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ABSTRACT

This summer workshop was held in 1967. This guide
includes how to lead discussions, ask challenging guestions, use
feedback, observe behavior of members, make thought-provoking
statements, and summarize poincts. Also inciuded are guides to film
discussion, materials on the disadvantaged child, an attitude
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Listen abtentively
Be objeative ,

8. oearch for truth - apthoritative usable facts
b. Be recepgtive to data pregented

o Evaéu@ue material before reaching a2 definite sen@iu ion
d. Don't be dogmatie andfor argumentative

Be informed .
Talk enough -  neither too much nor too littls

8. State vour plece - don't repsat voursell

Be sazy to. listen to ' R

“a. Do not musble =

b, Vary voice tone and pit@h

: and‘%mphaﬁi@ B
-point - one aﬁ a tim&




Do's and Don’ts - Reference #3

. Dots:
1. Pogin with a punch sentence that gete immediate attention.
2., Tell avdience why you are there.
3. Stand oxr sit still while speaking.
L. Be brief snd concis @s
5, Mgke good use of fagial and hand expressions.
5. Use question marks, not c¢rowbars.
7. Keep eyez on audienece.
8. Summarize points.
9, Be honest, sincere, confident.
10, Use examplaga
1l. Watech snunciation.
12, Smile.
13. Be well prepared. .
1. If it gets noisy, you gﬁt quist,
Don'ts:

1. Read spesch. -
2. Have a dozen antlellmaxesg
BQ‘Talklin a menct@neg

‘;Be’padantiﬁeA
Use: "L tc>;of




Prior to this worksho> distribute attitude inventcories,

L

First Jay - ‘uroose and Background

1) DJistribute questions related to film.
2) Show film ¥Children Withoui® ¢

3) Show questions on overhead for discussion. (30 min.)

- 4) Distributermaterials on surpose and background, pfofile
-~ disadvantaged child, and myths ‘books like Hope.

on closed circuit T.V. (29 min.)




'gWhat deesvthe fathar's atatement.9 “Shut p and ga to scheolﬁr -
indicate? N s , S

What are the characteristies ol the disa advantaged child?

How did the school try to fill the gup of poor home cénditiangb}
vere all the methods used to —~ach the home appropriate?

What effective teaching techniques were eaployed?

why was the fight more effectively handled by the second teacher?
How do you handle the child who is imp:itient in asking for heslp?
How do you handle the child'wha is basically sleepy and hungary?

Why are love and understanding necessary elements of education?

- Was there anythlng 31gn1ficant 1n Mr. Scott touching the chairs

at the beginning of class?

What does human dignity mean?

ﬂWhit was the attltude of the staff - princlpal teaghers” special
help?

VWhat ware thc lmplacations af the r@le playing parts*
fhy d;d the iather leavs the 3 T Aq m@eting?




rhal with theiy social oseger group. They have a
;anggd se shructure of thelr own.

Preblem: Thelr language is different from standard English.

e R

Jdyth: Trere is no love in the family.

Fact: There is res pans;hxiity between the s;b?nngsc There is a.
struggle to keep the family together.,

2robler culties of ﬂxis ing &t the bottom of the
Jdyth:  The fawily has no-interest in education, §

Fact: Norwalk parents bzought aboﬁt the clesing of a school becaus

ol Lthei™ coneern. 7 : o
~¥oblem: Child does not feel welcome in Lhe school environment,
The school dees not always know how to help the childs

”nzth; fThere is a natural super;arlty begweEﬂ raaeEQ

~F&érzj7All races}have aa‘cmman genes;s@v - "ﬁ?~3;',

Q

nE
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The schools are 0% an e
dizadvantaged.

hese children
ngo. )

Fact: Throughout the country, educaltors are nespilng
at school by innovating, experimenting and try




1ly has (several of):

r models for "successh

2. A lack of pe

3. A lack of motivation - for school tasks unrelated o intereats and
HEEd‘q': .

ho A history of failufe in traditional sehéal tasks

) o Aggresaive behaviQ:'Qr withdrawal

6. Limited # ‘rations and 1imi£éé wchiEVement

7. A home 1ife which prcvidés little stimulation for educatiana;
growth

8;,8 ’fere from dlscf; inat on

Full Tt Provided by ERIC




. Thﬂy are at tzmes ie;.hav'gxc, thzs condzt ion is brm. ght on by tbe ‘total s&mﬁ; and

: _Je}a,ﬂ\

fer Onop

They employ physical forms Gf@fiﬁ(ﬁipiii‘!es

They mpp&dr to think in spatial terms rather than u;empora terms. {Thay often
have: poor e perspeciion }u ‘The physical learner is usuully a slower learner,
particuajarly in early stages. But it is quite likely thar they achieve a different
kind of und@rsraﬂdmg of a problemi than the foster, symbolic learner, Usfortun-
ately, beceuse our school systems reward speed, physical learners are dis- o
couraged and do not’ d zvelop, Vh.ﬂn &.he symbolic learner is e ncm:;ragé‘d and mc;ves'

' forw ard.
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4 Interpronp Differences

W A de B oaags st | £ 1
ey of Antitudes Torverd Int

Dicections: :

“Tn the blank at the left of each statement, write "A" if you agree
with the statement and "I if you disagrse. If you agree with one por-
tion of the sbatement but disagvee with another portion, rewrite the
gtatement in a manner that suits you bhetier. :

__1. The classroom should z'gve as a forum where all types of religious,
~ethnic, and sogialw-glass problems can be discussed freely. Restrictions
should not be im

iposed on the kinds of topiee brought up, ewen i the topics -
‘are controversial. - ' (. ‘ , ot :

.2, To ensure that children have equal opportuuites for edueation, it o
is often necessory for a teacher to furnish special astivities and exera .
aid for those pupils from "disadvantaged mirority gioups.” In short,
equality of opportunity is not provided simply by treating all pupils in -
preaizely the same WaY. < ' SRR e IR
__ 3. In physical-edueation asctivitles like "olk danecing or ballirqom -
daneing, it is best to pair students of the same ra ,al stock to dence
‘with each other rather than wixing students o | i bagke

 grounds.




10, To ensure that studenits become bhetter aeguaintad with olassmai

frﬁm varied soecial-class and ethnie backgrounds, vhe Geacher should assign
students to desks in a pattern that wmives sogial-class and ethnie groups.

11l. The schoolts proper role in the field of intergroup education igs
to provide an arena in which pupils of varied Intergroup backgrounds ean
gome to know each other. It is not the schoolls proper role GO creats

action projecis for altering the existing intergroup relations within the

sommunity,

12. The teacher - in attempting to adjust his methods to the subeul-
tural habits of the various socioeconomic levels of his students - should
adapt his classroom discipline to the kinds of discipline the particular
pupil is accustomed to face in his own sogial-¢lass level. Thus the
teacher warns upper-middle-class students verbally, because they are used
to this form of diseipline at home, but the teacher should more often use
~corporal punishment with lower-class pupils because they are more aceus~

tomed to responding only to rough tresztment at home., . -

13, High—sehgcl_teaehefsﬂgf-régular3gubja¢te, like mathematics ox
soclal studies, should not be expected to alter thelr teaching methods

o )

als‘ta;a@@emmsﬂéte:thégsﬁg;EShélamguage;égﬁiai&;cies of stu=

- dents from bilingual of foreign-l




50.  Ths sshool should not only improve students® knowledge of dlnber-

A

proup-relations sues but also should gponsor projests for ImMproving
undesirable relacivug, In short, vhe zchool should initiate astion to
engure that equality of opportunity is geeorded all subgroups of the
soeiety. ‘ :

___.21. Beecause certain ethnie minorities had such meager opportunitey
for a pood sdueation in the pasit, 1t is desirable for teashers o give
pupils from these minorities somewhat higher mariks than usual in orde:r to
provide them extra encouragewment to seek advanced schooling. These
minorities need a helping hand in the form of 2 more than equal chance
which can help make up for the educational poverty they have suffered

in the past.

v 22, On a controversial issue invelving reli%ion versus science (such
28, Was man created intagt or did he svolve?.), the teacher should reguire
that students present all sides of the controversy; but he himself should
not reveal what he parsonally believes about the lssue. , ,

__ 23, If a student - either in the eorridor or on the playgrouad - galls
a classmate a derogatory name. that labels a. group of whieh the clagsmate o
is 2 member (wop, nigger, gpikﬁ,pélakg:greasaf;whebe),,ﬁhe teagher who - =
overhears this should not interfere, for it is none of his business.’ -

hildre: . Tower-goeioeconomi c-1eve :ﬁaﬁééféﬁéu;@tﬁe‘s;pgéﬁédf:f,f"
7  same - English~language usage as is reqgired of -




e Students (and their vavents! oftan h@lﬁ
i and ethnie problems which e . in the
preblemg touch sengitive, gmﬁﬁrﬁ?=r51am ma&%a?f ] —
Leather Ls wise bo avoid raiwing such issues 2tiy in @laagu ?ﬂbiu )
he gan a@@ampjiah his gnals bett B by ﬁaW1ﬁ§ ”tud“HL” study rage problans
in ovher communities or nations, sod the students eon in +h ir owo minds

apply the results of their study bo &7 Ef@blems in theiyr own community,

e When commitiees are fe med. for ¢lassroom projects, 2 student who
does net widh to. be on a committes with pupils of ethais @r sa@iaim@iass
bagkgrounds different from his ows should not be vaquifed to become a
menber of that commivtes.

