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Training Tnet tube on Problems of School In

mvaluatilon
T, TMWPLEMENTATION OF TrHE INSTITUTE

The general format of eperation has baen in accordance with the plan

=1
presented in the initial proposal. See kxhibit A. One feature of the

propesal was the provision for institution of an advisory committee.

This committee composed of teachers, school ¢dministrators, university

personnel, and community leaders was charged with the responsibility of
gulding the initial steps of the operational program within the frame
work of guidelines ectablished in the proposal. The committee was also
charged with the task of providing continucus feedback particularly from
teaching staffs regarding the direction of project operation.

Rarly activity of the advisory committee after its formation
resulted in the formulation of certain operational changes and detailed
activity guidelines which have proven to be functional, relevant, and
logistically sound throughout the operation of the institute. These
changes in procedure included:

l. Selsction of Thursday afterncon and night sessions instead of
the Saturday morning meetings scheduled in the ini£ial
proposal. All participants seem to have been well pleased
with this schedule. |

2.  Local school systems provided substitutes at local expense

t¢ allow teachers to attend meetings according to the revised
schedﬁla.
3. Extensive visitation by regular project staff members to local

school districts pérticipating in the project has been an



adaptation yhich wrovided Immediatz feedback irom participating
teachers and administrators as well as improved rapport and
wording comvadeship bebwoen tha vroject staff and school dicirich
persommel.

Lo The decision of bths committes to assipn repular student feachers
from Sam Houston State University te the classrooms of teachers
who were participants in the project has provided excellent
insight from these young people concerning the nature of the
integralion problem and the impact of the institute program
upon administrator and teacher participants. See Exliibit E.

Thz advisory committee also played an extremely important role in

tne formulation of the joint assembly p@rti@n of the project. The cadre of
able upeakers suggested by the committee members were able to focus ?

group attention upon specific and relewant problems (See Exhibit F).

These speakers presented topics which were an excellent springboard

for discussion and interaction during the small group sessions. The
speakers who visited and participarad in the small group sessions were

able to provide valuable reactions to the activity of the small groups.

A significant feature of the institute has been its constant

adaptation to the functional needs expressed by the participants as

related to format, times table, content, and activities. The following

evaluation should be interpreted in terms of the participants reacting

to an institute which they had a great deal to do with formulating.
; IT. BASIC GOAL OF THE TRAINING INSTITUTE

The basic goal of this Training Institute, as stated in the initial

proposal, was "to aid %eachers, administratcrs, prinecipals, and board

members to identify and cqpé with problems which they have in the perfor-
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mance of tnelr duties in Lhe

vion estanlished by the U. 8. Office of pducation and the Fifth Circuit
Court of Appeals.” ‘Ghe rundamental vurposc of this evaluation is ©o

determine if, in the judgment of the participants, they received assisw

tance and encouragement toward the achievement of this goal.
ITT. GPECIFIC OBJECTIVES OF THE TRATNING THSTITUTE

In order to enahle teachers and administralors to identify and cope
with problenis related tc rac al integration in schools, a number of
specific objectives were formulated in cooperation with nniversity
personnel, scheol aduwinistrators, teachers, counsgelors, parents, and
community ledders. These ovjectives, as stated in the initial proposal,
include: —

A. To provide a forum for discussion and dialogue to deal construce
tively with the process of racial integration of public schools

B. To provide reinforcement to school districts where help is needed in
the elimination of racial segregation

Ce To discuss problems related to:

1. Elimination of racial isclation
2.  Faculty recruitment and placement in racially integrated schools

3. Legal problems especially related to building programs, tax-

ing, finance, and/or community pressures

b  School-cammunity relationships

5. Psychological and‘sqcialcgical barriers to racial integration

and curriculum revision |
D. To strengthen relationships between the faculty and administration
on the Sam Houston State College canpus and school districts in East

Texas so as to provide gre;tarbseryice in thefcruéial area of school

oF
L
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b To assist administrators and teachers in:

1. Identification of administrative and instruetional problems
related to integraticn
2. Development of creative lsadership in the area of integration
3. Study of special educational problems
e Individualization of instruction to the maximum extent feasible
Y. Gaining of an impreoved vnderstanding of themselves and their
relationships with one another
6. Dealing with student and staff problems related to school and
faculty dasegregation
7«  Recognizing that:
a. There is a similarity of objectives in teaching children
b_‘ Bach child is an individual
¢. All children should bes dealt with in uerms of individual
needs
8. Understanding the curricular needs of children from diverse
backgrounds
Obvicusly, it was not deemed feasible or possible to accomplish such
a wide spectrum of goals to any significant extent in this one-school-year
Training Institute. A= stated earlier, the general goal of the Training
Institute was to provide some assistance in these areas, and to thereby
accomplish some amelioration of the problem. The goals of this evalua-

tien study are therefore structured within this limited framework.
IV, COLLECTION AND TABULATION OF THE DATA

This evaluation report is structured in terms of data collected from:
A. Individual interviews and discussions with teachers, counselors,

4séhc¢l administrators, school bcapd members,_pargnﬁs;-students, and



comnunity leaders
B. Reactions to a quretionnaire coupleted during the final session by

all participsnts in the Training Institute (See Exhibit B)

The questions put to participants, both in individual interviews
and in the written gquestionnaires; were designed to check individual
reactions as to how eifectlv-ly the Institute was meeting the specifiec
objectives stated in Section II. Numercus informal comments were
volunteered by participants in respdﬁse to the-s questions. (See

'Exhibit C)

The written questionnaires, as stated earlier, were strucitured
entirely in terms of the specific objectives set forth in the initial
proposal. (See Erhibit D)

The following is a tabulation of specific responses to the questions

set forth in the written questionnaires:




uestiomnaire for Teachers

”

uestions

iThumbs Up" (Positive)

[ "Thumbs Down" (Negative)

1.

Please reaci to the following statements
regarding the Institute.

4, What we have been doing this session

has been helpful in meeting meny of the |

problems which T have,

yas

adequate

|disagree

o

| lacking

agree

 limited |

b,  The time schedule for these meetings
has been convenient and adequate.

40

[

the work whick I de in my teaching
assipnment.

The topics which we have discussed in
our mestings have related directly to

,._U,

Y G

Hog your participation in this Institute
provided significant azssistance to you in
tne following professional areas?

a, Dealing on an individual basis with
the speacial learnivig problems of
.,5., W .|_LL T

ties designed to improve the young-
sterls self-image as this relates to
his living -:m¢ working in an
integrated school

o,  Development of teciniques and activi-

¢, Diagnosis of epecial learning probe

ilems and information where profession-

al nelp can be obtained in solving
these problems

d., Selection and use of education media
(films, filmstrips, transparencies,

models, charts, tapes, etc.) to enrich

and make my instructional work for
students mere meaningful

Q

Aruitoxt provided by Eic:
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Questionnaire for Teachers

{contimued)

{Juestions TThumbs Up" (PoSitive) " humbs Lown®
i agree | yes | adequate | limited ]{disagree | no
3. Have the discussions and activities of this
| Institute provided lielp for you in the ! |

following areas? |

2. Your working relationship with other |

teachers and staff membars in your
~ school 36 2]
b, four f¢. liv: of pride about, the school | |
___in which you iteach | 30 i |21

c. By abllity vo call upon specialists for i |
, assistance in my teaching work , | H |
; {librarians, counselors, audio-visual
ML “oordinators, principals, etc.) 331 2.
ww; dzve you developed plans for vour teaching | |
; n=xto year waich include changes in ths | |
; following professicnal areas? w
§
H a. Oourse contont adjusted to meet a |
w variety of individusl pupil needs 28 21
! Py Use of lnsiructional materials and | |
| special ressurces 35 3 21
| c. Revised IngLTucional Methods in GLASs | I
! and lavoratory experionces for sbu- : |
B dents 31 L 2]
& TEvaluation of pupil progross 37 1}
5. las the Institube provided any assistance to] | |

you in developing z closer working relation- |

ship with the parents of children you teach | 1

by helping you to plan effectively? | |
{ __a. Home visitations 27 9

Q

Aruitoxt provided by Eic:
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(estionnaire for Teachers {(continued) 8
3 ) — , )
iQuestions ﬂ,, "Thumbs Up" (Positive) ff "Thumbs Down™ (Negative)
, ] {agree| yes | adequate | limited || disagree | no | lacking
b,  Parent and child econferences'at school 29 | ‘ 7
¢s Utilization of community resource |
W people in your teaching o |
i —__ TOTAL RESFONSES T3]
- ~ COMUTATIVE RESPONSHS ] |
@
~
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Questionnaire for Administrators g

uestions "Thumbs Up"™ (Positive)

_“Thumbs Down” (Negative)

no

 ves | limited | agree |optimistic disagree | doubiful | negative

,w, Have you received assistance in the
identification of problens and develop-

ment of stralegies for solving of probe

Tems in the Followin

mer—a

areas?

Development of a healthy and pro-
ductive relaticnship between
teachers and other staff members
in your sechool

ig

T

Develop.ent of curriculum (course
content) especially tailored to
meet the needs of a variety of
individual students in my school

Lo} »

Development of techniques for

counseling with individual teache

ers regarding their adjustment to
work effectively on an integrated
faculty

et S

Development and implementation
of plans for in-service education
of teachers and other staff mem-

bers ian my school

A

«»  Please react to the follswing statee
ments regarding this Insiitute:

wWhat we have been doing in thess

sesgions has been helpful to meet |

the problems which I have

21

be

The time allotted for these meei-
ings has been convenient and
adequate

2 |

Ce

The sugg. tions which we have corn-
sidered in our meetings have been
appropriate t0 the problems in my
school

22

Q

Aruitoxt provided by Eic:
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Questlonnaire for Administrators (continued) 10

Jusstions "Thumbs Up* (Positive) =gsﬁawm,mc=5=,ﬁzmmw&9amg
, Yes | limited | agree Joptinistic | disagree | doubtful [ negative
| { ,
a Are you developing plans for next year |
. to deal with the challenges that sxist |
1 in the following areas? |
a. Inprovement of school-staff relaw ,
ticnships 23 f 3
b.  Faculty recrultment and placement | ” | .
in birseial situation 18 1 | { 9
c. Establishment of more effective , ] ] ﬁ
community relations | 23 | ! | |5
d. Develooment of & more functional , | , ,
i and effective curriculum to meet | , ; 1 , , :
the wide variety of neesds 19 | | W 21 , 7
2.  Development of ar Laproved pro= | | |
gram of in-service growth for , .. E
teachers and other staff , W W ” , ]
menbers 16 | i | T2 | 7
%ﬂ How do you Jeel about the long-term : |
t rospects for constructive program | T W ,\x
W development designed to deal with prob- |
! isins in the following arsas?
H
M 2. Social adjustment of crossover !
: teachers ; 20 i 5 1
w bs  Community resction to integration |
“ of students and £ ilty ‘ 15 9 L
M c. Individualized cu. .culum and ] !
m instruction desigred te meet a |
| broad spectrum of individual - | :
“ abilities and interests | 3 S 10 1 1

