LT A ST T

T T AT T

£
£
&
13
3
%,

R T T e e

DOCUMENT RESUHE

ED 055 978 sSpP 005 336

AUTHOR Helburn, Suzanne Wiggins

TITLE Trends and Issues in Teacher Bducation in
Colorado.

PUB DATE Aug 71

NOTE 10p.; Speech delivered at the Estes park Teacher
Education Confereance, August 1, 1971

EDRS PRICE MF-$0.65 HC-$3.29

DESCRIPTORS *Educational Innovation; *Inservice Teacher

Education; *Preservice Education; *Program
Descriptions; *Teacher Education
IDENTIFIERS #Colorado

ABSTRACT

This paper is divided into two main sections. The
first deals with trends in teacher education in college and
university preservice programs in Colorado and with school-based
inservice programs, and covers curriculum innovations and general
program characteristics. Specific programs are cited as
illustrations. The secoad section lists issues and questions about
innovations in teacher education, with subsections on preservice
curriculum, the optimum use of the education labor force, and change
agents and external financing. A chart detailing innovative programs,

both university and college centered, and public school based, is
included. {(MBM)
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TRENDS IN TEACHER EDUCATION:. Collepge and University Preservice Programs

Curriculum Innovations

1. A major thrust is the institution of the professional semester or year
(some times years), usually in the senlor year. These programs usually require
students to free thelr schedules completely to enroll full-time in education
courses. Often, students spend most of at least one semester in some sort
of community or publie sihool teaching or seivice work. These programs in- .

volve a reorganization of professional courses to include more field experi~

S¢ coy 64

ence, more flexibility in scheduling for students, more integration of field
experience with methods and foundations courses. All new proprams have more
extensive field experience than has been normal in Colorado. Although this
in itself requires more cooperation between the colleges and the schools,
sometimes this cooperation extends to the use of public school personnel to
teach methods and other courses in the preservice programs. Adams State-
Los Alamos aad the Cherry Creek-University of Colorado programs are examples
of this type of cooperation.

2. Although there are only a few places where students get experience early ini
their college program observing - T -:eachers in the publiic schools,
there is considerable interest iu sinding ways to provide such experience,
but there are serious problems to overcome. College students must decide
that they want to become teachers early in their freshman or Sophomore year.
\The pPrograms require extensive administrative work by colleges and public
schools. In some areas of the state there is a problem of f{inding enough
cooperating schools to handle the increased load of teaching assistants. :
Finally, there may be added expensea for travel and supervision in some caseé.

3. A new interest, if not yet a trend, is competency-based curricula reduiring i

the identification of competencies, the identification of criterion level

students acquire the competencies. Teacher Corps programs and the MAT prOgrém

}ég competence required of students, the development of learning modules to helpf
{:; being developed at Southern Colorado State College focus on training students

9 to acquire the competencies. An interesting and related approach to teacher
“RIC | r
ERIC | | v 1
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preparation based on behavior ._“ification . :chniques fron apnlied

psychology 1is being developed by Joel Greenspoon and two colleagues at

Temple Buell College.

Courses on minority problems and awareness training or sensitivity training
exist in most schools, but as electives. There is 1ittle explicit focus in
the required curriculum on preparing students to work with children from ’
ethnic minority sroups. The programs devoted to preparing teachers for
teaching ethnic minority children are z1l limited to students who have a
special desire to teach in such situations. (These include the two Teacher
Corps projects, the two programs based at the University of Northern Colorado,
and the new program at the University of Colorado Denver Center.)

There is only one existing vprogram with considerable liberal arts involvement.
it is the UNC-Manual Program under the direction of Donald Luketich. It

is broadly integrative but, among other things, the preservice teacher
education component integrates the entire four year college experience of
future teachers. Other programs which are just getting under way, but which
will work toward integration of liberal arts and professional preparation

are the UPSTEP program at the University of Colorado at Boulder, directed by
John Haas, and the Program at the University of Colorado Denver Center
desipned by Donald Gallo.

