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. - Developing a Language Arts Program For

The Nonacademic Adolescent

LR 4

‘Clemson Uﬁiversity.Rséding;Cohference - September 30, 1971

'-Intrgéugtiagf\

In ﬁhe past few yéars much has been‘séi&'and much!has;been written
about developlng a secandary Engllsh curriculum relevant to today's teenager.
Innovations descrlbed as panaceas for 1mprov1ng :mstructlan have come to the

forefront, Team teacﬂlng, 1nd1v1duallzed 1n=tructlc*i programmed learnlng, ;

modular schedu)ing, -and 1nstructlgnai telev151cn are but a few of the terms
b51ng used today to describe tran51tlons in. curriculum develcpment ~ None

of these will be effective unleSS scnools ccn51der,the needs, énterests, A

: attitudes and values of - today S teenagers ‘as curr;culum deci ‘ﬁ ns are made:

‘. As long as stud;es show that. appgpiimately 750 DOO of the natlan s,

youngsters annually drcp out of schnﬁa before high school graduatlon schoéls

-'must admlt that current programs are not Televant and fa1l to ‘tap the talents

o . -

and resources that 1le dormant 1n thousands of yﬁung pEDPlE.V

: / .
With the h;gh relatlonshlp between dr@pauts and readlng ab;lltles, w1th J
the w1de1§ v%éylné abilities Wlthlﬁ the classrooms,-and w;ﬁh the 1ncresé1ng » IR
'lééktof 1ntere§€{1n9read1ng amoﬁé youngrpeople, the ‘big qﬁestlon 15. What : IR S
can the m;ddléfschools and segondary sgﬁaéls do to cape'w1th these Ernblems??a." o

A\a\; N ln attemptlng to answer thls questlon, 1 wculd 11ke tc\?ell you a story
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academic achievement difficult and who are not primarily intéresﬁed in

furtherlng/;helr educatlon beyond hlgh school K

ot

=

The four senior hlgh sohools (grades 9- 12f\and four junior hlgh 'schools

(grades 7-8) 1ﬂfthe story ar e a|part of the Florence Publlc Schools; Florence,

South Carolina Lorated rn the tobacco belt of South Larollna, the dlstrlct

1nc1udes the city of Flolence populatlon 62, QQO and the outlying agx;cultural 4

and lnd ustrial section ;¥ hc total school enrollm nt of 15,000‘studants comes

R C

from various soc1o—econ mic levels ranglns £rom very low to high middle c7ass -

=

famllles,

‘The aim. o? the remedlal readlng program was’ to,

R

Recognition of the need

=,
<

As early as 1954 the SChOQl adm,, stratlong hav1ng rec

need for the teachlng of readlng hEyond the elementary leve

ognized the

1, Put 1nto

¥

effect various procedures whlgh dld hot pruduce ‘the hoped -for success. A

/-
Iemedial readlﬁg program,lnltLa;ed in the juDlGI hlgh schoo

1s 1nc1uded 50

classes ‘with seven teachers. of the . 1440 nonacademlc studants in- grades

7, 8,,and 9 600 of- 41 7 pﬁr cent recelved r;;

_elp student

(.

edial read;nﬁ 1nstrugt10ﬁ.

s who were’

' retarded two yaars 1n';ead1ng; In the Sth’ grade, the ;nstruct;onal

material was on the Sth grade level The b351c Engl*sh currlculum wag

|

—the s

belou he actual grade 1eve1 but the grammar book

R

,by the academlc students. L 3i”j~
. -

The resﬁlts .of 1967 testing of non: acaﬂemlc students i

through tenlrevealed a w1de range of reading abllltles(ifthig/the classe

/" / : -
TOOMm and émph351zed the 1nadequacy of the ex1st1ng Engllsh

. / . ) .
B Y 'Y i - . /
P‘rggj‘-’aﬂ]s ‘i L \ o S o 8o Jf.r . e

;,modlfled by replac1ng the 11terature book w1th another DP one reading 1evel

¥

h2 4

ame as that used e

.k
1

n grades seven

and readlng

td .
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Pteliminary'plaﬁning;

