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1.

(Original Proposal)

A, Introduection

1) Vocational educators in the Sioux Falls public school

system have the responsibility to provide to every high school
student so desiring, the opportunity to gain a‘saleable skill
during his or her high school career, Considering the span of
ability and interests of our student body, this task is not an
easy cne, Coupled with this responsibility is the responsibility
tq develope the most adequately prepared craftsmen, ability and
fime warrants,

2) Our regular vocationsl program offerings are not designed

to meet the needs of the lower ability student, the less
motivated studerni or the sfudent with sericus social or

personal problems. Putting these students into regulsr vocational
programs where they cannot get needed individual help oniy incresses
the frustration and anxieties already present‘because of'previous
failures, These students aiso ’”én”‘u_ 4quality of reguiar
vécational pfograms because thesé péoplckmany times crezie safety
hazards, or they‘demand 50 much of the instructor's time they
~restrict the progress of other mémbqfs of the‘class;

"3) . Since wevin‘focationalbeducatidn have és’muchﬂfespbnsibiliﬁy
to the lower.abiiity or socially and personally troubled student
as to the rest of the stuﬁent population, our problem takes on

a new dimenéidn. If we are to really do our job, we rmust have

vocat.onal programs g=arec to mest individual needs.



LY There are,.in the world of work, employment Opportuniﬁies for
211 kinds of interests and levels of ability. These lower ability
or problem students can and do become happy productive employees

and members of society. If we can reach thesé'people before frusira-
- tion and‘failure create warped, maladjusted, or psychotic vegetables
of them, they can be counted on the positive side of the ledger in
terms of tax dollars rather than recipients of our welfare and
unemployment checks, This is of course only one of the manj
Bénefits reapad from helping this group.

5) For these reasons, a vocational program for lower ability or
soc1a11y and personally troubled stuaent as developed in this
school district, Tha program descrlbed in the following pages is

designed to meet the vocational needs of these students,

Bn,SQEﬁemfj* f Pro Ect

——

"~ This project is dasigned to afford vocational education
oppurtunitieé to lower abl.ily or soecially and personally
troubled high school students of the Sioux Falls Independent School
Dis strict oy utlllzlng an adgusted currlcalun, ‘coopar -vocational
educamlon,'and a bas; s i31s center. ”he program is avallable to
sophomores, Juuiorq, and seﬁiors, who, by prasen evaluatlon procedures,
'aré not benefiting from the regular‘currlcu¢;ﬁ of the high school or
by conduct and pe“fg‘m qe, are:potential dropouts°>>H05b of our

present students in this program have been in trouble with the law,

i
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Some have droppéd out of school and are trying to make a comehack.
Most of them have pcor attendance and achievement records and
many come from less desirabls home environmen@s,

A few of these students are attending what ic referred to as

our adjusted curriculum program, These students are in specizally

_designed courses in Biology, American History, and English, They

are selected on the seventh agade level in two junior highs, Previcusly,

this program was azcademicslly oriented with minimal emphasis on

.vocational needs, The only vocational education opportunities for

these peéple vias to be integrated into the rsgular vocational programs.
These students have been and will continue to be able to earn a
high school diploma,

This progrsm is designed to serve approximately 25 students
divided into two sections., The students would attend fhe.adjusted
curriculum program or regular academic courses three hours per day
and the rest of the séhool day be .assigned to a vocational resource
tgécher for general vbcationally related instruction, spécific
vocational education ﬁfojects,‘and cooperative education or ﬁork
expérience aséignmentsel StudentS'hahdiCEppad by severe basic reading

or math skills can be assigned to the Individualized Learning

e

' Resource Center of the Southeast Area Vocationsl-Technical School

in addition to their adjusted curriculum or academic program.
The general vocationally related instruciicn is held two periodé
esach day, both semesters (one hour each section), and taught by

the vocational resource teacher, (In actual practice the general

finr -



vocationally related instruction was held three periods each day
instead of two, The additional period wag added due to a number of
students who required attendance in other classes during the two
basic class periods.) This general course is covering such materiél
_as:
1. Understanding yousself and others
o Self-analysis toward employment

"3  Area occupational opportunities

4, Employer-smployee relations
5. Legal aspects of employmznt
6, Insurance, social security, and related information

7. Some consumer economics
The specific vocatiocnal education projects and programmed vocational
work is,iﬂtegrated into the general related work as the students
are placaﬁ‘in their variqus work assignments and their needé
there becom@ appa rent.

Each student is provided work‘e rlence comm@nsurate with
thelr ability and interest, this work experlence to be in the form
of a vocational cooperative education'prOgram with the‘following
characte rlstlcs. |

1, A careful;y selected work station providing at least
_two hours per day of experlence

2. Instructlon~g1ven in the classroom both g 1erdll and
specifically related to the student's on-the~]ob '
experiences, and the student’* career cbjactive

3. A jOintly prepared itraining plan insvring the student the
kinds of experience nec'ssary to develops ]ob compatencies

fRC =~ - 7
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ly, Adequate supervision of the job

5. Adequate coordination hetween school and job experiences
by the vocational resource teacher

This program is designed for students who cennot henefit from our
present vocational offerings because of lack of mechanics aptitude,
general ability, or interest, or because of personal or social
problems that prohibit them from benefiting from the regular or
vocationgl programs. Work experience in lower skilled jobs in
{but not confined to) the following areas is being followed:

1, Clerical or office

2, Distribution
3. Building maintenance
L, Cons£ruction industry
5. Auto éervicing
6. Metal or manufacturing industry
7. Health service occupations
8, Food service occupations
9. Personnsl service occupations

The work experience and on-the-job training provided the student

is, in most cases, orieated toward developing skills., Pay to

'ltheSe,students in incidental and a mafter compatible to the student

ahd;the;emploYér.

This pfogram is, for some of iheée‘studenfs, exploratory’in
nature: therefore, cafeer\objecti#esido not bear the consideration
normally given them in our other vocational cooperative educzation

programs.



C. Objectives

'lo

3

5.

To dévelope a sense of personal. involvement on the part of the
lower ability and/or socially and personally troubled student

in thé educational process through the implementation of a
special vocatimmel. education program designed to assist them to
take their places in society. |

To assure participation of lower ability and/or socialiy and
personally troubled students in situations designed to give them
experience in making personal and social adjustments,

To provide lower ability andfor socially and personally troubled
students with involvement in the theory and responsinilities of
beirng an employee, & member or head or a household, z2nd a con-
tributing menbar of the community,

To allow each student the opportunity tc consider alternatives
in Qcéupational selection by providing occupational exploration
'experience, and oppéftunity for decision making and self-eval-

uation.: This to be accomplished through structured class work and

utilization of werk experience and cn-the~job training.