O

19 -

Aruitoxt provided by Eic:
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‘restionnaire for Administrators  (continued) v 1

(uestions "Thumbs Up" (Position) | "Thuabs Down" _(Negative)
; i yes | limited |agree | optimistic § no | disagree | doubtiul . negative |

de . Social and educaticn adjustment
of students in raclally integrated

schools
e S s A W ot o - T — i+
: . TOTAL RESPCHSES { 191
! . CUTLATIVE RESPONSES

Aruitoxt provided by Eic:

E\.



tuestiomnaire for School Boaxd

Cuestions " mbs Up" (Yes, || "ihumbs Dt
e How is the Training Institute assisting you? (Individual comments)
See Exhibit B.
e Ts there any evidence of improvement in the following problem areas? | =
A a. felations with the predominantly white community - 1
, b, Hdelations with the Negro segment of the canmumity P 1
. The ability of administrators to deal with school problims
. without these problems reaching the Board table 3 o
d. The cooperative working relationship of teachers and staff
in a raclally integrated faculty ) 3 0
2. The satisfactory scclal adjustment and erfective lsarning
of students (white and Negro) who attend racially
L integrated schools 1 1
fo  The establishment of satisfactory lines of cosmmunication .
petween the school district staff and college faculty
members 3 0
TOTAL i 3
-
Se Thpough participation in the Training Institute, special assistance has been provided in the following
areas: (check)

raculty recruitment and placement

Legal nroblems relatec to integration

Financing special school programs to meet individual needs
Communliy - school relations

Soclal adjustment of teachers on racially integrated faculties

Obtaining help of specialists to aid in solution of unique problems
Selection and procurement of instructional materials necessary to the
development of new and imaginative programs for special needs

Q

Aruitoxt provided by Eic:

E
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Vo ANALISTIS OF THE DATA

&s stated earlier, the written questionnzires were designed to

specific objectives set forth in the initial proposal for the Institute
and ijtemized in summary form in Section I of this evaluation report.
The written evaluation forms compleied by School Board wenbers ware,

in the Jjudgment of the evaluators, too few in number to bs inecluded

in this analysis. A questionnaire was prepared and administered to

student teachers assigned to schools participating in the Institute prow
gram. See Exhibit A. The student teacher ressponses were. in general,
basically simélar Lo those obtained from regularly assipned teaching
personnel. The analysis of the student teacher data is included within
the teachér section of this report. This analysis will, therefore; be
divided into two sechions: (1) teacher evaluation, (2) administrator
evaluation. |

Teacher Evaluation

A. Institute schedule and format

- The respondents agreed generally that the program schedule was

satisfaetory and that the topics were both timely and relevant. Over

90 percent reacted positively to the questione included in Item 1, which

had to do withcechedule, topics, and format of the sessiéﬁsf

E. Assistance in the individualization of insitruction

Well over 95 percent of the participants ihdigated that limited, but

 helpful assistence was provided in presenting ideas for dealing with

1ﬁdi§idual étudent‘differences. Nearly 50 percent of the reépondents
indiéétédfthat adéqﬁateyhélp was pfovided to gﬁi&e ﬁhém»ih pruviding |

individualized_programs. The remainder indicated that;the;aseistanee

in this area was limited, but hgl?fuii

SONN ‘{iiE

-




Ce Teacher self-image and relationship with other facully members

The teachers whe responded to the questionnaire indicated that
participation in the Institute had resulbted in an improved feeling of
belonging in the gschool and a generai improvement in their working
relationship with other faculty members. Item 3 of the teacher questionnaire
deals with this zrea. Well cveir 90 percent of the respondents indicated that
the activities of the Inztitute had been of significant help.

D. - Imstructional (creative} leadership

Item 4 of the teacher questionnaire was designed to elicit teacher
response in the general category of teaching methodology. Over 75
percent of the respondents indicated that they had developed new £eaching
plans for the coming school year sas a result of ideas gained through
participation in the Institute.

E. Community relations

Approximately 65 percent of the teacher pavticipants indicated
in Ttem 5 of the questionnaire that the Institute had provided limited

asgistance in the area of improved communiiy=school relations.

Administrator Evaluation

A Schedule -and format

As in the case of the teachers, the adminictrators in general felt
that the Institute schedule, selection of tOpigs, and relevancy of topics
. were satisfactory. VOve: 80 percent of the rsspondeﬁts indicated approval
in this area.

B. Probiémbidentificatién

A key'area in the basic goal of the Instltute was that of identlfying
and delineating problem areas. Over 65 percent of the adminlstrators
felt that signiflcant a551stance had been prDVldEd, while nearly'lQD percant

indicated that some assistancavwas gitenrin this area.

ig

-~
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Ce Creative leadersihip

Over 75 percent of the aduinistrator respondents indicated that
significant assistance had been provided in such areas as school-staff
relationships, faculty recruitment and ~Lacement, improved community
relations, and relevant curriculum development.

D.  Long-range problems

Of the administrators who participated in the Institute, about
half were optimistic concerning solution of problems in the future, while
about 25 percent were doubtful, but hopeful, and cnly about 10 percent

indicated negative feelings.
 VI. INTERPRETATION OF THE RVALUATION DATA

The basic goal of the Institute, as stated earlier, was to assist
teachers and administrators in identifying problem areas and developing
strategies for solution of these problems. The data from the quastion~
naires might be grouped into three principal categories as it relates to
bthis genaral objective:

A. Format and relevancy of the Institute program

Be Specific administrative and teaching technigues -elated to problens
peculiar £o racially integrated school (cognitive domain)

Ca Feeling of fhe teachers and administrators about the problem and
future progress in this area (affective domain)

Since the teacher and administrator responses were obtained separately,
intérprstatian of the data in this section will be divided intc teacher

and administrator categories.

Teacher

A. Institute sg@edulé and format

AN
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wWell over Y0 percent of the participants felt that the Institute
sesslions were well scheduled, timely, and relevant to the problems

which they are encountering in their daily assigmments. -

B, Assistance in the individuslization of instruction

" Approximately 30 percent of the teacher participantg indieated
that adequate zssistance had been provided in the area of improved
methodology. Approximately 65 paercent were of the opinion that
assistance in this area was limited, but helpful, and that further
seszions of this kind sihiould ba carried on in the future.

Co Teacher self-image and relabionship with sther faculty members
: er Se.ll - ge nip 2

In this ares of the affective domain, there was almost total

greement that teacher particizgants had a potier feeling aboutb

o]
ot

themselves as contributing members of their faculties, and about
their fellaw.faculty'members? both Negro and white. The only
significant, obvicus departure from this apparent good feeling

wag a caomment by several white partlicipants that the planners should

have included more white speakers in the general sessions.

Administrator

A. Institute Schedule and format

Over 20 percent of the administrator respondents indicated that
the Ingtitute was satisfactory from the stan&point’ﬁf time schedule,
salection of topies, and relevancy of activities. .

B. Assistance in the individualization of instruction

In this cognltive area of administrative work, about 60 percent
of the participants felt that they had received significant assistance,

while nearly 30 percent felt thg% much more help was needed.

Ca Administrator self-image and feeling about the future

1l
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The administrators were considerably less optimistic about
future developments in the area of racial desegregation than were
teachers. A number expressed the feeling that the Institute had
provided help, but wers somewhat doubtful as to whether this help
would he adequate to meet future problems. About 60 percent could be
caﬁegarized as being cpbimistic, while the remainder wers pessimistic

or quite deubtful about the fubure.
VIX. CONCILUSICNS STATED IN TERME OF TRAINING INSTITUTE OBJECTIVES

Nearly all cf the participants; both administrators and teachers (95
percent), felt that the Institute had been successful in achieving its
basic goal, this being, provision of assistance to administrators and
beachers in i&entifying'and coping with problems they have in the per=
formance of their duties in the implementation of guidelines for
desegregation esﬁabiished by the U, 5. Office of Education and the Fifth
Circuit Court of Appeals.

In terms of specific objectives, the following represents a synthesis
of administrator and teacher reactions regarding each of the objectives

stated within the initial proposal.

A. Provision of a discussion forum for consideration of problems related

to ra;ial,inﬁsg;atian of public schools. Over 95 percenit of the

respondents and intervieweesz indicated that this objective had been
achieved satisfactorily.

B. Provision of aid and support (reinqugement) to school districts in

eliminating racial segregation. Approximately 90 §§§éent of the

queatiormalre respondents and interviewees indicated that considerable

assisbance had been provided by the Institute in this area.

g Assistance in faculty recruitment and placement in racially integrated

. 19
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schools. This item pertained primarily to administration. Approximate-
1y 60 percent of the administrators indicated that they had re-
celved some assistance, while the remainder felt that help was not
needed, or that this problem did not exist in their particular school
district.

Assistance in legal matters related to razcial integration. All of the

administrators interviewed, as well as those who responded toc the
questionnaire, said that assistance provided by the Instituie had
been adequate.

Improved school~community relationships as this pertains to racial

integ;atiqqg Seventy=~five percent of the respondents and

interviewees felt that participation in the Institute had enauled
them to improve their working relationship with the community, while
25 percent indicated that the Institute program had been quite
inadequate in this area. Several suggestions were put forward

for improvement, See Exhibit B.

FPgychological and social barriers to successful integratioh,qﬁ

gquols. Ninety percent of the teachers and 75 percent of the

administrators who participated in the Institute and completed the

questiomnaires indicatsd that experiences gained through this program
had been helpful in alleviating psychological and social barriers.

Iechnical assistance with instructional problems. Approximately 65

percent of the adninistrators interviewed felt that the technical
assistance provided throv h the Institute was adaquate, while the
remainder felt that much more help was needed. Seﬁ%%fy percent

of the teachers who participated. and responded to the questionnaire

indicated that technical assistance was limited, but helpful;

’whéreas 30 percent indicated that the technical gséistanca in such

‘ 20 "



areas as mnedia utilization and cuarriculum development had been

adequate.

The overall svaluation sitructursed {rom the data provided in this
report indicated that over 75 percent of the participants were completely
satisfied that the basic objectives of the Institute had been met. In cases
where teachers and administrators described the program as limited, but
helpful, numerous suggestions for improvement were offered. See

Exhibit B, From the data cited in bhis report, it is quite obvious that

- further efforts similar in format and design should be implemented in

this area of Texas. WNone of the participants indicated that zny basic
change was necessary in the format and organization of this Institute.
Based on the conclusions formulated from the data cited in this re-
port, it would be logicél to assume that progress has been made in dealing
with the problem of racial integration in the schools of East Texas, but
that intensive efforts should be made to develop and implement expanded

programa similar to this Institute.
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ABSTRACT

Al Title: A TRATNING INSTITUTE ON PROABLElS OF SCHOOL INTEGRATION FOR
SCHOOL BCARD MEMBeRS, ADMINISTRATONS, PRINCIPALS, AND
TEACHERS IN 'THE HAST ThXAS AREA

B. Submitted py: Sam Housten State College

Ce Directeor of the Program: Lre. Sular Ryan
Dean, School of Education

Objectives: The general objective of this Institute is to aid scheol

board members, administrators, principals, and teachers in the East Texas
area to identify and cope with oroblems they have in the performance of
their duties in the implementation of the puidelines for desegregation
gstablished by the U. S. Office of Education and Fifth Circuit Court of
Appeals. The institute will provide a forum for discussion and dialogue in
dealing constructively with the process of integration and providing
reinfércement to those school districts where help is needed, Particular
problems addressad wﬁil generally pertain to the elimination of racial
isolation in the public school; faculty recruitment and placement; legal
problems, especially related to building program, taxing, and financingj;
political and/or cormunity pressure; school-community relationships; and
psychological and sociological barriers to racial integration and curriculum
revision., Finally, an attemnpt will be made to strengthen the relationships
between faculty and administration on the Sam Houston State College

campus and the school districts in East Texas so as to add greater service
in the erucial issue of school integration.

