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FINAL REPORT PROJECT A

THE PROGRAM

An in-service project was conducted for sixty mem-

bers of the Paseo High School staff. The general objec-

tive for this workshop was to acquaint teachers with the

social and psychological context of desegregation and with

some approaches to teaching learners in situations of edu-

cational disadvantage.

The senior instructor for this project was a univer-

sity professor who is knowledgeable of and experienced in

the handling of problems relating to the process of deseg-

regation, Mr. Russell Doll, Instructor in Education, Uni-

versity of Missouri Pt Kansas City, and Associate for Pro-

gram Development, Center for the Study of Metropolitan Pro-

blems in Education.

In addition, resource persons were called in to give

lectures and demonstrations, lead large and small '-oun

cussions, and answer questions germane to their areas of

specialized experience.

CONTENT AND METHODS

In an attempt to relate the class to the needs of the

faculty, as defined by the participants, a faculty commit-

tee was formed to advise the instructor and assist in plan-
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ning the class.

Taking into account the feelings and recommendations

of the faculty committee, individual faculty members and

the admista,ation, the instructor framed the following ob-

lectives for the workshop:

1 Understanding of:

(a) learning patterns of the disadvantaged
child,

(b) attitudes of low-achieving student?"

(c) necessity to develop new patterns of
teaching in a changing school situa-
tion,

(d) personal reactions to a changing school
situation,

(e) dynamics of community school relations,

(f) dynamics of student-teacher-relations.

II Knowledge of:

171

(a) a variety of instructional ..-)proa--
.1dents,

(b) newmaterials being published for
1-motivated and low-achieving students,

Tc) programs Implemented in other schools.

Ability to:

(a) relate to a changing school population,

(b) utilize new teaching techniques and
approaches in th!, classrooms,

(c) utilize a variety of machines for facill-
ta-ting new instructional approaches,

(f) plan for their own classroom an school
orcranization,
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(e) draft recommendations to be presented
to the central school administration
and Board of Education.

IV Application of:

(a) new materials, and approaches to own
classroom situations,

(b) machines in preparing materials for
new approaches,

(c) audio-visual materials in teaching.

_Project A was originally intended to be a human rela-

tions workshop. However, after a series of meetings with

the administration of Paseo, representatives of the Paseo

faculty as well as individual faculty members, the instruc-

tor ,lecided to change the primary emphasis from human rela-

tions to developing an understanding of the disadvantaged

child and the slow learner. The emphasis was changed for

e liimber of reasons. First, individual faculty members,

Negro and white, felt that the problems of integration had

been handled ad,lquately by the present school administration

and that the teacher's biggest problem was attempting to

reach the slow learner and the disadvantaged student.

Second, the faculty representatives with whom the instructor

met expressed the same sentiments as above. Third, the

principal, and other members of the administration, stated

that integration had been functioning well for some time

ane they felt it would be unwise to concentrate on human

relations rather than the disadvantaged child. Four-th,

faculty members, as well as the faculty representatives,
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felt that a previous workshop, n id tim past semester, had

covered the subjects of integration and human relations.

Fifth, the instructor noted evidence of hostility on the

part of many of the Paseo faculty concerning another human

relations workshop.

Nevertheless, in changing the emphasis of the work-

shop, the instructor did not entirely exclude matters re-

lating to human relations or integration. Two texts were

selected dealing entirely with these subjects. Every par-

ticipant received For Human Beings Only and The Teacher

and Integration. Further, the Instructor dealt, at some

length, with these topics within the context of his lec-

tures and the faculty addressed themselves to these topics

in small group discussions.

The shift in emphasis was not accepted by all members

of the faculty, as the final evaluations point out. Five

participants stated that they would have liked to have had

more information related to the problems of an integrated

school. Some comments were as follows:

"Could have been more focus on human relations
and interpersonal problems, both individual
and group."

"Work more in the area of integration rather than
general education."

Besides the shifting of emphasis another dimenion was

added to the workshop. This new dimension grew out of meet-
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ings with the faculty committee and individual faculty

members. The new dimension concerned the necessity for the

faculty to have a chance to communicate with the central

administration.- 'Almost everyone the instructor spoke to

felt that nothing constructive would come of the workshop

because the central administration was unaware of, and

not interested in, the problems of Paseo. They also mis-

takenly felt that the administration will impose on the

teachers any plans the administration has already formulated

for for Paseo so, "What Is the use of the workshop?" A com-

mon feeling was that no matter what the workshop accomplished

it would have no lasting effect because the central adminis-

tration would not be willing to supply any neeaed materials

for instructional change. Because of these feelings the in-

structor decided to make the participants aware that the

central office did indeed care what happened and was inter-

ested In teachers' ideas. The instructor felt this could

be done by allowing the participants to study the causes

of some instructional problems, study possible approaches,

and recommend possible steps the central administration

couXd take to help solve the problems. The implementation

of these plans was facilitated later in the workshop when

the participants themselves requested that they meet in

interest groups to analyze Paseo's problems and prepare

recommendations for solving the problems.
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The instructor planned the workshop so that the initial

phase would be handled almost exclusively by the instructor

and his assistants. This phase was supposed to provide the

teachers with an understanding of the disadvantaged child

in order to facilitate attitude change and assist them in an-

alyzing their problems as related to their students. This

phase lasted for five meQtings.

The content of the first five weeks included lectures

dealing with the differences between past and present pov-

erty, the teacher's role In a changing school, how the

teacher can improve the motivation of low achieving and dis-

advantaged children, the need for basic instructional change

and for a re-evaluation or current materials, methods used

in the classroom, characteristics of the disadvantaged child,

strengths of the child, and how the teacher may be able to

utilize these strengths. These lectures were aimed primar-

ily at developing an insight into thekbhialdr into one's self

and to provide a foundation for attitude change related to

the child and to instructional approaches. This change in

the teachers' behaviors could take place. Besides the lec-

tures the content also included films such as Superflnous

People, Children Without, and Marked for Failure, which,

hopefully, provided a basis for understanding some of the

causative reasons for low achievement and low motivation.

To provide a concrete example of what new instructional
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approaches the teacher might use to answer some of the needs

of the disadvantaged child, demonstrations were given which

concentrated on the audio-visual approach; utilization of

consumable materials such as newspapers, tape recordings,

catalogs, and student-centered materiale such as student mag-

azines. During this time, the teachers were meeting in small

groups along with staff members to discuss the lectures, demon-

strations and films and to report the outcomes of the discusA

sions to the class for large group discussion.

The follow11,4 agendas were employed during the first

five meetings:

SCHEDULE FOR

February 11, 1967

7:30 - 7:45 Welcome - Distribution of Materials - Attendance

7:45 - 8:15 Completion of "Educational Improvement Questionaire"

8:15 - 8:30 Formation of Tentative Discussion Groups

8:30 - 9:00 Expectation for Class - Russell Doll, Shirley Fulda

9:00 - 9:25 Coffee

9:25 - 10:00 "Poverty and the Student: Yesterday and Today"-
Russell Doll

10:00 - 11:00 Superfluous People - Film

11:00 - 12:10 Small Group Discussion - Class - (Participants
who nave signed up for student aides please
meet with Russell Doll during the last 10 min-
utes of small group discussion.)

12:10 - 12:30 Report of Small Group Discussions to Class

cr



SCHEDULE FOR FEBRUARY 18, 1967

7:30 - 8:00 Report of Committees

8:00 - 8:30 Registration

8:30 - 9:15 "Role Conflict in Teaching" Russell Doll

9:15 - 9:30 Coffee

9:30 - 10:15 "Student Magazines as a Basis for Instruction"
Marvin Elmore

10:15 - 11:00 Small Group Discussions

11:00 - 11:30 Portrait of an Inner City Child (Teachers with
student aides will meet in Room 109 - )

11:30 - 12:15 "Consumable Materials for Teaching General
Mathematics" Shirley Fulda

1215 - 12:30 Closing Remarks

SCHEDULE FOR FEBRUARY 25 1967_ _

7:30 - 8:00 Report of Committees

8:00 - 8:45 "Use of Consumable Materials for teaching
Mathematics" Shirley Fulda

8:45 - 9;00 Questions

9:00 - 9:15 Coffee

9:15 - 10:00 "The Student & Motivation" Russell Doll

10:00 10"15 Mr. Luther Crocker

10:15 - 11:15 Small Groups

11:15 - 12:00 Report of Small Groups & Large Group biscussion

12:00 - 12:30 Closing

Pqae



Schedule for March 11, 1967
T

7:30 - 8:00 Committee Reports

8:00 - 8:30 Where do we go from here? Russell Doll

8:30 - 8:50 "Subject Matter Used in Classroom Learning
and for Parental Involvement" Carmen Williams

8:50 - 9:10 Coffee

9:10 - 10:00 "Identification and Image Stories" Russell Doll

10:00 - 10:30 Discussion and choosing of "interest" groups

10:30 - 12:00 Meeting of "interest" groups

12:00 - 12:30 Group singing of favorite old-time ballads.
(Soft shoe optional)

Schedule for March 15, 1967

3:30 - 4:30 Marked for Failure

4:30 - 5:00 Discussion of Film and Readings

5:00 - 6:20 Departmental Meetings

The reactions of participants to the first five classes

differed primarily in subjects being discussed. There were

positive responses toward the lectures dealing with general

topics such as the teacher"s role and historical roots of

present day poverty. There were negative responses toward

lectures dealing with ways and means to increase student

motivation and the necessity to re-evaluate instructional

approaches. There were also positive reactions towards the

group discussions but mixed feelings concerning the film

11
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series. The most negative reaction centered on the demon-

strations. These were dismissed by the majority of the

participants as "not going to work in my class." It is

interesting that those who tried the new approaches in their

classes were unanimous in reporting positive student reaction

heightened interest and, in some cases, improvement in achieve-

mant. When these individuals gave reports to the workshop

concerning their "successes," t e as still a tendenc on

the part of the participants to Teel "For you yes; but for

me, no." Th, following comments a made: "They will never

get all of that equipment for me aniway."; "That takes too

much time to set up and prepare."

During this phase of the workshop some dissatisfaction

was openly expressed by a number of participants. These

participants complained, quite vociferou'Sly,that the class

was another "desegregation, human relations workshop." They

felt they were "trodding over the same ground as last semes-

ter." These complaints were baffling to the instructor as

the class was geared towards the general topic of the dis-

advantaged child and the slow learner. These complaints

continued well into the course and a few up until the last

meeting.

After the fifth meeting, the format of the workshop

change from a rather highly structured, "instructor-centered"

workshop. This occurred for a number of reasons:
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(1) The faculty advisory committee reported that the.

participants wished to address themselves to problems of

their own interest, which problems they felt must be dealt

with before they could im,1ement the instructional changes

recommended in the workshop. These problemb, i2efined

by the participants, included lack of relevan_ mat_ria3 ,

lack of equipment necessary for new approaches a 7-res-L-ed

lack ofinterest and/or commitment to Paseo by 7i1C r-entr

administration and lack of communication among th, facu :y

as a whole; (2) The participants, according to t- facty

representatives, wanted the instructor to arranc.ma for certain

demonstrations and activities they felt would be pertinent

to their needs. The teachers requested such acrivities as

a teacher panel to discuss the problems of Paseo, home visi-

tations in the community, reports from Paseo teachers re-

garding any new and different things they were doing In

their classes, as well as an entire workshop period devoterl

to assessing and correcting reading problems. (3) The in-

structor felt that at this point the participants could now

define and address their problems more realistically because

of the foundation of understanding laid down during the first

five weeks. Hopefully, this understanding had altered atti-

tudes and provided insight into.the dynamics of the child,

the teacher and the school, In assuming this, the instruc-

tor was to find later, he was totally mistaken. The results

/3
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of this mistake severely limited the worthwhile outcomes

of the workshop.

To implement the participant's requests, the instructol'

asked them to choose the "interest group" in which they

would like to work. Each group would deal with a specific

If problem" or "interest" area such as Home, School and Com-

munity Relations; Language Arts; Grading System; etc. This

request, and the formation of the interest groups, was wel-

comed by the instructor since he saw it as facilitating the

attainment of objectives, III d, and e. To assist the par-

ticipants in the interest groups and to help them in research-

ing the problems, a detailed bibliography was prepared for

each group and time set aside on Saturdays for some groups,

or selected members of these groups, to go to the UMKC li-

brary. To the best of the instructor's knowledge, only a

few used this time for library work, and when one group

did go to the library, they went on a day it was closed.

No one, to the instructor's knowledge, did:any-researdh out-

tide ofmlbrkshop tirrie, nor dId.they avail themselves of

addresses of sources to whom they could write for informa-

tion. An exception to this was the School Organization Group.

Some members were sent to different schools to gather infor-

mation on flexible modular scheduling. This, however, was

not on their own time. They were released from school du-

ties to make these trips.
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During this phase of tYa workshop, the flstructor

continued to include demonstrations relating to alew instruc-

tional approaches as well as activities designed to deepen

the understanding of the ch-ld. Demonstrations included

such things as the use of dramatics in academic subjects,

and the use of new duplicating equipment in preparing con-

sumable materials. The activities included listening to

and discussing tapes of Paseo students/ reactions to school,

examining and discussing new commercially published materials

and examining student magazines and other consumable mater-

ials which could be adapted to meet specific academic needs.

Home visitations were also conducted during one workshop

period.

The books and pamphlets provided by the instructor,

and kept in an accessible office in the school, were used

by only a few participants.

FREOUENCY AND FURATION

One of the major weakness was the number of hours the

participants had to meet and number of days they had to

attend to meet the requirements. In all, the participants

were to meet for 80 hours for sixteen consecutive Saturdays.

This meant the participants were to meet every Saturday

during the semester with no break. The instructor f els

that this expectation was, to say the least, most unreal-

istic.

iS
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In ord to allow some Saturdays free a vote was takenamong the participants co select various alternate meeting
dates and tir_

. While this caused unhappiness among someof the faculty, the final decision was accepted with a -in-imum of debate. The participants decided to meet five Wednes-days for three hours, thus freeing three Saturdays. Theseafter school sessions, while valuable in some ways, werefelt to be an imposition by a few of the teachers.
The afternoon sessions were not considered by the in-

structor to be as fruitful as they could have been sincemany teachers could not attend due to night courses at the
university or commitments made by teachers before the votewas taken. The second major weakness was the failure toprovide money for films. A workshop should always take ad-
vantage of the many excellent films being produced In thefield of educatdon for the disadvantaged. The third majorweakness was the failure to provide enough money for instruc-
tional materials and for the duplication of many articles
pertinent to the workshop.

Another major weakness in the scheduling of meetings
was the failure to take into account the type of workshop
(i.e., transmission of skills vs. change of attitude) in
planning the meeting times. More will be said about thisin the

Recommendations.

1 t.
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DISSEMINATION

The objectives of the home-visitations made by the

participants were two fold:

(1) to provide:"the participants with an opportunity

to view the environment from which their students came and

to receive feedback from patrons concerning Paseo; and

(2) to disseminate to the patrons information concern-

ing the project and the activities of the school in general.

This activity was covered by a local television station.

Participants were interviewed and scenes of teachers and

patrons engaged in conversation ...oncerning education acti-

vities were presented. This station is a local affiliate

of the American Broadcasting Corporat-ion.

A number of articles concerning the workshop appeared

in the school newspaper, The Paseo Press.

PARTICIPANTS.

Presented below is a table indicating the number and

position of the staff members eligible to participate and

the number and position of those who did enroll:

Position
Eligible to
Participate Enrolled

Principal 1
Vice-Principal 2 2
C7-rinseor 4 4
School-Community Agent 2 2
Home-School Coordinator 1 1
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Position

Nurse
Teacher

Total

Participate

1
80

Enrolled

1
50

61

The fact that all administrators and all members of the

supportive services staff elected to enroll plus 62% of the

teaching staff was encouraging. There were no members of

the Paseo staff nOt permitted to enroll. All w_io desired

enrollment were accommodated .

EVALUATION OF CONDUCT OF WORKSHOP

In evaluating the conduct of the workshop, two major

errors on the part of the instructor which seriously limited

the effectiveness of the workshop can be noted. One error

concerns the structure and format of the class and the other

concerns the instructor's assessments of the participants'

understandings of the child, supposedly during the first phase

of the workshop. We will deal first with the structure of the

class.

Structure includes demands placed on participants, dir-

ections given to participants, and procedures for running the

workshop. It is clear now that the class was not structured

enough by the instructor. This failing by the instructor

severely limited the positive outcomes of the workshop for

not only the willing participants but the reluctant ones as

well.
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Further, ihe emphasis upon a "democratic" workshop

tended to limit inclusion of certain topics and demonstra-

tions the instructor felt the class should have covered.

It also pushed the workshop in a direction which the instruc-

tor was sometimes sorry to see it go, which direction may

have been dictated by a vocal minority swaying the majority.

The idea that the participants could be counted on

define, research and evaluate their own situation, with

to

a

minmum of outside interference on the part of the instruc-

tor and his staff was ill conceived. It probably- would

.have been wiser had the instructor decided upon the thrust

of the workshop, planned activities and lectures around

this thrust, and proceeded as he had planned. Within this

instructor=planned workshop some time could have been set

aside for delving into some of the participants2 needs as

defined by them. It is clear, now, that the Instructor

should have studk to the format of the first five storkshop

meetings, since, as was shown the participants were not in

a position or situation to handle the freedom and responsi-

bility placed on them. The Instructor should have included

as a course requirement the design and implementation of

at least one new Instructional approach. In this. way,

those who were not too vehemently opposed to the new ap-

proaches and yet did not want to try an approach, would

have become involved instead of straddling the fence.
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The second major failing on the part of the instruc-

tor was his assumption that progressive exposure to concepts,

ideas and facts related to disadvantaged status would lead

to attitude change and understanding on the part of the

participants, and further, that this change in attitudes

and understanding would serve as a basis for instructional

change, change in behavior, and greater perception as to

how the central administration could help Paseo. The in-

structor assumed attitudinal and behavioral changes on the

part of the participants which simply did not occur after

the first five classes. This Incorrect assumption led

to a premature formation into interest groups and a serious.

reduction in the participants' ability to make realistic

plans.

By the time of the last class meeting, however, the

instructor was certain that the majority of the class had

begun to enter a new phase in their thinking about the

children and about approaches to instruction. This con-

clusion was based on his reading the participants' comments

as written for the evaluation. However, the point is that

the.participants Were eVidenrly operating with less than

solid understanding for a greater part of the workshop;

they were planning in their interest groups with their for-

mer "set" and this tended to make results of the interest

groups less beneficial to the child and to instructional

0
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approaches.

ATTAINMENT OP OBJECTIVES

It is difficult to tell at this time how successful

the workshop was In attaining its objectives. There are,

hou,ever, some assessments which can be made In this regard

These assessments can be based on the following sources of

information: (1) instructor's subjective impressions, (2)

participants' comments to the instructor, and (3) the writ-

ten evaluationF made by the participants.

Subjective Impressions.

Prom the Instructor's point of view, the workshop

failed to achieve its objectives. Responsibility for this

can be placed directly on the Instructor Zor reasons al-

ready mentioned. Some secondary responsibility for this

failure may also be attributed to the manner in which the

classes were set up in the proposal.

The instructor bases his assumptions on the failure

of the workshop on a number of things: (1) reluctance of

the teachers to try new teaching approaches (2) their Ina-

bility to construct meaningful reports and eheir failure

to Include rationales In the reports based on the child's

needs and instructional improvements. and (3) their fail-

ure to make any obvious re-evaluation of themselves or

their teaching methods.
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In only a few instances did the participants attempt

new teaching approaches in their classrooms. For the major-

ity of the participants, this aspect of the workshop was con-

sidered unrealistic or not addressed to them.

When the participants presented their reports and rec-

ommendations to the class, there was an overall tendency to

place blame for their problems on sources outside of the

school or on the children. There was little evidence shown

in the reports that any serious introspection had taken place

or that they were aware cf the special needs of the disadvan-

taged which were to form the basis for the recommendations.

Nor was there any evidence shown that the things recommended

would answer specific instructional needs or would be related

to behavioral and instructional changes, based on greater

understanding of the child. The majority of the participants

seemed ready to absolve themselves of any blame for the childts

lack of interest and saw new commercial materials and school

equipment as the panacea for their problems.

In speaking to the participants during the course of the

workshop, the Instructor failed to note (except in a few case")

any evidence of attitude change based on a greater understand-

ing of the forces operating on the disadvantaged child. There

were the usual complaints concerning the children, replete

with stereotypes and prejudgments. In few cases were there

attempts to analyze the whys of behavior and plan from an

2 2
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insightful position.

Participancs Comments to the Instructor

The comments of participants seem to offer a more op-

timistic evaluation change that which the instructor has just

presented. The instructor tends to discount many of the

comments, however, since, as mentioned above, he had little

solid evidence of implementation of instructional change,

attitude change or change of behavior. Further, the partici-

pants? comments tended to be concerned with the participant

and his "acquaintances". Comments such as "We think we are

getting a lot from the workshop", or "I'm learning a lot

and so are a lot of others I know", can hardly be reassur-

ing, since only the speaker volunteers the information for

the elusive "we" and "a lot of others". Encouragement was

obtained, however, when at times during the course of the

workshop some participants would say, in effect, "I do think

I'm going to have to change my way of teaching" I know my

relations with my students haye improved." Still, it would

have been more encouraging ha0 the instructor actually been

able to see changes taking place.

Written Evaluations of the Workshop

The written evaluations of the workshop were the most

encouraging. It could very well be, however, that the par-

2 3
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ticipants, evaluating on the last day of a very long work-

shop, were generous in jubilation. Also, research shows

that evaluations of this kind will tend to be favorable

but are no indication that meaningful changes have taken

place. In reporting, the responses will be divided into

two parts, (1) the results of a forced choice evaluation

concerning class activities and (2) written comments as

to how the class could have been Improved as well as com-

ments relating to the positive outcomes of the class.

A duplicate of the forced choice section is repro-

duced below with the number of responses in paventhesis.

1. The overall workshop experience was:

OP NO PRACTICAL OP LITTLE 'OF SOME
VALUE PRACTICAL VALUE PRACTICAL VALUE
(1) (7) (35)

OP MUCH
PRACTICAL VALUE

(8)

2. The fi1m4 series as a whole was:

NO VALUE LIMITED VALUE SOME VALUE MODERATE VALUE
(3) (8) (14)

GREAT VALUE
(14)

(18)

3. The lectures by the instructor were as a whole:

NO VALUE LIMITED VALUE SOME VALUE MODERATE VALUE
(1) (4) (7) (27)

GREAT VALUE
(13)

Pgg:T .74-22
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4. The demonstrations on the whole were:

NO VALUE LIMITED VALUE SOME VALUE MODERATE VALUE
(2) (10) (15)

GREAT VALUE
(9)

5. The interest groups as a whole were:

(16)

NO VALUE LIMITED VALUE SOME VALUE MODERATE VALUE
(0) (5) (10) (18)

GREAT VALUE
(15)

6. My reactions to the individual lectures weLez

a. Urbanization, Techno-
logical Change and the

OF NO
NELP LIMITED 'OD:RATE vaRY

Disadvantaged (3) (10) (15) (17)

b. Teacher Role Conflict C-) (5) (18) (17)

c.

d.

Student and Motivation

Necessity for instruc-

(4) (8) (17) (9)

e.

tional Change

A Changing School in

(2) (6) (15) (19)

f.

a Changing Society

Suggestions for Organ-

(3) (7) (17) (18)

izing a School (5) (7) (20) (9)

7. My reactions to

a. Teacherls pa-

the activities were:

HARDLY -PARTLY MOSTLY
WORTH WHILE WORTH WHILE WORTH WHILE

VERY
WORTH WHILE

nel (5) (18) (21) (1)

b. Home visits

c. Tapes of chil-
drenls reactions
to school

(7)

(4)

(13)

(15)

(7)

(15)

(18)

(10)
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d, Visit of Sup-
erintendent

e. Visit of three
experts

HARDLY PARTLY MOSTLY VERY
WORTH WHILE WORTH WHILE WORTH WHILE WORTH WHILE,.e

(11) (16) (12) (4)

(4) (9) (9) (22)

The following is a random sampling of the written comments

made by participants:

22_y_saftel the class should have been (run) (structured)

differently?

Jo, except the groups should have been structured more.

Should have had an early determinatjGlt of objectives.

Probably a little more directed at Paseo's problems.

-Mdré'definte goals for the class.

An early determination of objectives. More time for
interest groups.

There seemed to be some confusion as to who was sup-
posed to do what.

No.

Too often we are prone to being structured because
we want to be told what to do - - to accept the teac-
her's role as being the lecturer.

More lectures, stricter format.

Our Interest group needed more time in later class
sessionS to do research and finish our report. Per-
haps we had this problem because we were a little
slow getting started.

2. What could have been done by the instructor to make
the workg17815-E3F-5-7faluable:

More lectures and visits by other experts. More in-

2 6
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Inventories and feedback from the teachers.

Set more realistic deadlines for each report - Pro-
gress reports to large group.

Let more teachers get up and talk about their ideas,
gripes, etc.

More preparation, securing of better resource people,
lectures directed toward Paseo area and nct Chicago.

Leave less or fewer ecisions to the class.

More supervision of -_-he largest and most important
interest group - On -eorganization.

I could have benefit-d by more accounts cf your own
experiences in the anicago schooLs, sinis you had
been through it, bu- good.

Prepare for class. Stop last minute changing of
schedule. Teacher should be more experienced, not
only in conducting workshops, but In the field he
tried to teach.

Encourage more positive goal, for some speakers and
demonstrators.

3. What were the negative th-thgs In the workshop, if any?

I enjoyed all of it!

Problems werenft discussed In depth. Seems to me that
the discussions were not of much lasting value.

In several films and talks the emphasis was on grade
schools. It would have been better to get some high
school films and talks. But, this is only a slight
tnegativey.

Mord organization and assuming of responsibilities
by each group member in interest groups.

Not enough interested sessions.

An alignment of faculty In a superficial sense as *con-
servative and liberals*. Untimely comments made by
faculty members in men's lounge.

2 7
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Demonstrations of methods which I had 30 years ago, Not
enough teachers were allowed to Tgo seeT. No guarartee-
t:Aat anyone will pay attention to any of the recommnda-
tions.

Perhaps the inattntiveness of some of the participaults.

16 weeks is too long. A few sessions were boring - but
par for the course.

4. Wbat were the positive outcomes of the workshop if any?

Results of visits (home). Some new things to try ir class-
room discovered.

I picked up some insight into the Individual child. I
think the class on the whole was worth while.

Community improvement. Teacher awareness of problems,
better human relations, films, social aspects, new ideas
for classroom work.

Teachers have learned to work together more closely.

Teachers working together.

Well, I hope 1 get four hours graduate credit. The mon-
ey was not worth mentioning.

Greater understanding of problems of Paseo faculty,
students and community; getting to know and share with
individual teachers ideas for school improvement.

Teacher communication. Sharing of ideas through demon-
strations, tapes, panels, etc. The lectures.

5. Please take tyllas22E2,...to comment on the general worth
T-EFeri----7-"ivorslos - as viTTFE-=-g-moans - as praise -
-6F-WIEg7-1773T-please make some summary comments.

Most of faculty having time to meet together. An oppor-
tunity (Dri expression of feelings. Team effort for future
planning.

In general, a plus, but a feeling toward the close that
we were marking time.

21?'



I think that it would be a good idea to see if the
thoughts, concl'_:sions, procedures, and activities, of
this course wo-J_Ld make suitable material for an educa-
tional movie. Mere has been a monumental amount of
lax attitudes ca the part of the faculty. I have learned
some things I d to learn - and have felt that a
lot of my tme ,e.s wasted by covering things that had
been stewed ir :tiler courses

I felt mor.e ct-- an outline should have been handed out
to teachers at the beginning of the course. Showing
what might be done and in what procedure it would be
handled. I feel the problem with home visitations
could have been avoided if this had been done.

liked the _Lectures by Mr. Doll very much. I wish
there had beer more of them. The class time was too
long.

The workshop was beneficial, but, as mentioned above
skimped on a few if the things I really enrolled(to
find out about. Overall I would say it was a good
workshop.

The workshop is very, very worthwhile. You did a
good job, Mr. Doll, in welding the group together in-
to a unit. Our faculty is good, but for the most part
each goes his own way because of lack of leadership.
More should have been done with the three experts that
were brought in. They were very, very sensitive and
perceptive. Their reports should have been prepared
given to us for class sessions, and to the Board of
Education and Superintendent. There must be a follow
through or all is lost. There should be a week be-
fore school of all faculty for a miniature workshop
on human relations.

I enjoyed most of the sessions (once I was here) and
whenever I became bored with something, I tuned the
class out and started making lesson plans mentally!!
(Using what I learned in class sometimes, too!)

Well run workshop - rather worthwhile. Brought teach-
ers closer together. Had open discussion of school
problems.

2 I
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:21.1ENDATIONS BY INSTRUCTOR

1. Workshops not be planned to run for 16 conse-

cutive Satur62.7 :aturdays are frequently used as days

to conduct pe=7- business which cannot be conducted

during the wee.,u:: Td=ther, Saturdays often are the only

days teachers :7= :*sa to rest and relax from the rigors

and tensions of past week. To take every one of the

Saturdays durit, :;emester, without having at least one

Saturday a mont places an intolerable burden on

the teacher. E a schedule, incidentally, places an

intolerable bur&-an upon the instructor.

2. Attempt, in some way, to shorten the length of the

meeting time on 1-.==days. The fact that a Saturday class

.is,really a sixth day of school means that.the classes are

often attended when most of the teacher's physical and

emotional energy has been expended. Another five hour

day mitigates awl:L=1st a profitable last hour and a half

of a Saturday meeting. Participants and instructor

seemed to feel t the last hour and a half of every

session was most unprofitable.

3. When writing a proposal. careful consideration should

be given to the purpose of the workshop. This purpose

should then.dictate the framework for the class (i.e.,

whether the meetings would take place on separate Satur-

days during ttle year or a series of consecutive



meetings during the summer or the school year). This

point is one which, in the Instructor's opinion, is cru-

cial to the improvement of future workshops.

It is possible to identify two main types of workshops

with two different purposes. One is a workshop where

the purpose is the transmission o2 skills within a con-

ventional framework. Workshops of this type would include

those concerned with the teaching of reading methods

faculty, teaching of science methods, social studies methods

and English methods. The -purpose is to provide teachers

with skills in teaching methods. These "conventional"

workshops are probably the ones which have the greatest po-

tential for success. In them a teacher can learn skills with-

out necessarily having to undergo a basic change in philoso-

phy. One need not accept or attempt to understand the child.

One need not undergo a change in attitude based upon an

acceptance of attitudes or behavioral patterns of an eth-

nic, or racial group and/or "social class" group. One can,

therefore, accept the skills offered without having to un-

dergo self-evaluation of ingrained expectations bat:led on

onefs own experiences of socialii:lation and acculturation

within, for example, a middle class sub-culture. 51.9110.4auen

ly, it Is feasible to plan a workshop of this type on a meet-

Ingslthedule of periodic Saturdays. It is not too dysfunc-

tional to place the teacher back into the working situation
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between meetings. The teacher need only accept the theory

behind the skills; he need not accept a new theory of his

behavior and attitudes. He is not being asked to re-eval-

uate himself, only his methods. The situation then does

not become potentially dysfunctional upon contact but

only the method of presentation. Further, the childrents

attitudes and behaviors are not the problems under discus-

sjon and are not the tasks to which the teachers address

themselves in the workshop. We may say that when trans-

miss_Lon of skills or methodology is the primary aim of a

workshop then it can be profitably conducted during the

semester on non-consecutive days, placing the teacher back

into contact with the working situation.

The other type of workshop is one which deals prima-

rily with atti.tude change, (such as a human relat-Lons work-

shop) or one which attempts to implement a change of teach-

ing methods and behavior based on attitude change, (such as

this workshop). Such a workshop probably has the least

potential for success. In it a person has to challenge his

long-held beliefs and search inside himself in order to

alter attitudes and behavior; even if it is only intellec-

tually. At the very least one must accept various ideas

which he mav have resisted all his life and which prior

training has reinforced. But frequently, surface contact

with the people or group with whom he is to
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relate have provided no opportunity for insight and often

reinforce beliefs. To challenge these ideas is to threa-

ten the very fiber of a person7s belief pattern. In plan-

ning future workshops, the low potential for success of

workshops necessitating attitude change should be taken

into account.

Consequently, it is unwise to plan a workshop ofithis

type with non-consecutive meeting dates. Studies point

out that attitude change is the hardest change to effect.

It has the most chance for success when the subject is

removed from the old contact situation and placed in a

new situation over substantial and concentrated periods.

But to remove a subject from a situation for one day,

attempt to effect attitude change, and then return him

to the same situation, is to court disaster and to fly In

the -face- of res-earch.

Therefore, it is strongly recommended that any other

workshop of this type not be held during the school year

but during a period in which the participant can be out

of the contact situation. A summer workshop would be the

best. Further, provisions should be made to reinforce

outcomes of the summer workshop withh at least four meet-

ings during the semester.

We may say then that when chang. of attitude is the

primary aim or necessity of a workshop, the workshop

3
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should be planned to meet within d oonoentPated time period

In which the participanta are :i_emoved from the contadt situ-

ation which gives rise to the attitudes necessitating change.

P5antify sthools with similar types of problems and

gather faculty with the greatest potential for change into

a single class rather than concentrate on one complete

faculty. When the different participants enter the class

the group ladks cohesiveness; they lack a common tradition,

if you will, and they are entirely without formal or infor-

mal leaders.

Small group research tells us that when a az.oup is

without these leaders and lacks a tradition or cohesive-

ness, the group gravitates towards a person who actively

assumes leadership and/or is a recognized "authourity"

figure, such as an instructor. Further, the group tends

to identify strongly with this leader and, if a good lead-

er, will more readily accept his ideas and actions. Such

an atmosphere is created in a workshop or class which en-

rolls people from different situations, who have severed

relations with a stable situation to enter a fluid one.

Such an atmosphere, with the greater potential for accep-

tEnce of what the instructor offers, would be created by

the adoption of this recommendation.

On the other hand, when the instructor enters an

already formed and functioning group, he becomes, to some
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some extent, an interloper who is not accepted. He must

frequently expend his energies toward swaying cliques, or

the entire class, to acceptance of himself before there

is acceptance of what he is saying. Much of what he says,

and acceptance of expressed ideas, must first wait upon,

to a great extent, acceptance of him. Such a situation not

only reduces potential for success but limits the influence

of the opening sessions and indeed, may prove to be a dys-

functional element during the whole workshop.

If the abce recommendation is not feasible, then it is

the opinion of the instructor that the participants should

be selected according to who is most adaptable to change

and can be united to form a part of a core of teachers

trying or experimenting with new materials.
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PINAL REPOlr;T PROJECT B

INTRODUCTION

The Reading Center staff of the University of Missouri
at Kansas City was informed of its obligation to conduct
Project B in early September of 1967. Having had no pre-
vious contact with Project A, planning began immediately
and most of the planning was based on the Final Report,

Project. A and the experiences o Mr. Doll concerning Project
A. Robert E. Leibert, Ed.D., was assigned to assist John
K. Sherk, Ph.D. in conducting the workshop sessions. Mrs.
Donna Croucher and Miss Judi Ballard of the Reading Center
were assigned as graduate assistants on the project.

The Final Report, Prolect A stated, "It is possible to
identify two main types of workshops with two different pur-
poses. One is a wksp where the purpose is the trans-
mission of skills within a conventional framework. Work-
shops of this type would include those concerned with the
teaching, of reading methods to faculty. The purpose is to
provide teachers with skills in teaching methods. These
TconventionalT workshops are probably the ones which have
the greatest potential for success. In them a teacher can
learn skills without necessarily having to undergo a basic
change in philosophy. One need not accept or attempt to
understand the child. One need not undergo a change in
attituCe based upon an acceptance of attitudes or behav-
ioral patterns of an ethnic or racial group and/or "social
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entitled Ed. 49en Workshop in Readig, Dr. Sherk outlined

the course requirements and delivered t first lecture,

"1:eading and Study in the Secondary Scho01.71

Subsequent to the first meeting, eigl't of the original

twenty class members decided not to continue in the course.

The Project Director was then faced with the necessity of

persuading other members of the Paseo faculty to fill the

class, as the minimum class size was fixed at twenty in the

proposal which was part of the contract with the U.S. Office

of Education. Two weeks passed, and in the meantime the

Project Director received permission to open the course to

the elementary teachers from schools feeding into Paseo.

The class re-convened September 30, 1967, and thirty-

six persons attended. Among these were reading teachers

from the Department of Urban Education; however, these

teachers did not receive payment for their attendance.

At this point, the Instructor decided, because of the

change in composition of the class, to dispose of the

original course outline (Appendix A) and construct a new

course outline more compatible with the needs and expectat-

ions of the class as reconstituted.

In determining what the needs and expectations of the

class at this point were, it was decided that the instructors

would take a survey of the class which would yield informa-

tion about present classroom practices regarding teaching,

use of curriculum materials, assignments and testing
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procedures. A copy of the questionnaire used is found in

Appendix 3.

The results of the survey can be summarized as follows:

1. Classroom Activities:

The most common and frequently used classroom activities

were, by-and-large, routine and traditional. Not one of

the "modern" or "novel" types of activities listed by the

teachers was in the "most frequent" category of techniques

used.

Among hi_gh school teachers, the classroom activities

with the highest frequency of use were: board work, oral

reading, question-answer, films, discussions, vocabulary,

spelling drills, summarizing, projects, map-work, textbook

lessons, and silent reading.

It is significant to note that oral reading was more

frequently listed by high school teachers than was silent
reading. The reason teachers gave for this phenomenon was

that so many pupils were unable to read the textbook that

by reading alOud, more pupils were able to learn by listen-

ing to the oral reading than if silent reading were exclus-

ively used.

Several teachers listed, among the more routine prac-

tices, activities which could be classed as "novel" or
IT modern" practices. They were: free reading, guest speakers,

skits, newspapers, demonstraL:ions, work-study, choral

speaking, and listening activities.

3 7
Page B-4



2. Use of Textbooks in the Classroom:

None of the teachers in the survey indicated that they

did not use a textbook as the basic tool for learning the

content of their subject. Conversely stated, this group of

teachers appeared to be completely textbook-oriented as far

as teaching a subject was concerned. This was true even

though most freely acknowledged that the textbook was, by

itself, too difficult for large numbers of pupils in their

classes. Apparently, for this group of teachers, if there

were no textbook, there would be no way of teaching the

subject.

Textbook activities listed by the teachers were:

silent reading, writing guide, spelling, homework, oral

reading of assignments, grammar exevcises, discussion,

answering questions at the end of the chapter orally or in

writing, oral or writen reports, uutlining units, summaries,

textbook-suggested projects, and review.

Most of this group of teachers used the textbook, as

a rule, every day in class. However, all did not use the

book every day; the most frequent patterns reported were

daily use or three-times-per-week use.

3. Use of Other-Than-Textbook materials.

While most teaching and class activity was textbook

centered, teachers were asked to list other types of mater-

ials they used outside the textbook covers.

The following materials were listed in this category:
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not s, newspaper, teacher-owned texts, book reports, library

books, magazines, television, movies, reading lists; diction-

ary study, and maps and charts. One teacher listed a

rather novel material resource: research projects which

were produced by individuals and shared among class members.

4. Homework Assianments:

Only 30% of the teachers stated that they believed in

makifig regular homework assignments to their pupils Thirty

percent stated they believed in making homework assignments

under certain circumstances. Thirty percent stated they

never gave homework under any circumstances. Most frequently

homework was given for the purpose of summarizing class

discussions. However, about 30% of the teachers mentioned

as purposes for homework "extra work." Here one might

question whether a legitimate purpose for homework is "pun-

ishment" or whether the true purpose for homework is to

provide an opportunity for mastery of the content. Home-

work assignments were most frequently given at the end of

the period and stated orally to the pupils or written on the

board. No long-range homework assignments or projects

were reported. A few teachers mentioned assigning book

reports or written reports.

5. Testing:

Tests or quizzes are given by most teachers one to

three times per week. Some of the teachers stated they

gave daily tests. Almost universally these tests were
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Page B-6



written tests. Some tEachers read the questions orally to

the pupils and then the pupils wrote or marked the a.swer.

When questioned al)out Tal-la adjustments were made to accom-

modate poor readers who could neither read the textbook

to get the content nor read the test questions so that they

could write the answer if they happened to know it; most

teachers responded, that no adjustments of this type were

made. Most teachers responding stated that they graded

pupils by averaging test grades and applying the average to

a curve of some type. Some teachers took into account

pupil progress and frequency of response In calculating

grades. A few teachers used the policy of failing pupils

who attained less then 60% of the clasSwork.

6. Summary of Survey on Teaching:Practices:

The results of this survey indicated that, by-and-large,

the program of.instruction; whatever, its content, was in

practice traditional and outmoded. In none of the five

areas surveyed were modern concepts of teaching or instruc-

tion found to he used routinely. From the responses of

teachers, little difference was noted from teaching practices

in high schools of 30 years ago. The emphasis was found to

be upon academic standards, lcure-read-test, reproduction

cr.f: factual detail and dull repetition of activities from

day to day. It might be stated that the secondary teachers

responding to this questionnaire view the acquisition of

information as the legitimate end of education, rather then
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viewing the infolmaton _17rom content areas as a means

to an end - development of critical thinking skills.

THE PROGRAM 77 PROJECT B, WORKSHOP IN READING ED 49,9n(c,)

A. Re-makinc the Program Plan:

As has been previously stated, some of the assumptions

upon which the original workshop program was based were found

to be invalid. They were: 1. The class members were not all

recruited from Paseo High School. 2. The class members were

not all teaching in junior or senior high school, 3. The

level of sophistication in modern teaching methodology was

not as high as the instructors had anticipated it would be.

Therefore, the program of the workshop was re-structured

in light of the new composition of the class. These consid-

erations were incorporated in the new plan:

1. The principles, practices and activities presented

were to be applicable to elementary as well as secondary °

teachers concerning reading Instruction.

2. Whenever possible, the workshop session would be .

divided according to elementary and secondary activity groups.

3. Because of the lack of sophistication in the class

concerning teaching reading, very little outside work would

be required of class members.

4. Emphasis in all workshop sessions would be upon .

application of techniques.

5. Emphasis in all workshop sessions would be upon

involving class members in accomplishing techniques tasks
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and practices they would require thetr pupils to perform

in their classes.

6. Stress would be placed upon development of tech:-

niques of self-diagnosis, self-correction and self-evalua-,

tion of reading performance of class members themselves.

This, it was hoped, would lead teachers to institute a

more individualized approach to teaching in their classrooms.

7. Emphasis was placed on the idea that teachers .

could make better use of the tools they had to teach with -

namely the textbook; therefore, much time was placed on

elaborating the aids provided to accompany the textbook.

These aids took the form of "study guides," the term used

here in a very specialized sense.

8. Wherever possible, the principle of "modeling"

Thas used to chance teacher behavior or in helping to create

textbook aids.

B. Program of the Workshop:

1. Analysis of reading performance.

A. Boston Informal.

Levels I, II, III.

Skills Tested

Pronunciation of Polysyllables
Reversals
Hearing Sounds in Words
Main Idea
Oral Recall
Written Recall

B. Informal Reading Inventory.

Levels PP-6

Ala
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Skills Tested

Word Recognition (Isolation and
Context.)

Oral Reading
Silent Reading
Comprehension

Factral Detail
Inference and Conclusion

Hearing Capacity

2. Readability Fcrmulae

3. Textbook Analysis

Skills Tested

Location
Comprehension
Using Parts of Book
Summarizing
Outlining
Vocabulary

4. Vocabulary Development

Film

Lecture

Construction of Exercises

5. Comprehension Skills

Film - Level 1

Types of Questions and Intent of Questions

6. Ddrected Reading in Textbooks

Steps in DRA

Reading in Content Subjects

Homework Assignments

Tests and Textbook Reading

Single vs. Multiple Textbook Use

7. Teaching a Lesson (Video tape)

4 3
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8. Educational Views

9. Reading Ability of Teachers

10. Standard Reading Tests (uses and misuses)

11. Scattergram for Grouping a Class

Discussion:

Two demonstrations were conducted on the topic

ft analysis of reading performance." The demonstrations were

conducted in such a way that the class or audience was

required to record the pupilts reading performance along

with the instructor during the demonstrations. After the

testing, the group compared its results and questions were

raised and answered concerning the meaning-of certain aspects

of the recorded data on the pupil. The objectives of this

phase of the project were to: 1. Help the class members

establish a level of reading which would represent for the

student the level at which he could best be instructed in

reading and 2. Pinpoint areas of weakness in the reading

performance of the pupil so as to enable the teacher to

plan instruction in reading so the pupil could overcome the

observed weaknesses in reading.

The topic of "readability" wqs included so that teachers

could learn how,to scientifically determine how difficult

their textbooks actually are, and therefore tc determine

how much help their pupils would need in dealing with the

assigned reading in their subject. Each class member was

requied to work out five readability samples from the text-
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book used for the subject he taught.

The textbook analysis (see appendix for sample) was

used as a topic q_n order to show teachers how they cou2.d

construct a performance test using their textbook to see

how well the class could handle certain reading tasks

required in using the textbook, and, also, to enable them

to know which skills were in need of general Improvement on

a class-wide-basis for more effective use of the textbook.

These skills they could then include in their lesson plan-

ning throughout the year, as they progressed through the

textbook with the class.

Emphasis was placed on vocabulary development. The

topic was introduced through a Syracuse University Film on

the subject. A lecture session followed in which it was

stressed that vocabulary development through the use of

content materials holds a central place in t".he program of

any good high school curriculum. Moreover, it was stressed

that too ofren teachers assume pupils know more vocabulary

than they actually do know. Another aspect of this topic

was a session devoted to the creation of vocabulary exer-

cises which would have the effect of reinforcing new and

technical vocabulary used in the teaching of the content of

the course. Examples Or models of these exercises are

found in the appendix. The teachers were assigned to

create vocabulary exercises of their own, using the exercises

in the appendix as models, but adapting the format to their
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own subject.

Comprehension skills were handled as a topic in the

course sequence. A syracuse University Film was used to

introduce the topic. Three levels of comprehenoion were

discussed, each of increasing difficulty. Level 1 skill

was recall type comprehension; level 2 was interpretation

type questionc; level 3 was application type questions.

It was concluded that development of comprehension skill

was needed in all grades of the secondary school, that the

development of comprehension Skill in pupils is directly

related to the teacherts ability to ask good questions; and

that the number of questions should be equally divided

between questions that test knowledge of what was read

(recall) and questions tha teach or extend knowledge of

what was read (interpretation and application). This session

was fol1owe1 with one devoted solely to having the elemen-

tary and secondary teachers practice writing good questions

of the three types listed above. Questions were criticized

and rewritten. Then teachers were assigned to create several

sets of comprehension questions accompanying portions of

their textbook assignments which would provide practice for

pupils in answering recall, interpretation and application

type questions.

One session was devoted to teaching eirected reading

of a textbook. A sample of material was presented (see

appendix) and teachers, assuming the role of a subject
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area class, were taken step-by-step through a guided read-

ing lesson: readiness, silent reading, comprehension,

vocabulary extension, oral re-reading, and follow-up.

Following this introduction, a group of students from Paseo

High School, Mrs. Ann Hurt's ninth grade English class, was

taken to the UMKC Television Station where they were recorded

on:video tape going through a guided reading lesson in

literature with Dr. Sherk as the class instructor. As the

teachers viewed the tape; they filled out response sheets,

and these guided responses to the video taped presentation

served as the basis for the class discussion. (See appendix)

The following session of the class was devoted to the

class members self-evaluation. Two aspects of teachers

self-evaluation were involvd. One aspect, Educational

Views, was measured by the NC Educational Views Inventory,

a copy of which is found in the appendix. The Educational

Views Inventory is designed to help teachers see for them-

selves, on the basis of their own responses to educational

questions, where they tend to fall on the continuum from

conservative, traditional, idealistic to liberal, progressive,

pragmatic. Each class member scored his own responses an.3

found out for :-imself how his responses placed him on the

continuum. After the educational views had been discussed

and the teachers had been urged to present themselves

honestly to their pupils, (that is, if they were conservative

and traditional, for example, not to try to pass themselves

-11-7
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off to their pupils as liberal and progressive). They were

asked to take a reading test. Each teacher took the test

and scored his test; the test was the Cooperative English

Reading Eomprehension Test. Percentile scores were obtained

for Vocabulary, Speed of Comprehension, Level of Comprehension

and Total Reading. A rough estimate of the range of scores

was made, and it was learned that there was almost as much

individual variation in the reading scores of these graduate

students (range - Total Reading 13 percentile to 99 percen-

tile) as would be found among pupils in the average public

school classroom. Implications of this fact were discussed

at some length and extended to their own classrooms. Many

teachers in the group decided they needed a course in Read-

ing Development. .This activity was followed by a lecture

on the uses and misuses of standard test scores in reading.

The group appeared very ready to hear this lecture since

they had taken and scored such a test and analyzed their

own correct and incorrect responses on the test.

EVALUATION OF THE WORKSHOP

In place of a 7inal examination in the course, each

class member was required to complete a twenty minute

personal interview with-one of the instructional staff

during the final session of the workshop. It was on the

basis of the recorded.responses on the interview forms (see

appendix) that this evaluation is based.

Instructional staff members met to prepare an intervif-:
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form and to decide methods of recording jnformation so that

they would have similar data upon which to judge the impact

of the workshop. It was decided that three types of inform-

ation would be collected: 1. Information about quality and

pertinence of assignments completed during the course, 2.

Information concerning the individual's knowledge of certain

key principles taught during the course, and 3. Opinions about

the approaches used to induce teachers to change some of the±r

traditional teaching patterns. The Interviewers aathered

the clata on the response sheet (see appendix) and the results

were tabulated for each class member and for the class as

a whole.

A. Quality of Assignments Completrzd:

The instructional staff generally rated the quality of

assignments completed as inferior. Reasons were that many

of the class members did not complete their outside assign-

ments at all, and, of the ones who did complete the assign-

ments, their efforts were slip-shod, lacking in imagination,

neatness, time spent upon preparation, dedication, and

unwillingness to redo and perfect their products.

B. Knowledge of Principles Taught

Three or four individuals in the class who were In

supervisory or consultative positions in thc school district

were able to articulate in a satisfactory manner most of the

key concepts and principles taught. However, the great

majority (31 out of were unable to articulate more than

+-7
Page B-16



one or two oi the dozen most important concepts or principles

taught jn the course. The interviews went beyond simply ask-

ing the "What does so and so mean to you?" type question.

Interviewers were instructed to give wide latitude in allowing

class members to tell what they had learned in their own

words. Even this availed nothing. Rarely was any of the

technal vocabulary used in conversation, most had forgotten

about or denied they had ever heard of such ideas as Informal

Reading Inventory, Rc-N3dability Formulae, etc. No evidence

could be found that nay of the practices advocated were act-

ually put to use or were being used currently.

C. Opinions about the Instructional Staff, the Program of

the Workshop, and the Patterns Advocated for Changing

Teacher Behavior.

Thirty-five out of thirty-six members of the clo,ss gave

general approval or high praise to the workshop program and

instructional staff for their efforts during the semester.

Many (22 members) said the program was among the "most

practical" they had ever experienced and many said they were

greatful for the opportunity to have "participated" in the

program of the workshop.

It can be fairly stated that while the workshop staff

was able to present its ideas and have them.acce_-,:ed at an

emotional level, they were not observed to have been assimi-

lated into the "cogni,;ive structures" of the teacher, nor

were they found to have been given a practical test in the

.5"6
Page B-17



classrooms of the teachers involved.

It appears possible that human beings can be present

in a situation, fully conscious, yet remain aloof. Perhaps

this is the general condition of the teacher.in the inner-

city elementary or high school today.

The crucial question remains unanswered, as it did

before the workshop: "How can one get teachers who are in

a situation involved intellectually, emotionally and practi-

cally in that situation so that desired new forms of teach-

ing behavior are observed to occur?"

Arrangements were made for Dr. Sherk to be assigned for

one hour per day to Paseo HigIL gchool to demonstrate devel-

opment of particular reading skills with students In a ninth

grade English class. Dr. Sherkts instruction was video-

taped, using UMKC personnel and equipment. All members of

the Paseo staff were given an opportunity to view these tapes

and to confer with Dr. Sherk or members of his staff con-

cerning the teaching of reading skills. Appendix K is the

results of a study completed by Dr. Sherk during the semester

he taught at Paseo.

Si



University of Missould at Kansas Lity
Division for Continuing Education Reading Center

4825 Trocst Building
Kansas City, Missouri 64110

PROJECT B WORKSHOP

Teaching Reading in English and Social Studies

Course Number - Ed. 498R

Instructor: J. K. Sherk, Jr.

3 Hours Graduate/Undergraduate
Credit

Meetings: Saturdays - 8:30-11:30

REQUIREMENTS

1. Attendance - Students will be required to attend class
regularly. Class assignments missed due to absence
caused by illness must be made up before a grade will
be submitted.

2. Project - Each student will be assigned to a team for
the purpose of adapting a textbook used in the class-
room by the pupils. Adaptations will be in the.form
of study-guides. Study guides will be created and
reproduced for classroom use and field testing. Pro-
ject completion will be defined a the complete modi-
fication of the textbook via the study guides. Grades
will be assigned on the basis of quality, practicality
and effectiveness of the material in the study guides.

3. Progress Reports - Teams will submit a paper each week
describing the status of the project upon which
they are working. These brief resume's will describe
the number, content and reaction of pupils to the
study guides completed during the preceding week.
Files of w,:ekly progress reports and study guides of
each team will be reviewed by the instructor. Critique
sessions will be held each Saturday concerning the
progress reports. The instructor and individual teams
will participate in these weekly meetings.

Lectures and demonstrations listed below are designed to supplement
the basic puipose of the course, the development and completion of
the project. Lectures and demonstrations will be conducted during
the first half of each Saturday session. Work on projects anl team
critique meetings will be conducte( during the second half of each
session. Students should anticipate that additional team meetings
outside of class on Saturday will be required in order to complete
the pro,iect as described above.
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PROJECT B WORKSHOP

SCHEDULE

Ite Meeting Number Topic

... 9 i Introduction - Mr. Dexter
Reading and Study in the Secondary School

16 2 Informal Analysis of Reading Performance

23 3 Demonstration: Informal Reading Inventory

30 4 Lovels of Competence in Reading - Word
,Attack and Comprehension

7 5 GuicAing The Reading of a Lesson

14 6 Demonstration: Reading Literature

22 7 Vocabulary Development

28 8 Demonstration: Social Studies Lesson

4 9 Developing Basic Comprehension Skills

11 10 Diagnosis of Reading Material: Readability
Formulae

18 11 Developing Attitudes, Tastes and
Interests in Reading

2 12 Techniques for Promoting Pupils, Use of
Indep'endent Reading

9 13 Work-Study Skills in the Literature Program

16 14 Work-Study Skills in Social Studies

6 15 Individual Team Conferences

13 16 Team.Project Due Date

S3
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Appendix B, Revised Program and List of Topics

LIST OF TOPICS

.Analysis of reading performance.
A.- Boston Tnformal,

LevelS I, II, III
Skills Tested

Pronunciation of Polysyllables
Reversals
Hearing Sounds in Words
Main Idea
Oral RPr
Writi

B. IRI
Levels PP-6
Skills Tested

Word Recognition Isolation, Context)
Oral Reading
Silent Reading
Comprehension

Factual Detail
Inference and Conclusion

Hearing Capacit/

Readability Formulae

Textbook Analysis
Skills Tested

Location
Comprehension
Usin'g Parts of Book
Summarizing
Outlining
Vocabul-ry

Vocabulary Development
Film
Lecture
Construction of Exercises

Comprehension Skills
Film - Levels 1
Types of Questions and Intent of Questions

Directed Reading in Textbooks
Steps in DRA
Reading in Content Subjects
Homework Assignments
Tests and Textbook Reading
Single vs. Multiple Textbook Use

Teaching a L-.-Jsson (Video tape)

Educational Views

Reading Ability of Teachers

Stand,Ard Reading Tests (uses and misuses)

Scattergram for Grouping a Cla5s
L-21



Appendix C, Instruments Used in the Analysis of Individual Reading
Supplementary Test 1 - Auditory Recognition of Sounds and ,Syllables Performanc,

Beclinning'consonants

1.

3.

4.

5,

6.

7.

3.

3eginning blends

L.
?.

Owels

13.

14.

Final consonants

1.

2.

3.

4.
5.

6.

7.

S.

Final b/ends

1.

2.

4.

5.

6.

7.

a.

Syllables

2.

2.

3.

4.

6,

C.
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Word 3.7,2229nition
Wwwww....W.m7

P7-:'t 1 - 12,nalysis of_Pplysyllables Part II - Reversals

;_t --------
2. ,..,nta51ment

A, miJlisecond

Reversal Other

1, biaar

2. crumble

3. mood

5. saudexiing 4.-

5,

war

/..6. detrunci3n peek

7. anteversion 6. loop

8. extravasate 7. diary

9. ultramundane 8. dose
.

10. entonum 9. tired
WOMmatommmismWfIrkaMM ltalste -172.15010.......

11. nootambulistic 10. bran

/
12. toxoplamoiss 11 sliver

Time 12. broad

Comments 13. anael

14. left
arm.moill.s.ammi,MM.MMeat

15. verse aome..

el. ImMo
16. course

11....M.M.Wearctlrellmmir
17. quiet

18. sacred

19. beard

20. cavalry

21. coriservation

Time



Part III - Accuracy of.PercepIim

1. than

2. greet

move

4. change

5. thought

6. block

7. skirt

8. freight

9. former
...11.111101.11P.1117...1111141...

10. contract

11. lovely

12. suppose

13. medal

14. curtain

15. terrific

16. altitude

17. quantity

18. vocation

19. contraction

20. voluble

Time

111..W....olim

Ointbaatirmaspa.../..maar Oelima

fa.../.4001.7YlIe@swagloMs..42,1,

Comments

.1!aa..aMMOtsumm4s.arw.stftwa

.*renam.*noi ..

410.
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MAIN IDEAS IN PARAGRAPHS - Level I

Sample

Wabasso, the snowshoe rabbit, usually lives all of his

life on a very small patch of earth. He is one of three

or four brown babies born in a stump or a leaf-lined hollow.

From the day he is born until he dies, he never gets far from

the big tamarack swamp where his nest is found. It isn't

because Wabasso is especially intelligent that he is able to

stay near home. In fact, he is not one of the wise animals.

But he can escape his enemies by running very fast and by

changing his color with the seasons so that they cannot spot

him easily. Thus there is no reason why he needs to go far

from home.

Main idea: The snowshoe rabbit seldom goes far from

the place where he was born..



Main ideas in Paragraphs -

1. Wabasso is never afraid of starving even when the earth is
covered with heavy snow. He can eat grass, leaves,
and almost anything else. He eats many kinds of bark, includ-
ing poplar bark, willow bark and birch bark. Sometimes he
yen eats cedar and spruce When he does this, h:.3 own flesh

may taste of the rosin if human beings shoot him and try to
eat his flesh. Sometimes, in a pinch, the snowshoe rabbit
will even steal frozen meat from traps set for other animals.

2. It was long believed that the snowshoe rabbit's fur changed
in color with the seasons. He is brown in summer so that
he looks like the earth and can v nish when his enemies are on
his trail; in winter he is white so that he may lie in the
snow and "disappear." What actually happens is that he
changes his whole coat twice a year. If he loses a tuft of
white hea- in early srring, it is replaced with a tuft of brown,
though snow may sti:i be on the ground. On the other hand, in
the fall an accident to his coat results in a patch of white
fur, though winter may be weeks away. This ability to change
his coat is the snowshoe rabbit's most interesting way of
protecting himself.

Wabasso ha very big feet, about twice as big as those of an
ordinary rabbit. The toes grow wide apart. As winter comes,
new white fur grows on the rabbit's feet, and by the time snow
Comes his feet have "feathered" into broad pads which carry
him over the top of the drifts without sinking in. This is
why he is called the snowshoe rabbit. A deer or a moose may
get completely bogged down in the deep drifts, but the snowshoe
rabbit goes over the top in great ten-foot leaps. When he
needs to, he can use his big feet as paddles. They help him to
swim as powerfully as if he carried a pair of paddles.

Nevertheless, the snowshoe rabbit has a very hard time. He
has many enemies, such as hawks, foxes, doas, owls, and men.
There are also parasites, tiny animals which grow inside his
own body end which often kill him even when he is able to escape
his outside enemies. A great many snowshoe rabbits axe born
every year because rabbits have large fam5Aies, but there are
not very many who are able to live through all the dangers
which the rabbits have to face in their hard life in the great
"orth woods,
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Oral Recall - Level I

Fishing folfIhe_a_ym

The word Tyee is an Indian word for King. Any Pacific salmon
that.weighs more than thirty pounds is called a Tyee.

Anyone who wants
fishing clubs has to
Tyee. And he has to
is to make the sport

First, he has to
muet be no more than
is allowed.

to belong to one of the world's most famous
pass a very hard test: he has to land a
do it according to certain rules. All this
more difficult and exciting,

equip himself with special tackle. His line
a twenty-five pound one, and no live bait

Certain steps must be taken in catching the fish. TI-e
fisherman must go out to the mouth of the river in a small lory.
He trolls his lines up and down in the water until the rod bends
double and someone yells 'Salmon on!" Then al/ the other fisher-
men must get out of the way, for the battle is on. It often
tz4kes an hour to land a fish, and the angler may not have help
from anyone.

The fish must be weighed on the club's own scales an by a
special weighmaster. The most a salmon has ever weighec 3

128 pounds.

Prize for landing a Tyee is a button: bronze up to orty
pounds, silver up to fifty, gold to sixty, diamond to sc
and ruby to eighty.

********************.X:
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Written Recall - Level I

The Wild Turkey

There is more history behind the Thanksgiving dinner than most
people realize. The Pilgrims did not discover the wild t:Irkey.
More than a hundred years before they landed on Plymouth Rock,
Spaniards had found turkeys in Mexico and taken them home to
Spain. Turkeys became popular all over Europe.