Develope entry levsl job competencies commensurate with the
students ability and interest, this tésk to be accomplished
by;utilizing community resources as learning laboratories and

the vocafional cooperative education concept,

To ass;sf the students in developing thése skills and habits
necessary for : satisfying, effective 1life, both vocationally

and socially, and to help them to accept individual responsibility

for their lives.,
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7. To encourage students to acquire the knowledge and understand-
ing necessary to exercise good judgement and to make dscisions

wisely,

PROGRJM MECHANICS (AFTER COMPLETING TUE FIRST. YEAR)

Ao Selection of Students

The most important working relationship in this program must
be between the coordinator and the administration and counseling
staff., Not only because these people ceme in contact more with the .
type of student suited to this program, but also because these people
must be understanding of what the program is trying to achieve and
in soﬁe instances be willing to concedg some long established ideas
of structure’and school policy° This will bacome mofe apparent és
this report continues, -

,Atfwashingtqn High Schoélfthe tentative selection committee
‘was composed of the principal, assistant principals, the counselors,
énd'myself, Dave Hylland. Appligations~from suchzsoufceS'as the
jﬁvenile.couri, Junior highrschoblldqunselqgs, wélfare Servicé,
‘andgbof_course; from our dwn counselors and administrators,
Selection was primaril§»baséd,dn thé following criterias

| 1. The students' previous scholastic performance in the
areas of attendance, discipline problems, character ratings,

grades, motivation, previcus dismissal or drop from school,

B



Towa Teét'results, and any other tasts given; such as a
- psychelogical, |

2, Family background, ie; broken home, underpriveleged, lack
of parental concern for the child,

3. The students personal qualities and potential (contact with
the law, welfare agency, etc.), lack of responsibility or
concern for becoming successful. |

L, Referral du*lng the year due to frpquentjy skipped school
and the development of some of the crlterla described 1n

crlterla number 1,

\n

: Returnees from the State Training School, if suited,

v

As the year continued and the program became established our
greatést referral source was. the Studgnts the¢se1ves._‘The‘type;
béf student who falls, generaliy,»ihto phe category that was pre-
viously described, associates with other youngsters who are guite
'similar to themselves; It is- qulte 1mportant that not everyone
who trles to get in the program 51mp1y because his gnd is in
it, should be allowed, A careful_screenlng process is essenﬁial.

It is also eséenfial thétbcertain peirs of students be placed
-in dlfferent classes so thvy do not dlorupt the: class or control
:the group, Most students. w111 try to ﬂtay with their "running
mates" if they can, however, if a group setting is used, such as
an "encounter group?, it is important that these students find
security in themselves and form new associations rather than fetreat

to the security of their "running mates". This general stricture

b ];1



education to open more coors for thcm when they are- older. ‘Some

has its exceptions. Occasionally close f{riends cen help each other
see their hangups, if carefully guided, but usually the environment

is quite loaded with one group of "running mates"., *

B, Orientation of Students

- 411 children need and want to know "the score", Thcy rant to
know such things as:
-

-+

‘What's going o lapp’n

How will I be tre-ved?

What do I have to do?

What can T -2t by with?

What 1imite will T have?

Will I get = fair deal?

dJust asg a foster child comes into a new home with apprehensions,
so does a "dlsadvantage‘“ youngster come into & speciél program,
It is 1mportant to give each studen+ a comp ete plcture of what is
expected from you and from him. He must not be forced into the
program, The‘coordinator can not te a policeman. He must be a

stralght guy" with the. kids,.

Most Juvenlles know in thelr mlnds that they need a high school

'howeve;i are so turned off by the 1mp¢rspna1ness that can face them

in a.high schoél of twenty two hundred students,“thatbthcv feel no
one will miss them if they dropout of the picture or remain in the
shadcows. So that is the most 1mportant step in orientating the
student-~show him he is special and that someone really cares
(someones from ihe gig&gm).

Don't build up a picture just to turn him on to school, Tell

1. An application sheet and referral sheet are on pages 26-30.

i
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it like it is. Help.him to see his responsibilities if the program
is going £o work for him, Most of these kids have never been
expected to live up to an obligation and accomplish something,

Each student must have equal consideration, it is much too
easy to concentrate efforts on those considered " +ra tough”.

i =t stzrted on

4

Too often thoée you feel have enocugh strengths to
their own will be lost,

In talking to ecach student before he was accept: ! laet aim
know what would be happening and hoﬁ it was £o happen; ‘s als -
explained to him or her how thes "group" waé structurci, He

understocd what obligations he had on the job, He und: Zood -hat

$ona

was going to happen in class, He understood the prcgram and the
limits., Most important of all he understood our goals,

The student is not the only pne'who needs to be orienﬁatedQ ‘
His parenié and anyonse else who déalévih'a significaﬁt wa& with him,
should also be orienta@ed. The&:néed to kndw what fheir role is in
helping this'youngsﬁer develop a sense of worth and accbmplishment.

It has to be a combined effort.

C. Basic Methods Used

Iﬁ étruéture, Oqéupational Development is fery.similar to
bistributive Education and Divérsifie& Occupations, in that in all
three programs ihe students attend school a half day and spend the
other half of the day working somewhere in the community at a

business or training station receiving on-the~job training and

2, "The Grdup".is explained more thoroughly later

© 13
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~students attend classes in the morning at Washington High and C.R

11.

experience, - However, Occupational Development differs from the
other two work-study programs in &« number ow ways. First, of

course, is the difference in the type of student, 0.,D, students

range from sophomores to seniors, whereas D,E, and D,O, accepts only

seniors, O0,D, students can work in retail occupations as well as

service, laboring, and related areas, which is another uniqueness.

