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ABSTRACT

This report covers the activities of a three year pro-
gram aimed at developing and defining means of identifying
and re-orienting delinquent-prone youths in a high school-
community setting. The project design follows the "Practice
as Research" model: using university graduate students as
"Big Brother" type counselors to work with delinquent-prone
youths, efforts were made to effect appropriate behavioral
changes in the subject population; concurrently, certain
research procedures were employed which produced data rele-
vant to the practice itself and provide promising implica-
tions for the construction of a curriculum of training for
professional careers in corrections, rehabilitation, and
education. The objectives of both the "practice" and "re-
search"” aspects of the project model were advanced.

The diagnostic and evaluative instruments and tech-
niques that were used included the computer analyzed
Minnesota Multiphasic Personality Inventory (MMPI) and the
Multiple Linear Regression Rnalysis of selected MMPI data.
The individual case study method was used and reported as
well. Project activities were conducted within a classifi-

cation and treatment methodology referred to as Differen-
tial Treatment. '

The graduate students of the behavioral and social
sciences received instruction in some counseling techniques
based on the Experimental Analysis of Behavior, Reality
Therapy, and the Development of Human Potential. The grad-
vate student counselors experimented with various proce-
dures. These counselors were trained in appropriate meth-
ods and in methods of marshaling community resources to
further delinquency intervention objectives. Evidence
emerged that this kind of activity can be a valuable learn- -
ing experience for students preparing for careers in cor-
- rections, vocational counseling, education, or community
agency work. :
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INTRODUCTION

The Delinquency Intervention Program (D.I.P.) in the
Carbondale Community High School was conducted for approxi-
mately three years and supported by the kesearch and
Development Unit of the Illinois Department of Public In-
_struction. The project was operated under the aegies of the
Center for the Study of Crime, Delinquency, and Corrections,
Southern Illinovis University at Carbondals and the Carbondale
Community High School, District #165. The project maintained
a case load of abouvt fifty-five delinquent-prone students per
year serving a total of approximately 150 during the total
project interval. Furthermore, the project provided the
opportunity to train thirty-oné.university gfaduate students
in advanced concepts of delinquency preventioi. and control.

The project was directed toward discovering and developing
means for the identification and reorientaztion of delinquent-
prone youths in a high school and community setting. The
project employs a practice-as-research design. We attempted
to induce appropriate behavior changes among our subject |
population by pairing pre-delinquent young people with uni-
versity graduate students. The graduate students function
as "big brother" counselors, "intervéning“ to help the subjects

devise new ways of approaching vocational, social, and personal

difficuities.




One of our convictions upon entering into our research
was that many delinquents view all their problems, regardless
of source, as a "jumble," i.e., all inter-related and in-
soluable. Graduate counselors provide structure and
stratagem by delineating specific areas for improvement.

Once our subjects begin to think in terms of specific problem
resolution, and finally of means to successfully structure
efforts toward desirable goals, it is expected that the
student will experience increasing degrees of success.

Actual "practice"--working in the subject's natural
setting--provides experience and insight which few graduate
students can gleen from formal course work, And, of course,
"research" frequently lacks relevance unless it can be tied
to the "reai world" where graduates interested in prcfessional
careers in corrections, rehabilitation, and educaticn intend
to work.

Counselors,who were recruited from almost all behavioral
and social science disciplines, experimented with several
theoretical orientations. However, project activities were
conducted within a classification and treatment methodology'
referred to as Differential Treatment. Appropriate report-
ing methods were stressed, as were proper ways of.marshal—
ling community resources to further delinquency intervention
objectives.

Although our main task was to discover methods which

effectively rehabilitate delinquent behavior, we feel that




we also succeeded in a subsidiary goal to recruit and provide
valuable learning experience for university graduate students
preparing for careers in mental health, corrections, voca-

tional counseling, education, and community agency work.

I. The Problem

In recent years our society has experienced an increase

in criminal behavior in general, and juvenile delinguency in
particular. The educational system is an institution that
can and should direct some of its energies toward correcting
maladaptive behavior among young people. Unfortunately, the
schools have not developed systems to reverse the increasing
trends of anti-social behavior among stadents. The behavior
referred to here may manifest itself in a variety of forms
such as truancy, fighting, stealing, underaéhieVement, re-
bellion, drug abuse, and a general disrespect for others and
their property.

Traditionally, behavior problems in the school have been
handled with punishment such as suspension from school, a
disciplinary report to the parents or other forms of aversive
control.

Such methods tend tc discourage the troubled youth

and increase the probability of his failure.

The President's Commission Task Force Report: Juvenile

Delingquency and Youth Crime (1967) has péinted out that "there

is mounting evidence that delinquency and failure in school

are correlated."” The'report states:



Failure in School and Delinguency: The Downward
Spiral of Failure. When the school system 1s not
adequately equipped t0 meet the early learning
problems a child brings to school with him, a
cycle ci deterioration and failure may be set in
motion. As the youngster is "promoted" from grade
to grade to keep him with his age mates but before
he has really mastered his tasks, failure becomes
cumulative. While he may have been only half a
year behind the average in fourth grade, for
example, recent evidence shows that the achieve-~-
ment gap may widen to thre=-quarters of a year

by sixth grade and to one-and-one-gquarter vears
by eighth grade.

The school failure, especially if he has developed
a tough, indifferent facade, may give the impres-
sion that he does not care about his conspicuous
failure to "make out" in school. In fact he
probably cares a great deal, and even if the
academic failure itself does not much matter

to him, the loss of others' esteem does. He
finds himself labeled a slow learner or a "goof-
off." The school typically reacts to his failure
with measures that reinforce his rejection: by
assigning him to a special class for slow stu-
dents, by excluding him from participation in
extracurricular activities, by nverlocoking him

in assigning prestigious school tasks and
responsibilities.

The child, in self-defense, reacts against the
school, perhaps openly rebelling against its
demands. He and oihers like him seek each other
out. Unable to succeed in being educated, they
cannot afford to admit that education is impor-
tant. Unwilling to accept the school's humilia-~
ting evaluation of them, they begin to flaunt its
standards and reject its long~range goals in favor
of conduct more immediately gratifying..

That conduct may not at first be seriously delin-
guent, buil it represents a push toward more
destructive and criminal patterns of behavior..
Moreover, it takes forms, such as repeated
truancy, that end hope of improved academic
achievement. It may lead to drcpping out of
school. - o

The school system, however, is not the only villain to
troubled ycuth. The families that spawned these angry youths

- may theﬁgelves be an environment where deviance is nurtured

ERIC | 9




by social conditioning. Autocratic families that rule with
absolute power often block the child's attempts to assert
himself when necessary. Then the child may move toward
aggression and violence in his fight against what he considers
to be an irrational authority. The inevitable defeat in this
fight against authority constitutes the kernel of neurosis.
Consequently, the young person may bring to school a history
of frustration and defeat whlch often manlfests 1tse1f in a
generalized anger toward all authorlty flgures. .

At the other end of the spectrum are those famllles ‘who
have .no d1s01p11ne. The chlldren of such famllles are often
neglected, and inept._ They feel unloved and rejected and
they look to the school for acceptance and a sense of identity.
They hope or expect the school to fill.the emotional voids
in them. At school they are often met with more rejectlon
and. humlllatlon because their social and academlc skllls are
deficient. Consequently, the downward splral of fa11ure is-
-malntalned. | _

The school system can and should dlscover methods of: =
treating troubled youths in a pos1t1Ve framework that causes
the young person to experlence successwudevelop a p081t1ve

elf-concept, and learn SOClallY acceptable ways to assert

himself and fulflll hls needs.

The study of human 1earn1ng, soc:.a1 psychologyniand

several schools of psychotherapy have establlshed’methods

of medlatlng behaV1or and emotlonal problems*amon' puﬁgjj'

it



people that are easily learned and administered. It is a
problem of re-education. First school teachers and adminis-
trators should be re-educated in the use of advanced treat-
ment methods. Then tne troubled youth may be re-educated
toward higher levels of functioning and success.

The previously mentioned Task Force report goes on to

point out:
The way in which the school responds to early :
blgns cof misbehavior may have a profound influence
in either diverting the youngster from.or propelllng
him along the path to a delinquent career. Not all
. teachers have trouble with "difficult" YOungsters.
Some, especially sensitive to what lies behind in-

solence and disobedience, adopt a firm but positive
attitude that allows the task of learnlng to be .

carried on, if not always under placid condltlonu.

- The objectives of this experiment in dellnquency inter-
vention is to discover ways to.establish.advanced methods of
treatment for troubled youth within existing school systems.
The practice-as—-research approach to the problem prcvides,

two additional benefits: (1) The project provides a COmpetent

rehabilitation service to the youth of the school- and (2) The
progect prov1des an: actlon sett1ng for the tralnlnc of change~

agents for the. future..

II. Objectzves

The concern of thls prOJect centered on five objectlves.

They are:

1. To 1dent1fy the educatlonal needs of dr0p-out-prone
high school. students.

2, To: deSLgn educational strategies that w111
cause delinguent-prone youth to become aware -
of educational and vocational alternat1Ves
that are open to them.

or

11




3. To train personnel {teachers, administrators,
counselors and university graduate students)
in the strategy of program design and imple-
mentation for the treatment of delinguent-
prone youths.

4, To provide an opportunity to interact with
delinguent and pre-delinquent youths, in an
attempt to rehabilitate them.

5. To teach £he youths methods of identifying_
and coping with vocational, social and personal
difficulties.

The practice-as-research mbdel on which this program is
structured provides the highly flexible experimental framework
needed to pursue all the objectives stated above. First among
these, of course, is the practical znd direct intervention in
delinquent behavior patterns that are at an incipient stage of
development among some high school students.‘ This objective
is being met byv"big brother" type counseling procedures aimed
af shaping behavioral responses in the direction}of improved
adjustment.

Another objective was a commitment to develop a curriculum
designed to prepare change-éQents to work in commuhity-baséd
correctional programs, existing school systems and human service
agencies. This"objective was7approaéhed"from'at least three
directions. First, an energéﬁic séaféh of the relevant litera-
ture was maintained. This includes not only a survey of the
experiences and findings that have bééh”repbftéa 6Vét §aét”yeais

but also a careful scanning of carrent professional journals

12
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and agencv publications that bear upon the problems with

which we are concerned. %Useful and informative materials are
then excerpted, digested or expanded when appropriate, and‘
distributed to the graduate student counselors for discussion
and for practical application to specific cases. This activity
resulted in a compendium of tested procedures which are illus-
trated by specific case histories of project subjects (see
Section VI of this report). Moreover a handbook (Pooley, et.
al.1l970) was developed for project staff tralnlng and reference.
It may be used as a guidebook or manual to serve others ‘who are
engaged in dellnquency 1nterventlon elsewhere. There is a very
real need for a tool of this kind and a major objectlve of our
. continued Delinquency Intervention act1v1ty w1ll be the reflne-

ment of such a tool and the thorough testing of 1t in practlcalt

application.

III. Related Research

It was shown earlier that the problems of delinquency-

are adequately explained in the Task Force~Reportfa:Juveniley

Dellnquency and Youth Crlme (Pre51dent S Comm1551on 1967)

It remalns here to support the de51gn of a program Whlch

asclgns 1tself to solv1ng some of the problems stated earller.u“'
The approach that the. pro;ect takes- to problem SOlVlng AR

borrows from thev"practlce-as-research" model empha51zed by -

Goldiamond, Dyrud_apd,Mlller‘(1965),, Thls approach requlres

that the environment and eVents»bebdeflned in functlonalr

st
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terms in order to isolate problem areas. The treatment

consists of designing an intervention where the behaviors

and environmental factors are maintaining the problem.

Then a program is designed to treat each individual case.

A program merely consists of a systematically arranged

sequence of procedures and behavioral requirements.
Requirements for individual treatment may vary widely.

Consequently some method of classification must be used.

To meet this need we have borrowed from a classification

system developed by Herbert Quay and his colleagues (Quay

and Parsons 1970; Gerard, 1970 & Bureau of Prisons 1970).

The classification system identifies delinquent youths to

belong to one of five Behavior Categories (BC). For each

Behavior Category a set of treatment objectives and behaviors

is specified. Dr. Quay's original work specified only four

Behavior Categories. However practical application in a -

juvenile institution (Gerard 1970; Bureau of Prisons 1970)

revealed that a significant numhereof the youth,'were“a"

combination of BC-1 and BC-4 consequently a. new category

BC-5 was 1nvented together with an: approprlate treatment"‘°’

methodology. ,The method of classlflcatlon and treatment

mentloned above has been 1n.pract1ce at the Robert F

Kennedy Youth Center, Morgantown, We t Vlrglnla inﬂrecent3*°”*“i

years.? Three assessment technlques developed by Quay and*““v

his colleagues are used at Morgantown o obtaln as behaV1ora1
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diagnosis of each youth at the institution., These instruments
yield quantitative scores on four behavioral dimensions. These
dimensions are referred to as Behavior Categories (BC):

(1) BC-1 (immature)

(2) BC-2 (neurotic)

(3) BC-3 (psychopathic)

4) BC-4 (subcultural)

(5) BC-5 (subcategory of BC-1 and 4)

During the first year of the D.I.P. project the Quay
instruments were not available and we had been using the
Minnesota Multiphasic Personality Inventory (MMPI).(Hathaway
& McKinley) as a diagnostic and treatment tool MMPI data
on prciject subjects was processed through the computer system
of the Institute of Clinical Analysis (ICA), Glendale,
California. This procedure provided an MMPI-ICA computer
report on each sﬁbject tested. These data together with
information regarding the Quay classification and treat4
ment system enabled us to establish a method of classifying
students into the Behavior Categories_(Pooley-et;.al; 1970) .
using the‘MMPI-ICAvcomputer priht—out report. _The.censequent'
classification. into the Quay Behaﬁior‘Categories allewed“us.”
to administer the treatmeht.speéified~bY5the7bifferehtialh‘hf'h
Treatment Strategy deveroped by Quay and hlS colleagues.
Examples of thls process are. preSented 1n another sectlon of
thlS veport Spec1f1c cases are presented there in detall

Each casewis presented within a- theoretlcal framework 1mp11ed

_'by the.. partlcular BC treatment objectlves. The counseIOr s
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judgment and training will, of course, influence the eounseling
strategy as well. Consequently the theoretical orientation for
each case is an individual matter. The relevant research with
respect to each of the example cases is presented Within the
text of experiments or case studies written by the counselors

and appearing in the "Results" section of this paper.

IV. Project Design

Successful implementation of a project such as this
requires cooperation between research-treatment team and the
high schoel administration and faculty. Consequently, the
first step is to come to an agreement as to (l) who will be
served by the project, (2) how will the individuals be
referred to the project, (3).under what conditionsvwilll
treatment occur (i.e. in most. cases it is undesirable to
remove'avstudent from an academic class to conduct counselihg_
on a regular basis), (4) a fourth concern is that members of .
the high sehoolbstaff are in reasonable agreement as to what
the project is all ahout and’that it_is a desirahlevfunction.

In order to‘aecomplish the above steps, Meetings were
conducted Withrthe hiqh school administrators andJStaff A
crlterlon for referral to the pro;ect ‘was establlshed It
was dec1ded that the students who were on probatlon and parole
be referred to the oreject, It was also dec;ded that students
whn have a recent hlstory of truancy, d1srupt1ve hehaV1or,d,

rebelllousness, and other forms of soclal deV1ance be referred

cr VX - 16
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to the project. Although many of the students referred were
deficient academically, this was not a primary criterion for
referral. The primary criterion was some evidence of; or
propensity toward delinquent behavior.

The next step was to inform.the teachers and adminis-
trators of the referral procedure and to request that theQ-
submit names of potential subjects to the Guldance Department
for consideration for treatment. As the students were
referred to the Delinquency Interventlon Pro;ect, a project
representative was ass1gned to gather background data on
the student and a detailed 1nvest1gatlon of the student s
behavior and performance was conducted. This baseldne
information was used to determine whether the Student”is.
truly delingquent~prone rather than merely a normal assertlve
adolescent or a problem for spec1a1 educatlon.' Students who
appeared to be dellnquent-prone were ass1gned to one of the-
University graduate student counselors who had been re-‘
cruited from the behavioral and soc1a1 science dlsc1p11nes
to staff the project The counselor s 1mmed1ate objectlve
was to’ establlsh rapport with the student, explaln the'h.
project to h1m, and to obtaln perm1s51on from h1s parentsefhud

to admlnlster the MMPI After all concerned agreed to thlS o

procéSs; the'MMPI was gadmlnlstered and the resultsﬁwere sent-f

to the Instltate for Cllnlcal Analy51s in Glendal'

Callfornla_”]

for proceSS1ng. Meanwhlle, the;graduate student:counselor

contlnued to meet w1th the student an;dbegan to:make°certa1n
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behavioral assessments that would later be used for classifi-

cation into a BC category. Each meeting with a student was

summarized on a pro Appendix I ). Within

Gde

two weeks the Clinical Analysis computer print-out was made
available for diagnostic purposes. Using the behavioral
data collected during the initial interviews, together with
the MMPI-ICA print-out, the student was classified into a
behavior category according to the procedures outlined in
"A Manual for Delinguency Intervention Counselors" {Pooley
et. al. 1970). The counselor thenf3§V§IE§€a“a”éouﬁselihg”
strategy in accordance with the differential treatment
~~ pbjéctives specifiéd for the Béhavior Category. He was
expected to develop his counseling strategy based on a
sound theoret1ca1 orientation and method of practlce.
Exactly what theoretical framework to be used was deter-
mined by the counselor after he classified the cstudent
into a (BC) category ahd had reviewed the behavioral data
available on the student. Counselihg, then, continued on
regular intervals for the renainder of the school year.,‘
Modifications in the counSeling-approach were made when
desired outcomes were not belng reached Furthermere; a
varleay of community resources may ‘be brought to bear whlle:
attempting to help the student At tlmes it was even appro-f
prlate to dlrectly intervene in legal matters that the “student

may have become involved in. For example,‘lf a student were

to be apprehended for a delinquent act, the counselor may
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choose to do what he can for the student while he is in process
by the law enforcement agencies or the courts. On several
occasions we have been able to make recommendations to these
agencies that would prevent adjudication and at the same time
provide the necessary rehabilitative measures. It is a fun-
damental assumption to this project that it is desirable to
prevent the youth from being committed to an institntion
whenever possible.

In some cases, it was believed necessary to conduct some
form of intervention within the family. When this was deemed
appropriate, group counseling was arranged and administered.
This procedure proved to be very effective in.mediating family
disfunctions that were maintaining the delinquency tendency.

By pairing pre-delinquent people with ﬁniversity graduate
students from the Eehavioral and Social Sciences and employing
a big brother-—big-sister approach, it has been demonstraced‘
that appropriate behavior changes among the subject population
can be affected. The graduate counselors'(change-agents)
teach the hlgh school students successful ways of approachlng

vocational, soc1al and personal difficulties and prov1de_

‘structure and strategy by de11neat1ng spec1f1c areas for

1mprovement. _Once the subJect learns to think in terms of

‘spec1f1c problem resolutlon and to effectively structure .

-efforts toward deslrable goals, it 1s belleved that subjects

will consequently experlence 1ncreas1ng degrees of success.

The 1ncreas1ng degrees of success ‘will tend to reVerse the

downward sp1ra1 of failure.

& 19
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Near the end of the school year, the subjects are again
administered the MMPI. These data are processed and compared
to the pre~test data and a variety of procedures for evaluation

were employed. The evaluation process is explained in the

following section.

V. Evaluation Procedure

Two methods of appraising project effectiveness were used.

A statistical analysis was conducted on a sample of the project

subjects to evaluate the project in general. More specifically
the project was evaluated by examining individual case studies

and/or experiments.

In order to test the effectiveness of the project in general

a sample of 37.subjects‘was selected. The criterion for selec-
tion was (1) those students who were in the project during the
final years, (2) those students who provided pre & post test
data (we were unable to test some students on_thé pre and/or .
post test because the student or‘his parents would nbt cooperate) .
Within this sample of-37 subjegts, l3_Sij¢¢ts Were;pre“and'postw
tested but dialﬁot receiVe p:oject treatmént_fdrloﬁe or more .-
reasong (i.é., fhey refu%ed to be t;eated; the §oumseiof as—
sigﬁed_ﬁovthem duit the project after.a.shqxtﬁstay;ftheyzWere¢  :
referféd td the project and.tested bupﬂnotlpyéaged‘due,to;Short_
age of project stéff). Consequently the untréatédﬁgrOup of 13

subjects served as a control.
| SN , | -
| £l 20
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The situation of this analysis is, then, that we have
37 subjects (N = 37). Group one consists of 24 subjects‘who
received project treatment. Group two consists of 13 subjects
who did not receive project treatment. This is not to be
interpreted to mean that we treated only 24 subjects in all.

We treated many more. it happens that some of the sﬁbjects or
their parents simply refused to consent to MMPT testing.ﬂ They
did_ngt, however, object to receiving treatment. tWe'reSPect
the person s human rlghts on this 1ssue and offered treatmentv
using other methods of measurement such as those nsed ln‘hhé

-Experlmental Analysis of Behavior. Some examoles of this
approach are presented in the individual studieshapoeariné in
this report. Our concern here is the statisticaihanalysis of
37 subjects.

The data analyzed is pre and post MMPIYresnlts on four
scales. They arei" (1) The MI (Multlpha31c Index or emotlona'”
temperature). The MI scale is a hollstlc 1nd1cator of the de—.”
‘gree of the subjects emotlonal drsorder. (2) Cllnlcal scales
Pd-4, Sc-8 and Ma—9 were also analyzed 1ndependent1y. These ;
three scales are 1nd1cators of dellnquency tendencyland when
eon51dered ‘with res,evt to one another constltute a dellnéuency
triad. A ﬁore detalled 1nterpreuatlon of the soales analyzedr

R

1r.1ncluded in Appendlx II.y

os ‘
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The data was subjected to a Multiple Linear Regression

Analysis (Kelly, Beggs & McNeil, 1969) uzing the MMPI scores

as criterion and predictor variables.

Three regression models were built and tested. Model 1

or the full nmodel is:

(1) Yy = alul + asUs; + blxl + ble

Y2 = Post test score (crlterlon)

‘aj; = Y intercept (weight) associated w/treatment groups
a, =Y intercept (weight) associated w/control group
by = Slope of regression line for ‘treatment group

b2 = Slope of regression llne for control group )
X1 = Pretest scores - - ' .

Defines group membershlp

a
1

Model one will allow the regression lines to intersect be-
cause it provides for the slopes of the lines to differ.

The first restriétion consists:of dauSing thefsibpes‘to'ﬁe
equal. The restriction is; by = by = b3 and'the‘first reﬁﬁri&fed
model is:

- (2), Y2 = ajU; + a2U2w+vb3X1i

Model (lé;will,pxpvide-information&c6@6efﬁi#§ffhéf%ﬁiﬁf“5t 
which inte:actioﬁ;ocgqrs;bétweeh*thé ériﬁéti@ﬁiéhdféféai¢t§fﬁ”
vafiabie. ‘The F'ratié‘resﬁifing-froﬁﬁébmpaniﬁégﬁbééi;fif:j;ﬁa&

Model (2) w1ll prov1de 1nformat10n concernlng the 31gn1f1cance

of thgf;nte;act1pn. Conseq&ent;y we can determlne at:w_at levels'

_ or across what range of predlctor scoresﬁthatwtreatmentils“app:o—af1
priate. ‘ ‘

‘ P!; . . L ;
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The next step is totplace a restrictlon on Model.z
whereby the Y intercepts of the regression lines are equal
resulting in a single regression line for both groups. The
restriction is: aj; = a; = aj and the.second restricted ﬁodel
becomes:

(3) Y2 = a3Uo + b3X1

The F ratio resultlng from comparlng models (2) and (3)
will prov;de 1nformatlon concernlng the 91gn1f1cance of the

dlfference between the two groups together w1th a statement

concernlng the pcobablllty of such a dlfference occurrlng by

chance.

The second method of appralsal was the examlnatlon of
1nd1v1dual cases.. The method here 1s that the counselor
carefully reviews hls act1V1t1es whlle treatlng the subjec.

He then analyzes the chronology of the events W1th1n the con-

text of a speclflc case and prepares a wrltten report together
:w1th emplrlcal and subjectlve data pertlnent to the case.“ The
report may also lnclude a‘crlthue of the process of treatment
Such 1nformaalon ls useful to others who may w1sh to 1nltlate

a 51mllar,proqectLelsewhere.»rEurtherﬁore, case study reports;
nmay prov1de guldellnes for others who are practlclng counsellng

;1n a varlety of settlngs.‘,:b
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Several examples of case study reports are included
in the second part of the "Results" section of this paper.

Evaluations of the project as a learning experience written

by the project counselors are included as well.

VI. Results

Thenfirst part of thie section presents the tesuits of
a multiple iihear reéression anaiysisvef”pre end post test
MMPI scores on the MI scale and'clinieal seaies 4, 8, and 9
(see Apéendix for interpretatioh‘ef these séalééiQ' The re-
sults are individually reportea for eachbecale in‘the form of
a statement concerning interaction between'the predictef
variable (pre-test) and thercriterion variable (post-test).
Seeendly. a'statement’wiil be made tegatding-the“change in
pre and post test mean scores. The dlrectlon of change w1li
be spec1f1ed together w1th a probablllty statement of 51gn1fn
icance.

