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COMMUNICATIONS INSTITUTE

'PARTICIPANTS
The participants in the Communications Institute held on the campus
of West Virginia Wesleyan College July 18, 1966 through August 6, 1966
included both selected in-service teachers and selected student teachers
at the elementary level who expressed a desire to bccome Involved in
problems of désegrega#ed youth under the provisions of the contract.
This was a bi-racial institute and no attempt was made to controf par-
tTicipation on the hasis of race. Selectivity was made, however, par-
tially on the basis of a participants recognition of problems relative
to the disadvantaged. Representation from wide geographical areas was

included as a selection criterian. A complete list of the participants

appears in Appendix A of this report.
PERMANENT STAFF

The permanent staff assigned to the Communications Institute was as
follows:

Dr. Walter L. Brown, Project Director. Professor of Education
and Assistant Dean of the Ccllege

Mr. Donald Pnillips, Associate Director, Assisfanfkprofessor of

Speech & Dramatic Arts and Director of Educational Broad-
casting

Mr. Arnoid Nelson, Assistant Director, Assistant Professor of
Psychology and Director of Evaluation Services - .
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FACULTY SFECIALISTS

Dr. Orlo Strunk, Jr., Professor of Psychology and Dean of
the Col lege

Dr. Albin Gilbert, Professor of Psychology

Dr. Henry Shissier, Professor of Sociology

Miss Boots Dilley, Assistant Professor of Education

CONSULTANTS AND GUEST LECTURERS

Dr. Malcolm Davis, Project Social Psycholoyist, Ariington
Public Schools in Arlington, Virginia, Visiting Con-
sultant during the first week of the Institute

Br. Melvin Brodshaug, Educationai Communications Consultant,
recently at Morfolk State Coilege, Norfolk, Virginizs,
Visiting Consultant during the second week of the
institute

Mr. P. F. Ayer, Executive Director, Council of t+he Southern
Mountains, Inc., Professor of Sociology, Berea College,
Berea, Kentucky, Visiting Consultant during the third
week of the Institute

Dr. Lassar G. Gotkin, Senior Research Scientist, Tele-Lecturer
on Ju'y 21, 1966 during the first week of the Institute

DR. Richard R. Clopper, Assistant Superintendent, Secondary
Education, Board of Education of Anne Arunde! County,
Annapolis, Maryland

Mr. Wilbert D. Edgerton, Director, Audiovisuzl-Television
Center, Virginia State College, Norfolk, Virginia, Tele-
Lecturer cn July 26, 1966 during the second week of the
Institute ‘

Mrs. Irene Hinkle, Elementary Teacher, Keavy, Kentucky, Tete-
Lecturer during the second week of the Institute

Dr. Samue! Cohen, Superintendent of Instruction, Union Free
School; District #14, Hewlett, New York, Tele~Lecturer-
during the third week of the institute
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Dr. Elizabeth Drews, Professor of Education, Portiand State
Col lege, Portiand, Oregon, Tele-Lecturer during the
third week of the Institute

Dr. Irving Spigle, Assistant Superintendent for Curriculum
Development and Research, Park Forest Public Schools,
Park Forest 1llincis, Tele-Lecturer during the third
week of the Institute

Content of tThe Institute

The initial stages of Involvment on the part of West Virginia Wesleyan
College in a program fto szrve the needs of disadvantagad children in
desegregated schools required a meeting of several interested indivi-
duals who were willing To give a portion of their time in evaluating
how the College might best serve the State of West Virginia under the
provisions of Title IV, Section 404 of Public Law 88-352. As the
College continued to explore the feasibility of such a project it was
finally decided that many of the problems of the disadvantaged must be
confronted by that segment of formalized public ed ~=at? 2 Yo
‘emeiary levei. This was formuiated by a review of the research
which substantiated the impact of concern at an early age. |t was
Thought +hat education must play a great part in dealing with problems

of the d.sadvantaged and that the teacher must be involved with the

student in order To at+ain successful outcomes.

To further imp{emenf the Committee's concern for e!ementary teacher in-
volvment it was felt that there shou!d -2 some order of experiences in
approacaing problems of disadvantaged y.uth. A design —inzgily evolved
out of which three specific areas of aciivity seemez tTo be predoﬁinanf in

providing successful experiences for elementary teachers. These areas
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involved certain experiences in (aj) Human Relations, (b) Utilization
of Materials and Techniques, {c) Curriculum Development. Final ap-
proval was given for this approach into the problems of the disad-

vantag2d youth in desegregated schools.

In addition, it was decided that a pre-test and a post-test should

be administered to the participants in the Institute in an attempt
to obtain some indication of the impact of this kind of experience.
Inasmuch as Wesi Virginia Wesleyan College has a DeparfmenT.of Eval-
uation Services with qualified individuals in this area, it was de-
cided that a special instrument shouid be prepared to measures the
significance of the experiences which were provided in the Institute.
Both an abstract and ful!l report of the instrument is found in Ap-

pendix C of the report.

The selected participants arrived on the campus of West Virginia
Wesleyan College July 17, 1966 and were ass.gned dormitories. The

women participants were assigned to Agnes chard Hall, women's dorm-
itory, and the men were assigned to Doney Hall, men'érqormifory. Aii
dormitories on Weéleyan's campus are infefracial and ail facilities are
desegregated as to race. All participants were assigned to the McCuskey
dining hall for meals, whichvaffofded an 6pporfuni+y for an informal
dining hour. This allowed fraternization between par+icipan+s; parti-

cipants and staff, and participants and other College students.

Ai} participants were privileged t¢o use any of the College facili+i§s..

The Benedum Campus Cenver provided an oppcrtunity for such recreational
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activities as bowling, music listening, swimming, leisure reading,
and other related recreational activities. The library was scheduled
beyond regular hours so that participants could work in accordance

with theii- formal instituie hours.

The participants were given a packet of materials at the beginning of
their first session which included the following: Bibliography of re-
source material (books, periodicals, reprints and copies of articles)
relating to the formal content to be explored during the Institute; in-
formation concerning the cultural offerings in the community; source
list of media maierials; list of participants; list of staff members
(consultants, specialists and tele-iecturers); working notebook pad;

Jen.

The meeting room was a large airconditioned area which could be divided
by folding doors into smaller working areas. Round tables were provided
for groups of five pesrsons each so That the participants wouid become ac-
quainted easily. There were other tables set in remote areas of the
meeting room for small discussion groups. ‘A powered lectern and overhead
projector were situated at the speaker's afea. By use of a neck micro-
phone freedom of movement gave versatility to the speaker durihg The
Iecfufe session. A roving microphone was provided for better communica-

Tion throughout the groups. The Audio-Visual Services department fur-

- nished many pieces of modern media equipment for use during the institute.

Participants had free access to this equipment at all Times.

N

The formal meeting sessions were held daily from 9:00 a.m. to 12:00 noon

and 1:00 p.m. to 3:00 p.m. with informal labs 3:00-5:00 p.m. The formal
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sessions are detailec herein. The informal labs provided participants
an opportunity to work with media equipment which could be used with
disadvantaged youth. 1n addition, fiim preview periods werc scheduled
for the purpose of supplementing the content which +he participants con-
fronted during the more formal meetings. The informal lab periods were
designed to provide the participants with the same kind of experiences
which were being advocated for the disadvantaged youth, thus utilizing
a vicarious approach to experiences which could not be provided for the

participants otherwise.

The following objectives of the institute determined the content of

formulated experiences:

. To investigate and determine the condit+ions affecting
the disadvantaged youth in the desegregated school

2. Develop the meun:z ty which the teacher might alleviate
adverse conditions Involving the disadvantaged youth

5. Investigate, by use of a pre and post instrument, the
degree of awareness on the part of the in-service and the

student teachers who are instructing or will instruct classes
Involving disadvantaged youth

4. Formulate & composite preogram suggesting pfocedures to
be used with disadvantaged youth in desegregated school
systems.
In accordance with the problem identification (see Appendix B) the
Institute was divided Into three distinct but interrelated weeks of

structured experience as follows:

First Week of Institute

The beginning hour of the Institute was devoted to a pre test which was
compiled by Mr. Arnold Nelson, Director of Evaluation Services, in.con-

Jjunction with Dr. Orlo Strunk, Jr., Consulting Psychologist. Full des-

O
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cription of the test instrument appears in Appendix C. his was part
of the procedure planned to objectively validate the effectiveness of

the experiences provided in the Institute.