This gives the 0,D, program a wider range of,accupétional outlets
to meet a wider range of needs, At this time 811 D B, and D 0,

students are divided into two groups, one groun attending classes
in the morning and working in the afternoons, and the other group

working in the mornlngs and attending classes in the afternoon. Thi

i

IQ

gives us s5till a broader opportunlty for'obba: win

_\_'»

.n t time work,

'Fin. D.E, and D,0, base their currlculum more spe a1y on

o

helping the stude ts to cbtain more permanent career objectives,
whereas, 0.D, is more dlrectly concernﬁd about develcping attltudes,

a sense of resnun81b111L . and a feellng of sejf worth, along vith-

'g1v1ng”ohe student avark expermence.,,(This is not to say that‘the

‘odher two prograﬁs dbfnot'alsb deal in those same cobjectives,) .

"In only a short timé,:it bécamcvquite apparent that the

-greatest problem these students would have, would be their antisocisal

‘attitude and laek of respon51b111ty. We had a saying throughout the-

year that "no matter how much a person knew about doing his job, if

he could not get along with people, he would not be a success,

With that as a criteria, we had no successss at the beginning stage,

1Y
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It seems that our school had many history, math, biclogy, and English
courses, but none on human adjustment on an individual level, Ve

felt this would take our first and foremost efforts. That is why we

employed a group encounter situat’ on rather than a formal class

"siructure,

- “THE GROUPY

" There have been a number of bookgnéhd articles written exclusively
avout group work, therefore this account will not attempt to delve
into all of the facets possible in order to give a complete analysis
of group work. Instead, this will mention only some of the methods
aﬁd techniques that were used by this particular class in this school
settingo

Towgfds the beginning of the year and up until nearly the end

of the first semester the 0,0, program consisted almost entirely>

of group sessions. We had three different groups ranging in size
from gzix to eleven students. Nine students seemed to be the best

© number,

e dealt with :aeiings, attitudeé; behavior, and motivation:

and how to adjust these to become a better person, We had students

who reacted to the group in a number of ways, ie., crying, running

out of the room, squaring off with someone, complete silence, swearing;
usually because the group was msking them sece themselves like they

had never done before., It was also gratifying to seez how the group
would aisa bring the person's good peints out and ihcorporate those

i< A>3
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Oficn times an individual reSpunded bhest’ aftpr an 1nd1v1aua1 one-

adgustments *hev were hav:mg a hard tlme makn.ng on thelr ,Jobs. iew

O

rwe'would let the group‘pursué'that problem, If I had a particular

_thnlr ‘everyday llves, group was an excellent way of ﬂeallng with

ERIC 18
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in® . solution:for &« -usting t¢ problems,
The group sessicns began in usually one of three ways. AL the

seginning of class the students would arrange their desks in a

circle, sc that everyone could see each other, If there seemed to

e

be a spontaneous conversation aveut something bothering somecne,

et ks e 4,

problem on my mind concerhing one dr more in the group, I would
bring that up, Other times, ons person would be assigned the grdup
for that‘day for a number of possible reasons, and the entire hour
would be spent on that person,

Group work is a very tedious, frustratin sometines long-range
p ¥ ? > g

endeavor, however, persistence generally paid off, It was also

apparent that group contact was not, by itself, always effective,

on-one session to supplement the group s preSﬂure placed on him

or her that day,

Be51des attacking nersonal problemv these kids were having in

instance, employer-employee relations were best dealt with in this way,

We had one girl who had such a hard time adjusting to frustration

thét sheIWaiked out of five jobs before she finally made some adjust-
ments, On her sixth job she was a tremendous success, That was a
job as a teacher's aid at a school for thebhandicapped, 4t a previous
Jjob she walked out because she spilled a maltion her uniform; she

{
walked out on another because her boss would not let her off work to 2

S0 A e L
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One da;- é%;\é?ﬁuph§pent the entire hour trying to persuade a
boy to wear a white shirtxgﬁa“bie to apply for a job at =2 gr"né'v
sterz, Finally the boy brought out *';e Taak, that he. did not own a
white shirt and tie. However, when the group offereu to buy him one,
he still refused, It was just too much of a transition to maké
at that time.

Un.another occassion one of our boys thréw.a 22 c&liber bullet
at another member of the group in an English class. (This is an
example of whep running matecs should have besen sepafated.)
Fortunately the shell missed th@ boy but hit the blackboard in front
of the room and exploded, sending the slug into the floor and i{hs
cartridge into the ceiling. The -group spent auite a few sessions
discussing the beshavior of théé@ two boys in that particularvclass.
-(Both boys coﬁpleted the school year to the surpriée of mény; This
is also an exanple of a time when good rapport with the administration
comes in handy )

| Tn“illusﬁrate how & spontaneous remark can set off a cohesive )
group, there was a class that began by my uaklng an off-the~cuff
comment to a boy that it lookeo like his pants were dlrty. ' He
~ responded by reply;ng, "That's not di t, dJack, that's my work clothes
-and they're-jusf greasy,"m'(“y the way, my name is not Jack&) The
group really condémned niwm for wearing ﬁis grubby work clothes to
school, They kept the pressure on him for the whole hour, The next
day he wore a white shirt, tie, ggg a‘pair of dress siacks to class,

He was well dressed the rest of the year, This is a boy who had

17
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been sent to the state foréstry'camp by the juvenile court.
This paper could go cn and on listing examples of kids
tfying to help kids in almost any area. One of the most trying
areas to delve into, of course, had to be the area of drugs and
alcohol, Everyons needs security and this was one area some of them
‘looked to for their seéurity. Once sgain, thbugh, it would be too
lengthy to go into this area at this time, -~
Two of the valuable tools that we used occasionally in group
‘were a taperecordér and a video tape machine, We would film the
group and at a later fime play it back and let them see themselves
as others saw them. They always requested that the tapes be srased
right after'they saw them., This wias always done, |
Another-noticeable aspect of the group was the pride and cohesive-’
ness, they developed;[ At the ehdi;f‘tha,fi?st semester I reviewédAthé
possibility of bringing some new membefsiinto the program, Th¢ kids
expressed, quite emphatically, tﬁat they wanted to approve any new
membersAin the prégramg -Their‘requegt was quickly denied, They
seemed to accept'the fact that tﬁis‘ﬁas o&grshﬁeting their bounds,
- (But, they had to test.) D
It‘should be ndtgd at this time that many edué&tors séémea to
.féel that the school system is no,piace for suéh 2 ﬁtherapeutic“
technique as group work. That it is nofredﬁﬁaticn‘s fuﬁctibn to
become so involved in the pérsonal lives of a handful of controversial
juveniles, I couldn't agree less with this ﬁosition. I think it's
aboutl time the school systems rolled up their sleeves and got in~

volved,  After all, thne philosophy of educatidn, as I have been told,

18
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is %to change behavior. Let's not change behavior on the surface
in a mechanical way. Let's try to change it at its core which

is rocted in the child's background and environment,

The Structured Class

One of the major aims of this program is to help the person
adjust to school in general, The bell doesn't really sound until

graduation day. For that reason it was necessary to simuiate a regular

class setting and handle their frustrations and disappointments as

they arose from experiencing normal class functions,; such as hearing
lectures, reading books and articles, writing tests, taking field
trips, etc,

