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The Utilization of Behavioral end Social Bciences

in Minority Group Education: Some Critical
Implications

The Problem

It is almost a cliche today, to state that the Amer.can Public Educa~-

tional System has largely failed in its efforts té‘éaucéte the children of
1awérﬁstatus or oppressed minority groups. Tested academic achievement, on
the average, is consistently found lagging behind-grade expectancy. The
tendency to fall behind_appears as earlyras the fifst grade, intensifies as
the.child moves through the upper grades,.%uch ﬁhat by tﬁe 6th grade, the
average young inner-city d?eller has fallen béhiéd appragimately 3 grades inr

1

mathematics and reading (Clark, 1970). Cursory thought is sufficienf to

reveal that it is the existence of these groups, in terms of their values,

-that the larger society virtually {gnores§ whi;e‘embragiﬁg thése values re-
fiecting.the "W%ite Angle-Saxon Ideal.," Thus, tﬁereréépears to be % déréct
relati@ﬁship‘betweeﬁ the degree to vﬁich é érc%p's ﬁalués, norms, 1ife styles,
7gnd71ifa experiences are exciudéd frgm;reprasgnﬁation in ﬁhe institutions of

thé'saciétigsand;the failure of the society's schools to educate its members.,

E
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Apparently, the schools, as sub-systems of the larger societal system,

reflects the dominant trends of the society, vis-a-vis its powerless

" Over the past several years, particularly with the advent of the '"War

on Poverty" concept, increased attention has been given to this grave
national problém, an increased emphasis reflected i1, che numerous investi=-

gations and studies of various groups; national civil rights organizations,

grass roots community groups government officiazls, Parents, Socizl and

Behavioral Scientists, Teachers, Educators, ete.,' Numérous programs:

feducatignal enrichment," "déménstration,"!"cémpensatozy," "Pilot," etc.,
.have BéEﬁ:erught to bear on this problem, bﬁtéjga?'the modt part theser
effe?ts have not produced.sﬁsééiﬁeé imprévement-iﬁ the'skills of reading
and'métheﬁatiCS‘Cc;ark, 197O;VGordsn and Wiikers§§3 ;9§é}; ihe increései,.

‘attention to the educational needs of these children has been accompanied by

~-a larger and more active role in this domain on the part of behavioral and -

w

social scieritists, This trend is reflected in fedéral efforts such as
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Head Stgrt and Fcl;cw—lhraugh; and in private efforts 'such as the 'erash
pr@grgm" of remedial ;&gding at the Northside Center fof Child Development
in New York designed in 1955 bf K. B. Clark, and the Clearifying Environ-
ments Preject at the University of Pittsburgh, designed hy 0. K. Moore. It
is éssumed that the_beﬁavioral and social sciences have particular contri-
buticns to make toward the resolution of this dilemma. Presumably, those

with training in these fields can bring their knowledge =nd expertise,

thepretical, substantive and methodolcgicé}?.tc bear upon theoretical and
applied ﬁfcbl@ms in the edﬁcation of @embers of minority groups.,

If this is gge‘case, at'ieast three quéstians need explicit artigulaticﬁ:
(1) %What specifically do these,f?elds ha?e to cpﬁériﬁuﬁé;‘currently;tﬁ ex-
planatiéﬁ and resolution ?E_th préblem?  (2)eﬁE§t pctential}yrdc they haye
Fé»éaﬁtribute? '(3} What factors might hinder Qf_féc%litate maximumrfutufa
'Céntributicns? )

A cémpreheﬁsiye response to the first question would take us far beyond

the space and time allowed in this”Pépefgﬁhﬁyéyef, we czn sketch a broad.

5égﬁlinel*'Whiiéﬂthé“perSistéht'éﬁdréumﬁlétive educaticna1'undefachiéfement

=,
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.
of students in large inner-city areas is conceded, thare is no consensus
as to cause or as to remedy. However, most currently offered theoretical

explanations tenc to locate the causal factors within the child =znd his

family, while exeluding or minimizing the schools and other institutions
as determinants themselves. Th~ total spectrum of. theories offered in
.explanaticn of underachievement in these groups can be subshmga under five

. . category deéiénations: ;1? bi@l@gical'afifaéial, (2) physieclogical, (3)
demographie, (4) psychological, and (5) sociological. The followins section
presents a brief descripéién and analysis of eééﬁnﬁf the cetegories »>f

2

explanation.

The bialagical or racial éxplanaﬁicns have“ézébgyiy been around the
longest,; and are periodically brouéht forward to explain diffe:ences between
members of the majority and those of épp?eSSEd mincfi;yrgréup;,'éna taj;
:jgstif?5pr§cti235fwhich.maigtainfgyéségréups invpcéit?opé'Of.subjugatibﬁ;

“A-notable historical example of this operation pértains to maintenance and = ° -

.. “These explanations -
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=5
in their erude and sophisticated forms are racist in their zssertion that

black and other oppressed minority children, as a group, achieve below

ority to whites. However, vhatever

,_.,
o
g
o
.

whites because of their geuetic

o

one thinks of these explanations, they canmnot be ignored because they are
part of the fabric of American History, and aré consistent with contemporary
pattern of racism. Ceonsaquently such explanations have considerzable

potential influence on those at decisive poliecy making levels,

A unique feature of these explanations is that they do not provide

H

this framework, as exemplified by Professor Jensen . . (1969} .in his assessment

of the National Head Start effort, assert that compensatory education

programs will not work, that desegration will nok work, that gquality educa=

. tional programs wiil_nbt work, and imply that néthing short of biological

'fccntféchan»be;effective-u

ERI
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onn the flaws in the definition of race, to the more anzalytie criticisms,
as exemplified by Valentine (1571) who asserts, that “any theory of class

or racial deficits of bioclogical origin is undemonstrable and scientifieally

untestable,; in an ethmically plural and stfucturally discriminatory society.

The necessary separation of blological and socio~cu. "ural factors is metho=

dclcgically impassible in this setting” (p. 138). CcClark (1970) points out

" a most obvious flaw nevertheless, one which has not been highliighted before

namely, that these theories do not explain the fact that low-income white
students in urban publie schools are also, as a group, consistently retarded

in tested performance in academic subjects.

Physiological Explanatiouns - ' -

Physiological theories which focus on neiiroclogical and sensory de-

ficiencies, assert that the academiec retardation of poverty stricken minority-
group children is a cornsequence of the by-products of poverty and deprivation.

. S .