E. Procedure: The Institute will be conducted in three phases. FPhase
One will be during the fall of 1968 and Phase Two during the spring of
1969. KEach phase will involve 50 to 60 participants from 10 public

23



school districts. Each district will be inviied to send a biracial

team of from five to seven persons. These teams will include board meni-
bers, administrators and classroom teachers. One day-long seminar will
be held each month during Phase One and Phase Two. Rach school district
will be visited each month by‘a college tean to discuss the problems

and implement the suggestions and pessible solutions. This Institute

is designed as an informatlve inservice program to provide "in the field"
assistance for school personnel in the predominantly rural areas of Hast
- Texas. These school systems are in the early stages of desegregation,
and local help and consultation are needed. Phase Three will constitute
an intensive evaluation of the Institute program and the effectiveness
of the visitations with each participating district.

The program of the Institute will be developed in terms of the general
problems regarding school desegregation as identified by the participants.
Specific needs in terms of staff relations, community relations and curriculum
revision will be addressed.

A pianning committee of local school persomnnel will be formed. This
cammitte; will further help to identify local needs so the Institute can
focus on these problems.

The Institute team will be composed of college faculty with released
time Institute work. Nationally known consultants will be used for the
campus Seminars as well as the visits to the districts. Phase Two will
include two workshops in curriculum revision and special attention to
sénsitivity training.

F. Time Schedule: September 1, 1968 to August 31, 1969

G. Budget: Total Cost: Federal Funds Requested $56,650.00
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A TRAINING INSTITUTE ON PROBLEMS OF SCHOOL INTEGRATION FOR SCHOOL BOARD
MEMBERS, PRINCI(PALS AND TEACHERS IN THE RAST TEXAS AREA

FROBLEM IDENTIFICATION

A. Nature and Basis of the Problem

March 29, 1967, the Fifth Circuit Court of Appeals in New Orleans
affirmed its earlier decision which orders school districts in Texas to
actively work to end their dual school systems. The Court's decision
regarding school desegregation came with explicit regulations and instruc-
tions on how total integration should be achieved by September 1, 19567.
Reaction to this and previous decisi.ns has been negative in Fast Texas
on the part of many policy makers and officials. However, nearly all
school districts in the regica are making plans for varying degrees of
compliance. In all of the school districts racial isolation is guite
severe. During the 1967-68 school year, for example, the percentage of
Negroes in East Texas schools was nearly 50 percent and, of that total,

95 percent were in all-Negro schools. Ninety-seven percent were in
majority Negro schools according to the 1967 revort of the U. S. Commission
on Civil Rights. Most schools in this area were completely segregated
until 1967. This rising enrollment of Negro students is compounded by
only a slight increase in the number of Negroes being admitted to white
schools,

Faculty desegregation for the 1968-69 school year presumably will be
avmajgr emphasis of the U. 5. Office of HEducation. School districts are
required to have a number of "cross-overs" - Negro teachers who teach

i

in white schools and vice versa - equal to twice the number of schools in

tion. Yet, in East Texas very few schools have complied. The Court
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goes beyond the guidelines, which do not require that thers be a
crossover at every school, and makes this obligatory. There is a community
pressure to aveid having women teachers and clerical workers work under
male Negro principals,.

Moreover, a climate of uncertainty and even fear, in many instances,
exists in same schools. Teachers are aware that the local community
power structure and decision makers are not in harmony with the federal
law. The Southwest has had a hist@;g of strong individualism, states
‘rights, provincialism and emphasis on local control. Administrators
understandably are ambivalent as they confront the conflicting demands grow-
ing out of the local mores and the national interest. They are limited
in what they ecan éreatively do until they have the legal and moral
support needed to act. Security and job tenure are of great concern to
these professional educators. Many school administrators are eager to
comply with the federal laws and the ruling of the courts if they have
the assistance of informed colleagues and help in interpreting the laws
to their respective communities,

The school superintendents of this area, in general, give high
priority to staffing problems. With the districts, some of the most
Sserious questions administrators have are taxing, adequate teacher salaries,
faculty recruitment. Compounded with desegregation, it becames a most
criticai situation. The better trained teachers tend to be placed in
schééls serving middle class children. UWhen schools are combined, it is
feared that Negroes will be displaced, Thus, they too resist integra-
tion. School districts are beginning to seek help on this problem and need
assistance in upgrading, as well as, desegregating their faculties.

Anéther area in which the school districts need help is in the field

of transportation. The Fifth Circuit Court says that every sfudent

ERIC 2¢
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choosing either the formerly white or the formerly Negro school

nearest his home must be transported to the school; if that school is
sufficiently distant from his home to make him eligible for transportation
under generally applicable transportation rules. The State Board of
Education reimburses school districts for bussing eligible children
between their homes and school. In the past, the school systems in the
region, operating on a freedom=of-choice plan, have bussed Negro children

past white schools to predominantly Negro schools. The up-shot of the

‘problem, however, is that all school systems will have to establish bus

routes which do not perpetuate segregation zid which will help eradicate
the bus routes which do not perpetuate segregation and which will help
eradicate the dual system. |

Another problem, wﬁich has troubled the school administrators of the
region, is the method of communication to the minorities of the region
about their rights., The Fifth Circuit Court is very specific about
how and when school districts under a freedom=-of=choice plan of integration
are to send out freedam-of-choice forms to the parents of school
children. Currently, the Texas Advisory Committee to the U. S. Commission
of Civil Rights is inquiring into this and other civil rights matters
as they relate to public education. School districts in this area araA
developing plans to cemply, but should large numbers of Negro parents
elect té send their children to previously all white schools, the schools
are nol being prepared adequately for this eventuality. Racial isolation
in the schools has created serious digparities in educational attainment
between Negro and white students. Not only is there a serious gap between
the Negro and white students in their. educational backgrounds, but also,

botween their standard and level of living. The existence of social,
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economic, housing, and other cultural disparities create a very difficult
problem even for creative and well motivated teachers, who wish to help

Negro children assimilate and learn. The problem is accentuated by the

deal with this aspect of desegregation.
Finally, school systems in this region have been committed to the
dual school concept. They have built schools where the school population

resides. But, because of residential segregation the building of new

' schools by the neighborhoed plan transforms de jure segregation to de facto

segregation. This, the Fifth Circuit Court will not tolerate. The

Court says that school districts shall locate any new schools or expand

old schools with the objective of eradicating the vestiges of the dual
system. Some school systems in the region are involved in large scale
building programs and it is essential that they be designed in such a manner
that they will be able to comply witﬁ the decision of the Court.

These are some of the problems that have been identified in previous
contacts with school administrators, board members and teachers in this
region. Other problems, particularly in the area of curriculum, :could
be detailed as they have been defined in three Institutes for Teachers of
Culturally Deﬁrived Children held on the Sam Houston College campus, and
one Drive~In seminar on School Integration held on the campué during the
summer of 1968, Reports of six previous institutes on school desegrega-
ticﬁ in the Gulf Coast Areﬁ substantiate these findings. These institutes
have attracted the classroom teachers, who have said again and again that
the policy makers, administrators and principals are the ones who need
assistance most. Therefore, this lnéxitute is designed to address itself
to this seriously felt need. If this institute can help the superintendents,

their administrative staff members, and board members come to grips with
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5
the problems defined above, and undersicand the teachers! practical needs
this will encourage and facilitate further student and faculty desegrepa-
tion and improve the quality of education for children of all races. By
including participants at several levels within a system, dialogue will

stimulate learning.

B. What Has Been Done To Help With The Problem?

Sam Houston State College has conducted three six-weeks summer Institutes
for Teachers of the Culturally Deprived. These Institutes have enphasized
curriculum revision. In addition to helping them in relationship to the
teaching-learning situation in bo%h the elementary and secondary schools,
the Institutes alsoc provided manpover training to help teachers develop
vocational counseling, job placement skills, and knowledge of resources for
future employment of the students from deprived sub-cultures. The prépased
Institute is built on the experience and relationship established in the
past, and is designed to provide information, assistance, and encouragement

to the administrators in Rural East Texas,

C.. FPlans and Resources

During ﬁhe firat Phase of the Institute, ten schools will be requested
to send one biracial group of participants to the campus each month for a
seminar. This group should include a representative from the schooel board
(préferably the president), a principal from an elementary school; a
principal from a secondary school and several classroom teachers,

The small group sessions or workshops will be straﬁified aeccidingvto
the nature of the problems identified.v These small group sessions will
provide opportunity for informal interaction and dialogue.,

Activities for the participants invelving axperienées tﬁrgugh wnrk'with

29



6
able consultants and lecturers, small group discussions, and independent
research should provide basic understandings of the process and problems
identified as the school districts desegregate.

These persons, expecially the administrators, will be asked to bring
vital data, maps, surveys, short and long range plans and other related
information.

The staff will provide the necessary instruments, check lists and the
like, to assisl the group in exploring the problems and assess what has
" been acconplished. Each commmity will benefit, because the Institute
should make possible a nore workable plan for each district.

The effectiveness of the Institute can be assessed through the follow=
up visits to ‘each district, and consultation with administrators, lay
people and teachers. Sam Houston State College will make all of its
resources and facilities available t» implement the effectiveness of the
Institute program. S@lected-student:teachers at both the elementary and
secondary levels wiil be assigned to rooms having both Negro and white
children. This will provide an entry for the individual visits'tgnthe
classroom: and aid in helping the regular classroom teacher in curficulum

revision,
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OBJECTIVES

A. To help school board members, administrators, and teachers to
identify the administrative problems they have in the performance of their
duties, in the light of the latest decision of the Fifth Circuit Court

of Appeals and the Guidelines for Desegregation established by the U. S.

Office of Education.

B. - To foster the development of creative educational leadership, throngh

" an extensive study of the nature ol the modern community?s eduecational

problems = particularly problems pertaining to the elimination of racial

isolation in the public sshools.

C. To stu the speclal problems of an educabional nature that are coming
P b g

about as a result of total desegrepgation.

D. To help school personnel develop knowledge and understandings of the.
factors associated with the diverse backgrounds of the children and what
should be done by Negro and white teachers in the classroom to enable the

children to learn with the least nuwber of human relations problems.

Ee To help school personnel at several levels gain better understandings

of themselves and thelr relatiovnships with one another.

