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Highlights

Findings of this study indicated that within the 707 of the institution of

higher learning in Few England there was essentially limited experience with deaf

students. Attitudes and policies of admissions officers toward the admission of

deaf students who are able to talk were somewhat negative. However, in the case

of deaf students who are unable to talk almost half the admissions officers

admitted to negative policies. The principal reason cited for such negative

policies was limited facilities ofthe institution to meet the deaf students'

needs.

Mainly, deaf students have been applying to the larger schools in terms

day student body, residential accomodations, physical facilities as well as

schools with greater choice of electives, higher tuition and advanced degree

availability. With the exception of the residential facilities variable

institutions having these characteristics have positive or at least not negative

policies toward the admission of deaf students.
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PREFACE

Whenever there is neurosensory
impairment in an individual, a certain

amount of sensory deprivation ensues. In the case of deafness this depriva-

tion and its concomitant isolation can lead to dependency. Some deaf

individuals fall into a morass of dependent behavior which impedes their

progress throughout life. Other deaf persons can be helped to partially over-

come their dependency, if their motivation can be effectively developed. One

way of helping the deaf individual to combat dependency is by increasing his

feelings of adequacy through education. The educational
milieu in which the

deaf student finds himself can be a strong source of motivation for academic

success or failure. It is the purpose of this monograph to provide a global

picture of the existing problems in the field of higher education for the

deaf.' The attitudes of admissions officers of higher institutions of learning

in the New England states toward the totally deaf student was studiet. The

research was carried out ns part -lanning g in. o det &1e.

for a special regional counseling facility for deaf students attending college

with students of normal hearing. Other studies being published in pro.1-7s-

sional jourrals i-rvestigate the attitudes of deaf high school students

regarding their attendance at regular colleges as well as the attitude--; et

parents of deaf students in regard to hearing colleges for their childrer.
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CHAPTER I

HIGHER EDUCATION OF THE DEAF: THE PROBLEM

Deafness is a disability uniquely complicated in that it leaves the person

dependent upon his vthion for the acquisition of most information. The effects

of deafness arc evident in the education process. The communication barrier

which a deaf person faces poses a wide range of psychosocial problems with his

significant others as well as with those with whom transient contact is made (5).

Although there are a number of variables that interact to affect the extent of

these psychosocial problems ("the degree of hearing loss,...the age of onset of

hearing loss,...the site of the lesion,...the method of communication used by

the individual,...(and) the deaf person's attitude toward his deafness" (1)),

all deaf people are handicapped in that special education procedures must be

adapted to cope with the communication barrier involved in their acquisition of

knowledge. This must be accomplished by methods appropriate for later application

of this knowledge to a world of hearing people--that is, if the individual elects

t3'relate to the hearing world. But, whether the deaf individual reacts to his

disability by shunning the deaf or the hearing, or by doing his best to adjust

to both societies, the educational process is basic to his rehabilitation. Higher

education can effectively help many handicapped individuals obtain a higher

self-image in spite of their limitations. The deaf, however, are confronted with

particular motivational problems.

Due to the sparse sample of professional people who are deaf, deaf students

have few vocationally successful individuals with whom to identify as role models

and, thus, may identify with less prestigeful occupations. In a 1959 survey by

Lunde 4nd Bigman (9) only 528 "professional, technical, and similar workers"

were reported among 7,920 respondents. Of these most were teachers and tech-

nicians, with only 1 lawyer, 2 social workers, 3 journalists, and 8 clergymen

reported.
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More recent research on deaf people in professional employment--the

Vocational Rehabilitation Administration project of Alan B. Crommatte, Gallaudet

College, 1965--does provide a wealth of information on 87 professionally

successful deaf individuals who could be cited as encouraging examples for

young deaf adults. Yet, to date there is no evidenc(:: of any substantial

increases in the number of deaf individuals who have acquired professional employ-

ment. The percentage of deaf professionals continues to remain small. If

professional employment can be considered the result of continued educational

efforts, then deaf students are either not taking initiative or are being

denied opportunities. The facts do indicate that the deaf are generally in the

lower socio-economiC ob categories. In the New York State Psychiatric Institute

population* (13) 87.5% of the deaf males were employed in manual labor (30.4%

unskilled). Less than 37. were employers or businedsmen, while 67. were clerical

workers. There were no proi3ssionals in the group. In a population of 264

respondents, 47.87. of the males had a weekly income :inder $75 while 75.87 did

not reach thc $100-a-week level. Ninety-seven percent of the females earned

under $75 per week while none earned $100 per week. There is no reason to

believe that, in a general way, these stat4stics are atypical for New York State

or for the nation. The report of the Babbidge Committee (1) pointed out that

five-sixths of the deaf adult population work at manual jobs as compared to one-

half of the adults in the normal hearing population. It appears obvious that

higher education for the deaf is one solution.

The difficulties encountered by totally deaf students who attend hearing

colleges are great. These stem from a lack of adequate academic information

and from psychosocial conflicts which result from the intrapsychic problems

associaLed with deafness. Such intrapsychic problems evolve ir part from ani

*A population of 2,857 names was selected for this study. The deaf population
over 12 years of age in New York State is estimated at 10,355. Only totally
deaf hearing loss of at least 80 decibels (Iwereconsidered).

1.0



3.

are compounded by attitudes of the hearing world. Detmold (4) pointed out that,
of any recent age group, less than 5% of deaf students will complete a college

education as compared with 22% of the normal population. Klinghammer (7) found

that those with hearing associate the deaf individual with "mental disorder and
retardation." Moreover, the New York State Psychiatric Institute study showed

that the deaf were quite aware of the attitudes of the hearing toward them.

They felt pitied, rejected, and misunderstood (13). Statistics of the federal

government (15) indicate that, in general, the deaf population of the United

States is academically retarded between four and seven years.

The few studies that have been done show that in s ite of a verbal

academic deficit, negative puolic attitudes, and psycnosocial problems, the

deaf can and do succeed in colleges for normal hearing students. Bigman (2)

conducted a study wnicn was based on two mail surveys sent out in 1955. One

consisted of an inquiry to registrars of 1,85/ colleges. The other consisted

of a one-page schedule to be completed by the student in eacn school reporting
any deaf students pursuing study on a full-time basis. On admission of deaf

students to hearing colleges, the author suggested that comments from regis-

trars on their willingness or unwillingness to accept deaf students had over-
tones of prejudice. Comments that deaf students needed special attention or

were incapable of completing certain courses were characteristic of the stereo-
typed attitudes toward ethnic minorities. These were described as working in
two ways. The deaf might be excluded from a school where they would be capable

of doing the work, or some admissions officer might make allowances, admitting

them because they are deaf and encouraging the conferrence of a degree which was

not earned. The author stated trAt the deaf student must be viewed on his merits

as an individual.

In courses, tne opinions of b.lth the registrars and the students from the
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survey agreed that "lipreading skill explained the relative academic sucess ot

these students." On the other hand, Bigman continues, 26 out of 35 students

reported that they used the notes of a good student in the class and two

reported using teachers' notes. In the area of academic achievement 27 of tN

registrars stated that their deaf students were able to keep up academically

with classmates. Registrars' observations pointed to good social adjustment 1,0

college. Many participated in organizations, fraternities, teams, etc. The

data also indicated that many of those participating held offices. Of the 35

students, 21 reported living in dormitories.

