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Seigctgd;Class:pgm;grajg;t

I. Overview

A. Project COD

Punded as an E.S.E.A. Title III agency in May,

1968, Project COD has served twentv-seven member
school systems and the parochial schools in twenty-
three southeastern Massachusetts communities.

buring the first vear, the four-member professional
staff presented a variety of gervices as a regional
supplementary center, including workshops and
inservice programs designed to introduce new conicepts
in elementary and secondary education. Con-

sulting services in curriculum planning were provided
and the use of ERIC materials in selecting new
approaches to schooi and c¢lassroom operation were
stressed.

The second operational year (with three instead of
four professionals) emphasized the development of
personnel within the schools to take formal or in-
formal roles as change influencers. Leadership
training laboratories for administrators and for
teachers were very popular. Courses were offered.
for teachers which stressed more personalized
learning and more emphasis on the role of the student
in the classrocom. . ' : T

Tn the fall of the third year, a number of short
courses were offered which provided training for
specific new programs or content. As these were
implementeﬁ,vthe,COD,staff_turned[théif;éﬁfgrts
toward creating a number of classroom nodels of
"pérSQnalizedglearning.;’anwh,as_the*sewegted;CLass; ,
room Préject;'the.prpgraﬁsinalﬁ&EdftWEhtYégge”teéghérs
- in.six public and three parochial schools in.six .
: communitiesi*'Th;Sﬁactivity§ccnc1ud2dTPrejecf,f.,’
.COD's function.as an agency in June, 1971. - Hope-

‘fully, the direct and indirect results of all COD's
‘agti?itiééfWill‘éxistgwgllfbeyendythat‘time;; SRR
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After more than twenty-eight months of diverse edu-
cational activities, the COD staff wanted to develop
working models of the kind of teaching and learning
situations which had a high degree of personalized
learning. Several hundred teachers and administra-
tors had been involved in COD's various programs,
but there was little evidence that significant
improvement in teaching or learning had occurred

as a result. Therefore, a program was devised
which had as an end product classrooms in which

the teacher was a supportive resource for students
who were extensively self-directed in both what
and how they learned.

Two decisions were dictated by the financial

1imits of COD's budget. Only twenty teachers

(this later became twenty-one) would participate,
and these would serve grades four throuch eight.
The latter was an arbitrary limitation based upon
the assumption that the primary grades tend to be’
less structured than the intermediate, and that
beyond grade eight, subject emphasis would reguire
specialization in the COD staff which was not
available. These decisions should not suggest that
a larger numher of teachers could not work through
this type of approach, assuming that the necessary
resourcas are available in sufficient quantity, or

. that the stvle of classroom cannot ke extended up

or down to any grade level, with few modifications.

The objective of the Selected Classroom Project

was not to prove ‘that thase types of classrooms are
“hbetter" than traditional classes, but rather to
devELQﬂ,a»practicalsﬁppxcach;tc»thertransition from
traditional to what is often labelled "open® = =

-élasSiéémgpPEratign.T;DﬁriﬁgathéhfirstﬁtWQ'yearsy

tﬁé_majérarequeSt‘madé;éf}tﬁe%GDD;Staffﬁwas,r?Siéw
us how to do it!" After many workshops, courses,
talks, etc., thé'partiﬁigantsysﬁillrwantéd~tswhavei

an e:perience in which they could learn (with & mini-

mum of personal and professional risk) how to cope

E with'thé;prcblems'enécuntered;iﬁ}makingfa*Signifia

cant change in classroom operaticn. The staff's task

was to dévglopvangapgréaah_whichbeuidfli*béfadapf
tablégtcga;wide raﬂge_ofgtéagharsffpe;sgnal and

s G s
"




professional backgrounds, schools, communities, and
learners, 2) provide support and rewards for changing
(as opposad to maintaining the status quo), 3) create
classrooms in which students would learn to be
responsible for their own learning.

The COD staff theorized that in order to succeed,
several conditions should exist. Teachers would be
more likely to do well if they had the enthusiastic
support of their superintendents and, particularly,
their princivals. Those classrooms which evidenced
a strong positive teacher-student relationship
would have fewer problems as the rols of the
teachers and students changed. Having two or more
teachers in a building would add an element of sup-
rort to each teacher. The COD staff should be

able to offer concrete, practical sclutions to
problems as they arise or cculd be anticipated.
F;nallyﬁ thae COD staff should provide support by
being in the c¢lassroom freguently. These conditions
were mat in the selection of teachsrs and imple-
mentation of the Selected Classroom Project.

The gelection of teachers and the planning, imple-
mentation, and evaluation of the project are
documented in the following sections. The success
of this endeavor is evident in the operation of

the twenty=-one classrooms. Numerous guestions
remain unanswered, but some of these are noted
section VI for the benefit of those who might have
an interest in carry;ng such a program t@ a higher
level of studyv.




TT. Procedures used in developing and implementing the
Saelected Classroom Project

The decision was made in early October, 1270 to
narrow the focus of Project COD in order to bring
about changes in specific classrooms. The Selected
Classroom Project was planned, imolemented,
evaluated, and disseminated hetween October 1970

and June 1971, and this time limitation necessitated
a very direct, action~oriented approach to bringing
about change. In retrospect, this directness,
coupled with the positive relationships which COD
staff members had developed in the previocus two
years with some participants, enablaed the Selected
Classroom Project to develop guickly and thoroughly.

A. Developments and Implementation Stages and Timetable

The following schedule includes those events which
waere pre~planned as well as those which developed
as the Project took shape.

1. Planning

October 5-23

A proposal was written containing a clear set
of premiscs {(the rationale). and obijectives,
requirements for participation, a description
of COD's sole, and a timeline for the Selected
Classrocin Project. '

2. Preparation - October 26-December 22, 1970

a. Octmber 26-30

TEalling” program to selected superintendents
#nd principals. The Cod staff had arrived at
A gerneral assessment of the readiness for change

«_in;mzmberrsgstems‘andfingﬁaftigulag”séhcélsa _
Based on this assessment, the. superintendents -

’fftﬁéiéighﬁ éfftéﬁfé?étémeéGnsidéred ngt‘g‘

1ikgly}tégsuPpartﬂthe;SélééﬁadfClaésroém;Prcject
‘were approached on an individual basis. Upon.
- ‘the’ superintendent's agreement to participate,
principals of target schools were invited to have
rthEirysﬁhgalsgandgsé;ééted*téaéhers,becOme.inf'”ff;~
_volved. A high level of commitment by both the




supaerintendent and principal was considered a
Léy to successful teacher involvement.

b. Novembher 2-20

Salectlan of teachers-

i T Teachers were identified by those principals
who seemed most willing to participate.
After receiving these preliminary recommen-
dations, the COD staff met with potential
particivants and assessed their general
level of practice and attitude in reliation
to the premises upon which the Selected
Classroom Project was to be based.

ii. COD staff members formallv observed each
teacher in the classroom to assess teacher
and student behaviors and relationships.

iii. Those twenty teachers judged most likely
to achieve growth in terms of the Project
wara accepted to participate. ,

iv. A control group of tan t@achers in a non-
COD member school (used for pre- and post-
evaluation) ‘was also identified at. thlSA-
time.

¢. Small group meetings - All twenty participants
in groups of four met with the COD staff fcr
one full day to-
i. Establish an 1ﬂltlal relationship hethen
the COD staff and the participants. _
ii. Identify general and qpeclflc reactions
and problems.
iii. Plan for furthe individual planning ac-
tivities:@:as these seemed appnropriate.
- (See APDEHdLK A,,Plannlng Guide. )

d. Indlvldual plannlng The saec;flc needs of
- each. teacher, as iéént;fled by the classroom ,
visitations, the qoal setting and planning, and

the outcomes of the group meeting were: examined

in. dePthn‘ Apﬁrcgrlate action . steps were plannedﬂ
and. scheduled by the: stafﬁ, anﬂ 6;5cussgd in.
“datail with- ‘each teacher in’ ﬁrenaratlcn fﬁr th@.{

kflrst imﬂlémﬁntatlon phase,5j e S

= Pre Implementaflan Evaluatlgn EE In order to

- ‘collect baseline data concerning” the ‘mode of
riclassrcom operation and. crganlzatlon;,and o
3teacher and student rcles, an o A4 tlanal x




instrument was designed bv the COD staff and
Heuristics, Inc. Details concerning the in-
strument are containezd in section IV B.

Teacher Attltudlnal Evaluation -~ Because the
change in teachar role was expected to produce
corresponding attitudinal change, it was decided
to monitor this by having each teacher maintain

a daily diary of his feelings. These were sent
weekly to Heuristics, Inc. where readers 2analyzed
the statements of each teacher and profiled at-
titudinal changes. (See Section VI B '5.)

Implementation—-Phase I Januarv 4-February 12, 1971

Classrooms. Each teacher introduced the con-
cept of student goal setting and planning to .
the class(es) and in the subject area which the
teacher had chosen in advance. Students were
encouraged to develop short-range qeals so that
they could have several experiences in the six
week period. Theyv were given increased lati-
tude in where and how they could work, both
within and, in some cases, outside Lh; classraoom.
Work with ncn-textbaok materials was encouraged,

cop staff. The three staff members vigited
the tecachers during class sessions at least
once each week and usually more freguently.
Activities included

i. DlagnQSLng classrocm situnations

ii., Cooperative planning with teachers
iii. Demonstratlnq and teamlng w;th teachers

in classrooms

iv. Counseling teachers at their requast

“program. (See Apnendlx B.)

v. TFormal and informal evaluatlon of effac-
tiveness of new. approaches, and. ‘subsequent
1nd;v1dua¢ ccnf&renc1ng with taachers.

Total. G:oup Warks op (Wlnter vacat;cn week)'—

- February 12-14. .

During eighteen. haura of warksh@p tlme ovet
three days, the S.C.P. teachers-
aom§leted a detailed q;est;cnnalre d251gned
to collect data about the teachers' reaction
to specific issues, as well as t@ the QVE:al1



© ‘ning, both within each school and a

shared their successes and problems with each
other. (This was the first time that all twenty
teachers had met together.)

planned for modification, expansion, and/or
continuation of the Project for Phase II.

experienced an introduction to non-verbal
forms of learning and expression. (Two con-
sultants from Beston University provided a
full day of involvement for all s.C.P.
teachers.) (See Appendix C)

Implementation ~ Phase II February 26~-April 16

The kinds of classroom activities in this phase
reflected the level of teacher and student
growth during the previous phase. The COD
staff maintained their counseling roles with
individual-teachers. Activities included

those which were appropriate to the refined
goals of each teacher.

This period included continued informal forma-
tive evaluation which provided data and feed-
back to the teacher so that classroom practices
could be modified. As in Phase I, a combination
of classroom cobservations and individual teacher
conferences was used. A 28 item guestionnaire
was administered to approximately 800 students.
Data was analyvsed by classes according to four
categories or central issues. - (See Section IV

B 3 and Appendix D.)

At the request’of'tﬁe teachérs; anfadditibnal '

five-hour workshop was held on March 12. Mast

of the evening was spent in small group discus-

sions of various classroom and student problems
and alternatives for resolving these. - SRR

Teachers met selectively at various:times and-

at7theit{§Wﬁgiﬁitiative;fcr~céﬁperativéjg;ané¢ﬁj
mong ‘dif--

ferent schools.  Most’ taeachers vis

te&*seVeral? f

' other 5.C.P: .schoclg during this period:




6. Dissemination - January-Hay
Two CONFERences ware held in separate locations
to provide an opportunity for the twenty
teachers to share their experiences with
others. Numerous other dissemination activities
were carried out including newspaver articles,
a radio program, speaking engagements, video
tape, a classroom visitation nrogram, and news-
" letters. (See Section V)

7. Final Evaluation - April-May
Final data was collected on all 30 teachers
(the participants and control qrouﬂs)g This
data, compared with that collected in the ini-
tial evaluation is the basis for a formal as-
sessment of teacher growth and the influence
of Project COD staff in causing this growth
to oeccur. (See Section IV.)

8. Documentation - June 1
The entire "Selected Classrocm Project” was for-
mally documented. This included a description
of each project step, data on each participant,
methods used by the COD staff, effectiveness
of these methods, evaluation data on teacher
growth, student reaction data, effects on
schools and systems (principals and superin-
tendenta)F and recommendations for future use
in projects lntendlng to bring about signifi-
cant growth in tecachers.

B. Approach In Planning and Sel@ctlng Schools and

Teachers _(COD_staff) -

The tasks includea in planning and selecting
teachers included “selling the project!. to schools,
communicating to the §otentlal ﬁartlclpants'therex—'
pectat;cns and requlrements of the prcject, sCcrean=—
- ing the applicants and. selectlng those who appeared .
'to be most likely. to succeed in changing their
classrooms, and: finding the most effectlve approach
to. brlnglng about thls changa, T i )

.Frgm 1ts exnerlenca,,the staff ldentlfied those o
‘rcondlt;ons which, when: gamblned,'represented the

- best potential for: brlnglng about change.; ‘The'
~-mcst s;gnlflcant Qf these, expressed 1n terms of

“"




teachers, were:

1. The direction and anals of a particular change
were clearly identified and understood,

2. =Each teacher volunteered his participation on
the basis of that understanding,

3. There was cliearly communicated support from
the superv.sors and administrators involved
with the particular teacher's situatiocn.,

4. Opportunity for perscnal consultation with an
objective advisor was readily availabie and
was based on a trusting relationship,

5. At least two teachers who were attempting to
bring about a similar change were located in
a school and had a closc working relationship,

6. Regular evalution of progress toward the planned
goals had to take place in a non—-threatening and
useful way.

The approach in introducing the Selected Classroom
Project had to assure that these conditions were
present. Therefore, the COD staff supplied each
interested school system with a complete set of
premises and expected teacher and student behaviors.
(See p. 3, 4, 5, Appendix E) COD further insisted
that each system's superintendent, building princi-
pal, and all teachers expressing interest in parti-
cipating had read the premises and ohjectives
prior to an initial meeting with COD.

The first meeting was with the principal and in-
cluded a discussion of the premises, the nature of
the Project, the role of the COD staff, and expec-—
tations for teachers and students and the building
principal. Provided there wds interest, a -second
meeting was heild with teachers who had been identi-
fied by the principal as being interested. The
same issues were discussed. ' If, as-a rastit of
this second meseting, two or more teachers were
strongly motivated to participate, they were visited
in their classrooms by at least two members of the
COD staff in order to assess the quality of rela-
tionship existing between students and teachers.
The COD staff operated on the premise that a con-
structive rslationship between student and teacher
is. essential to any learning in any type of class-.
r@om;ﬂﬂihisLéﬁtire[présgss;féSultedfiﬁfﬁhe ;ﬂEﬂti—

wh '
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fication cf f£ifty teachers to be scraened from
which twenty teachers were finally chosen.*

]

Planning With Selected Teachers

The COD staff decided that bringing teachers to-
gether in small groups for a full day would be a
better use of time than trying to plan with all
twenty at once. There seemed to be no essential
reason for all teachers to come together in the
initial stages. Groups of four were selected by
subject areas and/or grade levels. The staff also
developed a basic -~uide for teachers to use in
planning. (See Lopendix A.)

A typical planning meeting began at 9:00 A.M. with
a brief review of the premises and objectives a-
round which the initial proposal was written.
Specific issues (student initiation, goal-setting,
activity, diversity, responsibility, teacher-role,
etc.) were raised by the COD staff to allow teach-
ers to clarify their percsptions, opinions, and -
values. Following this discussion, time was pro-=
vided for each teacher to read the planning guide
which contained a series of guestions for considera-~
tien.

The guestion in the guide, *"What is my view of an
achiaevement goal and how can I help students to
set their own?" received most attention during
the planning sessions. In fact, the issue of
goal-setting seemed to overshadow the total con-
cept of classroom development at this initial
point. The majority of teachers in the planning
sessions had serious doubis about the ability of
students to set a goal. -~Perhaps the most signifi-

~ cant help given by the COD staff in planning was: -
an unshakeable faith in the ability of nearly all

~students to set a goal. . :

*Sr. Theresa Fortin, science teacher for grades five
through eight at St. Anne School, New Bedford had, -
‘with Project COD's cooperation, developed this type.
~of classroom a year before. . Sr. Theresa was used. .
" initially in a consulting role with the S.C.P. teachers, -
+and her room was a model for most. As.-
. Classroom Project developed, Sr.
- first" teacher. .. .0

. ot




The afternoon session of each planning day was
spent on questions such as:

1. How do vou stimulate students to think about
geals?

2. What do you do with unrealistic goals?

3., What kinds of limitations should be placed
on goal-setting?

4. What do you do about a student who can't seen
to think of anything to do?

5. What about the content in my subject area?

The COD staff and teachers identified alternative
means of dealing with these and other qgquestions.
Brainstorming techniques and special small group
activities (role playing) etc. were identified as
means of stimulating students to consider what a
goal was and what their personal interests might
inelude. Counseling technicues wers gxamined by
which a student could be assisted to select a
spacific goal from a broad area of interest, or
to consider the availability of resources.
Teachers were encouraged to examine the possibili-
ties offered by their entire school and community
when helping students.” In short, the whole focus
of planning became the identification of options
readily available to teachers.

The COD staff continually reminded the teachers
that the objective of the Saelected Classroom
"Project was not to produce twenty identical
clagssrooms. Nor were teachers to feel pressured
to follow a COD or group format for implementing
in their classrooms. Each teacher was to use
those means, format, and timeline that he or she
felt was best for the students involved. The
basic set of premises was the only consistent
working agreement batwsen. the COD staff and the

- teachers. A good example of the flexibility and
a_Vvagéatiﬁns_c@uldQEENSéEﬁjin;the way each teacher
“handled the: question of content. ' Two social . -
studi : :

ies teachers chose to set no content limita- = 77
s on student goals, while two others used = |




language arts, while others developed a program of
skills to be includad in student goal-setting.

The COD staff feeals that the premissive, low pres-—
sure approach ugsed by the COD staff is assential to
reducing tensich and uneasiness. and honestly help-

ing people to grow from where they are., Any other

approach wouid contradict the very premises upon
which the new classrooms are based.

After complsting this day of planning each teacher
wae asked to go back and lecok at his plan in light
of the realities of his classroom situation. A
few days after the planning session each teacher
was visited in the classroom by a member of the
COD staff who observed the classroom situation

and then reviswed and discussed the teachar's
nlans for implementaticn. From this point on,
most ~f the contact between the COD staff and the
teachers was in the classroom setting.

D Rele
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The members of the COD staff filled a variety of
roles with the individual teachers. Each COD staff
member assumed primary responsibility for svecific
teachers, and shared a secondary rcle with each
other teacher. Idcally this would create close
communication hetween each teacher and the COD
staff. One staff member had primary responsibility
for formal observational evaluation in all
classrooms. . - :

\tl
0

The following brief dﬁécri9tiﬁnsrsummarize the
various COD roles whiich are listed from the most
to the less frequentily fulfilled.

1. The "idea man" - Teachers (either in the class-

room setting; at lunch or planning time, or

. after_school) simply prssented problem situa-
. o . #+46ns that confronted them and -looked to:th
:éféfs*’géesi,'COD ataff for alternative solutions.

2. Crogs fertilization - Ideas ¢
¥ tices were: coitm ted by the

one §.C.P. teacher to others - (related to 1.)

- '3, 'Personal counse. s in“periods, of
., someone to L

1_7 Nty

r successful prac-
_cop staff from

fusion needed -

oot aetas Sk

4 MR ot S0 i




*Just be there!'- Many times the simple physical
presence in the classroom of a COD staff member
was reassuring to a teacher.

Talking with students - At times teachers iden-
tified specific students who did not seem to
be responding. In other cases a COD staffer
simply helped any student who seemed to want it.

Evaluation - Some teachers requested that a 7
COD staff member examine the quality of students’
goals and plans.

Talking with administrators - Principals and
superintendents required reassurance and needed
specific questions answered. (See Section III, D.)
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A.

Dutcomes and Effects

Ovexrview

The intent of the Selected Classroom Project was
to help teachexrs to +ransform thelir classrooms in
the direction of the stated premises. Theréfcre,
the most fundamental question might be, "What
actually happened in the classrooms?® The simplest
answer is that all classrooms 8id change in the
Adirection of the stated premises. However, this
leaves much unsaid. For instance, how did the
changes come about? %What changes were most dif-
ficult? What were the reactions of teachers,
students, parents, and administrators? Answering
these questions requires describing a variety of
processes, and the results and nrohlems encount-
ered, and examining the availablae evaluation
information.

Reactions of Teachers and Students after Inplementation

The first two weeks of Januarv were surprising to
members of the COD staff. Each teacher initiated
student goal setting in the first week of Januarv.
For seventeen of the twenty teachers, student ac-
ceptance and response was very positive. Most
students were well intec an independent project
within a few davs. The exceptions were soO few
that most tesachers were highly enthusiastic. The
COD staff witnessed a very obvious transformation
of student and teacher activities in classrooms.
Increased student conversation and movement were
the most strikiﬁg differeﬂcas té‘any ohserver .

Most teachers were immediately quite effactive

in helping students on one-to-one and small

group bases. Statements ‘were- made such as "I

hiVP never been so relaxed as a teacher”, I -

‘am very tired ‘at the: end of ‘a day but 1t is a
‘good tired: not a result of nervous tension®,

- "These. k1”sycan really do: it®, “I am. gettlng to
‘know klds whc Weﬁé 1u%t facés ' and *mhig way of .« -

=_r1¢e of mora

stk Lol Tt A A 5 o iR S il
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evident that there arae conditions that operate
to the detriment of teacher and student morale
in many standard classroom setiings, and these
ware changed bv the Selected Classroom Pr ject
approach. (1) The continucus attempt by one
person (the teacher) to impose a gingqular 1line
of thought on twenty, thirty, or fortv students
at one time, (2) the natural physical restless-
hess of children, (3) the standardized routine
of textbook reading, answering questions, and
taking tests, (4) the low level of interaction
between the teacher and many students, and (5)
the unimaginative physical setting in class-
rooms. Each of these conditions was changed
within the first week. Students were setting
goals clnse to their perscnal interests, they
were free to move and converse, some waere meet-
ing their goals by reading and writing but many
were drawing, cutting, building, sewing, talking,
etc., students and teachers were talking about
personal interests and needs, and the furniture
in the classrooms was constantly being rearranged
or changed as new projects were gtarted.

Modifyving Classroom Procedures

The establishment of “ground rules" for the class-
room operation was important. Since teachers

were encouraging students to accept more respon-
sibility for their own learning and affairs, near-
1y all classrcom rules were subject to reconsidera-
tion. Most teachers guickly established that going
to the lavatories, talking to other students,
sharpening a pencil, getting paper or a book, etc.
were not activities which require a teacher's at-
tention. These were simply normal things that had
to happen in a classroom. In the majoxity of cases,
going to the library or another classroom required
only that the student inform the teacher as to
where he was going. About half of the classes be-

gan to use hall space or adjourning or vacant rooms .

as part of the accepted student operating space.
Use of these areas did not require special per-
mission. = However, in some cases, the proximity of.
a nghaSCPZﬁeacher,IWho,wasgéometimgs?nnsympathetic'
tQﬁSCP-gqalS);liMitéijtheﬁuSefcf”thefspacég"Six
SCP ‘teachers were unable to have children: leave.

theirvclassrcmms;tcguse1cherfspé¢es.‘ﬁ»
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Evaluation and Reporting of Student Achievement

In two schools {(six SCP teachers) the written goal
setting and planning form was further developed to
include an evaluation section for both students
and the teacher. This form replaced letter grades
and was sent directiv home to the parents for
their comments. The majority of parents appreci-
ated receiving this increased information from the

school. Parents also were invited to help students

plan their future projects. These goal setting,
Dlannlnq, and evaluation forms were eventually
placed in folders which were accessable to both
teacher and students, thersby replacing the stan-

dard rank bhook.

Problems, Solutions, and Some Related Comments

1, Most of the problems encountered by teachers
and students during the first two weeks cen-
tered on the mechanics of setting goals,
writing olans, getting resources with which
to work, or establishing ground rules for the
use of classrggm and school space. Those
teachsers who had devised a procedure or form
to be used in goal setting and planning ex-
perienced less difficulty in ths eariy stagés.
Eight teachers simply began with an oral des-
cription about setting goals. In nearly all
cases these teachers experienced problems
with vague goals, superficial olanning, and
a lack of follow through. Most of thaese
teachers eventually adopted some kind of
written form. See Appendix F.)

2. The third week of January proved to bz the
first "down" point in morale for at least ten
teachers. Most of these had less than five
vears teaching experience. In many cases

- they had not defined a written procedure for
goal settlng, plannlnq, ana evaluatlon prior
to. starting. . the. program. . Help was provided
by the COD staff (including soma ! personal
coun%elllng about the teachers' doubts) by
.brlnglnq +o them the- successful practices of
~other sSCP. teachers. Goal-setting and. planning
- sheets were: exchanged and modlflgd frequpntlv.
,The use of flow-chartlnq to. glve ‘direction to
! plannlng was aaonted by most teacher

LY 8



It is important to note that the p:oblems experi-
enced by the less exverienced teachers in the sarly
weeks were mainly those of mechan;cs. In contrast,
most of those with over five years in teaching
seemed to be very securce in making the transition,
and this was reflected in their students' actions.
Two entries for the third week of Januarv from
records kept by a COD staff member help to illus-
trate the differences in classrooms:

Teacher with less than five years experience:
"vigited with X's class for the entire pericd.
There are a large number of kids without any
real focus. I strongly suggested that X
tighten up on the planning process. Do this
by sitting with individuals and writing out
a rather detailed plan. Possibly even des-
ignaté an area of the room for nlanning in
ocrder not to lnterfere with kids already
working on projects.”

Teacher with more than five years exﬁerlence’
“Y¥'g glass is beautiful. I left a note to
this effect on the principal's desk. Y
has kids working on all kinds of projects;
building, writing, draw1na, etc. The kids
handle themselves very well, T saw a group
of four girls do 2 play which most of the
class decided to watch. The kids moved from
‘doing their thing' to the plav and back
with real individual purpose.”

3. During the first two weeks change itself sus-

“tained the momentum of nearly all classrooms.
However,  in the third week some students seemed
to run out of ideas and needed *the steady =
suﬁpart of a. secure teacher to encourage them
+0o search for new and mora sophisticated goals.
Those teachers struggling with basic: mechanics
were not able to respond ‘quickly, and problems
“became samewhat frightening to them. With one

- exceptlon "all of. these teachers were able: tQ
regain' the;r confidence in a few days by -
_hu;ld;ng in: some s;mnle structures for plan—

j nlng, etc. - :
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Several of the more experienced teachers, while
maintaining obviously Hlvh guality “student-
centered” classrooms as ﬁbserved by tha COD
staff, were undergoing an internal stress.

Another diary entry:
7 called this morning and said that
there were some -guestions that needed
to be discussed. Z was obviously go-
ing through a period of intense per-
sonal questlanlna about the implica-
tions of her ‘classroom'. We talked
about kids forgetting how to study and
about the need to learn certain things.
Z had discussed these things with a
friend well inte the night bhefore.
It's very easy to assume people are
rclllng along when they don't show ob-
vious anxiety. My only heln was to
listen and offer persconal obhservations.
Z has to work these issues through
within herself. 2 is a gnod example
of a "top notch’ teacher trying her
damndest to do the right thing by kids.”

This struggle with the implications of the
premises upon which the Selected Classroom
Project appraoch was based never ended for
many teachers. Yet, not cone of these teachers
chose to return to a traditional approach dur-
ing the entire term of the ﬁrnjﬁcta This fact

‘strongly supperts the thesis that the student~

centered classroom, once experienced success-
fully, causes strong commitments on the part
of teachers and students. In many lnstance
teachers have heard educatarg “talk ahkout
*studenti~centered” c;assrgams ‘but this had
not been’ suFflclent 6 create ‘sustained moti-
vation. = From the beginning, "the COD staff
and the ‘eachers agreed that ‘talk was not

~ enough. - There had to be an experience’ (in
'dépth and with support) in order for thé
_teachers to make a commltment to. the aﬁproach.

;n the Selected Classr@gm Préject dld not vlew ‘  e
,the chanﬁes as ends ln themselves,ﬂ B




a varietv of approaches to teaching and learn=-
ing. This attitude is in contrast to the sdoine—
what limited outlock generated by many projects
which attempt to bring about change +hrough the
curriculum, In these situations, the teachers'
behavior is modified to accommodate a new pro-
gram, and when this has been achieved the

teachers go no further in making changes.

5. The various roles of the COD staff have been
described in a prior section. In practice,
+the staff worked interchangeably with some
S.C.P. teachers and exclusively with others.
The goal of having close nrofassional communi-
cation between at least one COD staff member
and each of the 20 teachers was not fully
realized. In several situations the teachers
preferred to discuss their problem with each
other, rather than using the COD staff. This
fulfilled the objective of having two or more
S.C.P. teachers in the same school, and. was
considered generally a positive development.
However, in one school, it resulted in limited
receptivity to the ideas of the COD staff, and
poor communication. Perhaps one of the most
significant insights gained from the COD role
with S.C.P. teachers is that having someone
who understands the objectives and is sup-. - -
portive, and who i1s availlak e when needed, is
essential toO support change. Ideally, a prin--
cipal or assistant principal would be able to
£ill this role. “However, not alil administra- -
tors want to or are able to £ill this role, so
it may be possible to have another teacher, a
supervisor, or an outside consultant take this -
sunportive position. L : ol e

6. Nearly all of the teachers began the Selected
 Classroom Project ‘appro#ich in one subject area .
- s with one or two classes. The intention was.
_that teachers would go through the _seve
. week cycle on 3
“cide whether to exp
or.: drop the approa
~ four weeks,
- ~“had . expand
~students.
‘kinds of £

; ,Hm;,ﬂvuhf«,h;.faég”f“1‘
' continue as-they started,
| -he .$.C.P. teachers .




for this rapid expansion seemed to be the
relaxed, enjovable, and pmersonal atmosnhere

in all SCP classrooms. Tt seemed to be legi-
timate for teachers to 2nijoy new experiences
along with students. Thasa new exporienceas
included simrplv talking with students about
new interests. Alseo, it was stimulating to
most teachers to see manv different activities
occuring simultaneously. The contrast between
this style of learning and most standard class-—
rooms was striking. Consequently, by the end
of the first phase (in mid-February), fourteen
teachers were spendindg nearly the entire dav

in a "student-centered® setting. Even those
teachers who did not expand the time spent in
the Selected Classroom Project appreach agreed
that the new relationships which they developed
with students had a very real effect on how
they worked in other subject areas oOr with
other students.

