DOCUNENT RESUHNE

ED 055 675 PS 005 197

AUTHOR Ellinwood, Beverly W.

TITLE Early School Admissions Program: 1969-70
Evaluation.

INSTITUTION Baltimore City Public Schools, HMd.

PUB DATE Jul 71

NOTE 126p.

EDRS PRICE MP-$0.65 HC-$6.58

DESCRIPTORS Academic Performance; Charts; sComnprehensive

Programs; *pDisadvantaged Youth; *Early Admission;
Evaluation Methods; Grade 13 Health Services;
Kindergarten Children; Mental Development; Parent
Participation; *Progran Descriptions; *Progran
Evaluation; Tables (Data); Verbal Developrent

ABSTRACT

During the 1969-70 school year, the Early School
Admissions Program {ESAP) for 4-year-old disadvantaged pupils was
of fered in 22 Baltimore City Public schools. Each center had both a
morning and an afternoon session enrolliag different children. The
overall goal of the ESAP was to improve the disadvantaged pupil's
ability to learn, to provide comprehensive services which would
promote learning to assure attention to the total development of the
pupils and to involve ESAP parents in determining educational
opportunities for their children and in reinforcing each pupil®'s
learning experiences at honme, Since there was no stamdard type of
control group available, ESAP and non-ESAP pupils were examined in
Kindergarten and Grade 1. Data presented in this evaluation
substantiate the fact that ESAP pupils in Kindergarten and in Grade
one performed at significantly higher levels than did non-ESAP
pupils. Recommendations are pade for the improvement of future ESAP
prograas. (Author/HNK)
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FOREWORD

The work of many people contributed to this report of the 1969-70
ESEA Title I Early School Admissions Program in Baltimore City. It was
prepared according to the United States Office of Education's Pre arin
Evaluation Reports of Educational Programs: A Guide for Authors (1970).
This document includes basic information describing the status and ef-
fects of a program made possible by Title I of the 1965 Elementary and
Secondary Education Act (PL.89-10) and the Baltimore City Public Schools.
It is the product of the dedicated work of the members of the Baltimore
City Public Schools Bureau of Instructional Research, the cooperation
of project and school personnel, and many others.

The project was made possible only by the informed and cooperative
efforts of school board members, certain professional colleagues,
teachers, principals, pupils and members of the community. It is for
these individuals that this report was written. The aim was to prepare
a narrative meeting the USOE specifications but also that someone other
than research specialists could understand. For this reason much tech-
nical terminology has been avoided and much of the detail, of interest
primarily to educational researchers, placed in the appendices.

It is hoped that the users of this report will be able better to
plan and implement instructional programs. All readers are invited to
make suggestions to the Division of Research and Development for improve-
ment in the evaluative process.

Clara E. Grether
Administrative Supervisor
Bureau of Instructional
Research

Orlando F. Furno
Assistant Superintendent
Division of Research and
Development
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SUMMARY

During the 1969-70 school year, the Early School Admissions Pro-
gram ESAP)for four-year-old disadvantaged pupiis was offered in 22
Baltimore City Pubtlic Schools(BCPS). All of these schools met the
criteria for the disadvantaged established by the Elementary and
Secondary Education Act (ESEA), Title I guidelines. Fifteen of these
ESAP schools were funded by ESEA, Title I and seven of the ESAP schools
were funded by the BCPS. Sessions two and one-half hours in length
were held in each ESAP center with one teacher and two aides for twenty
children or less. Each center had both a morning and afternoon ses-
sion enrolling different children,'yielding a teacher's maximum load
of forty childrem. In additiom, a Parent Liaison Worker {PLW), under
the guidance of the Coordinator of Parent Involvement, was assigned to
each ESAP school approximateciy half-time to work with ESAP parents and
ESAP pupils. Four Program Assistants were assigned to guide, model
for and work with five or six ESAP center staff units. An ESAP center
staff unit included the teacher, aides and FLW in each center as well
as ancillary personnel when appropriate. All ESAP personncl were di-
rected by the ESAP Program Administrator who had held that leadership
position since the inception-of the ESAPbseven'years prior to 1969-70.

The overall goal of the ESAP was to improve the disadvantaged
pupil's ability to learn, to provide coﬁprehensive services which
wouid promote learning, to assure attention to the total development

of ‘the pupils and to involve ESAP parents in determining educational
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opportunities for their children and in reinforcing each pupil's
learning experiences at home. Since there was no standard type of
contrcl group available for the 1969-70 ESAP, ESAP and non-ESAP
pupils were examined in Kindergarten and Grade 1. It should be
noted that the non-ESAP group might have had any kind or no kind of
school experience prior to Kindergarten, but the non-ESAP pupil did
not have a full year of the ESAP.

Data presented in the 1969-70 evaluation substantiate the fact
that ESAP pupils, both in Kindergarten and in Grade One, performed
at significantly higher levels (0.01) on the subtests of the Primary

Mental Abilities Test than did the non-ESAP pupils. A random sampie

of 1969-70 ESAP pupils received a pre-test and post-test with the

Columbia Mental Maturity Scale and the Verbal Maturity Scale. Gain

scores on these tests for the ESAP pupils were similar to those of
the previous year, although no conclusioné were drawn because of the
lack of a four-year-old control group. Health Services available
for all ESAP pupils included meéical, dental and psychological. Ad-
ditional ESAP services involved nutrition services, under which daily
hot lunches were provided, and part-time services from a speech thera-
pist, social workers, and a music resource teacher. |

On fhe basis of the apparent success of the ESAP, making avail-
able for the disadvantaged four-year-old pupil a firm educational
‘basis on which to build his future, the evaluator recommends that:

1) The BCPS Kindergarten and Grade One curricular programs
should follow the ESAP sequentially.

ENIC 1D



2)

3)

4)

5)

The ESAP shoild be expanded to reach all disadvantaged pupils
in Baltimore City.

A Coordinstorr of Health Services should be appointed to the
ESAP.

Psychiatric services by a qualified child psychiatrist
should be made available to all ESAP centers.

Speech improvement services should be increased to a mini-

mum of two full-time speech therapists to service twenty-
two schools.

11



EARLY SCHOOL ADMISSIONS PROGRAM EVALUATION

1969-70

CONTEXT

The Baltimcre City Public Schools! enrolled in 1969-70 193,150
pupils located in 213 elementary and secondary schools. The racial
composition of the pupils enrolled was approximately 67% black and
33% white. During the last three decades, there has been a marked
change in the population of Baltimore C1ty contributable to an influx

of both black and white families, many of whom were unaccustomed to

living in an urban environment, and an exodus of many established

families to less crowded county areas. Many of the remaining city
population emphasize such characteristics as transiency, lower socio-
economic levels, and apathy or discouragement concerning their environ-

ment. These peoples need assistance in learning and improving work

'skills useful in their environment and achieving higher educational

levels. As a result, a number of educational programs-are attemp-
ting to provide learning opportunities for pupils in all grade levels
from preschool through grade twelve as well as adults. In addition,
special education programs have been made available at all levels
for pupils whose needs are not easily metvin the regular schéol cur-
riculum. |

Estimates of the number of disadvantaged school children in

Baltlmore,‘on the ecriteria of educational and/or economic substandard

1 Baltimore City-Phb11c Schools w111 be referred to in this evaluation as BCPS.
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status or circumstances, generally range from about 70,000 to
90,000. These estimates are made on the basis of the following
types of information: U.S. census information, number of pupils
receiving free lunches, health statistics, housing statistics,
employment statistics, aid for dependent children, educational
achievement levels, and principals' judgments.

In spite of the fact that per-pupil expenditure from non-
federal funds continues to rise steadily ($606.10 for FY 69,
actual; and $689.20 for FY 70, estimated) and notwithstanding that
a variety of innovative programs have been introduced, some diffi-
cult education problems remain to be solved. By waf of illustra-
tion, Baltimore City grade-by-grade median standardized reading
achievement test scores generally fall almost a year b2low the Large
Cities' morms. Another example is the c1ty -wide dropout rate, which,
for receht years for secondary schools, has remained between 12 and
13 perceat. In certain inner-city schools, moreover, the dropout
rate is more than twice the city-wide rate. Direct intervention
is being prOV1ded by the Baltimore C1ty Public Schools W1th the
help of 1oca1 and supplementary 'Federal funds in the hope of amel-
1orat1ng these and other persistent problems

A survey of school loan voting in Baltlmore City for che

~period from 1947 to 1°68 shows that no 1oan for the constructlon

of school bu11d1ngs has ever been turned down by the voters..,

The perCent of reglstered voters votlng on school 1oans durlng



this'period has generally remained steady, from about 30% to 40%.
In 1959 a low of 17.3% voted on the school loan; in 1956 a high of
49.7% voted on the school leoan.l  For most of the years surveyed,
however, between 30 and 40-some percent of the registered voters
voted on these issues. An examination of the ratio of those voting
for and against school construction loans indicates that popular
support has gradually decreased somewhat over the time period surveyed.
Mention should be made of the fact that a number of school build-
ings in the inner-city area are in need of renovation or replacement.
Some of the needed construction will_be accomplished using the $80
million loan approved by the voters in 1968, the last election year.
Major adult occupations for parents of pupils in the Early School
Admissions Program, herein referred to as ESAP, schools can be visual-
ized in Table 1, page 4. Data from 16,065 questionnaires received con-
cerning adult occupations, showed a total unemployment rate 42.7%.
The major male occupation was that of manual worker (unskilled) while
the skilled areas comprlsed 47. 4° of the responses. The 38l8% female
occupations (other than unemployment) varied with cler1ca1 and manual
’workers being the two highest categorles. : he overall Baltimore City un-
employment rate durlng 1969 averaged 4. 5% wblch serves. to relnforce the

fact that, a concentrated unemployment rate ex1sts Ain the ESAP schools.2

) : able DD ) ) an voting
> my ’ 3 Pe - 11G6¢ -8B da:ba. from BCPS Bu:x-ean of Reoords andi Statisticse
Table 5 " 11an la.'bor force and unemployment in the 20 lar gest SMSA's and selected

central cities, by a, and oolor, 969 a:mmal :-Werages--cont Ma.ryland Depamhnent
ofEnployment ectrit ,p. _6. e _ e )




Approximately 14% of the total PRaltimore City population received
aid from the Department>of Social Services based on January 1969

statistics.l In the 1969-70 ESAP schools, 34% of the pupils came
from homes dependent on public assistance as the "...main support

of the family'".2

TABLE 1

PARENT OCCUPATION SUMMARY*,1569-70 ESAP SCHOOLS

Occupations
Percent | Marmal ! Craft | \Serve & !Clerical | Prof. & ! Admin., &
Group [Responses| Worker | Worker | Ope. , Prot. : etce Teche ! Sm. Bus. ! Unemp.
i 4 1 |
i ; : |
Fema.le 6272 12.6% ] 102% l 101/0: 60370 i 1“’05%1 20!-8/0 : o.% : 6101%
R IS o — - —— e e = ———— [ = e e

Male B .0% 1 16.8% 15,31 6w R

Wb | 20 | 12.6%

e
L)

t . .
{Total 100% 23.0% 1 7.1% : Ge5lo, 5Fh ; 10.5%

s o fe e o - |-

2.5% : 13t : H A

*Data from 16,065 volunt t from 22 ESAP & n:Eid t -
foroetion, Séptémber 2 B:HY Boaren responses Tom | schools, g ential Svrvey In

Key: » - Operative
gle)rv. & Prote - Service and Protective
Profe & Techs - Professional and Technical
Admin. & Sme Bus. - Administrative and Smell Susiness
Unemp. ' = Unemploymert

“

Out of 168 census tracts in ﬁalfimore City in 1960, 56 housed a
majority of children who would be described as disadvantaged.' The total
number of public sch6;1 éhiIdfen 1iving iﬁ'theSé'56'cénsusitracté was
76,507 based on the’lQGb Bureaﬁ of'CenéﬁsuRépofté.; Theséfcénsug tracts
comprise in géﬁeréi'thé Cehtrél’céréﬁdf thé’Cify”feferred to earlier
as 1nner c1ty , ApprOX1mate1y 46 100 ch11dren 1n the 1nner .city |

had 1nte111gence quotlents of;85 and below.f The fOIIOW1ng table )

* MSemi qnmal Welfare rt" I}ep.rtme:n'b of Soc1a1 Semces Baltmore C:.'by Jaxman:y 1969
and 'hhe Bu:rean of’ Instmc-b:.o Beseczccn. ’ : ’

1969-?0 Pup:.l Personal H1¢'Lory forms, Bu..ean of Instmchonal Besea:rch.

VT - S T




depicts some differences between a disadvantaged and a non-dis-
advantaged area on a number of socio-economic and educational para-

meters.

TABLE 2

CONTRAST EETWEEN DISADVANTAGED AND NON-DISADVANTAGED INNER CITY AFREAS OF BALTIMORE CITY*

i

ITEM : DISADVANTAGED : NON-DISADVANTAGED
. L
Number of persons per dwelling unit : 3.62 : 3.05
Median age-male : 2G.8 ‘ : 377
Median age-female i 29.3 | 8.3
Separated end divorced per 1,000(female only) : 7847 : 15.8
Median value of ‘omes ¢ $5,000.00 ! $19,100.00
Renter-occupied (contract rent) : $52.00 fmo. ! $1.36.00 [mo.
oor homes per 1,000 housing units = . N ]
dllagﬁtfmllligzigrated, lacknng ' ; U35.3 : ‘ Qa7
Overageness in grades : " 21.Fh || 3. 7h
Nonpromotion rate | 11.6% i 1.2%
Median years below or above grade level (6th grade) ! -1.1 below ! +1.5 above
for-arithmetic : _ :
Median years below or above grade level (6th grade) | -1.6 below | +1.4 above -
i ]

for reading

*Data Sources: 1960 Burean of Census Reports and the Division of Research and Development
Bal timore City Fublic ols

' A:g.6 garly gchool Admissions Proaec‘b Bal‘blmore City Pudblic Schools, July 1,
1962y Pe 3o ,

Eerly,Scthl Admissions, fﬁﬁded both under ESEA Title I and
locally, is one of theprogramS'which is‘attempting to alleviate
some of the" problems 1nd1genous to the crowded 1nner c1ty ‘popula-
tion of Baltlmoce.- Thls program was: establlshed for four-year -o0ld

h11dren re51d1ng w1th1n the conflnes oF the area de51gnated as

1nner c1ty and dlsadvantaged.é Out of 19 200 four—year-lld ch11dren

. \

'1n the Baltlmore Clty‘populatlon, 8 300 four-year olds 11ve w1th1n




the area from which Early School Admissions draws its preschool
population. Children from these limiting backgrounds are selected
for Early School Admissions on the basis of low family income,
determihed by the standards established by the Office of Economic
Opportunity; limited educational opportunity of adult members of
the family, as determined by years of school completed by each adult

in the family; dependency on public assistance; and the numbers and

bt

kinds of known problems with which the family is attémpting to cope.
Historically the Early Schcol Admissions Program (ESAP) was
conceived in 1962 and became operational in TFebruary, 1963 as a
three-year program for disadvantaged four-year-olds under the
joint auspices of the Ford Foundation and the Baltimore Cify Public
Schools. In Summer, 1965 and during the 1965-66 school year, the
program was funded through the Office of Economic Opportunity.2 Be-
ginning with thé 1966 summer program, the ESAP continued, fﬁnded
under the Elementary and Secondary Education Act, (ESEA) Title I
of Public Law 89-10, and the Baltimore City Public Schools. Frdm
its inception, the Early School Admissions Program was based on the
fact that the city's educational. needs were: 1ncrea51ng while its
ability to support educatlon was decreaslng. _These educational
needs are exemplified by-the~fewer~ahd‘fewéraacademic~suCcésses com-

mensurate. with”pupilé' progre551on through the graded sch001 system

1 "Appllca.tlon for Federal Assmta:nce for: the Eanca:h.on of. Ch:.la:r:e:n from Low Income

Pamilies o Title I of Public Law 89-10, Project Title Early School Adm:.ss:.ons, Project

1969- *Bal timore City Public Schools ‘_d_unev 30,.1969, Fpe 45

2 BSAP Mistorical Infommmtion corroborated by Mrs. Cath & B
Early School Admssmns Program :from 1963.{971, Ty Hes erine, runner ’ Superv:sor,

PESEE



due to such things as pupils' limited cultural experiences, low
aspirations and high mobility rates. Cultural environments from
which many disadvantaged pupils stem include a lack of time, knowl-
ege, and understanding on the part of adults in the family unit with
respect to the reariné of children. In attempting to reverse the
environment limitations of the disadvantaged inner city child through
specific educationél programs, the Early School Admissions Program
was designed to reduce the deficit in the child's cultural and educa-
tional experiences before he entered the regular elementary school

program.



PROGRAM DESCRIPTION

'Scope of the Program

During the 1969-70 school year, the ESAP served a total of 22
schools listed below with 1,040 pupils from the inner-city disad-
vantaged four-year-old population of Baltimore. See, also, 'Map

of School System", Figure 1, Early School Admissions Program Schools

1969-70 p. 9.