However, Europeans knew a small bird. They had no idea of
the huge and beautiful wild turkey. Its body is almost four
feet long; its wings spread for five feet. Its rpM
and feathers that glow like copper help to make it a beautiful
bird.

The Pilgrims found the turkeys very friendly though they had
never been tamed. Indians reported seeing as many as a thousand
a day in the woods. They were unafraid partly because Indians
had never hunted them except once in a while to get feathers for
their headdresses.

With steady hunting their numbers decreased rapidly. By 1842there were scarcely any left in New England. Today they are comingback in some states because of broad programs for protecting tl*m.Virginia today has as many as 12,000 wild turkeys, of which sports-men are allowed to shoot about 1600 a year.

Turkeys arevd.se birds. When:they find a rattlesnake, theyform a big ciacae. Drawing in tighter and tighter, wing to wing,they take turns stamping and pecking the enemy to death. They caneven deal at times with their human enemies. A wise old gobblerwill dart behind a tree or rock and then run as straight and fastas he can keeping the tree or rock all the time,in the line ofvision of the hunter. By the time the hunter has begun to wonderwhy the turkey does not come out in sight again, he may be wellout of gun shot.

61
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Main Ideas in Paragraphs
Level 2

Sample

Most people think of India as a hot country. There is

a desert in northwest India where the temperature may go to

115 in June, but parts of northern India have very cold winters

and people ski in Kashmir. Likewise, many people believe that

India is dirt). The interiors of the homes are clean even if

the streets are not. It is important to remember that Indians

consider Americans dirty because they shake hands with strangers

and wear their shoes inside the house. Although there are many

illiterates in,India, there is also a strong tradition of great

learning and much oral exchange of ideas.

Main idea: Foreigners have a good many ideas

about India that are only half true.

Pge B-29

6 2



Appendix C, Instruments Used in the Analysis of Individual Reading
Supplementary Test 1 - Auditory Recognition of Sounds and Syllables Performance,

Beginnin9 consonants Final consonants

is
9.

3.

4.

5.

G.

7.

3.

3eqinning blends

L.

-Jtrels

?

Eit

13.

14.

4-

1.

2.

3.

4.

5.

6.

7.

8.

Final blends

1.

2.

3.

4.

5.

6.

7.

a.

Syllables

2.

3.

4.

5.

6.

7.

3.
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Word 13222gnition

Part 1 - Analysis of12.122y11ab1es

1. drolorate

2. entailment L. bear

..1.61.13111.410ZWINIDa.F.

Part XI - Reversals

3. inelaticate

4. millisecond

5. sanderling

6. detruncation

7.
/ .

anteversion

8. extravasate

9. ultramundane

10. entosternum

11.

/
12, toxoplamoiss_

/ /
noctambulistic

Time

Comments

.......1111101111124

Reversal Other

2. crumble

3. mood

4. war

5. peek

6. loop

7. diary

C. dose

9. tired

10. bran

11. sliver

12. broad

13. angel

14. left

15. verse

16. course

17. quiet

18. sacred

19. beard

20. cavalry

21. conservation

Time

Comments

0...111.1.11.

Assmstrevomnaliall.....a.p.lamon.



Part III - Accuracy of Perce2Lim

1. than

2. greet

3, move

4. change

5. thought

6. block

7. skirt

*.a

8. freight

9. formerCa.10..
10. contract

11. lovely

12. suppose

13,, medal

14. curtain

15. terrific

16. altitude

17. quantity

18. vocation

.8.1.
lowe...w..111

,./SOOMI. 41....111.0.111

19. contraction

20. voluble

Time

1111,......1:10=101/111,../.

Comments
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yiMmi....011MIII..101.1111.amw,.....105.11117.11MWMAINEft.
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MAIN IDEAS IN PARAGRAPHS - Level I

Sample

Wabasso, the snowshoe rabbit, usually lives all of his

f:ho: life on a very small patch of earth. He is one of three

or four brown babies born in a stump or a leaf-lined hollow.

From the day he is born until he dies, he never gets far from

the big tamarack swamp where his nest is found. It isn't

because Wabasso is especially intelligent that he is able to

stay neat home. In fact, he is not one of the wise animals.

But he can escape his enemies by running vary fast and by

changing his color with the seasons so that they cannot spot
him easily. Thus there is no reason why he needs to go far
from home.

Main idea: The snowqhoe rabbit seldom goes far from

the place where he was born.
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Main.ideas in Paragraphs -

1. Wabasso is never afraid of starving even when the earth is
covered with heavy snow. He can eat clo-:.2r, grass, leaves,
and almost anything else. He eats many kinds of bark, Includ-
ing poplar bark, willow bark and birch bark. Sometimes he
ven eats cedar and snruce. When he does this, h:_3 own flesh
may taste of the rosin if human beings shoot him and try to
eat his flesh. Sometimes, in a pinch, the triowshoe rabbit
will even steal frozen meat from traps set for other animals.

2. It was long believed that the snowshoe rabbit's fux changed
:7_n color with the seasons. He is brown in summer so that
he locks like the earth and can v .nish when his enemies are on
his trail; in winter he is white so that he may lie in the
snow and "disappear." What actually happens is that he
changes his whole coat twice a year. If he loses a tuft of
white Mx in early spring, it is replaced with a tuft of brown,
though snow may still be (on the ground. On the other hand, in
the fall an accident to his coat results in a patch of white
fur, though winter may be weeks away. This ability to change
his coat is the snowshoe rabbit's most interesting way of
protecting himself.

3 Wabasso ha very big feet, about twice as big as those of an
ordinary rabbit. The toes grow wide apart. As winter comes,
new white fur grows on t11- 's feet, and by the time snow
comes his feet have "fc nto broad pads which carry
him over the top of thc L-hout sinking in. This is
why he Is called the sliL rabbit. A deer or a -Jose may
get completely bogged down in the deep drifts, but the snowshoe
rabbit goes over the top in great ten-foot leaps. When he
needs to, he can use his big feet as paddles. They help him to
swim as powerfully as if he carried a pair of paddles.

4. Neverthe/ess, the snowshoe rabbit has a very hard time. He
has many enemies, such as hawks, foxes, doas, owls, and men.
There are also parasites, tiny animals which grow Inside his
own body and which often kill him even when he is able to escape
his outside enemies. A great many snowshoe rabbits are born
every year because rabbits have large famr;lies, but there are
not very many who are able to live through all the dangers
which the rabbits have to face in their hard life in the areat
-orth woods.
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Oral Recall - Level I

FishIng for the Tyee

The word Tyee is an Indian word for King. Any Pacific salmonthat.weighs more than thirty pounds is called a Tyee.

Anyone who wants to belong to one of the world's most famousfishing clubs has to pass a very hard test: he has to land aTyee. And he has to do it according to certain rules. All thisis to make the sport more difficult and exciting.

.First, he has to equip himself with special tackle. His linemust be no more than a twenty-five pound one, and no live baitis allowed.

Certain steps must be taken in catching the fish. Thefisherman must go out to the mouth of the river In a small dory.He trolls his lines up and down in the water until the rod bendsdouble and someone yells "Salmon on!" Then all the other fisher-men must get out of the way, for the battle is on. It oftentakes an hour to land a fish, and the angler may not have helpfrom anyone.

The fish must be weighed on the club's own scales and by aspecial weighmaster. The most a salmon has ever wcighed is128 pounds.

Prize for landing a Tyee is a button: bronze up to fortypounds, silver up to fifty, gold to sixty, diamond to seventy,and ruby to eighty.

*********************:
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Written Recalj. - Level I

The Wild Turkey

There is more history behind the Thanksgiving dinner than most
people realize. The Pilgrims did not discover the wild turkey.
More than a hundred years before they landed on Plymouth Rock,
Spaniards had ±ound turkeys in Mexico and taken them home to
Spain. Turkeys became popular all over Europe.

However, Europeans knew a small bird. They had no idea of
the huge and beautiful wild turkey. Its body is almost four
feet long; its wings spread for Xive feet. Tts vivid red legs
and feathers that glow like copper help to make it a beautifulbird.

The Pilgrims found the turkeys very friendly though they hadnever been tamed. Indians reported seeing as many as a thousanda day in the woods. They were unafraid partly because Indianshad never hunted them except once in a while to get feathers fortheir headdresses.

With steacly hunting their numbers decreased rapidly. By 1842there were scarcely any left in New England. Today they are comingback in some states because of broad programs for protecting th-em.Virginia today has as many as 12,000 wild turkeys, of which spoits-men are allowed to shoot about 1600 a year.

Turkeys arevd_se birds. When:they find a rattlesnake, theyform a big cixae. Drawing in tighter and tighter, wing to wing,they take turns stamping and pecking the enemy to death° 1-even deal at times with their human enemies. A wise old goLwill dart behind a tree or rock and then run as straight and fastas he can keeping the tree or rock all the time,in the line ofvision of the hunter. By the time the hunter has begun to wonderuhy the turkey does not come out in sight again, he may be wellout of gun shot.
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Main Ideas in Paragraphs
Level 2

Sample

Most people think of India as a hot coUntry. There is
a desert in northwest India where the temperature may go to
115 in June, but parts of northern- India have very cold winters
and people.ski in Kashmir. Likewise, many people believe that
India is dirty. The Interiors of the homes are clEan even if
the streets ,D,re not. It is important to remember that Indians

consider Americans dirty because they shake hands with strangers
and wear their shoes inside the house. Although there are many
'illiterates In.India, there is also a strong tradition of great

learning and much oral exchange of ideasz.

Main idea: Foreigners have a good many ideas

about India that are only I-i true.
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- LA-vel

1. 'Sometimes visitoys are shoked 1I tO oings-on in. Indian temDles,
There is b1y:ix-1g J:nd talk, Beggars
the t,apaplc-: very naturl for
rnligion is to them a at 3il -47e. not something set apart..
Th.ey believe that a .:s ho is really sincere ip
is not distreted becasn thr affairs of life are going on
around him. Indians comlned politics with religion in a dramatic
vay when they entruste,I he. pulitical policies of their country
tO their greatest spirital leader, i'*ahatma Ghandi.

2, As much as two thousand years ago the major Indian castes> or
classe.solsociele Eat up. 17,1.0b had its distinctions and
and Privileges. The 17,rahmins were the highest caste; originally
they were the scholars and priests. You can now find Brahmin
cooks as well as priests. One great Brahmin family operates
a leather factory; this would have been a shameful occupation
for a Brahin in the old day, becauSe it involves killing
animals, working with their hdes and making money from the job.
In the Indian vilges the caste system sifil dominates; near
the villageo the touchables still live in their shabby huts
and do their ancient work of cultiVating plots of land and repair-
ing the roads. But ,,ven these TDeople can escape. They may go to
the city or another part of the country and live as well as
they can afford. One reason why the decline of the caste system
has been slower Vnan it might have been in other countries is
that the Hindu relioion teaches that the greatest happiness comes
from being cont2nted with one's lot in.life.

3. In modern India the princes have little or no powi=5x. But they
still put on a kind of show which keeps them princes in the eyes
of the people. The grandest of the pageants is that at Mysore
in southern India. For ten days in the fall of the year, nobles
come from all parts of the ancient state bringing gifts to the
maharaja, Today tlie saCks.of gold coins which they bring are
returned to them at the end of the festival. They pay income
taxes which support the maharaja, but they still go through the
ancient motions of givina aold to the prince. Puppet shows,
acrobats, clowns and sword-swallowers perform, and on the last
day of the festival there is a tremendous ceremonial procession
to the temple. The maharaja rides on the largest elephant. The
animal has been decorated with gold necklaces,.anklets, gold tips
for his tuSks, and huge gold earrings. These examples of ancient
pagentry and display seem to be a necessary part of the life of
the people.

. Indian men who hve travejed or been educated abroad often speak
excellent English and arc embarrassed to invite foreigners to their
homes because they feel that their wives and fa,milies are "tanr-c,'Irc-z,tecilt
Furthermore, they are convinced that outiders will not be
comfortable in their hcmcs. These homes, even of the well-to-do
Indians, an-- usually very simple, for the Indian does not i:hink ot
his home as a place to bea4.1tify, Most Indians eat, sit, and sleep
on the bare floor, If this is true of t'f,e T:jesterni2:ed Indians of
the big cities like P,ol-bay and Calcutta, it is even more difficult
for the outsider to ic:now 1,-Illage life in India or the hard
eistence of the peasant 67 1
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Oral Recall - 2

Plants Go.t Around

Some plants have been carried purposely thousands of miles
from their native home. Some have even been net with on lonely
islands in the South Seas. Hoy do they get so far away, to islands
where the sea is all around? A few have been taken out by emigrants
who thought they would like to see familiar plants growing around
their homes in a new country. It is said that in this way, many
years ago, a Scotsman who settled in Australia took with him
some seeds of the thistle. He sowed the seeds, and the thistles
were greatly:admired by every Scottish settler who lived anywhere
near. All begged for seeds. In a few years the thistles had
become a real nuisance to farmers who felt not at all happy about
the patriotim of the man who had first brought them.

The watercress was taken to New Zealand in much the same way.
Most people think of watercress as a harmless plant, but in its
new home it rapidly spread into the rivers and grea_w so large and
strong-that it filled up the waterways and somc-times made it
Impossible for boats to travel.

Seeds have also been carried to distant places by accident.
A story is told of the finding of some English chickweed on a
lonely island half way round the vorld from England. Explorers on
the island foll,owed patches of chickweed which.led them to a littlemound. The mound was the grave of a British sailor -who had died
at soa and been buried by his mates. It seems certain that the
spade with which the grave was dug must have had a few seeds cling-ing to it from former use, seeds which were brushed off in the
soil of a far away .island.

Seeds, of course, do not have to depend upon man as -Ole
of their travels. Seeds of waterside plants are carried for raJ.lesby the water itself. For example, the coonut rides the wave!J from
island to island in the South Seas. Hooked seeds cling to the furof animals and the feathers of birds and are carried long distances-Some seeds are provided with wings which carry them like little
airplanes wherever'ti-e winds blow.

Whether a certain kind of plant lives at the end of its long
. journey across land or sea depends on a complex set of cirumstances.

Many seeds die in the new place in which they find themselves.Plants have to have the right kind of soil and the right temperaturein which to live. One kind of plant may like salty sea breezesblowing on it, while another may die if it is anywhere near saltwater. Sometimes the orowing season is too short and frost killsthe plant before it has time to produce new seeds. Many factorsz,re involved in the success of these plant 4ourneys -from one partof the world to ay4cther.

**********:4*****If**
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Written Recall - Level 2

Birds on the Uing

Every spring there are ten mMion birds on the wing travelinglong distaaces to the north. From tiny hummingbirds to giant eagles,they sweep across the country from winter homes as far south asCape Horn to summer nesting places that range from the Evergladesto the ice about the north pole. Barn swallows cone from Brazilto lay their eggs in Alaska. Each May the Wdltimore orioles arrivefrom New England and other northern states alter a 2000 mile cruisefrom deep In South America.

A map of the world shows why most migratory birds nest northof the equator. The lands of the north stretch much farther toward'0:le pole than the southern hemisphere, and some birds like thecolder climate. Besides, there is more land area in the north.Nine-tenths of the region of the South Temperate zone is coveredbY' ocean. Living space on land is an important factor. In theeastern United States only one or two pairs of land birds can occupyan acre of land. The most favorable area can seldom support morethan twelve nesting pairs per acre. There is a housing shortagefor the birds too! Another reason why northern lands attract birdsat their nesting time, and only then, is that days are long. Insectsfly mostly in the daytime, and parents must supply their youngwith food. The hunting day must be long If the parents are to keepup with the appetites of their young.

The nesting season is a very busy time for the parent birds.A family of purple martins in New England insisted on 200 flightsby the parents in one day to keep their hungry mouths filled.Hungry birds devour their own vJAght in food for all the days th--7ate in the nest. A robin has been observed to ea 3' aorrhour; a flicker, a daily menu of 300 an owl, ten _ice J.n onenight.

-aut death oames often and In many forms to the birds as theymigrate. Lighthouses against which they beat themselves to death,
snows and gales, gre-;s ard forest fires take tremendous tolls. Ablizzard in Minnesota, ccming late and furious, killed more than amillion small birds_ Migrating ducks have soaked their feathersin oil in the St. La.:rence river, oil from a tanker run aground.Most small birds live only three to five years.

Orve of the puzzles of migration has been the heights z-t whichthe birds fly. The eirpiane has helped to solve this Toystery. No-human being without ee o7gen tank could-fly as high as some of the-birds. Asiatic warblers cross the 20,000 loot peaks of the Himalayaon their way from Inc7 to nests in Siberia. There are man:7 collisi,between i._rds and airibanes, most of which occur at heights of 1200to 2000 feet. On the :Dther hand, low-flying birds beat themselvesto death on skyscrapers, to which they are attracted.by the ligthp.Some migrants fly near enough te the ground so that they may be
.heard above the sound :ef the city traffic.

The north-bound birde are vital to mankind. In the great landmassed of the north tempe_ate zone most of the world's food is
grown. Swarms of migratle---J birds save this food from the swarms ofinsects that would destro% it raan T5-32 73



Main Ideas in Paragraphs - Level 3

Sample

The world is filled with living things. Most of then chapge

little except over very long periods of tine. Plants grov- and

creatures swim the deep much as they have for ages. The dinosaurs

are gobe, but ants pursue their busy routine which is thousands

of years old. Only man of all living things changes rapidly.

In his brief history he has r6volutionized both the world and

himself. TTis most characteristic quality is purposeful change.

The two great human poweCsof speech and adaptable, ingenious hands

enable man to work miracles that no other living thing can achieve.

Main Idea: n has greater poiers to change the world

than any other living thing.
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Main Ideas in Paragraphs - Level 3

Mighty minds have appeared most often at the high points of
history. Plato belongs to the golden age of Greece and
Shakespeare to the days of the first Elizabeth.. The stimulus
of challenging events and great associates was all around them.
It is good, however, to know that some of the groatest belong to
bloody epochs and dark ages. Nameless as most of then are,
monks in their solitary medieval cells patiently preserved the
great thoughts of the Greek philosophers and gradually recon-
structed the world of the Intellect. The genius of the Buddha
was a lonely one. Sequoya, the Cherokee Indian, created single-
minded a written language for his people. Gregor Mendel worked
and thought patiently in the garden of his monastery until he
had discovered some of the most fundamental laws of heredity.

2. How does a great thinker emerge? Heredity has a par-tip play as
do the accidental circumstances surrounding his life. Potentiali-
ties are present in the body and mind with which he is born,
potentialities which provide the limits within which he may
develop. But there are also two methods of deliberately helping
the thinker to grow. One is to give him constant challenge, to
question his thinking at every stage. The other is to bring
hip into contact with other great minds. A man may become arcutine diplomat by learning a book of rules, but if he
would be a statesman he had better read the thoughts of a Lincolnand a Disraeli. One way to become great is to nix with greatness.

3. The gr. ,ks believed that all progress was based on improving
the mi .In order to help men think, their great poets, philo-
sophers, and orators labored: Plato, Aeschylus, Aristotle,
Homer. The ideas of these men have reappeared throughout history.
The American constitution illustrates the balance of powerswhich was first formulated by a Greek historical thinker.
Greek teachers first emphasized the brotherhood of man. Greekculture was transplanted to ataly, and the Greco-Roman civiliza-tion flourished. More people could read in A.D. 150 than in1550. The slaves of 200 were much better off than the serfs of
1100 and the slave-prisoners in Russian camps of 1954. Schoolswere nearly everywhere and libraries flourished. The collapseof this happy civilization came first in the western or Roman
part; the Greek-speaking area maintained itself for another
thousand years. If there is a single explanation of this
disparity, it is that the men of Rome liked wealth and enjoyment,while the men of Greece liked to think.

4. There have always been those who believed that certain kinds ofknowledge should bedastroyed or kept secret from all but thefew. This has usually been because, if known, the facts woulddamage sone special group: politica1,socja1, or religious.
Galileo was imprisoned for saying that the earth is not the
immovable cente-: of the universe but a planet revolving round thesun. He was condemned to withdraw the statement.on his knees.
During the 19th century Russians forbade the teaching of thePolish lannuage. After Stalin won his struggle with Trotsky,
much.of wuat Trotsky had achieved was ordered deleted from
Communist history books and is now nearly forgotten in theU,S.S.R. Today there are many who live in countries where half
truths are told and tyranny reigns. However, it would be easier
to destroy civilization with bombs than to de5troy rlan's mind.
For men -1.re adaptable; nert,aunaltp4q_nk. 75



Oral Recall - 3

Education in America

One of the oldest beliefs of Americansis that the buccess of
democracy depends upon the extent to which the citizens are eddcated
te, their responsibilities. The schoolhouse was built in colonial
New England villages as soon as possible after the church. Harvard
College was founded only sixteen years after the pilgrims set foot
on Plymouth Rock.

During the 20th century the public school has greatly increased
in importance because it now has the responsibility of preparing
citizens to face problems which have grown more and more complex.
Even by the year 1925 the United States was spending nearly 3 billion
dollars every year on education, almost as much as all the other
countries of tne world combined. In the quarter century since 1925
the cost of public instruction has risen very sharply. This large
expenditure of money reflects, of course, the rapid increase in
enrollments. In 1000 only about one out of ten boys and girls
went to high school. By 1950, three out of four were enrolled.

Teachers have been concerned with rapidly changing ideas of
what education should include. They have worked on courses of
study, methods of teaching, and teaching materials, hoping ta-make
them more efficient in preparing youth for life in a rapidly changing
wolald. In this connection themn whose philosophy has probably had
the greatest influence is John Dewey, a ptofessox for many years
at Columbia U3-..jx7ersity. Until the time of Dewey the schools
had been ma-J-1.-e,, concerned with giving i)upils factual knowledge.
Thus a schooa ,Jad little to offer except book learning. Dewey
believed that school should be a place where a student learns about
lige in many ways and that the child's personal and social develop-
ment is as much the concern of the school as is the process of
feedg his mind with facts.

Many changes have resulted from this point of view. Additions
to the curriculum have been many: music, art, physical education
are only a few. The emphasis :="n the modern high school is on meetina
lige's needs: Preparing for home and family life, for citizenskip,
and for choosing and holding a job. The high school has developed
into a center for providing as broad an education as possible for
all American youth. The junior college is in many communities an
extension of the high school and provides an additional two years
of either general or vocational education.

Colleges grew rapidly also. Taxpayers contributed to the state
universities which grew apace. Wealthy individuals made possible
the building of great private colleges,like the University of
Rochester to which Eastman gave millions or Duke University to which
the tobacco millionaire, James B. Duke, gave so liberally that it
became known as the wealthiest institution ot learning in the South.
Enrollments reached an all-time high in 1948 whel; thousands of
veterans, taking advantage of the money provided by the federal
government, crowded the campuses. Many of these men had never
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expected to afford a college education. With the mature attitude
which their years in the service had given them and with their
appreciation rf this opportunity which was one of the ways in whichthe American people expressed their gratitude to the men in service,they did much to make the colleges grow up to adapt their offeringsto the realistic needs of the 20th century.

7 7
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Written Recall - Level 3

America Grows UR

The United States by 1900 was a world p':..wer, and the American
people looked forward enthusiastically to good times in a landof great opportunity. The population had more than doubled since1865. The extreme hardships of the frontier were largely a thingof the past. The country had only begun to open up its seeminglyendless resources.

T -a principles of democracy were still far from active in allsituations. Immigrants in the larger cities still lived in slumsand worked for very long hours under unhealthful conditions.Millions of people were illiterate, and some racial groups were
unfairly treated. Not all the people had reason to be optimist&about the future.

The greatest of the many rapid changes which occurred between1900 and World War I was ,he revolution in transportation andcommunication. More and more automobiles appeared on the road
as Ford proved to the world the efficiency of mass production.
By 1915 the.:e were about 21 million cars in use. The growth of theautomobile industry encouraged the construction of better roads.At the same time the cities were increasingly better served bystreet-car lines. By 1915 many homes in or near the cities wereserved by telephones, and the telephone was beginning to breakdown the isolation of country life.

World War I occupied a large part of the attention of theAmerican people from 1914 to 1918. The War helped to change manyattitudes and conditions. Disgusted with the tragedies thatoccurred, the people felt strongly that it was a mistake to takepaIt in Europe's troubles. The greatest wave of material prosperitytiwt the country had ever known followeth Americans beaan an erain which they lived for the moment bnd began to enjoy as many ofthe igood things of life" as possible: cars, refrigerators, andmany other things. Sports grew tremendously and were largely
commercialized. Americans paid millions of dollars to see theiridols in action: Babe Ruth, Red Grange-, jack Dempsey and a scoreof others. Jazz music became popular, and movies took the countryby storm. Flagpole sitters made the headlines with their
foolish antics, and people paid admission to dance marathons, inwhich for days contestants alternated dancing with brief periodsof rest in the hope of winning wIluable prizes.

After all this, t e stock market crash of 1929 was a bittershock. Millions of people were totally unprepared for the endof the glittering and unhealthy era of the 720's. Even so, most
Americans managed 4.-> keep their sense of humor and their desirefor improving their way of life. They laughed at Donald Duck andbought 52 million radio sets. They putted their way around
thousands of miniature golf courses, and they relaxed on pleasuredrives in their 27 million passenger cars. They kept inventing
new gadgets. Plastics, cellophane, zippers, and nylor., stockings
became necessities. Paa B-37
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Written Recall - Level 3 continued

In spite of these indications that American life was continuing
in many of the same patterns as before, the depression wrought
changes beneath the surface. Individuals began to be aware of
their obligations to society. The idea of America as the land of
unrestricted opportunity seemed to have some limitations. The
federal government began to take over some of the responsibilities
which had hitherto been conticolled entirely by private business.
It was no longer possible for a person discontent with life in his
community to pick up his family and belongings and "go West."
It suddenly became necessary for Americans to develop a maturity in
their relationships.which they had never before particularly needed.

*********************
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Predicting Readability

The Dale-Chall Formula
for Predicting Readabilityl

The Dale-Chall formula is applieable to materials at or
difficulty. It is based on two counts:

ab212jith_grad.[2.rending

1. Average sentence length.
2. Percentage of unfamiliar words, i.e., words outside the-Dale list of

3000 words.

In establishing the formula, the criterion of difficulty selected was the grade
level score equivalent for a group.of readers who could get half the questions right
on each passage of the McCall-Crabbs Standard Test Lessons in Reading.. Therefore, a
piece of material having a formula score of 5th to 6th grade lever-should be within
the comprehension of children who have Sth to 6th grade reading abilities, i.e., these
children will be able to answer approximately 1/2 to 3/4 of the questions asked on the
material.

The Dale list is a meaeure of familiarity in reading rather than a measure of
frequency of appearance in printed materials. It was selected on the basis of 80%
of 4th graders (in the sample) checking the words as known.

The following formula was found to be most efficient empirically:

icso = .1579X, + .0496X2 : + 3.6365

where Xx5o

X

X2

3.6365

reading-grade score of a pupil who could answer 1/2 of the
test questions correctly.
Dale score, i.e., relative number of wOrds outside the Dale
list of 3000 words.
Average sentence length.

Constant

This formula produces a multiple-correlation coefficient of .70 was the
criterion. Experiments conducted, using this formula against a validity criterion

1 of judgements by experienced teachers and "readability experts", produced correlations
t of the order .90 plus.

Instructions for Use

The grade-level of material is computed as follows:

Selecting Samples:
a) Take approximately 100 words about every tenth page for books.
b) For articles, select about four 100-word samples per 2000 words.
c) Never begin or end a sample in the middle of a sentence.

II. Count the number of words:
a) Count hyphenated words and contractions as one word.
b) Count numbers as words, e.g., 1956 is one word.
c) Count compound names of persons and places as one word.
d) Do not count initials which are part of a name as separate 'words.

Dale, Edgar and Jeanne Chall,
Educational Research Bulletin
Dale, Edgar and Jeanne f.:inall
Educational Research Bulletin_

I'S, Formula for Predicting Readability."
19481 27, 11-20.
"A Formula for Predicting Readability:
1948 27 17-51

Peef,e 3:139

Instructions":

150



III. Count the Number of Sentences,

IV. Count the Number of Unfamiliar Words:
a) Words which do not appear on the Dale list of 3000 words.'
b) Underline all unfamiliar words even if they appear more than once.
In making this count, special rules are necessary for common and.proper nouns,

verbsl.and other parts of speech. These rules are given in the special directionsbelow.

V. Completing the Computation;
a) Compute the average sentence length.
b) The Dale score or percentage of words outside the Dale list is computed by

dividing the number of words not on the Dale list by the number of words
in the sample, and multiplying by 100.

0 Multiply average sentence length by .049k.,.
d) Multiply Dale Score by .1579.
e) Add the constant 3.6365, plus result c aeave plus result of d above to

get the formula raw sco:...e.
f) f more than one sample determine the a re::ge formula raw scoresg) Jonvert the avera::e formula raw score t corrected grade-level according

to the Correction Table below.

Correction Table
Formula Raw Score

Corrected Grade Levels

4,9 and below
5.0 to 5.9
6.0 to 6.9
7.0 to 7.9
8.0 to 8.9
9.0 to 9.9

10.0 and above

lith grade and below
5-6th grade
7-8th grade
9-10th grade
11-12th grade
13-15th grade (college)
16 - (college graduate)

Special rules for making the "unfamiliar word" count.

A. Common Nouns:
1. Consider familiar all regular plurals and possessives of words on the list.(s; Is; es; y to ies)
2. Count irregular plurals as unfamiliar (unless listed), even if the singularform appears on the list.
3. Count as unfamilAar a noun that is formed by adding er or r to a noun orverb appearing on the word list. (unless this "er" or "r" form IS indicate.:1on the list).

B. Proper Nouns:
1. All names of persons and places are considered'familiar.
2. Names of organizations, laws, documents, book titles,.etc., generallycomprise several words*

a) When determining the number of words in a sample., count all thewords in such names*
b) For the unfamiliar word count, when such names appear.several timeswithin a sample of 100 words, count,itonly twice.

,
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30. Abbreviations:
a) In counting number of words in a sample and unfamiliar words, an

abbeeviation is counted as one word, e-g.. Y.M.C.A. is counted az
one word.

b) Nov. is familiar beeavse the months are on the word list.
u.s., A.m., P.M. are each familia'

c) An abbreviation which is used eeveral times in a 100 T A eample is
counted as two unfamiliar words only.

3. Verbs:
1. Consider familiar the third-person, singular forms (s or iez frae- Y),

present-participle forms (ing), past partieiple forms (n), an- pwe-t-t;--e
forms (ed or ied from y), when these are added to verbs appeae-en, ea tI

list. The same rule applies when a consonant is doubled before erlding
ing or ed. (asks, asking, asked are familiar, although only the 'erd eek
appears on the list.)

). Adjectives:
1. Comparatives and superlatives of adjectives appearing on the lir- ere

considered familiar. The same rule applies if the consonant is e:dbled
before adding er or est. (longer, prettier, and bravest are fame-liar
because long, pretty, and brave are on the list.)

2. Adjectives formed by adding n to a proper noun are familiar, e.g., American,
Austrian.

3. Count as unfamiliar an adjective that is formed by adding y to a word that
appears on the list, e.g., woolly is unfamiliar although wool is on the list.

E. Adverbs:
1. Consider adverbs familiar which are formed by adding ly to a word on the

list. In most cases ly will be indicated following the word.
2. Count as unfamiliar words which add more than ly, like easily.

Hyphenated words:
Count hyphenated words as unfamiliar if either word in the compound does not
appear on the word list.

1

Miscellaneous Special Cases:
; 1. Words formed by adding en to a word on the List, .1.e e.easidered unfamiliar.

2. Count a :ord unfamiliar if two or more ersid.ngs aee adaed to a word on the
list.

3. Words on the list to which tion, ation, ment, and other suffixes not
previously mentioned are added are considerca

4. Numbers. Numerals like 1949, 22, ete., are considered familiar.

g-s2
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DALE -CHALL

Formula for Predicting Readability
;icle: Page No. Page No. Page No. Page No.
;hor: From From From From
A.Asher: Date To To To To
Number of words in the sample

Number of sentences in the sample
Number of words not on the Dale list

Average sentence length
(Divide 1 by 2)

Dale score (Divide 3 by 1,
multiply by 100)

Multiply average sentence length(4)
by .0496

Multiply Dale score (5) by .1579
Constant 3.6365
Formula raw score (add 6,7, and 8)

3.3635 3.3635

::rage raw score of Samples

1-.age corrected grade level

Correction Table

Analyzed by

Checked by

Oula Raw Score Corrected'0rade Levels

and below

to 5.9

to 6.9

to 7.9

to 8.9

to 9.9

to above

4th grade and below

5 - 6 grade

7 - 8th-grade

9 - 10th grade

11 - 12th grade

13 - 15th grade (college)

16+ (college graduate)
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GROUP READING INVENTORY OF SOCIAL STUDIES TEXT

INTRODUCTION

There is a lack of standardized tests that Measure the pupilst ability
to read social studies materials. A simple inventory may be used to obtain
information about each pupil's particulE difficulties in reedino the text

. and the reason for the difficulties.

ADMINISTRATION OF TESTS

Explain the construction and the purpose of the inventory to the pupils.
Assure them that the inventory is not an instrument to measure achievement;
-that therefore, it will not be used to help determine their grades for the
!class. Prior to giving the pupils, the,questions pertinent to a particular
Iskill, give a brief explanation of the skill.

The inventory can be administered either orally or by means of mimeo-
. graphed copies. If the inventory is administered orally, each question should
be written on the blackboard. If mimeooraphed copies are Used, it may be
wise for the teacher to read the questions aloud to assure completion of the
inventory by all pupils.

Questions involving skills A and C will necessitate pupil reference to
their basic textbook.

Prior to the pupils! reading of the selection upon which.-thE questions
,

Jor Skills 0 through I ate based, thE selection should be-briefly introduced
!for the bacTground inTormation,and one or two purpose-ouiding questions
should be quickly evolved. Thisintroduction should not take longer than
two or three minutes. After all of the.oupils have had an opportunity to
;read the entire selection, all books should be closed and not referred to
for -the remainder of the inventory.

SCORING OF'GROUP iNVENTORY

Have eath pupil score his own inventory; this will eliminate much clerical
Iwork and will also give the pupil the oppnrtunit to note his strenoths
Hlind weaknesses in reading social studies materiais.

'Tf the pupil gets more than one answer wrong specific skill, hE
ishould be considered deficient in that particula:.

The teacher can-tabulate-the class scores on ati;ached form.

Reading vertically on the class tabulation, 'Lhe profIciency of the class
;as a whole can be noted. Reading horizontally, th:: nYofciency of each.
:student can be noted.



TJache.. Name

Home Room AgS

Date

Using Your Social Studies nook

Exploring the Old World - Homer, Follett, Gross

Group Reading'Inventory

A. Using parts of the book, Exploring the-Old World.

1 On what page does chapter 4 begin?

What is the title of the third unit of that chapter?

What page?

2. On what page would you find a historical map showing the centers

of early civilization in Africa? ......--
3. What help would the contents of paoe 15 be?

4. What kinds of information do you find on page 4457

Is it accurate?

What use can be made of it?

.5. Where would you look in the book to f.5.nd cut Where the author tells

about hieroglyphics?

. Use of reference-material and source material.

G. What reference backs are kept in your room i'Ok your use.

7. Give the names of.5 sets of encvclapedies.
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8. What library aid would tell you the library number of a book

about Kublai Khan so that you could find the book on a library she1f?

Can you recite the poem?

9. 'What is biography?

10. What maps are there in your room besides the ones in your social

studies tuxt?

Using maps and charts.

11. What does the mpp on page 366 tell you?

What is your estimate of the distance between Saigon and Hanoi?

estimate? Why or why not?

Do you think this is an accurate

12. Look at the map on page 177. Why doesn't this map show the routes

through the Panama and Suez canals?

13. Look at the map on page 251. What do the black spots between the

Canadian border end the Arctic Circle represent?

Why were they put there?

14. Compare the ;naps on page 406 and page 458-459. What is the chief

difference between them?

Are they Trzeurate?

How could the taocher aid the student on this?

15. Lcnk at the chart in the lower left corner of p. 394 What is

E2eino compard by this chart?
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Practice in Reading Social Studies.

Directions: When the signal to begin is given, read p. 366, 367, 368.
As soon as you have finished, close the book. Write after
'the word Time below the number of minutes you spent in reading
this selection.

Time

When you have finished reading..answer all of the following
questions.

REMEMBER: ONCE YOU HAVE CLOSED THE BOOK, YOU CANNOT OPEN
IT TO L:01-5 FOR ANY ANSWERS.

D. Vocabulary

16. Define elaborate.

17. What did the author mean when he said, "The 12 million people of

South 'Vietnam were able to preserve their freedom."

18. What dces-"soaring towers" mean?

-, Noting Main Ideas

.19. What happened on the Southeast Asian peninsula since WW II?

20. What danger is there to the seven countries in Southeast Asia?

What evidence does the author give for th2.z7?

.8upporting

21. How many people live on the peninsula of' Seutheast Asia?



22. What is the major religion of Southeast Asia?

G. Drawing Conclusions

23. Why are the rivers of Southeast Asia_important?

24. Why is the fact that mo'3t f the people cannot read and write

.considered a "major". problem in Southeast Asia?

25. Do you consider this coverage adequate for this topic?

H. The title of this section in your book is "The History of Germany."
The author has given several main ideas and supporting details or
facts for each main idea. if you were to make an outline for this
section, how would you complete the following? You may use your book.

26. The History of Germany.

I. The region of Germany

A.

B.

C.

.. Prussia, in 1871, ruled all Germany

1.

2. Prussian king called kaiser (Caesar)

B.

1.. Rteel and chemical manufacturing

2. Educational progress

3.

?erre B-47
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World War I.

A.

B. Sides-flohting each other

1. Germany, Austria-Hungary, Bulgaria and Turkey

2.

C. (Do you believe this?:

IV. Af-1,-er WW 1.

A.

B.

V.

C.

A. 1938 Hitler took over Austria

B.

I. Writing a SZJmmary.

You are going to read the section "The Story of the Crusades" p. 156
& 157. When you have finished this section about how many Christians
traveled to Palestine, close your book. Write a summary of what you
have read in four complete sentences.

g ff



Appendix'P, Models Used in Cr,eating Vocabulary Development Exercises

V - 139

APPENDIX FIVE-C

BASIC LIST OF INVARIANT WORD PARTS

,A. 26 Invariant Combining Forms*
("will unlock the meanings in more than 200 current English words")

Word Part Meaning Examples from your Subject

anthro-

_

auto-

biblio-

bio-

centro- (centri-)

cosmo-

heter- (hetero-)

home-

hydro-
, .

iso- _

lith-
,

micro-

mono-

neuro-

omni-

pan-

penta-

phil- (Philo-

phono-
!

photo-
.

I

pneumo--
i

i
i

Proto-
f

--
2seudo-

-1
1

tele- --_

-4
1

j
onj- A

1
,

'1-Repr4.nted with the permission of the publisher from Lee C. Deighton,
Vocabulary Development in the Classroom (New 'Zork: Teachers College Press,
1959). Copyright ta)l959, by Teachers College, Columbia University, p. 26.

9 0
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V - 140

APPENDIX FIVE-C
(continued)

B. 10 Prefixes with Singular and Fairly Invariant Meanings*
("appear in about 650 words")

rd Part Meaning Examples from your Subject

D-

rcum-

.1.i.-

:ra-

:ra-

:ro-

L-

;-

1-

"There is one limitation even in the use of these 10 prefixes. They
:fer, for present pu:eposes, the disability common to all prefixes: there
a few words in which these same introductory letters are not prefixes.

I number of these anomalous words is small, however. They may be brought
the pupil's attention at the outset of the study. These anomalous words

! listed here complete except for formatives to show that the problem
ty create is not a great one:

equi-
extra-
intra-
mal-
mis-

non-

equine
extract, extradite
intractable, intransigent, intransgressible, intransitive
mallard, malleable, mallet
miscellany, miscible, miser, miserable, missal, missile,
mission, missi've, mister, mistress
nonage, nonce, none**

C. Two 1.7efu1 Double-meaning Prefixes***

-d Part y.
,4t...an

. !Examples from your Sublect

riot

7.
into, within

-
-

p.

opposite of
**"in" before words beginning with "r";

"1.1" before-words beginning with "1";
"im" before words beginning with "m,"
and maybe "b."

50



V - 141

APPENDIX F1VE-C
(continued)

D. Six Noun Suffixes*
("always indicate nouns but say.nothing of their content")

Word Part Meanin Examples from your Subject

-acity noun

-hood noun

-ness noun

-ship noun

-tude noun

-ty 1 noun

E. Eight Noun Suffixes**

("used to form abstract nouns with the meaning of
'quality, state, or condition,' and 'action or result of an action'")

Word Part Meanin

-ance

-ation, -tion, -ion

-dom and

-ence "action or-
result of an

1
action"

Exam les from our Subject

"quality, state,
or condition"

-ism

-1110117

F. Two More-Specific Noun Suffixes***

Vord Part ;

2

:1-arium
i

*Ibtq., p. 29.

p. 33.

Meaning

pertaining to
n place where or
a place for

IC.xamples from your Subject

Page 3,51
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APPENDIX FIVE-C
(continued)

G. 24 Specific and Invariant Noun Endings*

Word Part Meaning Examples from:your Subject

-ana

-archy

-ard (-art)

-aster

-bility

-chrome

-cide

-ee

-fer

-fication

-gram

-graph

-graphy -
-ics

-itis
I

-iatry
I

-meter

-metry

L912.8.37

.

-phcre

-,,hobia

-ric

-scope,

-SCODy



V - 143

APPENDIX FIVE-C
(continued)

H. Eight Noun Endings*
("used always to indicate an agent either living or non-living")

Word Part Meaning Examples from_your Subject

-eer

-ess

-grapher

-ier

-ist

- ;ter

an

agent

either

living

or

dead

I. Six Noun Suffixes**
("used to form diminutives" ... "not always serve as recozable
suffixes" ... "This group of suffixes can 1 uSed only great
caution in denaling with unfamiliar words.")

Word Part Meaning lExamples from your Subject

-cle

-cule

-kin

-let

-ock

-ule

indicates

small

size

. J. Five suffixes Used to Form Adjectives Only***
("these five suffixes cover a whole range of meanings all of them
indicating degrees of connection or likeness")

Word Part Meaning Examples from your Subject;

-aceous

-ative

-ish

-ive

-tious

*Ibid.
**Ibid.
***Ibid., p. 31.

"composed of, like,
of the nature of,
characterized by,
belonging to,
connected with,
p42rtaining to, given
to, tending to"

1
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APPENDIX FlVE-C
(continued)

K. .13 fpecific and Invariant _Adjective Suffixes*
(and combining forms)

Word Part Meaning
J

Examples from your Subject

-alble (-ible (-ble-)

-est

-7ous

-fic

-fold

.
.

-

-form

-genous

-lessit . .

-like

-most

-scopic

-wards

______

-wise

Word Part

-acious

-ful

L. Four Adjective Suffixes with the Saw-. Meaning**

I Meaning. Examples-from_your Sublect

J:ull

of ,

-ose abounding

-ous 4

4 in

4'11bid.

#When used with verbs, "less" means "without power, unable to."

**Ibid.
:Page B-.54



Appendix G, Materials UseG in Teaching The Directed Reading of Textbooks

LESSON FORMAT FOR DIRECTING TESTOOOK READING

READINESS (evaluation and 'Leaching)

vocabulary - (technical and unfamiliar)"

cc7icepts

organization

purpose(s)

SILENT READING (guided by purposeS)

DEVELOPMENT OF CONCEPTS/SKILLS

DISCUSSION.AND REREADING

FOLLOW-UP/MASTERY



E"Eseo Workshop December 2

Directing Instruction

I. A Reading

"Bouj Ritual Among the Ksoirema"

II Follow-up to Reading

III. A F._lm

"Reading To Remember"

COFFEE BREAK

A Lesson 3trategy

U. Planning a lesson

"One Against A Gang"

ASSIGNMENTt Bring the completed lesson on "Dne Against A Gang"
to the December 9 session. Also bring a text for
the next session.

477



Appenni H, Lesson 0-_It2fn Used with Reading Selection, "One Against a

Gang." De7onstration Lesson Shown on Video Tape. Recorder

L.ESON OUTLINE "One Aainst A Gang"

READINESS:

Develop ba_:: 7iround an cc=epts through a discussion of the
folloWino (7-ustions:

What happens when someone your age tells you you canit
do something you want to do?

How do it make yc...1 f.el? Why?

What v;Lld you do if e had friends who would help him
to ston you? What f the thing you want to do prevents
you from taking your 'riends along to protect you against
anotheY- group (see a in, for example).

2. What does it mean "to prove you are something to yourself"?

How can you do this? Example.

3. How do you feel inside when you are afraid or in danger of
of being hurt?

What do you do in these situations?

Your evaluation of pupil's background for this story.



LESSON OUTLINE -

Vocabulary will
meanings of unde=_
via the overheac

Your evaluation _

iainst A Gang"

.Ycroduced through a discussiOn'of th
words contained in sentences presented

fector.

pupil's power in word meanings.

The following purpose for reading will be establishe

Your (pupil) solotion with Danny's solution.

What are the evP,nts of the story in the oi-der in which they come.

14
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LESSON OUTLINE - "One Against A Gang" 3

SILENT READING

Observe the reading performance of the members of tbe group
in terms of:

LiP Movements Head Movements Finger Pointing Distractibility

Devlopment of ConceptsComprehension or Skills

Through discussion identify the events of the story in order
of occurrence.

2. Oh-tain answors for the following guostionsi

What reason do the police give for arresting Danny.

Do you think Danny is auilty?

What do you Ihink the judge will do tc Danny? Why?

3. Think of som6 other ways Danny could have solved his problem!,.

to 5ee Setty
Betty to come see him

use a diferent route, avoad trouble 0
get his own qana together and fight or bluff



. 4LESSON OUTLINE - "One Against A Gang"

If these and the one Danny used, which do you think wasthe best solution? Why?

4. Do you think Danny had courage? Why? Why not?

How well were these pupils able to respond to the questions?

Page a- G
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ONE
ill Butch Be Waiting?

AGAINST A GANG

his jaw and pushing his heels into the sidewalk.
"Hey, you, keep walkin' or you get your head

busted," one of the four shouts.
Butch moves into the middle of the street, with

beer bottles in both hands. Zip . . . goes one bottle,and then . . . varoom I Another, right past Danny's
head. Sweating, Danny feels his heart choking upin his throat and his temples pounding against hisskull. He backs up slow, thinking what to do; thenhis legs carry him stumbling over a garbage pailonto the ground. A knuckle scrapes against thesidewalk. Danny goes to suck the redness of the
wound, but whirls his mind back to the ButchAnderson hunch charging down at him. Here in the
stampede f feet, Danny pulls himself away, stag-
gers, and reaches at his belt for his gun. Tensing,
he leans up against the shaky glass of a storefront.His trigger finger starts to squeeze.

"Knock it off I" Danny yells. "Call your boys off,Butch, or . . ."
Butch stops dead, and the members of his packfreeze stiff. They look at Danny, then at the gun.

The TV in the front room is on but no one is
Aching. Danny has left the sound on so he canten to the basketball game while he dresses. He
ills his comb through his jet-blacY hair and parts
on the side. Looking for a clean shirt, he throws
e socks from the drawer on the floor. Then he
aches into another drawer of the bureau and
kes out a gun. Placing the ugly blunt nose of the
stol under his belt, he buttons up his shirtthen

jacket.
"Maybe the handle of the gun sticks out too
uch," Danny thinks. "No, it's OI(."
Next he takes a slip of entepaper and .writes:
)ear Mom, I will be back around twelve. Have a

Please don't wait up. Danny."
Turning off the TV and the lights and closing the
or behind, Danny gallops down the stairs, his
oes hitting the landing tiles hard.
,Outside, the air is cold and the stars are sharp in
ie sky. As always, the street lights are brightth the same hard glitter. Danny looks at the
)ck on the City Thsurance Building that glows
the distance. Will Butch rend the boys be waiting?

te Threat

A. week ago Butch Anderson's gang told Dannyt to be seen near Betty's block. Still, Danny
"Illy liked this new girl, Betty, /Pore than any'ler girl, and besides . . . Danny was obstinate.
wasn't going to be scared off so easily. Re Was

;.termined and tough. "You learn how to protect
nrself, or you get beat up," Danny often rea-Sed. "Livin' in the-city without nothin', you ain't
;thin' . . . till you prove you, are somethin' to
:nrself." It was this thinking, in this way, or. that;y a week ago, after the threat frbm Butch and.;I boys, that set Danny in motion, that seemed
[compel him to go downtown with determination

pick out the gun.
iiow, with the gun firmly under his belt, Danny
Slid feel the consequences of his decision coming
ser and clos.ar.

all Your Boys Off"

I sneak around the block and pick up Betty,
lan skip passing the pool hall. oilly that would
f,In I was chicken. I'll just have to call their
41' and see what happens," asnny considers.
lunching up his shoulders, Danny ceosses over
aton Street, past the RICO. VII.: is hostile terri-
y. Halfway up the block, Dann:,' ,5ees what he
)ncts. Familiar figures are standing in frOnt of

pool hall near Betty's house. And now it looks
they've spotted Danny too, as they duck incide
return with two more guys.

1"Anny just keeps walking, gtinciing his teeth in

"The Cops!"

A squad car screeches into view. Danny turns tolook. Butch and his boys take off, scattering intohallways and down alleys in every direction. Pistols
out, two patrolmen, each covering for the other,take aim at Danny.

"OK, hid, turn around slow and drop your guneasy," the tall, older looking patrolman orders.
Danny obeys.
"Now put your hands over your head."
"The gun is harmless. It only fires blanks."
"It may fire blanks,' but it's still a weapon. Ac-cording to the book, a rock intended to be thrownis a weapon; even a pipe or a stick," the officerexplains.
Reaching for his back pocket, the patrolman pullsout his duty book. Turning the pages rapidly, hestops to fill in Danny's name and address..
"But it was in self-defense."
"Look, kid," answers the cop, who pauses fromwriting in his duty book, "let's say you're me.Someone calls in a complaint, and you're dispatthed

to this block. You see people running from a anywith a gun. WleAt do you do? All you need is onefunny move from the guy, and you're a cop .1.'1"10';;;
killed somebody."

"Yeah, i see what you mean, but what will hap-
pen to me viow?" Dalli);7 asks.

"We're taking you to the station house. You tellyour story to the Lieutenant. Ile mirTht call -yourparent; and let yo.:. go. Otherwise, you'll go beforeJudge Morrissey tomorrow morning."
"Betty, Butch, and the gun," Danny thinks. "It'zconfusion of one ti ing leading to another."The street lights wee still shining with the samehard gliuter as the patrol cat nil'itet away. 02

173.7.



Form 3

GNC EDUCATIONAL VIEWS INVENTORY

Instructions

This inventory consists of eighteen groups of statements.

In each group th9re are four statements (A, B, C, and D) to be

ranked from 1 to 4. Rank the four statements in the order in

which you think they characterize what the ideal teacher ought to

think, be like, or do. A statement which you rank 1 means that

it is the item in that group which you feel describes better than

any of the others the ideal teacher. The statement ranked lowest

or 4 is the one in that group which is least like your ideal

teacher. Please rank every item, but do not mark any ties. Use

the separate sheet for marking.

The easiest way to proceed is first to read carefully all of

the items in one group. Do not spend an undue amount of time

pouring over the meaning of any one statement. Finish ranking

the items in one group before going on to the next group; do not

skip any group. You are not timed, but the average time is about

thirty minutes.

The items in a group are not necessarily related. There is no

best or "correct" way of ranking these items; please reflect your

honest beliefs and feelings.

Do not mark on 'che pamphlet itself.

0 3
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'CNC EDUCATIONAL VIEWS INVENTORY

Group 1.

A. It is the function of the teacher to analyze, to systematize,
and to present the subje:t of study in such a manner that the
unfolding order of the subject will exactly correspond to the
unfolding order of the mind of the student.

B. Students should be taught that critically tested human experience
is the best authority available.

C. Knowledge for its own sake is of greFiter value than knowledge
for some vocational or practical purposo

D. Intellectual discipline is not achieved through mere acquiring
of information, but comes.from active ing:Iiring into problems
seen as significant.

Group 2.

A. Since it is not possible to interest all students all the time in
what they need to know, the teacher should on cccasion use
coercion to ac.'eve stuclent developnt.

B. Among students respect for fact is not enough; there must be
r:cpe7:t for authority - not the authority of a person, an insti-
tution, doa, or doctrine - but the authority of intelligent
inquiry.

C. Self-discipline is bast achieved by first knowing what objective
norms one ought to conform to (i.e., are universally valid)
and then, conforming to them willingly.

D. What one knows about anything is what he can do with it or about it.

Group 3.

A. The aim of instruction is mastry of 7:bjective knowledge.
B. Learning is essentially the impact of mind upon mind.
C. Every subject has its vocational aspects which are important.
D. A teacher of physics rly teach that physical laws are uncertain

and subjcct to change since the best statements about the
physical world aro based on melativity and probability.

Group 4.

A. Teaching consists of (a) providing and explaining a pattern of
behavior for the student to imitate (nstruction), (b) arousing
the student to activity (motivation), (c) demanding achievement
in that patts,rn through appropriate praia and censure (discipline).

B. Learning and teachimg is the co--,erative venture of creating
knowledce.

C. The student's privilege of making choices should be limited only
by his capacity to accept responsibility to himself and others
for the outcomes of any choice made.

D. Teaching is most efficient when the teacher has a carefully
developed lot,--;en planned, mirlute in detail and logical in
organization.

1.01-
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Group 5.

A. A teacher cf physics may teach that physical laws are unchanging
and certain in their essential nature, although some slight
error of measurement may make their particular expression in the
classroom seem crude and imperfect.

B. To the extent that a student is capable of thinking, he puts
some portion of an apparently stable world in peril; and no one
can wholly predict what will emerge in its place.

C. There is no definite best educational procedure of teaching
reading, or any other subject, outside of a specific situation.

D. It makes little diffeience what subjects the student studies
so long as he studies with great minds.

axoup...Z.ta.

A. The best preparation for the future is a thorough knowledge
of the past.

B. The way in which a learner reaches any conclusion (a fact,
skill, or attitude) is usually of more significance to his
development than the conclusion itself.

C. The beliefs and attitudes of students or teachers should not
be accepted merely because they have been held valuable traditionally.

D. There are certain bodies of subje(:t matter which have inherent
educational value and which should always be included somewhere
in every curriculum.

Group 7.

A. The teacher out of his bac'ground of information criticizes
society and project ideas for improvement.

B. If you cannot use the subject you are studying it has little value.
C. Teaching implies knowledge. Knowledge is truth. The real truth

is everywhere the same. Hence, education is everywhere the samP.
D. Minimum sta.; C4ards of achievement should be required for all

levels of education.

A. The teacher accepts the fact that he will incur the hostility
of people who have reason to fear the search for truth.

B. Students should be helped to understantl Lhot no conclusions,
doctrines, and viewpoints originate from a source so superior
as to preclude criticism, modification, (yr rejection.

C. Required reading of literary books, even -though it may bring
an unfavorable attitude toward literature, is necessary in
a sound educational program.

D. Upon the schools and colleges of America must rest, as their
dominant task, the guardianship and transmission of the race
heritage.

0..c.
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Group 9.

A. Educational aims as well as content should bf, continually
refashioned for a particular society in a p, -ticular place
and for a particular time,

B. Students should not be given freedom to conLrol themselves
and make their own decisions before they have the knowledge
and maturity to do it wisely.

C. Conformity and uniformity among students are uf somewhat less
value than creativity and inventiveness.

D. Within the classroom, the teacher should have the sole right to
decide what controversial issues may be discussed by the students.

Group 10.

A. All students should be helped to understand that there is no
authority that is not susceptible to examination, criticism,
and evaluation.

B. Students should frequently be required to perform difficult
tasks in school as preparation for conditions they may meet
later in life.

C. Whatever motivates the learner's efforts defines the actual
learning goal that is being sought by the learner.

D. Education is liberal when it forms the student's mind after
the pattern of objective reality and scientifically determined
natur-11 law.

Group 11.

A. In order for the student to make a moral choice in a given
situation he needs to know what is truly right and what is
truly wrong in relation to that specific situation before he
chooses.

B. Education should be directed primarily toward preparation.
C. On controversial questions which arise in the classroom, the

teacher should permit presentation and discussion by students
of relevant viewpoints.

D. Moral values, like all other values, are best learned when
the learner tries out his value judgments in practice and
undergoes the consequences.

Group 12.
A. In this period of rapid change, it is highly important that

education be chrged with the task of preserving intact the
long established and enduring educational aims and social
objectives.

B. Educators can never be certain what educational road leads
to over-all progress.

C. The teacher is s channel of communication, transmitting know-
ledge from those who know to those who do not know.

D. Students should learn that moral values ae held subject to
revision in the liaht of.further experience.

106
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A. If democracy in education means shared thinking, then the person
who fails to think rather than the one who differs from the
majority, is the least democratic in his basic attitudes.

B. It is more important that students first think and attack prob-
lems than that they first master specific bodies of required
content.

C. In the interest of social stability, the youth of this genera-
tion must be brought into conformity with the enduring beliefs
and institutions of our national civilization.

D. The good teacher is one who tan sense the presence of the
Eternal in the temporal; who can think the thoughts of God
after him; who can feel that the course of nature is the art
of God; who can think the universal reason in all things; and
who can discern a universal will in all existence.

Group 14.

A. The more abstrai the knowledge, the higher its validity or
certainty.

B. A teacher may teach that the individual person is in essence
following the unchanging iaws.of human nature, even though in
some cases students appear to violate these laws.

C. Subject matter lacks potency, meaning, and value for the learner
unless related to his social context and range of interests.

D. The function of the teacher is ultimately to make himself dis-
pensible in the process of education.

Group 15.

A. Thea,,, are some aims in education that are inherently right and
good and should be followed in all circumstances.

B. Indoctrination stops inquiry; without continuous inquiry the
mind is closed.

C. Learning is a process of mastering objective knowledge and
developing skills by drill, trial and error, memorization, and
logical deduction.

D. When a student is judged to be doing failing work with material
within his range of intellectual competence, such a judgment
means also that the teacher has failed.

Group 16.

A. In the teaching of some subjects, tha attitudes of the teacher
should be one of persuasion, not inquiry, in order that he may
fulfill his function--that of an inzArument of transmission
of established truth.

B. A knowledge of history is worthwhile in itself because it
embraces the accumulated wisdom of o.,Ir forebears.

C. The teacher does not teach; hp creates learning situation.
D. Students should not be taught to seek adjustment to thing's as

they are, but should be given tools for 7:ae improvement of
conditions in terms of what is possible.

16 7
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Group 17.

A. In all important respects, the subject matter taught should
use the students' experiences and interests s a starting point.

B. Liberal education means liberating intelligence for capable
self-direction in using the world's knowledge, more or less
regardless of how cc,rtain that knowledge is.

C. The content of the curriculum should be limited by what will
aid the learner in the achievement of his supernatural destiny.

D. The more concrete the knowledge, the more valid and certain
it is

Group 18.

A. Intellectual discipline includes-reflection over what has
been done, extraction of the net meanings, and.the projection
of ideas as ways of dealing with future experience.

B. A person improves his thinking by connecting whatever he does
with the consequence of doing it.

C. Students profit most from teachers who know their subject,
express information objectively and who keep themselves and
their personal feelings out of the picture.

D. Schools should indbctrinate the students in the ideals of
democracy.

1 3
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Appendix J, Interview Porm used in Personal Interview of all Members of ti*
)rkshop Workshop C1,,s Student Name
11 1967-68 Address

SIGNMENTS

VOCABULARY (completed )(Types WR Puzzles )

a. Clarity of directions

b. Choice of exercises (reasons)

C. Classroom usage (pupil and teacher reaction, reasons for not using)-.

COMPREHENSION

a. Intent of questions

b. Revisions

c. Classroom usage

161
TEXTBOOK ANALYSIS (complete.



2

OdLEDGE

1. D.R.A.

a. What are the -.2as of the DRA for your pupils?

b. What parts do you currently use?

2. a_ Of the listed topics which are the most helpful in this
course?

b. Name specific aspects of these topics which make it
important (learnings).

Of the listed topics which are the least helpful in this
course? Why?

mments after interview:

Page B-61,,)



A STUD': ' THE READING ABILITIES OF PRESENT
J_L TH, AND ELEVENTH GRADE STUDENTS

C,NDING PASEO HIGH SCHOOL

Blckground

This stud as conducted as a part of the pre-planning
phase of the prcrLosed re-organization of Paseo High School's
daily schedule "C_IC1. to aid in olanning for curriculum revision.
As a basis for plannig curriculum rel!isions, faculty members
requesed that a compreensive survey be made of the reading
abilities of the students attending Paseo High School in the
ninth, tenth, and eleventh grades. Such a survey, it was
concluded, could serve to guide faculty committees in plan-
ning units geared to the reading levels of pupils in the
various grades and in. purchase of new textbooks and supple-
mentary instructional material.

Mr. John Beamer and Dr. John Sherk conducted the study
with help and cooperation from various faculty members and
two oraduate students from the Reading Center at the University
of Missouri - Kansas City.

The Metropolitan Achievement Test - High School Battery -
was administered to all 1-inth, tenth, and eleventh grade
students attending Paseo High School. The reading test
section of the battery was used as the basis upon which
further examination of the pooulation was based.

II. A. Results of the Metropolitan Achievement Tests - High
School Battery Reading Section

TABLE 1.
Score Distribution Over Test Range

Percentilel

Stanine

i

0-3.9 I 4-10

1 1 i 2

1

i
1

51 163
i

28 153

23 i,--
)

Grade

J

1

1

1

!

1

!

1

;

10

11

li-22193-39 40-59160-76177-88 96-100
. 1

1

!

9 1Total
___,...........
3 i 4 =, !