From a questionnaire survey conducted by Breunig (3) replies were receviNd

from 75 deaf students (49 males and 26 females) known to have attended collas

and universities with the hearing. An analysis of the data led to the conclokioh

that deaf students may successfully attend colleges with the hearing when acinlem,

ically and psychologically qualified to do so. This study indicated that

effective oral education, including lipreading and speech, is mandatory at

primary and intermediary levels, and attendance in secondary schools with the

hearing is a prerequisite to success in college with the hearing. Moral sugnirt

of parents and teachers and motivation for achievement were also influential

factors in students attending college with the hearing. Specific findings weke

as follows:

1) The majority of deaf students relied heavily on classmates for acctot,

sition of material.

2) The majority were able to get along without tutoring or individual

conferences and still make creditable grades.

3) The majority indicated good relationships with classmates.

4) The majority of students participated in extracurricular activitie62

possibly to help them gain acceptance into the social realm.
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5) Foreign languages did not prove to be a stumbling block to the deaf

who completed college.

In an extensive study by Quigley et al (16) 1,008 comprehensive question-

naires were sent to deaf and hard of hearing students who were a part of the

student body in hearing colleges. Of the 653 questionnaires used, results

indicated that 224 students, or approximately one third, had earned a bachelor's

degree or higher. One hundred thirty-one of the hearing-impaired students

dropped out of college, but of these approximately one third earned associate

degrees; thirty-nine of the students transferred to Gallaudet College. The

potential for success of the totally deaf student in the hearing college is

demonstrated by Quigley's finding that 667. of the totally deaf students in the

sample earned bachelor's degrees; of these 23% had at least one graduate degree.

In a Volta Review editorial (6) optimism was expressed by the authors about

the potential for educating the deaf in hearing colleges. Volta Review surveys

have shown that some deaf high-school graduates go on to higher education in

colleges and universities for the hearing, but too many are frightened off by

lecture halls and impersonal faculties. College enrollments will increase in

the coming years. Instead of serving as a deterrent to education of the deaf,

colleges may promote deaf en....allments by providing certain changes:

1) The presentati.on of small seminars, formerly reserved for seniors, to

freshmen in some Eastern universities.

2) Replacement of large lecture stadiums by extended periods of indepen-

dent study during which the student does most of his work in libraries and

through personal conferences with instructors.

3) Elimination of final exams in the senior year.

4) Use of teaching machines to supplement the faculty.



6.

5) Transference of classrooms into some dormitories in some colleges.
6) Institution of year-round colleges.

7) Establishment of more junior colleges with programs which lead to jobs
or to four-year colleges.

These innovations would suit the deaf student'_ needs. He would be able to
understand instruction in a small group, be able to do independent study, be
able to use films and programmed materials.

Olshansky and Margolin (14) described rehabilitation as taking place within
the context of the interaction of social systems or subsystems which affect the
client. One such major social subsystem is the educational system. It can be
safely stated that the psychosocial position of the deaf client is directly
related to the manner in which he is educated. Thus', the acceptance or rejec-
tion of a deaf applicant by an institution of higher learning can be a variable
in affecting his level of adjustment to life.

The needs of the deaf for higher education are not being met at an adequate
level. It was the purpose of this study to investigate the nature of policies
and procedures of institutions of higher education in regard to admission and
attendance of profoundly deaf students as well as to describe the attitudes of
admissions officers in this area. In addition, reported experiences of the
higher institutions with deaf applicants and students will be reviewed.

Method

A questionnaire (see Appendix A) was mailed out to 195 four-year colleges
and universities, junior colleges, and professional schools in the New England
states. As far as could be determined, this constituted all the institutions
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of higher learning in New England (excluding schools of music and seminaries).

One hundred forty-two institutions responded, of which five were not used

because they referred to the main branch of the university whicii administered

their admissions procedures. Thus, the sample consisted of 137 institutions

or 70.2% of the universe. The term deaf is used in this study :o denote total

deafness (no'residual hearing). Table 1 indicates the distribution of higher

institutions of learning by state. Table 2 shows the distribution of institu-

tions by type.
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Table 1

Distribution of Institutions of Higher Learnin b State

State Percent

Connecticut 17.5

Maine 13.1

Massachusetts 49.7.

New Hampshire 5.8

Rhode Island 5.1

Vermont 8.8

N=137

Table 2

Distribution of Types of Institutions Participating in Study

Type Percent

University 10.9

Liberal arts college 40.9

Junior college 21.9

Professional school 9.5

Four year college combination (i.e., B.A. and
med. tech., Engineebing and Liberal Arts) 2.2

Teachers college 9.5

Theology school. 1.5

Technical school 3.6

16 N=137



9.

The cover letters (see Appendix B) were sent to directors of admisr .ns.

However, in some cases the questionnaires were passed on to.individuals 1, other

positions in the institution probably because it was felt th.:;.t their poE: ions

and activities better qualified them to answer the questlins. Table 3 shws

the distribution of informants who responded.

Table 3

Distribution of Types of Informints Participating

Position held in institution Percent

Director of admissions 67.2

Admissions counselor 1.5

Guidance counselor 1.5

Registrar 4.5

Researcher .7

Dean 12.7

Assistant to dean/or Assistant to official 5.9

Academic services 1.5

Placement office .7

Executive-of institution (President/Vice-President) 3.7

N=134

For the most part items on the questionnaire were easily codable. Certain

questions, however, called for open-ended responses. In addition, informants

were invited to express at the end of the questionnaire their individual

comments and ideas on the higher education of the deaf. Thus, this study is

based on qualitative as well as quantitative information. Data were analyzed

by cross tabulation. Significance was established using the chi square, test.
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To be accepted as significant, a chi square value had to have a probability

of 5% or less. Although the actual completion of the questionnaire required

between one and two hours, the gathering of some of the data by the respondents

required much more time and in some cases may have extended over a period of

days. In evaluating completeness of data, one cannot eliminate the possibility

of questions not being answered because of the reluctance of respondents to

commit themselves or their university by volunteering certain information.

IE



CHAPTER II

CHARACTERISTICS OF THE POPULATION

Since one of the goals of this study was to determine what characteristics

of higher institutions of learning might be associated dith positive or negative

admissions policies for the deaf, as well as the type college to which the deaf

apply, data on such variables as size, type of faculty, tuition, sponsorship,

degrees granted, etc., were collected. Tablas 4 through 12 show the distri-

bution of the sample of higher institutions on the basis of the characteristics

considered.