"Social Differsnces in the Slassroom® Rg'ﬁurgf Thomas Bavid MoKey 10565 :




54

¥

Submitted by

toxrs of

ATyl £ G L

CONII A Y

t
,1.

FILMED FROM BEST AVATILABLE COPY

N e
Morwallr dunman

anwalk Board of iducation

D, Mileon Jﬂ”tﬂLL?IS, Rirector of Cusrics 1w o

Dipactdr of Intergroup Hdy w&tian. Norwalk ' ‘

{?ﬁ,,;,mez@gtﬁdz '

i).’?a.ﬁi’*&miﬂ% ;nfurmat&mn £o entire staff
conoRyn ing Hunan Reiatlﬁng concerng of
bghﬂgls anﬁ eammunity SRR L




FILMED FROM BEST AVAILABLE COPY




=

i omroem g
PR WL F VS 4 )

poved e ol Besge

3

= :
R L ‘

§
%




FILMED FROM BEST AVAILABLE Cory

AR il - S0 €4

EELL




H

-S4 3H




e, =y,

Ry LA

JuET s ke R

. Ty
T B R A T A

Pracay
S Washington

iwing schoo

,
o %

&

i

S
%
<

1lsa

o
[

1
3

Yo
o

&
T .
s

[
-
¢




Yo

it

L R

Ay
oot

kbR A et e

A




i e e

G e

-4

s taie e




@W

Twple

Ins T her-

Fysten

mentacion of this projact wili:

Train e ﬂfﬁﬁy~ﬁf-%ﬁy&£i;ﬁéﬁﬁ teachars (Instractor-
for pesy instraction in Human Relstions R
troinees will cffer in-service work éhé@ seasions
for all teachars: , |
ﬁgve“ey in written form some practical gulide lines for clase

room teacher almed at guality education for all children

Bvaluate and racwmamend sultabie currieulom mafﬁ‘i&la that
are concerned wm&h‘”lnt&:qgaug Baueation.”

Invaive ﬂﬁxw&lﬁ s fuman Rights Comission in television pre-

"rﬂﬂamw for showing in schools and cammaﬁity providing & iink

aﬁwagn the qﬂala of the ggmmgnLty and thae schsol.
' ,ulva ﬁtﬂax g*@upa ;n ﬁh& ca&munigg E1= halp makw thiz @
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iraa Content {oonpisuad)

Maanag Curriculuan Changes
Tneeraction In the Cl&.sszam

piscipline ~ Expleration of in Rlaﬁiﬁn to Qlaﬁs;gﬂm?u@aae
and Activity ‘

Teachay Approach - Sgecif‘ ic ways to i:etéi},, ze chid 'ir“sn 8
expsrisnces and ideas in the ingtructional process.

wEs" Qu%st‘;ze_ﬁn - oW can they o2 J&p*‘@!@d utilizing
discovery ta%chniﬂiga !:}:.at involve &ct:w% children pafté.ﬁ{g:-& tion .

ifg:faving tzm Eug}il Salfmﬂﬁﬁcap?

nggu;& aﬁgggat;wm lu a }:z ¢nvri“ulw aﬂia
b@mm) t:mfich - shwa thit; an be- ﬂavﬁslaﬁed;




_Eifg
own classssu o __-_  R

The ampna&;g will be on practical in-servica Lielning of stali
with snough communibty invalvam@nt-sm that the purpose, Dpro-
cadures, materials, currxiculum will be understocs My Negro and
White lay community people and directly espplicabls to the
everyday classroom community.

television Series
Woskshop Sesaions o Inztxuct QF“T?&?EQ e (4 wggksi
by educational sociolegists
4 In-Service Works.eps (% msetings aa;h} for all teachers
by Instructor-Trainses
5 Evaluation and Planning Periods of InstructarnTraineas.
Mirector of Intergronp Sducation, and Directoxr of Curricu-
lum {Tune 1968). (See attached sheet for topica to be
covared with instruatarmtraina@s for use with. all taxchears) .
E@?ﬁlﬁ?&ént af a. ittam qui&a iar classroom taachers t@
"t a better prcgram oi Int a:gra&p Eﬁucati@n in thair

g bt
(w




Vorkahop  Sesolons by X 1ﬁtfhﬂtfe-»$:gjiu3%s -
sotar (Lo be solactad) the Veorkhszuop Loz
rainsss Swmey 96T
University Gtefll
a sampling of shaff menbars
Dlrester of Intergroup Prog

Torm of ﬁva}vaLiﬂﬁ {specliliic polints) will bae developad by
sach of bhe grgup& Luvsivgé in the implapentation of this
praﬁ}sai '

idqﬁmLﬁahicn
ﬁvaiﬁa;;@n reg¢:tg w§13 be sent to Office of Education,
wa&%ingtcn L. €. ﬁﬁaxﬁ af Eﬁucatinn and Eggfassxaﬁgl

stafl H@mh%gaa_,

unilgity {EE@Qf&Q% Réyﬁ?tﬁ} will bﬁ gﬁ?@n %n7la¢g1:paperg
umﬁnzﬁights Lammissl n.vﬁannaetiﬁut Hunan Rﬁghts




o wre various popdic sobe
e availanle to sll particd
rary ©f the various schools.

Fofhm XU B ORE WD g-'f'";gf!;-
e ftentyal Professional
DAl s well as ths ﬁraguasimnai

Go
Se Svacial Admin'ﬁtrati?& and Sarvlﬂﬁ R@qulﬁemants

The Summer Workshop will be the major responsiblility of the
ﬁj?ﬁ&?uf Gf Swuwamer Frograms anda assistance offarsd by University
atsff (2) Staff members from other cities with practical experi-
ences in this area of aducation {3} Parenis and representativa
cenmpunity m@mha:s t@ hflﬂg the LammuniLy paint of view.

Thg”ﬂixacﬁa: of ¢ u?miculmm {Dx. Warténhsrg) w111 ‘supervisae the
-.oversll program as it relates to - ther phases of the school
- eurriculum working w;th the Directoxr of ,nts#g:ﬁup Edqgatxcne
_.The Director ef th;s'ln service pr@;&st wxll;ba r&spons;blg




HISTORY OF JITDERGROUD IN NORWALK

the Court reversed the Flessy vs.