The seeond part of thls‘eeetloh conslets of several case
studies or experiment repertsvthat.werekéteperea by D. I P.
counselore on 1nd1v1dual subjects. Each‘report is documenced
with reséect to the»theoretlcai or;entatlon(s) used The
specific results.obtaihed w1th1n tne cehtext of the ihaiﬁidﬁel

cases are also reported.




The third part of this section is the subjective
evaluations by the counselors of the D,I;P.—experience.
One of the objectives of this project was to provide a
setting wherein graduate studerits would receive a learning
experience in a "real world" s1tuatlon that is relevant to
their career objectives. The last part of th1s sectlon‘v

is examples of the feedback prov1ded by graduate students

who worked w1th the project

Multlple Linear Regresslon Analyses

1. .MI scale:' Interactlon between the treatment.and
control groups w1th‘respect to the predrctor ‘(Pre) and'
criterion (Post) varlables_was not supported. change ina
the mean MI'scorebfor the treatﬁent g£§ﬁ§ was.in theddir¢¢tigﬂu
of improved.emotional'adjustment}(i;e.;‘a decrease in enotionai
Lemperature) when compared to‘the control group.. Thisgchange_b
is regarded as‘slgnrflcant (p.;'.loi.'

2. Scale 4 (H1) - Interaction between the treatmenc‘and-
control groups w1th resoect to.the predrctor.and crrferlonhhh
varlabies was notvsupported Change 1n the meanv#4 (Hy) scale
for the treatment.grouplwas‘ln the d1rectlon of the‘norm
Slgnlflcantly.greater.change'(é.msjElo) occurred‘in:theftreataT

FEL TN U T T L ST P

ment group.

3. Scale 8 (Pt):  Interaction between the treatment and

‘control groups with respect to the predictori(Pre)'and.criterion

#S

b
S’
3

25
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Change in the mean

score #8 (Pt) scale was in the direction of the norm and

was regarcded as marginally significant (p. =

treatment group.

4., Scale 9 (Sc):

«22) fcr the

Ihteraction;between the treatment

and control groups with respect to the p:edicter (Pre) and

criterion (Post) variables was not demonstrated.

‘Although

the mean change for the treatment group was-ip‘the.direction

of the norm and greater than the mean change for the control

group, the probablllty of the occurrence (p. -;.39) being

other than chance was not supported.

in Table l

The mean gcores (—) for the sample analyzed Ls summarlzed

Group two (02) was the control group (N;l3).v

Groqp one (Gl) was the treatment group_(N’=24)°

“#9

. ¥4 W8 W
‘M.I. | (T-Score) (T‘-,scc‘;re) (T-Score)|:
Range of Norm X 65 to 89 ’740‘{1:9" 60 | 40 to 60 | 40 to 60|
Gy Pretest X 115.95 75.42 | 81.58 71.92
G, Post Test X 101.88 | es.96 | e9.54 68.79
| G, Pretest X 99.69 65.53 67.85 70.38
G, Post Test X 104.00 | 69.31 67.85 70.08
Gl + G, Pretest X | 111.02 .94 | 76,75 71.37
Gy + Gp Post Test X | 102.18 69.72 | 68.94 69.24

Table 1

"Sample (Gy) aﬁd"éont#oi Sample"(Gz)f“

'],

LR

’;as

Pre & Post Mean Scores X (N=37) on Treatment
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These data reflect that there is promise indicated
in Delinquency Intervention Progréms of the type reported.
It is believed by this inVeStigator that significéntly':
more impressive results could have been demonstrafedvif
the sampling procedure was more rigorous. HoWéVef,”fa¢tbrs
of reality and its cdmplexﬁimpingements ééuseﬂiééﬁiont. o
research to be_a'bit’moretdifficulf'in“this:regaf& £ﬁa5>
laboratory studies. |

Individual Case Studies

The next portion of this'séCtion is dé&btédafslekéﬁpléér
of individual cése studies condu¢£é$>wi;hihifhé.b;iinquéhcy 
Intervention Project. Théif6116Wiﬁéw¥éb6rté preﬁeﬁ£?én.‘.
additidhal éValﬁétion pérspective:and pfoVide inf6:mati6n;

that is useful as'a_training_mediﬂm..'

HWA sémp1e of the counselor's subjedtiVe evaluation of the
proje¢t és“a'trainipg or educational experience is{inéludedwsa-

in Appendix'III_bfL;his-repg;ﬁ,’

R A
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ABSTRACT

This paper is being written in an attempt to relate
one of the counseling approaches'that can be used in public
or private schools. This is a detailed approach which can
only be used when sufficient time, resources and counselors
are available. The method used is one which_baSicallyr
consistsrof placing delinquents»or'pre—delinquents into7v
behavior categories and uSing counseling methods according
to behavioral category placement.

The case involved is one of a boy who has been identified
as a pre-delinquent by school'authorities, 'This occured-'
after a-past history of discipline prohlems coupled‘ﬁith
repeated failures while participating in a'work~study“program"
which resulted in major discipline anA diSruptive‘hehavior
in both the school and‘job enuironment;n

Prior work in ‘the Delinquency Intervention Pro;ect
has demonstrated that some possible benefits might occur lf
a token system of reinforcement were combined w1th social
reinforcement. Work in this study has been done to separate
token reinforcement from social reinforcement and determine

the relative effects of social reinforcement'when used'alone,_

LRIC 88 |




INTRODUCTION

This student cén be characterized as demonstrating a
low level of ego-strength and self-confidence while being
highly ahxious. His placement into a work-study program,
where he experienced failure within the school system, served
to enhance the neurotic behavior demonstrated by him. It
has been explained by Fromm (1944) that what appears as
a feeling of guilt is often a fear bf displeasing thosé
in authority. A failure to realize one's potentialities in
a given situation which is based on repeated defeaté against
authority is the kernel of a neurpsis,~ac¢ording to Dr. fromm;
The subject_of the case presented here diépiayed néﬁrotic
behavior and his experiences of failure in work placements
seemed‘to'accentuate ﬁhis neurosis. Failure by persons
who find it hard to succeed in job situations can be over-
come by more selective plaéements‘in many instances {Cardwell,
1966)} :However,~mgre;satisféctory jbb‘placement canndt always
overcome neurptid behavior. The possibility'of changing
neurotic behavior.éan only be'achieﬁed in'mény.caéés through
a concentrated, organized éeries of cQﬁnSeiing éessi;ﬁé_.

whiie the subject is experiencing problems.

—24-
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The folliowing is one approach which has been used in
changing behavior in a work-study environment using categorical

treatment patterns.'

OBJECTIVE

Identifying Information

The counselee is a fourteen year old high school
freshman who is attending high school in a rather unique
_situation,where only freshman are,énrolled. All'éther‘
grades are in separate buildings. He has always attended
school in the same city. The student is Caucasion, df
average size for his age, alert in appearance aﬁa-at the “
time of the fefexral lived with his mother and step—father;*f
He has-notvbeeh adopted by the step~father. He has one older
brother, 6ne older sister and one younger sisterfall-liviﬁgnv
at home. None of the other children,weré known?tbxhave-any
évident béhavidral,prdblems. No QuﬁstaﬁaingffamiIY'pﬁdblems"

were known.

Problem Area

The primary ptoblem-was increased resistance to authority
in the classroom and also this resistance believed to have.
carried .over into the cooperative WOrk-studY'program of which

0‘!}31
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he was a part. PFregquent dismissals from his employers led
directly to increased concern from school personnel who

thought originally that his behavioral problems were of

little consequence.

Referral Background Information

This student was referred for couhselihg in cohnection |
with the Delinquency Intervention Project (Pooiey &hb;Neillr‘
1970) at Carbondale East High School. The_original rererral
was made in October, 1970 by the school social worker and
counselor on the basis of past records and the fact that a
psychological evaluation had heen completed-ih 1568.oh‘the
student. The referral was withdrawn by sohooiofficiais
after it was learned that the student had been.seleoted
for the work-study program and a subsequent.re;eualuatlon
revealed no obvious need for pre-dellnquent classxflcatlon.

During December, 1970 the student was agaln referred to
the Dellnquency Interventlon PrOJect. Thrs trme.the referraiv

was made by the work—study program coordlnator due to

behav;oral problems which resulted in repeated dlsmlssals

from various jobs. The spec1f1c reasons for these dlsmlssals

were not ascertained. Informatlon_from teachers revealed

discipline problems and ihattentiveness‘ih'class.

gg %
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Further investigation revealed lowvacademic achievement,
a high I.Q. level and past performances'in‘sChoolvwhich
unanimouslj described him as unpredictable, resistant and
poorly motivated. He also was argumentatiue, nerVOus and‘
a discipline problem. One outstandlng ‘need c1ted by teachers:
throughout his school career was - that he llksd to feel neededh
and liked by others at all times. He_could'not stand;any
type of criticlsm. | | B
Specialized Testing (Actievement, Readlng Readlness,

Intelllgence and Psychologlcal)

In addltlon to normal achlevement testlng admlnrstered
by the local grade schools on an lrregular basls,.flve dlfferent
reading readlness tests were admlnlstered in July; 1967 by
the Southern 1111n01s Cllnlcal Center. These tests conflrmed .
earller f1nd1ngs brought out by regular testlng 1n the publlcb_
schools. He was determlned to be at least 1 year and 4
months ‘below grade leVel 1n~read1ng. Helwas strongly o
opposed‘to sllent readlng, d1s11ked soc1a1 studles,iunpredlct-
able,.re51stant and poorly motlvated Th1s testlng extended
over a four week perlod and recommendatlons were that he"‘{udﬁ
should be supplled Wlhh‘hlgh 1nterest;;lowhread1ng level

materlals to stlmulate motlvatlon 1n school

S8 o 13
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In January, 1968, he was referred for an evaluation by
the school psychologist due to low performance in grade
school level work. His TI.Q. level was guestioned and a
determination of the need for EMH sectioning was desired.
The Stanford Binet Form L-M was used w1th other determlnants.
The results were CA of 11- 5, MA of 14 2 and I Q. of 120
He did consistantly good work on 1tems 1nvolv1ng attentlon
and ability to deal effectlvely w1th the env1ronment. .Inﬂ
the opinion of the school psychologlst, he had knowledge
comparable to a 13 year old (he was 11% years old at the
time). The concluding remarks of the school psychologlst
were that he tested in the superior range and Eg_boredom,
resistance, etc. was indicated. This testing was completed”
in one day, however, which made it dlfflcult to assess
boredom and other similar factors correctly.

The Minnesota Multxphasrc Personallty rnrentory was
admlnlstered in December, 1970, w1th parental approval after
the student was referred to the Dellnquency Interventlon Protﬁw
ject. Multiphasic Index equaled 96 1nd;dat1ng an_emotlonal'
temperature’ of mild to moderateeIevationﬂhdihﬁthisIrange,
persons often dolnot show»obvious:confiicts‘eicEpt to a
trained observer. Accordinglto-thefihstftute*of-c1ihiéa1'

Analysis interpretation, with only few exceptions, careful

¢e 34
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investigation will reveal one or mcre personality problems
The MMPI summary on the student was that he is snspected
of concealing significant emotional problems that reQuire
further clarification, wants to make a good impression and
is moody and stubborn. It further implies that he is

1rr1tab1e, enthusiastic and hyperactive. Some sex—related

problems were indicated; however, due to the adolescent
period involved, some of these should be expected;_ Of partlc—l
ular significance, however, was h1s adm1s31on of some unusual
sexual practlces. Investigation in thls area, as wellvas }

the familial dlssatlsfactlon, was 1nd1cated by the test

‘results.

Procedures for Implementation

The Delinéuency Intervention Project, in cooéeration with
the Carbondale High School, is in its th1rd year of operatlon.‘
Operant condltlonlng pr1nc1p1es are applled in counsellng
ses51ons w1th some dellnquent or dellnquent-prone students.

Results from other appllcatlons of operant condltlonlng
classroom settlngs have been shown prior to this W1th

dlfferentlated, but useful resgsults (Harrls Wolf, and Baer,

1964; Madson, Becker, and}Thomas,:lQGB; Wolf, Giles and

Hall, 1968; Karraker, 1968; Pollack, 1970). The particular

“ipg 35



-30-

studies by the last three authors listed above all ﬁtilized
token economies. |
Prior work in the Delinquency Intervention Project
(Pooley, 1969, 1970) had demonstrated that some‘possible
benefits might occur if a token system of reinforcement
were coupled with sbcial reinforcement. Poilack's study
was centered in Phase III of the Delinquency Intervention
Project. A token eccnomy was combined Qith»social reinforce-
ment to achieve specific goala.ﬁsinj pre-experimental and
experimental attendance records. Unfortunately the relatiVe_
effectiveness of tokené couid not be cieariy distinguished
from social reinforcers, nor cbuld the effectiveness of
combinéd reinfdrcers by established (Pollack, 1970).
As alresult, the method used in the present study in
working was to use only social reinforceré in an attempt to
determine the relative effectiveness of soéial reinforéers

used alone in this type of setting.

Eerrimentai Séﬁting
The experimental setting consisted of a room in which
the decor was oriental in style, with a round table, bamboo
drapes and comfortable chairs which:cohtributed to a relaxed,
non-threatening*atmOSPhere. This room waS'locaEéd Witﬁin
the school building.

N 36
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Evaluative Procedures

As soon as the results from the MMPI were received,

the counselee was placed in one of the "behavior categories"

as outlined below:

'Inadquate-Immature

MMPI Scale
Sub-Scales
validity Scales

'Dy—Dependéncy

A, Es.
L, XK, F, Q

Therapeutic Approach

Reduce dependency -
Build ego-strength
Build self-confidence

BC-II

~ Neurotic=-Disturbed

MMPI Scale
Sub-Scales
Validity Scales

Ed - Ego-Defensiveness
Ds, AI
L, K, F, Q

Therapeutic Approach

Build ego-strength
Build self-confidence
Reduce anxiety

BC-III

Unsocialized-Psychopath

MMPI Scale
Sub-Scales
Validity Scales

Do-Dominance
None

L, K, F, Q

Therapeutic Approach

Re-direct Aggressiveness
to accepted standards

BC-IV

Socialized—Subcultural

MMPI Scale
Sub-Scales

- Validity Scales

Rg - Rigidity
None
L, K, F, Q

Therapeutic Approach

Sever delinquent group
ties s

Reinforce acceptable
opinions :

The above classification method is taken verbatum ffom

the Dellnguencz Interventlon Progect Manual (Pooley, 0 Nelll,

Parker and Wllliams.

1970, and Bureau of P

sons, 1970). The

manner of placgmeﬁt ihto'a selgcted behavior'categorynwas based

1> 37
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upon test results on MMPI scales and counselor observation.
In this counselee's case, BC-II cateéory was selected due to
relévant scales as foildws:
Ed = 67 This score was over the norm‘of 45 and shows
a differentiatioh from BC-I youths by‘ovérly-
candid, covert,.and self-critical perspec-
tive. Ed is defined as measured ego-

defensiveness.

Ds 13 A low scorer (below 25) tends to substantiate .

placement into this category since the sub-
jects verbalize but have a tendency to place

themselves in an overly favorable light and

to understate their problems.

Treatment Approach

Using thé guidlines outlined by.the Delinguency Inter#éné
tion Project (see chart on page ), the counselihg éppr§ach
used was one'that was aimed toWard réducing'dépendency, |
building egb-strengths”and'seif;confidehCe; Oﬁfwaraly, the
counselee presented an,overbléyéd Capaéity‘fdr eg¢-st£eng£h
and a high se1f¥confiden£e‘leve1vthat'cbuid ndﬁhﬁg Sﬁéﬁéihed '

easily in light of past failures.
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Attempts by the counselor during sessions to be open
or emotionaliy available were constant on the part of the
counselot and an effort was maintained toward discovering
what feelings were behind the exterior behavior of the
counselee. An effort was made to reduce anxiety by helping
the student to find his own solutions to prolklems that.he
had. A specific effort was made to reduce the anxiety_he
expressed and inSecurity which was expreesed as a resuit'
of repeated failures to hold jobs assignedAto'him_in-the
work-study pProgram. ” |

A non-directive approach was used at the start due to
his tendency to verbalize well, however, as the seseions
continued,vthe student became less verbal tequlrlng more
participation on the part of the counse;or.- The student-
was helped to look at himself to see what may have-eaused:
him to fail in the different job.settings.

Asbthe student would eorfectly‘or realisticallY‘see.-
himself, the counselor voiced or demonstrated outward
approval. When the student would reVert to attempts almed*
at dlsgulslng the real world or OLHurencee,,appreval was .

withheld and dlsapproval was v01ced or shown outwardly.w,v

At times when the student contlnued to revert to unreallstlc‘:.

behavior, the counseling sessions were stopped. Sessions

886 29
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resumed only after the student expressed é desire to continue.
During the weeks of counseling, weekly reports were

maintained in an erffort to determine whether modification

of his self-image in the direction of personal worth was

progressing and whether his level of functioning within

his school and work-study program was increasing.

Resuits
Counselinglsessions ceased at the end of the Stholu
yvear in June, 1971. In an effort to appraise any‘progress
in behavior modification, three methods were utilized as
follows:
1) Teachers, work-study coordinator and administrative
evaluations were submitted.
2) Subjective eﬁaluation by the counselor was coordinated
with the weekly progress reports.
3) Post-test MMPI results were analyzed to determine.
any objective changes in the client.
Significant, positive changes were noted in all of the above
areés.‘
The sﬁudenf seemed to have adapted slowly to the work-study
environmenf and had rem;ined in his last'job placement longer

than he had been able to stay in any previous placement.

| - 12 40
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His teachers reported him to be mischievous and rather hard

to handle in class due to a constant apparent need to be
recognized. He was not experiencing any difficulties with

administrative officials over discipline or similar problems.
The student appeared to be able to relate better to the

counselor as the sessions continued. He seemed to be able
to look at the real world with less fantasy and this helped

him to increase his level of self-rellance until he seemed

! to be coping w1th his problems on a more real level., ThlS.

| new coping ability reeulted in approval from adults and.morega'
acceptance by his peers.

| Results of the MMPI post-test were found to confirm the

positive improvement which.seemed appareht.from the more
subject sources above. The pre-test MMPLI was administered
in December, 1970 and the second (post-ﬁest) was given in -
May, 19714 These differences were noted. The Multiphasic,
Index which measures degrees Of-emetional"distﬁrbance changee
from a-96, which indicatea a moderate;degree.of'fﬁhcfibnai

| difficulvty, to an 82, indicating a normal personality develop-
ment. This is intetpreted,to'indicate that the stueent isﬂeeﬁu
able to deal reasonably well w1th major feellnés of.love,vanger,

dependency ‘and self-esteem.~ Notably, hlS energy is recognlzed

ﬁp ~ _41
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as being developed toward realistic goals. 1In the post—test',
the MMPI reflects a reasonably normal emotional status.
The resilence factor is now above average for making satis-
factofy adjustments. This differs from the pre-test which
indicated some emotional problems. |

The BC-II category placement by using the MMPI showed
some reason for change in placement (Refer to Evaluative
Procedures). Although a complete return to normal was not
indicated, both the Ed (Ego Defensiveness) and the Ds (Dis-
simulation Scale) showed a movement toward the norm while
the validity scales L, K, F and Q were within the normal
range. During the pre-test,the F ecale was not within
the norm. A more normal level of self—confidence and ego-

strength was reflected in the post-test With'less anxiety

being evident.

42
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ABSTRACT

Because aversive conditioning to treat transvestism is often
unpleasant and limited in use, a behavior modification program
employing a token economy was chosen to treat a 15-year old

homosexual who is inclined towards transvestism. The treatment

was terminated during the experimental stage but the subject
did show signs of significant change in dress behavior. For
6 out of 7 days of the treatment conditipn the subject dressed

non-effeminactely. The results further indicate that the subject

was positively motivated to complete the terminal goal.
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PROLOGUE TO THE EXPERIMENT IN
BEHAVIOR MODIFICATION

by _
Gene Faermark
This chaptervpresents the story of an individual who
was mal-adapted to his environment along several dimensioﬁs.
However, it seems that the several difficulfies that this |
individual l1lived with constantly were all the‘prOduét of a
single source. The source was a fundamental problem in the
subject's personality structure. It is_tﬁe,probleﬁ of identity..
This subje<t's search for identity manifested itself in a
variety of forms, some passive, some aggressive. Consequehtly,
several modes of treatment were used depending upon the specific
behaviofél symptombthat was being focused on at a partigular
moment Oor session. The-last sectioh of this cﬁaptér pfesents,
in detail, an experiment in behavior modification that was
conducted with this subject.
However, some information concerning the subject that is
beyond the scope of.this one mode 6f treafmentAshould bé pre-
sented in order to éive greater perspéctive to the problem in

general : a problem that the behavior modification procédure'

was designed to mediate in part.  Consequently, we submit

this prologue to the experiment.

-48- T e
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SUBT3CT:

The subject is a 15 year old black, male homrsexual. He
appears to have the characteristics of a BC I (inadequate- .
immature) individual with some indications of a BC II
(neurotic—~conflicted) personality present. ThLrough the
use of a diagnostic tool (MMPI) and confirmed by individual

counseling sessions, the following personality descfiption was

established.

I. Personality Description:

1. Behavior often prankish.

2. Outward peaceful appearance easily turned to mobdiness
or aggression when subject was frusﬁrated.

3. Proneness to sexual fantasy - especiallylin homosexual
relationships.

4, Tendency to react against others who suppress the

subject's individuality or independent. thinking.

ITI. Coping Problens:

1. Oversensitivity to criticism or belittiement appears
as well as hostile reaction to rejection.
2. Strong antisocial acting out behavior.

3. Swexual conflict-no hetercsexual and poor homosexual

development.

4. Definite inadequate 3efenses and coping ability.

“‘
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ITI. Symptom Review:

1. Anxiety-tense and restless with moderate nervousness

and tension.
2. Hostili:cy-counteractive when frustrated.
3. Hyperactivity-considerably agitéted or restless.
4. Family Problems—especially wi;h lack Qf male model

in home and strong identification with mother and

female role.
5. Defense Mechanisms-intellectualization

~-projection
-obsessive-._ompulsive

SOCIAIL CONDITIONING IN THE FAMILY:

The subject's family history indicates severalvdiménsions

of maladjustment (especially sexually).

I. Disenchantment with Male Role: Father left home when

the subject was 9 years old. Subjecfvrelated memories
of frequent fights between parents (where ﬁother_was
éeverely beaten) after father drank heévily. Often
his father would leave the famiiy with no mqney‘or
food and other neéessitieé for long périods of time.
The subject's two older broﬁhérs are in prison, but
while they were in the home they showed litfle love
towardlhim nor concern for the subject's sensitive

nature. Such a background suggests some grounds
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for a poor conception of the male role. This later
generalized into disgust and hate for "all" males.

Identification with Female Role: Counseling sessions

revealed that the subject loves his mother and considers

"her the guidinc rce of his life. Most of his 1life at

home he has been surrcunded by at ieast five females and

has engaged in activities similar to those of his sisters.
As a child he valued playing house with dolls, caring for
his younger sisters, and playing games designed for girls.
This pattern was encouraged by his mother who bought female
oriented toys for him and reinforced play behavior with

such toys. She offered no encouragement for engaging in
masculine activities. The subject was very eager to Please
his mother and quickly learned how to do so: by engaging

in those activities with a female orientatibn.

Heterosexual Maladjustment: Subject has, over the years,

been left to care for his older sisters' 3 illegitimate
children. He has acted as a mother figure for these.
children. He has become disturbed about the "female"
person in general-especially about the worthiness of

women. His sister shows little concern, or takes little
care of her children: it appears that to her they represent
only additional state aid. The subject has come to dis-

trust females, (i.e. "they're no good,") and has developed
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a generalized negative concert of females. Consequently,
there is an apparent contradiction-he dislikes males and
females, and considers himself a male with a female mind
and emotions. He is extremely confused sexually: he finds
som=2 comfort from other homocsexuals yet seems to hate him-
self for being a homosexual. He is suffering from a
severe problem »‘ identity. Effeminate dress and be-
havior developed in the subject's expressiqn. This re-

sulted in his becoming a scapegoat and a victim.

ACGRESSIVE BEHAVIOR:

Two weeks before the end of the academic.school year,
the subject was expelled from school for threatening to kill
two students who constantly harrassed him. His anger and

frustration, of course, are not unusual reactions but the

fact that he pulled a knife and was barely prevented from
stabbing one youth indicated an extreme antisocial reactioh
to the solution of a problem. His behavior had clearly aﬁ—
vanced beyond én aggressive acting out étége and'moved.into
the realm of violence.

An explanatioﬁ by Dr. Rollq May (1971) has placed such
aggressive behavior into an interesting perspective. Dr. May
states that when emotional development goes awfy, and the
individual is robbed of his chance to affirm, and to assert
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himself when necessary, he moves into aggression. When his
aggression is blocked over a period of time he moves into
violence. The emotional development of this subject appears

to have been shaped by many disturbing realms. An environ-

ment such as his,;, where sexual identity and roles are confused,

where human lives represent only dollars, and where intellectual

or artistic expression are constantly thwarted, is, in all prob-

ability, a contributing factor resulting in .the development of a

vieclent personality.