F. To provide the guidance essential to helping teachers, school board
members, and administrators deal with problems of faculty and pupil

behavior that arise as a result of total desegregation.

G. To help school personnel understand that (1) there is similarity of
their objectives as they teach childfen; (2) there are both Negro and white
underprivileged children: (3) each child is an “ndividual having his own

unique personality; and (4) all children must be dealt with in terms of
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III.

their individual needs.

Ha To furtner help them understand the curricula needs of the children
coming from diverse backgrounds, and develop essential modifications in the

curriculum considered desirable for facilitating the desegregation preoceas

- in the schools.

I. To help school personmel develop such knowledge, skills and under-

standings as will enable them to work in their schools and community as

‘leaders and make a significant contribution to the effectiveness of the

school and cammunity in the total desegregation process.

Je To provide a forum which will heip each district representated to
pramote a community atmosphere conducive to good human relations, improved
educational standards for all children, and a workable program of

integration.
PROCEDURE

As Type of Program

An Institute will be conducted at Sam Houston State College for 60
teachers. Participants will be school board members, principals, administra=-
tors and classroom teachers. The institute will be coordinated by a
Director and an Associate Director. It will be led by a staff of professors
in the behavioral sciences and in professional education. One outside
consultant of national prominence will be used each day of the Institute.

The Institvte will be divided into three phases. Phase One will be
camposed of 60 participants - one team from each of ten school districts.

There will be whites and Negroes from each district as outlined under

. Plans and Procedures. This will provide racial balance and will permit

dialogue among Negroes and whites. Phase Two will follow the same plan.
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During Phase Three an intensive evaluation is projected.

B. Content or Frogram

The program of the Institute will be developed from the priority of
problems outlined by a commitiee of respected local administrators.
Following the approvail of this propesal, this planning committee will be
brought together to identify the major necds of schools in the East Texas
Area, as they are incident to the desegreg.tion process. The Institute then
Wili be planned to focus on the perceived needs of the Institute participants.

The content of the Institute program will be designed to meet the
needs of administrators, principals, and school board members in relation
to the dynamics of school integration. It also should provide for the
improvement of thelr attitudes and opinions regarding integration and
the necessity to reduce the educational disparities between Negro and
white students. Consideratlon will be given to integration and its
related problems in tlhe schécl and compunity in an effort to develop
favorable attitudes about it as a community process.

Attention will be given to the freedom-of-choice plans as one means
'of compliance with the dessgregation requirements under Title IV of the
Civil Rights Act of 1964. It will be made clear that these are acceptable
means of compliance only if they accomplish the purposes as stated in the
guidelines.

. The Fifth Circuit Court of Appeals recently stated: "The proof
of the pudding is in the eating: tha proof of a school board's
campliance with constitutional standards is the rasult--the performance...
the only school desegregation plan that meets constitutional standards is
one that works.™ ‘

In those school systems in which good~faith leadership has been

QO  practiced, freedom-of-choice Plans have been used effectively in integrating

E119
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10
the schools. A major role of this Institute wili be to give the school
administrators and gchool board members the xknowledge, skills, inspira=-
tion, and desire to develop an atlaosphere which will lead to significant
progress toward establishing a single, unsegregated school system for
all children.

The broad areas on which the Instituie will focus will depend upon
the way a committee of administratora from the East Texas Area define
their problems in a special pre--institute planning session. It is expected,

" however, that the institute will concentrate on the problems identified
above, These will include the processes of racial iscolation, student
desegrezation and resegregation; faculty cross-overs and related unrest
in both white and Negro communities; aduwinistrative technigues for com=-
municating support of piogfams and personnel committed to overcome
segregation; bus transportation, which does not continue the pattern
growing out of the era when cegregation was conzidered legal;
compensatory educational programs tec overcome the gap between the Negro
and white students in educational achievement; the social and econcomic
resources available to students and their parents to surmount the social
class Zesparities which exist between Negro and white studenbs; pre-
scriptive and administrative practices which can be strategically applied
so that all students, Negro and white, can share the educational resources
of the community; techniques to work with the commnity power structure;
diséiminatian of information about federal programs and how the systems |
might apply for them; school district finanecing related to theieducational'
problems incident to school desegregation; and related iésues of policy
and programing, in which administratcré need retraining to be effective
decision makers and agents of chaﬁge in the new school setting.

Participation in a program which focuses on the unigue érablams
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of local schools should greatly enhance *hs ebility of administrators
and other participarts in coping with theze issnes. Tb is hoped that
constructive programs and clear chennels of couaui. 2ation can be
developed among institute participants, Institute staff and the U. S.

OfYice of Fducation.

C. Methods

The Institu.2 leadership will inclade lecal administrators and will
invélve thei in planning the institate fo identify specific leecal
problems and secure their support in dealing with thwss problems.

The directors and instructors will heve orimary reaponsibility for

providing leadership in the progrem end fore developing direcitions and
guidelines necessary to cnable the pariicipants to profit most from the
institute. Consultants and visifiing resource persons will be employed
to direct various sessions in developine acticn ruidelines for the partici-
pants concerning ways they may approach the different problems sonsidered;'
The use of '"mame™ consultants will help attract the busy school administra-
tors to attend the institute. These men will be known inrtheir respective
fiedds to the school personnel for their competence and past leadership
in education.  This kind of azpproach should halp alert the loecal officials
to probleme faced in other parts of the country and help them to antici-
pate and plan for ways to meel these situations. |

The Inatitute wili provide a forum fer the participants and the
institvte staff for the purpose of Qiscussing specific questions currently
causing them anxiety. The participants will bring with them maps,
population data, information on ethnic groups, plans for canpliance and
other materials which thoy can sharee’

The participants will be divided into discussion groups which will

serve to provide seneitivity training, planning:seminars, and committees for
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implementation. An Tustitute staff mewber will be assigned to each small
group to stimulate, inform, ivspire, and otherwise help the participanis
to develop creative realistic soiutlions to the problems they define
as characteristic af their own districts. During these group sessions,
participants will study in depth problems related to the specific nature

of desegregat’on applicable for the ; oup. Frincipals and superintendents

[}

will study faculty, comutanity, and obher general preoblems while classroom

teachers will be more concerned with student intererelationships and

Ceurr.oculug revision.

Doring the sensitivity trainlng varticipants will be expected to
bring anecdolal zccounte irom practical field experiences. This will pro-
vide a teuhnigue Lo soimuiaie interazction end dialogue during sensitivity
sessions. The final sessions will be spent by participating teams in
developing action plans for thedir pzr+?wlar school situations. Team
plans will b2z rsviewsd and evaluabed, witn a view toward putting them
inte action in tne schoocl syvstem.

In carrying out the latiter portion of the progrum, expert assistance
will be provided through the use org

l. : The superintendent and available staff.

2. Schocl. lesders ifrom distriecis having experienced successful
desegregation of pupils and faculty.

3. Consultants and instructors.

Da Frequency and Duration and Follow=Up

It is planmned to begin the Institute on September 1, 1968 and conclude
on August 31, 1969. A meeting of staff Planning Committee will be held
in early September to make preliminary and specific plans for the institute
activities. This meeting will involve people for one day. Later in

September the committee of loecal school administrators will.ﬁeet with the
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institute staff members to develop a preblem inde:r and finalize the Institute
curriculum. The Institute will meet on the San Houston Campus one day each
month for nine consecuitive months. BHach school distriet will be visited by

the college team once sach month for nine consecutive months.

A typical schedule for a given on-campus session is as followss:

8:00-8:30 Staff Conference and Discussion

8:3C Assembly Lecturs = Visiting Consultants will
address the entire group at this time.

2230 Homogeneous Workshop session and Planning

for Implamentation

10:45 Coffee Dreak
1Ll:co Workshop sessions continued
12:00 Tuneh

1200 Sensiti-tty Lralaing

2:00 ' Assembly Lscture

In addition to the follow-up session iﬁ the Spring of 1969 for Phase
one and the Summer of 1969 for Phase Two, there will be an additional methods
of evaluation. This will include on-site visits by the Director and
Associate Director, and members of the staff, to sssist school districts in

implementing the goals of the Institute.

Fs Distribution of Results

All finally approved papers and»guidelines developed during the
Institute will be made available to each participant and -¢copies will be
available for a representative number of teachers in the various schools
represented, In addition, such‘pa*eré and guidelines will be made
available and‘relaasgd to all news media at appropriate times.

7
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iVe SELECTION OF PARTTCIPANTS

The institute will be open to all gualified applicants from the
Hast Texas Area who live in the predominant rural counties which aré
within a 75 mile radius of the city of Huntsville; There will be no
barriers of race, sex, creed, or national origin. Selection will be made

upon the follewing criteriac:

A Board members, superintendents, principals and teachers will be
invited to come in two teams composed of not less than five members
each. fach district will be expected to provide an egual number of

Negroes and whites., Some distiricts may select a Latin American team.

B, The professional educator will have the following characteristics:
1. College graduate and properly certified by the State of Texas.
2. Has shown evidence of laadership ability.

3. Has demonstrated a professional attitude in his working
relationships and activities.

L. Has the ability and desire to communicate the concepts and the
results of the seminar to his board, his faculty, and his
community.

5. Indicates a willingness tc cooverate fully in the follow=-up
and evaluation procedures.

No academic credit will be given by the college for the work done

by the participants. However, esach enrollee will be doing university
level work and is expected to participate fully in the instiiute progran.
Bach individual who attends the institute may do so only on a full-time
basis and shall be paid $15.00 plus mileage per Institute day of attendance.

An "Institute Day" of attendance means the scheduled Tnstitute program

activities during a calendar day which shall consist of not less than five

T AU et s =

hours of that calendar day. Even though they maintain full-time status,

participants are not to receive stipend payment for days of absence, or

T I e e

for days during which they are in attendance for less than five hours.
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In the event ithai participants participation in the Institute is

-

interrupted or is terminated prior to coupletion of the institute program,
stipend payment shall be made to the individual for the periocd of satis-
factory attendance Bach partircipant is expected to cover his own

incidental expenses, as they may be incurred.

NON=-DISCRIMIWATION FPROVISIONS
No applicant or enrollee in the vproposed Institute on Problems of
School Integration will be barred on account cf sex, race, creed, color,

of the Institute will be conducted

ﬂ

or national origin, and all business
without regard to these factors. IBvery effort will be made to keep a

balance among all races in the fast Texas area in the participant group.

STAFF PEHSCNNEL
A, Director
Dr. Sular Ryan. - Dean of the Secl30l of fiueation

B. Associate Director

Dre. Ray King - Professor of Elementary HEducation

C. Instructors

Dr. William Carnichael -~ Preofessor of Bducation Administrasion

Dr. RBill Waldron - Associate Professor of Psychology

Dr. James Mathis = Proufessor of Guidance and Counseling



Ds Consultants and Resources Persons

Some of the individuals who will be asked to serve the Institute in

this capacity will be from school districts that have made early moves
toward desegregation and/or integration. Therefore, they will have had
dafinité experience with the problems. These will include persons in
administration and other authorities recognized in the .rea of school
desegregation. The following have not y=t been contacted, but the list
suggests the kind of educators thne director hopes to recrult as consultants:

1. Dr. Robert Howsam, Dean, College of Education, University of
Houston.

2a Dr. Louise Daugherty, Assistant Superintendent of Scheools,
Chicago, Illinois.