3w Al
r gootring that v

C)n the hagisg of abundant testimqony a}r wehavicral acientists,

declamd thst to sepavate Megro sc 'E;S}. Cil_idféﬂ “frorn others of similar age and

i'iOi'i‘i}f as to th&ir

iqaauﬁca&:m&s «c; i'y ;;tesau.ﬂﬁ of their éc..a..,e: gene‘s“ t

st:atus m %ihe caﬂmgnity.t‘aat majr a;.fec?: theé.t:‘ hea**t:; ans:! m‘ﬂ‘j&é m 4 way: !_Ezhkel v ever to
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isions for Intergroup Euperiencss

The Board adopts the following pGllé:iES in order to 1mplem¢:n the above

priuciples:

i
1

The Board of Education will SE?QQUIag$ housing authorities, real estate interests,
empiaye:rs, and recreational and social agencies to work ac;t;vel ¥ in sc:lvmg
hcsusmg and other urban pr:sblems of racirl conceniration,

If any schools presenﬂy or in i,he future should be populated ?arn'c;ly by members

of an s.mderprlwleged minority, we shall try to find ways that are ed;cauona?ly

. sound and economically feasible tc obtain better racial distribution. These ways
. might mc;ude shangmﬁ the scheol so that it would serve a larger area, at leasr.
. for some pr - wollld not, however, seck to have the enrcllment of a.
““school canmrm i:o a r;gid patte

ern of’ racial distribution. If the school- Dlant is
able to convert it to non-school use, or to
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321367

SOUTH NORWALK _#2 - 168 acres

93y families, 2700 people, 7% Spanish-speaking
229 minors, 20% elderly  34% Negro
50% White

Own own %@me; LO% of whites - lgé of Negroes
ent:
Room: 11% Y 21% n
( rer 65 years of age: A40% of Whites - 1.5% of Negroes

Average length of reszidence in Norwalk: 20 yrs., white = 10=-20 yrs.
\ : Hegroes

More than one person in household wage earner: 33% white = 49% Negivs

10% of wage earners work in adjacent @iﬁies'

,avgrége;grags; $5096ﬁ6909 white = $4000-5000 Negro
s earn less 0 - 85 Negra families, 180 whita;”

ERI
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CENTRAL BUSINESS DISTRICT
560 families, 1784 persons, 57% white, 43% Negro, - 1% Spanish-speaking

Own homes: 21% white 16% Negro
Rent 2 75% " i
Room 3 4% " 1 % "

Rents average $3133; per room per month for both Negro and white

Houging Nesads:

35% of populaiion sould be served by lcw rent housing
100 units for elderly
95 units of public low-income
100 units of 221.D3 housing
39 units of state moderate income rentals

‘#****$**$M#$$**$#*$#$***#***$$*#ﬂ

to live at minimum level in Norwalk, 2 paraons need income of $L000
3 persons need in@cme of 35400

221.Dc type housing costs: $99-104 for 1 bedroom
L ;"i_~ ~“ll5e12l for 2 bedroom -
SN ‘ : ' 156=158 fcr I hedrecmﬂf




Second Day - Teacher-"u2il Relations

1}, 2oem by DJr. Channing Tobias on Viscriminetion (on overhead)

2) ?2lay tapes made in our worksh p on sensitivity and discuss {30 mi

3) ?roject pictures of white and negro students on overhead,
Conduct Rumor Clinic. Discuss 30 minutes.




DISCI LINE SITUATIONS TAZE #1

A. Yoy late for ciass

dow could the teacher better handle the situation?

B. Juan - Cultural

What was the difficulty between the teacher and the pupil?

C. T,ired Pu il
What should the teacher do?
D. ;. did you do on_your suamer vacation?
fﬂcw was. this handled? . ‘ o : S
1u apprapriategess of assignment : o S
E tessher,rea't;on.(bu%y wark assignments) e




sooling off period

question each child to get at the source of the problem.

what is the present attitude? (is the troudle over?}
Should the class discuss what name calling means? 'j




RUMOR CLINIC

I1I.

IIIG

TVe

'

Show a picture on a screen to be viewed by all members of the
group except about six who leave the roc—.

One of the people from out of the room enters and stands behin
the screen so as not to see the picture. One of the group
viewing the picture describes it in detail to him,

Another person who has been out of the room enters and is told
about the picture by the first of the group who hasa just -
heard it described but has not seen it.

This process continues with no talking from the gi-oup as rapid
as po¢ssible until the last person has told his version, '

Notes should be taken to see if distortion, generalizations,
omissions, stereotyping and other changes take place. The
questlan as to why these take place, if they do, should be
asked.

What value dcés this have for us in ter&s of how we get

infarmation?




poEmEErs L) e considay

rposss of this R
X R liy ﬁ&%ﬂ&ﬂf:ﬂlﬁié’iﬁij@ﬁi oy whiidrei

Than oAt e P 1
fmrTpin Charseeearistios oL sdnoan

im g@i&mi@m o The milies or worl The sohoold inbte which they axa
R T 2 o dnsoeribe and brisfly illvstyate the majior elanents
LI & vieg a'@fﬁgram Loy %ﬂﬂa,ﬁiﬂg e grovuth of a pegsiblive and shasbl
galiec o e of persenal self-identity. The “Self-concent
Proograms " e Lidak s o) i Ireadn gwalved Ffom e gasneral distisguisbh-
Sy ﬁh&f&ﬁﬁ@?iggiﬁa of dizadvantaged children az revealed through Ié-
papsroy: and writing drawn from wnany dlsciplives, g 9.0 «hild psyehology,

ago ggw&h&l&g"g sultural anthropology. seciasloeghy, aund diveck ohgervae
riocas of disadvantaged childrap in fhe schosl setting in reiatlion te
the demands of the various loasrning tasks in the elementaiy school,

8, 9., beglinning r@&ﬁiﬁg; mathawatics. '

The eharaﬂtariati;a of th@ga chiildren whan ﬁﬁﬁ?&i@ﬁ with ¢he hinds
of knowledge, abilitiss, aad @x@griaﬁgag agseciated with muccess i
gehgmi oy acedenic lsarning raveal some striking differencsas. There
. Bre tahle gans batween what dissdvantaged children aﬁtual;v BOBI2RS
fwhan th@g come to acheol and what the séhasl HSSUPEE Syl et ghiaﬂvaﬂ
- posBess by wirtde of the kinds of damanﬂs, ‘expoctations, and instruce
‘tional materials imgosad upon ‘cthem - ROWEVET @&l “meéaning thiz impomi-
© tiom may be. AS hadkgsoun& £ox ‘the “Salf-eengapu Pragzam? to be dasoxib-
__ad ‘and illastrateﬁ,yﬁ,” w of the most critical araas of tha cnaract@risw
' g ted with successful cadenic lesrning in ‘the school miliewu
‘ ask : : Tha araas ara,f

1 Text Provided by ERIC
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funstionally flliterate., no books
and no interest in them, lack of
cleanlinsss in the hame, experiences
vhich are not considered useful to
academic learning, e@. g.. a father
whe is carted off to jail on a
narcotics charge.

C. The disadvantaged child moves
from the milieun of his home to that
of the school - and may feel like
just landed ungracefully on another
planet. Many gaps are apt to axiat
batwean the demands of th® home and
achool. He and the teacher may have
sharply ‘divergent values. They do
not “kinow,"” in nctnality ihat each
other's rqlcs ;hnuld‘ '
'hat claii HC 3
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he home.
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2. Low socio=economic¢ status,
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5, Jiscrimination.

6, Stereotyping.

7. Scapezoating. ( | )

Prejudiﬁé.éf authority figures.




glutions {(Ways and Means of Overcoming the Sroblen)
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. Hake a2 congoious effort to give the child a positive self-concepi.

oy

2. Learn of c¢hild's total environment as much as possicle.

3, Give immediale praise for worthwhile endeavors in and out of schoal.
L. Show by action than child is worthy of respect and is accepted.
5. Show empathy and sensitivity te chlild‘is problems and aspirations,
6. Give individual attention and show that you cgre.
7. Develop childf’s interest in self-improvement .

| !Sg_; }:.ncoui'ag;a matual res;:gct fcéj ‘allo

9, Provide for ego-enhsacement activities.
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18, Imro? re navents in btraiuiog Lor helping

posit ive self-regard.,

49, Be horest. Teil him there are and will be problems :%q 1ife which
will frustrate him but which can be solved. Face reality.
Jontt expect preferential treatment. ‘
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TEACHING THE DISADVANTAGED
Allan C. Ornstein

(Taken from the Educational Forum - - January 1967)

We often read why disadvantaged children do not learn; we are familiar
with the camplexity of their problems. What we do not often read is
how we should teach these children so that they will learn, so that
they will break their chains of deprivation. Education textbcok:,
even those concerned with the disadvantaged, seemingly avoid this
vital area. Based on my teaching experience with disadvantagsed child-
ren in New York City, and not on thesory, I will venture this task.

