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PREFACE -

Educational pragramming at best 1s a cooperative venture.
In addition, it is also developmental and experimental.

The realization of these goals must involve all who are a
part of the administrative, supervisory, and teaching corps.
It also must involve the recipients in planning these goals.

The Teacher Education Department at Shaw University is in
the business of training teachers for educational planning. The
University is concerned with providing opportunities for prospec=
tive teachers to participate in experimental programs that will
provide the expertise necessary for proficiency in planning.

; The University is interested in providing a sort of team

: relationship between the university and the public school

: system. The team relationship strengthens both the educational
: program of the unlversity and the public achool system, They

g complement each other in program building. : ‘

‘This project could not‘have been a success without the
cooperation of the Wake County Administrative School Unit.

S We are deeply indebted to Mr. Aaron A, Fussell, Superintendent, o
Wake County Schools, Mr. Carl Mills, Assistant Superintendent, Wake B §

County Schools, and Mrs. Caessrea D. Debnam, Supervisor, Wake o

County Schools. Their cooperation, ideas,: and encouragement were

‘ indeed helpful in plamning and promoting .this project.

1 We are also indebted to Mr. M, Grant Batey, Principal,

: : East Garner Junior High School and Mr. Robert F. Williams, Principal,
Millbfogk'ElemeﬁtarylSghagl;hfqt~théir%eoa§eratioﬁ;_idgas and -
encouragement in promoting and completing this prcject.

St B My sl St
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] "+ - In addition, we are grateful to?thé,cgunéele:s:andateaéhers
"at the two schools for -their contribution- to the development of

‘the project.

*. 'To .the one hundred students who participated in the project,
we are indeed grateful for their support, and may we, one day, see
1[gpdfgbﬁﬁt}ﬁheﬁfiﬁ’thi$ gtgat”inﬁ'“ -ive .arena’ of : teacher- education.
Théivﬁérg'i@ﬁ??dﬁ7éﬁgf9uP*§f'higﬁl"iﬁtéiligéﬂf;fiﬂﬁﬁvgti?éfﬂnd '

. eager youngsters. . .
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INTRODUCTION

The Model: A Comprehensive Program for the Training of
Elementary School Teachers at Shaw University is a developmental
project designed to improve teacher education at Shaw University.
The model is focused on improving the proficiency of elementary
school teachers.

Criticism has come thick and fast from all corners of the

educational spectrum that our graduates in teacher education do
not have the proficiency to cope with the tasks that unfold them-~

'selves in their respective situations.

Criticisms reveal that teachers do not have the confidence
and expertise to participate in planning, developing and direct-
ing learning in their assigned positions.

In the development of this model the Teacher Education

Department of Shaw University has perhaps discovered some justi-

fication for this eriticism.

It was indicated above that the model has been developmental,
and it has. The project began during the summsr of 1969. The
project during the following year served as a background for
future study. The Teacher Education faculty studied nine (92)

‘models in teacher education which were developed by nine (9)

different universities.

The project developed during the first year was: A Proposed
Comprehensive Program for the Training of Elementary Teachers at
Shaw University. .

This projéct_prévides oppéﬁtgﬂities for the faculty to get

~experiences: in setting up a performance-based teacher education

program that will be more specific, directive and measurable in

‘terms. of goals aad-purposes.’ "

As a result of a series of meetings ﬁith'éther universities
.and colleges in thé consortium, improvements were made at this

- developmental stage.. .. .. ..

. Part II of the project, which is an outgrowth of Part I, is

;an-iﬂnévativeﬁprcject{infhelpingﬁsevénth and eighth grade students
iniSelecting[théifﬁbﬁn_léarnigg'attivities;;This?prﬂjeét]brnught

‘together public school officials, university faculty and students

: . bg,an"éxperip§nta;’project-ﬁroviding'seVeﬁth;aﬁd-eighth‘graders
;‘}jWighjthggqppbttgﬁityfpé.selgctrthgirnpwn‘lgarning:agtivitiesi
- The prpjéﬁt”Was‘afsuQQESS,a§:indiéatéd¢in_this report,. '

'ff ; f§¥:"
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Along with this project, the Teacher Education Department
developed a module on Innovative Modules for Teacher Education.

This phase of the model indicates that the Teacher Educa-
tion faculty is ready now to move into a higher plateau of
educational planning and programming.

The model is based on the foilowing assumptions:

. 1. That at present there are several individual

i philosophies on what an ideal teacher education pro-
r gram should be. We therefore, hold firm to the idea
that an ideal teacher education program should in-
volve students, college profec-sors, public school

‘ teachers, researchers, and laymen in the formulation
3 of an effective teacher education program.,

We believe that teacher. education should be continuous
ip nature and that teachers should be educated to
participate in educational planning for a changing
society. Therefore, the teacher education program of
today must be prepared to train teachers to teach the
children of tomorrow.

o
»

3. We believe that an ideal teacher education program
must be flexible and must have a set of built-in
human values for the puxpose of generating feedback,
that will make fu: a renewing and continuous program of
education. -

4. We believe that a teacher education program that is
self-renewing in nature must have college professors
that are self-renewing. This means that a. eontinueue -
in-service training program is imperativei . _ ;

5. We belisve that tha ideal teaeher educaticn program
must p:ovide £or individuai differences. Therefore,
the pregram shaule e;mit etudente te advance at ﬁheir

6. We beliéve. that the teeeher educatlen prOgram ‘at-best

gl uld make for the involvement of public school person- .
“'nel, ‘other educational 1net1tutions, elgnifleant ley
?k'persennel and college. students, =~

Dne ef the inevitable featuree of our, propoeal is the concept

‘of 1nev1tablllty of. ehange ""We believe that. education must gear .

.. -itself to change’ ‘and that edueatienal departments must. partlelpate R
L in the etrueture eround wh ch scciety must werk and evelve_ L




; To be effective in their participation, teachers must
! behave and become at a level that makes for efficiency. -
! Teachers who must accept a lion's share of involvement in
' societal educational structure, must be directors, consul-
tants, advisors, planners, leaders, and thinkers.

i To do this the Teacher Education Department must specify
i personal and professional objectives for the student on the
behavioral level, These cbjectives must and should be a part
of an instructional program. The program should be spelled
out into operational objectives, instructional situations

and criteria for the assessment of student performance. A
section of this model is a module on Innovative Modules for
Teacher Education, and it sets forth Behavioral Objectives,
Performance Criteria, Methods and Materials and Evaluation

1 and steps in learning situations sequentially arranged.

The model program points up direction for the organiza-
tion of the teacher education program at Shaw University to
develop elementary teachers who will have the following
concserts:

A positive concept of self development

A strong value system

A sensitivity to the problems of the disadvantaged
The capability of motivating learners

A sensitivity to professional ethics

Dedication to efficiency and mastery

The commitment to get along with others with whom
they work -

8. The:commitmeﬂt to community dévelapment

-

1 LN 0 B

The teacher education program is composed of the follow-
ing campcnents*-‘

Methods and -curriculum
Cbild development = .
“Teaching theory and Practice
-. Professional sensitivity trarning
_ ‘Socio-cultural fnundatian
+ General studles ‘program
szalf direcred programs

LI

ST QI R
¥

—_—

: The mndel program has been intentionally d551gned to make
_‘1n1tial use af many more prnmising ideas in the fleld of teacher




education. Among these are the following:

1. Professional sensitivity training
{ 2. Micro-teaching
1 ' 3. S8imulation

i 4, Objective analysis of instruction

1 5. Largely self-paced, modularized instruction
6. Video tape feedback of teaching behavior

i 7. Programmed instruction’

: 8. Resident service as a technique far initial.
§ ‘ professional induction :

The model has been developed through the concerted effort
3 of the members of the teacher education faculty and the students
4 in the Teacher Education program at Shaw Unlversity. The groups
g have been cognizant of the dynamic social changes, have been
sensitive to the needs of society and have worked tcgether in
the development of this model. :

ks By s
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SUMMPRY GF PHASE I

S

/o oF

A PROPOSED COMPREHENSIVE PROGRAM FOR THE TRAINING

OF ELEMENTARY/%CHOOL-TEACHERS AT SHAW UNIVERSITY
/ o ’

7/
/

/ INTROBUCTION

/
A
: /, i :
Phase I of .the project reviewed nine sets of spECifica—
tions fogr comppéhens1ve undergraduate and in-service teacher
aducation programs for elernentary school  teachers and con-
sidered the vmp11cat10ns {or Shaw University of three of the
models. The three models selected for consideration were de-
veloped by;/
/

7

Florida State University

e

b

) Un(ver51tv of Georg1a
) UP|VErSTty nf Massachusetts

S As a Dart of Shaw Un1vers1ty s pTans to rev1se and update
its teacher education program, the nine modeis were -examined and
~an ‘in<depth study was made of. three of the models. This exami-
~pation 1nc1uded sem1nars,iworkshops, and visits to educational
centers by members of the Shaw’ faculty engaged 1n the study and

i v1s1ts to this 1nst1tut1on by consultants

. and’progre

R Th1s prQJect cons1dered 1t mast Tmportant that the teach1ng
;facu]ty and other" staFf members ‘of the total University be inform-
~.ed of the aoverall: purpose. ‘and procedures of the project. Infor-
*mat1on ‘was presented -nﬂor1entat1on 5355.ons of - facu]ty and staff,
‘ ! .éapresented to- thE?facUIty at 1ntervals

minars 1nvo]v1ng'Facu1ty members, ESDECIB11y
sK: f deve]op1ng the program, were. bu11t




£

1) Columbia University
2) Florida State ﬂniversity
3) Michigah Staie UniVerSity
4) Northwest Regional Laboratory
5) University of Pittsburgh
6) Syracuse university
7) University éf Toledo
8) University of Georgia”
9) University of Massachusetts
These nine projects were ron§1dered by-the‘teacher education
faculty at Shaw University to represent new approaches in the pre-

paration of elementary school teachers.. The funds in the project
provided the resources. ‘needed to examine each. of the nine pro-

Vposa1s for ph11osophy, conrepts, and detailed approaches and strat-

egies which could be re1fvant in redeve1op1ng the Elementary Teach-
er Educatlon Program at Shaw University. In addition, three of

the nine- proposa]s selected had concepts.which could be app11cab1e
and adaptab1e to deve]op1ng un1ver51ty 11ke Shaw

;pec1f1c ObJEFtlves

The quert1ves of th?S project were te
| | 1) REV1EW thF n1ne proaects 115ted above
'ﬁ”vQZ)? ‘Seléct the. 1deas which were most. app11—a7

vcab1e 1n»redeve]ap1ng the program for.
' 1Pmentary schao] teauhers

‘?ﬁq3)};Prov1de?t1me and resgurces For a task
oo force study of ‘the elementary: teacher
o program’ at: Shaw University and make" re-
"u_ommendatnans for. 1t5 deve1apment

T* 4} 'Tést'thevféas1b111ty of parts of the
'rfanmode1 prcgects at a deve10p1ng 1nst1tus

: : ,f 1ne projects
e progects were se]ected for



s AR S

detailed review and synthesis of ideas relevant to Shaw Uni-
versity. Orientaticn sessions, workshops, and seminars were
conducted to inform other faculty members of the purpose and
progress of the project. The members of the task force also
visited other institutions which had teacher education pro-

grams for preparing elementary school teachers.

- Upon completion of its review.the tasks force.prepared
a list of recommendations for Shaw University.

Use To Be Made Of Findings

This report will be disseminated, upon request, to all
colleges and universities interested in elementary education
at developing institutions. Copies-will also be sent to the
U. S. Office of Education for further dissemination.




VSection II

URRENT PROGRAM FOR ELEMENTARY EDUCATION MAJORS

[€2

The Program for elementary teachers at Shaw University
was divided into two phases. 'In the first phase, a general
education program was required of all students during the
first two years of their college program, irrespective of
their major field of study. The second phase covered the
Tast two years of their college program and cohcentrated on
the student's major area of specialization.

Phase One Of The Program For Elementary
Education Majors

(First two years is general education)

Their general education program consisted of three
courses in English which dealt with grammatical stucture and
semantic and expository analysis. Two courses in Mathematics
‘provided instruction in basic mathematical systems with ap-
plications in algebra, trigonometry, geometry, and calcuius.
A course in Life Science, focused on hiology, and one in Physi-
cal Science on science and environmental problem.

~ Three courses in Communications provided an integrated
‘background of theory and practice to enable. the student to be-
come a more effective communicator. The. program also included
two courses in World Civilization, three in Afro-American Stu-
dies and ‘three electives from the area of-Urban Science. Three
terms of Physical Education also were required. ™

“Phase Two Of The Program For Elementary
Educationjyajors; T T —

(Major CourSes-FQk_A]]:Eiementary»EdugatTOn_Majows

~ Subject-Matter Preparation): -

. The subject-matter preparation for all elementary education
‘majors included one course-in American Literature; Art Survey
and Drawing Courses; Music Essentials for Classroom Teachers and
- “Teaching Music in Elementary School; School and: Community Health,
- Physical Education for Teachers, Principles and Methods of Teach-
ing Health-Education; two. -courses 1in American History; Principles

“ﬂ;of_Gebgraphy?and'Regionéﬂfﬁeograbhyéfand?a-PdTifiﬁéT-Scfenté~

. _coursle on:U.. S. Federal Governmen

r courses, elementary education majors were. reauired. to have-
centration (18):hours-i -one-or:more of the: following sub-"
areas: . English, Mdt icssMusicy Scienceor:Social Stud- -

“In’addition to, these subject -
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Prof2551ona1 Education Ccurses for Elementary
Educatlan Majors

The following were the professional education courses
that were reyuired: The American School System; Child Psy-
cholcgy; Parent- SchasT ~Community Relations; the Role of the
Teacher; - Ch11dren s Literature; Multi-Media Resources and
their use in Education; Measurement and Evaluation; Teaching -
Mathematics in the Elementary School; Teaching Science in the
Elementary School; Teaching Communication SKills in the Eles
mentary School; Teaching Social Sciences in the Elementary
School; and a Cerre1ated Course in Metho ds and Student Teach-
ing.




Section III ' : X
REVIEN,DF SIX MODELS FOR ELEMENTARY TEACHER EDUCATION i

R
s il s o B

A careful in-depth analysis of the nine models: Columbia :
University, Florida State University, Michigan State University, .
Northwest Regional Labaratoryu University of Pittsburgh, Syracuse
University, University of Toledo, University of Georgia, and the
University of Massachusetts revealed the following conclusions:

R ———

1) Each model Proposes a plan for preparing ele-
mentary teacheps- _ :

2) Each model is built on the assumption that sc
schools will have to change,

3) Each model tends to move from course descrip-
tions of .teacher Preparation toward the des-
Lription of specific competencies desired.
Each model has built in segments with clusters
of behavicral objectives grouped together.

4) Each model is pointing in tihe direction of a
field-oriented approach to elementary teacher
training where the student will work with
children.. S ' . - g

ST 5) *Eadh'mode1“aitempts to individué?izé‘the,in—
P ' L structional Program.. It .is . possible to hold

2 L . One student on work that he needs while another
TR - ’ - moves on. -~ , RS :

o a. ;Pnngam$ afeﬂséf:upfto'heiﬁ-;tudehts to
;. administer the programs to. himself,
: ".bQ;;ProgramgQareﬁde;fﬁhedﬁ%oﬁgéyimmediate'
oo feedback If an Objective 1's not -bei ng
-achi ‘§d?tthis;is:known{immediate]yi"

';c;*3Tﬁéﬁmbaelsfaréfbﬁi]f"arouﬁﬂfafbélief_
‘*'t»thatﬁjthteacher‘s~kn0wJEdge~must;*pf~.n
],necessity;becgmeimgrej;pégiajized;;

'65”6);fEééﬁihﬁ&éi}}é@ﬁfEes ééhsfdefabie,fund{ng_fpr im-
-~ plementation. . . CETAbIe fur S




Section 1V

REVIEW AND 5YNTHESIS=DF THREE MODELS
MOST APPLICABLE TO SHAW UNIVERSITY

.
I
&

The following progects were ee1ected as most applica-
ble to a developing 1nst1tut1on such as Shaw University.

' They were:

1) +Summary of a Model for the Preperat1on of
Elementary School Teachers, The Florida
State University-Project No. 8-9021, Con-
tract Mo. 0EC*O¢089021=33008 (OiO)"U. S.
Dept. of HEW. s

2) Model Elementary Teacher Program, Un1ver—
sity of Massachusetts. Project No. 8-9023
Grant No. OEG-0-8- 089023 (010). ‘

3) Georgia Educatlon Hode1 Spec1f1cat1ons “for

' the Preparation of -Elementary Teachers, Uni-
versity of Georgia. Project ‘No.- 8- 9024
Grant No OEC-0~ 089024 3311=(010)

' Each proJected model of e1ementery teacher education was
considered in detail. The projected models contained both :
similar and divergent concepts which were considered relevant
to redeveloping the elementary teacher education program at
Shaw University. A synthesis of the concepts found in all
three projected models for e]ementary educat1on can be sum-

‘,mar1zed as. fc11cws ~ : , N

o

= 1) Some ph11oscph1cal bases For eTementary teacher -
o -cat1an et a deve]op1ng 1nst1tut1on should in-

e]ude

1‘a,rrPreparat1cn that is, sufF1c1ent1y fiee1b1e to
Coequip teachers fcr teach1ng in. various - en- - -
-‘v1ronments : . :

fb;;‘The estab11shment of performance cr1ter1a Fcr
‘;Qstudents ‘ : R o B

SR p_r»f35fc;ffPrcv151cn For mu1t1p1e 1nstruct1ona] strateg1es
' Coocand: rcutee Ly SR :

1?ﬁThere shou]d be a more carefu1 and ear11er ecreen1ng
of app11cants for teacher e ucat1on : S

opment ofipos1t1ve human re=g
ior: s a. requ1s1te WL



4) There is an important correlation between teacher
education and teaching competence. These com-
"petences should include:

a. Subject matter competency.
b. Presentation competency.
¢c. Professional decision-making competency.

5) New concepts in elementary teacher education should be
be utilized. These include:

a. Use of new educational technilogies such as in
microteaching.
b. Recognition of the value of staff differentia-

tion.
c. Provision for continuous in-service education.

6) The staffing of teacher education faculties will
require teachers capable assuming new faculty roles.
These roles include: - administration-student per-

-sonnel tasks, teaching-counseling tauks, and se-
lecting- produc1ng mater1a15 tasks. _

These concepts, effectively adapted and implemented can help
Shaw University to respand to the educational needs of society.




Section V

PROPOSED CHANGES IN THE UNDERGRADUATE
PROGRAM FOR ELEMENTARY TEACHERS

LaboratornyxperiencegfPrier to StudEntrieaching

The term "Laboratory Experiences" is used to
denote the exper1en:es in which teacher education
majors are in direct contact with children-and youth
in an instructional setting. The trend has been to
include more laboratory experiences before the student
engages in student teaching— _

Prospect1ve teachers in the prnfess1ona1 courses
should be required to observe students in Taboratory
situations. Frequently, the student should partici-

- pate in tutorial exper1ences to further his understand-
1ng of ch11dren : :

o In the psycho1cgy courses, students shoqu be re-
quired to study jndividual children and record signifi-
cant data as- well as deve]op an understand1ng of the
~construction and use of sac1agrams and cumuTat1ve
record ap:'ly:]:.“ B _ _

In thé Ch11dré“ s 11terature coursesistudénts
should conduct. story hcurs 1n 1oca1 51tuat1nns for .
,ch11dren e o :

L In the elementary éducat1on courses—a1anguage arts,
.soc1a1_stud1es; cience, methods-—1nd1v1dua11y and in

gro .. prospectiv achers 'should: frequently
ective:.s bj,tt taught by proficient X
s ch h -,,and these. ‘students should heTp
'and‘ard“Tn the' preparat10n;0f mater1a]s to be
the students, and frequent]y wark W1th a. sma11




Professional Laboratory Experiences--Student Teaching

The general purposes and objectives of laboratory ex-
periences, including %tudent teachmg3 include the following:

1) To provide an opportunity for the student to
define his own philosophy of education;:

2) To provide for the acquisition of first hand
information ccncerning the principles of growth
and development, the various theories of learn-
1ng and their influence upon the daily exper—
iences of children;

3) To provide an opportunity for student teachers
to show proficiency in working-with children
and youth according to their’ 1nd1v1dua1 ab111ty
1eve13, 1nterest5 and needs

4) To provide an opportunity for the student to de-
monstrate his understanding of subject matter in
his major field and to see’ the 1nterrelatedness
ﬁof subgect matter, S

5) To provide an cpportunity fcr deve]op1ng a more
thorough understand1ng of the principles:of mo-
t1vat1ng chl]dren and youth to Tearn by putt1ng

{"the pr1n¢, S : s‘w ,

gﬁ)}_To prav*', a“more:- thorough under?tand1ng of the'
- ~value of good-organization and presentation of:
~ subject matter mat:rials and acceptab]e methads
nDF Leach1ﬁg uh11drew, e ,

| derstand1ng'of;the necessary ‘ad-
trol and c]assroom routxne need—

ersk 1ﬁé in the,f :
a1s and programs;_ ’




The beginning level contains routine dut1es that are per-
tinent to successful teach1ng Progressively more intensive
pre-professional experiences are reflected by the following

levels:

Level I - Getting Experience In A School Setting
Eva]uating paperé wit h a key '

Superv1s1ng 1unchroom, ha]]ways, play-
ground

Checking and recording attendance
Assisting with A-V equipment

Preparing muitip?é copies of the teacher's
material for student ,

Level II- Developing Initial Teaching Strategy
| Tutoring .
iAdmiﬁisferingrteéts5 o
Conducting. Stdry Haursr

Mak1ng 1neruct1ona1 bu]letln board
d1sp1ay . ,

_Superv1s1ng study groups

;5Present1ng pert1nent A V mater1a15 to the
,“c]ass ‘ _

Level:III- EXpEFIEﬂCThg Sma]1 Grﬁup Instruct1on

fngaang a 1°$éan plan to be used thh a,

wo' Of_three o

roup” 1n Qne area_]if‘j“




‘Evaluating progress of the small group,
total group and individuals

Eg
b

Level V - Participating as a Member of a Federal

Team--Getting Experience in Curriculum
Modes of School Inquiry

T I T

Analyzing the micro-teaching experiences
of peers and self

M TR R

Analyzing classroom teaching-learning
situations
Evaluating classroom effectiveness

Level VI - studenngeachiqg

R BT

Carrying on an instructional program for six
weeks or more o .

I1f the student is to become a competent teacher, help is
required. This model proposes to give this guidance through
the program discussed here.

During the student teaching experience, it is desirable
that the $tudent teacher:

1. pDefine his own philosophy of education;

2. Acquire first-hand information concerning

- the principles of growth and development
“the various ‘theories of learning and their
influence upon the daily behavior of child-

“ren and youth;

3. Develop and demonstrate proficiency‘in in-
~structing children and youth according to
their ability levels of interests and needs;:

4, Be prepared to make decisions concerning
- objectives-and appropriate Tearnings to be

“5."fDémoﬁét?ﬁté?hi5fundekstahd{ﬁg of subject
: ‘v'mgttervin>his;majar'fie]d and see the inter-
" relatedness of subject matters

. youth to Tearn the desirable content informa-

'*._6:;'Eééome;pr ficient inimaiivatiﬁgjﬁhfidren'and
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7. Become sensitive to the vaTue of an need for
good organization in the presentation of sub-
ject matter to a class;

8. Use acceptable methods and procedures in teach-
ing children and youth; '

9. Develop and use the ‘necessary administrative
controls that are needed for gocd classroom
organization and control;

10. Develop skill in the evaluation of educational
materials and programs as well as child growth
and -development; and _

B PP —

11. Be able to use 1nforma1 and formal standardized
methods of eva]uat1on

Individual strengths and weaknesses of the trainees vary.
It is recommended that a built-in continuous evaluation system
be a part of the student teaching program. SUPEPVISIHQ teachers
and college supervisors should provide a continuing d1agnos1s of
the needs of each tra1nee and work to meet these needs.

"1, Each supervising teacher should submit at
least three avaluation reports of the stu-
dent teacher's progress. ; . ’

2. Conferences should be held with the pr1nc1pa1,
the supervising teacher, and the student
teacher. ‘ _

- 3. Evaluations of the student teaching program
-~ should be passed in by student teachers,"
superv1s1ng teachers ‘and the ‘college supers=
.wisors. = These. eva]uat1ve statements are com-
p1]ed and used for pragram 1mprovement

oy R e In Serv1ce
. - A . i .

"ducat1on 15 becom1ng more and more 1mpcrtant
: 3. ‘of':the large number. of young, 1nexper1enced -
" teachers who enterﬁthe:teach1ng;profes51on each’ year. With all
.. ~the turmoi,l ti oday, the -numerous: ccmp1ex prob1ems-
- Having; teacher ' 17 institutions, the newer trends in math-

ematics,;saCTalfstudiES nce, and Fore1gn lTanguages’; ‘and the
 year-to-year ‘changes”in: methodo]ogy in~service education is a
},must, nat on1y for:the young,~1nexper1enced teachers, but a]so

'”TnnJFar Shaw Un1vers1ty,
omplrx;-a comprehens1ve pro--
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gram is p]an&éd for inéservice‘workshops,iprofessiona] con-
ferences with emphases on the Professional growth of teachers

in service‘g

In-service training for today's teachers is a vital neces-
sity becﬁhse efficiency and Proficiency of the modern schogl
program /ca-not afford. to remain Static. Based upon educational
predictions for the future, teacher training wil] undergo a
mu]tigﬂicity of changes, and it wil] be necessary for a public
schooi teacher to be kept up-to-date on the many changes taking
placs. We offer, therefore, a Program whereby our graduates and
the/braduates from other schools come into the University at cer-

tain intervals for refresher courses and up-to~date information
orn the day-to-day and year-to-year changes. These courses 1in the
various teaching areas are scheduled for late afternoons, early
evenings, and Saturday mornings in order to make it convenient
for the in-service teachers to keep abreast with the many changes
in education and technology. It is the purpose of the department
of education at Shaw University o develop an in-service training
Program relevant to the changing times.

In the future it will be necessary for Shaw University to
Set up a specially designed cernter for in-service teachers, This
center should be a part of the regular teacher education pProgram;
however, it should be under the supervision of a special director
who is trained as a teacher, has had experience in the public
school system and is aware of the personnel, facilities and sup-
plies necessary for up-dated training of public school teachers.

this center would be opened from early afternoon untif late even-

1ng and on weekends With a specially designed curriculum to keep
the public school teacher up-dated. ' .

This center would be housed in the planned education building
Known as the Educationai Learning Center. The faculty would be
Sspacious enough to have Specially designed rooms with special
equipment for in-servi;eAteachérS, These rooms would be used for
regular students during the school day with the schedule so plan-
ned that regular classes would terminate by 4:30 p.m. at the lat-
est to make room for the in-service teachers who would be coming

-~ in at that time. The curriculum of the in-service lTaboratory
- would be designed to keep the teachers up-to-date on the current

happenings in their partiCu]ar;fiéTd,, This proposed building
would have at least three floors and would be Spacious enough to

- accommodate ‘a minimum gj@jSO,insservicg teachers. For the con-
,venjence;of‘the:in-aeryicé'teachérs,vparticulariy the senior teach-

ers,,thevfaciTities that would be used mest would be located on
the.grcunquflpsr;' S R o '

The bUi]dithdu1¢beSbhgbnstrUCtEd’thét the seminar roscms
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facility. In ‘this way, it will always be convenient for the
professor to set up his experiment, plan his seminars, arr-
ange his seminar tables, etc., for the convenience of the
in-service teachers and himself. The final plans for.this
building would contain the thinking of the school architect,
an outside agency experienced. in school planning, members of
the department of education at Shaw University, the genera1
faculty, publi¢ school teachers and administrators, superin=
tendents of schools and representat1ves from the State Depart-
ment of School House Planning. In-other words, this building
would be designed in the best manner to make it poss1b]e to
serve the entire public schao] system

The center would have a full-time staff tra1ned in the
public school disciplines. Their main function would be to
plan, to design, and to implement a program for in-service
teachers. As has been previously mentioned, this center would
not be designed exclusively for Shaw University graduates. In
addition to those who graduate from Shaw University in -teacher
education, the center would be open to all teachers: in the sur-
rounding areas. This means that all the teachers in commuting
distance could come to the University for refresher courses.

The center at Shaw University would also contain a media center
with a micro-teaching Tabcratory, a laboratery school, and a
complete computerized service. If this computer system would
work a financial burden on the University, then we would at-
tempt, through proper channels, ,to work out a cooperat1ve pro-
gram w1th some local university whereby comp]ete programmed and

:computer1zed services would be made available to all in-service

teachers in the surround1ng areas

The micro-teaching 1abaratory 15 1ocated in the Art Theater,
which is in the Learning Resources Center. Shaw Un1vers1tv does

- not have a-library per se for var1ous ‘reasons. Instead, it has-

a Learning Resources Center: It is’ known''as .a Learn1ng Resources
Center because.it was Fe]t that Shaw should ‘move away from what

" “has been prev10us]; known as-theé-old, fraditional library, wh1ch

contained.stacks ‘of books;, per1ad1ca1s, and newspapers. In ad-
dition to periodicals, books, and-newspapers, the center con-

iutalns a micro=-teaching: ]aboratory,_a Dial Access Retrieval system,.
- .-.-a DuKane: Reader, a*rad1g breadcast1ng stat1on,'and a learning
L ;51aberatory : : . : ) : I

The m1cro teach1ng 1aboratary contains coneord v1deo -tape

~_ recorders, a IV monitor, TV cameras,'overhead progectars, and-
“...standard screens’
- téach :the' technical ,
, ;-{pr1nc1pa] aim-of" thE»mlcra teach1ng 1aboratory in ‘the’ mcdeT ‘is to-
cio.provide: tralnlng for the in-= service teachers ‘and to aid in- service

“ teachers im becom1ng“prof1c1ent in the component skills of micro- -
i a m1n]mum of 31x TV cameras a 35—. T

~The'micro=teachking laboratory, is- designed: to
‘$ki11s of: teach1ng ‘to  the students. "The.




miilimeter camera for colored filmstrips, a speed graphic press
camera, and several inexpensive cameras with wide angle lenses
to be used by the beginning students. As the program expands,
additional overhead projectors and screens will be made avail-
able,

The Reading Clinic is a part of the Learning Resources Center
and houses equipment for approximately 300-400 students. This
equipment includes Craig Readers, Rheem Caliphone Consoles, con-
trol readers, tachistoscope, and several tape recorders. The pri-
mary purpose of the reading program is to help the in-service
teachers to develop a program which will enable them to reach a
reading level commensurate with their training and intelligence.
The program is designed to train the in-service teachers to work
with their students in overzoming deficiencies in basic comprehen-
sion, faulty word identification, and poor oral reading.