General Program Characteristics

6. huan some of the newer programs include secondary education students,
there seems to be somewhat more innovation in elementary preservice preparaf
tion than in secondary programs. FPwzamples include the Teacher Corps prograﬁs,
the Adams State~ilos Alamos program, and.the UCITE program at the Universityl

of Colorado at Boulder. Plans are under way at Adams State to reorganize -
the entire elementary education program around éome of the ideas developed
in the Los Alamos program. U loubtedly, mform in elementary education is
easier, because often the program includes more required education courses, .
and because there is less need to gain cooperation from academic departments

as a prerequisite for reform of the education program. :
There is a great deal of exprassed concern for developing adequate screening
procedures—-both for selecting candidates and for dropping students from the
programs when necessary. Little headway seems to be being made. Two apuroéch-
es might deserve considerat’on: requlring prior experiencé with children f$f
admission to a program; using self-selection and counseling through a

personalization program of the type developéd at the University of Texas
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(The Comprehensive Fersonal :ssessment Systam for Tuzv =2r Eduecat.on Prooirams
by Donald J. Veldman).

8. There is some interest in real integration between colleges and public
schools to provide preservice training which uses personnel and facilities
from colleges and schools to best advantage. The major example of this
approach is the Cherry Creek-University of Colorado program in which the
school district has provided the facilities and personnel for major portions
of college course work. In addition to cooperation in perservice education,
UPSTEP, the UNC~-Manual project and the two Teacher Corps programs include »

" inservice training programs.

9. Programs centered around preparation of teachers to work with children ffomv
ethnic minority groups all include community representatives in the policy
makirg aspects of the programs, often in the implementation of the programs.
How successful this community involvement is, we were unable to ascertain |
from the contacts we made. Outside these projects, there seems to be little
direct use of community people in policy making or resource capacities.

10. Most of the innovative programs ave experimental, limited to a small percen-
tage of students. Exceptions are the University of Colorado UPSTEP program’
and the UCITE program at the same institution.

11. Half of the programs have been financed through sizable federal grants:
the Teacher Courps projects, the UNC-Manual program and UPSTEP. The other
half of the programs are the efforts of an individual or department operating
with modest to no special funds. These people often find ingenious solutions
to financing local projncts. Even so, these low budget: programs, while often
highly desirahle and effective, depend on the dedication of the innovators, ;

often of the students as well.

TRENDS IN TEACHER EDUCATION: School-Based Inservice Programs

Curriculum Innovations

1. The inservice programs surveyed represent a wide variety cf models; there
seems to be much more diversity here than in the innovative practices in
preservice programs. Even though the format of the programs differ, the
general objectives of inservice programs seen to focus on either preparing
teachers to use strategies for individualizing student learning or to cope
with children arnd the general teaching situation. The progsrams stress things
1ike teacher accountability, humanizing the classroom, student centered _
learning, shared responsibility in classrcom and school-wide decisions. Ini
sor2 of the interviews the individuals responsibie for organizing these :

Q programs stressed the need for such training in the preservice education




programs. To some extent these programs seem to represent on-the-icb

training to fill in the vital areas which were neglected in the teachers'
undergraduate college preparation for teaching.

Only two of the programs reported here stress training teachers to work with
children from ethnic minorities {the Centennial and Pueblo City School Dis-
trict programs). In general, such programs seem to be rare around the state—-—
at least little known. Although only two programs are expressly designed

to help teachers become more effective working with children from ethnic
minorities, others involve teachers working in relatively low income level

communities (Widefield, for example) .

General Program Characteristics

3‘0

4.

In all programs, teacher particinants are volunteers: more than half are
district-wide——open to any teacher who is interested.

Most programs make use of college or university faculty. The Bi-CAP program
in Pueblo is overated from Southern Colorado State College. One interaesting
and as yet unconsummated aitempt at cooperation has been initiated at Bell
Junior Bigh School, which has been trying to work out an arrangement which
would allow Bell faculty to earn an M.A. based on course work to fit specific
individual needs.

Except for the Bell Junior High School and the Pueblo Bi~CAP programs,
community involvement does not seem to be a major thrust in the inservice
Drograms.