Table 4

Size of Student Population (Residing on cam us)

Number of Students
Percent

0
16.5

1 - 100
10.2

101 - 500
37.8

501 - 1,000
20.5

More than 1,000 15.0

N=134

Table 5

Day Students

Number

0

Less than 1,0.00

1,000 - 4,999

5,000 - 9,999

More than 10,000

1.9

Percent

1.7

59.9

35.2

1.6

1.6

N=122
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Table 6

Evening Students

Number Percent

0 45.7

1 - 1,000 37.1

1,001 - 5,000 14.6

More than 5,000 2.6

N=116

Table 7

Full-Time Pacult

Number Percent

Less than 100 75.8

100 - 500 20.3

501 - 1,000 2.3

More than 1,000 1.6

N=128

20
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Table 8

Part-Time Facult

Number
Percent

Less than 100
92.0

100 - 500
6.2

501 - 1,000
.9

More than 1,000
.9

N=113

Table 9

Number of Buildings

Number
Percent

Less than 10
50.4

10 - 59
44.2

60 or more
5.4

N=129

21
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Table 10

Cost of Tuition

Cost
--

Free to the individual

$500 or below

$501 - $900

$901 - $1,400

$1,401 - $2,000

Percent

2.9

23.9

20.9

29.1

17.2
Above $2,000

6.0

N={134

Table 11

_Highest Degree Granted By Institutions

Degree
Percent

No degree granted
7.3

Associate's
17.6

Bachelor's
34.6

Master's
26.5

Doctorate
14.0

11,436

22
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Table 12

Percent Electives in Curriculum

Percent Electives Percent of Curriculum Electives
0

9.3

1 - 10
19.4

11 - 49
46.3

50 or more
25.0

N=108

Coeducational institutions composed 63.2% of the sample, with 21.3% having
all female undergraduate student bodies and 15.4% having totally male under-
graduate populations. Fourteen percent had more than one campus. Some form of
work-study or cooperative plan whereby students were able to earn all or part
of their tuition was reported by 34.8% of the responding colleges. Of those
institutions reporting a work-study or cooperative plan, 65.27. stated their plan
covered all departments, 15.27. had a plan which covered many departments, while
19.6% described their plan as covering only a few departments. Twenty-three
percent of the higher institutions of learning in the sample were sponsored by
a religious group, of which 6.77. were Protestant, 90% Catholic, and 3.3% Jewish.



CHAPTER III

EXPERIENCE OF HIGHER INSTITUTIONS OF LEARNING WITH DEAF STUDENTS

In the total sample of admissions officers of the 137 higher institutions
of learning who responded with usable data, 66% reported that they had not had
a single deaf student apply for admission during the past five years. Although
this appears startling, it is not surprising to those in the field of education
of the deaf. When coupled with the finding that 487 of the institutions have
a definite admissions policy which does not allow the acceptance of deaf
students who are unable to speak adequately, it takes on added significance.
Even in cases where the deaf applicant can speak intelligibly, 24% of the
sample reported admissions policies against their acceptance. The major reasons
put forth were:

1) Inadequate facilities to meet the needs of the deaf
2) Faculty not trained to work with the deaf

3) Too dangerous for the deaf to work in the technical and scientificfields requiring the use of machines and equipment

Thirty-one of the 34 responding institutions who have had deaf students
apply reported no policy against the admission of deaf applicants who are able
to talk. In the case of the 29 institutions who reported a positive admissions
policy toward the deaf who are able to talk six of these qualified this posi-
tive policy by stating that the candidate must be able to lip read or require
no special assistance (See Table 13).

24
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Table 13

Have Had Deaf Applicants and Admissions PolicyToward Able to Talk Deaf

Would accept able to

Yes

Himve Had Deaf Applicants

No Total Percent

talk deaf applicants 29 47 76 62.295
Would not accept able
to talk deaf applicants 3 27 30 24.590
No policy toward accept-
ance of able to talk
deaf applicants

2 14 16 13.115

Total 34 88 122
Percent 27.869 72.131

100.000

Table 14

Have Had Deaf. Applicants and Admissions PolicyToward Unable to Talk Deaf

Would accept unable
to talk deaf appli-

Yes

Have Had Deaf Applicants

No Total Percent

cants
14 15 29 24.576

Would not accept unable
to talk deaf applicants 14 46 60 55:848
NO policy toward accept-
ance of unable to talk
deaf applicants 5 24 29 24.576

Total 33 85. 118
Percent 27.966 72.034

100.000
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Nineteen of the 33 responding institutions who have had deaf students applyreported no policy against the admission of deaf applicants who are unable totalk. In the case of the 14 institutions who report a positive admissionspolicy toward the deaf who are unable to talk, two of them qualified this
position policy by stating that the candidate must require no special facilitiesc, assistance or must pursue

an educational goal clearly attainable within hisdemonstrated scholastic ability (See Table 14).

Maw/ of the admissions personnel that responded expressed doubts concerningthe capacity of deaf students to succeed in a college program without much
special help which they felt unable to give. Some of these attitudes are summedlp in the following excerpt from a letter received from the dean of admissions,f a well-known New England college:

With your letter of March 29, you included a questionnairefor the New England Rehabilitation Research Institute concerningeducation of deaf students.

Since it is not our present policy to accept totally deafstudents there seems to be little use in answering your questionsOur experience with the totally deaf has been limited. Fromit we found that we are not justified in accepting deaf studentswith those of normal hearing. In one case an especiallyintelligent student was able with a great deal of special helpfrom the faculty to graduate; in a second case with even morehelp che student was not readmitted for the second year. Wehave no tutoring service as the faculty provide much extra time'for student help. We found that the one deaf student was takingthe time needed to be divided among the many to their loss.These students had had the advantage of good schools for thedeaf plus orientation in public high school classes. They wereunable to understand either oral lectures or oral directions.There was an emotional element that was not good for a student.
It would seem to me that a school would need a more rigidly"programmed" method of teaching with less individual workdeveloped in class by instructors. Our sympathy is very muchwith the handicapped student but in our consideration of theone we cannot afford to lose sigAt of the ninety and ntne. Pleasepardon our delay in getting this reply to you.

26
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Other comments from admissions officers of higher institutions of learning,

such as the following,* illustrate that the point of view expressed above

is by no means rare or singular:

We have had extremely limited experience with deaf students.

Personally, I feel it is very difficult for them to follow
college courses without special help.

I don't see how deaf students who are unable to talk could
attend a "normal" college unless a modified program and a
special degree were offered them. Perhaps three or four
centers, nationally, could be set up to handle them.

Those able to talk, with good lipreading ability and high
intelligence could conceivably "make it" through college with
some difficulty. So much would depend on the aggressivenesr,
of the student.

Since we have only what we term normal accomodations--we are
a day school, etc.--we would not object to admitting a deaf
student. This is a strenuous five year course and we ieel
only an exceptional student might t.acceed. The chances are
slim th,Iugh.

We will be pleased to consider deaf students, as long as we
are sure that they can meet the evervds demands of the facult,
and the other students. We are not equipped to handle special
cases.

Attitudes such as those expressed above by college admissions officers can

cause serious motivational problems for deaf students. For students who are

applying to a higher institution, such attitudes may be a discouraging deter-

rent to college attendance. Because the deaf community (and it is, indeed, a

community in the psychosocial sense of the term) is a relatively small and

tightly knit group, negative attitudes of colleges toward academic success of the

deaf soon become widely communicated among potential college students and their

parents. Even if the admissions staff does not openly state its views to the

student, ambivalent attitudes concerning the potential of the deaf for college

success are communicated. Since the deaf frequently experience anxiety and

fearfulness concerning unpredictability and new experiences, some students who
---nnderlines supplied by authors.
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might have attempted college will retreat.

While it would be psychologically detrimental to coddle and overprotect the

deaf student in the college setting reality dictates that unless certain

modifications in educational procedures are extended, the deaf student's success

is harder to achieve. Negative motivation of deaf students in relation to

college attendance may be reflected by the statistics that follow. Of the 35

institutions having had deaf applicants, 18 have had only one such applicant. Of

these 35, 17 accepted one student, while only 2 accepted as many as 5 students.

No institution had had more than five deaf students in the past five years. Of

the 30 institutions who had accepted at least one deaf student, 20 were able to

break down this acceptance according to the ability of the student to talk. Of

this 20, 18 have not had a single unable to talk deaf student during the past five

years, while two have had one such student.