As was mentioned previousiy, some areas‘éould be covered in a
group setting, sﬁch‘as embloyef-employee relations, ﬁowever, after
the first semester w: held group.only three.days a:week (M W.&F.),
and reserved Tﬁesdays and Thursdays for "class", It should be
pointed out, however, that if the need arose we would_exchange
grdup for ¢lass to handle an immediate problem,

This adjuétﬁent to class two‘days.a'week was not easy for them,

~Looking back in retrQspéqt, were I to live that year over I would

have inplementéd the structured class much sooner, I compare the

change somewhat ﬁg allowing a child to get into the refrigerator
whenever he Qants with no repercussions. One day you spank his hands
for doing what comcs'natural to him, It takes a while for him to
adjust, Pefﬁéps'this is a morbid comparison but‘at the time of 1. .

transition it seemed quite comparable,
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Some of the areas ﬁhat wa.coversd in c¢iass were completing
application forms, Jjob intsrviews, resumés, jettsrs of application,
letters of reference, insurance, social vncvrliy, tax sﬂ labor laws
and regulations, contracts, credit buying, fringe benefits, want ads
and advertising, banking, and personal hygiene.

It ghould also be mentioned that some of these areas, such as
completing epplication forms, job interviews, and fesumés were

briefly covered at the very beginning of the year in order to help

. the students in their pursuits of Jjobs at that time. They also,

at that time, were given the Kuder and GAT.B, tests at the State
Employment Office. These tests were also interpreted for them at
the employment office. This was done to help them better understand
for whqt type of jobs thev vere best su1ted

BeloW'ax 1lsted somn of the materials ﬁe”uscd in ﬁhn clasérgom
to”cover some of the arcas prcv1ously mentioned:

"o Succeeding in £ s Worldd of VWork by Kimbrell and Vineyard,

‘cKn:LghT, ‘and hct(nlgnt Publlbhlng L r;"ﬁpaﬁ-; Copyrlght 1970 »
‘_7b100mlngton, I1linois. _

i1, .

{This was the main next It is an excellent basic text
~that- touchcs upon the main areas concerning employnent., }

-

A Job For You by Phyll;s Dubnick, Steck;Vaughn Company.
.Copyright 1967. Austin, Texas. (Paperback)

3¢ The Job Ahead by New Rochester OccupatLonal Reading Series,
Copyright 1963, S R,A., Inc, 259 East Erie Street, Chicago,
Tilinois.

(Hard bound book of short stories with a supplementary work-
book -~ good because of its adgusted reading 1ev&1)

h, Handouts . "What Everyone Should Know About Getting A Job",
"How to Save Money", ard "How to Understand Yourself"
Published by Channlng L, Bete Co, Inc., %5 Federal Streen,
Greenfield, assachu°ettoa‘

20



18.

5. Making ths Yost of Your Money paperback by Institute of
Life Insurance, 277 Park Avenue, New York, 1.7,

6. Handout ~ "Health Careers - Where the Action Is" by ﬁ,S‘
Department of Health, Education, and ’olfarc

7. Sound Filmstrip: "Trouble at Work" by Guldance Associates

of Plsasantville, N.Y,

*Films that were shown this &ear along with additional materials
that will be used in. the upcomlng year are inclvded later in this
paper, )

ached, that was

There is also a suggsshed rcadlnﬁ list datt
Reports were given on

compiled from our cwn school library,
specific areas from this reading list.

The Vierk Expesrience

Each student who completes the program in a satisfactory mamner

receives. two credits -for Cccupational Development. He receives his

othor two créditsifor"the other two coufses heftékés,fsuoh és'Egglish.'
and BlOlOgJ if he were a sophomore. One of {ho'two crediis he foceives
in O,D. is for hls classroom work and the other for his work exp»r—'
'1ence,{ Howevcr, in the flna‘ gre dlng, both areas are conblnnd to
appear as one grade-on h1s reoort card (Gradlng is another controvef;
) s1a1 area«that I would: llke to see rev;sed or abollshed due to the
handloaps it creates,)
| The oogecv,‘of coufse, is tozhave éli the students working and
niona out of a joo,4 W%th this type of student, especially, that is

quite a difficult task, but as was shown, not entirely impossible,

3. Filme and additional materials for the upcoming year are on pages 31 & 32,

- 4, The reading list described is on pages 33-36,
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There are two primary ways the students become employed,
They can either find their own job that meets our standards and his
qualifications or we will find the job for him.

If a student is out of work we expect him to be looking for =
job on his own, He is to fill out at the end of each day a card

that is given to him indibatimg at least three businesses he went to

that day, the name of the manager, and the ﬂype of position for which

he was applying. If he refuses to make such an effort to help him-

-self, then he must be dealt with accordingly. Possible suspension is

the ultimate reprissl, This may sound like it is defeating the
prcgram,ibut he has fo.see that this program is not a dumping gfound
and he wili not receive credits for doing nothing.

Another alternative to take with a student out of work ié to
place him on a "project", This 15 giving him the 6pportunity to do
somewhat of an independant study in a certainlarea that interests
him, He still puts in.the same amount of time on the project asg the
'student-whé-is working and he also has to become exposed to the
business comrmnity to do research on his.project. A typical projéct
for boys is on auto waintenance and servicing.