The COD staff and S.C.P. teachers agreed that
+the most effective way to gauge the progress
of a particular classroom was to speak regular-
lv with students about their view of the
changes taking place. Perhaps the greatest
insight gained by both the COD staff and the
teachers from these student discussions was
the depth of their interest and understanding
about the kind of classroom they were in and
how thev learned. While most:students valued
highly their new found autonomyv, some had
serious raeservations.

Eighth graders particularly were concerned
about how much content they might be missing.
This was specially true of those facing com- .
petitive high school entrance exams. . The most
negative student reactions to changes in the
S.C.P. classrooms. came from some "high achievers”.
These centered on the lack of a secure path to
follow in learning specific content which would
insure academic recognition. - The read-study-
test routine’réquifed'little,perscnalfreflec—
+ion about interests and values on the part of
very able students.- Setting a learning goal
and writing a plan carried no built-in gquar-
antee that the results would receive avproval
from teachers and parents. T ‘




This attitude contrasted sharply with that of
some previously low achievers who were no :
1Qnge: blocked by their limited verbal and 1
numerical skills. They could do things that i
had persconal importance and because thesge
were legitimate:; they could gain recognition
from their peers, parents, and teachers. The :
intensityv of positive feellng generated in many i
students was most evident in their efforts to
influence other teachrs to adopt an 5.C.P.
format. While these efforts were met with
nagative reactions from some teachers, it
served to increase the interest of others in
the S.C.P. classrooms.

8. Parental reactions were very visible in three
schools involving nine S.C.P. teachers, and ]
this procbably affected the attitudes of some i
students. Generally, parents who expressed
themgelves voluntarily were on the extremes :
of positive and negative. In one middle class
suburban community, a small but vocal grouwn of
parents attacked the 5.C.P. classrooms as con-
tributing to permissiveness, poor learning
habits, and a general deterioration of the
school system, However, when both gr;nclpal
and teachers explained their avproach and iun=-
vited visits from these parents, most of the
objections subsided.

P e i o e L,

G

The negative reactions of an paually vocal
group of parents of a similar socio-economic
background in a city parochial school were

not sc readily satlsfléd In this situation,
the school director and the principal differed
on the value of the S.C.P. appraach and this
did not encourage a resoltuion of the parental
protests. The lack of internal aareement,
coupled with relatively little experience on
the part of teachers and the principal, con-
tributed to a continuous negative reaction
from a significant number of parents. Both
instances of negative parental reaction in-
volved seventh and eighth qrade students.

" This also was a situation in which the teachers
had rapidly expanded the S.C. P. approach to
cover most of the school day. Yet, there were
other scﬁacls with similar ﬁapulat;cns and
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grade levels where nearlv all parental reaction
was supprotive. It appears therefore that
where administrators and teachers are in phil-
osophical agreement, and are regarded by the
community as experienced, negative reactions i
can be overccme.

9. The reactions of other teachers in the same
school were as important as those of parents
to the success of the classrooms. In both
schools where negative parental reactions was
a problem, there were staff members who were
egually negative. In one schocl, some of these
teachers actually contributed to the parents'
concerns by their comments to parents or to
students. Overall, most other teachers were E
cool, but a little curious, toward the S.C.P. ]
classrooms. Some openly applauded the change H
in studant attitudes while others looked for -
problems. In one S.C.P. school the majority 3
of the faculty requested workshops with the E
S.C.P, teachers and COD staff in order that !
they might move in the same direction. In 3
three schools a non-S8.C.P. teacher teamed up 4
with one or more S.C.P. teachers and bsgan to 3
opaerate a similar classroom.

10. As teachers became more adept at handling the 5
basic mechanics of classroom operation, they 3
began to raise guestions about the guality of
the learning activities. Most were concerned
with the nature of student gcals, the planning
process, and codperative evaluation. The COD
staff explored each of these areas in depth
(with randomly selected students) by examining
student folders and conducting interviews.
Instruments were developed containing pre=
determined criteria and questoins., (See Appen-
dix G.) : '

&
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This study by the COD staff determined that
the initial act of goal setting needed much
more attention from the teacher. The kinds
of goals selected by most student had several
weaknesses: (1) most goals required simply
collecting information, (2) there was little
relationship or development from one goal to
the next, and (3) there was little increase
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in challenge from one goal to the next. Both
teachers and COD gstaff agreed that the one-
to-one counselling of students by the teacher
needed to be strengthened. This did not nec-
essarily require more time but represented a
more sonhisticated approach to establishing
goals.

Since most students were only collecting know-
ledge, they needed to be introduced to the
higher levels of cognitive wrocess: apnlica-
tion, analvsis, synthesis, and evaluation.

The teacher had to illustrate how an initial
interest to know more about something could
be extended to more active and challenging
lavels. (The COD staff also concluded that
the teachers themselves needed to become more
familiar with cognitive processes.) The em-
phasis on the cognitive hierarchy also crused
students to improve their subsequent planning.

Evaluation was looked unon favorahly by the
students who were interviewed. They felt
that sitting down with the teacher and writ-
ing out a cooperative evaluation was very
beneficial and helped the students to under-
stand the teacher and his approach to judg-
ing students' work.

Because the change process involved a sub-
stantial role alteration, the S.C.P. teachers
were asked to cooperate in the evaluation of
their attitudinel reaction by maintaining a
"diary". This was read weekly by anonymous
readers who analyzed the teachers' statements
according to predetermined criteria. The
analysis of these diaries is detailed in
section IV, part £. See Appendix H for the
complete report on PROSE Evaluation. :

Nineteen of the original twenty teachers
maintained diaries for at least part of the
period. Ten teachers provided a full
response over the fifteen weeks. . As indi-
cated in the full report, the technique was
very effective, and provided dooumented data .
which would have been difficult, if not im- !
possible to obtain otherwise. 7 .

#
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The data indicates beyond any doubt that a
majority of the teachers did experience many
of the classic symptoms associated with any
significant change. The role of the COD
personnel was extremely well received, es-
pecially as this helped to reduce the teachers’
anxieties and frustrations.

The reaction of the 5.C.P. teachers to the
overall program, the workshops, role changes
of the teachers and students, the alterations
in instruction and content, and the reactions
of others to the program are dealt with in
greater detail in section 1V, part 5.

12. 1In February the S.C.P. teachers gathered for
a three-day workshop. This was the first
time all S.C.P. teachers came together at
one time. All but one teacher left that work-
shop committed to continuing or exvanding the
"gtudent centered” approach. One teacherxr
chose to limit student goal-setting to already
established choices and to reduce the infor-
mality of the classroom. '

During the secornd phase of the Selacted
Classroom Proiject (from late February through
April) each of the twenty teachers continued
with the original or an improved format. The
COD staff, while continuing to consult with
teachers on a regular basis, was able to ob-
serve and analyze the similarities and dif-
ferences in the classroomg. The question
arises as to which classrooms best represent
the original .premises? Since all classrooms
show most of ‘the characteristics to some de-
gree, the answer is a subjective one. How=
ever, based on the owninicn of the COD staff,
student attitude scales, and the views of

the teachers, there are eight teachers who
meet all original premises to a high degree..
(See Chart 2, Teachers 1, 2, 5, 6, 7, 8, 16,
21.) ' o S o

The following liist of characteristics repre-
sents a general composite of these eight
teachers. Many of these chaiacteristics.
were exhibited to some degree by all SCP
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teachers. Characteristics which are present
in the more successful Selected Classroom
Project teachers include:

1.

11.

12,
13.

14.
15.

16,

Has five or more years of teaching
exper;ence

Was quite directive in previous teaching
and was considered successful by peers
and supervisors

Tend to be firm and had clearly under-
stocod rules 7

Was considered demanding by students
Considered selves as "generalists" rather
than subject matter “svecialists”

Was liked and respected by other staff
members and administrators )
Showad obvious concern when listening
to others 7

Was very open in relationships with
others

Conversed easily with students

Worked cooperatively with the staff
members when appropriate.

Resronded in action to the needs of
others

Anpeared to be confident of themselves
Not easily rattled in a demanding
eituation

Rarely reacted in extremes

Bahaved consistently in varving
situations

Was glow to change, but becsome firmly
committed to successes. =

F. Mechanics_of Implementation

Chart l shaws the frequency of ‘use of 1mpTementa—

SCP taachérs.
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IVv. Evaluation
A. Overview

The basic premise of the Selected Classroom Project
was that “given the direct support of the Project
COD staff and a cooperative school setting, a
teacher in grades 4-8 can transform a standard
'teacher~centered' classroom into one which is
'open', or student-centered, in a pariod of four
months or less.” There is no attempt in the
Selected Classroom Project to pnrove that students
learn more effectively in a student-centered class-
room than in a more conventional one. Therefore,
all evaluation data was intended to document that
an actual transformaticn did occur as a result of
the effort of the participating teachers and the
COD staff. Data also was collected on the attitude
of those involved in this transformation and on

the advantages and problems related to the process.

The most significant and representative results
from each evaluation source {(teachers, COD staff,
students, and administrators) are included with
samples of the instrument used in each case.

Some analysis and interpretation of the basic data
is included. '

3. Evaluation of S.C.P. c1assroams,inrrrgnsitién

1. Formal Observation of Twenty-onaz Selected Teachers
and Their Students :

a) In cooperation with Heuristics, In¢. the

COD staff attempted to design an observation/
interview instrument which could be used in
evaluating the student and teacher behavi-
ors. Evidence of specific behavior was to
be observed and recorded according to fre-
gquency of occurance. Where this was aif-
ficult to observe, the instrument called

~ for interviews with teachers and randomly

- selected students. ' : '

The instrument was modified as a result of
several field tests, and was finalized in
the form shown in Appendix I. The use of
the instrument in traditional classes, as

T3




b)

c)

most of the Selected Classroom Project rooms
operated before the teachers implemented the
program, provided few problems. There were
relatively few activities to record. How-
ever, once the classes implemented the Selected
Classroom Project program, the instrument be-
came useless as a record of quantitative data
because "classes", as such, were not obsexva-
ble. Students frequently moved out of the ob-
server's view and teachers were sometimes com-
pletely absent. Even the interview approach
did not vield satisfactory data, as the class
activities were extremely f uid from day to
day, and these were often s varied at a given
time, that they could not be generalized by
sampling.

The Data

Because of these problems, the evaluation be-
came more qualitative and judgemental than ox-
iginally expected. The observer (a COD staff
member) documented anecdotally numerous teacher
and student behaviors. These appear in matrix
format as Charts 2 and 4 for pre-tests and
Charts 3 and 5 as post-tests. The degree to
which these were acquired is generalized by
"high®, "moderate", “low”, and "none".

Interpretation

The overall conclusions are that the twenty
§.C.P, classrooms did change from being rela-
tively passive, teacher centered, sigle activi-
ty, “student listening, and textbook oriented,
to dynamic, student active, non-textbook class-
rooms in which the teacher served in a diag- :
nostic, counselling, and resource role, giving
minimum. direction to students and encouraging
little or no total class activity. ' :

The original 5.C.P. proposal had a list of
twenty~six teacher behaviors and thirty student

behaviors which were considered to be desirable

in the S8.C.P. classrooms. Eighteen of each :
were selected and evaluated on a pre- and post-
S&CQPQ baSiS. ) . . :
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i) The teacher behaviors most evident according

ii)

iii)

to the pre - 8.C.P. matrix clearly reflect
the effort of the COD staff to select
teachers with strong potential for success
in the Selected Classroom Projact. Teacher
accessibility (13), teacher listening abili-
ty (14), and teacher encouragement (15) are
readily observable behaviors which need to
be part of a teacher's role in any classroom
format. The data also shows that most
teachers had a tendency to be moderately
permissive about conversation (5) and move-
ment (6) prior to starting the new approach.

The teacher behaviors which were least ap-
parent before January are those intended to
elicit initiation by students assisting
students in - gecal setting (2), personal
consultation with students (3), assisting
students in making use of rescurces (4), '
interrupting the whole class (8). The
development of these behaviors was crucial
to the success of the Selected Classroom
Projact.

Chart 3 indicates that the teacher behaviors
which were found to he strongest in December
(13, 14, 15) continued so or were further
strengthened. This result is consistent
with the assertion that these particular.
behaviors are basic to successz in all
teaching situations. The most significant
differences between the December and May
matrices are indicated by the strong im-
provement in assisting students in the use
of all resources (11), assisting students

in setting goals (2), personal consulta-
tion with students (3), appropriate inter-
ruption of the whole class (8), providing
materials which elicit non-written responses
(18). These differences clearly show that
g£.C.P. teachers did develop those behaviors
which would generate student initiative.

In most cases, the behavioral changes were
extensive and obvious, even to a casual
chserver.

37

LA iy o vt Ll S tid bl

il Rt e




iv) The student behavicrs most evident in pre-
test observations (Chart 4) closely paral-
lel or cempliment those found strongest
among teachers - conversing, smiling, etc.
(13), readily seeking teacher guidance (7),
having mutual respect (9).

Each of these could be expected as a result
of the students®' teachers being approachable,
encouraging, interested, and havi.g moder-
ately permissive attitudes toward student
behavior.

Again, as with the teacher behaviors, the
least evident pre - test student behaviors
are those which center on student initia-
tive - selects his own goals (1), prepares
effective plans (17), choosaes creative ma-
terials (6), and proceeds without teacher
direction (11). If the Selected Classroom
Project was to succeed,thesa behaviors had
to he developed.

v) The most striking change in student behavior :
shown on Chart 5 as compar=ad to that of 3
Chart 3 is in student goal setting (1). K
Since goal setting was basic to imple- 3

menting the Selected Classroom Project, this
id a direct measure of the proyram. Other
behaviors showing marked change also support
increased student initiation - approaches
task with @ minimum of teacher direction
(5), prepares effective plans (17), uses
creative materials (6), and selects with
whom he learns (3).

2. Control Group

The control group of ten teachers was visited

in their classrooms in December and again in
May. These teachers and their students, located
in a non-Project COD school, showed no appreci-
able change in their classroom activities from
‘the first to the second visit. See Chart 6.
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Student Ouestionnaire

In addition to the cbsasrvaticnal awvaluation,
a student guestionnaire was developed and ad-
ministered to almost 199 vercent of the stu-
dents in twenty-nine classes involved with
the twenty-—-one teachers. (See Appendix D.)

a) The Instrument

A twenty-eight item questionnaire was de-
signed to measure students' actions and their
attitudes concerning soms of the student
behaviors which all of the 3.C.P. teachers
had accepted as desirable in the original
agreemant.,

Duestions were formulated to measure the
extent to which these behaviors and class-
room characteristics existed (from the
students viewpoint). TFor example, the
statement that each student will be able
to “Demonstrate his responsibility to
others with whom he is involved in a co-
operative task® was assessed by student
responses to questionnaire item six

"When you are working with a partner or
group can you really devend on others to
deo their own shara?? The statement that
students will bhe akle to "Use in a con-
structive way those moments when help is
neecded but not available" was measured

by the gquestion “If you need help and
can't get it right away, do you do other
things?" Responses were markad on a five
point scale from "never”™ to "always®”.

The questionnaire was administered to al-
most all 800 students in the twenty-nine
classes taught by the twenty-one S.C.P.
teachers.

b) The Data
The summarization of data from the student
ascessment scale is based on four broad

issues: student self-reliance, student
opinion of the program, student-student
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relationships, and student-teacher relation-
ships. While other analytical appreoaches

are possible, this qrouping of items seems to
be an effective way of relating the data to

the expected outcomes of the Selected Classroom
Project.

The issues around which the data is organized
are basic to the question, "Did actual trans-
formation of the classrocms occur?"” If stu-
dents generally did not perceive themselves
as setting their own goals, developing and
implementing their own plans and genexally
being responsible for their own learning,
then the classrocoms were not "student~centered”
by the definition of the Salacted Classroom
Project. It also is important to note the
degree to which students were prgitive toward
the new learning approach, toward each other,
and toward the teachers.

The raw data from scoring the guestionnaire
was cnnverted to percentages of a total class
responding at each scale interval for each
guestion. Each class was desionated by a
three digit code which identified the school
(first letter), grade level (numeral), and
teacher (second letter if there was more than
one teacher)}. (See Avppendix D.)

The data shown in Graphs 1, 2, 3, and 4 was
compiled by averaging the combined percen-
tages for all classes of responses falling

at levels 1 and 2 (negative - “never" and

"not often") and the combined percentages of
responses at levels 4 and 5 (positive -

"gquite often” and "always”) for guastions
which reflect salf-reliance, (Nos. 3, 5, 9, 12,
13, 15, 16, 17, 18, 21, 25, 26); student opin-
ion of s8.C.P. approach, (Nos. 1, 8, 27, 28);
student-teacher relationships, (Nos. 2, 7, 8,
11) : and student-student relationships (Nos.
4, 6, 14, 20, 22, 24).

Each of the 29 classes is represented on the
bar graphs by the percentage of positive re-~
sponses and negative responses. The middle
level responses (point three on the scale)
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c)

are not shown on the granhs, but these repre-
sent the difference bhetween the sum of the
positive plus negative and 100 parcent.

Interpretation

A review of the four data groups shows that
the areas of self-rsliance, opinion of the
approach, and student-teacher relationships
are strongly positive in nearlv all classes.
Further, their attitudes towards these changes
were mostly positive, even among studants who
saw themselves as having little self-reliance.
This is inferred from the lower average nega-
tive response evident in the opinion araph as
compared to the average negative response on
the self-reliance graph.

Wwhile students' attitudes toward the teacher
and their view of the teachers' attitudes
toward them. is overwhelminaglyv positive, their
relationships with each other are considerably
less so. This may mean that previous student-
student attitudes were unchanged or it may be
a result of stressing individual goal setting.
It may even reflect the ordinary peer relation-
ships at these ages. This is an issue which
Aefinitely needs further study in the develop-
ment of student—cerntered classrooms.

Because there was nc baseline informaticn
against which to measure this data, the infer-
ences that these results were caused by the
Selected Classroom Project cannot be made.
However, obhservation of these classrooms prior
to introducing the changes would lead the staff
to conclude that the level of self-reliance
then would have been considerably lower had it
been tested. 1In December students exhibited
initiative to a very small degree compared to
that which was readily observable in the
classes in late April.
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The twenty-nine classes, including four
fourth grades, six fifth grades, four

sixth grades, eight seventh grades, and
sever eighth grades, were rank ordered to
determine patterns of positive responses
according tc the four categories referred
to previously. The charts below show the
number of classes-at each grade level fall-
ing into the upper and lower thirds of the
rank ordering.

CHART 7 Student Self-Reliance
Grader Tctai”{ﬂﬁﬁgérrgf'Clasg@§_}ﬁ
. __Number yTop 1/3 [Bot. 1/3
4 (4)
5 (6)
6 (4)
9
8

A=

(8)
(7)

[ NS B S I
W N O W W

CHART 8 Student Opinion

e, Total | Humber of Classes in|

Number | Top 1/3 | Bot. 1/3
(4)
(6)
(4)
(8)
A7)

| Grade

N
U A e e

eI B R
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"CHART 9 Student -~ Teacher Relatlanshlp
Grade “Total | Number of Classes in
. Number TQp,l/Bj,”Bpt L/B
4 (4) 2 1
5 (6) 2 3
6 (4) 1 1
7 (8) 3 2
8 (7) 2 3
CHART 10 Student = Student Relatian:hiv
Gréde Total | Number of Classes in
:'Wrrrﬁumber Top 1/3 _Bot. 1/3
4 (4) 2 1
5 (6) 3 1
6 (4) 0 2
7 (8) 4 2
8 (7) 1 4
CHART 11 Composite Ranking ]
Grade Total | Number of Classe% in
o Number Tonrl/sfi_ﬁctg }fB
4 (4) 3 1l
5 (6) 1 1
6 (4) 1 2
7 (8) 4 2
8 (7) 1 4
48
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Rank order of all

CHART 12 grades in attitude

) toward SCP orogram

Most Positive Grades 4
Grades 7
Grades 5
Grades 6

,east Positive Grades 8

ii) comparison of Rank Ordering By Types cf School-
Cltv/gubufban, Puhllc/ﬁarnchlal

The twentv-nine classrooms were classified
according to community size and public/
parochial. There were five City public,
fourteen Suburbhan public, and ten parcchlal
(city). The charts below show the numbear
of classes of each type falling into the
upper and lower thirds of the rank ordering.

CdKRT 13 . Student Self-Roliance
’ TVPE ?V?Qtal Number of claﬁsséﬁln
YRe®  pumber| Top /3 "Bot. 1/3
City Public 5 6 5
Suhurban Public 14 7 4
Parochial (city)}} 10 3 1

CHLRT 14  Student Opinion _
Type Total ‘Number OfrclaSSéS ‘in
SO — jNumber _ %T'«:p i/3 | Bot., 1/3
City Public 5 0 4
.Sukurban Public 14 5 4
Parochial (citgﬁi 10 5 3
49 -
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CHART 15 Student~Teacher Relationship o
Tvpe i Total | _Number of classes in
o N Number | Top 1/3 | .Bot. 1/3 |

Citv Public 5 0 5

Suburban Public 14 4

Farcochial (cityw 10 1

W

o)

__CHART 16 _ Stgdengﬁﬁtudéng”Rg;aﬁiqnshipr 7
Total | Number of classes in_
Mumber | Top 1/3 Bot. 1/3

Type

City Public 5 6 3
Suburban Public 14 5 5
Parcochial (city)] 10 5 2

_CHART 17 Composite Ranking _ e
Type Total Number of Classes in
\: 7 " ___ _IMNumber | Top 1/3 | _Bot. 1/3 |

———

City Public 5 0
Suburban Public 14 5
Parochial (citv) 10 5

SRS BV

Observations:

o BRoth suburban and parochail school classes
show a strong vositive response to all areas of
the gquestionnaire. However, the parochial classes
show less negative than both public school groups
(city and suburban). This is particularly obvi-
ous in the areas of student—-student relationships
znd student-teacher relationships. City public
schools are overwhelminglv the most negative in
all areas. '

The positive response of parochial school
students car not be explained by any of the avail~
able data. However, one significant factor may be
that all three parochial sc¢hools involved had less
than 400 students in the schocl. Whereas, with
one exception, all the public schools were gix
hundred to thwelve hundred students. Class sizes

50
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did have a tendency to run larger in the parochial
schools. The guestions of vublic versus parochial
school responses neads to be explored further.

iii) Comparison of Rank Ordering bv Years of
Teachers' EXperience ' '

The twenty-nine classes (having twenty-one
teachers) were rank ordered according to
positive responses on the four scales,

using teaching exverience of less than

five years and more than five years as the
comparative wvariables. The charts below
show *he numbhar of classes falling into

the upper and lower thirds for each variable.

CHART_ 18 Student Self-Reliance
' ~Wotal | _Number Of classes in _
Number | Top 1/3 _Beot. 1/3

Years Bf experience

Leséwtﬁén fiﬁe 17 4 7 8
More than five . 12 6 2

' ~ CHART 19 Student Opinicn o L
s - . Total] Numpe: of clagses in
Years of eXperience |yumher (™ Top 173 | HOE, 173

" Less than five 17 5 '8
More than five 12 5 2

| CHART 20  Student-Teacher Relationship _
[ vamre ~F s ... | Total Mumber Oof classes in
Years of experlence |Number [Wopo 173 | Bot. 173

Less than five 17 4 9
More than five 12 6 1

CHART 21 Student-Student Relationship )
. o Total Numper of classes in
Number | Top /3 | Bot. 1/3

Years of experience

Lessrthan five 17 6 5
More than five 12 4 5
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__CHART 22 Composite Ranking = o
Vears of experience Total; Number of classes in

o B o Numhex Tov 1/3 Bot. 1/3
—— = = e = = = == ———
Less than five 17 4 8
More than five 12 6 2

4, Teachers Questionnaires

Since the basic thrust of the Selected Class-
room Project was to assist teachers in making

a transition, documentatinn of the teachers'’
views and reactions was essential. The COD
staff constantly was collecting data informally
but at two points, the end of phase one and
phase two, formal questionnaires weare completed
by §.C.P. teachers. The data collected is re-
ported as beth narrative and statistical. (S=e
Arvendices B and J.)

In examining the teachers gquestionnaire data,
the most striking »esporses are in the affec-
tive areas. In the first cuestionnaire
teachers were asked to list those expecta-. .
tions (which they had for the Selected Class-
room Project) which seemed most fully
realized. Responses included-

“7o see if kiddos can learn with a minimum
of teacher direction” (self motivation);
"To observe how discipline is affected by

different teaching methods” (self control); :
"Py develop a stronger relatiornship between ;

the students and myself® (communication).

The second questionnaire included similar af-
fective resvonses when teachers were asked to
list the five most desirable characteristics
of their classrooms.

"Very positive student-teacher relation-
ship": "My knowledge of the student is
wider and much more personal”: "...more
normal operation relative to human behav-
ior": "Greatly increased student enthusi-
asm";: "A wery relaxed cheerful atmcsphere®;
"students are freer”.
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The negative respcnses in both the first and
second questionnaires dealt with more specific
isgsues, often centering on certain students,
and organizational or resource limitations:

"A few students who have been excellent
achievers showed a lack of initiative in
choosing their own goals®; “The passitivity
and inapproachability of some of the stu-
dents®; "A few students are having difficul-
ty handling new freedom”; “Lack of time when
I could be available to students so that the
program could run smoether”; "MNot enough
time to see everyone and everyvthing I'd like
to"; "Mess! I still can't get kids to put
things in the proper place’.

The statistical data also indicates strong
support for the S.C.P. approach on the part

of most teachers. When they were asked to
rate their overall level of satisfaction with
their own classrooms (in February), nine
teachers responded at a "high" or "very "igh”
level, and only two at "low” level. The April
guastionnaire shows thirteen teachesrs at the
"high" or "very high" levels, while “"low"
level remains a! two. This increase in satis-
faction stronegly indicates that a significant
number of 6.C,.P. teachers have indced made a
transition. o ) -

Other questions concerning levels of satisfac-
tion with student and teacher performances show
a similar increase in the level of satisfaction.
Both questionnaires collected encouraging data
about the future use nf the S.C.P. approach

and about COD's rolie. In February, sixteen
teachers intended tc expand or continue the
approach, no teachers withdrew (as they ccould
have decided), and onlyv one chnose to reduce

his involvement. In April sixteen said they
would like to have the same tyvpe of classroom
next year. :

The level of satisfaction with the role of the
COD staff was alsm hich. In February seventeen
teachere saw the COD staff as "helpful’ or
"sery helpful" and only <ne did not feel that
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much helpn was provided. The Anril results
showed that seventeen teachers felt the COD
staff was "helpful® or “very helpfiul”, and
three didn't think that COD gave much assis-
tance. I+ is interesting to note that all
three teachers expressing dissatisfaction
with COD's role were in the same school.
They are the same teachers referred to in
Section III E 5.

PROSE Ewvaluation

Through the analysis of the diary entries
(640 statements), a number of important con-
clusions have been reached concerning the re-
actions of the S5.C.P. teachers. (See Appen-~—
dix H for complete details and all further
referencas in this section.)

a) The work of the COD staff cverall was
rated very highly (Table 7). This stands
as evidence of the importance of the ad-
visor role referred to elsewhere in this
report. (To expect meaningful bshavioral
change without some internal or axternal
suoport system is unr@allétlc, in the
light of these teachers' reactions.)

bh) The teachers' activities which were pro-
vided by Proj=sct COD feor orientation,
gstimulation, and professional and personal
growth were rated as effective (Table 9).
As pointed out in the narrative (p. 192),
the frustration and personal insecurities
generated by these experiences depressed
the statistical analysis, but this was
an expected outcome. Visiting otherxr
classes and schools was the most signifi-
cant input.

c) The several meetings, workshons, and other
groun activities were well received by
those who made reference to them in the
diary (Table 11).

d) Changes in teachers' roles were viewed in-

trospectively with mixed, but predominately
positive, reactions (Table 13). It should
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e)

£)

a)

“h)y

be notad that the selectivae process which
brought these teachars into the project is
probably a factor in this positive assessment.
These tended to be teachers who sought role
changas, and they had positive expectations
which were somewhat self-fulfilling.

The teachers' reactions to changes in students’
roles (the students' motivation, self-direction,
interest, achievement, discivline, and involve-
ment) included the largest quantity of teacher
response (Table 15). Although the mean reac-
tion was less nositive to the changes for
students than for these which the teachers
experienced, it may be that the vpersonal judge-
ment of ones own behavior tends to be sharper
than similar judgement of cthers. The ex-
cernted comments (pn. 30~35) shown in relation
to the time span of the project. point up the
very definite developmental asnect of the en-
tire¢ change process.

Very positive reactions to the changes in
learning styvle and content were noteworthy
(Tables 17 and 19). While this was the
"sroduct® of the vroject, the arrival at ap-
propriate activities and content was a very
individual process. The classroom activi-
ties of the twentv-one S.C.F, teachers looked
much mors diffzarent than alike. The frustra-
tions felt by many teachers at various times
were often tied to (the teachers or students)
introducing a modifiad or new activity, which
again was nart of the nroject; such frustra-
tion was expected and legitimate.

The PROSE data supports the observation of the
COD s+aff that other teachers were influenced
to some degree by the work of the S5.C.P.
teachers (Table 21). The negative reactiocn

of some was offset by the interest of others.
In several instances other teachers informally
or formally joined or prepared to join the
5.C.P. teachers.

As a side note, the use of this unigue ap-

proach to evaluating a main dimension of the
Selected Classroom Project deserves comment.
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The high'y personal avpnrozach of the COD staff
to bringing about real change developad a deep-
rooted commitment on the mart of the teachers.
Thig is vigible in the teachers' comments.

The treatment and analysis of the data sub-
stantiates many of opinions gathered by the
staff in their work. This is a technique which
should be expnlored further and extended to
other areas in which human behavicor is to be
modified,

Princirals Questionnaire

In the original Selected Classroom Project
proposal it states that, as a prereqguisite
to the involvement of anv teacher, "there is
clearly communicated support from the super-—
visors and administrators involved with the
particular teacher's situation®. The COD
staff was concerned most with the role of
the building principal (there were eight in-
volved). At the end of the second phase, a
gquestionnaire was given to these principals
in order to document their views on the .
Selected Classroom Project. (See Appendix K.)

The generally positive attitudes found in the
teacher gquestionnaires are held by the princi-
pals. %¥When asked to mark their general level
of satisfaction with the Selected Classrcom

Project, seven pricipals chose either "valuable"

or ‘greatly exceeded my expectations”,K while one
zaid "ok". The fact that none of the princi-
pals was negative is significant. The princi-
pals also were asked to indicate their level
of satisfaction with teachers' performance.
Eighteen of the teachers were designated as
having “improved over past performance” or
"qid extremely well®”, while only one was
placed at "did less well than previously"”.

The principals'® view of student kehavior was
equally positive.