In January of 1968 the! state superv;scrs of Engllsh and readlng,

"y
sz

-secondary pr1nc1pals guldance counselors read;ng teachers‘ and anilsh
teachers were . lﬂVltéd tD dlscuss plans fer developlng a ccordtnated program

of' Engllsh and readlng Attendance was voluntary and some came only one

LY

time; Those, who reallzed the irrelevance of the ex1st1ng Engllsh program,
V-
dlscussed the need fcr develcplng a language arts. curr;culum based on

levels Qf adhievement rather than tradltlonal grade=

J;

_ Prellmlnigy plannlng 1ncluded developlng a philgsgphy, settlng up tenta—
tive- Dbjectlves studylng the trends in teachlng English, schtdullng teacher—
; training Piograms aﬂd prev1ew1ng, evaluatlng and selectlng 1nstructlanal
. ' ) &, - o : .

materials. o ) L ’
The extent of participaticn iﬁ'eaéh schoglﬂwas-left to the discretion - 3_‘xx:

02

of the PrluCLpal Requests were rece;ved from flve junler high srhapls ‘for

hthe establishment of 38 clasges with 21 teachers Gne sPnlor high schgol L

e

- whlch had expressed a SEIiobS concern over the 1nab111ty of students tg perférm'

in the prescrlbed Engllsh cu:rlculum Was selected fcr a 5pe¢1al study In

_ 1968 69, ‘thére were app19x1mately 1lDD students in the. program w1th 24 teachers

P

working’ w;thAthem.

Teacher selection and preparation

- . - - - - . n

- . E . . .'.,‘F‘ ] LT SN
R ! K] -
. . - N "

?eachers were chosen’ be;ause of th31r 1nterest 1n an deSLre to Particlpate '

[y
b’

. B a"1n the program Formal‘%ducatlonal quallf1catlons fcr them 1nc1uded certlfl-{
S N
7:.,1 | cation in Engllsh or, ‘for those teachtng 1n grades seven: and 31ght GEItlflé:'
fr\ VI e ' < e s .

o cat%an in. elemtntary educatlan or Engllsh. Ccurses in readlng were d351rab1e.




At a f1§e day workshcp in August, -Dr. Harold Herber,/Syracuse Unlver51ty,
" and the state superv1sors of anlish and readlng dlscusseé preblems faced by
cléssroom teachers in adgustlng methods .and materlals to the needs of studentsg
lEach year aﬁwcrkshop for the partlc;patlng teachers has been held PTlOI to the
cpening of school. Dr. Paul Berg,.Un;Ver51ty of South Careilna, and Uberto
!_Priceg Appalachian:State_Uﬁ}vers;ty, have wgrked with the_gréups.on curri-

SR - 2wy s
culum devélopm

Pbilosqphy,and-objectiVes

.

' The PhllOSGpﬁ§ underglrding the develcpment of a language arts curri- =
iculum fcr ngnacademlc teenagers must be one that has as its b351c concern

the psycholag;cal needs Qf the 1nd1v1dual student———hls abllity, 1nterests,
e

— .\_

elfecgncept cultural values,zand goals lt must also be a

attitudes,

: TN f
philosophy of CCEPtance—--acceptlng the teénager wnere he is on "the learﬁlng

r,udlng his dialect, hlS readlng level hls ablllty to wrlte,
) « [ .

and hls rate of learning. ' ,/ léa' A

Students need ta experlence success -and feel a sense ef 1nvclvement

in the total academlc pr’Liam rather than b61ng d351gnated as bas;c:Engllsh :

1

~ /aV1ng a sense of bélonglng greatly 1mproves
) < T, . ' . : C :

One of the Engllsh teac_,rs summed up the phllgsgphy that'must exist ﬂn R
YA Y

‘a successful pragram in thls way, "Befcre we can teach nonacadem;c teEnaéeIs

: studéqfs and remedlal readél

attitudes.

we must’ let them knbw we, care about tnem and thelr prbblems / They need warmth

s ‘\ 7//

} and understandlng from us and they need to know that we aécept them as they
care. " v - - IR - -,//
T e S : 5 T o Cemd ' ' :