School Number

28 David Eo Weglein Elementary iy Ss Central Avenue
Janex
L Stenart Hill Elementary P S. Gilmor Street
8 City Springs Elementary 100 S. Caroline Street
10 James McHenry Elementary . 31 S. Schroeder Street
1 Tutaw Elementery 1624 Butene Flace
19 Lexington Terrace Elementary 7% W. Lexington Street
22 George Washington Elementary 800 Scott Stireet
26 Madison Square Ilementary 1400 E, Biddle Street
27A Commodore Jolm Rodgers 2031 E. Fayette Street
Elementary Annex
r Guilford Avemve Elementary 1634 Guilford Avemue
66 Mt. Royel Elementary 121 McMechen Street
8 Elementary School 2625 Federal Streei
95 Franklin Square Elementary 1400 We Lexington Street
- 1094 Broadway Elementary Ammex 77 N. Washington Street
112 William M. Alexsnier Elementary 1330 Leurens Street
122 Semel Coleridge-Taylor 507-577 We Preston Street
Elementary
139 Cherles Carroll of Carrcllton 200 N. Central Avermue
Elementary ‘ “
159 Cherry Hill Elementary 801 Bridgeriew Foad
225 Westport Elementary 2101 Neveda Street -
238 Victory E.ementary 1440 Chesapeske Avemae
210 Graceland Park-O'Dormell Hgbs. 6300 O'Dommiell Street
213 Armi stesd Gardens Flementsry  ~ 5001-61 E. Eager Street

Schoel Name

School Address
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The following major goals formed the organizational basis of

and the implementation of the ESAP:

a. To focus attention on complete medical, psychological,
social, and mental health needs of children as significant.

b. To give maximum attention to the need for individualized

instruction by providing small teacher-pupil ratios, para-

professional volunteers, and other adult models on a regu-
lar basis. ‘

e. To provide for the nutritional needs of children as an in-
tegral part of the program in order to develop sound bodies
and more adequate readiness for learning.

d. To provide for active involvement of parents in an effort
to strengthen family and school relationships.

e. To develop a succession of related experiences which will
enable each child, commensurate with his age and maturity,
to develop skills in language and communication, cognition,

perception, motor-sensory control, aesthetic appreciation
and self-direction.

f. To concentrate on problems related to speech improvement and
provide therapeutic and correctional measures in individual
and group sessions.

.g. To provide pre-service and in-service training of profession-
al and semi-professional staff to assure coordination and ef-
fective integration of services and instruction.

h. To elicit the cooperation, support and judgement of parents,
the Community Action Agency and other appropriate community
leaders in planning and implementing the progran.

Z. To focus attention on evaluation of achievement through a

research design of sufficient depth and duration to insure
that the benefits received in Early Admissions are fostered
and maintained in kindergarten and beyond.l

1 ‘Ap;elication for Fedaal.Assistanée for the Education of Children from Low Income
Families" h3tle I of Public Law 89-10, Project Title - Early School Admissions, Project
1969-70 # Baltimore Cjbty Public Schoolsy June P, 1969 pp. 6=7- T
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In addition to the four-year-old ESAP class at School #225,
two classes of 120 five-year-old pupils received a modified kinder-
garten program during the 1969-70 school year. This kindergarten
extension of the ESAP was planned in order that the forty pupils
with a full year experience in ESAP in 1968-69, would enter a
kindergarten program consistent with their achieved school levels.
This was planned to permit a trial of a more individualizéd learn-
ing program during their kindergarten experience.

Personnel

Figure 2 (p. 12) offers a schematic representation of the
1969-70 ESAP staff in relation to their positions in the line au-
thority pattern for the BCPS. Coordination and team work on the
parts of school principals and the program administrator have af-
forded the ESAP staff.real security as an autoﬁomous program within
each school unit.

Para-professional personnel working with the ESAP included
Parent Liaison Workers (PLW) and Teacher Aides. The PLW was respon-
sible for building closer relationships between home and school and
community. She was'assigned to schools in the area in which she
lived wherever possible. Prior to receiving her assighment, each
PLW must have completed sétisfaCtory work experience as a teacher
aide in the ESAP classroom. Teacher aides were selected from resi-
dents of the area oi’similar area ih‘Which thé:ESAP éeﬁtefé were located.
Their function was to assist the professional Sfaff'in the dévelopment

and implementation of the educational program.
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Each ESAP class of twenty pupils was staffed by one teacher
and two aides with the exception of the seven Model School classes
where the size of each class was limited to 15 pupils in accord-
ance with the dictates of the Model School Program. This staff
nucleus was supplemented several days a week by the assigned PLW
and parent volunteers encouraged in each ESAP center. Other per-
sonnel available to the ESAP centers throughout the school year
jncluded resource teachers and ancillary service personnel on a
regularly scheduled basis. Duties of the program assistants
involved working with and modeling for each center staff unit
and rélating to the program administrator.

The coordinator of parent invelvement related to all teach-
ers, aides and schools through the PLW assigned in each school
as well as the program administrator. Throﬁgh their prerequi-

site experiences as master ESAP teachers, the program assistants

and the coordinator of parent involvement were recognized as

Senior Teachers. The three professional people originally re-
sponsible for the 1963 ESAP and the two additional professional
people who joined the program,in.1964, all of whom are still as-
suming 1¢adership roles in this prégram, suggest a factor of
stability perhaps uncommon to 9the§*seven—year 61d educational
programs. The‘capable'leéde%ship aﬁforded the ESAP by:the
program administrator'was enhancédbby_her years of éxperienée

as a teacher in the arca of early childhood education. Her
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professional career prior to.aceepting the position of the ESAP
administrator also included a variety of ascending experiences
in the Baltimore City Public Schools. Positions such as dem-
onstration teacher, helping teacher, specialist, supervisor,
and consultant formed the broad experiential background of the
ESAP administrator. |

The Early School Admissions Progran staff were recriited
threugh the Division of Personnel of Baltimore City Pubiic
Schools and by program reputation. Teachers were chosen on
the basis of their demonstrated abilities relating to young
children, their formal educational qualificatiéns in the area
of early childhood education, and their prbfessieﬁal reaction
to the objectives set forth by the Early SchOol Admissions Pro-
gram. Carefully strﬁctured pre-service and iﬁ;serviée training
programs were provided throughout the. school year to insure
consistent quality teaching in this pregram. See Appendix A
for the 1969-70 pre-service and in—serviee training schedules.
of the 1969-70 ESAP teachers, 41.9% attended graduate school
where they we1e exgosed to opportunltnes {or profe551ona1
_growth 1n the f1e1ds of educatlon, early chlldhood educatlon,
and elementary educatlon (See Table 3 p 15) ‘ Master s de-'t

grees were achleved by 9. 7/ of these teachers.“”
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TABLE 3

EDUCATION STATUS SUMMARY OF 1969-70 ESAP TEACHERS

Categories Undergraduate Graduate
1. Bachelor of Science - 26 -
Degree 2 Bachelor of Arts 3 -
Received [ 3. Master of Arts - 3
4. None 2 10
Total : 31 13
1. Early Childhood Education - 10 4
2. Elementary Education 9 3
Major Area).3. Education 6 i
of Study 4. Child Development 3 -
5. Other 2 2
6. Nomne 1 3
Total _ 31 , 13

Data Source: Teacher-Bacgground Summary (See Appendix B.)

ESAP teachers taught morning and afternoon class sessions; each
two and one-half hours in length. ESAP pupils attended only one of

these sessions,valthoggh children often arrived early and left late.

Each ESAP center staff'unit held'dailyaplanniné'SessionS“inVO1Vihg‘

any ESAP personnel relatlng to a g1ven center.

Organlzatlonal Detalls

The 1969 70 ESAP hereln dlscussed was 0perat10na1 from Septem-
'ber 4, 1969 to. June 17 1970. Thls t1me~per10d=1nc1uded-one-week.of
pre serv1ce tra1n1ng through wh1ch common growth experlences were

made avallable to all ESAP personnel Beglnnlng on September 11, 11969

28
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and following the gradual entrance plan, pupils arrived in their
classrooms at an approximate rate of five pupils every three days of
school during the month of September.

Twenty-five ESAP four-year-old classes were operational in
twenty-two BCPS buildings. (See pp. 8-9 for additional descriptions
of ESAP schools.]) All ESAP classrooms were located on the ground

floor of each school with access to play areas and washroom facili-

ties in or near the classroom. Program reviews were on-going and

multi-leveied. First-level reviews took place with the teacher and
her immediate sta:ff on a daily basie. Program assistants and the
coordinator of parent inVolvement were a part of second-level re-
views which were scheduled upon'request and/or according to the
program needs of the center staff unit. The program administrator
periodically reviewed the total program and its component parts
throughout the year; .Other reviewe were made, as scheduling per-
mitted, by personnel from the Division of Research and Development
and the Educational Testing Serv1ces of the BCPS, ‘both of whom
shared w1th the program admlnlstrator and any other persons she
mightihave de51gnated 1mmed ate verbal feedback and/or wr1tten
feedback when appropr1ate Many program deC151ons were based on
the mu1t1 1eve1ed program reviews establlshed in thls program

In order that all ESAP personnel m1ght benef1t from b1 neekly in--
serV1ce tra1n1ng, ESAP puplls d1d not attend classes two Prldays
per month Mornlng se531ons were devoted to.total stafr meetlngs

and afternoon se551ons were devoted to plannlng parent 1nvolvemcvt
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activities for each center during these bi-weekly meetings.

Activities and Services

A1l ESAP activities and services were related to the program
objectives as specified in the 1969-70 ESAP proposal. During the
beginning months of the program, -all pupils were given a complete

health examination (Sece Health Examination form Appendix C.)

in order to identify, investigate and follow-up possible medical,
psychological, social and mental health needs. Ornce health needs
(meédical, dental, and/or psychological) Qere determined, follow-up
procedures were established. For example, following the medical
microhematocrit examination, general nutrition.problems were
identified by school, as well as specific individual problems

in relation to pupil height and weight. Follow-up measures were
instltuted for pupils and areas where the microhematocrit readings
or the majority of these readings, fell below the "normal' range
for the given area.l Control measures included dietary_emphases
through the ESAP het lunch‘program,nutritional supplements -on

an 1nd1v1dua1 basis and family guidance through the‘school nurse
and the PLW. The ESAP curr1culum 1ncluded presentlng specific
medlcal and health 1nformat1on throughout the year. Slmllar ap;
propr1ate follow -up patterns occur1ed w1th all of the health ser-
V1ces, each follow -up be1ng based on: the 1n1t1al screenlng of these
ESAP ch11dren.- Add1t10na1 long-range anc1llary serV1ces avallable
through the BCPS speech therap1sts and the Unlver51ty of MarVIand

psychologlst 1nvolved ouch serv1ces as help1ng to correct speech

1 2.0 to %.0’9 accepted *normal'® range for Inner City ;popolahon o'P Bal timore

30
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disorders or working with children identified as having deviant
behavior patterns. Each ESAP teacher and her staff related to
these ancillary service personnel throughout the school yeaf.
Resource teachers in the areas of art, music, and physical edu-
cation coordinated their services with each ESAP center staff
unit, who in turn, reciprocated with appropriate daily reinforce-
ments of these specialized curricuium areas. |

A typical ESAP daily schedule suggested in Chart 1 (pp. 19-21)

includes approximate time units for each curriculum area, raw mate-

rials for learning opportunities in each area and the suggested
types of child and teacher behavior patterns. With 3 or more
adults in each ESAP classroom,l pupils received individualized
instruction based omn each child's ability and skill level at the

beginning of his school experience. The Pupil Personnel History

form, Appendix D, represents the source decument from which specific
background experiences were identified. Individually administered
tests formed the basis from wh1ch verbal and non-verbal ability levels
were ‘determined for each{ESAP pupil. These materials helped the

staff appraise each child's beginning-lnstructlonal level. The

. techniques of constant repetitionxand<positive‘reinforcement allowed

repeated 0pportun1L1es to-cycle pupll/teacher feedback for all teach-
ing andﬁlearning'51tuatlons,‘ This 1nstruct10na1 method helped puplls
develop skllls in ‘language and cominunication, c0gn1t10n, perceptlon,

motorfsenSOry control, 1esthet1c apprec1at10n and self-dlrectlon.

1 see ppe 11-15 for additional staffzng informations

31
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Learning experiences were presented through as many sense media as
possible. This procedure, for example, offered the exposure of
stimuli such as touch and sight to a child who did not seem to
respond to a verbal stimulus.

Parents were actively involved in the ESAP during the entire
school year having many different kinds of opportunities to relate
to the staff and pupils. Daily class activities as well as class
trips away from the school situation were participated in by parents.
In addition, parents offered the use of their homes for service in
special learning situations. Through these involvements, parents
wefe constantly aware of the progress of their childrén and were
able to understand more clearly the goals of the ESAP. This par-
ent cooperation afforded many opportunities for ESAP personnel to
suggest ways in which parents might continue teaching and rein-
forcing their children at home.

Pupil motivation was enhanced by using many different techniques
interchangeably and consistently.‘ Each child received individual

attention during daily activities from the three adults assigned to

“each ESAP center, the adults who were often in the classroom such

as the PLW, the parents, the program assistant and the cpofdinator

of parent involvement, and adult visitors who Qere always éﬁéouraged

to participate in the on-going activity. Field trips were taken during
the year teo build‘fifm experiential foundations'for ESAP pupils. Teach-
ers and pupils discussed these experiehces in detail before, duiing and

after each trip. Specific common learning experiences were available
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All ESAP pupils, both control and experimental, were selected,
on the basis of environmental limitations, from the inner-city dis-
advantaged population of Baltimore.l During the first three years
of fhe program's seven years of operation, control groups were selected
randomly from the pool of pupils eligible for each participating school.
The experimental pupils received the ESAP during their four-year-old
rear, while the control pupils remained at home with no program or may
have received nursery or day care experiences. Experimental and con-
trol pupils were able to attend kindergarten at age tive in the Balti-
more City Public Schools. For the 1967-68, 1968-69 and 1969-70 school
years,ESAP pupils cannot be compared to a traditional 'control gfoup
as no such screened groups were available. Pupils who feceived the
ESAP will be compared, in their kindergarten year, with all other
kindergarten pupils within the 22 ESAP schools and in grade one with

all other grade one pupils within these schools.?

Instructional Equipment and Materials®

In order to assist children to understand, strengthen and extend
concepts, the following materials were developed:
1. Collections of concrete objects to be used for:
a. identifying objects or characteristics of objects
through the use of senses: sight, taste, touch,
smell, sound

b. mnaming objects

c. describing ob]ects in terms of size, texture, color,

1 For sdditionml selection cr:.teria., see page 5. For admission to the ESAP in the fall
of school yesr, the child mast be four years cld on or before December st of that fall.

There s o elaboration of this matter on pp. 51-52.

This. section on Instrucinonal Egp.u)ment and Materials is the contrlbution of Mrs.
Catherine Bruwmer.
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relationship to other objects

classifying objects in terns of use, size, color, tex-
ture, shape

seriation activities

building mathematical ''sets', counting, adding, sub-
tracting, one-to-one correspondence

identifying components of significant experiences--
trips, visit from resource personnel, observations
in the classroom, school and neighborhood environment

role playing

testing hypotheses in relation to problem solving
situations

Example: What happens when different objects are prt in water?

Activities to provide forreinforcement of concepts:

a-.

Lotto and similar matching and classifying games re-
lated to color, size, shape, uses of objects, work of
people etc.

Pattern cards and similar visual discrimination guides
for use with pegboard, beads, blocks and cardboard
units when they are used to develop specific patterns

Tapes providing directions for carrying out specific

tasks using selected materiais. These tapes are used
by individuals or small groups of children for prac-

tice or testing purposes.

Slides (35mm) or prints (color or black and white)
taken of class activities and used for recall, sequence
of ideas, main idea, supplying an ending and checking
its accuracy or practice in vocabulary.

Tapes recording sounds heard in the context of experi-
ences and collections of pictures to be matched with
the sounds. ‘

Cards keyed to specific content to be used with the
Language Master.
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3. Multi-media materials:
a. Objects for use on flannel board or magnetic board

b. Tapes of stories, poems or songs to be used by individ-
uals or small groups for listening, "reading' or listen-
ing to make required responses '

¢c. Individual or group books
—records of specific experience
—personally significant materials
—collections of art work, items gathered on walks, etc.
—collections of pictures related to specific concepts
(size, color, shape, etc.) :
—personal histories

d. Symbols for identifying étorage areas (blocks, papers,
crayons, etc.) as self-helps for children.

Pfogram assistants an& teachers planned and prepared materials.
Aides and parents also prepared materials with guidarce from
teachers and program assisténts.

Certain major items of equiprent and matefials were required
by the program. They were:

1. Equipment (Large equipment—one per ciass, but frequently several
portable tape recorders could be used to advantage)

a. Tape recorders

be Portable tape recorders

ce Listening posts

ds Record players ' *

e, Instamatic cameras

fo Polarold cameras

e f‘ilmstrip projectors

h. Screens '

s JAuntoharps

je ZXylophones

k. Ruythm instruments - sets of twenty instruments
" le Tome bells
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me Music books and selected recordings from each book
ne Equipment for climbing, sliding, moving in a variety of ways
0. Vheel toys (child size ard miniature)
pe Housekeeping equipment (child size)
Qe Blocks
Unit
Hollow
Whopper
Table
re Models of:
animals, domestic
animal s
people (famlly, workers)
se Geometric shapes (three-dimens:.onal)

te ltfanlpula.ti\re toys and materisls designed to teach color, shape, size,

u. Published pre-reading materials designed to teach reading skills
ve  Water play table

we Science materials - magnets, bells, tatteries, seeds, bulbs, aguari-
um, cages for animals, bhot ila.te ’ ’ ’ ’

x, MArt materials - paper, paint, chalk, crayons, clay
ye Puzzles '

Key aids and materials were used throughout the déy
whenever they could be used advantageously to introduce an
idea, reinforce learning, recall an‘exPerience or provide
continuity for learning activities. |

During the self-selected activity period, the materials

denoted individual interests, strengths and needs as adults

observed children interacting with materials they chose to

use. Practice was provided as children used materials of
their choice or as adults joined children briefly to dis-
cuss, question or provide assistance as requested. Learn-

ing took place while children selected materials,ﬂchanged

‘their choices and cleaned up-. . Chlldren 1earned to c1a551fy

in terms of 1ntbrest centers; Qtorage areau_(through visual

‘y
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directives) and to identify personal storage areas through name
tags. Individualized teaching occurred when adults worked with
individuals and small groups in relation to specific needs.