Principals were asked to list the most signi-
ficant positive and negative results of the
Selected Classroom Project. As in the case

of the teacher gquestionnaire, the results
listed as most positive were mainly affective-
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“The davelopment of a positive attitude
toward school by pupils”; The students
have baeen able to establish a one-to-one
relationship with each teachar"; "Teachers
were more relaxed teaching”; "A tremendous
lessening of negative verbalizations from
teacher to students about insignificant
rules, etc”.

There were also comments having to do with
the quality of teaching and learning-

"Ability of pupils to evaluate themselves®;
"One classroom showed marked improvement

in subject matter presentation and results”:;
“Opened the door to new ways of teaching”.

The negative results noted by principals were
concerned mostly with community or parental
reaction and with students' ability to handle
freadom.

"Parent reactions in some cases were quite
negative"; "Rumors grew un in the community";
“A few pupils developed a disrespectful at-
titude in their nersonal relations with
their peers and their instructors”; "Some
students will always sceek teacher direction'’.

There was also concern by som» principals for
suhject matter-

"Somae subject areas could be overlooked."

Principals were asked to evaluate the role of
the COD staff. All principals felt that the
coD staff had been “helpful” or "very helpful”®
to teachers. Nearly all also saw the COD staff
as being helpful to them as prizscipals. There
were several comments that COD might have
helped to prepare parents to a greater degree.
Cther data in the questionpaire showed that
nearly all principals felt they personally
had a meaningful role in the proiect and all
would encourage the £.C.P. teachers to con~
tinua in the same manner during the next
school vear. o S '
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7.

Seventh Grade Survey

In one schonl, an inderendent study was con-
Aucted by a guidance counselor to determine
the attitudes of two seventh grade classes
toward their participation in the Selected
Classroom Project. The details of this study
are reported in Apprendix L. Basically, 92
percent of the students reacted positively,
and 77 percent felt that they derived as much
or more learning from the S.C.P. approach.
Examples of student comments add to the in-
terpretation of the data, as do the recorded
impressions of the counselor.



V.

>

Dissemination

The effectiveness of the twenty-one teachers in
bringing about a new type of classroom led to using
these teachers as resources to help other, interested
educators. The teachers opened their rooms to visi-
tors from other schools (and “rom their own schools.
to a limited extent - the fact that people were com-
ing some distance to view these classrooms made some
of the S.C.P. teachers' colleagues curious enough to
go in). Four issues of the CREST, COD's newsletter
carried stories about the S.C.P. classes.

All teachers participated in two S.C.P. conferences
which over 400 persons attended. Several teachers
joined the COD staff in making presentations at a
number of major conferences which are detailed in
following sactions. Other speaking engagements, a
series of newspaper articles, a two-hour radio
talk-show interview, and a fifteen-minute video-
tape presentation rounded out the dissemination of
the Selected Classroom Project.

Newsletters

Beginning in Nevenker of 1970 there were four news-
letters prepared and mailed by the COD staff to

1100 area educators and lay people. The HNovember
issue indicated that COD was "zhifting gears" by
narrowing its activities to focus on the S5.C.P.
teachers. This same newsletter also carried ex-
cerpts from an article written by Sr..Theresa Fortin
with whom COD had worked to develop a more ‘“stu-
dent-centered” classroom during the previous vear.

Newsletters distributed in December and February
were prograss reports on the S.C.P. classrooms.

The participating teachers were identified and
specific descriptive comments about actual student
activities were included. An S.C.P. tezacher wrote
an extensive description of her own classroom for
the Fdbruary issue. The February issue also con-
tained a separate invitation to visit S.C.P. class-
rooms during visitation days. The April newsletter
announced two conferences sponsored by the COD
staff and the twenty-one teachers. These are

deseribed in the next section.
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CONP'ERances

At +he March 12 workshop the COD staff and the
S.C.P. teachers discussed the possibility of hold-
ing a workshop or conference as a means of sharing
the successes of the Selected Classroom Project
with other teachers or administrators who might be
interested.

Most agreed that there are problems to be faced by
teachers and administrators as thev start to develop
open classrooms. Where and how do I start? What is
my reie? What will my classroom look like? What
about grades? How do I teach basic skills? How :
will parents react? Will students really learn?
They furthar agreed that since they had facad these
problems themselves their experience would be help-
ful to others starting out:.

Approximately 450 persons attended two conferences
on the Selected Classroom Proijcct which were held
at the Middle School in Dartmouth on April 28, and
at the Hyannis West Elementary School in Barnstable
oni May 6. The purpose of these sesgions was to use
the experiences of the twenty-one teachers in con-
veying the spirit and techaiques in the operation
of the Selected Classrooms.

Advance notices were sent to all 27 participating
gcheol systems. The CREST, COD's newsletter, car-
ried the announcement to 1100 educators and some
S.C.P. school principals sent invitations to par-
ente of their participating students.

The program was structured so that the S.C.P.
teachers and some students from their classrooms
were available as resource personnal. After a
brief presentation of the general approaches
used, the contferences provided two hours in which
the attendees could discuss informally the vari-
ous classrcoms with the teachers and students.

Display areas for each school were set up in the
library at Dartmouth and in the cafeteria at
Hyannis and included samples of classroom activi-
ties, as well as movies, video tapes, and 'slides
which the S8.C.P. teachers felt best could describe
their own clagsrooms. Materials were distributed
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which would be of help to teachers who want to
establish these kinds of classrooms. (See Appen-
dix E.) The COD staff distributed background in-
formation on each school and its S$.C.P. classrooms.

Secause the Dartmouth conference was held in an
5.C.P. school, the Dartmouth teachers used their
own classrooms as display areas. Those attending
were free to examine the rooms and the student
work in progress. In addition, a grouo of Fall
River Middle School S.C.P. students used the audi-
torium stage to present a continuous showing of a
variety of plays which they had written and pro-
duced.

Visitations

Forty teachers and administrators resoonded to
COD's invitation to visit the $.C.P. classrooms.
The general format for a visitation was to have
a member of the COD staff orient a small group of
visitors (2-8) to the chiective and nature of
$.C.P. classrooms prior to entering them. The
visitors were then taken to those S.C.P. class-
rooms which most closely corresponded to their
subject and grade level interests. Conversation
with students was encouraged, and the S.C.P.
teachers answered guestions as time permitted.

Workshop and Conference Presentations, and Sveaking

Engagsments

The COD staff was invited to present the S.C.P.
storv at several major conferences. Most of tl.ese
presentations involved teachers from the S.C.P,
classrooms:

1. Regional Conference on the Humanities, Boston
University, March 27, 1971. - Two members of
the COD staff and one S.C.P. teacher showed a
video tape of an S.C.P. classroonm (see part
G. below) and presented an overview of the
Selected Classroom Project to two groups
totaling 100 persons.

9. Annual Meeting of the National Council cof the
Teachers of English, Boston, April 19. 1971 -
Three members of the COD staff and an 3.C.P.
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teacher made a similar presentation to 25
persons.

3, Annual Convention of Teachers, Fall River
Dioceses, Attleboro, Mass., May 6, 1971 -
two merbers of the COD staff and two S.C.P.
teachers presented an overview of the Project
and described specific classroom situations
with a slide presentation to over 400 educators.

4. New England Program in Teacher Education Con-
ferences, Cranston, R. I., June 2, 1971 - One
coOD staff member and. four S.C.P. teachers pre-
sented an overview of the Selected Classroom
Project and handled basic questions about im-~
plementation of an open classroom to three
groups totaling 60 teachers and administrators.

5, Cape Cod Chapter of tha International Reading
Association, Harwichport, Mass., May 5, 1871 -
One COD staff member gave the background and
an overview of the S8.C.P. classrcoms to 75
educators.

6. Classes in education at Southeastern Massachu-
setts University, Dartmouth, MMass, April = One
COD staff member spcke to several different
classes totaling 100 students about the phil--
osophical background, characteristics, and prac-
tices of S.C.P. classrooms.

Newspaper Coverage (April, 1971)

The New Bedford Standard Times published an out-
standing series on the S.C.P. classyooms. (S=e
Appendix M.) The four articles were prominently
placed in the Sunday edition of the paper. Each
of the first three descriled a a:-.cific §.C.P.
classroom situation and che finali article high-
lighted the role of the COD staff. (Newspaper
circulaticn is approximately 100,000.)

Local School Workshops

Somerset, Mass., May 12 and 18 and Barnstable,
Mass.,, May 19, 1971 - The workshops in both loca-
tions were conducted by COD versonnel at the re-
quest of the faculties who wanted to know wore about
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the implem~ntation steps in developing a S.C.P.
classroom. One school contained two S.C.P.
teachers whose success stimulated twenty-one col-
leagues to participate in the two workshops. The
Barnstable workshop grew from interest stimulated
by the S.C.P. Conferences (see part B abhove . )
These workshops dealt mainly with specific gues-
tions about the implementation of the S.C.P.
approach. Two of COD's staff worked with a total
of 35 teachers.

Videotape -

A member of the COD staff taped a block of time
from an S.C.P. classroom. This tawve was then
editeda and narrated bhv the teacher. The tape
wae ueed extensively to demonstrate the essential
characteristics of the S.C.P. classrooms.

Radipp Oven Line, WBSM New Bedford

May 25, 1971 - Two members of the COD staff gave
an overview of the S$.C.P. approach and responded
to telephoned questions from listeners during a

two hour evening period. ‘The program has a lis~
tening audience of approximately 10,000 persons.

(%>
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VI. Conclusions

1.

f‘{

Teachers who are traditionally oriented can
nlan and implement open classrooms in a short
period of time.

a)

b)

c)

d)

e)

f)

Participation hy teachers must he
voluntary.

Teachers of all ages, experiences, and
hackgrounds can make the transition but
experienced, emotionally secure, conven-=
tional teachers who have a constructive
relaticnship with students have the best
prospects for success. (Many attempts
at educational change have pushed aside
the teacher with ten or twenty yvears of
conventional teaching experience as beind
tno slow to respond. These teachers
proved to be the most suc~essful in the
Selected Classrcom Proj=ct.

Visible administrative support for
teachers who are making changes 1is a
necessity, and actual administrator par-=
ticipatir: in the classroom is highly
desirable.

All teachers undergoing nge need some-
one to consult with at £ uent intervals
and in a highly personal! ay.

Those filling advisory ° onsultant) roles
should be able to form ¢ .e necessary
close personal relation: 1ip with each
teacher.

The advisors must at least understand

and support the purposes and direction

of the changes, even if they do not have
the actual experience in the new prac-
tices. The advisors should also be pre-
pared to learn from the teachers, as this
approach will stimulate come teachers to
exceed original expectations for change.
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g)

h)

3)

k)

Teachers should begin the transition to a
more open classroom hy retaining those
elements of the conventional setting
which they need in order to feel reason-
ably secure.

Starting the program guickly in the class~
room with a minimum of intellectualizing
(assuming that teachers understand the
concept and the introductory process) 1is
an effective way to make the transition.

Teachers nead some veryv specific means,

such as procedures for goal setting, in

order to effectively ber’™ "~ their
classrooms.

If two or more teachers can work together,
and if less experienced and more experi-
enced teachers can be linked, the results
will be more effective and lasting.

An open classroom generally is not a solu-
tion for a teacher who is disorganized or
who has antagonistic relationships with
students. Wwhile open classrooms do reducs
teacher-student: tensions, they do not
"eure” personality problems or remediate
poor habits.

‘Although most students in grades four through

eight benefit from this learning approach, it
is no% appropriate for all students.

a)

b)

The large majority of students in grades
four through eight are capabls of setting
their own goals znd operating in a respon-
sible manner in an open classroom setting
under average conditions.

The majority of these students view an
open classroom as more desirable than a
conventional one.

studenis are willing and capable of relat-

ing clor2ly to a teacher in an opan class-
room.
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d)} There are a few students in most classes
who will not function well in an open
classroom, even after extended paricds
of time. Alternatives which have more
structure should be available, and each
student sheuld be able to select the
most appropriats learning situation for
himself.

e) Even in an open classrcom, most students
need the security of some clearly stated
hasic rules concerning personal behavior
and the learning format. “(As in a tradi-
tional classroom, if students lack order
or structure for their behavior, they
often become insecure and engage in ir-
responsible and destructive acts.)

f) While heterogeneous grouping is most con-
sistent with the philosophy of an open-
clagsroom, homogeneocus groups at any
ability level should he able to function
effectively.

g) Eighth grade students seem to have more
concerns about sealecting their own learning
than do younger students. (This might be
related to their concern about entering
content-oriented high schcols and/or
their maturational problems. Further
study is needed.)

[
.-7
S’

Students can play a large part in altering
the physical setting of a classroom, and
this improves their attitude towards being
a part of that classroom.

1) Special attention needs to be given to
student~student relationships in an open
classroom. Students can become so involved
with their own interests that they are not
consciousg of the needs of others.

3. Flexibility in using space and resources is
essential for open classrooms but this does
not require modern buildings. Older facili-
ties often have much more flexibility than
they are cradited with.
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a)

b)

)

q)

e)

Sharing of resources promotes cooveration
among students and teachers in a natural
way.

Schools of any size can succeed in initi-
ating open classrooms, but those which
have small adriniztrative units (a few
hundred students) and have established
strong interpersonal relationships have

a better.chance for success.

while a modest student-teacher ratio is
degirable, teachers (devending on personal
capabilities) can operate opan classrooms
with ratios as high as forty-to-one.

ated without
vileges for

Open c¢lassrooms can be ini
extra expense or swnecial p
tha teachers involved.

+i
ri

Open classrooms need and readily support
the use of a variety of resourcesg (profes-
sional and lay adults, time, and materials).

Clear communications betwe=zn teachers, students,
administrators, and parents is essential for
success of this program.

a)

b)

Administrators and teachers should infor-
mally assess the "character" of the com-
munity and its expectations for education.
(There are members in every community who
will view the open classroom as & break-
down of school authority and a lessening
of real learning. If the number of these
persons seems’ significant, the gschool's
cormunication efforts must be more
sophisticated.)

L}

pParents need to be informed in a "matter
of fact' manner about changeg in classroom
procedures. The schools should avoid fan-
fare and educational jargon in communica-
ting so that unrealistic expectations will
not develop. The label “experiment” is
unjustified in reference to open classrooms
and should not be used.
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a)

e)

Teachers and administrators who already
enjoy the respect of parents will have
less @ifficulty in communicating the
changes and having them zccepted by
parents.

some form of writiten evaluation of a
student's efforts, develoned cooperatively
by both student and teacher, is apprecois=
ated by most parants and strengthens their
support of the changes in classrooa
operation.

Other faculty members need to be kept in-
formed about developments in cpen class-
rooms but they should not be pressured

to participate.

The closer relationship between students
and teachers in this type of classroom
establishes new levels of communication
and beacomes a very powarful “tool” for
teaching.
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B;anning Guide

This guide is designed to sexve two purposes. It is a
sequence of steps upon which to bhase vour planning for the
first phase of the project, and it will become a record of
that plan which can be shared with cothers. Since this project
is heing carried out with a small number of teachers, it is
important that a written record of your efforts, whether suc-
cessful or otherwise, he available.

On the following pages the various sagments of the
project are listed, with a brief commentary for each., It is
essential for each teacher to consider all the questions in-
volved, and your responses to these will form the basic plan
for you to develop in your classroom during the first phase.
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A. Orienting Those Who Will Be Involved

Question 1. How will I communicate to my students, to other
teachers, and to parents the purposes and nature
of my classroom?

Both students and teachers need a period of time to bhe
introduced to tha concept of a "student-centared classroom".
Provisions for you include opportunities to read a statement
of the objectives for such a classroom, to ask questions of
the COD staff (interview), to decids whether you would parti-
cipate, to work with other teachers with similar objectives,
to have some guidelines for planning, and to have pcrsonal
ccnsultation while preparing a plan. Communication with stu-
dents needs to be equally comprehensive. As a £irst step in
planning, it is suggested that you prepare a means o»f intro-
ducing s.udents to the "big picture”.

Question 2. Illow will I communicate to other teacheéé working
with the same children about the purposes and
activities of my classroom?

Your classroom situation will probably be encouraging
children to learn in a way which is markedly different from
that encouraged by other teachers. It is likely that the
children will begin to compare and react to the different
"norms" of behavior expected of them. If czhother teacher's

first insight into your classroom comes when a child asks,
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"How come we can't =alk, etc. in here like we do in Mr. ¥'s

class?" there will probably be a defensive reaction. Dis-

cussing some of your plans and extending an invitation to

visit your classroom may help.

Question 3. How will I communicate to parents the purpose
and nature of my classroom?

It is important that parents do not gat the impression
that some kind of "experiment” is being performed with their
children. The kind of classroom you are working toward 1is
well established as a legitimate way of learning. Prcbably
it is not necessary to make a comprechensgive presentation to
all parents in the early stages of this project. The best
form of communication might be to ask the student to show his
folder to his parents, and provide soms place for them to
comment. Parents may make inguiries as to ient is
nlways "looking feor stuff" to take to school, or, if the
situation is successful, why an increase in his enthusiasm.
A few students may be threatened by being asked to set their
own goals (possibly because of an overdependence on the
teacher or a strong drive for traditional achievemant and
rewards) and cause parents to ke concerned. These parents

could be inwvited in for a wisit to the classroom.

11/70
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If vou feel that it is really necessaxry (or desirabl=)
to advise the parents about scme new activities which are
planned, a note sent home with the following message might
suffice:

Dear Parent,

During the next few weeks our class is going

to be working on some new activities. Probably your child
will keep you informed as tc what he is doing. If you have

any questions, please cive me & call.

Taacheyr

11/70
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Knowing The Students

Question: How can I add to my knowledge about the interests,
abilities, and learning preferences of my students?

A teacer's understanding of any particular student is
often guite limited. Part of your planning effort should in-
clude a means for learning more about each of your students.
Perhaps a simple questionnaire given in the next few weeks
would be helpful. Some of the information that you might seek
could include;: hobbies, important experiences (travel, adven-
tures, people known, etc), things disliked, things enjovyed,
preferred ways of learning, ekills, interests of parents or
other members of the family, etc. This information can be
placed in a folder which you share with the student and may

be used as a reference for goal setting and planning.

11/70
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C. The Setting

Question: What ere the limitations in my teaching situation?
These limitations may be ones that you impose and/or ones
that are a part of the school. An example of a limitation

might be the selection of a subject area i which to begin

this project. The word “limitations® is not being used to
indicate either a positive or a negaiive condition. However,
stating the limitations felt necessary in the beginning can
help you to see whether the objectives sought are practical
in your situwation. Some of the arecas of limitations bkesides
subject matter might include ohysical movement, changes in

layout of a room, time, materials, safety, space, etc.

=
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Setting Achievement Geals

Question: What is my view of an achievement goal and how can
I -:1lp students to determine theirs? ,

The assumption behind student goal setting is that all
students potentially can identify their interests and needs.
Some students need only b2 introduced to the idea of setting
their own goals and they will be "off and running”. Others
will require patient CounSelling in order even to begin the
process. ¥You will prpbably need to plan some format by which
students can learn to wrXite a ciearly stated goal. The ini-
tial goals written by students may be superficial, vague, and
unimaginative sounding [I'm going to learn about airplanes.].
By asking a few key guestions, you can usually help a student
without discouracing ™° ’ What ure sc.ue w. che thiogs
that interest you about airplanes?, Have you ever fliown?,
What was it like?, what kinds of planes interest you th: most?]
The answers to these questions may produce a more spec ficC

goal [I am joing to learn what makes an airplane fly.l.

A goal statemant skould also contain sors indicat:.c-
of mears as well as ¢nds- iWhat are some of the ways o'
could fiad cut how an airplane flys? -talk toc a pilot, -zad

a book, huiid a mecdel, etc.] The goal might then read [I

re
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am going to build a model airplane which I will use to learn
how an airplane flys.] Another way of stating goals is to
word them as outcomes [T will have built a model airplane and
be able to explain how it flys.] The procedure for goal set-
ting should include a step whereby a student checks the feasi-
bility of his goal with you. This need nnt mean that a stu-
dent stops all activity (planning) until he sees you, but
rather, that he consults you before he starts planning or at

some ecarly stage.

The idea of goal setting is to help students to ¢conscic’ .

act on the basis of their own interests. Goal setting need

10t become another kind of teacher assignment which “gets
done”. The kind of encouragement students receive from you
will have much bearing on how close the goals they set corres-
pond to their real interests. If you seam to conve§ that
reading about things is the mostlimporﬂant way to learn, then
most students will avoid hammering, drawing, singing, acting,
atc. in goal setting. Try to open up learning options as part

of helping students set goals.
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5.

Planning For llecting Achievement Goals

Question: How am I going to help students nlan their activities?
Students will have to make some plans (as vou are making
here) as a part of reaching their goals. Thore are many
systems® for planning but most come down t. answering a iew
basic questions (assuming the goal is set).

. What are the ways in which I could achieve my goal?
Wwhich one (8) seems best for ma?

what kind of “stuff® will I nead to do it?

Where will I get the stuff?

What will I do with the stuff?

. Bow much time will I need?

. How will I use the time?

»

Qtrhd O OD

students need to see planning as a vractical step and no¥

just és a sheet which is prepared to keep the teacher happy.
Both planning and goal setting will be different for different
students. If a student has a very hard time writing, or balks
at any writing, then vou may have to be satisfied with a few
simple statements Imaybe ewven write it for him or have other
students do it]. Others can be encouraged to prepare =laborate
timetables. The length of time planrned.. will also vary with
the capability of a particular student to sustain an activity.
Mayba some should only try to plan two or three days at a time,

while others mavy be ready for a week or two.

LX)
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. Resources

Question: How can I help students to use a greater variety
of resources in learning?

Every person and object which exists is a potential re-
sourc~ for learning. However, classroom practice often leaves
a studaent with the impression that books are the nost impor-
tant source of learning. Your efforts in the classroom can
help studerts (also teachers) to overcome this impression.
Some specific resources which could be considered include:s
the teacher (as a nerson), othoer students., parents and

friends, things in and out of the classroom and school,

and things in the home and communitv., It is hoped that much

student activity will utilize materials and ideas obtained

on his initiative outside of schocl. The dagree to which
this carryover happens is one good measure of your classroon's

effect on the student.
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3. Rcoom Lavout and Use

Question: What changes in the physical setting of my classroom
might cenhance student activity?

Sometimes it is helpful to develop general areas in the

classroom for different kinds of activity'for example:

- Dooyx | -
Small Construction
Group Area
Display Diecussion
(rug, priilows) Woodwork, etc.
Area
4 (Renches,
(Tables) + Fasels, Tools})
ulet!
Cuie T General work
Reading, and instructicnal area +
Thinkiny, . . Dooxr
Daydreaming (Tables and chairs) !
(Rug) : Chalk and Bulletin boards

Drawing the floor plan of your room and tasting the possibili-
ties would be useful. As students becone involved with their
goals, thev will probably begin to suggest and initiate change
in the physical setting. Students enjoy moving furnitute,
putting up displays, and generally versonalizing classroom

space.
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H., Evaluation

Question: How might the student and I evaluate the rasults?
Evaluaticn neads to be a cooperative process in the
“student center=2d classroom”. It need not he based on some

decigion at the end of an activityv, but rather it can be a

continuous process.
As an examplas
Each studant could have a felder in which he places
a statement of his goals, a copy of his plan, and

some record (diary) of his progress. The teacher,

in the same folder, can write comments about the goals,

plans, and progress while in consultation with the stu- {
dent. This folder could then be sent homa to the
parent as a documentation of the student's activity.

If a letter grade is necessary, it could be a result of

an agreement between the teacher and the student.

e L e g A AR LR o 1 % e it

This example illustrates an "open system" of evaluation f

and record keeping. Both student and teacher have full

aceess.
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Recycling

Question: What do the student and I do after he has achieved
a particular goal?

Hare you need to work out a procedure wheraby both
you and the student know what the steps are to draw one ac-
tivity to close and begin anothar, or extend the one in which
he is involved. The clearer students arce on basic procedural
questions, the more free you will be as a teacher to aensult

with students on the more important aspects of learning.

i R A e e an




cCo0o0D
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- C T
Title IT1 - 14.

SELECTED CLASSROOHW PROJECT

J. Relationships

Question: How will the stuvdents and I deal with problems
of interpersonal communication and cooperation?

The “"student-centered” situation encourages people to
move, talk, and zngage in a host of diffarent. activities.
This means that situations involving the ralationships among
individuals and between an individual and groups will be an
important and constant consideration. It would be helpful,
as part of your planning, to identify som» general situations
that might prove difficult, and to include some alternative

solutions to any anticipated prcblenms.

12/70
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K.

PROJECT co0ovD
ESEA Tiitle IT1 15.

SELECTED CLASSROGH. PROJECT

Teacher Bechavior

Question: What is the effect of my personal behaviocr on
that of students, other teachers, administra-
tors, and parents?

The way in which you behave toward others often determirn. s

their resvonse to you 7- 1is poscsible to tell students that
thaey should feel free + 37 2ak with each oth2r or with you at
anyti .. However, the v2° in which you act ~when they do

speak is the real test of your sinceritv. 2 similar state-
ment could be made about all your expectations for this project.
If in the process of goal setting, you are obviously uncom-
fortable when a student honestly =xpressas his goals, he will
begin to develop goals that are meant mainly to satisfy you.
Some time spent talking with a meﬁber of the COD staff after

a classroom visit might be helpful in assessing your bhehavior

as it effects your students.

82



10
2.

Appendix B

Teacher Questionnaire - February Workshop

Summary of Teacher Questionnaire Data

.
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Selected Project COD
Classroom 52 Ash Street February Workshop
Project New Bedford, Mass. 02740

Instrument 1

Please leave this questionnaire with Larry, Jder -y, or Bill after
evening discussions.

An Agssessment of Your Situation at This Point

1. What were the most important expectations you had for this
project at the start?

1.

2,
3.
L.

2. Which of these expectations have been most fully realized,
which least realized?

Most

Least

3, What were the most important reservations you had at the
: beginning of thls project?

1.

20
3.
Ie

i. Which of these reservations have been justified by your ex-
perience in the last six weeks?

oy
>




S. What were the most significant positive results of this
project that were unexpected?

6. What were the most significant negative results of this
project that were u@expected?

7. a) At this poirt, what is your overall level of satisfaction
with your classroom in the project?

check one space ! ! i J L
very low "ok high very
low high

b) At this point, what is your level of satisfaction with your
performance as a teacher in this project?

echeck one space ! i ! ' !
very low ok high very
low high

¢) Please assess the current level of your personal competence
in each of the following teaching skills:

1. helping a student

1

*
H

identify a goal very low ok high very
low high
2. helping a student ! 1 v J '
develop a useful very low ok high very
plan low" high
3, helping students ! ! ! ! !
locate resources very low ok high very
low high
L. listening to ) ! ! ! !
students very low ok high very
low high
5. asking questions
which cause a ! ! ! ! !
student to develop very low ok high very
his "own" ideas low high
6. knowing what indi-
vidual students are ! ! ' i !
doing very low ok high T very’
low high

-
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a)

e)

)

e ping a studen: ! ! ? i _ v
evaluate his very low ok highk RS
¢. forts low noozh

8. maing use of
i.1e physical ! ! } ' i
setting (room, very low ok high very
building, etc.) low high

9, getting assist-
ance from other i ' d g 1

resources people very low ok high very
(teacher, parents, low high
stc.)

10. speaking in a con-
versational tone in ! ! ! ! !

classroom very low ok high very

low high

11. communicating ! ! ! ! !
with parents very low ok high very
low high

12. getting students

to help one ! ! i ! !
another very low ok high very
low high

13, other

List those four skills (numbers) which you feel are most im-
portant for a teacher to develop in this kind of classi oom
(project).

List those four skills (numbers) which you feel are least
important for a teacher to develop in this kind of classroom.

At this point, what is your level of satisfaction with the
performance of studentse.
? 7 7 ' ?
very low ok high very
low high

Generally, "high achievers" before I changed the sytls of my

classroom are now

(circle one)
) continuing at the same level
b) reaching even reator heights
¢) dragging their feet

7
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g) Gonerally,"low achievers” before I changed the style of my
classrcom Are now
(circle onc)
a) continuing at the same lovel
b) really trying to accomplish something
c) worse off than ever

h) Place the students in your class(es) on the following
seale as to the % falling into each space.

| 1 ki 7 1 f !

. ]
0 - il 2 3 n c 6 7

8 total little a glimmer real involved¢ highly hard to
loss! response of hope possibil< with gool self- believel
ities results directed

& motivated

6. Place the students in vour class- on the following scales as to
the % having each level of competency in a particular skill:

1. setting and refin- ' ! ! ! L
ing goals very low ok high very
low high

2. planning activities ! ! i v !
very low ok high very

low high

3. locating and using i 3 ! 1 !
resources very low ok high very
low - high

Iy listening to others L ' ' ! t '
very ilow ok high very

low high

5. seeking help from v v t 1 i
others very low ok high very
low : high

6. evanluating their 2 v s ! L
own performance very low ok high very
low high

7. making use of the ! ' ' ' |
physical setting very low ok high very
low high

8. behaving in a con- ! 1 i J i
structive manner very low ok high . very
low high

e et b ot e A e g 2 e 2
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10.

11,

12.

9, using a variety of
means to express ! ! i ! !

themselves (writing, very low ok high very
drawing, building, low high
speaking, etc.)
10, making good use of ! T f ! !
time - very low ok “high very
low : high
11, other

What, specifically, have been the advantages and disadvantages

in having two or more teachers in each school initiating this
project.

Advantages Disadvantages
1, 1.
2. 2.
3e 3o

At this point, I would like to (circle one)
o) discontinue this approach in my classroom
b) continue this approach but in a reduced way
¢) continue in basically the same way
d) expand this approach

What, specifically, are the most serious problems you now face
in the further development of your classroom?