For the people who are on a job the employer signs a work
agrezement at the beginning of the employment period to indicate the
conditions of employment°5 A copy of this agrecement is enclosed in
this report. This agreement is also signed by the student, the
parents, the 0.D, Coordinator, the principal, and the chairman of

the advisory board. (The advisory board »ill be discussed later,)

5. A copy of the employment agreement is on page 38,
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A1l of these signatures are necessary td insure that all parties
.involvcd explicitly understand the terms and their obligétions.
Each employer also rates the studenis who are working for him
according to areas that are listed on the rating sheet given to
~him, An example of thié sheet has also been incorporated in this
'paper,a6 In this way we can s=e what areas of performance neéd 10
be improved. This is also low the student receives his grade for
the work experience,

It e¢an not be overemphasized how important the role of the
employer'is, especially in dealing with this type of youngster,
The employgr should be completely familiarized'with»the 2ims and
objectives of the program as well as the background of the young
person he is going to have working with hin. |

It is also important that the employer should give the student
a varigty of experiences_in'his business. This t;7pe 6f youngster
Will generally becqme easily bored and lose motivation if he does not
Séé éoﬁe'fesults and praise for his accomﬁlishments and a variety
of tasks, It is a gocd idea to include what is called a "schedule
of expériences" with the employment agreemsnt so the student can see
just what he will be experiencing on his Jjob, This also malkes his
class related instruction easier to organize and préscnt at the
prope:rr time.

It is also important that the émployer feels free to contact
the coordinator at any time regarding a‘problem, a question, or any

significant remarks, The existing employers are probably the best

3, A copy of the rating sheet used is on page 39,
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public relations people th@ 0.D, program has,
This year our program used thirty eight different busiﬁeséés

and organizations as work;stations,7 In these thirty eight sources

we Had £ifty nine differehﬁ jobs, mcaning that som= businesééé""

agreed to use another studenn if one dld not work out,A or we might fave

had mora than one student emhloynd at one training statio

At these thirty eight di ffozent businesses or organizationz our
students earned approximately $23,000,00 Aduring the school year,

A debatable question that often arises is what the wage should
be‘for that student who might not be productive in the capacity he
is working.. To me, the wage that is being paid is not that important.
More iimportant is that the business is meeting the minimuﬁ vage re-
quirement and the student feels needed Ly the business and»fhe
e 1 ver, On touring a bhusiness where a student is wbrking, he
will generally voint out his occupational duties and accomplishments
and pot his paycheck,

" Cnce again,va book could be written about this area, however,
to repeat, ﬁhe‘main emphasis in his work experience should be placed
on the student's feeling of self worth, accomplishment, and develop-
ment of a sense of responsibility,
| At the end of the yéar the students decided to give their
employers a gift to express their appreciation for the experiences
they had had during the year, For these students to want to give
something, in itseif, is quite a change. They presented a desk
pen set to each employer, with an inscrio tion on it, The fine

comments from the employers for this generous act were very gratifying.

i
i
!
{

7. A llgt of work statlons used the past year is on page 40
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Aruitoxt provided by Eic:

D, Advisory Commitlieces

As was previously mentioned one ¢f the most important aspects

of this program is the rapport that must be established betwean the
program coordinator and the other school officials; such as, the

administration, the counselors, and the other teachers who instruct
these students the other two class periods they are in school,
One important medis used to keep this line of communication open

was the establlshment of a "facgulty advisory_committes". We formed

such a committee composed of the followingi the school r?::ClpaL,

a guidance counselorgbfifteen teachers who had these students in
their classrooms, a representative from the school syst=: . division
of pupil personnel who served as a psychological evalueﬁ;:,-énd
myself., I feel many good suggestions and a greater und~r=tanding -
of common problems and goals resulted from this committee. Once
the teachers understand some of the backgrounds ol these students
.fhéy are generally better equipped to understand them and encourage
them in the classroom, (I fealt that ﬁe did not, however, use this
group as often as we should have,)

The other important advisory toard consisted of community
businessmen and leaders who served both this program and th.
Diversified Occupations program at Washington and Linceln High
Schools. This advisory board consisted of five people from tﬁe
business community, a principal and counselor from each of the two

high schools, the dirsctor of vocational education in the city, the

coordinator of D,0, and myself, This advisory board iras d%siéhed to
. . -7

assist us in planning curriculum, explore the type. of work our

| o
2
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students were doling in the business comrmunity, s *eét new ap proaches
to use in ﬁromoting our programs, and to carry our purposes back to
the rest of the many potential business laboratories, as they are
called, that sxist in the community. This group et approximately

‘once every six weeks, It was e xtremely infermative, to us as well

as to then,

B, Statistics

As will be seen from the following statistics, we were not able
& ¢
to kesp all those studenis who were placed in the program. However,

-

this does nct mean a lack of success. It should not be forgotten

that thec: youngsters have had sixteen, seventeen,,and more years

to develop their lifestyles and ne single experience is going t§ //.//"
alter all of those patterns or be a cure-all, Rather tha>////
concentrate onn those who did dropoui, emphaSLs sheald be given to

those who were kept in school who might-riot have otherwise remsined.

L

' ' s ) . P . . s - .
Perhaps the upcoming year wil2 once again bring us in contact with

.»»/ ’ B ’
some of those we were¢ unable to help this year,
X . /
i Tota;,nﬁﬁber of students enrolled throughout the year: - 29
To€al number of students ever enrolled at one time: 25
Total number of students completing the year: 16
2. Boys: 11 Girls: 5 (completing the year)

3. Sophomore: 8 (3 girls - 5 boys)
Juniors: 3 (1 giri - 2 hoys)
Seniors: 5 {1 girl - L4 boys)

L, Out of the original 29 students, 16 had prev1ously dropped from
-school ‘before this year,

5. Average grade prior to this &ear: D
"~ Average grade at the end of this year: C-

ERIC - 26
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6. Number of stuant from broken. homes: 12

7o 80m of these students were rated "below averare“ by their teachers
on the student's "Character Ratings” kept in their official files,

’ 2

8. Students on probation or parole at one time: 14

9, Aversre I.G., : 93
10, Average L.T.E.,D, reading score (compositel: 337ile )
© Averege I.T.E.D, overail scorz (composite): 36%ile {(naticnal)

o
8%il: (local)
11. Average number of days per yoar previously missed 13 school prior
g I I P
to this school year: 28% dz's (not including thoss students who
previously dropped)

St

Average number of days missc.. this school w¥sar: 21 days

12, Bumber of students who were mployed in school relzted part-
time employment: A11.16 : '

More than ever before in the nation's history the school system
is coming under attack.for its lack of ability to deal with the total
studernt population.‘.Also more than ever béfofe'the‘national per-
ceﬁtagé of “disadvantaged" studénts is increasing. This type of
program is just one step in trying to reaghvthése youngsters who

have almost become conditioned to expecting failure., The rewards

 may seem few, but they may eventually appear in the form of decreased

unemployment, lower percentages of welfare, and a greater percentage

[=

of good citizenship, Our efforts can not stop with just a shot in

the arm. We must try t> irmunize as much of the body as wWe can,

Perhaps the disease may not disappear, but we night help to keep it

&

from gpreading,

e

\)