As children and adults worked within the contekt of individ-
ual, small group and large group activities, equipment and
materials were used to: |

1. identify or name

~2.. provide content for description

3., check responses

4. test ideas

5. provide information for

a. answering questions

b. classifying

¢. predicting next éteps:
d. locatihg missing'parts-

6. check recall

7. build a sequence of events

8. develop observation skills

The materials provided additional reinforcement when used
by parents with their éhildren. - Lateral effects‘bf tﬁe‘materi-
als 6ccurred as sibliﬁgs énd other‘chi1dren learned and developed
skills within the context of the .pa‘reﬁt-"child teaching-learning

activity.
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Parent-Community Involvement

Under the direction of the coordinator of Parent Involvement and
the teacher in each center, Parent Liaison WOrkers (PLW) were assigned
to the ESAP to establish closer communications between school, home,
and community. Each PLW, on the average, related to two teachers, four
aides, eighty pupils and the parents of the ESAP pupils in their assigned
centers. The PLW provided guidance to parents in order to effect a home
environment that would promote intellectual stimulation and development.
PLW qualifications included residing in and/or having a working knowledge
of the community in which she was assigned, having satisfactorily com-
pleted a minimum of one year of work'experience as an aidg.in the ESAP
and having serious concern for the-welfare of the community and its
people and for the role of education as a means to improve competence.

Some of the duties specific to the PLW in each ESAP center included:

~interpreting the ESAP for and answering questions from parents
-referring parents to resource per=ons representing peeded services

-assisti ents in commumicati their reactions, concerns need jat
per.wonngf par ng actions, e end s to appropriate

-gssisting parents in locating and utiiizing commmity services

~assisting parents in becoming better informed by arranging for ard acco ing them

on trips to places of interest, to commuity service agencies, or to conference ses-
sions with resource personnel

-ascisting the staff with arrangements for ent observation or participation snd
£a.rt1cula.r1y, in building an nnderstandingpgi the families and cﬁ?x{drenpgn the con-
ext of comrunity values, strengths and needs .

~-assisting parents and staff in cooperative laming £ ti t
Ttenests hnd meeds of toth childrin and poventy | § foF Sctivities to meet the

-assisting parents in making and_implement’iszf pians to exterd sgme of their ine
tgrests examples; sewing, cooking, perso: -grooming, ceramics and the J.ikggn

-making home visits when parents were umsble to visit schools, informing them about
their child’'s activities in school, how they might reinforce’school t?egchingsaat
home, about topics discussed in parent group meetings and the likes.
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Approiimately 45% of the PLW's time was spent working in the.
classroom with four-year-olds, 50% of her time was spent working with
parents in groups and 5% of her time was devoted to community ihvolve—
ment. While Table 4 gives a schematic representation of the PLW's
schedule, it should be noted that the PLW's day remained open—endéd

throughout the year so that she was able to be compatible with parent

schedules:
. TABLE 4

SCHEMATIC DAILY SCHEDULE FOR ESAP PARENT LIAISON WORKER

Approximate Time Intervals

a.m. class i p.m. class Typical PLW Activities
- 1. Ezeet ESAP children and parents
8:30 12:30 2 1p children enga.%z in meaningful activities
3« show parents ways help and?or otserve in the

classroom

check absentees telephone
make home visits abséntees without telepbone

MnF

9_: 30 1:30 make home visits for other reasons
7. assist with curriculum areas
~-discussion
«lunch
10:00 2:00 : ~literature
- -physical education
8. enswer telephone inquires from parents
9. told interest sessions with ents
10. attend parent ﬁggls)on training ses:g?:n

. . 1l. attend community meeting .
10:45 2 ‘45 12. confer with principal, coordinator of Parent In-

volvement, E admini stretor and the like

i

{

i

i

i

i

|

H

E © =gelf-selected activities
! .
|

1

1

|

|

1

]

)

I

Parents were encouraged to dbsérve.and participate in classroom activ-
ities étAeach ESAP.center. It was hoped that through observing and partic-
pation parents would be able to build'a sense of identification with the
school, establish workingrrelatiohshiﬁs with school and community personnel,
aﬁgment and extend their backgrounds cof general knowledge, and participate
actively in the educétion"of their:children. Classroom'ﬁarticipatioh by

parents ranged from ten minutes to a full ESAP session. A few parents came

e

3
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as frequently as one or two days each week, while some came once

during the year or not at all due to work schedules or family com-
mitments at home. Parents who were able to attend ESAP sessions as
much és full time everyday were encouraged fo extend their interests
beyond the ESAP classroom SO thét their own children would not become
dependént upon their presence. The following list of parent activities
suggests some of the ways in which parents were able to supplement the

ESAP curriculum:

-read appropriate stories from the classroom 1i'brary

-helped children with educational experiences such as learning the proper use of
scissors, learning to share amd learning to tie, button and zip

-worked individually and in small s with educational es and toys such as
puzzles, beads, Degs and Iotto grovp gam 4

~assisted children in msking shape, color and educa:l:tonal books for home use
-helped mount and display children®s work

~assisted with ‘outdoor Play, modmrkzng, water table, sand table amd cooking
. experiences

-encouraged children to eat

-helped with audio and visual equ.i.pment such as record Players, 11s'befn1ng posts,
f:.lmstr:.p projectors

~repaired classroom materials and equipment whenever possible
-sewed aprons and doll clothes for the classroom

Parent Groups were established and meetings were held on the
average of one per month based on the discrefion of the parents and
the PLW. Two Friday afternoons per month (three hours in length) were
reserved for in-depth parent invélvement activities. Group meetings
of parents and ESAP staff, home visits and thé liké, represent some
of the kinds of activities which took place duripg‘these'sessiéns.

" Discussion topics in the parent group meetings included: child de-
velopment, nutritioﬁ, budgeting,-famiiy health, EéAP curriculum, ESAP

parent concerns and/or needs. Food demonstrations emphasizing nutri-

4.3
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tion and economy, sewing demonstrations and activities, home decora-
tion activities and the like also attracted parents to group sessions.
Another parent involvement activity held during the bi-weekly meetings

invclved conferences when parents were able to meet with teachers,

_health personnel, the ESAP psychiatrist, educational psychologists

and any combina‘ion of the ESAP staff. Resource personnel for parent

group meetings were drawn from a variety of community agencies such.

as_:
Community Action Agency
Commmity Pediatrics Cemter--University of Maryland
University of Maryleni Extension Sexrvices

Baltimore City Health Department
artment of Nubrition
Department of Health

Commmity and Housing Devel opment
Depertment of Social Services
Division of Commmity Relations (BCPS)
Family and Children's Society

One final component of the parent—commqnity involvement was that
of hélping parents cope with family problems which would interfere
with the ESAP pupil's school attehdance, with the ESAP pupil's being
adequately attired for school or cold weather, and/or with adequate
nﬁtrition for the ESAP pupil. Thesé types oF iamily problems were
referred to a suitable supportive?éervice such asAkhe Department of
Social Services, the Housing Authbrity of Baltimore City, the Family

and Children's Society, and/or an appropriate clinic or hospital.l

1 Information for the Parent-Community Involv‘ement “from Mrse Velma Branch Evens and
from the''Application for Federal Assistarce Tor the Education of Children from low Income

Families, Title I of Public Law 89-10, Project Title-Early School Admissionsy Project

1969-70") Baltimore City Public Schools, June 30, 1969.

al
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Budget

Of the twenty-two ESAP schools, fifteen centers (with 590 four-
year-old pupils) received their funding under ESEA Title I and seven
centers (with 330 four-year-olds) were funded by the Baltimore City
Public Schools. Table 5 shows the tYpes of funding which supported

the ESAP program.

TABLE 5
SOURCES OF FINANCIAL SUPPORT-- ESAP 1969-70
School Number of Major Source of o%a%izi;cnglalsowcert Age Level
Number Pupils Financial Support for Staff Salaries of Pupils
2A 10 BSEA T NONE L
L 80 BCPS ‘ NONE i
8 o) ESFA I NONE L
10 Lo ESEA I NONE L
11 1o ESEA I NONE L
19 80 BCPS NONE L
22 uo ESEA I NONE L
26 10 ESFA I : NONE L
27 10 ESEA I NONE L
» o) ESEA T | MODEL L
66 o) BCPS NOKE L
86 o ESFA I } NONE L
95 60 ESEA T  MoDE L
1094 P BCPS ’ NONE L
112 i EBAT | . NONE L
122 D ESEA T : MODEL, Iy
1% KO - ESEA T o NONE - L
159 to eS| Wom . b
225 1o ESEAT NONE : L
120 ESEA T BCPS 5
298 o CESAT . OWNE N o
200 T no ¢ BCPS -7 voNE [
243 D Bps |7 o woE n
KEY: ESEA T - Elementary and Secondary Fiucation Act, Title I
BCPS - Baltimore City Public Schools - A
MODEL - Model Schools Program - "o
L - Four-Year-Old Pupils . 45

Five-Tear-01d Pupils
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The FY ESAP budget entitled "Early Admissions. 15-70 Final

Revision 6/16/70'"(See Appendix E.) specified detailed revised bud-

get information. From the period of September 1969 through June
1970, ESAP ''continuation' costs were $704,511 from both local and
Federal sources. These costs represent $501,111 worth of ESEA

Title I funds invested in 710 ESAP pupils (590 four-year-old and

120 five-year-old ESAP pupils).1 The expenditure per full-time
equivalent (FTE) pupil for the ESAP was $1,412 under ESEA Title I.
The following budget category areas and rank order perccntages repre-

sent the general allotments for the 1969-7C ESAP:

Category Percentage
Instruction 62.0
Food Services 15.0
Administration 8.2
Health Services 7.9
Fixed Charges 5.0
Capital Outlay 1.5
Transportation Services 0.3
Community Services 0.1

On the locally funded ESAP centersz, $1,233 was spent per FTE pupil.
The per pupil expenditure for the BCPS as a whole for 1969-70 was
$676 estimated from the weighted average daily membership (ADM).
This BCPS per pupil expenditure figure inc}uded Federal funds as
well as local funds.? These data sﬁpport the fact that this type

of preschool program requires approximately $550 to $750 more to

underwrite than does the usual BCPS program.

- Budget Comtrol Figures, Federal Programq Admini stration, Bal timore City Public
Schoals, Septembf;r 1970

2 Buresn of Records end Statistics, Division of Reseerch and Development, Baltimore
City Public Schools, September 1970.

O
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EVALUATION

Objectives

The major goals for the 1969-70 ESAP are listed as they ap-

pear on p. 10 in this Early School Admissions Evaluation. In

addition, specific objectives are designated for each goal.
To focus attention on complete medical, psychological,
social and mental health needs of children as signficant.

~Fach ESAP pupil will receive & thorough physical ex-
amination by a pediatrician.

~fach ESAP pupil with diagnosed physical and/or mental
abnnrmalities will be referred to the proper source

for inmmediate and on-going follow-up medical care if
such is indicated.

-ESAP pupils with social or psychological problems as
identified by the medical or instructional teams will

‘be referred to the ESAP psychiatrist for diagnostic
nd remedial treatment.

To give maximum attention to he need for individualized in-
struction by providing small teacher-puptl ratios, parapro-
fessional volunteers, and other adult models on a regular

basis.

~The daily teacher-pupil ratio will be a maximum of 1:6
in each four-yvear-old ESAP center and 1:7 in each five-
year-<¢1 i center.

-25% of each pupil's daily curriculum will be used for
individualized instruction.

-For 50% o€ the daily curriculum, each ESAP pupil will
be engaged in small group learning experience which will

provide for further individual reinforcement whenever
possible.

To provide for the nutritional needs of children as an inte-

gral part of the program in order to develop socund bodies
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and more adequate readiness for learning.

-Each ESAP pupil will receive one nutritionally balanced
meal daily.

-Each ESAP pupil whose microhematocrit reading is below
30.0 mm. will be referred for dietary supplements.

To provide for active involvement of parents in an effort to
strengthen family and school relationships.
-Each ESAP Center, through the guidance of the ESAP
Parent Liaison Worker, will establish a Parent Group
for the parents of that center.
-Each ESAP Parent Group will elect one representative
and one alternate for the ESAP Parent Advisory Cemmit-
tee.
-The ESAP Parcnt Advisory Committee will meet on a month-

1y basis throughout the school year or more often if
necessary.

-ESAP parents will observe and will participate in class-
room activities in each ESAP center.

-ESAP parents will assist in making instructional materials
for use in the classroom and for home reinforcement.

To develep a succession of related experiences which will en-
able each child, commensurate with his age and maturity, to
develop ekills in language and communicafion, cogriition, per-
ception, motor-sensory control, aesthetic appreciation and self-
direction.

-Each ESAP pupil will demonstrate the ability to identify,
name and describe a variety of concrete objects including
people, animals, toys and the 1like.

—Each ESAP pupil will develop classification skills and

will be able to group concrete objects by form, size
color and function.
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-Each ESAP pupil will develcp skills in visual and
auditory perception such as matching, discrimination,
memory, recall and reproduction.

-Each ESAP pupil will develop the following motor pex-
ceptual skills:

the ability to identify, name, and describe body
parts and functions;
the ability to orient one's body to different Kinds

of spaces through laterality, directionality and
and balance; - : :

the ability to coordinate eye-hand and eye-foot ac-
tions.

-Sach ESAP pupil will develop quantitative skills such
as: °

identifying sets of objects;
matching sets of objects in one to one relation-
ships;
comparing sets of objects to make determinations
of more than, fewer than and equivalent;
counting the number of objects in a set to de-
termine how many; '

developing beginning addition and subtraction.
"o concentrate on problems related to speech tmprovement and
srovide therapeutic and correctional measures in individual
nd group sessions.

-Each ESAP pupil will be screened by a trained speech
therapist to determine prrblems in speech improvement,
language development and speech therapy.

—Therapeutié and correctional measures will be provided
for each ESAP pupil with identified problems in articu-

lation, delayed language, voice disorders and the like.

-ESAP pupils with speech defects will receive additional
supportive or medical services as needed.

-Each ESAP pupil will develop verbal communication through
which he will identify, compare and indicate location,
action, or non-identity. '

To provide pre-service and in-service training of professional

and semi-professional staff to assure coordination and effective
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integration of services and instruction.

-Four days of pre-service training will be provided for
the professional and para-professional ESAP staff at
the beginning of the school year.

—Seventeen in-service training sessions involving ESAP
staff members in total group and in cluster-group meet-
ings will be provided throughout the school year.

To elicit the cooperation, support and judgement of parents,
the Community Action Agency and other appropriate community
leaders in planning and implementing the program.

-The Parent Advisory Committee, the Staff Advisory Com-
mittee, Representatives of the Community Action Agency
and the Advisory Committee of Supportive Services will

plan cooperatively for the 1969-70 Early School Admis-
sions Program.

-When possible, ESAP staff development will be planned
jointly with the privately operated Head Start centers.

-The ESAP administrator will work with non-public schools

and day care centers to plan cooperatively for the con-
tinuity of experiences for children. ‘

To focus attention on evaluation of achisvement through a re-
eearch design of sufficient depth and duration to insure that

the benefits received in Early Admissions are fostered and main-

tained in kindergarten and beyond.

-Each ESAP pupil available at the time of testing will
be individually tested with both a verbal and a non-
verbal measure during the first month of his Early
School Admissions experience to establish baseline data.

-A random sample of Early School Admissions pupils will
be individually tested during the last month of the

school year to establish achievement gains for their
first school experience. '

-Longitudinal data will be examined in kindergarten and
in grade one for the purpose of determining whether

Q | - 5
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Early School Admissions pupils demonstrate achievement
gains over non-Early School Admissions pupils and whether

these gains increase or decrease Over time.

This Early School Admissions Program Evaluation presents data

which will substantiate the progress ur lack of progress which the
1969-70 Early School Admissions Program has made toward achieving these
goals and objectives during that year of operation as well as data which
will substantiate longitudinal gains or losses accomplished as a result
of previous years of the Early School Admissions Program.