At this point, I feel the COD staff (circle one)
a) has been very helpful to me
b) has been helpful to me
¢) hasn't been of much help
d) hasnit been of any help
e) isn't really needed in my situation

I hope to achieve the following things as a result of this
workshop:

)

b)

c)

a)

e)




Proijzct COD
52 Ash Street
New BRedford, Mass. 02740

SELECTED CLASSRANM  PRAIECT
Summary of Questicnnaire #1 -~ An Assessment of Your

Situation at This Point
(18 rasponses)

Q. 1. what were the most important expactations you had for this
project at the start?

Responses: (Numerals in parentheses indicate number of responses)
a) To individualize teaching-learninz (5)
b) To develop student skills, to focus on interests (3)
c) To make student responsible for own learning/

activities (3)
d) To try to meet school philosophy (2)
e) To provide students with opportunitv for self direction (2)
f) To lezarn from one subject in order to broaden othars (2)
g) To make learning more real and alive (2)
h) More informality (2)
i) To let student enjoy school (2}
The following were listed only once cach:

To reduce teacher-student confrontation
To reduce imposition of teachers value on students ‘ ;
To provide opprortunity to fail and trv again ) :
To provide class time for student’s own use ¢
To develop student curiosity |
Toc allow for group spirit growth ’
To learn without pressure :
To use teacher as resource by student :
Student will know themselves and each other 3
How does discipline change with different classroom
Student can learn without teacher direction
Teacher will stop being a policeman
To use community resources in classroom
To go and see other vprograms and classrooms E
Clearinghouse for technigues ’
To help in implementing changes in classroom
To provide for a maximum of student achievenment
To encourage student creativity 7
To try ideas of my own (teacher) E
To get out of teacher's rut :
To help student gain more scientific or everyday knowledge
To help develop real and personal contac’ with each student
To humanize classroom
To allow each student to reach learning potential

)

" o




Q. 2, Which of these expectations have been most fully realized,
which least realized?

Respdhses
a) Most fully realized:
.To see if kiddos can learn with minimum of teacher
direction
.To observe how discipline is affected by different
teaching methods
.To determine if kiddos can carrv through on projects
in which they are interested
.To create an interest in learning in those students who
previously showed little interest
«To develop a stronger relationship between the students
and myself
~Get students to initiate classroom learning experiences
-That the kids will develop rasponsibhility for their own
learning
«That the kids will become more involved with each other
and aware of each oth=ax
-Individualized teaching
-The need to treat students as individuals and realize
their own individual potentials
-To better open classrooms to all learning experiences
-Releasa time acceptance by administration
.The idea of an informal atmosphere and the help from
the COD staff have been my most fully realized goals
.T certainly have rcached individuzls that I never would
have done under the former system
.students' creativity and "life®-wow!
‘A spirit of cooperation betwsen the students
i .Aid in establishing environment where failure is not
; to be feared
.Change in teaching philosophy and classroom techniques
.T wanted the kids to begin relying on themselves for
their education
.T wanted to stop disciplining all the time in simple
behavioral problems
: -2 working relationship with students
i -Happy attitude toward school

b) Least fully realized:
To improve the teaching and learning process with
children
To develop a dynamic classroom
Davelop a sense of rasponsibility in each student for
his or her actions
That the kids will come to realize their abilities and
limitations
Imposition of my values on students
The idea of coinciding with the philosophy of the school
To provide all students a maximum of achievement o
Guideline
Children not taking prover advantage of program. Many
abuse it.







I wanted to try to escape from books

The concept of reaching the slower students is still
somewhat of a problem

Various methods of my own-hal

Self-direction in the classroom is poor

Development of atmesphere where time for student is
available

Develop ability in student to state and focus on area
of interest

Availability of soms definite plan fox change

T wanted to bring the surrounding community into the kids
education, including wnarents

A more useful scientific or evervday knowledge
Personal and collective responsibility

0. 3, What were the most important reservations vou had at the
beginning of this project?

Responses:
a)
b)
c)
a)
e)
£)
g)

h)
i)
i)
k)
1)
m)
)
o)
P)
qa)
r)
s)
t)
u)

(Numerals in parentheses indicate number of responses)
Would students accept program? (%)
Would students suffer academicailv? (7)
Was teacher experienced enough? (6)
Could teacher "cope” with activities? (56)
Would students get out of hand? (4)
Would students do meaningful things? (4)
Physical limitations of room and facilities and
materials (3)
Would other teachers cooperatae? (3)
Can students really plan? (3)
Should teacher be in charge? (2)
Would parents accept program? (2)
Isn‘t a structured classroom nseded? (2)
Would administrators really approve? (2)
Could progress be evaluated? (1)
Is texthook necessarv? (1)
Noisy room might be bad (1)
Could students maintain interests? (1)
Not knowing what is happening all the time (1)
Students might be “spoiled” for other teachers (1)
Can slow students adapt? (1)
Would there be too much jurk around? (1)

Q. 4. Which of these reservations have been justified by your
experience in the last six weeks?

Responses:
a)
h)
g)
b)
£)
i)
k)

(Mumerals in parentheses indicate numher of responses)
would students accept program? (3)
Would other teachers cooperate? (3)
Physical limitations of room and facilities and
materials (2)
Would students suffer academically? (1)
Would students do meaningful things? (1)
can students really plan? (1)
Would parents accept program? (1)

-
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1) Isn't structurad classro® ¢Ng2q? (1)
1) Could progresSs be evaluaf\/\ (1)
£) Can slow students adaoty (/)

Q. 5. %What were the most Signifigﬁ\% fﬁgitive raesults of thiSs
project that were ulexpectsilh

Responses:
a) Student Responsibility

1. That the kids actuall& WORERd on goals during their
free tima and these A ALF «Are sot in math.

2. piversification of AL AyZ 20\d student self contfol.

3. The deg¥ee of responﬁipi¢i¢? that +the kids have as-
summed was somewhat N ML 4109,

4. The students attitud ALA panavior which has be®n
excallent. .

5. The professionalism Whlvﬂ ?he students have with
their aPproach to tply pAyjtct.

6. Assumptlon Of respop§®hi115b and dssire on the
vart of many studeny\’

b) Student Interest
1. The kids are beginnjly y° Find that books can Pe
fun and interesting.
2. The imm@diate easy-dV\;Ng rfyling of the students.
Unknown interasts n/h YyAylyged.

c) student developfent ang \%&ﬂlnaﬁﬁ
1. The tendency towardq \/\s%9ity in original writing-

2. The students f£inallY /249 *ng school and theiy
behavior, '

3. Some childrén have F\A ¥ Plossomed in this project.
Becoming independenf M} yRterested - One dropPut has
decided to Continug \A\ Tyle-

4., The eagSrneSs with “N\f\p gOme children who wer®
rather Quist, blosgA/\ wt,

5. Some students who I Y/\/\ Qypected to make such
tremendous Gains hg?y \/e¢, s fantastic job,

6. I am happy with wha& AN\ Yoing on in grade six
social Studies, and WP iph my students are.

7. The way in Which th? AP Yy easily switched intQ a
science project and yA\ N Rwch more effecient Job
job of it than a qrAP /Yy in the project.

d) Other

Kiddos work in spu{ﬁ§”§ﬂmé davs highly motivat®d,
other days less so A t{varad.

Q. 6. What were the most signifiﬁgat ZWYative results of this
project that were unexpectly/

Regponses:
a) Students
1. A few Students who \4% L/A3n excellent achievets
showed a lack of ig\ylgB{¥y in choosing their Own
a.g.'s-




2. That some of the children I considered highly
creative could not make the transition, and became
anti-school.

3, Inability of somz students to szlect and execute
proiacts. -

4. The passivity and unapproachability of some of
the students.

5. The inability (or lack of desire) of 2 students
to accomplish anvthing on their own.

6. A few fourth grade bovs are totally wiped-out.
They cannot come up with anvthing and are even
unahle to think to ask me for help.

7. Arsolute inability to see where a project might
be carried on. Copv-catting of nrojects.

g. [Lack of] Responsihility and thoughtfulness of
others. :

9. KXeeping the pupils interested in learning. It
appeared that interest in a proiect lasts one week
for most. Less for others.

b} Teachers

1. Lack of time when I could be availabhle to students
so that program would run smoother.

2. Excessive strain on teacher

3, I would sav present reactions, hut that doesn't f£it
so I'1l say I am not satisfied with the structure
of my room. It doesn't fit this stvle of learning
(vet).

4. My inner feelings~being so mixed up myself. I
thought I would be so secure in all situations
in the classxroom.

5. The negative attitude of some of the facuity
memhers in regard to the program.

6. Traditional teacher vehemence.

c) Parents
1. The reaction of many parents arnd others who visited
in connection with the school pProgram.

Q. 7a. At this point, what is your overall level of satisfaction
with yvour classroom in the preject?

Responge: N= 2 7 6 3
¥ L | L |

Verv low ok high very

low high

0. 7b. At this point, what is your level of satisfaction with your
performance as a teacher in this project?

Response: N= 3 7 8
¥ 1] § ] R

very low ok high very
low high
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Q. 7c. Please assess the current level of vour personal competence
in each of the following teaching skills:
Response:
Teaching Skills tvery!low ! ok high]very
iow | i hicgh
1. helping a student identify a goal i 4 | 10 4 1
2. helping a student develop a useful | ; 2 10 5 1
nlan ' i
3., helping students locate resources T 2 J 3 5 3
4. listening tc students ! 5 8 5
| !
5. asking aquestions which causze a !
student to develop his “"own" ideas b2 10 5 1
i
6. knowing what individual students }
are doing 1 5 7 5
7. helping a student to evaluate his } F
efforts - P 2 10 6
8. making use of the physical sctting
(room, building, etc.) 2 3 10 3
9, getting assistance from other % f
resource people (teacher, parents, '
etc.) 1 6 7 3 1
10. speaking in a convarsationsl tone | ;
in classroom yo1 8 | 7 2
] b
11. communicating with parents 2 L 3 5 8
12, getting students to help one another L 1 i ) 4
d ! {
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0. 7d, List those four skills (numbers) which veu feel are most
important for a teacher to develop in this kind of classroom
(project). List those four skills {(numbors) which vou feel
are least important for a teacher to davelop in this kind
of clasgsroom.

Responses: (N=number of choices for each skill)
TEMestY Teather |  Least
Important | skills | Important
‘W= 13 1. helping a student identifv a aoal N=
92 2. helping a student develop A uvseful plan 1
3 3. helping students locate resources 2
4 4. listening to students -
19 5. asking questions which cavse a student
to develop his "own™ ideas -
2 6. knowing what individual sz-_l=ents are
doing 2
12 7. helping a student to eval . *te his eZforts -
1 8, making use of th: nhysical satting {room,
building, etc.) 3
3 9, getting assistance from ot =r resource
peovle (teachs., parents, Z2C.) 2
2 10. speaking in a conversational tone in
classroom 5
- 11. communicating with parants 9
5 12. getting students to help one another 3

Q. 7e. At this point, what is your laevel of satisfaction with
the performance of students.

Responses: (These are shown according to the way in which each
teacher responded to question Th-satisfaction with

self as teacher. Teacher satisfaction with

students’ role

= i
_q {verv|low ok {high{very
% | low .. high
& very low :
29 b | %
o a low (3) : 2 1
©
o bk (7 ' | 4
- ; v ?
a & high (8)%* ; i 1
8g Ivery high ‘ |
\ &3 ——
Q - 1 (1 no answer)
ERIC _
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Q. 7f. Generally, "hidgh achievers” before I changed the stvle
of my classroom are now
(circle one) ' Rasponses: (two no answer)
a) continuing at the same lavel
b} reaching sven greater heights
c) dragging their feet

I Y

0
~d
A

Generally, "low achievers” before I changed the stvle

of my classroom are now

(cixrcle one) Responses: (one no answer)
a) continuing at the same leval

b) really trying to accomplish sor=athing 1
c) worse off than ever

NN W

0. 7h. Place the students in vour class(es) on thn focllowing
scale as to the % falling into cach snaca.

£ H 1 H ¥ ? ? 1

0 1 2 3 4 5 ’ 6 7
a zotal littis a glimmer reai invelved highly hard to
loss! rasponse of hope possibil~ with good self- halievel
ities ragnlts directed

& motivated
asponses: (4 no answers)
1. Ten teachers out of fourteen rasnonding rankxed 40% or
mor= of their students as falling into the categories
aboqgvg on the scale.

2. Three teachers out of fourteen raspondindg ranked 40% or
more of their students as fallindg into the categories
below 3 on the scals.

Q. 8. What, specifically, have been the advantages and disadvantadges

in havinag two or more teachers in each school initiating this
proiject.

Responses: (numerals in varentheses indicate number of responses)
aj) Advantages
1. Transfer (sharing) of ideas (12)
2. Able tn commiserate! (10)
3. High cooperation (5)
4. Comparisons of observations (evaluation) (5)
5. Sharing worklioad (2)
6. Students have variety of teachears (2)
7. Maximum use of space (1)
8. Flexibility of time (1)

)} Disadvantages
1. None (12)
7. Mot available at same times, or not close in building(3)
3., Cowmpars classes (1)
4. Personal clashes (1)
5. Other teachers are hostile (1)

6. Personal flexibility is reduced (1)

ERIC T
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D. 9. At this poi-t, I would like tec (circle one) Response: {1 no ans.

a) discontinue this apvroach in my classroom 0
h) continue this avpproach but in a reducaed way 1
c) continue in bhasically the same wav 3
d) expand this aonnroach 13

Q. 10, vhat, snecificallyv, are {he mnst serious nrohlems vou now
face in tii.. further develorment of vour classroom?

Responses: (5 nc answers)- {lumer=zls in varentheses indicate # of
a) S=2lectin—~ more challenging orojects (4) resvonses)
b) Motivat? g students (2)
c) Getting tudents to use their time botter (2}

d) Getting away from spending so much time correcting wrrk (1)
e) Building confidence in some students (1)

£) Identifi :ation of students® real =hilities ()

g) Plannin~ for better studen:--teachar communication

h) Keepina track of individu~_. progress (1)

i) Teachey <stamina (1)

Q. 11. At this roint, I feel the COD staff (circle on=a) Resnonses:
a) has been very helpful to me
b) has becn helnful to me
c) hasn't heen of much heln
d) hasn't besen of anv halp
@) isn‘t reallyv needad in my situation

OO0

Q. 12, T hove to achieve the following things as a result of this
workshomn:

Responses {(numerals in parentheses indicate number of responses)
a) Exchange nf ideas (92) :
h} New ideas for students activities, more involvement (5)
c) Help in activity ewvaluation (3)
d) Keep in touch with other SCP teachers (2)
e) Set new goals for own involvemani: (2)
f) New ideas for teacher activities (1)
) Help with student goal setting (1)
h) Stimulate creativity (1)
i) Compare feelings (about obroject) with other teachers (1)
j) Share successes with others (1)
k) Recharge batteries (1)




Appendix C

Workshop on Symbolic Arts
Dr. Jack Manual
Boston University

Presented as part of Workshop for
gelected Classroom Project Teachers
February 12, 13, 14, 1971
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SELECTED CLASSROOMS ~STUDY
PROTECT COD WORKSHOP
~AUTH  DARTMOUTH, MASSACHUSETTS

SATURDAY, FEBRUARY 13, 1971

DIRECTOR; Dr. Jack Manuel, Boston Universitv, School of Education ;
ASSISTANT: Watalie Noritcna, Boston University, School cof Fducatidn '
PROGRAM

MORNING SESSION ~= 9:00 - 12:00

T. THE SYMPBOLIC ARTS OF HUMANISHM

A. svmbolic Language Art Systems —--The Technoloay of Humanism

The Symbolic Language Art Systems as partial and
unique views of meaning; Meaning is not the exclusive
domain of anv single language system. The miracle

of the svmhol

1. Film: Great Expectations é
2. 8lide Presentation: “Perception and the Technologvy 3
of Humanism”

3, Film: Fface Junk

4, Slide-Tape: The Perceptual Inadequacies of the
Communicative Symholic Art Language
svstems -- The Isolation of the
Human in his Subjective World.

B. The Aesthetics of Humanism

-

The Psvchology of Percepntion as it ralates to
philosophy of Experience -~ the Nine Humanistic
Languages.




iT,

8Yv:. _=C ARTS =—=~- DEMONSTRATION -~ APPLICATION
T-= _-anslation of Meaning into Yarious Symbolic
Lzr =7e Art Systems -- The Expe¥iencs of Different

3tz 2 of Meaning.

A. o meriential Source -~ Slide Tap®: "Let There Always
Pe A Me®

Translation of the preceSing "meaning” inte
the followina symbolic lanquage art systems:

word

paintina
sound-piece
poetry
movaemant
dramatizations

°

O QTR

~. FEmphasis on the following Linhguistic Dimensions:

texturs

contrast

rhythm

color

harmony

form

imageryv

synonyms, antonvms, homonyms
metaphors

MO rh D G TR

°

B. Txperiential Source -- Slidé-~Tape "Cortez"

The Identiarative Symbolic Arts Avproach to Social
Studies:

1. Translation of the "mealing” of Cortez into
the following Symbolic language art systems:

social
economic
volitical
literary
artistic
musical
philosophic
scientific
religious

e & 6 o s =2 8 ©

RSO DO TR

[

LT .= 12:00 - 1:00
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AFTERNOON SESSION =-- 1:00 - 5:00

IIT. Energv and Humanism

A. The Sense and Shape of Time

The Mvstery of Time

B. The Mvstery of Line and Energv

"whaere Do You Draw Your Line”

C. The Shaping of Tim=s and Space ~- Fnerqgy as Emotion

“A Multi-Media Assault on Time~Snace Meaning”

1., ACTIVITY: A multi-media aporoach to meaning via
the media of:
(SYMBROLIC ARTIFACTS)

a. word d. sound pieces
bh. vainting e. movement
C. postry f. dramatization

(SYMBOLIC LANGUAGE ART SVSTEMS)

g. Social j. Literarv m. Religious
h. Economic k. Artistic n. Scientific
i. Political 1. Musical o. Philosophic

D, IDENTIGRATINN: THE RELATING TO MEANING THROUGH OME'S

INTEREST
1. Interest as Forms Through Which One Can Relate to
Meaning:
a. Light 2. Movement i. Time
b. Sound f. Form or media j. Space
c. Line g. Rhvthm k. Color
4. Texture h., Contrast 1. Harmony

2. ACTIVITY: FILM~-MAKING -- A MOTIVATING AGENT FOR
IDENTIGRATIVE COMCERNS.

a. The use of film-making to identigrate interest
areas or forms with lanquage art, social studies,
math, science, physical education, art and
music concerns.

ERIC : 10%




Appendix D

1. Student Questionnaire

2. Data Collected From Student Questionnaire,
Class Resporses By Question







Project COD
52 Ash Street
jlew Redford, Mass. 02740

SELECTED CLASSRNOM PROJECT

Class

(Tist homeroom teacher)

Your class has been wnart of a special nrogram. You have been able
to do vour classwork differently. We need to know what you think
about this program. Please help us by marking vour answer with an
¥ on the scale to the right of each guestion.

1]
@
E
o w
S g Qg >
@ Q Q P ©
o 4 42 E o 4 =
a ow O sS4 e
£ £ 0 W ve o
Example A 1 1 ' § '
Do you like school? ‘ 1 2 3 4 :
* * * %
1 1] ] v L] 1]
1. Do you enjoy doing your projects? 1 2 3 4 5
2. Do you ask the teacher for helv when ' ' ' ) '
you are stuck? 1 2 3 4 5
. t 1 ¥ [} L]
3. Do you "think up" your own projects? 1 2 3 ;3 5
4, Do you help other kids if they have ' ' ' ' !
trouble? 1l 2 3 4 5
5. Can vou work just as well when the ! ) ' ' '
teacher leaves the rocm? 1 2 ] 4 5
6. When vou are working with a vartner or
group can you really depend on others ! ! i ! ;
to do their own share? 1 2 3 4 5
7. Can you tell the teacher and others in
your class how you really feel about your ' : ' ! !
work? 1 2 3 4 5
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4 £ C
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| ¥ C + aQ o
Q @ ) T
5 + £ - =
o C c ) —
=N o v (o4 s}
8. Can you "be yourself" (feel comfortable) ' ' ! ! !
in class? ~ 1 2 3 4 5
9. Can you usually do your project the wav ! ! ' ' !
you want to? 1 2 3 A 5
16. Dd vou like to gat letter grades ¢ ! ! ! ‘
(A, B, C, D,) on your projects? 1 2 3 4 5
11. Do vou feel the teacher is interested ! ! ! ! '
in what you are doing? 1 2 3 4 5
12. Do you pick prejects that you have to ! ! i ! !
work hard on? 1 2 3 4 5
13. For vour proijects, do yvou feel that vou
can make plans so that vou can follow ! ! ! ! !
them? 1 2 3 4 5
. 14. Do you ask other students for help ! ! ! ' !
before you go to the teacher? 1 2 3 4 5
15. Do you pick projects you can really do? ! ! ! ! '
1 2 3 4 5
16. If you need help and can't get it right ! ! ! ! '
away, do vou do other things? 1 2 3 4 5
17. Do you bring materials, pictures, things,
etc. of your own from home to use with o ! ! ! !
your project or your friends projects? 1 2 3 4 5
18. Can vou find a good place to work on ! ! ' ! !
your project? 1 2 3 4 5
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19.

20.

21.

22,

23.

24.

25.

260

27.

28.

PLEASE LOOK BACK TQ BE SURE YOU HAVE MARKED EVERY SCALE.

Do you pick vour pronjects from a liat
the teacher gives vou?

Do you care about how other kids are
doing on their projects?

Do you get your projects done in the
amount of time vou nlanned on?

Do other kids bother vou while you are
working on your proiect?

For your projects do you use things such
as:

a) chemicals, b) construction materials
(cardboard, paint, wavper, wood, paste;
clay, scissors), c) tools, d4) "junk®
(buttons, cloth, jars, tin cans, strina)
etc.?

Do other kids come to vou for help.

Do you change things around in the room
in order to do your project?

Do you work on your projescts outside of
school (at home)?

Do your parents think that this is a good

.way to do schoolwork?

Do yvou think that this is a better way of
doing vour schoolwork than the way voua
used to do it?

o
O]
o . 42
[ it U
o+ o C
Y4 -t ()]
2] < P Q@ B
1) Q + o
> v & el =
(] c C b ~
= o w o 1]
] ] 9 ' ]
1 2 3 4 5
] ] v ' [}
1 2 3 4 5
9 ] 1 ]
1 2 3 4 5
] H ] t ]
1 2 3 1 5
] 1 1 ® ]
1 2 3 4 5
] ] 1 ]
1 2 3 23 5
] 1 ] 1 v
i 2 3 4 5
' [} ] ] ]
1 2 3 4 5
] ] [} ] ]
1 2 3 4 5
' ] ' ' H
1 2 3 4 5

Thanks for vour help.
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Selected Classroom Project Student Ouestlonnalre Data
(Parcentage of Each Reancagse by Rach Ciassg)

Question 1 Scale

Do you enjoy doing your prejucts?

2]
LY (=] T B~
L8 22 42 %
Q € ] =L TR
(= (23 o) @ o O o
4 e ] ) ?
i 2 3 5
~ g - Sc + )

CIass Resnonse Q’cale + Cciass Regspense cale_

Code i 2 3 4 5 | Code 1 2 3 4 5
ASa ]&_ 20.0! 44,0136.0] | B4 5,0 (5.0 150.0l 30,0
ASb _l2e.6]30.3l21.4] |F3 8.3 | 41.7) 50.0
ASc “ 26.9; 11.5(61.5 FS5 4.5 13 6~;8.Jﬁg,§
B7E 4rr.8l42.9.28.6]| |Fa g 22.2 25.%_5;,3

| B7F 5.9 147.1115.8]35.3] (F°P : 4.3.55.5 39.1)
B8 3.8 146.2}130.8{19.2 G5 26.1] 30.4] 43.5
e 13 3.1 |9.4 |21.9(62.5 56 11,1l 55.6! 33.3
C4b . 3.1 {31.3(62.5 G7 15.0] 55.0} 30.0

' Céc 3.1 l6,3 lia.glzi.0] 168 13 8 621 24..
D7a F | 19.2 |46.2 [34.6| | H€ 2.9 22.8] 34.3] 40.0

Db 26,9 130, 8 142,3 R 16.70. 412,41 1)
prc | 3.8 [19.2 138.5 {38.5 ue 8.2 |2%.4/55.9/ 5.9

F—A - L LY P13 —rn
D8a 10.8 132.4 37.8 ig.9| | J7 e 9.5 69.1{21.4
D8b 8.3 50.0 25.0 36 7 J8a 6.3 | 50.0{ 34.4] 9.4

R S Aest GSCUR I SN, S
| tase 2.2 57.6{18.2

-
waly
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Selected Classroom Project Uk dent Quegtionnuire Data
t{e.reentage.of Rach Fespomse 'y Fach Class)

Question 2 Scale

Do you ask the teacher

for help when you are stuck? % gg %g %g § |
¢ 29 87 5% 9
7% 37 %
Class ||- Reaponse Scale +
Code 1
ASa
| ASb JL_ 7.1(46.4125.0(21.5 | | ES - 33.5 7.7.f“ 8 |
ase 4 l11.5(46.2|15.4126.9) | FS © -1 50.0 31-*i1§;iiJj'9f
BTE  14.3114.3/52.419.519.5 | Féa_ || 14.9 « };
B7F || 5.9]29.4 |47.1 17.7 Péb | 4.3 52.2 2¢ i ?E
B8 7.4} 3.7151.8 |11.1 [25.9 G5 . 13.0| 34.8] 26. ’f
c4a | s.al1s.6is0.0|9.4]15.6) |56 | | 133.338.9 20. §
} 3
cab .l3.3]9,.4!50.021.915.6 G7 10.5| 36.8 42,3 10,8 ~«%
Cdc 6.3 43.8 31.3 ps.8 | | G8 6.9 51.7 24. |
D7a d 7.7 57.7 £3.1 11.5 H6 B 2.8)72.2/11.1 13,
B7b E J11.5 %o.o hs.4 231 | |7 2.8 | 11.1]50.0
p7e  §3.8]7.7 %o.o 19.2 9.2 K8 | 8.8! 47.0
D8a E 1.6 k6.0 hs,9 3.5t Iv  Y2.4] 7.1052.419.0
p8b  §11.11v.4 B3.3 5.0 f1.1 J8a 15.6] 43.8
‘ RECE 18.2|36.4 z4.g_g;gﬂ




Saxmctad Classxoom Project ¢ %tudent guestiamnaira pata
(Percentage of Bach Response hv Fach Class)

. Qaeationva

' Do you “think up® your
Qwn projeets? .

L ’

G?

5.0

G8

6 .'9

H6

2.8

30.5

R7

27.8

HS

2.9

47.1

32.4

LI

Db -

D8a

37.8

‘6.0

J7

2.4

21.4

|61.9

5.6

36.1

.7

JBa

3.1

37.5

34.4

J8b

3.0

27-3‘




Selected Classroom Protject Student Questionnalres Data

{Percentage of Each Response by Fach Class)

Question 4

Do you help other kids
if they have trouble?

Scale
s 5 43 £5.%
> & g@ no -3
Q Q %l -l ™ Gl -4
= £0 wmed O ©
[ ] ] [ 1] L}
Y 2 3 4 5

Regponge Scale + | Class |j~ PResponse Scale +
3‘1‘:::..4 5 Code = 1 l 2 ‘ 3 1 4 5¢.’.'_J
40.0|28.0/24.0{ | F4 |/30.0]15.0 [40.0 [35.0
10.7|46.4]25.0{14.3 E5 15.4 [23.1 1.1}53.3
531.8115.4| 3.8 ¥s s l2i.8
TE 1o 23.8| 9.5|57.2] | T°2 2.2 a.s
B7F 17.752.9123.5) 5.9! | TP 191 8.7 |
B8 3.7|22.2{48.1{18.5] 7.4 as | 2.0 43.5
|c4a | 9.4]21.9(18.8{50.0 G6 p1.1 22,2
cab P 9.4|46.9 21.9121.9 G7 40.0 [20.0
cac 9.3 6.2{43.8]25.0[15.6] | c8 | 17.2 [13.8
D7a 19.2|53.8l19.2] 7.7{ | W6 25.0 k§.s 8.3 i1.1
D7b 19.2]15.4]65.4 47 »11.1,E5.4 92.2 2.2
p7e | 3.8{19.2{50.0]26.9 H3 2.9 | 8.8 #4.1 |32.4 11.8
pSa [ 2.7[16.2|43.2/24.3(13.5} | T7 31.0 47.6 [21.4
Dﬂb t{"-a.g 19.4 41.7 16-6 8.3 ':rga ; 9;“ 1506 E6.9 13.6 1205
!
J8b 9.1 W5.5 {33.3 f2.1
i %




Seclected Clagsroch

project Student Ouestionnaire Data :

Quastion 5

(Percaentage ©

¥ Bach Resnonse by Fa&ch Class)

Seale
Can you work just as well
whaen the teacher leaves
the KQOM?V . s e - g§ -
% thg gg% %?m'
= €0 ®&¥ bO
[} ¢ ] a
YTz 3 &
Clas: Class|| - Resncnse Scale
oo —;ﬁ%@
AS5a E4 5.0/ 5.0/20.0130.0!
ASb ES 7.7163.% |
A3c F5 18.2[40.2
B7E 5 Péa 4.9114.8122.2]14.8
s7f |h2.5|6.7 8.8 |31.331.3 | F6 17.4{13.0{30.4]
‘s In1.1b3.sbha2i22.2im1.y | g 8.7{  |43.5[17.4
Cda |l 9.4 5.6 [34.4 ) 18.8/ 23.9 Gs 11.1}11.1
cab” 6.3 2.8 c7 5.0(50.9
Cdc 3.1 28.1 G8 3,.4120.727.8
D7a 3.8 P23.1 H6 2.3] 8.3|25.0[11.1
_B7b 7.7 {15.4 H7 8.3]|25.027.8
D7e 13,2 57.7 23 HEB a.8]50.0[32.4] 8.8
D3a . o J7
g.1)10.4 235, oaj 35,1 2.4119.0)35.7142.9
psb |la.3| 8.4 36.% 33.%4 13,9 | %2 __13.1137.5|37.5]|21.9
J8h ! | 1 o
36.4 133.3(30.3] -




Selected Classyoom Project Student Oues

{+~ionnaire Data

Percentage of Each Response hv Dech Cligs)
Question 6 Scale
When you are working with a . ?,
partner or group Can you Y g 1@ 9@
really depend on others to g od %2 Had S
do their own share? Q oW 27 ¥ W
' ' v * 8 v
5 —7—%
: 1 \
Class - TRegpornse Scale + ; Class - Rasponize Scale +
Code 12 3 4 5 Code ’*t 1 s | '3 4 5
asa |l y6.0| 8.0/52.0012.0{12.0/ | B4 {10.0/35.0{25.0,20.8;20.0,
A5b 3.6| 42.9{35.7/17.9] | E5 15.4/53.8 30.8
ASc || 3.8 26.9]23.1{46.2| | FS 9.1 4.5]40.9]27.2{18.2
BIE || o.5| 9.5|47.6|14.319.0| | Féa | 14.8(37.0/25.9] 7.4;14.8
B7F 12.8! 31 2! 25,0l 22,3] | Peb 1 4.3130.4{36.4(21.7(13.0
7.4]25.9/ 40,7 22.2] 3,8 .31 17.4(34.8}13.0]30.4
Cd4a || 3.3/18.8|34.4]13.8/25.0{ | G6 *}1.1 11.1{11.1}22.2)44.4
c4b 3.1| 12.5| 31.3{53.1] | g7 ] 30.0/20.0|53.0(15.90
Céc 6.3 21.9| 31.3 40.6] | C® 31.0{48.3[20.7
D7a d 7.7] 3.8/ 42 . 23.123.1 | W6 11.4/11.4/25.7|17.1}34.3
D7b 3.8 15.4! 3¢.6| 38.5] 7.7| | m7 2.8/11.1]35.1116.7]33.3
p7c J 7.7 23.1}34.6{26.9 7.7 8 3.0{21.2{31.2|18.2(27.2
osa | 8.1 21.6]24.3] 24.3{ 21,6} | 37 34.141.5|24.4
peb | 11.1] 25.0] 30.5{22.20 11,3} | I8 6.3|37,5(37.5[18.8
| F J8b 3.0} 3.0[42.4{30.3{21.2
) | —
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~A@Tted Classroem Project Student Ouestionnaire Data -
(Percentage f Each Response by Fach Class)

Questi-n 7 ' Scale

Can yecu teall the teacher and
others in your class how you
really feel about your work?