1

i

,
i

i

1

t

I 1 1

79 1 72 45 i 21='; 18 1 5 2 360
1

80 1 39 ,-,. 2056
i

! 311
;

..,_, '! t 5- 2

'53 i 5i 30 l 237

.
I
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Table 2. Number and Percentage of Pupils
Grouped in Stanines 1-3, 4-6, 7-9

Stanine Low
1,2,3_

Middle High
4,5,6

Total Percent Total Percent Total Percent -Total

Grade

9 193 54 142 40

10 161 52 123 40

11 128 54 96 40

TOTAL 482 53 361 40

25 6 360

27

13

8 311

237

65 7 908

Discussion:

Slightly over one-half of the pupils tested fell into the
lowest one-third of the test range; that is,_one-half of the
ninth, tenth, and eleventh grade pupils tested placed in the
general percentile band - 0% to 22%. The percentages of pupils
falling within the low, middle and high thirds of the test are
remarkably consistent across grade levels. F.orty percent of
the ninth, tenth, and eleventh grade pupils scored in the
middle range of the test; that is, 40% of the pupils placed
in the general percentile band - 23% to 76O. A relatively small
number of pupils, 65 out of a total of 908 scored in the top
one-third of the test range; that is, 65 pupils scored in the
general percentile band - to 99%.

The most striking characteristic of this study appears to
be the similarity Qf reading bi1ity as distributed in the
various classes - freshman, sophomore, junior. Since all pupils
took the same test, the suagestion is st:cony that reading per-
formances are similar within the ninth, tenth, and eleventh grades
for pupils whose score places them in the low, middle or high
one-third of the test range. Thirty-four percent fewer pupils
took the exam in the eleventh grade than did in the ninth grade.
This may reflect a true difference in class size. If it does,
the question arises, how competent in reading ware the pupils
who have obviously left Paseo High School between ninth and
eleventh grades?
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The second part of this study has to do with attempting to
assess the major strengths and weaknesses in reading Of the pupils
who took this test. In order to accomplish-this, individual oral
reading tests (the Gilmore Oral Reading Test) were administered
to 98 pupils selected in a stratified random sample from pupil
answer sheets of the ninth, tenth, and eleventh grades.

B. Results of Individual Reading Tests of 98 Pupils in Paseo
High School

By testing pupils individually, it was hoped that a type
of reading profile could be constructed which wculd indicate
the strengths and weaknesses i reading performance of
pupils who had scored in the low, middle and high thirds of
the test range, and also to indicate whether there were
similarities in the reading performances of ninth, tenth,
and eleventh grade pupils in the sample. (It should be noted
here that it has already been shown that there are similari-
ties in test performance in reading on a standard test pur-
porting to measure reading ability; the attempt in this
analysis was to determine whether these similarities could
be observed on oral paragraph reading which is more akin to
book-type reading).

Three aspects of reading performance were measured for
each of the 98 pupils tested. One factor was "accuracy of
word recognition"; second, comprehension of material read;
third, reading rate.

Accuracy in word recognition is important in reading
performance for several reasons:

1. When the pupil's accuracy of word recognition falls
below 905;: in any passage, the reading task becomes very
difficult, unpleasant and frustrating for the student.
When one must read material where more than one-in-ten
running words is unknown or miscalled, more attention is
given to the words themselves than to the meaning of
what is written.

2. There is relationship between auency in reading and
the amount of information gained and retained from
reading; when word recognition accuracy falls below
90, fluency is destroyed.

3. When word recognition accuracy falls below 90, the
rate of readina decreases markedly, and it takes the
student an inordinate amount of time to complete readino
assignments.

11 3
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Comprehension is important because reading is used in high
school as a tool for learning. Studies indicate that the student

should comprehend at least 75% of what he is asked to read in

order to maintain satisfactory comprehension. Put another way,
the student should be able to answer three-fourths of all aues-
tions asked him after reading a selection. If he falls below
this level, he is either considered to be deficient in compre-
hension or the material is considered to be too difficult for

him.

'leading rate (words per minute) becomes a factor in high

school reading because of the large amount of reading required

from textbooks. The Gilmore Reading Test is an oral reading
test and therefore not an ideal one for measuring reading rate.
However, when oral reading rate drops below 100 words per
minute (120-150 words per minutes is the ordinary rate of speech),

the indication is that the reading material is too difficult,
no matter what the comprehension score might be. The reason for
this is simply that, at or below 100 words per minute, it is
doubtful if the student would ever be able to complete his

reading assignments.

Several more comments on the Gilmore Oral Reading Test
should be made before the data on pupil scores are presented.
Paragraphs on the Gilmore Test are arranged in order of increas-
ing,difficulty from first grade level to tenth grade level.
Pupils were asked to begin reading the easier paragraphs,
and they kept on reading successively more difficult ones until
their accuracy of word recognition dropped below 90% of the
words read on any paragraph. After each paragraph, five com-
prehension questions were asked of the pupil. His comprehension
score was determined by averaging the total number of correct

answers in relation to the total number of questions asked on

the paragraphs read. If a pupil's word recognition accuracy
fell below 90% early in the test, it can be understood that his

comprehension score might be higher than a pupil who read the

more difficult paragraphs where the comprehension questions were

also more difficujt.
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TABLE 3. Results of Ninth Grade Pupils' Reading Performance
as Tested by the Gilmore Oral Reading Test

Sample Word Percent
Stanine Number Size Recognition Comprehension** Words Per Minute

Accuracy*

1 51 4 5.2 70 93
2 63 4 8.0 70 133
3 79 10 7.6 64 126
4 72 10 8.8 60 343
5 45 5 8.9 78 155
6 25 4 9.5 73 171
7 18 2 10.0 73 138
8 5 2 10.0 82 190
9 2 2 10.0 82 143

Total 360 43

*Indicates highest average paragraph where 90% accuracy in word
recognition was found.

**Indicates percentage o. ouestions correct based on all paragraphs
read.

Discussion:

It can be observed that the range of abilities in accuracy
of word recognition spans at least five levels and probably more.
Thp reason is that the ceiling of the test is tenth level and
soli,e pupils may have gone above that. These levels are roughly
equivalent to grade-level or reader-level. Stating this relation-
ship in another way, ninth grade pupils in stanine 1 can read at or
the fifth grade level with at least 90% accuracy in word recogni-
tion and 70% comprehension at 98 words per minute; ninth grade
pupils in stanine 9 (of which there are two such pupils) can read
at t.:le tcnth grade (or above) level with at least 90% accuracy in
word recognition with 82% comprehension at a rate of 143 words
per minute. It is important to remember to think of word recogni-
tion accuracy in relation to comprehension at any level. Separating
word 2ecognition from comprehension renders this type of analysis
meaningless.

Pupils in the lowest stanine of the ninth grade were found
to be much lower in reading ability than the lowest pupils in
grades ten and eleven. These pupils are barely literate according
to reading standardc of the U. S. Department of the Census.
Examination of the performance of pupils in Stanine 1 of the
tenth grade, the lowest stanine, indicates that their performance
is about thrc.1: grade levels higher in word recognition accuracy
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with about equal comprehension (68%). One hypothes_c -i..., explain
this would be that the low group in the ninth grade made or m Kes
three grades of progress in the ninth grade year in reading.
Another hypothesis would be that the very low ninth grade pupils
c12'op out of school before tenth grade. The reduction of the total
size of the pupils tested from 360 in ninth to 311 in tenth grade,
a loss of 49 pupils, lends support to the latter hypothesis;
that is, that the majority of the very lowest 51 pupils in the
ninth grade drop out of school at this time.

Pupils in stanine 1 can be considered four grade levels
below their present grade placement in reading ability. There-
fore they can be thought of as severely retarded readers. Pupils
in stanines 2 through 5 range between one and two grade levels
below their present grade placement in reading; therefore, they
can be considered mildly retarded readers. Pupils in stanines
6 through 9 perform adequately in reading for their present
grade placement; therefore, they are considered developmental
readers. The numerical breakdown could be stated as follows:
290 students or 80.5% of the ninth graders are mildly or severely
retarded in reading in relation to their present grade placement.
Fifty students or 14 of the total tested ninth graders are
adequate readers for their present grade placement.

TABLE 4. Results of Tenth Grade Pupils' Reading Performance
as Tested by the Gilmore Oral Reading Test

Word
Sample Recognition Percent

Stanine Number Size Accuracy* Comprehension** ,71ords Per Minute

1 28 2 8.0 58 --
2 53 4 8.4 73 132
3 80 10 9.5 66 123
4 56 ,5 9.2 80 --
5 39 4 9.3 71 167
6 28 3 9 56 --
7 20 2 9 65 154
0 5 1 10 71 139
9 ..-,

,e. 1 10 91

Total 311 32

*Indicates highest average paragraph where 90!:' accuracy in word
recognition was found.

**Indicates percentage of ouestions correct based on all paragraphs
read.
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Discussion:

Tenth grade pupils in ;tanines 1 and 2 can be considered at
least two grade levels below grade placement in reading ability.
Pupils in stanines 3 through 7 are at least one grade level below
grade placement in reading ability. Pupils in stanines 8 and 9
are reading adequately in relation to their present grade place-
ment. Numerically, 304 of the 311 pupils tested in the tenth
grade can be considered mildly to sevexely retarded in reading
ability with reference to their present grade placement. It
appears that no very severely retarded readers, those four or
more grade levels below grade placement as in the ninth grade,
were found in this sample of tenth graders. This leads to one of
the aforementioned hypotheses, namely that either these severely
retarded readers have improved considerably or that they have
dropped out of Paseo's classes.

TABLE 5. Results of Eleventh Grade Pupils' Reading Performance
as Tested by the Gilmore Oral Reading Test

Stanine Number

1, 2 75
3 53
4 51
5 30'
6 15
7 9
8 3
9 1

Total 237

Sample
Size

Word
Recognition
Accuracy*

8 8.0
6 8.8
5
,-/
..,

9.0
9.3

2 9.2
2 10.0
1 10.0
1 10.0

23

Percent
Comprehension** Words Per Minute

73 158
67 137
80 148
70. 152
64 171
84
90

100 177

*Indicates highest average paragraph where 90.7 accuracy in
word recognition was found.

**Indicates percentage of questions correct based on all paragraphs
read.

Discussion:

Eleventh grade pupils in stanines 1, 2 and 3 can be considered
two grade levels below present grade placement in reading ability.
Pupils in stanines 4, 5 and 6 can be considered about one grade
level below present grade placement in reading ability. Pupils
in stanines 7, 8 and 9 read with sufficient power and fluency that
they can h'e coidered developmental readers, mainly because they
reached tEe highest levcls .:Ieasured on thic. test. Numerically,
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224 of the 237 eleventh grade pupils who took this test could be
considered retarded to some degree in reading ability with
reference to their present grade placement. Thirteen pupils who
were found in stanines 7, 8 and.9 would probably read adeouately.

Overall, there is little difference between the reading per-
formances of tenth and eleventh grade pupils as indicated by the
results of the Metropolitan Achievement Test and the Gilmore
Oral Reading Test. If the analysis is extended downward, there
is very little difference between ninth graders' reading performance
(if they score above the third stanine) and tenth and eleventh
graders. This may indicate that not much reading progress is
achieved from a developmental standpoint in reading in the ninth,
tenth and eleventh grades at Paseo High School.

Implications 0

1. The results of the Metropolitan Pchievement Test, reading
section, are validated by the Gilmore Oral Reading Test.
Therefore, in the future the Metropolitan Achievement Test
results can be used as a rough estimate of reading ability
for studies at Paseo High School.

2. Large numbers of pupils are handicapped learners at Paseo
High School because they cannot read well enough to
accurately recognize the words in their reading assignments
or understand as much as 75*,; of what the.: have been asked
to read.

3. There is at least a suggestion that the most severely
retarded readers in the ninth grade class disappear from
school by the end of the tenth grade year.

4. In setting up a reading program for Paseo High School, it
doesn't make much difference how pupils are grouped with
reference to grade levels. Portions of the ninth, tenth
and eleventh grade ci sses seem to have about the same
relative degree of skill in reading.

5. Since the reading deficiency is so widespread among pupils,
attacking the problem appears to be a total-facalty problem.
No one teacher or group of teachers concentrating on reading
alone can make much impact; the problem is just toJ great.

6. Since textbooks vary greatly in difficulty so far as reading
is concerned, it would appear that readability studies should
be made of all textbooks currently in use or which are under
consideration so as to select ones which are within the
reading ability renaes of most of the pupils in the schoc-,
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7. A thorough study of school dropouts should be made. If
a sizeable majority of pupils who drop out of school are
disabled readers, perhaps some could be induced to remain
in school if there were a special program to help them
improve their reading ability and also to help them seek
employment. At least an attempt in this vein might help
the school to cease sending functional illiterates into
the general society.

1 1
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1-1-.1OAL EVALUATION, PROJECT C

The conclusiona and recommendations described below are

based on formal and informal reports of the workshop partic-

ipants and the perceptions of the director as well as many

other persons whose observations were reported directly or

indirectly to him. They bear primarily on the organization

and coduct of thi,3 kind of workshop rather than with the

underlying rationale for it Or the desirabiltiy or undesi-

rability of sponsoring similar projects. Recommendations

are not stated explicitly as such, but rather in the form

of conclusions which have immediate or obvious implications

for the conduct of any future workshops dealing with human

and intergroup relations. No attempt has been made to organ-

ize rhe conclusions in any particular logical order, but an

effort has been made to eMphasize those which are mct.: impor-

tant.

1. In general the workshop was well received, at least

to the extent that most believe it was a project worth

conducting and that it proved of some value to many of the

persons who participated in it. These opinions are based

particularly on the results of a short que.7tionnaire which

was administered at the conclusion of the last session. An

analysis of the responses to the objective items on the

questionnaire are shown on the last two pages of this report.

Of the 54 particaTants who were present to respond to

the questionnaire at this sessior, 33 said they would choose
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to enroll again if the workshop were just starting, and 6

said they would not enroll. Among the latter 6.and the 10

who said they were 7tuns.1:..ze", several volunteered the infor-

mation that their uncertain or negative answers were based

on difficulties encountered in attending Saturday sessions.

In responding to the question, "In general did parti,2-

ipating in the workshop prove to be useful to you?", 41

respondents marked "very often" or "most of the time", 11

marked "sometimes", and 2 marked "seldom" or "not at

Other conclusions derived from the questionnai.:e are

as follows:

(a) The group which apparently found the workshop most

consistently useful was that consisting of personnel from

Bingham LTunior High School, Nowlin Junior High School, and

Northeast Junior High School. However, the differences

between groups from the various schools were small.. They

probably reflect the fact that problems related to desegre-

gation are less immediate and more manageabl'. at these three

schools, and hence there appears to be reduced likelihood

for participanvs from them to feel helpless and discouraged

in attempting to bring about the best possible educational

conditions in their respective situations.

(b) There was a tendency for the participants frail

Southeast Junior High School to be slightly.more positive

about the workshop and the components in it (e,q., discussion,

readings, films, etc.) than were the participants from

.1
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Southeast Senior High School. The instructional components

which were perceived most favorably by the group as a whole

were the small group discussions, readings, films, and

speakers. The differences among items, however, were

general y small.

(c) Other than for a very slight tendency for English

and social studies to report more favorable responses than

did participants from other fields (e.g.,- mathematics nnd

science), no consistent- differences were found across subject

fields or job specialization categories.

(d) When participants were asked to respond to the

question, "What changes would you make in order that work-.

shops such as this one can be more effective?", the suggestions

most often given were to have more speakers and lectu7ers

(particularly personnel from civil rights or related organ-

izations and professional personnel working in desegregated

situations), to have fewer persons in the small groups, to

do a better job of clarifying workshop requirements prior

to enrollment, to follow the session schedules more closely,

to conduct home visitations earlier (and more often) in the

workshop, to have more parents and other c-mmmunity represent-

atives involved in the workshop activities, and to make the

content of the workshop ore practical.

2. Fifty hours of class time turned out to be too few

for accomplishing the goals of the workshop. Although an

attempt was made to utilize every class session as fully as
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possible, more tjme was needed, among other things, for

examining appropriate curriculum materials, for exchanging

points of view in small group discussions, for exposure to

promising practices on instructional methodology and discipline,

and for working out common policies and agreements among

teachers. The original proposal for the workshop called for

a predominant emphasia on intergroup relations and attitudes,

with subsidiary attention to teaching the disadvantaged and

general topics related to curriculum, instructional methods,

and discipline. However, after the workshop started it

became obvious from the suggestions and requests made by the

participants that it was necessary to give more emphasis to

the latter components. This meant, in turn, that the work-

shop had to move back and forth between a variety of emphases,

trying all the while to avoid too many disjointed changes

of pace in giving adequate time to each. As matters turnedd

out, it would have been desirable to have nnother 15-25 hours

of class time to do this adequately.

3. Probably the biggest mistake in connection with

the planning and conduct of the workshop was the decision-

we made nearly three yeale ago to treat the workshop as the

equivalent of only one course for one instructor working with

more than fifty participants. Sihce that time our experi-

ence in this and other projects definitely has shown that

a minimum Of 1/2 time per instructor is needed for every-twenty

or twenty-five participants in order to allow staff to work
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more closely with partl*cipants in their classroom settings.

Teachers need much more uelp in workshop dealing with deseg-

regation, teaching the disadvantaged, or other topics in

which they have had little previous study than is true with

respect to pical subject-matter workshop, and the in-

vestment of staff time and resources must be commensurate

with this need if a project ds to have maximum impact.

4. Among the most valuable activities engaged in

during the workshop were the visits and interviews with

parents, businessmen, and other residents of the southeast

community. It would -nave been much better, however, to have

scheduled these visits near the beginning of the workshop

rather than at the next-to-last session.

5. Insufficient care was taken to specify and describe

workshop requirements before participants enrolled in it,

thus leading to misunderstandings which took a good bit of

unnecessarY time and effort to straighten out.

G. Valuable time also was consumed in establishing

the credibility of the instructorts commitments to the

participants. A number of participants, for example, appar-

ently found it hard to believe that the readings distributed

in the workshop were intr-nded to be put to whatever use each

participant could find for them rather than for formal eval-

uation purposes, and hence it is likely that in some cases

these materials were not approached in a frame of mind which

woule encourage their best usage. To a substantial degree
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such problems can be traced ultimately to a lack of previous

contact and perhaps also some distrust between personnel from

the un:_versity and personnel from the public schools. In

adcYtion to providing more such contacts which might prove

valuable to both parties, it is difficult to see what else

might be done to alleviate this problem, but more attention

should be given to it in future workshops.

7. As in most workshops of this type, it is also

difficult to look back and deide how the activities and

schedules should have been revised or altered to make the

project more effective. There is no queston but that the

workshop could have been more effective had the instructor

been more astute and competent in conducting it, but recog-

nizf_ng this fact does not in itself point the way toward more

adequate programs. Some participants, for example, felt the

small group work was given too much time, while others felt

it was given too little time. Some felt the speakers were

generally helpful and relevant, while others felt the presen-

tations were not particularly relevant or useful,: Most re-

ported that the readings stimulated their thinking in a

constructive fashion, but some did not. Some felt that the

workshop had ilot sufficiently challenged the ingrained stereo-

types which are part of the mental hnritage of white Amer-

cans, while several of those withdrew from the workshop

expressly indlc!ated they did so because the emotions aroused

in discussions o1 racte and desegregation had made them
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decidedly undomfortable. Some felt that the workshop was

moving "too deeply" into these matters, while others felt

it was much too slow to deal with these realities head on.

At one point a Negro participant expressed resenLment that

the workshop allegedly was teaching that Negroes are inferior,

and other participants in one way or another suggested that

the activities were somehow "covering up" for alleged

deficiencies of black Americans.

A few reactions, however, were more nearly unanimous.

Participants justifiably reported that they wished to have

more guidance of directly practical value for classroom

application. In view of the extreme paucity of concrete

materials and experiences --elated to the problems of deseg-

regated education, this result was anticipated by the work-

shop staff. While nothing revolutionary can be done to

satisfy this- need, a continuing attempt to search out or

prepare relevant materials and a resolution to draw on

Southeast faculty staff who are acquiring experience in

dealing with desegregation should contribute to substantial

improvement in the conduct of future workshops elsewhere.

8. The reports of the individual projects carried out

by participants showed that many made substantial attempt:-;

to reassess the situation in their schools and classrooms

and to find ways toward successful desegregation and good

human relationships in school and community. Although some

were unable to pick out projects that had much relevance for
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their jobs or their schools and, consequently, were unable

to see significant value in the project activity, most

reported that the project requirement seemed to be a worth-

while part of the course. It is doubtful, however, whether

the projects were sufficiently salient and intensive to

have really systematic impact in maintaining good student

relationships in the participati.ng schools; to do this,

teachers would have to be given more time explicitly set

aside for planning and developing such projects, and more

help in implementing and following up on them.

9. The most important conclusion which we are coming

to recognize based on our experience in this and other work-

shops and the reports of other public school and university

personnel in many cities throughout the country is that in-

service training dealing with intergroup relations, deseg-

regated education, teaching in the inner city, or other

critical topic in the big city school districts should be

provided on regular school time. (The recent full-scale

survey of the Washington, D. C. schools, for example, con-

cluded that 15-20% of the time of teachers in the big cities

should be devoted to in-service training.)

In the Southeast Workshop it became somewhat more clear

exactly why a substantial commitment of this sort should be

made to in-service training. Among these reasons are the

following:

(a) For a workshop to have anything like its potential
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value and impact, it must serve entire faculties and not

just the 25-50% of the teachers who generally are able to

participate in it on a voluntary basis. Stipends and uni-

versity credit have been necessary incentives in past pro-

grams, but the continuing development of professional

competence and staff resources should be viewed as an

integral part of every teacher's job.

(b) Saturday sessions are more useful than late after-

noon meetings, but for a variety of reasons related partic-

ularly to the press of regular school obligations, it has

proven unrealistic to expect the majority of teachers to

engage intensively in the planning, study, development, and

application of ideas and promising practices on an after-

school or Saturday schedule.

Until such time as in-service training projects are

conducted with the substantial augmentation in district

resonrces implied in the preceding paragraphs, they are un-

likely to approach their potential value for improving

educational opportunities in Kansas City or other cities.

This conclusion also suggests that one of the most

important priorities for maintaining a high quality of

education in Kansas City is to work for changes in state

laws which Inhibit the district's authority to undertake

substantial in-service training projects during the

regular school year,

%
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'Table 2. Response to Workshop Components

By School

Southeast Junior
In general, how would
you rate each of the
following components
in the workshop?
VG=Very Good; G=Good;
M=Mediocre; P=Poor;
VP=Very Poor

Southeast Senior

Large group discussions
Small group discussions
Readings
Films
Speakers
Projects
Home visits & interview
Topics in class
Administraton of the

workshop
Fellow Participants

VG G M P VP

2

9
13

4
6

5

9
1

10
8
6

16
12

8

7
15

1 16
11 6

6 5 0

5 1 0
2 2 0

3 0 0

3 2 0

4 4 1

5 2 0

4 3 0

6 0 0

6 0 0

Large group discussions
Small group discussions
Readings
Films
Speakers
Projects
Home visits & interviews
Topics in class
Administration of the workshop
Tellow participants

Other (Bingham,
Nowlin,

VG G M P VP VG G M P VP

4 8 8 1 0 2 7 1 0 0

6 14 2 0 0 5 4 1 0 0
9 10 3 0 0 7 2 0 1 0
9 8 4 0 0 3 6 1 0 0

8 10 2 1 0 6 3 1 0 0

3 12 4 3 0 5 5 0 0 0

5 10 6 1 0 5 3 2 0 0

4 10 7 1 0 4 6 0 0 0

8 12 1 0 0 5 5 0 0 0

3 17 2 0 0 3 6 0 0 0

Total All Schools

VG G M P.VP
8 25 5 6 0
20 26 8 1 0

29 18 5

16 30 8
20 25 6
13 25 8
19 20 13
9 31 11

14 33 7

/7 29 8

3 0

0 0

3 0

7 1

3 0
4 0
0 0

0 0

1 3d
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Table 2. Response to Workshop Componehts

School
In general, how would
you rate each of the Southeast Senior
following components
in the workshop?
VG=Very Good; G=Good;
M=Mediocro; P.---Toor;

VP=Very Poor

Large group discussions
Small group discussions
Readings
Films
Speakers
Projects
Home visits & interview:
Topics In class
Administration of the

workshop
Fellow Participants

VG G M P VP

2 10 6 5 0

9 8 5 1 0

13 6 2 2 0

4 16 3 0 0

6 12 3 2 0

5 3 4 4 1

9 7 5 2 0

1 15 4 3 0

1 16 6 0 0

11 6 6 0 0

Southeast Junior

VG G M P VP

4 8 8 1 0
. 6 14 2 0 0

9 10 3 0 0
9 8 4 0 0

8 10 2 1 0

3 12 4 3 LA

5 10 6 1 0
4 10 7 1 0

8 12 1 0 0

3 17 2 0 0

Other Bingham,
Nowlin, N.E.Jr.)

VG G M P VP

2 7 1 0 0
5 4 1 0 0
7 2 0 1 0
3 6 1 0 0

6' 3 1 0 0

5 3 2 0 0
4 6 0 0 0

5 5 0 0 0
3 6 0 0 0

Large group discussions
Small group discussions
Readings
Films
Speakers
Projects
Home visits & interviews
Topics in class
Administration of the workshop
Fellow participants

Total Ail Schools

VG GM P,VP
8 25 15 6 0
20 26 81 0
29 18 5 3 0

16 30 8 0 0
20 25 6 3 0
13 25 8 7 1

19 20 13 3 0
9 31 11 4 0

14 33 7 0 0

17 29 8 0 0
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SOUTHEAST DESEGREGATION WORKSHOP

First Session: Saturday, Septembe- 16, 1967

8:30 Dan Levine - Introduction to the Workshop
9:30 Registration
10:00 Discussion Groups - Topic: "Building Good Intergroup Relationships at

the Personal Level"
11:00 Large Group discussion and review; identification of projects cited by

participnts

Second Session: Saturday, September 30, 1967

8:30 Dan Levine - "A Brief Overview of the Urban Crisis and Its Impli-
cations."

9:00 Mrs. Robert Hoyt - "The Challenge to the Southeast Community: What is
Being Done; What Needs to be Done; How.the
Schools Can Help."

9:40 Questions and discussion
9:55 Coffee
10:10 Discussion Groups - "The Role of Teachers and Students in a Desegregated

Community."
11:00 Dan Levine - Additional possible projects; houseler..eping.
11:30 Adjourn.

Third Session: Saturday, October111,1267

8:00 Dan Levine: "A Contemporary Interpretation of the Responsibility of the
Professional Educator"

8:25 Assignments, placement in discussion groups, etc.
9:00 Interracial panel conducted by students from Common Learnings class taught

. by Miss Theo March
9:20 Que5..tions and discussion
9:35 Coffee.
9:45 Group discussions
10:40 Dan Levine: "Some Considerations Regarding Teacher Planning for Interracial

Student Experiences."
11:00 Adjourn

Fourth Session: Saturday, October 28, 1967

800 Dan Levine: "Some Considerations Regarding Teacher Planning for Interracial
Student Experiences" (continued)

8:30 Group discussions (finish topics from first week on "Building Good Intergroup
Relationships at the Personal Level.")

9:20 Coffee

9:25 Reports of group discussions
9:45 Distribution and explanation of duplicated materials,
10:15 Group analysis of one or two project plans.

Fiithassion:_laturcerribe.11.1967_2r_

8:00 Ciarification end re-eyarr 11tion of workshop structurtc andpoiicies
8:30 Group Discussions
9:30 Coffee
9:35 Reports from Recorders

9:55 Miriam Simon: "Possible Classroom Efforts to Achieve the Goals of Integrated
Pducation:"

1015 Questinns -133
10:30 Film: Urbenia Page C-13
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2.

Sixth Session: Saturda December 2 1967

8:30 Group discussions on implications of statement or statements assigned to
each group

9:15 Reports from group recorders
10:00 Small group meetings by subject field and job specialties
10:55 Dan Levine - "Distinguishing Between Background Characteristics Associated

with Non-Conforming Behavior in the School."
11:25 Looking Ahead

Seventh Session: Saturdayj_pecember_161_1967_

8:30 Panel of students from two integrated high schools
9:30 Coffee
9:40 Dr. Merle Ohlsen - "Dealing with Feelings in Achieving Teaching Goals in

the School and Classroom."
10:10 Questions and Discussion
10:30 Small group discussion
11:20 Looking Ahead
11:30 Adjourn

Eighth Session: Saturday, January 6, 1968

8:30 Film: Metroprlis: Run from Race
9:00 Rev. H. Barnett, "Community Action on the Southeast Side and its Relevance

for the Schools"
9:25 Questions and Discussion
9:40 Coffee
9:45 Small group discussion
10:45 Reports from discussion leaders
11:15 Announcements
11:30 Adjourn

Ninth Session: Saturday, January 20, 1968

8:30 Completion of group suggestions on possible school-community-parent con-
tacts. Discussion leaders Gant, Roitman, Wade.

9:00 Film: For All My Students
9:35 Group discussions of film
10:25 Coffee
10:30 Reports from workshop participants on classroom and related activities

and projects.
Richard Boatright - Northeast Junior
Mrs. Wilma Johnson - Southeast Senior
Mrs. Marguerite Coorts - Bingham Junior

11:15 Representative selections from essay reactions of participants
11:30 Adjourn

31
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Tenth Session: Saturday, February 3, 1968

3.

8:30 Representative selections from essay reactions of participants
9:00 Registration
9:30 Dan Levine "Distinguishing Between Background CharactePistics Associated

with Non-Conforming Behavior in the School."
10:00 Coffee
10:10 Film - Confronted
10:45 Distribution of Second Syllabus
11:00 Television
11.:30 Adjourn

Eleventh Session: Saturday, February 17, 1968

8:30 Announcements
8:40 Discussion Groups: "What do we really mean by the term 'disadvantaged

students'?"
9:15 Mary Elmore - "Instructional Methods and Materials for Teaching Disadvantaged

Youth"
10:05 Coffee
10:15 Russ Doll - "Steps in Composing Identification Stories"
11:00 Mrs. Carmen Wilson "An Example of Working with Parents of Disadvantaged

Students through Classroom Activitie.3."
11:30 Adjourn

Twelfth Session: March 2, 1968

8:30 Ann Johnson: Two Cultures
9:00 Oscar Eggers: "increasing Interaction and Enhancing Communication in the

Classroom"
10:05 Coffee
10:10 Ron Karraker: "Some Examples of Classroom Management Based on Principles

from Behavior Modification"
10:40 Dan Levine: Announcements and future plans
10:45 Discussion Groups (Choose One):

1. Topics Raised by or Related to Professor Karraker's Presentation -

Gant
2. Administrators and Counselors Meet with Dr. Karraker - Dwight
3. Topics Raised by or Related to Professor Egger's Presentation - Wade
4. Southeast Senior Staff Members (Suggested Emphasis: identification

and Discussion of Solutions for Specific Current Problems) -
Roitman

5. Southeast Junior Staff Members (Suggested Emplasis: Identification
and Discussion of Solutions for Specific, Current Problems) - Doll

NOTE: If (f!.y 10:35) iewer than 7 participants are present in any particular groJp,
individuals who elected that group are requested to disperse to another
group.

Thirteenth §_essior2iSatich 16, 1968

3:00 Joseph Rosen: "An Insider's-Outsider's View of What We. Know about Educating
the Disadvantaged."

8:15 Ouestions
8:20 Richard Saxe: "Thacher Training for Desegregated Education."
0:35 Questions

8:40 Coffee 135
8:45 Group Discussions

!, Scuthc,-st Senior n
.5outhen'..7t



3. Personnel from other schools

4. Admi;,istrators and counselors
10:25 Dan Levine: Announcements and distribution of materials
10:40 Reporl-s on developments at individual sChools

1. Thelma Watson - Southeasc Senior
2. Gill Merryman - Southeast Senior
3. Don Bacr - Northeast Junior

11:00 Adjourn.

Fourteenth Session: Saturday, March 23, 1968

8:30 Report on Specific Proposals for individual and School Action from Group
Recorders

9:00 Group Discussions, (Meet in same groups as on March 16 to complete pre-
vious topics and explor.-2 new ones.)

9:50 Coffee
10:00 Ed Bailey: uThe Person in the Process"
10:50 Questions and discussion
11:20 Announcements
11:30 Adjourn

Fifteenth Session: Saturday, April 6, 1968

8:30 Announcements and planning
8:45 Poems in honor of Martin Luther King
8:55 Role playing session in regular discussion groups
9:45 Reports frqm discussion group leaders
10:10 Coffee
10:15 Panel on "engaging" the student in the process. (Postponed from last ses-

sion; Mrs. Alder, Mrs. Brown, Mrs. Coorts; Mr. Kelley)
10:45 Film: "Our Country, Too."
11:15 Reports: Mrs. Cornelius, Southeast Senior High; Mrs. Holbrook, Sou,east

Senior High
11:30 Adjourn

Sixteenth Session: Saturday, APril 27, 1968

8:30 Announcements and assignments for home visits
9:00 - 11:30 Visiting parents and community leaders

Seventeenth Session: Saturday May 1968

9:30 Discussion groups:
Southeast Juninr - Group planning to determine policies for discipline

and other matters
Other participa'nts - Review and discussion of community visits

10:30 Workshop Evaluation Questionnaire
11:l.; Review and final remarks by workshop director
11:30 Adjourn
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p
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n
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c
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i
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c
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c
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c
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c
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c
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c
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c
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c
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b
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b
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c
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c
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c
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c
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c
a
n
 
f
i
n
d
 
t
h
e
 
h
i
g
h
e
s
t
 
g
o
o
d
 
i
n
 
w
o
r
k
i
n
g
 
f
o
r
 
t
h
e
 
g
o
o
d
 
o
f

a
l
l
,
 
w
h
i
c
h
 
c
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c
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i
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c
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c
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f
 
s
e
v
e
r
a
l
 
n
o
v
e
l
s
.

B
.
 
M
y
t
h
o
l
o
g
y

P
l
a
y
 
r
e
c
o
r
d
i
n
g
s
 
b
a
s
e
d
 
o
n
 
h
i
s
t
o
r
i
c
a
l
 
w
e
s
t
e
r
n
 
l
e
g
e
n
d
a
r
y

f
i
g
u
r
e
s
,
 
i
.
e
.
,
 
B
i
l
l
y
 
T
h
e
 
K
i
d
,
 
D
a
v
e
y
 
C
r
o
c
k
e
t
t
,
 
B
a
b
y
 
D
o
e
,

e
t
c
.

S
h
o
w
 
f
i
l
m
 
a
n
d
 
d
i
s
c
u
s
s

H
a
v
e
 
c
o
m
m
i
t
t
e
e
 
r
e
t
e
l
l
 
s
e
v
e
r
a
l
 
i
n
c
i
d
e
n
t
s
 
f
r
o
m
 
t
h
e
 
I
l
i
a
d

a
n
d
 
a
l
y
m
x
.

C
o
m
p
a
r
e
 
a
n
d
 
c
o
n
t
r
a
s
t
 
J
e
f
f
e
r
s
'
 
a
n
d
 
S
o
p
h
o
c
l
e
s

M
e
d
e
a
 
w
i
t
h

t
h
e
 
m
y
t
h
o
l
o
g
i
c
a
l
 
s
t
o
r
y

P
l
a
y
 
r
e
c
o
r
d
i
n
g
 
o
f
 
M
e
d
e
a
 
s
t
a
r
r
i
n
g
 
J
u
d
i
t
h
 
A
n
d
e
r
s
o
n
 
f
o
r

e
n
j
o
y
m
e
n
t
 
a
n
d
 
d
i
s
c
u
s
s
i
o
n
.

C
o
m
m
i
t
t
e
e
 
r
e
p
o
r
t
 
o
n
 
t
h
e
 
N
o
r
s
e
 
g
o
d
s
 
A
n
d
 
m
y
t
h
s
.

P
l
a
y
 
m
u
s
i
c
 
f
r
o
m
 
T
h
e
 
R
i
n
g
 
o
f
 
t
h
e
 
N
i
b
e
l
u
n
g
 
n
o
t
i
c
i
n
g
 
t
h
e

o
r
i
g
i
n
a
l
 
a
c
c
o
u
n
t
-
b
r
a
-
F
R
E
E
F
F
E
-
E
n
e
r
o
e
s
.

S
t
u
d
e
n
t
s
 
r
e
a
d
 
a
n
d
 
r
e
t
e
l
l
 
t
h
e
 
R
u
s
s
i
a
n
 
f
o
l
k
 
l
e
g
e
n
d
 
o
f
 
t
h
e

F
i
r
e
b
i
r
d
 
b
e
f
o
r
e
 
l
i
s
t
e
n
i
n
g
 
t
o
 
S
t
r
a
v
i
r
$
R
y
'
s
 
'
T
i
r
e
b
i
r
d

S
u
i
t
e
"
.

C
.
 
C
h
r
i
2
t
i
a
n
i
t
y

S
h
o
w
 
a
n
d
 
d
i
s
c
u
s
s
 
f
i
l
m
s
t
r
i
p

P
a
g
e
 
D
 
.
9

"
S
o
n
g
s
 
o
f
 
t
h
e
 
C
i
v
i
l
 
W
a
r
"

1
1
1
1
4

T
s
c
h
a
i
k
o
v
s
k
y
,
 
"
1
8
1
2
 
O
v
e
r
t
u
r
e
"

p
i

D
i
c
k
e
n
s
,
 
C
.
 
T
a
l
e
 
o
f
 
T
w
o
 
C
i
t
i
e
s

M
i
t
c
h
e
l
l
,
 
M
.
 
G
o
n
e
 
w
i
t
h
 
t
h
e
 
W
i
n
d

O
X
-
3
8
7
 
"
O
d
y
s
s
e
y
,
 
P
a
r
t
s
 
1
 
a
n
d
 
2
"

H
o
m
e
r
,
 
I
l
i
a
d
 
a
n
d
 
O
d
y
s
s
e
y

J
e
f
f
e
r
s
,
 
R
.
 
M
e
d
e
a

S
o
p
h
o
c
l
e
s
,
 
M
e
d
e
a

M
e
d
e
a
 
R
e
c
o
r
d
i
n
g
-
-
J
u
d
i
t
h
 
A
n
d
e
r
s
o
n

B
u
l
l
f
i
n
c
h
,
 
M
y
t
h
o
l
m

F
r
a
z
e
r
,
 
T
h
e
-
0
5
a
6
/
7
1
-
E
o
u
g
h

W
a
g
n
e
r
,
 
T
h
e
 
R
i
n
g
 
o
f
 
t
h
e
 
N
i
b
e
l
u
m

B
u
l
l
f
i
n
c
h
,
 
M
y
t
h
o
l
o
g
y

S
t
r
a
v
i
n
s
k
y
,
 
"
F
i
r
e
b
i
r
d
 
S
u
i
t
e
"

L
i
f
e
,
 
"
M
i
c
h
e
l
a
n
g
e
l
o
'
s
 
S
i
s
t
i
n
e

C
e
i
l
i
n
g
"



C
o
m
p
a
r
e
 
t
h
e
 
t
e
x
t
 
o
f
 
s
u
c
h
 
c
o
m
p
o
s
i
t
i
o
n
s
 
a
s
 
H
a
y
d
n
'
s

"
C
r
e
a
t
i
o
n
"
 
o
r
 
H
a
n
d
e
l
'
s
 
"
M
e
s
s
i
a
h
"
 
w
i
t
h
 
i
t
s
 
b
i
b
l
i
c
a
l

s
o
u
r
c
e
.

F
i
n
d
 
s
u
i
t
a
b
l
e
 
q
u
o
t
a
t
i
o
n
s
 
f
r
o
m
 
t
h
e
 
B
i
b
l
e
 
t
o
 
u
s
e
 
a
s

c
a
p
t
i
o
n
s
 
f
o
r
 
i
l
l
u
s
t
r
a
t
i
o
n
s
 
o
f
 
p
a
i
n
t
i
n
g
s
 
w
h
o
s
e
 
s
o
u
r
c
e

o
f
 
s
u
b
j
e
c
t
 
m
a
t
t
e
r
 
i
s
 
b
i
b
l
i
c
a
l
.

A
s
s
i
g
n
 
i
n
d
i
v
i
d
u
a
l
 
b
o
o
k
 
r
e
p
o
r
t
s
 
o
n
 
b
o
o
k
s
 
d
e
a
l
i
n
g
 
w
i
t
h

B
i
b
l
i
c
a
l
 
s
u
b
j
e
c
t
s
.

I
I
I
.
 
E
l
e
m
e
n
t
s
 
o
f

S
h
o
w
 
f
i
l
m
 
a
n
d
 
d
i
s
c
u
s
s
 
i
n
f
o
r
m
a
t
i
o
n
 
g
i
v
e
n
.

A
r
t

A
.
 
V
i
s
u
a
l
 
A
r
t

S
h
o
w
 
f
i
l
m
s
 
a
n
d
 
d
i
s
c
u
s
s
.

1
.
 
C
o
l
o
r

2
.
 
L
i
n
e

D
i
s
c
u
s
s
 
h
u
e
,
 
v
a
l
u
e
,
 
a
n
d
 
i
n
t
e
n
s
i
t
y
.

C
o
m
p
a
r
e
 
c
o
l
o
r
s
 
u
s
e
d
 
b
y
 
d
i
f
f
e
r
e
n
t
 
a
r
t
i
s
t
s
,
 
i
.
e
.

M
a
t
i
s
s
e
'
s
 
r
e
d
s
,
 
w
i
t
h
 
C
e
z
a
n
n
e
'
s
 
l
o
w
 
i
n
t
e
n
s
i
t
y
 
r
e
d
s
,

B
r
u
e
g
h
e
l
'
s
 
"
P
e
a
s
a
n
t
 
D
a
n
c
e
,
"
 
a
n
d
 
E
l
 
G
r
e
c
o
'
s
 
"
V
i
e
w
 
o
f

T
o
l
e
d
o
"
.

C
o
n
s
t
r
u
c
t
 
e
i
g
h
t
e
e
n
 
h
u
e
 
c
o
l
o
r
 
w
h
e
e
l
.

N
o
t
i
c
e
 
d
i
f
f
e
r
e
n
t
 
v
a
l
u
e
s
 
a
n
d
 
i
n
t
e
n
s
i
t
i
e
s
 
o
f
 
g
r
e
e
n
,
 
b
l
u
e
,

y
e
l
l
o
w
 
i
n
 
n
a
t
u
r
e
.

T
a
k
e
 
a
 
c
a
m
p
u
s
 
f
i
e
l
d
 
t
r
i
p
 
t
o
 
o
b
s
e
r
v
e
 
c
o
l
o
r
 
i
n
 
n
a
t
u
r
e
.

S
h
o
w
 
f
i
l
m
 
a
n
d
 
d
i
s
c
u
s
s
.

H
a
v
e
 
s
t
u
d
e
n
t
s
 
d
r
a
w
 
o
n
 
r
e
m
 
a
l
l
 
t
h
e
 
d
i
f
f
e
r
e
n
t
 
t
y
p
e
s
 
o
f

l
i
n
e
s
 
t
h
e
y
 
c
a
n
.

P
a
g
e
 
D
-
1
0

H
a
y
d
n
,
 
"
C
r
e
a
t
i
o
n
"

H
a
n
d
e
l
,
 
"
M
e
s
s
i
a
h
"

J
o
h
n
s
o
n
,
 
J
.
W
.
 
"
T
h
e
 
C
r
e
a
t
i
o
n
"

r
i

B
i
b
l
e

G
i
o
t
t
o
,
 
"
P
l
i
g
h
t
 
I
n
t
o
 
E
g
y
p
t
"

M
a
s
a
c
c
i
o
,
 
"
T
h
e
 
T
r
i
b
u
t
e
 
M
o
n
e
y
"

B
r
u
e
g
h
e
l
,
 
"
C
e
n
u
s
 
I
n
 
B
e
t
h
l
e
h
e
m
"

E
l
 
G
r
e
c
o
,
 
"
T
h
e
 
N
a
t
i
v
i
t
y
"

D
o
u
g
l
a
s
,
 
L
.
 
T
h
e
 
B
i
g
 
F
i
s
h
e
r
m
a
n

C
a
l
d
w
e
l
l
,
 
T
.
 
D
e
a
r
 
a
n
d
 
G
l
o
r
i
c
i
u
s

F
t
y
s
i
c
i
a
n

A
s
c
h
,
 
S
.
 
T
h
e
 
N
a
z
a
r
e
n
e

0
-
8
1
9
 
"
W
h
a
t
 
I
s
 
A
r
t
?
"

0
0
-
3
7
2
 
"
A
r
t
 
a
n
d
 
M
o
t
i
o
n
"

0
0
-
6
6
2
 
"
D
i
s
c
o
v
e
r
i
n
g
 
C
o
l
o
r
"

S
e
l
e
c
t
e
d
 
P
r
i
n
t
s

0
0
-
1
0
3
0
 
"
D
i
s
c
o
v
e
r
i
n
g
 
L
i
n
e
"



S
h
o
w
 
r
e
p
r
o
d
u
c
t
i
o
n
s
 
i
l
l
u
s
t
r
a
t
i
n
g
 
u
s
e
o
f
 
l
i
n
e
.

V
a
n
 
G
o
g
h
'
s

"
S
t
a
r
r
y
-
N
i
g
h
t
"
 
-
 
q
u
i
c
k
 
c
u
r
v
e
s
.

G
i
o
r
g
i
o
n
e
'
s
 
"
S
l
e
e
p
i
n
g

V
e
n
u
s
"
 
-
 
s
l
o
w
 
c
u
r
v
e
s
.

R
a
p
h
a
e
l
'
s
 
"
N
a
d
o
n
n
a
 
a
n
d
 
C
h
a
i
r
"
 
-

b
o
t
h
 
c
u
r
v
e
s
.

P
r
o
j
e
c
t
 
o
n
 
a
 
s
c
r
e
e
n
 
r
e
p
o
r
d
u
c
t
i
o
n
s
 
i
n

w
h
i
c
h
 
v
a
r
i
o
u
s

l
i
n
e
s
 
o
b
v
i
o
u
s
l
y
 
p
r
e
d
o
m
i
n
a
t
e
 
(
s
e
e

a
b
o
v
e
)
.

A
s
k

s
t
u
d
e
n
t
s
 
t
o
 
s
k
e
t
c
h
 
t
h
e
 
p
r
e
d
o
m
i
n
a
n
t

l
i
n
e
s
 
a
n
d
 
s
h
a
p
e
s
.

G
i
v
e
 
t
h
e
m
 
l
e
s
s
 
t
h
a
n
 
o
n
e
 
m
i
n
u
t
e
 
t
o
d
o
 
t
h
i
s
 
i
n
 
o
r
d
e
r
 
t
o

a
v
o
i
d
 
d
i
s
t
r
a
c
t
i
n
g
 
d
e
t
a
i
l
s
.

H
a
v
e
 
t
h
e
m
 
d
r
a
w
 
f
r
a
m
e
 
o
f

p
i
c
t
u
r
e
 
f
i
r
s
t
,
 
n
o
 
e
r
a
s
u
r
e
s
,

I
f
 
t
h
e
 
s
t
u
d
e
n
t
s
 
a
r
e
 
t
o
o

c
o
n
c
e
r
n
e
d
 
w
i
t
h
 
t
h
e
i
r
 
i
n
a
b
i
l
i
t
y
 
t
o

d
r
a
w
,
 
t
u
r
n
 
p
i
c
t
u
r
e

u
p
s
i
d
e
 
d
o
w
n
.

A
l
w
a
y
s
 
p
o
i
n
t
 
o
u
t
 
t
h
e
 
c
e
n
t
e
r
 
o
f
 
i
n
t
e
r
e
s
t
.

h
a
v
e
 
s
t
u
d
e
n
t
s
 
d
o
 
a
 
l
i
n
e
 
a
n
d
 
s
h
a
p
e
a
n
a
l
y
s
i
s
 
o
f
 
a
d
v
e
r
-

t
i
s
e
m
e
n
t
S
 
i
n
 
m
a
g
a
z
i
n
e
s

3
.
 
P
e
r
s
p
e
c
t
i
v
e
 
S
h
o
w
 
a
n
d
 
d
i
s
c
u
s
s
 
f
i
l
m

H
a
v
e
 
s
t
u
d
e
n
t
s
 
d
r
a
w
 
b
o
x
e
s
 
a
n
d
c
y
l
i
n
d
e
r
s
 
f
r
o
m
 
d
i
f
f
e
r
e
n
t

p
o
i
n
t
s
 
o
f
 
v
i
e
w
 
t
o
 
g
e
t
 
a
n
 
a
p
p
r
e
c
i
a
t
i
O
n
f
o
r
 
t
h
e

r
e
p
r
e
s
e
n
t
a
t
i
o
n
 
o
f
 
p
e
r
s
p
e
c
t
i
v
e
.

E
x
p
l
a
i
n
 
f
o
r
e
s
h
o
r
t
e
n
i
n
g
 
o
f
 
f
i
g
t
o
e
.

H
a
v
e
 
a
 
s
t
u
d
e
n
t
 
b
e

a
 
m
o
d
e
l
 
a
n
d
 
h
a
v
e

t
h
e
 
c
l
a
s
s
 
w
o
r
k
 
w
i
t
h
 
f
o
r
e
s
h
o
r
t
e
n
i
n
g
.

S
h
o
w
 
e
x
a
m
p
l
e
s
 
o
f
 
e
a
r
l
y
 
a
r
t
i
s
t
s
 
w
o
r
k
i
n
g
w
i
t
h
 
s
o
m
e

p
r
o
b
l
e
m
.

S
h
o
w
 
c
l
a
s
s
 
s
o
m
e
 
o
f
 
t
h
e
 
w
o
r
k
 
o
f
 
P
i
c
a
s
s
o

a
n
d
 
D
u
c
h
a
m
p

i
n
 
w
h
i
c
h
 
t
h
e
y
 
u
s
e
 
m
u
l
t
i
p
l
e
 
p
o
i
n
t
s
 
o
f

v
i
e
w
.

L
o
c
a
t
e

p
o
i
n
t
s
 
o
f
 
v
i
e
w
.

4
.
 
T
e
x
t
u
r
e

S
h
o
w
 
f
i
l
m
s
 
a
n
d
 
d
i
s
c
u
s
s
.

P
a
g
e
 
D
-
1
1

0
0
-
4
5
 
"
D
i
s
c
o
v
e
r
i
n
g
 
P
e
r
s
p
e
c
t
i
v
e
"

M
a
n
t
e
g
n
a
,
 
"
P
i
e
t
a
"

R
e
m
b
r
a
n
d
t
,
 
"
T
h
e
 
A
n
a
t
o
m
y
 
L
e
s
s
o
n
"

D
u
c
h
a
m
p
,
 
"
N
u
d
e
 
D
e
s
c
e
n
d
i
n
g
 
a

S
t
a
i
r
c
a
s
e
"

0
-
1
0
2
4
 
"
C
a
r
d
b
o
a
r
d
 
M
e
l
o
d
r
a
m
a
"

0
0
-
7
2
 
"
D
i
s
c
o
v
e
r
i
n
g
 
T
e
x
t
u
r
e
"



B
.
 
M
u
s
i
c

C
.
 
L
i
t
e
r
a
t
u
r
e

A
s
k
 
s
t
u
d
e
n
t
s
 
t
o
 
w
r
i
t
e
 
b
r
i
e
f
 
d
e
s
c
r
i
p
t
i
o
n
s
 
o
f
 
t
h
e

t
e
x
t
u
r
e
s
 
o
f
 
f
a
b
r
i
c
s
 
i
n
 
t
h
e
 
c
l
a
s
s
r
o
o
m
 
i
n
 
t
e
r
m
s
 
o
f
 
l
i
n
e
,

s
h
a
p
e
,
 
v
a
l
u
e
s
,
 
h
u
e
s
 
i
n
t
e
n
s
i
t
i
e
s
,
 
a
n
d
 
f
e
e
l
.

C
o
m
p
a
r
e
 
a
 
s
t
i
l
l
 
l
i
f
e
 
b
y
 
C
h
a
r
d
i
n
 
w
i
t
h
 
a
 
s
t
i
l
l
 
l
i
f
e
 
o
f

C
e
z
a
n
n
e
 
f
o
r
 
d
i
s
c
u
s
s
i
o
n
 
o
f
 
t
e
x
t
u
r
e
s

G
i
v
e
 
o
u
t
 
m
u
s
i
c
 
v
o
c
a
b
u
l
a
r
y
.

I
n
c
l
u
d
e
 
s
u
c
h
 
t
e
r
m
s
 
a
s

m
e
t
e
r
;
 
t
e
m
p
o
;
 
l
a
r
g
o
)
 
a
d
a
g
i
o
;
 
a
n
d
a
n
t
e
,
 
a
l
l
e
g
r
o
,
 
p
r
e
s
t
o
;

d
y
n
a
m
i
c
s
:

p
i
a
n
i
s
s
i
m
o
,
 
f
o
r
t
e
,
 
f
o
r
t
i
s
s
i
m
o
,
 
c
r
e
s
c
e
n
d
o
;

p
r
e
l
u
d
e
;
 
s
y
m
p
h
o
n
y
;
 
c
o
n
c
e
r
t
o
;
 
m
e
l
o
d
y
;
 
t
i
m
b
r
e
,

P
r
e
p
a
r
e

f
o
r
 
l
i
s
t
e
n
i
n
g
 
q
u
i
z
 
l
a
t
e
r
.

I
d
e
n
t
i
f
y
 
a
n
d
 
d
i
s
c
u
s
s
 
t
h
e
 
u
s
e
 
o
f
 
i
n
s
t
r
u
m
e
n
t
s
 
i
n
 
t
h
e

o
r
c
h
e
s
t
r
a
.

S
h
o
w
 
a
n
d
 
d
i
s
c
u
s
s
 
f
i
l
m
s
.

L
i
s
t
e
n
 
t
o
 
r
e
c
o
r
d
i
n
g
 
"
W
h
a
t
 
i
s
 
J
a
z
z
"
 
f
o
r
 
a
 
g
o
o
d

i
n
t
r
o
d
u
c
t
i
o
n
 
f
o
r
 
a
l
l
 
e
l
e
m
e
n
t
s
 
o
f
 
m
u
s
i
c

L
i
s
t
e
n
 
t
o
 
r
e
c
o
r
d
i
n
g
s
 
o
f
 
d
i
f
f
e
r
e
n
c
e
 
t
y
p
e
s
 
o
f
 
j
a
z
z
 
i
n

C
h
i
c
a
g
o
,
 
N
e
w
 
O
r
l
e
a
n
s
,
 
K
a
n
s
a
s
 
C
i
t
y
,
 
e
t
c
.

P
l
a
y
 
r
e
c
o
r
d
i
n
g
s
 
f
o
r
 
m
o
r
e
 
c
o
m
p
l
e
t
e
 
c
o
m
p
r
e
h
e
n
s
i
o
n
 
o
f

v
o
c
a
b
u
l
a
r
y
 
t
e
r
m
s
 
t
h
r
o
u
g
h
 
i
l
l
u
s
t
r
a
t
i
o
n
 
o
f
 
t
h
e
s
e
 
t
e
r
m
s
.

M
ei

l
t
y

C
h
a
r
d
i
n
,
 
"
K
i
t
c
h
e
n
 
S
t
i
l
l
 
L
i
f
e
"
 
I
I

C
e
z
a
n
n
e
,
 
"
F
r
u
i
t
 
B
o
w
l
,
 
G
l
a
s
s
 
a
n
d

a
n
d
 
A
p
p
l
e
s
"

0
0
-
5
3
 
"
I
n
s
t
r
u
m
e
n
t
s
 
o
f
 
t
h
e

O
r
c
h
e
s
t
r
a
"

0
0
-
4
4
7
 
"
S
y
m
p
h
o
n
y
 
O
r
c
h
e
s
t
r
a
"

B
e
r
n
s
t
e
i
n
,
 
L
.
 
"
W
h
a
t
 
i
s
 
J
a
z
z
"

G
i
v
e
 
o
u
t
 
l
i
t
e
r
a
t
u
r
e
 
v
o
c
a
b
u
l
a
r
y
.

I
n
c
l
u
d
e
 
s
u
c
h
 
t
e
r
m
s
 
a
s

m
e
t
e
r
;
 
t
o
n
e
;
 
i
m
a
g
e
r
y
;
 
f
i
g
u
r
e
s
 
o
f
 
s
p
e
e
c
h
:

s
i
m
i
l
e
,

m
e
t
a
p
h
o
r
;
 
e
p
i
c
;
 
b
a
l
l
a
d
;
 
i
n
g
r
e
d
i
e
n
t
s
 
o
f
 
t
h
e
 
n
o
v
e
l
:

p
l
o
t
,

t
h
e
m
e
,
 
s
e
t
t
i
n
g
,
 
m
o
o
d
;
 
t
r
a
g
e
d
y
;
 
c
o
m
e
d
y
;
 
e
s
s
a
y
;
 
l
y
r
i
c
;
 
e
t
c
.

S
h
o
w
 
f
i
l
m
 
a
n
d
 
d
i
s
c
u
s
s
.

O
X
-
3
5
9
 
"
N
o
v
e
l
:
 
W
h
a
t
 
I
t
 
I
s
,
 
W
h
a
t

I
t
'
s
 
A
b
o
u
t
,
 
W
h
a
t
 
I
t
 
D
o
e
s
"

P
a
g
e
 
D
-
1
2



B
r
i
n
g
 
i
l
l
u
s
t
r
a
t
i
o
n
s
 
o
f
 
l
i
t
e
r
a
t
u
r
e
 
v
o
c
a
b
u
l
a
r
y
 
t
o
 
r
e
a
d

a
n
d
 
d
i
s
c
u
s
s
 
w
i
t
h
 
s
t
u
d
e
n
t
s
 
f
o
r
 
m
o
r
e
 
c
o
m
p
l
e
t
e
 
c
o
m
p
r
e
-

h
e
n
s
i
o
n
 
o
f
 
t
e
r
m
s
.

S
u
g
g
e
s
t
 
s
t
u
d
e
n
t
s
 
r
e
a
d
 
w
e
e
k
l
y
 
a
n
 
a
r
t
 
a
n
d
 
e
n
t
e
r
t
a
i
n
m
e
n
t

n
e
w
s
p
a
p
e
r
 
s
u
p
p
l
e
m
e
n
t
 
o
r
 
m
a
g
a
z
i
n
e
.

C
l
i
p
p
i
n
g
s
 
c
o
u
l
d
 
b
e

k
e
p
t
 
t
h
r
o
u
g
h
o
u
t
 
y
e
a
r
 
f
o
r
 
a
n
 
u
p
 
t
o
 
d
a
t
e
 
r
e
s
o
u
r
c
e
 
i
n

d
i
s
c
u
s
s
i
o
n
s
 
o
n
 
t
h
e
 
m
o
d
e
r
n
 
a
g
e
 
w
h
i
c
h
 
w
i
l
l
 
c
o
m
p
r
i
s
e
 
t
h
e

f
i
n
a
l
 
s
t
u
d
y
 
u
n
i
t
 
o
n
 
t
h
e
 
c
o
u
r
s
e
,

'4)



U
N
I
T
 
I
I
 
-
 
T
H
E
 
D
A
W
N
 
O
F
 
M
A
N
K
I
N
D

S
u
g
g
e
s
t
e
d
 
T
i
m
e
:

F
j
v
e
 
W
e
e
k
s

O
v
e
r
v
i
e
w
:

M
a
n
 
i
s
 
a
 
c
o
n
s
t
a
n
t
l
y
 
e
v
o
l
v
i
n
g
 
a
n
i
m
a
l
 
w
h
o
 
n
e
e
d
s
 
t
o
 
b
e
 
a
w
a
r
e

o
f
 
h
i
s
 
a
n
c
e
s
t
o
r
s
 
t
h
r
o
u
g
h
o
u
t
 
t
h
e
 
c
o
u
r
s
e

o
f
 
t
i
m
e
 
i
n
 
o
r
d
e
r
 
t
o
 
a
p
p
r
e
c
i
a
t
e
 
f
u
l
l
y
 
t
h
e
 
i
n
t
r
i
c
a
t
e
 
c
o
m
p
l
e
x
i
t
i
e
s

o
f
 
t
h
e
 
m
o
u
n
d
 
o
f
 
h
i
s
t
o
r
y
 
u
p
o
n
 
w
h
i
c
h
 
h
e
 
s
t
a
n
d
s
.

I
n
 
t
h
e
 
s
t
u
d
y
 
o
f
 
p
r
i
m
i
t
i
v
e
 
m
a
n
 
a
n
 
a
t
t
e
m
p
t
 
i
s
 
m
a
d
e
 
t
o
 
d
e
v
e
l
o
p
 
a
n

a
p
p
r
e
c
i
a
t
i
o
n
 
o
f
 
e
a
r
l
y
 
m
a
n
'
s
 
c
o
n
t
r
i
b
u
t
i
o
n
 
t
o

t
o
d
a
y
'
s
 
c
i
v
i
l
i
z
a
t
i
o
n
,
 
h
i
s
 
i
m
p
o
r
t
a
n
c
e
,
 
h
i
s
 
d
i
s
t
a
n
c
e
 
i
n
 
t
i
m
e
 
a
n
d
 
h
i
s
 
s
t
r
u
g
g
l
e

f
o
r
 
e
x
i
s
t
e
n
c
e
.

T
h
i
s
 
k
n
o
w
l
e
d
g
e

i
s
 
g
a
i
n
e
d
 
t
h
r
o
u
g
h
 
t
h
e
 
s
t
u
d
y
 
o
f
 
s
o
c
i
a
l
o
g
i
c
a
l
,
 
a
n
t
h
r
o
p
o
l
o
g
i
c
a
l
,
 
a
n
d

a
r
c
h
e
o
l
o
g
i
c
a
l
 
w
r
i
t
i
n
g
 
o
f
 
a
u
t
h
o
r
s
 
p
a
r
t
 
a
n
d

p
r
e
s
e
n
t
.

41,

S
p
e
c
i
f
i
c
 
O
b
j
e
c
t
i
v
e
s
:

1
.