After Lhe phllcspghy has been clearly fdrmulated and understaad rea}15="
e : s
tlc ngect1VEs must be establlshed Teachers set the follow;ng averall Qb— o

£ &t ‘-E' _|J_ ) , ) / Lo o




y
jectives fér the Florence Ianguagé:ajts program:
1. To help.eacﬁ sfﬁdent reaii;é he- can succeed. X
2. To teach students that communication skills afe_im?ortaﬁff
fS: Ta teach students'that Teading is enjoyébleg
4. 'TG teach students to thlﬁk to make 1ntellectual choices and
decisions; and to become more ;ndependen:(learners o 'i
5. TD:strive to meet individuél needs of all students. :
6. To teach studentsfand:nét pages éf‘books} e R
: _ _ E . e ‘ N .
- o Phases éthﬁe éﬁiriculgm;*' N

fferent types of currlculum oraanlzatlon were studled and dlscussed
It was cbv1ous that the framewozk of the new language arts curr;culum must,
be bu;lt arcund the achlevement levels of students rather than tradlficnal

grade requlrements Based on results cf prev1ous testlng, the language

arts curr1cu1um was organized around seven phases of aéhlevement

T [ . Co
‘Phases of Language Arts. Program - -
'7P§asa %_' ' Reading .Grade Level : ?7_
. . R

I 45

T A o = 67 . - B
\ d '  VII L 9-10 fff o ;.417

Each phase prcv1des a flexlble learnlng s;tuat;on dlﬁectly relaFed

" to the achlevEment of the student and hlS learn;ng rate rather than{to L

o
i

iy, - - .- A ; R =
J‘\ - C R - ' o = wa UL - - \ . s

[ ,
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the:traditional reguiremente of the grade to which he has been promoted,

/

,'even a year OT MOTE, whlle Dthers move quickly through the phases " Stu-

dents may move from one teacher to enother if thelT needs can be more
adequately met- in another group.
In a multiphased curriculum all students are scheduled according

to where they are on the 1earn1ng continuum rafher than by number of

yeersjln schcﬁl} chronoleg;cel age, and grade premetion which are cha-
racteristics of the lock-step graded Seheol. Students frem different
grade levels are grouped together accerdlﬂg to achievement. This has

posed nexproblem since student need;‘efé ;ﬂtereets and abllltles overlap ..

. .
' chrcnolcgleal egee " and grade levels Claseesﬁare scheduled for two-

per;ed'tlme bloeke each day. Senler high students recelve one unit for

'Englishfénd one for remediai"feading toward their'graduation course
' ks : .

=

requirements.

i

}

bevelopingfthe curriculum
A course of study, based upon the above Qutllned phlloscphy and

bb;ectlves was developed fer eech phase o£ the currlculum The

communlcatlon skllls ef llstenlng, epeaklng, read;ﬁg, and wrlflng are.
N \

taught as - cemponente of the total Ianguage arcs program ;nstead ef in

E ieolation. The f0110w1ng framework is: 1ntended te establlsh guldellnes

,_and pr0v1de £er requende and eentlnulty in the currlculum

- . .- - . , -
.

Needs Df teenagersi_ Needs refer to the developlﬁg Psyehcloglcal B

e

feellngs lntETEStS; and PUTPGSES in ‘a Child'e llfe dlctated by: the

iseelety Ain . whlch he 11vee.. Language behav;or develeps as the student o

/A student who learns at axslew rate will remain in a phase indefinitely,



. \:(\ B . | 7
b | -

h ) . . . ,,\“‘

needs to communicate his feelings, interests, and motivations to GFheTS.‘

‘The communication skills cannot develop outside the iediation of social

b
(Y

".tone, pltch enun21atlcn, cgrrect ngnunc1at19n, etc. %kllls of a partl=¢

uses mater;als or deVelcps skllls.— Slnce dlffézgkt stu&ents 1earn 1n_;k

'social rejection.