With the new certification requirements in the State of North
Carolina in which -all in-service teachers are required to return
to school at least one time within a 5-year period, the center
services a dual purpnse; that of up-grading the teacher and at the
same time meeting the certification requirements for the state.

It is hoped that tlirough some foundation, either private or public
funds can be made available to bring many of these in-service
teachers in each year without cost to them.

Also, Shaw University envisions a Master's program which will
take the tearcher beyond the minimum requirements and at the same
time offer an advanced degree. In other words, this specially de-
signed center would be a part of an educational complex planned
and implemented to up-grade principals, teachers, and non-teaching
-staff. ‘ :

‘Eﬁdvii%qg @ Methodology and Strategy in Teaching

/. As never before, tedcher trainers are faced with the inescap-
able responsibility of preparing creative teachers who through
,ﬁheih,competEngx;and‘adaptability‘to:revo]utﬁanary changes will
“provide. the necessary learning experiences for effective citizens.
- The demands that are placed upon youth and adult citizens are in-
creasing.. The skills that are:needed for fruitful living are ‘
~likewise increasing.. .. . - . ... - ‘

 The teacher trainers, therefore, must provide those-experi-
ences and components for the teacher education trainees that
emphasize and promote academic proficiency and personal and pro-

fessional competence. . .-

_néwé1§andrcompétéhcy15hcu1qrvery

~ Behavior change, self-re
-wellrbe_those;CQmppnents.thatzwould receive priority. .. °




Once it has been accepted that the goal of teaching is to
promote learning, it begomes necessary to construct certain guide-
lines for the teaching and ‘learning experiences that will help
prepare teachers for the responsibilities that they will assume
in the schools. ATl valuable instructional techniques and strate-
gies must be employed. _

Methods and Gtontent

The trainees should develop teaching behavior which is com-
; petence-oriented and which comes under the control of complex
f cognitive structures involved in methods and planning.

; Planning for competent teaching demands the organ1zat1on of
information that lessens the complexity of the material by giving
it a surrounding cognitive structure. This planning then means
that teachers must use those methods that are character1zed by dis-
covery,

We speak then of the importance of structuring course content
or knowledge so that the student can find meaningful relationship
among ideas rather than struggle with facts in isoTation Teachers
must be concerned with how the students are ga1n1ng prqf1c1ency

Devices must be bu11t in that will arouse motivation and pro-
mote a sense of accomplishment. Recapitulation and sufficient
transition between top1cs and un1ts of work must be exercised.

One of the more serious prob1emat1c areas in p1ann1ng and
methods is the practice of many teachers of relying upon students
to be their own critics. We want students to be productive, ‘im-
aginative and exploratory.. At the same t1me, we want them to be
evaluative and refTect1ve, o '

We are speak1ng of those ab11 tiee and sk111s needed to gene-
rate.new ideas and thought comb1na\1dn ‘and “then SUbjECt ‘them “to an
almost e1mu1taneeus series of tests and evaluations. Teachers

'must cont1nua11y rem1nd themse]ves that the cherecter1st1c df com=
"th1nk1ng The emphas1s nere is that cempetenc1es and sk111e are .
~often-in: oppos1t1on to. ach other and the ‘behavior’ ‘tendencies--that

result therefrom present’ reaT and genu1ne prdb1ems Fdr even the

‘more nature students : L , : . A ,

: g d ‘Lto the Lransfer ofelnfor-f
;vmat1en nor. to the deve]opment of 1ns1ght Teach‘nq methdds must
'be geared to the deve]opment df those competenc1, 'hat have been

. exper1ence
~;7,1earn1ng
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bur aim in content is to preserve knowledge and foster its
growth. The desired student competence in thic”regard is for

him to be able to make sense of pub11c knowledge in h1s own
terms.

Framework for a Teach1ng Léarn1ng Un1t

I. Introductory statement

A. Outline the specific understanding which students
will develop.

B. State the specific ski]]s which students will acquire

C. Outline the specific attitudes which students will
develop

II. ijectﬁves stated aé un 'erstandings which‘students

will develop.
A. Outline the méjor subject matter content, or
B. Outline the problems to be solved, or

C. Outline a series of projects to be completed.

II1. Content Outline

A. OutTwne the major subject-matter Lcntent or
lg, Out11ne the prob]ems to be so]ved
‘ C, 0ut11ne a-series: Qf proaects to be. camp]eted
Act1v1t1es 1n wh1ch students w1]1 engage
1;A In1t1atory act1v1t1es
'7T7¥T£"Dut11ne a ser1es of act1v1t1es which W111 get.
.ot sthe .students.off to a: successful beginning.
Indicate:the’ .sequence of these ‘activities on

“Q_qthe basis of your ideas as to -how to 1ndicatei'
X good teach1ﬂg 1earn1ng s1tuat1on

‘In§1céte the tjme‘thau w111 prabab?y be re-’vr

1n_wh1ch the ;tUdéﬁté3



and -attitudes. Indicate sequence in terms of
the order in which you think these are learned.

2. Estimate the time needed to carry out this plan.
C. Culminating activities

1. Outline .a summarizing activity or group of
activities to which each student can contribute,
to which the whole group will direct its effort

: during the major portion of the 1earn1ng period,

] which will best satisfy each student'!s need for

approval from classmates and others, and which

will promote good attitudes toward classmates,
teacher, school. " :

2. Indicate the estimated length of time necessary
for. this phase, allowing for appropriate student
-part1c1pat1on

V. Materials and resources
A. Locate read1ng materjals, audio-visual materials

~and demonstration and experimentation materials
which are needed to make the act1v1t1es worth while.

VR TR RTINS TR i T Y BT P

B. Locate and outline facilities in the school. (outline
the classroom and in the community which wi]T‘be used—)

Revise procedures for bringing people from the commu -
.nity to.the classroom: and fer tak1ng the students into
‘the - commun1ty

When 1t is necessary for students to make contect with
persons outside the classrcom or to se cure materials,
“outline. the procedures you W111 use to fec111tete these
"act1v1t1es SRR

Eva]uate procedures

A. 0utl1ne the proeedures you W111 emp]oy to determine where»
“rdfstudents are when the: un1t starts.

. ”Out11ne the methods you: w111 use in asSTst1ng students to
~]rmeasure the1r own progress

C.Qutline the procedures you Will use to measure student
‘ growth qn understend1ngs, sk11ls and att1cudes during
',the ent1re un1t e

3 m




Methods Courses --Professionalizing Experiment g

The big problem in education today is not-how to increase
the absorption of discrete packages of learning, but how to
develop the desire to learn and a sense of commitment to knowine
and understand1ng oneself and relating that self mean1ngfu1 to
American civilization and-to the world.

Teacher educators are investigating and evaluating every
part of -their programs in order- to make learning in their campus
classrooms more re1evqnt5ichaTieng1ng,,and 1ast1ng “in its effec:
upon their students' teach1ng Shaw University is no exception.
Serious consideration has been given to many innovative ideas
and proposals. Listed among these are the following, as stated
by Dr. David Willis:

1. Having students of teaching become involved
earlier and more intensively in every part of
the instructional programs of the schools;

2. Study of the teaching act in a wide variety
of simulated and-actual classroom situations;

3. Sensitivity training;

4, Student teacher ana]ySTS of -their own behav1or
in video-taped micro- teaching (micro-training)
S1tuat1ons and

5. Self- 1n5truct1ona1 systems.in which they learn
to perform various.teaching behaviors according
to predeterm1ned perfarmance criteria.

The educat1cna] exper1ences of courses pr1or to the methods
courses must provide for persenal growth in a realistic fashion.
There must.be a shift in emphasis-from a curriculum characterize
by -prescription to one characterized by self- discovery: from one
characterized by reT1ance on external responsibility for growth:
to one- characterized by personal.responsibility for growth; and
from courses - -characterized by talking. about 1deas,'va1uesg and
qualities- through personal .involvement-in. rea] and open relatior
sh1ps and exper1ences. :
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Area 1 - Subject Matter Competency

One of the major goals of instruction requires that a body
of knowledge be transmitted. In order to achieve this objec-
tive, subject content knowledge must be assimilated into the
teacher's cognitive structure. The traditional method by which
the teacher trainee acquires this knowledge has been through
formal lecture courses outside the division or school of educa-
tion. This model suggests that, with effective development of
performance criteria, a variety of instructional modes may be
utilized to meet the criteria. Subject content knowledge that
is central to subject matter competency may be effectively ac-
quired through closed-circuit television broadcasts, programmed
instruction, including extensive usage of computer-aided in=-
struction, independent study, and seminars, as well as formal
lectures. o '

Area 2 - Presentation Competency

The possession of adequate subject content knowledge is a
necessary but not sufficient condition for effective teaching.
The teacher must acquire appropriate behavioral skills in onrder
to translate the subject knowledge into a teachable form.

‘Learning theories have suggested various conditions under which

the acquisition of knowledge takes place more effectively. The
technical skills appreach to teacher training translates these
principles of learning into principles of teaching. Examples
of technical skills which have already been developed and are
particularly relevant to the presentation of subject content
include: set induction, closure, clarity of communication,
control of participation, reinforcement, repetition, and use of
examples. ‘ : o ' ' :

At 1ea5t seven cémpgnents of presentation competency incTude
the following which must be evident in both the faculty and the
finished product -- the teacher trainee: , |

. Specifying learning goals
.. 'Assessing -pupil achievement
. .of learning goals . "~

. ‘Diagiosing learner characteristics
.Planning long-term and short-term
- ‘learning programs. and pupils .
. Guiding puoils: with their learning tasks
Directing off-task pupil behavior .
©_Evaluating ‘the learner - -~ . °

g5 s

Noo e

"‘Aéaiﬁsiweffécbghﬁié'thétﬁa{vgkiétyyoflpossib1e instructional

5;éxperiencgs;gxist whiCh[c§njprotide[the_teacher.trainee'with the




o -satd: "By all known. cr1ter1a,-
ﬂ;schoo1s are faiTures In'neighborhood: after’ ne1ghborhood across:

. the country, more. than ‘half of-each age. group fails to complete. .
. h1gh schoc1 and f1ve percent Qr Fewer go on. ta somé form of h1gher

necessary mastery in presentation skills. Micro-teaching is a
particularly effective technique for this purpose. Aiternative
experiences include classrcom observation, viewing of videotape
technelogy as a means of 1nd1v1aua]121ng 1nstruct1nn Videotape
is used as: :

1. A powerful means of providing feedback to teachers
on their performance in the micro- teach1ng and re-
gular classroom setting.

2. A research tool for the analysis of teaching be-=
havior. '

Area 3 - Professional Decisian§M§§jggrCompetency

The model presented here presumes that one of the most
crucial aspects of teaching is that of profess1una] decision-
making. The teacher is the decision-maker in the classroom.
In order to meet his instructional objectives, the teacher
must utilize knowledge and skills from all three performance"
areas--subject matter content knowledge, behavioral skills, and
humanistic skills. ~He must decide what material is to be taught,
how it should be taught, and what techniques should be employed.
He must further consider the very important personal and stylistic
variables which m1ght affect the outcomes of 1nstruct1on

In addition to possess1ng skills and know]edge, the teacher
trainee must have practice in facing the situations that require
these dEC1S1Dn5 - The kinds of activities which allow for this
practice include: classroom simulation experiences that require
the teacher to. Face, analyze, and solve prob1ems similar to those

.faced in the classroom; m1croteach1ng experiences; observational

experiences (both 1ive and using v1deotape), sma11 group work;
and-student teaching. : , _

XCDMPETENCIES REQUIRED IN NORKTNG WITH THE DISADVANTAGED

It is an a]arm1ng Statemént bhut 1t must be. nated that despite
the tremendous advancement in educat1ana] téchno1ngy over the past

“two decades, 'schools have failed: m15erab1y in meeting the needs

of a 1arge segment of the population, :namely, the d1sadvantaged

‘f:There 15 1amentab1y 11tt1e recogn1t1on oF th1s cr1s1s in educat1on,:

By one’ report of educat1ona1,research personne] 1t has ‘been .
he ma30r1ty of.urban-and rural s]um

;
1
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education. In many schools the average measured I.Q. is under. 85,
and it drops steadily as the children grow older. Adolescents de-
part from these schools i1l prepared to lead a satisfying, useful
life or to participate successfully in the community.

Who are the children so poorly served by the most affluent
nation in history? The term “d1sadvantaged" generally refers to a
group of people who differ from each other in a number of ways, but
have in common such characteristics as' low economic status, 1low
social status, low educational achievement, tenuocus or no employment,
limited participation in community organizations, and limited po-
tential for upward mob111ty Variously referred to as the "cul-
turally deprived", the "socio-economically deprived", the "socially
and culturally disadvantaged", the chronically poor", the “poverty-
stricken", the "culturally alienated", and so forth, these are people
who are handicapped by depressed social and economic conditions. 1In

‘many instances they are further handicapped by ethnic and cultural

caste status.

In presenting the goals of the disadvantaged, we should be
conscious of the Negro pecblem. There is a "Negro problem" in the
United States and most Americans are aware of it, although it assumes
varying forms and intensity in different regions of the country and
among diverse groups of the American people. Americans have to react
to it, politically as citizens, and when there are Negroes present in
the community, privately as neighbors.

To begin with, the Negro is a prob1em to himself. The con-
tented Negro whose mind is at peace on the race issue, is rare. The
Negro protest has been. ar151ng for a long time and the recent war has
caused an even more rapid 1ncreaqe in the discontent and protest.

The white man worries about the Negro problem too, and not
least when he wants to convince himself and others that it is settled
for all time. The problem has varying degrees of importance in dif-
ferent regions, depending partly on their historical backgrcunds and
partly on the number of Negroes in the area. However, even in those
Northern states with few Negroes, the Negro peoblem is always present,
though there is little excitement about it. Nearly everybody in Amer-
ica is prepared to discuss the issue, and almost nobody is without
opinions on it. 0p1n1ons vary. They may be vague and hesitating or
even questioning, or they may. be hardened and articulate. But few

: Amerlcans are unaware of the Negro prob]em

The Amer1can Negro prob]em is a probiem in the heart of the

~ American. It is there that the dec1s1ve struggle goes on, This 1is
“the central v1ewPﬂ1nt of this study. Though- our study of the disad-

vantage includes economic, social and: political race relations, at

‘the bottom the problem is the moral dilemma of the white American--

the conflict between ‘his mora] va]ues The American dilemma is the

',ﬂever raging conflict between, .on one hand the values of individual
~‘and -group- 11v1ng, where personal and 1ocal interests; economic, social
‘and sexual jealousies;. considerations of commun1ty prest1ge and con-=
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formity; group prejudice against particular persons or types
of people, and all sorts of miscellaneous wants, impulses, and
habits dominate his outlook.

In Tight of current assessment of teachers and tcacher pre-

% paraticn, and of the education goals for working with the dis-
5 advantaged, the following objectives have been identified for

Shaw University's teacher education model:

T. To help prospective teachers develop a
L sensitivity which will enable them to

: appreciate and understand disadvantage
chiidren and youth.

To train prospective teachers to respect
the potential strengths of the disadvant-
aged.

[

3. To train prospective teachers to know how
to communicate to broad segments of the
scciety. At present many pupils are vic-
timized because the teacher is unable to
speak their language. Teacher preparation

3 , must include sensitizing to a variety of

3 legitimate linguistic usages and patterns.

B T T T T e e, o o AT P £ D0 BT

4 A teacher who is ignorant of linguistics is
] not a good teacher, no matter what his area
1 of competence.

1 - 4. To train prospective teachers to make school
1 and scholarship an exciting experience for

anyone.

5. To provide prospective teachers with the
“tools required to help the disadvantaged
with self-help and egc-stengthéning incen-
tives. ' B

6. To train‘'prospective teachers to be able
.to‘help both the advantaged and the dis-
advantaged  to appreciate the importance of

- -democratic institutions.

7. To train prospective teachers to share valu-
-~ able knowledge and experience. The teacher
must show the student that what he has to
offer is valuable. - Also, the teacher must

-have -that which he is asked to share.

r«BLj:Tgﬁprovide prospective ‘téachers with the
©.necessary guidance ski]kfﬁmhich‘wi17 enable

24
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them tc help the d1sadvantaged to become more
aware of the nature of work and the career
choices they may make therein. Career choice
is vital for disadvantaged youth.

9. To train prospective teachers tc help students
to become able to:

a. Choose, perform, and enjoy a viable
vocation,

b. Exercise the complicated task of
democratic citizenship,

c. Engage in satisfactory inter and

~ intra-personal relationships and

d. Engage in culture-carrying activi-

ties.

In the context of these four objectives, the disadvan-
tage can be defined. Everything that is learned in the name
nf education must be judged by whether there is clearly cur-
rent or future use of that Tearning in making choices.

Teachers Should Be Prepared to Teach and Life in

a
MuTti-Cultural, Multi-Racial, and Multi-CTass Worl

di‘

Feelings of hopelessness and despair are common. We need
teacher education programs today which are truly relevant with-
in the nature of our ‘'society from which they take their meaning
and in which we make our commitments to freedom, individualism,
and rat10na11~y A relevant teacher education program in the
~1970's should not only DreDare teachers to be effective in the

1970"s but also in the 1980's. Teachers should be innovators--
to produce and accommodate new ideas, to change when community
needs and children change.

We need to move away from the single-dimensional to the
multi-dimensional teacher. Not-only must the teacher be multi-
dimensional in the types of growth he. seeks to promote, but he
must have vertical dimensions in that he sees himself as having
responsibility for working with any child at his own achievement
level and tak1ng him as far as he can along the continuum of each

type of growth

To adequate‘y meet this mu1t1-d1men51ona1 task ‘in teaching,
a teacher must have thase competenc1es which include:

1.  The ab111ty tg re1até to - the learning of a
- student; this 1nc1udes diagnosis and in
dividual instruction. The teacher must be
‘trained to be%an'educationa1 diagnostician;
v 38 o




2. The ability to analyze group development
and interaction and perform a leadership
role in a group;

3. The ability to communicate fluently both
with individuals and groups;

4. The possession of a body of specialized
skills and knowledge essential to the per-
formance of his job.

5. The ability to structure and restructure
knowledge. This competency will enable
the teacher to choose from his specializa-
tion the type of knowledge that is import-
ant to a given individual or group and to
rescructure it so that the individual or
group may investigate the knowledge in terms
of its own motivation. ’

If these are the kinds of competencies we want teachers to
develop in this training model at Shaw University, we should
declare this fact to the University-wide community of students,
faculty and staff. -Anyone who selects the Shaw Unijversity pro-
duct should expect to obtain a teacher with these competencies.

37
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Sectionfvr

THE MASTER"S PROGRAM
IN ELEMENTARY EDUCATION

The development of a Master's Program in Ele-
mentary Education was seriously considered and under-
taken. Its need as an integral part of the Shaw
University Teacher Education Program has been
recognized by both administrators and faculty
particularly if Shaw i{s to provide the necessary
and beneficial services to society that are nreeded
in the areas of education.

In response to that need a master's Model Program
was designed. J

(

Design

Shaw University's Master's will begin its first
year of operation,as soon as funds are available.
When established (with foundation aid), the program
will be open to college graduates desiring a program
of teacher education for the elementary school.

The Plan
Master's o . Cooperating Liberal Arts
Program = The Student + School  + College

The Plan as a whole is designed to bring toget-
her the undergraduate college student of Shaw
University, selected cooperating schools and the
Master's Program in a joint venture to prepare the
student for effective teaching. Each element has
significant responsibilities, each must understand
the role of the other, and each must realize that
none can do the task alone. -

~ The Liberal Arts College prepares the student
in various subject matter areas, with emphasis on
his chosen area. The Teacher Education division
provides wide experiences, and professional courses.

" The cooperating extra-classroom activities provide

the studentrwith.clinical'experiences!

-Thé~philosophy~of'thekMaéter*s‘Pﬁogram in Ele-

mentary Education is reflected in the courses to be
offéred. These_ are listed in .the following sections.

a¥
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Guidelines for M.A. Degree
in E1ementary Educat1on

GUjde11ne 1: The program should broaden the
teacher's understanding of the purpose and
role of the elementary school. Appropriate
courses:

- Introduction to Education

Cultural Constraints in

Educational Development

Ed. 520 - Schools and Schooling in
Cross-Cultural Perspective

Ed. 527 - Contemporary Educational Issues

Ed. 528 - Parent-School-Community Relations

Ed. 51
Ed. 51

0 =t
1

Guideline 2: The program should extend the
teacher's understanding of the nature of the
learner and learning process. Appropriate courses:

Ed. 516 - Learning Theories and Patterns
Teaching Strategies

'Ed.. 519 - Child Study and Guidance in the
Classroom

Ed. 522 ~ The Educational Diagnostician
Ed. 523 - The Psychology and Educatior of

Exceptional Children and Youth
Ed. 524 - Teaching and Disadvantaged

Guideline 3: The program should assist the .
teacher in gaining greater insights and skills
in the use of the techniques of research and

in designing and carrying .out research projects.
Appropr1ate courses:

~Ed. 525 - Curr1cu1um Deve]opment and
) 7 Education Innovation
Ed. 529 - Educaticna] Research

Guideline 4 The program shou1d extend and deepen

the teacher's. ability to work effectively with
the content areas of the elementary school
curriculum. Appropriate courses:

Ed. 517 - Innovat1cns in Instruct1ona1
Techno1ogy :

28



Ed. 521
Ed. 526

Guideiine 5:

curriculum.

A. Ed.
Ed.
Ed.
Ed.
Ed.

- Diagnosis and Remediation of
Reading Difficulties '
- Seminar in Expository Writing

The program should provide for
concentrated study in one or more of the
instructional areas of the elementary school
Appropriate courses:

512
513
514
5156
530

Seminar in Communication Skills
Seminar in Social Studies Educatian
Seminar in Science Education
Seminar in Mathematics Education
Elementary School Practicum: Art,
Music, Physical Education

B. Or five elective courses in a subject matter
area (apprqpriate to the elementary school
curriculum) for concentrated study.

29
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Conclusions
=0nctusions

. Courses in Phases I and II should be examined
to determine their feasibility and relevance
in the education department, :
Professional courses should be studied to
determine if all the needs of prospective
teachers are met.

iy

3. Behavioral goals are important to program

planning and program development.

Program'p1anning is at its best when students
participate and become involved in program-
development; however, mastery and proficiency
at each stage is a demand if effectiveness

is to be assured.

Program deve?opment is at its best when
Lrainees are not slaves to traditional mores.

4. Some type of screening program for applicants
is necessary. Data ind other results from a
screening device should reveal aptitude for
teaching and interest in the field of edu:ation,

Self-adjustment on the part of students admitted
to the program is necessary for educational :
maturity. Guidance services geared to self-
adjustment Will insure educational maturity.

5. Individualized instruction is also pertinent -

to program planning and Program development.

IndiVidyaTized instruction enables a student
to become an independeént partner in program

- planning and development. Individualized ;

instruction must make for program evaluation :

which makes_pragram}planning continuous. in nature. |

3

6. A good teacher education program must contain /
the following competencies: evaluation of learn- ' '
ing goals, a knowledge of Pupil achievement levels,
and understanding of the learner's characteristics,
longsandVShortarange p1anning'techniques and
se]F;dEVETmeent;tQChniquesg;ff- A
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A SURVEY OF LIKES AND DISLIKES OF JUNLOR HIGH SCHOOL STUDENTS
IN SCHOOL A AND SCHOOL B CONCERNING
HEALTH AND PHYSICAL EDUCATION

I
like
it

do not
like it

it makes
no differ-
ence

No re~
sponses

charts and such as

a way to learn about
health and physical
education

42

48

How do you like the
inspection period
(that is someone
taking a check on

49

you each morning)?

How about sex educa-
tion in the class?

49

How about creative
dancing?

How about games with
a large number of
clasgsmates?

Games with a few
classmates?

13

-

Any-cther'thing you

would iike to say

_ about this subject.

¢




TABLE II

%, A SURVEY OF LIKES AND DISLIKES OF JUNIOR HIGH SCHOOL STUDENTS

f IN SCHOOL A AND SCHOOL B CONCERNING
f ART AND MUSIC

—
_NO response | Total

(o]
m |
! [#2]

1. Do you like your Art period? 41 9 0 50

2. Do you like music period? 34 14 2 48

i R G A oS ot

b 3. Do you enjoy singing in class? 25 24 1 49

4., Have your music lessons in X
class been a help to you? , 17 30 3 47

5. Do you enjoy drawing and : 7
sketching in class? o : A 5 » 1 49 ..

6. Can you play an instrument? 24 25 1 o - B

Ced

. - Would yoﬁllike to play an
instrument? ' ] 32 © 15 3 .. |47,

8. Any other thing you would
like .to =ay about this
subject. '

4o




A SURVEY OF LIKES AND DISLIKES OF JUNIOR HIGH SCHOOL STUDENTS
IN 5CHOOL A AND SCHOOL B CONCERNING
LANGUAGE ARTS

B 1. Do you enjoy your reading period? 43 7

2. Do you enjoy your Language period? 30 20

3. Do you enjoy reading stories? 48 2

L
i
£
v
i
i
i

4. Do you enjoy reading animal stories? 31 19

AT T A A T S

5. Do you enjoy reading advénture stories? 48 2

6. Do you enjoy reading stories that involve science? 22. - 28

7. Do you enjoy reading about stories of great people? 28 22

8. Do you like stories about fairy tales? 17 . 34

9. Do you enjoy writing? 41 9
10. Do you enjoy writing letters? . 21} 30

' 11,7 Do i@u like to write stories ‘you make up? ' .26 .| 22

12. Do jou'likE'yburLspelling period? ' ' R 28 .| 22

13. Do you like spelling drills like spelling bees? . | = 43 ... [..7

= 14, Any other thing you:wéuld 1ike'tc‘3éy*ébéut7this sﬁbject;l!
Réadiﬂg'isfoﬁéibf_mg.mést;helpfulfsubjects
" it relaxes me and'clears my mind 1f I'm mixed. up.

a g
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 TABLE 1V
A SURVEY OF LIKES AND DISLIKES OF - JUNIOR HIGH SCHOOL STUDENTS
IN SCHOOL A AND SCHOOL B CONCERNING
MATHEMATICS
YES NO
1. Do you like your mathematics period? 14 5
2, Do you enjoy mathematics? 15 4
3. Do you think your mathnematics text is too hard? 5 14
4., Do you like worded probleris in which you must
do a lot of thinking to solve the problem? 7 12
5. Do you prefer drill problems better than
. problems with no words? 10 9
6. Do you know the difference between old
mathematics and modern mathematics? 15 4
7. If your ‘answer is yes whlch do you like
bettef? - ‘
:.8{‘ Do you llke to campete w1th othérs in :
o mathematics classks? ‘ 1z 7
9. 1Is the mathematics 91555'_ﬁul_1i;itj° you? . 14

;D?:

Any cher thiﬂg you would liké ta say abcut
~this Subgect ézE;

;
H
!
]
{
i
i

.




TABLE IVa
A SURVEY OF LIKES AND DISLIKES OF JUNIOR HIGH SCHOOL STUDENTS
IN SCHOOL A AND SCHOOL B CONCERNING

MATHEMATICS
: - I I | It makes
! like do not no differ-
: T _ it like it |  ence
!
f 1. How about mathematiecs from the 29 4 15
! primary grades up to now?
| 2, How about your home work in 16 20 13
P mathematics?
3. How about modern mathematics 20 8 12
problems? ' :
" 4. How about the way your teacher ' 26 ole 7
presents problems? : '

5. Any other thing you would like to
say about this subject.
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TABLE V

A SURVEY OF LIKES AND DISLIKES OF JUNIOR HIGH SCHOOL STUDENTS

IN SCHOOL A AND SCHOOL B CONCERNING
SCIENCE

Please check yes or no

O - T T YES | NO
1. Do you have a pet at home? _ o - 40 | 9

2. _If answer is mo, would you like to have one?

3. 1If your answer is no, would you enjoy working with
a class pet?

4. Have you ever studied animals in school? 46 3
5. 1If answer is yes, did you like the experience? 40 6
6. If answer is no, would you like to join a group

that would study animals? 12 6

7. Do you understand any of these terms?

30

o é.rrtaﬁbéﬁhds
—— _b. FElements S — X1
o _ c. Parts of Water _ o X
_ d. Humidity _ _ X
_ e. The making of réin_ _ _ x|
: . £. The making of snow I o b

g. Formation of fuel

‘8. Do you enjoy studying about the information in item 77

9. Do you enjoy working With1plants?,

lD; Do you like.science experiments?

g+
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A SURVEY OF LIKES AND DISLIKES OF JUNIOR HIGH SCHOOL STUDENTS

TABLE Va

IN SCHOOL A AND SCHOOL B CONCERNING
SCIENCE

like it
very
much

Liks
it

I
do not
like it

771t makes

no dif-
ference

B ﬁI Have

not had
the ex-
__perience

1. How do you like your. _
science perfod? | 15 14 [ 11 — — —_—Y

2. How do you like your
_science text book? | 6 23 | 11 1 . _ 0

3. How do you like to
work with science
| ____equipment (apparatus) 19 16 _ 5 4 I

4. How do you like to
make science field
_trips? _ 1 34 11 | A A 4

ST e

5. How do you liké to A
_worle with animals? | 27 17 .

6. How would you like to | , 7
‘watch plants grow? | 12 22 8 i b

7;4:Sciengg_acﬂg§gie§ 1 18 19 | 1 R ¥ 0

|
o SRS < 2 b

% 8. ,Plagning;;hgugraggaﬁ 12 | 16 | 6 | IR

9. Participation ___ 20 | 21 o | 2} o :

10. Any other thing you would ' ~ !
’ like to say about this : i
subject. ’ ‘

49 -
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TABLE Vb

A SURVEY OF LIKES AND DISLIKES OF JUNIOR HIGH SCHOOL STUDENTS

IN SCHOOL A AND SCHOOL B CONCERNING

SCLENCE
Please check the ones that are more in , _
keeping with your thinking. I do
I be- | not be-| Not

. _ _ _ _ _ § | lieve lieve sute _
1. Bad luck 22 20 7
2, Good luck 28 12 5
3. A broken mirror wiil bring bad luck - 4 4z 0
4., Thunderstorm will sour milk 0. 47 2
&. Some other Supetstiticus ideas .12 30 6
.6, Black cat - ' L : . 8 39 2.

rAny other thing ycu would like to say

abont this subject.
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TABLE VI

..:f L
SRS

thls subJect.'