I want to caution the reader, however, that what I say is subjective.
Nevertheless, a teacher usually has some standards by which to make

a comparison; and therefore the paper may be of some use to young
teachers, who if they are to teach in urban communities, will most
probably be assigned to work with disadvantaged children. I want

to caution the reader, too, about the complexity of this task.
Whatever I say fits most disadvantaged children, not all, and should
be considered only as suggestions, not the endgll or be-all. If any-
thing, it should indicate the extent of my frame of raeference zund
what I consider the effective procedures which guide my work in

the classroem with the disadvantaged child. The paper is divided

into three areas: Attitude, Classroom Management, and Preventive
Discipline.

Attitude
The attitude of a teacher toward his students and profession has

a discernible effect on his teaching and cannot be cdisguised or
concealed from children as sensitive as the disadvantaged.

" Ideally, the teacher is undersianding but not overly sympathetic;
firm, but not inflsxible; careful, but not exacting. He is not
prejudiced. He has an intense commitment to his role., wants to
tezch, cares enocugh about these children te teach them, and is
conviaced that they can learn. o

‘childxe: have many problems that
ve or do not display in class. He
es tne child needs to hatehim, that

: . he resents authority |
1 and expressive. This does
yehavior, but that he ex-
‘or feel that it is a sign




Disadvantaged children, as thirty or thirty-£five of them crowd in-
+o one room, eleicit from many teachers scorn, resentment, antagon-=
ism, but worst of all fear. To be sure, the teacher must never
lose confidence or express fear. Of course, size helps, but the
teacher's personality and the rapport he establishes with these
children are more important. A thin, small female teacher may be
more effective than a big, muscular male.

The teacher is himself, straightforward. He canr.ot fake himself.
The realities of life have made these youngsters quite sophistica~
ted in certain aspects. They recognize the "phonies” right away
and deeply take offense at such deceit. In short, the teacher
adopts a style of teaching that is within the pattern of his person-—
ality; otherwise, he will not be at ease, since what he is attempt-
ing to do does not come naturally.

For most disadvantaged children, the word "teacher" does not
connote respect. If anything, it represents an alien and hostile
world. However, certain teachers these children do respect;
teachers who will not attack their students' pride or self-image,
will not tease or ridicule them, will not try to mold them to
middle-class standards. They accept the children and their many,
many positive qualities; vitality, individualism, creativeness,
expressiveness,vfriendliness, and £rankness.

Classroom Management

"unruly” students are considered the normm among disadvantaged
youngsters. Those who are given special help often return to
the classroom as difficult as ever. The problem of discipline
is acute and in most.ghetto schools is the number one problem
for the teacher. Pat rules of discipline and teaching are dis-
carded. Teachers resort to methods not prescribed or condoned
by the book if ‘they are considered practical and effective;

good teaching in many ghetto schools really weans good discipline.
| Many:aisciglihafiang.are not good teachers, and many good teachers
;ﬁ$g”ﬂbﬁ‘gééa”d“sciplinarianag,a combination of both types is not
- ‘frequent.  Similarly, some. teachers who successfully teach in
"ghetto ach ould not successfully teach in middle-class
chools ;éfteaéhéfsﬁwhqjaré”iﬁéfféctivé in ghetto schools
ffective elsewhere. - .

re not naturally "bad" in class. They
e taught, as:  long as the teacher does not
T surrend s authority. With any. group
rill be tested inmedistely,
~he he les himself nnd
Sthe teacheniioBe BBie
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But if the teacher ignores them or indicates that he is helpless,
they will feel insecure and lose their respect for him. The other
children in the class are watching and hoping that the teacher
will handle the situation properly. If he fails them, they too
will reject and eventually turn against him.

The teacher, then, must learn to solve his own classroom problems.
The dean or guidance counselor is usually toc overburdened to mete
out punishment for every "problem" child. The classroom is the
teacher's fortress, and the students must be made to realize this
important fact.

To what extent the teacher is successful will largsly &epend on
his classroom management; that is, the rules and routine he
establishes with his students. 1In middle-class scheools it is
possible to get along without good classroom management, but in
ghetto schools it is not. Faced individually, most disadvantaged
children are very friendly, but in a class situation the relatior-
ship can change radically. They are rastless and impulsive, They
cannot tolerate waiting and have a voracious desire for excite-
ment. They are easily disconcerted and "fly off the handle."

The teacher, therefore, establishes order and routine immediately,
pefore he attempts to teach, so the children know what to do and
what is expected of them.

A disadvantaged child in junior high school is perhaps the nost
difcficult to deal with. By then, many students are rebellious
and too retarded in basic skills to learn in a regular classroom
situation. Many are strong enough to be a physical threat or
sophisticated enough to probe a teacher's weak peints. But they
ara not mature enough to reason with or old encugh to be legally
expelled if they really become "sroblems." These children
especially require a strict, structured, workable routine. They
need and want a teacher who can assure them the stability they
usually do not receive at home.

The éhild}shéuld qﬁdergtand'ﬁﬁe reasons for rules and routine,

" which should be clear, have a dafinite purpose, and be ordered

arauna‘the;viewpaint»th;tiﬁhe,teaéhe:;ag&'the class are working

any discord is a breach of this mutual endeavor
time. Some of the rules to be examined seem
lanation. Yet my experience ia that they

. are’ from rudimentary.  Although they can apply to any group

- _onik

' §ff§tﬁdéﬁ§s;?£héy?shédidﬁbs used with the disadvantaged and varied

.ightly to suit each teacher.



Train_your students to enter the room in an oxrdexrly fashiomn.

Arrive on the scene before your students; many problems are avoid-
ed this way. Get the students to feel that they are entering

your classroom to learn, not that they are visiting ysou to have

fun. As soon as the children enter the room, they should open
~heir notebooks, copy the assignment, and get started on a specific
task. Do not allow them to socialize or to walk around:; the be-
ginning of the lesson is delayed, and disciplinary problems develop.

Keep a clean and attractive room. ,

Never start and continue a lesson in a dirty tmosphere with ward-
robes gaping and closet doors swinging wide, or with paper and
chairs flung about. To do so is to condone an intolerable con-
dition. The tone of discrder is set. By the same token, there
should be no extra props that the children want to touch or could
throw. Pictures and bulletin boards should nct only be examined
but changed frequently. This care pays off. The students realize
that you are concerned with the total n~lassroom situation.

you start the

Be certain that you have everyone's attention before
legson.

If you ignore the slightest infraction, the general tone of the
class will steadily worsen. Stop work if you have to. call the
offender to prder immediately; do not make the common mistake of
waiting for the child to stop when he feels llike stopping. If
you require 100 per cent attention, you will get it.

¢ , your class routine.
These children cannot cope with change. The pliace reserved on
the blackboard for homework, the date, the aim of the lesson

should not be changed. Changes should be gradual and infrequent.

Be consistent with

et , ly in the term.

The quicker you know your students, the quicker t! .y realize they
cannot be shielded by annonymity. Learn the difficulties or
failures afgsaéh'étuEEnti_fA_mutual_undsrst§nding is established
when the teacher knows the child by name and knows what his
limitations are. - - ' ’ : : o

get to know the students earl

ents accountable.

e ffthéi?ﬁtééntfvhﬁa¢qmegilate=a;ﬁdaes not do his homework.
: aﬁ”éxémpié}fbﬁt'névEr;humilia%é_him;, Make sure he '
anc ds that his grade is affected by everything he does in

N Do nct let -aything go unnoticed if you can possibly help
8 hildren will soon realize that they canmnot get away

paration or behavior.. '
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Speak softly

A loud voice suggests that someone else is competing against the
teacher. A low voice, but one that is distinct enough to bz heard
in all parts of the room, is pleasant and denctes a calm atmosphere.
Do not shout. It is an admission that you have lost control. Try
not to get excited. Not only is it fun for any class when the
teacher loses contrel, but it causes +the children to lose control,
+00. A firm personality, gquiet dignity tempered with common sense,
will best maintain good daily discipline.

3e cleaxr with our_ instructions.

Give one instruction at a time, or else you will confuse these
children. Be sure your command is understood and executed be-
fore proposing another one. Be specific, so you do not have to
repeat ycursealf. Repetition w=akens your control, Make only
reasonable and necessary rules, and be willing to explain the
reasons for them, but rigidly enforce them. A weak disciplinar=-
ian should establish fever rules, because there will be fewer
chances to break the routine and more opportunity to enforce

the orders that are reguired.