'VﬁﬂabiQ;k aﬁd1Pésémaﬁickk(igéquhéﬁgibégﬁviengfsfinf:herstuéy'cf‘brainfand o

;—phegfé1§gi¢aiidé£é;ﬁéfré3ultiﬁg?ii@myﬁfeﬁTﬁ31 aﬁdEp0sténétai“malnutritipﬁ;

S

,\4)
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Obviously tﬁis theory will éxglain acadenic retardation in some cases;
however, there is evidence that, even in extrame cases of mental retardation
and organic brain damage, when these ehildren are taught in a supportive
eﬂué;ticnal Sitgaticn agd_are acéépﬁed by their teéchers, the; make striking
gains, both educational and persconal (Kirk, 1§5é). There is danger in
attriEuéing academic retardation to physiological causes fér oppressed
mino?ity gro?p ;hildfen,:in'view of the prevalence of adggational under-=
§ch;évcﬁ2ﬁt in this group, and giv~-n the éresent ambiguity in the diagnosis
_of mental daficiangiasi In 6ay=tg—day_apératignsg it is a simple matter to

_substitute physiological deficit for genetic inferiority in which case

.policy and programming proceeds as if the latter is the c%pSal factor.

' Demographic Explanations
Demégréphiq Ehgcries give emphasis to where children live and go to
“school in explaining their educational agﬁiévegent; Coleman (1966) found

:ﬁhéﬁ'thetacademic pgrfbrmance of biagk'yaungs;efs increased after attending

& prévigusi§_a11;wﬁite“Sghﬁéiy';KieihbérgICIQBS)quund'tBatibiack ycungsﬁers

ofed'hiéhéfﬁén]T.Q;‘tésts thanididj  _ f
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~

their newly arrived counterparts from the southern part of the country.
However, the differential tended to washout ocver tiﬁa; as the southern born

voungsters remained in the North, apparently reflecting the positive benesvolent

iﬁfluence of the northern setting. -Ihus, it is asserted thaq-large'numbEts
of 1®wer-stétus children, whose families migrated from southern to northern
étates, brought with them the conseguences of Segregaﬁed and inferior
‘educational experiences (fettigrew, 1964).:_If this were the controlling
iactcf, one would expect a direct pcsitive relation between length of time
"in the "better sch@éls" and increase in academic.achiéveaant. Such é trend

was noted in the 1930's, but it did not continue beyond the 1950's (Clark,

'1970)9 " In recent years, the evidence suggests_that'there,is no difference

@

in educational achievement between those children who spend all their lives

in Northern inner-city urban scﬁoa}s; and those who migrated from the south. Vﬁ

' Psychological Explanations

PAFulToxt Provided by Exic |8
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and poor children contend that lower=-status children are. low in achievement
motivation (Rosen, 1959; Mussen, 1253; Deutsch, 1960), uvnrealistically

high in aspirations levels (Katz, 1968; Ausubel and Ausubel, 1958;

ﬁéutséh; 1960;kJohnscn,‘lgél); thaF'black yggngéﬁe;s have iﬁcgmplgte self-
images cﬁainwateﬁ, 1967; Gcfdécﬁ,)19655 Coies; 19655:A#suéel and Ausubel,
19655, negaéive seif-images and a preference for things wh%te (Proshansky
agd Newton, 19§8; Rainwater, 1§67;_Stevenscn,and Stewarc, 195é; Earland,
}962; Géadman, 1952) and that lower-status youngsters have an inability to
dglay gratificatian (Hisgﬁel, }961 ayé!lQSG),!gnd gré frgstrated when
féQHiredlta learn or ;fé»heid to Higﬁreﬁﬁgég?éﬁél étéﬁdarﬁé-(?foéhansky and
Newton, 1967). rltlis also c@pﬁégﬂéd that écaéémi§'aspi;éticns are ﬁgp?e§s§d
‘bfuthe;effe¢§s gf diséfiﬁingtiéﬁ'éﬁ pfeviaQ$'aﬁd pféSent genératiéﬁé; and

“that these children and their families receive no economic or social awards
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fi

While such explenations assert that the academic retardation is

F]

consequence of these motivational and behavioral handicaps, it is

uskt as

[

conceiv ble that these handicaps are a consequence of the educational

deprivation these children experience. Regardless of the explanation,
when one finds a dispropoxtionate number of psychologically impaired
children in a school system, one cannot realistically deal with this pro-

blem in terms of individual clinical methods and therapy, but must address

rather the problem of bringing zbout the necéssary-changes within the

educational system itself which produces' such casualties.

Sociological (cultural) Explanations

The last explanatafy.gaﬁegéry,ksocielogi;al explanations, exphasizes

~eultural, class; “and environmental differsnces as determining factors in

- the low cad mic. achievement éﬁ miﬁarityfgfﬁup students and as placing

hibiting

‘eatures. citéed as.in

ERI
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without breakfast, without adequate rest, and which prevents parents from

>

providing quiet places of study (Deutsch, 1953; Sexton, 1961). - Other
factors cited include overcrowded living quarters, deteriorated and un-
sanitary housing, no bocks in the homz, and the strong influence of peers

among lower status ch..dren, a condition interpreted as adversely affecting

3 ,
the desire to pursue academic learning. The linguistic patterns of lower-

status, particularly black, children, also are said to act as inhibitors to

acadenic learning (Whiteman and Deutsch, 19567; Ausubel, 1964). <Considsrable

evidence has been adduced to demonstrate that blacks have developed

structurally differentiated dialectal variants »f English and other. European

ap "

languages, indicating ethnic distinctivensss in areas of expressive culture

(Kocﬁﬁan; 1972; Stewart, 1965). These findingé.are the base of the cultural

difference hypothesis. The difficulty turns oz the point that the school

. ecu¥riculum is based on "standard English,” a facétor with presumably presents
to academic mastery. This

§

T
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culture ‘as a central assumpntion. Howevar an alr ﬁa;i;e pozition :ould
be dgvelgpedrbasei ;ﬂxa biculturation assumption. Tﬁa dacisiva_f;:tu: is
that Ehé schools do not rellecé bicultural or ethnic pluraiism in its

structure and fuanctioning. It should be notad that thz data cited shows a

achisvemani:, and on this basis a eausal relationship is assumad o exist,

But it is eritical to neta that no causal relationship hag bzen demcnstrated.

If sociologiczal 2xplanations are actepted., then thes most direct way -

to increasa academic achievament of students who are vizcitims of tha

conditi

fu
=

t :Hann thosz conditions, an appraaéh vhizsh would necas-

‘II.'

sitate a vast program of socia2l Thang2., Howzver, cﬁebe i§ gvide that

- ?