CLASSIFICATION AND TREATMENT OF THE SUBJECT:

BC Classification: After two probing sessions with the subject,

a review of the MMPI printout, (ICA, 1970), Differential Treat-—
mggi, (Bureau of Prisons,.1970) and the D.I.P. manual (Pooley
et al, 1970), it was the counselors' opinion that the subiect
possessed personality traifs characteristic of both BC I
(inadequate-immature) and BC II (neurotic-conflicted) individ-
uals. As a result, the counseling goals that were selected were

a blend of the treatment objectives of the two behavior categories.

Treatment Strategy: Because of this combined BC classification,
the treatment strategy did vary. Each session was organized
around a particular theme (which the subject wanted to discuss

as stated in a behavioral contract), with different techniques

L
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empiloyed for different areas of concern. AGenerally,the focus
of each session was to offer structure and support, with ex-
Planations of the consequences of certain behaviors—-a

directive approach. Other times, a more non-directive, self-

exploratory-self-understanding approach was adopted. In these
sessions there was more emphasis on the subject's emotions,

especially during a crisis perlod A third treatment technique,

behavior modificeﬁion, was used in an attempt to reduce tendencies
toward transvestism. This perticular aberrant benavior was a
st.imulus for scapegoating on numerous occasion:. ft eventually
resulted in a violent reaction on the part of the subject. A

report on the behavior modification experiment follows.
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INTRODUCTION

A considerable amount of research on transvestism attempts
to treat this phenomenon by establishing an aversive response

to certain pehavioral aspects of the symptom. Generally,

stimuli related to the symptom have been associated with the
unpleasant effects following the administration of a chemical

agent. Such a procedure has been described by Davies and

Morgenstern (1960), Barker et al. (1961), Lavin et al. (1961)

and Glynn and Harpexr (1961).

In a succesgful attempt by Blakemoré et al. (1963), to
treat a case of transvestism, aversive conditioning was also
used. In this paritcular study the act of cfoss dressing was
associated with the unpleasant experience of faradic stimulation.
The patient was répeatedly shocked during the act of undressing
and it was hypothesized that he was positively'reinforced by
the cessation of these shocks for behavior which involved theAb

1

escape from and avoidance of female clothing;

McGuire anéd Carlisle (1965), support the growing trend of
treating sexual deviations by using aversion techniques. The
theoretical basis for such treatment is that the symptom or
behavior to be treated has been learned some time in the past
and can be changed by the learning of é new pattern of behavior.

They suggest that an acquired deviation should“be able to be

extinguished by deconditioning: aversion therapy.

—55—
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Thorpe et al. (1963), attempted tc ﬁse both faradic
aversion conditioning and positive conditioning to female
figures in treating a homosexual. The results clearly support
the use of aversive techniques foxr treatment of this condition.

Overwhelmiﬁgly then, the research dealing with sexual
deviations such as transvestism or homosexuality favors the use
of aversion therapy. But as Ramsay and Velzen (1968) point out
(in the case of homosexuals), while aversion therapy.is mére
systematic thén punishmenc, it is stili unpleasant for both
patient and therapist and dces nothing about changing the
ein.otions associated with more écceptable sexual'relationships.
If homosekuéls are afraid of opposite sex intimate situations,
then depriving them of satisfaction in same-sex situations with-~
out providing alternative and more adaptive behaviéf will cause
emotibnal problems and probabie relapsea

Perhaps also, the iimited use with wﬁich aversion'techniques
may be applied has been oveflooked; It would be duite imprac-
tical if ﬁot impossible to treat, for example, a high séhool
student who is a transvestité {(and a‘homose§ual) with éuch a
technique. Compliéations which involve.parénts, tﬁe sclhiool
administration, and the sexually confused youth_himself would
surely rule out such a procedure. What is needed is a course

of action which can, as much as possible, help extingﬁish the
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deviant behavior and reinforce mcre socially acceptable sexual

behavior. The adaptation of a behavior modification program

to deal with this problem would seem appropriate to the school

setting, to the individual, and to the involved administrators.

Of further importance, is the fact that such an attempt is

quite positive and constructive and aims at extinguishing
undesirable behaviors (and their anxiety producing <¢omplica-

tions) while strengthening weakened, more socially acceptable

behavior.

METHOD

(a) Subject

The subject is a black,'male, 15 year old high school student

who is a homosexual and dresses effeminately. His case history

suggests the lack of an adequate malé model in the home and a
preoccupaﬁion with engaging in the same childhood activities as
his sisters (playing with dolls etc.). His coping a2bility is

very low and as a result of being a frequent scape goat, the

subject feels easily threatened, over-reacts and blows up easily.

He is inteliigent and verbal but often counteractive when

frustrated.

(b) Purpose

The purpose of this study was to modify the effeminate

dress behavior of the subject during school days using a
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behavior modification program. Operationally, the desired
behavior wﬁs deﬁinej as- the student will discontinue wearing
a bouffant hair style (4-5 inches high), an earring, and see-
through shirts without an undershirt until he s=zaves enough
points necessary to earn a second hand prortable sewing machine.
(c) Apparatus

The apparatus ﬁsed consisted.of the sewing machine and
recording sheets used to record the subject's dress.

evidence of effeminate dress

yves no
O _points |1 point ! Bonus point

hair
earring
shirt

(d) Determination of Qperant L.evel and Adaptation Period

Baseline data on the subject's typical dress mode was
taken during two meetings with the subﬁect (who was unaware
of the recording). Dressing behavior was recorded on the
matrix by the experimenter and a student worker to insure
reliability of observations (100% reliability recordéd).

Adaptation to the-expefimental setting posed no gproblem
since the sﬁbject vas wé;l acquainted with the experimenter.
(e) Reinforcement

A token economy system using points.to earn the sewing

machine as well as social reinforcers (praise) were employed.

Teil 66



-59-

The rationale behind the selection of the token system was:
1. The back up reinforcer was quite tangible. The
subject previously indicated a strong desire for

a sewing machine.
A token system provided for the immediate reinforce-
ment of desired behavior.
3. It was hoped that since points were provided on a
daily basis, school attendance would increase.
The subject's school history report also indicated that he

highly values social praise, especially from teachers and

administrators.
{f) Procedure

On the second day of baseline, the subject was informed
about the token economy, the conditions OfISuch a system,
information about the sewing machinre, and the importance of
attending school in order to earn points.k He was very
enthusiastic about participating.

He was instructed that dufing his @aily étudY»périod_he
was to wait in the lobby of :_,thg ¢?<Pé¥im¢nte,r‘S,_foic,e.uetil
the experimenter arrived. This providea ample time k3fminut§s)
for the student worker to score the subjécf’withodt his khowé

ledge. After the arrival of the experimenter, the subject was
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immediately scored. He was both highly praised and given
one extra bonus point if he earned the maximum number of
points per session (3). A total of 33 points was needed
to get the machine. This experimental condition was
scheduled to last 8 days, followed by a 5 day reversal
period to serve as a control and a 4 day period where thé
experimental condition was to be reintroduced. During the
reversal period,1 scoring was to be done by two study hall
monitors without the subject;s knowledge. The monitors as
well as two of the subject's teachers were asked to praise

him if his attire was non-effeminate.

RESULTS
On the seventh day of the experimental condition, a
confrontation occured between the subject and two other

students which resulted in expulsicun of the subject for

1. It must be noted that a complete withdrawal of

reinforcement was not made. While such a: procedure, during

a reversal stage, may lend additional strength to an experi-
mental condition it also poses a serious problem. ‘For example,
if all reinforcement were to be removed during reversal, (which
is the usual practlce) the pxobablllty is increased that re-
cently 'shaped’ positive changes in behavior may be dlsrupted.
Programmlng such a rlsk for‘thls subject was_lnapproprlate.

2. The two students referred to here had scapegoated
the subject all year. They were a constant source of harrass-—
ment for the subject. Consequently, it took very little effort
on their part to provoke an attack on the part of the subject
during this confrontation.
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the remainder of the academic year. Because this event
terminated this experiment. the desired behavioral change
cannot be conclusively supported. Sevérai important factors,
however, should be mentioned:

1. The subject did not dress effeminately 6 out of
7 days during the 8 day experimental period.

2. The subject did not miés any schobl dzys durin§ the
experimental period, while his previous'séhool_record
indicated an average of 2 absences pér Week..

3. Not only did the subject's'aresé mode change but.
he also mentioned that he likea dréssihg in the
different manner and that he was getting along
better with scme of the students and teachers.

4. The fact that the subject earned the maximum'number
of poinﬁs in 6 out of tﬁe.7 sessions indiéates-that
he wﬁs positively’motivated'to&a:d tﬁé»successfulV‘
completion of the goal. bHe talked véry éhthusias—
tically about the clothes that‘he waé going-to'design

with "his new sewing machine."

DISCUSSION
For this subject, the stimulus change of being expelled
from a long time unstimulating and often'punishingMSChpol

experience was, unfortunately,‘rewarding.' This situation was
« ' il '
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further reinforcing in that he was granted full academic credit.
What in effect happened, is that the subject ﬁas been rewarded
for inappropriate behavior. As a result, it may be very
difficult to prevent such behavior from occuring in the future,
especially behavior which yields such a large reward.

Although this experiment was not concluded, it was
encouraging to find that ‘“he subject's dress behavior did
change and that he was positively motivated to complete a task.
-The important point for educators and other researchers to
consider is that wiph effort and concern, the right reinforcers
for_individuals'can be discovered and applied_to effect ﬁse-
ful behavioral change--especially in an educational éetting
with highly troubled individuals. The social importance of
such a change cannot be overlooked if,as human beings, we are

concerned about helping other human beings.
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TOTAIL POINTS EARNED PER MEETING FOR
NON-EFFEMINATE DRESS
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ABSTRACT

A sixteen year old female high school sophomore was
identified by the high school where she is in attendance
as exhibiting behaviors which were indicative of delinquent
tendencies and drop-out potentialities. She was, therefore,
referred by the high school guidance department to the :
Delinquency Intervention Project, a university-based approach
to delinquency prevention and control.

At the writing of tunis report, pPreliminary progress
has been made toward the ultimate goals of: (1) establishing
a sense of self-worth, and (2) achieving a satisfactory
life style for this teenage girl.

TwOo major areas of concern were identified early in
the counseling relationship: (1) the student's inability
to establish trusting and meaningful relationships with
adults, and (2) environinental conditions which were
contributing to the subject's delinquent behavior patterns.
The Delingquency Intervention Project (D.I.P.) counselor has
succeeded in establishing a good relationship with the
student, and has s®t the stage for the student to be placed
.in a controlled envircnment. A plan for achieving adjustment
and change within the new setting is being worked out.

In order to evaluate the progress of the counséling
relationship and the subject's adaptation to the proposed
environmental change, the counselor devised a procedure
relating the student's cigarette smoking to her level of
anxiety. The steady decline in the number of cigarettes
smoked by the subject was interpreced as indicative of her
readiness to be transferred. to the new environment.

The following case_higtory givqs a detailed account
of the counseling procedures.

-65-—

74



—-66—

I. INTRCGDUCTION

A. Statement of the Problem and Why It Was Selected for

Treatment

The subject, a 16 year old female high school sophomore

was referred to the D.I.P. by the high school after numerous

reports from teachers and other school personnel that she
was functioning inappropriately'in the school setting.
More specifically, the student's'grades were low, rata of
absenteeism high, attiitude in school represented defiance'
of authority, and behasior bordered cn_being disruptive.
Further in—depth investigation‘conducted hy the D.I.P.
counselor revealed a destructive home environ :ent (described
in detail later in this paper), evidences of drugﬁabuse,
promrsculty, and 1rregu1ar but exces51ve use of alcohol.
The»dangers of physica; and psychological damage which
are likely to cccﬁr as a result of the abee—described life
style, and the social consequences cf such mal—adaptlve
Dehav1or made 1t.obv10us that thvs teenagevglrlvneeded
concentrated effcrts to‘prevent her from dr0pp1ng out‘cf

school and becomlng entrenched ln the ranks of juvenlle

delinquents.

B. Relevant Reseafch'
Accordlng to tbc strategy of leferentlal Treatment at

the Robert F. Kennedy Youth Center in Morgantown, West

ERcCLrglnla and adapégg to‘the D.I.P., the subject was clas51f1ed
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into a Behavior Category (BC) representative of a treatment-
meaningful grouping.
FPlacement of the subject into cne of the five behavior

categories aévocated. was determined by: (1) results of the

!innesota Multiphasic Personality Inventory (MMPT) administered
early in the counseling relationship; (2) relevant life
history information accumulated by the D.I.P. counselor;

(3) behaviors being exhibited
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ect as
reported by significant others (+eachers, parents, siblings,
peers); and (4) observation of the subject by the counselor

in 'the course of their relations.

The MMPI scales, selected on the basis of their madjective
description, serve to discriminate betweeh the bhehaviorxr
categories-(Pooley et. al., 1970). The subject's scores on
her MMPI profile ﬁlaced her Well within the BC-1 range;
however, taklng into consideration the other three dotermlnlng
factors for behav1or category claselflcatlon, the subjecf was

assigned to the BC 5 category Wthh is a comblnatlon of the

BC-1 and BC 4 categorles.

A BC 5 is descrlbed in the leferentlal Treatment mannual

(Bureau of Prisons, 1970) as

Lot D



—-68-

"usually cooperative, quiet, and passive:
however, when under environmental pressure, he
ecomes complaining, worried and distrusting....
the BC-5 tries to adapt to his problems by a
helpless kind of attachment to gangs arising from
a need for direction from others rather than an
overt attempt to achieve something.... BC-5s
distrust authority figures but are not necessarily
loyal to their peer group.... these yovths appear
somewhat socially inept and inadequate.... they
attempt to convince others of their maturity and
are reluctant to open up in establishing relationships
with others.... Families of BC-5 youths are '
notably disorganized, even when compared to other
delinquent families....Alcoholism is a frequernt
prcecblem with the parents and parent surrogates of
the BC-5s.... the EC-5 youth.harbors a deep-:sense
of rejection and lack of trust in adults."

It will beccme evident lafer in this paper when the subject
is described in detail that this behavior categqry is an
accurate represéntation of the sﬁbject énd her situation.

The treatment étrafegy recommended for a BC-5 focuses.
on two broad areas of conce?n: (1) the.subjeqt's inability_
to estadblish a trusfing relationship Qith adults{ and-(2)
social'learning deficits which prévent thé subjeCt.frqm
fuhctioning adequately.ih_the society i% whidh shg liVeé
(Bureaq'oﬁ Prisons, 1970);

The Rogerian technique of éhowing UnconditiqnaerositiVe
Regaf&_(Rbgers, 1951) was chosen by thé coﬁnééloﬁ'in érdér_
to stter fhé deQeiopﬁent of a trustiné‘félatiéﬁship;-i.e.,
at every contact with ﬁhé.student, fhe cquﬁseior Qaé accepting,

showing'geﬁuine inferest and sincerity regérdleSS'of how
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the subject was choosing to behave. If, for example, the

student did not show up for an appointment, the counselor
would avoid admonishing her, and wbuld instead respond by
telephoning or gding to her home and saying, "I missed you
teday, how's everything going?" In this way, the subject
learned that she was liked and c¢ared about just for being
herself; that she was not regarded@ as a performer Who.mﬁst
pérform acceptably or be rejected.

At the same time, however, the counselor sought to deal
with such specific behaviors as truancy, hot completiné
assignments, not studying fcr tests (all of which~were
causing failures in the school setting) by de?isihg a
behavior mbaificaﬁion progrém using both token and social
reinforcement within thé counseling sefting (Polléck,'lﬁéa).

C. Ethical Considerations

Attemptihg_to manipulatg theibehavior df ahothér Luman
- being prgsenfé a whole réalm of ethicél_ana moral problems;
but assuming'fhét offering‘constfuctive.heip to anbthér
persbn in the form of counséling, designed to change beﬁaviors,
which éré hihdéfingﬁdr destructive to thé‘ciient; is ethically
acceptéblé,;the:cduﬁséiér wiliiconfine hervédmmentsvtovthe
ethical cbnéidefétions whicﬁ are unique to this_partiqdiér
case. R | | |

Since £1{e. Vsu]':;‘jec.t is a youth an_d_‘is still: iég'al-lyu
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undes the jurisdiction of her parents, it was necessary to

chtain parental permission for the subject's participation

in the project.

The proposed change of environment will involve taking
the youth out of the home, removing her from‘the direct
influence of her parents. The counselor was very aware
of the implications of suggesting sgch a move, bbth for the
subject and for her parents. The move can be made only if
the parents are in complete agfeement.‘ |

The subject herself is an individual with righté which
must ke carefully considered by the counselor. Parental
permission is merely a formality making it possible for
the counselor to present the subject with an inVitation'fdr
the change of environment. The student must not feei
pressured or compelled to comply,'but must be givéh to
understand that the option is openltofher apd:the'decision is
entirely up to her. |

It is alsélthe counselor's ﬁesponsibility;not to
miérepxesent'her intentions; The chahge'of:énvirpnﬁént is.
not a vacation plan for the sfudeht: it will be céﬁducted‘

much like a workshop for the purpose of learning and groWing.
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D. Hypctheses

1. The counselor hypothesized that the development
and maintenance of a trusting rélationship between subject
and counselor will open the door for the student to risk
developing meaningful relatioﬁshipleith other significant
adults.

2. The counselor aiso hypothesized'thét.fhé envircnmental
conditions which have played an important. part in the
subject's maturation have been supportive of mél—adaptive.
‘behavior. By removing the subjecﬁ from:the handicéps of
these surroundings and éxposing her to é néw seiting
where e#pectétioné are less stifling, fhe learning of .
new social skills will take place much ﬁore effectively.

Therefore, thelcounselor decided upon two preliminéry :
goals: (1) to establish a trusting'reiatiénship of mutual
respect and understénding with the subject outsiae of~the -
opéressive enVironments of home and school;,énd-(z) to offer
a new envirpnment and;mgke i£‘at;;a§tivg enoughithat the
supjecﬁ willlfeel.gomf§;#éb¥g.andﬂbg_Willihg1to try;to,i; 3%
adapt and learn to function successfully. . . .

II. METHOD

A. Subject
"Weird, weird, weird" is prbbaﬁly a tYpicél’description
of this 16 year cld female high school sqphombre,
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The subject is a slender, rather attractive girl., but

is usually somewhat careless about her personal appearance
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irty naile ). Herx manner‘of dress and hair
style are designed to call attenthn to herself; the
clothes are not fancy or expensiVe, but unigue ln style.
The mother is a good Seamstress and makes ﬁostfof the
subject's clothes to order in accordance W1Lh the teenager s
every whim. The subjectlls artlstlcally talented. Her
art work and clothes deslgns show a creatlve f1a1r that
is defJnltely worthy of development

Peers tolerate her but say she doesn t "fltvln.
The subject rarely associates socially with.others-her
own age. She has sought out the company of a drug-oriented
college crowd in order to achleve an 1dent1ty and status
which ls'very iﬁportant to.her. |

'Teachers express frustratlon andvconcern for +he d
subject s seemlng 1nab111ty to “adapt and apply herself"

academlﬁally. Achlevement in school 1s far below expectatlons

: accordlng to 1nd1cators of her capabllltles. Teacher cOmment

R

Forms reveal that the stuoent performs satlsfactorlly “in

class" but almost never turns in any asslgnments and does
poorly in teSt s;tuatlons., Her teachers are conV1nced of

e
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the subject's general intelligence saying that as infrequently
as she comes to school, she is still able toc make passing
grades in many 6f her courses;

Consultation with school administrators discliosed a
high rate of absenteeism enhanced by "fakey" parental
excuses and forged class éntrance slips. During a school
day, the subject is notorious for her disappearing act}
i.é. being preseﬁt for several peribds; thgn ﬁowheré to
be found fqr a period or two, and thén p?eseﬁt égéin.
Variatiqns of_this ﬁattern sucﬁ as coming late and/orb
cutting out early were also present. In the school
environment, the subjecttis aloof, unpredictatié, re-
bellious, and‘detached ffoﬁ her surroundings.

At:the time.she Qas refertéd to.thé projéct, the
student was failing two cburses, was absent from scho§1
on an averagé of onéegbr.twicé a‘ﬁeék, ané was sklpﬁlng
at lea#t one and usuaily tw§ or“three‘cltsées on the days
she waé‘at ;chool She had reaétéd ﬁnéotﬁétatlveiy'to w 
attempts by both the‘sbpﬁomére éuldé;ée téuﬁgelor and
the school psychologlst to 1dent1fy the-causes of her-
1nappropr1aLe benQV1oz.‘ Dﬁring a profe551ona1Aconfé£enéé

with thé cqunselcr, the school psycho-og;st commented that

£8
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he had been "unable to break the ice.... couldn;t Seem
to get through to her."

In the family situation, the subject could be deScribed‘
as really "snotty" and "bitchy". 8She is impolite, demahding
in a childish "I want" fashion; she sulks and acts as if
the whole scene is an unbearable bore or.an‘absolute'draq;
(The home environment will be described in the section of
this paper entltled Settlng )

Remnants of this same kind of behavior - transfer7}
themselﬁes_to.the.sgbjectfs relationship‘With the“couhgéiaf;”
but generally_the‘student is7cooperative; qulet and.passive
when relating in a non—threatenlng 51tuatlon. |

Wlth boys,‘the subjecttbecomes~sweet;”sexY;.andp
accemmodating. VReliabl_«_a,sou,,._-ces- of. in‘form’a'_t"i;oh ‘have rep'oij:"ted“h'v.
to the’counselor that the sﬁbjeotihas~arrepﬁtatioﬁifdr f""d}"
"loose" sexual‘behavior.

Abnumber of behaV1qral.cLues comblned w1th lnforﬂatlon'LL‘

5as to the company she was keeplnq, 1ed’the counselor to

believe thar ‘the: student was lnvolved to séme degr é;gin'¢35ﬁ=
vthe.drag.scene; Most of the suoject'srcompanlons are collegexd
Pge-and most of the "hang—outs“ where she spent mﬁch of
her time are rumored to be- "pads. Besldes the very

Ieal dangers'of phy51cal and psychologlcal damage whlch




—75~

can result from drug abuse, the subject.is also risking
being picked up in a2 raid -- thus, the beginning of a
criminal record.

To summarize, this teenage girl has the remarkable
ability of being able to present herselffaé she wants
to bo perceived, and manipulating her environment to
meet her ownhnéeds.
B. Setting ST A
With_he:,motherJ_father,‘and-tWO'brothéré;'Ehé“sﬁbiect

resides in a deteriorating, .small, dirty, bug—lnfested

house near. the downtown area of a town of: 20 BOO*population.“

The family would probably»be~cmagsifiéd~asjdbﬁé£;““

lower class. The father: is periodically oit -of ‘work due

to the seasonal nature of his-job,wsoﬁthé*ffﬁéhciéi?éfa%ﬁgﬁhhi

of the family.fluctgates-Voe:_wmﬁhr et T

The house is in complete'disarraydﬁ -t“of{thé‘timéf“”*'

and there 1s almost ‘no - organlzatnon, plannlng,~or c'1:|:‘ucture

to the,famlly;scene. The subJect.reacts tO'thls by being

dlsorganlzed and 1rrespon§1ble in her personal llfe ‘as. "f”3aw‘“

well.

The "head of.the: household" might be described ss ‘a’

fﬁllegrown<child;r;Hisainﬁerdéuﬁfnjtﬁéﬁfémff?%&ééméﬁﬁbfﬁéf’”””

i
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very superficial. He is rurely at home, drinke heavily,
parties a 1ot,_and associates mostly with fellows ten
to fifteen years his junior. lhe subject regards him
as a token father, and speaks of him as if he were a

cartoon character, a joke.

The mother is a full—tlme housewife who sits around
the house wallowing in self pity;‘ She derives pleasure
from dolng things for "the kids“- walting on them to the
extent that they are not requlred to acceot any respon;
sibility. The subject takes advantage of her mother
to’the fullest ~-— accounting to some ertent forrthe
subject's social inadequacies mentioned earlier;as
one of the two major areas of concern.

The brotners, one older (a college sophomore) and
one younger (8th grade) are descrlbed by the mother as.
over—protectlve and cr1t1cal of the1r 51sterr from
’1nteractlons between the 51b11ngs observed hybthe counselor;A
the older brother has‘assumed a bossy and judgmenta1~6
attltude 1n,relat1ng ‘to hlsvsrster, Whlle the younger.i
boy 1gnores her and dlsmleeee her ;ﬁ“a sullen,ioff—handed

manner.'

rhe subject indicates a lack of respect: for her parents;

F- N
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these family interactions have certainly contributed to the
subject's rejection of adults and/or authority figures.

For the purpose of observing the subject in a number
of different environmerits, the counseling situation was
controlled to inzlude six specifically'significant settings:
(1) school, (2) restaurants, (3) the subject's home when
only the subject and counselor were present, (4)vthe subject's
home when others (family members and/or friends) were alsc
present, (5) a snak shop—grocery store where the subject was
employed part—tiﬁe, and (6) the counselor's ;esidence,

C. Procedures

After consultation with.her husband and the‘D.I.P.“
director, the counselor set‘as a primary goalv-—‘to get the
subject tc feeincomfortahle andlaccepted encugh,.both in
the counselor;s presence and in the_environment cf the
counselor = place of resldence, that she would accept an

A

1nv1tat10n to llve w1th thebcounselor for a number of weeks.
‘durlng the summet months; - - |
Whlle gettlng to know the'subject the connselcrhnoticed‘
that the number\of clgarettes smoked by the student seemed ;
to be dlrectly related»tchhetrlevel‘cf angietyiTi,e.{hthed
'ﬁote an#icns‘sheiwas; the‘ﬁotewcigatettes shé'Sﬁcked and

settlng seemed to strongly 1nf1uence the. anx1ety level

&8
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To check this out, the counselor devised a chart on
which was recorded the number of cigarettee smoked by the
subject during ninety minute counSeling periods in the six
different environments itemized above.