Aim to have full class participation
By getting everyone in the class involved with the lesson, a
) teacher has better control. Train students to show respect for

each other by listening to each other. Ask daydreamers to re-
peat what has oreviously bheen ciced in class. Explain to tae
child that he has taken away valuable class time. End on a
positive note, reminding him that ke can do, or usually does.
good work. Keep your students attentive by walking around the

room and through the aisles, and by asking questions at random.

e awgre of undercurrents of behavioxr

Reserve part of your attention while instructing to watch, look,
‘and listen. Do hot become so absorbed in the lesson that you
lose audience contact. Do not fix your eyes on the child who

' is recitiag. Take note of everyone's work. Avoid trouble by
‘anticipating trouble. Call on a disruptive child to answer
questions ‘or to go to the blackboard. - Try not to turn Yyour
back,to'EthelaSs;sespaeially_fer'any great length of time. Have

. a*ﬁtgééﬁt?egagéfthg;bcar&~or-distribute=and;callect;materials_
‘When you write )

' xi 7;pnfthe"b%gékﬁéard,,try‘tg:faeémor frequently turn
téjﬁhégc;§5535i£.ppgsible, have scmeone write on the board for you.




Keep the pupils in their seats —
Keep the students from getting out of their seats, and most of

your serious discipline problems will be reduced. Do no permit
indiscriminate walking or wandering about. This creates an
opportunity for one child to poke or punch another child, a
“sport" the disadvantaged child often eajoys and calls "wolfing."
similarly, do not allow students to come to your desk to ask ques-~
tions: it may lead to confusion on your part. Permit only one
student to stand at a time. Keep a record of those who use the
pass for any "emergency." Do not allow a student to leave the
classroom fregquently: otherwise, you will have a great many
students taking advantage and demanding the pass.

pepend on interest to maintain order.

Interest is the most effective way for maintaining good discipline.
A bored class is potentially a "bad" class. Always try to keep
the students engaged in a meaningful activity. Plan your work
ahead of time. Have all your materials on hand. Have optional
and omittable items and use them according to the amount of time
left.

e friendly but maintain a roper distance.

Be willirg to play the marginal role of entertainer. Be willing

to ride a wave; namely, take a j0ke, or else the children will 7)
try to make more waves. However, never become too friendly. -
The children will take advantage. Similarly, never descend to

their level. The children prefer to keep the teacher cn a

different plane,

Be cons stent with discipline.

Do not be lenient one day and strict the next. Inconsistency is
bewildering for any child. All threatened punishments must be
carried out. The minute the children discover yocu do not
remember, they will feel you always forget. Then, when you
punish somaone else, they will blame you for not reprimanding
‘ﬁhe*gtgaent~yéu'férget about and you will be accused of favorit-
LB . oL . . ce .

s from routine must be handled accerding to the individ-
' sutine, ~Some children need guidance, not dis-
‘édgé{s;zi¢;gappraa¢hi;'SQEQ,childrgninééd to

are prone t?'éha;lange the
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Use good judguent

Many behavior problems teachers encounter can be avoided simply
by using good judgment as opposed to mcre direct action. It all
depends on using the right approach at the right time with the
right child. Without stopping the lesson, a2 nod of the head and
a snap of the finger or a stern glance can be effective. Often
you can put your arm arourd the shoulders of a student and get
your point across. But you shouldknow who can be touched. Do
not touch & student you do not know, or get close to someone who
dislikes you or with whom you have little rapport.

Always work with the individual offender.

Never punish the whole class when a few are responsible. It is
a sign of weakness and indicates that you cannot cope with the
situation. More important, it causes resentment and creates
additional disciplinary problems. If you cannot distinguish
the guilty ones, stop work and explain that a few selfish stu-
dents are responsible for having to stop the lesson. Invoke
peer group disapproval without asking for names (urging child-
ren to inform on each other will only unite them against you) ,
but watch whom the children turn to. Even if the offeriders cunnot
be detected, this method should at least contain them.

Handle all disciplinary cases yoursel#f whenever possible.
When you call on someone else to maintain discipline in your class,
you are in a sense surrendering your authority: in fact, you are
admitting defeat. The problem has to be serious for you to rely
on higher authority, because when you do you will probably never

again have the same control.

Take immediate action whenever events call for it.

Disadvantaged children will not remember their contribution to
events unless reminded right after the event. ALl disciplinary
action, therefore, should be taken immediately after the incident.
These children also get easily excited and become disorderly in
groups. Since this bhehavior can disript the entire class, you
would do well £fo deal immediately with the provoked child or

to separate him from the group.

Do not threaten.

Doing without threatening is far more effective. Your point
can be made by the way you touch the child (sometimes this is
noct advisable, see above) look at him, and manage yourself. If
you do threaten, avoid the impossible. Once you are unable to
carry out vour warnings you lose face.

57




) restraint, keep eglm

D@ ‘not react to the behavior of the children with your own
emotions or mood. Do not be influenced by your own needs,
tensions, and weaknesses. A hostile or emotional teacher
continues the cycle of frustration. If you get upset, try
not to show it. As previously menticned, the children enjoy
seeing their teacher lose control., Also, if you make a habit
of becoming angry, they will feel you resent them, and they
in turn will resent you.

mal, do not allow audience gituations.

Du not make the offense perso

The child's offense in the classroom should not appear to be
directed at the teacher, but at his classmates. Say, "John,
you are ruining it for the class." Avoid giving any student a
chance for an argument in front of the class; the child becomes
a hero and the breach becomes obvious. Say, 'John, I've been
fair to you, but you're not being fair %o me," or "John, let's
talk after class." v

The c;ass wurks to Ehe end cf the period or until you want them
to stop. Do not allow them to start packing their beooks two
minutes before the end of the period. The bell is a signal for
the teache¥, not for them. Younger children can be dismissed
or lined up by rows (this will limit noise and confusion), but
they should all be dismissed with no undue waiting. Students
are in no mood to learn once the bell rings. By delaying them
you are overstepping your authority. A good cesture on your
part would be to wish the class "a good day."

Finally, the teacher can only try his best, nothing less, but
nothing more. If you fail with one class, do not get perturbed
or anxious, emotional or involved (unfortunately most teachers
do) For the sake of your own equilibrium, leave your classroom
and teaching problems in school. Do not allow your work to
affect your personality. If the situation is so bad as to make
you feel helpless or frightened, then stop teaching until the
class is willing to cooperatec. As a teacher, you must think of
yourself first, otherwise, you will be less effective wizh your
other classes and probably leave the school or the profession
entirely.

£8



Preventive Discipline

hen teaching disadvantaged children it is of paramount importance
to understand them--who they are, how they live, and what they
want. The teacher also needs "common sense," something he cannot
learn from books or practice teaching. Ideally, he should be
capakle of handling the exhibition of raw emotion. He should
help these children cope with and transfer their frustration

and anger, of which they have a great deal, to constructive
purposes.

Emotionally disturbed children pose a special challenge, and

there are many to deal with in ghetto schools. Their inability
to get along usually makes them hated and isolated. My experience
has been that they are unaware of their responsibility for or
contribution to events. They have aimost no feelings of guilt and
are not responsive to others' feelings. Whenr they realize they
are wrong, they tend to withdraw and tighten up. BY threatening
or punishing, the teacher makes the mistake of appearing hostile;
"in turn, these children feel they have a right to hate the teacher
and be "bad." TFor this reason it is advisable for the teacher to
® sympathetic and even make special allowances. The other child-
ren in the class know they are different and will acecept the fact
that concessions are mace.

Generally, disadvantaged children are not accustomed to success
and cannot cope with it. Some do not know what to do; some be-
come aggressive and some boisterous. Some will goad somebody
less successful to duplicate their success. Unless instantly
curtailed, this will result in a verbal or physical confrontation.
The teacher is required to be swift and capable of acting as a
judge. He does not ignore the students' clash of interests or
their daring one another, which they also call "wolfing." These
yourigsters need the teacher's advice, and if he is fair, they
will appreviate it, even though they will noz normally admit it.
On the other hand, these children are astute appraisers and know-
ing manipulators of their environment. Many know just when tc stop
before it becomes unsafe or before the teacher gets angry. When
they are caught=-they call it being "snagged"--many will fake ox
try to "con" their way out. They have a subtle and covert system
of excuses which the teacher should recognize znd differentiate,
"Who me?" "What did you say?" "I didn't do it."