Table 15 indicates the major reasons stated by admissions officers for the

rejection of deaf applicants. It is understandable that a large percentage of

Table 15

Reasons for College Rejection of Deaf Students

Reason

Academic record not adequate

Personality such that emotional adjustment
would be difficult

Did not feel that the institution could
adequately meet their needs

Percent

14 58.3

0 0.0

10 41.7

N=24

deaf applicants would have academic records which are inadequate for college

admission. However, it was noted that the ten admissions officers
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stated that failure to admit their deaf applicants was based upon the feelingthat the institution could not adequately meet the deaf students' needs. Altho:there is no data to support this hypothesis, it is speculated that many higherinstitutions of learning, particularly the smaller and more recently estab-lished ones, do not have the finances necessary to make such modifications andextend the necessary assistance to meet the educational needs of the seriously
imPaired deaf student.

None of the respondents gave as a reason for rejection of deaf applicants
the difficulty of making an adequate emotional adjustment to college due topersonality factors. Many college students without any physical impairment orcommunication defects may become emotionally disturbed adjusting to the stressand psychosocial demands of college. The psychological problems which the deafsuffer (isolation, feelings of rejection, feelings of inadequacy,

overdependence)have been discussed in previous works (8, 10, 11, 12). It is hard to imaginethat this reason was not given by one of the 24 institutions. An explanationof this result might simply be that admissions officers were reluctant todiscuss personality factors in the absense of tangible
information. Sinceadmissions officers have valid and easily justified academic reasons for

rejecting deaf students, they have little need to concern themselves with the
psychological problems of the deaf.

It appears that the deaf student's ability to talk is a crucial variable
in determining how far a hearing corlege will extend itsetf to help deaf
students. Tables 16 and 17 show graduation statistics on able to talk and unableto talk deaf students, respectively. Thus 10 of the universities respondinggraduated one or more dee:: students who were able to talk as opposed to onlyone who graduated one unable to talk deaf student. Yet, the fact remains thatone unable to talk deaf student has successfully completed college. While he
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Table 16

Graduated Able to Talk

Number

0 10

1 6

2 0

3 2

4

Some, but no statistics 1

Percent

50.0

30.0

0.0

10.0

5.0

5.0

N=20

Table 17

Deaf Students Graduated Unable to Talk

Number

0

1

18

1

Percent

94.7

5.3

N=19

may have been an exceptionally good student, this institution of higher learning
did extend itself to be flexible and helpful. Perhaps the broader issue is to
define the commitment colleges are willing to make to educate the seriously
impaired deaf student or, indeed, any handicapped student. Some have expressed
reluctance to educate the deaf student because of staff and time limitations and
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the pressures on staff for the education of the non-impaired student.

For the 34 higher institutions of learning who have had deaf students apply

no significant relationship was found to exiat between acceptance or rejection

of deaf students able and unable to talk and number of residential students,

size of faculty, religious sponsorship, amount of tuition, proportion of elective

courses, degree granted and coed status.

Some colleges are trying to integrate the deaf student, as is indicated by

the following statements from admissions officers of two well-known urban

universities:

I have been unable to answer some of the preceding questions
simply because we have not isolated students with handicapsand made statistics of them. We have blind students, deaf
students, students with epilepsy, amputees, etc. We are
concerned only with their academic progress and look at themin terms of how well they have handled their program here as
students, not as individuals with a disability. Overall Iwould say that our program has been quite compatible with deafstudents. We certainly attempt to place them near the frontof the class so that those who lipr2ad could do so, and will
also accomodate them in any other way possible.

I recall a case of one student with a substantial loss of hear-ing who led an isolated existence during his first semesterat the University. At that time we were not as well structuredfor educating the physically handicapped as we are now, and I
was not aware that this student was spending most of hia time
in his room and wasn't relating to other students until manyweeks had passed. As this student was of a particular ethnic
derivation, I decided that it would be appropriate to tie himin to an organization that was composed of students of that
derivation, It worked very well. The members of the organi-
zation became quite involved with helping this student and
conferred with me frequently. After an interval, a marked
change was noted in the student, and his academic work imp-roved significantly. This case illustrated the importance ofrelating a deaf student to a group. In considering the edu-cation of deaf students, we surely cannot overlook the inevi-
table feelings of isolation that will defeat the student unlesshe is intimately relating to a group of people.

Also very careful academic planning is required if a deafstudent is to successfully complete degree requirements. Irecall another case of a student with a substantial loss of
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hearing who was enrolled in the College of Liberal Arts and
Sciences as a science major. His grades were excellent in all
courses except his foreign language where his inability to
lipread defeated him. The student ran into a wall of frustration
in taking the first language course three times. Under our
University policy it is not possible to extend a waiver of a
degree requirement to a student. I finally arranged for the
student to transfer to the College of Agriculture where certain
programs are comparable to a zoology major. The College of
Agriculture does not have a language requirement. This student
is now fluorishing in his new academic program and plans to go
on to graduate school. It is only this year that we have set
up a Guidance Board for the Physically Handicapped. One of the
responsibilities of this board is to make certain that the
academic planning of a student's program is done early in his
career at the University. If at the time this student initially
enrolled we had had a Guidance Board, I am certain that he would
have been dissuaded from enrolling in the College of Liberal
Arts and Sciences.

The limited data that we do have from New England institv.tions of higher

learning suggest that deaf students, both able and unable to talk, are capable

of successfully attending and completing college with normal hearing students.

The problems are great but not insurmountable. Whether or not the deaf student

is accepted and is successful depends not only on the motivation and scholaLtic

ability of the student but also on the commitment and attitudes of college

officials.
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CHAPTER IV
THE ADMISSIONS POLICIES OF HIGHER INSTITUTIONS OF LEARNING TOWARD THE DEAF

Admission of deaf students to higher institutions of learning ranges alonga continuum. While no college or university makes an effort to encourage the
application of deaf students, some are not negatively

predisposed to their
admission. Others are openly negative to the matriculation of deaf students
at their institution.

One of the questions which this study sought to answer was whether or northere are particular characteristics associated with higher institutions that aremore favorably disposed to attendance of deaf students at regular colleges with
normal hearing students. The findings indicated the existence of such charact2r-istics and these

characteristics form a recognizable profile. The faculty-
student ratio based on full-time faculty and day student populations is presented
in Table 38. This ratio constitutes one important index of student adjustment

Table 18

Faculty-Student Ratio Within Higher Institutions

Faculty-Student Ratio
% of Higher Institutions

1:(1-10)
19.4

1:(11-20)
58.3

1:(over 20)
22.3

potential. Since it is assumed the deaf student will need a considerable amountof extra academic help to compensate for his impaired ability to communicate, a
low faculty-to-student ratio is desirable.
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Able To Talk Deaf

Table 19 indicates that colleges or universities which allow for over 10%

electives in their curriculum have more favorable admissions policies for able

to talk deaf students than those which allow for 10% or less. The colleges

Table 19

Admissions Policies and Elective Portion of Curriculum

Would accept able to

10% or less More th3n 10% Total

talk deaf applicants 14 57 71

Would not accept able
to talk deaf applicants 12 12 24

No policy toward able to
talk deaf applicants 5 8 13

Total 31 77 108

Chi Square = 8.84, df = 2, pL .02*

whose curriculum allows students more freedom in academic choice were shown to

be the four year liberal arts type institutions (X2 = 6.38, df = 1, p/ .02).