}nteracticn. Théfefo:e3 Egg_language developszis diTEQﬁly reiatgd to

this interactidn;‘ The teacher‘s-?cié_becoﬁes that cf-understgnding the
diverse-cultﬁral needs---anxieties, frustrationé, interests,;motivatiOﬁss;—
and crzating a classroom eﬁv1ronment approprléterta ghannellng these |
diverse needs toward apﬁfapflate ways of beha avior whether Teadlng for

I

Guals tc be accompllshed GoalSArefer tgfthase language modifications

R .

whic h the student is-led- to make thraugh soclal pressures of the class—
VAR .

rggm envlronment Goals:are'th3-50c1ally a:ceptable 1anguage behav1ors,

"he accepts the goal tc llsten, rather than to be 1nattent1ve he accepts

¥ -

the goal cf readlng orally tc a group, rather than ofgmute w1thdrawa1,

he acdepts the goal to expaﬁé his languagej rather than to experience

L
LI

Skllls to be deVeloped Skills refer té the Paitéfof a té§k~Which, { \\

*

wHen learned maks up pro£1c1ent behav;or for the whole task . For

-

example, the behEV1or knowg as "speaklng" ;ncludes many SklllS v01ce,

/‘”—‘F—‘
‘ N

- B

cular behav1or may be taught separately but’the leanner must be canstantly

O , ~— R
aware of the completed task for whlgh the sub sklltxls a part.-' '
s . . “»‘ﬂi‘_‘g’ - é :

Methods of 1nstruct;cn. Methods refer to the“téachingvprb;éﬁﬁrésg; ]

used in meetlng the needs of 1nd1v1dua1 students. If ié ﬁow a teacher Tt

: dlfferent ways, aIternate 1nstruct10nal methDds should be 1ncluded in

the currlculum 1'. R "; ‘_- .-’- o o fja%, Lo

s s '8



Materialsrto be used. Materials refer‘te'eémmeiciél or teachei- -

SN de devices which contaln exercises and aetlvltles for the 1earn1ng ofn
jj Dnéfﬁ?“ffx kllls To meeﬁnthe 1n&iv1dual neede of all students ex-
I . - ‘,-r‘ !

ten51ve basic and supportive: mater;als must be made readlly avallable\

1 4

-t B . . . o

Assessment and evaluation, Evaluation refers to the measures.used -

to detéFﬁi;EfthE degree to which‘goals have-baenéreached!. This is usually”
doneggy asse551ng Separate skills through OLJectlve evaluation, using
e
_ff#ﬁ standardlzed tests, or subjectlve evaluatlon using teacher cbservatlon

% 'IZChECkllstS etc.’ Slnee the establlshed geals are student centered the

evaluat;on p:ocedures are centered around 1nd1v1dual student,aehlevement

_of the language arts skills. ' " A "].'7 l . ! .—

- - : Eaeh of the six compgnents are. necessary parts of’the framewerk of
P N ' .

a comprehen51ve 1anguage arts currlculuﬁ&% No one camponent can be 150—

1ated from the othersi Each one, from the needs of - the teenager'to the '
evaluation,:mnsp be;interrelated to,prov1de a'coordinated;program«oi

i
/

~ R S

studies. | o S {7\ o _ 4
TI1llustrat™g curriculum content A
. C B . o ': S '? = - . ‘[ P

~ - : AL

ot . -

The framework: described abcvei“wasjused'teidevelap the cenrse df

. study fer each nf the communlcat;on skllls in eacheghgse'e “the currl—"f'

culnm Time. dces not permlt an explanatlon Df thLa*pzncedure for. all the

G

culum content by uslng Phase I This phase of the cu%rleulum is. de51gned

for students who flnd 1Lsten1ng, speaklng readlng and wr;t;ng qulte “{-'5

VR

k—‘,;i
4’,—3 "%—

K

~ dlfflcult and haye serlcus problems w1¢h b351c Jklllé.

e B '; . 7 . v - o }. . . e . . - I

4



development of prlde in 1earn1ng through irstenlng 1ﬁd1cate that goals

Developing llstenlngsskllls Nonacademic students, achieving on a

primary level, need to reallze 7at learning can come through listening

and success can be experlenced through llstenlng Goals to be accompllshed

include acquiring the ablllty to dlstlﬁgulsh between correct and ;ncorrect
speech patterns, broadening experlentlal backgraunds, and fosterlng ‘lan-
guage develcpment as a Iesult of a 115ten1ng experlence These teenagens.
need to increase skill in audltory d;scrlmlnatlcﬁ to listen to- dlrectlons.
and iollcw them and to listen and recall events afi-a sequeﬂﬁe‘

