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The Title I ESEA evaluation for 1970-~1971 concentrated on the behavioral
objectives proposed for each of thirty-seven academic and supportive service
projects included in the total Title I Program. The abstract for this
evaluation contains a brief description of the process of these projects
and conclusions concerning project effectiveness. The conclusions drawn
were based upon the best evidence availabie and upon tlhe assumption that the
behavioral objectives were relevant to the education of disadvantaged
youngsters. Evaluative ratings were aasigned to projects 6n the basis of a
project's improvement over last year's outcomes, parent perceptions of

project value, and school personnel perceptions of project value.

Elementary Academic Projects
Conclusions concerning project effectiveness were based upon boih
previous and curreni evaluation findings pertaining to four elementary
academic projects: Language Development, Reading Center, Special Kinder~

garten, and English as a Second Language.

Language Development

Project process. Project therapists worked with children & years of
age ¥mo exmibited a lack of oral~verkal ability. The therapiss:s - .orked
intezsivel™ with small groups from the same classroom in an efZort, to
inercase tme verbal and conceptual avility of selected pupils.

Aonclusicnas rezarding onojecc effectiveness. Fourtaen of z_«xteen

objeciives, basec upor the previcus year's evaluation, were acecapligned in

this 2:0lecT, Civing vhae -oojest & good evaluative rating. Tr= ouality of
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project year, seventy-eight percent of the three hundred and twenty--. sveui
parents responding to a questionnaire felt that this project benefited
their children very much. Eighty-one percent of these parents responded
that their children listened and spoke more after their children received

treatment.

Reading Center

Project process. Primary-~intermediate speciglized reading teachers

. worked with pupils identified as having the greatest need for extra help in
reading. Teachers provided daily individusl and small group instruction
using multi-media equipment and materials. Assistance in the developmental
reading program was also provided to classroom teachers upon request.
Bmphasis was placed on developing a feeling of success in school and a betcer
self-image. This project expanded the Reading Improvement Project init A%
in 1947 with Board funds by pr viding additional services to public and non-
public school pupils. A wide range of materials and equipment supplemented
the instruction in both public_and non~public target area reading centers.

Conclusions regarding project effectivenesg. Seven of eight objectives
were accomplished. This project improved its instructional outcomss when
compared to its previous year's outcomes. This year and in previous years
the Reading Center Project has been one of twenty exempliary projects for the
education of disadvantaged pupils cited by the American Institute for
Research in the Dehavioral Sciences. Ninety percent of the classrcom
teachers in Title I schools felt that the reading vesource ‘teacher component
of this project was of sigaificant wvalue to their pupiis. Ab least eighty—~

three percent of the two hundred and fifty parents who responded to a
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questionnaire felt that their children read better at the end of the project
than at the beginning, and at least fifty-cue percent of these Parents
responded that their children now read more at home. The project was given

a good evaluative rating.

Special Kindergarten

Project procesa. The Special Kindergarten Project was designed to

sustain the gains made by the children in the Head Start Program and to
insure learning continuity. The full day program interrelated a breoad

range of instructional materials and activities, special supportive services,
and community services to maintain a stimilating program for the disad-
vantaged child.

Conclusions regarding project effectiveness. This project was given

a good rating since eighteen of its twenty-five objectives evaluated were
met. For three years in a row this project has successfully shown its

effectiveness in preparing Title I youngsters for school.

English as a Second lLanguage

 Project process. In this project, pupils with a foreign language as
their mother tongue received special instruction in English. Itinerant
teachers traveled to all schools having need for this service in order to
wprk with pupils and the regular classroom teachers in helping the pupils
learn to communicate in English. Programs for non-English speaking pupils
had been in existence for many years. This Title I project expanded these

servicas in both public and non-public schools.
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Conclusions regarding project effectiveness. Since both project

>bjectives evaluated were accomplished, and these objectives were formulated
from previous findings, the English as a Second Language Project received

a2, good evaluative rating.

Secondary Acadeumic Projects
Conclusions were drawn from the previous and current findings avaiiable
for eleven secondary academic projecis: Fulton Reading Center, Secondary

Mathematics, Instrumental Music, and eight Secondary Instructional Centers.

Fulton Reading Center

Project process. This project, serving seventh grade pupils, used 2

miiti-faceted approach to increase reading achievement. "Facet 1: Learning
100" stressed perceptual accuracy and visual efficiency through instrument
training, building experience, skill building work in small groups, and the
application of skills through filmctrips,‘tapea, and recordings. Facet I
involved a team learning situation where pupils of similar reading ability
were paired together. "Facet II: Milwaukee Adaptation of the Staats
Motivated Learmning Procedure" utilized é one~to~one tutoring system in which
pupils were tutored by “he Reading Cemnter teacher. "Facet ITII: Reading
Resource Teacher to Nine Fulton Language Aris Teachers" involved the Reading
Center teacher for one hour‘a day to help Language Arts teachers plan
programs for pupils with various reading levels and problems.

. Conclusions regarding project effectiveness. This project met all five

of the objectives evaluated and therefore received a good evaduative rating.
However, whether to continue this project or not becomes a matter of
philosophy. The philosophy of Title I seems to be concentrating on a K=4

Py F
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Secondary Mathematics

Project process. The Secon..ry Mathematics Project was designed to al~

leviate some of the problems experienced by pupils in flow charting activities,
electric printing calculators, and an activity oriented curriculum developed
by the teachers in these schools. This curriculum included materials developed
directly from business and community problems as well as materials which
treated the traditional concepts of general mathematics in a fresh and dynamic
way. There was a wide variety of activities provided and & high degiee of
individualized instruction given in a laboratory setting. There was an ine-
service workshop during the second semester that provided an opportunity fer
teachers to work with these materials, to see how the materials wexre used,

and to adapt these materials and methods to their own classrooms,

Conclusions regarding project effectiveness. The Secondary Mathematics

Project succeeded in accomplishing all five of its objectives evaluated.
A good evaluative rating was given; however, as in the case of all secondary
projects, the K-4 philosophy of Title I for Milwaukee shiould be considered

when refunding time approaches.

Instrumental Music

Project process. This project encouraged youth from disadvantaged

backgrounds to play a musical instrument proficiently and successfully.
Instruments were provided through Title I funds, and the progress of each
individual was monitored with the objective of facilitating student improve-
ment to the point where he could be accepted in ofchesﬁras and bands in the

secondary schools,




Conclusions reg:z ding project effactiveness. Two of three objecuives

evaluated were met. This result led to a rating of good for the Instrumental
Music Project. Again, the philosoply of a K-4 project approach must be

considered when refunding of this project is proposed.

Secondary Instructional Centers

Proiect process, The f{ramework of the secondary instructional program

rossessed common elements among schools in its organizational structure and
intent, but also provided individual schools with the flexibility to plan
and organir~ supportive and azademic sexvices to most effectively meet the
needs of an identified group cf educationally disadvantaged students. The
program focused upon an idcntified group of 50-3100 educationally
disadvantaged pupils in each Title I secondary school (Lincoln, North,
South, West, Fulton, Kosciuszko, Roosevelt, and Wells). Psychological,
social work, and guidance services cooperated in a close team relationship
with special learning center teachers to identify individual disadvantaged
students, diagnose educationsl problems, and prescribe and implement educa-
tional plans. In addition, specialists in the areas of English, mathematics,
science, and social studies served the learning center teams and continued
w0 devise curricula for disadvantaged learners.

Conclusions regsrding Fuliton Learning Center effectiveness. This project

met nineteen of twenty-three objectives and was given an avaluative rating of
good, considering the prooleas wnich occur during a project'!s first year of
operation. Performance levels for project objectives for 1971~1972 should

be adjusted on the obasis of this first year's findings.




Conclusions regarding Kosciuszko Learning Center effectiveness. Three

of six objectives evaluated were accomplished in this project. The findings
indicated that an evaluative rating of good be assigned to the project for
its first year of operation. Performance levels for project objectives for
1971-1972 should be adjusted on the basis of this year's Ifindings.

Conclusions regarding lincoln Learning Center effectiveness. Three of

seven objectives evaluated were met by this project. Consideration should be
given tc the fact that this was the first year of the project, the project
was in a developmental stage, and the performance levels for the objectives
were judgments and not based on previous data. An evaluative rating will

be withheld until another year's operation has concluded. Performance
levels for the 1971-1972 objectives should be adjusted.on the basis of this
year's findings.

Conclusions regarding Roosevelt Learning Center effectiveness. Five of

eighteen objectives evaluated were accomplished in this project. Considera-
tion should be given to the fact that this was the first year of the project,
the project was in its developmental stages, and the performance levels for
the objectives were judgments and not based on previous data. An evaluative
rating will be withheld until another year's operatidn has concluded. Per-
formance levels for the 1971-1972 objectives should be adjusted on the basis
of this year'slfindings. ) o

Conclusions regérdine South Division Learning Center effectiveness. The

project successfully accomplished three of its six objedtives. Since this was
the first year of the project and its developmental period, the findings

indicated that an evaluative rating of good be assigned to the project. Per—
formance levels for the 1971~1972 objectives should be modified in accordance

with this yearts findings.




Conclusions regarding Wells Learming Center effectiveness. Both objectives

evaluated were not met. Consideration should be given to the fact that this
was the first year of the project, the project was in the developmental stages,
and the performance levels for the objectives were judgments and not based

on previous data. An evaluative rating was withheld until another year's
operation has concluded. Performance levels for the 1971-1972 objectives
should be adjusted on the basis of this year's findings.

Conclusions regarding West Division Learming Center effectiveness, This

project successfully met all three of the objectives evaluated., An evaluative
rating of good was assigned to the project.

Conclusions regarding North Division Learning Center effectiveness.

No evaluation was undertaken on this project since this project was still in

the initial stages of development in June of 1971,

Supportive Services Projects

Conclusions concerning supportive service project effectiveness were
based upon previous and current evaluation findings for fifteen projects:
Elementéry Guidance, Returnee Counselor, Clothing, Social Work, Psychological
Services, Special Educational and Service Centers, Social Improvement, Field
Trips, Mobile Laboratory, Naturalist, Diagnosis of Instructional Needs
Through Primary Testing, Adapted Recreation for Handicapped Chiidren, Pre-—
School Developmental Activity, Two Model Elementary Resource Centers, and

Instructional Resources Supportive Service.
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Elementery Guidance

Project process. Szlected students in both public and non~public

schools were referred to trained guidance specialists for intemsive guidance
and counseling. These counselors helped students to overcomzs personal
problems, to improve their self-image, and to cultivate desirable attitudes.
This service was provided to students enrolled in ESEA Title I projects in
elementary schools.

Conciusions regardiag pr . zcz 3ffectiveness. The 1roject achieved all

four of the objsctives evalueied., This finding resultec in a rating of goecd
as far ac project outcomes were c._acerned. However, Title I principals

and their kindergarten through o .- teaching staffs critiqued the project

and stated that the project needed more organization. When asked to redistri~
bute the present Title I resources in their schools, principals felt that
Elementary Guidance was the most expendable project. On the basis of this
finding, the project should be reviewed for changes in organizational

structure to be proposed for the 1971-1972 academic year.

Returnee Counselor

Project process. Counselors in the four ESEA Title I high schools

worked with boys and‘girls who have been returned from the state correctional
institutions. These counselors not only worked closely with the students,
but with classroom teachers, State probation and parole personnel, Division
of Vocational Rehabilitation personnel, and four liaison teachers from the

correctional institutions wno had been assigned to the project.
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Conclusions regarding project effectiveness. Neither of the two objec~

tives evaluated were met., Since these objectives were not based upon the
previous year's evaluation and since extenuc.ing findings existed pertaining
to the objectives, the Returnee Counselor Project was not given an evaluative

rating,

Clothing

Project process. Articlzs of clothing w=rz iZspea=sed to pupils who wers

not attending school because their parents could =0t af:iord the clothing
needed,

Conclusions regarding project effectivenems. One of three objectives was

accomplished; however, one objective failed t. =: met t7 only one percentage
point, This project was given a good evaluatine rating since additional
findings indicated that the majority of teachers questioned approved the

value of the project.

Sociazl Work

Project process. School sccial work served as a supportive professional

service to the school staff, students, and parents. School social work
endeavors were directed towards resolving‘and amelioratihg social-~personal
problems that affected the students' academic pregress and overall school
adjustment. The span of school social work actiVity was extended into a
liaison function and facility among the-home, school, and community Social-
authoritative.agencies. The assistants, under the direction of the sqcial
worker, allowed for the extension of social services that required less
professional attention. The aides had many related duties that freed the

social worker to focus on serious problem situs=tions.




Conclusions regarding project effectiveness. Only one of the six objec—~

tives evaluated were accomplished, However, three facts must be kept in mind:
1) the performance levels of the objectives were estimates and may have been
set too high, 2) nc previous year's data were available upon which to build
more realistic objectives, and 3) Title I principals asker for an increase

in social workers for their schoois, This last fact in its 1f would imply

that the project had a valuable effect in the Title I schocols.

Psychological Services

Project process., This project provided intensive therapeutic services to

children in areas of economic deprivation who have serious learning, emotional,
or behavior problems. The major focus of the project was to provide individual
and group therapy subsequent to a careful diagnostic study appropriate to the
severity of the problem; therapeutic counseling or consultation were also
provided to parents, teachers, and other specialists. An equally important
facet of the project was the provision of facilitative therapy for children

as a means 6f improving the learning process in the c¢lassroom, Sensory

motor and perceptual training, behavior modification, and cognitive sgkills
building were illustrative of facilitative therapy. Ancillary to the total
project, supervised volunteer aides provided a one-to~one therapeutic rela-
tionship for identified children.

Conclusions regarding project effectiveness., On the basis of the general -

finding that over fifty percent of the classroom teachers were satisfied with
their pupils'! improvement as a result of this project, the Psychological
Services Project would seem to be effective, Although this project had

objectives, the objectives were of such a nature that each psychologist would




have to give pretests and posttesﬁs to ezch therapy student and turn these
resulis over to an evaluator. For the current year, this “ask was adminis~

tratively not practiczl.

Special Educationzal and Service Centers

Project process. Two centers have been established t> provide = process

for early identification and remediation of the educational needs and problems
of the disadvantaged and handicapped. The centers provided continuing diag~
nostic and supportive services in a variety of specialized fields iucluding
guidance, reading, psychological services, speech, clinical education services,
social work, medical services, and diagnostic i-istructional services. These
centers drew primarily from the Title I area.

Conclusions regarding project effectivenesg. Five of six objectives_
evaluated were accomplished. The Special Educaticnal and Service Centers
Project was given a good evaluative rating for improving upon last year's

Project outcomes.

Social Improvement

Project process. Non-professionals skilled in the areas of human and
personal relations worked with inner city elementary and secondany school
‘pupils on both an individual and group basis. Activities focused on common
courtesy. A main goal of the project was student’selfbimprovement leading.
to greater social acceptance,

Conclusions regarding project effectiveness. Two of three objectives
evaluated were accompliished, However, the Sécial improvement Project was
percelved to be the least effective project in the Title I schools by the
principals and K-4 staffs. A decrease in project staff was also suggested

oy the principals and X-4 staffs.
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Field Trips

" _oject process. runds were provided to Title I elementary  hools,

public and non-public, for the purpose of field Lr ps which expai. 1 the
environment of the classroom into the community, _hese field ‘wrip.  con~
centrated on pupils in grades kindergarten through four and frcusc d upon
topics of study teking place in the classroom so that childrsam co.ld brc-den
their concepts,

Conclusions regzrding project effectiveness. This project suwcessfully

met its only objective of providing field trips to Title I childre .,

Mobile Laboratory

Project process. This traveling classroom brought the world .f com-

servation and science to the children in public and non-public schools. The
42' by 10! laboratory provided firsthand experiences for the children through
the use of the science equipment, display themes, and»the instruction of the
teacher demonstrator. Comxunication skills were deweloped directly through
the instruction provided in the laboratory and through the rich opportunities
presented for follow-up to the individual classroom teacher.
Conclusions regarding project effectiveness. Four of five objectives

evaluated were met. The Mobile Laborateory was given a good evaluative rating

since it improved upon the previous year's project outcomes.

Naturaiist

'‘Project process. A naturalist service was offered to Title I funded

public and non-public schocls at three nature interpretive centers: Grant
Park, Palmyra, and Hawthorn Glen. Upon a teacher'fs request, in grades one

.

through four, a naturaiist spent the morning, afterncon, or botr at one of

%I - .18




the neture centers with the class, providing them with instruction which
ennhanced their understanding and appreciation of our natural environment.
Through interpretation of the area resources and with emphasis on the sub-~
Ject matter in the curciculum geared to the grade level of the tour, thne
outing provided the children with an enriched understanding of their natural
heritage. Manifold opportunities were presented to the teacher for follow-up
in the classroom on communication skills instruction.

Conclusions regarding project effectiveness. Both objectives evaluated
were accomplished., The Naturalist Project was given a good evaluative rating
for improving upon baseline data collected from previous year's project

outcomes.

Diagnosis of Instructional Needs Through Primary Testing

Project process. This service provided for special standardized achieve-

ment testing in the primary grades of Title I schools and for assistance in
the use of such information in the identification and analysis of learning
difficulties of individual pupils and groups. In addition, more specific
analysis. of instructional needs was maintained through the administration of
special tests for particular Title I elementary academic projects existing
in Title I schools. Emphasis was placed upon instructional need analysis for
building behavioral objectives and curriculum appropriate for Titie I schools.
Conclusions re i roject effectiveness. This project accomplished
all objectives evaluated which meant that a good evaluative rating was given

to the Diagnosis of Instructional Needs Through Primary Testing Project.




Adapted Recreation for Handicapped Children

Project process. Conducted by the Division of Municipal Recreation and

Adult Ecducation, this project provided year-round sheltered recreation and
developmental activiiy programs for mentally, physically, and multiply
handicspred children and young adults from 6 to 19 years of age. Partici-~
pants come from public, parochial, and private schools. Individuals with
severe disabilities who could not attend school were also served. Actilvities
incluced sports, games, music, arts and crafts, swimming, field trips, dances,
clubs, soecial events, and self-image building activities.

Conclusions regarding project effectiveness. The Adapted Recreation

for Handicapped Children Project met three of four objectives evaluated,
The project was given a good evaluative rating for improving upon results

collected on similar youngsters in previous years.

Pre~School Developmental Activity

Project. process. Conducted by the Division of Municipal Recreation and
Adult Education, this project provided opportunities for ﬁarticipation and
instruction in programs of increased stimuli and motivation that contributed
to "whole child" improvement. The project served children, ages three years
through seven years, who were mertally, physically, and mdtiply haﬁdicapped
(neurological and sensory impairments).

Conclusions regarding project effectiveness. This project was not

given an evaluative rating due to the imnsufficiency of evidence available

for a decision regarding effectiveness to be made.

ﬁi 15 13"‘



Two Model Flementary Resocurce Centers

Proiject vrocess. Two Model Elementary School Instructional Resources

Centers, supported vy Title II, state, and local school board funds, were

in operetion in two elementary schools. Maintenance and distribution of the
specizl equipment purchased under Title I was provided., An inservice work-
shop was presented to teachers and teacher aides of the iwo participating
schools on the uses of the resource center and its materials., These workshops
were on the following topics: 1) materials available in the school's in~
structional resource center; 2) techniques for producing materials; and 3)
the instructional resource center and ways to use it. On the basis of these
workshops, a teacher handbook on the uses of the resource center was compiled
and distributed to the teachers of the two participating schools,

Conclusions regarding project effectiveness. 4811 three objectives

evaluated were accomplished. The content of these objectives and their

accomplishment gave this project a good evaluative rating.

Instructional Resources Support Service

Project process. This project provided for the production, selection,

and use of the most appropriate instructional materials for Title I sponsored
activities. Through individual aid, bulletins, and other printed materials,
and through a television-based inservice training workshop program, teachers
and supervisors received assistance in selecting printed and audio~visual
materials, in the preduction of special instructional materials, and in
improving the use of printed and audio~visual materials and equipment in
their projects. Maintenance and distribution of the special equipment pur—

chased under Title I was provided.
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Conclusions regarding project effectiveness. The Instructional Resources

Project accomplished all the requests it received and therefore was given

a good evzluative reting.

Non=-Public School Services

Homes for Neglected and Delingquent Children

Project process. The nature of the children in residence at the homes

for neglected and delinquent children qualified tnem for Title I programs.

A variety of programs including art, recreation, industrial art, reading, and
a special progran for emotionally disturbed children had been developed in
the "homes". These programs were designed to improve the outlook of the
children towar< their peers and the community-at-large in an effort to
re-establish them as useful members of society.

Conclusions regarding project effectiveness. The eight homes, each with

its own project, accomplished nineteen of twenty-four objectives. The total

program, involving all eight homes, was given a good evaluative rating.

Title I Services to Non—Public Schools

Project process. During the 1970-1971 school yuzr, communication concern—

ing Title I was maintained directly with each non~public school by a Title 1
Program supervisor assigned to the Title I Office and by project supervisors
of the respective projects deployed within each school. Operation of
various projects followed the same procedures in non-public schools as in
public schools.

Conc..usions regarding project effectiveness. In general the non~public

school administrators and teachers felt that the Title I projects operating




in their schocls were effective and wanted these services continued during

the 1971-1972 school year.
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INTRODUCTION

In the spriznz of 1965, Title I of the Elementary and Secondary Act was
passed by Congress for the explizit purpose of educating chilcdren adversely
affected by pover:y and deprivation. During the previous Iivs years of exis-
tence in Milwauke=, Title I resources hz=ve attempted to develop effective
projects and serv.ces to meet the educational needs of individual di:zudvantaged
learners in the krindergarten through te:lfth grade sequence. Moreover  since
1968, the major cducational concern of Title I projects has been the _mprove-
ment of communicaiion skills through the concentrated services of tezuners
in the areas of language develorment and reading supported by social wark,
guidance, and psychological specialists in gradeé kindergarten through foux,

According to the requirements of the Elementary and Secondary Education
Act of 1965, the state and federal governments must receive written information
concerning the effectiveness of the Title I resources used by the local schools.
To comply with these requirements, evaluation strategies have been initiated

since the commencement of Title I funding.

Previous Evaluation Strategies
For the first year and one half, Title I project evaluations consisted
primarily of analyses of gain scores from pre~ and posttests for participating
pupils only. This strategy proved to be insufficient since it left unanswered
the gquestion of whether or not it was the Title I project or the characteristics
of project pupils or a combination of the two that contribubed to any signi-~
ficant achievement gains, Furthermore, the statistically significant gains
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mzy have lost thelr educzstionzl significance when compe:ed to previcu: gains
made by educatior- "y disadvantaged children before Titl.e I projects =xiasted.

During the academic school year 1967-1968,. the Titie I evaluatic: N
attempted to compzre the gains made by pupils in Title - projects wit: tne
gains made by similar pupils not in Title I projects. 4 limiting fact.» of
this type of_evalmation strategy was the ecuivocal com arability of pu s 1
in special Tiile = projects with pupils in the usuval school programs. As part
of an effort to provide better comparability between project and compzrison ]
pupils, statistical procedures known as multiple regression and covariance
were used to lessen the initizsl group differences betwe=n Title I puti_s and |
non-Title I pupils on several school measures.

Randomization of pupils from the same population to project and ccntirol
groups was iacking in this evaluation strategy. Thus an arbitrary lower limit i
was set on the analysis and interpretation of data treated by multiple regression )
and covariance. At least 50 percent of the pupil test performance had to be f£
accounted for by known variables such as IQ, grades, and attendance before any -
interpretation of the data was cffered. On the basis of the 1967-1968 ~E
evaluation analysis, the conclusion was drawn that unknown variables were "E
accounting for more of the pupil test performance than the idéntified variables
used in the multiple regression and covariance model. iE

To lessen the amount of unaccounted varianc¢s in test performance, more
expansive efforts were made in the 1968-1969 evaluation to identify the winown zg

variables wnicn were accounting for pupil performance in the 1967~1968 academic

i .
-

year. This endeavor entailed the collection of more baseline varisbles than
were gathered in 1967-1968 and involved the administration of pre-attitude scales .

and various pre~achievanent subtests to all puplils in the sampled oroject and
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comparison IroupsS. As many as 19 baseline variables were identified aud analyze
during tha” yeir's zvaluation.

The = "Pcrts made in the 1968~1969 evaluation to identify the unknown
variabies which were accounting for pupil performance were partially successful.
At least 5C percent of the pupil test performance was accounted for in many
of the acacemic projacts, this was not the case in many of the supportive
service trojachs,

Ther=:vre, during the 1969-1970 school ye#ar, academic projects were
evaluated crimarily through the use of pretest postiest comparison group
evaluation designs and pretest posttest one group evaluation designs. The
data for th 3e designs were analyzed through multiple regression and covariance
procedures and t~tests of related measures. Occasionally a project received
a criterion~-referenced evaluation since its objectives contained an achievement
level which was to be mastered by the project pupils.

The supportive services were evaluated primarily through the case study
approach, This approach attempted to give the reader a clearer understanding
of the individualized objectives of these services, the means used to attain
these objectives, and the final progress of the individual project pupil as
rerceived by a member of the project’s professional staff.

The overall Title I Program was evaluated through the perceptions of
school administrators and teachers operating at the project schools. However,
the 1969-1970 evalugtion intsntionally focused on a project-by-projcct

evaluation of pupil performance.




Present Evaluation Strategy

siuit the resurgence of the behavioral objective, Title I projects began
to su...Sify their instructional processes by buiiding performance objectives
relzr i ~o project goals. During this initial thrust toward specificity,
eve.izisrs compromised their need for control groups in order to assist
currse=_an specialists in the development of performance mastery levels
appro—-.ite for project pupils, The designation of performance objectives
prov=- i that necessary instructional direction sought by project teachers.
Unfor-.astely for evaluation, the strategy of settving thess objectives assumed
that the meeting of specified performance level by project pupils was unques_tion—
ably and intrinsically very gratifying. The concern by ecducational decision
makers S5 to the relevance of various curriculum objectives has been imminent.
The very word itself, relevance, implies both relationship and meaningfulness.
This year!s project objectives were certainly related to project subject
matter sut did the attainment of performance objectives mean anything. To
handls this perplexing problem, a comparison standard was sought so that the
reler=nce of attaining certain objectives ~ould be assessed. In place of
contrmi group evaluation, evaluators compared the performance of this year's
project pupils with last year's project pupils whenever possible. On the
basis of each year's evaluation findings, the objectives and their performance
levels for next year'!s projects were revised and updated. This evaluation
strategy and its feedback system was beneficial to piroject development and
structure; however, it left a most important question unanswered, "Do eligible
Title L Tupils not receiving special ESEA treatment perform below cr above or

at ths performance levels expecied for pupils in Title I projects?" To answer
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this question meant re~entering the political arena and negotiating for control
group evaluation. Encouraging signs have arisen since some curriculum
specialists have made known their need for knowledge of project value through
control group evaluation. Two 1971~1972 projects have consented to identify

a population of eligible children and assign those children to their project

s0 that each eligible identified child has an equal chance of being in the
pProject. The advent of such endeavors has been encouraging to the proper
function evaluation should play in the development of valuable instructional

pProcesses,




SECTION I
OVERVIEW OF TITLE I PROGRAM
This section of the report presents a description of pupil participation
and involvement in the Title I Program as well as the perceptions of school
administrators and teaching personnel regarding the educational needs at
their schools and the effectiveness of the Title I Program in meeting these

needs.

Pupil Participation by Grade Level

The number of pupils who have participated in the Title I intensive
service projects as of April, 1971, in the public and non-public schools
are displayed in Figures 1 and 2. Projects referred to as intensive in-
cluded Special Kindergarten, Language Development, Reading Center, English
as a Second Language, Psychological Services, Elementary Guidance, Social
Work, Special Education and Service Centers, Clothing, Secondary Learning
Centers, Returnee Counselors, and Secondary Mathematics.

Unduplicated counts by grade level of pupils participating in the Social
Improvement and Outdoor Education Projects were not included in Figures 1
and 2 since these projects involved such large numbers of pupils on a
non~intensive basis that the time and effort involved in the collection
of unduplicated courits would have been disproportionate to the value of

the data.
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Figures 1 and 2 indicate that the heaviest concentration of Title I pupil
participation was in grades kindergarten, 1, 2, 3, and 4 in the public schocls
and in grades 2, 3, and 4 in the non-public schools. A primary direction of
the Title I Program in Milwaukee has been to concentrate its service on
pupils in kindergarten through grade four. This intent is being accomplished
since the mumber of pupils in grades five through twelve has decreased from
last year while the number of pupils pre~kindergarten through grade four
has increased.,

The ratic of public school Title I pupil participation to non-public
school Title I participation was approximately 6223 to 60k, or 10 to 1., As
of September, 1970, the ratio of Title I public school enrollment to Title I

non-public school enroliment was 30,043 to 2,524 or 15 to 1,




Title I Program Involvement
Title I projects were categorized into four broad categoriers;
l. ZElementary Academic
2. Secondary Academic
3. Supportive Services
Ahe Residential Homes
Figure 3 illustrates the proportion of pupil involvement in the four
categories. Mention should be made that:

1. A program involvement was defined as one pupil in one
project. A given pupil accounts for as many program
involvements as the number of projects in which he
has participated.

2. Outdoor Education involvements (47,828) were not included

since a given pupil was counted each time he participated
in a field trip, etc.

Elementary Academic A
Projects A 4, 270 involvements

Secondary Acadenic .
Projects [ 952 involvements

Supportive Services
Projects | A % ) 7 7 77 11,531
involvemerts

Residentisal Homes
Projects 1 185 involvements

Fig. 3--Title I Program Pupil Involvemesnits, 1970-1971




Since one aim of Title I has been to concentrate its services on the
most disadvantaged pupils, data were collected to demonstrate the enactment
of this goal through multiple project involvement for Title I participants.
Figure 4 exhibits this duplication of involvement in prcjects for pupils
in public elementary and secondary schools and in non-public schools.
Partiecipation in Outdoor Education and Social TImprovement projects have
not been included due to the disproportionately large number of pupils
participating in these projects. Percentage totals may not equal 100%

due to rounding.
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Figure 4 indicates that mosh Title 1 pupils at the elementary level,
public (64Z) and non-public (67#) and at the secondary level (85%) participated
in only one project. However, the percantage of elementary pupils in both
public and non~public schools who were in three proj ects increased approximately

10 percentage points over the 1969-1970 academic year.

Program Effectiveness Related to Educational Needs

As the figures on the preceding pages have demonstrated, the focus of
Title I resources has been primarily on grades kindergarten through four. The
changing characteristics of the pupil populations at the Title 1 elementary
schools necessitates periodic need assessments and modifications in program
format based on these assessments. In Msich, 1971, the principals and
kindergarten through fourth grade teaching personnel of all Title I elementary
schools were asked to list the top priority educational needs of the most
disadvantaged pupils in grades kindergarten through Iour.

Twenty~-five of twenty-seven school staffs returned the needs assessment
survey. The ten most important educational needs of the kindergarten through
fourth grade pupils in Title I schools have been listed below in order of
priority.

1. Reading 6. Psychological Adjustment
2. Sociological Adjustment 7. Home-School Relations

3. language Skills 8. Motivation to lLearn
Le Self-image 9. Physical Welfare
5. School Readiness 10. Envircnmental Experience
Q . 1, :\? 'h"
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The need for reading was the most frequent response and considered to be
most important by the Title I principals and their K-4 staffs. Sociclogical
adjustment ranked second and consisted of a number of categorical responses
such as social adjustment, pevs relations, adult relations, and acceptable
school behavior. lLanguage skills ranked third and represented responses such
as language development, listening, language expression, cral and written ex-
pression, and communication skills. The categorical need of self-image
represented such staff responses as self-concept, self-confidence, self-pride,
and self~worth. School readiness was considered the fifth most importarti need
and represented responses such as audioc and visual discrimination, pre-school
training, manipulative practice with educational materials, kindergarten readi-
ness, and reading readiness. The category of psychological adjustment referred
to responses such as emotional stability, psychological services, and group
therapy. Home—school relations ranked seventh and referred to the communi-
cation and interaction between parent, teacher, pupil, and principal.
Motivation to learn or to achieve was ranked eighth. Fhysical welfare,
ranked ninth, was the catégory which referred to the pupils' health,
safety, nutrition, physical protection, and recreation. The tenth categoxri-
cal need of environmental experdience referred to field trips and an awareness
of and participation in a multifaceted environment.

The various Title I projects existing in'the schools were rated relctive
to their effectiveness in sabtisfying the perceiﬁed needs of the Title I

pupils. The results of this rating have been listed in Table 1.
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TABLE 1

Principal and Teaching Personnel Ratings
of 1970-1971 Title I Projects

Project Comment

Reading Center

Special Kindergarten

Social Work

Language Development
Engiish as a Second Language
Psychological Services
Elementary Guidance

Social Improvement

Very Successful
Very Succegsful
Very Successful
Somewhat Successful
Somewhat Successiul
Somewhat Successful
Somewhat Successful
Somewhat Successaful

W
IOV M %

The projects listed above were rated on a three point scale, Reading.
Center received an average rating of 2.7, Special Kindergarten a 2.6,
Social Work a 2.5, Language Development a 2.4, English as a Second Language a
2.3, Psychological Services a 2,0, Elementary Guidance a 2.0, and Social
Improvement a 1.9.

Besides being asked to rate the relative effectiveness cf Title I

rojects, the Title I principals and teaching personnel in grades kindergaiuen

through four were asked to reallocate the Title I services available in their
schools for 1971-1972, given that the “otal allocation of services remained
the same as in 1970-1971. The results of this allocation have been ligted

in Table 2.




TABIE 2

Principal and Teaching Personnel Desired Change in
Distribution of Title I EResource Personnel
for 1971~1972 from that for 1970-1971

Average Number of Personnel
Project Increase Decrease Net Tuicrease

Pgsychological Services L7 3 Loty
Special Kindergarten 2.5 1.0 1.5
Social Work 2,0 .8 1.2
Reading Center 2.0 1.0 1.0
Language Development 9 o7 2
Social Improvement, 5 1.1 - .6
Elementary Guidance 1.1 3.4 -2.3

A measure of the perceived value of each project was the amouni of net
increase desired for each project by the Title I school principals and
t.eachers. The Psychological Services Project showed the largest net ircrease,
while the Social Improvement and Elementary Guidance Projects showed a net
decrease.

