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INTRODUCTION

Understanding curselves and others is increasingly impor -
tant in this complex and fast-moving age-. Studying children and
working wilh thern in a group situation offers many opportunities
for high school boys and girls to learn to enjoy. understand and
accept children. They find also that learning to understand chil-
dren helps thermrr to understand themselves and others.

This bulletin, Observation of Children in a HMome Fconomics

Program, was prepared by Mildred Weigley Wood, formerly

Homemaking Education Consultant, Phoenix Union High School,
Phoenix, Arizona. Hundreds of boys and girls in Phoenix Union
High Schools have participated in '""play scheools' undexr the lead-
ership of *the directors of Family Living Education.

Many young parents who call ¢35 enroll their two—to=four yearxr
olds in preschool grouns (play schools) say, "The experiences
I had as a high school student in the play school are helping me
to understand and enjny rmy children. '

This bulletin is based on many experiences in organizing and
conducting ''play schools' in Arizona and other states during the
regular school year, in summer school sessions, and at state
conferences. It describes successful ways for organizing and
conducting a group activity of preschool children in the home
econo.gics program, and includes examplies of experiences and
procedures that may be used.

;
£

The term ''play school'' has been used interchangeably with

that of ""preachool groups’' and ""groups of children for observa-
tion''. The name ""play school'' differentiates it from nursery
schools which have many other goals than an activity for the
observation of children and are organized with a continuing pro-—
gram, whereas the preschool groups at high school level are,
with few exceptions, of short duration.

Home economics tzachers, teacher educators and supervisors
will find this bulletin of special interest and help.

Eva W. Scully
State Supervisor of
lC Home EFEconomics Education
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The student
observes the
different re-
actions of
children as he

assists thermn

il

new play

experiences.

OBSERVATID]}T OF CHILLDREW IN A

Saliy Ann, & high school junior, sat with the teacher watching
shy and retiring little 2 1/2 year-old Janie undergoing the emo-
tions of herxr first day in the high school's preschool group. Sally
saw that Janie became more and more confused and unhappy as
she was urged to play with the other children. However, at the
first opportunity the teacher gathered together the students who
were assigned to Janie, including Sally, and suggested that per-—
haps what Janie needed was a greater feeling of security, which
could be developed only by letting her set her own pace and trying
to avoid increasing her anxiety by to much ""pushing'.

il Ann watched Janie during the next few days and saw her
_ _ - _ _ _ _ . " N __ s
gradually become accustormed to the new surroundings; new toys
and other children to the point where she became a happy par-=
‘icipant in the group. At the end of the third week the teacher

E lc‘v‘as surprised to receive a letter from Sally's mother. .
- = %
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"Sally has been telling me about her experiences in the pre-
school group, particularly about how much she has learned
about children from watching the progress of that little Janie.
I can't tell you how thrilled I am that Sally is in thus class. If
we mothers had had & chance to do this sort of thing when we
were in schoeol, what a lot of mistakes we could have avoided,
and how much more we would have enjoyed our ci:ildrent''

tion, functional education, and community relations are not
difficult to find.

This bulletin, we hope, will servc as a guide fo teachers-=in-—
service and to teachers—-to-be who may be interested in accumu-=
lating some ""know-how' about working with preschool children.

The value of such azn ovportunity in home econcomics programs
iz no longer debated by any who have had cpportunity to obsexrve
their contribution to family life education. Teachers and stu-
dents alike testify to the increased learnings that come from a
ireal project such as the observation of children affords.

Since there are as many different situations as there are
schools, such a description as is given here should be considered
merely a point of departure for administrators and teachers to
use in setting up an appropriate plan of their own.

Those who have not yet had opportunity to use the observation

of children as a teaching project will be interested in considering
some of the specific reasons for an cbservation group.

Why An Observation Group

Frimarily, an observation group is used as a teaching device
because through observation and participation with ch:ildren high
school students learn faster about children, about personality
development, and about getting along with others, than they do
by the method of class discussion alone. The reasons for this
are several.

First, what you see and do impresses you more than what you

" hear. For example, you can talk about shyness in 2 1/2 year—old
Janie and what can be done about jit, but seeing Janie sitting off by
herself, becoming more unhappy when talked to than when lefi
alone, gives ssdonuch moxe vivid picture. Then when the policy of
not forcing Janie to join in the play with others on this, her first
Q y 7 o sy - i i e st the othe

l: lcly, is employed and Janie's lncreasing security with the other
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children i: coted, there is a reality about the experience that
words alonese can rarely give.

Second, play situations, even very brief ones, offer realistic
examples of what is presented through reading and discussion in
the classrooimm. A class which had been reading about children
of different ages kept referring to thelr reading when watching
the characteristics of the children observed. 1Is Timmie's use of
words usual for 3I-year—-olds? Can you expect a 2-vear—old to do
what you ask him to do? How much do children this age normaliy
eat? These, and many other questions arise either to reinforce
the reading and discussion or to promote further interest.

Third, we are finding out in more than one area of education
that a group project brings keener interest and hence more stimu-—
liation to learning than many other methods employed. This is not
surprising, because most people realize that there is more fumn
and interest in planning together than there is in trying to do it
all alone. Group projects are not always available, but in the
area of child development the cbservation of and participation with
children offer freguent opportunities for group projects.

Fourth, an observation group can demonstrate to the cormmunity
and to the rest of the school that home economics is broader than
some people think—-that it is concerned with teaching understand-—
ings as well as skills. In some comrimunities, for example, the
citizens are saying, ""Why doesn't the school do sormmething to
train for parenthood?' Maybe the school has been working toward
this end., but this projec: offers tangible evidence that a major ob-
jective of education, training for home and family living, has not
been neglected. Within the school most students are eager to
choose the courses which afford thermnm opportunities to learn. Many
boys and girls testify to how much they have lezrned from observ-—
ing and helping in this project. From these feelings of achieve-—
ment the home economics education program is furthered.

CGetting An Observation Group Going

Some teachers steer away from this teaching experience for
fear they will not have time to raake the necessary preparation
beforehand. Others are fearful they cannot work out the type of
situation they found in nursery school in their college training.
They do not realize that this project is usually a much siiapler
project than a nursery school, and further, that the ‘organization
and planning is just another teaching device by wmg.l} the high
school students are given sxperiences that bring learnings. Thus
the planning for space and eqQuipment, the recruiting of children

’ . 10
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and parents, the selection of activities for the children, deter-=
mining what to observe in children and planning for the care of
them are directed class activities rather than pre-preparation
by the teacher only.

Preliminary Arrangements

Needs for space. The all-purpose or the dual-purpose rooim
which some schools have is often quite easily converted into an
observation center. Students can help determine whether the
space in the home economics rooms is adeqguate before the teacher
goes to the school principal or superintendent. Generally the
following spaces need to be provided:

a free play space including an ocutdoor space, if possible

an accessible toilet

a place to wash hands

a storage space for toys

a storage space for coats and sweaters

a place to get a drink

an eating space

The amount of space needed varies with the numbex of high
school student= in the class and the number of children to be
accommodated. Since the number of children can be easily con-
trolled, the space should be checked first in terms of the number
of high school students. There must be room encugh to provide
a chair for each student, away from the center of the children's
activity. Placing these chairs against the wall arcund the room
is usually the most economical use of space to aifford opportunity
for observation. Nowever, the shape of the room may make
another plan more advisable. )

For free play there should be space enough to make possible
the use of some play eqguiprment on wheels, such as wagons, cars,
or small tricycle=s. An outdoor space where fresh air play is
possible is highly desirable. It does not have to be fenced—-in
space, though this is helpful, but the students can always form a
human fence when needed.

There needs to be a place for children to put away their gsmall
toys, either within the room or just outside it. DBut large toys
like the slide, wagons or hobby horses can usually be left at one
end of the room during the time of the observation project and
then stored elsewhere, 7 o

Q If there is a room used for clothing classes in which tahles

E lcg-e movable, it is often possible to store soine of the tables tem-—
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porarily. L Lowever, equipment is stationary. some other
space must be sought. it may be possible to exchange class-
rooms with another class where there are movable chairs, or
there may be outdoor space plus the snd of a wide hall for in-=
door play. Some schools have becen able to use nearby com-—
munity halls and churches. Ingemiity added to the pioneering
spirit usually finds a spot.

WNeeds for equipment. There are only a few equipment re—
quirements other than the need for play materials witiz: which
high school students can help. One of these is a&a chalkbeocard,
either large enough so that the teacher can use the top portion
and children the lower, or two separate boards.

How the equipment needs are met varies greatly with each

school. For example, some schools have old tables stored away
that can be lowered to an appropriate height for children, whereas

another school will ask students and parents for discarded card
tables that may be cut down. Students can re=cover the tables
when needed, choosing plain but gay colors. In some schools,
permanent shelving is available; in others the use of sturdy
boxes may be the answer.

The toilet arrangements can be provided in more than one
way. The ideal is a toilet space for the children with facilities
at the right height. However, a section of the girls' rest room
can be set aside and arrangements made such as are often made
in homes. For example, a set of steps can be improvised so
that children car stand at & normal height wash bowl to wash
theixr hands. i

It is satisfactory if there is a place where children can get
their own drink of water from the same arrangements that are
used for washing hands, but it i=s better if the source of supply
can be within the room., Cups and pitchers of water can be used
if mo running water is available. Tommy wants a drink and the
more he can help himself the more independent he becomes.

A place to install low hooks for the children is important.
This can either be a low molding on the wall or a simply con-—
structed rack with hocks that can be screwed in for the purpose.
Students are interested in observing how long it takes variocus
childrern-to learn to hang their coats prepérly_ Note on the
following page that picture cards have been placed above the
coats.. Printed on the card below each picture is the child's

LITE,
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Hanging A Coat

A student shows the child how to hang his or ;
her coat so it will stay on the hoolk.

Bagis for selecting play materials. In addition to the larger
equipment needs just discussed, the guestion is always raised by
the students as to what and where play materials can be secured. ;
Each school will have an individual answer to this question but !
there are some basic gqualities or characteristics to lools for in
play materials and some specific toys that meet these needs.

e

et i et b PR

Since play can be called the child's work because through it
the child gets many of his early learnings and development, it is
important that play materials be selected to afford opportunity :
for growth and development and for specific learnings. Thus there
needs to be included play materials for actiive play such as a small
tricycle, a wagon, or a slide. (See s.’ppe,;licfl:l‘:-;s page 58 for diagrain

-0 slide.) Play materials that give sensory experiences, such as
&1 13
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simple puz=les and coleorful pictures. are needed. The play
materials that give opportunity for creativity and self-expres-—
sion, such as paper and crayons afford, are important. While

children are amazing in the way they use their imagination to

create something out of almost nothing, their imagination and
their dramatic play is helpoed by such items as pieces of colored
cloth, easily a-wwailable paper, blocks, and an old suitcase with a
few clothes for "dress up'' in it. In addition, play material
should recognize that playing with other children, social play ex—
perience ., is aided by cortain play mater imls such as housckeep=

ing equipment.

Often one play material or toy will aid in many different areas.
Thus "dress up'' clothes can help with dramatic play and be an
aid also for social play experience.

FPlanning for space and equipment with the administrator. Any
planning for space and equipment outside the home econormics
rooms is really a joint project of the administ.atos . the teachex
and the students. Since the administrator needs + be consulted
about the allocation of any needed space or equip.nent, the teacher
and administrator will want to get together to make soms de-
cigions. For example, such questions as these may need answers:

What space on the school grounds could best be used foxr

outdoor play whon needed?

What equipment such as drinking fountains and toilet

facilities may be used?
Where can large pieces of equipment be stored when not
in use ?
What plans can be made for acquiring play materxrials

Often, showing the administrator already—-formulated plans for
finding or producing inexpensive equipment, such as submitting a
1list of play materials that can be secured from students and par-—=
ents without cost, and being prepared with possible solutions to
other problerms involved will avoid any feeling that the project is
going to be expensive and cause added work for administrators.

Planning a Workable Program

Here again as in space planning, the teacher alone can rarely
make all the decizions. The problem usually must be solved by
the administrator and the teacher. Y. .

There are a few points in planning a school program to be con-—
sidered when a play school is to be included. This is especially
true if there is only one teacher available to direct the school,

= § most often the case. ia
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Planning for the time of day. If a morning schedule can be
arranged, it is possible to use a wider spread of ages resulting
in a wider choice of children than if the afterncon hours ar= )
used. The two and three vear-olds are still taking long resis
in the afterncoon and the older children are accustomed to at
least a short rest. To include children of the younger age as
well as the four and five year-—olds makes for increased interest

At least two consecutive periods ncod to be arranged and a
longer period of time is desirable if possible. The hour for
starting in the morning needs to be coordinated with the home
and school situation.