Since the counselor is a smoker, she reguiated her
smoking to lighting up only after the client had done so.
During this experimental bhase, the counselor was seeing the
subject'on an average.cf twice a week for approximately.
two hours at each meeting. The setting”for each'neeting
was randomly chosen accordlng to the subject's preference
and/or circumstances maklng one settlng more pract1ca1
than another.

When counselor and client reached the decided.npon
1oca1e and were seated and conversatlon had begun, the.
counselor would check hexr watch and keep nental note of the
number of clgarettes smr&ed by the svbject rn a nlnety
mlnutevperlod.- Upon reachlng home after each meetlng; thexlj
counselor Wouid record the'Settlng,date and;number‘of
cigarettes-smokéd by thé”éliénﬁar'ﬁéhifti;éé;fforQQQQESGSQLH'
reasons (subject runnlng out of clgarettes, neetang ternlnatrng
before.90'minutes;eetc;), the count was 1nva11d and was-mallw

not recorded.

'3;.2§;f1?;-.
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When the counselof had two wvalid éntries for each
setting, she compiled the results on the charts represented
by Figure I and Figuré II. The findings provided the counseior
with a basis for evaluating her efforts to wake the subject
feel comfortable in the environment of the counselor's
residence.

The charts show that the client definitely feels most
relaxed and unthreatened in her own home when no: one else
is prescnrt. Having determined this, the couﬁéelor then set
out to reduce the number of cigarettes smoked by the subject
at the counselor's residence to the samé ntumber as are
generally smoked by thé subject in her own hogserwheﬁ,no.
one else is.home. ?rom this'point on, the ¢an$elqr's

residenceAwés used as the counsélingvsetting as often as
possible, énd the‘cqunselor begaﬁ:keep;ng;record;of the,r
number of cigarétﬁés.smoged by.the_ggbjgct dur;ng:a 20
' minute periédvathagh meeti#gtﬁ
| Bach mesting also served to continue the developing .
rélatiqnéhip;and‘help_the subjeg;{¢qP§$Qith immgd;aﬁef;;;;_w:'"
- probl ems, Wh_i.c;f?‘ .i.n turn .c.a_‘,%é%d ,t.hé,, subnecttobegln showing .
signs that she valued the friendship and gradually was
feeliné”méfe”aﬁd ﬁote‘comfﬁrtaﬁié,with_theﬁ¢qunsé£§§4§ndﬂiﬁ;;‘

the counselor's residence.

g
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The counselor worked steadily on such things as encouraging
the student to be more regular in her school.attendance and
complete home work assignments. Since a lack of funds .
always seemed to be a complaint of the subject's, the
counselor set up a token reinforcement system-whereby the
subject could earn éoints for every full da? of school
attendance,.every'assignment turned in complete'and‘on time
receluiné a grade of C or above, every test pdper exhlbltmng
aC or above grade, and every sesslon Wlth the counselor
for whlch the student was in the.appomnted place on tlme.

The points accumulated could be cashed 1n.fordthrngs of;the
subjeét;s choice suoh.as hooks,kmagasines, cigarettes,

movies, etc. Aithough the oounselor Qas unaware of'it at
the time, this approacn was doomed to fallure“becauSe of the

subject's Sklll at manlpulatlng her parents. Slnce the

counselor had no control over the amount of money the subject

was able to wangle out of her folks on the sly, the mot1vat1ng

factor of the token relnforcement schedule was defeated

.-x,

> .; Al
i NENEAEY

earn1ng extra money also mpt w1th llttle success.‘ The student _'

RSN

made numerous remarks about w1sh1ng she could flnd a part—tlme

i TRE L b

565L' The counselor responded and questloned the_subject.

ol - i ) . FUET s aend
urr_': X A e L R - ':’ " ,A_" .
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about marketable skills. The student's artistic talent

seemed to be the most promising possibility. The counselor
contacted a friend who owned a snak shop—grooery store'in

a college dorm and it was worked out that he could uee

somecne with ar*istic talents to make some decorative

postere and signs for the store. -The subject was enthusiastic
and excited about the joblfirst, but whenvitgactually came
down to getting the job done, she conldn't come through.

In splte of the above-mentloned.frustratlng experlences;
the relatlonshlp cont:nued.to groﬁ. The contlnulng efforts
and 1nterest of the counselor had a __;x‘po51t1re‘effect on
the subject, and the counselor learned a great deal about

~the teenagerbthrough these experlences.

The subject began to open up more and more.1n‘her
communlcatlon Wlth the counselor, dlscus31ng school probleﬁs,

famlly confllcts, boyfrlends, and flnally even the drug

LT
RN P

1nvolvement.' Slnce the subject is resentful of authorlty
'figures, the counselor malntalned a non—dlrectlve cllent- :
centered approach, empathlz_ng and polntlng out 1rrat1onal

SN oA 2 Lo dn ceRU R RS A

thlnklng, but in a non—judgmental way.'

Ly D NP G IRtY 1 Foleo BRI L0 kA

Shopplng trlps, outlngs to the beach dlscu551ons of the -

syt -

subject s astrology 1nterests, pralse and admlratlon of the

we es .
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student's art work, academic assistance; in general sharing
as many experiences as possible with the subject servedfto
enhance the relationship.
As the subject continued to feel more comfortable in
the counselor's presence, she also seemed to feel progressively
ﬁore at ease in the counselor's placé'of residence. Dufiné
thé.first few visits, the subject-behaved as‘é'guéét asking
to use the bathroom, etc. The couhseldr,»hoﬁévef, pefsisféd
in a "make-yourself-at-home" campaign. - Graduaily,>the’§ﬁbject
ceased asking pe;mission‘and“beéan to take her pgesence
for granted. She was encod:aged.to heip,héréélf‘when thef
coffee pot was on, raid the refrigerator if'shevlikéa;‘éﬁé
accompanied the counselor. on wﬁiks'witthﬁéycéuﬁsélof's:
dog; she retrieved the mail from the‘boi whehigoiﬁg:by::.
she answered the telephbné, operéted thé'TV and été?e&f?éﬁﬁgf
she smoked fewér and fewer cigarétfeﬁ»as tﬁé Qeéks Qéﬁffby.“
The counsélqr make it a péinf.td piééé éléé£ a;htféyé' ﬁ;
out'when_thé Subject was aﬁéVtéxviéif;.-Oﬁﬁ}éﬁﬁfﬁiﬁé;¥f§m.
driGihg the éﬁbject home,‘ﬁhé ééﬁhséi6f waaiayébﬁﬁg5théi{Hﬁ;T
number of diéérétte'ﬁﬁttszffEhe éﬁ%ﬁéé£;§ £:;£d i; théyA“T
~ashtrays aﬁa_reco:d.iﬁién tﬁéféhéiﬁfféproaﬁé;a i£;f;é;;;ﬂ"-T

III.
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D. Results
By first obtaining a representative sample of the

subject's anxiety 1evel in different settings (as evidenced

by the number of cigarettes smoked), the counselor established

a basis for evalueting thetsuccees of efforts to’enaple_the
‘subject to feel comfortable, relaxed, and seoure in-the,

company of the counse}or aod invthe new enyironmentelﬂsettipé . C
»of the oounselor'é plaoe of residence.

 As can be_noted.in Figure III the number>of.cigarettes

smoked by tﬁe eubject duriné a 90 minote period io the
counselor‘s residence has leQeled off'efter'l3vweeksltgtﬁ
- between one and three which_is oomparable to tﬁQ number_
sﬁoked in thevenvironment where‘the sobject,waefoopdrto‘
be'most comfortable'(her own‘bome when'no‘one‘else was .
present); thus ;ndicatihgjthat theYCOuoeeior~hes eoeoeeded],,
in'lowering the.subjeot's anrrety to:a»cogﬁortab;e leveih

in the new environment.‘ | _e

ﬁue to the: short oerlod of tlmeobetweeé_pre'ahd:post viir

.testlpg, §ery llttle over-all Changé,iéoeiiééﬁﬁ;gnrﬁhe M¥?I6 
However,‘ a- few s;gnlflcant changes:eeem'totggéportefheéJ;io
counseror‘e.flndlngs. Spec1f1cally,¥the Aokiéty'eeeie :%eﬁl

T score dropped from 73 to 64 from pre to post test reSpectlvely.
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The Critical Item Scale, indicative of serious mal—adjustment,

showed the extremely high score of 22 on-the'pre-test and

came down to 12 at the post-testing, still high but certainly.

evidence of significant. change. 'The LB scale (Low Back)

is 1nterpreted in the MMPI Reference-Guide (Institutefdf

clinical Analy51s, 1970) as. folloWs..“PatientsrwhO“have-an**«“

-

emotional need for remair 1Qg 111

especiaily whehfthe.elementi
of'secondary,gain?‘is obvlous,vvery.frequently predﬁee a

neurotic type Profile combined-withjan-Lﬁ scbfe:eflli:or.;;gJ‘
more..." The subject’'s pre-test LB score ‘was. 14 the post—test

score dropped,to 11. The counselor views. thls change as:
especially impOrtant in thatythe:studeht tends’toﬂdse.her
socially unacceptable behav1ors to get what she wants. .

attentlon, sympathy etc. as dlscussed earller in this- paper.f‘

The use of unconditionalfPOstive‘regard~in the\ccuneélinﬁ

» relatlonshlp was: dlrected toward conv1nc1ng ‘the~ sub1ect-that

she 1s worthwhlle 1n herself. that she doesn o have to- be

neurotlc, or welrd Ainy order to be accepted and cared about.

The drop 1n the LB scale score suggests tnat the subject

’.1s beglnnlng to feel less need for- “rﬂmalnlng 1ll.m

The student s acceptance of +he 1nv1tat19n to- dlixre w1th
the counselor represented a. successful concluslon to the
counselor's'preliminary'efforts,

e
| 93
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CONCLUSION
The philosophy represented'by the old saying ——‘Prevehtion
is the Best Medicine —-- can be applied to the social disease

we call Juvenile Delinquency. By learning toVidentifyfits'

early symptoms-and treating it before ‘it developeﬂinto’“

somethlng more serlous. Juvenlle Dellnquency can  be’ prevented.

Although the subject in thls study ‘has no cr1m1na1 record
chahces are she wouldvnot have-madefitﬁthroughfhigh~sohoor’
without getting;into trouble‘Withntheélaw;-i'

By recognlzlng the sxgns ‘and referring the etudents early
for spec1a1 help, the hlgh schools can: play an- 1mportant B
role 1n the dellnquency preventlon effort; but only 1f there.
is a oompetent referral source to Whlch the school ‘can’ make*ﬁ
its’ recommendatlons “ d'e**li¥55* ;5‘ldﬁfaaffihg*i'-l

The- Dellnquency Interventlon Project 1s the tynp of

-workable plan Wthh could be. 1ncorporated 1nto hlghaschooléﬂV

all over the natlon It 1s both 1nexpen31ve and eff1c1ent?“é‘

but above all 1t haq heen vroven effectlve byuthree years of

research in. dealing w1th dellnquent-n*one youths.
This case: hlstory ig: Just onerexample —-= a’ test1mon1a1 --ﬂ

to the value of Dellnquency Interventlon.
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ABSTRACT

This is a study of a white, male, fifteen year old high school
sophomore who, because of certain deviant behaviors, (i.e.,
drug usage, truancy, running aﬁay from home, and promiscuity).
came to the attention of school guidance pPersonnel. The sub-

ject was subsequently referred to the Delinquency Intervention

Project.

Certain treatment methods were used to approach behavioral
objectives which would enable the subject to functlon morsa
acceptably in the home, school, and coﬁmunlty;- The subject

was pre-tested on the MMPI (Minnesota Multiéhasic Personality
Inventory) to classify the student into a BehaVior Categoryv(BC).
Several MMPI scales were selected as behavior category predictors.
Treatment was administered accordlng to a strategy shown to be

effective for that partlcular Behavior Category.

S ey

Treatment objectlves ‘were to m061 the sunject S behav1or.

toward acceptable standards. ﬁItWﬁas*béﬂieved”that if treat-
: S T AR A -

ment was successful, poet—testing on the MMPI would reveal a

significant change:in‘scores relevant to the behavior,category.

-89-
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TNTRODUCTION :

This case first came to the attention of the Delingquency
Intervention Project,in November 1969. The snbject was
exhibiting behaviors in school, home, and community-which
were unacceptable'(i.e;, arug use, ‘truancy, running away
from home, and promisouitf); At that time, the‘sﬁbﬁeet was
assigned to a “blg brother“ tYpe counselor from the Delln—ii
guency Interventlon Progect and an MMPI was admrnlstered.L:

Treatment strategy at that tlme 1nvo1ved prlmarlly a:

"b1g brother“lrelatlonshlp whereln the-subjectﬂwas_encouraged_h
to discuss hrsrproblems.With_a connselor who:wouidtthen
attempt to teach thevsdbjecthhow he might ccpé=wi£hféuchs?‘*"'
'problems;h |

Treatment in the initiai stage wasiaxnon—airective;:nonsﬁbh.
1nterventlon strategy;91nce the subjeot wasxlnvolvedilnhi;
another treatment program at that tlme.; Ituwas bélleveﬂ that_a.

non—dlrectlve, non-lnterventlon approach woulﬂ be move appro~

~pr1ate to the subject than dlrectxve»grntervention treatment

'51nce the 1atter mlght ob ste the subject}f'

The subject was 1nvolved 1n the ‘ase’ of drugs. ?ﬁé*ﬁ

gapparently uses drugs to escape ‘an’ aver51ve home 51tuatlon.

P
T - 'vwwx*“ﬂ Al L

his”hehav1or.J He seems to flnd 1t dlfflcultkto copizw'th hls
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home situation whereas life outside the home is rewarded by
lack of discipline, and a relative independence that the sub-
ject seeks.

However, the subject has a need to love and to be loved.
He perlodlcally returns home to attempt a reconc1llat10n but
eventually returns to the "streets" and his maladaptive |
patterns of behav1or. H1s need to feel worthwhile to hlmself
and to others is characterlzed by hlS w1lllngness to work
when given the opportunlty, and by hls efforts to test the
51ncer1ty of the counselor and s1gn1f1cant others. ThlS
youth seeks lndependence but 1s dependent. He lacks 1ns1ght
into the consequences of his behav1or, and compllcates hlS.‘
llfe by the use of drugs, and his 1nablllty to adapt to
challienging situations. | | |

In January, 1971, the subject was w1thdrawn from schooluﬁ'
by his parents and admltted to Anna State Hospltal.' At that*

tlme,'the famlly doctor dlagnosed the subject s condltlon as

Hserlously debllatory due to repeated drug usage.~ Thls c1rcum—

~ standce removed the subject from the pervue of D I P temporarlly.'

After a short stay in the h05p1tal (perhaps 2 weeks) the'
subject ‘was : released ‘to - an - out—patlent behaV1or modlflcatlon SRR

program de31gned and admlnlstered by hospltal 1nterns. however,*‘

Athe cont1ngenc1es de31gned 1nto the behav1or modlflcatlon pro—

gram (See Appendlx D) proved to be too severe for the subject =3

- coplng ablllty. Consequently, he left home and returned to hls

ylstate-hospltal.)

street scene. (The subject later admltted that he agreed to :

the behav1or mod. program 1n order to obtaln.release from the

‘oot 10k
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On January 28, 1971, the subject's parents telephoned
the Delinguency Intervention Project director to determine the
subject's whereabouts. The parents were referred to D.I.P.
by the local drug crisis center. Consequently the subject was
located living outside the home, using drugs, remaining truant
from school, ana engaging in a variety of delinquent‘behaviors
common to the drug subculture. It was at this time that the
subject’'s parernits declared him 1egally "delinguent"” threugh
the Jackson County Court and requested that eldelinquency,‘
petition be prepared in order to relieve tne pafents of
responsibility fcr his delinquent acts.

During the first week of Fenrnary, the subject‘was .
contacted and encouraged to come to the D.I.P. project offices
to discuss his present status. He agreed to db’sb and- a
meeting was called with this D.I.P. counselor, the subject,:
and the project director. At this time, the subject expressed
a willingness to alter his behavior. fHe4WaS'ﬁhenlfe-assigned~
to the Dellnquency Interventlon Project.

. On previous occasions, the subject had .been tested on the
Minnesota Mult;phaslc Personality Inventory_(MMPI).' However,
since his last- testing; certain.methdds hadfbeen implementedn“
Within'the'projeCt which,pdeidedwelessifice;ion and7£reéfment
not previously used. Prior to testing this subject 6n this"

occasion, an analysis wasfmade into his previou5~test profiles

"using A Manual for Dellngpency Interventlon Counselors (deleY}'

Parker.,Wllllams. O'Neill, 1970). ~-’>A= L V'inffﬁ

ey 108
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aAn analysis of previous scores (November, 1969) on the
MMPI indicated the subject nerited clas51f1cat10n into

Behavior Category IT (See Appendlx A). The subject = emotlonal

dlsturbance index was 149, w1th an 84% probabllltj for moderate‘

disturbance. Clinical scale analysls rthaled the subject

had a marked propen51ty ‘toward dellnquent behav1ors.a

The hypothe51s was that successful treatment would be

reflected by. changes in MMPI scores approprlate to the a531gned

behavior category objectlves.f'Thls concept 1s explalned 1n

the methods“ section of thls paper.‘“

THE SUBJECT:

The subject is a white, ‘male, flfteen year old: sophomore

in Carbondale Communlty ngh School. His ma1nad1f£1culty-11es

in’ h1s repeated use of drugs and assoc1ated maladaptlve be—‘

qtay1ng away from home,-

and acting out. These behaV1ors 1n turn . create an 1nab111ty

and the commun:.ty.»

- The subject is characterlzed by anx1ety, fear, 1nternal

'confllct, a poor self—concept, and a’ generally negatlve at— o

titude toward hlmself-and others.s~He'1s w1111nq - verhallze B

that somethlng is wrong but cannot understand why he‘keeps

' gettlng 1nto trouble..

He. 1s demandlng and unsure of hlmself and others but has -

.the capaC1ty to,form satlsfactory 1nterpersonal ralatlonshlpsf

-.Whlle he is Capable of assumlng some responsiblllty for hls'”V”

he is 1ncapable of carrylng them out conslstantly.‘

-‘l£<.‘ _;ICNER
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He has status and prestige concerns, but is able to think about
the future in a relatively realistic way, although there is

PR RN

some distortion. ' : | - Ai..‘:\

His many experieuces leading to the develepment of fear
and avoidance have generalized'so:widely that anxiety appears
to be constantly with him; ‘His behavior is frequently dlrected
toward resolving immediate pressures Wlth llttle thought to
long-range consequences.

His achievement was high in elemehtery scheel but‘efter'
entry into high school, he began to achleve below hlS capac1ty.
Hls repeated dellnquent behaviors brought him to the attentlon
of school authorities who originally referred him to the D.I.P;
in November, 1969.

The subject's family consists of mother, step~father}
older brother (18 yrs.) and youngexr half—brother‘(ll yrs.f..
"His eiéhteen yeer old brother also uses drugs; There is some
evidence that the parents 1nadvertent1y relnforce drug use
among  the boys. Drug use has becnme a monumental 1ssue espe-
cially with the mother.‘ Consequently,'the issue recelves a |
great deal of ‘atteation. | -

On those occaslons when the subject is er1ng away from:
home, he "crashes"™ wherever he has ready access to drugs. ‘Hé"
has been hospltallsed ‘on one occas1on for hepatltls. He seeks
the company of older girls"” whom he exp101ts sexually. He does\

not work but chooses Jﬂstead to sell drugs to obtaln hls

spending money. His llfe out31de the home 1s at best translent
A

Lok
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TREATMENT SETTING:

The treatment setting chosen was one which enabled
the subject to feel most at ease with himself and the

counselor. The counselor operates a small store where

the subject became employed.' This afforded aally contact

w1th the subject as werl as expos1ng h1m to a var1ety
of soc1a1 transactlons._ additional settlngs wereﬂ,
establlshed perlodlcally whichoincluded'communitx_facilities

(parks) and the Center for the Study of Crlme{ DelinquenCy,;:

and Correctlons, Southern 1111n01s Un1vers1ty, Carbondale;.~

'Illln01s.

PROCEDURE :

bnbMarch'23, 1971, the subject was re—teSted on the'MMPI.J
His emotlonal index at . that time was 92 with an 82% probablllty
for s1gn1£1cant d1sturbance, and an 1ncreased probablllty

for dellnquency H1s Anx1ety Index was 91, hls D1ss1mulatlon

-'Scale reglstered 15 and hlS Ego—uefens1veness Scale measured 39.

(See Appendlx‘B). On the bas1s of these data together: Wlth i

~base11ne behav1oral observatlons, the subject was classlfled'

blnto Behav1or Category II, and a treatment program was deslgned-A

The prlmary u1fference between a BC—II and other subjectsﬂ

‘1s that a BC-II 1s characterlzed by h1s anx1ety (Bureau of

Prlsons, 1970- Quay and Parsons, 1970).” Consequently,ia;

program.was des1gned that would reduce anx1ety and estab11sh

a reallstlc self-iqgjept.~
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The treatment objectives under this program were:

1. To reduce or resolve subject's internal conflicts
2. To reduce subject's fear of his own needs and impulses.
3. To modify self-image in direction of greater capacity

for enjoyment and happiness, sense of personal worth
and potential to self and others.

4. To foster greater awareness of actual strengths and
weaknesses.

5. To develop more accurate perception of who subject
is and who he really wants to be.

6. To increase level of‘fuhdtioning in home, school, and
community.

bne of the objectives was to improve the subject's ability
to function in his home. ~Meetings with the subject, his‘brother
and his patents were instituted to attempt a family integration.
The counselor and project director were co—therapisté for this.
groué. Individual counseling of the subject was continued as
well.

Reinforcement (i.e., getting paid fornregularly worked
hours, soqial rewards.such as boat ridesj, was administered'
for appropriate behaviors or'appréximatidns of app;qpriate
behaviors that were consistent with treatment objectives:

IndiVi@pal\gounseliqg with the subjeqt‘wastbased on the’
prinéipals of Reality_The:apy (Glaésex,lQGS)Q- Réality‘Therapy
teaches three bésic steps to successful treétment:_

1. Become inﬁolved.with,the‘patiént

2. Rejection of unrealistic behavior but acceptance .
' of the subject and maintenance of 1nvolvement.

3. Teach better ways to fulflll needs;'”

106
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Reality Therapy assumes that two basic needs operaté in all
of us:

l. The need to love and be loved.

2. The need to feel that we are worthwhile to ourselves
and to others.

(For a more detailed description of Reaiity‘Thérapy
see Appendix E).

A primary objective fof this BC-II subjecﬁ'was to improve
his functioning. Itbwas believed that éthér.BC-Ii obﬁectives
(i.e., reéolution of internai conflict;'rgdpction of fear of
needs and impulses,-more accurate_selfvperception) wdﬁld be
reaéhed as a result of the primary objective.

The subject was encouraged to re-enroll in school ih the
Fall Term, and to pursue an educational endeavor which would
support that enrollment. He was instructed to participate in

‘weekly group meetings with parents and brother, and to seek
gainful empioyment (the job at the counselor's store wés'temp6¥
rary employment used to shape pre-vocational skills, i.e,;;
work-habiﬁs). o _

Various oﬁtSide agencies such as (LIFT) a teaChef COfpé

- program, and SYNERGY (a drug crisis center) were utilized tél
facilitate ‘treatment. Through group seééionéhahdiihdiﬁiéﬁal‘
counselingf:thexsubject‘was“reuﬁiteaniEH'hfs”féﬁiiy undér £he
following conditions: ‘ o o » |

1. No use, sale, or storing ¢f=arﬁg§“in %hedhbﬁe;

2.  The subject must conform to théﬂ;ulésfpf.fﬁéihome,

+ i.e., each member is expected to maintain his pPersonal
living areas. - . : : .
3. Subject's peefs‘canﬁot ~ome tolkhe home.

4. Subject is qam)!p come home undér the influence of

« drugs. g | ' 107
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In return, the subject's parents agreed to continue weekly group
therapy sessions to gain insight into their actions.

The subject was taught better ways to fulfill his needs

other than through drugs. He was expoéed to a variety of social

situations and encouraged to participate rather than withdraw.

Participation in common social interactions was rewarded, with-
drawal was not. The subject’Wae taught through ccunSeling”that
while some behaviors were socially unacceptable} they“were‘not'
necessarily "bad". "Good and bad" was-not.the*iesue. Success

or failure, that was the issue.

The subject was encouraged to explore the'consequences of
his wvarious social encoﬁnters and rewarded when he displayed the
proper attitude‘toward such conseqUehces. Treatment of the sub-
ject, his brother, and subject's parents'?roceeded until the

termination of the project in June, ~1971.

EVALUATION.

A pre—test and post—test MMPI was admlnlstered and pro-
cessed at I.C. A. (Instltute of Cllnlcal Analy51s) } The MT
(multlpha51c lndex), the probablllty statements of dlsturbance,
and the tendency toward dellnquency as me sured by cllnlcal

scales 4, 8, and 9 were used as *rlterla. Successful treatment

was measured by the degree to whlch post-test scores approach
the norm.