ST
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Then one child threatens another, talk or "kid" him down. He
usually wants a face=saving way out. If a child verbally

harasses another student do not ge t upset, do not make an issue

of iLt. Most of these children are constantly exposed to abusive
langrage and cannot help themselves when they are excited. An
apolcgy is sufficient. If a child tries to provoke a teacher

by accompanying his bad conduct with threats or insults, the
vexing implications should be ignored. It only makes matters
worse to create an audience situation, and the situation is
aggravated by getting the child worked up to the point where he
cannot save faca. When this happens, the child has no control

and cannot help himself. Most violent outbursts, in fact, happen
when children try to preserve their "dignity." The teacher should
calm the student down and then take direct action. He should be
certain, however, the class is aware that the child has been

dealt with, becauze this type of behavior is contagious if allowed
to go unchecked, Also, he should make it clear to the child that
he is not rejecting him, but his behavior, and that he demands
more respect.

A weekly ten~minute group session or one on any day when it is
deemed necessary is helpful for reminding students of their role
and the need for cooperation. All work is stopped. The students
cquestion and comment about each other's work and behavior. They
know who the "cut-ups" are and want, but rarely have a chance,
to express their point of view. The child who doe s little work
is reminded by his own classmates that he is failing himself.
The child who misbehaves is reminded about group codes; this
peer group disapproval is effective. In the same vein, the
teacher learns how these children think and feel. All sessions
conclude with optimism:; for example, there can be a discussion
of what might be done to improve the learning situation.

It would be advisable for the teacher to keep in mind that the
worst "problem" child needs a friend; moreover, the disadvantaged
child is in need of a friendly relationship with an adult and
member of the larger society. Praise and understanding are new
for a person who is accustomed to failure and rejection. His
parents probably gave up con him, so did his other teachers.

The knowing teacher is not a "clock watcher." He devotes his
extra time to get to thz root of the child's problem before it
comes to a head in class. He seeks the actual cause of the child's
poor work and poor attitude. Serious incidents do not just happen,
anxieties collect and build up. The teacher can translate the
child's frustration into better efforts before his behavior
bhecomes uncontrollable and before direct action is needed. This
interest counts and usually earns the child's good will. The
student who may be the teacher's "biggest problem" could kecome
the teacher‘s best friend. Thus, the teacher has fewer or no
behavior problems to contend with in class, and therefore, has
more ime to teach. 60



Ceonclusion

The views set forth have bezn acquired mostly from experience,
our most effective teacher. Although principles of teaching
can be learned in adyvance, no one can be adequately prepared or
really know what it is like to teach until he is in front of
the classroom. It is recognized that some men and women who
teach are nct suited for teaching, especially for teaching dis-
advantaged youth. My paper will probably have had little value
for these teachers, because what they learn usually cannot be
applied in the classroom. Hopefully, it has been of some help
to teachers who can utilize what they have just read.
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Third Jay - wethods, ~aterials, Techniques-

1} Use isolation technique ‘{sugeestion: discuss discipline or self
image) 7
a}) Carefully seleci people with rather strong self image.
b) Sumaarize feelings and behavior that result.
Jis ussion 45 minutes,

E]

2) Show on overhead Pro's and Conf's of grouping. {Discuss 30 min,)

3) Discuss role playing and distribute guidelines, (15 min.)

4) Exhivit of Materials




e ‘-'Ra‘?isez Vdad genexmlisa,

ROLE PLAYTIG

i
gtudenta to identily with desirable models and @vela'piﬁr’ in them
a willingness to participate verbally and zetively iu bhe classe
ropom gituastion. Heole playing requiras prepavation, otub thepe is
pe goeripb, wsl the dislogue is impromplu.

The main goals soupght frem role playing oy sociodrams ayre gebiing
dad

STEPS TN ROLY PLAYING

1. Warm up the group.
hogeaint stedents with the situsiion 1o ke enacted,
z desive io participate.

2, Select partic 3;35;@{.@# _ 7
Ask Ffor velunteers or choose the perticipants on the basis
of who needs to identify with wenm.

3., Preparaz ths avdience bo sbserve. »
The group should be alarted bo t::azﬂef‘a;! ohaorvation becanssa
82 the digeussion perlod wivieh will follow. '

L. The evectient,
The actual perforeance may be Lrisf or exiended. The actors
are not expscied to present their reles without mistakes. It
is very impertvant that no student be coxierned for his
interprevation ef 2 yole, &8 this would only ;i.nm.biﬁ’ feyther
participation and mould thme defeat one of the mejor purposes
of role playing.

5, Uiscuss and evaluate. ‘
Ugealiy no prompiing is raguired for the digcansmn and
avalustion peyiod. Students are usually so keyed up that
they bubble with coments. They may criticise the chavacters
:ﬁ.&l iar suggest:.cms on how the role should have been played.

6. The Mmetmeqt

The actors play their roles over and over again, imroving
thelr enactment in light of the supggegstions., Ugually new
actors will 't-ake: over the I‘ﬁl@ﬁ far ‘the re-epactmsnt,
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I. Three people not familiair with the technique are asked to leav
the room,

Ii. Three people are sezted at a vable in the front or center of
the group. Impty chairs are placed in between g@ach person,
III. While the three pecple are out of the room the three people
seated at the table are told to do the following:
a. ignore all comsents from whoever sits in a designated
chalx, E

b, agree with all comaents from whomever ‘sits in another
designated chair,

¢. disagree with all comuents from the person sitting in
the third chair.

Discuss a topic of interest to all.

At the conclusion ask members who left the roem for their reactions

What do they feel would their reactions be if this treatment were
on an extended basis or every day?




A, Ability grouping msy promobe group norms which are antitvhetlieal o
building socieval cohesion and sceial responsibility {less soeial
cohesion, more aggressive behavior, copying of workj. (6]

B, The act of grouping according to ability does nokh, in ibself, improve
achievement. It ig what is done to and for pupils after they have
been grouped that counts. (2} (3)

1) Thirteen studies show slight differenges in ashicvement when
ability-grouped. ) I

2} Fifteen studbes show no difference in achievement or slightly
detrimantal affect.

1) Five studies show mixed results. {4)

C. Abilivy gzrouping may be detrimental %o children in average and lower
ability groups through lack of intellectual stimulation. (1}

D. Ability grouping seems to favor higher soclo-aconcmig-=:lass children
’ who do not necesSsarily benefit from the increased academic diet. (1)

E. Although research is meager in this area, it seems that improved
achievement in college is n function of other factors than ability

grouping. (5)

(1) T. Eash. Egggg_ggﬂﬁ;gggiggg Ball State Teacher's Collegs.
(2) _gint,ﬁammittg;,Stud;ugﬁiébilitr,G;gui;gi K@?waik Board of Education.

~ Sghool. 1959@ -

[5) Rudd, WGG A. "The Psychblogi@al Effeet of . Streaming by Attaiﬂmﬁaia“;_
itigh Journal of Educational Pgychology, L4760, Feb:uaryg
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HOMOGENZOUS CROUPING

& R T D e
VABLALTY

Erog

Meets the nseds of the child
because the group is very
much like him, therefore he
won't feel frustrated because
he might be expected to do
more than he was able, and
conversely he won't be held
back by slower students.,

It is easier for the teacher
when the range of ability of
the children is limited.

It allows teachers to use
different methods and mat-
erials with different groupna.

-~ Achievenent ;
Cons
1. We do not know snough about
& ¢hild's abilities and pot-

I

-geneous
. %0 indi

- 8;

ential teo make sure he is in
the best group for him.

Children in the Jlow gZroups see
themselves as "dumb," or "stu-
pid." '

Children in low groups have
no peers tc emuelate for posi-
tive behavicr - but rather
reinforee the nsgativea

The majority of Megro and dis-
advantaged children are in the
low groups. This reinforces
their negative self-image and
tenda to reinfores stereotyping

No group is truly homogeneous -
there are always the smartest
and dumbest in a group.

Teachers tend to determine ex-
pectation by the group level

rather than by the individual.
The teacher is more likely to

- teaeh to the "middla™ of the

hamageneoﬁs group. In a hetero
mup, he knows he has
7idualize.