To develop 113ten1ng skllls, oppo:tuﬁltles are given studénts to

-
hear, listen, an@ understand through class and small grqup”dlscu551ons'

- M‘bﬁa’ "Qf“‘:‘z‘\\‘\

_teachers' explanations; conversations; dramatizations; ong*-EPOTtS;';

recordings; listening skill ta peSﬂ cocrdlnated books,7£E§Z§3§hfand fllm—' P

!

strips; phonic tapes educatlonal telev151on, and use of the Langu&g

Master. Other approaches place emph351s on 1isten1ng ta backg:cund

music while writing, listening’ to oral readlng by studentsrand teachers,

'f
)“i’i

playing listening games, completlng llstening exen:rgés in labs‘ After a
: : 'S

poem is read or a IECOTd played, students are encouraged to 115ten and

picture in their minds what they hear and Ielate it to. the clas% Varlous

sounds and vcices, in énd out of ‘the classroam, are recorded an&kihen

!- \

‘ldeﬂtlfled/

K?égﬁange in behaV1Qr can. be evaluated through teacher ﬁbservatlnn and ﬁf‘

[

peer reaction. ImprDVément in speech patterns, the ablllty to follow -

e

directlons " the ablllty to. answer questlons on oral readmng,

AN

have been accomplishedg o s R Cel
. . SN

DeveloPlng oral lg_gggge skills. fpgozder for stuigpts to feel
= ;

secﬁre_in.express1ng their théughtsfﬁiélly, teachers must accept th51r "




-

- A A . - . \

dlalects and oral language patterns Some students need to e&ﬁand‘their
7 own language, to develnp speeeh patterns soc1ally acceptable to the ~ locale,

»and to realize that dlfferent 1evela ef usage are used for dlfferent occa—]

P

™,
siens Acquiring the. ablllty to use a telephone preperly3 to communicate

2

w1th a prOSPECtrve employer, and to converse w1th peers and adults w1thout

-

=

fear of be1ng mrsunderstood are 1mportant to theSe youngsters
Oral language skills are 1mproved by Prev1d1ng exper;encee for talklng,
‘\talking, talking- Through rele playang, ‘e. g s portraylng teenage problemag

- N
, slmulatlng telephone eonversatlens and 1nterv1ew5 for emﬁloyment, epper—'

tunltles are given for oral expresslon Rather than hav1ng students memo-

rize the rule that a subject must - agree with rts verb, oral sentence pattern '

drllls are used. Students, greuped by palrlng, pract;ce language develop—

'ment by ualng teaeher—made oral sentence pattern drllla, oral language'
2 ' l
pract1ce heeka and oral reading to Partners. S
Other aet1v1t1es 1nc1ude choral readrng and eehe readlng, taglng

eenversat1ons and llstenlng to thelr own uaage and prenunc1at1ena,_:

@ s

praet1c1ng aceeptable prenunC1at1ons on Language Master retelling

ster1es, reeordlng drfferent daalects w1th1n the elass or school :and-cenpil-

s ITIEE siang dlct;onariesw

- " The degree e£ eral language 1mprevement 15 evaluated by compar1ng

ahert taped cenversatlens ef studente reeorded at thé beglnnlng and at the.‘

end of the year. Another teehnlque is to 51mu1ate “two" to three mlnute =

1nterv1ews where students strlve te converse in soc1ally acceptable language.,~

art ,i_ -
st Lo : -
o

Develeplng sk1lls £or readlng The readlng levels ef Phase l students

oo

'range frem nonreaders to: feurth grade level Year by year they have

3been.traditienally premetedar By the. tlme they reaeh EEF?Eeeondary eehool

. {
2




11.

msny‘tescﬁsrs will gquickly tell you that Sammie can't read now, probably

&

never will, and should nsﬁér have been promcted} Thsir.readigg-dsﬁicienciss
"make them potential dr6p0uts.