50

51

YES NO
1. Do you enjoy history? o 36 14
2. Do you enjoy geography? 7 ) 26 23
3. 7Do you like civies? o 7 21 28
4, Do you like to study the life of great pé@plé? 5 7 5; 15
5. Do you like to study about citizenship? 28 22
6. D; you know much ab;;t yéurrgave:nment?’ 3g4' 19
7. Wnu;d yourliké to help p;én jour‘lesscns? 40 8

| é; Wo#;d you enjoy cooperating with your classmates
in planning and working in class? 49 1
9. Do you understand a raadmap? 45 ;
_10;-Dq you ﬁﬁdergﬁana a political map?‘ 7 33 | 15
11." Do you uﬂdérsté?é l.‘,afph?sis:_a_l??#?? N N 42 7

- 12. ‘Any othe: th;ng you,wcﬁld 1;;; to say about 7




TABLE VIa

A SURVEY OF LIKES AND DISLIKES OF JUNIOR HIGH SCHOOL STUDENTS

IN SCHOOL A AND SCHOOL E CONCERNING
SOCIAL STUDIES

I | I "It makes
: like do not no dif-
B o ~ it like it | ference
§ 1. How do you like your History period? 33 10 5
§ 2. How do you like your History text
: book? 30 14 5
g 3. How do you like your other History
! books ? 20 10 , 17
I S I S R
4. If you have a Geography text book,
how do you like it® _ 1 14 12
5. Do you enjoy studying about your
government? ' 22 12 14
6. How do you like the new State House? - 31 2 14
7. Social Studies Activities - 37 - 6 5
8. What would you like to add or - -
~ subtract from the Social Studies 19 2 9
(History) Program? Sclect one
and comment. -
9. Planning the Program- | ~ 31 | 4 | . 11
10. Participation S 40 1 4
11, Any cher thing you would like to
say about this subject: A
o
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SUMMARY AND INTERPRETATION OF TAB

The following summaries are significant:

li

Junlor high school students in project schools expressed a strong
liking for films and charts as learning media in health and
physical education. There was a strong dislike for the traditionmal
inspection period in which students make daily health checks.

Sex education and creative dawncing were highly favored as an ad. .-
tion to the regular program of health and physical education.

Students favored games of low organization and games of high
organization as a part of their physical and health education program.

The vast majority liked the music and art period. One half of the
students do not like singing in class. The majority of the class
liked instrumentation and most of them could play some kind of
instrument.

The vast majority of students enjoyed drawiﬁg and sketching.

Although most of the students enjoyed the Language Arts Program in
general, a sizeable number did express a dislike for e reading
of animal stories, stories that involve science, the writing of
letters and the reading of fairy tales. The rusaiug of fairy tales
received the greatest number of negative responses. A sizeable
number expressed a dislike for writing make-up stories. The
majority of students expressed a dislike for the spelling period,
however, the vast majority said that they do like spelling drills
like "spelling bees."

Although most students expressed a liking for mathematics they did,
however, say -that their textbooks were too hard. They expressed

a dislike for wordy problems and instead they preferred drill
prablems.

There is no apprec;able difference between the number of students
who dislike and 1like homawork. The vast majority of students
liked modern mathematicg.

The vast- magofity of students expressed a llking for animals and
enjoyed studying and working with animals. Similarly, the vast
majority enjo-ed warking with plants. Most of the students ex-

‘pressed a like for science experiments. - They seemed to under-

stand tha ccmmon terms usvd in séience vocabulary.

The vast majority of students expressad a liking for science
period, science text, science ‘equipment, ’ield trips, science
activities und pragram plaﬂning. : :

There was no. appreciable difference between th? numbﬁr of szudents

whc did nat believe in bad luck and those who did believe in bad luck
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There is no appreciable difference between those students who
expressed a like and those students who expressed a dislike for
social studies. The majority of students did not 1like civics,
but they liked to study the lives of great people. A sizeable
nunmber indicated that they did not know about their govermment.
Most of the students enjoy pupil-teacher planning. Map-reading
seems to bte understood by most students,

Most of the students expressed a like for history period, history
textbook, and other history material. A majority of students
expressed a dislike for teaching methods. Some said "I really
hate histery."

CONCLUSION

The following conclusions are presented:

1,

- - innovation.

Students -rebel against traditional teaching methods and
techniques. They prefer innovative methods as techmniques.
Students desire a diversified program in physical educaticn.

There seams to b2 very little motivational technique employed in
the teaching of singing during the music period. There seems to
be a need for a broader scope in the fine arts program.

The program structure in the Language Arts program does not seem
to meet the total needs of students. The Language Arts program
with respect to stories seems to be traditional. The methods
used in teaching spelling are not accepted by the students with
one exception: the spelling bee technique.

The techniques of teaching mathematics do not seem to involve
concrete approaches to the teaching of mathematics.

That the scilence program seems to be meeting the science needs of
students is perhaps because the methods and techniques are ex-
perimental in nature, - '

In the social studies area it seems that the teaching of civics
.is more textbookish in nature and does not involve enough

Students seéem to abhor the teaéhiﬁg‘methéds and téchniques

employed by the teachers of history.
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RECOMMENDATIONS

The following recommendations are herewith presented:

That the teacher : of physical education and health consider

- a studv of new techniques and methods for teaching physical

education based on mc=ting. the health needs of students,

That teacher workshops be set up in fine arts for the pur-
pose of increasing the scope of the program and improving

the techniques of teaching, That personnel from the fine
arts department of the State Department of Public Imstruction
be employed as consultants, Further that music and art be
integrated intc content subject matter areas of learning.

That a study be made of new textbooks and supplementary books
with stories whose plots are gearea to the experiences of
students in our modern society. That faculty workshops in
the teaching of spellirs be set up that will tend to improve
teaching techniques.

That a workshop in the use of concrete material for
mathematics be established. That a study be made of the
present practice in the teaching of modern mathematics to
determine its effectiveness.

That more field trips designed to help students to understand
local, state, and national govermment be made. That inmova-
tive classroom experiences be a part Bf teaching tecuu.lques
for civiece and history.
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REPORT ON S§.R.A, TEST SERIES DATA

INTRODUCTION

We realized in the begimning that test data considered
alone was just a number and as vague in meaning as a wo d
read out of context, We were also conscious of the facc
that the context of s:ores is made up of such information
as the curriculum, equipment, students' educational history
i ‘abilities, enviromment, instructional procedures and, in
: general, the educational philosophy of the school.

TR e | e

The major purnoses of the S,R.A., Tests and the testing
program were:

1. To enable teachers and counselors to keep
intimately and reliably informed of the educatiomnal
development of each student.

2. To provide an objective and comprehensive descrip-
tion of the'educational development of groups of
students,

3. To provide a means for curriculum evaluation and
planning.

The entire battery series was not utilized.in our program
at the two schools in our project. The multilevel series
was used wiiich embraced grades 4 through 9. The norms on
this battery extended from grade 3 through 12 levels.

The S.R.A. Achievement Tests were administered in

November and March to determine if and to what extent progress
was achleved during the interim.

lHow To Use Test Results, Hultilevel Edition, Form C and D, SRA

(Ghlcagc, 1964) p. 2.
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INTERPRETATION OF TABLES

In interpreting test results, we were concerned with the
many variables that may make hard and fast conclusions invalid.

In interpreting the tables in this report we tended to
compare the test norms from the November setting with those of
the March setting. Some of the students who participated in
the November setting might present a different emotional
situation during the March setting. Some of the students who
participated in the November session might not have bean present
in the March session.

We realized, as we have always in a standardized testing
program, that norms are comparisons with the performance of
national sample of students-tested in the standardized program.
Shaw University's education-department regards norms only as a
point of departure in assessing whether goals appropriate to
the situation-are being met. ' In evalvaiting these goals we
show what the student is capable of doing. ~For example, an
average ranking may be rcommendable for one student, yet
represent only mediocre perfo:mance fcr a more capable

"classzmate.

Another possible variable- that we should consider as we

interpret these norms ‘is the possibility of difference between

the curriculum emphasis or sequence between ‘the two 'schools in
our study and schools used in standardizing the test. ~ We know
that in science and social studies there is less-unanimity
in the curriculum of various 'grade levels than in other areas.
It was hoped then that the faculty of the twoschools in our
study would examine the content covered by the test in relation
to the scheol curriculum before deciding whether a given result
of a group represents good or poor performance, This was the
crux of the entire testing program, for we think administering
test and putting the results away is a waste of time and money.

It should be emphatically noted here that there is a grave
danger of a type of an interpretation in which ‘the faculty
laments, or rejoices, in the test results to the extent that
they proceed to teach the test or teach in order for students -
to rate higher on certain tests. In this case, the goals and.
philosophy of the school are narrew and the whole-child ccncept .
is sacrificed to the desire of having "walking encyclopedias"
with li«tle else ac ompllshed.
in Sod

2 VLI 55presents a est data in 'average achievement’
tudies and Science ‘o7 the two 'schools 'in question.-

It ~h szl be noted that the eighth grade in School A made much

e
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more of a significant growth in Social Studies than the seventh
grade. In science, the growth status was not quite as sharp.
Table I also reveals that there was a sharp decliine in the
second semester of the seventh grade in science, - The eighth
grade in School B indicated a slight increase in Science and
Social Studies. The system in the eighth grade (combination

of the two schools) represented a sharp increase in Science and

So0ecial Studies., A striking feature of Table VII is the decrease

in growth status in the seventh grade in social studies and
science in both schools. There was a sharper decline in science
in both schools, ' '

Table VIII presents a general increase in all categories of
the Language Arts program at both schools. The eighth grade
exhibits a sharper increase at both schools than the seventh
grade. Spelling in the seventh grade stands out more forcefully
than the two categories in the seventh grade.- At the same time
spelling in the eighth grade also stands out. It should be
noted that the category of capital letters and punctuation stand
way out front from the other categories in School A in both
grades. However, grammar usage indicated a growth that vated
lower than the cther categories. '

It should be pointed out that for the total system the
average grade placement for all categories was above the eighth
grade level,

In Table IX there was a sharper increase in reasening than
in any other category. There was an increase in growth status
in the system in the area of concepts in the seventh grade; how-
ever, School B showed little or no growth.

The eighth grade showed a sharper increase in growth status
in the system than the seventh grade. It is noticeable that - |
computation in both grades showed a lesser increase in growth
status. ‘ '

It should be noted that in Table X, the seventh grade
exhibited a greater declines in both categories in the system®
than the eighth grade. : In the eighth grade, the increase in

ERic

#Both prcject schools.
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TABLE VII

THE AVERAGE ACHIEVEMENT OF TEST DATA WITH
DIFFERENCES IN GRADE PLACEMENT FOR SOCIAL STUDIES
AND SCIENCE IN SCHOOLS A and B

THE SYSTEM OF- THE SRA ACHIEVEMENT SERIES FOR NOVEMEER AND MARCH

SSIRESD AT TS R O g R BT L S

I SOCIAL STUDIES ‘sclgupﬁ.
GRADE |NOVEMBER | MARCH GRADE NOVEMBER | MARCH
- ' — , . — =
School A 7 9.1 | 9.5 |+ 4| 7 9.1 |[9.7 |+ .6
8 8.7 [9.8]+1.1) 8 9.2 [9.9 [+ .7
School B  ;" 8.2 ‘ 736 ~ 6| s 8.9 |7.9 1-1.0
8 7.9 3.}"'+ 8| 8 8.4 |8.7 [+ .3
'SYstemf i | ?  '8,}':: 8.6~ .1 “7: 9.15 f“é.S'_— .3
i8_' 8.3 |9.3]+L.0| 8 | 8.8 o e o5
*GROWTH STATUS
58
20




TABLE VII A o .
A COMPARATIVE ANALYSIS REFLECTING GROWTH STATUS OF THE SEVENTH AND EIGHTH
GRADES IN SCHOOL: A OF THE SRA ACHIEVEMENT SERIES CURRICULUM
IN NOVEMBER 1970 AND MARCH 1971 TEST SETTING

‘ Social Gram. , :
11.0 Studies. Science C&P Usage Spelling REA .Con, Comp Compre. Voc. Compos.
! T " " ] " y
10.0 , .. |
==l
, N~
9.0 = !\,L R\ Y/
= N /7
/ 2N N2
¥ .
8.0
7.0 : .
, } 7th Gr. Novembler .
Scale | , March
, 3
8th Gr.] November -—-——{-———
6.0 : | B | March | v _
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TABLE VIII A

A COMPARATIVE ANALYSIS REFLECTING GROWTH STATUS OF THE SEVENTH AND EIGHTH
GRADES IN SCHOOL B OF THE SRA ACHIEVEMENT SERTES CURRICULUM
IN NOVEMBER 1970 AND MARCH 1971 TEST SETTING

Grade Social Gram v
106.0 Place mﬁamwmMI|MWmmmmmllhwwllllrmmhhm Spell.  _ REA Con Co ~ Yoc,.. Compos

9.0
8.0
“Do
6.0

Novegber —--——f————-

7¢h Gr. - | -~ Marc
Scdle . ‘
h 8th Gr. - Novegber ———-f——=-=—
S ~ Marc :
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"TABLE IX A

A noxw>w>HH<m %Z»H&mHm mehmnHHzm A noxwomHHm
CROWTH STATUS OF Hmm mﬁ<ﬁ2ﬁm AND EIGHTH GRADES IN ‘SCHOOL
A AND B OF THE SRA bnmum4mzmze mmeMm CURRICULUM
* OF THE NOVEMBER 1970 AND THE Z»Whm HowH TEST SETTING

Compos. -

Project = Sncial - mﬂmE. : : o . :
11.0 Data Studies Science = C&P Usage Spelling REA. - . _.Con. .. Comp. Compre. Voc.
10.0

9.0
8.0
7.0
6.0 . e B
: mnWOOH 7 ==——  -November =——-———w——
Scale -~ o oﬂ.‘Zmﬂo# S
,;mmr411 - November wrrerrrrriws.
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growth status in both categories was the name. Of the two
Zategories, vocabulary showed a greater - _kness.

A glance at Table VII A indicates vividly the decided
increase of growth status in the Language Arts program at
'School A, In Table VII A the increase in growth status is
not as sharp and it denotes some decline, expecially in
tha arithmetic area, Table IX A reveals an increase in

March with the eighth grade standing out strikingly,

ITEM ANALYSIS STUDY
SRA ACHIEVEMENT SERIES

Earlier in this chapter it was pointed out that teachars
in forming judgments as a result of standardized test data
should first examine the content of the test and compare it.
with curriculum content of the school in question. A teacher
shoul.! alsc examine the philosophy of the school and consider

“his own philosophy of educatlon before making Judgmentso

We are concerned at . ‘this’ point with how to use the S R, A

“Achievement Series in teaohlng and learning situations.

In order to reap the most benefits from the series, tests

‘should be administered twice per year using different foums.
. One. setting should be in the fall and one in the spring.

After studying the dlfference between. grade placement .levels
which is the growth- status as exhibited in Tables I through IV,
a teacher will get some idea of the status of her class with
respect o curriculum items of the series. Therefore, a

;teacher s Judgment should be based on these varlables-

Another Jtep is to’ compare currlculum 1tems of the series

_With curriculum of the grade under study. If the two curricula

are in harmony, remedial programs may be considered if. test.

- data so signifies.

A look at Tables VII through X reveal that students’
achievement levels based on this series, form -C and D, rank
from one to two years sbove the national norm.,

A teacher, as indicated earlier in this report, should.

‘not rejoice necessarily but rather study closely the section

of the Series titles "Item Analysis:" This section is de-.
signed ‘to compare the number of responses that are correct in
each item with the number of students teking the test during -

6 85



the standardization of the series. In ot r words, a percent
of responses in the group is compared with a percent of .
responses in the national group.

he

In Table XI one item description is taken from the
Social Studies section of "Item Analysis." Table XI reveals
that in Place Geography, item number ID, twenty-four responded’
correctly to this item, Reading across jthat represanted 86% .
(24 out of 28) of the group selecting correct alternatives and
85% of the national group seélecting correct alternatives.
This means that in this one item the claso group in School B
rankeéd higher than the national group. !

It‘should be noted in Tablz XII, which has to do with
Language Arts (punctuation), the school .group ranked 100% in
item 42B, while the national group ranked 91%.

In Table XIII (Language Artse) it should be noted that the
school group ranked 04% in item 4B and-the national group
ranked 20%Z. In thig case'a teacher perhaps would like to ex-
amine this item. for remedial purposes. - If he desires to do
this he should- note first that.item 4B has to do with recogni.z-
ing improper nouns in general. . The next step is to’ refer to -
Multilevel Edition Form C of the S.R.A, Achiévement Series
item 4B on page .32 and study the content. This: item has to
do with setting off ‘one part of a sentence with a comma. It
points up then that this class in SchOol B needs remedial
training in. setting off parts of a. sentence with a comma.

. The teacher may 1ike ‘to compare ‘this item whivh deals -
- with the use of the. comma with this section of the Language
" Arts textbook ‘used by the class. If the phase in question is.
in harmony with school curriculum the use’ of this phase of . the
series is’ valid T

SUMMARY
1, The eighth grade in both schools made a more significant
growth in science and social studiés than the seventh

grade in both schools. There was a sharp decline in growth
status in science in both SchOolS in the seventh grade.

2, The Language Arts program at both schools shOWed a definite
increase in growth status. The eighth grade exhibited a
sharper increase in growth status .in both schools than the
seventh; however, spelling in the seventh grade showed a
sharper increaSe than any- other _category in the seventh

E;Egt}igf
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. : .- TABLE XI
D A SAMPLE- ‘SOCIAL STUDIES ITEMS: »zEmmHm
OF S.R.A. >oﬁm<§mza mmEHm :

. ,mm.a . mowa._ “No. 1 ouoé
owmmm.m‘ ,..mHg:. .,o.,‘m,.mm,‘

e : Hnms._ nonnmmn;. mJ ‘zm&wmw o : __,, mmwmoﬁppm
“Item Description . :No. |Response.|" Wmmvodaudm;  . nonnmon »hrmidmanm
T SRR R ooaswonw%:vv.v ‘ v
: ..mndcv % |National %'

86 85

.wwwnmqmmomﬂmvw%

14 B 64 59

28° 1 B 57 73

TR . 54 - 60

”N.G_..M__\_ I 68 60

- S.R.A. Achievement Series
Item Analysis, page 1
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_ TABLE XIIT
A SAMPLE LANGUAGE ARTS ITEM ANALYSIS
OF S.R.A. ACHIEVEMENT SERIES -

L . ~ Sem - .WOHL“..; No. MiMOHoﬂv
.mﬁm&m.m ;H.,;o‘...JNm,.,‘

| Ttem | Correct Number - | Selecting |
Item Description .| No. | Response | Responding . |. Correct Alternative

. | correetly T -
T Group % | National % ' }-

Recognizing Improper e [ BT R N TR A 20
nouns in general ; I , ST I 4

S.R:A. Achievement Series B 3
Item Analysis, page 3 - | o .
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grade. The same is true at the eighth grade in both
schools. Grammar usage ranked lower than any category .
in both schools. The average grade placement in Language
Arts in both schools is above the national norm.

3. In arithmetic there was a sharper increase "in growth status
in reasoning in the eighth grade in School A than in any
other category. The system showed an increase in growth.
status in concepts in the seventh grade in School A and no
growth in the same- category ‘in School B,

4, 1In reading the seventh grade‘shoWed'a greater weakness than
the.eighth grade in both schools., The category vocabulary -
showed a greater weakness in both grades and in both schools.

CONCLUSIONS

1, The science .program for the seventh grade in both schools
does not lend itself to growth according to the S.R.A. Series,
as well as the science program in the eighth grade in both
~schools. -The social studies program in both schools seems to

be 'in harmony with the social studies curricuium of : the S.R.A.
Series. : -

2. The LanguageiArts program in the eighth grade at both:schools.
is more in harmony with the Language Arts curriculum of the
S.R.A, Series than the ‘seventh grade curriculum in both

. 8chools, The, teaching—learning activities in beth.schools and

“4n both grades are superior to the teaching~learning activities
in the. other’ language arts . categories stated in the S.R.A.
Series. It is quite. evident that the. teach1ng—learning ,
activities in the seventh grade grammar usage category ar: n-
ferior to the other language- arts categories in the S.P...
Series "in. both schools. A :

3. yThe category reasoning in . arithmetlc in the eighth grade in
’ - School ‘A is in ‘much’ harmony with that category in the S.R.A.
- It appears - that the category concepts in the seventh. grade in
School B are ‘not as much in harmony with the same category in
“The  S.R.A. Series as is the seventh grade in School A. Seem-
“ingly, the seventh grade curriculum in both schools, is less
in harmony with the S.R.A. Series than the eighth grade
curriculum in both schools.




The-

The reading program in the categories in questicn 1s less
in harmony with S.R.A. reading curricula in the same
category than in the eighth:grade in both ‘schools. The:
teaching~learning activities in vocabulary seeém to-be weak.
in both grades and both schools: according te the S.R.A.
Series.

following recommendations are herewith presented:

That a comparative study be made of .both the S.R.A. and'School‘
Curriculum in-Science in the seventh grade in both schools. That

"a study be .made of the teaching—learning activities in seventh

grade Science in both schools.

That a comparative study be-made of both the S.R.A. and School.
Curriculum in.Language Arts in the seventh grade in both schools.
That a study be made of the teaching-learning activities in the
seventh grade Language Arts in both schools. That a special
study be made of the grammar usage 'category in. the seventh grade
in both schools. The procedures utiJiaed in Table XII and XIII
above are reﬂommended *** :

That a specia' study be made of the category concept in School :B.

in the seventh .grade. The: method of approach illustrated in -

‘Table XII and XIII zbove is recommended %% That a comparative .

study be made of both.the §.R.A. and. School Curriculum in arith—

'metic in the seventh grade in both schools. :

- That re special cons1deration be given:to an in, depth study of the
'basic reading -program with special attention given te vocabulary
‘and comprehension in the:seventh grade .of both schoels. ‘‘That,

special studies also be made of vocabulary in the eighth grade of
both schools 'f[~*'

**%Refer to Table-XIII,VInterpretation; p. 70
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GENERAL RECOMMENDATIONS

1. That a workshop in techniques of planning behavior goals
and” performance criteria be held for the faculty of both’
schools.,

2.. That special'consideration be given to the "list report.-
of scoresg" of the test results of the S.R.A. Achievement
series for 1nd1vidualized instruction and/or a tutorial
program: for students who:rank low. ‘

"It has been recommended above that a study.be made of the
school program and the S.R.A. Achiévement curricula to-deter-
mine ‘to what extent they are in harmony with each other. This
was recommendeéd in order to help the teacher make valid judg-
ments -concerning test data. It was also recommended for the
purpose of . developing a broader- perspective perhaps on program
content. :

Important Information Regrrding_SRA Achievement Test Series
: . » for: Prolect Schools

The S.R:A. Achievement Series can be .used ‘as a guide in:
.teaching ‘and learnlng with. emphasis on- the’ test curricula
included. - It .can also be’ used-as‘a’ point of beginning into 'a
broader. scope in- teaching and" learning.. It 4i5-suggested her
- that ‘teachers in -the projéct schools make.a- -study of .the test
tcurricula that will be round in this reporto
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A DESCRIPTION OF INDIVIDUAL TESTS IN THE MULTILEVEL EDITION

A brief description of each test should assist in program
planning: :

The Social Studies Test measures understanding and application
of representative principles drawn from geography, history, govern-
ment, and the other social sciences; for example, thare are items
dealing with communication:, educatiou, manufacturing, pivotal events
in human development, and contributions of great leaders. A further
breakdown of the content of ‘the test indicates items that have to -
with Place Geography, etc,

The Science Test measures the student 8 knowledge and under-
standing of certain representative facts and principles of science.
It stresses those concepts, generalizations, basic classifications,
and cause-and-effect relationships customarily presented in elemen~
tary and junior high school science courses. Items sample learning
about a wide variety of subjects: plants, animals, climate, weather,
conservation, astronomy, simple machines, electricity magnetism,
light, sound and scientific method.

The Language Arts Test measures a broad spectrum of skills in
the use of language. The capitalization and punctuatidn .subtest"
measures the use of capital letters in proper noumns, abbreviations,
and book titles, or apostzophes in contractions and-possessives, of
quotation marks, semicolons, and hyphens, Usage items involve common
grammaticalnerrors:of,tense, redundancy, double negatives, subject-
verb agreement,: case .of preiouns, and homonyms. “he Spelling subtest

measures mastery-of the basic knowledge of Word;structure:by means of
reCognition. : : : : C

The Reasoning, or problem—solving subtest of the Achievement
Series uses a story format to measure understanding of the loglcal

‘and mathematical steps- that 1ead to the solution of arithmetic -

problems.w Problems require the students to identify the facts
releVant teoa solutlon, select thA arithmetical process to be used,

and carry cut the computation. necessary to. arrive at the solution.

" The Readinngests-of‘the,Achievement Series use Complete
stories to measure reading ability in typical situations, The
tests were constructed after carefully surveying children's reading

‘interests at various grade levels and studying  the types of

materials they are commonly asked to read. All subtest vocabularies

2How To- Use Test Results, Multllevel Edition, Form G and D, SRA

(Chlcago 1964), p. J." -
| | ﬁ?;}‘
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were carefully checked for appropriations of difficulty level
by reference to (1) Henry D. Rinsland, A Basic Vocabulary of

Elementary School Children; (2) E. L. Thorndike and I. Lorgo,
The Teacher's Workbock of 30,000 Words, and (3) A. I. Gates,

A Readigg:Yocabulary for Primary-Grade.

, The reading selections are drawn from the. fields of social
studies science and literature. Items following the selec~
tions measure the student's ability to understand the overall
theme of the story, identify the main idea in paragraphs, infer
logical ideas, retain significant details, and understand-the
meaning of words. in context. - Other reading.skills, such as the
ability to retain ideas well enough to make comparisons and .
the ability to read at a reasonable rate, are also called into
use. o

Two precautions shonld_be observed in interpreting grade-
equivalent scores:

1. Average performance at a given grade level constitutes
a range rather than a single grade-equivalent score.
If a class is tested at the beginning of the seventh
grade, should students with scores of 7-2 and 7-3 be
“n\considered above average and those with scores of 6-8
- and ' '6-9 below: average? ‘Decidedly not. If the
- .definition of averags performance is restricted to
"those students whose grade-level scores exactly match
.~ their grade placement at the time of testing, only a
- small percentage of a class would ever rate as average.
'Average performan:e should be considered a range, not
“f?;a point of value,,‘1_.-,"_'

_‘2,xfThe conclusion should Hot always be drawn that the
- "student can compete with'students at - the level indicated
o byihie grade-equivalent sgore. Tor example, & Dhegimning
© . fifth-grade student's gxude—equivalent score of §-1 on
o lalle arithmetic subtests does not indicate that he should
v be: attendlng eighth—grade arithmetic classes, or that he
'knows ‘the  arithmetic .concepts and skills that would be
‘taught in grades 6 and 7., The score indicates that he
" has mastered’ what- has been taught in the first fcur years
r;of school in an. unusually thOIOugh way.
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Language

SRA ACHIEVEMENT TEST CONTENT

Teachers may be interested in knowing the general content
of test series. Although this test series is from Cof the
Multilevel Edition, it should be noted that information is
general and therefore test items in all forms are selected
from content mentioned below.

wCategories i

Word Meaning

Paragraph Meaning

Spelling

Arithmetichonnutationri1:”

srithmetic Concepts

Content,

General vocabulary, science, social studies
literary background.

Main idea,'important details, organization
and sequence, vocabulary, inference, compre-
hension of stated content balanced subject
matter content.

‘Words frequently used verrors that are most

common, -as- substttution for ‘vowel phonemes,

. ~variant COnSundnt, schwa—sound variants,
 final. e, doubling final consonant adding ~1ly,

plurals, prefixes With assimilated doubles,

ie-=ei, omitted syllables miscellaneous.‘

Usage, punctuation, capitalization, sentence
sense, dictionary skills--multiple meanings,
locati wills, diacricvical marks, and

_ syllabica tion .

‘ ;Fundamental 0penations with whole numbers

_u,ycommon ‘and decimal fractions, average,

v,éjtchanging units &f measure, simple per cent,
*wsﬁdifficulties -and careful: sampling of other

compuratlon types.

,;;,Place Value raunalng numbers, geometric con-
.cepts, meaning~nf fractions, meaning of per-

cent, Roman numerals, interrelationships of
the operations.
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8.

9.

Arithmetic ‘Area, volume, ratio, graphs, tables, scale,
Application per cent, business activities, average, circle

problems geometric tigures, everyday problems,
mathematical model selection,

Social Studies Content--economics, history, geography, govern—

ment; Study Skills--~tables and graphs, maps and
globe,, political poster.

Science Alr and weather, astronomy, chemistry, elec~
tricity and magnetism, energy and machines,
- light and sound, earth science, animals, plants,
conservation, health and. safety, everyday and
-industrial applications, scientific method.

SUGGESTIONS FOR REMEDIAI I:ISTRUCTION

Remedial instruction is"a ‘complex and highly individualized
form of teaching which cannct easily be reduced to a list of
specifics; of this the authors of Stanford Achievement Test are
well aware, But they are equally sensitive ti the great need

',‘for some: speciflc suggestions ‘that will. ‘aid the teacher in

v;meeting the varlous individual needs and even the needs
of the. class. N Ll e o S -

‘The following suggestions will aerve this purpose.‘

Woru Meaning

.

b
..

o
e,
f.

Encourage ana1y31s of multlple meaning of words.

'Encourage much - reading. e e

Make: word: study a ‘¢lass hobby.»_ CeE

Encourage ‘use of words ‘that" pupils f1nd in the1r reading.

]Keepf 'Changing list of Mt or "interestlng" words on the chalkboard
Dictate’a passage and then see how pupils can. change the words and keep

. ‘the substance, i

« ~In‘grade: 6, classify words by subJect, vart of speech used - root,

‘foreign origin, etc.;]].

~Conduct. exercises in" writing a synonym for each of a llSt of words.,
Write an- antonym for each.-

~ Make' individual desk" dictionaries a potent source of education for
_each pupil. :

“;Par g aph Meaning

dlgfh

. a, ' Have' pupils writ

gWork—type Reading “4i: |

' for a paragraph Ask wh] the
- ““headline is a goo
b. - Have pupils st ge:

 Have pupils sugs

:“jdifferent tities fur an article o
‘sub itles for the main ideaa in a passage.wi
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"Have pupil:

Have pupils preview a passage, observing its title, subheadings,

conclusions, charts, and the like.

Ask questions about details,

Ask for a list of events and of objects whlch appear in a passage,

Ask pupilsLto read a sentence which verifies a statement made.
select the essentials nceded to answer a question,

prove a point, describe a plare or an event.

Increasing Speed

Slow reading may result from poor ability in word
identification or from slow comprehension of the meaning.
To increase speed is difficult and not always advisable.
Some pupils may, on the other hand, have developed a casual
approach to reading. Have these pupils read with time.
limits-set. Check their understanding.