Materzals and teckniques sre

- available for héterageneaus
":;»_@lasgega‘_"




Fourti Day = School, .ome, Comaunity

1) 2lay tapes we developed on parent teachesr conferences.
Distribute guidelines
Jiscuss L5 wminutes
or do the above with a roie nlaying situation (to be decided
by group leaders)

2) Show pictures of quwalk and discuss, (30 min.) '
housing v :
poverty _ ) ,
sagregation — = > its effects on pupils
' and school
3) “ositive reporting 15 min. discussion
4) idome visits




Notez from Discussion Group

I. Pointe to Cong’der fov Geéd Parent Conference
A. Preparations
1. Precede eonference with pesitive parental contact
2. Sampling of work showing strengths and weaknesses
3. Be pre;ared to interpret all test resylts and repert cards
L. Coffee pot - ashtray
5. Seating arrangement awey from teacher's desk

6. Conerete examples of social and discipline problems should
they exist. What would the parent suggest?

7. Timing of conference
a» Arrange for a convenient time

B, Counference Itgelf

1. Let pavent talk - Listen 3N

2, Show respect for the parent and child
3. Realisti: positive suggestions for assisting child
L, Don't meet hostility with hostility
5. Evaluate conference together
6. Terminate on positive note
C, Post Conference |
1, Brief anéedotal record on all parent. conferences
a. Date, purpose, reaction, pertinent comments)
II, Activities to Involve all Members of P.T.A.
A. Pot-luck dinner | o
B. Programs that meet all interests

1. Rumor elinic

i 2, Rgla—playinggageggfdup;pfcblams
3. Speakars»that‘meet‘ail i%?erésta




o Student Invol. 'ment Program

Ay

a. Demonstration of phys. ed. program, home econ.
b. Sports night
¢, Mother<Daughter, Father~3on
TIi. Peopla Who Would Be Helpful in Schoc.. Programs
A, Research necds tc be donme in bthis srea.
1. Human Relations Council, Silvermine Calle%g, American Theater

Group, Community Drama Group in Norwalk, Town Player's, local
authors, local artists, local athletes, Sergesnt O°fGrady,

Mid=Fairfield Museum, planetaram
V. Schoel and Community Activities Students Could Be Involved In

A, HEP (expanded to meot needs of students in other deprived ares
of Norwalk)

B:. Sports Cliniec
1. Assisted by teen-agers
{:7 2. Sponsoraed by Recreation Office, Kiwanis

3. Transporiation provided for all - school is communication
between recreation and child - applications go through school

G, Girls' Clubs {ask Mrs. Gilmore)
D, Block Dances
V. List of Some Expressions That May Be Cffensive
A, Partial list
1. you people
2. boy
3, darkies
k. bus pupils
5. all words which would refer to an ethnic group {(Hunkie, Kraut)
| 6. Uncle Tom - |
Co  7-UncleRems 4G
‘8. Aunt Jemima ‘ o

FRIC 9. im Crow
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VI, Lies of Diseriminatory Practices Sczhool Can Dsal With and Show How
- &, Seating in class
B, Expensive class trips (work days, policy?)
C. School's relationship to Jr. Achievement
VII. Parent Handbook
A, Saparats handbook for elementary, junior high, senior high
o Schoocl ealendar (holidays, report cards, P.T.A.)

Code of dress and why

1]

. List of teachers

m‘pn‘m

- Interpretation of report cards

lﬂ;j‘

- Health regulations

Phone numbers - scheol, guidance

5

Suggestions for study ?
Rules of dissipline 7

-
1)

L4

L o




CRY THE BITTER FRUIT

There was a day in the 'vineyard of Ycﬁth )
when the fruit was ready for sun and rain and well-
tilled soil to make it grow full, juicy, and ﬁweeta

That was the day Billy found the robin's nest. Caﬁtious
and quiet, he crawled higher in the tree end looked inga the
nest, woven of weeds, straw,and bits of fuzz. It was ?ntricate
and a thing of beauty. f §

Billy knew the bird had been a robin because tin§ plieces
of blue egg shell were left in the nest. Careful nct;to crush
his treasure, he ran to school with it. All of his friends in
the second grade were impressionable youngsters who could be
awed, and they spoke in whispers about the nest.

The second-grade room was a pleasant place, bright with
cheerful colors, books, and drawings. Each windéw ledze had

" some rock, bit of wood, or plant brought in by the pupils.
There were tall tables for standup work, and low tables just
right for elbows when children were seated.

All day long the boys and girls investigated the world,

It was fascinating, and the people in it were strange and
interesting. Questions were fuses that led to the dynamite of
knowledge. Birds' nests, turtles, and even sand compelled the
curious to the book shelves, or the the outdoors that was the
home of an endless variety of mysteries. |

There wés delight.and ectasy in the knowledge of why the nest,
and how the turtle;.agd:yggg thEJSaﬁdf-»Billy wasﬂrewardedg his

nest was treasured; his contribution was immense.




2.

It was about this time that Billy's second-grade plcture
was taken. It shows a blond boy, smiling and making no attempt
to hide a missing front tooth. His shining eyes bespeak a great
capacity to be interested in everything around him,

Billy himself was amazing and amusing. He was seldom gick.
He was happy in learning about nature. He was fueled by a
" burning curiosity and enthusiasm that proceeded sometimes slowly,

sometimes rapidly, but always surely.

But as the years passed, the
vineyard, became a desert land and the
boy, its bitter fruit.

There is, at the school, a file on Billy, who is now in the
ninth grade. One of the first entries in this educational record
is a report on a reading test, duly entered in the third year of
Billy's quest for knowledge. This report shows that Billy is a
poor reader, but it does not show that after the test he spent
hours watching a black ant struggling across the face of the
land, carrying a dead ant bigger than itself., Nor does it show .
that Billy's thoughts, as he watched the ant, were cosmic and
considered the infinities.

Similar insufficiencies accompany the intelligence test

(short form) that givés Bill an IQ of 8&9. ‘Indeed, it i= the short

form., It ignores Bill's health, his love of nature, his wonder,

his persistency, his undeviating honesty, his loyalty, warmth,

and spontaneity.

R
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All of these aside, Billy's mental age was divided by his

chronological age, multiplied by 100, and Billy's reward was a
number. Subsequent teachers would classify Billy as belonging
to a slow-learning group. |

Also in the file ~re achievement tests without pumber,
giving each year irrefutable evidence that Billy should be
somewhere else. Some said, in a lower grade; some said, in a
trade school; some said, on the farm, And each year Billy's
marks kept indicatinrg that he did not possess the facts contained
in the books which ite still had difficulty in reading.

In the file, too, are report cards with marks that slid
frem Bs to Cs, from Cs to Ds, and then, allowing Billy no place
to hide, completed his shaming with the finality of the glaring
red Es. Thruout these years, Biily had asked fewer and fewer
questions.

When he wanted to draw'his idea of a man, he was given a
pattern and told to cut around it., All the silly little identical
patterns were placed in the windows so at open-house time the
scrubbed and sterile school shone with consistency.

‘When Bill came rushing to school aﬁ&wenthusiasm tumbled

his words as he tried to describe the polliwog that grew legs

‘or the music of the cicada, he was taken even more firmly in

hand and tcld that his communication was terrible. His participles
dangled; his objectives: replaced his nominatives. Confused by
doesn'ts and don'ts, finally he was silenced.

There was nc more questiens. lhere was no more enthuSLasm.

-Cur;os;ty .became “an 1nv1taticn to. trouble, wonder a web to entrap,

’awe a sin, and questions were: for cthers to ask.

'?.3



In the second grade the record notes no absences; in the
ninth grade, he was absent more often than he was present.
The record of his retrogression is told, too, in the notes
on his "ecitizenship," made during the years by his teachers,
always kindly, increasingly baffled:
Billy is full of life and viger. Everyone likes him. He
is a good worker, but he must be kept busy.
Billy is a lovable child. With help and attention, he
can do average work.
With direction and challenge, Bill may improve.
Bill is nervous, but I hope he is headed in the rigit
direction.
Bill tries so hard to learn, but ke must be held to a consistent-
ly high level of achievement. o
Bill seems a little immature.

- William is inclined to be lazy unless you keep after him.
It is a continual battle to mske him {inish anything he starts.

