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ABSTRACT
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perceptions. Where possible and meaningful, the findings were
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occupational education will have broader societal exposure, a more
positive evaluation, and greater student accessibility, (2) the vital
role played by guidance and counseling personnel, (3) the danger of
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for broader training programs, and (5) directions for future
research. (Author/Js)
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PREFACE

within the ne.: few years, a substantial proportion of Amer-
ican workers will be required to have at least some post-secondary
occupational training. Vocational-technical ecucation programs
on the public community-junior college level will increasingly
pPlay a more significant role in this regard. Intelligent planning
must give consideration to making the educational experiences of
ttudents as rewarding as possible. This cannot be realized unless
bertinent data on the characteristics and experlences of students
are agvailable,

This publication contains the results of a national survey
concerned with furthering understanding of enrollees in junior
college occupational programs. It is an important addition to
the limited body of relevant literature presently existent because
of the scope of its sample and the diversity of information which
was collected. Additionally, it is one of the first extensive
investigations which controls for the occupational service area
of the respondent, as well as a variety of other variable-.

Initially, we would like to thank tho. students and staff
members, associated with 60 different community-junior colleges
throughout the country, whose willingness to expend both time and
effort contributed immeasureably -o the fruition of this research.
The cooperation and interest shown by school personnel in this
research project is especially gratifying and greatly appreciated.

The authors of this publication, A. P. Garbin (formerly Spe-
clalist in Occupational Sociology at The Center and now at The
University of Georgia) and Derrald W. Vaughn (formerly Reses'~h
Associate at The Center and now at The University of Colc
warrant recognition for designing, executing, analyzi=ng, and re-
porting this research. Computer Center personnel at The Ohio State
University are to be acknowledged for their assistance in proces-
5ing the data. {wuving the initial planning stage of the project,
Aaron J. IMiller, Coordinator in Leadership and Development, The
Center, is to be credited for his helpful suggestinns. The crit-
ical review and editorial ccemments ¢i Edward J. Morrison, Research
Coordinator, The Center, and Angelo C. Gillie, Associaie rolessor,
The Fennsylvania State University, were instrumental in enhb4ancing
the overall quelity of the report.

Robert E. Taylor

Director

The Center for Vocational
and Technical Education
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ABSTRACT

The results of this study pertain to three broad areas as
suggested by these questions:

(1) What kind of student enrolls in public, community-junior
college vocational-technical programs?

(2) What are the similarities and differences between junior
college occupational students and enrollees “n other post-
secondary institutions and programs?

(3) What implications do the findings have for educational
planning and development?

The primary sources of data were approximately 5,000 students
in vocatisnal-technical programs, at 60 different public., com-
munity-junior colleges, located throughout the United States.
Information was obtained from a predominantly highly structured
questicnnaire, which was group administered by college personnel
in the classroom situation. The report provides information on
the following subjects: structural (e.g., age, sex, race, and
marital status) and sociopsychological (self-esteem and success
orientation) characteristics; educational background and experi-
ences (e.g., high school grades, high school extracurricular
activities, and vocational-technical courses in high school):
socioeconomic background; parental interest and irflr 1ce;
munity background and future communi’ C ntaticn; dmmediate
post-high school experience; aciurs assceiated with junior college
© lection and program selection; main source of financial support;
adgejuacy o training prczram; and relationship of job to program

of study. Frequently, e re:ponse distributions are not only
presentsc rfor the tct+al ‘:amrle, but also according to significant
subgroups of the sarzle e.g.. vocational-technical service area,

s5ex, ra:e, socloeco -mic statis, geographic area, etc.).

Where posecible -..d eanirgful, the findings were compared
with those reported -n o-ner croups o7 students. Comparative data
were pr :sented invol _ng the :ollowing variables: sex dist ibu-

tion, success orier~=tion, high scrool grades, encouragemer.t of
father vo attend ccli:zge, most impcrtant gral in attending ollege,
and evaluation of cccupational training.

In ddition tc c.atriputing to the limited data pool o Jjunior
college ocational st den=s, a central objective of the stuiy was
to offer recommendaticns which seem to have particular relevance

=4
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for facilitating educational planning. They in part relate to
the following areas: increasing the extent to which post-secon-
dary occupational education will have broader societal exposure,
a more positive evaluation, and greater student accessibility;
the vital role played by guidance and counseling personnel; the
danger of applying sterectypical definitions to vocational stu-
dents; need for broader training programs; and directions for
future research.
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COMMUNITY-JUNIOR COLLEGE STUDENTS
ENROLLED IN OCCUPATIONAL PROGRAMS:
SELECTED CHARACTERISTICS.
EXPERIENCES, AND
PERCEPTIONS



[. INTRODUCTION

This reportr based on a national survey of community-junior
college students' enrolled in occupational programs, is essential-
ly a descriptive analysis of the students' personal and background
characteristics, experiences, and bPerceptions which are likely to
have implications for curricula and program planning.

The beginning section of this report discusses the need and
growth of post-secondary vocational-technical education. This is
followed by a related consideration of the junior or community
college, with particular attention given to the occupational seg-
ment of the junior college educational enterprise. The next major
section addresses itself to the followin,; subjects: (1) the im-
portance of descriptive student data for educational Planning;
and (2) the paucity of available information on junior college
occupational students. The next portion of this chapter examines
the nature of the research project, including comments on the
problem statement, the purposes of the study, and the research
objectives. The final topical breakdown contains an overview of

the report.

POST-SECONDARY SCHOOL OCCUPATIONAL
EDUCATION: ITS GROWING SIGNIFICANCE

According to the Vocational Education Amendments of 19§8
(United States 90th Congress, 1968, opportunities for vocational
education should be provided so that all persons " . . . will have
ready access to vocational training or retraining which is of high
quality, which is realistic in light of actual or anticipated op-
portunities of gainful employment, and which is suitad to their
needs, interests, and ability to benefit from such training." T+t
1s evident that a major discrepancy exists batween available op-
portunities and individual needs, As Burkett (1969: 2) wrote,

]Throughouf This manu.criplt the respondents will also be
referred to as community _ollege students and Junior college s+tu-
dents.
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" . . . aminimum of 17 million people need access to vocational

education in addition to the nine million now in such programs."
Another writer (Koble, 1969: 5) noted that about 60 percent of the
students leave secondary schools inadequately prepared to enter
the work world. This gap between opportunities and needs is being
created primarily by the major changes occurring in our occupa-
tional structure.“

Table 1.1 reveals the actual and projected employment figures
for 1968 and 1880, respectively, and the anticipated changes for
the period. The occupational structure is undergoing two basic
quantitative and qualitative changes: (1) the addition of numer-
ous new jobs which necessitates advanced training and skills; and
(2) the eliminaticon of many unskilled and semiskilled occupations
It is apparent these trends will continue at an accelerating rate
for several years. The new and everchanging technology, epito-
mized by automation and the flow process industries, will in-
creasingly require more workers with greater knowledge and exten-
sive skills. In fact, 1t has been predicted that four million
workers will be required to occupy work positions previously non-
cwlstent (Ruttenberg, 1969: 6) and two million jobs will be elim-
inated during the decade following 1965 (Johnson, 19€9: 249).

In order to illustrate the critical lack of trained manpower
in certaln areas, the technician has been selected as a case in
point. It has been estimated (Russo, 1809: 13) that for each
scientist and engineer, there shculd be about two technicians.
1t the United States were to achieve this ratio by 1975, it would
need about three million more than the expected number cf tech-
nicians which will be available (Eowen, 19639: 42).

Although the statement " . . . that much, i1i not nearly all,
o1l the occupational education of the future will have to be con-
jucted at post-high school levels," (Harris, 1966: 60) is probably
an exaggeration,> it is evident that post-high occupational educa-
tion i1s more significant than ever before. There is no doubt that
many new and/or advanced levels of work skills required for ef-
fective Jjob participation in the future must be met hy post-
secondary vocational programs.

G s Pl L the pransinle so e - satbbur e
N S A ISRV B T S B SRR ceapetiorna!l o otructare has been mole irn
preyioes publbioztioo Ueartbin, -0 ul.o, 19700 S-11).

Sl the CLontrary, there will likely be many jobs for which
appropri=te biagb <_hoe!l ecucabtlion will be sufficiert. For cram-
ple, o deczde from row, i1 ig espected that more than |5 million
cpoeratives and moere than 1) million clerice!l jobe will be avail-

o (oee Table 1,010,

22



TABLE 1.1

ACTUAL AND PROJECTED EMPLOYMENT
AND EMPLOYMENT CHANGE, BY MAJOR
OCCUPATIONAL GROUPS, 1968 AND [980*

Employment
Major Occupational Group (millions) Percent Change
1968 1980 (1968-1980)

Professional and technical 10.3 5.5 50
Service workers, except

private household 7.7 (A 45
Cierical workers 12.8 7.3 35
Sales workers 4.6 6.0 30
Managers, officials, proprietors 7.8 9.5 22
Craftmen znd foremen 10.0 2.2 22
Private household workers .7 2.0 I'5
Cperatives 4.0 5.4 {0
Monfarm laborers 3.6 3.5 -2
Farm workers 3.5 2.6 -33
ALL OCCUPATIONS 75.9 95 .| 26

¥(U.S. Departmert of Lztor, 1970)

In recent years significant resources have been allocated on
the federal, state, and local levels for the purpose of making
occupational training available to a greater number of Americans.
The impact of these resources, as measured by recent enrollment
changes in vocational-technical education classes, can be assessed
Ly examining Tabls 1.2.

Irrespective of population group, the number of students par-
ticipating in federally assisted occupational education prog.,ams
increased by about one-fifth during the 1966-69 period. It has
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been projected that the vocational-technical education enrollment
in high schools, post-high schools, and adult levels will reach
14 million by 1975. Post-secondary enrollees increased by slightly
more than one-third between 1966 and 1969. This student group 1is
expected to increase at a still greater rate in the immediate fu-
ture, totalling about 1,250,000 by 1975. Only the percentage in-
crease experienced by the "special needs" Programrs exceeded--or
will surpass--that of the post-secondary level. Notwithstanding,
for 1967 the mean national enrollment of post-high occupational
students was 4.79 percent of the 18-21 year age group (Garbin,
18969: 9). One year later, the mean national enrollment of post-
high occupational students was 4.1 Percent of the 20-24 year age
group (Miller and Gillie, 1970: 3-4). The mean enrollment for
1968 (20-24 year age group) ranges from 0.3 percent in New Jersey
to 15.7 percent in Florida. Apparently, considerable accessibil-
ity variation is characteristic of potential post-high school
students among the various states.

GROWTH IN NUMBER AND ENROLLMENT OF
COMMUNITY-JUNIOR COLLEGES

Post-high school occupational education is offered by several
different types of institutions, under a variety of conditions,

and for a number of objectives. Vocational-technical education
on the post-secondary level is provided by such sources as the
following: community or junior colleges, four-year colleges and

universities, area schools, technical institutes, comprehensive
high schools, business and industry, proprietary schools, correc-
tional institutions, organized labor, and the military services.?
1t is expected that each of these cccupational training sources
will contribite toward the post-high job preparation of societal
members in the years ahead. However, the community-junior college
will undoubtedly make the most significant quantitative contribu-
tion. i

During recent years, the public junior college® has been the
fastest growing segment of American higher education (Gleazer,

“fxcellent accounts examining post-secondary occupational
education may be found in Swanson and Kramer (1965) and Venn (1964).

There are two other general categories of Junior colleges
according to type of sponsorship--church-related and independent.
ITrend data regarding the number of such institutions and their
enrollments are not presented because the research problem exam-
ined in this report is |imited to public institutions. Public
schools enroll|l 90 percent of all junior college students (U.S.
News and World Report, May 5, 1969).
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1968-1969)., Two figures have been prepared to summarize this
growth for the United States as a whole.

Figure I-1 depicts the growth in number of public two-year
colleges from 1961 to 1970. With one exception (1862-63), the
number of public junior colleges during the decade has been in-
creasing from year to year. This has been particulerly the case
during the more recent five-year period when the number of col-
leges increased by 282. The 739 cclleges reported for 1968 rep-
resent an increment of 91 over the number in existence the pre-
vious year, the largest one-year period of growth. Since then,
the number of colleges has been increasing at a decreasing rate.

After considering the discussion of the previous paragraph,
the enrollment trend portrayed by Figure I-2 is not surprising.
During the past decade, the number of public two-year college
enrollees has increased by more than 1.7 millicn. For each of
the nine one-year intervals, the increase in enrollment exceeled
10 percent. The year following 1968 witnessed the greatest in-
crease in students (nearly 300,000).

The relative significance played by junior colleges in the
higher educational prccess can be appreciated more by noting That
an average of one out of three college students presently begin
their higher education in junior colleges (Gleazer, 1968-63: 1.).
I+ has been estimated by some authorities that one-halr cof th
nation's college population will be ¢ ~olled in community vcilescs
in the 1970's (Ziliie, 1969: 16).

D

Tt should be mentioned that community-junior colleges =ffer
three basic types of programs: transfer, occupational (vecatinna.
+echnical), and evening (adult). The enrollment figures presentad
in Figure I-2 pertain to public Jjunior college students, irre-
spective of program concentration; the research rindings revealel
in the present publication have direct applicability only to 2o-
cupationally-oriented students.

7
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About one-third of all students who ente: two-year wollis
are enrolled in cccupational programs (Gleazc .
The preportion of otudents majoring in vocational-tectnical woix
tion at any given school varics consideral iy rom one sohoosl 1o
another. Almost without exceptlion, howaever, Juunilor collegs, lo-
viate greatly from whal has been described a4z " . . . a2 truly —orn
prehensive institution: about 70 percent vocational-technival s:
30 percent transter'" (Changying imees, 13638: 37). As would be won-

pected, states also differ significently as Lo the peroent ol
junior college students pursuing occipaticnal programs. Htaten

which have ftavorable proportionc of thelir post-secondary stuadonts
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FIGURE 1-1

GROWTH IN NUMBER OF PUBLIC TWO-YEAR COLLEGES, UNITED STATES
AND OUTLYING AREAS, 1961 TO 1970%
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*This figure is based on information provided In the 1969
Junior College Pirectory (American Association of Junior Colleges,
1969) and the 1971 Junior College Directory (American Association
of Juniar Colleges, 1971).
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FIGURE 1-2

GROWTH IN ENROLLMENT OF PUBLIC TWO-YEAR COLLEGES,
UNITED STATES AND OUTLYING AREAS, 1961 TO 1970%
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enrolled in occupational programs include California (40 percent),
Penns%lvania (42 percent), and Hawaii (70 percent), (Gillie, 1969:
171).

RELEVANCE AND NEED FOR DESCRIPTIVE DATA ON
JUNIOR COLLEGE OCCUPATIONAL STUDENTS

In the words of Whitfield (1969: 282), the " . . . growing
emphasis on the two-year institution has not . . . been accompa-
nied by an appropriate increase in research pertaining to the
students who choose to attend one." Reynolds (1965: 45) wrote
" . . . there is a dearth of authoritative information about
junior college students . . . . " Referring to junior college stu-
dents, another writer (Bossone, 1965: 279) indicated the follow-
ing: '"Aside from the usual statistics set forth in textbooks and
articles about the student's age, sex, marital status, socioceco-
nomic background, and academic aptitude, very little seems to be
known about him." These statements are particularly true for
important subgroups of the junior college population, such as
students enrolled in vocational curricula. Following an excellent
svnthesis of past research on the characteristics of junior col-
lege students, K. Patricia Cross (1968) concluded that very little
is known about junior college occupational siudents./

A recent statewide investigation in California (Peterson,
1965) also attests to the need and importance of research on
junior college students. Sixty-five out of 77 public colleges
responded to a questionnaire which sought to identify the most
critical research needs in the junior college area. A listing of
26 research problems was derived; research on "student character-
isties'" ranked sixth.8

6These percentages are not exactly comparable because they
are based on different indicators; however, they do constitute
gross measures of comparability. The high percentage for Hawaii
partially refiects the faci that all but one of its Jjunior col-
leges were formerly post-secondary technical schools.

7in & more recent publication, Cross also briefly summarized
research findings pertaining to junior college occupational stu-

dents. Using her words: "Ali1hough the research is scanty, a
synthesis of scattered bLits of data may help to construc! a tenta-
tive description of 1he ~“haracteristics of the occupationally-
oriented student" (Crouss, 1970).

8The following research needs were ranked, respectively, one
through five: (1) effectiveness and improvement of insfruction;
(2) promotion and dissemination of research and development:
(3) student dronouts; (4) evaluation of instructional offerings;
and (5) financial support.
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It is evident from the previous paragraphs that the need for
additional descriptive data on junior college students, especially
those enrolled in vocational programs, is commonly recognized.
This is not to suggest that no research has been conducted which
focuses on this student group.? To our knowledge, however, the
literature contains no major study which has examined an extensive
sample of junior college occupational students, classified as to
service area, in terms of a variety of demographic and sociological
variables. This is understandable, since prior to the Vocational
Education Act of 1963, only limited federal funds were used for
the support of vocational education at the post~secondary level;
therefore, the number of schools and students were limited. Even
with the advent of the Vocational Education Act of 1963, very
little of the funds went to post-secondary endeavors, which re-
sulted in one of the modifications evident in the Vocational
Amendments of 1968 mandating that a specific amount of money be
allocated for that purpose. As specified earlier, however, the
humber of community-junior colleges and. students has been increas-
ing at an accelerating rate, and there is avery indication this
trend will continue. If future educational planning is to be
realistic and congruent with the needs of students, the develop-
ments with reference to admission policies, counseling, curriculum,
and instruction must be pursued, keeping in mind the pertinent
characteristics of students most likely tc be involved in this
educational experience. By Presenting data from a national sample
of students enrolled in occupational programs of selected com-
munity-junior colleges throughout the country, the present study
should be of interest to administrators, teachers, and counselors.

THE STUDY: PROBLEMS AND OBJECTIVES

The central concerns of this study are twofold: (1) to de-
scribe a national sample of junior college vocational students as
to per-tinent social and personal characteristics; and (2) to dis-
cuss the implications of these data for educational planning and
development.

It is apparent that junior colleges will increasingly assume
the major responsibility for post-high vocational-technical educa-
tion. If junior colleges are to make this educational experience
more rewarding to the student, it is relevant that student descrip-~
tive data be made available so that more effective progran and
curricula planning can be realized. One of the principle objec-
tives of this report is to contribute to the data pool in this
area.

9ln addition fto Cross (1970), the reader may consult a publica-
tion prepared by Roueche (1967) for studies relevant to this area.
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Another key objective is to consider the implications of the
student data. In an effort to add greater dimensions to “he inter-
pretations, comparative data from other student subsamples will be
presented and discussed. Inclusion of comparative data should
facilitate- the development of recommendations which, if imple-
mented, would hopefully result in enhancing the quality of occu-
pational education on the community-junior cellege level, and in
some cases, serve as sources of inducement encouraging other
would-be occupational students to matriculate in programs of this
nature.

Nobody doubts the fact that junior college student popula-
tions are changing rapidly. Investigations on the characteristics
of junior college students should, therefore, be a continuing
effort, particularly on the local level. With this in mind,
another objective of this report is to provide guidelines and re-
search ideas which may be helpful to future researches.

THE REPORT: AN OVERVIEW

Following this introductory chapter, the report is divided
into seven chapters. Chapter II contains material relevant to
understanding the steps taken in planning and conducting the re-
search. The basic topicc discussed include the (1) identification
and selection of sample, (2) data zathering instrument, and (3)
questicnnaire adminicstration,

Chapter III presents data on selected personal characteristics
of the sample members. Demographic variables which are discussed
include sex, age, race, marital status, and religion. 1In addi-
tion, #escriptions regarding certain social-psychological factors
(i.e., self-esteem and success orientation) are also presented.

The educational background and experiences of the occupa-
tionally-oriented community-junior college students are examined
in Chapter IV. Discussions pertain to such topics as the type of
secondary school from which the respondent graduated, the nature
and quantity of the high school vocational-technical courses pur-
sued by the respondent, his high school grades, the courses which
he enjoyed most, and the extracurricular activities pursued as a
high school student.

Chapter V presents findings pertinent to three major subjects
as they relate to the students: (1) socioeconomic background;
(2) parental interest and influence; and (3) community background
as well as future community orientation.

Data are reported in Chapter VI which should provide insight

relevant to understanding the transitiocn from high school to ju-
nior college. 1Initially, data are indicated regarding the sample
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members' immediate post-high school experience. Next, findings
are disclosed pertaining to the factors associated with junior
college selection. Additionally, a discussion follows which per-
tains to those factors associated with occupational program selec-
tion.

In Chapter VII various facets of the educational status and
work experience of the students are examined. Such matters as
the main sources of support while in college and evaluations of
the occupational programs are Presented.

Chapter VIII presents a synthesis and summary of data, and
the derived conclusions. The basic concerns of the final chapter
are limited to these topics: from high school to junior college;
democratization of higher education; Negro Participation; occupa-
tlonal service area comparisons; residential proximity and com-
munity college attendance; implications of geographical mobility
for occupational education; and study limitations.
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[T, METHODOLOGY AND STUDY GROUPS

“this chapter examines various topics pertinent to under-
standing the design and execution of the study. First, a brief
summary is made concerning the basic orientation of the research
design. Second, a detailed review is given the questionnaire used
in data collection. Third, the sampling procedures are outlined.
Fourth, discussions are centered around the steps followed in
administering the questionnaire and pProcessing the data. Fifth,

a few comments are offered relative to the preliminary and actual
samples.

BASIC ORIENTATION OF RESEARCH DESIGN

Succinctly stated, the major purpose of the present investi-
gation is to portray as accurately as possible the characteristics
of a national sample of occupational students enrolled in community -
junior colleges. The major consideration behind the selection of
the research design was not primarily that of testing causal hy-
potheses which would permit inferences about causality. Instead,
a major consideration was descriptive accuracy. Therefore, a
design was used which was thought to minimize bias and maximize
the validity of description. 1In a word, the basic orientation of
the research design is "descriptive" rather than "analytical."
This does not mean that conclusions canno+ be drawn concerning
relationships which appear in the data but that the procedure does
not permit, strictly speaking, explication of the causal bases of
those relationships.

DATA GATHERING INSTRUMENT

Since no previous study on junior ccllege vocational students
exists which is extensive in scope and/or based on a national sam-
ple, it was decided these two factors be requirements of the present
research design. Furthermore, economic consideration made the
mailed questionnaire the only feasible data gathering technique.

A number of matters were considered during the questionnaire
development phase. It was of foremost importance that the ques -
tionnaire items actually obtain the information needed to answer
the research questions. This meant the items had to meet the fol-
lowing criteria: (1) be relevant to the research purposes; (2)
solicit information which the respondent possessed; and (3) be

"
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stated in such a manner that they would be understood uniformly.
Other considerations revolved around matters pertaining to "in-
terest" and "alienation'"; these were important from the stand-
point of both individual item selection and overall questionnaire
construction. Loss of cooperation from boredom would be as dam-
aging to validity as the loss which might be incurred from items
defined as offensive by the respondents.

The instrument development was initiated with a short list
of broad general areas to which it was felt the research results
should be relevant (e.g., program design, guidance, and adminis-
tration). In addition, a narrower set of specific objectives and
research questio:'s were outlined. By looking at the specific
question areas developmentally, that is, by exploring past develop-
ment, present stat s. and anticipated future course, it was pos-
sible *to construct a "question area matrix" (e.g., occupationeal
and educational aspirations and expectations, job attripute pref-
erences, and life values and goals). When examined developmentally,
1t became clear that several possible spheres of influence needed
exploration; for example, S€X, age, race, and marital status were
obviously relevant personal variables. At another level, parental,
peer, and school influences were considered lmportant. On still
a third level, socioeconomic status, rural-urban environment, and
religion were thought to be relevant. 1In addition, such experien-
tial and psychological factors as level of self-esteem, birth
order, attitude toward work, academic ability, specific school
experience, job experience, and knowledge of possible occcupations
are examples of other variables defined worthy of exploration.
Within the limits of reasonable questionnaire length, the cells
resulting from the Ffactorial combjination of influence factors and
question areas ware explored #op question possibilities.

The item pool used to construct the questionnaire was derived
from a variety of sources. A number of survey instruments previ-
ously used to gather data from other types of student subgroups
were examined for items. In several instances, specific items were
incorporated in the present study's research instrument. In a few
instances, items belonging to a scale, for example Rosenberg's
(1565) self-esteem scale, were used as a group or with a minor
deletion or addition. 1In addition, the authors had to compose a
large number of jtems to meet specific needs of the research ef-
fort.

A preliminavy questionnaire was congiructed, reproduced, and
pretested on a sample of 20 vocational-technical students enrolled
at a two-year technical institute in a nearby city. After respond-
ing to the ~uesticnnaire, the students werpe given the opportunity

to voice their opinions and ~iiticisms of the instrument. Central
concerns at this time invoived affort to make the questionnaire as
clear and Interesting as possible to the would-be respondent. Of

course, mcstT important was the requirement that the items actually



obtain the desired information. The pretest experience suygested
certain modifications in the I reliminary questionnaire were ad-
visable. The questionraire was subjected to a final revision and
adapted Ior use with a machine-scored answer sheet. These final
changes underwent limited pretesting on a number of underclass
students at The Ohio State University. It was then reproduced in
the version used to ccllect data for the present research project.

The questionnaire employed in the present study is divided
into two major sections according to types of questions.! Section
I contains 11 open-ended questions: most of these questions per-
tain ¢, various facets of occupAational aspirations-expectations.
Section 11 contains 161 multiple choice questisns. This section
is divided intoc the following designated subdivisions: "Back -
ground Information,”" "About Home and Parents,'" 'Attitudes Toward
Yourself," "Educational Training," "Your Relationships with Others,"
"Goal Related Attitudes and Values," "Educaticnal Goals," and
"Occupational Goals." IBM answer sheets were provided for the
Secticn I[ responszes. As ascertained by pretesting, the average
time requirad to couplete the questionnaire was 50 minutes.,

SAMPLING PROCEDURE

The sampling procedure was designed to preserve as many of
the major characteristics of a national sample of vocational-
technical junior college students as possible. Following the ad-
monition of Richards, Rand, and Rand (1965), it was of special
concern lhat various geographic regions be sampled representatively.
In addition, 1t was considered important that the vocational-tech-
nical service areas be sampled, representatively, within each geo-
graphical region. The necessary information about the owverall
population was obtained from the Seventh Edition of American Juuio»
Colleges (Gleazer, 1967a).

Only public, community-junior colleges which offered occupa-
tional programs were considered for inclusicn in the list of
scnools Lo be samplad; there were 497 schools which met these
criteria. Two additional criteria reduced the number of individual
schools in the universe o 175 the cccupational and transferp pro-
grams had to be listed separately and rhe enrollments for the lis+t-
e oceupational courses cresented.  Prom this group of 417 schoole«
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interval sampling was used, whereby every third school on the
list was identified and asked to participate in the study.?

Each school in the preliminary sample was contacted and
invited to participate in the study.4 Of the 139 schools con-
tacted, 86 agreed to participate in the study. The courses of-
fered by these 86 schools were tabulated and classified according
to the service area® to which each belonged, as well as the geo-
graphic region® in which each school was located. Students

3A1though the preliminary steps in the sampling procedures
were Of necessity pursued on the basis of "schools," "students"
were the prime focus of the study and it was on students that
final selection was made. Unless specified otherwise, subsequent
use of the word "sample" refers to "etudent sample."

4Copies of the initial and follow-up letters are included
in Appendix B,

5The seven service areas are: business and office, distrib-
utive education, health occupations, home economics, technical
education, trade and industry, and vocational agricul ture.

5The nine census regions of the United States, for which
data are presented in this report, represent groups of states,
as follows:

New England: Connecticut, Maine, Massachusetts, New Hamp-
shire, Rhode Island, and Vermont.

Middle Atlantic: New York, Pennsylvania, and New Jersey.

South Aflantic: Delaware, District of Columbia, Florida,
Georgia, Maryland, North Carolina, South Carolina, ¥irginia, and
West Virginia.

East South Central: Alabama, Kentucky, Mississippi, and
Tennessee.

East North Central: I'llinois, Indiana, Michigan, Ohio, and
Wisconsin.

West North Centrial: lowa, Kansas, Minnescota, Missouri,
Nebraska, North Dakota, and South Dakota.

West South Central: Arkansas, Louisiena, Oklahoma, and
Texas.
Mountain: Arizona, Cclorado, ldaho, Montzana, Nevada, New

Mexico, Utah, and Wyoming.

Facific: Alaska, California, Hawaii, Oregon, and Washington.,
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enrolled in these courses were then selected to participate 1in
the study according to the method described below.

Of the 86 schools which agreed to cooperate in the study ,
and were the recipients of questionnaires, 60 completed and re-
turned all or a portion of the questicnnaires by the deadline for
beginning data analysis. TFour other schools returned completed
questionnaires after the deadline; results from these question-
naires are not reported in this publication.

As indicated above, geographic subregions and vocational-
technical service areas constituted major sampling criteria. It
was established that these variables should reflect accurately
the tctal national distribution. To insure the accomplishment
of this goal the national proportions of the variables in ques-
tion were determined by examining the data available on the 129
schools selected originally and then superimposed on the student
population in the cooperating schools. Using 9,000 as the base
figure (approximately 10 percent nf the occupational student
subpopulation in these zchools), the proportions determined pre-
viously were converted to the actual number of subjects to be
drawn from each geographical subregion and vocational-tzchnical
service area. The resulting sample sizes in four of the sub-
regions were considered extremely limited and oversampling was
deemed appropriate to insure regicnal representativeness. Using
a list of courses and enrollments, classified by service area
for each cooperating school within each subregion, the number of
subjects selected from each school was approximately pronorticnal
to that school's contributior *- the subregion's total. Dis-
counting oversampling in the fcu previously identified subregions,
the proportions of the sample x5 finally selected tended to match
the regional proportions of the overall population (see Figure
1T-1).

A word about course classification into service areas should
be included at this point. An exhaustive list of vocational-
technical courscas, categorized by vocational-technical service
area, could not be located at the time of the determinaticn of

the sample. 1In fact, it was not possible to ascertain a list of
clearcut criteria which would enable (li: researchers To make {ho
classification themselves. Consequently, o list of tLhe occupa-

tional courses offered by the cooperating schools was compil:

and submitted for categorization to a panel of six specialists n
vocational-technical education.’ Given *he course classiflcation,
the proportions were then ietermined nationally and regionally

and used in sample selecticn as noted earlier.

TA+ the time of membership on the panel, all were specialists
in verious areas of cccupational educaticn at lhe Center for Voca-
tional and Tecnnical Ecucaticon, The Ohic State University. sRE

v“\ laf } .
w
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FIGURE ¢ i

PERCENTAGE REPRESENTATION OF JUMIOR COLLEGZ OCr'IFATIONAL STUDENTS
IN PRELIMINARY SAMPIE, BY GEOGRAPHIC SUBRIGION
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QUESTIONNAIRE ADMINISTRATION AND DATA PROCESSING

Letters sent to the administrative heads of the colleg=s in
the preliminary sample included a request that a questionnaire
administrator(s) be designated for each school.8 Subsequently,
all questionnaire materials were sent to the questionnaire admin-
istrators at the cooperating schools.

The questionnaire administrator was instructed to administer
the questionnaire to the designated number of appropriate students
(according to service area) in classroom situations. The pro-
cedures for actually administering the questionnaires were stain-
dardized across the total sample.®

Following administration, the questionnaire administrator
placed the ccmpleted questionnaires in stamped pre-addressed
packets ard ve*urned them by mail to the pesearchers. |0 The
questionnaire «ministratosr was paid 25 cents for each usable
questionnaire.!i

After the o wpleted questionnaires were returned, the re-
Sponses to the open-ended guesticns (Section I) were coded into
response categories and wuarked o.. the answer sheet along with the
subject-marked responses to Sectica II of the questionnaire. The
answer sheets were then automatically processed and converted to
data cards and finally to data tapes for computer analysis.