, Reading the School Sub1ects

The most important factors in- reading in a school subject

- are (1) ability to comprehend in: gerieral as .one reads and

2y knowledge of the. vocabulary, symbols, and content

specific to the SLbJeCt
Of 1ess importance than the two factors mentioned

above are certain reading tasks which characterize one"
subject more than another, such as the following.

a._.Reading a drama or a poem with expression.,g;

~ b gVisualizing the vay a. machine works as one. reads about it.
’_;Q“fceﬁfFollowing detailed;directions in performing an: experiment.
v de :Following a. 1ogica1fsequence of steps in science as: one :

“applies a principle.i'

lfi'e. Judging. the 1ogic of conclusions from a variety of facts in.

'science,”

: rf; Differentiating in the social ltudies between facts, 0pinion,

and propaganda.

g.. Reading social studies data from. mapa, charts, photographs,
cartoons, and political posters,

"h. Translating a problem in mathematics into one 's own language

~and then into a mathematical sentence.,'
Z'Performing some function while being guided by a detailed
explanation of it.‘;
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Speliing

Five types of spelling difficulties msy be. defined roughly
as. follows-

l...Gross errors, such as osrgs for orange ourevabe for
everybody, and dyseadid for decided

Z, Errore in using the wrong variant spelling of a phoneme,
fone for phone, danse for dance, and declair for declare

3. Errors made in structure, such as those made in forming °
plurals and in writing intlected forms and derived words

4, Lack of a clear perception-of a-word in writteu and

spoken form, such’ -as- preform for perform, -and probly for
probably

5. Careless errors made while being preoccupied with the
ideas about which one is writing. o

The following suggestions may be helpful in aiding pupils
who make errors of the types listed above. : ,

Types 1 and 2 Discove*'the degree of inadequacy in phonics
by dictating 20 vo 30 synthetic or imaginary words, such as bez,

_kalwo, tiemel Score any reasonable sPelling as. satisfactory.

Some nupils at this level will still need assistance with
phonics..,-uch exercises as these will aid their learning of the.

spelling cf the sounds.

Have pupils write the first (or last) letter (or blend) OL "

words which you pronounce.

Have pupils write synthetic words which you creare such as

 Initial- Blend-':,n;bl, br, dr; dw, £, fr, gE, wh, (hw), Kl

.’H'.(cl) ke (cr), k) (quit), pl, pr sk, (SC), 81: sm, 1, 8Py’ St"

f} arrange, barter, defer'j-l
the root word on *he chalkboardvfirst.

tr tw, thr

- ,-.inal Blend :;lb rb lch nch rch ld nd, rd lf, rf,
”lge, (bulge) , nge,‘rge, lk nk, rk, sk sl rl, lm rm, zm,
1n; rn, 1lp, mp, rp, 8p, fs, ks, 1ls, ms, ns, ps, rs, ft kt 1t,
nt, pt rt, st, sth fth lth nth rth lv, v ‘

'-u;'“e 3, Cive unusual words which involve the adding of end-
ings ‘as adding" -ed and. -ing to tan, stoke, hail, crash, Aregret
‘able, frank,. and ordinary.‘ Write

S




Type 4. Develop pracrice experiences in prouunciation and-
in spelling by syllabIe.

Txpe,5. Require proofreaaing and encourage ‘use of - dictionaryn
Test the very slow learners with words selectad from the spelling .
books of grades 2 and 3., ‘Dictate them in groups of 30 and have
pupils keep in notebooks the words they misspell  Use a test=x_
correct—test procedure. B ST '

Language

: Remedial instruction in usage comes slowly. The‘suggestions
which follow help in the improvement of language.v._ T -

a. Continually set up goals of good usage,

b. Discuss common errors.,.

c. Repeatedly correct writren work Have pupile analyze
‘their own errors. :

d. Have pupils construct sentenceg: orally and then write

' these sentences in good form, ~Analyze the sentences.

‘e, Dictate to the slow learners. series of short para—'
graphs which involve: punctuation. Then ‘have. nupila
'rewrite each one and change the sentence structure as”~"

they rewr') te. . AT : S

Arithmetic Compuration - »

A tabulation of the errors for each item will reveal possible
deficiencies in computation.. Remedial procedures can be deve10pedJ
as these errors -are revealed : L SRR s

_ Poor facility with the number facts can: be checked by dictat*lf
_ »inb 25 fact- questions at: 5—second¥intervals, as 4 x 6 B 7. x

‘;of place value as

405 e . i3 '1‘6162".

ﬂ »--——--‘;‘52.7- o ,;--.—,97 8347
w0 et . 203 e

_x302 . . _x340 . %570 - __x320




Arithmetic-Conckpts

Concepts.- in mathematics at grade S and 6 extend over a wide
range of mathematical principles. 'Few specific remedial sugges~
_ tions can be made, other than to check specifically for under-

.standing of such concepts as the following.‘ R L,

Meaning of mumber vs. ‘me.lz.é,l B

“Place valuefinbnotation.ﬂﬁphgf

Romahfaﬁq!AféﬁiefhﬁﬁerAis'f””

Decﬁmai*ﬁOtatiQ@; Tbéﬁihétiépgofirj&r
Expanded notation
Role of zero‘and,of one :

’Meaningjof fractiOns

Meaningﬂof equality-asfdifferent names for the same number'?'

Meaning of the operations, subtractionaaswthe'in erse of additionj‘vand |

bf}hsointion;Of:eqnations E

' Arithmetic Applications

. Problem-solving ability may. be improved by this three—step
procedure. (1) understand fully. what the p'obl”‘” ”(2) trans- ~
- late the problem into m@aningful'terms anda(3y structure. it in
8 mathematical sentence r mod" : g ‘

B . Develop a background for "‘erstanding the setting rn wh1ch
f;,éa mathematical application 48 - being=made ; .

A vt Zy iy |
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The following techniques may aid understanding:

a, Have pupils express. solutions without using any nuwbers,
(For example--the difference in heights will be the
measure of the taller minus the measure of the shorter.)

b. - Have pupils choose among possible equations for the
correct solution. =~

¢. Have pupils judge by estimation the reasonableness of
a derived answer,

d. Have pupils write problems of their own. ~ '

e. Give partial data and ask ‘upon what additional data the

© answer depends. . .
f. Have pupils diagram application situations.-
g. Have pupils label all answers and situations.

Social Studies and Science

Social studies and science are commonly classified as
"content" subjects.. Each has, however, some uniqueness of
approach. Science in particular is characterized by what is
referred to as the scientific method, The method is not well
defined at this level, and it may be as characteristic of study
in the social studies as: in science. ‘The following obJectives

‘fﬂ'should characterize these two subjects.:ﬂ‘”"

fo'Acquisition of knowledge both of iacts as we now conceive
;’them and generalizations T L

**Rencgnition OL tne changing nature of - knowledge and an
appreciation of the‘ways in which new knowledge unfolds

Ways of evaluating Lruth vs. falsity
'*,Elementary designs to discover knowledge new to the pupil
'_An eagerness to learn new knowledge
k-:Systematic organization of study.' an efficient study plan,
Ca get-right—to—work attitude, ‘a knowledge of resources a
good dictionary habit, etc.
An open mind on issues' a willingness to look at the data

An emerging set of values by which a pupil lives

A growing vocabulary in each subJect as the means of
: thought and communication.

it
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REPORT OF GRAY'S PARAGRAPH READING TEST DATA

The Gray's Paragraph Reading Test was given to 100 selected
students in November and March of the school year of 1970-71 in
the project schools of this report. '

Table XIV does not.reflect the growth status of all students.
The Table only reflects the growth status of 23 selected students
out of the 100 who rated seventh grade and below in November. The
growth status reflects the algebraic difference between the place-
ment received in November and March. . B '

Table XV reflects the grade placement in months and years
‘with the frequency representing the number of students in each
class. For example, Class 1.0 through 0.5 months has a frequency
of 4 which means that there aré 4 students in the class (group).

It should be noted that 10 students which represent about
half of the students rated a grade placement from 10. to 1.9. It
should be noted that 13 students, which represent over half of .
the number selected, had a growth. status from 1.0 to 3.0. The
following summaries are herewith presented: .

- :'}Twénty—thrée,students'but»qfv1007wefe selected as indicated
‘in 'Table XTIV based on. the number ‘of students.who received a grade

- placement of 7.0 and below in November.

aTﬁirtéen'stﬁdéhté redeiﬁedja‘g:dwth ététustf 10. to 3.0
- All students showed some growth'with‘bne_éxception as reflected

" in-Table XIV.
:' Theffollowiﬁgftbnclusions ére hé:éwith presen§ed:
R GSigﬂifiCént“grQWth:in'read;ng’wasAmadé.By;23’selegted stu-

/dentsdlisted_in.Tahlé'XIV@fWeiaSSumeﬂthatgthisjgrowthuévidently
i.Wasgdqeftg’speppedEﬁPPTogpdmsjthatiwere provided by the project
"along'with*thejnormal"progtam;cafried on by the'school itself.
The following recomméndations are herewith presented:

A. That fhe_Gfaffs‘ParAgr3§h'Réading Test be ptilized‘to neasure
students for group techniques in the teaching of reading in .the
seventh and eighth grade at the project schools. '

The test can be ‘easily admihistered, scored and interpreted,
therefore; can be used in grouping techniques, @specially ia the
Language Arts area,

82
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NOVEMBER AND MARCH SCORES OF 23 SELECTED STUDENTS OF THE PRCJECT

November Score -

' 4.9

5.9

6.1

4.9

| *Gﬁpwth}Stétus.

AND THE GROWTH STATUS* O EACH STUDENT

TABLE XIV

“‘March Scofe.

5.2

7.3

- 8.0

8.0

- 8.0

3.0

5.7

R

‘vtfééai.ett_;_

Growth Status

0.3
R
1.9

42
+3.3°
+2.6
+0.7

+0.3

L

L 0ST

+l‘4 TR

Algebraic dlfferenee between November and March Sceres

| -7-8"4
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THE GROWTH STATUS* IDENTIFIED BY GRADE PLACEMENT OF 23 STUDENTS AND
FREQUENCY IN EACH CLASS OF STUDENTS WHO RECEIVED THE GRAY'S PARAGRAPH
READING TEST IN PROJECT SCHOOLS

TABLE XV -

Months - Frequency
0,1 -0.35

0.6 ~ 0.09

Years',
1.05-'139 '
2,0 —~2.9f~

SO : - ' 3(.0'_.'-7- '.avbove‘;;., 8

.*GrOWtﬁ'Staéus:u-AIgebféié'difféfence'betweeﬁ’Novembéf‘and March Scores

S X ChA KN . . .
R S . . '
. | . [
o . . o A vv‘.’
- S
R

-
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REPORT OF CHARRETTE EXPERIENCES

INTRODUCTION

We define a charrette as a g1 .p with common interests
gathered'together to consider problens common -to the group.
It is designed to air problems in an attempt to find solu-
tions that will: make for future progran planning and
development : S

' The Junior High School Charrette, compogad of - students,
teachers, supervisors, counselors and administrators of the
Millbrook Junior High School. and the Garner Junior High
School of Wake - County, North' Carolina, was held on the campus
of Shaw University in March 1971, The Charrette was struc~
tured to get the opinions of the students -regarding the

.innovative proJect and to acquaint students with problems
= involved 1n the eaucation of . students.

Students were given the opportunlty to. be critical of the’_
' rogram they were' receiving and of the attempts

IR jprogect to. provide some eadership 1n educationalﬂrhf;
,ffdeV&lOPment*’:_. R D S S SRS - - N
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”(SummarY)

A. Writtén Expressioms of Opinions

iy
&
i
A
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3
k

1.

';_f?ﬁSchoolvia much more}directly;related;to 1ife outside the school

:thatal_dcngt-car"whs

Everytime I txy to improve my school work something or someone

The magority of fne students indicated that sometimes this: :

“happens but not very cften, A sizeable number indicated that
. this was’ not ‘true ‘far them. : :

_’In thinking about what will happen when I grow up._

'LMost of the students seid that they weve sure. that things will

turn out well for them. A 1arge number»had some doubts about

' ;their success,

The,things which Iidoxin school that‘I am'mostvproud.of.

Get pood grades on my report card stood way out.:'Being well

‘liked by all the students came in second. . Nothing that I do
in school makes me proud received. the smallest number of votes.

‘ During the 1ast two or three years, it seemed to. me that.

oiseelwhj:things Jent wrong and work herder ‘to correct them,

tﬁfreceived ‘the largest number -of votes.‘ A sizeable mmber of stu—

dents indicated that: "the teacher is treating me unfairly."
Quite a few students said that' "they wish that I were much older

ﬂ»d{and

Ailarge number of students said
'he;teacher‘thinks. Vf*"' . L

@&
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9. Hdgy often do yOu and your parents talk abou your school work?

The ijority of students Indicated that jus about every day. A
sizeable number said never, or hardly ever. o

10. During the past year or.two has your mother .r father visited
school during the time that school was in sersion?

The maJority indicated that "Yes, my mother : 'nd father have visited
at least once in the past two years.“ A large number said that I
don't remember that my mother or father have visited school at one
time during the. -past two years. A sizeable iumber also sald my
mOther or father have visited school but not during class tﬁme.

li-_,Which of the following statements do" you thigk is mnst nearly true?
The majorlty ind*cated that adults usually do what they say they
will do. A large number said that adults sometimes do not do what

they say they will do. A sizeable number said that adults very often
do not do what they say they will do.

" CONCLUSION

A\ 'Tt seems thatainteIruptions of thu learming process in the progect

et k Y' ; .
”“;A;optim ti about their future»_ However;”\oo many studeuts seem to
. be uncercain. s ih -

'ﬁ'3¢d The ultimate goal of the maJorlty of students seems to be that of ;
-»”'&grades and acceptahility as: opposed to the total develOPment of the

4 fftowards them. There Seems to be ‘a strong feeling among
',;students that SOme teachers are not’ attuned to the welfare of’ the
”‘students ' s

\7h7f5'1t seems that most of the Students under study are willi" :
B changes “for the.good Withln the framework,of the ‘school: ¥/ em..
There al X ,znb, e ';_ f ‘4" . gnificant

s :
teaCueta.~
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8. There seems to be cooperative understanding between students and
teachers, however, a significant number seem to be indifferent
towards the attitude of teachers.

9. There seems to be rapport between parents and students for the most
part; however, a significant number of . students seem to be in-
different towards tneir parents. FRR

10. It appears that the maJority of the parents show some concern for
the. education. of - their children, ‘however, a significant number of
parents show little interest 1n the~education of the1r children

11, It appears that the maJority of students under study reSpect the
-~ integrity. of adults; however, ‘a significant number do not respect
. the 1ntegr1ty of adults.

'RECOMMENDATIONS

1. That a SpeClal study be made to diecover students with low ‘ambition
and that the. counseling services be enriched and broadened to make
for a more definite decislon on the part of the students concerning
_their future.; Further,,that guidance would include group discussions,

-‘the show1ng ofifilmsiandg,he making of,field trips that tend to oolnt_

rog‘am ;n:_ight of the transfer of
shc 'what phases of -

ipa \ i
L - ] ’workshop{recommendations be organ~
-jized ‘for serious h _ajstudy be thade of
potential. drop-outs to” determine its seriousness at that point.
Further thataparents participate in the workshop and that: parental

: ho‘ﬁagenda. That parents and students




A  SUMMARY OF CAUSES FOR JOYLESS SCHOOL MOMENTS

Problem 1-—Joyless School Mbments ;_r_;_;...r

Some students complain that there are many du11 moments in
school. Schools are not joyful according to the opinion of some
‘students. They are happy. when the time comes to 1eave school

If you are conscious of this’ situation or’ if you have heard
students express these opinions,»what do” you ‘tliink ‘are some of -
- the causes? :List these causes. List some suggestions for
_improvement. o : B - 2 L

'The following cause seems paramomnt:

1. Some textbooks are boring with little interest on the
part of some teachers to revitalize.,

2. ,Inflexible schedule.

‘ 3}: Inadequate field—trips and noncommittal 1earnings.




17.

18.
19 L]

20.

21.

\Some teachers are too old—fashioned.

Students get tired of doimg the same thing all the;'

‘timea '

qome teachers don t: care for the welfare of Students._a

l:

Suggest £o r Improvement? :

Education should inVQIVe more sex educa ion.t_ap"‘

More adequate schoo; facilities.

»Better textbook1materiar.

_‘Classroom work should be more updnrstapdable and
'interesting. S SRR

“of 21'and 45.




situations that make for subject: matter enrichment, motiva—
tional techniques, and pupil—teacher planning.

Problem 2—-Socia1 Studies Learningr l 139P1

In our schools today, S

_ A11 students selected number two (2)ﬁ ﬁa*tﬁéy*lisfeaﬁi
;the following responses. ' a - -
‘ResEonses PR L e <
l;)*Prefer number two because memory work is 0utdated
"_gtakes too long and is boring.. Tj : _




The following conclusion is herewith presented:

That students in the project schools are in rebellion against
the memorizing technique as stated in problem 2. They seem to be
more interested in relevant learning activities.

The followingfrecommendation,is herewith;presented:

That teachers consider a more meaningful use of dates and
facts, and that some consideration be given to a reconsideration
of the learning process as it pertains to present day living.
Further, that an in depth study be made c£ the alms and objectives
of education, especially elementary education as has been seen by’
current authorities and researchers.: Furtheg, that a study be made
of pilot projects in education and educational todels. as prepared
by various universities” (see chapter on evaluation in this report).

"Problem 3—-Classroom Management

Imagine that you are a teacher. Describe the classroom you
would have. - What Would be your attitude toward fast and slow
learners?

1. Integrate slow Jearners. and fast learners and set up

teaching procedures that will complement each group.

2. gTeaching should be such that students can learn at
bLheir‘own rate. _ :

3. Would includeimore%mapsfand‘films. o
“4.’3Wouldfset up classroom goals.

5.rfwould¥spend more time with slow learners.

'”6.VfWould“ﬁﬁ“ orgtnization tor teaching.

| '7.t;WOuldfghmwéﬁ‘ % 1d:inviting classroom.‘
.;YS.;;WOuldtget ‘nev furniture for classroom.g;v&, .
i”LQ.;xwould‘provide bright and lively colors for classrooms.
10.‘ Would provide periodic thanges in classroom scenery.
' ll; Would have“fes; students helping slow students.‘
l2. ,Would have discipline but in a friendly atmosphere.

13.- Would have free.discussions.




14. Would see that slow students would not hamper fast
students.

15. Would treat all students eQual.
16. Would have‘patience-withs students. ;
17. Would provide OPF nrtunities for etudents to share ideas. .

The followi ng conclusion is herewith presented°-’

It seemc ‘that many of the students reject many phasec of the.
present system in some classrooms ‘in the project schools. Further,
it seems that some of the age’ old classroom management problems
may reach a critical point.

' The following recommendation is herewith presented:

That the faculty and staff make a critical analysis of - the
classroom management problems pointed up by students in the report.
Further, that a workshop be set up in which selected students
(random) might participate for the purpouse of considering new and
' relevant approaches to classroom management.

‘Problem 4-—Demonstrations:

Several outside teachers have been in your. school . this year to
demonstrate some teaching techniques in an effort to try out some
new ways of teaching and learning. They are anxious to know what
you think of some of these. demonstrations. _

jMake‘ajgroup report on reactions to these demonstrations.
- The following responses were given by students in the proJect-

Sl Some expressed the fact that ‘some . demonstrations were
L boring and Some Were interesting.

2.x"Some demonstrations didn t provide “for student participation
' ‘and'many students expressed ‘the fact that ‘they. thought it
jshould :
3. Some denonstrations provided opportunity for student parti-
~ cipation; students’ expressed rheir enjoyment of this type
of .demonst ration.
4.-1Mbre time should have ‘been. alloted for . demonstrations.

3, There should have been more demonstrations.‘



6. We like the demonstration for it heiped us to see how
other teachers teach. . -

7. It gives us the opportunity to hear other teachers for
.weiget‘tired.of;listening’to one"teacher all the time.

‘The follow1ng conclusion is herewith;presented

' It seems that most of the students in the proJect welcomed
and enjoyed demonstrations. However, those demonstrations which
did not involve student participation seemed to-be boring. It
seemed that the" students ‘1iked demonstrations ‘because they pro-
vide an open door to new vistas of learning. These vistas could
provide excitement ‘and motivation of two techniques so needed in
educational’ pursuits.

'The‘folloWingdrec0mmendation’is‘herewith presented'

That more demonstrations be provided by outside personnel
and that these -demonstrations ‘be designed for student participa-
tion. Further, that ample time be allotted for demonstratious
that will make f01 understanding and . continuity.




THE CHARRETTE EVALUATION

that was held at,ShaW,University fbrvSeventhiand eighth grade

‘students of the project.

- One goal. of the charrette was to provoke stidents ip the
Project to express themselives concerning the work that was
done for them through Shaw University?s“Specialweducation

‘Project: Vinnovative“selected.lea” ing activitias for seventh

and eighth grade students, "

One week following tthe charretté5 students were asked to

; EValuate.theip-experiénce.

It should .be noted that the student expressions are here-
with presented in the same manner ag listed on the question—~
naire. Very little, if any, changes_are‘made in style of

- expression.

The following ig a result of the evaluation:

I. Do you think the'char:ette'Was*WOrth the time - 3y
spent . at ShanUniVeISItY~qnffebruary'5;'1971?
The féllowing'arewsample_ébmments'frOm the answer YES,

1. T liked the way we told what we liked and dis-
' liked,about.the;subjectﬂ ‘ ' '

: 2;.,TheAlunch‘ﬁas enquable.

3;;,we‘coqld ééy,whaf.we Wantéd to.
,4; *Iithihkitnwas veryfequ9aﬁ1opal.
 ¥‘?;1:irféﬁﬁd?éﬁf;aﬁoﬁt;féa;ﬁefﬁ' érobiems..

| 6."Illeérhed*a‘lot aBOut'stgdénts' pProblems with
‘ - -teachers, C S

7. ;It-hé1pédrthe teachers understand more about
-8Students, : '

8, I think it wag very exciting and I would like for
it to continue, ‘ '

9, . For\the;fi:mt time I got gZChance to express my

- 10, It gave us a.chance,tq<gé£f6ut'offsch001.

% 85
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II. Write one idea you gained from the experience.
The following are samples of‘enpressed,ideas.k

1. Ve learnedﬁhqw,tonork.as_adgroup,

‘_;z,b»We'learned'how‘mostﬁyoUng people feel about school.
3. We learnéd the value of teaching ourselves.

% , S R 9 I learned how some StudEutS would 1ike for the school to
j : make changes.

: : - 5. That us kids can ‘say what we want to w1thout being told that
' we're wrong or- that it is -a bad idea. : -

6. That studentsqwhen they want t¢ can come up with pretty good
speeches. -

7. The idea that teachers have it harder than we think.

8. I learned how to uﬁderstand the teacher and her teaching
methods. : :

9. 'That ‘teachers have a hard time teaching'when students are
' talking._- o

:lb{‘ I realize how the teachers feel when the class of - about ’
'iT:;thirty—iive students start talking and interrupting hers

1 T gained the idea that if you're: nice to geOple, they will
. be nice to you 4n return. : o , .

*;QI got to see what a university looked like on the inside.

| - 113. 'v:

-'“”‘ls}hiEveryone blames everything on’ the teacher which T think is =
e gstupid. : : ‘ ’

III. What one word w0u1d you use to describe your feelings about che
' \ charrette? ' Sl e - -

- The following words were used by students to. describe 'heir feelings about
the charrette. : : o -

: “interesting, nice, great WOW, inspiring, good delicious (food) ,

. - learn through' ‘experience, fun, educatiomal, alright, cool, wonder-
 ful, exoiting, ‘tremendcus, fine,’ fantastic, enjoyment, stupid OK,
- worthwhile, excﬂllent veincere honest helpful understanding,




-

The following are reasons as answers?to the-question why.
1. I like the first’ one and it helped**me-. sl
2, Because it enabled ‘me to- express my own feelings -about school
3. It was fun. | | |
4, It helped me to learn the methods of other teachers.
Si‘ Because it talked about thlngs that I could change
6. I llke the experience. v
7. Ican express myself w1thout being held back
8. It'sa great experience.
9. 1 cankget out of school.
_10.. We got'somewhere. -
’”<[llf#tThis’gaﬁe youljour:chaﬁce to tell about &our own»experience.f

-Lvl2g I learned about dlfferent peOple and dlfferent races of people.

&
5 ‘v"

'“'13; I had ‘a chance to express myself when someone would listen to 1

'"Vlﬁﬂ'vTheyvare~coolr'dxh
*;”_ié{f T learned a lot.‘ '}:‘{v_"‘

f'.olﬁg It s interestlng to know how to experlence a real group

?l?:; l.uould llke to make more comments next‘time;‘~b
: The followlng‘arevreasons for NO answefs to the questlon why;
'7(1;1fv I just do not like it._‘. L |
'vé; I really did not learn that much from ths charrette..
V. ' Do you think the students were' sincere in their re8ponses?

All said YES»




VI. 1If you had the opportunity to appear in another charrette,
what is the one thing you would like to talk ahout?

The following are things that the students would like to talk
about. : :

1. The problem'ofwmpneyffor students for more equipment, etc.
2. "Our teaéhers.ﬂ
i ' 3. Modern math.

4. How students can plan :and .control a school for one week
under the supervision of a teanher.

.5: Incompetent teachers.e

b ' ‘ 6. To talk about the way students are'treated.
7. éThe wapbteanhersrteach.

% - 8: Sex eiucation.

9. jWhy the student ShOuld participate in mamy other
ctivities. - o _

i{iO,szow to. get homework

,}1i;fﬂﬂow canlstudents‘improve teachers., b

‘gE_ o (5,,5f;¢,;;;12.;;Lunch period.~

T‘Drugs infthe school

18. Life after graduation. . . -

Bettersubjectsat 'school. .

-;ﬁ”ull c]assrooms._i\

',”Student participation and response in class.‘

- Teachers standing up talking the whole period while we
';could be reading and asking them questions.

RIS SRR

: :;;Boats.

‘tudent/teacher relationship.v'_i
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VII. Would you like to have this type of experience in your
classroom? Yes. Why?

The following

are reasons for YES answeras to the question why.

Because a lot‘of people'dOnlttknow,é&nut sex,

To see what the-reaetions of the stuﬁenwiould be.

I think‘everyone would benefit,

Because it is more fum than the drab did everyday subjects.

It might help others in their work a lat. N |

I learqed more, | |

It may help solve problems of schools when everyone's 0pinion
can be heard. Also thoughts will ke brought out by students
that may otherwise be:suppressed, :n.a.rigid "go—by—the—book"

classtoom.

Better than doing classwork and its Zum as well as getting
something done in the way of educatimn. .

vBecause 1 could talk about other tnings Which I could change.

'-I like it, school - needs to be fun anyway.

So everybody can get the‘same~experience waﬂgot When we went,
‘You can . express yourself its really greet, no one laughs at you.

To see if my classmates have the same 0pinions about these

: questions as I do.

14,

- 15,

l6.

17,
18.

- 19,

" 20.
a1

Az'z;“"_-:'

For betterfcommunication,,;s,‘;q“j,gbf:.j,'
Let other students enjoy' the same ‘experience. = .-
'The class would learn'tooih

Because we should talk about things in school that we are in
or take a part of, : N .

Because I think the teachers would enjoy it as much as the

o students.

"To find out how my other classmates feel about these sort of

_}things.

Everyone in the class cou1d participate in the discussion.

_To give people a chance to express themselves.

98
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* about" the problems i
_"1earning situations.; A large number of students felt’ that the
»experience helped the. teachers to better understand students.;*
A few. indicated that the experlence gave them a chance to get
’out of school.e3utnwhv Fl B R

23, To learn abouat teachers, frierds, and everybody's way of
learning that is best for them and teachers can improve
themselves.

24. You are ‘able to get. acquainted with expressing your feelings
-in a 1arge group. o : »

25. ‘In your classroom you are more open to discusslon
26. It ie better than the same routine everyday.

27. Maybe my teacher would wake up to some of her lousy teaching
techniques.ig

28. T *hink it mlght end up to give us a 11tt1e more freedom.
29. Would be an cxperlence to cherish
The following are reasons for NO answers to the question why

1. -1 don t think pe0ple would get 31ncere enough about their
feelings.- ' :

' 72,3 I Just didn t 1ike it._;

3. No comment” ’

'54L The class might get out of order. ff“i

S

njoyedgthe opportunlties they had for
of -them': thought the experience ‘Was educa—
any of them’ felt-that they learned.more:
'f students and teaclzrs'in teaching and’*

The maJority of students felt that they 1earned how to work'
as a group. Many of them indicated that they learned how to be

: leaders' and teachers themselves. They also felt that the.

charrette type of experience provides for top. performance of
students., Many of the students, ‘gained: the idea of the value of

~inter-group. and inter-race, relations.- Quite a few indicated
.that. they were happy ‘to: see the inside of a university.

100
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- which would:in' turn:

 The vast majority of students described thelir feelings about
the charrette as outstanding. A small group indicated they felt
thet the charrette was stupid.

The vast majority of the students would like to participate
‘in another type of charrette experience. Most of the reasons
were the fact that a great deal of progress was made in student
participation, leadership, self-expression, pupil responses and
intergroup relations. A few indicated they did not like it.

All students indicated‘thatCthey thought that students were
‘sincere in their responses.. ' o s ‘ -

_* The vast majority of students felt that they would like to
experience another charrette. Many students ‘felt that they
would like to discuss the school bond issue and other problems
solving school finances. Many students felt that they would
like to discuss school administrative prcblems and teacher com-
petency. Many of them indicated that-they would like o discuss
the treatment of students by teachers, teaching methods, and
sex. education. A large number of students listed homework and
drugs--as topics to be added to the next charrette, ‘Human rela--
. tions, environmental problems, lifu after graduation and dull
' ‘classrooms were high on the list for a proposed agenda for the
next charrette. : R -

_ QTHelvaSt;majorityudf“students felt that the charrette type .
‘of experience should be pert of their classroom activities. -
‘The vast majority thought ‘that everyone would benefit because
fun will enrich .drab school subjects, The vast.majority felt

. that this kind of .experience would help solve the problem of
;’schbbls.BecéuséLthe’0piﬁi$n,of'§tudgnts can be heard.-

" Many students felt that this type of experience makes for

“.:Better}commugiﬁa;idh;égd;mbrehstﬁdgntkparticipatibng Alarge

‘Aunber of ‘students felt that the teachérs would also enjoy,

"isaid;thatftﬁéygﬁbuldundt‘likéﬁtg;'G,;z;

-"The'folloWinéﬁconCIusibné;are“hérewithapresehted;v.
_ . It seems that most of the students were concerned with free
" expression. . Student-teacher relationships served to be promi-

nent in the thinking of most:students.

: Evidéntly, students learned much about the value of group
dynamics in teaching: and learning. = Leadership training, which
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is a part of group dynamics, seemed to have been an exciting
experience. It also seemed that they felt top student per-
formance can best be gained through group dynamics. It also
seemed evident that they felt that intergroup and inter-
racial relations can best be exper1enced through group action.