Results showed that higher Institutions of learning which are coeducational

have n more favorable admissions policy toward deaf students who are able to talk

than non-coeducational colleges and universities (See Table 20).

* For this association at least one cell was observed to have an expected fre-
quency of less than five. All possible comparisons were made using the Yates
correction in order to insure the meaningfulness of the composite Chi Square.
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Table 20

Admissions Policies And Coeducational Status

Would accept able to
talk deaf applicants

Would not accept able
to talk deaf applicants

No policy toward able
to talk deaf applicants

Total

Male or Female Coed Total

22 60 82

20 12 32

8 13 21

50 85 135

Chi Square = 12.57, df = 2, p4(.01

Larger day student bodies were-associated with colleges which are coeducational.
However, coeducational status and number of physical facilities appeared to be
inversely related. These relationships are demonstrated in Tables 21 and 22 ,

respectively.

Table 21

Coeducational Status and Size Of Day Student Body

1,000 or less students More than 1,000 Total
Non-coeducational
Lastitution 31 9 40
Coeducational
institution 44 37 81
Total 75 46 121

Chi Square = 6.11, df = 1, 1,1(.02
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Table 22

Coeducational Status and Number of Physical Facilities

10 or less buildings More than 10 Total

Non-coeduck.,tional
institutions 19 33 52

Coeducational
institutions 49 43 92

Total 68 76 144

Yates Chi Square = 3.73, df = 1, p<.06

Experience has shown it is frequently necessary to make certain adjustments

in the physical setting to meet the special needs of deaf students. Such factors

as seating arrangement, placement of blackboards, size of classrooms, etc. are

important in the transmission of academic information to the deaf student.

Greater choice of physical facilities could enable the college to set up the

optimum physical learning conditions for the deaf student. Yet, if the advantages

of heterosexual social relationships are important to the psychosocial develop-

ment of the deaf student, the possibility of better physical facilities may have

to be sacrificed. On the other hand, if physical facilities are deemed more

important, then the value of heterosexual social relationships must frequently

be foregone.

The teacher-student ratio in coeducational settings, moreover, is higher

than in non-coeducational settings (see Table 23). The latter relationship poses

a dilemma for the deaf student. As noted in the preceding paragraph, a choice

must be made. In order to gain the psyleocial benefits of heterosexual
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Table 23

Teacher-Student Ratio and Coeducational Status

Non-coeducational

1:(11-221 1:(over 20) Total

institutions 15 20 5 40

Coeducational
institutions 9 49 18 76
Total

24 69 23 116
Chi Sqnare = 10.91, df = 2, p/ .01

associations he must, in many instances, accept student-teacher ratios which maypreclude opportunities for the extra academic help which he frequently requires.As indicated in Tables 24 and 25 higher institutions of learning with greaterphysical facilities (more buildings) had either positive policies or "no policies"relative to the admissIcr of deaf students who were able to talk. However, four-year institutions were less favorablt. to the admission of deaf students whowere unable to talk than were institutions with courses of study of less thanfour years duration. Variables found to bear no relationship to admissionspolicles were: degree offered, cost of tuition, size of day Rtudent bodyand size of resident student body.

Thus far our discussion has concerned deaf college students who are able totalk. Such students are generally confronted with social and academic problemswhich are less demanding than those of the deaf student who is unable to talk.

Unable to Talk Deaf
Table 26 indicates that for the deaf students who are unable to talk, non-four-year higher institutions of learning are more accepting than four-year schools.It may be that junior colleges and non-four-year technical schools are more
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lable 24

Admissions Policy Toward Able to Tnlk Deaf
and Number of Physical Facilities

/ 10 10 Total

Would accept able to
talk deaf applicants 34 43 77

Would not accept able
to talk deaf applicants 22 9 31

No policy toward accep-
tance of able to talk
deaf applicants 8 12 20

Total 64 64 128

Chi Square = 7.31, df = 2, p/ .03

Table 25

Admissions Policy Toward Able to Talk Deaf
and Length of Course

Would accept able to

4 years Less than 4 years Total

talk deaf applicants 46 37 83

Would not accept able
to talk deaf applicants 22 8 30

No policy toward accep-
tance of able to talk
deaf applicants 18 3 21

Total 86 48 134

Chi Square = 8.09, df = 2, p.L .02
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Table 26

Admissions Policies And Length Of Course

4 year schools Non-4_year schools Total
Would accept unable to
talk deaf applicantS 16 18 34

Would not accept unable
to talk deaf applicants 42 19 61

No policy toward unable
to talk deaf applicants '33

10 33
Total

81 47 128

Yates Chi Square = K2 = 5.24, df = 2, p (.08

dependent upon tuition for their financial assistance and, thus, are more
willing to take a chance on the progress of the seriously impaired deaf student.
Moreover, some junior colleges and many tenhnical schools which grant an
associate's degree are apt to have somewhat lower academic standards than most
four-year colleges. In addition, such vocationally-oriented schools may be more
concerned with preparing students to fulfill a vocational function than they are
with academic attainment. Thus, the lower academic ability of the deaf student
is of less concern to the non-four-year school. Further, the application rate
for four-year colleges is so htgh in comparison with junior colleges and technical
schools that they are compelled to be more selective.

Yet, it is interesting to note that although the non-four-year institutions
of higher learning are more accepting of the deaf student unable to talk, they

* For this association at least one cell was observed to have an expected fre-quency of less than five. All possible comparisons were made using the Yatescorrection in order to insure the meaningfulness of the composite Chi Square.
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have the poorer faculty-student ratio (X2 = 23.92, df = 2, p<(.001).

Another interesting finding was that institutions of higher learning in which

students do not live on campus tend to have a more favorable admissions policy

for deaf students who are unable to talk than those in which students live on

campus or no policy at all (see Table 27). Higher institutions of learning

Table 27

Admissions Poli :.es And Student Residence On Campus

None on Campus 1 - 1,000 Total

Would accept unable to
talk deaf applicants 7 24 31

Would not accept unable
to talk deaf applicants 4 54 58

No policy toward accep-
tance of unable to talk
deaf applicants 8 .23 31

Total 19 101 120

Chi Square = 6.86, df = 2, pcC.08 *

which do not have on-campus residential facilities for students are small institu-

tions in terms of physical facilities (see Table 28). In addition, the ratio of

faculty to students is higher (see Table29 ). When the student does not live on

campus, the demands upon th,r! ccllege administration to be concerned with tilt_

* For this association at least one cell was observed to have an expected fre-
quency of less than five. All possible comparisons were made using the Yates
correction in order to insure the meaningfulness of the composite Chi Square.
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3tudent's social adjustment may certainly be less. In other words, the institution2

of higher learning which are more accepting of deaf students are those which in

terms of staff and facilities are the poorer schools.

Table 28

Residence On Campus and Physical Facilities

10 or less buildings

More than 10
buildings

Total

None on Campus 1 - 1,000 Total

23 38 61

2 74 76

25 112 137

Chi Square = 27.904, df = 1, 134(.001

Table 29

Student Residence On Cf;mpus and Faculty-Student Ratio

1 : (1 - 20)

1 : (Over 20)

None on Campus 1 - 1,000 Total

6 85 91

10 11 21

Total 16 96 112

Yates Chi Square = 20.22, df = 1, p4C.001
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As indicated in Table 30 schools which offer advanced degrees do not have

Table 30

Admissions Policies Toward Unable to Talk Deaf
and Degree Granted

Bachelor's or less Advanced degree Total

Would accept unable to
talk deaf applicants

Would not accept unable
to talk deaf applicaats

No policy toward accep-
tance of unable to talk
deaf apslicants

Total

Chi Square

22 11 33

40 23 63

5 16 21

67 50 117

= 11.79, df = 2, p..01

specific policies in regard to the admission of deaf students who are unable to

talk. This finding suggests that advanced degree schools with their better

facilities and possibly better faculty-student ratio would be more inclined to

judge the admission of each deaf student on an individual diagnostic basis

(substantiating data is presented ,i the chapter which follows).