An IBM 2360-75 was used to process the data. A version of the
NUCRCSS program was used to dJerive frequency and percentage dis-
tribuiions.

help «f Drs. C. J. Totrell, J. W. Hensel, H. Huffman, S. Lee,

AL Jd. Miller, and N. £ Viviun is gratefully acknowiedged in +his
regard. See Appendix C" for the instrumen+ used to elicit cate-
gorization and the suggested classification. In the absence of
unanimous agreement, pluraliiy opinion prevailed. In a few cases,
"ties" were broken in a manner suggested by the |iterature. I'n

@ few other instances, the absence of a plurality resulted in the
course being excluded.

8see Appendix "O" for complete content of letlter.

9%ee Appendix "O" for tho questionnaire and administration
procedure.

'OAppendix "D also containn enclosures whioh explain how
this was +o be zccomplished,

1 .
'|1ne letter which EOCOMm D

Appoendix "t
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THE SAMPLE

Some differences exist between the identified student sample
and the sample as determined by returned questionnaires. As has
been mentioned, 60 of the 86 schools which had agreed to cooperate
were able to participate within the time limitations of the study.
In addition, some of the participating schools did not furnish
all of the respondents requested of them. Less than one percent
of the returned questionnaires were discarded because of failupre
of some subjects to follow directions or because of obvious lack
of seriousness in answering the questions. On the designated
date on which data processing was to begin, the sample numbered
5,533 junior college students. Eventually, it became necessary
to delete 361 of these students from the sample because they were
other than occupational student enrollees.

A comparison of the preliminary national gample and the
actual sample in terms of th: two major sampling variables may
be seen in Figures II-2 and IT.-3, From these figures it can be
seen that the number of respondents is reasonably close to the
dctual geographic and service area distributions. Deviations
from the actual geographic distribution (Figure II-2) are primarily
the result of intentional oversampling. The deviations are minor
relative to the total sample.
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FIGURE 11-2

FERCENTAGE COMPARISON BETWEEN PRELIMINARY AND ACTUAL SAMPLES OF
JUNIOR COLLEGE OCCUPATIONAL STUDENTS, BY GEOGRAPHIC SUBREG I ON
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FIGURE 11-3

PERCENTAGE COMPAR|ISON BETWEEN PRELIM|]NARY AND ACTUAL SAMPLES OF
JUNITOR COLLEGE OCCUPATIONAL STUDENTS, BY SERVICE AREA
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[IT. PERSONAL CHARACTERISTICS

This chapter examines sime of the relevant personal charac-
teristics of the junior colleg: vocational students participating
in this research. These data may be valuable to counselors who
assist students in program selection, to curriculum committees
who plan courses, and to teachers who are involved in pupil in-
struction. Two major categories of individual characteristics
are explored: demographic vairiables and sociopsychological fac-
tors. The chapter ends with a brief summary.

DEMOGRAPHIC CHARACTERISTICS

Data pertaining to the distribution of the respondents ac-
cording to sex, race, age, marital status, and religion are pre-
sented in this section. In addition to reporting the findings
for the total sample, data on various subgroups are frequently
presented and compared.

SEX DISTRIBUTION

In general, male students outnumber female students in Amer-
ican institutions of higher education. Data derived from 5,089 |
members of the national sample reveal that the ratio of males to
females is approximately 3 to 2.

It may be of interest to compare this sex breakdown with
those of specific occupational student subpcpulations for the
United States as a whole (see Table 3.1).

As expected, for each student population considered, the Pro-
portion of men exceeds that of the women. The percentage distri-
bution of the respondents by sex in the present research approximate
more closely that of vocational-technical majors in public, twc -
year institutions. This is also as expected since the present
study's sampl2 was se¢ .ected from that student univerce.

The number of cases will vary from one set of data to another.
This is because "no answers" have becn omitted from the calcula-
Tions.

%

A
e




TABLE 3.

SEX DISTRIBUTION OF PRESENT STUDY'S SAMPLE COMPARED WITH THOSE
OF POST-SECONDARY OCCUPATIONAL STUDENTS, BY

LEVEL AND CONTROL, UNITED STATES, 1968
Sex

Institutional

Level anc Control Male Female
Total
. Number Percent | Number Percent

¥Private, four-year 1,579 53.2 10,206 46 .8 21,785
*¥Public, four-year 40,667 63.7 23,152 36.3 63,819
*Private, two-year 13,200 54,3 1,706 45,7 25,606
*Public, two-year 294,164 61.6 183,169 38.4 477,333
Present study 3,004 59. 1 2,085 40.8 5,089

*These data are reported by Chandier (1969: 6-7).

The sex distribution of the students was alsco examined, con-
trolling for the student's vocational-technical service area (see
Table 3.2). With the exception of distributive education, each
of the program areas do not have a male to female ratio approaching
that of the total sample. This is underctandable since certain
service areas prepare students primarily for male- or female-
oriented occupations. For instance, significantly greater pro-
portions of females are enrolled in home economics, health and
business-office curricula. The males greatly exceed the females
in the technical, trade and industry, and vocational agriculture
areas .

Within the female subgroup (N=2085), buriness-office and
health occupations are most highly represented with slightly more
than one-half of the girls enrolled in the former and nearly one-
third in the latter. As far as the 3,004 males are concerned,
more than two-fifths are pursuing trade and industrial programs,
and about one-fifth to one-fourth are following business-office
and technical-oriented wovrk training. Insignificant percentages
(all 3.5 or less) of the male subgroups are found in the other
Occupational preparation areas.

44°
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The question arises as to whether the proportion of males to
females in the community college student sample is evenly distrib-
uted from one geographical area to another. The occupational
students were categorized into one of nine Census geographic sub-
regions; the relationships between sex and geographical subregion
are shown in Table 3. 3.

With the exception of the West South Central, West North
Central and Mountain regions, the ratio of males to females ap-
proximates the ratio for the sample as a whole. For each of the
areas identified above, a majority of the students are females.
This is explained by the fact that each of the three subsamples
is skewed toward those service areas in which females predominate.

AGE DISTRIBUTION

it has been established that public junior college enrollees,

'n eneral, tend to represent two relatively distinct student
catoperies (Raines, 1967: 13). One group 1s composed primarily
of individua’s less than 20 years old, most are full-time students,

dnd many pursue part-time jobs. The other group consists basically
of ©lde part-time students who work full-time and limit their
participation in education to evening classes. In the present
investigation, slightly more than one-half of 5,102 students are

13 years old or younger. In other words, a majority of the re-
Spondents represent the traditions? age grouping for college fresh-
men and sophonores.  0Of the slightly less than one-half who are

20 years or more, approximately one-fourth are 20 years old and
aboutl one-seventh are 204 years or older. These and other relevant
detta are presented in Table 3.u,

e manner in which the respondents, by sex, are distributed
across the age groupings is worthy of consideration. As Table
3.5 demonstrates, only one fairly major difference exists when
the male and female distributions are compared. This pertains +o
the "18 years or less" category where females outnumber the males
by nearly five percent.

1@ age distribution of the junior college occupational stu-

dents 1s examined further in Tahle 3.0. This table shows the age
distribution of the respondents, classified iaccording to service
grca. With the exceptic: of health occupations, there are pro-

cortionately more respendents in each program area who are 19

years old than of any other dge; over one-tnird to more than two-
tifths of the students in these specialty areas are 19 years of
age.  In the health occupations area, 24 year old and « ver studeinr -
«rc the most numevous.

1€
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TABLE 3.4

DISTRIBUTION OF JUNIOR COLLEGE OCCUPATIONAL
STUDENTS, BY AGE

Age Number Percent
I8 years or less 781 15.3
19 years 1847 36 .2
20 years 983 19.3
21 years 397 7.8
22 years | 71 3.3
23 years | 21 2.4
24 yecars or more 802 5.7
TOTAL (5102) 100 .0

TABLE 3.5

PERCENTAGE OF JUN!OR COLLEGE OCCUPATIONA. STUDENTS
CLASSIFIED ACCORDING TO SEX, BY AGE

Sex
Age

Mal e Female
I8 years or |ess 13.4 8.0
19 years 35.8 36 .7
70 years L= 19.8 8.5
21 years 3.8 6.4
22 years 4.1 2.7
23 years 3.1 [ .3
24 ears or more 14 .9 SIS
TOTAL 99 .9 10V .0
(Number) ] (2004) (22002
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RACE DISTRIBUTION

Data on racial group memberships were secured from 5,127 of
the community-junior college occupational students. The percent-
age distribution of the respondents are as follows: white (81.6)
black (5.3)3; oriental (1.7); and other (1.4).

Census data were used to compare the proportions of the
United States population in the 18 to 24 age categoryZ who were
white and nonwhite3 with the race breakdown of the subjects who
participated in this research. TFor 1960, 12.2 percent of the
individuals composing the 18 to 24 age group were nonwhite and
87.8 percent were white. From the standpoint of proportionate
representation, the analysis suggests the nonwhite subgroup
{summation of Negro, oriental and '"other") is slightly under-
represented in the junior college sample, and perhaps, in juni--
college vocational-technical programs, in general. Urniderrepre
sentation is magnified if it is considered that two-year colleges
atiract proportionally more students from lower soclioeconomic
backgrounds than do four-vear institutions, and that blacks, in
particular, are overrepresented at this level of the social class
structure. This subject will be discussed in greater detail in
the last chapter.

What 1s the relationship between race and sex as they pertain
to the national sample of students who participaced ir. this study?
Table 3.7 indicates that whereas roughly two-thirds of the whites
and "others" sampled in this study are men, over two-thirds of
the black students are women. Orientals are about equally divide |
among the sex categories.

The next analysis considers the relationships between age
and race (see Table 3.8). There are +two major differences for
the same age groups when the whites and blacks are compared.
Whereas 15 percent or the white vocational-technical students are
24 years or more, about 25 percent of the Negro junior college
students are representea in this age grouping. On the other hand,
nearly 37 percent of the whites are 19 yer3 old, while 27 percent
of the blacks are of this age.

Table 3.9 has been included to show the propoartionate distil-
utions of each racial group among the seve. vo-ational-technical

service areas. Our main interest is to ewamine Lh.- relative dis-

tributions of the white and black students. trope eticnately

speaking, a significantly greater percent of t e blacl studonts
2This is the age interval which lend: ituelf to the mo.

meaning-ul comparison with the present resezr._h.

51n 19

Oh

0, 92 percent o1 the nonwhites were He
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TABLE 3.7

PERCENTACE OF JUNIOR COLLEGE OCCUPATIONAL STUDENTS

CLASSIFIED ACCORDING TO RACE,

BY

SEX

Race
Sex —
White Black Oriental Other
Male 60 .7 30,2 5.7 62,3
Female 39,3 69.8 48 .7 37,7
TOTAL 100.0 00 .0 99 .9 00 .0
(Number) (46 80) (265) (80) (£9)
TABLE 3.8
PERCENTAGE OF JUNIOR COLLEGE OCCUPATIONAL STUDENTS
CLASSIFIED ACCORDING TO RACE, BY AGE
Race
Agf‘,
White Black Oriental Other
8 vears or less 5.4 6.0 9.4 8.4
|9 vears 36.7 27 .1 44 .7 32.4
20 yvears 19,6 7.5 | 6.5 0.3
vears, 7.5 4.7 F0.3
Ll ycars 3.3 o 7.1 4.4
LTS 4 ' A L9
PoveREPL ar mor g (AN A 57.9
Pl ORI oL Q0.0 (OO0 .,U
amber) (- 7 {9 (25 o)
- R o |
53



TABLE 3.9

PERCENTAGE OF JUN,OR COLLEGE OCCUPAT IONAL STUDENTS CLASSIFIED
ACCORDING TO RACE, BY SERVICE AREA

Race
Service Area -

White Black Oriental Other
Business and 0ffjce 32.7 49 .4 47 .7 27.5
Distributive Education 3.3 | .1 3.5 4.3
Health Occupations 12.8 27.9 10.5 1'7.14
Home Economics | .9 [ .1 0.0 0.0
Technical Education 1 7.9 4.2 12.8 [0 .|
Trade and Industry 28.4 6.2 22.1 40.6
Vocational Agriculture 3.0 0.0 3.5 C.C
TOTAL [00.0 99,9 00 ., | 99 .G
(Number) (466 4) (265) (86) (69)
are majors in business-office and health occupations. On the

other hand, greater pPercentages of white subjects represeant tech-
nical education and vocational agriculture; it is of interest to

ncte that few if any Negroes are in these areas. In interpreting
these comparisons, the reader should keep in mind that the ratio

of whites to black: is about 12 to 1.

Descriptive daia were also gathered on the racial distribution
of the sample while controlling for the respondent's g:ographical
subregion. As shown in Table 3.10, the proportions of white erd
black students a.: about evenly represented in the Pacific anc
EFast North Cer -ral subsamples. ‘These twc regions respectively
rank first and second as to thei~ proportional contribution to
the composite sample and account forp over onc-hali of the white
aril black respondents. Arnong the white student group, the Middle
- "lantic region ranks next in relative prcoortional size (17.3
p-rcent); only 4.8 of the blac occripaticnal studenls are located
in this region. In contrast, the E. st South Central region is
the third highest contributor ¢f black stidents (17.) percent);

A
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TABLE 3.10

PERCENTAGE OF JUNIOR COLLEGE OCCUPATIONAL STUDENTS CLASSIFILD
ACCORDING TO RACE, BY GEOGRAPHIC SUBREG!ON

Race

Geographic -
Subregion White Black Oriental Other
New England 5.8 2 0.0 .4
Middle Atlantic 7.3 4.8 | .2 7.2
»uth Atlantic 7.9 9.3 0.0 0.0
Les South Central 5.3 P71 .0 P.4
Land Hoerth Lentral 9.2 20.1 4.5 | .4
Wes o Merth Central 3.0 9.7 F.o2 4.3
viewt Louth Central 5.7 2.2 0.0 i.4
ountain ' 3.8 [.5 3. 5.8
Pacific 32.0 35.5 90 .7 76.9
FOTAL 100.0 P00 .| 100. | 99.8
(Humber) (4677) (269) (86) (639)

- |

only 5.3 npercent of tre white students are residents of the East

South Central region.

MARLITAL STATUS DISTRIBUTION

‘Marital status is another relevant variable considersd in
coseribing the semple of communi bt college vocational-technical
siuaderts on which this report is based.  The dezeriptive cate-
gories and pcrcent of 5,140 «ty ~nts in each cCategory are as
collous: owingle = 6,095 cngaged = 10.1; marrizd, no childyen =
6.25 married, with chilorer = 1.9 widowed, divorced, or sepa-

retecn =0 000,

oy
s
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It should be recalled that the scw

the total sample is about 3 to ? in favo
sample is examined as to its sex distrib
only the pro
in the "single" category approxi
In each of the other categories,
"widowed,

1tal status categories,

is pasrticularly true in the
category; three-fourths of the
status are females (see Table

ratio characterisiic oi
r of the males.
ution among the five mar-
portions of males and females
mate those of the national sample.
women are overrepresented.

divorced, or separated"

when +the

T.1ls

112 students with this marital

L11) .

TABLE 3.1

PERCENTAGE OF JUNiOR COLLEG

L GCCUPATIONAL STUDENTS

CLASSIFIED ACCORUING TO MAR'TAL STATUS, BY SEX
Marital Status
Sex
Single Engagec Married, Married, Widowed,
no with divorced,
children children or separated

Male 62.2 47.7 59.6 55.2 25.0
Female 37.8 52.3 40 .4 44 .8 75.0
TOTAL 100.0 100.0 100 .0 100 . 106 .0
(Number) (3573) (514) (519) (585) crire

It is logical to expect a relationship between the respondent's
dage and his marital status. An inspection of Table 3.12 leads Lo
several general conclusions. For instance, there is an inverse
relationship between age and whether or not the respondent 1s
single; the younger the respondent, the greater the chances he i.
unmarried. A modal curve typifies the relationship between "en-
gaged" and years of age. There is a decided tender.cy for the pe:-
centage of respondents who are married (no children) ., merricd
(with children), and widowed, divorced, or S2parated to [ ~reago
with age.

Are certain service arcas selective c* Ludents reprosenting
Particular marital s+atus characteristics? An :xaminaticn of
Table 3.13 will provide some answers to this ~uestion. 1n Joneral
five of the service areas are quite similar as to marital Status
patterns; however, the hone egconomics and health occupatlion arcad

Sé




FTAELE 3012

PERCENTAGE OF JUNIOR COLLEGE OCCUPATIONAL STUDENTS CLASSI|IFIED
ACCORDING TO AGE, BY MARITAL STATUS :

Age

Marital - -

Staius |8 years |9 20 21 22 23 24 vears
or less vears vears |vears| years years or more

Single 87.5 84 .72 /7.4 69 .8 56 .7 47.9 7.3
Evgaged S b7 [ 2.8 1 4.6 9.9 5.8 2.2
Ylarried, | .7 2.4 b.8 8.0 6.4 o4 | 2.5

W]

chiidren
Married, L2 .5 2.0 5.8 | 2.3 6.5 56 .7
with

children
"idowed, O.l 0.1 0.3 [ .3 4.7 3.5 1.2

G-

vorced,

or sepa-

rated
TOTAL 100 . | 99 .9 99.9 | 100.1| 1vo.0| 99.9 39 .9
(Mumber) (781) (1847) (983) (397) (170 (121 (802
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deviate considerably from this pallern. Owver one-fourth of the
hezalth occupations students are married and have children; almost
one-tenth are widowed, divorced, or sceparated. In the home eco-
nc tics areas, slightly more than one-fifth of the stulerts .ire
engaged.

RELIGION DISTRIBUTIC

Religious preference is another important demcgraphic char-
acteristic. Respondents expressing a preference for the Protestant
religion totaled almost one-half of the 5,135 students who respond-
ed to this item. Alm~ost one-third of the :ample indicaved a Drel -
erence for t Cathollc religion. "Two and three-tenths percant
rreferred the Jewlsh reli-"on. In addition, 6.2 percent of the
ccupational students said they had no religion, ~nd 12.8 percent
indicated they either had a religicn other than Cathclic, Jewish,
or Frotestant, or they preferred not to answer.

The Protestant religion includrs z variety of lenominations.
#% such, data pertaining to denominational preferences should
rovide additional understanding. Specific indications of pre-
erred Protestant denominations were provided by 2,609 respondents;
the distributicons are presented in Table 3.1L. Approximately

s2ven out of 10 of the Protestants prefer one or the other of four

denominations: Baptist (24.4 percent); Methcdist-Bre hren (19,2
p2rcent); Lutheran (14.5 percent); and Presbyterian (...l percent).

+ Rt

SOCIA'.-PSYCHOLOGICAL FACTORS

The concern of this chapter shifts to an examinacic.. of cer-
train perceptions held by the junior college occupational students.
flthicugh knowledge in this arca appears crucial to the development
of educational systems which are more congruent with the needs,
ittitudes, and values of students, the data available appear to
22 extremely sparse. The dala to be presonted pertain to the
topics of self-es*eem ard succeus. -

SELFP-ESTEEM EVALUATIONS

It is commonplace hnowledge that ar fneli- Tdual's selb-defing -
tion has siznificant implications .or ° oovlor.  Fur evomple,
adjurtment in academic as well ar nona. oo situations 1s partly
dependent upen the nature of 4 person’'s se f-definiticn.  YHow de

The students in this sample perer ve themsaluyes?  The findings
#re restricted to self-porceptions bearing o 'he roscorlents!
selli-estaem,

r..' A"
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TABLE 3.14

DISTRIRUTION OF PROTESTANT JUNIOR COLLEGE OCCUPATIONAL

STUDENTS,

BY DENOMINATIONAL PREFERENCE

Protestant Denomination Number Percent
Lutheran 380 14.5
Eplscopal 15 5.8
Presbyterian 34 3.1
Congregational 151 5.8
(United Church of Christ)
Christian Church 182 7.0
(Discliples of Christ,
Church of Christ)
Christian Scientist I3 .5
Baptist 637 24.4
Acssembly of God 110 4.2
Methodist (Brethren) 502 19.2
Seventh Day Adventist 32 .2
Greek Orthodox 24 .9
Latter Day Saints 63 2.4
(Mormons)
Unitarian (Universalist) |6 .6
Covenant 7 .3
TOTAL (2609) 99.9




The term self-esteem refers to an estimatiun of self-worth
or self-acceptance. Tor illustrativz purposes, a person of high
esteem " . . . rfeels that he is a person of wo~th; he respects
himself for what he is, but he doces not stand in awe of himselfr,
nor deces he expect others to stand in awe of him. He does not
necessarily consider himself superior to others" (Rosenberg, 1945:
31) .

Data were collected on nine of the 10 items devised by Rosen-
berg and used as a measurement of self-esteem.4 Using a modifica-
tion of his sc ring procedures, the individual scores were cate-
gorized into "high," "medium," and "low" self-image estimations
(Rosenberg, 1965: 16-31). Of the 4,962 students who respconded
to all nine items, 54%.1 percent had "high" self-esteem, 37.3 per-
cent nad "medium" self-esteem, and 8.5 percent had "low" self-
esteem. By and large, these results suggest that most of the
occupational students have considerable confidence which consti-
tutes an Lmportant requisite for mawnimizing the chances for facile
2djustments.

Similar data on junior college students are not available.
However, a major study by Astin, Panos, and Creager (1967) did
investigate a series of specific personality and/or behavioral
dimensions which have some rzlevance for a person's self-definition.
The following generalizations are evident from an inspection of
thelr data: (1) junior college freshmen were less self-confident
than four-year college ana university freshmen in such areas as
academic ability, drive to achieve, leadership ability, mathemat-
ical ability, intellectualism, and writing ability; and (2) a
larger proporticn of junior college stludents than four-year col-
iLege students rated themselves above average in athletic ability,
artistic ability, defensiveness, anu mechanicel ability.

It may be of interest to compare the self-esteem distributicn
of the respondents in the present research with that found by
Rosenberg (1965) .2 His sample (N=31u42) was bnroportionally divided
among esteem categories as follows: high self-esteem = Uu.7 per-
cent, medium self-esteem = 4.5 percent, and low seclf-esteem =
13.8 percent. As such, a definite tendency exists for the "self
concepts" of the vocational-technical students to be more favorable
than those of the high school students. This is understandable
cince Rosenberg's sample represepnts a stagae in the life cyele when
the problaems (aog., caresr and cdncational chicioos, sltruggle for

45ea Appoen ji "EY Aor discussion of soale.

“This rezearch was based on 9,024 quesiiunnaire: completed
’ ! h

cyodunior=senior students in |l public hiah ccrnools of MHew York
Ciate.  The sample wos randomly celectad; the chools were strati-
fied by <ize of community.
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independence from parents, immediate postpuberty period, ectc.)
associated with the fcrmulation of one's self-definition would
seem to be common and acute.

A question arises concerning the relationship between self-
esteem and sex. Table 3.15 shows the respondents are quite evenly
distributed among the three self-esteem categories when the re-
spondent's sey¥ is controlled.

!

TABLE 3.15

PERCENTAGE OF JUNIOR COLLEGE OCCUPATIONAL STUDENTS
CLASSIFIED ACCORDING TOD SEX, BY
SELF-ESTEEM LEVEL

Sel|l f-Esteem Sex
Level

Male Femal e
High 54 .4 53.8
Medlum 37.4 37.2
Low 8.1 9.
TOTAL 99.9 00 .1
(Number) (2924) (2038)

Figure III-1 demonstrates the association between self-esteem

and age. There is a definite tendency for greater prcportions of
the older respondents to have more favorable self-definitions than
do the younger respondents. The greatest differences are charac-

teristic of the youngest and old~st respondents in the sample.
About one out of two of the 18 ear old or younger students have
nigh self-esteem; two out of three of the 2Uu yedr old or older
students have high self-esteem. 1t may be inferred from these
findings that younger students may have a greater need for guidance
and counseling than older students.

The vocationally-oriented students were categorized as to
race and their distribution as to self-esteem level determined
(see Table 3.16). Whereas greater proportions of the white and
black students have "high'" self-esteem, greater proportions of
the oriental and "other" students have "medium" self-esteem.

60
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TABLE 3.16

PERCENTAGE OF JUNJOR COLLEGE OCCUPATIONAL STUDENTS
CLASSIFIED ACCORDING TO RACE,
BY SELF~ESTEEM LEVEL

Race
Self-Esteem ,
Level |
White Black Orientai Other
High 54,4 58.8 38.6 37.8
Medium 37.0 36.3 47,0 5 .F
Low 8.5 4,8 [ 4.4 0.6
TOTAL 96,9 99.9 100.0 99.9
(Number) (4565) (248) "83) (66)

Is there a tendency for certain service apreas in vocational-
technical education to attract students significantly different
from other service areas relative to self-esteem? Table 3.17 de-
picts the distribution of the respondents as t» either "high,"

"medium," or "low" self-esteem for each of the =rvice areas. Al-
though a pattern of basic similarity is appare , there is one
major deviation which merits identification. portionately
speaking, more vocational agriculture stude.its ive "medium" and

"low" self-esteem and fewer "high" self-estee: than i, the case
for each of the other service areas.

SUCCESS PERCEPTIONS

In this section, the respondents'’ perceptions regarding vari-
ous dimensions of success are discussed. Specifically, data are
presented on success orientations, success chances, and success
qualities,

Success Orientation. In a culture which places a great em-
phasis upon "success," it is important to have at least a basic
understanding of the relative importance '"getting ahead" Occuples
in the motivational system of the individual occupational students.
Each student was asked: "How important to you, personally, is it
to get ahead in 1life?" As Figure ITI-2 portrays approximately

G2
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two out of three of the junion college students considered it
"very important" to get ahead in 1ife; slightly more than nine
out of 10 either considered it "very important" orp "fairly im-
portant.” Only slightly more than six percent of —cthe respondents
shared success orientations wherein it is either '"not very im-
portant” or "very unimportant" for them to achieve success.

As also shown in Figure III-2, znly minor differences char-
acterize the male versus female distributions. However, there is
a tendency for men to attribute greater importance to success
than is the case for women.

How does the "success orientation" of the sample as a whole
compare with data reported by other researchers? Two monographs
"y Bernard Rosenberg contain responses to the same question used
11 the nresent research to elicit the relative importance of "get-
ting . One study, referred to earlier, was based on a
iarge .tatewide sample of junior-senior high school students
(Resonberg, 1965)., The other investigation was based on a nation-
2l ¢ aple  f university students, selected on a representative
L2si. .ro.. 1 universities throughout the nation (Rosenbzrg, 1957).
the ¢ r walive results are included in Table 3.18.

The results of the present study are quite similar to those
Pcgenberg obtained from a sample of high school students, but they
deviate significantly from the success orientations characteristic
of the college students. Any attempt to explain the attitudinal
discrepancies between the junior college and university students
would be difficult. It can easily be concluded, however, that
The junior college students, as a group, are mobility conscious
and success striving. This orientation is compatible with the
kind of educational experiences in which the occupational studernts
are involved. This seems logicel because individual mobility and

3uccess both derive in large measure from occupational advancement.

>ccupational advancement is facilitated oy occupational training.

It is to be recalled that 58 percent of the junior college
wormen and 66 percent of the junicr college males believed "getting
ahead" was very important. In contrast, 28 percent and 51 percent
of the females and males, respectively, in Rosenberg's university
s tudent sample, ascribed the same relative importance to '"success';
comparable data from the high school study were nct located. Ap-
parently, male and female junior college students are considerably
rere similar as to success orientations than male and female uni-
versity students.

After the national sample of respondents were divided into
the seven vocational-technical service areas, their percentage
distributions as to impcrtance of getting ahead reveal success

8 |
o L7




TABLE 3,18

PERCENTAGE COMPARISON BETWEEN SUCCESS ORTENTATION OF JUNIOR
COLLEGE OCCUPATIONAL STUDENTS IN THE FRESENT STUDY
WITH THOSE OF STUDENT GROUPS IN THE
ROSENBERG STUDIES

"How important is |+ Present Rosenterg's Studies -

to you, personally, Study

to get ahead in High School University
Fife?" Students* Students**
Very important 63.3 62.9 45.0
Fairly important 30.2 32.0 53.0
Not very imporrant - 6.4 4.9 2.0

Oor unimportant
TOTAL 99.9 99.8 1C0.0
(Number) (5013) (3129) (4585)

*These percentages represent a reanalysis of other data
presented by Rcsenberg (1965: 231).
**¥(Rosenberg, 1957: 33)

orientation tends to vary across service areas (see Table 3.19).
The distributive education students are the most highly success
oriented. Home economics majors are the least success oriented.

Success Chances. It is one matter to want to get ahead in
life and another to expect to get ahead. As shown above, the
vocational-technical junior college students were likely to at-
tribute considerable importance to "getting ahead." However, as
pictured in Figure III-3, they are clearly less likely to expect
to get ahead. This is slightly more true of the females than the
males.

The distribution of the respondents in terms of their re-
sponses tc the gquestion, "Realistically speaking, how good are
your chances of getting ahead?", comes as no suprise. Invariably,
past research has demonstrated that aspirations exceed expecta-
tions, the latter more closely approximating what will actually
be achieved. We have no way of determining how success expectations

48 6 -
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of the occupational students compare with other groups of student
respondents, since meaningful comparative data were not found.

It was reported earlier that certain variations typify the
success orientations of the students when they are categorized as
to vocational-technical service area. This same generalization
is applicable to the students' perceived chances of getting ahead
in life. On the whole, the distributive education majors are more
optimistic than the members of other student subgroups. The home
ecoromics majors are the most pessimistic in this regard. Table
3.20 summarizes these and other tindings.

Success Qualities. Data on the students' opinions concerning
what they think represent important zuccess qualities are dis-
cussed next. Knowledge in this area may have implications for
understanding their behavior as students and certain expectations
they may have of their training programs. With these ends in mind,
the junior college students were asked: (1) "Which of these qual-
ities is the most important for succesg?" and (2) "Which of these
qualities is the second most important quality for success?" For
2ach question, the respondents sclected one of six specified fac-
tors. As veported in Figure III-L, the national sample was of the
opinion that "hard work-effort" and "get along with people" ranked
first or second as to mest important and second most important
success qualities. Both of these factors combined account for
three-fourths of the first and second choices. The "special
talent-ability" factor was iccorded sufficient responses to result
in it ranking a distant third as to most important as well as
second most important success qualities.

SUMMARY

The initial purpose of the chapter is to describe the com-
munity-junior college occupational students as to selected demo-
graphic variables. The ratio of males to females 1s about 3 to 2.
As would be expected, the females tend to be concentrated in ser-
vice areas (health occupations, home economics, and business-
office) which prepare individuals primarily for female-oriented
Jrubs. This same statement is applic-ble to the males, but they
are concentrated in technical, trade-industrial, and vocational
agriculture. About one-half of the students are 19 years or
younger; about one out of seven are 24 years or older. In com-
parison to their actual proporticn in the population of the nation
as a whole, the nonwhites are underrepresented in the sample as
more than 390 percent of the occcupational students are whites.

This is particularly +rue of black males; two-thirds of the black
subsample are females. A vast majority of the respondents are
not married. Slightly more than one-fourth are either married
Oor engared. Approximately one-half of the students prefer the

Q 68
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Protestant religion, most of whom are Baptists, Methodist-~Breth-
rens, Lutherans, or Presbyterians.

A second objective of the chapter is tc examine the Percep-
tions held by the students in the areas of "self-esteem"” and
'success." Most of the respondents have favorable self-esteem
ratings as indicated by the finding that nearly one-half and one-
third have high and medium self-esteem definitions, respectively.
When these results are compared with similar data on high school
students, the junior college subjects are more inclined to eval-
uate themselves positively. Definite tendencies exist for those
students who are younger and/or majoring in vocational agriculture
to accord themselves negative ratings as to self-esteem.