In May, 1971, educaticnal needs assessment surveys were delivired to the
rérents of 1,917 children in grades kindergarten through four in the Title 1
schools. Thirty percent of this ten percent random sample of parents replied

that the three major educational nceceds of their children were reading,

arithmetic, and writing skills., A detailed report, entitled Diagncsis of K4

Instructional Needs, wili be available in fall, 1971, and will contain a

camplete analysis of needs by grade level based upon standardized tests, parent

perceptions, and school personnel perceptions.
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SECTION IX

PROJECT EVALUATION FINDINGS AND CONCLUSIONS

Elementary Academic Proijects

l. Language Development
2. Reading Center
3. Special Kindergarten

L. English as a Second lLanguage




GRADE LEVEL: Pre K~2

HUMBER OF PUFTLS: 1,289

PRQJECT BUDGET: $127,511.00
STAFF: 1 Administrator

1 Supervising Teacher
21 Language Therapists¥x

i Clerical
SCHOOLS INVOLVED:

Allen~Field Kilbourm Boniface Commnity
Auer laFollette Leo Commnity
Bexrger Lee . Michael Cammnity
Brown ILloyd Urban Day Community
Clarke MacDowell
Elm Meinecke
Fifth Ninth
Forest Home Palmer
Fourth Siefert
Garfield Twelfth
Holmas Twentieth
Hopkins Twenty~first

Vieau

FROJECT OPERATION AND CONTROL
Division of Curriculum and Instruction
Titie I Office

Board Funded
#¥70% Funded by State Division for Handicapped Chilidren
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LANGUAGE DEVELOPMENT

see TO dncrease verbal and conceptual
ability through specialization of speech therapists
functioning as language specialists ...

Population

Pre-~schcol, kindergarten, and
P1-P2 children who exhibited an
oral language deficiency were
selected for inclusion in the project.
Prior to treatment, project therapists
administered a speech articulation
test as a screening device to all
children in the project classes.
Therapists consulted with “he class~
room teachers to ascertain which
children were most handicapped by a
lack of oral language ability.

Using teacher recommendations,
results of the articulation tests,
and their own subjective evaluatior,
therapists ranked the zhildren in
each class as to their verbal ability,
highest to lowest. The top one-third
oI each class was then eliminated
since it contained the most verbal
pupils. The lower two-~thirds thus
became the mopulation from which
treatment groups were selected,

Two groups of eight Pl-P2
children each or two groups of six
pre-school or kindergarten children
each were then selected from the
list of pupils comprising the lower
two-thirds of each class. One group
received treatment during the first
semester and the other during the
second semes-er. Some children,
who the therapist felt could profit
from two semesters of treatment,
were retained.

Descript’ on

Small groups of eight P1-~P2
pupils met with project therapistc
for 45 minutes each day, four days
a week, for 15 weeks,

The modified structured
approach to oral language training,
an adaptation of the Bereiter—
Englemann method interacting with
an experimental-enrichment approach,
was used. Pupils received 20
minutes of structured pattern drill
followed by 25 minutes of spontaneous
and relaxed speech tieatment. During
the structured segment, question
and answer techniques stressed
sentence patterning, wocabulary
building, classificatiocn, labeling,
describing, relationships, opposites,
and cognitive skills.

Small groups of six pre-schcol
or kindergarten pupilc met with
project therapists for 30 winutes
a day, Tour days a week for 15 we~ks.
The modified structured approach
was also used with these children.



Objectives Evaluated
At the end of the project:

1. 50% of the kindergarten pupils in the project will score
8 of 16 points on the Listening subtest of the Metropolitan
Readiness Tests.

2. 50% of the P1-P2 pupils in the project will score 25 of 50
points on the Listening subtest of the Cocperative Primary
Test.

3. 50% of the kindergarten pupils in the project will show
improvement in verbzl ability s measurec by varbal items
on the MPS Langua( = Development Test, items IV and XIXIb.

L. 50% of the P1l-P2 pupils in the project will show imprcvement
in verbal ability as measured by verbal items on the MPS
Language Development Test, items IV and XIIIb.

5. 50% of kindergarten pupils participating in the project will
be able to identify parts of the body by scoring 15 of 25
points on the Draw-A-ian sechion of the MPS Language Develop-
ment Test, item XTI,

6. 50L of P1-P2 pupils participating in the project will be able
to identify parts of the body by scoring 20 of 25 points on
the Draw-A-Man section of the MPS Language Development Test,
item XII.

7. 50% of kindergarten pupils in the project will be able to
copy or matech 7 of 11 figures on the MPS Language Development
Test, items V and VII.

8. 50% of P1-P2 pupils participating in the project will be able
to copy or match 9 of 1], figures on the MPS Language Development
Test, items V and VII.

9. 50% of kindergarten pupils in the project will be able %o
classify by shape, size, and use 8 of 15 objects on the MPS
Language Development Test, items IV, X, and XI.

10. 50% of P1-P2 pupils in the project will be able to classify
by shape, size, and use 9 of 15 objacts on the MPS Language
Development Test, items IV, X, and XI.

11. 50% of kindergarten pupils in the project will be able to
identify directions such as left, right, next to, on top of,
by scoring 8 of 8 points on skill items involving 4irections
on the MPS Language Development Test, items III, VIII, and IX.




12. 50% of P1-P2 pupils in the project will be able to identify
directions such as left, right, next to, on top of, by
scoring & of 8 points on skill items involving direction on
the MPS Language Developmeat Test., items III, VIII, and IX.

13. 50% of the kindergarten pupils in the projectv will show
improvement in verbal ability as perceived by classroom
teachers when measured by a pupil rating scalte.

14. 50% of the P1-P2 pupils in the project will show improvement
in verbal ability as perceived by classroocm teachers when
measured by a pupil rating scale.

15. 50% of kindergarten pupils in the project will be able to
repeat, 15 of 20 avditory memory skill items cn the MPS
Ianguage Development Test . item II.

16. 504 of P1-P2 pupils in the projsct will be able toc repeat

16 of 20 auditory memory skill items on the MPS Language
Develomment Test, item II.

Evaluation Procedures

Baseline data from the spring. 1970, Title I testing of rroject pupils
at the kindergarten and P1l-P2 level were used to set performance standards
for pupils participating in the project during the second semester of the
1970-1971 school year. Scores from the Listening subtests of the Metropolitan
Readiness Tests and Cooperative Primary Tests were obtained for kindergarten
and Pl-P2 project pupils, respectively.

In Janvary, these two subtests were administered to a random sample of
first semester project classes in order to obtain performaiice levels for
pupils participating in the project during the first semester. Scores from
the January testing were used to establish performance objectives for this
group in the 1971-1972 school year. This was necessary since these pupils
would be at a different level of maturation and wouid have had less kinder-
garten or Pl-P2 exposure than those participating in the program during the

sPring semester.
©
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'Therefore, this report includes only spring semester participants. The
1971-1972 report will include an evaluation of the program during each of the
two time blocks or semesters.

The Milwaukee Public Schools Language Development Tes. ....5 administerec
%0 all participants each semester. This is a locally~devised instrument,
measuring such skills as verbal ability; coping; matching; developmental
raturity; classification of objects by shape, size, and use; directionality;
and auditory memory.

Classroom teachers rated project pupils on seven oral language charac=-
teristics using a pupil rating scale, prior to and following the projects.

Par.ats of children, whe participated in the Language Development
Project, were a . te respond to a questiommaire concerning parental knowledge
of the project and their perceptions of their children's oral language and
listening ability.

Classroom teachers, whose pupils participated in the Language Development
Project, were asked to respond to a questionnaire concerning pupil improvement ;

value of the project, and program strengths and weaknesses.
Previous Evaluation Findings

The Language Development Project in the Milwaukee Public Schools began
in February, 1966. A pretest-posttest control group evaluation design used
during this semester compared project and comparison groups on the Ammons
Suick Test. The project group mean gain was greater than the comparison

group mean gain, but the difference was not statistically significant.



The 1966-1967 formal evaiuation utilized a Solomon four-group design
to evaluate language achievement., One of two project groups achieved signi-
ficantly higher on the Ammons Quick Test than both comparison groaps.

The 1967-1968 formal evaluation compared project and comparison groups
on measures such as the Ammons Quick Test, attendance, and teacher rating of
pupil reading level, These post measures were adjusted by multiple regression
and covariance for initial differences between the two groups in IQ and
attendance. No significant differences were found between project and comparison
groups on any of the criterion measures.

In 1968, the project was cited as one of twenty exemplary projects for
the educaticn of disadvantaged children in the United States by the American
Institute for Research in the Behavioral Sciences.

The 1968-1969 formal evaluation considered a wider ranges of pupil
achievement and attitudes than previous years! evalustions. A multiple re~
gression analysis of first semester pupil achiévement (using the Illinois
Test of Psycholinguistic Abilities s iti.e criterion measure——adjusting for
initial group differences in IQ, attendance, Word Meaning and Listening subtests
of the Metropolitan Readiness Tests revealed no significant difference between
project and comparison pupils in psycholingnistic ability. Another multiple
regression and ccvariance analysis of second semester pupil attitudes toward
school and self (using a locally-devised attitude scale as the criterion--
adjusting for initial group differences in IQ and attitude toward self and
school) revealed no significant difference between project and comparison
groups. A third mulliple regression and covariance analvsis compared project
and gomparison groups on attendance, reading‘}evel, and the Listening and Word

Analysis subtests of the Cooperative Primary Tests. The only significant
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difference wazs in favor of the comparison group on teacher rating of reading
level; howsver, the findings for this evaluation were somewhat equivocal
since less than half of the pupil performance was accounted for by the
adjusting variables.

The 1969-1970 formal evaluation compared kindergarten project and com~-
parison groups on the Peabody Picture Vocabulary Test and classroom teacher
ratings of wverbal language ability. A multiple regression analysis using
scores on these two as criterion measures—adjusting for initial group
differences in sex, IQ, and ~cores on the pre-teacher rating and pre~Peabody
Pizture Vocabulary Test-——revealed no significant differences bstween project
and comparison kindergartaners. This was considered a positive finding.
Since pupils showing the greatest disabiliiy were plu 3 in the project, the
lack of significant differences indicated that at the end of the project
these pupils were performing as weli as non-project pupiles of lesser disabilitye.

A comparison of three language development methods (modified structured,
manipulative, and experimental~enrichment) by means of multiple regression
and covariance analyses indicated that there was insufficient svidence to
ccnclude that any of the three methods was more effective than either of the
other methodis in developing the oral language of disadvantaged first graders
as measured by the Milwaukse Public Schools Language Development Test and the
Ammons Quick Test., However, when the Reading subtest of the Cooperative
Primary Tests was used as the criterion measure, a significant difference in
favor of the manipulative mothod was revealed,

Each year, administrators, teachers, and parents nave exprr~sed very

vositive reactions toward the language Development Project.




Currert Evaluation Findings

Ob. ective 1

504 of the kindergarten

pupils in the project will score .

8 of 16 points on the idstening
subhest of the Metropolitan
Readiness Tests.

Findings: 52% of the 210 kinder-
garten pupils tested in the project
scored 8 of 16 points on the
Listening subtest of the Metro-
politan Readiness Tests.

Objective 2

504 of the Pl-P2 pupils in
the project will score 25 of 50
points on the lList.aing subtest
of the Cooperative Primary Tests.

Result: This objective was mset.
Pindinga: 69% of the 283 pupils

tos .ed in the project scor 3 25
of 50 points on the Listening
subtest of the Cooperative
Priusry Tests.

Objective 3

504 .£ the kindergarten
pupils in the project will sheow
improvement in verbal abllity as
measured by verbal items on the
MPS language Development Test,
items IV and . Iib.

Result: This objective was met.
Findings: 96% of the 188 kinder-

garten pupils tested in the project
improved in verbal ability as
measured by verbal items on the
MPS Language Dovelorzent Test,
itoms IV and X1IITh,

Rasnlk: This objective was met.




Objective 4

50% of the P1-P2 pupils in
the project will show improvement
in verbal ability as measured by
verbal items on the MPS Language
Development Test, items IV and
XIIIb.

Findings: 977 of the 277 Pl-P2
pupils tested in the project
improved in verobal ability as
measured by verbal items on the
MPS Language Develcpment Test,

.items IV and XIIIb.

Result: This objective was met.

Obj. . _.ive 5§

50% of the kindergarten pupils
participating in the project will
be able to identify parts of the
body by scoring 15 of 25 points on
the Draw-A~Man section of the MPS
Language Development Test, item XII,

Findings: 75% of the 188 kinder-
garten purils testad in the project
were able to identify parts of

tie body by scoring 15 of 25

points on the Draw-A~Man section
of the MPS Language Development
Tes‘b, item XII.

Result: This objective was met.

Cbjective 6

56% of the Pl-P2 pupils partici-
pating in the project will be able
to identify parts of the body by
scoring 20 of 25 points on the
Draw-A-Man section of the MPS
Language Development Test, item
XII.

Findings: 74% of the 277 Pl-P2
pupils tested in the project
were able tc identify parts of
the body by scoring 20 of 25
points on the Diaw-~A-Man section
of the MPS Language Development
Test, item XIT,

Result: This obje tive was met.




Objective 7

50% of the kindergarten pupils
in the project will be able %o
copy or match 7 of 11 figures on
the MPS Language Development Test,
items V and VII.

Firdings: 70% of the 188 kinder-
garten pupils tested in the
project were able to copy or
match 7 of 11 figures on the

MPS Language Developmen: Test,
items V and VII,

Objective 8

50% of the P1-P2 pupils parti-
cipating in the project w.ll be able
to copy or match 9 of 11 figures on
the MPS Language Development Test,
items V and VII,

Result: This objective was met.
Findings: 73% of the 277 P1-F2

pupils tested in the project
were able to copy or match 9 of
11 figures on the MPS Language
Develomment Test, items V and
VI1I.

Objective 9

50% of kindergarten pupils in
the project will be able to classify
by shape, size, and use 8 of 15 objects
as piesented on the MPS Language
Development Test, items IV, X, and
XI.

Result: This objective was met.
Findings: 93% of the 188 kinder-

garten pupils tested in the
Project were able to classify by
shape, size, and use 8 of 15
objects as presented on the MPS
Language Devclopment Test, items
v, X, and XI,

Result: This objective was met,




Objective 10

50% of the P1-F2 pupils in the
project will be able to classify
by shape, size, and use 9 of 15
obJects on the MPS Language
Development Test, items 1Y, X,
and XI,

Findiags: 98% of the 277 P1-P2
pupils tested in the project were
able to c¢lassify by shape, size, and
use 9 of .5 objects on the MP3
Language Develorment Test, items

Iv, 3, and XI.

Objective 11

50% of the kindergarten pupils
in the project were zble to
identify directiona such as left,
right, next to, on top of, by
scoring 8 of 8 points on skill
i%ems involving direcstions on
the MPS Language Development
Tesct, items IIT, VIII, and IX,

Result: This ob_.::tive was met,
Findings: 26% of the 188 kinder-

garten pupils testes in the
project were able .o identify
directions such as lcft, Light,
next to, on top of, by scoring
8 of 8 points on skill items
involving directions on the MPS
Language Development Test, items
IIT, VIII, and IX,

Ohjective 12

50% of the P1-P2 pupils in the
project will be able to identify
diractions such as left, right,
next tc¢, on top of, by scoring
8 of 8 pointe on skill items
involving direction on the MPS
Language Develooment Test, items
11., VIII, and IX,

Result: This objective was not met,
Findings: 39% of the 277 Pl-P2

pupils tested in the project were
able to identify directions such
as left, right, next to, on top
of, by scoring 8 of 8 pcints .a
skill items involving direction
on che MPS Language Development
Test, items III, VIII, and IX,

Result: This objective was not met,




Cbjective 13

50# of the kindergarten
pupils in the project will show
improvement in verbal ability
as perceived by classroom teachers
when measured by a pupil rating
scale,

™3 :

Findings: 7C% of the 198 kinder-~
garten pupils observed improl-=d
in verbal ability as perceived
by classroom teacl .rs when
measured by a pupil rating scale.

Objnctive lg

50% of the P1l-P2 pupils in
the project wiil show improvement
in verbal ability as perceived by
classroom teachers when me:sured
by a pupil rat’ng scale.

Result: This objective was met,
Finuingg: 67% of the 243 P1~-P2

pupils observed improved in
verbal ability as perceived by
classroom teachers when meazured
by a pupil rating scale.

Objective 15

50% of kindergarten pupils
in the project will be able to
repeat 15 of 20 auditory memory
skill items on “he MPS Language
Development T-.t, item II.

Result: This objective was met.
Findings: £5i% of the 148 kifer.-

garten pupils tested in the
were able to repeat 15 of 20
auditory memory skill items on
the MPS Language Development Test,
item II,

Reswit:

dJec:

This objective was met.
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Objective 16

507 of P1-P2 pupils in the Findings: 69% of the 277 Pi~P2
project will be able to repeat pupils ~ested in the project
16 of 20 auditory memory skill were able to repeat 16 of 20
items on the MPS Language avditory memory skill items on

'Development Tes’l, item II. the MPS Language Development
_ Test, item II.

Resulit: This objective was met.

Pareont Questionnaire

Questionnairss were returned by 162 of 295 parente of kindergarten preject
pupils ard by 165 of 300 parents of F1-P2 project pupils. Of those kindergar—
ten paremts responding, 91% !maw that their children were participating in the
proje~t and 78% felt that the preject benefited their children very much.
Eighty-one percent of the parents responded that their children listen<d
better than e.£ tne beginning of ths project, and 81% said their children spoke
more aftor being in the project. Seve:riy~eight percent ot the kinderg.rten
pa.fenta said that they had received the lLanguage. Handbook for Parents and, of
these, 98% felt that it had helped them in working with their child .

Twenty-two per-cent of the parents reported that the language tt  ists bad
visited them in their homes.

Of those P1-F2 parents responding to the questionnaire, 95% knew that their
children were parcicipating in the project ard 6L4% felt that the project
benafited t. 2ir children very much. Seventy-nine percent of the parents
responded that their children listened bstter than at the beginning of the
projoct, and 75% said their children spoke mcre after oeing in the project.

Set u.-ty-five prreent of the P1l-P2 parents said that they had received the

Language Handbook for Parents and, of these, 99% felt that it hLad helped then
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in working with their childran. Seventeern nercen? of the P1-P2 parents

reported that the langusge therapistsc had visited Vier In thelir homes.

Classroom Tezcher Survey

Questionnaires were returned by 84 of the 91, clagtroom teachere. Ninety-
three percent of the rssponses indicated that sufficiext interaction existed
between project therapists and classroom teachers. Winety-five percent of
thﬁe classroom teachers felt that the project had Fraodguced scme or marked
jmprovement in the areas of listening and speaking sidlls. Of the 56% of \u%
classroom teschers, who had pupils who were retiifea for a second semester
of language traininz, 96% relt that these childreh benefited by having two
semesters of language training instead of one.

As strengths of the prugram, teachers selectRd greater opportunity for
verbal involvewent through smali group imstruction tup2n in the regular
clgseToom situation; flexible, relevant curriculty; gxcellent instructional
material and egnipment; developmen?® of gself-confidence; development of readin-
readiness concepts; transfer of training trom the #mzll group to the cl2g3room
situation; structured approsch to important langtage Concepts which are often
overlooked in the regular classroom; development of listening and speaking
skkilleg, Pupils were motivated to participate ip clagSroom activities. The
project provided an opportunity for closer commuRicsbion between children and
between childremn and an adulbt.

As weaknssges of the program, the respondipf classroom usachers said that
groups should be more homogencus as to language Ned?; morning janguage
training interfered with regular classroom routihe ad cur: icuiumg the pioject

should involve more c¢hildren; and testing and screaninz time tooik %00 long.
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Conciusicns

The soundness of this project has been supporited by ths evidence available
from formal evaluations made since the year 1966. The qualiiy of the project
hes been cited by the American Irstitute for Resewrch in the Behaviorel
Sciences, by parents of pupils in the project, and by classroom teachers
of pupils in the project. Three indicators of success were found during the
current year's evaluation: 11 of 16 objectives were accomplished, 78% of 327
parents Io2lt the project benefited their youngsters, and 95% of 84 teachers

perceived pupil improvement due to i.. work of the project therapists.
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rond

CRADE LEVEL: 2-8
NUMBER OF PUPILS: 2,568
PROJECT BUDGET: $639, 747.00

e e s A e s T 51 ¢ s s S e A e e A ..A,A..............-,.'w--.j

STAIF: 2 Supervising Teachers
52 T'eachers
1l Clerical
SCHOOLS INVOLVED:
Allen-Field Kilbourn Bethlehem Lutheran
Auer LaFollette Boniface Commurity
Berger Lee Bruce-Guadalupe Community
Brovin Lloyd Emmaus Lutheran
Clarke MacDowell Francis Community
Elx Meinecke Holy Gheost Lutheran
Fifth Ninth Lec Community
FPorest Home Pg lmer Martin Luther
Fourth Siefert Aing Community
Garfield Twelfth Michael Community
Holmes Twentreth St. Stephen Lutheran
Hopkins Vieau Urban Day Community
Walnut

PROJECT OPERATION AND CONTRUL

Division of Curricuium andéd Instruction
Titie I Office




READING CENTER

... to provide additional service to children who are
deficient in basic reading skills and to serve as a re-
source to school personnel in the area of reading ...

Population

Pupils in grades 2 through 8
who were achieving in the lower
two-thirds of their class in
reading, according te classroom
teacher evaluation or standardized
reading test scores, were eligible
for reading center treatment. In
addition, many of these children
were perceived by teachers to have
exhibited certain behavioral
characteristics that might affect
their reading achievement such as
language deficiency; poor school
attendance; disruptive, aggressive,
or belligerent behavior; lethargic,
disinterested, or inattentive
behavior; and shyness or lack of
self-confidence.

Services of the reading resource
teacher were available to the faculty
and administration of all the public
project schools. Utilization of
this service was on a voluntary
basis on the part of the school staff.

-
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Description

The Reading Center Project was
divided into two components in the
public project schools—-Reading
Center Teacher and Reading Resource
Teacher. The non-public project
schools were served by the Reading
Center component only.

Reading Centers provided in-
tensive small group instruction in
needed reading skills for daily
periocds of 30 minutes per group.

The major areas of reading
instruction emphasized were pre-
reading skills such as auwditory and
visual discrimination; word re-
cognition skills such as context
clues, sight vocabulary, and phonetic
analysis; vocabulary development
inecluding use of the dictionary;
comprehension skills including
critical reading; study skills; and
independent reading.

Reading Center teachers spent
a minimm of 50% of their time
providing individual or small group
reading instruction. The remainder
of their time was spent in serving
as a resource person in the area
of reading to classroom teachers,
entire classes, and school adminis-
trators. Services performed included
teaching of demonstration lessons,
help with grouping of children within
a class, special diagnositc or place-~
ment testing, suggesting and helping
to obtain various instructional
materials anc audio-visual aids,
conducting of staff inservice sessions
on teaching techniques in the area

" of reading.
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Objectives Evaluated
At the conclusion of the Reading Center Project:

1. 50% of the middle primary pupils enrolled in the R=ading
Center will be able to answer correctly 4 of 7 items invelving
rhyming words on the Word Analysis subtest of the Coopera-
tive Primary Tests, items 1-7.

2. 50% of the middle primary pupils enrolled in the Reading
Center will be able to answer correctly 5 of 8 items involving
initial sounds on the Word Analysis subtest of the Coopera-—
tive Primary Tests, items 8-15.

3. 50% of the middle primary pupils enrolled in the Reading
Center will be able to answer correctly 3 of 6 items involving
ending sounds on the Word Analysis subtest of the Coopera-
tive Primary Tests, items 16-21.

4. 50% of the middle primary pupils enrolled in the Reading
Center will be able to answer correctly 2 of 6 items involving
medizl vowels on the Word Analysis subtest of the Coopera-
tive Primary Tests, items 22-27.

5. 50% of the middle primary pupils enrolled in the Reading
Center will be able to answer correctly 2 of 3 items involving
matching sight words on the Word Analysis subtest of the
Cooperative Primary Tests, items 40-42.

6. 50% of the middle primary pupils enrolled in the Reading
Center will be able to answer correctly 2 of 3 items involving
matching pictures with initial sounds on the Word Analysis
subtest of the Cooperative Primary Tes'.s, items 47-49.

7. 50% of the fourth grade pupils enrolled in the Reading Center
will be able to answer correctly 15 of 50 items involving
vocabulary on the Word Knowledge subtest of the Metropolitan
Achievement Tests.

8. 50% of the fourth grade pupils enrciled in the Reading Center
will be able to answer correctly 13 of A4 items involving

comprehension on the Reading subtest of the Metropolitan
Achievement Tests.

Evaluation Procedures
The Coopere*ive Primary Word Analysis subtest was administered to il

second grade pupils in Title I schools in May, 1971, &s part of the Title =
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Special Primary Testing Project. Project pupile scores on various reading
skill items were tabulated in order to measure prcject objectives applicable
at the second grade level. This subtest was also adminigtered in January,
1971, to a sample of project pupils in order to provide information as to the
group's progress toward me :ting the project's objectives at the half-wey point
of project participation.

The Metropolitan Achievement Word Knowledge and Reading subtests were
administered to a sample of fourth grade project participants in May, 1971.
Pupil scores were tabulated in order to measure project objectives appiicable
at the fourth grade level., These subtests were also administered in January,
1971, to a sample of project pupils in order to provide information as to the
group's progress toward meeting the project's objectives at the half-way point
of project participation.

In May, 1971, the Word Knowledge, Word Discrimination, and Reading subtests
of the Metropolitan Achievement Battery were administered to a sample of
fourth grade project pupils. Baseline data from these subtests were used to
establish performance levels for objectives in various reading skill areas to
be used in the evaluation of the 1971-1972 Reading Center Project at the
fourth grade level.

Reading resource teachers were asked to maintain a daily log of their
resource activities during a one-week period in April. Information requested
included type of activity, with or for whom, and type of media used., Resource
teachers rated each aciivity for its effectivenéss. In addition, tney were
asked te respond to = Suesuionmnaiire concerning thelr invelvement in the

rasource component anc thelir verceptions of its strengohs and weasknesses.




A random sample of classroom teachers, who had requested and received
service from the reading resource teacher, were asked to evaluate by means of
a questionnaire this service specifically and the resource component in
general as to effectiveness, value to pupils and teachers, operation,
strengths, weaknesses, and plans for future resource service.

Parents of a sample of second and fourth grade pupils, who participated
in the Reading Center Teacher component of the project during the 1970-1971
school year, were asked to respond to a questionnaire concerning parental
knowledge of the project and their perceptions of their children's reading

ability as compared to that prior to project participation.

Previous Evaluation Findings

During the first semester of the project in spring, 1966, a pretest-
posttest comparison group evaluation design was used to observe the reading
achievement of project and comparison pupils on the California Reading Test.
The project pupils averaged a five-month gain over a three ad one~half month
period as compared to the comparison pupils who gained an srage of only
one month over the same period. This difference between -oject and comparison
groups was not statistically significant. A teacher rati.g scale found
significant differences in favor of treatment pupils on scale items perteining
to eagerness to read, the use of basic reading skills, and the desire to learn
through reading.

The 1966-~1967 formzl evaluation used a pretest-postiest one group evaluation
design to stldy project vupil reading growth measured oy the California
Reading Tes: anG the Wide Range Achievement Test. The project pupils showed

achievemen: gains that were greater than what was norally expectsi for pupils
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over a half year. Pupil attitudes toward school, self, and reading cid not
change significantly over this period of time.

The 1967-1968 formal evaluation compared project and comparison groups
on their Metropclitan Reading Test scores. The reading scores for boin groups
were adjusted for initial group differences in I(, attendance, conduct, and
report card grades, No significant diiferences were found between project
and comparison pupils in reading achievement.

In 1968 this project was one of 20 exemplary projects for the educatioh
of disadvantaged children in the United States cited by cne Ancrica.. Inétltutb
for Research in the Behavioral Sciences.

The 1968-1969 formal evaluation utilized a pretest—posttest comparison
group evaluation design to compare reading and vocabulary skills of project
and comparison pupils., The criterion measures for the fourth and sixth grade
pupils were the Vocabulary and Reading subtests of the Iowa Tests of Basic
Skills, These test measures were adjusted for initial differences between
project and comparison pupils in IQ, sex, age, and pretaest Vocabulary and
Reading subtest scores on the Iowa Tests of Basic Skills.

No significant differences were fouﬁd between project and comparison
pupils except at the fifth grade level where comparison pupils scored sig:i-
ficantly higher than prcject pupils on the Vocabulary subtest of the Iowa
Tests of Basic Skills. The reliability of these findings was lessened somewhat
by the inarility of the adjusting variables to account for more than wualfl of
the pupil test periormance.

‘The 1969-1970 formal svaiuvation ccmpared secondé grade project anc com-
parison groups on the Word Analysis and Reading sutiests of the Cocperative

Primary Tests. Multipie regression and covariance analyses using scores on
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these two subtests as criterion measurss - adjusting for initial group differences
in sex, IQ, pretest Word Analysis and Readiig subtest scores, report card

reading level grade, and age - revealed no significant differences between

project and comparison second graders. This was considered to be a positive
finding. Since pupils showing the greatest disability were placed in the

project, a lack of significant difference indicated that at the end of the
project these pupils were performing as well as non-projact pupils of lesser
disability.

A comparisron was made of project effectiveness on four groups of second
grade participants categorized by behavioral characteristics such as poor
attendance, disruptive or aggressive behavior, inattentive or disinterested
behavior, and shyness or lack of self-confidence. Again scores on the Word
Analysis and Reading subtests of the Cooperative Primary Tests were used as
criterion measures in multiple regression and covariance analyses. Adjust-~
ments were made for initial group differences on variables such as sex, 1Q,
pretest scores on the Word Analysis and Reading subtests, report card reading
level grade, and age. There was insufficicnt evidence to state that any group
did significantly better than another behaviorally categorized group receiving
reading center treatment.

As in the case of the second grade pupil analyses, fourth grade project
and comparison groups did not differ significantly when Word Knowledge and
Reading subtest scores of the Metropolitan Achievement Tests were used as
criterion measures in multiple regression and covariance analyses, Adjustments
were made for initial group differences in sex, 1IQ, prretest scores on the
Vocabulary and Reading subtests of the Iowa Tests of Basic Skills, reading
report card grade, and age. This was considered a positive finding since project
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pupils at the end of treatment were performing as well as non-~project pupils

of lesser reading disability.

Of the 46 Reading Center teachers, whe had attended monthly inservice

training sessions in preparation for their part-time role as reading resource

’ teaghers during the 1970-1971 school year, 90% rated these sessions as good

in terms of organization and 83% said the sessions were good in terms of

content.

Current Evaluation Findings

Objective 1

50% of the middle primary
pupils enrcllec in the Reading
Center will be able to answer
correctly 4 of 7 items involving
rhyming words on the Word Analysis
subtest of the Cooperative Primary
Tests, items 1-~7.

Findings: 63% of the 221 middle
primary pupils tested in the Reading
Center answered correctly 4 of 7
items involving rhyming words on the
Word Analysis subtest of the Coopera-
tive Primary Tests, items 1-7.

Objective 2

50% of the middle primary
pupils® enrolled in the Reading
Center will be able to answer
correctly 5 of 8 items involving
initial sounds on the Word Analysis
subtest of the Cooperative Primary
Tests, items 8-15.

Reault: This objective was met.
Findings: 56% of the middle primary

pupils tested in the Reading Center
answered correctly 5 of & items in-
volving initial sounds on the Word

Analysis subtest of the Cooperative
Primary Tests, items 8-15.

Result: This objective was met.
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Obiective 3

504 of the middle primary
ouni’s enrolled in the Reading
Ce cer will be able to answer
correctly 3 of 6 items involving
ending sounds on the Word Analysis
subtest of the Cooperative Primary
Tests, items 16-21.

Findings: 64% of the 221 middle
primary pupils tested in the Reading
Center answered correctly 3 of 6
items involving ending sounds on
the Word Analysis subtent of the
Cooperative Primary Tests, items
16-21.

Objective 4

502 of the middle primary
pupils enrollied in the Reading
Center will be abls to answer
correctly 2 of 6 items involving
medial vowels on the Word Analysis
aubtest of the Cooperative Primary
Tests, items 22-27.

Result: This objective was met.
Findings: 84% of the 221 middle

primary pupils tested in the Reading
Center answered correctly 2 of 6
items involving medial vowels on

the Word Analysis subiest of the
Cooperative Primary Tests, items
22-27.

Objective 5

50% of the middle primary
pupils enrolled in the Reading
Center will be able to answer
correctly 2 of 3 items involving
matching sight words on the
Word Analysis subtest of the
Cooperative Primary Tests, items
leo"'l(-zo

Reault: This objective was met,
Findings: 74% of the 221 middie

primary pupils tested in the Reading
Center answered correctly 2 of 3
itsms involving matching sight

words on the Word Analysis subtest
of the Cooperative Primary Tests,
iteme 40-42,

Result.: This objective was met.




Otlective 6

50% of the middle primary pupils
enrolled in the Reading Center will
be able to answer correctly 2 of 3
items involving matching pictures with
initial sounds on the Word Analysis
subtest of the Cooperative Primary
Tests, items 47-49.

Findings: 632 of the 221 middle
primary pupils teated in the Reading
Cente. answered correctly 2 of 3 items
involving matching pictures with
initial sounds on thz Word Analysis
subtest of the Cooperative Primary
Tests, items A7-49.

Obijective 7

50% of the fourth grade pupils
enrolled in the Reading Center will
be able to answer correctly 15 of 50
items involving vocabulary on the
Word Knowledge subtest of the Metro-
politan Achievement Tests.

Result: This objective was met.
Findings: 37% of the 98 fourth grade

pupils tested in the Reading Center
answered correctly 15 of 50 items
involving vocabulary on the Word
Knowledge subtest of the Metropolitan
Achievement Tests.