As in the case of deaf students who were able to talk coed institutions had

either no policies or positive E. _cies toward the admission of deaf students

who were unable to talk. However, in this only a trend in this direction was

obtained (X
2

= 4.92, df = 2, p<.09).

Variables found to bear no relationship to admissions policies of deaf

students who were unable to talk were proportion of elective subject in the curric-

ulum, number of buildings cc physical facilities, size of the day student body and

tuition. 4 2
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Able And Unable To Talk Deaf

It is interesting to note that secular schools are more accepting of deaf

students than colleges and universities which are sponsored by religious groups.

This finding holds for both able and unable to talk deaf students (see Tables

31 and 32).

Table 31

Admissions Policies For Able To Talk Deaf Students and
Religious Sponsorship

Would accept able to

Religious Sponsor No Religious Sponsor Total

talk deaf applicants 8 74 82

Would not accept able to
talk deaf applicants 17 15 32

No policy toward able to
talk deaf applicants 5 16 21

Total 30 105 135

Yates Chi Square = 25. 093, df = 2, p<.001 *

Table 32

Admissions Policies For 'Llable To Talk Deaf Students And
Religious Sponsorship

Would accept unable to
talk deaf applicants

Would not accept unable
to talk deaf applicants

No policy toward unable
to talk deaf applicants

Total

Religious Sponsor No Religious Sponsor Total

1 32 33

21 42 63

29

26

100

Yates Chi Square = 11.451, df = 2, p<.01

33

129

* For this association at least one ce,11 was observed to have an expected fre-
quency of less than five. All possible comparisons were made using the Yates
correction in order to insure the meaningfulness of the compositE: Chi Square.
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This finding is perhaps paradoxical since one would think that a denominational

educational institution would by philosophy be positively disposed to the accep-

tance of the handicapped student. It should be noted that the population

excluded acknowledged seminaries and schools of theology.

The data indicate that higher institutions of learning which have

positive policies toward the acceptance of deaf students who are able to talk as

w11 as unable to talk are receiving more deaf applicatns than those which have

unfavorable or no policies in this regard. It is difficult to ascertain whether

this is due to knowledge on the part of deaf students concerning where they stand

the best chance of acceptance or whether it is due to the institutions' having

acquired favorable experience with the deaf student ( (K
2
= 10.65, df = 2, p.01)

[for deaf students able to speak];(X2 = 8.22, df = 2 p4(.02Xfor deaf students

unable to talkj ) . (See Tables 13and 14, Chapter III).
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CHAPTER V

APPLICANTS TO HIGHER INSTITUTIONS OF LEARNING

The preceding chapter has been concerned with admissions policies of higher

institutions of learning in which the essential policy control comes from admis-

sions departments. This chapter will deal with the characteristics of the
--

institutions of higher Jearning which have had deaf applicants.

Again, tuition level appears to be)a factor. As indicated in Table 33

30, high tuition schools (greater than $1,400) have had more deaf students apply.

The higher application rate at the more expensive schools might be interpreted as

Table 33

Higher Institutions Of Learning With Deaf Applicants And
Tuition Level

$1,400 or less Marlet11.112.1222 Total

Have had &lel applicants 20

Did not have deaf
applicants

Total

13 33

72 13 85

92 26 118

Yates Chi Square = 6.7, df = 1, p .01

possible parental expectation that the higher t_ition colleges and universities

accepting the deaf student can afford to make more available the means for educa-

tion. This hypothesis was partially supported by a trend in the expected direction

for the relationship between faculty-student ratio and tuition.

It was also found that instituions which award advanced degrees (Master's

and doctorates) had more deaf applicants than those schools which are confined

to a bachelor's degree or less (see Table 34). First, institutions which grant
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Table 34

Applicants to Higher Institutions of Learning And Level
Of Degree Granted

Bachelor's or less Advanced Degree, Total
Have had deaf applicants 15 18 33

Did not have deaf
applicants 62 27 89
Total

77 45 122

Yates Chi Square = 5.1, df = 1, p.05

Lhe higher degrees are more prestigeful. Secondly, the colleges which grant the
i44her degrees are large enough in student size and have the facilities and faculty
tc, serve the deaf better. Tables 35, 36, and 37 support these relationships.

Table 35

Hi hest De rte And Number of Day_audents

1,000 or less day

Bachelor's or less Advanced Degree Total

students 59 16 75

More than 1,000 day
students 13 33 46

Total 72 49 121

Chi Square = 30.07, df = 1, pIC.001
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Table 36

Degree Awards and Physical Facilities

10 or less buildings

More than 10
buildings

Total

Bachelor's or less Advanced Degreq Total

52 16 68

34

86

42

58

Chi Square = 15.04, df = 1, p.001

76

144

Table 37

Dearee Awards and Faculty-Student Rat!o

Bachelor's or less
ASI:LEMTIJIMEtt Total

1:(1-10) 13 11 24

11(1l-20) 33 34 67

1:(over 20) 21 2 23

Total 67 47 114

Chi Square = 12.7, df = 2, p).01

Tables 38, 39, and 40 indicate that deaf students are more likely to apply to
large schools in terms of physical facilities, size of day student population,
and size of student resident population. It is, of course, natJral that larger
schocls would always have more applicants-than smaller schools. However, the data
do show that as t. group college eligible deaf applicants apply to the larger
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schools rather than to smaller ones. Also, schools and colleges having curricula

Table 38

Deaf AulicAnts And Number of Buildings

10 buildings
More than /Cor less
buildings Total

Have had deaf
applicants

7
26 33

Have not had deaf
applicants

Total

54
32 86

61
58 119

Yates Chi Square = 14.9, df = 1, p <.001

Table 39

Deaf Applicants And Size Of Student Body Day Students

1,000 or less More than 1,000 Total
Have had claf
applicants

14
18 32

Have not had deaf
applicants

55 24 79Total
69 42 111

Yates Chi Square = 5.4, df = 1, piC.02
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Table 40

Number of Deaf Applicants And Size of School's Resident Population

Have had deaf

500 or less

applicants 16

Have not had deaf
applicants 61

Total 77

More than 500 Total

17 33

22 83

39 116

Yates Chi Square = 5.5, df = 1, p(C.02

allowing over 10% electives tend to have more deaf applicants than those having

less (see Table 41). However, the data show that applications of deaf students

Deaf A 6 6

Table 41

licants And De ree Of Elective Freedom In Curriculum

Have had deaf
applicants

Have not had ileac
applicants

Total

10% or less More than 10%

4 23

Total

27

27 47 74

31 70 101

Yates Chi Squat = 3.4 , df 1, p <. 07

are not necessarily being made to c3lleges and universities with the lower faculty-

student ratio (X2 = .48, df = 2). 49
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A profile of the higher institutions to which deaf students apply begims to

emerge. It is a larger, more expensive un;versity which grants advanced degrees.

