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Foreword to the Trainers of Home Visitors

The purpose of this guide is to provide information for persons who are

in training to be home visitors. The authors of the guide do not intend

that the reading of this material will be the only training which a home

visitor receives. To us it is very important that careful supervision and

guidance be provided for the home visitor trainee as she uses this guide and

as she works in the field.

Our intent is to provide a framework of information whic4 will help the

home visitor trainee learn how to train herself and others. If the following

mater4a1 is carefully studied and discussed, then, the objectives listed be-

low should be reached. The home visitor trainee should be able:

1. to state the general purpose for the home visitor program;

2. to identify at least five living conditions which influence learning;

3. to verbalize a role definition of a home visitor;

4. to list at least five objectiwes for the mothers in the home visitor

program;

5. to identify the parts of a home visit;

6. to identify effecttve home visitor techniques in the examples given

in the case studies;

7. to state reasons why the home visitor focuses on the mother instead

of the child;

8. to outline other alternatives for solving problem situations in

addition to those suggested in the case studies;

9. to count instances of verbal interaction between mothers and

children in the case studies;

10. to list examples of incidental learning demonstrated in the case

studies;
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11. to identify the steps which are instrumental in developing a desir-

able relationship between the mother and the home visitor in the

case studies;

12. to identify critical incidents in the case studies;

13. to articulate at least ten types of active participation which

could result from a mother's involvement in the home visitor program;

14. to demonstrate the implementation of at least one of the activities

included in the appendix.

The attainment of these objectives is specifically what can be expected

from the use of this guide. However, as we have attempted to communicate

in the following pages, those of us at DARCEE believe that "extra" things

happen as people interact with each other. Murh growth and understanding

is to be expected as skills and attitudes are improved. We hope that those

of you who guide the users of this material will also expect additional

growth and understanding on the part of all the readers. As they make

creative and sensitive use of the material contained herein, home visitor

trainees probably will be able to develop attitudes and skills which go far

beyond the scope of this guide.
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Chapter I

INTRODUCTION TO THE HOME VISITING APPROACH

The work done at the Demonstration and Research Center for Early Educa-

tion (DARCEE) is organized around one main goal. This goal is to devise and

then put into practice programs which will increase the "educability" of

young children from low income homes. The term "educability" refers to the

skills and attitudes which appear to be necessary for success in public

schools. Home visiting is one method we employ to reach this goal. The

basic idea in home visiting is to teach the mother to be an effective teacher

of her child in her own home.

The home visiting approach has several characteristics which make it

appealing. One is that it is a relatively inexpensive program ta put into

practice. Working with mothers and children in the home costs only a frac-

tion of the amount required to operate and staff a formal preschool program.

The home visiting approach also has the advantage of reaching more than

one child in each family unit. Home visitors actively encourage mothers to

adapt the activities they use with one chi/d for use with their other children.

A fairly expensive formal preschool program might involve 20 children each

year, but a relatively inexpensive home visiting program which includes 20

families can reach more than 100 children each year. This is an important

feature at a time when money is scarce and people want the best possible

return on the dollar.

Trying to build a child's potential for school success by working through

the mother makes sense for several reasons. The mother's central role in

the family points to the very strong probability that changes in her behavior

or "life style" will have an effect on the entire family. Over the years we

have found that many mothers who participated in home visiting programs have

1
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changed in significant ways. Some mothers have continued their education and

others have received specialized training. A few of the mothers who were

involved in one of our early home visiting projects have been working on the

DARCEE professional staff for two years. We receive many reports of mothers'

increased involvement with neighborhood schools and other community agencies.

In short, many mothers have been encouraged to move out into the community,

to explore and use available community resources, and thus to contend with

the forces which influence the lives of their families.

Perhaps an even more persuasive argument for working with mothers comes

from an examination of the results of most preschool programs for low income

children. In most cases it has been found that the gains which children make

in the preschool are "washed out" or disappear as the child moves through the

public school. There is a real need to sustain the gains which are made.

One way to sustain these gains is to make public schools better. Another is

to develop a austaining agent in the child's life. Who would serve better

for this than the child's mother? Her genuine concern for her children, her

importance in the eyes of her children, and the fact that she will be with

her children longer than any educational program all point to the mother's

suitability for this role,

Why has DARCEE been working with people from low income groups?

DARCEE's current focus is on the low income group. It seems obvious,

but is still important to state that poor people lack many of the resources

which are present in and available to middle and upper income groups. The

lack of sufficient resources, especially if it occurs over generations, can

have drastic effects on low inconia families. While these effects are not

yet clearly understood, several studies have shown that in response to im-

poverished living conditions many poor people behave in ways which tend to

interfere with the attainment of success in our society.
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A number of articles written on the subject of mother-child relations in

low income homes tend to agree that in the continued struggle for survival

manv poor mothers develop a feeling of powerlessness and low self-esteem.

Not feeling that she is a worthwhile and effective person, the low income

mother seems unable to see herself as having enough control over environmental

events to allow her to play an important role in influencing the physical,

mental, emotional, and social growth of her child. She often has many chil-

dren, and the demands of being a mother contribute to her sense of being

overwhelmed. Having a large number of children works against treating each

child on an individual basis. These conditions leave little time for active

and verbal mother-child interaction and often cause the mother to value con-

trol of behavior rather than encouragement to freely explore the envirunment.

Her methods of control are often negative and physical. The absence of stimu-

lating "things" in the low income home leaves the child with little to fall

back upon when left to keep himself busy. If these conditions persist over

the early years of a child's life (a crucial period of development) there is

a good chance that the child will not develop the skills and attitudes neces-

sary for school success.

What is the home visiting model developed bmDARCEE?

DARCEE's home visiting approach is particularly concerned with the inter-

action between low income mothers and their children. Again, our goal is to

teach the mother to be an effective teacher for her child. This approach is

built upor the model in which the idea is to train the mother to provide ex-

periences for her children which will promote their growth and development.

Because the entire life circumstance of middle and upper income mothers is so

different than that of lower income mothers, our approach avoids thR adoption

of an ideal mother model based upon middle class standards and values. We
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Intend to change the mother's pattern of interaction with her child. Changing

her personality is not our intention. Therefore, our emphasis is on what

the mother does with her child, instead of who she is.

We have attempted to pull together what Is currently known about child

development and the strengths, and potential strengths, which exist in low

income homes. We are concerned about helping parents and children develop

the skills and attitudes which will be necessary for their future well-being.

The result is a home training program which is relevant to the needs of the

participants and effective in bringing about change.

What are the purposes of the program?

This book is written with the idea that we can, through home visits,

accomplish something helpful to young children and their mothers. We shall

be embarking on the somewhat dangerous voyage of trying to change human life.

Perhaps, not a great deal will change life, but at least life can be changed

to some extent. The changes we will make are not simple and direct. Changes

in the skills and attitudetc of the mother and the child will affect a major

part of their lives. They are not like preventive shots the doctor gives

to keep a baby from having whooping cough or other diseases. The effects we

bring about will touch more parts of the person's life.

The most important first task for learning how to be a home visitor, and

actually serving as one, is to be very clear about one's own values. What are

your own purposes in making home visits? What will be the widespread affects
4

of what you do in the homes?

We hear current criticism that working in homes and schools with low

income children and parents is directed toward trying to make them more like

middle class people. Some people claim that such work does not build upon the

values and strengths of the particular low income groups--often an ethnically



5

different group--with which we are working. In all we are doing we are open

to criticism for narrowness in our own outlook. We can be criticized for a

blindness to the values and strengths of people we think are different from

us, but there is another way of looking at the whole situation. Roue visiting

is a different way of looking at families. It is the different way which is

the subject of this guide.

Our basic approach needs to be a re_pect for the individual with whom

we are working and for his and/or her dignity. This sounds easy, but one

must think carefully in terms of many things that one does, to see if one is

really showing appropriate respect for the individual's dignity. This is

sometimes difficult for people who have been brought up in homes that were

clean and neat. They do not find it east to respect an individual who seems

to be perfectly happy living in an extremely dirty and uncared for home,

smelly, and insect-ridden. We must remember that we are there to help not to

judge! This must be the starting point from which we never depart

working in the homes with parents.

The public press often writes

in our

about restrictions placed on certain kinds

of research on the basis that asking certain questions of individuals is "an

invasion of privacy." Some people even object to the questions on the census

forms. Asking a woman how she feels about her husband would certainly be an

invasion of privacy. It would also be a similar invasion of privacy to ask a

child if he loves his parents.

Host of us can.learn not to ask questions that don't apply to our work.

It is not always easy to conduct oneself in a home visit in such a way that

one does not intrude on the privacy of the individuals in the home. One of

the things that makes it particularly diificult is that the line which must

be drawn is probably different in every home. People feel differently about
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other persons' interest in their private affairs. Some people volunteer in-

formation that we know they will regret having told us at a later date. Other

individuals see even our desire to enter a home as an invasion of privacy.

There is a beautiful example of this and how it was handled appropriately in

Chapter 5 in the study of the Evans family. Perhaps the best guide of all is

reminding ourselves that it is critical in our relationship with parents to

respect the Individual's dignity and to be guided by his or her own willing-

ness to participate in a situation.

There is one point which is so obvious that it should not be made. How-

ever, because of its importance, it must be mentioned. This is the confi-

dentiality of what one learns in a home visit. One should not discuss what

one learns on a home visit with anyone else. If a visit must be discussed

with other professionals this is done guardedly. When possible the individual

should not be mentioned by name. Since this guide will be used by many in-

dividuals in training, perhaps one additional thing should be said. It is

ordinarily understood that a student in training does discuss his work with

his supervisor. While working in homes one cannot help observing many things

that in a sense are not his business to observe--they just happen. The ethi-

cal person keeps these things to himself. This Is not only ethical; it is

also critical for the continuation of a productive working relationship.

Effective home visiting must be based upon the trust of the individual with

whom we are working.

As we've seen, we need to consider our values first. We must not impose

our ways of thinking and doing things on other people. Because other people

have other ways of thinking and doing things it is important to have this

concern. We need instead to ask ourselves what is needed for the future.

What will people need to live a happy and productive life in this last third

of the twentieth century?

1 1
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What do young children need to learn?

The world is changing very rapidly. Some critics say that little we

learn today will be useful twenty years from now. This may be true up to a

point, but there are a few things tremendously important for us to try to

impart to the child. They are important demands today and will continue to

be so twenty years from now.

The most important of these demands is probably not so much learning

given content but rather learning how to learn. Jobs today are very different

from those of twenty years ago. The jobs twenty years from now will probably

be just as different. Persons need to have that combination of skills and

attitudes alat will make it possible for them to tackle new things and learn

them relatively quickly and easily. We may think a child is not learning how

to learn when he is asked to look at a row of pictures of bunnies and tell

which one of the ten bunnies is different from the other. (The bunny happens

to have the tail left off in the drawing.) And yet this attention to what

is different is an important aspect of learning how to pick out what is im-

portant or distinctive in a situation--not only jobs but community partici-

pation will demand this learning of new ways.

Also, we can be pretty sure that twenty years from now people are still

going to need to know how to read. It is imperative today for children to

learn to read simply to be able to acquire the fruits of all that man has

learned in the past, to say nothing Of protecting himself from common danger.

He must be able to read: step and go, walk and wait," and so on.

A third thing that will still be needed is a fairly high degree of

fluency-in the common language of the people with whom he will live and work.

This doesn't necessarily mean perfect English, but it does mean that the

child needs to be able to understand and to tell others important information.
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This list could be prolonged. The three points mentioned suggest that

there are some things that appear to be important no matter what particular

values an individual holds. We need to believe that individuals should have

the possibility of taking advantage of different options, rather than being

set upon one path for life.

Providing more options

One of the characteristics of "living poor" is that a person has limited

options or choices, generally speaking. This happens because living in

poverty, particularly over generations, means that a person faces life with

extremely limited resources. The limited economic resources may be the most

important aspect of poverty, but certain other things follow in its wake.

Health is generally poor, because the person has poor medical attention. The

general living conditions do not promote health. Because money is needed to

buy a well-balanced diet nutrition is limited. Since money is necessary to

stay in school educational level is low. Labor-saving devices in the home,

which are expensive, are few. Lower income status and housing serves in many

cases to cut one off effectively from taking advantage of the resources in

one's own community or city. Thus, one really has very few opportunities or

choices of directions in which he can move.

The list could be lengthened, but certainly it is long enough to make

its point. Living in poverty generally means that all of one's limited

economic and intellectual resources and all of one's energy are directed

towards keeping body and soul together. Coping with each moment as it comes

is the result. The remarkable thing is the amazing strength that so many

people living in poverty manage to possess in such extremely limited life

conditions.
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The emphasis in the home visiting approach described in these pages is

upon trying to help the parent take advantage of some options from which she

may see herself as being cueoff. The emphasis in this book is mostly on the

educational aspects. Education is not enough, but it is an essential aspect

of improving the situation for young children in the coming years. We would

probably not be justified in embarking on the program described in this book

if we did not have certain expectations. There are reasons to expect that

the social and economic situation of low income people will improve. Along

with these changes, the general health situation is expected to get better.

Community resources are also expected to increase in amount and kind.

The changes of the last decade have been great, even if progress has

not been so great as we might have hoped. The beginning of tae decade of the

seventies shows enormous changes from the beginning of the sixties. We be-

lieve, then, that the economic situation and a general improvement in social

conditions will provide more options for lo -ncome persons in the future.

The purpose of our educational efforts with mothers and their children may

well be one of helping them be ready to take advantage of the options of the

future. To take advantage of these options one must have skills and know-

ledge to meet them.

What are the effects of the program?

Another area which demands great sensitivity and awareness on the.part

Of the homo visitor is .that of the normal "side effects," as they Axe called

in medicine todaY- What you do with one child.may affect the other children

in the family. What you do with a mother may have some effect on her rela-

tionship with her husband and her own mother. we must continue tO be careful

to try to avoid such undesirable effects whenever .possible. For instance,

if we are working with the mother of a three-year-old child and notice that
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perhaps mother is focusing so much on 'the three-year-old that she is for-

getting the five-year-old, this should be a matter of some concern for the

home visitor, and one with which she must try to cope.

The whole network of effects also means that we set in motion a power-

ful force when we work in the home. We cannot pull out of a situation lightly.

It is very irresponsible to work with. a mother once a week for a period of

time, and then abruptly stop visiting her, If there is some reason why we

must stop at any point two things must go into the transition:

(1) The mother must be informed as soon as possible of the need for

termination. People must know ahead of time. Wherever possible

some type of long-range contacts must be maintained, even if these

contacts are much more limited.

(2) More importantly, there must be a period of "weaning." The home

visiting approach should be such that the mother gradually becomes

able to be more self-directing in her work with her child, or chil-

dren. She can carry on then when the home visitor is gone. This

also means that when we have led people to expect that we will pro-

vide service to some group, such as a housing project for example,

we must look very carefully at the end of any involvement with that

whole group.

Home visits directed towards helping mothers work more effectively with

their young children set in motion a powerful force we have observed in the

mothers with waom we have been working over the years at DARCEE. This is

the mother's (or father's) deep desire that his or her child shall have a

better chance in life than the parent had. The parent may have given up hope

for himself or herself, even giVen up'hope for the older children. The hope

for the young child is still the powerful force.
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An anecdote may serve to illustrate this. In looking over pictures taken

through one entire summer of children in a classroom in some of our early

work, we were impressed by the fact that one little girl seemed to have on the

same dress in every picture. We thought at first we had taken an excessive

number of pictures of her on one day, but this was not so. The little girl

only had two or three dresses. She wore this one dress almost every day. Yet

it wes always clean and starched. One can imagine the great cost in time and

effort to have that little girl fresh and clean each morning. No one could

deny the fact that this mother was very proud that her daughter was going to

school.

What this mother needed, and what many of our mothers need, is a better

understanding of the steps by which she can make it possible for her child to

have a better life than she has had. She needs to take advantage of new op-

tions. It is a common finding that the parents of low income children express

high ambitions for their children. For example, in terms of occupational

choice they are just as eager as the parents of more fortunate children for

their children to go into the professions. Yet when we question them, they

have little knowledge of what is involved in the education required. Cer-

tainly there is little understanding of how what happens in the early years

of life affects how an individual may cope with complex demands in his later

life. There is a vague belief among low income people that if they can get

their child to start school and keep him there through high school, these op-

portunities will open up for him. This belief is important, of course, but

preparing the child to learn is more important. We adults need to be more

effective in providing the kind of environment that will give the child the

skills and motivations he needs for the demands of life.

16



Chapter II

LIVING CONDITIONS THAT INFLUENCE LEARNING

What kind of environment will give the child the skills and motivation

he needs for the demands of life? What does an eavironment contain which will

influence learning? Environment is made up of people, things, and experiences.

All of us--adults and children--learn from the environment. Learning does not

just happen; it occurs through interaction. People interact with the environ-

ment when they do things with other people, with objects, and when they take

part in experiences. The sum total of all these make up the conditions with

which people must live. The way a family lives is particularly important in

molding the young child. Some living conditions work for his growth and learn-

ing. Other conditions work against such growth and learning.

The purpose of this chapter Is to provide home visitoLs with some guides

for looking at living conditions which may be helpful or harmful for the

young child's growth and learning. The home visitor must be aware of, and

sensitive to, the living conditions of the families with whom she works. She

can

the

see some of the general and many of the specific circumstances that form

living conditions of a given family. Certain things have obvious and

direct effects on the educability of the child. Some of the conditions which

help the child grow and learn can become even more helpful. At the same time

other conditions which work against the child's learning and his family's

welfare can be changed. The home visitor's job is to help meet the needs of

the people with whom she works by: 1) using the helpful conditions to the

best advantage for the child and his family, and 2) helping change the con-

ditions which get in the way of the child's learning. In this way the home

visitor helps control the direction taken by the conditions in the environment.

12
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As a result the famil7 and the home visitor are rewarded by the visible posi-

tive change they have helped to produce.

Where do we start in working with living conditions? Perhaps we can

think of our work with families as a journey. We have already determined

where we are going and who is going. In deciding how to get there we need a

map to help us find the starting point and locate other important points along

the way. We need to decide what is going to take us to where we are going.

In our home visiting "journey" our destination is reaching the objective of

improving the educability of the young child as described in Chapter I. This

Guide is intended to be used as a map to help you know where to start and what

to look for along the way. The process of home visiting as outlined in

Chapter III and demonstrated in the other Chapters is our vehicle for reaching

our destination.

Other questions tend to follow: Wkiat are some points on the map where we

may start working with a family? What should we look for as we continue to

work with a family and other families? Obviously, the home visitor will con-

front a variety of conditions which will also vary in their potential for

change or their resistance to change. Differences in the amount and avail-

ability of resources also varies. Even though a lot will be said about differ-

ences in conditions, the general types of living conditions that influence

the chi:l's growth and learning can also be stated. We can look at them in

the context of resources of the human environment. Such resources of our

environment are finite. In other words, the earth's resources are limited.

Such resources might be listed in various ways, but the following list can be

considered by home visitors:

Time Haw does the family spend the twenty-four hours of the day?

Space How much room does the family have for living?

18
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Money

Affect

Vigor

Educational

Know-How

How

the

How

much money does the family have for each member? What is

source of income for the family?

much emotional energy do the members of the family have?

What is the physical condition of the family members?

What do the parents do with their children to help them learn?

How do they spend their money? How do they take advantage of

available community resources?

Resources of the Environment

The majority of us are probably aware of most of these living conditions.

However, we may not have stopped to think about how they affect the learning

of the young child. We need to take a closer look at their influence on

what and how the child learns. The effects of living conditions on the kinds

of things a child learns to value and work for also need to be examined.

Time

Our primary concern with time as a resource is the amount of time the

parents have to be with their children so they can interact with them. Appar-

ently jobs that require parents to leave home early, to work long hours, and to

come home late keep the parents physically separated from their children. An

Increasing number

itations on their

absent from their

such as mealtime,

of mothers have employment outside the home which places lim-

time xekth their young children. In some cases mothers are

children at times which we believe, are optimal for learning

playtime, and bedtime. Mothers who work as waitresses or

domestic helpers may be gone at these times. The job of the home visitor is

to find ways to help the working mother spend a few minutes with her child

which will bring about the maximum benefit from these few minutes.
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The presence or absence of time-saving facilities such as indoor plumbing

and automatic heating and time-saving devices such as washing machines and

dryers will obviously have an influence on the amount of time mothers can

spend with their children. The home visitor can help the mother who does not

have these facilities and devices by showing her how she can interact with

her child while she is doing the required work. For instance, the home

visitor will demonstrate ways of talking to the child while the mother is

carrying water or fuel or while she is washing clothes and hanging them on

the line. For the mother who has all or some of these time-savers, the home

visitor will show her ways to use the "extra" minutes she has with her child.

Some mothers who do not have a job outside the home have other activi-

ties inside and outside the home which require a lot of time. Several of

these activities are required such as caring for many children, elderly

relatives, or ill family members. Other mothers may use a-lot of their time

with volunteer activities such as watching television or visiting with friends

and neighbors. A mother who is involved in other activities can be helped

by the home visitor to plan her day in order .to have periods of time when she

can do things with her young child.

Young children learn concepts about time by experiencing events of a day

which have assigned times. They becore oriented or know witat is going on and

when it is happening by taking part in routines. Regular routines help chil-

dren to be able to predict what will happen. When the events In children's

lives are predictable they learn to trust their environment. Their ability

to organize their awn time and to establish their awn routines begins when

young children have this predictability and trust. The way the home is or-

ganized and the routines of the family are very important at this point. In

most families the mother has the Major reSponsibility fOr Placing order and

20
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structure on their lives so the events have an assigned time in the household

routine. Therefore, the home visitor's role will allow her to help the

mother organize her family's time and help her see the importance of daily

routines in the development of her young child.

Space

Basically the same points that have just been made about the organization

of time in the home can also be said about space. Children gain an orientation

or know where they are by being surrounded by people and things which are

organized in space. Again, it is usually the mother who provides a predictable

place for the people and things in the household. From the first time the

home visitor starts working with a family, she will be influencing the way the

mother orders her family's physical environment. However, this does not mean

that the home visitor is in the home to teach the mother how to be a tidy

housekeeper. Her job is to help the mother organize things so the child will

feel he can depend on the things around him. The mother will be helped to see

that the child learns more quickly and easily if the things he sees, hears,

touches, smells, and tastes are not cluttered.

The effects which time and space have on the way mothers and children act

is described in more detail in the resource book produced by our program

(Shaw & Schoggen, 1969).

seen that certain amounts

By observing many families in their homes, we have

of space permit certain activities and prohibit

others. For instance, a relatively mmall city apartment filled with furnish-

ings will permit a mother to read a story to a child, but there is little

space for riding a tricycle.

pUr concern for space goes beyond that of housing, although housing is

an important influence on the way people. live, We need to be concerned about

the problem of over,population because too many people., are trying to live in
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a.sipace'Which is too.little for.them. Overcrowding of people in concentrated

areas is-the result. People may live so close to other people that there is

no chance for privacy. A group of researchers Who study life in close

quarters has found evidence that overcrowding contributes to poor health,

mental illness, sad social problemS. On the other hand, we can reason that

people Who are permitted to live in more space have more chances of health

and well-being. Some people who live in more space find that they are isolated

from the rest of the world due to the great distances between them and other

people and things. They may be located at a distance from available jobs and

recreational facilities WhiCh limits the amount and kind of activities

cau do as a family.

Young children Who play in adequate and safe spaces are helped

they

in their

physical, social, and intellectual development. The home visitor can readily

see that children's play areas which are cluttered with hazardous objects

such as broken glass and other debris, open wells, and abandoned appliances

and vehicles are unsafe. Obviously these are some specific objects which

need to be changed by the mother and the home visitor. Many pages of this

Guide mention items which, when present and used appropriately, influence

the Child's learning. When necessary and desired items are not present, the

home visitor and the mother will plan to provide these important objects.
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Money

One of the major points stressed in Chapter I was the provision of more

options through the home visiting program for families who have had few

choices offered to them. Money is the resource which the home visitor will

probably first observe as a present or absent option. However, there is more

specific information related to money which needs to be observed in addition

to the fact that money is available or unavailable for a family. The purpose

for our getting information on money as a resource for families is to help

gain an understanding of how money affects the way people feel about chem-

selves and how they regard life in general. The home visitor needs continual-

ly to keep her focus on this purpose as she goes about her work with different

families.

Three specific things about money will be considered:

1. Level of income

2. Source of income

3. Money management

Level of income. This term refers to the amount of money a family earns

and receives. The amount of available money influences the way the members

of the family act and what they value. Some families have only enough money

to meet the basic needs for food, shelter, and clothing. People in these

families usually have to struggle to look after their physical needs first.

No money is left over to be used for schooling or other educational activities.

Other families have more money which can be managed to stretch to other needs.

Their level of income permits more freedom than the income which restricts

families to being concerned for the necessities of life.

Is the level of income regular and steady? Families whose incomea are

regular have some predictability. In other words they can depend on a certain
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amount of money to come to the family in a steady flow. However, other

families are unable to experience this predictability becaT'se the income is

irregular. Employment which is seasonal such as construction work or har-

vesting is often the cause of irregular incomes. Variations in income

affect the families with limited levels of income more than those with

higher levels of income. For instance, a $500 variation in a man's take-

home pay for a year may not make a great deal of difference If the man is

already making $10,000 a year. However, for the man whose take-home pay is

$2,500 a year, $500 added or subtracted from his pay will probably make a

big difference in how his family lives that year.

Source of income. We are concerned here with where tfie-monqty_comes from

for the family. Emz.aplett of sources of income are wages, salaries, profits

from self-employment, aud public assistance. If the parents work, the home

visitor should become familiar with the type of work they do. She should

also find out how they feel about their source of income. Do they seem

satisfied with their work? Does their work require them to use all their

energy? If the family receives public assistance, are the members complete-

ly dependent on outside help?

Money management. This term refers to how the family handles its

money or what they do with it. Money management includes buying habits or

consumer practices. The home visitor should take a look at how a family

spends its money. Purchasing goods on time payments is a buying habit which

has been acquired by most families in recent years. This change in habit

helped bring about an economy which has allowed people to obtain things which

they might never have had or for which they would have had to wait a long

time. However, at the same time, installment buying has helped bring about

problems. Some people have bought more than they can comfortably pay for,
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while others have paid high interest rates and finance charges. In many

homes in which our home visitors have worked we have found these problems

existing. Door-to-door salesmen who sell expensive reference books, ela-

borate religious literature, and religious pictures have also been iound to

cause problems in the buying habits of the families with whom we have worked.

Some rules or guitlelines which the home visitor can keep in mind as she

finds occasions to make suggestions or give advice about money management are

listed below:

1. Spend for necessities first and luxuries last.

2. Buy the best quality of goods for the lowest price.

3. Budget the income and plan purchases in advance.

4. Make things at home to go with the things you have to buy

with cash.

5. Make use of programs that provide services and goods free

or at reduced rates.

The above discussion shows that money is a complex resource. The home

visitor needs to consider many things when she attempts to provide more op-

tions in regard to money as a resource for a family. However, our home

visitors have found several "handles" on the situation or several places

where help can be started. One place to start is to refer families to other

sources of help. These sources are discussed .in more detail in Chapter VI,
---

but a few ekamples Will be given here. For instance, a man who is eager to

increase his 1eVel of income could be referred to a training program such

ap Manpower or other types of Onthe-job trainingWhich provides employment

while the man.is)peing, equipped to:perform a higher paying j b. The home

visitOr.can refer a family mho needs public asSistance te a welfare agency,

.6t she might aCcompany the family there. SheYcan help provide free and
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Inexpensive learning materials for those families whose incomes seem to pro-

hibit their meeting the intellectual and education needs of their Children.

She can refer the family to educational programs and special schooling which

involve little or no cost in money to the parents such as child care centers,

Head Start, and schools for handicapped children.

Affect

Affect refers to emotional energy. Often in this Guide we use the word

"coping" which means that a person has the necessary emotional energy to

withstand the challenges which he meets in life. Some people surprise us

with their emotional strength in being able to nIet. difficult situations.

On the other hand, so many things happen to others that they are simply worn,

out emotionally. They cease to be able to meet head-on with certain circum

stances. They seem to be numbed by a long chain of frequent disappointments

and shocking experiences.

The amount of emotional energy available as a resource to a family

A=rends largely on the presence of both parents. Pressures of managing a

household and the tasks involved with rearing a family require less affect

from one person if these responsibilities are shared by two people. If 1-h°

family iS he,AAcA by only one parent chances are these responsibilities will

produce a drain on that person's affect.

The home visitor focuses her attention on how much energy the parents or

parent have for doing things with the child. Concern should also be directed

to the type of example Set by the parents in situations that require the Use

Of affect. Does the child learn to give up when he Is frustrated? Does he

learn to.-stick with a situation until it is over? The learning of these

attitudes whiCh lead-to certain ways of acting are first learned by the young

child Iry his: home.

26
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Vigor

Vigor is a combination of health, nutrition, and physical well-being

which affects the amount of zest and energy a person has. The development of

this resource begins before a child is born. The amount of vigor he has de-

pends a great deal on the kind of start he gets in life. The types of pre-

natal care his mother receives and the kind of medical attention he and his

mother had at his birth help determine the child's level of vigor. Immuniza-

tion for childhood diseases such as diphtheria, polio, tetanus, measles, ad

smallpox and thorough physical examinations provided early in life

physical well-being.