Scales for cla551flcatlon in partlcular Behav10r Categorles
were selected ‘on the ba51s of the degree . to which they differ-
entiated between %shavior Categories, as well as their ability

108
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to show an adjective similarity to a particular category de-

scription.

A Manual for Deliinquency Intervention Counselors, (Pooley.,

Parker, Williams, and O'Neill, 1970).

Individuals whose pre—test scores are within the range
estabiished for a Behavior Category are classified acco:dingly.
The priﬁary scale in BC-II is thevAIl(Anxiety Index)
(Walsh, 1952). This index distinguishes between other cate-
gories in that individuals scoring within this category are.

charac’' rized by their anxiety.

The Ed (Rgo-defensiveness) scale (Dishman & Dunlep, 1967)
classifies individuals into a Behavior Category because of its
ability to detect subjects who are being overly:candid; self~
critical, covert or selffdepracating. These,attributes:are
some of the characteristics'ofva BC-ITI youth (Quay and Parsons,
1970) . | | |

The Ds (@1551mu1at10n) scale (Gough, 1954) class1f1eu
1nd1v1dua1s 1nto BC - II on the bas1s of 1ts ab111ty to dlffer-

" entiate between verballzers and non—verballze:s; BC—II youth.
are verbalizers. R | Iwn o S

These sea1e=‘towether w1th behav1ora1 data were used fo
claSS1fy the subject into behaV1or Category II. .MMPI sclaesll
(L, X, F, Q) prov1de ‘an 1ndicator of the valldlfy of responses
to the MMPI, thus increasing the probability of proper classxev

fication. When scale scores drastieally‘differ'from'knOWn

1109
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behavioral data, a check of the validity scales may indicate

the subject is faking-good, faking-bad, or malingering in his

test-taking behaviors, or trying to preseht a facade of

normalcy inconsistent with his behavioral data. In this case,

adjustments on appropriate scores are made to determine proper

classification.

 RESULTS.

Post-testing following treatment of this subject indicates
that-he scored 96 on the Multiphasic Index, and has a probability
for signifiéant disturbance of 36%. His AI (An#iety Index)
registered 58; he scoréd 11 on the Ds (Dissimulation) scale, and

55 on the Ed (Ego-defensiveness) scale. The sccies on scales

Pd-4, Sc-8, and MA-9 (pelinguency Triad) indicate.a reduction
in probability for delinguency (See Appendix C).
- Post—testing scores.compared to pre—test scores appear to

substantiate the hypothesis (see Table 1) .

SELECTED MMP 1 aCORES FOR SUBJECT IN-
BEHAVIOR CATEGORY II

MMPI

o S PRE  POST S
SCALES “NORM 11/28/69. 6/7/71 .. CHANGE -
T | 93. . 58 . =35
ps 38 or less 32 11 =21
ED . 45 to €5 25 55 +30
MIT R 65 to' 72 149 98 ~53

;ill 110
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MMPI PRE | POST

SCALE NORM 11/28/69 6/7/71 CHANGE

PD-4 : 40 to 60 95 95 0

sc-8 : 40 to 60 98 58 . -40

MA-9 40 to 60 917 61 -30
TABLE 1

DISCUSSION.

These data suggest the subject has a good prognosis for
continued adjuetment. Whether progress will be maintained out-
side the oounseling condition depends on two main factors: the
consequences that are attached to demonstrations of his ablllty
to stay away from drugs, and the consequences attached to his
functioning in a family situation.

In view of these factors, it was believed that a chahge in
environment would behefit the subject‘upon'termination of the
D.I.P. project. Therefore, the subject was encouraged to enroll
in a drug therapeutic community at Tinley Park, Illinois, operated
under the aegis of the Illinois7Drug Abose Prodram, Department
of Mental Health. On Jﬁly 15, 1971;:the subject volunteered to
enroll in the program. S | R

The subject will remain in this program for an indefinite
period of time dependlng on the rate of hlS adjustment. Durlné
this time, it is ant1c1pated,that a.more.satlsfactory home
atmosphere can be established. Consequently, he may return to

a more stable home env1ronment and be free of hlS drug problem.

1
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ey SELF-DEFEATING LIFE PATTERN IN WHICH THE ABILITY TG CHARM AN ~ -~ . $K

| - 117 381
]: lC F_| &k | w1 | b2 [ wvs | eo4 | me5 | pae | P17 | scB [ mae | si0

\QT.CE TO PHYSICIANS: The MMP! persanality summary is not definitive, byt when _viewed as part of the tatal clinical picture,
.




~-106-

1000 €. Brosdway, Glendale, Calif. 91205

INSTITUTE OF CLINICAL ANALYSIS MMPI - ICA REPORT

T0 PHYSICIANS: The MMP! personolny summary is not definitive, but when viewed as part of the total clinical ricrure.

wll Toxt Provided by ERIC

0 AGE 159 MALE, 03/18/71 0089482 01623 07 01 [|120
5 115
. COMPUTERIZED TECHNICAL DATA 110
¥ SCORE PAGES
5 —‘05
THE SCORES PRINTED ON THIS PAGE ARE PRIMARILY USED FOR RESEARCHe
0 ALTHOUGH THE PRINTED REPORT INYTERPRETS THEIR NUMEROUS AND COMPLEX 100
CDNBINATIONS:’ THE CLINICIAN MAY WISH TO STUDY THE NATURE OF EACH
SCURE——FOR THIS PURPOSE REFER TO THE MMPI-—-ICA REFERENCE GUIDE,
) WHICH IS AVAILABLE ON REQUEST. THE SCORES ARE LISTED IN RAU"SCDRE 95
FORM UNLESS SPECIFIED AS T"SCORES.
0 _ x S S oo
5 INDEX OR SCALE—— SCORE—~ NORM— 85
Al ANXIETY INDEX ocoeecveoccccvvscccscscscsccce 91 eesevoecsvcee SO 80
0 IR INTERNALIZATION RATIO ecccccccescece 95 eeocoocccocee 1000
A~ ANXIETY—-REPRESSION RATIO :
5 A FACTOR—=T SCORE ceeccccscscccsccsccse 50 eccvecenescee 45 TU 54 75
R FACTOR~~T SCORE ececccccccccecncscccee 68 ecccccsccese 45 TU 5S4
0 ES £GO0 STRENGTH%-—T SCORE eeceesceccoance S1 ®eccosceccccee 60 DR MORE 70
! TR CONTRADICTORY RESPUNSE cecescscseses X eeevcesceccse J UR LESS
F—-K DISSIMULATION INDEX ecesccvecscccccecee - 12 cecsccccsscsce —12 TO +8
5 DS DISSIMULATION SCALE eecccvcncccccccsce 15 eccowoncoenre 35 OR LESS 65
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Family Program for Subject(s)
Admlnlstered Under the degls. of Anna State Hosp1tal

1. Attend school all day. S in fulfilling his end of the
contract is to attend schcol alllday. All day in school
includes B8:30 A.M. to 3:30 P.M. S will be taken to school
each morning by his parents. There afe to be no exceptions.
to S§'s not attending school unless he has been seen by-a‘d
physician and declared ill enough to remain home._ During
the regularly scheduled lunch hour'at sohool, S mav‘ieave
campus to purchaselhis lunch. He will return to the;campus
to attend classes once the 1unch period ie over. The oniy
‘exception to,the above will be if ‘there is a;eohoollsponSofed
field trip or classioom related'trip for whioh he has prior

parental consent.

2. _Attend school every day. The same conditions under the
attend school a11 day statements are, in effect} the. same for
attending school every day. | .

3. Directly home from school. S is to r1de the bus home

from school every day; He may , however, attend approved after'

school act1v1t1es, 1f he obtalns perm1351on f rom hlS parents in

advance.

4. Two hours of stﬁdy in his room (Sunday through Thu;sday

night). S is to study in his room two hours each day either
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before dinner or after diriner. He is required to study Sunday

through Thursday nights. After the. study period, S must present

his parents with written verification that he has studied.

This written verification may take two forms. He is either

to take notes on an assigned rea.. ag assignment, or, if

written work has been assigned, he is to show the completed

written assignment to his parents. On each study night there

must be a written record shown to his parents. Shouldd S
not have any assignment for a given subject, he is to read
up on work assigned before he entered school and is to
present written evidence of this work.

5. Overall grade of B or better. There will be daily reports

from his teachers mailed to S's parents of S's academic

achievement in class on that day. There must be acceptable

marks madé in each class for which a card has been received.
The acceptabie grade level will change appfoximately every
week until the permanent requirement will be a B average.
The changing of acceptable level will be‘communicated to s

by the Program Advisor. The daily reports, bécause they are

mailed, will usually be one day '=te. This means S will

be accountable for any day's grade the day aftexr the grade
was given. Each night S and his parents will go over the

daily report cards together. Once‘§ has received a B average

for one 9-week ¢grading period, the teachers' daily reports

and two hour study periods will be dropped fror the program.

6. No drug'uSage evident at any time. S is not to use

,+] drugs. At no time should his behavior indicate he has taken

ERiC‘ drugs. It is S's responsibility that at no time should he act.
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talk, or look as if he is uwuder the influence of drugs.

7. Weekends at home during the day. S is to spend both
weekend days at home with the following exceptions: (a)‘Those
h¢ ars on Saturday which he .s working at his part-time job,
(b)Y if he has permission from his parents to attend an approved
activity. This permission must »e obtained in advance of the
event. (c) Until such a time as 3's grades and behavior war-

rant a partial lifting of this condition (that time will be

decided in a joint meeting of all parties concerned), S is to

remain home all day on hclidays. The day of the week on which

a holiday falls determines what S should be doing on that day.
For example, since Thanksgiving falls on a Thursday, S is
responsible for two hours of study time that night and must
reméin at home both during the day and evening hours. Sﬁould
a holiday fali on the wezkend, then S may go out‘at night
(until 12 P.M.) provided he has fulfilled his responsibiiitieé
for both the preceding week and that particulaf day .

8. Part-time job on weekend. S is to seek and obtain a part-

time job on weekends. Ideally, the job should be on Sétufday.
All money earned is to be kept by S to spend as he wiéhes
(except for drugs). He may save his mbney for avcar, buy
clothes, etc. S is to Jjob hunt between 9;12 A.M. on Saturday

and keep a written record of his efforts. His parents will

take him to town and pick him up.

9. Room clean up every Friday niéht. £'s parents will check
his room each Friday night after suppoer. If the room is clean

and straight and S has E%Bjﬁllea the past week's requirements,
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then he may go out that night until 12. Should the room
fail to pass inspection, S will lose his Friday night out.
His parents will decide on what constitutes a clean room

after S and his parents get together and discuss what

constitutes a c¢. 1 room.
10. Assist father in Sunday chores. S is to assist his
father in chores during the day Sunday. These chores may

vary from Sunday to Sunday but the decision as to what
chores S is to do is his father's. Primarily, the chores

will involve assisting his father in cutting wood and

yard work.

ll. Start stove or oven at 5 P.M. weekdays. 5 will start
supper on weekdays when requested by his mother so that
the family can eat an early supper.

Parents Will Do:

l. Provide a weekly allowance of $15.00 on Friday night if

S has met all of the conditions agreed upon in this program.
This includes acceptable daily grade reports, a clean room
when inspected Friday night, etc. The money is to be

paid S8 after the room inspection and before he goes out

on Friday night. The $15.00 includes lunch money. If

the allowance is omitted, 50¢ lunch mcney will be giyen
each day. Should S receive an A-average on his nine-week

report card his allowance will be increased.
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2. Allow S to go sut Friday and Saturday nights from after

dinner to'%he legal curfew (12 P.M.) S may only go out on

these nights if he has successfully completed all his respon-

sibilities during that week. His parents will take him to

town and pick him up.

3. Drive S to tiwi. when necessary. Provided S has fulfilled
the responsikilities listed under S Will Do his parents

will provide transportation to and frcm town on weekend
nights and to any activities of which they approve.

4. Promise car usage when S is 16. Provided S has maintained

a B average and is successfully ﬁeeting the other conditions
to which he has agreed, his parents will provide him either
use of'their car or permission to purchaSe a car with his
own money and allow him to purchase car insuran¢e'under
their policy. S must purchase hisrgwn inéﬁrance. S must
have completed a student driver's-coﬁrse”atvthe high scﬁool_
for the above cOnditions to_be-méf;

5. Allow use of phone. S will only be allowed to use the

phone on those days on which he has completed all that is
regquired of him in this contract; for exampié, he received
‘acceptable grade reports. - This'aléqvapplies t6 incoming

calls for §

129 ©
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6. Allow use of the house. § may use rooms in the house

other than his room only when he has met the same conditions
covered under #%. This condition includes the living room,
T.V. set, kitchen for between meal snacks, record player,
etc. Should there be a record player in S's room, it should
be moved out permanently.

7. When 16, allow a summer job away from home. If S has

finished his sophomore (2nd semester) and junior year with
a B average, he may get a summer job away from home that
has been approved by his parents. S must also have not
shown evidence of drug usage during this time.

8. When an A-averade is made on report card, S may_ stay

over night at approved places on weekends. S will only
be allowed to spend the night away from home under the
following conditions:
a. he has made an A-average on the preceding 9-week grade
report.
b. +he reguested night is on a weekend or holiday.
C. the place S wishes to stay has approval of his
parents.

9. One weekday movie. S will be allowed to take a date

to one movie during the week under the following conditioné:
a. his performance during that week up to the night
of the movie has been satisfactory (grades, study

periods, etc.)

+ ge
b&ﬁtl!e has studied for two hours after school and has
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presented written evidence of his efforts.
S and his date will be taken to the movie by his parents.
They will be picked up before 11 P.M. when the movie has

finished. The date must be a girl enrolled in high school.

10. Daily Check Sheet. A daily check sheet will be provided
by the program advisor. What each party has done for the
other will be checked and initiéled by both parties. ‘Should',
§ fail to meet any of his daily requirements»he Qill’lose all
privileges for the néxt seven days. For example, if S fails
to maintain the specified daily average-on teacher reports

- on Wednesday the iBth then he lwuses all the thihgs his parsnts
w'1ll do for him until the following Wednesday ﬁhe 20th. in |
order for him to gain his privileges back that followihg ‘
Wednesday~he rmust have mét all that is required of him from-
Thursday the l14th to Wednesday the 20th. He_would_not, of
course, go out Friday and Saturday nights of that week. The..
loss of privileges for.seVen days will be for S's failing‘
to meet any requirement listed under $ Will»Dof Each infraction

starts a seven day loss of privileges from the day the infraction

¥
;
f
:
{
!
4
!
;
H

starts a seven day loss of privileges from thé'day~the infraction .
occurred. -

Notes on Recording the Items

1. Each item circled for a particular day is to be checked
as done or net done. If done, both parties should initial the

item in the place provided.. If'not_done; the person who did
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not receive the benefit is to make an X instead of initialing
the space. |

2. The circled items for a particular day are to be gone over
after supper on that day by both parties. The items after
supper for a given day are to be checked at supper the following
cday.

3. Omne X in a day under S does mean S los2s all privileges

for the next seven days. Each day is to be recorded as a

separate event.
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REALITY THERAPY

Reality therapy is successful when the patient is able to

give up denying the world and fulfill his needs in society. To

face reality and fulfill these needs a person must have someone

whom he knows cares for him--preferably a group of.people.

The basis of reality therapy is helping patients fulfill
two basic needs:
1. The need to love and be loved.

2. The need to feel that we are worthwhile to ourselves
and to others. '

N\ person must learn td fulfill these needs in a respcnsible way,
i.e. he must not deprive others of the ability to fulfiil their
needs. For the therapist, this ﬁeaﬁs acting in such a way that
the therapistés beﬁavibr is gohsistent with his demands.

Thrée main steps for the reality therapisﬁ:_

1. Béqome involved with the patient.

2. Reject unrealistic.behavior but still accept the
‘patient and maintain involvement with him.

3. .Teach the patient better ways to fulfill needs.

I. Involvement

Thé patignt will test the sincefity of the therapiSt.f The
therapist musf be ablé,to withstand ekﬁenéive_criticism by the
batient. The therép&ﬁt ﬁuét.first'accept the patient uncriﬁiéélly.

He must understand and notibe frightened.by'aberrant behaviocr,

e
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since discussion of irresponsibility with a stubborn patient,

before he is ready to change, serves onliy to encourage the

patient to justify his action.

II. Reject Unrealistic Behavior

Once therapeutic involvement is achieved, the therapist
can insist that the patient face the reality of his behavior.
He can point to the unrealistic aspects of his irresponsible
behavior.

A patient may argue that his actions are right, or agree
that they are wrong. This can be discussed, but make it clear
that you are more interested in behavior. Get results in action,

rather than attitude.

Reality Therapy is much more concerned with behavior than

with attitudes.

Put responsibility on the patient.
Discussions need not always directly pertain to the patient's
problems. Any discussion with values, standards, and responsi-

bility in the background ié relevant to therapy.

ITII. Teach Better Ways to Fulfill Needs.
Once a patient admits that his behavior is wrong, he is
then ready to learn what type of behavior is correct. 1In Reality

Therapy we ask what we are doing, not why. Focus on the present.
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Adhere to reality of the present with iittle concern for the

past, or why a patient did what he did.

Main Objective: Think about, discuss, pian for the future.

What is past is past and of little use.

DIFFERENCES BETWEEN REALITY AJD CONVENTIONAL THERAPY
Conventional therapy maintains that mental illness ekists
and that those who suffer from it can be meaningfully élassified.

The essential part‘of treatment islprObing into the patient;s
pﬁst life. Once he understands the root of thé pfoblem he.can
use this understandihg to change his attitude-toward life. This
does not meation behavicr. Comventional ﬁherapy emphasizes the
underétandinq of tl.e source of the problem; The'patient is cured
wﬁen he knows why he acts és he does and if is hoped that the
patient will now be able to learn bettex pehavior by himself.
Reality Therapy, in contrast, stresses invglvement,.WOrkiﬂg_in
the present and toward the future, and does no£~look for dn:
conscious motivation. ;IE emphasizes the ﬁorality of the hehavior.

and téaghes_the‘patieht_better ways to fulfill his needs.
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ABSTRACT

A l6-year old high school boy was on prcbation, achieved
below his capabilities academically, and maintained a high
rate of absenteeism. Within a counseling setting, token

and social reinforcers were provided contingent upon school
attendance, academic performance and socially beneficial
interacticons. Reinforcement was denied following unacceptable
responses. Back-up reinforcers such as magazines, movies
and snacks were available in exchange for tokens earned.
Attendance decreased in the absence of reinforcement and
increased in the presence of reinforcement. t was
concluded that a token system paired with social reinforcers
could create‘beneficial changes in delinquent-prone

individuals seen in a counseling setting.

-123-
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CONDITIONING SCHOOL ATTENDANCE IN A.PREDELINQUENT
JUVENILE WITH TOKEN AND SOCIAL REINFORCEMENT

Martin J. Pollack

" Operant conditioning principles have been utilized
in classroom settings using gonditioned reinforcers (Hafris,
Wolf, and Baer, 1964; Madsen, Becker, and Thomas, 1968)
and token economies.(Woid, Giles and Ha}l,.lQGQ} Kafraker,
1968). A variety of applications have been made td delinquent
| populations as well including: instituﬁiqnsl éettings'
('Phiilips, 1968; Cohen, Filipczak énd Bis,‘ 1-_967;' _Burcﬁard
andffyler,.1965; Tyler, 1964; Buehler, fatteréon'and.Furniss,.
1966); voluntérylemploymeﬁtlgetﬁings‘(Schwiﬁzgébel and .
Kolg, 19645,.and set#inés in which probation officéré
utiliZed the‘natural hoﬁe'envirbnmgﬁt tb.ﬁodify behavibr
(Thorne, fharb»and Wéﬁzel, 1567).' R
In,tﬁe preseht research, a?token econOm& was coﬁbined
" with social feinforcemeht in a counseliing setting.tﬁ increasé‘
and maiﬁtain scﬁool-attenaance'b§ a_predelinquenﬁ high ééhool
studeht.'_School.atﬁéndancé Qas'inC¥ea$e& in Qrdér'tn
fécilitate the-éppliCatiOn‘of_hdre elabdrate'cdnfinéendy
management procedures in the schdoienviroﬁméht.’.The'éfféété
of the program‘were evéluated by ¢omparing”pré-éxﬁérimentai'  

'and-experimehtal attendance .records.
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METHOD

Subject

The S was a tenth grade, 16 year old male referred to
the Delinquency Intexvention Project as "delinguent-prone".
A low frequency of attendance and poor academic achievement
led the school professional staff to conclude that the S
would drop out unless there was some form of intervention.
Scheol records showed én average I.Q. score and above average
academic performance until grade nine when performance dropped
to a poor level. The § came from what school personnel de-
scribed as a "broken home". The father provided the home
environment in a neighboring town from which the 5 was bussed
daily to schooi. At the time of the study the S was on‘proba—

tion for an offense committed outside the school.

Experimental Setting

The experimental environment consisted of the school
classrooms and a specially assigned counseling»rdom located
in an annex adjacent to the campus. The counseling room was
furnished with several chﬁirs,and desks. The counselor
functioned as E throughout the study. A.list of back-up

reinforcers and prices was prominehtlyfdiSPIaYed. Tokens
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in the form of poker chips were delivered into a cigar box
with a coin slot. A tape recording was used to explain the
token system and the contingencies'in effect.

Procedure

The terminal goal was a frequency of schoci attendance
equal to the mean frequency for the student body.,.Social
relnforcere such as praise and attent veness augmented a
token system whlch made available materlals such as magaz1nes
and c1garettes, and tickets to spec1al events such ae'
football games, plays, and mOV1es-1n exchange for tokens
earned...Primary back—ub_reiﬁforcers'such.as'snacks and
soft drimﬁs were also available. .Items'or events.suggested
by the_§'ﬁere aiwaYS encouraged and negotiated'as;possible
additions to the list. |

Tokens were earned for.echool attendanoe'and for
counseling session.attendance. Seesione took place each -

school day for an approximate.sorﬁinute périod(,_Opportunity

to earn addltlonal tokens was. available. throughout tue sessmon.'

Attendance at counselrng sessions was contlngent upon school

attendance.jATOKens were avallable for. exams - or papers with the

grade “B“ or better,'and for extra credit papers."Bonﬁs

po;nts were avallable for each IlVe consecutlve attendance o

:
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days and based on particularly helpful responses. Removal
from a class for reasons within the control of the S, or
absence from a class resulted in loss of all or vart of the
tokens earned for attendance. Absence from more than three
classes for a given day was considered as a full day's
absence and resulted in loss of opportunity for counseling
ér all tokens earned in the counseling if already passed.
Tokens earned were redszemable at times mutually arranged
during counseling sessions.

The experiment consisted of four main phases: a) base-
line for school attendance, b) experimental phase one, c¢)
reverse or probe phase, and d) experimental phase two. 1In
addition, é baseline for counseling sessions was recorded
prior to implementation of the program. The probe began
with an announced termination of the token system. During
the probe, all reinforcement was withheld. Experimental
phase two began with an announced reinstatement of the token
system. All school attendance data was obtained from official
school records.:

Written permission was cbtained from the father of the
S beforercounseiing began. At the start of thé'experiment-
the instructions were given to the '§ by tape. Added contin-

gencies were announced as they became necessary. The § w=zs
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first met in study hall and taken to the counseling area.
The S then arrived at the sessions unescorted.
At the outset of experimental phase one, token and

social reinforcers were liberally provided. Tokens were
dropped into the box in view of and within audible range of
the S. Social reinforcement was consistently paired with.
tokens. A wide range of responses resulted in reinforcement‘
including any verbal response considered positive,vconstructiVe
or reflecting interest in successful and realistic interaction
with the environment. Among reinforced responses were:
Afavorable commcnts about the school environment or constructlve
activities outside school- questions asking “how“ or “why"
in relatlon to the S s 1nteract1ons, and general problems
botherlng th S. In the case of problem areas an effort was
made to Lelnforce posltlve aspects of the area, such as
possible solutlons or causes, rather than 51mply re1nforc1ng»
a complaining-behavior as_such.‘ Tokens were‘tallied imme-
'dlately after each SeSSlon in the presence oflthe S;‘ fhe
counselor made day to day evaluatlons follow1ng tha tallp.

f tokens} As the program progressed, speclflc areas

onsldered lmportant by ‘the counselor were. 1solated and

' sdlfferentlally reinforced 1n subsequent sess1ons. Token

b&i
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reinforcement was thinned gradually while social reinforcement

was maintained at a high frequency.

RESULTS
Number of days absent per week as a function of condi-
tions is graphed in Figure 1. Frequency of school attendance
decreased to a new low for tl: year with termination of
reinforcement and increased to a new high after reinstate-

ment. of reinforcement.

By
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FIG. 1. Number of days in school per week.
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Frequency of school absenteeism as a function of conditions

is given in Table 1.

TABLE 1

Frequency of School Absenteeism as Function of Conditions

Condition : No. Days No. Days .- Freq.

: S Absent : rotal Absent
Baseline . (school) 6 ‘ 30 20%
Baseline (couns.)  , .1 4 , 25%
Experimental (one) 2 : 9 22%
Probe 2 5 40%
| Experimental (two) o _ 9 . 0%

Clear d*Fferences'between baseline datavand both‘prcbe7
and experlmental phase two data were oaserVed Attendance
of 100% in expernnental phase two compares favorably wrth
the 95% mean attendance for the student body, and surpasses
'the terminal goal. The frequency of attendence for experl—'
mental phase two also representsthe only four week perlod

1n the 14 weeks of the year in whlch perfect attendance was;

achleved

Counsellng ‘session attendance was perfectly correlated

~  with school attendance. .