Aruitoxt provided by Eic:
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THZ FOLLOJING PAGES ARE FORMS AMD LISTS

REFERRED TO AND FCOTNOTED PREVICUSLY
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WASHINGT 7*" SENIOR IIGH SCHOOL
OCCUPAT ZONAL DEVELOPMENT

Aoplication for Occ:patioﬁal Deve Lopment

~s

(Please type or print clearly--uv-- %k

Name Soc. Security No.
Address How long have you lived. in this city? ___
-Telephone Numbe _ Date of Birth Height

Weight Homeroom Teachier

Scal ol Information

Grade Classifications (this year

Counselor's Name

Did anyone advise you to take 0.D. Who?

Have you ever dropped out of schoc? before? When?

What do you think of s:zhool?

List the previous subjects you have had in High School and the.grades you received:

Tamily Information

Do you live with your parents? If not, give name of guardian __

Father's place of work . Position

Mother’s plage of work ___ Position

Number of Brothers Still llome Number of Sisters 5till Home__

'~ Occupational Information

What type of work would you like to do (part-time while in school)?

 Are you presently :mployed?. - ___ If so, Give'employers'name and business address-
< , ; .

: ey _

IToxt Provided by ERI



PAGE 2

What work experiences !o°v- +u previously had {listi places and dates)?

1, _ _

2.

3. _

L, ) _ . i
What type of work woul: 1 1ike to be doing 5 years from now?

If you are accepted in would you be willing to be in school the full day ifk
you did not have a Jjob Have you ever been arrested or convicted of any
crime? ‘ If so, g.- d=talls

———— e

Do you have a provation —fficer? If so, who?

Have you ever been on probation? . If so, to whom?

WHY DO YOU WANT TO TAKE OC TUPATIONAL DEVELOPMENT?

These people should be personal references, NOT RELATTVES, preferably business people.
NAME ADDRESS TELEPHONE
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If T am admitted to the Occupational_Develépment Program, I promise to abide
by the following rules and regulations: :

l.

gV

-

)

-

T am not guaranteed a Jjob and neither am I assigned a job. My
coordinator may suggest training and help me in securing a position

which seems suitable and then it is up to me and the employer to discuss
the requirements and other responsibilities of the job. If I qualify and
am hired, I am in the ccop program for the years if I do not qualify for
a training station and am unable to get hired, I shall be returned to

the regular school program or wo*& on a Job-related school project.

I am to receive instruction on a job, or in an industry in which I hope
to work after graduation.

=~

I am to be paid the going-rate for my work.

I am to have a combined school/work-week which will not exceed the

number of hours which are standard for the work week in the industry
a

where I am employed. I must average a minimum of 10 hours on the jcb
per week over the course of the year.

I will discuss my future plans with my cooralnator and the hlgh SCnool

'counselor.

I may earn a maximum of four semeqter credits toward graduation in
*his program.

1 will be present and on time each day both in school and at Wofk.

I will notify my employér, my coordinator and the Principal's office
as far in advance as possible of my inability to report for school or

work, = | - ' - v.

lo.

11.
12.

13.

1L,

T will be prompt and accurate in making all reqguired reports for the
school and for my employer. : :

I will, at all times keep my coordis ator of any problems which may
confront me in school, on “the job., or in my personal life.

I will be dropped from the program resulting in a loss of four sem-
a2ster credits if I leave my enployment without the consent of my co-

" ordinator.

I shall be dr ropped from the program resulting in the loss of two
semester credits {for failure to secure re-employment if I am dis-
charged for cause,

I may retain my two semester credits for graduation by doing extension
work, outside class work, and jobs assigned by my coordinator if I lose
iy Job

T will be suspended from the program at the discretion of the coordin-
-ator if T par ticuoaté‘in any form of truancy.

T must remain employed untll”théqdéﬁe of graduation.

’
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17.
18.

19.

20.

2]—.

22,

No special privilege shall be granfed o any student because he is a mem-
ber of Lhe Cooperative Inquuctlon Program.

I will, at alil times, cbnform with the rules, regulations, and p licies
of the school and my employer.

I shall perform my duties in school and on the Job to the best of my
ability.

I realize that V.I.C.A. (Vocational and Industrial Clubs of America)
is an integral part of my training and will participate to the best
of my abilities in all club activities which do nol interfere with
my job or studies.

I will fulfill all the r*qnlrements that may be set up from time to
time by the state, federal, local departments of education and my
coordinator pertaining to the operations of this programn.

I will present mycelf to the school and business community in such
a way as nol to cause undue offense because of clothing, haircuts,
or the lack of cleanliness.

I understand - the dutles and responsibilities connected Wluh my
training and wmy admission to the Cooperatlve Instructlon Program, and
accept this of my own accord. -

(Student's S¢vnatu a)

“The above provisions of the Cooperatlve Part-Time Training Program have
- .been read by me. I hereby give my consent for my SUn/daugkter to be
assigned to a supervised job as part of the regular school program.

(Signature of Parent or Guardian)

¢

(Date)

o
9
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Personal TilCemmomeu- (Cffice Use Only)
Occupational Developmznt Student
1. Name . Class 1flcatlon

2. Father's Occupation

Mother s Occupation

Number of brothers and sisters

Parents divorced Separated ~TFather Miésing
Mother Missing Stepfather Stepmother
This is a fosterchild Welfare Family

W

hvcommenueﬂ 1nto the program by

4, Reason for recommendation:

5. Training Station ~ ’ Hours Salary

Supervisor . _______ Reports #1

P e ——

6. Average Avsence previously e ' i ~__, Average grades
previously ITED Scores: L '

I.Q.