Recently researchers have been giving a lot of their attention to the

influence of nutrition on people's general healvh and on their ability to

learn. We have observed that children who seem to be eating an adequate diet

are more alert and eager to learn. Some diseases which affect children develop

as a result of missing elements in the diet such as protein and certain

vitamins.

Obviously we are not suggesting that the home visitor needs to be a

medical expert. Her important job is, again, to be a referral person and an

on-the-spot helper. She can be a bridge between a family and health services.

Many of us are currently aware that the task of bridging with health-service

agencies is difficult due to the limitations of such services. Often our

home visitors have found that hospitals and clinics are scarce or hard to

reach. Due to the shortage of doctors and nurses, staff members in these

agencies are often rushed and have little time to get to know their patients

personally. Although measures are being taken to provide more community-

based health services, many of these problems still exist which prevent some

people from receiving adequate health care.
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The home visitor should be alert to signs of diseases which may be common

among the families with whom she works. Examples of these diseases are anemia,

kidney disease, tuberculosis, measles, and parasitic diseases. Indications

of lead poisoning may also be noted. While she is in the home, the home

visitor will have opportunities to suggest places for treatment of.these

diseases to the mother. She also will find times to refer the mother to

clinics which provide dental care, and those which furnish eyeglasses and

hearing aids.

The home visitor needs to have information available about family-planning

clinics and organizations when help in controlling the number of children in

the family is sought. The number and frequency of pregnancies have direct

influences on the vigor of the mother in addition to her general health, ade-

quacy of nutrition, and physical well-being. If vigor as a resource is avail-

able to the mother the chances of her having energy to do things with her

child is increased. On the other hand, if vigor is limited, the home visitor

and mother will find ways to improve the mother's vigor and to use what

energy exists for the mother to interact with her child.

Educational know-how

Having the skills and knowledge necessary to take care of oneself and a

family is educational know-how. Some people build up this resource through-

out the:r lifetimes by using what they know in their daily living. Some

people have fewel: opportunities to develop this resource. Educational know-

how Is used when people spend money wisely, provide activities which help

their children learn, use available community resources, and protect their

legal rights.

parents' educational level:, by itself, is not the most Important

factor which shapes their educational know7how. We have seen that the skills.

28
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and attitudes of two mothers who both have an eighth-grade education, or two

other mothers who are both high school graduates, may differ widely. The job

of the home visitor is to tap the everyday knowledge, skills, and interests

of the mother. Indirectly the mother will be helped to proceed to the next

logical step in her formal education. For instance, if the mother desires

high school graduation or its equivalence the home visitor may help her enroll

in adult education classes. The home visitor may know where G.E.D. (Graduate

Equivalency Degree) examinations are being given and help the mother arrange

for taking them. The next logical step for a mother who is a high school

graduate is vocational schooling or technical training. By becoming familiar

with schools and colleges in the area the home visitor will be able to suggest

classes and programs which offer training which matches the mother's interest.

The family's know-how in legal and political matters is the most indirect

concern of the home visits as shown in the diagram at the end of Chapter VI.

However, this does not mean that the home visitor is unconcerned about the

family's relationship witb "the law" and "the government." Taking legal action

and being involved in political activities can lead to changes for the better-

ment of the family. For instance, the parent who takes legal action against

a landlord regarding improvement of housing can help provide better living

conditions for his family. Parents who exercise their voting rights may be

seen by their children as people who have some influence on determining who

the leaders are and what policies will be followed.

Influence of Resources

One way to view the influence of resources on families is to imagine a

line stretching from limited resources on onc end to abundant resources on the

opposite end. All the families with whom the home visitor works can be located
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someplace along this line. Some families gave limited resources. While

others have abundant resources, many families are located between the two

extremes.

A portion of each resource must be shared by every family member. Each

new family member makes demands upon those resources which are available. Let

us take a simple example of how this sharing of resources takes place. In

the figure below "Limited Resources" is a sketch of what might be seen as the

amount of resources in a family with very limited living conditions. At this

point it does not matter what kind of resources we are speaking of. You can

see that when there is only a two-person family unit resources for each person

are small. When two children are added on, these resources become extremely

small. With four children the resources have become only a third for each

member of what they were in the original two-person family unit.

2 persons

411,

1111.1

4 persons

Figure 2a

Limited Resources

Figure 2b gives a picture of a family with relatively abundant resources.

6 persons

You will note that the squares are larger than those in Figure 2a. A sizable

amount of resources are left with the addition of two children or even with

the addition of three Children. For example, a very wealthy family, with two

healthy, energetic well-educated individuals can probably rear a family of

eight with considerable ease. The family with very limited resources will

30
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experience extreme difficulties in trying to rear eight children. The

child will suffer from the small portion of resources.

2 persons 4 persons

Figure 2b

Abundant Resources

Another important aspect of this concept of limited or abundant resources

is the fact that these various kinds of resources interact with one another.

It is hard to look at one resource without looking at all the other resources.

When a home visitor first looks at a family she will probably see a compli-

cated network of resources. Resources tend to accumulate and follow a

certain pattern.

Several examples of the accumulation and patterns of resources can be

drawn. Parents who have time available to do things with their children

usually tend to have the vigor and affect to carry out these activities. A

parent with a high level of educational know-how can make money go much fur-

ther than a person with no understanding of haw to spend money. The person

with a lot of money to spend does not suffer as badly from spending food

money carelessly as does the person who has less to spend. He still has

money to buy more food if he makes a mistake. A person with a great deal of

vigor, affect, and time can often make-up for the lack of money.

6 persons

NINON

01.1

MOW.
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Limited resources in one area are likely to be accompanied by limited

resources in another area. For example, a mother who has limited money is

probably going to have low physical vigor. She does not have the money for

adequate health care, for good nutrition, and for providing housing conditions

that promote health. A mother in poor physical health cannot take advantage

of the know-how she has in order to provide better learning activities for

her children. Her low level of energy prevents her from making the long trip

to the supermarket to do her week's grocery shopping. Instead, she sends her

little child down to the corner grocery store where food is more expensive.

A Starting Point

Because these various kinds of resources effect each other, a decision

has to be made about where to begin helping in a situation. Our approach at

DARCEE has been to use the improvement of the educational 1Tnow-how of the

parent as our entrance. The mother is helped to develop moze planning abili-

ty. The resources that are or can be available to her are enhanced. The

descriptions of each resource in this chapter have suggested specific ways

the home visitor can help families use resources. Another example of en-

hancing a resource is the mother's learning how to shop more wisely. She can

shop once weekly for the family groceries when special prices are in effect.

She can do her shopping at a large supermarket which sells food.at relatively

lower prices than smaller stores.

The use of other resources in most communities can also be improved

health services are available to many familied; but are often unused or in-

frequently used. Books from the library and public parks and their recre-

ational facilities are free. Useful educational toys for young children can
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be made from discarded coffee cans, spools, boxes, and scrap materials. In

these ways we emphasize the improvement of the educability of the child through

helping the mother herself develop better know-how. Therefore, building the

mother's know-how is the recommended starting point.



Chapter III

THE HOME VISITING PROGRAM

What Is It? How Is It Done?

The discussion in Chapter II of living conditions that influence learning

describes many of the effects which environment has on people. The question

then arises for anyone whose aim is to bring about positive changes for

families, "How can a program help people help themselves when all these con-

ditions are barriers against change?" Yet in the middle of their apparent

lack of resources, most families do have at least one valuable resource.

This resource is the mother's interest, or possible interest in, and involve-

ment with her children. their own way, are caring for their

children and will continue to be involved with them until they are grown.

The mother's interest and concern for her children's welfare will be shown

throughout their lives unless it is completely broken down by circumstances

beyond her control. The conditions outlined in Chapter II often do get in

the way and severely slow down the efforts the mother makes with, and for,

her children. Therefore, it seems, if help is to be offered, it should be

directed to the mother to strengthen and build on whatever desire she has to

help her children.

It is with this idea in mind that the DARCEE Home Visiting Program emr-

phasizes two important roles of mother: (1) as the teacher of her children,

and (2) as the change agent for her famlly in general. Many mothers do not

know of these roles. They are so trapped by their own personal problems of

day to day living that they are not able to care for their children. Troubles

that mothers had with teachers when they were in school often make it hard for

them to think of themselves as teachers of their children. Many mothers do

not understand that children are learning from the time they are born and
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that much of their learning takes place right there in the home. Many

mothers simply do not know that they can do anything to change the living

conditions of their families. It is important for mothers to learn these

roles because of the many different things the child learns at home and be-

cause the living conditions of the home make a difference in the child's

ability to learn. The DARCEE Home Visiting Program has the two fold purpose

of helping mothers see themselves as.teachers able to develop the necessary

skills for teaching their children and as persons capable of making other

changes in the ways their families live.

The Mother As A Teacher

The home visitor program is an educational program for mothers and young

children. Mothers learn that education for the young child begins in the

home and continues in the home for as long as the child lives with his parents.

Whether parents think of it as education or not, they are always teaching

their children. If a child's parent ignores him, the parent may be teaching

the child that what he says or does really does not matter to the parent.

There is a good chance the parent who speaks to the child only to correct

him is teaching the chi-d that whatever he does, or tries to do is wrong. If

a parent answers a child's questions with such statements as, "You talk too

much" or "Why don't you hush up?" the child may be learning that it is better

not to ask questions.

As mothers and children take part in planned activities of the home

visiting program, the mothers are helped to see the kinds of things children

learn at home. They learn new ways of talking with their children. For

example, some mothers may not have realized the value of questions in helping

a child to learn to think. A simple question such as, "Will we need our

heavy coats or our sweaters?" asked of a young child will help him to think
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for himself much more than an outright command, "Wear your coat." Or a

question such as, "Granny and you and I want popsicles. How many will we

need to buy when the truck comes?" would be more helpful to the child than

simply being told to, "Go get three popsicles."

Mothers also learn games to play with their children and ways to interest

their children in everyday household tasks. A game after mealtime might be,

"You take everything that is round off the table, and I'll take everything

that is not round. We will play until we have cleared the table. You may

choose something first." Mothers are helped to learn of the many things

within the home which may be used to add to the child's learning. One mother

played a game with her child of sorting different kinds of bottle tops into

the cups of an egg carton. A younger child simply enjoyed putting the tops

in and taking them out of the cups, but the five-year-old could find the

tops that were alike and put them together. A four-year-old might enjoy

sorting from a mixture of pebbles, acorns, and watermelon seeds.

A mother also finds out about how young children grow as the home visitor

helps her carefully watch what her child does and how he does it. The home

visitor actively involves the mother in finding ways to help children develop

skills and positive attitudes which are important to school success. Each

activity is planned to give both mother and child a feeling of success.

The planned activities of the home visiting program bring about different

kinds of positive interaction between the mother and her child, or children.

This means that the mother may talk more with her child, may include the child

in more home activities, may listen more carefully to her child, or may play

more with her child. The reasons for encouraging positive mother-child inter-

action are: (1) It calls the mother's attention to the child, and helps her

to see the physical, emotional, and intellectual needs of her child. (2)
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It helps her to see a need for changing some of her family's li3'111g conditions.

(3) It helps her see the kinda of changes she, as a mother, can actually

bring about in the home.

The Nbtht..r As A Change Agent

A mother who feels trapped by the conditions of her life can be helped

to find ways to satisfy her most pressing personal needs. Before a mother

can, in fact, change any condition,:she must feel like she can change things.

Our advice to home visitors is, "Never underestimate the power of self-

confidence." A mother with a "can-do" attitude will be able to meet her own

akascctu. -1, lac aLle Lo change conditions which will enable

her to meet the needs of the other members of her family.

A mother can be helped to do some small things successfully, even though

she feels everything she has tried to do has turned out wrong. The mother

who is helped to feel better about herself physically, emotionally, and in-

tellectually is more likely to want to try to change conditions to enable her

child to grow physically, emotionally, and intellectually. A mother may

continuously feel defeated, because nothing around her has changed due to her

efforts. However, she may experience great delight when she sees her child

respond to something she has done with him. For instance, she may be rewarded

when her child learns to say a new word after she has said it for him, or

when her baby smiles at her when she smiles and pats him,

The Father's Role in the Program

Where does the father's role as a teacher and a change agent fit in?

The DARCEE Home Visiting Program has chosen to work most of the time with the

mother. This does not mean that the father is left out. Fathers have been

included in all phases of the home visiting program. They are regarded as
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very important family members. However, in choosing to work with mothers,

four considerations were made: (1) Mothers are most often at home; (2)

Mothers are very important persons in the lives of young children; (3)

Because she is usually the manager of the household, the mother's strength

to increase her ability to guide her children can be used as a channel to

improve the living conditions of her total family; and (4) Mothers will

continue to be in the home and remain important persons to their children

when the hose visiting program Is ended. On the basis of these considera-

tions DARCEE decided that our work would bring about the best and the longest

lasting results if the efforts of the home visiting program were focused on

the mother. We concluded that the mother is the key person in changing the

effects of outside influences on the family.

The Home Visitor's Role in the Program

The person who is responsible for carrying out the training program for

mothers is the home visitor. In sone situationd, such as in a school setting,

the home visitor will work wIth other members of the team sunh as classroom

teachers, social workers, program directors, etc., who will also help plan

and evaluate the program. The home visitor's job is to implement the program

with the mothers.

The role of the home visitor in working with the mothers is based on the

role of the mothers in working with their children. What the home visitor

does with the mothers depends on what the-mothers are going to be doing wIth

their children. Since the -sole of the mother is to be a teacher and a change

agent for the child, the role of the homo visitor is to be a teacher and a

change agent for the mother.

The home visitor teaches by-example. She does not tell the mother what

to do with her child. She shows the mother what to do. The home visitor is
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a role model for the mother. She acts the way she wants the mother to act.

The mother takes an active part in everything the home visitor is showing her

how to do. The mother "learns by doing," so to speak.

Different types of people have been home visitors. Both men and women

have worked in our programs. They can be professionals or non-professionals.

Home visitors of one racial group have usually worked with mothers of the

same racial group. However, our major concern centers around what the home

visitor can do well, instead of who he or she is.



How Is It Done?

The DARCEE Home Visiting Program is organized in a way that enables the

mother to start with what she can do. She then proceeds to work on more

difficult skills depending on the "reachable" goals which have been set for

her. In other words, the program is carefully sequenced. The experiences

which are provided for the mother are arranged in an order that moves from

easy to difficult skills. In a diagram this sequence of experiences looks

like this: (Starting from the left)

1. Observing

3. Increased
teaching
respongibili

2. Limited
teaching
responsibility

Figure 3a
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4. Complete
teaching
responsibility

At the same time the home visitor is guiding the mother through the

above steps, she is helping the mother to become independent and do things

for herself and by herself. The most important rule to follow when attempting

to build the independence of a person is to allow that person, first, to be

dependent on the individual who is going to help her learn how to be indepen-

dent. We have found that when our work with people has in some way been

successful, this rule has been carefully followed. This warning should be

heeded: "Don't push someone out of the nest too soon." If independence is

forced on someone too early in a program, the risk is extremely high that she
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will fail to do what she has been asked to do. From the information discussed

in Chapter II, it is obvious that mothers in this day and time do not need

any more frustrations in addition to those which they already have.

Let us quickly explain that this does not mean, however, that the home

visitor is a "big mama." As will be seen in the case study of the Evans

family in Chapter V building a strong relationship between the mother and the

home visitor is vital. This means that the home visitor is a friend who

listens and understands, but at the same time, does not pity or coddle the

mother. She will not do things for the mother. Through their friendship the

home visitor helps the mother learn to do things for herself. She continues

her support of what the mother is doing, but she does not take over what the

mother is doing. We believe this type of relationship is extremely important

in helping the mother develop a "can do" attitude. The mother gains more

confidence in what she can do as the home visitor allows her more and more

opportunities to do what she can do by herself.

Perhaps the most important job of the home visitor in providing indepen-

dence training for the mother is to determine exactly what the mother is

able to do by herself. This is the reason why the home visitor has to be a

sensitive person who keeps her eyes and ears constantly open to learn more

about the mother and how she is progressing.

The sequence of independence training for the mother can also be charted

in a fashion similar to Figure 3a. (Starting from the left)
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4. Mother is
independent.

3. Mother is more
independent.

2. Mother is slightly
less dependent on
the home visitor.

1. Mother is very dependent
on home visitor. Strong
one-to-one relationship
exists.

Figure 3b

Each oae of these steps in Figure 3b matches the steps of the sequence

of experiences in Figure 3a. When the mother is observing she is most

dependent on the home visitor. By the time she has taken over full teaching

responsibilities she will be independent.

Observation and limited teaching

At first the home visitor will help the mother carefully observe what

her child can do. When she is showing the mother how to find things in the

house which will help the child learn, she might ask the mother to watch one

special activity. At the same time she will be showing the mother how to talk

to her child to help him learn. For instance, the home visitor might say,

"Let's go over to the coal bucket, Mrs. Johnson, and see how many pieces of

coal Timmy can count."

Later when the home visitor is sure the mother is really seeing what is

happening to her child, the home visitor will start asking her to do some

small teaching duties. The home visitor will have thought very carefully

ahead of time about exactly what the mother can do. For instance:

The home visitor says, "Mts. Johnson, come over here to the

coal bucket and help Timmy count how many pieces of coal there are

in the buCket today." If the mother needs more help in knowing
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exactly what to do, the home visitor will give more directions and

explain, "You may point to the pieces of coal with your finger,

Mrs. Johnson, or you may pick them up so Timmy can see the pieces

better." If the mother already knows how to help her child do what

she asked him to do, then the home visitor will praise her. If

Mrs. Johnson used some way- to help Timmy count the coal, the home

visitor says something like this: "You did a good job, Timmy,

counting the four pieces of coal. I am glad you took the pieces of

coal out of the bucket and put them on the floor, so Timmy could see

them better, Mrs. Johnson! You helped Timmy do a good job!"

The home visitor may choose to work with more school-type activities

in order to help the mother feel secure in teaching one child. She can

carry out the same process of phasing the mother in as the teacher with both

home-type and school-type materials. The instance of counting coal is an

example of the use of a home-type material. An example of the use of a more

school-type material would be an instance of the home visitor picture-reading

a simple story to a mother and child:

The home visitor shows the cover of the book Farmer Tom Goes to

the Market to the mother and child. She asks the mother, "What do

you see on the cover of our book, Mrs. Johnson?" The mother explains

what pictures she sees on the cover. The home visitor continues,

"Let's pretend we can't read the title or name of the story. Now

we're going to give the story a new title or name. "Oh! Mrs. Johnson,

what do you suggest we call it?" The mother responds, "Mr. Brown
-

Sells His Vegetables." After several suggestions from the mother,

the home visitor asks the child, "What do you think the story is all

about?" Then taking the mother's title, the home visitor continues,
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"Let's read the story to see if our title would be a good one."

The home visitor tries to make the story fit the title as she fre-

quently says to the mother, "See the title could have been 'Mr.

Brown Sells His Vegetables.' You chose a good title." The morning

goes well and this visit has given the mother a feeling of impor-

tance and understanding.

Increased teaching Igaptonsibilty

After the mother seems to be very successful with small teaching duties,

the home visitor starts helping the mother teach her-child all by herself.

The home visitor gives the mother home assignments. We have found that these

assignments help the mother to be able to work on,specific things with her

child in between visits by the home visitor. A sample of follow-up home

assignments is included in the summary of the visit to the Lynne family in

Chapter IV.

Eventually the home visit is made up of a balance of activities conducted

by the mother and the home visitor. At this time the visit follows this

format:

"Greeter"

(Song or game led by home visitor to get activities started.

If other children are in the home at this time, they are encouraged

to sing or play the game.)

Activities for target child

1. Followup activity

This activity is taught by the mother. It is based on the

'assignment which the home visitor left the previous week.

While the mother is teaching the home visitor will be able

to see what the mother has been doing with her child during

the week.

4 4
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2. Introduction of new activity

This is usually a demonstration activity led by the home

visitor. It is used to lead into the home assignment. By

carefully observing and participating in this activity, the

mother gets an Idea of what she should be doing with her child

next.

Home assignment for the mother

The home visitor provides materials for the target child and

the other children so they can work by themselves. The mother and

home visitor are then able to talk and work alone. The home visitor

shows the mother exactly what to do with the home assignment. She

models, or imitates, questions which she wants the mother to ask

the child when she is carrying out the homa assignment.

A word of caution needs to be inserted here for our readers. The above

format which includes activities conducted by the mother and home assignments

has been uned when the mr.,ther is ready to do these things. In our program,

very intensive guided observation sessions with the mothers are necessary to

help them reach this .7evel of indepen( ence. In Chapter V you will notice

that Dottie Evans gets to the point of ronducting activities by herself after

the home v5sitor works with her for nine months. In this report note that

Mrs. Hardge is never able to make home assignments.

Mrs. Johnson in the second case study in Chapter IV does not receive a

home assignment in the first visit described. However, the home visitor leaves

the word wheel as an assignment for Mrs. Johnson and Bubba in the last part

which describes a visit three months later. These case studies point out

that different experiences and periods of time are necessary for guiding in-

div1O7Aal mothers to the point where they are able to teach on their own.
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Objectives of the Home Visiting Program

Before we can continue discussing what the home visitor program is and

how it is carried out, we need to take a closer look at what we hope will

happen to the mother during the program. The goal of the home visiting

program was stated in the first paragraph of this book. Perhaps you wonder

what we mean exactly when we say the goal is to help the mother be an effec-

tive teacher of her child. In our use of the home visiting approach in

working with mothers we have listed some objectives.

These objectives give more specific expectations which we have had for

the mothers. We have written down exactly what we want the mothers to do in

order to become effective teachers and change agents for their children.

The objectives do not include all the detailed objectives for individual

mothers. They provide the basic overall framework for our work in the fol-

lowing areas of skill development and attitude development.

Objectives for mothers

During the training program for mothers, a mother can be expected to

develop in the following areas of skills and attitudes.

I. Skill development

A. The mother will show improved sensory skills.

1. She will be able to carefully observe something with a

specific purpose in mind.

2. She will be able to focus her attention on something.

B. The mother will be able to organize her thinking.

1. She will be able to grasp the major concepts or big ideas

about things.

2. She will be able to take a situation apart and judge a

situation.

46



42

3. She will be able to show various ways of solving problems.

C. The mother will demonstrate increased ability to control her

environment.

1. She will provide and organize opportunities for learning

for her child.

a. She will be able to demonstrate her understanding of the

steps which are necessary in order fcr her child to be

successful in school and in a vocation.

b. She will be able to incr*:ase the amount and kind of

interaction between her and her child. The mother will

talk and listen more to her child.

(1) She will use a variety of ways of talking to her

child; asking questions and answering them; she

will specificially name or label things for the

Child, and will describe things using specific

words. In this way the mother will be a language

model for the child.

(2) She will use a variety of ways of reinforcing, her

child in her interaction with him. She will reward

him for what she wants him to do, instead of punish-

ing him for what she does not want him to do.

(3) She will encourage the child to explore and be

curious about his environment.

c. Slut will provide order and structure to the input whidh

is given to the child.

(1) She will provide a variety of indoor and outdoor

activities.
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(2) She will provide a variety of both commercial and

homemade materials in order to help the child learn.

(3) She will demonstrate her understanding of her child's

development by providing learning experiences in

which he can be successful but which also keep him

reaching up.

2. She will help bring order to the home environment.

a. She will help establish orderly routines in her home

with her family. Meals and bedtimes will be more

regular.

b. She will help establish consistent, predictable policies

for rearing the child.

c. She will order the objecta in the home such as clothing,

furniture, and utensils.

d. She will provide improved nutrition and health care for

the child.

II. Attitude development

A. The mother will be able to cope with challenging situations.

1. She will demonstrate patience in her interactions with the

child.

2. She will demonstrate persistence by staying with a task

until she has reached her goal.

B. The mother will be able to delay gratification by waiting for

future rewards instead of accepting immediate rewards.

C. The mother will feel very good about herself. In other words

she will develop a good self-concept.
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D. The mother will demonstrate trust in others (specifically the

home visitor, the classroom team, and the other mothers).

E. The mother will be able to function independently or all by

herself by the end of the program.

For those of us who have been involved in the work of the Demonstration

and Research Center for Early Education the words printed above have come

to life in our day to day interactions with young children and their mothers.

You will also see them come to life in Chapters IV and V.

These objectives have been used in the overall planning of our home

visiting program. They have been used as a "road map" to help us know where

we are going. You and your co-workers will need to draw your own road map

of objectives so you will know where you are going in your program. We can

suggest these objectives here as examples or models for you. However, we

cannot tell you which objective you will need to work on with individual

mothers in your home visiting program.

Overall program objectives

The objectives for mothers outlined above are based on what the mother

can do to meet the needs of the young child. The skills and attitudes to be

developed in the young child determine what objectives we have for the mother.

In turn, the home visitor's role is formed by what we hope will happen to the

child and what his mother will do with him. A more lengthy discussion of

these skills and attitudes and our reasons for emphasizing them is Included

in the book Before First Grade (Gray, et al, 1966).

The charts on the following pages show how the objectives for the mother

depend on the objectives for the child. It is important to note how every-

thing that the child, the mother, and the home visitor does fits into the

total home visiting approach. As you read the charts remember that the skills

and attitudes are placed in a special order.
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e
m
p
e
r
a
t
u
r
e
,
 
t
a
s
t
e
,
 
o
d
o
r
,

t
i
m
e
,
 
a
g
e
,
 
e
t
c
.

3
,
4
,
5
.
 
S
h
e
 
w
i
l
l
 
p
r
o
v
i
d
e

e
x
p
e
r
i
e
n
c
e
s
 
a
n
d
 
o
b
-

j
e
c
t
s
 
w
h
i
c
h
 
h
e
l
p
 
t
h
e

m
o
t
h
e
r
 
t
o
 
u
s
e
 
h
e
r

s
e
n
s
e
s
 
s
o
 
s
h
e
 
c
a
n
 
s
e
e
,

h
e
a
r
,
 
s
m
e
l
l
,
 
a
n
d
 
t
o
u
c
h

l
i
k
e
n
e
s
s
e
s
 
a
n
d
 
d
i
f
-

f
e
r
e
n
c
e
s
.

B
.
 
T
h
e
 
h
o
m
e
 
v
i
s
i
t
o
r
 
h
e
l
p
s
 
t
h
e

m
o
t
h
e
r
 
o
r
g
a
n
i
z
e
 
s
p
a
c
e
 
a
n
d

t
i
m
e
 
i
n
 
t
h
e
 
h
o
m
e
.

S
h
e

s
h
o
w
s
 
t
h
e
 
m
o
t
h
e
r
 
a
p
p
r
o
-

p
r
i
a
t
e
 
e
x
p
e
r
i
e
n
c
e
s
 
a
n
d

o
b
j
e
c
t
s
 
t
o
 
u
s
e
 
(
a
n
d
 
h
o
w

t
o
 
n
s
e
 
t
h
e
m
)
 
t
o
 
h
e
l
p
 
t
h
e

c
h
i
l
d
 
d
e
v
e
l
o
p
 
a
b
s
t
r
a
c
t

t
h
i
n
k
i
n
g
 
s
k
i
l
l
s
.

1
.
 
S
h
e
 
p
r
o
v
i
d
e
s
 
e
x
p
e
r
i
-

e
n
c
e
s
 
f
o
r
 
t
h
e
 
m
o
t
h
e
r

w
h
i
d
h
 
w
i
l
l
 
h
e
l
p
 
h
e
r
 
t
o

b
e
 
a
b
l
e
 
t
o
 
g
r
a
s
p
 
t
h
e

m
a
j
o
r
 
c
o
n
c
e
p
t
s
 
a
b
o
u
t

t
h
i
n
g
s
.

S
h
e
 
d
e
v
e
l
o
p
s

a
n
d
 
u
s
e
s
 
u
n
F
:
s
 
t
o
 
o
r
-

g
a
n
i
z
e
 
m
a
j
o
r
 
c
o
n
c
e
p
t
s

w
h
i
c
h
 
s
h
e
 
w
a
n
t
s
 
t
h
e

m
o
t
h
e
r
 
a
n
d
 
c
h
i
l
d
 
t
o

l
e
a
r
n
.



2
.
 
H
e
 
w
i
l
l
 
b
e
 
a
b
l
e
 
t
o

a
s
s
o
c
i
a
t
e
 
t
h
i
n
g
s
 
o
r

p
u
t
 
t
h
i
n
g
s
 
t
o
g
e
t
h
e
r

w
h
i
c
h
 
g
o
 
t
o
g
e
t
h
e
r
.

3
.
 
H
e
 
w
i
l
l
 
b
e
 
a
b
l
e
 
t
o

c
l
a
s
s
i
f
y
 
o
r
 
p
u
t
 
t
h
i
n
g
s

w
h
i
c
h
 
g
o
 
t
o
g
e
t
h
e
r
 
i
n

g
r
o
u
p
s
.

4
.
 
H
e
 
w
i
l
l
 
b
e
 
a
b
l
e
 
t
o

s
e
q
u
e
n
c
e
 
t
h
i
n
g
s
 
o
r
 
p
u
t

t
h
i
n
g
s
 
i
n
 
p
l
a
c
e
 
f
o
l
l
o
w
-

i
n
g
 
a
 
s
p
e
c
i
a
l
 
o
r
d
e
r
.

C
.
 