The participants were asked to explore fully the resource materiais which
were made available in the library fogether with the assigned textbook

so that they could bring this knowledge to bear on the considerations
during the Institute. Also, specific assignments relating to this
material were made by the consultant, Dr. Malcolm Davis, during the week
devoted to Human Realtions. The first meeting of the participants duving
this week constituted a lecture by Dr. Davis who set the stage for con-
sideration of problems relating tc¢ disadvantaged vouth, which in turn
formed the basis for the first session of small aroup discussions. ODr.
Davis gave formal presentations during the week out of which he developed
assignments for the small group periods. As the institute moved into the
middie of the first week a Tele-lLecture was provided by Dr. Gotkin, Senior
Research Associate, Institute for Developmental Studies at New York
Medical College, who gave his lecture from Goshen, New York. D[r. Gotkin
injected exploratory quesfions during his formél lecture which kept the
participants personally iﬁvéerd on an active thinking Basis. This-Tele-
Lecture technique was evaluated by the participants as very effective.
This brovfded certain added information for the participants and it was
part of the planned experience when content was originally formulated

for the institute. To further supplement this experience Dr. Clopper
visited the Institute for one day, during which time he delivered a .sup- .

plementary lecture based on his public school experience. In addi+fon,

o o | %
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he met informally with the participants.

It was during this week that the participants developed what would
be termed subjective evidence of becoming aware of the problems faced

by disadvantaged youth,

Second Week of Institute

The tranzition to the second week of experience was by observation,
easily acquired because of what appeared to be a working knowledge of

the basic characteristics of disadvantaged youth ‘n desegregated schools.
With this understanding, the participants were now seemingly ready to
consider the sele~tion and utiilization of specific media materials which
might effectively help in communicating and providing predetermined ex-
periences for the individual disadvantaged child within the instructor's

classiroom.

This week was devoted to Commuirications Media and the content was directed
by Dr. Melvin Brodshaug, Communications Consultant, Norfolk State Coilege.
He systematically developed Thebfheory reiative to the selection and
utilization of media, wh{ch in turn fed into the practical application

of media materials. By Thé use of selecTed-media Dr. Brodsﬁaug demon-
sffafed its effecfiveﬁessf Parficipanfs were shown through application
how media could effectively be employed to provide :ertain designated
experiences for disadvantaged children. During this week's activity
Tele-Lectures were given in the area of media by Mr. Wilbert EdgerTop,
Director of Audiovisual and Television Center and Assistant Professor

of Education, Virginia State College, and Mrs. lrene Hinkle, elementary

O
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teacher, Keavy, KenTuéky. Mr. Edgerton employed a unique technique

of Tele-Lecture by firéf having the group view a set of slfﬁes, ex-
plaining his work with the disadvantaged children of the Prince Ed-
ward community. This experienée was proQided Jjust prior tfo this
Tele-Lecture. After the sound-slide series, Mr. Edgerton was con-
tacted by the use of the Tele~Lecture equipment and he asked the group
for their reaction to what they had just viewed and heard. A lively
discussion continued relative to the methods and materials which he
had employed in that program. After this activity Mr. Edgerton made
another lecture concerning other aspects of his program for the dis-
advantaged and This was again followed by quastions and answers between

the participants and Mr. Edgerton.

Later during the week Mrs. lrene Hinkle, an elementary teacher in the
Keavy, Kentucky school system, presented the program with which she had
been working in conjunction with hef principal and superintendent in that
community. Mrs. Hinkle, being a classroom teacher, gave another added
element fto the experiences provided for the participants. She was able
to relate her experiences with whafiseemed to be added effectiveness, in-
asmuch as this was an opportunity for a teacher to talk with fellow |
teachers concerning mutual problems. Mrs. Hinkle had been working with
the media being explored by the members of the lns+i+u+e; and she wés
able to relate the effectiveness of the methods and materials used in

her program.

An informal laboratory session was provided throughout this second week

so that the participants might be able to experience on a practical basis

19
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that equipment which Dr. Brodshaug had been utilizing in his pre-~
sentations. Participants were allowed to become acquainted with all
aspects of audio-visual equipment. They were assigned projects in the
area of production and were made responsible for producing handmade
materials which might be utilized in working with the disadvantaqed
youth within their classrooms. Activity of this kind resulted in great
interest on the part of the participants, and each person learned many

new techniques in producing and utilizing media for effective learning.

Third Week of the Institute

The combination of experiences in Human Relations and the practical
application of communication media in fulfilling classroom requirements
seemed to correlate well as an approach to the curriculum for the dis-
advantaged children. Mr. P, F. Ayer, Executive Secretary, Council of
the Southern Mountains, lncf, the consultant for the final week, brought
a great human resource to the Institute by virtue of his extensive ex~
perience with disadvantaged people of Appalachia. As an educator deeply
concerned for curriculum development, he uncovered basic elements for

consideration and exploration.

Mr. Ayer deliberately prompted involvment by asking questions rather
than giving answers, Through the process of introspection he demanded
critical thinking on the part of the agroup. Participants explored the
ramifications of the curriculum and directed their attention to the
significant slements which applied to the disadvantaged. Further in-
sight was furnished through Tele~lLectures presented by noted aufhorif}es

in the area of curriculum.

1t
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A somewhat different innovation in Tele~-Lecture was used during-Dr.
Spigle's presentation. This involved the participation of the members
of the Communications Institute Interacting with members of an institute
~at the University of Illinois. Both groups were able to have amplified
participation throughout. "Dr. Spigle gave introductory information and
then the participants were able to direct questions to each other and/or
Dr. Spigle. Participants rated +his activity as advantagec:s ir 2aining
further insight into “he problems of curriculum. I+ was du: g f1is ex-
perience that curricu:um for the disadv :ntaged was catagorizec ¢ an
individual student basis as perhaps the most meaningful classifization

for the disadvantaged.

Toward the end of this final week there seemed to develop a great emo-
tional concern for the disadvantaged child and an outward expressioh of

positive action was forthcoming from each member of the group.

A final reﬁorf paper was submitted by each participant as the culmination
of an assigned project at the beginning of the Institute. (See Appendix E)
Some of these reports were presented orally before the group for their
reaction and as a means of sharing ideas and concepts wifh the group.

At the end of the Institute there was great concern that each person con-
tinue to be a force fto shape and develop an understanding for the disad-
vantaged child in that instructor's school system. Some members had
already contacted superintendents and principals for the purpose of
setting up planning sessions for action. The Institute was visited in

the last day by Mr. L. Darl Hulit, program special ist under Title'1v,

Section 404, of Public Law 88-352.

1z
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The activities of the Institute were documented throughout by pictures,
recorded tapes of presentation, and news articlies. These resources are
now available through the Audio-Visual Services de  artment of West

Virginia Wesleyan College.

Provision has been made for a survey report fo be circulated to all
participants as @ means by which helpful information may be collated

and shared between participants attending the Communications Institude.
SUPPLEMENTARY CONTENT

Related Activities

During the Institute arrangements were made for a meeting with the
students from the Upward Bound procgram which was in session con-
currently with the Communications institute. This allowed a first
hand experience with students who might have represented situations
being explored in the Institute. In addition, the Institute was
visited by Vista workers who made a presentation to the group in which
they reviewed some of their experience and findings which might be
beneficial to the participants as they conTinue their concern for the

disadvantaged chiid.

Tele-Lectures

The Tele-Lectures provided during the Institute proved to be a substantial
contribution in supplementing the experiences provided for the participants.
Extended effort was made to seek teading authorities in the field relating
to each week's concern so that the membeis might have first hand infor-

mation concerning —he thinking of these individuals. The Tele-lecture

o
=
"‘i
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method of communication was probably the most ideal way to bring

these authorities to the campus. It alleviated t+ime involved in
travel and it allowed for each lecturer to break into his busy
schedule for a short period of time without a iengthy interruption

cf his former commitments. I+ was also a first attempt at this kind
c° communication for ali of the Tele-Lecturers and they have ex~- -
pressed iTs appealing features and their safiéfacfion with This method

oT presentation.