Using the 7altern5}te—da}:iplan§ Experience with play centers

operated as a class project points very clearly to the alternate—
day basis as the plan that allows the high school students to get
the most out of it. Either Monday, Wednesday and Friday can
be used with Tuesday and Thursday for evaluating what has al-
ready been done and planning for the next session, or if a two-
day—a—-week schedule seems to fit the needs better, it is quite
possible to profitably use three days for such evaluation and
planning. Those who reporti a play center operated daily over =a
short span of time find that the lack of experience of high school
students makes it difficult for them to participate well without
the intermediate days for application of their learnings to the
next day's work. For example, suppose the first day Rachel,
age three, is in the group and in spite of hex enthusiasm for the
new experience, staris hitting some of the children when they
get in her way. High school students are usually very unsyrpa-
thetic with Rachel. They immediately think that something
dArastic should be done to her. The teacher may be able to ex-—
plain to a few, or show by example, that giving Rachel some
more legitimate way to work off her feelings helps Rachel to
stop hitting people. However, this idea is often so foreign to
the observing group that they think that those in charge are
aofties" until there is opportunity for discussion of the reasons
for the method used. Furthermore, it is important that this and .
other methods used have opportunity for explanation so that Rachel f
can be consistently helped the mext time. :

Still one more advantage of the alternate-—day is moted when a
meal is to be served the children by the same group that is ob-
serving other days. Limmits of time necessitate pre—-preparation
of food.

Determining the overall lengih of +- 2 fgrjbsegvati‘an. There
s no Ee;answe;r To this question, bu wxperience of a good mmany
& 5 =
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teachers is a guide. This experience has shown that a month
(appr@ximatélj,r 12 days) of observation of children is not too
long to provide new experiences for the high school students.
While even one day's observation is better than none, two
weeks with six days of observation seem the very minimum to
observe progress of children.

In some cases, too, the point of view from which the stu-
dents m~re observing the children makes a difference in the
extent of time. For example, if the students are having a
unit of Child Guidance, their interest can be easily sustained
because they are considering many different problems of
children. If the students are studying a unit in Relationships
and are observing the children from the standpoint of how we
get to be what we are, a study of personality, then a shorter
period might bring some worthwhile learnings.

In some schools the time has to be considered from the

point of view of not encroaching on other worthwhile experi—
ences= in the home economics prograin.

Recruiting the Children

Determining age group. A play center rmust have children,
but how to secure a group of them poses a question to many
teachers. Mention has already been made of possible ages in
relation to hours of play school, but there are other considera-—
tions beside the time of day that influence decisions.

Two and two—and—a-half year—olds are very interesting to
observe and offer learnings quite different from the older
group. For example, learning what can be done to help chil-
dren cooperate when they have not yet mastered many words of
the English language is challenging. It is true, however, the
type of facilities available and the maturity of the children in
guestion may suggest that the older age group of three and four
year—olds is better. Also, some two—-year-olds are not ready
for such a group experience as this. Nevertheless, if facilities
and the readiness of the children make it possible, children from
two to five make the most satisfactory age group.

Choosing individual children. In many cormmunities there will
be many children available so that some basis for®hoice will
have to be established in order to maintain fairnegs when all
cannot be taken. First, there is the matter of di stribution of .
ages. Whatever ages are decided upon, it is wise to see that

there are  at least two children of somewhat comparable age. To
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have 4 1/2 year- old Jimmy the only one over three will not be
good for Jimmy, nor will it offer opportunity encugl: to study
behavior characteristics of a given age. .

Another basis for choice is that of securing noyrmal children,
because it affords a better type of experier e for high school
students and because there is not sufficic:.. time to be helpful to
the little Marys and Jimmys who are handicapped by anything
serious. While high school students wiil be sympathetic to such
children, the goal of helping them to enjoy children is more
easily realized when a group is able to play normally.

It is helpful to have the children at the point in their develop-
ment where they can coopersate in helping themselves establish
good toilet routines. Thi=s, of course, does not mean that there
will not be occasional accidents.

The distribution between boys and girls is important, too, in
order that high school students may recognize how little difference
there is between boys and girls of this age, as well as to see how
environment affects some of the differesnces that do exist. For
instance, it i=s almost certain that at some time in this preschool
age, boys will spend some time playing with dolls. It is interest-
ing for the high school students to see that the way such a situa-
tion is handled has something to do with further play nabits. If
there were no boys, such problems would not arise. It is=s less
important. however, to have an equal distribution of boys and
girls than to select ages that can play together.

To include two children from a family when they are of appro-—
priate age is often worthwhile because it gives the students a
chance to study sibling relationships. It has the disadvantage,
however, in small groups, of reducing the number of parents
that studenis can see.c -

Sometimes the basis for decision between two children will be
whether the parents will be cooperative, both in getting the chil-
dren there on time and calling for them promptly. It is not
always possible to be sure of this beforehand, but a statement of
suggestions to the parents regarding what is expected of them
frequently results in a child being eliminated by the parents therm-—
selves, Sometimes, however, parents have to izave an individual
explanation of what their responsibilities are. For instance, a
child had to be dropped in one school because anything and every-—
thing was allowed to interfere with the child’s attendance. On the
other hand., another mother kept the scheduled hours entircely free
of away-from-home engagements so that she could meet the needs
Q the program at the observation center., Another mother never

ERIC .
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left home without notifying the proper person where E_-hé could be
found in case of emergency.

Finding the childre:. i'he younger brothers and sisters and
nieces and nephews of the hrigh school students offer a fertile
field for recruitment. One aifficulty which is sometimes en-
countered with this plan is self —consciousness of the child in the
presence of his own relative, or his tendency to want to go to
him instead of playing with the group. Howeveaer, this can be
worked out, and the hazards are often over-balanced by keener
interest on the part of the studenis.

Parent—teacher organizations of the elementary school, and
teachers alsé a::-f‘fer a field for recruitméﬁt IVIarriéd alumrlj. f;)f

terestlng to hlgh schcc;l Students, because the parents are not
far fram their own age. Almést every community has a club

The children of working mothers have to be taken with caution.
If there is another person in charge full time at home, it is pos=
sible to include children from such homes, but provision should
be made for this person or one of the parents to come to the con-
ferences of parents.

Deciding who and how many shall ke included in the next group
of children, There are different policies used in different schools
for recruiting children for subseguent observation projects. Some
schools use the plan of recruiting an entirely new group for each
project, provided there is a long list of applications. The chief
argument for this resis in satisfying more parenits in the com-
munity who wish their children to have this experience.

they are of lundergarten age. The cpemngs that occur are fi_l.led
from a waiting list with whatever ages are needed. This plan
gives opportunity to watch children develop over an extended
perind of time. It also brings understanding of growth both to
teacner and student that is difficult to get from a constantly
changing group.

A third plan keeps the children for more than one project. but
not necessarily until they are ready for kindergaxrten, perhaps
for two or three projects, after which the Dppar‘tumty is given to
other. children. In schools where this group abservatlc::n experi-=
ence is available only once a year rather than each seraester,
this plan would be no different from plan two, for at the end of

EMC o ,
Fs l‘a 17

. B %

* [

P



Q

ERI!

Aruitoxt provided by Eic:

two or at most three observation sessions, the child would be
five. It is applicable, however, to larger schools where there
is need for an observation project each semester.

The number of children to include is a debatable aquestion,
for the answer is dependent on several situations. If any gen-=
eral statement can be made about it, it would probably be that
the number has to be large enocugh to afford a variety of ex-
periences for the observing students but at the same time small
enough so there will not be confusion and so that there can be
adequate supervision. Many situ-tions enter into the final de-
cision. Thus the amount of space affects the number; whether
the group is likely to be regular in attendance or not; whether
climatically or space-wise outdoor play is possible; the number
in the observing group all have bearing upon the number to be
included. It must be remembered that with children this age
and &specially where there are older children at home, there
are of necessity some absences of children which cannot be
avoided. Some schools plan to enrsll a group larger by about
two children than the size group they wish, thereby maintaining
the desired size except on the rare occasions when all are pres-
ent. Other schools plan to have some children, the first on the
waiting list, ready to include when it is apparent that a member
of the group is going to be gone for some tiime.

Mo statement can be made as to what is the best plan, but
since the ocbservation groups are for the benefit of the students,
the plan which gives the greatest opportunity for understanding
children and observing parent—child relationships is the one
which needs to have first consideration. However, cormrmunity
situations cannot be ignored, and sometimes one advantage must
be sacrificed to take care of another.

Deciding What the High School Students Do

The group project of planning for bringing in children for ob-
servation provides many activities for the high school students
to carry out. What are some of these?

Make contacts with parents. Students can talk with parents
either in a group meeting or individually at their homes or over
the telephone. In so doing the student will observe attitudes and
practices of parents as well as secure facts regarding children

which will increase their understanding of children. | Stuodents :

will be able to suggest to parents some of the essential jnforma-
+ion, such as what type of clothes children need to wear and what

C«;ime to come. -After contacts with parents,. students often bring
— ) ,;
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questions which provoke further discussion and learning. In
other words, by going to the parents with definite information
to give them, students are likely to come back with questions
enough to carry on interesting discussion for some time. Here
are some typical gquestions and comments which students have

brought back from parents:

""If yvou can get him to.eat, do tell me how you do it. "

""JTohn has been sucking his thumb recently. I'd like
suggestions. 'f

't Tim will be a problem to you. I've spanked and spanked
him and he goes right ahead and does as he pleases.''

From just these three comments a class would be launched
on a consideration of some feeding problems of children, of un-—
social behaviors and what might be tried to reduce them, and of
how to get Jim's cooperation instead of the conduct which pu.s

hirmm at odds with the rest of the family.

Another fertile source of information about parents is the plan

of having students meet the parents at their cars or ou tzide the

school. In this way student=s have the opportunity to get acqguainted

with many of the parents and observe such attitudes orx practices

ulﬁiifling Responsibilities

- Ba . -
A student leader asks for volunteers for various
responsibilities. .
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as how the parent leaves ithe child; what directions parents give
the child;: whether the parents'! attitudes rmake the child more ox
less secure.

5till ancther parent contact by students can result from the
neceassity of preparing and handing out necessary directions to
parents at the beginning and throughout the observation project.
The following suggestions worked out originally by one group of
students, and critically evaluated and modified by subsequent
classes, shows the type of directions that students might help
develop. Of course, different setups will necessitate different
methods.
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The following suggestions, if observed by all parents,
help sreatly in the smooth running of the observation
project and help children adjust to a group of their own
age.

1. If your child feels insecure, stay with him a few
minutes. '

I.et the child coine to meet you at the door when
vou come to take hirmm home.

[V
[

3. It will be a help to us if your child does not bring
gum or toys to school,
4. If you do not plan to be home during the morning,

leave word where you may be reached should an
emergency arise. :

5., Be prompt in calling for your child. :

6. Notify us if you know a child is to be absent and
indicate how many days he'is likely to be away.

7. If your child has a cold or other signs of illness,
keep him or her at home.

Plan for the dav's routine. Students can help plan for
the arrangement of time within the period allotted for ob-
servation. Such a schedule will vary depending upon whether
the period is a two or three hour oOne, whether it is a morn-—
ing or afternoon session, and whether luncheon is served.
The high school students can think through the various experi-
ences the children will have within the scheduled time and how
they can best be included.

e - .y .
Suppose, for example, the period is from 9:00 to 12:00 a. m.
They will need to plan for a simple schedule such as this:

o o 21
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Greeting the children and their parents

Health inspection

Free play

Group singing of a '"Good Morning'' or '"Good Afternocon'' song

News circle

Juice time

The story hour

Group games, free play, or walks and field trips (A field
trip at this age may be as simple as going out to gather
fallen leaves in the £all)

Lun—cheon {(if served)

Within this schedule there will be many small problems to be
solved. What plan can be made for low hooks for coats and
wraps? How can children be helped to find their own hooks in-
dependently ? What will be the best plan for health inspection
and what can the children do while they wait their turn for this?

Greeting the children and their parents. Greeting the chil-
dren and parents requires such consideration as what to do for
both parent and child to make the parting easier. Ways of
taking care of messages from the parents must be planned.
Even though as much information as can be anticipated is given
the parents, there are always additional problems that must be
handled from day to day. Here is a day's sample. ''Johnny has
his handkerchief pinned in his trouser pocket.'" '""Mary ate so
much breakfast she may not be hungry for lunch. ' '""What two
vear-old Gayle is trying to tell you about is a picnic she went to
the night before which impressed her deeply.'' One parent
wants to see who ""Mary Lou'' is because Dick talked about her
all evening. Another wants to know who '""Gene'' is because her
four-year old said he could "'beat “lene up."

The students also have to learn how to handle such situations
as the mother who forgets and starts to talk about hexr child
before him, or the parent who talks baby talk to her child, The
students can make good use of role—-playing to develop such a
point.

Making the health inspection. Health inspection requires
planning both to get necessary information and to devise ways of
applying it. When the children have said "good-bye' to parents,
they are ready for the first part of the routine which checks
their health. An excellent experience in health education re-
sults if there is a school nurse who can help a committee or
small group learn to make the inspection, \seeing what points
relating to health can be made with the children's ‘cooperation.
This ctﬁl@;itteg can train other committees as the need arises.

- 4



There will be problems to talk over with the parents, such as
finding out what contagious discases the child has had, whether
there are brothers or sisters in school, if the child has aller-
gies that could be mistaken for a cold and to what he is allergic,
and informing parents of procedure in case health inspection
reveals any difficulties.

All children cannot be checked at once, =so provision must be
made for activities for those who are awaiting their turn. The
children learn quickly that they are not ready to play with the
rest of the group until they have had health inspection. Waiting
with another child is often the source of a developing friendship
that is enjoyved when back with the others to play.

Frobably one of the most significant ideas gained by the high
school students from this health check is that there are ways of
gaining cooperation from children that can be tried when they
must be examined. They are often surprised te find how much
the children can participate.

