BD 05S eéas
AUTHOR

TITLE
INSTITUTION

SPONS AGERCY
PUB DATE

NOTE

AVAILABLE FRON

EDRS PRICE
DESCRIPTORS

IDENTIFIRES
ABSTRACT

from

lov income

DOCUHNENT RESUAE

PS 004 683

Barbrack, Christopher; And Others

A Gaide for Home Visitors. (Preliminary Draft).
George Peabody Coll. for Teachers, Nashville, Tean.
Demonstration and Research Center for Exrly
Education.

Office of Ecomomic Opportunity, wWwashingtom, D.C.
Acg 70

197p.

Information Office, DAZCEE, Box 151, George Peabody
College, Rashville, Tennessee 37203 ($2.00)

KP-$0.65 HC-$6.58

Case Studies; Confidemtiality;
Home Prograas:; ®*Home Visits:
Rotivatioan; Objectives; ¢®Parent Education: *Preschool
Eduration; <+*Teacher Rducation; Teacher Role;
sTeaching Guides; Teaching Techaiques

*DARCBE Progras

Fanily Environsent:
Low Income; Hothers;

To increase the educability of preschool children
homes, the Demoastratioa and Research Center for

Barly Education (DARCEER) devised a home visiting program to teach the

aother to be an effective teacher of her child at honse.

The DARCEER

guide is intended as ome resource to help provide information for
persons in training to be home visitors and to help trainees develop
skills and attitudes necessary for changiang saternal patterns of

iamteractioun vbhere necessary.

are discussed.

Home conditioas that imfluence learniang

4 general description of the DARCER approach is givex

along wvith a detaziled record of an entire series of visits to one

hose.

included.

The progras sought to involve the mother in commumity life
along with strengthening her skills as a teacher at hose.
of hose visiting az a benefit to the home visitor,
to the community is described.

The future
to the famlily amd
Refereaces and a glossary of terass are

Appendiz A lists sucgested activities for home visits.
ippeadix B lists a sample unit.

(vY)



-
-
e
umn
(T
L e )
Q
wad

U. S. DEPARTMENT OF MEALTH EDUCATION &
. WELFARE
OFFICE OF EDUCATION o

THIS DOCUVENT W
PERSON 02 Gt SiilEN REPRODUCED EXACTLY AS RECEIVED FROM THE

ANTATICN QRIGINATING IT. PCINTS OF VIEW
STATEN 1O NGT NECESSARILY REPRESENT OFF!C £ OF EDUCATION
ST 0 Kol NeC ENT OFFICIAL OFFICE OF EDUCATION

DEMONSTRATION AND RESEARCH CENTER FOR EARLY EDUCATION
{DARCEE)
John F. Kemnedy Center
for
Research on Education and Human Development
George Peabody College

Nashville, Tennessee

. A GUIDE FOR HOME VISITORS

Editor: Rosemary Giesy

Authors: Christopher Barbrack
Jane Bridgman
Mozelle Core
Bettye Jeanne Forrester
Susan Gray
Beulah Hardge
Della Horton
Jean Grant Walter

August, 1970

Additionai copies may be obtained from:

Information Office

DARCEE -~ Box 151

George Peabody College
Nashville, Tennessee 37203



oy e

ii

Acknowledgments

The authors of A Guide for Home Visitors wish to express our gratitude

to all the families with whom we have worked. Their cooperation in the home
visiting program helped make possible the preparation cf the information
contained in the following pages.

Almost every staff member at DARCEE has in somne way been involved with
the production of the Guide. Some provided technical assistance such as
typing and mailing while others proofread and supplied information and feed-
back. The services of Dottie Ross, who typed the final draft copy, are
deeply appreciated. The photograph for the cover was taken by Gaines Mann.
Our appreciation is extended to John Brown for the layout and design of the
cover. The concentric circle diagram was prepared by Ann Reeves.

This work was performed pursuant to Grant Number CG 9994 C wilh the
Office of Economic Opportunity. Contractors undertaking such projects under
Government spmansorship are encouraged to express freely their professional
judgment in the conduct of the project. Points of view or opinions stated
do not, therefore, necessarily represent official policy of the Office of

Economic Opportunity.



iii

Foreword to the Trainers of Home Visitors

The purpose of this guide is to provide information for persons who are
in training to be home visitors. The authors of the guide do not intend
that the reading of this material will be the only training which a home
visitor receives. To us it is very important that careful supervision and
guidance be provided for the home visitor trainee as she uses this guide and
as she works in the field.

Our intent is to provide a framework of information whici: will help the
home visitor trainee learn how to train herself and others. If the following
material is carefully studied and éiscussed, then the objectives listed be-
low should be reached. The home visitor trainee should be able:

1. to state the general purpose for the home visitor program;

2. to identify at least five living conditions which influence learning;

3. to verbalize a role definition of a home visitor;

4. to list at least five objectives for the mothers in the home visitor

program;

5. to identify the parts of a home visit;

6. to identify effective home visitor techniques in the examples given

in the case studies:

7. to state reasons why the home visitor focuses on the mother instead
of the child;

8. to outline other alternatives for solving problem situations in
addition to those suggested in the case studies;

9. to count instances of verbal interaction between mothers and

children in the case studies;

10. to list examples of incidental learning demonstrated in the case

studies;
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11. to identiiy the steps which are instrumental in developing a desir-
able relationship between the mother and the home visitor in the
case studies;

12. to identify critical incidents in the case studies;

13. to articulate at least ten types of active participation which
could result from a mother's involvement in the home visitor program;

14. to demonstrate the implementation of at least one of the activities
included in the appendix.

The attainment of these objectives is specifically what can be expected

from the use of this guide. However, as we have attempted to communicate

in the following pages, those of us at DARCEE believe that "extra" things
happen as people interact with each other. Much growth and understanding

is to be expected as skills and attitudes are improved. We hope that those
of you who guide the users of this material will also expect additiomal
growth and understanding on the part of all the readers. As they make
creative and sensitive use of the material contained herein, home visitor
trainees probably will be able to develop attitudes and skills which go far

beyond the scope of this guide.
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Chapter I
INTRODUCTION TO THE HOME VISITING APPROACH

The work done at the Demonstration and Research Center for Early Educa-—-
tion (DARCEE) is organized around one main goal. This goal is to devise and
then put into practice programs which will increase the "educability" of
young children from low income homes. The term "educability" refers to the
skills and attitudes which appear to be necessary for success in public
schools. Home visiting is one method we employ to reach this goal. The
basic idea in home visiting is to teach the mother to be an effective teacher
of her child in her own home.

The home visiting approach has several characteristics which make it
appealing. One is that it is a relatively inexpensive program to put into
practice. Working with mothers and children in the home costs only a frac-
tion of the amount required to operate and staff a formal preschool program.

The home visiting approach also has the advantage of reaching more than
one child in each family unit. Home visitors actively encourage mothers to
adapt the activities they use with one child for use with their other children.
A fairly expénsive formal preschool program might involve 20 children each
vear, but a relatively inexpensive home visiting program which includes 20
families can reach more than 100 children each year. This is an important
feature at a time when money is scarce and People want the best possible
return on the dollar.

Trying to build a child's potential for school success by working through
the mother makes sense for several reasons. The mother's central role in
the family points to the very strong probzbility that changes in her behavior
or "life style" will have an effect on the entire family. Over the years we

have found that many mothers who participated in home visiting programs have




changed in significant ways. Some mothers have continued their educaticn and
others have received specialized training. A few of the mothers who were
involved in one of our early home visiting projects have been working on the
DARCEE professional staff for two years. We receive many reports of mothers'
increased involvement with neighborhood schools and other community agencies.
In short, many mothers have been encouraged to move out into the community,
to explore and use available community resources, and thus to contend with
the forces which influence the lives of their families.

Perhaps an even more persuasive argument for working with mothers comes
from an examination of the results of most preschool programs for low income
children. 1In most cases it has been found that the gains which children mzake
in the preschool are ''washed out'" or disappear as the child moves through the
public school. There is a real need to sustain the gains which are made.

One way to sustain these gains is to make public schools better. Another is
to develop a sustaining agent in the child's 1life. Who would serve better
for this than the child's mother? Her genuine concern for her children, her
importance in the eyes of her children, and the fact that she will be with
her children longer than any educational program all point to the mother's
suitabilicy for this rcle.,

Why has DARCEE been working with people from low income groups?

DARCEE's current focus is on the low income group. It seems obvious,
but is still important to state that poor people lack many of the resources
which are present in and available to middle and upper income groups. The
lack of sufficient resources, especially if it occurs over generations, can
have drastic effects on low incomg families. While tﬁese effects are not
yet clearly understood, several studies have shown that in response to im-

poverished living conditions many poor people behave in ways which tend to

interfere with the attainment of success in our society.
Q
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A number of articlés written on the subject of mother-child relations in
low income homes tend to agree that in the continued struggle for survival
many poor mothers develop a feeling of powerlessness and low self-esteemn.

Not feeling that she is a worthwhile and effective person, the low income
mother seems unable to see herself as having enough control over environmental
events to allow her to play an important role in influencing the physical,
mental, emotional, and social growth of her child. She often has many chil-
dren, and the demands of being a mother contribute to her sense of being
overwhelmed. Having a large number of children works against treating each
child on an individual basis. 7%These conditions leave little time for active
and verbal mother—child intersction and often cause the mother to value con-~
trol of behavior rather than encouragement to freely explore the envirunment.
Her methods of control are often negative and physical. The absence of stimu-
lating "things' in the low income home leaves the child with little to fall
back upon when left to keep himself busy. If these conditions persist over
the early years of a child's life (a crucial period of development) there is

a good chance that the child will not develop the skills and attitudes neces-

sary for school success.

What is the home visiting model deveioped by DARCEE?

DARCEE's home visiting approach is partiéularly concerned with the inter-
action between low income mothers and their children. Again, our goal is to
teach the mother to be an effective teacher for her qhild. This approach is
built upor the model in which the idea i3 to train the mother to provide ex-
periences for her children which will promnfe their growth and development.
Because the entire life circumstance of middle and upper income mothers is so
differert than that of lower income mothers, our approach avoids the adoption

of an ideal ﬁother'mudel based upon middle class standards and values. We

Q




intend to change the mother's pattern of interaction with her child. Changing
her personality is not our intention. Therefore, our emphasis is on what
the mother does with her child, instead of who she is.

We have attempted to pull together what is currently known about child
development and the strenéths, and potential strengths, which exist in low
income homes. We are concerned about helping parents and children dev=zlop
the skills and attitudes which will be necessary for their future well-being.
The result is a home training program which is relevant to the needs of the
participants and effective in bringing about chéhge.

What are the purposes of the program?

This book is written with the idea that we can, through home visits,
accomplish something helpful to young children and their mothers. We shall
be embarking on the somewhat dangerous voyage of trying to change human life.
Perhaps, not a great deal will change life, but at least life can be changed
to some extent. The changes we will make ére not simple and direct. Changes
in the skills and attitude=z of the mother gnd the child will affect a major
part of their lives. They are not like preventive shots the doctor gives
to keep a baby from having whooping cough or other diseases. The effects we
bring about will touch more parts of the person's life.

The most important first task for learning how to be a home visitor, ana
actually serving as one, is to be very clear about one's own values. What are

your own purposes in making home visits? What will be the widespread affefts

of what you do in the homes?

We hear current criticism that working in homes and schools with low
income children and parents is directed toward trying to make them more like
middle class people. Some people claim that such work does not build upon the

values and strengths of the particular low income groups—-often an ethnically
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different group--with which we are working. In all we are doing we are open
to criticism for narrowness in our own outlook. We can be criticized for a
blindness to the values and strengths of people we think are different from
us, but there is another way of looking at the whole situation. Home visiting
is a different way of looking at families. It is the different way which is
the subject of this guide.

Our basic approach needs to be a re_.pect for the individual with whom
we are working and for his and/or her dignity. This sounds easy, but one
must think carefully in terms of many things that one does, to see if one is
really showing appropriate respect for thevindividual's_dignity. This is
sometimes difficult for people who have been brought up in homes that were
clean and neat. They do not find it east to respect an individual who seems
to be perfectly happy living in an extremely dirty and uncared for home,
smelly, and insect-ridden. We must remember that we are there to help not to
judge! This must be the starting point from which we never depart in our
working in the homes with parents.

The public press often writes about restrictions placed on certain kinds
of research on the basis that asking certain questions of individuals is "an
invasion of privacy." Some people even object to the questions on the census
forms. Asking a woman how she feels about her husband would certainly be an
invasion of privacy. It would also be a similar invasion of privacy to ask a
child if he loves his parenté. |

Most of us can learn not to ask questions that don't apply to our work.
It is not always easy to conduct oneself in a home visit in such a way that
one does not intrude on the privacy of the individuals in the home. - One of
the things that makes it particularly diificult is that the line which must

be drawn is probably different in every home. People feel differently about
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other persons' interest in their private affairs. Some people voliunteer in-
formation that we know they will regret having told us at a later date. Other
individuals see even our desire to enter a home as an invasion of privacy.
There is a beautiful example of this and how it was handled appropriately in
Chapter 5 in the study of the Evans family. Perhaps the best guide of all is
reminding ourselves that it 1s critical in our relationship with parents to
respect the individual's dignity and to be guided by his or her own willing-
ness to participate in a situation.

There is one point which 1s so obvious that it should not be made. How-
ever, because of its importance, it must be mentioned. This 1s the confi-
dentiality of what one learns in a home visit. One should not discuss what
one learns on a home visit with anyone else. If a visit must be discussed
with other professionals this 1s done guardedly. When possible the individual
should not be mentioned by name. Since this guide will be used by many in-
dividuals in training, perhaps one additional thing should be said. It is
ordinarily understood that a student in training does discuss his work with
his supervisor. While working in homes one cannot help observing many things
that in a sense are not his business to observe—-they just happen. The ethi-
cal person keeps these things to himself. This is not only ethical; it is
also critical for the continuation of a productive working relationship.
Effective home visiting must be based upon the trust of the individual with
whom we are working.

As we've seen, we need to consider our values first. We must not impose
our ways of thinking and doing things on other people. Because other people
have qther ways of thinking and doing things it is important to have this
concern. We need instead to ask ourselves what 1s needed for the future.

What will people need to live a happy and productive life in this last third

~f the twentieth century?
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What gg_ydung.childréﬁ neeg_gg_léarn?

The world is changing very rapidly. Some critics say that little we
learn today will be useful twenty years from now. This may be true up to a
point, but there are a few things tremendously important for us»to try to
impart to the child. They are important demands today and will continue to
be so twenty years from now.

The most important of these demands is probably not so much learning
given content but rather learning how to learm. Joﬁs today are very different
from those of twenty years ago. The jobs twenty years from now will probably
he just as different. Persons needrto have that combination of skills and
attitudes chat will make it possible for them to tackle new things and learn
them relatively quickly and easily. We may think a éhild is not learning how
to learn when he is asked to look at a row of pictures of bunnies and teil
which one of the ten bunnies is different from the other. (The bunny happens
to have the tail left off in the drawing.) And yet this attention to what
is different is an important aspect of learning how to pick out what is im-
portant or distinctive in a situation--not only jobs but community partici-
pation will demand this learning of new ways.

Also, we can be pretty sure that twenty years from now people are still
going to need to know how to read. It is imperative today for children to
iearn to read simply to be able to acquire the fruits of all that man has
learned in the past, to say nothing of protecting himself from common danger.
He must be able to read: "stecp and go, walk and wait,' and so on.

A third thing that will still be meeded is a fairly high degree of
fluency-in‘;he éommon language of the people with whom hevwill live and work.
This doesn't necessérily mean perfect English, but it does mean that the

child needs to be able to understand and to tell othkers 1m§ortant information.

IToxt Provided by ERI
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This list could be prolonged. The three points mentioned suggest that
there are some things that appear to be important no matier what particular
values an individual holds. We need to believe that individuals should have
the possibility of taking advantage of different options, rather than being
set upon one path for life,

Providing more options

One of the characteristics of "living poor" 1is that a person has limited
options or choices, generally speaking. This happens because living in
poverty, particularly over generations, means that a person faces life with
extremely limited resources. The limited economic resources may be the most
important aspect of poverty, but certain other things follow in its wake.
Health is generally poor, because the person has poor medical attemtion. The
general living conditions do not promote health. Because money is needed to
buy a2 well-balanced diet nutrition is limited. Since money is necessary to
stay in school educational level is low. Labor-saving devices in the home,
which are expensive, are few. Lower income status and housing serves in many
cases to cut one off effectively from taking advantage of the resources in
one's own community or city. Thus, one really has very few opportunities or
choices of directions in which he can move.

The list could be lengthened, but certainly it is long enough to make
its point. Living in poverty generally.mé;hé that all of one's limited
economic and intellectual resources and all of one's energy are directed
towards keeping body and soui together., Coping with each moment as it comes
is the result. The remarkable thing is the amazing strength that so many

people living in poverty manage to possess in such extremely limited 1life

conditions.
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The emphasis in the home visiting approach described in these pages is
upon trying to help the parent take advantage of some options from which she
may see herself as being cut off. The e;phasisiin this bcok is mostly on the
educational aspects. Edqcation is not enough, but it is an essential aspect
of improving the situation for young children in the coming years. We would
probably rnot be justified in embarking on the program described ir this book
if we did not have certain expectations. There are reasons to expect that
the social and economie situation of low income people will improve. Alomng
with these changes, the general health situation is expected to get betcer.
Community resources are also expected to increase in amount and kind.

The changes of the last decade have been great, even if progress has
not been so great as we might have hoped. The beginning of the decade of the
seventies shows enormous changes from the begimning of the sixties. We be-

~ lieve, then, that the economic situation and 21 general improvament in social
conditions will provide more options for low 'ncome persons in the future.
The purpose of our educational effortsbwith mothers and eheir children may
well be one of helping them bebready to take advantage of the options of the

future. To take advantage of these options one must have skills and know-

ledge to meet them.

What are the effects of the program?

Another area which demands great sensitivity and awareness on the part
of the home visitor is that of the uormal "side effects,” as they are called
in‘medicine today. What you do with one child may affect the other children
in the famiiy. Whe; you do with akﬁbther may have some effect on her rela-
tions ip w J*th‘hef‘husband and her own mother; We mest continue_td ﬁe careful

‘to try to avoid such undesirable efferts whenever possible. Fof'instance,
'Aif we are working with the mother cf a three-year-old child, and notice that

[C - R, _ , -
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pechaps mother is focusing so much on the three-year-old that she is for--
getting the five-year-old, this should be a matter of some concern for the
home visitor, and one with which she must try to cope.

The whole network of effects also means that we set in motion a power-
ful force when we work in the home. We cannot pull out of a situation lighply.
It is very irresponsible to work with a mother once a week for a period of
time, and then abruptly stop visiting her. If there is some reason why we
must stbp at any point two things must go into the transition:

(1) The mother must be informed as soon as possible of the need for
termination. People must know ahead of time. Wherever possible
some type of long-range contacts must be maintained, even if these
contacts are much more limited.

(2) More importantly, there must be a period of '"weaning." The home
visiting approach should be such that the mother gradually becomes
able to.be more self-directing in her work with her child, or chil-
dren. She can carry on then when the home visitor is gone. This
also means that when we have led people to expect that we will pro-
vide service to some group, such as a housing project for example,
we must look very carefully at the end of any involvement with that
whole group.

Home visits directed towards helping mothers work more effectively witk
their young children set in motion a powerful force we have observed in the
mothers with waom we havé been working over the years at DARCEE. Thisfis
the mother's (or father's) deep desire that his or her cﬁild shall have a
‘better change in l1life fhan the parent had.  The parent may have given up hope
qu,himée1f~or hepSelf,‘even-givén'upjhope for the élder children. The hope

,fbf the young éhild is: still the'powefful fdrcé-
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Ar anecdote may serve to illustrate this. In looking over pictures taken
through one entire summer of children in a classroom in some of our early
work, we were impressed by the fact that omne little girl seemed to have on the
same dress in every picture. We thought at first we had taken an excessive
‘number of pictures of her on one day, but this was not so. The little girl
only had two or three dresses. She wore this one dress almost every day. Yet
it was always clean and starched. One can imagine the great cost in time and
effort to have that little girl fresh and clean each morning. No one could
deny the fact that this mother was very proud that her daughter was going to
school.

What this mother needed, and what many of our mothers need, is a better
understanding of the steps by which she can make it possible for her child to
have a better life than she has had. She needs to take advantage of new op-
tions. It is a common finding that the parents of low income children express
high ambitions for their children. ' For example, in terms of occupational
choice they are just as eager as the parents of more fortunate children for
their children to go into the pfofessions. Yet when we_qhestion them, they
have little knowledge of what is involved in the education required. Cer-
tainly there is little understanding of how what happens in the early years
of 1life affects how an individual may cope withAcomplex demands in his later
life. There is a vague belief among low income people that if they can get
their child to start sghool and keep him there through high school, these op-
portunities will*open up for him. This.belief 1sbimportant; of course, but
ﬁreﬁaring thé.chiid-to learn is more important. We adults need to be more
effeCtive'iﬁvproviﬁing the kind of environment that will give the child the

‘skills and motivations he needs for the demands of life.




Chapter II
LIVING CONDITIONS THAT INFLUENCE LEARNING

What kind of environment will give the child the skills and motivation
he needs for the demands of life? What does an environment contain which will
. influence learning? Environment is made up of people, things, and experiences.
All of us-—adults and children—--learn from the environment. Learning does not
just happen; it occurs through interaction. People interact with the environ-
ment when they do things with other people, with objects, and when they take
part in experiences. The sum total of all these make up the conditions with
which people must live. The way a family lives is particularly important in
molding the young child. Some living conditions work for his growth and learn-
ing. Other conditions work against such growth and learning.