Textbook
The profassional staff and faculty specialists reviewed many text
materials on the disadvantaged youth and they decided that Frost-

Hawkes, The Disadvantaged Child, Houghton Mifflin Co., Bosten: {966

should be the assigned textbook for the Institute. A copy was fur-
nished without charge To each participant. I+ was thought that this
selected textbook correlated with the other resource materials which

were put on reserve in the library.
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Roster of Participants
- COMMUNICATIONS INSTITUTE

West Virginia Wesleyan College

Baisden, Richard
Bird, Jocie F,
Brinn, Burl S,
Carpenter, Xenna
Chapman, Violet
Garland, Hazel M,
Gerkin, Mildred
Gower, Mary Ldrene
Grafton, Elizabeth
Green, Marjorie
Gunter, Jessie
Hall, Benigna
Heineman, Eleanor
Hicks, Betty Lou
Jones, Ronald E,
Kiser, Suzanne
Lake, William T,
Lilly, Mar...
Martin, Mabe
Nutter, Elmo
Nutter, Marilyn

Painter, Mury Jane

O

Buckhannon, W,Va, ‘

July 18 ~ August 6
1966

Rt., #1

Bok 276

Rt, #3 Box 52
Rt, #3 Box 72A
1009 Fayette St,
338 Walnut St,
Rt, #1

Box 314:_

10 Pinnell St,

S48 Court Ave,

203 Brackenridge Ave,

1 Gilbert St,
75 So. Florida St.

Box 207

Rt, #2 Box 271
Rt, #i

Gaston St,

610 Church St.

Buckhannon, W,Va,

Walkersville, W.Va,

“ Smithers, W,Va,

Buckhannon, W,Va,
Weston, W,Va,
Beckley, W.Va,
Grafton, W,Va,
Buckhannon, W,Va,
Fayetteville, W.,Va,
Buckhaﬁﬂbn, W,Va,
Lockbridge, W,Va,
Weston, W.‘Va.v
Brackenridge, Pa,
Buékhshnon;fW;Va.
Braéshaw, W.Va,
Buckhannon, W.Va.
Hacker Valley, W.Va.
Athens, W,Va,
Buckhannon, W,Va,
Mineral Wells, W,Va.
Buckhannon% W,Va,

Summersville, W.Va,

17



Palmer, Bunner D,
Phillips, Virgie
Post, Grace
Rexrode, Allen
Robinson, Nancie
Sears, Hettie
Sharp, Robert C,
Smith, Hugh
Smits, Myrtle
Thorn, Helga
Vaught, Virginia
Wilson, Harriet
Wimer, Wanda

Wilfong, Mildred

Rt, #1
Rt, #2 Box 132
1616 10th Ave,

506 Central Ave,

Rt, #2 Box 81
213 No, Queens Ct,
4O Chancery St, |

1905 Doulton Ave,

P,0, Box 35

18

page 2
Mt., Clare, W.Va,
French Creek, W,Va,
Crawford, W,Va,
Brandywine, W,Va,
Huntington, W,Va,
Hacker Valley, W,Va,
Spencer, W,Va,
Rainelle, W,Va,
Craigsville, W,Va,
Huntington, W,Va,
Buckhannon, W,Va,
Huntington, W,Va,
Crawford, W.Va,

Rock Cave, W.Va,
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PROBLEM IDENTIFICATION

Recently there has appeared within West Virginia an indication
that both teachers and administrators might be unaware of certain
conditions affecting the disadvantaged, interracial youth within deseg~
regated schools, Even though it may be recognized that children come
from differing cultural stratas, there is no indication that school
personnel responsible for the education of our youth really recognize
the factors involved within the classrooms that are dependent upon the
total curricular complex as it relates to human relations, materials,
and techniques,

Teacher education students8 who are prepariig ©¢o enier the pro-
fession need to identify the problems relative to desegregated schools
and disadvantaged youth, thus preparing themselves to deal adequately
with these problems, Also, in-service teachers must be sympathetic
to the concerns involving opportunity as well as to the significant
educational elements of our society, By exploring together these Problems
in a workshop institute, there could develop both instructional and social
patterns which may be employed by school systems in effecting desirable
cutcomes for desegregated schcol children.,

Inasmuch as school programs dealing with the disadvantaged must
have continuity, it is generally recognized that invelvement should
start at the lower levels and work through the higher levels. In
this continuity pattern, elementary teachers are directly responsible
in terms of the beginning experiences which are provided our youth,
This has been the pattern for desegregation in many schoel systems and
might work well in developing an approach to problems involving disad-
vantaged youth in desegregated schools, Therefore, it seems that a
need exists for experiences which: (1) Identify problems related to
the disadvantaged, interracial youth in desegregated schoolsj (2) For-
mulate procedures for confronting and/or alleviating the problems;

(3) Develop within the individual teacher a willingness to become
involved with the prcblems.

If this is true, it might be desirable to investigate the feas—~
ibility of incorporating these kinds of experiences as an added segment
of professionalism which is apparently non-existant in many areas serving
the disadvantaged youth, An institute providing these experiences might
prove to be instrumental in developing content which is needed in reg-
ularly offered professional educational courses in colleges and uni-
versities preparing teachers who will undoubtedly take positions within
Cesegregated schools,

20 -



APPENDIX C

Abstract and Report
of
Testing Instrument

21 -




COMMUNICATIONS INSTITUTE EVALUATION

Arnold E, Nelson
Assistant Director of the Institute -
Institutional Research
An integral parc of the institute is an evaluation of learning resulting
from participation in the three week program. To effect adequate measurements,
both pre~- and post~institute test instruments were thought appropriate., In
essence, an evaluation should use measures of awareness of the problems and

conditions surrounding the disadvantaged youth, together with indices of

familiarity with communications media and relevant curricula,

While measures of student and technical characteristies are important,
perscnality characteristics of the individual teacher are precursors of
assimilation and learning abilities. Since the institute was concerned with
disadvantaged children, elements of the ethnocentric personality (Adorno, et al.,
1950) scem to be particularly involved in deveioping abilities necessary for most
effective teaching in this areas A simple portrait of the highly ethnocentric
person is that he is authoritarian, rigidly moralistic, represses socially
disapproved tendencies within himself and projects them to others, places people
in oversimplified black-and-white caregories, and often possesses conservative

political and economic attitudes,

A teacher functioning ethnocentrically would experience difficulty in
grasping or implementing new i{deas or techniques that are to be épplied te @
group of students usually viewed as an '"out=group'', Consequently, the commu~
nications institute would tend to be threatening, unacceptable and worthless,
It is doubtful that the truly ethnocentric teacher would even -apply for this
type of learning; hence, we must think of the %pstitute participants as

distributed somewhere between the nou=ethnocentric and ethnocentric extremes,

(o 22
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Two basic hypotheses are suggested in this evaluation: (1) Communications
institute participants should evidence greater growth in learning to teach the
disadﬁantaged than will a comntrol group; (2) As ethnocentric characteristics

increase, institute improvement will decrease.

Method

Subjects, The control group consisted of 30 students with an average age of

21, attending summer school at West Virginia Wesleyan College, taking courses in
psychology and education, The experimental group contained the 35 (7 males and
28 females) institute participants present for both pre= and:post~tea€s. The
average age of this group was 46 years, having taught for an average of 16 years,

Test Instruments, Five tests were administered before and after the institute;

two additional tests were given before the institute only,
Iest 1 measures awareness of problems and conditions in the disadvantaged

youth. Test 2 measures awareness of communications media and curricula. Items
for both of these tests were initially culled from appropriate literature content
(Bristow, W, H., 1964; Conant, JsBe, 19613 Corey, A.F., 1964; Deutsch, M., 1964;
Flanders, N,A., 19643 Foster, G, W., 1963; Rerber, A, & Smith, W, R,, 1964;

Long, He He, 1964; Niemeyer, J. H,, 1964; Noar, G., 1964; Sandweiss, B., 1964;
Sawrey, Jo M, & Telford, C, W., 1964; Terrien, F, W., 1964; Wellex, J. E,, 1965),
Items were then coxposed based on opposite psychological content, not just.
rewordede In ali, the pilot version of Test 1 contained lﬁg items, and Test 2
contained 152 items. Half of both pclar items were then randcmized to form a
pre~test and the vemaining items madejup the post=test, The five answer Likert
format accompanied each item‘whi?h WQS written as'a statement, An example is:

"1 feel a good ecducation focuses on céﬁformity.ﬁﬁ&ﬁ

23"
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A satisfactory ccatent validity of these two tests was obtained by
administering the pre= and poste~pilot versions to six faculty members, who were
to be involved in the institute, Each was instructed to answer the item as he
thought the student would at the end of the institute, Both polar responses
(positive and negative) were evaluated after scoring the Likert scale on a
5=4=3=2~1 system, with the final version of the tests based on the following
criteria: (1) an item had to have scores of "2" or "3" to be kept; (2) at least
four faculty had to rate the item with a "2" value; (3) an item with a majority
of "1'", "5" or "6" scores was omitted, While this method would necessarily
reduce potential reliability, it was deemed desirable to keep items that were
not too obvious and had sufficient latitude to enable individual variability,
The result of this evaluation culminated in Test 1 having 68 items and Test 2

having 62 items, The teste were split to form pre~ and post-forms,

Iest 3a is basically the F~scale developed by Adorno, et al, (1950), from

Tables 3, 4 and 7 in their volume, with polar or reverse items suggested by
Christie, et al, (1958) to measure an authoritarian personality, Incorporation
of the polar items not only lengthened the measuring instrument, but also
afforded positive and negatively valenced items on both the pre-~ and poste=test

versions, The Likert Scale was also used for answers to the statements,

fest 3b contains the "L factor items from Cattell's 16 PF test (Form B
1961, Form A 1962) which measures an individual along the protension-relaxed
security".continuum. This personality dimension may simply be termed
"suspecting vs. accepting”, Form A was administered before the institute; form

B was administered at the énd of the instiiute.

Test 3¢ contains the "Qq" factorlitems from Cattell's 16 FF test (Form B

1961, Form A 1962) which measures an individual along the "radicalismeconservatism

Q v :?e &
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of temperament" continuum, Form A was used as a pre-institute test; form B was
used as a post=instituite test, Answers for tests 3b and 3¢ were marked on the
Likert scale, affording more variability in responses; but this also prohibited

use of norm data supplied in the accompanying manual,

Iest 3d contains the 'superego” items from Cattell's MAT (1964), offering &
measure of the 'moral-ethical ideal self" or strength of conscience deveiopment,
This test was only administered before the institute started, Normative data
could not be used since we did not convert our scoring system to the Sten

system used by Cattell,

Test 3e is the Ques:ionnaire section of Schaie's Test of Behavioral Rizidity
(1960), which prov =2s . measure of "personality~perceptual rigidity" or “the
ability to perceive and adjust to new and unfamiliar patterns and interpersonal
situations." This test was only administered before the institute started,

Since this is published as an experimental test, no normative data are appropriate
for our uses. (Copies of all institute tests are available from the Director of

Evaluation Services, West Virginia Wesleyan College.)

Procedure, Tests 1,2, and 3a were initially administered to a control group of
30 students; completion of form A of each test was followed three weeks lated by
completion of the foxm B versions, The resulting data comprised the reliability
indices for use in comparing growth in the experimental (institute) group.

Since each test had its own instructions on the cover page, simple instructions

were given to both groups about the nature of the tests and the need for honesty,

Statistical evaluation required a number of phases: (}) means, standard

deviations and pre=post reliabillity coefficients of correlation for the control

group on tests 1, 2, and 3a; (2) reliability coefficients of correlation extracted

Q
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from the manuals pertaining to tests 3b, 3c, and 3d; (3) means, standard devia-
tions, and inter=correlations for the experimental group on all tests; (4) z score
transformations for each student in the institute on the first three pre=post
tests to indicate extent of grecwth over the three weeks; (5) modified t tests

to indicate if the experimental group differed in its growth significantly above

the control group, The z score and t test routines were suggested by Rosen (1966),
RESULTS

The numbez of subjects, means, standard deviations and relilability

coefficients of -orrelation for tiae ontrol groups are found in Table 1.

TABIE 1

Number of subjects, means, standard deviations and reliability coefficients
of correlation for the control (standardization groups) .

Number of Standard Reliability
Test Subjects Mean Deviation  Coefficjent
post 30 78430 8.87 *
2 pre 30 68,90 7.02 66
post 30 69.80 7,93 *
3a pre » 30 90,20 9.21 60
post 30 83,00 6.76 ¢
3b pre (males) 1127 not available 77
post (males) 787 not availlable *
3¢ pre (males) 1127 not available 71
post (males) 787 not available .
3b pre (females) 1701 not available 77
post (females) 1345 not available % *
3c pre (females) 1701 not available 71
post (females) 1345 : not. available *
3d 1847 . not available 67
de no data available

ze



The means and standard deviations for the =xperimental ({institute) group,
consiisting of 35 students, are found in Table 2, The z scores for tests 1, 2,
and 3a represent the improvement indexz between thé pre- and posct-test
raw scores, with the z value including characteristics - 7 the ceontrol group.

Scores from the pre-ard post~test versions on tests 3a, 3k, and 3c werec added

to determine if the composite of both halves would reve:l significant tendenc::s,
TABIE 2

Means and standard deviations for each test, 2z comwersions, and summaticms
of three tests :or 35 subjects in the institute,

Standazd
IEST Mean Deviation

1 pxre 84,83 10.21
post 70.26 11,23

2 pre 69,34 9.28
post 62,94 - 8410

3a pre 92,46 8,90
post 78.89 9,38

3b pre 25,77 2,85
post 25,03 3,67

3¢ pre : 28,69 3,48
post 27.97 . 2051

34 63,29 3,05
3e 48,94 4,78
Z4 61,77 9.60
- Zo . 59,37 - 12.33
Zg, 58.86 C 9.75
3a pre & 3a post 171,34 16,97
3b pre & 3b poazt 59.81 . 4,89
3e pre & 3¢ oot 5E4 4,67
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Since the pre- and post=tests are, in effect, rcliability measures,
¢ -rrelations bziwe.n them indizate stability of ttz :ests over the three wéek
pe zlod, Raw scores were used for the correlations =cntained in Table 3,
- TABIE 3

Coefficients of correlation between the raw scores of the five tests
administered as pre- and post=tests to the experimental group.

Test _ .
Vzziables 1 post 2 post 3a post 3b post 3c_post

1 pre 62

2 pre ' 254

3a pre _ 72

3b pre | | 011

3ec pre 19

Interccrrelations for'relevent test variables are found in Table 4, The

variables pst intercorrelated had no bearing on the current hypotheses.

N.
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Table 5 contains the "t" test results czl: . :ad to determine support of
the first hypothesis. Rosen's (1966) t &aria:z - as used for the first three
tests since comparable control data were avai_. -, The usual 't for
correlated data was used for the last two tesu: ., Scj which lacked appropriate

control data,

TABIE 5
"t" tests and pre~post mean differences fo: zimntrol and experimental
groups.
Contxol Pre=post Experimental F=—=-Post

Tests Mean Difference Mean Diffexencss hett

1 4,70 14,57 5.98%

2 .90 ‘ 6.40 &4 14%

3a 7.13 13,57 10.69%

3b ———— o714 «99

3c - 72 1.07

I Be B G B A5 XV GI R 50 SN SN N UR GE B9 G5 G5 W S5 S 5N I SN S G ON U B e SN0 G WS A G g TS Y S5 S0 S W Gt M B OF ap B8 S5 S5-I AN e a

*Significant beyond ,001 level

g tests were calculated between high and low criterion groups
constructed by extracting the students scoring either high or low on two scores:
{1) the summation of the 32 pre~ and poste~tests; (2) the summation of all
personality (ethnocentric) tests, The variablos chosen for study were the
improvement in“fces, % - 7 "», All of the <" ... i1es were insignificent,
supporting & null hypothesis and, thefefore, premmzing rejection of the

second major hypothesis,
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Discussion

The following discussion will evaluate the results iIn terms of the major
hypotheses, with the major goal of estimating the overall success of the institute

as evidenced in objective test results,

Validity of the two institute-content oriented tests (1 and 2) was
established by eliminating items found invalid after staff evaluation, The
reliability coefficients (Table 1) for these two tests indicate moderate
consistency over a three week period. If these tests are used again, an item
analysis would help to remove the test items that lower reliability. As
expected, the post~test versions (Form B) have lower means, which represent
improvemert, The previously stanrdardized personality tests (21l forms beginning
with the number "3") have higher reliability coefficients, As mentioned
previously, since test 3e (Test of Behavioral Rigidity) is still an experimental

version, no useful standardization data were available,

Students in the institute obtained virtually the same scores on the "1"
and ""2" pre~tests as did the non~teachers in the control grcup. But participation
in the institute significantly improved scores on the post—tests, evidenced in
lower means, and statistically significant t tests (Table 5)., Hence, the
institute successfully advaiced the participants' knowledge of conditions,
problems, media, and curricula involved in teaching the disadvantaged youth,
While the € test is used for the entire institute group, calculation of
individual improvement scores ('z'' values) shows that 12 of the 35 participants
improved to a statistically significant degree on Test 1 material, and eight

improved significantly on Test 2, The above cited evidence supports the

first hypothesis quite thoroughly,
Q
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Test 3a measures the authoritarian variable, Pre-test results for both
control ani expetimental groups (Tables 1 and 2) show that all subjects scored
at a comparable level. However, students in the institute became significantly
less authoritarian after their three week session (Table 5), Individual 2
scores show that eight students developed a significant decrease in authoritania

authoritarianism.