3. Dr. Daniel Thompsosn, Department of Sociology, Dillard University,
New Orleans, Louisiana.

L. Dr. David Cechen, Director, Race and iducation Study, United
States Commission on Civil Rights, Washington, D. C.

S. kr. William Foster, Profeassor of Law, University of Wisconsin,
Madison, Wisconsin.

6. Dr. Charles K., Martin, Superintendent, Chattanocoga Public
Schools, Chattanooga, Tennessee.

7. Dr. Newman Walker, Paducah Independent School District, Paducah,
Kentucky.

B Facilities and Resocurces

Sam Houston State College has new buildings and proper facilities
to conduct all aspects of this Institute. The new library and seminar
rooms will provide space and research facilities for implsmentation of
the Institute. The collape has put its full resources at the disposal of
the Institute, and will itske all measures to assure a successful
program. The college is situated in East Texas and plays an important
role in supplying the area with teachers and administrators. Thé?efare,

this Institute will initiate and the collepe will pursue a constructive
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program in the arez of human relationsz.

£

o

TTI. HATERIAIS AND BQUIPMENT

la Books, pamphlets, and other writtsn materials dealing with the
problem of desepregacion and human relaticﬁse

2. Rental of filuws related to the topic under discussion.

3. Filmstrips pertinent to the topic under discussion.

L. Hental of tapss prepared by recognized avthorities in the field of
human relations.

5. Transparencies to be used with overhead projectors.

6, Other materials and films for which there is no cost will be secured
from the Anti-Defamation League, The National Catholic Conference
for Interracial Justice; and The Houston Council on Human

Relations.

VIII. TIME SCHEDUILS

The participants will regisier September 27, 1968. The first session
will ve held October 8, and each third Thursday through May 1969. The
individual district visit will be made during the first two weeks of each

montha

IX. OTHER INFORMATION -
A. No other funds are available for this proposal except from Title IV,
- Seetion 405, P. L. 88-352,
B. This proposal has not been submitted to any oiher agency.
C. This proposal is not an extension of, or addition to, a project

previously or currecntly, supportad by the Office of Education.
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PROPOSED BUDGAT

Special Training Institute Program
Under Title 1V, Seetion LOL, #.L. 88-352

Subnitted bys: Sain Houston State lollege
Huntsville, Texas 77340
Duration: Begininning Date: Septenmber 1, 1968 dnding Jate: August 3i.
I. Stipends and Participants! Travel: 20,160
A. Stipends: ¥For Institute participante at

“the rate of $l% per Instituie day off

-~

attendance for 20 Institute days

60 x 10 x 15 = 2 14,000
Ba Participants! travel
12 x 100 x 20 x .09 2,160
Total Htipends and Participants!' iravel 21,950

II. Direct Costs:
A Compensation for Personal Services:
1. Director of the Institute =
Salary 12,000 for 9 months.
Administer the program on the Sam
Houston State College campus,
Director of Registration and counseling

or participants, recruiting, program

planning, staffing, consultation, recording

and editing Institute's publication,

follow-up evaluation. 25#% x 12,000 ), ,000
2. Associate Director = Salaryﬂls,QDD

for 12 months). Coordinator for

(&) program planning, staffing, and

G P




B.

}_},s

and curriculum. Zerve as education
consultant to participants and schools,

assist in evaluation. 20 % x 18,000

Five professors to be recrulbed Lo serve

as a facultys Kach one will be present
every day for all sessions. Bach will
make at least two [formal pressntaticns
in the area of his special competsnce
and lead several small group sessions
each day of the institute.
5 x 24 x 60,00 per day.
(a) Visiting Consultants ~ 20
Institute day @ av. 375
(b} Light local resource people for
planning @ $50
(¢) Local school visitation:
LO consultant days @ $75
Secretarial Service - promotion, typing
transcripts, correspondence

50% of $L,500

Employee's Service (Social Secufity at Lh.4Z)

Supplies and Materials

1.

Operating supplies - stationery,
letterheads, envelopes, evaluation
questionnaires, folders for
participants. ﬁ
Training materials - (flimeograph

copies of relevant material from

4 3

3,600

74200

1,500

LOO

32,000

2,250

500



III.

I.
II.

I1T.

books and moncgraphs, pamphlets,

textbooks and films on Special

Problems of Education - At a

maximui of $L per Participant)

120 x &b 180

D. Travel

1e Staff, car or econony air, approx.
12,000 miles @ ¢ 1,080

2. Conzultants, 20 trips & Approx.

$100 2,000
3. Resource people, 1 irip for

B x 1C0 @ 2¢ 70
L. Per diem, staff 5 days and consul-

tants 20 days 25 x $16 LOO

E. Cammunications

l. Postage $ 50
2. Telephone 100
iE3 150

F. Printing - final reports
TOTAL DIRECT COSTS

Indirect Costs

5

Stipends and participant travel $ 20,160
Direct Costis 29,190
Indirect Costs 7,300
TOTAL FUNDS $ 56,650

45

4,550

150

__600

T 29,190

7,300

36,L%0
20,160

56,650



Exhibit B

Reactions to Juestionnaire
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Training Institute on Problewis of ZSchool Integration

nestionnaire for Administrators

. Hlave you received assistance in the identification of problems and

gdgeveloprent of strategies for solution of proolems in the following areas:

A Development of a healthy and productive working relationship
between teachers and other staff members in rrour schoel

Yes

L 7 i To a very limited extent

T need more help in 2

b. Development of curriculum {course content) especially tailored to

meet the needs of a variety of individual students in my school

[3221 Yes

E To a limited extent
(=] No
I especially need more assistance in 8 — )
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Aruitoxt provided by Eic:



regarding their adjustment to work effectively on an integrated faculty

c Development of tecimiques feor counscling with individual teachers

B]  ves
L5 Tnadeguate but needed
E:IZ} No
T especially need more assistance in 3 .
d. Development and implen=znbation of plans for inservice education of

teachers and other siaff menbers in my school

157 Yes
{7 _ 9 i Limited but effactive
3 No

iy teachers and staff members most urgently need assistance in

Please react to the followling stztements regarding
a. What we have been doinpg in these sessions has
the problems which 1 have
Agree

Disagree

E So far, so good but I suggest

this institute

been helpful to meet

¥ é-g
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mestings has bzen convenient and

v
[

Ve The time allotted for thes
adequate

!EE. Yes

Cs The subjects wnich ws have considered in our meetings have been
appropriate to the problams in .ny schoocl
Agraw
3] - Disagree

il

{7 Ii I sugmest dropping the folliowing topies

T suggest adding

1e ) o . _
2a _ 7
3. N R _
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3e Are you developing plans for next school year to deal with the challenge

that exists in the following areas

a,. Improvement of school staff relationships
Yeo
No

Not necessary

I need more assistance
b. Faculty recruitment and placement in biracial situations

Tes

No
Not necessaxy

T need more assistance

Not necassary

S I need more assistance

d. Development of a more functional and effective curriculum to
mez=t a wide variety of needs

Yes

Not necessary

I neecd more assistance

Lo




= Develonient of an improved prograw of inserviece growth for teachers

ard other staff manbers

~

Plcase describe briefly a plan which you have designed for implementation
in your school this next semester or school yvear

12

L. . How do you feel about the long term prospects for corstructive program
development designed to deal with problems in the following areas

a. Social adjustment: of cross over teachers

Optimistic

51 Doubtful
‘ Negative

Camments I

S




b. Community reaction to integration of students and faculty

Optimistic
N Doubtful
[ E:j Negative
Comments o )
C. Individvalized curriculun and instruction designed to neet a broad

spectrum of individual abilities and interests

i Ih f Optimistic

Doubtful

II] Negative

Comnents L

d. Social and educational adjustment of students in racially integrated

schools

Optimistic
Doubtful
Negative
Camments h

g3




5 Piease offer any suggestions which you might have for further development
of this institute to deal with your problems or meet your needs which
have thus far not been satisfied.

i

S3




Training Institute on Problems of Scheol integration

Questionnaire for Student Teachers

1. Has you participation in the student teaching program provided assistance
in the following areas:
a. Dealing cu an individual basis with the special learning problenms
of children
Adequatz help

Limited but helpful

Impractical

Suggestions for improvement 10

TR

b. Development of techniques and activities designed to improve the
student's self image as this relates to his living and working in

an integrated school

[187] Adequste help
| Limited but helpful
[::i]; Iacking or impractical

Suggestions of needs that exist in this area 10

o i

B R R O R S

R




2.

O

d.

Liagnosis of special learning problems and information where

professional telp can be obtained in solving these problems

[(1Z7] Adaquate in my assipnment
[jji] Limited but helpful

f Eji Lacking

I need more help in

!.J
ik

Selection and use of rJucational media (films, Ffilmstrips,
transpariencies, models, charts, tapes, etc.) to enrich and make
ny teaching more meaningful to students

(131 adequate

r107] Linited but useful

Lacking but not necessary

Do you feel that your student teaching experience will help you as a

tewcher in an integrated school

ERIC
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No

Please list several reasons for your answer




3. wWere there any experiences in your studeni teaching work which caused you

serious concern?

21 No
Yos
Please explain or describe 12 ] e s e -

L. If you taught in an integrated school, what aupgestions would yvou make to
: g 2 EE
other student teachers who vwill have a similar experience in the future
(Flease list about l or 5)

1. 25 - o e e

Sé
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Training Institute on Froblems of School Integration

tuestionnaire for Teachers

1. Please react to the following statements regardin, che institute
2. Wrat we have beon doing in these sessions has been helpful in

meeting many of the problems winich I have
3] Disagree

(L] S¢ far, co good but T sugrest o -

be The time schedule for these meetings has been convenient and adeéuate
II!H. Yes
E:g] Suggest the following changes

Ce Tha toplcs which we have discussed in our meetings have related
to the work which I do in my teaching assignment

Agree

Disagrees

I suggest dropping the following:

[:Eij' I suggest adding discussion of
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2a Has your participation in ithis institute provided significant assistance to
you in the following professional areas:
a. Dealing on an individual basis with the special learning problems

of children

e Adequate assistance

EE%Zj Limited but helpful

o Tmpractical

{:jgj Suggestion for improvement e B

ba. Developrmient of techniques and activities designed to improve the
youngsters self image as this relates to his living and working in

an integrated school

ff}gj Adeguate instruction

[25] Limited but helpful

Eizij Lacking or impractical

2] Suggestions of needs that exist in this area:

c. Diagnosis of special learning problems and information where
professional help can be obtained in solving these problems

[15] Adequate

Limited but helpful

| 3] Lacking
|_ L I need more help in _ _
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Selection end use of aducational media (films, filmstrips,
transporiencies, models, charts, tapes, etc.) to enrich and make
my institutional work more meani.ngfﬁl for studentz

Adeguate

Limited but useful

Lacking bubt neecded

Not needed

Suggestions for improvement

Have the discussions and activities of this institute provided help

for you in the following areas:

.