Choosing Participants

Each pupil was individually chosen by the ESAP staff on the basis
of pupil needs and on the basié of registration data to participate in
the ESAP which was specifically designed as a comprehensive educational
program for pre-school and kindergarten chiidren. The pre-schoolers
ranged in age from three years eight months to four years eight months

in September, 1969. Registration, using the Pupil Personal History !

form_found in Appendix D was completed bf the classroom teacher or the
PLW in each center in an jndividual intexrview with the parent(s) or
guardian of the potential ESAP participant. The criteria considered
in the selection and enrollment of ESAP pupils included: low family
income, as determined according to fhe standards established by the
Office of Economic Opportunity; limited eduéational opportunity of the
adult members of the family as setermined by the years of school com-
pleted;ldependency upon public assistance; and the numbers and kinds
of known pfoblems with which the family was'attempting to gppe.l In

addition the ESAP pupils were not to have had any previous school ex-

—T VApplication for Federal Assistance for the Fducation of Cbildzen from Loy Income
Families, Title I of Public Law 89-10, Project Title - E's:rl{dSchool Admissions,y Project
1662-70"", Baltimore City Fublic Schoo.{s, June -0y 1969 pps H-5e

Lo -
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perience in an ESAP class.
The "“YEARLY FAMILY INCOME:""! category percentages for the 1969-70

ESAP parents who responded to question number 27 on the Pupil Personal

History form were:

Yearly Family Income ' Percentage
Below $3,000 per year 44.7
$3,000 to $5,00C per year 45.8
Over $5,000 per year ' 9.5

Out of the 841 ESAP families, in which there ranged from one to thir-
teen siblings, the mean number of siblings for these ESAP pupils was 3.1.
Onlylg% of the total ESAP families had no children other than their
ESAP pupil. These data suggest large family sizes and limited family
incomes for the ESAP participants. The mean "HIGHEST GRADE COMPLETED
BY MOTHER"? was 10.1 and the mean "HIGHEST GRADE COMPLETED BY FATHER:'"3
was 9.9. The percentage of highest educational levels attended or com-

pleted for mothers and fathers ranged frcm no school to some college

"and were:

Highest Educational Levels Percentage
Attended or Completed Mothers Fathers
No Schooling 0.1% 1.2%
Elementary School (Grades 1 to 6) 4.1% 7.5%
Secondary School (Grades 7 to 12y . 93.5% . 86.9%
College _ ‘2.4%. 4.4%

In the case of 37 mothers and 146 fathers, educational information
was not available. From 971 different responses to "WHO IS THE MAIN

SUPPORT OF THE FAMILY"4, 35.2% of the ESAP familiesvwere'dependent

on'"DPW-Relief, Public Assistance, etc." In terms of the types of
; Source Documents, 1969-70 Pupil Personal History forms
Tkide. R )
3 Toide -
b Thid.
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known probiems with‘which the ESAP parent had to cope, 24.6% of par-
ents were separated and 19.5% were single. A total of 50.4% of the
ESAP parents were raising their families alone. This totai percent-
age includes widowed, single, separated and divorced categories,1

Available records indicate that 928 ESAP pupils were registered
during the 1969-70 school year with a loss of only 4% of the pupils
during the year. Reasons for such a loss included: 1) pupils moving
out of the city area in which ESAP centers were available, 2) pupils
being recommended for special outside services such as Keanedy Insti-
tute, 3) pupils leaving town, 4) lengthy illness and 5) pupils not
attending school on a regular basis due to apathy and disinterest on
the part of the parent(s).2 This type of parent(s) generally was not
able fo respond to repeated home visits, letters, general education
about the program and about their child.

Describing Participants

‘Race and Sex. Of the 928 ESAP pupils registered, 490 were girls

and 437 boys, while data were not available for one pupil. Table 6

presents the ESAP pupil data by race and sex. . The black to white ratio

was 3:1.
TABLE 6
_ RACE AND SEX DATA--1969-70 ESAP
" Race Sex Nomber of pupils* Percentage
Negro f&mzle : %g . 75
Other Pepale 2 o 1
White gggle‘ 23~ 24
*Data nos aveilable for one LSAD Tupil
Source: Pupil Personzl History formy 1S69-70
1 Thid, -

o 2 ¥arly School A@%ssicn Program, Central Office records, BTPS, 1969-7.
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Attendance. Attendance data for the 1969-70 ESAP pupils in each

center compared favorably with attendance data for kindergarten pupils
in the same schools, even though ESAP pupils were one year younger.

| Figure.S represents the percent attendance in each ESAP school for
ESAP (four-year-olds) and for kindergarten (five-year-olds). Attend-
ance for both ESAP pupils and kindergarten pupils'in all ESAP schools

generally varied between 80 and 90% for the year.

P
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(ESAP and Kindergarten in ESAP Schools)

Home Background. Nine Pupil Personal History cuestions were

examined to determine some of the home background characteristics
of the 1969-70 ESAP pupils. While 98% of the ESAP homes had tele-
vision sets, multiple answers received for question #43 indicated

the ESAP pupils preferred playing with toys, other chilcdren and

1
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looking at books more than watching television. (See Table 7.) The
most popular television shows for these children were cartoons.

printed materials used in the home included books, magazines and news-

papers. In 92% of the cases ESAP children were read to at home--mainly !
by mothers #nd other siblings. The most usual form of travel for these
pupils was by car, bus and/ocr taxi. Approximately one quarter of these

children had experienced trips to the park and/or zoo prior to their

ESAP school year.

TABLE 7

SELECTED 1969-70 _PUPIL PERSONAL HISTORY ITEMS--
PERCENT RESPONSES BY CATEGORY LISTED IN RANK ORDER

%60, WHAT DOES THIS CHILD ENJOY MOST ON ve +55, IF YES TO 55, WHO DOES THE READING?

*43, WHAT DOES THIS CHIID LIKE TO DO *5l, WIAT XTND OF PRINTED MATERIALS ARE
BEST IN HIS FEEE TIME? - USUALLY IN THE HOME?

20% Play witk toys 12% Drewr, pairvt %% Bocks
19 Pla% with ot‘ﬂer 107: Sing’ E 317: Magazines
" children 10% Dance & 3% Newspapers
1% Took at books 2% Other ' 1% Other :
17%% Watch TV 1% No preference 1% None 4

59, IS THERE A TELEVISION SET IN TEHE HOME? 55.  DOES ANYONE FEAD TO THIS CHILD AT HOME? ;
o8k Yes ’ 9% Yes '
o No & Yo 3

4%, Cariocons E,z Other 50% Mother b7 Grandparents ‘_s
% Children's Shows iz Shows 275 Older siblings 2% Both parents Z

11% Westerns 2% No Preference h Father 1% Othexr

7% Educatioral 1V 1% Not applicable 6% Other members of family

| 5% Yot applicable
*57. WHAT TRIPS HAS THE CHILD TAREN? *58, HOW HAS HE TRAVELED?
27, Park 4% Car
236 Zoo ’ %% Bus -
18% Amusenent Perk : zg Taxi
17 ey Shab ‘ 17
er es Train

17 Other Countries » 2% Boat

1% Other 1% Airplaxe

1% Yone ' ,

Source! 1969-70 Papil Personal History forms, Boream of Instructional Resesrch
*These questions include multiple response anSWerse

55
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Program and School Background Data. For the purpose of this

evaluation, a "standard" control group was not available since the
ESAP is unique in the BCPS system. For comparativé purposes, how-
ever, test results from the control pupils established during the
first three years of the ESAPlwere examined in relation to their
counterparts who received the ESAP during the same three years' time.
These results for control and experimental pupils are shown in Table'8,
and the experimental results appear also in Table 15 for examination
relative to the years 1967-1970. Since it was hypothesized that there
would be no significant differenc. between the uncorrelated means of

the Columbia Mental Maturity Scale (CMM) and Verbal Maturity Scale (VM)

pre—tésts for 1963-1966 experimental and ‘control groups, the two tailed

level of significance was applied. There were no significant differ-

ences found at the 0.05 level for either the CMM or the W pfe-test for
any of these three years. Five out of six post-test Qituations for the
. above groups were found to have significént differences between means
at the 0.01 level of significance (one tailed test). The hypothesis

in this case was that the ESAP would produce a positive difference.

The 1965-66 CMM post;test difference between means was not significant

at the 0.05 level but theldata suggest the differénces favored the

experimental group.

Tables9 through 13 exemplify the most.current background test

.results which were available for_the on-going planning of the 1969-70
ESAP. These tests were administered citywide in May 1969. As inci-

cated in Table 9 the kindergarten pupils in most schools reflecteq

N Under funding from the Ford Foundaticn and the Office of Econopic Tppoarbucivy
. 1963-6ly 138465, 1965-66 = *
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TABLE 9

PRIMARY MENTAL ABILITIES (K-1) RESULTS for PUPILS
ON ROLL IN GRADE 1, October 1969--
BASED ON KINDERGARTEN, MAY 1969 TESTING

PRIMARY MENTAiL. ABILITIES TEST (K-1)-SUBTESTS
VERBAL MEANTNG FERCEPTUAL SPTED " NUMBER FACILITY SPATTAL, RELATIONS

SOMAER | Four Score | bility Level | Paw Score | Ability Level | Raw Score | Ability Jevel | Raw Soore | Abil1ty Level
2A 27 2 0 2 9 % 2 7 2
L 28 : 2 8 = 2 12 ; 3 11 | 3
8 29 i 3 15| 3 9 | 2 0 | 3
0 | 27 | 2 18 3 18 | 3 0 3
n | o2 3 1513 R RTINS
19 % | 3 17 3 17| 3 13| 3
2 | 32 13 5 13 13 | 3 w3
% | » 13 15 L3 13, 3 2 |3
274 N 3 0 | 2 1 : 2 g | 2
2 P l 3 1 3 12 : 3 1 3
6 | 3 | 3 o ] 3 s 6 | 3
86 % | 3 15 3 12 | 3 n | 3
95 | 3 19 3 12 : 3 o | 2
1094 29 ! 3 8 2 1 = 2 8 : 2
112 2 { 3 15 : 3 1k : 3 13 | 3
122 B | 3 6 3 16 3 13 : 3
1% | ;w1 3 15 | 3 13 3 2 1 3
w | 2 3 13 3 12 |3 2 3
225 » ) 3 w 3 0 | 2 0 3
238 25 | 2 w 3 s | 2 8 1 2
200 B ': 3 15 ; 3 18 3 n | 3
243 35 } 3 16 : 3 15 E 3 13| 3

| lR:' S.E. D E 13 i 13 5' , 1h

Key: Ability Level
3= -verage for Baltimore Ciby Public School Kindergarten Fuplls
2 » Slightly below average for Bal timore Ciﬁﬂn?ublic School Kindergarten Pupils
ReS.E. = Publisher's Raw Score Equivelent %o tal Age 5-10

58
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an average BCPS ability level on the Primary Mental Abilities subtests.

Pupils in grade one, however, demonstrated below average BCPS ability
levels generally on the Verbal Meaning and the Number Facility sub-
tests. In the Spatial Relations subtest, more schools demonstrated

a below average ability level in grade one than had been suwn by

thé same schools at the kindergarten 1eve1; (See Table 10.) These
data seem to add strength to the opinion that the gap between dis-
advantaged pupils and non-disadvantaged pupils widens as pupils as-

cend the grade ladder. Results on the Otis Lennon Mental Ability
L4

Test (See Table 11; p. 48.) for the 1969 grade one pupils on roll in
grade 2, October 1969 fluctuate, but all schools fell below the 50th
I.Q. percentile rank for the nation. fable 12, page 49, depicts the
1?69 grade 2 Otis Lennon results for pupils on roll in grade 3, Octo-
ber 1969. In 14 out'of the 22 ESAP schools, the national I.Q. per-

centile ranks fell within the first quartile as opposed to 11 schools

at the grade one level which fell within the first quartile. Taole 13,

page 50, gives raw score school means and their conversion to grade

equivalents and to national percentile ranks for the Primary Reading

Profiles (PRP-Level 1) administered citywide to BCPFS grade two pupils
in May 1969. It should be noted that this'Léve} 1 PRP "...is a diag-
nostic battery of 5 tests designed to evaluate pupil progress in read-
ing at the end of the first year of ihstzucticn."l Since a test
planned for pupils at the ehd of grade one was. actually admiﬁistered

at the end of griede two, a sizeable grade equivalient deficit existed

1 T < . . ) 2
Jemes B. Stroud, Albert K. Tieromyms, Paal McKee, Teacher's Mamal, Primery Reuding
Profiles Level 1, Houghten Mifflin Cempany, Zaston, 1966, Pe L. =
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TABLE 10

PRIMARY MENTAL ARILITIES (K-1) RESULTS for PUPILS

ON ROLL in GRADE 2,

October 1969--

BASED ON GRADE 1, MAY 1969 TESTING

PRIMARY MENTAL ABILITIES TEST (K-1)-SUBTESTS
S VEFGAL MEAVING PERCEFTUAL SPESD B NUMBL;;R_ FACTLITY SPATIAL, FELATIONS
NUMBER | Raw Score! Ability Level | Rew Score! Ability Level | Raw Score, Ability Level| Raw Score: Ability Level
2 B | 2 20 I' 3 16 2 n ; 2
b s ! 2 17 2 18 : 2’ 6 | 3
8 35 ‘ 2 21 ! 3 18 : 2 16 : 3
10 2 | 1 20 | 3 | 2 15 | 2
11 3 : 2 19 '1 3 17 : 2 1k { 2
15 c 2 3 2 3 19 | 2 17 3
22 % 2 19 3 19 2 7 ! 3
26 B | 2 19 | 3 19 ! 2 18 | 3
274 33 : 2 19 : 3 18 ! 2 15 i 2
2 35 | 2 21 } 3 18 : z 15 : z
66 % | 3 22 | 3 20 ; 3 18 : 3
8 » : 2 17| 2 12 4 - 1 13 | 2
95 B | 2 1 ! 3 18 2 W 2
1094 W : 2 19 | 3 1w 2 2 | 1
112 % ! 2 v 3 19 : 2 16 ! 3
122 % ! 2 2 3 19 2 15 | 2
1w | o»x ) 2 2 3 19 | 2 w o3
159 s 2 19 | 3 18 | 2 15 | 2
225 % 3 2 | 3 CH 2 17 | 3
238 B 2 2 3 19 2 16| 3
210 ¥ , 2 2 ! 3 a 3 18| 3
243 3 E 3 22 :l 3 20 E 3 8 3
RSE | L ! 19 9 20
L i \
Key: Ability Level . I T '

3 = Average .for Bel timore
2 = Slightly below averag
1 = Below average for

City Public SchoolGrade One Fupils
e for Bal fimore City Public
Bel timore City Public School Grgde One Pupils

ReSeE. = Publisher's Raw Score Equivalent to Mental fAge 6-10, average age

testede

School Grede One Pupils

at which pupils were
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even before the test was administered. In addition to this deficit,
grade 2 pupils in the 22 ESAP schools demonstrated a further grade
equivalent deficit range from six months to one year and five months.
It was hoped that the 1969~70 ESAP would contribute individual, struc-
tured learning experiences which would help to reverse the widening
cducation gap for pupils as they progress in the elementary grades.

Measuring Changes

Pre~ and post-test measures were administered by educational
psychologists from the BCPS Individual Testing service in October,

1969 and May 1970 respectively w.th the Columbia Mental Maturity

Scale (CMM) and the Verbal Maturity Scale (VM). These measures re-
late to the fifth objective found on page 35 which states that ESAP
pupils would be enabled "...to develop skills in language and coia-~
munication, cognition, perception, motor-seﬁsory~control.f.". During
May 1970, two additional standardized tests were administered to a

poét-test sample of ESAP pupils. These tests were the Stanford-Binet

(S-B) short form and the Illinois Test gf_Psycholingpistic Abilities

(ITPA). Both the S-B and the ITPA were added to thé testing program
for the dual purpose of making more information available to the ESAP
staff for individualizing instruction and to the Bureau of Instruc-
tional Research for relating to published reéeérch findings.
Loﬁgitudinal changes were examinéd also, for fuil-year 1967-68
ESAP pupils who attended kindergarten‘(1968-69) and grade cne (1969-70)
in an ESAP schoél. Non-ESAP pupils'studiéd coﬁprised the ‘group of |

1968-69'kindergarten and 1962-70 gradé one children in the ESAP
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schools who did not have a full-yeax of an ESAP program in 1967-68--
in effect a "control™ group. For the next wave there was another
longitudinal change study involving pupils with a full-year ESAP in
1968—69 followed in 1969-70 by kindergarten in an ESAP school. Those
enrolled in kindergarten in 1969-70 in ESAP schools but without a
1968-69 ESAP background constituted the ''control' group. Therefore,
the non-ESAP groups included all types of experiential backgrounds

| ranging from no previous school experience to perhaps a pre-school
experience other than ESAP. These data suggest strengths and/or

weaknesses of the ESAP on a lorgitudinal basis which might allow for

future program modifications.

Data Presentation, Analysis, and Findings

To depict a more clear picture of the status and progress being

made by ESAP pupils, present and past, the discussion does not follow

the breakdown suggested by the Guide for Authors--presenting data,

analyzing data and reporting findings separately. Rather, the dis-
cussion centers around one subject component or time component as a

complete unit.

1969-70 ESAP Test Results. During the 1969-70 ESAP, pre- and

post-test data were available for an approximate 10% sample of the
total ESAP population. The schools were arranged’ in numeric order
and the 1969-70 ESAP pupils were.arranged alphabetically within
school. These pupils were assigned a number in serial order.

Sample numbers were then chosen from a table of random numbers and

O
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the appropriate 10% ESAP sample pupils were drawn from the total group.

Data for the 88 sample pupils tested with the Columbia Mental Maturity

Scale (CMM) and the Verbal Maturity Scale (VM) are shown in Table 14.