The "suspecting~accepting’ factor test results (Test 3b) evidence no change
over the institute period (Table 5). Similar results were found for the
"radical=conservative factor (Test 3c). Therefore, although the general
authoritarian attitude changed via institute stimulation, two specific factors

did not change.

The intercorrelation dsta contained in Table 4 are reported to show
'interrelationships between the test variables, Ideally, 2z and Zg correlations
with Test 3 scores should be highly.negative; that is, as learning improves
(high z), detrimental personality factors decrease, This is minimally

supported in two instances for 2,. and in three cases for Zae

1

Also ideally, all z variables should intercorrelate highly positive,
indicating consistent improvement in the three areas. Tﬁis contention holds
fqr the 2zq~-22 relationship only, The low correclations of institute content
(21,27) with the general authoritarian variable (2z3) indicate that alterations
in authoritarian attitudes have no consistent concommitant changes in content

learning.

Intercorrelations smong the personality tests (number designations of 3...)
should be close to zero if the factéred tests are essentially pure. Although some

correlations are statistically significant, the majority of imsignificant
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correlations supports the above contention, Tests 3a, 3c, and 3e overlap to

some extent; hence, future use of all of these tests may be considered unnecessary.
Further refinements in response scales on tests 3¢ and 3e may obviate the need

for 3a; or, 3a may be used to represeni the orher two. When considering the

poor "reliability' correlations (Table 3) for tests 3b and 3¢, despite good
correlations reported for the standardization group, it appears the Likert
response scale destroys the differentiating ability of these two tests,

Nurerous tentative conclusions could be stated about the various relationships
between tests 1 and 2 and the personality tests; however, the generally poor

correlations make such an attempt pointlesa,

Reviewing the data accumulated, to test the second major hypothesis of
this report (as ethnocentric characteristics increase, institute improvement will
decrease), the following may be concluded: tests 3a (the suthoritarian
F-scale) and 3e (behavioral rigidity)show some minimal support; relevant "t" tests
between high and low ethnocentric global scores are insignificant, The
authoritarian character craves unquestioning obedience and subordination,
scorns weakness, and is rigid and intolérant of ambiguity, Since rigidicy is
inherent in authoritarianism, it is easily understood why test 3a pre ¢
3a post correlates ,56 with 3e. Likewise, it is apparent that the three
Cattell factors have little in common with the autloritarian measures ;
unfortunately they also seem to have little effect on the learning potential of
the institute partisjipants reflected in 27 and z9., From these data, onz may
tentatively conclude that the teacher most likely to learn from an institute of
this type is sufficiently authoritarian to function ir a classroom, but not to

the extent that, by its rigidity, i« inhibits'accaptance of new learuing.
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If an i stitute of this nature is held again, some revisions appear
weXthy of consideration: (1) item analyze tests 1 and 2; (2) continue to use
the authoritarian F-scale, but weigh the prospect of altering the response
scale; (3) include the remaining scales from Schaile's Test of Behavioral
Rigidity; (4) either alter or omii the three Cattell scales=- ""suspecting~
accepting,' "'radical=conservative,! '"superego'’; (5) devise a method of

evaluating each student as he functions in the natural setting of the institute.

Sunmary

The contenit of the institute was concerned with four areas having essential
bearing on the teaching of disandvantaged children: problems and conditions
surrounding these youths; communication media and curricula needed to help them.
The primary goal in evaluating the participating elementary school teachers was
to effectively measure the progress made by instityge stimulation, Secondarily,
it was thought that ethnocentric personality characteristics would play a
vital role in the teacher's ability to grasp the new ideas provided by the
institute,

Two tests were constructed to measure content learniﬁgvof thé'institute; and
five nationally knoun perscnality instruments were incorporated in the test
battery. Control group-data, supplemented by a content validity study, enabled
a relatively controlled study of the three week institute having 35 tested
enrollees,

Test restlts supported the major postulation that institute participants
would lezzn sigaificantly more than a comparable countrol group. The compilation
of tests under the rubric of ‘ethnceentrism' was essentlally of no value. How=
ever, the devices measuring authoritarianism and behavioral rigidity yilelded
evidence that these variables play a smali, but significant role ir: the student's
ability to grasp content from the institute. Suggestions were made for future
development of instruments essential for adequate evaluation of an institute such

‘s this, | - 34
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Composite list of characteristics of a disadvantaged child, prepared
by participants, - .

EDUCATIONAL

Lack of readiness and experience to learn :
Works better toward immediate goals rather than long term ones
Crippled in language developwent~~doesn®t percieve the concept
that objects have names and that the same objects may
have different names—-teach meaning behind words,
Usually non~verbal
Restricted language
Short sentences :
Fewer and simpisvr words
Little use of subordinate clauses
Limited use of adjectives and adverbs
Frequent use of personal pronoun ‘
Words are aot represeant=ztive of the school culture
Fearful
Frustrated
Confused
Run the full length of ability curve, from low to high mentality
Lack motivation, but can be activated
Poor attention span and consequently experiences difficulty
following the orders of a teacher
Inability to identify:
Scunds
Colors
Numbers .
Releativ2 size
Inferior judgement of time and numbers
Inferior auditory and :visual discrimination
Slow at cognitive tasks, but not stupid
Learns better inductively, not deductively
Low self-esteem may cause him to distrust his own judgement
Discipline problem
Irregular attendanze (tardiness and absences)
Babysitting
Lack of food and clothing
Lack of interest
Physically oriented —- likes actions rather than words
Learns better on physical, concrete approach
Looks upon knowledge with practical, vocational ende in minde-
rarely values knowledge for its own sake.
Doesn*t know fundamentale--address, birthdate, etc, no proper
self identity :
Insecure about his abilities and unsure of his goals
Requires immediate and frequent gratification and reinforcement
Values masculinity, viewing intellectual activities as un-
masculine ' '
Does not have a clear ‘idea of what is masculine
Often is creative and original
Initially learns slowly
R}
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PSYCHOLOGICAL

Feeling of inadequacy
Low self-esteem
Lack of aspiration and hope
Unrealistic job goals
Fears lack of recognition and understanding
Inflexible~~not open to reason about his beliefs (1little
experience, hence believes strongly in what he knows)
Blames others for his misfortunes '
Free of strain of competitiveness
Free of gelf~blame
Lack of basic need fulfillment
Physiological
Safety
Love and belonging
Self-actualization
Desire to know and understand
Not aware of responsibilities (group well being)
Fair play makes little sense to him

SOCIOLOGICAL

Limitation of cultural items familiar to most
Narrow experience outside of home
Little understanding of own environment
No understanding of world outside his 2-3 blocks
No ability to associate with other people
High transiency -
Deviant language pattern
Parents don't explain things
No practice in extending language
Alienated from larger social structure
Enjoys games, music, sports, cars :
Home-~overcrowded, noisy, disorganized,. fear of parental
authority
Formal language is lacking
Poor health facilities, bad sanitary conditions
No regular meals
ToV. selection is poor
Misunderstanding results in rebellicn
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RESOURCE PROJECT OF DISADVANTAGED VOUTH

The resource project is to help you view the problems of the dis-
advan’aged youth as you see him in your classroom, With him in mind,
use the guidelines set up for you below in writing your paper, Dlease
type your paper using correct manuscript form; it will be due on Friday,
August 5, 1966,

I, Confining your remarks to one typewritten page, give some information
concerning your background using the following criteria:

a, Your own educational background
be Your teaching experiences

I1. Analyze the community in which you have been teaching by dis-
cussing the following items:

&s Housing
be Average income
Cs Resources
d. Crime rate, if any :
e, School drop-out rate -~ dlfference between sexes
£, Churches
ge Citizenship
1, Community and recreational facilities
2, Community interest
3, Foreign background
h, Status of the teacher
i, Other significant factors

111, What are the major problems concerning the disadvantaged youth
in your school? Begin by giving a clear definition of the term #di: -
advantaged youth",

IV, What do you believe are the major causes for the problems yo= £ind
in your school?