‘the academin”achisvement of socially devalued children can Y2 improved

without changes in the pattern of sociolagical deprivation, given improved

83 Clark, 1965; Clowsrd, 1967).  The socio-




is a fclmula for mainta

lecn adminisitration's appreach to

Furthermore, as Clafk-(197Q) indicétés,'thcsé

schools do not have sign

-society.

education, - Thus,.it is
to 1mprcve the q ality of
:is held constant will the

ascertainable,

‘In assessing current

"and UllkEfSDn {1966) mak%

."Hcst Df vhat iz be

egregation of schools znd segregated housing

The only processes over which they have effective control is

=13~

ing the status quo in the schools. Witness the

the interrela ted problems of defacto

patterns in the noxrth,

in control of the public

sion making power within the larger

ant deci

in that domain that they must exercise their power

education. Besides, only when educational quality

influence of other factors on learning be
endeavors to educate minority children, Gordon

the f@lla?ih cb rvatlons-"

i =1

‘;_haﬂge is be;ng done in a tradltlcn of
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simply to segregate the minority group children

from their more privileged peers. Given the evi-
dence suggesting that segregation is, per se, a
handlcap to the achievement of aducatlonal quality,
and given, in addition, the school problem of the
time, it might be well for school systems to examine -
tlie premise on which they have overvhelmningly

adopted hemogeneous grouping It is quite possible
that the more difficult teachlns .situation provided
by heterogeneous grouping is also the more productive
in the total development of the child." (p. 169)

Gordon and Wilkerson make a similar criticism for certain struc-—

tural changes in the programs, such as team teaching, utilization of

technology, modifications in teacher-pupil ratio, etec. Assuming the

foregoing to be a valid analysis, the greatest contribution behavioral

science can make to the educational process, as it apn ies to rh

ehlldren, would seem to be twofol é 7(1) ?révidiﬁg the nécessary theo-

: retical:Sﬁd empir ric al basis far prceram development and (2) bringing

the theoretical and methaﬁo1cgicalffféméwgrks of ‘behavioral science to

ERIC
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of intertrelatedness of individual learner characteristics, characteristics

o

of the individual's social context, and outcomes in the teaching=-learnin

process.  This position rests on the assumption that explanations based

on dimensions or variables in a single domain cannot zccount for the cur-

rent level of academic performance of oppressed children, as a group, nor

can they provide a basis for remedy.

If the foregoing is wvalid, then the question becomes what does be-

havioral science have in the way of theoretical frameworks, methods, and
~empirical findings which reflects or stem from this interactive point
of view? An examination of relevant literature is instructive. In re~

- viewing theiliteiature one is'étiuck'by the'exﬁeﬁﬁ t6 which lower-status

‘minority children, particularly black children, are separated from fa..lies,

;evén'ébnceptﬁally,faﬁd the fﬁftheﬁiéépéfétibn chb1ackf;hi1ﬁr§n ané black
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about them in.relatiOﬁ to bBlack familieé and thé glaék.enmmunity?rnéver
forgetting that this entire éonfigutaﬁicn .8 embeddeé.in a =society which
devaluss everythﬁng black,

A second realization occurring with.great impact on the writer,

concerned the essentially negative nature of research findinzs and inter-
> 24 4

‘pretations as they pertain to lower-status and particularly .black children.

Findings from a variety of sources converge to indicate the black child's

incomplete self image (Rainwater, 1967; Gordon, 1965; Coles, 1965; Auzubel

and Ausubel, 1963);‘his'ﬁé§a?i?a self image and preference for things "white'

i(E%cshansky and Newton, 1968: Rainwater, 1967; Goodman, 1952; Clark and
Clark, 1947; Stgvaﬁson'and«Stgﬁart; 1958; Réﬂké'aﬁd'rrsger,rlQSOg Hg?laﬂd,‘

‘1962;LL;naiethvandﬁJohﬁson, 19§3)} his rejectiénlof'anu éﬁpfeésed hostility

:;cwardfhiévéﬁnﬂgfpuﬁ (Gacdméhgll952;VSﬁevgﬁsqﬁféndetéwa:tg~1958;lCiafk_énd

TR P ol N b g —



as indigateé above; then one would expect such_factags ﬁcrhave negative
effects.an his béhaviér and experiences, Repcrted-résearcy find;ngs

which can be subsumed under two categories, "ccgni?ive_and affective

étatué", and "achieVEmgnt'orientaticn" con§erge to support hypcthesized-
effects, Iﬁe literature shows the black child to bg characterizéd by high
anxiéty levél (Feld and Lewis, 1967;'Hi11 an& Sarason, 1966§ Sarascn;:et. al,,
1960; Palermo,  1959; Caldwell, 1959); a high 1e?e1 of méladjus:ment

(Rainwater, 1967; Baykin, 1957) and neuraticism_(ﬁammér, 1953), given to a

rejection of other blacks (Yarrow, 1958) he is shown as having an inability

‘to delay gratification (Mischel, 1966, 1961 b) presumably a critical factor

in immature, criminal and neurdtic behavior (Mowrer and Ullman, 19453, as

'

having low level orientation toward achievement {(Mischel, 1961 b), a prone-

‘ness tgﬁérd.delinqugﬁcy (Hiéchei;_IQSl,a); Qonfusign'af?sexualvidentity -
ﬁ_ﬁifﬁygésfseﬁfrgle,adép;iﬁnf(?ﬁitcn51195l,fH6fansén and7é31déﬁ,719695'

v}igLétt;éﬁd.Létt;' :v’ “Sclat ); and ‘a senseraf-littleﬂperSQﬁ31 cantral* ;‘

ﬁviféﬁmeht7§:esumably;ajwéakqgssf(Crahd511; et
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Intellectunal functianing is typically at the low average to borderline

range, and accompanic¢ . by poor ability for critical thinking ~ analytical
4
and synthetical (Barnes, 1969).

Findings from the "achievement domain' showe ~ black youngsters as

lov in achievement motivation (Rosen, 1959; Mussen, 1953;.Deutsch, 1960;
" 3 ] 3

5
1968; Ausubel .and Ausubel, 1958; Deutsch, 1960; Johnson, 1941); and as

.low in expectancy of success (Katz. 1968;'lefc¢urt and Ladwig, 1965).

‘Placing the black youngster within the ccntéxt_of the black family gene-

>rages'the following image, The "Negro' family is portrayed as having
a distinct life style, different from all other segments .of the society,

More often than not the father has deserted fhéifamily; tha*méther,r L .

- frustrated bécause of her own ﬁﬁfulii;ied,neeas:and'wishas, reacts harshly

*f~aﬁarfejECEé'Ehé*chiléﬁénjj:He?,frﬁéttétf§ﬁ géﬁéré11§]is a “causal' factor

LI




-19-

.

They experience unusual difficulty in differentiating between male and
female roles, and cross-role adoptions are the rule. By age 3 or 4 years

the black child is aware of racial differences incluyding a knowledge of the

» * B . . ¥

usual associated stereotypes, but is slow to make racizal distinctions; and

Fl

pafénts (mother) are not able to help him with questicns and anxiety around
“black-white issues and concerns. He frequently chooses wvhite dolls and

vhite friends &nd often identifies himself as white, or shows a pained

reluctance to "admitting'" he is "Negro." While much of the direct mani-

festation of "self-hate" disappezrs by seven or eight years of age, definite

1

‘indications of it still exist . later; for example, '"shooting' dope to escape

. T S 6

the image, or "pimping' and having illegitimate'éhildrgn to da=ny it.