<1t 14s
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DISCUSSION

As the data in Figure 1 and Table 1 indicate, frequency
cf school attendance changed as a function of manipulation of
reinforcement. Experimental manipulation resulted in chanées
in & previously consistent rate of absenteeism. In particular,
the unprecedented attendance record in e»perimental phase two
indicates a positive trend.

The nature of weekly attendance data presents a striking
limitation. Response units equal to one day are large. Ex-
tremes between responses for this data are only two response
units apart,with a maximum difference of five for weekly data.
The stability of response rates is greatly reduced by this
limitation and nécessitates a study of longer duration to
circumvent this difficulty.

The relative effectiveness of tokens and social rein-
forcers was not clearly indicated. It was felt that the
continuous schedule of reinforcement which was in effect at
the outset was vital to gain control over the S's attendance.
With this in mind, both social and token reinforcers were
used with only one consideration, that o# Ccreating powerful
and numerous opportunities for,reinfofcement of the desired
behavior, namély school‘attendance. The.risk of initial
failure was con51dered too great in its ultlmate consequences
on the S's future -to merlt a procedure whlch, while deflnlng
more clearly the roles of individual variables, w0u1d possibly

sabotage the objectives of the program.
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FOLLOW-UP AND RECOMMENDATIONS

The token system was thinned out until Christmas vacation
and finally faded out entirely. Social reinfiorcement was con-
tinued through a tninning schedule of persomal contact, to
build independence of the S as the year progressed. Grades,
attendance, disciplinary officer reports, probation officer
reports, teacher reports, and parent reports were utilized
along with personal contact to evalﬁate the S's progress.
Following the Christmas break, the S took final exams and
received grades of "D "C', and*C. These represented the
highest grades the S had achieved in the past two and one-
half years. Attendance during the period preceding the
second semester remained stable. Throughout the second
semester, interviews with the disciplinary officer indicated
a continued change in attitudes toward the positive ie.
friendlisr, less evasive, less tense. .Conversation with
the prokation officer confirmed the existence of these
changes. The S was ultimately released from probation
(April 15, 1971), with a favorable report.

Grades for the first report of semester two were
maintained with little chanye, despite an increase in
absenteeism up to 2-3 per month. In addition to the
reports ciﬁed, attitude change was notakly visible via
S's restraint and self-control in situations previously
leading to disciplinary action. Since the S had been
in trouble for fighting in the past, the opportunity to

engage in such behavior was present in the environment.

ebt 148
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‘'n scveral occasions the S reported, in friendly conversation
with the disciplinary officcr, that pressure was being felt

tc engage in fighting and other disruptive behaviors through
the agitation of one or two other students. The S had
demonstrated sufficient self-control to avoid a confrontation
and the potentially dangerous consequences upon the S's status.
The disciplinary officer indicated a favorable view of this
frankness on the part of the S, and the counselor noted for
the first time that the officer was on the S's side.

Contact with the S's father periodically during this
time, confirmed verbally that things "seemed okav."

The attenidance of the S began to fall off toward the
end of the year, with the final month showing nine absences.
Part of this was reliably accounted for by illness in the
family. With probation terminated, *he S had obtained a
driver's license and a car. This, added to the attitude of
"passing", as opposed to achieving highly, undoubtedly con-
tributed to the increased apsenteeism. Energy was being
diverted into the car from school. The "getting by" atti-
tude tkat surfaced more forcefully late in the term was
probably also influenced by the S's future gowls. Since the
S's father is an accomplished carpenter and the S possesses
interests and-skills in this area, it is likely that S will
do this kind of work as a vocation and so is, by admission,
just finishing high school any way he can manaQe it. This
feeling was apparently strehgthened toward the end of the

vyear and S's grades dropped with final exams. Final grades
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included an"F, "D! and'C! Teacher reports at the year's end
confirmed favorable changes but showed S was operating below
capacity and, more importantly, lacked real interest in
school. The "getting by" attitude was strongly reflected.

The S has undergone some maturity, as well as development
of self~control judging from attitude and behavior changes,
but it is clear that the g.does not have motivation to achieVe.'
The effects of "getting by" are not aversive to the S, i.e.
"O'*'s are perfectly acceptable. It is clear as well that S
does take pride in his interests and accomplishments relating
to those interests. If and when the same relate to the
school activities, the S shows energy and enthusiasm, and
reportedly, will raise guestions in class. He accepts
school, but largely on his own terms and with the short-
comings evident in the S's histbry. The S's behavior indi-
cates a more recent willingness to consider others in the
course of getting what he wants. The latter evidence of
maturity should be encouraged.

Continued support of the S is recommended by a coun-
selor who shares some experience with the'§, such as baék—
ground or interests and skills. The S shows an increased
awareness of his efféct on the envirmnmént and its potential
effect on him. An approach which allows the S freedom, but
provides a structure within which it can be tempered woﬁld
be ideal. Activity therapy clearly would be useful in

relieving anxiety arnd directing the emphasis away from the

150
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clinical milieu. Use of building skills is recommended.
Projects of interest to the S and of relatively short dura-
tion should be engaged in tn allow frequent reinforcement
via numerous accomplishments. Praise and respect for the
judgment and skill of the § should be readily available to
the S from the counselor but should not be ovexrdone since
the effectiveness will quickly diminish. This method of
developing rapport will enable the S to reléase tension of
anxiety and allow deeper feelings to be expressed more
naturally and without the threat of a clinical setting.
Meetings should be informal and clearly in an environment:
that is not hostile. The counselor should deal with the
school attendance and studying problems within this friendly

atmosphere of acceptance.

ERIC ocl
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ABSTRACT

This study is concerned with the effectiveness of a
particular treatment strategy on a 16- year-old, Negro, female
high school student who has been classified as a "delinguent."
The subject's classification as a delinguent is based on
reports filed by her instructors and counselors. These re-
ports were verified in individual counseling sessions con-
ducted by the D.I.P. counseloxr with the subject. The MMPI
was administered at the onset of counseling in the fall of
1970, ard the results were used in conjunction with reported
observations of the S's behavior to assign her to Behavior
Category II. Various strategies technically prescribed for

this Behavior Category by the D.I.P. Manual comprised the
treatment method for this subject.

The subject was seen in both one-to-one and group
counseling situations by the D.I.P. counselor for a nine-
menth period (fall, 1970 through spring, 1971) .  The subject
was again given the MMPI at the conclusion of the counsel ing
program and the pre-and-post test results were compared.
Pre-test results showed a Multiphasic Index of 93 with a
"Mild Elevation," while post-test results gave a Multiphasic
Index of 89 and a "Normal" rating. Profiles were markedly
different for pre-and-post tests. The significant scores
for both tests as well as the progress noted in observation
reports were compared and evaluated to determine the effec-
tiveness of the treatment program. Suggestions were then.

made for future counseling approaches that mlght possibly be
used wi th this subject.
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I. INTRODUCT ION

STATEMENT OF THE PROBLEM:

The purpose of the Delinquency Intervention Project is to
deternine which specific treatment strategies, if any, are ef-
fective in positively altering delinqueﬁt forms of behavior in
adolescents who have been judged as delinquent—prone by school
authorities and counselors. It is hoped that the discovery of
clear-cut treatment procedures for varibus types of beshavior
may lead to more efficient, effeétive methods df working with
so-called "prcblem youth"” in the schoois. One such youth was
referred to the Project'in the fall of 1970‘by a school social
worker. After a careful evaluaticn of her behavior patterns
by use of the MMPI and interviews withvthe_individual, the
student's mother,

and school authorities, it was determined

that she would be a suitable subject for the pProject.

THEORETICAL ORIENTATION:

In establiéhing a cdunsélipg~relationship with thé_g,
the copnselor was £orced to deal With a dilemma. While.the
S was being‘labeled by’white; middle-claés’stahdardsias
udelinquent“'and;“malangsﬁed,P the.gounselof.found her'to
be a spirited, independent individual whpihaa, in-fact,v
adjusted very rea;isticaily‘to her»liferéituation. While_

she expressed dissatisfactiqn,with the alternatives she-

ERIC Cower
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had been socialized to adopt, she accepted them as facts of
life over which she had no control. She usked for ro assis-
tance in dealing with her life and came to the counseling
situation in a very resistant manner. Her desire for special
attention from an adult, as well as the social "prestige" that
accrued to the S as a result of having-a young counselof'as—
signed to her, were the foundations upon which thé original

counseling relationship was established.

These attitudes on the part of the § led to the adoption
of a primarily.non-diregtive, Rogerian approach. In this
approach, tﬁg major therapeutic goals were to "promote the
client's peréeption, examination, and revision of (her owp)‘

self-structure—~—-to assimilate experiences previously avoided

e

as inconsistent with it (C.F. Sulliven); hence to reduc
o - : . 1

disproporticn between '‘'is' and 'ocught to be' (Horney)."
The approach attempts to promote "the expfeésion of and

more functional use and development of the latent inner

2
resources of the client."

This all assumes a great deal of

verbal fluencj'and ego-structure on the paft ofﬁthé'client;

and in this specific instance, both criteria were met.’
Therefore, what Rogers“térhs a "helpihg reiatibnship"

was established, allowing the S to move at Heér own pace

and to find her own answer in a non-threéatening, supportive

G
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3
atmosphere. It was hoped that, in such a relationship, the

S would learn to trust and pay attention to what she was truly
feeling and thinking, if for no other reason than because

someone she trusted paid attention to such things and cared

e T e o A A s o L2

enough to say so. Because the counselor's role is essentially

<3
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a listening, accepting one in the Rogerian model, no direct

interpretation and no judgments were made to the S about what
she said or felt. Rather, the S§'s conversation was abbreviated,
sorted-out and re-stated for clarity and truth of meaning on
the feeling level. Reflections were made by the counselor
to the S. These told the S that the counselor really under—
stood, that she waw those feelings as valid and existent for
a valid reason. | |

The counselor felt this approach to be incomplete. “while
it supposedly allowed the S to learn to ackaowledge and ex-
press feelings, anxieties and concerns, it d4id not provide
models for change in behavior. The S's immaturity demanded,
in the coﬁnselor's opinion, more explicit direction'and guid-

what she

ance. The counselor did not wish to dictiate tc the

16}

"should"” or "should not" dovspecifically,‘but°rather,'desired“
to present the subject with viable, attractive alternatives

to her own limited, adoleScenf'fepértoire;°
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Tt should, perhaps, be noted that Frederick Thorne and his
frollownrs considered a purely Rogerian, non-directive approach
inetficient, in the case of threatening a "sick" zlient who
Knows only "sick" adaptations to life.4' He holds that responsi-
bility for educating not only the clienf, but also the "signifi-
cant others" in the ciient's life, who have failed to promote
and condition."healthy" behavior and adaptations, are a
responsibility of the counselor. AaAdler believes that therapy
comprises the '"creation of suitable conditions for the,patient
to learn a new life style."s He believes that thorough;going
scientific training is demanded of the therapist for this
purpose. ThevRogerian model holds that this is not neces-— .
sarily required, but rather, that the counselor should work
towards establishing a therapeutic relationship in which the
therapist deals honestly with his own feeliﬁgé‘ana.those_df
the client. The couﬁselor attempted tO'combiﬂe these two.
roles by adopting the stance that the counselér%s~traiﬁing;*.“
should include a reservoir'of'ihfdrmatign,neededgby,adoles—v
cents who uét copé‘with;a complicétgagsociety,hasgwéll‘asﬁ,af
expertise aS=an--,vind_i.'vidua:,l"_in; -de?.lling with pthe-‘_@"tilbnai:: T
issqes:;hat_plégﬁenhumanxbeipgs,in generalbz;gﬁ

The cbunselér:felt_thatfghe gouid;npt Simﬁly;fegpdndw 
pPassively toAsituations,.especiallyiwheré‘theG§j$:peers Qere

involved, because they were continually testihgvhér'for her
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strength, her honesty, her ability to take a stand and stick
to it. Inevitably, the counselor's own character and way of
dealing with life were evaluated and used as models if they
fit. The model that the counselor attempted to establish

in this situation was one of straightness, an ability to be
wrong without losing integrity, an ability to demand honesty
and straightness from otners and not to accept behavior in-
consistent with this model from the S and her peers. This
model for behavior also attempted to demonstrate that it was
valid to see other people as being fallable, vulnerable and
needing understanding before straightness could be achieved.
It was hoped that such a model allowed everyene involved te
maintain his own integrity while learning to be "straight"
with himself and the others and to learn to trust the coun-
selor as someone who was a good "resource" of alternatives
when the individuals involved needed this.

An‘aceompanying, dlrectlve, type of technlque utilized
with the S-was a limited usage of labels borrowed from Berne.s
uTransa;tienal Ana;ysis‘ apgyeaqb, Concnéts.such as “stralght—‘
ness," fgames,“ “scriptsﬁswere,utilized in order to provide
the §_with1abels3fpr=otherwise-nebulous'conceptsm§e The: use -
of these concepts. was directive“in that it‘steered*thought ink
certain dlrectlons, 1mp11ed judgﬁents about different types of

behavior, and assumed patterns and motlves that a purely

150
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non-directive interaction would not include. The very directive

practice of confronting the S and her peers on maladaptive,

unstraight behavior was utilized more and more as the therapy

progressed. This was dona, not to point out wny specific right

behavior as being preferable to any wrong behavior, but as a way

of letting the S know that the counselor was aware of what was

really going on in the interaction. It was left to the S to

cope with the confrontation in any way she wished. Hence, it
could be said that several directive techniques were used to

enhance the essentially non-directive therapy approach.

ETHICAL CONSIDERATIONS:

In order to test and counsel the subject, as well

as to take the S on any excursions, written permission was

obtained from the S's parent. The D.I.P. counselor held -

an interview with the S's mother in order to explain the
purpose of the stud%,as well as to answer any possible

questions she might have had. Written permission was also

obtalned from the parents of any of the S's peers who ac-

companled the S and the counselor on excur51ons. The gh
was advised that she was not obligated to see the counsel-
or, but that»it woﬁld,perhaps)prQVe-beneficial for the S
to do so in order to assist the S with any difficulties -
which existed,.in school and at home. .The term "delinguent"
was at no the used ‘either with the‘S or with the S's

parent. ‘It was felt that thls would cast a stlgmatlc

aspect on the counsellng and would most llkely cause many

08 I
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parents and students to feel that they did not want to be

i

asscciated with the Project. It was also felt that the S'

peers would make it more difficult for the S if such a
title were used. Therefore, the orientation of the coun-
selor was to explain exactly what would go on with the S

in the counseling relationship and to let her decide if it

was worthwhile for her to continue.

HYPOTHESIS:

It was believed that the treatment strategy followed

for this S would significantly alter the delinguent behavior

patterns of the S.

II. METHCD

SUBJECT :

The S was classified as delinquent because of fre-
quent tardiness and absence from school, poor academic

performance accompanied by consistently disruptive behavior

in the classroom, and observed sexual promiscuity.

She was placed in B.C. II because of»elevated'Anxiety and
Ego-Defensiveness scores on the pre-test MMPI._ v
Much of her: behaV1or 1s typlcal of B C II's; ‘She,

verbalizes very well but tends to understate her problems

and def1c1enc1es (e g. V1a superf1c1al responses and avold-
ance behaV1or she shows amblvalence and anxlety 1n refus1ng
to dlscuss oxr deal in depth W1th her feellngs about her

home-life, her mother or male-female relatlonshlps), and

] S . ?162
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tends to overstate her "positive" attributes (e.g. her ability
to "get guys,” clothes, her sexuality, etc.) Her boasting
about men, aggressive behavior with female peers, and frantic
attentiori-seeking from adults, coupled with her avoidance
behavior and generally superficial attitude indicate a great
deal of possible ego—defensivehess and anxiety. While having
many peers with whom she "hangs around," she.claims to have
no friends--supporting the above conclusion.

Anxiety is also evidenced insofar as she claims to
vyearn for freedom from her home,hef mothef; andtfamily con_
flicts. ("I don't want to end up‘likelmy mother, with a bunch
of kids and trapped.") Yet, in her future plans she includes
a stay with relatives in Detroit, generally sticks with her
mother's approach to life, and vascillates between leaving
and staying at home ("I like to give my mother a hard time.
She would miss me if I left.") It is significant that the
S's siblinge stayed at home with their mether even after .
they, themselves, became mothers of illegitimate children

with ample opportunity to leave.

PROCEDURE:

The treatment objectivee desigﬁated by'the D.I.P.
counselor for the 13 were as follows- '

1. To foster a trustlng counselor—subject relatlonshlp
‘--DrOV1d1ng a reinforcing, nurturent relationship in
‘'which the S could learn to express her feelings, verbal-
ize her anxieties and experience a non-restrlctlve
relationship.
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2. To reduce superficial (inappropriate) responses
~--to problems, anxieties, conflicts, other people.

3. To increase the number of honest or "straight"
(appropriate) responses--vis-—a-vis peers and adults,
to threatenlng feéllngs and situations, thereby
increasing the S's sensitivity to her own feelings.

4, .To increase mature independent thought and action.

5. To reinforce insight into anxiety feelings--on
matters dealing with dep.adence vs. independence
vis-a-vis mothers, siblings, and home.

6. To reinforce less seductive and_ aggressive be-
haviors—--~allowing her to see that she will not be
rejected for i.on-sexual invelvement by encouraging
conversations with male peers and adult males who
would call on her to express herself honestly and
to argue her true wiewpoints.

7. To reduce the number of tardies and absences.

In order to achieve the trust-and-honesty-oriented goals,
both one~to-one and group-interaction methods were utilized.
In weekly one-to-one counseling sessions the D.I.P. counselor
tried to act as a role-model for the S by being open to and
accepting of what the S wanted to talk about and yet-hénest
about how she felt about what the S was saying. The S's
independence and lack of a "call-for—-help" rendered the
counselor in a position of having'to "prove" herself accept-
able to the S before the S would become involved and commit-
ted tc the relationship. She had'ﬁo allow thé'S ho choosé
when and how she would respond to counsellng. The counselor
attempted to create an acceptable helplng relatlonshlp by
utilizing humor and honesty-of—response and by ' feeding-back
to the S what she thought she heard the S saying oh a feeling

level. The counselor attemptéd to be consistent in terms of
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responding honestly to the various "testing” situations that

the S and her peers set up so that a trusting relationship could
be established (e.g. anger, disappointment, amusement, empathy
were openly expressed responses).

The labels and concepts utilized in Berne's "Trans-
actional Analysis" were used by the counselor to assist the
S in conceptuallzlng in a more concrete manner what her
7

behavior meant. This was an essentially directive‘ type

of approach becauSe it involved direct confrontation:by the
counselor about the S's behavior. Actual interpretation and
judgments were made by the counselor in terms'of, for example,
what game the S was playingvin a particular interaction,

or what aspect of her "script" was being acted-~-out. However,
this approach was utilized later in the counseling process;
after initial trust in the counselor by the S had been es—‘
tablished. 'The_g already knew that the counselor understood
and accepted her, and the S trusted the counselor's inter-—
pretations because she had already spelled-out her ownﬁ

behavior in less-distinct terms.

IITI. RESULTS 5

While there were numerous encounters w1th the S 1n the
hallway after varlous group—lnteractlons, some brlef small

talk sessions 1nvolv1ng the settlng up of meetlng tlmes,.

and tenslon—release 1nteractlons 1nvolv1ng horseplay
and exchanglng of wise cracks and fllppant remarks in theA
school hallways, there were actually twenty,formal one to—

One counsellng sessions between the S and the counselor.

£31 185
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These were conducted, as a rule, on the school grounds in a
lounge-type of room called the Teacher's Education Library.
Several sessions were held during the S's visits to the
counselor'’s home.

puring the first quarter of the school year the § was
markedly superficial and non-committal with the counselor.
The S consistently sat either silently for periods of time;

(frequently 5 or more minutes each time without talking and

without the counselor speaking), or else “Qoofed off" and
traded wisecracks with the counselor. She kept the conver-
sation on an impersonal level, no matter how the

counselor approached any topic. The S was always willing

to see the counselor and would complain if the counselor

had to postpone sessions for any reason. The first personal
interest the S showed in the counselor was in the counselor's’
wardrobe . Although most comments were flippant, -

the S was impressed and evinced trﬁe concern over the im-
portance of this manner. By the last few sessions of the
quarter the §;open1y»complimented~thefcounseior“and awaited
compliments and criticism about her'OandreSS in return.

The S continually tested thé’éounséior:by'Steélina

thihgs from her friends' lockers in front of ‘the counselor
and waiting to see how the,coﬁnselor would reéspond. She
asked several times to'be driven off-campqutd'meétvfriends-
during school hours, and made numerous statéméﬁts about:'

males, sexual prowess and: dating that were obviously intended
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to shock the counselor. Straight, unshocked responses
to these various tests had a characteristic effect on the
S. She would look the counselor in the eje, smile a 1little
smile, immediately change the topic of conversation and
inevitably behave in a less-contrived way for much of the
rest of the interaction (e.g. she would complain, get upset,
express anger, worry, pleasure, surprise, etc. in what the
counselor deemed to be appropriate situations and in ap—-
propriate ways). Alcong with the testing—-behavior the S
frequently had a "coy" behavior in which she assumed the
role of a gdod little girli  who wasvsoft—spoken, polite,
and archly devious in a wve&ai wcorert way. The frequence
of the testing and good-as—-gold behavior decreased to
almost_non-exiétence by the end of the first quarter, to

the relief of the counselor.

The S's behavior continued to change slowly during the

following quarter. While she continued to wise crack and
goof-off with frequency, such responses decreased each
week and the humber of self—disclosing‘remarks‘increased.'l

There was a significant increase in critical types  of

~ statements about males, marriage and children,.a}though

statements refe;riné to any specific, real-life sitﬁations”
were religiously veered—-away from;r~HOWeVer, #he frequency
of these particular topics of. conversation began to-crop
up until, by approximately the 1ast”five sessions, an

average of 5 to 7 étatementsuor references were made to
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these topics with little or no leads from the counselor.
Over the ten-week period the 8 began to openly express
pleasure at seeing the counselor, and would punch the
cocunselor in the arm and touch and try on the counselor's
clothes and jewelry with regularity. This behavior seemed
to indicate an acceptance of the counselor by the §, and
the significant increase in self—diSclosureﬂand‘lack of
"testing™ and "coy" behavior indicated a significant iﬁ—
crease in trust in the counselor by the S. - It was also
believed that some of the S's pésitivé respcnse_@as the
result of the “p?eﬁtige effect“‘of the counselor's presence
in the S's life in the eyes of:her_peeré, who incréasingly—
requested special attention from the counselbf."

The third and finai quarter found #he‘§ demonstrating

2 trusting attitude toward the counselor by being self-'

disclosing zand exﬁosiné"bfﬁhéfffééi{hgéj\Sé-ﬁéiifggi5&'ndﬁ'
maintaining dishonest communication patterns, and "testing—
coy" behaviors. Shé_made-statements‘suéh as "When'I_first

- met you, I thought{A'tht GOeswthis,white ch;ck'wént, any—v
how'?" and sihilax remarks. She3made?direét.refe:ences to
family and¥in£erpe:sona;_probigmsﬂand con¢§fns“withisigé
nificantly ipcreaged;fﬁequgnéy@.,hlthbugh sheidid'not ask
for direct help_with,theSe_iésﬁea, she;freely'discuSSed them -

for the first time-and,lﬁstened;to feed-baék-with apparent

threat. _Thg_freQuencjiofHWise:pxaékingiana-jgking-greatly~

decreased. Whi1e the_§¢m§intgined her”well—dévelobed sense
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of humor, her use of it was at more appropriate moments--for
example, to relieve tension after serious, sensitive inter-
changes about her family or after discussions concerning
the S's behavior in one of the group sessions which took
Place at different times in the month. The most frequent
topic of discussion tcwards the last few sessions concerned
the S's leaving home and family and "living her own life."
This issue apparently greatly troubled the S and she was
just beginning to éddress herself to it and to her hostile
feelings about her mother and her mother's édaptation to
life when the counseling program came +o a'élose;

The evaluations made of the S's behavior ahd personality_
by her school counselors and inétructors wefe not nearly as
comprehensive in nature as those made by the D.I.P. coun-
selor'in her weekly :éports or by the MMPI results. They
consisted of brief remarks made either'voluntarily or in
response to direct ingquiry on the part of the D.I.P. coun-
selor (e.g. "How is she doing?", "Does she still ., . 27,
"Does she ever, . ,?"). A very definite trend was noticed
over the nihe.month period in the reports made on'fhé S's
behavior. It was noted that the §ﬁ*beéaméhqﬁietef,*"more
pensive, = leéss smart-alecky,  less disruptive in class."
HoweVer,.this'change occurred very~91bwlymahd]while*"im—”'
provement" was noted, she was stiIideﬁsideréd tb‘befa“
problem in class because'of*continuedfhoisihéSS and inat-

' tention. All reported only a slight increase in,éléés

-~
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attendance, but neither class attendance nor tardiness was

signifieantly changed over the year. The school counselors

and social worker reported more definite changes in the S's

behavior, stating that they found her to be rgquieter,; ”

more mature-acting, less manipulative and devious," and

that they noticed this change most over epproximately the

last two months of the counseling program.