Cbijective 8

50% of the fourth grade pupils
enrolled in the Reading Center will
be able to answer correctiy 13 of 44
items involving comprehensicn on the
Reading subtest of the Metropolitan
Achievement Tests.

Result: This objective was not met.
Findings: 50% of the 98 rourth grade

pupils tested in the Reading Center
answered correctly 13 of 44 items
involving compreshensicn on the Reading
subtest of the Metropolitan Achieve~

" ment Tests.

Resulk: This objective was met.
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Classrocm Teacher Questiomnnaire

Eighty~one percent of a random sample of 128 classroom teachers, who
had requested and recsived service from the reading resource teacher, evaluated
this service 3specifically and the resource component in general. Eighty-three
vercent of the responding teachers rated the service given to them and their
pupils as effective, and gixty percent planned to involve the reading resource
teacher to a4 greater degree next year.

The strengths of the project were the availability of a reading specialist
and materials, the coordination of reading instruction, and the consistency
of testing and diagnosis provided. Classroom teachers suggested that there be

more clagsroom visitations and more in-school time for planning and feedback.

Parent Questionnaire
Questionnaires were returned by 138 of 239 parents of second grade project

pupils (58%) and by 112 of 184 parents of fourth grade project pupils (61%Z).
O0f those second grade parents respondiug, 89% knew that their children were
participating in the project; and 87% felt that the project had helped their
children very much, Eighty-five percent said that their children read better
than &t the beginning of the project, and 59% responded that their children
now read more at home than before the project bhegan.

Of the fourth grade parents responding to the questionnaire, 94% knew
that their children were participating in the project; and 73% felt that the
project had helped their children very much. Eighty-two percent responded
that their children read better than at the beginning of the project, and 5i%

said that their children now read more at home.



Repding Resource Teacher Questionnaire
Most of the resource teachers reported that 50% of their time was allocatec

as reading center teacher and 50% as resource teacher. This was felt to be

an ideal allocation of time. Strengths of the project listed by the resource
teachers included the promotion of a team idea in the teaching of reading, the
assistance given to teachers in making them aware of new materials and methods
for teaching reading, and the overall view of reading problems in the total
school. The previous weaknesses listed were the lack of released time for
planning conferences with teachers, the need for better definition of role

go that "odd" jobs were not assigned, and the need for better dissemination

of whe" the resource teacher could offer the classroom teacher.

Conclusions

The Reading Center Project ir roved this.year's instructional outcomes
by accomplishing seven of eight objectives whose performance levels were based
on last year's instrv comes. This year and in previous years, the
project has been one .y exemplary projects for e education of dis-
advantaged pupils cited by the American Institute for Research in the Behavioral
Sciences. An evaluation rating of good was assigned to the project on the
basis of instructional improvement as well as the favorable ratings given by

parents, classroom teachers, and school administrators.




SPECTIAL KINDERGARTEN

GRADE LEVEL: Kindergarten
NUMBER OF PUPILS: 317
PROJECT BUDGET: $183,068.00
STAFF: 1 Kindergarten Specialist¥®
1) Teachersit
14 Teacher Aides

SCHOOLS INVOLVED:

Auer Avenue Lloyd
Brown MacDowell
Forest Home Ninth
Garfield Siefert
Holmes Twentieth
Kilbourn Vieau

Les

PROJECT QPERATION ANLD CONTROL
Division of Curriculum and Instruction
Title I Office

#Board Funded
#3%50% Board Funded




SPECIAL KINDERGARTEN

»ee t0 sustain the gains made in the Head Start
Program and insure continuity of learning ...

Population

Special Kindergarten children
were five years of age on or before
November 1, 1970. These children
came from homes where poverty con-
ditions existed. The classes included
a large amount of former Head Start
enrollees and those children who
have not had an opportunity to
enroll in the Head Start Program.

L
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Description

The Special Kindergarten
Project was a full day project whica
included a hot lunch and a nap.
Children were involved in individual
and group activities, work-play
perieds, field trips, and outdoor
activities. The supportive services
personnel associated with the project
were speech therapists, psychologists,
nutritionist, social workers, and
medical personnel.

The major goals of the Spscial
Kindergarten Project were to improve
pupil achievement and behavior by
focusing on oral expression, motiva-
tion to achieve, and soclial awareness.
The teachers concentrated on helping
the children become acquainted with
the person, places, and things in
their school environment and attempt-
ed to develop the underst.a.nd’ ng of
roles, locations, 2=~ ater-
ials related to the >l wov—ronment
Specific activities included the
following: 1) Painting, crayoning,
cutting, pasting, workinz with wood,
waber play and sand play, solving

‘puzzles, manipulating form boards,

kailding and playing with blocks and
toys. 2) Carrying on informal con-
versation, reading and teliing
stories, watching film st:ips, acting
out stories, and using the Peabody
Kite. 3) Performing rhythmic move-
ment to music, performing physical
recreation activities, practicing
simple table manners, otce.

i e



Objectives Evaluated

After an academic year in the project:

1.

5.

9.

10,

75% of the Special Kindergarten children will be able to
name six out of twelve persons in Category A% at the end
of the school year.

98% of the Special Kindergarten children will be able to
say their first and last name,

95% of the Special Kindergerten children will address the
teacher and teacher aide by name,

65% of the Special Kindergarten children will be able to
define orally the function of eight out of twelie roles in
Category &*at the end of the school year.

75% of the Special Kindergarten childrem will be able to
name and find ten out of fourteen areus in Category B¥*
at the end of the school year.

99% of the Special Kindergaiten child:'er will be able to
find the kindergarten room and their y .sysround area.

60% of the Special Kindergarten child—e:.. will be able to
define orally the function of ten out of fourteen placea
in Category BY

75% of the Special Kindergarten child ..a will be able to
name 49 out of 49 items in Category C#,

50Z of the Special Kindergarten children will be able to
define orally the function of 20 out of LS items,

65% of the Special Kindergarten children will '.e able to
select specific colors, control the amount of paint on the
brush, f£ill scme areas of large paper selectively, and
present ideas pictorically.

75% of the Special Kindergarten children will hold the
scissors in good cutting position, hold the paper securely,
and control the direction of free cutting.

750 of the Special Kindergarten children will select the
items for clay worik (smock, oilcloth, board and accessories),
select the amount of clay reeded, and work the ciay to shape
representative forms.

#Ttems in categories A, B, and C appear on page .9.
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15.

16.

17.

18.

i9.

20,

21,

25.

704 of the Special Kindergarten children will choose the
kind of block that ITits building plans, use appropriate

accessories, share ideas and play with fellow builders,

and put back blocks on the proper shelf by matching size
and shape.

85% of the Special Kindergarten children will go to the
manipulative center, selact one item to use individually
or with a friend, follow initial directions for proper
handling, and reiturn materisls to their proper place.

50% of the children will answer correctly at least six
out of sixteen items as measured by the Metropolitan
Readiness Tests, Word Meaning subtest.

504 of the children will answer correctly nine ocut of
sixteen items 23 measured by the Metropclitan Readiness
Tests, lListening subtest.

504 of the children will answer correct’Vv nine out of
fourteen items as measured by the Metropclitan Readiness
Tests, Matching subtest.

50% of the children wil) unswer correctly nine out of twenty-
six items as measured by the Metropolitan Readiness Tests,
Numbers subtest.

50% of the children will answer correctly five out of
sixteen items as measured by the Metropoliten Readiness
Tests, Alphabet subtest.

5C% of the children will snswer correctly three out of
fourteen items as measured by the Metropolitan Readiness
Tests, Copying subtest.

90% of the children will be able to name 20 out of 30 body
parts in Categoxry D¥ at the end of the school year.

75% of the children will be able to define orally the function
of 15 out o2 30 items in Category D¥at the end of the school
year.

50% of the Special Kindergarten children will attain a Perceptual-
Motor IQ score of 96 or better on the Vane Kindergarten Test

given in May.

50% of the Special Kindergarten children willi attain a Man ZQ

score of 105 or better on the Vane K:Lndergarten Teat givean
in May.

75% of the children will be rated average or above on a locally
devised social-—emotional behavior rating scale.

gouy w72



Category A

Persons

Child - First and ILast Name
Teacher -~ Name

Category B

Places

Kindergarten Room
Cloakroom -~ Coat Hooks

Teacher Aide -~ Name Lavatory
Principal Hallways
Secretary School Offices
Engineer Entrance and Exit
Crossing Guard Playground
Parent Housekeeping Cornerxr
Nurse Science Cornerxr
Social Worker Book Corner
Cook Lunchroon
Psychologist Kitchen

Library

Category C
Things
Light Switch Aquarium Walking Board
Window Shade Flannel Board Rocking Boat
Desk Pegs —— Pegboards Rail Fence
Cupboard Puzzle — Puzzle Rack Balance Beam
Bulletin Board Clay -~ Clay Pail Tricycle
Window -~ Window Sill  Paint ~— Paper Scooter
Chest of Drawers Brush — Brush Handle Jump Rope
Ironing Board Yarn - String Balls
Tea Kettle Paste Walking Cans
Strainer Scissors : Far
Pots Hollow Blocks Flag
Pans Unit Blocks Ganes
Waste Paper Basket
Broom = Dustpan
Category D
Body Parts

Head Eyebrows Shoulder Palm Spine
Eyes Eyelashes Arm Cheat Shin
Ears Tongue Elbow Back Knee
Nose Eyelids Hand Thigh Ankle
Mouth Neck Waist Hip Heel
Chin Collar Bone Fingers Leg Toe




Evaluation Procedures

A comparison of student achievement to stated behavioral objectives was
used to determine project success, FEach objective was stated in terms of
pupil terminal behavior, and the total pupil population was used to determine
if the objectives had been met, Teachers were given & class record book in
order to obtain a record of each child's developmsent. The record books were
tabulated in January, at the end of the first semester, to determine group
progress at this point and to establish enabling objectives for next year's
project. The record books were tabulated at the completion of the project to

determine whether the objectives had been obtained.

Previous Evaluation Findings

The 1968-1969 formal evaluation centered around pupil growth in IQ and
ratings of the project by parents, administrators, and teachers., Pupils in
the Special Kindergarten project had higher IQ scores than did regular ki.nder-.
garten pupils when measured by the Pintner-~Cunningham Primary T-=* ©owerer,
former Head Start pupils in _ -~ . .o cgarten did not score significantly
nigher than former Head Start pupils in regular kindergarten when measured by
the same test.

Administrat-ors, parents, and teachers expressed favorable responses
toward the value »f thre project in preparing pupils for school,

The 1969-1970 formal evaluation found that Special Kindergarten pupi_s
ssored signifi’antly better than similar pupils enrolled in reszular lindezgrten
in the areas of me~ception, cognitiion, listening, and expreséi m as measw:.id
by the Anton Brencsr Develommental. Gestalt Test of School Readiness., Dur—ag

this year, teachers rzied pupils &s asverage or above on social-emotional

Q
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behavior and seli—confidence scales, and parents perceived the project to be

a valuable means to develop pupil readiness for school.

The 1969-1970 summer school evaluation attempted to establish baseline

data for the behavioral objectives nsed in this current report.

Current Evaluation Findings

Objective 1

75% of the Special Kinder-~
garten children will be able Lo
rname six out of twelve persons
in Category A st the end of the
school year.

Findings: 82% of the pupil popula~
tion were able to name six out of
twelve persons in Category A at the
end of the school year.

Result: The objective was met.

Objective 2

98% of the Special Kinder-
garten children will be able to
g2 ° their first and last namne.

Findings: 98% of the pupil popula-
tion were able to say their first
and last name.

Result: The objective was met.

Objective 3

95% of the Special Kinder-

garten children will address the |

teacher and “eacher aide by name,

Findings: 95% of the pupil popula-
tion were able to address the
teacher and teacher aide by name,

Result: The objective was met,

.»r{" )
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Opjective &

65% of the Special Kinder= Findings: 75% of the pupil popula-~
garten children will be able to tion were able to define oraily the
define orally the function of function of eight out of twelve
eight out of twelve roles in roles in Category A at the end of
Category A at the end of the the school year.

school year.
Result: The objiective was met,

Objective 2

75% of the Special Kinder- Findings: 91% of the pupil popuia~
garten children will be able to tion were able to name and find ten
name and find ten out of fourteen out of fourteen areas in Category B
areas in Category B at the end of at the end of the school ysar.

the school year.
Result: The objective was met,

Objective 6

99% of the Special Kinder- Pindings: 99% of the pupil popula-
garten children will be able to tion were able to find the kinder-
find the kindergarten room and garten room and their playground area.

their playground area.
Result: The objective was met.

Objective 7

60% of the Special Kinder= Findings: 87% of the pupil popula-
garten children will be able to tion were able to define orally
define orally the function of ten the function of ten ocut of fourteen
out of fourteen places in Category places in Category B.

B‘ e
Result: The objective was met.

g%



Objective 8

75% of the Special Kinder~
garten children will be able to
nzme 49 out of 49 items in
Category C.

Findings: 12% of the pupil pop:la-—
tion ware able to name 42 out of 49
items in Category C.

Cbiactive 9

50% of the Special Kinder~
garten children will be able to
define orally the function of 20
out of 49 items,

Result: The objective was not met.
Findings: 90% of the pupil popula-

tion were able to define orally
the iuvnection of 20 out of L9 items.

Qbjective 10

65% of the Special Kinder-
gartoen childran will be able to
select specific colors, control
the amount of paint on the brush,
£i1l some areas of large paper
selectively, and present ideas
pictorically.

Result: The objective was met.
Findings: 60% of the pupil popula-

tion were able to select specific
colors, control the amount of paint
on the brush, fill some areas of
large paper selectively, and present
ideas pictcrically.

Objective 11

75% of the Special Kinder-
garten children will hold the
scissors in good cutting position,
hold the pajyer securely, and
control the direction of free
cutt ing .

Result: The objective was not met,
Findings: 82% of the pupil popula-

tion were able to hold the scissors
in good cutting position, hold the
paper securely, and control the
direction of free cutting.

Result: The objective was met.




Objective 12

75% of the Special Kinder-
garten childran will select the
items for clay work (smock,
oilcloth, board and accessories),
select the amount of clay needed,
and work the clay to shape repre-~
sentative forms.

Findings: 50% of the pupil popula-
tion were able to select the items
for clay work (smock, oilcioth,
board and accessories), select the
amount of clay needed, and work
the clay to shape repressantative
forms.

Objective 13

70% of the Special Kindere
garten crildren will choose the
kind of block that {its building
plans, use appropriate accessories,
share ideas and play with fellow
builders, and put back blocks on
the proper shelf by matching size
and shape.

Result: The objective was not met,
Findings: 54% of the pupil popula=-

tion were 2ble to choose the kind
of block that fits building plans,
use appropriate accessories, share
ideas and play with feliow builders,
and put back blocks on the proper
shelf by matching size and shape.

Result: The objective was not met.

Obijective 1L

85% of the Special Kinder-
garten children will go to the
manipulative center, select one
item to use individually or with
a friend, follow initisl directions
for proper handling, and returm
materials to its place.

Findings: 83% of the pupil popula-
tion were able to go to the manipu-
lative center and select one item

to use individually or with a friend,
follow initial directions for proper
handling, and return materials to
its place.

Resulﬁ: The objective was not met.

~54=
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Objective 15

502 of the children will
answer correctly at least six
out of sixteen itens ar measured
by the Metropolitan Readiness
Tests, Werd Meaning subtest.

Findings: 82% of the pupil popula-
tion were able o answer correctly

at least six out of sixteer itens

as measursd by the Metropolitan
Readiness Tests, Word Meaning subtest.

Objective 1.6

50% of the children will
answer correctly nine out of
sixteen items as 2asured by
the Metropolitan Readiness
Testg, Listening subtest.

Result: The ubjsctive was met.
Findings: 68% of the pupil popula-~

tion were able to answer cocrrectly
nine out of sixteen items as measured
by the Metropolitan Readiness Tests,
Listening svbtests.

Result: The objective was met.

Objective 17

5042 of the children will
answer correctly nine ovut of
fourteen items as measured by
the Metropolitan Readiness Tests,
Matching subtest.

Findings: A4OZ of the pupil popuia-
tion were able to answer correctly
nine out of fourteen items as
measured by the Metropciitan Rea.d:mess
Tests, Matching subtest.

Objective 18

50% of the children will

answer correctly nine out of twenty-

six items as measured by the
Metropolitan Readiness Tests,
Numnbkera sgubtest.

Result: The objective was not met.
Findings: 473% of the pupil popula-

tion were able to answer correctly
nine out of twenty~six items as
measured by the Metropolitan Readiness
Tests, Numbers subtest.

Result: The objective was met,




Objective 19

50% of the children will
answer correctly five out of
sixteen items as measured by the
Metropolitan Readiness Tests,
Alphabet subtest.

Findings: 89% of the pupil popula-
tion were able to answer correctly
five out of sixteen items as
measured by the Metropolitan Readi-
ness Tests, Alphabst subtest.

Result: The objective was meto

Objective 20

50% of the children will
answer correctly three out of
fourteen items as measured by
the Mstropolitan Readiness
Tests, Copying subtest.

Findings: 78% of the pupil popula-
tion were able to answer correctly
three out of fourteen items as
measured by the Metropolitan Readi-
ness Tests, Copying subtest.

Result: The objective was met.

Objective 21

9C4 of the children will be
able to name 20 out of 30 body
parts in Catego.y D at the end of
the school year.

Findings: 91% of the children were
able tco name 20 out of 30 body parts
in Category D at the end of the
school year.,

Result: The objective was met,

Objective 22

75% of the children will be
able to define orally the function
of 15 out of 30 items in Category D
at the end of the school year.

. Findings: 79% of the children were

able to define orally the function
of 15 out of 30 items in Category D
at the end of the school year.

Result: The objective was met.

g% S
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Objective 23

50% of the Special Kinder-
garten children will attain a
Perceptual-Motor IQ score of
96 or better on the Vane Kinder—
garten Test given in May.

Findings: 6A4% of the Special Kin-
dergarten children were able to
attain a Perceptual-Motor IQ score
of 96 or better on the Vane Kinder-
garten Test given in May.

Result: The objective was met.

Objective 24

50% of the Special Kinder—
garten children will attain a
Man IQ score of 105 or better on
the Vane Kindergarten Test given

in May.

Findings: 60% of the Special
Kindergarten children were able to
attain a Man IQ score of 105 or
better on the Vane Kindergarten
Test given in May.

Objective 25

75% of the children will be
able to be rated average oxr above
on a locally devised social—-emotion-
al behavior rating scale.

Result: The objective was met.
Findings: 69% of the children were

able to be rated average or above
on a locally devised social~emotiona
behavior rating scale.

Result: The objective was not met.




Conclusions

For the present year, eightesn of twenty-five objectives were met. Most
of these objectives were formulated from previous experience with pupils in
the kindergarten summer school project. An evaluative rating of good wes
given to the project vecause it did improve upen the outcomes produced last
year in summer school. Previous evaluation findings, based upon a classical
research design, indicated that project _.pils were betier prepered for
school after treatment than were simi’ls > wwoils enrcllec. in regular kinder-
arten. This pro’a2ct has successfully shcewn its effectiveness in the area

2f school readinezs,

f@i : -58—8% -




ENGLISH AS A SECOND .. .. JAGE

GRADE LEVEL:
NUMBER OF PUPILS:
PROJECT BUDGET:

K-12
180
$56,778.00

STAFF: 1 Curriculum S.peciali=st¥®
3 Teachers
SCHOOLS INVOLVED:
Allen-Field Kosciuszke
Clarke Lincoln
Fifth South Diviszion
Forest Home West Division
Garfield
Holmes
Hopkins Bruce Guadalupe
MacDowell
McKinley
Palmer
Vieau

PROJECT OPERATION AND CONTROL
Division of Curriculum and Instruction
Title I Office

#Board Funded




ENGLISH AS A SECOND LANGUAGE

.es to provide special instruction for recently
arrived foreign-born students unable to under-
stand and speaX English ...

Population

Participants in the projects
were newly arrived foreign—born
pupils with an English langusge
handicap., Children born ia the
United States were eligible if
their English communication
skills have been hindered by
the foreign language spoken
at home.

The selection process involved
the judgment of the school principal
that a pupil had a significant lang-
uage handicap, a referral to the
coordinator of foreign languages,
and the corroboration of the
principalts judgment by a project
teacher on the basis of pupil
performance on an individual in-
formal oral comprehensicn and
speaking test.

LR

Degcription

The major goals of this
project were to improve pupil
achievement in oral and written
expression, reading, and work
study skills. Positive social.
values, attitudes toward school
and good study habits were also
emphasized.

Pupils were withdrawn from
their regular classrooms for
two to five periods per week.
The instructional period was
20 minutes for kindergarten
pupils, 30 minutes for pupils
in grades 1l-4, and approximately
one hour for pupils above fifth
grade, It was expected that
enrollment of a pupil continue
until the mastery tests in the
skill areas were passed or until
the snd of two years in the
prOjec‘b.



At the point of departure Irom the project:

1. At least 31% of the pupils enrolled in the project will be able
to master each of 17 subtests covering four areas of verbal
communication skills: understanding, speaking, reading,
and writing.

During the project:

2. Pupils will demonscsrate a positive attitude toward schocl by
exhibiting behavicrs perceived to be indicative of a positive
attitude and recorded on a school attitude check list by
teachers.

Previous Bvaluation Findings
The 1968-1939 formal evaluation found that teachers not in the project,
but at the project schools, believed that pupil self-image and attitude
toward school improved as a result of the projecto

The 1969-1970 formal evaluation found that 31% of the project pupils

were able to master the skills necessary to work well in regular class-

room situations. The data indicated that 77% of the pupils held positive

attitudes toward school routine and 55% practiced good study habits.

Current BEvaluation Findings

Objective 1

At least 31% of the pupils enrolled in the project will be able
to masber each of 17 subtests covering four areas of verbal
commmscation skills: understanding, speaking, reading,

and writing.
Evaluation Procedures: At the end Findings: 41% of the pupils en-
of the semester, pupils enrolled rolled in the project were able
in the project were given the to master each of the 17 subtests.
English as a Second Language
Achievement Tests. The percentage Result: The objective was met.
of pupils who successfully mastered See Table 3.

the tests was compared to the per-
centage stated in the objective.

BY 185



TABLE 3

COMPARISOK OF ENGLISH AS A SECOND LANGUAGE
ACHIEVEXENT PROFICIENCY STATUS OF PROJECT FUPILS
FOR 1969-1970 AND 1970-1971 ACADEMIC YF'7S

Number of Pupils 1969-1970 1970~1971
Enrolled 182 180
Proficient 57 7L
Left Project 101 105

Objective 2

Pupils will demonstrate a positive attitude toward school by
exhibiting behaviors perceived to be indicative of a positive
attitude and recorded on a school attitude check list by

teachers,
Evaluation Procedures: A behavior Findings: During the project,
check list was designed to covsr pupils demonstrated a positive
the area of school routine accep— attitude toward school by ex-
tance, study habits, cultural hibiting behaviors perceived
heritage, and social. development, by teachers as indicative of
Puplls were given the check list a pogitive attitude.
at the end of the project. The
data was analyzed to see whether Regult: The objective was met,
a positive pupil attitude did See Figwre 5.

exist and how this attitude
differed from last year's
project pupil attitude.
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I I LS T0-L9 T 83%——N=T9

. LS69-1970 s, 11%F—1=83
Knowledge and Acceptance of Sciwool Routine

Examples:
(a) Follows rules for crossing streets, traffic regulations.
(b) Understands and follows classroom rules.

II L 101 TL ity 59 %——N=139

w1969~ T0mmmmnttp 53%=~~N=83

Practice of Good Study Habits
Examples:
(a) Begins work promptly.
(b) Shows initiative in doing more than is assigned.

IIT w19 70-19TL it KoF—u=19

Y 1969-1970 2% 36Z—-N=83

Appreciation of His Cultural Heritage and the New Cultural Patterns
Examples:
(a) Brings objects to class which illustrates his native culture
(b) Demonstrates awareness of basic cultural values of the
United States, such as national holidays, heroes, sporis
figures, and musice.

v I 19T0-1oTxmmmmmny,  16F——N=19

1.9 69-1970 1y,  68%—1=83

Social Development
Examples:
(a) Enters into games during free play.
(b) Is willing to accept responsibility, such as taldng
a note to the office, transmitting a verbal message.

Fig. 5-—— Percent of Elementary English as a Second Language Project
Pupils Exhibiting Behaviors Which Suggest Positive Attitude
for the 1970-1971 and 1969-1970 Project Years.

-63
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Conclusions
The project achieved its stated goals. Not only did the project succeed
in having a higher percentage of pupils attain mastery in their new language
this year than' last year, but pupil attitudes toward school improved. The

findings were positive and were indicative of project success.
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Secondary Academic Projects
1. Fulton Reading Center

2. Secondary Mathematics

3., Instrumental Muc._.c

4., Secondary Learning Centers

a, Fulton Junior High School

b. Kosciuszko Junior High School

c. Lincoln Junior-Senior High School

d. Roosevelt Junior High School

e. South Division High School

f. Wells Junior High School

g. West Division High School

h. North Division High School (Not Evaluated)

2z 7°89



FULTON READING CENTER

GRADE LEVEL: 7-9
NUMEBER OF PUPILS: 45
FROJECT BUDGET: $16,215,00
STAFF: 2 Reading Teachers
SCHOOLS INVOLVED:
Fulton

" PROJECT OPERATION AND CONTROL
Division of Curriculum and Instruction
Title I Office

¥Board Funded—Une Teacher
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FULTON READING CENTER

eee & muti~facted approach to increasing the reading
achievement of junior high school pupils ...

Population
Facet I: Learning~100

First consideration was given
to those pupils who had received
instruction in the 1969-1970
project. The remainder of pupils
for the 1970~197. project were
selected from those who scored
below 4.0 on the Nelson Reading
Test given in May, 1970.

Facet II: Tutorial Reading

Pupils selected for this
facet obtained minimum reading
levels of 2.1 and maximum levels
of 3.1 on the Wide Range Achieve~
ment Test. These pupils also
exhibited severe behavior problems
and were referred to the project
by their language arts teachers.

o0 g8

Description
Facet I: Iearmning-100

This instructional program
stressed the development of com~-
munication skills with particular
emphasis on reading., Automated
instruction was provided in
addition to printed materials
written on the second, third, and
fourth grade level, Classes were
organized into team-pairs with pupils
of comparable ability working
together. The instruction was cyelic
in nature with each cycle focusing
on the development of word meaning,
word analysis, spelling, comprehension
skills combined with rate development,
and the application of these skills
in silent reading and exercises.

Facet II: Tutorial Reading

Teacher aides, high school
students, and volunteers were trained
as tutors to help pupils increase
their reading ability.

Four phases of instruction
were carried ouf, for each chapter
of reading material used: 1.)
the learning of single, sight words,
2) the oral reading of words in
content, 3) silent reading for
increased speed and understanding,
and 4) responding to comprehension
questions for the chapter.

e 31



Objectives Bvaluated

Facet I: Learning-100

1. At the end »f the project, 50% of the pupils enrolled in Learning-
100 will be able to answer correctly 19 of 36 items involving
vocabulary skills measured on the Vocabulary subtest of the
Gates-MacGinitie Reading Test, Survey D (Form 2).

5, At the end of the project, 50% of the pupils enrolled in Learning-
100 will be zble to answer correctly 21 of 50 items involving
comprehension skills measured on the Comprehension subtest of the
Gates—MacGinitie Reading Test, Survey D (Form 3).

Facet II: Tutorial Reading

1. At the end of the project, 50% of the pupils enrolled in the
tutorial phase will be able to answer correctly 49 of 100
items on the Wide Range Achievement Test, Reading subtest.

2. At the end of the project, 50% of the pupils enrolled in the
tutorial phase will be able to pronounce correctly 205 of the
220 Dolch words.

3, At the end of the project, 50% of the pupils enrolled in the

tutorial phase will be able to answer correctly 13 of the 50
items on the Comprehemsion subtest of the Gates-MacGinitie

Reading Test, Survey D (Form 3).
Previous Bvaluation Findings

The 1968-1969 formal evaluation compared project pupils and non-project
pupils on the Word Knowledge and Reading subtests of the Metropolitan
Achievement Tests. The posttest scores were analyzed by a multiple iegression
and covariance model. The resulting evidence was insufficient to conclude
that project pupils did better or worse than non-project pupils on the
Word Knowledge and Reading subtests.

The 1969-1970 formal evaluation found that the project successfully met
seven of eight objectives. Project pupils in the Learning-10C phase scored

as well or better on the Nelson Reading Test than comparison non-project
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pupils. The project pupliis alisc lessenc difference between thelr age-
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grade placement and reading achievement level as measured by the Nelson
Reading Test. Pupilz in the Adaption of the Staats Motivated Learning Pro-
cedure phase increased their reading achievement three months over their
pre-Wide Range Achisvemeni Test reading level and scored significantly higher
than comparison pupils on the posttest. The pupils in this phase increased
their mumber of correct responses on the Basic Sight Word Test by 20 and had
fewer extreme behavior referral cards thanm ccuparison pupils. Finaliy, the
reading resource teachers increased the mumber of reading resource materials

used over the previous year.

Current Bveluation Findings
Facet I: Learning-100

Objective 1

At the end of the project, 50% of the pupils enrolled in Learning-
100 will be sble Lo answer correctly 19 of 36 items involving
vocabulary skills measursd on the Vocabulary subtest of the
Gates-MacGinitie Reading Test, Survey D (Form 2).

Evaluation Proceduregs: The Voca- Findings: At the end of the
bulary subtest of the Gates-— project, 60% of the 40 pupils
MacGinitie Reading Test was tested in learming-~100 were
administered to pupils at the able to answer correctly 19
end of the project. The of the 36 items involving
observed percentage of pupils vocabulary skillse

correctly answering 19 items '

was compared to the percentage Result: The objective was met,

expected in the objective.




Objective 2

At the end of the project, 50% of the pupils enrolled in Learning-
100 will be able to answer correctly 2L of 50 items involving
comprehension skills measured on the Comprehension subtest of the
Gates-MacGinitie Reading Test, Survey D (Form 3).

Evaluation Procedures: The Compre- Findings: At the end of the
hension subtest of the Gates- project, 53% of the 40 pupils
MacGinitie Reading Test was tested in Learning-100 were
administered to pupils at the end able to answer correctly 2L

of the project. The observed of the 50 items involving
percentage of pupils mastering comprehension skills,

at least 21 items was compared

to the percentage expected in the Result: The objective was met.
objective.

Facet I1: Tutorial Reading

Objective 1

At the end of the project, 50% of the students enrolled in the
tutorial phase will be able to answer correctly 49 of 100 items
on the Wide Range Achievement Test, Reading subtest.

Evaluation Procedures: The Reading Findings: At the end of the
subtest of the Wide Range Achieve- project, 67% of the six pupils
ment Test was administered to tested in the tutorial phase
pupils at the end of the project. were able to answer correctly
The cbserved percentage of pupils 49 of the 100 items on the
mastering at least 49 items was Wide Range Achievement Test,
compared to the percentage expected Reading subtest.

in the objective.
Result: The objective was met.




Objective 2

At the end of the project, 50% of the pupils enrolled in the
tutorial phase will be able to pronounce correctly 205 of the
220 Dolch words.,

Evaluation Procedures: The Dolch Findings: At the end of the
Basic Sight Word Test was adminis-~ project, 67% of the six pupils
tered to pupils at the end of the tested in the tutorial phase
project. The observed percentage were able to pronounce correctly
of pupils mastering at least 205 205 of the 220 Dolch words.
words was compared to the percen—

tage expected in the objective. Result: The objective was met.

Objective 3

At the end of the project, 50f of the puzm_ls enrolled in the
tutorial phase will be able tc answer corr-=:ctly 13 cf the 50
items on the Comprehension suttest of ths laies-MacGiritie
Reading Test.

BEvaluation Procedures: The Compre- Findings: At the end of the
hension subtest of the Gates- project, 100Z of the five
MacGinitie Reading Test was pupils tested in the tutorial
administered to pupils at the phase were able to answer
end of the project. The observed correctly 13 of the 50 items
percentage of pupils mastering at on the Comprehension subtest.
least 13 items was compared to
the percentage expected in the Result: The objective was meb.
objective,

Conclusions

The project successfully met all of its objectives and received a good
evaluative rating. To judge the educational contribution of this project,
the reader must consider the degree of relevance that the objectives have
for the Title I Program and Ifoxr the pupils served. The philosophy of this
project and its intent must be compared with the philosophy and intent of the
Title I Program in Milwaukec,
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GRADE J&VRL® 9
NUMBER OF PUPLI5: 365
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Lincoln
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Divitiqp §f Curriculum and Imstruction
Title I Office
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*Board Funded

73—

A
/,.l '_2



SECONDARY MATHEMATICS

ees a Probler-solving approach to the development of
logical thinking in general mathematics classes using
the Instructional techniques of flowcharting, electronic
calculators, =nd commmity-related usiness and

recreation problens ...

Population

Ninth grade pupils -were
selected for participation in this
project on the basis oi “heir need
to experience success ir. mathematics,
become functionally liferate mathe~
matically, and gain insight into the
problem-solving process. Pupils in
this project had received grades of
D or U in previous mathematics courses
and scored below the 25th percentile
on the Arithmetic subtest of the Iowa
Tests of Basic Skills, which was
administered as part of the Milwaukee
Public Schools City-Wide Testing
Program, The decision on placement
was usually a joint effort on the
part of parents, pupils, guidance
counselors, and homeroom counselors.

Description

Principles of logicgl thinic ug
ar:i mathematical reasoning were
pr=sented to pupils through a
gerueral problem~solving approach.
The direction of this spproach was
guided by the use of flowcharting
techniques which emphasized the
need to think and commumicate in a
logical manner. The problems to bs
solved centered around industrial,
recreational, and socio-economic
conditions existing in the local
community and were designed to
attract the interest of the pupils.
Pupils used electronic calculators
to verify flowcharting outcomes
and to avoid long, tedious calcu-
lations which tend to lessen pupil
interest in mathematics,



Objsctives Evaluated

At the end o’ = ::mester in the Secondary Mathem:.tics Froject:

l. Pupils will indicate a positive feeling toward the relevance anc.
necd for mathematics by averaging 4.5 or above or a seven point
scale for items pertaining to a relevance and neec for mathe-
matics.