Ve Through reading, research, lectures, discussions, and tele-lectures,
discuss possible solutions to the problems which you encounter in your
school,

Vi, What materials do you have in your school and how do you plan to
use these materials in dealing with the disadvantaged youth? What
additional materials do you propose to use after having attended the
ingtitute?

VII, How will you enlighten your superintendent, principal, and fellow
fonchers about the knowledge you have gained at the institute?
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ROSTER OF VISITING CONSULTANTS,
FACULTY SPECIALISTS, AND TELE-LECTURERS

First Week - HUMAN RELATIONS

Visiting Consultant: Dr, Malcolm Davis, Project Social Psygholcglst
Arlington Public Schools
1415 South Queen Street
Arlington, Virginia

Faculty Specialists: Dr. Orlo Strunk, r,, Professor of Psychology and
Dean of the College
West Virginia Wesleyan GCollege
Buckhannon, West Virginia 26201

Dr, Albin Gilbert, Professor of Psychology
West Virginia Wesleyan College
Buckhannon, West Virginia 26201

Mr. Arnold Nelson, Assistant Professor of Psychology
and Director of Evaluatlon Services

West Virginia Wesleyan College

Buckhannon, West Virginia' 26201

Second Week - COMMUNICATIONS MEDIA

Visiting Consultant: Dr, Melvin Brodshaug, recently Professor and
Communications Counsultant at Norfolk State
College, Norfolk, V1rgin1a
P,0, Box 422
Harwich Port, Massachusetts 02646

Faculty Specialists: Dr, Walter Brown, Professor of Education and
Assistant Dean
West Virginia Wesieyan College
Buckhannon, West Virginia 26201

Mr, Donald Phillips, Assistant Professor of
Speech and Dramatic Arts, and Director of
Educational Broadcasting

West Virginia Wesleyan College

Buckhannon, West Virginia 26201

Third Week =~ CURRICULUM

Visiting Consultant: Mr. P,F. Ayer, Executive Secretary
Council of the Southern Mountains, Inc,
College Box 2307
Berea, Kentucky
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Faculty Specialists: Dr. Henry Shissler, Professor of Sociology
West Virginia Wesleyan College
Buckhannon, West Virginia 26201

Miss Bootg Dilley, Assistant Professor of
Education

West Virginia Wesleyan College

Buckhannon, West Virginia 26201

Tele-Lecturers: Dr, Elizabeth M. Drecws, Professor of Education
Michigan State University
East Lansing, Michigan 48824

2417 S,W, Montgomery Drive
Portland, Oregon Third Week

Dr., Lassar G. Gotkin, Senior Research Associate
Institute for Developmental Studies
Associate Research Professor
Department of Psychiatry

New York College

Fifth Avenue at 106th Street

New York, New York 10029

501 West 121st Street
New York, New York 10027 First Week

Wilbert D, Edgerton, Interim Director of the
Audiovisual and Television Center and
Assistant Professor of Education

Virginia State College

Norfolk, Virginia : Second Week

Mrs, Irene Hinkle, Elementary Teacher, Keavy
Elementary School

Route #5 Box 91-A

London, Kentucky Second Week

*Dr, Richard K, Clopper, Assistant Superintendent
of Secondary Schoel System, Anne Arundel
County, Maryland

40 Hatton Drive
Severna Park, Maryland First Week

Dr, Samuel Cohen, Superintendent of Instruction
Union Free School District #14
Hewlett, New York Third Week

;$‘0nucampus lecturer
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Dr. Irving Spigle, Assistant Superintendent
for Curriculum Development and Research

Park Forest Public Schools, School District 163

Park Porest, Illinois 60466 Third Week

Media Services - First, Second, and Third Weeks

Special Assistant and Laboratory Instructor:

Mr, Earle Carlson, Director of Audio~Visual
Services

West Virginia Wesleyan College

Buckhannon, West Virginia 26201
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LIST OF PREVIEW FILMS

Challenge of Change ~ The Case for Counseling

The Individual

The Hard Way

yprked for Failure

Usingﬁthe Classroom Film

Children Learn from Filmstrips

ghild of the Future

Portrait of a Disadvantaged Child

Portrait of an Inner-=City

Portrait of the Inner-City School, a Place to Learn

1f These were Your Children

Children Without

Mike Makes His Mark

Unique Contribution

47




page 2

BIBLIOGRAFHY

Allport, Gordon W, YABC®°s of Scapegoating". New York: Anti-
Defamation League of B'hai Brith, 1963
{ Pamphlet),

Allport, Gordon W, The Nature of PreJudtce. New York: Doubleday
and Company, Inu., 1958,

Glazer, Nathan, and Maynihan, Daniel P, Beyond the Melting Por:,
Cambridge: The Massachusetts iInstitute of
Technology Press, 1964,

Boyle, Sarah Patton, For Human Beings Onlyit A Primer of Human Under-
standing., New York: The Seabury Press, 1964,

Riessman, Franlk, The Culturally Deprived, New York: Harper and
Row, 1962,

Bennett, Lerone Jr, Before the Mayflower: A History of the Negro
in America, Chicago: Johnson Puirlishing Go.,1962,

Hughes, Langston, and Meltzer, Milton, A Plctorlel Histo: 2y _of the
Negro in America, New York: Grow:: zublxshers,
Inc,, 1963,

Giles, H, Harry= The Integrated Classroom., New York: Basic
Books, Inc,, 1959,

Michael, Donaid M, The Next Generation, New York: Vintage Books,
Alfred A. Knopf 1Inc,, and Random House., 1965,

Spoke, Benjamin, Children and Discrimination, New York: American
Jewish Committee, 1964o :

Roge, Peter I, They and We: Racial and Ethnic Relatzons. New
York: Random House,

Passow, A, Harry (Ed,), Education in the D poressed Areas. New York:
Bureau of Publications, Teachers College,
Columbia University,

Keiber, August, and Smith, Wilfred, Educgtional Issues in a 2 Changin
Society, Detroit: Wayne University Press, 1962,

Herskovits, Meiville J, The _Myth of the Negro Past, Boston: Beacon
Press, ~1964,

+9




page 3

Davis, Allisocn, Social Class Influences upon Learning, Cambridge:
Harvard University Press, 1962,

"Guidelines to Testing Minority Group Children', Journal of Social
Issues, April, 1964 No, 2,

Weinberg, Mayer, Learning Together,

Battelheim, Bruno, and Janowitz, Morris, Social Change and Pre judice.

Pettigrew, Thomas F. A Profile of the Negro American,

Davis, Saumy, Jr. and others, Yes, 1 Can,

Clark, Kenneth, Prajudice and Your Chilg9

Maslow, Abraham H, Toward a Psychology of Being,

BOOKS, PERIODICALS, AND ARTZCLE REPRINTS AVAILABLE TO PARTICIPANTS ON
CLOSED RESERVE SHELF IN LIBRARY:

Biddle, Willism, and Biddle, Laureide., The Community Developmen: Process,

Bloom, Davis, and Hess, Compensatory Education for Cultural Deprivation,
Holt, Rinehart and Winston, June 1966,

Department of Health, Education, and Weliare. Children Who Receive
Services from Public Child Welfare,
Improving English Skills of Culturally Different
Youth, )
Disadvantaged Children Series: 1., Educating
Disadvantaged Children Under Six; 2, Educating
Disadvantaged Children in the Primary Years:
3. Educating Disadvantaged Children in the Mlddle

Grades.

Edgar, Earl E, Social Foundations of Education. Center for
Applied Research in Education, Inc,, 1965,

Hunt, Joseph McVicker, intelligence and Experience, Ronald Press, 1961,

Kerlur and Tommarito, Ed. The Schools and the Urban Crisis, Holt,
Rinehart and Winston, Feb,, 1966,

Lee, X, Mur.ay, and Lee, Doris May. -The Child and his Curriculum,
Appletor, Century; Crofts,

Noar, Gertrude. Teachlng and Learning the T mocratic Way, Prentice-

Hall 1963,
49

Q




Passow, A, Harry, Ed., Education in Depressed Areas, Teachers College
Press, Columbia University.