Gain scores for the 1969-70 CMM and VM respectively were 15.81 and
14.42. For the 1967-68 ESAP pupils a gain score from the VM pre-test

and post-test was 14.00 with a sample of 80 out of 710 ESAP pupils.l

TABLE 14

1959-70 SAMPLE ESAP PRE-TEST AND POST-TEST RESULTS
for the )
COLUMBIA MENTAL MATURITY SCALE AND THE VERBAL MATURITY SCALE

1669-70 oM M ]
PRE-TEST N 88 88
X 19.65 22.69
S.D. 11.95 10.31
POST-TEST N 88 - 88
S.D. 11.87 11.22

Table 15 shows the trend of available CMM and VM test results for
the ESAP from 1963-1970. It should be noted that results for con-
trol pupils were discussed on page 43 and were found not to be sig-
nificantly different from the ESAP pupils-on thé pre-test fof the
}ears 19063-1966.2 In addition to the CMM and VM, as mentiohed on

page'51,'the 1969-70 post-test sample received the short form of the

- Stanford-Binet (S-B) and the Illinois Test gﬁ;Psychoiinguistic

Abilities (ITPA). These Spring 1970 test results for the sample
ESAP pupils showed a mean S-B I.Q. of 94.35 and a mean ITPA 1.Q. of

94.0. The mean age of these pupils was 5.0 years.

1 Computed in Burean of Instructionsl Research for 1969-70 Eveluation.
Q Z.Ihrther comparisons with previous years were mot feasible due 12 differences in
Emc:tn:g ESAP populationss
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Longitudinal Study--Wave One, 1967-70. Two longitudinal studies

have been pursuea for this 1969-70 evaluation. The first of these studies
will be referred to as Wave One. The wave includes pupils who received

a full year of the 1967-68 ESAP, kindergarten in 1968-69 and grade one in
1969-70. As mentioned on p. 52 in this text, a standard control group was
not available for this longitudinal study. In lieu of this, the compari-
son group includes all pupils in the 1967-68 ESAP schools who did not
teteive the ESAP but who did attend kindergarten in an ESAP school in
1968-69. The non-ESAP comparison pupils came from a variety .of unde—
fined experiential backgrounds prior to their entrance in the 1968-6°
BCPS kindergarten program. Table 16‘presents preutest PMA data for a
volﬁntarx sample of ESAP schools. Eleven out of seventeen ESAP;schools
participated in this fall 1968 PMA test session. In all PMA subtésts,v
the ESAP pupil means were significantly different from the non-ESAP

pupil meang at the 0.05 level. In the case of the subtests, Verbal Mean-
ing'and PerceptualySpeed, the ESAP means were significantly higher at

the 0.01 level. The May 166S ahd;thé May 1970 citywide PMA test re-
sults, also found in Table 16, for the seVenteen ESAPiécﬁoolsfshow that
there was a significant difference at the 0.01 ievel,iﬁlfavor of the

ESAP pupils. Theré was no significant difference between the 1967-68
ESAP pupils Qho were in the longitudinal study Wave One and those who

were not in: the study,7either on the CMM or the VM as 1nd1cated in




Significance of Difference

Primary Mental Abilities

TABLE 16

LONGITUDINAL STUDY--WAVE ONE,

1967-701

56.

Between Uncorrelated Means for the Subtests of the
Test Administered to ESAP and Non-ESAP Pupils

1 Wave One includes ESAP pupils who rec
. These pupils are compared with

u%9

PRIMARY MENTAL ABILITIES TEST (K-1)-SUBTESTS
Verbal Meaning | Perceptual Speed |Number Facility | S atial RelatlonSJ
ESAP | NON-ESAP ESAP 7 KON-ESAP ESAP ! I\ON-ESA.P .SAP NON-ESAP
N | 287 i 587 287 | 587 287 : 587 287 : 587
KINDERGARTEN. X | 26.29 124.64 |[11.48 | 9.94 8.44 1 7.63 8.55 | 7.82
o | 6.76 | 7.27 6.21 | 5.62 4.79 | 5.23 4.38 1 4.85
Fall 19682 oy | 0.3997} 0.3003 | 0.3672 1 0.2321 | 0.2832) 0.216% | 0.25897 0.2003
. O | 0.50 ! 0.43 ! 0.36 | 0.33 |
Z | 3.30%% 3.55% % 2.28* : 2.23%
] {
B ' ! |
N | 465 | 1100 465 | 1100 465 ‘1100 465 11100
KINDERGARTEN X | 3i.44 :31.75 |15.86 14.49 |13.80 \12.24 | 11.92 ,11.04
5 O | 7.2 ! 7.79 5.74 | 6.04 7.15 . 6.44 5.06 , 5.24
Moy 1969° ow | 0.33651 0.2345 | 0.2664 « 0.1821 | 0.3319} 0.1942| 0.2349) 0.1580
Oam 0.41 ! 0.32 | 0.38 | 0.28
z | 4.12%% 4.25%% | 4.06%*) 3.11%%!
: | ; :
. | 465 1 1100 465 11100 465 11100 465 11190
GRADE ONE X | 38.41 ,36.46 |21.60 .20.64 |20.12 '18.86 | 17.11 |16.48
o | 6.03 | 6.99 4.74 | 5.22 4,75 1 5.3 4.18 1 4.58
May 1970° on | 0.27991 0.2108 | 0.2200 | 0.1574 0.2205 0.1577 | 0.1940} 0.1381
@ | 0-35 0.27 | 0.27 | 0.24
| 5.57%%) 3.55%% | 4;65**1 2.65%%) |
L—_:_—____.—._* —-‘- 1 - :

ONeived the ESA'P in 1967-68,

8.69 ard a grade one experience in 1969-70.

2 Voluntary PMA Testing in which 11 ESAP schools were testeds -
3 Citywide PMA Testing in which 17 ESAP schools vere besteds

* o Signlficant a.t the 0.01 level

* - Signiﬁcant at: ‘bhe 0.05 level

ESAP pupils from the same. s

k:.ndergarten in 1968-69 and Grade One
chools who had a hnderga.r’cm experience

= total: :m:mber of pupils R

x = mesn:
R o sta.nda.rd denaﬁon
O'm ‘= stendard. error, raf the m

= C&m w standard-error of: (hfi’erence of

EPOES uncorrela.ted mesus -
z = ratic” for a: d1ffexence‘between mesns
L 1cance

L to test mgﬁ.f
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TABLE 17

SIGNIFICANCE OF DIFFERENCE BETWEEN UNCORRELATED MEANS ON THE COLUMBIA
MENTAL MATURITY SCALE AND VERBAL MATURITY SCALE FOR THE 1967-68
ESAP PUPILS IN WAVE ONE AND THE ESAP PUPILS NOT IN WAVE ONE

‘ COLUMBIA MENTAL MATURITY SCALE| VERBAL MATURTTY SCALE
ESAP Pupile 1 ESAP Pupils NOT SAP Pupils | ESAP Pupils NOT
in Wave One { in Wave One En Wave One _ ! _in W,
N 467 ' 183 465 . 183
' i |
ESAP X 15.75 ; 15.96 18.86 | 18.25
{ |
1967-68 o 11.08 \ 11.91 10.97 } 11.33
| l |
om 0.5143 ! 0.8828 0.5092 | 0.8398
' ' : !
Can 1.02 : 0.98 |
]
z .i 0.21 0.62 I

Key: § = total mumber of pupils

= mean
0 = standard deviation
Om = standard error of the mean .
Odm = shtandard error of difference of uncorrelated means
Z = ‘ratio for a difference betvween means to test significance

selected from the most economically and educationally deprived families.
If one can assume, then, that these pupils began with a handicap more
~ marked than other area-children, the significant differences between

the ESAP and non-ESAP in the 1968 -69 Klndergarten and the 1969 70 Grade

One strongly defend the long -term advantages of the ESAP. It is inter-




be due to a variety of causes, such as non-attendance at kindergarten
or immigration from without the city. They merit careful attention

as they may point to the emergence of new areas of deprivation.

TABLE 18

COMPARISON OF THE SIGNIFICANCE OF DIFFERENCES BETWEEN UNCORRELATED PMA
MEANS FOR "NEW" 1969-70 GRADE ONE PUPILS WITH GRADE ONE ESAP
AND GRADE ONE NON-ESAP PUPILS FOR THE SAME YEAR

PRIMARY MENTAL ABILITIES TEST (K-1) -SUBTESTS
" Verbal Meaning | Perceptual Speed | Number Facility 1.5 atial Relations |
Nt | ESAP & i FOESP wEet | BSAP Yo e | ISP
. | 326 . 465 326 | 465 326 | 465 z26 | 465
GRADE ONE X | 33.98 |38.41 18.97 121.60 17.63 l20.12 | 14.71 | 17.1]
s | 7.88 | 6.03 6.24 | 4.74 5.82 | 4.75 5.56 | 4.18
1969-70 o | 0.4371, 0.2799 | 0.3461 i 0.2200 | 0.3228{ 0.2205 | 0. 30841 0.1940
Oam | 0-52 | 0.41 1 0.39 0.36 | |
z ) 8.54%% | 6.41%% | 6.37%% | 6.59%
"NET ENON-ESAP PNEW : NON-ESAP VHEA :NON-ESAP YNEW iNON-ESAP
N | 326 i 1100 326 | 1100 326 11100 326 ) 1100
GRADE ONE X | 33.98 ! 36.46 | . 18.97  20.64 | 17.68 118.86 14.71 1 16.48
o | 7.881 6.99 | 6.2¢ + 5.22 | 5.82 1 5.23 5.56 ! 4.58
1969-70 oy | 0.43710 0.2108 | 0.3461} 0.1574 | 0.3228% 0.1577 0.3084: 0.1381
Go | 0:49 0.38 | o.36 ! 0.34 - |
Z | 5.11%% ; 4.39% \ 3434 | | 5.24%
**gignificant at the 0.01 level : S
e - i o = sbandard f the
ke '.Ié - ;:;;l mber of popile . Odfz = :handar& 2:10;2:' gf d1ff:§2§ce of uncorrelated means
o= standard deviatioz} : v z_- ratio for a difference between mesns to test significans

significance

Longitudinal Study--Wave Two, 1968470 -*Wavé Two of the“lsngitudinal

stud1ec consisted of puplls W1th a fu11 year of the ESAP 1n 1968- 69 and

‘a BCPS k1ndergarten experlence 1n 1969 70.- Agaln these ESAP puplls w111
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tered citywide in May 1970. The means of 16.72 (CMM) and 19.65 (VM)
for the 485 ESAP pupils who were followed in the longitudinal Wave
Two were compared with the statistically computed meansl of 16.79 (CMM)
and 19.35 (VM) for the 326 ESAP pupils who were not in the longitudi-
nal sample Wave Two. Siﬁce these means were nearly the same and there
seemed to be no bias for either group, further calculations were not
done for that phase.

TABLE 19

LONGITUDINAL STUDY--WAVE TWO, 1968-70%

Significance of Difference Between Uncorrelated Means for the Subtests of the
Primary Mental Abilities Test Administered to ESAP and Non-ESAP Pupils

[N

PRIMARY MENTAL ABILITIES TEST (K-1)-SUBTESTS :
|
Verbal Meaning | Perceptual Speed | Number Facility | Spatial Relations'
7.58F | Non-EGAP TSAP | Non-EGAP ESAP | Non-EoAP AP | Non-ESAP
. n| 485 1 1201 485 | 1201 | 485 + 1201 485 | 1201 !
Kindergarten X|33.02 {32.01 |14.91 | 13.67 |13.95 |13.26 | 12.15 } 11.57 |
| , o 7.64 | 7.45 | 5.72 6.14 | 6.55 1 6.37 | 5.06 | 5.31 |
May 1970° | 0.3472 0.2144| 0.2600 3 0.1772 0.2977, 0.1838 | 0.2300% 0.1532 |
Gig | 0.41 | 0.31 1 0.35 0.28 |
2| 2.48%% 3,944 | | 1.97% | 2,824+

& Wave Two includes ESAP pupils who received the ESAP in 1968-69 and kindergarten in 1969-7. Thy il
are compared with non-ESAP‘pupﬁls from the same schools who had a kindergarten gerience 11916 293‘;—70. ° e

b Citywide PMA testing in which 20 ESAP schools were tested.
' " Keyt XN = total mumber of mpils

** o significant at the 0.01 level X = mean
* s s ' : ' . ¢ = standard deviation .
L mgmfieent at Jci!:\.e 0.05 ,le?el o - Om = stenderd error of the mean.

. 0dm’s standaxderror of difference of uncorrelated
S meaBs . ..

.+ Z = yatio for a difference batweer mesns

JneiT i go besth significance T

the means vere comubed by
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the scatter plot of pre-VM and post-VM scores, the regression line and
the lines for one standard error of estimate. Contrary to the .earlier
findings, the 1969-70 ESAP sample pupils, percentagewise, generally
achieved more than was expected although there seemed to be no partic-
ular pattern to the mid-range pre—VM’group.1 By»relating predicted

results to selected items on the Pupil Personal History forms, the

19§7—68 evaluation attempted to determine whether ESAP sample pupils
"...who gained less than expected could be differentiated (on any of

the history...items) from children who gained more than expected.?

A residual 1969-70 VM gain score was computed by subtracting cach ESAP
pupil's predicted score from his actual post-VM score. 56.7% of the
1969-70 ESAP sample pupils demonstrated positive residual scores and
43.2% ESAP sample pupils had negative residual scores. Seven of the
negative residual scores, however, were very large, showing that these
seven pupils achieved 13 to 18 points below scores predlcted from pre-
test levels. Table 20 shows the 1969-70 ESAP sample pupil PPH”responses
to the eleven selected PPH items from the 1967-68 evaluatlon.3 These
data are grouped according to ”above”, meaning pupils who had p051t1ve
'rbsldual scores: and "below", meanlng puplls who had negative res1dual
‘scores; The number of re5p0nses per category as well as the percentages

”are 5hown.: Follow1ng the 1967 68 cr1ter1a for selectlon of the PPH

'fitemsgf—’...a d1fference of: en perc“tage p01nts on some category ‘or




COMPARISON OF ABOVE AND BELOW REGRESSION LINE GROUUFPS(FRUM 19069-70 LOAF
RANDOM SAMPLE)ON SELECTED PUPIL PERSONAL HISTORY ITEMS

Above Below
PUPJL PERSONAL HISTORY QUESTIONS 7 ;
N | % N, %
MARITAL STATUS OF MOTHER: ! |
Vidoyed 201531 | 121 31
Single 12 | 2hs | 9! 203
ey SR AR
¥o Response 1 ; 2.0 i : 2.7
|
. MOTHER'S OCCUPATION: : '.
Housewife 26 | 53.1 20 ! 54,1
¥mployed-occupation unknovm 2 ol 0! o
CuTrently unemployed 5 ;10,2 2! 514
Skilled t 10,2 ! 18.
1 5 7 1 18.9
gns:léllled 7 I 14,3 5 113.5
o Response ! 8.2 31 Bl
! 1
9. HIGHEST GRADE COMPLETED BY MOTHER: | |
Grade Ol | 1l 200 | 00
Grade 06 11 2.0 0 0
Grade O 1) 2.0 0' o0
Grads 05 T2 8 8S
Grade 10 6 1 on | S 1152
Grade 11 8 '16.3 | 10 | 2'67.0
gade 12 16 : o7 6 116.2
GrﬁZ%' %'i g.% 8 ; 8
Yo Response 1, 20 2 | 5.k
I |
. L
0. WHO IS THE MAIN SUPPORT OF THE FAMILY? i :
Mother, Stepmother, Foster Mother 4 fig.z | 11 :29.2
Father, Stepfather, Foster Father 2h ! 49.0 8 i21.
Eoth Paren‘bs 3 f 6.1 1 ] 2- 7
DPW - Relief, Fublic Assistancey etc. 10 i 20.4 15 0.5
_Social Security or Pension 1 | 2.0 o 0
Relative or Guardian(s 01 0 o] i 0
Probation Money 1 ¢ 2.0 o lo
Other . 1, 2.0 1 | 2.7
No Response _ (o] J_0 1 | 2.7
_ : - t T
4. WHAT TS RELATIONSHIP OF MALE HEAD-OF-HOUSEHOLD TO CHILD? | |
. Wone or Not Applicable o 14 128.6 9 124,73
Watural Father : 24 B0 |12 | 2.k
Stepfather ' ‘ ‘ 2 ol 0o, 0
Grandfather . - 182 0,0
Booger . 0! g gt
araer : . )
_gg::3§ Father or Adopted Father . T - 8 .{ 8 8 ; 8
Qiter ‘ ; ’ lotjo - 2 ) 5.4
No Respbmnse 5 :10.2 |12 130
! .. . . . ) - : . : N i M . ]
36." ADULT MALES LIVING IN THE HOUSEHOLD :OF THIS CHILD: | % b
B T I R A ~ SR 16!31# 21 |55.3
‘ . wd Natural: Father: T e e 2{? 9.0 ‘| "9 23.1 |
‘Stepfather e B e 2000 1l 266 -
© ‘Grandfather “ReBi ). 0 0
- Uncle . i 5957 e B 211065
: 'Male Cousin 2 oo |
ale; Boa: 0210
: Boa: 0




63. .
TABLE 20 (continued)

Above Below
PUPJL PERSONAL HISTORY QUESTIONS Y ;
N ' % NAL %
*A3. WHAT DOES THIS CiiILD LIKE TO DO IN HIS FREE TIME? : :
Yo Preference 3 .18 o ,
Play witn Toys 25 i 17.6 27 1203
Wotch 1h Other Childr 23 g 2 | 331185
en o .
Took &% Books 24 | 1hs | 21115.8
Draw, Faint 20 '12.1 ! 15111.3
Dance ) 16 | 9.7 15 ,;11.3
O‘l'her 2 : 1.2 i °
H A
*44. WITH WHOM DOES THIS CHILD USUALLY PLAY? : !
Neighbo hgod Children ) { 2 ; 3.0 26 128.3
0 e;‘:(- 25 | 19.2 25 '27.2
. S:Lste:r\s§ 2 20.8 21 '22.8
i lg‘bz%er 19 : 12.% 1% '1%5%
& er - 1
Cousi - ! z
No"so}.’;‘(S) 8 \ g 0o} o0 J
Other Relative 7 | 5.4 2 2.2
Other 2 1.5 1, 1l.1
1
45. HOW LONG HAS FAMILY LIVED AT PRESENT ADDRESS? 1 }
One Year or Less IZ | gh«? 13 Lsg.l
§ Years ' 18 | 200k 8.1
5 Years or More 11 | 22.4 3 ‘214-.3
1
- + ‘
50. IS THERE A TELEVISION SET IN THE HOME?l : S
Yes - 47 | 95.9 | 35 19L.6
NO 1 l L] 1 | 2-7
No Response 1 , 2.0 1] 2.7
" T t
*60. WHAT DOES THIS CHILD ENJOY MOST ON T.v.?1 ' : ": . ‘
Not Applicable o ., 0 0)0
: _ Unkmown. o 1 0 0. 0
Cartoons Ll | b 22 IL!’206
Children*s Shows 1, 28.4 16 123.5
Westerns 12 11.0 10 |1 7
iz Shows L 4 3.7 2, 2.9
ca{:ional v 8 ' 7-3 2 i 2-9
No.?reference 1 I O.9 LI’ 1 5.2
Otker 9 ., 8.2 51 %
| : ! |
64. DOES THIS CH1LD WET BED?2 v o
Yes : ‘ 7 1 1’4'.2 L 110.8
Lo L O - 1 Ble 28 75,7
No Response 2 g A1) 5135
'65. .DOES THIS CHILD WET CLGIHES?2 = S 1
. ..No Respopse - EE Y 113.5
]
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some combination of categories within an item..."! the factors which
differentiated in favor of the '"above' group in 1969-70 included:

1) the marital status of the mother was married, 2) the highest grade
completed by the mother was grade 12, 3) the natural father was the
main support of the family and lived at home, 4) the family lived at
their present address four years. The 1967-68 ''above' differentiating
data included the facts that the mother did not work outside the home,
had completed ten or more years of schooling and was separated or
divorced. The presence in the house of the natural father tended to
differentiate postively if he paid attention to the child.2 While
this technique may not have been statistically sophisticeted, the
1969-70 data suggest that the earlier results were not able to.be
replicated in terms of defining PPH items which might have predictiﬁe

values in relation to pupil achievement.