Supervising free play. Since children at this age acquire so
many of their learnings from the play which they follow of their
own free will, it is important that a good share of their time in

a group be devoted to this purpose. This is sometimes difficult

Qo . Free Play 23
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for high school students to understand, since they think in terms
of entertaining children. This free play time, too, is the best
opportunity for the students to ses the characteristics and stages
of development of each child.

‘Patricia uses the peg board, sorting her colors and making
a simple design at three years of age, whereas Lois, the same
age, puts the pegs in with no concern foxr color. Observing
) s helps students see that children three years old enjoy the
yeg board, though they may use it in different ways. Watching
Joan's independent drawings shows the students that Joan has
talent in drawing beyond many of her age. Watching what Johnny
does with the train he has chosen from the toy cupboard, ways
that Timmy uses the slide, and Hortense's interest in the books
on the table, reveal characteristics which would not be as clearly
detined if the play were set for the children by the adults. Nor at
this age would the child make as rapid development if he were not
allowed freedom to pursue his individual interests. So, "free
play'' is what it means—-no interference except when a child has
to be helped to get or give a fair deal (sharing), or when there is
danger of any sort.

Helping with group singing. Children of preschool age enjoy
singing. High school students interested in music are almost
always present. They can lead in the singing and other musical

activities, often much better than the teacher.

Gcgd Morning Song

Morn—-ing to youl Good Morn-ing to you!
Morn-ing to you! Good Morn-ing to you!

1 1
-
1. We're all in our places, with sunshiny faceé,
2, What ever the weather, we'll make it to-gether,
—— — <
I D™ N B ,F
1 & fgi ¥
—— B N -
this is the way to start a new day.
Q work or in play, a beau-ti-ful - day.
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The group singing in the early hours of the day's schedulc
offers an opportunity for the children to get together after the
health inspection and free play. If there are new children their
names can be told at this time and any necessary directions can
be given themn while they are quiet and in a position to listen.
The '""Good Morning'' song on the previous page is one that the
children enjoy and can be sung easily without the use of a piano.
(See page 82 of appendix for other appropris’‘~ songsJd

Leading the newsg circle. The news circle bears very little
resemblance in its news to the first page of a daily paper, but it
iz nevertheless a means of communicating information between
children and between children and adults. It is an opportunity to
give them new experience with all sorts of materials, as well as
offering the chance for them to report the happenings from their
own experience, clhiiefly irom their homes.

News Circle or Story Hour

The children are grouped around the table so that all
can see the chickens brought for the news circle.

To hold the interest of children this age reguires a.topic for
conversation understood by all children. Here are some of the
news circle events that have furnished satisfactory ''mews'' to
discuss: . v

What we had for breakfast
What I saw on the way to school

Q A new boy in the group
C A puppy;. kitten, or rabbit
= %
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A magnet

A turtle

Birds in a cage

Planting grass

Making ice cream

How to carry your chair
A bowl of goldfish

A student can be assigned to assemble the illustrative ma-
terial and present the topic to the children for their guestions
and comments. (A more detailed list of special activities appro-
priate to preschool age children is given in the appendix, page 59.)

Very frequently the drawing which goes on at the tables during
he free time that follows the news circle reflects the news of the
morning. Amazing pictures of fish and animals c¢come from the
crayons. Frequently, this is the best evidence obtained that the
news circle was of interest to the children.

[

Conducting juice time and finger games. This i another part
of the schedule which gives the eternally active youigster a chance
to calm down and rest, It is not difficult to get cooperation on
this from most of the children after the first day. Any signs of
approaching juice are hailed by mass action toward the appointed
spot, Here is also an opportunity for participation by the chil-
dren, for they can do much of the serving if conditions appro-
priate for children are observed.

One learning for the high school students reached through this
experience is that children of these ages cannot be expected to
=it and do nothing. A solution, of course, is to provide a coop-
erative activity which keeps them busy while waiting for all to be
served. One such activity is a finger or table game. At the
table with a high school student to help them the children will be-
come intent on the game while the stragglers are being rounded
up. Samples of finger games follow, {For further finger games
sce appendix, page 62.)

Little Robin Red Breast

f.ittie Robin Red Breast sat upon a rail
(two first fingers placed end to end to form rail)
Niddle Noddle went his head '
{head goes up and down)
Wiggle Waggle went his tail - -
(head goes from side to side)

L]
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Five little soldiers standing in a row (hands ocutspread)

Three stood straight snd two stood so (three fingers up,
two bent over)

Along came the general {(use thumb of other hand) and
what do you think?

Those two little soldiers jumped gquick as a wink.
{(spoken rapidly at same time straighten the two bent
fingers)

With the relative qguiet that prevails at this point it is easy
for the children to listen to directions and to make choices of
the tasks with which they can help--passing the napkins, pass-
ing the juice, and gathering the napkins and cups after usec.

If some are delayed in finishing their juice, another finger
game can be played.

The amount of participation puwussible for the children depends
in part on the type of equipment used. For example, sherbet
cups with handles which are low are easy for children to carry
on a tray. A pan with sides such as that used for layver cake is
appro;.riate for use by this age for passing juice.

Directing the story hour or game. The story hour or game
iz like the news circle, another opportunity for the whole group
to participate. Stories for this age have to be simple and short.
‘AN individual child may sit with an adult while being read to for
some time, but group interest is not sustained for many min-—
utes. Stories which hold interest best are those with which the
children are familiar, those which tell of everyday happenings—-—
ones which might be true and those in which the children can
have some participation. Such stories as The Three Bears.
Peter Rabbit, The Gingerbread Man, The Three lL.ittle Pigs,
The Little Train That Could, are favorites. Stories of children
this age, centered around a trip on a train, a picnic, a walk :
with Daddy, are a source of great interest when the plot does not ;
go beyond the simple happenings on these occasions.

Games at this age offer a chance for group participation and.
much fun for the children., But the garnes must be kept within the
understanding of small children. It is not yet the age for com-
petitive games. Those games in which each child can participate
or in which each child can be a leader in turn are appropriate for

these years. Dramatization of some of the nursery rhymes offer
such opportunity. These are some the children enjoy:
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"Here We Go 'Round the Mulberry Bush'
"Jack Be Nimble"
“The Little Mice'
"Ring Around a Rosy"
"] Put My Little Foot In'’

"Tack Be Nimble'' gives opportunity for each child to take
turns jumping over the candleastick at the appropriate point in
the verse which all are singing. ''‘The Little NMice' in a similar
way gives a chance to one child after the other to be the “big
gray cat'' that goes after the little mice, but in this game every-—
one actively participates whenever the Y"oid gray cat'' comes
along. "I Put My Liitle Foot In'' means action for everyone with
no child playing a leading role. In all these games there is
rhythm so much enjoyed by this age.

Other games which children can enjoy dramatizing in smaller
groups include "Jack and Jill Went Up the Hill'', in which the
slide may be the hill and the pails from the sand pile used to
"fetch the water'', and also "“"Humpty Dumpty'’ who can sit on a
table for a wall. (For list of games sce appendix, page G66.)

Preparing and sexrving luncheon. Serving luncheon is an ac-
tivity which brings many learnings to the students who prapare
the luncheon and observe the children eating it. Observation
projects can be worthwhile without this activity, but the prepara-
tion and serving of even one mea: enriches the experiences of the
students. Through it they learn what can be expected in the way
of eating habits at this age. They find out some of the eating
problems that are baffling to parents, and they learn what points
in preparation of food are important in helping children to eat
well and how ways of serving food can influence acceptance or
rejection of foods. Some school groups serve just one meal
during the entire project. Others serve one each week or one
each day for a short period of time in order that students may
see the pattern of the children's eating better than one day would
show. If the sessions are in the afternoon, it may be possible
for the children to come early to attend a luncheon on one day.

Even though this is a worthwhile experience, it is difficult to
carry it out in a2 one—~teacher department unless there is a cafe-
teria or school lunch from which the food can be obtained.
Occasionally teachers in one—teachex departments have worked
out a plan by having a class that is working with meal prepara-
tion prepare some of the food in advance and get the last-minute

preparation food from the cafeteria. ’x
If thare is a second teacher in the department the preparation
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of the meal is often carried on by an entirely different
from the one working with other activities.
high school lets the 9th
part of their work with

group
For example, one
grade girls prepare the lunches as a
food preparation and serving meals.
Since it is a respon: .2ility much sought it has to be passed
around when there is more than one class that can do it. i
another school the high school student plans with
manager for preparation of food in the cafeterii.,
dren are

in
the cafeteria

then the chil-
served this food in their own play room by students
from the observing groups.

Whatever method is used for providing the food it makes for
many more learnings if some of the students in other home eco-
nomic’s classes can arrange to watch the children eat and report
back to their class. Teachers who use this observation and re-
porting plan for the food units state that reaching the student goal
of "understanding some ways of helping children to eat'' is much
easier than when there is no project to watch. Serving some
meals to children gives a much better picture of the whole child
than would otherwise be possible, for eating often reveals proo-
lems the parents are facing and trying to solve.

Assembling Play and Othexr Materiais

Whilc arranging for space and planning for large equipment
may have to be the work of the teacher and administrator, the
assembling of play and other materials can be participated in by
students. Given the opportunity, students will see the guestions
that need answering. These are some typical problems:

What do children of preschool age like to do when the
free to play?

What sort of toys are appropriate?

What toys should be omitted?

What equipment is needed for health inspection?

What materials are needed for juice time?

How and where can the toys be stored?

¥ are

What do children two to five like to do in their spare time?
It does not take long for high school students to recall their ex-—
periences with youngesr brothers and sisters,
nephews and neighborz an
such as

their nieces,
d list what the youngsters like to do,

"use crayons'
"~limb up and down'
ERIC .
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"play with small cars that they can pilot around the floor

or ground''
"Misten to stories''
""go up and down slides™
"Lse pounding toys and peg boards'
"watch people at work'
""yide a teeter—-tottexr''
‘"listen to records’

0

Finding out what they like to do leads easily 35 the nesxt
question.

What sort of toys are appropriate? A " window shopping'' trip
to the local vendors of toys will give the students a basis for dis-—
cussion of play materials to assemble as well as those to avoid,
or lacking this opportunity, an exhibit of toys can be used. They
will quickly see from actual observation those toys with which
children can do something such as a pounding toy, a peg board,
crayons, blocks, in contrast with those that offer no copportunity
for activity. They will also see those to be avoided for safety
reasons, such as sharp-edged toys. toys whicH shed their paint.
and those with parts easily pulled off and put in the mmouth. They
will also note those toys easily broken. Some groups will be
much interested in making a toy like a spool board or dressing

a doll with clothes that will come off.

From the experience of looking at toys through window shop-—
ping or from an exhibit the students can determine some criteria
for selecting equipment and toys. such as:

Durakility )

Attractive in appearance (children enjoy bright colors)
Fasily cleaned

Light encugh in weight for children to carxry ox move
Scaled to child's size

Safe (free from sharp edges, painted with non—-toxic paint)
Easily used with little adult guidance

If toys are already provided. planning for the selection of one
new toy will bring many of these learnings to the new group of
students as they evaluate the success of the toys already there.
(A list of equipment and play materials is included in the appen-—
dix, page 72.)

need
Nurses or doctors may have
but a very simple set of egquipment
O or a group of about ten children would infilude:
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What ;ﬁaterials are needed for health inspection’? The
for health inspection will vary. 3
special suggestions to make,
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small first aid kit

package of absorbent cotton
cotton swab containers
glasses

small waste containers
large tray

Ereen soap

tongue depressers

1 flashlight

LRV

Many of these items can be assembled by the students from

things available at home and at school.

What is a good setting for juice time? The success of juice

time is partly a matter of the way the needed materials are se
lected and assembled. Some of the problems for the students
to solve are:

;
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What kind of juice i= to be served?

How much to each child?

What cups or pitchers are to be used?

How many trays are needed?

How plan for use of paper napkins, including the children's
distribution of them?

How to dispose of trash?

Juice Time

The children bring their chairs to the table and walit

until everyone is served before drinking their juice. 31
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Ilow can toys be stored? There must be plans for children to
store the toys easily if they are expected to help in putting them
away. Orange crates, cartons, and open book shelves all have
possibilities and students <can plan for this storage in terms of
toys to be housed and how children may know what toys belong
in certain spots. This is a chance for students to use their ~rea-
tivity as they plan for colors, pictures and other means of inter-
preting to the children the place to store toys.

Planning for Division of Responsibilities

Wheo is going to do what? The project will be successful only
as regsponsibilities are clearly defined and accepted. The learn-
ing goals of high school students will be achieved only if there is
much participation on their part. So the answer to this gucstion
is significant for both the children and the high school students.

Some help from students is needed. There are many manage=
ment problems in an observation project that relate to keeping
it going smoothly. Students can plan for and help with many of

them. In order to give this help through which they will gain
many new learnings they can think through, with the experience

of the teacher to aid thierm, what the responsilbilitics ~re that
teacher and students must carry. These will naturally vary with
each school and physical setup but some listing of responsibili-
ties as the following shows needs to be cared for in one school.