Character Traits: I-Fprlor ) . o Below Average

Average ! Above Average | e e Fxce]lent
Number of arrests - Probatlon Off1rer e

Previous school dropout _

. i
7. Family Tmpressions:

8. Student Impressions:
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~ List of 1970.71.72 Films and Related Materials

Filmg:

I. McGraw-Hill Films
330 West 42nd Street, N, Y,, NY, 10036

1, "A Good Place To Be" Codec 657251 $10,00
2, "Jobs For Men: Where Am I Going?" Code 657252 10,00
3. "Jobs For Women: Where Are You CGoing Virginia?" co. 657253 10,00

by "Jobs and Continuing Tducation: EBrnie Rodriquez Hates _
School" Code 657254 10,00

5. "Jobs and Interviews: Getiing Started® Code 657255 12,50

IT, Univérsity of S.Dak. Film Rentals, Vermillion, S,Dak,

1. "Your Jcb: Finding the Right One" , 2.60
2, "Your Job: Applying for it" | 2,60
3. "Your Job: Fitting In" ‘2;95
L, "Your Job: You and Your Boss" 2.95
5. "Your Job: Good Work Habits" A 2.60
6, "Your Job: Getting Ahead" 2,95
7. "Odyssey of a Dropout" 3e25
8. "Choosing Your Occupation" 1,75
9. "Story of Our Money System" 1.75
10, "You and Your Work" 1.75
11, "Act Your Age: BEmotional Maturity" ‘ 2,25
12. "Right or Vrong? (Making NoralADéciéions)" 1.75
13, "Who Should Decide? (Area of Parental Authority)" 1.75
1k, "dhy We Respect the Law" 2.25
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Films: (Continued)

ITT, Visual Aids Service
University of Illinois
Division of University Extension
Champaign, Iilinois 61820
1. "The Americar Alcohclic! #81621
2, "hetivity Group Therapy" #80740

3. "America's Crises: Tha Hard Way #8459

L, "America's Crises: Valuers in Americe-
- ' -
" The Young Americans® (net) #R1485
5, "Are You Ready for Marriage?™ #51.233
6o "Early Marriage" | #88600
7. "Tour of the White House With
Yrs., John F, Kennedy" - #80681
8, "Table Manners" ‘ #02745

9. "Social-sex Attitudes in Adolescence
(Adolescent Development Seriss) #£51992

Related Materials:

I. S.R.A, (Science Research Associates, Inc.)
259 Bast Erie Street '
Chicago, Illincis 60611

1. Handbook of Job Facts 5-63

2, Charting Your Job Futurs 5.130

3o Guidance Series Eooklets 5-1071 57 Booklets

L, Carsers for Eish School Graduatgs 5.201
(If You're Not Going To College)

5« Carscrs for YWomsn 5-260

35
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READTHG LTST FOR QCCUPATIONAL
DEVEYLOPMENT STUDEHTS

Freeman, Lucy
Why People Act That Way
Psychoanalysis

Rosenberg, Morris ' .

Society ard the Acdolescent Self-Image
Over 5,000 high school students of different
social, religilous, and nationality backgrounds
were studied to show the effect of family
experience, neighborhoods, minority grcups, etc.
on their self-image and response to society.

Pelling, Henry

American Labor
This history of labor in the United States sxam-
ines three hundred years of Americans at work
and attempts to discover what is uniguely
"American'" about our labor experience and why
that experience has been woven inseparably
into the whole story of American Civilization. -

Heaps, Willard Allisomn

Wandering Workers
The story of American immigrant farm workers
and their problems.

U.S. -Neiw:z and World Reports - Publisher
Investments, Insurance, Wills, simplified.

Paradis, Adrin
The Bulls and the Bears
How the stock exchange works.,

Jackson, Charles
How to Buy a Used Car
Guide to help you get your money's worth.

Boucher, Francois
20,000 Years of Fashion.
Profusely illustrated.

Hartley, Ruth . .
Understanding Children's Play

36
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1965

1965

1960

1969

1967
Title II

1967
Title IT

1967

1952



301.3
N

330
M3820

658
B967m

301.15
B799t

©301.15
C329¢

301.2
W855e

2309732
£375m

330.973
D262p

351.1
A291e

332.4
N968m

333.7
R557m
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The 99th lour 1967
The population crisis in the United Stales

Martin, Richard 1965
IFconomics and it's significance

Burns, Tom 1962
The Management of Innovation

" This book is about the attempts, successful and

unsuccessful, of industry to exploit new
scientific information.

Bradford, Leland c1964
T-Group Theory and Labcratory Method

Carturight, Dorwin 1968
Group Dynamics

Wolfe, Tom ' 1968

The Electric Kool-Aid Acid Test . T Title IT
Alexander, Alvert ' 1968

The Modern Economy in Action
U.S. Economic conditicns 1945

Davis, Kenneth | 1969
The paradox of poverty in America

Aiken, Michael , ' 1968
Economic failure, alienation, and extremism ..
Employees, Dismissal of - Case Studies

Nugnet, Walter 1968
Money and American Society, 1865-1880

Describes the responses of various groups of

Americans to changing social conditions in

the fifteen years following the Civil War.

Rienow, Robert 1967
Moment in the Sun Title IT

The authors present an item-byitem presentation

of the ways in which we have ignored ecological

principles and abused our environment under the

pressures of a burgecning population and an

“outmoded frontier creed of exploitation.

tei)
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Ginzcberg, Eli : : 1965
The Pluralistic Economy

In an objective and factual manner, this book

discusses the major transitions in:ceconomy.

Hay, John ) 1969
In Defense of Nature

The author writes of the life forces that emanate

from the smallest seed, the tallest tree, the birds

of the air, and the fish of the sea, each a part

of continuity which, if broken, may well signal the

extinction of man himself, and cewrtainly of the

world as we have known it. He focuses his descrip-

tion on the Atlantic seaborad, particularly the

Maine and Cape Cod regionals.

Clark, Ava B ' 1969
ﬁ_.untures of a Home Economist

The New Encyclopedia of Child Care and Guidance 1968

Lewis. Edwin - 1968
Naveloning Womante Patential

The book was written therefore, to help women

better understand themselves ard to aid coun-

selors in guiding women to discover and make

the best use of their individual talents.

Cotton, Doroth : 1965
The Case of the Working Mother

The book answers questions as practical as .

"Who will take care of the kids?" as subtle

. as "How will I handle my husband?®", It is as

applicable to the very young mother as it 1s
to the woman whose children are nearly grown.

Archer, Elsie 1968
Let's Face It
The guide to good grooming for girls of color.