Riese, Hertha. Heal tiie Hurt Child.
Sanders, Morris M, Classroom Questions - What Kinds?
Schreiber, D, The School Dropout, National Education Asso-

ciation, 1964,

Smith, Alfred G, Communication and Culture, Holt, Rinehart and
Winston, 1966,

Swith, Karl U, and Smith, Margaret F. Cybernetic Principles of Eggrning
£nd Educational Design, ltiolt, Rinehart and Winston.

Strom, Rol=rt D, Teaching in the Slum School,
Torrance, E, Paul, Rewarding Creative Behavior, Prentice~Hall,
Webster, Staten W, i 1owing the Disadvantaged.
Understanding the Problems of the Disadvantaged
Learner,

Educating the Disadvantaged Learner., Chandler
Publishing Company, 1966,

Woodruff, Asaii? D, The Psychology of Teaching, Longmans, Gieen and Co.

Brown and Ncrberge Administering Educational Media,

National Education Association. Schools for the 60's,

Educational Research Circular, '"School Programs for the Disadvantaged"
No., 1, 1965,

Public Schools, Washington, D.,C., "A Handbook for Teachers and Officers
Who Work in Gray Areas',

Bagdikian, Ben H,. In the Midst of Plenty.

Caudill, Harry. Night Comes to the Cumberlands.

Ford, Thomas R.,, Ed, The Southern Appalachian Region.

Harrington, Michasel., The Other America.

Weller, Jack. Yesterdayﬂs-People. University of Kentucky Press.

Fleming, Robert, Curriculum for Today?!s Boys and Girls,

50




page o

Allport, Gordon W, Nature of Prejudicc,

Battelheim, Bruno and Jenowitz, Morris. Social Change and Pre judice,

Bennett, Lerone, Jr, Before the Mayflower- A History of the Negro
in America,

Glazer, Nathan and Moynihan, Daniel P, Beyond the Melting Pot.

Herskovits, Melville J, The Myvth of the Negro Past.,

Keiber, August and Smith, Wilfred. Educational Issues in a Changing
Society, o

Michael, Donald M, The Next Generation,

Pettigrew, Thomas F. A Profile of the Negro American,

Rose, Peter I, They and We: Racial and Ethnic Relations,

Passow, A, Harry, Ed, Education in Depressed Areas,

Loretan, Joseph and Umans, Shelley, Teaollng the Disadvantaged,
Teachers College Press.,

National Education Association, Education and the Dn;advantaged American,
No Room at the Bottcm.

Ala Bul Je ?'64, "Broadening the Experience of the Culturally Dis-
advantaged', A, Frazier,

Ala Bul Je-0, D '64~Ja '65, "Providing School Library Services for the
Culturaily Disadvantaged"”, J. Lowrie, Ed,

Ala Bul Ja '55, "“Culturally Disadvantaged Child"”, R,F, Bernies.

Am Ed F '66, "Promises Fulfilled; Progress Under Title I of the
Elementary and Secondary Education Act of 1965",
R, Goff,

Childh Ed Ja %65, "New Opportunity for the Prescnool Child; Econoisic

Opportunity Act of 1964.," H, Heffernan,

Clearing House D *65, "Self~concept Theory: An App.oach to Understanding
the Behavior of Disadvantaged Pupils', E, Snyder.

Ed Digest N %61, '"Who are the Deprived Children?“, C.A., Glatt,

3

Ny




page 6

El Sch J My %65, "Who are the Deprived Children?". GC.A. Glatt,
Ed Digest Ja %66, "Giving Them a Head Start®, F. Richard,

Ed fcreen AV Guide Mr '65, "Gateway English: Teaching English to
Disadvantaged Students", M,B, Smiley.

Ind Arts and Voc Ed Ja '66, "Teaching the Disadvantaged Child; Individ-
ualized Progress Chart and Student Personnel Plan',
H. Lo FC-Ster.

Instr i1 D %65, "Head Start for Myself; Activities for Little
People", B, Niehaus,

Instr il F %66, "“Developing Creativity with the Culturally Deprived",

NEA J Ja %66, "Expose, Don't Impose; Introducing Middle-Class
Values to Disadvantaged Children", J.D, Lohmaun,

NEA J N '63 "Helping Our Culturally Impoverishad Children®,
LeW, Utter,

NEA J Ap '63, "Teaching the Culturally Deprived"., F, Riessman.

NEA J Mr '66, "Special Learning Problems of Deprived Children",

I.N, Berlin,
Sch & Scc N 28 '64, “Education of Subcuitural Groups”, J.P, Rice, Jr,

Sch Life Ap '63, "Culturally Deprived Child: A New View; Excerpt
from Address". F. Riessman.

Sch & Soc Mr 19 '66., "Effect of Teacher Attitudes Upon the Culturally
Different", N,L., Arnez,

Sch & Soc N 28 %64, "Education of Subcultural Groups", J.P. Rice, Jr.

Sch & Soc F 19 '66, "pPsycho-social Retardation in Education", C.L.
Spellman.

Sch Life My ‘64, “Preparing the City Child for his School",
G.Ce Fusco,

Teach Co>. Rec Ap '65, '"Cultural Deprivation: A Study in Mythology™.
B. Mackler and M.G, Giddings,

Wilson Lib Bul D ?64, '"Deprived Child", S.H. Wheeler,

52




page 7
Article Reprints:
Ausubel, David P, *"The Effects of Cultural Deprivation on Learning

Patterns", AV Instr 10:10-12 Ja '65,

Berg, Paul Conrad, "The Culturally Disadvantaged Student and Reading
Instruction”. Conf on Read Univ Chicago 26:111-19 ‘'64,

Bertolaet, Frederick, 'Culturally Deprived in the Great Cities™,
Schol Teacher Ap 24 ‘64,

Black, Millard H, '"Characteristics of the Culturally Disadvantaged
Child", Read Teach 18:465-70 Mr '65,

Broudy, Harry S, "Schooling for the Culturally Deprived", Teach Col J
37:4+ 0 65,

Brunner, Catherine, "Deprivation-~Ite Effects, Its Remedies®”., il Ed
Lead 23:103-7 N '65,

Congreve, Willard J, "Not All the Disadvantaged are Poor". bibliog il
PTA Mag 60:15-17, 35F '66,

Daniel, Walter G, '"Teachers for America's Disadvantaged with Special
Reference to Race", J, Negro Ed 34:381~4 Fall °65,

Daniel, Walter G, ‘"New Focus on the American Student as a Leader".
J Negro Ed 34:1~4 Wint '65,

Daniel, Walter G, “Educational Flanning for Socially Disadvantaged
Children and Youth", J Negro Ed 33:203-366 Sum °'64,

Daniel, Walter G, “Problems of Disadvantaged Youth, Urban and Rural"
J Negro Ed 33:203-366 Sum '64,

Davis, Chester. "A New Approach to the Student Who Can Do but Doesn't,.,.
North Csaroiina Advancement Schocol", Southern Education Report V 1 #1 S %65,

Deutsch, Martin. "Socia! and Psychological Perspectives on the Develop-
ment of the Disadwvantaged Learner', J Negro Ed 33:203-366 Sum ‘64,

Deutsch, Martin, "What We've lLearned about Disadvan..iged Children",
Nations Sch 735:50-1 Ap ¢65,

Edgar, Robert W. '"Pistory, Reading, and Human Relations: An Integrated
Approach', Social Ed 29:155-8+ Ap '65,

43




page 8
Froe, Otis D, "Educational Planning for Disadvantaged College Youth',
J Negro Ed 33:203~366 Sum ‘64,

Gray, Susan W, and Kiaus, Rupert A, "An Experimental Preschool Program
for Culturally Deprived Children',. bibliog Child Develop 36:887-98 D 765,

Gordon, Edmund W, 'Characteristics of Socially Disadvantaged Children".
bibliog 2 Ed Res 35:377-88 D '65,

Groff, Pairick F, '"Culturally Deprived Children: Opinions of Teachers
on the Views of Riessman", Excep Child 31:61-5 O '64,

Grotberg, Edith H, "Learning Disabilities and Remzdiation in Disadvan~
taged Children". bibliog R Ed Res 35:413-25 D '¢3,