T
h
e
 
c
h
i
l
d
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
o
 
t
h
i
n
g
s
 
w
i
t
h
 
t
h
e

l
e
a
r
n
i
n
g
 
h
e
 
h
a
s
 
o
r
g
a
n
i
z
e
d

a
n
d
 
o
r
d
e
r
e
d
.

1
.
 
H
e
 
w
i
l
l
 
b
e
 
a
b
l
e
 
t
o

t
a
l
k
 
a
b
o
u
t
 
w
h
a
t
 
h
e

h
a
s
 
l
e
a
r
n
e
d
.

2
,
3
.
 
S
h
e
 
w
i
l
l
 
p
r
o
v
i
d
e
 
o
b
-

j
e
c
t
s
 
w
h
i
c
h
 
w
i
l
l
 
g
i
v
e

t
h
e
 
c
h
i
l
d
 
p
r
a
c
t
i
c
e
 
i
n

p
u
t
t
i
n
g
 
t
h
i
n
g
s
 
t
o
g
e
t
h
e
r

w
h
i
c
h
 
g
o
 
t
o
g
e
t
h
e
r
 
a
n
d

p
u
t
t
i
n
g
 
t
h
i
n
g
s
 
i
n
 
g
r
o
u
p
s
.

4
.
 
S
h
e
 
w
i
l
l
 
p
r
o
v
i
d
e
 
d
a
i
l
y

e
x
p
e
r
i
e
n
c
e
 
i
n
 
s
e
q
u
e
n
c
i
n
g

f
o
r
 
t
h
e
 
c
h
i
l
d
 
b
y
 
o
r
d
e
r
-

i
n
g
 
t
h
e
 
t
h
i
n
g
s
 
a
n
d
 
e
v
e
n
t
s

i
n
 
h
i
s
 
l
i
f
e
.

C
.
 
T
h
e
 
m
o
t
h
e
r
 
w
i
l
l
 
p
r
o
v
i
d
e
 
a
n
d

o
r
g
a
n
i
z
e
 
e
x
p
e
r
i
e
n
c
e
s
 
a
n
d
 
o
b
-

j
e
c
t
s
 
w
h
i
c
h
 
g
i
v
e
 
t
h
e
 
c
h
i
l
d

o
p
p
o
r
t
u
n
i
t
i
e
s
 
t
o
 
t
a
l
k
 
a
n
d

d
o
 
t
h
i
n
g
s
 
w
i
t
h
 
h
i
s
 
b
o
d
y
.

1
.
 
S
h
e
 
w
i
l
l
 
t
a
l
k
 
o
f
t
e
n
 
t
o

t
h
e
 
c
h
i
l
d
 
i
n
 
a
 
w
a
y
 
t
o

h
e
l
p
 
h
i
m
 
p
a
y
 
a
t
t
e
n
t
i
o
n

t
o
 
w
h
a
t
 
s
h
e
 
s
a
y
s
.

S
h
e

w
i
l
l
 
l
i
s
t
e
n
 
c
a
r
e
f
u
l
l
y

t
o
 
t
h
e
 
c
h
i
l
d
 
w
h
e
n
 
h
e

t
a
l
k
s
.

2
,
3
.
 
S
h
e
 
p
r
o
v
i
d
e
s
 
o
p
p
o
r
-

t
u
n
i
t
i
e
s
 
f
o
r
 
t
h
e
 
m
o
t
h
-

e
r
 
t
o
 
t
a
k
e
 
s
i
t
u
a
t
i
o
n
s

a
p
a
r
t
 
(
a
n
a
l
y
z
e
 
t
h
e
m
)

a
n
d
 
j
u
d
g
e
 
s
i
t
u
a
t
i
o
n
s

(
e
v
a
l
u
a
t
e
 
t
h
e
m
)
.
 
S
h
e

g
u
i
d
e
s
 
t
h
e
 
m
o
t
h
e
r
 
i
n

p
r
o
b
l
e
m
 
s
o
l
v
i
n
g

s
i
t
u
a
t
i
o
n
s
.

4
.
 
S
h
e
 
i
n
v
o
l
v
e
s
 
t
h
e
 
m
o
t
h
-

e
r
 
i
n
 
t
h
e
 
p
r
o
c
e
s
s
 
o
f

s
e
q
u
e
n
c
i
n
g
 
e
x
p
e
r
i
e
n
c
e
s

f
o
r
 
t
h
e
 
c
h
i
l
d
.

S
h
e

p
r
o
v
i
d
e
s
 
e
x
p
e
r
i
e
n
c
e

i
n
 
s
e
q
u
e
n
c
i
n
g
 
f
o
r
 
t
h
e

m
o
t
h
e
r
 
b
y
 
o
r
d
e
r
i
n
g
 
t
h
e

t
h
i
n
g
s
 
a
n
d
 
e
v
e
n
t
s
 
i
n

t
h
e
 
h
o
m
e
 
v
i
s
i
t
i
n
g

p
r
o
g
r
a
m
.

C
.
 
T
h
e
 
h
o
m
e
 
v
i
s
i
t
o
r
 
s
h
o
w
s

t
h
e
 
m
o
t
h
e
r
 
h
o
w
 
t
o
 
h
e
l
p

h
e
r
 
c
h
i
l
d
 
l
e
a
r
n
 
t
o
 
t
a
l
k

m
o
r
e
 
e
a
s
i
l
y
 
a
n
d
 
c
l
e
a
r
l
y
;

h
o
w
 
t
o
 
d
o
 
t
h
i
n
g
s
 
w
i
t
h

h
i
s
 
b
o
d
y
.

1
.
 
S
h
e
 
t
a
l
k
s
 
c
a
r
e
f
u
l
l
y

w
i
t
h
 
t
h
e
 
m
o
t
h
e
r
 
a
n
d

c
h
i
l
d
 
b
e
c
a
u
s
e
 
s
h
e

s
e
t
s
 
a
n
 
e
x
a
m
p
l
e
 
o
f

t
h
e
 
w
a
y
 
s
h
e
 
w
a
n
t
s

t
h
e
m
 
t
o
 
t
a
l
k
.

S
h
e

l
i
s
t
e
n
s
 
c
a
r
e
f
u
l
l
y

t
o
 
t
h
e
 
m
o
t
h
e
r
 
a
n
d

c
h
i
l
d
.



a
.
 
H
e
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
t
a
l
k
 
w
i
t
h
 
e
a
s
e
.

(
1
)
 
H
e
 
w
i
l
l
 
s
a
y
 
w
o
r
d
s

t
o
 
n
a
m
e
 
o
r
 
l
a
b
e
l
 
p
e
o
-

p
l
e
 
a
n
d
 
t
h
i
n
g
s
 
a
r
o
u
n
d

h
i
m
.

(
2
)
 
H
e
 
w
i
l
l
 
s
a
y
 
w
o
r
d
s

t
h
a
t
 
t
e
l
l
 
w
h
a
t
 
h
e
 
i
s

d
o
i
n
g
 
o
r
 
w
t
a
t
 
h
e
 
h
a
s

d
o
n
e
.

(
3
)
 
H
e
 
w
i
l
l
 
s
a
y
 
w
o
r
d
s

t
h
a
t
 
d
e
s
c
r
i
b
e
 
p
e
o
p
l
e

a
n
d
 
t
h
i
n
g
s
.

(
4
)
 
H
e
 
w
i
l
l
 
s
a
y
 
w
o
r
d
s

t
h
a
t
 
t
e
l
l
 
w
h
e
r
e
 
p
e
o
p
l
e

a
n
d
 
t
h
i
n
g
s
 
a
r
e
.

a
.
 
S
h
e
 
w
i
l
l
 
s
h
o
w
 
t
h
e

c
h
i
l
d
 
h
o
w
 
t
o
 
t
a
l
k
 
w
i
t
h

e
a
s
e
 
b
y
 
u
s
i
n
g
 
h
e
r
 
o
w
n

f
l
u
e
n
c
y
 
o
f
 
s
p
e
e
c
h
.

(
1
)
 
S
h
e
 
w
i
l
l
 
n
a
m
e
 
o
r

l
a
b
e
l
 
p
e
o
p
l
e
 
a
n
d
 
t
h
i
n
g
s

f
o
r
 
t
h
e
 
c
h
i
l
d
 
a
t
 
f
i
r
s
t

s
o
 
h
e
 
w
i
l
l
 
h
e
a
r
 
s
p
e
c
i
f
i
c

n
a
m
e
s
.
 
S
h
e
 
w
i
l
l
 
a
s
k
 
q
u
e
s
-

t
i
o
n
s
 
t
h
a
t
 
e
n
c
o
u
r
a
g
e
 
h
i
m

t
o
 
s
a
y
 
n
a
m
e
s
.

(
2
)
 
S
h
e
 
w
i
l
l
 
d
e
s
c
r
i
b
e

w
h
a
t
 
t
h
e
 
c
h
i
l
d
 
i
s
 
d
o
i
n
g

o
r
 
w
h
a
t
 
h
e
 
h
a
s
 
d
o
n
e
.

(
3
)
 
S
h
e
 
w
i
l
l
 
u
s
e
 
w
o
r
d
s

t
h
a
t
 
t
e
l
l
 
a
b
o
u
t
 
p
e
o
p
l
e

a
n
d
 
t
h
i
n
g
s
 
s
o
 
t
h
e
 
c
h
i
l
d

w
i
l
l
 
h
e
a
r
 
h
e
r
.

(
4
)
 
S
h
e
 
w
i
l
l
 
u
s
e
 
w
o
r
d
s

t
h
a
t
 
t
e
l
l
 
w
h
e
r
e
 
p
e
o
p
l
e

a
n
d
 
t
h
i
n
g
s
 
a
r
e
 
s
o
 
t
h
e

c
h
i
l
d
 
w
i
l
l
 
h
e
a
r
 
h
e
r
.

a
.
 
S
h
e
 
p
r
o
v
i
d
e
s
 
e
x
-

p
e
r
i
e
n
c
e
s
 
a
n
d
 
t
i
m
e
s

w
h
i
c
h
 
g
i
v
e
 
t
h
e
 
m
o
t
h
e
r

a
n
d
 
c
h
i
l
d
 
o
p
p
o
r
t
u
n
i
-

t
i
e
s
 
t
o
 
t
a
l
k
.

(
1
)
 
S
h
e
 
n
a
m
e
s
 
o
r
 
l
a
-

b
e
l
s
 
p
e
o
p
l
e
,
 
t
h
i
n
g
s
,

a
n
d
 
e
x
p
e
r
i
e
n
c
e
s
 
w
h
e
n

t
h
e
y
 
a
r
e
 
i
n
t
r
o
d
u
c
e
d

t
o
 
t
h
e
 
m
o
t
h
e
r
 
t
o

i
n
c
r
e
a
s
e
 
t
h
e
 
n
u
m
b
e
r

o
f
 
s
p
e
c
i
f
i
c
 
w
o
r
d
s
 
t
h
e

m
o
t
h
e
r
 
h
e
a
r
s
.

(
2
)
 
S
h
e
 
u
s
e
s
 
a
c
t
i
o
n

w
o
r
d
s
 
t
o
 
d
e
s
c
r
i
b
e
 
w
h
a
t

s
h
e
 
a
n
d
 
o
t
h
e
r
 
p
e
o
p
l
e

a
r
e
 
d
o
i
n
g
 
o
r
 
h
a
v
e

d
o
n
e
.

(
3
)
 
S
h
e
 
u
s
e
a
 
a
d
j
e
c
t
i
v
e
s

t
o
 
d
e
s
c
r
i
b
e
 
p
e
o
p
l
e
,

t
h
i
n
g
s
,
 
a
n
d
 
e
x
p
e
r
-

i
e
n
c
e
s
.

(
4
)
 
S
h
e
 
u
s
e
s
 
p
o
s
i
t
i
o
n

w
o
r
d
s
 
s
u
c
h
 
a
s
 
i
n
,
 
o
u
t
,

o
n
,
 
t
h
e
r
e
,

h
e
r
e
,
 
o
n

t
o
p
 
o
f
,
 
b
e
s
i
d
e
,
 
i
n

f
r
o
n
t
 
o
f
,
 
i
n
 
b
a
c
k
 
o
f
,

a
n
d
 
u
n
d
e
r
.



b
.
 
H
e
 
w
i
l
l
 
b
e
 
a
b
l
e
 
t
o

s
a
y
 
w
o
r
d
s
 
c
l
e
a
r
l
y
 
a
n
d

c
a
r
e
f
u
l
l
y
.

c
.
 
H
e
 
w
i
l
l
 
b
e
 
a
b
l
e
 
t
o

p
u
t
 
w
o
r
d
s
 
t
o
g
e
t
h
e
r
.

(
1
)
 
H
e
 
w
i
l
l
 
s
a
y
 
s
m
a
l
l

g
r
o
u
p
s
 
o
f
 
w
o
r
d
s
 
o
r

p
h
r
a
s
e
s
.

(
2
)
 
H
e
 
w
i
l
l
 
s
a
y
 
c
o
r
i
&

p
l
e
t
e
 
s
e
n
t
e
n
c
e
s
 
a
n
d

w
i
l
l
 
u
s
e
 
v
a
r
i
o
u
s
 
t
y
p
e
s

o
f
 
s
e
n
t
e
n
c
e
s
 
s
u
c
h
 
a
s

s
t
a
t
e
m
e
n
t
s
 
a
n
d
 
q
u
e
s
-

t
i
o
n
s
.

2
.
 
H
e
 
w
i
l
l
 
b
e
 
a
b
l
e
 
t
o
'
d
o

t
h
i
n
g
s
 
w
i
t
h
 
h
i
s
 
b
o
d
y
.

b
.
 
S
h
e
 
w
i
l
l
 
s
p
e
a
k
 
c
l
e
a
r
l
y

a
n
d
 
c
a
r
e
f
u
l
l
y
 
t
o
 
t
h
e
 
c
h
i
l
d

a
n
d
 
w
i
l
l
 
e
n
c
o
u
r
a
g
e
 
h
i
m
 
t
o

c
a
r
e
f
u
l
l
y
 
a
r
t
i
c
u
l
a
t
e
 
w
h
a
t

h
e
 
s
a
y
s
.

c
.
 
S
h
e
 
w
i
l
l
 
u
s
e
 
p
h
r
a
s
e
s

a
n
d
 
c
o
m
p
l
e
t
e
 
s
e
n
t
e
n
c
e
s
 
i
n

h
e
r
 
c
o
n
v
e
r
s
a
t
i
o
n
 
w
i
t
h
 
t
h
e

c
h
i
l
d
 
a
n
d
 
o
t
h
e
r
 
p
e
o
p
l
e
.

(
1
)
 
S
h
e
 
w
i
l
l
 
a
s
k
 
t
h
e
 
c
h
i
l
d

q
u
e
s
t
i
o
n
s
 
w
h
i
c
h
 
e
n
c
o
u
r
a
g
e

h
i
m
 
t
o
 
u
s
e
 
p
h
r
a
s
e
s
.

(
2
)
 
S
h
e
 
w
i
l
l
 
p
r
a
i
s
e
 
t
h
e

c
h
i
l
d
 
f
o
r
 
s
p
e
a
k
i
n
g
 
i
n

c
o
m
p
l
e
t
e
 
s
e
n
t
e
n
c
e
s
 
w
h
e
n

h
e
 
i
s
 
r
e
a
d
y
 
t
o
 
u
s
e
 
l
a
r
g
e
r

g
r
o
u
p
s
 
o
f
 
w
o
r
d
s
.

2
.
 
S
h
e
 
w
i
l
l
 
p
r
o
v
i
d
e
 
o
b
j
e
c
t
s

a
n
d
 
s
p
a
c
e
 
w
h
i
c
h
 
h
e
l
p
 
t
h
e

c
h
i
l
d
 
u
s
e
 
h
i
s
 
b
o
d
y
.

b
.
 
S
h
e
 
s
p
e
a
k
s
 
c
l
e
a
r
l
y

a
n
d
 
c
a
r
e
f
u
l
l
y
 
f
o
r

t
h
e
 
m
o
t
h
e
r
 
a
n
d
 
c
h
i
l
d

a
n
d
 
e
n
c
o
u
r
a
g
e
s
 
t
h
e
m

t
o
 
c
a
r
e
f
u
l
l
y
 
a
r
t
i
c
u
-

l
a
t
e
 
w
h
a
t
 
t
h
e
y
 
s
a
y
.

c
.
 
S
h
e
 
u
s
e
s
 
p
h
r
a
s
e
s
 
&

c
o
m
p
l
e
t
e
 
s
e
n
t
e
n
c
e
s

i
n
 
h
e
r
 
c
o
n
v
e
r
s
a
t
i
o
n
.

(
1
)
,
(
2
)
 
S
h
e
 
r
e
m
i
n
d
s

t
h
e
 
m
o
t
h
e
r
 
t
o
 
u
s
e

p
h
r
a
s
e
s
,
 
c
o
m
p
l
e
t
e

s
e
n
t
e
n
c
e
s
 
a
n
d
 
v
a
r
i
o
u
s

w
a
y
s
 
o
f
 
t
a
l
k
i
n
g
 
t
o

t
h
e
 
c
h
i
l
d
.

2
.
 
S
h
e
 
s
u
g
g
e
s
t
s
 
t
o
 
t
h
e

m
o
t
h
e
r
 
a
n
d
 
s
h
o
w
s
 
h
e
r

e
x
p
e
r
i
e
n
c
e
s
 
a
n
d
 
o
b
-

j
e
c
t
s
 
w
h
i
c
h
 
w
i
l
l

h
e
l
p
 
t
h
e
 
c
h
i
l
d
 
u
s
e

h
i
s
 
s
m
a
l
l
 
a
n
d
 
l
a
r
g
e

m
u
s
c
l
e
s
.



a
.
 
H
e
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o

u
s
e
 
h
i
s
 
s
m
a
l
l

m
u
s
c
l
e
s

t
o
 
h
o
l
d
 
a
n
d
 
c
a
r
r
y

t
h
i
n
g
s
 
a
n
d
 
t
o
 
c
u
t
,

p
a
s
t
e
,
 
p
a
i
n
t
,

c
o
l
o
r
,

d
r
a
w
,
 
a
n
d
l
a
c
e
 
i
n

o
r
d
e
r
 
t
o
 
u
s
e
 
h
i
s

h
a
n
d
s
,
 
f
i
n
g
e
r
s
,

a
n
d

e
y
e
s
 
t
o
g
e
t
h
e
r

i
n
 
m
a
n
y

w
a
y
s
.

b
.
 
H
e
 
w
i
l
l
 
b
e
 
a
b
l
e
 
t
o

u
s
e
 
h
i
s
 
l
a
r
g
e

m
u
s
c
l
e
s

i
n
 
h
i
s
 
a
r
m
s
,
 
h
a
n
d
s
,

l
e
g
s
,
 
a
n
d
 
f
e
e
t
 
i
n
 
o
r
-

d
e
r
 
t
o
 
w
a
l
k
,
 
r
u
n
,
 
p
u
s
h
,

p
u
l
l
,
 
s
w
i
n
g
,
 
j
u
m
p
,

t
h
r
o
w
,
 
c
a
t
c
h
,
 
s
k
i
p
,

a
n
d

r
i
d
e
 
w
h
e
e
l
 
t
o
y
s
.

I
I
.
T
h
e
 
c
h
i
l
d
 
d
e
v
e
l
o
p
s
 
a
t
t
i
-

t
u
d
e
s
 
a
b
o
u
t
 
h
i
m
s
e
l
f
,
 
o
t
h
e
r

p
e
o
p
l
e
,
 
t
h
i
n
g
s
,
 
a
n
d
 
e
x
p
e
r
-

i
e
n
c
e
s
 
w
h
i
c
h
 
h
e
l
p
 
h
i
m
 
l
e
a
r
n
.

A
.
 
T
h
e
 
c
h
i
l
d
 
w
i
l
l
 
f
e
e
l
 
g
o
o
d

a
b
o
u
t
 
h
i
m
s
e
l
f
 
a
n
d
 
f
e
e
l

t
h
a
t
 
h
e
 
i
s
 
a
n
 
i
m
p
o
r
t
a
n
t

p
e
r
s
o
n
.

a
.
 
S
h
e
 
w
i
l
l
 
p
r
o
v
i
d
e
 
t
o
y
s
,

s
c
i
s
s
o
r
s
,
 
p
a
s
t
e
,
 
p
a
i
n
t
,

c
r
a
y
o
n
s
,
 
p
a
p
e
r
,
 
s
t
r
i
n
g
s
,

a
n
d
 
o
t
h
e
r
 
m
a
t
e
r
i
a
l
s
 
f
o
r

t
h
e
 
c
h
i
l
d
.

b
.
 
S
h
e
 
w
i
l
l
 
p
r
o
v
i
d
e
 
s
a
f
e

i
n
d
o
o
r
 
a
n
d
 
o
u
t
d
o
o
r
 
p
l
a
y

s
p
a
c
e

f
o
r
 
t
h
e
 
c
h
i
l
d

w
h
i
c
h
 
w
i
l
l
 
a
l
l
o
w
 
h
i
m
 
t
o

w
a
l
k
,
 
r
u
n
,
 
j
u
m
p
,
 
a
n
d

p
l
a
y
 
w
i
t
h
 
t
o
y
s
.

I
I
.
 
T
h
e
 
m
o
t
h
e
r
 
d
e
v
e
l
o
p
s

a
t
t
i
t
u
d
e
s

w
h
i
c
h
 
h
e
l
p
 
h
e
r
 
b
e
 
a
 
b
e
t
t
e
r

t
e
a
c
h
e
r
 
f
o
r
 
h
e
r
 
c
h
i
l
d
.

A
.
 
T
h
e
 
m
o
t
h
e
r
 
w
i
l
l
 
s
h
o
w
 
t
h
e

c
h
i
l
d
 
t
h
a
t
 
s
h
e
 
f
e
e
l
s
 
g
o
o
d

a
b
o
u
t
 
h
e
r
s
e
l
f
 
a
n
d
 
a
b
o
u
t

h
i
m
.
 
B
y
 
i
n
c
l
u
d
i
n
g
 
h
i
m
 
i
n

f
a
m
i
l
y
 
a
c
t
i
v
i
t
i
e
s

a
n
d

c
a
l
l
i
n
g
 
h
i
m
 
b
y
 
h
i
s
 
n
a
m
e

s
h
e
 
w
i
l
l
 
h
e
l
p
 
h
i
m
 
f
e
e
l

i
m
p
o
r
t
a
n
t
 
a
t
 
h
o
m
e
.

a
.
 
S
h
e
 
p
r
o
v
i
d
e
s
 
o
p
-

p
o
r
t
u
n
i
t
i
e
s
 
f
o
r
 
t
h
e

m
o
t
h
e
r
 
t
o
 
u
s
e
 
h
e
r

s
m
a
l
l
 
m
u
s
c
l
e
s
 
s
u
c
h

a
s
 
s
e
w
i
n
g
 
o
r
 
p
r
e
-

p
a
r
i
n
g
 
i
n
s
t
r
u
c
t
i
o
n
a
l

m
a
t
e
r
i
a
l
s
 
f
o
r
 
t
h
e

c
h
i
l
d
.

b
.
 
S
h
e
 
h
e
l
p
s
 
t
h
e

m
o
t
h
e
r
 
o
r
g
a
n
i
z
e
 
s
a
f
e

p
l
a
y
 
a
r
e
a
s
.
 
S
h
e

s
h
o
w
s
 
h
e
r
 
h
o
w
 
t
o

m
a
k
e
 
l
a
r
g
e
 
t
o
y
s
 
f
r
o
m

h
o
u
s
e
h
o
l
d
 
a
r
t
i
c
l
e
s

s
u
c
h
 
a
s
 
b
o
x
e
s
,

b
o
a
r
d
s
,
 
a
n
d
 
r
o
p
e
.

I
I
.
T
h
e
 
h
o
m
e
 
v
i
s
i
t
o
r
 
s
e
t
s
 
a
n

e
x
a
m
p
l
e
 
f
o
r
 
a
l
l

t
h
e
 
a
t
t
i
-

t
u
d
e
s
 
s
h
e
 
w
a
n
t
s
 
t
o
 
h
e
l
p

t
h
e
 
m
o
t
h
e
r
 
a
n
d
 
c
h
i
l
d

d
e
v
e
l
o
p
.

A
.
 
T
h
e
 
h
o
m
e
 
v
i
s
i
t
o
r
 
p
r
o
-

v
i
d
e
s
 
e
x
p
e
r
i
e
n
c
e
s
 
w
h
i
c
h

h
e
l
p
 
t
h
e
 
m
o
t
h
e
r
 
a
n
d

c
h
i
l
d
 
f
e
e
l
 
g
o
o
d
 
a
b
o
u
t

t
h
e
m
s
e
l
v
e
s
.

S
h
e
 
c
o
n
-

d
u
c
t
s
 
m
a
n
y
 
a
c
t
i
v
i
t
i
e
s

w
i
t
h
 
t
h
e
 
m
o
t
h
e
r
 
a
n
d

c
h
i
l
d
 
w
h
i
c
h
 
h
e
l
p
 
t
h
e
m

k
n
o
w
 
t
h
e
m
s
e
l
v
e
s
.



B
.
 
T
h
e
 
c
h
i
l
d
 
w
i
l
l
 
f
e
e
l
 
t
h
a
t

h
e
 
c
a
n
 
d
o
 
t
h
i
n
g
s
.

C
.
 
T
h
e
 
c
h
i
l
d
 
w
i
l
l
 
t
r
u
s
t

o
t
h
e
r
 
p
e
o
p
l
e
.

D
.
 
T
h
e
 
c
h
i
l
d
 
w
i
l
l
 
f
e
e
l

t
h
a
t
 
l
e
a
r
n
i
n
g
 
i
s
 
f
u
n

a
n
d
 
w
i
l
l
 
w
a
n
t
 
t
o
 
f
i
n
d

a
b
o
u
t
 
t
h
i
n
g
s
.

E
.
 
T
h
e
 
c
h
i
l
d
 
T
e
a
l
 
b
e

a
b
l
e
 
t
o
 
d
o
 
t
h
i
n
g
s
 
b
y

h
i
m
s
e
l
f
 
w
i
t
h
 
c
o
n
t
i
n
u
a
l
l
y

l
e
s
s
 
h
e
l
p
 
f
r
o
m
 
o
t
h
e
r
s
.

B
.
 
T
h
e
 
m
o
t
h
e
r
 
w
i
l
l
 
p
r
o
v
i
d
e

a
c
t
i
v
i
t
i
e
s
 
w
h
i
c
h
 
t
h
e
 
c
h
i
l
d

c
a
n
 
d
o
 
s
u
c
c
e
s
s
f
u
l
l
y
 
b
u
t

w
h
i
c
h
 
k
e
e
p
 
t
h
e
 
c
h
i
l
d
 
r
e
a
c
h
-

i
n
g
 
u
p
.

S
h
e
 
t
e
l
l
s
 
h
i
m
 
w
h
e
n

h
e
 
d
o
e
s
 
s
o
m
e
t
h
i
n
g
 
w
e
l
l
.

C
.
 
T
h
e
 
m
o
t
h
e
r
 
w
i
l
l
 
d
o
 
t
h
i
n
g
s

w
i
t
h
 
t
h
e
 
c
h
i
l
d
 
i
n
 
a
 
c
a
r
e
-

f
u
l
 
w
a
y
 
s
o
 
h
e
 
w
i
l
l
 
t
r
u
s
t

h
e
r
 
f
i
r
s
t
.
 
S
h
e
 
w
i
l
l
 
p
r
o
-

v
i
d
e
 
o
p
p
o
r
t
u
n
i
t
i
e
s
 
f
o
r

t
h
e
 
c
h
i
l
d
 
t
o
 
b
e
 
w
i
t
h
 
o
t
h
e
r

c
h
i
l
d
r
e
n
 
a
n
d
 
a
d
u
l
t
s
.

D
.
 
T
h
e
 
m
o
t
h
e
r
 
w
i
l
l
 
p
r
e
s
c
A
t

e
x
p
e
r
i
e
n
c
e
s
 
a
n
d
 
o
b
j
e
c
t
s
 
t
o

t
h
e
 
c
h
i
l
d
 
i
n
 
a
n
 
e
n
t
h
u
s
i
a
s
t
i
c

m
a
n
n
e
r
.
 
S
h
e
 
w
i
l
l
 
p
r
o
v
i
d
e

a
c
t
i
v
i
t
i
e
s
 
w
h
i
c
h
 
h
e
i
f
t
h
e

c
h
i
l
d
 
e
x
p
l
o
r
c
 
t
h
i
n
g
s
 
a
n
d

b
e
 
c
u
r
i
o
u
s
 
a
b
o
u
t
 
t
h
i
n
g
s
.

S
h
e
 
w
i
l
l
 
i
n
t
r
o
d
u
c
e
 
s
c
h
o
o
l
-

t
y
p
e
 
m
a
t
e
r
i
a
l
s
 
t
o
 
t
h
e
 
c
h
i
l
d
.

E
.
 
T
h
e
 
m
o
t
h
e
r
 
w
i
l
l
 
p
r
o
v
i
d
e
 
o
b
-

j
e
c
t
s
 
a
n
d
 
e
x
p
e
r
i
e
n
c
e
s
 
w
h
i
c
h

p
e
r
m
i
t
 
t
h
e
 
c
h
i
l
d
 
t
o
 
w
o
r
k
 
b
y

h
i
m
s
e
l
f
.
 
S
h
e
 
w
i
l
l
 
p
r
a
i
s
e
 
h
i
m

f
o
r
 
d
o
i
n
g
 
m
o
r
e
 
f
o
r
 
h
i
m
s
e
l
f
.