Half of the programs are funded federally by USOE and half are financed by
the school districts. From the information available to us, budgets are

modest.

T
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ISSUES AND QUESTIONS ABOUT INNOVATIONS Ti1 TEACHER EDUCATION

The Preservice Curriculum

The TTT program emphasis is responding to the need for specially trained
teachers to work with ethnic minorities. Undoubtedly there are specialized
abilities that need to be acquired by members of the majority culture if they’
are to work with minority children. But most of the innovative programs to
prepare teachers to work with ethnic minorities include components which seém
useful for all teachers—-of minority and majority children alike:

-- competency based education;

-- auvareness training involving direct cominunity experience;

-~ psychological training including groun dynamics, cormunication skills
and sensitivity training;

-- learning to adjust the classroom to individual needs of students:

-~ 1learning to respond to community needs and particivation.

These issues or questions seem to arise from this line.of thinking:

1. Can we agree uron a necessary basic set of learuning outcomes which all
teachers should be able to use? That is, can we say what competencies
or abilities all teachers should have? Bow does training to achieve
these compe:encies cowpare with the core curricula now offered in your
institution? What alternative curricula and organizational structures
will support the developmwent of thece -bilities in teachers?

2. Are 7 ‘tencies required foi ceach'ng muinority children universally
useful so that all preservice programs should require them, or should
teachers expecting to work with minority chZldren have special training?
Can we meet the overwhelming needs of mino- ity children by training large
numbers of minority teachers? UWhat benef®ts would accrue to the’whole
teacher training process by the injection of much larger nurbers of min-
ority students? |

3. What competencies derive out of the liberal arts portion of the under-—
graduate curriculum and can we gain the ccoperation between educationists
aid the other disciplines? What new opportunities for cooneration exist
as a result of the changing values among ccllege age students and young

academics witn strong drives toward public service?
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Optimum Use of the Education Labor Force

It may have m&le sSense at one time o0 separate inservice and rreservice
training, but colleges are now training teachers vwho can't find jobs while the
teachers with the jobs are finding their responsibilities more and more onerous,
their efforts less and less effective.

‘1. Do we need to reallecate existing training resources to adjust supply to
demand?

2., Can we must/%%ough force for change to breal down the inertia so that we
can reallocate training resources awav from nreservice to inservice, wi.th
all the institutional readjustments that this implies? UWhat institutional
readjustments does such a change imnly?

3. Are there significant differences between the learning reauired of teachers
vwhile in inservice training as compared to the learninp outcomes in vre-
service training? What are the common competencies? Should they be the
core of both kinds of programs?

4. Are there permanent structural changes required in our educational system
which involve the mergine of training resources into a cemiion pool from
which the schools, the community, the colleges and un®“ . = can draw?
How ¢an we make optimum use of our trainine resources?

Change Agents and External Financing

There are two different models apparent in the innovative pfograms des-
cribed iu our survey. Perhaps half of the propgrams have sizable financing
through Federal grants and they operate under the leadershin of what might be
called, for want of another term, professional change agents. The leaders and
the programs are part of the grants economy. Federal funds are infuséd into
the economy to foster raﬁid changes .in institutions and/or our knbwledge base
to affect changes which will achieve high priority national goals.

The other half 6f the projects have been conceived and executed by indi-
viduals, sometimes by departments, financed modestly if at all by local sources.
e might call these the natural change agents, the inventors in teacher educa-
tion. They would be innovating with or without federal or local funds. They
are not primarily motivated by extrinsic reward: rather, they have scme inner
compulsion to make their classes or school work better. They are energetic, hard

driving people who do a job for it's own sake, sometimes antagonizing colleagﬁesk

in the process.

s e : i
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1. How do we identify talent and dedication to change? How do we reward it?