The purpose of this chapter is to provide home visitors with some guides
for looking at living conditions which may be helpful or harmful for the
young child's growth and learning. The home visitor must be aware of, and
sensitive to, the liv;ng conditions of the families with whom she works. She
can see some of the general and many of the specific circumstances that form
the living conditions of a given family. FCertain things have obvious and
direct effects on the educability of the child. Some of the conditions which
help the child grow and learn can become even more helpful. At the same time
other conditions which work against the child'é learning and his family's
welfare can be changed. The home visitor's job is to help meet the needs of
the people with whom she works by: 1) using the helpful conditiqns to the
best advantage for the child and his fémily, and, 2) helping change the con-—
ditions whicﬁ get in the Qay,of the child's learning. 1In this way the home

visitor helps control the direction taken by the conditions in the environment.

iz

17




13

As a result the family and the home visitor are rewarded by the visible posi-
tiﬁe change they have helped to produce.

Where &o we start in working with living conditions? Perhaps we can
think of our work with families as a journey. We ﬁave already determined
where we are going and who is going. In deciding how to get there we need a
map to help us fiﬁd the starting point and locate other important points along
the way. We need to decide what is going to take us to where we are going.

In our home visiting "journéy“ our destination is reaching the objective of
improving the educability of the young child as &escribed in Chapter I. This
Guide is intended to be used as a map to help you know where to start and what
to look for along the way. The procesé of home visiting as outlined in
Chapter III andvdemongtrated in the other chapters is our vehicle for reaching
our destination.

Other questions tend to follow: What are some points on the map where we
may start workiné with a family? What should we look for as we continue to
work with a family and other families? Obviously, the home visitor will con-
frorit a variety of conditions whicﬁ will also vary in their potential for
change or their resistance to change. Differences in the amount and avail-
ability of resources also varies. ﬁven though a lot will be said about differ-
ences in conditions,;the general types of living condi;ions that influence
the chi d's growth and learning can also be stated. We can look at them in
the context of reéources of the human environment. Such resources of our
environment are fiﬂite. In other words, the egrth's resources are limicted.

Such resources might be listed in varioué ways, but the following list can be

considered by home visitors:

Time

How does the family spend the twenty-four hours of the day?

How much room does the family have for living?

i 18
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Money How much money does the famil& have for each member? What 1s
the source of income for the family?
Affect How much emotional energy do the members of the family have?
Vigor What 1s the physical condition of the family members?
Educational What do the parents do with their children éo help them learn?
Know—~How How do they spend their money? How do they take advantage of

available community resources?

Resources of the Environment
The majority of us are probably aware of most of these living conditionms.

However, we may not have stopped to think about how they affect the learning

of the young child. We need to take a closer look at their influence on

what and how the child learns.

The effects of living conditions on the kinds
of things a child learns to value and work for also need to be examined.
Time

Our primary concern with time as a resource 1s the amount of time the

parents have to be with their children so they can interact with them. Appar-

ently jobs that require parents to leave home early, to work long hours, and to
come home late keep the parents physically separated from their childremn. An

increasing number of mothers have employment outside the home which plades lim—

itations on their time with their young children. 1In some cases mothers are

absent from their children at times which we believe are optimal for learning

such as mealtime, playtime, and bedtime. Mothers who work as walitresses or

domestic helpers may be gone at these times. The job of the home visitor 1is

to find ways to‘help the working mother spend a few minutes with her child

whizh will bring about the maximum benefit from these few minutes.
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The presence or absence of time-saving facilities such as indoor plumbing
and automatic hesting and time-saving devices such as washing machines and’
dryers will obviously have an influence on the amount of time mothers can
spend with theit children. The home visitor can help the mother who does not
have these facilities and devices by rhowing her how she can interact with
her child while she iz doing the required work. For instaﬁée, the home
visitor will demonstrate ways of talking to the child whiie the mother is
carrying water or fuel or while she is washing clothes and hanging them on

- the line. For the mother who has all or some of these time-savers, the home
visitor will show her ways to use the "extrs" minutes she has with her chila.

Some mothers who do not have a job outside the home have other activi-
ties inside and outside the home which require a lot of time. Several of
these activities are required such as caring for many children, elderly
relatives, or 11l family members. Other mothers may use a lot of their time
with volunteer activities such as watching television or»Qisiting with friends
and neighbors. A motﬁer who 1is intolved in other activities can be helped
by the home visitor to plan her day in order to have ﬁeriods of time when she

can do things with her young child.

Young children learn concepts about time by experiencing events of a day

which have assigned‘times. They become oriented or know wiat is going on and
when it is happening by taking part in routines. ‘Legular routines help chil-
dren to be able to ptedict what will happen. When the events in children's
lives are predictabie they learn‘to trust their environment; Their ability
to organize their own time and to establish their own routines begins when
young children have this predictability and trust. The way the home is or-

gamized and the routines of the family ‘are very important at this point. In

moet families the.mother has the major responsibility for placing order and

[Kc
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structure on their lives so the events have an assigned time in the household
routine. Therefore, the home visitor‘s role will allow her to help the
mother organize her family's time and help her see the importance of daily
routines.in the development of her young child.
Space |

Bacsically the same points that have just been made about the organization
of time in the home can also be s?id abéut space. Children gain an orientation
or know where they are by being surroﬁnded by people and thihgs which are
oxrganized in space. Again, it is usually the mother who provides a predictable
place for the people and things in the household. From the first time the
home visitor starts working with a family, she will be influencing the way the
mother orders her famiiy's physical environment. However, this does not mean
that the home visitor is in the home to teach the mother how to be a tidy
housekeeper. Her job is to help the mother organize things so the child will
feel he can depend on the things around him. The mother will be helped to see
that the child learns more quickly and easily if the things he sees, hears,
touches, smells, and tastes are not cluttered.

The effects which time and space have on the way mothers and children act
is described in more detail in the resource book produced by our program
(Shaw & Schoggen, 1969). By observing many families in théir homes, we have
seen that certain amoun;s of space permit certain activities and prohibit
others.‘ For instance, a relatively small city apartment filled wi;h furnish-
ings will permit a mother to read a story to a child, but there is little
space for riding a tricycle. .

Our concern for space goes beyond that of housing, although housing is
an impbrtant.influence on the way people live. We need to be concerned about

the problem of over—population because too many peopleuaré trying to live in
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-afipéée'whiéb i§'£60°1itilé.é6r“tﬁem. Overcrowding of people in concentrated
areas is’the.result.u Peépié'méj live so close to other people that there is
no chance for privacy. A group of researchers who study life in close
quarters has found evidence that overcrowding contributes to poor health,
wmental il’necss, aad éocial problems. On the other hand, we can reason that
people who are permitted to live in more space have more chances of health
and well-being. Some people who live in more space find that they are isolated
from the rest of the world due to the great distances betwgen them and other
people and things. They may be located at a distance from available Jjobs and
recreational facilities which limits the amount and kind of activities they
car. do as a family.

Young children who play in adequate and safe spaces are helped in their
physical, social, and intellectual development. The home visitor can readily
see that children's play areas which are cluttered with hazardous objects
such as broken glass and other debris, open wells, and abandoned ébpiianées
and vehicles are unsafe. Obviously these are some specific objects which
need to be changed by the mother and the home visitor. Many pages of this
Guide mention items which, when present and used appropriately, iqfluence
the child's learning. When necessary and desired items are not present, the

home visitor and the mother will plan to provide these important objects.

22
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Money
One of the major points stressed in Chapter I was the provision of more
options through the home visiting program for families who have had few
choices offered to them. Money is the resource which the home visitor will
probably first observe as a present or absent option. 'However, there is more
specific information related to money which needs to be observed in addition
to the fact that money is available or unavailable for a family. The purpose
for our getting information on money as a resource for families is to heip
gain an understanding of how money affects the way people feel about chem-
selves and how they regard life in general. The home visitor needs continual-
ly to keep her focus -on this purpose as she goes about her work with different
families.
Three specific things about money will be considered:
1. Level of income
2. Source of income
3. Mone& management
Level of income. This term refers to the amount of money a family earmns
and receives. The amount of available mo&ey influences the way the members
of the family act and what they value. Some families have only enough money
to meet the basic needs for food, shelter, and clothing. People in these
families usually have to struggle to look after their physical needs fir#ﬁ.
No money is left over to be used for schooling or other educatioﬁal activities.
Other families have more money which can be managed to stretch to other needs.
Their level of income permits more freedoﬁ than the income which restricts

families to being concerned for the necessities of life.
Is the level of income regular and steady? Familles whose income=z are

regular have some predictability. In other words they can depend on a certain

23
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- amount of money tO'ccﬁe to the family in a steady flow. However, other
families are unable to experience this predictability becarse the income is
irregular. Employment which is seasonal such as construction work or har-
vesting is often the.cause.of irregular incomes. Variatioﬁs in income
affect the familiee with limited levels of income more than those with
higher levels of income. For instance, a $500 variation in avman's take-
home pey for a year may not make a great deal of difference if the man 1is
already making $10,000 a year. However, for the man whoee take~home pay is
$2,500 a year, $500 added or subtracted from his pay will pfobably make a
big difference in how his family lives that year.

Source of incoms. We are concerned here with where the money comes from

for the family. Eaaeplee of sources of income are wages, salaries, profits
from self-employment, aud public assistance. I1f the parente work, the home
visitor should beccme familiar with the type of work they do. She shouid
also find out how they feel about their source of income. Do they seem
satisfied with their work? Does their work require them to hse all their

energy? If the family receives public assistance, are the members complete-

ly dependent on outside help?

Money management. This term refers to how themfamiiy handles its
money or what they-do with 1it. Mhney managemeht 1nc1udes‘buy1ng habits or
consumer practices. The home visitor—;hculd take a look at how a family
'epende its money. - Purchasing goods on time payments is a- buying habit which
"has been ecquired by most families in recent years. This change in habit
hhelpedvbring about eh‘ecohomy which has allowed people to obtain things which
they might never have had or for which they would have had to wait a long

time. However, at the same time, 1nstallment buying has helped bring about

'ptohlems. Some people have.bcught-more than~they can comfortably pay for,_

e .
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while others have paid high interest rates and finance charges. In many
homes in which our home visitors have worked we have found these problems
existing. Door-to-door salesmen who sell expensive reference books, ela-
borate religious literature, and religious pictures have also been found to
cause problems in the buying habits of the families with whom we have worked.

Some rules or guilidelines which the home visiter can keep in mind as she
finds occasions to make suggestions or give advice about money management are
listed below:

1. Spend for necessities first and luxuries last.
2. Buy the best quality of goods for the lowest price.
‘3. Budget the income and plan purchases 1in advance.
4. Make things at home to go with the things you have to buy
B with cash.
5. Make use of programe that pxovide serviees and goods free
or at reduced rates.

The above discussion shows that money 1is a complex resource. The home
visitor needs to consider many things when she attempts to provide more op~—
tions in regard to money as a resource for a family. However, our home
visitors have founo several "handles" on the situation or several places
where help can be started. One place to start is to refer families to other
sources of help. These sources are discussed in more ﬂetail in Chapter VI,
but a few zxamples will Be given here. Forfinetanee, a4 man who 1s eagex to
increase his level of income could be referred to a training program such
as Manpower or other types of on—the—job training which provides employment
while_the man'is{beingcequipped ;o;perform a,hlgher paying’job. The home
visjtgr‘can refer?e fe@ily‘wno_needs_public esa;stnncegto a welfare agerncy,
.ﬂr.sheemighr'accompanYrthe fapily ;here;',SheQCan‘helptprovide free and
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inexpensive learning materials for those families whose incomes seem to pro-
hibit their meeting the intellectual and education needs of their children.
She can refer the family to educational programs and special schooling which
"involve little or no cost in money to the parents such as child care centers,
Head Start, and schools for handicapped childrermn.

Affect refers to emctional energy. Often in this Guide we use the word

"coping" which means that =z person has the necessary emctional energy to
withstand the challenges which he mcets in 11fe.- Some people surprise us
with their emotional strength in being able to m2et difficult situations.
On the other hand, 30 many things happen to others that they are simply worn-
out emotionally. They cease to be able to meet head-on with certain circum—
stances. They seem to be numbed by a long chain of frequent disappointments
and shocking eipe:iences.

The amcunt of emotional energy available as a resource to a family
dspends largely on the presence of both parents. Pressures of méﬁaéing a
hémsehold and the tasks invoived with rearing a family require less affect
fromione_person if these responsibilities are shareﬁ by two people. If the
family is headed by only one parent chances are these responsibilities will
produce a drain on that person's affect.

Thethome visitor focuses her attention on how much energy the parents or
parent have fox‘doing things with the child. Concern should also Be directed
to thg fyfe of gxéﬁplé set by the parents iﬁ—situa:ions that,reqﬁixe the use
6f affect; ,Doeé‘the child learn to give,up when he is frustrated? Does he
iéafn,;olstick wi.th avs;tpatibq_until-it is_ovér?u The iearning of these
'étﬁitudgs which leaﬁ;tc_certaiﬁ-wéys_of.acting;are first leagne& by the young

‘child in his home.

Q
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Vigor

Vigor is a cbmbinaqion of health, nutrition, and physical well-being
which affects the amount of zest and energy a person has. The development of
this resource begins before a child is born. The amount of vigor he has de-
pends a great deal on the kind of start he gets in life. The types of pre-
natal care his mother receives and the kind of medical attention he and his
mother had at his birth help determine the child's level of vigor. Immuniza-
tion for childhood diseases such as diphtheria, polio, tetanus, measles, aud
smallpox and thorough physical examinations provided early in life »woieii hiz
physical Well—being.

Recently researchers have been giving a lot of their attention to the
influence of nutrition on people's general healvh and on their ability to
learn. We have observed that children who seem to be eating an adequate diet
are more alert and eager to learn. Some diseases which affect children develop
as a result of missing elements in the diet such as protéin and certain
vitamins.

Obviously we are not suggesting that the home visitor needs to be a
medical expert. Her important job is, again, to be a referral person and an
on-the-spot helper. She can be a bridge between a family and health services.
Many of us are currently aware that the task of bridging with health—service
agencies is difficult due to the limitations of such services. Often our
home visitors have found that.hospitals and clinies are scarce or hard to

| reach. Due to the shortage of doctbré and nurses, staff members in these
"agencies aré often rushed and héve,1itt1e time to get to>knoﬁ‘their patiénts
persogally.  A1thoughlmeaéurés'are being'faken to provide more community-

.,BASéd_health SérVicés, many of,fheSe'probiems still exist which prevent some

‘3paopie from receiving adequate health care.
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The home visifqr should be alert to signs of diseases which may be common
among the families with whom shé works. Exaﬁples of these diseases are anemia,
kidney disease, tuberculosis, measles, and parasitic diseases. Indicatiomns
of lead poisoning mayAalso be noted. ﬁhile she is in the home, the home
visitor will have opportunities to suggest places for treatment of: these
diseases to the mother. She also will find times to refer the mother to
clinics which provide dental care, and those which furnish eyeglasses and
hearing aids.

The home visitor needs to have information available about family-planning
clinics and organizaticns when help in controlling the numbér of children in
the family is sought. The numbe; and frequency of pregnancies have direct
infiuences on the vigor of the mother in addition to her general health, ade-

- quacy of nutrition, and physical well-being. If vigor aé a resource is avail—r
able to the mother the chances of her having energy to do things with her
child is increased. On the other hand, if vigor is limited, the home visitor
and mother will find ways to improve the mother's vigor and to use what

energy exists for the mother to interact with her child.

Educational know—how

Having the skills and knowledge necessary to take care of oneself and a
family is educational know-how. Some people build up this resource through-
out the. r lifetimes by using what they know in their daily living. Some
people have fewew.opportunities to develop this resource. Educational know-
hbw is used when peépie spénd money wisely, provide activities which help
their‘children leérn,luSe available cbmmuﬁity.resourcés,'and protect their
ilegal rights. | | |

' The parents educatioﬁél lgvelb-by itself, is not the most imp?rtant

factor which shapes.their educational know-how. We have seen that the skills
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and attitudes of two mothers who both have anleighth—grade education, or two
other mothers who are both high school graduates, may differ widely. The job
of the home visitor is to tap thé everyday knowledge, skills, and interests
of the mother. Indirectly the mother will be helped to proceed to the next
logical step in her formal education. For instance, if the mother desires
high school graduation or its equivalence the home visitor may helip her enroll
in adult education classes. The home visitor may know ﬁhere G.E.D. (Graduate
Equivalency Degree) examinations are being given and help the mother arrange
for taking them. The next logical step for a mother who is a high school
graduate is vocational schooling or technical training. By becoming familiar
with schools and colleges in the area the home visitor will be able to suggest
classes and programs which cffer training which matches the mother's interest.
The family's know-how in legal and political matters is the most indirect
concern of the home visits as shown in the diagram at the end of Chapter VI..
However, this does not mean that the home visitor 1s unconcerned about the
family's relationship witb "the law" and "'the government." Taking legal action
and being involved in political activities can lead to changes for the better-
ment of the family. For instance, the parent who takes legal action against
a landlord regarding improvement of housing can help provide better living
conditions’for his family. Parents>Who exercise their voting rights may be
seen by their chiidrgn'as people who have some influence on determining who

the leaders are and what policies will be followed.

Influence of Resources
_ One way to view the influence of resources on families is to imagine a
line‘Stfefchingbfrom limited tesqurces on onc end to abundant resources on the

opposite end. All the families with whom the home visitor works can be located

R . :3&3
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someplace along this line. Some families gave limited resources. While
others have abundant resources, many families are located between the two
extremes. |

A portion of each resource must be shared By every family member. Each
new family member makes demands upon those reso;rces which are available. Let
us take a simple example of hoﬁ this sharing of resources takes place. 1In
the figufe below "Limited Resources'" is a sketch of what might be seen as the
ameunt of resources in a family with very limitéd 1living conditions. At this
point it does not matter what kind of resources we are speaking of. You can
see that when there is only a two-person family unit reéources for each person
are small. When two children are added on, these resources become extremely
small. With four children the resources have become only a third for each

member of what they were in the original two-person family unit.

2 persons ’ 4 persons 6 persons
Figure 2a
Limited-Resources

v Figure 2b gives a pictuie‘of’a family with relatively abundant resources.
You will noté that tﬁe squareé,are iarger‘than>those in Figuté 2a. A sizable
amoﬁnt of_résourées are left with the additiomn of two children or even with
the addifibn df_thrgevqhildreﬁ.» Forl;#aﬁpi;, a very we#lﬁhy family, with two
Hééi;hy; gﬁgtggtic,vﬁéii—educa;ed‘iﬁdifiduals can ﬁrobablybrear a family of

eight«with'considgxabieﬂgésé;_ The family with very limited resources will.

R



26

experlence extreme difficulties in trying to rear eight children. The

child will suffer from the small pcrtion of resources.

2 persons 4 persbns 6 persons
Figure 2b
Abundant Resources

Another important aspect of this concept of limited or abundant resources
is the factvthat these various kinds of resources interact with one another.
It is hard to look at one resource without looking at all the other resources.
When a home visitor first looks at a family she will probably see a compli-
cated network of resources. Resources tend to accumulate and follow a
certain pattern.

Several examples of the accumulation and patterns. of resources can be
drawn. Parents who have time available to do things with their children
usually tend to have the vigor and affect to carry out thesé activities. A
parent with a high level of educational know-how can make money go much fur-
ther .than a person with no understanding of how to spend money. The person
wi;h a lot of money to speﬁd does not suffer as badly from spending food
money careléssly as.does the person who has less to spend. He stiil has
money to buy more,fqad if he makes a.mistake. A peréon with a great deal of

vigor, affect, and time canudften make—up for the lack of money.
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Limited resources in one area are likely to be accompanied by limited
resources in another area. For example, a mother who has limited money is
probably going to have low physical vigor. She does not have the money for
adequate health care, for good nutrition, and for pro§id1ng housing conditions
that promote health. A mother in poor physical health cannot take advantage
of the know-how she has in order to provide better learning activities for
her children. Her low level of energy prevents her’from.making the long trip
to the supermarket to do her week's grocery shopping. Instead, she sends her

little child down to the corner greeefy store where food is more expensive.

A Starting Point

Because these various kinds of resources effect each other, a decision
has to be made about where to begin helping in a sifuatiqn. Our approach at
DARCEE has been to use the improvement of the educational knsw-how of ﬁhe
parent as our entrance. The mother is helped to develop moxe planning abili-
ty. The resources that are or can be available to her are enhanced. The
descriptions of each resource in this chapter have suggested specific ways
the home visitor can help families use resources. Another example of en-
hancing a resource is the mother' s learning how to shop more wisely. She can
shop once weekly for ‘the family groceries when special prices are in effect.
She can do her shopping at a large supermarket which sells food_at relatively
lower prices than'sﬁaller stores. |

The use of oLher resources in most communities can also be improved
,health services are available ‘to many families, ‘but are often unused or in-
‘f:eqqently used. . Books from the library and public parks and their recre-

"we_afiqﬁal=fsc111ties e:evfree' Useful educational toys for young children can
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be made from discarded coffee cans, spools, boxes, and scrap materials. 1In
these ways we emphasize the improvement of the educability of ¢he child through
helping the mother herself develop better know-how. Therefore, building the

mother's know-how is the recommended starting point.
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Chapter III
THE HOME VISITING PROGRAM
What Is It? How Is It Done?

The discussion in Chapter II of living conditions that influence learning
describes many of the effects which environment haé on people. The question
then arises for anyone whose aim is to bring about positive changes for
families, "How can a program help people help themselves when all these con-
ditions are barriers against change?" Yet in the middle of their apparent
lack of resources, most families do have at least one valuable resource.

This resource is the mother's interest, or possible interest in, and involve-
ment with her children. Mcst mcthers, in their ocwn way, are caring for their
children and will continue to be invoived with them until they are grown.