Chalkboard notes

Chalkboard note copier __ e

List on board names of
children present

Greet parents

LRIC X5

@

Hang and distribute wraps -
Toilet, drinks and hand washing _ . j
Hesalth and safety manager - 77
Toy closet and record player T i B — -
Toy cabinets N - I
: Daor guard _ - ] 77’ - i
: Inside Play Areas
Drawing table . )
Clay table I 77’ j - -
Book table , ~ B - I I B
: Toy and game table 7 . -
;. Easels #1 i . j - j -
i‘ #2 . — —
b —
;

X
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FPlay house
Slide

Blocks
Hobby horses
Children's chalkboard

Qutside Play Areas

Climb—around
Tecter—-totter
Sand box

Tricycles and wagons _

Group Activities

ist Day Chin 2nd Day Chm 3rd Day Chin

Music L

News circle ) - , -

Story j - i
Game - - N

Alertness to what children are doing is immportant. Each
student, for example, can be responsible for watching a particu-
lar child so that every child is under observation. Since there
are usually more students than children this means that each
child would often hawve more than one observer, thereby assuring
continuous watching in case one of the students is absent or
otherwise unable to follow a given child.

There are often some children who for one reason or ancther
need close observation. For example, when a mother wants to
know how much Joan sucks her thumb in school someone must
take responsibility for this report to the mother. Or if another
mother is anxious to know how much, if any, Davy is talking,
someone can be delegated to this task. PR

Sometimes the class itself is concerned with how a procedure
is workii.g out with a given child, as for instance, how he is
cooperating under a new regime of no pressure to do a particular
thing. Unless there is a special plan for watching this, there
may be little to report to the group when they meet next.

A schedule of activities must be planned. It, too, is a part of
the organization. If thie children are to be there for three hours,
the schedule will be different from what it would be with a two-
hour period. The following schedule suggests howthctivities
were related to time in one school., Children like routine so this

-~
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schedule is the same each day except for variations in the gen-
eral school program which might necessitate changes. Thus
if school periods are shortened for assemblies or other needs
it may be necessary to put such an activity as the news circle,
at a different period of the day.

Suggested Schedule

9:20 a. 1. 10:30 a. m.
Arrange room Fingoer play
Greet children Juice

Take off wraps
Put on name tags

Health inspection 10:45 a. m.
Take roll Activity period
Free play Story, music, news
) ' circle, games
2:50 a. m. Special activities

Activity period
Story, music, news

circle, games 11:00 a. m.
Special activities Remove name tags
Put on wraps
10:00 a. m. Outdoor play
Art periocd Rearrange room

Painting at easel,
Cutting, Pasting,

Drawing with crayons, 11:15 a. m.
Finger painting, Clay Children go home

A very useful method of keeping track of what is going on
for both parents and students is that of chalkboard notes. It
is a form of teaching for the students which is possible to carry
on during the time the children are there, when talking to high
school students about the children would ke impossible. It is
also important when talking of any sort must be kept to a mini-
mum to assure encugh quiet to hear the children and to lessen
the confusion. The teacher, or the directors, or students at the
suggestion of the teacher, write on the board their observations,
comments or directions. Some student becomes regsponsible
for copying the notes so they will be available as a¥basis for
discussion later. This is particularly useful when more than
one class is participating in the project at,different times.
Each group can then see what has happened throughout the en-
tire day. It also enables students to see what is going on during
the class hour at points in the room where they cannot see or
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hear the children. The students plan how to handle these notes
to make them most useful to class membexrs and to parents.
They will find different ways to make such notes useful. For
example, one group starred the items they thought should have
priority in discussion. Another group where a class typist
could make enocugh copies for one to each two students, pre-
ferred the students reviewing them and raising questions.

Notes like these might appear on the board:

Notes on Dbservat of C:h;ldren == (October 4_81:}1

(Note -~ The comments in parenthesis after the note sug-
gests how these observations can be a springboard for
important learnings. The comments following the notes
gives further explanation of their use.)

1. "This is Mary C's first day. She seems to be adjust-
ing easily to the group.

2. ""You ean tell that Michael, Jimmy and Rhoda Dawn have
been here before. They know the routine.' (Children
this age enjoy routine.)

3. "It took Johnny Ryan a while to let his name be pinned
on him. We didn't insist at first. Later we told him
the big boys and girls didn't know who he was until
his name was on. Now, no trouble.'" (A simple ex-
planation often helps. )

4, ""Davis is a bit insecure without any of the adults
whom he sees so much at home, and also because he
is not accustomed to children his own age, but he is
gaining security with each hour. Watch for some
evidences of this.'" (HReport to the class any evidence
noted, )

5. ""Gary needs to be handled consistently. If we decide he

should not throw things across the room as he did re-=

cently, we should see that he does not get by with it one
time and be punished for it another.

"] .0is does not 'stay put' for the story very long but

remember she is ony 2 years old. Her span of atten-

tion is very short at this age."

"Gary knew perfectly well what he should do during the

story. He needs to learn tc: 1et others enjoy the story

even if he is not interested. (It is not too early to
start teaching him consideration of others.)

8. ""Jimmy's mother says any discipline we can g;\fe
Jimmy will be appreciated. 'He has such tantru'ms at
home.' Let's discuss tDmeI‘DW what we can do to

MC help Jlmmy and his mother. ' '

. . ~ —
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10,

11

15.

186,

17.

18.

19.

20.

1 will Susan Jones (student) please offer Diane a kleenex. '
"“The 'Nok-Out Bench' is a very popular toy. Can you
figure why?"

"""he rmothers can't understand how we keep the children
sitting still so long while health inspection is going on,
such as inspection for rash. How would you answer
them?"

"It is better for June {(aged 2) that only one person at a
time handle a situation with her. Why?"

Notice the happy expression on Dlanne's face. She is
almost laughing all the time. What does that happy ex-—
pression tell us?"

"Jimmy's tears were over a picture he had brought
from home which we didn't know was supposed to be
returned. We feel differenily toward him now that we
know why the tears.' (Trying to find out what the

child is feeling is important.)

" Notice how Suzie gets attention from older people by
going to them to get her shoes tied. Watch to see why
they come untied so often.'

“The bell will ring five minutes earlier today.

""The teacher has put a note in unhappy Jean R's coat and
asked her to be postman and give it to her mother. "
(Getting children interested in doing something is a
great help toward their forgetting their troubles.)

you see Mark D is ready and willing to 'show off'.
vour laughing at him started the exhibit with the
tricyole which we deplore.' (We laugh with children
but n&ver at them.) )

"Sharon G, 4 yrs. 8 mos., is inviting Sharon C, 4 yrs.
i1 mos., to her birthday party in July, four months
ahead.' (This is a little previous but it serves to

show how important birthdays are to children. Why?)
"Ronald F (4-6) says he doesn't want to play in the sand
because his mother doesn't want him to get his new
shirt dirty.' (Alibiing can start very early.)

"J.ee M (3-2) is getting too much attention. " (This can
promote self-consciousness if we are not careful.)
"Karin K (3-10) came in, as usual talking fast, tellirg
us she has new saddle oxfords. (Shoes seem to mean

a great deal to many children of all ages.)

‘'"\We have to keep showing the children how to play in-
stead of saying, 'WNo'. (We need to learn to make use of
the positive in place of the negative when it is possible.)
""Anthony W (5-0) said that he is fivé years old and why
don't we put his age on his name tag as 'fivel!, It is
tfour'! on the tag and we wonder how he knew it. (Children
want and need recognition. They are also very observing.)
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25. "Alan D (2 years) insists on pulling the wagon by him-=
self, even though he has a big load. """ (The push for
independcnce is there. Let's give it a chance to grow
when possible.)

26. '""The impulse to knock down a block tower can be very
strong and may create hostility in the child who built
it." (Is this a place where adult supervision is needed?)

27. "Our 4 year-olds are acting thelr age. They're noisy.,
poisterous and thoroughly enjoying each other in a chasc.
If things get too rough we will have our group activity to
calm them.'' (This behavior starts the thinking on what is
normal behavior at different ages.)

28. ""Michael B (4-3) wants another carrot sandwich. Alan D
(2 years) beat him to the extra sandwich. "' (This can be
a springboard to finding out what children enjoy eating.)

29. '""Ricky R (4-3) thinks his gingerbread boy so funny he
wants to call him Red Skelton.'" (Children's interests and
humor are often revealed through their play.)

30. '""Notice how the children enjoy tearing paper into shapes.
No need for scissors and much safer.’' (INotice what
simple things entertain children and give them oppor-
tunity to learn, too.)

. 31. "Johnny M (4-10) and Ricky R (4-3) were whispering to-

gether as I came by. Ricky said, "We're having a talk-
over'.'" (Not a bad narme for itl)

The chalkboard notes can promote important learnings. The
student copying the notes to be typed assumes responsibility for
omitting such items as No. 16, and maybe Wo. 2 also, depending
upon whether there needs to be any concern about this matter
with Susan. In this way notes can be shortened.

The notes on the board should do for the high school student
what any worthwhile class experience does--namely, provide
learnings. It is important, therefore, that statements put on
the board be as meaningful as possible, either in helping stu-
dents to understand the reasons for what is happening at the
time, or in stimulating further thinking in and out of elass. The
notes can help students enjoy children through pointing up amus-
ing incidents which might otherwise be missed, as Ricky R and
his gingerbread boy {(No. 29) and Johnny M (No. 31). They
serve further to call attention to sor ¢ action which all may not
have been able to hear or see, or in reminding students of gues-
tions they want to ask when there is opportunity. . ’

Making use of notes in stimulating further learnings. The
common experiences which come to the students through the

# 5
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notes offer much opportunity to think further about some of the
situations noted. Other ways of gaining cooperation, for ex-
ample, will develop out of the comment on Johnny R (No. 3),
when his cooperation was secured by giving him a simple ex-
planation.

The situation with Davis (No. 4) helps the group to realize
that some of the apparently unsocial behaviors of children are
due to insecurity. They see also some of the ways children
act who are feeling secure, such as joining the children rather
than clinging to adults, and finally a consideration of what is
done that develops security or insecurity.

Lois, who did not "stay put', is a good introduction to the
fact that children's characteristics differ with the age and that
we have to use methods appropriate to their ages. -

Gary (No. 5) affords an example of the fact that training in
congideration of other people can start carly. Students can
find opportunities for children to act in considerate ways in
other situations.

Helping high school students realize the importance of
finding out why children are acting as they are is possible as a
result of Jimmy's tears over his picture (No. 14). It also illus-
trates the fact that most children's activities are purposeful,
and that we need only be wise enocugh to find out what their
purposes are. Furthermore, the high school student can see
from Jimmy's situation that we have to watch not only what
children are doing but what they are thinking and feeling as
well. -

Susie (No. 15) and her shoe laces reveals an interesting
point for class discussion. How Susie tiried to gain attention by
untying her shoe laces raised other related quesiions. AL
what age can children learn to tie their own laces?' "How can
you tie laces so they don't come undone? "

Good and poor qualities of chalkboard notes. For instance,
there is the matter of coverage. If there are twelve children
in the play school, it is important that not just a few be men-—
tioned, but all come in for their share of comments. Parents
will be justly disappointed if no mention is made of their child
even if that fact implies a very weil adjusted child. Further,

since all children are being observed by high-school students,
the students need help in thinking about the particdular children
£ each is watching and on whom they are reporting.

bl \‘1




Teaching Technique

AT
i

The student director is writing on the board to call
the attention of the class to sometning significant that
has happened among the children. The girl on the
right will record the notes for fuiure reference.

Another point to remember in making comments on the
board is to keep one's own personal feeling out of the state-=
ment. A high school student wanting to help one teacher
wrote the following: ''I think Andy is acting like a little
devil.'' If Andy is acting in unacceptable ways, what he is
doing needs to be indicated rathexr than how we feel about him.

Notes, too, need to be meaningful. Compare the following:

"IJotice how Sharon sits.'' versus ''Notice how gquietly
Sharon sits. "

"\We kept our promise to Barney. " versus ''"We kept our
promise to Barney that he would have his turn with
the wagon after Jimmy had his turn. '

In each of the second statements above there are learnings
even for those who did not happen to see the children at the
time mentioned.

Good notes also should cover a variety of interests. For in-
stance, if many notes are concerned with the childremn sharing
their toys., to the exclusion of comments about other character-

@ “tics, the discussion which the notes provoke with parents and
cLomL ) 3
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students lose the richness that it is possible to attain. Notes
need alsoc to deal with different ages. Four year-olds are so
very active and able to start so much play that they often di-
vert attention from the younger children who can, ncvertheless,
provide equal interest to ithe observer.

The teacher does not al'vays have time to write the notes on
the board, but she can usually indicate to a student the comment
that she would like noted. Students can be encouraged 1o sug-
gest items of interest for the board. In the long run a few
meaningful notes are far better than 1many notes that are not
discriminatingly worded.

Shall there be student directors? Experience has shown
that placing responsibility on a rotating student "'director' and
"assistant director' f{rees the tecacher for other necessary
duties and gives the students excellent experience. The chil-
dren =oon learn to turn to these '"directors'' with their prob-
lems. A week is often a good term for the 'directors' when
the group of children meet three times a week.

What responsibilities for the directors? The exact re-
sponsibilities have to be worked out in terms of the particu-
lar situation, but some of the responsibilities freguently
carried are suggested here:

Appointing those who will enroll the children

Deciding who shall take charge of activities planned for
the children

Determining which high school students will be responsible
for observing carefully different children

Planning for help on any situations needing organization,
such as getting children ready for luncheon

It can be seen from the ahove responsibilities that the

student directors are working with management in that they
are making decisions rather than doing the work involved.
They can learn from these experiences that sound decisions
are made only after facing the considerations involved. Thus,
in -determining which high school students will be responsible
for carefully observing different children, they will have to
consider which students have good attendance records, which
ages of children appeal to certain students so they will enjoy
observing them, and other relevant factiors.