B
.
 
T
h
e
 
h
o
m
e
 
v
i
s
i
t
o
r
 
p
r
a
i
s
e
s

t
h
e
 
m
o
t
h
e
r
 
a
n
d
 
c
h
i
l
d

f
o
r
 
t
h
e
 
t
h
i
n
g
s
 
t
h
e
y

c
a
n
 
d
o
 
w
e
l
l
.

C
.
 
T
h
e
 
h
o
m
e
 
v
i
s
i
t
o
r
 
d
o
e
s

t
h
i
n
g
s
 
w
i
t
h
 
t
h
e
 
m
o
t
h
e
r

a
n
d
 
c
h
i
l
d
 
i
n
 
4
 
c
a
r
e
f
u
l

w
a
y
 
s
o
 
t
h
e
y
 
w
i
l
l
 
d
e
v
e
l
-

o
p
 
t
r
u
s
t
 
i
n
 
h
e
r
.
 
S
h
e

p
r
o
v
i
d
e
s
 
o
p
p
o
r
t
u
n
i
t
i
e
s

f
o
r
 
t
h
e
 
m
o
t
h
e
r
 
t
o
 
d
o

t
h
i
n
g
s
 
w
i
t
h
 
o
t
h
e
r

m
o
t
h
e
r
s
 
a
n
d
 
m
a
n
y

o
t
h
e
r
 
p
e
o
p
l
e
.

D
.
 
T
h
e
 
h
o
m
e
 
v
i
s
i
t
o
r
 
s
h
o
w
s

t
h
e
 
m
o
t
h
e
r
 
h
o
w
 
t
o
 
p
r
e
-

s
e
n
t
 
e
x
p
e
r
i
e
n
c
e
s
 
a
n
d

o
b
j
e
c
t
s
 
t
o
 
t
h
e
 
c
h
i
l
d

i
n
 
a
n
 
e
n
t
h
u
s
i
a
s
t
i
c
 
m
a
n
-

n
e
r
.
 
S
h
e
 
p
r
o
v
i
d
e
s
 
e
x
-

p
e
r
i
e
n
c
e
s
 
w
h
i
c
h
 
h
e
l
p

t
h
e
 
m
o
t
h
e
r
 
u
s
e
 
h
e
r

c
u
r
i
o
s
i
t
y
.

E
.
 
T
h
e
 
h
o
m
e
 
v
i
s
i
t
o
r
 
s
h
o
w
s

t
h
e
 
m
o
t
h
e
r
 
h
o
w
 
t
o
 
h
e
l
p

t
h
e
 
c
h
i
l
d
 
w
o
r
k
 
i
n
d
e
p
e
n
-

d
e
n
t
l
y
.

S
h
e
 
h
e
l
p
s
 
t
h
e

m
o
t
h
e
r
 
t
o
 
b
e
 
a
b
l
e
 
t
o

f
u
n
c
t
i
o
n
 
i
n
d
e
p
e
n
d
e
n
t
l
y
.



F
.
 
T
h
e
 
c
h
i
l
d
 
w
i
l
l
 
b
e
 
a
b
l
e
 
t
o

s
t
a
y
 
w
i
t
h
 
a
 
t
a
s
k
 
u
n
t
i
l

i
t

i
s
 
d
o
n
e
.

G
.
 
T
h
e
 
c
h
i
l
d
 
w
i
l
l
 
b
e
 
a
b
l
e
 
t
o

w
a
i
t
 
f
o
r
 
a
 
r
e
w
a
r
d
.

F
.
 
T
h
e
 
m
o
t
h
e
r
 
w
i
l
l
 
p
r
o
v
i
d
e

o
b
-

j
e
c
t
s
 
a
n
d
 
e
x
p
e
r
i
e
n
c
e
s

w
h
i
c
h

r
e
q
u
i
r
e
 
t
h
e
 
c
h
i
l
d
 
t
o
 
p
e
r
-

s
i
s
t
 
i
n
 
o
r
d
e
r
 
t
o
 
c
o
m
p
l
e
t
e

t
h
e
m
.

G
.
 
T
h
e
 
m
o
t
h
e
r
 
w
i
l
l
 
p
r
o
v
i
d
e
 
o
p
-

p
o
r
t
u
n
i
t
i
e
s
 
w
h
i
c
h
 
r
e
q
u
i
r
e

t
h
e
 
c
h
i
l
d
 
t
o
 
w
a
i
t
.

S
h
e
 
w
i
l
l

e
n
c
o
u
r
a
g
e
 
h
i
m
 
t
o
 
t
a
k
e
 
t
u
r
n
s

d
o
i
n
g
 
t
h
i
n
g
s
 
w
i
t
h
 
o
t
h
e
r

p
e
o
p
l
e
.

S
h
e
 
w
i
l
l
 
g
i
v
e
 
t
h
e

c
h
i
l
d
 
r
e
w
a
r
d
s
 
a
f
t
e
r
 
h
e
 
h
a
s

w
a
i
t
e
d
.

F
.
 
T
h
e
 
h
o
m
e
 
v
i
s
i
t
o
r
 
p
e
r
-

s
i
s
t
s
 
i
n
 
a
l
l
 
h
e
r
 
c
-

t
i
v
i
t
i
e
s
 
u
n
t
i
l
 
s
h
e

h
a
s
 
d
o
n
e
 
w
h
a
t
 
s
h
e
 
i
n
-

t
e
n
d
e
d
 
t
o
 
d
o
.
 
S
h
e

s
u
g
g
e
s
t
s
 
t
o
 
t
h
e
 
m
o
t
h
e
r

a
n
d
 
s
h
o
w
s
 
h
e
r
 
h
o
w
 
t
o

u
s
e
 
m
a
t
e
r
i
a
l
s
 
a
n
d
 
e
x
-

p
e
r
i
e
n
c
e
s
 
t
o
 
h
e
l
p
 
t
h
e

c
h
i
l
d
 
p
e
r
s
i
s
t
.

G
.
 
T
h
e
 
h
o
m
e
 
v
i
s
i
t
o
r
 
p
r
o
-

v
i
d
e
s
 
s
i
t
u
a
t
i
o
n
s
 
w
h
i
c
h

r
e
q
u
i
r
e
 
t
h
e
 
m
o
t
h
e
r
 
t
o

w
a
i
t
 
f
o
r
 
a
 
r
e
w
a
r
d
.

S
h
e
 
g
i
v
e
s
 
r
e
w
a
r
d
s
 
t
o

t
h
e
 
m
o
t
h
e
r
.

S
h
e
 
m
a
k
e
s

s
u
g
g
e
s
t
i
o
n
s
 
t
o
 
t
h
e

m
o
t
h
e
r
 
a
b
o
u
t
 
*
g
a
y
s
 
t
o

m
a
n
a
g
e
 
h
e
r
 
m
o
n
e
y

t
h
a
t

r
e
q
u
i
r
e
 
d
e
l
a
y
 
o
f

g
r
a
t
i
f
i
c
a
t
i
o
n
.



53

Your techniques as a home visitor

Your I.cperiences will be so varied that it is almost impossible to set

down a list of techniques for you to imitate. We do not think this would

be a desirable list to make, even If it could be done. The one guiding

principle is that each visit will probably be handled differently. People

are different. Ttieae differences are discussed in more detail at the end

of Chapter VI. The home visitor must take her cue from the particular

mother as to how to proceed with her work.

Learning "how" to make home visits is a process developed over time.

The process involves planning, trying out your plans in a visit, and then

think carefully about what happeLed during the visit. The important task of

reliving and rethinking the visit is called evaluating the visit.

The home visitor will need to look very carefully at the parts of the

visit that seemed to go well. Were the smoother, more successful parts of

her visit a result of her planning? Did they iust happen by chance? Did

she hit upon a technique that worked? Would it work another time with an-

other person in a similar situation?

The home visitor will also need to look very honestly at the parts of

the visit which did not go well. She should try to think of other ways of

handling the situations that caused the visit to be less smooth. Questions

like these are good ones to be discussed with a supervisor. Many home

visitors make a practice of writing down their evaluations of their visits.

In this way they become "self teachers." They have a permanent record of

their own growth and progress as well as a record ot the growth and progress

of the mothers.
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In the next two chapters you will see how some home visitors handled

some individual situations. Note how they carefully wrote down their plans

and reported on their visits. Many times they explained how they evaluated

what went well acid what could have been improved during the home visit. We

hope that the suggestions which are offered in Chapters IV and V will be

stored in the back of your mind for use if you meet similar eituations in

your experiences as a home visitor.
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Chapter IV

THE HOME VISITOR IN ACTION

Introduction

In the case studies Ohich are recorded in this chapter and Chapter V

we are eager for the readers and users of this manual to be aware of some

of the situations which have occurred before and after the episodes which

are described. The common experience which all the home visitors in the

case studies shared was putting in many hours of thinking, planning, and

evaluating by themselves and with co-workers.

You will notice in the first case study that the home visitor has

been asked to make a visit to Mrs. Baker's home by the director of the

parent-child center. He had become aware of this need by a social worker's

recommendation. In the next chapter Mrs. Hardge has also been asked to

make the first visit to the Evans' home by her co-workers. These cases

describe "special purpose" types of home visits. In other words the home

visitors made these first visits for rpecial reasons. Later, in December

through August visits in the Evans' home, another type of home visit is

described. In these case studies the emphasis is on learning activities.

The reports of visits to the Johnson and Lynne homes also describe home

visits in which learning is the focus.

The cases included in these two chapters are based on actual experiences

of home visitors working with families who were participating in DARCEE

projects. Much of this information is taken directly from our home visitors'

accounts of their encounters with a variety of people wad situations. From

the list of authors in the front of this book, you will notice that Mrs.

Horton whom you meet In the summary of the visit to the Lynne family, and

Mrs. Hardge whom you follow through the recording of the Evans family visits

are home visitors at DARCEE.

5.5
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The following reports, summaries, and detailed recording of home

visits show our home visitors in action. The three vital processes which

are necessary for the success of the program are demonstrated:

1. process of planning, implementation (carrying out), and evaluation.

2. process of sequencing.

3. process of interaction which is the basis of building good rela-

tionships between all people involved.
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Report of a First Visit with the Baker Family

The Home Visitor Plans the Home Visit

In planning for this visit, the home visitor remembered some of the

things she had learned about working with people. A major goal of the home

visitor is to be a meaningful person in helping a family "do the best it

can with what it has." Hopefully, a home visitor at least has three things

going for her as she makes this effort:

1. She is reaching out to a family with a positive purpose and atti-

tude. She has something to offer.

2. She is open-minded - ready to listen to and really hear a mother

express her feelings or talk'about her problems. She takes her

cues from the mother and begins where the mother Is.

3. She is persistent and goes back until she is sure a mother's

distrust, hostility, disinterest, or any other negative response

cannot be overcome.

Many times a home visitor will go to a home to offer a service that has

not been requested. There is no one approach to use in explaining who she

is and the service she has to offer. The home visitor will be received in

different ways, too - from a surface friendliness of "come xn in" to a

suspiciousness or distrust to the extent that there is no answer to the

knock on the door. Every visit will be different.

A home visitor will approach some parents who are so needful themselves

that these parents must be "given to" before they can "give." They must

see cl6arly-that they are, in their own right, persons of worth and that

there is a genuine interest in them as individuals.

4...:}; 62
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The Home Visitor Carries Out the Home Visit

The Parent Child Center Director asked the home visitor to see Mrs.

Baker after a social worker called to suggest she needed some help because

the task of being a mother was overwhelming for her. Mrs. Baker was 22 years

old, divorced, and the mother of three preschool children. The social

worker described Mrs. Baker as immature, "just a child herself," but a

person with some strengths and abilities. However, she thought Mrs. Baker

often got so bogged down with the demands of the children and household

responsibilities that at home 'she just gave up." The social worker had

helped Mrs. Baker find part-time employment and it seemed to mean a lot to

her to be partially self-supporting. Also, Mrs. Baker felt it was good to

be away from all the confusion at home some of the time.

First Visit

Mrs. Baker came to the door when the home visitor knocked. The home

visitor said, "I'm from the Parent Child Center over on 21st Street, across

from City Hospital. Have you seen our building?" Mrs. Baker mumbled, "Yeah,

I believe so, but I don't know anything about it." The home visitor explained

that it was a place that offered different types of programs for parents and

their young children and asked Mrs. Baker if she could tell her about one

of the programs she thouet Mrs. Baker might be interested in. Mrs. Baker

said she didn't believe so, because she already had a place to leave her

children when she was working. The home visitor said she was glad to know

that because she knew this was a problem for mothers sometimes when they

worked, but that she would like to tell Mrs. Baker about a program where

someone came to the home to work with mothers and their children. Mrs.

Baker said, "You're right about it being a problem to work and find a place

to leave your children and worst of ail is getting tham back and forth."
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"I really would like to hear about how you worked it out," the home visitor

ss1d. Mrs. Baker said, "Well come on in but don't look at this house." The

home visitor assured her that she knew how hard it was to keep up with

everything--that she couldn't possibly keep everything just so-so all the

time. "And speaking of so-so," the home visitor said as she looked through

the kitchen door just in front of her, "I don't believe I've ever seen a

shinier kitchen floor." "I do take pride in. my kitchen," Mrs. Baker said

with a smile.

"Sometimes I feel like I'm going around in circles," Mrs. Baker said.

She then explained that she liked her job, but she was so tired when she got

home she just wanted to collapse. She said she had always been bothered

with backaches. She pointed out that with no i1usband to help out, her situa-

tion was even worse. The home visitor gave her much support saying she

knew how hard it must be to keep going When one didn't feel well and recog-

nizing how hard it was when one person. had the responsibility for everything.

Mrs. Baker continued to talk about her feelings and problems while the home

visitor gave her understanding, support, and praise (praise, for example,

when Mrs. Baker said she had never missed a days work or been late during

the four months she had been at her job).

Mrs. Baker said, "Oh my goodness, what time it it? I was supposed to

pick the children up at three o'clock." The home-visitor said it was ten

minutes past-could she drop Mrs. Baker by to get them. Mr. . Baker-said' it_

was just around the corner, but it would be a help if it wasn't too much

trouble.

As they drove around the corner, the home visitor asked if she could

come back one day later in the week. Mts. Baker .said,."You come ahead. I'll

be home except on Wednesday and,Friday. I don't get home until about

64
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2 o'clock." The home visitor said, "How about Thursday morning around

10 o'clock?" "Fine," Mrs. Baker said as she hurriedly got out of the car,

"Thanks for the ride, I'll see you."
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Evaluation

In evaluating this home visit, hexe are soide questions you can dis-

1. Why did the hove visitor go to this home?

2. What were the results?

3. What do yo think the home visitor thinks about Mrs. Baker?

4. What do you think Mrs. Baker thinks about the home visitor?

5. What are some poSsibilities regarding the next visit?

6. What are some of the things the home visitor said or did that

you think were good? Why?

7. What do you think could have been handled another way? Why?

6 6
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REPORT OF TWO HOME VISITS TO THE JOHNSON FAMILY

IntrOduction

The home visitor has already made several visits to the Johnson home

to get acquainted with Mrs. Johnson. Her youngest child, Bubba, is in

the first grade in a public-elementary schoolr The home visitor's job is

to help Mrs. Johnson so she can help Bubba do a better job with his school

work.



The Home Visitor Plans for the Visit

Before going to the Johnson home, the home visitor prepared a plan.

She reminded herself again that her main job was to help Mrs. Johnson to

be an effective teacher for her son Bubba. First, she read over the plans

she used for this family during the past weeks. She remembered that Mrs.

Johnson was doing a good job in reading stories to'Bubba and then discussing

them with him. She also realized that a few weeks had passed since she

discussed Bubba's school work with Mrs. Johnson. When she read her evalua-

tion of last week's home visit she saw that Bubba was having difficulty

printing letters. The trainer had suggested that the boy might be having

trouble in getting his hands and eyes working together and that some cutting

and pasting activities might help.

Naw the home visitor had three ideas for the next visit:

1. discuss Bubba's school work with Mrs. Johnson,

2. use a cut and paste activity with Bubba and his mother,

3. continue to help Mrs. Johnson with her story reading.

Next, the home visitor wrote objectives for each of her ideas.

I. Objectives

A. For the mother

1. to get an idea of how aware mother is of what child is

doing in school.

2. to determine how much help mother is giving child with home

work.

. to give positive feedback to mother for any of her report

which indicates that she is helping the child in this way.
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5. to model positive feedback and language stimulation be-

havior for the mother during the story reading and cut

and paste activities.

B. For the child

1. to be able to answer questions about the story.

2. to be able to handle scissors and cut accurately.

3. to be able to paste cut-outs on paper to make picture.

4. to be able to tell a story about this picture.

II. Materials

1. Storybook - The Littlest Snowman

2. Large piece of white construction paper

3. Packet of small pieces of colored construction paper

4. Scissors and paste
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The Home Visitor Carries Out the Visit

As the home visitor arrived on this particular visit, she was greeted

on the street by several neighborhood children who seemed to know all about

her. She was surprised and felt good. She was prepared and on time. Mrs.

Johnson met the visitor at the door. She had her coat on. "You just go on

with Bubba, I'll be back," she said as she brushed by the startled home

visitor.

The home visitor felt like leaving too. "How can I teach the mother if

she's not here? What's the use?" she thought. And then she remembered

her trainer's advice, "If you lose the mother, work through the child. Show

her what the child can do and, more.than likely, you'll get her back."

The bewildered child sat waiting on the bed which was in a room that

served as both a living and sleeping room. "Hi Bubba! Don't you look smart

today." He didn't look up. (Try, try, try!) "How would you like to see

what I've brought today?" He raised his eyes but said nothing. At that

moment she realized that her original plan would have to be revised. She

decided to sing a song. "Bubba, why don't we sing a song? Watch me and

listen to what I say and then we'll do it together:

Little blue bird in the tree
In the tree, in the tree
-Little blue bird in the tree
Come sing a song to 04.-
Sing a songabout Bubba
etc.

.The child watChedand listened intently - half in disbelief. When he heard

his name sung he laughed and turned from side to side. The second time the

child joined the home.visitor 1)57 imitating the finger, arm anclbody move-

imentss e was making. They both laughed and she praised him, "Bubba, you

really can sing-oiliblue bird song ,Welli"
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She knew that she could now move to the book. She sat close to him on

the bed. Mother returned. She smiled and was about to enter another room

when the home visitor called to her, "Look what Bubba's learned to do Mrs.

Johnson! Won't you join us?" "I've got to cook," she replied. The home

visitor answered, "It will only take a few minutes, but we'll come in the

kitchen if you like."

The home visitor and child performed in the kitchen. Mother watched.

"Now you join in Mrs. Johnson." In the beginning mother seemed to feel a

bit foolish. The home visitor understood this feeling of self-consciousness.

She used to feel that way too. "She'll get over it," she thought. And she

did. Both mother and child were praised warmly when they finished.

The home visitor moved on. "You know Mrs. Johnson, I've got something
_

in my case that you'll enjoy." She removed the large, colorful storybook.

They discussed it awhile and then Mrs. Johnson read it beautifully with

Bubba at her elbow. Then Mrs. Johnson asked Bubba a few questions about the

weather and snow, about the size of the snowman and about the colors of the

ice cream cone he was holding. While this was going on, Mrs. Johnson looked

over at the stove and then looked bactk at Bubba. The home visitor vensed

that the lesson was really beginning to interfere with Mrs. Johnson'i dinner

preparation, so she said, "I guess you're pretty busy." Mrs. Johnson answered

that she-was ani that If she didn't get the potatoes peeled, there wouldn't

be any dinner. The home visitor took this opportunity to show Mrs. Johnson

how to Ilse potato peeling to teach Bubba about different sizes, colors and

textUres, and alio About halves and quarters. M.s Johnsbn-seemed happy to

get back to her work and Bubba seemed happy to be helping his
, .

Mother. All
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After the potatoes were peeled, cut and in ths pots the home visitor

took time to.talk to Mrs. Johnson about Bubba's school work. She quickly

found out that there was no contact between this home and the school. Mrs.

Johnson didn't know whaL Bubba was doing in class and said that he never had

any homework. The home visitor asked if she would like to find out more

about Bubba's school work. Mrs. Johnson said she would but didn't have time

to go to school. The home visitor agreed to get some information for Mrs.

Johnson from Bubba's teacher.

The hour drew to a close. They discussed things that mother and child

could do together during the week. "I'll really glad you came back, Mrs.

Johnson, and I bet Bubba Is too! I hope that you'll be able to be here

everytime I come. Is this time still convenient for you?" Mrs. Johnson

said it was convenient. They stood by the door chatting for a few moments,

and the home visitor left.
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The Home Visitor Evaluates the Visit

That same night the home visitor sat down and wrote down a few notes

about the Johnson visit. She looked back over her objectives. She checked

the ones about story reading and marked "next week" next to the cut and

paste objectives. Then she printed "THINKING ON MY FEET" in large letters

and described how she had to change her plan when she got to the Johnson

home. She included the reasons why she had to change the plan:

1. Mrs. Johnson left when I got there.

2. Mrs. Johnson didn't have time to finish the activIties because

she had to fix dinner.

and then wrote down what the changes were:

Showed Mrs. Johnson how to use meal preparation to teach Bubba potato

peeling for size, color, and texture concepts, halves and quarters. (This

would be especially good to share with the other home visitors because most

of them had to change their plans, too. They were always interested in

finding new ways to help the mother be a better teacher without taking up

too much of her time.) Last, the home visitor made a note to remind herself

to make an appointment with Bubba's teacher. She really wanted Mrs. Johnson

to do this, but thought that she could help by taking the first step.
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Questions for Your Evaluation

In your evaluation of the home visit these are some questions you can

discuss:

1. Why do some mothers appear to be "turned off?"

2. Since it seems to add a lot of trouble, why does the home visitor

focus on the mother Instead of the child?

3. How do you think most poor people would feel if asked to do a

"school" activity like reading?

4. Why is planning for a home visit important?

5. Why should plans be changed? Can just anything be substituted?

6. How would you have handled the mother's leaving?

7. How would you evaluate the home visitor's performance?

01C,
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Background

Three months have passed. Mrs. Johnson has already visited Bubba's

teacher and plans to attend a parent-teacher conference next week. Bubba

is still not bringing home any work from class, but be and his mother have

been working regularly on the home visit assignments. Mrs. Johnson has

made amazing progress in her teaching. It is almost to the point where

the home visitor only has to set out the materials and Mrs. Johnson takes

over. Not all of the mothers have made so much progress, so the home visitor

truly looks forward to this visit. The home visitor has met with Bubba's

teacher a number of times and knows that she is using beginnimg reading

books and an arithmetic work book in class. The whole class is now working

on subtraction problems,



The Home Visitor Plans the Visit

As before the home visitor planned for this visit by reviewing her past

plans. She felt that Mrs. Johnson was doing so well in her teaching that

she was ready to help make the lesson plan for the visit. She hoped that

Mrs. Johnson would be able to plan the whole lesson by the time the project

ended.

The home visitor's plans showed that Bubba had learned to associate

sounds with each consonant in the alphabet and that he knew sone of the long

and short vowel sounds. With these things in mind she set oUt three ideas

for this week's visit"

1. let Mrs. Johnson plan one activity for next week,

2. build on Bubba's word.attack skills by introducing a "word family

exercise,"

3. work on subtration.

Next the home visitor wrote objectives for each one of her ideas.

I. Objectives

A. For the mother

1. to be able to select an activity for the next visit.

2. to be able tu give two objectives for this activity.

3. tu be able to make or help make the necessary materials.

4. to be able to tell a few ways she would-be able to help

Bubba with subtraction using things In her home.

tO;IalIow ap on:the:"Wakd family" activity daring the week

materials left by, the home viSitor.

71
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B. For the child

1. to be able to substitute beginning consonants in front of

!attt and "an" and then say the word.

2. to be able to identliy the (-) minus sign.

3. to be able to subtract 1 from any number from 2 to 25.
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The Home Visitor Carries Out the Visit

The home visitor arrived on time. Mrs. Johnson and Bubba were waiting.

They had been watching TV, but when they got ready to work, Mrs. Johnson

went over and turned it off. After chatting a few minutes, the home visitor

took out the word-family whcel and handed it to Mrs. Johnson. She handled

it a moment, and then her eyes lit up when She understood the idea of the

first activity. She called Bubba over next to her and began to explain what

had to be done. The home visitor sat back and watched. Bubba answered

quickly and was able to answer correctly for most of the new words. The home

visitor was surprised when Mrs. Johnson asked Bubba to put each new word in-

a sentence. The home visitor praised her warmly. Bubba had some diffi-

culty but was able to succeed with each word. When Mrs. Johnson forgot to

praise him, the home visitor reached over and patted him and said he was

doing "very good." Bubba beamed. He seemed to enjoy being "so smart."

The subtraction exercise didn't go as well. Mrs. Johnson looked a bit

unhappy about the whole thing. For a while she almost looked angry and then

she looked bored. The home visitor sensed that arithmetic wasn't Mrs. John-

son's best subject, so she decided to take over and work directly with Bubba.

She discussed the idea of "taking away" using the colored blocks. Mrs.

Johnson watched. Bubba had some trouble saying how many blocks were left

when he took one away, but after doing it a few times he began to get the

idea. Since he was having some difficulty, and since Mrs. Johnson didn't

seem too happy about the activity, the home visitor decided to hold off on

the mimeographed sheet until.next week. She Wanted to be sure that this

.wouldbe a pUccesaful experience for *Abe and .Mra. Johnson.

-
Before the hour drew-to a'close, the home viaitor suggested that Mrs..

.johntionmight help-her plan ala-Activity.for next Week. At first, Mr .
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Johnson said that she didn't

knew that this usually meant

be able to do a good job and

home visitor reminded her of

think she had time, but the home visitor now

that Mrs. Johnson really didn't think she'd

was afraid to come right out and say It. The

how well she was doing and suggested that she

might begin planning with the word family wheel. This seemed agreeable,

and the two began to talk about the activity while Bubba manipulated the

wheel and whispered each new word. At the end of the planning it was de-

cided that Mrs. Johnson would make a wheel for the "et" family. The home

visitor Ieft after they decided that Mrs. Johnson would use the word wheel

to teach Bubba that week.



The Home Visitor. BValUates the. Visit

That night .the-home viaitor-made.a few notes. on-the Johnson. visit.

Most of. .it-had..gone very well. She wasconcerned about the.. sUbtiaction

activity. She_wrote 7THINKING ON1KtFEBTI and made a note about hat using

the probleme.O# t.he:m1Mtographed sheat*11.4elplained'that thisHWas because

of the trouble BUbba'tadinusing the blockevand Alai? because.:.of Mrs.

Johnson!s unwillingnesa to4et invOlved in th*:activity. She decided to

continue ,to work with Bubba using the blocks instead of the numerical

problems. She also decided to try to involve Mrs. Johnson in the arithmetic

activity by having her help to plan one herself. She was convinced that

Mrs. Johnson could do it and wanted to help her get aver her fear of

arithmetic.
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Questions for Your Evaluation

When you are evaluating this home visit the following questions can

be discussed:

1. Wlat are some things which happened at the first of the visit

which show that Mrs. Johnson has grown in skills and attitudes?

. Why did the home visitor take over the arithmetic activity?

. Which of the objectives f Or the

what changes in her

mother were reached?

did the home visitor-need to make?



A Summary of a Home Visit with the Lynne Family

Theme: Farm Animals

Family: The Lynnes

Patricia, the mother; Donald, a six-year-old; Melba, a five-

year-old; Ronald, a four-year-old; and the target child,

Teresa 30 months; and Rene, the baby.

Objectives: To focus on the interaction between the mother and her

children:

visual discrimination

vocabulary

:4anguagede*elOpment(oral expression)

To develop these concepts about farm animals:.

Farm animals are'different sizes.

.Farm animals are different Colors.*

77

Farm animals make different sounds.

Farm animals give us food.

Farm animals have different body coverings.

Farm animals need food, water, and air in order to live.

Many types of animals live on the firm

Materials:- Song sheet - "Old McDonald Had a Farm"
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Activity Procedure: Home visitor greets the family making sure she includes

all members present. She is however focusing on the

mother. She stops and positively reinforces the mother

and children throughout the activity.

Home visitor - when seated says to the mother and

children: "Guess what! We're going to take a make-

believe trip!" -.(PaUse) "Patricia (mother), do you

knoW what make-believe isr

Patricia:, "It s pretend."

Home visitor: "That s exactly right. Patricia, we're

going to pretend we re going to visit someplace. I

bet all of you knew, didn t you?"

Home visitor setting the stage: "Ok,before we get start-

ed, let n all sit up nice and tall. Patricia, I like

the way you're sitting up and look at Ronald! He's

sitting up ready to go also." (Reward both) "Now,

I'm going to sing one verse of a song: Patricia would

you and the children listen and try to guess where we

are going?" (Pause for an answer)

Home visitor: I m putting on my listening ears."
kJ

'Goes through the ,motion watching to see if others are

joine:,* e7igh,

óDonald,had

.-sPAg'?
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(Pause) "Patricia do you know where we're going?" (Pause)

Patricia: "To the farm."

Home visitor: "Good Patricia had on her listening ears.

"Ybu're right. We're going to the farm."

Home visitor takes out farm sheet: "Now Patricia will

you name the animals you see in the picture?"