1969-70 Health“Cqmponent~—Medica1. The'first'objective, mentiohed
on page 34,‘relates to focusing attention'on complete ESAP health needs.;
These health services were coordinated by Dr. John Saratslotis, Direc-
tor, Bureau of School Hyg1ene, Baltimore City Health Department. In“
1969 70 '97.5% of the ESAP ‘pupils recelved health exam1nat1ons. ‘Fable

‘ 21 presents mean he1ght welght, and mlcrohematocrlt f1gures by school

The 1969- 70 total N mean and :tandar ﬂdev1at10n for all schools 1s

~f‘noted in Table 22 p 66 In addltlon, 51m11ar statlstlcs,are‘presented

ese statls-f
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"
.

TABLE

EALTH EXAMINATION RESULTS BY SCHOOL

70 ESAP H

FOR THE HEIGHT,

1969

WEIGHT AND MICROHEMATOCRIT CATEGORIES

MICROHEMATOCRIT

WEIGHT

HEIGHT

- ——— - S ——— —— - — e e S e eSS —— e - - e W e Sy At & wv we A m | emm ey

SCHOOL

NUMBER

24
L
. 8
10
1
19
22
26
274
P
66
86
95
1094
112
122
1%
159
225
238
210
2143

Source? - Health Exsmination forns, 1969-7, ‘Buresn of Instractionsl Research




the earliest groups appear to be somewhat smaller.

they were examined earlier in the year.

TABLE 22

66.

This may be because

SUMMARY STATISTICS OF SELECTED HEALTH EXAMINATION DATA

FOR THE 1969--70,

1968-69 AND THE 1963-66 ESAP

1969-70% 1968-69** | 1963-66%**
| N 863 - 825 773
HEIGHT X 41.00 41.22 40.22
B o 2.40 1.73 2.13
. N 865 823 774
WEIGHT X 38.12 38.18 35.49
o 5‘44 5'51 4‘68
o N 810 745 768
MICROHEMATOCRIT X 35.40 35.31 35.97
o 3.19 3.54 3.22
- N 861 801 773
HEAD CIRCUMFERENCE X 50.43 '50.50 49.63
o 1.58 1.60 2.14

*[=gl th Exanination forms, 106 ZQ' Prremm of Instructionzl Research
A%

**Jealth Examinatlon orm
**¥Oscar Ce Stiney leDey JO Sarats.toh.s MeDe o
Heal'bh of Cul baral 1y Depnved Children™,

Srreae of Instruct: onal Research
and Orlando Fe Iurmo. FhD

No. 10’ ocbber’ 967’ Pe 1088,

oy "Appraising the
_'fhe; Ameﬂca. Jouxnal of Cllmcal Tatritl on, Vol. 20,

Baltlmore C1ty Health Department records document that 799 ESAP o
' _'puplls were screened for hearln problems through an, Audlometrlc Pure:";'b'

'l Tone Sweep Test._ Of thls number, 57 puplls were referred to sEec1a1tx

_ Out of 685 ESAP puplls N

“c11n1cs due to: some'-'form 'of hearlng 1mpa1rment.

ereireferred_t7*>
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TABLE 23

MEDICAL REFERRAL FOR FOLLOW-UP AND CORRECTION OF DEFECTS
OF 1969-70 ESAP PUPILS

Nz 'Una. Icgum}:‘e{llost
o Medical Wamber of | Number er er o Follow-up
tDy.pl%e:t‘errall.s ' Referrals | Corrected Treatment (&xptse Not Kept)
Iow Microhematocrit 29
Nose, Throa.t ) 7
Hopeh Mommar 2
Z&ﬁomnne 1
Skin 1
Orthopedic 2
Other Pathology 6 . , . .
TOTAL 18 18 17 - 13

. Source: Medical Referrals for Follow-up and Correction of Defects, Bu:rean of -
’ School Eyg:.ene, Bzl timore C:.'by Heal'bh Depa.rtmen o

From the ESAP Health Examlnatlon form questlons number 23 and 24,

Urlne Test for Albumln and Sugar respectlvely, 18 2° of the 1969 70 ESAP:

.

puplls tested had p051t1ve results for albumln and 12 6° of the ESAP pu-

plls tested showed pos ' ve results for sugar. There were 13 puplls out

of 824 ESAP puplls testea with the Tuberculln Sk1n Test who. had posltlve'

.o

results.

I

-

As shown 1n Table 24,,Prov1dent Comprehen51ve Nelghborhood Health

|

Session |-
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Center, responsible for the health services at School #122 summarized

jts ESAP physical examinations.

.

1969-70 Health Component--Dental. Records from the Baltimore

City Health Department, Bureau of Dental Care, indicated that 826

ESAP pupils were screened for dental defects during 1969-70. Of

this number, 319 were found in need of renarative dental care. Sub-
_sequently 230 reéeceived the needed dental care in wholé or in part.
Seventy ESAP pupils in’ Schools 22 and #109A rece1ved dental screenlng
from the Unlver51ty of Maryland Communlty Ped1atr1c Center and the d
’Comprehen51ve Care ProJect (609) for chlldren and youth conducted by
The Johns Hopklns HOSPltal Records for these 70 ESAP puplls were.'

»

not avallable to the Bureau of Dental Care. ESAP’pUpilS"enrolIed"ln

«

Schools #27A did not receive dental serv1ce. The Clty‘HOspitals"
Chlldren ‘and Youth.proyects performed W1th outstanding effectlveness
w1th 100% of the ESAP puplls screened at School #240. “These pupils’
were followed up w1th1n 11m1ts 1mposed by enrollment fluctuatlon.1

1969 70 Health.Component——Psychologlcal 2 Psycholog1ca1 refer-

':Mrals from elght ESAP schools for thellQ69470'ESAP puplls numbered

-Under the gu1dance'b

elghteen.?: fJDr 'Tagf"aVModaressl, consultlng
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administration. Psychological services for other ESAP schools were
handled by the Division of Special Services for Pupils, Baltimore City

Public Schools.

Nutrition Services, 1969-70. The third ESAP goal listed cn

p. 34 involves providing "...for the nutritional needs of children..."
During the 1969-70 ESAP, a total of $72,000 was spent for daily hot
balanced lunches for all ESAP pupils.l__The lunch costs were_$Q.70
pér child. The nutritional services were planned and imp;emented by
the Cafeteria Division of the Baltimore_Citnyublic.Schqols;feAppendix
F shows the ESAP cycle: menus and. the1r operatienalﬂdates for the'1969-70
.school year.’ Food was prepared in cafeterlas within the schools and
was deliveredﬁby a satellite de11very serV1ce ‘to ‘the ESAP classroom.
Teachers and aides ate lunch with their ESAP puplls in order to pro-
vide an "...opportunlty for 1earn1ng experlences for ch11dren and
parents concerning, varlety 1n food selectlon and,preparatlon, de51r;_
able eatlng hablts, relatlonsulp of d1et to, growth and approprlate

toplcs for mealtlme conversatlons.‘? .

tiﬁfR\/

IR A v 70 Providod oy eric




70.

language and voice. Table 25 shows the 1969-70 ESAP schools which
received services from the part-time speech therapist, the kinds of
defects identified, the severity of the jdentified defects and addi-
tional comments. ESAP pupils who were actively receiving speeci
therapy were listed as mactive" and those who would receive such
therapy as the schedule permitted werefconsideredb"waiting‘list"L

The major active’cases'dealt’with’articulatidﬁ prbblems;

TABLE ‘25 |
1969-70 SPEECH IMPROVEMENT SERVICES FOR SELECTED ESAPSCHOOLS
Schooll ACTIVE . 1T " "WATTING L 18T
Number| Defect | Severity | Comments Defect ;.Severity | Comments
oA .} 108Sev. 13 Follow-| 317 Mod. ;
4 3°L | 2 Mod. Sev.! ups 19A 172 Mod. Sev. ©
1 L-A . f | _ 1
,: ! . T N : . " ‘! :;ﬂv,
8 A ,: 6 Sev. P I R % - ;’ B :
10 1 A-V |- 3 Mod. T R 114°Mod. o
| 11-A 1 1Mod. Sev.y ] BT L
B ] 0
S |
Vo
cd
RN T
S NN

I Text Provided by ERIC
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4

not required in the case of one child and the other child was referred
for special psychological testing.

Music Resource Teacher Services. In cooperation with the ESAP

staff,'a music resource teacher was available during the year 1969-70
for a two-fold purpose: that ofvenhancing the aesthetic appreclation
ofvthe ESAP pupil and that of helping the ESA? center staff unit learn
technlques for follow-up and on- g01ng muslc 1nstruct10n which could be
cont1nued w1thout the help of the. mu51c resource teacher.. Thls service

was aVallable to the morn1ng and afternoon classes 1n°ten schools and

to the mornlng class in an eleventh school The scheduled t1mes for the
mu51c resource teacher were dependent upon the needs of e ch ESAP cen-
ter as determlned by the DlVlSlOn of Muslc Educatlon and the ESAP Pro-
,gram Adm1n1strator. Appendlx H shows the 1969 70 Muslc Resource Teach-

er Schedule.

Soc1al Worker SerV1ces._ In some ESAP schools, a School Soc1al

'Worker from the_BCPS Spec1a: Serv1ces for Puplls,'01V151on of Pup1l

_fPersonnelpl“e' . Was A yle r*'fhls case, referrals were made

ERIC

BRI A .1 7ox rovided by ERIC




72.

members of their family. Appendix I contains a pilot social-work
study at School #95 by a student from the University of Maryland,
Division of Psychiatry. This study involved several mothers from
School #95 whose youngest child was in the 1969-70 ESAP. These
mothers met a total of fourteen times from December, 1969'to May,
1970. All but one parent member of thls group, gulded by the Un1—

ver51ty of Maryland -social worker, were able to partlclpate as a

-

staff substitute at School #95 at some tlme dur1ng the year.

Staff Pro;ect Evaluatlon Report. Durlng the last in- serv1ce
%

ESAP staff meetlng of the year, the ESAP staff completed'the StaffT

3

Pro;ect Evaluatlon Report found in Appendlx 3. Table 26 shows the

«

mod al responses of the four Proglam A551stants, 27 Teachers, 52
Aldes, and 18 Parent Llalson Workers for whom responses were ava11--~
able.n In general agreement seemed close,. for all groups._ Teachers

““felt that 1nstructrona1*area fac111t1es parent cooperatlon, parent

wph1nvolvement 1n the school program and food serv1ces effectlveness

Q

ERIC

A ruiToxt provided by ERIC
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TABLE 26
1969-70 ESAP STAFF PROJECT EVALUATION REPORT--MODAL RESPONSES FOR ESAP STAFF
MODAL RESPONSES*
Program
QUESTIONS Assi s%g,nts Teachers Aldes i
1. The generzl morale of teachers and teacher aldes was? Very Good | Very Good | Very Good Very Good
2. The facilities (11ghtin space, water, stora.ge, ‘
lavatory, etc.) of the 1nstructlonal erea were. Good Fair Good Good
3, The availability of adequate supplies and equlpment was: Good Good Good Good
L. The amount of materials availeble for work and play was: Very Good | Good Good Very .Good
5. The quality of the teaching supervision was? . Good Good Very Good |Good
6. The mmount of inservice training for teacher and :
teacher sides was: Very Good | Very Good | Very Good [Good
7. The evailability of buses for field trips was? Good Good Good Good
8. Cooperation from the parents wasi ' Good Fair Good Good
9, Involvement of parents with the school program wass: ‘Good Fair Good Good
10. To what extent were the follom.ng services effect:tve in ‘ ‘
your project center? : ‘ . oo
8, Meldical and dental examinations: Good - .} :Very Good | Very Good |Good
be Social worker scivices: Can' £ .| Can't Cen't Cen't
' : ' . -evaluate | eveluate evalusate evaluate
ce FEducational testing services? Good Very Good | Good Good
d. Speech improvement: Very Good | Can't Can't Can't’
T : evaluate evalua.te evaluate
e« Food services: ) Good | Fair Very Good |Good
1l. Parent participation in conmumity activities was? - Can'% Can't Good Good
evaluate .evaluate ' i
12. How adequate was the amount of time set aside for -the . 1
following resource services? .
a. Arte - Good Can't Can't Can't
. : " evaluate | evaluate evalnate
be Masic: - Good. . - | Very. Good Very Good | Very Good
Ce Physlcal qu.ca.‘inon- ‘Good Cantt - | Can't Cantt.
: S A ,“ev'alua.te ‘ ev‘aluate | evaluate
de lerazy Good. .. | Can | Cen't Can't™ "~ -
‘ S 1. ev-aluste 1 evaluate . evaluate -
How adequa:Le were ‘trazis r-bainon arrangements, where 3
. needed, for chnaren parents? i
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the case of music which all groups ranked "good" or better. All four
groups gave a modal reSponse of very good with respect to the general
moraie of teachers and teacher aides. In rating ESAP child experiences
all groups showed agreement that ESAP pupils.gained "y great deal" in
developing skills of oral communication and in developing appropriate
behavior, attitudes, and values. ThiS~was also true of most other |
.responses to that question (#15) One notable exceptlon was develop-

ing an understanding of numbers--modal responses for the four groups

'1nc1uded three "somewhat" and one~"a 11tt1e"
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RECOMMENDATIONS

On the basis of the apparent success of the Early School Admis-
sions Program, making available for the disadvantaged four-year-old
pupil a firm educational basis on which to build his future, the

evaluator recommends that:

THE BCPS KINDERGARTEN AND GRADE ONE CURRICULAR PROGRAMS SHOULD

! FOLLOW THE ESAP SEQUENTIALLY.

‘The objective findings of this evaluation, particularly
when comparisons were possible such as-in the two ‘longitudinal
studies, suggest that the ESAP goals.of individualizing instruc-
tion and emphasizing basic skills are. yielding measurable effects
favoring'ESAP~pupils'in*the'primary grades.. ‘Modifications, .of
‘the present: BCPS Kindergarten and Grade One . programs so that
they would sequentially follow the ESAP, might afford even more
benefits to the education of the young inner-city pupil.’

IHE ESAP SHOULD BE EXPANDED TO REACH ALL DISADVANTAGED PUPILS -
BALTIMORE CITY. . o | |
 Supporting data for the
~ Kindergarten and:Grade One

fffhighﬁiﬁféye' than non ESA
 axdized test measures

jESAP’"ééi5$t9fdaté haveLsh§Wn:that
upils:perform at a significantly -
upils in:the same schools on'stand--

-/ City to Help ove
-..the‘e

FullToxt Provided by ERIC.
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PSYCHIATRIC SERVICES BY A QUALIFIED CHILD PSYCHIATRIST SHOULD

BE MADE AVAILABLE TO ALL ESAP CENTERS.

During the 1969-70 school year, the Child Psychiatrist,
working with the ESAP part-time, was able to work with pupils,
their parents and the ESAP staff in only eight ESAP schools.
Since these services were well received by everyone, they
should be made available to all ESAP centers. '

SPEECH IMPROVEMENT SERVICES SHOULD BE INCREASED TO A MINIMUM
' OF TWO FULL-TIME SPEECH THERAPISTS TO SERVICE TWENTY-TWO SCHUOLS.

This evaluation presents data:on speech:improvement
services which indicate that only one-fifth of the ESAP cen-
ters received these services.  In that number of centers,

»afless%thannhalf.offthe'ESAP-pupilézintheed{qfispeeChEtherapy
recéjﬁedﬁit.i'Theiadditionvofﬂohe:andﬁonééhalfﬁspeeChfthera-

lpiSf.ftOfthé‘ESAP]WouidfalloW'allﬂESAP”céﬁﬁersFtb;benefit
ffrom“the;Services;éf:a-speech‘therapiSt;,4 e
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APPENDIX B ‘

Teacher Background Summary form
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Farly School Admissions Progran Baltimore City Prblic Schools CAHD NUMBER:
Farly Childhood Program Division of Research and Developnant

ISEAW 12

. 1. SOOIAL SECURITY NUMBER:

TEACHER
3 . ,
BACKGROUND - : _ , .11
SUMMARY 2, SCHOOL ASSIGRMENT (Record 2 s
| [0J0]2], {0 as{0]2]0},

oto.)?