Slightly more than nine oultl of 10 students ccnsidered it
either 'very important" op "fairly important" +to get ahead in 1ife,
suggesting that as a group, the sample members are mobility con-
scious and success striving. The relative strengths of the suc-
cess orientation vary from one service area to another, with dis-
tributive education majors being the most Success oriented and
home economics students the least. Thesc service areas also tend
to be, respectively, the most and least optimistic concerning
their chances of getting ahead. For the s<mple as a whole, about
seven out of 10 feel their chances of get~'ng _.head are "excellent!"
or "pretty good." The qualities of "lot. f hard work and effort"
and "ability to get along with people'" p: - first and second,
respectively, as the most important and ¢ :-ond most important
qualities leading to sSuccess; they accour for three-fourths of
the first and second choices.

[EN 1
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IV. EDUCATIONAL BACKGROUND FACTORS

Intelligent curriculum development and program planning on
the post-high scheol level requires up-to-date information about
a number of areas. It goes withoudl sayling that much importance
must be attributed to the student's previous educational experi-
ences. This chapter examines a few of the educational background
factors of junior college vocational students which could have a
bearing on guidance programs and curriculum development. More
specifically, the material is organized around three major topics:
high school grades, high school extrazurricular activities, and
high school course profile. The major findings are briefly stated
in a summary section.

HIGH SCHOOL GRADES

Academic ability has been studied more extensively than any
cther variable relative to successful adjustment and achievement
in higher education. Numerous studies have investigated the re-
lationships between various measures of academic ability, either
alone or in conjunction with other variables, e.g., variables as
which students will enter college (Schoenfeldt, 1966), percentage
of high school graduates entering college (Wolfle, 1954), type cof
higher educational institution selected (Medsker and Trent, 1965;
Schoenfeldt, 1968; Panos, 1966; Astin, et al., 1967), levels »f
attainment (Sewell and Shah, 1967; Hakanson, 1967), and type of
program in which the student is enrolled (Linn and Davis, 1966).

In view of the »esearch emphasis given academic ability, it
1s relevant to examirie the distribution of ability among the oc-
cupational students participating in the present research. It 1is
alsc of interest to compare these data with those available on
students enrolled in other types of schools and programs.

self-reported high school grades were used as the measure of
ability. A number of reasons Justify the use of self-reported
grades in this manner. First, the data collection procedure which
was used made it more feasible and convenient to secure this in-
rormation directly from the respondent. Second, nther studies
have used self-rerorted grades as a measure of ability and their
findings could easily be compared with those of the present re-
search (Panos, 1966; Astin, et al., 1967). Third, it has been
shown that students' self-reported high school grades are highly
daccurate when compared with the grades indicated in high school
records (Davis, 1564:; Holland and Richards, 1966).

23
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Figure IV-1 shows the distribution of self-reported grades
among 5,120 vocational s+udents. It is important to stress that
although vocational-technical education has often been considered
a refugs for inferior Students, over one-fourth of the total sam-
Ple are "B" or better high school students; over 90 Percent of
the respondents are "C" op better students. One conclusion sug-
gested by these data is that few academically below average high
School students receive Occupational education beyond high school
at the community college level. At the same time, however, very
few c&demically superior (mostly A's) Students enroll in com-
munity-~Junior colleges after high school. For, as Cross (1970)
alsc concluded: "Low-ability high school graduates do not con-
tinue their education, and high-ability graduates are more likely
to enter four-year colleges.™"

The present study was compared with pertinent findings dis-
closed by Astin, Panos, and Creager (1967). As revealed in Table
4.1, the junior college cccupational Students who participated in
the present study do not differ greatly in academic ability from
junior college students in general. The slightly greater tendency
for larger proportions of occupational students to repnrt having
received higher grades may be explained by the fact that the Astin,
et al. data were from eéntering freshmen students, whereas sopho-
mores represent nearly 4%( bpercen >f th2 present study's sample.
Undoubtedly, some attrition of 1. p ability students has already
occurred. Table 4.1 also portrays the oftan reported skewness
toward the lower end of the scale of junior college students rela-
tive to students enrolled in four-vear colleges and universities.

When the vocational-technical Students are categorized as to
11gh school grades and sex (Figure IV-2), the most striking find-
ing is the apparent superiority of femal. students. For example,
vhereas 18 percent of the men indicated most of their high schoo’
‘rades were in one of the top three grade categories, alm~~+ o
ercent of the women reported having received g - : .se
ategories. This finding is not entirely unexpected. lradition~
1ly, the pressure for men to pursue a higher education has been
reater, and consequently, 1:ss of a3 selectivity factor is opera-
ive in the male student recruitment process. In fact, data col-
ected in this research indicate that the male respondents werec
iven more parental encouragement than females to pursue post-
igh schocl education. ! As a result, females represent a somewhat
ore select group in as much as a tendency exists for only the
ore able and/or more motivated girls to obtain additional educa-
ion beyond the high school level.

'These data wiil pe discussed fully in Chapter Vi,
74
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When hiigh school grades are examined, controlling for the
occupational service area of each respondent, certain differences
between service areas are evident. Inspection of Table 4.2 leads
tG the inference that most of these differences can be explained
Oon the basis of sex. The service areas of health occupations,
home economics, and business and office have proportionately
greater numbers of students concentrated in the highest grade
categories; each of these areas respectively is composed of the
following percentages of women: 92.72 percent, 87.0 percent, and
€2.3 percent. The other four service areas, technical, trade and
industry, vocational agriculture, and distributive education, are
made up respectively of 93 percent men, 91 percent men, 77 percent

men, and 64 percent men. There is a definite tendency for each of
these areas to have respondents with grades skewed toward the
lower grade categories. If the three program areas in which women

constitute a majority are compared, it appears quite clear that
health occupations have the more able students, at least as mea-
sured by high school grades.?2 Among those service areas dominated
by male students, the absence of clear-cut differences does not
permit a specific ccnclusion concerning self-reported high school
grades.

HIGH SCHCOL EXTRACURRICULAR ACTIVITY

Another variable which has received 1 great deal of research
attention is the amoun+t of extracurricular activity pursued by
college students while in high school. Richards and Braskamp
(1967) indicate that two-year college students tend to be less
talented regardless of the definitic.. of talent; that is, they
have fewer nonacademic (extracurricular) as well as academic ac-
complishments.

A variety of methodological approaches have been employed as
measures of extracurricular activities. For example, Richards
and Braskamp (1967) and Panos (1966) requested that their respon-
dents specifically indicate which: ones of a number of possible
accomplishments applied to them. The present svudy relied on a
question which elicited a general indication of the student's
self-perceived irvolvement in extracurricular activity. The re-
sponses to thi< question, by total suample and sex subgroups, are
portrayed in Figure IV-3.

Only abcut 20 percent of 5,032 occupational students felt

they were above average as to extracurricular activities. This

figure is similar to that reported by Panos {(1968) concerning high
ﬂﬁﬁ Sy must be emphasized, however, that much of the training on

b post-secondary level does not require the kind of verbal skills

which result in higher grades in high school .
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FIGURE 1v=-3

JUNIOR COLLEGE OCCUPATIONAL STUDENTS DISTRIBUTED AS TO
PARTICIPATION IN HIGH SCHOOL EXTRACURRICULAR
ACTIVITIES, BY TOTAL SAMPLE AND SEX

Y Total _ -
=§? Sample (N=5032)

-Male (N=2973)

Female (N=2059)

0]
(®]

~
\n

(o)) ~
U1 o

(@)}
(@)

un
un

ie and Female Subsamples

un
(@)

~
un

Percentage of Total Sample and Ma

Greater About Less than
than average average average

62 EC




school participation in extracurricular activities by junior col-
lege students in general. Also in agreement with Panos' data, the
females in the present study appear not only to have been academ-
ically superior as high school students, but also to have been
more active than males in school-related activities of an extra-
classroom nature.

What is the relationship between high school extracurricular
level and occupational service area? The most apparent generaliza-
tion evident from examining Figure IV-4 is that the service areas
dominated by males tend to be lower as to high school extracurric-
ular participation than the female-dominated service areas; the
converse is true as far as the females are concerned. As such,
the general conclusion that the women composing the sample are
more likely to be academically talented and extracurricularly
active than the male respondents seems +to be supported by these
data.

HIGH SCHOOL COURSE PROFILE

Findings will now be presented on the high school course
backgreunds and preferences of junior college students who have
already selected their post-secondary occupational program of
study.

A course preference profile has been constructed based on
the responses to the following question: "What course in high
school did you enjoy most?" Figure IV-5 depicts the high school
course preferences of the occupational students classified as to
the se.vice area in which each was majoring; only findings rela-
tive to the four most frequently cited courses by students of each
zrea are reported.

Business and office and distributive education have the most
similar profiles; both are composed of the same courses--English,
math, history, and business. However, whereas greater proportions
>t the students in business and office preferred English and math,
these subjects are ranked third and fourth by the distributive
*fucation students, who preferred history and business. Students
enrolled in health occupations curricula also include English,
math, and history among the four most popular subjects listed, but
their most preferred course is biology. Among the home economics
majors, history and English continue to receive most preferred
¢valuations, with art and home economics ranking third and fourth.
rv=spondents in technical education and trade and industry select
industrial arts and math as their first and second most preferrad
subjects. History also ranks ameng the four most popular subjects
for each of these two service areas; however, it was —anked third
>7 the trade and industrial students and fourth by respondents
majoring in technical education. Vocational agriculture students

21
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include both biolegy and agriculture, but a strong technical in-
terest is revealed by the inclusion of industrial arts and math
among the four most favorite high school subjects.

In general, these profiles are distinctive enough to provide
some differentiation among service area students. It appears the
preferred courses are fairly reasonable choices in terms of nec-
eéssary prepara.ion for greater success in the service area in
which the students have decided to conc +wate. However, as will
be discussed below, and with the notable exception of business
and office majors, most of the junior college students did not
have a great deal of specific high school preparation for the
vocational-technical service area in which they are presently
enrolled.

One implication of these findings is that the program areas
entered by most of these students were not selected early in the
students' high school careers. This contention is supported by
the findings of the present research that nearly one-third and
one-fourth of the students decided upon their occupational choices
after leaving high school and during their senior year in high
school, respectively.? When they did make their program area
selection, however, that choice frequently reflected the courses
preferred as high school students. Since these data were derived
from a retrospective oriented question, it is possible many of the
students identified as most preferred those courses which would
be compatible with their present program interests in order to
reduce dissonance between past and present interests. This argu-
ment is vitiated somewhat when one takes into account that a per-
son will likely remember most favorably the course in which he
received the best grades.

As implied above, the majority of students in each of the
service areas had taken few courses (two semesters or less) in
vocational-technical education while in high school. Only in the
program areas of business and office, home economics, and tech-
nical education did more than one-third of the respondents have
three or more high school vocational-technical courses related to
their eventual choice of program area on the junior college level.
With the possible exception of many busiriess and office education
students, occupational training at the junior college does not
appear to be a continuation of training initiated in high school.
This conclusion is quite convincingly supported by the data re-
ported in Table 4,3.

4

“These data will be discussed in greater detail in Chapter VI.
The final chapter considers more fully the implications of these
resul ts.
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What enplanations can be given for the above findings? There
are two which come to mind. It is possible that the high schools
attended. by a majority of the students in the sample did not offer
comprehensive vocational-technical programs and they were pre-
cluded from taking extensive course work in a particular program
area, This supposition can be examined up to a point by consider-
ing data relative to the types of high schools from which the
students graduated (see T-ble U4.Uu4),

Although each of four program areas (nhealth occupations,
home economics, technical, vocational agriculture) has around one-
third of their students whose high school education was pursued
in a general academic high sciwool (offers vocational programs in
less than three areas), from about one-half to three-fifths of the
students in each program area attended comprehensive high schools.
That is, they graduated from high schools which offered at least
three areas of vocational education, in addition to general-
academic programs. This seems to suggest that the lack of program
offering does not totally explain why a majority of the students
in each service area had taken few high school occupational courses.

Another possible explanation may be that high school students
who complete extersive course work in vocational-technical educa-
tion consider their training to be terminal at that level and,
consequently, are not represented at the junior ccllege level.
Support for this position is found in recently published SCOPE
data (Tillery, Donovan, and Sherman, 1969). The SCOPE Grade
Eleven Profile for selected items of the 1968 Questionnaire in-
cludes information on the high school course considered most in-
teresting to students, classified as to their educational aspira-
tions. Almost overwhelmingly, those students who aspired only to
graduate from high schcol or to leaving higch school prior to grad-
uation chose as most interesting a vocational-technical course.
Those aspiring to junior college or some special vocational-
technical school were also more likely to select a vocational-
technical course as opposed to students aspiring to graduate from
a four-year college or to achieve post-graduate training. If it
can be assumed that aspirations are related to behavior, a pro-
portionately greater number of students in high school vocational-
technical programs, as contrasted with other programs, do not
pursue further education in junior colleges or other types of post-
secondary educational institutions.

SUMMARY

The vocational-technical juninr college students do not dif-
fer greatly in self-reported high school grades from junior college
students in general. However, they do reflect the differences
usually found between junior college students and students in
four-year colleges and universities. Ffemales appear to be clearly

gt
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superior to males in the sample. This is reflected not only in
the direct sex by high school grade comparisons but also indirect-
ly in the comparisons between service apeas dominated by females
and areas dominated by males. Girls in the sample, aside from
being better high school students, were also more involved in
extracurricular activities. It was possible to differentiate stu-~
dents in the various service areas on the basis of preferred high
school course profiles; further, it appeared that courses appear-
ing in the profiles were reascnable choices in terms of needed
preparation for success in chosen Program areas even though on the
basis of available evidence it appeared that program areas were
chosen late in the high school period or following it, This find-
ing was interpreted to mean that pProgram areas were chosen pri-
marily on the basis of Preexisting general interests.
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v,

A person
experiences.
understood if

CONSIDERATIONS RELATING TO FAMILY AND COMMUNITY

1s essentially a product of his social~-cultural
Consequently, his needs and interests can be better
information is available concerning those factors

which have an impact upon the nature of his experiences. This
chapter examines the national sample of junior college vocational-
technical students as to sociceconomic background, perceived pa-
rental interest, and various community dimensions. Data in these
areas should e..hance the possibility of making educational pro-
grams and services more in keeping with the needs and interests
of students. The final section contains a summary of basic find-

ings.

SOCIOECONOMIC BACKGROUND

The sociceconomic background of the vocational student en-
rollees 1s examined according to specific indicators as well as a
summary indicator. Discussions of the specific indicators are
centered around head of household's occupation, parental educa-
tional attainments, and head of household's income. A socioeco-
nomic index is used to summarize the level occupied by the stu-
dent's family in the social class structurec.

CCCUPATIONAL BACKGROUND
An important index of socioeconomic background is the occu-

pation held by the household head in a person's family of orien-
tation (parental family).! Occupational background information

'AIThough no data are available which describe the position
eld by the head of household, an overwhelming majority are un-
doubtecly fethers of 1he students. One question did seek to iden-
“ify The respondent's real parents during most of his life. The
ofTernatives and the percentage of the sample who selected each
chojce are:

. "They were living together." (84.2 percenr)

2. "Bofth were dead." (0.2 percert)

5. "Father was dead, but mother was living." (3.7 percent)
4, "Hother weas dewd, but father was living." (1.0 percent)
5. "They were divorced." (4.n percant)

¢, "They werec separaied." (].6 percent)

7. "Othar" (2.4 percent)
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was secured from responses to this question: '"What ig (was, if
retired or deceased) the usual occupution of the head of house-
hold in your -parental family, what is the job called, what kind
of business or industry does he work in, and what does he do?"
Illustrative answers were given in the questionnaire to insure
greater data validity. A modification of the Socioceconomic Index
developed by Alba Edwards for the U.S5. Bureau of the Census (1952)
was used to categorize the responses.?2

Occupations belonging to the craftsmen, foremen, and kindred
grouping were listed mest frequently; more than one out of four
students said their household head had a job in this category.
Managerial, official, and proprietory occupations are mentioned
second most frequently, being specified in about one out of six

+cases. Figure V-1 presents the findings for the total sample,

If the occupational groups are classified into the twofold
division of white- and blue-collar workers,3 about four out of 10
hold white-collar positions; six out of 10 are blue~collar workers.

F.gure V-2 shows the bpercentage distribution of the members
of the white and black subgroups across nine major occupational
groupings. One summarizing statement is readily apparent: com-
paratively speaking, the occupational background of the white
students are skewea toward those jobs ranking at the upper end of
the occupational structure; the converse pattern is characteristic
of the black students.

Junior colleges have been viewed as having a democratizing
effect, making available greater opportunities for members of the

1368b). In some respects, the data reported above are supportive
of this viewpoint, for members of both major racial groups, and
particularly in the case of blacks. This subject will be exam-
ined in much greater detail in the finail chapter.

2The category designated as "laborers, exXcept farm and mine™"
was altered fto include farm and mine, The "farn laborers and fore-
men'" category was deleted. I'n *The absence of "private household

workers," this category was also deleted.

3The occupational groups assigned to the white-col|a; cate-

gory are: professional and technical; managers, officia'!s, and
proprietors; Clerical; and sales, The blue-collar division is
composec of the following: craftsmen and foremen; Operatives;

service, farmers; and laborers,
con
PRV
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FIGURE V-1

BY TOTAL SAMPLE

r

STUDENTS DISTRIBUTED AS TO OCCUPATION OF

IN PARENTAL FAMILY

COLLEGE OCCUFATIONAL
THE HEAD OF HOUSEHOLD

JUNITOR
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EDUCATIONAL BACKGROUND

Data on the educational attainments of the respondents’
Fathers and mothers are reported in Figure V-3. This figure re-
veals slightly more than one-third and two-fifths of the mcthers
and fathers did not graduate from nigh school. The number of
women who are at least high school graduates is more than 10 per-
cent greater than the number of men achieving the same educational
level. Minor variations exist between the number of fathers and
mothers who have at least some college training.

It has already been reported that two-year colleges attract
smaller proportions of students srom high socioeconomic backgrounds
than do cther types of post-high school institutions (Crouss, 1968).
Furthermore, there is some indication that this finding is more
true for public two-year colleges than for private two-yedar col-
leges. This leads to a gquestion relative to how the educational
packground of community-junior college occupational students com-
Fare with other student populations. Results of a significant
study by Astin, Panos, and Creager (13967) are compared with ap-
propriate findings of the present recearch (see Tables 5.1 and

G IS

Regardless of which educational background variable is con-
sidered (father's education or mother's education), the occcupa-
tional students as a group have parents with less education than
is the case for the four-year college, university, two-year pri-
vate college, and two-year public college student groups. The
omparison suggests further that the educational background of
the vocational-technical students is most similar to that of the
twuo-year public college students who participated in the nation-
wide survey by Astin, Panos, and Creager. This is ac expectad
=ince the students in the present study's sample are also enrolled
117 two-year public institutions.

Table 5.3 describes the educational levels of the occupa-
1-onal students' fathers according to racial group memberships.
Tt comes as no surprise that the distribution of “he white fathers
“ends to be curvilinear, whereas those of the olher two racial
-~ oups approaches being linecr. In particular, the black respon-
dents are concentrated toward the jower ecucaticnal levels.

LLCOHE FACKGLROUNT

Additional intormation regarding the Lanily background of
the vocatlonzal-techalczl =tidents was derived in the fopm of head
~f household's income data. 4An onown in Tanle Lebty approximatels
Live same pertentage (about 12 percent) of Lhe heade of households
ave yearly incomes in the tw. loweot cotezories and the two high-
"5t categovricc.  lleariy L narcent o e Sanple recelive salaries
0N
A =
Q
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TABLE 5.5

PERCENTAGE OF JUNIOR COLLEGE OCCUPATIONAL
STUDENTS CLASSIFIED ACCORDING TO RACE, BY
FATHER'S EDUCATION

Race
Father's Education ]
White Black Oriental

Less than 7 years of 1.8 29 .4 22.9
school

Completed junior high t3.8 20.4 5.7
school (9 years)

Som:2z high school (did 5.9 7.7 /0.8
not graduate)

Graduated from high 30.9 [7.7 27.7
school or equivalent

Some college or university 6.6 5.3 3.3
or other post-nigh
training

Graduated from college 6.9 6.0 6.0
or university

Some graduate or L. 4 .5 [ .2
professional school

Completed graduate or 2.8 .9 2.4
professional school

TOTAL 00 . 1 99.9 100.0
(Number) (4631) (265) (33)
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TABLE 5.4

DISTRIBUTION OF JUNIOR COLLEGE OCCUPATIONAL
STUDENTS, BY HEAD OF HOUSEHOLD'S |NCOME

Head of Household's lncome Number Percent
| have no idea l,097 21.5
Less than $3,000 |72 3.4
$3,000 to $4,999 425 8.3
$5,000 to $6,999 770 15,1
$7,000 to $8,999 810 5.9
$9,000 to 310,999 750 14,7
$11,000 to $12,999 459 9.0
$13,000 to $14,999 225 4.4
$15,000 and over 388 7.6
TOTAL (5096) 99.9

in the range extending from $5,000 to $10,999; this group of re-
spondents is almost equally divided among the three income cate-
gories found in this range.

It was shown previously that the occupational groupings to
which the students' fathers belonged varied significantlyv when
white and bleck students were compared. The household heads of
the white respondentc pursued a disproportionate number of +the
more highly skilled and prestigious jobs. As a result, the in-
come disparities between these two subgroups, as revealed in
Figure V-4 . could have been predicted. It should also be neoted
that the oriental students came from families ip which the income
of the parental head, on the average, fell between the whites and
blacks, being closer to the former than the latter.
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SOCIOECONOMIC STATUS

Based on the variables of income, education, and occupational
prestige, a socioeconomic status index was developed specifically
for this study.4 This index serves as a summation of the respon-
dent's socioceconomic position; the sample is classified into six
categories, extending from Status Level I (highest) to Status
Level VI (lowest). Initially, findings on socioeconomic status
are presented by total sample and sex subgroups (see Figure V-5),

Whether by composite sample or sex, roughly four out of five
students have a family background equivalent to Status Levels III,
IV, or V; these status levels are roughly equal in size. Of +the
remaining sample members about twice as many are in Status Level
VI as are in I and II combined. TFor each of these socioeconomic
groups, however, the proportion of males and females is quite
similar.

The distribution patterns evicenced when specific indicators
of socioceconomic background were compared by racial groups also
exist when the relationships between racial groups and socioeco-
nomic index are explored (see Figure V-6).

In general, these findings supported by the data presented
earlier on occupational background, educational background, and
father's income suggest the conclusion that public community col-
leges have provided opportunity to many people who Otherwise would
not have attended a post-secondary education institution. The
data also suggest, however, that persons from the lower extremes
of the class structure are disproportionately underrepresented in
junior college vocational-technical programs.

PERCEPTIONS OF PARENTAL INTEREST

Parental attitudes as perceived by offspring have a ma "ked
effect upon them. Knowledge of this topic is important in under-
standing student motivations. Each respondent in the occupational
student sample was asked to indicate how important it was to his
parents that he study ltard, receive good grades in school, and
find the work he wants; the response distributions for the total
sample are depicted in Figure V-7.

Between about two-fifths and three~-fourihs of the subjects
feel their parents accord "very important" or "quite important"
ev..luations to each of the questions. The responses to the "study
hard" and "good grades" items are quite similarly divided among

“h detailed discussion of fhe |ndex is in Appendix "G."
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FIGURE V-6
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the five ruesponse alternatives; a significantly greater number of
students feel their parents attribute greater importance to "de-
sired work."

Table 5.5 presents the findings by racial groups. It is sig-
nificant that the respondents in the two minority groups tend to
perceive parental attitudes, regardless of area considered, as
reflecting a greater importance than is the case for the white
students. This is especially the case for the members of the
black subgrouping.

Certain inconsistencies appe.ar to exist when the responses
of the males and females are compared in Table 5.6. With refer-
ence to the '"good grades" and "study hard" parental interest items,
a slightlv greater proportion of the males feel their parents
attribute more importance to =ach area. In ccntrast, the largest
difference characterizes a comparison between +tlie male and female
answere regarding parental attitude toward the respondent finding
the work he wants; proportionately more females feel their parents
accord "very important" or "quite important" opinions to this
activity.

It can be predicted that a direct positive relationship exists
between the socioeconomic level of the student's parental family
and the relative amount of importance they perceive their parents
attaching to each area. As revealed in Table 5.7, the data sup-
port this prediction as it pertains to "desired work." In addi-
tion, essentially the same pattern resulted from the answers to
each of the other parental interest items.

By and large, these findings indicate a significant number of
students perc=zived their parents as providing the kini of atti-
tudinal support which should maximize the chances for successful
academic and work accomplishments.

COMMUNITY BACKGROUND AND FUTURE COMMUNITY ORIENTATION

This section adds to our understanding of the vocational stu-
dents by discussing their community background, the length of
time they have lived in their present place of residence, and
their future intentions regarding whether or not they plan to re-
main in their present community.

COMMUNLTY  RACKGROUMD
The size of the residzntial area in which & person has spent
most ¢l his lite, particularly during the early formative years,

generally has a decided effect upon his attitudes, values, and
bei:els. Hence, it i1s of some relevance that the responderts in

+ 104
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TABLE 5.7

PERCENTAGE OF JUNIOR COLLEGE OCCUPATIONAL STUDENTS
CLASSIFIED ACCORDING TO THE RELATIVE IMPORTANCE
THEY PERCEIVE THEIR PARENTS ATTRIBUTING THE
RESPONDENT'S SUCCESS IN FINDING DESIRED WORK,

BY SOCIOECONOMIC LEVEL

ow important to Socioeconomic Level
Ir parents is your
>cess in finding

> work you want?" & 1 LT & 1V Vv & VI
~y important or 76. . 71.3 65.9
1uite important
irly important 17.8 21.8 23.4
t very important 2.5 6.9 10,7
>r not important
Tt all
TOTAL 100.0 100.0 100.0
(Number) i (275) (1857) (i3182

L

> national sample on which this research is based be examined
terms of community background. With this goal in mind, the
spondents selected one of eight alternatives which best de-
"ibed the size of place in which each spent most of his life.
showi: in Table 5.8 the proportional range of respondents, by
e of place, extends from 8.5 percent (suburb of metropolis)
18.0 percent (town of 2,500 to 10,000 people). As such, each
e of community categories is represented by a fairly large
\ber of subjects. On the other hand, the categories represent-
7 lesser populations are disproportionately overrepresented.

» example, about three-fifths of the 5,122 students spent most
their lives in places of 50,000 people or less.

Is there a relationship between size of place and the voca-
onal-technical service area in which the respondent is enrolled?
ure V-8 reveals certain differences that characterize the com-

"isons between service areas. Nearly seven out of 10 vocational
»iculture students spent most of their lives in places of 10,000
)ple or less. Over 40 percent of the majors in technical educa-

n and trade-industrial education lived in communities with
,000 or less inhabitarts. ©Slightly more than 40 percent of the
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PAC o

DISTRIBUTION OF JUNIOR COLLL.: Gt UPATJIONAL STUDENTS,
BY SIZE OF CUMMUNITY WHFRE RESPONDLCHI SPENT MOST OF HIS LIFE
Size of
Community Numbe: Percent
Metropolis with half a 553 10.8
million or more people
Suburb of such a metropo|is 436 8.5
City of 100,000 plus 746 4.6
to 500,000 people
City of 50,000 plus 448 8.7
to 100,000 people
City of 10,000 plus 853 l6.,7
te 50,000 people
Town of 2,500 +to 923 3.0
10,000 people
Town under 2,500 494 9.6
people
Open country 669 3.0
TOTAL (5122) 99.9

business~-office and distributive education respondents had lived
extended periods in cities with populations exceeding 100,000
inhabitants.

LENGTH OF RISIDENCE IN PRESENT COMMUNITY

1t may be of interest to present findings elicited by this
qQuestion: "How long have you lived in your present community?"
According to Table 5,9, nearly two-thirds of the sample lLave
lived in their present community 10 years or more. About one-~
fifth have been living in the community less than four years.,

ic8
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TABLE 5.9

DISTRIBUTION 0" JUNIOR COLLEGE OGCCUPATIONAL STUDENTS,
BY LENGTH OF RESIDENCE IN PRESENT COMMUNITY

Length of Residence Number Percent

Less than | y=ar 4172 8.0

At least | year but 580 1.3
less than 4

At least 4 years 839 7.5
but less than 10

At least 10 years but 2403 46.8
less than 20

Over 20 years 839 16.3

TOTAL (5133) 99.9

FUTURE COMMUNITY ORIENTATION

Junior colleges must consider whether to offer courses in-
tended to facilitate the development of occupational skills which
essentially correspond with the primary labor needs of the im-
mediate community or to meet the expected labor market require-
ments of a much broader area. Planning in this regard may be
carried on more intelligently if data concerning the future com-
munity orientations of students are available.

The questionnaire contains ore item bearing on this matter.
Given the choices of "yes," "no," and '"not sure," the subjects
were asked: "Do you intend to remain in this community?" Before
the results to this questicn are presented, it should be stressed
that the validity of the question can be challenged. It is
realized that a substantial majority of the students who expressed
a4 desire to change geographical location are not likely to ini-
tiate such action independent of considerations relating to oc-
cupational opportunities. However, this does not mean that the
nature of the training programs offered should not -n part con-
sider the geographical mobility intentions of potential graduates
of these programs.

110 -
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Examination of the responses provided by the total sample
indicates the students are almost equally distributed among the
three response alternatives (see Figure V-9). This same state-
ment fairly accurately describes the response patterns of the
male and female respondents; however, a slightly greater propor-
tion of women do reveal they plan to remain in their present
communities.

Table 5.10 presents the distritution of the students accord-
ing to community orientation, controlling for vocational-techpical
service area. With the exception of the results obtained from
the students enrolled in health occupations and technical educa-
tion, a pattern of basic similarity typifies the intentions of
the sample members in the five other service areas. Comparatively
speaking, there is a terdency for a greater proportion cf the
health occupations and technical education students to express
plans of staying and leaving their present communities, respective-
ly.

In gereral, one basic inference appears warranted from the
above data. As a group the vocational-technical students have
been somewhat geographically mobile in the past and are likely to
be considerably more mobile in the future, if specified intentions
as well as broader social trends are accurate indicators. This
means the occupational training programs offered by junior col-
leges should not be overly provincial and restricted to local
community neecs. If this is too often the situation, it is likely
that many youth are being trained tc be unemployable.

SUMMARY

A great deal of data have been presented on the socioeconomic
background of the occupational students who participated in this
study. The findings as they pertain to specific indicators of
socloeconomic status (e.g., occupation of the head of household,
head of household's income, and parental education) and to a
general indication of relative position in the social class struc-
ture reveal consistently that many of the students have family
origins of less than middle class standing. This is particularly
true of the black respondents, and to a lesser extent the oriental
subjects. Notwithstanding, it appears that respondents whose
parental families belong to the lower skill levels of the white
and blue collar groupings are somewhat underrepresented in the
sample. In general, however, the data support the often repeated
contention that junior colleges are having a democratizing effect,
making 1t possible for many persons to attend college who other-
wise would not have pursued higher education.

Family background was explored further by reporting da*a on
the perceived importance which the students feel their parents
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ascribe to the respondent's studying hard, receiving good grades
in school, and finding the work he wants. According to the stu-
dents, about two-thirds to three-fourths of their barents view
each of these areas as "very important" orp "quite important,"
Interestingly, the blacks and orientals, and especially the
former, report proportiornately more of their parents attribute
greater importance to each of the parental interest areas., Posi-
tion in the class structure was directly related to the relative
amount of perceived importance., In the final analysis, it can be
concluded that’ a vast majority of the students perceived attitudes
which should support and help maximize theip chances for success-
ful academic and work Careers.