2. Pupils will indicate a positive feeling toward current classrocx
activities such as flowcharting, calculator use, test problems,
etc., by averaging 4.5 or above on a seven point scale for items
pertaining wo these classroom activities.

3. Pupils will indicate a positive feeling toward themselves by averszing
4.5 or above on a seven point scale for items periaining to self-
impression.

L. 50% of the pupils will answer correctly at least hree of five iicms
on the translation of word problems section of the locally desigz—ed
mathematics test.

5. 50% of the pupils will answer correctly at least 43 of 51 computa-—
tional problems on the cross-problem puzzle section of the locally
desizned mathematics test.

Evaluation Procedures

An evaluation instrument resembling a semantic differential was adminis-
tered to a random selection of seven classes at North Division, South Division,
and Lincoln High Schools., This instrument was given in January at the end of
the first semester of Title I Gensral Mathematics. Each of the eighteen items
on the instrument was accompanied by three bi-polar adjectiwve pairs (good-bad,
sad~happy, useful-useless), using a seven point rating continuum between each
pair. Two parallel sets of nine itemz sach were distributed randomly within
each of the classes,

A locally designed mathematics test was also administered to a randem

selection of classes at North Division, South Divisicn, and Lincoln nigh

Schools. The test consisted of two parts - the first on the transliation of

Q
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word problems and the sscond on computational problems in the form of a cross-
predolem puzzle. The rer; was zdministersd to pupils in May after they were

enrc.iled in the Tt : T Generzl Mathematics Project for one year,

Previous Evaluation Findings
The 1968-1969 ifcrmz) evaluation used a multiple regression and covariance
statistical model v znzlyze the scores of project and comparison pupils on a

loczlly-designed zr_:i.metisc skills and problem solving test. These posttest

scorzs were adjusted for initial differences between project and comparison
pupils in sex, IQ, avcendance, age, "gap", conduct, mathematics grades, and
the Numerical Abilicy subtest scores of the Differential Aptitvde Test. Post-
mathematics grades, post—conduct grades, and attendance were analyzed by the
same statistical procedure as the achievement test scores. The findings
indicated that the comparison group achieved significantly higher on the
arithmetic skills and problem solving test and that no significant differences
were found on the other criterion measures. Comparison pupils had better
attitudes toward self, school, and peers than project pupils. There was no
gignificant difference between the groups in attitude toward the subject of
mathematics, The reliability of the 1968-1969 evaluation findings were
lessened by the inability of the adjusting variables to account for more than
half of the pupil performance on the criteria measures.

In 1969-1970, an instrument reseambling a semantic differential wes used
to determine pupils'! attitudes toward various aspects of mathematies education.
Jtems relating to four mathematics areas were included and pupil response
indicated a positive feeling towarxd the relevance and need for mathematics; a

positive feeling toward classroom activities such as flowcharts; mathematics

Q
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problems, matisra & tests and caleculators; a positive feeling toward self;

and a positive zi .. ude toward others' perception of themselves.

Current Evaluition Findings

Objective 1

Pupils will Zutlcate a positive
feeling toward ~. I=levance and need
for mathematics i .creraging 4.5 or

above on a sevex .1t scale for items
pertaining to & s=.=vance and need for
mathematics.

Findings: A sample of 150 pupils
averaged 4.9 on items pertaining
to the relevance and need for
matvhematics.

Result: The objective was met.

Objective 2

Pupils will indicate & positive
feeling toward cuz—zmt classroom
activities such as flowcharting,
calculator use, test problems, etc.,
by averaging 4.5 or above on a seven
point scale for items pertaining to
these classroom activities.

Findings: A sample of 150 pupils
averaged 4.9 on items pertaining
to classroom activities.

Result: The objective was met.

Objective 3

Pupils will. indicate a positive
feeling toward wr.cmselves by aver-
aging 4.5 or above on a seven point
scale for items pertaining to
self-~impression.

Findings: A sample of 15CG pupils
averaged .3 on items pertaining
to self-impression.

Result: The cbjective was met.

Objective 4

At the end of the second semester

in the Secondary Mathematics Project,

50% of the pupils will answer correctly -

at least three of five items on the
translation of w2 problems section
for the locally <esigned mathematics
test.

Findings: 57.9% of “he sampled
150 pupils answered correctly at
1east three of the five items on
the translation of word problems
test.

Result: The objective was met.

LR
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Objective 5

50% of the pupils will answer Findings: 81.3% of the sampled 150
correctly at least 43 of 51 compu~ pupils answered correctly at least
tational problems on the cross— 43 of the 51 computational problems
problem puzzle section of the on the cross—problem puzzle test.

locally designed mathematics test.
Result: The objective was net.

Conclusions
The Secondary Mathematics Project succeeded in accomplishing all five
of its objectives evaluated, A good evaluative rating was given; however,
as in the case of 8ll secondary projects, the K~4 philosophy of Title I for

Milwaukee should be ccnsidered when refunding time approaches.




INSTRUMENTAL MUSIC

GRADE LEVEL: 4-12
NUMBER OF PUPILS: 217
PROJECT BUDGET: $25,701.00

STAFF: 1 Supervising Teacher
2 Teacher Aides

SCHOOLS INVOLVED:

Fulton

Holmes
Lincoln

North Division
Roosevelt
Wells

West Division

PROJECT OFERATION AND CONTROL
Division of Curriculum and Instruction
Title I Office




INSTRUMENTAL MUSIC

«ee t0O provide children of low-income families
the opportunity for creative expression through
participation in a music program ...

Description
Through use of a musical aptitude
Populaticn test, a supervising music teacher
identified pupils with sufficient
Sixth grade pupils at feeder aptitude and interest to profit from
elementary schools in the Title 1 instrumental study. The supervising
area were glven a musical aptitude teacher also determined the most
test to identify pupils with an appropriate instrument for the pupil
aptitude for music. School social based on personal preference and
workers helped in selecting the ' physical characteristics of the pupil.
most needy children. Parents of pupils were contacted

and arrangements were made for the
free loan of one of 214 Title I in-
struments available in the school
system,

Eligibility for the project was
certified through the school social
worker,
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Objectives Evaluated
At the end of the project:

1. 95% of the pupils taking instrumental lessons will be enrolled
in the school instrumental groups.

2. "70% of the pupils enrolled will continue beyond the first
semester,

3. 70% of the teachers of pupils in the project will indicate
that because of this participation, these students will
display significant improvement in attendance, promptness,
and conduct.,

Evaluation Procedures

The supervising teacher for the project was asked to furnish the names,
grade levels, and schools of pupils whe undertook the study of music and who
enrolled in 2 school instrumental group. This teacher also provided the names,
grade levels, and schools of pupils in the project during the first semester
who continued participating during the second semester.

Each homerocm teacher of pupils in the project at the secondary level
and each clasaroom teachsr of pupile in the project at the elementary level
were asked to respond to a question cpncernjng the effect of project partici-
pation on pupil attendance, prcmptness, and conduct.

Previcus Evalaation Findings
This project began in the Milwaukee Public Schools in Fsbruary, 1966.
Reaction to the first full year of this project by the principals of partici-
pating schools was guite favorable, Last year's reaction to a pupil
questionnaire indicated that participants felt the two best features of the
project were the opportunity $o play a musical instrument which they could

not otherwise have afforded and, secondly, the opportunity to do something




that they really enjoyed doing. A freguent recommendation by these pupils

was to have more instrumenta available so that a greater number of disad..ntaged

children could benefit from the project.

Current Evaluation Findings

QObjective 1

95% of the pupils taking
instrumental lessons will be
enrolled in the school instru-
mental grours.

Findings: 95% of the pupils taling
instrumental lessons enrolled in
the school instrumental groups.

Result: The objective was met.

Objective 2

70%Z of the pupils enrolled
will continue in the project
beyond the first semester.

Findings: 91% of the pupils enrolled
in the project continued beyond the
first semester.

Result: The objective was met.

Objective 3

704 of the teachers of pupils
in the project will indicate that
beczuse of this participation
these pupils displayed significant
improvement in attendance, promph-
ness and conduct.

Findings: 23% of 156 (80%) responding
teachers of pupils in the project
indicated that because of this parti-
cipation, these pupils displayed
signifiesnt improvement in attendance,
promptness and conduct.

Result: The objective was not met,
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Conclusions

In general, teacher reaciion to the project in the past has been favorable.
This year, the intent of project objective 3 was Lo see if teachers felt the
project positively influenced pupil attendance, promptness, and conduct in
the regular classroom. It was probably a forgone conclusion that this objective
would not be met. Objective 3, as formulated, was a minor test to see if the
Instrumental Music Project was in accord with the emerging philosophy of Title
I in Milwaukee. Attendance, promptness, and conduct were important areas of
emphasis in the Title I philosophy as was the concentration of project effort
on pupiis in grades K-4., Since objective 3 was not met and the pupils served
were mostly above grade four, the project did not seem to fit itself into the
current philosophy of Title I in Milwaukee,
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SECONDARY LEARNING CENTERS

GRADE LEVEL: 7-12
NUMBER OF PUPILS: 542
PROJECT BUDGET: $490,807.00

STAFF: 16 Teachers

16 Teacher Aides
Supevising Teachers
Cour.selors -
Psychologistst
Social Workersst
Secretariegit
Supervisor3set

Hono2E

SCHOOLS INVOLVED:

Lincoln South Division Fulton Roosevelt
North Division West Division Kosciuszko Wells

PROJECT OPERATION AND CONTROL
Division of Curriculum and Instruction
Title I Office

% Time
3SHPart Time
Time
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FULTON LEARNING CENTER

GRADE LEVEL: 79
NUMBER OF PUPILS: 83
PROJECT BUDGET: $27,006,00

STAFF: 2 Teachers
2 Teacher Aides

SCHOOLS INVOLVED:

Fulton Junior High School

PROJECT OPLRATION AND CONTROL
Division of Curriculum and Instruction
Title I Office
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FULTON IEARNING CENTER

»es a motivational activity center ...

Description
Population The activities for project
pupils stresSed experience using
Pupilg eligible for project reference materials, practice in
enrollment were in grades seven writing coheSive paragraphs with
through nine, Pupils selected proper sentelce structure, prac-
for the project were either tice in reading and geographical
absent 40% of the past school orientation, and the utilization
year or failed two or more of news media and field trins for
academic subjects or had a pupils to become aware of environ-
maximum number of disciplinary mental problems, Group and
referral cards., individual counseling as well as

parental onferences were provided
by the project starff.

-~88~
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Ocjectives Evaluated

At the conclusion of the project:

1.

2.

3.

50% of the students will have reduced their dajily absences by
204 as compared with the school year 1969-1970,

50% of the students will have shown improvement in attitude by
reducing the number of disciplinary referral:s by an average of
20% as compared with the school year 1969-1970,

35% of the students will be able tc use the pronunciation guide
in the dictionary.

35% of the students will be able to look up a topic in the
encyclopedia and write a brief report on it.

25% of the students will be =ble to point out the noun and
verb in a sentence by underlining.

25%Z of the students will be able to seek out adjectives and tell
their functions.

25% of the students will be able to list ten important events +hat
happeised in the last six months.

504 of the students will be able to work correctly two of four
pPreblems stating the sum of zero and a number is that number.

50% of the students will be able to work two of four problems
stating the product of the number and one is that number.

5CZ of the students will be able to work two of four problems
stating the product of the number and zero is zero.

50% of the students will be able to work two of four problems
stating a + b = a + b,

502 of the students will be able to work two of four problems
stating r x 8 = 8 X r.

50% of the students will be able to work two of four problems
dealing with the associagtive property of addition of
whole rnmumbers.

50% of the students will be able to "carry a number" for two
of four problems.
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15. 50% of the students will be able to fing differences for
two of four problems by lcooking for missing addends.

16. 50% of the students will be able o work two ol four problems

dealing with the associative propeity of multiplication of
whole numbers,

17. 50% of the students will be able to work the multiplication
table through five for two of four problems.

18, 50% of the students will be able to tell the difference
between the numerator and the denominator for two of
four problems,

19. 50% of the students will be able to work two of four problems for
the basic equivalent fractions: (1/2, 1/4, 1/5, 1/8, 1/10).

20. 50% of the students will be able to reduce fractions to their
lowest terms for two of four problems.

2l. 50% of the students will be able to work place value up to
: the hundred thousandth'!s place for two of four problems.

22. 50% of the students will be able to read and work two of
four decimal problems through the thousandth's place.

23. 50% of the students will be able to learn and work two of
four problems from a table of measures.
Currer:t BEvaluation Findings
Objective 1

50% of the students will have reduced their daily absences
by 20% as compared with the school year 1969 - 1970.

Evaluation Procedurest Daily Findings: 21% of the 19 students,
absences for learning center . -:ils with complete attendance records,
were recorded and compared for the have reduced their daily absences
1969-1970 and 1970~1971 academic by 20% as compared with the

years. The observed percentage of school year 1969~1970.

pupils who reduced their daily ab-

sences by 208 over the previcus Regult: The objective was not met.

school Yyear was compared to the
expected percentage statea in the
objective,
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Objective 2

50% of the students will have shown improvement in attitude by
reducing the number of disciplinary referrals by an average of
20% as compared with the school year 1$69-1970.

Evaluation Procecures: The mmber Findingg: 71% of 39 students, with
of disciplinary referrals per complete data, have shown improve-~
pupil was recorded awnd commpared ment in attitude by reducing the

for the 1969~1970 arnd 1970-197L number of disciplinary referrals by an
academic years. The observed per— average of 20% as compared with
centage of pupils who reduced their the school year 1969-1970.
disciplinary referrzls by 20% was

compared to the expectated per- Result: T:e objective was met.

centage stated in the objective.

Objective 3

35% of the students will be able %o use the pronunciation guide
in the dictionarye.

Bvaluation Procedures: Students Findingg: 82% of the 17 students
were asked to use the pronunciation tested were able to use the pro-~
guide to answer a locally devised nunciation guide in the dictionary.
test item. The percentage of

studentsa correctly answering the Resuli: The obJective was met.

test item was compared to the
expected percentage stated in
the objective,




Cbjective 4

35% of the students will be able to look uv a topic in the
encyclopedia and write a brief report on it.

Bvaluation Procedures: Students
were asked to answer a test
question concerning the proper
heading to use if they wanted to
write a report about a certain
topic named in the test item.,
The percentage of students
mastering this item was compared
to the expected percentage
stated in the objective.

Findings: 88% of the 17 students
tested were able to look up a topic
in the encyclopedia and write a

- brief report on it.

Result: The objective was met.

Objective 5

25% of the students will be able to point out the noun and
verb in a sentence by underlining.

Evaluation Procedures: Students
were asked to answer a test
qQuestion which requested the
underlining of a noun and a
verb. The obgerved percentage
of students correctly answering
the item was compared to ex~
pected percentage stated in

the objective.

Findings: 82% of the 17 students
tested were able to point out the
noun and verb in a sentence by
underlining.

Result: The objective was mete.
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Objective 6

25% of the students will be able to seek out adjectives and

tell their functions.

Evaluation Procedures: Students
were asked to answer a test
question which required the
ability to identify an adjective
and its proper functions. The
observed percentage ot students
correctly answering the item
was compared to the expected
percentage stated in the
objective.

Findings: 59% of the 17 students
tested were able to seek out
adjectives and tell their
functions,

Result: The objective was met.

Objeccive 7

25% of the students will be able to list ten important events
that happened in the last six months,

Evaluation Procedures: The per—
centage of students who mastered
the listing of ten important
current events was compared to
the percentage axpected in the
ebjective,

Findings: 11% of the 18 students
tested were able to list ten im-
portant events that happened in
the last six months,.

Result: The objective was not met.




Objective 8

50% of the students will be able to work correctly two of four
problems stating the sum of zero and & number is that number.

Zvaluation Procedures: Students
in the center were asked to
answer four problems concerning
the sum of zero and another
nunber. The percentage of
students correctly answering

two of the problems was com-
pPared to expected percemtage
atated in tiie objective.

Findings: All of the 12 students
tested were able to work correctly
two of four problems stating the
swa of zero and a number is that
nlmbero

Result: The objective was met.

Objective 9

50% of the students will be able to work two of four problems
stating the product of the number and one is that number.

Bvaluation Procedures: Students
in the center were asked to
answer four problems concerning
the product of a number and

one. The percentage of students
who answered two of four items
correctly was compared to the
expected perccentage stated in
the objective,

Findi~os: 21, of the 12 students
tested were ob..e to work two of
four problems stating the product
of the number and orre is that
number,

Result: The objective was met,
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Objective 10

50% of the students »11l be able to work two of four problems
stating the product of the number and zero is zero.

Bvaluatiion Procedures: .Students Findings: All of the .« studants
in the center were asked to tested were able to work two of
answep four problems concerning four problems stating the product
the product of a numher and zero. ' of the number and zero is zero,
The percentage of students who

correctly answered two of four Result: The objective was met.

items was compared to the expect-
ed percentage stated in the
objective.

Objective 11

50% of the .. .deits will be able to work two of four problems
stating a + b = a + b,

Evaluation Procedures: Students Findings: All of the 12 students
in the center were asked to tested were able to work two of
answer four problems concerning four problems stating a + b =
the mear:ing of equality in an a + b

equation. The percentage of

students wilo correctly answered Result: The objective was met,

two of four items was compared
to the expected percentage stated
in the objective.,
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Objective 12

50% of the students will be able to work two of four problems

stating r x s = s x r.

Evaluation Procedures: Students
in the center were asked to
answer four problems concerning
the translative function of
nunbers in an equation. The
percentage of students who
answered correctly two of four
problems was compared to the
expected percentage stated in
the objective,

Findings: All of the 12 students
tested were able to work two of

four problems stating rx s
s X

e
- o

Result: The objective was met,

Cbijective 13

50% of the students will be able to work two of four problems
dealing with the associative property of addition of whoiz

numbers,

Eveluation Procedures: Students
in the center were asked tc

arswer four problems concermning
the associative property of
addition for whole numbers. The
percentage of students who answered
correctly two of four problems was
compared to the expected percentage
stated in the objective.

ssull:

Findings: All of the 12 studemnts
tested were able to work two of
four problems dealing with the
associative property of addition
of whole numbers. -

The objective was met.




Objective 1L

50% of the students will be able to '"earry a nw.ber" for two

of four problems,

Bvaluation Procedures: Students
in the center were asked to
answer four problems concerning
the carrying of a number, The
percerttage of students who
answered correctly two of four
problems was compared to the
expected percuntage stated in
the objective.

Findings: All of the 12 students
tested were able to "carry a
number!" for two of four problems,

Result: The objective was met.

Objective 15

50% of the students will be able to find differetces for
two of four problsms by looking for missing addends.

Evaluation Procedures: Studsots
in the center were asked to
answer four problems concerning
the addition and subtraction of
numbers, The percentage of
students who answered two of four
problemns correctly was compared
to the exrected percentage stated
in the objective,

Findinggs: All of the 12 stud:onts
tested were able to find differ-
ences for two of four problens
by looking for missing addends.

Result: The objective w=z2e met.




Objective 16

50% of the students will be able to work two of four problems
dealing with the associative property of multiplication of
whole numbers. :

Evaluation Procedures: Students Findings: All of the 12 students
in the center were asked to tested were able to work two of
answer four problems concerning » four problems dealing with the
the associative property of the associative property of multi-
miltiplication of whole mumbers. plication of whole numbers.

The percentage of students who

answered two of four problems Result: The objective wre met,.

correctly was compared to the
expected percentage stated in
the objective.

Objective 17

50% of the students wiil be &ble to work the multiplication
table through five for twe of four probleams.

Bvaluation Procedures: Stude its Findings: All of the 12 studeuts
in the center were asked to tested were able to work the
answer four problems concerning maltiplication of whole numbers.
the multipiicat ion table vp

through five. The percentages Result: The objective was met.
of students who answered two of v

four problems correctly was com—

pared to the expected percentage

stated in the obje "ive.
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Objectiva 18

50% of the students will be able to tell the differencs between
the numerztor and the denominator for two of four problems.

Fvzluation Procedures: Students
in the center were asked to
answer four problems concerning
the difference between a numerator
and a denominator. The percentage
of students who correctly answered
two of fc "+ problems was compared
to the &...cted percentage stated
in the objective.

Findings: All of the 12 students
tested were able to tell the
differerice between the numerator
and the denominator for two of
four problems.

Result: The objective was mete.

Objective 19

50% of the studemts will be able to work two of four problems
for the basic equivalemnt fractioms: (1/2, /4, 1/5, 1/8, 1/10).

Bvaluation Procedureg: Students

in the center were asked to

answer four problems concerning
vasic eouivalent fractions. The
percentage of students who correcti—
ly answered two of four problems
was compared to the expected per—
centage stated in the objective.

Findings: All of the 12 students

tested were able to work two of

four problems for the basic
uwivalent fractions: 11/2, 1/4,
5, 1/8, 1/10.

Regult: The objective was met,
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Objective 20

50% of the swudents will be ablie to reduce fractions to
their lowest terms for two of four problems,

Fvaluation Frocedures: Students Findings: All of che 12 students
in the center were asked to tested were able to reduce frac-
answer four problems concerning tions to their lowest terms for
the reduction of fractions to two of four problems.

their lowest terms. The percentage

of students who correctly answered Result: The objective was met.

two of four problens was compared
to the expected percentage stated
in the objective.

Objective 21

50% of the students will. be able to work place value up to
the hundred thousandth's place for two of four pruvuisms.

Evalustion Procedures: Students Findings: All of the 12 students

in the center were asked to answer tested were able to work place

four problems concerning place value up to the hundred thousandth's
values up to the hundred thousandth's place for two of four problems.
place. The percentage of students

who correctly answered two of four Result: Tre objective was met.

problems was compared to the expected
percentage stated in the objective.




Ooiective 22

50% of tne studerds will be able wo Ad and work two of

four decimal problems through the thousandth's place.

Bvaluation Procedures: Students Findings: #&1% of the 12 students
in the ceater were asked %o tested were able to rcad and work
answer fou~ decimsl problems two of four decimal probl-re
througn Lohe housandtn's dlacc. through the thousandtnls . sce.

The percenteze of students wio

correctly answered wwo or Iour Regult: The objective was not met.

problems was compared o The
2xpect sd percertage steved in
the ovjecti: .

Objective 23

50% of the students will be able to learn and work two of
four problems from a table of measures.

Evaluation Procedures: Students Findingg: 33% of the 12 students
in the canter were asked to work tested were able to learn and

four problems involving the table work two of four problems from

of measures. The percentage of the table of measures.

students “hn correctly answered :

two of four problems was compavred Result: The objective was not met.

to the expecued percentage stated
in the objeciive.

Conclusions
The Fulton Learning Center met nineteen of twenty-three objectives and
was given an evaluative rating of good, considering the problem c¢f organiza-
tior anc materiais which occur during a project's first yesr of operation.
The 1971-1972 performence objectives should be adjusted on the basis of the

first vear's Iindings,
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KOSCIUSZKO LEARNING CE:. ?

GRADE LEVEL: 78
NUMBER OF PUPILS: 60
PROJECT BUDGET: $29,836,00

! STAFF: 2 Teachers
2 Teacher Aides

SCHOOLS INVOLVED:

Kosciuszko Junior High School

PROJECT OPERATION AND CONTROL
Division of Curriculum and Ins ;rustion
Title I Office

-103~




KOSCIUSZKO EARNING CENTER

eoo an ¢ Ttitude improvement program ...

Population

Seventh and eightn grade
pupiis were referred for this
project through »eviews by teachers,
counselors, school administrators,
social workers, and psychologists.
Pupiis were selected for the pro-
ject on the basis of a previous
grade point average of less than
2.0 or grades iadicating a comparable
"Q" level; standardized test scores
which indicate reading :cetardation
of two or more years' and poor
attendance or truancy.

Description

Pupils folilowed the normal
class schedule for their grade
levsl but were released for one
period of center instruction in-
volving practice on basic reading
skills., A limited sauber of pupils
vere able to have assistance outside
of the usual one period.

Individual counseling sessions
were held whenever needed.



At

1.

Lo

the concliusion of this projecv:

60% of the student population will have shown an increase on
specified items on the Sentence Completion Test. These items
will be used to determine change in attitude and the quality
of response toward se¢lf as perceived by the professional
Jjudgment cf the psychologist.

60% of the student popuiation will have reilected improvement
in sgo-~strengths and seif-image as rellected by the House-
Tree-Person Tsst. Student drawings will be evaluated by the
psychologist on tne basis of ego-sirengih, self-imzge,
affective feelings and orientation with reality.

60% of the studunt popuilztion will have shown an lncreaze cn
specified items on the Sentence Completion Test. These items
will be used 10 decermine change .n attitude and the quality
of respornse toward others a&s perceived by the professional
judgment of the psychnlozisv.

70% of the students diagnosad as attendance problems will have
. 1own improve nent of 50% over the previous year's accendance.

60% of the student population identified as discipline

provlems will have increased their average discipline grades
by one grade level. {2.g., U to D)

Current Evaluation Findings

Obijective L

O
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60% of the studont populz®ion will shuw an increase on

specified items on the Se..tence Completion Test. These
items will be used to deterrine change in attitude and

the quality of response toward self as perceived by the
professional judgment of the psycheclogist.



ovaiuvation Procedures: Six items
measuring attitude towerd

were selected from the
Completion Tzs¢ and given
beginning znc at the end o
project to center pupils. Any
positive change on these items,

in the judgment of a psychologist,
was considered & success. The
observed percentage of pupils
successfully improving their
attitude toward seif was comparad
*o the exnected rercentage sitat
in the objecti- =,

Fyp oo o

o~

Findings: 91% of the 48 students
tested hevs shown an incresse on
specified icems on the Sentence
Completion Test, These items were
used to determine changs in attitude
aud the quality of respense toward
self as perceived by the prc-
fessional judgment of the psycholozist.

nesullt: The objective was met.

Objective 2

60% of the student population will reflect improvement
in ego-strengths and self-image as reflected by the

House~Tree-~Person Test,

Evaluation Procedures: Ths House~
Tree~Person Test was administered
at the beginning and end of the
project. Improvement by center
pupils in ego-strength and self-
image was defined by the professional
judgment of a psychologist. The
observed percentage of pupils
improving their ego-strength and
self-image was compared to the
expected percentage stated in the
objective,

Findings: 64% of the 45 students
tested have reflected improvement
in ego-strengths and self-image as
reflected by the House~Tree-Person
Test. Student drawings were
evaluated by the psychologist cn
the basis of ego-strength, seli-
image, affective feelings, and
orientation with reaiity.

Result: The objective was met.

Cbhjective 3

6C% of the student population will show an increase on
specified items on the Sentence Completion Test. These

jtems will be used
the quality of resy

«mine change in avitizude and
: toward others as nerceived by

the professional judgment of the psychologist.

ERIC
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Evael...ation Procedursg: Figno Ziems Findings: 62% of tbe 46 students
measuring pupii atititude touwzrdc testzd have shown an increase on
cthers wess. zelected Zrca the specified items on the Sentence
Sente ¢ : Cogpleticn Test ana given Completien Test.

to ce Sz puplls et the bteginning

and end ci the vwnject., Any Result: The objective was met.

positive change ..n thase items,

in the Jjudgment of & nsychologisrt,
was considered a suuicess, The
obssrved perceniags ol TupiLs
successfuliy improving tueir
attitude toward others wes com-
pared to the expected perceatage
staeted in the objective.

Objective 4

70% of the students diagnosed as attendsnce provlems
will show improvement of 50% over the previous year's

attenaance,
Evaluation Precedures: School Findings: 4% of the 48 students
attendancz records for center diagnosed as attendance problems
pupils for the period October 1, have shown improvement of 50% over
1969, to May 1, 1970, were ccm- the previous year's attendance.
pared with the pupils! attendance
records fox October 1, 1970, to Result: 7The objective was not met.

May, 1971. The percentage of
pupils imnroving their attendance
by 50% over the ore.ious year was
coxparad to the expected percentage
stated in the objective,

Objective 5

60% of the student population identified as discipline
problems will increase their average discipline grades
by one grade level (e.g., U to D),

o ., =107~
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aluation Procedures: The
erage conduct report card

Findings: 15% of the 47 students

identified as discipline problems
ade for 1969-1970 was com~ have increased their average dis-
red to the average conduct cipline grades by one grade level.
port card grade for 1970~ (e.g., U to D)
7l. The percentage of
pils who increased their Result: The objective was not met.

erage report card grade

er the past year was compared
the expected percentage

yted in the objective.

jective 6

The average student population will show an improvement
on the Wide Range Achievement Test of 18 months,

yluation Procedures: The Wide
183 Achievement Test was ad-~
\istered in fall, 1970, and

in in spring, 1971. The

rage pupil growth in the areas
reading, spelling, and
thmetic was calculated and
orted.,

Findings: The average student im-
provement on the Wide Range
Achievement Taest was as follows:
reading -~ 7 months, spelling - 3
months, and arithmetic - & months,
Forty-eight students were assessed.

Result: The objective was not met.

Conclusions
The project successfully accomrlished three of the six objectives
luated. An evaluative rating of good was assigned to the project since
s was its first year of operation and half of the objectives were met.
ing the developmental stages of a project, the project staff has the
ortunity to reassess the realism of the performance levels expected in

ir objectives, The 1971-1972 project objectives should be formulated on

basis of this year's findings.
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LINCOLN LEARNING CENTER

GRADE LEVEL: 7-12
NUMBER OF PUPILS: 52
PROJECT BUDGET: $25,470.00

STAFF: 2 Teachers
2 Teacher Aides

SCHOOLS INVOLVED:

Lincoln Junior-Senior High Scheol

PROJECT OPERATION AND CONTROL
Division of Curricuwlur: and Instruction
' ?itle I Office

-~

-10G-



LINCOLN LEARNING CENTER

see & learn ing adjustment center c..

Population Description

Pupils eligible for this Activities for this project
project were those who had included class work on filing,
returned to school from correc-—~ alphabetizing, and methods of
tional institutions. The organization; class discussion to
returnees who had histories of verbalize feelings and problem;
poor attendance, poor achieve-~ individualized and group instruction
menc, frequent truancy were in reading and mathematics; in-
autocmatically included in the dividual and group psychoeducational
project. Non-returnee pupils therapy; and home visitation by the
who had records of severe ab- center staff,

senteeism, class disruption, or
critical lack of academic skills
were screened for enrollment by
the learning center staff,




Objectives Evaluated

At the conclusion of this project:

1. 50% of the participating students will have increased one
year in the California Reading Survey score.

2. 50% of the participating students will place two levels
higher than they did on a pretest of the Basic Word list.

3. 30% of the students will have attended school 80% of the

time.

L. 50% of the learning center students will score 3 of 7
points on an oral expression check list,

5., All learning center students will have shown a one year
grade level improvement in mathematics as determined by the
Wide Range Achievement Test, given at the beginning and

the end of the Yyear.

6. 30% of the learnins center students will have maintain 1 a

folder of class assignments,

The maintenance of the

folder involves assembling it, organizing it, locating
and keeping alphabstical files, and preserving an appearance

of neatness.

7. 60% of the learning cente:i students will answer six items
positively at the end of the year on a self-esteem eck
list which will act as a scale of social awareness

Current Evaluation Findings

Objective 1

50% of the participating students will increase one year
in the Califormia Reading Survey score.

Evaluation Procedures: California
Reading Swurveys were given during
pretest and posttest sessions. The
pretests were givan as vhe students
entered the project, and the post—
tests were given at the end of the
project.s The percentage oi students
who increased their reading score
one year was compared to the ex-—
pected objective percentage.

Findings: 39% of the 17 studenis
with complete test data have n-
creased one year on the California
Reading Survey.

Result: The objective vas not met.
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Objective 2

50% of participating students will place two levels
higher than they did on a pretest of the Basic Word

List.
Evaluation Procedures: The Findings: 38% of the 13 students
Dolch Basic Word List was with complete test data have placed
given during pretest and posttest two levels higher than they did in
sessions to students in the a pretest of the Basic Word List.
project. Pretests were given
upon entry into the project, and Result: The objective was not met.

the posttests were given at the
end of the project. T ¢ per-
centage of students who increased
their vocabulary level two years
was compared to the expected
objective percentage.

Objective 3

304 of the students will attend school 80% of the
school days while enrolled in the center.

Evaluation Procedures: The number Findings: 29% of the students

of absences from school was recorded have attended school 80% of the
for each center pupil for the schcol days while enrolled in the
period of time that the pupil was center.

enrolled in the project. The

percentage of students who accomplished Result: The objective was not met,

the obJjective was compared to the
exxpected objective percentage.




Obijective 4

50% of the learning conter students will score 3 of 7 pointé

on an oral expression check list.

Evaluation Procedures: An oral
expression check list was devised

by the project staff and covered
areas such as appropriate language,
audibility of response, aud self-
initiated responses. The percentage
of students scoring 3 of 7 points on
this instrument was compared to the
expected objective percentage.

Findings: 89% of 28 students tested
have scored 3 of 7 peints on the
oral expression check list.

Result: The objective was net.

Objective 5

Learning center students will show a one year grade level
improvement in mathematics as determined by the Wide Range
Achievement Test given at the beginning and the end of the

year.

Evaluation Procedures: The Wide
Range Achievement Arithmetic subtest
was given to students in the project
at the beginning and end of the
project. The percentage of students
who improved one grade level was
compared to the expectation stated
in the objective,

Findings: 31% of the 16 students
tested have show.i a one year grade
level improvement in mathematics as
determined by the Wide Range Achieve-
ment Test given at the beginning

and the end of the year.

Result: The objective was not met.




Objective 6

30% of the learning center students will maintain a folder
of class assignments. The maintenance of the folder in-
volves asseambling it, organizing it, locating and keeping
alphabetical files, and preserving an appearance of neatness.