Patricia names the animals and says to children: "You

know what this one is?" (Points to the cow)

Home visitor: "Patricia, you lead the song this time and

we're going to point to the animals as we say their names."

Patricia, Ronald home visitor and other children sing song

and point to each animal as they sing (cows, horses,

sheep, ducks chicken, rooster, hen, baby chicks, dogs).

Home visitor rewards the children for their work.

Home visitor: "Let's look at the picture. Patricia can

yau tell us what's happening in the picture?"

Patricia takes picture and proceeds to explain by asking

pigs,

the.hildren,t0-,paint-oitt:such things as the largest

Snit-44SY in the picture: :

WhiCtianim4;:s ''WhiChotteiii.giVe':-us'meat to,
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Home Visitor puts aside ditto and brings out cut out

Animals. "Now, let's make belieVe We're farm animals

:living on a farm and it's feeding tiMe. We've all come

out to eat. ..We're going to ask for our food in our own

way."

Ellett one takes an animal. "Patricia, you begin."

patticial "Moo -moo,'I am a cow.

11.0nald and other children foliOw with Assistance from

mother. Matching anibal and Sound then desCribing saMe.

Home Visitbr: "Let:s see ifHWe can cOUnt::our animals to

see how:manY we have.

Patricia: "We have Seven."

Home visitor: "There are seven usi sO each one has a

different animal. Diclyou enioy YOur,trip? Next Week

I'm going tO bring you:a story.but g1=0P,

Patricia I would like you to ....7

Hometp Aaai

'Walk:around youneighborhood.with your Child, notice

411 the'sizes and colors of veriouS animals-that yen'

have:,famiIieS:and, name the
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Let the children classify according to animal size,

or the number of feet they have or their body covering.

6. Serve milk, bacon and eggs for breakfast and have

children to associate each one with an animal.

Home visitor wIll show mother how to introduce puzzle

children. Picture read story of "Little Red Hen" or

"Animals Talk To Me."



82

EValuation: . With mother's help Ronald can count animals.

2. With mother's help Ronald can identify some animals.

. Ronald does not understand that milk comes from the

cow.

Mother and children can express themselves when talking

about the animals.

They were able to match animals with sound.

mother can name some by-products of the animals.
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Family Came Farm Animals

The mother is chosen to be the farmer.

The other children take the name of farm animals.

:The farmer imitates the noise which a certain animal makes.

.
If he says-, "Quack, quack," all ducks must move. If he

says, "Oink, oink," all pigs must mOve. The mother plays

this game until all children have had a:chance to be each

animal. Then-let the children choose ihe aniMal they like

best beginning with Ronald.and arrange in order of size.

:gee if children Can change animals accotding to their

size. GO thr9nh theiZotiOns:of eaCh animal.

';.FolloW Up Game:: Tor-tecognitiOn of,Colot:(Critical thinking)

What animal is Yellow as butter, Aar yellOw as A lemon, .

is yellow asthe sUn that ripens allthings or is yellow

,What aniMal is tirOmftlike A potato, as brown as: dried

,beans or brown like your shoes/ MAYbe:Aog cow, horse,

pigs, chicken:

as'ari'apple, as red as tomatoes and as.

'red,*va:beet?:(chicken, bird),

s_i-liete an aniMal as gteen as-a-cabbage; as green as

fil*.sgreenas CUCuMbeiS/:: (ftog,-;-worM)

ite like iiti;',egg.,,white,-,Sia an onion, as

A AT tokens _cows)-

4 orangefgran
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Ythere an animal as pUrple as grapes as purple as

.pUrple as an egg plant? (none)



Chapter V

DETAILED RECORDING OF AN ENTIRE SERIES OF VISITS

TO THE EVANS' HOME

Introduction

It would be very important for anyone readingthia case study to Under

stand the continuing action taking place during a_home visit.

The process begins with the initial Visit AndH:every visit after that:

is directed toWard.the developing of a favorable tOther7home visitor rels..-

tionship. After this goal id acOomplished, the hoMe viSitor caa:be realis-

tic'abOut the cOnditions that,existjn.:.thehOMe. ::phecan also::be:understand-

ing and sYmpathetigto the MotheeS ProbleMs while trying .to shotOier,better

.ways to cope:with her dayto dAy reapOnaibilities

This catte study:it unUaual:maidlybeCaUse of the cOtplex family OoM7

Position. The family ismade Up Of A,middle-agedMotber snd.bet:fiVe young

y children,snd het 19 year oldHdaughter'and her three young children: :

Kate KVans a Mother inLher, Dottle:EvanS -r a Very young
_ :earlY,fortiea' ' 19 year old

mother- :.

T.Teck (a ioddler) Joey (a toddlea:(Target,Child)
,Robert Jean ,

. .

Patricie Wanda
Janet .

Patrick (an infant)
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November 19:

November 22 Initial ViSt eginning the relationship

November 26

Dedember 10 First kOme Visit

December 17 Second Aoi AT4 sit

: January 7 Visit cancelled at Evans'

January 14 .Thi..rd Home Visit
.

JanuarY 21 Visit Cancelled

Rhythm Of EOMe ViPits

rs-at.test

. .
. .

Januaky..24 Telephoned to- schedule January 28 visit

January 28 FoUrtif'goine,- visit

February 4 Fifth Home ViSit
February 11 Sixth ,Hoive Vialt
_February: 18 Visit cance1led.

, .

FebruarY 4 tO sChedule. biarch 4 visit-- ', .

marCh 4 '4yenth :Honie .V184.t -(videO- taped)

March.

E*84t:4 144* Visit (with- a profeasOr)

elepbOtied to reschedule **sit .,
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The Home Visitor Plans for the Home Visit

This is my Laitial Visit to this hnMe. DARCEE beCame inVolved with

this family throughHote of the:-children..: Janet- iS enrolled in.an eduCational

program for,five year olds in One Ofthe Eatly Training CenterS.' Mr. Frank7

lin, a teacher Who isHone Of:my CO -workeks, asked Me to go with-him to Mks.

EVans' home. The liaison perSon from the Early Training Center-had:been

unsuccessful in establishing a relationship with:M±S: Evans or Dottie in

previo44 visits:to the home. When she had gone with Mr. Franklin before, .

DOitie had not come in the rOoM Where Mk. Franklin was conducting activitieS

With the ,cliildren.

Mr. Franklin-was inteiestedzinjearning,moreabout the hOme.visitor

program. He, wanted,to.learn hOw:to motivate:,alowincome,Mother to' Work

Mare ,with herChildren. ke":wad intekelted,,,in-,teddiers, partieUlarlY 06,
- -

year olds. Since his main concern was,to learn about,way0 to,help low-

income mothers interact with their children, he thought I might be able to

show him how home visitors do this. .

.

Since this is my first visit, the purpose of my Visit to the Evans home

to begin building a good relationship with Dottie. I hope Dottie will
,

think 'this:,

with
-

13' .se,sha_has
_

estionk.whic

.4slic.-411.PF0 -e:j,objectwv_-2'-=6,:;.tot'' DO ecau ,

Allp.1014 herself:, I.

nIt'had,a

,
h I seklier'Swer:tbe:Au

-

o 0
,

to iffy e e t2 g 1.

. ,

robiems;

th..Dote
.'"

with
,

, Yher

chanjte,

n..,orma

Orr 40
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The Home Visitor Ctrries Out the Hone Visit

November 19

The chlidten,Were in the windoW, waving and smiling when .Mr. Franklin.

knocked On the dOor. DOttie f.#411-Y. 'came to the Aoor. As She opened the

door, she,atid, 'You .11 haVe to:coMeback. WeAoWt,have tny heat in the

living room." Mr. Franklin very quickly intrOduCed tie And ekpIained whY I

was there. He said, "Mrs. Hardte has worked wl.th.Jots :of MOthers,and young

ChildrenAn their homes. She would like-to come in and talk with you about

some of .the-things she has done wii:h !Others. She hopes she will be Able''

to work with you and:Yourchildren,too."

Then-Mi. Franklip'-asked"if there,wAs another room where we could have

-the'activitY:eVen:anigAtis,t-7d paingthe kitchen. DottieansWered "n

both queations. t_qt0laineUthat-her mother, Who had just come home
, .-.

,r
. . ,

'from thehoSpitt in4the:ohly rooM:where there was heat. She:added.
_ .

'thatHthe'Childien:Were.:not'dressed. I Said.: to.,Dottle "Well, I can- come in

and belpyou dieliiiv2the'Children." :Dottie,replie& "'ao, ma'am, that a all
. . . . .

tight." A lOntpaude f011owed her statement.

Finally i.:FrAnkiin-asked"Can we.Cote. back?" Dottie readily atreed

,seemed she;.was ready to consent'to anything tO prevent our

Mr.Tranklin'said, "We'll come bick on
-

es.fa4al-empreasion,showed that,she felt

'e,*iMed so_happy that We were leaving.
S.

MAterial'which Mr. Franklin ha& left
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-The Home Visitor EvaluaieS the Home Visit

Dottie was friendly and did not appear to be hostile to me.. She

reSponded tO my Oresenee by'talking. she Was obviouslyVery embarraased'

ahoUt allowing Me tO comeinto the home. There is some hope that she does

want me to come back, because she volunteered to have all the materials

together., could not tell for sure if she was interested or disinterested

n the program. However, she did seem to be listening to what I had to tell

her.

I decided to offer help for dressing the children to show my concern

for her situation. I wanted to allow her that I understood that she had a

great responsibility in caring for the children. Although Dottie might have

really wantedme to cOMe_in,,andlielp:her With the childien, she wouldn't
. . , _

let-us in the-hoUse.1 'Heriebarrassment abaut :the condition of thehonse

shut buteverything4.

-The Home VisitOr Plans for the,Home Visit.

Miobjective.on thisviSit is to show Dottie that I kept my-promise to

-continue oUr relationahip.. I feel Dottie will need to be reminded that I

_amgoing ta_her-hoUse :00sponday.,.. AReMinding Dottie about the visit is im-,
.-. .,

.,.
portant becaUseir Wa4t-DOttie.to'learn.to'ttustme. I wanted her to see:

that;L,Was-interested-An**kingWith, her and,her children,



90

The Ho Me Visitori.cattietir put the Ho Me Visit

NOvembet 22

IaLade a visit tO theEVans:h6Me to remind Dottie about Out appointment

fOt ilonday4 November 7-5. Dottie did: mit ask me in, Wile did I ask to come in.

-HDottie said AU.it was Pretty weather like At .Was today, It would be all

tight for me to cbme Ijack Monday': I suggested if' it Was cold wecould gO in

-.the other root" .where thereWas a. fire for a- short aCtiVity.

mother 'was still in the bed, and we might bother her.'

She said, "JOey Is afraid of people:" The other children caMe ...to the:

door:with Dottie. :They were 'sMiling arLd when I said, 'Hi there, 'how ate

yonl" one, oftheM flhallY said,- 'Hello." Joey, had on -a tee shirt (and nothing

She said her

Dottie-was. 'barefoot -:ted hid' her_ Coat on. Dottie seemed a little more

relaXed:.today--.T ti. the .end'. Of:oUr CoverliatiOn, all of 'the children told me" 2

goodbye..

_
L

_

Yisitor Evaluates the 'Home Visit
. _

, I Saw a' lot .0,f0t.biteSii today in_my .buifding a goodirelationshi0 with

Dottie',
. beciUtieS e reSPOnded more- tO .Mt.' Het acting more relaxed showed me"

that She: felt'mOte. coMfOrtable-WItha*:. S.he wag friendlier with ,Me and had

-More to say. She talked about 4oeiwifflOutmy,elieri.asking her about him.

I feel.,,that-Doitie :does:Want .M0iciCOme:back,',.because, there waii.:holi 3 in
.

.

her', consent,,t tme::coMe if the Weather_wai-good. Th4 "1*.aves the-docir--

. open; .00 to'-apea N.OndaY,

. . .



The Hof* Visitor Plans for the' Home Visit
_ -

The:purpose Of this Visit is to extend the relationship between Dottie

and me. I_ need to find out- whit kind of interaction. ig already _going -on_

-among Dottie and the children. I Can t see'beigTiOtrie talks io the children

and works with them in a, planned_ activity.: Becauge I also want to see what

,
the children can do, 1 think these, objectives and ,aCtiViiiew,shoul d be

appropriate k

I. Obiectives.

-A.- For.the. -MOthér

1. "..To .06* the..kind of JinteraCtion -she uges With, the ,children.

2.2. TO hecome mare-"inirolireir With`,thel,childten' -while the home

,irisitOr:-inpresent.'-,--`(-I Want 'Dottie 'to iitay---in the room

with
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B. For the other children,

1. Singing aCtion songs,

A . "t4bere a Thumbkint' :

"If .you re Happy

- 2. ,',4160ang simple object- puzzles

III.: Materials

Mailbox and .shaped objects

Pounding boards. with.-pegs-: and -,haaener

Puzzles,(4)

..;,-;- =.
Vegetables

-

, ," _
-,11;--,"Toys

" r;; s- " ; - . -;, ,"; ; ..-
-

;

-
, ;;;;', , ; ;

:-Home

,

,
"

-

,

26
-;,, 4,

,-.(This,=;:iiisit;, as hetwivious .',-Ties'

; ;f7
ttitik place: on: .the f ront

She ea.,1. ; ;110 theti thoug, it
-' ' .

,

;- -rtlgeitila3Xe
1%.

z

-

,

"

rtaistitoif*e'tOe,'

,- ,



Joey did together. She said. "Jr.----y moves Around the honge a lot while I'm

home; -trif I have to-go away, he wili get in the bedAnd Stay there.:"

She AdMitted that She didn't talk to Joey much I asked, "Could-you give

_JOey,soMething to_play with when he preferred to'be in bed?" I:Also suggested

that She might learn to talk to, him more often. She said, '"IgUeStoso..."

Suggested that there are ways she could work with her,Children And
.

-heryOunger sisters and brothers in a way that would benefit all of them.

Isaidi "You:Are,a very important person in their liVes. You:can have a 1 i

to dO with makingiife better for them.. MAny of the mothers' I have worked

with felt thatour Work together'helped.them*nd,their_families.", Dottie
... .., .

,

looked ri,ght at nie and nodded ati thou& she believed. me.

All-of the children,haclbad.colda frol piaying-outside the day before

-without putting ontheir,Coats.- -.rtold'hee I- realized She:had quite A-bit

Ofresponsibility:looking Stet the,children'-with. her, mother being sick, I

added that 1 Wse'very intereate&-in het' and-Wunted.t6 help' her I explained

that I'hopect_that she,wOuld be able to prepare herself for-a job' that'igould

benefit her and the children,in,More-SysLthan-one. r-S114%talked more,than:

she,had the week, before aild WO still 'very' friendly: She waS'Areased this

-morning; And=the'Vehildren.:WAVedagetn. fromthe Window.- :Dottie had to go to_ . r"----.,-.
..

.. .'''

the etore-:,bil' Sused ":*YOiler of a ride.

0.1ne' VIsItor Evaluates he koPe Visii-

SCroiOlish'.411.:,of:MPf,Oble4j:Ve0tOdany.,_',The relationShip.was

againby InJ7

Yerttal. res cMse=. to: this
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She talked more:About Joey and admitted-that *he di4n:t talk to him

much. I told her why I wanted to work with'her and her children every Week,

emphasising-the.imPortant role she played in their lives.. I pOinted OUt"Many

Of our.activities would help her to develoP the skills neededtotOpe With

her dayto-day reaPonsibilities. bottie,liitened'to me and looked as though,

she belieVed -Me Anti trusted my sincerity:in wanting to .help het.
-

She was' still verY,friendly tpWard Me bUt refused my offer to'give

her a ride to the Store. I tqld her I. would call:fier during the following'

week. -She Said that My coMing'beck for a visit would depend'on the Weather'.

I feel that,this Visit:reallY eetablished,oUrfriendSh10.and helpediave

the way for another Visit.

The;11.600 Visitor Tlans forhe:Nome Visit
.

-t,
tO tarrY out my last-ViSitaa planned, I'plan to' try

to work;on.the sime-objettives.uding the:same attivities as written'for

'NoVember 26.1

I. Objectives

ihe mother

Ir. TO Shim-the kind Of:interaction,she uses with the children.

O'sbetome,moreinvolVed,With the'children while the,home,

213.1*O'r--,1.-8-: present. 7,,(I want :Dattie: to' Stay in.the-:toom

44`ilind:;the

et4*Ige



C. FOr the.other children

1. Persistence

2. Motor lieveloPment

3. Nerbálizatioh-,

II, 'Activitiet

A. Forthe target child

-Puttingshapesin the mailbox__

Pounding with.abaMMer-

Tor-the other-Children:"

.

iiongs

..1"WhereYis'ThUMbkin"

"If ppy
,

read the -bOO-
.,
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T read the Pat the Bunny book. With persiStence I managed to involve

J9ey and the other children in the teudhingactivity.

The Other children worked puzzles while JeeyWaS Working with-the mail-

bOX, They rotated the puzzles among themaelves and had very little to say,

They could only name the objects in the toy puzzle.

-.We sang "Where IA:.Thumbkin" and "If,You re Happy."

The Home Visitor Evaluatea the ,Home-Visit

Dottie WaS very patlent_in showing and:helping Joey work, with the Mail-

box and ,the pegboard I told-her to allOw-hiM to play with the, mailbox..

6WhichI, left> when-he. Wanted,ip'sta.y. inthebed.

The'btherychildienitied to'imi':tate'the'home.visitor actions-while we
,

were singing, but they, coil:Lid 'not -say the; siMple word* clearly. Dottie joined
,

,

us in singing _after much:persuasion. Werpersisted in keeping her in the room -
, .

, .

she went out,'tvilee tarid stayed for some, time, 'bUt I-lcalled her back.
,

,

exPlainedto Dottie what:-we'were-trying to do. The activities which
. .

seeled- to beall play'Were really wa5is tO,develoP,certain,skills necessary

for learniog with'youngerehildten-, I .itadlier=thai I.:*Oul&demonstraie some

skills

, .

.loi,'-hesi4Which :wciuict be useful Wile she ,waa 4Ooking,af ter -. the children.

that

em;:helped



I told Dottie using a little more of the patience she had shown with

Joey with the other children would be helpful in carrying out my suggestions.

She said she would try.

I believe the activities today strengthened our relationship. They

also help set the stage f r a mutual interest for Dottie's participation in

future visits.
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The HoMe 'Visitor Plans for:the.Bome-Visit.-

Objectives_

A. For the mother

ltDOttle.to-rernaln-4n the ropmdurini.the'activitiesi.

.2. o tálk to: Joey 'while working igith "'the -mailbox and pegboard.

B. zFor, the

frx,

-0



III. Materials

Mailbox

Pegboard - hammer

Puzzles - simple objects

White construction paper

Green triangles - red stars



The Home Visitor Evaluates the Home Visit

I was delighted with Dottie's performance today: She had obviously

put a lot of work in getting prepared for my visit. She stayed in the room

during the entire visit and worked with me. I felt I really reached my ob-

jective in getting Dottie to talk tO Joey. Her helping me with the activi-

ties for the other children was also a mark of progress.

In this home visit I observed several examples which showed that Joey

is becoming more responsive. His smiling today when I arrived is one exam-
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ple. This is the first sign of any emotional response he has made to any-

thing since I have been visiting the Evans' home. The intensive amount of

interest which he showed in everything today indicates that he is Much more

aware of what is happening to him. The,mailbox and pounding board are

materials with whidh he can work sucCessfully.

The other children could really follow my directions today. They made

the Christmas trees step by step in the way that I had instructed them. Th y

sang much better today. They were very motivated for singing because they

wanted to sing the songs several times. Their ability to ldbel objects is

improving as demonstrated by their being able to name the objects in the

puzzles.

'The Home Visitor Vlans for.the

I, pbjectives

A. For the mother

To,get'DO,ttie to,reMaln ln,the-room,during the activity.



. For the target child

Eye/hand coordination

Verbalization

For the other children

Verbalization

2. Motor development

3. Color concept: red - blue

Activities

A. For, the target child

1. Working. with pegboard and

B. For' the other, children

_ . ,

I. Singiug

"If :You!re Happy"

'Let "S Pretene

a.:

haMMer

Bird0 -_airPlanes. flying

Rabbits hopping

t. huffling motion of train'

3. Story

The:Three Sears

e '/Threel,,Mears

Y.Tanuary 14

)

1..,retearded

- 4$,801;14401thkiiiip*-:44.4p:,-
,
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I worked with Joey Using the pegboard And hammer, He knew hOW to knock

on the peg with the hammer when a peg would not fall'throUgh the hOle.

The other children drew picturee While I worked with-Joey

We all played "Lees Pretend". and: the children'resOdilded eagerly by'

imitating the sounds and the MOtions of an airplane aucLtrain

I read the:story The Three Bearsimaming:the colors of clOthing the

bears were wearing. Three of the children Werelveariug -the same colors.

We were sitting on

Joey fell asleep.

:When Dottie returned from the store, the children-told her the name of

the story I'had read. She -very willingly eang "If You're' Happy" with the

the bed while I read the story and before I finished,,

.children.

Visitor T*41nates the. HoMe 'Visit

when: T arri-ved, Dottie asked me if I WOUld etay with the children While

She went: tO the store. She-:saidi "ItHWOn't take me-lOng." After waiting for

a While X dedided tO goahead And helre.±theaCtivity:withthe children. Joey

showed .thatr,he ilviMproVing in'eye/han&coordination. While working with the

pegbord and:.hammer today. The other children WOrked independently and were

able to talk about the'pictures-they had made. They are talkingibetter and

I'Oan understand Mote of the words they say.

They imitated me in the_"Lees Pi.eteUd" acttVity and-follOWed MY in7

structione. .

T437:40,re heiaidhstory2,,Thei:Thre.e'Beii's,Often enough nOw to

.

)5e,,ahle io'talk ahout=ihe Aaracters*d Whit%happened.th the Story. Since,

ANAO

visits

.

Pparent:that the :children'. had ,no eJiPerienOe:with:,b0Oki prior tO my
:

Ior the'6hildren-to becoMe faMillar with

tzpne,iatory:, 4:Wa'i'li,,-`to-iie-,4"-oitiefta,-VO-`"Pro-v-i'd:S'OniYa4S-iV'`WSW''things,at once'
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for them. If T were const4ntly,changing the books and. materials I think

the children would be More interested in their content instead of the con-

cepO I-want.them to learn from:them,:such as colors, sizes, and number.

BY having::the children praCtice saying the pame words be able to
. .

seehow:much they:have imprOVed with 'their speech. Joey.fell asleep while

I was-reeding the story.

When Dottie returned they:lost Interest itv the activity and became

ejccited aboutithe food she ha&brought, bread cookies, and:doUghnuts.

They dld,tell her abOut TheThree'Bears.

-Dottie seemedmorer.,elaked today -and i/ar.Y willingly oonsented to sing

"Tf tou'ke-iteppy"with theIchildren:. I did not join in,the singing. She

was very patient trying.:to.:get the children to fdllow her directions.

-The HOthe Visitor Plansfor the 'neat

I. Objectives

A. For the mother,

1. To:renunin in tbe roOm dOringhe

2. ,To read story, The Three Bears, dramatiSingthe.:voiCes of

the characters.

.-.3. -To,be involved With Joey-in,his,

For the:target child



2. :Unscrewing lid off jar t

when he Shakes thejar:.

Looking atthe Pat the. Bunny bOok,

B. j'Or the Other children

,Tnlking abOUt atOry:ThefThtee Menrs, reaeby pOttie.

Singing

"If You're Happy"

"Where Is Thumbkin"

3. -Making 3 bears using circles.

Materials

Books - The Three.Bears,,Pit the BUnny

CoVeredjar,with'belllinaide.

ConstructiOn pipet-

CrnyOn 7 paste
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find outwhnt is making:the noise

:The HoMe,Visitor.Carriet'Out.theHomeATISit

January 28

We'snt on,the b d,WhilejlOttle'read.the story' The-Three-Bears. When

the children said:"two.beare Insteadthree!",she.,held Up three_fingers
. .

and counted,"1.7273, Joey r-was ...Very interested in the

,,
book inted."=t&)- Viture*WhiIe'-.1)ottie-A-4aire4didig.'.He:.did not,make

,
.

,.'any,-,;Sounda . We talked about the tlitil er'benreCdid their hOme and
--

ldildcks: Afer this Dottie Vsaid. she 7ii*. :something else pp-dO,'and

elm;Raste,:circles-on

berriedtheM-Ad,,the:



page.

I read Pat the Bunny book. They followed my instructions for each

Joey worked hard trying to unscrew the lid off the jar vihen he realized

: there was something inside after he shook it several time's: After he suc-
ceeded in getting the lid off he wanted to run with it. I gave him the

Pat the Bunny book to look at by himself, telling him the jar would break
If he fell down while running and he would cut himself. He tried to imitate
the other children during the singing and made a few sounds.

When Dottie came back (without being called), she and the children sang,
"Pat-a-Cake" and "Where Is Thumbkin."

The Hole,Visitot .Evaluates the Home Visit

I achieved some success in reaching my objectives today since Dottie
remained in the room during most of the activity. Her mother, who was back

home from the hospital with the baby, was still in bed. Dottie has more

responsibilities now. I made no comment when she said, "I really got some-
thing to do now." I had to remember that I, as a home visitor, was a guest
in this home. 1 must be careful to respect the rights and privileges of
these people while I ..am in their home. When she came back, I told her I
was gladthat she had 4time to , come back. I feel that Dottie is really
interested in what I am trying to show her about working with the children.e

8::::iespoildizig More to the ,aCtiVitied 'and will continue d sO 'if. ..., .

persiset'ini-Myiteff,orts -to:,4keep, Dottie- inVolVed. As ,eVidence -of -'thiS _increase
,

res OxiiiiteneSs, 4nteit tO.Pictdres in the',-bOok,loOked,..at the

self, anct,Went[4thrOugh the inOtiOnal:ofl..;:the songs-. 1.1e

.;&-ising: 'hope, -*hat:. thlS ;Of

since
, -

t en-..,1`:at..;-'fiii,:,'Inge-are' talking snit



Am glad that 1- con4nued to Use the seine bookS. I can see how the

ahildren, were able to talk more and grasp 'the concepts I wanted them to

learn.
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' The :Home:, ViSitOr Plans, for :the BOMe Visit,

I. Objectives

A. :Pot the MOther

stay in the room during the activity.

2. To be involved with Joey in his activitiess

3. To reinforce (verbally and physically) joey and the other

children.

B. For-the,target child

1, vetbalization

2. "Mot Or develOpment

3. /hand Coordinat

II. Activities

A.: For the target'

1. _Looking- it Octures in' the, book, The ;three. Bears:

2. Pitting, .ne sting boWls , 3 sizes , which: Would 'kit

arkither).
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III. Materials

Jib* The Three Bears

Three plastic nesting; bowls

Paper - crayon

Mailbok - shapes

The Home Visitor iarrieS Out the Home Visit'

February 4

IAlad the 4.,comitieS'!7itkthe children.alOOe today. They sat and

Aistened very attentively while I read the story,,laughing loudly when I

dramatlied the Voices of the "three-bears." They were able to answer most

of the questions.about the. "Three Bears and GoldilockS:."

While the other children were drawing pictures, I obServed and:talked

to Joey While he was trying to fit the nesting,bowls inside one another.

He suCceeded after'many'atiempts. He looked at -the'pictures in the story-

book alone while'I talked with ,the other children about their piCtUres. He

alsO worked with'the _Mailbox alone. JOey tried to imitate the Other children

.while theY,sang-"If_YOUlreHappy" and "Pat-a.i-Cake."
,

:The HoMe VisitoriEvaluates the Mime Visit

. -
en',I.arriVed,Ajottie was dresbed,and said,-"I've got to go to'

-%.

aq:litelacius!,*leit',I deCided to:stay and have the,aCtivity alone

-., ' HI,L.L,i*
, ,,,,,, ,, ,,...

.

, ,

e'chilidreri: :CilMiiiiV614e,-the Clii4re*,in aCtivities Which Show what
, .

As. on With

*W,;!**Jeaifn, thi should help Dottie see *11143. she can:Clo-With the children..

OPportunity to' talk

tOi*her and came in

the other,chil



.1.111e Home VIsl-tOrrFlans for the HOMO Visit

,015j,ec:tilteg_
the mbther

'To remaim in the.rooM during the:yactivIty.

-2. Tolie invOlVed with Joey InAliS activities.

irci:reisforce (verbally and:phypic#11y) Joeyand .theother

.children

the target child

. Language developMent: Saying the home visitor's nathe

Motor developMent: small muscle coordination:

Tactile disCriminationi-, feeling objects of different

textures (hard, Soft, rough, and smooth).

C. For the-other children

1. Ability.to fol160 instructions

2. Colof^concePt - red

3. Language development: saying the home visitor s name

Objectives

A. Forthe target child
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. The Touch MeBook

FaravAnimals

3. Cars and Trucks

. Puzzles

The-Home, Visitor Carries- Out the Home Visit

February-al.'

Befote'a' began _the Activity, all of tile-children insisted on te4ing.L

me my name.

We sat on the bed.Whilelooking:at.the, Farm-Animals book. 'They-recog,7:

nized two,animals.iri,thepicture:,:dogand cat. We-iMitated the sounds:the

4nimalimake.
-

Joey looked at The Touch Me Book alone while the other children worked

puzzles. He continued to look at the book when the children sang "If You're

HaPpY" and :"pat4Cike."