Thus, the attention given so far to characteristics of lower-status
children has given rise to sweeping generalizations, many of highly =

L P . S -

 "QqﬁEstf¢ﬁab1é"validitygf'Ihe téﬁéeﬁcyfiéyﬁé'iééntifﬁ certain conditions

‘and characteristics found frequently in some lower-status children.and then

[AFuiToxt Provided by ERIC
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concurrence bstween certain conditions and certain characteristics and

.low academic achievement is given a causgal interpretation. Furthermore,

do the foregoing configurations of findings and projections tell the

vhole story? The writer thinks not. Theoretical explanations can be
questioned on the grounds of their failure to account for the full

spectrum of findings in the various empirical studies; for example, what

about that 33% to 77% in the Clark (1949) studies, or the 8§7% in The

’Greenwald and Appenheim’stu&y (1968), or the 46% to 68% in Morland's

(1962, 1966) studies who did not select wvhite éolls as being "like them-

. éeives?" How does one aceourt f@rrBQYd'S (1952) findings of higher aspira-

tion level of blacks compared to whites when grbups were matched for age,

" 1Q,fand;$Qcipa:Qmeic statps?g:Lott”andiLé;tfsfstudy (1963) suggest that

JAFulToxt Provided by ERl
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of a theory is céntingent upon its ability to explain and predict, in
these instances one has to wonder zbout tﬁeory—cgnserving operations.
The history of thisrccﬁntry is replefe with instances of the creation
of thgciicé te demonstrate the infé:iority of blaéké; theories wh%ch can
provide justification for tﬁé cppreééign of blécks; self-serving theories
directed to maintaining the oppressor's illusions of his own innate
superiority (Stamps, 1956).

Historically, biological or genetic factors have been invoked as

~explanatory modes to account for the status of blacks; todav the vogue is to

call forth environmental factors as explanatory modes. However, as the

writer has noted elsewhere (Barnes, 1969) it is of small'bénefit to blacks

- b

- whether an environmental hypothesis is chosen over a genetic hypothesis,
“if explanatior. remains -at the level of the black individual or family
and does not begin to deal with forces in the larger society, in which cese,

cbﬁtemparary social deprivation theories may be viewed as substituting

-
=

.environmgntai unéhahgéability fo:“biclegicallj detetﬁiné& immutability." (P. 39)

PAruntext provided by eric [
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Also, as stated earlier, most of the thesveticzl explanations for low

academic achievement cited, tend to locate its causes within the child

and his family. Now, manifestly, it is logical te have the‘remedy;
designed for interventién into 2 condition, rest upon cna’srg@néept of
its causes. Thus, if the causes of acadenic ﬁailuré among lewer—sﬁatus
chiléren.aré deemed to be within the child or his family, then this will

be the point of focus for. change. 1If it is thought to also reside within

the social cgntéxt of the child and family; that domain will be emphasized
as well. The basic orientation implicitly or explicitly adopted by the

social scientist;-will move him in one direction or another in theory and

research. - . ‘ .

It is the writer's position that if the behavioral and social sciences
- are to réalize their full potential in terms of the contributions they can

make to the educatién.cf black and other éppfe;sed‘mingfity children, they

,musﬁbmcéify'thecry—and'the research flowing therefrom such that the child and

‘his family are not viewed in isolation from their socisl contexts., This

“means a modification of perspective on part of the behavioral and social
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scientists in tﬁéir study of the academic performance of blacks and other
oppressead childrén. Ancther eriticel feature of the thecretical positions
aﬁd empirical studies,ciﬁed concerns theiyr failure to view the black
community as the highly complex and Strgcpured.;ystem that it iz. The,

black writer Ralph Ellison (1967) placed this issue in perspective when

1

asked by a group of young black writers to comment on how they might more

accurately portray the complexity of the human condition, using the black

experience as a theme. Ellison, among other things, stated that the black

writer would never see his subjects so long a2s he accepted the black

family as a broken one and 2 matriarchy or of Harlem as '"piss on the wall

and blood on the stairs. Sucﬁ.§t3feotypes, as allestereotypes, have some

grain of truth in them, but they do not come éléseitc’réflecting the

complexity of the black condition.. . . .% (P.-87). In face of this, it is

interesting to note that the concentration of the literature is on the lowest

=

income, most oppressed black femilies and individuals. The findings from

this group.are used as an index to '"understanding," "explaining," and
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. of jndividuals to recurrent interchanges between people, i.e., to the

24 =

‘Mdeseribing' blacks. Obviously, to utilize information from this narrow

spectrum of the blgck papulati?n as a basis for describing, explaining and
pfedicting for blacks creates conditions for gross error. This practice
probably explainsisome of the contradictions aéa paradoxes in the litera-
ture regarding blacks.

The writer, then, is arguing that social and behavioral scientists

‘must be aware of the proto-assumptions of the theoretical. positions and

research methodologies with which they approach the study of blacks

- generally, if these fields are to yigld their full potential with respect

to this segment of the population. The perspective advenced here emphasizes

.the_interdependéﬂce of: the black child and family with other levels of .

society, and'emphasizeé the réccgﬂitioﬂ of the black community as & complex

social system. Further, this perspective shifts the focus from the behaviors

context in which social behavior takes place.

o ”IfQEBEJénalysis{aﬁvahéedfhére;hasﬁany validity, it raises implications

for social and behavioral science in térms of the need to subject its

o




when black people are the ébject of their focus. The significance of this

assertion seems obvious when one reflects on the nature and function of
theories, concepts, ete. Theories have their origin in the need to under-
stand, explain, or predict phenomena, an activity each of . us engages in

daily, implicitly or explicitly.. Theories or their concepts may be ordered

along the following continuums: implicitness-explicitness, specificity-

generality, concreteness-abstractness. The theories of physics are
characterized by explicitness, generality, and abstractness. The level of

development of those of behavioral and social science are somevhere. between

the pclar‘paiﬁté of the céﬁtinua. They Weie_and are developed by those

having'a-Westérn—Anglc-Eurcpeanrheritage;_in_pfder to de:sc:::r?jj:)éj explain,

- and unéerstanﬂfth&bbéhaviar”of those'f;oﬁ that same heritage., It is

-,1égitimaté to'inquiféﬁathg'whéthér thésa:ccﬁStructiDnsj as thayfstaﬁd;;’

'ffgivé’rigé'té’véliﬁ'EEPlanatiDﬂs wvhen aépliédft57£héseiwhe do not fully

J ERJ(i__iw:
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~do values (and I would add, perspective) determine the directions scient

-6~
share that heritage. We know that ostensibly, the s2me behavior, arising

in different contexts may have different significances. The obvious case
rega;ds similar behaviors ariéing in different cultures,