There were a total of ten group;interactioh segsgions
formally held over the 1aet six months ot the counseling-
program. There were two visits to the S's church at the

invitation of the §_and three of her peers, followed by

attendance at the "social hour which followed the services.

There were two occasions upon which the §_ana her closest

peersﬂweﬁt with the counselor for a shopping trip, pizza -

and a tour of the Black Studies Center and several‘otherL

sites on the localfuﬁiﬁersitykcempus.” There were also a

total of six group dascusslon sessions held in the 1ounge al-

lludbdatnuptgyzoah&,&e !hese were 1oose1y—structured sesslons

‘whlch were made up of the S her closest male and female

peers, and the cQunselor.~ Because the S's peers had had.

the opportunity to get to know.and-trustfthe counselor - in
casval interaetions outside'Ofnthese,group sessions, there

was 11tt1e or no iﬁhlbltlon of true feellngs and oplnmons.
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The S's behavior initially was noticeably different from
that of her peers when topics such as their involvement in
local "Black Power" gfoups, racial issues, parent-child
conflicts and social and sexual role-problems were discussed.
In these situations, the S underwent gradually notice-

able behavior and attitudinal changes. For approximately
the first four months of group interaction.it was noted
that she behaved frivolously, was superficial in her com-
ments and interpretations, usuaily wise-Cracking and
steering the conversation in»anrobviously less~seérious
direction. She was usually bossy and flippant with her
peers. She sighed audibly approxﬁmately ten to twelve
times a sessiocn when she no longer wished to stay on topics
that her peers.continued to be inﬁerested in. Sometimes’
she did not speak at all for 1ohg”periods (aeproximateiy‘
five to ten minutes as a rule) in the hour—long discussion,
slumplng back in her seat or "seducing one-Of ﬁhe‘males
into putting his arm around her and then 51tt1ng ‘quietly
whlle ‘'he or the others did the talklng. Whenever attentlon
was w1thdrawn from her for more than a few minutes, she
would attempt to gain the center of attentioﬁ bY<makiﬁg'
sexually-svggestive and often witty wisecracks abdﬁt"ohe,‘
who was talking._ T
171
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During the first few sessions these distractions served
to breﬁk up conversations successfuliy.' However, as the
§fs peers became more comfortable and more reinforced for
speaking, the § found that she could not prévent them from
going on. She appeared visibly disconcerted and uneasy
when her own usually-superficial friends discloéed_their
ﬁdré serious, inteilectual; analytical sides in frontAOf‘
her and to each other. Their self—disélosure and acceptance’
of this in each other caused her to sit back silently and
chew hér nails. She did'not»feign her usuaivgtance of inat_
tention during fhese moments but, rather, scfutinizéd her
peers very cléseiy;'.At_these‘moménts the cpunSelofvasked
tﬁe.g to express what she was feeling and she.wpﬁldvexhibit'
a shyne#s which was uncharacteristic.

' Her peers- apparently noticed'the §fs'behaVi6£ ovéf‘a o
peridd of several months.  Thé males’in ﬁhé.gfqup had beéﬁ'F'.
reinfbrced‘fg: approachihg discuésiénbtobiéé'és’WQllﬁas
fe}low.groub'ﬁéﬂbers.ih a‘sgnbiﬁive,@hphest‘Way; :severalLfﬁ
©of them began to interpret the §}§3b¢ha§ibf5éﬁd{iappéféh£¥°”:
ly to her sﬁrpri#e, aémonstrated ﬁﬁgréat;s;hSitiVity'tdi.”
what sﬁejwas.faeiingwj Theyvpointed_oﬁtVseveralehdggéq;s_31;
‘they had made of he:ésé;g;.“Yqﬁffeiafraia £o‘ﬁﬁi;kiébdthQQE

"You never say what you think;;‘;";ﬁYbu:ambthef’isg..;ﬁ““Yduf"‘

e e e e b e S
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and your sisters are...," "You flirt around but you don't
even mean it..." This kind of attention marked what appeared
to be a turning point in the therapeutic process. The s
became visibly calmer in these and other group:situations‘

and ceased, slowly but surely, to wisecrack and attempt to

break up serious discussions. She sat forward on her seat-

and looked at speakers frequently and even participated in
discussions. Her statements were more feeiing-level, fre-.
gquently beginning with "Well, I don't like,;.“uor‘"I.guess
I just..." In other words, she became‘conéiderébly-more
self-disclosing and less superficial. The frequency of
seductive behavior and comments and competition for male
attention with the females in the room also_decreésed
ndticeably'over the last four-months. Instead of this

type of sedudtive' behavior the S increaéingly’bégan’

to seék out male approval with eye—contaétnagring'moments
of self-disclosure. She would invariably reap their sup-
port,‘eithérrby'their addressinénthemselves t. what she was
saying in,a direct, ser ious way verbally.of;by‘putting their
arms around her or,"punching" herainwﬁhe arm'physically"
while ﬂoking.éway possibly threatening statements.  The
frequency‘of_sighing;duringwcogvérsﬁtions.in_Which-SoméQnet
else was speaking_slowly dropped unﬁil;thefe-Qere”typically
only a few Oor even none during the last_threéisessions.
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Examination of pre-and-post test MMPI's indicate.a
significant change in test-item endorsement. The reader
is reminded that this type of data can only lead to a
hypothesis about the.§1s'Apersonality’?which must

neeessarily'be cross—validatedvby:behavioral'observations;

Therefore, general statements will be made about the test '

results.in.an'effort to'present_onlywthe-most-apparent‘ahd'i

obvious conéluSions.

Both pre-and—post test results revealed a -mild degree

of emotional confllct in the S. waever,-the pre—test-

'evaluates the S as hav1ng "fair-to-mild resiliency,orfthe"’

ab111ty to make satisfactory adju-tment,- While“post-test
results 1nd1cate "mild psychogenlc symptoms are llkely to'

develop under heavy stress. - Both 1nterpretat10ns-could

apply_to~the.§5x It is typlcal of the S to stop eating- or -

get:a’“stoﬁadh»ache, in stressful c1tuat10ns. but it is

’

also typlcal for the S to use hnmor and - manlpulatlon in

'order to rise above stressful s1tuat10ns, as the behavioralﬂ

observatlons prev;ously discussedﬂlndlcate. “The pre—test

PersonalJty Descrlptlon ment1ons that anxlety is 1nternal—fV

ized and assocxated with physlcal complalnts and 1nd1rect

'expressions'of'protesthﬂ‘.Thqu thé:POStétestfiS?GOhsiStehtf

: ?{‘,YI - : "l B 174
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Additional consistency is found when examining the
Symptom Review of both tests. Both tests indicate a sig-
nificant degree of "Sexual Disturbance," which is supported
behaviorally by her difficulty with her sexual rocle and
her use of sexuality as a manipulative tool. Pre-test
results indicate that the S reveals "dissatisfaction" with
respect to "Family or Marital Problems," while the post-
test results'reveal that "Family or Marital Prbblems" are
 "strongly indicated." This is supported by self-disclosures
made by the S in interviews with the D.I.P. counselOor as |
well as by the school Social Worker and severél of the
instructors who know the S's family intimately.

Both pre-and-post tests describe the'§fslpositive
traits as being "individualistic, socially forwaré, enthu-
" siastic, fair-minded, generous,. adventurous, frank, verbally-
fluent and'gregarious."- Thié supports the*statement about
the S'!s resiliency under stress. She is, as has been
indicated behﬁviorally, socially independent and a leader.
She reaches out: for réinforcement-through seductive'tYpes-
of behavior Eo bothumaleS-and females and is clever at
manipulating people to her advantade. - Both pre-and-post
testlsummaries.reveal.that-there‘is "little or no call

for help" by the §_aue~t0'the‘§'s”value of self-reliance
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and adequacy of defenses and copy ability." Behaviorally
it was noted that a very prevalent defense used by the S .
was avoidance of unpleasant reality in 51tuatlons in Wthh

she had to make mature dec151ons about her future-or~when

she had to take a crltlcal stand or state an opinion on an

important issue. - It is . a very well—developed defense which

'1n1t1ally 1nterfered with the counsellng process 1tse1r.‘
| More spec1f1ca11y, the pre—test MMPI revealed a’ Mu1t1-
phasic Index‘of 93, which indicated a "Mrld Elevatlon.
- - There was a 25% probablllty of 51gnif1cant dlsturbance. tA ."
slight 1mprovement ‘'was indicated when the pre—test results’
‘were compared to post—test results.: -The post—test Multl—t
- phasic Index was reported to be 89, which fell 1n the
| "Normal" range. Slgnlflcantly, the probabllity of 51g—ww
-_n1f1cant dlsturbance was- reported as belng 37% on. the

-,post—test,.an 1r% 1ncrease-1n grdbabllfty'over the nlne

‘month perlodrw
'\'In the counselor s oplnlon. thxs.lnerease A4s 1nd1ca;.fwdf.-
t1ve of progress rather than fallureiln llght of.tne counselingl‘
o goals.p Comparlson of the two tests 1nd1cates that. the S has
become con51derab1y more. self—d1sc1051ng about conflicts.'

: anxieties. and problematlc behav1ors and 1deatlon. Them~*iﬁf*

:pre-test proflle 1nterpretatlon expresses doubt as to the*Q

‘i‘i
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validity of the S's fesponse: "the subject presents a
favorable self-image wﬁich is characteristic of a person
wanting to make a good impression." (MMPI, 12/05/70) The
pre-test L scale (lie scale) supports the theory of sig-
nificant dishonesty with the score of 63."Accbrding to the
Reference Guiae‘for interpretation of the MMPI, I scores
above T-50 aré indicative of a tendendy‘"EO‘conceal or mask
traits which the subject feels are undesirable." (MMPI-ICA
Reference Guide).
The post-test statemént on validity shows-marked im-
provement: “responses are not polarized in the direction
of favorability or unfavorability which indicates the 
subjéct presents a reasonably candid picture of herself on .
the test:;" and, the L scale score dropped to 56,'just'
slightly above the norm. Significantly positive Chgnges i%//
other related écéles such as ego strength and'ego“defensi;;_
ness support the fact that the S$'s increasad abiiity to be
self disclosing is representative of a new 1eVelIOf'sé1f~
acceptance.’
Therefore, it would be‘réasonabltho assume‘from both
test datatandfpersona1~knoWlédge”df-théjg; tﬁaf.the post
test presents a much‘mbre realisﬁic‘picturé;ofjthe‘subject-'

than the pre-test.

','3’71 177




e g L L g e AR P TR, 2T
P O I I R L KRR L N I Y A TR FopRET

-161-

The change in the S's ability to ke honest and candid
about herself and her situation was evidentAalso in the one
to one and group counseling sessions. Peers,‘teéchers)
parents, and the counselor have all indicated awareness of
a change in the way the S relates to-others; i.e. she is
more'straightforwardu and less aggressive sexually (at least
in the group setting); hef attenﬁion is no ionger concerned
entirely with herself and her own_efforts'during interactibn-

she has beguh listening and participatihgn

Iv. DYISCUSSION

In examining the outcome of this counseling experiment,
there are obvious successes and failures #o be noted in
terms of the tréatment objectives, é§.we11 as 1ess—ohmdpus
ones.‘ It appeafs‘thét,.indeéd, a.Atfuégihg ;éounseibf—
subject relationship was eétabliShed, and ﬁhe,fréquéﬁcy
of " honest, appropriaﬁe reépongeQ:WaS in¢feéséd while a
decrease in "superficial, inappropriate‘respéhsés 6é¢ﬁfred.
The ffequency of ‘éggxessive,'Segué£i§§ béha§igr$1 was
significantly'deéreasea. Héwevag,:thére is.étili.arpeeq,
for the § €0 becpmé:mdfé‘seﬁsifizeé$$£;u£”£hé'cbnfliCts”’
that-plaguerher,wés w$111as nged_fgr;hé#itdﬁigaihfépprd%ﬁ_

 priate, positive coping behaviors for them. 'A. possible
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chance for this may result if the S cqntinues to receive
counseling throughout her remaining years in high school.
There will be wany positive and negative alternatives open

to a 17 or 18 year old young woman that are still not easily
available or probable for her as a 15 year old (e.g.
marriage, leaving home, ieaving high school, getting Preg-
nant and dropping_out of school, getting specialized job

training and obtaining employment which allows her to be

self-~fficient) .
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ABSTRACT

The student described in this paper was referred by
the high school where he is in attendance to the Delinguency
Intervention Project (D.I.P.) as a result of the student's
poor academic.achievement, his rebellious acts sometimes
involving the destruction of property, his defeatist
attitudes, énd his general inability to cope with 1ife
situations in an appropriate manner.

with tﬁe use of Transactional Analysis, the D.I.P.
counselor assigned to this student worked toward helping
the boy to look at himself and his life style more
realistically and to accept some responsibility for boti
the causes of his actions and his actions. Rather than
behaving as a mistreated, angry little boy, the student
learned to attack his problems in a mature adult manner.

This new approaéh to handling life situations succeeded
in the student's markedly improving his academic achievement,
in his securing and holding'a partQtime job, in his improving
relations with adults and peers, and in his deVeloping a new

outlook on. life and his future.
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INTRODUCTION

A

Discussion of Client ard the Problem

The client is a white, 16 year old male caucasian
high school student. It has been determined through
testing prior to this project, that the boy has an
extremely high I.Q. (140-156) Dbut his échoél per-
formance has produced grades of C and D.

The béy exhibits rebellious behaviors which
generally take the form of self-defeating acts. He
excuses his behavior by ihdicatiné that hé feels the
world has been unjust, which accordingly releases him
from.any social responsibility for himself or his_
situation.

The subjecti’s angers and frustrations manifest
themselves in either imsolation from or conflict with
hié peers. He quickly reads rejection into anY're—

buff or criticism. His defense is simple: denies

- his need for anyone who rejects him or eve:. appears

to reject him. Occasionally his réﬁellion bréaké
out in incidents of vandalism 5u¢h as:the oné which
caused his referral to this'pr6ject. He and his
peers destroyed property in a vacant buildina at

a nearby university.

~-164-
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The problem is to get this youth to accept his
responsibility for relationships with others, per-’
formance in school and at work, and his self image.
He needs to look at his world more realisticéily and
learn to accept both its strengths and limitations.

Even thouéh the client verbalized‘éasily, he

was so defensive that some method had to be used

which would soften the defense while providing

maximum data for‘both the counselor and client to
use in solwving the problems;

Research Associated with Treatment

Transactional Analysis had been recommended for

treating adolescents by Thomas Harris in I'm O.K..

You're O.K.: A Practical Guide to Transactional
Analysis (1969). The concepts of group and individual
treatment are in use at the O.H. Close School in
Stodeton, california. This school fofideliﬁquent

boys uses the concepts of contracts,;ééoistates,

structural analysis and transactional analysis as

first presented by Eric Berne in Gamés,éeoglérplay.
Each boy is taught to read and interpreﬁ-the func-
tionlof.his parent, Adult and Child ego states in
his internal dialogue and in ﬁis tréhsactions with.
SHEY
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Transactional Analysis (T.A.) is also being used
in one of the cabins at the Robert F. Kennedy Youth
Center, Morgantown, West Virginia.

The studies and analysis are not complete, but
preliminary data released at 0.H. Close indicates
the use.of TA 1is especially effective in groups
and when used by all the people surrounding the
adolescent.

T.A. is used extensively in.the'therapeutic com-
munity at the U.S. Penitentiary, Marion, Illinois.

Dr. Martin éroder, psychiatrist, at the prison, has
deveiopéd the concept of script analysis which

inciudes a detailed study of significant relation-
ships, games, aﬁd patterns of life which the inmates
follow. T.A. is used to help the men see what style
of life has gotten them into prison and Whét changes
they can make to get out and live ‘a productive life.

He uses Adult cdntracts, which he and other members of
the group make with each other, to encburage changes_in
behavior. A contract is simély an’ 'agreement wifh other
significant people to change certain-behaviors. The
others become a sort of conscienée to remind the contract-—
maker of his contract and to Qifror back to him his

efforts to make the changes. The Minnesota Multiphasicu

Q - o8k 184
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Personality Inventory (MMPI) was administered at tho
onset of the counseling relationship and the student
was placed in a Behavior Category in_aécordance with
the technique of pifferential Treatment (Bureau of
Prisons, 1970) being employed by the De1inquency
Intervention Project. A post-test was administered
at the close of the counseling relatiénship and
changes from pre to post test were evaluated.

C. Hvypothesis

My hypotheses in beginning thié_treatment is
that the teaching and use of T.A.: i;e., the
confrontation of destructive behaviof, and the
forming of contracts will result in the ciient
(1) reéponding more positively to thé‘opinions of
others (2),considering and developing ¥esponéib1e
study habits (3) finding-and keeping a job and using
the-monéy he earns to his satisfaction (4) demonstrating
an improved self-concept in his’discﬁssion'of transacfions
withgoﬁhefs»(S) seeking positive strdke§~from'others in
a straightforward relationship:and, (6) é§a1uating
his week?end~drinking and considéfing’alfernatiVe

entertainment..

rriC . .-&81
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METHOD

A.

Description of the Subject and His Situation

This 16 year old, white, male, junior, lives
with his>mother, a brother 10 months older, three
younger siblings and has been on ADC most of his
life. He competes for his share of.the food,
clothing, and attention with the assumption from
long experience that there will nb£ be enough.

He is angry with the world, rebels_égainst pressure
to conform or ferfofm and competes unsuccessfully
with his slightly older brother for the car,‘girl‘
friends, and stature amwong peers.

The client deeply resents his grandmother (his

awol father's mother) but actively seeks his grand-

father's attention. Fregquent trips to grandparents'

accentuate his feelings of inadequacy and rejection.
He responds by acting very inept and withdréwing—
pretending he does no: care that they favor the

older, stronger brother, and feminine ‘little

sisters.

: Deécription of the Counseling Setting

The client attended counselir 3 sessions

faithfully and eagerly in the annex near the

high sqb%fk;¥ The counselor used a tape recorder,

186
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some print-outs on T.A., some group involvment,
script analysias questionnaires, and private
consultation. The client also voluntarily attended
a conference on youth at a nearby university with
the counselor.

Procedures Used in Treatment

éounseling sessions began with a free dis-
cussion of whatever concerned the client, with
some attempt by the counselor to open up discussion
on issues that seemed to concern the client most.
The firet two weeks, the client verbalized easily
about his hostility toward his ADC status, his
conflict with his older brother, his lack of
money, hls pboor performance in school and his
lack of any positive relatlonshlp w1tn glrls.

The cllent soon reached the Zimit of hlS

self revelatlon. He apparently felt that the

_counselor was gettlng too much data on hlm. He

began to threw tne respon51b111ty for dlrectlon
back‘on'the counselor. The subject seemed to
want to know where the counselor was 901ng 80 he could

defend himself.

187
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Y

The counselsgdgécﬁred a contract with the
client tc study T.A. The basic coﬁcepts were
taught and personal illustrations were drawn
from the client to demonstrate his understanding
of the concept. For example, he was asked to
give an example of someone communicating out
of his Parent Ego state, then out of his Adult
and out of his Child. Special encouragement
was given to analyze the transactions Eetween
the client and counselor. |

As a‘part of the contract to study T.A., the
client was paid $.50 an hour. This relieved

some financial need and increased the client's

" enjoyment of the counseling sessions. Later

additional money was offered for pursuing a job
and,achieving certain levels of advan¢ement in
course work. The emphasis was upon making
contracts and following through 6n them.

As the client begah to acceét hié7role in
some- destructive games, contracts wefé;ﬁade to
knOck off such games as “If it weren't for you."
"blemish.“ and "poor little me.” "I'm jusF a

dumb kid."

188
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The client responded strongly to reactions from
a member of the therapeutic community, a Prisoner at
the Marion Federal Penitentiary who had been
supervising the counselor's tape. The prisoner
T.A. specialist reinforced the work of the counselor
by pointing strongly to tlie destructive nature of the
student's transactions with other:. He communicated
confidence that the client could change and encouraged
him to make the necessary changes.

Ore gession was devoted exclusively to a script
analysis. The client's favorite story was Jack and
the Bean Stalk. His telling the story emphasized
Jack's foolish speculation in purchasing the beans,
the angry Mother, the hope of finding riches without
workiﬂg for them, and the constant threzt of being
caughﬁ. All of these points stand out in the client's
own life as if he were living out the story.

Toward the end of the school'year,-the subject
was offered the alternatives of either continuing or
terminating the counseling relationship. After a
week of consideration, the client acéepted the
alterﬁative that the counseling sessions be dis-
contihued., Additional contact occurrea several times

before school ended with the client making the contact

B8E
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and indicating the desire for a continuing relationship
without dgpendence. In general, the counselor helped

to make the student aware of his life style by the

use of T.A. and aided the youth in choosing and develop-
ing more appropriate behaviors.

ﬁegular notes were kept of the interviews as
well as tapes. Particular note was made of contracts,
and the student's effectiveness in initiating and
keeping contracts, of data that could be used to press
for a contract. . |

The MMPI was again administeréd after counseling
‘sessions were discontinued. The data was studied
to determine whaﬁ effect the subjectively obsefved
changes éaused in this test performance on the
key points of EgJo Strength (ES) , Anxiety (AI), Ego
Defensiveness (ED) and Dissimulation (DS) on the
research scales.

Subjective data was collected to ﬁest the
hypotheses stated earlier. Special attention was
given to his discussion ofltransactions with bthers,
his attitude toward criticism leQeled.at him by
teachers and the counselor, his consideration of
study habits and resulté in grades, hié efforts

to find and keep a job and spend the money tn his

satisfii%i?n, his concept of himself as revealed in

190
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discussions of himself in various settings and the
way he relates to the counselor, to teachers and to
other significant people. Some note was also made of
his discussion of week-end drinking patterns.

D. Results of the Counseling Relationship

The counselor observ~-d significant change in the
client's ability to accept confrontation without
retreating to his role of “poor ;ittle boy." He
accepted cri*icism of others witﬁout'retreating or
discounting it. He seemed to be accurate in
recognizing instances when criticism was an expression
of énother person's problem in relating rather than
his own. In these situations, he demonstrated insight
and acceptance of the peculiarities and problems of
others. He had previously felt terribly put down by
similar incidents.

The client made three contracts with potential
employees, evaluated these contacts in terms of his
behavibf and the behavior of the person interviewing
him. He secured a job, filled the terms of the job
until the season for stoking coal ended, and used the
money to pay some debts, ﬁake some desired purchases,
and savé several dollars. He also secured a job

working with his grandfatbher for the summer and
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seemed very pleased to fill this adult role with his
grandfather.

The client moved from a position toward studies
which denied his brilliant intellect. He had previously
avoided doing the necessary work and study for fear
that he would be.sent away to a "funny farm" for
children who weré too smart. He made "A“s in Data
processing and really enjoyed it. He‘pulled‘up all
his grades to at least a "C" excepﬁvEnglish which
he had been failing by total neglect. He finally
agreed to do enough work to pass with a "D" which
he did. He had been as detérmined not to study
as the counselor was that he put 6ut some éffort.

Many of the client's transgctions were characterized
by the "what do you expect of a poo£ little fellow
like me" attitude. He had illustrated this in a
story ébout sitting miserably under his grandfather's
wagon while his slightly older brother helped his
father on the farm. At the end of counseling;vhe
agreed to éct like a 16 year old and ended the year
by getting the above—mentioned job with his grandfather

for the summer. His attitude was "Can you use a 16

ﬂ@%i 1};2
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vear old on the farm"? His grandfathexr reinforced
this progress significantly by hiring him.

The client's attitude about the counseling
relationship changed significantly during the course
of the year. This change reflected an improved self
image. At the beginning he was a compliant child who
was cleverly trying to manipulate the unwilling and unwary
adult to achieve some attention. The client sought in
many ways to get approval or to arouse rejection.

This technigque was no longer neéded by the client
at the end of the counseling sessions as demonstrated
.by the client's willingness to discontinue tﬁe
éessions and by his attitude of friéndship but
‘independence in the relationship. He also established
similaf_relationships with his mother and brother.

ﬁo further drinking episodes were reported after
being confronted by both the counselor and the prisoner
therapist. This may be the result of discontinuing
the drinking, but there is no prcof of this. ‘The
client d4id not make a contract to stop drinking.

These subjectively observed chéngeé were reflected
to some extent in the changes on the MMPI,research

scales from pre-to post testing. For example, the

L8 =
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Anxiety Index (AI) score dropped from 44 to 37 indicating
that the subject is much less anxious in dealing with
life situations, and his ego strength improved somewhat
indicating a better acceptance of himself.

III. DICUSSION AND CONCLUSION

It is the counselor's judgement from the objective
data and his evaluation of the client's ability to
accept responsibility, make and keep contracts, and
independence in the counseling relationship at the
end of the year that the ciient benefited from the use
of transactional analysis and the counseling relation-
ship.