A surprisingly greater number of students reported they had
spent most of their lives in places aPproaching the lesser popu-
lated categories than Was expected, Although two-thirds of the
respondents have lived in their Pr'esent communities for 10 years
Or more, about one-third of +them said they intended to move, while
approximately another one-third were "not sure" as to theirp fu-
ture community orlentations. If POssible, the nature of the cc~
cupational programs offered by junior colleges must consider the
expected migratory movements of their graduates.




VI, OCCUPATIONAL-EDUCATIONAL CAREER DEVELOPMENT:
FROM HIGH SCHOOL TO JUNIOR COLLEGE

In general, this chapter concentrates on a variety of sub-
jects bearing on occupational-career development. The focal point
of analysis is the transition of individuals from high school to
Junior college occupational programs.

The chapter begins with a discussion of the initial post-
high school experiences of the national sample of students. Pa-
rental attitudes regarding college attendance constitute the next
major topic. This is followed with considerations of various
factors influencing college and program selections. The major
goals for pursuing a higher education represent another problem
explored in the chapter. A brief summation of findings is pre-
sented at tlre end.

INITIAL POST-HIGH SCHOOL EXPERIENCE

As will be discussed later in this chapter, a large propor-
tion of the sample had not formulated career plans prior to high
school graduation. Consequently, it is deemed important to deter-
mine the initial post-high experiences of the respondents, es-
peclaily those which may have consequences for educational-occu-
pational career decisions. The scope of this section is limited
to the activitier pursued following high school and length of
full-time employment between high cchool and college.

PCGST-HIGH SCHOOL ACTIVITY

A paucity of data exist on the per: 1 between high school and
college. 1In particular, there is a noticeable absence of infor-
metion on the principal activity of future college students who
do not begin their higher education during the first academic
year following high school. A study by Baird, Richards, and
Shevel (1868), based primarily on graduates of junior college
transfer programs, did report data in response to the following
question: "What were you doing just bafore you first entered
your present college?" A majority of the siudents (59.2 percent)
said they were attending high school; a sizeable proportion (16.3
percent) were working on a full- or part-time job. In addition,
almost seven percent were attending anothe. post-secondary
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institution. In the present research, a similar question was
asked the community college occupational students.! The recsults
are presented in Table 6.1.

TABLE 6.

DISTRIBUTION OF JUNIOR COLLEGE OCCUPATIONAL STUDENTS,
BY INITIAL ACTIVITY FOLLOWING HIGH SCHOOL

"After you left high school,
what did you do?" Number Percent
Come directly to this ccliege 2,750 53.9
Aftended another school first 503 1.9
Wworked before entering ccllege [,007 9.7
Was in military service 428 8.4
Stfayed at home, not working 93 i.8
Otner 217 4.3
TOTAL (5103) - 100.0

Almost two-thirde of the occupational students either 'came
directly to this college" (53.9 percent) or "attended another
school first" (11.9 percent). Close to one-fourth maintained
they had worked before entering junior college.

Compdarison of the findings of the two studies reveal certain
relevant differences. Whereas 69.2 percent of the "mostly trans-
fer student sample" were attending high school prior to junior
College enrollment, 53.9 percent of the "occupational student
sample'" gave a comparable vesponse. Proportion4ately more cf the

lAIThough The wording ¢t ~“he two quentions varies, they seem
o have elicited data relative to the same behavioral phenomena,
It should also be noted that the twc samples of students were not
l'ikely to have considered any work experience during the sumner,
following high scheool graduation and prior to entering college in
the fall, as an activity justifying seleciion of the "worked before
entering college" ressonse. .
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students in the present study's sample were in military service
(8.4 percent to 2.5 percent), had worked before college (19.7
percent to 16.3 percent), or had attended another post-secondary
institution (11.9 percent to 6.9 percent).

Figure VI-1 facilitates a comparison between sex subsamples
@s to ‘the activity pursued by the respondents in the present
study following high school graduation. Two major di....ences
are evident: (1) a greater proportion of the women "came directly
to this college" and (2) practically all the respondents who went
to the military are men.

Although tabular data on age are not presentec in this chap-
ter, it warrants mentioning that almost all the males who went to
military service fell into the upper age categories (63.8 perc.nt
in the 24 years and over category) and the "stayed at home, not
working" category is composed almost exclusively of women in the
youngest or oldest age groupings. The "other" column in Figure
VI-1l mainly represents (71.6 percent, N = 204) older females (2Uu
years and over).

When socioeconomic status is viewed as a classifying variable,
a number of ignif t findings become apparent. As shown in
Figire VI-2, there a pronounceca tendency for students from
lower socioeconomic families to have worked prior to entering
college. Furthermocre, supporting other sources (Coates and Pel~-
legrin, 1965), a greater proportion of the respondents from the
lowver socioeconomic groups have previous military servicz. In the
"worked before entering college" category, almost twice as many
lower status students, than higher status respondents, had been
employed after high school.

The 1inescapable conclusion suggested by these data is that
hizh socioceconomic level studants, on the whole, go directly to
college. The availability of parental financial assistance is
partialiy respcnsible for this. Further, as will be discussed
subsequently 1in this chapter, som¢ evidence indicates that high
socloeconomic status respondents tend o receive greater support
from their parents relative to the value of higher education.

The inverted "U" function describes the dictribut:on of the
students in the "came directly to this school" category, across
socioeconomic status levels. This can be understood on the basis
of what has already been said. Comparatively speaking, fewer
lower statusTooe®pational students go directly to college because -
they [reqguently secure jobs or become members of the armed forcec.
Fewer higher status respondents are in this category because they
~Iiten enrcll at another college before transferring to a junior

college. It is conjectured that junior colleges often represent
a "secona chance'" for students from the higher status families,
in particular, zfter _hey have failed to meet the zcademic stan-
dards of a Tour-year onllege or univereitcy.

Q .
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LENGTH OF FULL-~TIMNE EMPLOYMENT

Additional information on the period between high school and
college was sought by ascertaining the length of full-time em-
ployment experience from those subjects having such experience.
The frequency and vercentage distributions are presented in Table
6.2. 0Of the 4,939 respondents on whom data exist, about one out
of five interrupted their formal education by being employed at
least one year on a full-time status.

TABLE 6.2

DISTRIBUTION OF JUNIOR COLLEGE OCCUPATIONAL STUDENTS, BY LENGTH OF
FULL-TIME EMPLOYMENT BETWEEN HIGH SCHOOL AND JUNIOR COLLE""

"If you worked full-time
before entering college,
how many years did you work?" Number Percent
Did not work *full-=time 2349 47 .6
Worked |ess than | year : 546 31.3
One year 234 4.7
Two years 183 3.7
Three years P14 2.3
Four years 118 2.4
Five years or more 395 8.0
TOTAL (4939) 100.0
!

Certain differences are evident when crmparisons are made
according to sex (see Figure VI-3). This i. espec‘ally the case
w.th reference to the "did not work full-time" and 'worked less
than one-year" categories. Women are prcportionately mor= numer-
ous in the former and men in the latter. A possible explanation
for this finding is that rewards in the present job structure are
suth that females realize sooner tihian males the rontage of
ditional training.
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When one looks at the number of years worked by socioeconomic
level, the expected findings are evident. Figure VI-4 shows the
distribution across socioeconomic levels for those Students who
worked five or mcre years and those who were not employed on a
full-time basis. Lower socioeconomic students are overwhelmingly
more likely to have worked five years or more; students at the
other socioceconomic extreme are more likely to have had no full-
time work experience. As will be shown later in this chapter,
work experience appears to be a major influencing factor for those
students who held full-time jobs. Consequently, if lower status
students, in general, tend to have work experience between high
school and college, one must conclude that non-educational ex-—
periential factors have greater implications for the careers of
lower scatus students than they do for higher status respondents.

PARENTAL ATTITUDE
ANLD COLLEGE ATTENDANCC

Along with ability and socioeconomic status (Eckland, 1965;
Sewel and Shah, 1969), bParental attitude in the form of encourage-
ment-discouragement (Shcre and Leiman, 1965) with reference to
college attendance has frequently been cited as a crucial variable.
Two items elicited the student's bPerception of his father's and
mother's feelings regarding his attending college. The findings
are presented by total sample, Sex, race, and socioe_onoric level.
One comparison is made with a previous study.

F'.ure VI-5 indicates at least two-thirds of ©"he respondents
viewed both parents as taking it for granted they would go to conl-
lege or as actively urging them to go to college. Significantly,
more mothers are perceived as having urged their children to go
to college, than is the case for fathers. About one-fifth of the
occupational students feel their parents left it up to them whether
Oor not they attended college.

As revealed in Figure VI-6, certain differences exist when
the responcents are classified according to sex. For example,
the number 5f respondents who specify their parents "actively
urged re to go to college" ranges from 38.1 percent of the women
with re erence to their fathers, to 59.7 perce=t of the men with
reference to their mecthers.

A~e there any major variations between black and .hite stu-
dents on thetr views of the extent of parental encouragement re-
garding college educatior? As highlighted in Figure VI-7, one
observation is quite apparent. Regardless of race, mothevs are
Perceived more often than fathers to actively urge their ohildren
to attend college. Th ¢ is especially the case for the black
resovondents. Undoubtedly, . »me of this veariatici is due to the
absence of many of the black fathe~s from their families.
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FIGURE VI-7

JUNIOF COLLEGE OCCUPATIONAL STUDENTS DISTRIBUTED AS TO
RESPONDENT'S PERCEPTION OF HIS FATHER AND MOTHER'S
FEELINGS REGARDING HIS ATTENDING COLLEGE, BY RACE
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Tables 6.3 and 6.t have been prepared to demonstrate the
association betieen parental encouragement and socioceconomic level.
Regardless of parent, there is a direct relationship between
socioeconomic level and the proportion of respondents who maintain
their fathers and mothers +take it for granted they would attend
college. In the case of each parent, fairly comparable patterns
characterize the distribution of responses in the "actively urgeqd
me to go to college" category, with sncioceconomic 1 vels III and
IV containing the highest percentages. These findings, not un-
expectedly, reflect the influence of socioceconomic bhackground cn
parental attitudes regard’ng college attendance.

This section closes with a comparison of the resul+s from
the present research on the respondent's perceptions of his fa-
the: 3 interest in his attending college with unpublished SCOPE
data (cited in C..ss, 1966). Table 6.5 summarizes this compari-
son.

Since these two studies do not have the same response cate-
gories in all instances, conclusions should be made with caution.
However, two observations seem unchalleng .able. Four-year college
students received thc most encouragement and the noncollege stu-
dents received the least. Junior college students are in the
middle with the SCOPE respondents (transfar and occupational stu-
dents) claiming their fathers encouraged “em to pursue a higher
education to a much greater extent than did he occupational stu-
dents who participated in the present study. In addition, the
four student populations reflect the same rank order in terms of
whether their parents were likely to express an interest in col-
lege attendance for theilr c<¢i:ildren.

JUNIOR COLLEGE SELECTION

This analysis of factors impinging upon the junior college
selection process examines three interrelated areas. Initially,
a general examination is made of the most important factors af-
fecting this process. This is fodllowed by more limited and Spe-
cific discussions of findings pertaining to parental influence
and the ;roximity of schools.

s

REASONS FOR ATTENDING PARTICULAR COLLES

From 10 alternatives, the community-junior college occupa-
tionaliy-oriented students we" - kel to identify the most impor-
tant, second most important, tird most importent reasons why
he was atten”ing the junior college where presently enrolled.

The responses to the three questions were combined to yield one
mean distribution pattern. This was accomp’ished by assigning a
weight of three to eacn most important reason, two to each second
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most important reason, and a one to each third most important
reason. Subsequently, a mean score was computed for each of the
10 factors. According to Figure VI-38, three reasons--"close +to
home," "low cost," and "special programs or courses offered" ac-
count for slightly more than two-thirds of the mean percentage
score. The comparatively high rankings received by "close to
home" and "low cost" are not surprising. They could have been
predicted, given the sociceconomic background and limited monetary
rcsources of many of the sample members. The fact that "special
p: ograms or courses offered" leads the group of 10 factors under-
scores the importance of making junior college program offerings
compatible with student needs and those of the labcr market. The
insignificant role played by the high school counselor and voca-
tional education teacher in influencing students to attend specif-
ic colleges is readily apparent from these findings.

Figure VI-9 depicts the respcnse patterns reflecting the
students' most important reason for attending their present col-
lege, according to total sample and sex. Apparently, community
college vocational students place little emphasis on "reputation
of school" as an important factor affecting school selection.
This is in contrast to the relative importance given "reputation"
by more than 8,500 high school seniors in 11 southerr. states
(cited in College and University Business, April, 1966: 106).
Scholastic reputation was consitered second only to "specific
field of study" (26.5 percent), being selected by 23.7 percent of
the high school sample. The "cost" factor was considered most
important in college selection by 22.1 percent of the seniors.

Returning to Figure VI-9, comparisons by sex indicate certain
differences worthy of noting. Whereas a greater percentage of the
males specify that "opportunity to work" and "low cost" represent
most important reasons for attending their present junior colleges,
greater percentages of females select "close to home" and "special
programs or courses."

Are the factors cited by the respondents fairly uniformlw
distributed throughout the population, regardless of service area
represented by the respondent? In general, Table 6.6 indicates
the above question must be answered negatively. In three of the
areas (health, home economics, and agriculture), the percentages
of students claiming either '"close to home'" or "low cost" as the
most important reasons for attending a particular college are sig-
nificantly less in comparison to the other service areas, whereas,
importantly, greater proportions of these respondents chose "spe-
cial program or courses offered." This may be explained by the
fact thet post-secondary programs in health occupations, home eco-
nomics, and vocational agriculture are not as widely spread among
institutions as the other vocational-technical areas.
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The relevance of socioeconomic background as it pertains to
the most important reason for attending a particular college is
examined nextl. The greatest differences among socioeconomic
groups appear in the distribution cof the "close to home" category.
It is chosen most often by members of the lowest socioceconomic
level and least often by the highest. Although the differences
are not as great, this same general pattern is typical of the
"low cost" and "special program or courses offered" categories.
These and other findings are reported in Table 6.7.

TABLE 6.7

PERCENTAGE OF JUNIOR CULLEGE OCCUPATIONAL STUDENTS
CLASSIFIED ACCORD NG TO SOCIOECONOMIC LEVEL,
BY MOST IMPORTANT REASON FOR
ATTENDING PRESENT COLLEGE

Socioeconomic Level
Most Important Reason 3
1 & |1 1y & 1V vV & VI
Close to home 16.4 21 .7 24 .5
Low cost 17 .1 18.6 19,1
Special program 28.5 32.4 324.9
Oor courses offered
Friends attending .4 .9 1.3
here
Opportunity to 6.6 5.4 5.0
work while in
school
Reputation of school 5.5 ' 4.3 2.9
Family 2.2 [ .6 .8
High school vocational .7 .5 .3
ed. teacher
High school guidance .5 2.0 2.0
teacher
Other reason 21 .2 12.5 9.3
TOTAL 100.1 99.9 100 .1
(Number) (27 7)) (1959) (1324)
Q —




IMPCRTANCE PARENTS ATTACH TO RESPCNDIRENT
ATTENDING FARTICULAR COLLEGE -

Orn a comparative basis, as reporced in the previous section,
the family is considered a relatively unimportant influence upon
specific college selection. In a study by Knoell and Medsker
(1964), community-junior college students were asked to rate
"parents wanted it in terms of its importance to 1he student in
making the decision to attend a junior college, as opposed to a
four-year college. The response pattern is as follows: most im-
portant = eight percent; considerable importance = 1! percent;
some importance = 18 percent; minor importance = 15 percent; little
or no importance = 44 percent. The possible influence of parents,
in a general sense, wlth reference to college selection was exam-
ined by asking this question: "How important is it to your par-
ents that you gc¢ to this college?" The results by the sample as
a whole and sex are pictured in Figure VI-10.

Rouglrly speaking, for every 20 individuals in the sample,
nin= indicate it 1s either "not very important" or '"not important
at all" to their parents that they attend their present collcges,

six say it is either "very important" or "quite important," and
five consider the wishes of thelr parents to be "fairly important”
in the selection of their present colleges, Sex does not have

any appreciable effect upon these distributions.

In conclusion, the importance which the respondent's parents
is perceived as attributing to the respondent's attencing his
present Jjunior college is not particularly great.

PROXIMITY OF COLLEGE

Previous research (Medsker and Trent, 1965) has stressed that
the type of college available in the community made considerable
difference whether academically able people from low socioeconomic
background went to college, ancd very little cdifference to bright
individuals with high socioeconomic statuses. I+ bhas already been
indicated that closeness of junior college represents a .ajor con-
sideration to many of the occupationa. students which induce them
to solect the college as the institution in which to contiaue
their oducation. 1In order to pursue this matter further, the
respcndents were asked the following question: '"Which of the
following best describes the one-way distance between your home-
town and this college?” Figure VI-11] indicates that nearly one-
half of the sample have hcmetowns 10 miles or less from the col-
leges they are attending.4 At the other extreme, slightly more

20f this group, about seven out of 12 have hometowns l|located
within five miles of the colleges in which tThey are enrolled.
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FIGURE VI-10

JUNIOR COLLEGE OCCUPATIONAL STUDENTS CISTRIBUTED AS TO
IMPORTANCE THEIR PARENTS ATTRIBUTED TO THEIR
ATTENDING THE COLLEGE WHERE THEY ARE ENROLLED,

BY TOTAL SAMPLE AND SEX
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than one-fourth of the subjects' hometowns are 30 miles or more
from their colleges. There is a tendency for the hometowns of

the females to be closer to their colleges than those of the
males.3 We do not know the number of students who were actually
commuting between their hometowns and colleges; however, undoubted-
ly the vast majority were commuters.?

Other unavailable information is required before ~ne could
accurately esti.icte the number of students in the sample who do
not have convenient access to a post-secondary vocational educa-
tion. It does appear, however, that convenient junior college
accessibility is not charanteristic of a substantial minority of
the subjects.

Marital status seems to be related to the number of miles
separating hometown and college (see Figure VI-12). In general,
there is a tendency for the single, engaged, and married, but no
children, to attend junior colleges further removed from their
hometowns, than is the case for married persons, with children,

Oor respondents who are formerly married. This finding is consis-
tent with what could have been predicted. As a Person's obliga-
tions,; financial or otherwise, increase, there will be a greater
tendency for the proximity of college to assume greater importance
in college selection and attendance.

It was written earlier that the availability of study pro-
gram is one of the leading factors considered in +the college se-
lection process. As such, it may be of interest to determine if
the orne-way, hometown to college distance is similar across ser-
vice areas. As shown in Table 6.8, a significantly greater pro-
portion of the vocational agriculture majors attend colleges
located further from their hometowns. Since most of the voca-
tional agriculture students live on farms, this finding comes as

3This finding is in agreement with what wa ted in a
Washington State study (Metcalf, 1965). This stuuy also reported
that one-half of almost 31,000 students traveled less than five
miles tTo school (one-way distance). On the other hand, 15.2 per-

cent of the sample traveled 20 miles or more.

4For the 60 schools which contributed students to the sample,
the living arrangements as designated by Gleazer (|19672) are as
fol lows:

(1) Totally off-campus = 4]

(2) Mostly off -campus = |

(3) Under 2! years of age, on-campus = |

(4) Women on campus, if not with parents = |
(5) Some (limited) on-campus = 6
(6) Mostly on-campus = |
(7) On-campus, if not with parents = 9
+320
Q. 122
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no surprise. In addition, more than one-half of the students in
homae economics select the greatest distance category. At the
other extreme, over one~half of the students in business-office,
distributive education, and health occupations have hometowns 10
miles or less from the college where they are enroliled.

CCCUPATIONAL PROGRAM SELECTION

Very little research has been reported on the factors influ-
encing occupational program selection on the Jjunior college level.
In an effort to contribute to our understanding of this area, the
major discussions which follow are centered around the time periods
when the students formulated their present occupational plans,
sources of information concerning program of study, most important
influence relative to the choice of study program, and influence
of previous work experience on selection of occupational programs.

DECISIONS ABOUT OCCUPATIONAL CAREER™

To our knowledge no data exist focusing on the time period
when junior college occupational students formulated their occu-
pational plans. Some related data on junior college transfer
students are available. For example, Knoell and Medsker (1964)
reported the periods when a large sample of students reached a
general commitment to attend college. These results may be sum-
marized as follows: 52 percent, prior to the Jjunior year in high
school, 17 percent, either during the junior or senior year of
high school; 19 percent, after high school; and 11 percent, didn't
remember. The women were found to have reached their decisions
regarding college attendance much earlier than did the men. In
another report by these same authors (cited in Cross, 1968), 27
nercent of Jjunior college transfer students had no firm occupa<
tional commitment prior to college entry, and 36 percent changed
their occupational choices at one time or other during their
junior college career.

In contrast to junicr college transfer students, the critical
point for career decisions occurs considerably earlier for students
enrolled in occupational programs. Conseguently, one would expect
that an overwhelming majority of the respondents in this study's
sample would have formulated thei:. occupational plans prior to
enrolling in Jjunior college. Additionally, it would be expected
that the percentage would exceed that of the transfer students iun
the Knoell and Medsker research. Both of these hypotheses are
confirmed by the data contained in Table 6.9.

Examining Table 6.9 further, certain other findings are im-
portant to stress. Nearly six out of 10 students either made
their occupational plans during or following the senior year of

o 143
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TABLE 6.9

DISTRIBUTION OF JUNI|OR COLLEGE OCCUPATIONAL STUDENTS, BY
PERIOD WHEN PRESENT OCCUPATIONAL PLANS WERE FORMULATED

"During what grade of school

did you decide your present

occupational plans?" Number Percen+t
Grade school | 263 5.4
Junior high school (7-9) 420 ' 8.6
Sophomore year in high schoo| 429 8.8
Junior year in high school 638 t3.1
Senior year in high school 1134 23.3
Period between high school 739 5.2
and co' 'ege .

Freshman year of Junior 470 9.7
college

Sophomore year of junior 183 3.8
college

Still undecided 200 4.1

Don't remember ’ S

TOTAL (4863) 100.0

high school., It ig likely, then, that many of the students d- 4
not decide their occupational goals soon €nough to pursue tre
type of high school program which would be the rost compatible
with their eventual job careers., Additionally, a large number of
students claim to have decided their work careers in the period
between high school graduation and the beginning of college.

This suggests the advisability of young people having easy access
to guidance-counseling Personnel and facilities at least during
the immediate post-high school period,

.+ &,
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SOURCES OF INFORMATION ABOUT PROGRAMS

The availability of an increasing quantity and variety of
occupational programs on the post-secondary level must be conveyed

to all potential students. Hence, it 1s relevant in the present
research to determinc what sources served as agents of diffusion
regarding occupational programs. From a list of seven sources,

the student selected the response which most approximated the
source of information about the particular program that he is
rursuing. Table 6.10 informs us that the infor.national sources
breakdown fairly evenly, with roughly one~thircd of the sample
representing each of three bhroad categories-~high school person-
nel, kinship~friendship sources, and "others.'" The high school
counselor served as an information source twice as often as did
the high school teacher. Friends served in this capacity almost
twice as often as parents and other relatives. The relatively
insignificant role played by the high school vocational teacher
leaves much room for improvement. We have no way of knowing the
specific sources included in the "others'" category; however, they
probably include college representatives, mass media advertise-
ments, and "cannot recalls."

The sources of occupational program information, according to
service area, are given in Figure VI-13. Several ~bservations
are suggested by this figure. 1In the first place, :he greatest
differences in percentages are characteristic of high school voca-
tional or guidance counselors, who are specified as informational
sources by as low as 13.4 percent of the students in health occu-
pations and as high as 32.6 percent by the majors in home econom-

ics. A significant proportion of the enrollees in health occupa
tions suggested "others'" Aas s~ f " afcrrmation.  "Friends™
are ales~ »~m ~ted Q. L. _1r~7". ., by L. siealth occupations sub-
, . Ao .1ces of program information.

It merits mentioning that the sex ~hz respondent has com-
paratively little relationship to the - "ce »f program informa-
tion. However, this does not- appear tc tir.e case fcr age (cate-
zcrized as to 20 years or less and 21 : .- s or more) and marital
status (categorized as to married/forme-_ married cr single’.

In fact, not only does controlling for =zz and sex Int - oduce con-
siderable variaticon in the distributiors. but they tend to vary

in the same directicns (see Figures VI-_- anc VI-15). This 1is
inderstandable since, in gene:-al, the ¢ :r the respondent, the
greater the chances he will Lk« married .- formerly married, or
-7ice versa. The younger and -ingle stuz- 1ts lead the older and.
marrizd/formerly married as r.ciplents program information from
school personnel and parents. The conv- se pattern 1is true with
reference to other relatives, friends, --d4 "others." This finding

also underscores the need for professic:al guidance end counseling
opportunities for non-student populatic:s.

148
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TABLE 6.190

DISTRIBUTION OF JUNIOR COLLEGE OCCURATIONAL STUDENTS,
EY SOURCE oFf PROGRAM INFORMAT | ON

"Select the Fésponse below
which comes closest to
suggesting how you learned
about the particular pro-
gram of study jn which you

are present|y enroifled." Number Percen+

High schoo| vocational or 1009 20.0

Guidance Counselor

High school vocational 359 7.1

education teacher

Other high schoo| 202 4.0

teacher

Parent+s 367 | 7.2

Ofher relatives Zb. 5.2

Friends 1048 20.7

Others 1&12 32.8
TOTAL (5057) 100.0

MOST IMPORTANT INFLUENCE IN PROGRAM CHOICE

A Qquestion attempted to identify who influenced the Student
MOst in his choice of an occupationally—oriented Program. Unp-
fortunately, only slightly mcre than one-half of the respondents
were able to identify one of nine Specifically listed categories,

Excluding the bPercentage of respondents Selecting the "otherg"
Category, "fathep" and "friends onr relatives" are identified re-
Spectively by 11,7 pPercent and 10.8 bercent of the totail sample
as the individuals influencing brogram selection the most. The
"guidance ¢ounselor" and "mother" follow close behind. Roughly
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JUNIOR COLLEGE OCCUPATIONAL STUDENTS DISTRIBUTED AS TO
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the same percentages of males and rfemales selected each of the
categories with the exceptions of the "father" and "mother" cate-
gories; the former i1s selected more often by males, the latter by
females.

PREVIOUS WORK-OCCUPATIONAL PROGRAM RELATIONSHIP

In the next chapter, an attempt will be made to determine
whether emploved students perceive a relationship between their
present jobs and programs of study. At this time, data are pre-
sented concerning the degree to which previous work experience
influenced the respondent to enter the occupational field for
which he is preparing. The responses for the total sample and
sex subsamples are depicted in Figure VI-17.

This table reveals a high percentage (45 percent) of the
junior college vocational-technical students indicate "small'" or
"very small' work experience influence on their choice of pro-
grams. However, if the percentage of students indicating less
than average influence in Figure VI-17 is compared with the per-
centage in Table 6.2, indicating they did not have a full-time
job, there is a remarkably close correspondence. Assuming these
two groups are roughly the same students, it is likely that those
students with full-time work experience considered that experience
as influencing their particular program choices. The present data
do not indicate the direction of influence.

It should also be noted that the difference between sex sub-
groups as to perceived influence of previous work experience on
program selection 1s limited. There is a slight tendency for the
influence to be greater for the men in the sample.

Are the percentages of students who revealed that previous
work experience influenced program selection uniformly distributed
across service areas? According to Table 6.11, the question must
be answered negatively. Vocational agriculture and home economics
service areas have been selected to a great extent because of the
influence of previous work experience. Distributive education as
a choice also appears io be highly influenced by previous work
experience. Business-office education and trad¥-industrial edu-
cation are chosen, relatively speaking, without prior work ex-
perience playing much of a part in that choice. Health occupations
and technical education are somewhat intermediate in this respect.

GOALS FOR ATTENDING COLLEGE

From 10 possibilities, the students were asked to choose their
most important and second most important goals in attending college.
Since these students were enrolled in occupational programs, one
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FIGURE VI-17
JUNIOR COLLEGE OCCUPATIONAL STUDENTS DISTRIBUTED AS TO

THE EXTENT WHICH PREVIOUS WORK INFLUENCED SELECTION
OF OCCUPATIONAL PROGRAM, BY TOTAL SAMPLE AND SEX

- Total Sample (N=5087)
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would expect that most of them would be oriented towards jobs and
employment. Over three-~-fifths of the sample selected either "to
secure vocational or professional training to cbtain a job" or

"to earn a higher income" as their most important preferences.
Almost one-hall of the respondents considered these two goals as
second in importance. However, it should also be emphasized that
slightly more than one out of four of the respondents select '"to
develop my mind and intellectual abilities" as their primary goal,
as well as “r second goal for attending college. These and
other results are presented in Figure VI-18,

Baird, Richards, and Shevel (1969) asked a large sawmple of
junior college students, most of whom were planning to transfer
to four-year colleges, to identify their most important goals in
attending college. In comparison to the exclusively occupationally-
oriented students who participated in the present research, one
would expect the goals of the respondents in the study by Baird,
Richards, and Shevel to be less oriented toward their future
careers, and more consistent with the values of a liberal educa-
tion. This prediction is substantiated to some evtent by Table
6.12. In the final analysis, however, the findings of the two
studies are quite similar.

Additional information relative to the goals of the Jjunior
college occupational students are presented by controlling for
sex and race. With respect to classifying the subjects as to
sex, two major variations exist (see Table 6.13). Significantly
more males indicate that "to earn a higher income" represents the
most important goal for attending college; a rroportionately
greater number of females select "to secure vocational or profes-
sional training to obtain a job." One major difference charac-
terizes the distribution of purported goals according to race.
As pictured in Table 6.14, proportionately more of the memberships
in the two minority groups favored "to secure vocational or pro-
fessional training to obtain a job" than is the case for the white
respondents.