Children iaust be enrolled. This responsibility requires
some planning ahead to think of the information needed about
the children and how it can best be secured. There may need
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to be a s:.mple enrollment blank similar to the one below, on
which essential information can be given. Each schccl will
have different needs.

Enrollment of Children for the Observation Project
Date
’ _

Nanxe of Child - -
Age: Years ~ Months  Birthday
Name of Parents - -
Address . . _ _
Name and telephone number of person to reach in case of

emergency - L L
Special needs. If your child is allergic to any food or needs

‘other special assistance, list here:

Signature of Parent

In a small town there is less need to know whom tg contact
in an emergency than in a large cen*er. Knowing the chil-~
dren's birthdays is helpful for activity planning. Various other
gquestions can be considered by the high school student=s, such
as other children in the family, communicable diseases the
child has had, and a suitable blank can be drawn up. Students
who can type cn make up an attendance blank which students
can check each day.

perience for many students in working with groups of small
children, it is important for a smooth—-running program thau
the activities be planned beforehand. The directors with help
from the teacher can lead in this planning. For example, the
stories to be told must be selected, suitable games planned
carefully, and other play activities which will provide new ex-
periences for the children considered. How all these group
activities will be handled needs to be thought through and
responsibility centered,

graup activities must be planned. Since this is the first ex-—

Sometimes a child is promised a turn for ""next time

" and
someone must see that these promises are kept L:E the child
is to feel secure. With a group of ten to twelve children there

are responsibilities for three or more high school students in

this activity alone.
ERIC v alone a1
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VvVolunteers are needed for thie news circle who will be re-
sponsible for bringing something to talk about (in consultation
with the teacher), who will present the news item, who will
sit with the children and be prepared to help answer the chil-
dren's questions.

Games, musical experiences, painting and story-telling are
all group activities that require some planning and for which
student directors can assume much of the preparation as soon

as they understand the aims of the activities.

Free play activities need help. An observation project has
much of its time devoted to supervised free play. Children
this age learn through their play materials; therefore, the
supervision which older persons give them needs to be such
as will help them learn about handling materials an<’ THing
along with their own age group. Thus, if there is a slide,
some children have to be helped to go down the safe way and
be taught to take turns when more children are wanting to
slide than can be accommodated at one time. The sand box
has to be watched also. Eating sand in place of food is a
favorite pastime with some little children, and throwing it
at each other is another. Suggesting more profitable ways
to use the sand is a task for a high school student. This same
high school student or additional ones can be appointed to sit
near the sand box to ecatch and record the convexrsation that
takes place as children work on their projects. Helping the
children put their toys in the toy cupboard is a daily activity
at the end of play time, and students can plan the best way to
do this. There may be need to steer the youngest children to
suitable play materials, and the older childrer. may need help
in what Dr. Gessell calls '""elaborating their play''. Thus, if
they have started a train activity by putting the chairs to-
gether and sitting on them, they may need suggestions of ways
they can carry their play further. ''Somebody needs to e the
conductor and collect the tickets,' says a student, and "You'd
better tell the conductor where you are going so he will know
where to help you get off,' says another. The students can
be very helpful in thinking about the activities and equipment
to see how they can be used most effectively for the children's
learning and happiness.

In order to give choices and make assignments to students,

directors need a sheet listing the responsibilities to be assumed,

on the order of the one shown on page 73 of the appendix, but
appropriate to the particular situation.

a2
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How Should ¥ligh School Students Conduct Themselves?

The observation of preschool children represents an experi-
ence that is of necessity mor. informal, less routinized in its
class procedure, than most experiences met in school. 1It,
therefore, has to have some pre-planning if its greatest value
is to be achieved. Often the question is asked, '"What do you
do if you have a whole class of high school studénts as well as
the children?'"' The answer is that you plan very carefully with
the group about how they should conduct themselves. They
must know specifically what to do to make the situation as
productive as possible for both the children and the students
themselves. The following needs imply the conduct that i=s
impoxrtant.

. Chiidren may be seen and heard. Quite in contrast to tl
statement is the old adage, ''Children must be seen and not
heard.'" Some of the most interesting characteristics >f chil-
dren are noted through their conversations with each other
and their comments to adults. These can be heard only if
there is little additional noise. To achieve this means think-
ing through the ways in which high school students need to be -
have—-who may talk and when and where. Thus, those who
are acting as directors or those in charge of cexrta n activities
may talk with the children when it is necessary; thas-rest who
are merely observers become '"'wall flowers' for the time
being.

is

How can noise be reduced? Suggestions for caring for
books and wraps, for moving chairs, for use of written notes
instead of words, are all in order, and students will offer many
good ideas to make it possibkle to see and hear.

Attendance taking does not delay activities. When
classes are large an aitendance secretary can check the stu-
dents as they enter the room so that they can go directly to
their posts. Iif messages come to the class, the student
needed can be summoned by use of chalkboard, or the message
can be delivered guietly by an appointed '""message conveyor''.

Visitors must be cared for. Many times the schedule has
been upset by the visitor who talks to the children or asks ques-
tions about them in their presence. Different groups will sug-=
gest different ways of handling such a situation. One group,
for example, used a hospitality chairman who mei visitors
ocutszide the door and explained what visitors could do so that
the program could proceed as usual. She told them where they
might sit and offered a pad of paper and pencil to be used by

S 43
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Marking Attendance

A student checks his name on the class roll as
he enters class. This procedure eliminates the
confusion of taking roll in clas The rolls for
all classes participating are pcjstad on the bulle-
tin board. ~Duties for which members of the
classes have assumed responsibilities are on
the bulletin board above the class rolls.

the visitor in jotting down questions to be answered later. An-
other group worked out a typewritien slip for visitors which
was passed to them as they came in, suggesting what was ex-
pected, such as, ""Adults talk to children cnly if children start
talking to them.'" Another one suggested that visitors take
their cues from the behavior of high school students. In those
schools where there is a one-way glass oxr a screemn behind
which visitors stay, the problem is much simplified. Some-
times plans must be made to control the number and nature of
visitors. ©No more visitors can be included, for instance, than
can be comfortably seated. Visitors standing about the room
distract the attention of the children.

Behavior of students profitable to ‘the program is considered.
Consideration must be given to what is legitimate and what is
illegitimate activity for the students. There are two major
groups of high school students participation--those who are
actively participating in guiding and directing the children, and
those who are merely observing children.

Both groups need to feel free to tell directors or teachers of
LAy
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somdcithing these persons have failed to 22 or which they have
1ot acted upon. Thus, the prormise mads o Tobsy that he could
have a ride on the tricycle after Jimmy has been arcund the
room twice must be kept. These comments have to be made
guietly or by note on paper or on the chalkboard.

The importance of non-interference with seeing and hearing
the children has already been mentionod but it is necessary to
recognize that the temptation to err is preater with the observ-
ing group than with the participating group. When there is a
story being told or a new circle being held, the mere moving of
a chair can be enough to distract attention. It may also be nec-
essary to route the students as they come in and go out so that
they do not cross the children's play area in a crowd.

The "don'ts'' usually come from the students as the project
proceeds and, ags ., differ somewhat for the cobservers and
actively participating group. The directing group is careful
not to call to children, startling them at their play. The ob-
serving group must be careful not to play with the children who
come up to them seeking attention. They must, or course,
respond t. any questions asked and they can often divert the
child Yo hi: own age companions by saying, ''Let's go see what
Peggy is doing'', and then when the child's interest is aroused,
go back to their places. '

Another '"don't is related to chewing gum. It is not possible
to let the children chew gum, and a very difficult situation i=
created if high school students set the example. Every once in
a while a student forgets, and one of the children comes up and
says to the teacher, ""Why can't we chew gum when the big girls
do2?"

&till another "'don't" is linked up with a ''do'', and both are
important. We laugh with the children, never at them.

The chserving group itself will suggest techniques for
phrasing comments. Thus, when a girl said to a child at juice
time, ""Don't you want to drink your juice ?'' and the child re-
plied, ""No'', class members are almost certain to notice it and
then opportunity can be given to suggesi a better statement.
""The juice is ready to drink,'' or '"J,et's finish the juice so that
we'll both be ready for the story.' (For further suggestions
for phrases to use with preschool children, seec appendix,
page 75.) Choices should be offered only when we are willing
the child shall choose.

as
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Determining How High School Students Participate
Tn Guidance of Children Throughout the Project

Everyone knows how much more quickly one learns from
sceing and doing than from merely listening. Understanding
how to help children live happily in their surroundings will
coine much more readily if opportunities for observing and
helping them are present.

The first day. Imagine twelve to eighteen children arriving
at a strange place within a few minutes of each other. New
adult and children's faces and unfamiliar furnishings can make
Tar insecurity if the child does not get help. Assisting chil-
dren through this initiation can be the task of studenis. Show-
ing them where their sweaters go, helping them select a
picture to mark their hooks, and showing them where they
will find the toys, constitnte the first guidance of children.

Then there is the child who can't seem to part from his
mother. The student can help the mother find an inconspicuous
place to sit but where the child can see her, which helps him
feel less strange. During this time the high school studont can
help divert the child with interesting activities so that the in-
evitable parting with mother can take place more happily. Or,
if diverting interest is difficult because he shows his unhappi-
ness by crying, the student can find him a comfortable place to
s* where he can watch the other children, and then guard him
from the attention of too sympathetic observers. Such sympathy
usually serves only to increase the crying. B

Since parentis are eager to know how long it takes the young-
ster to regain his happiness, the student can kesp his record,
This helps students learn to deal with facts about the child
rather than with generalities. They learn to avoid, “"He cried
and cried, ' and to say, '""He cried for ten minutes the first day
and for thrce minutes on the secord. ™

After the first day. Many opportunities for students to par-
ticipate with the teachers in guidance of children can he found as
the project proceeds. Becoming responsible for various play
activities of children during their free play period presents situ-
ations quite different from the more organized activities planned.
For example, students can help children play profitably in the
sand pile in place of throwing sand at each other or eating it,
Freqguently., situations with some child need to be carried through
consistently. For instance, Malcom has been shown what he may
hit and what he may not. Some studentsrwho know what Malcom
has been told about thi=, watch to see that he is helped to abide
by ths g}an; otherwise he will be confused.
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Those children who have reached the age where they can
learn to share toys need to learn what it means to take turns.
The student who takes charge of the one hobby hors= or the
one tricycle can help the children understand how each can
have a share through taking turr.s, showing how to take turns
iz not always enough. It is usually advisabkle for some adult
to be ready to offer guidance about "'‘fair play'' as it is needed.
For instance, one little boy who had a double first name was
very ingistent that he have a turn on the tricycle for TJTohn''
and another for “"Gregory''. Some student had to stand by to

help him see that he was still only one litile boy.

Then there are the children that are over—aggressive and
those that are very shy. Each needs help and students, aft.r
coiferring v-ith the teacher, can aid in guiding these children.
Helping Toby find a way to be recognized without becoming an
exhibitionist and heliping Mary feel secure in the grocup =o that
she is not afraid to take part, are constructive coniribntions
the high school students can make and which in turn result in
real learning for them.

Alternate days. The in-between days of play school are
full of opportunities for participation by students.

The student can take almost complete charge of securing
volunteers for various responsibilitie-. or for making assign-
ments if no one volunteers. Since there are many activities
that have to be watched or aided, almost every student finds
a place somewhere. The directors keep a list of these so0
that if someone is absent, there can be a quick substitution.
New directors have to be chosen after a certain period of
time {(often a week, or three days of scheduled observation,
makes a desirable period). Sometimes readjustments have to
be made in the rottine to accommodate to assemblies or otherxr
special events, and students can belp with these.

After each observation session there are countless guestions
and reports that develop. The students are full of their gueries
as to why Janet was so bent on playing exclusively with a certain
toy; what to do with Mary who, with a beaming smile, went
around trying to pinch others.

Securing Profitable Observation

Since one main object of an observation project is that the
high school students gain a better understanding of children, it
imporitant that their observation of children be oriented to

. e
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this cnd. JAany different devices have boeeon workoed out for
roecommendcled. For example, some teachers work out obser—
vation sheeizs. Others make it a teacher-student project.
Sometimes the plan is to set up some major goals for observa-
ticor:

""Hlow does the child play with or associate with the other
childrenz?"

"What toys does the child play with? How does he handle
these toys?"

"How does the child talk? Does he use sentences or only
words? Does he s=peak distinctly?'’

"Do the children seem happy ?'

"How do they make adjustments to situations involving the
u=c of the sz:mm+ toy by more than onae?"

"How do they make adjustments to situations involving the
accaptance of some of the simple routines 2"

"How do they make adjustments to situations involving the
acceptance of leadership and followship?'"'

Whatever the plan for observation there are certain general
principles to be kept in rmind if high school students are to gain
maximuimn benefit from the experience.

The observation plan must be in terms of high school level.
Teachers who have had work in nursery schools in colleges
and universities sometimes make the mistake of trying to use
the sarme sort of observation plan which was designed for more
mature students and for those with more background for ob-
servation than high school students hav..