Kelman (19585 has produced a‘cagent.analysfs-cf thé réLe of social
vaiues in the development é£ science. It is his contention that not only

fie

B

activity takes at any given time, but they also influence methodological

considerations. Values direct the choice of theories or models, directs

‘focus, vhether on strengths or wesknesses, and influences the nature of

definitions of behavioral events. Definitions of events by members of the

¢

privileged majority often are negative in connotation as applied to blacks,

" and other oppressed minority groups. WUhite, .(1970) analyzes several concepts

in cognitive and dynamic schools of psychology such as "disadvantagement,®

Tbroken family," etc., noting underlying assumptions of deficiency or

abnérméiity‘as pathplogy."ﬂeﬁganaluaés thét'the cultural values of the

dominant society are built into the definitions, and carry adverse implications
doi 1t st y ary 1t he i : 3 y , pll

- for blacks. It sé%mé}oﬁ?ﬁous‘that\definiﬁions,pf:WBat is "normal," ""healthy,"
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"deviant," "pathologic," etc.,, must relate to the conditiou- of a groups'’
existence, to its interests, and to what it conceives as socially desirable

and socially undesirable. Total acceptance and application of white

definitions of "health," "pathology,' "growth," "delay of gratification,”

ete. to blacks leads to the ironical situation Barbara Sizemore (1968) so
ably articulates in the "A/B" conceptualization. The paradigm is as
follows: A creates a set of conditions for B. If B is.to survive he must

respond in those ways having survival value. A defines this behavior as

sick" or "abnormal,' but, in fact, B's response is natural end appropriate

to the conditions. A response which A would call normal would not have .

£

survival value for B. The plain facts are that blacks and whites do not
live in the same social reality. That wnich is deviant behavior for a wvhite

“might be healthy for a Black and viceryegsa;' Rosa Parks' refusal to sit

in the “"proper place" on that bus in Montgomery in 1955 was problem or

. J‘H§W'Wé§la7yQU define the Béhavigrvéfaéigrightbl3,yeaf_cld living in one of

‘the more dehumenizing housing projects in Chicago, who almost daily, during

28
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the ssh?ol week, had the choice of fighting.ﬁrlrgnniﬁg;'but vho chose to
fight? This child was referreﬁ to me with the comﬁlaint éf being éverly
aggressive and hypersensitive to provocation. Cl%arly the healthy

response in this situation is not running; i.e., if we are concerned

about the youngster's self-esteem, and psychological survival. The

critical issue here concerns the perspective from which behavioral events

. are defined. For example, certain behaviors of black youth have been

defined from the perspective of the dominant culture as "apathy or lack

of communication with the school." From the black perspective, this same

‘behavior might weji be defined as "féilure;afrschccl officials (decision

makers) to provide the black community with nezded educational concepts,
strategies, and tactics for. successful coping with a hostile white environ-

ment"; or majority designated "low achievement pressure, or failure to help

=

the parents or méther'tc,helpVthé—chilé‘devélop'the Eeha?iér necessary to

"ERIC. .
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translate high level motivation into concrete performance. behaviors as

the ‘exclusion of black parents from a social system which uses race as a




-29.
basis of incluﬁing or exclud%ﬁg groups frem fpll pafﬁicipatian in ie," or
?pessimism about future lif? chances as "the existence ?f racism in
America and its legitimation by sacial and thaviéral scientists who
studé the ccnéequances-gnd victiﬁs rather tHan the cause of: rampant white
racisme"
In addition to the operation of values and Perspective the formal
definition of’t?rms and éelection of vafigbles_ére the%; role in the
-opérgtinnal definition of variables, an example being "deferred gratifi-

cation" and its attendant, "time orientation," where the lesser of two

values chosen '"‘now" over the greater one promised "tomorrow," is designated

.Minability to delay" and is indicative of a "présent-time" orientation,:
presumably =a negative :attribute. This is contrasted to behavior of v

the middle-class individual who chooses the object of greater value to be

‘d‘elivgred,tc)*mr:»’rr’w::vt:fr}1 éﬁd is3“thqs; sgidstpjhavé Vdelay capacity” and a
?future*time"’érieﬁtatiéh37égpdsitiva étt?ibgteirbfhe vritei‘téuld,érgﬁe

':;Q.tha£7thé‘fg:mé: béhéviof énlpart5§ff;ﬂblaék'or;gﬁhef;oppréésedfminafityiv'

FRIC "
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person demonstrates their insight into social reality and is consistent
with healthy coping techniques. The difference betwesn the two.individuals

lies not so much in their different orientations to time as in their

different orientations to future time, or more specifically, to their
actual futures. The future orientation of the middle cldss person pre-
.sumes, among other things, an adequate supply of resources to be invested

in the future, and a belief that the future will be sufficiently stable to

justify his investment, and to permit utilization or consumption of his

investment at a time, place, and manner of his own choosing and to his

=

greater satisfaction. In other words, the system provides the latter with

real alternatives. It is precisely the socially devalued c¢hilds' awareness

»

of the future that moves him in the direc;icn'éf "a bird in the hand." It.

iz instructive in‘this‘regard.tc observe the bzhavior of'inﬁestcrs‘cn Wall
Street when events occur to p:éducaiuncegtaiﬁtiES,in the future. At such

“times their selling anﬁrbuyingjﬁéhaviafs ﬁé?e é11‘ﬁhé éarﬁarké,éf‘thése 

45

R R RO i e 7 ‘ Co
 labelled "inability to delay" and present-time.orientation.’ =~ In other words,
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social and behavioral scientists must examine caréfully their Qperatianal
definitions, and must ask themselves if the same set of operations defining
concepts such as’“female=dependence?" "ynresolved oedipal conflict,"
“deferred gratificatién;" etc., can Ee applied with equal effectivengss
and validity to all segments of the society; partiFularly;thase wvhose life
‘conditions differ markedly from those of mainstre§m Americ. .

The writer submits that the objections raised thfough%ut thé dis-
cussion point toifactcrs which militate aéainst behavioral and secial
sciénceé making the maximuﬁ_c@ntribution to the education of black and

other oppressed minority children. The question, then, becomes: - are

thére'alternativés-to the present order? The writer's respon%e is 2
confident 'yes."

Ihe'pergpeetive adfanced;ig thié discﬁssidﬁ,rwith its emphésis an‘the
‘vinterdependeﬁéé ofiéhiid éﬁd”fémi1YCwith-c£her ieﬁéis 6f_é§ciecy?5th§
'iﬂéﬁéfégéneitf‘ﬁf 5i§;ks, (aﬁﬁ oth§£“§ppressed gfauﬁsji'the rec§gni:icn'cf

'Ehe'black~ccmmuni;j:as_arccmplex s§;ia1°System;-the'ShifE of focus from-

Aruitoxt provided by Eric
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beheviors of individuals to recurrent interchanges between people, is an
alternative, and may properly be called a social systems approach. It

addr
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f the objections raised to the current modal approach,

H

eflecting White-Anglo Perspective.
The system conception as put forth here has bezn called by some an
"aggregate" or "growth and developmant” model while those perspectives which

focus on the individual or his family have been called. "mental health,"”

. B

Mereatment,'" or '"pathology" model (Adelson, 1970;-Sizemore, 1959).