3, NAME (Iast, First):

For office || i W For offloe . || . R S ""'Fc}:foffi‘vd;' |
use only. . || Y S useonly.'. LB _uge only. L
College or R | Col‘leg,évo:‘.;"".. R ':
University . ‘ oo || University - 1 .. '
= (|| wmw N || T
Years . Years:
Attonded Attended
‘ v 48 ‘ - & _

De e:e‘.‘
. Beg‘:ived' .




" Begin Card "02" CAHD NUMBER!
85. 1 2
TDuplicate Card Colums 3-14
GRATAUIATE BACKCROUND:
Fer office For office For office
vse only. uge ounly, use onlye
Collegs or Collegn or College or
Univergity University University
5 16 26 27 %8
) Yoars Years ' Yauzrs
Attended Attended __..l ‘Abtended
7 2| 31 I/ 42 '
Degres Degres : ea
Eeépeivad Received Received
31 32 43
Major _ Major Maj
] Field : Fiald '
' eld . .. C leld -~
| G k3

7

meversoseron [ETSTEIE) (€00
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Health Examination form~™ .- - = . [




L porn o v et et 4 PSP

Reltimere City Public Schools
Division of Research and Developrent
ESEA - Parly Adnmissions

USDE « Follow Through

HEALTH EXAMINATION

168, TUBERCULIN SKIN TEST 168b, EXAMINED BY:

EXAMINATION DATE:

unjiunjun

87. 17. CHH.D NOT PRESENT FOK TUBLLLULIN SKIN TEST: ]
€2
CgRD: 1 :1:1'“1\11 BER? 8. TURMECULIR SKIN TEST (Record in mm.)3
1 2 A. Tine e Y Be mtoux _l juln )
1. .PUPIL NUMBER: : 65
I I i l l TDENTIFICATION (For oizice use only,)
|W| j IO !4]
. 3 1 s - , )
2. SCHOOL NIMEBER (Record #2 as _ #20 as (This is the end of Caxd 01) __
REAE o:] s etce)t ~ (Begin Card O2)
. . CARD NUMBER:
1 2
12 14 (Duplicate Card 01 Columns 3 through 14)
“% . FUPTL TAME (Last, First, Middle): 19e. li%gicﬁl ED’.AMINA:DIO‘Q’ DATE:  [19b. EXAMINED BT:
4, DATE OF BIRTH: - ﬁ D;
Morth Day
I l l___[__l i i l 0. CHI'LD NOT PRF.SENT FOR MED_[CA'L EXAMD\IA.TION' 3
& v 2).
2l. HEIGHI‘ Becord inches to the nearest 1/4 mch'
B. BACE AND SEX (21) ( cord 1/4" as .¢2, 172" as <5y 3}/
1 [} Negro ‘Bemale 4 [} Other Male - :
2 [} Negwo Male § [[J White Female 2‘%
3 [7] Other Fenale 6 [C] Vhite Male 1 22. WFICQﬂﬂRecord in pounds to The. nearesq {2 ‘
.o N S e, 1= P o : Regord 4 oz. 85 o2 8 0z. as «By 12 02 as
5. PROGHAM TOR WEICH CHILD FNROLIED: (6] $° | |

1 [[] Early Schosl: Admissions v
D Ea:cly C}nldhood Kindergarten

3 [j Follow Tbrough mnderga.rten
D Follow Through Grade 1 ‘

5 |j.}s‘ollow Throngh Gra.&e 2

53, URINE TEST FOR FNTTIE ;
: ) : : -Posit:.ve 1
' nga.t:.ve 2 D

(3l
Positive 1

5%, UFGNE TET FOR SUBR:

Ta. AUDIOQETRIC EXAMINATION DATES "o EXAMOVED BT: ‘
Month - - Da.f' . Yeax N
23 28 S
.‘, CHILD HOT PRESENJ. FGR AUDICME[T

29

‘ A. h'c Bar o
o EP&ssed Test

.Nega.t.we 20
HEAD CIK][M‘ERE\TCE iBecord. in cent e‘bers to.” ‘

nearest o.l Cme

IES KCheck apgropma.te bsx, 1:&‘ "!'ES" then

£il1l:in escrlpt ion

esl:i El;:
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APPENDIX D - ~ R
Pupil Personal History form B RPN
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B=itimore City Public Schools CARD NUMBER: m
Cnvision of Research and Development 2
{SEA - Early Schoo! Admissions Frogram T -
2 ut :
USOE - Follow Through Program 1. PUPIL NUMDER (Use automaled ntimbe: ) . M
. ] ] [} ) 1 3
89 r H | I H l ‘ HE
PUPIL 2. SCHOOL NUMBER (Record =2 ai -
PERSONAL etc.}: u“ =20 as
HISTORY —
1
. 12 14
3. PUPIL NAME (Last, First. Middle - Skip one space between each name.):
L ] T T 1 1 ¥ ) ¥ T 1 T 1] ¥ T T T i T T 1] L] L T H 1] ¥ b T 1] 11 T T L) T 1] 1] T T
] i ' [ B [ i t [ [ i 1 [ | | | [ | T | 4 1t [ [ T it J
] 1 * ] 1 ] 1 1 1 1 ] ] [} 1 t ] 1] [] 1 t 1 ] 1 i 1 1 1 3 & 1 (] ] ] ] ] ) ] ] 1)
1 1 L 1 1 L 1 1 1 1 1 i 1 1 1 1 1 1 1 1 1 % F S 1 i 1 1 A A i 2 1 1 2 1 i i 2
15. 34 .
4a. PLPIL ADDRESS (Include apt. no.. zip.). 4h. TELEPHONE NO.: 20. WHO IS TRE MAIN SUPPORT OF THE FAMILY? [(:3)]
' . Mother, Stepmottier, Foster Mother 10
5. CENSUS TRACT (Do not fill in.): Father, Stepfather. Foster Father 3 D
Both Parents a]
35 38 ‘ - v ’
6. RACE AND SEX: (39) DPW-- Relief, Public Assistance, etc. 5]
1 D Nagro Female 4 D Other ,Male} Srnial. Security orPensiotl
1 5 [] White Femal . -
2 D Negro .Ma ¢ D ite Female Relative or Guardian(s)
3 Other Female 6 White Male '
D D Probatlcn Money :
7. DATE OF lNTERVlEW (Use numbers ): K T .
Month Year ’ o ) . Other .
; r } , 21, NAME OF FATHER (Last Fust).
[_l l I . | i R
o Name of lnterwewer J O T
8. .PROGRAM FOR WHICH PUPIL 1S BEING INTERVIEWED = (46) |- 22- ADDRESS OF FATHER'.:‘\ '

1 D Early School ..
Admssslons Program
2 D Early Chxldhood K
. Kmdergarten -

3 D Follow Throug_h
Kmdergarten -

4 D Early Ch'ldhood Grade l

.5 E] Follow Through Grade l

DATE OF BIRTH \Use numbers.). S L Dy

_. IS THERE A MALE HEAD OF HOUSEHOL WH

HOUSEHOLD AS C‘.l-IILD7




Pp———_Ll

L

. 90

BEGIN CARD 02: ' PUPIL NUMBER: I L R ot §
(012 Jonro numoc RN ENERERNY
T2 . T :
T PLICATE CARD O1 COLUMNS 3 THROUGH 18 37. HAS THIS CHILD ATTEHDED NURSERY SCHCOL? G
23 BROTHERS (include hall. step. foster.): - . 1{00ves

NAME (Last, First) AGE 2[no

35 IF VES 70 237, WHERE DID CHILD ATTEND NURSERY SCHOOL? '

35. HAS THIS CHILD ATTENDED A DAY CARE CENTER? . (3 -
- 'l_a‘-"es )
T : ~2{7INo 7

40. IF YES TO #39, WHERE DID CHILD ATTEND DAY CARE CENTER? * "

41, WHERE WILL THIS CHILD ATTEND SCHOOL FOR THE NEXT . (33
SCHOOL YEAR? ST

Nowhere

30 SISTERS Unclude hall, step. foster.):

MAME (Last. First) AGE: Kindergarden in 2 Ci(y_F_’ublic School

E Kirider?ggr:t.en in a Private 's_éhool

: LT oo (Soecity)) -
First/Second Grade in a City Pubtic Schoot! o

g Kiﬁdeygargentlsgﬁh_érg{

- First/Second Grade in af
’ -First/ Sscond (Grade Els
" 31. .NUMBER GF BROTHERS LISTED IN #29. .~ '~ (Record 2 as{-0.1 2 ],

R OF SISTERS LISTED IN'=30.

15
__NUMBE
- ete.):




-1

I T e

i 001 DUnknown

'002 m Park.

) :pO4 D._B_each

€ CIN CARD 3. FUPIl NUMBLS: [ r—lr—--. ri--r—«:—--r

0 I'3Jcarp nUMBER o1 _ Lt l [ B l]
? : 375 THERE A TELEVISION SET IN THE HOME? @0

\UPLICATE CARD 01 COLUMNS 3 THKOUGH 14 1Oy

7 ViRAT TYPES OF PLAY AREAS ARE IN OR NEAR THE CHILD'S HOME? es
000 [ None 004 []Strect 2 [JNo

0. WHAT DOES THIS CHILD ENJOY MOST ON 1V?
008 [ ] Altey 6
001 [] Basement 000 [J Not Applicable 032 [ Educational TV
016 ] Park
002 []vard 00t ] unknown 064 [] No Preference
032 [] Tnt Lot

T T 1 For office 002 (] cartoons 128 (] Other

bt use only. 064 [] Other : : :

15 17 (Specify.) 004 [] children's Shows (Specify.)

> . - _

{5, HOW IS TIIE APPETITE OF THE CHILD? AT 008 [ Westerns For office T
t [] Good useonly. | ! ! |
2(] Fai 016 [] Quiz Shows 35 37

ar .
PERSONALITY FACTORS: DOES THIS CHILD
3] Poor 61. USE THE LAVATORY ALONE?
43. 1S THE CHILD ALLERGIC TO ANY FOOD? a9 -
1] Yes
2 (I No 2. DRESS HIMSELF?
50. If YES TO =49, WHAT FOODS? y . ) o
. {Specify ) i

ST 1S THIS CHILD RECEIVING MEDICAL TREATMENT? @0y |63~ SUCK THUMB OR FINGERS?
10T ves
20 no . .

N ?

52 TF VES 10 =51, REASONS WRY MEDICAL TREATMENT IS BEING 64. (WET BEDZ. .
RECEIVED? ‘

: (Specify.) . o

53 IF YES 10 =51, WHERE IS MEDICAL TREATMENT BEING oamnsm : 65: WET CLOTHES?

(Specify.)
53, WHAT KIND OF PRINTED. WATERIALS ARE USUALLY IN THE HOMEZ - o
(Check appropriate ones.): .{66. -FEAR THE DARK?
000 ] None 002 ] Books ' Lt e
001 [[] Magazines 004 ] Newspapers ) .
B . N Y r
= Tor office 008 [ other 67. FIGHT EXCESSIVELY:
P ] use only. Cone o
21 23 ' _(Specify.) : B
——DOES ANYONE EVER READ TO THIS CHILD AT HOME? - T L ‘ : a

§5.” DOES ANYONE EVER READ TO THIS & /2% 168 POUT OR SULK EXCESSIVELY?
1[0 Yes o . s o
ZDNo TN SN

56T VES 70 755, WHO DOES THE READING? _ 69, WAVE FREQUENT TEMPER TANTRUMS?
000 [] Not Applicable . 008 Derandparents B L Sl
001 (1] Mother. me [ soth: Pa:ents"
002 [ Father . 032 D Other Members of Fam'ly
004 [} Oider Siblings - . —
e o6t [other

For office . o
R R A use only. 1}
% . 27 :
57. WHAT TRIPS HAS THE cHlLD TAKEN"
’ 000 DNone !

PA et provided by ERc
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BALTIMORE CITY PUBLIC SCHOOLS

¢ & EEEEEE

* * Federal Programs Administration

. Pr ed for Maryland * . FINAL REVISION 6/16/70
. e Department of ¢ Early Admissions, 15-70

* qucat:.on - . FY=-70

®« & ® & * & % &« @&

. T ’ ] ] M . i Hevised
Code Account Line : Budget | Adjustments . Budget
01.00 ATMINISTRATION .

01.01 Salaries and Wages

01,01 | Ad:nln:.s'bra.'blve Central Stai‘f :

8%.8% o o ? ~ 1 © 10,026 4 B00 -l 10,526

01.01 | 4 Secretaries 2 | 18,000, 4+ 800 | 18,500

01.01 Research Persommel . - .3 2,80 | .+ 260 | 311l

61.01 | = Totel Salaries and Vages . 30 876 | 1,26 32,137
101,02 ' Contracted ‘Services. i R T -
loroz |  ““Bteetecgragsssie | P |- %;%88 LR~ 2 },;éSS

_ éCrby of Baltimore Cba.rges) : S o )
01.02 esearch ! ua:b:.on 5 ‘. 65_ S T e -

. Pr:.'m;:.n% licating Sa 510 | . U N . 510
01.02 Total Con ra.c'bed ervices S 4. 64,675 T 800 L 4275
© .7 | TOTAL ATMINISTRATION A 37,661 § . + 1,861 " 39,412
02.00 msmucrron R |
02.01 | . Salaries and Wages o . BTN
02,01 | - = 11 Teacher, Classrcom 6 | 85,000 T+ ee= | 85,000
02,01 1 Teacher, Music Resource - 6A 8,100 L eew ¢ 8,100
.02.01 5. Tear_'her, Senlor : 7 - &’350 T ) -5? &.35()

* loe.01 | - 26 Aides: Teacher "8 | 80,306 | . === | 60,306
02.,01°| - 1 Coordinator, Assts ' 9 ‘5,225 | " e 5225
02,01 1 Coord:.:na.tor, Paren'bmlcn.ra.lson .30 4 44600 Cmma- 4,600

3,01 11 . 543220 " '45000 50,220
13.8. . 3,120 .-1.-. N ; 3’120
13 . ’ o mm— o 3’582 ‘
. T '.v287,'303-'- L
1’100-“
1:100 ::-’
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’ Revised
Code Account Line Budget Adjustments Budget
02.04 Otner Costs '
02.04 Consul'ban'b In-Service 16 1,500 ——- 1,500
’ Curricul Zbeve lopment
02,04 Cultural Enrichment 17 500 - 44) .- 59
02.04 Total Other Costs 2,000 - 441 1,559
TOTAL INSTRUCTION 301,611 - 4,041 297,570
04.00 |HEALTH SERVICES ' '
04.01 1 Psychiatrist 17a 6,000 ——- 6y OQ'J .
04, $35 per child .. 18 . 25,900 ——— 25,900
. Univ, of 18a 54970 B 54970
’ Total Heal'bh Services . : 37,870, - - 37,870
05.00 | TRANSPORTATION SERVICES S L :
05.02 Carfove (Parent Ad. Bd.) | -~ 19 . 250 - 280 | 2000
05,02 Transportation 20 2,000 - 800 | 1,200 -
05.02 Mileage 21 ’ " e
L - Total . Tra.nspor‘ba.'blon Serv o - 2,25()" 1,300 :
08.00 | FIXED CHARGES o S
08.04 | -Othex Charges - .- Ty :
08,04 Pension ' '
o ' Hos:erba.lzl zation
08,04 - Sovial Security
08.04 Welfare = - 7
. Total Fixed Ch'a_i‘ges '
Qe.oo_roonsmv:tcrs BT O
09.02 ' Con:bra.c'bed Food Sa:-v:.ces =
r Tota..s Food Sernces
11.00 "cmmm smvms
11.04 ' Other: Costs :
11.04 "VHea.l'bh ‘& Welfers Sexv.
| f,fTo-ba.l Comnmn:l.ty Semces

B A v et Provided by exic i
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APPENDIX F

Services

ESAP Nutrition
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APPENDIX G

‘record form

Speech Services

w
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BALTIMORE CITY PUBLIC SCHOOLS

Active - Waiting List - Speech Correction
School # _____ Therapist Date .
This copy for: Principal Div. of Special Ed. Self

NAMES (in alphabetical order)

Last = . First 1Grade| *Defect ‘*Severity Comments

-

R A i 7ox: Providod by ERIC
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APPENDIX H
Resource Teacher Schedule

Music

i
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TABLE 27
1969-70 ESAP MUSIC RESOURCE TEACHER SCHEDULE
MORNING CLASS SESSION AFTERNOON CLASS SESSION
Time | School Time ! School
Monday - 8:30 - 10:00 | 109A 12:00 - 12:50 | 109A
10:1% - 10:50 | -2a | 1:08°- 1:35 ! 2A
11:00 - 11:30 ! 139 1:45 - 3:30 ! 139
' .
Tuesday 8:30 - 9:45 | 225 12:30 - 2:00 | 238
10:00 -:10:45 -; 159 _ 2:15 - 3:30 | 159
11:00 - 11:30 , 238 3 o
Wednesday  8:30 - 9:30 ) 109A | 12:30 - 1: oo.rﬁ‘ijz4o_ -
: 9:30 - 10:00 | 26 | -1:20 - 2:00 - 243
110:20 - 10:50 I 243 o 2:20 - 3 30;115 }]26;
11:00 - 11:30 | 240 1 Ly
Thursday - | 8:30 - 9:20 ) 109A ‘ 12:39;;;12§5ng} Hﬁ109A
9:30 - 10:00 | 27 . 1:00 - 1:30 .. 27
10:10 -~ 10:40 8 . 1:40 -7-2:10 8
10:50 - 11:30 ! 109A 2:20 - 3:30 i 108A
Friday ‘First and Third:’ Early - vFJ_rst and Thlrd E 109A
' ' Fridays Each  }Admissions | Fr1days Each v
Month . .. -;IMeetlngs 1 Month ;
S 1. ;
Other Fridays o 109A 1 ~Other Frldays: j W'Mu51c Anne:
- Each Month 1 -}  Each'Month .. .} . #563

Som.'ce. - 1565- 70 Mostc Besource Teacher Schednle, rarlyf,mmi sions Progrem, ESAPcen‘braloffice

CERIC

BAFuiToxt Provided by ER
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APPENDIX I - S

School #95--Social Worker sﬁgdy Loa o I

‘ (as submitted by M. Fern Blake, SQCiél*WorkérJr :
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PROPOSED PLAN FOR GROUP WORK WITH EARLY ADMISSIONS MOTHERS‘

Purpose and Goals

The purpose of the proposed plan is to bring together a group .of
mothers on a weekly basis to give .them an opportunity to share their
ideas, experiences,,and,problems under.the guidance of a .social worker.
It is anticipated that the primary areas of interest and concern.to_,
these mothers will fall into three broad.categories: (1) child de-
velopment, (2) child rearing.practices, and_(31Acommupitypprobléms'
end resources available to solve those problems.

