I thick it should de
teught in the classroom and not &s a television class.

Approve of the ides, but 1t seems to me the program reelly recuires
specialists,

Icea of FL OK, but whay limit it to Spenish only’ (Ard why Spanish~)
Children don't seem to be deriving any denefit. Idea of progrem is
fine, but I can't gee resuzlts, so might as well droo it.

I would like it eliminated altozether. I think the time coulld be
better used for sudbjects such as Math, Reading and apelling.

French would be more universal. I would like to see Trepch tausht in
place of Spenish.

Time should be spent on readirg.
Complete waste of time...classrcom teacker must e fluent...THE ONLY

THING MY CHILDREN HAVE LEARNED FROM THE SPANISH PROGRAM IS TEAT TEERE
ARE OTHER LAXRIAGES THAN ENGLISH.

el
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If they start in Tth grade, they still have 6 years hefore they must
show sufficiency for college entrence. N2 use for it in elementary.
If it is carried on in elementary, eitaner 1t should bte done by ell
clzsses or not. Seems to be optional with the teachker...children
bored, kills interest for later on.

€rould be presented by a specialist to come to the schoeol. Large
vaits taught irn aunditorium and then dbreaking up into smaller units
for study. Teacher mmst project enthusiasm.

Jr. High 1s time enough...so little follow-up...teachers have plenty
to> teach &s is...cen't leern Spanish by weatching TV 1S min. There
mast be drill like in other sudbliects.

1 thicx every elementery teascher would have to be s5l1d on teasching
Spanish and be proficient in it to bheve the program worthwanlle.

TV o iaspiration to the children. T2o mechanized.
Students become disinterested because teachers are not qualified.
Once they start to learn Spardish it should be continued every yesr.

Before having Spanish she could not speak apy FL. Now she is not
only interested in Sp., dut in several different languages.

Very importent to have a8 FL other thap our own. It shoull .e a&s a
regular class.

Stronger follow-up from grade school start.

Should start in the first grade and be continued in each zrade es
ere Math and 1A,

Enriches their outside readlng. Son in 9th zrade now resding IBERIA.
Brings forth desire to travel and study in Spanish-speaking areas.
Adds to students' interest in contemporery probliems, i.e., grape
boycoti-migrant farmworkers in Yalimm. KXeep up the good work dcoe
Sy excellent teachers.

They should stert it earlier.

More of it.

Start in the second or third grade and have it each year . stead -f
only certeirn grades as it is now.

Would like to see it stronger.

If Sp. is discontinued I would hope they would have snother larnguage.
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leeds to be studied every day. Start in first grade.

To our knowledge, at the grade > and 5 level, the methods used seem
It appears as if the tape recorder and the"language machines"”

good.
are intriguing devices, particularly for boys, and provide s live

{ conversetion approach which holds their interest.
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CORCLUSIONS

A. Strengths of the Seattle FLES program.

1. The vast majJority of school persomnel and rarents view FLES as
an essential or desirasble element in the curriculum. L

2. In the large number of classrooms where the program is actively
pursued, the level of accomplishment is generally good, and
goals are being met. :

3. The television lessons, when actively supnorted by personsl
follow-up, are effective,

L. The quality of help supplied by special persornnel is excellent
and well received by teachers, principals and children.

5. Parents generally support the existing program, especially
when their children are in the classrooms where FIES is actively
pursued.

6. Specisl adaptations of the progrsm in various schools are gener-
ally effective and well done.

B. Veeaknesses of the Seattle FLES progream.

1. Pocor morale among teachers and principals is adversely affecting
& majority of classrooms.

a. Principels who feel that the program was forced cn them
do not provide enthusiastic leadership.

©. They foster negative attitudes emong teachers and then
make the teachers' participation optional.

c. Teachers who are not adequately trained in Spanish or in
teaching methods feel ¥ery insecure and inadeguate.

d. Teachers who try to use television lessons as a sole means
of teaching find it ineffective and destructive of children's
motivation.

2. The Board of Education has not given Spanish status as a2 serious
subject, particularly in the matter of allotting time for it in
the school day.

3. Most teachers and principals have only a superficial understanding
of the purposez and theory of language learning.

4. The inservice training program has not been adecuste in quantity
nor in ready availability.

5. The nurber of specielist availsble to helv teachers khas been ard
is woefully :inadequate.

6. Centrally-supplied svpporting materials have not been availsble
ir sufficient gquantity, considering the very real problems of the
classroom teachers iz finding-time to prepare lessons.

7. Television lesscns, though of good guality, are less effective at
higher grade levels, becusse of children's habituationtc che

mediu medium, & lsck of variety in the content, and the irflexikbility
of the schedule.
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B. Weeknesses of the Seattle FIES program (cont.)

3.

9.

10.Communication between the schools and the parents of children
’.is worse.

Children in low socio-economic areas are usually deprived of y
a chance to learn a foreign language, on the mistaken grounds

the subject has utility onliy for the upper classes.

Communication hetween the administration and the schools is

poor (partly for lack of special personnel.)