William is a fair student in everything Lut reading. He
still needs lots of work on phrasing. He is nervous and .noody,
and he will have nothing to do with the group. It is his way of
getting attention. But he does like sports.:

Bill is still a very slow child, but since he has already
repeated the sixth grade once, there is no point in retaining
him. He is nervous and is becoming a discipline case.

William refuses to read or cooperate in a group and is a
general nuisance. He is far below grade level.

There isn't-mu¢h to say about William except that I haven't
been able to help him much. He does.little in school except
misbehave. He has very poor work habits, little natural
motivation,and a terrific desire Pfor recognition, which he
satisfies by doing unkind things, such as kicking and pinching others.

William has many tensions behind his retrogressive behavior. C
o William_is_uSually~very'u@coéperative”andgdiscéurteqﬁs; He s
does little or nothing in class. He is his own worst enemy.



5
In short, the record shows that William did not fit well
into the pattern and progression cﬁ grades, classes, and groups
of alikes.

What Wil .iam had become shows clearly, too, in his ninth-~

| grade picture. Now the shoulders sag, and the face 1is sullen,

with bold eyes but a blank expression. The hair is trimmed in
accordance with the local "hoods," and he wears a black leather
jacket trimmed with chrome. What happened between the robin's

nest and the black jacket?

Why has the soil in the vineyard become
hard and unproductive? Are there no warming
rains that can revive the withered vine?

So cry the bitter fruit. The vineyard
has not fulfilled the promise of the land.

Lamper, Neil: National Education Association

Journal, May, 1958.
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PARENT GONFERLNGES TAPE ff2

Belligerant Parent

What to do? Refer to hints for a successful conference,

The Ineffectual Parent

What can the teacher do in school to help the child?
Should this be referred to the social worker?

What to do?

1, Give meaningful home work assignments?
2. Refer to social worker? o -

_accusation of prejudice

Does the parent have a,lggitimate complaint?

How could the coach handle the teém attitude?




A Perent's View of MNorwalk Schools

Parents: ilrs. Melba Rose
- Mrs. Gress

lirs., rlason

vlrs. DBrown

Mrs. Strlickler

Consulvants: Mr. Edward HMcEnroe
- Mrs. Wendy Glasgow

- ¥

Questions to Which the Group Addressed Itself

. What concerns do parents have about the use of records as it
affects teacher opinion about their children?

Comments:

a. OChildren are sometimes stereotyped by. grouping, achievement
: and records.,

L. Records should not be viewed in a fixed way - not absolute.
¢. Records need constructive comments.

d, Witholding records for a pericd of time has reduced pre-
Jjudgement.

e, Comments should be objective -~ don't make general statementsq

f. Parents want the Leacher to know if a child has a disabllity
or is emotionally disturbed.

g l.Q. tests have been used to stigmatize and are abused by
moat teachersﬁ

h. Comments are often misunderstaod by parentsa (edueational
jargon) :
~II¢_ hhat makes a successful parent@teacher eonference?

Gamments'

*?a;f‘Teaghers*néédﬂﬁ"
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Letters sent home of a rositive nature.
Home visits thought helpful by parents.

A human relations council in tre °,T.A., might help to get more
ﬂar ental involvement by suggesting activities of interest to
all parents,
How do the parents see the role of the school in discipline?

The parents handbook would help communicate the rules of dress
and other concerns to the parents,

Sc¢me parents felt that teachers can cause discipline problems,




"Fifth vay - bvaluation and Practical Applicatioin

1) degro distory games (30 min,)
Use Emaa Gilmore's guide hd
2) Attitude evaluation test agein. (30 min.)
3) Recoamendations (30 min,)
‘ e

JAFuiToxt Provided by ER




SINSTANTY NEGRO HISTORY

Sueccess Proof Technigue

The following techniques have been used many times., These technig

can succeed only if the tescher becomes involved lIn the motivating

and learning process.

L.

1,

2o
30

bo
5o

7

8.
9o

Game TechniquénwWhe:gﬁIsﬁmy;Earpner?

object: to find the pariner with the correct information
and share this information with the group.

Names of amous persons are written on separate pieces of paper
Contributions of the person is written on another sheet of par

Wirite as many names and contributions as there are students ir
the room.

Pin & paper on €ach person.

Set a time limit for the game (time to vary according to the
situation).

There th$37f0119W$7a free period for puﬁils to find partners t
matching names with the contribution. '

At the end of the time limit the persons that have names with

the correct contributions are partners and are the winners.
Partners sit together to the position that they work,

Teacher has aillﬁupils git down and turn in names;ccagtributif
may be put on _the bulletin board and pupils match during the

school week--or teacher may assign for research and an oral
report at a later date, = , :

' Group béécﬁéSSqﬁiét*éﬂd?fifét paétner~stands‘and.fages the gre

The one with the names says "I am"-and gives. the name, The

. other says, "I:am known because" and gives the contributions.

id other information at this time.
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5@

6o
7o

Leader alsc tells the pupils sfter finding their partners
to sit apart from the group and§ using reference books, ¢
find out as much information as possible about the nawpe

pinned on one of then, .

At the end of a given period all are seated in a ze glell)
g 5

i
{prizes may or may not be given) and the partners give
information to the group

be used as a group game.
Class is divided into as many groups as pcssibleo

Each group 35 given a large number of papefs {ones which ar
either a name or a contribution).

A iime limit is set.
Then each group working together tries to match the names
With the contribution. ‘

When time is called, grﬁups tell the name and contribution
and a point is given for each correct set.

The group with the largest number correct ir the winner.

Teacher may then permit groups to use referencr bocks and
they repeat the game. The only difference is that they

are now using reference books. (This is an excellent way .~
to tezch reference skill.) o

Time is called again and report is given to the group on
each matched set. The group with the most correct is the

winner. .

1II. Techn*que= hho am I?

object* To t?mnlste interest in loeating 1nfarmaticn
quicklya_using all the basic and reading and:
reference sk;llsg, _ _

l'!r hca?‘fl or g 'i-_:wga p" see af pap'_}
ire. to write the full namea)_

4tg,;dentify the persung vTﬁey,'

nformatian th@ teacher



6. When the sscond person i1s sent to get information, follow the
~edurs coutlined in no k. Teachsr should do something

Gretolwl : 7 ; A ' /

special to recognize the winner. Example: large applause or
numes put on the board, or a prize .~ someching vo encourage
others to vrv to find the information.

I¥. Variaticns te "Who am I?%
1, Class divided into two gZroups.
2. Hame written on paper and shown to groups.

4, Croups work together and the first group to locate the
information gets three points. '

4., Teacher puts the source of information next to the name.

5, Tais is repeated until a number of names and the source of
information is located. '

6, The groug with largest number is the winner. -
7., Then during the daily lesson teacher can assign names for further

repoi-ts since the pupils have already been given the source and
have been motivated to find out who these persons are.

V, Technique - ifonthly Calendar

1, A large ilonthly Calendar could be hung in the room with a large
space for each day. ' ‘ '

2, Then the teacher could write in the names of Americans or world
leaders that r~de outstanding contributions to our country or
“the world., 3 S . ‘

3. This is sn excellent way to inciude the contributions of the
- Negro to America. o , S '
’ L. Pupils could be aséigned tp_a special day. .
5a PupilsﬂﬁgﬁlﬁﬁreQQﬁt;éﬁfﬁﬁAt ééyg _Saturday reports could be
| madgvéﬂwFfiday,jaﬁd*SgndayfrgQQTts:cquld be made on londay.

-Ieghnique'téjﬁéb;aﬁdugééki




VIIL.

Encleosed is a picture of George V. Carver by ilargaret Higgs
when she was in the fifth grade. A dupllcate of the plcture

was drawih on & master and a c¢ooy is enclosed. The author was

able to use this plcture as part of a cororing book.

The coloring book entltled "CGreat Americans" was enjoyved by
younger children as btis avthor taught them sbout outstanding
Americans, and at the same t.ime Strﬁgmﬁd the contributions

of the American Negro, (Note-- this was done in the evening
by the author in an attempt to help yound VNegroes realize that
Negroes had contributed to the Auwerican way of life.)

Symbols

This way be used to interest students in learningn

The author usedi the symbols that are included in this booklet
with great succvess in the story of George W. Carver. Pupils
were able to retell*tne information with greater accuracy and
success.

Any significant symbol may be used. If a baseball were used,
for exampleg the pupils would list the peoale that were famcus
in baseball
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