'First, these teenagers nesd’to realize the praﬁticaﬁity‘of’learning'

to read better, that to acqulrs 1mpartant 1nformat10n it is necessary to
‘master basic reading skills. Although thelr reading progress is very slgw,
‘they nésd to recsi&s'genuiné praise and to'be treated as adclescentS; not
children. - |

Rsadlng goals are those necessary for surV1val in sgclety .Emphssis
1s placed on 11£e related actlvltles such as- readlng newspapers; u51ng

telgphone dlrector1s5~‘cbtaln1ng a scc1al securlty card,‘fllllng out £0rms

1nterprst1ﬁg credlt saV1ngs, 3ﬁ&“1ntersst rates, wr;t;ﬂg checks, and

[
'

understandlng drlver regulatlons, road maps , and h;ghway slgns.

" '_

A language expsr;encs approach is used with nonreaders.' They dlctate

.stOrles‘sbuut thelr owh experlences to a classmate who 15 the "sscrstary

H

s

of ths commerc1al matsrlals ‘are ﬁcti;n the realm cf thelr exPsriences.

iPhi'ases_.(ofa "surV1val" vocabulary such as "one way stréet,' "emsrgency exit,"
; : . —

= -

_or "speed checked by radar" are practlced on a Lﬁnguage Master. L 'sj

"*LJ - Spec1al vocsbulary terms, found on standard forms, e. g.; "maldsn nams "

S 4

'?7."past employment " "educatlon," "conf;dentlal 11 gre learned in class dis—-

*cussions.- Pract;cal appllcathn of these tsxms'is made by ha"lng studsnts

LI

C o f111 out JDb 1nsurance, sccident and selsctlve seTV1ce forms. -Afser com=
: Parlng prlces 1n newspaper ads students are glvsn an oppcrtunlty te practlce

]

oL check writlng by fllllng out "mock" checks 1n paymsnt for the week's grocer1es.

A 2 e i . -

. Tsenagers learn to f111 out mcnsy Drders send tslsgrams, apply_fu:scredit,

rand startxssv;ngs ac;punts.!  AR . ,;,_

R A ‘ : .. . S e l . . ; 'i. .l ‘- B -‘ 7
e g
ERICT ;o o Ml T e S

B~ i 7ox: providod vy enic [

S

e = i e




Another activity used to extend veeebulary is having each student

make a cumulative list of words that ie:of Personal ihterestttc him.. For:

E]

some boys, the lists may 1nc1ude hot rede, drag rac1ng, surflng, soul

m%u51c, names. of cars, e.g. "Cougar " ‘ustang " and "Charger." Fer the

L
‘girls, yeu may find words as dating, romantlc; mln; or%mldl 5k1rts meke -up,

o and faehlons.. Card files may include an aecumuletlon of words that w111 be

useful in a selected vocatlenal field; terms from radle telev;s1en1_and

-

films; words descrlblng a hobby; and treublesome werde in SDClal studless .
&cience, and math |

| Mu1t1p1e skilltexts on various levels of difficulty, sk;lltepes . commer-
elel and teacher-made games, and multl level 1abs are used in bulldlng and

reinforcing‘reeding skille;‘ The newspaper is one of the most relevant and

"1

cheapést ''textbooks" that can be used to ''turn on' nonacademlc teenagers
Some w111 be*ﬁble to reeognlze enly an aceas;onel word in a heaallng, on’

‘the sports pege or in a. comlc strlp - The 90551b111t1es of eeeng the news-

l

paper as a tool to teach vocebuleryg eemprehen51en and spelllng are un- , 7
T | o o . /e . . co
11m1ted L S o T o
. , : . Y, ,
Dne ef the most ;mpertant aspeets of the reed;ng progrem, and Qne which

is eftenreverlooked is. that of 1n5p1r1ng nonacadem;e teenegers to read Just :
for the fun of feading " Thcueands of beoks mostly peperbacks earefully
seleeted on all reedlng and 1ntereet levels, are made avalleble through . 5'»A/

_ eleesxoam:llbrerieeg Q ’
) om. 1ibr y

;." . s . B

Develeplng cempeeltlon skllls. The nonacadeﬁic teenager needs te

..=~—x-=‘=‘ T

{

. know that hle wrltten thcughte will be wermly accepted regerdless“f’i o

1ength end eorrectnese ef ferm,» He must be eble to feel that what he

} has to eay is 1mportant -that 1t wi 117be understeod,_even,lf he;his'to.' - ?ki

Loe
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read it to

the teacher. Writing something down on-papef must come first,

before act1V1t1es to 1mpr0ve wrltlxg can begln

-Goals

are to get the student tQ wrlte, to @vercome his fear of

writing, to 1m359ve hlS ‘ability to express himself clearly, and to feel -

1ndependent and self confldent.