SUMMARY

The chapter presents data on a variety of subjects having
direct relationships to the "flow" of students from high school
to enrollment in junior college occupational programs. With
refererice to initial post-high school activity, it is found that
almost two-thirds of the occupational students either enrolled in
their present junior college, or attended another school. About
one-fourth of the students worked prior to attending college.
Both of these fractions differ significantly from those reported
in a study of "mostly transfer students," who were more likely to
come directly to their present schools after high school. There
1s a tendency for lower status respondents in the present study

Q 154




(]
=
<C
= w
=
<C ~
o= o © (I~
07 < o o
S oo ey o e 858yl JO auop
o L o q
= Z +-
— < =
— m .-
— g 3 + Lz sjusded
w - ) 2 7 i Au ases|d
o +- £
= > IS ~ .
m [1e]
O T + .
= - s % i paljedp
L a &= [ Bulaq piLoOAY
n O E o ®
< g - gg i uosJdad
o 0 [} 27 paJnf|nd
L O :E:) cg\zz 0 B swooag
= O 3
o
m o
e8] -—_= g . op o4
- or — . as]o Bulytou
22 e Courtl |10y
- w =
ped — Ld
[
LJ — ‘J'QZl BWODU |
[0 ) < >
(&) =Z
—_— w o
L [ .y 1
E—J G g ebe uaew a|qe
) < ~Jd1sap e axep
3 .
- L0z qol e ulel
=< ~qo o4 ‘Bu)
%E 0°'0¢g ~uyjedy *joad
— <C O *D0A 84N238G
— =
<< o - SR
a9 07Le -j1qe jenyos|
S% crLz ~ 54Ul ¥ DUl
O — Aw do|aaaq
O
= 6°
ﬁm ALl |euosdad
O
w = Aw do|aaaq
—
40
o =
SN e 2y c i o R ] N - e Y ~ i =) "o
O ~ ~ Xé : ta i'e] 3 v e re [ I —_ —
W o|duwesg |rpol jo abrjunsaog
O w»m
=
o
-

-
Cr
)|

ERIC

137



.co+ws +ou op 4eyl Apnis yoee uj sejJoboyieo esuodsed ssuyl oue aday

Lxxx

{ "Stuspnls Jojsued) edem Sjuspuodse. 9S8U} 4O LSOpyy
! "(6961 ‘I8n8yS pue ‘spueyoiy ‘paieg)y
(6804) (600%) (J9qunN)
0°00I ¢ 001 V101
G'¢ 0" v 9S8yt 40 SUON
92 j ¢ 9lqededwoo-uou ‘SnosUe| {805 Iyxy
¢ 0°2 uosdued pedny|nd e swonaq 0]
G0 8°0] dwoouyi Jeybjy e uues o]
8" | G* oberadew s|qedisep e oyeuw ol
gof e ujejqo oy Bujujreuy
8°06 GGy feuofssejoud 4O JRUO)ILRDOA ©4nDBS ol
seiit)liqe
"1z 2 ¢¢ fenfog|jatut pue pujw Aw dojersp o]
2°7 1o All|euosuad Aw dojensp o]
Sejlenpedy
Apnig ebajjog dROA-Zyy obsjjoy Bujpusryly
fussody Apnis 1eAsys pue Uj |eo9 Luejdodw] Lsop
‘spieyoly ‘pajeg

*AQNLS TIAIHS aNY
AGNLS IN3IS3I™d 3IHL NI
3937700 ONIAN3ILLY NI

¢!'9 31gvl

“SAYVHOIY ‘Qyivg IHL 40 SILVNAYY9 HVYIA-OML HLIM
SLIN3IANLS TVYNOILVYdNOO0 39371700 YOINNT IHL Ag d3Ld3373S SV
1V09 INVLIYOdW! LSOW 3IHL N3IIMLIG NOSIHYIWOD 3IOVINIDYIJ

O

Eﬁig}38

=



TABLE 6.15

PERCENTAGE OF JUNIOR COLL=GE QCCUP-TI: L STUDENTS CLASSIFIED
ACCORDING TO MOST IMPORTAN™ GOAL FO:& A IDING COLLEGE, BY SEX
"Choose your most important Sex
goal in attending college."

M le Female

To develop my personality e 2.3
To develop my mind ana 2.1 26,2
intel lectual abilities
To secure vocational or 4 .0 56.6

professional training
to obtain a job

To make a desirable marriage .8 l.7
To earn a higher income 13.8 5.8
To kill ftime, nothing 0.4 0.2
else to do
To become a cultured person | .0 l.8
To avoid being drafted .7 0.0
To please my parents 0.9 L. 4
None of these 3.3 4.0

TOTAL 100. | 100.0

(Number) (2973) (2076)

not only to work following high school, but to work for longer
periods of time. On the whole, upper status respondents generally
go directly from high school to college. In comparison to men,
women also reflect this pattern. It is hypother.ized that many
students from upper socioeconomic backgrounds, .n particular,
attend another post-high institution first, a:.d after failing to
meet academic expectations, use junior colleges as a "second
chance,"
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TABLE. 6.14

PERCENTAGE OF JUNIOR COLLEGE OCCUPATIONAL STUDENTS CLASSIFIED
ACCORDING TO MOST IMPORTANT GOAL FOR ATTENDING COLLEGE, BY RACE

"Choose your most important Race
goal in attending college."
White Black Oriental
To develop my personality 2.2 .9 .2
To develop my mind and w273 24 .2 28.9
intellectual abilities
To secure vocational or 50.6 58 . | 57.8

professional training
to obtain a job

To make a desirable marriage [ .7 | .9 0.0
To earn a higher income 10.8 8.8 6.0
To kill time, nothing 0.3 0.0 0.0
else to do
To become a cultured person .3 | .2 0.0
To avoid being drafted [ 0.0 3.6
To please my parents .2 0.8 3.0
None of these 3.4 3.1 2.4

TOTAL | 99.9 100.0 99.9

(Number) (4636) (260) (83)

Certain major findings resulted with regard to the extent of
parental encouragement concerning college attendance. At least
two-thirds of both parents of the occupational students either
took 1t for granted that their children would go to college, or
actively urged them to go to college. The mothers, more so than
fathers, are especially involved in actively urging their children
to go to coliege. The influence of socioeconomic background 1is
consistent with what was expected. Comparison with another study
indicates that, percentage-wise, the occupational ctudents rank
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behind four-~year college students and mostly transfer junior col-~
lege students, and ahead of noncollege students, in terms of the
extent of encouragement provided by parents concerning college
attendance.,

The respondents were asked to identify the most important,
second most important, and third most important reasons why they
are attending the colleges where they are enrolled. On the basis
of scores arrived at by assigning weights to responses according
to the order in which they were ranked by each subject, the re-~
sponses of '"close to home," "low cost," and "special courses or
programs offered" account for 67.2 percent of the total possible
points. Taken separately, these three responses have fairly
equal individual scores. In terms of the most important reason
alone, about three-fourths of the students identified the three
factors mentioned above, but '"special courses or programs offered"
had a considerably higher score than either of the others. Cer-
tain cifferences are also found when the sample is classified as
to sex, service area, and socioeconomic status level.

Data are reported on the perceived importance attached by
parents to the respondent's attendance at the junior college where
he 1s >resently enrolled. The results reveal over 70 percent of
the sample perceive the relative importance to be less than "very
important" or '"gquite important."

About one in four of the sample attends a college more than
30 miles from his hometown. There is a tendency for males and
individuals who are single or married (without children) to be
enrolled in schools further removed from their hometowns than is
the case for their counterparts. On the whole, students in voca-
tional agriculture and health occupations attend colleges located
the greatest distances from their homes, as compared with respon-
dents in the other service areas.

Myriad factors and experiences impinge upon occupational pro-
gram selection. This ircludes the time period when a person
reaches a firm occupational commitment. Although this study's
"findings suggest occupational students are "early deciders" in
comparison to the junior college transfer students in another
study, more than one~half of the sample decided after their junior
year in high school, and a large percentage of this group decided
after high school.

High school guidance counselors and "friends" are each se-
lected by about one-fifth of the respondents as representing the
major source of program information. Teachers, academic as well
as vocational, do not rank comparatively well in this regard.
Considerable variation exists across service areas, age groups,
and marital statuses as to the principal sources of program infor-
mation.
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This study also investigated the most important influences
in the choice of program. "Father'" and "friends" are selected
most often, with the exception of the "others" categnry.

Although most of the respondents indicate that previous work
exXperience does not have a major influence on program selection,
this finding is mitigated somewhat when it is realized that the
Percentage indicating "no influence" corresponds closely with the
Percentage indicating "no work experience prior to college.™
There is some indication that students who were full-time partic-
ipants in the labor force consider work to have influenced their
choice of programs. This seems to be especially true of majors
in vocational agriculture and home economics.

The final section of this chapter explores the goals shared
by the students for attending college. Over three-fourths of
them had goals directed toward jobs and more money. However,
goals reflecting a liberal arts orientation are chosen by about
one-fourth of the students. This percentage is slightly less than
that selected by a sample of junior college students in another
study, most of whom were transfer students.
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VIT. SELECTED DIMENSIONS OF EDUCATIONAL AND WORK EXPERIENCES

This chapter is designed to provide additional potentially
useful information about community-junior colleges and their
vocational-technical students. In the previous chapter, certain
factors and processes were discussed which have implications for
the transition of students from high school to junior college.
In the present chapter, various aspects of educational and work
experiences are examined as they pertain to the na+tional sample
of occupational students at the time of this survey.

PRESENT EDUCATIONAL EXPERIENCE

In this section four subjects are explored--student classifi-
cation, school enrollment, cooperative program participation, and
evaluation of training program--which have relevance for under-
...8tanding certain facets of the respondents’ higher educational
experience.

STUDENT CLASSIFICATION

The sampling universe for the present study consisted of
junior college students defined not in terms of specific grade-
level classifications (e.g., freshmen), but according to a par-
ticular program of study (i.e., vocational-technical education).
Nevertheless, subjects representing each of the grade-level clas-
sifications compose the sample. An exploration of possible grade-
level differences will now be made.

Other things being equal, significantly more freshmen than
‘sophomores shouid be among the students participating in this
study. Two explanations support this contention: (1) in recent
years, the number of occupational students have increased annually,
thus a freshman class should have more students; and (2) dropouts
during the freshman year and between the freshman and sophomore
vears would rcduce the potential number of sophomores.

As shown in Table 7.1, freshmen do exceed sophomores by more
than 10 percent.! Of the 9,077 students who responded to this

I As of October, 1967, the ratio of frashmen (full-+time) +to
sophomores (full-time) enrolled in public junior colleges,
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TABLE 7.1

DISTRIBUTION OF JUNIOR COLLEGE
OCCUPATIONAL STUDENTS, BY STUDENT CLASSIFICATION

"Mark on your answer sheet

the number corresponding

to the classification below

which applies to you." Number Percent

Freshman, full-=1ime 2248 44,3

Freshman, part-time 334 6.6

Sophomore, full-time — 1690 33.3

Sophomore, part-time o 256 5.0

Other (unclassified) 549 10.8
TOTAL (5077) 100.0

item, 530 (11.6 percent) have part-timc student statuses;?2 a
slightly larger number indicated that they belonged in the "other"
(unclassijied)3 student category.4

regardiess of program of <tudy, was about five te two (American
Association of Junior Colleges, 1969). There were 518,104 fresh-
men and 215,656 sophomore students enrolled in public Junior col-

leges on a full-time basis.

2As of October, 1967, there were 523,688 part-time first- and
second-year students in public junior colleges. They represented
approximately one-third of all students enrolled on a full- or
part-time basis in the public junior colleges of this country.

31t s being assumed that the students, who selected rhe
"other" response category have "unclassified" statuses, however,
it is realized that this may not always be the case.

4As of October, 1967, there were 225,616 unclassified part-
and full-time students in public junior colleges. They represented
about one-seventh of all students enrolled on a full- or part-time
basis in the public junior colleges of this country.
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Table 7.2 depicts the student 2lassifications according to
vocational-technical s=2rvice area. Although several variations
make summary statements difficult, a few observations are evident.
First, with the exception of the distributive education and home
economics subgroups, there is a greater number of freshmen than

sophomores in each service area. Second, with the exception of
health occupations, most of the part-time students in each program
area are freshmen. Third, the "unclassified" students are dis-

proportionately concentrated in the female dominated areas of home
economics and health cccupations.

When the respondents are categorized as to sex, therc is a
slight tendency for proportionately more males to be full-time,
regardless of academic year. On the other hand, proportionately
more females are part-time regardless of academic year. Women
are also proportionately more numerous in the "unclassified"
group (see Table 7.3).

Although data will not be presented, it should also be noted
that the "Part-time" and "unnlassified'" students tend to be older
and either married or formerly married. It should be kept in
mind that the needs of "part-time" and "unclassified" students
are more likely to vary in many instances, from those of the "more
typical" junior college vocational enrollee. Furthermore, these
two categories of students will likely increase considerably in
the years to come.

SCHOOL ENROLLMENTS

Of the 739 public two-year colleges listed in the 1969 Junior
College Directory, 130 have less than 500 students, 161 have en-
rollments in the 500 to 599 range, 198 in the 1,000 to 1,999 stu-
dent range, and 250 colleges have 2,000 or more students. What
1s the distribution of the vocational students according to the
self-reported enrollment size of the colleges which they are
attending? Table 7.4 reports that most of the respondents are
~enrolled in junior colleges having under 2,000 enrollees. How-
ever, about three out of seven subjects are attending institutions
of 2,000 or more students.

PARTICIPATION IN COOPLRATIVE PROGRAIMS

Conventional cooperative programs alternate periods of class-
room study with periods of work experience. Generally, the work
experience 1is related to career interests but not necessarily.

For example, there is some tendency to have work experiences
which are to acquaint the individual with working and 4o not nec-
essarily deal with the curriculum itself. Althougn cooperative
education is not without its critics (Freedman, 1963), most
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TABLE 7.3

PERCENTAGE OF JUNIOR COLLEGE OCCUPATIONAL
STUDENTS CLASSIFIED ACCORDING TO SEX, BY STUDENT CLASSIFICATION

Sex
Student
Classification Male Female
Freshman, full-time 45, | 43,4
Freshman, part-time 6.1 7.4
Sophomore, full-time 34.9 3]1.6
Sophomore, part-time 4.9 5.3
Other (unclassified) 9.0 12.2
TOTAL 100 .0 99 .9
(Number) (2953) (2059)
TABLE 7.4

DISTRIBUTION OF JUNIOR COLLEGE OCCUPATIONAL
STUDENTS, BY SIZE OF ENROLLMENT

"Approximately how many

students are enrolled in

the school you are pres-

ently attending?" Number PercenT

Under 500 335 6.6

500 to 999 658 3.0

000 to 1499 1229 24 .3

1500 to 19¢Y 636 [2.6

2000 to 2499 414 8.2

2500 and over | 784 35.3%
TOTAL (5056) 100.0
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individuals agree that a person's " . . . education becomes more
meaningful when there is an opportunity for students to apply
thecry to practice while iearning . . . ." (Lupton, 1970: 37).

Of the 5,025 junior college respondents revealing whether or
not they are involved in cooperative programs, 77.5 percent reply
negatively, and 22.% percent, affirmatively. Approximately, one
out of five males (N=2969) and one out of four femaleg (N=20586)
say they are participating in cooperative programs.

Further analysis of cooperative program participation is
pursued by controlling for the racial groups into which the re-
spondents are classified. As shown in Table 7.5, both minority
groups have higher participation rates than do members of the
white subgroup.

TABLE 7.5

PERCENTAGE OF JUNIOR COLLEGE OCCUPAT IONAL
STUDENTS CLASSIFIED ACCORDING TO WHETHER OR
NOT THEY ARE PARTICIPANTS OF COOPERATIVE
PROGRAMS, BY RACE

"Are you presently a Race

participant . a

cooperative program?" White Black Oriental

"JT

Yes 21.9 31.3 24 .4

No 78.1 68.7 75.6
TOTAL 100.0 100.0 100.0
(Number) (4615) (259) (82)

With the exception of the vocational agriculture and trade-
industrial service areas, the rate of participation in cooperative
education deviates importantly from that characteristic of the
total sample. As shown in Figure VII-1, the highest rates of in-
volvement apply to the distributive education and health occupa-
tions subgrouvs.

ADEQUACY OF TRAINING PROGRAM

Cross (1208) indicated " . . . we really do not know how
vocationally oriented students feel about their junior college
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experiences . . . ." This study asked one question ("In your
opinion, hew adequate is the occupational training you are re-
ceiving in preparing you for the job you want to enter when you
finish?") intended to contribute tc the literature in this area.

According to Figure VII-2, the vast majority of the students,
or about nine out of 10, view their occupational training quite
positively, maintaining it is either "very adequate" or "fairly
adequate." As a group, females are more favorably impressed than
males.

Baird, Richards, and Shevei (1969) presented data bearing on
the topic under consideration. A question® similar to the one
indicated above was asked a large sample of two-year college grad-
uates. The responses to these two questions are specified in
Table 7.6. Although the comparability of the data may be chal-
lenged, the results of the two investigations are remarkably sim-
ilar. Apparently, for the most part, the community-junior college
enrollees and graduates perceive their institutions as doing a
good job preparing them for future occupational pursuits. It
would be of interest to know how junior college dropouts evaluate
their aborted occupational training experiences, as well as how
graduates evaluate their post-secondary occupational training,
following labor market experience.

The evaluation patterns of the vocational students are also
examined according to service area. The junior college students
pursuing health occupations and vocational agriculture curricula
judge their occupational training most favorably, as more than 90
percent of each specialty area ascribed "very adequate" or "fairly
adequate" evaluations. Distributive education students are the
most critical of their programs of study (see Figure VII-3).

It 1s also apparent that the training evaluation patterns do
not vary importantly from one geographic subregion to another. As
portrayed in Table 7.7, the percentage range of students in the
geographic areas who accord their occupational training either of
the two highest ratings extends from 86.4 percent (Pacific) to
892.4 percent (East South Central).

At the most, the findings presented above represent only a
beginning® toward understanding the judgements held by vocationally-
oriented enrollees of junior colleges concerning their educational

5"|f you plan to obtain a full-+ime job next year, how well do
you think your college has prepared you for the work you will do?"

50ther data of possible interest may be found in Baird, Rich-
ards, and Shevel (1969).
-
.J.L'8
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FIGURE VI -2

JUNIOR COLLEGE OCCUPATIONAL STUDENTS DISTRIBUTED AS TO
EVALUATION O° TRAINING, BY TOTAL SAMPLE AND SEX

==3 Total Sample
== (N=4997) .Male (N=2949) E Female (N=2048)
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FIGURE VII-3

JUNITOR COLLEGE OCCUPATIONAL STUDENTS DISTRIBUTED AS TO
EVALUATION OF TRAINING, BY SERVICE ARFA
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experiences. Much research is needed which focuses upon the na-

ture of perceived training inadequacies so that, where possible,

appropriate steps can be taken aimed toward their reduction. Al-
so, evaluations by the industries served need to be done.

PRESENT WORK EXPERIENCE

For students pursuing occupational programs, knowledge re-
lated directly or indirectly to their work experience assumes
added importance. With this in mind, the following topics will
be considered: main source of financial support, employment while
attending college, and job-program relatiorship.

MAIN SOURCE OF SUPPORT

It was demonstrated earlier that proportionately more junior
college students come from lower socioceconomic backgrounds than
do their counterparts in four-year colleges and universities. As
such, the matter of finances is especially important to the in-
dividuals or whom this report is based.

At least one major study has already shown that two-year
college students differ from students in four-year colleges and
universities as to their primary sources of financial support
(Astin, et al., 1967). TFor example, two-year college students
obtain a greater proportion of their support through summer em-
ployment, employment whil attending college, and personal savings.
There is a tendency for two-year public college students to lead
students attending private colleges in the percentage securing
money through summer employment and employment during the school
year. In comparison to two-year college students, and especially
those attending public institutions, larger percentages of four-
year college students reported having received scholarships,
parental aid, federal government assistance, and loans. The Astin,
Panos, and Creager study also revealed the financial patterns
varied for men and women. Women were generally more likely to
rely on parents for a major portion of their support during the
freshman year. 1In contrast, summer jobs were much more important
for men. Junior college males relied most heavily on employment
and least likely onr support from parents. Personal savings were
used by a larger portion of men than women.

Each respondent in the present study was asked to identify
one of nine response categories which represented his main source
of financial support while attending college. As reported in
Table 7.8, cne-third of the sample are self-supporting; almost
two-fifths of the sample specify receiving support from their
parents.
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TABLE 7.8

CISTRIBUTION OF JUNIOR COLIEGE
OCCUPAT IONAL STUDENTS, BY MAIN
SOURCE GF FINANCIAL SUPPORT WHILE ATTENDING

COLLEGE
Main Source
of Financia
Support Number Percent

Self{-Supporting 1686 53.2
Parents 1946 38.53
Other Relatives 142 2.8
Personal Savings 284 5.0
Loan I 84 3.6
Governmental assistance, 414 8.2
other than [sans
Scholarship I 39 2.7
Employer paying for course 43 .8
Other 238 4.7

TOTAL (5076) 99.9

Use of different means of evaluations preclude a meaningful
comparison between the financial patterns reported in the Astin,
ct al. study and those found in the present research. However,
1t is our general impression that the results of this research
4are more comparable to those indicated by Astin, et al. as being
characteristic of the two-year public ¢oilege subponlaticn.

much larger proportion of the male tudents In the present researcl
are self-supporting. Furthermore, considerably larger percentage
of the females receive parental assictance (see Figure VII-W).

As was the case Jn the investipgation by Ast o, Cal., a
3
!

Table 7.3 provides additional Tnformmation relative to fooo

maln financial sourcos as isntiiicd oy the nationel sample o
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TABLE 7.9

PERCENTAGE OF JUNIOR COI ! EGE OCCUPATIONAL
STUDENTS CLASSIFIED A. .ORDING TO MAIN
SOURCE OF FINANCIAL SUPPORT DURING COLLEGE, BY RACE

Race
Main Source of
Financial Suppnort White Black Oriental
Self-supporting 33.3 32.8 32.5
FParents 38.7 29.7 53.0
Ofher Relatives 2.6 5.8 .2
Personal savings 5.9 3.9 F.2
Loan 3.5 5.4 C.0
Government assictance, 8.0 9.7 7.2
other than loans
Scholarship 2.7 3.9 [.2
Employer paying for 0.8 0.8 .2
course
Other 4.4 8.1 2.4
TOTAL | 99.9 100. | 99.9
(Number) (4624) (259) (83)

Junior college vocational-technical students. Financing patterns
vary according to race. Wherecas, roughly the same fraction of
each racial group (one-third) indi_ate they are self- qupportlng,
major variations characterize the interracial group comparLsonb
with reference to the percentages identifying parents as major
support sources

It is logical to predict that a greater proportion of lower
socloeconomic respondents are seli-cupporting while attending

school. while a larg-r pcrcentage of individuals with relatively
nigher sociceconumic ovriging 4rc mor dependent for assistance
npon thelr parents.  Table 7.10 contains data in support of thess

Credicticns.
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TABLE 7.10

PERCENTAGE OF JUNIOR COLLEGE OCCUPATIONAL
STUDENTS CLASS|FIED ACCORDING TO MAIN SOURCE
OF FINANCIAL SUPPORT DURING COLLEGE, BY SOCIQECONOM|C LEVEL

Socioceconomic Level

Main Source of

Financial Support & Pl & 1V vV & VI
Sel f-supporting 27.0 33.6 37.9
Parents 53.7 41 .1 32.0
Other relatives l.8 2.6 2.4
Personal savings 3.3 SL0 5.7
Loan a3 4.1 5.8
Government assictance, 6.2 5.9 0.5

other *ihan loans

Scholarship .7 2.9 3.1

tmployer paying for course .4 [ .8

Other 3.6 3.1 3.7
TOTAL 100.0 100.0 99.9
(Number) (274) (1954) Crarn)

Table 7.10 also discloses a greater porticn of the lower
socioeconomic respondents are recipients of governmental assistance
than are students from the two higher sociceconomic groups. It
should be noted, however, that the number of respondents receiviing
such assistance is quite small. In scome measure, this f{inding may
reflect the more basic national prejudice against occupational
education.

The low percentages of students receciving rcholarships and
loans are also in accord with what was expected. In the main,
these kinds of financial assistance are reserved for students l.o-
yond the two-year college level.
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Yhee o findings on financial support patterns, by the respon-

TR Socpoecomie level, contribute to furthering interpreta-
tions -0 Tal e 7.9, It appears the reason why significantly fewer
blacks than wihi - or orientals cited rarental assistance as the
mair support sourc- is more a matter of "socioeconomic background"
than "race." /pproximately two-thirds of the black students come
from the lowcu nf ‘ree socioceconomic groups. It is more dif-
ficult to explouin why more *han one-half of the orientals select
parents as the ... 7 scurce of support, even though about the same

fraction belong to i lowest socioeconomic category. It is
posited that this Finding has a subcul tural explanation. The
value system of orientals as a group stresses familial loyalty
and intra-familial wvepcrndency.  Parental assistance with referw
ence L facilitating the educational achievemen® of offspring
is compatible to this value system.

LirLovHLis WHILE ATTENDING COLLEGE

Lt is generally assumed that large numbers of junicr college
students work at least par:-time while attending collegn (Reynolds,
1965: 47).  Although cne study (Baird, 2t al., 1969) reported as
many as 83 percent of over 4,000 two-year collega graduates worked
at least part-time while attending college, otherp lnvestigations
(Medsker and Trent, 1965; Richards, et al., 1966) indicated that
between one-half and two-thirc of the students in their samples
worked while attending colleg The present study also examined
the employment patterns of community college students. In this
instance, however, the data relate exclusively to vocationel-
technical students.

As plctured in Figure VII-5, 66.5 percent of 5,077 res on-
dents are employed at least some of the time outside the home.
The fact that nearly one in four of the students work 20 or more
hours per week is in part explained by the fairly large number of
part-time students composing the sample. At the same time, how-
ever, one in three of the employed students work 20 hours or less
per week.

Figure VII-5 suggests additional observations. For cxample,
not only do proportionataly more men than women report working
while attending junior college, but there s also a tendency for
the men to work, on the average, more hours per week .,

Ho item is included in tlie questionnalre which elicited in-
formation concerning bLasic reasons fer the employved students to
work while attending college. Indirectly, however, it may be

possible to derive some insight intc this matter. If the primary
motivation for a student to alac 1o cmploved s to make money
primarily for college Grpenses, i1 is Tlhely that an inverse po-
lationship will ewist Lotweon sociccconomle Dackground and numb s
‘ﬁ‘eg
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FIGURE VII=5
JUNIOR COLLEGE OCCUPATIONAL STUDENTS DISTRIBUTED AS TO

AVERAGE NUMBER OF HOURS WORKED PER WEEK,
BY TOTAL SAMPLE AND SEY

. Total Sample (N=5077)
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of hours employed. This seems logical because h..her socioeco-
nomic families have a value orientation and the wherewithal which
are consistent with assisting offspring in the financing of their
higher education. On the other hand, 1f the primary motivation
behind a student working involves factors other than college-
related expenses (e.g., pPurchase of new car) it is likely that
the relationship between the family background and emplevment
variables will not reflect any particular pattern. This position
dppears warranted because there is no reason to think that em-
ployment for noncollege related reasons would be peculiar of one
soclioeconomic group and not of another. With these two alter-
native predictions in mind, the relationships between parental
household head's occupational group and employment and socio-
economic level and employment can be seen by inspecting ligures
II-6 and VII-7. Of the two alternative explanations presented
above, these findings come closer to supporting the second pre-
diction.

This inferential conclusion has some support in a study by
D'Ami~o and Raines (1957). Of the junior college students in
their sample who held part-time jobs, about one-half indicated
1t was not necessary for them to be employed to stay in school.

JOB-PRUGRAM RELATIONSHIP

It 1s considered relevant to explore’ the job-program of
etudy relationship as defined by the employed students. In gen-
eral, the greater the relationship, the greater will be the
relevancy the students attribute to both experiences. The respon-
dents were asked the following question: '"Does your job relate
to the program of study vou are teking and your futurz work plans?"
A total of 3,555 employed students provided answers to this ques -

tion. Of this group, 43.3 percent maintain their jobs are pre-
lated to their programs of Study, and 57.7 percent say this is
not the case. When categorized as to sex, 38.6 percent of the

males (N=2334) and 52.4 percent of the females (N=1221) say a
job—program-relationship exists,

Controlling for the respondent's service area, the percecived
job-program relationships are picturerd in Figure VIT-8. TFor the
most part, variations characterize the comparisons. ‘The percent-
age of respondents who soe 4 ralationship between study and work
range from 35.5 percent (trade and itistry) to 59.8 percent (vo-
cational agriculture). In cach of four service areas (distributive
ecucation, heal L h cccupations, tionme cconomias, and agricul ture) |
more than one-half of the employed tudents maintain a relation-
ship exists batween job and uschool . fn the remaining service
areas, less than cne-hal!l expren, sioch relationships.
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FIGURE VI I|-7

JUNIOR COLLEGE OCCUPATIONAL STUDENTS DISTRIBUTED AS TO
AVERAGE NUMBER OF HOURS WORKED PER WEEK,
BY SOCIOECONOMIC LEVEL
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SUMMARY

One area covered in this chapter pertains to education-
related experiences of the sample members. About 90 percent of
the students are freshmen or sophomores, 11 percent of whom are
on a part-time basis. Roughly the same percentage are "unclas-
sified" students. The respondents attend colleges representing
a wide range of enrollment sizes. One-third of the students are
in schools with 2,500 or more enrollees; one-fifth are in schools
of 1,000 or less. Participation in cooperative education programs
is characteristic of 22.5 percent of the subjects. Involvement
in cooperative programs is proportionately higher for students in
health occupations and distributive education +han for members of
e€ach of the other service areas. Participation rates are also
higher for females and blacks. Nine out of 10 occupational stu-
dents evaluate their training programs as either "very adequar‘te"
or "fairly adequate." Certain minorp variations in evaluation
patterns exist among students According to service area. The
training evaluation patterns are quite similar from »ne geographic
region to the next. The overall training evaluations of this
study are extremely comparable to those derived “rom a national
sample of two-year college graduates. Apparently, junior college
students are quite satisfied with their training.

A second broad areéa explored is concerned with various as-
pects of the respondents' present work experiences. Data on the
main source of support while attending college indicate tha*t one--
third of the students are self-supporting, while about two-fifths
of the sample say parents constitute their primary suppor® source.
Proportionately more males rely on themselves for support, while
a4 greater percentage of the women are dependent upon parents.
Relatively few of the respondents cite federal assistance, schol-
arshins, and loans as main Support sources, thus reflecting the
fact that two-year students do not compete very well with other
higher education students for their share of assistance in these
areas. About three out of seven of the employed students see a
relationship between their work and program of study. This is
more characteristic of females than males . A greater proporticn
of respondents in vocational agriculture, distributive cducation,
and health occupations claim a4 relationshiip exists l=tween theirp
Job and study Program than is the case of astudents . n the other
specialty areas.




VIII, OBSERVATIONS AND CONCLUSIONS

This publication has reported considerable information pro-
vided by a national sample of community-junior college occupa-
tional students. In general, the study describes the respondents
as to personal and background characteristics, experiences, and
perceptions. The focus of interpretation of the findings was
primarily that of deriving implications for educational planning
and development, Thls final chapter selectively presents a syn-
+thesis and summary of the data, with the intent of arriving at
conclusions which are particularly relevant and of interest to
administrators, teachers, counselors, parents, and stludents. The
foci of the chapter are suggested by its major topic divisions:
from high schocl to Jjunior college; democratization of higher
education; Negro involvement; comparisons among occupational cer-
vice areas; residential proximlty and junior college attendance;
occupational education and geographical mobilitys; and study limi-
+ations. The initial topic is divided further into several sub-
topics.

FROM HIGH SCHOOL TO COMMUNITY COLLEGE

At the present time, about 80 percent of the nation's youth
enter the labor market withnout benefit of some form of post-
secondary training. It is the opinion of some experts in the post-
secondary occupational education area that it is desirable for
about one-half of the labor force to have at least two-years of
posT-high school educaticn (e.g., Harris, 1965). The need for
siganicantly more graduates of post-high occupational programs
is str1k¢ngly evident. This section identifies several obstacles
impinging upon the "flow" of high school graduates into junior
college occupational T Lgrams. Possible solutions are also su-
gested. The discussic.s which follow are centered around these
subjects: limited exposure and accessibility, image problems,
program coordination, period of ceceupational choice and curriculum
development, and guidance and counseling.

LIMITED EXFOSURE AND ACCESSIBILITY

It has been only within the most recent years that vocational—
+echn.cal ecducation beyond high scrool has developed sufficient.y
to be rcadily accessible t~» even a substantial minority of Amer-
icans. The public as a whole has had lindited exposure Lc this

i8S
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educational [ocus--its entrance requirements, nature of programs,
opportunities for graduates, etve.. It is vital that "personal

and "mass" advertising campaigns be instituted to glve occupational
education greater and broader societal visibility. Parents shonld
be a key target of such campaigns, since they often have major in-
fluences on the career deciuions of youth. Cbviously, the vyouth
themselves, whether it be in the school or non-school situation,
(e.g., via religious clubs, street gangs, Girl Scout I'roops, or
nool hall cligues) must be '"reached." Already nandicapped with
acute shortages 1in qualified teachers, counselors, anrd placer nt
workers, high schools and/or junicr colleges are not in the 1 T
tion to accomplish this job alone.