T
o
 
h
e
l
p
 
s
t
u
d
e
n
t
s
 
a
c
c
n
i
.
2
 
a
 
k
r
.
,

e
r
l
j
e
 
a
n
d
 
a
p
p
r
e
c
i
a
t
i
o
n
 
o
f
 
t
h
e
 
c
o
n
t
r
i
b
u
t
i
o
n
s
 
t
o
 
c
i
v
i
l
i
z
a
t
i
o
n
 
m
a
d
e
 
b
y

p
e
o
p
l
e
s
 
d
u
r
i
n
g
 
t
h
e
 
p
I
i
m
'
t
i
v
e
 
r
-
,
-
i
o
d
 
o
f
 
m
a
n
'
s
 
e
x
i
s
t
e
n
c
e
.

2
.

T
o
 
i
l
l
u
s
t
r
a
t
e
 
t
h
a
t
 
n
o
 
l
i
n
k
 
i
n
 
m
a
n
'
s
 
h
i
s
t
o
r
y
 
i
s
 
e
v
e
r
 
f
o
r
g
o
t
t
e
n
,
 
b
u
t
 
a
l
w
a
y
s
 
h
o
l
d
s
 
s
o
m
e
 
l
e
s
s
o
n
s
 
f
o
r

l
a
t
e
r
 
g
e
n
e
r
a
t
i
o
n
s
.

3
.

T
o
 
b
r
o
a
d
e
n
 
t
h
e
 
s
t
u
d
e
n
t
'
s
 
f
i
e
l
d
 
o
f
 
c
o
n
t
a
c
t
 
a
n
d
 
k
n
o
w
l
e
d
g
e
 
t
h
r
o
u
g
h
 
a
n
 
i
n
t
r
o
d
u
c
t
i
o
n
 
t
o
 
n
o
t
e
d

a
n
t
h
r
o
p
o
l
o
g
i
s
t
s
 
a
n
d
 
a
r
c
h
e
o
l
o
g
i
s
t
s
.

4
.

T
o
 
s
t
i
m
u
l
a
t
e
 
a
n
 
a
c
q
u
a
i
n
t
a
r
r
,
e
 
w
i
t
h
 
a
n
d
 
a
n
 
i
n
t
e
r
e
s
t
 
i
n
 
p
r
o
f
e
s
s
i
o
n
a
l
 
m
a
g
a
z
i
n
e
s
.

5
.

T
o
 
s
t
r
e
s
s
 
t
h
a
t
 
m
a
n
 
h
a
s
 
a
l
w
a
y
s
 
f
e
l
t
 
t
h
e
 
u
r
g
e
n
t
 
n
e
e
d
 
t
o
 
c
o
m
m
u
n
i
c
a
t
e
 
a
n
d
 
r
e
c
o
r
d
.

C
O
N
T
E
N
T

S
U
G
G
E
S
T
E
D
 
A
C
T
I
V
I
T
I
E
S

R
E
C
O
U
R
C
E
S

I
.
 
C
u
l
t
u
r
a
l
 
L
i
f
e
 
o
f

V
i
e
w
 
a
n
d
 
E
s
c
u
s
s
 
f
i
l
m
s

"
B
i
r
t
h
 
o
f
 
a
 
F
l
o
r
d
a
 
K
e
y
"

P
r
e
h
i
s
t
o
r
i
c
 
M
a
n

0
-
9
3
3
 
"
P
r
e
h
i
s
t
o
r
i
c
 
T
i
m
e
s
"

L
o
c
a
t
e
 
a
r
e
a
s
 
o
n
 
m
a
p
 
w
h
e
r
e
 
e
a
r
l
y
 
m
a
n
 
i
s
 
k
n
o
w
n
 
t
o
 
h
a
v
e

b
e
e
n
.

H
a
v
e
 
i
n
d
i
v
i
d
u
a
l
'

1
a
9
s
 
m
e
m
b
e
r
s
 
w
r
i
t
e
 
t
h
e
i
r
 
o
w
n
 
d
e
f
i
n
i
t
i
o
n

o
f
 
c
u
l
t
u
r
e
 
t
o
 
d
i
s
c
u
s
s
 
a
n
d
 
t
o
 
u
s
e
 
t
n
r
o
u
g
h
o
u
t
 
t
h
e
 
c
o
u
r
s
e
.

C
h
e
c
k
 
o
n
 
m
o
d
i
f
i
c
a
t
i
o
n
 
i
n
 
e
m
p
h
a
s
i
s
 
a
n
d
 
s
c
o
p
e
 
o
f
 
t
h
e

d
e
f
i
n
i
t
i
o
n
 
a
s
 
t
h
e
 
y
e
a
r
 
p
r
o
g
r
e
s
s
e
s
.

P
a
g
e
 
D
-
1
4



D
i
s
c
u
s
s
 
a
n
d
 
i
d
e
n
t
i
f
y

m
a
n
.

v
a
r
i
n
u
s
 
s
q
n
s
 
i
n
 
t
h
e
 
d
e
v
e
l
o
p
m
e
n
t
 
o
f

V
i
e
w
 
a
n
d
 
d
i
s
c
u
s
s
 
r
e
n
u
c
t
i
r
-

d
i
d
 
p
r
e
h
i
s
t
o
,
i
c
 
i
m
n

V
i
 
w
 
a
n
d
 
r

i
l
i
m
s

c
a
v
e
 
p
a
i
n
t
i
n
g
s
.

W
h
y

A
s
s
i
g
n
 
i
n
d
i
v
i
d
u
a
l
s
 
t
o
 
r
e
a
d
 
a
n
d
 
r
e
p
o
r
t
 
o
n
 
t
h
e
 
f
i
r
s
t
 
b
o
o
k

i
n
 
M
i
c
h
e
n
e
r
'
s
 
H
a
w
a
i
i
.

C
o
m
p
a
r
e
 
w
i
t
h
 
f
i
l
m
 
"
B
i
r
t
h
 
o
f
 
a

F
l
o
r
i
d
a
 
K
e
y
.
"

S
t
u
d
e
n
t
s
 
p
r
e
p
a
r
e
 
c
h
a
r
t
s
 
o
f
 
e
a
r
l
y
 
m
a
n
'
s
 
d
e
v
e
l
o
p
m
e
n
t
a
l

a
g
e
s
.

A
s
s
i
g
n
 
s
e
l
e
c
t
i
o
n
 
f
o
r
 
r
e
a
d
i
n
g
 
a
n
d
 
d
i
s
c
u
s
s
i
o
n
 
f
r
o
m

A
l
p
e
n
f
E
 
s
.

R
e
a
d
 
a
n
d
 
d
i
s
c
u
s
s
 
s
e
l
e
c
t
i
o
n
,
 
s
h
o
r
t
 
s
t
o
r
i
e
s
,

a
n
t
h
r
o
p
o
l
o
g
i
c
a
l
 
r
e
p
o
r
t
s
.

A
s
s
i
g
n
 
r
e
a
d
i
n
g
 
s
e
l
e
c
t
i
o
n
s
 
f
r
o
m
 
w
r
i
t
i
n
g
s
 
b
y

a
n
t
h
r
o
p
o
l
i
g
i
s
t
s
 
a
n
d
 
a
r
c
h
e
o
l
o
g
i
s
t
s
.

H
a
v
e
 
c
o
m
m
i
t
t
e
e
 
r
e
s
e
a
r
c
h
 
a
n
d
 
r
e
p
o
r
t
 
t
o
 
c
l
a
s
s

o
n
 
m
a
j
o
r

f
i
n
d
i
n
g
s
 
a
n
d
 
m
a
j
o
r
 
h
o
a
x
e
s
 
i
n
 
t
h
e
 
a
r
c
h
e
o
l
o
g
i
c
a
l

f
i
e
l
d
.

I
n
d
i
v
i
d
u
a
l
 
b
o
o
k
 
r
e
p
o
r
t
s
 
a
n
d
 
d
i
s
c
u
s
s
i
o
n

o
n
 
I
s
h
i
 
I
n
 
T
w
o

W
o
r
l
d
s
 
a
n
d
 
o
t
h
e
r
s
.

S
h
o
w
 
a
n
d
 
d
i
s
c
u
s
s
 
f
i
l
m
.

P
a
g
e
 
D
1
5

0
0
-
7
3
0
 
"
C
a
v
e
 
D
w
e
l
l
e
r
s
 
o
f
 
t
h
e

O
l
d
 
S
t
o
n
e
 
k
W

0
0
-
1
6
 
"
A
n
c
i
e
n
t
 
W
o
r
l
d
 
L
i
t
e
r
a
t
u
r
e
"

0
0
-
9
4
9
 
"
A
r
c
h
e
o
l
o
g
i
s
t
s
 
A
t
 
W
o
r
k
"

M
i
c
h
e
n
e
r
,
 
J
.
 
H
a
w
a
i
i

H
o
w
e
l
l
,
 
E
a
r
l
y
 
M
a
n

A
l
p
e
n
f
e
l
s
,
 
E
.
 
S
e
n
s
e
 
a
n
d
 
N
o
n
-

s
e
n
s
e
 
A
b
o
u
t
 
R
a
c
e

S
c
o
t
t
 
F
o
r
e
m
a
n
'
s
,
 
A
c
c
e
n
t
:
 
U
.
S
.
A
.

L
e
a
k
e
y
,
 
L
.
S
.
B
.
 
A
d
a
m
'
s
 
A
n
c
e
s
t
o
r
s

C
r
a
m
,
 
G
o
d
s
,
 
G
r
a
v
e
s
,
 
a
n
d
 
S
c
h
o
l
a
r
s

L
e
a
k
e
y
,
 
L
.
S
.
B
.
 
A
d
a
m
'
s
 
A
n
c
e
s
t
o
r
s

M
e
a
d
,
 
M
.
 
P
e
r
s
o
n
s
 
a
n
d
 
P
l
a
c
e
s

M
o
n
t
a
g
u
e
,
 
A
.
 
M
a
n
:
 
H
i
s
 
F
i
r
s
t

M
i
l
l
i
o
n
 
Y
e
a
r
s

R
a
l
p
h
,
 
P
.
 
S
t
o
r
y
 
o
f
 
O
u
r

C
i
v
i
l
i
z
a
t
i
o
n

K
r
o
e
b
e
r
,
 
T
.
 
I
s
h
i
 
I
n
 
T
w
o
 
W
o
r
l
d
s

K
r
o
e
b
e
r
,
 
T
.
 
L
a
s
t
 
o
f
 
H
i
s
 
T
r
i
b
e

0
0
-
6
5
3
 
i
'
N
e
w
 
L
i
v
e
s
 
F
o
r
 
O
l
d
"



H
a
v

l
a

i
i
d
 
d
i
s
c
u
s
s
 
s
h
o
r
t
 
s
t
o
r
y
 
"
W
a
l
k
a
b
o
u
t
"
 
b
y

M
a
r
s
.
3
1
1
.

S
u
g
g
e
s
t
 
d
i
s
c
u
s
s
i
o
n
:

H
o
w
 
h
a
s
 
p
r
e
j
u
d
i
c
e
 
a
n
d
 
f
e
a
r
 
b
r
o
u
g
h
t

a
b
o
u
t
 
c
a
s
u
a
l
i
t
i
e
s
,
 
u
p
h
e
a
v
a
l
s
,
 
d
e
a
t
h
?

L
i
s
t
e
n
 
t
o
 
M
a
r
g
a
r
e
t
 
M
e
a
d
 
r
e
c
o
r
d
.

S
e
l
e
c
t
e
d
 
r
e
a
d
i
n
g
s
 
o
f
 
O
r
i
g
i
n
 
o
f
 
t
h
e
 
S
p
e
c
i
e
s

b
y
 
D
a
r
w
i
n

f
o
l
l
o
w
e
d
 
b
y
 
d
i
s
c
u
s
s
i
o
n
 
o
f
 
t
h
e
 
p
l
a
u
s
i
b
i
l
i
t
y

o
f
 
t
h
e

t
h
e
o
r
y
.

T
i
s
s
i
g
n
 
c
l
a
s
s
 
m
e
m
b
e
r
s
 
t
o
 
t
a
k
e
 
s
c
h
o
o
l
 
a
n
d
c
l
a
s
s
 
p
o
l
l
 
a
n
d

r
e
c
o
r
d
 
s
t
u
d
e
n
t
 
c
o
m
m
e
n
t
s

o
n
 
o
p
i
n
i
o
n
s
 
a
b
o
u
t
 
t
h
e

e
v
o
l
u
t
i
o
n
 
t
h
e
o
r
y
.

T
h
i
s
 
a
c
t
i
v
i
t
y
 
s
h
o
u
l
d
 
h
e
l
p
 
t
o

i
n
c
r
e
a
s
e
 
s
t
u
d
e
n
t
s
'
 
j
u
d
g
m
e
n
t
 
a
n
d

a
w
a
r
e
n
e
s
s
 
o
f
 
t
h
e
 
l
a
c
k

o
f
 
d
e
f
i
n
i
t
e
 
a
c
c
u
r
a
t
e
 
i
n
f
o
r
m
a
t
i
o
n
 
h
a
d

b
y
 
t
h
e
 
p
u
b
l
i
c
.

I
n
v
i
t
e
 
u
n
i
v
e
r
s
i
t
y
 
p
r
o
f
e
s
s
o
r
 
t
o
 
s
p
e
a
k

o
n
 
D
a
r
w
i
n
'
s

t
h
e
o
r
y
 
o
f
 
e
v
o
l
u
t
i
o
n
.

S
e
l
e
c
t
e
d
 
i
n
d
i
v
i
d
u
a
l
s
 
s
h
o
u
l
d
 
r
e
s
e
a
r
c
h

a
n
d
 
r
e
p
o
r
t
 
t
o

c
l
a
s
s
 
o
n
 
t
h
e
 
S
c
o
p
e
s
'
 
T
r
i
a
l
.

H
a
v
e
 
c
l
a
s
s
 
r
e
a
d
,
 
a
n
d
 
a
 
s
e
l
e
c
t
e
d

g
r
o
u
p
 
s
h
o
u
l
d
 
a
c
t

o
u
t
 
c
u
t
t
i
n
g
s
 
f
o
r
m
 
t
h
e
 
p
l
a
y
 
I
n
h
e
r
i
t
 
t
h
e

W
i
n
d
.

S
h
o
w
 
a
n
d
 
d
i
s
c
u
s
s
 
f
i
l
m
.

D
i
s
c
u
s
s
 
t
h
e
 
i
n
f
l
u
e
n
c
e
 
o
f
 
p
r
e
h
i
s
t
o
r
i
c

m
a
n
 
i
n
 
t
o
d
a
y
'
s

s
o
c
i
e
t
y
,
 
i
.
e
.
,
 
t
e
l
e
v
i
s
i
o
n
,
 
m
o
v
i
e
s
,

b
o
o
k
s
,
 
e
t
c
.

(
T
a
r
z
a
n
.
,
 
'
T
l
i
n
t
s
t
o
n
e
s
°
)

P
a
g
e
 
D
-
1
6

°
I
n
t
e
r
v
i
e
w
 
W
i
t
h
 
D
r
.
 
M
a
r
g
a
r
e
t

M
e
a
d
"
,
 
F
o
l
k
w
a
y
 
R
e
c
o
r
d
s

M
o
o
r
e
,
 
R
.
 
E
v
o
l
u
t
i
o
n

D
a
r
w
i
n
,
 
O
r
i
g
i
n
 
o
f
 
t
h
e
 
S
p
e
c
i
e
s

L
a
w
r
e
n
c
e
 
a
n
d
 
L
e
e
,

0
0
-
1
0
4
 
°
P
r
i
m
i
t
i
v
e

W
o
r
l
d
4

I
n
h
e
r
i
t
 
t
h
e

W
i
n
d

M
a
n
 
I
n
 
O
u
r



I
I
.
 
R
i
v
e
r
 
V
a
l
l
e
y

C
i
v
i
l
i
z
a
t
i
o
n

A
.
 
I
n
d
i
a

k
e
a
d
 
s
e
l
e
c
t
i
o
n
s
 
f
r
o
m
 
T
h
e
 
R
i
g
-
V
e
d
a
,
 
T
h
e
 
M
a
h
a
b
h
a
r
a
t
a
,
a
n
d

T
h
e
 
B
h
a
g
a
v
a
d
 
G
i
t
a

o
t
h
e
r
 
I
n
d
i
a
n
 
t
h
e
o
l
o
g
i
c
a
l
 
w
r
i
t
i
n
g
s
.

C
l
a
s
s
 
d
i
s
c
u
s
s
i
o
n

T
h
e
 
R
i
g
-
V
e
d
a

o
f
 
s
i
m
i
l
a
r
i
t
i
e
s
 
a
n
d
 
d
i
s
s
i
m
i
l
a
r
i
t
i
e
s
 
b
e
t
w
e
e
n
 
C
h
r
i
s
t
i
a
n

T
h
e
 
M
a
h
a
b
h
a
r
a
t
a

a
n
d
 
I
n
d
i
a
n
 
r
e
l
i
g
i
o
n
s
.

V
i
e
w
 
a
n
c
i
e
n
t
 
a
n
d
 
m
o
d
e
r
n
 
I
n
d
i
a
n
 
a
r
t
 
p
r
i
n
t
s
.

H
a
v
e
 
c
l
a
s
s
 
d
i
s
c
u
s
s
 
t
h
e
 
e
p
i
c
 
f
o
r
m
 
w
i
t
h
 
e
m
p
h
a
s
i
s
 
f
o
r

d
i
s
c
u
s
s
i
o
n
 
o
n
 
t
h
e
 
O
d
y
s
s
e
y
,
 
t
h
e
n
 
r
e
a
d
 
t
h
e
 
I
n
d
i
a
n
 
e
p
i
c

R
a
m
a
y
a
n
a
.

B
.
 
C
h
i
n
a

V
i
e
w
 
a
n
d
 
d
i
s
c
u
s
s
 
f
i
l
m
.

P
e
e
d
 
a
n
d
 
d
i
s
c
u
s
s
 
w
r
i
t
i
n
g
s
 
o
f
 
C
o
n
f
u
s
c
i
o
u
s
.

G
i
v
e
 
i
n
d
i
v
i
d
u
a
l
 
o
r
a
l
 
r
e
p
o
r
t
 
o
n
 
C
o
n
f
u
c
i
o
u
s
'
 
l
i
f
e
 
a
n
d

w
r
i
t
i
n
g
s
.

C
.
 
M
e
s
o
p
o
t
a
m
i
a

V
i
e
w
 
B
a
b
y
l
o
n
i
a
n
 
a
r
t
.

D
i
s
c
u
s
s
 
s
u
b
j
e
c
t
s
 
p
o
r
t
r
a
y
e
d
 
a
n
d

w
h
y
.

D
.
 
E
g
y
p
t

H
a
v
e
 
c
o
m
m
i
t
t
e
e
 
r
e
p
o
r
t
 
o
n
 
n
o
v
e
l
 
C
a
r
a
v
a
n
.

A
s
s
i
g
n
 
a
l
l
 
s
t
u
d
e
n
t
s
 
t
o
 
b
e
c
o
m
e
 
e
x
p
e
r
t
s
 
i
n
 
o
n
e
 
o
f
 
t
h
e

f
o
l
l
o
w
i
n
g
 
f
i
e
l
d
s
 
t
h
r
o
u
g
h
 
r
e
s
e
a
r
c
h
:

d
e
a
t
h
 
m
a
s
k
s
,

E
g
y
p
t
i
a
n
 
f
u
n
e
r
a
l
 
p
r
a
c
t
i
c
e
s
,
 
v
a
r
i
o
u
s
 
E
g
y
p
t
i
a
n

r
e
l
i
g
i
o
n
s
,
 
H
a
m
m
u
r
a
b
i
'
s
 
C
o
d
e
,
 
a
n
d
 
o
n
 
m
o
d
e
r
n
 
n
o
v
e
l
s

d
e
p
i
c
t
i
n
g
 
E
g
y
p
t
i
a
n
 
t
i
m
e
s
.

D
i
v
i
d
e
 
c
l
a
s
s
 
i
n
t
o
 
s
e
v
e
r
a
l

d
i
s
c
u
s
s
i
o
n
 
g
r
o
u
p
s
,
 
e
a
c
h
 
g
r
o
u
p
 
c
o
n
t
a
i
n
i
n
g
 
a
n
 
e
x
p
e
r
t

o
n
 
e
a
c
h
 
o
f
 
t
h
e
 
a
b
o
v
e
 
t
o
p
i
c
s
.

S
h
o
w
 
E
g
y
p
t
i
a
n
 
a
r
t
 
r
e
p
o
r
d
u
c
t
i
o
n
s
,
 
b
a
s
 
r
e
l
i
e
f
s
,

s
c
u
l
p
t
u
r
e
s
,
 
e
t
c
.

D
i
s
c
u
s
s
.

N
o
t
e
 
c
h
a
n
g
e
s
 
t
h
r
o
u
g
h
 
t
h
e

y
e
a
r
s
.

P
a
g
e
 
D
-
1
7

H
o
m
e
r
,
 
O
d
y
s
s
e
y

R
a
m
a
y
a
n
a

'
T
u
d
d
h
i
s
t

D
e
 
J
o
n
g
,
 
P
a
i
n
t
i
n
g
s
 
o
f
 
t
h
e

W
e
s
t
e
r
n
 
W
o
r
l
d

J
a
n
s
o
n
,
 
T
h
e
 
S
t
o
r
y
 
o
f
 
P
a
i
n
t
i
n
g

M
i
c
h
e
n
e
r
,
 
J
.
 
C
a
r
a
v
a
n

E
g
y
p
t
i
a
n
 
W
a
l
l
 
P
a
i
n
t
i
n
g
s
 
(
A

M
e
n
t
o
r
 
B
o
o
k
)

M
u
l
l
e
r
,
 
L
o
o
m
 
o
f
 
H
i
s
t
o
r
y

M
u
l
l
e
r
,
 
U
s
e
s
 
o
f
 
t
h
e
 
P
a
s
t

C
r
a
m
,
 
H
a
n
d
s
 
o
n
 
t
h
e
 
P
a
s
t

W
a
l
t
a
i
r
i
,
 
T
h
e
 
E
g
y
p
t
i
a
n

'
T
h
e
 
H
e
a
d
 
o
f
 
Q
u
e
e
n
 
N
e
f
e
r
t
i
t
i
'

c
.
 
1
3
5
0
 
B
.
C
.

'
B
a
s
a
l
t
 
H
e
a
d
 
o
f
 
a
 
P
r
i
e
s
t
'

c
.
 
6
0
0
 
B
.
C
.



I
I
I
.
 
A
f
r
i
c
a

I
V
.
 
C
u
l
t
,
i
r
e
 
o
f
 
t
h
e

W
e
s
t
e
r
n

H
e
m
i
.
s
p
h
e
r
e

A
.
 
I
n
c
a

B
.
 
M
a
y
a

S
u
g
g
e
s
t
 
i
n
t
e
r
e
s
t
e
d
 
s
t
u
d
e
n
t
s
 
.
o
n
s
t
r
u
c
t
 
b
r
e
a
k
 
a
w
a
y
 
m
o
d
e
l
s

o
f
 
E
g
y
p
t
i
a
n
 
p
y
r
a
m
i
d
s
.

S
h
o
w
 
a
n
d
 
d
i
s
c
u
s
s
 
f
i
l
m
.

D
i
s
t
r
i
b
u
t
e
 
p
r
e
p
a
r
e
d
 
s
h
e
e
t
s
 
o
f
 
A
f
r
i
c
a
n
 
p
o
e
t
r
y
 
f
o
r
 
t
h
e

c
l
a
s
s
 
t
o
 
r
e
a
d
 
a
n
d
 
e
n
j
o
y
.

D
i
s
c
u
s
s
 
s
y
m
b
o
l
s
 
u
s
e
d
 
a
n
d

t
h
e
 
s
u
b
j
e
c
t
s
.

W
o
r
k
 
o
n
 
i
n
d
i
v
i
d
u
a
l
 
r
e
s
e
a
r
c
h
 
f
o
r
 
i
n
f
o
L
m
a
t
i
o
n
 
a
n
d
 
r
e
p
o
r
t
-

i
n
g
 
o
n
 
a
n
c
i
e
n
t
 
A
f
r
i
c
a
n
 
c
u
l
t
u
r
e
s
.

V
o
l
u
n
t
e
e
r
s
 
f
o
r
 
o
r
a
l

r
e
p
o
r
t
s
.

O
t
h
e
r
s
 
w
r
i
t
t
e
n
.

I
n
t
r
o
d
u
c
t
o
r
y
 
l
e
c
t
u
r
e
 
c
o
v
e
r
i
n
g
 
s
e
v
e
r
a
l
 
c
i
v
i
l
i
z
a
t
i
o
n
s
 
a
n
d

c
u
l
t
u
r
e
s
.

A
s
s
i
g
n
 
o
r
a
l
 
p
r
e
s
e
n
t
a
t
i
o
n
 
o
f
 
v
a
r
i
o
u
s
 
I
n
d
i
a
n
 
r
e
l
i
g
i
o
u
s

s
a
c
r
i
f
i
c
e
s
.

V
i
e
w
 
a
n
d
 
d
i
s
c
u
s
s
 
s
u
b
j
e
c
t
s
 
r
e
p
r
e
s
e
n
t
e
d
 
i
n
 
I
n
c
a
n
 
a
r
t
.

G
i
v
e
 
o
r
a
l
 
p
r
e
s
e
n
t
a
t
i
o
n
 
o
f
 
v
a
r
i
o
u
s
 
I
n
d
i
a
n
 
r
e
l
i
g
i
o
u
s

s
a
c
r
i
f
i
c
e
s
.

S
e
e
 
a
n
d
 
d
i
s
c
u
s
s
 
f
i
l
m
 
s
t
r
i
p
.

P
a
g
e
 
D
-
1
8

'
B
r
o
n
z
e
 
C
a
t
'
 
c
.
 
5
0
0
 
B
.
C
.

0
0
-
7
1
7
 
.
'
A
n
c
i
e
n
t
 
E
g
y
p
t
"

"
A
n
c
i
e
n
t
 
E
g
y
p
t
i
a
n
 
A
r
t
"

D
e
 
J
o
n
g
,
 
P
a
i
n
t
i
n
s
 
o
f
 
t
h
e
 
W
e
s
t
e
r
n

W
o
r
l
d

J
a
n
s
o
n
,
 
T
h
e
 
P
i
c
t
u
r
e
 
H
i
s
t
o
r
y
 
o
f

P
a
i
n
t
i
n
g

"
H
e
r
i
t
a
g
e
 
o
f
 
t
h
e
 
M
a
y
a
"

J
a
n
s
o
n
,
 
T
h
e
 
P
i
c
O
a
r
e
 
H
i
s
t
o
r
y
 
o
f

P
a
i
n
t
i
n
g



C
.
 
A
z
t
e
c

D
.
 
A
m
e
r
i
c
a
n

I
n
d
i
a
n

H
a
v
e
 
s
t
u
d
e
n
t
s
 
c
l
o
t
h
e
 
d
o
l
l
s
,
 
s
k
e
t
c
h
 
c
l
o
t
h
i
n
g
,
 
r
e
c
r
e
a
t
e

t
e
x
t
i
l
e
 
p
a
t
t
e
r
n
s
 
i
n
 
t
h
e
 
s
t
y
l
e
 
i
n
 
I
n
c
a
n
 
a
n
d
 
M
a
y
a
n
 
a
r
t
.

H
a
v
e
 
c
o
m
m
i
t
t
e
e
 
p
r
e
s
e
n
t
 
j
o
u
r
n
a
l
i
s
t
i
c
 
r
e
p
o
r
t
 
o
f
 
t
h
e
 
A
z
t
e
c
 
C
o
o
n
,
 
C
.
 
T
h
e
 
S
t
o
r
y
 
o
f
 
M
a
n

d
e
s
t
r
u
c
t
i
o
n
.

S
h
o
w
 
s
l
i
d
e
s
 
o
f
 
U
n
i
v
e
r
s
i
t
y
 
o
f
 
M
e
x
i
c
o
.

D
i
s
c
u
s
s
 
I
n
d
i
a
n
 
a
r
t
 
i
n
f
l
u
e
n
c
e
.

H
a
v
e
 
s
t
u
d
e
n
t
s
 
l
i
s
t
 
f
o
r
 
c
l
a
s
s
 
d
i
s
c
u
s
s
i
o
n
 
a
n
y
 
r
e
m
n
a
n
t
s

o
f
 
o
u
r
 
I
n
d
i
a
n
 
h
e
r
i
t
a
g
e
;
 
n
a
m
e
s
,
 
w
o
r
d
s
,
 
t
a
l
e
s
,
 
e
t
c
.

S
h
o
w
 
f
i
l
m
 
a
n
d
 
d
i
s
c
u
s
s
 
m
u
s
i
c
,
 
s
y
m
b
o
l
s
,
 
s
t
o
r
y
.

0
-
5
0
2
 
n
T
h
e
 
L
o
o
n
'
s
 
N
e
c
k
l
a
c
e
'
?

S
h
o
w
 
f
i
l
m
 
a
n
d
 
d
i
s
c
u
s
s
 
f
o
r
 
s
u
m
m
a
r
y
 
o
f
 
u
n
i
t
.

0
0
-
3
9
4
 
°
M
a
n
 
a
n
d
 
H
i
s
 
C
u
l
t
u
r
e
°

C
u
l
m
i
n
a
t
i
n
g
 
a
c
t
i
v
i
t
y
:

F
i
e
l
d
 
t
r
i
p
 
t
o
 
M
a
r
s
h
a
l
l
,
 
M
o
.

t
o
 
v
i
e
w
 
e
x
c
a
v
a
t
i
o
n
,
 
r
e
l
i
c
s
,
 
s
k
e
l
e
t
o
n
s
,
 
h
i
l
l
 
f
o
r
t
 
o
f

p
r
i
m
i
t
i
v
e
 
A
m
e
r
i
c
a
n
 
I
n
d
i
a
n
s
.

A
d
m
i
n
i
s
t
e
r
 
t
e
s
t
 
c
o
v
e
r
i
n
g
 
m
a
j
o
r
 
a
r
c
h
e
o
l
o
g
i
c
a
l
 
f
i
n
d
s
,

m
a
j
o
r
 
r
e
s
e
a
r
c
h
e
r
s
 
a
n
d
 
s
u
b
j
e
c
t
s
 
o
f
 
p
r
i
m
i
t
i
v
e
 
a
r
t
w
o
r
k
.

H
a
v
e
 
s
t
u
d
e
n
t
s
 
l
o
c
a
t
e
 
t
h
e
 
v
a
r
i
o
u
s
 
c
u
l
t
u
r
e
s
 
o
n
 
a
 
b
l
a
n
k

o
u
t
l
i
n
e
 
m
a
p
.

T
h
i
s
 
s
h
o
u
l
d
 
i
m
p
r
o
v
e
 
t
h
e
i
r
 
g
e
n
e
r
a
l
 
a
n
d

g
e
o
g
r
a
p
h
i
c
a
l
 
k
n
o
w
l
e
d
g
e
.

(
N
O
T
E
:

A
t
 
v
a
r
i
o
u
s
 
t
i
m
e
s
 
t
h
r
o
u
g
h
o
u
t
 
t
h
e
 
c
o
u
r
s
e
,
 
s
p
o
t
 
q
u
i
z
z
e
s
 
s
h
o
u
l
d
 
b
e
 
g
i
v
e
n
 
o
v
e
r
 
t
h
e
 
m
a
j
o
r
 
p
o
i
n
t
s
 
w
h
i
c
h

t
h
e
 
i
n
s
t
r
u
c
t
o
r
 
h
o
p
e
s
 
t
h
e
 
s
t
u
d
e
n
t
 
w
i
l
l
 
r
e
t
a
i
n
 
f
r
o
m
 
h
i
s
 
s
t
u
d
y
 
o
f
 
h
u
m
a
n
i
t
i
e
s
.
)

P
a
g
e
 
D
-
1
9



U
N
I
T
 
I
I
I

-
 
G
R
E
E
C
E
:

M
A
N
 
A
S
 
T
H
E
 
M
E
A
S
U
R
E

S
u
g
g
e
s
t
e
d
 
T
i
m
e
:

S
i
x
 
W
e
e
k
s

O
v
e
r
v
i
e
w
:

I
t
 
i
s
 
e
s
s
e
n
t
i
a
l
 
i
n

a
 
s
t
u
d
y
 
o
f
 
m
a
n
'
s
 
c
u
l
t
u
r
a
l

d
e
v
e
l
o
p
m
e
n
t
 
t
h
a
t
 
t
h
e
 
s
t
u
d
e
n
t
g
a
i
n
 
a
 
t
h
o
r
o
u
g
h

k
n
o
w
l
e
d
g
e
 
o
f
 
l
i
f
e
 
a
s
 
i
t

w
a
s
 
i
n
 
a
n
c
i
e
n
t
 
G
r
e
e
c
e
 
f
o
r
 
t
h
e
r
e

l
i
e
s
 
t
h
e
 
c
u
l
t
u
r
a
l
f
o
u
n
d
a
t
i
o
n
 
o
f
 
t
h
e
w
e
s
t
e
r
n
 
w
o
r
l
d
.

I
t
s
 
m
e
n
 
o
f
 
s
c
i
e
n
c
e
,
 
p
h
i
l
o
s
o
p
h
,

d
r
a
m
a
,
 
a
n
d
 
a
r
t
 
i
n
i
t
i
a
t
e
d

t
h
e
 
r
e
a
s
o
n
i
n
g
,

i
n
v
e
n
t
i
v
e
n
e
s
s
 
a
n
d
 
e
n
j
o
y
m
e
n
t

o
f
 
t
o
d
a
y
.

.
T
h
e
 
s
t
o
r
y
 
o
f
 
G
r
e
e
c
e
,
 
i
t
s

g
r
e
a
t
n
e
s
s
 
a
n
d
 
i
t
s
 
d
e
c
l
i
n
e
,

y
e
t
 
i
t
s
 
d
e
d
i
c
a
t
i
o
n
 
t
o
 
f
r
e
e
d
o
m
,

u
n
d
e
r
s
t
a
n
d
i
n
g
 
a
n
d

g
r
e
a
t
 
t
h
o
u
g
h
t
 
i
s
 
o
n
e
 
o
f
 
t
h
e

m
o
s
t
 
f
a
s
c
i
n
a
t
i
n
g
 
i
n
 
h
i
s
t
o
r
y
.

T
h
e
 
l
e
s
s
o
n
 
o
f
 
G
r
e
e
c
e

i
s
 
o
n
e
 
w
h
i
c
h
 
s
h
o
w
s

t
h
e
 
w
e
l
l

r
o
u
n
d
e
d
n
e
s
s
 
o
f
 
m
a
n

-
 
a
t
h
l
e
t
e
 
a
n
d
 
p
o
e
t
.

M
a
n
 
i
n
 
t
h
e
 
G
r
e
e
k
 
s
o
c
i
e
t
y

p
e
r
h
a
p
s
 
r
e
a
c
h
e
d
 
h
i
s

z
e
n
i
t
h
 
l
e
a
v
i
n
g

f
o
r
e
v
e
r
 
h
i
s
 
m
a
r
k
 
t
o
 
b
e
a
 
g
o
a
l
 
f
o
r
 
a
l
l
 
m
a
n
k
i
n
d
 
t
o
 
e
m
u
l
a
t
e
.

S
p
e
c
i
f
i
c
 
O
b
j
e
c
t
i
v
e
s
:

1
.

T
o
 
d
e
v
e
l
o
p
 
i
n
 
t
h
e
 
s
t
u
d
e
n
t

a
 
k
n
o
w
l
e
d
g
e
 
a
n
d
 
u
n
d
e
r
s
t
a
n
d
i
n
g
o
f
 
t
h
e
 
i
m
p
o
r
t
a
n
c
e
 
o
f

G
r
e
e
c
e
'
s
 
g
e
o
g
r
a
p
h
i
c

l
o
c
a
t
i
o
n
 
i
n
 
i
t
s
 
g
r
o
w
t
h
.

2
.

T
o
 
a
c
q
u
a
i
n
t
 
t
h
e
 
s
t
u
d
e
n
t

w
i
t
h
 
t
h
e
 
d
e
f
i
n
i
t
e
 
G
r
e
e
k

s
t
y
l
e
d
 
c
o
n
t
r
i
b
u
t
i
o
n
s

u
p
o
n
 
w
h
i
c
h
 
t
o
 
b
a
s
e
 
j
u
d
g
m
e
n
t
s

o
f
 
t
h
e
 
s
c
o
p
e
 
o
f
 
G
r
e
e
k

i
n
f
l
u
e
n
c
e
 
t
o
d
a
y
 
i
n

a
r
c
h
i
t
e
c
t
u
r
e
,
 
t
h
e
a
t
e
r
,

s
c
u
l
p
t
u
r
e
,
 
e
d
u
c
a
t
i
o
n
a
n
d

g
o
v
e
r
n
m
e
n
t
.

3
.

T
o
 
h
e
l
p
 
t
h
e
 
s
t
u
d
e
n
t

i
d
e
n
t
i
f
y
 
t
h
e
 
t
h
r
e
a
d
 
o
f
o
u
r
 
G
r
e
e
k
 
h
e
r
i
t
a
g
e
 
w
h
i
c
h

r
u
n
s
 
t
h
r
o
u
g
h
t
 
o
u
r
 
s
o
c
i
e
t
y

t
o
d
a
y
.

4
.

T
o
 
a
c
q
u
a
i
n
t
 
t
h
e

s
t
u
d
e
n
t
 
w
i
t
h
 
m
y
t
h
o
l
o
g
y

s
o
 
t
h
a
t
 
h
e
 
m
i
g
h
t
 
u
n
d
e
r
s
t
a
n
d

a
n
d
 
i
d
e
n
t
i
f
y
 
l
a
t
e
r

l
i
t
e
r
a
r
y

a
l
l
u
s
i
o
n
s
.

5
.

T
o
 
i
m
p
r
o
v
e
 
t
h
e

s
t
u
d
e
n
t
'
s
 
p
o
w
e
r
s
 
o
f

o
b
s
e
r
v
a
t
i
o
n
 
a
n
d
 
d
i
s
c
r
i
m
i
n
a
t
i
o
n

f
o
r
 
a
 
m
o
r
e
 
a
e
s
t
h
e
t
i
c

e
n
j
o
y
m
e
n
t

o
f
 
h
i
s
 
c
u
l
t
u
r
e
 
a
n
d

c
o
m
m
u
n
i
t
y
.

6
.

T
o
 
d
e
v
e
l
o
p
 
r
e
a
d
i
n
g

s
k
i
l
l
s
 
i
n
 
t
h
e
 
r
e
a
d
i
n
g
o
f
 
G
r
e
e
k
 
d
r
a
m
a
.

P
a
g
e
 
D
-
2
0



C
O
N
T
E
N
T

S
U
G
G
E
S
T
E
D
 
A
C
T
I
V
I
T
I
E
S

I
.
 
V
i
e
w
 
o
f
 
G
r
e
e
k

C
u
l
t
u
r
e

A
.
 
M
a
p
 
W
o
r
k

R
E
S
O
U
R
C
E
S

I
n
t
r
o
d
u
c
t
o
r
y
 
l
e
c
t
u
r
e
 
a
n
d
 
f
i
l
m
 
o
n
 
G
r
e
e
k
 
c
u
l
t
u
r
e
 
a
n
d
 
l
i
f
e
.
 
0
0
-
5
7
4
 
"
L
i
f
e
 
I
n
 
L
i
e
n
t
 
G
r
e
e
c

S
u
g
g
e
s
t
 
t
h
a
t
 
s
t
u
d
e
n
t
s
 
p
r
e
p
a
r
e
 
t
o
p
o
g
r
a
p
h
y
 
m
a
p
 
o
f
 
G
r
e
e
c
e

f
o
r
 
e
x
t
r
a
 
c
r
e
d
i
t
.

B
.
 
M
y
t
h
o
l
o
g
y

R
e
a
d
 
s
c
r
i
p
t
o
g
r
a
p
h
i
c
 
c
a
r
t
o
o
n
 
i
n
f
o
r
m
a
t
i
o
n
 
c
o
n
c
e
r
n
i
n
g
 
g
o
d
s

R
e
a
d
 
a
n
d
 
d
i
s
c
u
s
s
 
s
e
l
e
c
t
e
d
 
c
h
a
p
t
e
r
s
 
c
o
n
c
e
r
n
i
n
g
 
G
r
e
e
k

g
o
d
s
 
a
n
d
 
h
e
r
o
e
s
 
i
n
 
H
a
m
i
l
t
o
n
'
s
 
M
y
t
h
o
l
o
g
y
.

E
n
c
o
u
r
a
g
e
 
s
t
u
d
e
n
t
s
 
t
o
 
a
s
s
e
m
b
l
e
 
f
o
l
i
o
 
o
f
 
p
h
o
t
o
s
,
 
o
f

l
o
c
a
l
 
r
e
p
r
e
s
e
n
t
a
t
i
o
n
s
 
o
f
 
G
r
e
e
k
 
m
y
t
h
o
l
o
g
y
 
i
n
 
s
t
a
t
u
e
s

a
n
d
 
a
r
c
h
i
t
e
c
t
u
r
e
.

H
a
v
e
 
s
t
u
d
e
n
t
s
 
b
r
i
n
g
 
t
o
 
c
l
a
s
s
 
a
n
d
 
d
i
s
c
u
s
s
 
G
r
e
e
k

a
l
l
u
s
i
o
n
s
 
i
n
 
a
d
v
e
r
t
i
s
i
n
g
.

D
i
s
c
u
s
s
 
a
n
d
 
p
r
e
p
a
r
e
 
d
o
c
u
m
e
n
t
i
v
e
 
l
i
s
t
 
o
f
 
w
o
r
d
s
 
w
i
t
h

G
r
e
e
k
 
e
t
y
m
o
l
o
g
y
 
a
n
d
 
e
n
l
a
r
g
e
 
o
n
 
t
h
e
 
s
t
o
r
y
 
b
e
h
i
n
d
 
t
h
e

o
r
i
g
i
n
 
o
f
 
t
h
e
 
w
o
r
d
s
,
 
i
.
e
,
 
p
a
n
i
c
,
 
f
r
o
m
 
t
h
e
 
a
n
t
i
c
s
 
o
f

P
a
n
.

C
o
m
p
a
r
e
 
b
i
b
l
i
c
a
l
 
a
n
d
 
m
y
t
h
o
l
o
g
i
c
a
l
 
s
t
o
r
i
e
s
 
o
f
 
c
r
e
a
t
i
o
n

o
f
 
t
h
e
 
w
o
r
l
d

P
a
g
e
 
D
-
2
1

.
C
h
a
n
n
i
n
g
-
B
e
t
e
,
 
S
c
r
i
p
t
o
g
r
a
p
h
i
c

M
y
t
h
o
l
o
g
y

H
a
m
i
l
t
o
n
,
 
E
.
 
M
y
t
h
o
l
o
g
y

H
a
m
i
l
t
o
n
,
 
E
.
 
T
h
e
 
G
r
e
e
k
 
W
a
y

B
o
w
r
a
,
 
C
.
M
.
 
C
l
a
s
s
i
c
a
l
 
G
r
e
e
c
e

D
u
r
a
n
t
,
 
W
.
 
T
h
e
 
L
i
f
e
 
o
f
 
G
r
e
e
c
e

H
a
m
i
l
t
o
n
,
 
E
.
 
M
y
t
h
o
l
o
g
y

C
h
a
n
h
i
n
g
-
B
e
t
e
,
 
S
c
r
i
p
t
o
g
r
a
p
h
i
c

M
y
t
h
o
l
o
g
y



D
i
v
i
d
e
 
t
h
e
 
c
l
a
s
s
 
i
n
t
o
 
g
r
o
u
p
s
 
w
i
t
h
 
e
a
c
h
 
g
r
o
u
p
 
t
a
k
i
n
g
 
a

d
i
f
f
e
r
e
n
t
 
G
r
e
e
k
 
m
y
t
h
o
l
o
g
i
c
a
l
 
f
a
m
i
l
y
.

H
a
v
e
 
e
a
c
h
 
g
r
o
u
p

p
r
e
p
a
r
e
 
a
 
g
e
n
e
o
l
o
g
i
c
a
l
 
c
h
a
r
t
 
o
f
 
t
h
e
 
f
a
m
i
l
y
 
h
e
r
o
e
s
.

I
n
d
i
V
i
d
u
a
l
s
 
w
i
t
h
i
n
 
t
h
e
 
g
r
o
u
p
s
 
s
h
o
u
l
d
 
b
e
c
o
m
e
 
i
n
f
o
r
m
e
d

o
f
 
a
n
d
 
r
e
p
o
r
t
 
o
n
 
s
t
o
r
i
e
s
 
o
f
 
h
e
r
o
e
s
'
 
l
i
v
e
s
.

S
h
o
w
 
r
e
p
r
o
d
u
c
t
i
o
n
s
 
o
f
 
p
a
i
n
t
i
n
g
s
 
t
h
r
o
u
g
h
o
u
t
 
t
h
e
 
h
i
s
t
o
r
y

o
f
 
a
r
t
 
b
a
s
e
d
 
o
n
 
m
y
t
h
o
l
o
g
i
c
a
l
 
s
u
b
j
e
c
t
s
.

L
i
s
t
e
n
 
t
o
 
a
n
d
 
d
u
s
c
u
s
s
 
a
n
y
 
m
u
s
i
c
,
 
o
p
e
r
a
s
,

c
o
n
c
e
r
t
o
s
,
 
e
t
c
.
 
w
h
i
c
h
 
d
e
a
l
 
w
i
t
h
 
m
y
t
h
o
l
o
g
i
c
a
l

t
h
e
m
e
s
.

A
s
s
i
g
n
 
t
h
e
 
s
t
u
d
e
n
t
 
a
 
p
a
p
e
r
 
i
n
 
w
h
i
c
h
 
h
e
 
c
r
e
a
t
e
s

a
 
m
y
t
h
 
t
o
 
e
x
p
l
a
i
n
 
t
h
e
 
o
r
i
g
i
n
 
o
f
 
s
o
m
e
 
n
a
t
u
r
a
l
 
o
b
j
e
c
t

f
r
o
m
 
h
i
s
 
o
w
n
 
e
n
v
i
r
o
n
m
e
n
t
.

C
.
 
P
h
i
l
o
s
o
p
h
e
r
s

S
h
c
w
 
f
i
l
m
 
a
n
d
 
d
i
s
c
u
s
s
.

1
.
 
S
o
c
r
a
t
e
s

I
n
t
r
o
d
u
c
t
o
r
y
 
l
e
c
t
u
r
e
 
b
y
 
t
e
a
c
h
e
r
 
c
o
n
c
e
r
n
i
n
g
 
o
v
e
r
a
l
l

v
i
e
w
 
o
f
 
t
h
e
 
t
h
r
e
e
 
m
a
j
o
r
 
p
h
i
l
o
s
o
p
h
e
r
s
'
 
l
i
v
e
s
 
a
n
d

t
e
a
c
h
i
n
g
s
.

D
i
s
c
u
s
s
i
o
n
 
o
f
 
S
o
c
r
a
t
i
c
 
m
e
t
h
o
d
 
o
f
 
l
e
a
r
n
i
n
g
 
a
n
d
 
t
e
a
c
h
i
n
g
.

P
a
g
e
 
D
-
2
2

H
a
m
i
l
t
o
n
,
 
E
.
 
M
y
t
h
o
l
o
g
y

T
i
t
i
a
n
,
 
"
B
a
c
c
h
u
s
 
a
n
d
 
A
r
i
a
d
n
e

T
i
t
i
a
n
,
 
u
L
a
o
c
o
o
n
"

T
i
t
i
a
n
,
 
d
H
e
r
m
e
s
 
a
n
d
 
D
i
o
n
y
s
i
u
s
"

T
i
t
i
a
n
,
 
u
O
r
p
h
e
u
s
 
a
n
d
 
E
u
r
y
d
i
c
e
'
?

T
i
e
p
o
l
,
 
'
7
R
i
v
e
r
 
G
o
d
 
a
n
d
 
N
y
m
p
h
'

R
a
p
h
a
e
l
,
 
"
G
a
l
a
t
e
a
'

B
o
t
t
i
c
e
l
l
i
,
 
'
'
B
i
r
t
h
 
o
f
 
V
e
n
u
s
'
'

B
r
u
e
g
h
e
l
,
 
'
T
a
l
l
 
o
f
 
I
c
a
r
u
s

S
t
r
a
u
s
s
,
 
'
T
l
e
c
t
r
a
u

O
f
f
e
n
b
a
c
h
'
s
 
O
p
e
r
a
,
 
"
O
r
p
h
e
u
s
 
i
n

t
h
e
 
U
n
d
e
r
w
o
r
l
d
u

G
l
u
c
k
'
s
 
O
p
e
r
a
,

O
r
p
h
e
u
s
 
a
n
d

E
u
r
y
d
i
c
e
'
?

H
e
n
r
i
'
s
 
A
t
o
n
a
l
 
M
o
d
e
r
n
 
M
u
s
i
c
,

f
l
O
r
p
h
e
u
s
"

O
X
-
3
6
3
 
°
A
t
h
e
n
,
 
T
h
e
 
G
o
l
d
e
n
 
A
g
e
"



2
.
 
P
l
a
t
o

H
a
v
e
 
s
t
u
d
e
n
t
s
 
o
r
g
a
n
i
z
e
 
i
n
t
o
 
g
r
o
u
p
s
 
a
n
d
 
p
r
e
p
a
r
e
 
a
n

o
r
i
g
i
n
a
l
 
d
r
a
m
a
t
i
z
a
t
i
o
n
 
o
f
 
t
h
e
 
S
o
c
r
a
t
i
c
 
m
e
t
h
o
d
 
o
f

p
r
e
s
e
n
t
i
n
g
 
f
a
c
t
s
.

R
e
a
d
 
H
a
m
i
l
t
o
n
 
a
n
d
 
d
i
s
c
u
s
s
.

R
e
l
a
t
e
 
e
v
e
n
t
s
 
i
n

S
o
c
r
a
t
e
s
'
 
l
i
f
e
 
t
o
 
t
h
o
s
e

m
o
d
e
r
n
-
d
a
y

p
h
i
l
o
s
o
p
h
e
r
s
 
a
n
d
 
s
t
a
t
e
s
m
e
n
.

S
h
o
w
 
f
i
l
m
 
a
n
d
 
d
i
s
c
u
s
s
.

S
e
l
e
c
t
 
v
a
r
i
o
u
s
 
g
r
o
u
p
s
 
o
f
 
s
t
u
d
e
n
t
s
 
t
o
 
e
n
a
c
t

D
r
a
m
a
t
i
z
a
t
i
o
n
 
o
f
 
S
o
c
r
a
t
e
s

t
e
a
c
h
i
n
g
s
 
a
n
d
 
t
h
e

e
v
e
n
t
s
 
o
f
 
h
i
s
 
l
i
f
e
 
a
s
 
g
i
v
e
n
 
i
n
 
p
l
a
y
s
.

R
e
p
o
r
t
 
b
y
 
i
n
d
i
v
i
d
u
a
l
 
o
n
 
P
l
a
t
o
'
s
 
l
i
f
e
 
a
n
d
 
w
r
i
t
i
n
g
s
.

E
m
p
h
a
s
i
z
e
 
t
h
a
t
 
a
n
y
 
r
e
p
o
r
t
 
m
u
s
t
 
g
i
v
e

a
n
 
o
v
e
r
a
l
l
 
v
i
e
w

o
f
 
t
h
e
 
s
u
b
j
e
c
t
 
a
s
 
a
 
h
u
m
a
n
 
l
i
v
i
n
g

a
n
 
e
v
e
r
y
d
a
y
 
l
i
f
e
,
 
n
o
t

a
 
s
t
i
l
t
e
d
 
c
h
r
o
n
o
l
o
g
i
c
a
l
 
p
u
r
e
l
y
 
f
a
c
t
u
a
l
 
c
a
l
e
n
d
a
r
 
o
f

e
v
e
n
t
s
 
i
n
 
h
i
s
 
l
i
f
e
.

R
e
a
d
 
t
h
e
 
"
D
e
a
t
h
 
o
f
 
S
o
c
r
a
t
e
s
'
?
 
b
y
 
P
l
a
t
o
 
f
r
o
m
 
t
h
e

P
h
a
e
d
o

a
n
d
 
c
o
m
p
a
r
e
 
w
i
t
h
 
t
h
e
 
d
r
a
m
a
t
i
z
a
t
i
o
n
 
g
i
v
e
n
 
a
b
o
v
e
.

(
)

\
4
)

H
a
m
i
l
t
o
n
,
 
E
.
 
"
W
i
t
n
e
s
s
 
t
o
 
T
r
u
t
h
'

O
X
-
3
6
4
 
"
P
l
a
t
o
'
s
 
A
p
o
l
o
g
y
?
'

R
i
c
h
a
r
d
s
,
 
L
A
.
 
N
h
y
.
S
o

S
o
c
r
a
t
e
s
?
"

P
l
a
t
o
,
 
"
D
e
a
t
h
 
o
f
 
S
o
c
r
a
t
e
s
"

S
e
l
e
c
t
 
t
w
o
 
s
t
u
d
e
n
t
s
 
t
q
 
r
e
a
d
 
W
a
r
r
e
n
'
s
,
 
T
h
e

C
a
v
e
.

W
a
r
r
e
n
,
 
R
.
P
.
 
T
h
e
 
C
a
v
e

C
a
u
t
i
o
n
 
t
h
e
m
 
t
o
 
w
o
r
k
 
i
m
g
e
t
h
e
r
.

H
a
v
e
 
t
h
e
m
 
r
e
t
e
l
l

P
l
a
t
o
,
 
T
h
e
 
R
e
p
u
b
l
i
c
,
°
B
o
o
k
 
V
I
I
"

t
h
e
 
s
t
o
r
y
 
t
o
 
t
h
e
 
c
l
a
s
s
,

C
l
a
s
s
 
s
h
o
u
l
d
 
r
e
l
a
t
e
 
W
a
r
r
e
n
'
s

J
o
w
e
t
t
,
 
B
.
 
T
h
e
 
R
e
p
u
b
l
i
c

s
t
o
r
y
 
a
n
d
 
p
h
i
l
o
s
p
h
y
 
a
s

:
%
e
t
 
f
o
r
t
h
 
i
n
 
h
i
s
 
n
o
v
e
l
 
w
i
t
h

t
h
a
t
 
o
f
 
P
l
a
t
o
 
i
n
 
T
h
e
 
R
e
p
u
b
l
i
c
.

H
a
v
e
 
c
o
m
m
i
t
t
e
e
 
d
i
s
c
u
s
s
 
a
n
d
 
p
r
e
s
e
n
t
 
t
h
e

P
l
a
t
o
n
i
c

m
e
t
h
c
:

3
.
 
R
r
i
s
t
o
t
l
e

S
h
o
w
 
a
n
d
 
d
i
s
c
u
s
s
 
f
i
l
m
.

P
a
g
e
 
D
-
2
3

B
u
c
h
a
n
a
n
,
 
S
.
 
T
h
e
 
P
o
r
t
a
b
l
e

P
l
a
t
o

O
X
-
3
6
5
 
"
A
r
i
s
t
o
t
l
e
'
s
 
E
t
h
i
c
s
:

T
h
e
o
r
y
 
o
f
 
H
a
p
p
i
n
e
s
s
"



D
i
v
i
d
e
 
c
l
a
s
s
 
i
n
t
o
 
g
r
o
u
p
s
 
f
o
r
 
d
i
s
c
u
s
s
i
o
n
 
a
n
d

r
e
s
e
a
r
c
h
 
o
n
 
s
p
e
c
i
a
l
 
a
s
s
i
g
n
e
d
 
t
o
p
i
c
s
,
 
i
.
e
.
,

A
r
i
s
t
o
t
l
e
'
s
 
s
c
i
e
n
t
i
f
i
c
 
m
e
t
h
o
d
,
 
h
i
s
 
i
n
f
l
u
e
n
c
e
 
o
n

A
l
e
x
a
n
d
e
r
 
t
h
e
 
G
r
e
a
t
,
 
A
r
i
s
t
o
t
l
e
'
s
 
v
i
e
w
s
 
o
f
 
p
o
l
i
t
i
c
s
,

a
n
d
 
e
t
h
i
c
s
,
 
e
t
c
.

H
a
v
e
 
c
l
a
s
s
 
r
e
a
d
 
N
i
c
h
o
m
a
c
h
e
a
n
 
E
t
h
i
c
s
 
c
o
n
c
e
r
n
i
n
g

h
a
p
p
i
n
e
s
s
 
a
n
d
 
d
i
s
c
u
s
s
 
A
r
i
s
t
o
t
l
e
'
s
 
t
h
e
o
r
y
 
i
n
 
t
h
e

l
i
g
h
t
 
o
f
 
t
o
d
a
y
'
s
 
s
o
c
i
e
t
y
.

S
h
o
w
 
t
h
e
 
f
i
l
m
 
a
 
s
e
c
o
n
d
 
t
i
m
e
 
a
n
d
 
a
s
s
i
g
n
 
s
t
u
d
e
n
t
s
 
a

c
r
i
t
i
q
u
e
 
s
h
o
w
i
n
g
 
t
h
e
i
r
 
g
r
o
w
t
h
 
i
n
 
u
n
d
e
r
s
t
a
n
d
i
n
g
 
o
f

A
r
i
s
t
o
t
l
e
'
s
 
v
i
e
w
s
 
b
e
t
w
e
e
n
 
t
h
e
 
f
i
r
s
t
 
a
n
d
 
s
e
c
o
n
d

s
h
o
w
i
n
g
s
.

(
T
h
i
s
 
t
e
c
h
n
i
q
u
e
 
m
a
y
 
b
e
 
u
s
e
d
 
s
e
v
e
r
a
l
 
t
i
m
s

i
n
 
t
h
e
 
c
o
u
r
s
e
 
o
f
 
t
h
e
 
y
e
a
r
 
t
o
 
g
o
o
d
 
e
f
f
e
c
t
.
)

4
.
 
P
r
e
v
a
i
l
i
n
g

I
n
s
t
r
u
c
t
o
r
 
s
h
o
u
l
d
 
s
e
l
e
c
t
 
a
n
d
 
p
r
e
p
a
r
e
 
f
o
r
 
c
l
a
s
s

P
h
i
l
o
s
o
-

s
e
v
e
r
a
l
 
r
e
p
r
e
s
e
n
t
a
t
i
v
e
 
w
r
i
t
i
n
g
s
 
f
r
o
m
 
E
p
i
c
u
r
e
a
n
,
 
S
t
o
i
c
,

p
h
i
e
s

a
n
d
 
S
o
p
h
i
c
 
p
h
i
l
o
s
o
p
h
i
e
s
.

S
e
l
e
c
t
i
o
n
s
 
s
h
o
u
l
d
 
b
e
 
g
i
v
e
n

t
o
 
t
h
e
 
c
l
a
s
s
 
w
i
t
h
 
b
r
i
e
f
 
e
x
p
l
a
n
a
t
i
o
n
s
.

A
.
 
T
h
e
 
A
r
t
s

D
i
v
i
d
e
 
t
h
e
 
c
l
a
s
s
 
i
n
t
o
 
s
e
v
e
r
a
l
 
g
r
o
u
p
s
 
f
o
r
 
o
r
i
g
i
n
a
l

r
o
l
e
 
p
l
a
y
i
n
g
 
i
l
l
u
s
t
r
a
t
i
v
e
 
o
f
 
a
b
o
v
e
 
p
h
i
l
o
s
o
p
h
i
e
s
.

A
s
s
i
g
n
 
i
n
d
i
v
i
d
u
a
l
 
o
r
 
g
r
o
u
p
 
r
e
p
o
r
t
s
 
o
n
 
t
h
e
 
l
i
v
e
s
 
o
f

Z
e
n
o
 
a
n
d
 
E
p
i
c
u
r
i
u
s
.

I
n
t
r
o
d
u
c
t
o
r
y
 
l
e
c
t
u
r
e
 
b
y
 
i
n
s
t
r
u
c
t
o
r
 
b
r
i
e
f
l
y

e
x
p
l
a
i
n
i
n
g
 
G
r
e
e
k
 
i
n
f
l
u
e
n
c
e
 
a
n
d
 
c
o
n
t
r
i
b
u
t
i
o
n
s

i
n
 
t
h
e
 
a
r
t
s
.

1
.
 
h
r
c
h
i
t
e
c
-

S
h
o
w
 
a
n
d
 
d
i
s
c
u
s
s
 
f
i
l
m
s
.

t
u
r
e

P
a
g
e
 
D
-
2
4

M
c
K
e
o
n
,
 
e
d
.

T
h
e
 
B
a
s
i
c
 
W
o
r
k
s

o
f
 
A
r
i
s
t
o
t
l
e

A
r
i
s
t
o
t
l
e
,
 
N
i
c
h
o
m
a
c
h
e
a
n
 
E
t
h
i
c
s

O
X
-
3
6
5
 
"
A
r
i
s
t
o
t
l
e
'
s
 
E
t
h
i
c
s
:

T
h
e
o
r
y
 
o
f
 
H
a
p
p
i
n
e
s
s
"

H
y
d
e
,
 
W
.
 
T
h
e
 
F
i
v
e
 
G
r
e
a
t

P
h
i
l
o
s
o
p
h
i
e
s
 
o
f
 
L
i
f
e

D
u
r
a
n
t
,
 
W
.
 
T
h
e
 
L
i
f
e
 
o
f
 
G
r
e
e
c
e

"
T
h
e
 
R
i
s
e
 
o
f
 
G
r
e
e
k
 
A
r
t

"
G
r
e
e
c
e
:
 
T
h
e
 
G
o
l
d
e
n
 
A
g
e
"

"
A
t
h
e
n
s
"

"
G
r
e
a
t
 
A
g
e
 
o
f
 
W
a
r
r
i
o
r
s
,

H
o
m
e
r
i
c
 
H
e
r
o
e
s
"



a
.
 
I
o
n
i
c

b
.
 
D
o
r
i
c

c
.
 
C
o
r
i
n
-

t
h
i
a
n

2
.
 
