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| APLEMENTATION OF 1971 GUIDELINES AND STANDARDS

These guidelines and standards (WAC 180-80-700 through 180-80-740) may
be applied after September 1, 1971, to the preparation and certification
of teachers in lieu of standards effective July 10 and 28, 1961, . (WAC
180~80-510 through 180-80-550) and to administrative preparation and
certification in lieu of the standards adopted March 24, 1956 (WAC 180~
80-280 through 180-80-312). Educatior staff associate preparation

and certification standards adopted Seucember 12, 1968 (WAC 180-84-510
through 180-84-560) are replaced by these standards and guidelines.

et e e O ¢ T R
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The State Board of Education adopted a motion to inform all
agencies (colleges and universities, school organizations
and professional associations) involved in teacher education
under the 1971 guidelines and standards that it is the con-
sensus of the State Board that action should be taken to
ioplement the new standards promptly; that such agencies
are requested to submit reports concerning their plans to
implement the standards for consideration and approval and
for coordination with the state's plan; and that these
reports are to be submitted within one year from the
effective date of the standards, September 1, 1971.
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PREFACE

.Louis Bruno
Superintendent of
Public Instruction

In schooling the importance of the teacher is second only to that of the learner.
it is the teacher's function and that of those who aid him to provide access to

the best possible circumstances for learning. In Washington law a '‘qualified
teacher' is reqU|red for a school to be approved; to be qualified a teacher must
be certified. It is crucial, therefore, that state guidelines and standards for

certification encourage and promote the hlghest quality of preparation. Quality
in this context means establishing the best circumstances for persons selected
for teacher preparation to become engaged and involved in learning how to teach.

As the reader will discover, these 1971 guidelines and standards are different

from traditional state standards for preparation and certification. They repre-
sent a new approach in which the processes and procedures to be employed in deter-

mining and developing components of preparation programs and approving such
programs are set forth as the standards. The guidelines are the result of five

years of discussion, study, and trial programs. Hundreds of persons in Washington

who are concerned with improving the quality of education for children and youth
in public and private schools of the state have been involved. The guidelines

and standards emphasize a focus for program development-~the needs of children

and youth served by our state's public and private schools,

The Washington State Board of Education has adopted the new guidelines and stan-
dards as alternate to those which have been in effect since 1961. Under the 1961
standards many desirable objectives in this vital area of education have been and
are being achieved. We believe that the approach encourased by t'.~ 77 guide~
lines wilil result in yet more significant imnrovement of cearher, .uwiaistracor,
and support personnel prepargtiui. The 15,1 guidelines call for a more effective
utilization of the resources of all persons and groups who are or should be parti-
cipants iIn this important effort.

The new guidelines and =standards prOVIde a process, a rational and open sysiem if
you will, for constant recognition of new. knowledge, for an appropriate use of
technology, and ofderly agreed upon response to the changing educational nemds of
society and indiviiduals. The implementation of the guidelines and standards: £ould '
create. opportunltues forr those being prepared to ‘have more personally fulfiTlling
activities and experiences sc that as professnonals they may. provide better school
lifie for learners at ali. leve1s.



INTRODUCT I ON

Wendeil C. Allen
Lillian V. Cady
William H. Drummond

The basic purpose of State Board of Education guidelines and standards for prepara-
tion leading to certification has always been to ensure the competence of common
school professional personne:.

Prior to 1949 certification programs were based on a specified number of courses
prescribed by the state. Regulations endorsed by the State Board of Education in
1949 established a program approval approach which .placed responsibility upon the
colleges and universities for the substance of preparation programs. School dis~
tricts were involved in the student teaching experience and shared with the teacher

ard the institution of higher learning the planning of fifth-year programs. Revision

of the standards in 1961 strengthened the academic preparation of teachers, necessi=
tated greater cooperation between colleges and school organizations, and fostered
more flexibility in program planning.