For at least two decades, the Employment Service has workec
with schools in providing noncollege-oriented youth with testing
services, counseling, and placement opportunities. In recent
vears, th» Improyment Service has increased its activities in
these areas, not only as they pertain to high school graduates,
but to the dropouts as well (e.g., Human Resources Develoupment
Program) . In the opinion of Charles E. Odell (1487: 21),

the program (Human resources Development) does not
go far enough in reaching the dropout before he or she
actually leaves school, nor does it provide sufficient
staff and time to prevent the dropout from leaving
school by redirecting him toward other kinds «of educa-
tional and job opportunities which would forestall edu-
cational deificiencies tha* becomec lifetime roadblocks
to vocational progress and success.

As 1n the case for schools, the U.S. Employment Service and the
federal-state employment service system are also limi: d as to
funds and personnel. In the absence of sufficient resources,
pubiic and voluntrary agencies in education and manpower must pool
resources and in a cooperative and coordinated manner "reachout!"
to where youth groups exist.! In addition “te.making available
information and guidance which are salient to maximizing facile
status changes, "outreaching" will provide much needed preventive
and remedial services to youth.

At the preogsent timeo, 1The amownt of nmoney insested b the
federal government in the natlon ' anlveraivier i congi ierably
groeatar thoan that L Locoatedd 1o 7 0ot ] b= b iooal evdore Lo,
Aocordine oo the A bl Sovioc i oAl b bt o (1o
Yy thoe RSO TR SO I N SR S R TR S i c N SR R Chee Ulnioera i tien
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and colleges.”’ By the same token, the amount of local and state
support tend to be comparatively small. These imbalances exist
at a time when roughly 60 percent of our high school youth do not
20 on to attend a [our~year college or university. Considering
this fact alone, it is not surprising the majority of our vouth
leave high school ill-prepared to mret the skill reguirements of
the labor market.

Major increases 1n financial support will not only ennance
the availability of programs, lessen personnel shortages, etc.,
but with the accompanying publicity and tangible signification
of governmental commitment, a gr -ater national awareness of voca-
tional education will result.

It would be remiss not to mention that community-junior col-
leges have received major increases in funds during the 1960's
(Williams, 1969). Although these institutions have not :aired as
well as other types of higher education institutions, there are
reascons to think the chasm will be alleviated greatly within the
ne..c few years (Mensel, 1969).

...AGE PROBLEMS”

There is no doubt that vocational-technical education is
experiencing greater acceptability in America (e.g., Grieder,
1968). Fer .ne most part, however, tiis acceptability 1is apropos
for the children of others (Advisory Council on Vocational Edu-
cation, 1969: 1-2). Most high school students, their parent. ,
and not infrequently, their teachers and other school personnel,

A
o , oo oS b iy e e vt o) s avernment invests
"L, ety B i rerme gl merno s e s for each LDt in-
Lests inopoevebive sana bl ana e A s e s o=
=tiron| Sl L bt }
3An artiole Ly ibboney (Lroen S0) e i jed some of the

primary taciors responsible for iue Y orpnan status of vocational

1
education in our saociety ard in ouLr “ohoc " sriefily, these in-
clude: (1) work of craftocman undervatucd because ¢ cur Greek
heritage; (7)) tendency for dualicti- orienialicong 1o pravajl--tne

abetract 1o rated bPighor than the conceete ;s (2) aarrow, praclilal
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ascribe secondar, - @ iation to post-higl. .chool occcupational train-
ing, compared to a baccalau. eate derree-oriented cur:iculum. To a
major extent, this may be attributed to the fact that occupational
education prepares a perscn for subprofescional employment. Tra-
ditionally, these jobs have been less prestigious and not as
financially rewarding as the occupations normally available 1o
graduates of four-vear institutions. The prestige assigned to
one's job occupies a position of centrality in the American soci-
ely--a society that epitomizes a culture -f work (Anderson, 1964).
In addition, it is likely

- « . as society becomes more complex, being charac-
terized by greater heterogeneity and mebility of popu-
lation, increased secondary inter personal contacts,
urbanization, bureaucratization, and the like, . . .
occupational identification will become progressively
more significant in displacing other status fixing
attributes as ancestry, religious office, political
atffiliation. and persorz2l characterpr (Garbin and

Bates, 1961: 131).

As a result. youth are often pressured Lo pursue baccalaureate
progiams. This pressure has been exerted even when the youth may
not be motivated, not have the appropriate capacity or ability,
and lack the finances *o commit four years in pursuit of a B.A.

or B.S. Degree. Furthermore, there are presently some indications
that a baccalaureate degree no longer insures a person of a high-
ly prestigious and financially remunerative job. Significantly,
some of the most crucial labor shortages require skills frequently
taught at post-secondary Occupational institutions. Although the
prestige of these occupations have tended to remain relatively
stable through time (Hodge. et al., 1964), other rewards (monewy ,
fringe benefits, better working conditions) have increased. Any
effort to educate the public as to subprofessional trainin. and
job opportunities must stress these changes.

Another source oI image tarnishment stems from the general
societal evaluation of the quality of vocational-technical stu-
dents. Regardless of institutional level, a stercotype exists
whereby occupational st _dents are considered inferior by nature
to students enrol ed in other brograms. Since it is aiso gencro.
believed trat Jjunior coliege students are inferior to o . r-vear
students (Reynolds, 1965: Ho=U47), this condition is aggravated oo,

the Junior co’lepe lrsel. T4 is (rue Lhat vocational programs
have been used as a4 recuge for the "lower ability" soudenta (oo,
Gried r, 1968). 'This ‘g obviously the care on the junio: collos-
level. In an effcrt to vestrict enrollment. many “our-vear orl-
leges have: Incrcased admission requlrement o, forcing coimerone

"low ability" students to entoil Gn Al collaepges.  owever
countless stulles, JIncludirg to. prosent reseavol (see Tabile 8.0) ),
should eradicates the myth whi 0 ago9ihan Yiat s lor o Lo Gunt oo
colleze students 22 & whole.
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As Table £.1 indicates, over two-thirds of the national sam-
ple reported "above average!" grades as high school students. In
fact, about one out of six reported receiving mostly "A's'" op
mostly "A's'" and "B's". In terms of aggregate analysis, the mean
self-reported grades of the vocational _unior college students is
much less than that for students in four-year colleges and univer-
sities, and Slighyly lower than the mean of junior college stu-
dents in general,” However, to quote from Reyriolds (19565: 4795,

Junior college students with the greatest ability com-
pare favorably with the most able students in four-year
colleges. Differences usually appear when the less able
of the two groups are compared. The less able in the
Junior college drop substantially below the less able

in the four-year college. It is auite natural to ex-
pect th-t the computation of e " or median for the
junior college student will be -1 than that for stu-

dents in four-year colleges.

In the final analysis, it is Pprobably going to be of more
value to think of studen+s sas having differe: - kinds of abilities
rather than a gradation of ability (Guilford, 1959). Thought and
action should be given to fostering this concept of ability in
the homes and schools of thic nation.

PROGRAM COORDINATION

Various findings of the present research project have impl.-
cations for program articulation between high school an.. nost-—
secon: ary institutions. It is to be recalled that = majority of
the sample of Junior college occupational students hac enrolled
in a limited number of high school occupational courses, directly
related to their present service-area-major.> Of further impor-
tance, only about one-half of +he respondents (N=5,103) "came
directly" t> the junior college in which they wcre students at

the time of this survey. Approximately 30 percent of the total
sample either attenda.d another collc =~ or were employed for a
perisd of time foliowing high =chool graduation. Relativeto
this group, these specul.tions are cendered: (1) most of the
"transfer" students were unsuccessful in their initial ques® for
a higher educaticrn a: ! the community-tunicr college was providing

Aeome Attritbic sf M wer abi Ly tiitents btad praobably
cccurred i i prasernt Shiy e s i e,

Slnfcr"-‘;:'f?\::x crt Prenenten 0o soarte Y incioating fhe lacl
of progosm citeorinags di oy -4 4 1. I S TN S SOEREEA IR IV S B
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them with a "second chance'"; and (2) most ~f +the "employed" re-
spondents resumed their education, frequently in a part-time
capacity, after recognizing its relevance and/or it became eco-
nomically feasible. On the whole, the above data indicate the
students did not attribute much importance tou securing an occ .-
pational education following high school and post-high school
occupational training does not appear to be a continuation of
training initiated in high school.

It is our position that high school vocational programs should
increasingly take the form of training for advanced post-secondary
occupational education; however, high schools should also continue
preparing individuals with entry-level skills. Both training per-
spectives are compatible with the projected skill requirements of
the labor market. Furthermore, post-high s2hool programs designed
as continuations of high school programs must be extremely flexi-
ble. At the same time, the rapidly changing occupational struc-
ture makes it essential that the " . . . vocational curricula be
designed to provide a useful basis for occupational versatility"
(Morrison, 1969: 12-14).

PERIOD OF OCCUPATIONAL CHOICE
AND CURRICULUM DEVELOPMENT

Regardless of future educaticn plans, certain advantages ac-
crue to a person if he has reached an occupational decision at
least prior to entering the upper division of high school, pro-
viding such formulation is compatible with subsequent abilities,
interests, values, etc. For example, it would be possible for
academic program and course selection to be more co.sistent with
future occupa*tional-educational objectives. It 1s 2lso likely =a
relatively early occupational commitment will give the student a
greater sense <r identity. As a consequence, occupational commit-
ment will provide both greater unity and meaning to the student's
educational experience. It has been shown that students who are
career ~riented are more likely to have the highest persistence
and graduatior *ates (Iffert, 1958).

Early occupational planning is especially important for
future occupational students of two-year colleges. Compared to
Tour-year college studen =, they do not have a fairly extended
period of time while enrclled in a post-high tchool institurion,
during which it is no' necessary to declare a .ajc. Although
as corparative data presented in chis repo: @ suggest, there is a
tendency ior occupat. nal poogram enr llees to make ocvcupational
decisions curlier than baccalaureate-degree oriented students, it
must be sntressed that about six out of 10 of the raticnal :ample
reported meking occupational choices during or following t:..2ir

high schocl =seninr yvears. As Caplow (1954: 228) wrote: "In gen-
~ral, the tTire al which (coccupational) commitments ave made will
<81




depend upon cultural norms, rather than upon the strength of in-

dividual motivations." It 1is especially difficult to lower the
age level by which one is culturally-expected to have made his
occupational choice. This is particularly the case when it is

realized that during the past few decades there has been a ten-
adency for the age at which such decisions are made to actually
increase. However, certain strategies will be recommended which
may result in individuals being more amenable to earlier career
decisions, based upon more rational decision-making in the area
of career choices,.

Beginning with kindergarten the "world of work" should rep-
resent a greater portion of the educational experience of young
people. A total informational-experiential and unified system of
vocational-technical education mus“ be developed and incorporated
into the educational systems of this country. In addition to
occupational-skill training, at varicus levels of specificity,
units of study should include: the requirements, roles, rewards,
and punishments concerning occupations representing the entire
occupational spectrum; social-cultural change and implications for
the occupational structure; demands and requirements of the labor
market; significance of work to the individual, work organization,
and society; meaning and ideoclogy of works; the care-r process;®0
problems of worker adjustment; and coping behavior. In the words
cf Venn (1968: 114): "It i5 no longer possible--nor even desir-
arle--to separate educa .ion especially education for the world
of work, from the basic prculem of preparation for a work life."

The emphasis cof “his recommendation is similar to thut of
Kaufman and Lewis (1969), who wrote:

The system would extend from the elementary school
through post-high school., The curricula would be of a
spiral nature iIncreasing in complexity and specifi [ty
at the higher level. At the high schocl level the em-
phasis would be on broad rather than specific training.
While acquiring entry-level job skills, students woulc
also be prepared for post-secondary education (Kaufman
and Lewis, 1969: 14).

Additicnally, in iprcement with the Advigsory Council on Vocational

Doidcation (1968: 75), the Lasic crient tion of *the curriculam 1is
as toldlown:
Vocalt Lo al proparation should ne ool Lo malbo sonerald
edacati-n concrete 4ni uanderctan.abley gerooral cluoscion
howdld oot o ar the wocal boaes HACERUE B UIES SERTNT S S G
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education. Curriculum materials should be prepared for
both general and vocational education +to euphasize these
relationships.

In addition to making education more relevant, reducing attrition
rates in the process, and better preparing youth to adjust to the
realities of a work-oriented world, the strategies identified
above should enable career decisicns to be made on a more ratio-
nal basis. As such, individuals will be in the position to con-
s.der the requirements, rewards and Auties of various cccupatinsnel
alternatives, and to balance these 'reiderations with what they
perceive a3 their capacities, interests, and values. Agreeing
with Lloceum (1966: 209), "Rationality in occupational choice is a
desirable obiecctive both from the standpoint of individual deci-
sion-makers and of the society as a whole."

GUIDANCE AND COUNSELING

lJiscussions pertaining to vocational gitidance have already
been made, However, the availability of additional data from the
naticnal survey, relative to the movement of students fiom high
school to junior college, warrant the inclusion of a Separate
seztion on this subject matter.

Summary data in Table 8.2 reveal that the personnel in the
high schools from which the community college students graduated
had relatively little impact upon certain of their career deci-
sions. It was not surprising that compared to such factors as
"low cost," '"nearness of ollege," and "program offered," insig-
nificant proportions of respondents identified school personnel
as constituting either the most important, second most important,
.or third most important reasons for attending their particular

college. The data on "source from whom learned about program of
study" and "most important infduerce in choice of study program"
did reveal some surprises. Most strixing are the results on the

relatively limited number of rescpondents who maintained they were
influenced by the guidance counselor regarding program source and

pregram selecticn. The small percentage of rtudents who said the
vocational education teacher was the most important influence in
chcice of program is also noteworthy. The factors responsible for

the minimal influence of high school personnel on the post-high
career decisions of the students were not examined in the study.
rreviously published sti.dies (Barry and Wolf, ..862; Kaufman, et
al., 1967; Campbell, 1966 : Venn, 1904) indicate the following arec
likely to he amorg the most importint impediments: four-year col-
lege or university bias; excessive student-counselor ratios;’/ lack

lhe Olfice of Lducetion (cited in F ‘nes, 1965) estimated
that 3,200 courselors are needed 'r djunior colleges and tech. ical
irsTitutee, ¢ Ihe decirel re o of one Lounseicr tTo every 300
students = 1o exict.
A
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TABLE 3,72

PERCENTAGE OF JUNIOR COLLEGE OCCUPATIONAL
STUDENTS, BY NATURE OF INFLUENCE OF HIGH SCHOOL
PERSONNEL: A SELECTED SUMMARY

_ 1igh School Persorne|
Nature of Influence |Yocational Guidance Other 1 Totzl|Table
Education Counselor Teacher [Samplel| cr ‘
Teacher Figure®X

Most important vl 2.1 * 5105 V-0
rezson for attend-

ing present colleage
Second most impor- 5 2.8 * 51G7 - -
Tant reason for

attending present

college
Third most impor- fal 3.3 * 5084 -—
tant reason for ;

attending present

college ‘
Socurce frcm whom 20.0 7. 4.0 5057 6.10
tearned about

program of sftudy
Most important 9.3 5.7 3.2 VIi-16
influence in choice

of progra of study

*Not Jisted as <« possible re.ponse.
“*Based on cpecified table r tiaure,
—\50 -
&
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of coordination and cooperation among school per=zonnel: limited
services and lack of occupatiocnal information. Each hisgh schoolB
must attempt to alleviate those factors negatively affecting the
efficacy of its vocational guidance program.

In addition, the need for vccational guidance and counseling
will be much greater than at any time previously.

As thie happens, it seems clear that it will be neces-
sarv tTo find new techniques and new methods . . . .
Vocational guidance is by nature A more complex task
than other kinds of guilidance in the schcol setting
because the number and variety of options is larger.
Consequently, there is more educational and voucational
information to relate to an individual's characteristics,
needs., and aspirations . . . . Even with the introduc-
tion of new technology, it rfurely will become necessary
to follow Campbell's (1968) suggestion and to intioduce
svstem design and analysis procedures to the total guid-
ance problem (Morrison, 1969: 1:-15).

COMMUNITY COLLEGES: THEIR DEMOCRATIZATION
CF HIGHER EDUCATION

According to a recent issue of Tlhe Research Reporter (Cross,
1969),

Two social forces stand out above all ‘hers in
creating the distinctive identity of the community col-
leges: 1) the demand of an increasingly equalitarian
8Obviously neither the significance, n he problems, asso-

ciated with guidance and counseling are |imiiea to tThe high school
level. An iscue of +the Junior Collegr Review {Foueche, September,

1968a) is devoted To an examination of junior coilege guidance and
counseling. Roueche concludes his review of pertinent documents
wiih the following words:

AT the prese~t time, 11t cannot be maintained That
These services (cioidance and counseling) have been even
remotely successful ir (1) 1 ecucing student attrition,
(2) providing adequate career informati n, or (3) placing
students in programs wnere they have a good chance Tto
succeed., Evaluaticn of these programs is viriually non-
e~istant: their effacts must still be demonstrated.

For @ blistering critique of counsa!ing on The junior college
ievel . irefer tno an article by Collings (1205,

(3
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1.

society for the democratization cf higher education and
2) the need of a technolugical socciety for a pot*er
educated citizenty.

A variety of data have been collected in this survey which make
it possible to ascertain if junior colleges can be viewed as an
egqualizing force in higher education.

Previous research? shows consistently that junior college
students are more representative of the population as a whole,
rather than being skewed toward the middle and upper socioeconomic
levels as 1s the case of student enrollees of four-year colleges
and universiities. Table 8.3 summariz~s background data relevant
to determining whether or not this statement is also characteris-
tic of the occupational students orn which thi~ research is based.

Table 8.3 reports that in four of :ive backgrou: i variables,
the respondents are overr presented in the "middle" category, and
least represented in ~he "high" category. The only exception to
this pattern i1s "ocoupa®.onal beckground." [n general, these
findings suggest the democratization of higher education is oc-
curring. This conclusion is further supported by the discussions
which follow.

In ‘the words of Cross (1968: 15), " . . . research findings
are virtually unanimous in demonstratlng a rank ordering of types
cf colleges on trhe basis of student sociceconomic background."
From high to low, the rank order is generally as follows: private
university, prlvaie Jour-year college, denominitional four-year,
punlic university, private two-year, public for+~-year and public
two-year. In this monograph, the distributions of the junior
college occupational students as to pareatal education were com-
pared with the results of an earlier study (Astin, et al., 1967)
ir. which similar information was available concerning students
enrolled in rour-year colleges, universities, two-year private
colleges and two-year public cclleges (see Table 8.u4).

comparison to other student types, smaller p rcentages of
the vocational-technical students had fathers and mothers who were
college graduates; larger percentages of these ¢ _udents had par-

ents who did not graduasle [rom higl =chool.

I1 i1s particularly significant to etress that the parents of
the public, community college occupztisnal students had less ecdy-
cation, 43 a group, fthan did the two-ycar public college students
in the ctudy by Asi.n, e¢f «l. Th~ otudents in the Astin, .z al.
researchn were not classificd 25 to program of s+tiudy. Tn zeneral .,

9 ~ H 4 . . - - NI - 5 4 - . \ioe \ - I

For brief ~ummaries of dhoce dudies, Lee Volume |V of i Ne
Fesearcsn feporter (Crcese, 1970; 7-%) znd (Cross, 1973: [5-[8),
- '\




TABLE 8.53

PERCENTAGE OF JUNIOR COLLEGE OCCUPRPATIONAL STUDENTS,
BY THREE LEVELS OF VARIOUS MEASURES OF
SOCIiOECONOMIC BACKGROUND: A SELECTED SUMMARY

Nccupational Parental Education”™?* Income
Category Background® Father Mother Background*** SESXXXX
Upper 3 12 [0 27 8
Middle : 47 45 55 39 55
Lower 22 43 35 34 37
TOTAL 100 100 00 100 00
{(Number) (4462) (5082 (5098) (3999) (3554)
XUpper = profes: nnal and technical; managers, officials and
prcprietors
Middle = sales; clerical; craftsmen and foremen, farmers
Lower = operatives: service; laborers (Based on Figure V-1)
*#Upper = graduated from cc lege or university
Middle = graduated from h'gh school, or some college, but
didn't graduate
Lower = did not graduate from high school (Based on Figure V-3)
***Upper = $11,000 or more

Middle = $7,000 to $10,999

Lower = $6,999 or |less (Based on Table 5.4)
**%*¥Upper = SES | & ||

Middle = SES 111 & |V

lLower = SES V & VI (Based on Figure V-£&)

-
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TABLE 8.4

PERCENTAGE COMPARISON OF PARENTAL EDUCATION OF JUNIOR
COLLEGE OCCUPATIONAL STUDENTS |N THE PRESENT STUDY
WITiH PARENTAL EDUCATION OF STUDENT GROUPS IN THE
AGTIN, PANOS, AND CREAGER <TUDY* . A SELECTED SUMMARY

) Father's Education Mother's Education
“Type of College Non-High College Non-~High
Studentt Graduate Schoo | Graduate School

Graduate Graduate

University* 33 20 2| I 6
4-Year College¥* 29 24 20 I8
2~-Year Private 22 30 I'5 23
College*

2-Year Public I'5 34 I 28
College*
Ccmmunity Col!ege b 43 e 25

Vocational -
technical] **

¥(Astin, Panos, anl Creager, 1967)
**Present Study

however, three times as many trarnsfer students thai: vocational
students are enrolled in the public community colleges o: the
United States. 'O Hence, it may be warranted (o infer that occu-

pational students in public junior colleges come [rom more ] imiteod
educational background than do transfter student= Zi.rolled in
similar-type institutions. This is consistent with the findings

of at least one other study (cired by Cross, 1970).

10 cne sftudy (Cited by Crocs, | 70) 2vout 50 percent of +r.-
freshmen registerec in college-parsl el oiograms, "7 percent in
vocational-techrnicsl programs or Lo ant 20 percent in o aen-—
eral and develzpmental scducstion en. dnLpecified Curricul s,
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POST~-SECONDARY VOCATIONAL EDUCATION
AND THE NEGRO

1"

The community college has been viewed as . the main
instrument of educational opportunity for Negro youth'" (Havighurst,
1967: 246). A similar opinion was espoused by Robert H. Finch —
(1969: 12):

For black Americans, the public community cclliege
has the potential for becoming the most promising single
avenue of higher education. The reasons are obvious:
These are the accessible institutions--geographicelly,
financially, academically.

The following quotation identifies a variety of factors which con-
tribute to making public two-year institutions more accessible to
students, regardless of color.

its (community college) 'open-door' policy,
. has given vast numbers of students *the opportunity
of a lifetime--the opportunity to embark on a college
career that might have been denied them through other

college channels. This opportunity has been provided
to a wide range of students: those who cannot afford
to pay tuition at other colleges . . . in the city;

those whose poor high school records will not permit
them to enter other colleges; those who work full-time
and can attend college only at night; . . . those who
have been dropped from other colleges and need another
chance to prove themselves; those who cannot decide
whether or not they want to go to college; those who
need a transition be_ween home and going away to col-
lege (Kalk, 1961).

Whether or not blacks are taking advantage of these purported
opportunities is difficult to determine. Existant data are frag-
mentary and findings of the present research must be accepted with
caution, because of the possibility of sampling biases.

A nationwide study briefly summarized in School and Society
(October, 1969: 347), indicates that 10 percent or more of the
student enrollments at 50 of 100 junior colleges were blacks.
Negro students numbered 25 percent or more at 20 of the colleges.

The community <¢ollege has been considered second only to
former Negro institutions in the South in terms of rzlative 'open-
ness" to blacks (Bard, 1969). Finch (1969: 12) indicated that in
most large American cities more blacks study at public community
colleges than at all nearby institutions. Notwithstanding, 1if
the cited figure of "over 50,000" (Bard, 1969: 21) accurately
constitutes the number of Negro, junior college enrollees, their
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propcrtionate representation is much less than that of white o .
dentes.

The present survey alsc indicates blacks are underrepresented
in the national sample of jUIlUP college vocational-technical stu~
dents. This is consistent with census data on the participation
of blacks in higher education. The proportion of blacks attending
college is considerably lower than that of whites for every age
level, extending from the 16 to 17 years category, to the 30 to
34 years category. Slightly more than nine percent of the whites,
compared *to 2.7 percent of the blacks, in the 16 through 34 vears
age range were in college as of October, 196% {(U.S. Rureau of the
Census, 1970: 8-8),

The above discussions justify quoting a statement by Knoell
(1869a: 24):

the conclusion is clear that the communlty college
can and must play an even greater role in at#ractlng
mlnorlty group students to higher education if par 'ty
in both numbers and educational opportunity is to be
achieved.

Recruitment becomes inconsequential if the attrition rate is

high. Furthermore, in reference to black students, Bard (1963:

21) wrote: " . . . the numbers who succeed are not large enough.
In fact, the new hope accompanied by failure makes for even more
serim~us problems for the future." Fcr that matter, irrespective

of skin color, the attrition rates of junior college students

have been shown repeatedly to be extremely high (Roueche, 1968).,
Knoell (cited in School and Society, 1969) has estimated that one-
half or more of beginning college students in many urban areas
should have some type of remedial program, prior to initiating
their regular transfer or occupational programs. She further in-
dicated that about 20 percent of the students are hard core dis-
advantaged who require more than mere remedial courses.

An examination of data recently nade available by “he (1.0,
Department of Labor (1970) UHdQPbLUlLE the reievance ol 4 greater
number of blacks ernrolling in post-high school occupational train-
ing programs. An overall teenage unemplovmont rate of more than
12 percent existed for each of the past 10 vezrs; the rate for
nonwhites fluctuatad in the 24 tc 30 percent range. There is 4
preciing nesd o nart ow th.e education g4ap between blacks and
whites at every level. In particular, strategies must be devel-
oped and implementesd to encourag= and =nable young hlacks 1o pur-
sue occupational education beyond the high school.
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Many potential solutions for promoting the recruiting of
additiona! blacks were identified earlier.!! We do wish to recall
again the single need which blacks and others have for information
relative to opportunities in this area. According to Hamlin (1968):

Currently there is desperate need for bringing to
Negroes information about the new occupational oppor-
tunities that are opening to them, wherever they may be
in the country, and the education and training required
to jualify for these occupations. It has been found
that large numbers of Negroes are not only unacquainted
with these opportunities but are timid about attempting
to qualify for them and reluctant to enter the predom-
inantly white schools they would have to attend to
quaiify.

Teachers, administrative officials, and student personnel officers
should also be advised that frequently junior colleges have pro-

cedures--deadlines, fees, forms, etc.--which expedite the func-
tioning of the bureaucracy, but serve as barriers to greater stu-
dent accessibility. In reference to this problem, Knoell (1968:
11) concluded:
Pressures are increasing to 'tighten' procedures, while
avoiding selective admissions and increased tuition and
fees. As tightening occurs accesscibility dwindles for

the disadvantaged for the very rc¢isone which make them
hign risks--postponement of decision-making, failure to
meet deadlines and keep appointments, uncertain motiva-
tion, and a certain resentment toward the establishment
which keeps them in a state of disadvantage.

Several other specific recommendations with the potential to
promote greater black participation in cccupational education
beyond the high school were made following the 1969 Washington
Conferance on the Urban Community College (Bard, 1969). These in-
clude the following: need for actively recruiting blacks from
the inner city; need to build community cclleges in close proximity
to the poor:; need to examine closely factors relating tc attrition;
and need to review and revise occupational programs to make Certain
they constitute a part of career ladders so that youth will not
view *hem as leading to "mobility blockage."!?

T hese suggestions were made with reference vo the Transi-
tion of youth from high schooi tTo junior college in generai; they
would also apply in the case of Negroes,

'27he final suggesticon is especiall important because many
students from minority anc/or underprivileged families are nov
certein That an occupational educaticon will facilitate Their move-

ment up The social and economic ladder (Gleazer, 1967b).
Ty
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A general recommendation was made at the National Conference
on Post-Secondary Vocational-Technical Education (Garbin, 1969).
Rriefly, basic to this recommendation is ‘the development of new
and multifunctional organizations, designated as clearinghouses,
concerned with the collection, classification, and distribution
of information, as well as people. Several agencies would pool
resources in a manner to more effectively enhance the recruitment,
retention, placement, and follow-up of vocational students,

INTER-OCCUPATIONAL SERVIC! AREAS AND
STUDENT VARIABILITY

1t has been long recognized that students enrolled in public
community colleges are quite diverse as to social and economic
background, interests, abilities and aspirations. This diversity
stems partially from the multiplicity of functions performec by
these educational institutions, which include preparing students
for transfer to four-year colleges and universities, bPreparing
individuals for immediate employment [ollowing a period of occou-
pational training, and providing ~ontinuing education fcrp adults,
whether it be in the form of general education or retraining for
new job skills. The fact that publ’c junior colleges have non-
selective admission and low cost policies also contributes to the
variant nature of their student clientele.

Basically, the conclusion that community college students
have diverse backgrounds has resulted from the analysis of data
wherein a minimal effort was made 1o control for the study program

of the respondent. In many stud s the findings apply ‘o junior
college students as a whole. No tempt was even made to present
the results according to broad E ram areas (e.g., occupational,
transfer or college-parallel). question arose as to whether
Or not a basic pattern cf dissin arity also characterized intra-
student subpopulations comparisc ;. As such, a principle concern

of the present research was to ¢ pare selected personal and social
characteristics of the junior cc¢ lege occupational students, clas-
sified as to vocaticnal-technica . service areas.

Table 8.5 summarizes selected descriptive data on the respon-
dents--structural characteristics, social-psychological factors,
educational background--according 1o the service 4Area in wnich the
student was einrolled. These data are only illustrative, rather
than exhaustive. Ttor complete information, the reader should
consult the original tables and filgures, identified in the extrem.
right column of Tahle 8.5,

Although cervteain zopeciiio hia o Lerdistics (i.e., r2sponients
who considered their succecs chances to be "somewhat limited" ov
"not much chance") are quite uniforml, distiribu+ed 4Cross 1he
service areas, this is the exception rather than the rule. The
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striking conclusion to be reached from these data is that much
variability characterizes a significant number of the inter-
occupational service area comparisons.

Since the students did not share a basic homogeneity in cer-
tain characteristics, the position advanced by some writers
(Jacob, 18573 Eddy, 1959) is rnot supported. Instead, the find-
ings concur with the results reported by Rose (1863), which also
dispelled the myth of student unanimity. As a consequence, any
program of study, counseling perspective, or administrative phi-
losophy must not "lump together" community college vocational
students and view them as a homogeneous group. Such stereotypical
orientation will only further camouflege each student's unique
and individualistic qualities. It will be deleterious to the
guality of his educational experience which should be Jdevoted
primarily to developing his uniqueness and individuality *o “‘he
fullest potential.

RESIDENTIAL PROXIMITY AND
JUNIOR ZOLLEGE ATTENDANCE

The findings of this research agree with other studies (Med-
sker and Trent, 1965; Shawl, 1966) which indicate large percent-
ages of students attend junior college because of its proximity
to their homes. About two out of 10 respondents in the present
sample consider=d "close to home" as the most important reasocn
why they were attending their present college; the same ratio
resulted from the students' mean evaluations of a variety of pos-

sible factors as to three levels of relative importance. "Low
cost" was identified by roughly the same proportion of students
using either measuring procedure. For many respondents, "low

cost" and "close to home" would be highly related factors; they
take on added importance when it is considered that one-third of
the sample were "self-supporting." Furthermore, two-thirds of
the subjects were employed on at least a Part-time basis while
attending college,

The number or students who would not have gone to college if
one were not located in thei~ immediate area was not determined.
However, it is commonly accepted that the percentage of individuals
who pursue post-high schcol education is much greater in a com-
munity where a junior college is located than in those where one
i1s not (Shawl, 1966). This may be explained by a variety of fac-
fors.