The mother's interest and concern for her children's welfare will be shown
throughout their lives vnless it is completely broken down by circumstances
beyond her control. The conditions outlined in Chapter II often do get in
the way and severely slow down the efforts the mother makes with, and for,
her children. Therefore, it seems, if help is to be offered, it should be
directed to the mother to strengthen and build on whatever desire she has to
help her children. .

It is with this idea in mind that the DARCEE Home Visiting Program em—
phasizes two important roles of mother: (1) as the teacher of her children,
and (2) as the change agent for her family in general. Many mothers do not
know of these rolee. They are so trapped by their own personal problems of
day to day living that they are not able to care for their children. Troubles
that mothers had with teachers when they were in school often make it hard for
them to think of themselves as teachers of their children. Many mothers do
not understand that children are learning from the time they are born and

‘ : 29 34
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that much of their learning takes place right there in the home. Many
mothers simply do not know that they can do anything to change the living
conditicns of their families. It is important for mothers tc learn these
roles because of the many different things the child learns at home and be-—
cause the living conditions of the home make a difference in the child's
ability to learn. The DARCEE Home Visiting Program has the two fold purpose
of helping mothers see themselves as teachers able to develop the necessary
skills for teaching their children and as persons capable of making other

changes in the ways their families live.

The Mother As A Teacher

The home visitor program is an educational program for mothers and young
children. M§thers learn that education for the young child begins in tche
home and continues in the home for as long as the child lives with his parents.
Whether parents think of it as education or not, they are always teaching
their children. If a child's parent ignores him, the pzrent may be teaching
the child that what he says or does really does not matter to the parent.
There 1s a good chance the parent who speaks tc the child only to correct
him is teaching the chi.d that whatever he does, or tries to do is wrong. If
a parent answers a child's questions with such statements asg, "You talk too
much"” or "Why don't you hush up?'" the child may be learning that it is better
not to ask questions.

As mothers and children take part in planned activities of the home
visiting program, the mothers are helped to see the kinds of things children
learn at home. They learn new ways of talking with their children. For
example, some mothers may not have realized the‘value of questions in helping
a child to learn to think. A simple question such as, "Will we need our

heavy coats or our sweaters?" asked of a young child will help him to think
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for himself much more than an outright command, ''Wear your coat.” Oor a
question such as, "Granny and you and I want popsicles. How many will we
need to buy when the truck cqmes?" would be more helpful to the child than
éimply being told to, "Go.get three popsicles.'

Mothers also learn games to play with their children and ways to interest
thelir children in everyday household.tasks. A game after mealtime might be,
You take everything that is round off the table, and I'lL take everything
that is not round. We will play until we have cleared the table. You may
choose something first.'" Mothers are helped to learn of the many things
within the home which may be used to add to the child's learning. One mother
played a game with her child of sorting different kinds of bottle tops into
the cups of an egg carton. A younger child simply enjoyed putting the tops
in and taking them out of the cups, but the five-year-old could find the
tops that were alike and put them together. A four-year-old might enjoy
sorting from a mixture of pebbles, acorns, and watermelon seeds.

A mother aléo finds out about how young children grow as the home visitor
helps her carefully watch what her child does and how he does it. The home
visitor actively involves the mother in finding ways to help children develop
skills and positive attitudes which are_impoffaﬁf to school success. Each
activity is planned to give both mother and child a feeling of success.

The planned activities of the home visiting program bring.about different
kinds of positive interaction between the mother and her child, or children.
This means that the mbther may talk more with her child, may include the child
in more home activities, may listen more carefully to her child, or may play
more with her child. The reasons for encograging positive mother-child inter-
action are: (1) It calls the mother's attention to the child, and helps her
to see the.physical, emotional, and intellectual ngeds of her child. (2)

Q
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It helps her to see a need for changing some of her family's 1living conditions.
(3) It helps her see the kinds of changes she, as a mother, can actually

bring about in the home.

The Mother As A Change Agent

A mother who feels trapped by the conditions of her life can be helped
to find ways to satisfy her most pressing personal needs. Before a mother
can, in fact, change any condition, she must feel like she can change things.
Our advice to home visitors i1s, '"Never underestimate the power of self-
confidence." A mother with a "can-do'" attitude will be able to meet her own
& &avie to change conditiomns wbich will enable
her to méet the nezds of the other members of her family.

A mother can Be helped to do some small things successfully, even though
she feels everything she has tried to do has turned out wrong. The mother
who is helped to feel better about herself physically, emotionally, and in-
tellectually is more likely to want to try to change conditions to enable her
child to grow physically, emotionally, and intellectually. A mother may
continuously feel defeated, because nothing around her has changed due to her
efforts. However, she may experience great delight when she sees her child
respond to something she has done with him. For instance, she may be rewarded
when her chiid learns to say a new word after she has said it for him, or

when her baBy smiles at her when she smiles and pats him.

The Father's Role in the Program
Where does the father's role as a teacher and a change agent fit in?
The DARCEE Home Visiting Program has chosen to work most of the time with the

mother. This does not mean that the father is left out. Fathers have been

included in all phases of the home visiting ﬁrogram. They are regarded as
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very important family members. However, in choosing to work with mothers,
four considerations were made: (1) Mothers are most oftem at home; (2)
Mothers are very important persons in the lives of young children; (3)
Because she 1s usually the manager of the household, the mother's stfength
to increase her ability to guide her children can be used as a channel to
improve the living conditions of her total family; and (4) Mothers will
continue to be in the home and remain important persons to their children
when the home visiting program is ended. On the basis of ﬁhese cousidera—
tions DARCEE decided that our work would bring about the best and the longest
lasting results 1f the efforts of the home visiting program were focused on
the mother. We concluded that the mother is the key person in changing the

effects of outside influences on the family.

The Home Visitor's Role in the Program

The person who is responsible for carrying out the training program for
mothers is the home visitor. In some sitﬁationé, such as in a school setting,
the home visitor will work with other ﬁembers of the team sﬁnh as classroom
teachers, social workers, program directors, etc., who will also help plan
and evaluate the program. The home visitor's job 1s to implement the program
with the mothers.

The role of the home visitor im working with the mothers 1is based on the
role of the mothers in working with their chilédren. What the home visitor
does with the motﬁers dependq'on what the mothers are going toc be doing with
their children. Since the :role of the mother is to be a teacher and a change
agent for the child, the role of the home visitor is to be a teacher and a
change agent for the mother,.

The home visitor teaches by -example, She does not tell the mother what
to do with her child.. She shows the mother what to do. The home visitor is
Q

|
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a role model for the mother. She acts the way she wants the mother to act.
The mother takes an active part in evefything the home visitor is showing her
how to do. The mother "learns by doing," so to speak.

Different types of people have been home visitors. Both men and women
have worked in our programs. They can be professionals or non-professionals.
Home visitors of ome racial group have'usually worked with mothers of the
same racial group. However, our major concern centers around what the home

visitor can do well, instead of who he or she is.
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How Is It Done?
The DARCEE Home Visiting Program is organized in a way that enables the

mother to start with what she can do. She then proceeds to work on more

- difficult skills depending on the "reachable" goals which have been set for
her. In other words, the program is carefully sequenced. The experiences
which are provided for the mother are arranged in an order that moves from
easy to difficult skills. In a diagram this sequence of experiences locks
like this: (Starting from the left)

.4;. Completf-e

teaching
responsibility

3. Increased

teaching
responsibility
2, Limited
teaching
responsibility
l. Observing
Figure 3a

At the same time the home visitor is guiding the mother through the
above steps, she 1s helping the mother to become independent and do things
for herself and by herself. The most important rule to follow when attempting
to build the independence of a person is to allow that person, first, to be
dependent on the individual who is going to help her learn how to be indepen-
dent. We have found that when our work with people has in some way been
successful, this rule has been carefully followed. This warning should be
heeded: "Don't push someone out of the nest too soon." If independence is

forced on someone too early in a program, the risk is extremely high that she
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will fail to do what she has been asked to do. From the information discussed
in Chapter II, it is obvious that mothers in this day and time do not need
any more frustrations in addition to those which they already have.

Let us quickl& explain that this does not mean, however, that the home
visitor is a "big mama." As will be seen 1in the case study of the Evans
family in Chapter V building a strong relationship between the mother and the
home visitor 1s vital. This means that the home visitor is a friend who
listens and understands, but at the same time, does not pity or coddle the
mother. She will not do things for the mother. Through their friendship the
home visitor helps the mother learn to do things for herself. She continues
her support of what the mother is doing, but she does not take over what the
mother 1s doing. We bélieve this type of relationship is extremely important
in helping the mother develop a "can do" attitude. The mother gains more
confidence in what she can do as the homevv;sitor allows her more and more
opportunities to do what she can do by herself.

Perhaps the most important job of the home visitor in providing indepen-
dence training for the mother is to determine exactly what the mother is
able to do by herself. This iz the reason why the home visitor has to be a
sensitive perseon who keeps her eyés and ears constantly open to learn more
about the mother and how she is progressing.

The sequence of 1ndependence tr#ining for the mother can alsorﬁe charted

in a fashion similar to Figure 3a. (Starting from the left)
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4. Mother is
independent.

3. Mother is more

independent.
2, Mother is slightly
less dependent on
the home visitor.
1. Mother is very dependent
on home visitor. Strong
one-to-one relationship
exists.
Figure 3b

Each one of these steps in Figure 3b matches the steps of the sequence
of experiences in Figure 3a. When the mother is observing she is most
dependent on the home visitor. By the time she has taken over full teaching
responsibilities she will be independent.

Observation and liqited teaching

At first the home visitor will help the mother carefully observe what
her child can do. When she is showing the mother how to find things in the
house which will help the child learn, she might ask the mother to watch one
special activity. At the same time she will be showing the mother how to talk
to her child to help him learn. For instance, the home visitor might say,
"Let's go over to the coal bucket, Mrs. Johnson, and see how many plieces of
coal Timmy can count."

Later when the ﬁome visitor is sure the mother is really seeing what is
happening to her child, the home visitor will start asking her to do some
small teaching duties. The home visitor will have thought very carefully
ahead of time about exéctly what the mother can do. For instance:

The home visitor says, '"Mrs. Johnson, come over here to the
coalvbﬁcket and help Timmy count how many pieces of coal there are

in the bucket today.' If the mother needs more help in knowing
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exactly what to do, the home visitor will give more directicns and

explain, "You may point to the pieces of coal with your finger,

Mrs. Johnson, or you may pick them up sc Timmy can see the pieces

better." If the mother already knows how to help her child do what

she asked him to do, then the home visitor will praise her. If

Mrs. Johnson used some way~ to help Timmy count the coal, the home

visitor says something like this: '"You did a good job, Timmy,

counting the four pieces of coal. I am glad you took the pieces of

coal out of the bucket and put them on the floor, so Timmy could see

them better, Mrs. Johnson! You helped Timmy do a good job!"

The home visitor may choose to work with more schocl-type activities
in order to help the mother feel secure in teaching one child. She can
carfy out the same process of phasing the mother in as the teacher with both
home-type and school-type materialé. The instance of counting coal is an
example of the use of a home-type material. An example oi the use of a more
school-type material would be an instance of the home visitor picture-reading
a simple story to a mother and child:

The home visitor shows the cover of the book Farmer Tom Goes to

the Market to the mother and child. She asks the mother, "What do

you see on the cover of our book, Mrs. Johnson?'" The mother explains
what pictures she sees on the cover.A The home visitor continues,
"let's pretend we can't read the title or name of the story. Now
we're going to give the story a new title or name. "Oﬁ! Mrs. Johnson,
what do you suggest we call it?" The mother responds, "Mr. Brown
Sells His Vegetables." After severai.suggestions from the mother,

the home visitor asks the child, “What do you think the story is all

about?" Then taking the mother's title, the home visitor continues,
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"let's read the story to see if our title would be a good one."
.The home visitor tries to make the story fit the title as she fre-
quently says to the mother, "See the title could have been 'Mr.
Brown Sells His Vegetables.' You chose a good title." The morning

goes well and this visit has given the mother a feeling of impor-

tance and understanding.

Increased teachingﬁresgonsibiiitz
After the mother seems to be very successful with small teaching duties,

the home visitor starts helping the mother teach her child all by herself.

The home visitor gives the mother home.assignments. We have found that these
assignments help the ﬁother to be able to work on .specific things with her
child in between visits by the home Qisitor. A sample of follow-up home
assignments is included in the summary of the visit to the Lynne family in
Chapter IV.

Fventually the home visit is made up of a balance of activities conducted

by the mother and the home visitor. At this time the visit follows this

format:

“"Greeter"

(Song or game led by home visitor to get activities started.

If other children are in the home at this time, they are encouraged

to sing or play the game.)

Activities for target child

1. Follow-up activity
This activity is taught by the mother. It is based on the
"assignment which the home visitor left the previous week,
Whilebthe mother is teaching, the home visitor will be able

‘to see what the mother has been doing with her child during

the week.
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2. 1Introduction of new activity
This 1s usually a demonstration activity led by the home
visitor. It is used to lead into the home assignment. By
carefully observing and participating in this activity, the

mother gets an idea of what she should be doing with her child

next.,
Home assignment for the mother

The home visitor provides materials for the target child and
the othéf children so they can work by themselves. The mother and
home visitor are then able to talk and work alone. The home visitor
shows the mother exactly what to do with the home assignment. She
models, or imitates, questions which she wants the mother to ask
the child when she is carrying out the homs assignment.

A word of caution needs to be inserted here for our readers. The above
format which includgs activities conducted by the mother and home assignments
has been used when the mrther is ready to do these things. In our program,
very intensive guided observation sessions with'the mothers are necessary to
help them reach this level of indepenience. In Chapter V you will notice
that Dottie Evans gets to the point of c~dénducting activities by herself after
the home vigitor works with her for nine months. In this report note that
Mrs. Hardge 1is never'able to make home assignments.

Mrs. Johnson 1in the second case study in Chapter IV does not receive a
home assignment in the first visit described. However, the home visitor leaves
the word wheel as an assignment for Mrs. Johnaon and Bubba in the last part
which describes a'vigit three months later. These case studies point out
that ﬂifferent‘expecienqes énd periods ofztime are necessary for gulding in-

dividnal mothers to the point where they are able to teach on their own.

Rt



Objectives of the Home Visiting Program

Before we can continue discussing what the home visitor program is and
how it is carried out, we need to take a closer look at what we hope will
happen to the mother during the program. The goal of the home visiting
program was stated in the first paragraph of this book. Perhaps you wonder
what we mean exactly when we say the goal is to help the mother be an effec-
tive teacher of her child. In our use of the home visiting approach in
working with mothers we have listed some objectives.

These objectives give more specific expectations which we have had for
the mothers. We have written down exactly what we want the mothers to do in
order to become effective teachers and change agents for their children.

The objectives do not include all the detailed objectives for individual
mothers. They provide the basic overall framework for our work in the fol-

lowing areas of skill development and attitude development.

Objectives for mecthers

During the training program for mothers, a mother can be expected to
develop in the following areas of skills and attitudes.
I. Skill develcpment
A. The mother will show improved sensory skills.
1. She will be able to carefully observe something with a
specific purpose in mind.
2. She will be able to focus her attention on something.
B. The mother will be able to organize her thinking.
1. She will be able to grasp the major concepts or big ideas
about things.

2. She will be able to take a situation apart and judge a

situation.
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3. She will be able to show various ways of solving problems.
C. The mother will demonstrate increased ability to control her
enviroument.
1. She will provide and organize opportunities for learning
for her child.

a. She will be able to demonstrate her understanding of the
steps which are necessary in order fcv her child to be
successful in school and in a vocation.

b. She will be able to increase the amount and kind of
inceraction between her andi her child. The mother will
talk and listen more to her child.

{1) She wiii use a variety of ways of talking to her
child; asking questions and answering them; she
will specificially name or label things for the
child, and will describe things using specific
words. In this way the mother will be a language
model for the child.

(2) She will use a variety of ways of reinforcing her
child in her interaction with him. - She will reward
him for what she wants him to do, instead of punish-
ing him for what she does not want him to do.

(3) She will encourage the child to explore and be
curious about his environment.

c. She will provide order and structure to the input which
is given to the child.

(1) She will provide a variety of indoor and outdoor

activities.
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(2) she will provide a variety of both commercial and
homemade materials in order to heip the child learn.
(3) She will demonstrate her understanding of her child's
development by providing learning experiences in
which he can be successful but which also keep him
reaching up.
2. She will help bring order to the home environment.

a. She will help establish orderly routines in her houwe
with her family. Meals and bedtimes will be more
regular. |

b. She will help establish cousistent, predictable pclicies
for rearing the child.

c. She will order the objects in the home such as clothing,
furniture, and utensils.

d. She will provide improved nutrition and health care for

the child.

II. Attitude development

A,

The mother will be able to cope with challenging situations.

l. She will demonstrate patience in her interactions with the
child.

2. She will demonstrate persistence by staying with a task
until she has reached her goal.

The mother will be able to delay gratification by waiting for

future rewards instead of accepting immediate rewards.

The mother will feel very good about herself; In other words

she will develop a good self-concept.
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D. The mother will demonstrate trust in others (specifically the
home visitor, the classroom team, and the other mothers).

E. The mother will be able to function independently or all by
herself by the end of the program.

For those of us who have been involved in the work of the Demonstration
and Research Center for Early Education the words printed above have come
to life in our day to day interactions with young children and their mcthers.
You will also see them come to life in Chapters IV and V.

These objectives iLhave been used in the overall planning of our home
visiting program. They have been used as a '"rozd map" to help us know where
we are going. You and your co—workers will need to draw your own road map
of objectives so you will know where you are going in your program. We can
suggest these objectives here as examples or models for you. However, we

cannot tell you which objective you will need to work on with individual

mothers in your home visiting program.

Overall program objectives

The objectives for mothers outlined above are based on what the mother
can do to meet the needs of the young child. The skills and attitudes to be
developed in the young child determine what objectives we have for the mother.
In turn, the home visitor's role is formed by what we hope will happen to the
.child and what his mother will do with him. A more lengthy discussion of
these skills and attitudes and our reasons for emphasizing them i= included

in the book Before First Grade (Gray, et al, 1966).

The charts on the following pages show how the objectives for the mother
depend on the objectives for the child. It is important to note how every-
thing that the child, the mother, and the home visitor :does fits into the

total home visiting approach. As you read the charts remember that the skills

and attitudes are placed in a special order.
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Your techniques as a home visitor

Your‘éxperiences will be so varied that it is almost impossible to set
down a list of techniques for you to imitete. We do not ﬁhink this would
be a desirable list to make, even 1f it could be done. The one guiding
principle is that each visit will probably be handled differently. People
are different. These differences are discussed in more detail at the end
of Chapter VI. The home visitor must take her cue from the particular
mother as to how to proceed with her work.

Learning "how" to make home visits is a proceés developed over time.

The process involves planning, trying out your plans in a visit, and then

think carefully about what happei:ed during the visit. The important task of

reliving and rethinking the visit is called evaluating the visit.

The home visitor will need to look very carefully at the parts of the
visit that seemed to go well. Were the smoother, more successful parts of
her visit a result of her plamming? Did they just happen by chance? Did
she hit upon a technique that worked? Would it work another time with an-
other person in a simiiar situation?

The home visitor will also need to look very honestly at the parts of
the visit which did not go well. She should try to think of»other ways of
handling the situations that caused the visit to be less smooth.' Qgestions
like these are good ones to be discussed with a supervisor. Many home
visitors make a practice of writing down their evaluations of their visits.
In this way they become "self teachers." They have a permanent record of
their own growth aﬁd;progress as well as a record of the growth and progress

of the mothers.
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In the next two chapters you will see how some home visitors handled

some individual situations. Note how they carefully wrote down their plans

and reported on their visits. Many times they explained how they evaluated
what went well and what could have been improved during the home visit, We
hope that the suggestions which are offered in Chapters IV and V will be

stored in the back of your mind for use if you meet similar eituations in
\ S .

AN T e
your experiences as a home visitor.



Chapter IV
THE HOME VISITGR IN ACTION
Introduction
In the case studieé which are recorded in this chapter and Chapter V
we are eager for tﬁe readers and users of this manual to be aware of some
of the situations which have occurred before and after the episodes which
are described. Thé common experience which all the home visitors in the
case studies shared was putting in many hours of thinking, planning, and-
evaluating by themselves and with co-workers.
| You will notice in the first case study that the home visitor has
been asked to make a Visit to Mrs. Bgker's home by the director of the
parent-child center. He had become'awaré of this néed by a social worker's
recommendation. In the next chapter Mrs. Hardge has also been asked to
make the first visit to the Evans' home by her co-workers. These cases
describe '"special purpose'" types of home visits. In other words the home
visitors made these first visits for ssecial reasons. Later, in December
through August visits in the Evans' home, another type of home visit is
described. 1In these case studies the emphasis is on learning activities.

The reports of visits to the Johneon and Lynne homes also describe home

visits in which learning is the focus.

The cases included in these two chapters are based on actual experiences

of home visitors working with families wh§ weie'participating in DARCEE
projects. Much of this information is taken directly from our home visitors'
accéunts of their encounters with a variety of pépple and situations. From
the list of authors in the front of this book, you will notice that Mrs.

Horton whom you meet in the summary of the visit to the Lynne family, and

Mrs. Hardge whom'YOu_follow through the recording of the Evans family visits

are nome visitors at'DARCEE.

i
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The following reports, summaries, and detailed recording of home
visits show our homelvisitors in acﬁion. The three vital processes which
are necessary for the success of the program are demonstrated:

1. process of planning, impleﬁentation (carrying out),.and evaluation.

2. process of sequéncing. |

3. process of interaction which is the basis-of building good rela-

tionships between all people 1pvoived.

b1
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Report of a First Visit with the Baker Family
The Home Visitor Plans the Home Visit

In pianning for this visit, the home visitor remembered some of the
things she had learned about working with people. A major goal of the home
visitor is to be a meaningful person in helping a family "do the best it
can with what it has." Hopeful;y, a home visitor at least has three things
going for her as she.makes this effort:

1. She is reaching out to a family with a positive purpose and atti-

tude. She has something to offer.