Evidences are prevalent among the students ‘that a
charrette type of teaching—learning exper1ence is outstanding.,

otudent partic1pation, leadership training, self-expression,
pupil responses, intergroup’ relations seem to stand out in stu—
dent thinking as thev rehash the charrette eXperience.; '

incerity was al<o in ev1dence.

~In their»desire to have other similar experiences, it seems
that wider and deeper problems involving education are promi-
nent in their thinking. Evidence indicated that problems
pertaining to school finance, administration, methods and
techniques of teaching seem paramount. Also such current issues
as environmental problams, drugs and human relations seem
eminent 1n fufure planning.

Ev1dence is very strong Lhat students feel ‘that this type
~ of teaching and learning should be a part of ‘classroom experlences.
. These' issues ‘and problems S0: closely ‘aliied with their living, '
.should be substitured for what they call "drab" curricular offerings.

It seems that they were of the opinion that this type of

},‘teaching and learning will open up lines of commun1cation between

" . students: and. teachers which in their op1nion w1ll make for 1mproved a
zstudent-teacher relations. R : :

e RN

'The following recommendatlons are herewith presented

That the adminlstration and faculty1ofvthe‘proJect schools con~'
‘sider more group dynamics as a'part .of - the teach1ng-learning program

'ﬂ That the curriculum will be enr1ched to" 1ncluie problems that
~ are closely allied with everyday living and learning

That if needed fatulty workshops be held that will provide
trainlng -and experience in curriculum enrichment and group dynamics.

- *NOTE: Students made refeiance to their knowledge of teacher problems
with respect to. d1scipline. Students were. selected to play the role of

- the’ teacher. Members ‘of her group were- instructed not to cboperate

by talking and doing other ‘}disclplined measures. - There were five (5)

groups. enJoying in this typ“of role-playing.uThe teacher has a diffi-

cult time trying to get, order to: begin her role. The plot was soon

"revealed and d1scus<1on ensued.ww~_; e e

Cqo8 0 !




'ﬁDemonstrations

SUMMARY OF INNOVATIVE PROJECT -

Planning -

‘The planning for the project "An Innovative Project to :

‘Motivate Seventh.and Eighth Graders in" Selecting Learning

Activities" initially began on the campus of Shaw- University.
by the teacher education . faculty. The group: agreed upon pro~

'cedures which led to the successful conclusion of the pro act.

The procedures through which the project was piloted
followed the line ‘and staff- organization pattern of ‘the Wake _
County Public School System. ‘The- administration, supervisors,g ;
teachers and pupils in schools selected for ‘the project were

7 cooperative and helpful

‘Testing

The" administered tests were limited to the Gray's Paragraph
Reading Test and the S.R.A. Achievement Series for the elementary

grades. The'Gray's test-zevealed that wherein most of the stu-

dents were good readers, there .were a aigmiflcant number who

were slow. readers. The’ administering of the two tests revealed B
‘that significant growth 1in reading took place during the 1nt rim;‘
: jof the two testing periods.;t;vﬂ TR S

The growth statu idata of t 'SZR A ‘Achie ment Series

dupointed up’ outstanding" growth In pupil achievement between the

NoVember and March in*erlm

Demonstrations in teaching techniques and ethods were pre-v:

}sented by perSonnel in.the:Shaw, U_iversity education department,
»also: personnel in»the Wake County:nublic School system and the

”'_ﬂdemonstrations included innovative techniques and methods

:in téécning and learning, a. breadth of resources and" group res-'
f'Ponse and’ 1eactionskthat"‘ »

de for ex0itemen ,and growth

Student evaluation revealed that students for the most part
enjoyed demonstration experiences and asked for more._

‘InVentory Instrument

v*;ment and meanlng ‘to: life..}

Inventory instrument revealed ‘the likes and dislikee of stu—

'f;dents’with respect to. subject ‘matter. ‘areas. The . dislikes were

'irrelevant Feature of- subject matter areas., They

.. .seem’ ‘to have been the ones” least likely o provide the enrich-

1'8




The likes in subject matter areas that students checked
were generally those phases of the curriculum that were mean-
ingful and developmental in student growth.

One can find similarities in the likes that students
checked from the inventory and the testing curriculum of the
S.R.A. Achievement Series. In some-demonstrations which '
students were requested to list ‘what they. wanted to ‘know, the
information received from this experience compared -favorably
with textbooks, supplementary and library maLc‘ial with the
S.R.A. Achievement Test Series curriculum and the likes as
expressed by students in the inventory instrument.

' The Charretfe

Students were requested to express freely,‘orally and in

‘writing, their feelings concerning teaching and learning situa-

tions. . Students were provided with instruments to direct their

-thinking. (see appendix). Role playing experiences were pro-

vided in which selected students were placed behind the desk

~ as teachers. Students were instructed to provide negative ex-
‘periences and the reactions of the’ student teachers were

observed. ‘This was done for the purpose of getting students to

~appreciate the role. of the . teacher in the classroom.;:

'FCharrette Evaluation

YRR

. A short time after the charrette, ‘the students part1cipating
in. the charrette were asked .to evaluate.the charrette both in

‘writing and-oral expression. . A tape recording vas made of the
‘oral expression and the written expression was tabulated and -

appraised

They were asked -what . they conceived the purpose of the

- charrette to be? They were. -also. requested to give the weak and

strong points of the charrette and what their feelings of the

. experience .were,

The wvast majority of the students provided favorable res-
ponses. The responses Were glow1ng and overwhelming.

The students also provided suggestions for the,improvement of
future charrettes, It should be noted that their responses
included such items as school bond issues, administrative
problems and educational planning.

CONCLUSTON

Planning'

Togetherness in planning on the part of the working staff
provides direction for alI’concerned. Further, line and staff
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planning is a major factor to be considered in the vuccess of
the project., ' ' -

'Testing

Based on the growth status of the §.R.A. Achievement Series
and Gray's Paragraph Reading Test, it seems that the educa-
tional program received by the students during the interim pro~-
vided significant growth for the vast majority of students

. selected for the project.

‘Demonstration

It seems that from the reactions and responses of the stu-
dents that demonstrations enriched, stimulated and provided
some guidance for teachers which made for the incwease in
growth status of the students in the project schools.

‘Inventory Instrument

That Student‘input is ‘reliable in sound prbgrambplanning
and also as a mptiyation‘iq:sgtting,up teaching techniques.

The .Charrette

That- student input in reliable in evaluating educational
progtams.

‘Charrette Evaluation

- Charrette-type experiences :should be included in education

‘program planning,

RECOMMENDATTIONS

'Planning

- That ?lanniﬁg p:scedurés as stated in this report are to
be considered in future educational projects that involve
students outside the university commuaity.

Testing

Due to.the breadth and depth of its curricula, the S.R;A.

Achievement Series is recommended as a good instrument for
- -measuring achievement and as a.guide for remedial instruction.

‘Due- to fts simplicity in administering, the Gray's Para-

for reading groups.

- graph Reading Test is highly récommended in organizirg classes
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Demonstrations

According to the enrichment values of demonstrations as
expressed by students in this project, it is recommended
that demonstration be Considered in’ program planning in the
public schools and that the services of the Education Depart-
ment of Universities and Colleges, as well as the State ‘ ,
Department of Public Instruction and: special area teachers B
from the local school systems be urilized

‘Inventory Instrument =

That student inventory be considered as a part of the
learning process in educational planning.

"The Charrette and Charrette Evaluation

The' Charrette—type of experience should be considereo a
part of the learning process in educational planning.

. s
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DEVELOPING AN HIERARCHY OF CONTENT SUITABLE
FOR ACHIEVING BEHAVIORAL OBJXCTIVES

INTRODUCTION

: " To say that elementary education is at the crossroads in
4 educational planning and programming in America does not say

4 enough at this point; yet at this stage of our national life

} it does say something. One only needs to listen to the echoes
] from lay groups, who are impregnated with adverse criticism,
s to realize that elementary education is at the crossroads.

It should not be comforting to educators to face the fact
that all institutions in our society that are associated with
man's’ development are at the crossroads in programming, because
education in many ways determines the course and development
of these institutions in as much as they touch the lives of its
planners and developers. The politician who structures
political idealogies and sets forth political theories, the
religionists who shape religious thought and action, the
scientists who operate in worlds beyond, all are touched ¢n
soni¢ way by the educatcrs.

Modern educators cannot nestle themselves totally in educa-
tional theories of the past as important as they are; rather,
they should concern themselves with the changing and shifting
times and analyze the demands of our present society as they
pian for today's children and youth.

It has been clearly stated that man made more progress in
technology, scientific knowledge, etc., during the past fifty
years than all the years previous. to that time. The last de~
cade has witnessed phenomenal changes in our world society
that are staggering and almost inconceivable.

The educator in planning and programming must cope with
these changes. In order to do this, we need to add other
dimensions to the changing structure of our society. We are
faced with rapid increases in population, changes in medical
codes and ethics, increased mobility of class structure, shift-
ing population trends, economic instability, change in
political structures and Supreme Court decisions.

Above all, the educational planner is faced witii children
and youth who have been advanced in intellectual growth and
hence are based in institutions that are hanging on to archaic
and traditional structures. Therefore, campus unrest, rac1al
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disturbances in the schools, increase of crime among sub-teens,
should be high on the agenda of planners of education. The
hue and cry is for relevarce in education.

The educational film "The High School," created no mean
stir in lay circles all over the United States., The film was
an unrehearsed, on-the~spot, documentation of teaching techni-
ques utilized by teachers and administrators in a certain
school. Additional dehumanization tactics included outmoded,
irrelevant and dead content matter that were prevalent through—
out the school. Stern disciplinary techniques were put in for
good measure, Many lay personnel who saw the film indicated
that the students were actually dehumanized in that school.

To what extent this dehumanization is duplicated in the

: schools from kindergarten to university across the country is

‘ evidenced ty demonstrations on the campuses, increase in the

drop outs in elementary and secondary schools, rising crime

! rate among youngsters, and "hooky playing" as a result of sheer
: boredom. Recently the press had referred to tﬁese institutions

as "joyless schools.

The irony of the situation is that no one knows where to
place the blame. No segments of our educatiopai hierarchy would
like to take the blzme for such.a dilemma in education. The
educators- can place the blame on the lay public for nonsupport.
Support fer education is of prime impor ince. There is little
doubt in anyone's mind. that this is not true. For some reason,
unknown to us, the lay public does not realize the value of
support for education. :

We take the position that poor teaching is promoted by poor
teachers. Many of these teachers are the "culls" of ocur teacher-
training. 1n§t‘tutions of higher Learning and hence they settle
for the low salaries the lay public has provided. Garbage collec-
tors, welders and other similar wage earners receive as much and
more by way of salarles than some puk:iic school teachers.

i In order to squeeze out a mere trickle of support, arms
: have to be twisted, heavy lobby tactics are employed and in
, several cases, teachers strike and boycutts prevail.

If a question is raised as to where most of the blame should
be shifted, our circle would point to the educational administrators.
‘These are the directors, for the most part, of learning in an educa-
tional system. The major tasks of implementlng eaucatlonal obJec— '
tives are assigned to this group.

We are W1lling to admit and will attempt to prove later in
this paper that educational obJectlves for American schools are high
and noble. We will present whatiwe see as a step~by-step progres-—
sion of educational objectives as found in educational literature.
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In the second phase of our Presentation, we will point up
some objectives of variouys areas of“learning based on studies
made by the Nortk Carolina -Department of Public Instruction -
and based orn our observations of student behavior, especially
as we have observed them ip our demonstrations and observaticns,

AN EDUCATIONAL[INDICTMENT

We are willing to stick our necks out here and indict the
architects of educational Structures, the'administrators, for
ignoring the objectives of elementary education which we have
already said are high and noble and if followed, we believe our
society will receive the benefits, -

Our society must share some of the blame, especially ‘the
"upper crust" of which boards of education attempted, in their
planning, to carry out their objectives rather than the objec-
tives that came out of educational. research and plenning. This
is the main cause for our dilemma, o 3

Instead of planning to fulfill the major objectives re-
ferred.to:ébOVe,‘the'ZchﬁCentdry aféhitects‘of'eduCational
structures spent their time Strqggling,with’planS'that were
- concerned with gerrymaﬁdering‘pdpulation,~planningfinferior
systems, separating students,:Settingtup“track curricular
systems for the purpose of prbvidingfinferiorgprograms; pro-
viding guidance Practices and services geared to nothingness
and chaos, . : o '

- These architects ar quick to shift the reason'for crime
on somecne else;w.Some’of”theseharChite¢tsqhaVe attempted to
substantiate3their‘Shifting,through‘the use of standardized
test data;- Many'of‘theSe‘architéCts,hqvé‘placéd"Stﬁdents in
inférior?programs;*adminiStered‘tests and attempted to justify
their actsg by'cdmparing'diSadVantaged studerts with suburban
Students. As a result of this planning, wh.ch i1s and has been
prevalent for centuries, we have too many schools that are
dead, listless, dull and "joyless," -Testimonies from college
Students who . e from the disadvantaged areas reveal hooky-
pPlaying tactics of pupils in these areas who are forced to
attend the "joyless" schools. ‘




Juvenile crime has hecome a monster in our society, an
uncontrolled giant that is constantly gaining stature and
strength, It has become a "proverbial albatross" around the
neck of the American society to the extent. that it has moved
further and further down the educational ladder and is now
common in the lower grades in many school systems, The
architects of the schools of tomorrow must unite their be-
havioral objectives in terms of performance of. the children
of the future.

There may not be any. cure-all in any institution designed
to improve - society, but we take the position that educators
should take a hard look at the educational objectives as set
forth by educators who feel that education could solve many of
the ills of our 'society through a positive approach to the
solutions.

We believe that once these objectives are studied and
honest efforts are made to reach these objectives through
cooperative planning and programming, at-least we can start
in a direction that will benefit the grearest good

We feel that the following are some advantages of be- ‘
hav1oral objectives that: planners of education should consider.

1. Improves the instructional process in any classroom
organization.v .

2. LeadS" . greater: individualization of. instruction.

',‘3. ;Helps program individual students through certain
R experiences in light of their objectives and needs.

4, Leads to ‘the develOpment of a lerner—based curLi—
culum, learner—based teaching methodol\gies, skillful
diagnosis and prescription ‘and open-end curricula-~

‘-all contribute to. continuous progressive education,

5., In classes where pupils ave grouped on the buSi° of
maturation, interests or level of sophistication
the teacher can use behavioral objectives to guide
these groups as well as through progressive sequences
of facts, concepts, and skill acquisitions.

-6.“'An~important aspect of both heterogeneous and
- specially grouped classes, is pupil-teacher planning,
.in which pupil and teacher together formulate be-
havioral objectives.

7. Ideally, educational objectives reSult from and should
" represent the synthesis of those ideas most conducive
to the best possible. development of the individual

-+ and to the improvement of society
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8. Behavioral objectives should be in terms of what the
learner is to be able to do as a result of instruc-
tion, starting with the learmer and his needs to
modify his behavior. '

WHY WE CARE ABOUT OBJECTIVES

An objective is an intent communicated by a statement des-
cribing a proposed change in a learner--a statement of what the
learner is to be like when he has successfully completed a learn-
ing esperience. It is a description of a pattein of behavior
(performance we want the learner to be able to demonstrate.)

The statement of objectives of a training program must denote
measurable attributes observable in the graduate of the program
or, otherwise it is impossible to determine whether or not the
program is meeting the objectives. '

When clearly defined goals are lacking, it is impossible
to evaluate a course Or program efficiently, and there is not
sound basis for selecting appropriate materials, content, or
instructional methods.” After all, the machinist does not select
a tool until he kmnows what effects he wishes to achieve. Similarly,
a builder does not select his materials or specify a schedule for
construction until he has his blueprints (objectives) before him.
Too often, however, one hears teachers arguing the relative merits
of textbooks or other aids of the classroom versus the laboratory,
without ever specifying just what goal the aid or method is to
assist in achieving. We cannot emphasize too strongly the point
that an instructor will function in a-fog of his own making until
he knows just what he wants his.students to be able to do at the
end of the instruction. - LT e e ’ L

Another important reasci for stating objectives sharply
relates to the evaluation of the degree to which the learner is
able to perform in the manner desired. Tests or examinations are
the mileposts along the road of learning and are supposed to tell
the teacher and the student the degree te which both have been
suyccessful in their achievement of the course objectives. But
unless goals are clearly and firmly fixed in the minds of both
parties, tests are at best misleading; at worst, they are
irrelevant; unfair, or useless. To be useful they must measure
performance in terms of the goals, Unless the programmer himself
has a clear picture of his instructional intent, he will be unable
to select test items that clearly reflect the student's ability to
perform the desired skills, or that will reflect how well the stu-
dent can demonstrate his acquisition of desired information.
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An additional advantage of clearly defined objectives is
that . the student is provided the means to evalnate his owmn
programs at any place along the route of instiuction n and is
able to organize his efforts into relevant ‘activities. With
clear cbjectives in view, the student knows which activiries
on his part are relevant to his success, and it is no longer
necessary for him to Mpgych out" the instructor. As you know
too well, considerable time and effort are frequently spent
by students in learning the idiosyncrasies of their teacher;
and, unfortunately, this knowledge is often very useful to the
student with insight. He may breeeze through a course ‘armed
with no more than a bag "full of tricks designed to xub the
teacher the right way.

PREREQUISITES DESCRIPTION OBJECTIVES

what a learner _what the course is what a successful learner
has to be able about _ is able to do at the end
to do to f of course

qualify for a i

course E

Whereas ‘an obJective tells what the learner is to be like
as a result of some 1earning experiences, the course description
tells only what the course is about.

The distinction is quite important, because a course descrip-
tion does not explain what will be accepted as adequate achieve-
ment; it does not confide to the learner which field he will be

- play1ng on, it. doeslnot tell him where the foul lines are, where

the goalposts are 1ocated -or how he w1ll know When he has scored
- THE ,QUz;&LITIEs OF MEANIﬁGmL | OBJECTlVES

~You already know that a statement of an obJective describes
a desired state in tne learner. You also know that you have

. successfully achieved your objectives when the learner can demon-
.strate his arrival at this state, But how do you write the ob-

Jectives to maximize the probability of your achieving it? What
ar¢. e characteristics of a meaningrully stated objective?

Basically, a meaningfully stated objective is one that
succeeds in communicating to the reader the writer's instructional
intent, It is meaningful to the extent it conveys to others a
picture (of what a_ successful Jearner will be like) identical to
the picture the. writer has 'in mind, Since a statement of an ob-
jective is-a colis ction of words and symbols, it is clear that
various combinationx may be used to express a given intent. What

. you are searching. for is~that group of words and symbols that will

communicate your 1ntent exactly as YOU understand it, For example,
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if you provide another teacher with an objective, and he then
teaches his students to perform in a manner that you agree is
consistent with what you had in mind, then you have communicated
your objective in a meaningful manner. If, on the other hand,
you do not agree that these learners are able to perform accord-
ing to your intention, if you feel that you "had something more
in mind" or that your intent was "misinterpreted," then your
statement has failed to communicate adequately.

A meaningfully stated objective, then, is one that succeeds
in communicating your intent; the best statement is the one that
excludes the greatest number of possible alternatives to your
goal, Unfortunately, there are many "loaded" words, words open
to a wide range of interpretation. To the extent that you use
ONLY such words, you leave yourself open to misinterpretation.

Consider the following examples of words in this light:

Words Open to Many Words Open to Fewer
Interpretations Interpretations
to know - : ) o to write
to understand " to recite
to appreciate : ' " to identify
to fully appreciate ' to differentiate
to grasp the significance of - to construct
to enjoy to list
to believe ' v ‘ to compare
to have faith in : o to contrast

'What do you mean when you say you want a learner to "know"

‘something? . Do you mean that you want him to be able to recite,
to solve, or to construct? ‘Just to tell him you want him to-
. "know" tells him little--the word can mean many things.

Though it is all right to include’such words as "understand"
and "appreciate" in a statement of an objective, the statement is
not explicit enough to be useful until it indicates how you intend
to sample the "understanding” and "appreciating." - :

Until you describe what the learner will be DOING when demon-
strating that he "understands" or "appreciates," you have described
the terminal behavior of the learner well enough to preclude
misinterpretation, o

How can you write objectives that will describe the desired
behavior of the learner? Well, there must be any number of schemes
for doing so; but the method that is dezcribed on the pages that
follow is one that. is known to work, and it is the one that we
have found to be the easiest to use. FIRST, identify the terminal

behavior by name; you can specify the kind "of behavior that will be
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accepted as evidence that the learnmer has achieved the objec-
tive. BSECOND, try to define the desired behavior further by
describing the important conditions under which tha behavior
will be expected to occur. THIRD, specify the criteria of
acceptable performance by describing how well the learner
must perform to be cousideted acceptable. :

Although each of these items- might help an objective to
be more specific, it will not'be" necessary to,include all
three in each obJeﬂtive ‘The ‘object is' to write objectives
that communicatej; the characteristics: deSCribed above' are’
merely offered as guides to help you know when you have done
so. You do not work on an ‘objective until it demonstrates
these characteristics; rather, you work on it until it cleazrly
comnunicates ome of your intended educational outcomes--and

you write as many statements as are needed to describe sil
your intended outcomes.

You can test whether & written objective clearly defines
a desired outcome by answering yes“ to the following questlon-

Can another competent person select successful learners
in terms-of the objective so ‘that you, the obJectlve
writer agree with the select10ns9

IDENTIFYING THE TERMINAL BEHAVIOR

A statement of an obgective is useful to’ the eytent that it
sPecifies ‘what the learnér must be able to DO, to PERFORM when

~he is demonstra“ing his’ mastery of “the - objective.: Since no’one

can see:into another s mind to determlne what he- knows, .you-can’

only determine the state of the learmer's intellect or skill by

obsnrving more aspects of his behavior or performance (the term
'sehavior," as used here, means overt action). Now, the be-

‘havior or performance of the learner may be verbal or nonverbal.

He may be asked to respond to questions verbally or in writing
to demonstrate his ability to perform a certain skill, or to
solve certain kin's of problems. But whatever method is nsed,
you (the programrer) can only infer the state or condition of his

1ntellect through observation of his performance.

Thus, ‘the most important characteristic of a useful objec-
tive is that it identifies the kind of performance ‘that will be
accepted as evidence that thc learnmer has achieved the objective.




For example, _con81der the follow1ng statement of an
objective- : - o

To develop a critical understandlng of . Lhe operation
of the Target Tracklng Console.

Though this might be an 1mportant objectlve to reach the
statement doesn't tell what ‘the learner will be. dolng when .he -
is demonstratlng that he has reached the obJectlve. The words
-that come closest to describlng what the programmer wants the
learner to be able to DO are "critical. understandlng," and it
is doubtful that any two people would agree on the meaning of
this term. . Certainly, the term does not tell a learner how
to organize his own efforts in order to reach the objective.

Here is an example of the more appropriately stated
objective:

When the, ]earner completes ‘the program of 1nstructlon,
he must be able to identify by name" ‘each of the con-
: trols. located on the front of the Targct Tracklng
'_Console.',uel . S : :

" What words tellvwhat‘the learner will be'doing when demon-

. strat1ng h1s achievement of the objective? The words "identify

by name." ' The objective communicates to the learmer the kind
.of response that will be expected of him when his mastery of
- the obJectlve is tested

The. way to write an- ob3ect1ve that meets the first require-
ment then,_1s ~o write a statement describlng cne of your.
educatlonal 1nte1ts and then mod1fy 1t untll it answers the
questlon- v : .

What is. tne 1earner DOING when he’1s demonstratln that
he has ach1eved the obgect1ve7

1

SUMMARY'

1. An ipstructional objective describes an intended outcome
- rather than,a description or summary of content.

-2, One. character1stic of a usetully stated obJectlve is that it
. is gtated in behavioral, or performance, terms that describe
what the learner will be DOING when demonstratlng his achieve~
ment of the objective,
115 -
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3. The statement of objectives for an entire program of ilmstruc-
tion will consist of several specific statements.

4., The objective that is most usefully stated is one that best
communicates the instructional intent of the person selecting
the objective.

Examples of Educational Objectlves

1. Write a composition with a single tonal base.
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2, To know how Greek civilization has affected the contemporary
world.

3. To know how militarism and imperialism have been of causal
importance for the world wars.

4. To develop a knowledge of how hereditary and environmental
factors interrelate to influence the development of the
individual. '

5. A knowledge of the forces, past and present, which have made
for the increasing interdependence of pecple all over the world.

6. Knowledge of the features of various forms uf business ownership.

7. Knowledge of the techniques and methods uéed,by scientists in
seeking to answer questions about the world.

8. To becume familiar with the plant illustrations of the
principal laws of heredity and evolutiom.

9, To understand the structure and organization of Congress.

10, Skill in interpolation whefelthere are gaps in data.

11. The ability to differentiatexvalde judgments from predictions
of consequences. - ' '

12. To develop some skill in applying Mendel's Laws of Inheritance

" to experimental findings on plant genetic problems.

15, Ability to distinguish a conclusion from statements which
support it.

14, Ability to. distinguish cause and effect relationships from
other sequential relaticnships. )
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15. Ability to recognize the point of view of a writer in an
. historical account.

16. Ability to tell a personal experience effectively.

17. Ability to write simple material compositions, as in setting
a short poem to music,

18. A sense of responsibility for listening to and participating
in public discussicns. ,

19. Develops a tolerance for a varlety of types of music.

20. Listens for rhythm in poetry or prose read aloud.

Above takeh from: Taxonomy of Educaticnal ObjECtiveS, Bloom,
' Masia and Krathwohl.
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A HISTORICAL APPROACH TO EDUCATIONAL OBJECTIVES

The history of education in the United States which ia
educators,

We admit that many contemporary educators have little
patience with a study that digs intc the past to reveal something
we already know, However, many principles and objectives set
forth by the early architects of education are quite modern and
should be considered in modern planning techniques. TFor example,
Froebel, Rousseau and Pestalozzi's fundamental principle was that
the child, just as a plant, unfolds from within, provided it has
the right enviromment to guide its growth.

Froebel was strong in his concept of the unity of the
. individual's self with society and the universe. He placed the
i _ chief emphasis on children's spontaneous play in which they ex-
f ’ pressed themselves actively, combined with games, creative work,
imitation of adult activities, songs and stories. - Although
Johann Friedrich Herbert was a German professor, many American
educational heroes like Frank Murray were 1nf1uenced by his
approach to educational obJectlves“

PR,

His approach included the cultivatiomn of character and a
sense of social morality. He rejected traditional approaches
in favor of the unity of mental actiwvity, stimulated by presen-
tations as ideas which are apperceived or assimilated to existing
ideas and rcach out for new ideas. The process of apperception
as he believed, could only be started if the pupil was motivated
by interest; the educational tasks of architects of educational
structures, then is to promote many-sided interests, To realize
these objectives according to Herbert, the teacher is the director
of learning, Mental activity rather than memorization must be
' stimulated through the harmonious development nf interests to
' strengthen the 1nLeliect will and emotimns, as the ‘foundation of
social character i

May we reiterate here that the purpose at this point is not
to present a mere historical analysis of education in the United
States or elsewhere, but rather to present educational objectives
as discovered through research and study by the thinkers in educa-
tion who attempted to influence educational planning in the
. United States and to show how the architects of educatlonal
i structures strayed away . from these obJectlves.

We take the position that many of these objectives are modern
and sound; that we need to reach back in the bag of objectives
propounded by these thinkers and utilize them *o help set up
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philosophical patterns by'which we can proceed to set up modern
behavioral objectives for today's elementary child,

May we reach back in the old bag and pick out the work of
G. Stanley Hall, who was perhaps influenced by Wilhelm Wundt of
the Upiversity of Leipzig who was an experimentalist in
psychology.
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Hall's interest was in the individual child and his own
interests and ability. '

This does not sound like early 19th century studies; rather,
it sounds like a 1970 conference on children and youth in which
individualized instruction would be the topic.on the agenda.

SRy SO ——

Hall's work was devoted to concern for the mational and
economic well~being of the child. He waged war against mere
accunulation of unrelated and meaningless facts. His work
concerned itself with the learning process in which the educator

" was to study che child and to understand the nature of learning.
It was concerned with meeting the needs of the child by studying
his behavior and thus setting up behavioral goals. Should not
our modexn objectives do the same?

Some modern educators will disagree with John Dewey and many
of his contemporaries also disagreed with him,

We adhere to ‘the premise that there was not too much
difference in the general objectives of Dewey and his contemporaries
or perhaps some would say his adversawies. The differences perhaps
lie, for the most part, in their procedures.

Dewey felt that educational objecti#es could be reached through
the free and nmatural development of the child according to his
interests. . o .

In our opinion, we feel that many deserving and well-intended
planners of education misunderstood Dewey at this point.. This was
.interpreted by many to mean, let the child wander ;into meaningless,
patternless journeys in planning, direction a.d objectives,

We believe much time is lost in the latter apprbach through

aimless wandering and do-nothing experiencrs that lead to know-not-
where, ‘

We do believe that Dewey meant this, for he iterated that "all
E education proceeds, by the participating of the child in the social
1

consciousness of the race." Many of us remember his philosophy of.
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pragmatism which he referred to at times as instrumentalism and
experimentalism. His interest in individual child development
was paramount. He felt that education is life and should not
merely be preparaticn for life. He was against passive rote
learning.

Dewey's criticism of his own philosophy bears out what was
said earlier in this discussion of Dewey; however, again his
criticism was centered around procedure and approaches rather
than objectives. His criticism, as most of us remember, brought
into focus the community school concept.

We believe that an in-depth study of Dewey's philosophy and
ideas will help in our concern for enabling objectives and changes
in educa:ional objectives.

During the 1940's and 1950's, critiy v+ :yainst education be-
gan to fall thick and fast. Some critics b...:d Dewey for weaken~-
ing the school systems with his progressive educational philosophy.

The efforts of Bruner (Process of Education). with his concern
for the learner's understanding and appreciation of tl.e idea of
"concepts" and "principles" wmoved teachers to take a new look at
both curtricula and instruction. The impact of Bruner was felt in
the rewriting and revamping of teaching materials in such a way
that they were individualized t¢ meet the capacities and different
abilities of learners at different grades in the school. At the
same time, educators were beginning to take a deep look at and
appreciate the studies and works of the noted Swiss child psycholo-
gist, Jean Piaget, and his observations of young children and their
development of intelligence. Further translations of these con-
cerns for individuality and the human personality were later seem fx
the efforts of educators like Bloom and Krathwhol to develop the
concept and rationale for '"behavioral objectives" in all areas of
the childrens' curricula. ‘

In 1957, Sputnik I shook our nation to its boots. It struck,
temporarily at least, a death-knell to child-centered objectives.
It finally aroused the public and hence the National Defense Educa-
tion Act was quickiy passes in 1958,

Federal grants provided money for equipment, supplies and
additional personnel needed for education.