Given the lower socioeconomic background and limited financial
resources of many community-junior college students, the Jjunior
college frequently represents their only opportunity for a higher
education. As reported abuve, a fairly large proportion of stu-
dents speciiied "low cost" as the basic factor responsible for
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their attendance at a junior college. Tuition is either free (all
of Califoraia's and some of New York's public junior colleges) or
quite low. In addition, most Jjunlor colleges are primarily com-
muter schools and by enabling their students to live at home, they
help lessen the cost of a college education.

Enrollment in a junior college would have an added appeal to
some youth not desiring to abruptly sever their relationships with
parents, friends, etc. 'As such, the community college can effec-
tively provide the student with a needed transition between home
and going away to ccllege or work.

Individuals who may be hesitant to attend college because of
the absence of sufficient wotivation and/or limited academic
achievement may be more willing to '"give college a try" if it is
possible to do so "economicallv'" and "conveniently."

A decade ago, The President's Commission on Natioral Goals
(1961) adopted the position that two-year colleges should be con-
structed within commuting distance of most high school graduates.
This goal has probably bzen accomplished. However, it is not
likely a vast majority (75 percent or more) | > of the nation's high
school graduates are within commuting distance of post-secondary
vocational-technical programs. In addition, many students seem
to be traveling excessive distances and have only minimal acces-
sibility to such institutions and programs. Data gathered in this
study indicate more than one-fourth of the occupational students
have hometowns 30 or more miles from the colleges they are attend-
ing. In an investigation by Metcalf (1965}, sligh*ly more than
15 percent of about 30,000 junior college students in Washington
State traveled 20 miles or more to school.

Because of the above discussionk it 1s not surprising that,
along with finances and motivation, geography must be considered
a major factor determining whether or not an individual pursues
education beyond high schocl (Roueche, 1968: 8-9). The massive
community college building program of the 60's must continue un-
abated, if Eurich's (1963) dream for the turn of the century--
that a community college be available for every youth within
commuting distance from home--1is to be realized.

OCCUPATIONAL EDUCATION AND GEOGRAPHICAL MOBILITY

Post~-secondary vocational-technical institutions must be
responsive to the needs of a changing society. They must adjust

W‘
30 ndividuc! states in thic percentage range are florida (99
percent?), California (90 percent) and New York (85 percent) (U.S.
News and World Heport, May 5, 1969: 64).

2C6

188



accord with instructions may be limiting factors in the general-
ization of the findings. Almost without excepiion, however, com-
parisorns with other studies and the data distributions of the
present research are consistent with expeciations. -Thus, it is
likely the findings may be generalized with greater confidence

to the universe from which the sample wavu selected.,

Hopefully, this investigation has contributed to the limited
data pool on post-secondary occupational students. On a broad
basis, the results should have implications for making the eda-
cational exparience more rewarding for a greater number of occu-~
pational students. The study may also serve to guide and stimu-
late other researchers who wish to promote understanding of a
student group about which relatively little is known.

1t must be stressed that the data presented in this publica-
tion do not precisely describe the student subpopulation at any
given institution. As such, these findings are of general inter-
est and relevance to the field, arnd do not have specific relevance
or applicability to any particular community-junior college. It
1s with wisdom that Cross (196€: 52) wrote: '"While studies of
some subgroups may be conducted by national, regional, our state
research centers, much greater emphasis needs to be placed on
research at the local level."

A recent publication (Gartland and Carmody, 1970) indicates
that roughly one-half of more than 500 two~year institutions are
"regularly'" conducting research in each of three areas: student
satisfaction and/or success while in school; follow-up s3tudies
on vocational students who had left school and +taken jobs; and
demographic descriptions of students. Approximately one-fifth
of the institutions reported they "never'" conduct studies. Vip-
tually all of the colleges perceived these types of studies to be
useful.

Major strides have been taken toward making institutional
research a viable part of the structure and fuaction of a greater
number of community colleges.!4 The concern and effort shown with
reference to advancing understanding of local programs and theoir
impact on students should continu=. Howevior, each college should
also begin conducting studlies in at least two other areas: (1)
the needs and characteristics of potential student clienteles,
col’ege-age youth as well as adults; and (2) the educaticnal needs

of groups the college might serve (Knoell, 1969b). PResearch in
all these areas is vital for promoting & greater development and
utilization of human resources. The chance of a fuller use of

TesTirg torgaries =0 naficral 27.Z=tionzl agencies have
been instfrumen+tal ir 2ssisTing junior <olleges condust surveys
and predicticr stuzies of sntering siuter:'..
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their curricula to changing industrial-business conditions and tne
requirements of the labor market. There is reason to helieve that
this 1s often not the case (Sehool and Soecicty, 1970: 73). This
is understandable because of the difficulties involved in matching
vocational-technical programs with market patterns at the local
level.

Kaufman and Lewis (1969) identified four major factors which
make 1t almost impossible to maintain a nighly congruent relation-
ship between course offerings and occupational needs. These are:
(1) prediction of labor market needs is difficult because +hey
2re susceptible to sudden, unexpected changes; (2) although an
occupational program may be available for the purpose of providing
training currently required by the local labor market, students
may not enter such programs; (3) career plans of youth are often
characterized by instability; and (4) geographic mobility is quite
extensive. Data were collected in the present study which amplify
the relevancy of geographical mobility in impeding the congruence
between training programs and job opportunities.

It is commonplace knowledge that the geographical mobility
rate in the United States is extremely high. In fact, approxi-
mately one cut of five families move each year. Considering the
cxtent of geographical mobility, it may be advisable for community
colleges to offer occupational training required by the labor
market of a4 much brcader economic or market area, rether than re-
stricting the skills taught to those required primarily for ertry
into locally important occupations (Thornton, 1960). This would
lesser: the negative effects of geographical mobility, which tends
to be concentrated for a given segment of the population, within
a particular economic or labor market area. This recommendation
assumes gredter pertinency when data on “he respondents future
comnunity orientation are recalled. In reference to the question,
"Do you intend to remain in this community?" the responses were
armost cqualiy divided among "no," "yes," and "not sure."

In conclasion, any eftort to maximize <he chances of eastah-
lisring a match between available jobs and trained graduates will
e fraught with difficulties. Perhaps, t.e o:ly solu*tion is to
broaden the training programs and experi :nces of young people so
they are qualified to enter a varietwv o! occupations.

STUDY LIMITATIONKS

The findings of this investigation are based on a naticral
sample Of wvocational-technical students. They were enrolled in
£0 public, community-junior colleges throughout the United States.
lne reader should keep in mind, however, that the nonparticipation

7

c¢f sorme schools randomly selected for sample inclusion and lack

I assurance that all questionnaires were administered in complete
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human resources to occur is enhanced if both the individual (stu-
dent) and the organization (community-junior college) subscribe
to an adjustment philosophy wherein both must change to the degree
necessary for realizing mutual adjustment. In other words, stu-
dents must make modifications in their attitudes, values, and
behaviors to cope with the .reward and punitive systems of the
college; but at the same time, the individual colleges should
initiate changes in their requirements, programs, services, regu-
lations, etc. to more effectively meet the student needs. The
research identified above is mandatory if this progressive and
more functional viewpoint is to beccme pervasive on the post-
secondary level. It will provide some of the answers whereby

the colleges might better know which changes are most appropriate.
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APPENDIX A

Directions (provided for use of
students in completing survey
questionnaire)

Survey Questionnaire: Section I

survey Questionnaire: Section II
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Number

Directions

This is a research gquestionnaire, not an exam. You will be
asked for a variety of information about your background, atti-
tudes, and plans. The responses will be used to determine the
aspirations and expectations, and other factors affecting career
development of junior college students enrolled in occupational
training programs. By responding to this qQuestionnaire, junior
college vocational-technical students throughout the country are
being given the opportunity to provide information which will be
considered in planning for future generations of students.

Please remember, this is not a test. The only right answers
are those which reflect your own thoughts. feelings, and plans.
Some items may seem similar to questions already asked; however,
it is necessary for the analysis of the results +hat all ques-
tions be answered. The answers will be used for research purposes
only, and in no case will the answers of individual students be
singled out. Do not write your name on the cuestionnaire or
answer sheet.

There are several questions which pertain to your father
and/or mother. If someone other than your real parents raised
you, answer the questions as if the persons who raised you (for
example, stepfather or stepmother, foster father or mother, an
uncle or aunt »r somebodv else) were your real parents.

FPlease read each of the questions carefully. The question-
naire is in two sections. In Section I (items A through K), put
your answers directly on the questionnaire. In Section II (items
1 through 161), put your answers on the accompanying answer sheet.

Be sure to answer every question. Be careful when marking
your answer sheet: the choices, "0" through "9," are placed
horizentally (left to right) rather than vertically (top to bot-
tom). Often, all of the spacas are not used; therefore, place
your mark carefully. It will be necessary for you to work rapid-
ly, but remember to work carefully. BEGIN SECTION I.




Numberx

QUESTIONNAIRE

Section I

"Career Development and Aspirations
of Junior College Vocational
and TechnicaX Students"

THE CENTER FOR VOCATIONAL AND TECHNICAL EDUCATION
The Ohio State University
1300 Kenny Road
Columbus, Ohio 43210

MAY, 1968
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Directions

This 1s a research questionnaire, not an exam. You will be
asked for a variety of iInformation about your background, atti-
tudes, and plans. The responses will be used to determine the
aspirations and expectations, and other factors affecting career
development of junior college students enrolled in coccupational
training programs. By responding to this qQuestionnaire, junior
college vocational-technical students throughout the country are
being given the opportunity to provide information which will be
considered in planning for future generations of students.

Please remember, this is not a test. The only right answers
are those which reflect your own thoughts, feelings, and plans.
Some items may seem simildar to guestions already asked; however,
it 1s necessary for the analysis of the results that all ques-
tions be answered. The answers will be used for research purposes
only, and in no case will th2 answers of individual students be
singled out. Do not write your name on the questionnaire or
answer sheet.

There are several questions which pertain to your father
and/or mother. If someone other than your real parents raised
you, answer the questions as if the persons who raised you (for
example, stepfather or stepmother, foster father or mother, an
uncle or aunt or somebody else) were your real parents.

Please read each of the questions carefully. The guestion-
naire is in two sections. In Section I (items A through K), put
your answers directly on the gquestionnaire. In Section II (items
1 through 161), put your answers on the dccompanying answer sheet,

Be sure to answer every question. Be careful when marking
your answer sheet: the choices, "0" through "9," are placed
horizontallky—(left to right) rather than vertically (top to bot-
tom). Often, all of the spaces are not used; therefore, place
your mark carefully. It will be necessary for you to work rapid-
i1y, but remember to work carefully. BEGIN SECTION I.
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SECTION I
ANSWER DIRECTLY ON THE QUESTIONNAIRE.

*(A) What is the name of the school you are presently attending?

Where i1is 1t located?

City or Town

State

*(B) What particular program of study in occupational education
are you presently following?

(C) What job would you like to have after completion of your
present schooling?

(D) What job do you really think you will be doing upon comple-
tion of your present schooling?

(E) Please write down other occupations that you are seriously
considering upon completior of your present schooling.

(F) What job would you like to have five years from now?

(G) What job do you really think you will have five years from
now? '

(H) If the job you really think you will get (Question G) differs
from the one you would like to get (Question F), what is the
most important factor which you feel is responsible for this
difference?

“*Only the responses to those items preceded by an asterisk
are examined in this report. izz

O
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(I

:’:(J)

W (K)

If your father has had training in vocational-technical
education, describe the nature of his training.

What is (was, if retired or deceased) the usual occupation
of the head of the household in your parental family, what
is the job called, what kind of business or industry does
he work in, and what does he do? For example, "carpenter,
construction business, works on home building crew," "sales
clerk, department store, waits on customers," "owner and
president, large grocery chain of 15 stores, directs the
business."

Name of Job:

Business or Industry:

Major Duties:

What course in high school did you enjoy most?

GO ON TO SECTION II.
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QUESTIONNAIRE

_2ction II

"Career Development and Aspirations
of Junior College Vocational
and Technical Students"

ITHE CENTER FOR VOCATIONAL AND TECHNICAL EDUCATTON

The Ohio State University
1900 Kenny Road
Columbus, Ohio 43210

MAY, 1968
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SECTION II

REMEMBER: START WITH NUMBER 1 ON THE ANSWER SHEET. DO NOT MARK
ON QUESTIONNAIRE.

Background Information

#(1) Sex:
0. male
1. female

#(2) How old were you on your last birthday?

0. 18 years and under 4. 22 years
1. 19 years 5. 23 years
2. 20 years 6. 24 years and over
3. 21 years
®*(3) Race:
0. White 2. Oriental
1. Negro 3. Other

(4) Select the category which describes your position among
your brothers and sisters.

0. only child 2. neither the oldest nor
1. oldest in the youngest
family 3. youngest in the family

*(5) Marital status:

0. single 3. married, with children
1. erngaged 4. widowed, divorced or
2. married, nc children separated

“(€) What was the size of the place in which you spent most of
your life?

0. & metropolis with half a million or more people
1. a suburb of such a metropolis

2. a city of 100,000 plus to 500,000 people

3. a city of 50,000 plus to 100,000 people

Y. a alty of 10,000 plus to 50,000 people

5. a town of 2,500 to 10,000 people

. a town under 2,500 people

7. open country

*Only the responses to those items preceded by an asterisk
are examined in this report.

?
I
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*(7)

*(8)

*(9)

“(10)

#*(11)

214

How long have you lived in your present commurity?

less than 1 year

at least 1 year but less than 4 years

at least 4 years but less than 10 years
at least 10 years but less than 20 years
over 20 years

FwrnoH—HOoO

Do you intend to remain in this community?

0. vyes
1. no
2. not sure

What is your religious preference?

0. No religion

1. Catholic

2. Jewishj; Orthodox

3 Jewish; Conservative
4, Jewishs; Reform

5. Protestant

6. Other

7.

Prefer not to answer

If you are a Protestant, which of the follcwing is your
denominational attachment? (If not Protestant, mark
choice "0" below. If your denominational attachment is
included under Question #11, mark choice "8" below and go
on to Question #11).

Does not apply

Lutheran

Episcopal

Presbyterian

Congregational (United Church of Christ)
Christian Church (Disciples of Christ), Church of
Christ

Christian Scientist

Baptist

None of these

Prefer not to answer

g Ew N HO

[€oJNe ol N o))

If you are not Protestant, or your denominational attach-
ment was listed under Questicn #10, mark choice "8" below.

Assembly of God

Methodist (Brethren)
Seventh Day Adventist
Greek Orthodox

Latter Day Saints (Mormon)
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(12)

'.':(lq)

:':(16)

:':(17)

5. Unitarian or Universalist

€. Covenant

7. Other

8. Already answered

9. Prefer not teoc answer

About how often have you at' ¢ ded reli io services in

the last year?

0 more than once a week 3. ocnce a nt
1. about once a week b. a f=w t 1es : year or less
2. about 2 or 3 times a 5. never
month
To whatl extent has your previous work r «p-- -nce influ-

enced you tco enter the occupational fic.d o1 which you
are preparing?

0. wvery large 3. small
1. large L. very small
2. average

Are you presently a participant in a cooper ive program?

0. yes
1. noe

During the present school year, what is the average number
of hours per week you work for money outside the home?
(Exclude participation in cooperative program).

0. none 3. 21 to 30 hours
1. 1 to 10 hours 4. more than 30 hours
2. 11 to 20 hours

Does your job relate to the program of study you are
taking and your future work plans?

0. rot working
l. vyes
Z. no

About Home and Parents

telect the sentence which best describes your real parents
during most of your life.

They were living together.

Both were dead.

Father was dead, but mother was living.
Mother was dead, but father was living.

()
.
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4. They were divorced.
5. They were separated.
6. Other

(18) Which of the following was most responsible for raising
you?

both parents

father and stepmother
mother and stepfather
mother alone

father alone
grandparents

other relatives
foster home

other

OO EFE WO

“*(19) What was the last year of schooling completed by your
father?

less than 7 years of school

completed junior high school (9 years of school)
seme high school (did not graduate)

graduated from high school or equivalent

some college or university or other post-high school
training

graduated from college or university

some graduate or professional school

completed graduate or professional school

FwWwoHO

~ O O

“*(20) What was the last year of schooling completed by your

mother?
0. 1less than 7 years of school

1. completed junior nigh school (9 years of school)

2. some high school (did not graduate)

3. graduated from high school or equivalent

4. some college or university or other post-high school

training

graduated from college or university

some graduate or professional school
completed graduate or professicnal school

~N oo

(21) Does (did) your father have any training in vocational-
technical education?

0 yes

1. no

~ 1 r\ﬂ

7 don't know d.::8




%(22) What do you estimate as the income of the head of the
household in your parental family?

$9,000 to $10,999
$11,000 to $12,999
$13,000 to $14,999
over $15,000

I have no idea.

less than $3,000
$3,000 to $4,999
. 85,000 to $6,999
. $7,000 to $8,999

FwNHEHO
O ~J Oy U

(23) To which one of the following '"social classes' do you
think your family belongs? '

0. upper-upper class 4. working class
1. Jlower-upper class 5. 1lower class
2. upper-middle class 6. don't know

3. lower-middle class

4(2L) How did your father feel about your attending college?

0. took it for granted I would go to college

1. actively urged me to go to college

2. Jjust said it was up to me

3. had mixed feelings about my attending college
L. was somewhat opposed to my attending college
5. don't know ‘

%(25) How did your mother feel about your attending college?

-ook it for granted I would go to college
actively urged me tc go to college

just said it was up to me

had mixed feelings about my attending college
. was somewhat opposed to my attending college
. don't know

o FwrNo O

(26) What does your father think of your present occupational
plans?

0 thinks I am shooting too high

1. thinks it is a good occupation and I have a chance of
making 1t

thinks I should be trying for something different

he says it is entirely up to me to get what I want

I have never discussed it with him

= W N
e s .

(27) What does your mother think of your present occupational
plans”

0. thinks I am shooting toc high

1. +thinks it is a good occupation and I have a chan:e of
making it
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*(28)

:’:(29)

'.':(30)

(31)

(32)

*(33)

(34)

2.  thinks I should be trying for something different
3. she says it is entirely up to me to get what I want
4. I have never discussed it with her

How important is it to yous parents that you receive good

grades in school?

0. very important 3. not very important
1. quite important 4. not important at all
2 fairly important

How important is it to your parents that you study hard?

0. very important 3. not very important
1. quite important 4. not important at all
2 fairly important

How important is it to your parents that you g0 to this

college?

0. very important 3. not very important
1. quite important 4. not important at all
2. fairly impcrtant

How important is it to your parents that you go on for
more education?

0. very important 3. not very important
1. quite important 4. not important at all
2 fairly important

How important is your choice of a career to your parents?

0. very important 3. not very important
1. quite important 4. not important at all
2. fairly important

How important to your parents is your success in finding
the work you want?

0. very important 3. not very important
1. quite important 4. not important at all
2. fairly important

How important is your choice of friends to your parents?

0. very important 3. not very important
1. quite important L. not important at all
2 fairly important

-
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(35) How important is your choice of leisure time activities
to your parents?

0. very important 3. not very important
1. quite important 4. not important at all
2. fairly important

Attitudes Toward Yourgglf

#(36) I feel that I am a person of worth, at least on an equal
plane with others.

0. strongly agree 2. disagree
1. agree 3. strongly disagree

#(37) I feel that I have a number of good qualities.

0. strongly agree 2. disagree
1. agree 3. strongly disagree

#(38) All in all, I am inclined to feel that I am a failure.

0 strongly agree 2. disagree
1. agree 3. strongly disagree

“(39) I am able to do things as well as most other people.

0. strongly agree 2. disagree
1. agree 3. strongly disagree

#(40) I feel I do not have much to be proud of.

0. strongly agree 2. disagree
1. agree 3. strongly disagree

“(41) I take a2 positive attitude toward myself.

strongly agree 2. disagree
agree 3. strongly disagree

= o

*(42) On the whole, I am satisfied with myself.

g strongly agree 2. disagree
1. agree 3. strongly disagree

:':(143)

s

certainly feel useless a* times.

strongly agree 2. disagree
agree 3. strongly disagree

231
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“(44%) I wish I could have more respect for myself.

0. strongly agree 2. disagree
1. agree 3. strongly disagree

tducational Training

“(45) "“hich of these categories best describe the high school
from which you graduated?

0. Comprehensive High School (Offers general-academic
program 4as well as vocational programs in at leas+t
three areas of vocational education).

1. General-Academic High School (Offers vocational
programs in less than three areas of vocaticnal
education).

2. Vocational-Technical High School (A1l students are
enrolled in a vocational program).

3. Area Vocational~-Technical High School (All students
are enrolled in a vocational program).

. Private High School (Church-related).

5 Other

*(46) While you were in high schocl, did you get mostly: (Mark
only one)

0. A's L, C(C's
l. A's and R's 5. C's and D's
2. B's 6. D's
3. B's and C's 7. D's and F's

On the high school level, how many semesters were you enrolled in
courses in each of the following areas (Questions 47 through 53)
of vocarcional-technical education?

*(47) Agriculture (horticulture, agriculture I, IT, IIT ard 1V,

etc, )

0. 0 semesters 3. J semesters
1. 1l semester Iy, U+ semesters
2. 2 semesters

*(48) Business and Office (typing, shorthand, office machines,

etc.)

0. 0 semesters 7. 7 semesters
1. 1l semester b, L+ semesters
2. 2 semesters

532




“(49) Distributive Education (merchandising, advertising, sales-
manship, etc.)

0 0 semesters 3. 3 semesters -
1. 1l semester u., U+ semecters
2 72 semesters

#(50) Health Occupations (practical nursing, ward secretaries,
hospital orderlies, etc.)

0 0 semesters 3. 3 semesters
1. 1 semester b, U+ semesters
2. 2 semeste.s

#(51) Home Economics (food planning and preparation, sewing,
child care, etc.)

0 0 semesters 3. 3 semesters
1, 1l semester T L+ semesters
2 2 semesters

“#(52) Tezhnical (mechanical technology, electronics technology,
drafting design, etc.)

3 semesters
L+ semesters

0. 0 semesters
1. 1l semester
2 2 semesters

£ w

*(53) Trade and Industry (auto mechanics, machine shop, cuarpen-

try., etc.)

0. 0 semesters 3. 3 semesters
1. 1l semester b, U+ semesters
Z2. 72 semesters

*(54) Compared to most students in your high school class, your
participation in extracurricular activities was:

greater than average

0
1. about average
Z less than average

#(45) After you lelt high school, what did you do?

0. ~came directly to this college
1. attended another school first
2. worked before entering college
3. was 1in military service

4. stayed at home, not working

5. other
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*(56)

*(57)

:':(58)

“(59)

If you worked full-time before €ntering college, how many
years did you work?

0. worked less than 1 3 3 years
Yyear b 4 years

1. 1 year 5. 5 years o' more

2. 2 vyears 6 did not work full-time

Close to honme
low cost

special pProgiram or Courses offered
friends attending here

OPPortunity to woprk while in schoo]
r'eputation of school

family

LOOO\ICD(_n-COJf\)l—-JD

Select the sSecond most imEortant reason why YOu are attend-
ing the pParticular college you are.

close to honme

low cos+

Special Program or courges offered
friends attending here

OPPortunity to work while in school
eputation of school

family

high schooj vVocaticnal education teacher
high school guidance Counselor(s)

Other reasop

LO(D\ICD(JW-COJMF—JD

Select the third most important reason why YOou are attend-
ing the particular college you ar .

0 close to home

1. low cost

2. Special bProgram or Courses offered
3 friends atterding hereo

| CPportunity to WOrk while inp school
eputation of school



*(60) Which of the following best describes the one-way distance
between your hometown and this college?

0 less than 5 miles Yy, 21 to 25 miles

1. 5 to 10 miles 5. 26 to 30 miles

2 1l to 15 miles 6 . more than 30 miles
3 J6 to 20 miles

“(61) Approximately how many students are enrolled in the school
you are presently attending?

0. under 500 3. 1500 to 1999
1. 500 to 999 b, 2000 to 2499
2. 1090 to 1bL99 5. 2500 and over

*(62) Mark on your answer sheet the number corresponding to the
classification below which applies to you.

0. freshman, full-time 3. sophomore, part-time
1. freshman, part-time 4. other
2. sophomore, full-time

“(63) Of the following, who would you say influenced you the
most in the choice of your program of ctudy in occupa-
tional educatio:n?

father

mother

brothers or sisters

fellow students

guidance counselor

high school vocational education teacher
other high school teacher

post-high school teacher

friends, or relatives (other than parents, brothers,
or sisters) R

other

WO UTF WO

WO

#*(64) Select the response below which comes closest to suggest-
ing how you learned about the particular program oI study
in which you are presently enrolled.

0. high school vocational or guidance counselor
1. high school vocational education teacher

2. other high school teacher

3. parents

4. other relatives

5. friends

6. others
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:':(65)

:’:(66)

(67)

(68)

(69)

(70)

In your opinion, how adequate is the occupational train-
ing you are receiving in preparing you for the job you
want t¢ enter when you finish?

0. very adequate 2. fairly inadequate
1. fairly adequate 3. very inadequate

What is your main source of financial support while
attending college?

0. self-supporting 5. governmental assistance,
l. parents other than loans

2. other relatives 6. scholarship

3. personal savings 7. employer paying for course
4. loan 8. other

Your Relationships With Others

In comparison to other students of your age, would you
say you have more, less, or about the same number of
friends?

0. more
1. less
2. about the same

Before you do something, do you try 1o consider how your
friends will react to it?

0 yes, I always do 3. no, usually not
1. yes, I usually do 4. no, never
2 sometimes I do

Think of your two closest high school friends. Select
the response below which indicates their educational plans
in comparison to your own.

0. Dboth lower 3. one lower and one higher

1. Dboth the same 4. one lower and one the same
2. Dboth higher 5. one the same and one higher
Think of your two closest high school friends. Indicate

below the general level of their parents' educational
achievements in comparison to your parents'.

0. Dboth lower one lower and one higher

3.
1. Dboth the samc 4. one lower and one the same
2. both higher 5 one the same and one higher
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(71) How would you rate your childhood?

0. wvery happy 3. unhappy
1. nappy 4.  very unhappy
2 average

(72) How would you describe tre amount of attachment between
you and your father?

0. extremely close 3. some
l. very close b, a little
2. considerable 5. none at all

(73) How would you describe the amount of attachment between
you and your mother?

0. extremely close 3. some
l. very close b, a little
2 considerable 5. none at all

(74) During your childhood, who do you think was your father's
favorite?

only child

yourself

no favorite
don't know

older brother
younger brother
older sister
younger sister

WMo HO
~N O o

(75) During your childhood, who do you think was your mother's
favorite?

only child
yourself

no favorite
don't know

older brother
younger brother
older sister
younger sister

w N O
~Noo
LI R Y 1

Goal Related Attitudes and Values

%(76) How important to you, personally, is it to get ahead in

life?

0. wvery important 2. mnot very impcrtqant

1 Fairly important 3. wvery ur..mportant
#(77) FRealistically speaking, how good are your chances of

getting ahead?

excellent 3. somewhat limited
pretty good 4. not much chance
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®*(78) Which of these qualities is the most important for success?

0. a special talent or aptitude

1. luck

2. ability to get along with people
3. high degree of intelligence

4. knowing the "right" people

5. lots of hard work and effor+

“(79) Which of these gualities is the second most important for
success?

0 a speclal talent or aptitude

1. 1luck

2. ability to get along with people
3 high degree of intelligence

4 knowing the "right" people

5 lots of hard work and effort

(80) Which of the following do you expect to give you the most
satisfaction in your 1life?

0 your career or occupation

1. family relationships

2. leisure time recreational activities

3 religious beliefs or activities

4 participation as a citizen in the affairs of your
community

5. participation in activities directed toward national
or international betterment

(81) Which do you expect to give you the next most satisfaction?

0. your career or occupation

1. family relationships

2. leisure time recreational activities

3. religious beliefs or activities

4. participation as a citizen in the affairs of your
community

S. participation in activities directed toward national

or international betterment

(82) Which one of the following do vou think will be most
important to you in your future life?

being well 1liked

financial security

becoming happy and content

having the time and means to relax and enjoy life
finding a real purpose in life

obtaining rewards and recognition
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6. Dbecoming famous
7. becoming & mature person
8. following a formal religious code

#(83) Choose your most important zoal in attending college.

to develop my personality

to develop my mind and intellectual abilities
to secure vocational or professional training to
obtain a job

to make a desirable marriage

to earn a higher income

to kill time, nothing else to do

to become a cultured person

to avoid being drafted

to please my parents

none of these

N O

OO~ o Fw

“(84) Choose your second most important goal in attending
college. )

to develop my personality

to develop my mind and intellectual abilities
to secure vocational or professional training to
obtain a job

to make a desirable marriage

to earn a higher income

to kill time, nothing else to do

to become a cultured person

to avoid being drafted

to please my parents

none of these

N O

ooy FEoWw

WO 0O ~3

(85) About how much money do you expect to earn during the
first year following completion of your present schooling?

[On]
-

$8,000 to $8,999
$9,000 to $9,999
$10,000 and over
does not apply
don't know

less than $4,000
$4,000 to 34,9399
$5,000 to $5,999
$6,000 to $6,999
$7,000 to $7,999

FwNoRHRO
O W~

There 1s a tendency for us to "look up to" some occupa-
tions and to "look down on" others. That is, certaln occupations
have a hirher general standing or greater prestige than others.

" In the following list are 34 occupations. Please select the

letter which you think best represents your evaluation of the
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general standing or prestige of each occupation. Select only one

of the six possible choices. You are not to base your judgement
upon any particular person, but simply evaluate the occupations
according to your own personal opinions. In addition, Question
120 asks that you indicate the prestige evaluation of your pro-

posed occupation (Question C, Section I).

(86) Baker

0 excellent 3. Dbelow average

1. good 4. poor

2 average 5. don't know
(87) Barber

0 excellent 3. Dbelow average

1. good 4. poor

2 average 5. don't know
(88) Bookkeeper

0. excellent 3. below average

1. good 4. poor

2. average 9. don't know

(88) Captain in the regular drmy

0. excellent 3. below average

1. good 4. poor

2. average 5. don't know
(90) Carpenter

0. excellent 3. Dbelow average

1. good 4. poor

2. average 5. don't know
(31) Civil engineer

0. excellent 3. below average

1. good 4. poor

2. average - 5. don't know
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(92) Clerk in a store

Q excellent 3. below average

1. good 4. poor

2. average 5. don't know
(93) College professor

0. excellent \\3- below average

1. good 4~ poor

2. average 5. ~don't know
(94) Dockworker

0. excellent 3. below average

1. good 4. poor o

2. average 5. don't know
(95) Electrician

0. excellent 3. below average

l. good 4. poor

Z average 5. don't know
(396) Farm owner and operator

0., excellent 3. Dbelow average

1. good 4. poor

2. average 5. don't know
(87) Garage mechanic

0. excellent 3. Dbelow average

1. gocd 4. poor

2. average 5. don't know
(398) Garbage collector

0. excellent 3. below average

1. good 4. poor

2. average 5. don't know
(39) Insurance agent

0. excellent 3. bLbelow average

1. good 4. poor

2. average 5. don't know
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(100) Janitor

0. excellent 3. below average

1. good 4. poor

2. average 5. den't know
(101) Lawyer

0. excellent 3. Dbelow average

1. good 4. poor

2. average 5. don't know
(102) Machine operator in a factory

0. excellent 3. below average

1. zood 4. poor

2. average 5. don't know

(103) Manager of a small store in a city

0. excellent 3. below average
1. good 4. poor
2. average 5 don't know

(104) Minister

0. excellent 3. below average
1. good 4. poor
2. average 5. don't know

(105) Musician in a symphony orchestra

0. excellent 3. below average
1. good 4. poor
2. average 5. don't know

(106) DMNuclear physicist

0. excellent o. Dbelow average
1. good 4. poor
2. average 5. don't know

(107) Owner of a factory that employs about a hundred people

0. excellent 3. Dbelow average
1. good 4. poor
2. average 5. don't know
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(108)

(109)

(110)

(111)

(112)

(113)

(114)

Physician

0. excellent
l. good

2. average
Psychologist
0. excellent
1. good

2. average

Public school teacher

0. excellent
1. good
2. &average

Restaurant coock
0. excellent

1. good
2. average

Restaurant waiter

0. excellent
1. good
2. average

Singer in a nightclub

0. excellent
1. good
2. average

State governor

0. excellent
1. good
2. average

Trained machinist

excellent
good
average

N O

g%

Cad

o =W

U1 = w

o1 £ ow

[Sa =y oV o = U1 =W

o Ew

U= ow

below
poor
don't

below
poor
don't

below
poor
don't

below
poor
don'+

below
poor
don't

below
poor
don't

below
poor
don't

below
poor
don't

average

know

average

know

average

know

average

know

average

know

average

know

average

know

average

know
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(11l6)

(117)

(118)

(119)

(120)

(121)

(122)

Traveling salesman for a wholesale concern

0. excellent 3. L:low averare
1. good 4. poor

2. average 5. don't know
Truck driver

0. excellent 3. below average
l. good 4. poor

2. averege 5. don't know
Undertaker

0. excellent 3. below average
1. gocd 4. poor

2. average 5. don't know

Vocational education teacher

J. excellent 3. below average
1. good 4. poor
2. average 5. don't know

Proposed occupation as indicated in Question

0. excellent 3. below average
1. good 4. poor
2. 4average 5. don't know

Which one of these statements best describec
you would call work?