2. She 1is oben—minded - ready to listen to and really hear a mother
express her feelings or talk about her problems. She takes her
cues froﬁ the mother and begins where the mother is.

3. She is éersistent and goes back until she is sure a mother's
distrust, hostility, disinterest, or any other negative response
‘cannot be overcome.

Many times & home visitor will go to a home to offer a service that has
not been requested. There is no one approach to use in explaining who she
is and the service she has to offer. The home visitor will be received in
different ways, tno — from a surface friendliness of "come o5n in" to a
suspiciousness or distrust to the extent that there is no answer to the
knoék on the door. Every visit will be different. |

FA home visitor will approach some parents who are so needful themselves

that these parents must be "given to" before they can "give.“ They must
See clearly "that they are, in their own right, persons of worth and that

there is a genuine interest in them as individuals.
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he Home Visitor Carries Out the Home Visit

The Parent Child Center Director asked the home visito; to see Mrs.
Baker after a social worker called to suggest she needed soﬂé help because
the task of being a mother was overwhelming for her. Mrs. Baker was 22 years
old, divorced, and the mother of three preschool children. The social
worker described Mrs. Baker as immature, "just =z child herself,”" but a
person with some strengths and abiliﬁies.- However, she thought Mrs. Baker
often got so bogged down with thg demands of the children and household
responsibilities that at home ''she just gave up." The social worker had
helped Mrs. Baker find éart-time emplofment and it seemed to mean a lot to
her to be partially self-supporting. Also, Mrs. Baker felt it was good to
be away from all the confusion at home some of the time.

First vVisit

Mrs. Baker came to ﬁhe door when the home visitor knocked. The home
visitor said, "I'm from the Parent Child Center over on 2l1st Street, across
from City Hospital. Have you seen our building?" Mrs. Baker mumbled, "Yeah,
I believe so, but I don't know anything about it." The home visitor explained
that it was a place that offered different types of programs for parents -and
their young children and asked Mrs. Baker if she could tell her about one
of the programs she thoughit Mrs. Baker might be ipterested in. Mrs. Baker
~said she didn't believe so, because she already had a place to leave her
‘childrén wheﬁ she was working. The home visitor said she was glad to know
thaF"becausé she knew this was a problen for mothers sometimes when they
wopked; but that she would like to tell Mrs. Baker about a program where
someone came to the home to work with mothers and their childfen. Mrs.

Baker said, "You'rg‘r;ght about‘it being a problem to work and find a place

to leave your children and worst of ail is getting tham back and forth."
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"] really would like to hear about how ycu worked it out," the home visitor
satd. Mrs. Baker said, "Well come on in but don't look at this house." The
hoge visitor assured her that she knew how hard it was to keep up with
everything--that she couldn't possibly keep everything just so-so all the
time. "And speaking of so-so," the home visitor said as she looked khrough
the kitchen door just in front of her, "I don't believe I've ever seen a
shinier kitchen floor." "I do take pride im my kitchen," Mrs. Baker said
with a smile. |

"Sométimes I feel like I'm going around in circles,” Mrs. Baker said.
She then explained that she liked her job, but she was so tired when she got
home she just wanted to collapse. She said she had always been bothered
with backaches. She pointed out that with no nusband to help out, her situa-
tion was even worse. The home visitor gave her much support saying she
knew how hard it must'be to keeﬁ going when one didn't feel well and récog—
nizing how hard it was when one person had the reSponsibiliti'for everything;
Mrs. Baker continued to talk about her feelings and problems while the home
visitor gave her understanding, support, and praise (praise, for example,
when Mrs. Baker said she had never missed a days work or been late during
the four months she had been at her job).

Mrs. Baker said, '""Oh my goodness, what time it it? I was supposed to
pick the children up at three o'clock." The home- visitor said it was'ten
minutes past——coui& she drop Mrs. Baker by to get them. Mrs. Baker said it
vwas just around the corner, but it would be a help if it wasn't too much -
trouble. |

As they droye arouﬁd the-corner, the home visitor asked if she could
come back one dayilater in the ﬁeek, Mrs. Baker said, '""You ccme ahead. 1I'll
be‘hOQe except onnWédnésday and,Fri&ay. i don't get home until about
Q
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2 o'clock." The home visitor said, '"How about Thursday morning around
10 o'clock?" '"Fine," Mrs. Baker said as she hurriedly got out of the car,

"Thanks for the fide, I'l11l see you."
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Evaluation
In evaluating this home visit, here are some questioﬂs you can dis-
" cuss.
1. Why did the howe visitor go to this home?
2. What weré the results?
3. What do you .think the home visitor thinks about Mrs. Baker?
4, What do you think Mrs. Baker thinks about the home visgitor?
5. What aré some possibilities regardin% the next visit?
6. What are some of the things the home visitor said or did that
you think were good? Why?

7. What do you think could have been handled another way? Why?

66
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REPORT OF TWO HOME VISITS TC THE JOHNSON FAMILY
Introduction *
The home visitor has already made several visité to the Johnson liome
to get acquainted with Mrs. Johnson. Her youngest child, Buﬁba, is in
ﬁhe first grade in a.publiclelementary school§ The home visitoxr's job is

to help Mrs. Johnson so she can hélp Bubba do a better job with his school

work.
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The Home Visitor Plans for the Visit

Before going to the Johnson home, the home visitor prepared a plan.
She reminded herself again that her main job was to help Mrs. Johnson to
be an effective teacher for her son Bubba. First, she read over the plans
she used for this family during the past weeks. She remembered that Mrs.
Johnson was doing a good job in reading stories to Bubba and then discussing
them with him. She also realized tnat a few weeks had passed since she
discussed Bubba's school work with Mrs. Johnson. When she read her evalua-
tion of last week's home visit she saw that Bubba was having difficulty
printing letters. The trainer had suggested that the boy might be having
trouble in getting his hande and eyes working together and that some cutting
and pasting activities might help.

Now the home visitor had three ideas for the next visit:

1. discuss Bubba‘'s school work with Mrs. Jechnson,

2. use a cut and paste activity with Bubba and his mother,

3. continue to help Mrs. Johnson with her story reading.

" Next, the home visitor wrote objectives for each of her ideas.
I. Objectives
A. TFor the mother
1. to get an idea of how aware mother is of what child is
. doing in school.
2. to determine how much help mother is giving child with home
worh.v | k

‘jQ, to give positive feedback to mother for any of her report

-:fwhich indicates that she is helping the child in this way.

:sk;thesmother to think of other ways she might help
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5. to model positive feedback and 1angu#ge stimulation be-
havior for the mother during the story reading and cut
and paste activities.

B. For the child

1. to be #ble to answer questions about the story.

2. to be able to handle scissors and cut accurately.

3. to be able to paste cut—outs on paper to mak¢ picture.

4. to be able to tell a story about this picture.

II. Materials

1. Storybook — The Littlest Snowman

2. Large plece of white construction paper

3. Packet of small pileces of colored comstruction paper

4, Scissors and paste
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The Home Visitor Carries Out the Visit

As the home visitor arrived on this particnlar visit, she was greeted
on the street by several neighborhood children who seemed to know all about
her. She was surprised and felt good. She was prepared and on time. Mrs.
Johnson met the visitor at the door. She had her coat on. 'You just go on
with Bubba, I'll be back,'" she said as she brushed by the startled home
visitor.

The home visitor felt like leaving too. "How can I teach the mother if
she's not here? What's the usa?" she thought. And then ahe remembered
her trainer's advice, "If you lose the mother, work through the child. Show
her what the child can do and, more than likely, you'll get her back."

The bewildered child sat waiting on the bed which was in a room that
served as both a living and sleeping room. ''Hi Bubba! Don't you look smart
today." He didn't look up. (Try, try, try!) "How would you like to see
what I've brought today?" He raised his eyes but said nothing. At that
moment she realized that her original plan would have to be revised. She
decided to sing a song. "Bubba, why don't we sing a song? Watch me and
listen to what I say and then we'll do it together:

Little blue bird in the tree
In the tree, in the ctree
‘Little blue bird in the tree

Come sing a song to me.

Sing a song about Bubba J."
. etc.

';The child watcned and 1istened intentlj - half in disbelief. When he heard

: his name sung he 1aughed and hurned from side to side. The second time the

Aii;child joined the home visitor by imitating the finger, arm and body move-

nments she~was making.. They both laughed and she praised him "Bubbay you
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She knew that she could now move to the book. She sat close to him on
the bed. Mother returned. She smiled and was about to enter another room
when the home visitor called to her, ''Look what Bubba's learned to do Mrs.
Johnson! Won't you join us?" "I've got to cook,” she replied. The home
visitor answered, "It will only take a few minutes, but we'll come in the
kitchen 1f vou like." |

The home visitor and child performed in the kitchen. Mother watched.
"Now you join in Mrs. Johnson." In the beginning mother seemed to feel a
bit foolish. The home visitor understood this feeling of self-consciousness.
She used to feel that way too. '"She'll get over it," she thought. And she
did. Both mother and child were praised warmly when they finished.

The’home visitor moved on. "You know Mrs. Johnson, 1've got something
in my case that you'll enjoy." She removed the large, colorful storybook.
They discussed it awhile and then Mrs. Johnson read it beautifully with
Bubba at her elbow. Then Mrs. Johnson asked Bubba a few questions about the
weather and snow, about the size of the snowman and about the colors of the
ice cream cone he was holding. While.this was going on, Mrs. Johnson looked
over at the stove and then looked back at Bubba. The home visitor censed
that the lesson was really beginning to interfere with Mrs. Johnson's dinner
preparation, soAshe“said, "I guess you're pretty busy." Mrs. Johnson answered
that she was ard that if she didn't get the potatoes peeled, there wouldn't
be any dinner.- The home visitor took this opportunity tc show Mrs. Johnson
_ how to use potato peeling to teach Bubba about different sizes, colors and

_textures,_and a1so about halves and quarters. Mzs. Johnson seemed happy to

‘get back to her work and Bubba seemed happy to be helping his mother. All

ﬂrgthree talked.a,out:potatoes.htﬁé’
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After ;he potatoes were peeled, cut énd in the por, the home visitor
took time to;talk to Mrs. Johnson about Bubba’'s school work. She guickly
found out that there was no contact between this home and the school. Mrs.
Johnson didn't know whei! Bubba was doing in class and said that he never had
any homework. The home visitor asked if she would like to find out more
about Bubba's school work. Mrs. Johnson said she would but didn't have time
to go to school. The home visitor agreed to get sbmeliﬁformation for Mrs.
Johnson from Bubba's teacher.

The hour drew to a close. They discussed things that mother and child
could do together during the week. "I'? really glad you came back, Mrs.
Johnson, and I bet Bubba is too! I hope that you'll be able to be here
everytime I come. Is this time still convenient for you?" Mrs. Johnson

said it was convenient. They stocd by the door chatting for a few moments,

and the home visitor left.
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The Home Visitor Evaluates the Visit

That same night the home visitor sat down and wrote down a few notes
about the Johnson visit. She looked back over her objectives. She checked
the ones about story reading and marked '"mext week" next to the cut and
paste objectives. Then she ‘printed “THINKING ON MY FEET" in large letters
and described how she had to change her plan when she got to the Johnson
home. She included the reasons why she had to change the plan:

1. Mrs. Johnson left when I got there.

2. Mrs. Johnson didn't have time to finish the activiries because

she had to fix dinmner.
and then wrote down what the changes were:

Showed Mrs. Johnson how to use meal preparation to teach Bubba potato
peeling for size, color, and texture concepts, halves and quarters. (This.
would be especially good to share with the other home visitors because most
of them had to change their plans, too. They were always interested in
finding new ways to help the mother be a better teacher without taking up
too much of her time.) Last, the home visitor made a note to remind herself
to make an appointment with Bubba‘s teacher. She really wanted Mrs. Johnson

to do this, but thought that she could help by taking the first step.




Questions for Your Evaluation

In your evaluation of the home visit these are some questions you can

discuss:

1. Why do some mothers appear to be "turned off?"

2. Since it seems to add a lot of trouble, why does ﬁhe home visitor
focus on the mother instead of the child? |

3. How do you think most poor people would feel if asked to do a
"school”™ activity like reading?

4.  Why ié planning for a home visit important?

. 5. Why should plans be changed? Can just anything be substituted?

6. How would you have handled the mother's leaving?

7. How would you evaluate the home visitor's performance?
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Background

Three months have passed. Mrs. Johnson has already visited Bubba's
teacher and plans to attend a parent-teacher conference next week. Bubba
is still not bringing home any work from class, but be and his mother have
been working regularly on the home visit assignments. Mrs. Johnson has
made amazing progress in her teaching. It is almost to the pdint where
the home visitor only has to set out the materials and Mrs. Johnson takes
over. Not all of the mothers have made so mugh progress, so the home visitor
truly looks forward to this visit. The home visitor has met with Bubba's
teacher a number of times and knows that she is using beginning reading

books and an arithmetic work book in class. The whole class is now working

on subtraction problems.
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The Home Visitor Plans the Visit

As before the home visitor planned for this visit by reviewing her past
plans. She felt that Mrs. Johnson was doing so well in her teaching that
she was ready to ﬁeip make the lesson plan for the visit. She hoped that
Mrs. Johnson would be able to plan the whole lesgon by the time the project
ended.

The home visitor's plans showed that Bubba had learned to associate
sounds with each consonant ia the alphéﬁet and that he knew some of the long
and short vowgl sounds. With these things in mind she set out three ideas
for this week's visit“

1. 1let Mrs. JSohnson plan one activity for next week,

2. build on Bubba's word attack skills by introducing a "word family

exercise,"

3. work on subtration.

Next the home visitor wrote 6bjectives for each one of her ideas.

I. Objectives

A. For the mother
1. to be able to select an activity for the next visit.
2, to 5§ able tu give two objectives fof this activity.
3; tu.be able to make or help make the necesssary materials.
4. to be able to tell a few ways she would be able to help
Bubﬁa with éﬁbﬁréétioﬁ_using thingslin-her home.
't.5g.7té?fd116ﬁ'uﬁiéh‘gﬁe ﬁybrd family" activity during_the week

~ using the materials left by the home visitor.
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For

the child

to be able to
"at“ and Ilan"
to be able to

to be able to

substitute beginning consonants in front of
and then say the word.

identisy the (-) minus sign.

subtract 1 from zay number from 2 to 25.
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The Home Visitor Carries Out the Visit

The home visitor arrived on time. Mrs. Johnson znd Bubba were waiting.
They had been watching TV, but when they got ready tc work, Mrs. Johnson
went over and turned it off. After chatting a few minutes, the home visitor
took out the word-family whcel and handed it to Mrs. Johnson. She handled
it a moment, and then her eyes 1it up wher. she understood the idea cof the
first activity. She called Bubba over next to her and began to explain what
had to be done. The home visitor sat back and watched. Bubba answered
quickly and was able to answer correctly for most of the new words., The home
visitor was surprised when Mrs. Johnson asked Bubba to put eaoh new word in-
t:. a sentence. The home visitor praised her warmly. Bubba had some diffi-
culty but was able to succeed with each word. When Mrs. Johnson forgot to
praise him, the home visitor reached over and patted him and said he was
doing ''very good." Bubba beamed. He seemed to enjoy being "so smsrt."

The subtraction exercise didn't go as well, Mrs. Johnson looked a bit
unhappy about the whole thing. For a while she almost looked angry and then
she looked bored. The home visitor sensed that arithmetic wasn't Mrs. John-
son's best subject, so she decided to tak: over and work directly with Bubba.
She discussed the idea of "taking awaf“ using the colored biocks. Mrs.
Johnson watched. Bubba had some trouble saying how many blocks were left
when he took one away, but after doing it a few times he began to get the
idea.. Since he was having some difficulty, and since Mrs. Johnson didn't
seem too happy about the activity, the home visitor decided to hold off on

: the mimeographed sheet until next week..‘She wanted to be sure that this
”;hwould be a successful experience for Bubba and Mrs. Johnson. _ |
e the h :k'drew to a close, the home visitor suggested that Mrs.-

Johnson might help her plan Qn activity for next week. AAt_first%Mrs.
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Johnson said that she didn't think she had time, but the home visitor now
knew that this usually meant that Mrs. Johnson really didn't think she'd
be able to do a good job and was afraid to come right out and say it. The
home visitor reminded her of how well she was dcing and suggested that she
might begin planning with the word family wheel. This seemed agreeable,
and the two began to talk about the activity while Bubba manipulated the
wheel and whispered.each new word. At the end of the planning it was de-
cided that Mrs. Johnson would make a wheel for the "et"bfamily; The home

visitor left after they decided that Mrs. Johnson would use the word wheel

to teach Bubba that week.
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'The Home Visitor Evaluates the Visit
That night the -home visitor“nade-ajfew notes»on»theJJohnson visit.
Most of it had gone very well. She was concerned about the subtraction
activity. She wrote : "THINKING ON MY FEET" and made ‘a note about not using
the problems on-the,mimeographed sheet and explained that this was because
of the trouble Bubba”had in using the blocks and also because of Hrs.

Johnson s unwillingness to get involved in the activity

continuevto work'with Bubba using the blocks instead.ofﬁthe nunerical

iproblems;‘ She also decide:'to try to'involve Mrs. Johnson in the arithmetic

,activity by having herihelp tozplan one,herself. She was‘convinced that

Mrs. Johnson couldde'it and’wantedito help her'get over her fear of

arithmetic
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Questions for Your Evaluation
When you are evaluating this home visit the following questions.can

be discussed' o  ”2

-l.asWhat are. someAthings which happened at. the.fifst of the visit-

which show that Mre; Johnson has grown in‘ekills andvattitudes?

2,1ﬁWhy did thebhome visitor'take over_theﬁetithmetic.aCtivity?

"Which of the objectives for the mother»ﬁere,feached?n

'24;37What changes in her plans did the home visitcfﬁneedvtoiheke?




Theme:

Family:

Objectives:

77

A Summary of a Home Visit with the Lynne Family
Farm Animals
The Lynnes
Patricia, the mother- Donald, a six-yearnold° Melba, a five-

year-old;. Ronald, a four—year~old' and the target child,

.Teresa, 30 months, and Rene, the baby.

To focus on the interaction between the mother and her
children: e

'vlsual_diacrimination .

vocabulary




Activity Procedure:

Home visitor greets the family making sure she includes

all hembers present. 3She is however focusing on the

.mother. She stops and positively reinforces the mother
“and children throughout the activity.

Home visitor - when seated says to the mother and

children: "Guess what! We're going to take a make-

believe ttip!ﬁ‘ (Péusé) "Patricia (mbther), do you

know what makt-believe is?"

?atticia: "lt 's pretend.

' Héme ViSitot:f "Ihat'sfexaétly tight. ,Patricia, we're

7going-to'pretend we re going to visit someplace.-(I

“\bet all or you knew, didn t you?"

"Hcme visitor setting the stage. d"Ok,before we get start—'

';ed let B:all sit up nice and tall.' Patricia, I like

‘the waywyou re=sitting up and look at Ronald’ he's

~sitting up ready to g0 also.h: (Reward both) “Now,

Patricia would
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(Pause) "Patricia, do you know where we're going?" (Pause)
Patricia: "To the farm."

Hoame visitor: “Good, Patricia had on her listening ears.
'You're_right.‘ We're éoing to the farm."

Home visitor takes cut farm sheet: "Now Patricia will
you name the animals you see in the picture?"
Patficia'nameé the.éﬁimals andisayé to~children: "You
'know what this one is?" (Points to the cow)

Home viSitor:r “Patricia, you 1ead the song this time and

.iwe re going to point to the animals as we say their names."

Patricia,ARon'ld ;hi e vi'itor and5other children sing song
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_ﬁome visitor.'

Home visitor puts aside ditto and bringsvout cut out

.animals. "Now, let's make believe we're farm animals
"living on a farm and it's feeding time. We've all come

out to eat. We're going to ask for our food'invour own

- . R ¢

way."

" Each one takes an ahiﬁa1:7“ﬂéatficiai you begin."

Patricia.v "Mbo-moo, I am a cow.
Ronald and other children follow w1th assistance from

mcther.' Matching auimal and sonna then describing same,

"Let s see if we can count our animals to

"We have seven.

waHome visitor°“ “There are seven of us o each one has a
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5. Let the cﬁildrenclassify.accofdiﬁg‘to'ani@31 éiée5 
or the numberof ;fve_e; they l'lavle‘ qi:, their dey c'o;rering.
6. Se;vé:miik;iﬁaééqj#ﬁd égéé'fof b;éﬁkfﬁst'and‘havev ‘
| childreﬁ §§,gé§o§i5te"éaéh one with an animal.
Home visitor will show mother how o introduce puzzle to

chiidren. Picture read story of "Little Red Hen".or
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£valuation:

Language

 tMpfhei é#&t¢hildtén;can?égpfésg théﬁSEJVGF:
Uabou¢ ﬁhe:éni@gLéQr | 7

‘Iﬁéy'Wé?e-abie";c_matqh@aﬁiméls:with]éoﬁnd;

ii;vaith mother'slﬁéip Roﬁa1& cén.ébunt animals.

2. With mother's heib'Rbhald éan"idgn;ify some animals.

3. 'Rbnéid:does nbt.uﬁde:s:and that milk comes from the

when talking

fﬁbfhér#gan naﬁefbhﬁeﬁbyéprodﬁéts§qfﬂfﬁéﬂin£ﬁgis,




Family Game

 Follow up“Game'-
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Farm Animals
The mother is chosen to be the farmer.

The other children take the name of farm animals.

. The farmer imitates the noise which a certain animal makes.

1f he says, "Quack, quack," all ducks must move. If he

says, "Oink, oink," all pigs must move. The mother plays

this game until all children have had a chance to be each
animal. Then let the children choose the animal they like

best Beginﬁing with Ronald .and arrange in order of size.