Your working relationship with other teachers and staff members in
Yyour school

» Yes

(2] No

T don't know

Your feesling of pride about the school in which you teach

|§Di Helped me to feel more secure in my assignment
A Had no effect upon my feeling about the school
0] Caused me to feel less able to ccpe with my teaching problers

My ability to call upen specialists for assistance in my teaching

work (librarians, counselors, A-V coordinator, principal etc.)

No

T don't know
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whiich include

wd

Have you developed plans for your teaching next year
changes in the followinz professional areas

Gourse content adjusted to meet a variety of individual pupil needs

287 Yes
2] No

6] Slightly modified

E@j Somnen ts e e e e T ———

de

Ds Use of instructional materials and special rascurces
{ 35; | " Yes
ER No

| 3' To some extent but T need more help in

Revised Instructional methods in class and laboratory experiences
for students
Yes

No

To some extent but I need more help in

X,
ERIC
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ds Braiuation of pupil vrogress

Tes
(2] T would like to but I need additional help in

5. Has the Instiinte program provided any assistance to you in developing
a closer working relstionship with the parents of the children you teach
by helping you to plan effective:

e Home visitations

Yas

No

Not applicable

b, Parent and child conferences at school

9] Yes
No

Not applicable

Ca Utilization of cammunity resource people in your teaching
39 Yes
No

Please offer any suggestions which you might have for improving our program

in this area

27
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Training fastitute on Problems of Sehool Integration

Questionnaire for Schocl Board

1§

How is the training institute assisting in:

Aa Tdentifying and delineating the problens of school desegregation

3

Da Developing various sirategies for solution of these problemns

Is there any evidence of improvement in the following problem areas
{check Yes or No)
ae Relations with the predominately white community
liiii Yes
e Relations with the Negro segment of the community
E:g] Yes
o
c. The ability of administrators to deal with school pr@bléms without
these problems reaching the board table
3] Yes
IIEI o
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da

The coopsrative working relabtionship of teachers and starf in

R Y3
(8} we

The satisfactory cocial adjustument and effective learning of

students (white and Negro) who atuend racially integrated S?hools

T ves
Leld -=

[ 1] No

The establishment of satisfactory lines of comaunication between
the school district stsff and college faculbty mebers

(31 Yes

[0} Limited progress but encouraging

{ 7373 Mo

Througi participacion in the training instiiute special assistance

has been provided in the following areas (check)

Faculty recruitment and placement
Legali problems related to integration
School building problems (construction)
Pupil transportation

Finzacing special school programs to meet individual needs

Social adjusiment of teachers on racially integrated faculties
Obtaining the help of specialists to aid in the solution of

unique problens

T} Selection and procurement of instructional materials necessary to

the developrﬁent of new and imaginative programs for speclal needs

é3



I What deo you believe %o be the major conuribulions of this Institute

in relation to making school desegregaticr more successful?

G

ly

5. What contributions might this Institute have made that it did not make?

2

&4

o
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Questionmaire for Scheool Board - Summary of Conments

-
i
]

Identifying and delineating the problems of schoal desegregation

Bringing problems out in open and discussing them both pro and con -
By open discussion many of the problems lose some significance

Brings problems out into the opsn for discussion

hava as & rebult of aCFOﬁl deqegrpgaplan. {A nmunber of schools
have gone further into this ares than ours) '

1-01b Developing various strztegiez for solution of these prokblems

It's helping us to prepare stratsgies that have worked in districts
with the same rcommon problem. Making us cognizant of some potential
problams we would not have anvicipated

By applying the experience of the group we see many problems - if
not all - have two equal sides.

Letting participants realize that most problems are human rather than

racial

L What do you believe to be the major contributions of this Institute
in relation to maklnr ucﬁnc] desegregaticﬁ more suc¢eesful?

Helps teachers to see that most of us have similar problems regardless
of his race

Making these staff members who attended more aware of all the
ramifications of complete school desegregation

Helping us to prepare plans that may solve problems unforeseen had
it not been for this institute _

Giving this region a common method of attacking this problem

The school board stated that it was not sufficiently informesd
regarding the institute %o be able to evaluate it, but that due to
the fset that during our first year of total integration there
were not problems of a serious nature, it was their opinion that
the institute contributed to this successful year of operation.

5 What contributions might this _Institute have made that it did not
make?

A follow-up whereby all staff members of a district could be involved

€6




Could it have heen possible Lo involve scme community organizations,
other than faculiry members In these programs? Groups suzh as F.T-A.;
civic organizations, ete. As active participants, we might possibly
have received some indications of community attitude relative to
theze probleams and thege narilcipants could have carried home and
expressed some of the attitudes of the instiltute. All in all, a

very worthwhile endeavor. |
{

67
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Guestiomaire for Teacherg - Summary of Comments

l-a So  ar, so good but I suggest

Some type of Training Institute for developing better comunity
relations

A more detailed discussion of the real proviems racher than
barely or touching problems lightly ‘

That more thought bhe given Lo summariszing the speakers address

The people that need to atvend are the ones not cnosen.

i~D Suggest the following changes

No changes, Jjust sulted my afternoson and hadiime

I think the time of the mzebting was satisfactory.

L-ec I suggest dropping the following:

School not integrated so the problems were not related to what I do

1 suggest adding discussion of:

Teacher relationship also in integrated situations

Classroom problems which relate to children regardless of race
Size of classes of disadvanteged children

Why more Negro teachers are not hired

Actual classroom and school situations in own locale

Problems directly related to integration

2 =-a Suggestion for iwprovement

§ Perhaps mors resources chould be made availzhle to the teacher

5 about how to help a child with a special learning problem.

§ Have persons participating in institute give their problems,

% Presentation of more leafning problems of children and discussion

and suggestions for dealing with these problems. I realize time
: factor is involved here, but I feel cross over teachers can learn
: , much from frank and open discussion of learaning problems of children.

Most of the films viewad were not relevant to my distirict.
Q ¢
ERIC €%
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Continued

A centinuation of vrograms like this one

Sugpestions of needs that exist ‘n this area:

Need to talk more in regards to how we can help pupils attain
self-images

More emphnasis on motivation and teaching techniques

I need more help in

How to éncourage pupils to become inguniry

Diagnesis of specisal learning problems., Here again I feel an
in-depth study between crossover teachers, counselors and
supervisors would be beneficizl.

Counselihg with different groups,. such as different races

Reaching the unreached

§uggg§ti@ns for improvement

Visual aids Jimited < other media [other film clips) may have
been beneficial

I feel other educaticnal mediza should have been used in connection
with the filmstrips

Though I am not a classroom teacher I feel this is a must. We
are reluctant to change without instruction and help in changing

Comments

I shall add more to ny plans in manipulation and construction of
things to give all a chance tc learn or excel in something.

This must be done due to the varying 1nterest of the children
taught by me daily.

I feel that my‘tolerdgce for students with problems has been
improved because of being a part of this prcgrami

Will try even harder to teach the indiv1dual;child

vvésf?”f



L - =a Continued
We are in completing cuarricuium guides
College oriented courses have very little need for changeﬁ

Our school is planning total integration education. I really
carmot maka definite plans. but do feel that this institute

has helped me to be wmore aware of the problems that may arise.
Rather than an 21l oue=lescon plan, I plan to make for a5 many as
three different groups.

L - b To some extent but T veed more help in
Securing free or inexperisive materials
Use of machines-plan to take a course in this so that I may be
more efficient
Problem identification

h - ¢ To some extent but I need more help in
Instructional methods
Gebtting more laboratory eguipments
Securing egquipment
Some other areas

h -« a I would 11ke to_but T need additicnal help in

We keep wvecords of pupils' work over a six-weeks period, then
we talk about it together.

Ways to show the sbhbudent a need or a want to progress

Please offer arny suggestions which you miggg_hava,fﬁf improving
our program in this area. e - L -

The institute has been helpful. I only hepe more community people
could be involved = T mean pafents,

I would enjoy having at least as.-many white as Negro speakers
(discrimination). I believe I will be better prepared to evaluate
myself after this study.

Use a follow=up program school visitation to see same of the
stated problems in action. '
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Continued

More partic.pants included in the program. This type of program
should be broadened to the sxwbent that most districts set up individual
workshops pertaining to this major problem.

The program is wonderful, but more teachers and aduinistrators
ghould bhe encouraged to aytand these mestings. I1f more profassional
peopile could attend meetings like the ones I have attended it

would sonn get the problens solved. :

This dipstitute has been vary enlighbening in many way=s. Many
things done,; that are not acceptable by either race, are done
through ignorance and misunderstanding. This institute has brought
about some understanding that perhaps will be carried back to
cammnities. -

Carry-cvar ints community - Institute for community lesaders.

To improve the program, I believe perents and other citizens in
the community sheould have been included. It may be that such
nmeetings eould be help in varinus comnunities.

Have more white speakers.

I think that this program has brought about a better relationship
~and understanding with all concerned educators. The lectures have
been wonderful in every respect.

I would suggest having people from the public elementary, junior
high end %igh schools who have had actual experiences in an
intesrated schoul to spesk at one of the sessions. Also, 1

; think it would be helpful to havs more films dealing with

{ problems teachers face in dealing with the children.

Many of the Negro teachers are being dismissed from schools. Why?
Thies needs a thorough dissussion.

Individual problems of teachers (local teachers who attend this
program) could be discussed rather than so many films. Perhaps

| we could get at the problems that confront the Leachers and

i pupils of this vicinity. Hewever, the films are actually dealing
with problems that arise Iln desegregation of schools, but 1
don't think the films present a :true picture of ouvr situation.

Strive to reach the parents and to have a better parant-teacher
relationship.

D1scuss more problems pertainlng to the curriculum. Have nmore
discussions pertaining to better human relations.

I work only with culnurally deprlvea children. Tzaking part in
this project has helped me tremendously in solving some of the
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Conthinued

problems that exist in our scheol. I have used some of the
technigques that have heen discussed.

This institute has so well fitted my situation that at this
time I can't think of any supgestionse.

This has been an excellenti program. Lhe only suggestion is T
hope there will be more programs like it in the futurs.

The program has been very helpful. Ifve enjoyed it very much.
It would be nice if our 1. . onis could attend some meetings of
this typ=.

If possible more parents should be involved in these type meetings
so as to help them wetier understand the problem of both or
all races involved.

I think more teachers should be involved in this program.

Use a more varied approach te problems rather than filmstrip

group strategy. Involve the pecple of each district represented -
attitudes do not change with so few from each distriect being
involved. A newsletter or some type of communication with

those left back hame would be helpful.

Adult education and commmity participation would probably be

profitable in speeding our processes and an aid to development
of the program.

As a group, I feel the needs are those of dealing with the children
from homes where educational values are low, self-concept is low,
and aspirations are low or unrealistic. Therefore, the child

does poor classroom work. How can a teacher deal with this problem?
How does she diagnose and remedy? Present more specific problens.
Give new tbechniques. ,

We have a very cocoperative faculty. However, this institute has been
very helpful in bringirg about a better relationship with faculty
members. It has provided an excellent opportunity for teachers

to discuss their problems. It has caused me to have a greater
understanding and appreciation of all children and adulits. 1

am thankful for having the privilege of atitending this institute.