Study of the current scene and appraisal of trends suggest that Washington can
marshal its resources and knowledge to stimulate preparation which is more appro-
priate to ihe services which professional personnel should provide to today's
children and youth, and that preparation programs should reflect and encourage

an open-system concept. The open-system allows input from a variety of sources,
does not lock all persons into the same mold, and encourages difference, variety,
and change. The state is concerned that preparation experiences be relevant to
competence on=the=-job, the actual world of the elementary and secondary school
student and to the changing needs of society.

For Washington State the 1971 guidelines for program approval and certification
are a natural, evolutionary step. These guidelines provide a framework within
which. trends and changes in society and education which should influence prepara~
tion can be more readily incorporated into preparation programs. The 1971 guide=

lines encourage broad participation, honor the open-system concept, and decentralize

responsibility and accountability for preparation and the outcomes of preparation.

To further these objectives, the gujdel ines and standards provide for colleges/
universities, professional associations and school organizations to form consortia
to plan and carry on preparation programs.  Each of the three agencies in a consor-
tium is to have an equal voice in overall planning, policy formation, assignment of
responsibilities, evaluation. of programs, -and the hearing of appeals.

The guidelines and standards establish a framework whereby. the objectives of
preparation are determined; competenties in subject matter specialities, pedagogy,
‘and personal characteristics are. delineated; and entry and exit-level competencies
:forieachjstage'ofjpkeparationfaref5pe;ified; "1t is essential that preparation
‘pngramSUin¢TUde’andmaddresS;;OmpétéhCies,in'subject.matféf~know1edge?asfWell'as‘

in thevartﬁand]scieﬁcgffotgaChihg;;éndJEﬁfsuchfhuman?djmenSions”as:interpersonal
‘communication. "The professional ‘must be compétent in ecach of these areas.  He is
basically‘a,deCEsioh4makérfaﬂ§‘decféions for improving learning must be based upon.

the data generated from thé_ihférp]ay,amongvthese;seVeral,areas of competence.
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Severzl assumptions underiie these 1971 guidelines: (1) the main purpose of the
school is to help each child achieve self-direction and self-reliance in a.dymanic
"znd changing society; (2) the adults in a school, by the way they work and live,
establish the intellectual and emotional climate for the school; (3) adults moving
into schools as prcfessionals need to experience preparation in a manner consistent
with the way children ought to be helped to learn in school; (4) learning and
growth is a continuing and dynamic process; (5) all learners become what they

will by the choices they make, the actions they take, and the consequences they
undergo; and (8) learning and growth best occur under circumstances where persons
are respected and loved and free to be themselves and to become whomever they have
the will to become. : '

Given these assumptions, the guidelines and standards proceed naturally from
developments in teacher education over the past twenty-five years and emphasize
the following principles:

a. preparation should be related to performance and performance related
to the objectives of the professioral and his clients;

b. preparation should be individualized and give recognition to personal
style;

c. preparation programs should be planned and developed in a participatory
manner by those affected; and

d. preparation is a career-long, continuing ptocess.




A. CERTIFICATION

1. Three types of certificates are provided:

a. The teacher certificate authorizes service in the primary role of
teaching. '

b. The administrator certificate authorizes service in the primary

role of general school administration, program administration and/or
supervision.

c. The educational staff associate certificate authorizes service in
roles of specialized assistance to the learner, the teacher, the
administrator and/or the educational program.

2. Three levels of certificates are provided for each certificate type:

a. The preparatory certificate authorizes experiences in school or school~-
rel ated settings designed to develop competence at the finitial®t level

of certification. This certificate is valid for one year and is
renewable.

b. The initial certificate authorizes school service in a particular role
and allows the holder to assume independent responsibility for working

with children, youth and adults. This certificate is valid for three
years and is renewable once.

c. The continuing certificate authorizes school service on a career basis
. and assumes continued professional development. The continuing certi-"
ficate is valid as long as the holder continues in service. It is

subject to renewal only if the holder leaves educational service for
a period in excess of four years.