The plan must consider the length of the project. Students
cannot observe many characteristics of children and interpret
these when their hours of observation are very limited. There-
fore, it is important to choose those characteristics in which
students are most interested and those frequently found in chil-
dren these ages, so that there will be a good basis for group
consideration. Thus, watching physical development as can be
done in long-period nursery schools is not often practical, though
observing some physical characteristics such as how the child
plays with a ball, how he handles his eating utensils, or how he

i=s able to keep from falling down is usually possible.

Some plan needs to be used for follh»wing each child through-
out the project. For example, if Doris is being watched by
Mary Allen, some plan for continuing the observation of Doris

o is needed in case Mary is absent or if another class takes over.

‘ e w
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1t inalics for loss of interest and loss of opportunity not to be
able to follew through on some behavior pattern.
Johmny, 2 1/2 yoars of age.
of getting what he wanted.

For instance,
had taken to biting as his method
If he is observed one day and neg-
lected the next, the high school group can make no evaliiation
of the procedure used.

Although each studernt may take cone child to obsarve, provision
needs to be made also for plenty of opportunity to watch other
children. Therefore, it is important not to ask students to
watch too many detailed points about one child, lest this take
the place of obsery 1 sSome common
child: i this aged

High schocol students necd to observe more than one child,

characteristics of all
Watching more than one child helps students
see how children get along in the group and gives therm an op-=-
portunity to sce some interesting situations in which the child
they are specially observing may not be involved.

High school students need to look for major points of interest.
Through discussion betorehand, significant observation can be
agreed upon. Are the children acting their age ? How well do
they cooperate? How do they communicate their ideas to others?

Watching the parents as they bring the children into the class
results in its guota of comments and guestions. Was it better
for Mrs. Pope to leave Margie at the door wr come in with her?
Should Jimmy's mother talke her up in her arms when she comes
for her ? Someone says that Mos. Porter was '"hard boiled'' be-
caunse she walked away and left her child crying. Was she ?

Usually there art many questions concerned witia contingen—
cies that may arise. Students have the opportunity to see that
there is an advantage in being ready for possible problem situa-
tions and in preventing such situations whenever possibia. ''Sup-
pose Jean refuses her juice again, what shall we do?' '""How can
we keep four year-old Johnny from using his fist on the little
ones?'" "How can we give legitimate recognition to Billie so that
he won't find it necessary to act silly to get it?'"" The hours on
the alternate days are not half long encugh to care for all the
questions, =some of which will relate to administering the pro-
EYrarmn. The schedule is smoother if all supplies are on hand.
The alternate days are the opportunity to chaeck on such it s
as paper napkins, juice, paper for the children's pictures,
keeping inappropriate articles off the floor, and earing for
broken toys.
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Deciding What Classes May Participate

it is a mistake to feel that the observation of children offers
opportunities for learning only for those who are working in the
arcea of child guidance. Such a project provides learning=s in
several areas of home economics. PFor example, getting an
observation project going requirves much inanagement. Students
can learn good management by cvnsidering what neaeds to he done
to make the project snizcessful, giving attention to the resdurces
available. and thien planning accordingly. As the program gets
into opcration, students can check the results of thelr planning
and see what can be done to improve it next time. There are
countless small management problems to be solved which lead
to consideration of planning problems at home. An example of
this is planning for storage of playthings. This can and has led
to planning for storage in ithe girl's room at home. TUsing the
observation project as a learning experience in management can
help students see an important generalization in management;
namely, sound decisions can be made only after looking at all
the considerations involved,

Winth grade home economics students can plan, prepare and
serve =z lunch for the children. Grest interest in problems of
children's eating results from this, as well as understandings
and abilities in food preparation.

Groups interested in studying human relationships have an
excellent opportunity of sesing some ways people get to be what

they are. Analysis of the student's own behavior easily folilows.

If observation of children is used for a project more than .
once for the same group of students, such as in the 2th and 11th
grades, a teacher should be careful to avoid too many duplicate
learnings. The fact that zome of the children are new and the
ones of the year before are older affords new learnings in itself,
but =ven then the approach may need to be different. For in-
stance, in one school the 9th grade plans and prepares the food
for the children, the 10th grade works particularly on manage-
ment problems, the llth grade watches the development of the
children, while the 12th grade thinks in terias of personality de-
velopiment,

Closing the Obse rvation Project

Since the observation of children in most schools is not a
continuing project through the year, closing it at the end of each
session adds another leavrning experience for the students.
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Checking the Toys
Students check toys for needed repairs at the end
of the session.

Storing the equipment.
here.

A management problem appears
Tlans for storage must be made. This necessitates
some planning and organization. Where and how shall the
equipiment be stored? What equipment and toys necd repair-
ing? How shall things be labeled to save fime ? These ancd
other questions about storage bring up realistic problems
which occur at home in this and othexr areas of living.

The parent conference. There is no more stimulating ex-
perience .Jor students than to meet with the parents of the
children for a discussion of what has happened during tie
period of observation,
on what has occcurred.

and for an evaluation from the parents
When high school students are asked
what interested them most i1 the parent conference, out-
standingly first is, ''Seeing how much like ilne parents the
children are. ' Finding out more about Johnny or David or
Ellen through the parents brings incereased understanding of ”
the children’s behavior and development. For example, finding
ithat Nell has been quite unhappy since the new baby came helps
students understand the difficulty with which sheparts with the
mother in the morning. Finding that David, 3 1/2 years of
age, did not talk at all until his tonsils were removed when he
@ vas three, gives a realization that David is not necegsarily a
E lc‘:acl{wafd child.
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The informal baclt and forth conversation betwoeen parents
and students helps to show students the real value that has
come to the parents from the close observation by the students,
and aids them in seeing that young people and adults can talk
together when there is a common interest.

The parent conference provides real recognition for the ob-
serving students. It would be difficult for the teachoer alone to
answer the questions arising from the chalkboard notes which
students have typed for the parents.

So many new avenues of thinking are opened up through the
parent conference that it often takes more than one class period
to satisfy the students on the gquestions raised by the conference.

Evaluating What flas Been Learned
Through Observing Children

This experience is rich in possible learnings and the teacher
sece which ones have been acquired. How can she do

The teacher and the students, of course, will have set up
various objectives at the beginning of the semester. Assuming

that achieving better insight into children's growth and develop=
ment is onc of these, let us consider how progress toward it can
be evaluated.

As various evaluating measures are used, teacher and stu-
dents can check their learnings in terrms of this goal. Thus, the
student who reports that until now she had not realized that two
vear-olds and three-year olds played differently is showing an
increased understanding of developmental behavior at these ages.
She has reached this generalization through the experience of
watching more than one child of these ages.

There are many ways of evaluating what has been learnecl by
the students through their observation experience other than
the formal written objective or essay-type test. Some schools
have had projects for obrerving children long encough for the
first participating students to marry and bring back their chil-
dren to the observation center. Talking with these parents to
see what they feel has been of use to them and what has not, as
well'as watching them in their associations with their own chil-
dren, brings evaluation that is very helpful. However, every
teacher wants to find out what value has come to the present
students; so she has to use some devices good for now.




O

ERIC

Aruitoxt provided by Eic:

g e RO

Class discussion following each session. The discussion and
planning that goes on following cach day of observation serves
to tell which students seem to be observing, and the construc-—
tive suggestions for new plans show the thinking that is being
done,

Written or oral reports. Students can be asked to make
written or oral report: around a choice of topics. Foxr in-
stance, some suggested topics are:

What Children L.earn Through Toys
Ways to Gain Children's Cooperation
The Children's Eating

Helping Children IL.earn to Share

Reports on individual children are frequently used., These
can have certain points of view emphasized according to the
interests and plans of the class. £t one time it may be observ-
ing and reporting the personality characteristics of one or more
children, at another, it may be watching and reporting on their
use of words. A group studying home management can report
on how the planning affected the children in various ways. Some
quotations, shown later, from some of these reporis will serve
to show the teacher what students have learned.

Quality of participation. There is nothing more stimulating
to the teacher than seecing the gradual improvement in use of
mz=thods for guiding the children. At the beginning often the only
technique she sees is, '"Don't do that!' or "'I'll take it away from
youl'' Gradually the student who is alert is learning to under-
stand childrcn better and therefore learning to use technigques

appropriate to the children's age. For example, a student finds

that Foster who has much initiative is a happier and more coopera-

tive child when he is prevented from getting into trouble rather
than having to show disapproval by some mecans as a result of the
unsocial behavior. ’

Attitudes shown toward children. "Wwhy Adeon't you spank him?"
"He's a mean child. ' ''She is so selfish.’ These and rmany
other comments in the beginning indicate very common attitudes
of those who have not learned to understand and enjoy children,
Of course, it would bes unrealistic to believe that every high
school student will change his attitudes, but in the changing
attitudes of some there is one more opporitunity to find out what
the student is learning. When, for example, the student finds
the ci.ildren only become generous when they hayve gone through
the experience of feeling it is "yhine'', the student ceases Lo call
such a child ""selfish'.
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Helping to prepare for parent conference., There is furthc
opportunity during the preparations for the conference of par-
ents to evaluate what the student has learned. Wwhat will the
parents be interested knowing about each child? What ques-—
ilons may the parents ask which the obsersrer can help answer?
How shall we conduct the conference so that we can make the
best use of the available tirme? What materials might we have
ready that would be of help to the parents?

The group can be divided into committees to take carc of the
preparaiions. One group can assemble books and bulletins of
interest to the parents. Another can prepare a chart of the
children's names and ages for the parents to see. A third can
devise a plan for identifying the parent with the child. Ouane
good way to do this is to prepare name slips with the chii''s
name to be worn by the parent. And, if a rnother has been par-=
ticularly concerned over some problem of her child, such as
the child's lack of emotional control, cone commitiee can get
together all the help possible, including a review of that child's
behavior during the observation period. Students, although they
should not be expected to offer "expert'' advice to parents, may
participate in helpful description of the child's activities.

Reports of observation. Each student can make a report on
the child he is observing so that the group can get a picture of
the personality of the child. In such reports students have to
be given leeway to report their observation of other children
if their particular child is absent or if ilhe student sees only a
little to observe, which may happen to the inexperienced ob-
server. This report of observation has meaning if it is recog-
nized that its purpose is to help the whole group understand the
children beiter and alsoc to give the parents a picture of their
children. The following illustrates such a report:

"Diane Stone seems to be a very alert four year-old; you
might call her a "brain'. She has a very large vocabulary
and tries to act grown up. She probably has picked this up
from being arocund adults so much. She talks very distinctly
and when she talks to a 'big person' she tends to put her
hands on her hips. This must have been picked up from
someone. Sho likes the telephone ruite a lot and also the
teeter—-totter.

""Piane sent a petition around in both third and fourth
periods for a ball park. She said to me, 'I was wondering
if you vrould put your signature on this petition so I can take
it home to my mother.' She is very particular for when
she went to wash her hands for the second time she ex-—
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plained, '"They got dirty again.' She knew a lot of the
records that were being played and she sang along with
the recordings. She tried to square dance with Terry
Beth and was enjoying it very much. In third hour
Dianc called lhcr father on the play phone and teld him
she was going to scramble = »me eggs. She is very
fond of the tecter—totter. She didn't eat too much and
she was too Iinterested in the other children to do so.
She told me she didn't like string beans. She likes to
play with other children and can share her toys. She
is alwayvs busy and always smiling. She listens to
explanations and seems to accept them. "

A class in home management was watching for ways in
which good managemeoent was nsed and ways to~ improve
management. The following suggestions were made as a
result of three days of observing childremn:

""Several of the oldex children wondered what had
become of the sand pile. The teacher took them ocut-—
side to show them the nhew one that was not finished yet.
Some of the children started playing in it. She irm-—
mediately told thein that they must wait until it was
finished but that then they might. This seemed to
satisfy them. "'

"Wagon riders in the sky are Billy Keebler and
Michael Ryan. They at least goit around to bumping into
the tables and into Terry who was on the tricycle, even
if they didn't fly. The giri in charge told them that
wagons are for open spaca.: and not between chairs.

YIt is good management for the big girl who has the
finger games to let the children pass the napkins, juice, =
and the waste paper basket. They like to do things for
themselves. '

o

&

“"When Virginia had an accident it =should have been
cleaned up sooner. "

Y"Putting check mark by the child's name is good
management in that the next class will know at a glance if
the child has gone to the toilet. '

2
5

"It wasn't safe to have the ropes and the wagon in the
play room because the boys are too rough with it e

) Q "Writing notes ofn the board is good management be-—
) - w2 ¥
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cause you don't say it out loud and the other classes know
what happened the hour before. '

Comments overheard or reported. Another way of evaluat-
ing the interest of students in childre: is through the comments
that come from the studen:s when they report meeting the chil-
dren out of school. ' Jjohnny was downtown with his mother and
he talked to me very plainly. " Johnny had had trouble talking
as much as other children his age and the high school student
recognized the progress.

Student guestions and comments as they see and work with
the other children are a feritile socur—ce of evaluation both of
what thesx have learned and of their realiization that there may
be some help secured on other problems.

Procbhably the most significant . aluation that comes is the
recognition that students are analyzing their own behavior.
"I was about four years old when I talked to you yesterday,"
said one student. '"What makes me grow 'dcwn'?' said he.
Would he have been as consciocus of his actions if he had not
Lad ihe experience of obscrving children?