The goals of such meetings}will be both’educational end.there-
peutic. . The mothers will have an opportunlty to. 1earn from each other
or from the social worker who, act1ng as both group 1eader and group
member, mill impart knowledge whenever necessary,,approprlate,=and I

. applicable. .The sessions w111 be. therapeutlc in the sense that the
-group -members will. have-an opportunlty to express.. themselves freely
regardlng any and all problems which they may - brlng to the meetlngs,
to learn that others have many of the same problems, to ga1n in-.
sight into these problems through the group experlence 1tserf or.
through the guldance of the leader, to become more able to cope .
w1th the1r problems due to the educatlonal aspects of the group
meetlngs. It is also hoped.that svch an experlence would promote
an 1ncreased 1nterest on the part of the mothers 1n the school

<careers of the1r ch11dren.,$@‘" ;;[;Qg;_wE;,ﬁL ﬂ;rTgym,;

I A T L
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Recruitment Methods

It is proposed that the group will consist of five to ten mothexs
of children attending School #95 whose youngest child is presently in
one of the Early Admissions classes. with the assistance ef the Early
Admissions team of teachers and the Parent Liaison, a list of these
mothers will be compiled. The social worker and the Parent Liaison -
will make 2a home visit to each of these mothers to acquaint them with
the plan and to learn if they are interested in such an experience.

If so,-a’personal invitation will be extended to them to participate.

Time Schedule

The group of mothers will meet an hour and a half per week Ini-
tially, meetings wili be held at a convenlent and available 1ocat10n
at School #95. However, if the members-should express-a de51re'tp,.
hold later meetings in thelr homes ;- thls desire would be. complled with.

It is :ianned that the. group will meet for ten to twelve se551ons,
at which time the members.w111.declde~whether they could beneflt from
additional meetingsx A four to six week extension would:be arranged
if thefgrouﬁ.should'desire it. The total -time. schedule wilk be dis-
cussed at the first session and is- subJect to the approval or- disap-

proval of the=grqupxmember53 |
Agenda “
At the flrst,se551on v&cm menber w111‘be encouraged to. indicate

any subjects’of 1nuerest or concern uhlch fh%"roup may have an op-:.

portunxtv to dwscuﬁs 1n thf fA.Lre., A llst w111 be complled by the
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. However, personal rnV1tat10ns

t”1nﬁan~effort*

social worker of all subjects introduced which are considercd appropri-
ate by the group and are of mutual interest to its members.

‘At the following meetings, the group members will be encouraged

" to intrcduce the subject for consideration at that session. In

this way, the members would have freedom to deal with matters of
immediate concern to them or to introduce important topics not men-
«tioned during the first session. The social worker will enter -each
session prepared to'iptroduce'at least two topics from the list com-
piled during the first session. ThlS will allay the p0551b111ty of
the members being unable to introduce a suitable tOplC for dlscu551on.

Projected Difficulties

It is ant1C1pated tHat the 1n1t1a1 meetlngs nay Flrd an unfam111ar

group of mothers having dlfflcultles ‘in expre551ng their 1deas,. theéir

Vooncerns, and their problems. For this reason,: the soc1a1 worker will

be prepared to stimulate the dlscussionS’by‘uSIng,technlques-to help
the group members feel as comfortable and as- relaxed as p0551b1e.,

It is also ant1c1pated that some top1cs mentloned for: con51dera-
tion” dlll be of 1nterebt to only one or ‘two-‘group members - and w111
thus not be su1tab1e fbr group dlscu551on._ At such tlmes, the social
worker will uSe*hertdlscretlon 1n red1rect1ng the dlscu551on group
through acceptable techn1ques.~ . .

The worker ant1c1pates hav1ng f;ve to ten mothersaln;thismgroup.

I

1W111 be emtended to the maxlmum number

gtoToffse any attrltlon durlng the ten 'oﬁelghteen i
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SUMMARY OF GROUP WORK WITH EARLY ADMISSIONS MOTHERS AT PUBLIC SCHOOL if95

A total of fourteen group meetings were held from 12/4/69 to 5/9/70.
The agendas for these meetings arose completely from the group members'

suggestions and interests and were as follows:

12/4/69- Orientation and plannlng for future meetings.

12/18- Film on sex education followed by discussion.
1/15/70- Discussion of sex education for children of various ages.
1/22- Discussion of the dangeTrs of "the pill" (centered around the ~

current Congressional hearings on this topic). Included dis-
cussion of other "safer' birth control measures.

1/29- ‘Discussion of community agencies and resources. . .,
2/12-  Discussion of resources ‘for job training and employment.
2/19~ Group evaluation and future planning. "
- 2/26- ‘.Cont1nuat10n ‘of evaluation and planning process.
3/5- D15CUs51on of communlty hou51ng condltlons and "landlord
problems
3/12- Discussion of child behavior, discipline problems, “and
‘ . «yarious ways to handle: ‘those. problems. _ :
3/19- _Discussion of "cook1ng and market1ng pract1ces" on a l1m1ted
7 .. budget. I
3/26- Meeting cancelled because of confllct W1th school's Easter
o program in. Wh1ch ch11dren of all group ‘members were partici-
pating. .
4/9- ~ ~Discussion of current events.: . : :
4/16- Discussion of budgeting problems and budget plannlng
5/1-""" " Piscussion of- recreation- prograns and - xac111t1es wh1ch will
be available in the community this summer.
'5/9—'w"»=F1nal group meeting.. - Evaluation and farewell party.

"While ‘the group . membershlp was - 1n1t1a11y small: and our efforts
“to enlarge ‘it were unsuccessful the mothers who d1d become regular
members 1nd1cated that. they had found the experlence to be both help—
ful and enjoyable.. They relt they had learned a good deal from the
sessions, espec1a11y in- the areas of sex educatlon for ch11dren,
=budget1ng,=andvcommunlty resources for deal1ng Wlth negllgent land—

alordswandjother‘ébmmbnfproblems The members offered a great deal



107.

of support to each other and some personal growth seemed to take
place on the part of individual members during the months that these
meetings were held. For example, one mother who was initially ex-
tremely shy and withdrawn gradually became more sure of herself apd
more free to contribute to the meetings. Another member became
much more positively active in the school and in.hEr children's
classrooms.

It is also interesting td'note that all but one o£~the group
members have done some substituting here.in the‘sqhgpi fo? the first
time since their membershlp in the. group. This fdiloweéfphe sesSipn

durlng Wthh we discussed ]Ob tralnlng and placement. Mfé. Cockrell

.sat in on that meetlng_and 1nformed the members of thosep051t10ns

available through the school system.‘“"
M.-Féfﬁ Blake

~ Social Worker
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APPENDIX J

Staff Project Evaluation Report

a

;?Fj{;

BRI A v e Provided by ERIC .




Tasiy School Admissions Progrem Bo.ltxmuro City Public Schools CARD NUMBER:
L\tl}hg i%dhood Progrean Division of Research and Dovelopwant 1 5
St W R
‘ 1. SOCIAL SECURTTY NUWBERS :
: : | h
109. . _ HEEpEERERER
. STAFF . 3 13
' PROJECT
EVALUATION 2. sxcmnm (Record #2 as
2]y #0 es|0]2]
REPORT , —m_ ! o1,
12 14
3. WHAT IS YOUR FUNCTION IN THIS PBOGBAM?‘ (15). 4, DATE (Use numbers.)$
2 [} Bsrly Admissions Teacher 3 [[] Parent Linison Workex Month Yoar
2 [} Vodified Kindergarten Teacher 4 [[] Classtoom Aide : l | I
5 [[] Program Assistant 16 , <1

' Gooﬁ Good Fair Poor 3;%'
¢ @ @) @ ()

1. The general morale of teachers and teacher aides was: O O ] [ e

2. The facilities (lighting, space,'water, storage,
lavatory, etc.) of the instructional area were:

D;«
o

0 000000 0000 0000

0D DOODODO 0ODO 00O

.--.'\._, e -

3. The availability of adequate supplies and equipment was-'[jlr
4. The amount of materials available for work -and play was:
5. ‘The quality of the teaching éupervision was:

6. The amount of in- servzue traln;ns for tcacher and
teacher aides was- - o

7. The ava11ab1A1ty of buses for fi:ld trips was' 

.8; Cooperation from the parents was:

9. Involvement of parents with the §cﬁopl program_was:

10. To what exfent>ﬁére thé follqwiﬁg“serviceseffective-in
your project center? . ’
a. Medical.and dental ‘examinations:
b. Soc1a1 worker servlpes.
c. Eduéatipnal'tgépiﬁgZSericégﬁ
d. Speech improvémént:’.
e. Food serv1ces. . E

11,-7Farent part1c1pat10n in communlty act1v1t1es was

'bnmumamumﬂﬂﬂ

0 O0oOoooo oooo ooo

12. How. adeauate was the amount of t1me set a51de for the
- follow1ng resource serv1ces° ~ R ey
: ja. Art .

. b; Mus1c"

[]{1 < Phy51ca1 Educat1on‘~' i

Library. '
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Can't
Vory Eval-
. Good Good Fair Poor uate
How adequate were transportation arrangemcnts, where w @ @ @ (6

needed, for children and parents? 3 D ] i ECVE

Were there enough workers to carry out the goals of the
progran? | | 0000 Owe

As a result of my contact with the Early Admissions program, I feel that, in
general, children attending gained from the exper1ence as follows:

A " Not Can't
Great Some- A at Evale
Deal what Little All uate

, » @ @ @ &
A. Getting along with other children and adults: OO0 0 e

B. Developing self-confidence and self-control:

0
0
0
0
!

C. Leafning healthful habits of work, pléy, rest and
~ eating: o

D. Growing in tﬁeir knowledge and understﬁnding of
their environment: '

E. Devéloﬁing'skills of oral'communicafioﬁ: )

F. lLearning to follow directions:

G. _Learning-to shéfc‘aﬁd fd”t;kc tﬁfﬁs:

H. Learning- self rcspect and rcSpeCt for the rlghts'of
others:

I. Grow1ng in respon51b111ty and JndependenCL.."'

J. Developlng appruprlate behav1or, att1tudes and
values: T we ; A e

K. Developlng an understandlng of numbers. 

L. \Developlng an awareness of the env1ronment

O0o0o0 00 0oo0o0 o
O

D oo 0O oooo O
ooD oo oogo O
oOooO oo oooo o

Please add here any comments or reactlons to the Early AdmiSSiqns}Program that you -
would like- to make.gx,~‘ SEORTREE R y S ey e

1mmn='1curou [_1 5 | m.ﬂ lw'l‘ 1 ""1,13!, o

- (‘I‘}us is the end of (‘a.ui "01.")
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1969-70 STAFF PROJECT EVALUATION REPORT, QUESTION NUMBER 16

"Please add here any comments or reactions to the Early Admissions
Program that you would like to make."

The following quotations represent the responses to question #16,
by one'Program Assistant, nine Teachers, ten Aides and three Parent
Liaison Workers:

- "This is a great nrogram - We should give it more publicity.“
(Program A<51stant) NI s s .

. "I feel that the Program is. greatly needed and .that it is fufill-
ing the many needs -of -our.:children. However, T feel ‘that the:
needs would be better met if the ‘Parent Liasons had, at the most,
2 centers. This work with the Parents is ‘most 1mportant "
(Teacher)- ' : . o S

"l):iDr. McCaffrey s program (neurological testlng) helped a-

. great deal in the beginning but dropped off in Feb.

2) Some. problems in my classes {(with- chlldren) that I had re-

ceived no help with ,

3) No rapport whatsoever between E.A. and pr1nc1pa1 or Kinder-
. ‘garten ' . '

L4)" PLW Spllt w1th... ‘=2 classes.- Not effect1ve because of

o 1nlrequent v151ts.v_o-g

vS] lNo feed back of med1cal 1nfo. from CPC el (Teacher)

' "More should be done 1n the area of tra1n1ng sess1ons for new
staff. members. ‘More ‘rTesourcé: teachers need to be. added to
- the’ staff.q There should be more: attentlon ‘given-: to mental
“,'health of chlldren .and greater follow:= ‘thru by psychologist
B & 1 ‘e.-mental health team) for chlldren under the1r guldance "
"f;(Teacher)”” : : :

- *

Vf"I am very,c0ncerned that thlS ba51cally good program ‘is be—
. .ginning to_lean ot. toward educatlng the whole Chlld -But to-
-;ward manlpulatl ’ -
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"It is an excellent opportunity for the children of disadvan-
taged circumstances to get the headstart they need to adjust
to elementary school. Our parents are very concerned about
the carly admissions children progressing to. our Kindergarten
which will be enrolled with children who have not had the

" program. Suggested=a full-time aide for the Kgn. teacher..."!
(Teacher)

"Staff meetings have been . very beneficial' (Teacher)

"I feel that the program is effective with the children who come
and  stay through most of the year. However, I felt that the
introduction of new children (1 out of ‘every 3 of the p.m. children
was replaced) esp. as late as. after December was disruptive to the
‘old' children and considerably slowed -the progress we:made.. Also,
1 feel that carrying the program past May 30 is not effective. - It
is too ‘uncomfortable forfyeryémuch1constructiyegg¢tiVity'on any
one's part. Especially the children's. Also, I feel that meet-
ings such as this should be confined to Friday Staff days when
people are supposed to be working."'" (Teacher) S

"I wish there could have been a_speech-therapist,ngheté\are1sbme
- children who are badly in need ‘of. this service. wWe need more '
services of special people such-as speech, sociali-service etc."

" (Aide) BT R s

“"{. think Early Admissions is a very good . program,
can continue to keep the program active. . I am rea
the program.Not that I am a.part of the salary.-
great%tﬁingfforeourmmiddlegclass:péople;;jlt;giv

chance_to compete,w1thi;he:uppér,classiChildreﬁ

J"Ifeel'thefe_shoﬁid_ﬁé~féwer'stérf;meetiﬁgé, !1_ mgiafiqted
“for staff meetings ‘could be.used;by,indiVidualfté@m§vin their

“bwqgschéglga§,a,t;aining*seSsiongby;péachgrsgﬂ;Theﬁif&iﬁidual
v‘fcould;diSQusS-tgadhing;methgds;: urriculum,. goals an 3 '
of ‘the r in their School. .Problems.of individ
randeays-togcopegwith;tﬁese;prqblemgxcduld+3150tbe
“%o.solve, general staff meetings are.not always bepificial.” (Aide)

. of ‘the. center:
1,gﬁﬁ?eachfggntérlh?sfdifiéﬁeﬂtﬁﬁhilarénf?nd?diffefﬁﬁﬁﬁ

:eﬂparéntSWféeiﬁmbiegMé come, 'less visiting .and more work- o
te-activities. for parents:so,
lo in the. classroo
set togethers if:
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Last, but not least repect for one and all. I feel I a child's
tenion spand is short so could a adult be." (Aide)

"I feel that 231 of us who were involved this year, found it to
Le profitable in all areas. Much was understood. Abundance of
new ideas were shared, making for a better new year." (Alae)

"The food program should be changed so that so much food would
nct be wasted by the children.' (Aide)

"I would like to see the P.M. children receiving a hot lunch"
{Aide) : - T

"I feel that the children th par»1c1pated in the program ben:—
fited greatly. . thier Pareants feel the same." (Aide)

"I have en;oy working in the follow through Program" (Alde)

"1 can't see hhy aids don't get pald for hal days.. Wn»really
work hard enough." (Aide) i - , '

V."Since I was unable t to work a full year because of med1ca1

- reasons, 1 feel all my snswers are not complete. I do: 1ee1
“that at our particular Center there is much need" fo* 1mprove—r“
ment from thc'profcssichal staff. ’nrhaps some - changes were
1doné,when 1 was nof tﬁexe.' (Aide)

#Ui-Parent lldlson worker to be: more effectlve should not nave
'w‘more ~than 2 centres. . ‘ LR :
2 Program assistant load Jlghter, so, that they could spend more
} o 'time in each centre : TR
PR _ In—sesswon trﬁlnlng meetlngs 1ﬁ cmal

[

groups very effectlve

“’“:. ¥
narl

o tféi,1ng SGSSLOAS conld be more effectxvc Af some: Sessions could
:b A ‘work in- thelr “own genters

wvteachiﬁquﬁ
-cpuld.be

e
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