Advanced degree schools were characterized by larger day student body, more b, ld-

ings, and a better student-teacher ratio. However, it is often highly impersonal,

bureaucratic, and, even to the non-handicapped student, at times confusing and

anxiety-provoking. One would think that the deaf student would seek the shelter

of the small "friendly" college. Yet, the closely knit student group of the

small college and the realistic possibility of rejection by the student boa- may

well be frightening to the deaf student. Since he would have strong feell.,. of

inadequacy relative to his social skills, the demands of the close relationships

in the small college could be traumatic. Moreover, the ability of the normal

studo_nt in the small college to tolerate the emotional stress of relating initially

to the deaf student without becoming unduly anxious and Learful is an important

variable to consider. In the small college, once these obstacles are sur-

mounted through counseling help, the close student relationships could, in theory,

be most beneficial to the deaf student, both from the standpoint of emotional

and educational growth and development. In addition, deaf students apply to

schools which have a higher degree of academic flexibility. This is understandatle

since certain courses become exceedingly difficult for the communication-impaired

student. Tt is important note that the deaf student's f,lilure to consider

faculty-student ratio indicates a gap in the educ4tional counseling precedurcs

carried on at the high school level. It is well known tht the deaf student

rcluiros all the faculty help he can get to contribute to his successfui college

career.
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SUMMARY, CONCLUSIONS, AND RECOMLENDATIONS

The results of the study are summarized as follows:

1. Data indicated that only 34 of the 137 institutions of higher learning
-eported having had experience with deaf student applicants.

a) For deaf students who are able to talk the policies of the insti-

tutions of higher learning to which these students applied were

overwhelmingly positive in their attitudes toward their accontance.

Moreover, the large majority of these schools reported having had

accepted and enrolled at least one deaf student (some, as many as

five) during the past five years. Further, half of the institu-

tions which had accepted and enrolled at least one able to talk

deaf student graduated at least one such student.

b) For the unable to talk deaf student the outlook is considerably

more pessimistic. Of the insitutions of higher learning which

have had deaf students apply, less than half reported positive

admif....sions policies toward unable to talk deaf students. Moreover,
only two schools reported having had accepted and enrolled at least

one unable to talk deaf student in the past five years. Finally,

only one institution of hizner learning which had accepted and

enrolled at least one unable to talk deaf student graduated but a

single unable to talk deaf student.

c) When characteristics of higher institutions (e:g. cost of tuition,

size of faculty, student body, physical facilities, etc.) were

examined in relation to their accepting or rejeciing those deaf

students (either able or unable to talk) who applied, no differ-

ences were observed. The most frequently given reasons for
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rejection wore: inadequate academic records and inability of the

institution to meet the special needs of the deaf student.

2. Almost one quarter and nearly one half of the institutions of higher

learning reported negative admissions policies toward the able to talk and unable

to talk deaf student, respectively, Certain characteristics of these institutions

were found to be related to admissions policies.

Institutions reporting positive (or at least not negative) ad-

missions policies toward both able and unable to talk deaf

were characterized in a general way by the following: coed

status, non-four year program, and non-religious sponsorship.

b) Institutions reporting positive (or at least tot negative)

admissions policies toward the able to talk deaf only were

characterized in a general way by the following: greater

proportional choice of electives and greater physical ;-aci-

lities in terms of number of buildings.

c) Institutions reporting positive (or at least not negative)

admissions policies toward the unable to talk deaf only were

characterized in a general way by the following: no resident

students and the jranting of advanced degrees.

d) In general deaf students are applying to a significantly

greater extent to higher institutions of learning wi-ich have

positive admissions policies toward the acceptance of both

able and unable to talk deaf than to institutions which have

"no policy" or negative polici,2s toward their acceptance.

e) Although cot iucational institutions generally evidenced posi-

tive (or at least not negative) admissions policies toward

the acce nice of both able and unable to talk deaf students, the
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non-coeducationai institutions were found to be more desirable

in terms of faculty-student ratio and physical facilities. Non-

four-year institutions were shown to be more ccepting of both

able and unable to talk deaf students; they offer tht, better

faeulty-studel.t ratios, but less freedom in curriculum :boice.

The non-residency schools, although more accepting of unable to

talk deaf students, must be considered less desirable in terms

of the poorer facilities and faculty-student ratio which they

offer; furthermore, possible social benefits resulting from

involvement in campus life may be quite limited at such non-

residence institutions.

3. The deaf student was shown to be applying to higher institutions of
learning which were characterized by the following: higher tuition schools, schools
which offer advanced degrees and a greater choice of curriculum electives, schools
which are larger in size, in terms of physical facilities and day student body,
and schools which provide residential accommodations for their students.

a) To examine these characteristics individually, one will recall

that amount of tuition and size of day-student body were found

to be itarelated to admissions policies toward both able to speak

or unable to speak deaf students.

b) Further, institutions which offer the greater physical facilities

and choice of electives evidenced the more positive admissions

policies toward the able to talk deaf student (no difference with
respcct the unable to talk).

c) Fiaally, institutions which offer degres beyon" that of the

Bachelor's were shown to have "no policy" toward the admission

of unable to talk'deaf students (for the able to talk, thetc

were no differences in policy acccrding to degree granted).
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d) Five of tho six characteristics of Institutions tc which

the deaf are applying, then, either bore no velationship to

admissions policies or were related to non-negative policies.

However, institutions which provide residence facilities for

their students and to which the deaf student is applying were

shown to have a definite negative policy toward the admission

of deaf students who are unable to talk.

It is possib'e, therefore, and indeed feasible for some . lly deaf students

to successfully attend and Lomolete college in an institution of higher learning

with students of normal hearing ability. It is true that the educational and

verbal deficit from which the deaf high school student suffers poses an obstacle

to college matriculation. However, the data showed that this obstacle is not

insurmountable. This does not mean lowering standards. It does mean psychosocial

acceptance, flexibility in curriculum and tutorial facilities which in many cases

are also extended to the non-handicapped students as well. Some deaf students can

attend college without extensive extra help. Others, ,n the other hand, will

require much.

Many institutions in the ample were highly sympathetic with the pli:Olt of

the deaf student and wanted to help, but a number felt themselves unequipped to

deal with the educational problems of the deaf student. Psychosocial problems,

although not mentioned by admissions officers, are known to be an important factor

in college adjustment. It appeared from comments made by admissions personnel that

there is a definite lack of knol 'edge about the characteristics uf deafness and the

problems of the deaf student, The potential of the deaf student for a college

education in a college or university with noimal students is not compleLely

recognized by admissions officers.
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The question arises as to where the deaf students should be applying for

admission to higher institutions of learning. Naturally, it is advisable that

they apply to colleges which best meet their educational and psychosocial needs.

Nevertheless, probability of acceptan, sl-,ould be considered. It appear:: that

there is a definite lack of reaiistic counseling for the deaf student on the high

school level. Written comments by admissions officers show that deaf students

applying for admissioli have unrealistic educational goals relative to their abili-

ties rvr are unduly anxious or timorous. In a study of attitudes of parents of

deaf 1-tigh shool studencs (17) it was learned t"at the deaf student contemplating

college is frequently influenced by the socia;_ and emotional needs of his parents

and has be2n unable to arrive at an objective assessment of the situation.