Fundamental conceptual distinctions characterize thése two modes of

approach, The spelling out of some of their_distiﬁciians will facilitate

our grasp of some of the assumétions underlyiﬁg'the éaricus theoretical and
methodological approaches currently in use,.

" Comparison and Contrast of Two Conceptual Approaches to Human Behavior

 ";'Thé'Hentai7Héé1ﬁﬁ Médél:fécuséé.cn the!iﬁdiﬁidual{iﬁ;én attempt to.

" understand or resolve d problem. -There is an implicit assumption that

A FullToxt Provided by ERIC
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This model is concerned with systems and subsystems, social and psycholo-

gical, in interrelationship. In research, the point of focus is inter-

change between systems. As an approach, it does not focus on
For example; in attempting to understand

unidimensional explanations.
the determinants of the present pattern of educational performance of

lowver-status children, it would look for complex patterns. of inter-

lass, cultural, social, and racial inequities, and their
inter-

relatedness
1 nar

6f o
various effects upon the student and outcome of the teacher-learner

It would recognize that a change in context may be attended

action.
by a change in relationship on the part of .those vho are part of the

system. This approach with altered interpretations wh
t - cse studies possibly

la

consideration the snvironmantal o
‘can begin to put some of the various findings regarding blacks into a

coherent scheme.
For the Mental Health lModel, community tends to be defined as a

to the

relation

political unit, a place from wvhere the subjectg'écme, or as a geographic
n

unit. The Aggregate Model views the individual i

gie 34
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community, defined as "system of systems™ and views the community as in

dynamic interrelatiouship in a larger system. The theorics and concepts of

‘provide the basis for a new approach to thinking about man gnd his ccn;;zﬁ.
From tﬁe point of view of the "Mental Health' Model, wheﬁ'tha individual
élone is considered, the f@cus is on intrépsychiz fartors Euch as id, ego,
superego, etc. From the Systems point of view therconcgpts utilized consider
such aspects as syétem boundaries, open and c}ased systéms, roles, statuses,
strqcturg{ communication, camﬁgpiFatién barrier!(yon gertalanffy, 1966),
‘intra and intersystem relatianships (Cartwright'and Zancer, 1960), etc.
All of . these variables-cag add to our understanding éf the relations of
"individuals to their social contexts.

-

The Mental Health Model focuses on pathology, deficiencies, etc.,

while the systems model hss the goal of exploring the conditions which

impede or stimulate positive functioning or growth. To this end, the

ERIC
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~afflicts all blacks.

295-
base, in research, is on '"normal' growth processes and the social systems
which influence them. The llental Health Model focus insists that the line of

causation runs from the individual to society. For example, Moynihan's

analysis of the black family in which he concludes that the black family
is a'tangle of pathology' assumas the family to be responsible for the plight

of the black American. This is tantamount to asserting that society is the

creation-of ‘the family. But actually, the family is the product of society.

In system terms, the line of causation runs from society to community, to

family, to individual and not the reverse. The weakness, ete. of the indi-

vidual family do not cause poverty =znd racism, the true pathology which
From the perspective of the "Msntal Health' Model evaluation or assess-
ment is program focused, and in terms of the explicit criteria to which the

program is addressed. 1It.does not recognize that any program has both

~intended and unintended outcomes. 1In the systems model, the individual-in-

E

relations-to-his-social-systems is studies for insights &nd understandings

O
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which may;léad tcAsacigl aépicn_as well as to information regarding the
status of the program, with reference to the criteria it seggs to achieve.
The ecn;epﬁ of systems has been treate% ccmprehenéively by Bertalanffy
(lééé)i_ in*his treatment of General Systems Theory (GST) Ber:alénffy states
that ”genérgl systems theory contends that there are pfinciélés of systems
in gencralAQr in defined subclasses of systems irrespective of the nature

of systems or their components, or of the relations of forces between chem."

.(p. 708) -Thus, GST is general in that it attempts tgrexaminé all types of

systems. A system is an organization of elements united in a form of regular

interaction and interdependence, GST as an approzach to organizing and lookin

at phenomenon is. thus, applicable to the cell (biological system), to the

- individual (psychological system), to groups or society (social systems).

The focus of the perspective offered here is on psychological and social
systems. .

The concept of a sociil system has been treated comprehensively by

Talcott Parson (1951) and associates (1955). A!sccial'syszem is an

37
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aggregation of social roles or persons bound together by % pattern of
mu£u31 interacﬁicnrand interdependence. It has b@undaries vhich enable
us to distinguish the internal from the external envircnment.and typically
is a system for social uﬁiés Smallér.than!itself ané in éurn, a subsystemn
for social units 1érger than itself.

While grossly oversimplified, the black f;mily as a social system
has been diagrammed by Billingsley (1958)ias indicated in Figufé 1. As

depicted, the family is embedded in a network of mutually interdependent
relationships with the black community and wider society. Just as the

family is a subsystem of the black community, so are various patterns of

father-son; mother-daughter; brother-system; triads:

in;%rggticﬁs
gfaﬁdméﬁherfmother!daughter, etc.) subsystens Df the family, which for
them ié a social system. 'The_indiv;duals in these various pa;terns, in
turn are subsystems to tﬁe larger interactive patterns, dyad, triéd, ete.,
within the family.

A kgy canéidaraﬁign in all of this concerns cﬁe mgzﬁally'inteydepanient
relafigns existing bétwéen the family and its wmembers, on the one hand, and

O
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the 7amily and the black community,Aaﬂd the black cemmuniéy and wider
socielty on the ot?er hand. -

The educational subsystem is among those having anrimpaét on the
Eammgnity and, through it, the family! It ﬁay be, among other things,
that the nature of the felatieﬁship‘of the family to the community, and
in turn, the nature of the interchanges between school and é§m¢unity are
key factors ig the acadeﬁié(achieveéent @i_Fhé child. 7Tt may be that when
tﬁe interchanges between the school and the child'sicommunity and family

are mutually supportive, the school taking an initiating role in making

itself & part of the child's communit academic achievement is positivel
P ¥ P y

aﬁfecged. This‘per5pective also ccgceives of blaéks aé the highly complex,
he?efogeneous, diverse people thét they are. Even though, in this country,
b%éck pegéie are viewed as a group ap;rt ﬁ:am_ﬂthér pé&ple? aﬁd as showing
common intragroup attributes, behaviersi ana coﬁﬂitiéné, great variations
are alsérabvious. Biliingsley (1968) foers;the ccngapt_“ethhic subsociety"

as a means of capturing this duality. This concept was taken from
: P 4 ¥y =}
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Milton Gordon's theorctical work Assimilation in American Life (1%64) .