"I can see why I act 2as I do now that I have watched the chil-
dren. I aiways got what I wanted by whining. I acquired a
whining voice and now it is hard to get rid of it, but I guess 1
can do it. '’

Often teachers have to wait some time before this anecdotal
valuation comes, but enough of it shows up eventually to help
the teacher see what some students have really learned.

The suggestions which students give for improving the situa-
tion for subsequent students is still another means of evaluation.

The Observation Project is Ovexr! What Big Ideas ;
Are in the Minds of Students? /

i

With the =experience of observing children at an end, every
teacher is eager to see what broad learnings have been achieved
L that wiil help th« students in seolving new problems. Throughout
¥ the project sorne very specific ways of working with children
have developed out of observing situations. The teacher hopes
to see some of these specific facts and ideas develop into bigger
ideas. Such ideas develop gradually as the student gets more

£ experiences related to children and does more careful observing.
Q Fach teacher will use the metrods of helpifig students to observe
ERIC
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carceiully that she feeaels are profitable. As the teacher and
cluss are planning the next day's work they can point out im-
portant things to watch or care for in the group as a whole.
Theaey can also do the saine thing for individual children.

Ha

It is important for the teacher who wishes to use report
formnms in the hands of the students to make plans by which the
actunal filling out of the forms is not done during the time of
obhseilviing., ™ Notations that students make as reminders to
itheinscelves do not necd to take a large amount of time from
observing.

page 75, are morcly suggestions of the sort of thing that might
Ipes ciwzriv, IDaacly would have to be adapted to fit the group ob—
scitving.

The following suggest how a very simple and specific under—
standing can broaden into a2 generalization with more meaning:

Toys

Toys are one means by which children learn.

Toyvs need to be selected to give different kinds of
expericnces.

Some toys arc better than others for safety and durability.

Choosing toys that will give a variety of experiences,
that are safe, durable and attractive, aids in the child's
learning.

Differences in Children

WNo two children are alike.

Children at different ages tend to have some characteristics
in cormmon at the same age.

Procedures used need io be appropriate to the age. Guid-
ance of children needs to take into consideration their
age characteristics, procedures appropriate to the age,
and individual differences.

C}lil{irén 's Development

Children grow at thesir own pace.
The experiences we give children help therm to grow = 1d

develop.
Pus:ing children before they are ready tends to. lengthen
ithe period of training. - _
Q Since children grow best when allowed to grow at tﬁé}r oWl
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pace, the task of the adult is to provide experiences
by which they can learn at their own rate rather than
pushing and nudging them before they are ready.

Some students may never go beyond the simple first gen-
eralization but many will come out with deepex learnings a5

their experience broadens.

The challenge to the teacher, then, is to help the student
aemerge from child guidance experiences with ideas that have
enough meaning that he or she can make use of them in new
situations.
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Special Activities

The special activities should be something cutside of free
prlay. They should be experiences in which the whole group can
participate. These activities should be short and guick, inex-
pensive, and preferably planned so the child himself may par-
ticipate in them. Creativeness, imaginative play, discovery
and exploration, dramatics and music are but a few of the areas
that may lend special activity to the program. -

Showing, Telling and Listening Activities

1. Liive Animals (students may bring from home or obtain
from Biclogy department - talk to children about
caring for them)

Turtle Kitten
Gold ¥Fish Chickens (baby chicks)
Tropical Fish Rabbit .
Puppy Guinea Pig
Bird (canary, White Rats
parakeet, parrot) Hamobster
Monkey Lamb

2, Observation and Experimentation with Nature

Plant beans (guick sprouting seeds)

Place a sweeset potato in a jar so the lower half rests in
water and watch it develop

Cut off about one inch of the top of a carrot and place
several of these sections in a shallow dish. Cut
off green leaves so they will make a lacy leaf as
they grow again.

Plant rye grass seed in shallow pan for grass.

Collect bugs, snails, caterpillars. etc.. and make a
terrarium. Children enjoy collecting these, and once
collected, they need a place in which to live. A
terrarium can be made from the following materials:
4 oblong pieces of glass-—--2 sides, 1 bottom and 1 1lid;
2 square pieces of glass for ends; masking tape {(wide).
Tape glass together and fill with broken rock and
cover with moss. :

Watch a butterfly emerge from chrysalis.

Put a harmless garden spider into a large covered
terrarium and watch it spin a web.

Magnets and nails - ’
Rocks '
Leaves

i
-
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3.

Miscellaneou

m
m

Introduce a new toy.

Pack a suitcase and talk about the contents.

Students make megaphones and bring them for children.
Explain and show how to use them and talk about a -
football or bhaseball game.

Purse discovery--take an old purss and fill it with the
things that one usually finds in a purse, such as:

a handkerchief, billfold, pencil, comb, mirror,
keys, etc. Explain that a purse is something we
never look in unless the owner telils us we may do
so, as when grandmother shows us what she keeps
in her purse. Then tell the children, Miss 3£ has
ziven us permission to look in this purse. Examine
objects within the purse and talk about what they are
and how they are used.

Introduce sclves, giving such facts as name, age,
home address.

Tell about circus, rodeo, parade, apecial days.
Christmas gifts, trips.

After taking a walk around the campus, get children into
news circle to talk about what they saw.

. trips that are short and s=imple are best
. take trips to see, not particularly to go anywhere
. take trips %o listen to sounds, to volces, to birds
( people have to learn to listen and this is a
wonderful age to start)

Special Everit Activities

O

LRIC

1.

Halloween

Make jack-o-lantern foxr - Halloween and tell the storxry.
tphe Fierce Yellow Pumpkin'', by Margaret Wise

DBrowrn. .
Make paper sack masks for Halloween. Brown paper

bags from the grocery store will help a child who is a

bit self-conscious in dramatic play to lose himself in
the paper mask and assume kis intended character.
May make ears, nose out of construction paper as
well as eyvelashes, mane, oOr mustache.

Thanksgiving

-

Make pine cone turkey, using construction pa§-§r for tail,

wings and head.

3
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Make gingerbread boys and tell story of "The Ginger-
bread Man''. IL.et children use cutters to cut boys=

out of dough and make face and trimmings with
raisins.

Molasses Cookies

(20 gingerbread men and extra

Finger snaps. 60 3S-—-inch cookies)
1L ¢, plus 2 T. fat 4 ¢, plus 2 T. flour
{14 1. ) 2 t. soda
I c. sugar 11/2 t. cinnamon
1 c. plus 2 T. dark 1 t. ginger
molasses (14 T.) 1 t. cloves

2 eggos

Cream fat and sugaxr,
molasses.
the dough.

add well-bheaten eggs,
Mix sifted dry ingredients. Chill
Roll about 1/8 inch thickness.
Bake 8 to 10 min. at 350°.

3. Christmas
Malke Christmas tree decorations, such as paper chains
and popcorn strings.
Malke chain from colored tape.
4, Rodeo
Provide children with strips of bright colored cloth or
paper for neckerchief or wrist tie and have a rodeo
parade, using stick horses.

5. Easter

Plan and carry out Easter egg hunt; color eggs-
MVMake hand freezer of ice cream.
freezer handle.
Came''.

I.et children turn the
Tell the story of "How Ice Creamm
Serve the ice cream in place of juice.

Ice Cream Proportions
1 gt. half-and-half (pt.
3/4 c. sugarxr
3 tsp. vanilla
Dissolve sugar in mi
flavoring and freeze.

thin cream and pt. milk)

lk—-cream 1..ixture. Add
»

iy b
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Finger Games for Freschool Children

1. Mother's Knives aﬁFiﬁF-’?I"kS

Here's mother's knives and forks {(fingers interlocked showing
fingers)

Here's father's table (showing flat side of interlocked hand)

Here's sister's looking glass (first fingers forrming triangle)

And here's the baby's cradle (little fingers forming triangle
and rock back and forth)

2. Church and the Steeple

a. This is a church {hands foldecd)
' This is a steeple (two initial fingexrs out)
Open the deoor (open the thumb)
There iz no one in
They are all gone home.

b. This iz a church (interlocked fingers folded the
opposite way)
Open the door (same as above)
And see all the people ( wiggle fingers interlocked)

L
']

The Five Little Pigs

This little pig eats grass (ftouch little finger)

This little pig eats hay (touch ring finger)

This little pig drinks water (touch long finger)

This little pig runs all day (touch pointer)

This little pig does nothing

But lies in the shade all day. (Lay thumb over in palm)

4. Ten Little Scoldiers

Ten little soldiers (ten fingers stand, line them all up in a row)

Standing in a row

The captain says salute (each salute)

And they all do so.

They march to the wight (show by irand)

And they march to the left {(show by hand)

When the gong goes bang (clap the hands)

They run with all their might (put hands in the back and
imitate running) * - ¥

e €3 o
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Knock, Knock

Knock, Knock (knock at forehead)

Open the door

FPeep in (point to the eyes)

Lift up your latch (push nose up)

And jump right in (open the mouth and put one finger in)
Buit don't stay too long

The sheep will eat you up (point to the teeth)

o
]

The Sences

Little eves see pretty things (point to eyes)

Little nose smells what is sweet (poinit to nose)
Little ears hear pleasant sounds (point to ears)
Mouth likes good things to eat. (point to mouth)

7. Birds on a Fence

Two little birds sitting on a fence (thumbs up)
One named Jack (one thumb lifted)

One named Jill (other thumb lifted highexr)
Fly away Jack (put Jack behind head)

Fly away Jill (put Jill behind head)

Come back Jack (back in former position)
Come back Jill ( " " v " )

8. The Mice :

Five little mice on the pantry floor, {(hands out, fingers
outstretched)

Seeking for bread crumbs or something more,

Five little mice on the shelf up high, (rigixt hand fingers
together pointing on the back of left hand)

Feasting so daintily on a pie. ftwo hands form a circle with
thumbs and first fingers together)

But the big round eyes of the wise old cat (with each hand )
separately hold thumb and first fingers) '

See what the five little mice are at. '

Quickly she jumps! but the mice ran away, (left hand
ilowered suddenly - right hand brought behind back)

And hide in their snug little holes all day.

"Feasting in pantries may be yvery nice

But home is the best!"" say the five little mice.
{(hands folded)- e
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9

. Birdiecs on a Telephone Wire

Ilere nre the telephone poles, (the two forefingers are
sticking straight up with all other fingers down)

Horre i= the wire, (the two middle fingers are placed with
tips together, forming a straight line between focre-
fingers)

we little birdies =it on the wire and swing. and swing,

(the two thumbs are placed on the middle fingers between
the forcefingers - swing hands baclk and forth)

10. Two L.ttle Blackbirds

Twe little izvlackbirds siiting on a bhill (thumbs place
shoulders with four fingers in the air)

One's name is Jack (wigigle one fingex)

One's name is Jill (wiggle other finger)

Fly away Jack (wiggle back and forth for flying then hide
forefingexr)

Fly away Jill (wiggle back and forth for fly
other forefinger)

Corme back Jack (bring back finger)

Come back Jill {(bring back finger)

d on

ing then hide

11. Gra}idmgthe;‘g Glassas

These are grandmother's glasses (make circles with thumb
and pointer, put over eyes)

This is grandmother’'s cap (put two hands on head)

This is the way she folds her hands (fold hands)

And lays them in her lap (lay hands in lap)

12, Two FKEyves to See

Two eves to see nice things to do,

Two lips to smile the whole day through.
Two ears to hear what others =say.,

Two hands to put the toys away.

A tongue to speak sweet words each day,
A loving heart for work or play.

Two feet that errands gladly run

Iviake happy days for everyone.

o . - ’ ——— .
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13. The Mouse

Came a mouse, (seated at tables, walk all fingerJ across
the table softly like a mouse)
Built a house. (make bouse by putting finger tips together)
Came a bird ’
Through the sky (wave hands for flying)
Saw a flea
Jump with glee (use jumping motion with fingers up arm
to sheoulder for flea) '
See him hop —-- see, see, See.

14, Planting Five Seeds in a Row

One for the blackbird, (touch little finger)
One for the crow, (touch ring finger)

One for the cutworm, (touch middle fingar)
And two to grow! (touch last tweo fingers)

15. Five Little Frogs Sitting in a Row

{(Point to each finger)

Five little frogs sititing in a row.
This one said, "I stubbed iy toe.
This one said, "Oh--och--oh!"
And this little one laughed and was glad
This one cried and he was sad.

As fast as he could go. (spoken gquiclkly)

16. The Family

Here's the Father who brings home the bread.
(Holding up five fingers of left hand., Thumb is Father;
reach out bread and bring it toward you)
Here's the Mother who smoothes up the bad.
{(Mother is inde: finger -~-- smoothing motion with
both hands)
Here's the Brother who plays with his ball.
(Brother is third finger -- make ball with both hands)
Here's the Sister who plays with her doll.
(Folds arms and rock like a cradle)
And here's the Baby, the last of alls™”
(Little finger) -

ERIC ¥ X
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17.

ERIC

Aruitoxt provided by Eic:

Hinges

We'lre all made of hinges and everything bends,
ends (move hands, bending at wrist)

We bend at the front (bend forward at waistline) and we
bend at the back (bend backward at waist)

And if we didn't have hinges we surely would crack
(everyone drops to fiocor)

Games and Songs

'Round and 'Round Went the Ship

Dance around in a cirecle with clasped hands s this verse is

recited, bobbing down quickly as the ship goes to the bottom
of the sea.

""Three times 'round went ocur gallan: ship
And three times 'round went she;

Three times 'round went our gallant ship,
Then she sank to the bottom of the sea.