<

\' In the Flarence Program,xno formal grammar boaks are used. The

i

philosophy

of learnlﬂg to WIl e throq—xzthe practlce of writing is empha—

Slzed.r A student is permltted to express his thaughts without the fear

of being critized Qrally or having his paper:ccvered with red marks .

Teachers often ask students to help find. thelr errars, concentrat ing on

only one kl

nd cf error ‘at a time. Mechanics and ‘the 1mprgvement of

usage are taught byw;orrecting errers . maau by-students, nct from memog

[

¥izing grammar Tules or filling in blanks in a”sentencé.-

life thgy}actually know. Relaxed uppressured WIltlng act1v181es, as _

in journals,

B 4;‘;

glve teenagers cppcrtunltles to’ express thE1r thaughts‘w1thf

= E ,x" .

heut fear of critic1sm:, Class dlSCHSSiOﬂS abcut'taplcs of:currént 1ntarest,

} €.g., drugs

5 paace in Vletnam, dating, m&rrlage sportsy‘are dlrected .to

‘a polnt where everyone wants to talk Then student% are asked to put i@;\g

their- th@ughtg into wrlting f R s UL}an_ b

Mag321

ne pictures, %artoans, palntlngs, record;ngs filmsg*filmstrips;

transparencles,'unfinlshed storles, and startilng sentanch are ussd as e

Stlmull fcr free Iespcnsb wrltlng; EXPQSLtOIY efforts such as wrltlng a

"

f

': shart paragraph on- "How to Tféch ‘ar Dog Tricks"_o:_"ﬁaw.to Apply Makeauﬁ"

“'arerutlllzed : Pretanﬂing "If I .were," fér instaﬁce-aapenéil,TaApieée'ofx

S

chew1ﬁg gum;af "Dear Abbey," m@tlvates sbme stﬁdents.tc express their f

thpughts.k

Scme are 1nterested 1n wrltlng s;mple radlo or tEIEV151on scrlgts.

g 1e

' - j g
want tc wrlte? Have . them wrlte ab@ut personal experlences about the
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i DeVelopiﬁg:a.curyieulum>guide

As the program p:dgressed,,there Qas a need for the development of
an OPeratioﬁsl~guideth define more clearly.the objectives and to coordi-
nate the program of studles in the dlfferent phases. ;Lenguage arts |

gﬁZEaeg_ rs with the assistance of Dr. Paul Berg, Un;ver51ty of Scuth Cerellna,
suggested thé format, using the six components of the eurrleulum as guldellnes‘
r

_WDrksheets llstlng each element each 1anguage arts sk111 and each phsse,
wete deVeloped. Teachers were asked to write suggestlonsaas tq how the geals,'
could be achieved, based upen the needs. Depaftmentel meetiﬁgs;ené werkshcps
provlded opPertunltles for” teschers to aSSLmllate worksheets and d1ssuss them

as a group. A questionnaire was used to get 1deas and to dlseever teaehers -
| with-;peeiel_interest_ereasiﬁ Representatives from eaeh'sehool were;glven )
reieesedAtime to werk with DA.nBerg.