11.Communication between the elementary and the secondary schools

is worst of all.

C. General Conclusions

1.

2.

\

The FLES program, as presently conceived, is essentially sound
and potentially effective.
Critics of tkhe present program are oftern quite wrong in their
understanding of FLES theory and their views of what is required
to change things for the better, but they are right in asking
for a more serious treatment of the program.
Changes within the present framework could profitably be made
in directions suggested by teachers and principals, particularly
with regard to: '
a. Shifting some of the regular teaching load to speclalists.
b. Providing help toward individualizing instruction.
c. Adapting to the special necessities of upper grade levels.
d. Relieving classroom teachers of some of the most time-
consuming elements of lesson planning.
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RECOMMENDATIONS

An intensive program should be launched within the school system to
convince teachers and principels that the program is worthy of
continued development and can be efféctive}z implemented or revised

to meet FLES objectives. Teachers must be assured of the whole-hearted
support of supervisorsand principals in helping them resolve their
problems. A close and consistent contact must be established with the’
administration so that teachers may have ready access to help when they

first feel the need. Postponements and delays only lead to & melignant
festering of rancor and resentment, more easily prevented thaa cured.

Once information with respect to goals and obiectives of FLESZ 8ppro-

priate methodsz technicues and materials has been dissemirmted within

the schools themselvesz psychic health can further be restored by

going bexgnd the confines of the schools to inform parents and the
ergl public.

gen It would be revealing and inspirational %o teachers

Immediate steps should be taken to remedy the lack of communication
which exists among elementaryz junior higg and senior higg school
eliminate

teachers of S sh. A closer gystem of communication would

program between levels. It is eppalling how many elementary teachers
confess that they do not even know a junior or senior high scnool
Spanish teacher: In working towards greater cohesiveness among

Spanish teachers of all leve > Principals and counselors could
contribute no small part. They shauld be equelly informed of FIES goels
and the need for better articulation between levels. At the present
time, recommendations for tle continued study of Spanish in the upper
grades seem to be made rather arbitrarily by elementary principals
whose personalprejudices too often decide against a continuing program,
or by-teachers who are not at 2ll involved in the teaching of Spanish.

S sh should be afforded egual status with other subjects in the
elemengggz curriculum.bz assiggggg an officiel time-slot for Sranish
during the school day. The administration should make it crystal clear

to 21l elementary principals and teachers that the responsibility is
theirs to implement a well-orgenized Spanish program in grades three
thru six. However, in so doing, the administration should not be
unwilling to accept local-option programs, provided these are kept
consistent with FIES goals and are organized with the help of FIES
consultants approved by the administration.
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5. Sufficient numbers of FLES consultants should be provided so that a
Spanish consultant could be made available at least once a week in 21l
classrooms in which Spanish is taught. One of the greatest strengths
of the program is the service rendered by the consultants, all of whom
received grateful expressions of praise from teshers arnd principals
alike. It is envisioned that the class per week taught by the con-
sultant would be one of the best means of providing in-service training
without infringing on time outside the regular school day. In such case,
the classroom teacher, of course, can only benefit from the experience
by remaining in the clessroom while tae consultant teaches. The mere
presence of the consultant in each class once a week would automatically
overcome some of the harsh feeling that %‘eschers have expressed with
respect to lack of sdministrative kelp in solving their classroom
nroblems. )

6. When psychological health has been re stoped among FLES teachers, it is
recommended that 8 more ambitious in-service program be Jdesigned to
reach on & regular basis every teacher needing such 2 course. This
can rartially be achieved economically and without reouiring un-
reasonable inconvenience and loss of time for teachers through the
accomplishment of recommendation number fiwve. Nevertheless, it is felt
that a gocd strong in-service program should include a Spanish languaze
course geared especlally to the needs of the FIES teacher. A special
course of this kind, with stress on both methods and languege should
in time diminish some of the feelings of inadeguacy and frustration
expressed particulerly among f£ifth and sixth grade teachers.

7. It is strongly recommended, in light of the extreme need, that the
administration take measures to provide an adecuate supply of
appropriate materials for teachers of all levels in each building.

In line with this, & work-room for Spanish teachers who should,
ideally, be granted released time for preparation, should be provided
in each building where Spanish teachers carn work together to seek
solutions to their common classroom problems.

8. The administration should explore the possibility of providing a
special Spanish program within the framework of the newer un-graded
schedules. In scme bulldings there seems to be a willingness to
proceed experimnetally provided some encouragement is lent from the
administration. It is strongly felt that where they are done well and
soundly, loc&l options should be given impetus.

9. The adminlistration should resist the tendency to make FLES a selective
or elective subject. Proper dissemination of information with respect
to the underlying philosphy of FLES would of itself dispel notions that
any special group of children benefits more than"another from the
study of a second langa ge.

10. The school district should make an officiel plea to teacher-training
institutions to reguire at least micimsl tralining in FIES theory and
practice in course leading to certification at the elementary level.
Obviously , the desired result of this recommerdation depends upon
other institutions, and, of course, this is a plea that has been made
befcre. Still, it should be made again.
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