- never

= not
oftan
- SOHIG"'
times
often

& ~quite
o - always

.

ClasmlE, Response Scale + Clazs |- Response Scale +
‘ e Code

g. 1 2 3 4 | s 4 1 2 3 | 4 3
ASa Hza.a 28.0/28.0]| 8.0(1;.0] | B4 40.0 | 5.030.0] 5.%026.0
AP M7.1 |3s.7(as.9] 3.5] 3.5] | BS isaua 15.3 7.6|23.0

ASc 34.6] 3.8]30.7[23.0| 7.8 .43 #4?.0 22.7)18.1(27.2 22.7

373th14 2123.8 43,

-2 8] 9.5| 9.5| | P6a |35 o lrs.9]22.0 1¢.8 11,31
BTF. v |12.5(31.2{25.0/31.2] | P6D .3 24.8)17.4(26.1]27.4]
BE azz.z 11.325.9(290.6)11.1] | G5 4.3 13.0121.7136.7 [26.0]
€fa 1 s.3] 9.3118.70s.3 Is3.1] |6 _j1.1]38.8]22.2]27.9 .
{67 10.9 5.6 [40.020.0 |25.0 ;
- 3.4 10.3 44.4 27.9 13, E
 H6 £.3 22,3 22.4 16.¢ 30. ?
"7 5.5 [16.6 122.2 |27.7 l27.7 [
|P7¢_j11.5]11.5]23.0/46.1[7.6 | | ns 2.9 11.7 [17.6 |29.4 [38.2 2
DAa | 8.1|21.6/18.9(18.9]32.4 |7 | 4.7 [35.7 |33.0 |21.4 CE
. | ®
D8b §;1.1 13.8152.7| 8.3{13.8( | J8a 3.1 N5.6 {34.3 {21.8 [25.0 B
{ | J8b 3.0 1.2 39.3127.2 | 9.0 E




Selected Classroom Praject SBtudent Ouestionnaire Data
[Percentage of Each Responsé by E&ch Class)

Guestion 8 Scale

Can you "be yourself" {(feal

confortable) in clase? _ e 1 m 9e o

Q @ Q a2 & Q@ o)

2 o BE 3L &

= £E0 we& UUO "

| ? L]

T 2 3 1 5
Classy_- Fegsponse Scale - 4 i;;a_c ;_ Response Scale 4
Code F rode | ' 4 | s
ASa 4.0(12.0]28.036.0[24.0 36.8) 5.2 [31.%
A5b 35.7(35.7 |28.5 7.6 123.0 15.2
= r .
ASc 3.8[36.7| 7.6157.6 13.6 15‘5451‘1_
B7E 2.7  le2.8|23.8]28.5 7.4 |25.9 l40.7

} .

B8 11.1(11.1(6¢.4] 7.4{25.9 21.7 (17.3 27 1
Cda 9.3 3.1/12.5125.0/50.0 16.6 |16.6 [66.6
c4b .1 15.6 [12.5 |68.7 5.0 45,0 J45.0
c4c | 9.6] x.2122.5|32.2(32.2 13.7 |44.8'{37.9
D7a 7.6]15.3142.3]34,6/ 13.5 (24,9 {36.3
D7b 3.8| 3.8[46.1]46.1 i 2.3 22.3 72.2

27.2130.3 139.3

9.5 '38.0 '50.0

9.3(31.2[20.6 |

24.2130.3 l42.4

D7¢ 11.5(23.0134.6130.7
D8a 0.8] 5.4121.€¢:29.7132.4
D8h 5.5[16.6(30.5]30.5{16.6¢




Selected Classroom Projcct gtudent Ouestionnaire Data
(Percentage of Each Response by Fach Class)

Question 9 Scale

Can you usu:lly do youxr project
the way you want to?

y 0§ 43 85 §
> s8 BE B8 3
Q C s © j~ R 7] ~i
= e 0 o & o gl o] 7]
¥ 4 ) ] [}  §
% 31 ~ 4§ 5
Class)l=- Response Scale + FC].asg - Response Scale a4p
Code |] 4 2 ;3 4 5 Code 1 2 3 4 5
5a || 4.0| 4.0l44.0l40.0] 8.0 |E4 |10.0 {20.0125.0}15.0 30.0
asb | i ES | ‘
| 3.80 7.1/46.41235.7] 7.1l 18,4 .0 39.4 ]
ASc 19.2{38.4|19.2123.0{ |P5 4.5|22.759.0(13.6
B7E 33.3/28.5123.8]14.2 Féa } 11.1!37.022.2]29.6
B7F || 3.9l21.7!55.2/17.6]20.4] | TP i ., 17.4147.830.4
j . : |
B8 3.7! 3.7(40.7{33.3/18.5| |65 4.3052.1]17.3|26.01
.4 § i N G6 *
Cda || 3.1 6.2:25.0 18.7;46.8 11.1/61.1/27,7
Ccab 3.1!28.1!53.1/15.6] |67 | 10.6125%.0 |60.0| 5.0
1
Cdc 22.3131.2134.3] | G% | 6.8 |58.6(34.4
D7a 11.568.2{19.2] | ® 11.1]27.730.5(30.5
D7h | 6.9 34.6138.4] | 7 5.5120.5 |36.1(27.7
D7e ﬁ 3.8 30.7] 46,2118 2] H8 | 1L 135 2122 8.
oga || 8.1 27.0124.3/16.2}24.3; | 7 2.3123.8 |52.3!21.4
p8b “ 5.5!15.6127.7) 36.1}13.8] | J8a 6.2 3.1128,1153.1| 9.3
“ LN 6.036.31{45.4(12.1







gelacted Classroom Projeect Student Nuestionnaire Data

{rercentage of Each Response bv Each Class)

Question 10 Scale
Do you like to gat letter "
grades a, B. G D} on 14 g fw 3 g M
your projects? ¢ L9 EE 4@ >
g gqa € -~ = %] i
n 7ro ]
11 [} 1 ] ]
I 7 3 T 3
I Regponie Scale ___{] Class WF- Response Scale +
Code
5a |12.0| 4.0{2¢.0]16.0 44.9 4 10.0| 5.0 5.0 | 5.0/75.0
EUR TRIRRUTE 1A 34,6,
26,91 7.6 (38.4 22.7! 9.0163.6
3.5 £6.5 3.7/11.1]18.5/66.6
5.8 [41.1 4.3! 8.713.0(69.7
3 71838 13.3
6.2 13.7 11,20 5,518 6]61,1
9.3 |36.7 10.0 [30.0 |45.0
3.1 (65.8 6.820.6({17.2|51.7
3.8 [23.0 22.2124.9) 8.3(44.4
sl oy 5,5011.1032,1163.8
7.6 |11.3 23.5[11.7182.8
16.2 [37.8 4.7{23.8 66,6
12.1 6.6 | | J8a ']hs“7 6.2 [12.5 [18.7(43.7
J8b “12.1 h2.1 12,2 12,1 {39.3
L 115
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Selected Clagssroom Project Student Ouastionnaire Data
(Percentage of Each Response hy Fach Class)

Question 11 Scale

Do you feel the teacher 1is
interested in what yow are

N
doing? oy e 12 88 %
S FTY 2 g ¢ %
@ O N4 O ~ o 94 poer'
[ £ 0 n & > 0 s
[ ] [ 1] 1 [ ]
T3 3% 1 5
Class||- Response Scale % ~lass |- Fesponse Scale
Code c .
1 2 | 3 ‘ 4 ‘ 5  Code 1 {2 1.3 } 4 | S
Aja 4.01 8.0120.0 120 E4 5.01 5.0,40.015.0 145
A5b ES
395‘2_23“- 32_1 59.? 30.
AGe i 7.6 130.7 [19.2 442.3 s 0.0]13.4] 31.8] 45.4
o lauz 23,5 228 B3l {52 11.1]37.0| 22,2/ 29.86)
5.8 (23.5 {29.4 9.4 Fé6b 4.3 ] 8.7]30.4]21.7]34.8
2.4 (33.3 1.1 P4.4 s 8.6117.3 26.0| 47.8
3.1 [37.5 5.6 La.v G6 | 12.5 18.7/ 68.7
12.5 134.3 B3.i G7 10.0! 35.6| 55.0
cde || 3.916.2]6.2018.7 65.6) |C8 24,11 41,3/ 34,4
p7a | 3.8| 3.8|46.1125.3 B0.7 H6 11.4 | 39.9{19.9] 28
| n7 . |
9.2138.4 #2.3| [ 2.7 133.31.19.4, 44.4]
3.8(11.5 |46.1 [26.9 p1.5| | 26.4] 32.3] 41.Y
5121.6 137.8 121.6 ka,s | 37 * 2.3 ho.0 | 23.8| 54.7
17.1 {14.2 139.9 14.2 p4.2 18a 6.2 h1.8 | 12.5%99.3
| el
] ab 9.0 B9.3 | 9.0 42.4

3.



" Selected Classroom Project Siulzi? nuestionneire Data
' (Percentage of Each RPSanaé by Fach Clasg)

gueation 12

Scale
Po you pick projects that
you have to woxk hard on?
5 5 4% 3§ §
R LI
g 8% e O W
I - RIS ) g 5
' - Response ‘Scale 4+ N - Response Scale +
Clazs m— ‘ Elgss :
: o4 ode
Asa 4.0 2.0 2.0 | B4 20,0 {30
A3b %0.7149.9 [35.7| 3.5| | ES 23.0 23.0/ 46, 7,
& v » v .a:% ] _J_%
ASc 23.0(36.4(30.7| 7.6] |PS 4.,# 9.0| 45.4 27. z' 13, q
B7E 14.2{14.2/71.4 Féa J 11 |
. ol ‘ y X 481 1.2
7 §11.7111.7{56.8|17.6 Féb 4.3 152.2 34.9 a.i
BE 7.4114.8(63.0 [14.8 G5 8.6 56.5% lu 7 [13.0
Cda L.s 15.6/25.61 9.3112.5} {©° k5,5 gzgz_tg‘g_,_gq,,, .
cap  115.6(12.5(37.5131.2] 3.1 G7 Hs.o 5.0 0.0 [30.0
Cdc | 9.6] 3,2/41,9]32,2]32,9} G8 .
D7a 3.8115.3|50.0123.0| 7.6 |B6 2.7 8.3
Db 1.8]¢6.142.3] 7.6 |F7 | 2.7] 2.7]3.3 sa.4l1e.6
| l
Dle 11.553.8 [26.9{ 7.6| |®® IL 5.8 [73.5 [14.7 5.8
D8a 13.5151.2 [24.3]10.8] |37 ” 2.4 |58.5 i26.8 {12.1
b .
85l 2 y019.4{55.5{22.2 1 |98a L,Lg_gh 211 3.1
3.0(57.5 36.3] 3.0
J8b
LYY




selected Classcoom Project Student Questionnaire Data
T (Permuntaje of rach Resparse hy Rach Class)

elon 13 . ccale
Qe Ko .-

e o s

por your projerts, do you

a@al that you can nike plans o
izethat you cin follew them? N g L2 8E %
> 25 EELS 3
¢ QW O« =8 4
| £ o oy TGO «
v 1 ] 1 1
1 2 R -
rasi|_= Re jnonse Scale + Class | ~_ _Response Scale +
PCOd" L P éﬁ 3 la g Code | ‘ g |
asn | 4.0] 4.0l48.0i32.0l32,0( | B4 _} . 130.0135.0115.0420.0
A5b |39.2:39.2{21.4| | ES 8.3 66.6 24.9
—— . - [
ASc : 3.8 23.0123.6150,0 F3 4.5) 4,5150.6131.81 9.0
i i
p7e  |14.2110.2 38.v 22,8 6.5| | ®ea | 7.4/11.1[40.7,25.9 14,8
---—4-—‘ ,—,;»...«
BTF 11,7, 5. 8127 3129,4129.4 Féb 4.5127. 31 9.1135.4122 7.
B8 3,7{11.1/46.122.2114.8 G5 | 8.6! 5.6(27.3/42.8123.7
c4a [12.5| $.3]28..128.1)21.8 6 6.5111.1(38.8 [44.4
C4b ~ |21.8'43.7{34.3 a7 5.0/10.0(40.0(30.0(15.0
Cdc 3.1] 9.3 21¢8}21.8 §3.7 GS §j 3.4{13.7:20.8/55.1! 6,8
D7a 3.8030.7043.3123,0 Y6 2.7} 5.5/16.6{38.8|36.1
D7b 3.8 3.8!53.8,38,4 W7 2.7|13.8(33.3[19.430.5
D7e 11.5]23.0(26.3135.4 f8 2.905.8 |38.2(35,2117.6
pga | 2.7019.98]16.2|27.8]24.3] | 77 2.307.1 i26 1]35.7.28.5
D8b 5.5/50.6{33.3{11.1 J8a 9.3 5.3|5%,221.9] 3.1
! | , ‘ J8b {15.1{27.2{27.2(30.3




Selected Classroom Project Student (uestionnaire Data

{(Percentage of Each Resvonse by REach Clasgs)

Guestion 14

Do you ask other students for
help before you go to the

taacher?
Classli= “Res gggwsgeie il iaiass
Code 1 2 3 4 ¢ { ICode
ASa 12.0 2.9 132.0 132.0 E4
ask  His.2{ 7.1 l28.5128.5 {21.4¢ 1 ES 43.81{ 7.6{15.3} 7.6 {"7.3
Asc ll11.5]30.7 jg2.3| 3.8 11.5 F5 4.5113.6156.,0 [27.2 |4.5
B7E “zs.s 14.2 3.3 4.7 p9.0 P6a  I11s5.3(11.5}50.0 [11.5 1.5
7F H2s.0{31.2 pr.2}6.2]6.2 P6L 5.1113.¢145.5 18.2 [13.6
GS 0l B.6 A.0 102 8
G6 27.7122.2133.3 6.6
18.7 ks.o a7 5.0 [55.0 Ls.o 15.0
2° 8 B1.2 5.6 82.5 G8 5.8117.2 RATNE
14.6 23.0 | 7.6 8.3 H§ 93,31 8.5(36.1 3.8 8.3
26.9 La;4 bs.o 7.6 | |#7 2.7 h1.1 la7.2 Ls.a o.4
He 1.0l3.0 aﬁﬂaﬂLsrx,
a7 2.3 1. " W7.6 go.g 7.1
J8a 15‘5"'9: 5 34.31 9,1
J8b 2y.sfel ajiz.aiR2.2
4



gelected Classroom Project Student Questionnaire Data
(Percentage of Each Response by Rach Class)

Question 15 Scale

Do you pick projects

you can really do? M 5 1w e ga_
] @ Qa9 ©
> $P EE HAH 3
Q O Ot DJop ot
£ &0 o & oo as
) ] ¥ . ]
1 ) 3 I %
Classﬂ-— Response Scale + Class ! - Response Scele 4+
Cade Code i - p
a; 2 L3 14 L.os | . 5 1 | 2 ! 3 4 5
AS5a 4.0 24.0{28.0|44.0| |E4 $.0{ 5.0(25.010.0 #s.u
25b % 3.7(33.3[40.7]22.2} |=®S £3.515.3 23.0
o ' ‘ L
i ASc 3.8119.2[34.6}42.3| |F3 [ 14.2(33.3 B2.3
BTE 14,2 |23.814.2(47.6 Péa | 14.8 {14.8 {14.8 ks.s
o | | .
|B7F lselsafrealzalaaal |7 Haoleshaolaisbod
B8 ; 3.8| 3.823.1146.2127.0] |3 | 8.6113.0121.7 |56.3
Cda 3.1/ 6.218.7/31.2{40.6 G6 16.6 {22.2 [22.2 38.8
C4b 6.2]/25.0(68.7} |G7 5.0 (30.0(35.0 {30.0
cac | 3.1| 6.2{21.8]|12.5(s6.2] |GB {3.431.0l41.3 1242
D7a 3.8126.9{19.2/50.0 i 5.5 [16.6 {30.5 147.2 |
D7b . 7.6130.763.5 | | 8.355.5 |36.1
D7c 16.044.0 [40.0 °a L - 20.5 |41.1 38.2
b8a | 5.4 118.9(32.4 (43.2 77 4.7 [14.2 28,0 l42.8
D8b 5.5 |24.9136.133.37 |78 28.1 |43.7 [28.1
| J8b 29.0 32,2 |38.7

Y
o

. 120 7

Ve

%
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Selected Classroom Project Student Ouestionnaire Data 4
(Percentage of Zach Response by Each Class)

i
[PERESA

Question .0 Scale

If you need help and can’t get
i3 right away, do you do other

[14]
things? b4 g 1w w8 >
g L8 EE 8 %
(4] 094 C ot o I r
[~ g 0 N > O (]
[ ] ? ) [ ] t
T2 3 g 5
[ .
Class|i - Response Scale + Clgss Regsponse Scale +
. C i T
Code "1 5 ] 3 1 a5 | |o° 2 | 3l al 5
ASa 12.0{16.0{24.0:48.0 E4 15.0(20.0{30.0]15.0} 20.0
ASb 3.7114.2139.2(21.4}21.4 BS “0,7/69.2
asc {lao.7011.5038.4]12.8) 7.6) | 5> lae.2)| s.3122.7(27.2)27.2
BYE }114.2|14.2[33.3; 9.5{28.5 F6a [i11.1{3.7 33.3 33.3 18.5
p7F  |{131.7017.6}22.5(17.6)29.4f | F6b  1|13.0}17.4130.4!21.7127.4,

58 18.5/21.1:55.5} 3.8{11.1 G5  |17.3| 8.6/30.4113.030.4
r ' g

C4a 9.3 3.1{59.3! 6.3l21.8 56 V5 slig.6127.7122.2122.7
3.2/22.5{29.0}38.7 G7 | 45.0140.0/15.0
. | | t

 6.2{12.5131.2]37.5 G8 2 4lin.324. 3185 1, 6.8

3.8!38.4!38.4{12.5 (3 22.2111.1133.3]13,8 119.4

15.3130,2126.9823 7 5. 70113.8130.5136.1 16 6

11.5130.7/45.1} 7.6 e 17.6 |32.3 (35,2 4.7

D8a 5.41318.1137.8]/21.6116.2 77 2.30 7.1135.7 140.8 [18.2
D8b by o o o .

1101 lscw "l..‘.’?uz 160"5 1101 Jga V. 1‘-2.5 48.8 28.1 12«5

| J8n 3,01 3.0]85.4 B3.3 05,1




Selected Classgroom Project Student nuestionnaire Data
(Percentage of Each Response by Rach Class)

Quesgion 17 Scale
Do you bring matcorials, plotures,
¢hings, ete. of youx own from
home to use with your project . i m o o
. N ] - o 1 § .
or your friends proje;c;tssf o o ﬂ g “9 §
@ O ok Hyy o
=} & Q w o w
] ] ? 9 ¢
T2 3 g
Clasé Response Scale + gigsa ~ Regoonse Scale +
k - " < s 8
codel 1 [ 5 15 1o ls bl o b2l doadode
asa | 20.0 12.0]36.0{16.6/16.0] | B4 1l 30.0 20,0 35.9 5.0 0.0 !
asb | 3.8 10.7/64.2 s7.8) 2.3l |55 24. 16.6¥50.0 8.2 ]
AS¢ i 7.6| 7.6/50.0/23.0 11,3 rs 9.0 4.5 31.8 54.8
g7z | %-5 ©.5{42.8/23.8/14.2 | Féa _4 7. zs.efzv‘oizs;s
BT [l37.6] 5.8/38.2 23.517.6! | TP 704 26,1
ps | 11.1] 25.9/29.6/29.6 3.7} |GS 4.3 | 26.0] 26.0] 43.
 |cta f 6.2 3.1{46.8)25.0]18.7) G& 23.5 41.3 35.
cap |7 9-3 6.2[40.6{18.7125.0} | a7 5.0 | 25.0] 5.9} 35.
cic || g.2| 9.3046.8/22.5|25.0f }C° 2.4 4e,s'kg,4 L?.; _ z
D7a 11.5129.2| 42.3]26.9| | ue 2.7 3.8 [27.7 B7. 7 B7.7 |
DTb 7.6]11.5!53.826.9] | "7 2.7 127.7 36,1 33,3 |
otz | + 134.6}42.3|23.0{ |HS | 5.8 129.4 P5.2 [25.4
[ 1 .
Dia ﬁ 5. 4113.5 24.3 32.4 2@“3_ 37 “ WQQ% 26 ., 1 38.4»21o@
. |pE F s.5le.3 |53.3027.7]24.9] |82 ﬂs.z 21;J 28,1 ﬂ%QA‘15.6
’ i J8b 6.0 9.9 @3,5 39.




eslected Classroom Project student Questionnaire Data

- e s St b

treremtage of Each Responge by Each Class)

questicy 18 seale

-

Can ycu £194 a good place
tr;, work on vour project?

4 o 1’ q i g*

g L8 3¢ 8 3

e Q4 Ow Dw

5 cc W& e ¢

T2 3 7 S
Cliassll - Respunse Scale + Class ;w Response Scale +
Code | 3 | 2 314 |5 COde___fuil lzlzi 4 4 5

--—"‘ - . ———

__&ié_,f.izﬁﬁﬁﬁ;° 20.0|28.0140.0| | g4 10.0 {10.0}20.0{20.0 [40.0
ab | 3.5]  142.8)28.5(24.3| | BS 7.6 61.5| 7.6 (23.0
as- I 3.8} 3.8{:9.2|30.7}142.3 FE 9.6 9.01{27.2(27.227.2
B7F w , Féa —% -

| BE ) 4.7] 9.5 0.5/14.2161.9 ~ s111.1137.0014.8129.6 |

{

877 | 11.7]25.2]23.5]29.4| | F6P 1.3 4.3|47.8 |43.5

B8 ! 1.71 7.4129.5{29.6]29.6| | G5 4.3} 8.6 4.3{17.365.2

| caa M1s.7 15.6|37.5, 6.2(21.8| | G6 16.6 |83.3

c4b 12.5| 6.2 26.1(50.0] | g7 5.0 120.0{55.0 {20.0

Cde | 3.1, 15.6121.8]59.3] | G8 24.1|44.8 131.0

D7a 7.6115.3153.8(23.0f | ne 13.8} 2.7122.2(27.7[33.3

D7b 11.5{15.3}50.0123.0) | H7 2.7 2.7{24.9]24.9 |44.4

p7c 7.¢/23.0134.6{34.6| | ue 2.9 2.2 {20.5(41.1 32.3

D8a 114 ol13.521.0|26.2023.6, (97 1 |4.7[14.2128.552.3
p8b 11g.6/12.8/33.3]11.1|24.9] | J8a 5.2 112.5 134.3(28.11218.7 |
J8b 3.0 3.0/18.1145.4(30.3 }

_ N _ |




gelectaed Clascroom Project Student Questionnaire Data

{(Percentage of Each Resoonse by Bach Class)

Question 19 Scale
Do you pick your projects
from a list the teacher y o ve 2
gives you? o ot .
v .8 BE 33 5
@ (V] O -t o e P2 ]
4] ro ® oo ]
[} k] [ ] 9 s
T % 3 | ]
'Mgi;ssilz Respongse Scale  + Clase ﬁw Response Scale +
28.00 1. 0lan 0l | B4 020.015.0045.,0110.0)20.0
32,1207 3.5 24.9 | 8.3]24.9] 41,6
30.7| 21.5]38.4] | ¥7 18.1 [18.1{45.4| 9.0} 9.0
| ¥6a §51.8|18.5122.213.7 | 3.7
19.9 | | Féb 8.7 17.41%6.3| v.7] 8.7
30.8 G5 13.0134.7 |47.8 4.3
40.6{21.8/25.0} |G6 5.5133.3|44.4 1~ 5
84.3] 6.2] 6.2| {g7 10.0 {50.0 {30.0 {10.0
G8 :
0 Qﬂa_as_a,,.u__wu__,ﬁ_ﬁ*a_ﬁﬁsﬂ_éi-B 0.3
3..6| 3.8 HE 6.2115.1] 8.3
D7b Ai46.1 19.2|23.0{11.5| H7 §3o.5 27.7 (38.8 | 2.7
D7c  §38.4{30.7|30.7 e | 33.3 {48.4 ) 9,0 9.0
p8a  §35.1}24.3(29.7{ 8.1} 2.7} |7 57.4133.3({7.112.3
p8b  ls0.0l1c.424.91 2.7 2.70 [°%%  |s3.1l31.2ho2.5] 3.1
L | 7% jes.7]28.1 (3.1




Selected Classroom Proiect Student Questionnaire Raga
{Percermtage of Each Renponse h Fach Class)

Question 20 Scale

Do you care abbut how other
kids are doing on their

projocts? %
& « () R W&
(1] @ & @ @
e 3l 82 38 2
o 2f0C oW gt: -]
4 [ t -4 9
] S RN TR e S 1
r&l&ﬁﬂ [ R‘eponse Scale B Clase il ™ Responge Sc;alg_A —-‘;T
{Class I - | :
jCode 1"y | 2 |3 {4 | s| [Codell 1 j 2] 3] 4]sSs
asa || 8.0132.0 28.p 24,0 |8.0] [mi _lzs.0l2s.0]38,
asb || 7.1|28.5 |ss.4 ra.2 |3.5] tms |[24.9| 8.3]58.3] | 8.3
AS¢c  H115.3[15.7 134.6 [23.0 1.5 F3 9.0 4.5{63.6| 9.0}13.6

B7E 9.5 114.2 EZ.B 19.0 | 4.7 Fﬁaf 18.3125.9137.0{18.5 |

B l26.¢6| ¢.6 33.3 n9.o ha.3 P6b  fl23.7(13.0|34.8]|26.2) 4.7

BE 7.7 0538 34.6 | 3.8 | G5 13.0] 4.352.,1]17.313.9
|caa . |} 3.1] 3.1 }o.s 9.3 03.7| |os  |lse.6lu1.1l3s.8> 2 112,13
céb 2.5 [18.7 31.2 21.8 %5.6 g7 ! 5.0{15.0 so.e'zs.o_ 5.0
cio [l12.5 18.7 b1.8 ps.1 La,v |68 6.8113.751.7{13.7 [13.7
D7a {19.2 5.3 W6.1 5.2 L.a H6  |116.6/19.452.7] 2.7 8.3
D7b- 19.2 b3.0 k6.1 p1.5 | | w .3! 2.7l41.6{32.8] 8.3
D7¢ 11.5 23.0 53.8 ix.s HS 15.1 1.2.05.1
pga |13.5 hs.2 %3.5 he.o |2.7! | 37 4.7 35.7 [40.4 J1s.0
oss  |R27.7 B4.9 6.1 18.3 |2.7] | 58a U 9.3]21.8 40,6 18.7 | 0.3
L 1 geb || 3.1 /12,5 89.5 J25.0 0.3




Selected Clagsroom Project Student Questionnaire Data
{parcentage of fach Response by Fach Ciass)

Question 21 _ §9ale

Do you get your projects

dene in the amount of " e 1w @ 2
time you planned on? " ol 22 25 2
¢ BE 65 Twm &
s @ O @ o O ©
¥ ] L ’ 1]
Classil- '“Response Scale +§ FEiags - Respbnse Scale +
e RIS s
asa || 4.0l16.0 0.0 32.0 {8.0} | B4 110.0 25.0]40.0] 5.0°20.0
ASb  1110.710.7 Le.z h0.7 {3.5) | 5 7.6 |23.0]53.8 15.3
asc || 7.6(23.0 0.7 3.0 35.3 ) | 5 4.5(36.3[40.9 (18.1
a7e || 4.7 |23.5 §7.6 p4.2 9.5 | pea || 3-7[28-5]e8. 1120 7.4
s7e |l 7.3 4.2 7.7 ps.s |24.2 | FSb 11 4.314.3/56. 30,4 | 4.3
p8 || 3.8(15.4 ?3,3 15,4 '11.5 G% 4.3 13.0l47.2127.3 07.3 |
C4a -]121.8 {31.2 L?.s 6.2 3,1 G6 55,5 133.3
cép || 9.318.7 p4.3 RB.1 19.3 G7 5.0(45.0{45.0 | 5.0
. Cdo 1 3.2 b1.9 p2.2 2.5} | a8 17.2|34.4]44.8 | 3.4
I ' |
p7a |l 3.8 3.9 p3.8 34.6 |3.3 Hé 2.7] 9.3]44.4]33.3 j11.2
H7 '
 DbTb 7.6 26.9 $1.5 é.a 2,71  133.3147.2 36.98
p7c |} 3.834.6 p6.7 L7 {3.8 H3 12.1{33.3|52.5] 3.0
i | _ s
D2 g.3i21.6 5.0 2.0 8. L 14.2142.8 35.71 7.3
pgp  f1¢.7 [11.7 2.9 11.7 [8.8| | J8a | §.2128.1|50.0]15.6
E_ - J8b 28.1{46.8:25.0







Selacted C’aasrgam Project Student: Questicnnaire Data
(Percentage of Bach Resnonse by Each Class)

Question 22

Scale

Do other kids bother you while
you are working on your project?

20.( 55 o X2.04 12.0

39#‘35 | 3.5
26. q 39.4/15.3 7.6
19. o|52 3| 14. zl14i.

3 119.9] 26 _-6_1_’19 9| 19,9

, 6.9 | 30.8/19.2{11.5
¢

46.8] 6.2| 18.7

pr.2 9.3 |15.6
he.3 Br.2 | 6.2 15.6




Selected Claseroom Project Student Questionnaire Data
{Pnrcentage of Each Response by Each Class)

Question 23 Scals

For your projects do you use things
such as: -

a) chemicals, b) construction materials
{cardboard, paint, paper, wood, paste,
e¢lay, scissors), c) toolas, &) "junk”
{buttona, cloth, jars, tin cans, string)
ete.) .

often
times
often

uJ - always

4 - never
Wi - Some~

n} - not
o - quite

Class ||~ __Responpae Scale  +
1 ]2 |3 [ a4 [5

25.0| 50.0) 0.6 5.9

31-& 13,

A

9.1 40.1 13.4 36.