We feel that at this point educational objectives began to
shift back to subject-matter centered situation. Educational o¢bjec-
tives were concerned with science, mathematics and foreign language.
The United States' chief concern was a race with Russia. The United

States felt that it would be disastrous to let “ussia get to the

moon and the public began to put the blame op the schools.

100



The rallying cry was. for pursuit of excellence by educators.
Many people took that to mean heads stuffed with facts or the
preparation of '"walking encyclopedias," the ushering out of
scientific and mathematical geniuses., Educational objectives
were concernad with education for the gifted, the academically
talented,

The average student and the slow learner were not emtirely
forgotten, but their concern was diminished.

Although American education, asz s*.tad, is heavily Furopean
oriented, the disadvantaged began tv r. ::t it, Since it was void
of decent references to the contributio.. of blacks in America and
Africa. In fact many blacks contended that, much of American
history was not only offensive but ridiculous. It revealed, they
say, a glowing and beautiful picture of exploitation and pillage
in areas where Europeans had no business. Words like "Digcovery,"
"Exploration," "New Work" were utilized to cover up imperialistic
practices of Europeans.

e hue and cry was for black studies. Educational architects
began to alter their objectives to include black studies. The
pressure was too great not to consider, though tOken it was in many
places. Today in many school systems, the black studies program
has gradually moved to the elementary schools,

Black students and black educators began to wake up to what
had happened to them. They saw their condition, though rather
late, which was administered in track-centered schools, industrial
schools in the North, one and two teacher school programs by women
-in the South. , . -

The press began to reveal comparative data results of black
and white institutions ‘of higher learning w1thout preSenting the
causes.,

It should have been mentioned ‘earlier and perhaps may not be
out of place here tc mention the writings of Booker T. Washington,
which were rejectad. 1y so many blacks : ‘

The entire program of Black Studies has beel inadequate. All
of the textbook materials in the public school needs to be re-
written to present the historical truth to the public of the
contributions and achievements of all peoples :
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MGDERN EDUCATIONAL OBJECTIVES

Educational objectives in the United States which we have
observed here have undergone phenomenal changss; let us consider
some modern educational objectives.

Since we have accomplished one of our national goals--and we
believe we did this in spite of our quest for excellence approach-~~
that is getting to the moon; and since we seem to be on our way ‘
to other planetary worlds, we believe education is slowly returning
to the child.

We can see this in the federal free lunch programs that will
encompass more children deep in the heart of disadvantaged ‘
America, Our emphasis on child-centered education since our "'law
and order" deal seems to be failing. Drug abuse crept into our
elementary schools while we were preparing for moon trips. The
1970 census revealed a population jump and the President of the
United States has signed a bill to reduce the population, since
birth control methods suchas pill pushing efforts in the black
ghettos are not working.

We believe that elementary educational objectives should be
as follows:

1. to attain wholesome physical, emotional and mental
health for each child; ' - ‘

2, to become efficient in the tools of learning-~to _<ead,
to communicate and to think intelligently,

3. to grow in the understanding and meaning of democracy;

4, to learn how to ana1y2e critically_demdetatic‘institu~
- tions and the promotion of democratic institutions-

5. to understand the social and physical environment of
which he is a pari; .. _

6. to meet and solve*prbblems intelliéentiy;
7. to develop worthwhile recreational and creative interests;

8. to develop his best powers and potentialities.
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The above stated objectives were influenced by the
Educational Policies Commission in their "Purposes of
Education in American Democracy." These objectives were:
Self Realization, Human Relationship, Economic Efficiency
and Civic Responsibility.

All students in education are acquainted with these
cbjectives and they are mentioned here as a guide for area
objectives as we believe them to be.

As stated above, these objectives are ; -esented as a
result of in 'depth stud1es of educational <¢'-jectives as
viewerl by our department; as a result of studies in child-
hood tehavior through lesson demonstration,

We were sensitive to the needs of children as we
observed them and have geared these objectives to them.
Our studies have revealed students' potential and their
ability to share in planning, to create and to aid in the
enrichment of their own lives.

Elementary Science

i In our censideration for science education for the

g  elementary school child, we have discovered the trends

“ in 'science teaching which are focused on- the why of science
rather than the what,

'The veason, perhaps, for this trend is due to the rapid
explosion of scientific knowledge or information and the ex-
panding computer industry.

Illustrative Behavioral Objectives in Science:

1. Name five vrlncipal parts -of the human cell and give

~ one function of each part

2. Cite at least six reasons why our government (federal,
state and local} is coucerned about the problem of
air pollut;on.

3. Demonstrate by a drawing or experiment how the buzzer
on. our classroom door works,

The following six emphases in science education tie in with

the general objectives of science education for the elementary
child as discussed in politics for science education:
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1. To help children'develop conaeoEs, principles and
‘realizations of value to them in the understanding
and selving of their problems.

2. To help children cultivate scientific attitudes,
such as critical mindedness, willingness to act
and seek reliable evidence, and intellectual honesty.

3. To help children acquire or develop scientific ways
of working, including planning intelligertly, observ-
ing carefully, and forming tentative conclusions.

4. To help children explore new interests which will
lead to the satisfactions of discovery.

5. To help children acquir- *hose skills and techniques
necessary to gain furthe. Information, such as read-
ing science content with understanding, making accurate
observation of events, and performing wvarious science
activities,

6. To help children develop social attitudes and apprecia~
tions needed in a democracy, such as growth im social
behavior and willingness to assume adequate roles in
present and future society.

Leﬁguage;Afts‘

The. Language Arts Program is sequentially strurtured in the
elementary school program for most of the schools in North Carolina.
It is repetitive and recognizes the existiry dlfferonces in _
linguistics. It also accepts the language of the'individual child
and allows him a place in \he pvogram irrespect;ve oi his level of
achievement. : ¥

We feel that the above statement should be true.more with
language than perhapq with other phases of the Language Arts Program;
other phases being reading,. writing, literature, cemposition and
spelling, speaking and. listenin&. We' suggest that in these cases,

a plan be set up to determine the level of the child and that the
teaching program start with where he is at that level and move to
another level at his own pace. This will call for group and
individualized instruction, : : :

Illustratlve Behavioral 0b1ect1ves in Langaa ge Arts:

1. To be able to give an oral report concerning a selected
book recently read. :

2. To take an active"rdlegiﬁ‘e,dremetioﬂplay.

3. Write a letter of applitation‘for a seieoted job.
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Health Education

We take the position that Health Education deals with the
total child--physical, mental, social and 1ntellectual In
other words--it deals with life,

We feel that the program must be comprehensive, concentrated
and based on needs, interest, and developmental levels of
students. The three broad arzas include health instruction,
health services, health environment and safety education.

Illustrative Behavioral Cbjectives in Health and Physical

Education:

1. Explain the proper first aid procedures to use with
‘your friend who has just received a severe cut on his

2, Execute ° twenty—flve push—ups by January 15 of the
school year,

3.

(Health permitting) Participate ad an active player
in basketball, accozding to the rulés of the game,

Physical Education

We believe that Physical Education should be a sequential
program in the elementary school. The program, we think, should
‘be purposeful activities based on the developmental level, needs
capabllltles and interests ‘of "all students involved. The pro-
gram should be :deésigned to help each child develop and maintain
skills, ‘concepts, and understandlngs which wi’" enable him to
function efficiently and effectively in all o 's life experiences.

ObJectives.

‘l; To prov1de opportunities for cooperatlve plannlng of
~ developmental activities which provide opportunltles
for each student (%) achleve his full potential.
2.

To provide opportunlties for maximum participation
in an instructional skill program which is appropriate

for readiness, interest, and ability levels of all
children.

[N

Mathematics

4

Mathematics is a good medium t¢ develop the intellect. To
make for growth in living, the individual needs to acquire the
art of thinkmng and plaﬁﬁing.

T 1 ~
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" Illustrative Behavioral Objectives in Mathematics:

1. Put the following worded problem into a formula and ex-
plain how you would solve the problem as you work to
arrive at an answer:

"He traveled 350 miles of our trip the first day in
6% hours. How long will it take us to complete our
total trip of 1235 miles?"

P iy e, e ol

2, Solve this problem: Uick took a trip with his parents
! to Death Valley, California. A sign there said that
the desert plant called "mesquite” will grow in soil
that has up to 0.5% salt. How much salt would there
be in one ton of soil with this much salt?

3. Explain and illustrate the following formula v which
we find the volume of a box:

5t aeme g e i S 2 T

V=1xwxh

Illustrative 3ehavioral Objectives in the Fine Arts:

{ 1. Name five compoeers of classical music in the twentieth
century, and give the name of one work for each
-composer named.

P R

2.. Illustrate a xnowledge and skill of perspectlve through
one free hand ‘drawing or painting.

. 3, Write the musical notatlons on a SCale for a song which
you compose yourself, and wrire one stan za. of lyries to
accompany -the song.~

SocialiStudies |

'We'think nat the Social Studies area is the one area in
which all other areas mentioned in this report can pivot. High
correlation of values are a part of the Soclal Studies area.

, The SCCpe of thia area is ‘broad and conducive to citlzenship
training. It makes for group ‘planning, pupil-teacher planning,
reseaxrch, character education and has h.l.gh creatlve and correla-
tive values,

We recommend the unit plan of teaching in this area more so
than any other; mainly because of its uniqueness; its quality for
pupil growth and maturity and its pOSalbilitieS for self-
lescipllne and iudividualized instruction

The scope of teaching in thls area and the utilization of the
unit plan are broad enough to provide latitude for the gifted to

A grow and provide 0pportunities for the slow learmer to uevelop at
~Q ' - his own pace. -
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Carolina Department of Publie Instruction,

Illustrative Behavioral Objectives in the Social Studies:

l. Explain in writing the Bill of Rights of our Constitution
in terms of what it means to education in our country,

2. List at least six ways in which the executive hranch of
our federal govermment is like the executive branch of the
North Carolina State government,

3. Write a creative term paper on your reasons why or why not
the President's Cabinet should be reorganized according to
the suggestions of President Richard M, Nixon. '

irrelevant for our times, salient features are quite modern and work~
able and further, we Suggest the adoption, We have utilized many of

We recognize the outstanding contributions of other educators,
not recognized in European and American historica] literaiure in a
course_called,\"Histo:& of Education" byt whose works-are Outstanding
and helped us to organize some objectives in this raport that we fee]
important,’ = foo T o : ‘

: We agree with the Task Force on Environmehtrandiatural_ReSburces*
on the definition of behavioral objectives:ﬂ“Béhavioral-objectives are

a clear statement of specific behavioral»changesthich'thevteacher,

is attempting to bring about in students. through instrruction, and

- participating in the appropriate activitieg,”

_ As background fér'obtéining some of the objectives, ye determine
the behavior,ofistudents;through_observation and'degpnstratiqns. This3

¥as done to establish needs,

- Finally, an ip depth study of literature from fhe»Sfate ‘
sodrcg$ §¢1p@d us-tqﬂraisg.the_level of b@jectivés, as we see,
them,ifor_various areas of learning in the elementary school. and
in agreement with those in oyr pPropcsal,

Department of Ppblic.Instruétion of North Carolina and other re.

R — s

*Teacher Guide for Environmental Education,‘prepared‘by Ihe,Task'Force
on Environment and ‘Natural Resources in cooperation with the North
1970, p. 4. .
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INTRODUCTION TO DEMORSTRATION

Since we believe that behavioral objectives are aims at the
main target, our demonstrations were set up to develop them and
tc gear the performance tasks to the realization of these
objectives.

We also believe that the accomplistment of the behavioral
goals make for the accomplishment of the objectives.

The consideration of salient features of objectives of ele-
mentary education as presented by researchers in the field both
in Europe and Africa, along with the study of objectives as
presented by the North Carolina Department of Public Instruction
have enabled us to promote a child-centered philosophy respon-
sible for organizing behavioral objectives set forth in this
report,

Our philosophy is opposed to subject-matter centered pro-
grams for the elementary child, since we believe they make for
dull, listless, joyless, drab, stagnant programs. Subject-matter
situations, we believe, emphasize drills, recitations, rote
teaching, memory techniques. This program is a teacher-telling,
teacher dominating, learning-for-learning sake type of experience,
and we believe such a\situation contributes to "drop~outism,”
crime and neglect. o

The demonstrations herewith presented were geared to excit-
ing behavioral performances that developed interests, motivated
thinking, improved the intellect and body. They also made for
citizenship training and a desire for the continuation of
individual efforts,

‘ Cooperating teachers were helped and many students asked
for more demonstrations even though our time limit had expired.
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 DEMONSTRATION I

Lesson I--Presenting an Approach tc a Unit and Pupil-Teacher
Planning Experiences

Grade--Eighth
Area--Social Studies

General Objective~-To motivate students to assist in the
planning of unit.

Behavioral Objectives

1. Select three books out of the library and with their
use write a seven-page research study on one of the
following topics related to the period of our study:
a. Life on tﬂe Frontier
b. Farming Beyond the Mississippi
c. New Inventions During the Birth of our Repoblic

d. Transportation in Frontier Dajs

2. Using five minutes, give an oral report of the story
you prepared in one above,

3. With four or five othe:z students on your Project
Committee, prepare a ten minute skit, Try and make

your presentation as realistic and authentic as you can.

The Project|Committee will be evaluated in terms of
(a) the narration of the skit, and (b) presentation of
skit before \the total class,

Background Activities
\
$

Sub-topics:

. A new Republic is Born
Life on the Frontier
* Land Beyond the Mississippi
Settlers in the Far West
Expansion and Exploration
Trouble with Other Nations
New Inventions Start New Patterns
Moving Westward '
Beyond the iississippi
The Push to the Pacific
Factory, Farm and Plantation .
12, Expanding Democracy in the %§§30f Growth
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Step I. The Approach--The showing of a film titled '"Life on the
Frontier.,"

Step II. Planhing Period

Performance Task One.

Students were requested to think and to raise questions.
Questions like, "What more would you like to know concerning
the growth of America toward the West?" The question was put
more simply into a series of smalier questions.

The response was great. About 40 questions were raised
(Questions in Demonstration Two) .

A student was selected to write questions on the chalkboard. ﬁ
One was selected to record questicus.

Performance Task Two

Students made records of questions and statements.

Cutcomes

1. Response great. :

2. Eager-beaver attitude was developed.

3. Students' questions were in line with material (Texts,
Supplementary material and libraxry books and materials) .

4. Questions were in-depth and changes were at a minimum.

5. Teacher direction was helpful.

DEMONSTRATION II

January 6, 1971

G;ade——Eighth

Area-—Social Studies T ;

General Objectives--~To teach students how to érganize material for
individual and group action -and to provide opportunities for
pupil-teachés planning.

Behavioral Objectives

1. SYelect at ieast three books in the library and use them in
writing a seven-page report on one of the followirg topics:

a. TFarming in the Early West
b. Transportation in the Early West
c. Communiciré?jx in the Early West




d. Community Life in the Early West
e. Indian Life in the Early West

2. ;Orally, give a prepared five-minute report to your
class of the written report you prepared in one above.

3, Present in writing to your class planning group a list
of the points of interest you would like to take in on
our Williamsburg field trip.

4. Travel with your class to the North Carolina State
Museum and view the Indian artifacts and folklore there,

and in class the next day present in writing a two-pagze
report of your evaluation of the trip.

Procedures
Step I. Recall the film that was shown at the last class meeting.

Step II. Browse quickly through the books and chapters on the
subject. (Teacher will indicate chapters.)

Step I1I. Add some statements or questions you think we omitted.
(Read first the ones we did in the last class meeting).'

Step IV. We will spend five minutes to list more.
Step V. Let's divide questions'and statements into large areas.

Step VI. Let's divide ourselves into groups according to our own
interests.

Performance
A. Criteria
.1. Participation
2. Group action
3. Interest
4. Vigorous response
B. Performance Task One. Students were requested to do
steps I - IV and think how large area topics can be

developed., The instructor prepared the first one as
a guide and direction. '

1., Topics develdped-by the teacher and class

a. Farming in the Early West (suggested by teacher)

b. Transportation and Communication in the Early West

c. Community Life irn the Early West =
T 4 thi S s
d., Indian Life ip the E':arr:ly We?t 131
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C. Performunce Task Two, Step VI was performed. Pupils
divided themselves into five groups according to
intercst. Students selected the group they wanted to
serve on as far as possible., After the organization,
everyone seemed happy with his gselection.

D. Performance Task Three. Step VIIL was performed. ‘
Students were requested to consider the materials and
visuzlize how they were to accomplish theixr performance
tasks. They listed "things we would like to do," This
required much thought, planning and group action, some
long ranged and some short ranged.

Group Two

We would like to make a large pictorial relief map
showing land-water routes out of paper mache.

Group Four

Take a trip to Williamsburg

Make a small town scene ,
Examine different things - ;
Take a trip to 01d Salem

Group Five

Make tepees ' , '
Visit museum ’

Make Indian costumes

Make reports on Indian life

Performances Planned
TOpiés assigned to groups,(tOpics were d. reloped in

Demonstration I and organized into areas n
Demonstration II). :

DEMONSTRATION IIT

January 6, 1971

Grade—-Eighth

Area--Physical Education

Lesson~~Rhythm and Creative ﬁancing‘
132 13
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General Objective--To provide opportunities for creativity in
rhythm and dancing,

Behavioral Objectives

1. Demonstrate with your class the minuet to the accompani-~
ment of music provided by the music teacher.

2. Describe orally to the class the minuet and tell five
events in its early historical development.

3. Write a comparison of the minue: with any two styles of
dancing today.

Procedure: Read a Historical Development of the Minuet
A brief Historical Development of the Minuet

The Minuet is a graceful and stately dance of Freuch origin,
the name of which derived from Menu, small, was suggested by the
little steps. ' :

The Minuet was introduced in Paris in 1650. It was first a
gay and sprightly dance; but after appearing in Court it became
very dignified. .

The Minuet was a great favorite of the Court of Louis XIV, and
was equally popular in the contemporary Court of Charles II in
England.

The Original Court Minuet was a simple dance, although it did
not retain its simplicity for long; it was elaborated and molded
into a beautiful cultivated form--the perfect expression of an age
in which deportment was carefully cultivated, manners were polished
and bodily grace developed to the highest degree. The many slow
graceful movements, the bows, the pauseé to be filled make for a
beautiful dance. ' ‘

Performance

A, Criteria
. Participation
. Group action

. Interest
. Vigorous response

prONE

B. Performance Task One. Listening Skills

Students were requested to listen to the entire selection
first. Students were asked i1f they could.recognize &
movements, : A
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C. Performance Task Two, Thinking Skills

Students were asked to think of the steps they could
develop. Selection was played over and students were
asked to raise their hands at the end of the first
movement,

Students were requested to suggest steps for the first
movement. Students performing at the record player,
were requested to repeat movements as students listened
and thought and a student leader (boy) emerged and
demonstrated some steps and movements. He was an
excellent leader and he exercised his creative skills
well. The leader asked for volunteers to join him. One
girl joined him, Later two more and later two more.
The six or more students presented an exceilent demon-
stration in coordination, rhythm and steps. The bell
rang and this prevented others from joining. Students
requested a continuation for the next day. Teachers
were enthusiastic and kept the record. ‘ '

Qutcomes

Body coordinétion was-enhaﬁced. Thinking, lisfening and

imagination skills were develcped. Rhythm, attitudes, leadership

and followship skills were enhanced.

DEMONSTRATION IV

January 7, 1971
Grade--~Eighth

Area--Physical Educatiocn

General Objective-~To provide more opportunities for creativity in
rhythm and dancing. ! : L

Behavioral Objectives

1. Participate in dancing the Minuet with two groups of
people in your class. ' ‘ .

2. With three other students you select in class, create a
dance pattern out of the Minuet. Demonstrate the new
pattern and describe it orally to the class. -

- ]

3. Bring to class one of your favorite dance records, and
with other students demonstrate your interpretation of
the Minuet to your selected recorded wusic.
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Lesson Approach

The leader told the teacher that he had tnought out some more
patterns and wanted to teach them to the class.

Performance Task One

cod
Students were arranged in a dance pattern thought out by them.

Performance Task Two

Gther dance pattern arrangements were developed.
Outcomes

1. Response exceptionally goed.
2. Some boys were shy. Some boys and girls did not choose to
participate, ' :

3. The majority of the class reaponded.
Evaluation

1. Some students begged for more experiences of this type.

2. They wanted modern dance records.

3. They wanted faster music for more vigorous steps and
exercises. :

4. This should iead to more planning with students.

136
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HIERARCHY OF CONTENT FOR PHASE 1I OF THE EDUCATIONAL PROJECT

Our interest in Part II of the Educational Project, "An
Innovative Project to Motivate Seventh and Eighth Grade Students
in Selecting Learning tctivities,” grew out of our study over a
two-year period of nine models dealiag with elementary education.
Severzl of the models were closely related to our selected
innovative 1 oject. ‘

In Part I of the Educational Project, we developed a model
that was specifically related to the elementary education program
at Shaw University. The most practical and saleable features of
the nine models were used in its development.

As a result of an in-depth study of the aine models, it was
decided that teacher competence and teacher performance can best
be realized through.pupil-teacher planning and selection of learn-
ing activities. "An Innovative Project to Motivate Junior High
Schocl Students in Selecting their own Learning Activities," was
launched. '

After some consideration and long discussions on the organi-
zation of the school systems in surrounding areas, it was decided
that the project should include only seventh and eighth grade
students. ' :

_ The xationale for this model was drawn from features of the
models. studied. An individualized approach to meeting the educa-
tional needs of learners is a demanding pursuit which requires
the skills and resources of the entire profession. Unilateral
action can no longer be tolerated. It demands a new coalition
and team partnership of all educational resources including school
districts, universities, teacher organizations, the community, and
state agencies. An individualized approach in accommodating the
human variable in learning demands an effective partnership between
the learner and the teacher, and requires more interaction between
the two in terms of affective factors. Present signs of alienation,
rebellion, discontent, boredom, and apathy clearly point to a
serious need to provide an educational practice more compatible and
consistent with what we now know about human nature and learning.
Thus, this project gives credence to an individualized approach in
education which treats people as people rather than as objects, an
approach which relies more on intrinsic motivation and .self-
discipline rather than extrinsic controls and stimulaticn,

This prcject supports the challenge to practice individualization
in a fashion that will encourage learners to be planners and directors
of their education, Implementation of this project further supports
the practice not only of individualizing instruction but of
utilizing a procedure of working with learners jin planning, executing,

and evaluating their total learning experiences. '
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The rationale underlying the decision of the project personnel
to deal with the individualized approach has much suppert from
empirical evidence gained from studies of learming. Such empirical
evidence reveals that individuals tend to learn better when they:

1. ‘Actively participate, rather than passively receive
the learning experience,

2. Have an opportunity to participate in the selection of
what they learr.

3. Have an opportunity.to know the results soon after their
responses are made {reinforcement and motivation studies
further support this).

4. Experience success which is most likely to occur when
learning tasks are matched to the individual's capabilities
and need foi chkallenge.

5. Are expected to succeed.

6. Work on learning tasks which are matched to"their dominant
learning pattern and style. ‘

7. Work at their own rate or pace in which they have an
opportunity to determine,

In designing and planning this project, project personnel felt
that the choice of planning with learmers requires a great deal of
trust in them, They also were of the disposition that learners  like
to work when their goals are relevant and worthwhile in their percep-
tions, and when they are mnot externally pushed and forced in order for
them to grow and develop. Project personnel also believed that the
learners will be (or will become) rational and objective in analyz-
ing and assessing their strengths and weaknesses and in choosing those
experiences to fulfill their potentialities when they are given the
opportunities. For ages now, educators have been strong on dialogue
but weak in practice in espousing this concept.

This project proposed to bring about a greater awareness of both
learners and teachers and school administrators of the need for in-
dividualization in the performance of the students' total learning
processes and experiences, and to propose some strategy by which
educators in the schools can go about planning and working with each
student's program of study, and day-by-day experiences, which are
tailored to suit the individual student in a performance and compe-
tence based program. .In terms of this project, "individualization"
was understood to mean planning with students, rather than for them,
as part of their own self-development through which they gain new

insights into their own behavior and where the elements of self-

resgect, selfnawéreness, and confidence are emphasized as they
relate to each learner's unlque interests and needs.
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Based upon the premise that an individualized approach to
meeting the educational needs of our youth is related to all his
experiences and not just those confined within the classroom or
school, this project was designed and implemented by a coalition
and linkage of many resources in addition to the traditional
formal school, including personnel and resources from the Shaw
University, the Wake County Board of Education, two public junior
high schools, and state and federal agencies.

Several strategy meetings were held to decide upon the
hierarchy of steps to be followed ir. enabling project personnel
to meet the following objectives which were chosen for the project.

1. To provide an experimental approach to teaching and
learning.

2. To help teachers to provide enriched learnings to.
seventh and eighth grade puplls.

3, To help teachers provide learning experiences that
will make for maximum growth and development that will
lead to life adjustment and life enrichment.

4, To provide learning experiences which will help pupils
discover their talents and share them with others in the
making of an improved society.

5. To help students to discover new and untried learning
activities which will lead to wholesome attitudes, good
human relations, and maturity in living and learning.

The hierarchy of steps identified to meet the objectives of
this project were included in the total package and are fully
described in the completed model of Phase II. '

After endorsement by the administrators of Shaw University,
contact was made with officials in the Wake County Public Schools.
After meeting with the Wake County Superintendent and Assistant
Superintendent and discussing the objectives of the propcsal, the.
project was given full endnrsement. At this point, the County

' Assistant Superintendent set up a series of meetings with the

Central Office supervisory staff, and the principals and guidance
counselors from the two schools chosen to participate in this
project. It was recommended by the principals and the supervisors
that the instrument referred to in the above hierarchy steps be
developed [cooperatively by Shaw University staff and public school

- personnel. A committee was then appointed to develop an instru-

ment to bé administered to the one hundred students discussed in

. the project proposal, This committee was composec of one person

from the Wake County Schools' Office, the two guidance counselors
from schools, a counselor from Shaw University, the principals
from the two parttﬁiggting schools, one member of the project
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. comnittee and the project director, Further, meetings were held
with the teachers, guidance counselors, supervisors, and project
director.

Plans were made for the administering of the S.R.A. Achieve-
ment Series Test and Gray's Standardized Oral Reading Paragraphs.

After studying several sample instruments for the purpose of
getting at the interests of students in the schools' educational
programs, an interest inventory was designed (see Appendix 'A' for
a copy of instrument). The curricular areas included in this
inventory are: Mathematics, Science, Language Arts, Social Studies,
Art and Music, and Health and Physical Education. 7iwo kinds of
questions were stated to get at the nature of the interests of the
participating students. (See Appendix 'a' for the two kinds of
questions,) In each curricular area the student was given an
opportunity te give other expressions to any additional feelings
he might want to make toward each subject area. ‘ :

A number of visitations were made by project personnel to the
participating schools to discuss strategies of implementation of
the project with the principals, counselors, and the (twenty)
teachers involved., The follcwing items were discussed in these
meetings:

1. The objectives of thz project '
2. The various components of the interest inventory

3. The two se*~ *o be administered (The S,R.A. Achievement
Series ™ :ay's Standardized Oral Reading

Parag: -

4. Metheds to be used in the administration of the interest
inventory and the two tests mentioned above.

The students started with paragraph one of this test and went
as far as they could toward completing the twelve paragraphs. The
paragraph in which the student experienced the maximum difficulty
was considered his reading level as measured by this test,

Lengthy discussions were held on the feasibility of providing
demonstrations for teacher and student observation, These demonstra-
tions were based on the results of personal visits to the classroom
and discussions with classroom teachers, supervisors, and counselors
‘in the project schools. It was concluded that "esprit de corps"
among all personnel was necessary to the development of the project.

: It was decided that demonstrations should follow the curricular
- pattern of the public school curriculum as organized by the
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North Carolina State Department of Public Instructiovn., It was dis-
covered that the project schools follow the pattern of the State
Departuent, '

The State curricular pattern includes the following: Language
Arts, Social Studies, Mathematics, Health, Physical Education, Music,
Art, Science and Vocational Education Interest. These areas are
integrated so as to place emphasis on child developm~at rather than
subject-matter centered.

It was discovered that most teachers are subject-matter oriented
and possess little competence in child-centered emphasis which result
in a "joyless educational experience' in the classroom. Joyless
educational experiences make for dull and listless students, impractical,
unreal, mesningless, and outmoded methods and techniques as well as
tired and worn-out teachers.

Demonstration personnel were selected who well understood the
problems, knew how to perform and had the competence to build a
appetite for learning. In fact, the demonstrators introduced
techniques and methods to enrich learning activities and at the same
time motivated pupils to share in the selection of their activities
and sharpen the appetite for study and make for growth and
development. T

Shaw University professors in the Department of Teacher Education
and State Department personnel, who are experts in various areas,
presented demonstrations.

Demonstrations probed deeply into the areas of their interests
to discover recent trends, new goals, new patterns, new resources, etc.
The stu y included research as discovered in current journals and j

college supplementary and textual literature.

A meeting was held with classroom teéchers to mark the beginning
of cooperative educational planning between project personnel and the
classroom teachers, o

The subject of the first meeting was "How Can Seventh and Eighth
Grade Pupils be Motivated in Selecting Learning Activities in Various
Learning Areas?" It is felt that the same topic would prevail in
subsequent. meetings. ' -

At the beginning of the first meeting, project personnel discussed
the valua of student participation in selecting their learning activi-
ties. The following points were considered in the presentation:

1. Student sharing as related to student needs
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2. Student participating as related to mental and academic
maturity

3. How pupil sharing in selecting learning activities makes
for depth in learning

4., The importance of developing a "ye'!' attitude in learning
and living

5. How democracy in planning and programming makes for worth~
while citizenship training.

In order for this type of learning experience to be successful,,
it was presented to the pupils themselves in the early stages of
planning and development. This gave students the opportunity to
share in the planning, perhaps at the beginning stage, which would
develop pride and worth in the project.

A Charrette type of planning experience was forthcoming. The
main purpose was to set the stage for meaningful learning experi- :
ences that, hopefully, would take place during the duration of the :
project and even pevhaps thereafter,

The purpose also was to help students discover other learning
experiences that were in store for them. Further, the purpose was
to seek the cooperation of students for innovative ventures.

The Charrette was. to reveal the character and relevance of
effective learning experiences and to point out how these
experiences were related to worthwhile citizsuship.

The "why" of learning was to be paramount, and it should open
ap vistas of learning that would widen the horizon of living and
should help students to visualize learning as a tool to build a
society conducive to productive living. ‘

Below are points that were considered in the Charv- 1 ng
session. These points tend to lead the thinking of stu .3 beyuud
the walls of the classroom; even beyond the times in which they live.