'_See if children can change animals according to their
‘3size.f Go through the motions of each animal.

'For'recognition of color (critical thinking)

What animal is yellow as. butter, as yellow as a lemon,

as yellow as the sun that ripens allfthings or is yellow

gas a banana? (duck,-cow, chicken)

TWhat animal is brown 11ke a potato, as brown as dried




rpleﬂéé

Is there an animal as pUrple'as.graped, as pu
(none) A

'

‘as purple as an ‘egg plant?

REIR
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Chapter V
DETAILED RECORDING OF AN ENTIRE SERIES OF VISITS
. 10 THE EVANS' HOME |
Introduction
It would be very important for athyone readinggthis case study to under—
stand the continuing action’taking place during a_home yisit.v |
The process begins with the initial visit and every visit after that
'is directed toward the developing of a favorable mother—home visitor rela—»
tionship. After this goal is accomplished, the home visitor can be realis—
tic: about the cond1tions that exist in the home. She can also be understand—
ing and sympathetic to the mother 8 problems while trying to show her better
;ways to cope with her day to day responsibilities.

This cass study is unusual mainly becauSe of the complex family comrk_

position. The family is made up of a middle-aged mother and her five young

' children, and her l9 year old daughter‘and her three young children-. :

14K3te‘Evans =~ a mother in: her R [“d» Dottie Evans'— a. very young
co early forties ‘ﬂ**}lfr PR ‘”j. ‘19 year old
R R R e : “mother.

V;Jack (a toddler) 'oey (a toddler) (Target Child)'




'Rhythm of Home Visits

November 19 T S . o

November 22 Inmitial Visit — beginning the relationship -

‘November 2

. December | C

‘December

]
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The: Home'Visitor Plans for the Homthisit ,

This is my initial visit to thie hqme.‘ DARCEE became involved with
this family through one of the children. Janet is enrolled in an’ educational
program for five year olds in one of the Early Training Centers.i ‘ Frank—
lin, a teacher who is ‘one of my co—workers,‘asked me to go with him'to Mrs.;

Evans home. The liaison person from the Early Training Center had been"‘

unsuccessfui in establishing a relationship with Mrs.vaans or Dottie in

'previous visits to the home. When she had gone with Mr"Franklin before,

Dottie had not come in the room where Mr. Franklin'was conducting:'ctivities :

”with the children
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The Home Visitor Carries Out the Home Visit

November 19

The children were in the window, waving and smiling when Mr. Franklin

.knocked -on the door.; Dottie finally came to the door. As she opened the

door, she said,i“You 11 have to come back. we don t have any heat in the

living room.“ Mr. Franklin very quickly introduced me and explained why I

isome3of the‘thingsishe has:done'with mothers. She hopes she will be able
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The Home Visitor Evaluates the Home Visit
Dottie was friendly and did not appear to be hostile to me. She

responded to my presence by talking. She was obviously very embarrassed

about allowing me. to come into the home.v There is some hope that she does

,want me to come back because she volunteered to have,all the materials

:togethergi I could not tell for sure if she was interested or disinterested

%in the pwogram However, she did seem to be listening to what I had to tell"




hort activity._'She,éaid her‘

iee,Shirf (and nothing




" The Home Visitor Plans for the

: The pi;rpbs'é":c-if"tlriiifs' 'v\iri,sﬁ‘!:t"‘-:lfg":t'o extend the relat nshipbetweenDottie

and me. I meed to find out-what kind of int







Joey did together. She said._'J y moves around the house a lot while I m

homei' ut 1 I have to go away, he will get in the bed and sray there.

She admitted that»she didn t talk?to Joey much.» I asked,:"Could you give

,Joey somethingvtofylay'with when he‘preferred to be in bedf". I also suggested

'that she might le“"dr'_;:i"". ‘*'f_‘~fdiag;i?She said “I guess so.




mueh;' I told her -why »I_ wanted‘ 'I:o 'wor 'w:lth her and her children every week
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I read the Pat the Bunny book. With persistence I managed to involve

Joey and the other ch‘ldren in the touching activity.

The otnef children-worked puzzles while‘Joey}was working with" the mail—

Box,' They rotated the_puzzles among themselves andihad very 1itt1e to say.

iThey could only name the'objects‘in thevtoy puzzle.




- I told Dottie using a little more of the patience she had shown with

Joey with the other children would be helpful in carrying out my

~ She said she would try.

H ~

I believe the activities.today strengthened our relationship. Th Sha

also ';-h‘v.ﬂ?l .s'e’,in:’ffhe; | stage for “a'?mﬁélial-‘ interes




I Materdals

Mailbox
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The Home Visitor Evaluates the Home Visit
I was delighted with Dottie's performance today.A She had obviously
put a lot of work in getting prepared for my visit. She stayed in the room
.during the entire visit and worked with me.n I felt 1 really reached my ob-
jective in getting Dottie to talk to Joey. Her helping me with the activi—

»ties for the other children was also a mark of progress;

In this home visit I observed several examples which]showed_thathoey'

is becoming more responsive.. His smiling todaybwhen

arrived is one exam-‘v

ple. This is the first sign of any emotional reSp

sang much better today.; They[were very motivated for singing because they
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B. 'For the target child

" Bye/hand coordination

2. Verbalization -

Motor development .

Color concept

it h

d??fhlﬁe

© Activities ‘.

{Jéﬁéfﬁammér'-%

.of train
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I worked with Joey using -the pegboard and hammer.» Heyknew how to ‘knock
on the peg wlth the hammer when a peg would not fall through the hole.

The other children drew pictures while I worked with Joey.

We all played "Let“s Pretend“ and the children responded eagerly by’
imitating the: sounds and the motions of ‘an airplane and train.

I read the story The Three Bears, naming the colors of clothing thefa

bears were wearing. Three of the children were wearing the same colors.

We were- sitting on" the bed while I read the story and before I finished

1Joey fell asleep.:‘y

When Dottie returned from the store”uthe chi1dren told her the name of

gthe'story Iﬂhad;read. She very willingly sang “If You ‘re’ Happy“ with the .

" children.

The Home Visitor Evaluates the Home Visit

When I arrived Dottie asked me if I would stay with the children while

'she went to the store. She said “It won 't take me long. After waiting for

“a while I decided to go ahead and have the activity with the children. Joey

TQ”-showed that ‘he is improving in eye/hand coordi ation while‘working with the

Q

ERIC

JAruitoxt provided by Exic:
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for them. If I were constantly changing the books and materials I think
.the children would be more interested in their content instead of the con-
‘cepts I want them to learn from them,'such as colors,‘siaes,-and number.
By having the children practice saying the same words, I will be able to
»see how much they have improved with their speech.» Joey,fell.asleep‘while
:I was’ reading the story.‘ | |
When Dottie returned they lost interest in the activity and became
.excited about the food she had brought, bread cookies, andndoughnuts. |
'They did tell “her about The Three Bears.
Dottie seemed more relaxed today and very willingly consented to sing

vwith the children. 1 did not join in. the singing. ‘She

was very patient trying-to get thefchildren to follow her directions.

v:l.'-:é:if..;.'t;‘.'ciar;Pillé:‘é."'r‘visj,vi;»-.‘fvc'):r-thev'_V_isit":*"i




2.' Unscrewing 11d off jét_téTfindlquf ﬁhat'1snmaking::he noise

then he shakes the jar.




104 .

I'readrPat the.Bunnx‘boohgkfihe§;£o1iowedf¢§1inetrnctionsffor each

page.

Joey worked hard trying to unscre 7th'ﬁlid off the jar when he realized

-chere was snmething inside after helshook it several times. After he suc-—

:ceeded in getting the lid o:f he wanted;to run with‘it. I gave him the

'»Pat the Bunnz book to look at by himself, telling him the jar Would break

if he fell down while running‘and he wculd” ut- tmself.' He tried to imitate

the other ch11dren during the singing andimadev ﬁé@’gdunds;'

; When Dottie camj‘back (without'being ca'led) :ehefand:the”childrendsang,
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I am glad that I continued to use the same books. I can see how the

children vere able to talk more and grasp the concepts I wanted them to

" The Home Visitor Plams'for the Home Visit

‘I.. Objectives

‘A For the mother

.Té stay in the room during the activity.
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I1I. Materials

Book = The Three Bears‘“ﬁﬁﬁeﬂhn'u'“ S A

nThree plastic nesting bowls
Paper —fcraypn . ,,_~h.h‘fjﬂ. DEE R
Mailhokff;Shapes 

The Home Visitor oarries Out the Home Visit

February 4

I had the activities with the children alone today.‘ They sat and

‘;listened very?attentively whi[e-I rea ;the story~f1aughing 1oudly when I

;dramatized the voices of thelﬁthr:e e”rs;::uThey were able to answer most




I.

,;Oﬁiectiv¢§,ﬁ_}.,” e

A. For

lw'
2.

3.

‘The Home Visitor Plans for the Home Visit

Ichildren.

ljthe target childi

WMbtor;development'

fLanguage development°" s;yihg:ﬁﬁé“ﬁbmé:visitérTS?héme:

gﬁaiiféﬁéciet¢oo:diﬁaﬁion.

107
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III. Materials e

A.

Books'

the Home Visit -

| February 11°

Ve imitated the sounds the

while the other children worked

the children »gg.;ig". IfYou're

T

¢ ‘animals they had seen in the =

A FullToxt Provided by ERIC

> ’v'“ AT
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activity to watch_and also to put wood i{n the stove. Jack (Dottie s little
orother,‘who is the same‘age as Joey) stayed with us.. He watched everything

but did not utter a sound. o - _ o
s we would be taking pictures of the activities next

I reminded,Mrs. Evan
dren ready.

would and could easily help Dottie get the chil

I told her I
e the children r

week.
She said they would be 1ooking for,me,_ I gav ed balloons as.

a reward for‘being able to tell me my name. 3
ottie today 1 felt I had

Although I did not reach wy objectives with D
g Mrs. Ewans more interested in:r

get Dottie more in—-

'

mall degree of success in gettin

achieved

I may be able to

"Perhaps through her

me visit that would involve

te set I want to be sure we can

e Visit .
‘February 24
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or highway project was going to buy the house.. She said she had bought ‘new.

furniture for the living room but Dot,‘e‘let the children tear it up.

She said she might try to fix up the hall ‘suggested the living roomf

,would be better for taking pictures since:it was larger. I assured:her we"

:would only be there for about ‘an’ hour She said'sh' would do her best. fThe‘”

children were. - trying to" help her clean up the yard;

I went back in the house to tell{Dot il that her mother said it would

'be all right. Dottie was not her usual friendly self After_replying?to myl'
‘voffer to comevearly .:wready‘w' _
1,_rshe said '"I am, ot. going to.b Tliheriﬁkn



I.

I,
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The Home Visitor Plans for the Home Visit

Objectives

A.

For the mother
1. To demonstrate how a mother can iateract with her youngest
child and 1nvolve her other children.

2. To involve Dottie in a demonstration activity with Joey and

other‘children.

For the‘target-child_“

l.'nye/hand coordinationv

2. Motor development

3. Speech development

Eor_the other childreng

1, jSpeech development[l

.112,52Motor development-t:[’;lflffV“f;i

,3,=,“ffj,Abi1ity to follow 1nstructions

lActivities

'AJA

For theutarget\childfap;;;fél?”y

,71.‘ Putting shapes 1n mailbox

Scribbling on paper ;p ;”

3. Rolling and throwing ball ri'““J

J;For Lhe other children‘-:ygpf3v¢§




*,;and ar
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I1I. Materials
Mailbox and shapes

Storybook: Pat the Bunny

_Puzzles .
. Paper - crayon
Ball
I will be accompanied on this visit by two co-workers. Mrs. Green will

be running the video'tape equipment. Miss Nichols will assist her.

The Home Visitor Carries Out the Home Visit
‘ ‘March &

, We began ﬁhe activity singingt“Pat-a-Cake"-and "If You're Happy." I
talked to Joav wh)le he worked with the mailbox. He waited until he puts all
the shapes 1n bcfore he takes them out. Joey ‘'and Jack rolled the ball to one
Wanother or the floor, then started to throw it. At this point we started

S the drawing,activity.f Joey and Jack imitated the other children scribbling

ng'on paper.’fe:

5f l reac the book Pat the Bunny,iand they followed my instructions for each

- Page.:f?“ﬁ

The other children worked independently with puzzles while I worked with

Joey and Jack.

Dottie finally came and agreed to sing "If You re Happy with the

"Tf;£children.;}ﬁﬂcf5?ﬁ

ivity, that they paid 1ittlevor no attention
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Since they are able to say words more clearly now the singing activity

went well;

Dottie had her mother's baby at the beginning of the activity. I
offered to hold him, but she said, "That's all right." I did not insist.

She went out to answer the telephone and stayed so long I had to call her.
When she finally came in, I told her I'wculd hold the baby, and she could

sing a song with the children. She agreed to do this so.I did get her in-
volved at the end of the activity.'

Although I did not get Dottie into the activities until-the'end, pro-
gress was made in building our relaticnship.“She Seemed‘tc,be less concerned.
She acted disinterested and unconcerned on my visit on February 24. Today I
think Dottie is nct»totally disinterested since»she took ‘a small part in the

activities,

The uone Visitor_PlAnsefor thedene,Visit"
1I; “Objectivesl B N : o '
Ag‘Forlthe:uother | _ e o D

'l.'hTo be able tchhelpbthe target“child with;his'actiﬁities
ithroughout the entire home visit._‘ | » | “ |
2;'hTo ‘be able to talk with the target child about what he *s»
.“Fdoing during his activities. hﬁ | | o
,ﬁ.h‘Fcrlthe target child :

”~‘:_Cl;fﬂDiscrimination of sizes of circles using the color conme.. .

"32..¥Using small muscles for coloring a picture, unwrapping a:
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2. ‘Coloring a picture of an apple.
'3.m ﬁnwrapping a surprise package which cootains a red toy rar.
4. Playing with the toy car - rolling it and pushing it back
ahd forth across the floor.
B. For the other children
1. Songs
. a.. "If You're Happy
b. "Pop Goes the Weasel“
'2,{ Nhrsery,rhyme - "fatéa-Cake"

3. Play a "rEd"fgame - find;red artioles

4."Read Little Red Riding.Hood
g Stl;Talk about a. picture of a red apple, followed by coloring
.4V.‘a picture of an apple red
.'G;hiAssemble puzzles
III Materials

_Color cone and circles

';Picture of apple and crayonsf*

lSurprise;package L

TmRed articles fif:

‘ﬁfJOut the Home Viait
March l8

acher from a.;.¢91«.19_se .who was

 Her mother

e'chilafeﬁ@ﬁ
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Several pleces of furniture had been moved into the»mother;s.bedroom which'
is the only room with a stove for heat. A teen-aged bothas’leaving the
house when we arrived and a young man in his late twenties was there during
the entire activity but had nothing to say.

The children were happy to see me but became very shy when they met the
teacher. They relaied, however, when she entered into the activity and en-
couraged them to talk to her. Three of the children had colds. Dottie also
had a cold. Jack seemed to be very unhappy and kept moving around as if he
wanted someone to comfort and love him, or show him some kind of affection.
He seemed to cling to anyone who would touch him. Mrs. Evans was very in-
terested in the activity and volunteered some hints when we tried to get the

childrenlto identify_the picture of a red-apple.r

" The Home Visitor Evaluates with the Observer

‘l;,fStory Little Red Riding_Hood too long and detailed. Pictures:inl
dbook not very colorful and too Sophisticated for children. ‘Books
“with lots of pictures, but few words are needed for children who
'have had little or" no story reading experiences.ﬂh.

2. When showing picture of a red apple, we should have shown a real
napple at same time. However using a real apple might have caused a

'rproblem because the children might not have been able to wait to

g pplehsuggested that she was a child too. wVerbal
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_‘trt':ck, #nd climb .,tite pélé_, . qu,iéi;]_.y gestured to me to stop trying Mrs. Evans

7 we_nt; out ‘t?v‘ _tajl‘k' to the man We d:l.d not gée< he_r.vag‘a‘.in:..‘ Whenwe left, the -
'y'o'rt_m:g_ man had 151«:1' down ‘o‘t‘i."t-h‘e bed in tt_x'e>'.com¢’=._r“.and apparépi:lf | gor_ie to
vsleep-. B " | | o | | | -
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Notes ‘on Cancelled Visit
'March 25
I_could not ge to the Evans' home, because my car was in the shop for

repairs. I called Dottie on ‘Monday, March 24, to let her know I would not

" be there on Tuesday. She said she knew the children would be disappointed,

.because they had gotten used to me and looked forward ‘to my visits.
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‘The Home Visitor Plans for the Home Visit
I; Objective§  |
"A. For the méther
1. vTo rémain in the room during the activitj.
.2. .To‘be'i#vo1ved with Joey in his'éctivities.
,B.i For therfa:get child |
1. 'Languagé.de§elopment:"fluency of speech
2. Touch‘discriminatiop:_.feeling éoftﬂaﬁd fuzéy objects
:C. For the. other ‘children |
1. Language development-_vflueﬁcy.of'spéegh'
2. Golor.gpncept —-red.. | >_. _ _
II. Activities -.,  ﬂf e _»f' R _5?‘.ﬂ”. L -
:A.‘fFor the target child |

-Ql,_ Looking at ptcture in the animal book

es that have color red in them
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The Home Visitor Carries Out the Home Visit
| April 2

When I arrived, Dottie had company. She was in anothervpart of the
house from where I was going to conduct the activities. I‘told Pottie, '"The
children and I will go on in the other room." She said she would be there
in a little while.

I went ahead and started'the activities without Dottie. The children
and I looked at magazines to find pictures that had the colér red in them.
l-helped them cut the pictures out and paste them on construction paper.
Eventually'one of'the young men who was visiting came in to the room with the
children and me. He seemed to enjoy the activities.

Wheniher.company left;'Dottie came in&with us. I showed her what we
had beenfdoing. I:askcd'her, “Can you help the children find other pictures
in the magazines that have the color red in them?“ lShe said "T will if they
~-dﬂn t tear them up... I asked her to put the magazines away until she could
-help them. She addeu, “They have never used scissors before. Her company '

‘returned so she went back to the o-her room with them.

I talked to. Joey ab0ut the Pat the Bu 2 book ‘and the Farm ‘Animals book

-;while the other children workea puzzles. We hdd a singing session, and the
'l'children decided what songs they wanted to sing. ‘Janet suggested,some songs
fshe had learned at the Early Training Center. She led the singing. Janet

Fﬂ_Was home today because the Center was closed

The Home Visitor Evaluates the Home Visit

o & did not reach*my objectives today for Dottie._ I realized that I had

en‘I saw that Dottie had company. I could have resched-
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activities alone. I did not want to disappoint the children since they were
eager to see me. Dottie showed interest in what we were doing, and came into
the* room after her company left. At least I'm still holding her interest and
not losing ground from this visit! This shows that Dottie is still making
some progress although it was not the amount of nrogress I'exnected to make.,

I felt disappointed with the situation today, but I really had to think
of what T was doing here as a_home visitor. I had to be tactful and also
realistic, since I knew my job was to help Dottie teach her,children.

Since Joey did not say anything again today, the langnage ohjective was
not reached. Hevwhs-interested-in the scissorsiand tried to use them. Of
course.»he always likes to work'With paste! The-fact that Jeey enjoys pasting
indicates that he would prohably’like_finger paint and modeling clay. Perhaps
I-won't introduce these materials yet., I just recentlylintroduced crayons

4 which the children had never used before my visits. I want to be careful to
';keep the activities simple with a minimum.of materixis. Ivdo not want to
4‘bombard Joey and the other children with too many things.

The other children were very successful in recognizing the color red in

some of,the pictnres.f They picked'qp on some other colors, too.

The Home Visitor Plans for the Home Visit
b Objectives
VfA.;ﬂFor the mother

]-_1.. To remain in the room during the activity.

5_2 T“" be involved with Joey in his activities.

‘ fluency Of speech |

Motor development
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C. For the other children
l.“ Language development: asking‘questions - answering questions
2.‘3Color'concept - red |
II. Activities
A. For the target child
1. Talking about pictures in Ea;g_Animals book
2. "?at—a—cake" rhyme
B. For»the'other children
1. Talking about,pictures they had cut out and pasted on paper
2. Working puzzles | |
‘3. Talking about farm animals in puzzles
IlI. Materials:d‘
.Book - Farm Animals
‘Puzzles - farm animal'

'.Paperj—_redicrayon L

The Home Visitor Carries Out the Home Visit o
S 1 April 8

T was late today, because another meeting had lasted longer than I had

}thought it would. When I steppef?on the porch of the Evans' home, the chil—

“ihdren started shouting. ﬁﬂere comes Mrs. Hardge.;v‘ii‘

Because Joey w ':sleep, Dottie and I worked with the other children.

V"‘The children wanted to kno what we were going to do. I replied "1 want to

d';j“Dottie said, "1 hid the magazlnes, and
o since we don have any

cRobert asked for the

‘down” onvthe‘Hloor for this
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Dottie leftvthe'room after the drawing activity, and I read the story,

Farm Animals. After talking about the farm animals we sang "0ld McDonald Had
A Farm," imitating the animais in the story. Dottie came back in the room
and worked with the children on the puzzles. They rotated the farm animal

puzzles. 'They were able to name the anfmals in the puzzles.

‘The Home ‘Visitor Evaluates -the“Home Vieit

- Dottie stayed in the room most of the time. She only missed‘my demon-
stration of reading.a.story; ‘T almost reached the first objective for her.
Obviously with.Joéy asleep'she'could‘not be involved in‘his:activities. Be-
cause this was such a short visit, I decided not to have him awakened. Sincer
this was not the usual pattern for him to si ep while I was there, I decided
it was best not to bother him.