33,9 29.4 25.9
)

1 26,0 34,7 33,3
111 11.Y 44.4 33.3




Balacteé Ciaﬁsrccm Project Studegt Ouagtionnaire Data
{Percentage of Each Response by rach Class)

Question 24 Scale

po other kids come
to you for halip?

= paver
t

often

soma-

' times

-guite

often

i
}
[t
UJ =always

R ] B

Qlasé +4W Raspcnsa Scale +
B lagg%ggggﬁég;g 10.0] 5.0
B  |lis.3lso.7 le6.1| | 7.6

ot
RPN A

LR
W e -

‘FSiWV 1 o9.0|50.0]31.819.0

FGa 14.5118.5181.8 113,11 3.7

P6b |l s.7j13.0l47.8

G5 4.3(17.3152,1 17,3} 8.6
1 g6 5.5(21.1/66.6 11.1] 5.5

G7 U l20.0{70.,030.0}
G8  |10.313.7 |65.5 [10.3

B6  la2.2116.659.0 | 8.3]2.7

A7 |l 2,7/27.7 [38.8 P4.9 | 5.5

ms |l 3.018.1/851.5 p1.2 6.0

T . hrl.9RE.6D9.0f2.3
| 9%8a l's.3l18.759.3 p2.5{
1 3.1]28.1ls9.3 0.3}




Selected Clagasroom Project Student Questicnnaire Data

(Percentage of Each Response by Each Class)

Question 25

Do you change thimgs around
in the room in order, ko do
your project? :

Scale

ofeen

timen

wt - NEVEr

N} - not
w| - some=-

often

W - always

- Response Scale

- Respcnsg Scale

2[14.242.8

23,8

4.7

48.1 |25.

%

3.7

13.3133.2

6.6

6.6

.434.8 |34

15.0

4.0}

G5

21.7 13,

0

13.00

'9.3{28.1

25.0

31.2

VGE 2

2(55.5 |11.1

5.5

13.5

167

35.0 [20.

2.521.8|46.8

26.9) 7.6/1

6.2

- GB

6]24.1 {44,

15.0

10,3

Heé

2

2.7

26.9]26.9130.7

24.9 [22.7

14.2

5.5

J42.3{19.2{26.9] 7

i 3.8

f,42;£73§@

?

37.8] 21.6 24.31

2.7

30,9 |38

5

3,a
21.4

5.0}

2.7

.3 |a0.s | .

2,

12.5

.2

8.2)
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(Pereentage of Bach Response by pach Clags)

Question 25 Scale

po you change things around
in the room in order o do
your project?

- ne‘ver
often

- §ORe~
times
often
v - always

sl - quite

:

Class || - Response Scale + Class ||~ Respﬁqééfscale -
Code || ' ' T Code [ | e
AS5a

—
o

E4

aso laasjaszfazal || [P 38.4j38.6 1230

aASc  133.3[33.3[25.0] 8.3 F5 14.238.0(33.3]  |14.2

p7e |ne.2[14.242.8|23.8)4.7 | |F62 [118.5]48.1)25.9 3.7 | 3.7

a7r’ |la9.9]13.3133.3] 6.6]6.6 | | ¥6b 17.434.8 |34.814.3 | 8.7

B8 |16.0[36.0/28.0(36.0| 4.0j ]G5  }s2.1;21.7
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Sgleetad Clasnaroom Project Student Ques;i@nnaire Data
iPercentage of Each Response by rach Claea)

Question 26 : Scale

Do you work cn your projacts
outside of school (at home) ?

of’een

wl = some=-
tineas

H'l‘ - naver

» - not

o »~ quite
aoften

W - always

7 Régégﬁgélséalg e Class |- Wﬁaéﬁonsé ﬁéélg l@
,., | 2] 3| 4] 5 ) B
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Selacted Classyoom Project Student Nuestionnaire Data

(Percentage of Fach Response bv Fach Class)

Question 27 ‘ Scaie

Do ycur parents think that
thia is a good way ‘to do
schoolwork? C

- never
cfren
often

- not

w - some~
times
w - always

o - quite

—F o ]

36.0

36.8

64.0|
38.8

53,2
5|23.1

’;57!76

28.1(56.2

B W N 5118.715%.3
= | D7s 16. 0 7 45.0120.0¢

34.6(15.3
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~8.1)37.8/16.2| 8.2
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{Percentage of Lach Response by Each Class)

Question 28 Scale

Do you think that this is
a better way of doing. your
schoolwork than the way
you used to do it?

of ten
rimes
often

i = TIEVET
wl - some-
& - aquite
v - always

s - not

-
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Project COD
52 Ash Street
Mew Redford, Mass. 02740

Conference on Selacted Classroom Project

Contained in this handout are the philosophical
premises and pupil and teacher behaviors upon
which the Selacted Classroom Project is based.
Also included are three sats of questions whlch
need to be considered by teachers and adminis
tratorz in making déhl%*On; about ;ﬂﬂ1éﬁﬁﬁt1nﬂ

the obhjectives of this Project. Wembers of the"

COD staff or Selected Classroom téachérs would
be willing to discuss partlcular obgéctlvas er
questlcng w;th voua, FRRE T : U

o b by




Selected Classroom Project Teachars

VListed by Schools

Listed by Grade Levels

Dartmouth Middle School
Warren Berube
Janice Martin
Jean Labelle
Garth Stvan

Fairhaven - Rogers School
Edward Chase
IL,aonard Crane
Carl Holstius

Fall River Middle Schoeol
Patricia ™Murvhvy
Ethel Winokoor

Fall River Dioceses

Holy Family Elementary-New Bedford

Peter Crowley
Sr. Therassa Sparrow

g8t. James — New Bedford
Peter Azar
Joseph Perry
Robert Plourde
/

Falmcuth;— Fast Palmouth School
Jamas Marlinski
Mlﬂha“l Ward

New I Jéﬂford - Carnev Acaaemv
: ':szly Barr - S
Lchard H1tchccck

 gompr§et‘ﬂ Chace Strest. Schoci
) Madeline Lann%v1lle
Jman Menard

St. Anne - New ' Bedfcrd
- 8r. Theresa FDrtin

Grade 4
Emilv Barr
Madelina Lanneville
Joan Menard

Grade 5
Bdward Chase
Sr, Theresa Fortin
Richard Hitchcock
Michaesl Ward
James Marlinski

Srade 6
Paoter Azar
Leonard Cranea
Sr. Tharesa Fortin
Carl Helstius
Jozeph Perry
Robert Plourds

Grade 7
Peter Azar
Peter Crowley
Sr. Thaeresa Ffortin
Jeun Labalis '
Petricia Murphy
Joneplh Parry .
Robert Elourde }
.8r. Theraga Sparrow
;Garth Styan

Gradﬁ 8 .
“Peter Azar
Warren. Bérube
Peter Crowlﬁv
~kTh?rnsa Fortin

ks 137"




Project COD
52 Ash Street
Mew Bedford, “Mass. 02740

Selected Cla :sroom Project

The following statements constitute the rationale for the
onaration of Project COD's Selected Classroomnm.

1. TLearners can and should initiate much of +he classroom
activity.

2. Being "wrong”" is a normal human experience and need not

be a basis for fear.

The development of openness and honestvy with oneself and

others is of hlqh priority.

- Responsibility is best learned in the exarcise of freedom
to make decisions.

Self respect is essential to respecting others and the
environment. -

6. Conversation and cooperative activity are part of a healthy
learning situation.

%]

7. Students can and should set learning goals and design
activities with teachesr guidance.
8. Learning situations should allow for in-depth exmloration
of a personal interest. s
9. Some activities should generate intense learner inveolvemant. 5
10. The abilitv of a learner to become concerned and committed 4
is an important gauge of growth. p
ii. Opportunities for wonder, imagination and humor should be 4
part of the classroom. ‘ é
12. There are manvy legitimate forms of self expression othesr %;
than language, and these need to. ‘be hncguraqed o %
13. Classrooms need to have a rich varletv of materials, edguio-~- i
"ment, and "things" to provide for 1narn1ﬂg thr@uqh all the -
senses. LB

14. A large variety of activities can occur simultaneocusly.
15.  The time and means raqulred for a partlcular act:v;ty vary
R gr@atly among 1na1v1duals. ; ~
16. TLearning needs to be 1nterdlsc1ﬁllnar?, w1thout arb1trarv~
‘ subject barriers..
17. Grouping. for lgarning shculd varv with needs ané 1nterests,
. ~rather than be;nq based on some flx@é,ﬂriterla, : '
18. Commercial materiais and programs should be used in a way
. which protects- ths chlld S rgspcns;h:lltv fcr hlS cwn
- oo learﬂlnq._y
‘19. The:teacher needs to’ b@ a SEDSlthP cbserver cf 1nd1VLdua1
- - and group:: ‘activity. .
20. The teacher shculd serve in a sunportlvp and. guldlng role N
) ra+her than h;gh;y centrallzmﬂ andrdlrectlve one.vb - -

¥
7
§

,“

As a: result of- devaloblnc such a- c ger@cm, %ome student and
téacher behav;crs can be prédetermlned., R c

Q




1.
2.

3“
4.

5.

11.
12.
13.

14.
15.

16.
17.

18.

19.

20.

2%1.

22.

23.
- 24.

25."
;26,-

-+to his own. AG.: N S o o Lol e
Give verbalﬁaﬁd'ncn—verbal_encguragementﬂat;aygryvQppbrtunity

‘content (topics, ‘subjects, etc.). - . o To
,Encgurage,chi;dfen“tcVfdllgwfth:gugh Qngthe;$ ¢Qmmitménts

‘Listen carefully to those children wh

Projact COD
52 Ash Street
New Bedford, Mass. 02749

The teacher will be able to-

Document specific information about the interests, experiences,
and any problems of every child for whom he has responsibility.
Provide a variety of learning activities to account for known
differences among learners.

Aessist each learner in setting his own achievement goals (AG).

Consult with each child as fewguently as reguired to affirm
or redirect learners' AG. '
Encourage learners to cooperate and share in activities, where
appropriate.
Permit conversation among learners at any time appropriate
to the learners.
Encourage freedom of movement within pra~designated areas,
at the discretion of esach learner.
Permit each learner to select his own learning style, with
teacher direction given only when really necessary.
Work with small groups and with individual learners whenever
possible.
Use a "total class" approach only when there is no other
alternative, or when this is the most effective and/or
efficient approach. '
Judge when the simultaneous interruption of all children's
activity is really necessary.
Allow individual children to continue with an activity for
extendaed periods of time.
Encourage and assist children when they try to expand or
further develop an activity. S
Recognize effort which extends heyond the school day.
Provide materials and situations which elicit nonverbal
responses. = : .
Assist children in making adequate use of all resources.

* encourage real learning (non-vicarious) cxperiences
whenever possible. S B o IR
Help each learner to evaluate hig own achievement, as related

W AR Tk

to every chilid. .~ 0 U Uo et e , -
Raise questions for the students to respond to concerning

their’persﬁhai,;Qleslandfrespcnsibilitﬁésfinjlea:ningg S
Invclve,iﬁdiﬁidﬁalsja:,éﬁtiféiélaSS’in'selecting curriculum

to themselves
Be physically:

others.
céessible most © 182

: o ; n who approach for assistance.
Engage ‘in soire’ good na ured banter with childrem. . - -~
Have a mare.chltive;self%imageyofj*andl itude toward, | -

his professional role. .= Lo




Project COD
5Z Ash Strest
New BRedford, Mass. 02740

Each student of each teachar will be able to:

1. Select his own accomplishment goals (AG).

2. Test his selected AG with his teacher.

3. Reject his originally selected AG in favor of more
challnnglng or more realistic AG.

4. Select a working partner, or not, as he feels is appropriate
to each task undartaken.

5. Demonstrate his responsibility to others with whom he is
involved in 2 cooperative task.

§. Select a leurning style which is most appropriate to each
task and to his personal satisfaction.
7. Select a learning station which is appropriate to each task

and to his personal satisfaction.
8. Alter the physical setting in some parts of the learning area.
9, Approach any task with a minimum of teacher direction.
10. Approach any task within the limitations of any classroom,
school, community, or other regulations or requirements.
11l. Apprgach any task within the limitations of any classroom.
12. Use materials which lend themselves to self-directed and
creative expression.
13. OQuestion any aspect of the task whlch he does not understand.
14. Seek readily the teacher's guidance in a constructive way
when necessary.
15. Complete any task undertaken in a time allotment appropriate
to the task and to his abilitv.
16. Remain at the same activity for e;tendéd naricds of time
when so motivated.
17. Behave in a manner which interferes léagt with other learners'
and teachers' activitiés. )
18. Respond to teachers' and buplls reguests in a mannar of
mutual respect. : . _ ,
19. Make requests of teacherb and puplls in a manner of mutual
respect. - o
7 20. Be honest in hlS 1nteract10n W1th cthers.
21, Intercede, with tact, Jf dlfflcult;es arlse betwaen other
, students.
22. Request cooperation- from other- students lF they lnfrlnqe
"~ upon his personal rights.
23. Consult. other: students'ﬂéncernlng actlv;tles mgre,aftgn
, . than he .consults the teéacher.: . R
,fZé.ffProceed at any time- w1thaut tmacher 1nstruct;@n. P
25, .-Use ‘in: a: ‘constructive: way thase”mnments when help 15 needad.
- j but not avallable._i;' : : E

Lav19r. R :' ”~T"337 AN i :
”1th others in a natural,hre]axed manner .
' saylngs, and cher-thlngs whlch




Should I as an administrator encourage teachears to davelor more
"open’ classrcoms? Here are some quastions which naaed to ke
considered in making that decision.

1.

10.
‘11,

12,

13,

ERI

Aruntoxt provided by Eric

Has a well-stated set of objectives for the intended classroors
heen developed?

Do these give me a clear picture of the kind of classroom that
will exist if the effort is successful?

Am I in agreement that this is a highly desirable setting for
children to learn in?

Do T have two or more teachers with a high degree of interest
in this kind of classroom?

Hava T thoroughly discussed the objectives with the teachars?

Do thesa teachers and T have a similar vision of what success
would look like?

Do I have full confidence in the judgement and skill of these
varticular teachers?

Can this effort be initiataed without addtional sxpansas or
without unusual privileges (those arrangements which could
not be made for anv teacher or calass) £frr the teachers?

Do these teachers have a constructive relationship with most
other facultv members? '

Is this kind Gf classroom 1lkelv to nc@t with tGSLtlvs’

parental reaction?

Can I éffﬂct1VPlY communicate the naturn cﬁ the ;ntended :
classrooms to cther Léachers,_ dmzn;%tratars, and canmunlty?!F

Ate ther@ dnv lelCY, phvs;cal, ar gurrlcular re=tr1ctlons
in the schonl which will sarﬂgusly hanélcan ch@ davelapman

Lo thmse classrcoms? ~;- - T e e

Am I precared to spend scn@ tlm? 1n

',;assrommsﬂbe in-
valved in the1r devclﬁpment in- a B ‘



Should I as a teacher trv to initiate a more "omen® classroom?

Here are some guestions which nead to be considered in making
that decision.

1. Have I a well stated sct of objectives for the intanded
classroom?

2. Do I have a reasonably cléar picture of the kind of classroom
I will have if the obijectives are attained?

3. Do I believe thls is a highly desirable setting for kids to
learn in?

4. Ts there another #tcacher willing to make a similar effort?

5, Have I fullv discussed the intended classroom with .chool
administration?

6. Do these administrators understand what these classrooms
will become?

7. Are these administrators openlv supportive of this approach?

i 8. Can I initiate this classroom without smecial privileges
0¥ axpenses?

; 9. Do I have a constructive relationship with most other faculty
4 members?
7
% 10. Do I eurrently hax a comfortable warkinq EPlathnShlﬁ with
5 students e a daily basif’
c _
§ 1l1. Do I wish that I could come to knov students on .a more
. ﬂ@xsonal lavel? S , ,
“ g 12,  Can I cove with the teaching role néedga‘fgr'this tYpe~gf
o ' cla%srcomﬁ“ ; ’-,~’ﬁ B o R

~13,f Am. I scmewhat dls;psalnted bv‘the zesnﬁnge of studpnta to
“‘}standard classracm an :aachps and suhjfct natter?'

‘114;:5Dc T have géod comm;nlcatlon ﬁlth Darents?




A PP, S T L R

If I decide that I will initiate a more "omen"” classroom, what
kinds of guestions need to be considered in planning? Here are
a few suggestions.

1. How will I communicate to my students th? purposas and
nature of the claasroom?

2. How will T communicate to other teachers working with the
same children about tha nurposes and activities of my
classroom?

3. How will I coummunicate to parents the ourpose and nature
of my classroom? :

4, How can I add to mv knowledge about the interes:its, abilities,
and learning prefarences of my students?

5. What are the limitations in mv teaching situation?

6. What is nmy view of an achievement geoal and how can I help
studentes to dotermine theirs? o

7. How am I going to help students plan their activities?

8. How can I help students to use a greater variety of resources
in learning?

9, What changes in the physical setting of my glassraom might
enhance student aCthlty?

10. How mlqht a student $ﬂd x evaiaate th@ r@su1t5°

11, What do the ‘student and I do a;tﬁr he has ach;evad a
',partlcular qaal? AU L _

How will the htudants and I de'1§w1th prohlems of ;nter—li; :
persanal communicatlcn and eaoperationﬁ R L

What is the effect of my aﬁreanal behaviar on that af
,students, Qtﬁep teaghers, admln;s :at@rs; and naantg?




Appendix F

sample Student Goal-Setting Form




HAME :

SOCIAL STUDIES WORK BOOK DATE COMPLETED:

PROJECT #: ~ DATE STARTED: _ ESTIMATED COMPLETION:

TITLE OF PROJECT:

DESCRIPTION OF PROJECT: GOALS: WHAT AM I GOING TO Do?

DESCRIPTION OF EXHIBIT:

LIST OF WAYS I INTEND TO ACHIEVE MY GOALS 2

~LIST OF MATERIALS I WILL KEED:

HOW T INTEND TO OBTAIN MY MATERIATS:

| HOW MUCH TIME I WILL NEED TO COMPLETE THE PROJECT:

 How i;iﬁTEfﬁ,Ta ﬁsEfTﬁE TiME§7”7§7':"":U"




NAME:

DIARY OF PROGRESS

DATE: | o o —
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hpoendix G

.1, Criteria For Evaluating Student Goal
Setting, FPlanning, and Fvaluation

2. Student Interview Questions ¥For
Qualitative Ajalysis

ad

: A i Toxt Provided by ERIC
1 2




Project COD
52 Ash Street
Hew Bedford, ass. nN2749

Folders

aéal setting qualitv:

>0

Cegn:tlve level of goals set
. To gain knowledge

. Application

. Analvsis

. sSyvthesis

. Evaluation

Wb L B 1

There is a conscious development from one goal
further nne (connection batween soma projects)

1. None
3. Soma
4, Alot

There ie an increase in the challenge of goals
earlier to later oprojects

1. MNone

2. Little

3. Some

4. Alot

(1nt§rv;ew only) The goal sclected is related
personal needs and interests of the student as
to simplv ’ﬂDLng a ?rcjmct : , -
1. MNever w ' .
2. Sometinics’ |
3. Often

Plannlnq qualitv
A

ch
“The‘atep% are clearly stated
al.;;Never

There is a plah g"
Yes R

;Scm¢t1m st

to a

from

to the
opposed



IIT.

Tnacher evaluation quality
A,

Teacher, pupil, and parent can understand the meaning
of the evaluation (written)

1. Yes
2. No
3. ?

Specific ohservations of personal growth (or lack of it)
are used rather than vague generalizations.

1. Yes

2. HNo

Thare ara both positive and negative points in the
avaluation.

1. Yes

2. Yo

3. Nebulous

The student is able tn identifv snecific areas in
which to improve from the evaluation.

1. Yes

2. No

The interaction between teacher and pupil is relaxed,
open and wositive during evaluation. (interview only)
l. MNevear

2. Sometimes

3. Often

Planning improves from project to nrojact
1. HNone : : .

2. Sonma

3. Alot




Ou

Projasct COD
52 Ash Streset

Naw Bedford, Mass.

027490

Interview

ostions:

1. Do you

data:

feel that the goals vou have set go beyond

simply collecting knowledge?
a. never
b. rarely
c. sometimes
d. often
2. Have anv of your projects developed out of previous
ones?
a. naver
b. rarely
c¢. sometimes
d. often

3. Is the project vou are now invelved

in more challenging

than previous projects?

a. no ‘
b. little
c. ves

4. Are the gonals vou have set really interesting to you

or just "something® to-do?
a.. all
b. half
c. few
d. nnn@

5. Do vou wrlte a plan for each pro1ect?

"a.;
.,nn

'cb;

':f1t7

o 6, ch you feel that someone - @15@ readlnq vcur nlan would
" Rnow what vou wers dalnq

and how vnu ‘were gclng ahout

ne




7. Do you fael that vour nlanning for work has improved
from project to vroijact?

a. ves
H. no
C. ?

8. Do vou fully understand what the teacher means when
he or she writes an evaluation statement?

a. ves
b. no
C. 2

9. Do your parents understand what is meant?

a. vyes

: b. no

¢ c. ?

| 10. Do vou feel that the teachers comments are specific

: enough so that you understand how to imbrove?

i a. ves

: b. no

? c. ?

é 11. When having an evaluation conference with the teacher,

are yvou relaxed and open in what you say?

a. ves
b. nc

12. 1Is the teacher helpful and positive in what he or she

says? :
a. ves
b, " no

c.. 7

Q :
IC ey
ammna 4

|



Aprendix H

1. Descxiptian cf PROSE Journals
2. 4th week report of jau:néls”

3. Fiﬁal Report of Jéurnals

-
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AN INSTRUMENT TO NMEASURE THE AFFECTIVE DOMAIN

=]
L)
>

SCRIPTION @

‘J‘\u

3% is a highly sensitive, ravolutionary instrument designed
measure tha quality of humanistic sxperience. The documenta-
ion of this instrument enables it to make the following claims:

1) PROSE accommodates, transforms and objectivelv evaluates 3
the subjective experience of students: E

2) PROSE describes and documents the affective dimension of
coqnitlvm achievemant or concerns of a student, curriculum or

approach to lsarning. It can document, describe and evaluate: B
4) Teaching Practicas 5
b) Teaching Environment E
c) Teaching Methods g
d) Teaching Personalities ;
@) Teaching Experiences

3) PROSE provides weekly information feedback that can heln 4

to alter or reinforce practicaes, mesthods or directions most y

conducive to the gnals of Lae program. ;
This objective monitoring feature of PROSE represents b
a "hreak-through" in the field of testing.

4) PROSE givez new meaning, depth and value to the standard- ;

ized tastjng instruments: : i
PROS; complimants the use Qf—sﬁaﬂéardigéé'cognitive>and §f

affective instruments by aiding them to more fully des-.
cribe, document and evaluate the affective experience
huttresslnq and artlculatlnq the cgqnltlva aecﬁmpllshments°

5) PROSE provides the '1nstitutlnn“ with-a most. effectlvé ‘ SR =
means by which each students' concerns and needs can be ob- i
ject1v91y monlt@red evaluated and ﬁffnctlvelg accémmmdateda;

6) The raw data collected by PROSF is frep frﬁm lnsaltut;cnal
or lnstrumental restrictlnos anﬁ 1ﬁhlbl gnsniﬁ:". - =

\l-r

\ﬂ f"‘

data reprasents the stuﬂents"ownf?free“ffeaétiéne
perceptlan of experience L e e e :

: l’ﬂ
ES
a

, 'E]{[NC e

IR A . 7o provided by exic [N



AEURISTICS
NE.

orientation to materials and teacher-directed activities. :

E‘Iﬂ_r‘lpﬁt-v Their rvTaaqrnnrns {and ‘eachoole). seam to ‘have hec me'_ F

~demands- and- roles, they also report ‘being ecstatic about.

| each :individual student on cher bases “than just ablllty, L
.ﬂdlbulpllne Dr achlevement :

EDUCATIONAL EVALUATION & RESEARCH = DEVELOPMENT

THE PROSE JOURNAL
FOURTH WEEK PROGRESS REPORT FOR THE
"SELECTED CLASSROOMS RESEARCH PROJECT"
-PROJECT COD-

Preliminary "Monitoring Function" Summary

The following preliminary summary is based on monitoring
PROSE journals from 19 ccaperatlng teachers during the first
four weeks of Project COD's Selected Classrooms Research
Project.

This zepcrt r@gresents only the concurrent monitoring func-
tion of PROSE and is not to be ccnstrued as a final analysis.
Such an analysis will be provided in a final report. These
progress reports will appear regularly throughout the pro-
gram and will culminate in an intensive report of the
affective dimension of the project.
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I. GENERAL OBSERVATIONS:

At this point it appears that the Selected Classrooms Project]
is on the rcad to-achieving its goals. Almost all the
teachers are very appreciative of the help and direction
afforded them by Project COD. In most cases, the teachlngi*
learning environment has been drastically altered in terms
of the role of the teacher, the role of the student, the

There is a new realization and appreciation of the uniqueness
of each student, of the ability of most students to "chart
their own directions" and of the amount of involvement and
learning that: thl& individual approach nurtures.

s

There is a new ﬂxc¢tement abcut the learnlng teaching
process afforded by the philosophy that buttresses Project
COD. Many of" ‘the teachers have developed a new awareness of |.
how the "individualized" approach of Project COD enhances
the interest, involvement and learn;ng factors of each
places that both ‘teachers and students truly enjoy. Althcugh
some teachers report being "exhausted" because of the new"

their newly found opportunity to get.to.know. and” apprec;até




II. PROBLEM AREAS:

some of the problems that are beginning to arise seem to be
the direct result of the success of the program. Many of
these problems center around content and skill acquisiticn
concerng. Many teachers express some anxiety about not
knowing what to do next -- a genuine reflection of the
changed role of the teacher.

Almost eavery teacher has reported some frustration and :
exhaustion that is a concomitant of this kind of approach. ?
Many are asking for more help in terms of assistance and §
direction. Two teachers appear to be going back to a

greater reliance on teacher-directed activity. i

Some teachers are expressing impatience over the time that
it is taking some student to learn to chart "worth-while"
goals and to rely on their own interest and motivating
Factors. This concern speaks directly to the new anxieties
created by the changed role of the student. Although some
teachers are wondering if this approach is wvalid for all
students, most are reporting the "thrill" of seeing formerly
non-motivated students "come alive".

Five teachers have expressed concern over the value of
PROSE as it relates to the Selected Classrooms Project.
They were apparently misinformed as to the uniqueness of
the instrument and to the way in which it works. We have
attempted to correct this misinformation through a letter
to the teachers informing them of the high value of their
cooperation and contributions to this evaluative dimension
of the Project.

Tn some schools there seems to be discussion of the comments
that the teachers make in their PROSE journals. This '
gossip could be detrimental to the sensitivity of PROSE.

In order to insure that each reaction or feeling is the
person's own and not influenced by peers, we will again ask
each teacher to cooperate in this respect. (This is not

to indicate that the SCP teachers are not cooperating;

it is indicative of faulty initial orientation as to the
value, purpose and operational factors of the ‘instrument.)
The cooperation and contributions of the SCP teachers is of

! a high quality:and,of_théikind one would- expect. from people | |

| who are genuinely interested in innovation and experimenta-

i ‘tion. : - o - S B : “-

| B Lo _ Ce0 T
ITI. CURRICULUM CONCERNS:.
 Thefp:céésszafginaiviaaéliéihg5]ﬁatﬁ,andjs4ience‘havg been
Wthéfmajér”iﬁﬁééfﬁg'éf“fhem§r§jéﬁt%u§ft§*ﬁ§’:ﬁfTh%re’haS“”’r.m~:

. been no mention beiﬁteg:ative;activities;in?termsjaf,‘; .

" subject areas. The use of literature; art, drama, and. -
*music'(etc;k=is-eithe:~ncn=axi'tant,Qrgpf¢Littlé_va;qg tQ; A
e ddd

+the project..




IV. PROJECT COD PERSONNEL:

Appreciation for the help of the Project COD personnel is
much in evidence. Thus far, this factor seems to have
contributed greatly to the current success of the program.
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A.

"analys;s : 1en oi tns taacners Laspcuqei’w“*

| fate (see Table 1)

PROSE EVATJATION"
of the
galectad Classrooms Project

of PROJECT COD

HEURISTICS, INC.

I. SDURCES OF DATA

Sample
The "Selected Glassrooms Project" of PROJECT COD

involved 20 teachers. Of these, 19 vglunteered”té'be'
subjects of a fifteen-week PROSE evaluation of affective-

dgmain outcomes.

Response

Full respomse involved Peturnﬂng foLeHn Weekly
issues of a dally dlary,rThs PROSE al 1 Journal (by Ronald i
F. Dutton, Ed.D. and 7. Jack Manuel ‘D.M.A. ), er content |

uailmum ?52**1; s

SLX teachers dPDpped Qut relatlvely




TABLE 1
PROSE Journals Returned , ;
£, =, %

Responss , . .
(Weekly Issues) r % %
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atudy, probably in part bhecause the usual PROSE instruct-
jons were administered individually and orally (rather
than in group and written form). Content analysls in-
dicates that =socome of these subjects had an inappropriate
set toward the task, and anticipated feedback of a nature
alien to the customary use of the instrument. These
subjects experienced an ﬁnanticipated rorm of frustration
with the evaluation which could not be met in full by .
means of feedback comments. ‘

In all, ﬁhﬁ evaluation 18 based on the objective

scoring of 188 Journals.

Instﬁuméntation

The Journal (Personal Reports of Subjective Exper—
jences) is an inoffensive daily "diary" in which subjacts
write felatlvaly—unstructured affective reactions to their
daily lives (both as teachers and as lnldlv;duals)

The instrument is designed to measure béth human-=

istic éfperlence (l 8., subjective experlences of the

afféctlve domaln) and to documEﬁL and describe the quality,

and quant;ty of that experlenca. The system Qf content-
analysis based on the PROSE is unique in educatlonal and -
psychol@glcal measurement and partlcuiarly sulted to the
evaluatlcn of efforts such as the Selected Classrooms

Froject.

5 !“’ﬂ
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Operationally, sach subject returns the PROSE Journal

each week by mail to Heurlastics, Inc. in order to obtain

motivational feedback from his rcader by means of occasional

notes (and, of course, foi1 scoring). . The subjects are not
informed about the particular t@Qi@S being scored.

Subject confidzntiallty is protected through an
elaborate system of code-names, the identification of data
by subject-nuuber, ard the ddisguising of quotations used

in the report.