S
c
u
l
p
t
u
r
e

a
n
d

P
a
i
n
t
i
n
g

E
n
c
o
u
r
a
g
e
 
i
n
t
e
r
e
s
t
e
d
 
s
t
u
d
e
n
t
s
 
t
o
 
p
r
e
p
a
r
e
 
a
 
p
o
r
t
f
o
l
i
o

B
o
a
r
d
m
a
n
,
 
G
r
e
e
k
 
A
r
t

o
f
 
p
h
o
t
o
s
 
o
r
 
s
k
e
t
c
h
e
s
 
c
o
m
p
l
e
t
e
 
w
i
t
h
 
a
d
d
r
e
s
s
e
s
 
a
n
d

b
a
c
k
g
r
o
u
n
d
 
i
n
f
o
r
m
a
t
i
o
n
 
o
f
 
l
o
c
a
l
 
b
u
i
l
d
i
n
g
s
 
u
s
i
n
g
 
G
r
e
e
k

a
r
c
h
i
t
e
c
t
u
r
a
l
 
s
t
y
l
e
.

H
a
v
e
 
t
h
e
 
s
t
u
d
e
n
t
s
 
c
o
l
l
e
c
t
 
c
u
t
o
u
t
s
 
o
f
 
b
u
i
l
d
i
n
g
s
 
f
r
o
m

m
a
g
a
z
i
n
e
s
.

I
n
d
i
c
a
t
e
 
t
h
e
 
G
r
e
e
k
 
i
n
f
l
u
e
n
c
e
 
o
n
 
t
h
e
s
e

b
u
i
l
d
i
n
g
s
.

I
d
e
n
t
i
f
y
 
t
h
e
 
a
r
c
h
i
t
e
c
t
u
r
a
l
 
f
o
r
m
 
i
n
 
t
h
e

s
t
r
u
c
t
u
r
e
s
.

R
e
a
d
 
p
a
g
e
s
 
2
2
-
3
0
 
i
n
 
J
a
n
s
o
n
.

a
.
 
G
e
o
m
e
t
-

D
i
s
c
u
s
s
 
d
i
f
f
e
r
e
n
c
e
s
 
i
n
 
t
h
r
e
e
 
f
o
r
m
s
 
a
n
d
 
p
r
e
d
o
m
i
n
a
n
t

r
i
c

c
o
l
o
r
s
.

b
.
 
A
r
c
h
a
i
c

c
.
 
C
l
a
s
s
i
c

D
i
s
c
u
s
s
 
t
h
e
 
s
t
y
l
e
s
 
r
e
p
r
e
s
e
n
t
e
d
 
i
n
 
t
h
e
 
f
o
l
l
o
w
i
n
g
:

h
A
p
o
l
l
o
 
P
r
o
m
 
M
e
/
o
s
"
,
 
c
.
 
5
7
0
 
B
.
C
.

"
C
h
a
r
i
o
t
e
e
r
 
P
r
o
m
 
D
e
l
p
h
i
"
,
 
c
.
 
4
7
0
 
B
.
C
.

'
M
i
n
g
e
d
 
V
i
c
t
o
r
y
 
o
f
 
S
m
o
t
h
r
a
c
e
,
 
c
.
 
2
0
0
 
B
.
C
.

°
O
l
d
 
M
a
r
k
e
t
 
W
o
m
a
n
'
'

"
D
y
i
n
g
 
G
a
u
l
"

"
C
h
i
l
d
 
a
n
d
 
G
o
o
s
e
"

C
u
p
i
d
 
a
n
d
 
P
s
y
c
h
e

"
L
a
o
c
o
o
n
"
,
 
c
.
 
1
0
0
 
B
.
C
.

D
i
s
c
u
s
s
 
B
r
o
n
z
e
 
H
o
r
s
e
 
P
r
a
u
d
 
o
f
 
1
9
6
7
.

C
o
m
p
a
r
e
 
E
g
y
p
t
i
a
n
 
a
r
e
 
(
"
B
r
o
n
z
e
 
C
a
t
l
)
 
w
i
t
h
 
G
r
e
e
k
 
a
r
t
.

3
.
 
D
r
a
m
a
t
i
s
t
s

S
h
o
w
 
a
n
d
 
d
i
s
c
u
s
s
 
f
i
l
m
.

P
a
g
e
 
D
-
2
5

C
V1
%
4

"
T
h
e
 
A
r
c
h
i
t
e
c
t
u
r
a
l
 
F
o
r
u
m
°

"
N
a
t
i
o
n
a
l
 
G
e
o
g
r
a
p
h
i
c
°

J
a
n
s
o
n
,
 
T
h
e
 
P
i
c
t
u
r
e
 
H
i
s
t
o
r
y
 
o
f

P
a
i
n
t
i
n
g

R
e
a
d
,
 
H
.
 
T
h
e
 
M
e
a
n
i
n
g
 
o
f
 
A
r
t

D
u
d
l
e
y
 
a
n
d
 
F
a
r
i
c
y
,
 
T
h
e
 
H
u
m
a
n
i
t
i
e
s

B
a
l
d
i
n
g
e
r
,
 
T
h
e
 
V
i
s
u
a
l
 
A
r
t
s

O
X
-
1
7
3
 
"
T
h
e
a
t
r
e
:
 
O
n
e
 
o
f
 
t
h
e

H
u
m
a
n
i
t
i
e
s
"



I
n
t
r
o
d
u
c
e
 
t
h
r
o
u
g
h
 
s
e
l
e
c
t
e
d

r
e
a
d
i
n
g
s
 
t
h
e
 
b
a
c
k
g
r
o
u
n
d

o
f
 
G
r
e
e
k
 
a
n
d
 
m
o
d
e
r
n
 
d
t
a
m
a
.

I
n
t
e
r
e
s
t
e
d
 
s
t
u
d
e
n
t
s
 
s
h
o
u
l
d
 
p
r
e
p
a
r
e
 
a

m
o
c
k
-
u
p
 
o
f
 
t
h
e

G
r
e
e
k
 
t
h
e
a
t
r
e
 
c
o
m
p
l
e
t
e
 
w
i
t
h
 
l
a
b
e
l
s
 
a
n
d

c
a
p
t
i
o
n
s
.

H
a
v
e
 
s
t
u
d
e
n
t
s
 
p
r
e
p
a
r
e
 
t
a
p
e
s
 
o
n
 
t
h
e

d
e
v
e
l
o
p
m
e
n
t
 
o
f

G
r
e
e
k
 
d
r
a
m
a
 
i
.
e
.
,
 
t
h
e
 
c
h
o
r
u
s
.

S
t
u
d
e
n
t
s
 
p
r
e
p
a
r
e
 
t
a
p
e
s
 
o
f
 
s
e
l
e
c
t
e
d
 
p
a
s
s
a
g
e
s
 
f
r
o
m

p
l
a
y
s
 
o
f
 
t
h
r
e
e
 
d
r
a
m
a
t
i
s
t
s
 
s
t
u
d
i
e
d
.

(
A
e
s
c
h
y
l
u
s
,

S
o
p
h
o
c
l
e
s
 
a
n
d
 
E
u
r
i
p
i
d
e
s
)

I
n
t
e
r
e
s
t
e
d
 
s
t
u
d
e
n
t
s
 
s
h
o
u
l
d
 
a
c
t
 
o
u
t
 
s
c
e
n
e
s
 
f
r
o
m

p
l
a
y
s
 
o
f
 
d
r
a
m
a
t
i
s
t
s

s
t
u
d
i
e
d
 
f
o
r
 
e
x
t
r
a
 
c
r
e
d
i
t
 
a
n
d

e
n
l
i
g
h
t
e
n
m
e
n
t
.

E
n
c
o
u
r
a
g
e
 
t
h
e
 
s
t
u
d
e
n
t
s
 
t
o
 
m
a
k
e
 
p
a
p
e
r
-
m
a
c
h
e

r
e
p
r
e
s
e
n
t
a
t
i
o
n
s
 
o
f
 
G
r
e
e
k
 
d
r
a
m
a
 
m
a
s
k
s
.

B
i
e
b
e
r
m
,
 
H
i
s
t
o
r
y
 
o
f
 
t
h
e
 
G
r
e
e
k

a
n
d
 
R
o
m
a
n
 
T
h
e
a
t
r
e

C
h
e
n
e
y
,
 
S
.

T
h
e
 
T
h
e
a
t
r
e
,
 
T
h
r
e
e

T
h
o
u
s
a
n
d
 
Y
e
a
r
s
 
o
f
 
D
r
a
m
a

N
i
c
o
l
l
,
 
A
.
 
W
o
r
l
d
 
D
r
a
m
a

G
a
s
s
n
e
r
,
 
J
.
 
T
r
e
a
s
u
r
y
 
o
f
 
t
h
e

1
1

T
h
e
a
t
r
e

R
e
i
n
e
r
t
,
 
O
.
 
D
r
a
m
a
,
 
A
n

I
n
t
r
o
d
u
c
t
o
r
y
 
A
n
t
h
o
l
o
g
y

N
a
t
h
a
n
,
 
G
.
 
e
d
.
 
W
o
r
l
d
'
s
 
G
r
e
a
t

P
l
a
y
s

a
.
 
R
e
s
c
h
y
l
u
s
 
A
s
s
i
g
n
 
i
n
d
i
v
i
d
u
a
l

s
t
u
d
e
n
t
s
 
t
o
 
r
e
p
o
r
t
 
o
n
 
a
n
d
 
l
e
a
d

A
e
s
c
h
y
l
u
s
,
 
O
r
e
s
t
i
a
 
T
r
i
l
o
g
y

d
i
s
c
u
s
s
i
o
n
 
o
f
 
p
l
o
t
s
 
i
n
 
A
g
a
m
e
m
n
o
n
,
 
T
h
e
 
L
i
b
a
t
i
o
n
 
B
e
a
t
e
r
s
,

a
n
d
 
T
h
e
 
E
u
m
e
n
i
d
e
s
 
(
O
r
e
s
t
i
a
,
 
T
r
i
l
o
g
y
)
.

A
s
s
i
g
n
 
i
n
d
i
v
i
d
u
a
l
s
 
t
o
 
r
e
a
d
 
a
n
d
 
r
e
p
o
r
t
 
o
n
 
R
.
 
T
u
r
n
e
y
'
s

D
a
u
g
h
t
e
r
s
 
o
f
 
h
t
r
e
u
s
 
o
r
 
J
e
f
f
e
r
s
'
 
T
h
e
 
T
o
w
e
r
 
B
y
o
n
d
 
T
r
a
g
e
d
y
.

C
l
a
s
s
 
d
i
s
c
u
s
s
i
o
n
 
o
f
 
A
e
s
c
h
y
l
u
s
'
 
w
o
r
k
 
t
o
 
s
h
o
w

G
r
e
e
k

i
n
f
l
u
e
n
c
e
 
o
n
 
t
o
d
a
y
.

A
s
s
i
g
n
 
s
e
l
e
c
t
e
d
 
i
n
d
i
v
i
d
u
a
l
s
 
t
o
 
r
e
p
o
r
t
 
t
o
 
c
l
a
s
s
 
o
n

t
h
e

h
e
r
o
e
s
 
a
n
d
 
t
h
e
 
c
u
r
s
e
 
i
n
 
t
h
e
 
h
o
u
s
e
 
o
f
 
A
t
r
e
u
s
.

P
a
g
e
 
D
-
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b
.
.
S
o
p
h
o
c
l
e
s
 
I
n
d
i
v
i
d
u
a
l
 
i
,
p
o
r
t
s
 
o
n
 
!
n
p
h
o
c
i
e
s
 
a
n
d
 
a

d
i
s
c
u
s
s
i
o
n
 
o
f

t
h
e
 
p
l
a
y
w
r
i
g
h
t
 
a
n
d
 
h
i
s
 
t
i
m
e
s
.

R
e
a
d
 
O
e
d
i
p
u
s
 
R
e
x
 
a
l
o
u
d
 
i
n
t
e
r
s
p
e
r
s
i
n
g
 
t
h
e
 
r
e
a
d
i
n
g
 
w
i
t
h

f
i
l
m
 
s
h
o
w
i
n
g
s
 
a
n
d
 
d
i
s
c
n
s
s
i
o
n
s
.

I
n
s
t
r
u
c
t
o
r
 
s
e
l
e
c
t
 
a
n
d
 
p
r
e
p
a
r
e
 
r
e
a
d
i
n
g
s
 
f
o
r
 
a
 
b
r
i
e
f

i
n
t
r
o
d
u
c
t
i
o
n
 
t
o
 
S
i
g
m
u
n
d
 
F
r
e
u
d
 
a
n
d
 
h
i
s
 
p
h
i
l
o
s
o
p
h
y

c
o
n
c
e
r
n
i
n
g
 
t
h
e
 
O
e
d
i
p
u
s
 
a
n
d
 
E
l
e
c
t
r
a
 
c
o
m
p
l
e
x
e
s
.

H
a
v
e
 
s
e
l
e
c
t
e
d
 
c
l
a
s
s
 
g
r
o
u
p
 
r
e
a
d
 
a
l
d
 
p
r
e
s
e
n
t

r
e
p
r
e
s
e
n
t
a
t
i
v
e
 
e
n
l
i
g
h
t
e
n
i
n
g
 
c
u
t
t
i
n
g
s
 
f
r
o
m
 
O
'
N
e
i
l
l
'
s

M
o
u
r
n
i
n
g
 
B
e
c
o
m
e
s
 
E
l
e
c
t
r
a
 
f
o
r
 
t
h
e
 
c
l
a
s
s
.

I
n
v
i
t
e
 
u
n
i
v
e
r
s
i
t
y
 
p
r
o
f
e
s
s
o
r
 
t
o
 
c
l
a
s
s
 
f
o
r
 
i
n
f
o
r
m
a
t
i
v
e

l
e
c
t
u
r
e
 
a
n
d
 
d
i
s
c
u
s
s
i
o
n
 
o
n
 
b
a
s
i
c
 
F
r
e
u
d
i
a
n
 
p
s
y
c
h
o
l
o
g
y
.

L
i
s
t
e
n
 
f
o
r
 
a
p
p
r
e
c
i
a
t
i
o
n
 
a
n
d
 
e
n
j
o
y
m
e
n
t
 
t
o
 
S
t
r
a
u
s
s
'

"
E
l
e
c
t
r
a
°
 
a
n
d
 
S
t
r
a
v
i
n
s
k
y
'
s
 
N
e
d
i
p
u
s
"
.

D
u
r
a
n
t
,
 
W
.
 
T
h
e
 
L
i
f
e
 
o
f
 
G
r
e
e
c
e

S
o
p
h
o
c
l
e
s
,
 
O
e
d
i
p
u
s
 
R
e
x

s
i
g
)

O
X
-
1
8
0
 
"
A
g
e
 
o
f
 
S
o
p
h
o
c
l
e
s
"

O
X
-
1
8
1
 
"
C
h
a
r
a
c
t
e
r
 
o
f
 
O
e
d
i
p
u
s
"

O
X
-
1
8
2
 
'
T
a
n
 
a
n
d
 
G
o
d
"

O
X
-
1
8
3
 
"
R
e
c
o
v
e
r
y
 
o
f
 
O
e
d
i
p
u
s
"

H
a
l
l
,
 
C
.
 
P
r
i
m
e
r
 
o
f
 
F
r
e
u
d
i
a
n

P
s
y
c
h
o
l
o
g
y

c
.
 
E
u
r
i
p
i
d
e
s
 
I
n
s
t
r
u
c
t
o
r
 
s
h
o
u
l
d
 
a
s
s
i
g
n
 
v
a
r
i
o
u
s
 
p
l
o
t
s

o
f
 
p
l
a
y
s
,

D
u
r
a
n
t
,
 
W
.
 
L
i
f
e
 
o
f
 
G
r
e
e
c
e

e
v
e
n
t
s
 
o
f
 
l
i
f
e
,
 
a
n
d
 
o
t
h
e
r
 
a
s
s
o
c
i
a
t
e
d
 
t
o
p
i
c
s
 
t
o
 
v
a
r
i
o
u
s

G
a
s
s
n
e
r
,
 
T
r
e
a
s
u
r
y
 
o
f
 
t
h
e
 
T
h
e
a
t
e
r

i
n
d
i
v
i
d
u
a
l
s
 
f
o
r
 
r
e
s
e
a
r
c
h
,
 
o
r
a
l
 
r
e
p
o
r
t
i
n
g
,
 
a
n
d
 
l
e
a
d
i
n
g

a
n
d
 
o
t
h
e
r
s

o
f
 
c
l
a
s
s
 
d
i
s
c
u
s
s
i
o
n
 
c
o
n
c
e
r
n
i
n
g
 
t
h
e
 
l
i
f
e
 
a
n
d
 
w
r
i
t
i
n
g
s
 
o
f

E
u
r
i
p
i
d
e
s
.

P
r
e
v
i
o
u
s
 
t
o
 
g
e
n
e
r
a
l
 
c
l
a
s
s
 
d
i
s
c
u
s
s
i
o
n
,
 
c
l
a
s
s

s
h
o
u
l
d
 
b
e
 
d
i
v
i
d
e
d
 
i
n
t
o
 
v
a
r
i
o
u
s
 
d
i
s
c
u
s
s
i
o
n
 
g
r
o
u
p
s
 
w
i
t
h

s
e
v
e
r
a
l
 
d
i
v
e
r
s
e
 
e
x
p
e
r
t
s
 
i
n
 
e
a
c
h
 
g
r
o
u
p
 
t
o
 
s
p
a
r
k

d
i
s
c
u
s
s
i
o
n
s
.

H
a
v
e
 
p
o
e
t
r
y
 
r
e
a
d
i
n
g
 
c
o
n
t
e
s
t
s
 
w
i
t
h
 
r
e
a
d
i
n
g
s
 
c
h
o
s
e
n
 
b
y

t
h
e
 
s
t
u
d
e
n
t
s
 
f
r
o
m
 
t
h
e
 
w
o
r
k
s
 
o
f
 
t
h
e
 
t
h
r
e
e
 
G
r
e
e
k

d
r
a
m
a
t
i
s
t
s
.

G
i
r
l
s
 
m
i
g
h
t
 
b
e
 
p
a
r
t
i
c
u
l
a
r
l
y
 
i
n
t
e
r
e
s
t
e
d

i
n
 
r
e
a
d
i
n
g
s
 
f
r
o
m
 
E
u
r
i
p
i
d
e
s
'
 
T
h
e
 
T
r
o
j
a
n
 
W
b
m
e
n
.
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D
r
a
w
 
c
o
m
p
a
r
i
s
o
n
s
 
w
i
t
h
 
I
b
s
e
n

a
n
d
 
S
h
a
w
 
i
n
 
t
h
e
 
t
r
e
a
t
m
e
n
t

t
o
 
c
h
a
r
a
c
t
e
r
 
s
t
u
d
i
e
s
.

A
s
s
i
g
n
 
s
t
u
d
e
n
t
 
r
e
s
e
a
r
c
h
 
a
n
d
 
o
r
a
l
 
r
e
p
o
r
t
s
 
o
n

t
h
e

G
a
l
a
t
e
a
 
a
n
d
 
P
y
g
m
a
l
i
o
n
 
m
y
t
h
,

d
r
a
w
i
n
g
 
c
o
n
t
r
a
s
t
s

p
a
r
t
i
c
u
l
a
r
l
y
 
w
i
t
h
 
S
h
a
w
'
s
 
b
o
o
k
 
a
n
d

t
h
e
 
m
u
s
i
c
a
l

p
r
o
d
u
c
t
i
o
n
 
M
y
 
F
a
i
r
 
L
a
d
y
.

S
h
o
w
 
r
e
p
r
e
s
e
n
t
a
t
i
v
e
 
a
r
t
 
w
o
r
k
s
,
 
i
.
e
.
,

"
P
y
g
a
l
i
o
n
 
a
n
d

G
a
l
a
t
e
a
"
,

4
.
 
M
a
t
h
e
m
a
t
i
c
s

I
n
s
t
r
u
c
t
o
r
 
s
h
o
u
l
d
 
s
e
l
e
c
t
 
s
e
v
e
r
a
l

s
c
i
e
n
t
i
f
i
c
 
m
e
n
.

H
a
v
e

i
n
d
i
v
i
d
u
a
l
 
s
t
u
d
e
n
t
s
 
r
e
p
o
r
t
 
o
r
a
l
l
y
 
a
n
d

d
i
s
c
u
s
s
 
t
h
e
i
r

p
r
i
n
c
i
p
l
e
s
,
 
a
n
d
 
t
h
e
o
r
i
e
s
,
 
i
.
e
.
 
E
u
c
l
i
d
,

P
y
t
h
a
g
o
r
a
s
,
 
a
n
d

A
r
c
h
i
m
e
d
e
s
.

5
.
 
H
i
s
t
o
r
y

R
e
a
d
 
s
e
l
e
c
t
i
o
n
s
 
f
r
o
m
 
H
e
r
o
d
o
t
u
s
 
a
n
d
 
T
h
u
c
y
d
i
d
e
s

i
n

c
l
a
s
s
.

D
i
s
c
u
s
s
 
r
e
a
l
i
s
t
i
c
 
s
o
u
n
d
i
n
g
 
q
u
a
l
i
t
y
 
o
f
 
t
h
e
s
e

e
a
r
l
y
 
h
i
s
t
o
r
i
a
n
s
 
i
n
 
v
i
e
w
 
o
f
 
o
u
r
 
h
u
g
e
 
s
o
u
r
c
e

o
f

k
n
o
w
l
e
d
g
e
 
t
o
d
a
y
.

H
a
v
e
 
s
t
u
d
e
n
t
s
 
g
i
v
e
 
i
n
d
i
v
i
d
u
a
l
 
o
r
a
l
 
r
e
p
o
r
t
s
 
o
n

t
h
e

h
i
s
t
o
r
i
a
n
s
.

S
h
a
w
,
 
G
.
 
P
y
g
m
a
l
i
o
n

L
e
r
n
e
r
 
a
n
d
 
L
o
w
e
,
 
M
y
 
P
a
i
r
 
L
a
d
y

H
e
r
o
d
o
t
u
s
,
 
A
 
H
i
s
t
o
r
y
 
o
f
 
t
h
e

W
o
r
l
d

T
h
u
c
y
d
i
d
e
s
,
 
H
i
s
t
o
r
y
 
o
f
 
t
h
e

P
e
l
o
p
o
n
n
e
s
i
a
n
 
W
a
r

6
.
 
A
t
h
l
e
t
i
c
s

I
n
t
e
r
e
s
t
e
d
 
s
t
u
d
e
n
t
s
 
s
h
o
u
l
d
 
p
r
e
p
a
r
e
 
f
o
r
 
c
l
a
s
s

e
d
i
f
i
c
a
t
i
o
n
,

m
o
d
e
l
s
 
o
f
 
g
a
m
e
 
e
q
u
i
p
m
e
n
t
 
u
s
e
d
 
i
n
 
t
h
e
 
a
t
h
l
e
t
i
c
 
g
a
m
e
s
.

T
h
e
 
u
s
e
 
o
f
 
e
q
u
i
p
m
e
n
t
 
s
h
o
u
l
d
 
b
e
 
e
x
p
l
a
i
n
e
d
 
o
r
 
d
e
m
o
n
s
t
r
a
t
e
d
.

E
n
t
i
r
e
 
c
l
a
s
s
 
s
h
o
u
l
d
 
r
e
a
d
 
s
e
l
e
c
t
i
o
n
s
 
c
o
n
c
e
r
n
i
n
g
 
G
r
e
e
k

D
u
r
a
n
t
,
 
W
.
 
L
i
f
e
 
o
f
 
G
r
e
e
c
e

g
a
m
e
s
.

D
i
s
c
u
s
s
 
,
 
6
u
p
e
r
i
o
r
 
u
n
f
y
i
n
g
 
e
f
f
e
c
t
s
 
i
n
 
G
r
e
e
c
e

p
a
g
e
 
2
1
1

o
F
 
s
p
o
r
t
s
 
o
v
e
r
 
r
e
)
i
g
i
o
n
.

(
N
O
T
E
:
 
W
h
e
n
e
v
e
r
 
p
o
s
s
i
b
l
e
 
a
r
r
a
n
g
e
m
e
n
t
s
 
s
h
o
u
l
d
 
b
e
 
m
a
d
e
 
t
o
 
t
r
a
n
s
p
o
r
t
 
c
l
a
s
s
 
t
o
 
P
h
i
l
h
a
r
m
o
n
i
c
 
O
r
c
h
e
s
t
r
a
 
C
o
n
c
e
r
t

t
o
 
e
n
j
o
y
 
a
p
T
r
o
p
r
i
a
t
e
 
m
u
s
i
c
 
f
o
r
 
t
h
e
 
u
n
i
t
 
b
e
i
n
g
 
s
t
u
d
i
e
d
.
)



U
N
I
T
 
I
V
 
-
 
R
O
M
E

S
u
g
g
e
s
t
e
d
 
T
i
m
e
:

T
i
r
e
e
 
W
e
e
k
s

O
v
e
r
v
i
e
w
:

T
h
i
s
 
u
n
i
t
 
w
i
l
l
 
b
e
 
m
a
i
n
l
y
 
a
 
r
e
s
e
a
r
c
h
 
a
n
d
 
d
i
s
c
u
s
s
i
o
n
 
u
n
i
t
 
i
n
 
w
h
i
c
h
 
t
h
e
 
s
t
u
d
e
n
t
 
a
t
t
e
m
p
t
s
 
t
o
 
d
e
f
i
n
e

t
h
e
 
l
i
n
e
s
 
o
f
 
R
o
m
a
n
 
f
a
m
i
l
y
,
 
r
e
l
i
g
i
o
u
s
,
 
a
r
t
i
s
t
i
c
 
a
n
d

e
d
u
c
a
t
i
o
n
a
l
 
l
i
f
e
.

T
h
e
 
s
t
u
d
y
 
s
h
o
u
l
d
 
b
e
 
d
i
r
e
c
t
e
d
 
t
o
w
a
r
d
s

t
h
e
 
i
d
e
n
t
i
f
i
c
a
t
i
o
n
 
o
f
 
m
o
d
i
f
i
c
a
t
i
o
n
s
 
a
n
d
 
v
a
r
i
a
t
i
o
n
s
 
o
n
 
R
o
m
e
'
s
 
G
r
e
c
i
a
n

h
e
r
i
t
a
g
e
.

%
.
0

S
p
e
c
i
f
i
c
 
O
b
j
e
c
t
i
v
e
s
:

1
.

T
o
 
d
e
v
e
l
o
p
 
i
n
 
t
h
e
 
s
t
u
d
e
n
t
 
t
h
e
 
i
n
c
l
i
n
a
t
i
o
n
 
t
o
w
a
r
d
,
 
a
n
d
 
t
h
e
 
s
k
i
l
l
s
 
o
f
,
 
r
e
s
e
a
r
c
h
 
a
n
d
 
d
e
d
u
c
t
i
v
e

t
h
i
n
k
i
n
g
.

2
.

T
o
 
i
n
d
i
c
a
t
e
 
t
h
e
 
r
e
a
l
i
s
t
i
c
 
n
a
t
u
r
e
 
o
f
 
t
h
e
 
R
o
m
a
n
s
 
a
n
d
 
i
t
s
 
i
n
f
l
u
e
n
c
e
 
o
n
 
a
r
t
,
 
p
h
i
l
o
s
o
p
h
y
,
 
f
a
m
i
l
y

a
n
d
 
r
e
l
i
g
i
o
u
s
 
l
i
f
e
,

3
.

T
o
 
s
e
e
k
 
o
u
t
 
R
o
m
e
'
s
 
c
o
n
t
r
i
b
u
t
i
o
n
s
 
t
o
 
o
u
r
 
s
o
c
i
e
t
y
,

C
O
N
T
E
N
T

I
.
 
R
o
m
e

M
I
G
G
E
S
T
E
D
 
A
C
T
I
V
I
T
I
E
S

S
h
o
w
 
a
n
d
 
d
i
s
c
u
s
s
 
f
i
l
m
s
.

T
h
e
 
u
n
d
e
r
s
t
a
n
d
i
n
g
 
o
f
 
R
o
m
a
n
 
c
u
l
t
u
r
e
 
i
n
 
f
a
c
t
 
a
n
d

f
i
c
t
i
o
n
 
s
h
o
u
l
d
 
b
e
 
g
a
i
n
e
d
 
p
r
i
m
a
r
i
l
y
 
t
h
r
o
u
g
h
 
t
h
e

s
t
u
d
e
n
t
'
s
 
r
e
s
e
a
r
c
h
i
n
g
 
a
s
s
i
g
n
e
d
 
t
o
p
i
c
s
 
f
r
o
m
 
l
i
b
r
a
r
y

a
n
d
 
o
t
h
e
r
 
r
e
s
o
u
r
c
e
s
 
a
n
d
 
t
h
r
o
u
g
h
 
t
h
e
 
r
e
a
d
i
n
g
s
 
o
f

h
i
s
t
o
r
i
c
a
l
 
n
o
v
e
l
s
 
p
o
r
t
r
a
y
i
n
g
 
t
h
e
 
p
e
r
i
o
d
.

T
h
e

i
n
d
i
v
i
d
u
a
l
'
s
 
f
i
n
d
i
n
g
s
 
s
h
o
u
l
d
 
b
e
 
b
r
o
u
g
h
t
 
b
a
c
k
 
t
o

g
r
o
u
p
 
a
n
d
 
g
e
n
e
r
a
l
 
c
l
a
n
s
 
d
i
s
c
u
s
s
i
o
n
.

T
h
e
 
c
u
l
m
i
n
a
t
i
n
g
 
e
x
p
e
r
i
e
n
c
e
s
 
s
h
o
u
l
d
 
i
n
c
l
u
d
e
 
a

d
i
s
c
u
s
s
i
o
n
 
a
n
d
 
a
 
p
a
p
e
r
 
d
e
c
i
d
i
n
g
 
i
f
 
t
h
e
 
f
i
c
t
i
o
n
a
l

d
e
p
i
c
t
i
o
n
 
o
f
 
R
o
m
e
 
c
o
i
n
c
i
d
e
s
 
w
i
t
h
 
t
h
e
 
h
i
s
t
o
r
i
c
a
l

P
a
g
e
 
D
-
2
9

R
E
S
O
U
R
C
E
S

0
7
9
0
 
"
H
o
w
 
T
o
 
R
e
a
d
 
P
o
e
t
r
y
°

O
X
-
3
8
5
 
"
S
p
i
r
i
t
 
o
f
 
R
o
m
e
"

O
X
-
3
8
6
 
"
E
m
p
e
r
o
r
 
a
n
d
 
S
l
a
v
e
s
"

S
i
e
n
k
i
e
w
e
i
c
z
,
 
Q
u
o
 
V
a
d
i
s

D
o
u
g
l
a
s
,
 
T
h
e
 
R
o
b
e

G
i
b
b
o
n
s
,
 
D
e
c
l
i
n
e
 
a
n
d
 
F
a
l
l
 
o
f
 
t
h
e

R
o
m
a
n
 
E
m
p
i
r
e

W
a
r
n
e
r
,
 
T
h
e
 
Y
o
u
n
g
 
C
a
e
s
a
r
s

F
a
s
t
,
 
S
p
a
r
t
a
c
u
s

S
u
g
g
e
s
t
e
d
 
T
o
p
i
c
s
:

T
h
e
 
R
o
m
a
n
 
F
a
m
i
l
y

E
d
u
c
a
t
i
o
n

T
r
a
i
n
i
n
g
 
o
f
 
G
l
a
d
i
a
t
o
n



R
o
m
a
n
 
G
o
d
s

R
o
m
a
n
 
S
t
o
i
c
i
s
m

E
p
i
C
u
r
e
a
n
s

R
o
m
a
n
 
T
h
e
a
t
r
e

M
i
l
i
t
a
r
y
 
L
i
f
e

R
o
m
a
n
 
S
t
a
t
e
s
m
e
n

T
h
e
 
C
a
e
s
a
r
s

R
o
m
a
n
 
A
r
c
h
i
t
e
c
t
u
r
e

R
o
m
a
n
 
M
u
s
i
c

R
o
m
a
n
 
A
u
t
h
o
r
s



U
N
I
T
 
V
 
-
 
T
H
E
 
A
G
E
 
B
E
T
W
E
E
N
:

A
 
M
E
D
I
E
V
A
L
 
M
O
S
A
I
C

S
u
g
g
e
s
t
e
d
 
T
i
m
e
:

F
o
u
r
 
W
e
e
k
s

t
4

O
v
e
r
v
i
e
w
:

T
h
e
 
s
t
r
u
g
g
l
e
 
o
f
 
M
e
d
i
e
v
a
l
 
m
a
n
 
i
n
 
f
i
n
d
i
n
g
 
a
 
'
'
s
e
l
f
°
 
i
n
 
r
e
l
a
t
i
o
n
 
t
o
 
h
i
s
 
G
o
d
 
a
n
d
 
i
n
 
s
e
e
k
i
n
g
 
a

r
e
a
s
o
n
 
f
o
r

f
i
i
i
 
o
w
i
i
e
x
i
s
t
e
n
c
e
 
m
a
k
e
 
a
n
 
i
n
t
e
r
e
s
t
i
n
g
 
s
e
g
m
e
n
t
 
o
f
 
s
t
u
d
y
.

M
e
d
i
e
v
a
l
 
m
a
n
'
s
 
r
e
l
i
g
i
o
n
 
i
n
f
l
u
e
n
c
e
d
 
a
l
l
 
o
f
 
h
i
s
 
u
n
d
e
r
-

t
a
k
i
n
g
s
 
b
e
 
t
h
e
y
 
c
u
l
t
u
r
a
l
,
 
p
h
i
l
o
s
o
p
h
i
c
a
l
,
 
a
r
t
i
s
t
i
c
 
o
r
 
e
d
u
c
a
t
i
o
n
a
l
.

M
a
n
 
a
s
 
a
n
 
i
n
d
i
v
i
d
u
a
l
 
w
a
s
 
s
e
e
n
 
a
s
 
s
i
n
f
u
l
.

M
a
n
f
i
n
d
 
l
o
s
t
 
i
t
s
 
R
o
m
a
n
i
s
t
i
c
 
r
e
a
l
i
s
m
 
a
n
d
 
i
m
p
o
r
t
a
n
c
e
 
a
n
d
 
b
e
c
a
m
e

r
e
p
r
e
s
e
n
t
e
d
 
i
n
 
t
h
e
 
v
a
r
i
o
u
s
 
a
r
t
s
 
a
s
 
a
n
 
a
g
o
n
i
z
e
d
 
a
n
d
 
s
t
y
l
i
z
e
d
 
c
r
e
a
t
u
r
e
 
c
o
n
s
t
a
n
t
l
y
 
u
n
d
e
r
 
t
h
e
 
c
o
n
d
e
m
n
a
t
i
o
n
 
o
f

a
 
f
e
a
r
s
o
m
e
 
G
o
d
.

T
h
i
s
 
M
e
d
i
e
v
a
l
 
s
e
a
r
c
h
 
f
o
r
 
t
h
e
 
s
e
l
f
 
w
a
s
 
s
i
m
u
l
t
a
n
e
o
u
s
l
y
 
o
c
c
u
r
r
i
n
g
 
n
o
t
 
o
n
l
y
 
i
n
 
E
u
r
o
p
e
,
 
b
u
t
 
i
n
 
q
u
i
t
e
 
d
i
f
f
e
r
e
n
t

a
n
d
 
d
i
s
t
i
n
c
t
 
w
a
y
s
 
i
n
 
t
h
e
 
I
s
l
a
m
i
c
 
a
n
d
 
B
y
z
a
n
t
i
n
e
 
e
m
p
i
r
e
s
.

T
h
e
s
e
 
s
e
p
a
r
a
t
e
 
a
n
d
 
u
n
i
q
u
e
 
c
u
l
t
u
r
e
a
l
)
f
 
t
h
e
 
1
)
a
r
k

A
g
e
s
 
l
a
i
d
 
t
h
e
 
f
o
u
n
d
a
t
i
o
n
 
f
o
r
 
t
h
e
 
c
o
l
o
r
f
u
l
 
R
e
n
a
i
s
s
a
n
c
e
 
w
h
i
c
h
 
w
a
s
 
t
o
 
f
o
l
l
o
w
.

S
p
e
c
i
f
i
c
 
O
b
j
e
c
t
i
v
e
s
:

1
.

T
o
 
c
o
n
t
i
n
u
e
 
L
h
e
 
d
e
v
e
l
o
p
m
e
n
t
 
o
f
 
t
h
e
 
s
k
i
l
l
s
 
o
f
 
r
e
s
e
a
r
c
h
.

2
.

T
u
 
e
n
c
o
u
r
a
g
e
 
t
h
e
 
s
t
u
d
c
n
t
l
t
i

;
k
i
l
l
s
 
o
f
,
 
a
n
d
 
p
a
r
t
i
c
i
p
a
t
i
o
n
 
i
n
,
 
v
a
r
i
o
u
s
 
t
y
p
e
s
 
o
f
 
o
r
a
l
 
d
i
s
c
u
s
s
i
o
n
s
.

3
.

T
o
 
i
l
l
u
b
L
r
a
t
e
 
f
o
r
 
t
h
e
 
s
t
u
d
e
n
t
 
t
h
e
 
c
o
m
p
l
e
t
e
 
o
m
n
i
p
o
t
e
n
c
e
 
o
f
 
r
e
l
i
g
i
o
n
 
i
n
 
a
l
l
 
f
i
e
l
d
s
 
o
f
 
l
i
f
e
 
i
n
 
t
h
e

M
e
d
i
e
v
a
l
 
A
g
e
s
.

4
.

T
o
 
d
i
r
t
)
c
t
 
l
i
s
t
e
n
i
n
g
 
f
o
r
 
m
o
r
e
 
k
n
o
w
l
e
d
g
e
,
 
a
p
p
r
e
c
i
a
t
i
o
n
 
a
n
d
 
e
n
j
o
y
m
e
n
t
 
o
f
 
t
h
e
 
m
u
s
i
c
 
o
f
 
v
a
r
i
o
u
s

E
,
-
e
s
.

5
.

T
o
 
e
m
o
u
r
a
g
e
 
u
n
d
e
r
s
t
a
n
d
i
n
g
 
a
n
d
 
a
p
p
r
e
c
i
a
t
i
o
n
 
o
f
 
t
h
e
 
v
a
r
i
o
u
s
 
a
r
t
i
s
t
i
c
 
s
t
y
l
e
s
 
a
n
d
 
f
o
r
m
s
 
w
h
i
c
h

c
E
m
e

i
n
i
u
 
l
u
o
m
i
n
e
n
e
e
 
d
u
r
i
n
g
 
t
h
e
 
p
e
r
i
o
d
.

6
.

T
o
 
h
e
l
p
 
t
Y
e
 
s
t
u
d
e
n
t
 
r
e
c
o
g
n
i
z
e
 
a
n
d
 
a
p
p
r
e
c
i
a
t
e
 
c
o
n
t
r
i
b
u
t
i
o
n
s
 
o
f
 
t
h
e
 
M
e
d
i
e
v
a
l
 
A
g
e
 
t
o

o
u
r
 
s
o
c
i
e
t
y
.



I
.
 
K
n
o
w
l
e
d
g
e
 
o
f
 
t
h
e

M
i
d
d
l
e
 
E
a
s
t

A
.
 
B
y
z
a
n
t
i
n
e

L
o
c
a
t
e
 
a
n
d
 
s
h
a
d
e
 
i
n
 
t
h
e
 
a
r
e
a
 
t
o
 
b
e

d
i
s
c
u
s
s
e
d
 
o
n
 
a
n

o
u
t
l
i
n
e
 
m
a
p
.

S
h
o
w
 
p
r
i
n
t
s
 
o
r
 
s
l
i
d
e
s
 
o
f
 
r
e
l
i
g
i
o
u
s
 
p
a
i
n
t
i
n
g
s
 
a
n
d

m
o
s
a
i
c
s
.

H
a
v
e
 
i
n
t
e
r
e
s
t
e
d
 
a
n
d
 
c
a
p
a
b
l
e
 
s
t
u
d
e
n
t
s
 
d
o
 
a
 
p
a
p
e
r
 
o
n
 
t
h
e

t
i
l
e
 
c
h
i
p
 
m
o
s
a
i
c
 
i
n
 
t
h
e
 
B
y
z
a
n
t
i
n
e
 
s
t
y
l
e
.

S
h
o
w
 
f
i
l
m
 
a
n
d
 
d
i
s
c
u
s
s
.

L
e
c
t
u
r
e
 
a
n
d
 
d
i
s
c
u
s
s
i
o
n
 
o
n
 
t
h
e
 
d
i
f
f
e
r
e
n
t
 
t
y
p
e
s
 
o
f

B
y
z
a
n
t
i
n
e
 
a
r
c
h
i
t
e
c
t
u
r
e
.

E
n
c
o
u
r
a
g
e
 
s
t
u
d
e
n
t
s
 
t
o
 
p
r
e
p
a
r
e
 
f
o
l
d
e
r
 
o
f
 
p
i
c
t
u
r
e
s

s
h
o
w
i
n
g
 
B
y
z
a
n
t
i
n
e
 
a
r
c
h
i
t
e
c
t
u
r
a
l
 
i
n
f
l
u
e
n
c
e
s
 
i
n
 
K
a
n
s
a
s

C
i
t
y
 
a
n
d
 
t
h
e
 
w
o
r
l
d
.

S
h
o
w

1
-
i
c
i
p
s
 
a
n
d
 
d
i
s
c
u
s
s
.

I
.
,
T
d
h
l
e
 
s
t
u
d
e
n
t
s
 
m
i
g
h
t
 
u
s
e
 
l
i
1
p
d
1
,
 
1
1
1
2

p
i
l
v
a
t
e
 
c
o
l
l
e
c
t
i
o
n
s
 
t
o
 
p
r
e
p
a
r
e
 
a
 
t
a
p
e
 
.
w
i
t
h
 
c
o
m
m
e
n
t
a
r
y

o
n
 
c
h
a
n
t
s
 
a
n
d
 
m
u
s
i
c
 
f
r
o
m
 
t
h
e
 
E
a
s
t
e
r
n
 
c
h
u
r
c
h
.

I
n
d
i
v
i
d
u
a
l
 
o
r
a
l
 
s
t
u
d
e
n
t
 
r
e
p
o
r
t
s
 
o
n
 
M
o
h
a
m
m
e
d
,
 
G
e
n
g
h
i
s

K
h
a
n
,
 
S
a
l
a
d
i
n
,
 
J
u
s
t
i
n
i
a
n
,
 
e
t
c
.

A
s
s
i
g
n
 
b
o
o
k
 
r
e
p
o
r
t
s
,
 
w
r
i
t
t
e
n
 
a
n
d
 
o
r
a
l
,
 
o
n
 
b
o
o
k
s

p
o
r
t
r
a
y
i
n
g
 
t
h
e
 
p
e
r
i
o
d
 
o
r
 
o
n
 
b
o
o
k
s
 
i
n
f
l
u
e
n
c
e
d
 
b
y
 
t
h
e

t
h
e
 
M
i
d
d
l
e
 
A
g
e
s
.

P
a
g
e
 
D
-
3
2

O
u
t
l
i
n
e
 
m
a
p
 
o
f
 
E
u
r
a
s
i
a

0
-
7
4
5
 
"
M
o
d
h
a
m
m
e
d
a
n
 
W
b
r
l
d
"

C
a
n
a
d
a
y
,
 
J
.
 
K
e
y
s
 
t
o
 
A
r
t

H
a
g
i
a
 
S
o
p
h
i
a
 
s
i
r
i
s

E
l
 
C
i
d
 
(
C
a
s
t
i
l
e
)

A
r
a
b
i
a
n
 
N
i
g
h
t
s

E
l
i
o
t
,
 
T
.
 
M
u
r
d
e
r
 
i
n
 
t
h
e
 
C
a
L
h
e
d
r
a
l

S
t
e
v
e
n
s
o
n
,
 
R
.
 
T
h
e
 
B
l
a
c
k
 
A
r
r
o
w

S
h
e
l
l
a
b
a
r
g
e
r
,
 
T

B
l
a
c
k
 
R
o
s
e

S
h
e
l
l
a
b
a
r
g
e
r
,
 
T
l
.
 
C
a
p
t
a
i
n
 
f
r
o
m

C
a
s
t
i
l
e



D
i
v
i
d
e
 
c
l
a
s
s
 
i
n
t
o
 
t
h
r
e
e
 
c
o
m
m
i
t
t
e
e
s
w
h
i
c
h
 
w
i
l
l
 
r
e
p
o
r
t

o
n

t
h
e
 
B
y
z
a
n
t
i
n
e
,
 
I
s
l
a
m
i
c
,
 
a
n
d
 
J
u
d
a
i
c
c
i
v
i
l
i
z
a
t
i
o
n
s
 
o
f
 
t
h
e

M
e
d
i
e
v
a
l
 
e
r
a
.

A
f
t
e
r
 
t
h
e
s
e
 
c
o
m
m
i
t
t
e
e
 
r
e
p
o
r
t
s
,

a
n
o
t
h
e
r

c
o
m
m
i
t
t
e
e
 
s
e
l
e
c
t
e
d
 
a
t
 
r
a
n
d
o
m
 
f
r
o
m

c
l
a
s
s
 
m
e
m
b
e
r
s
 
w
i
l
l

r
e
p
o
r
t
 
o
n
 
t
h
e
 
s
i
m
i
l
a
r
i
t
i
e
s
 
a
n
d

d
i
f
f
e
r
e
n
c
e
s
 
i
n
 
t
h
e
s
e

c
u
l
t
u
r
e
s
 
a
s
 
r
e
v
e
a
l
e
d
 
i
n
 
r
e
p
o
r
t
s
 
o
f

t
h
e
 
p
r
e
v
i
o
u
s
 
t
h
r
e
e

c
o
m
m
i
t
t
e
e
s
.

B
.
 
J
u
d
a
i
c

I
n
v
i
t
e
 
r
a
b
b
i
 
f
r
o
m
 
c
o
m
m
u
n
i
t
y

t
o
 
b
r
i
e
f
l
y
 
d
i
s
c
u
s
s
 
t
h
e

U
r
i
s
,
 
E
x
o
d
u
s

e
a
r
l
y
 
J
e
w
i
s
h
 
r
e
l
i
g
i
o
n
.

A
s
s
i
g
n
 
c
o
m
m
i
t
t
e
e
 
o
r
 
i
n
d
i
v
i
d
u
a
l

r
e
p
o
r
t
 
o
n
 
E
x
o
d
u
s
.

P
l
a
y
 
r
e
c
o
r
d
i
n
g
 
o
f
 
t
h
e
m
e
:
I
:
m
u
s
i
c
 
f
r
o
m

E
x
o
d
u
s
.

D
i
s
c
u
s
s
 
t
h
e
 
D
e
a
d
 
S
e
a
 
S
c
r
o
l
l
s
,

"
E
x
o
d
u
s
 
T
h
e
m
e
"

N
a
t
i
o
n
a
l
 
G
e
o
g
r
a
p
h
i
c

W
i
l
s
o
n
,
 
E
.
 
T
h
e
 
D
e
a
d
 
S
e
a

S
c
r
,
 
L
l
s

(
N
O
T
E
:

E
a
c
h
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

s
t
a
r
t
 
p
r
e
p
a
r
i
n
g
 
a
 
t
i
m
e
 
l
i
n
e

o
f
 
e
v
e
n
t
s
 
i
n
 
m
a
n
'
s

c
u
l
t
u
r
a
l
 
h
i
s
t
o
r
y
 
w
h
i
c
h
 
t
h
a
t

s
t
u
d
e
n
t
 
f
e
e
l
s
 
i
s
 
s
i
g
n
i
f
i
c
a
n
t
.

T
h
i
s
 
t
i
m
e
 
l
i
n
e
 
s
h
o
u
l
d
 
b
e
k
e
p
t
 
u
p
 
t
o
 
d
a
t
e
 
t
h
r
o
u
g
h
o
u
t

t
h
e
 
y
e
a
r
'
s
 
w
o
r
k

t
o
 
b
e
 
t
u
r
n
e
d
 
i
n
 
f
o
r
 
g
r
a
d
i
n
g
a
t
 
t
h
e
 
e
n
d
 
o
f
 
e
a
c
h

s
e
m
e
s
t
e
r
.

S
t
u
d
e
n
t
s
 
s
h
o
u
l
d
 
b
e
 
a
l
l
o
w
e
d

t
o
 
u
s
e
 
t
h
e
i
r

c
r
e
a
t
i
v
i
t
y
 
i
n
 
c
o
n
s
t
r
u
c
t
i
o
n
o
f
 
t
h
e
 
t
i
m
e
 
l
i
n
e
'
s
 
f
o
r
m
)

i
n
f
o
r
m
a
t
i
o
n
 
a
n
d
 
o
t
h
e
r

e
m
b
e
l
l
i
s
h
m
e
n
t
 
t
h
e
r
e
o
n
.
)

I
I
.
 
K
n
o
w
l
e
d
g
e
 
o
f

E
n
g
l
a
n
d
'
s

d
e
v
e
l
o
p
m
e
n
t
s

A
.
 
D
e
v
e
l
o
p
m
e
n
t
 
o
f
 
S
h
o
w

f
i
l
m
 
a
n
d
 
d
i
s
c
u
s
s
 
i
n
s
i
g
h
t
s

g
l
e
a
n
e
d
 
f
r
o
m
 
i
t
.

t
h
e
 
u
n
i
v
e
r
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t
h
e
 
a
g
e
 
f
o
r
 
t
h
o
s
e
 
w
l
i
o
 
f
o
l
l
o
w
e
d
 
a
f
t
e
r
 
h
i
m
,
 
n
o
t
 
o
n
l
y
 
i
n
 
I
t
a
l
y
,
 
b
u
t
 
i
n
 
t
h
e

N
e
t
h
e
r
l
a
n
d
s
 
a
n
d
 
E
n
g
l
a
n
d
,
 
s
o
 
t
h
a
t
 
t
o
w
a
r
d
 
t
h
e
 
e
n
d
 
o
f
 
h
i
s
 
l
i
f
e
 
N
e
w
t
o
n
 
c
o
u
l
d
 
s
a
y
 
i
n
 
a
l
l
 
s
i
n
c
e
r
e
i
t
y
,
 
"
I
f
 
I
 
s
e
e
m

t
o
 
h
a
v
e
 
s
e
e
n
 
f
a
r
t
h
e
r
 
t
h
a
n
 
o
t
h
e
r
 
m
e
n
 
i
t
 
i
s
 
b
e
c
a
u
s
e
 
I
 
a
m
 
s
t
a
n
d
i
n
g
 
o
n
 
t
h
e
 
s
h
o
u
l
d
e
r
s
 
o
f
 
g
i
a
n
t
s
.
"

S
u
c
h
 
w
a
s
 
t
h
e

R
e
n
a
i
s
s
a
n
c
e
 
A
g
e
 
-
 
a
g
e
 
o
f
 
g
e
n
i
u
s
 
-
 
i
n
 
p
e
t
r
y
,
 
p
a
i
n
t
i
n
g
,
 
s
c
u
l
p
t
u
r
e
,
 
r
e
s
e
a
r
c
h
,
 
m
u
s
i
c
,
 
a
n
d
 
l
i
t
e
r
a
t
u
r
e
.

S
p
e
c
i
f
i
c
 
O
b
j
e
c
t
i
v
e
s
:

1
.

T
o
 
h
e
l
p
 
t
h
e
 
s
t
u
d
e
n
t
 
r
e
c
o
g
n
i
z
e
 
t
h
e
 
n
e
e
d
 
f
o
r
 
c
o
n
s
t
r
u
c
t
i
v
e
 
a
n
d
 
p
e
n
e
t
r
a
t
i
n
g
 
t
h
i
n
k
i
n
g
 
o
n
 
p
r
o
b
l
e
m
s
 
i
n

s
c
i
e
n
c
e
,
 
l
i
t
e
r
a
t
u
r
e
 
a
n
d
 
g
o
v
e
r
n
m
e
n
t
.

2
.

T
o
 
i
n
c
r
e
a
s
e
 
t
h
e
 
a
w
a
r
e
n
e
s
s
 
o
f
 
t
h
e
 
f
a
c
t
o
r
s
 
w
h
i
c
h
 
c
o
n
t
r
i
b
u
t
e
d
 
t
o
 
t
h
e
 
r
i
s
e
 
o
f
 
m
e
r
c
a
n
t
i
l
i
s
m
 
a
n
d
 
t
h
e

i
n
t
e
r
c
h
a
n
g
e
 
o
f
 
i
d
e
a
s
 
b
e
t
w
e
e
n
 
c
o
u
n
t
r
i
e
s
 
w
h
i
c
h
 
i
t
 
m
a
d
e
 
p
o
s
s
i
b
l
e
.

3
.

T
o
 
a
c
h
i
e
v
e
 
a
w
a
r
e
n
e
s
s
 
o
n
 
t
h
e
 
p
a
r
t
 
o
f
 
t
h
e
 
s
t
u
d
e
n
t
 
o
n
 
t
h
e
 
e
m
e
r
g
e
n
c
e
 
o
f
 
l
e
a
r
n
i
n
g
 
f
r
o
m
 
t
h
e
 
d
a
r
k

a
g
e
s
.

4
.

T
o
 
h
a
v
e
 
t
h
e
 
s
t
u
d
e
n
t
 
u
n
d
e
r
s
t
a
n
d
 
t
h
e
 
d
i
f
f
e
r
e
n
c
e
 
t
h
a
t
 
d
e
v
e
l
o
p
e
d
 
i
n
 
t
h
e
 
a
r
t
 
o
f
 
p
a
i
n
t
i
n
g
 
a
n
d
 
s
c
u
l
p
t
u
r
i
n
g

t
h
e
 
h
u
m
a
n
 
b
o
d
y
.

5
.

T
o
 
d
e
s
c
r
i
b
e
 
t
h
e
 
a
g
e
,
 
i
t
s
 
c
a
u
s
e
s
,
 
i
t
s
 
a
i
m
s
,
 
i
t
s
 
g
e
n
i
u
s
,
 
a
n
d
 
i
t
s
 
p
r
o
b
l
e
m
s
.

6
.

T
o
 
e
n
c
o
u
r
a
g
e
 
t
h
e
 
a
p
p
r
e
c
i
a
t
i
o
n
 
o
f
 
t
h
e
 
f
l
o
u
r
i
s
h
i
n
g
 
a
r
t
 
o
f
 
t
h
e
s
e
 
y
e
a
r
s
 
w
h
i
c
h

g
a
v
e
 
g
r
e
a
t
 
e
n
c
o
u
r
a
g
e
m
e
n
t

a
n
d
 
e
x
p
e
r
i
e
n
c
e
 
t
o
 
l
a
t
e
r
 
a
r
t
i
s
t
s
.

7
.

T
o
 
g
i
v
e
 
t
h
e
 
s
t
u
d
e
n
t
 
s
o
m
e
 
b
a
s
i
s
 
f
o
r
 
t
h
e
 
j
u
d
g
m
e
n
t
 
o
f
 
w
h
a
t
 
i
s
 
c
o
n
s
i
d
e
r
e
d

g
r
e
a
t
 
a
r
t
.
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C
O
N
T
E
N
T

I
.
 
R
e
n
a
i
s
s
a
n
c
e
 
m
a
n

a
n
d
 
h
i
s
 
a
w
a
r
e
n
e
s
s

o
f
 
h
i
s
 
p
l
a
c
e
 
i
n

t
i
m
e

A
.
 
V
i
t
a
l
i
t
y
 
o
f

I
t
a
l
y

S
U
G
G
E
S
T
E
D
 
A
C
T
I
V
I
T
I
E
S

I
n
t
r
o
d
u
c
t
o
r
y
 
l
e
c
t
u
r
e
 
o
f
 
t
h
e
 
s
p
i
r
i
t
 
o
f
 
t
h
e
 
R
e
n
a
i
s
s
a
n
c
e
.

S
h
a
d
e
 
i
n
 
R
e
n
a
i
s
s
a
n
c
e
 
a
r
e
a
 
o
n
 
m
a
p
 
n
o
t
i
n
g
 
p
a
r
t
i
c
u
l
a
r
 
c
i
t
y
-

s
t
a
t
e
s
 
i
n
 
I
t
a
l
y
.

S
h
o
w
 
f
i
l
m
s
 
a
n
d
 
d
i
f
i
c
u
s
s
.

A
s
s
i
g
n
 
c
o
m
m
i
t
t
e
e
 
r
e
p
o
r
t
s
 
o
n
 
m
?
j
o
r
 
f
a
m
i
l
i
e
s
 
o
f
 
t
h
e

p
e
r
i
o
d
,
 
i
.
e
.
,
 
B
o
r
g
i
a
 
(
P
o
p
e
 
A
l
x
a
n
d
e
i
 
V
I
,
 
C
e
s
a
r
e
)

M
e
d
i
c
i
,
 
(
C
o
s
i
m
o
,
 
L
o
r
e
n
z
o
)
.

H
a
v
e
 
c
o
m
m
i
t
t
e
e
s
 
s
t
r
e
s
s
 
t
h
e

f
a
m
i
l
i
e
s
'
 
i
n
v
o
l
v
e
m
e
n
t
 
i
n
 
m
e
r
c
a
n
t
i
i
i
q
m
,
 
b
a
n
k
i
n
g
,
 
p
a
t
r
o
n
s

o
f
 
a
r
t
,
 
n
o
u
v
e
a
u
 
r
i
c
h
e
.

I
n
d
i
v
i
d
u
a
l
 
r
e
p
o
r
t
s
 
o
n
 
c
o
m
m
e
r
c
i
a
l
 
r
:
l
v
a
r
y
 
o
f
 
I
t
a
l
i
a
n

c
i
t
y
-
s
t
a
t
e
s
:

F
l
o
r
e
n
c
e
,
 
S
i
e
n
a
,
 
G
e
n
o
a
,
 
V
e
n
i
c
e
,
 
B
o
l
o
g
n
a
.

I
n
t
e
r
e
s
t
e
d
 
s
t
u
d
e
n
t
s
 
s
h
o
u
l
d
 
p
r
e
p
a
r
e
 
r
e
p
o
r
t
s

o
n
 
I
s
a
b
e
l
l
a

d
'
E
s
t
e
s
,
 
P
o
p
e
 
J
u
l
i
u
s
 
I
I
.

W
i
l
l
 
h
e
l
p
 
s
h
o
w
 
i
n
c
r
e
a
s
i
n
g

s
t
a
t
u
r
e
 
o
f
 
w
o
m
e
n
 
i
n
 
t
h
e
 
R
e
n
a
i
t
s
a
n
c
e
,

H
a
v
e
 
t
w
o
 
s
t
u
d
e
n
t
s
 
r
e
a
d
 
A
g
o
n
y
 
a
n
d
 
T
h
e
 
E
c
s
t
a
s
y
,
 
P
e
p
o
r
t
i
n
g

t
o
 
c
l
a
s
s
.

P
a
s
s
 
o
u
t
 
s
e
l
e
c
t
e
d
 
w
r
i
t
i
n
g
s
 
a
n
d

p
o
e
m
s
 
o
f
 
M
i
c
h
e
l
a
n
g
e
l
o
.

R
E
S
O
U
R
C
E
S

ket

O
X
-
l
l
 
"
R
e
n
a
i
s
s
a
n
c
e
"

P
-
3
2
8
5
 
"
R
o
m
e
 
R
e
n
a
i
s
s
a
n
c
e
"

D
u
r
a
n
t
,
 
W
.
 
T
h
e
 
R
e
n
a
i
s
s
a
n
c
e

S
t
o
n
e
,
 
I
,
 
T
h
e
 
A
g
o
n
y
 
a
n
d
 
T
h
e

E
c
s
t
a
s
y

G
i
l
b
e
r
t
 
a
n
d
 
L
e
n
s
c
o
t
t
,
 
C
o
m
p
l
e
t
e

P
o
e
m
s
 
a
n
d
 
S
e
l
e
c
t
e
d
 
L
e
t
t
e
r
s
 
o
f

M
i
c
h
e
l
a
n
g
e
l
o

L
i
s
t
e
n
 
t
o
 
h
i
s
t
o
r
y
 
o
f
 
m
u
s
i
c
 
r
e
c
o
r
d
i
n
g
s
 
d
e
a
l
i
n
g
 
w
i
t
h
 
t
h
e

"
H
i
s
t
o
r
y
 
o
f
 
M
u
s
i
c
 
I
n
 
S
o
u
n
d
"

p
e
r
i
o
d
.

R
C
A
 
V
i
c
t
o
r
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S
h
o
w
 
c
o
l
o
r
 
p
r
i
n
t
s
 
a
n
d
 
s
l
i
d
e
s
 
i
n
d
i
c
a
t
i
n
g
 
t
h
e
 
o
r
g
a
n
i
c

u
n
i
t
y
,
 
c
e
n
t
e
r
 
o
f
 
i
n
t
e
r
e
s
t
,
 
c
o
n
t
r
a
s
t
 
a
n
d
 
b
a
l
a
n
c
e
 
o
f

e
l
e
m
e
n
t
s
,
 
h
u
m
a
n
e
s
s
.

A
s
s
i
g
n
 
s
e
v
e
r
a
l
 
g
r
o
u
p
s
 
o
f
 
f
o
u
r
 
t
o
 
b
e
c
o
m
e
 
e
x
p
e
r
t
s
 
o
n
 
a
n

o
u
t
s
t
a
n
d
i
n
g
 
a
r
t
i
s
t
 
o
f
 
t
h
e
 
R
e
n
i
a
s
s
a
n
c
e
 
(
f
o
r
 
e
x
a
m
p
l
e
,

f
o
u
r
 
w
i
l
l
 
b
e
c
o
m
e
 
e
x
p
e
r
t
s
 
o
n
 
d
a
 
V
i
n
c
i
,
 
f
o
u
r
 
o
n
 
C
e
l
l
i
n
i
,

f
o
u
r
 
o
n
 
D
o
n
a
t
e
l
l
o
,
 
e
t
c
.