An ethnic group is défined as a relatively large configuration of people
with "shared feeling of peoplehood." In this society, such groups are
crganized.arouﬁd race, ;éligién, national origin, or some combinatign
of these. . Gordon stétes that, common to the ethnic group

is the social-psychological element of a special sense
of both ancestyral and future-oriented identificaticn
vith the group. These are the 'people' of my ,
ancestors, therefore, they are my people, and will be
the paople of my children and their children. With
members of other groups I°'may share political parti-
cipation, occupational relationships, common. civie.
_enterprise, perhaps even an occasional warm friend-
ship, but in a very special way, which history has
decreed, I share a sense of indisoluble and intimate
identity with this group and not that within the larger
“society and the world. (p. 29)

This conception seems to reflect the reality of the existence of black

F
2

people. It also reflects the growing black consciousness or awareness of
lack peoplehood, which is evolving at a rapid rate in black communities
black plehood, which 1 g at pid rat black t

throughout the country. While blacks are one, as members of a color caste

&
1y

-system, and by virtue of their common peoplehood, they are not a homogeneous

mass. Billingsley (1968) has depicted the black community as zn ethnic

subsocicty as indicated in Figure 2,
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Bill#ngsley's can:eptuél mo@e} makes use of tﬁree_éimensicns in
describing the black community §s an ethnic subsoeciety. They are social
dimensions on vhich members within an ethnic grcug vary, namely, social
class, rurai or urban residence, and regiohvcf the country lived in.: For -
our purposes then, black groups are not only blacks to be compared or cén=
trasted with vhites, they may also be upper Elassﬁ middlé class, or lowver
class, with hczzbern; souﬁhern or western residence, with urban or rural
backgrounds, ana signifigantly they may be %%aﬁihgfully compared and con-
trasted with each ctﬁeri iCQnsider the.;dditionai ccm;leﬁity added by

further distinctions within an overall class level, e.g., the lower cleass

is éivided'inta cﬁe gqnaworking poor, the workiﬁg p@c£ end the working ﬁcns
poor.

As iﬁdicated Ey'Billingslgy (1968) the;signigicance cf:s§ciu1 class
is not to be!éblg to makg'statemants su;h as.midd;e claés whites and blacks
have more in common than éc middle and lower class blacks; etc. Such a

formulation obscures more than it reveals, and Fails to make a distinctien

Pz | . v | ;. 4;3&
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between the different types of identities people share. Gordon (1564)
conceptualizes two types of identities people share: historical and parii-

cipational identification, .

With a person of tha same social class but of different
ethnic group, one shares behavioral similarities but not
a sense of peoplehood. With those of the same ethnic
group but different social class one shares the sense of
peoplehood but not behavioral similarities. The only
group which meet beth these criteria are people of the
same ethnic group and social cléss. (p. 53)

As Billiungsley (1968) suggests, even though social class lines among

blacks are less rigid than among other groups, social class distinctions

" within the black community do provide a distinct basis of differentiation

vhich helps to condition the lives of blacks: " Hence, one would expect

.

differential responses to external impingements, or interchanges with the

various subsystems by people located at different positions in the structure,

~ differential responses or interchanges that have implications for minority

O

‘children's developmental status generally, and educational achievement

in particular.,

IC



Summary and Conclusions

The perspective brought forth in this paper argues for newv directions

in the educations of oppressed minority groups, and addresses needed assess-

social and behavioral

1Y

ment of the theories, concepts, and methods of th
sciences as applied to members of these groups, requisite to a2 fully

meaningful contribution to innovative efforts in this area. A critical

strategy necessary to break the familiar cycle involves an explicit

recognition of the minority child's communit group, and culture. The

learning environment must becomé a part and supportive of the child's

comnunity. This perspective considers the vhdle child, recognized that he

has both cognitive and affective needs, that he come from a family, which
g _ ] ¥

exists as a part of an ethnic subsociety, which, itself is part of a larger

sggiety, which devalues the éhiid, his family, and his community, and

' recognizes that- the process of education must address itself to these

O
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dimensions explicitly. The behavioral and social sciences can play =a
critical role in this process by facilitaring this endeavor. Even where
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cognitive achievement does occcur, il is not enough if such achievement is
b : - 3

attained at the exclusion of the child's own culture. Fanon's Bleck Faces

and White Masks speaks eloquently to the pernicicus effects of education

attained in the latter terms. In effect, it leads to "gaining the brain’
but losing the soul." Thus, the social and behavioral sciences must
address these issues if they are to be positive forces in the educatienal

process as it acts upon theé=-~ children.

A CEHtral 1mp11 tion of this purspective is the necessity for a
redefinition of educatlcnal rrograms, especially childhood education, to

include a total developmental approach. This change in dafini ion would

require a shlft in focus in the evaluation process from the child
(conceived of primarily as a cognitive subsystem) to the whole person-

in-a-socia l—eontext,.nét as a fragmented being separated from his

surrounding. Given this perspective, research on a particular problem .

area would nct,be concerned only with narrowly defined approach such as

the eva;uatlon of pupll cogn ve change, as a function of being exposed

[€)
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to a program of compensator: education but would. take into a2ccount those
Prog P e y s

wider experiences which influence Zrowth, Positively or negatively. There -

[

also a critical nece»s;ty for behaVLoral §cience research concerned
with understandiﬁg and resolving social Problems, to ba more explicit about

its undérlying assumptions, values, and géais- Lab@ratcry-based research
may be able tgo remain at the level of "pure kncvle? S ~knowledge for
its n sake - byr rese§rch inte problems concerned yith understanding
éﬁd

resolving social Problems cannot, Thus, a developmeantal model appears

to be the ap?ropriate one for the behaviorail Ssciences

&8 applied in this
area. This model incorporates growth ag 1ts value bas'. Academie mas*ery
may be‘offered as a significant aspect of growth, It MUSt be realized

that neither the behav;aral scientist or resedrcher, ag g bPerson, nor

)
m
H
i
m\

external vVantage-point, nor can the findig

* Further, the

lly separated from that o7

O
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Further,

s of eitizen, and of participant in soecial action.

eing

human b
the problem cannot be toially separated from those defin

Fini of the
the problem. The selection of dimensions and measurement operations reflect

ved, executed

s

the cultural and value perspective of those developing the concepts,
etc. Probably few would argue

defining dimensions specifyvin
that the majority of the research on black children today is rcce

and reported out.of the white middle class perspective, with no meaningful
ies., There must

Ditto for other oppressed minorities
ective incorporated into beshavioral

participation 1y blacks.

be 2 measure of black, brown and red
and social science scholarship.
research on black and other oppressed minority

in
social science scholarship

These modificatians

concepts), defining

groups could lead to: (L) imﬁrcvement in
and formul

izing

through their impact on problen selectien
opcrational

considerations, such as sampling
concepts, specification of two-tailed statistical tests, interpretation of

thereby contribute.clarification to the

A

e 1 f
findings, etec., (2) a reduction in the "whife knows best" diction, (3) =

study of black people per se aun

ERIC
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viewing blacks as objects worthy of

s]

condition of blacks, as contrasted t
study only when they can be compared to whites - an ethnocentric syndrome

of white behavioral and social scientists, (4) a cessation on the part

of behavioral and social scientists in the legitimation of societal myths
concerning blacks, which gives scientific respectability and justification
to white racism, individual and institutional, zid (5) recognition of the

need for theories and methodologies that recognize the plural nature of

the society, and an accompanying move away from the White-Anglo Conformity

perspective with its tendency to judge blacks and other minority groups

outside the contéxt of their unique history, their experience in this

country, and their contemporary-social conditions, which tends to see

-
2

deviations from it as negative in consequence.