1

o

Selsction of Quotations'" to Score

The first step in the zoutent analysis of PROSE

-

data is the selection from the Journ ls of 'quétatlgns
appearing Lo nave some bearing on the custom—designed SPC
evaluation topics ("Content Categories"). The Content
Categories used were not, of course, known by the subjects.
The SPC Journals ylelded 475 relevant Quotations
(éable 2).
In addition, quotations were selected in three

other areas of interest to leuristics, Inc. which bear on

the instrumentation itseif. (These are not reported herein.

Results 1n these areas suggest that the ‘selection of

quotat;ons was relatively stringent (and that therefore

‘some .small amount of useful data may hﬂVé been "left" in

)
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TABLE 2
Quotations Selected for Scoring

=, X
g 19
> Quotations h75
pid 25.0

TABLE 3

Scored Statements

s, X
N 19
5 Statements 640
X 33.7

o -

k]

¥
£
%

)



the Journals).

Tn order to furnish some "piavor’ of the comments
volunteered in the PROSE Journals, this report includes a
number of actual quotations. Ey examining these glimpses
of the raw data, one cahn become immersed in the affective
impact of the SCP in the affective domain. (Each quotat-
ion has been edited to protect the anonymity of the
Wrifer by c¢hanging names and other identifying information.)

The scorer 3e€s3 the‘Quotat;ons transcribed on edge-
punched cards and does not know the meaning of the grooves
(edge-punches) which jdentify the subject by number, the
issue of the Journal, and the like.

Although no data can be furnished on this evaluation
in regard to iﬁtérﬂquotationgselection reliability, the
three additional Content Gategories suggest that the choice

of guotations was satisfactory.

-

E. Scoring of "statement" Unlts

The scorer studies the Quotation on each card and
breaks it down into "Statement" units that can stand alone
as reactions to or commgnts on Qne oi ‘the toplcs pertlnenu

to the evaluation. (The scorer follows a ﬂeuristlcs, Inc.
manual in this and successive atages to fac;lluate Pellabll‘

1ty.)
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The scoring of the SCP data was based on these more
precise units (rather than on the Qu@taﬁians selected
originally from the raw data) . In a previous study, the
reliasbility between three scorers paired against each
other (on 250 quotations) showed complete agreement on
1) Content Categories, 2) Statement units, and 3) affect

atings 85, 82, and 85 per cent of the time.

The

A

SOP teachers average about 34 Statements each
(Table 3); in all, they furnished 640 Statements.

| Using Statements as the unit of analysis gains 165
scoring units (Table 4). - The SCP teachers would seem to
have communicated -at a level of complexity comparable Lo
that found in graduate students atrﬂarvard'ﬁniyersity -
who also averaged 1.4 Statements per Quotation.

The distribution of Statements—-per—-subject is set

forth in Table 5.

Scoring_of ngtent Gateg;i;es

The sccrar assigns each Statement to one of a.
number of mutual ly—exc1u51vs Content Categories (tcplcs)
such as "Affective Reactions to Project coD Staff.’ f Rach
categgry is defined below. | ;

Table 6 ;ndlcates the placement cf Statements in
Content Categor;eg by sex. - Although the iemale te&chers.
furnished mO?e'otat@ments (8 v@;unteerlng 374, for an

average of 47 “while ‘the males averaged 24),.statistical

f 1@5




TABLE 4

Statement Scoring Gain
X, #

S Quotations 475
> Statements 640
Gain : 165
f’ .

3.7

158



TABIE 5
Statements per Subject
=, £, %
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TABLE 6
Content Categories of Scored Statements by Sex
£, =, X
Content Male Female s
GCategory f i °
N 11 8 19
COD 3taff ' - 17 19 36
COD Program 54 RS 102
COD Workshops 3 ‘ 23 26
Teacher's Role 55 89 144
Students' Roles 81 105 186
Instructional 20 37 : 57
Innovation 7
Curriculum 24 33 57
Professional 12 20 32
Colleagues - v
= o 266 374 . 64O
X 2.2 46.8
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toests (n@npafametric for independent sample es) indicate no

significant differences by sex; the sex breakdowns are

reported in the tables as a matter of interest.

chrlgg_cf Affect- -ratings

Tach Statement is scored according to a ccmpléx
content-analysis scheme toO indicate its emotional tone.
Briefly, the scoring can be thought of as running from
approving, optimistic, and happy down to disapproving,
pessimistic, and depressed. (The affect scoring takes
other affective dimensions into account also.)

In opder_to make the affect scores more easily
understood, the PROSE scores have been transformed into
ramiliar "school grades." Gging'up from 60 to 100, the
higher the score, the more positive the affective reaction;
scores below 60 indicate negative reactions,. broadly
defined. Naturally, in any challenglné research des 1gn -
auch-.as the %CP - the mean scores are depressed by -
frﬂsﬁration at not méétﬂﬂg 1dealisﬁlc gaal For this

reasorn, scores high in the offlcial negaﬁlv " range,

such as 5C Dr 55, must be c@n31dered asg satlsfactofy, and

sccres in the Go's'as good. . (Naturally, shculd hlghef
mean scores Qccur ﬂ—7ln thp, O‘s fo example -= they must

be. 1nterpreted as very good )
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II. CONTENT CATEGORIES

over-view of SCP "Gontent Ccategories"

The custom~designed topics for the evaluation were
selected by tﬁé staff of PROJECT COD in consultatlion with
7 represantativesﬁgf Hsuristics, Tne. In brief, the Content
Categorles (in addition to the three in—house categcries)

were as follows.

"gop Staff’ -- Larry Corneli, Gerry Johnson, and
rill Page. _
"COD Program in general —— as distinct from the -

following Content Categories (as explained below) .

"gop Workshops and Meebtlin

"peacher's Role" and role evolution.

"Students' Roles"f

"Spgcif;c Inncvational Instructional
“Gurriculum.Areas. ’

“Intra—professional Relaticnshi’s with Coll__gges.

IIT. COD STAFF
This Content Gategory 1ncluded affec tiveffeactiéﬁs;
to and effect of the GOD program as ezperiencéd in relations
with the three msmbers of the CQD staff.

The very high mean affect scores in this area fTable 7}
1ndicate that ths staff mada‘very pcsitive ccntributions to-»" '

A :
i T e
4 o i L

[ U
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TARIE 7

"eop Staff" Affective Reactlons by Sex

Range, X,

SD

Femalie
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N T
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N Statements
Affect Range
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84.8
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52 ~ 100
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the teachers' affective reactions to belng a pa?t of PROJECT
COD. The teachers did not differ significantly by Sex in
their reactions to the COD Staff (Table 8), although 1t is
of interest that there was a non-significant tendency for
the male teachers to respond more favorably than the
females (which tends not to be true of other topics). In
view of stereotypes of male relationships to males iﬁ
superior positions, this finding is rather surprising,

and a soméce of comnmendation for the COD staff.

The range of affective-domaln responses to the COD
stéff is suggested by the following Quotations from the ’
PROSE Journals. Clearly, the COD staff contributed much
psychological and physical support tc the teachers. The
CcOD staff were almost always available when needed, they
helpasd to develop and shared'ldeas-which emerged from the
various teachers; thay»articulated.the directién and
supplled the support prereqpis;te tc the succesé of'the
project.r The ccmments vglunteered ln the Journals give
clear evidence that the PROJEGT COD %taff were exceptian—
ally eifective in the performance Df their functicns.,*

| : “MT gan't help but adm;re the: peaple “from

CQD. Their interest in me &as a person and as.

a . teacher...really makes me feel good. . 1= feel

1like a student who ‘has & crush on.a teacher.

- You want to be 1ike them, you can't -help dit. * -

I think I envy thelr dedication because I'm not

“sure I could ever be: totally as . committea as;,
';they seem. to be. e L
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TABILE 8
noer Staff" Affect Scores by Sex
f! S? %
X Score M%le Felgﬂla ‘ 5 p
N T 6 13
80 - 89 ') o o 15
50 - 59 o} 1 1 8
30 - 19 0 0 0 o .
2B
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"This week [a COD staff member] and I
worked on a special show for the kids which
we hope will help them think of somse 'groovy'
activities. [He] also came in twice this week
to see 1f he could help in any way. They are
slways there when you need them."

"[A COD staff member] attempted to help
me keep my sanity. He came in twice this week
to help and encourage me. I really needed him."

"Tn my darkest hour since I started in
the program COD was there to give me the re-
assurance that all is worthwhile.... GCOD' is
always there when you need them."

"COD provided me with a survival kit this
week.... T wanted to call [a mewber of the COD
staff] Monday P.M. but.... So the encouragement
recieved Tues. and Fri. by his visits can't be
measured. [He] was tremendous.... My 'teacher-—
aide' (a gift from Heaven and COD) is a wonder-
ful asset.... Thank God for COD.

Iv. COD PROGRAM

This Content Category included statements volun-
teered about the specific affect and effect of the COD
program that did not fall into any other Content Category.
This category included develcpment of program philosophy,
of self as a person through involvement with Project GQD;'
time and program oriented frustrations, and field trips.

There was a tendency for woman teachers to react
more favorably in this area (Table 9) (but the difference
was not statistlcally gignificant). The affect scores

are distributed widely (Table 10).

S 174
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TABLE 9

"COD Program' Affective Reactions by Jex
Range, X, SD

Male Female =
f bl
N 11 T 18
N Statements - 54 L8 102
Affect Range 20 - 93 47 - 95

X . 59.4 70.6 63.7
SD 27.0 4.4 24.3
Q 4
ERIC : | | .
.
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TABLE 10
"COD Program" Affoct Scores by Sex
£, =, %
X Score M?le Fe,rgale s %
N 11 7 18
90 - 100 1 1 2 11
80 - 89 1 3 L 2P
70 = 79 1 1 2 11
60 - 69 3 1 4 20
50 = 59 0 0 0 O
4O - 49 2 1 3 17
30 - 39 0 0 0 o
20 - 29 37 0O 3 17
10 - 19 o 0 0 0
0o- 9 0 0 o) 0

* ' | T 176
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A gquotation of general reaction to "COD Program'
follows. '

"pasic feelings of insecurity seemed to
be involved with what came tO be a large—
scale or a series of innovations that came
along with COD and a0P. These feelings seem
to be at the root of the initial feelings of
defensiveness and frustration ahout this
program. ... However, some of the reasons for
the change [in my attitude] are: 1) an in-
creased sense of self-value brought on by in-
volvement in this project; 2) successful
encounters with irate parents, and 3) the
intercourse with other schoolas that are a
result of this project.”

Many quotations indicated frustration (and, of
course, depressed the mean scores). Frustration colored
the most positive as well as +the most negative Statements.

"This project has kept me awake trying
to think of ideas.... It would be physically
and m%ntally impossible to do everything I'd
like to do.

J "I guess that the most important by-product
; of this project will be the conflict of ideas
that I find continually assailing me. I find
the student-motivated aspect great and stimulat-
ing, but I do think there are sSome time—~saving
valusble aspects to be found in the more tradit-
ional approaches."

"Tlm terribly frustrated with everything.
T know I'm going to make quite a few changes in
the curriculum.... I think I've gone too far
toward the personalism and failed in regard to
knowledge."

"The frustration seems to be getting un—
bearable. Right now I am frustrated! ...I feel
that COD has led me to a very difficult situation
.. .[and] I am not too sure how 1 will handle the
! future of this program in my classrocn."

: | - T 19%
A
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"he way I feel today I wish COD had never
entered my life. The hang-ups T am having with
the coverage of the basic skills are very dis-
couraging.

"I have never felt lower in my 1life. I am
questioning my ability to function under this
type of set-up.... I [think I will] return to
the old ways (i.e., traditional)...T couldn't
take all those suffering faces staring at me
again."

The Journal comments suggest that one of the most
valuable aspects of the program was the field trips. A

number of teachers reported that the field trips wvere

supporting, encouraging, and enlightening. The field !
trips appeared to be a significant source of new ideas, §

renewed enthusiasm, and heilghtened commitment to the ‘ i

project.

"pefeore going [on a field trip] I knew
that if the trip didn't give me hope I planned
to return to the single concept of the class-—
rocm. Now I have the necessary hops.... It
can be done. But can we do it with the teachers
and facilities we now have?" . |

"poday was a fantastic day. We visited
[another Project COD] class. It's really help-
ful to see how effective this type of classroom
us. This is what I am aiming for."

Clinical analysis indicated that those who were
disenchanted with the COD program were much less 1likely .

to mention field trips.

T B A ey -

"Fpom my other observations of classrooms
and conferences with other COD teachers, I do
not feel that this project has done anything
significant for me outside of giving me the
opportunity to do my own thing without reper-—
cussion from the administration. When I was
selected for this program, I was about T5% of
the way on the road to COD goals anyway.' , s vl
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V. COD WORKSHOPS
This category concerned the affective reactions
to workshops and meetings. Such experiences were of two ;
‘kinds: gtructured experiences designed to stimulate ideas,

" and relatively-

approaches, and materials for "econtent,
unstructured meetings at which each teacher was free tO
"do his own thing," discuss mutual problems, and share ideas.

Female teachers tended to be positive in this area
(but do not dlffer from~maleé to a statistically-significant é
extent); see Table 11. Table 12 sets forth the affect
scores 1in detail.

It is perhaps significant that the workshops often
took place before a weekend or vacation, which may have
reduced the frequency of comments on this topic.

The indicatilons are that the workshops were very
successful in stimulating new ideas and directions, in ' ?
E%gring problems and comradeship, and in giving and
reinforcing sorely-needed direction. :

TThchughlﬁ fortified by the COD workshop,

.schocl was wonderful today.... We can really use

some of ths ideas." ' ?

"What a gorgeous axpafience trying out the

‘broadening idea that was used at the COD workshop.

... The kids loved every minute of it and wanted
to do more."

Q. | ' o179
RN
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TABLE 11
"COD Workshops'' Affective Reactions by Sex
Range, X, 3D

Male Female 5
bl f '
N ' B 6 8- z
N Statements 3 23 26
Affect Range 60 - 60 20 ~ 100
X 60 82.5 76.9
3D 0 28.0 28.5
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TABLE 12
"ooD Workshops' Affect Scores by Sex
£, =, %
X Score M%le F e%lale 5 %
N 2 8 8
90 - 100 0 4 I 50
80 - 89 0 1 1 13
70 - 79 0 0 0 0
60 - 69 2 0 2 25
50 - 59 0 o 0
4o - 49 0 0 0
30 - 39 0 0 0
20 - 29 0 1 1 13
10 - 19 0] 0 0
0O~ 9 0 o 0 0
Q B 7 .
LRIC | G 18 pug
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VI. TEACHER'S ROLE

Statements scored in this Content Category had to
do with changes in the role of the teacher concurrent with
involvement in the SCP. Some statements scored here wvere
very introspective; some reflected considerable anxiety
(with a resulting depressing effect on the affect scores).

This Content Category had a relatively large number
of statements ~- 144. (Table 13.)

Many statements were affectively toned with feelings

of frustration and exhaustion (which would seem to be a

natural concomitant of involvement with a demanding project).

In spite of this influence, the affect scores are high
(Table 14). Clinical inspection of the data suggests that
the high scéras may be attributed, in part, to teachers'
feelings of gratification and welcome of changes in role.

"This project is forcing me to re-evaluate
my role as a teacher. It seems to be less
important for me to kKnow all of the answers than
to be able to zuide the students to find the
answers themselves."

"I feel as though I am ready to honestly
redefine my role in the classroom.... I now feel
differently not only about my role as_a teacher,
but more personally, I feel differently about me."

"I am enlarging my idearof what being a
teacher can mean....recognlzing process and goals
and enjoying the process is...important."

"T tried teaching a fifth grade from the book
today.... It now seems like. ..masochism."
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TABLE 13

"peacher's Role' Affective Reactions by Sex
Range, X, SD

Male Female =
f hig )
N | : 9 6 15
N Statements 55 89 144
Affect Range 20 = 100 51 - 99
X 72.0 73.3 72.6
3D 23.4 15.1 21.2
o o
ERIC .
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TABLE 14

"Teacher's Role' Affect Scores by Sex
£, =, %

Mals Female

=2
‘m
o
-
7

33
13
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20

40 - 49
30 - 39
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20 - 29 13

10 - 19
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"T didn't realize how much 1 used to dis-—
trust the students or myself. TUnder this program,
they are functicning better than T."

"phis week's activities have affected me
adversely as a teacher. I'm discouraged, tired,
and not too anxious to talk. I don't ever re-
member experiencing such intense frustration in
myymﬁscft&mmﬁgasilﬁwaﬂﬁsyar. of
course, 1've never experienced this level of
satisfaction and happlness when the children are
accomplishing successfully."

Many teachers pleaded for aides to assist them in
coping with their difficult role demands —-- and when the
project suppllied aides Por some of them, their gratitude

was normous.

VII. STUDENTS' ROLES

This Content Category concerned the teachers'
perceptions of students' roles (and the teachers'
r@acticns in the affective domain to changes in chose
roles). The scoring included Statements regarding
motivation, discipline, self=direction, interest, involve-
ment, and achievement. |

The statistical results appear to be colored by
an "inverse" negativism —= the teachers tended to be |
dissatisfied by traditional student roles, with a resulting
depressing effect on the affect scores (Tables 15 and 16).

This category drew the largest number of statements —— 186.

O VN SV R NN S
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TABLE 15

"Students' Roles" Affective Reactions by Sex
Range, X, SD

Male Female 5
hig il
N - 9 8 17
N Statements 81 105 186
Affect Range 20 - 88 20 - 37
X 62.1 63.4 62.8
SD ‘ 20.4 19.2 20.5
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TABLE 16
"arndents' Roles' Affect Scores by Sex
£, = %
T Score M?le | Fé?ale s %
N 9 8 17
90 - 100 1 0 1 6
80 - 89 1 2 3 18
70 = 79 2 1 3 18
60 - 69 2 3 5 29
50 - E9 O 1 1L 6
4O - 49 2 o] 2 12
30 - 39 O O 0 O
20 - 29 1 1 2 12
10 - 19 0 0 0
o- 9 0 O O O
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Clinical examination suggesis that the main reason
why this category drew so many Statements is that the
students were, &#TLer all, the central concern of all the
pr@f%ssionals involved in the project. The process of
individualizing education was found to pe fraught with
frustration == for now every child's weakness, sﬁréngths,
interests, study hablts, attitudes toward learning, etc.
were being confronted in a straightforward manner.

Individualized learning experilences appeared to
hinge on the studenta' interests.

"pwo of my girls completed a project on
distillation with no help from me. You must
understand these kids couldn't even spell - *
1gistillation' let alone distill some water....
If you could have seell the looks on their
Faces 1t was worth being a part of this pPQject."

The PROSE Journals lend themselves to a panoramlc,
or chrcnciogical, view of the process of changes taking
place over time in the affective domain. Changes in'the
teachers' perceptions of students' roles are particularly
interesting when gseen from such a perépectivei

"The children are bringing in more,
materials from home. The projects are begin-

ning to take on the role of the most important
part of the day.... Many of the students used

free time...to work on their goals today. Their
interest is certainly evident."

F}‘ .*,‘.
0188
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"mhepe are no more discipline problems. I
rarely have to get after individusls. Each i=s
doing what he is able to do and is enjoying it."

"aAn increasing number of students are
weighlng the value of what they intended to do.
(They want] to see whether these activities are
really worthwhile."

"ppobably my greatest reward this week was
the fact that self-discipline [1is being learned].
Because they have so much freedom, they heve a
new attitude towards school and teacher."

-

"What pleases me is the interest that the
students who have usually had 1ittle interest
1n reading before now have."

12

—

"wids don't want to see movies apy more ==
they resent time teken from projects.”

15

"My students...who are reading two years
below grade level, weren't capable of passing
tests. PFailure after failure. Now that they
are successaful in each thing they do...I can sze
the enthusiasm for learning grow. Some even say
they like school 'as long as we can do projects’'.

I

Another area of teachers' concerns about students'

roles concerned ways of coplng effectively with lack of

interest and involvement -— that is, with responsibliity -

and discipline.
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Many years of traditional teaching appeared to have
conditioned the students to kinds of behavior antithetical
to the growth goals of Project COD. In order to make the
learning process student-directed, felevagt, and exciting,
enormous demands were made (impliclty aﬁd‘scmetim%s
explicitly) of the teachers. Also, some of the classrooms
were compartmentallzed anyway, and onliy allowed students
to pursue thelr individual interests and involvements
duriig one or two periods a day.

Clinical examination suggests that many students
Pound their changed role exhilarating. (It would be of
interest to compare atudents' affective re actions with
those of control groups in more traditional classrooms. )

Some problems appeared "hetween' projects. A few
gstudents found it very difficult to give up seeking the
customary accephbance, rather than indepencd .nce. 2Such
students wers described in the Journals as unable tTO
find meaning in "'doing their own thing."

"When I had to leave the room all hell
broke loose. 1 feel that the studeats who are
nsed to an overwhelming authoritarian discipl-
ine felt the lack of it." '

Weegk

i

"phis week students seemed not so inter-—
ested. No conception of time to finish their
projects. The unorganized structure of the COD
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approach seemed to make me unorganized. 1
find that students cannot be S5ft on their own.'

Week 3

"great! Apparently some are using their
projechts as’ an excuse to get out of any and all
classes! ...They assoclate school with books,
not people or places."

Weelk 4
"Non-readers are very discouraged. Research
material is very limited for them."
Week 5
"The children need some structure so they
don't get bogged down in one thing, and SO they
don't get bored. When I provide my 'poorer!
students with material, they do beautifully.
When I don't..."
Week 6
 (Vacation.) ' %
Week 8
"I feel that I really have to have a
closer relationship with each ciild to fulfill
. my goal of respcnsibility. But, shouldn't they
have responsibility to people and to things
they do not relate to?"
Week 1L
"One of my groups has a terrible time
adjusting to any responsibility.... IU was hard."

Week 13

e —————— | —t

"T had to blast my ' charmers' again for their
behavior yesterday toward my substitute. It's
incredible how they revert back to primitivism."

i
.
|
H
!
i

- 1911{.
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Week 15

"When the children are working, they are fine.
When they have been working...too long, they have
problems with self-discipline.... We are really

providing them with a base for self-direction."
The teachers chose to comment rather often on their
concerns about the students' involvement and self-directioir.

Week 1

"T am discouraged. I do not have any variled
~activities gecing on. Too tied to books.... 1L
need more resources, ideas, and activities."

Week 2

"We are beginning to 'crack down' on those

that are doing nothing.'

Week 3
"One difficulty I see is the lack of con-
tinuity in projects. I question how ready these
~riassrooms will be for next year.... The classes
T have find it hard to be curious, tend to copy
each other's ideas, and are content just to
'vegetate.' I find 1t discouraging, yet 1 con-
tinue to be hopeful." ,
Week 4
T "The children are restless and not concen-
trating on their work too much. There 1s a lack
of interest developing, a lot of talking and
fooling. Few are working on projects —— many
doing little or nothing.
Week 5 4

"Tt is becoming more and more apparent that
the projects of the students lack depth. Under-
standing also is superficial.”

N 169
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Week 6
"It irks me, though, to see some of the
students ndlna valuable time on activities
that are v iun' but do not really seem worth-
while.... This may be my problem and not
theirs,"
Week 12
"These children need much more direction
than we have planned, |[but] we have no planning
time=-. Frustration! ...I feel I am pulling 20
different ways."
Wesk 13
"My students don't seem to have the abil-
ity to grasp the concept of the program, and
. the few who do cannot follow through."
Week 14 "The students often don't show any maturity

or even an increase in maturity.... They are
sti1ll rude at times, immature and noisey."

And Tinally, some more positive cominents.

"T'rday the class was really working on
their own. They coula very easily have gotten
al-ng without me.'

"T am encouraged by the fact that over vaca-
tion quite a few students actually took time to
think up new projects!"

"The substitute...was very enthusiastic.
She couldn't get over how responsible the
kids were."

VIII. INSTRUCTIONAL INNOVATION

Statements scored in this Content Category tended

to be based on the students! interests as expressed in
goal-setting and in their pursuit of projects. Some of

the comments had to do with making goals explicit, using

O
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flow charts to record progress, and brainstorming. A few
statements concerned the use of puppet shows, drama, sound
tapes, and video tapes. A few comments were in the area
of visual literacy, and concerned the use cf stlll and
motion pictures, comic strips, and the like.

Those teachers who chose to volunteer comments on
innovative instructional techniques tended to be positive
(Table 17). Indeed, both male and female teachers were
clearly approving in their attitudes (Table 18).

"The Progress Sheet provided by COD will
enable me to see at a glance what goals (if

any) are being accomplished, and how relevant
they might be."

"We have created a 'swap shop' board where
kids put down what they need in case another
student can help them.... [There is a] genuine
interest in sharing that really touches me."

"Drama Peallj'changes gsome of the students.
My children are really excited about the play
this week. They are shining on stage."

"Spent the afternoon taking pilctures and
having the students write captions explalning
their activities." '

"Tt seems important to build up a picture
file and other material for the puor readers."

- "The kids [built]...a meditation room.
This study-—-houss has cargets, curtains, and
light.... They love it.

""Phe students had to sell s product.... One
%1r1 was selling her five brothers. She got one
L

of them up] from the first grade bo demonstrate.
She sold all five." ;

-

o sowd b -
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TABLE 17

"Instructional Innovation"
Affective Reactions by Sex

Range, X, 3D

£ £ &
N .8 6 14
N Statements 20 37 57
Affect Range 20 - 100 85 - 97
X 82.7 92.6 86.9
3D 4.9 20. 1

oL

a, sl




TABLE 13

"ITnstructional Innovation'
Affect Scores by Sex

£, 3, %
X Score M%le Fa?al% . %
N 8 6 1%
90 = 100 n 5 g 6L
30 - 39 0 o o 5
o - 9 0] O ®) 0

o108
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Ix. CURRICULUM

Statements scored in this Content Category had to
do with areas of instruction and the relationships (or
lack of them) bétweeh arecas. In understanding Tables 19
and 20, it is importaﬁt to bear in mind that the very
nature of the SCP worked against positively-toned reactions
in this area. Tntegrating various subject areas proved
difficult, and managing "multi-activities! (several areas
going on concurrently) even more SO. In other words,
some "negative' statements in this Content Category were
really positive in that they described difficulties and
frustrations attendant on striving to meet the goals of
the projecf. |

The 57 statements in this area concsrred:

1) curriculum areas as such (language arts, science, art,
mathematics, etc.);

2) dintegration of two or more curriculum areas (math and
history, art and poetry, etc.); and

3) multi-activities going on simultaneously, but in an
individualized manner.

Individual curriculum areas mentiohed in the Journals
sncluded art, biology, anthropology, creative writing, |
drama, music, literature, and social studies.

A number of integral concerns cmerged during the

project and appeared to satisfy coth teache¢ s and students.




TABLE 19

"ourriculum' Affective Reactions by SeX
Range, X, SD

Male Female

£ £ 2

N 8 5 il

N Statements _ ou 33‘ 57

Affect Range _ 20 - 100 yo - 96

X 68.6 70.6 69.5
SD 30.8 16.8 06.3

o . ™ g
V fa 2% | lggi
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TARLE 20
"oupriculum” Affect Scores by SexX
£, 2, %
X Score M%le Fe?ale 2 %
i N 8 6 14
a0 - 100 2 1 3 21
80 ~ 89 2 0 2 14
70 - (9 1 3 y 29
60 - 69 1 1 2 14
50 = 59 0 0 o 0
Uo - 46 0 1 1
30 ~ 39 0 0 0
20»— 29 2 0 14
10 - 19 O 0] OF
0- 9 0 0 0

19
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¥ . PROFESSIONAL COLLEAGUES

Relationships with peers wWere scored in this Content
Category. The statistical findings (Tables 21 and 22)
reflect the fact that the Project COD innovations were
sometimes threatening to the teacher "3own the hall." On
the other hand, the project appears to have been viewed
sympathetically and constructively by the school admin-
istrators who came in contact with it.

"T am disturbed about the static we are
receiving from certain teachers in the building
who do not approve of this project. They...
are unwilling to accept change. T am grateful
for the static in a way =~ 1t makes me appreciate
even more how valuable this project has been for
me, not only for the kids' sake, but.for making
me open up my thinking on education."

"Many of the more traditional teachers are
just walting for us to fail." .

And finally, a PRCSE Journal quotation Worthy of
giving pause to all those who presume to evaluate

innovative approaches in education:

"mhe Superintendent of Schools has C.K.'d
the visits of any interested teachers in the
system during school hours. This is quite a
thing! He must really like what he s€es. I'm
sure this program won't fade into the dust at
gthe end of the project.”



TABLE 21

"professional Colieagues”
Affective Reactions by Sex

N
E 3

Range, X, SD
Male Female -
£ f ~
N 6 ¥ 13
N Statements 12 20 32
Affect Range 20 - 100 20 - 100
X 65.5 51.6 58.0
SD 31.3. 25.4 30.3
o

20
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TABLE 22

"professional Colleagues"
Affect Scores by Sex

e, =, %

X Score M?‘le Fergale s %
N 8 : -
90. = 100 2 N 3 23
70 = 79 0 0 0 0
40 - 49 0 1 1

10 - 19 0 0 0 5

0- 9 0 0 o
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XI. CONCLUSION
The data interpreced clinicellyand evaluated

statistically from 188 copies cf The PROSE Daily Journal

-~ which yielded 640 =cored statements =-— suggest that
the Selected Classrooms Project of PROJECT COD was, 1n
varying degrees, & considerable success.

The staff of the project are to be commended for
their commitment, effectiveness, and leadsrship in
meeting the goals of the project, and in particular, for
facilitating the movement of a number of teachers from
traditional subject-matter-oriented classes to education -
based on meeting the current interests and needs of
their students.

Were the project to be reﬁeated, it would be
helpful to have more teacher aides (to free more time
for planning), and to establish a more efficient system
fo; the exchange of information about innovative in-
structional techniques.

The PROSE evaluation suggests that. the {teachers
involved showed a strong tendency {oward enlightened
views of their own and theilr students' roles, and that
their reactions in the affective domain to these changes
made a stimulating and worthwhile contribution to the

aducational process.
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Classroom Observation Checkliists
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PROJTECT cC ¢ v
ESEA Tithe 11

SELECTED CLASSROOT PROJECT

CLASSROOM OBSERVATION CHECEKLISTS

Teacher

School

Subiect

Grade

Date

Observer

Hambzr of Studentis

Mumber of Teachers

Packet No.

2 505

ALY



DIRECTIONS TQ THE OBSERVER

Obsarve each classroom for 34 minutes, divided into three four=-

minute intervals for teacher observation, two four-minute obser-—
vation periods for student activity (see chart), and ten minutes
for other data collection.