Evaluation Procedures: Teachers Findings: All learning center
recorded the number of preject students have maintained a folder
pupils who maintained an organized of class assignments,

folder of class assignments. The

percentage of students maintaining Result: The objective was met.

a folder was compared to the ex-
pected objective percentage.

Objective 7T

60% of the learning center students will answer six items
positavely at the end of the year on a self-esteem check
list which will act as a scale of social awareness.

Evaluation Procedures: A locally Findings: All of the 19 students
devised self-esteem check list checked answered six items positively
was given to project students at at the end of the yeaxr on the self-
the end of the project. The per- esteem check list.

centage of students accomplishing ‘

the objective was compared to the Result: The objective was met.

rercentage stated in the objective.

Conclusions
Three of seven objectives were accomplished in this project. Consideration
should be given to the fact that thig was the first year of the project, the
project was in the developmental stage, and the performance levels for the
objectives were judgments and not based on prévious data. An evaluative rating
will be withheld until another year's operation has concluded. Performance
levels for the 1971-1972 project objectives shculd be adjusted on the basis of

this year's findings.
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ROOSEVELT LFARNING CENTER

GRADE LEVEL: 7-9
NUMBER OF PUPILS: 87
PROJECT BUDGET: $28,521.00

STAFF: 4 Teachers
2 Teacher Aides

SCHOOLS INVOLVED:
Roosevelt Junior High School

PROJECT OPERATION AND CONTROL
Division of Curriculum and Instruction
Title I Office




ROQCSEVELT LEARNING CENTER

eeo pupils within an intensified
non-graded enrollment ...

Population

Pupils in grades seven
through nine were eligible for
the project. Those pupils
selected for the project were
usually disrupters who were
behind one year in age~grade
placemsnt, had poor attendance
records, were negative toward
school, and had dericiencies
in language, mathematics, and
work study skills.

s_'tﬁ .

Description

A flexible time schedule of
one, two, or three hour blocks was
utilized to meet the particular
affective and cognitive needs in
mathematics and language arts for
each pupil. Individual instruction
was provided through programmed
material approaches to the teaching
of reading and mathematics. In-
dividual and group therapy and home
risitations were available through
the center'!s supportive services
staff.

116~
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Objectives Evaluated

At the conclusion of this project:

1. 65% of the students will have progressed during the school year
in reading ability zs measured on the California Reading Test
at the rate one and a half to two times greater than their
average rate of growth until this year.

2. 50% of the students will have increased their word attack skill
one year on the San Diego Quick Test.

3. 770% of the students will be able to identify the main idea on
four Webster Reading Clinic Reading Skill Cards at their reading
ievel with 75% accuracy,

Le '75% of the students will be able to locate details to support
the main idea on four Webster Reading Clinic Reading Skill
Cards at their reading level with 75% accuracy.

5. LOZ of the students will be able to interpret and make in-
ferences on four Webster Reading Clinic Reading Skill Cards
at their reading level with 6C% accuracy.

6. 80% of the students will be sble to write simple directions
(Ex. write procedures for checking out a library book, write
direction to locate their home, etc.) without difficulty as
observed by the teacher,

7. 90% of the students will be able to actively participate in a
conference with their teachers.

8. 60% will actively participate in classroom discussions with
peers as observed by teacher and psychologist.

9, 70% of the students will master simple computational skills in
addition and substraction by scoring 70%Z or better on the
Stanford Diagnostic Arithmetic Test, Level II, Test 5, Parts
A and B.

10. 50% of the students wi’l master simple cozputational skills in
Multiplication and division by scoring 70% or better on the
Stanferd Diagnostic Aritimetic Test, Level II, Test 5, Parts
C and D.

11. 50& of the students wili be able to apply abstract mathematical
concepts to new situations with 70% accuracy on the Stanford
Diagnostic Arithmetic Test, Level II, Test 1, Parts A and B.




i5.

16.

17.

18,

80% of the students will be able to work independently in the
classroon without direct supervision for 15 minutes or longer
on any given day as observed by the teacher and psychologist.

Attendance of 85% of the students will be equal to or better
than their attendance record for the previous school year.

75% of the students will have come to class regularly 80% of
the time,

50Z2 of the parents of the students in the program will have
some knowledge of the school program their child is in
through an intervisw by the social worker,

At least 337 of the students whose families received intensive
casework by the social worker will have shown improvement in
the classrocm evidsnced empirically by teachers.

60% of the students given ‘bhe'rapeutic services by the psycho-
logist will show a noticeable improvement in classroom hehavior
by teacher observation.

75% of the students referred to the counselor for counseling
will have shown a change of attitude or improved psrformance on
individuval assignments as o“served by the teacher.

-118~
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Current Evaluation Findings

Objective 1

65% of the students will progress during the school year
in reading ability as measured on the California Reading
Test at a rate one and a half to two times greater than
their average rate of growth until this year.

Evaluation Procedures: The Findings: 21% of the 38 students
California Reading Test was ad- tested have progressed during the
ministered in September to the school year in reading ability as
center pupils so that each pupil's measured on the California Reading
average rate of reading growth Test at a rate one and a half to
until this year could be ascertained. tvo times greater than their average
The same test was re-administered rate of growth until this year.

a2t the end of May, 1971l. The

observed percentage of pupils Result: The objective was not met.

progressing at a rate one and a
half to two times greater than
their average rate of growth until
this year was compared to the
stated objective percentage.

Objective 2

50% of the students will increase their word attack
skills ors year op the San Diego Quick Test.

Evaluation Procedures: The Findings: 74% of the 31 students
San Diego Quick Test was ad- tested have increased their word
ministered in September, 1970, attack skills one year on the San
and in May, 1971. The observed Diego Quick Test.

percentage of pupils increasing

their word attack skills by one Result: The objective was met.

year was compared to the stated
objective percentage.




Objective 3

70% of the students will be able to identify the main idea
on four Webster Rsading Clinic Reading Skill Cards at their

reading level with 75% accuracy.

Evaluation Procedures: The
Webster Reading Clinic Reading
Skill Cards were administered
in June to all center pupils.
The observed percentage of
pupils mastering the objective
was compared to the expected
performance level stated in
the objective.

Findings: 27% of the 37 students
tested were able to identify the
main idea on four Webster Eeading
Clinic Reading Skill Cards at their
reading level with 75% accuracy.

Result: The objective was not met.

Objective 4

75% of the students will be able to locate details to
support the main idea on four Webster Reading Clinic
Reading Skill Cards at their reading level with 75%

accuracy.

Evaluation Procedures: The
Webster Reading Clinic Reading
Skill Cards were administered in
June to all center pupils. The
observed percentage of pupils
nastering the objective was com-
pared to the expected performance
level stated in the objective.

Findings: 43% of the 37 students
tested were able to locate details
to support the main idea on four
Webster Reading Clinic Reading
Skill. Cards at their reading level
Wwith 75% accuracy.

Result: The objective was nc” met,




Objective 5

LOB of the students will be able to interpret and make
inferences on four Webster Reading Clinic Reading Skill
Cards at their reading level with 60% accuracy.

Evaluation Procedures: The Findings: 24% of the 37 students tested
Webster Reading Clinic Reading were able to interpret and make

Skill Cards were administered inferences on four Wcbster Reading

in June to all center pupils. Clinic Reading Skill Cards at their

The observed percentage of reading level with 60% accuracy.

pupils mastering the objective

was compared to the expected Result: The objective was not met.

performznce level stated in
the objective.

Objective 6

80% of the studeats will be 2ble to wr:ii. . simple directions
{e.g., write procedures for checking ou* . library book,

write direction to locate their home, e, ) without difficulty
as observed by the teacher.

Evaluation Procedures: A teacher Findings: 58% of the 38 students
check list was distributed to obser—>d were able to write simple
learning center teachers in June. direct ions (e.g., write procedures
The observed percentage of pupils for c¢...cking out a library book,
capable of writing simple directions write direction to locate their
wa3s compared to the expected per- home, ete.) without difficulty as
centage stated in the objective. observed by the teacher.

Result: The obirccive was not met.
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Objective 7

90% of the students will be able to actively participate in
a conference with their teachers.

Evaluation Procedures: A teacher Findings: 65% of the 38 students
checklist was distributed to observed were able to actively par-
learning center teachers in June. ticipate in a conference with their
The observed percentage of pupils teachers,

actively participating in a con-

ference with their teachers was Result: The objective was not met.

compared to the expected percentage
stated in the objective.

Objective 8

60% will actively participate in classroon. discussions with
peers as observed by teacher and psychologiat.

Evaluation Procedures: A teacher Findings: 71% of the 38 students
checklist was distributed to teated were actively participating
learning center teachers in June. in classroon discussions with peers
The observed percentage of pupils as observed by teacher and
actively participating in classroom psychologist.

discussions with peers was compared

to the expected percentage stated Regult: The objective was met,

in the objective.

Objective

70% of the students will master simple computational skills in
addition and subbraction by scoring 70% or better on the Stanford
Diagnostic Arithmetic Test, Level II, Test 5, Parts A and B.

Evaluation Procedures: The Stanford Findings: 82% of the 28 students
Diagnostic Arithmetic Test, Level II, tested have masteored simple computa-
Test 5, Parts A and B were administered tional skills in addition and sub-

in June to learning center pupils. traction by scoring 7GZ or better on
The obgerved percentage of pupils the Stanford Diagnostic Arithmetic
mastering 70% or better on this test Test, Level II, Test 5, Parts A and B.
was compared to the percentage ex-~

pected in the objective, Result: The objective was met.
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Objective 10

5C% .2 the students will master simple computational skills
in multiplication and division by scoring 70% or better on
the Stanfoed Diagnostic Arithmetic Test, Level II, Test 5,

Parts C and D.

Evaluation Procedures: The Stanford
Diagnostic Arithmetic Test, Level II,
Test, 5, Parts C and D were administered
in June to learning center pupils. The
observed percentage of pupils mastering
70% or better on this test was compared
to the percentage expected in the
objective,

Findines: L43% of the 28 students
teste. ave mastered simple computa-

tionai _dlls in multiplication and
division by scoring 70% or better

on the Stanford Diagnostic Arithmetic
Test, Level II, Test 5, Parts C and D.

Result: The objective was not met.

Objective 11

50% of the students will be able to apply abstract
mathematical concepts to new situations with 704 ac.uracy
on the Stanford Diagnostic Arithmetic Test, Level II,

Test 1, Parts A and B.

Evaluation Procedures: The Stanford
Diagnostic Arithmetic Test, Level II,
Test 1, Parts A and B, were administered
in June to learning center pupils. The
observed percentage of pupils mastering
70Z4 or better on this test was compared
to the percentage expected in the
objective,

Findings: 10% of the 28 students
tested were able to apply abstract
mathematical concepts teo new situa-
tions with 70% accuracy on the Stanford
Diagnostic Arithmetic Test, Level II,
Test 1, Parts A and B.

S Lcbe

Result: The objectiv '~




Objective 12

80% of the students will be able to work independently in
the classroom without direct supervision for 15 minutes or
longer on any given day as observed by the teacher and

psychologist.

Evaluation Procedures: A teacher
check list was distributed to the
learning center teachers in June.
The observed percentage of pupils
working independently for 15 minutes
or longer was compared to the ex~
pected percentage stated in the
objective.

Findings: 63% of the 38 students
observed were able to work indepen-
dently in the classrcom without

direct supervision for 15 minutes

or longer on any given day as ob-
served by the teacher and psychologist,

Result: The objective was not met.

Objective 13

Attendance of 85% of the students will be equal to or
better than their attendancz record for the previous

school year.

Evaluation Procedures: The
attendance for the 1969-1970 academic
year was campared to the attendance
for the 19270-1971 year for learniug
centexr pupils. The observed percen-—
tage of students bettering their
previous yeart!s attendance was coan-
parad to the expected percentage
stated in the objective.

Findings: Attemiance of 28% of 71
students recorded were equal to or
better than their attendance record
for the previous school yesar.

dt: The object .ve wws not met.
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Objective 14

75% of the students will come to class 80% of the time.

Evaluation Procedures: The Findings: 60% of 38 students ob-
attendance for learning center served came to class 80% of the
pupils was recorded for the periods time.

October 1 to November 13, 1970,

and for Mavrch 25 to May 7, 1971. Result: The objective was not met.

The observed percentage of students
coming to class 80%Z of the time
during these periods was compared
to the expected percentage stated in
the objective.

Objaective 15

50% of the parents of the students in the program will
have some knowledge of the school program their child
is in through an interview by the social worker.

Evaluation Procedures: Parents Findings: 55% of the parents of the
were interviewed by the school 76 active students in the program
social worker, and a record was ha7re had some knowledge of the school
kept as to the number of parents program their child was in through

of liir‘ ng center pupilc con- an interview by the social worker.
tacted.

Result: The objective was met.

Objective 16

At least 33% of the students whose families recsived in-
tensive casework by the social worker will show improvement
in the classroom evidenced empirically by teachers.

Evaluation Progedures: Title I Findings: 20% of the 19 students
teachers were asked to evaluate whose families received intensive

the effect of the intensive social casework by the social worker showed
casework on pupils in their improvement in the classroom evidenced
classes. The percentage of these empirically by teachers.

pupils observed to have improved

as a result of the social work was A Result: The ocbjective was not net.

compared to the expected percen-
tage stated in the objective.
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Objective 17

60% of the students given therapeutic services by the
psychologist will show a noticeable improvement in
classroom behavior by teacher observation.

Evaluation Procedures: Title I
teachers were asked to evaluate
the affect of the therapeutic
services given to their pupils

by the psychologists. The per-
centage of these pupils observed
to have improved as a2 result of
the psychological therapy was
campared to the expected percentage
stated in the objective.

Findings: 62% of the 29 students

tested and given therapeutic services

by the psychologist have shown a
noticeable improvement in classroom
behavior by teacher observation.

Result: The objective was met.

QObjective 18

75% of the students referred to the counselor for
counseling will show a change of attitude or improved
perforiiance on individual assignuents as observed by

the teacher.

Evaluation Procedures: Title I
teachers were asked to evaluate
the affect of the coumnselor on
the attitude and classroom per~
formance of learning center pupils
receiving courseling. The per~
centage of pupils observed to
have improved as a result of
counseling was compared to the
expected percentage stated in the
objective,

Findings: 66% of the 29 students
referred to the counselor for

‘counseling and remaining in the

project have shown a change of

attitude or improved performance on
individual assignments as observed
by the teacher,

Result: The objective was not met.
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Conclusions
Five of eighteen objectives were accomplished in this project. Considera-
tion should be given to the fact that this was the first year of the project,
the project was in its developmental stages, and the performance levels for the
ocbjectives were judgments and not based on previious data. An evaluative rating
will be withheld until another year's operation of the project has concluded.
Performance levels for the 1971-1972 objectives should be adjusted on the

basis of this year's findings.
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SOUTH DIVISION LEARNING CENTER

GRADE LEVEL: 9-10
NUMBER OF PUPILS: 60
PROJECT BUDGET: $7,378.00
STAFF: 1l Teacher
SCHOOLS INVOLVED:

Soutk Division High School

FPROJECT OPERATION AND CONTROL
Division of Curriculum and Instruction
Title I Office
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SCOUTH DIVISTION LEARNING CENTER

«+. an English language arts procgram ...

Population

Pupils recommended for this
project were referred by their
ninth and tenth grade English
teachers, guidance counselors,
sccial worker, psychologist, and
school administrators. Pupils
selected for the projec’
possessed two or more charuc-
teristics such as grade point
average of less than "C" for the
previous year, truancy and poor
attendance records, seriscus
deficiencies in language arts,
ermotional prcblems, acting-—out
behavior, two or more years!
retardation in reading ability,
and recent immigration.

Descripticn

Pupils spent at least one
period each day in the learning
center. This time was uscd to
strengthen skilis in oral and
written communication. Several
pupils were enrolied in an
intensified reading program in
the center.

Intensive individual and
group counseling sessions were
provided for pupils needing these
services,
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ObJjectives Evaluated

At the conclusion of this project:

1. 25% of the ESEA students participating in psycho-educational
therapy will check fewer problem areas on the post-Mooney
Problem Check List than they did on the pretest. This list
covers the areas of personal comfort, interpersonal relation-
ships, and clarity of life goals.

2. 50% of students enrolled in the project who had attendance
problems in the school year 1969-1970 will have shown a 50%
improvement in attendance over the 1969-~1970 attendance by
the end of the current school year.

3, 50% of the students enrolled in the project will have improved
in their over-all conduct grades by one point at the end of
the current school year over their conduct grades received
in the year 1969-1970.

L. 50% of the students participating in the reading course will
have shown an improvement of one report card grade level in
an area identified by the English language arts teacher as
the greatest need.

5. 50% of students enrolled in the English language skills
program will answer correctly 70% of the questions on a
locally devised test. .

6. There will have been a significant improvement of vocabulary
and reading comprehension in the means of the raw scores as
measured by the California Reading Test in pretest and posttest
sessions.

Current “Bvaluation Findings
Objective 1

25% of the ESEA students participating in psycho-educational
therapy will check fewer problem areas on the post-Mooney
Problem Check List than they did on the pretest. This list
covers the areas of personal comfort, interpersonal relation-
ships, and clarity of life goals.
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Evaluation Procedures: The Mooney
Problem Check List was given to

the project pupils when they entered
the center. At the end of the

school year, the same list was ad-—
ministered again tc the pupils. The
percentage of pupils who were checking
fewer problems on the posttest was
compared to the percentage stated in
the objective.

Findingg: 73% of the ESEA students
participating in psycho-educational
therapy checked fewer problem areas
on the post-Moonsy Problem Check
List than they did on the pretest.
This list covers the areas of
personal comfort, interpersonal
relationships, and clarity of life
goals.

Result: The objective was met.

Objective 2

50% of the students enrolled in the project who had
attendance problems in the school year 1969-1970 will
show a 50% improvement in attendance over the 1969~
1970 attendance by the end of the current school year.

Evaluation Procedures: School daily
attendance for project pupils was
obtained for the periods 11/1/69 to
5/13/70 and 11/1/70 to 5/13/71.

The observed percentage of pupils
improving attendance by 50% was
compared to the percentage expected
in the objective,

Findings: 24% of the students
enrolled in the project who had
attendance problems in the school
year 1969-1970 showed a 50% im-~
provement in attendance over the
1969~1970 attendance.

Result: The objective was not met.

Objective 3 -

50% of the students enrolled in the project will improve
in their over-all conduct grades by one point at the
end of the current school year over their conduct grades

received in the year 1969-1970.




Evaluation Procedures: The average
conduct grade for the period
September, 1969 to June, 1970 was
accunulated and compared to the
average conduct grade obtained for
the period of November, 1970 to June,
1971. The percentage of students
improving their average conduct grade
by one point was observed and com-
pared with the expected objective
percentage.

Findings: 9% of the students
enrolled in the ESEA program im-
proved their over-all conduct grades
by one point over their conduct
grades received in the year 1969-
1970.

Result: The objective was not met.

Chjective 4

50% of t.:e students participating in the reading course
will sho.r an improvement of ona rzport card grade level
in an area identified by the Engi_sh language arts

teacher as the greatest need.

Evaluation Procedures: The academic
subject matter area which needed

the greatest improvement was identified
for each student by the English
language arts teacher. Each pupil's
grade for the academic area for the
first six weeks of school was compared
to the last six weeks of school.

The percentage of students improving
one grade level was observed and
compared to the expected objective
percentage.

Findings: A4O% of the 15 students
participating in ths reading course
showed improvement of one report

card grade level in an area identified
by the English language arts teacher
as the greatest need.

Result: The objective was not met.

Objective 5

50% of students enrolled in the English language skills
program will answer correctly 70% of the questions on a
locally devised test of language skills.




Evaluation Procedures: A locally
devised test of language skill was
given to students in the English
language skills program at the end
of the second semester. The per-
centage of students correctly
answering 70% of the test items was
observed and compared to the ex~
pected objective percentage.

Findings: 87% of 23 students tested
in the English language skills
program answered correctly 70% of
the questions on a locally devised
test of language skills.

Result: The objective was met.

Objective 6

There will be a significant improvement of vee:zbuli— and
reading comprehension in the means of the raw zcores= as
measured by the California Reading Test in pr suest =nd

posttest sessions.,

Evalugtion Procedures: Students in

the center were given the California
Reading Test during second semester
pretest and posttest sessions. The

Findings: _wre w=s a significant
improvemer:i, at the .0l level, in
reading rc« scores as measured by
the Calif-rmia Reading Test in

time span between test administrations
was a little over three months.

pretest and posttest sessions.

Result: The objective was met.

Conclusions
The project successfully accomplished three of its six objectives., Since
this was the first year of the project and its developmental period, the
findings indicated that an evaluative rating of good be assigned to the project.
Performance levels for ;971-1972 objectives should be modified in accordance

with this year's findings.




WELLS LFARNING CENTER

GRADE LEVEL: 7-8

NUMBER OF PUPILS: 20
PROJECT BUDGET:  $10,975.00
STAFF: 1 Aide
SCHOOLS INVOLVED:

Wells Junior High School

PROJECT OPERATION AND CONTROL
Division of Curriculum and Instructicn
Title I Office




WELLS LEARNING CENTER

ese .0 operational educational
axxiliary support team ...

Population

A11 pupils selected for the
project must meet the following
criteria: 1) absence from school
for an average of at least ocne day
out of five, 2) discipline referrals
in excess cof the median for their
grade level. at Wells Junior High
School, 3) disruptive behavior in
school, 4) minimal change in yearly
attitude and behavioral performance
in classroom, 5) one or more years
below intelligence quotient expec-
tancy, 6) one or more years below
grade madian on the Iowa Tests of
Basic Skills or more than two
failures per marking period, and
7) referral by a teacher for both
academic and attitudinal or behavior-
al difficulties.

Description

Each pupil in the project was
given a daily progress or report
card., The use of this attendance
and grade card enabled the suppor-
tive service staff to provide
continuing and immediate assistance
to the pupil.

The academic instructional
activities of the center were not
undertaken this year due tc organ-—
izational problems encountered
during the projects developmental
stages.



Objectives Evaluated

At the cor” _asion of the projsct:

1. 65% of the selected students will decrease their sc® >0l absence
rate by 208 as compared with last spring's attendance.

2. 175% of the selected students will obtain 25% fewer ciscipline
cards for disruptive classroom behavior than during the

previous spring.

Current Evaluation Findings

Objective 1

65% of the selected students will decrease their school absence
rate by 20% as compared with last spring's attendance.

Evaluation Procedures: The spring,
1971, attendance records for pupils
in the center were compared to the
spring of 1970 attendance records
for the same pupils., The percen-
tage of pupils decreasing their
1971 absence rate by 203 over the
1970 absence rate was observed and
compared to the stated objective
percentage.

Findings: 8% of 12 students with
complete records decreased their
school absence rate by 20% as
compared with last spring's
attendance.

Result: The objective was not meta.

ems
R

-137-

i158.



Objective 2

75% of the selected students will obtain 25% fewer dis~
cipline cards for disruptive classroom behavior than during

the previous spring.

Evaluation Procedures: The number
of "72" card discipline reiferrals
was recorded for pupils in the
center for spring, 1971l. For
eighth grade pupils in the center,
the number of Y72" cards issued

in spring, 1971, was compared to
the number of "72" cards issued

in the previous spring semester.
For seventh grade pupils in the
center, the number of "72" cards
issued in spring, 1971, was com-
pared to the number of "72" cards
issued in the fall, 1970, semester.
The observed decrease in "72" cards
was compared to the expected de-
creased stated in the objective.

Findinga: 50% of 10 students with
complete data obtained 25% fewer
discipline cards for disruptive
classroom behavior than during the
previous spring. Students with no
discipline referrals during the
previous spring were not included
in the abtove finding.

Result: The objective was not met.

Conclusicns

Both objectives eveluated were not met.

Consideration should be given

to tha fact that this waa the first year of the project, the project wase in

the developmental stages, and the performance levels for the objectives were

judgments and not based on previous data., An evaluative rating was withheld

until another year's operation has concluded,

Performance levels for ths 1971-

1972 objectives should be adjusted on the basia of this year's findings.



WEST DIVISION LEARNING CENTER

e ————tie G e S

GRADE LEVEL: 9-12
NUMBER OF PUPILS: 63
PROJECT BUDGET:  $25,732.00

STAFF: 2 Teachers
2 Teacher Aides

SCHOOLS INVOLVED:
West Division High School

PROJECT OPERATION AND CONTROL
Division of Curriculum and Instruction
Title I Office




WEST DIVISION LEARNING CENTER

«ee learning through contractual obligations ...

Population

Pupils eligible for the
project were in grades nine
through twelve. Referrals for
placement in the learning center
were received from teachers
and reviewed for project
selection by learning center
teachers, counselor, psychologist,
and social worker.

Pupils were selected on a
basis of those pupils already in
the Title I Returnee Counselor
Project and pupils with deficiencies
in language ability, work study
skills, and attitudes toward
school.

Description

Pupils agreed to follow
contractual obligations written
into performance contracts in the
areas of reading and mathematics.
The instructional activities in-
cluded drill on phonics and voca-
bulary, practice in writing essays
and poetry, the reading of popular
paperbacks and magazines, and drill
on mathematics tables with flash
cards.

Individual and group counseling
as well as home visitations were
provid 1 by the supportive sexrvice
staff,
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3.

Objectives Evaluated
the conclusion of this project:

80% of the students working on reading and meeting contractual
obligations will have achieved contractual objectives.

80% of the students working on arithmetic and meeting con-
tractual obligations will have achieved contractual objectives.

20% of the enrollees availing themselves of psycho-educational
therapy will have developed sufficient insight and self-under-
standing to betier cope with their personal ard social problems.
This will be measured by the students! responding average or
positively on a locally devised posttest consisting of items
marked negatively on the locally devised pretest,

Current Evaluation Findings

Objective 1

80% of the students working on reading and meeting con-~
tractual obligations will achieve contractual object.ves.

Evaluation Procedures: Performance Findings: 87% of the students
contracts were established for each working on reading and meeting con=-
center pupil on the basis of pupil tractual obligations during the year
need, The peicentage of completed achieved contractual objectives.
contracts was accumulated and This finding does not include
compared to the expected objective students who dropped out of the
percentage. project.

Result: The objecti.: was met.

Objective 2

80% of the students working on arithmetic and meeting con-
tractual obligations will achieve contractual objectives,




Evaluation Procedures: Performance Findings: 87% of the students

contracts were established for each working on arithmetic and meeting
center pupil on the basis of pupil contractual obligaticons during the
need. The percentage cf completed yvear have achieved contractual
contracts was accumulated and objectives. This finding does not
compared to the expected objective include students who dropped out of
percentage. the project,

Result: The objective was met.

Objective 3

20% of the enrollees availing themselves of psycho~
educational therapy will develop sufficient insight
and self-understanding to better cope with their
personal and social problems. This will be measured
by the : “udents'! responding average or positively on
a locally devised posttest consisting of items marked
negatively on the locally devised pretest,

Evaluation Procedures: A locally Findings: 53% of the 57 enrollees
devised self-understanding scale availing themselves of psycho-
was given to therapy students upon educational therapy have developed
entry into therapy and again at sufficient insight and self-under=~
the termination of therapy. The standing to better cope with their
percentage of students showing personal and social problems.,
improvement in self-understanding

was compared to the expected ob- Regult: The objective was met,

Jective percentage.

Conclusions
This project successfully met all three of the objectives evaluated.

An evaluative rating of good was assigned to the project.
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Supportive Services Projects

1.
2.
3.
L
5.
6.
7o
8.

i5.

Elementary Guidance

Returnee Counselor

Clothing

Social Work

Psychological Services

Special Educational and Sexvice Centers
Social Improvement

Field Trips

Mobile Laboratory

Naturalist

Diagnosis of Instructional Needs Through Primary
Testing

Adapted Recreation for Handicapped Children
Pre=School Developmental Activity
Two Model Elementary Resource Centers

Instructional Resources Support Service
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ELEMENTARY GUIDANCE

GRADE LEVEL:
NUMBER OF PUPILS:
PROJECT BUDGET:
STAFF:

K-8
1,438
$232,286,00

1 Supervisor¥®

16 Child Development

SCHOOLS INVOLVED:

Allen-Field MacDowell

Specialists
1 Secretaryt

Bethlehem Lutheran
Boniface Community
Bruce-Guadalupe Community
Francis Community

Leo Commmity

St. Stephen Lutheran

Auer Meinecke
Brown Ninth

Fifth Palmer
Forest Home Siefert
Garfield Twelfth
Holmes Twentieth
Kilbourn Twenty-first
LaFollette Vieau

Lee Walnut
Lloyd

PROJECT OPERATION AND CONTROL
Division ision of Curriculum and Instruction

Title I

Office

Board Funded
Beaxrd Funded
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ELEMENTARY GUIDANCE

eee to help children become oriented
to the educational process ...

Description
Population The guidance project attempted
to meet individual pupil needs
The services of the child and emphasized social awareness,

development specialist were con- motivation to achieve, work study
centrated on children in the habits, and oral and written
kindergarten through fourth expressioln.
grade levels., Pupils enrolled The guidance counselors’
in other ESEA Title I projects responsibilities included group
received priority. Referrals and individual counseling,
were made by the Title I build- diagnostic testing, consultation
ing coordinator. Referrals with parents and teachers,
were generally those pupils classroom and playground
who were new to the school, observation, referral to other
those who had interpersonal professional services when
difficuities, those who ex- appropriate, maintenance of
perienced peer rejection, pupil counseling records, and
and those who had minor assistance to teachers regarding
academic or behavior or the interaction of individual
social problems, pupil differences with pupil

lsarning behavior. Hand puppets,
pictures, games, and small
rewards were ussd to put pupils
at ease while communicabing with
them. Guidance technigues such
ag play therapy, dance iherapy,
puppet therapy, positive and
negative reinforcement were

used when deemed appropriate.
The development of techniques
and information regarding the
unique problems of the disadvan~
taged were discussed at inservice
workshops.




Objectives Evaluated

At the end of the project:

1. 15% of the children referred with identified academic problems will
show improvement through the use of individual anc smali group
counseling as rated by the child development specialist teacher.

2. 10% of the children referred with identified bshavioral problems
will show improvement through the use of individual and small
group comnseling as rated by the child development specialist
teacher.

3. 15% of the children referrsd with identified social problems will
show improvement through the use of individual and small group
counseling as rated by the child development specialist teacher.

L. 10% of ihe children referred with identified arsonal proolems
will show improvemeat through the use of ir_—=dual and small
group counseling as rated by the child develr—=ent specialist
teacher.

Evalvation Proeesdures

A scale was developed to assist the child devels>zment speciziist in
identifying and evaluating the progres~ of referred purils. Behavioral
objectives were based upon the dsveloped scale and the guidance coordinator's
Judgment of what would constitute success., At the commencement of treatment,
the teacher and specialist formed a cambined rating of each pupil in terms of
academic, behavioral, social, and perscnal factors. 1If a parental conference
was held, the parent also rated the child. The specialist rated the child
during treatment; and, at the termination of treatment, the specialist and
teacter again rated the child. The initial and final ratings were compared
to determine whether progress had been made. The resulting information was

compared to the stated project objectives to determine the success of the

project.
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Previous Bwvaiuation Findings

BEvaluations for the two years covering 1967-1969 found no significant
differences in achievement and attitude between project and non-project
pupils. The evaluations did note, through principal and vice-principal
perceptions, improvement in pupil zttitude toward school, »upil personal
development, pupil-teacher reletionships, home-sclool relations, cut of
schoul activities, and project supervision,

The 1969-1970 formal evaluation zhtempted to Jetermine factors necessary
for successful tregtuent. It revealed tha{; attention given to the student
by ‘the cowaselor and that teacher understanding of the pupil's problem were
coritributing factors. As in previous years, principals expressed a need for
more consultation with paremts and teachers and more grou . cow.seling for

pupils,

Current Evaluation Findings

Objective 1

15% of the children referred Findings: 62% of the children
with identified academic probiems identified as having academic
will show improvement through the problems showed improvement.
use of individual and small gzoup
counseling as rated by the child Reguit: The objective was met.
development specialist and/or
teacher.

Objective 2

. 10% of the children referred Findings: 63% of the children
with identified behavioral problems identified as having behavioral
will show improvement through the problems showed improvement.
use of individual and small group
counseling as rated by the child Regult: The objective was met.
development specialist and/or
teacher. .
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Objective 3

15% of the children referred
with identified social probiems
will show improvement through the
use of individual and small group
counseling as rated by the crild
develspment specialist and/or-
teach=r.

Findings: 71% of the children
identifi.zd as having social
preblems showed improvement.

Result: The objective was met.,

Objective 4

10% of the children ref:rred
with identified personal prooiems
will show improvemant throuz  the
use »f individual and small zroup

Findingz: 69% of the children
idertiied as having personal
problems showed improvement.

counseling as rated by the =aild Result: The objective was msti.
development specialist and,cr
teacher.

Conclusions

The project achieved all of its stated objectives and should use the

present achievement levels as criterion measures for the next year. An

evaluative rating of good was assigned to the project on the basis of the
project outcomes. However, Title I principals and their K~4 staffs requested
that the project bscome more organized. When asked to redistribute their
Title I resources, Title I principals and staffs asked for less guidance
project personnel than they had previously. On the basis of this finding, the
project should be reviewed for changes in organizational structure to be

proposed for the 1971-1972 academic year.
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RETURNEE COUNSELCR

GRADE LEVEL:
NUMBER OF PUPILS:
PROJECT BUDGET:
STAFF:

SCHOOLS INVOLVED:

Lincoln
North Division

9-12
232
$7l§’ 79#.00

4, Counselors
2 Aides

South Division
West Diviaion

PROJECT OPERATION AND CONTRGL
Pivision of Curriculum and Instruction
Title I Office
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RETURNEE COUNSELOR

«es. UO increase the holding power of the
sciocl regarding potential dropouts ...