Haberman, Martin, ‘Leadership in Schools Serving the Educationally
Disadvantaged”, Nat BE1 Prin 44:20-~1 N *€4,

Haubrich, Vernon F, "The Culturally Disadvantaged and Teacher Education"”,
Read Teach 18:499-505 Mr 165,

Havighurst, Robert J, "The Educationally Difficult Student,..What the
Schools Can Do", Nat Assn Sec Sch Prin Bul 49:110-27 Mr '65,

Havighurst, Robert J, "Who Are the Socially Disadvantaged?", J Negro
Ed 33:203-~366 Sum '64, :

Hayes, Charles H, '"'Team Teaching in Culturally Deprived Areas'"., Nat E1l
li4:60~5 Sum '64,

Johnson, G, Orville, "Organizing Instruction and Curriculum Planning
For the Socially Disadvantaged"”, J Negro Ed 33:203-366 Sum ‘64,

Kamii, Cornstance and Radin, Norms. "The Child-rearing Attitudes of
Disadvantaged Negro Mothers and Some Educational Implications",
J Negro Ed 34:138~-47 Spr %65,

Koester, Paul W, . "The Elementary Teacher and the Di~advantaged~~Bug in
a Tub", Teach Col J 37:10+ O '65,

Kvaraceus, William C, “Programs for the Disadvantaged, Promise or
Pretense?'" il Nat El Prin 45:59-6%4 F '66,

Landers, Jacob, "The Res onsibilities o° Teachers and School Adminis-
trators”, J Negro Ed 33:203-366 Sum °64,

Liddle, Gordon P, "The Role of Parents and Family Life", J Negro Ed
33:203~-366 Sum '64,

ERIC K




page 9

Love, Ruth B, "Counseling the Disadvantaged ¥Youth", CTA J 61:32~8 Mr "65,

Marburger, Carl L, "School and Community Roles in Effective Planning',
™ Negro Ed 33:203-366 Sum '64,

McAllister, Jane Ellen, "Affective Climo* the Disadwvantaged",
Ed Lead 22:481-5+ Ap 65,

McIntyre, Johrn P, "Education £or the Culturally Different®”, Nat El
Prin 45:65-8 F '66,

McKendall, Benjamin W,, Jr. '"Breaking the Barriers of Cultural Disad-
vantage and Curriculum Imbalance', Phi Delta Kappan 46:307-11 Mr '65,

Mefster, Morris and Tauber, Abraham, "Experiments in Expanding Educa-
tional Opportunity for the Disadvantaged", Phi Delta Kappan 46:340-2
Mr %65,

Metz, F. Elizabeth, "Poverty, Early Language Deprivation, and Learning
Ability". #1 Engl 43:129-33 F '66,

Mintz, Natalie and Fremont, Herbert, "Some Practical Ideas fur Teaching
Mathematics to Disadvantaged Children', Arith Teach 12:258-60 Ap ’65,

Mc re, Walter J, *"Iwo Curriculum Proposals for Programs for the Disad-
vantaged", Teach Col J 17:6-7+ O '65,

Olsen, James, “The Coming Revolution in Textbooks". AV Comm Rev Fall ‘64,

Nisen, James, "The Vevbal Ability of the Culturally Different", Ed
Forum 29:280-4 Mr *65; Same Read Teach 18:552-6 Ap °65,

Ornstein, Allan C, "Effective Schools for *Disadvantaged® Children".
J Sec "4 40:105-3 Mr '65,

Newton, Eunice Shaed, "Planning for the Language Development of
Disadvantaged Children and Youth", J Negro Ed 33:264-73 Sum ‘64,

Ornstein, &llan C, "Teacher Training for 'Difficult?! Schools", J 3ec Ed
39:172-3 Ap *64,

Perry, Jane G, "The Preparation of Disadvantaged Youth for Employment
and Civic Responsibiiities”™, J Negro Ed 33:275~81 Sum '64.

Raph, Jane Beasley., 'Language Development in Socially Dis advantaged
Children", R E4d Res 35:389-~-400 D '65,

55




page 10

Reed, Harold . "Guidance and Counseling", J Negro Ed 32:282-89 Sum °64,

Riessman, Frenk, "Education of the Culturally Deprived Child", il
Sci Teach 32:14-16 N *65,

Riessman, Frank, "The Overlooked Positives of Disadvantaged GroupsY,
J Negro EG 33:225-31 Sum °64,

Roberts, Hermese E, 'Developing a Reading Curriculum for the Culturally
Disadvantaged’, Conf on Read Univ Chicago 26:205~9 %6,

Rohison, Helen F, and Mukerji, Rose, ‘Language, Concepts and the
Jigadvantaged”, Ed Lead 23:133+ N '65,

Sacadat, Evelyn. "Arousing Parent Interest in a Program for the Culturally
Deprived", J Negro Ed 35:195-6 Spr %65,

Sacadat, Evelyn, “Helping Culturéily Handicapped Children", Ed Lead
22:505+ Ap *'65,

Schwebel, Milton, "lLearning and the Socially Deprived", bibliog Person=-
nel & Guid J 43:646-53 Mr '65,

Silverman, Susan B, Review of Compensatory Education for Cultural
Deprivation, B.,S, Bloom et al, Int R Ed 11 no, 4:489-91 '65,

Spears , Harolds "How an Urban School System Identifies Its Disadvantaged",
J Negro Ed 33:245-53 Sum *64,

Spinning, James M, "Schoolmen Can't Afford to Ignore the Disadvantaged",
Nations Sch 74:14+ N *64,

Spodek, Bernard., "The Fducational Scene,,.,Language Experiences for
Disadvantaged Children in the Kindergarten', E1 Engl 43:77-80 Ja '66.

Storen, Helen F, '"Making Up the Deficit’, Clearing House 39:495-8
Ap 65,

Thompson, Daniel C, "Evaluation is a Factor in Planning Prograas for the
Culturally Disadvantaged"”, J Negro Ed 33:333-40 Sum '64,

Walker, Edith V, "In~Service Training of Teachers to Work with thc
Disadvantaged", Read Teach 18:493-8 Mr '65,

Watson, Goodwin, "A Critical Evaluation of the Yearbook, N
Negro Ed 33:314-45 Sum *64,

Wattenberg, William W, “Education for the Cuiturelly Deprivcl, il
Nat El1 Prin 44:16-19 N *64,

56




page 11

White, Don. "The President®’s Bill...More for A~V Ekducation?”, Ed
Screen & A=V Guide 34+ Ap '65,

Wilkerson, Doxey A, "Prevailing and Needed Emphases in Research on the
Education of Disadvantaged Children and Youth", J Negro Ed 33:346-57
Sum 64,

Wilkerson, Doxey A, "Programs and Practices in Compensatory Education
for Disadvantaged Children'. bibliog R Ed Res 35:426-40 D '6S5,

Williams, Ann, "A Teacher Visits the Homes of Disadvantaged Children'.
il Teach Col J 37:12~13 O '65,

Wilson, Theda M, "Helping the Disadvantaged Build Language", Nat El
Prin 45:43-6 N *®65,

Film Reviews:
"Fishing at the Stone Weir", (Eskimo) Educationsl Services, Irnc,.

"Origins of the New World Civilization, The", Richard S, MacNeish.
Scientific Amexican N '64,

Reports Made Available by Curriculum Consultation Service:
"“Teachers Becocme Aware™

*Curriculum Questions for Equal Educational_Oppor%unityé,
fThe School Project on Consultagipn Skills" |
“Roles in Discussion Groups"

"The Poor Don't Want to be Middle Class*"

A Bibliography for Effecting Change in Education Via Supervisory
Personnel’

"Bocks on the Consultatior Process"

A List of Significant Books on the Negro im the U,S,."

"Americans All: An Intercultural Bibliography for Boys and Girls"
"Bibliographies Concerned with the Education of Disadwantaged Children"

"“The Beginning Teacher: The Problems of Routines ard Coatrol"

S7

O




page 12

"Games for Language Practice"

“Home Study Assignments"

"Social Studies - Early Childhood Education for Children Age 5 - 8"
"Studying the Home and Family"

“Sechool Libraries, Now!"

"Some Selected Materials to Assist in Individualizing Instruction”
"Bibliography of Recent Publications on Learning Theory"

"An Approach to the Human Elements of In-Service Education"

"Dramatic Play - A Tool for Learning"