Ther:2 is a definite need for communication betwca college educators and

specialists working with the deaf. In view of the results of this study, the

authors advance the following recommendations:

1. That a national liason committee be established consisting of

deans of admission and leading educators of the deaf. This

committee would meet regularly so that educators of the deaf

could carry on a continuing process of interpretation of the

needs of the deaf student to knowledgeable and influential offi-

cials of colleges and universities. The colles and universities,

on the other hand, would be in a position to elucidate their prob-

lems with deaf students and to make concrete and valuable sugges-

tionn concern'ng the guidance and preparation of the deaf student

for attendance at a normal hearing college.

7. That the national orgnizations serving the deaf take the respon-

sibility for conducting periodic but regular seminars or institutes
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Cor deans and other key individuals in the field of higher educa-

tion. The purposes of such groups would include acquainting

educators with both the problems and the potential of the deaf

student.

3. That experimentation take place for purposes of ascertaining the

feasibility and merits of establishing a special counseling faci-

lity for deaf students attending rtormal hearing colleges. Such

a facility would utilize individual and group counseling techniques

aimed at providing both academic guidance and available help with

psychosocial adjustment. This specially designed col_aseling faci-

lity would work closely with high school educators and guidance

counselors in selecting deaf students with good college potential

and would also act to interpret and clarify the problems which the

deaf student was undergoing faculty and other college personnel

with whom the student would come into contact.

4. That a national evaluation team be established to ascertain the

capacity of colleges to make such modifications in curriculum and

educational procedure as would enable the deaf student to attend.

This team would serve in an advisory capacity, not only in the area

of integrating the deaf student as part of the normal college pop-

ulation, but also would fulfill a consultation function in helping

the particular college or university obtain the necessary financial

wherewithal to make modifications and serve the deaf student.
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APPENDIX A

NEW ENGLAND REHABILITATION RESEARCH INSTITUTE

Northeastern University

Boston, Massachusetts

INSTRUCTIONS:

Please answer these questions to the best of your knowledge. For the purposeof this study, "deaf" means unable to hear at all (no residual hearing); "ableto talk" means that verbal communication is adeluate; and "unable to talk"means that verbal communication is unintelligible.

If there are any other divisions of your institution to which you feel thisquestionnaire may also apply please list the name and location so that we maysend them a form.

1. Your name

PART I

2. What is the position you hold in your educational setting?

( ) a. Director of admissions
( ) b. Admissions counselor
( ) C. Guidance counselor
( ) d. Other (ideotify)

3. Is yLdur institution considered a

( ) a. University
( ) b. Liberal arts college
( ) c. Junior college
( ) d. Professional school
( ) e. Other (identify)

4. How large is your institution?

a. Number of buildings
b. Number of day students
c. Number of evening students
d. Number of studenr:s residing on campus
e. Number of ful caculty
f. Number of par.- Lme faculty

5. Does your institvlion have more than one campus?

( ) Yes

If so, how many?
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) No
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6. Is your institution sponsored by any particular religious group?

( ) Yes

If so, please identify.

7. Whac is the cost of tuition?

( ) a. $500 or below
( ) b. $501 to $900
( ) c. $901 to $1400
( ) d. $1401 to $2000
( ) e. Above $2000

8. Approximately what percent of the curriculum is elective?

9. What is the highest degree granted by your institution?

( ) a. Associate's
( ) b. Bachelor's
( ) c. Master's
( ) d. Doctorate

10. Is your institution

( ) a. All male
( ) b. All female
( ) C. Coeducational

) No

11. Does your institution have a formalized work-study or cooperative plan
whereby students are able to earn part or all of tuition?

( ) Yes ( ) No

If so, does it cover

( ) a. A few departments
( ) b. Many departments
( ) c. All departments

12. Does the admission policy of your institution allow the acceptance of deaf

students who are able to talk?

( ) Yes ) No

If not, please explain.
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13. Does the admission policy of your institution allow the acceptance of deaf
students who are unable to talk?

( ) Yes ( ) No

If not, please explain.

14. Have any deaf students applied for admission to your institution dur!ng
the past five year?

( ) Yes ( ) No

If so, how many

a. Have applied?
b. Were accepted?
c. Were rejected?

15. What was the major reason for the rejection of any deaf applicants?

( ) a. Academic record not adequate
( ) b. Personality such that emotional adjustment would be difficult
( ) c. Did not feel that your Inetitute could adequately meet their

needs (please explain)
( ) d. ''gther (please explain)

If deaf students are now or have been enrolled, please continue with PART II
of this questionnaire.

PART II

1. What is the number of deaf students who are able to talk that have been en-
rolled during the past five years?

2. What is the number of deaf students who are unable to talk that have been
enrolled during the past five years?
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3. Of the number of deaf students who are able to talk, how many tame from

a. Secondary schools with normal hearing students?
b. Secondary schools fcr the deaf:

,Im...0.!

+.0*./.
4. Of the number of deaf students who were unable to talk, how many came from

a. Secondary schools with normal hearing students?
b. Secondary schools for the deaf?

5. Oi the deaf students able to talk who attended your institution, how many

a. Graduated?
b. Withdrew at the advice of the institution?

c. Dropped out of their own accord?

6. Of the deaf students unable to talk who attended your institution, how many

a. Graduated?
b. Withdrew at the advice of the institution?

c. Dropped out of their own acco,:d?

7. Of the deaf students you know about, how many

a. Appeared isolated?
b. Appeared socially well adjusted?

c. Participated in extracurricular activities?

8. Has the institution ever modified any programs or curricula to accommodate

deaf students?

( ) Yes ( ) No

9. Ate counseli-Ig services available to students?

( ) Yes

Tf so, who does the counseling?

( ) a. Psychologists
( ) b. Guidance counselors
( ) c. Social workers
( ) d. Other (identify)
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10. Do you feel that special counseling is necessary for deaf students?

( ) Yes
( ) No

11. If you have any comments about this questionnaire or if you would like to
expuess any ideas relating to the education of deaf students in normal col-
lege settings, we wou1d be very grateful if you would write them down here.



APPENDIX B

NORTHEASTERN UNIVERSITY

BOSTON, MASSACHUSETTS 02115

NEW ENGLAND REHABILITATION RESEARCH INSTITUTEOFFICE OF THE RESEARCH DIRECTOR

Dear Sir:

We are requesting your cooperation in a study of the problems of deaf students
attending college in an educational setting with hearing students. On the basis
of our findings, we hope to be able to make recommendations which will be of
value to colleges in serving the deaf student. Also we hope to be able to make
suggestions to the Vocational Rehabilitation Administration of the Department
of Health, Education, and Welfare concerning the creation of new facilities to
deal with the problems of educating the deaf student in college settings with
normal hearing students.

We have endeavored to make this questionnaire as brief as possible. If you are
able to give approximately a half hour of your time to complete it, you would be
participating in the resolution of what is now a most difficult problem. We re-
alize that you may not be the person who has all the required information. How-ever, we would greatly appreciate your routing this questionnaire to the appro-
priate person in your institution.

The New England Rehabilit Lon Research Institute, which is conducting this
study, is sponsored by N teastern University and the federal government's
Vocational Rehabilitatiot Aninistration. This questionnaire is part of a
larger study. In approx 4tely one year the entire study will be complete,
and we would be very hap to make our findings available to you.

This questionnaire is bc ag sent to all colleges and universities in New Eng-
land.

Thank you.

62
sb
Questionnaire

Sincerely,

George J. Goldin, Ph.D.
Director of Research
Associate Professor of

Social Science
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