Populatiom Description

Pupils in grzies Zine through Special sattendance and sus-—-
twelve returning tc sczool from pension procedures for the returning
corrasticnal institunZons were pupils were agreed upon by school
elizible for participsticon in this administrators and project personnel.
project., Counseling :sessions were Counselors visited pupil homes to
arranged, first, for rsturnees from inform parents of the efforts and
correctional instituilons who had plans of the project as well as to
returned since the start of the enlist parental assistance in work-
fall semester; second; for past ing with the pupils. The assistance
returnees who were sti.. on parole; of community groups and the Proba-
and third, for pupils who had deal- tion and Parole Department was also
ings with the law but had not as requested.
yet been committed to an institu-~ Flexible instruction through
tion. work experdience, individual tutoring,

and special class placement em-~
phasized the areas of social
awareness, work-study skills, and
occcupational awareness.
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Objectives Evaluated
At the cornon . ion of the project:

1., The rmsr —tage of recidivists among the project pupils will be 10%
less iz whe previous year.

2. The scomul attendance among the project population will be 5% less
than —z: orerage attendance of the four Title I high schools.
Bvaluation Procedures
The rates - =wcidivism for the 1970~-1971 academic year at the four
schools were coiz. —=d o the 1969-1970 rates at the secondary schools asg
well as to the cuivy-wide rate of recidivism,

The 1970-1971 attendance rates for the pupils involved in the project
were compared tc %2 total school attendance rates at their individual schools
for the same tims weriod, The attendance data from North Division High

School was incomplete, .

Previous Evaluation Findings
The 1969-197C formal evaluation found that pupils involved in the project
had a lowsr rate of recidivism than pupils in the previous year's project.
It should be noted, however, that pupils in non-project Title I schools had

less recidivism than pupils in project schools.

Current Evaluation Findings

Objective 1

The percentage of recidivists Fmd_:gna %s: The recidi.vist rate was
among the project pupils will not 10%Z less than the previous
be 10% less than the previcus year.
year.

" Result: The objective was not mst,
See Table 4.
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TABLE 4

RECIDIVIST RECORD OF PROJECT PUPILS RETURNING
FROM CORRECTIONAL INSTITUTIONS

Number of Number of Percent of
Returnees Recidivists Recidivists
School 1969-1970 1970-1971 | 1969-1970 1970-1971 | 1969~1970 1970~1971

South 65 36 22 9 34 25
West 82 T4 29 31 35 L2
ILincoln 61 56 17 13 28 23
North 64 66 i3 23 0 35
A1l Schools | 793 209 . 26

Objective 2

The school attendance among
the project population will be

Fin g8: School attendance was not
5% more than the average attendance

5% more than the average atten- of the four high schools.
dance for the four Title I
high schools, Result: The objective was not met.

See Table 5.

TABLE 5

SCHOOL ATTENDANCE RECORD OF RETURNEE
COUNSELOR PROJECT PUPILS

Percent of Days Attended
School Recidivists Non~Recidivists  School Average
South 67 69 83
West 58 ‘61 80
Iincoln 67 67 82
~154~
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CongiRsions

Neither of the two project ObjeQbiveS was met. The s=scond objective
regarding the attendance of the pFoject pupils was quite unrealistic, thereby
leaving the evaluative rating to Pe jgde for the project based on the first
objective. The rates of recidivifm Y4 for the first objective did not
include those pupils who were invPlved in the project the previous year and
were still being served by the cotthsylOrs. In addition, the recidivism rates
used did not reflect the finding that the pupil recidivism rate for pupils
who have received counseling for A mgpth anq a half dropped te 16.8 percent,

Since the second objective wAs ylealistic, and the first objective had
extenuating findings, an evaluative dsting will be withheld until both the

quantity and quality of objective® av¢g improved for this project.
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CLOTHING

GRADE LEVEL: Pre K-12
NUMBER OF PUPILS: 1,103
PROJECT BUDGET: $50,000
SCHOOLS INVOLVED:

All Title I Schools

PROJECT CPERATION AND CONTROL
Division of Curricuium and Instruction
Title I Office
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CLOTHING PROJECT

ese to facilitate pupil participation
in educational activities ...

Population

Clothing was provided for
those children who were partici-
Pating in Title I ESEA educational
activities and identified as needing
clothing as a means to improve
attendance, attitude, or behavior.

Description

A staff member referrsd a
Title I ESEA child for a clothing
allc ment when this need was affect-
ing the child's ability to partici-
pate in a Title I ESEA project.
This referral and need was verified
by a school administrator and given
to the school social worker for
action. The school social worker
arranged for a meeting with the
parents to confirm the need and
explain the procedure for obtaining
clothing. The school social worker
initiated a referral to the
Milwaukee County Department of
Public Welfare (DPW) and idemtified
the articles of clothing nseded.
The DPW issued a voucher ito the
parent who then selected merchan-
dise from the clothing vendors.
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Objectives Evaluated
1. Pupils for whom clothing is purchased will attend school more often
during the 40 school days after the date of purchase on the voucher
than the 40 days before the voucher purchase date,
2. 70%Z of the teachers of children for whom clothing is purchased will
reply to a questionnaire stating that the clothing purchased was

responsible for their pupil's improved self-image and improved
attitude toward school.

Evaluation Procedures

Objective >
Pupils for whom clothing is purchased will attend school
more often during the 40 school days after the date of
purchase on the voucher than the 40 days before the
voucher purchase date.

The names of all children receiving clothing were submitted to their
school for a review of their attendance rvecords. The schools furnished the
child's attendance record for fort}y school days prior to the actual
purchase of clothing and the days attended until spring break after the
actual purchase. The average daily attendance of all pupils befcre and after

purchase of clothing was compared to determine if there was any difference.

Objective 2

70% of the teachers of children for whom clothing is
purchased will reply %o a questionnaire stating that
the clothing purchased was responsible for their pupil's
improved self-image and improved attitude toward school,

The teachers of the children receiving clothing were administered a
survey asking if the purchace of clothing was responsible for their pupil's
improved self-image and attitude toward school. The teachers! responses
were counted and served as a basis for Judgment regarding the accomplishment

of the objectives,
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Previous Evaluation Findings
This project was initiated during the 1970-1971 school year, and there—
fore no formal evaluation was previously undertaken. Tre prior experience
of school social workers revealed that certain children were not attending
school. because they lacked adequate clothing caused vy their parents!

limited income.

Current Bvaluation Findings

Objective 1

Pupils for whom clothing is Findings: The index for the aver—
purchased will attend school age daily attendance for all
more often during the 40 school children foxr 40 school aays before
days after the date of purchase purchase of clothing was 79%.
on the voucher than the 4O days The index for the average daily
before the voucher purchase date. attendan~e for all children after
the purchase date was 85%.

Result: The objective was met,

Objective 2

704 of the teachers of
children for +hom clothing is
purchased will reply to a ques-~

Findings: 69% of the teachers
have replied to a guestionnaire
stating that the clothing pur—

chased was responsible for their
pupil's improved self-image.

tiommaire stating that the
clothing purchased was responsible
for their pupilts improved gelf-

image and improved attitude toward Findings: 62% of the teachers
school. have replied to a questionnaire

stating that the clothing pur-
chased was responsible for their
pupilis improved attitude toward
school,

Resuit: The objective was not mst.
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Conclusions
Pupil average daily attendance did increase after the pupils received
lothing. The increase, if considered over a 180 day £-hool year, would amount
© ~n average of 1l more school daycs attendance for sach child. It was possible
hat the increase in attendance was a normal increase for that period of the
chool year and not related to the issuance of clothing. However, the majority
f teachers whose pupils received clothing approved the value of the project

nd the finding led to a favorable svaluztive rating for the project.




SOCIAL WORK

GRADE LEVEL: X~8
NUMBER OF PUPILS: 1,064
PROJECT BUDGET: $227,800.00
STAFF: 2 Supervisors
15 Social Workerait
2 Assistant Social Workers
36 Social Work Aides
2 Secretaries

SCHOOLS INVOLVED:

All Title I ESEA Ilementary Schools

PROJECT OPERATION AND CONTROL
Division of .Curriculum and Instruction
Title I Office

%8 Social Workers Partially Funded Through the Secondary
Learning Centers
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SOCTAL WORK

.ss to assist in resolving the school, home,
and community problems that Impede pupil
progress and adjustment in scheol ...

Description
Population The school social workers
provided professional service to
ESEA Title I Social Work alleviate conditions that pre-

Services were available toc all cipitated a school problem. The
the pupils in the Titie I emphasis of the service was on
schoolg with special emphasis stimulating pupil motivation teo
directed toward pupils in grades achieve, work study skills, and
K~4. Children were selected social awareness., The following
for participation based on achool activities were usually provided
personnel recommendation. to handle problems in the areas of
Children also received services if pupil attendance, home conditions,
they sought help on their own or educational conditions, psychological
were reconmended by non=school adjustment, health conditions. and
personnel from social or health general requests for information:
agencies, home visitations, parental and chila

interviewing and counseling, legal
action, community medical services,
and school staff consultations.




Objectives Evaluated

At the conclusion of the project:

1. 75% of the pupils referred to and verified by thz school social
worker as being truant will show an increase in schooil atten-—
dance from the date of the social worker's initial contact with
the pupil to the time the social worker closes the case.

2. 20% of the schcol staff referring the pupil for service with
regard to & hcme condition problem will respond positively to
a survey made of vhem as to improvement in the condition of
the child who received social service.

3. 80% of the school staif referring the pupil for sarvice with
regard to zn educaticnal provlem will respond positively tc
a survey made of them as to improvement in the pupilts particular
problem.

L. 80% of the school staff referring the pupil for service with
regard to emotional problems will respond positively to a
survey that these problems lessened due to sccial work service,

5. 80% of the school staff referring the puplil for service with
regard to health problems will respond positively to a survey
that these problems will have beexn appropriately handled by
the social worker to obtain medical care.

6. 80% of the school staff requesting social work service to
provide information to assist the school with educational
planning for a child will respond pogitively to a survey
tiat social service adequately provided thisz service.

Fwaluation Procedures
The coordinator of social work services, working in conjunction with the
Department of Educational Research, established objectives for this year's
project. The social workers kept attendance records for the pupils wha were
identified as attendance problems. The social workers were asked to keep
records indicating the referring party and the general problem area. These
records were submitted to the Department of Educational Research which sent

surveys to the referring party solieiting their perception of the success of

the social work services, <the referring person's responses were compared to
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the objectives to determine the success of the project in meeting its gre-~

determined goals.

Previous Evaluation Findings

The 1966-1967 evaluation found no significant changes in the project
pupils' attendance, conduct, and academic achievement over the duration of
project involvement. A project personnel questionnaire indicated a positive
reaction toward the project.

The 1967-1968 evaluation found no significant difference hetween project
and non-project pupils!' attitude toward self and school.

The 1968-196G evaluation found comparison pupils to have significantly
higher conduct grades and attendance than project pupils. As in past evaluations,
the classroom teachers, Title I coordinators, and principals expressed a
positive reaction toward the project.

The 1969-1970 evaluation documented the activities the social worker used

to resolve the problems they encoun-ered,

Current valuation Findings

Objective 1

75% of the pupiis referred Findings: 60% of 129 pupils referred

to and verified by the school - to and verified by the school social
social worker as being truzat worker as being truant have shown an
will show an jincrease in school increase in school attendance from
attemvlance from the date of the the date of the .social worker's
socinl worker's initial contact initial contact with the student to
witn the pupil to the time the the time the sccial worker closes
social worker closes the case, the case.

Result: The objective was not met.
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Objective 2

80% of the school staff
referring the pupil for service
with regard to a home condition
problem will Tespond positively
t¢ a survey made c. then as to
improvement in the cendition of
the child who received social
services,

Findings: 60% of the school staff
referring 35 pupils for social work
service have responded positively
to a survey made of them as to
improvemerit in the condition of the
child who received social gervices.

Result: The objective was not met.

Objective 3

80% of the schocl staff
referring the pupils for
service with regard to an
educational problem will respond
positively to a survey made
of them as to the improvement
in the pupil!'s particular
problem.

Findings: 77% of the school staff
referring 388 pupils for social

work service have responded positively

tc¢ a survey made of them as to im~
provement in the pupil's problem.

Result: The objective was not met.

Objective 4

80% of ‘the school staff
referring the pupil for service
with regard to emoctional problems
will respond positively to a
survey that these problems
lesasened due to social work
gervice.

Findings: 73% of the school staff
referring A4 pupils for social work
service for emotional problems

have responded positively to a
survey that these problems lessened
due to social work service,

Result: The objective was not met.




Objective 5

80% of the school staff
referring the pupil for service
with regard to health problems
will respond positively to a survey
that these problems will have been
appropriscely handled by the social
worker to obtain medical care,

Findings: 88% of the school staff
referring 8 pupils for service with
regard to health problems have
responded positively to a survey
that these problems have been ap-
propriately handled by the social
worker to obtain medical care.

Result: The objective was met.

Objective 6

0% of the school staff
requesting social work service
to provide information to assist
the school in their work with and
educational planning for a child
will respond positively to a
survey that sonial service ade-~
quately provided this service.

Findings: 71% of the 24 school
staff personnel requesting social
work service to provide information
to asgist the school in their work
with educational plamuning for a
child have responded positively to

a survey that social service adequate-

ly vrovided this service,

Result: The objective was not meu.

Conclusions
The project was successful in meeting one of its six objectives. However,

the pefformaﬁqe levels for thesé project objectives were estimatés made by
project personnel.and were not based upon'previous-yeér's data. Therefore,
no adequate judgment of project effectiveness could be made based upon‘
these fiﬁdings.

| The fact that Title I principals asked for an increase in the number of
soéial workers for their schools would imply that the project had a valuable

effect in the Title I schools,
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PSYCHCLOGICAL STRVICES

GRADE LEVEL: K-8
NUMBER OF PUPILS: 1,043
PROJECT BUDGET: $189,582.00

STAFF: 17 Psychclogistsit
Supervisor

Teachers of Emcticrally
Disturbed*

Aides

Secretaries

0 NR-

5CHOOLS INVOLVED:

All Title 1 ESEA Elementary 3chools

PROJECT OPPLRATION AND CONTROL
Division of Curriculum and Instruction
Title I Office

*70% Funded by State Division for Handicapped Children ——
8 Psychologists Partially Funced Through the Secondary
Learning Centers




PSYCHOLOGICAL SERVICES

eee to provide individual and group therapy
for children with serious learning, emotional,
and behavior problems ...

Description

This prcject provided
psychotherapeutic services to
Title I pupils, inservice
activities for non-professional

Fopulation as well as professional staff,
and involvement opporturity for
The project served pupils parents and ccmmunity members.
in grades K-8 with special The types of psychotherapeutic
concentration on pupils in activities available for ESEA
grades K-4., Pupils referred Title I childran were facilitative
by teachers and administrators therapy, behavior modification
usually demonstrated seriously techniques, and cognitive skill
inadequate coping behavior in development. Facilitative therapy
handling learning, behavior, was an individually Jesigned
and emotional problems. psychoeducational rrogram utilizing

such materials as picgrammed
instruction, pictures, tapes, games,
stories, and manipulative objects
applied with the help of a teacher,
parent aide, or an oljaer child for
whom the psychologist acts as the
initiator and consultant. Specific
behavior modification teciiiiques
were used with individuals, groups,
or a total classroom to guide the
behavior of the withdrawn, aggressive,
verbal, or non-verbal pupil. Cog-
nitive skill development was based
upon theoretical constructs similar
to those used by Piaget concerning
the process of acquiring systems of

thinking.
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ObJjectives Evaluated
Although this project had objectives, the objectives were of such a
nature that each psycholcgist would have to give pretests and posttests
to each therapy pupil and turn these results over to an evaluator. For
the current year, this task was administratively not practical; the pra-

ticality of this matter is being worked cut for next year's evaluation.

Evaluation Procedures
The Title I psychologists were asked to list the names of pupils who

have had therapy during the school year. In May, a questionnaire was sent
out to the teach rs who referred 388 pupils for therapy. This questionnaire
concerned itself with t’ =2achers' reaction to the affect of the therapy
on the pupil enthusiasm for learning, compliance with adult direction and
authority, ability to communicate with adults, ability to concentrate on and
complete assignments, ability to socialize with peers, and attitude toward
school work. Two additional questions were concerned with the overall
effectiveness and influence of the project on teacher ability to teach

children with special learning or behaviocir problems.

Previous Evaluation Findings
The 1966-1967 formal evaluation used a pretest-posttest one group
evaluation design to assess pupil progress in arithmetic computation,
conduct, reading, and attitudes toward school, self, peers, academic
success, morale, self-image, and interpersonal relationships with
peers and teachers, Statistically significant pupil growth, at the

.05 level, was found only in arithmetic computation and readinge.
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The 1967-1968 formal evaluation compared treatment and comparison pupils
on their self-concept and attitude toward school. A multiple regression and
covaviance procedure found no significent differences between project and
non-project pupils. The criterion measures for project and non-project
pupils were adjusted for initial differences in IQ, academic report card
grades, conduct, and attendance.

The formal evaluation for the 1968-1969 academic year used a pretesti-
posttest comparison group evaluation design to compare project and non-
project pupils on their conduct, attendance, and attitude toward self, A
mltiple regression and covariance procedure adjusted the criterion measures
for initial di :ferences between project and non-project pupils in sex, grade
level, IQ, attendance, and age.

The comparison pupils had significantly better atterdance and condact
than the project pupils. However, the reliability of this finding was
lessened somewhat by the inability of the adjusting variables to account
for more than half of the pupil performance on any criterion measure,

The 1969-1970 formal evaluation attempted to give a description and
explanation of the multiple factors aftfecting the therapeutic process used
by the psychologists to rcesolve pupil problems. A case study approach
was initiated to betier describe the types of behavioral and emotional pupil
problems encountered by the psychologists in their work. The evaluation
gave the reader a sample of case studies which in ~lved one very successful
therapy case, one moderabtely successful case, and one unsuccessful therapy
case. The final three case studies used in the evaluation . ~ . chosen
randomly from the 22 case studies written for the Department of Educational

Research and Program Assessment,
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For all previous formal evaluations, principals and teachers have agreed

upon the value and importance of the services rendered by e psychologists

to the schools.

Current Evaluation Findings

Question 1: What change has there
been in the problem that prompted
the decision to refer the pupil’
to the school psychologist?

Findings: There were 346 responses
to this question. Seven percent
of the responding teachers felt
that their pupilfs behavior was
worse after therapy. Thirty per—
cent saw no apparent change in
pupil behavior. Fifty-six percent
of the teachers perceived some
improvement in pupil behavior, and
seven percent perceived much im-
provement after therapy.

Question 2: What change has there
been in the pupil's complian:e
with adult direction and
authority?

Findings: There were 364 responses
to this question, Nine percent of
the responding teachers perceived
pupil compliance with authoriiy to
be worse after theraspy. Twenty-—-six
percent saw no apparent change in
pupil behavior. Fifty-nine pe.cent
of the teachers perceived some im-
provement in pupil compliance with
authority, while six perceut felt
that much improvement Lad occurred
as a result of therapy.

Question 3: What change has there
been in the pupilt's enthusiasm for
learning in at least one academic
area?

Findings: Three hundred and fifty-
five responses were made to this
question, Three percent of the
responding teacners felt that the
pupil enthusiasm for learning in at
least one academic area was worse
after therapy. Thirty-four percent
saw no apparent change in pupil
enthusiasm. Fifty-tnree p cent
of the teachers psrceived some
improvement in pupil enthusiasm for
learning ia at least one academic
area, while ten percent perceived
much improvemernt.
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Question L4: Wh=at change has there
been in the way this pupil is able
to communieate with adults?

Findings: Three hundred and fifty-
three responses were made to this
question, Three percent of the re-
sponding teachers felt that pupil
communication with adults was worse
after therapy. Thirty-four percent
of the teachers saw no apparent change
in pupil communication., Fifty-eight
percent of the teachers thought that
there was scme improvement in pupil
coumunication with adults, while five
percent thought there had been much
improvement.

Question 5: What change has there
been in this pupil's ability to pay
attention, concentrate on, and
complete tasks?

Findings: Three hundred and fifty-
nine responses were made to this
question., Eight parcent of the
responding teachers felt that pupil
ability to complete vasks was worse
after therapy. Tidrty-eight percernt
of the teachers saw no change in
pupil abiliiiy to cowmplete tasks.
Fforty-seven percent noted some improve-
ment while seven percent saw much
improvement in pupil ability te
complete tasks.

Juestion 6: What change has there
been in this pupil's ability to
socialize with his pesrs?

Findings: Three hundred and forty-
eight responses were made to this
question. 3Six percent of the re-
sponding teachers felt that pupil
abilicy to soclialize with hLis peers
was vorse after therapy. Thirty-
four perceit of the teachers per-
ceived no change in ability to
socializ~ with peers. PFifty-six
percent of the teachers saw some
improvement in pupil ability to
soclalize with peers, whil~ four
percent felt that much improvement
was made in this ability as a res1it
of thempy'v
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Question 7: What change has there Findings: Three hundred and seventy-

been in tnis pupil's attitude eight responses were made to this

_owards school and schoolwork? question. Five percent of the
responding teachers felt that pupil
attitude towards school and school-
work was worse after therapy.
Thirty-five percent of the teachers
saw no apparent change in pupil
attitude. Fifty-three percent of
the teachers felt that some improve—~
ment had resulted from therapy,
vhile seven percent noted much

improvenment.
Question 8: As a result of your Findings: Sixty-five percent of the
activities with the school psy- three hundred and thirty-seven
chologist, has there been a teachers responding to this question
positive cl nge in your ability indicated that the activities of
to teach children with special the school psychologist had a
learning or behavior problems? positive affect upon their ability

to teach children with special
learning and behavior problems.

Conclusions
On the basis of the general finding that over fifty percent of the
classroom teachers were satisfied with their pupils' improvement as a
result of this project, the Psychologiczl Services Project would seem
to be effective. Most Title I elementary schools thought that this

project should be expanded so that more children co:ild be served.
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SPECIAL EDUCATIONAL AND SERVICE CENTERS

GRADE 1EVEL: K-12
NUMBER OF PUPILS: 270

PROJECT BUDGET: $461,539.00
STAFF:
1 Coordinsator 2 Clinical Educators
2 Administrators 2 Reading Specialists
2 Psychologists 2 Assistant Social workers
2 Guidance Specialists 6 Teacher Aides
2 Social Workers 5 Secretaries
2 Speech Pathologists 3 Contracted Medical Staff

6 Diagnostic Teachers
L, Reading Clinic Teachers

SCHOOLS INVOLVED:
All Title I Schools Eligible

FROJECT OPERATION AND CONTRUL
Division of Curriculum and d Instruction
Title I Office
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SFECIAL EDUCATIONAL AND SERVICE CENTERS

sees an interdisci Dllnary approach to tie
early diagnousis of pupil educational needs

znd problems.

Population

Pupils were referred to the
centers by .dministrators, teachers,
and supportive professional person~
nel,

Referred pupils were considered
in accordance with the referral
system below and the professional
time available as determined by the
center administrator. Considered
first were pupils in pre-kindergarten
through grade four in ESEA Title I
schools or ‘natitutions; considered
sacond were pupils in the same grade
range but from non-ESEA schools and
classified as handicapped; considered
third were pupile in grades 5-12 in
ESEA schools or institutions; and
considered last were pupils in grades
5-12 but from non-E3SEA schools or
institutions and classifi=d as
handicapped.

Description

Pupils referrzd to the centers
were placed on waiting lists and
gent to a centeor at tvhe earliest
possiblie dat -,

The project staff studied in
detail the referral and other wvro-
fessional information which might
have relavsd to the problem situ~
ation tc determine what additional
physical, social, and cognitive-—
affec_ive behavioral data was
needed for a comprehensive analysis.
The necessary diagnostic data were
obtained through observing, examin-
ing, testing, interviewing,
consulting, and interacting to
determine the pupil's physical,
social, and cognitive-affective
performance levels. Staff members
interchanged the diagnostic infor-
mation in a systeanatic and flexible
manner so that ail probable problem
parameters relating to the phyeical,
social, and cognitive—-affective be-
havior of the pupil were considered
in terms of their intensity, com-
plexity, and interrelatedness.
Lastly an educational strategy was
based on the anticipated growth of
the pupil's physical, social, and
cognitive~affective behavior and a
set of recommendations made which
could be implement 4 as part of the
pupilis educationcl future.



Cbiectives Bveluated

At the end of the project:

1. 0% of the teachers receiving Special Educational and Sexvice Center
cr school staff support will respond to a survey that the educaticnal
recommendations wers feasible for use in the classroom.

2. 90% of the teachers receiving Special Educatioral end Service Center
reports, with addad support from one or more of the school profession-—
al resources {(i.c.s psychologist, guidance counselor, school social
workar, etc.j will respond to a survey that the educational recom—
mendntions were feasibie for use in the classroow.

3. 95% of the teachess receiving Special Educational i Service Center
reports, with upport for their pupils from one or more Special
Educational and Service Center staff members, will respond to a
survey that the educational recommendations were feasible for use
in the classroc™.

L. 75% of the teachers who have received support from any of the Special
Educaticnal and Service Center staff will 1eact favorably to the
support when responding to survey.

5. 60% of the teachers who have received a Special Educational and
Service Center repcrt will respond to a survey that they increased
their understanding of the pupil's zognitive-~affective behavior.

6. T0% of the teachers receiving Special Educational and Service Center
reports will respond that the pupil is meaking some positive progross
in the classrovn,

Evaluation Procedures

The stated objectives were based on nroject goals and data obtained
from the 1969-1970 formal =svaluation.

The Special Educationai and Service Centers kept records of all studemts
entering the prcject and the referring party. Thos~ teachers whose pupils
were returned to class wica a recommended education plan were sent a
quesi:ionnaire. The teachers were informad of the servic.s rendered Uy the

center and were asked their opinions regarding the serviess. The objectives

relaced to vne services, and the responses were analyzed accordingiy.
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Previcus Evaluation Finaings

The 1968-1949 formal evaluation indicated that teachers ond princirals
generally agreed that the project had been satisfactoury in its ability to
provide them with a better understanding of pupil problems. The teachers
felt that their pupils made s 511 positive changes in behavior as a resuli
of the diagnostic and treastment service of this project.

The 1969-1970 formal evaluation found that teachers and principals
parceivad a slight positive change in their pupils and that the center
recomnendations were scmewhat effective., In general, the teachers and

principals expressed positive attitudes toward the work of the cexisirs,

Current Evaluation Findings

Obijective 1

90% of the teachers receiving
Special. Educational and Service
Center or school staff support

Findings: 89% of 36 ‘.eachers
recponded that tse educatisnal
1 2acommeyrlations were feasible

will respond to a survey that
the educational recoumsndations

were feasible for use in the Result: The objective was not met.
classroom.

for uRe in the classiccm.

Objective 2

90% of the teachers receiving
Special Educational and Service
Center reports, with added support
from one or more of the school
professicnal resources (i.e.,
psychologist, guidance ccunselcr, Result: The objective was met.
scuool social worker, etc.l, will
respond o a survey that the
educational rec:ma.dations were
feasible for use in the
classroom,

Findings: 95% of 102 teachers
responded that the educational
recommendations were feasible

for use in the classrooli.
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Objective 3

95% of the teachers receiving
Special Educationzl and Services
Center reports, with support for
“heir pupils from one or more
Special Educational and Service
Center staff members, will re-
spond to a survey that the
educational recommendations were
feasible for use in the classroom.

Findings: 95% of 75 teachers

responded that the educational
recsommendations ware feasible

for use in the classroouw.

Result: The objective was met.

Objective 4

75% of the teachers whc have
received suppori from any of the
Specisl Educational and Service
Center staff will respond
favorabl™ to the support when
respond® & to the snrvey.

Findings: 91% of 101 teachers
responded favorably to the center
support when responding tc¢ the
surveaye.

Objective 5

60% of the teachers who have
received a Special Educational
and Service Center report will
respond to a survey that they
increased their understanding
of the pupil's cognitive—-
affective behavior.

Result: The ob ective was met.
Findings: 93% of 109 teachers

responded that they increased
their understanding of the
pupil's cognitive behavior.
864 of 109 teachers responded
that they increased their
understanding of the pupil's
affective behavior.

Resnlt: The objective was met.
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Objective 6

70% of the teachers receiving Findingg: 747, of 110 teachers
Special Educational and Service responded that the pupil was
Center reports will respond that making some positive progr >8s
the pupil is mesking some positive in ¢lassroom behavier. 717
crogress ir. the classroom. of 113 teachers responded that

the pupil was making some positive
progress in classroom attitude.
77% of 114 teachers responded
that the pupil was making some
positive progress i:. classroom
achievement,

Rasult: The objective was met.

Two pupils were selected at random from the list of pupils who received
evaluation during the first semester of the 1970-1971 school year. The
Special Educabticnal and Service Centers were asked to ; ~ite a case study
for each pupil and these studies are presented as examples of the service

provided at the centers.

Case 1

Boy A was referred to a Special Educational and Service Center for
educational planning. He was reported to be having difficulty due in part
to his being easily distracted in class. Consequently, his progress was
slow. The school reported his classroom behavior was within acceptable
limits; however, he presented a problem on the playground. He had spent
four gsnesters in kindergarten.

¥ . was seen by the center staff during the first semester of the 1968-
1969 school year. He was found to have aversge intelligence. There were
indications that he had many emotional problems. He was lacking in most
skills necessary for progress in readin”.

The staff met to discuss t .dings of their evaluations and to make
recommendations to the school, -ce there was some question as to the
cause of his learming problems, it was decided that a placement in the
center LIP Disg ~sbi. class would be necessary before any further planning
or recommendatvions conld take places
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He was enrolled in the Diagnostic class in the cernter on January 12, 197C,.
It was found thst ne feared failure and fa2lt inadequate. He often rezcled
negavivel: %o teacher requesis. Learning impairments were observed in the
cless '.sm. The teacher fouad that he was ertreuely dependent at the beginning
of tk . “iayncstic period, The parencs were contacted and thair support was
enlisv < .y the %eacher. At the conclusion of the diagnostic class enrclliment
period, his wor': i-ibits had improved and he was able to complete most assignments.

The staff me® “o discuss r. acement possibilities and to discuss the
findings of their re-avalus’.ions and to hear the observations of the teacher.
Tt was recormended at the starffing that he be enrolled in a regular class
in the fifth grade. The parents were sdvised of the open enrollment polily
since they had openly expressed their feelings about his returning to his
home School. Counseling by the guidance services and the diagnostic teacher
was suggested to ready him for his return to the regular class. A recommenda-
iion was made to have the hame school social worker maintain contact with the
school and do any necessary follow-upe. The achool furnished materials and
suggestions to be used when working with him.

Presently, the parents have not made any effort .o enroll their son in
another school despite their strong feelingz about the homs school. It appears
that he has made a satisfactory adjustment. This ceater will continue to do
follow-up on & regular basis or whenever the school requeshs assistance.

Case 1II

Miss B was referred to the Special Educational and Service Center by a
non-public school upon suggesticn of the parent. She was having learmning
difficulty in the first grade.

Although her parents are concerned about their children, the attention
given to the oldest son's problems in the commmity caused her difficulty to
be somewhat overlooked.

Upon center examination, it was found she was functioning in the border-
line range of inieiligence with general underachievement. Many perceptual
deficits were noted. Psychoneurologic teste revealed cerebral dysfunction
which also contributed to her problems.

Tn order to ascertain the effect of her percsptuzl defic.ts in learning,
particularly reading, she was placed in the center's diagnostic class for
further evaluation. While at the center, she was seen by the psychologist
periodically for further agsessment and training. Through observation and
further evaluation, it was vhought she could function in a regular classroom.
Afte~ remeciation in perceptual areas, the best avenues of learning were
dete-mined, and she returned to her eriginal school. She contirued in a
developmental reading series with emphasis on the phonetic approach. Reme=-
diation for visual perception through Frostig exercises was also instituted.




Her family is now receiving counseling through a community family service

agency to help cope with the various problems a family of ten encounters,
Conclusions

The Special Educational and Service Centers achieved five of their six
stated objectives. The only objective not achieved was only one percent
short of the standard expected to be accomplished. All of the findings
sindicated that teachers who were familar with the project believed the
project was successful. The project was given a good evaluative rating

for improving upon the previous year's outcomes.
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SOCIAL TMPROVEMENT

GRADE LEVEL: Pre K-12
NUMBER OF PUPILS: 6,028
PROJECT BUDGET: $25,602,00

STAFF: 1 Administrator®
7 Instructors

SCHOOLS INVOLVED:

Allen-Field LaFoliectte Boniface Commmunity

Auer Lioyd Bruce=Guadalupe Community
Berger MacDowell Francis Commmnity

Brown McKinley Martin Luther King Community
Clarke Meinecke Michael Comxmnity

Elm Ninth

Fifth Palmer

Forest Home Siefert

Garfield Twelfth

Holmes Twentieth West Division

Hopldins Twenty-first

Kilbourn Walnut

PROJECT OPERATION AND CONTROL
Division of Curriculum and instruction
Title I Office

#Board Funded
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SOCIAL IMPROVEMENT

«ee To provide educabtional experience
in the area of human and personal relations ...

Population

The Social Improvement Project
operated primarily at the elcmentary
school level with the exception of
one secondary school. At the elem—
entary school level, project per-
sonnel worked with entire classes
from pre-school through gracde 8.
Approximately 70% of the project
classes were at the intermediate
level, grades four to six,

At the participating high
school, individual pupils selected
by the principal or guidance
counselor attended social improve-
ment classes, on a voluntary basis,
three times a week over a nine
week period.

Description

The social improvement teacher
provided appropriate materials re-
lated to grooming., hygisne, manners,
improvement of self-image, and inter-
personal relationships., These
materisls were presented through
discussion groups, audio-visuals,
role-playing situations, panel dis-
cussions, and general quection and
2nswer periods,

A culminating activity for most
classes and groups was a dining ex-

. perience in the form of a restaurant
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breakfast or lunch or an outdoor picnic.

Each objective of the project was
focused on this culminating activity.

.