Teadhers, uslng these worksheets meke praetleal suggestlens for
effeetlve 1nstruct10n, reecmmend ehanges, then, 1eturn the guldes at the
end of the ‘year. They are reprlnted after necessary chenges are made

The ertlﬂg is a centlnuous proeess, not .a speelfle PTDJECt and w111

'_never be flnlshedg Leernlng, for tegphers, mskes place threugh aetual

‘participation. I e

Methods of Teporting - = e L

V. The se e’ndary Engllsh repert card was revksed oqlttlng numerlcal grades,

éhaﬁging the werdlng fer each letter grade, and add;ng space fer teache: cbmments.;

RS

Students afe graded accerdlng fo the progress they are maklng on their 1nstruc=

b 'tienal,level. Quallty pelnts are glven fcr a- 1etter grade aeccrdlng to the

, phase the student is ln._ T e T S R
\ Lo . T,

f\' |

Y
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Students progress in basic materials at various rates and different

sﬁpplementary materials are used for different students. These factors

necessitate students' progress cards, ShOWlng results of readlng ‘tests.

and English evaluations and progress in materials. Data are filed in
cumulative records.

: p

/

data

Analysis of

vocabulary ‘and ccmpreheﬁsion parts
. . ) { . . N .

Signiﬁicantfgains in these

Pre-testing and post-testing on the
of the Gates-MacGinitie® Reading Jest are used.
readlng areas are determlned by t tests.

g

- ¢statlstlcallv treated

A wr;tlng sample is used 1n Pre testlng and pcst testlng and thévdata
/

Plctures as these are usédfas 5t1mu11 for free

s

ertlng samples "The compasltlons are evaluated on a 1 9 p01nt rat;ng scale

!

on seven ccmpgnents 1nc1ud1ng Sentence sense, complexlty of Structure,;sura

face convent;onsg vocabulary fréquency of Stylistlc dev1ces clarlty of

N . -

lexpr5551on and contegtuv

At the be 1nn1ng 5% the ear, some students arE\able .to wrlte only a
E \ Y

\.

. few wqrds or sentences. Dater they wrltE_Agngér ComPOSItlcnS w1th more

clarity of expression.

v

Concomltant reSul

P _/
1 ‘a' R

.
h

Althaugh ftlstlcal data stjongly suppnrts the worth of the prcgram,

l

oncﬁmltant results furthér emph351ze lts effectlveness.

o

After¥years of £allure

academlc success.

S he Jumped out Qf hlS desk and exclalmed

A31ght yaars and thlS is the Tlrst tlme I EVer made a B'"

'.EC

and frustratlcn, many students experlenced
When one. 31ghth grade boy recelved hls report card
"I've been comlng to- schcol

Gradlng

m?2133: :ﬁ;.




students on their own achievement made these grades possible.

One eenier—high student, temperarily suspended beeeuse of an accumu--

~lation ef demerlts, appeared at the door of the language arts. class with

a forged adm;sslon §11p. When,the feaeher did not admit h1m, he pleaded

"Please let me come 1n and Finish my boek about Helen Keller I like

5 that 1ady "
‘Many students apenly expressed the;: dlsllke for readlng After

several weeks, elessreem‘libraries.efﬁbrded the most popelar aetiVity of

+he pregram - Students hid books so no one eould get "my boek "
Concensus of the ‘principals was thet the program reduced the number
~of dropouts. iny one-fourth e! the dropouts in the 1nvolved seheols

-were in the Program;jthree—ieurths were 1n other_Engllsh“programs.

One prlnelpel ;gmmerlzed the feeelngs of the ﬁerseﬁﬁel invoiVed

wﬁen he se1d e usually have ebeut forty diepeufs by Thankegiying. We

have not. had a 51ng1e one thls year New I know they were 'runouts;

.We run them awey frem seheel w1th the type elasses we put them 1n "

- ’g - S - e . ;

A i . o . TR , ) ~

Sunmefr

S ' : v
S : . 1 ‘g

FEY

g The sueeese ach;eved by each 1nd1V1dual is; tﬁe measure ef how. relevant

end meenlngful is the eurrlﬁulum for teday srnone&ademie teenager Lewer

&

7 absentee and dropout rates, fewer d15c1p11ne preblems 1mpreved ettitudes

toward educatlen 1n general are ail pes;hlve ev1dences _that. an 1nn0vat1ve

'jEngllsh eurrlculum cancerned w1th psyehologleal s well as- aeadem1e neede

f"

"+ is more apprepriate fer the: yeuth ef the seventlesy

!. S e ' o L wy .
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