'In higher education the question here would be "Education for What?"
Points to be considered: - ‘

1. Should school health experiences be conducive to building
a strong body related to maximum living and life longevity?

2. What are some of the "goings on" in the community that
affect education?

3. What are some of the "goings on" in the community that
affect the lives of students?

4, 1Is the learning taking place contributing to an under- [
standing of these ''goings on?" L 4 o
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Some possible outcomes of a Charrette type of learning
experience:

1. Reasons why various areas of learning are a part of
the school curriculim. The reasons are associlated
with life goals and students should discover them.
The discovery of these life goals are not beyond
the intellectual ability of students at the grade
level considered.

2. Identify some possibie irrelevant learning experi-
ences which are time-consuming associated with
previous classroom activities.

3. Students are more mature in their learning attack.

4, Point up needs, perhaps, for more Charrette type
of learning experiences.

Attempts will be made to guide this ipnovative project
experience so that the outcomes mentioned above will be
realized. These outcomes are necessary in the educational
process due to the following discoveries:

1. Self-discovery of educational goals makes education
more practical and meaningful. -

2. Participatory leainings"make for a maturity needed
for growth and development in learning.

3, Cooperative goal seeking experiences make for sharing
of individual ideas which are needed not only in
‘planning ior new and untried experiences now, but

| have carry-over values in the construction of a better
) society of which students will be a part in the not
' too distant future. o

4. Contributions from each student are important to his
growth. Contributions from the most timid are im-
portant to the development of the group. The worth

" of the individual is significant and must be shared
if progress of the group must be realized,

A pupil—teacher—consultant relationship is iﬁportant to the

success of the experiment. All should get to know each other and
should work toward common goals. ‘
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The following facts are conducive to mutual relationship
needed for progress:

1. There are no experts as such in this experimental
learning project; therefore, all concerned should
work together in the experimental process,

2. Experimental learning is a continuous process in
education due to changing times and shifting scenes
in life experiences; hence, this and other similar
projects should be a part of our é4ucational fabric.

3. No one can ever be absolutely sure that present

" methods are relevant to needed goals at the present.
The decision as to the best methods, meaningful
goals, etc., can best be decided through cooperative
educational planning and programming.

Project consultants were good resource personnel, Classroom
observations and visitations were necessary for cooperative plan-
ning., "Esprit de corps" was necessary for best results in dis-
covering new attacks and new skills.

For maximum results, it was important that a doctor-nurse-
patient type relationship be established. A meeting of these
three personnel areas was welcomed for all who were sharing the
same goal--the physical and mental growth of the patient.

By the same token, meetings of the project consultants, teacher,
and pupils were welcomed when an understanding of these goals is
realized by all concerned,

It is felt that problem clinics were necessary to the develop-~
ment of the project. These experiences were provided so that
teachers could "air" their problems. Efforts were made to assist
reacheys with problems they encountered during the experimeat.

The following services were provided:

1, New and relevant material

2. Consultant help for prdbleﬁs growing out of the experiment.

A second application of the interest inventory and another form

of the S.R.A. Achievemen: Series were administered at the end of the

project. The same Gray's Standardized‘Oral Reading Paragraph Test
was admiristered during the month of March.

—
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A final meeting of the teachers and project consultants was
held in March.

The purpose of this meeting was to discover:

1. What new learning experiences were discovered, if any
: 2. What new goals were reached.

f A write up in the form of a model revealed, in print, the
‘ results of the educational experiences of the project.
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MODULE
Innovative Modules For Teacher Education

INTRODUCTION

The purpose of this module is to introduce to all education
majors the most recent innovations in teacher education. In addi-
tion, it is hoped that this module will make students more cogni-
zant of the significance of the most recent advances in the role
of the teacher, his place in today's teacher education and how he
can best be prepared to cope with the educational problems of
tomorrow and how they will affect the children of the future. As
teacher education moves into the next decade, it is apparent that
the program will continue to be restructured to include. the con-
stant innovations being developed and introduced. It is hoped
that the components of this modnle will give teacher education
majors a greater insigh: into the roles they will play as teachers
in the world of tomorrow.

This module is divided into the following major component
parts:

Pre-Service Education

Teaching Techniques

The Teacher and the School Community
Professional Ethics ‘

. Internship and Clinical Experiences
. Audio Visual Aids

oupwNPE

Each major component module is divided into the following
components :

1. Purpose

2. Behavioral Objectives
3. Performance Criteria
4. Methods and Materials
5. Evaluation

Each p-ofessor will give a general overview of the module, includ-
ing the objectives, the philosophy, the performances, and evalua-
tion. Professors will include information on the most recent
inncvations as they are related to the former. Each student will
be presented with the challenge of utilizing the module for his
own professional performance. DR

Evaluations for each component part may vary slightly.

However, performance must comply with standards in the total
‘Teacher Education program. In no case is performance lower than
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seventy percent (70%) acceptable. An examination will be required
in all component parts of the module. In some instances, if the
student's performance on the written work (term papers) is below
the performance level, he will be given a second chance to do the
paper over. In all other instances if the performance is not wmet,
the student must take an "incomplete" and work beyond the semester
or be recycled through the course.

All juniors and seniors will be required to read the following
books: ,

1. Cooperation for Better Student Teaching, by William A. Bennie.

9. The Role of the School in American Society, by Thoger and
Martin.

3. Working with Groups, by Walter M. Lifton,
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MODULE
INNOVATIVE MODULES FOR TEACHER EDUCATION

Pre-Service Education

Purpose: To assess the student's readiness, sensitiveness, and
awareness of the total teacher education performance.

Behavioral Objective 1

1. The student will observe a number of selected teaching
situations in the public schools, and when called upon
he must be able to relate to some of the common techni-
ques of a regular classroom teacher.

Performance Criteria

1. The student will discuss his observations with a member
of the teacher education faculty.

2, The student will arrange for an appointment with the
principal and teacher of the school to which he is
assigned. -

3. The studeat will arrange for his transportation to and
from the site of his assigmment,

Methods and Materials

Lectures and seminars on pre-service education

1, Introduction to teaching

2., Teacher's Handbook

3. Films

4, Magazineé, books, pamphlets and printed materials
~-- Evaluation

1. Oral and written exams on which student will be expected
to perform at a minimum of 70% or be recycled.
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Behavioral Objective 2

1. The student will negotiate at least two conferences with
public school teachers in a teaching area he chooses, and
at the end of the second conference, present to his major
professor in an acceptable written essay, wby he wants to
enter teaching.

Performance Criteria

1. The student will arrange for the conference time, place,
and materials needed.

2. The student will keep a record of what takes place during
the conference and will follow up any commitments he males
therein.

Methods and Materials

1. Student requested to read the textbook: Working With
Groups.,

2. A notebook, pencils anil a cassette set and tape.

Evaluation

1, Oral evaluation.

9. Written examination at the end of the course.

Behavioral Objective 3

1. The stﬁdent'will serve as a classroom teacher's aide, and

at the end of the assigned period, he will be expected to
have acquired some knowledge of the instruectional o
activities of the regular classroom teacher.

Performance Critexia

1. TUpon receiving his assignmeht as a teacher aide, the stu-
dent will follow imnstructions given him by the classroom
teacher, o 4 ' o

2. The student will spend a minimum of five hours during the
semester serving as a teacher aide.

3. The student will arrive and depart from his assigmment at
-the pre—arranged"time; '

4. The student will be responsible for notifying his appro-

priate college professor and school administrator when it
is necessary for him to be absent. |
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Methods and Materials

1. Before beginning as a teacher's aide, the studen® will
need the book: Aide ~ A Guide to Help Improve the work
of Aides in the Schools.

Evaluation
1. The student will be required to complete a check list.
If incomplete, the student will be given opportunity to
conplete check list.

Behavioral Objective &

1. The student will prepare a written paper of not less
than 1,000 words giving documentation on why he wants to
be a teacher.

Performance Criterie

1. The student will gather the information for his paper
from contact with the principal, teachers, students,
custodians, and actual experiences in the classroom.

2. The student will use necessary reference sources from
the library.

3., The student will submit the paper in typewritten form
double spaced.

Methods and Materials

1. The student will make a study of three research papers
on teacher education in developing his papers. The
student will read three books on teaching, including
Teaching in- Amerlean Culture. Lect"res on teaching and
one film on teachlng

Evaluation
1, The paper will be graded pass or fail.

Behavioral Objective 5

1. The student will make a written appraisal of his experience
as a teacher aide, and must be able to outline in detail
the duties of an aide, He must learn the technlques of

aiding teachers,
149
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The student will use as broad criteria as possible in
evaluating his experience as a teacher aide.

2, The student will specify and justify the advantages and
disadvantages (shortcomings) of his experience as a
teacher aide,

Methods and Materials

1, Introduction by the instructor

2, Selecting materials on teacher aides, leaflets, pamphlets,
books and magazines on teacher aides,

3. Films, filmstrips and slides,

Evaluation
1. The written paper and final examination.

Behavioral Objective - 6

l'

The student will engage in at least two micro—teaching
experiences in his teacher ‘aide assignment At the end
he must be able to .demonstrate his teaching ‘skills before
an audience of college students and professors, and public
school teachers and students,

Performance Criteria

1,

The student will make arrangements for this experience in
micro-teaching with an Audio-visual aid specialist from the
college and the apprOpriate school official ' :

Methods and Materials

The most recent technlques and materials w1ll be used in learn-
ing how to perform m:.cro—teaching experiences. :

Read the book Realities of Teaching Explorations With
Video Tape.

Magazine articles on micro-teaching.

Methods of Audio Visual Aldes (bOoklet)

Demonstrations :

Lectures e
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Evaluation

1. Weekly written examinations plus a final examination. A
student failing more than three weekly exzams will be
recycled until he passes. The final grade will be deter-
mined by an evaluation of all the student's assigmments ;
including the final examination, i

Behavioral Objective 7

1. The student will do a case study of one student in the
classroom in which he is working. This will be done under
the direction and with the cooperation of the teacher
under which he is working. He will be requested to out-
line his duties for service to the student based on items
in the case study.

Performance Criteria

1. The student will select a pupil for the case study in ;
conference with, and with the consent of his classroom
teacher, :

2. The student will treat the information gathered for the
case study confidentially,

3. The student will use prescribed case study forms (same as
- was prepared in the methods class and Educatlonal
Psychology classes. )

Methods and Materials

1., The student will use the most recent materials and techniques
on case studies.

Evaluation

1, A successful classroom demonstration as a teacher aide
will be presented. A conference on the demonstration will
be followed.

2. An acceptable written case study. Significant aspects of
the case study service experlences will be presented to the
class.

Behavioral Obiective 8

1. The student will have a conference with at least one
principal or supervisor, after which he will state orally
and in writing the administrative and supervisory input of

the conference. .
391
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Performance Criteria ' |

1. The student will make arrangements for a conference at an
appropriate time with the administrator.

2. The student will submit a typewritten paper on the results 3
of the conference.

Methods and Materials

1. Introduction

2., Cassette and Cassette tape

3. Lectures

4. Methods of interviewing

it T, SR

Evaluation - ' ' _ 4

1. Student must be able to demonstrate orally and in writing

his ability to give feedback from conferences with admin-
istrators. A written examination will be given.

Behavioral Obiective 9

1. The student will visit one urban school and one rural school,
and when presenting simple subject matter, he must be able to
discuse the major components of a good teaching situation in
each school setting (urban and rural). ‘ : '

Performance Criteria

1. The student will select the schools for his visits and obser-
vations with the approval of his advisor or major professor.

2. The student will make arrangements in writing through his

advisor to visit the schools.

3. The student will arrange for transportation to and from the
school. The student will seek the assistance of his advisor
in arranging for Lis transportation, - :

Methods and Materials o _ . ’ | :?

1. Materials from two books will be used in the component of a
good teaching situation: Ihe Teacher and School Organization
‘and The Teacher and the Public School System.

.Evaluation

Al

1. Written final examinations, and one term paper.
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Behavioral Objective 10

l.

The student will preview and report on one film dealing
with the role of the teacher; also he must read and re-~
port on one book, after which he must demonstrate in
class the influence of the film and book upon his desire
to become a teacher.

Performance Criteria

The student will preview and report on the film, "A Child

1.

Goes Forth."

2. The student will set up and operate all audio-visual
equipment.

3. The student will restate orally to the class the powers of
the role of the teacher '

Methods and Materials

1. The student will utilize the projector and screen in showing
the film, "A Child Goes Forth.,"

9. The student will read an assigned reference on becoming a
public school teacher.

Evaluation

1. The student will be evaluated on the basis of his competency
and skill in handling the required assiguments.

2. The student will participate in an oral appraisal of his
ideas concerning a successful school teacher, and will be
rated "pass" or "fail."

3. The student will be evaluated by personal observation by

his major professor or advisor, and written assignments.
An instrument will be devised tc assess student's overall
attitude toward the role of the teacher.

A written evaluation will be réquired"of all students on
which they must answer a minimum of 70% of the questions.

A student scoring lower than 707% of the questions will be
recycled.
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TEACHING METHODS AND TECHNIQUES

Pugﬁoseé To provide innovative methods and techmiques which will
enrich the teaching and learning experlences,

Behavioral Objective'l

l.

The student will read assigned r ~rlals dealing with the
most recent teaching metheds and .echniques and, when pre~
sented the subject matter, he must be able to critically
discuss orally and in writing some of the modern methods

and materials.,

Performance Criteria

Each student will be given a biblidgraphy and list of materials
on methods and techniques necessary for completicn of the course.
The student is required to read the following:

This Is Teaching, by Haskew and McLendem

Better Teaching, Alcorns

Introduction £o Teaching, by Peters, Burnett and Farwell

Taxonmwi_of*Edugation Obiectiveé,'bvalqbﬁ .

Staté*Departmént,of Public Instruction, Teaching in North

- Carolina.

A set of assigred lesson plans

A set of state adopted textbboks

A set of teachers manuals

" Teaching Social Stidies

Straté;ies for Re?diqgiin*the Elementary School

The Teacher's Handbook

One film on teaching
Two magazine\articlgs on methods of teaching.
i54

155



Methods and Materials

1. The student will use curyent informatiom such as articles
and research on the innovative teaching methods and techniques.

2. The student will use textbooks, including identified references.
on behavioral objectives.

3. The student will use library books dealing with prc.essional
education.

4. The materials listed under "Performance Criteria" ~e
acceptable for methods and materials.

Evaluation
1. The student will be graded "pass' or "fail,"
2, Term paper
3. Two exams during the semester
4, Final examimation

5. Final evaluation will be based on term paper, term grades,
demonstrations and final examination.

'Behavioral Objective 2

1, The student will acquéinf hiﬁsa1f7with variOus'types of
lesson plans, and demonstrate their use in actual .teaching

situations. The student will prepare lesson plans under
#he supervision of his major professor and metiod teachers.

Performance Criteria

1. The student will prepare course outlinmes or syllabi for a
‘subject matter or discipline of his:choice.

2. The student will do research in{atlleast'one~subjeCt_matter‘
discipline in his major, under the supervision of his major
professor, advisor, or method teacher. . ~ ‘

Methods and Materiéls

1. The student will study copies of assigned lesson plans.
The student will acquaint himself with resources containing
course outlines, syllabi, and methods of preparing .course
outlines and syllabi. o

2. The student will use books which contain lesson plans and
methods for preparing lesson plans.. :: .
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Evaluation

1. The student will be evaluated on the written assigmment and
recitation in class. Student must repeat the performance
until he succeeds in making an acceptable lesson plan.

Behavioral Objective 3

1. The student will become familiar with a public school
register, a cumulative folder, a health card, and any other
pertinent records related to the duties of the public
school teacher. :

Performance Criteria

1. The student will visit an assigned public school principal's
office to study his filing system and secure a copy of each
~of the above-mentioned records.

Methods and Materials

‘1, The student will study materials that deal with interpreting
personal, social and academic data.

Evaluation

1. Evaluétion will be baged on oral and written exaﬁinations.-

Behavioral Objective 4f |

1, At designatea intervals, the student will do demonstration

' lessons on a specific-grade level. .The student must be able
to select and. demonstrate materials in all the subject dis~
ciplines taught at the specific grade level

erformance Criteria

—

1., The stuaent Will present the plan for his demon tration
lesson to the major professor or advisor prior to the day
of the demonstration.. ‘

2. The student will select and: assemble necessary materials
and information for his demonstration.
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Methods

and Materials

1. Set of state adopted textbooks

2. Set of teachers manuals and guide books

3. Set of lesson plans and objectives

4, Visual aid materials and equipment

5. Charts and bulletin board materials
Evaluation |

1.

Observations and examinations

Behavioral Objective 5

1.

The student will become familiar with authorities in his
subject matter discipline. When given sample lessons in
specific subject areas, student must be able to list at
least five references and quote authorities for each area.

Perfcimance Criteria

-

2.

3.0

“The student will become familiar with books and publica—

vtions in h1s subJect matter d1scip11ne.}

The student w111 become famlllar with recent superv1sory

- and administrative practices, and be able to apply them to
at least three classroom or teachlng s1tuat10ns.

fBecome famillar w1th at. 1east f1ve references in maJor
‘discipline. -

and Materials

.Methods

1.

The student w111 use’ textbooks and llbrary resources on

- authorlties in his major d1sc1p11ne. (5)

2, Magaz1nes fllms ‘and book reV1ews
Evaloation
1. A mid-term and final examination,
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Behavioral Objective 6

1. The student will prepare bulletin hoards and other media
displays in his subject matter discipline. When given
sample materials, student must be able to select appropriate
methods and decisions concerning their instructional use,

Performance Criteria

1. The student will gather materials appropriate for the
subject matter he will teach.,

2. The student will prepare bulletin boards for two separate
classes,

Methods and Materials

1. The student will use books on bulletin boards, bulletin
board supplies, and other necessary materdlals.

Evaluation
1. The major professor or advisor will evaluate the student
throughout the course. At the end of the course if the
student has not completed all of the performance criteria
indicated, he will be recycled. o -

2. The student will write an appraisal of the course for the
: purpose of aiding in the evaluative process. S

THE TEACHER AND THE SCHOOL COMMUNITY

Behaviqral.Objective 1.

1. The student will'studyfantéCedent“and,relatedIliférature on
the school community, and the role of .the school in com- |
munity development. At the end of the semestet he should -
have a better understanding of the role of the school in
comunity development. When given the necessary-subject
matter he will be able to organize a functional school
program, which includes parents in the community.,

Performance Criteria

1. The student will be required to read five books and at least
five research articles on the role of the school in com~
munity development.
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2. The student will attend five seminars dealing with the
role of the school in community development.
3. The student will present a proposal for informing parents
-on the educational program of the school.
Methods and Materials
1. The student will need five books and five research articles
dealing with the role of the school in comnunity development.
The student should subscribe to one or more major educational
magazines that deal with current educational issues.
2. The student should also have access to One daily newspapef
and one weekly newspaper, ‘
3. The student will secure a notebook, a daily log book,
writing paper, pencils, pen, ink, etc. '
Evaluation
1. The experience will be graded "pass' or "fail," A mid-term

and a final examination will be given,

Behavioral Objective 2

1.

The student will participate in an educational clinic in 2
school~community related institution. :

Performance Criteria

1. The student will contact his major professor in applying
for placement in an educational clinic.
2. The student will contact leaders in comnunity education
clinics to participate in the program.
3. The student will participate in an educational seminar
following his clinical experience. o
Methods and Materials
1. Introduction to : educational clinics by the instructor.
2. The most recent materials on educational clinical experiences
as related to the community. '
3. Audio-visual materials, micro-teaching.
Evaluation
1. A research paper on the school %ﬁggggity will be required.
2, Final examination. ‘ (
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PROFESSIONAL ETHICS

Bekavioral Objective 1

1.

The student will demonstrate in written and oral discussion
his understanding of professional ethics and their applica-
tion in the teaching field.

Performance Criteria

1.

2.

Student will read the "Code of Ethics" in the most recent
N.E.A. Handbook.

The student will write a seven~page typewritten paper deal-
ing with the application of at least three of the prin-
ciples.in the N.E.A. Code of Ethics to a selected problem
or issue in teaching or education. ~

Student will participate (individual or group) in discus-
sing a current problem in teaching ia the light of profes-
sionsi ethics he sees most relevant and productive,

Behavioral Objective 2

1,

In a number of real-life situations, planned by the instruc-

tor, students will demonstrate.;hgir'knOWledge_and competency

of professional ethics through the practice of ethical
standards. '

Performance Criteria

1.
2.
3.

Methods

Student will write a four-page reaction or criticism critique
on one selected case presentad and dealt with by the N.E.A.
Professional Ethics Commission. ‘ See T

Student will obtain from at least tﬁo‘sbﬁodl_sysfems.é.copy
of their-professional.ethicsé‘standards,:and_p?agtiCes.‘ ;

The student will participate in,g'seminar'on_ptqfeSSiqnal
ethics. ‘ S - R

and Materials

N.E.A. Handbook (Professional Ethics Seétidn, latest editicn)
Individual codes of éthics‘f;om representative school systems.

pilm from N.E.A., Washington, D. C. re: Professional Ethics
and Standards ' . ' .
Cases dealt with and ¢pinions presented by N.E.A. Ethicé
Commission. - lé" Pl o
- _ i
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Evaluation
1. A mid-term and a final examination

2. A term paper OR professional ethics

INTERNSHIP AND CLINICAL EXPERIENCES

Purpose: To provide laboratory experiences in teaching for prospec-
tive teachers. :

Behavioral Objective 1

1. The student will acquaint himself with the Student Teaching
Handbook at the beginning of the semester in which he will
do his intermship.

Performance Criteria

1. The student will be given a copy of The Student Teaching
Handbook and when requested to do SO, give highlights
from each of the sections discussed. :

- 2. The studéﬁt_will‘écQﬁaiﬁt himself with all the policies

and»fegﬁla;ions tontained'in‘TheTStﬁdent-Teaching Handbook.

Methods and Materials

1. The student will be supplied a copy of The Student Teaching
Handbook. _ o ’ T

Evaluation
1. Mid-ten and final examination

Behaviofél"dﬁjeéfivé'2*€x“7

1. The student wiil°confer-ﬁith~the'sﬁpérv130r of student
teaching, and when requested, be able to discuss some
common practices,discusséd in the Handbook.

Performance Criteria

1, The student will have scheduled individﬁal conferences with
the supervisor of student teaching prior to his student
teaching experience. '

Methods and Materials , ‘ 181

1. The Student Teaching Handbook.
o 162




Evaluation
L, Mid-term and final examination.

Behavioral Objective 3

1. The student will attend all seminars connected with his
student-teaching program.

Performance Criteria

1. The student will bring to the seminar his copy of The
Student Teaching Handbook, the handbook of the public
school system, a register, sample lesson plans, and other
school publications.

Methods and Materials

1. Same as listed above.
Evaluation
1. Oral and written examination, including a final.

Behavioral Objective 4

1. The student will acquaint himself with the policies of a
local administrative unit (unit in which he is' to do his
internship), and when requested to do so, present some of
the negative and positive features of the system,

Performance Criteria

1. The supervisor of student teaching will secure copies of
the policies of the local administrative unit to be given
to the student teacher. '

2. The student will carefully study the policies and regula-
tions pertaining to the school in which he is to de his
internship. ’

Methods and M. terials

1. TInterviews between professor and internees.

2. Student teaching forms, handbooks and materials gathered
from local school units.

1, Oral and;written examinations.
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Behavioral Objective 5

1. The student will properly report to the asasigned school for
his intermship.

Performance Criteria

1. The student will report to the school in which he has been
assigned on the designated date and at the designated time,

2. The student will contact the appropriate personnel upon
reporting to the school.

3. The student will be responsible for making arrangements for
room and board and/or tramsportation to and from school.

Methods and Materials

1. TForms furnished by college and local school unit,

Behavioral Objective 6

1. The student will have an orientation conference with the
school administrator, cooperating teacher, and supervisor,
after which he will list in chronological order his duties
for the first week of his student teaching experiente.’

Performance Criteria

1. The student will report to the cooperating teacher for his
observation period and subsequent teaching assigmment.

Methods and Materials

1. The student will receive from the cooperating teacher a
set of North Carolina State adopted textbooks in the
student's particular subject discipline, manuals and guides.
2. Standard forms to be filled out by the cooperating teacher,
and materials furnished by college and local schools. Latest
books and pamphlets.
Evaluation

1. Conferences and oral examination.

Behavioral Objective 7

1. For eight (8) weeks, the student will perform under the
direction of his cooperating teacher. The student will re-
port to the supervisor of student teaching on the campus of
the University at three scheduled times during the student
teaching period. At the end of the student teaching period,
the student will be expected to perform as a first year

teacher. 164 16 3




Performance Criteria

1. The student will report for seminars at designated inter-
vals for the purpose of exchanging ideas and discussing
problems encountered in student teaching.

Mathods and Materials

1. A set of State adopted textbooks and teacher's manuals.
2, Writing paper, noteﬁook, pen and pencils.
3. Register and roll book.

Evaluation

1. An evaluation sheet Ffrom the cooperating .teacher, plus
the evaluation from observations of the supervisor will
be used.

2. ‘The student will attend an evaluation post~seminar as a
part of the evaluation process

3. If the student fails on more than thirty percen® of the
items on the evaluation sheet, he will be recycled through
the student teaching program.

4. The student will be required to give a report on State

certification. The report will be given in the seminar
mentioned above.

AUDIO-VISUAL AIDS

Behavioral Objective 1

1. Students must be able to operate designated equipment.
When given sample subject matter, students must be able
to select proper media for effective presentation. Students
must learn the '"why" of media in teaching.

Performance Criteria

Each student will be assigned a card listing the projects of %
the course. Projects listed on student cards cover this i
equipment: )

1., Filmstrip Projectorj Student must select filmstrip, show
and comment. _
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2. Overhead Projector: Produce 5 transparencies on approved
subject. Demonstrate.

4 Sixteen MM, Movie Projector: Introduce, show film and
discuss.

4. Eight MM, Camera and Projector: Produce 50 feet on
approved subject and show,

5. Tape Recorder: Reel, Cartridge and Cassette. Produce
5 minutes on each. '

6. Copy machine: Ditto, Thermofax and Copier. Make 10, 1 and
1 and use in class. '

7. Autotutors: Use, analyze and discuss.

8. Opaque Projector: Select a sample, demonstrate in a ﬂ
class situation, {

9. Video Tape Recorder: Prepare, produce and show 5 minutes.

Methods and Materials

The latest application and operation of audio-visual equipment
in education textbook will be used.

Twenty-minute lectures on the following: i
1. Introduction, Pre-test, Systems Analysis. ?
2. Selection of Media ]
3. Non Projected Materials ?
4, Projections : j
5. Individual Instruction. Programmed Instruction ;
6. Films K
7. Cost of Teaching. Cost of iearning 1
8. Learning Resources Center i
9, "™Micrs' Everything j
10. Exam Preparation :
Evaluation :
1. Each project will be graded as "pass" or "fail." Three !

trials are allowed per project. i

5. A mid-term and final exam will be administered. 1

1ES
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SIMMARY

A Proposed Comprehensive Program for the Training of
Elementary Teachers at Shaw University grew out of a two-year
study of models from ten other institutions engaged in develop-
ing plans for performance-based education. Part I was con~
cerned with the summary of the models, a hard look at our pre-
sent elementary teacher education program, and an in-depth
study of three models most applicable and relevant to our
teacher education program. We were concerned primarily with
the many changes taking place in elementary education thromghout
the nation, especially in the pre-service and in-service areas.
Our primary concern was in developing an elementary teacher
education program geared to performance-based teaching and
competencies, and micro-teaching and multi-media aspects of
teacher education. We planned to develop our program along
the lines of many of the innovative concepts of the nine models.

Our study of these innovations led to the second part of
our project-~"An Innovative Project to Motivate Seventh and
Eighth Craders in Selecting their Learning Activities." Here we
were concerned with two pilot schools in which a complete elemen~
tary setting existed. This setting was organized around teachers,
pupils, and administrative personnel from the office of Wake
County Superintendent of Schools. This part of the model involved
working with 100 students and 20 teachers in organizing a program
whereby seventh and eighth graders could select their own learning
activities. Experienced consultants in the various disciplines
provided demonstrations for the students and teachers who were
participating in i.'e project. These demonstrations were carried
out in the public school classrooms and served as a means to
motivate the students in selecting their own learning activities.
To further enhance the significance of the project, a series of
tests were given to stimulate the seventh and eighth graders in
selecting their own learning activities. The S.R.A. Achievement
Series Test was administered at the beginning of the project and
again near the end of the project to measure the interest and
gcope of students' learning activities., .The Gray's Standardized
Oral Reading Paragraph Test was zlso administered at the beginning
and at the end of the project. A compilation of the results of
these tests will be included as. a part of the final project.
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SUMMARY

A PROPOSED COMPREHENSIVE PROGRAM FOR THE
TRAINING OF ELEMENTARY SCHOOL TEACHERS AT
SHAW UNIVERSITY - PART 1 -

The teacher education faculty of Shaw University in its
study of the nine models conducted an im depth reivew of three
models, namely, Florida State University, University of
Massachusetts and University of Georgiz.

Chapter one of this model is a detailed summary of the
contents of these models as related to the teacher education
program of Shaw University. The following are summary briefs
which represent highlights of the study.

A. Sound Philosophical Basis for Elementary Teacher
Education at a Developing Institution

Teacher education programs must meet the needs of
teachers who will be working in a new epviromment. The

philosophy of flexibility and planning for change is
one of the most important criteria which should serve
as a basis for redeveloping elementary teacher education

programs.

The teacher education department must accept a
gtronger commitment to provide in-service teacher
education, '

The concept of careful and early screening of
applicants for teacher education is emerging as one
means of securing staff that is more competent and more
strongly committed to the teaching profession,

B. ngeloping;and»Utilizing,Performance Criteria in Teacher

Education

Performance criteria or behavioral objectives
essentially defined operationally what behavior, skills,
and knowledge are expected of ‘teacher trainees, the con-
dition under which the obje¢ctive should be sought, and
the method by which the behavior can be evaluated. The
utilization of performance criteria yather than the
prescribed hours of a specified course allow for more

flexibility in developing future teachers.

Performance criteria for the cognitive domain
primarily require that courses be analyzed for specific
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and meritable knowledges which are desired. Learning
performance should be the major criterion in judging
a teacher tr=fmee's success in a course.

One of tha basic goals of the teacher education
program is the development of the technical skills of
teaching, most of which consists of specific behavior
acts. If skills and behaviors which teachers perform
often in the classroom can be identified, different
training procedures and techniques can be developed in
order to produce proficiency in their use. The use
of micro-teaching in the training of prospective
teachers is suggested.

Human Relations Skills

L]

Human relaf:ions is defined as behaviors exhibited
in relation to self and other individuals and in rela-
tion to groups.

' Teacher education programs should be committed to
types of human behavior considered desirable for elemen-
tary school teachers such as: warmth, critical thinking,
openness, and consc1ousness of cultural differances.

A teacher education program should develop teachers
that will meet the human criteria of warmth of human
understanding, rigorous thinking, control of their own
behavior, and a constant pattern of growth.