Finally, the social scientist is confronted with the question a2s to
the nature of the social forces his research represents or his theories

"reflect. What is the nature of the socizl processes they. help to foster?

What is the quality of the social values they help to promote? Rather

than hiding behind "scientific objectivity," socecial and behavioral

ERIC
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scientists, are celled upon to assume their responsibilities for the human

beings in our society and become monitors for social justice. The foregoing
represents some of the characteristiecs the writer would see in humanistic

behavioral and social sciences. He believes that' these are the directions

future developments in social and behavioral sciences must take if they

are to serve all peoples of the society and not merely represent and

protect and maintain the "White Anglo-Saxon Ideal."

K . - BTt
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. FOOTNOTES

»

1. The findings reported by K. B. Clarlk, Dark Ghetto: Dileix:z of Social
Power. New York & Evanston: Harper Torch Books ‘Harper & Row) 1965, concer
the academic performance ir, reading and arithuetic of oppressed minorit
group children in Harlem. It is important to note that the data reported
were generated by standard tests administered throughout the Xew York City
svhool system. The same pattern of retarded performznce was reflected
whether the standard used was Ygrade expectancy', performance norms of
New York City school children as a whole, or the National Norming group
for the standardize instrumerts used. - )

Even though the findings cited by K. B. Clark refer specifically to
New York City children, they are considered.similar to the sitwation prevailing
in other urban innar city school systems for these groups. The concept of
"accunulative deficit" was coined by . Deutvsch to describa the tendency on
part of poor black children to fall progressively behind in academic per-
formance as they sdvance through the grades. In the survey by J. 5. Coleman,
et al. Equality of Educational Opportunitv. U.S. Department of H.E.V, .
Washington, D..C.: U. 8. Government Printing Office, 1966, for information
on a national sample, ' : '

>

. 2. The references cited in each explanation-category are presented
as illustrations of the work dene in these areas and not Tepresantative as
‘exhaustive studies. '

3. K. B, Clark, A Possible Reality: =« Design for the Attainment of
High Academic Achievement for the Students ¢ the Public Elementary &
Junior High Schools for Washington, D. C., New York, MARC, Inc., 1970, 3-11
summarized the theories of educational underachievement in this fashion.

4. E. Bar.2s in Cultural Retarcation or Shortcomings of Assessment
Techniques, Selected Convention Papers, CEC: Washington, D.C., 1969,
criticizes recent relevant literature in this domain from the standpoint
among others of the status of the black comm'aity, family, and individual
within society., The criticisms brought to bear in this zxticle are
relevant to other dimensions of functioning covered in the current paper,

M. Deutsch, The Disadvantaged Child & The Learning Process: To H.A.

Passow (ed) Education in Depressed Areas. New York: Bureau of Publications,
Teachers College, Columbia University, 1963 treats this issue in detail
within the context of severazal background & performance variables. Th.
concrete & abstract modes are related to the mature & context of verbal
‘interchanges between the child & his parsnts. " D. P. Ausubel, How

reversible are the cognitive & motivational efféets of cultural deprivation?
Implications for teaching the culturally deprived child. . Urban Education,
1964, 1, 16-38, ‘ocuses on the difficulty black youngsters experience

in switching from a concrete to an sbstract mode. -

5. Conceptualizations by B. C. Rosen, Race, Ethnicity, and the
Achievement Syndrome, American Snciological Review, 1959, 24, 47-60, and
E. Epps. correlates of Academic Achievement Among Northern & Southern Urben

o 51 .
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Negro Students, J. Soc. Issuas, 198G

coneceptualization in the areas of ie &
levels, Epp's concepts of "hope T sy ] pe

of succecss' make for greater precision in studies of ac

and provides a basis fur clearer distinction between this ccﬁéépt.
ofaspiration level., Rosan's conceptualization advances the ccncept of
achievement motivation by specifying these factors upon which achievament

motivation depends in this society. These threa factors he labels col-
lectively as "achievement syndrome.' The factors are" McClelland's
"achievement motive," a personzlity characteristic; achievement-valus
orientations, involves a conzern with socizl mobility and behaviovr patterns
instrumental in pursuing leong-term goals, and educational and vocational
aspirations, concerns the levels of academic end occupational achievements

desired by parents for their children and by the children themselves.

6. For a representative article providing a general p1cture ba
on research finding of development and functioning of blzc
and family, see Lee Rainwater, "Crucible of Identity: The
Family,'" In T. Parsons & K. B. Clark (Eds.), The Negro Anerdican, Boston,

Beacon Fress, 1967, 160-204%,

f .
e N T 4

7. E. Llebow, Tally's Corner. Bosten:.Little, Brown & Co. 1957,
63-71 provides an analysis of this concept from the point of view & 11fé
conditions of his street corner subjects. This analysis is forceful in
its demonstration of the criticalness of the relationship of definer to
the definition. Tt raises the important question of hzving input
the community, from which the subjects come, into the process of de
behavioral events-to be focused upon. It cartalnly raises serious
about the practice of having a person from cne cultural nat gsive sign
ficance to behavioral events (define) zrising from another cultural n

1
¥

b

o 3
|5 BN
Jui]

rr“

i
g
H
:

8. A number of persons have bzgun to make use of these frameworks in
therapéulic situations, such as M. Jones, 1n=?a“€ut1c Cﬁﬂnunltv, New ¥
Basic Books, 1953; V. Satif Conjoint Family Therapy. Palo Alto, Cali
196£; R. MacGregar, et al. Multiple Imnfcr

S8 R SBERRM 2

Secience & Behavior Bo S,
Therapy Ulth FanllleQ. New York: IMacGraw-Hill, 19%6. A beginning is in
evidence in the research of Social PSYCthgngL such as I. Katz,University

of Michigan, Edgar Epps, University of Chicago & C. Clark, Stanfarg University.
However, it is the case nEVé“Ehelésg that generally the community of the

child is left out of investigations.  However, in focusing on an increasingly
large segment of the child's sccial context, investigators secem to be getting
away from the tendency to speak of the environment in terms of the
"historical-co: tinuity theory and are beginning to focus on the role of sub-
systems ;n the behavior of lower-stztus 1nd;v1duﬁjs & groups.

WIS N
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