Specifically the CIientilearned the basic concepts
of T.A., accepted confrontatien on destructive kehavior,
formed contracts, secured a job, kept it until the
job ended, used his mcney to his satisfaeticn, indicated
acceptance of his responsibility for the judgment
which others made of him, studied sufficiently to
make improved grades, planned an ambitioﬁé'schedule

for his senior year, and manifested wholesome

indepehdence‘by breaking off the counseéling relationship.
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VII Discussion

In the last analysis I suppose that the most important
factor to consider in an action resz2arch project is account-
ability. Did the project accomplish or at least approach
what it set out to accomplish? I :m happy to report that
the Delinquency Intervention Proje-:t did a respectable job

of reaching or approaching its objectives. The project has

identified some educational needs of the dropout-prone

student: it has designed and tested educational strategies

T L o g

that will cause the youth to become aware of the educational

and vocational alternatives that are open to him. The

project provided a setting wherein university graduate
students in the behavioral and social sciences had the :
opportunity to interact with delinguent or pre-delinguent
.youths in an attempt te rehabilitate themg.conseqwently
the graduate student received a valuaﬁle training experienceQ
The influence that the project had on the high school system"
was that it tended to educaté the high school staff with
regard to the ﬁore recent methods of approaching the problem
of delingquency.
Fortunatelf, the setting of this projeét was within
a relati vely prograssive and enlightened high.school system.

The Carbondale digh School administration and many of the
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teachers are sincerely active in upgrading the educetional
Process. It is the intention of this report, however, to
influence school systems elsewhere to experiment with the
brocesses presented here. Consequently I take this oppor-
tunity to depart from a specific discussion of this rroject
and its setting in order to present some general impressions
that may be useful to others.

I believe that educating, or perhaps enlightening, the
Pigh school staff and administration concerning progressive
methods of education and treatment.of the potential offender
is perhaps thé most important factor in correcting the
proplem of delinquency in the school. In a former section
of this writiag,I quoted from a President's Commission Task
Force Report concerning the importance of how teachers
respond to early signs of misbehavior; "...Somé (teachers)
especially sensitive to what lies behind insolence and
disobedience, adopt a firm but positive attitude that allows
the task of 1earﬁing to be carried on, if not'alwéys under
pPlacid conditions." |

The phrase "if not always under. placid conditions,"
raises an inté%esting question. I'éould relate numerous
anecdotes whefein well-meaning but ﬁisguidgd teachers and

parents have contributed to the probiem of acting-out
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behavior among some youths. Sometimes we kecome part of the

problem and not part of the solutiam . The forms that
dysfunctional behavicr on the part of parents, teachers

and counselors become manifest are replete. However much of

this dy: 1ctional behavior can be grouped under one general

principal. That principal is the control of appearances.

It was Machiavelli who said "...for the great majority

of mankind are satisfied with appearances, as +hough they

were realities, and are often more influernced by things

that seem than by those that are.”

I believe that the need to cuntrol appearances arises

from some sort of insecurity operating in us. The classical

example is, of course, the teacher who is deluded into

believina that learning can only occur when the students

are sitting in a2 quiet and what appears to be an attentive

posture as the teacher professes his or her wisdom. More-

over, it is sad that many school administrators maintain
a similar value system and consequently judge a teacher's

competence according to such values. I have often been

amazed as I witness the vast guantities of time and energy

that are sometimes syphoned off in order to control appearances

that have nothing whatever to do with education. I am

amazed because it seems Obvious that one could do a proper

Cyer
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job of educating the young with a fraction of the time and
energy that is expended to control appearances. There is
a catch however. Doing a proper job of education requires
self confidence, organization and competence.

Although many educators are exceedingly competent,
the educational system does not seem éo establish feelings
of conficdzxn. =2 and security omoOng many teachers. My recom-
mendation to correct this situation is that we must come to
understand and accept the fact that learning c¢an and does
Ooccur under a variety of conditions and not always, perhaps
never, under placid conditions.

The adolescent urowing in today's environment must meet
a variéty of enallenges indeed. The unique characteristic
of the neurotic problems of our times are those of a sense
of emptiness, of uncertainty as to the very nature of one's
being. We suffer existential anuiety. The world of reality
is replete with inconsistencies, irresponsibility, and
threatening conditions c¢f all sorts. War, pollution, crime
and greed threaten the very existence of the human race.
As *thke outer wofld becomes more and more “unreél" from a
humanistic point of view, positive reality--if it is to be
sensed at ali--must be sensed within. This places a consid-

erable burden on an education toward individual development.
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I€f a person is to survive in our times he must "get it
together"; he must become a self-actualizing individual.
This ability to experience oneself as a self-affirmed
person is probably a function of making accurate discrimina-
tions concerning what's important; what is meaningful to
the growth and survival of the human spirit in general;
which of these factors apply to one's individual growth?
These are the questions that a well adjusted person may
ask himself in order to formulate a iife style. In order
to arrive at a successful life style the young person must
be given the opportunity to experiment with his world.
He must ;ffirm himself when necessary. Self assertion in
learning is hardly possible when one is expected to conform
to quiescen; repose as the teacher professes. 
In a recent conference 6n education, Réllo May (1971)
discussed the topic "Violence and Education." Dr. May
stated that when emotional development goes awry, and the
individual is robbed of his chance to affirm, and to assert
himself when necessary, he moves into aggression. When
h}s aggression is blocked cver a period of time, he moves

into violence. These are problems that education can and

ought to deal with. Education is engaged in influencing the

society so that the individual will experience himself as a

. AUS 200
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self-affirmed person. Education should develop the competence

of the young person to affirm himself despite the transitional

society in which we live. A problem arises when we as
teachers or parents do not approve of the young perscn's
attempts at self assertion. And this brings up the guestion
of values.

Our culture has a tendency to maintain certain values
that are no longer appropriate to the times. In his book

Culture Against Man, Jules Henry has brought the problem

of values into sharp focus. In 2 one hundred page chapter
on the American high school he reports how certain values
held by the community are subtly imposed on the high school
and its students. Such values are often quite arbitrary,
have nothing whatever to do with growth and education, and
frequently are a crippling experience for the student.
The result is that the system which imposes arbitrary values
on its young, produces many dull, inarticulate superficial
people.

If we as.educators wish to nurture an enlightened
generation, we ﬁuét become secure enough withiﬁ ourselves
to examine our values and permit the youth to reject those
values that may not be appropriate to the wcrld that they

must live.in. We must provide the kind of guidance which

RN | 201
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allows the young person to experience himself as a self-

affirmed person. Education should develop his capacity

to assert himself when necessary.

The concept presented here may threaten or even frighten
the autocratic personalities among us. Nevertheless they are

ideas whose time has come.
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APPENDIX I

PROGRESS REPORT FORM

. High School student's name

. Grad student's name

. Date, time, and place cf meetin

Ciimate of Relationship (temperament of counselor and counselee) :
. variables being considered (what specific behaviors are you

primarily concerned with and how are you measuring them) ?

,. New information (state in behavioral terms):
a. Discoveries you made concerning student

b. Disclosures made by the student

c. Resources that.were employed (public agencies:; individual
consultants; equipment; environmer.ts or materials).

7. General impressions (oa the back of this sheet, state conclusdanas,

drawn from above mentioned data. 204
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APPENDIX II

MMPI Scale Interpretation of Those Scales Subjected
To Multiple Linear Regression Analysis

l. The MI scale proports to be a much needed
simplification for appraising the degree of basic
anxiety..., One is able to obtain from the MI scale
a global view of the organismic stress or conflict--
an "emotional temperature". As a high fever is one
of the vital indexes of physical disorders, a high
MI score is a "red flag" for emotional disturbance
to alert the clinician that further studies are
indicated. Normal range: is MI 65 to 82. Scores
higher than 100 reflect increasing degrees of
functional difficulty.

2. Scale 4 (pPd). Scale 4 measures the similar-
ity of the subiect to a grcup of persons whose main
difficulty lies in the absence of deep emotional re-
sponse, the inability to profit from experience, and
their disregard for sccial mores. Peak 4 profiles
even though not absolutely elevat=d, may indicate
some lack of socisl conformity or self-ccntrol and
a persistent tendency to get into scrapes or depart
from conventional behavior... Peak 4 ccmbined with
scales 3, 8 and particularly 9 increases the delin-
guenicy tendency... Among adolcgscents, high 4's (often
combined with scales 8 or 9) reflect rebelliousness
rather than acting out of base impulses, hostility
toward parents whom they blame for their probklenms,
indecision about vocational choices and unstable long

range goals. Normal range is approximately T = 40
to T = 60.

3. Scale 8 (Sc). Scale 8 measures the similarity
of the subject's responses to those patients who are
characterized by bizarre and unusual behavior... When
Scale 8 (or 9) is paired with a high 4, this code among
teenagers is frequently associated with delinguency,
usually the result of ineptness, misunderstanding, emo-
tional conflicts, or simply following the gang. Family
problems, sexual confusion, and difficulty with authority

are typical. Normal range is approximately T = 40 to
T = 60.
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4. Scale 9 (Ma). This scale measures the ten-

€ =nc in a subject to escape from conflict by a "flight

ntc reality" characterized by marked over productivity
1. thought and action. The subject completely lacks
impulse control and attempts to brush aside with scorn-
ful aggressiveness the slightest opposition from the
environment... The delinquent with a high 9 score and
a lower 4 appears more likely to benefit from counseling
and being given "another chance" than when scale 4 is
very high. Scale 9 paired with a high 4, among teen-
agers, is frequently associated with delinguency. Nor-
mal range is approximately T = 40 to T = 60.
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APPENDIX IIT

Counseiors Evaluation of the
Project As A Learning Experience
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A7 EVALUATION OF THE DELINQUENCY INTERVENTION EXPERIENCE

I served as a graduate assistant from February to December
of 1969 in the Dellnquency Intervention Program. In retrospect
I view my experience in this program as having been, by and large,
most rewarding to me profe551onally. I would like to briefly focus
upon four aspects of this experience which I consider as having most
influenced my professional growth. These are my encounters with
the high school students served by the project, my experience
working with the high school staff, the advantages of working at

a multi-disciplinary center, and most importantly the opportunity
to further develop my own ideas.

Having recently received my ur.dergraduate degree in psycho-
logy I had a number of notions about delinquency and how to deal
with it. Being full of ideas and very little practical experience
I felt that individual counseling was the best way to deal with
"delinguents". So when I met my iirst "counselee"” I was eager
to "cure" haim. I struggled through finding out that you cannot
help someone that deoesn't feel they have a problem, but yet feeling
some responsibility to see that for his own sake and for others he
best not continue to cause so many problems. After sharing my
experience during our weekly training meetings I began learning
and continued to learn such important realities which include:
youth who create problems for the school are not necessarily

"sick"; there are as many different types of delinguents as
there are people: if I want to help I had better not try to do
something to someone but with them. Thus, there were many
things I learned about dealing with students who caused problems
for the high school. Also, I had many encounters with the high
school students in general and it was just plain fun to interact
with a group that I not too long ago had been a part of.

Working with the students served by the project involved a
coordinated effort with the high school staff. This affordead
me many opportunities to observe how things are actually handled
administratively—--how discipline is accorded and how the some-—
times antagonistic functions of being "in charge of" and instructing
are carried out. Most interesting to me were the duties of the
high school counselors and school psychologist. Since an emphasis
was placed on the relation between the project staff and high
school staff there was good rapport between the two. I thus had
many opportunities to interact with the staff, to exchange values
and ideas and to learn about their duties. In sum, I developed
much insight into the acutal working structure of the high school.
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The more that one becomes specialized, the easier it is to
become separated from other disciplines to the point of feeling
that all of the answers can be found in one's own field of study.
Since the Crime Center is a multi-disciplinary one, there were
many opportunities to draw from other fields of study. Working
together with students in other disciplines was of great value.

I think the fact that the project included graduate students

from other fields of study was one of the most rewarding aspects
of my experience.

Finally, the opportunity to further develop my own interest
was of great value to me. While I was in the project I wrote an
extensive instructional paper on drug usage and a proposal for
a drug education prograi. Here I was able to both rewview the
literature relevant to these proiects and also to talk with many
of the high school studenits and staff about their needs regzarding
a drug education program. I am most grateful for the encouragement
I got from the project director, Richard Pooley. This was not

the type of training experience in which I was told what +to do
and how to do it.

In sum, I consider my experience with the Delinquency Inter-
vention Program to have been most worthwhile. Of course, like
all training experiences it had its bad point too, but I consider
them to be minor in nature and to be far outweighed by the projects
positive qualities. Relative to the other training assignments I

have had thus far, I view this one to have been uniguely and
divarsely rewarding.

Michael E. Althoff
V. A. Hospital
Psychology Service
Danville, Illinois
August, 1971
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PROJECT EVALUATION

At present I am a graduate student in the clinical psychol-
ogy program at Southern Illinois University. As part of my
training to become a clinical psychologist, I work in the
Delinquency Intervention Project (D.I.P.). This part of my
training has been most valuable to me.

The Delincquency Intervention Project has given me exper-
ience as a counselor and as a researcher. My role as a re-
searcher has been secondary to the prime role as counselor.
Nevertheless, I have been made aware through the project's
emphasis on research, that I must. test my own counseling
techniques. The project fosters this by having the coun-
selors pre-test and post—test all counselees. 1In addition,
brief records on each counseling session were required. These
fostered my awareness of progress and regress in a continuing

experiement testing my counseling techniques with a particular
case.

In my primary role as a counselor I have gained valuable
experience. I have had the opportunity to work with a variety
of problem adolescents. Most of my fellow ygraduate students
have not had an opportunity to work with this age group as
their counseling is limited to clinic cases: primarily univer-—
sity students. I have been able to work with clients in this
unique age group and to deal with their unique problems.
Through the project I have been able to try a number of coun-
seling techniques suggested for different kinds of problem
adolescents. I have been able to use Rogerian techniques,
behavior modification technigues and transactional analysis

techniques. I have also been able to measure my effectiveness
with each technique.

Another valuable learning area has been my interaction
with the schocl system. As a counselor I have had to develop
relationships with a variety of school personnel. My informal
contacts with school psychologists, teachers, administrators,
and guidance counselors has been educative in that I have
learned from their accounts of experiences with students. On
a more formal level I have learned how to become part of a

system and to. function smoothly with the other members of that
system.

In summary, this project has been a most pertinent part
of my training. The D.I.P. made possible a variefy of relevant
educational experiences that were not otherwise awvailable.
I was given the opportunity to counsel adolescents and test
the effectiveness of my work without a structural program.
Moreover D.I. P. provided a reality setting where in we had
functional contact withk jai’high school system in order to test
and measure a variety of Tounseling strategies.

Marilyn Burnbaum
210 carbondale, Illinois
June, 197
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AN EVALUATION OF D.I.P.

My past experiences in working as a social worker
were limited to those persons who were experiencing problems
as a result primarily of economic dependency. While working
with the Delinquency Intervention Project (D.I.P.), I wzs
able to broaden my experiences in counseling to include more
normal settings. Working directly in and with the high school
was new to me. While working with D.I.P., I was completing
training as a school guidance counselor. The project gave me
an opportunity to receive school experience in intensive
counseling that was more in depth than I would have received
if I merely went through the normal guidance curriculum.

The normal guidance curriculum limits a student to such
an extent that it is usually rather rare to have extended
individual counseling experiences. The D.I.P. project enabled
me to coordinate new counseling techniques that I had never
used before and analyze their effectiveness. My experiences
with behavior modification were gratifying and useful.

Problems that an outside project such as this will
experience in working within a school system were also
evident. The coordination of activities of other counselors
as well as school personnel can be extremely difficult and
takes a great deal of effort on both sides to be successful.

Many of the gains that one makes while participating
in such a project are hard to measure or explain. My self-
confidence in working and counseling with others has been
increased substantially. The students we worked with all

gained from our presence, although some gained more than
others.

I feel that I have benefited more from what I have
learned while working with the project than from what I
was paid. In fact, the learning was my highest payment.

H. T. Cardwell
. Carbondale, ‘Illinois
‘June, 1971
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THE DELINQUENCY INTERVENTION PROJECT -—-—
Al EDUCATIONALLY PROFITABLE LEARNING EXPERIENCE

As a graduate student in the Rehabilitation Institute,
I participated in the Delinguency Intervention Project (D.I.P.)
for approximately 1% years. My work with the project youth
was undoubtedly an educationally profitable experience for me.
My primary area of interest is in the field of corrections --
presently, I am employed as a counseling psychologist at the
Marion Federal Penitentiary. The practical, on-the-job training
which I received as a counselor with the D.I.P., I'm sure,
played an important part in my decision to pursue a career
in corrections and accept a position with the Bureau of Prisons.

I am convinced, as a result of my work with the D.I.P.,
that one of the most important aspects in correction of the
public offender is in the area of prevention. In dealing
with the pre-delinquent young people assigned to me through
the D.I.P., I gained not only experience, but new understanding
and insights into the cause and effect relationships of crime
and criminal in our society. By learning to recngnize the
early signs of delinguency-proneness, and from having the
opportunity to deal with these high school students, I developed

new avenues of thinking and new skills which will be especially
valuakle to me in my work. v

My caseload offered me the chance to develop my counseling
skills both on the one-to-one level and in the group setting.
I also became acquainted with a number of local professionals
in various fields directly and indirectly related to correc-
tions. These contacts openeda many new doors to me --— I became
aware of such things as community agencies, new research in
the field, other referral sources, and soO on.

It would be impossible for me to elahorate in this short
paper on the many contributions the project made to my pro-
fessional growth and competency, so I will close by saying
that I am particularly grateful for the opportunity I had
to be a part of this very significant proiect.

Frederick K. Harrison
Counseling Psychologist
Marion Federal Penitentiary
June, 1971
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THE EDUCATIONAL VALUE OF THE
DELINQUENCY INTERVENTION PROJECT

As a graduate student (doctoral level) in Guidance and
Educational Psychology, I consider my work with the Delinquency
Intervention Project (D.I.P.) to be the most meaningful
learning experience I have had in preparing for a career in
working with juveniles.

In my opinion, there definitely is no substitute for
practical experience. The D.I.P. has offered me a chance
to get out in the field and do what I have been preparing
myself in the classroom to be able to do. Within the
structure of the project, I have been able to use my own
initiative, be innovative, "do my own thing;" and, with the
help of experienced, qualified people, evaluate objectively
what I was doing and improve accordingly.

Nct ©only did I have the opportunity to put into practice
technigues, procedures, etc. with which I was already familiar,
I was also exposed to new ideas and treatment methods, instructed
in their use, and supervised in their implementation.

Besides my growth and development as a counselor, I have
gained a new understanding of the type of student referred
to as a juvenile delinquent--his problem, values, ideas,
background, etc. I have also gained new insight into some
of the incompatibilities which make it difficult for such a
youth to adjust to the educational system as it is set up;
and I have become aware of areas of both weakness and strength
in the educational process. I now feel., as a result of my
experience with the D.I.P., that I have a great deal to offer
to any employer in the field.

In addition, I have been actively participating in the
administration of a complicated research effort. I have
learned enough, I think, about the research aspect, that I
would no longer be afraid to attempt the researching of

relevant questions which might confront me in *he years
ahead.

Finally, I would like to say that I strongly believe the
D.I.P. has helped to make me not only more competent as a
career person, but has offered me experiences which have nade
me a more well-rounded and capable individual in general.

Kristina Harrison
Carbondale, Illinois
June, 1971 '
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EDUCATIONAL VALUE OF DELINQUENMCY IINTERVENTION PROJECT

My goals and career interests arae in the field of the
Administration of Justice. I hcpe to continue my education
until I receive my Doctorate in this field. Specifically,

my interests center around juvenile delinquency, its cause
and cures.

This project has provided me with at ?»:ist an introduction
into some of the methods which can be utilized in dealing
with youthful offenders. It has provided an introduction to
the planning and implementation of a treatment strategy that
will benefit both the offender and society as well.

Upon coming to this project in September of 1970, I
was more research oriented than practice oriented. Upon
assuming the caseload of a former project counselor, I
became aware of the impact that research has on the practice
of dealing with youthful offenders.

This project has created within me a better understanding
of the methods for treating vouthful offenders: it has
given me a basic understanding of the development of tcols
for counseling:; it has given me re—newed insights into the
etiolegy of delingquent behaviors, and finally given me the
opportunity to work with multi-disciplinary personnel in
seeking solutions to youth problems.

I feel that I have learned more from this experience of
actual participation in six months, than I could have leaxrned
from a theoretical course in a year. The problems encountered

in the field, and the solutions I have been exposced to have

served to make me more aware of the need for expanded practices
research in this area.

Working with mult-disciplinary personnel in the project
has given me at least a basic uznderstanding of their methods
and left me with a desire to learn more. It has also left

me with the desire to re-examine my own goals 1n the light
of others dlSClpllnPa.

I feel that my training in the Administration of Justice,
regardless of the position that I may assume in the future,

will bz affected significantly by what I have learned in this
pPrcject.

) Rod W. Parker
Carbondale, Illinois
July 1971
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THE DELINQUENCY INTERVENTION PROJECT
AS A LEARNING EXPERIENCE

As a project member of the Delinquency Intervention
Project, I was privileded to serve in what could be viewed
as three distinct roles: administration, research, and
counseling. Any of the three would provide a worthwhile
contribution to one's education. The experience of all
three roles has undoubtedly provided me with my most ex-—
tensive educational experience to date, and has allowed
me some insight into the goals each competant member of
a project such as th: D.I.P. must accomplish, and into the
problems which may oe obstacies to achieving those goals.

Obviously, one basic and essential Ffunction the Project
serves is as a vehicle for the application of Principles of
pPsychology in a "real world" setting. This is pPerhaps the
greatest service, with all that it involves, rendered +o the
project member perscnally from an action oriented Project.
When this is coupled with a sense of achievement as well,
the individual will no doubt mainvain whatever behavior was
ongoing. In addition, a multitude of smaller, yet vital,
learning took place ranging from an appreciation of flexi-
bility not only in experimental design, but in public rela-
tions, through the zppreciation of crganization and clear
and free delegation of responsibility, to the appreciation
of clearly specified and pre-planned behavioral gcals for
each member of the project and the clients as well. These,
with their multiple facets, and numerous others provide a
foundation which will not be discarded lightly in the course
of continued activities with this project, the evaluation of
other programs, and the design of future research.

Martin J. Pollack
Carbondale, Illinois
June, 1971
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SIGNIFICANCE OF D.I.P. FOR ME

I see the Delinguency Intervention Project as a very
significant expericnce in my life. For a whole year, I
was "forced" to be fact-to-face with kids that I had been
talking about helping, in theory, for years. I was forced
to cope with my fears and certain kinds of dishonesty (like
making promises idly and not keeping them) . I found out
once and for all that kids really demand that you be honest
and "straight" with them. ©Of course, I always believed that,
but I never really experienced having to do it on a regular
basis. I learned a lot abcut dealing with good and bad
staff at the high school, and I am not quite so impatient
with some of the ineptitude that I witnessed. I learned to
draw on a few solid sources for sugport and found that a lot
could be accomplished by doing this. Working patiently and
uacthreateningly with some of the less-supportive staff seemed
to balance out some of the blocks set up in terms of getting

kids out of class, getting kids into different programs, etc.,
also.

I unfortunately found that I have very little to offer the
kids I saw at the school. Their problems are deep in many cases
and I really just had no answers. I became aware, on a first
hand basis, of many of the conflicts of a generation that I
didn't really know, despite the fact that I am only 24 years
old. The project has resulted in my seeking more experiences
and knowledge in the area, and I have, as a result of the
project, begun to look for more community involvement than
I ever would have before participating in it.

The project forced me to scrutinize exactly what I was
doing in terms of therapy. I apparently had not done this
very much before, and, I believe, had wasted a lot of my
former client's time by not defining clearly, for myself, what
my approach was going tc de in a generalized way. Of course,
I did this in an unconscious sort of way, but as I look back,
I would have used perhaps more appropriate treatment strategies
had I really analyzed the situation more "scientifically," if
you will, more directly. Sometimes I think I didn't do this
simply because I didn't know what I was doing, and I let myself
"glide along," doing my "eclectic thing" rather than doing some
research into past cases similar to mine. I have a desire to
become more professional, and this desire stems in part from
my experience with the project.

Sylvia Rochiios
Carbondale, Illinois
June, 1971
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EVALUATION OF THE DIP PROJECT

The Delinquency Intervention Project offered great
potential for personal development, experience with teenagers,
education in both counseling, ressarch, and program development.

Some of this potential was realized. The opportunity to
work closely with school administrators, guidance counselors
and disciplinarians provided insights intc the problem solving
methods of one s<hool system. The problem of correlating all the
school resources was challenging and worth serious consideration.

The opportunity to relate to and work with disturbed teen-
agers was also realized. The clients shared a broad range of
pProblems, perspectives and potential. I was able to use
several counseling techniques, especially transactional analysis
and to evaluate the efforts of the treatment methods.

I learned considerable lessons concerning the problems of
collectlng data and analyzing it. EXposure to the process of
developing projects and programs has given me a basis for
evaluating future programs.

As a middle manager of one phase of the project, I learned
several things about relating to people. There is a need for

clear lines of responsibility and authority. People need to
know exactly what is expected of them. They require steady
feedback with regard to their perforirance. This feedback must

also reach the person who can make decisions and enforce them.

Responsibility without authority is ineffective and only leads
to confusion.

Some graduate students apparently did not understand or
did not take the project seriously from a research point of

view. Some neglected to turn in progress reports and gave the
impression of not doing a conscientious job.

From my experience in working with the project director,
I learned that a "soft" approach does not effect maximum
performance from some people. It seems that very rigid con-

trols in the beginning are necessary in order to initiate such
a project.

All in all the experience of working with counselors,
administrators and young people was inspiring and challenglng.
I would like to help develop programs that could be used in
many communities to help prevent delinguency.

Arthur J. Williams
Carbondale, Illinois
July, 1971 '
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