A
f
t
e
r
 
r
e
s
e
a
r
c
h
i
n
g
 
h
a
s
 
b
e
g
u
n

d
i
v
i
u

i
n
t
o
 
f
o
u
r
 
g
r
o
u
p
s
 
f
o
r
 
d
i
s
c
u
s
s
i
o
n
 
w
i
t
h
 
o
n
l
y
 
o
n
e

e
x
p
e
r
t
 
p
e
r
 
a
r
t
i
s
t
 
i
n
 
e
a
c
h
 
g
r
o
u
p
 
s
o
 
e
a
c
h
 
s
t
u
d
e
n
t
 
m
a
y

s
h
a
r
e
 
h
i
s
 
k
n
o
w
l
e
d
g
e
 
o
f
 
h
i
s
 
a
r
t
i
s
t
 
w
i
t
h
 
o
t
h
e
r
 
s
t
u
d
e
n
t
s

r
e
s
e
a
r
c
h
i
n
g
 
o
n
 
o
t
h
e
r
 
a
r
t
i
s
t
s
.

T
h
i
s
 
s
h
o
u
l
d
 
a
l
l
o
w

s
t
u
d
e
n
t
s
 
t
o
 
t
e
a
c
h
 
h
i
s
 
s
u
b
j
e
c
t
 
a
n
d
 
t
o
 
s
e
e
 
h
i
s
 
a
r
t
i
s
t
 
i
n

r
e
l
a
t
i
o
n
 
t
o
 
t
h
e
 
o
t
h
e
r
 
a
r
t
i
s
t
s
 
o
f
 
h
i
s
 
t
i
m
e
.

R
e
s
e
a
r
c
h

a
n
d
 
d
i
s
c
u
s
s
i
o
n
 
s
h
o
u
l
d
 
c
u
l
m
i
n
a
t
e
 
i
n
 
i
n
d
i
v
i
d
u
a
l
 
p
a
p
e
r
s

c
o
n
c
e
r
n
i
n
g
 
t
h
e
 
a
r
t
i
s
t
'
s
 
s
t
y
l
e
,
 
i
n
s
p
i
r
a
t
i
o
n
,
 
i
n
f
l
u
e
n
c
e
,

a
n
d
 
p
e
r
s
o
n
a
l
 
l
i
f
e
.

S
h
o
w
 
f
i
l
m
 
a
n
d
 
f
i
l
m
s
t
r
i
p
 
a
n
d
 
d
i
s
c
u
s
s
.

P
a
g
e
 
D
-
3
9

G
a
r
d
n
e
r
,
 
A
r
t
 
T
h
r
o
u
g
h
 
T
h
e
 
r
a
t
s

W
h
i
t
t
i
c
k
,
 
S
y
m
b
o
l
s

L
e
h
n
e
r
,
 
P
i
c
t
u
r
e
 
B
o
o
k
 
o
f
 
S
y
m
b
o
l
s

B
e
r
n
e
s
o
n
,
 
I
t
a
l
i
a
n
 
P
a
i
n
t
i
n
g
 
o
f

t
h
e
 
R
e
n
a
i
s
s
a
n
c
e

J
a
n
s
o
n
,
 
T
h
e
 
P
i
c
t
u
r
e
 
S
t
o
r
y
 
o
f

P
a
i
n
t
i
n
g

R
e
a
d
,
 
H
.
 
T
h
e
 
M
e
a
n
i
n
g
 
o
f
 
A
r
t
,
 
A

C
o
n
c
i
s
e
 
H
i
s
t
o
r
y
 
c
p
,
-

M
o
d
e
r
n

P
a
i
n
t
i
n
g

C
o
p
e
l
a
n
d
,
 
A
.
 
W
h
a
t
 
T
o
 
L
i
s
t
e
n
 
F
o
r

I
n
 
M
u
s
i
c

D
a
 
V
i
n
c
i
,
 
V
a
r
i
o
u
s
 
P
a
i
n
t
i
n
g
s

M
a
s
a
c
c
i
o
,
 
"
T
r
i
b
u
t
e
 
M
o
n
e
y
"

F
r
a
 
A
n
g
e
l
i
c
o
,
 
"
T
h
e
 
A
n
n
u
c
i
a
t
i
o
n
"

R
a
p
h
a
e
l
,
 
H
i
s
 
M
a
d
o
n
n
a
s

G
i
o
t
t
o
,
 
"
F
l
i
g
h
t
 
I
n
t
o
 
E
g
y
p
t
"

T
i
t
i
a
n
,
 
"
B
a
c
c
h
u
s
 
a
n
d
 
E
u
r
y
d
i
c
e
"

M
i
c
h
e
l
a
n
g
e
l
o
,
 
V
a
r
i
o
u
s
 
P
a
i
n
i
n
g
s

T
i
n
t
o
r
e
t
t
o
,
 
"
M
a
r
r
i
a
g
e
 
o
f
 
B
a
c
c
h
u
s

a
n
d
 
A
r
i
a
d
n
e
"

B
o
t
t
i
c
e
l
l
i
,
 
"
T
h
e
 
B
i
r
t
h
 
o
f
 
V
e
n
u
s
"

I
l
l
u
s
t
r
a
t
i
o
n
s
 
o
f
 
D
i
v
i
n
e
 
C
o
m
e
d
y

M
i
c
h
a
n
g
e
l
o
,
 
"
P
i
e
t
a
"
,
 
"
D
a
v
i
d
"
,

"
M
e
d
i
c
i
 
T
o
m
b
s
"

D
o
n
a
t
e
l
l
o
,
 
"
S
y
.
 
G
e
o
r
g
e
"
,
 
"
Z
u
c
o
n
e
"

(
P
u
n
m
k
i
n
 
H
e
a
d
)

C
e
l
l
i
n
i
,
 
"
S
a
l
t
 
C
e
l
l
a
r
"
,
 
"
P
e
r
s
e
u
s

W
i
t
h
 
T
h
e
 
H
e
a
d
 
o
f
 
M
e
d
u
s
a
"

G
h
i
b
e
r
t
i
,
 
"
P
a
r
a
d
i
s
e
 
D
o
o
r
s
"

P
i
s
a
n
e
,
 
"
T
h
e
 
S
o
u
t
h
 
D
o
o
r
s
 
t
o
 
t
h
e

F
l
o
r
e
n
c
e
 
B
a
p
t
i
s
t
e
r
y
"

0
-
6
7
6
 
"
R
e
n
a
i
s
s
a
n
c
e
"

2
-
2
0
6
5
 
"
R
e
n
a
i
s
s
a
n
c
e
"



R
e
n
a
i
s
s
a
n
c
e
 
i
n

E
u
r
o
p
e

A
.
 
E
n
g
l
a
n
d

B
.
 
N
e
t
h
e
r
l
a
n
d
s

C
.
 
G
e
r
m
a
n
y

I
n
t
r
o
d
u
c
t
o
r
y
 
l
e
c
t
u
r
e
 
o
n
 
s
p
i
r
i
t
 
o
f
 
E
n
g
l
a
n
d
.

S
h
o
w
 
f
i
l
m
s
 
a
n
d
 
d
i
s
c
u
s
s
.

L
i
s
t
e
n
 
t
o
 
r
e
c
o
r
d
i
n
g
s
 
o
f
 
p
o
e
t
r
y
 
a
n
d
 
m
u
s
i
c
 
o
f
 
t
h
e

E
l
i
z
a
b
e
t
h
e
a
n
 
A
g
e
.

S
h
o
w
 
p
r
i
n
t
s
 
a
n
d
 
s
l
i
d
e
s
 
o
f
 
D
u
t
c
h
 
R
e
n
a
i
s
s
a
n
c
e
 
p
a
i
n
t
e
r
s
,

i
.
e
.
,
 
V
a
n
E
y
c
k
,
 
V
a
n
 
d
e
r
 
W
e
y
d
e
n
,
 
B
r
u
e
g
h
e
l
,
 
R
u
b
e
n
s
.

I
n
 
d
e
p
t
h
 
r
e
p
o
r
t
 
o
n
 
E
r
a
s
m
u
s
 
b
y
 
s
t
u
d
e
n
t
.

I
n
d
i
v
i
d
u
a
l
 
t
t
u
d
e
n
t
 
r
e
a
d
 
a
n
d
 
r
e
p
o
r
t
 
o
n
 
"
I
n
 
P
r
a
i
s
e
 
o
f

F
o
l
l
y
"
 
b
y
 
E
r
a
s
m
u
s
.

V
i
e
w
 
p
r
i
n
t
s
 
a
n
d
 
s
l
i
d
e
s
 
o
f
 
G
e
r
m
a
n
 
a
r
t
i
s
t
s
 
a
n
d
 
d
i
s
c
u
s
s

t
h
e
 
u
n
i
t
y
 
o
f
 
f
o
r
m
,
 
c
o
n
t
r
a
s
t
,
 
a
n
d
 
c
o
l
o
r
,
 
s
u
b
j
e
c
t
s
 
a
n
d

t
h
e
m
e
s
.

P
a
g
e
 
D
-
4
0

C
S
.

"
S
h
a
k
e
s
p
e
a
r
e
:
 
S
o
u
l
 
o
f
 
a
n
 
A
g
e
"

P
a
r
t
 
I
 
a
n
d
 
I
I

R
-
3
0
5
 
"
M
u
s
i
c
a
l
 
P
a
n
a
r
a
m
a
 
o
f

S
h
a
k
e
s
p
e
a
r
e
'
s
 
E
n
g
l
a
n
d
"

R
-
3
0
7
 
"
S
o
n
g
s
 
o
f
 
S
h
a
k
e
s
p
e
a
r
e
"

B
u
l
l
e
r
,
 
E
r
e
w
h
o
n

T
h
o
r
e
a
u
,
 
W
e
l
d
o
n

S
k
i
n
n
e
r
,
 
B
.
 
W
e
l
d
o
n
 
T
w
o

H
u
x
l
e
y
,
 
B
r
a
v
e
 
N
e
w
 
W
o
r
l
d

W
e
l
l
s
,
 
T
h
e
 
T
i
m
e
 
M
a
c
h
i
n
e

M
b
r
e
,
 
U
t
o
p
i
a

M
i
l
t
o
n
,
 
P
a
r
a
d
i
s
e
 
L
o
s
t

B
a
c
o
n
,
 
T
h
e
 
N
e
w
 
A
t
l
a
n
t
i
s

B
a
c
o
n
,
 
"
O
f
 
S
t
u
d
i
e
s
"

r
o
n
n
e
,
 
"
M
e
d
i
t
a
t
i
o
n
 
X
V
I
I
"

E
k
k
e
n
,
 
K
e
i
b
n
a
.
 
"
O
n
 
B
o
o
k
s
"

S
l
i
d
e
s
 
o
f
 
D
u
t
c
h
 
M
a
s
t
e
r
s

C
a
r
l
s
o
n
,
 
G
.
 
R
.
 
W
e
s
t
e
r
n
 
L
i
t
e
r
a
t
u
r
e

E
r
a
s
m
u
s
,
 
"
I
n
 
P
r
a
i
s
e
 
o
f
 
F
o
l
l
y
"

H
o
l
b
e
i
n

D
u
r
e
r

C
r
a
n
a
c
h

B
o
s
c
h



D
.
 
S
p
a
i
n

A
s
s
i
g
n
 
c
o
m
m
i
t
t
e
e
s
 
t
o
 
i
n
v
e
s
t
i
g
a
t
e
 
a
n
d
 
m
a
k
e
 
c
o
m
p
a
r
i
s
o
n
s

B
r
a
n
t
,
 
S
h
i
p
 
o
f
 
F
o
o
l
s

o
f
 
B
r
a
n
t
'
s
 
S
h
i
p
 
o
f
 
F
o
o
l
s
 
w
i
t
h
 
K
a
t
h
e
r
i
n
e
 
P
o
r
t
e
r
'
s

P
o
r
t
e
r
,
 
S
h
i
p
 
o
f
 
F
o
o
l
s

S
h
i
p
 
o
f
 
F
o
o
l
s
.

S
h
o
w
 
a
n
d
 
d
i
s
c
u
s
s
 
D
o
s
c
h
'
s
 
p
a
i
n
t
i
n
g

B
o
s
c
h
,
 
"
S
h
i
p
 
o
f
 
F
o
o
l
s
"

"
S
h
i
p
 
o
f
 
F
o
o
l
s
"
.

S
h
o
w
 
a
n
d
 
d
i
s
c
u
s
s
 
p
r
i
n
t
s
 
a
n
d
 
s
l
i
d
e
s
 
o
f
 
S
p
a
n
i
s
h
 
m
a
s
t
e
r
s
.

G
o
y
a

V
e
l
a
s
q
u
e
s

M
u
r
i
l
l
o

G
r
e
c
o

R
e
a
d
 
s
e
l
e
c
t
i
o
n
s
 
f
r
o
m
 
C
e
r
v
a
n
t
e
s
'
 
D
o
n
 
Q
u
i
x
o
t
e
.

A
s
s
i
g
n
 
s
p
e
c
i
a
l
 
i
n
d
i
v
i
d
u
a
l
 
r
e
p
o
r
t
 
o
n
 
E
l
 
G
r
e
c
o
 
a
n
d
 
G
o
y
a
.

A
r
r
a
n
g
e
 
T
r
i
p
 
t
o
 
N
e
l
s
o
n
 
G
a
l
l
e
r
y
 
f
o
r
 
v
i
e
w
i
n
g
 
o
f

R
e
n
a
i
s
s
a
n
c
e
 
A
r
t
.

S
t
u
d
e
n
t
s
 
s
h
o
u
l
d
 
s
e
l
e
c
t
 
a
 
f
i
g
u
r
e
 
a
n
y
w
h
e
r
e
 
f
r
o
m
 
t
h
e

R
e
n
a
i
s
s
a
n
c
e
 
t
o
 
p
r
e
h
i
s
t
o
r
i
c
 
m
a
n
 
w
i
t
h
 
w
h
o
m
 
h
e
 
w
o
u
l
d

l
i
k
e
 
t
o
 
c
o
n
v
e
r
s
e
.

A
 
w
e
l
l
-
t
h
o
u
g
h
t
-
o
u
t
 
p
a
p
e
r
 
s
h
o
u
l
d

b
e
 
w
r
i
t
t
e
n
 
c
o
n
c
e
r
n
i
n
g
 
t
h
e
 
q
u
e
s
t
i
o
n
s
 
h
e
 
w
o
u
l
d
 
c
h
o
o
s
e

t
o
 
d
i
s
c
u
s
s
 
w
i
t
h
 
t
h
i
s
 
h
i
s
t
o
r
i
c
a
l
 
c
h
a
r
a
c
t
e
r
,
 
t
h
e
 
r
e
a
s
o
n
s

f
o
r
 
c
h
o
o
s
i
n
g
 
t
h
e
 
c
h
a
r
a
c
t
e
r
 
q
u
e
s
t
i
o
n
s
,
 
a
n
d
 
t
h
e
 
a
n
s
w
e
r
s

t
h
e
 
s
t
u
d
e
n
t
 
w
o
u
l
d
 
e
x
p
e
c
t
 
t
o
 
r
e
c
i
e
v
e
.

t
e
l

C
e
r
v
a
n
t
e
s
,
 
D
o
n
 
Q
u
i
x
o
t
e

F
r
a
n
k
,
 
B
.
 
A
 
M
a
n
 
C
a
l
l
e
d
 
C
e
r
v
a
n
t
e
s

R
o
s
t
e
n
,
 
L
.
 
T
h
e
 
S
t
o
r
y
 
B
e
h
i
n
d
 
T
h
e

P
a
i
n
t
i
n
g

D
e
 
J
o
n
g
,
 
P
a
i
n
t
i
n
g
s
 
o
f
 
t
h
e

W
e
s
t
e
r
n
 
W
o
r
l
d



U
N
I
T
 
V
I
I
 
-
 
T
H
E
 
E
N
L
I
G
H
T
E
N
M
E
N
T
:

T
H
E
 
M
I
N
D
'
S
 
T
H
E
 
T
H
I
N
G

S
u
g
g
e
s
t
e
d
 
T
i
m
e
:

F
o
u
r
 
W
e
e
k
s

O
v
e
r
v
i
e
w
:

T
h
e
 
A
g
e
 
o
f
 
E
n
l
i
g
h
t
e
n
m
e
n
t
 
w
a
s
 
a
n
 
a
g
e
 
o
f
 
i
n
t
e
l
l
e
c
t
u
a
l
 
e
x
p
l
o
s
i
o
n
.

H
e
r
e
 
a
t
 
l
a
s
t
 
f
r
o
m
 
a
 
l
o
n
g

7
4

m
e
t
a
t
o
r
p
h
s
i
s
 
t
h
r
o
u
g
h
 
t
h
e
 
M
i
d
d
l
e
 
A
g
e
s
 
a
n
d
 
t
h
e
 
R
e
n
a
i
s
s
a
n
c
e
 
e
m
e
r
g
e
d
 
i
n
 
c
o
n
c
r
e
t
e
 
f
o
r
m
 
t
h
e
 
i
d
e
a
l
 
o
f
 
f
r
e
e
d
o
m

f
o
r
 
t
h
e
 
i
n
d
i
v
i
d
u
a
l
 
m
a
n
.

H
e
r
e
 
t
h
e
 
w
r
i
t
e
r
s
 
o
f
 
p
o
l
i
t
i
c
a
l
 
t
r
e
a
t
i
s
e
s
 
a
n
d
 
s
a
t
i
r
i
s
t
s
 
c
a
m
e
 
t
o
 
t
h
e
 
f
o
r
e
 
f
o
r
 
m
a
n
'
s
 
f
r
e
e
d
o
m
 
o
f
 
t
h
o
u
g
h
t

a
n
d
 
a
c
t
i
o
n
 
i
n
 
a
 
w
a
y
 
s
e
l
d
o
m
 
e
q
u
a
l
e
d
 
b
e
f
o
r
e
.

T
h
e
s
e
 
w
r
i
t
o
r
s
 
p
a
v
e
d
 
t
h
e
 
w
a
y
 
f
o
r
 
t
h
e
 
p
o
l
i
t
i
c
a
l
 
c
h
a
n
g
e
s
 
o
f
 
t
h
e

A
m
e
r
i
c
a
n
 
a
n
d
 
F
r
e
n
c
h
 
r
e
v
o
l
u
t
i
o
n
s
.

I
t
 
w
a
s
 
a
n
 
a
g
e
 
o
f
 
e
x
c
e
s
s
 
a
n
d
 
t
h
e
s
e
 
e
x
c
e
s
s
e
s
 
e
x
p
l
o
d
e
d
 
i
n
 
t
h
e
 
a
r
t
w
r
k
 
o
f
 
t
h
e
 
e
r
a
 
a
s
 
s
e
e
n
 
i
n
 
t
h
e
 
e
l
a
b
o
r
a
t
e

b
a
r
o
q
u
e
 
a
n
d
 
i
n
t
r
i
c
a
t
e
 
r
o
c
o
c
o
 
s
t
y
l
e
s
.

E
v
e
n
 
t
h
e
 
m
a
s
t
e
r
s
 
o
f
 
m
u
s
i
c
 
g
r
e
w
 
g
r
e
a
t
 
i
n
d
u
l
g
i
n
g
 
i
n
 
a
n
d
 
e
c
h
o
i
n
g
 
t
h
e

e
x
t
r
a
v
a
g
a
n
t
 
b
o
l
d
n
e
s
s
 
o
f
 
t
h
e
 
a
g
e
.

-
T
h
e
r
e
 
a
r
e
 
l
e
s
s
o
n
s
 
f
o
r
 
t
o
d
a
y
 
i
n
 
t
h
e
 
e
d
u
c
a
t
i
o
n
a
l
 
t
r
e
a
t
m
e
n
t
 
o
f
 
c
h
i
l
d
r
e
n
 
o
f
 
t
h
i
s
 
t
i
m
e
 
a
n
d
 
i
t
s
 
l
a
t
e
r
 
i
n
c
l
u
s
i
o
n

o
f
 
s
o
m
e
 
t
e
a
c
h
i
n
g
 
m
e
t
h
o
d
s
.

T
h
e
 
a
r
g
u
m
e
n
t
s
 
f
o
r
 
m
a
n
 
i
n
 
h
i
s
 
n
a
t
u
r
a
l
 
s
t
a
t
e
 
v
e
r
s
t
8
 
m
a
n
 
i
n
 
h
i
s
 
c
i
v
i
l
i
z
e
d
 
s
t
a
t
e

c
o
n
t
i
n
u
e
 
t
o
d
a
y
.

T
h
e
 
l
a
s
t
i
n
g
 
c
o
n
t
r
i
b
u
t
i
o
n
s
 
o
f
 
t
h
e
s
e
 
p
e
o
p
l
e
 
t
o
 
o
u
r
 
o
w
n
 
t
h
i
n
k
i
n
g
 
i
n
 
t
h
e
 
a
r
e
a
s
 
o
f
 
f
r
e
e
d
o
m
 
o
f
 
s
p
c
e
c
h
 
r
e
l
i
g
i
o
n
,

a
n
d
 
a
s
s
e
m
b
l
y
 
c
a
n
 
n
e
v
e
r
 
b
e
 
u
n
d
e
r
e
s
t
i
m
a
t
e
d
'
n
o
r
 
c
a
n
 
i
t
 
b
e
 
p
r
o
p
e
r
l
y
'
r
e
p
a
i
d
 
e
x
c
e
p
t
 
i
n
 
a
 
s
i
n
c
e
r
e
 
s
t
u
d
y
 
o
f
 
t
h
i
s
 
e
r
a

f
o
r
 
i
t
s
 
p
o
l
i
t
i
c
a
l
,
 
a
r
t
i
s
t
i
c
 
a
n
d
 
p
h
i
l
o
s
o
p
h
i
c
a
l
 
m
e
a
n
i
n
g
s
.

S
p
e
z
i
f
i
c
 
O
b
j
e
c
t
i
v
e
s
:

1
.

T
o
 
h
e
l
p
 
t
h
e
 
s
t
u
d
e
n
t
 
a
c
h
i
e
v
e
 
a
n
 
a
p
p
r
e
c
i
a
t
i
o
n
 
a
n
d
 
u
n
d
e
r
s
t
a
n
d
i
n
g
 
o
f
 
t
h
e
 
m
u
s
i
c
 
a
n
d
 
a
r
t
 
f
o
r
m
s
 
d
e
v
e
l
o
p
e
d

d
u
r
i
n
g
 
t
h
a
t
 
a
g
e
.

2
.

T
o
 
i
m
p
r
o
v
e
 
t
h
e
 
s
t
u
d
e
n
t
s
'
 
l
i
s
t
e
n
i
n
g
 
a
n
d
 
d
i
s
c
e
r
n
m
e
n
t
 
o
f
 
v
a
r
i
o
u
s
 
t
y
p
e
s
 
o
f
 
m
u
s
i
c
 
a
s
 
c
o
n
t
r
a
s
t
e
d
 
w
i
t
h
 
t
h
e

m
u
s
i
c
 
o
f
 
t
h
e
 
s
t
u
d
e
n
t
s

o
w
n
 
e
n
v
i
o
r
n
m
e
n
t
.

3
.

T
o
 
h
e
l
p
 
t
h
e
 
s
t
u
d
e
n
t
 
r
e
a
l
i
z
e
 
t
h
e
 
f
o
u
n
d
a
t
i
o
n
 
u
p
o
n
 
w
h
i
c
h
 
o
u
r
 
q
u
e
s
t
i
o
n
i
n
g
 
s
c
i
e
n
t
i
f
i
c
 
a
n
d
 
c
o
m
p
l
e
x
 
s
o
c
i
e
t
y

i
s
 
l
a
i
d
.

4
.

T
o
 
h
e
l
p
 
t
h
e
 
s
t
u
d
e
n
t
 
s
e
e
 
t
h
e
 
b
e
g
i
n
n
i
n
g
s
.
O
f
'
r
e
f
o
r
m
 
i
n
 
t
h
e
 
t
r
e
a
t
m
e
n
t
 
o
f
 
t
h
e
 
u
n
d
e
r
p
r
i
v
i
l
e
g
e
d
 
a
n
d
 
h
a
n
d
i
-

c
a
p
p
e
d
.

P
a
g
e
 
D
-
4
2



C
O
N
T
E
N
T

S
U
G
G
E
S
T
E
D
 
A
C
T
I
V
I
T
I
E
S

I
.
 
T
h
e
 
'
i
l
l
i
n
d
'
s
 
T
h
e

I
n
t
r
o
d
u
c
t
o
r
y
 
l
e
c
t
u
r
e
 
o
n
 
t
h
e
 
s
p
i
r
i
t
 
o
f
 
t
h
e
 
t
i
m
e
.

T
h
i
n
g

A
s
s
i
g
n
 
r
e
a
d
i
n
g
 
s
e
l
e
c
t
i
o
n
s
 
f
r
o
m
 
S
w
i
f
t
 
a
n
d

R
o
u
s
s
e
a
u
.

D
i
s
c
u
s
s
 
t
h
e
i
r
 
p
h
i
l
o
s
o
p
h
i
e
s
 
a
n
d
 
a
n
y
 
r
e
m
n
a
n
t
s

o
f
 
t
h
e
s
e

p
h
i
l
o
s
o
p
h
i
e
s
 
i
n
 
t
o
d
a
y
'
s
 
w
o
r
l
d
.

A
s
s
i
g
n
 
a
p
p
r
o
p
r
i
a
t
e
 
d
r
a
m
a
s
 
f
r
o
m
 
t
e
x
t
b
o
o
k
.

S
e
l
e
c
t
 
s
t
u
d
e
n
t
s
 
f
o
r
 
d
e
b
a
t
e
 
c
o
n
c
e
r
n
i
n
g
 
R
o
u
s
s
e
a
u
'
s

p
h
i
l
o
s
o
p
h
y
 
i
n
 
t
h
e
 
l
i
g
h
t
 
o
f
 
t
o
d
a
y
'
s
 
c
i
v
i
l
i
z
a
t
i
o
n
.

S
u
g
g
e
s
t
e
d
 
t
o
p
i
c
s
:

R
o
u
s
s
e
a
u
 
v
s
.
 
D
r
.
 
S
p
o
c
k
,
 
T
h
e

C
u
r
s
e
 
o
f
 
C
i
v
i
l
i
z
a
t
i
o
n
.

A
s
s
i
g
n
 
o
t
h
e
r
s
 
t
o
 
r
e
p
o
r
t
 
o
n
 
m
a
n
n
e
r
s
,
 
f
a
m
i
l
y
 
l
i
f
e
,
 
c
h
i
l
d

r
e
a
r
i
n
g
,
 
f
a
s
h
i
o
n
,
 
e
t
c
.

V
i
e
w
 
a
n
d
 
d
i
s
c
u
s
s
 
s
l
i
d
e
s
 
a
n
d
 
p
r
i
n
t
s
 
c
o
n
c
e
r
n
i
n
g
 
a
r
t
i
s
t
s

a
n
d
 
s
t
y
l
e
s
 
o
f
 
t
h
e
 
t
i
m
e
.

R
e
a
d
 
a
p
p
r
o
p
r
i
a
t
e
 
c
h
a
p
t
e
r
s
 
i
n
 
D
e
 
J
o
n
g
,
 
P
a
i
n
t
i
n
g
s
 
o
f
 
t
h
e

W
e
s
t
e
r
n
 
W
o
r
l
d

I
n
t
r
o
d
u
c
e
 
a
n
d
 
d
i
s
c
u
s
s
 
t
h
e
 
B
a
r
o
q
u
e
 
a
n
d
 
R
o
c
o
c
o
 
i
n
f
l
u
e
n
c
e

t
h
r
o
u
g
h
 
s
l
i
d
e
s
 
a
n
d
 
f
i
l
m
s
 
a
n
d
 
p
r
i
n
t
s
 
a
n
d
 
r
e
c
o
r
d
i
n
g
s
.

R
E
S
O
U
R
C
E
S

C
a
r
l
s
o
n
,
 
R
.
 
W
e
s
t
e
r
n
 
L
i
t
e
r
a
t
u
r
e

S
w
i
f
t
,
 
'
I
A
 
M
o
d
e
s
t
 
P
r
o
p
o
s
a
l
'

S
w
i
f
t
,
 
G
u
l
i
v
e
r
'
s
 
T
r
a
v
e
l
s

R
o
u
s
s
e
a
u

S
o
c
i
a
l
 
C
o
n
t
r
a
c
t

N
a
t
h
a
n
,
 
G
r
e
a
t
 
W
o
r
l
d
 
D
r
a
m
a
s

stio

R
e
m
b
r
a
n
d
t
,
 
H
a
l
s
,
 
V
e
r
m
e
e
r
,

H
o
g
a
r
t
h
,
 
G
a
i
n
s
b
o
r
o
u
g
h
,
 
C
o
n
s
t
a
b
l
e
,

T
u
r
n
e
r
,
 
W
a
t
t
e
a
u
,
 
P
o
u
s
s
i
n
,
 
C
h
a
r
d
i
n
,

D
a
v
i
d
.

D
e
-
j
o
n
g
,
-
P
a
i
n
t
i
n
g
s
 
o
f
 
t
h
e
 
W
e
s
t
e
r
n

W
o
r
l
d

B
a
r
o
q
u
e
 
M
u
s
i
c

S
c
a
r
l
a
t
t
i
,
 
B
a
c
h
,
 
H
a
n
d
e
l
.

B
a
r
o
q
u
e
 
P
a
i
n
t
e
r
s

E
l
 
G
r
e
c
o
,
 
C
a
r
r
a
v
a
g
g
i
o
,
 
R
u
b
e
n
s
,

V
e
l
a
s
q
u
e
z
,
 
P
o
u
s
s
i
n
.

B
a
r
o
q
u
e
 
S
c
u
l
p
t
o
r
s

B
e
r
n
i
n
i
,
 
F
o
r
m
a
l
 
G
a
r
d
e
n
s
 
a
n
d

W
a
t
e
r
s
.

B
a
r
o
q
u
e
 
A
r
c
h
i
t
e
c
t
u
r
e

B
e
r
n
i
n
i
,
 
B
o
r
r
m
i
n
i
,
 
V
e
r
s
a
i
l
l
e
s
.



D
i
s
c
u
s
s
 
w
i
t
h
 
t
h
e
 
c
l
a
s
s
 
d
e
f
i
n
i
t
i
o
n
,
 
t
y
p
e
s
 
a
n
d

f
o
r
m
s
 
o
f

m
u
s
i
c
 
i
.
e
.
,
 
s
y
m
p
h
o
n
y
,
 
s
o
n
a
t
a
 
a
n
d
 
f
u
g
u
e
.

P
l
a
y

r
e
c
o
r
d
i
n
g
s
.

N
o
t
i
c
e
 
c
o
n
t
r
a
s
t
s
 
i
n
 
r
h
y
t
h
m
,
 
i
n
t
e
n
s
i
t
y
,

i
n
s
t
r
u
m
e
n
t
a
t
i
o
n
,
 
a
n
d
 
v
a
r
i
a
t
i
o
n
 
o
f
 
t
h
e
m
e
 
a
n
d
 
f
o
r
m
.

S
h
o
w
 
t
h
e
 
s
t
u
d
e
n
t
s
 
t
h
e
 
s
c
o
r
e
 
o
f
 
t
h
e
 
m
u
s
i
c

b
e
f
o
r
e

l
i
s
t
e
n
i
n
g
 
t
o
 
i
t
.

I
n
c
l
u
d
e
 
m
o
d
e
r
n
 
c
o
m
p
o
s
e
r
s
 
t
o
 
s
h
o
w

s
i
m
i
l
a
r
i
t
i
e
s
 
a
n
d
 
v
a
r
i
a
t
i
o
n
s
.

S
h
o
w
 
f
i
l
m
 
a
n
d
 
d
i
s
c
u
s
s
.

L
i
s
t
e
n
 
t
o
 
"
B
e
g
g
a
r
'
s
 
O
p
e
r
a
°
 
a
n
d
 
c
o
m
p
a
r
e
 
t
o
 
t
h
e
 
m
o
d
e
r
n

v
e
r
s
i
o
n
 
c
a
l
l
e
d
 
u
l
b
r
e
e
 
P
e
n
n
y
 
O
p
e
r
a
u
.

G
r
o
u
p
 
o
f
 
i
n
t
e
r
e
s
t
e
d
 
s
t
u
d
e
n
t
s
 
s
h
o
u
l
d
 
r
e
a
d
 
G
o
e
t
h
e
'
s
 
F
a
u
s
t

a
n
d
 
p
r
e
s
e
n
t
 
a
 
r
e
p
r
e
s
e
n
t
a
t
i
v
e
 
c
u
t
t
i
n
g
 
o
f
 
t
h
e
 
p
l
a
y
 
t
o
 
t
h
e

c
l
a
s
s
.

C
a
r
e
 
s
h
o
u
l
d
 
b
e
 
t
a
k
e
n
 
t
o
 
s
h
o
w
 
c
o
m
p
a
r
i
s
o
n
 
a
n
d

c
o
n
t
r
a
s
t
 
b
e
t
w
e
e
n
 
M
a
r
l
o
w
e
'
s
 
F
a
u
s
t
 
a
n
d
 
G
o
e
t
h
e
'
s
,
 
"
D
e
v
i
l

a
n
d
 
T
o
m
 
W
a
l
k
e
r
"
,
 
B
e
n
e
t
'
s
 
°
D
e
v
i
l
 
a
n
d
 
D
a
n
i
e
l
 
W
e
b
s
t
e
r
"
 
a
n
d

D
a
m
n
 
Y
a
n
k
e
e
s
.

E
n
c
o
u
r
a
g
e
 
i
n
d
i
v
i
d
u
a
l
 
s
t
u
d
e
n
t
s
 
t
o
 
a
s
s
u
m
e
 
t
h
e
 
c
h
a
r
a
c
t
e
r

V
o
l
t
a
i
r
e
,
 
C
a
n
d
i
d
e
,
 
C
h
a
p
t
e
r
s
 
1

o
f
 
o
n
e
 
o
f
 
t
h
e
 
f
o
l
l
o
w
i
n
g
 
f
o
r
 
a
n
 
i
n
 
d
e
p
t
h
 
o
r
a
l
 
r
e
p
o
r
t

a
n
d
 
2

o
f
 
t
h
e
 
l
i
f
e
 
p
h
i
l
o
s
o
p
h
y
 
a
n
d
 
a
c
c
o
m
p
l
i
s
h
m
e
n
t
s
 
o
f
 
t
h
a
t

p
e
r
s
o
n
:

V
o
l
t
a
i
r
e
,
 
R
o
u
s
s
e
a
u
,
 
G
o
e
t
h
e
,
 
S
w
i
f
t
,
 
W
o
r
d
s
w
o
r
t
h
,

J
o
h
n
s
o
n
,
 
S
.
,
 
R
e
m
b
r
a
n
d
t
,
 
M
o
z
a
r
t
,
 
N
e
w
t
o
n
,

S
t
r
a
d
i
v
a
r
i
,

R
o
c
o
c
o
 
A
r
t
i
s
t
s

F
r
a
g
o
n
a
r
d
,
 
B
o
u
c
h
e
r
,
 
W
a
t
t
e
a
u
,

:
7
.
1

G
a
i
n
s
b
o
r
o
u
g
h
.

M
o
z
a
r
t
,
 
"
E
l
i
n
e
 
K
l
e
i
n
e
 
N
a
c
h
t
m
u
s
i
k
u

H
a
y
d
n
,
 
"
S
u
n
p
r
i
s
e
 
S
y
m
p
h
o
n
y
"

B
a
c
h
,
 
"
O
r
g
a
n
 
F
u
g
u
e
 
i
n
 
P
 
M
i
n
o
r
u

B
e
e
t
h
o
v
e
n
,
 
"
S
y
m
p
h
o
n
y
 
N
o
,

5
 
i
n
 
C

M
i
n
o
r
"

H
o
n
e
g
g
e
r
,
 
"
F
u
g
u
e
 
a
n
d
 
P
o
s
t
l
u
d
e
"

i
T
a
r
o
q
u
e
 
T
r
u
m
p
e
t
"
 
N
o
n
e
s
u
c
h
 
R
e
c
o
r
d
s

"
T
r
e
a
s
u
r
e
s
 
o
f
 
t
h
e
 
B
a
r
o
q
u
e
"
 
N
o
n
e
-

s
u
c
h
 
R
e
c
o
r
d
s

u
M
a
s
t
e
r
s
 
o
f
 
t
h
e
 
I
t
a
l
i
a
n
 
B
a
r
o
q
u
e
"

O
d
e
s
s
e
y

'
T
h
e
 
A
r
t
 
o
f
 
t
h
e
 
F
u
g
u
e
 
H
e
l
i
d
o
r

1
1
B
e
e
t
h
o
v
e
n
,
 
T
h
e
 
O
r
d
e
a
l
 
a
n
d

T
r
i
u
m
p
h
'

G
a
y
,
 
J
.
 
u
B
e
g
g
a
r
l
s
 
O
p
e
r
a
'

B
r
e
c
h
t
,
 
B
.
 
u
T
h
r
e
e
 
P
e
n
n
y
 
O
p
e
r
a
"

N
e
w
m
a
n
,
 
E
.
 
S
t
o
r
i
e
s
 
o
f
 
t
h
e
 
O
p
e
r
a
s

N
a
t
h
a
n
,
 
G
r
e
a
t
 
W
o
r
l
d
 
D
r
a
m
a
s

P
a
g
e
 
D
-
4
4



C
l
a
s
s
 
s
h
o
u
l
d
 
l
i
s
t
e
n
 
t
o
 
t
h
e
 
m
u
s
i
c
a
l
 
s
c
o
r
e
 
f
r
o
m
 
t
h
e

B
r
o
a
d
w
a
y
 
c
o
m
i
c
 
o
p
e
r
e
t
t
a
 
C
a
n
d
i
d
e
.

I
n
s
t
r
u
c
t
o
r
 
s
h
o
u
l
d
 
h
a
v
e
 
a
t
 
h
a
n
d
 
p
l
a
n
n
e
d
 
c
o
m
p
r
e
h
e
n
s
i
v
e

q
u
e
s
t
i
o
n
s
 
o
n
 
t
h
e
 
i
n
d
i
v
i
d
u
a
l
s
 
a
b
o
v
e
 
i
n
 
o
r
d
e
r
 
t
o
 
s
p
a
r
k

d
i
s
c
u
s
s
i
o
n
s
 
c
o
n
c
e
r
n
i
n
g
 
t
h
e
i
r
 
c
o
n
t
r
i
b
u
t
i
o
n
s
 
t
o
 
s
o
c
i
e
t
y

t
h
e
n
 
a
n
d
 
n
o
w
.

E
n
t
i
r
e
 
c
l
a
s
s
 
s
h
o
u
l
d
 
r
e
a
d
 
G
r
e
a
t
 
E
x
p
e
c
t
a
t
i
o
n
s
 
e
x
c
e
p
t
 
f
o
r

t
h
o
s
e
 
r
e
a
d
i
n
g
 
b
o
o
k
s
 
f
o
r
 
s
p
e
c
i
a
l
 
r
e
p
o
r
t
s
.

A
s
s
i
g
n
 
i
n
d
i
v
i
d
u
a
l
 
p
a
p
e
r
s
 
o
n
 
C
h
a
r
l
e
s
 
D
i
c
k
e
n
s
'
 
l
i
f
e
 
a
n
d

w
r
i
t
i
n
g
s
.

S
h
o
w
 
a
n
d
 
d
i
s
c
u
s
s
 
t
h
e
 
f
i
l
m
s
.

T
h
o
s
e
 
s
t
u
d
e
n
t
s
 
n
o
t
 
r
e
a
d
i
n
g
 
G
r
e
a
t
 
E
x
p
e
c
t
a
t
i
o
n
s
 
s
h
o
u
l
d

c
h
o
o
s
e
 
a
n
d
 
r
e
p
o
r
t
 
t
o
 
t
h
e
 
c
l
a
s
s
 
o
n
 
o
n
e
 
o
f
 
t
h
e
 
f
o
l
l
o
w
i
n
g

b
o
o
k
s
 
o
f
 
t
h
e
 
p
e
r
i
o
d
:

R
i
c
h
a
r
d
s
o
n
'
s
 
P
a
m
e
l
a
,
 
J
o
s
e
p
h

A
n
d
r
e
w
;
 
F
i
e
l
d
i
n
g
'
s
 
T
o
m
 
J
o
n
e
s
;
 
W
a
l
p
o
l
e
'
s
 
C
a
s
t
l
e
 
o
f

O
t
r
a
n
t
o
;
 
S
t
e
r
n
e
'
s
 
T
r
i
s
t
r
a
m
 
S
h
a
n
d
y
;
 
G
o
l
d
s
m
i
t
h
'
s
 
V
i
c
a
r

o
f
 
W
a
k
e
f
i
e
l
d
,
 
e
t
c
.

"
C
h
a
r
l
e
s
 
D
i
c
k
e
n
s
:
 
B
a
c
k
g
r
o
u
n
d

f
o
r
 
h
i
s
 
w
o
r
k
s
°

"
D
i
c
k
e
n
s
:

A
 
C
h
r
o
n
i
c
l
e
.
'

O
X
-
3
6
0
 
"
E
a
r
l
y
 
V
i
c
t
o
r
i
a
n
 
E
n
g
l
a
n
d

a
n
d
 
C
h
a
r
l
e
s
 
D
i
c
k
e
n
s
"

O
X
-
3
6
1
 
"
G
r
e
a
t
 
E
x
p
e
c
t
a
t
i
o
n
s
 
P
a
r
t
 
I
°

O
X
-
3
6
2
 
"
G
r
e
a
t
 
E
x
p
e
c
t
a
t
i
o
n
s
 
P
a
r
t
 
I
I



U
N
I
T
 
V
I
I
I
 
-
 
R
I
S
E
 
O
F
 
T
H
E
 
M
O
D
E
R
N
 
A
G
E
 
1
7
5
0
 
-
 
1
9
6
8

n
m

S
u
g
g
e
s
t
e
d
 
T
i
m
e
:

S
i
x
 
W
e
e
k
s

T
o
s

O
v
e
r
v
i
e
w
:

S
c
i
e
n
c
e
.
,
 
c
o
n
f
l
i
c
t
,
 
r
e
v
o
l
u
t
i
o
n
s
,
 
a
n
d
 
s
o
c
i
a
l
 
c
o
n
s
c
i
o
u
s
n
e
s
s
 
-
 
a
l
l
 
a
r
e
 
i
m
p
o
r
t
a
n
t
 
b
u
i
l
d
i
n
g
 
b
l
o
c
k
s
 
1
-
1

f
o
r
 
o
u
r
 
m
o
d
e
r
n
 
a
g
e
.

I
m
p
r
o
v
e
d
,
 
m
o
r
e
 
a
c
c
u
r
a
t
e
 
s
c
i
e
n
t
i
f
i
c
 
m
e
t
h
o
d
s
 
h
a
v
e
 
b
r
o
u
g
h
t
 
a
b
o
u
t
 
t
r
e
m
e
n
d
o
u
s
 
c
h
a
n
g
e
s
 
i
n
 
s
o
c
i
a
l
 
s
t
a
n
d
a
r
d
s

i
n
 
o
u
r
 
w
o
r
l
d
.

S
c
i
e
n
c
e
 
h
a
s
 
m
a
t
u
r
e
d
 
m
a
n
'
s
 
m
i
n
d
 
a
n
d
 
w
i
d
e
n
e
d
 
m
a
n
'
s
 
h
o
r
i
z
o
n
.

M
a
i
,
 
e
v
e
r
y
w
h
e
r
e
 
c
a
n
 
i
m
p
r
o
v
e
 
h
i
s

c
o
m
m
o
n
 
l
o
t
,
 
h
a
s
 
r
e
a
l
i
z
e
d
 
t
h
i
s
 
a
n
d
 
i
s
 
a
t
t
l
m
p
t
i
n
g
 
t
o
 
"
l
i
v
e
 
b
e
t
t
e
r
,
 
e
v
e
n
 
i
f
 
t
h
i
s
 
m
u
s
t
 
o
f
t
e
n
 
b
e
 
a
c
h
i
e
v
e
d

t
h
r
o
u
g
h
 
s
o
c
i
a
l
 
a
n
d
 
m
i
l
i
t
a
n
t
 
r
e
v
o
l
u
t
i
o
n
.

M
a
n
'
s
 
v
a
r
i
o
u
s
 
e
x
p
l
o
r
a
t
i
o
n
s
 
h
a
v
e
 
b
r
o
u
g
h
t
 
a
b
o
u
t
 
a
n
 
i
n
c
r
e
a
s
e
d
 
a
w
a
r
e
n
e
s
s
 
o
f
 
h
i
s
 
t
o
t
a
l
 
w
o
r
l
d

-
 
i
n
c
l
u
d
i
n
g

a
 
c
o
n
c
e
r
n
 
f
o
r
 
h
i
s
 
f
e
l
l
o
w
 
m
a
n
.

T
h
i
s
 
a
w
a
r
e
n
e
s
s
 
h
a
s
 
a
w
a
k
e
n
e
d
 
a
 
s
o
c
i
a
l
 
c
o
n
s
c
i
o
u
s
n
e
s
s
,
 
o
f
t
e
n
 
t
h
e
 
m
a
j
o
r
 
i
n
s
t
i
g
a
t
o
r

o
f
 
t
h
e
 
v
a
r
i
o
u
s
 
r
e
v
o
l
u
t
i
o
n
s
 
o
f
 
t
h
e
 
t
i
m
e
,
 
w
h
i
c
h
 
h
a
s
 
b
r
o
u
g
h
t
 
a
 
n
e
w
 
f
o
u
n
d
a
t
i
o
n
 
s
t
o
n
e
 
i
n
t
o
 
o
u
r
 
m
o
d
e
r
n
 
w
o
r
l
d

-

B
r
o
t
h
e
r
h
o
o
d
.

I
n
c
r
e
a
s
e
d
 
m
e
a
n
s
 
o
f
 
c
o
m
m
u
n
i
c
a
t
i
o
n
 
a
n
d
 
i
m
p
r
o
v
e
d
 
t
r
a
v
e
l
 
h
a
v
e
 
s
h
r
u
n
k
 
m
a
n
'
s
 
w
o
r
l
d
 
s
o
 
i
t
 
i
s
 
n
o
w
 
n
e
c
e
s
s
a
r
y

f
o
r
 
m
a
n
 
t
o
 
k
n
o
w
,
 
u
n
d
e
r
s
t
a
n
d
 
a
n
d
 
r
e
s
p
e
c
t
 
n
o
t
 
o
n
l
y
 
h
i
s
 
n
e
i
g
h
b
o
r
 
a
c
r
o
s
s
 
t
h
e
 
s
t
r
e
e
t
,
 
b
u
t
 
h
i
s
 
n
e
i
g
h
b
o
r
 
a
c
r
o
s
s

t
h
e
 
w
o
r
l
d
.

T
h
e
 
f
a
c
t
 
t
h
a
t
 
m
a
A
'
s
 
c
o
m
m
u
n
i
t
i
e
s
 
a
r
e
 
c
l
o
s
e
r
 
h
a
s
 
b
r
o
u
g
h
t
 
h
i
m
 
i
n
t
o
 
c
o
n
f
l
i
c
t
 
i
n
 
o
u
r
 
m
o
d
e
r
n

i
n
d
u
s
t
r
i
a
l
i
z
e
d
 
w
o
r
l
d
.
 
M
a
n
'
s
 
m
a
a
s
i
v
e
l
y
 
p
o
p
u
l
a
t
e
d
 
c
i
t
i
e
s
 
a
r
e
 
n
o
t
 
c
o
n
d
u
c
t
i
v
e
 
t
o
 
h
i
s
 
k
n
o
w
i
n
g
 
a
 
n
e
i
g
h
b
o
r
 
a
s
 
a

b
r
o
t
h
e
r
;
 
b
u
t
 
t
h
e
 
c
i
t
i
e
s
 
a
r
e
,
 
r
a
t
h
e
r
,
 
a
 
g
r
e
a
t
 
i
m
p
e
r
s
o
n
a
l
 
m
a
s
s
 
o
f
 
p
e
r
s
o
n
s
,
 
e
a
c
h
 
g
o
i
n
g
 
h
i
s
 
s
e
p
a
r
a
t
e

w
a
y
.

T
h
i
s
 
m
a
s
s
 
m
u
s
t
 
n
o
t
 
g
o
 
i
t
s
 
"
s
e
p
a
r
a
t
e
"
 
w
a
y
,
 
b
u
t
 
t
h
e
 
i
n
d
i
v
i
d
u
a
l
 
m
u
s
t
 
i
n
t
e
g
r
a
t
e
 
h
i
m
s
e
l
f
 
i
n
t
o
 
h
i
s
 
s
o
c
i
e
t
y
 
f
o
r

t
h
e
 
b
e
t
t
e
r
m
e
n
t
 
o
f
 
t
h
a
t
 
s
o
c
i
e
t
y
 
a
n
d
 
t
h
a
t
 
i
n
d
i
v
i
d
u
a
l
.

M
a
n
 
m
u
s
t
 
l
e
a
r
n
 
t
o
 
l
i
v
e
 
t
o
g
e
t
h
e
r
 
a
n
d
 
t
h
i
s
 
i
s
 
t
h
e
 
c
h
a
l
l
e
n
g
e
 
o
f
 
o
u
r
 
m
o
d
e
r
n
 
a
g
e
.

S
p
e
c
i
f
i
c
 
O
b
j
e
c
t
i
v
e
s
:

1
.

T
o
 
e
d
 
t
h
e
 
s
t
u
d
e
n
t
 
i
n
 
d
e
v
e
l
o
p
i
n
g
 
a
n
 
a
t
t
i
t
u
d
e
 
o
f
 
c
r
i
t
i
c
a
l
 
t
h
i
n
k
i
n
g
 
o
n
 
t
h
e
 
p
r
o
b
l
e
m
s
 
o
f
 
t
h
e

a
g
e
 
a
t

h
o
m
e
 
a
n
d
 
a
b
r
o
a
d
.

2
.

T
o
 
i
n
c
r
e
a
s
e
 
a
w
a
r
e
n
e
s
s
 
o
f
 
f
a
c
t
o
r
s
 
b
o
t
h
 
e
c
o
n
o
m
i
c
 
a
n
d
 
s
o
c
i
a
l
 
w
h
i
c
h

a
r
e
 
b
r
i
n
g
 
a
b
o
u
t
 
c
h
a
n
g
e
s
 
d
u
r
i
n
g

t
h
i
s
 
a
g
e
.

3
.

T
o
 
a
c
h
i
e
v
e
 
t
h
e
 
h
a
r
m
o
n
y
 
b
e
t
w
e
e
n
 
s
e
l
f
 
a
n
d
 
"
s
e
l
f
l
e
s
s
n
e
s
s
"
 
w
h
i
c
h
 
i
s
 
s
o

n
e
c
e
s
s
a
r
y
 
i
n
 
t
h
i
s
 
a
g
e
.

4
.

T
o
 
h
a
v
e
 
t
h
e
 
s
t
u
d
e
n
t
 
u
n
d
e
r
s
t
a
n
d
 
a
n
d
 
r
e
s
p
e
c
t
 
t
h
e
 
d
i
f
f
e
r
e
n
c
e
s
,
 
b
o
t
h
 
i
n
d
i
v
i
d
u
a
l
 
a
n
d

c
o
l
l
e
c
t
i
v
e
,
 
a
m
o
n
g

t
h
e
 
p
e
o
p
l
e
s
 
o
f
 
t
h
e
 
w
o
r
l
d
.

P
a
g
e
 
D
-
4
6



5
.

T
o
 
e
n
c
o
u
r
a
g
e
 
a
n
 
a
p
p
r
e
c
i
a
t
i
o
n
 
o
f
 
t
h
e

g
r
o
w
t
h
 
a
n
d
 
c
o
n
t
r
i
b
u
t
i
o
n
 
o
f
 
t
h
e
 
c
r
e
a
t
i
v
e
 
a
r
t
s
 
-
 
c
l
a
s
s
i
c
a
l
 
a
n
d

m
o
d
e
r
n
 
-
 
a
s
 
a
 
u
n
i
v
e
r
s
a
l
 
l
a
n
g
u
a
g
e
.

C
O
N
T
E
N
T

I
.
 
S
o
c
i
a
l
 
C
o
n
-

s
c
i
o
u
s
n
e
s
s
 
a
n
d

t
h
e
 
R
i
s
e
 
o
f
 
M
a
n

S
U
G
G
E
S
T
E
D
 
A
C
T
I
V
I
T
I
E
S

A
d
m
i
n
i
s
t
e
r
 
a
 
d
i
a
g
n
o
s
t
i
c
 
t
e
s
t
 
o
n
 
t
h
e
 
t
i
m
e
s
 
t
o
 
i
n
c
l
u
d
e

p
e
o
p
l
e
,
 
p
l
a
c
e
s
,
 
a
n
d
 
e
v
e
n
t
s
 
i
n
 
a
r
t
,
 
m
u
s
i
c
,
 
p
h
i
l
o
s
o
p
h
y
,

s
c
i
e
n
c
e
 
a
n
d
 
h
i
s
t
o
r
y
.

T
h
i
s
 
s
h
o
u
l
d
 
i
n
d
i
c
a
t
e
 
a
r
e
a
s
 
i
n

w
h
i
c
h
 
s
t
u
d
e
n
t
s
 
n
e
e
d
 
s
p
e
c
i
a
l
 
e
m
p
h
a
s
i
s
 
a
n
d
 
s
t
u
d
y
.

B
r
i
e
f

d
i
s
c
u
s
s
i
c
n
 
t
o
 
r
e
v
i
e
w
 
t
h
e
 
a
r
e
a
s
 
i
n
 
w
h
i
c
h
 
s
t
u
d
e
n
t
s

a
l
r
e
a
d
y
 
s
e
e
m
 
k
n
o
w
l
e
d
g
e
a
b
l
e
 
m
i
g
h
t
 
p
r
o
v
e
 
h
e
l
p
f
u
l
 
i
n

c
l
a
r
i
f
y
i
n
g
 
a
n
y
 
m
i
s
i
n
f
o
r
m
a
t
i
o
n
 
i
n
 
t
h
e
 
m
i
n
d
s
 
o
f
 
t
h
e

s
t
u
d
e
n
t
s
.

I
n
s
t
r
u
c
t
o
r
 
s
h
o
u
l
d
 
p
r
e
s
e
n
t
 
a
n
 
i
n
t
r
o
d
u
c
t
o
r
y
 
l
e
c
t
u
r
e
 
t
o

p
r
e
p
a
r
e
 
s
t
u
d
e
n
t
s
 
f
o
r
 
t
h
e
i
r
 
s
t
u
d
y
.

R
e
a
d
 
a
l
o
u
d
 
t
h
e
 
p
r
o
l
o
g
u
e
 
t
o
 
T
a
l
e
 
o
f
 
T
w
o
 
C
i
t
i
e
s
,

D
i
s
c
u
s
s
 
t
h
e
 
i
m
p
l
i
c
a
t
i
o
n
s
 
t
h
e
n
 
a
n
d
 
t
o
d
a
y
.

A
s
s
i
g
n
 
i
n
d
i
v
i
d
u
a
l
 
s
t
u
d
e
n
t
s
 
t
o
 
b
e
c
o
m
e
 
e
x
p
e
r
t
s
 
c
o
n
c
e
r
n
-

i
n
g
 
t
h
e
 
f
o
l
l
o
w
i
n
g
 
e
v
e
n
t
s
 
a
n
d
 
a
r
e
a
s
:

T
h
e
 
B
a
s
t
i
l
l
e

c
o
u
r
t
 
l
i
f
e
 
i
n
 
P
r
a
n
c
e
 
p
r
i
o
r
 
t
o
 
t
h
e
 
r
e
v
o
l
u
t
i
o
n
,
 
l
i
f
e

o
f
 
t
h
e
 
p
e
a
s
a
n
t
 
a
n
d
 
t
h
e
 
w
o
r
k
e
r
 
i
n
 
P
r
a
n
c
e
.
.
:
H
a
v
e
'
s
t
U
d
e
n
t

d
e
v
e
l
o
p
 
d
i
s
c
u
s
s
i
o
n
 
q
u
e
s
t
i
o
n
s
 
f
o
r
 
u
s
e
 
i
n
 
g
e
n
e
r
a
l
 
c
l
a
s
s

d
i
s
c
u
s
s
i
o
n
.

W
i
t
h
 
s
i
m
i
l
a
r
 
i
d
e
a
 
i
n
 
m
i
n
d
,
 
d
o
 
t
h
e
 
s
a
m
e

f
o
r
 
A
m
e
r
i
c
a
n
 
R
e
v
o
l
u
t
i
o
n
 
a
n
d
 
i
n
 
R
u
s
s
i
a
 
b
e
f
o
r
e
 
t
h
e

r
e
v
o
l
u
t
i
o
n
,
 
i
.
e
.
,
 
l
i
f
e
 
o
f
 
t
h
e
 
s
e
r
f
,
 
a
n
d
 
c
o
u
r
t
 
o
f
 
t
h
e

C
z
a
r
,
 
e
t
c
.

V
i
e
w
 
w
o
r
k
s
 
o
f
 
a
r
t
i
s
t
s
 
p
i
c
t
u
r
i
n
g
 
c
o
n
d
i
t
i
o
n
s
 
a
n
d

r
e
v
o
l
u
t
i
o
n
s
.

D
i
s
c
u
s
s
 
e
v
e
n
t
s
 
s
u
r
r
o
u
n
d
i
n
g
 
s
c
e
n
e
s

d
e
p
i
c
t
e
d
 
a
n
d
 
t
h
e
 
e
m
o
t
i
o
n
a
l
 
o
r
 
r
e
a
l
i
s
t
i
c
 
p
r
e
s
e
n
t
a
t
i
o
n
.

R
E
S
O
U
R
C
E
S

D
i
c
k
e
n
s
,
 
T
a
l
e
 
o
f
 
T
w
o
 
C
i
t
i
e
s

R
e
c
o
r
d
,
 
'
M
a
l
e
 
o
f
 
T
w
o
 
C
i
t
i
e
s
°

M
i
t
f
o
r
d
,
 
T
h
e
 
S
u
n
 
K
i
n
g

L
e
w
i
s
,
 
W
.
 
L
o
u
i
s
 
X
I
V
 
A
n
 
I
n
f
o
r
m
a
l

P
O
R
T
R
A
I
T

L
e
w
i
s
,
 
W
.
 
T
h
e
 
S
p
l
e
n
d
i
d
 
C
e
n
t
u
r
y

M
o
r
e
h
e
a
d
,
 
A
.
 
T
h
e
 
R
u
s
s
i
a
n

R
e
v
o
l
u
t
i
o
n

R
i
v
e
t
,
 
A
.
 
T
h
e
 
L
a
s
t
 
o
f
 
t
h
e

R
o
m
a
n
o
f
f
s

M
a
r
s
a
k
,
 
F
r
e
n
c
h
 
P
h
i
l
o
s
o
p
h
i
e
s

f
r
o
m
 
D
e
s
c
a
r
t
e
s
 
t
o
 
S
a
r
t
r
e

M
a
s
s
i
e
,
 
R
.
 
N
i
c
o
l
a
s
 
a
n
d
 
A
l
e
x
a
n
d
e
r

P
a
s
t
e
r
n
a
k
,
 
D
r
.
 
Z
h
i
v
a
g
o

D
e
l
a
c
r
o
i
x
,
 
°
L
i
b
e
r
t
y
 
O
n
 
T
h
e

B
a
r
r
i
c
a
d
e
s
'

D
a
u
m
i
e
r
,
 
°
T
h
e
 
R
u
e
 
T
r
a
n
s
n
o
n
i
a
n
"

D
a
u
m
i
e
r
,
 
°
T
h
e
 
U
p
r
i
s
i
n
g
°

D
a
u
m
i
e
r
,
 
°
T
h
e
 
L
a
u
n
d
r
e
s
s
"



I
n
d
i
v
i
d
u
a
l
 
r
e
p
o
r
t
s
 
o
n
L
o
c
k
e
,
 
J
o
h
n
 
S
t
u
a
r
t

M
i
l
l
.

A
 
c
o
m
m
i
t
t
e
e

s
h
o
u
l
d
 
r
e
a
d
 
a
n
d

d
i
s
c
u
s
s
 
"
D
e
c
l
a
r
a
t
i
o
n

o
f

I
n
d
e
p
e
n
d
e
n
c
e
"
 
a
n
d

"
T
h
e
 
C
o
n
s
t
i
t
u
t
i
o
n
"

w
i
t
h
 
a
t
t
e
n
t
i
o
n

t
o
 
t
h
e
 
i
d
e
a
s

o
f
 
L
o
c
k
e
,

R
o
u
s
s
e
a
u
,
 
a
n
d
 
M
i
l
l
.

U
s
e
 
o
u
t
l
i
n
e
 
m
a
p

w
o
r
k
 
t
o
 
h
a
v
e

s
t
u
d
e
n
t
s
 
i
n
d
i
c
a
t
e

t
h
e

l
o
c
a
t
i
o
n
 
o
f
 
t
h
e

m
a
j
o
r
 
i
n
s
p
i
r
a
t
i
o
n
a
l

e
v
e
n
t
s
 
i
n
 
E
u
r
o
p
e
.

A
l
s
o
 
i
n
d
i
c
a
t
e

h
o
w
 
p
l
a
c
e
 
n
a
m
e
s

h
a
v
e
 
b
e
e
n
 
c
h
a
n
g
e
d
.

H
a
v
e
 
s
p
e
a
k
e
r
 
o
n

g
e
n
e
o
l
o
g
y
 
c
o
m
e
 
t
o

c
l
a
s
s
 
t
o
 
l
e
c
t
u
r
e
 
o
n

f
o
u
n
d
a
t
i
o
n
s
 
o
f
 
h
i
s

w
o
r
k
.

S
u
g
g
e
s
t
 
t
h
a
t
 
h
e

b
r
i
n
g
 
a
l
l

v
i
s
u
a
l
 
a
i
d
s
 
p
o
s
s
i
b
l
e
.

P
r
e
s
e
n
t
 
a
 
f
a
m
i
l
y

t
r
e
e
 
w
i
t
h
 
s
i
g
n
s

u
s
e
d
 
b
y
 
g
e
n
e
o
l
o
g
i
s
t

t
o
 
i
n
e
i
c
a
t
e

d
e
a
t
h
:
 
d
i
v
o
r
c
e
,
 
e
t
c
.