Objectives Evaluated

At the end of the projeci:
1. 75% of fourth and fifth grade project pupils will be able to
answer correctly 75% of the items on a locally-devised test
on manners, etiquette, grooming, and personal hygiene.
2. Classroom teachers and project instructors will have observed
an improvement in bebavior in the classroom and in the social
situations on the part of most of the project pupils as
measured by a pupil checklist.
3, 75% of the project pupils will have shown lmprovement in
desirable grooming habits and personal hygiene as measured by
a pupil checklist.
Evaluation Procedures
A locally-devised test on manners, etiquette, grooming, and personal
hygiene was administered at the end of the year to a sample of 161 &.urth and
159 fifth grade project pupils at 13 schools in order to measure pupil. knowledge
in these areas.
Classroom teachers and project instructors identified by mes 's of a
. checklist those pupils in the sampZe who showed improvement in kL rior in the
classroom and in social situations such as the lunchroom, playgms wd, and
dine-out activity. Improvement in desirable grooming habits anc oersonal
hygiene for pupils in the sample was also jndicated on the profise checklist

completed by classroom teachers and project instructors.

Previous Evaluation Findings
The 1967-1968 formal evaluation of this project used a multiple regression
and covariance mode. to analyze project pupil and non=-project pupil attitudes
toward school and self., The attitude scores for both groups of pupils were

adjusted for initial differences between the groups in conduct, attendance,

reading, language ability, arithmetic, social studies, science, art, music,

Q
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and physical education. The results of this analysis indicated that there
was insufficient evidence to state that the project was more effective in
building positive attitudes toward school and self than a comparison project.

In 1968-1969, 16 of 20 classroom teachers in five sample elementary
schools ranked the Social Improvement Project as one of the three most beneficial
projects of the Title I Program.

In 1969~1970, 52 classroom teachers of a random sample of 76 elementary
teachers, whose pupils participated in the program, said that most of their
pupils exnibited some or much change in manners, grooming, Le...nil Pygie. o,
attitude toward school and self, and ability to get along with others. Project
instructors felt that project pupils showed the greatest improvement in the

areas of personal hygiene and attitude toward self.

Current Evaluation Findings

Objective 1

75% of the fourth and . Findings: 84% of the 161 fourth
fifth grade project pupils will grade project pupils and 93% of the
be able to answer correctly 75% 159 fifth grade project pupils in
of the items on a locally-devised the sample answered correctly 75%
test on manners, etiquette, grooming, of the items on a locally-ievised
and personal hygiene. test on manners, etiquette, grooming,

and personal hygiene,

Result: The objective was met.
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Objective 2

Classroom teachers and Findings: Classroom teachers observed
project instructors will observe that 6% of the pupils in the sample,
an improvement in behavior in who needed improvement in behavior,
the classroom and in social did improve. Project instructors
situations on the part of wmost said that 92% of the pupils in the
of the project pupils as sample, who needed improvement in
measured by a pupil checklist. behavior, did improve.,

Result: The objective was met.

Mydective _3

75% of the project pupils Findings: Classroom teachers said
will show improvement in desirable that 71% of the pupils in the sample,
grooming habits and personal vho needed improvement in desirable
hygiene as measured by a pupil grooming habits and perzcnal hygiene,
checklist. did improve. Project instructors

said 89% of the pupils in the sample,
who needed improvement in desirable
grooming habits and personal hygiene,
did impr OovVe.

Result: The objective was not met
according to classroom teacher per-
ception but was met according to
project instructor perception,

Conclusions
Two of three objectives evaluated were clearly met. However, the Social
Improvement Project was perceived to be the least effective project in Title 1
schools by the principals and their K~4 ataffs. A decrease in project staff
was suggested by the principals and teachers. These latter findings decreased
the good effectiveness rating that would have been given to the project on the
basis of the objectives accamplished.

-189-

0203




FIELD TRIPS

GRADE LEVEL: K-4
NUMEER OF PUPILS: 35,819
PRQJECT BUDGET: $20,000,00

STAFF: 1 Supervisor¥®
1 Clerical

SCHOOLS INVOLVED:

A1l Title I Elementary Schools

PROJECT OPERATION AND CONTROL
Division of Curriculum & Instruction
Title I Office

#board Funded
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FIELD TRIFS

.ee t2 provide funds for field trips
which will enrich the euwrriculum for
the educationally deprived child ...

Population

All children in grades kin-
dergarten through fourth grade in
ESEA Title I public and non-public
schools were eligible for the field
trip service. First hand contacts
provided children with expericnces
which were not only benefivial in

making interpretations more meaning-

ful, but which were likely to LC
the most effective avenues through
which children become informed
about their social and natural
environment.

Parenta of children from de-
prived homes in large urban
commmities usually were finan-
~ially urable to provide their
children with oppertunities for
direct, first-hand experiences
outside the home environment. The
Field Trips Project was intended
to fill this void in the lives of
pupils from disadvantaged homes.

Description

Based upon an allocation of
transportation funds to each Title 1
public and non-public elementary
school, the classroom teacher, through
the principal, submitted a field trip
permit form requesting bus transpor-
tation to a particular place. The
classroom teacher selected the field
trip to be made based upon the class
need oy which trip contributed to the
specific goals and objectives for
his students. Therefore, other than
allocating and accounting for field
trip transportation funds, the field
trip project was not directly in~
volved or responsible for determining
specific goals and objectives. How~
ever, the project did contribute a
means by which the teacher could
develop relevant learning experiences
outside the confines of the classxoom,

~1GR~~
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Objectives Evaluaved
The primary objective ol the Fieid Trip Project was to provide funds
to Title I schools for the purpose of taking field trips. The allocation
of funds to each school was based upon the number of children served in
the school. These funds assured teachers in Titvle I schoole that there
weuld be opportunities to proviae oubside enrichment experiences to their

pupils to complement or gupplenent the classroom WorKe

Bvaluation Procedures
Since the project’s only objective was to provide funds for field trips,
no formal evaluation was made. Data on the number of trips and pupil par-
ticipation were collected from precords maintained by the project director.
The allocation of funds to each Title T ‘school was verified through records

maintained by the Title I building coordinator.

Previous Evaluation Findings

Prior to the current year, the Title I Field Trip Project was evaluated
as a component of the Title I Outdoor Education Progranm, which also included
the Mobile Laboratory and the Naturalist ﬁrojecﬁa. These eva'uations
indicated agreement among teachers, parents, and pupils that the Cutdoor
Fiucation Program was of great value in widening the learning experiences
of children from disadvantaged backgrounds. The 1969-1970 evaluation
indicated that Title I clementary classroams went on significantly wmore

field trips than did non-Title I elementary classrooms.
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Current Evaluation Findings

QObjective 1 Findings: PFw.ds for field trips
were allocated to all Title I
To provide funds for field public and non-public schools

trips t« Title I public and serving childrer in grades K-i,
non~pubiic schools. the project's area of concentration.

Result: The project's objective
was met,

Gonclusions
The Field Trip Project has this year and in previous years been a
successful supplament to th. work ondertaken by Title I pupils in their

regular classrooms. . The project was given a good evalustive rating.
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GRADE LEVEL:
NUMBER OF PUPILS:
PROJECT BUDGET:
STAFF:

SCHOOLS INVOLVED:

MOBILE IABORATORY

P1-6

7,410

$27,478.00

1 Teacher-Interpreter
1l Teacher Aide

1 Truck Driver
1 Secrstary®

Allen-Fiald LaFollette Bxuce=Guadalupe
Auer Lee Boniface Community
Berger Lloyd Leo Conmunity
Browm MacDowell Michael Community
Clarke McKinley St. Stanislaus

Elm Ninth Holy Ghest Lutheran
Fifth P Urban Day Community
Forest Home

Fourth i

Gur ield PRV H..etnh

Holunies Twenty-£first

Hopkins Vieau

Kilbourn HWalnut

PROJECT OPERATION AND CQNTROL
Division of Curriculum and Instruction
Title I Office

¥*Part Time




MOBILE LABORATORY

.eo Working with the tools of science in a laboratory
environment., the child's interest in science will be
greatly stimuluted and perhaps point him toward a

future vocation ...

FPopulation

The Mobile Laboratory Project
served children in F1l through grade
8ix in all Title I schools, both
pablic and non-public. The
traveling laboratory allowed one.
of four basic units to be brought
to the participating students who
were given the opportunity to
manipulate laboratory tools and
equipment in scientific methodology.
The laboratory experience was
correlated with the existing
curriculum to enrich t science
program in the school.

Description

A 42 ft. x 10 £t. mobile
laboeratory brought the world of
conservation and science to children
of Title I public and non-publiec
elementary schocls. Upon request
of the principal, the mobile labora-
tory was parked in the school area
for several days during which time
successive classes or groups of 24
children were instructed by the
teacher~interpreter. The students
rotated among three investigative
stations within the trailer and spent
a total of approximately one hour
in the lab. The children were
given the opportunity to use such
laboratory equipment as microscopes,
glass culture slides, eyes droppers,
thermometers, etc. Four basic units

or display themes were offered daring
particular periods of the achool year.
These units were "Animal Adaptation,”
'Minute Plants and Animals," "Urban
Environment," and “"Envirormmental

Inquires."




Objectives Evaluated
At the conclusion of the project:
1. 85% of the teachers will respond on a survey that the class
exposure to the Mobile Laboratory Project considerably
enriched the science program in their aslasses.
2. T1% of the teachers will respond on a survey that the material
of the Mobile Laboratory Project related considerably well
with the science units being offered this year.
3, 72% of the teachers will respond on a survey that pupil
interest in science was considerably stimulated by the Mobile
Laboratory Project.
L. T1% of the teachers will respond on a survey that the
children followed up the Mobile laboratory Project presenta-
tion with discussion and experimental manipulations such &as
making a water drop microscope, etc.
Evaluation Procedures
A questionnaire incorporating the project objectives was sent to a 50%
random selection of all classroom teachers in the Title I public scheools
whose classes participated in the Mobile lLaboratory Project. In addition,
the questionnaire was sent to all classroom teachers in the Title I non-

public schools whose classes particpated in the project.

Previous Evaluation Findings

Formal evaluations of this project for several years prior to the 1969~
1970 school yea— e¢onsistently indicated strong agreement among teachexs,
parents, and pupils that the Mobile Laboratory Project was of great value in
widening the learning experiences of disadvantaged children outside the
confines of the regular classroom. The 1969-1970 evaluation sought to determino
whether Title I elementary schools participated in significantly more outdoor
experiences than did a comparison group . of non-Title I elementary schools, and
the findings indicated that they did.
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Current Evaluation Findings

A questionnaire was sent to 122 public schooli teachers and to 21 non-

public school teachers, Eighty-eight of the public school teachers (72%2)

responded and sixteen (76%) of the non-public school teachers responded,

with an overall response of 72.7%.

Objective 1

86% of the teachers will respond
on a survey that the class exposure
%0 the Mobile Laboratory Project
considerably enriched the science
program in their classes.

Findings: 89% of the teachers

surveyed responded that the class
exposure to the Mobilc lLaboratory
Project considerably enriched the
science progrzam in their classes.

Rasult: The ovjective was met,

Objective 2

714 of the teachers will respond
on a survey that the material of the
Mcbile Laboratory Project related con-
siderably well with the science units
being offered this year.

Findings: 71% of the teachers
surveyed re: vonded that the material
of the Mobi' & Laboratory Project
related con:..derably well with

the scienece units that were oflered
this year.

Result: The objuctive was met,

Objectiv

724 of the teachers will respond
on a survey that pupil interest in
science was considerably stimulated
by the Mebile Laborctory Project.

Findings: 87% of the teachers
surveyed responded that pupil
interest in science was considerably
stimilated by the Mobile lLaboratory
PrOjGCto. ‘

Result: The objective was met,
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Objective L

71% of the teachers will
raspond on a survey that the
children followed up ths Mobile
Laboratory Project presentation
with discussion about the

Findings: 94% of the teachers
surveyed responded that the children
followed up the project presenta-
tion with discussion about the
experience.

experience.
Result: The cbjective was met.

Objective 5

)

71% of the teachers will indings: 47% of the teachers
respond on a survey that the surveyed responded that the children
children followed up the Mobile followed up the project presentatior
Laboratory Project p:esentation with experimental manipulations such
with experimental manipulations as water drop ricroscopese.
such as water drop micriscopes,
etc. Result: The objective was not met.

Conclusions

The Mobile Laboratory Project successfuvlly accompliished all of its
objectives with the axception of objective 5, which had to do with pupil
follow-up activity: of making such things as water-drop mi.croscopeé. Many
of the first and second gracde teachers indicated that their students were
too young to undertake such activities. Therefore, it appeared that cbjective
5 was somewhat unrealistic for the total pupil population a.nd perhaps should
have been applicable only to participants in the middle elementary grades or
higher.

The project was givén an evaluative rating of good for having improved
upon its 1969-1970 outcomes.
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GRADE LEVEL:
NUMBER OF PUPILS:
PROJECT BUDGET:
STAFF:

SCHOOLS INVOLVED:

Allen-Field Kilbourn
Auer LaFolletie
Berger MacDowell
Brown Meinecke
Clarke Ninth
Fifth Siefert
Forest Home Twalfth
Holmes Twentieth

NATURALIST

K-4
L, 599
$5,475.00

2 Haturalists
1. Secretaryst

Twenty-first

Vieau

Walnut

Boniface Community

Leo Commmity

Michael Community

St. Stanislaus

Urban Day Community
Sharon 7th Day Adventist

PROJECT OPERATION AND CONTROL
Division of Municipal Recreation and Adult Education
Title I Office

#Part Timeo
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NATURALIST

.es through direct experiences in an outdoor
setting, the child can become aware of his
relationship to his environment ...

Population

The Naturalist Project con-
centrated on serving children at
the early elementary level (XK-4).
A1l Title I schools, both public
and non-public, qualified for this
service. Each school was informed
of the opportunities available in
the way of interpretive guide trips.
The classroom %eacher played a most
vital role in exposing the child to
this outdoor educational experience
since it was upon the teacher's
initiative and interest that
classes or groups were selected
for participation,

Description

A naturalist service was
offered to Title I public and non-
public schools at three nature
interpretive centers: Grant Fark,
Hawthorne Glen, ard Palmyra. Based
upon a teacher request, a field
trip was authorized under Title 1
funds and scheiduled to one of the
three centers. Prior to the field
trip, teachers were supplied with
materials concerning activities
and things to see and do at the
centers, as well as on~the-spct
orientation as to saftey rules,
clothing, etc. A naturalist
served as a guide and teacher for
each group and Aispls ~
~*gzoussed uahy 8p~Iimc... o. naturl
resources. The tours provided the
pupils with first-hand experiences
in a natural environment. In
addition, teachers were provided
suggestions for classroom nature
and conservation projecis.
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Objectives Evaluated

At the end ¢f the project:

1, 85% of the classroom teachers will respond to a survey given
after the field trip, stating that the children were more
interested in the natural emviromment after the trip than
before the trip.

2. 50% of the classroom teachers will respond that the content
covered by the Naturalist Project was relevant to the
material being covered in the classroom at that time.

Evaluation Procedures
In order to determine if the project objectives were successfully

achievew, a questionnaire was sent to each of the public and non~public

classroom teachers whose classes participated in the project.

Previous Evaluation Findinge

Evaluations of this project in prior years indicated strong concurrence
on the part nf teachers, parents, and pupile that the Naturalist Project was
of considerable value in widening the learniing experiences of disadvantaged
children outside the confines of the regular classroom. Since the main
rationale for this project was that children from economically deprived
homes did not have the opportunity to participate in outdoor axperiences
28 did more fortunate children, the 1969-1970 evaluation sought to determine
1f claserooms in Title I schools were participating in significantly more
outdoor experiences than were classrooms from non-Title I schools. The

findings indicated that they werae.

ALY

219




Current Evaluation Findings

A questionnaire was sent to 67 public school teachers and to 25 noan~publi

school teachers whose classes participated in the project.

Fifty-seven public

school teachers completed and returned the questionnaire and 17 non-~publis

achool teachers responded, for a total response return of 80%,

Objective 1

85% of the classroom teachers
will respond to a survey given
after the field tiip, stating
that the children were more
interested in the natural
enviromment after the trip
than before the trip.

Findings: 85% of the teachers who
responded to the questionnaire
after the field trip stated that
the children were now more interest
in the natural enviromment than the
were before the trip.

Obijectiv. : 2

3
50% of the classroom teachers
will respond that the content
covered by the Naturalist
project was relevant to the
material being covered in the
classroom at that time.

Result: The objective was mete.
Findings: 85% of the responding

teachers indicated that the content
covered by the project was relevant
to the material being covered in
their classroom= at that time.

Result: The objective was met.

Conclusions

The Naturalist project successfully accomplished both of its stated

Obj ectives.

From the wvolunteer commente included on the questionnaires

by a number of teachers, it appears this project is especially valuable

and relevant to the lower primary grades, especially the 1st and 2nd grades.

The project was given a good evaluative rating.



DIAGNOSIS OF INSTRUCTIONAL NEEDS
THROUGH PRIMARY TESTING
GRADE LEVEL: K-
NUMBXR OF PUPILS: 8,182
PROJECT BUDGET: $27,627.00

STAFF: 1 Testing Specialist
1 Clerical®

SCHOOLS INVOLVED:

A1l Title I ESEA Public
Elementary Schools

Project Operation and Control
Division of Planning and Long-Range Development
Title I Office

#Part Time
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DIAGNOSIS OF INSTRUCTIONAL NEEDS THROUGH PRIMARY TESTING

... to provide primary school teachers with measures
which indicate academic strengths and weaknesses of
pupils regardless of particular curricuium programs

and methods ,..

Population

Special diagnostic tests
were administered to the several
groups of pupils in the ESEA
Title I elementary schools. Co~
operative Primary Tests were
administered to all pupils in
grades P2 through P8, The Start
Test was administered to 2
selected sample of pupils in
Specisl {indergarten. Reading
tests were administered to a
sample of pupils selected for
Reading Centers in grades 2 and
3. The Boehm Test of Basic
Concepts was administered %o a
selected sample of kindergarten
project pupila in the Languag
Development Project. .

L T PN
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Description

In September of 1970, the
following tests were administered:
1) The Start Test to a selected
sample of Kindergarten pupils, 2)
The Boehm Test of Basic Concepts
to a selected sample of kindergarten
project pupils in the Language
Development Project, 3) The Clymer~
Barrett Pre~Reading Battery to
idencified pupils enrolled in
designated Reading Center classes.

In May of 1971, the Cooperative
Primary Tests were administered to
primary puplls. Level 12 of the
test was taken by pupils in Pl to
P4, and level 23 was taken by P5
and P8 pupils.

Testing results were returned
to appropriate personnel in the
form of listings, frequency distri-
bution, and item performance
reporia.

An analysis of needs was &also
formulated for each Title I school
znd for the total Title I school
population. These reports consistad
of 1) an explanation of the tests
and the skills measured by each
subtest, 2) a discussion of the
nature and purpose of the tests,

3) an explanation and illustration
of measures of central tendency,

4) instruction in interpretation
and use of percentile rank profile
charts, 5) instruction in interpre-
tation of printed data reports, and
6) an analysis of group performance
on the asparate subtests,



Objectivss Evaluated

Before the end of the project:

1.

3.

Lo

The testing specialist will formmlate need analysis reporis
based upcon the administration of:

- Cooperative Primary Tests in May, 1971, to ail pupils
in grades P2 through P8 in the eligible ESEA schools

-~ the Start Test in September, 1970, to a salected sample
of Special Kindergarter pupils

- the Clymer—Barrett Pre-Reading Battery in September, 1970;
to a sample of pupils selected for reading centers in
Grades 2 and 3

~ the Boehm Test of Basic Concepts to a selected sample oZf
Icindergarten progect pupils in the Language Developreirt
project,

Selected Title I project supervisors will respond to a survey that
information in the needs anglysis report is relevant to the building
of future Title I programs and behavioral objectives.

Teachers and principale in Title I elementary schools will respond
to a survey that information in the needs analysis report is
relevant in diagnosing individuai and group instructiocnal needs

of disadvantaged pupils,

The curriculum specialists will respond to a survey that the

information in the needs analysis report is relevant to the
tuilding of curriculum snd behavioral objectives.

Previous Evaluation Findings

The majority of K-4 teachers and administrators in Title I elamentary

schools folt that the item performance analysis and information givem in

previous years by the project regarding test results had been useful in

analyzing academic strengths and weaknesses of pupils.
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Current Evaluation Findings

Ob;jective_ 1

The testing specialist will formulate need analysis revports
based upon the administration of the Cooperative Primary
Tests, the Start Test, the Clymer-Barrett Pre-Reading
Battery, and the Boelm Test of Basic Concepts.

Evaluation Procedures: The Findings: Feedback of testing
evaluator checked on the progress information was given during the
and dissemination of need analysis project. A formal report will be
reports, glven to the project and schoeol

staffs in September, 1971,

Result: The objective was met.

Objective 2

Selected Title I project supervisors will respond to a survey
that information in the needs analysis report is relevant to
the building of future Title I programs and behavioral

objectives,
Evaluation Procedures: Title I Findings: All four Title I project
project supervisors whose pupils supervisors involved in the testing
were tested were asked to comment indicated that information in the
on the relevancy of the test needs analysis report was relevent
information for building future to the building of future Title I
Title I programs, programs and behavioral objectives.

Result: The objective was met.
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Objective 3

Teachers and principals in Title I elementary schools will
respond to a survey that information in the needs analysis
report is relevant in diagnosing individual and group
instructional needs of disadvantaged pupils.

Evaluation Procedures: All Title
I principals were asked to comment
on the relevancy of the testing
information to the diagnosis of
individual and group instructional
needs.

Findings: 76% of the 21 principals
in Title I elementary schools re-
sponding to the survey indicated
that information in the needs
analysis report was relevant in
diagnosing individual instructional
needs of disadvantaged pupils.

81% of the principals indicated
that information in the report was
relevant in diagnosing the group
instructional needs of disadvan-
taged pupils. 42% of the 151
teachers who had received a copy
of a needs analysis report indicated
that the information in the report
was relevant in diagnosing indivi-
dual instructional needs of
disadvantaged pupils and 59% of the
teachers indicated that the infor-
mation was relevant in diagnosing
group instructional needs of
disadvantaged pupils.

Result: The objective was met
since the majority of principals
and staff responded favorably.

Objective 4

The curriculum specialists will respond to a survey that the
information in the needs analysis report is relevant to the
building of curriculum and behavioral objectives.

Evaluation Procedures: Four curs
riculum specialists in the
academic areas tested were asked
to0 comment on the relevancy of the

testing information to the building
of curriculum and behavioral objsc-—

tives.

Findings: A1l of the curriculum
specialists responding to the

survey indicated that the infor-
mation in the needs analysis report
was relevant to the building of
curriculum and hehavioral objectives.

Result: The cbjective was met.
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Conclusions
The project succeeded in meeting all of its four stated objectives. The
data supplied by this project have given teachers information which is
relevant to the strengths and weaknesses in certain skill areas of their in-
dividual classes. The information, while serving as an effective vehicle for
planning necessary class instruction, has also been of value in setting up
behavioral objectives and curriculum for subsequent programs. The project was

given a good evaluative rating.
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ADAPTED RECREATION FOR HANDICAPPED CHI[.ZREN

GRADE LEVEL: K-Post High Schocl
NUMBER OF PUPILS: 200
PROJEGT BUDGET:  $36,622.00

STAFF: 3 Program Direciors
3 Activity Specialists
23 Activity Leaders
3 Building Engineers
1 Secretary

- PROJECT OPERATION AND CONTROL
Division of Municipal Recreation and Adult Education
Title I Office




ADAPTED RECREATION FOR HANDICAPPED CHILDREN

»es to meet the individuzl and group recreationzl

? a ent. . vairally
needs of mentally, physically,

3 w1
and multiple-~

handicapped and emotionally disturbe.” children ...

Population

The project served children
who were physically handicapped,
retarded, deaf, and emotiocnally
disturbed. The children ranging
in age fram 6 to 19 years were
elementary, Jjunior high, secondary,
ungraded, orthopedic, and retarded
home instruction pupils, or pupils
too severely handicapped for any
tyve of formal instruction.

Description

Project personnel identified
student needs and grouped pupils
according to type of handicap and
grade level. Groups met for 23
hours one day & week at six locations.
To achieve the major goal of whole
child improvement, emphasis was
vlaced on motivation to achieve,
social awareness, oral expressiocii,
and work study skills, Activities
to accomplish these goals consisted
of the following: High Organized
Games, Low Organized Games, Physical
Fitness Activities, Marching and
Calistnenics, Dances and Club Or-
ganizations, Swimming and Water Play,
Arts and Crafts, Musical Activities,
Table Games, Outdoor Education.



At

2.

L.

Objsctives Evaluated
the end of the project:

62.45% of the retarded children will have improved their
mobility competence as measured by the Kenmedy Specizl Fitness
Test for Retarded Children.

66% of the physically and multiple handicapped will have

improved their manual dexterity as measured by a staff devised
check list,

65% of the physically handicapped children will have improved
in self-image as determined by staff observation.

91% of the physically handicapped pupils will have improved in
socigl interaction as evidenced by staff observation.

Evaluation Procedures

A parental guestionnaire was developed to determine parental attitude

toward the project and to give parents an opportuiity to express their

feelings as to the benefits of the project to their child., Improvement in

mobility, manual dexterity, language, self-image, and social interaction was

determined by using a check list which was completed by activity specialists,

A limited number of pupils were given the Kennedy Special Physical Fitness

Test to determine improvement in their mobilityg competence, and manual dexterity.

Previous Evaluation Findings

All past evaluations revealed that both staff ané parents had positive

reactions and a high regard for the project.
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Current Evaluation Findings

Objective 1

62.45% of the retarded
children will improcve their
mobility as measured by the
Kennedy Special Fitness Test
for Retarded Children.

Findings: All of the children tes:
showed improvement i.. scores or. the
Kennedy Special Phys® szl Fitness
Test.

Result: The objective was met.

Objective 2

66% of the physically and
multiple handicapped children
will improve their manual dex-
terity as measured by a staff
devised check list.

Findings: 75% of the children showe<
improvement in manual dexterity as
measured by manual dexterity com-
petence check list.

Result: The objective wag metb.

Obijective 3

65% of the physically handi- Findings: 79% of the pupils improved
capped children will improve in in self-image and 76% improved in
self-image and language competency language competency according to starf
as determined by staff observation. obgervation as indicsted on the locally

devised check list.

Result: The objective was met.

Objective L

91% of the physically handi- Findings: 83% of the pupils showed
capped children will improve in improvement in social interaction
social interaction as evidenced by according to recorded staff observa-

staff observation.

tions on the social interaction
improvement check list.

Result: The objective was not met.

-
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Conclusions

While this program succeeded in meeting three of its four objectives, it
was interesting to note that the response of parents toward the contribution
of this project regarding child improvement was very positive. Breaking
the vicious circle of disability promoting inactivity, and inactivity re~
inforcing disability, seems to be a primary benefit of this project. Parents
repeatedly indicated that the child's experiences in this project have promoted
growth and motivated activities that had never been an integral part of his
pre-project life. The project, therefore, seems to be contributing greatly

toward improvement of the whole child.
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FRE-SCHQOL DEVELOPMENTAL ACTIVITY

CHRONOLOGICAL AGES: 3~7
NUMBER OF FUPILS: 16
PROJECT BUDGET: $9,132.00

STAFF: 1 Program Director
3 Activity Leaders
1 Testing Specialist
3 Attendants
1 Building Engineer
1l Secretary

PROJECT OPERATION AND CONTROL
Division of Municipal Recreation and Adult Education

Title I Office
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PRE-SCHOOL DEVELOPMENTAL ACTIVITY

... 1o provide developuental activities for
mentally retarded, physieally, and mltiply
handicapped children ...

Population Description

This project served pre-school The project operated at Holler
and early elementary handicapped Park and concentrated on the develop-
children up to eight years of age. ment of four basic areas: gross
One or both parents agreed to motor skills, fine motor skills,
participate in the project. This language competence, and social and
parental involvement extended the emotional adjustment.
project into the home and atiempted Developmental activities were
to provide more continuity in the conducted on Saturday, beginning in
rearing of the handicapped child. October and continuing for 33 weeks.

Parents were invited to sessions
condv-ted by the staff during the
school year. During these meetings
parents were informed of the materials
and therapeutic techniques available
as well as the underlying philosophy
of the project.
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Objectives Evaluated
At the conclusion of the project, parents of children emrclled in the
program will indicate that adequate information was given to them to incirease

their knowledge and improve their child rearing practices.

Evaluation Procedures
A questionnaire sought to determine the extent of parent involvement in
program activities and the extent to which the project provided new techniques
and skills to enable the parents to better care for the needs and development
of their chiidren,

Previous Evaluation Findings
Evaluations of the project in the past indicated that both staff and
parents had a positive perception of the outcome of the project. A r.umber of
parents added unsolicited commants that indicated continuing high regard for
the project.

Current Evaluation Findings

Of the 16 questionnaires sent to parents, six were returned; all cf which
indicated that their parents had been invited and had accepted an inviiation
to visit the school to witness their child's participation in the project.
The parents also indicated that they had been advised by the school staff of
the philosophy and aims of the project and had been supplied with information
and techniques which were helpful to them in the development of a program of
home activities for their child,
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Conclusions

This project was in its developmental stage for the current academic year.
Appropriate physical fitness tests and appropriate performance levels for
handicapped children will be obtained so that next year's project will have
better measures of success concerning pupil growth in mobility and manual
dexterity. The gquestionnaire sent to parents tnis year indicated a lack of
parental interest in the project since only six of sixteen parents returned
the instrument., FParentai interest in the project would seem to be an important

area in which project personnel should concentrate next year.
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TWO MODEL ELEMENTARY RESQURCE CENTERS

GRADE LEVEL: K-8
NUMEER OF PUPILS: 1,570
PROJECT BUDGET:  $19,595.00

STAFF: 1 Iibrarian - Media
Specialist

SCHOOLS INVOLVED:

LaFollette
Viean

PROJECT OPERATION AND CONTROL
Division of Curriculum and Instruction
Title I Office




TWO MODEL ELEMENTARY RESOURCE CENTERS

«s+ to provide an appropriate enviromment in which to study ...

Description

Two resource centers were in operation in two elementary schools as a
pilot project. These centers were staffed by teacher aides provided under
state funds, used Title II materials, Title I equipment, and were supervised
by a Title I librarian - media specialist. The resource centers provided
additional and different study places, audiovisual aides, and print and non-
print materials,

The elementary resource centers served entire classes as well as individual
pupils and small groups. Instructional materials were also used by teachers.

A series of three Saturday morning inservice workshops were held in
October, 1970. At the first session, teachers and teacher aides were instructed
by the curriculum specialists from the Department of Elementary and Secondary
Education in the use of specific materials available in the resource centers.
At the second session, supervisory staff members of the Department of Instruc-
tional Resources presented techniques of producing and using materials., At
the third session, offered to teachers only, an elementary school Principal
and a state university audiovisual director led discussions on the philoso-~
phical bases for resource centers and their piace in education today and in
the future.

The librarian - media specialist developed an outline for a television
inservice workshop series to be used in the future in this project or similar

programs.
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Objectives Evaluated
At the end of the academic year:
1. Pupils will have entered the instructional resource center on
an average of at least 10 times during the school year for
the purpose of using its materials and services as measured
by center attendance records.
2. All of the classroom teacners will have used some of the
materials in the center for their classroom teaching as
measured by a teacher questionnaire.
3. Over 50% of the teachers will jndicate a positive attitude toward
the resource center as measured by a teacher questionnaire,
Evaluation Procedures
Each center maintained a record of the attendance of pupils and teachers
and of the circulation of both print and non-print materials in the centers.
A questionnaire was sent to L) classroom teachers at the two project
schools asking them to respond to questions concerning the velue of the center
for their pupils and for the types of materials used by pupils and teachers,

the value of the inservice workshop sessions, and suggested improvements in

the center opexration.

Current Evaluation Findings

Objective 1

Pupils will enter the resource Findings: Pupil use of the resource
center on an average of at least centers numbered 30,843 visits for
10 times each during the school a per pupil average of 19.6 vieits,
year for the purpose of using its ‘
materials and services as measured Result: This objective was met.

by center attendance records.
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Objective 2

All of the clasarcom teachers Findings: A1l of the classroom
will use some of the materials in teachers used some of the materials
the center for their classrcom in the center for their classroom
teaching as measured by a teacher teaching.
questionnaire,

Result: The objective was met. AN

Objective 3

Over 50% of the teachers will Findings: 66% of the clam=rovom
indicate a positive attitude toward teachers felt *nzt the rescurce
the resource center as measured by center extende.. :xnd reinforced
a teacher questionnaire. clazsroom learm==g to a great extent,

and 57% said thas it had bvenefited
their pupils to 2 zreat d-tent.

Result: This zt;jertive was mest.

Thirbyéthree of the fourty-four regular classroom teachers assigned to
the two project achools responded to a questionnaire concerning their perceptions
of the resource center and its value to thamselves and their pupils. Nineby—
seven percent of the teachers said that they were able to obtain information
or materials they were seeking from the center staff, Eighty~five percent of
these 71% felt that the workshop was very helpful, and 29% said that it was
somewhat l.elpful, .

Teachers were asked to check the types of instructional materials used by
themselves and by their puplls. Reference books and materials, library books,
and filmstrips were used by at least 93% o’ the teachers and 60% of the pupils.
Suggested changesz in the rescurce center included a definite time schedule for
ase of the center by individual classes, the-exbension of hours ‘for after school
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pupil use, installation of carrels for individual study, and additional materials

for the development of wvocabulary, mathematics, science, and rhonics skills,

Conclusions
All three objectives evaluated were accomplished. The centent of these

objectives and their accomplishment gave this project a good evaluative rating.
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SUPPCRT SERVI
GRADE LEVEL: K-12
NUMBER OF PUPIIL.3: A1l Frojesis
PROJECT BUDGET: $57,883,00
STAFF: 1 Project Director
1 Supervisor-Graphic Arts Productiont
1 Supervisor-Audiovisusl Resources¥
1 Media Specialist
2 Clericalis®
SCHOOLS INVOLVED:

A1l Title I ESEA Schools

PROJECT OPERATION AND CONTROL
Division of Curriculum and Instruction
Title I Office

#Board Funded
#%0ne 50% Board Funded
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INSTRUCTIONAL RESOURCES SUPPCRT SERVICE

eee Lo enrich school programs through the
addition of audio-visual equipment and in-
structional materials ...