2. low can we maintain a balance which assures the continued development of
larpge prants to affect basic structural changes in the education system,
while still protecting and serving the inventors in our midst? Uow can

the education establishment hest use the talents of these special neonle?
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' PRELTIMINARY DRAFT
INTERPRETIVE NOTES TO ACCOMPANY
TABLE ON INNOVATIVE TEACHER EDUCATION PROGRAMS IN COLORADO

July, 1971

This table summarizes data on innovative teacher education programs in
Colorado collected by Frances Haley and Suzanne Helburn during the spring
of 1971. 1In the preservice category, the list is limited to programs which
synthesize all or much cf the professional education requirements of stu-
dents--in a few cases, even larger chunks of the undergraduate college
experience of the future teacher. In addition to these programs, there
are a number of innovative practices worthy of description being carried
out by a single faculty member in his own classes. Of special interest
is the work of Lynn Weldon at Adams State College, Edgar Charles at Southerv
Colorado State College, Joel Greenspoon at Temple Buell College, Stanley
Ratliff at the University of Colorado at Boulder, and Robert Clifton at
Metro State College.

. The data are compiled from interviews and written information made
available to the interviewers and interpreted by them to fit into the

“categories included in the table. The information. reported here may show

some inaccuracies due to incomplete information available to the compllers
or to unintentional errors of 1nterpretatlon. Furthermore, some. programs
may be. left out altogether. We would welcome information from conferees
which mlght lead to correctlons and additions to this summary table.

Interpretlve Notes

1. Dashes (--) instead of x's are used to categorlze programs which are
Stlll in the plannlng stage, that is, are yet to be put into practice. -

Z. The use of dashes (--) iu che ilndnClng ‘amount column means tnat the

data was not prOV1ded by the prOJect.

3. Professional semester or year has been defined loosely to refer to -
any program in which students are in effect devoting full time to courses

" in education for a semester to-a year or more of their undergraduate'

college work. Most of at least one semester is spent by the students in
the community or public school environs. One program, not described in

the table which is a professional semester program is a secondary educa-
tion program at the University of Colorado at Boulder, designed by Ruth

Cline. Though a noteworthy project, this program does not encompass the
whole pre-professional training program for students in the program.

4. Liberal arts involvement means that in some way there is an interest
in or focus on integrating the liberal arts (including the sciences)
education of the future teacher with courses related directly to pro-
fessional preparation.to teach.’ '

5. Scope of a program means. the degree to which the program is experi-
mental or limited in the number of students which can be admitted to the
program., The scope of a program.is categorized as "school-wide'" if the

,,program is open to all ,tudents, even though they are’ free to enter it
‘oo a volintary basgis, : :
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Interpretive Notes

1. Dashes (~--) instead of x's are used to categorize programs which are
still in the planning stage, that is, are yet to be put into practice.

Z. The use oi dashes (--) in the {financing amount column means that the
data was nc= provided by the project.

3. Professional semester or year has been defined locsely to refer to-
any program in .hich students are in =ffect devoting full time to courses
in education f:. a semester to a year or more of their undergraduate
college work. Most of at least one semester is spent by the students in
the community or public schocl environs. One program, nc:- described in
the table which is a professional semester program is a secondary educa-
tion program at the University of Colorado at Boulder, designed by Ruth
Cline. Though a noteworthy project, this program does not encompass the
whole pre-professional training program for students in the program.

4. Liberal arts involvement means that in some way there is an interest
in or focus on integrating the liberal arts (including the sciences)
education of the future teacher with courses related directly to pro-
fessional preparation to teach. )

5. Scope of a program means the degree to which the program is experi-
mental or limited in the number of gtudents which can be admitted to the
program. The scope of a program is categorized as "'school-wide" if the
program is open to all students, even though they are free to enter it -

on a woluntary basis. - A '

6. The numbers in the ''scope" columns refer to the number of students

in the program per year; usually, the number refers to enrollment in the
1970-71 academic year. The large figure of 600 students to be involved
in CU's UPSTEP program is a projection for next year, It overstates the
immediate impact of this program because the number refers to the number
of students who may be involved in the program at any level of their four
year undergraduate program. It includes, for instance, the students in
the UCITE program, the program about to be tried out in elementary educa- ,
tion at the University, which includes about 180 students. . : i

7. The figure of $333,000 for amount of funding for Cherry Creek includes
portions of the budget used for their differentiated staffing program.
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