The other children tal ked more and asked many questions about farm ani;
mals._ They enjoyed imitating the sounds that farm animals make -‘while singing
““dld“MCDonald Had‘AwFarm. ; They talked more because Dottie seemed to be more :
‘ginterested in what they were doing.e Jack who is the same age as Joey, be— fgi';

.:.*came very involved in the activities. I m- ere glad I had the cra;ons and

.Ipaper along with m today, because I would have been sunk since the magazine

prictures were not iailable! When Robert asked for the green crayon thisﬂi di—*'

"gfcated to me that e

ThewHome Visitor Plans_for a Special_Event
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a.rivity for the next to thé last visit. Perhaps the Evans family would
enjoy having some type of recreation with me.
I suggested that we go on z picnic. Dottie said, "That would be good.
because the children have never been on a picnic."” The Evanses live about
six blocks from a large city park 1 asked Dottie if the children had been
to this park. She answered, "They have never been over there." Therefore,
Dottie and I decided that we would go to the park for a picnic on April 22.
Since this will be a special event I will not need to write down detailed
lesson plans like I use for regular home visits. I will be observing how
Doctie interacts with the children outside of the home. In this way I will
be able to see how Dottie is using the skills I have tried to help her develop.
An evaluation of this special event can be made from the report written

about the picnic. In this reporst I can see how Dottie demonstrated the skills

which were practiced in the program.

A Picnic in the Park
April 22

Dottie was on her way to the store at Elm and Oak when I turned off Oak
to go up Elm. She waved for me to stop and said she wouldn't go to the store
because the children wire ready and waiting for me. Whemn I drove up in front
of the house, the excitement w‘o contagious. Mrs. Evans was very happy and
tried to tell the children to calm down, but her attempts were in vain. Dottie
went in the house and brought the drawings out the children had done for me.
She had even kept the crayons in the plastic bag.

We loaded up the children. Jack and Joey were put in the front seat
with Dottie. Robert, Jean, Patricia, and Wanda sat in the back seat. Joey
had his box with him which he refused to leave or let anyone else hold during

the entire trip. Dottie had put extra panties inside the box in case of an
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accident. Miraculous 2s it was no one had an accident even though they con--
sumed a gallon of punch. As we were going down Oak the children began to
name the different cars and trucks that were red. When we saw a police car
they became very quiet. It was obvious they were really frightened. Dottie
and I tried to reassure them that the police would not hurt them.

As we entered the park two school buses drove up and Robert and Jean
immediately shcuted that they were school buses. This was followed by re-
marks such as, "They are yellowi” and "It's two!" They counted, "One - two!"
Dottie asked, "How did you all know that?" I told her they knew a lot of
things that she didn't realize. When we got out of the car, she cautioned
them to watch out for cars and not to run off.

We paired off: Robert with Jean, Patricia with Wanda, Dottie with Joev,
and Jack with me. As we walked around the big locomotive, Robert said, "Look
at the big light!"™ They did not know what the bell was. I told them what it
was. They quickly noted that it was red on the inside. Jean said, "It's
got big wheels and little wheels!" Dottie wanted to go up in the engine.
When we wewrr: around to the steps we saw the sign asking the public to keep

off the train. I took pictures of Dottie and the children standing by the

-
locomotive.

We then went by to see the airplane. The children were awazed at its
size. They asked, '"Where is the light and bell?" Dottie said, "Airplanes
don't have lights and bells." I also took pictures by the airplane. As we
passed the flower gazden, Dottie said, "Look at the pretty flowers!" She
pointed out, "All the flowers are pretty.”" We drove around the park and
passed two more big buses of school children arriving for a trip to the park.

I asked Dottie, "Did you ever vigit the park while you were in school?"
She said, "I never did."

3279
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I parked the car near the playground and walked over. to the area fer
small children. Here excitement bubbled over again. The children didn't
know what to do first. They had many chnices: swings, slides, iron horse,
stepping stones, and sandbox. Finally Dottie and I got the smaller ones
in the swings. Joey still clutched his box. Jean and Robert took a walk
and found the trolley car which they called a house.

We all walkec through the trolley car and sat down on the benches in-
side. I told them, "This is a street car." They didn't seem to understand
since it did not move. We went back to the play area. They all wanted to
go up on the slide, even Jack, who climbed halfway up the steps by himself.
Joey was content to swing after Dottie tried to get him to follow her on
the stepping stones. Patricia was very persistent ia following me.

When I said, "Let's eat lunch,'" everyone was ready. Jean gave everyone
a plate. Robert passed the napkins and Patricia the cups. Dottie was very
helpful and tried to keep them calmed down. She said, "You're eating <oo
much!'" They were having fun! Joey ate Very slowly. They all said they had
enough. All of the sandwiches and cookies were eaten and the thermos jug of
punch emptied. The children saw a sguirrel climbing a tree. They all
yelled, "There's a rat." A Chinese family passed by the picnic table. They
were quick to notice that they looked different. Robert said, "ﬂook at that
little girl." I told them she was Chinese, and we were Negroes. When the
father came by with a smaller girl, Jean sai&, "There's another one!"

.Jean and Robert helped pick up the paper plates and napkins. Robert
carried the sack of trash to the litter cans. He put the top on crooked.
Jean said, "It's on crooked," and went back to put it omn straight. I told
them we would leave the crusts of bread on the ground for the birds. Since
it was a very windy day in the park, the cups, napkins, and plates kept
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blowing away. The cﬁildren and I were kept busy chasing napkiﬂs. This
added to the fun of eating which they really seemed t; enjoy. As we were
leaving the park, we stopped by the lake to watch the ducks. They quickly
pointed out that there was a big duck with some little ducks. Dottie said,
"That is the mama duck with her babies."

Other children at the lake smiled and waved to them and they waved back.
They called the ducks the 'chicken birds." At first they couldn't make the
quacking sound. When Dottie and I made the sound they imitated very success-
fully. As we drove away, they waved good-bye to the ducks and 'chicken
birds." Two police cars were parked at the exit. In the midst of their ex-
citement as we passed the cars, they yelled, "Bye Mr. Policeman,"” forgetting
their fear they seemed to have of policemen. It was obvious that Dottie had

enjoyed the picnic as much as the children. The hcz2 visitor had enjoyed

it, too!

Evaluation of a Special Event by the Readers
From reading the report of the picnic, you should be able tc evaluate
this experience as Mrs. Hardge statee in her plans on page Her
objective for Dottie was that she would be able to imnteract with the children
outside of the home; The following questions should help you evaluate the
picnic in terms of the objective:
1. How many times did Dottie talk to the children?
How many times did the children talk to Dottie?
2. How did Dottie talk with the children? How many times did she
ask a question?
How many fimes did she say something to explain and describe

something?

How many times did she tell the children what to do?
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3. How many questions did the children ask?

4., In what ways did Dottie show that she was more organized today?

5. How many times did Dottie use some type of positive reinforcement?

6. What are some indications that Dottie and the children felt good

about themselves?
Based on the above information which you found in the report dec
you think the home visitor reached her objective with Dottie?

Most of the learning for Dottie and the children cn the picnic was inci-
dental. The home visitor did not set up situations' so they could learn some-
thing. However when the situation came along, Mrs. Hardge and Dottie picked
up on them as opportunities to learn at just the right moment. Being able
to use incidental learning is a skill for good teaching. Several times
during the picnic Dottie used this skill.

Make a list of examples of ircidental learning times during the picnic.
(For instance, Mrs. Hardge and Dottie'heiped'the children to be able to nrake

the quacking sound when the children saw the ducks at the pond.)

The Home Visitor Plans for the Home Visit
I. Objectives
A. For the mother
1. To demonstrate the activicies she can use for interacting
with her 2-year-old child and also involve her other children.
2, To demonstrate her ability to guide roie-playing and drama-
tizations as methods which are effective in making an
acéivity meaningful to a very young child.
B. For the target child and the other children
1. To be able to follow directions

2. To be able to complete a task (persistence)
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3. To be able to recognize the colors red and green
II. Activities for the target child and the other children
A. Role-nlaying: Nursery rhymes
1. "The Little Bird"
2. '"Pat-a-Cake"
3. '"Peas Porridge Hot"
4, "Jack and Jil1l1"
5. "Little Boy Blue"
6. "Little Miss Muffet"
B. Drawing pictures
C. WVorking assorted puzzles
D. Singing:
1. "Where Is Thumbkin?"
2, "Pop Goes the Weasel"
3. "If You're Happy"
4. "0ld McDonald Had A Farm"
5. "The Mulberry Bush"
III. Materials
Small buckets
Horns
Bowl and spoon
Paper, pencils, and crayons
Puzzles
Other staff members (Mrs. Green and Miss Williams) will go with me on
this home visit to make video tapes and.take photographs of the children dur-
ing the activities. For this demonstration visit, I have selected activities

and materials which are familiar to Joey and the other children. I also waut

133



129

time to be successful, so they can be proud of themselves. I waunt to be
careful not to have too many new things today, since this is only the second

time the video equipment has been used. I don't want anything to threaten

their performance.

The Home Visitor Carries Out the Home Visit
April 29

The children were dressed and excitedly awaiting our arrival. They all
greeted me very loudly. Everyone talked at once. They were wearing their
Easter clothes. Dottie went in her mother's room and closed the door. 1
had to knock on the door several times to ask her que: -ions about electrical
outlets and lights. I told her, "I want you to come in the room when we
start the activities." She said, '"Yes ma'am."

i began the activities, demonstrating the rgyme "The Little Bird."

The children then dramatized the rhyme while I repeated the words. Janet
and Robert dramatized "Jack and Jill," followed by Patricia and Joey in the
same roles.

Jean was Little Miss Muffet and the home visitor played the Spider.
Joey and Jackie dramatized "Little Boy Blue.' We then sang "Pat-a-Cake" and
"Peas Porridge Hot."

The children used red.and green crayons to draw and color an apple.
Dottie helped Joey unwrap his ''Surprise Package.'" It contained a Mother
Goose book. Patricia looked at the book with him naming the objects in the
pictures; Joey tried to repeat the words she said.

Dottie joined the children to sing "Where Is Thumbkin?" and "If You're
Happy.'" She also helped the childrenfto work the puzzles.

The children's enthusiasm did not decrease in any way as the activi-
ties progressed. Everyone was excited and very active, even Joey and Jack.

ERIC
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They were reinforced for every effort whether their work was successful
or not.

wWhen Dottie came in, we asked her to work with the children while 1
held the baby. She joined the singing group very willingly and helped the
other childfen with theif.puzzles. She worked with Joey to help him unwrap
his surprise package. She was praised for doing a very good job.

We ended the activities by singing "Here We Go 'Round the Mulberry
Bush." For rewards the children were given the toys used for role-playing
the nursery rhymes.

Mrs. Evans came home while we were reviewing the video tape. She was
very proud of each child as he or she appeared on the screen. She said she
is not planning to go back to work. Her mother is still ill; she will have
to help take care of the nursing home. This means Dottie will be left to
manage the house and seven children, one a 3-month-old infant.

I.have not had a chance to talk to Dottie again about going for an in-
terview in order to get into a training program. With this latest development
in the home, it seems unlikely she will be able to do so now.

We thanked Mrs. Evans for allowing us to come back for another video

taping. She will be given copies of the photographs.

The Home Visitor Evaluates the Home Visit
The video tape equipment and the other staff members did not seem to
bother the children at all. The planned activities had to be changed and
supplemented to keep the group involved, because we were delayed by the
taping session.
Dottie's interaction with Joey was improved today. One example of this
occurred when she and Joey were unwrapping the surprise packége. She was as

curious and excited as Joey. Obviously her willingness to participate with
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the children in the singing was anothér example of her increased interaction.
I had to guide the children through the role-play and dramatizations. I
sensed thet Dottie did not want to do these activities, perhaps because they
were being video taped. Another possible reason for her not being in the
room during the role-play and uramatization was because she had to dress
herseif and the baby.

Progress was especially observed in Wanda and Joey today.l Wanda was
very verbal in naming some of the objects in Joey's book. He tried to repeat
the words she said. This was the first time he had said anything we could
understand. He used the same curving motions as I had used when I showed him
how I could draw an apple. Joey seems to be at the stage where he can imitate
others now.

Since I know I won't be abie to work with Dottie much longer, I'm glad
T had a chance to talk with her about her increasing responsibilities in the

home when Mrs. Evans works in the nursing home.

.

Evaluation of Twelve Home Visits
I feel that a deep feeling of trust developed during the time of our
visits. I believe that some of the advice and suggestions offered were
accepted because of this trust.
. One step toward a better futire for the children and Dottie was taken

when they were referred to the Child and Youth Program at & local hospital.

This program will provide medical examinationrs, immunization, ewergency

2
&

treatment, dental caré, social services, nutritional guidance, spzech and
hearing therapy and the assistance ef a home economist and public health

nurse. Transportation to the center is also provided for them.
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Follow-up Visits to the Evans Family
July 10
The purpose of this visit was to obtain Mrs. Evans' and Dottie's signa-
tures for permission to use pictures taken in home.

Everyone was very glad to see me. All of the children ram up for a big

hug. Dottie noticed that I had cut my hair. They had not heard anything from

the Head Start program. I explained the pilcture form and how we would use

the pictures, also the video tape. They willingly consented to sign.

Follow=-up Visits to.the Evans Family
July 29

I visited the Evans' home today tc talk to Mrs. Evans and Dottie about
allowing me to bring two home visitor trainees to the home to observe Dottie
in an activity with the children. Mrs. Evans was not at home, but Dottie
said she would try and do the best she could. This remark was another mile-
stone in Dottie's progress report. I said, 'I am very happy to know that
you will try, Dottie. I will be standing by to help you in any way I can."
I asked her, '"Can you talk to your mother about it? I will come back to see
if your mother approves of the visit and the visitors."

Dottie invited me in today. The living room was féirly neat in spite
of the scarcity of furniture. She talked a great deal today and was in a
very good mood. Joey was especially friendly today, trying to talk and let
me know that he remembered me. Dottie didn't know whether or not she would
get to go into a training program. Her mother is away two days of the week
all day. Jean and Robert are going tc a nearby Head Start program when Jean

gets back. She and Wanda went to Kansas City, Kansas with their father to

[ 3
see their uncle.
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The Home Visitor Plans for the Home Visit
July 31
1 went 5y today to talk to Mrs. Evans about the home visit for Thurs-
day, August 9. She said she guessed it would be all right, but she would
not be there, because she spends two days a veek at her mother's nursing
home. She had heard from the Head Start program and was qQuice pleased that
the children would get to go.
Evidently she was very busy, because it took her some time to get (O
the door. The children pulled the curtains back. She yelled for them to go

ahead and open the door when they’otarted yelling, "Mrs. Hardge, Mrs. Hardge!"

The Home Visitor Plans for the Home Visit

1. Objectives
A. PFor the mother

1. To demonstrate her ability to interact with her youngest child
and the other children through activities independent of assis-
tance from the home visitor.

2. To demomstrate her ability to guide role-playing and dramatiza-
tion which can be effective methods in making an activity mean-
ingful to a yowag child.

B. For the target child and the other children

1. Language developament: role-playing, dramatization, and singing

2. Motor development: drawing and coloring pictures

3. Tactile skills: iIeeling objects of different textures (hard,
soft, smooth, and rough).

4. Persistence

C. PFor the trainees

RIC | . 13s
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II.

III.

To interact with Dottie and the children while demonsatrating their

.techniques in reading a story to the children.

Activities for the target child and the other children

A. Song: "“If You're Happy'"

B. Nursery rhymes: "Jack and Jill" and "Little Miss Muffet"
C. Song: '"Where Is Thumbkin?"

D. Nursery rhymes: "Jack Be Nimble" and "Little Boy Blue"
E. Drawing and cbloring pictures

F. Working puzzles

G. Song: '"The Mulberry Bush'

H. Books: The Touch Me Book and Pat the Bunny

Materials

Small buckets

Bowl and spoon

Candle — candle holder

Horns

Paper, pencils, and crayons

Puzzles

Books

I will be accompanied on this visit by two trainees who will be wciking

as home visitors in a special project in an elementary school. Participating

in this home visit will be a part of theiyr training provided through a work-~

shop at DARCEE. I hope this visit will help them understand the role of the

home visitor and help them see how activities can be geared up or down for

children of many ages. I want them to seu how the relationshiy between Dottie

and me has progressed to this point where Dottie is able tc conduct the activ-~

ities with the children by herself. The home visitor trainees need to see

[}
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that developing the cother's indcpendence and self-confideunce are goals
which result from a favorable mother/home visitor relationship. I hope that

they will see that they need to develop this same process with the mothers

with whom they will be working.

The Home Visitor Carries Out the Home Visit
August 9

Dottie and the children were eagerly awaiting our arrival. She had
diapered the Laby and put him in the bed with his bottle for a nap. He
slept during che entire activity.

Doztie began the activities by placing the children in a circle to sing
“If You're Happy." Joey was very excited and made a lot of noise, yelling
and laughing out loud but did follow most of his mother's gestures for the
song. She and Joey dramatized "Jack and J111" and "Little Miss Muffet."”
Joey was "Little Miss Muffet." Dottie was "The Spider."

The children sang "Where Is Thumbkin" being very attentive when Dottie
told them which finger to hold up. Dottie and Joey dramatized "Jéck Be
Nimble" and "Little Boy Blue." After this the other children were given the
opportunity to dramatize the same nursery rhymes. Joey managed to involve
himself in this dramatization for the other childrem despite Dottie's efforts
to keep him ocut.

The children worked independertly drawing pictures and coloring. They
talked a great deal about what they were drawing and Robert and Jean asked
for red, blue, and green crayons to use.

Dottie talked to Joey constantly during the puzzle activity. Joey was
very cooperative while his mother helped him to fit the pileces in theair
proper place. The older children ecxchanged .puzzles among themselves and
ﬁfsponded gladly to the trainees' offers to help them.

LRI 140
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The children sang "Here We Go 'Round the Mulberry Bush" and followed
Dottie's uirections for :he verses in the song. They acted as though they
were brushing their teeth, combing their hair, washing their hands, and

eating their food.

Mrs. Aldred, one of the trainees, read the book Pat the Bunny, and the

children listened very attentively but had little to say.
The home visitor asked Dottie to sing another song with the children
before the next story. All of the children wanted to sing "If You'‘re Happy."

Mrs. Davis, the other trainee, then read the Touch Me Book. The chil-

dren responded to the directions on each page eagerly and asked many questions.

Cookies and punch served by Dottie were the enjoyabie finish for this

visit and a welcomed comfort on a hot day.

The Home Visitor Evaluates tine Home Visit

Dottie was very patient, getting the children in a circle for the
first song. She did not need too much help and she was not ashamed to say,
"] don't know that nursery rhyme,”" or "I don't know all of the words or
tune of that song." At first she seemed to be embarrassed for being involved
in nursery rhyme activities.

She did not criticiie or yell at the children. They tried hard to
follow her instructioha and directions. She persisted; and at times, this
was quite a task, because Joey and Jack were real "butterflies." My use
of reinforcement at the appropriate time helped Dottie carry our the activ-
ities successfully.

When the phone raug, Dottie excused herself to answer it, but returned
immediately. This is an indication that I have retained the mother's in-
terest in the activity, because I did not have to call her back into the

room. This is a big step for Dottiel

f&i@“ih :1411!
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I told Dottie this was an activity to do with the children when they
became restless and hard to manage I explained, ''These kinds of activities
are more than fun for the children even though they are a good way for you
to control them. The most important part about these activities is that you
have used the skills I have shown you during our visits to help make your
responsibilities for them more manageable.'" These activities also helped
the other children learn about colors, shapes, and sizes.

Dottie said, "Yeah, I see how they have helped. Joey learned more
things like that which I thought he was too little to understand.” To me
this means that Dottie has become aware of her ability to cope with some of
her responsibilities. She can see the changes in Joey. She can also see
thét what she has done has helped Joey change. This explanation gave me the

opportunity to get Dottie's reactions to the efforts that had resulted from

the home visit activities.




Questions for Your Evaluation

In evaluating this entire series of these home visits, the following
questions may be discussed.

1.

What are some of the ways, which you think, this home visitor used
to help establish a favorable relationship with Dottie Evans?

What did Mrs. Hardge doc when home visits were repeatedly cancelled?

How would you have handled a similar situation?

A number of critical incidents happened during Mrs. Hardge's visits
to the Evans home. By critical incidents we mean embarrassing

situations which came up that are out of the home visitor's control
such as:

a, Marital problems

b. Relatives and visitors with negative opinions about tne
program

c. Superstitions and "old-wives" tales
d. Other embarrassing situations
(1) Bill collectors
(2) Utilities being disconnected
(3) Revealing statements about family affairs

What are

some examples of these critical incidents in Mrs. Hardge's
report?

How did the home visitor handle them?

How would you handle other similar situations which did mot occur
in the Evans' home, but might happen in other homes?

How was the home visitor able to use the same materials over a

period of several weeks without becoming repetitious or using
them as drill work? : o

How did she keep the children motivated and interested in?thersame,
material? AR , S o : ;
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Who might be strangers to the family accompanying you on howe visits?
llow would you know the family Is ready for visltors?

What type of people would you take with you on a home visit?
(What type of people would you not want to take?)

Kow would you prepare your visitors before going on a home visit?

wWhat kind of clothing would you suggest they wear?
Why?

What background information about the family and home would you
give your visitors?

What other suggestions would you make?




Chapter VI
MOTHER INVOLVEMENT IN THE COMMUNITY
Introduction

Earlier chapters have stressed the many ways that a mother's role in-
fluvences the growth and development of her child. Helping the mother to
see berself as the child's first and most important teacher has been set
forth as one of the chief jobs of the home visitor. Helping the mother to
find ways of improving the living conditions of her family has been cited as
ancther main task of the home visitor. Many suggestions and examples of this
latter task have been given earlier to show how the mother works with the
family in and about her home. It is the job of the home visitor to see that
the mother begins to thinﬁ of herself and her family in relation to her com-
munity.