Work 1is not enjoyed, not liked.
Work 1is effort, physical or mental.
Work is something for which you are paid.

g E N O

Work 1is scheduled and done regularly.

C, Section

something

Work 1s required, something you have to do.
Work 1s something productive, a contribu+ion.

I.

Which one of these statements is the second besti descrip-

tion of something you wonld call work?

Work is not enjoyed, not liked.
Work is effort, physical or mental.
Work 1is something for which you are paid.

- WD

U1
. .

Work is scheduled and done reguiarly.

=44

Work is required, something you have to do.
Work is something productive, a contributiorn.



Educational Goals

(123) Which of the following best describes the amount of edu-
cation you hope to obtain during your present stay in
school?

U. complete 2 year program of study

1. complete 2 year program of study and continue educa-
tion elsewhere

2. complete 1 year of study

3. other

(124)  Which of the following best describes the amount of edu-
cation you really think you will be able to complete
during your present stay in school?

0. complete 2 vear program of study

1. complete 2 year program of study and continue educa-
tion elsewhere

2. complete 1 year of study

3. other

(125) What do you expect to do after you finish your present
schooling?

0. take further job training

1. enter a 4-year college to obtain a degree

2. enter military service

. have a definite job lincd up for which you are train-
ing

4. have a definite job lined up for which you havz not
trained

5 look for work in line with your training
6. look for some other work

7 be a hcusewife
8 Other

(126) How far would you like to go 1in school? That is, How
much education would you like to get?

0. will not finish the classes I anm taking now

1. will finish the classes I am taking now

will finish 1 year of college

i will finish the 2-year program of stady 1 am in
will finish 2 vyears of college

will get bachelor's degree

NG
.

,__
i
.

o

6. will do some graduate worx
7. will get master'c degree
8. will dc graduate work toward h.D. (o1 cther pro-
fessional degree)
8 other AT
’ <45
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(127) Sometimes, for one reason or another, people don'' always
get as much education as they would like. How far do you
really think you will go in school? That is, how much
education do you really think you w 11 get?

will not finish the classes I am taking now
will finish the classes I am taking now

will finish 1 year of college

will finish the 2-year program of study I am in
will finish 3 years of college

. will get bachelor's degree

will do some graduate work

will get master's degree

will do graduate work toward Ph.D. (or other pro-
fessional degree)

9. other

TN RO

[eo R N e IS
e e .

(128) How important is it for you to get the amount of aducation
you would like to get (as indicated in Question 126 3bove)?

0. very important 3. unimportant
l. important 4. very unimportant
2 fairly important '

(129) If the education you really think you will get (Question
127) is less than that you would like to get (Questicn
126), what is the most important factor which you feel is
responsible for this (difference?

no differencsa

lack of finances

not smart enough

tired of school

marriage

parents (want me to do something else)
grades not high enough

lack of motivation

military service

other

QONOOOF WO

Students have ditfferent ideas about the main purpose of
college education. How important is each of the following six
items (Cuestions 130 through 1325) with respect to what you feel
1s the main purpose of a college education?

(13C) Provides vecetional trainings; cevelops skills and tecl.—
niques directly applicable to your career.

0. extrerely important 2. of some importance
1. wvery imjortant 3 not important at all
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(131)

(132)

(133)

(13u)

(135)

(136)

%(137)

Develops your ability to get along with different kinds
of people.

0. extremely important 2. of some importance
1. wvery important 3. not important at all

Provides a basic general education and appreciation of
ideas.

0. extremely important 2. of some importance
1. very important 3. not important at all

Develops your knowledge and interest in community and
world problems.

0. extremely imporiant 2. of some importance
1. wver:» important 3. not important at all

Helps develop your moral capacities, ethical standards.
and values.

0. extremely important 2. ol some importance
l. very im.ortant 3. not important at all

Prepares you for a happy marriage and fami'y life.

2xtremely impcrtant 2. 01 =ome Ilmporiance
1. very important 3. not important at all

Selent the item below which, in your opinion, repreconts
the main purpose of a college education.

0. provides vocational training; develops skills and
techniques directly applicable To your career

1. develops your ability to get along with different
kinds of people

Z. provides a basic general educaticn and appreciation

of 1deas

3. develops your knowledge ani interest in community and
world problems

b+ helps develop your moral capacities, ethical standards,
and values

b. prepares you lor a happy meart iage aind family 1ife

Occupational Goalg

During what grade of school did you decide vyour prosent
occupational plans?
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(138)

(139)

(140)

period between high school

{on]

—

| TR S

1. Junides wbhoo ool and college

(7-9) 6. freshman year of junior
2. sophomore yedar ir. college

high school 7. sophomore year of junior
5. Junior year ir college

0]

high schooel still undecided
4, senior vear in 3. don't remember
high school

What do you think you will dislike most about the job you
really think you will b~ doing (as indicated 3in Question
D, Section I)7

9. will 2ot provide me with an opportunity to use myy
st- lal abilities
1. w’ 1. nce provide me with a chance to earn a great

deal of mnney

2. will not permit me to be creative and original

3. will not give me social status and prestige

4. will not give me an opportunity to work with people,
as opposed to things

5. will not enable me to look forward to a stable and
secure future

6. will not leave me relatively free of supervision by
others :

7. will not give me an opportunity to be helpful to
others

8. I do not think T will dislike anything about this job.
9. other

How important is it to you to get the job you would like
to have five years from now (as indicated in Question F,
Section I1)?

0. wvery important 3. unimportant
1. important 4. very unimportant
2. fairly important

If you could have your own choice in the matter, what
kind of firm or outlit would you like best to work in
after you finish vour present schooling?

0. own business b. governmenl buredau or agency
1. own professional 6. teaching

office 7. {amily business or
2. own farm enterprise
3. social agency 8. private firm, organization,
4. other nonprofit factory

organization 9. other
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Suppose you vere offered an opportunity to make a major
advance in a jcb or occupation. Select the response which in-
dicates how important each of the following considerations (Ques-
tions 141 through 151) would be in stopping you from making that
advance.

(141) endanger your health
0. might stop me from making the change

1. would be a serious consideration but wouldn't stop me
2. wouldn't matter at all

(142) leave your family for some time
0. might stop me from making the change

1. would be a secrious consideration but wouldn't stop me
2. wouldn't matter at all

(l43) move around the country a lot

0. 1ight stop me from making the change
1. would be a serious consideration but wouldn't stop me
2. wouldn't matter at all

(144) leave your community
0. might stop me from making the change

1. would be a serious consideration but wouldn't stop me
2. wouldn't matter at all

(145) leave your friends

0. might stop me from making the change
l. would be a serious consideration but wouldn't stop me
2. wouldn't matter at all

(146) give up leisure time

0. might stcp me from making the change
1. would be a serious consideration but wouldn't stop me
2 vouldn't matter at all

(Lk7)  keep quiet zbout religious views

0. might step me ftrom making the change
would be a serious consideration butl wouldn't Stop me
wouldn't metter at all
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(l48) keep quiet about political views
0. might stop me from making the change
1. would be a serious consideration but wouldn't stop
2. wouldn't matter at all
(149) learn a new routine
0. might stop me from making the change
1. would be a serious consideration but wouldn't stop
2. wouldn't matter at all
(150) work harder than you are
O. might stop me from making the change
1. would be a serious consideration but wouldn't stop
2. wouldn't matter at all
(161) take on more responsibility
0. might stop me from making the change

1. would be a seriocus consideration but wouldn'+t stop
2. wouldn't matter at all

How important are the following 8 items (Questions 152
through 159) in your choice of a job?

(152) an opportunity to use my special abilities

0. very important
1. of some importance
2. not important at all

(153) a chance to earn a great deal of money

0. very important
1. of some importance
2. not impdértant at all

(154) the opportunity to be creative and original
0 very important
1. of some importance
2 not important at all

(155) social status and prestige

0. wvery important
1. of some importance
2. not important at all r()

2%




(156)

(157)

(158)

(159)

(160)

(1lel)

an opportunity to work with people rather than things

0. very important
1. of some importance
2 not important at all

the assurance of a stable and secure future
very important

of some importance
not important at all

ro O

relatively free of supervision by others

0. very important
1. of some importance
2. not important at all

an opportunity to be helpful to others

0. very important
1. of some importance
2. not important at all

How well will the job you really think you will have five
years from now (as indicated 1n Question G, Section I)
satisfy the requirements you marked as '"very important"
above (Questions 152 through 159)?

0. will satisfy most of them

1. will satisfy some of them

2. will satisfy few of them

3. wi1ill satisfy none of them

Here are three different kinds of jobs. If you had to

meke a choice among the three, which would sou pick?

0. a job which pays a moderate income but which you are
sure of keeping

1. a job which pays a good income but which there is a
50/50 chance of losing

2. a job which pays an extremely good income if you make

the grade but in which you will lose almost everything
if you don't make it

2ol

239



APPENDIX B

Letter Directed to Administrative
Head of Junior College (requesting
participation of college in study,

Follow-up Letter (requesting
participation)
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Clze Gemfer
“ /Q \ 30)’ RESEARCH AND LEADERSHiI* DFEVELOPMENT IN

Vocational and ‘Cechnical Education

THE OHIO STATE UNIVERSITY
1900 KENNY ROAD
COLUMBUS, OHIO 43210

\

April 10, 1968

The Center for Vocational and Technical Education is con-
ducting a national study to determine the aspirations, expec-
tations, &nd other factors affecting career patterns of junior

college students enrolled in occupational programs. This study
will have important impl.cations for vocational guidance,
curricula and program design, and worker adjustment. The proj-

ect has been discussed with Dr. Lewis R. Fibel, Specialist in
Occupational Educaticn, The American Association of Junior
Colleges, who has concurred that the results will be of signi’-
icant value and interest to the occupational education project
of The American Association of Junior Colleges.

A random sample of 140 junior colleges which offer courses
in occupational education has been identified and is being asked
to participate in this survey. Participa*ion will involvsz
classroom administration ¢f a pencil-paper questionnaire which
will take about 50 minutes to complete. It will be necessary
that local representatives of each of th2 selected schocls act
as questionnaire administrators. These administrators will be
paid an average of 25 cents for each completed questionnaire.
The number of quest. onnaires to be completed in each school will
vary, depending on the size of *the school. Approximately 25 to
250 respondents will represent each of the schools.

The questionnaire has been approved by the U.S. Office of
Education, which is providing the fi..ancial support for this
research. The names of the cocoperating schools will be treated
as confidential information. The questionnaire s anonymous;
an impersonal statistical analysis will be performed.

We urgently need the cooperati-n of your school. Partici-
pating schools will be given a com. .imentary copy of the final
report. Please complete the :nclosed pcstal card and return
it to us by April 25. Thank you very much.

Sincerely vyours,

A. P. Garbin
Project Co-Investigator
JEnclcsure

IN COOPERATION WITH THE UNITED STATES OFFICE OF EDUCATION

orn
;__GJU

TS s
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ﬁlle Gem‘er

(VW @r RESEARCH AND LEADERSHIP DEVELOPMENT IN

Vocational and Cechnical Education

THE OHIO STATE UNIVERSITY
1900 KENNY ROAD
COLUMBLSE, OHIO 43210

April 25, 1968

Several schools have indicated a willingness to partici-
Fate in our national survey on the career development patterns
of junior college students enrolled in vocational-technical
programs. However, the quality and importance of the study
will be enhanced considerably if additional scheols participate.

A response to my letter of April 10 has not been received
from your schocl. It would be appreciated greatly if you
indicate on the enclosed postal card whether or not it is
Permissible for your school to be included in the national
sample. We would like to have this card returned as soon as
possible. Please disregard this request if you have returned
the card enclosed in my previous letter. It is planned to
have the data collected sometime during the first two weeks
of May.

If you have any questions regarding the study, feel free
to call me collect at the following number: Area Code 6lu,
293-7536. Thank you very kindly.

Sincerely,

A. P. Garbin
Project Co-Investigator

APG:mmf

Enclosure

IN COOPERATION WIiTH THE UNITED STATES GFFICE OF EDUCATION

20




APPENDIX C

Questionnaire (used by panel of
judges to classify courses in
vocational-technical education
as to service area)

(The suggested classification
is also indicated on the
questionnaire.)

N
an
N




TO: Dr. Cotrell

Dr. Hensel
Dr. Huffman
Dr. Lee

Dr. Miller
Dr. vivian

FROM: Al Garbin
DATE: April 10, 19€3
SUBJECT: Request That Service Area Specialists Serve as Pznel

of Judges

Your assistance is needed with reference to one phase
of the sampling procedure to be used for Project 57. On the
following pages are enumerations of a variety of courses offered
by Jjunior colleges throughout the country. Based on your knowl-
edge and experience, please classify these courses as to thé
serviCe area of vocational-technical education which each is most
likely to represent.

It would be greatly appreciated if you would return
the categorizations to me by Monday, April 15.

Thank ycu for your cooperation.
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Classification Key

Please enter one abbreviation in each space.

VA = Vocational Agriculture
BO = Business and Offi-~ -
DE = Distributive Education

HO = Health Occupations
HE = Home Economics

TE = Technical Education
TI = Trade and Industry

95 = Don't Xnow

Accounting BO
Admini. .raticn and Management BO
Adult Education DK
Advertising DE
Aeronautical Engineering Technology TE
Agricul*ural Business VA
Agricul-iiral Fngineering TE*
NOTE:

The suggested classifications which resulted are indicated
in what were blank spaces at the time the panel members made their
evaluations.

Jf there is no asterik following the sevwice area or "Don'wv
know'" classification, this means the panel agrecd unanimously as
to the classification. One asterisk (%) denotes plurality opiniong
two astericsks (%%) designetes cther sources, e g., relevant 1it-
erature, were also consult=d for assistance in classificartion.
The lat:c:r evaluaticn procedure was used when (1) at least a plu-
ve.litv 1id not characterize the panel members' evaluations and
(¢’ 1. was possible to consult other sources.
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Agricultural Engineéring Teoo 2. ogy
Agricultural Machine Technology

Agriculture

Agriculture and Forestry

Agrizulture and Life Sciences
Air-Conditioning Engineering Technology
Airline Hostess

Animal Husbandry

Animal Science

Apparel Design

Apprentices {Aeronautics, carpentry, plumbing)
Architectural and Civil Engineering Technology
Architectural Drafting and Design Technology
Architecture and Architectural Drafting

Art

Anto Body/Mechanics

Automotive Engineering Technology

Automotive Technology

Aviation

Aviation Administration

Banking

Biolngical Scie:nce

Broadcasting

Building Contracting

Building Mechanics

Business

O

he
Ut
0o

TE

TE

TTI 54

TE

BO *
DK

TE &4
TT =

Tl

B0
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‘Business Administration
Business and Economics
Business Law

Business Machineu

Carpentry

Chemical Engineering Technology

Chemical Technology

Civil Engineering Technology

Civil Technology
Clothing Technology
Commercial Art
Commercial Banking
Computer

Conservition

Constru. ion
Correction Administratic.
Cosmetology

Credit Management
Dairy Food Technology

Data Processing

Data Processing Engineering l'echnology

hay C.re

Dental Assisting
Dental Hygi :ne
Dental Techrology

Dentistry
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Design - Mechanical
Design - Tool
Drafting

Dry Cleaning

Economics

Electrical and Electronic Engineering Technology
Electrical Engineering Technology
Eleclricity and Electronics
Electromechanical Technology
Electronics

LElectronics Technoloéy
Engineering

Engineering Design Technology
Engineering Technology

Escrow Technology

Executive Secrctaria.

Farm Machinerv Maintenance Technology
Fashion Design

Farhion Merchandising

Fire Protection Technclrgy

Fire Science

Flight Training

Floricultuire

Food Marketing Management

Food and Motel/Hotel Techncoclogy

Food Service Administration
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Foreign Languages

Forestry

Gas Engineering Technology
General Education
Geography

Government Career Service

Graphic Arts

Highway Technology

Home Economics

HHome Economics and Nutrition
Home Economics and Secretarial
Hospital Administration

Hotel/Motel Administration

Industrial Arts

Industrial Ergineering

Industrial Engineering Technology
industrial Laboratory Technology

Industrial, Mechanical, and Metallurgical
Engineering Laboratory

Iindustrial Purchasin:
Industrial Supervision

Industrial and Technical Education

inhalation ‘Therapy
Instrument Enginecring
Instrumencation Technology
ITnsurance
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Interior Design

Journalism

Laboratory Technology
Landscaping

Language Arts

Law

Libefal Arts

Library Science

Livestock Production Technology
Machine Design

Machine Shop

Machine Technology

Management Training
Manufacturing echnology
Manufacturing Trade and Apprentices
Marine Technology

Marketing

Mass Communications

Mathematics

Mechanical Engineering Technology
Mechanics

Medical Assisting

Medical Laboratory Technoelogy
Medical Records

Medi. al Secretarial

Medical Technology

2¢3
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Medicine
Merchandising

Metal and Machine

Metallurgical Engineering Technology
Millworking

Mortuary Science

Music

Nuclear Technology =
Nursery Educetion

Nursery Scnool Technology
Nursery School Training
Nursing

Nursing Aide

Nursing - Cooperative

Nursing - Practical

Nureing - Registered
Nursing - Vocational
Ocearnography

Office Machine Repair

Office Machines

Opthalmic Optics

Optoemoetry

OUrtiamental Horticul ture
Prtroleun Hfrketing Management

Fetvoleun Tochnology

Pharmacy 2/é'5
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Photography

Physical Education and Recreation

Physical Science

Physical Science and Mathematics

Pilot Training

Plumbing

Police Science

Police Technology
Political Science
Printing

Production Managemenrt
Psychology

Public Health

Quality Co:.trocl Technology
Radio-TV Broadcasting
Radio-TV Repair/Service
Radiology

Real Est. te

Real Estate and Insurance

Recreation

Retail Marketing Maragement

Retailing

salesmanship and Retailine
Sclences

Secretarial

Secretarial and Clerical

O
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Secretarial Insurance
Sheet Metal/Welding

Shoe Rebuilding

Sign Art

Social Sciernce

Social Welfare

Sociology

Speech and Drama

Structural Design

Surveying

Tailoring

Teaching

Teaching Aide

Technical Illustration
Technical 3-=cretarial
Telecommu..ications

Textile Erngineering Technology
Therapy

Tool Engineering Technology
Tool and Manufacturing
Trade ancd Industrial Arts
Transportation
Transportation and Traffic Mana.ement
Turf Grass Techrology
Uprholstering

Urba~ Develonment

......
o



Urban Developmert Assistance
Teterinary Science

Watch Repair

Welding

Welding Technology

X~-Ray Technology
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APPENDIX D

Letter DNDirected to Questionnaire
Administrator

Sampling Information She=t

General Information Regarding
Questionnaire Administraticn
Procedures and Return of
Completed Material

Questionnaire Administrator's
Form (used for payment purposes)
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v:;0r RESEARCH AND LEADERSHIP DEVELOPMENT IN

Vicational and Cechriical Education

THE OHIO STATE UNIVERSIT.
1700 KENNY ROAD
COLMBUS, OHIP 43210

Dear Questionnaire Adminictrator:

As 1s frequently the case in research, the coslection of
data is done by individuals from the various lccations to be
sampled. In the chain of events from conception to completed
project there is no more important link than the research in-
strument administrator. In recognition of this, we express
our appreciation for the cooperation which you and your school
have ext=2nder to us.

We have attenpted to provide pertinent information and
specific instructions to help ease administrative problems.
It is realized, of course, that we have not been able to an-
ticipate all the difficulties which may arise in the multitude
of particular circumstances; we only hope they will not prove
insurmountable.

The material accompanying this letter contains information
as to which students will be administered the questionnaire
(sampling information sheet) and information regarding admin-
istration procedures and return of completed material. Since
some schools will have more than one questionnaire adminis-
trator, multiple copies of this material have been sent to you.

It is to be hoped that you will be able to return the
completed material during the first two weeks of May or as socon
thereafter as possible.

Once again accept our thanks for your cooperation.

Sincerely yours,

A. P. Garbin
Project Co-Investigator

Derrald Vaughn
Research Assocliate

APG/DV:mm{

Enclosures

IN COOPERATION WITH THE UNITED STATES OFFICE OF EDUCATION

ERIC 26¢ -
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SAMPLING INFORMATION

's contribution

Name of School

To the national sample is students. The sample should
Number

correspond to the following distribution as closely as possible.

If this is impossiblc, feel free to substitute students from otherp

courses similar to those listed. Some students may be enrclled in

more than one of the courses listed below. Please make certain

that a particular student only responds to a single questionnaire.

Examples of Courses
Service Area Included in This Ares Number




GENERAL TNFORMATIOII

The success of the vresent study depends to a considerable
extent on the questionnaire administrators. It is Nececsary that
all questionnaire administrators use a standardized procedure in
administering and returning the questionnaires to The Center.

The information which follows is divided into three parts: (1) a
discussion regarding the guestionnaire; (2) directions for admin-
istering the questionnaire; and (3) information regarding payment
and the return f completz=d questionnaires and IBM answer shaets
to The Center. '

(1) The Questionnaire

The questionnaire is divided into two sections ‘and takes
approximately 45 minutes to complete. Section I contains a few
"open-end'" gquestions; each of ~hich is identified by a letter.
Responses to these guestions are to te written directly on the

questionnaire. The several items comprising Section II are num-
bered; the answers to these questions are to be marked on the TIBM
answer sheet. The answer cheets are the code sheets to be used

for data analysis; they will be processed through an automatic
keypunch. This means that only a #2 pencil may be used in re-
sponding to the questionnaire, and that great care should be taker
with the answer sheets; wrinkles or stray marks may invalidate
them.

The answer sheet has a serial number in the upper right-hand
corner. After the materials (pencils, questionnaires, IBM answer
sheets) have been distributed, each student should write this
nunber in the space provided on the cover page of Section I of
his questionnaire.

(2) Directions fcr Administration

The questionnaire administrator is requested tc read directly
to the students ean of the following paragraphs enclosed with
quotation marks.

"You are about to be given a Research Questicnnaire from The
Center for Vocational and Technical Education, The Ohio State
University. It should take approximately 45 minutes to completa.™

Distribute a pencil, guestionnaire (Sections I and II), and
1BM answer sheet to each student participating in the study. (If
possible, these should be distributed before the students are
seated.)

2
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"You should have in front of you now, a questionnaire, an
answer sheet, and a #2 pencil. Use this pencil in marking your
answers. If you break the 'ead of your pencil, I have some extras.
At the upper right-hand corner of your IBM answer sheet, there .sg
a number. At this time, please write this number in the blank
space on the cover page c¢f your questionnaivec (;ause iong enough
for students to write ir the number)."

"Now, take your arswer sheet and examine it closely. You
w21l notice that the iItem numbers are arranged so that the odd-
numbered items are listed down the left-hand side of the sheet
and the even-numbered items down the middle. Despite this ar-
rangement, all questions are to be answered in order. Also,
notice that the spaces to be used to mark your answers are num-
bered 0~9. Many questions do not use all of these spaces; there-
fore, you will have to mark carefully so that you do not mark a
space that does not correspond to a response listed in the ques-

tionnaire. Spaces are provided on both sides of the answer sheet,
so when you have completed the first side, turn the answer sheet
over and continue on the back. It is extremely important that

you make no stray marks, smudges, or wrinkles on your answer sheet.
You may erase, but if you do, make certain the first mark is erased
completely."

"The questionnaire is divided into two sections. Only on
Section II, I repeat, only on Se:tion II will you use the answer
sheet. On Section I, you will write your answers directly on the
questionnaire."

"When you have finiched your questionnaire, place Section I
and your answer sheet in separate stacks at the front of the roomn.
Discard Section II, but make sure it is only Section II that vou
throw away."

"On the first page of the gurstionnaire are printed instrgg~
tions. You may now read these instructions and begin answering
the questions. Work quickly but carefully."

(3) Shipping and Payment

At this point, Section 1 of the questionnaire and the com-
pleted IBM answer sheets should be in separate stacrs. The IBM
answer sheets should now be replaced between the sets of carc-
board protectors thev arrived in and then retaped. These, aiong
with the Section I stack, should be inserted and sealed in tne
self-addressed and stamped shipment bag(s). Before sealing the
bag by stapling the open end, questionnaire administrators should
complete the form reguesting name, address, and number cf completed
questionnaires being returned. Payment at the rate of £.25 will
be made for each completed questionnaire returned.
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QUESTIONNAIRE ADMINISTRATOR'S FORM

Please print information requested and return with Section I
‘of questionnailres and IBM answer sheets.

Name :
(Last) (First) (Middle)
Position:
School:
Address:
(Street, box, etc.)
(City) (State)

Classes (or other groups) Number of S*udents Administered

Administered the Questionnaire The Questionnaire in Each Class
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_ APPENDIX E

Letter to Questionnaire Administrator
(accompanying payment)
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Che Cerder

<)
\
(\‘W? SJOF  RESEARCH AND LEADERSHIP DEVELOPMENT IN

Vocational and Cechnical Education

THE OHIO STAYE UNIVERSITY
1900 KENNY ROAD
COLUMBUS, OHIO 43210

June 5, 196¢

Dear Questionnaire Administrator:

We wish to acknowledge our appreciation for helping
to collect data on the "Career Development Patterns and
Aspirations of Junior College Students."

The enclosed check is eguivalent to 25¢ per completed
questionnaire returneu by you to The Center.

Thark you very kindly.

Sincerely yours,

A. P. Garbin
Project Co-Investigator

Derrald Vaughn
Research Associate

APG/DV :mmf

Enclosure

IN COOPERATION WITH THE UNIYED STATES OFFICE OF EDUCATION
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SELF-ESTEEM SCALE

With the exception of one question, not used in the present
study,| the Self-Esteem Scale is identical to that developed by
Kosenberg (13965: 305-307).

Nine questions were collapsed into six Scale Items and are
identified below. In the questionnaire the "positive’ and ''nega-
tive" oriented questions were presented alternatively to lessen
the chances of response set. Positive responses indicate low
self-esteem; they are noted below by asterisks. The Reprodic-
ibility Coeffiaient of this Guttmen Scale i1s 88 percent.

The first Scale Item was contrived from the combined responses
to the three questions listed below. If a respondent answered at
least two out of three questions positively, he received a positive
score for Scale Item I. Otherwise, he received a negaiive score.

(Item 36) I reel that I am a person of worth, atv least """ B

. -
HEe

e

on an equal plane with others. T
a. Strongly agree
1.  Agree
%2, 7 Disagree
%3, ___ Strongly disagree
(Item 37) I feel that I have a number of good qualities.
0. Strcongly agree
1. Agree
“2. _ Disagree

~ Strongly disagree

(Item 38) All in all, I am inclined to feel that I am
a failure.

0. Strongly agree

1. _ Agree

2.  Disagree

3. __ Strongly disagree

IThe Cffice of kEducation suggested that for purposes of tne
present investigation, the following question be deleted:
AT Times, | think | am not good at all.

. Strongly agree
*2. Agree
3. Disagree

Strongly disagree

976 R
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Scale Item II contained two self-esteem questions. A posi-
tive score was produced by answering at least one of ‘“he two
questions positively.

(ltem 39) I am able o do things as well as most sther

people.
0. Strongly agree
1.  Agree
%“2. _ Disagree
®*3. __ Strongly disagree
(ftem 40) I feel I do not have much to be proud of.
0. Strongly agree
*1.  Agree
2. Disagree
3. ___ Strongly disagree

Scale Items III, IV, V, and VI contain only one question
each. The questions are as Follrws:

(Item 41) I take a positive attitude toward mysel f.

0. Strongly agree
1. Agree
w2 Disagree

3.

oo
v

Strongly disagree

(Item 42)-On-the whole, I am satisfied with myself.
Strongly agree

Agree

Disagree

Strongly disagree

ot
“w

w N O

—_——
—_——
w

(Item 43) I certainly feel useless at times.

®0. ..  Strongly agree
1. figree

2. Disagree

3.

Strongly disagree

(Item u4) I wish I could have more recpect for myself,
W Strongly agree

Agree

Disagree

Strongly disagree

w N O

e
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APPENDIX G

Sociceconomic Status Index
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SOCIQECONOMIC STATUS INDEX

Three items! in the questionnaire provided the information--
income of the head of household, occupational prestige of the head
of hcusehold, father's education--used in determining this index.

A score of 1 was assigned to incomes in the $0 to $6,999
range; a score of 2 was assigned to incomes beitween $7,000 and
$10,999; and a score of 3 to incomes which were $11,000 or more.
The occupational prestige of the head of hcusehold was rated 1
if it were under a mean score of 60, 2 for scores in the 60 to
79 range, and 3 for all prestige ratings of 80 or above. Educa-
tion of the head of household was rated 7 for some grace school
to completion of junior high, 2 for some high school or high
school graduation, 3 for some college or college graduation, and
4 for some graduate or professional school.

I(lTem 22) What do you estimate as the Income of the head of
the household in your parental family?

0. I have no idesa. 5. $9,000 to $10,999
. less than $3,000 6. $11,000 to $12,999
2. $3,020 to $4,999 7. $i3,000 to $14,999
3. $5,000 to $6,999 8. over $15,000

4, $7,000 to $8,999

J) What is (was, if retired or deceased) the usual
“ion of the head of the household in your parental
. ty, what is the job lled, wnat kind ¢f business or
i .wdustry does ne work in, and what does he do? For exampile,

"carpenter, construction business, works on home building
"

crew," '"sales clerk, department store, waits on customers,
"owner and president, large grocery chain of |15 stores,
directs the business." The occupational prestige score was
provided by Duncan (Reiss, 19: ).

(ltem 19) What wis the last year of schooling completed by
your father?

J. less than 7 years of school

. completed junior high school (9 years of school)

2. some high school (did not graduate)

3. graduated from high school or equivalent

4. some college or university or other post-high school
training

5. graduated from college or university

€. some graduate or professional school

7 completed graduate cr professional school
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Scores assigned to head of household's occupational preasiige
level and father's education were weighted by 2; income was welghted
by 1. The derived scores ranged from a low of & (income under
$7,000, ocrupational prestige score under 60, some grade school
to completion of junior high) to a score of 17 (income of $11,000
or more, occupational prestige score of 80 or higher, some graduate
or professional schooling). The weighted scores of the various
social class groups are as follows:

SES Group Weighted Score
I 16-17
11 1lu-~16
IIT 11-13
IV 9-10
Vv 7-8
VI 5-6
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