Nolan, Carroll ’ ’ 1965
Marketing, Sales Promotion, and Advertising

U.S. Department of Agriculture 1967
Outdoors USA

Handbook of resource conservaticon, a guide to the

American outdoors with its great recreation poten—

tial nd a primer of natural beauty.
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1421c Lavwrence, Glenn : 1967
uondomnaLJOD ‘ Title IT
Your rights when government acqulres your
; property.
= 362.2
F312¢ c¢ldman, Frances : 1967
Family Social Welfare "Title IT
Helping troubled families.
Pr.
371.91
H325u Hart, Jane 1948
o Where's Hannah Title 1T
A handbook for parents and teachers of child-
ren with learning disorders.
372.9
: D411L Dennison, George 1969
g The Lives of Children
: Socially handicapped Children.
704 : -
K29p / Kellogg, Rhoda 1967
The Psychiology of Children's Art Title IT
Here is a book that will make you a more alert
Leachier, pei=nl, praudparcit, wbCle O aulh.  Tuu
will see and learn that from Korea to Kansas and .
from Spain to Siam, children everywhere draw the
same things ir the same way at the same age.
. 74s.2 .
2 P868w Potter, Norman

What is a Designer ' 1969
Education and practice - A guide for students '
and teaclhers.
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SIAOX TPALLS 'N)I"PI'" SR SCHONT, DISTRICT #O. 1
WASHINGTON SEHIOR HIGH 50100

CCCUPATIONAL DRVIELOPMINT

._... r[-a

IFMPTL ’ﬂ’{ “‘T AGRBMIST

This employment apgreement is to (1) clearly define the conditions and schedule
of experiences whoereby student . is to
receive on-ihe-job instruction as a (an)
and (2) =zerve as a guide to the cooperating parties
and Washingtcn Senior High School of the Siouy Falls Independsnt Schicol District #7 .
in providing the student the basic skills, knowledge, attitvdes ar  understondings
of the occupatien. In order that a systematiec plan which prc wides for & well ro undﬁn
educaticn can ke followed, a schedule of work experiences has been worked out and
agreed upon by the respective coordinator of occ upztional development and the employer.

ecs to porform diligently, the work experiences assigned Lo him or her

The student agr
by the employer according to ih= same policies and regulations that apply to regular
emp]ﬁvees The student also agrees to pursue faithfully, the pxescrﬂbwd course of
study and to take advantage of every onnqrtunjty io impreove his efficiency, knowledszs
and perscnal traits so that he may enier his chosen occupation as a desirable
employes at the termination of the course of study. .
In 2ddition to practical instruction, the employer agrees tc pay the student for tha
uscful werk dene while undergoing this program of instruction according to the
foliowing plan:

1. The beginning wage will be $ per plus e

for nov lesse than fifteen hours o» mcre than thirty-three hours
per week incliuding Saturday and Sunday if the student works thess
oays. It is further understood thnat zt leasi one-hali of * [
that the student is working will tzke place during the time he
or she is relieased from school Ffor that purpose (11:30-3:30)
Monday through Friday

2. A review of wages Dald ths student will be made Jointly by the
employer and the coordinator at least once each semester for the
purpose of determining a fair and equitable wags adjustment con-
sistent with the student®s increased ability and prevailing
economic conditions.

Tive Lo

Ther period of instruction begins on the _ day of s 19 .
There will be a probaticnary per.od of days during which the interested par-
ties may determine if the student has made a wise choice of occupation and ii he
should be allowed to continue in the business laboratory.

The signature of the adviscry ccmmittes chairman signifies that the plan has been
reviewed by ths ccmmittee and recommended by them. THIS PLAN MAY BE TERMINATED
FOR CAUSE BY EITHER PARTY.
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, Parent or Guardian

0.D. Coordinator
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R - - ' s Chairman of Advisory Commitics
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NINE WEBK REPORT PLEASE RETURE
BY THIS DATE

OCCUPATIOMNAL TEV, LOPMENT

Sicux Falls Public Schoois

Student-Trainee Rating Report

NAME OF TRATNEE | SCHOOL

TRAINIHNG STATION

Your comments and ‘rating on this report will be used to grade this student's
performance for . nine weeks grading period of this semester. Over
or under evaluation will not help the student or the school. Therefore, please
be as frank and impartial as possible in your rating. Your constructive criti-
cism will enable the schoel to assist the individual student..trainee toward
further improvement. This evaluation will be used as a basis for counseling with
the student regarding progress on the job. It will be used to help determine a
report card grade for the trainee.

RATE TRAINEE ON THE FOLLOWING FACTORS:

OUT .. ABOVE BELOW
STANDING AVERAGE AVERAGE AVERAGE FATLING

°

Reliability & responsibility eecco
Industry % initiative c.eeccecsv=e
ACCUT2CY ctovecsescrovenasossescconc
Adaptability to work situation ...
Attitude toward WOrk toeeeceseccoes
Attitude toward other employees ..
Personal appearanCe eoeceesesesecses
Attention to periinent details ...
Attendance & punctuality ecceecosces
10. Quantity of Work .ieeeeccececencscoe
Quality of WOrk eieeeeceiescossonces
Maintenance of eguip.,tools,instr.
13, Fractical Judgement .cecvceeevosssns
Effectiveness in presenting ideas,
15, Supervisory ability ciieecececesse
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Number of days absent Were you notified in advance?

Number of times 1atg for woik
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High ' Satisfactory Unsatisfactory

QVER-ALL RATING OF - STUDENT-TRAINEE

Good Average Weak Failure

Date
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Orgonjzations
Uszd as York Staticns

Sunshine CGrocery
Norlin Concrete
Ben-Hur Ford

Anderson Hall Motors

Avon Products

Sioux Falls School System
Seymor's Dairy Queen
Bast 10th Dairy OQueen
Harrj3s Tune Up

Coop Service Cenlear
Mobil Service Center
Shriver's Dept. Store
Stephenson ‘s Womens Shop
Kings Food fost

Lewis Drug Southgate

Hot Fish Shop

Bob's Drive Imnn

Gas and Welder's Supply

Sioux Voecational School

42

Game,‘Fish, & Parks Dept,
Kopel's Wouwens Wear
Herels Johnnj‘s

Eentucky Fried Chicken
The Pancake House

The Golden Cue

Robson Hardware
McCrossan Boys Ranch

76 Car Wash

Gocd Samaritan fursing lome
Sioux Valley Hospital
Helen's Cafe

Holigay Inn

The Barrel

3

M & H Hamburgers

Sunrice Sanitary Service
Bridlewood Stable
Mulhair's Carpeting

State Theater