The home visitor can help her to begin to know her community and to be
avare of what the community has to offer her family. The motﬁer may come to
think also in terms of what she and her family can do for the community. It
was said earlier, ""Sometimes a mother's needs are so great that she must be
given t« before she can give of herself." Perhaps the same truth will guide
‘the home visitor in helping mothers to get to know and feel comfortable in
the community at larée and to become active in it. If so, this would suggest
that the home visitor introduce the mother first of all to those places and
people in the community which will offer a direct bemefit. Examples of such
benefits are recreation, 1nformation, health and medical aid, and employment.

| The home visitor guides the mother in becoming 1nvolved in the community
at the same time that she is helping her learn how to be a better teacher
for her child¢ Both of these tasks are interwoven.j These\characteristics

wHich cannot be separated can be explained best by an example. -Infthe early
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stages of oune of DARCEE's projects, a group of mothers were getting ready to
read stories to small groups of children in a preschool. Their home visitor
took them to a neighborhood library to find some good books. While they

were in the library many of the mothers showed an interest in obtaining
library cards, in order to take books home. This example shows that the
focus of this activity for the mothers was on helping them teach children.

At the same time,vhowever, the home visitor picked up ou their interest and
expanded this experience for the mothers. One of the mothers was very enthu-
siastic about reading to children. Her interest led her to begin a small
story hour for her children and some of their friends.

The home visitor's job is to plant some '"ceeds" which she hopes will
grow later. The later growth of the seeds depends on the mother's readiness
and need to be involved in the community. A possible chain reaction is set
in motioh as the home visitor planta the first seed when she goes in to
talk with the mother about becoming involved in the program. In this context,
the home v’sitor is an encourager. She proviaes support to the mother as
she moves out of the home.

Hopezfully, when some of her own needs and those of her family have been
met by community agencieu, some of her fears and suspicions about the formerly
unknown community will drop away. Then she will be free to begin to move
abcut the larger community, wisely taking advantage of its benefits for her
family. However, many of these fears and suspicions are based on real,
negative experiences which the family‘has had in the houtside world." The
job of the home visitor becomes then one of‘helping_the mothers cope with
these negative reactions. When she is going about the community with more
knowledge and confidence the mother will likely begin to see ways in which

people like herself take part in’ making 1ife better in the total community.

Q

ki
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With the home visitor's help, she can begin o work and share in the activ-
ities of the community. When this takes place, everyone benefits -~ the

mother herself, the members of her family, and the community.

Preparing for Mother Involvement in the Community

Before the home visitor can start to help the mother become involved
in her community,.she should make careful preparations. These preparations
should be begun before the home visits are started. The more thoughtful
plans the home visitor makes, the more chances there are that community
involvement will be a smooth, positive, and successful experience for the
mother.

Two major stens‘should be taken in planning and preparing for mother in-
volvement in the community: 1. Statement of gcals and objectives for the
mother. 2. Becoming aware of and familiar with the different types of
ra2sources available in your community.

The home visitor will need to continually define and refine her goals
for individual mothers. She will alsc need to seek for other resources
throughout the duration of the home visiting program. Even though the greater
portion of this preparation can be done before the home visiting program is
actually launched with the mothers, the home visitor should keep this plan-
ning process going on while she is working directly with the mothers. If
she continues this process, she will be able to offer a greater variety of
opportunities for the mothers. Her_readinessbto be an ondthe—spot helper and
referral person will be increaeed | a |

1, Statement of g_als and obiectives for the mother. :

* The mother nhould befable to carry over the skills which she ‘has gained

*hecomegangaetiyel fipant in the" ‘“waY;tﬁe7ﬁothe? is

-

et A S
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able to extend her skills. The attitudes which the mother ’‘.as developed
from working with her child also carry over to help her to e successful

in working in her community. Therefore the goals for the mother's involve-
ment beyond her home are extensions of the goals for her invclvement at
home. The skills and attitudes listed below are examples of such goals:

a. Based on her skill to interact effectively with her child, the
mother will.be able to interact effectivély with other members of
her family, other children, other mothers and their families, and
community people.

b. By extending her skill in using resources iun the home for providing
learning zxperiences for her child, the mother will be able to use
resources ih the community for improving the living conditions fot
her family.

c. From the attitude of feeling that she is an important influence in
the development of her child, the mother will feel she is an impor-
tant member of the community who can influence its development.

d. The mother will be able to influence the attitude of community
agencles toward her. As a result she wiil be viewed as a partici-
pant (or precducer) as well as a.recipient (or consumer). (This
goal is an extension of the mother's Skiil in.shaping the~attitudes
of her_child. It is also based on»her ée1f~tohfidence which allows

her to want to become actively involved.)

2. Becoming_aware and familiar with the diffexéht:tybesggg;feéourceshavéilé

able in your communitx.-

Sinre the home visitor will be helping the mother to know her community

and what it has to offer,-the homei'i"itor, herself shou:d make a survey of:
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time rosidents of a community the assumption should not be made that they

are familiar with all the agencies and organizations to which they migbt

wish to refer mothers. The home visitor's role will be more effective if

she becomes acquainted with some of the facilities and personnel of agencies
before she takes or sends mothers there. She should introduce herself and
explaip what she is doing as a home visitor. Another obvious preparation
which the home visitor needs is to get specific information on where agencies’
are located, what persons to contact. and where to find offices. These pre-
parations should prevent confusion and loss of time when the mothers go to

these places.

The home visitor's efforts will probably be insufficient if she stops
at the point of teliing the mother where to go. At first she will need to
go with the mother to see that she is-accepted and that help 1is provided.
For example one mother was interested in church activities. Mys. Horton
told her whare a church was located, but she did more than_that. She was
prepared to g~ with the mother. She kept in touch with her uptil the mother
decided to participate in church activities. 1In this way,,the home visitor
helped give the mother a good start. She then phased herself out as the |
mother starth making her own decisions and began to carry them ocut.

Home visitors in DARCEE. projects have worked w1th a variety of com—‘

munivy resources. The ways in which mothers have participated in or

»utiiized these resources are also-varied.: A partial list of these resources:'

and their uses are charted below:




Iype of Regource
(1) Church

(2) Schools

(3) Library
(a) Schwol
(b) Public
(c) Mobilz

(4) Public .Health Service

(5) JRecreation. .
R ¢ E lruknz:\koeau
) Movies.
» Lk Maseym

i

(d) Ncighborhopq ;c.m:ora

(e) Bovling

B

Cin e AN Besebald, Mw-htmi

w7 i" ’hh’f
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Types of Active Participation

)

)

)

Church

(a) Regular parishioners

(b) Singing in the choir

(c) Attending church school as
a family

(d) Lay readers

Schools
(a) Room mothers for PTA

(b) Serving as aides in the class-
room

. (¢) Chaperons on field trips and

for school plays

Ambassadors for teachers to
other parents in the neigh-
borhood

Scout #nd Red Cross assistants
Parent representatives and
Policy Advisory Committee
members for Head Start

Taking adult education classes

@

(e)
(£)

()

Library

(a).Using library facilities

(b) Obtaining li*rary cards

(c) Conducting stoxy hours for
children in neighborhood

(d) Deve].op:l.ng l:l.btaty of their own

&)

Publ:lc nealt:h Sex:v:!.ce
(a) Dental health care

(b). Phxs:lcalwz_check—ug for.- entire

famdly eq-vi o o7

(¢) Clindc.for: children

(d) Engouraging neia,hbors;,,}to go to
‘health centers

(a). Vdadte €O nﬂm Me by.-public

health nur:ae




(8)

(9)

Q10)

)

(A1)

a2y

Red Cross

Food suppliers

Political organizations

-,

Social service agencies

Employment agencies
(a) Placement

(b) Community action projects
Technical ‘and Vocational
Schools

State Department of Agricul—
sure — County Extension Office -
Home Demonstration*Agent

Colleges and Universities
(a) Adult education
{b) Commnnity“collége

(6)

)

(8)

9

(19

1)

(12)

Red Cross
(a) Aides in school
(b) Blood donors

Food suppliers

(a) Purchasing from supermarkets
instead of local markets

{b) Food cooperative

(c) Sharing of recipes and menus

Political organizations
(a) Voters

(b) Registrars

(c) Campaign workers

Social service agencies

(a) Financial assistavnce

(b) Marital and family counseling
(c) Legal assistance

(d) Day care

(e) Employment

Employment agencies
(a) Obtaining unemployment

compensation.
(b) Reference for training

(a) Information given to home
visitors

Colleges andVUniversities

(e) Teacher-training"at DARCFE

Mental Health Associetion

f(a) Information to Home visitors
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How Does Community Participation Happen?

One of the first questions which wmay come into your mind is, "How did
the home visitor program help the mothers take advantage of these resources?
ow did they become participants?" Obviously a lot of work and time was
involved. These things just did not happen overnight. Another example will
be pulled here to give some of the background to these experiences of mothers
in our projects. We will take the instance of the mothers' participation in
public school classrooms as aides and room mothers. The events leading up
to this participation would f111 a whole book, but they are bfiefly charted
below., In 6rder'to make these events follow what really happened, the Key
family will be used as an example.

Background

Mr. and Mrs. Key and their f{our children live in a ldwfincome housing
project in a city. Mr. and Mrs. Key are a young couple in their early
twenties, Their_third child, Mike, is enrolled in an educationai program
of the Early Training.Centers at DARCEE. Involvement of the mothers of the
preschaolers_is an important part of thg program. | '

Dufing hér first visits,f;heihomé-visitor-learned,that+Mrs. Key was
bothered by many problems, féafé, and frustrations.i In;aaitedof thgsengs.f' 

Rey appeared to be concerned about her child*en an” their future.-7The:hp@e

visitor ‘was aware of her concern,and she use” .ftb:ﬁéiﬁ’

Mrs;iKey help herself.;ulf-'w"

Key gpes to school

JAruiToxt provided by ERIC
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¥ike and the other children in their classroom from a special room with an
observation window." Mrs. Key had not been to the school before. A slight
happy gleam in her eye gave the home visitor a hint that she would enjoy
going. In previous contacts with the home visitor, Mrs. Key had lots of
experiences which built up her self-confidence. With a secure feeling, she
was able to say, "Yes, ma'am, I'd like that very much!"

On the scheduled day the home visitor came to get Mrs. Key and some
other mothers. The home visitor introduced the mothers, giving the name and
sex or =2ach mothegs' child. This was done to help the mothers talk with esach
other more easily. The home visitor was sensitive to the éonversatibn. She
tried tc encourage the mothers who started éo talk. Conversation’ was limited,

uit the home visitor kept the cenversation alive. She described the ghserva;
tion room at the schoo} to the mothers. Arriving at the Early Training
Center, Mrs. Key and the other mothers were introduced to the lead teacher,
Mrs. Jumper. She smiled and said wgrds~of‘we1come to the mothers, "We're
very glad you came to the center today. We are all members of the team ﬁhoi
help your children:learn!"“

Mrs. Key s observation included these specific things which the home

151tor;had planned for her to see'

the classroom) |

A i Text Provided by ERIC
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Mrs. Key, pleased with hec visit, talked very freely with the home
visitor after they left school. The home visitor glowed, happy that Mrs.
Key had enjoyed her visit to the center. She emphasized what Mrs. Jumper
had said, "The teacher really needs your suggestions and help in working
with the children." Impressed and eager to know more, Mrs. Key talked
about the day for her return visit. She said, "I never expected to see all
this going on in the classroom. I wonder if I would ever have the patience
to work with children?"

During several visits to school Mrs. Key had more and more opportunities
to observe the children. She took part in role-pley sessions with other
mothers and the homejvisitnr. They discussed activities and learning exper-
iences. She and the other mothers interacted with the children and teachers.
They developed materials for learniné skills. After having»had all these
experiences, Mrs. ﬁey foered her services_es a substitnte teacher.  Mrs.

Key later became a.substitute teacher in the:preschool program.

Enrollment in gublic school: One x later

A year of work success, disappointments, and unexpected learning ex-

periences brought Mrs. Key and her child to enrollment day for first grade.

Mrs. Key, alone with Mike approache the»school with_c

the school nTﬁexteéche
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The case above is only one success story among many which have been
experienced by workers in the home visiting program. As mothers gain confi—_
dence in their ability to provide services and get results, their branching
out to other activities tends to follow. All the other types of participa-
tion listed in this chapter could be charted in a pattern similar to this
example of school participation. The process begins with focus on the child
and what he is learning. 'After the mother “catches on," so to speak, to
this important action of the program, then her experiences can be extended.

This progression from concern for the child to other childrer. and efen—
tually the community caﬁ alsd be explained with a diégrém in tﬁé form of an
upside down pyramid. The pyramid shows the mother as thejﬁése'of our work.
The home visitor starts to move a whole mass of situations'by‘hét 6né—to—6ne
work with the mother. From the diagfam'you can sée4£hat the mofher seeﬁé to

be the person to start with in helpingAbring about ch;nge;

Community At Large
_ Organizations - Institutions

Neighborhood
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It must be remembered that none of the experiences described in this
book took place in a vacuuu. Nothing happened in a situation separated
from other situations or events. At the same time the mothers and children
were helped to change, the "outside world" was also changing. However, the
DARCEE Home Visiting Program is different from other programs in the people
services. The home visiting program works with specific mothers and children
and eventually reaches out to general community concerns. Other programs

often start with the general community concerns and assume that specific

families will receive the services they need.

A Final Word About'Individual Differences
Special attention should be given to the individual differences which
the mothers have. From the examples and case studies in thrs book it is
obvious that ail the mothers are different. They have different skills and
attitudes. They have different ways of rearing their children. Different
opportunities in their community will interest them. What does the presence
of the differences mean for the job of the home visitor? |

First, the visitor must be sensitive to the 1eve1 of conf1dence of the

mother; She must be aware of those community activities that can produce

.fanXiet& and fear in the.
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variations in abilities and comfidence among mothers. She should be pre-
pared to deal with them.

Second, the home visitcr should be sensitive to the past experiences
of the mothers with many community institutions. These:past experiences
might include rejection from service agencies, poor employment opportuni-
ties, and lack of information about some sources of free and/or low ccst
health and educational services. Fear and suspicion of various community
wide programs, planned parenthood programs, community improvement agencies
and organizations may also be included.

Third, mothers differ in their abilities and approaches to life situa-
tions. The home visitor should take care to note how the,mother typically
approaches other people and family problems. Her suggestipns about final
plans for action will probably fall within the range of activities‘with which
the mother can cope successfully. If a mother is still experiencing diffi—
cultv in working with her own child, it may be unwise to suggest that she
handle a group of five during an art activity in the classroom. However,

exposv;e to this situation can possibly provide the mother with some insight

into how to handle her child.
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IMPLICATIONS FOR THE FUTURE
What's Ahead for You as a Home Visitor?
What will your work as a home visitor mean to you and to the mothers
with whom you work? It is evident that through your training and experience

as a home visitor you will have some very specific skills and some valuable

information which is highly specialized. In essence, you are entering into

a new career which is being developed in the area of people services (more

traditionally termed the social sciences). .You will have other counterparts

whose work is similar to that of a home visitor with an educational empha-

sis.

In this respect, you are not only carving out a very important position

in your community. At the same time, a new way of life for you and your

family may result. The people you contact and the relationships you develop

within your<community can greatly affect your life. 1In fact, you have a

chance to develop your leadership potential.

You will be able to serve as an important 1ink between the home and

school, You will be in a position to influence the 1ife Ptyle of the parents

and the teaching procedures of_the'children;in the'sch"l
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The mother may no longer be the primary caretaker with all of her activities
centered in the home. With the beginning of community participation, she
will have more cortact with her total surreundings. These increased experi-
ences outside of the family will mean a discovery of both personal and econom-
jc resources. Family relationships will be expected to change. For example,
as the mother experiences the world oi scliccl, recreation facilitdies, suner—
markets and work, her ability to relate to the children should increaee. ;
Freed of the limitation placed on her by being based at home, she will have
a broader outlook on life, in general.- She should also have more of an over-
view of what is happening to her children. The generation éap ﬁay’decrease
in width as parents and children participate in more common situations._

In addition, the mother's capacity to respond to a variety of situations
is then increased as she gains exposure beyond her_home.:‘She essentially
gains more control ekill and flexibility in changing her environment to
meet the needs of her children and heraelf.‘ The relationship between mother

and father will probably be affected by the new activities and learning of

»the;mother,ﬁcThis can lead to further redefinition of the roles each plays
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participation of peoble they are to serve. If provisions-for more'partici—
pation are not made, agencies will become more removed from the real world
of people. For our-institutions to meet human needs, they must be opened to
the participation'of_mothers and othet concerned persons ih the eommunity.
New types of wurkete such as home;vieitots needvto be employed to help guide

their participation.b-The result should be. the recognition ofjpeopie's'needs
and action steps taken to meet them. \
’S'mméty

The chain of events started by the home visitor and the family working
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Glossary of Terms

Sometimes when a group of prople work together closely in a program they
‘use special words. This special way of talking is a shortcut for saying a
whole lot of other words and explaining ideas. Several terms are used in
this Guide which have come out of our experience in,working together with
adults and children. Had they been left out of this material, the authors
would have had to use many words to explain exactly what they meant when
they were writing. In order‘for our readers to be able to use these.“snort;
cuts" we have included our meanings for the following wofds‘
activity = what the home visitor has planned for the mother and

child or- children to do during a. home v151t.be6f

"instance. The acti x included a song and a. finger—
appronriace{ o a;ﬁ4fits or works in afgiven4siqnatibn;;neets¢thevpuquSe.

~ For "_1ns _canc_‘e:

‘éseqeiation




confidentiality

discrimination

educability

environment . -

evaleatiph_

oz ey T4 Y

‘sort the shuape cards.

private information kept between the persons involved.

For instance: The home visitor is caraful to protect

the confidentiality between her;and a mother.
the skill of separating things which are different

from other things. For instanee: . Donna's mother gave

her practice in wisual discrimination by having Donnaz:

gainingkthe-skills,and'attithdes which-appesr to be

Npecessary for success in public SChOOLS. »For_inStanceé

,vThe .child's educability was imprcved by his and his

'~For instance' Thﬂ home ism

'fmotheris taking part in the'program.

:all the persons and things that'surrounds a person.vy

,”part of the child'
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initial visit - the first contact the home visitor makes with a family.
For instance: Mrs. Hardge was unable to enter the

Evans' home during her initial visit.

interaction - the process which occurs when people talk with each
other and do things with each other, during which
people lnfluence how each other act.-,For-instance:-

Frequent interaction between Mrs. Ray and Donna was'

bserved by the home visitor.

involvement -

stance:

‘The mother’aﬁinwolvement.in

motivation
objective

‘participation
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role-play

sequencing

target child

‘most

acting out a part someone else plays. For instance:
In the role-play, Mrs. Key will be the teacher, and

the home: visitor and the other mothers will be the

‘children.

putting things in plécé following a special order.

For instance: Janet and Patricia were successful in

' _sequencing ‘the events of the story.

.thelchild“Who,théihézebvisitor;aﬁd mother . work with

‘directly in.the home visiting program. For in-




il
a3y

Tt
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The Baseball Color Game
by Della.M. Horton

This activity should help a child be able tc match, recognize and identi-
fy the colors red, green, yellow, purple, and orange. It should also help a
child be able to classify fruits and vegetables. S

The Baseball Color Game is especially good for use during home v1sits and
as a follow—up home assignment because both parents can play the game with
the child Since the game requires some very complex thinking skills, be:

sure the child and his parents can successftlly play this game before you

ask them to play it;

Rules for the game"

'fFather is the umpire’ mother is the pitcher*

:ﬁhands First, you must



Silent Sam or Sally
‘A Listening Game
This game shoulc help a child to be able to listen carefully and follow
rections.
The leader (who is Silent Sam or Silent Sally) gives ditections in a
ft whispering voice.. Some directions which you may give ateé
"Silent Sam says 'put your hahds in your lap.'
Silent Sam says 'close your eyes.'
Silent Sam says Flet your headybe Still.'
Silent Sam says 'Jet your hands be still.
Silent Saﬁ_says '1et your feet stay flat . on the floor.?”.
Let s be silent..

Afrer a quiet pause, say.

"Silent Sam says, what did you hear?'"'

'Thn child may say that ‘he. hears the clock hummingg se@eépe?walk;né;;a

ird singing, car passing,‘etc.

Q

ERIC

Aruitoxt provided by Eic:
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objects in his house from memory without looking through the house.

This activity may also be used for other shapes and also colors.

The House

A Finger Play
This is the roof of the house so good. - .
(Hands up, finger'ﬁips touchiné,"bettom.of'handS‘spfead‘apart)
These ere the'ggllg thee are made of wood. . |

(Hands up parallel)

These are the windows that let in: 1ight.
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Making Houses from Construction Paper

This activity should help the child to be able to review the differences
between the shapes square, triangle, and rectangle and the colors red, blue,
and yellow. The child should be able to develop an interest in two school-
type materials (paper and paste). The main purpose of the activity is to help
the child see the difference between left and right positions.

The home visitor places a large sheet of construction paper in front of
the mother and child. She says, "Let' '8 pretend that this sheet of paper is
a town,where peopleHlive.‘ Let 'S pretend the farmer lives in the 1arge red
square house on the 1eft sand our grocer 1ives in the 1arge blue square house

on the right.»» The home visitor gives‘the mother and child the materials for

Athe farmer 's house and says "We re'going to’ make a*house;_ We re g01ng to

ca11 it the farmer 8 house. We re. going'toiplace it .on the 1eft side of our"

:paper._ What color are we going to use for'the farmer s house’ ‘;(If the child

"ﬂkcannot say that itiislredbithen the home visitor will ask Lhe mother to: say
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the child help her set the table with the forks on the left of the plates

and knives and spoons on the right of the plates.

Making the Three ‘Bears . From Construction Paper
(Mrs. Hardge used this activity during her visits to the Evans home. )
By participating in this activity a child should be able to see the dif—'

B

ferences between - small “medium, and large size circles of construction paper.