Descripticn

This project was divided into
three components: the design and

Population production of audio-visual materials,
inservice training sessions, and the
The Instructional Resources procedure and maintenanco of audio-
Support Service Project served all visual equipment.
phases of the Title I Program The project personnel designed
operating in public and non-public and produced audio-visual materials
schools. to be used by Title I personnel in

working directly with children in
Title I projects and in disseminating
information concerning the projects.

Inservice training sessions were
developed to assist teachers in the
classroom use of new audio-visual
media.

The procurament and msinteance
of audio-~visual equipuent was a
continual operation for project staff,
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Objectives Evaluated
Throughout the academic jear, $2% of the requests for service will be

answered.

Evaluation Procedures
A lZeting of requests for production of audio~visual materials and
procurement and maintenamce oI audio-visual equipment, which were received

and filled. was maintained during the year.

Carrent Evaluation Findings

Objective 1

90% of the requests for Findings: All of the requests for
services will be answered, gervices were answered.

Result: The objective was met.

Component l:
Audio~visual Materials

The Department of Instructional Resources, through its design and pro-~
duction facilities, made available a number of services and materials during
the 1970-1971 school year. An artist produced some 50 covers and assorted
art materials for curriculum guides and reports in the various Title I projects.
He was involved in producing illustrations for transparencies, kodaliths, and
slides.

Photographic services produced 2,500 2 x 2 slides, 3000 feet of 16 mm black
and white and color film, and approximately 100 kodalith negatives which were
used in the preparation of printing plates. About 2,000 overhead transparencies

and 3,000 acetate slides were produced,
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Component 2:
Inservice Traizi-r.

The first o © : ries of four television inservice workshop programs called
Using Technologr. . == Equipment was developed and used during the 1968~1969
school year. Thi: —~:zram, describing the operation and care of audio-visual
equipment, was pra.zied in 1969-1970 to 61 Title I teachers. This inservice

workshop program :=r>< ved a national award in the DAVI-EBEC competition in
May, 1970, as one <! “me ten top educational programs in the United States.
During the 1%~ " 70 school year, a second television inservice workshop

program entitled U:. : Technology: The Materials was developed and presented

by instructional resources personnel to 66 Title I teachers. These two
television inservice workshop programs have been telecast by the State Department
of Public Instructior through the facilities of Station WHA in Madison.

During the 1970-1971 school year, work continued on the third television

inservice workshop program Using Technology: Audio and Visual Principles.

It is to be presented :n fall, 1971, together with a re-run of the first program,

Using Technology: Th= Equipment.,

Component. 3:
Procurement of Equirment

Under this segmemt of the Instructional Resources Project, assistance was
given to Title I personnel in the selection, ordering, distribution, maintenance,
and replacement of audio~visual equipment. Uncommitted equipment was reallocated
to new or expanded Title I projects, and information was given to the supervisory
staff regarding the availability of new audio-visual equipment. Loan service
of 16 mm films to Titls I schools was also provided by the Milwaukee Public

Museum.




In addition, this component provided for the maintenance of 2h accurate
inventory of equipment, processing of theft and vandalism repOrts, and replace-
ment of stolen or vandalized zudio-visual equipment. Summe 8t0tz8e of non-

public school Title I equipment was provided under this combonent,

Conclusions
The Instructional Resources Support Service Project met a1} the requests
it received, This project functioned as an excellent facilipatPr for all
Title I projects so that these pruvjects were able to carry out thelr proposed

intent., An evaluative rating of good was assigned to the proJeCt.




Non-Public School Services

1. Hcomes Por Neglected and Delinquent Children

a, Cedarcrest Girls Residence

b, St., Aemilian Child Care Center

c., Jewish Family and Children's Service
d. Lakeside Children's Center

e, St. Charles Boy's Home

f. St. Rose's Home for Girls

g St. Joseph Home for Children

1. Cliniecal Teacher
2, Industrisl Education

2. Title I Services to Non-Public Schools

Q ~ ~233=~
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CEDARCREST GIRLS RESIDENCE
Reading Center Program
CHRONOLOGICAL AGES: 13-17 years
NUMBER OF PUPILS: 30
FROJECT BUDGET: $11,341.00
STAFF: 1 Reading Center Teacher

PROJECT OPERATION AND CCWTROL
Division of Curricuvium and Instruction
?itle I Office
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CEDARCREST GIRLS RESIDENCE

evs L0 increase reading and oral
and written expression ...

Population

Adolescent girls with
behavior problems participated
in the reading center »rogram.
These girls had been cammitted
by the courts for a period of
two years after having been
adjudged delingquent. Reading
was the greatest educational
need for the majority of girls
as determined by test results
and by teacher, social worker,
and psychiatrist observation.

Description

A reading center program was
conducted for residents of the '"home,"
Its main objective was to increase
reading achievement and improve oral
and written expression. Classes,
which met daily for a AS-minute
period, used a variety of library
books, games, workbooks, and audio-
visuval materials with high interest
level and reading level commensurate
with the pupil's reading achievemnent,
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Objectives Evaluated

At the conclusion of the project:

1. 50% of the pupils participating in the reading center will
have gained five months in reading ability as measured by
the California Reading Test.

2. 30% of the pupils in the reading center will have exhibited
improvement in oral and written expression as measured by
individual pupil logs maintained by the project teacher.

3. 50% of the pupils in the reading center will have shown
improvement in listening as evidenced by their ability to
successfully follow a six-step task played on a tape
recorder,

4. 50% of the pupils in the reading center will have reported
to the reading centes on time and remained in the classroom
for the entire period as measured by individuval attendance
graphs.

Evaluation Procedures
The California Reading Test, Forms W and X, was used as a measure of
reading improvement. The project teacher maintained individuval pupil logs
in order to ascertain improvement in oral and written expression. Improvement
in listening acuity was measured by means of a six-step procedure played on

a tape recorder. Individual attendance graphs were also maintained.

Current Evaluation Findings
Cbjective 1

50€ of the project parti- Findings: 34% of the pupils gained
cipants will gain five months five months or more in reading
in reading ability as measured ability on the California Reading
by the California Reading Test. Test.

Result: The objective was not met.
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Objective 2

30% of the project parti-
cipants will exhibit improvement
in oral and written expression
as measured by individual pupil
logs maintained by the project
teacher,

Findings: 50% of the participants
exhibited improvement in oral

and written sxpression as measured
by indiv'dual pupil logs.

Result: The objective was met,

Objective 3

50% of the pupils will show
improvement in listening as
evidenced by their ability to
successfully follow a six~step
task played on a tape recorder.

Findings: 45% of the pupils showed
improvement in listening as evi-
denced by their ability to
successfully follow a six-step
task played on a tape recorder.

Result: The objective was rot met.

Objective 4

50% of the participankhe
will report to the reading oenter
on time and remain for the entire
period as measured by individual
attendance graphs.

Fin g: 56% of the psrticipants’
reported to the reading center on
time and 67% remained for the
entire period as measured by in-
dividual attendance graphs.

Result: The objective was met.

Conclusions

The project successfully met two of four objectives. The greatest

strengths of the project were samall class size and materials designed for

reluctant. readers. It was recommended that there be more reading materials

available dealing with black culture and the inner-city.
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ST. AEMILIAN CHILD CARE CENTER
Clinical Teacher Program

CHRONOLOGICAL AGES: 6-13 years

NUMBER OF PUPILS: 42

FROJECT BUDGET: $9,943.00

STAFF: 1 Clinical Teacher

PROJECT OPERATION AND CONTROL
Division of Curriculum and Instructicn
Title I Office
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g2, 4FMILIAN CHILD CARE CENTER

ees ¥ AQcrease creative and aesthetic
RrPwrh through art media ...

Population

Resident boys at tpN prjRgry
and elementary lsvels pgRtiuihated
in the project. These vQyﬁs often
neglected in their own U\Ay and
Placed with court approyl), pave
educational and emotiong- Prohleuns,
This home acted as a trgQyAgyt
center with psychiatric (pArfing,
casework, health servicg. Ayd
recreation programs.

Description

A clinical program was designed
to meet the emotional and academic
needs of the boys. Activities were
provided in the areas of library
usage and arts and crafts. Scheduled
periods and free periods were
allocated to each class in both the
library and art program. Structured
and free activities provided for
individual differences, prcomoted
creative and social growth, and
helped the participants achieve
some measure of personal success,

In order to stimulate pride in com-
pleted art work, the children's work
was displayed in various areas of
the child care center., Approximately
60% of the time was devoted to the
art program while the remaining 40%
was directed 1n the library area.



Objectives Evaluated

At the end of the project:

1. Most of the project pupils will develop an awareness of
proper library conduct and an appreciation for books as
measured by the clinical teacher's perception.

2. Most of the project pupils will show improvement in
creative and aesthetic growth through art media as measured
by the clinical teacher's perception.

Evaluation Procedures

The clinical teacher maintained a record of observations as to the

development of proper library conduct and appreciation for books by project

pupils. In addition, teacher perception of creative and aesthetic growth

through art media was obtained by means of a pupil check list.

Current Evaluation Findings

Objective 1

Most of the project pupils
will develop an awareness of
proper library conduct and an
appreciation for books us measured
by the elinical teacher's per-
ception.

Findings: 85% of the project pupils
developed an awareness of proper
library conduct and an appreciation
for books as messured by teacher
perception.

Result: The objective was met,

ObJjective 2

Most of the project pupils
will show improvement in creative
and aesthetic growth through art
media as measured by the clinical
teacher!s perceptiui.

Findings: 85% of the project pupils
showed improvement in creative and
aesthetic growth through art media
as perceived by the clinical teacher.

Result: The objective was met.
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Conclusion
The project successfully met both of its obJjectives. The greatest strenghh
of the project seemed to be the feeling of success experianced by the boys
in the art phase of the project. Recommendations for fubturse improvement
emphasized the involvement of parents as aides in order to give them more

insight into the methods of handling the problems of the project pupils.



JEWISH FAMILY AND CHILDREN'S SERVICE
Tutorial Reading Program
CHR:NOLOGICAL AGES: 7-19 years
NUMBER OF PUPILS: 7
PROJECT BUDGET: $5,130.00
STAFF: Z part-time Reading Teachers

PROJECT OPERATION AND CONTROL
Division of Curriculum and Instruction
Title I 6ffice




JEWISH FAMILY AND CHILDREN'S SERVICE

vee L0 inurease oral and written expression ...

Population Description
Pupils were housed in two tutorial reading program,
residences and attended nsighborhood conducted at eacli of the two
public schools. All pupils had residences outside of regular
academic, social er psychological school hours, was designed to
problems. Reading was the greatest supplement and enrich the regular
area of educational need as de~- school program by providing a
termined oy test results and staff variety of materials and individual
observations, help t» the participants.
~2llym
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Objectives Evaluated
At the conclusion of the project:
1. 50% of the pupils will be reading at grade placement as
measured by the California Reading Test or Metropolitan
Reading Tests,
2, Pupils will show an increase in oral and written expression
as measured by weekly records of oral eesponses and written
assigmments maintained by the reading teachers.
Evaluation Procedurss
At the end of the year, the Mctropolitan Reading Tests, Word Knowledge,
Word Discrimination, and Reading subtests, were administered to the elementary
pupils and the California Reading Voecabulary and Comprehension subtests wero
given to the sacondary pupils. An average reading grade equivalent score for
each pupil was caleulated and coupared to his actual grade placement., Weekly
records of oral responses and written assignients were maintained by the

. reading teachers,

Current Evaluation Findings

Objsctive 1

50% of the pupils will Findings: None of the participants
be reading at grade placemeat were reading at grade placement as
as measured by the California measured by.the California Reading
Reading or Metropolitan Reading or Metropolitan Reading Tests,
Taests,.

Result: This objective was not met.




Objegtive 2

Pupils will show an increase Findings: All participants showed
in oral and written expression as an increase in oral and written
measured by weekly records of oral expression as measured by weekly
responses and written assignments records maintained by the reading
maintained by the reading teachers. teachers.

Result: This objective was met,

Conclusions
The project met one of two objectiv~s. The greatest sirength of the
project was its flexibility in the scheduling and the support provided by the
one~to-one pupil-~teacher ratio. Coammunication betireen project personnel and

the home staff was an area which needed improvement,




LAKESIDE CHLLDREN'S CENTER
Teacher Aide Program
CHRONOLOGICAL AGES: 8-15 years

NUMEER OF PUPILS: 28
PROJECT BUDGET: $5,618.00
STAFF:

1 Paraprofessionsl Teachexr Alde

FROJECT OPERATION AND CONTROL
Division of Curricwluw: and Instruction
Title I Office




LAKESTDE CHILDREN'S CENTER

eee to develop pupil work-study skills ...

Population

Project participants were
severely emotionally disturbed
children who were unable to adjust
and achieve in the regular school

setting.

B,

Description

A paraprofessional provided a
tutorial program for individuals or
small groups of children. This pro-
gram extended the prineiple of in-
dividualized instruction by helping
pupils complete teacher assignments
and freeing the teacher to work
with individuals.



At
1.

2.

3.

ke

Objectives Evaluated
the end of ithe project:
Mot of the children will be able to work indzpendently with
a minimum amount of help after instruction by the teacher as
perceived by the teacher aide.

Most of the children will be able t» compiete assignments in
accord with the teacher's expectations,

Most of the children will request academic help from the
teacher whnen necded as evidence of their desire to achieve
as perceived by the teacher aids,

75% of the children will have improved six months or more
in reading ability as measured by standardized tests.

Bvaluition Procedures

The Stanford Achisvement Reading Test (Form W) was administered to project

pupils at the beginning and the close of the school year. Grade equivnlent

scores were compared to pretest scores, and difference scores in grade

equivalents were computed.

Records wers raintained by the teacher regarding completion of assigmnments,

requestes for academic help, and pupil ability to work indepsndently with a

minixmum amount of help,

Current BEvaluaticn Findings

Most of the childrem will Findings: 71% cf the children were
be able to work independently with able to work independently with a
& minimuwn amount of help after minimum amour™ of help after instruc-
instruction by the teacher as tion by the teacher.

perceived by the teacher aids.

Reoault: This objective was met.




Objective 2

Mest of tvhe chiidi:an +wriili
be able to couwplete cuoljymants
in aeccord “ith the tezcheris
expechbations.

Findinzs: 61% of the children were
&ole To complsete assignments in

e cord witn the teacher's expectations.

Objective 3

Most of the ¢ilidren 7511
request academic help from the
teacher when needed &s evidence
of theirxr dosire to achieve o3
perceived by the teacher aide.

Regult: This objective was met,
Findinzg: 8&2% of the children re~

quested academic help frcem the
teacher when needed as evidence of
vhelyr desdire to achisve,

Objective 4

75% of the children will
improve six monthg or more in
reading ability as measured by
stardardized tests.

Resulv: This objective was meb.
Finddings: 50% of the children im-

oroved gix months or more in reading
ability as neasured by standardized
Sesta.

The project successfally accamplished three of its four objectives.

Reguld: This objective was not met.
Conclusions

The

grectest contribution of this puojest was that it aliowed teachers to devote

more time and energy to working with individusl children.

g
"‘:§;

vy
%!
>

o s

=250~

Gl e
208



O

ERIC

Aruitoxt provided by Eic:

‘Ef‘, ml“&""'“ BOMSY BGYA

Gliriees Wencher Progrd

=5 VErS

CRRCSOLLTANCAL G833

£
RGEER CF PUSLS: i
. FROJECT BUDEET: $95049,00
STAFF: L Ciimiezl Teacher

PROJBCT C FRATION AND CONTROL
Divigicn of Curricwiuan and Tnetruchbion

4 PR

Pitlie L Cifice

=25)

£ a.,v?.o‘% :



ST.

CHARLES BOYS HOME

eno 1o develop ba-Sic Skills in
reading and arithmeticee.

Population

The participants were adoles—
cent boys, who were severely
disturbed, educationally rstarded
end lacked motivation to achieve.
These boys had been placed by
court order and were assigned to
tlie premises for all activities
including sducation.

Description

The clinical teacher program
was an extension of the "home's®
total educational program and in-
volved eclasses of two to six boys.
Basic skills in reading and arith-
metic were stressed as well as
ork-s-udy. Activities included
field trips and were generally
project-~oriented, In addition to
instruction in basic skill areas,
the program stressed improved
relationships and motivation o
achieve. Title I ESEA funds were
used to supply the reading center
with materials and equipment.



At
1.

3.

Objestives Evaluated
the end of the project:
Moct of ohe pupils will have gained one month in reading achieve-

ment for every month in the project as measured by Reading subtests
of the Iowa Tests of Basic Skills or Wide Range Achieveameni Tests,

Most of the pupils will have gained one morth in arithmetic achieve-
ment for every month in the project =s measured by the Wide Range
Achievement Arithmetic subtest.

Most of the pupils will have exhibited jmproveaent in motivation

to achieve, work-study skills, and social and sducational aware-
ness as measured by teacher observation.

Evalugtion Procedures

The Wide Range Achievenent Reading and Arithmetic subtests were given

as measures of reading and zrithmetic improvement. The projsct teachaw

maintained individual pupil records as to participant's motivation to achieve,

work-~hudy skillia, and social and educational awareness.

Current Evaluation Findinges

Oblective 1

Most of the pupils will have Findings: 73% of the boys gained
gained one month in reading at least one month in reading achieve-
achievement for every month in ment for every month in the project
the project as measured by the as measured by the Readinz subtest
Reading subtest of the Wide Range of the Wide Range Achievement Teats.

Achievement Tests.

Result: The objective was met.




Objective 2

Most of the pupils wilili have
gained ons month in arithmetic
achievenant for every month in
the project as measured by the
Wide Range Achievement Arith~—
metic subtest,.

Findings- 78% of the boys galined
at least vae month in arithmetic
achievement for every monbh in the
project as mcasured by the arith-
metic subtest of the Wide Range

Achievement Tests,

Objective 3

Most of the pupils will have
exnibited improvement in moti-
vation to achieve, work-study
skills, and sociel and educa-
tional awaren.ss as measured by
teacher observaiion,

Regult: The objective wes ms’ .
Findings: 100 of ths boys wera

nerceived o be more motivated to

achieve; 828 improved in educatiocn~
al awareness, and 70% improved their
work=-study snilis.

Result: Ths objective was met.

Sonclusions

The project successsefully acccomplished all three of its objectives.

Individualized instruction was seen as the greatest strength of the project.

The recommendation was made that a behavior modification system be established

for next year's project.




ST. ROSE'S _HOME FOR GIRLS
Clinical Teacher Prougram

CHRONOLOGICAL AGES: 14~17 years

HNUMBER OF PUPTIS: 6

FROSECT BUDGET: $4,292.00

STAFP: 1 Clinical Teacher®

PROJECT OPERATION AND CONTROL
Divigion of Curriculum and Insc¢ruct.m
Title I Office

#Hgplf Time



3T. ROSE’S HOME FOR GIRLS

.es L0 increase social awarens 3, motivation
to achievi, ¢ xl reading ability ...

. Population Description
Purticipants were underachiev- An adjustment remedial program
ing, 3everely emotionally disturbed in a self-contained classroom was
giris, lacking motivation, self- designed to meet individual needs
sontrol, and having low self-coucepts, in reading as well as social aware~

ness and motiveticn to achieve.



S waEa VT e

Objectives Evaluated
At the end of the project:
1. 60% of the project girls will have increased in soclal awareness
as evidenced by attaimment of individual terminal beaavior gezals
as observed by the project teacher,
2. 50% of the girls involved in the project eight months or longer
will be more motivated to achieve as evidenced by an increazse of
tyo levels on the SRA Achievement Sories.
3. 60% of the girls involved in the project six months or longer will
have raised their reading scores two or more levels as recorded
in a student record boock of the SRA Reading Laboratory Series.
Evaluation Procedures
The SRA Achievement Seiies, Form D, Multi-level was given st the beginning
and end of the project. An increase of two levels was used as evidence that
participante had improved their motivation to achieve. Student record books
of the SRA Reading Laboratcry Series were maintained for each puéﬂ.. A
comparison wac made between pre and post levels.
The project teacher maintained individual pupil records of participant's

growth in social awareness. These observations were recorded by means of a

pupil check list.

Current BEv. Luation Findings

Objective 1

60% of the project girls will Findingg: All project girls in-
have increcsed in social awareness creased their social awareness as
as evidenced by attairuaent of observed by the project teachcr.
individual terminal behavior goals
as observed by the project teachere. Result: The objective wa3 met.
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Obiective 2

5C% of the girls involved in Findings: 60F »f the girls increas-
the project eight months <.~ ed two levels or mire on the 3RA
longer will be more motivated chicevement Series as eviderce of
to achieve as evidenced by zn a graater motivation to achieve,
inerease of two levels on the
SRA Achievement Series. Result: The objective was met.
Objective 3

60% of the girls invclved in Tiwndings: 83% of the girls raised
the projest six months or longer thx -~ reading scores two or more
will have raised their reading levels as reorded in the student
scores two or more levels as record book of the SRA Reading
recorded in a student record Laboiatory Series.
book of the SRA Reading
Laboratory Series. Result: The objective was met,

Cor.ciusions

The project successfully met all three of its objectives., The greatest
strengths of the project were the flexibility of curriculum and the raprort
between pupil and teacher. Recommendations for future project development
included more time for plamning among staff members and a clear definition
of teacts»r role in relation to pupils, staff, social workers, and child

CAre Wor IerSe.
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ST, JOSKPH HGME FCOR CHILDREN
Clinigal Teacher Program

CHRONOLOGICAL 4GES: 12-17 years
NUMBER OF PUPTILS: 26

PROJECT BUDGET: $ir 247,00

STAFF: 1 Clinical Tescher®

PROJECT OPERATION AND CONTROL
Diviasien of Curriculum and Instructien
Title I Office

#Half Time




ST. JOSEPH HOME FOR CHILDREN

«ee LO cdevelop pupil social awareness,
enotional maturity, and achievement ...

Population

Participants were low achievers,
erotionally disturbed, and immature
socially. Most of the children had
never experienced success nor had
they exhibited acceptable social

behavior.

~260-

Description

An adjustment-remedial program
oriented to pupil needs was designed
to aid the most educationally dis~
advantaged and emotionally disturbed
children in the "home.," Basic skills
in reading and arithmetic were
gtressed as well as activities design-
ed to improve social awareness and
increase emotional maturity.



Objectives Evaluated

At the end of the project:

1. 50% of the project pupils will have improved their reading and
arithmetic achievement as perceived by the project teacher and
based on teacher-made tests,

2. 50% of the project pupils will have increased their social aware-
ness as perceived by the project teacher,

3. 50% of the project pupils will have exhibited increased emotional
maturity as a resuit of reduction in emotional sturess based on

teacher observation

Evaluation Procedures

The clinical teacher maintained individual pupil records as to improvement

in reading and arithmetic achievement. In addition, teacher observations .of

increased social awareness and emotional maturity were obtained by means of a

pupil check list.

Current Evaluation Findings

Objective 1

50% of the project pupils will
have improved their reading and
arithmetic achievement as per-
ceived by the project teacher
and based on the teacher-made
tests.

Findings: 82% of the project pupils
improved their reading and arithmetic
achievenent as perceived by the
project teacher and based on teacher—
made tests,

Result: The objective was met.

Obijective 2

50% of the project pupils will
have increased their social aware-
ness as perceived by the project
teacher.

Findings: 86% of the project pupils
inecreased their social awareness as
perceived by the project teacher.

Result: The objective was net.

~261-
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Objective 3

50% of the project pupils will Pindings: 86% of the project pupils
have exhibited increased emotional increased thelr emotional maturity
naturity as a result of reduction based on teacher observation.
in smotional stress based on
teacher observation, Result: The objective was met.

Conclusions

The project successfully mel all three of its objectives. Strengths of
the project were seen to be small class size, a supportive team effort,
short term goals, and flexibility. An oriemtation for new pupils and the

subject of how to study wes suggested for future project improvement.
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ST. JOSEPY HOME FOR CHILDREN
Industrial Education Program

CHROYNOLOGICAL AGES: 11-16 years
NUzBER OF PUPILS: 31

PROJECT BUDGET: . $1,483.00
STAFF:

1 Industrial Arts Teacher¥®

PROJECT OPERATION AND CONTROL
Division of Curriculum and Instruction
Title I Office

~Part-time




ST. JOSEPH HOME FOR CHILDREN

ee+ to decrease pupil anxiety
through industrial arts activities ...

Populatic.

Pariicipants axhibiled
severe educational retardation,
were emotionally disturbed, and
lacked an awareness of socially
acceptable behavior and a
feeling of accomplishment.

Description

The industrial arts program
was in cperation after school hours
and on Zati .7 normang nd e
cluded both boys and girls. The
purposes of this program were to
provide activities to release anxiety
and tension, to develop woodworking
as a hobby or vocaticnal trade, and
to develop an appreciation for and
a feeling of accomplishment for
finished projects. The specialized
workshop facility was equipped with
funds provided under Title I ESEA
in 1967-1968.
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Cbjectives Evaluated
At the end of the project:

1. Mcst of the project pupils will have completed a minimuam
of thr=e projects during each semester.

2. Host of the project pupils will have shown a release of
high anxiety as a result of participation in the program.

3. Most of the project pupils will have indicated an interest
in industrial arts activities and an appreciation for a
finished product.
Evaluation Procedures
Individual pupil records were maintained by the project teacher as to
the number of prbjects completed by each participant. In addition, teacher

observations of increased interest in industrial arts activities and appre-

ciation for a finished product were obtained by means of a pupil checklist.

Current Evaluation Firdings

Objective 1

Most of the project pupils will Findings: ©64% of the project
complete a minimum ot three projects pupils completed a minimum of three
during each semester. projects during each semester.

Result: This objective was met.

Objective 2

Most of the pupils will show Findings: All project pupils showed
a release of high anxiety as a a release of high anxiety as a

result of participation in the program. result of program participation.

Resuly: This objective was met.




Objective 3

Most of the project purils Findings: All project pupils in-~
will indicate an interest in dicated an interest in industrial
industrial arts activities and artas activities and an appreciation
an appreciation for a finished for a finished product.
product.

Result: This objective was met.

I

Conclusions
The project successfully met all three of its objectives, The greatest
strengths of the project were the opportunity for pupils to gain confidence
in their ability to produce a finished product and the opportunity for pupils
to work with an adult in an informal learning situation. The project could

be improved through the enumeration of more specific goals for pupils.
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TITLE I SERVICES TO NON-~PUBLIC SCHOOLS

FROJECT : NUMBER OF NUMBER OF

SCHOOLS : PUPIIS:
Language Development 4L 80
Reading Center 11 394
Elenentary Guidance 7 150
Social Work Services 10 133
Psychological Services 12 115
Field Trips 10 1,332
Social Improvement 6 629
Clothing Al). schools Eligible 74
Naturalist 6 828
Mobile laboratory 7 61L

GRADE LEVEL: Pre-School~8
SCHOOLS INVOLVED:

Bethlehem Lutheran Martin Luther King
Boniface Community Community
Bruce~Guadalupe Commmnity Michael Community
Emmaus Lutheran St. Stanislaus
Francis Community St. Stephen Lutheran
Holy Ghost Lutheran Sharon Seventh Day
Leo Community Adventist

Urban Day Community

PROJECT OPERATION AND CONTROL
Division of Curriculum and Instruction
Title I Office
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TITLE I SERVICES TO NON-~PUBLIC SCHOOLS

... to develop communication skills in educationally
disadvantaged pupils in non-public schools ...

Population

Eight elemezntary academic
and supportive service Title I
projects were serving non-public
school pupils, Pupil selection
criteria for the non~public school
projects were the same as those
used within the public school
projects. Of the 12 non-public
schools participating in one or
more projects, four were Lutheran,
seven were cowmnunity, and one was
Seventh Day Adventist.

Of the 2,524 pupils enrolled
in the 12 Title I non-public
schools, 604 received one or more
intensive services from Language
Development, Reading Center,
Psychological Services, Guidance,
and Social Work Projects. In
addition, non-public school pupils

participated in the Social Improve-

ment, Clothing, and Field Trips

Projects which were considered non—

intensive projects.

Of the 404 pupils participat-
ing in the intensive Title I
projects, 411 were in grades pre-
school through four., Sixty-seven
percent of the 604 pupils were in
only cne project, 20% were in two
projects, 11% were in three
projects, 1.8% were in four
projects, and ,2% were in five
projects,

£k =

‘”m"“;\: ‘:

2276

Description

Title I personnel serving a
non-public school were either
located in a room rented by the
Milwaukee Board of School Directors
or in one of five trailer class-
rooms loceted on non-public school
property. These trailer classrooms
were specially constructed fer this
use and located semipermanently at
the five schools.

Operation of various projectsa
followed the same procedure in
non-public schools as in public
schools,
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Evaluation Procedures
The number of pupils involved in the Title I projecis was supplied by
project personnel vorking in the non-public schools. Classroom teachers and
acdministrators »f the non-public schools were asked to respond to question-
naires concerning Title I activities in their schools, In addition, principals
were asked to complete a 1970-1971 Title I Planning Survey. Results of this
survey were used in the current evaluation of non~public school Title I

projects and in plamning program operations for the school year 1971-1972.

Previous Evaluation Findings

Non~public schools in the Title I area have been provided service since
the inception of Title I in the spring of 19%6. In the beginning, this
service wes on a limited basis due to the problems of placing public school
personnel on non-public school property.

During the past four years, service has been extended and expanded until
most Title I projects were operating in non-public schools. Thisz included
both academic and supporting services.

A two school sample was selected for the 1968-1969 formal evaluation of
pupil communication skills. Language development and reading skills of pupils
receiving intensive service were compared to the sume skills of pupils not
receiving intensive service. At grode ons, comparison pupils did significantly
better than project pupils on the Listening and Word Analysis subtests of the
Cooperative Primary Tests. There was no significant difference between the
two groups on the Reading subtest of the Cooperative Frimary Tests. Posttest
scores for boﬁh groups were adjusted for initial differences between project

and non-project pupils in IQ, age, Listening and Word Meaning subtests of the
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Metropolitan Readiness Tests. Less than half of the pupil performance on the
Listening and Reading subtests was accounted for by these adjusting variables.
This lack of information tended to reduce the reliability of the findings for
the grade cne pupils. At grade levels two and three, there were no significant
di.fferences between project and comparison pupils in conduct, attendance,
reading grade, language grade, and scores on the Listening, Word Analysis,

and Reading subtests of the Cooperative Primary Tests. Post measures were
adjusted for initial differences between project and comparison pupils in

IQ, conduct, attendance, age, reading grade, language grade, and scores on
the Listening, Word Analysis, and Reading subtests of the Cooperative

Primary Tests. More than half of the pupil performance on the various post
measures listed above was accouﬁted for by the adjusting variables, with the
exception of pupil attendance.

Classroom teachers felt that project effectiveness depended on the

personnel involved. Thesr were well pleased with the Title I
projects for the most 1 i ,..dered the projects h-lpful to their
pupils.

Principals were qQuite po;itive about the impact of the majority of
projects operating in their schools, especially the academic service projects
such as Language Development, Reading Center, and English as a Second
Language. Outdoor Education (Field Trips) was also viewed quite positively.
Principals felt that most of the supportive service projects were too
limited in the amount of service to make meaningful judgments about their

effectiveness.
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In spring of 1970, teachers and principals were asked to respond to a pupil
needs survey., Most of the teachers felt that improvement in reading was the
greatest need of their pupils, improvement in work-study habits second, and
improvement in self-cohfidence third. Principals ranked pupil needs in the

following order: 1) reading, 2) mathematics, and 3) group relationship skills.

Current Evaluation Findings

Questionnaires were returned by 53 of the 72 classroom teachers surveyed.
The following projects were rated very effective by 50% or more of the class-
room teachers who had pupils involved in a Title I project:

1. Reading Center - 8l% |
2. Field Trip Transportation - 80%
3. Language Development - 79%

4. Elementary Guidance - 50%

Eighty-seven percent of the responding classroom teachers held positive
perceptions of pupil progress affected by the overall Title I program in
their schools. [ sponding teachers indicated that improvement in reading
was the greatest need of their pupils, improvemen? in self-confidence, second,
and improvement in desire to learn, third.

Administrators were also asked to complete an evaluation questiommaire
regarding the effectiveness of Title I projects operating in their schools
during the 1970-1971 school year. Questionnaires were returned by all 12
school administrators. The three areas of greatest need perceived by
school administrators were in this descending order:

1. Reading
2. Oral and Written Communication

3. Motivation to Achieve



The effectiveness rating given to the projects in non-public schools

was entered into Table 6.

TABLE 6

NON-PUBLIC SCHCOL ADMINISTRATOR PERCEPTION OF
TITLE I PRGGRAM EFFECTIVENESS

Project Number of Administrator Perception
Schools
Payticipating Very Good Satisfactory Unsatisfactory

Reading Center 11 8 3 o
Language Development 4 3 1 0
Social Improvement 6 0 3 3
Elementary Guidance 7 5 1 1
Psychological Services 12 8 4 0
Field Trip Transportation 10 10 0 0
Social Worker 12 i 6 6 0
, Conclusions
In general, the non-public school administrators and 1 oo . that

Title I projects operating 'in their schools were effective and wanted these

services continued during the 1971-1972 school year.
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EFTLO0GUE

The Title I ESEA Evaluation 1970-1971 Report contained educational neéds
assessmentsg based upon the perceptions of parents, teachers, and principals
associated with the Title I schools; evaluztions of individual project effective~
ness; and an evaluation of total program effectiveness. The needs assessments
were made so that the intent of the Title I Progr&m would rcmain in accord
with She perceived educational needs of Title I children. The evaluations of
individuzl project effectiveness aasessed how well the educational needs of
Title 1 pupils were being met. The evaiuabion of % ial Title I Program effec-—
tiveness provided information to administrative de~ision-makers for the modifi-
cation of program components which were not perceix .d to be contributing toward

total program effectivenessS.
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