H
a
v
e
 
s
t
u
d
e
n
t
s

m
a
k
e

o
w
n
 
f
a
m
i
l
y

t
r
e
e
 
a
s
 
f
a
r

b
a
c
k
 
a
s
 
t
h
e
y
 
c
a
n
 
g
o
.

E
n
c
o
u
r
a
g
e
 
t
h
e

s
t
u
d
e
n
t
s
 
t
o
 
t
r
a
c
e
f
a
m
i
l
y
 
t
r
e
e
 
o
f

f
a
m
o
u
s

p
e
r
s
o
n
 
o
f
 
t
h
e
 
e
r
a

f
o
r
 
L
-
-
,
:
t
r
a
 
c
r
e
d
i
t
.

H
a
v
e
 
a
 
c
o
m
m
i
t
t
e
e

d
i
s
c
u
s
s
 
t
h
e
 
u
s
e
s
 
o
f

p
r
o
p
a
g
a
n
d
a
 
(
M
a
r
a
t
,

P
a
i
n
e
,
 
G
o
e
b
e
l
s
)
.

H
a
v
e
 
a
 
c
o
m
m
i
t
t
e
e
r
e
p
o
r
t
 
o
n
 
l
e
a
d
e
r
s

o
f
 
F
r
e
n
c
h
R
e
v
o
l
u
t
i
o
n

a
n
d
 
t
h
e
i
r
 
f
a
t
e
w
i
t
h
 
e
m
p
h
a
s
i
s
 
o
n
m
o
b
 
r
u
l
e
 
a
n
d

i
t
s

c
o
n
s
e
q
u
e
n
c
e
s
.

B
r
i
n
g
 
t
o
 
c
l
a
s
s
m
o
d
e
l
s
 
o
f
 
N
a
p
o
l
e
o
n
i
c

e
r
a
 
s
t
y
l
e
s

i
n

d
r
s
s
 
a
n
d
 
f
u
r
n
i
t
u
r
e
.

D
i
v
i
d
e
 
c
l
a
s
s
 
i
n
t
o

l
a
r
g
e
 
c
o
m
m
i
t
t
e
e
s
 
t
o

r
e
p
o
r
t
 
o
n
 
a
n
d

d
i
s
c
u
s
s
 
a
m
o
n
g
t
h
e
m
s
e
l
v
e
s
 
o
n
 
t
h
e

c
l
a
s
s
 
s
u
h
:
.
e
c
t

P
a
g
e
 
D
-
4
8

D
a
v
i
d
,
 
"
T
h
e
 
D
e
a
t
h
o
f
 
M
a
r
a
t
"

K
o
l
l
w
i
t
z
,
 
V
a
r
i
o
u
s
W
o
r
k
s



I
I
.
 
2
.
r
t

"
f
u
r
n
i
t
u
r
e
 
t
h
r
o
u
g
h
 
t
h
e
 
a
g
e
s
"
.

P
r
e
s
e
n
t
 
e
x
a
m
p
l
e
s
 
f
r
o
m

b
o
o
k
s
,
 
m
a
g
a
z
i
n
e
s
,
 
s
l
i
d
e
s
,
 
a
n
d
 
o
v
e
r
h
e
a
d
 
p
r
o
j
e
c
t
o
r
s
 
f
o
r

i
n
f
o
r
m
a
t
i
o
n
 
o
f
 
a
l
l
.

A
s
s
i
g
n
 
s
t
u
d
e
n
t
s
 
t
o
 
c
o
m
p
a
r
e
 
a
n
d
 
c
o
n
t
r
a
s
t
 
i
n
 
a
 
p
a
p
e
r

V
o
l
t
a
i
r
e
 
a
n
d
 
J
o
h
n
 
D
o
s
 
P
a
s
s
o
s
,
 
R
o
u
s
s
e
a
u
 
a
n
d
 
B
e
r
t
r
a
n
d

R
u
s
s
e
l
l
,
 
o
r
 
R
o
b
e
s
p
i
e
r
r
e
 
a
n
d
 
M
a
l
c
o
l
m
 
X
.

H
a
v
e
 
c
l
a
s
s
 
p
r
e
p
a
r
e
 
s
n
o
r
t
 
a
r
t
i
c
l
e
 
o
r
 
e
s
s
a
y
 
o
n
 
t
h
e
 
s
u
b
j
e
c
t
,

"
R
e
v
o
l
u
t
i
o
n
 
T
o
d
a
y
"
.

S
h
o
w
 
a
n
d
 
d
i
s
c
u
s
s
 
a
r
t
 
f
i
l
m
s
 
a
n
d
 
s
l
i
d
e
s
 
a
s
 
i
n
t
r
o
d
u
c
t
i
o
n

"
A
r
t
 
i
n
 
t
h
e
 
W
e
s
t
e
r
n
 
W
o
r
l
d
"

t
o
 
t
h
i
s
 
s
e
c
t
i
o
n
.

W
h
a
t
 
I
s
 
M
o
d
e
r
n
 
h
r
t
?
"

(
N
O
T
E
:
 
A
v
a
i
l
a
b
l
e
 
t
h
r
o
u
g
h
 
t
h
e

K
a
n
s
a
s
 
C
i
t
y
 
P
u
b
l
i
c

L
i
b
r
a
r
y
)

O
r
g
a
n
i
z
e
 
t
r
i
p
 
t
o
 
N
e
l
s
o
n
 
A
r
t
 
G
a
l
l
e
r
y
 
t
o
 
v
i
e
w
 
p
a
i
n
t
i
n
g
s

f
r
o
m
 
i
m
p
r
e
s
s
i
o
n
i
s
t
s
 
t
o
 
t
h
e
 
p
r
e
s
e
n
t
 
d
a
y
.

R
e
c
a
l
l
 
f
o
r
 
c
l
a
s
s
 
d
i
s
c
u
s
s
i
o
n
 
a
r
t
 
w
o
r
k
 
i
n
 
t
h
e
 
e
n
t
e
r
t
a
i
n
-

m
e
n
t
 
m
e
d
i
a
,
 
t
e
l
e
v
i
s
i
o
n
,
 
m
o
v
i
e
s
,
 
e
t
c
.

S
h
o
w
 
f
i
l
m
s
 
a
n
d
 
d
i
s
c
u
s
s
.

D
i
v
i
d
e
 
t
h
e
 
c
l
a
s
s
 
i
n
t
o
 
s
m
a
l
l
 
g
r
o
u
p
s
 
o
f
 
s
t
u
d
e
n
t
s

i
n
t
e
r
e
s
t
e
d
 
i
n
 
s
e
p
a
r
a
t
e
 
a
r
t
i
s
t
s
 
t
o
 
a
s
s
e
m
b
l
e

r
e
p
r
e
s
e
n
t
a
t
i
v
e
 
p
r
i
n
t
s
 
o
f
 
t
h
e
i
r
 
w
o
r
k
 
a
n
d
 
c
h
a
r
t
 
t
h
e

i
m
p
o
r
t
a
n
t
 
b
i
o
g
r
a
p
h
i
c
a
l
 
h
i
g
h
l
i
n
g
t
s
 
t
o
 
p
r
e
s
e
n
t
 
t
o
 
t
h
e

c
l
a
s
s
 
f
o
r
 
d
i
s
c
u
s
s
i
o
n
.

P
a
g
e
 
D
-
4
9

"
R
e
n
o
i
r
 
t
o
 
P
i
c
a
s
s
o
"

"
M
a
t
i
s
s
e
"

"
M
a
r
c
 
C
h
a
g
a
l
l
"

(
N
O
T
E
:
 
A
v
a
i
l
a
b
l
e
 
t
h
r
o
u
g
h
 
K
C
P
L
.
)

D
e
 
J
o
n
g
,
 
P
a
i
n
t
i
n
g
s
 
o
f
 
t
h
e

W
e
s
t
e
r
n
 
W
o
r
l
d

k
e
a
d
,
 
H
.
 
T
h
e
 
A
r
t
 
o
f
 
S
c
u
l
p
t
u
r
e



S
h
o
w
 
s
l
i
d
e
s
 
o
f
 
r
o
m
a
n
t
i
c
s
,
 
i
m
p
r
e
s
s
i
o
n
i
s
t
s
,
 
p
o
s
t

i
m
p
r
e
s
s
i
o
n
i
s
t
s
,
,
 
c
u
b
i
s
t
s
,
 
s
u
r
r
e
a
l
i
s
t
s
,
 
m
o
d
e
r
n
i
s
t
s

p
o
i
n
t
i
n
g
 
o
u
t
 
d
i
f
f
e
r
e
n
c
e
s
 
i
n
 
s
t
y
l
e
,
 
l
i
g
h
t
i
n
g
,
 
m
e
a
n
i
n
g
.

R
u
n
 
t
h
r
o
u
g
h
 
a
 
s
e
c
o
n
d
 
t
i
m
e
 
a
s
k
i
n
g
 
f
o
r
 
s
t
u
d
e
n
t
 
c
o
m
m
e
n
t
s

a
n
d
 
q
u
e
s
t
i
o
n
s
 
o
n
 
a
n
 
a
r
t
i
s
t
 
a
n
d
 
h
i
s

w
o
r
k
.

S
h
o
w
 
f
i
l
m
 
a
n
d
 
d
i
s
c
u
s
s
.

H
a
v
e
 
l
o
c
a
l
 
a
r
t
i
s
t
 
c
o
m
e
 
t
o
 
c
l
a
s
s
 
t
o
 
d
i
s
c
u
s
s
 
u
s
e
 
o
f

p
a
l
a
t
e
,
 
m
i
X
i
n
g
 
o
i
l
s
,
 
s
u
b
j
e
c
t
,
 
m
o
o
d
,
 
e
t
c
.

C
o
n
t
a
c
t
 
l
o
c
a
l
 
f
i
l
m
 
e
x
h
i
b
i
t
o
r
s
 
a
n
d
 
s
t
u
d
e
n
t
 
c
o
u
n
c
i
l
 
t
o

a
r
r
a
n
g
e
 
s
c
h
o
o
l
 
s
h
o
w
i
n
g
 
o
f
 
m
o
v
i
e
s
 
o
n
 
t
h
e
 
l
i
v
e
s
 
c
f
 
t
h
e

a
r
t
i
s
t
s
 
i
.
e
.
,
 
"
M
o
o
n
 
a
n
d
 
S
i
x
p
e
n
c
e
,
"
 
L
u
s
t
 
f
o
r
 
L
i
f
e
,
"

'
T
o
u
l
i
n
 
R
o
u
g
e
,
"
 
e
t
c
.

A
r
c
h
i
t
e
c
t
u
r
e

H
a
v
e
 
s
t
u
d
e
n
t
s
 
b
r
i
n
g
 
i
n
 
r
e
p
r
e
s
e
n
t
a
t
i
v
e
 
i
l
l
u
s
t
r
a
t
i
o
n
s
 
o
f

m
o
d
e
r
n
 
a
r
c
h
i
t
e
c
t
u
r
e
 
i
n
 
b
u
i
l
c
a
n
g
s
.

R
e
a
d
 
e
s
s
a
y
 
b
y
 
F
r
a
n
k
 
L
.
 
W
r
i
g
h
t
 
o
n
 
a
x
c
n
i
t
e
c
t
u
r
e
.

A
s
s
i
g
n
 
i
n
d
i
v
i
d
u
a
l
 
r
e
p
o
r
t
s
 
o
n
 
a
r
c
h
i
t
e
c
t
s
 
a
n
d
 
t
h
e
i
r

p
r
a
c
t
i
c
a
l
i
t
y
,
 
i
n
f
l
u
e
n
c
e
s
 
a
n
d
 
c
r
e
a
i
o
n
s
:

B
u
c
k
m
i
n
s
t
e
r

F
u
l
l
e
r
,
 
F
r
a
n
k
 
L
.
 
W
r
i
g
h
t
,
 
E
d
m
u
n
d
 
S
t
o
n
e
,
 
L
o
u
i
s
 
S
u
l
l
i
v
a
n
,

W
a
l
t
e
r
 
G
r
o
p
i
n
s
,
 
e
t
c
.

A
r
r
a
n
g
e
 
f
i
e
l
d
 
t
r
i
p
s
 
t
o
 
r
e
p
r
e
s
e
n
t
a
t
i
v
e
 
m
o
d
e
r
n
 
b
u
i
l
d
i
n
g
s

i
n
 
t
h
e
 
a
r
e
a
.

I
n
v
i
t
e
 
a
 
s
p
e
a
k
e
r
 
f
r
o
m
 
t
h
e
 
c
i
t
y
 
p
l
a
n
n
i
n
g
 
o
r
 
p
a
r
k

d
e
p
a
r
t
m
e
n
t
 
t
o
 
d
i
s
c
u
s
s
 
h
i
s
 
w
o
r
k
.

H
a
v
e
 
s
t
u
d
e
n
t
s
 
d
r
a
w
 
a
 
b
l
u
e
p
r
i
n
t
 
o
f
 
a
 
m
o
d
e
l
 
c
i
t
y
 
l
a
b
e
l
i
n
g

t
h
e
 
v
a
r
i
o
u
s
 
a
r
e
a
s
.

P
a
g
e
 
D
-
5
0

L
a
u
t
r
e
c
,
 
V
a
n
 
G
o
g
h
,
 
M
o
n
e
t
,
 
M
a
n
e
t
,

R
o
u
a
l
t
,
 
R
e
n
o
i
r
,
 
S
e
u
r
a
t
,
 
D
a
l
i
,

P
i
c
a
s
s
o
,
 
k
l
e
e
,
 
C
h
a
g
a
l
l
,
 
K
a
n
d
i
n
s
k
y
,

M
o
n
d
r
i
a
n
,
 
M
o
d
i
g
l
i
a
n
i
,
 
M
i
r
o
,

C
a
s
s
e
t
t
,
'
 
C
a
l
d
e
n
.

"
T
h
e
 
L
o
u
v
r
e
"

W
r
i
g
h
t
,
 
F
.
 
T
h
e
 
A
u
t
o
b
i
o
g
r
a
p
h
y
 
o
f

F
r
a
n
k
 
L
l
o
y
d
 
W
r
i
g
h
t



I
V
.
 
L
i
t
e
r
a
t
u
r
e

V
.
 
M
u
s
i
c

E
n
c
o
u
r
a
g
e
 
s
t
u
d
e
n
t
s
 
t
o
 
p
a
r
t
i
c
i
p
a
t
e
 
i
n
 
t
h
e
 
f
a
l
l

a
n
d
 
s
p
r
i
n
g
 
T
o
u
r
 
o
f
 
H
o
m
e
s
 
c
o
m
p
l
e
t
i
n
g
 
t
h
e
i
r
 
t
o
u
r

w
i
t
h
 
a
 
p
a
p
e
r
 
o
n
 
t
h
e
 
h
o
m
e
s
 
t
h
e
y
 
l
i
k
e
d
 
a
n
d
 
w
h
y
.

D
i
v
i
d
e
 
c
l
a
s
s
 
i
n
t
o
 
c
o
m
m
i
t
t
e
e
s
 
f
o
r
 
l
i
b
r
a
r
y

r
e
s
e
a
r
c
h
 
p
r
o
j
e
c
t
 
o
n
 
l
i
f
e
 
i
n
 
u
r
b
a
n
 
A
m
e
r
i
c
a
 
-
 
i
t
s

p
l
e
a
s
u
r
e
s
 
a
n
d
 
p
r
o
b
l
e
m
s
.

H
T
h
e
 
U
t
y
-
C
u
r
s
e
 
o
f

D
e
m
o
c
r
a
c
y
'

M
o
s
t
 
o
f
 
t
h
e
 
c
l
a
s
s
 
s
h
o
u
l
d
 
b
e
 
a
s
s
i
g
n
e
d
 
t
o
 
r
e
a
d

n
o
v
e
l
s
,
 
p
l
a
y
s
,
 
e
t
c
.
 
o
f
 
l
i
s
t
e
d
 
a
u
t
h
o
r
s
.

T
h
o
s
e

r
e
m
a
i
n
i
n
g
 
s
h
o
u
l
d
 
c
o
n
d
u
c
t
 
e
x
t
e
n
s
i
v
e
 
r
e
s
e
a
r
c
h
 
o
n
 
t
h
e

v
a
r
i
o
u
s
 
a
u
t
h
o
r
s
.

R
e
s
e
a
r
c
h
i
n
g
 
m
e
m
b
e
r
s
 
o
f
 
t
h
e
 
c
l
a
s
s

w
i
l
l
 
p
r
e
s
e
n
t
 
o
r
a
l
 
r
e
p
o
r
t
s
 
o
n
 
t
h
e
 
a
u
t
h
c
i
'
s
 
w
h
i
l
e

s
t
u
d
e
n
t
s
 
w
h
o
 
r
e
a
d
 
t
h
e
 
n
o
v
e
l
s
 
w
i
l
l
 
r
e
p
o
r
t
 
o
n
 
t
h
e
'
b
o
o
k
,

T
h
o
s
e
 
r
e
a
d
i
n
g
 
a
n
d
 
t
h
o
s
e
 
r
e
p
o
r
t
i
n
g
 
o
n
 
t
h
e
 
s
a
m
e

a
u
t
h
o
r
 
s
h
o
u
l
d
 
m
e
e
t
 
f
o
r
 
s
e
v
e
r
a
l
 
d
i
s
c
u
s
s
i
o
n
s
 
i
n
 
o
r
d
e
r

t
o
 
e
x
c
h
a
n
g
e
 
i
n
f
o
r
m
a
t
i
o
n
.

O
c
c
a
s
i
o
n
a
l
l
y
 
d
u
r
i
n
g
 
r
e
a
d
i
n
g

o
r
 
d
i
s
c
u
s
s
i
o
n
 
p
e
r
i
o
d
s
 
p
l
a
y
 
q
u
i
e
t
l
y
 
o
n
 
p
h
o
n
o
g
r
a
p
h

o
r
 
t
a
p
e
 
r
e
c
o
r
d
e
r
 
t
h
e
 
m
u
s
i
c
 
o
f
 
t
h
e
 
e
r
a
 
u
n
d
e
r
 
c
o
n
s
i
d
e
r
a
t
i
o
n
.

J
a
c
o
b
s
,
 
J
.
 
D
e
a
t
h
 
a
n
d
 
L
i
f
e
 
o
f

t
h
e
 
G
r
e
a
t
 
A
m
e
r
i
c
a
n
 
C
i
t
i
e
s

M
a
n
n
,
 
F
l
a
u
b
e
r
t
,
 
W
i
l
d
e
,
 
T
u
r
g
e
n
e
v
,

C
h
e
k
h
o
v
,
 
D
o
s
t
o
y
e
v
s
k
y
,
 
D
i
c
k
e
n
s

S
h
o
w
 
f
i
l
m
s
 
a
n
d
 
d
i
s
c
u
s
s
.

H
a
v
e
 
s
t
u
d
e
n
t
s
 
c
o
-
o
r
d
i
n
a
t
e
 
o
r
a
l
 
r
e
p
o
r
t
s
 
o
n
 
c
o
m
p
o
s
e
r
s

w
i
t
h
 
a
p
p
r
o
p
r
i
a
t
e
 
m
u
s
i
c
a
l
 
s
e
l
e
c
t
i
o
n
s
.

S
h
o
w
 
a
n
d
 
d
i
s
c
u
s
s
 
f
i
l
m
.

H
a
v
e
 
i
n
 
d
e
p
t
h
 
r
e
p
o
r
t
s
 
o
n
 
L
i
z
t
,
 
C
h
o
p
i
n
,

T
s
c
h
a
i
k
o
v
s
k
y
,
 
S
t
r
a
u
s
s
,
 
W
a
g
n
e
r
,
 
V
e
r
d
i
,
 
P
u
c
c
i
n
i
,

C
o
p
e
l
a
n
d
,
 
H
o
n
e
g
g
e
r
,
 
e
t
c
.

P
a
g
e
 
D
-
5
1

"
M
a
r
k
 
T
w
a
i
n
 
G
r
a
n
t
s
 
a
n
 
I
.

a
v
i
e
w
"

"
M
a
r
k
 
T
w
a
i
n
'
s
 
A
m
e
r
i
c
a
'

l
i
u
c
k
 
F
i
n
n
°

'
W
h
a
t
 
D
o
e
s
 
H
u
c
k
 
F
i
n
n
 
S
a
y
?
"

'
H
u
c
k
 
F
i
n
n
,
 
T
h
e
 
T
i
r
t
 
o
f
 
H
u
c
x
 
F
i
n
n
"

'
B
e
e
t
h
o
v
e
n
,
 
O
r
d
e
a
l
 
a
n
d
 
T
r
i
u
m
p
h
'

L
e
i
n
d
o
r
f
,
 
"
T
h
e
 
S
o
u
n
d
 
o
f
 
W
a
g
n
e
r
°

.
C
a
p
i
t
a
l
 
R
e
c
o
r
d
s



S
h
o
w
 
a
n
d
 
d
i
s
c
u
s
s
 
H
o
n
e
g
g
e
r
 
f
i
l
m
.

0
-
7
0
0
 
'
H
o
n
e
g
g
e
r
:

P
a
c
i
f
i
c
 
2
3
1
"

I
n
v
i
t
e
 
s
p
e
a
k
e
r
 
t
o
 
d
i
s
c
u
s
s
 
t
h
e
 
h
i
s
t
o
r
y
 
o
f
 
m
u
s
i
c
,
 
o
r

C
l

t
o
 
p
r
e
s
e
n
t
 
t
h
e
 
s
t
o
r
y
 
o
f
 
h
i
s
 
f
a
v
o
r
i
t
e

m
u
s
i
c
a
n
(
s
)
.

P
O

R
e
v
i
e
w
 
f
u
n
d
a
m
e
n
t
a
l
s
 
o
f
 
o
p
e
r
a
 
b
e
f
o
r
e
 
l
i
s
t
e
n
i
n
g
 
t
o

C
r
o
s
s
,
 
M
.
 
T
h
e
 
S
t
o
r
y
 
o
f
 
O
p
e
r
a

s
e
l
e
c
t
i
o
n
s
 
f
r
o
m
 
s
u
c
h
 
w
o
r
k
s
 
a
s
 
n
A
i
d
a
,
 
n
M
a
d
a
m
e

C
o
p
e
l
a
n
d
,
 
A
.
 
W
h
a
t
 
t
o
 
L
i
s
t
e
n
 
f
o
r

B
u
t
t
e
r
f
l
y
@
 
a
n
d
 
'
L
a
 
T
r
a
v
i
a
t
a
n
.

U
s
e
 
a
n
y
 
s
l
i
d
e
s
,
 
f
i
l
m
s
,

i
n
 
M
u
s
i
c

p
r
i
n
t
s
 
a
v
a
i
l
a
b
l
e
 
t
o
 
e
n
l
i
v
e
n
 
a
n
d
 
c
l
a
r
i
f
y
 
t
h
e
 
p
r
e
s
e
n
t
a
t
i
o
n
.

S
h
o
w
 
f
i
l
m
 
o
n
 
o
p
e
r
a
.

O
X
-
4
4
 
n
I
n
s
i
d
e
 
t
h
e
 
O
p
e
r
a
 
w
i
t
h

G
r
a
c
e
 
M
o
o
r
e
'

B
e
f
o
r
e
 
l
i
s
t
e
n
i
n
g
 
t
o
 
"
L
a
 
T
r
a
v
i
a
t
a
'
 
t
r
a
c
e
 
s
t
o
r
y
 
o
f

C
a
m
i
l
l
e
 
t
h
r
u
 
p
r
o
s
e
,
 
p
l
a
y
 
a
n
d
 
o
p
e
r
a
.

S
h
o
w
 
f
i
l
m
 
a
n
d
 
d
i
s
c
u
s
s
,

°
S
t
e
p
s
 
o
f
 
t
h
e
 
B
a
l
l
e
t
"

U
s
e
 
a
n
y
 
s
t
u
d
e
n
t
 
k
n
o
w
l
e
d
g
e
 
o
f
 
b
a
l
l
e
t
 
t
o
 
s
u
p
p
l
e
m
e
n
t

t
h
i
s
 
p
r
e
s
e
n
t
a
t
i
o
n
.

R
e
p
o
r
t
 
o
n
 
B
o
l
s
o
i
 
B
a
l
l
e
t
.

R
e
p
o
r
t
 
o
n
 
P
a
v
l
o
v
a
,
 
N
i
j
i
n
s
k
y
,

T
a
l
l
c
h
i
e
f
,
 
e
t
c
.

S
h
o
w
 
f
i
l
m
 
o
n
 
n
N
u
t
c
r
a
c
k
e
r
 
S
u
i
t
e
n
.

V
I
.
 
T
h
e
a
t
r
e

S
h
o
w
 
s
l
i
d
e
s
 
a
n
d
 
p
r
i
n
t
s
,
 
o
v
e
r
h
e
a
d
s
 
o
f
 
i
n
t
e
r
i
o
r
s
 
o
f

f
a
m
o
u
s
 
t
h
e
a
t
r
e
s
 
o
f
 
t
h
e
 
w
o
r
l
d
.

R
e
v
i
e
w
 
G
r
e
e
k
 
a
n
d
 
E
l
i
z
a
b
e
t
h
a
n
 
t
h
e
a
t
r
e
 
n
o
t
i
n
g

s
i
m
i
l
a
r
i
t
i
e
s
 
b
e
t
w
e
e
n
 
t
h
e
n
 
a
n
d
 
n
o
w
.

D
i
s
c
u
s
s
 
M
o
d
e
r
n
 
T
h
e
a
t
r
e

R
e
a
d
 
I
b
s
e
n
 
p
l
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EVALUATION OF PROJECT D

The Project Director met with the students enrolled in the
humanities classes at both Paseo and Souheast Senior High Schools
in an attempt to get feedback on the project. Their reaction was
very favorable. The Project Director attempted to communicate
his sincerity to receive their true feelings and not just what
they thought the Project Director wanted to hear. This was approached
by providing a nonthreatening atmosphere and without the teacher
being present. After review4- ne curriculum one might not have
anticipated such a reactic .Lowever, it seems the teachers felt
that they had to "get something on paper" but in the operation of
their classes they used other approaches. It appeared that they
followed the interest of their students in determining the direction
of the course to a greater extent then one might expect in reading
the formal curriculum. There was an effort made to refine the
curriculum during the academic year based upon the experiences the
teachers were having, but this is a very difficult assignment.
The problem is how do you give the students a.preference in'theL..*
curriculum development process and write a curriculum to be used
by other students and presented by other teachers? This dilemma
caused much worry and decreased the amount of energy and interest
that went into the development of the formal curriculum.

The problem of dissemination was the key factor in achieving
the purposes of this project. The Project Director phoned various
newspapers and broadcasting stations everytime a member of the
university staff visited one of the schools. News releases were
sent to all the mass media a number of times indicating activities
that might be of interest to the general public. We never received
one response. We were al)le to arrange for the teachers and Dr.
Hillix, Professor of Psychology and a resource person in the program,
to appear on "Community Dialogue," a thirty minute television
program. The Project Director appeared on the local educational
television station and explained the objectives of the program.
However, it is most unfortunate to report that these two presenta-
tions were the extent of our dissemination to the public. We did
spend some time and energy to. insure that all students and staff
members of both schools were aware of the project.

The other most difficult aspect of this project was the fact
that the teachers would not take advantage of the resources of the
university unless they- were reminded periodically. They appeared
to be so involved and, at times, they seemed to feel that the
university personnel were "outsiders." The same problem that has
developed when team team teaching has been implemented as various
schools.

The Project Director and the teachers never made one request
for university personnel that was not granted. It appears that
the university has a sincere desire to become a part of the
surrounding community. It is felt that this project has started
a working relationship between the university and the school district
that will be very helpful to both.
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LIVING IN AN AMERICAN COMMUNITY
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UNIT ONEz DEMOCRATIC PROCESSES IN THE CLASSROOM
Suggested Time: Two Weeks

OVERVIEW

Democracy is in reality more than a form of government; it is
a way of life, a way of looking at issues, a way of accomplishing
individual and group goals. It is important that students as people
be democratic and act democratically. By this we mean that individuals
respect:themelves and-!their rights and also respect others as worthy
individuals to be taken into account who also have the same rights
as human beings and citizens. Thus to act democratically will be
to act other than thoughtlessly toward others, other than patroniz-
ingly or disdainfully, other than despotically. It means the inclusion
of all people according to their abilities in sharing the work involved
in achieveing those goals.

Certain methods of organizing groups for democratic action
have evolved in our country so that full group participation can
be carried out orderly and with fairness to every person. Democratic
methods recognize differences in persons and respect and use those
differences. It is important, therefore, for students to recognize
their mutuality, recognize and establish common goals,.identify.
divisive issues and set about organizing and working together to
achieve their goals and resolve the issues in some mutually satisfac-
tory manner.

Young people need to learn and to begin early to practice democ-
racy -- to learn how to organize and how to face divisive issues
by discussion which is orderly, fair, and logically analytical.
The classroom activities can largely be carried out by students
organized to do it, the issues or dilemmas which democracy must
face and resolve as a perpetual concomittant of democracy. In this
unit a method of facing issues by discussion will be developed which
will be applied to issues in other units. The issue to be faced
now will be used as a practice case for the students as they learn
the elements and techniques of democratic group discussion.

SPECIFIC OBJECTIVES

The student is --

- -To develop the knowledge of the structure of a democratic group
organization and the methods of establishing such organization
so that he will be able to tell what officers are needed, what
work the organization is to accomplish, what committees will be
needed to divide the labor and carry it out, how to acquire or
choose such officers and committees, and what duties such officers
and committees.are to perform.,

- -To learn how to function c;s a member of a committee so that he
will be able to isolate issues, recognize assumptions, collect
necessary facts, arrive at valid conclusions, defend his point
of view, and at the same time recognize valid evio,mce presented
by others, keep an open mind, and recognize logical fallacies
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or tricks of argument (propaganda devices) unfairly used.

--To begin to understand that democracy demands mutual respect of
individuals, cooperation in achieving mutual goals, a spirit of
tolerance, and a willingness to compromise for the sake of a
reasonably satisfactory consensus.

MAJOR CONCEPT

--Practicing Democracy in the Classroom

MAJOR GENEKALIZATION

--The classroom can be a democratic society in which studGnts come
to know the methods of democratic organization and to understand
and practice democratic means of resolving issues.

VOCABULARY FOR THE UNIT

agenda
democracy
dissent
equality
expression
freedom

majority
minority
moral value
persuasion
problem solving
relevance

RELATED CONCEPTS AND GENERALIZATIONS AC=ITIES AND INVESTIGATIONS

A. Understanding_Lhe_LE2112

--Social Distance
--Groups will naturally form

according to patterns which
may or may not be democratic
or socially just.

B. Democratic Organization

--Democracy
--Democracy requires rules and
organization

--Freedom
--Freedom without rules ends

Administer sociometric test
to class in order to ascertain
how the students relate to
each other. This information
can help the teacher in the
formation of study and project
groups which will more nearly
meet the objectives.

Book: Northway, Mary L. and
Weld, Lindsay. Sociometric
Testing, A Guide for Teachers.
Toronto: U. of Toronto Press,
1957.

Page E-2

Discuss with the class the
meaning of "democracy," "freedom,"
VI equality," "rules." Students
shall imagine themselves
all cast awily on a deserted
island; this is to be role-
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in tyranny by one or a eew.

--Equality
--Reasonable social, ecomonic,
and political dquality can
not obtain without enforcible
law.

--Law
--In a democracy the rules

(laws) are made (ultimately)
by the people themselves.

--The making of rules and
establishment of goals
require democratic
organization.

--Democratic orgabization
provides an orderly means of
regulating a group and
granting members a voice in
their regulation.

--A Democratic Classroom
--A demoratic classroom is one
that respects the rights of
the students in working out
objectives, goals, and in
assuming responsibilities in
the learning activities.

Page E -3

played. There are enough
plants and game for food
and trees for lumber. L.t
the class discuss how they
will get along without rules.
The teacher will overzse the
discussions and insist that
there be no rules. Class
will discover that they need
rules.

Discuss why rules are needed;
how they should be made;
who should make the rules;
and how and by whom the rules
should be enforced.

Simulate again the desert island
situation. Have the students
proceed to establish rules
for themselves. Let them
see that they even need rules
on how to make rules. Have
the students organize to
govern themselves on the
"desert isle."

Discuss the similarities and
differences between the organ- ...

ization for village government
in Missouri and the organization
developed by the class.

View the film Practicing Democrasz
in the Classroom (00-325).
21 min.

(NOTE: Teacher should preview
every audio-visual in4trument
himself and properly introduce
it before using it.)

Book: Dale, Edgar. Audio-Visual
'Methods in Teaching. (New York
Dryden Press3 Revised Edition,
1954).

View the filmstrip, Practicia2
Democracy in the Classroom
(F-829)

Discuss the method of class
structure and procedure shown



C. Issues of Democrac

--Equality and Freedom
--Absolute freedom destroys

equality; can we have both
equality and individual
freedom?

--Order and Dissent
--The right of dissent can lead
to the destruction of
political and social order
and peace; or, conversely,
emphasis on the maintenance
of law and order can lead to
limitation and ultimate loss
of the right to dissent; can
we have both public security
(law and order) and unlimited
right of free speech (right
to dissent)?

--Equality and Property Rights
--Too much regard for property
rights leads to great wealth
for some and poverty for many;
can we have both economic and

Page E -4

with the class. Get them
to imagine such a class and
ascertadn'their reactions
and desires regarding it.

Hypothesize such a class method
and have students discuss
what kinds of things they
might study.

Have class consider what are
the issues, or problems,
of American society today.

Have class look up and be able
to define "issue."

Have students search newspapers,
majazines, books for stories
and articles which deal with
these "issues" or "problems"
of democracy.

Have a general report by students
on the examples they found.

Discuss the kind of problem
each example involves, that
is, what concepts of democracy
conflict?

Have students file clippings
and reports in their folders
or notebooks under appropriate
generic headings.

(NOTE: They may look for instances
involving Martin Luther King,
Dr. Benjamin Spook, Rev.
William Sloan Coffin, Jr.,
Father Groppi and other contemp-
orary dissenters. Prom the
past they could look up Mohandas
K. Gandhi; John Brown, William
Proviso, Frederick Douglas.)

Have student:3 find out how many
millionaires we have in the
United States; how many class-
ified in the poverty group.

7



social equality and private
ownership of property (means
of production)?

--Majority Rule and Minority
Rights.
--The unity of purpose gained

by majority rule can lead to
the denial of rights to
minorities; can we have
political cohesion and at the
same time grant broad rights
to minorities without
splintering the nation?

D. Kinds and Purposes of
Discussion in a 322.112cEasi

--Persuasion
--Some discussion is basically

aimed at bending others to
yield to the will of one
person or group.

--Expression
--Some discussion is for the

"unloading" of personal
feelings which has psycho-
therapeutic value but seldom
helps clarigy issues or
persuade others,

Discuss the unrest in the cities
in the light of the number
of unemployed and poor to
be found there.

Have students define "Minority.
and "majority." Discuss
in what manner the majority
in a school 89% Negro is
still a "minorlity.,,

Book: Gittler, Joseph B. (ed.)
UnderstandingNillesity_aoups
ra&ience Editions"; New
York: John Wiley and Sons,
Inc., 1964), Chapter VII,
pp. 126-47,

(NOTE: Activities will center
upon the technique of problem-
solving discussion and will
focus upon the issue of law
and order versus dissent
(the maintenance of the letter
of the law in the face of
the disagreement of conocience)
as a practice case.

View filmstrip Do You Wi Arguments
and Lose PrieF0-0-7T7 1-------

Discuss with class: Whi- md
of discussion is invo: ad
in the filmstrip? Ar: such
discussions productiv of
better understanding? Do
they present evidence properly?
Why do people argue? Are
arguments really democratic
discussions?

Page E-5

Have class examine different
kinds of discussions or conver-
sations and evaluate them
for the reasons they were
carried on.

Book: Pearson, Craig and
Sparks, Davisl G. (eds.) Takina
a StandLii. Guide to Clear
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--Problem Solving
--The most meaningful sort of
discussion is to clarify
issues and to seek a
consensus Rix' group action
following the steps of
problem solving, via,
(1) Identify and define the

issue(s) and terms;
(2) Recognize the various

assumptions the
discussants make;

(3) Collect all available
facts and data relevant
to the issue(s);

(4) Evaluate the evidence
presented;

(5) Draw warrented
conclusions and

(6) Summarize results.

E. Elements of Good Democratic
'Discussion of an Issue (The
Law and Conscientious Dissent).

Discussion of Public Issues
adapted from the Harvard
Social Studies Project directed
by Donald W. Oliver and Fred
M. Newman ("Unit Books";
Columbus, Ohio; American
Education Publications, 1967),
pp. 4-7.

View film Group Discussion
(0-860), or perhaps Discussion
Technique (OX-74).

Discuss in small groups each
having a discussion leader
the elements of purposeful
discussion as portrayed by
the film,

Have each group report what
they derived, making a general
summation on the chalkboard.

Have each student enter the
summation of the elements
of purposeful discussion
in his notebook or folder.

View films, Nakinq YourselfUnderstooffective
Listenin2 (00-735).

Discuss the elements of good
listening and the elements
of putting yourself across
in discussion. Students
will derive a consensus summation
for inclusion in their notebooks
or folders.

Read excerpt for lagajlasla
by Herman Melville.

Book: Pearson and Sparks (eds.)
Taking a Stand, pp. 9-16.

Review the pertinent facts
in the case with the class.

Test class for their understanding
of the facts.

Small group discussions: have

2 02
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--Sensitivity
--A discussion with direction
requires that listeners be
responsive or sensitive to
what is said.

Page E -7

the groups identify the issue;
have them look up "dilemma"
and tell what the dilemma
was which confronted Captain
Vere.

Classroom study: have the
clacs study sample discussions
of this problem given by
Pearson and Parks in Taking
a Stand, pp. 17-21.

View film, How to Think (00-527).
Lead the -crIEFTT-Erigtract
from the atofy the elements
of sound thinking (problem
solving).

Have students enter in their
notebooks the essentials
of problem solving.

(NOTE: Film, Scientific Method
(0-711) could be used instead
of How to Think.)

Have class think of things
they have argued over with
friends or parents. Have
some of these repeated in
class.

Discuss the question, "Did
some of these discussions
get nowhere?" "Why not?"

Have class write down the main
parts of these discussions
or make up and write down
other discussions which show
both high and low sensitivity.

Have students study specimen
descussions for high or low
sensitivity.

Check the class for availability
of small battery driven tape
recorders to use in "candid
camera" - type situations.

Tape record some discussions
in different situations such

2 2



--Clarity of Problem
--Discussion with direction
requires the clear statement
of the issue.

--Continuity
--Discussion with direction
demands that issues be
pursued with continuity.

--Transition
--When a discussant chooses to

change the issue under
consideration, he should make
this known with an explicit
transitional statement;

Page E -8

as panels, cafeteria, the
dinner table at home, a drive-
in or restaurant, or meetings
to discuss school activities.

Listen to these tape recordings
carefully. Try to evaluate
how sensitive people are
to one another in different
discussion situations.

Summarize in writing some of
the statements by various
participants.

Review notes stating the essentials
of effevtive listening.

Work in groups: working together
in groups write several brief
dialogues in which there
is a clear division of opirion
over some issue. Examples
of issues: wheter or not
spring or some other season
is near; boys are reckless
drivers.

Role-play and tape record several
of the better of these dialogues.
See if the students can identify
the main issues being discussed
just by listening.

Locate examples of recorded
debates or dialogues.

Have students examine these
debates or dialogues and
pick out (1) the central
issue; (2) additional issues
inserted into the argument;
(3) the unnecessary statements
which impede the flow of
the discussion.

Have the class examine some
arguments or discussions
to detect where the subject
or issue has shifted without
all the participants being
aware of the shift-.
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everyone needs to know that
the subject has been changed.

--Relevance
--Statements in discussion

should be related to the
issue under consideration.

--Position
--The discussant must take a

stand on the main issue and
apply reason in defense of
his stand and at the same
time continue to keep the
discussion process moving
(that is, "two-level"
thinking must be maintained).

P. Types of Issues which Divide
People

--Public Poli-y Issues
--The main issues are those
questions which involve a
choice or a decision for
action by citizens or
officials in affairs that
concern a government or a
community. Sub issues are as
follows:

--Moral Value Issues
--There can be di6agreement
over the question implied
or stated that some idea,
course of action, or person
was either good or bad, or
there can be disagreement
on the conclusions derived
from moral assumptions.

Page E -9

Have the students reword the
discussion so tl.lat the transition
is explicit.

Listen to previously taped
conversations again, or read
written discussions. Have
students pick out the statements
people make which are not
at all related to the subject
under discussion.

Evaluate in writing statements
which help to move discussions
along and those which are
irrelevant and serve to 'hamper
discussion.

Book: Pearson and Sparks,
pp. 25-26.

Have groups working together
compose general questions
as policy issues. Example:
Should the U.S. be in Viet
Nam? Should the voters in
the referendum approve open
housing ordinance?

Have class also write out questions
phrased as choices for personal
action. (Thus they will distingui
distinguish between public
policy issues and personal
choice issues.) Example:
Should I burn my draft card?

Have the class study closely
the strategies by which value
-statements can be challenged
or supported as given by
Pearson and Sparks, pp. 29-32.

Examine statements of policy
questions and try to determine
what kind of value conflicts
may be involved. Example:
Should federal aid be given
,to parochial schools? The

2



--Issues of Definition
--Disagreement about the
meaning of important words
and phrases in the
discussion need to be
resolved.

value conflict might be the
question of freedom of religion
or separation of church and
state.

Group work: Have aroups work
together to consider moral
value principles. Let each
group take one statement
such as "Majority rule is
good." Have the groups each
take a different such statement
and then develop some statements
that challenge the value
and some statements that
support the value.

Present group summaries to whole
class. Have class determine
which of the four strategies
is used in each statement,
that is, (1) use of value-laden
language; (2) use of venerable
sources; (3) prediction of
a value consequence; (4)
use of analogy to show conflict.

Reverse the process. Have
students challenge or supnort
a value statement by each
of the four strategies.

Discuss how terms can be defined
so that their meanings can
be more precise.

Book: Pearson and Sparks, pp. 34-5.

Investigate the methods used
by lexicographers in deciding
whether a particular meaning
is correct or incorrect.
What crit-tria cr standards
govern their shoice of definition?
Evaluate this process or
method; is it a good way
or an ineffective way to
eiecide on a definition?
Sources to consult might
be unabridged dictionary
introductions; books of English
grammar; works on rhetoric
and logic; speech books;
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--Issues cf Fact and Explanation
--Factual claims must be
accurate and supported by
lcceptable evidence or
authority.

--Legal Issues
--Legal issues usually ccAsist
of a combination of value,
definitional, and factual
questions.

--Frame of RefeJoence
Disagreements
--Facts and issues are usually

viewed from the frame of
reference of a part74cular
discussant viewing them
differently.

G.-Means of Moving Discussion
Forward

--Agenda
--A discussion group should

agree to a list of issues
which will be considered.

--Stipulation
--Wherever facts cannot be

verified or consequences
accurately determined the
group may stipulate for the
sake of discussion that such
a matter be accepted.

general encyclopedias.

List several statements of
fact. These will he elicited
from students and put on
the chalkboard.

Answer qucstions How do you
know that? How can you make
sure? What manner of supporting
the statement are you making?
Is it by common sense: By
personal observation? Reference
to an authoritative source?
By showing that the factual
claim is consistent with
a number of other well-established
claims?

Have class re-examine the case
of Billy Budd. Did Billy's
act of striking Claggart
fall within the words of
the Mutiny Act? What are
all the questions we must
answer in order to determine
whether the law should be
applied in this case?

Book: Pearson and Sparks, pp. 38-9.

List the major issues in the
Mutiny Act case involving
Billy Budd. Compare the
lists of various students
to see wherein they differ.

Pose some public policy issue
(or reconsider the case of
Billy Budd). Have students
working in groups make a
list of the related issues
which they might agree to
take up in a specified order.
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--Concession
--When a discussant sees that
his facts or point of view
is in error he should con-
cede the point or modify
his position.

--Summarization
--Notes should constantly be
kept to keep the discussants
abreast of their progress so
that regression and
repetition may be avoided.

--Roadblocks
--Shortcomings in the
discussion process can be
handled if participants are
sensitive to them.

Study the list of roadblocks
given by Pearson and
Sparks, pp. 42-3.
(1) Monopolizing the conver-

sation.
(2) Proof by repetition.
(3) Failure to listen and

pursue.issues systematically.
(4) Personal attack.
(5) Worrying about winning

an argument.

Watch TV or listen to radio
discussion programs, for
example, Joe Pine or Meet
the Press. See if the discussions
"go any place." Make a list
of reasons why or why noi-.
It will be easier to evaluate
sheet prepared ahead of time
fc: notes. Divide the sheet
into six sections to provide
room for answers to these
six questions:
:1) What issues were discussed?
.2) What positions were takesn,

and by whom?
(3) Was agreement reached

on any issues? Which
ones?

(4) What things happened that
helped move the discussion
along?

(5) What things happened
that bogged the discussion
down or made it unproductive?

(6) What should have been
discussed next? Why?
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EVALUATING AND CULMINATING ACTIVITIES:

- -Select, on thz basis of observation, tests, and student preference
several will balanced discussion groups. Every student should
participate in a group.

--Have students submit lists of issues which are of interest or
concern to them.

- -Choose a general committee which will select, with the teacher's
help, the topics taken frw the Jists which will be discussed
by the groups.

- -Give the groups a chance to select topics of their own choice
from the select list. They should make second and third choices.
When more than one group has chosen the same topic, choice can
be determined by lot.

--Let each group begin by discussing together their particular topics,
letting them organize themselves properly to tackle the problem.
Assign each group a date for formal discussion of its problem
before the entire class.

- -Let the teacher evaluate the effectiveness of each group in coping
with their problem. Let him also evaluate the effectiveness of
each individual student in participation and contribution to the
discussion process.

- -Prepare evaluation forms for use by every member of the class
for eacb discussion heard. Have every student evaluate every
discussion and every other student's effectiveness In his own
discussion group.

RESOURCES:

Books:
-Auer, John Jeffrey. Handbook for Discussion Leaders.

New York: Harper and Brothers, 1947.

-Baird, Albert
New York:

-Beard, Charles
New York:

C. Ar umentation, Discussion and Debate.
McGraw-Hill, 1950.

Austin. The Discussion of Human Affairs.
The MacMillan Company, 1936.

-Bowman, LeRoy Edward. How to Lead Discussion: A Guide
for the Use of Group Leaders. New York: The Woman's
Press, 1934.

-Broomell, Anna Pettit. What Do You Think? A Record of
Discussions with questions and Answers Arranged for
Contemporary Use, New York: Harper and Brothers, 1950.

dIC
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-Buys, William E., Murphy, Jack, Kendal, Bruce.
Discussion and Debate, a Textbook foLjiign School
Students. Lincolnwood, Illinois: National Textbook
Corporation, 1961.

-Clark, Nadine. A Guide to Critical Thinking, New York:
The MacMillan Company, 1965.

- Du Bois, Rachel (Davis) and Li, Mew-Soong. The Art of
Grou Conversation. New York: The Association Press,
1963.

-Ewbank, Henry Lee and Auer, J. Jeffrey. Discussion
and Debate: Tools of a Democracy, 2nd Ed. New York:
Appleton-Century-Crofts, 1951.

-Pansler, Thomas. Creative Power through Discussion.
New York: Harper and Brothers, 1950.

-Garland, J.V. Discussion Methods Explained and Illustrated.
New York: TiTiT-C W. Wilson Company, 1951.

-Gulley, Halbert E. Discussion., Conference, and Group
Process. New York: Henry Holt and Company, 1960.

- Hoffmann, Randall W., Plutchik, Robert, Small-group
Discussion in Orientation and Teaching. New York:MFr.Ritrons, 1959.

- Howe, Reuel L. The Miracle of Dialogue. Grenwich,
Conn.: The Seabury Press, 1963.

-Howell, William S. and Smith, Donald K. Discussion,
New York: The MacMillan Company, 1956.

-Lasker, Bruno. Democracy through Discussion. New York:
The H. W. Wilson Company, 1949.

- McBurney, James Howard and Hance, Kenneth G. Discussion
in Human Affairs. New York: Harper and Brothers, 1950.

-Sutherland, Sidney Samson, When Your Preside. Danvill2,
Illinois: Interstate Publishing Company, 1962.

Talking It Through: A Manual for Discussion Groups.
Washington D. C.: National Education Association
Department of Secondary School Principals, 1938.

-Utterbach, William E. Decision throu h Discussion a
Manual for Group Leaders, erd Ed. New York: Holt-
Rinehart-Winston, 196G.

2415
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-Utterbacl-, W.aliam E. GrouI _akinc anu Confr
Leadership: Techniques of Discussion. Ne, 75Fk:

Rinehart ishing Company, 9 S.

-Zapf, Rosalind Marie. Democratic Processes in the
Secondary Classroom. Englewood Cliffs, New Jersey:
Prentice-Hall, 1959.

-Pearson, Craig and Sparks, David G. Taking a Stand.
"An American Education Publications Unit Book,
Harvard Social Studies Projects:" Columbus, Ohio:
American Education Publications, 1967.

Audio-Visual: (Note that these are available in the Kansas City
School District Audio-Visual Center. The numbers
are the catalogue numbers of the Center.)

16 mm. b & w sound movies--

-Discussion Technique (0X-74)

-Effective Listening (00-735)

-Group Discussion (0-860)

-How to Think (00-527)

-Making Yourself Understood (00-393)

-Practicing Delpgy in the Classroom (00-325)

-Scientific Method (0-711)

Filmstrips--

Do You Win Arguements and Lose Friends? (F-2317)

Practicing Democracy in the Classroom (P-S29)
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UNIT TWO: PREJUDICE
Suggested Time: Four Weeks

OVERVIEW

In this unit students will engage in activities and investi-
gation from which they will derive some expe7Aential knowledge of
group co-operation through the use of democratic techniques in
the classroom. They will face th2. fact and presence of prejudice
in themselves and others and will be helped to discover the baleful
consequences of prejudice and discrimination both to individuals
and groups as well as to society as a whole.

This unit should lead students to infer the irrationality of
prejudice and to decide upon positive actions to deal with it and
to make democraaic principles and practice truly universal.

The unit will introduce students to some important anthropological
and biological findings regarding man and will thus he3p them to
be able to judge for themselves how much of what passes for knowledge
regarding race is pure misinformation, ignorance, and Prejudice.

--SPECIFIC OBJECTIVES:

The student is --

--To develop more positive attitudes toward minority groups so
that they will accept individuals who are different racially and
culturally from themselves, associate with them on the basis of
individual worth as equals, exert effort to constrain name-calling,
exclusion, and scapegoating of minority persons, and refrain
themselves from acts of discrimination.

--To develop knowledge of the psychological facts regarding the
phenomenon of prejudice and be able to recognize prejudice when
they see it and tell what are the likely causes of expressed
prejudice as well as the probable consequences,

--To acquire a knowledge of the steps that can be taken to overcome
prejudice in themselves and others and be able to relate them
verbally.

--To develop a knowledge of the scientific anthropoligical and
biological facts regarding human nature, race, inheritance,and
culture and be able to answer questions put to them regarding
these matters.

--To develop an ability to recognize and cite the different forms
that prejudice takes.

--To develop a deeper understanding of the principles of democracy
and be able to demonstrate that understanding by relating
democratic principles to the needs and aspirations of minorities
in written or oral expression as well as by demonstrating these
principles in their own behavior toward minority group members
singly or collectively.

e l a
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MAJOR CONCEPT:

--Prejudice

MAJOR GENERALIZATION:

--Prejudice is caused by cultural influences and results in
varying degrees of negative, or undemocratic behavior toward
minorities often with baleful consequences to the total
society.

VOCABULARY FOR THE UNIT:

aggression
attitude
behavior
belief
bias
bigot
caste
civil liberties
civil rights
class
desegregation
discrimination
ethnic origin
exclusion
frustration
ghetto
Immigration

in-group
integration
majority
minority
national origin
nationality
out-group
prejudice
propaganda
quota system
race
rejection
religion
scapegoating
stereotype
tolerance

RELATED CONCEPTS AND GENERALIZATIONS ACTIVITIES AND INVESTIGATIONS

A. Prejudiced Attitudes

--Racism

--The attitude that one race
is innately superior and
others innately inferior is
the basis of most of our
intergroup friction.

--The nature, extent, and
intensity of prejudiced
attitudes need be determined
in order that steps can be
taken to correct them.

Test the students to dete
their attitudes toward minority
groups and the problems raised
by belonging to one or the
other of these groups. Direct
the class activities in this
unit toward meeting the
ignorance, misinformation,
fears, and suspicions thus
discovered. Retest at the
end of the course to see if
there has been any significant
change in attitude and
behavior.

212
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Name three kinds of people
(races) you would be willing
to live near.

4. Present and discuss a film on
housing, such as:

Crisis in Levittown, Pa.
Wanted--A Place to Live
The Story_ of Sammy Lee
To Find A Home
No Hiding Place

(May be obtained by rental from
Anti-Defamation League of BINal
BIRIth, New Yrark.)

Methods of discovering the extent
ot misinformation and information:

Construct and administer a pre-
test which will give an
indication of what facts are
already generally known by which
students, and what fallacies
are generally held to be true.
This test can take the form of
short questions which Mend

-'themselves to "yes" and "no"
or single sentence answers such
as:

Are all people in the same
"race" of the same color?

It can be a set of statements
to be marked true or false such
as z

The white race is superior to
all others.

Negroes have less mental ability
than whites.

It can be a completion test
such as:

Three "races" of mankind are

Negro blood is
white blood.

Page E -20
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B. Principles and Values of
Democracy

--Human Personality
--Basic to democracy is the
recognition of the integrity
and worth of every human
being.

One test can contain all three
types of questions.

Methods for evaluating changes
In attitudes:

Re-use, at a later date, tests
and other devices which were
used to discover the prejudices
and attitudes of students.
A comparison of the two results
for each student would show
what change, if any, took
place.

Keep a record of the nature of
ethnic and/or racial make-up
of research commit+-ees and con-
versation circles in succeeding
class activities. Note if the
matter has any effect on the
make-up of the groups when they
are formed voluntarily.

Compare the quantity and quality
of work accomplished by hete-
geneous and homogeneous groups.

Keep anecdotal records of what
individuals say and do during
the course of the unit. Study
them for evidence of changes
in attitude and actions.

(NOTE: The foregoing was taken
from Gertrude Naar, Teacherls
Supplement to What Do We Know
About Race--.)

Conduct class discussion focusing
upon the question, "What are
all the things you can say that
will describe democracy?" The
teacher can ask leading questions
in order to elicit all these
"principles and values." Ask
also, "Where do you think we
got such ideas?" The answers
might be historical experience,
religion, philosophy, polictical
science and the documents it
evolved, such as the Declaration
of Independence, Declaration

226
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--Public Policy
- -In a democracy all who are to
be affected have the right to
share in policy making.
(Example: "Taxation without
representation is tyranny.")

--Individual Freedom
- -In a democracy every

individual has the right to
determine the course of his
own life.

--Popular Government
--Decocracy is based upon the
intelligent participation of
all citizens equally.

--Personal Association
--As long as the rights of
others are not infringed,
democracy involves the right
of personal preference and
voluntary association.

of the Rights of Man, English
Bill of Rights, etc. as well
as later conclusions of the
social sciences.

Have the class procure copies
of these historic declarations.
Let them see that they are the
basis of American political
and social institutions.

Analyze and discuss " principles
and values" so that their meaning
and application are clear to
students.

Have class write in notebooks
these seven "principles and
values." Go over them one at
a time and ask, "Can you think
of any way that we violate our
basic principles in the things
people say and do these days?"

List examples of the ways we violate
our principles on the r.halkboard.
Ask class to consider them care-
fully and try to determine why
people violate our basic demo-
cratic principles. The conclu-
sion should indicate that the
majority withhold acting upon
them because of prejudice.
In spite of the phrase in the
pledge of allegiance, "...with
liberty and justice for all,"
many people say the "for all"
with reservations. As a result
we violate our democratic
principles when they are not
applied to all our people.

Compare democratic principles
with totalitarian principles.
Have more able students lodk
up the nature of Fascism and
Communism and report to class.
Let the class compare the
difference In beliefs between
our democratic principles and
values and the principles of
Fascism and Communism.

Page E -22
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--Nature of Man (Human Nature)
--While mankind encompasses a
plethora of group and
individual differences
they comprise but one species
with the same universal basic
nature.

--Cultural Pluralism
--The strength and richness
of American culture derives
from the diversities of
cultures which it comprises.

C. The Nature of Prejudice

--The Phenomenon of prejudice
--The subject of prejudice
has been studied and
analyzed scientifically and
has evolved a vocabulary
largely its own.

Discuss the comparison in class.
Ask, "if we violate our basic
principles, in what way are
we better than Fascists or
Communists?"

Books:
Emerson Chapin, Freedom vs.

Communism (New York: Anti-
Defamation League).

Earl Raab, The Anatomy of
Nazism (New York: Anti-
Defamation League).

Assign five good students to read
and make individual reports
from the following booklet.
Let each take one chapter and
let the last two chapters be
done by one student. Chapters
are:
I. Our Common Identity
II. Homo Sapiens at work
III. Beliefs, Laws, and Traditions
IV. Homo Sapiens at Play
V. .Mants Art
VI. The Human Species

Book:
Harold Courlander, On

Recognizing the Human Species
(New 'York: One Nation Library:
Anti-Defamation League, 1960),

Note: A separate unit will study
the subject of Cultural
Pluralism.

Vocabulary Study. The investi-
gation of this subject involves
many terms and word usages not
famiJiar to ninth graders.
These need to be defined,
possibly spelled, and recognized
in reading materials.

Have students make a list of the
words and terms listed with
this unit.
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--Overgeneralization
--Prejudice results from
forming general attitudes
without sufficient evidence,
that is, pre-judging minus
the facts or in spite of the
facts.

Have students work in groups
with dictionaries to look up
definitions, discuss meanings,
and drill each other on these
words and terms.

Let the teacher express a
prejudiced attitude. Let him
"shake up" his class by
announcing that he will not
give any girl (or boy) a grade
higher than "M." When someone
asks why, let the teacher
justify an attitude of prejudice
against girls (or boys), such
as, "They are inferior; they
don't really want good grades,
etc."

Get class to evaluate teacher's
behavior as prejudice--not know-
ing the facts; being guided by
emotions, etc.

Have group discussions. Let the
groups each be assigned one
human category such as Frenchmen,
Englishmen, Chinese, Women, Men,
Teachers, Parents, Politicians,
etc. They are to discuss the
characteristics of this category
of 1),)ple. A summary report
will be written.

Have reports read to class for
general discussion. Have the
class determine if there has
been over-generalization or
negative attitudes expressed.
Have them inquire into the
basis of these ideas.

View a series of photographs of
attractive young women. Tell
the class that three were
selected as most beautiful.
Ask each student to make his
own selection of the three
most beautiful girls. After
submitting their selections
the students will view the
pictures again. This time let
every picture be labelled by

221
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--Stereotype
--Prejudice stereotypes
people attributing to
individuals general
characteristics, usually
objectionable, of the group
to which they seem to belong.

a nationality, some Americans,
some from other countries.
Have them select the three
most beautiful again. Total
the votes for each time and
compare the results. It is
likely that those labelled
American will receive more
votes than before.

Discuss the changed attitudes
with the class. Why did the
American girls receive more
votes than before when the
class did not know what country
the girls came from?

Show the class that they think in
stereotype patterns. Construct,
duplicate, and distribute
copies of such devices as:

a. Simple matching tests con-
taining nationalities,
religious and races such as
as the following:

Germans
English
Italians
Irish
Jews
Negroes
Chinese

Musical
Lazy
Sly
Reserved
Shrewd
Methodical
Hot-tempered

b. A completion statement con-
taining such statements as:

I believe Negroes are_

c. A true-false test containing
such statements as:

All Italians are gay,
musical, and dark-skinned.

Develop and indicate on board
some of the common stereotypes
derived from the class answers.

Test these for reality by asking
pupils to describe people they
like who belong to one of the

220
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--Hostility
--The complex emotional response
called prejudice results in a
hostile attitude usually
'directed toward a person
because he belongs to a
group believed to be
objectionable.

above groups, without
mentioning the affiliation.
Have class guess to which
group that individual belongs.

View the film What About
Preiudice? (McGraw-Hill, No.
402044). Discuss the attitudes
of the various students, Discuss
the unseen boy, Bruce Jones.
What is there about him that
makes the students so negative
in their attitude toward him?
What if he had not Aad the
chance to do a heroic deed?
14...,At would have happenerl to him?

.e-r_ay a different end_ng to
thie film based on suppositions
...nv:aved in the above cuJ.estions.

View a.:11m The Toymaker (00-439).
Disuss why visible differences
may lead to prejudice.

View film Boundary_Lines (0-44).
Discuss how and why groups and
persons tend to alienate them-
selves from other groups and
persons.

View filmstrip atE22tyzta
(F-3334). Have students review
their ideas of various groups
previously discussed. Can they
identify cases oR stereotyping?

Play a game. Select a committee
to choose various students to
be guests on a "Whatts My Linen
program. Students should be
selected as much as possible
because they seem to "fit the
type" for a role they are
assigned. Then let them assume
a different "line." Ask class,
however, if they can really tell
-by. "types" of appearance. Get
three people from the community
to come and be guests on
"Whatts My Line?" Get people
who belie any stereotyping.

2 ?J.
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--Intensity
--Prejudices vary in intensity
along a spectrum which
proceeds from preference,
through bias, dislike,
hostility, bigotry.

D. Sources and Forms of Prejudice

--Emulation
--Prejudice is learned from
observation of the attitudes
of parents, peers, or others
-them children admire as they
grow up.

Class discussion. Let the teacher
lead discussion concerning the
shades of meaning involved in
the degrees of intensity in
prejudices. Develop examples
of each kind of feeling or
attitude.

View filmstrip . qo Blind
(F-2278) which ;u1-arizes the
origin of preju e -nd c,n-
siders some stet: the inc viduaL
can fellow to cm,--rco_ne

Have various members th e. class
do some reading of ...ticles or
chapters of books 0: the 7 ature
and origin of prsju- ce.