STEP

1) For the first four minutes, usc the TEACHTR BEHAVIOR CHECKLIST.
Put an X beside each bshavior the teacher does, one X for each
time she does that behavior during the four minute interval.
Use lina 1 »eside each behavior for recor@inq these X's for the
first four minutes. '

2) For the first two minutes, use the STUDENT BEHMVIOR CHECHLIST
“A". Look up at the classroom and, starting with the first
behavior listed below. write beside each bahavior in column 1
the numbaw of students who are doing that behavior.

3) For the second two-minute interval repeat 2) above using CHECKLIST 3.
4) TFor the szcond four-minute interval reoeat 1} above using column 2.

5) For the third two-minute interval repeat 2) above using line 2.
(CHECKLIST 1) T

6) For che fourth two-minute interval repeat 2) above using column 2.
(CHECRLIST B)

7) TFor the third four-minute interval repeat 1) above using column 3.

2) For the fifth two-minute interval revaat 2) above using column 3.
(CHECKLIST A)

9) For the sixth two-minute interval repeat 2) above using column 3.
(CHECKLIST B) _
After 24 minutes of obsarvation complete DOCUMENTS AND MATERIALS CHECK-
LIST and TEACHER INTERVIEY and STUDENT INTERVIEY Forms by consulting
rith reachers _and/or students 1f nocessarv,
pSg =)

Activity Time

1 Teacher obszs¥vation # 1 4 mi.

2 Student observation # 1A 2 min.

3 Student ohservation # 1B 2 min.

4 Teacher ohsarvation # 2 4 nin.

5 Student observation # 2A 2 min.

6 Student ohservation i 2B 2 min.

7 Teacher observation # 3 4 min,

8 S+udent ohservation # 3A 2 nin.

il 9 gstudent observation i 3B 2 nmin.
' Student/Teachar interviews: 10 min.
! Total 34 min.







Starting Time

' &

TRACHER BREHAVION CHRCKLIRT #
it
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N 1. moves about the classroon

R B

B

2. speaks in a conversational
or low tone, (but not to
total class)

JEUEG P Y

3, smiles and/or lauahs

PRI JUNpgES S
=

4. +talks with a student

5., 1listens to studant or
students

Wl Nl ] ol UJN‘!—' Gt (= ] WY o

6. 7joins grouvp of students
but does not speak
immediately

7. sits down or stands with
a student or students

8. assists studants in some
activity by doing the same
thing as a student does

9. shows student new or dif-
ferent material or equip-
rent than that which he is

. currently using

10. expresses aporoval of a
student®s activity in
non-verhal wav

11. ig accessikle to any/2ll
stulants
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Starting Time
H b

# 1
STUDENT BEHAVIOR CHECKIIET A 5 9
an
1
- T - ) T
1. entering classroon
i .- — — x et
i
2, Jl=zaving classroom
3. walking around classroom
{
4. appro-ching (walking uo to) teacher
5. convarsing alona with teacher
d
6. working aldne, but not on total 4
class activity
:
7. wWc small group {2-3 neople)
| 8. smiling and/or laughing
; }
i
i -
l
i !
{ i
Q i "

ERIC

Aruitoxt provided by Eic:
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Starting Time

STUDENT BEHAVIOR CHECYLIST B i %
' i

1 2 -3

1. changing activity

- W o e e

2. nmoving furniture

3. altering nhysical anpearance of
part of room (other than moving
furniture)

4. using materials in addition to (or
other than) textbook, work bhook, or
"paper & pencil” materials

5, continuing with vrasent activity when
a non-class narson antars Oor leavas
room

6. involvaed in activities with teacher
out of room

7. number of differant activities

8. numbher of dAiffarent student groupns

O

ERIC

Aruitoxt provided by Eic:
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34
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TRACHER THTERVILE! CHFCRKLIST

(Lf behavior can he observabls, mark zrcordinglv)

yee w0 | DR | corriENTs
Did the teacher- S
1. Ask or encourage one student to speak |
to, work with, or helv another? .
t
2. Leave classroom without making :
an announcamant? ;
3., Respond or act at the requast Or
direction of a student? \
|
A, Have documented knowlaedge of interests
experiences, and problems of zach
student?
5. Know what each student was trving
to accomplish?
6. Suggest additional or substitute
activitias to anv student(s)?
7. 1ot address the class as a
whole, other than giving an initial
or concluding dirsctivae?
- \‘1
™ ¢
w21
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STUDENT INTERV™ . CHECKL

(Lf et - £ i rsar i S ST
] —
FES IMO ¢ DR | COBMENY
Did or could the student- A
1. select his own activity (not
teachar-directed)?
2, select his own materials/
equiomant? i
3. work in a self-selacted area
(tnassigned by the teachear)?
4. usce material or equipment not
providad by the school?
5. ask another student for help?
6. ask the teacher Ffor help?
7. show another student what he
was doing (at the request of
. either onel?2
8. show the teacher what he was
doing (at the initiative o.
the student}?
9. continue anvy classroom Ori-
inated activity out of t!
ginates AGtSIEEYNG? _
10. feel that he was succsedll
in his undertaking?
11. feel comfortable {satisfied) :
with this type of classroom? ;
12. talk in conversational or low §
tones? ;
4
[ |
: O ‘ ! S
'ERIC —




DOCUMENTS AMND MATERIALS CHECKLIST

Put an X baside each of the following which are available in the
classroom (all except number 1 must be part of number 1).

1. written documents of students’ activitics
2. number 1 is available for esach studant

3. npnumber 1 is in location where students can refer to i

o

4. teachar writes comments about students which are includad N
in number 1

5. gtudent writes comments about self which are includes in
number 1

6. student writes hisg own goals in numbaer 1
7. +teacher provides space for student’s personal materials

*

8. etudents can reach all materials in the classroom

o _ -
ERIC

Aruitoxt provided by Eic:




PROJECT €07 i,
ESEA Title 1711

SELECTED CLASSROON PROJECT

Anecdotal Report

What activiiies were underway during the visit?

What was the general level of pupil activity in the room?

What was the gensral role of the teacher?

What specific opupil and/or teacher act’ vitins ~tax . ov’
(either positive-P, or negative-N)?

Other:
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Appendix J

1. Final SCP Teacher Questionnaire

2. Summary of Data, Final SCP Teacher
Questionnaire




Project COD
52 Ash Street
Mew Bedford, Mass. 02740

Final S.C.P. Questionnaire

{your secret
1. Name 2. Age will die

with nst)

. Years of Teaching

. Major (for your Bachelor's degree)

3

4, Other grade levels taught previously
5

6

. At this point, what is yvour overall level of satisfaction
with your classroom in the project?

H ] T $ 1

very TLOwW ok high very
low high

7. At this point, what is your level of satisfaction with ;
your performance 73 a teacher in this project? ;

] 1 b} [

very low _ ok high verv

low high (
8. At this point, what is your level of satisfaction with %

the performanca of students?

1 v ]

| ' ;
very low ok high very 1
low high i

9. Place the students in your class{es) on the following
scale as to the % falling into each space.

L3 ¥ ] ] F ¥ s 1

0 1 2 3 7 4 5 6 7
a total littie a glinmnmer real involved highly hard teo
loss! response of hope peossi~ with good self- believe!

Bilities results directed _ ~
& motivated

......



10. What are the five most desirable characteristics of your class-
room a: this time? (Thése can include vhvsical arrangements,
astudent behavicr, teacher behawior, or anvthing else which
would be descriptive of your program.)

11. What are the five least desirable characterigtics of vour
classroom at this time?

12. At this peint, I feel the COD staff (circle one)
a) has been very helpful to me
b) has been helpful to me
¢) hasn't been of much help
d) hasn't been of any help
@) hasn't really baen needed in my situation

13. Ideally next fall, would you like to have the type of
classroom you have now?

Yes [/ / Yo [/ 7

If no, explain:

If you have other comments, you are welcome to put these on the
o back.

E : Thanks. .
IERIC - )

-
t

IToxt Provided by ERI




Project COD
52 Ash Street
Mew Bedford, Mass. 02740

SELECTED CLASSROOM PROJECT

Summary of ¥inal S.C.P. Teacher Questionnaire
(20 responses)

Q. 6. At this point, what is your overall level of satisfaction
with your classroom in the project?

Responses: N= 2 5 2 4
) ) 14 2 1
very low ok high very
low high

0. 7. At this point, what is your level of setisfaction with
your performance as a teacher in this project?

; Responses: N= 9 7 4
: ] i 1 ] 1

E very low ok high very
: low high

0. 8. At this point, what is your level of satisfaction
with the performance of students?

X Responses: N= 1 6 11 2
? ] v ¥ ]
very low ok high very
low . high

Q. 9. Place the students in your class (es) on the following
scale as to the % falling into each space.

Responses: N= average percent.

Hilities results directed
& motivated

: vo2,2 7.6 ! 8.6 ' 23,1 ' 36,2 ' 18.6 ' 3.7 '
i 0 1 2 3 4 5 6 7
: a total little a glimmer real involved bhighly hard to

j loss! response of hope possi- with good self- helieve!

o217



10. wWhat are the five most desirable characteristics of your

classroom at this time? (Theése can include physical ar-
rangements,. student behavior, teacher behavior, or any-
thing eslse which would be descriptive of your procram. )

Responses: {Numerals in parentheses indicate no. of responses.)

Student~Teacher Relationship

1. Very positive student-teacher relationship. (12)

2. My knowledge of the student is much more personal
and wider. (3)

3. Program allows for much more individual counselling.

4, I can reach quite a few kids on a 1-1 basis.

Student-Student Relaitonships

1. More normal operation relative to human behavior. (2)

2. Student sharing of ideas on subject and life.

3. Rids seem to work togesther more cooperatively.

4. EKids seem to care more about their friends and what
they‘re doing.

5. Real interaction seems to be happening.

Achievement Levels

1. Greatly increased student enthusiasm. (5)

. Changing attitude toward learning.

. Some students are discovering knowledge that I never
would have covered this year. (2)

. High level of creativity and originality. (2}

oy W

. Students expressing themselves far more articulately.
. Achievement levels of my slower students. (4)

Student Self-Reliance

Children seem to be enjoying, learnind more than previously.

1. Students are catching on to the respvonsibility aspect. (2)

2. Majority of students are self directed. (2) .

3. They are highly organized when +they want to bhe.

4, Extension of school activities beyond school hours.
5. Some kids are intensely committed and interested.
6. tids are far more eager to evolve own projects.

Learning Environment
1. A very relaxed cheerful atmosphere. (7)
2. Students are freer. (8)

3., fThere ars no outside distrubances anymore. (Strangers,

noises, etc. Everything is taken in stride.)

4. There is a great student satisfaction after completing
a goal. :

5. The rocm has been personalized by the students.
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6. Range of studies open to students.

7. Different levels of learning.

8., Teacher as a resourcs and instructor.

9. Classroom rescurces being used more completely. (4)

10. Students say they are enjoying their work and their
teachers More than hefore.

11. Positive response toward learning. A real *liking"”
for the subject matter.

12. Exciting atmosphere in the class.

13, Informalitv.

14, Physical arrangement.

15, The time is no longer important.

16, Small numbher of students.

17. Opportunity given to students to develop their strong
points and interests.

18, No one lacks confidence in himself. All have found
something good about themselves.

19. Less teacher imposed structure. (2)

20. The eazy wavs that classrooms can he changed.

Teacher

1. I can reélax and move from student to student as they need
and want me.

My kids and I can joke together.

I'm more motivated and excited about my work, and find

it easier to generate more spontaneous ideas.

The easy fiow of ideas bhetween teachars in the program.

T am much more sure that what I'm trying to do is right.
Better criteria for evaluation.

oY U w N

e o e

Q. 11, What are the five least desirable characteristics of
your classroocm at this time?

| Responses: (Numerals in parentheses indicate no. of responses.)

: Parents
- 1. Not enough parantal support. (2)
2. Parental pressure for standard "skill development”.

Teachers

1. Teacher's tolerance at times.

2. Lack of planning time.

3. Mental fatique on my part from continuvally changing and
readjusting of program. (2)

4. Not enough time to see everyone and averything I'd like
to. (6)

5. Difficulty in maintaining a good learning atmosphere for
all students. (2)

6. Following and maintaining pupil progress.
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7. My uncertainties about how to structure,
. My unfamiliarity with the individual child.
9. Uneasy about my relations with teachers not in the
program.
10. Sometimes a feeling of being too free.
11, Mess! I still can't get kids to put things in
the proper place. (6)
12. ' have too many children. (42 in class.)

1. Some students' dependence on me.

2. Soma of the students are running cut of ideas. (2)

3. A few students having difficulty handling new freedom. (4)

4. Some stucents still have not gained enough confidence
+o work along or without friends.

. People rely on subject area.rather than .projects.

. Some still do not do anything.

. Ouality of goal setting.

. Their pessimistic attitude toward classroomz in
traditional manner.

9. Not enocugh use of outside resources. (2)

10, Teacher oriented, textbook oriented.

11. Silence.

12. Lack of cocperation.

13, Freedom brings out negative behaviors in many students. (3)

14, Avuse of materials.

15, Students have a tough time getting hack to a structared

class. (2)

Physical

1. Not enough materials, supplies, equipment, space, rescurces,
etc. (14)

2, High level of movement and noise.

3. Too much material available. Tnhibits the development
of truly individual projects.

4, Changing of classes.

Miscellaneous

1. Suhstitute teacher problem.

2. Because they‘'ve all tasted success, sometimes they want
to tell important people how to do a better job.
Necessity to give grades.

Questionable evaluation procedure.

Clean up is time consuming.

Ul W
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Q. 12. At this point, I feel the COD staff (circle one)
Responses: (Numerals in parentheses indicate no. of responses.)

a) has been very helpful to me (10)
b} has been helpful to me (7)
¢) hasn't been of much help (3)
d) hasn't been of any help (0)
e) hasn't really been needed in my situation (0)

0. 13, Ideally next fall, would you like 0o have the type
of classroom ycu have now?
Responses: _ L
/7 Yes (16) /7 Mo (3) 1 no response.
If no, explain:
Explanations:

T would like to have a more inviting physical set~up, more
games in the classroom (word games, geographical games, map games )
in other words, more physical activities which involve learning.

Somewhat along the same lines, but with a greater variety of
learning methods and more motivation.
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Appendix K

1. SCP Principal's Questionnaire

2. Summary of Data, SCP Principal's
Questionnaire
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Project COD
52 Asl: Street
Mew Pedford, Mass. 02740

T

5.C.P. Princi  Questionnaire

1. What is vour overall level £ s:tis’ :ction with the
Selected Classroom Project?

0 1 2 4

f ) ¥ f
It had no It was it wes 1t ' as it greatly
value to iass than ok 7alv -nle exceaded my
staff or satisfac~- expectations
students tory

Comments:

2, Please rate the leval of vour satisfaction with the
teachers who participated (NOTE: Do not identify the
teachers by name. Mark one scale for each teacher
who officially participated.)

0 1 2 3 4
Teachexr 1 ° ' i ' !
0 1 2 3 4
Teacher 2 ! ' ! v v
0 1 2 3 4
Teacheir 3 ° ! ! ' ’
0 1 2 3 4
Te:acher 4 ° i ! ' !
Did very Did less Functioned Improved did extremely
noorly waell than OX - about over past well

vraviously the same performance

Commaents:
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3. Please rate your general level of satisfaction with the
students who were in the 8.C.P. classes.

0D 1 2 a 4

i T H {
Students most students students most students Most stud-
reacted reacted did not reacte 1 oretty ents re-
L2dly, did voorly behave we acted wall,
not learn differently seemed to
wall, wmis- - enjoy this
hehaved anoroach,

seemed O
lzarn with
good motiva-
tion, stc.

Comments

4. I feel the COD staff (circle ong)
a) has been very helpful to the teachers
b) has been helpful to the teachers
c) has not bzen of much help to the teachers :
d) has not heen cof anv help to the teachers :
e) was not reallv needed by the teachers ‘

Comments s

oo e

5, What wers the most significant positive results of participating
in this project? (List in order of importance, from most to
less impcrtant.)

O
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6. What were the most significant negative results? (List

in
order of importance.)

7., Would vou encourags these teachers or others to operate
classrooms in this manner next vear?
ves /7 No [T
If no, please exvplain why.
8, Do you feel that vou had a meaningful role in the S.C.P.?2
Yes /7 No [/
Comment:
|
i
i 2.

| How could Project COD have been more helpful to you in relation
| to the Selected Classroom Project?




Project COD
52 Ash Street
Mew Bedford, Mass. 02740

SELECTED CLASSRCOM PRGJECT
Principals Questionnc.re
Summary of Questionnaire

Q0. 1. What is your overall level of gatisfaction wit.. the
Selacted Classroom Project?

Responses: N= A 3 &
] ? ] 1 ]
0 1 2 3 Z
It had no :It was It was it was i: greatly
value to less than ok valuable € ceaded nmy
staff or satisfactory e ipectations
students
Comments

1. I think the project forced us to take a close lecok at
our own philosophy of "life in schools” and urged us
to put our beliefs into practice quickly. Otherwise
it might have taken a few years o get started.

2. This program provided a wonderful opportunity for

, - the instructors to try nut an unstructured approach

j to learning under expert guidance,

? 3. T saw each classroom a little differently than the

i next but I was very pleased with all of them.

i 4, The S.C.P. teachers learned to werk together in a
most cooperative manner. The pupils benefited

% from:this.

| 5. It was innovative and deviated from the traditional

classroom set up.

Q. 2. Please rate the level of your satigsfaction with the
teachers who participated. (NOTE: Do not identify
the teachers by name. Mark one scale for cach
teacher who officially participated.)

Responses: N= number of teachers ranked at a given place
on the scale.

1 1 8 10
] $ ¢ ¥ 1
0 T 2 3 4
Did very Did less Functioned Improved did extremely
poorly well than OXK - about over past well

previously the sama performarce
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Comments:

1. I have seen the teachers grow as persons. I have seen
them grnow in their own interests; thev certainly have
had +o become more resvonsible themselves. For our
teachers, I know the project was a tremendous experi-
ence that right now we are too close to fully realize
its impact on our own personal lives - attitudes, out-
look, etc.

2. The teachers did not go "all cut”™ with the new set up,
but they did incorporate what they considered the nost
valuable ideas of the program. They grew in their un-
derstanding of children and discovered methods of help-
ing pupils to fulfill their individual needs.

3. TI'm not so sure other members of my staff could handle
this type of program. As a matter of fact, I know
some do not tnink much of it. Some are leaving.

4. It seems to me that the control level in one of the
sections was not as good as it was in the other section.

5. All of the S.C.P. teachers worked long and hard to
insure the success of the project. They deserve all
the credit for what has bheen accomplished.

6. One %teacher opnerated about the same manner. Another
became more innovative.

0. 3., Please rate your general level of satisfaction with the
students who were in the S.C.P. classes.

Responses: N= number of principals who ranked the S.C.P..students
at a given place on the scale.

' ) 2 2 4
i - ] ’ ) e e ]

0 1 2 3 4
Students most students students most students Most stu-
reacted bad- reacted did not reacted ents reac-
ly, did not poorly behave rretty ted well,
learn well, differently well seemed to
misbehaved enjoy this

anproach,

seemed to
learn with
good moti-
vatien, etc

Comments:
1. Some do not do much work - seem to need more structure -
but then these - most of these students have not done '
much for the past four years of school.

D S
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2. The change in attitude toward school by those who pravi-
ously disliked schocl impressed me greatly. In addition,
nearly all pupils worked harder and accomplished more than
would have been the case in the regular classroom set-up.

3. The brighter pupils were challasnged to think for themselves
and the slower workers found they could get satisfaction
from school work.

4. Reaction to the increased amount of classroom freedom was
generally good. If this procedure had been used previ-
ously by the teachers, it would have improved general
discipline of students.

5. Right now w2 2r having a oroblem trvine to find out
hcw many stulents are diszatisfisd and what theai
reason is (parental influence or if their own needs ar=
not being met through the program).

0. 4. I feel the COD staff (circle one):
Responses: Numerals iu parentheses indicate no. of responses.

a) has been verv helpful to the teachers (6)
b) has been helpful to the teachers (2)

¢) has not been of much helpr to tha teachers
d) has not been of any help to the teachers

e) was not really needed by the teachers

Q. 5. What were the most significant ositive results of
participating in this project? (List in order of
importance, from most to less important.)

Responses: (Numbers in parentheses indicate weighting. Those
responses which were listed as *most”. important are
given a weight of five. "Least" important are
weighted 1.)

sStudents:

T The develcpment of a positive attitude toward school
by pupils. (5)

2. Increased pupil interest. (5)
3. The students have been able to establish a one to
one relationshlp with each teacher. (5)
4, Students felt much moraza havnv. (5)
5, Learn dy doing process. (4)
€. The quality and quantity of work produced by pupils. (4)
7. Allowed me the opportunity to see pupils lock at
" other pupils in a new humanistic manner. (4)
f. Ability of pupils to evaluvate themselves. (4)

Student participation in classioom work greatly
increased. (3)
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10. An establishment of awareness in *he students of other
ways to learn; the variety can be a nart of school
life. (3)

11, Better understanding through puril-~teacher conferences. (3)

Teachers:
1. One classroom showad marked improvement in subject

matter presentation and results. (5)
. Teachers were morz relaxed teaching. (4)
. A tremendous lessening of negative varbalizatoins from

teachers to students about insignificant rules, etc. (4)
4. Gave support to teachers in the form of aids and

released time. (4)

5. The pupils and teachers of three rooms working together. (3)
6. The esprit de corps develoned among our three teachers. (2)
7. Less reliance on tesacher as a fact hase. (2)

whn

School in generals
1 Roinforced an idea already being tried out. (5)
2. Opened door to a new way of teaching. (5) i
3. Innovative classroom procedure. (5)
4. A positive vehicle for changing teacher attituvde. (3)
5. Some of the methods I hope will snread to other rooms
in the school and other schools. (3)
6. People to people contact in school: not teacher to
student and vice versa. (2)
7. The interest and enthusizasm of most of our other teachers. (1)

.

S P ORI

Q0. 6. What were the most significant negative results? (List in
order of importance.)

Responses: (Numbers in parentheses indicate weighting. Those
responsaes which were listed as "most important® are
given a weight of 5. "Least important” are weighted _
l-) !

Reactions of others:
1.  Tremendous frustrations building up now from nagative
reactions that we hear second-hand {from parents). (5)
2. Parent reactions in some cases were quite negative, (5)
3. Rumors that grew up in the community. (5)
4, My inability to change the attitude of othar faculty
members who are anti this method of teaching. (4)




i
|
[
|
!
§

Students:

T. The noise level was a problem until the pupils learned
to show consideration for the other groups and deve loped
self control. (5)

2, A few pupils developed a disrespectful attitude in
personal relations with their neers and their in-
structors. (5)

3., Some students unable to enjoy increased classroom
freedom. (5)

4, Some students will azlwavs seek teacher direction. (4)

5, One or two pupils were unable to resvond to this system. (4)

Teacher~Curriculum:
1. Important subject areas cculd be overlooked. (3)
2. Subject direction and content less oriented. (2)

Q0. 7. Would you encourage these teachers or others to operate
classrooms in this manner next year?

Responses

Yes /77 (8) No /7 (0)
Q. 8. Dc you feel that you had a meaningful role in the S.C.P.?

Responses: 1 no answer.
Yes /7 (&) Ne /7 (1)

The one principal who answered this question "no" commented:

"Very little contact and exchange of information regarding
teacher verformance.” '

0. 9. How could Project COD have been more helpful to you in
relation to the Selected CLassroom Project?

Responses: 1 no answer.

1. I think we were offered all help possible.

2. I can't think of anythina.

3. I think Project COD has done a marvelous job in every
way possible.

4, I can't think of anything we needed that we didn't
receive help on.

5, We did not hesitate to seek helo whenever we felt a
neaed, Therefore, I know of no way Project COD could
havae been more helpful.

6. We probably should have brought parents in at the begin-

ning. Also provided one classroom with a more traditional

ik
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program for those parents who seem to be incapable of
functioning or understanding the nrogram. Some - a
few - are really up tight about it.

7. Right now I feel that more communicating with the
parents might have helped. I wish I had had soma:
help in periodic communicaticn with parents ~ perhavs
newsletters or something,.
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Appendix L

Seventh Grade Survey
by
A. J. Figueiredo

Dartmouth Middle School
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Proiject 0D
52 Ash Street
ilew Bedford, HMascs. 02740

MOTE: The folfowing dafa was collected independently o4
Profect COD, and is neproduced with pernmission.

DARTMOUTH ™MIDDLE SCHOOL

SELECTED CLASSROOM PROJECT STIRVEY

Sevanth Grade

(Conducted kv Albert J. Ficqueiredo, Guidance Counselor
for Grade 7)

It was requested by the two particivating rroject teachers
in the seventh grade that I talk to students in the project to
discuss their thoughts on their individual particimation. From
thisz request I decided to formulate a basic set of key gquestions
+o ask each student interviewed. The twelve cquestions that I
established to be the base that the students might draw from to
discuss their resactions were arrived at indenendent of the
project teachers as was the corralation of the data.

This survey was conducted at various intervals during the
period of February = to March 25, 1271. 3iith the excavtion of
five students, all interviewad wers taken at random and in small
groups of four. Fach group was involvad in a discussion that
covered a time period of at least 28 minutes up to a maximum of
62 minutes. Out of the 31 nupils particimating in the proiject
73 were interviswed. The remaining 8 were not seen hecause of
absences, schedule commitments, etc.

Although some vupils were passive in the discussions, I
found that the greater percentage of youngsters were verbal and
I felt gquite open. I attemnted at all times not to indicate mvy
own ominions, attitudes, or values while framing the cuestions
or receiving reactions. During this perind of interviewing I
found my own atiitudes towards this program slightly skewed and
a good dszal enlightened.
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Ouestions and Responses

1. Have vou enjoved your participation in the proiect to date?
Yag - 92% (67) No - 5% (4) Half and Half - 3% (2)

2. TFor the time that you have been in the project, ¢o you £find
that it has turned out mnretty much the wavy you originally
thought it would?

a. Approximately one-third answered “ves®

». Those who answered "no" generally found that it was less
restrictive in choice of topics than they had originally
thought. The following comments wersa also voiced: less
similar to written vprojects of nrior years:y teachers were
not allowing students comolete freedom of choice; more
work involved in daily logs, etc.

3. Do you personally f=el that you are getting as much, more,
or iess out of school than vou were in Novembar oY December?

More - 58% (42) Lass -~ 23% (17) Same - 19% (14)

Comments:

1. "get more out of somathing you enjoy - have interest in.”
2. “ramember things longar this wav.”

3. “learning from hook, vou learn it for a test - then
forgat it.” :

4, “learning up-to-date things of interest.”

4, Xnowing what vou know now. if given the choice, would you have
agreed to participate in this nrogram?

Yag -~ 86% (63) No —~ 11% (8) Oualified conditions -~
32 (2)

5. How wiil vou feel if you are graded in a manner othax than A, B, C%
Written evaluation ~ 77% (56) A, B, C grades - 23% (17)
Coraments i

1. “without A, B, C, no competition”

2. ¥"it tells yvou what vou did wrong rather than just a mark”
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3. "moxye explanation to it”
4

. T"OK for nroisct - wouldn't want it in regular subjects ™
5. "fairer - hatter picture”
6. "ecould not be any other wav as it's teacher opinion -

we do not go to school to flatter teachers to gat a
good mark” :

vou still have reading, math, and science in the original
setting and manner. How do those subjacts compare to your
selectad project in a) interest? h) accomplishments?

[3)

a) interest:
selected projects ~ 77% (56)
traditional subijects -~ 18% {(13' (of these 10 specified math,
in psrticular)

egqual interest ~ 4% (3)
no commant -~ 1% (1)

b) accomplishments:
selacted project. - 30% (22)
traditional subjects - 56% (41) (of these 19 specified math,
in particular)
egual accomplishment - 11% (8)
no comment -~ 3% (2)

7. Have vou noticed a different relationship between you and
others in vour class as a result of the a2ctivities? Have
vou noticed a different relationshin batwean you and vour
projact teachers? '

a) classmates:

Yes -~ $2% (67) No -~ 8% (58)
bh) teachers: .

Yes ~ 95% (69) Mo ~ 5% (4)

Commants s

Teachers in project:
"crabby® Teasier® “grouchier”

"gome wavs easisr, some wavs harder”

Q
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“gstricter” “We now know what they exoect”®

"Enow them as persons'” “open” "particular”

"Get to talk to teachers -~ thev get to talk to us”
"more time for individual studsnt”

“Don't act like teachers® f“groupn guidance classes are better”

Classmates in project:

“Kids lot more copen” “Try to get along with them, now,
Before, yvou just knew a kid to say ‘hi' to"

"Sometimes a kid received a bad mark--parents wouldan't let

you play with them {(dumb kids). Now we see kids might bhe
good in different things”

8, Has participation in this project given vou any different
thoughts on individual responsibility, organizations, etc.?

Yes 81% (59) No -~ 16% (12) mdecided -~ 3% (2)
9. How do you feel that your educational exvaeriences in this -
program during your seventh grade year will compare with
others going into the eighth grade next year who have not
participated in this program?
Better - 29% (21) Not as well - 5% (4) No difference 19% (14)
Qualified resvonse 47% (34)

Coneensus of nualified responses:

“Better off in research skills - won’t know as much in history”
"Worse off in English ~ better in reports and organization®

"Missing some of the basics - much better off in research,
organization, getting facts®

“They will be in social studiées and language - we will be in
reports, etc.”

Observations

I found that some voungsters had a good deal of insight and
gave real in-depth considerations to points of discussion. It was
interesting to note that although most students enjoyed participat-

ERIC 3 28¢



ing in a self-selected project, manv voungsters found the teachers
more demanding and the reguirements of arriving at self-established
goals and time schedulss even more demanding.

The most poignant observatiosns that come to mind fror the
discussions ar=:

Y. ...1lf it wasn't for the project, I wouldn't want to get up
in the morninag.”

"My pare- ts say that I'm nct as grouchy when I get home at
y pare ; g
night.’

“Sometimis a kid received = bad merk -- parents woulin't let
vou pla - with thenm (dumb kids). Now we see kids mi.nat ba
good ir different things.”

1

“ . ...get to talk te teach s —-- thev get to talk to» 3.7

The stud2nts without excer—ion acknowledgad that thev felt
they could nct function in the area of math in a prograrm structured
in this manner. I feel that from the strengths of the math teacher
most of the voungsters enjoyed the approach tc this year's experi-
ence znd most hava felt that they have grown a good deal in this
area.

Rerlectively, it appears to m=2 that in this warticular situation
the structured traditional math atmosphere has complimented the more
open selescted vroject approach. In most instances, the students
have adapted to going from the free exwploratory tyme classroom to
the structured traditional classroom, making the necessary adjust-
ments seemingly without serious conseguences. To me, this adaptive
situaticon alone is a learning experience.

O
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