Relationship Between Teacher Education and Teaching
Competencies

The goal of comthenCy in the subJect matter, pre-
sentation, and professional decision making areas serves
as the gu1d1ng basis of the new teacher education program,
These competencies are interdependent and cumulative, as
are the skills and knowledge necessary to produce them.

Projected Changes Influencing Teacher Education for
Elementary Teachers.

Changes are predicted by studying trends in society.
Some predictions for education should be considered in
the development of a teacher education program.
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- CONCLUSION

A Sound Philosophical Basis for Elementary Teacher Education

at a Developicg Imstitution

1. Teacher education programs, to be effective, must meet the
needs of students in a changing society.

2. Commitment is essential for the development and promotion
of a good teacher education program.

3, Screening is absolutely necessary for the selection of
staff for the teacher education department and the selection
of students as participants in the program if an effective
program is to be realized.

Developing and Utilizing Performance Criteria in Teacher

Education

One of the prime concerns in setting up an effective teacher
education program is the development of course behavioral
objectives. '

Another prime concern in getting up an effective teacher
education program is the development of course performance
criteria. It seems that the components of performance criteria
as messurements to determine graduation are superior to the
counse hour credit system, ' ’

A syétem.that will involve the development of the technical
skills of teaching seems to be essential for good teacher
performance, : ‘

Human Relations Skills

Good human relations skills are vital to teacher competency.
Experiences that will involve rigorous thinking and self control
are vital to a good teacher education program.

Relationship Between Teachery Education and TeachingﬁCompetencies

It seems that competency is a vital part of performance
criteria. To be effective the characteristics of competency must
be develcpmental, cumulative and interdisciplinary.

Projected Changes Influencing’ Teacher Education for Elementary

"Teachers

A good'feacher'éducation:program is effected by the study of
the trends of society.
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RF.COMMENDATION AND IMPLEMENTATION

The follow._1g recommendations and implsmentations are presented
for the tearns= education department of Shaw University:

A. SomsZ Philosophical Basis for Elermautary Teacher Education
at a Teveloping Institution

Recams. "mgation

1. Ttat the teacher education department of Shaw University
2ak.c a thorough study of expectations and demands of ;
wrcans segments of our society for the purposes of i
emn—rchment and expansion. ‘

Implem=rration

The te: cher education department will publish, indicating
the fellowing:

a. The demands of the State Department of Education.

b. The demands of the society.

¢c. The demands of Shaw University Education Department.

d. A v=hicle for student input.

e. A consequential arrangement of course content from the
freshman year through the senior year,

TR SR RPN P SR ST

Recommendation

2. Thar the teacher education department commit itself to
the development and promotion of an adequate program of
eduration that will meet the needs of students.

3. That the education department seek to obtain an adequate
s—aff through the process of screening.

Impl=mentation

a. The teacking staff will together organize a working :
philosophy that is in tune with the needs of students.

b. That a seminar for students be set up to acquaint all
teacher education students with the philosophy of man
and other bits of information in this report.

B. Developing and UtilizingAPerformance Criteria in Teacher
EdUCa&ﬁﬂn

i
i
4
1

Recommemiaution

That behavioral objectives and performance criteria be
set up for each course in the teacher education department.
That tfh: performance criteiia be so structured that students
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will understand how to maneuver. Further, that students
will not be permitted to advance until they have accom-
plished each performance'criterion. That upon the com-
pletion of the performance criteria he will be given
credit for the course. Further, that the measurement

of credit be awarded according to the number of perform-
ance criteria to be accomplished. Also that a review
board, composed of the teacher education staff and selected
students who have completed at least one half of his
course requirements, will jnterview each student entering
the teacher education department as a prerequisite towards
hig graduation. The Review Board will determine his
credits based on the accomplishment of each performance
criterion.

Implementation

A booklet or pamphlet be published with the sequential
arrangement of courses be stipulated according to require-
ments of the Teacher Education Department.

That a balance sheect composed of a sequential arrange-
ment of subjects required and elected be organized by the
Teacher Education Department,

At the registration, beginning with the freshman term,
the balance sheet will be used by the student and his
advisor through his graduation. ‘ |

Human Relations Skills

Recommendation

That behavioral objectives and performance criteria
sequence be organized for courses that involve human rela-
tiona skills, that procedures suggested in (B) be utilized
here. :

Relationship Between Teacher Education and Teaching Competency

Recommendation

That the teacher education department in its study and
implementation of behavioral objectives and performance
criteria be concerned about phases of each discipline that
will complement the content structure of each course.

Implementation

The teacher education department will set up conferences
with instructors in General Studies to determine phases in
each discipline that will strengthen the behavior objective
sequential arrangement in professional courses.
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E. Projected Changes Influencing Teacher Education for
Elementary Teachers

Recommendation

That the teacher education department study means by
which students can get thoroughly acquainted with
poulitical, social, and economic trends in our society.
Further, that the department study means by which students
can get thoroughly acquainted with an evaluation of educa-
tional philosophy as well ‘as contemporary thought in
education. ‘ E
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Implementation

The teacher education department will promote seminars
in educational, social, economic, and political trends. H
Further, that the seminars agenda includes educational !
philosophy as it applies to educational planning.

That the teacher education department set up be-
havioral objectives and performance criteria for seminars
suggested 'in this implementation.

" That the Review Board suggested above take these
behavioral objectives and performance criteria into account
as they interview students for qualification of credits.
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SUMMARY

INNOVATIVE PROJECT TO MOTIVATE SEVENTH AND
EIGHTH GRADE STUDENTS IN SELECTING
THEIR OWN LEARNING ACTIVITIES

This innovative project was designed as an experimental pro-
gram in pupil-teacher relationships in planning and sharing in
their own educational pursuits., '

The designing of this experiment was hased on the assumpiion
that pupils in the seventh and eighth grades can be an asset in
educational planning and programming in which they are involved.

Preplanning sessions involved the Teacher Education personnel
of Shaw University and personnel in the Central 0f fice of the Wake
County School Administrative Unit, and principals and counselors
from the two pilot schools.

The preplanning program included the selection of students
and teachers that would be involved in the project. Iwenty
teachers and one hundred students were selected. The number was
equally divided between two schools, namely, the Millbrook Middle
{ School and the Garnmer Junior High School, Wake County, North

Carolina.

. A survey was conducted among the teachers for the purpose
of understanding the program and procedures of the working force.
The survey included the educational philosophy, procedures and
practices utilized by teachers who were selected for the project.

The questionnaire also revealed a variety of plans and
objectives in the two schools.

- - The survey revealed a strong program of education in both
schools. Evidences revealed an excellent in-service program COn-
ducted by the Wake County Administrative Unit and the administrative
and supervisory personnel of both schools.

It should be mentioned that the survey indicated that teachers
acquired strong philosophies of education which guided them in their
planning and educational development. The study revealed daily
lesson. planning on the part of the teachers, deep concern for
efficiency and an awareness of relevancy in education.

The testing services revealed significant growth in learning

during the interim. In fact, the tests revealed phenomenal .growth
in reading and subject matter content.
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The inventory instriment administered to students revealed
the subject matter interests of students. It reflected teaching
methods and techniques that were both favorable and unfavorable
to students, with the "favorable" way out front.

The demonstrations presented by the teacher education depart-
ment of Shaw University, personnel from the State Depirtment of
Public Instruction, and personnel from the Wake County Administra-
tive Unit provided unique and meaningful teaching-learning pro-
grams that served as guidelines for a continued development of
program and planning.

The Charrette provided for the students in both schools was a-
"high spot" in project development. It provided opportunity for
both written and verbal expression concerning the likes and dis-
likes in education. Students were given an opportunity to perform
role playing, as teachers which gave them the chance to experience
teaching and learning from the other side of the desk.

The Charrette was evaluated by the students. The evaluation
revealed that the goals of the Charrette were realized, Students
expressed their enjoyment and the request for other Charrette
experiences. They presented valuable issues in education for the
agenda.

CONCLUSION

It seems evident that students in the seventh and eighth grades
at the two schools in this project are fully capable of assisting
in planning their own learning activities. Due to motivational
forces, not only were they capable, but evidences show that they
were willing and anxious to participate in planning their own program
activities,

As to the qualifications of the teachers in the project, evidence
pointed up the fact that they are well prepared for their tasks.
Evidence also showed that these teachers keep up very well with the
current trends in education, and it also showed a good working rele-
tionship among teachers, counselors, and supervisors.

According to the significant growth pattern as registered on
both the S.R.A. Ach’evement and the Gray's Paragraph Reading Test
series, it seems evident that a rich and innovative program in educa-
tion must have been administered during the interim.
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It seems that students are capable of expressing their likes
and dislikes in educational activities.

It seems that the use of specialists in education are neces-
sary to provide unique and meaningful teaching~learning programs
to serve as guidelines for a continued development of program and
planning .

That charrette type experiences are valuable to serve as
vehicles of expression for students.

That student evaluation is necessary and important in teaching-
learning situations.

RECOMMENDATIONS

After realizing conclusive statements drawn from a summary of
experiences that involve the innovative project in which seventh
and eighth graders shared in planning their own educational
activities, the educational staff of Shaw University would like to
make the following recommendations to the administration and staff
of the two schools in this report:

a. That in planning for the overall educational program which
includes school policies, etc., that students be permitted
to share their ideas and opinions.

b. In curriculum planning and construction that students be
permitted to share their ideas and opinions.

c. In lesson planning that students be permitted to share
their ideas and opinions.

d. Due to the comprehensive curricula of the S.R.A. Achieve-
ment test series and because of its remedial factors and
teaching suggestions, it is highly recommended that the
administration and staff of the schools consider its use.

e. According to the phenomenal results of the Gray's Paragzaph
Recding test, the teacher education staff wishes to recom-
" mend its use as a quick screening device for teaching and
learning.

. §. Due to the fact that demonstrations of various types pro-
vide high types of learning experiences which give-impetus
‘to routine teaching and learning, the teacher education
staff recommends more demonstrations in which students and
teachers can participate together.
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g. Since it seem$ that growth in education is more assured
when criticism is permitted, the staff of the teacher
euucation department recommends more charrette type of
experiences in which students will be permitted to role
play. It is recommended further that follow-up exercises
be permitted for the purpose of strengthening the educa-
tional program for the two schools.

IMPLEMENTATION

Here are some suggestions for implementation: the teacher
education staff of Shaw University does mot assume that the follow-
ing suggestions are already in process,

a. 1. Faculty-student planning committees
2. End-of-the~year faculty-student evaluation committee
3. TFaculty-student committee presentation to P.T.A,

b. Since the school curriculum includes all the learning
activities under direction of the school, there are cer-
tain learning activities in which students are adept at
planning. Extra class activities such as:

1. Intra-mural activities
2, Clubs and organizations
3. Assemblier

c. The unit approach to teaching provides excellent oppor-
tunities for pupil-teacher planning, especially for such
areas as: social studies, health, and science. The
following steps may be considered:

Step 1 - The Approach or Introduction

;
N
;
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This step may involve the showing of a film, a series
of slides, a teacher or student made movie role, a story, a
field experience, etc,

Step 2 - The Planning

In this step students and teachers raise significant
questions and make significant statemenis which comprise a
plan for group action., Groups are organized around large
areas of questions and statements raised,
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Step 3 ~ Research and Work

In this step individual students and groups do re-
search for the questions and statements raised in step
two. Projects and activities are suggested by students
and teachers.

Step 4 - Presentatlon and Report

Students in this step present individual and group
reports. Reports and projects are evaluated by students
and teachers. Plans for further study are also made.

Step 5 - Culmination

The unit may be culminated in the form of exhibits,
assembly programs or in any other way suggested by
students.

Other suggestions for the unit approach to teaching:

1. Unit titles should precede the unit.

2. The use of textbooks, supplementary books, library
books, current material, news media, community, state
and national resources should be utilized.

3. Human resources such as: librarianms, counselors,
supervisors, community leaders, community agencies and
state agencies should be utilized.

4. The social studies provides the best area for the unit
apprcach to teaching due to its high correlative values.

See a review of remedial and follow-up programs of the §,R.A.
Test Series elsewhere in this report.

The Gray's Paragraph Reading Test can best be used in seventh
and eighth grade reading programs in the elementary school and in
English classes in the high schoocl. The Gray's Paragraph Reading
Test may be used to screen those students who need lower level read-
ing material. Progress in reading can be better assured by select.ing
textbooks, supplementary books, and library books based on the
reading level of students.

Refer to demonstrations suggestions found elsewhere in this
report.

Refer to charrette experience found elsewhere in this report.
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SUMMARY

HIERARCHY FOR DEVELOPING BEHAVIORAL OBJECTIVES

In developing a hierarchy of content suitable for achieving
behavioral goals, it might be well to consider some advantages
of behavioral objectives as taken from various studies. They are
as follows:

1. Improves the instructional process in any classroom
organization,

2. Leads to greater individualization of instruction,

3. Helps program individual students through certain
experiences in light of their objectives and needs.

4. Leads to the development of a learner-based curri-
culum, learner-based teaching methodologies, skillful
diagnosis and prescription, and open-end curricula--ail
contribute to continuous progressive education.

5. 1In classes where pupils are grouped on the basis of
maturation, interests or level of sophistication, the ;
teacher can use behavioral objectives to guide these |
groups as well as through progressive sequences of
facts, concepts, and skill acquisitions.

6. An important aspect of both heterogeneous and spe-
cially grouped classes is pupil-teacher planning, in
which pupil and teacher together formulate behavioral ‘
objectives. 2

7. Tdeally, educational objectives result from and should :
represent the synthesis of those ideas most conducive |
to the best possible development of the individual and !
to the improvement of society. .

8. Behavioral objectives should be in terms of what the
learner is to be able to do as a result of instruction,
starting with the learner and h. needs to modify his
behavior.

Why We Care Aboui Objectives é

An objective is an intent communicated by a statement des-
cribing a proposed change in a learner--a statement of what the
learner is to be like when he has successfully completed a learn— :
ing experience. It is a description of a pattern of behavior 1
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(performance we want the learnmer to be able to demonstrate) The
statement of objectives of a tralning program must denote
measurable attributes observable in the graduate of the program
or, otherwise it is impossible to determine whether or not the
program is meetiag the objectives.

An additional advantage of clearly defined objectives is that
the student is provided the means to evaluate his own programs at
any plac~ along the route of instruction and is able to organize
his efforts into relevant activities. With clear objectives in
view, the student knmows which activities on his part are relevant
to his success, and it is no longer necessary for him to "psych
out" the instructor. :

SUMMARY

1. An instructional objective describes an intended outcome
rather than a description or summary of content.

2. - One characteristic of a usefully stated objective is that it
is stated in behavioral, or performance, terms that describe
what the learner will be DOING when demonstrating his achieve-
ment of the objective.

3. The statement of objectives for an entire program of instruc-
tion will consist of several specific statements.

4. The objective that is most usefully stated is one that best
communicates the instructional intent of %he person selecting
the objective.

In a historical approach to ¢ducational objectives, mention was
made of the importsmce of acquiring an evolutionary philosophical
concept in education as a background for developing meaningful be-
havioral objectives. Educational philcsophies were selected from
the pages of past history of educational objectives which stressed
jndividualized approach to education.

Educational objectives were developed for the major areas of the
elementary scheol curriculum. These objectives were presented as
samples to be studied by students in the teacher education department.

1 8 0
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CONCLUSION

It seems that a thorough study of how to organize behavioral
objectives should be considered in planning and developing a
teacher education department. It is also important to study
educational philosophy as it is applied to educational development
in the United States.

It seems feasible at a given time in teacher education develop~
ment that prospective teachers should be provided with experience

of setting up educational objectives for elementary education
areas they will be teaching later.

RECOMMENDATION
The suggestion concerning setting up educational cbjectives
is stated elsewhere in this report,

The course in educational philosophy should be changed to a
seminar in educational philosophy.

It is recommended that prospective teachers should be given
the opportunity to learn how to set up educational objectives for
the area in which they will be teaching.

il
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SUMMARY

INNOVATIVE MODULE FOR TEACHER EDUCATION

It seems that according to the program as set up by the
teacher e’iication staff of Shaw University in its conmsidera~
tion for imnovative modules, a performance-based program is
feasible. '

Behavioral objectives and performance criteria were set
uwp for audio-visuval aids, pre-service education, -teaching
methods and techniques, the teacher in the school community,
professicnal ethics and internship and clinical experiences.

The module included behavioral objectives, performance

criteria, materials and media, evaluation, and recommenda-
tions for each area stated above.

CONCLUSION
It seems that a course organized by stating behavioral
objectives and performance criteria is more definite and
directive. It provides opportunities for the anticipaticn
of needed materials aznd supplies. It also sets the stage
for more meaningful evaluation.

RECOMMENDATION

that all the professicnal courses in the teacher educa-
tion department provide . »-formance~based criteria.
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APPENDIX A

A LOOK AT THE SCHOOL PROGRAM
HEALTH AND PHYSICAL EDUCATION TEACHER

HEALTH

1, Do you have a health text for your class? Yes No

———

2. Check the use you make of the textbook during the health period.
All of the time Most of the time Very little
No use .

e it

3. 1Is health correlated with other subject matter areas? Yes

No- - . - If yes, please list the subject matter areas
4, Has your class done any health projects this year? Yes No _ .
If Yes, please list them _ o .
5. Does your class make use..of health agencies? Yes No . If
=+ Yes; please indicate ‘ o ‘ .

6. Has your class participated in any projects related to health
hazards, social diseases, communicable diseases, or narcotic gduca-
tion? Yes __ No __ . If Yes, please indicate ___ .

———

7. Do you have health supplementary materials such as books, pamphlets,
. etc., available in your classroom? Yes No __ Library? Yes __
No- uwlfpyes,uhow-douyou~make~r?e‘of.them?"‘

AN

TR
————

8. How.- owyour-classeS~makefuse~of~the;school-nurse? (omit referrals)

3 .

The school doctor
The local health agencies.

PHYSICAL EDUCATION

1.. Do you have a Physical Education classroom? Yes __ No __ . 1f no,
how and where do you conduct the classroom phase of your physical
education program? » ‘
TIf no, do you consider this an asset or a liatility? Comment.

2. Do you share your gym. class period with another teacher? Yes
No . If no, is this an asset or a liability? .
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3.

) APPENDIX A
Please check the following physical education experiences your
class participates in at any time during a given period, like
a month, two weeks, or whatever your planned periods are, if any.

a. Calisthenics = ----- d. Games

b. Rhythms s e. Games of high participation

c. Creative Dancing (example: baseball - limited
number)

Games of low participation
(example: dodge ball, unlimited
participation)

f. 1If games of high participation,
are they organized so that all
can participate? Yes __ No __ .
If yes, how :

Is there any time during the class when all students participate
in a running or jumping exercise? Yes _ No

Do you utilize the out-of~doors on most good weather days? Yes
No

——

Is your P.E. period composed of mere basketball playing? Yes

No-*'“ . If no, what-other- type of P.E. activities do you plan for
your class? = = o - ‘

DescriBélyour planning: teacher planning pupil-teacher plan-
ning pupil planning = (check one).

Are you certified in P.E.?7 Yes No . 1If so, do you feel com~
petent.with.your assignment? - Yes' .- No _ . Any suggestions

Do you correlate Art -with other subject areas? Yes No . If Yes,

which? -

I1f no, briefly describe your art program

Do you subscribe to the philosophy that every teacher can be an art
teacher in the elementary department? Yes _° Ne . . If yes, tell

- how briefly

If no, what type of art program do you think should be provided? ___

Do you think that the Art teacher or art supervisor should teach all
the art? Yes No .

If you are a teacher here, have you participated in an art workshop?
Yes No This year last year three years ago
Before three years ago . 18 U _
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7. 1f your answer to number 3 is yes, do you think art workshops are
necessary? yes no . If yes, tell why?

LANGUAGE ARTS

1. Reading Methods: Do you utilize the whole class methods or the
group method in teaching basic reading? Whole class method

Group method (check one) If group method, how do you deter-
mine the group .
What titles do you have for each group? .

2., 1If you utilize the group method tell briefly what you do with other
groups while teaching one.

3. If you are utilizing this method, do you need further help? Yes ___
No ... ILf.yes, state.specific problem areas

.
1

4, Do you have enough basic textbooks? Yes No
5. How many -basic series- do-you use? _ Please list them . L
6. Do you utilize the end of the book tests? Yes No ___. If yes,

state briefly how you use them.

7. Do you understand the basic.skills of reading as utilized by the
series you are using? Yes No ‘

8. Do you disagree with the series as to the use of basic skills?
Yes No' . If yes, please note the skills you prefer over and
above o instead of the author 8.

§, Do you Khavera supplementary reading program? Yes No . If
Yes, describe it briefly.

10. Do you have enough supplementary books for your program? Yes __ No _
11. Do you make use of the library in your reading program? Yes _ No

If yes, state briefly how.

12, Do you make use of dny test data in your reading program7 Yes _ No __ .
If yes, describe program briefly.
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13. Do you make use of various experiences in your reading program?
Yes __ No __. 1If yes, tell how briefly.

14. Rave you made a study of any reading plan other than the basic
reading program of the company series you are now using? Yes _
No. . 1If yes, please describe it briefly

15. Do you have access to books on the following subjects? Reading
material for boys? Yes No . Reading material for
girls? Yes~ No . Related to understanding black
people? Yes' No . Other ethnic groups? Yes No
If yes, please indicate the ethnic group .

16. Do you have non-readers in your class group? Yes _ No -. If
yes, state briefly how you deal with them in reading experiences.

MUSIC /

'1. Do yo1 correlate music with other subject areas? Yes Né .
If yes, which? o

2.. If no, briefly .describe your music ﬁrogram

3. Do you subscribe to the philosophy that every teacher can be a
music teacher in the elementary department? Yes __ No .
If yes, tell how briefly ' =~~~ o .

4, If nc, what type-of music program do you think should be pro-

e T

5, Do you think that the music teacher or music supervisor should
teach all the music? Yes ~ =~ No-

' 6. If you are a.teacher here, have you participated in the uusic
workshop? .Yes _ No _ This year __ Last year ___ Three years
ago _ Before three years ago _ .

7.

Tf your answer to number 3 is yes, do you think music workshops

are necessary?..Yes ... No . If yes, tell why?
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APFFNDIX B
SMALL GROUP ACTION
Problems in Education as Seen by Junior High School Students

Problem l--Joyless School Moments

Some students complain that there are many dull moments in
school. Schools are not joyful according to the opinion of some
students. They are happy when the time comes to leave school.

1f you are conscilous of this situation or 1f you have heard
students express these opinions, what do you think are some of the

causes? Llst these causes. List some suggestions for improvement.

' Problem 2--~Social Studies Learning

Tn our schools today, Soclal Studies are taught in two different
ways: 1. Memorizing dates and accumulating facts. 2. While learn-
ing-facts, activities are provided that will help students to learn
how to live with others and how to live in the society in which they
find themselves. ‘

Which one do you prefer for students? Why?

' Problem;B—*Clasgfoom‘Management

- Imagine that you are a teacher. Describe the classroom you would
have. What would be your attitude toward fast and slow learners?

“ “Problem 4-—-Demonstrations

Saveral outside teachers have been in your school this year
to demonstrate some teaching techniques in an effort to try out some
new ways of teaching and learning. _They are anxious to kncw what you
think of some of these demomstrations.

Make a group report on reactions to these demonstrations.
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STANDARDIZED ORAL READING PARAGRAPHS

Name V : | Age Today

' Years Months
Race Sex =~ . Grade

City - ' State Date

School ,: : Teacﬁer

Directions to Teacher

Each child should be tested apart from the others in a room
by himself. Give him an unused folder. Take enother folder and
fill in the.above blanks before beginning the reading. As the
child reads, record his efforts, using the marks presented on the

class record sheet, and following the directions printeé there as
‘accurately as possible. '

(52
L
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A boy had a dog.

The dog ran into the woods.

The boy ran after the dog.

He wanted the dog to gc home.

But the dog would not go home.

The little boy saild,

"I cannot go home without my dog."
Then the boy began to cry.

2

Once there was a little pig.

He lived with his mother in a pen.

One day he saw his four feet.

"Mother," he said, "what can I do with my feet?"
His mother said, "You can run with them.”

So the 1little pig ran -round and round the pen.

3

Once there was a cat and a mouse. They lived in
the same houze. The cat bit off the mouse's tail.
"Pray puss," said the mouse, "give me my long tail
again."

4

Once there lived a king and a queen in a large palace.
But the king and queen were not happy. There were no
1ittle children in the house or garden. One day they
found a poor little boy and girl at their door. They
tock them into the beautiful palace and made them
‘their own. The king and queen were then happy.

5

One of the most interesting birds which ever lived in
my bilrd-room was a blue-jay named Jackie. He was full
of business from morning till night, scarcely ever
still. .He had been stolen from a nest long before he
could fly, and he had been reared in a house long be~
fore he had been given to me as a pet. :
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6

The part of farming enjoyed most by a boy is the
making of maple sugar. It is better than black-
berrying and almost as good as fishing. One reason
why a boy likes this work is that someone else does
most of it. It is a sort of work in which he can
appear to be very industrious and yet do but little.

7

It was one of those wonderful evenings such as are
found only in this magnificent region. The sun

had sunk behind the mountains, but-it was still
light. The pretty twilight glow embraced a third

of the sky, and against its brilliancy stood the dull
white masses of the mountains in evident contrast.

8 !

The crown and glory of a useful life is character.

It is the noblest possession of man. It forms a

rank in itself, an estate in the igeneral good will,
dignifying every station and exalting every position
in society. It exercises a greater power than wealth,
and is a valuable means of securing honor.

9

He was approximately six feet tall and his body was
well proportioned. His complexion inclined to be-
florid; his eyes were blue and remarkably far apart.
A profusion cof hair covered the forehead. He was
scrupulously neat in his appearance; and, although
~he habitually left his tent, he was well drerssed.

10

Responding to the impulse of habit Josephus spoke as
of old. The others listened attentively but in grim
and contemptuous silence. He spoke at length, con-

tinuously, persistently, and ingratiatingly. Finally
exhausted through loss of strength, he hesitated. As
always happens in such exigencies he wa. lost.
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11

The attwaction of the American prairies as well
as of the alluvial deposits of Egypt have been
overcone by the azure skies of Italy and the
antiquities of Roman architecture. My delight
in the antique and my fondness for architectural
and archaeological studies verges onto a
fanaticism. :

12

The hypotheses concerning physical phenomena for-
mulated by the early philosophers proved to be
inconsistent and in general not universally appli-
~able. Before relatively accurate principles could
be established, physicists, mathematiciaus, and
ctatisticians had to combine forces and work
arduously. .
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Directions:

APPENDIX D

INTEREST INVENTORY

This inventory has sevea subject areas. Some are
to be answered by a simple "yes" or "no." Others
are to be answered by an opinion response ("I like
it, I like it very much, I do not like it or It
makes no difference.") Please read each question
and place a check mark (V) in the appropriate

column. It is not necessary for you to sign your
name.

SEE TABLES I THROUGH VIa, PAGES 44 THROUGH 33.
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WRITTEN EXPRESSION

We would like to have your opinion about some of your school
experiences. Please read the following statements and check the
one under each statement that seems to describe you. Read the
statements and check only onz under each statement. Put your
best thinking into it. Wait until everyone has finished before
turning your paper in. Do not sign your name,

1. Every time I try to improve my school work something or some-
one stops me. ,

This is muolt true for me

This is cften true for me

Sometimes this happens, but not very often

I'm not sure that I understand this question

NN NN
L "

2, In thinking about what will happen when I grow up,

( ) I'm sure things will turn out well for me

( ) I wonder if I'll be able to succeed

(.) I'm almost sure I don't have a chance to succeed when I
' - grow up

(- ) I seldom think about what it will be like when I grow up.
3. The thing which I do in school that I am most proud of is:

Being neat and prompt in my work:
.Helping the. teacher in the classroom
Getting good grades on my veport card
Being well liked by all the students
~ Nothing that I do in 'school makes me proud

NN
Nt N Naa N S

4. During the last two or three years, it seems to me that:

( ) School is much more directly related to life outside of
" school
( ) 'School has little relationship to life outside of school
( ) Much of what I hear in school is contradictory to what I
gsee and hear outside of school.
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5. During the past school year, did you ever stay away from school
just because you didn't want to come?

No

Yes, for 1 or 2 days
Yes, for 3 to 6 days
Yes, for 7 to 15 days
Yes, for 16 days or more

6. Does your teacher understand children?

( ) Almost all the time

( ) Sometimes

( ) Almost none of the time
( ) Never

7. When things go wrong at school, I usually:

( ) Think that the teacher is treating me unfairly

( ) Try to see why things went wrong and work harder to
correct them

( ) Wish that I were much younger and didn't have to go to
school .

( ) Wish that I were much older and didn't have to go to
school

( ) Wish that I could get away some place and cry

8. Which one of the following best describes the way you feel when
the teacher doesn't like what you have done:

I try to find out what the teacher wants so I can do that

I stop trying to please the teacher

I know I cculd do better except that I often don't feel wel
I don't care what the teacher thinks

PNON N N
St Nt N NS

9. How often do you and your parents talk about your school work?

Just about every day
Once or twice a week
Once or twice a month
Never, or hardly ever

~ e~
S N A St

10. During the past year or two, has ycur mother or father visited
‘school during the time that school was in session?

( ) Yes, my mother or father have visited at least once in
the past two years

( ) My mother or father have visited school but not during
class time

( ) 1 don't remember that my mother or father have visi:
@ ) school at any time during the past two years.
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11. Which of the following statements do you think is most nearly

true?

( ) Adults always do what they say they will do

( ) Adults usually do what they say they will do

( ) Adults sometimes do not do what they say they will do
( ) Adults very often do not do what they say they will do
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QUESTIONNAIRE

What relationship have you observed -between-your. students and
the various academic subjects since the project started?

Did you see any of the demonstrations performed in your school?
If so, did the demonstrations help you in your daily planning?
If they did, how?

Have you given any special demonstrations?

If so, in what area were these demonstrations given?
What follow-up procedures were used?

What were the results?

Do you use Behavioral Objectives in your planning?

If you do, in what subject areas?

If you do not, what is your reason for not using them?

If you do not use Behavioral Objectives in your planning, which
of the following do you use?

General Objectives
Specific Objectives

Goals
Neither
Others (list)

|

What values have you received frow this project?

List any suggestions you may have for improviig the project.
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7. Do you approve of the teacher-pupil planning concept?
Do you use the teacher-pupil planning concept?
If go, in what subject areas?

x
3

8. Do you think that students should be permitted to aid in the
selection of their own learning experiences?

9. Do you make attempts to individualize yo@r classroom instruc-
tion? If so, in what subject areas? '

'10. Which of the following method(s) do you use in your planning?

Dailly
Weekly
T Monthly
""" Semester
""" Annually
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