I have no suggestions for improvement.

Continue some type of workshops and bring more personnel as you
have done already,

We should have more resource speakers in to talk about community

problems between the two races. Not only Negro speakers but
white alsoe. '

72




O

ERIC

Aruitoxt provided by Eic:

R N S S " B re v et s i d P i ivr e e am
nnaire f oy Aaminiovrators - AUGdLAy  OL wOlinRen L

I ne2d more help in

Getting more reople involved

Forming more relationshins

I especially necd more assistance in

Developing Burrién‘ E fjr mora Vooational ‘Uraining classes to
meet the needs of all th Studentr

Carriculum development

We neesd assistance in this ares.

Getting this idea across to mnore teachers
Curriculum revision

Some itype of grouping according to student abiiity until the
educational gap between majority and minority races is reduced

Courses of study and curriculum guides

Course content

I especially need more assistance in

Techniques for counseling with individual teachers
Getting teachers to be realistic to their problems

This is going to involve the changing of traditional attitudes
or acceptance of new ideas and attitudes.

Im-service education

Devélcpin' curriculums to meet individual needs. Accepting the
child as he is and recognizing worth in all rather than fitting
each child) to a preconceived set form.

So far, go good but I suggest .

That thcugh the ideas presanted waré excallant - I wonder if

had worked fcr some peaple.
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Continued

3
We sinply need (o carry some of wvhece ideas furither and sach
local situation should be han 1i@d locally, =ince many particulars
in each comainity should b ek, locksed =t

']
ok

de
O

Since this i

5 H
of a few white gpﬂaknrs, ihe bt%ak?fs showed that this was a little

ohs gided.

More rcould have been gaid aboubt problens with students with
negative attitudes.

I feel that we have just "scratched the suriace.'" Such a program
neads to be continued.

H;.

Even the speakers in number for all concerned.

Supggest the folilowing changes

Stick to a set dats for meetings.
Contination through the summer and next session,

More eating time

Ve
]
be)
wt
L)

Set a regular mecoting date -nd stick

I suggest dropping the following topics:

Sugges% showing both sides of the coin

I suggest adding:

Board members participation; Lay people participation
Curriculum development; In-service progrsm for teachers (local)
The Negro responsibility as an individual and a race to tne
problem of integration. The Anglo-Americant's responsibility as
an individual and a race to the problem of integration. HMore
face-to-face exchange of views. )
Secondary school problems in more detail

More detail about how we can help and understand the problems of

the Negro. Identify some of the problems. Things we as educators
do to relate 1o these chlldran,

V3
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Please descri

be briefiy a plan which vy have designed for Jmplemen-—
tatlon In v ;

school this next semester or school year.

Our school 1s already inteprated, but we pian several things to
improve inter-student relationships.

Because of our leocal circumstances, at the present, we are
not yet sure in which direction we should or will go. Also, beling
new in the area and in “his district, I am unable to anticipate

this direction. Put my past experience indicates which way we should
DOVE «

Having teachers to go into more detail in classroom preparation and
oultlines. They will be better understood,

We are not to thisz point in our situation yet.
Do not have one

Perhaps team teaching on a two teacher scale. A white and Negro
pairing up to work together.

Pin<point any problemn that exists and discuss 1t with all frankmess
with teacher or beachers.

Applied for a special grant (40,000} to help in working with the
staff, community and students.

Weekly visits

Continued ine-service meetings with faculty -~ both formal and
informal meetings -~ to meet problems as they arise.

Desegregate prades 7 -~ 12. Intergrate class officers and major
club officers, with a member of each race being represented in
aach leading office.

Better public relations through better communication foi students
and parents

Comments

I think as people work with each other they learn to know each
other better, thus creating a more wholesome atmosphere.

OQur teachers are good teachers - it would be difficult to improve
on our situation.

Definitely need a program that would include this as a topic =
especially in this area - should include many teachers.

a long way to go
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Coswiunity reaction Lo integration of students and faculiy - Conments

i

Mot enough experience i this area

I want teo Lo optimistic at all times, but many times
circumstances make us doubtful,

Good relationship already
This should be incluvded sleong with the previons iten and include

several lay people.

Individualized curriculum and insbruction designed to meet a broad
spectrum of jhﬂjVLuLﬁl abllﬁt;Eg and interests ~ Comments

Need nmore mon~v to hire more teachers

Good vocational and grouping already exists - except some problems
exist on grouping

This progran i=g, in my opinion, necessary unitil the educational
gap is reduced to scme sxrtent.

Meed help here

Social and educational adjues tueal of studeni in racially integrated
schools = Comments

One year of coamplete integration in our school system definitely
leads me to mark these areas as very optimistic.

Relations need some strerngthening. There is a tendency to follow
"block" leadership - group voting, ra’her than individual thinking.

Going to be very difficult

Students are, as young pecple more raeceptive to tecday's changes
than are the adult population in this area.

Please offer any suggestions which you might have for further
development of this institute to deal Wlth your problams cr meet
your necds whlch have thus far not been satlsfied-

I feel there is a need to continue along the same line and general
arzas. I would hope that each school might have a larger number
of participants.

More time in discussion group to discuss current problems.

The discussions have given much food for thought and have influenced

-and strengthened my'belief in educating the child - not the group.

We should make some self evaluations and encourage our teachers to
follow through on these things.
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Te Vo ano newsnap2:0s in overconing

How to conpete with rad193
negative abltitudes, hatreds of races stco.

Instead of having separate group sessions for adminisirators,
permit tie teachers t.¢ be in scme of the same proup s25s510n8.
This kind of institubte should continued, even if some course
or courses should be implesenteda.

Dr. J. Bs Jones of T.3.U. was vary, very axcellent and well versed
in the preoblems facing us today. His suggested solutions to

gome of the problems were worth while. The institute was well
organized and well staffed. The greatest benefit was the practice
teacher situations of putting Negro teachers in white classrooms

as well as white tsachers in Negro classrooms. Many of these
future teachers (in our school) experienced for the firat time

the different ethnic, moral, social as well as cultural differences
of’ our students.

More disgcussion groups to go over problems and learn how others
have solved them. Lass gpeaking at the beginning of each session.

Perhaps if more time was alloted for group discussions a better
understanding eculd be arrived at between the groups.

Honey for bettey facilities and personnel. Change in requlirauents
of! acereditation standards to meeat needs of different types of
students.

Better qualirfied persuvmnel. roney for more personnel and better
facilities,

There should be a well planned coming together of t=achers in
each department, so that teachers thaemsslves can learn various
approaches from each other.

Develop guildelines for the deprived for:
Improvement in respect for authority
Improvement morals
Improvement motivation for learning and advancement

I feel that the problems need to be more specific in the terms
of language, social customs and educaticnal goals.

A 51milar ianstitute next a%SSlﬂn, trying to get more people
involved.

27
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Objectives of the Questionnaire
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Objectives of the Questionnaires

1. Check con the achievement of goals set forth in the proposal

2 Bmphagize the basic problen areas dealt with in the program
(teaching function)

3. Sample any evidence of attitude change (basic to the success of the progra:

L FProvide an inbternal check on validity of responses by asking the same
quegtion several different ways

5. Save the participants time by providing boxes to be checked rather than
written responses

6. Provide an opportunity for wriiten responses if the participant desires
to react in that mamn..

Ta Provide data related to broad basic areas rather than isolated specific

problems
Administrator Questionnaire L, Areas
Teacher Questionnaire 6 Areas
School Board Questionnaire 3 Areas

8. Provide for program improvement based upon organized suggestions
offered by participants (if this be the case)

Administrators

1. Assistance in problem areas
2. Organization' and function of the institute
3. Plans for improvement in your school '

he Attitude change

Teachers
1. Organization and function of the institute
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L.
5.

1.
2

3.

Aosistance in problem areas
Feeling about the school
Plans for improvement

Relations with p..orons of the school

School Board Members

Attitude toward the ianstitute
fvidence of improvement or lack of improvement

Assistance in problem areas

B0



Exhibit E

Student Teachers

7



Student Teachers

One phase of the program of the Institute for Scheol Desegregation
was concerned with the involvement of student-teachers in desegregated
classes during their supervised practicum. Hembers of the collegs
staff who were assigned to the Tnstitute served as supervisors of thess
student-teachers. The purpose of this project was to determine if
stﬁdents without éﬁy change in formal instruction and without a planned
approach (coaching) would experience any unusual difficulties in a
bi-racial classroom that might have been minimized by planned instruction
at college pyi@r to the teaching experience.

Tt was anmounced to all prospective student-teachers that additional
student-teaching centers would be open to them for the spring semester.,
They were not told that the$e centers were in the schools participating
in the Institute. Most student-teachers who requested these schools
«id so because of convenience or because they preferred to work in small
school systems.

College supervisors visited with the student-teachers on at least
eight occasions. They observed the student-teachers as they taught and
visited with the cooperating teachers and with the school administrators.
There was complete and sincere cooperation by all those involved
throughout the experience.

The college student was encouraged to discuss any problems that arose
with their supervisor and to express any concerns Uthat bpt?ared then.

It was readily evident that a mutual vocabulary gap existed between the
student-teacher and some of the receﬁtly integrated pupils. It was also
evident that there was a paucity of sﬁfplamentary reading materials

o in many of the homes of the educationally deprived and was often
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necessary to make carefully individualized homework assignments if there
wazs Lo be any expectatiocon of getting them completed.

Classroom contrel was not related to the ratio of integrated students
as might have been expected.

Student-teachers were assigned to the following school systems
for this experience: Conroe, Coldsprings, Huntsville, Trinity, Groveton,
Iovelady, and Crockett. The supervisors assigned to these schools were:
Dr. Waldron, Dr. King, Dr. Mathis and Dr. Carmichael. A minimum of
elght hours was spent in each of these schools for the purpose of this
study.

An instrument was developed for the evaluation of the student-
teaching experience. A copy of the instrument and s summary of the

findings will be a part of this evaluation.
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Questionnaire for Student Teachers = Summary of Comments

1

-

- g

Suggestions for improvement

Smaller classes would allow for more individual assistance.

The student should be placed in a class suited to his level of ability.
Self-contained classrooms containing non-readers reguire nuch time,
Off~duity periods or hefore and after school periocds could be used for

individual help and sncouragement.

Suggestions of needs that exist in this area

The teacher shoulé encourage the Negro students to express themselves
verbally in more activities.

Much help is needed from the child's home. A poor home enviromment
seams to destroy the child's progress in the classroom.

The student should not be neglected because he is unable to keep
up, academically, with the rest of the class.

The Negro student should ‘be helped to feel his importance within the
classroaom. ' .

I n. =d more help in

Working with mentally retarded students

The school lacks professionally trained people to deal with the problems
of the child.

Coping with problems in reading and phonics
Evaluating my students' personalities to learn what '"makes them tick."
Reaching those students who do not seem to care

Determining the learning problems of many of the children

Please list severg;,reasqgg for your answers

I 4id not have many'Negra students in my class.