The chlIdeen were-ableto narne:most of the cars And trucks and what they

,

wereuied forAm-the pictUrebook.... They alio identified the Color 'red.'
- 1

-
Ide-sang,; Old7MCDonald_Hem.*,FermMitettrig,the:a.nimals they had seen in the,

-EvanS

child'ren

adke*were:waiting

4-

CAMeAnduring;the..
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activity to watch and also to put wood in the stove. Jack (Dottie's little

brother, who is the same age as Joey) stayed with, us. He watched ,0-arything

but did not utter a sound.

I reminded Mrs. Evans we would be taking pictures of the activities next

week. I told her I would and could easily help Dottie get the children ready.

she aaidtheYwouldbelOoking
-for me. I gave 'the thi4dten

retlballoons as

a reward for,being Able to tellipe my name.-

Althoughi did nOt.reach 'My oblectiveS
'with Dottie today I felt I had

achieved a, small degree of auccesS inAgetting:Mrs.
Evans more interested in:

what I was doing. Perhapa:throUgh
her I may be able toget-l)ottie more 111.

-.Hvdlved
in the' activities.

'The Home Visitor Plans for the HomeNisit

The purpose of:thie vielt-is to schedUle a home viSit-that:Would
involve

video taping.' Now that we have a specific date se'CI Want tOYbe
SUre We can-

go to the-EVans homo:On
March 4.

Visit to Schedule Future-Visit
February ..,24

Since_ the, visit had,
been cancelled, on the previous,week

I Went to the

aboUt the March 4 plans for a video

home: tei remind. Dottie 'and -,Mra. tveris

taped activity.

_1.1i left ,I
e4...rived-DOttid,Was7"bueytrying

to-Clean up her_ .

.

- ,

, . . , ,i, ,,,-

aVe-.toci-:Much,to
say. She :-Aid:saysI

Would have

ered;,,,abou-

motheea-bedroom.

to,talk to 'her

Evi-b:Swho'wasAii:the:-haCkimid
rt4264441 4mpt the Yard,

cause shé:'ItttiOtiOtt
--Renelipiat 'Program
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or highway project was going to buy the house. She said she had bought new

furniture for the living room but Dottie let the children tear it up.

She said she might try to fix up the hall. I suggested the living room

would be better for taking pictures since it was larger. I assured her we

would only be there for about an hour. She said she would do her best. The

children were trying to help her clean up the yard.

I went back in the house to tell Dottie that her mother said it would

be all right. Dottie was not her usual friendly self. After replying to my

offer to come early on the following week to help her get the children ready

she said, "I am not going to be in the program anymore." When I asked her

why, she replied that she was going to work. I asked her if she "iad already

found a job and she said she was going td- get one. She promised me she would

continue working with the children and me during the activities.

A teen-aged boy was curled up asleep on a small couch in the mother's

bedroom. Mrs. Evans' baby and her two-year-old son ,,yere asleep on her bed.

Joey was outside with the other children. He gave me a friendly smile but

said nothing. The children were trying to help clean up the backyard. They

called my name let- me know they still remembered.

The , Hcme .Visitor.Evalnates the. HOme :Visit

I can, now .:comPlete My 'plans.: for:' the video taping _on, March -.4 .. I realize
. -.

that Mrs. 'Evan's id.' self coriscious'abdut the aPpearSnCe of the .hoMe. HoWeyer,,
.

-She- seems to be cooperative..and.x4itling.lto let us come in: and 'do ilia taping.

think that She'f,eelsi -thie will be a,'LbeneEiCial expeience for -her children

randchildren. Her willingnss toz,let- 'other Stiff memlierS, enter :their
Andicates;'-that trust is,;beine' deVeloped',betWeen'AS.

g

.02
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The Home Visitor Plans for the Home Visit

I. Objectives

A. For the mother

1. To demonstrate how a mother can Interact with her youngest

child and involve her other children.

2. To involve Dottie in a demonstration aCtivity with.Joey and

other children.

B. For the target child

1. :Eye/hand Coordination

2. Motor deVelOpment

. Speech development

C. FOr.tir other children:

1. .'Speech develoPmene:

Motor development

. Ability to f011ow instructions

II. :Activities

.F.or the target child

1.: putting shapes In mailbox

SCribblingon paper

Rolling aad thrOWing

. :For the other children,

Singing

a. "1"Ett-aCake"'

b. "If iOu're Happy"

2. *r; Pat the Bunny-

3. Drawing pictures,.

4:- PUzzies.
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III. Materials

Mailbox and shapes

Storybook: Pat the Bunny

Puzzles

Paper - crayon

Ball

I will be accompanied on this visit by two co-workers. Mrs. Green will

be running the video tape equipment. Miss Nichols will assist her.

The Home Visitor Carries Out the Home Visit

March 4

We began the, activity singing !Pat-a-Cake" and "If You're Happy. II

talked to Joey while he worked With the mailbox. He waited until he puts all

the shapes am 4efore he takeS them out. Joey and Jack rolled the ball to one

another on the floor, then started to throw it. At this point we started

-
the:4rewiniAntiVity JOeyr.and-4Ack imitated the other children sCribbling

the Bunny, and theY followed my instructions for each

.Theother children worked independently with puzzles while I worked with

Joey and.-Jack.

Dottie finally came and agreed to sing

Children.

'If You re Happy" With

T46110mPVittitor Evaluates the Home Visit

e children began to Settle down and relax.after Mrs.
.-:

the .6p0OrtUnity,, o See, ta4ves on the monitor sCreen.
,

Arolv0..4fttrj,we...started t e Adtiiiy, th!n they paid

o the video .equipMent.

the

Green.gsve.them

They became So in-

little:or no attention
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Since they are able to say words more clearly now the singing activity

went well.

Dottie had her mother's baby at the beginning of the activity. I

offered to hold him, but she said, "That's all right." I did not insist.

She went out to answer the telephone and stayed so long I had to call her.

When she finally came in, I told her I would hold the baby, and she could

sing a song with the children. She agreed to do this so I did get her in-

volved at the end of the activity.

Although I did not get Dottie into the activities until the end, pro-

gress was made in building our relationship. She seemed to be less concerned.

She acted disinterested and unconcerned on my visit on February 24. Today I

think Dottie is not totally disinterested since she took a small part in the

activities.

The Home Visitor Plans for the Home Visit

I. Objectives

A. For the mother

1. To be able to help the target child with his actiVities

throughout the entire 'home visit.

2. To be able to talk:with the target child about what he is

doing during his activities.

. For the target child

1. DisCrimination of sizes-of.circles using the color cone.

. Ubing small mascles for colOring a pitture, Unwrappinga

'package and Pushing a'Wheel toy..
.

Activities

or the-.target child

itting .different:s zee of CirCieS on the coIor Cone.
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2. Coloring a picture of an. apple.

3- Unwrapping a surprise psckage which contains a red toy Par.

4. playing With the toy car - rolling it and pushing it back

and forth across the floor.

B. For the other children

.1. Songs

a.: "If You' re Happy"

b. "Pop Goes the WeaSel"

2.: Nursery rhyme - "Pat7a7Cake"

3. .:Play-a, red! game - find.red articles

4. Read:Little:Red RidingBood

. Talk:abodt a_OiCture of'a red apple followed by coloring

a-piCt4re Of an apple:red.

6. ASsemble putzles

Materials

COlor'cone and Citclea.

Picture Of apple and crayons,

S rprise. package

Red articles

Book.- Little Re0.1dinik:HOod

Pdzzles

. -The, Homisitor Carries Outthe Home Visit

March 18:

college whowarEi1:was aecompanied.on'this trip,by a:teaCher from a

visiting DARCEE.

e arrived early, Dottie was still mopping when we arrived.

gettbe',466minorder,endtrying.tO 'dress the Children.
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Several pieCes of furniture had been moved into the mother'S bedroom which

is the only room with a stoVe for heat. A-teen-aged boy waft leaving the

house when we arrived and a young man in his late twenties was there during

the entire activity but had nothing to say.

The children were happy to see me but became very shy when they met the

teacher. They relaxed, however, when she entered into the activity and en-

couraged them to talk to her. Three of the children had colds. DOttie also

had a cold. 4ack seemed to be very unhappy and kept moving around as if he

wanted someone to comfort and love him, or show him some kind of affection.

He seemed to cling to anyone who would touch him. Mks. Evans was yery in-

terested in the.actiVity and volunteered some hints when we tried to get the

children to identify the picture of a red apple.

The Home Visitor Evaluates with the Observer

. Story Little Red Riding Hood, too long and detailed. Pictures in

book not very colorful and too sophisticated for children. Books

with lots of pictures but few words are needed for children who

have had little or no story reading experiences.

2. When showing picture of a red apple we should have shown a real

apple at same time; -However uSing areal apple. might have caused a

problem' because the children might not 'have been-able to wait to

eat its

Giving Dottie -an apple- suggested that.she was_a child too. Verbal

praise would have been sufficient for,her. Dottie worked very

ADatiaotly-with.Joey todaYand-Stayed during the entire activity.
.

-

EVerything_went-well.untiithe electric service man ciime and discon -
_ .

meCted.the s arviee'. I thought-therewas a.shoriage,in-the
- .

o try. to .':tUrn2: it- on'. but -the teacher, who had:Seen the Man driVe.

lamp and .reached

Up An the
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truck and climb the polew_quietly gestured to me to stoptrYingr Mts. Evans

went out:to talk to the memo Yedid not *lee, her again. WhenWe left, the

young man had laid:I:I-own on the bed in the corner and apparently gone to

sleet),
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Notes'On aancelled ViSit

March 25

I could not go to the Elians home :because my car was in the shop for

repairs. I called Dottie on-MOnday, March 24, to let her know I would not

be there On TUesday. She said *he kneWYthe children WoUld te disappointed,

because they hact gotten used to me and looked forwar&to my 'visits.



118

The Home Visitor plans for the Home Visit

T. Objectives

A. For the Mother

1. To remain tm the room dUring the activity.

2.. To be involved. with Joey in his activities.

B. For the target child

1. Language deVeloOMent: fluency af speech

2. Touch, discrimination: feeling soft 'and fuzzy objects

C. For the other .children

1. LanguagedevelOpmentl fluency of .Speech

2. Color Ccincept red

Activities

For the target chLld

1. LoOking at picture in the- animal book'

. Exploring Pat ,theBUAny

For the 'other ctiildreM:
. .

.-

1. Singing

2. 'Cutting out iitc-turest that in them

3. PSStiFwpiCtUreS-- .

:

Bpoksi
,

Fak.M Animals,.

Pet,.the

OldMegSzines

:Paper, peste'- ,sciésOrs

liave color red
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The Home Visitor Carries Out the Home Visit

April 2

When I arrived, Dottie had company. She was in another part of the

house from where I was going to conduct the activities. I told Dottie, "The

children and I will go on in the other room." She said she would be there

in a little while.

I went ahead and started the activities without Dottie. The children

and I looked at magazines to find pictures that had the color red in them.

I helped them cut the pictures out and paste them on construction paper.

Eventually one of the young men who was visiting came in to the room with the

children and me. He seemed to enjoy the activities.

When her company left Dottie came in with us. I showed her what we

had been doini. I 'aSkcd her, "Can yoU help the children find other pictures

in the magazines that ..:have the color red in them?" She said, "I will if they

tear:them Up- I asked her tO put the magazines away until she could

help them. She.addedi ',They haVe::neVer Used sciSsors before." Her company

returned so she went back:to the other room with them.

I talked to:JoeyaboUt the Pat the Ban41 book and the Farm Animals book

while the.Otherchildren.WOrked puZzles. We 1144 a singing session, and the

Children deCided'what:sOng6 theywanted to sing 'Janet suggested some songs

Centet. She led the singing. Janet

for.Dottle.. I realiked that I had

thkee..a1tei-natives When I daw that Dottie had coMpany. I could have resched-

rr:asked Dattie if she could-leave her company for a while,

_

or I cou. d have.condUcted:t e-aCtiviiies alone. ...I.deCided,to conduct the

24
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activities alone. I did not want to disappoint the children since they were

eager to see me. Dottie showed interest in what we were doing, and came into

the'-room after her company left. At least I'm still holding her interest and

not losing ground from this visit! This shows that Dottie is still making

some progress although it was not the amount of progress I expected to make.

I felt disappointed with the situation today, but I really had to think

of what I was doing here as a home visitor. I had to be tactful and also

realistic, since I knew my job was to help Dottie teach her children.

Since Joey did not say anything again today; the language objective was

not reached. He Was interested in the scissors and tried to use them. Of

to work with paste! The fact that Joey enjoys pasting

probably like finger paint and modeling clay. Perhaps

course he always

indicates that he

I won t introduce

likes

would

these materials yet. I just recently introduced crayons

which the.children had:never used before my visits. I want to be careful to

keep the activities simple With a Minimum of MateriIs. I do not want to

bombar&Joey an4:01e other Childrenwith things.

Theother Children Were very suCceSsful in recognizing the color red in

some Of the oktutes. Alloy Picked:up On sOme other colors too.

The Home VisitOt Plans for the Home Visit'

Objectives

the mother

1. To remain ta tie rOom.duting.the activitY.

be involved' with Joey in his activities.

Tbr-the :target child

1. Language developMent: fluency of Speech
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C. For the other children

1. Language development: asking questions - answering questions

2. Color concept - red

II. Activities

A. For the target child

1. Talking about pictures in Farm Animals book

2. "Pat-a-cake" rhyme

B. For the other children

1. Talking about pictures they had cut out and pasted on paper

2. Working puzzles

3. Talking about farm animals in puzzles

III. Materials

Book - Farm Animals

Puzzles - farm animal

The. Home Visitor Carries Out the Home Visit

April 8

I was.late today, becauSe another meeting had-lasted longer than I had

.thought it wOUldi Ilhen T stepped'On the porch of the-Evans home, the chil-

dren started shouting, "Here comes Mrs. Hardge."

.,BeCause Joey was as1eep,-Dottie and I worked with the other children.

ow.whlat we were going to do. I replied "I want toThe children wanted, tO.
.

see the_.piCtUtea,YOU baYe'oUt out.

they found -theM.. They tore them up."

Dottie said "I hid the magazines and

I said, "wdll, since we don , have any

Pictures _vie.can-draw.Pictures and color thet red. , Robert .asked for,the

gx0easora on 1 of us, Dditie-inCiUded-,.got.down on the floor:for this

126
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Dottie left the room after the drawing activity, and I read the story,

Farm Animals. After talking about the farm animals we sang "Old McDonald Had

A Farm " imitating the animals in the story. Dottie came back in the room

and worked with the children on the puzzles. They rotated the farm animal

puzzles. They were able to name the an4mals in the puzzles.

The Home Visitor Evaluates the.Home Visit

Dottie stayed in the room most of the time. She only missed my demon-

stration of reading a story. I almost reached the first objective for her.

Obviously with Joey asleep she could not be involved in his activities. Be-

cause this was such a short visit, I decided not to have him awakened. Since

this Was not the usual pattern for him to sleep while I was there, I decided

it was best not to bother him.

The other children talked more and asked many questions about farm ani-

They enjoyed imitating the sounds that farm animals make while singing

"Old McDonald Had A Farm." They talked more, because Dottie seemed to be more

mals.

interested in.what they were. doing. Jack, -who is.the,sameage as Joey, be--

cameVery involved in the activities-. -I'm sure glad I had the crayons and

paper along with .Me today, llegausej wouXd have been sunk.since the magazine

pictures were not available! When Robettaaked fpr the,green

cated to me that he was Able to na-Le the color *preen.

crayOn this indi'

The Home Visitor Plans for a Special Event

'will soon be working on another project this spring. This meana that

I will not-be able' to "continue'my visits to 'the EVans' home. I would like

,to reward the faMily fOr their' coOperatiOn during.the home visits. Plana'

haVe been' completedlor Video taping on April-29; However, IHawsched#10,-
.

for'mY weekly",viiit on 'April 22 I-dónihirik.Ishould have a planned
- .
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at_r!vity for the next to the last visit. Perhaps the Evans family would

enjoy having some type of recreation with me.

I suggested that we go on a picnic. Dottie said, "That would be good.

because the children have never been on a picnic." The Evanses live about

six blocks from a large city pamk I asked Dottie if the children had been

to this park. She answered, "They have never been over there." Therefore,

Dottie and I decided that we would go to the park for a picnic on April 22.

Since this will be a special event I will not need to write down detailed

lesson plans like I use for regular home visits. I will be observing how

Dottie interacts with the children outside of thq home. In this way I will

be able to see how Dottie is using the skills I have tried to help her develop.

An evaluation of this special event can be made from the report written

about the picnic. In thin report I can see how Dottie demonstrated the skills

which were practiced in the program.

A Picnic in the Park

April 22

Dottie was on her way to the store at Elm and Oak when I turned off Oak

to go up Elm. She wmved for me to stop and said she wouldn't go to the store

because the children were ready and waiting for me. When I drove up in front

of the house, the excitement was contagious. Mts. Evans was very happy and

tried to tell the children to calm down, but her attempts were in vain. Dottie

went in the house and brought tht drawings out the children had done for me.

She had even kept the crayons in the plastic bag.

We loaded up the children. Jack and Joey were put in the front seat

with Dottie. Robert, Jean, Patricia, and Wanda sat in the back seat. Joey

had his box with him which he refused to leave or let anyone else hold during
-

the entire trip. Dottie had put extra panties inside the box in case of an

128
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accident. Miraculous as it was no one had an accident even though they con-

sumed a gallon of punch. As we were going down Oak the children began to

name the different cars and trucks that were red. When we saw a police car

they became very quiet. It was obvious they were really frightened. Dottie

and I tried to reassure them that the police would not hurt them.

As we entered the park two school buses drove up and Robert and Jean

immediately shouted that they were school buses. This was followed by re-

marks such as, "They are yellow!" and "It's two!" They counted, "One - two!"

Dottie asked, "How did you all know that?" I told her they knew a lot of

things that she didn't realize. When we got out of the car, she cautioned

them to watch out for cars and not to run off.

We paired off: Robert with Jean, Patricia with Wanda, Dottie with Joey,

and Jack with me. As we walked around the big locomotive, Robert said, "Look

at the big light!" They did not know what the bell was. I told them what it

was. They quickly noted that it was red on the inside. Jean said, "It's

got big wheels and little wheels!" Dottie wanted to go up in the engine.

When we went around to the steps we saw the sign asking the public to keep

off the train. I took pictures of Dottie and the children standing by the

locomotive.

We then went by to see the airplane. The children were amazed at itn

size. They asked, "Where is the light and bell?" Dottie said, "Airplanes

don't have lights and bells." I also took pictures by the airplane. As we

passed the flower garden, Dottie said, "Look at the pretty flowers!" She

pointed out, "All the flowers are pretty." We drove around the park and

passed two more big buses of school children arriving for a trip to ihe park.

I asked Dottie, "Did you ever visit the park while you were Ln school?"

She said, "I never:did."
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I parked the car near the playground and walked over to the area for

small children. Here excitement bubbled over again. The children didn't

know what to do first. They had many choices: swings, slides, iron horse,

stepping stones, and sandbox. Finally Dottie and I got the smaller ones

in the swings. Joey still clutched his box. Jean and Robert took a walk

and found the trolley car which they called a house.

We all walked through the trolley car and sat down on the benches in-

side. I told them, "This is a street car." They didn't seem to understand

since it did not move. We went back to the play area. They all wanted to

go up on the slide, even Jack, who climbed halfway up the steps by himself.

Joey was content to swing after Dottie tried to get him to follow her on

the stepping stones. Patricia was very persistent in following me.

When I said, "Let's eat lunch," everyone was ready. Jean gave everyone

a plate. Robert passed the napkins and Patricia the cups. Dottie was very

helpful and tried to keep them calmed down. She said, "You're eating too

much!" They were having fun! Joey ate very slowly. They all said they had

enough. All of the sandwiches and cookies were eaten and the thermos jug of

punch emptied. The children saw a squirrel climbing a tree. They all

yelled, "There's a rat." A Chinese family passed by the picnic table. They

were quick to notice that they looked different. Robert said, "Look at that

little girl." I told them she was Chinese, and we were Negroes. When the

father came by with a smaller girl, Jean said, "Thete's another one!"

.Jean and Robert helped pick up the paper plates and napkins. Robert

carried the sack of trash to the litter cans. He put the top on crooked.

Jean said, "It's on crooked," and went back to put it on straight. I told

them we would leave the crusts of bread on the ground for the birds. Since

it was a very windy day in the park, the cups, napkins, and plates kept
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blowing away. The children and I were kept busy chasing napkins. This

added to the fun of eating which they really seemed to enjoy. As we were

leaving the park, we stopped by the lake to watch the ducks. They quickly

pointed out that there was a big duck with some little ducks. Dottie said,

"That is the mama duck with her babies."

Other children at the lake smiled and waved to them and they waved back.

They called the ducks the "chicken birds." At first they couldn't make the

quacking sound. When Dottie and I made the sound they imitated very success-

fully. As we drove away, they wavctd good-bye to the ducks and "chicken

birds." Two police cars were parked at the exit. la the midst of their ex-

citement as we passed the cars, they yelled, "Eye Mr. Policeman," forgetting

their fear they seemed to have of policemen. It was obvious that: Dottie had

enjoyed the picnic as much as the children. The home visitor had enjoyed

it, too!

Evaluation of a Special Event by the Readers

From reading the report of the picnic, you should be able to evaluate

this experience as Mrs. Hardge states in her plans on page Her

objective for Dottie was that she would be able to interact with the children

outside of the home. The following questioni should help you evaluate the

picnic in terms of the objective:

1. How many times did Dottie talk to the children?

How many times did the children talk to Dottie?

2. How did Dottie talk with the children? How many times did she

ask a question?

How many times did she say something to explain and describe

something?

How many times did she tell the children what to do?

LU
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3. How many questions did the children ask?

4. In what ways did Dottie show that she was more organized today?

5. How many times did Dottie use some type of positive reinforcement?

6. What are some indications that Dottie and the children felt good

about themselves?

Based on the above information which you found in the report do

you think the home visitor reached her objective with Dottie?

Most of the learning for Dottie and the children on the picnic was inci-

dental. The home visitor did not set up situation& so they could learn some-

thing. However when the situation came along, Mrs. Hardge and Dottie picked

up on them as opportunities to learn at just the right moment. Being able

to use incidental learning is a skill for good teaching. Several times

during the picnic Dottie used this skill.

Make a list of examples of incidental learning times during the picnic.

(For instance, Mrs. Hardge and Dottie helped the children to be able to make

the quacking sound when the children saw the ducks at the pond.)

The Home Visitor Plans for the Home Visit

I. Objectives

A. For the mother

1. To demonstrate the activities she can use for interacting

with her 2-year-old child and also involve her other children.

2. To demonstrate her ability to guide role-playing and drama-

tizations as methods which are effective in making an

activity meaningful to a very young child.

B. For the target child and the other children

1. To be able to follow directions

2. To be able to complete a task (persistence)
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3. To be able to recognize the colors red and green

II. Activities for the target child and the other children

A. Role-nlaying: Nursery rhymes

1. "The Little Bird"

2. "Pat-a-Cake"

3. "Peas Porridge Hot"

4. "Jack and Jill"

5. "Little Boy Blue"

6. "Little Miss Muffet"

B. Drawing pictures

C. Working assorted puzzles

D. Singing:

1. "Where Is Thumbkin?"

2. "Pop Goes the Weasel"

3. "If You're Happy"

4. "Old McDonald Had A Farm"

5. "The Mulberry Bush"

III. Materials

Small buckets

Horns

Bawl and spoon

Paper, pencils, and crayons

Puzzles

Other staff members (Mrs. Green and Miss Williams) will go with me on

this home visit to make video tapes and take photographs of the children dur-

ing the activities. For this demonstration visit, I have selected activities

and materials whith are familiar to Joey and the other children. I also want
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time to be successful, so they can be proud of themselves. I want to be

careful not to have too many new things today, since this is only the second

time the video equipment has been used. I don't want anything to threaten

their performance.

The Home Visitor Carries Out the Home Visit

April 29

The children were dressed and excitedly awaiting our arrival. They all

greeted me very loudly. Everyone talked at once. They were wearing their

Easter clothes. Dottie went in her mother's room and closed the door. I

had to knock on the door several times to ask her que_-ions about electrical

outlets and lights. I told her, "I want you to cone in the room when we

start the activities." She said, "Yes ma'am."

I began the activities, demonstrating the riayme "The Little rk.rd."

The children then dramatized the rhyme while I repeated the words. Janet

and Robert dramatized "Jack and Jill," followed by Patricia and Joey in the

same roles.

Jean was Little Miss Muffet and the home visitor played the Spider.

Joey and Jackie dramatized "Little Boy Blue." We then sang "Pat-a-Cake" and

"Peas Porridge Hot."

The children used red and green crayons to draw and color an apple.

Dottie helped Joey unwrap his "Surprise Package." It contained a Mother

Goose book. Patricia looked at the book with him naming the objects in the

pictures; Joey tried to repeat the words she said.

Dottie joined the children to sing "Where Is Thumbkin?" and "If You're

Happy." She also helped the children'to work the puzzles.

The children's enthusiasm did not decrease in any way as the activi-

ties progressed. Everyone was excited and very active, even Joey and Jack.

134
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They were reinforced for every effort whether their work was successful

or not.

When Dottie came in, we asked her to work with the children while I

held the baby. She joined the singing group very willingly and helped the

other children with their puzzles. She worked with Joey to help him unwrap

his surprise package. She was praised for doing a very good job.

We ended the activities by singing "Here We Go 'Round the Mulberry

Bush." For rewards the children were given the toys used for role-playing

the nursery rhymes.

Mrs. Evans came home while we were reviewing the video tape. She was

very proud of each child as he or she appeared on the screen. She said she

is not planning to go back to work. Her mother is still ill; she will have

to help take care of the nursing home. This means Dottie will be left to

manage the house and seven children, one a 3-month-old infant.

I-have not had a chance to talk to Dottie again about going for an in-

terview in order to get into a training program. With this latest development

in the home, it seems unlikely she will be able to do so now.

We thanked Mrs. Evans for allowing us to come back for another video

taping. She will be given copies of the photographs.

The Home Visitor Evaluates the Home Visit

The video tape equipment and the other staff members did not seem to

bother the children at all. The planned activities had to be changed and

supplemented to keep the group involved, because we were delayed by the

taping session.

Dottie's interaction with Joey was improved. today. One example of this

occurred when she and Joey were unwrapping the surprise package. She was as

curious and excited as Joey. Obviously her willingness to participate with
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the children in the singing was another example of her increased interaction.

I had to guide the children through the role-play and dramatizations. I

sensed thet Dottie did not want to do these activities, perhaps because they

were being video taped. Another possible reason for her not being in the

room during the role-play and iramarization was because she had to dress

herself and the baby.

Progress was especially observed in Wanda and Joey today. Wanda was

very verbal in naming some of the objects in Joey's book. He tried to repeat

the words she said. This was the first tIme he had said anything we could

understand. He used the same curving motions as I had used when I showed him

how I could draw an apple. Joey seems to be at the stage where he can imitate

others now.

Since I know I won't be able to work with Dottie much longer, I'm glad

I had a chance to talk with her about her increasing responsibilities in the

home when Mrs. Evans works in the nursing home.

Evaluation of Twelve Home Visits

I feel that a deep feeling of trust developed during the time of our

visits. I believe that some of the advice and suggestions offered were

accepted because of this trust.

One step toward a better futOre for the children and Dottie was taken

when they were referred to the Child and Youth Program at a local hospital.

This program will provide medical examlnations, immunization, emergency

treatment, dental care, social services, nutritional guidance, speech and

hearing therapy and the assistance of a home erzonomist and public health

nurse. Transportation to the center is also provided for them.

136
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Follow-up Visits to the Evans Family

July 10

The purpose of this visit was to obtain Mrs. Evans' and Dottie's signa-

tures for permission to use pictures taken in home.

Everyone was very glad to see me. All of the children ran up for a big

hug. Dottie noticed that I had cut my hair. They had not heard anything from

the Head Start program. I explained the picture form and how we would use

the pictures, also the video tape. They willingly consented to sign.

Follow-up Visits to the Evans Family

July 29

I visited the Evans' home today tu talk to Mrs. Evans and Dottie about

allowing me to bring two home visitor trainees to the home to observe Dottie

in an activity with the children. Mrs. Evans was not at home, but Dottie

said she would try and do the best she could. This remark was another mile-

stone in Dottie's progress report. I said, "I am very happy to know that

you will try, Dottie. I will be standing by to help you in any way I can."

I asked her, "Can you talk to your mother about it? I will come back to see

if your mother approves of the visit and the visitors."

Dottie invited me in today. The living room was fairly neat in spite

of the scarcity of furniture. She talked a great deal today and was in a

very good mood. Joey was especially friendly today, trying to talk and let

me know that he remembered me. Dottie didn't know whether or not she would

get to go into a training program. Her mother is away two days of the week

all day. Jean and Robert are going to a nearby Head Start program when Jean

gets back. She and Wanda went to Kansas City, Kansas with their father to

see their uncle.
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The Home Visitor Plans for the Home Visit

July 31

I went by today to talk to Mrs. Evans about the home visit for Thurs-

day, August 9. She said she guessed it would be all right, but she would

not be there, because she spends two days a week at her mother's nursing

home. She had heard from the Head Start program and was quite pleased that

the children would get to go.