He should become mare interested in two school-Lype materials——paper and paste

The home visitor places a sheet of' hite or. light colored constru-tion
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My Hands
When the home visitor or mother reads this poem to a child he is helped
to be able to focus his attention on his hands. The mother can use lines
from this poem to help the child touch different things gt "incidental" times
during the day. For example, the mother might say the first verse as t:he.
child is washing his hands or taking a bath while the child can feel the hot

and cold water.
I have hands that teach mej
They help me learn a lot.
They tell me if the things I touch

Are cold, or warm, or hot.

I know round, and I know square.
I can tell them anywhere.
I know smooth, and I know rough.

Hard and soft, that's not so tough.-

When I'm finished pasting,
My fingers feel so sticky.
But finger painting s best of all

Because it makes things “icky

Pap'ér?;ﬂan' jands.

elping her child
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questions such as, "Which hand is bigger, yours or Mama's? Which hand has
shorter fingers? Which hand has longer fingernails?"
She kept these paper hands so she could talk with her child about them

again. The paper hands looked like this:

Touch and Tell Game

The Touch an& Tell Game can be used to help a child be ahle.to tell the ’
difference betweenvtektures (tough and smooth) and shapes (circle,vsquare;
triangle, and tectangle). |

The home viSitor.provides a bag or box which contains seﬁetai commen
household objects of different textures and shapes. Ask the mother and the
child to cloee their eyes and reach into the bag or box. After,they haVe
pulled an object out and have handled it, then the mother and the child take
turns saying what shape therobject is and te11 whether it feeis rough or
smooth.. ' | . v

g For a follow—up activity the home visitor can help the mother think of

things she ‘has in her house which can be put in the bag so the game can be

played again some other time during the week with different objects in it.

s

Homemade'Puzzles‘”’
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The Story of A Raindrop
The story included on this page is a sample of stories that home visitors
can make up to help review what the mother and child have been learning
recently. "The Story of A Raindrop" was used during a weather unit (see
Appendix B). The home visitor had conducted experiments to demonstrate how
water evaporates and forms clouds. She used this story to review what she had

shown the mother and the child. Can you see ways the child can help the home

visitor or mother read this story?

One day a little {§ fell on a _” . The_O— warmed the ‘_.

and the little (S disappeared in the air. But the air cooled the vapor and
changed it back into a 6 . It joined the cther lit:t:le 6 : 6 0 = O
and formed a Cb . Soon the @ _became heavvaith many 0 0
ab O 0 b . vThe litﬁtle é came back to the earth. Since the leaves

are gone where do you think the little 6 landed this time?

Easter Egg Game
The game suggested here is an example of a game made up by a home visiror
using a holiday theme. You will probably be able to think of lots oF learning
activities that go along with current holidays. - s _ ‘
The Easter Egg‘Game should helbla.child>he‘able'to see.likedessesxand |
differences in colors, shapes, - and designs. ”lt:helpslthehﬁorherhose a,coomon
household object like an egg to. help ‘her child learn.:cilv D -

Provide a variet:y of colors of real or paper Easter eggs which have dif-

ferent designs ‘on them (polka dots, 1ines, flowers, etc
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The songs included in this appendix are only a few of those which home
visitors at DARCEE have used in a variety of ways. Some are used as "gr-ooters"
to help get the learning activities started during a home visit. As you saw
in the case studies, several songs are dramatized——the children "act out“‘the
words of the song. All the songs have an educational purpose--the home visi-
tor wants the mother and child to learn something from them. What other -

children's songs do you know which could help carry out the goals outlined

in Chapter IIL?

If You're Happy, _
If‘you're happy and you know it, clap your hands, (clap, clap)
If you re happy and you know.it,lclapgyour hands, (clap, clap)
If you re happy andbyou kmowvit,'then your face will surely show it,r
" If you're happy and you‘knom ic, clap:your hands. (clap, clap)
,(Ome verse one, clap your hands, verse two, ‘tap your,toe; verse three,

nod: your head' verse four, do all three motions )

‘ 'VWhereeIsyMaryQ
Whereris Mary2; B S
Where is nary?d:k
‘ihere she is, |

' There she isl

Hnw are you thi 'mo.iing? _5..
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Where Is Thumbkin?
(Make your hands into fists. Hide them behind your back.)
Where is Thumbkin? Where is Thumbkin?
Here I am! (Bring out one fist and show one thumb)
Here I am! (Bring‘out other fist and shOthhevother thumb)
How are you this morning? (Wiggle the first thumb)
Very well, I thank ynu. (Wiggie the other thumh)
Run away! Run away! (Hide your handS'behind.your baek agein)

(Use the same motions as you sing about each of your otherifingers}):‘

@ o e
Where is Pointer? Where is Pninterz -Where is. Middleman? Where is'M1dd1eman°v
Here I am! Here I am! . - Here I am! Here I am!
How are jou‘thishmnrning? _ ' .How are you this morning?
Very well, I.thank‘ynu; : . Very well, 1 thank you._v
Run away! Run away! B v Rnn away!hRun away!;;.‘
@ e
Where is Ringman? Where is Ringman? . -'Where is Pinky? Where is Pinky?
Here I am! Here 1 am" A ':,bbt ,ﬂ_Here I am! Here I am!
_’How:are-yOuvthiszmorningéhe hh”‘._ :r  How:aregynu;phie{morn;ng?p e

Very well I thank you.:'ff‘

Run away! Run away!
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Little Miss Muffet
Little Miss Muffet
Sat on a tuffet,
Eating her curds and whey;
There.came a great spider,
Who sat down beside her,

And frightened Miss Muffet away.

ittle Boy Blue

Little Boy Blue,

Come blow-your horn,

fFast asleep,'

Q

“ERIC

R A - 7o Providod by ERIC

The sheep}S'ih the‘meadow;'
The cow's in theleorh,
But.where is the'little,bej
Who'looks after the sheep?

He s under the haystack

Baa, Baa Black Sheep
Baa, baa, black sheep
Have you any wocl?
Yes sir, yes sir,
Three bags full:
One for my haster,
And one for my dame,
And one for the iittle boy

Who lives downvthe lane;

Jack and Jill

VJack and Jill went up the hill,

To fetch a pail of water'-
Jack fell down and broke his crown,h
And Jill came tumbling after.

Then up’Jack got-eﬁd;home7did trot,

nAs fast as he could caper.

“ﬁent to bed to mend his head
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This O0ld Man
This old man, he played one, (Hold up one finger.)
He played knick-knack on his thumb, (Tap your thumbs together )
Knick-knack, paddy-whack, give a dog a bone, (Clap your hands on your knees;
then hold out one hand to pretend you are giving a bone to a dog.)

This old man came rolling home. {Make a rolling motion with your hands.)

This old man, he played two, (Hold up two fingers.)
He played knick-knack on his shoe. (Touch your shoe and repeat the rest of

the song.)

This old man he played three, (Hold up three fingers )

He played knick—knack on his knee. (Touch your knee and repeat ‘the rest of

the song.)

This old man, he played four, (Hold up four fingers )

‘He. played knick—knack on the floor. (Touch the: floor and repeat the rest of-

the song.)

' This old man; he played five, (Hold up five fingers )

He played knick—knack on his hive. (Touch forehead and repeat the rest of

the song.)_"ﬁ E
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This old man, he played eight, (Hold up eight fingers.)

He played knick-knack on his pate. (Touch your head and repeat the rest of

the song.)

This old man, he played nine, (Hold up nine fingers )

He played knick—knack on his spine. (Touch your back and repeat the rest of

the song.)

This old man, he played temn, (Hold up ten fingers )

He played knick-knack now and then. (Clap your hands and repeat the rest of

the song.)

' Jack Be Nimble
Jack be nimble, Jack:be quick,
Jack jump over the caudlestick!
Itsy,‘Bitsy Spider
‘Itsy, bitsy spider . |

Climbed up the water Spout. (Put the tip of your right pointing finger against

the tip of your left thumb Keep your finger.ips to‘ theruand twist g,.;f

'md so that the tip of
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_ 01d McDonald Had A Farm
01d McDonald had a férm, Ee-igh ee-igh oh!
And on his farm he had some chibks, Ee-igh ee-igh oh!
With a chick chick here and a chick, chick there;
Here a chick, there a chick, everywhere a chick, chick.
01d McDonald had a farm, Ee-igh ee-igh oh!
(Repeat song.using different farm animals and their soun&s —- ‘ducks,

quack; cow, mooj; pig, oink; etc.)

:Fifcg'soﬁgé*for;¢hiidrén.:.gacine,_w;gépﬁéigéi*Wh1;¢gﬁgéﬁb11§h;§g:céﬁpaﬁy511964;79;3’

'Kunhardt, D. 'Pat the bunny.

" witte, E., & Witte
_ Publishing Cc
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A SAMPLE UNIT
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Units are used in DARCEE programs to help organize instruction. The
chances that a mother and child will learn more easily and quickly are in-
creased when they are presented with things that are organized and put in a

special order. Units help the home visitor organize what she is doing. Units

help tie activities and experiences together. The home visitor can think of

ideas about what to do and where she is going with her activities when she

uses a unit theme as a guide.

As you will see on the following pages a unit is a written statement of
a group of objectives, activities, and materials which can be ‘taught for a

certain block of time (two weeks or longer). Many different themes may be

used for unit topics. 'Fall: Air and Weather" is just an example of a toplc

vthat can be used to add content to the skills and attitudes which are to be

taught. The following unit is included in this manual for the purpose of.

helping you thinkfof some other topics. You can write your - Wik anits! You

can ask yourself these questions when you are thinking‘about what themes to

use' What are your mothers and children already interested in? What is

'something in their environment which you would like them to learn more about?-’

Note how the home visitor 8 activities follow upvon the home assignments

'which the mother has conducted with herﬁchild and vicefversa.

o A_S-' _you. 'read




180

Unit Iopic
Fall: Air and Weather
by Della Horton and Beulah Hardge
I. Objectives
A. To develop concepts and understandings abOut~fall,iair,fand weather_

1. Wind is mo&iﬁg air.
2. Air is useful to man. . . - P '.‘g,,: AT
3. Air is all around us.
4. . WEather is changing during the fall season.

called autumn )

5. We observe two holidays during this period

_Thanksgiving.

B;~.To develop visual, auditory and motor skills
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j. Language development - use of complete sentences (declara-
tive - making statements; interrogative - asking questions)

Auditory skills

a. Rhyming words

b. Recognizing sounds asnd associating them with Halloween
Motor development

a. Cutting

b. Coloring
develop attitides

Achievement motivation

Persistence

Activities

Week:

October 2

Unit Understanding: Wind is moving air.

A. Objectives: To provide information so the child will develop con-

cepts about wind.

1.

2.
3.
4.

5.

Wind blows seeds for replanting (dandelion, cotton, maple seeds,
piﬁp seeds, bean and milk weed, and tumble weed).

Win% makes air bubble.

Wind makes trees move.

Wind moves sail boats.

Wind makes leaves fall.

B. Activities for home assignments

1.
2.

3.

Collecting seeds
Uging straw in glass of water to make bubbles
Saiiing boét in pan of water

Coliectiﬁg‘féllen lea&es:énd mounting on tag board shapes

L 186
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5.

Story reading

C. Activities for home visitor

1.
2.
3.
4.

5.

Making sail boat

Observing trees (if possible moving in wind)
Blowing paper

Showing pictures of seeds, leaves

Coloring ditto pictures of seeds, leaves

D. Evaluation

1.

2.

3.
4.

Heek:

Are children aware that air is everywhere?

Are they aware that air cannot be seen bu: can be felt and
heard?

Do chaiidren recognize shapes - circle, square?

Do children recognize colors: red, yellow, green?

Oztober 9

Unit Undierscanding: Air is useful to man

A. Objectives: To develop the concept of air as it is useful to

man for

1. Bréathing

2. Blowing musical instruments

3. Blowing up automobile and bicycle-tiree
4. Keeping us healthy

5. Blowiwng balloo.as

To develop other comcepts about air

1.

2.

Cold air chonges warev to ice.

Air cools and heets homes.

B. Activities for home assignments

1.

Observing how cold air turns water into ice

>

| arir 187

e et h A o eSS SR



183

2. Making air planes — use shapes for decoration

3. Blowing up balloons and releasing air

4. Reading stories

Activities for home visitor

1. Standing tall - breathing in and out

2. Blowing toy musical instrument

3. Breathing on mirror or into empty glass

4. Blowing up balloons and releasing air

Evaluation

1. Do children understand that air is useful to us from examples
shown in activities and their observation of air at work?

2. Do children recognize:
a. Shapes - circle, square

b. Colors — red, yellow, green, orange?

Week: October 16

Unit Understanding: Air is all around us.

A.

Objectives: To introduce temperature as related to the conditions
of weather.
1. Sometimes air is cool, warm, hot, cold.
2. What makes air warm or cold:
a. sun d. furnsace
b. heater e. fan
c. air conaitioner
3. Amount of heat from sun makes air warm or colq.

4. We measure how hot or cold the weather is by a thermoneter.

5. We tell how hot or cold the weather is hy temperature.

Gmi 188
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6. There are four kinds of thermometers:

a. weather c. body temperature
b. meat d. candy

7. Heat makes a thermometer go up.
;8. Cold makes a thermometer go down.
B. Activities for home assignments
1. Record temperature on day of visit and compare with tempera-
ture on return visit the following week.
2." Make Roly-Poly weather man to show weather for day.
3. Make chart with weather symbols (umbrella, rain, sun, clouds)
to record daily weather.
4. Give children opportunity to feel cold and warm objects and
talk about differences.
5. Read story
C. Activities for home visitor :
1. Explain red line on thermometer. (Show all four kinds if
possible.) Up mean; hotter - down, colder.
2. Show how ice cube melts in bowl of warm water.
3. "Pretend we are thermometers"
Exercise: very hot — stretch up
very cold — get smaller
4, Make temperature chart recording temperature of room, using
red construction paper for measuring.
5. Have children tell how hot or cold something is in the home.
D. Evaluation | |
1. Do childrem fully understand the meaning of hot and cold?

That the amount of heat from thé_sun makés éi:'yarm'Or‘cold?
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2. Do they understand that when the red lire is up on the ther-

mometer the weather is hot; when the red line is down, the

weather is cold?

Week: October 23

Unit Understanding: Weather is changing during the fall season.

A-

Objectives: To acquaint children with changes taking place around

them

1. Weather changing from warm to cool

2. Beginning of school for older sisters and brothers

3. Days shorter — nights longer

4. Holiday: Halloween

5. Time to harvest crops

6. Football season

7. Holiday: Thanksgiving

8. Change to heavier clothing

9. Falling leaves

Activities for home assignment

1. Find pictures in magaéines showing weather now and season just
ended (summer).

2. Read stories about Halloween.

3. Color ditto Halloweenyﬁictﬁrés.‘

4. Have mofhers tgke children for walks or ride to point'out
changing colors in leaveé.

Activities for home vigitor

I. Discugéion about Hailoween and why we observe this holiday.

2. Liateﬁing to recordé.(HallowéenvsOunds{and;muaic);,

3. Mﬁking trick.or'treat bags.andvﬁasksxfrom;brdﬁﬁ paper ﬁags,
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4. Introduction of shape: triangle.
D. Evaluation
1. Can children recognize changes outside now as compared with
characteristics of summer season?
2. Do they understand the reason we celebrate Holloween and why
we observe the custom of Trick or Treat?
3. Do children recegnize:
a. Shapes - circle, square, triangle
b. Colors - red, yellow, green, orange, bistk?
Week: October 30

Unit Understanding: Weather is changing during the fall season.

A.

Objectives: To acquaint children with specific changes taking

place during fall season

l‘

2.

3‘

4.

School starts
End of baseball season, beginning of football season
Days shorter — nights longex

Different type of clothing

Activities for home aisignments

l.

2.
3.

4.

Cut out shapes - circle, square, triangle using colored paper
(red, green, vellow and blue - new color). These shapes will
be used for matching'activity when home visitor returns.

Color and ‘compare: pictures (ditto) of baseball - £ootball.

Cut out pictures of clothing worn in summer and fall - compare.

Read stories about schbol_or:fall.sesson.

Activities for home visitor

i

iscussion about how we! can tell days are getting shorter,

nights longer.~.qdwfm@¢
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2. Show pictures of clothing worn in summer and fall.

3. Talk about pictures that have color in them. Let child point
out objects in home that are blue - red - green - yellow (also
magazines if color is not to be seen in home).

D. Evaluation
1. Do children recognize shapes — circle, square, triangle;

colors — red, yellow, green, blue?

2. Do they recognize difference in type of clothing worn in
summer as compared to clothing worn in £fall?

3. Could they tell how a football ig different from a basceball
in regard to size?

4. Were they able to point out change in activities (playtime)
that showed the days were getting shorter?

Week: November 6

Unit Understanding: We observe twc holidays during this period:

Halloween and Thanksgiving.

A. Objective: To make children aware of an important activity of the
fall season - harvestihg‘of crops. Crops that are being harvested
provide everyone with food for winter (people and animals).
Meaning of word "'Harvest."

B. Activities for homevassignment
1. Cut out pictures of food or crop_that,is'being harvested now.
2. Paste_pietures on cut out shapeskaecording to classification

a. circles - fruit ’ | |
b. ‘squares - vegetables
c; triangle - crops (others), example.j nuts

3. Mothers should be on alert to show children first frost.a

e
L .
x

';:tsgzé%};m
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4. Color ditto pictures of fruit, vegetables.

Activitiés for home visitor

1. Show pictuces of food that is being harvested now.

2. Discuss frost. Explain what happens to temperature to cause

frost (frozen dew).

3. Point out abundance of food products that can be purchased at
a savings for family budget.

Evaluation

1. Do children understand meaning of word "harvest?"

2. Can they recognize and classify products cut out. Can they
name and recognize shapes used in this activity?

3. Do they understand what happens when we have a “"frost?",

Week: November 13

Unit Understanding: We observe two holidays during this period:

Halloween and Thanksgiving.

A.

Objectives: To give the children an understaﬁdingrof why we
observe'Tﬁanksgiving.
To show that the harvesting of crops preéeeds this holidéy and was
one of the main reasoﬁs.for thisidate being set aéide to give»thanks.
Activities for home assigrments
1. Mothers read story about firét,fhankégiving.;
2. Color ditto plctures of turkey, pumpkin. |
3. Maké’centéfpiéce'fromﬂléaVes'gatﬁéréd.f Flowéré or berries

“can ‘be used if found in vicinity of home.

4, Cut out and color fruir and vegetables for Thanksgiving basket. .

‘Activities for home visitor

Show pictures of first Thanksgiving. ‘Lét’cﬁii&}ﬁdiﬁt out
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difference in clothing worn then and now.

2. Thanksgiving songs (records)

2., Make Thanksgiving basket for fruit and vegetable cut out

assignment.

Evaluation

1. Do children understand fully why we observe Ihanksgiving?

Week: November 20

Unit Understanding: Weather is changing during the fall season.

A.

Cbjectives

1. To show that leaves change color and then fall from trees
in the fall.

2. The season is called fall because of the falling leaves.

Activities for home assignment

1. Coloring ditto pictures of leaves {five varieties).

2. Cut out leaf pattermns using colors -~ yellow, red, orange.
These leaves to be used in matching activity on home visitor's
return visit.

3. Collect leaves to be mounted on board or used in making a
design of one of shapes (circle, square, triangle).

Activities for home visitor

1. Show collection of leaves; let child clsssiﬁy according to
shape, size, color. |

2. Match cut out leaves oﬁ'tree\(according to;color).

3. Let child count lesves in each group.A |

4. Discussion. | J »

Why ‘Teaves turn color in the fall.,‘

b. What happens after leaves fall to: ground?,_asyv
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c. Shapes of leaves compare with
1) feather
2) palm of hand
3) parallel lines (2)

5. Demonstrate how to make arrangement for decoration purposes.

D. Ewvaluation
1. Do children understand why leaves turn eolor and fall to
ground in fall season?
2., Can they name colors of leaves to-be seen now?
3. Are they able te match leaves according to shape, size, color?
4. How creative were children in making designs or arrangemente?
Materials
A. .Books

:'13; fDown’Come the Leaves

- 1. Seedsehz_Wind'and Water

2. I See the Winds

3. I Like Weather

4. Four Seasons with Suzy

5. How We Celebrate Our Fall Holidays

6. :Peter Pumpkin

7. _Weather

- .8, 5The Noisy Book

9. When the Wind Stops

10,:-Windy and the Willow Whistle

1. A Rainbow of _y Own

_12. fWhist1e for Willie

- 14;2;Winkem—311nkem and Nodf
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15. The Up and Down Book

(others to be selected)
Materials for experimenés—
1. Plgstic cup — bowl:

2. Straw

3. Sail boat

4. Cardboard (square)
5. Séap

6. Pipe

7. Mirror

8. Horn - whistle

9. Ballqon

10. Ice cubes

-11. Warm water

-12. Thermometers

a. body _— c. weather
b. meat d. candy -
Songs

"itsy-Bitsy Spider" (See Appendix A)
Recqrds (to be selected)
kOther
1;‘ Charts., fAi:’aqd'ﬁééther"
‘Zr Dittos ﬁ‘ » | .
La. Seeds - 1ea§es
- E. 'Thermometer (weather)

;ilcélfHalloween'“ cat, witch, pumpkin

: l‘-q;_‘['- 'Baseball - football
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4.

5.

ull Toxt Provided by ERIC R

3..

A A g, I T i eortent e
e. Fruit - vegetables ° -

f. Thanksgiving - turkey, pumpkin

My,Surprise Weeklngeéder

Games (to Se selected)

PuzzieS'

Blocks-— beads

Empty é%rton and nail (leaf design and arraﬁgeﬁent) crayons,

paper, paste, scissors

.Supplies

a. crayons

b. 'paste

c. scissors