It opaned.my'eyes to many problems gcnnected with integrated classrooms
that T was not aware of.

It gave me a mcre‘gptimlsticvaﬁﬁlaok on the Negro student.
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T worked with a fine NHegro heacher whoe was very capable of her
responsibilities. She was always available when I needed her.

I was able to see that the problems related to integration originate
in the homes.

The level of teaching must be flexible so that it can be adapted to
the slow learners.

I will be teaching in a school systew very similar to the system in
which I did my student teaching. )

Sinc» most public schools are integrated, it was a valuable experience
for me to teach in a partially integrated school.

I have been azble, through observation and experience, to see the
unique differences and problems in a colored child.

I an beginning to understand the dialect.
The students who needed the most help refused it.

The experience of working with a faculty in this situation has helped
me to understand the teaching situation better.

I have been able to cbserve how dlfierent the educational backgrounds
are among the d;;;erenu races,

Please explain or describe

I was concerned with the unconcern and 3 ifference of my students,
I had no serious problems. In fact, the children were very helpful.

There was a discipline problem, but the problems were caused by only
a few students.

The lack of school, community and teacher-parent cooperation
My only concerin is for the cultural handicap the black child bears.
If you taught in an integrated school what suggestions would you make

to other student teachers who w111 have a similar experience in the
future

Attack problems before they get out of hand.

Have parent-teacher conferences to become familiar with the home
and soclo-economic situation.

Treat all students egually'as individuals regardless of race.

Try to be patient with the child.
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ERIC

Aruitoxt provided by Eic:

Don't ever let yvour prejudice overrule your judgient ol the child.
Realize that provisions must te made for individual differences.
Tister: and learn as much as possible from your cooperating teacher,
other teachers, principal, school nurse, and other experienced persons

with whom you come in contact.

Sereen your language acltivities or class exercises to see that no
racial overtones are inferred.

Have a good sense of humor,
Try to better peer relationships in the clsssrooms,
Be sincere, especially when dealing with them individually.

Include the Negro students in oral group activity or other such
classroom activities.

Do not expect too much from your colored students.
Be sure that you know whether or not an assignment is possible before

you assign it. (For exanple: do they have the nescessary books for
research?)
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Speakers for the Institute on Desegregation

The speakers and their speech- hich were given for the Institute
on Desegregation are uas follows:

November :
Mr. Grant Cook - Attorney at Law, Houston, Texas
"Some Legal Aspects of School Integration®

December;

Dr. Cleveland Gay = Director of Guidance., Chairman of the Department of
Psychology, Bishop College, Dallas, Texas
"Self Concepts of the Negro Child™

Mr. William J. Perry - Sociologist, University of Texas, Austin, Texas
"0ur Changing Social Structure"
February:

Mr. L. A, Thigpen, Dr. = Huntsville, Texas
Cultural Implications and the Negro Child"r

April:
br. J. B. Jones -~ Texas Scuthern University
"3uidance for Minority Groups"

Dr. George Stafford - Prairie View A & M
wittitudinal Changes of TeachersY

g7




Bxhibit G

- Participants



2.
3.

L.

12.

13.

1-5- '

16,
. 21y Sunset Grackett Texas 75835

AT.

Participants
Hre. Guyrnn Anglin - teacher
1001 Avenue J., Apt. 5, Huntsville, Texas 773LO

Mr. Fred M. Arneson - principal
Box 71, Coldsprings, Texas 77331

Mr. Plerce Beard - superivsor
Box 133, Centerwville, Texas 75833

Mr. Bill Bitner - superintendent
Box 218, Centervilie, Texas 75833

Mr. Floyd Boozer - prineipal
Box 78, Leona, Texas

HMr. James Boozer = principal
Box 383, Centerville, Texas 75833

Jennie lMae Brooks - teacher
General Delivery, Coldspring, Texas 77331

Mrs. Winnie Brown - teacher
Box 66, Centerville, Texas 75833

Mrs. Beverly Bubenik - teacher
Box 3002 College Station S5.H.3.C., Huntsville, Texas

Mr. R, L. Burton - superintendent
Box 752, Trinity, Texas 75862

Mrs. Willie M. Cary - teacher
806 Sycamore, Crockett, Texas 75835

Mr. Barl Collier - counselor
502 Ave. M, Box 1286, Conroe, Texas 77301

Mrs. Ruby Cecok ~ teachor

Box Bk, Crockett, Texas 75835

¥rs. Robbie Cotton - teacher

606 Cottonwood, Crockett, Texas 75835

"Mr. H. C. Cowan = prineipal . 1
1927 Ave. 1.%5 Huntsville, Texas = 77340

Selmns Curtis - principal

fHazel Dabney - tsacher and 3551stant principal
Box hz Coldspring, Texas ?7331

7‘0

773LO



18.

19,

20.

21.

22,

23.

2h.

25-

27.

28.

29.

32.

33.

3L,

35.

Mr. Leroy Dabney - bsacher
Box 163, Coldspring, Texas 77331

Mr. John Davis - teacher
Route 2, Box 97, Crockett, Texas 75835

Mrs. BEnda Mae Dean -~ teacher
Box 218, Groveton, Texas 75845

Fr. T. J. Deffes = principal
3 Circle Drive, Conrvrce, Texas 7730L

Mrs. Bernice bngiish ~ counselor
Kennard, Texas

Mr. Calvin Franklin - principal
Box 272, Trinity, Texas 75862

Mrs. Hosa Frankliin - teachex
Box 272, Trinity, Texas 75862

Mr., Fred Friday - teacher
P.0. Box 165, Lovelady, Texas 75851

Mr. H. D. Glaspie ~ counselor
Box GLl, Crockett, Texas 75835

Mr. James %. Hardy - principal
Box 5L, Coldspring, Texas 77331

Mr. T. A. Harrelson - principal
sox 35, Lovelady, Texas 75851

Mr. J. ¥, Holt = principal

Box 1065, Trinity, Texess 75862

Mrs. D. M. Horace - teacher
Star Route, Box 165, Groveton, Texas 75845

"Mr. Percy Howard - assistant principal

61l 6th Street, Hunitsville, Texaz 773LO

Mrs. Joyce P. Jones = teacher
Box 145, Centerville, Texas 75833

Mr. M;YG.'Jcnes = superintendent
Box 97, Coldspring, Texas 77331

Mr. John Knierim‘— principal
Box 567, Grcvetcn, Texas 758&5 .

Mrs. Shirlqy Lemans = parent

- Box BES,ICentervillg, Texas 75833

Laura L. Lewis,h teacher o S
Route 3, Box 138-a, W:.Llfl.:i.sip Texas 77378
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37.

38-

39.

Lo.

Ll.

L2,

LS.
Lé.
L7.
h8.

L9.

51.

52.

53.

5h.

hra. Je¢ We MeGord - taacher 7
Pa0us Box 986, Trinity, Teiwas 75862

Mr. J. L. FMeCulleough - superintendent
1709 N. Thompson, Conroe, Texas 77301

Mrs. Una MeGown - principal 7
1523 22nd Street, Huntsville, Texas 77340

Mr. Roy McGuire -~ teacher
P.0. Box 667, Trinity, Texas 5862

Mrs. Dorothy Martin = teacher o
Route 1, Box 3LA, Groveton, Texas 75845

lrs. Vitima Mathis = teacher
Box 73L, Groveton, Texas 75845

Mre. Olive May -~ principai
Box 92, Trinity, Texas 75862

Mr. Harold C. mMiller - teacher
1913 Avenue N,, Huntsville, Texas T773LO

HMrs. Norma D). Monk - teacher
Box 517, Crockett, Texas 75835

Mrs. Albert B. Moorehead = Director of Elementary Education
Box 413, Conroe, Texas 77301

Mr. Hance Park - supsrintendent
1525 Avenue P.; Huntsville, Texas 773L0

Miss Birdene Perry - teacher
P.0. Box 452, Trinity, Texas 75862

Mr. McKinley J. Pickens ~ counselor
1035 3outh 5th, Conroe, Texas 77301

Mr. Maurice Powell - principal
Box 1BL, Coldspring, Texas 77331

Mrs. Hazel Reagéﬂ = curriculum supefviscr
P.0. Box b, Groveten, Texas 758L5

Eig. Agnas Rhoder --teacher SR L
P.D. Box lehl, Crockett, Texas v75835_

Mrs. Mary Sandel - principal
160L lOth, thtsville, Texas . ??3&5

Mra. M jcrie Sandles - teachar S

* General Dalivezy, Caldspring, Taxss 77331
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66 .

67.

Mrs. mlolso
Box L7l

Mr. James H. Sims -~ assistant principal
2912 Wormal Park Reoad, Hunbsville, Yexas 77 30

krs. Servells

%
Hox 636, Groveico g 75bb

Kr. Howard K. 3teuns=se
Box Lz2, troveton,

M. Wa . 3
Box 789, HWuntsville,

hrs. inda Joe Thompsen - counaelor
Box 67, Groveton, Texas 750L5S

FMre Lobert Thompson - prinecipal
1102 He 7th, Conros, Ta

¥r. 0. L. Thorne - curriculum director
1815 Pleasant, Huntsville, Texas 77340

kr. Ceeil Williams - teacher
Box 377, Huntaville, Texas 773u0

r. George Williams - principsl
F.0. Box 165, Crockett, Texas 75835

Lire I. Te Williaus - teacher
1209 Commerce, Crockett, Texas 75835

Mr. Lee Williams - teacher
Box 5, 3hepherd, Texas 77371

Tena L. Williams - teacher
Reute 1, Box 105, New waverly,

¥

Texas 77358

Mr., W. C. Aams = Principal

Box 158, Léveiady, Texas 75851

kirs., Virginia williams = teacher
2016 Avenue P., Huntsville, Texas 773LO

70. Mrs. %lois wWooten = teacher
31l North Austin, Crockett, Texas 75835
Alternates
71l. Mrs. Sabra D. Berry '
Star Route, Lovelady, Texas 75851
72. Mr. Berlin Bradford
Star Route, Box 16, Coldspring, Texss 77331
o '?.Ei

ERIC

Aruitoxt provided by Eic:



77

78,

80.

61

O

ERIC

JAFuiToxt Provided by ERIC

= Lancher

- o e s 2Ty - i el T Y
vy Centervillie, Texas 7THb3

Te Branch - principad
8C1 Cowan Street, Conroe, Texas

Ar. Bobk Hawes ,
P.0O. Box LB1, Crockett, Texas 75835

Wt

nrs. petity T. Hawtbinorne - teacner
P.G. Box L2, Leona, YTexas 758650

Fr. Freddie larie Hughes « teacher
Route 2, 3ox 106, wWillis, iexas 77378

krs. Ura Ella Lane
Route 2, Box 16, Lovelady, Texas 75851

Ihr. Terrel J. Shepherd
1000 Rusk Avenue, Crockett, Texas (5835

Mrs. Wilma J. Williams
P.0. Box 158, Lovelady, Texas 7BE51

Cornelia Wooten, teacher
Star Route, Lovelady, Texas 75851
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