Evidently she was very busy, because it took her some time to get to

the door. The children pulled the curtains back. She yelled for them to go

ahead and open the door wben theystarted yelling, "Mrs. Hardge, Mrs. Hardge,"

The Home Visitor Plans for the Home Visit

I. Objectives

A. For the mother

1. To demonstrate her ability to interact with her youngest child

and the other children through activities independent of assis-

tance from the hone visitor.

2. To demonstrate her ability to guide role-playing and dramatiza-

tion which can be effective methods in making an activity mean-

ingful to a yor-Ag child.

B. For the target child and the other children

1. Laneuage development: role-playing, dramatization, and singing

2. Mbtor development: drawing and coloring pictures

3. Tactile skills: Zeeling objects of different textures (hard,

soft, smooth, and rough).

4. Persistence

C. For the trainees
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To interact with Dottie and the children while demonstrating their

.techniques in reading a story to the children.

II. Activities for the target child and the other children

A. Song: "If You're Happy"

B. Nursery rhymes: "Jack and Jill" and "Little Miss Muffet"

C. Song: "Where I. Thumbkin?"

D. Nursery rhymes: "Jack Be Nimble" and "Little Boy Blue"

E. Drawing and coloring pictures

F. Working puzzles

G. Song: "The Mulberry Bush"

H. Books: The Touch Me Book and Pat-the Bunny

III. Materials

Small buckets

Bowl and spoon

Candle - candle holder

Horns

Paper, pencils, and crayons

Puzzles

Books

I will be accompanied on this visit by two trainees who will be wcrking

as home visitors in a special project in an elementary school. Participating

in this home visit will be a part of their training provided through a work-

shop at DARCHE. I hope this visit will help them understand the role of the

home visitor and help them see how activities can be geared up or down for

children of many ages. I .mant them to seu how the relationship between Dottie

and me has progressed to this point where Dottie is able to conduct the activ-

ities with the children by herself. The home visitor trainees need to see
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that developing the zother's indt.pendence and self-confidence are goals

which result from a favorable mother/home visitor relationship. I hope that

they will see that they need to develop this same process with the mothers

with whom they will be working.

The Home Visitor Carries Out the Home Visit

August 9

Dottie and the children were eagerly awaiting our arrival. She had

diapered the baby and put him in the bed with his bottle for a nap. He

slept during ale entire activity.

Dottie began the activities by placing the children in a circle to sing

"If You're Happy." Joey was very excited and made a lot of noise, yelling

and laughing out loud but did follow most of his mother's gestures for the

song. She and Joey dramatized "Jack and Jill" and "Little Miss Muffet."

Jbey was "Little Hiss MUffet." Dottie was "The Spider."

The children sang "Where Is Thumbkin" being very attentive When Dottie

told them which finger to hold up. Dottie and Joey dramatized "Jack Be

Nimble" and "Little Boy Blue." After this the other children were given the

opportunity to dramatize the same nursery rhymes. Joey managed to involve

himself in this dramatization for the other children despite Dottie's efforts

to keep him out.

The children worked independently drawing pictures and coloring. They

talked a great deal about what they were drawing and Robert and Jean asked

for red, blue, and green crayons to use.

Dottie talked to Joey constantly during the puzzle activity. Joey was

very cooperative while his =other helped him to fit the pieces In thsir

proper place. The older children exchanged,puzzles among themselves and

responded gladly to the trainees' offers to help them.
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The children sang "Here We Go 'Round the Mulberry Bush" and followed

Dottie's uirections for ,:he verses in the song. They acted as though they

were brushing their teeth, combing their hair, washing their hands, and

e..ting their food.

Mrs. Aldred, one of the trainees, read the book Pat the Bunny, and the

children listened very attentively but had little to say.

The home visitor asked Dottie to sing another song with the children

before the next story. All of the children wanted to sing "If You're Happy."

Mrs. Davis, the other trainee, then read the Touch Me Book. The chil-

dren responded to the directions on each pase eagerly and asked many questions.

Cookies and punch served by Dottie were the enjoyable finish for this

visit and a welcomed comfort on a hot day.

The Home Visitor Evaluates the Home Visit

Dottie was very patient, getting the children in a circle for the

first song. She did not need too much help and she was not ashamed to say,

"I don't knew that nursery rhyme," or "I don't know all of the words or

tune of that song." At first she seemed to be embarrassed for being involved

in nursery rhyme activities.

She did not criticiLe or yell at the children. They tried hard to

follow her instructions and directions. She persisted; and at times, this

was quite a task, because Joey and Jack were real "butterflies." My use

of reinforceaent at the appropriate time helped Dottie carry our the activ-

ities successfully.

When the phone raug, Dottie excused herself to answer it, but returned

immediately. This is an indication that I have retained the mother's in-

terest in the activity, because I did not have to call her back into the

room. This is a big step for Dottie!

141
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I told Dottie this was an activity to do with the children when they

became restless and hard to manage I explained, "These kinds of activities

are more than fun for the chtldren even though they are a good way for you

to control them. The most important part about these activities is that you

have used the skills I have shown you during our visits to help make your

responsibilities for them more manageable." These activities also helped

the other children learn about colors, shapes, and sizes.

Dottie said, "Yeah, I see how they have helped. Joey learned more

things like that whiCh I thought he was too little to understand." To me

this means that Dottie has become aware of her ability to cope with some of

her responsibilities. She can see the changes in Joey. She can also see

that what she has done has helped Joey change. This explanation gave me the

opportunity to get Dottie's reactions to the efforts that had resulted from

the home visit activities.

142
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Questions for Your Evaluation

In evaluating this entire series of these home visits, the following

questions may be discussed.

1. What are some of the ways, which you think, this home visitor used

to help establish a favorable relationship with Dottie Evans?

2. What did Mrs. Hardge do when home visits were repeatedly cancelled?

How would you have handled a similar situation?

3. A number of critical incidents happened during Mrs. Hardge's visits

to the Evans home. By critical incidents we mean embarrassiug
situations which came up that are out of the home visitor's control

such as:
a. Marital problems
b. Relatives and visitors with negative opinions about tne

program
c. Superstitions and "old-wives" tales
d. Other embarrassing situations

(1) Bill collectors
(2) Utilities being disconnected
(3) Revealing statements about family affairs

What are some examples of these critical incidents in Mrs. Hardge's

report?

How did the home visitor handle them?

How would you handle other similar situations which did not occur

in the Evans' home, but might happen in other homes?

4. How was the home visitor able to use the same materials over a
period of several weeks without becoming repetitious or using

them as drill work?

How did she keep the children motiVated and interested tin the same_

material?
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5. Who might be strangers to the family accompanying you on home visits?

Ilow would you know the family is ready for visitors?

What type of people would you take with you on a home visit?

(What type of people would you not want to take?)

6. How would you prepare your visitors before going on a home visit?

What kind of clothing would you suggest they wear?

Why?

What background information about the family and home would you

give your visitors?

What other suggestions would you make?



Chapter VI

MOTHER INVOLVEMENT IN THE COMMUNITY

Introduction

Earlier chapters have stressed the many ways that a mother's role in-

fluences the growth and development of her child. Helping the mother to

see herself as the child's first and most important teacher has been set

forth as one of the chief jobs of the home visitor. Helping the mother to

find ways of improving the living conditions of her family has been cited as

another main task of the home visitor. Many suggestions and examples of this

latter task have been given earlier to show how the mother works with the

family in and about her home. It is the job of the home visitor to see that

the mother begins to think of herself and her family in relation to her com-

munity.

The home visitor can help her to begin to know her community and to be

aware of what the community has to offer her family. The mother may come to

think also in terms of what she and her family can do for the community. It

was said earlier, "Sometimes a mother's needs are so great that she must be

given to before she can give of herself." Perhaps the same truth will guide

the home visitor in helping mothers to get to know and feel comfortable in

the community at large and to become active in it. If so, this would suggest

that the home visitor introduce the mother first of all to those places and

people in the community which will offer a direct benefit. Examples of such

benefits are recreation, information, health and medical aid, and employment.

The home visitor guides the mother in becoming involved in the community

at the same time that she is helping her learn how to be a better teacher

for her child. Both of these tasks are interwoven. TheSe characteristics

which cannot be separated can be exPleined hest by an example. In the early
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stages of one of DARCEE's projects, a group of mothers were getting ready to

read stories to small groups of children in a preschool. Their home visitor

took them to a neighborhood library to find some good books. While they

were in the library many of the mothers showed an interest in obtaining

library cards, in order to take books home. This example shows that the

focus of this activity for the mothers was on helping them teach children.

At the same time, however, the home visitor picked up on their interest and

expanded this experience for the mothers. One of the mothers was very enthu-

siastic about reading to children. Her interest led her to begin a small

story hour for her children and some of their friends.

The home visitor's job is to plant some "r.eeds" which she hopes will

grow later. The later growth of the seeds depends on the mother's readiness

and need to be involved in the community. A possible cha-In reaction is set

in motion as the home visitor plants the first seed when she goes in to

talk with the mother about becoming involved in the program. In this context,

the home v"Lsitor is an encourager. She provioes support to the mother as

she moves out of the home.

Hopefully, when some of her own needs and those of her family have been

met by community agencies, some of her fears and yuspicions about the formerly

unknown community will drop away. Then she will be free to begin to move

about the larger community, wlaely taking advantage of its benefits for her

family. However, many of these fears and suspicions are based on real,

negative experiences which the family has had in the "outside world." The

job of the home visitor becomes then one of helping the mothers cope with

these negative reactions. When she is going about the community with more

knowledge and confidence the mother will likely begin to see ways in which

people like herself take part in making life better in the total community.
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With the home visitor's help, she can begin work and share in the activ-

ities of the community. When this takes place, everyone benefits - the

mother herself, the members of her family, and the community.

Preparing for Mother Involvement in the Community

Before the home visitor can start to help the mother become involved

in her community, she should make careful preparations. These preparations

should be begun before the home visits are started. The more thou2htful

plans the home visitor makes, the more chances there are that community

involvement will be a smooth, positive, and successful experience for the

mother.

Two major steps should be taken in planning and preparing for mother in-

volvement in the community: 1. Statement of goals and objectives for the

mother. 2. Becoming aware of and familiar with the different types of

rasources available in your community.

The home visitor will need to continually clef:hie and refine her goals

for individual mothers. She will also need to seek for other resources

throughout the duration of the home visiting program. Even though the greater

portion of this preparation can be done before the home visiting program is

actually launched with the mothers, the home visitor should keep this plan-

ning process going on while she is working directly with the mothers. If

she continues this process, she will be able to offer a greater variety of

opportunities for the mothers. Her readiness to be an on-the-spot helper and

referral person will be increased.

1. Statement of goals and oblectives f r the mother.

The mother should be able to carry over the skills which She has gained

from being.a teiCher and change agent for.her child in 110rAlOme'ln order to

become_an active,partiCiOant in.the community.. In this'way the mother is
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able to extend her skills. The attitudes which the mother developed

from working with her child also carry over to help her to oe successful

in working in her community. Therefore the goals for the mother's involve-

ment beyond her home are extensions of the goals for her involvement at

home. The skills and attitudes listed below are examples of such goals:

a. Based on her skill to interact effectively with her child, the

mother will be able to interact effectively with other members of

her family, other children, other mothers and their families, and

community people.

b. By extending her skill in using resources ii. the home for providing

learning experiences for her child, the mother will be able to use

resources in the community for improving the living conditions for

her family.

c. From the attitude of feeling that she is an important influence in

the development of her child, the mother will feel she is an impor-

tant member of the community who can influence its development.

d. The mother will be able to influence the attitude of community

agencies toward her. As a result she will be viewed as a partici-

pant (or producer) as well as a recipient (or consumer). (This

goal is an extension of the mother's skill in shaping the attitudes

of her child. It is also based on her self-confidence which allows

her, to want to become actively involved.)

2. Becoming aware and familiar with the different types o resources avail-

able in your community..

Since the home visitor will be helping the mother to know her community

and what it has to offer, the home viditor, herself, should make a survey of
-

what resources aigavailable. _Even thbugh some'home Vistiors have been long-



144

time residents of a community the assumption should not

are familiar with all the agencies and organizations to

wish to refer mothers. The home visitor's role will be

be made that they

which they might

more effective if

she becomes acquainted with some of the facilities and personnel of agencies

before she takes or sends mothers there. She should introduce herself and

explain what she is doing as a home visitor. Another obvious preparation

which the home visitor needs is to get specific information on where agencies

are located, what persons to contact, and where to find offices. These pre-

parations should prevent confusion and loss of time when the mothers go to

these places.

The home visitor's efforts will probably be insufficient if she stops

at the point of telling the mother where to go. At first she will need to

go with the mother to see that she is accepted and that help is provided.

For example one mother was interested in church activities. Mrs. Horton

told her whzre a church was located, but she did more than that. She was

prepared to with the mother. She kept in touch with her until the mother

decided to participate in church activities. In this way, the home visitor

helped give the mother a good start. She then phased herself out as the

mother started making her own decisions and began to carry them out.

Home visitors in DARCEE projects have worked with a variety of com-

munity resources. The ways in which mothers have participated in or

utilized these resources are also varied. A partial list-of these resources

and their uses are below:
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(1) Church

(2) Schools

(3) Library
(a) School
(b) Public
(c) Mobile

(4) Public.Realth Service

(5) 44Mageitillik!i;,,
;ce)0;NILOPkrqiePeal
(b) Movies,

(d) WelabboWnamegters
(e) Bowling-
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b. MmmuLcd:Active, Participation

(1) Church
(a) Regular parishioners
(b) Singing in the choir
(c) Attending church school as

a family
(d) Lay readers

(2) Schools
(a) ROOM mothers for PTA
(b) Serving as aides in the class-

room
(c) Chaperons on fiell trips and

for school plays
CO Ambassadors for teachers to

other parents in the neigh-
borhood
Scout .Pnd Red Cross assistants
Parent representatives and
Policy Advisory Committee
members for Head Start

(g) Taking adult education classes

(e)

(3) Library
(a).Alsing library facilities
(b) Obtaining 111!-rary cards
(c) Conducting sto=y hours for

children in neighborhood
(d) Developing library of their own

(4) Public,Rea1th:Service.
(a) Dental health care
(b) Physica.Vicbeek-up. -for entire

falatir-t .

(c)
(d) 8n9pnragtnig,neighbors to go to

health centers
(4)AVALOAA00 rthiS thhome bo3; public

health nurse

(5) Receetthu

rOuPa
:reCreet'inn

league
Fi
cltildràü
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(6) Red Cross (6) Red Cross
(a) Aides in school
(b) Blood donors

(7) Food suppliers (7) Food suppliers
(a) Purchasing from supermarkets

instead of local markets
(b) Food cooperative
(c) Sharing of recipes and menus

(8) Political organizations (8) Political organizations

(9) Social service agencies

(10) Employment agencies
(a) Placement

(b) Community action projects
(0, Technical And VoCational

Schools

(11) State Department of Agricul-
:tire - CoUnty Extension Office
Home DeMonstration,Agent.

(12) -0olleged)Znctliniversities
(a) Adult educaticin-:
(b)

(13)j Mntaill'llealth'AzsoCiat,icin

(a) Voters
(b) Registrars
(c) Campaign workers

(9) Social service agencies
(a) Financial.assistapce
(b) Marital and family counseling
(c)'Legal assistance
(d) Day care
(e) Employment

(10) Employment agencies
(a) Obtaining unemployment

compensation-
(b) Reference for training

(11) (a) Information given to home
visitors

(12) Colleges and Universities

(c) Teacher training at DARCFE

(13) Mental Health Association
(a)-Information to Home Visitors

_ -

Beiligr,:;01t1ZeheHCetiteire
(e)-reiti4Vettatblider members

(b) BebYeittiO8Peiftir:med bYre

(14) 'Senior Citizens Center
-
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How Does Community Partictpation Happen?

One of the first questions which may come into your mind is, "How did

the home visitor program help the mothers take advantage of these resources?

:iow did they become participants?" Obviously a lot of work and time was

involved. These things just did not happen overnight. Another example will

be pulled here to give some of the background to these experiences of mothers

in our projects. We will take the instance of the mothers' participation in

public school classrooms as aides and room mothers. The events leading up

to this participation would fill a whole book, but they are briefly charted

below. In order to make these events follow what really happened, the Key

family will be used as an example.

slacisgrid

Mr. and Mrs. Key and their four children live in a low-income housing

project in a city. Mr. and Mrs. Key are a young couple in their early

twenties. Their third child, Mike, is enrolled in an educational program

of the Early Training Centers at DARCEE. Involvement of the mothers of the

preschoolers is an important part of the program.

During her first visits, the home visitor learned that Mrs. Key was

bothered by many problems, fears, and frustrations. In spite of these Mrs.

Key appeared to be concerned about her children and their future. The home

visitor was aware of her concern, and she u-Se.4,1.t. aa a way; to *tart tO help

Mrs. Key help herself,.

'Mrs. Key .goes to sChool

After having provided a- careful Introduction
_

:gram on :previonei hoMe,visits; she said,,,tO` gote,Woukst«,;741,4;ike to

Vitit Mike s schOOt-ne,xt "rais,:zgc:44-,

inothers who I, 31,19, an MondaYs. ,T02,4-v,04,41.04.1*? 11'+ yak-0
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Mike and the other children in their classroom from a special room with an

observation window." Mrs. Key had not been to the school before. A slight

happy gleam in her eye gave the home visitor a hint that she would enjoy

going. In previous contacts with the home visitor, Mrs. Key had lots of

experiences which built up her self-confidence. With a secure feeling, she

was able to say, "Yes, ma'am, I'd like that very much!"

On the scheduled day the home visitor came to get Mrs. Key and some

other mothers. The home visitor introduced the mothers, giving the name and

sex oi aach mothers' child. This was done to help the mothers talk with each

other more easily. The home visitor was sensitive to the conversation. She

tried to encourage the mothers who started to talk. Conversation*was limited,

but the home visitor kept the conversation alive. She described the observa-

tion room at the school to the mothers. Arriving at the Early Training

Center, Mrs. Key and the other mothers were introduced to the lead teacher,

Mrs. Jumper. She smiled and said words of welcome to the mothers, "We're

very glad you came to the center today. We are all members of the team who

help your children learn!"

Key's observation included these specific things which the homeMrs.

visitor had planned for her to

The daily schedule 'Croutine for doing things'ithe claSsroom
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Mrs. Key, pleased with hc.c visit, talked very freely with the home

visitor after they left school. The home visitor glowed, happy that Mrs.

Key had enjoyed her visit to the center. She emphasized what Mrs. Jumper

had said, "The teacher really needs your suggestions and help in working

with the children." Impressed and eager to know more, Mrs. Key talked

about the day for her return visit. She said, "I never expected to see all

this going on in the classroom. I wonder if I would ever have the patience

to work with children?"

During several visits to school Mrs. Key had more and more opportunities

to observe the children. She took part in role-play sessions with other

mothers and the home visitor. They discussed activities and learning exper-

iences. She and th4t other mothers interacted with the children and teachers.

They developed materials for learning skills. After having had all these

experiences, Mrs. Key of fered her services as a substitute teacher. Mrs.

Key later became a substitute teacher in the preschool program.

Enrollment in public school: One year later

A year of work success, disappointments, and unexpected learning ex-

periences brought Mrs. Key and her child to enrollment day for first grade.

Mrs. Key, alone with Mike approached the school with confidence. She

talk,ed freely to

the school. The

perti6ipation:

,

the teaCher. and PrinCipal .and .Volunteerect hei servicps. to

toc4e.r and prinCipal r4eliee4' the. itai*Pitance.Of Parer:.t
-

reSOOn4e& by; Sugg4Sting , that: MrS should , cpme t
--

i:the'.:AohoOl.. :as of ten as she could. The ,prinevalsal

-
come in and make:,iyiggesil.Ons abot 4

omeTppp), ***ii

4040
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The case above is only one success story among many which have been

experienced by workers in the home visiting program. As mothers gain confi-

dence in their ability to provide services and get results, their branching

out to other activities tends to follow. All the other types of participa-

tion listed in this chapter could be charted in a pattern similar to this

example of school participation. The process begins with focus on the child

and what he is learning. After the mother "catches on," so to speak, to

this important action of the program, then her experiences can be extended.

This progression from concern for the child to other children and even-

tually the community can also be explained with a diagram in the form of an

upside down pyramid. The pyramid shows the mother as the base of our work.

The home visitor starts to move a whole mass of situations by her one-to-one

work with the mother. From the diagram you can see that the mother seems to

be the person to start with in helping bring about change.

Community At Large

Organizations - Institutions

Small-GroUps - Naighborhood
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It must be remembered that none of the experiences described in this

book took place in a vacuum. Nothing happened in a situation separated

from other situations or events. At the same time the mothers and children

were helped to change, r.he "outside world" was also changing. However, the

DARCEE Home Visiting Program is different from other programs in

services. The home visiting program works with

and eventually reaches out to general community

often start with the general community concerns

families will receive the services they need.

the people

specific mothers and children

concerns. Other programs

and assume that specific

A Final Word About Individual Differences

Special attention should be given to the individual differences which

the mothers have. From the examples and case studies in this bOok, it is

obvious that all the mothers are different. They have different skills and

attitudes. They have different ways of rearing their children. Different

opportunities in their community will interest them. What does the presence

of the differences mean for the job of the home visitor?

First, the visitor mUst be pensitiVe to the level of Confidence of the

mother. She must be aware of those community activities that can produce

-

fear in,:the mother-so ,that :these 4= be..F44ced to a manageable.

one mother,--t_e task-of reading a-stoiyi0:her children may in
:

lietting:401ibtai.ydard,

Of.0,-anot er ootan&Se144in
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variations in abilities and confidence among mothers. She should be pre-

pared to deal with them.

Second, the home visitor should be sensitive to the past experiences

of the mothers with many community institutions. These past experiences

might include rejection from service agencies, poor employment opportuni-

ties, and lack of information about some sources of free and/or low ccst

health and educational services. Fear and suspicion of various community

wide programs, planned parenthood programs, community improvement agencies

and organizations may also be included.

Third, mothers differ in their abilities and approaches to life situa-

tions. The home visitor should take care to note how the,mother typically

approaches other people and family problems. Her suggestions about final

plans for action will probably fall within the range of activities with which

the mother can cope successfully. If a mother is still experiencing diffi-

culty In working with her own child, it may be unwise to suggest that she

handle a group-of five during an art activity in the classroom. However,

eXpos/Y.I:e to t4is situation can possibly proVide the mother with some insight

handle her child. gach Mother:-shodid beallOWed-tdexplOre:and:into how...to

-test out these-areas of the communitY in,which. she 16.intetested aid must

eventually, work. The:home -vieitar almUyi'has the expectation -of.Chinge And:

COMmuiLity...Participation. Ite-..exact forM is ..s*e*,thi,ns4 by the -indiVidua
,

Parent with the support of the.horne y4.!sito,

ei-ibasicaiince&hetk

tlegiA4

entandtkie*.e
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IMPLICATIONS FOR THE FUTURE

What's Ahead for You as a Home Visitor?

What will your work as a home visitor mean to you and to the mothers

with whom you work? It is evident that through your training and experience

as a home visitor you will have some very specific skills and some valuable

information which is highly specialized. In essence, you are entering into

a new career which is being developed in the area of people services (more

traditionally termed the social sciences). .You will have other counterparts

whose work is similar to that of a home visitor with an edUcational empha-

sis.

In this respect, you are not only carving out a very important position

in your community. At the same time, a new way of life for you and your

family may result. The people you contact and the relationships you develop

within your community can greatly affect your life. In fact you have a

chance to develop your leadership potential.

You will be able to serve as an important link between the home and

school. You will be in a position to influence the life style of the parents

and the teaching procedures of Alm children in ,the':sch00.1-.:
.

.

within the concept of the teaChing-leariting- telim-to Mainta n a reality base.

No one person will be viewed as :the 'sole possessor-oflinformation.:whichlVill-

be mOst effective -for .reachint children and varents:. -Participatithi In- the

teafihin eeience
-

will
.

have opportunities

'Tei&a re, a you,:
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The mother may no longer be the primary caretaker with all of her activities

centered in the home. With the beginning of community participation, she

will have more contact with her total surroundings. These increased experi-

ences outside of the family will mean a discovery of both personal and econom-

ic resources. Family relationships will be expected to change. For example,

as the mother experiences the world of school, recreation facilities, super-

markets and work, her ability to relate to the dhildren should increase.

Freed of the limitation placed on her by being based at home, she will have

a broader outlook on life, in general. She should also have more of an over-

view of what is happening to her children. The generation gap may decrease

in width as parents and dhildren participate in more common situations.

In addition, the mother's capacity to respond to a variety.of situations

is then increased as she gains exposure beyond her 'home. She essentially

gains more control, skill and flexibility in changing her environment to

meet the needs of her children and herself. The relationship between mother

and father will probably be affected by the new activities and learning of

the mother. This can lead to further redefinition of the roles each plays

as an adult family member. At the least,, the roles can be clarified and

hopefully lead to fuller interaction and,participation in family life for

all members:

,
These:are; not the,liMits of possiblerAnsequences of home Visitors and

fullyitttie We -,..can,speCUlate

that per-a't*alk; socil ed onon; iieiil be "44e-ta kmatiOn,'irr,th_e:Oe

1PPO 4 vedi'10-ihelrHdhildren,
-

p:44hOulders

.,4effective



participation of people they are to serve. If provisions for more partici-

pation are not made, agencies will become more removed from the real world

of people. For our institutions to meet human needs, they must be opened to

the participation of mothers and other concerned persons in the community.

New types of workers such as home-visitors need to be employed to help guide

their participation. The result should be the recognition of people's needs

and action steps taken to meet them.

Summary

The chain of events started by the home visitor and the famil.y. Working

together are sumMarized by the use of the concentric circle's

on the following page. This diagrany'ShitiowS'that the concern f

bility of the young child is the "hilb" of all the activities which di'recily-

155

involve the child; the Mother, &Ad hOme-v*Sitor and indirectly

other people. The focusof the DARCEE HOMe Viditing FrograM, IA on
,

smallest inside area of the environment.- -The effects of the program.,-sP#ead

the..influende of

tfieprograilitmoiies from specific to more genermk:conC4rhs.--
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The DARCEE Home Visiting Apptoach
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Glossary of Terms

Sometimes when a group of prople work together closely in a program they

use special words. This special way of talking is a shortcut for saying a

whole lot of other words and explaining ideas. Several terms are.used in

this Guide which have come out of our eXperience in working together with

adults and children. Had they been left out of this material, the authors

would have had to use many words to explain exactly what they meant when

they were writing. In order for our readers to be able to use these 'short:7

cuts" we have included our meanings for the following words,

activity

appropriate

astociation

:Classification

-; what the home Visitor has planned.for the mother and

child ori.children to do during a home visit. For

instance: The activity included a song and

play.

fits or works in a .given situation; -.meets

a,finget-

the purpose.

For instance: COlOred socks are a0ProprieteihingS=

to use for teaChing.colors to a child at hoiie.

--the skill of putting thi0g0Htogtl*r 11iOli go together.

For instance.: -The-adSocietion of forks-with spoons and
:

cups with
,..

. ,

saucers was succetsfUlly completed- bY,..1.0eY

'the tkill of -pUttine thinis

. _

go togetherr` ;For:instance.:

and

,

Donne plei!ed -hy :, witting

rthet-,
ere orange in enothert.,

tOgether in-groupt .c,L

,

The;hoMe'visitor J4Irs."-Hay,'



confidentiality

discrimination

educability

environment

- private information kept between the persons involved.

For instance: The home visitor is careful to protect

the confidentiality bevdeen her and a mother.

the skill of separating things which are different

from other things. For instance: Donna's mother gave

her practice in visual discrimination by having Donne

sort the shape cards.

- gaining the skills and attitudes which appear to b

necessary for success in public schools. For instance:

The child's educability was improved by his and his

mother s taking part in the program.

- all the persons and thIngs that surrounds a person.

For instance: The home is a part of the child's

environment.

- the process of taking a careful look at what has been

dove and judging what happened. For instance: The

home visitor's evaluation pointed out that Mrs.

Johnson was not ready to read the story to Bubb .

- a thi'Lg that happens to a person which changes him

.evaluation

,

and-helps him,:aearn,,!,',FOx',.inStende,: -

- baAHthe.eXPeZlence tOthe%Park.,

goal. 'is intended
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initial visit - the first contact the home visitor makes with a family.

For instance: Mrs. Hardge was unable to enter the

Evans' home during her initial visit.

interaction - the process which occurs when people talk with each

other and do things with each other, during which

people influence how each other act. For instance:

Frequent interaction between Mrs. Ray and Donna was

observed by the home visitor

involvement - taking a continuing, active part in something and in-

vesting a lot of time, energy, and effort. For in-

stance: Tbe mother's involvement in her community is

motiVation

increasing every day.

- wanting or being extremely interested in doing some-

thing. For instance: Joey's motiNiation looking at

the book was high.

- the statement of a specific action intended to b
objective

done. For instance: For Dottie to stay in the room

was-an ob ective:during the home,visit.

participation - taking part in,something. For ,inetance: :Mri. Rey's

planning

participation in th&,i'plarentr,teaCher meetings": led
'

to,her'interest

v nv,carefui ,Ahoughthto,What

repar9;kg;,materials.;.
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role-play - acting out a part someone else plays. For instance:

In the role-play, Mrs. Key will be the teacher, and

the homc visitor and the other mothers will be the

children.

sequencing - putting things in place following a special order.