Tap, Tap, Tap

Two little feet go (tap with feet) tap, tap, tap.

Two lititle hands go (clap with hands) clap, clap, clap.

A guieck little leap (jump) up from thke floor,

Two little arms stretch up in the air (stretch arms up)
Two little legs go (hit both legs) thump, thump. thump.
One litile body goes (turn around) 'round, 'round, 'rcund,
And all the children sit guietly down. {(all sit down)

F'ish

I hold my fingers like a fish (one hand witk fingers together)
And wave them as I g0,

Through the water with a swish,

S0 gaily to and fro.

The Little Hen and the Rooster

The little hen goes ''Cut cut eut" ’ .
The rooster, he goes '"Cock a doodle doo'!

You want mg and I want you 7

But I'm up Rere and you're down there."

T
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The little hen goes ''Cut cut cut''

The rooster, he steps with a funny little strut.,
He cocks his eyes, gives a funny little sound,

He looks at the hen, he loolks all around,

He flaps his wings, he beats the air,

He stretches his neck, then flies to the ground,
Cock a doodle, cock a doddle, cock a doodle doo!l

Now you have me and I have you. ;

o]

I'm a L.ittle Teapot

I'm a little teapot, short and stout {(motion with hands
for height and width)

Here's my handle, (put right hand on hip)

Here's my spout. (hold out left hand with palm up)

When I get all steamed up, then I shout,

'Tip me over, pour me out. ' (tip body to left side)

For FEaster Time

EJ‘.&

Hoppety. hoppety, hop-hop-hop, (use thumb to hold ring :
and little fingexr down)

Here comes a little bunny,

One ear is down, one ear is up, {{forefinger and indes
finger make the ears)

Oh, dcesn't he lools funny!

7. Animal Circus :
- =

f

Children gather in a ciraele, the person in charge says, B f
""We are going to play animal circus. Now we are elephants. ' ;

{She shows thern how to walk like an elephant, putting ithe
hands together in front and swinging them like the elephant
swings his trunk. Other animals and fowls are imitated,
such as the rabbit, duck and bear.)

8. Wilting Flowers

Child pretends he is a flower —-— stands erectly, droops head,
drops arms, gradually drops down until head rests on ground.

9. Flying Birds

£

Children have arms outstretched, run around waving hands
as if birds flying.

ERIC ¢ - - 69




Apperndix

10.

12,

13,

14,

ERIC
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Traia of Cars and Engine

With hands on shoulders of the cnild i1 front,

march or run
in step around one row of seats.

Riding a Bicycle

Run in place, lifting knees high in front.

arms stretched
forward with hands

clasped as il grasping handle bars.

Ring Around a Rosy

Ring around a rosy (walk around in a circle)
Pocket full of posies

Sguat down rosy (children sqguat down)

IL.ast one down is it.

L PutiMerittle F oot In

I put my little foot in {put foot in)

I put my little foot out {(put foot out)

I give my foot a shalke, shake, shake (shake foot)
And turn myselilf about. (turn about)

I put my little hand in,

I put my little hand out,

I give my hand a shake, shake, shake,
And turn myself about.

I put my little head in, . i
put my little head ocut,

give my head =a shake, shake, shzake,

And turn myself about.

i el

Mulberry Bush

Here we go 'round the mulberry bush, the mulberry bush,
the mulberry bush,
Here we go 'round the mulberry push so early in the morning.
This is the way we wash our hands, wash our hands, wash
our hands,
This is the way we wash our hands, so early in the morning.
2. Brush our hair. 3., Tie our shoes. 4. Take our re *.

€3 0.
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Jaclk Be Nimble

Jack be nimble, Jaclk be guick,

Jack jump over the candlestick.

(Put objects on floor to jump over. If a large number play.
it is best to have two or more lines. )

The I.ittle Mice

Cme child is chosen te be the old gray cat who goes to one
cornex of the room. 'The remaining children, ''the little
mice'" . act in pantomime whatever the verse susgests.
During the third verse the old gray cat creeps toward the
little mmice and during the last verse the little mice run away
as the cat tries to catch them.
st verse

The 1little mice are eating, eating, <eating,

The little mice are eating all through the house.
Znd verse

Substitute word slieeping for eating.
3rd verse ‘

The old gray cat i=s creeping. creeping, creeping,

The old gray cat 1is creeping all through the house.

%th versee

The ttle mice are running, running, running,
The litile mice are running all through the house.
Jack and Jill
£ -
7 * 17 ) 7
R i |

JFack and Jill went up the hill, to fetch a pail

AN r__—  1_ Y B
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(Tg *s.

Jill came tumbling af - ter.

ide makes a good hill for this game. )}



IHMumpty-Dumpty

= wall;

Hump-ty Dump-1¥

had a great fall; A1l ihe King's horses and all

T

the King's men Couldn't put FHumpty to-gether again.

Oine —hild is Humpty Dumpty who sits on the wall and falls.
Two others sct as the horse and man, and try to put Hurmmpty
Pumpty back on the wall, (A chair may be used for the walil.)

On the Train

Chou-ca-chou, Chou—-ca-chou, ¥ou'll have to hurry

L1 ) . . ) -
— i -+ J i I MN—— — > @ o |
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ick Tock Tick Tock Hear the wvoice in - side the
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ILbttle Miss Muffett sat on a tuffet, Eating some 4

b s Kk,

There came a big spider and sat

e e s L L B L o e s

down beside her and frightened Miss Muffett a - way.
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=

e &% | . 73

Aruitoxt provided by Eic:

71



O

Appendix

ITguipment and FPlay Materials

Equipment

ERIC

Aruitoxt provided by Eic:
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. 8ift together the flour and salt.

Tables
Coat rack or hooks

Shelves or cupboard for storage of toys and other play
materials

Wash basin and toilet near »room
Record playver

Fasel and paint
Clay or salt—and-flour plastic (see directions below)

Easel painting paper (newsprint 18" x 24", or mapping paper)

Colored con=struction paper
Manila drawing paper or cld stencil paper
Dolls, one of which can be bat:.ed
Buggy or doll bed

Play dishes

Dress-—-up clothes

Blocks (large)

Spools for threading

Nests of cans or boxes

Slide

Spocl board

Records

Directions for Making Salt and Flour Plastic

Uncooked Dough

2 cups flour 1 to
1/2 cup salt
i3 T. water 2 T.

2 T, powder tempera paint or
vegetable coloring
Wesson or other cooking oil

Mix the tempera coloxr in
1/2 cup water and stir until dissolved. Add the oil to the
water miwxture and finish filling the cup with water. Grad-
unally add liguids to flour and salt mixture. Kriead tlior-—
ocughly. Store in a tight container an:;i under réfr;geratlén
if keeping for severai days.

g o . 7a

[N L USRS



ERIC

Aruitoxt provided by Eic:

Cooked Dough

1 cup flour {(may use 1/2 sawdust)

Appendix

1/4 cup cornstarch - blend with cold water
4 cups boiling water, add 1 cup salt

FPout hot mixture intoe cold.

rut over hot water and cook until

clear.

Cool overnight.

adding coloxr with flouxr.

Knead flour in until right consistency,
Keep in damp cloth or airtight jar.

Products will harden and dry (if dough becomes hard,

add more

water as needed); can be painted if uncolored dough is used.

Activity and Participation Records

(Record code: YEPR - Young People's Records
CRG - Children's Record Guild)
Ensie Beensie Spider CRG 1002
Train to the Ranch CRG 1038
IL.et’'s Help Mommy CRG 1032
Thtree Little Trains YFPR 809
The Circus Came to Town YEPEPR 713
The Merry Toy Shop CRG 1002
The Chugging Freight Engine YTPR 728
Skittery Skattery CRG 1005
Jump Back L.ttle Toad CRG 1041
Director's Sheet
Class 7 _ _ -~
Director 7 B ___ Assistant - o
o C:Qmmlt{:ee - ?Veé}é.f 73;2{113.;"};8 e
1. Hospitality ’
2nd & 6th:
Greect children
Put on name tags
Help hang up wraps
3rd & 7th: - -
Take off name tags T
Help put on wraps T -

e
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[ Dlﬁmittee

Wéek Réillarlis

2. Iiaalth Inspect;c}n (21’1(;1 & Eth)
Look for any signs of illness
Keep health record cards

Secretary

Mark children's attendance
{(Z2nd & Gth)

Take care of class roll

Copy c;hall&bcrard notes

Snaclk Time
Assist in serving juice and
do necessary KP duties

‘iiup;r‘\flgc_ Bathrooms

Help children when necessary

See that bathrooms are not
occupied except for
proper usec

Supervise Frec‘ Plz,;.y
Indoor activities

Supervise Outdoor Play .
(trlcyc‘:les and wagans)

Activity Pe riod

Finger play (before snaclk
time)

VStGry (‘:}h;} & 6th,

Morn. )
Music (2nd & Sth Wed. )
News Circle (21161 & 6th . :
B Fri.) ! .
i

Special activities, such as
makiir}ggingtgrbreadibgys

g9, Creative Experiences —-—

Paintlng at easel

Cutting and/ or past;ﬂg

Drawing w;l.th Ccrayvons

Finger painting

Clay _ . s — =

Q 7 , ) o 7 A i
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Phrases Used With Pro-5 ‘hool Children
Whiclhi Help in Gaining Cooperation

This is what we do now.

Thisg is the tirme to -

It's music time. )

It is juice time.

There is a place for you to paint now.

I would like to have you help me do this.
This is the way to {use the blocks)

We will pour togaether; you put your hands here “and here.
Keep yvour feet quiet near your own chair.

After you go to the toilet. you wash your hands.

It is your turn to (use the teeter—-totter) -
We do not push people. - - -
This is the place to  {put yvour toy) -
L.et's wait for everyone to be ready to drink his juice. -
It is time to come to the toilet.

You may wash here.

You need to (wash your hands now after playing in the sand) .
It hurts to be hit, so you may not hit.

Balls are the only things we throw.

This is the way to rest.

Your hands need to be helped.

I will tell you when it is your turn.

It is easier to do it this way.

INow you txry it.

I thinlk yvou are big enocugh to do it without help.

I thinlk vou can do it all by yourself. Would you iike to try?
¥ou tell me about it.

Suggested Topics for Reporis

Write on the characteristies of children between the ag‘eg of
two and five as you have observed them during the observation
project. ’

Use a minimum of five characteristics of each age illustrated
with actual mc1dent£=; seen during this project.

Second Report —— Due: - - S s -

ﬁeport at least five ways of gaining . children' s ccéperatlag -
as you see them applied, or as you sSce cppartumtles for their
,ppl;l.c_:atlcnf (Use a minimiim of ten examples.) . ’ ﬁ?7

%
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Einal Report —— Due: .

Write a brief review of threcec children in play school. In—
clude what progress you have noticed in the child == his play

,,,,, its, his ways of getting along with othex children, and any
other points you have noticed about the child.

Serle additional ideas that could be used in reporting. These

might be used for a day's abscnce when it is impossible to ob-
serve children, or for extya crecdit:

rwhat I Have Learned from Observing Preschool Children'
"ITow to Tell a Story to a Group of Preschool Children''
"How to Conduct a News Circle"
"Games Suitable for Preschool Childfeﬁ”
”“I‘:::ys Suitable for Preschool Chlldren
'Music for Preschool Children'
Prepare a Wews Circle Kit (include cdirections as well as
materials for news circle)
Prepare a Story Kit (include copy of story and illustrations)

Observation Guide for a Student in a Child Guidance Undt

A. What evidence of fatigue did you observe ?

[

Unusually active and faster in movements
i.ouder voice

Eves glassy, red spots on cheeks
Tenseness

Instakility

o) IS
[]

B. Did any child show signs of fear? How?
1. Posture (way he holds shoulders)
2. Head down
3. Color of face

C. What toys seemed to be enjoyed the most? Why ?

T (g T S e e T L

Observation Guide for Studying
Fersonality C:harac}tefristics of Children

1. Name of childa

_ S - . - it — "u
Age R - . . N ;
E TC Sex 7 —_— - — : : - — -t
SN A - " -



. What are his physical characteristics?
3. Obhserve and comment on the following:
a. Did he share his toys? Give an example,
b. Did he play with others?
. Was he cooperative? Give an example. :
d. In wh=at ways did he show affection toward other children !
and adults 7
. How did he take care of toys and equipment? What were
they ?
4. Observe his choice of toys.
a. What play materials did he use most?
b. Did his choicc of toys reveal any personality character-—
istics? If so, what? :
5. I= he able to express himself? Give an illustration.
6. What personality characteristics did you observe whi -l might
need guidance and direction?
Observation Guide for Studying
Fundamental Emotional NMceds of Children
1. Name of Child ) )
Age _ ] ] i
Sex - ] ~ 7 , ~ B _
Number of brothers and sisters T Position in family _
2. How did he show a need for, or a feeling of, security?
2. Did he exhibit any iear%? If so, what were they? How did he
show his fear? : o
4. What methods did he use to gain recognition {(attention) ?
Were they legitimnate methods? Explain. o 7
5. How did the child show affection or the need for it?
;; 6. What were new %xperiencé:s to Him? What was his 'i‘espohse
to the new experiences? 7 . )
. . 7. Write & paragraph telling your opinion of hiéggmi:ntional_
control as . related to his age. C -
< I o 7
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