Books:
Kenneth B. Clark, Fjudite and

Your Child (Bost0.-7. Becon
Press, 1962), Part I, "The
Problem of Prejudice, pp.
17-84).

Gordon W. Allport, The Nature
of Preudice (Boston: Beacon
'Press, 179371):; Chapter 1, "What
Is the Problem?" pp. 3-16;
Part V,- -"Acquiring Prejudice,"
pp. 285-311.

Reprints of Articles:
Margaret H. Bacon, "Prejudice

DoesnIt Come Naturally,"
pareats_LE,2, Reprinted
by National Conference of
Christians and Jews.

Harry A. Overstreet, "The Gentle
People of Prejudice," Saturday
Review, January 21, 1950,
reprinted by Community Rela-
tions Service, Institute Of
Human Relations, January,
1963.

Katherine Davis Fishman,
"Bridging the Prejudice Gap,"
New York Times 'aqazine,

2 22
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October 23, 1966, reprinted
by Anti-Defamation League
of B2Nai Wrath.

Have enough copies of reprints
so that each student can have
a copy to read in class.

Have class write; What artic1
did you read? What were some
things it said about prejudic
How do children learn to be
prejudiced? Can you tell
something that children do the:
may teach younger children to
become prejudiced? Can you
tell something that some parents
might do that would make their
children prejudiced?

Tell a couple of stories to the
class that illustrate how pre-
judices are taught. (TWo good
examples are given in Frances
Horwichts article; another in
Margaret Baconts. Another
story which can be used is in
the booklet by Jean E. Alexaader,
Letts Get Down to Cases (New
York: Department of Interreligious
Cooperation, Anti-Defamation
League of BtNai BIRith, 1949).
p. 23.

Role-play one of the stories instead
of having students read it or
Instead of telling it. For
example, the one told by Frances
Horwich of the two mothers who
had their children with them
in the supermarket. As they
chatted their children played.
A little Mexican girl (or Negro,
if one wishes) stepped up to
play with them. Let the role-
players play out alternate
endings of this experience.

Discuss the role-playing experience.
How did the mother feel? How
did the children feel? What
influence did the mothers have
on their children?

223
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--Defamation
--Stereotyped thinking is often-
used to defame a person
through rumor and hearsay,

_invite her to the party
1?

NOTE: These papers should be
kept confidential, not read to
the class nor graded. The
teacher can use them for diag-
nosis of human relations needs.
(See Hilda Taba
Diagnosing Human Relatirns Needs
(Washington, D.C.: American
Council on Education, 1951),
which describes services helpful
in diagnosing and closing gaps
in social learning of children
and adolescents.

Or, use pictures which suggest
situations involving prejudice
and let the class discuss the
background of the problem and
possible solutions.

Special Materials:
Focus cm, Choices Challenging
Youth2 Series A. (New York:
National Conference of Christians
and Jews). This is a discussion
kit comprising a series of six
pictures, several copies of each,
which depict problems of young

. peokae. Pictures number 2, 3,
and 5 are particularly pertinent
to'the concept of group prejudice.
Discussion questions are printed
with each picture

Conduct a Rumor Clinic, Material
for this clinic has been pre-
pared by the Anti-Defamation
League of litNai WRIth, 315
Lexington Avenue, New York, N. Y.,
10016. It consists of a short .

filmstrip depicting scenes
involving intergroup relations.
"Repovters" are given a descript-
ion by one who has looked at the
projected picture. The "Reporter"
then passes on what information
he has been told. The class
meanwhile is looking at the
actual scene and can see the
deviation from fact and the
particular "slant" or "bias"
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--Defamation
--Much behavior which reveals
prejudice is in the form of
verbal aggression including
rumors, jokes, doggerel,
accusations, teasing, threats,
and name-calling,

E. The Results of Prejudice

--Discrimination
--Discrimination is the behavior

which proceeds from prejudiced
attitudes.

--Discrimination includes such
behaviors as

--coercive action
--scapegoating
--exclusion
--rejection

that deviation shows. They
thus learn that people frequently
misinterpret what they see
because of prejudiced views
and that the information passed
on by hearsay is even further
from the truth, After having
six such reports lead the class
to discuss their experience.
(Instructions are included w!th
the filmstrip from A. D. L.
Follow them closely.)

View film, The Gossip (00-423)
and/or film-strip Gossip
(P-3145). The motion picture
"demonstrates that opinions
should be based on facts, and
illus'trates how a person can
misunderstand and misinterpret
ths aOtions of another by putting
his own interpretation (prejudiced)
on a series of incidents."

Have class read section 2 of
Prejudiced--How Do People Get
That Way? "The Evil That Pre-
judice Does," pp. 6-9.

Assign to indivd.duals or committees
such historical references as:

the carpetbaggers
the Ku Klux Klan
the Know Nothing Movement
Nazism

Have a class committee put on
playlet, Mission Accomplished,

Play:
Gladys Baker Bond, Mission
1122:mplattl (New York: Anti-
Defamation League of BtNai
BIRith). This playlet costs
15 per copy. It depicts the
harmful effects of social
exclusion when one girl invites
all her classmates but one to a
birthday party.

View filmstrip "The Ins and the
Outs," (P-3525) Discuss in class.
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F. Overcoming Prejadice

--Communication
--When communication can be

established between the
majority and the minority
understanding and appreci-
can ensue.

--Ideology
--The beliefs of democracy

and religion oppose prejudice.

Have students relate ana-
logous incidents in their own
experience or knowledge.

Have class search news media for
instances of discrimination
based on race, religion, sex, or
national origin. Let each stu-
dent bring the account to class
prepared to discuss the example.

Read Section 5 of Prejudiced--
How Do People Get That Way?
"The Circle of Prejudice Can
Be Broken," pp. 12-15.

See and discuss the film, An
American Girl. This 30 minute
film tells the story of an
American teenager who is mis-
takenly believed to be Jewish
by her friends and neighbors,
who react with irrational pre-
judice. May be obtained by
rental from Anti-Defamation
League.

Relate this film to 31.9_19:0A21E
which was previously seen.

Plan ways in which the group can
help its members to cure their
prejudices and to control their
actions and speech.

Read section 6 of Prejudiced--
How Do PeoRle Get That Way?
pp. 15-20.

Read, discuss and arrange to
display copies of the great
documents of democracy.

View filmstrip, Milestones of
1.441zEturareatILocuments
(PS 3513 .

Arrange for representatives of
the three major faiths to have
a panel discussion on inter-
faith cooperation. Have them
also elucidate the teachings of
their faith regarding its

2 7
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--Knowledge about Race
- -Racism is the result of

ignorance concerning the
nature of "race" and is one
of the most pernicious of
prejudiced attitudes.

- -The scientific facts concerring
the nature of race can help
to alleviate the attitudes
racism.

universality; toward minorities
and various races.

Have the class members consider
their attitudes toward the idea
of "race." The teacher may
devise open-end questions that
fit the teacherls own particular
class situation and will not
disrupt the class unduly. Special
care should be taken if the class
is nearly equally divided between
Negro and white students. Per-
haps these examples may stimulate
thought:

To my mind races ought to be
segregated because

I am afraid of people whose skin
color is not the same as mine
because

I went to a party for Negroes
and whites which turned out
to be a (bad/good) experience
because

When I think about (Negroes, or
whites, or Jews, or Chinese),
I see IMN/.1..111

This will stimulate highly
thoughtful creative writing and
will reveal negative attitudes
based on stereotypes. Let the
teacher take 10 or 15 minutes
before writing in order to
warm up" the class. He can
tell of his own experiences and
feelings and try to elicit
students to talk about themselves.
Then put the questions on the
board and let each student choose
which one of the questions he
wants to write on. Assure the
students that only the teacher
will read their papers.

Or, let the teacher devise and
administer tests which give
clues to attitudes. For examiJle,
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--Race
--There is no genetic superior-

ity of eny one "race" over
another; all men are of the
same species, and their
observable differences are
largely environmentally and
culturally determined.

see the tests suggested by
Gertrude Noar in her "Teachers?
Supplement" to What We Know
About "Race" by Ashley Montagu.
Miss Noar suggests other alter-
natives as well:

Administer a social choice
inventory such as the example
given on pp. 2 and 3 of the
Teachers? Supplement.

Let the teacher discover or devise
methods for discovering the
extent of misinformation and
information. It will be the
purpose of succeeding:activities
and investigation to ccdrrect
misinformation ana to give the
scientific facts regarding "race."
Miss Noar in the aforementioned
"Teachers! Supplement" suggests
methods to test the quantity
and quality of the students?
information. See supplement,
p. 3.,

Book:
Ashley Montagu, What We Know
About "Race" (The One Nation
Library: New York: Anti-Defa-
mation League of B?Nai
1967), 40 pp.

Pamphlet:
Gertrude Noar, "Teachers"
Supplement to What We Know About
"Race" (New York: Anti-Defama-
tion League of B'Nai WRith).
Note that this leaflet comes
with every copy of the book
ordered.

View the filmstrip Exploring the
Lizala..A_ER.912112.9. (r0-255,
comprising filmstrips, one
record and a teacher's guide).

Rave the class spend some time in
the study of the concept of race.
Study and focus learning activities
upon the booklet What We Know
About "Race." It would be

Page E -34
221



advisable for every student
to have a copy.

Conduct a word study so that
pupils can comprehend the
information in the booklet
regarding race. Gertrude
Noar suggest the following
technique: (Pp. 3 and 4 of
supplement)

Develop a unit of study around
the booklet What We Know About
"Race". Use the pupil teacher
planning process which will
insure the selection of those
experiences and materials which
are most likely to accomplish
the objective, since they will
then be chosen on the basis of
maturity levels, backgrounds of
the students and the nature of
the community from which they
come.

Following are some suggestions
for direct learning experiences
given by Miss Noar in the
teachers' supplement to Montaguts
booklet.

Use conversation circles, P. 4.

Put committees to work., p.4.

Use resource persons, consultants,
and speakers, p. 5.

Take "field" trips, p. 5.

Conduct interviews, p. 5.

Conversation Circles. Be sure
each circle of about ten students
contains a cross section of the
racial or ethnic groups in the
class. Preceding conversation,
have the pupils scan the text
of the pamphlet for something
which reminds them of personal
experiences, the exchange of
which makes for good conversation.
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Committee Work. One of the
objectives of committee work
is to provide opportunities
for association across group
lines. Therefore, some attention
should be given to group com-
position. Sometimes the groups
should be organized according
to personal choice of asso-
ciates. The teacher can then
note where and where not inter-
racial or inter-ethnic group-
ing takes place.

The "research" job (mobili-
zation of facts) to be done
by each committee should be
developed around that portion
of the pamphlet's content in
which the committee is most
interested. For this purpose,
the class should formulate
questions raised in the pamphlet.
Pupils can then be grouped
according to their interests.
Examples of questions suggested
by the text are:

What are other theories of race
advanced by other scientists?
What is the theory of evolution
and what are its implications?
How do people learn?
What are the present conditions
of the American Indian "race"?
What roles do heredity and
environment play in the develop-
ment of an individual? or of
a race?

The princiPal categories into
which content can easily be
divided for committee work are:

Concepts of race.
The relation between "race"
and intelligence.
History of various races or
ethnic groups in America (and
elsewhere).
The theory and application of
environment on race.
The effects of heredity and

2 3.1
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environment on race.

After discussing what facts are
needed to answer the commItteels
questions, each member should
be asked to tell how he will
gather facts. This permits
each to use the method most
effective for him.

Some pupils will want to use
reference books, other/s news-
papers. Some will prefer to
search for pictures, diagrams,
charts and cartoons. Others
will decide to listen to radio
and watch TV. Some will plan
to interview parents, other
adult friends and teachers.

At succeeding committee meetings,
facts gathered by all the
members of the committee should
be pooled and complete answers
to the questions formulated.
Then reports to the class should
be planned and presented by
each committee.

Use of resourcepersons, consult-
ants, and speakers. The teacher
can, perhaps, with some sugges-
tions by class members, find
informed and capable adults
who will be willing to come
to assist. Send written
invitations which include the
questions with which the class
wants help. Students should
be prepared to introduce and
thank speakers. "Thank you"
letters should be sent.

Trips. Trips may be taken to
museums of natural science to
get anthropological and biolog-
ical date; to historical museums
to get the facts of racial or
ethnic group developments,
contributions and conflicts;
to various business, industrial
and governmental centers to
investigate discriminatory
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practices, negative and positive
attitudes and working and living
conditions.

Interviews. Class membe7.,s can
conduct interviews with out-
standing members of the racial
and ethnic groups in the
community. These may be
professional people, government
officials, musicians, artists,
authors, athletes and community
leaders.

2 33
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EVALUATING AND CULMINATING ACTIVITIES:

--Since one of the primary objectives of this unit has been to try
to affect a positive change in attitudes towards minorities, Negroes
in particular, and racism in general, it is important to evaluate
attitudes at the end of this unit.

Methods for evaluating changes in attitudes:

Re-use the tests and other devices which were used to discover
the prejudices and attitudes of students. A comparison of the
two results for each student would show what change, if any, took
place.

Readminister the sociometric test given at the start of unit one.
This might reveal a change in the group attitudes when compared
with the sociograms of the first test.

Keep a record of the nature of ethnic and/or racial ma of
research committees and conversation circles in succee=7, class
activities. Note if the subject matter has any effect LI- the
make-up of the groups when they are formed voluntarily.

Compare the quantity and quality of work acccmDlished -etero-
geneous and homogeneous groups.

Keep anecdotal records of what individuals say and do 2ing the
course of the unit. Study them for evidence of changeF
attitudes and actions.

- -Have students list the sources of prejudice and define the various
forms of discrimination such as predilection, bias, hostility,
exclusion, scapegoating, etc.

--Have students write a short essay giving their views as to how
prejudice can be overcome.

- -Devise and administer an objective test covering the material in
Montagu's booklet on What Do We Know About Race. Include items on
"strength," "blood," "intelligence," creativity," "physical
appearance," "environment," "culture," and "heredity."

--Cite cases of prejudice and ask students to identify the nature or
form of the prejudice Involved.

- -Have students list the democratic ideas regarding the nature of man
and write an essay on the relationship of the Declaration of
Independence to one of these ideas (as given in the unit).
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RESOURCES:

Books:
-Adorno, T. W., et al. The Authoritarian Personality. New

York: Harper and Brothers, 1950.

-Allport, Gordon W.
Addison-Wesley

-Baruch, Dorothy W.
William Morrow

The Nature of Prejudice.
Publishing Company, 1954.

and Company, 1946.

Cambride, Mass.:

New York:

- Brown and Roucek. One America. Englewood Cliffs, N. J.:
Prentice-Hall, 1952. The history, contributions and
present pxoblems of religious, ethnic and racial groups
in America.

- Cantrill, H., ed. Tensions that Cause Wars. Urbana,
The University of Illinois Press 1950.

-_la Kenneth B. prejudice and Your Child. Boston: Beacon
Press, 1964.

- Com-ps, Arthur W., and Snygg, Donald. Individual Behavior
a Perceptual Approach to Behavior. New York: Harper
and Row, 1959.

-Davenport, Charles B. and Steggerds, Morris. Race Crossing
in Jamaica. Washington D.C.: Carnegie Institute, 1929.
Dr. Davenport ineffectually seeks to "explain away" the
superior traits of Negroes. Dr. Steggerds, however,
dissociated himself from such "explanations."

-Goodman, Mary Ellen. Race Awareness in Young Children.
Cambridge, Mass.: Addison-Wesley Publishing Company,
1952.

- La Farge, John, S. J. p_t_Eaa.toolasm.q. New York: Longmans,
Green, and Co., 1950.

- Lowenthal, L., and Guterman, N. Prophets of Deceit. New York:
Harper and Brothers, 1949.

-Marrow, A. J. Living Without Hate. New York: Harper and
Brothers, 1951.

-Montagu, Ashley, ed. The Concept of Race. New York: The
Free Press, 1964. A critical examination of the concept
of "race" by ten authorities.

- Montagu, Ashley. Manes Most Dangerous Myth: The Fallacy
of Race. 4ch ed. Cleveland and New York: World Publishing
Co., 1964.
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-Murphy, G. In the Minds of Men. New York: Basic Books, 1953.

-Pettigrew, T. F. and Campbell, E. L. Christians in Racial
Crisis. Washington, D. C.: Public Affail7.,s Press, 1959.

-Trenkle, Clare. You. Phoenix; New Ybrk: Frank E. Richards
1966.

Klineberg, Otto. Social punaagx. New Ybrk: Henry Holt
and Co., 1954. An eze1lent source for material on
intelligence tests, especially that relating to American
Indians and Negroes.

-Rose, Arnold. The Negrc in America. Boston; The Beacon
Press, 1948.

Pamphlets or Booklets:
-Klineberg, Otto. Race a-id Psychology. Nea York: UNESCO,

1951. Provides evidence that there are inherent
racial differences L. intelligence, and 7.i-lat differences
are due to environme..nt and opportunity.

Montagu, Ashley. What V,a Know About "Race". The One Nation
Library: New York; Anti-Defamation League of BtNai
WRIth, 1967.

-North, Robert D. Research Report Bulletin--The Intelligence
N6W-York: Anti-Defamation League

of BtNa171-5-trath, 1956.

Allport, Gordon W. The A. B. C.'s of Scapegoating. Freedom
Pamphlets; New York: Anti-Defamation League of BtNai
BtRith, 1956.

-Benne, Bradford, and Lippett. Group Dynamics and Social
Action. Freedom Pamphlets; New York: Anti-Defamation
League.

- Creen, Robert. The People Next Door. New York: National
Conference of Christians and Jews.

-Gillen, John. Race, New York: National Conference of
Christians and Jews,

-Irving, J. L. How Do You Talk About Peoele? Freedom
Pamphlets; New York: Anti-Defamation League.

- Levine, Naomi. The Myths of Racial Integration. New York:
American Jewish Congress.

-Alpenfels, Ethel. Sense and Nonsense
Friendship Press.

-Mack, R. W. and Duster, Troy S. Patterns of Minority
Relations, New York: Anti-Daamation League.

About Race. New York:
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-0 -Overstreet, H. R. Thi?, Gentl_tpeopalice.
Community Relations ServiceD Institute of Human Relations,
155 E. 56th St.t New York, N, Y. 10022.

-Pettigrew, Thomas, 1Litaph for Jim Crow. New Yor: nti
Defamation Leag1,-,3, 1964.

- Raab, Earl and Seymour, M. L. Prejudice and Societ .

Freedom Pamph1eto: New York: Anti-De amation Leagu.

-Rose, Arnold. The Roots of Prejudice. New York: UNEEL'O.

-Taft, Charles P. and Felknor, Bruce0 lejudice and Po:Ltics.
Freedom Pamphlets; New York: Anti- efamation Leagua.

More Books:
- Freed, Stanley A. and Ruth S. Man from the Beginnina.

Mankato, Minnesota: CreatiVg-Eaucational Society, Inc.
1967. Excellent for Junior High.

-Roy, R. L. Apostles of Discord. Boston: Beacon Press, 1953.

-Saenger, G. The Social Psychology of Prejudice. New York:
Hamper and Brothers, 1953.

-Sherif, M. and Carolyn W. Groups In Harmony and Tension.
New York: Harper and Brothers, 1953.

- Simpson, G. E., and Yinger, J. M. Ethnic Relations in the
United States, New York: Appleton-Century-Crofts, 1953.

-Tumin, M. M. et al. Desegregation; Resistance and Readiness.
Princeton, New Jersey: Princeton University Press, 1958.

AudioyVistal: (Note that the following may be bought or rented
from Anti-Defamation League of BTNai B/Rith, 315
Lexington Avenue, New York, N. Y. 10016.

16 mm. films--

-All the Way Home 29 min., b & w. Deals with housing
discrimination.

-An American Girl 29.g min., b & w. Because of a necklace
she boug t a girl is thought to be Jewish and is cut
by classmates.

- Brotherhood of Man 10-1- min. color. Scientific, how people
are essentially alike.

-The Burden of Truth 2 reels, 67 min. b & w. Mobs gather
because Negroes move into white neighborhood.
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-22.1121IELJUlea 111/2.. min. color. animated. The world isour backyard; chat divides us is in our minds.
-Bc-si 12 min. b & w An experience in the search for identity.
-Can We Immunize Acinst Pre4udice? 161/2 min. b & w.Audience pet:t__Ltion tYpe.

Histy of a liZt:mor 52 min. b & w. C.B.S. Reportsaward winner in .L964.

-Cast the First Stone 42 min. b & w.

-Commencement 211/2 min. b & w. Discriminatory employmentpractices.

-Crisis in Levittov- 311/2 min. b & w. Integration in asubur an deve.,_-_-Dment,

najay in the Lif ,-;± Jonathan Mole 33 min. b & w. J.Mole, a bitter nd prejudiced man, dreams he has power"lesser" minorities.

-Divided We Stand 25 min. b & w. Anti-Catholic prejudice.

-11a_pat,ChlilstkELOaly 30 min. b & w. Housingiscrimination.

-For Fairplay 25 min. b & w. Discrimination in employment.
-The High Wall 30 min-. b & w. How a younger man became abigot.

-The House I Live In 101/2 min. b & w. Frank Sinatra takesa stand against discrimination by kids in the neighborhood.
-A Letter From a Soldier 9 min. b & w. Anti-Jewish prejudice.
-Make Way for Youth 191/2 min. b & w. Prejudice and gangfighting.

-The New Girl 301/2 min. b & w. Job discrimination.
-Nineteen Trees 131/2 min. b & w. Planting trees helps groupunderstanding.

-No Hiding Place 50 min. b & w. Housing, blockbusting, etc.
-Picture in Your Mind 16 min. color. Tribal roots ofprejudice.

-Prejudice 57 min. b & w. 2 reels.
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-Rumor 51/2 man w.

-The Story of Lee 22 min. b 7 w. Well known Negro
denied "ac

-To Find a Ho71- 7 min b & w. Discrimination in housing.

-To Live Toas-71-_- 34 min. b & w. Children in interracial
summer clir-

-The Toymaker =in. color. Different colored toys
discover are both creatures of the toymaker, more
alike the:- fferent.

-Tragedy in a :nrary Town 471/2 min. b & w. A rumor causes
an innocer: --_ctim to be accused of a crime he did not
commit.

-Unlearning Prs--,: aide 29X2- min. b & w.

-Walk in My Shc-as 42min. b & w. Negro reaction to
prejudice.

-Wanted--a Place to Live 15 min. b & w.

The following may be ordered through the National Conference
of Christians and Jews, 43 West 57th Street, New York, N. Y.
10019.

-Everybody's Prejudiced 21 min. b & w.

-The Eye of the R--aholder 28 min. b w. How we get prejudiced.

-For' Fair Plaz 23 min. b & w. Employment practices.

-The Newbomers 28 min. b & w. Housing.

-Greater Unders7anding: the People Next Door 25 min. b & w.

-Property ValueE and Race 24 min b & w. For Adults.

-Star-Spangled Extremists 28 min b & w. Use for analysis
of propaganda techniques.

-A Trumpet for the Combs 81 min. b & w.

-Willie Catches On 28 min. b & w.

Film Strips (.1.\.. the following may be ordered from Anti-
Dez itjOfl League.)

-About People 6. frames, color, silent. $5.00. The origin
of races.

?



-The Good Neighbor 130 frames, color with captions. $6.00.

-None So Blind 57 frames, color with script. The origins
of prejudice and how to overcome it.

Available through Kansas City School District Audio-Visual
Center.

-The Ins and the Outs with guide (P-3525)

-Ex loring the Myths of Pre'udice 2 filmstrips, 1 record,
guide P0-255

Please note that some of the projected materials listed
above are available also through the Kansas City School
District Audio Visual Center. Consult catalogue.
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UNIT TH1:EE: LIVING IN THE CITY
Suggested Time:. Four Weeks

OVERVIEW

This unit on the student and his government is designed to help
the student understand how the government functions in fulfilling
the human needs of society. Primary emphasis is given to the local
government because America is primarily a nation of city dwellers)
.rnd the local government more than any other, touches each citizen.

The numerous agencies that have been established to aid the
citizen are explored with the aim of allowing the student to see
how he can effectively participate in the governmental process and
introduce students to their own potential to affect that process as
well as to the advantages and disadvantages they may experience as
urban Americans.

SPECIFIC OBJECTIVES:

The student is --

--To know the types of city governments.

--To know some of the problems that confront urban areas.

--To be able to suggest workable solutions to urban problems.

--To know some of the methods used by urban areas to cope with their
many problems.

--To know how laws are made.

--To know how laws are enforced.

--To be able to list some of the agencies that exist in cities to
aid the citizen.

--To be able to name some of the types of groups that make up a cityts
population.

MAJOR CONCEPT:

--City and local governments manage the affairs and provide the
.services for a city or other local area.

MAJOR GENERALIZATION:

--People in a city demand more services, need stricter regulation,
and require the helping hand of government more often than do their
country neighbors.



VOCABULARY POR THE UNIT:

blight
borough
city council
city manager
city planning
commission
community
county
franchise
industrial areas
mayor
metropolitan area

RELATED CONCEPTS AND

morning rush hour
population change
residential areas
revenue
sanitation
slum area
social work
town meeting
transportation
urban
urban fringe
utilities

GENERALIZATIONS ACTIVITIES AND INVESTIGATIONS

A. The Complexity of Urban
Government.

--Kansas City is a highly complex,
urban government.

List the three types of city
governments. Ask class to
find out how each of these
are structured. List the
advantages and disadvantages
of each.

Have a group of students report
on Kansas City's form of
government. Have them show,
through posters and charts,
the structure of the government
and how authority is delegated.

Have a student or group of students
present to the class a map of
Kansas City showing each of
the councilmanic districts.
Ask them to find out who the
councilmen are from each district,
how they are chosen and what
their qualifications are.

A transparency showing Kansas
City's form of government may
be prepared and used as a
starting point for a discussion
of the structure of the city
government.

A committee of students may visit
a meeting of the city council
or arrange to be present when
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a council committee holds public
hearings on a proposed orinance
and report to the class.

As1( a student to report on other
officials in the city govern-
ment. Have him show how they
are chosen and what their duties
and responsibilities are.

Take a specific decision facing
the city council and investigate
it in depth. Class officers
might make assignments to various
members of the class. Have
the students vote on the issues
before the council does to
determine if the council is
reflecting their solutions.
(Role play this situation.)

Have a student investigate and
report on how an ordinance is
passed by the City Council.

A student might examine the
"Charter, Administrative Code,
and Revised Ordinances of
Kansas City, Missouri, Revision
of 1956." This book includes
the Charter of Kansas City
(annotated) and the Administra-
tive Code, which provides for
the administration of affairs
and transactions of business
in the various departments of
the city government, and the
ordinances of the city in a
codified form, all fully indexed.
The students may discover types
of subjects ordinances deal
with. Types of problems the
various agencies of the govern-
ment encounters may also be
examined and how they cope with
these problems.

A student might be assigned to
investigate and report on the
duties of the city councilmen.
He may Interview a city council-
man and report on a weeks
activities of the councilman.

21.3
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--City dwelling creates many
problems.
--Housing

- -slums
- -renewal projects
--public housing projects
- -integration in housing

--Education
- -overcrowded schools
--new schools
--double sesr4.on
--bussing
--integration in education

--Delinquency and Crime
--employment
--better police force
--other solutions

--Intergroup Relations
--education
--housing flight to suburbs
--employment patterns

--Traffic control
--freeways
--better city planning
--public transportation
--parking

Prepare a transparency showing
the major steps in the adoption
of an ordinance.

Determine some ordinance that
the class agrees should be
revoked and let them see if
they have an effective voice.

Class may be divided into groups
or committees and asked to
investigate to what extent
Kansas Citians are faced with
those problems listed or others
and what steps are being taken
to solve these problems.

Students may be asked to propose
a city ordinance to deal with
some aspect of one of the listed
problems. They should prepare
to defend their proposed
ordinance before the class
which may act as a council.

A selected group of students may
hold "public hearings" on a
"proposed ordinance" with other
members of the class acting as
interested citizens who present
their views for and against the
bill, The committee wil/ then
recommend to the council (class)
that the ordinance "pass" or
"do not pass".

A selected group of students may
simulate a council meeting and
discuss some problems presently
facing Kansas City. Differing
solutions may be proposed and
debated by the group.

Discuss how the movements of large
numbers of city dwellers to the
suburbs complicates city problems.
Points to include: (a) people
with greater incomes no longem
contibute to city taxes, (b)
commuters cause traffic problems,
c.nd (c) old dwellings turn to
slums.
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--A recent tendency toward
violence in the city.
--Cases

--Chicago
--Watts
--Detroit
--nnsascCity.

--Causes
--Cures - solutions

B. There are many_ppvate and
public agencies in Kansas City.
whose design is to fulfill the
many needs of its populace.

--Fire Department
--Health Departmem:
--Kansas City Commission on

Human Relations
- -Law Department
- -Liquor Control Department:
--Park Department
- -Personnel Department
--City Planning Department
--Police Department
--Pollution Control Department
--Public Works
--Traffic Department
--Water Department
- -Welfare Department
- -Housing Authority of Kansas

City
--Land Clearance For Redevelop-
ment Authority.

Discuss the Kansas City Fair
Housing Ordinance. (a) What
are its' major provisions.
(b) What is hoped to be
accomplished? (c) Is this a
practical solution to some
housing problems? (d) Is it
a workable solution?

Have several students read and
discuss with the class: Miller,
Alexander, Crisis Without
Violence, (ADL, Br-N-gr=uth)

"Violence In The City-An End Or
Begianing." (A report by the
Governor's Commission On The
Los Angeles Riots.) A panel
of students may be asked to
study this report and report
to class.

From newspapers and current
magazines, find out as much as
pcssible about the civil dis-
turbances in each of the areas
rat have been victimized.
Discuss causes, patterns and
solutions.

Prepare a transparency on a
typical American city. The
picture should show advantages
and disadvantages of todays
cities. Ask students to
examine picture carefully and
list ways in which citizens
are served. Note that not all
services are provided by city
government. Some are provided
by private business. The
students may be helped by leading
questions as:

Do you see any evidence of
public transportation facili-
ties (busses)?
What do people in this
community do for recreation?
(Theaters, parts, etc.)
Is there any evidence of
traffic contról?r (lines-in
streets, traffic lights, etc.)
Can you find a way in which
the federal government is serv-
ing the community? (mail
delivery)
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C. Kansas City is composed of a
variety of ethnic national
and social,moups.

--The people of our society are
interdependent-a good life can
be attained only by organized
cooperation of all our people.

- -All of our citizens have a
responsibility to society.

--The continuation of democracy
depends on the participation
of all its people.

- -Each citizen has a role to
play in the workings of our
democratic system and should

Have a stuomt secure a copy of
the annual budget from the
Finance Departmcnt. The budget
is published ,lnually in ApriI
of each year and shows the
estimated revenues and expendi-
tures for the fiscal year
running from Ma 1 through
April 30. The -cudents may
examine budget and find out what
percentage of total expenditures
is spent on public services. On
welfare.
Bow is welfare costly to the
city?
How may some welfare expenses
be reduced and/or eliminated?

Students should examine each of
the departments and agencies
and determine what their
functions are.

A student nay be assigned to
investigate private agencies
that perform public services
and report findings to class.
The pupil may be asked to visit
one such agency (religious
agencies, Salvation Army, Legal
aid societies, Fellowship House)
to gather information first hand.

Secure a copy of "Report: Select-
ed Characteristics Of The
Population-Kansas City, Missouri"
(Community Studies, Inc.)
Have a panel of students
examine and discuss with the
class: (a) composition of
Kansas City's population.
(b) minority groups of the
Kansas City area:
1. employment patterns
2. occupation prospects
3, educational attainment
4. family irw.ome

The class should examine the
significance of the information
presented to intergroup relations
in the city, particularly as it
relates to sub-concept (a).
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realize their personal
importance to our democracy.

--The work of society is carried
out through groups; group
membership involves oppor-
tunities, responsibilities,
and the development of leader-
ship.

Ask a student to read
Gertrude Noarts "Living With
Difference." He should
prepare to discuss implications
of pamphlet with group.

Have a student read and prepare
to discuss with class, Wolfe,
Ann G., "Differences Can
Enrich Our Lives," (Public
Affairs Pamphlet, 1957).



EVALUATING AND CULMINATING ACTIVITIES:

--Reports may be assigned to individual members of the class on
such topics as:

The role of the city government in social change.
How the rights of a minority are protected in a democracy.
The possible results of an inadequate police force.
Suggestions to city officials concerning revenue problems.
Citizen responsibilities in municipal government.

--Role play a city council meeting using current city problems as
the topics for discussion.

--Arrange for a dialogue between students and members of the police
department.

--Have committee to report all news each day concerning city hall
activities and decisions.

--Have a student committee publish a weekly news sheet summarizi44g
the activities of the city hall and departments.

RESOURCES:

Books:

- Abrams, Charles. The City Is The Frontier, New York:
Harper and Row, 1961.

- Black, Algernon. Whotsjizjaighbor?,, Washington, D,C.:
Public Affairs Pamphlet.

-Brown, Claude. Man Child in the Promise Land, New York:
Signet Books, Inc. 1963.

-Clark, Kenneth. Dark Ghetto

-Horowitz, Walter. "Cleveland Crisis Ghetto," Transaction
Vol. 4, No. 9, Sept. 1967, p. 33.

-Miel, Alice and Kiester, Edwin, The Shortchanged
Children of Surburbia.

-Miller, Alexander. Crisis without Violence.

-Noar, Gertrude. Living with Difference.

- Piven, Frances F, and Cloward, R. A. "Black Control of
Cities," The New Republic, pct. 7, 1967, p. 15.

-Violence in the ity: An End or Be inning, A report by
the Governor s Commission on the Alos Angeles Riots,
Dec. 2, 1965.
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Audio Visual:

-How We Govern Our Cities F 2026

- How Cities Enforce The Law F 2027

-Good Citizens Coo erste With Others F 2693

-Keeping the City Alive F 1333

-Living In The City F 1335

-Problems Of ThtCaz F 1334

-Citizens' Agencies r 2416

- Here Is The City F1332

- Cdtizenshik_and You 004

-City Changes Th American Life F1338g

- CIII:and State F 3498



UNIT FOUR: OUR CULTURAL HERITAGE
Suggested Time: Four Weeks

OVERVIEW

It ha a long time since America sta:?tled the world by
proclaiming that all men were created equal, that they were endowed
by their creator with certain inalienable rights, that among these
were life, liberty and the pursuit of happiness.

Since that time, millions of people from all over the world have
joined the population of the United States to make America their home.
These people comprise a variety of ethnic, racial and national groups.
Yet, while they are different, they have much in common. They are
citizens of the United States, all are taxable, are subject to the
draft and other laws of the land. Each of these groups have added their
contributions to the building of the American nation and the development
of the American culture.

Still, Americans have a long way to go in recognizing that a
community or nation which consists of a multitude of groups can only
operate effectively when the members of all of them are treated fairly
and equally.

As Wendel Wilkie once said, "Our way of living together in America
is a strong but delicate fabric. It is made up of many threads...It
has been woven over many centuries by the patience and sacrifice of
countless liberty loving men and women. It serves as a cloak for the
protection of the poor and rich, black and white, of Jew and Gentile,
of foreign and national born. Let us not tear it asunder. For no man
knows, once it is destroyed, where or when man will find its2 protective
warmth again."

Thus it is the aim of this unit to help students understand and
appreciate their culturally diverse heritage.

SPECIFIC OBJECTIVES

The student is --

- -To know the groups that make up American society.

- -To know some of the contributions that love been made by individuals
and groups to the past and to the present.

--To know the ways people of different ethnic, religious and socio-
economic groups are alike and are different from each others.

--To know that there is value in a culturally diverse society.

MAJOR CONCEPT

- -America is a pluralistic society. 25a
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'-NERALIZATION:

--America is a culturall. _iverse society, having been developed by
a variety of ethnic, ra_LLal and national groups.

VOCABULARY FOR THE UNIT

alien
assimilation
americanization
culture
cultural
ethnic group
heritage
immigrant

majority group
minority group
national group
national origin
pluralistic
sub-culture
values

RELATED CONCEPTS AND GENERALIZATIONS ACTIVITIES AND INVESTIGATIONS

A. America Is A Pluralistic
Society

--America is a nation of
Immigrants.

To initiate discussion on this
concept, write this excerpt from
one of Oscar Handlin/s speeches
on the board and ask students
to comment on its/ meaning:
"Once I thought to write a
history of the immigrant in
America. Then I discovered
that the immigrants were
American history."

The class may be divided into
committees to work on the
following problems: (a) The
history of immigration to America.

(1) periods of immigration.
(2) sources of immigration.
(3) reasons for immigration.

(b) The development of Immi-
gration laws in America.

From a copy of the Report Of TI'?,
President"s Commission On
Immigration, 1952 (or from some
other source), select the names
of immigrants who have made
significant contributions to
the development of American
history and culture. Ask
students to report on these
individuals. The list might
include:
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--Many groups have contributed
to the development of the
American culture.

Andrew Carneige
John Astor
Michael Cudahy
Albert Einstein
Joseph Pulitzer
Enrico Fermi, etc.

Let as many students as possible
read "In Quest Of. Freedom",
(U.S. Government Printing Office,
Washington, D.C.). Ask them
to tell the class what their
impressions were of the people
written about in the pamphlet
and of America's acceptance of
these individuals. Ask them to
pose as one of these immigrants
and tell how they might have
felt.

Plan a debate on: "Resolved:
That the United States needs a
more democratic immigration
policy." After the debate,
the remainder of the class may
be asked to write individual
papers on which side they would
have been on and why.

Ask students to write an essay
answering the question: "Who
are Americans?" They may be
given a minimum number of words
to insure that they explain
their answer in detail.

Have the class list the types of
groups that go into the making
up of a culture.

Prepare a transparency from the
may "They Have Built A Nation".
Use it as a discussion starter
on the various groups that have
made contributions to the
American culture.

Prepare a transparency on "A
Nation of Immigrants". Use
this to show which groups
settled the different parts of
America.
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B. Our Culture is based on the
recognition of the worth and

To help clear up misconceptions
concerning race and racial
groups, some time at this point
may be devoted to the study of
race.

Show fiam on "Brotherhood of
Man." Discuss with the class
the differences and similarities
between the races of manki:ld.

Let members of the class read
for discussion: Montagu,
Ashley, What We Know About Race.

Ask a member of the class to read
Benedict, Ruth, The Races Of
Mankind, and prepare to report
to the class.

Show film "Color
with the class
theories as to
different skin

of Man." Discuss
the scientific
why people have
colors.

Show P 0 Series on "Minorities
Have Made America Great."
Discuss the contributions of
these groups.

Read excerpts from "The Immigrant
Contribution," pp. 64-68,
A Nation Of Immigrants, John
P. Kennedy. This may be used
to conclude discussion on
minority group contributions.

Discussion shoul" center around
the following points: (a) Each
person has a contribution to.
make. (b) There should be
ample opportunity for each
person to make his contribution.
(c) Each American must respect
minority differences and help
safeguard their rights.

Have the class read, Overstreet,
Bonaro W., The Responsibility.
Is Ours. Members of the class
may be asked to lead discussion
on each of the topics treated.
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EVALUATING AND CULMINATING ACTIVITIES

--Reports may be assigned to individual members of the class on such
topics as:
Race and intelligence
Culture and race
Environment, heredity and race
Minority groups in America
The Negro In America

--Wtite the following statements on the board and ask students to comment.
"Whether we like it or not, race has ceased to be a human division,
and it is the realistIs duty to proclaim the truth. All the
stubborness of the minds that live in the past will not remove
the truth from the earth. They may spend their lives in struggle
against it, but the truth goes marching on.'

Pearl Buck

"On the list to be renounced, if the new democracy is to be realized,
are irresponsible national sovereignty, power politics, military
and economic imperialism, racist notions of world rule and dominance,
rersecution of particular minorities and the bigotry of cultural
sui,eriority."

Alain Locke

"There are no superior or inferior groups by birth. If there
are any inborn mental differences associated with physical
differences which distinguish different ethnic groups, then science
has been unable to discover them."

M.P. Ashley Montagu

"We talk about tolerance but tolerance is not a word whd.ch I
like, when it means mere apathetic acquiescence in the rights of
other people. If democracy is to win out we must do more than
acquiesce. We must fight for the basic rights of individuals and
nations. No child must leave school without the realization that
these rights are dear to him and cannot be retained by him unless
he makes sure that they apply to all other people as well.

Mrs. Franklin D. Roosevelt

"If we were to select the most intelligent, imaginative, energetic,
and emotionally stable third of mankind, all reaces would be
represented."

Franz Boas

--Show film Man And His Culture.

--Objective and essay tests may be prepared testing knowledge and
understanding of the students.
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RESOUI:CES

Books:
-Adams, Louis. A Nation of Nations. Harper & Brothers: N. Y.,

1945

-Black, Algernon. W1-Dtsplz.21.. Public Affairs Pamphlet
No. 173, 1962: U.S. Government Printing Office,
Washington, D.C.

-Barzum, Jacques. Race: A Study In Superstitions, Harper &
Row: N. Y. 1965.

- Courlander, Harrold. al_Recc),cfnilunznsecies.
ADL, 1960.

- Kennedy, John F. A Nation pfIrtu.s. Harper Torchbacks:
N. Y., 1964.

-Alexander, Jean S. Let's Get Down to Cases. ADL, 1960.

-Montagu, Ashley. The Cc-nce. Free Press: N. Y. 1965.

,rOverstreet, Bonaro The Responsibility Is Ours. ADL, 1960.

-WOlfe, Ann G. Differences Can Enrich Our Lives. Public
Affairs Pamphlet, No. 399, U.S. Government Printing Office,
Washington, D.C.

-Silberman, Charles, "Beware The Day They Change Their Minds"
Fortune, November 1963.

-0'Speak Up: Make Democracy Work." NCCJ

-"In Quest Of Freedom," U.S. Government Printing Office,
Washington, D. C.

-Montague, Ashley, The Idea Of Race. Univ. of Nebraska
Press: Lincoln, 1965.

-Montague, Ashley. What We Know About Race. ADL

-Manihan, Glazer. Beyond Melting

-Brown, Claude. Man Child In The Promised Land.

-Baldwin, James, Ths Fire Next Time.

-Goodman, Mary E. Race Awareness In Young Childrene Collier:
N. Y. 19/4

- Handlin, Oscar. Out of Manx.
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-Corsi, Edwards. Paths To The New World
A History Of American Immig.oa. Rand McNally
T/The Paces Of Mankind Public Affairs Pa-lphlet

-Semis, Clarence. The Puerto Ricans: Strangers: The Neig10.22rs
The Story of Skin Color

-Brown, Understandin Other Cultures

Audio-Visual:
;nCOlor of "Man (00-74)

-Color of Man (Pi 1155)

-Man And His Culture (00-394)

-Brotherhood of Man (00-607)

-No Man Is An Island (0X-137)
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UNIT FIVE: CIVIL AND HUMAN RIGHTS
Suggested Time: Four Weeks

OVERVIEW

Because democracy is dependent on an informed and enlightened
people; because the individual is the all important unit in our society;
because the American creed assumes that every man and woman has some
measure of respect, honesty, integrity, rationality and goodness;
because Americans have established a goal for themselves--the elimi-
nation of all discrimination on the basis of ethnic and racial back-
grounds in civic rights and civil liberties, we engage in the study
of civil and human rights.

There is little controversy over what provisions of the
constitution protect individual liberty. When it comes, however, to
determining their meaning and how far they go in shielding the
individual, controversies often arise. Hence, we feel that our young
people ought to be acquainted with and understand the principles
underlying what we term civil rights and liberties in our society.

SPECIFIC OBJECTIVES

The student is --

--To know what rights are guaranteed the jndividual by the constitution
and the amendments to the constitvtion.

--To know which sections of the constitttions and the amendments deal
with each of these rights.

know what limitations are placed on the powers of the state and
federal governments.

--To know how civil rights relates to public education, housing,
suffrage and employment.

--To know what role the courts play in protecting and promoting civil
rights.

--To know what role legislation play in protecting and promoting
civil rights.

MAJOR CONCEPT

--The American system is based on the twin ideals of freedom and
equality.

MAJOR GENERALIZATION

--The American system is designed to protect and preserve the rights
and liberties of every American.
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VOCABULARY FOR THE UNIT

arraignment
acquittal
abria4ement
appeal
Bill of Attainer
bail
burden of proof
clear and present danger
common law
concurring opinion
contelApt of court
discrimination
dissenting opinion
double jeopardy
due process of law
eminent domain

ex post facto law
grand jury
Indictment
injunction
invalidate
judicial review
jurisdiction
libel
lower court
precedent
prosecurtion
self incrimination
slander
trial jury
warrant
writ of habeas corpus

RELATED CONCEPTS AND GENERALIZATIONS ACTIVITIES AND INVESTIGATIONS

A. Liberty Under the Law

--Foundations of our legal safe-
guards.

--The fourth amendment serves
both the ends and the means
of justice.

--Rights of the accused prior to
his indictment and trial.
- -preliminary hearing
--grand jury indictment
- -bail

The class should review excerpts
from our basic documents of
liberty: (a) Declaration of
Independence (b) Constitution
of the United States (c) Amend-
mends to the Constitution.

Initiate a discussion on
"Foundations of our legal
safeguards." Important points
should include: (a) The individ-
ual is innocent unt.i_l proven
guilty. (b) An individual
charged with a crime has to
be proven guilty beyond a
reasonable doubt. (c) Con-
stitutional guarantees include:
1. ex post facto 1 ws
2. writ of habeas corpus
3, trial by jury

Examine the Fourth Amendment in
detail. Disuess how it serves
both the ends and the means of
justice.

For related readings, case
studies and activities, see:
Quigley, Charles, Your Rightg
and Reoponsibilities As An
AmeTAcan Citizen, (Ginn & CL,
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4.-self-inerimination
--fair and impartial trial:
-public
-by jury
-right to confront accusers
and summon witnesses.

--Due process of law.

--Morality of Law
--Why we need laws.
--How laws should be written.
--A good education helps make

better laws.
--What happens when a ruler is
given too much power.

--What happens when a government
is given too little power.

B. Basic Constitutional Freedoms

--Freedom of expression.
--Freedom of speech.

Boston, 1960) Parker, O'Neil
and Econopouly, Civil Liberties:
Case Studies and ThE_ Law,
(Houghton, Mifflin: Boston, 1965)
Rafferty, Max, The Bill of Rights:
Source Book For Teachers, (Cali-
MY,FITT-TrEite Board of Education)
kienow; Robert, The Citizen and
His Government, (Houghton,
Mifflin: Boston, 1967) pp.
131-143.

To initiate discussion on morality
and the law, give students an
assignment that must be
completed in the classroom.
(This may take more than one
class period.) There are to
be no rules. When the students
ask the teacher for advice on
settling disputes, the teacher
should refrain from doing so,
should be anti-rules. Then
when the students find that no
progress can be made without
rules, a student may be asked
to lead a discussion on the
points listed under 'Morality
of Law.' Or: Ask class to
imagine what one day in
school would be like if there
wfT:e no rules. Then discuss
the four points listed under
'Morality of Law.'

As a discussion starter, ask a
student to read "Freedom of
Expressfq", Barth Alan,
Heritage of Liberty, (McGraw-
Aill: St. Louis, 1965) pp.
14-16, aloud to class. Then
ask students, "In peace time,
can the national objectives and
security of the American people
best be served 1,y allowing full
exercise of the right of free
speech and press as guaranteed
by the fillt amendment to the
constitution?"
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--Freedom of press.

--Freedom of assembly.

C. Equality Under The Law

--Civil Rights and Public
Education.

Initiate discussions on: (a) The
place of free speech in our
society. (b) Why free speech
is essential to a democratic
society. (c) How absolute is
the right to free speech.

Ask students to prepare a short
essay on "Why we have free
speech."

Read excerpt from john Stuart
Mill, On Liberia, (Gateway
Editions Inc.: N. Y.) pp. 22-23.
Ask students to translate and
interpret.

Discuss with the class limitations
on freedom of expression: (a)
peaceful demonstrations. (b)
proper and improper use of free
speech. (c) abuses of free
speech.

Ask students to bring to class a
cartoon which shows that
Americans are free to critieize
the policies of government
leaders. Prepare to interpret
the cartoons.

Ask a student to investigate the
trial of Peter Zenger. Report
on the events leading to his
trial and the results.

Also see....
Rienow, Robert, pp. 131-143.
Parker and et. al., pp. 157-161.
Quigley, p. 18.
Barth, p. 14.
Douglas, p- 23.

Ask the class to find out the
details of the Plessy V. Ferguson
(163 U.S. 537, 1896) and the
Brown V. Board of Education
(347 U.S. 483, 494-495, 1954)
decisions of the Supreme Court.
Use these to illustrate how civil
rights has been extended and
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related to public education.

Ask students to write an essay
on "Why we have free schools."

For exercises and case studies
relating to civil rights and
public education, see:
Quigley, p. 51. Parker, pp.
79-83. Rafferty, pp. 33-46.

Review with the class those
sections of the constitution,
amendments and acts of congress
dealing with voting. These
should include: (a) Article 1,
Sections 2, 4 and 8. (b) 14th
Amendment. (c) 15th Amendment.
(d) 17th Amendment. (e) 19th
Amendment. (f) 24th Amendment.
(g) Civil Rights Acts i_357 1960
and 1964. (h) The Voting Rights
Act of 1965.

Ask a student to review those
sections of the Civil Rights
Acts of 1957, 1960 and 1964
that relate to suffrage. Pre-
pare to report to class.

Ask a student to make a list of
the major provisions of the
Voting Rights Act of 1965.
Prepare to report to class.

Discuss with the class those
groups tbat werc at one time
excluded from the suffrage.'
The list should include: women,
Negroes, the poor, etc.

Discuss with the class methods
that were used by some states tb
exclude Negroes from,votg
after the passage of ',lie
thirteenth and fourteenth
amendments. List 'should include
such devices as: the poll tax,
grandfather clauseS,.. literacy
tests, white primares, etc.

Ask a student to kid out altbut
Missourits voting laws. Prepare
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to report to class on: (a)
voting requirements (b) laws
regulating elections. (c) groups
denied the suffrage in Missouri.

Initiate a discussion on housing
and the equal protection clause.
Discussion should evolve around
these points: (a) Is discrimi-
nation in housing legal? (b)
Should everyone have the right
to live where he chooses?

Ask a student to report on the
major provisions of the Kansas
City, Missouri Fair Housing
Ordinance. A copy mig1-4- be
secured from the City

Ask a student to find out the
major provisions of the Federal
Open Housing law. Tell how it
differs from the Kansas City
Fair Housing Ordinance. Tell
how both laws affect: (a)
individual property owners.
(b) real estate agents.
Discussion questions may include:
(a) What is the purpose of a
Fair Housing ordinance? (b)
May a home owner be forced to
put his home on the market? etc.

Have students read for discussion:
Black, Algernon, Fair Play In
Housing.

For related readings, see:
Quigley, p. 53. Rafferty, p. 49.

Write the following statement
on the board to stimulate class
discussion:

"Employment opportunities
play a major role in c,ter-
ming whether civil rights are
meaningful. There is little
value in a Negrols obtaining
the rights to be admitted to
hotels and restaurants ff he
has no cash in his pockets
and no job."
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Ask students to write answers
to these questions:

"Should a person in a
business have to give all
people equal rights in hiring?
in benefits? in services
offered?

Ask students to find out the
major provisions of Title VII
of the Civil Rights Act of
1964. Discuss their
implications with the class.

Ask students to read, "Preferential
Hiring for Negroes: A Debate,"
(American Child, Vol. 45, No.
4, November, 1963.) Discuss
with the class the demand for
preferential treatment by some
of the civil rights groups.
Suggested questions include:

Why do civil rights groups
suggest preferential treatment
as a solution the the Negro's
employment problem?
To what extent is it a good
idea?
Do you think it is a good idea?
Why or why not?

For related readings, see:
Quigley, p. 54-S .

Parker, p. 92.
Rafferty, pp. 54-56.

Initiate discussion by asking
"How absolute is the right to
private property?" The class
may be asl,ed to cite some
examples suggesting that
economic rights are not always
clear cut.

Ask the class to list some of
the limitations on property
rights.
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Assign the following problems
. for investigation:

What is the purpose c_Df Eminent
Domain?
What requirements must be met
by the federal and state
government In making use of
private property?
Are there cases in the Kansas
City community in which private
property has been acquired
through the process of Eminent
Domain? Cite examples.

Ask a student to find out what
the rules are regulating the
zoning of property in Kansas
City. Prepare to report to
the class.

Stimulate class discussion by
asking:

Why may the power to tax be
considered as one method of
taking one/s private property?
Why are so few objections
raised against this power?
Does the consitution delegate
to the state and federal
governments.the power to ta3c?
State the relevant portions
of the constitution.
What is meant by a progressive
income tax? Is It constitutional?



EVhLUATING hND CULMINhTING ACTIVITIES

--Read excerpts from President Johnson's July 2, 1964, address to the
nation on Civil Rights; John P. Kennedy's June 11, 1963, address to
the nation; or Associate Justice William J. Brennan's speech to the
42nd Annual Meeting of the National Council of Social Studies in
November, 1962, to the class. Ask students to sum up the content
of what the spr-aker was saying and give implications of each speech.
(Appropriate selections may be found in Gertrude Noar's Civil Rights
and Civil Liberties, pp. 3-4 and Brennan's Teachf_ng The Bill of
Fights.)

--Have students make a list of the rights guaranteed by the Bill of
Rights and the 13th, 14th, 15th, and 19th amendments to the
constitution. They to keep this ljst ir, their notebooks for
reference during classroom discussions.

--Case studies may be prepar,A dealing with each of those rights
guaranteed by the constitution and given to studenl,...;. The student
should be asked to find the issue involved in each case, formulate
points of view, and determine their own position with respect to the
problem. Class discussion will uncover ignorance to be replaced by
information and faulty thinking that needs correction. Not only will
students learn about their civil rights and liberties, but hopefully,
they will internalize their learnings. The cases may be reports of
the facts and decisions in real court cases or they may be hypothetical,
simulated cases designed to present unsettled legal decisions. Por
references to real cases, see: Douglas, William C. A Living Bill
of Rights, Doubleday and Co., 1961; Noar, Gertrude. Civil Ri,ghts
and Civil Liberties, ADL; Rafferty, Max. The Bill ofilights,
California State Department of Education, 1967.

--Organize class discussions aro-Lnd such topics as: (a) The role of
legislation and the courts in promoting civil rights; (b) Problems
and programs of desegregation of public schools in the north and
south; (c) Current non-violent resistance movements, sit-in
demonstrations and freedom riders; (d) Techniques and propaganda of
organized "hate groups." (The Ku Klux Klan, Black Muslims,
American Nazi Party, etc.); (e) Reactions around the world ro news-
paper items which describe America's failure to permit all of its
people to exerc:,cte the rights guaranteed in the Bill of Rights an0
to enjoy first class citizenship.

--Ask a student to find out the following: (a) How are j1.),Tors chosen
in Missouri? (b) What are the qualifications for jurors in Missouri?
(c) Is a trial by jury required in criminal cases in Missouri?

--Invite a member of the district attorn ..taff to talk to the class
about the responsibility of his office 1.i-ore and during a criminal
trial.

--Invite a member of the 1oc:-1 bar associa,Ion to talk to the class
on the role of the lawyer in a riminal case.



--Allow two students to debate the question: "Resolved: That the
priviledge against self-incrimination be deleted from the Federal
Constitution."

--Allow two students to debate the question: "Resolved: That the
death penalty constitutes cruel and unusual punishment."

--Ask students to read "Civil Disobedience: Conscience V. the Law,"
from Powell, David. Ideas in Conflict, pp. 162-178.

--Ask students to think of an amendment that would improve our present
constitution. Will any future amendments be necessary? Give reasons
for your opinion.

--Ask students to write an esoay on the fourteenth amendment explaining
its provisions, the reason for its adoption and the extent to which
it has been enforced.

--Ask a student to make a list of the chief rights and duties of
American citizenship.

--Ask students to write an essay on our most important rights as a
good citizen.

-:-An objective type test may be constructed to evaluate the students'
knowledge of their rights as well ae their responsibilities as an
American citizen. An essay question test:rig their understanding of
their rights and the resulting responsibilities may also be included.

RESOURCES

Books:
-Barth, Alan. Heritage of Liberty, McGraw Hill, 1965.

-Black, Algernon. Who's My Neighbor, Public Affairs Pamphlet,
N. 273.

-Brennan, William J. TeachjalofRj.

- Dobler, and Toppins. The Unfinished March: Trintull_Larla
United States, Zenith, 1967.

-Dorman, Michael. We Shall Overcome Dell Books, 1965.

-Douglas, William 0. A LivinrT Bill of Rights, Doubleday Co.,
1961.

- King, Martin Luther. Why We Can't Wait, Signet, 1964.

-Mill, John Stuart. On Liberty.

-Noar, Gertrude. Civil Ri hts and Civil Liberties, Anti-
Defamation League of Btnai B rith.
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-Parker, Otneil and Econopouly. Civil Liberties, Houghton
Mifflin and Co. 1965.

-Powell, David. Ideas in Conflict, Scott, Foresman and Co.,
1967,

-Quigley, Charles. Your Ri hts and Res=a2i.J2111,Li.E_D2
American Citizen, Ginn and Co., 1967.

-Rafferty, Max. The Bill of Ri ts A Source Bcok for Teachers,
California State Board of Education.

-Re ort: The Missouri Commission on Human Rd hts, June 30, 1966r

-Rienow, Robert, The Citizen and His Government2 Houghton
Mifflin and Co., 1967.



EVALUATION OP PROJECT E

On September 8, 1967, the first formal meeting of persons concerned
with the special curriculum project in citizenship education (Training
Project E) was held in the offices of Dr. Donald Hair, Assistant Super-
intendent in Charge of Instruction. Present at that meeting were Miss
Barbara Love, teacher at Paseo High School; Mr. William A. Merryman,
teacher at Southeast Senior High School; Mr. Robert MacNeven, Assistant
Superintendent of Human Relations; Dr. Gordon E. Wesner, General Direc-
tor of Instructional Services; Mr. Gene Dexter, Project Director;
and Mr. Jack L. Casner, Supervisor of Secondary Curriculum.

Miss Love and Mr. Merryman were charged-with the responsibility
of developing the curriculum designed to effect desirable changes in
attitudes of students attending schools which are in a state of transi-
tion from a racially homogeneous population to a heterogeneous one.
Mr. Mactleven, Dr. Wesner, Mr. Dexter and Mr. Casner were to function
in an advisory capacity to help guide the project to a successful
conclusion.

The September 8 meeting was devoted to a basic discussion of the
goals of Training Project E. Suggestions were made concerning possible
areas to be emphasized in designing the curriculum. Agreement was reached
that the curriculum should concentrate on social issues with continuous
emphasis being placed on critical thinking skills intended to assist
students in making intelligent appraisals of commanding social problems.

Dr. Wesner suggested that Mr. Marryman and Miss Love begin their
work by making a 4rief survey of contemporery literature pertinent
to their needs. ne offered his assistance with the preliminary work
and further suggested that all persons working with this program should
try to clear their minds of preconceived notions which might inhibit
the acceptance of new ideas and procedures.

In addition to the group indicated above an advisory committee was
organized to meet the same objectives, but was composed of individuals
working in fields other than education. The committee was selected
to assure representation from the various ethnic and racial groups
within the district. The committee was composed of the following
individuals:

Mr. Carmen Ramirez
Dr. Dan Levine
Dr. Eric GWynne-Thomas
Mr. Chester Stovall

Mr. William Agins
Dr. C. Kermit Phelps
Mrs. Edward A. Smith
Mr. Sidney Lawrence

A special thanks to this group for giving of their time and energy.
They indicated their awareness of the truly significant gains that
will be accomplished by incorporating an effective program concerning
intergroup relations at the ninth grade level within the total school
curriculum.

The first meeting of the advisory committee, working in conjunction
with school personnel, took place on October 30, 1967. During this
first meeting the committee made many helpful suggestions that were
incorporated in the curriculum. Miss Love and Mr. Merryman received
permission from the members of the committee to contact them at any
time for consult,tion. These individual meetings appeared to be more
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meaningful than the assembly of the complete committee. Therefore,
it was decided that the committee would not reconvene until the two
teachers were prepared to present the finished product.

On the evening cf May 28, 19E8, the complete committee reassembled.
The curriculum had been distributed by mail previous to this date to
allow the committee an opportunity to review it. The following suggestions
were presented:

1. The objectives would have more meaning if they had been stated
in behavioristic terms, and they would be much easier to evaluate.

2. This program cannot be implemented district wide unless funds
are allocated for the purchase of necessary materials. These
are not now available in all schools offering ninth grade citizen-
ship.

The curriculum is limited tb the black and white relations and
should be expanded to include all racial and ethnic groups.

Most teachers have not had the training to present such a unit
of study; therefore, there is a need for in-service training
before this type of curriculum is implemented.

The concepts presented in the curriculum should not be presented
as a unit of study, but these concepts should be considered as
they arose during the course of history. The courses in world
and American history should be expanded to include these concepts.

6. An attitude scale should be presented before this unit of study
and after it in order to make an evaluation of changes in attitude.

7. The curriculum should be periodically reviewed by groups of teachers.

8. Incorporate small group methods in the teaching of the concepts
presented in the curriculum. The small group method as used in
this suggestion has reference to an unstructured interchange of
feelings between students.

9. Form a committee of teachers to make list of "tried" materials
dealing with the concepts in the curriculum.

In attempting to evaluate this project the Project Director and
the teachers had a number of meetings to discuss the progress and to
share experiences that might be helpful. The Project Director acted
in the role of a substitute for a period of three days at each school.
During this experience the Project Director received feedback that
ranged from general acceptance of the concepts to some tolerance.
Both white and Negro students indicated that they felt that the course
was geared to make the opposite rqce appear "good." Bowever, they
were at least talking about the subject which was once a topic that
was never mentioned during class periods and discussed only in segre-
gated groups between and after classes. There did not appear to be
any great change of attitudes, but a start. It was at least an accept-
able subject for discussion.
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