For instance: Janet and Patricia were successful in

sequencing the events of the story.

target child - the child who the hcrte visitor and mother work with

MOW" directly in che home visiting program. For in-

stance: Joey is the target child in the Evans famll.

trainer - the person who provides training by guiding and helping

the home visitor. For instance: The trainer gave

home visitor some good advice about what to do when a

mother leaves during a home visit.

unit - a:written statement-of a'gtoUp of OhjectIlies,-activi-

ties,..anctinaterial:s.basedon a dentralthanie which'

-.helperthe....home.Visitor..Orgeni.ze-the,experiences She
.

children. InStance

home

-

viSitOjewidte.r,e':unitfab'oUt-.7Epringand,



APPENDIX A

SUGGESTED ACTIVITIES FOR HOME VISITS
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The Baseball Color Game

by Della M. Horton

This activity should help a child be able to match, recognize and identi-

fy the colors red, green, yellow, purple, and orange. It should also help a

child be able to classify fruits and vegetables.

The Baseball Color Game is especially good for use during home visits and

as a follow-up home assignment because both parents can play the game with

the child. Since the game requires some very complex thinking skills, be

sure the child and his parents can successfully play this game before you

ask them to play it.

Rules for the game:

Father is the umpire; mother is the pitcher.

Use fime different colors of suckers (red, green, yellow, purple,

and orange).

The idea (:,f thesame is to see how many fruits or yegetables you can

name in one minUte that are the cOlorof the sucker being,held in'the pitcher's

First you must name,the cOlor, then you Must naMe a' fruit or vegetable

that is the same color. 'One name will get You tO,first baSe, two tosecond
' ,.

base, three tothirdbase,,and four,l* a hoMerun. If ',yoU.name a fruit or

vegetable viithoutjirSt.naMing the oOlor.this, 1,13 a,strike.- After three

strikes:moye ,on to tbe next player. 'Jhefone hiVing, the "most ilina"rwins tfie,



Silent Sam or Sally

A Listening Game

This game should help a child to be able to listen carefully and follow

rections.

The leader (Who is Silent Sam or Silent Sally) gives directions in a

ft whispering voice. Some directions which you may give are:

"Silent Sam says

Silent Sam says

Silent Sam says

Silent Sam says

Silent Sail: se*0

Let's be

put your hands in your lap.'

close your eyes.'

'let

'let

'let

silent."

After a quiet

your

your

your

pause-, say':

head be still.

hands be:40.11'

feet stay flstonthe

"Silent,Sam says., 'what did yoU hearr"

The child may 4ay thatqw hears

Lrd singing,.car passing, etc .

:Let

floor .

the clock humming, Someone welking,_

Find.Something Round

.

By participating.-Inthis game ed

recognize3 and ide4t*fY round.atch,

The mather-And the

hat are raund-.,,

Child-Walk 'throu

to be able t

:the hOUse searching lor':ob eats

the mother 'may ne4d to shaW the child a rouhd abje t,
f

Lnd say, "Whatelse.loaks just like-;thi441! may alia,,a6k.the.child ta feel

lates, ,'alaCk'faces-,-
-.ound bbij ec,ts 'or iixive his finger around itibloota3'srLc

:ups, Pans , :etc. ,

,Ta Meke the_'-i4m4 h4rder.
'

r,; may aBkithech

t

4

the,'i0Und

pl;roun
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objects in his house from memory without looking through the house.

This activity may also be used for other shapes and also colors.

This is the

The House

A Finger Play

roof of the house so good.

(Hands up, finger tips touching, bottom of hands spread apart)

These are thewalls that are made of wood,

:(Hands up Parallel)

These are: the Windowe -that let inHlight-..

(Hands parallel With thumbs touching; bring fingers of both hands

together on "tight.")

This is the

(Hands clasped, one pointer finger

What a good house for us, one and all.

(Nod head)

*-* * * *_* * *

Materials'do_not have to-be,expensive or cOmpliCated in-order"to help

child learn. In fact, home visitors try to show the mother how to use inex-

. . -

pensive an4 g

whICW haVd, workedrtes

aztiyities. Some''of
_

ome 7 et Ors-

c0.A4
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Making Houses from Construction Paper

This activity should help the child to be able to review the differences

between the shapes square, triangle, and rectangle and the colors red, blue,

and yellow. The child should be able to develop an interest in two school-

type materials (paper and paste). The main purpose of the activity is to help

the child see the difference between left and right positions.

The home visitor places a large sheet of construction paper in front of

the mother and child. She says "Let's pretend that this sheet of paper is

a town where people live. Let s pretend the farmer lives in the large red

square house on the left, and our grocer lives in the large blue square house

on the right." The home visitor gives the mother and child the materials for

house and says:,

call it.the farmer's house.

' e gOing to make a hoUse. We'ie going to

.We're going to place.it on the left side of Our

paper. What color are we going to use for the farmer's house?" (If the child

cannot say that it is red, then the home visitor will ask the mother to say

it.) The home visitor continues showing the mother how to build the house

with her child. Use a large red square for the main partof the house. A

blue triangle piece may be used for the roof, a red.rectangle:for the chimney,

and small yellow squares for the windows. Label the objects as you are pasting

them on. Foi instance, say, "Now,-I'm going to put on a blue triangle for the

top of the house. The top is also cal:Led the rboi:"
.-v

Say tO 7the miithei 4,iii'gOingteCleave',4fhe.maerlals',.for the giocer'S.
,

,5::...,.
,

'-tdxinr:...%:7hiWI'',11111 - g or ie 'tllia
-hOnse-.--: I be Youand--;IyOnr., our,

_ -
"k!4.
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the child help her set the table with the forks on the left of the plates

and knives and spoons on the right of the plates.

Making the Three Bears From Construction paper

(Mrs. Hardge used this activity during her viSita tO the EVans home.)

By participating in this actiVity a child should be abie-tO See the dif-

ferences between,sMali, medium, and large side circles Of cOnstruction paper.

He should beCome mote interested in *Wo SchoOltype materials--paperand paste

The 'he,* yiSitot'-plaCedie sheet of white or light:colored construction

Paper in front of the mother and child. She sayd, "Today ere going to make

pictures of the Three Bears who we read about in our story. Do you remember,

Joey, which Bear is the largest or biggest of the Three-Beats?" (If the child
,

Cannot answer,-the,hoe viSitot will let'the mother'supply:the answer.,).

"That's right, Paper Bear Is the biggestl We'll use-the ihree.biggest broWn

circled to.make Papa Bear. ,Let's put-the laigest ot biggedt a d the medium_

siie:circies"Son'thie-paTier to make PapnBeais body. Now., let's putOn the

smallest-circle.to make his head.'"'

'The llaime visitor-May.need'to continue makingthe pictute,or she may:turn,

over ,the activity to thesmother,
, .

activity:

:151f4.-;thay.,also leave, it a, ftillow4p,
,

e,'co

43'
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My Hands

When the home visitor or mother reads this poem to a child he is helped

to be able to focus his attention on his hands. The mother can use lines

from this poem to help the child touch different things at I.incidental" times

during the day. For example, the mother might say the first verse as the

child is washing his hands or taking a bath while the child can feel the hot

and cold water.

1 have hands that teach me;

They help me learn a lot.

They tell me if the things I toudh

Are cold, or warm, or hot.

I know round, and I know square.

I can tell them anywhere.

I know smooth, and I know rough.

Hard and soft, that's not so tough.

When I'm finished pasting,

144T fingera feel sio sticky.

But fiager paintihe's beat of all

Because'it makes things 'icky."

Paper
- ,

One mother in out program. th9iiiii# aaoher .ides for 'helping her child
.

_ _
_

.

.
_ .

.
. .

leara to focus.hia atteatioa:on hiS:hatidtkItotOuc!,i:4411

her own hands on

her child' s head

spile...0*0*. and Cat

On .SOSie

verY:Cai'itaXIYAt'. ea..41he."tSIka
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questions such as, "Which hand is bigger, yours or Mama's? Which hand has

shorter fingers? Which hand has longer fingernails?"

She kept these paper hands so she could talk with her child about them

again. The paper hands looked like this:

Touch and Tell Game

The Touch and Tell Game can be used to help a child be able to tell the

difference between textures (rough and smooth) and shapes (circle, square,

triangle, and rectangle).

The hole visitor provides a bag or box which contains several common

household objects of different textures and shapes. Ask the mother and the

child to close their eyes and reach into the bag or box. After they have

pulled an object out and have handled it, then the mother and the child take

turns saying what shape the object is and tell whether it feels rough or

smooth.

For a follow-up activity the home visitor can help the mother think of

things she has in her house which can be put in the bag so the game can 43e

played again some other time during the week with different objects in it.

Homemade Puzzles

SeVeral motherei in Our program have made puzzles from magazine piCtUres.

The piCture is .CarefUllY mounted on a_ piece Of cardboard and securely.

When the g1Ue ..to'?!:OotOugttly dry the pia tux'-e. '1.*: cut up into ..1-pariOn9,1,,Iiieces

'4*Aes. The cost of thl-Ev.satiVIY. is practically sothisgl
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The Story of A Raindrop

The story included on this page is a sample of stories that home visitors

can make up to help review what the mother and child have been learning

recently. "The Story of A Raindrop" was used during a weather unit (see

Appendix B). The home visitor had conducted experiments to demonstrate how

water evaporates and forms clouds. She used this story to review what she had

shown the mother and the child. Can you see Ways the child can help the home

visitor or mother read this story?
% /

One day a little 6 fell on a The
.17/

10" warmed the

and the little disappeared in the air. But the air cooled the vapor and

changed it back into a

and formed a

6 et) Od. The little

It joined the

(f0:12,
Soon the

other little

became heavy with many 6 6
came back to the earth. Since the leaves

are gone where do you think the little 6 landed this time?

Easter Egg Game

The game suggested here is an example of a game made up by a home visitor

using a holiday theme. You will probably be able to think of lots of learning

activities that go along with current holidays.

The Easter Egg Game should help a child be able to see likenesses and

differences in colors, shapes, and designs. It helps the mother use A common

household object like an egg to help het child learn.

paper Easter eggs Which have dif
-;

:Lines, flowers, etc: ). Preaent them.to

Provide a variety of colors Of_real or

ferent designs On them (polka dots

the child in a large

gether at

red, 'have

box or basket-. (All colors and designa-are mixed ,

Ask.,the child- to pick. out .all the eggs that are blue,

lines dtc. Etna' .8-ort .hein- into Other bas1F.ets Or, boxes.
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The songs Included in this appendix are only a few of those which home

visitors at DARCEE have used in a variety of ways. Some are used as "grters"

to help get the learning activities started during a home visit. As you saw

in the case studies, several songs are dramatized - -the children "Act out" ihe

words of the song. All the songs have an educational purpose --the hOme visi-

tor wants the mother and child to learn something from them. What other

children's songs do you know which could helP carry out the goals outlined

in Chapter III?

If You're Happy

If you're happy and you know it, clap your hands, (Clap clap)

If you re haOpy and you know it cla0 yoUr hands

If you re happy and you knoW.it then your face will

If you're happy and you know it, clap yOur hands. (clap, cle0)

(One verge one, Clap your hands; verse two, tap your toe; Verse three,

nod your head; verse four, do all three motions.)

elect)

surely show it,

Where is Mary?

Where is matydv

There she is,

There:She lOr

Where Is Mary?

Very well,

She is sitting :dOwnc,

"Where:- ev.,'Aarii?",and "Where .Is ThUmbkint, ate sUng: to the'.iine of Are

611-$14414g?



Where Is Thumbkin?

(Make your hands into fists. Hide them behind your

Where is Thumbkin? Where is Thumbkin?

Here I am! (Bring out one fist and show one thumb)

Here I am! (Bring out other fist and show the other

How are you this morning? (Wiggle the first thumb)

Very well, I thank you. (Wiggle the other thumb),

back.)

thumb)

Run away! Run away! (Hide your hands-behind your back

<Use the same motions as you sing about

(2)

Where is Pointer? Where is Pointer?

Here I am! Here I am!

How are you thiS morning?

Very well, I thank you.

Run away! Run away!

(4)

Where is Ringman? Where is Ringman?

Here I am.!Here I ata!,

Hox.u,are you thieLmorning?.-

Very Well, I thank:yOU.

Runawayl'kunaway!,

Again)

each of yoUt other fingers...)

,1(3)

Where isMiddIeman? Wbere,16Middleman?

Here I am! Here I aml-

How are you ,this morning?

Very well, I thank you.-

Run away! Run awAY1 ,

(5)

Where is ginkyl"Where is Pinky?

Here I ami Here I-aMI:

How are you this_ morning?:

Very well,' I thank you.

Run away!: Ruh away!'

173
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Little Miss Muffet

Little Miss Muffet

Sat on a tuffet,

Baa, Baa Black Sheep

Bea, baa, black sheep

Have you any wool?

Eating her curds and Whey; Yes sir, yes sir,

There came a great spider,

Who sat down beside her,

And frightened Miss Muffet away.

Little Boy Blue

Little .Boy Blue,

COme blow your hOtn,

The sheep's-in the meadoW,

The cow's in the corn,

But where is the little boy

Who look6 after the sheep?

He's underthe haystack!

Fast asleep,

Three bags full:

One for my master,

And one for my dame,

And one for the little boy

Who lives down the lane.

Jack and Jill

Jack and Jill-went upthe hill,

TO fetch a pail of Water;

Jack fell down an&broke hIS-crOWn,

And Jill came tumbling after.

Then up Jack got and:hoMe'.did trot,

As fast as he could caper.

He went to bed to mend hiS head

With Vinegar and -brown paper.

Twinki , Twinkle., Littleatar

TWinkle, 'twinkle, little star, Mien ,the 'blazing sun is gone,'

:How I wonder what,you are! When%he nothing ,shineS. upon.

Up, above the moria-So.high, ,Then:.yaushowyoUt little light,

Like a diaMOnd -in ,the sky. Twinkle,-*Wirikle:)44he night. .

T,-

Twinkle.,twinkie

How-I wOrider,-*'a.
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This Old Man

This old man, he played one, (Hold up one finger.)

He played knick-knack on his thumb. (Tap your thumbs together.)

Knick -knack, paddy-whack, give a dog a bone, (Clap your hand's on your knees;

then hold out one hand to pretend you are giving a bone to a dog.)

This old man came rolling home. (Ilake a rolling motion with your hands.)

This old man, he played two, (Hold up two fingers.)

He played knick-knack on his shoe. (Touch your shoe and repeat the.rest of

the song.)

This old man he played three, (Hold up three fingera.)

He played knick-knack on his knee. (rouch your knee and repeat the rest of

the song.)

This old man, he played four, (Hold up four fingers.)

He played knick-knack On the floor. (Touch the:floor And'kepeat the rest of

the song.)

This old tan he playe&five (Hold nO five fingeta.)

He played knick-knadk on his hiVe. Crauch forehead ancCrepeat the rest-of

tha song.)

This Old.man, he played six, (Hold up six fingers4

knick-knaCk.on,his sticks.. (ra0,your pointing:fingerwtogether and
,

repeat the rest.of the song.)

This old' man, he plaYed seven; (Hold up seven fingers.)
-

He-played knick==kriack.u0:io-SeVen.::.(HOld'fingara'ni in tha'airand

the rest alte,slang.)

18 0

repeat.
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This old man, he played eight, (Hold up eight fingers.)

He played knick-knack on his pate. (Touch your head and repeat the rest of

the song.)

This old man, he played nine, (Hold up nine fingers.)

He played knick-knack on his spine. (Touch your back and repeat the rest of

the song.)

This old man, he played ten, (Hold up ten fingers.)

He played knick-knack now and then. (CUP yOur:handa and repeat the rest Of

the song.)

Jack be nimble, Jack be quick,

Jack jump over the candlestick!

Itsy, bitsy spider

Climbed up the water spout. (Put the tip of your right pointing finger against

the tip of your left thumb. Keep your fingertips together and twist

your band around so that the tip of your left pointing finger is against

the tip of your right thumb. Twist again, putting your right finger again

against your left thumb. Keep doing this to make the spider climb.)

Down came the rain (Make a sweeping motion downward with both hands.)

And washed the spider out. (Make a sweeping motion away from your body.)

Out came the sun (gake a circle aver your head igriih your arms.)

Jack Be'Nimble

Itsy, Bitsy Spider

And'dried%u0 all:1-.110 rain%

So the Itsyi Bitsy.,Bpide#:,(Make.the spider climb a ain.-),

,Climbed up theSPOutigtan.
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Old McDonald Had A Farm

Old McDonald had a farm, Ee-igh ee-igh oh!

And on his farm he had some chicks, Ee-igh ee-igh oh!

With a chick chick here and a chick, chick there;

Here a chick, there a chick, everywhere a chick, chick.

Old McDonald had a farm, Ee-igh ee-igh oh!

(Repeat song using different farm antmals and their sounds ducks,

quack; cow, moo; pig, oink; etc.)

Filty songs for children. Racine, Wisconsin: Whitman Publishing Company, 1964.

Kunhardt, D. Pat the bunny. New York, New York: .Western Publishing Company,

1940.

Witte, E., & Witte, P. The touch me book. New. York New York: Western

Publishing Company, 1969.
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Units are used in DARCEE programs to help organize instruction. The

chances that a mother and child will learn more easily and quickly are in-

creased when they are presented with things that are organized and put in a

special order. Units help the home visitor organize what she is doing. Units

help tie activities and experiences together. The home visitor can think of

ideas about what to do and where she is going with her activities when she

uses a unit theme as a guide.

As you will see on the following pages a unit is a written statement of

a group of objectives, activities, and materials which can be taught for a

certain block of time (two weeks or longer). Many different themes may be

used for unit topics. "Fall: Air and Weather" is just an example of a topic

that can be used to add content to the skills and attitudes which are to be

taught. The following unit is included in this manual for the purpose of

helping you think of some other topics. You can write your own units! You

can ask yourself these questions when you are thinking about what themes to

use: What are your mothers and children already interested ima What is

something in their environment which you would like them to learn more about?

Note how the home visitor's activities follow up on the home assignments

which the mother has conducted with her child and vice versa. As you read

the unit also note how the evaluation questions help the mother and home

visitor find out if the child has learned what they wanted.him to learn.
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Unit Topic

Fall: Air and Weather

by Della Horton and Beulah Hardge

^

I. Objectives

A. To develop concepts and understandings about fall, air, and weather

1. Wind is moving air.

2. Air is useful to man.

3. Air is all around Us.

4. Weather is changing during the fall season. (Fall is also

called autumn.)

. We observe two

Thanksgiving.

. To develop visual, auditory, and motor skills

1. Visual discrimination (see likenesses and differences)

. Colors

Shapes

c. Size

d. Nunbers - counting, recognition

Position.,

Llkeness=aad diffeiencea

holidays during this Period: Halloween and

,

whoWrelationshi0s,-puizles,design

structioniOf
allinter spring,'

,
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j. Language development - use of complete sentences (declara-

tive - making statements; interrogative - asking questions)

2. Auditory skills

a. Rhyming words

b. Recognizing sounds and associating them with Halloween

3. Motor development

a. Cutting

b. Coloring

C. To develop attitides

1. Achievement motivation

2. Persistence

II. Activities

Week: October 2

Unit Understanding: Wind is moving air.

A. Objectives: To provide information so the child will develop con-

cepts about wind.

1. Wind blows seeds for replanting (dandelion, cotton, maple seeds,

pine seeds, bean and milk weed, and tumble weed).

2. Wini makes air bubble.

3. Wind makes trees move.

4. Wind moves sail boats.

5. Wind makes leaves fall.

B. Activities for home assignments

1. Collecting seeds

2. Using straw in glass of water to make bubbles

3. Sailing boat in pan of water

4. Collecting fallen leaves and mounting on tag board shapes

186
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5. Story reading

C. Activities for home visitor

1. Making sail boat

2. Observing trees (if possible moving in wind)

3. Blowing paper

4. Showing pictures of seeds, leaves

5. Coloring ditto pictures of seeds, leaves

D. Evaluation

1. Are children aware that air is everywhere?

2. Are they aware that air cannot be seen int:: can be felt and

heard?

3. Do CE14dren recognize shapes - circle, square?

4. Do children recognize colors: red, yellow, green?

Week: October 9

Unit UmiLrstanding: Air is useful to man

A. Objectives: To develop the concept of air as it is useful to

man for

1. Breathing

2. Blowing musical instruments

3. Blowing up automobile and bicycle tires

4. Keeping us healthy

5. Blowir.g balloo.16

To develop other concepts about air

1. Cold air changes wavo..47 to ice.

2. Air cools and heats homes.

B. Activities for home assignments

1. Observing how cold air turnE water into ice
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2. Making air planes - use shapes for decoration

3. Blowing up balloons and releasing air

4. Reading stories

C. Activities for home visitor

1. Standing tall - breathing in and out

2. Blowing toy musical instrument

3. Breathing on mirror or into empty glass

4. Blowing up balloons and releasing sir

D. Evaluation

1. Do children understand that air is useful to us from examples

shown in activities and their observation of air at work?

2. Do children recognize:

a. Shapes - circle, square

b. Colors - red, yellow, green, orange?

Week: October 16

Unit Understanding: Air is all around us.

A. Objectives: To introduce temperature as related to the conditions

of weather.

1. Sometimes air is cool, warm, hot, cold.

2. What makes air warn or cold:

a. sun
b. heater
c. air conditioner

d. furnace
e. fan

3. Amount of heat from sun makes air warm or cold.

4. We measure how hot or cold the weather is by a thermometer.

5. We tell how hot or cold the weather is by temperature.

188
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6. There are foUr kinds of thermometers:

a. weather
b. meat

c. body temperature
d. candy

7. Heat makes a thermometer go up.

8. Cold makes a thermometer go down.

B. Activities for home assignments

1. Record temperature on day of visit and compare with tempera-

ture on return visit the following week.

. Make Roly-Poly weather man to show weather for day.

3. Make chart with weather symbols (unibrella, rain, sun, clouds)

to record daily weather.

4. Give Children opportunity to feel cold and warm objects and

talk about differences.

5. Read story

C. Activities for home visitor

1. Explain red line on thermometer. (Show all four kinds if

possible.) Up means hotter - down, colder.

2. Show how ice cube melts in bowl of warm water.

3. "Pretend we are thermometers"

Exercise: very hot - stretCh up

very cold - get smaller

4. Make temperature Chart recording temperature of roam, using

red construction paper for measuring.

5. Have Children tell haw hot or cold something is in the home.

D. Evaluation

1. Do children fully.understand the meaning of hot and cold?

That the amount of heat from the sun makes air.wark or cold?



185

2. Do they understand that when the red line is on the ther-

mometer the weather is hot; when the red line is down, the

weather is cold?

Week: October 23

Unit Understanding: Weather is changing during the fall season.

A. Objectives: To acquaint children with changes taking place around

them

1. Weather changing from warm to cool

2. Beginning of school for older sisters and brothers

3. Days shorter - nights longer

4. Holiday: Halloween

5. Time to harvest crops

6. Football season

7. Holiday: Thanksgiving

8. Change to heavier clothing

9. Falling leaves

B. Activities for home assignment

1. Find pictures in magazines showing weather now and season just

ended (summer).

2. Read stories about Halloween.

3. Color ditto Halloween pictures.

4. Have mothers take children for walks or ride to point out

changing colors in leaves.

C. Activities for home visitor

1. Discussion about Halloween and why we observe this holiday.

2. Listening to records (Halloween sounds-and music).

3. Making trick or treat bags and masks from brown paper bags.
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4. Introduction of shape: triangle.

D. Evaluation

1. Can children recognize changes outside now as compared with

characteristics of summer season?

2. Do they understand the reason we celebrate Halloween and why

we observe the custom of Trick or Treat?

3. Do children recognize:

a. Shapes - circle, square, triangle

b. Colors - red, yellow, green, orange, black?

Week: October 30

Unit Understanding: Weather is changing during the fall season.

A. Objectives: To acquaint children with specific changes taking

place during fall season

1. School starts

2. End of baseball season, beginning of football season

3. Days shorter - nights longet

4. Different type of clothing

B. Activities for home aisignments

1. Cut out shapes - circle, square, triangle using colored paper

(red, green, yellow and blue - new color). These shapes will

be used for matching activity when home visitor returns.

2. Color and c3mpare pictures (ditto) of baseball - Eootball.

3. Cut out pictures of clothing worn in summer and fall - compare.

4. Read stories about school or fall season.

C. Activities for home visitor

1. Discussion about how we can tell days are getting shorter,

inighte longer.
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2. Show pictures of clothing worn in summer and fall.

3. Talk about pictures that have color in them. Let child point

out objects in home that are blue - red - green - yellow (also

magazines if color is not to be seen in home).

D. Evaluation

1. Do children recognize shapes - circle, square, triangle;

colors - red, yellow, green, blue?

2. Do they recognize difference in type of clothing worn in

summer as compared to clothing worn in fall?

3. Could they tell how a football is different from a baseball

in regard to size?

4. Were they able to point out change in activities (playtime)

that showed the days were getting shorter?

Week: November 6

Unit Understanding: We observe two holidays during this period:

Halloween and Thanksgiving.

A. Objective: To make children aware of an important activity of the

fall season - harvesting of crops. Crops that are being harvested

provide everyone with food for winter (people and animals).

Meaning of word "Harvest."

B. Activities for home asSignment

1. Cut out pictures of food or crop that is being harvested now.

2. Paste pictures on cut out shapes according to:classification

a. circles - fruit

b. squares - vegetables

c.

_

triangle - crOps (others) example:: nUiS_.

3. Mothers should,be_on:alett:toahow childreoe:firat frosit,
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4. Color ditto pictures of fruit, vegetables.

C. Activities for home visitor

1. Show pictures of food that is being harvested now.

2. Discuss frost. Explain what happens to temperature to cause

frost (frozen dew).

3. Point out abundance of food products that can be purchased at

a savings for family budget.

D. Evaluation

1. Do children understand meaning of word "harvest?"

2. Can they recognize and classify products cut out. Can they

name and recognize shapes used in this activity?

3. Do they understand what happens when we have a "frost?".

Week: November 13

Unit Understanding: We observe two holidays during this period:

Halloween and Thanksgiving.

A. Objectives: To give the children an understanding of why we

observe Thanksgiving.

To show that the harvesting of crops preceeds this holiday and was

one of the main reasons for this date being set aside to give thanks.

B. Activities for home assignments

1. Mothers read story about first Thanksgiving.

2. Color ditto pictures of turkey, pumpkin.

3. Make centerpiece from leaves gathered. Flowers or berries

can be used if found in vicinity of home.

4. Cut out and cOlor.fruir, and vegetabled for :.Thinkeigiving basket. -

. Activities 'for home- visitOr

ShOw 'pictures Of first Thanks lying. Let Childpoint out
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difference in clothing worn then and now.

2. Thanksgiving songs (records)

3. Make Thanksgiving basket for fruit and vegetable cut out

assignment.

D. Evaluation

1. Do children understand fully why we observe Thanksgiving?

Week: November 20

Unit Understanding: Weather is changing during the fall season.

A. Objectives

1. To show that leaves change color and then fall from trees

in the fall.

2. The season is called fall because of the falling leaves.

B. Activities for home assignment

1. Coloring ditto pictures of leaves (five varieties).

2. Cut out leaf patterns using colors - yellow, red, orange.

These leaves to be used in matchiug activity on home visitor's

return visit.

3. Collect leaves to be mounted on board or used in making a

design of one of shapes (circle, square, triangle).

C. Activities for home visitor

1. Show collection of leaves; let child classify according to

shape, size, color.

2. Match cut out leaves on tree (according to color ).

3. Let child count leaves in each group.

4. Discussion:

a. Why leaves turn color in the fall.

b. What happens after leaves fall to
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c. Shapes of leaves compare with

1) feather

2) palm of hand

3) parallel lines (2)

5. Demonstrate how to make arrangement for decoration purposes.

D. Evaluation

1. Do children understand why leaves turn color and fall to

ground in fall season?

2. Can they name colors of leaves to be seen now?

3. Are they able to match leaves according to shape, size, color?

4. How creative were children in making designs or arrangements?

III. Materials

A. Books

1. Seeds la. Wind and Water

2. I See the Winds

3. I Like Weather

4. Four Seasons with Suzy

5. How We Celebrate Our Fall Holidays

6. Peter Pumpkin

7. Weather

8. The Noisy Book

9. When the Wind Stops

10. Windy and the Willow Whistle

11. A Rainbow of ET Own

12. Whistle for Willie

Down Come the Leaves

14 . ',Winkem-Blinkok. and Nod



15. The ilk and Down Book

(others to be selected)

B. Materials for experiments

1. Plastic cup - bowl

2. Straw

3. Sail boat

4. Cardboard (square)

5. Soap

6. Pipe

7. Mirror

8. Horn - whistle

9. Balloon

10. Ice cubes

11. Warm water

12. Thermometers

a. body
b. meat

C. Songs

"Itsy-Bitsy Spider" (See Appendix A)

D. Records (to be select.ed)

E. Other

1. Charts: "Air and Weather"

2. Ditto's

Seeds

b. Thermdmater_(qeatbet)
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c. weather
d. candy

Halloween: witch pumpkin

. Baseball - football
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e. Fruit - vegetables

f. Thanksgiving - turkey, pumpkin

3. My Surprise Weekly Reader

4. Games (to be selected)

5. Puzzles

6. Blocks - beads

7. Empty carton and nail (leaf design and arrangement) crayons,

paper, paste, scissors

8. Supplies

a. crayons

b. paste

c. scissors