TYPES AND LEVELS OF CERTIFICATES

(Figure 1)
- Types o ] o ) Educational
ooof . Teacher,” - ' | Administrator . staff
CCertificates e N -~ .| -‘Associate
~Levels. © ““Continuing . |.Continuing_ .~ | Continuing
‘v«lfof- SR Cnitialeo ool nitial o o Initial o
. certificates!:| =~ “Preparatory i Preparatory - . _Preparatory




3. Certificate endorsements

Initial and continuing certificates will be endorsed to indicate grade
level (s); content area(s), and/or specialization(s) for which the
professional is or has been prepared.

L. Reciprocity

a. In-state candidates:

1) Holders of initial certificates shall be admitted to programs
leading to continuing certification.

2) Holders of provisional certificates or credentials awarded under
previously adopted State Board of Education rules and regulations
may be admitted to programs leading to continuing certification,
provided they meet entry level requirements.

3) Holders of standard certificates or of valid teacher certificates
issued prior to 1949 may be admitted to programs leading to
initial or continuing certification, provided they meet entry
level requirements, without jeopardizing their prior certifi-
cation status.

b. Out-of=-state candidates:

Candidates holding out-of -state certificates or credentials shall have
the option of applying for certification under either these 1971
standards or under those previously adopted.

1) Graduates of institutions accredited by the National Council for
Accreditation of Teacher Education, or graduates of out-of-state
four-year institutions accredited for teacher education, who hold
or are eligible for comparable certificates in another state,
territory or possession of the United States, may be granted
temporary certificates with appropriate endorsements.

2) Graduates of accredited out-of-state institutions who do not meet
the requirements cited above and who wish Washington certification
shall be required to meet requirements established by a consortium

- of institutions and agenc:es w:th approved preparatlon programs in
the state. : -

'3)"Experlenced persons who hold certlflcates from other states and
. “have been granted temporary. certificates. may. apply for initial or
‘:contanIng certlflcatlon to |n—state consortiums of agencies with
approved ‘programs. as soon as: they ‘are employed in Washington.
'gThese consortiums’ sha]] have procedures which ensure fair and
‘prompt. assessment of the app]|cant S quallflcatnons and shall
"make - approprlate recommendatlons to the. Quperlntendent of Pub]sc
Instructnon regardnng certlfncatlon of the appllcant -




B. CONSORTIUM OF AGENCIES DEFINED

Under these standards preparation programs are to be developed and implemented
by a consortium of agencies. Each agency will designate its own represerita-
tive(s) and clarify with that (those) representative(s) his (their) authority
in acting in behalf of the agency. The agencies in a consortium shall be
colleges and universities, school organizations and professional associations
in accordance with the following definitions:

1. Proifessional Association: The professional association, determined by the
total faculty of certificated employees in a school organization in
accordance with election procedures defined in Chapter 28A.72 RCW (or a
cooperative group of such associations if a number of school organizations
have combined to participate in a consortium for staff development purposes)
shall have the professional association responsibility in a consortium and
shall have the responsibility of providing opportunity for input from all
other specialized and subject matter associations.

2. School Orcanization: Any public or independent school system or district
or cooperative giroup of such organizations shall have the school organi-
zation respons<ibiiity in a consertium. School organizations should represent
the interests of parents, interested citizens, school. children and youth, '
the local school board(s) and the school administration, including principals.
As a2 consequence, individuals representing school organizations shall have
resporisibility for providing opportunity for input for those various groups
in developing and implementing personnel preparation policies. The chief
administrator(s) of school organization(s) is(are) responsible for desig-
nating the individual(s) responsible for the school organization's role
in program development and implementation.

3. University/College: Any institution of higher learning or cooperative group
of colleges/universities which has or develops professional teacher education
programs shall have the college/university responsibility in a consortium.
Community colleges (in collaboration with four-year institutions) may
participate in preparation. Colleges/universities should represent the
interests of students and of academic, professional and administrative
faculties. Individuals representing colleges/universities and community
colleges should reflect the interests and talents of those various groups
in program development and implementation. The chief administrator for:
professional preparation and development as designated by the college or
university presideat is responsible for providing the opportunity for

© representatives from the appropriate departments or interest groups. of
the college or university to carry out the institution's role in program
development and implementation. - : B o v




C. CONSORTIUM PROGRAMS

' Preparatnon for school professlonal personnel is subject to approval by the
State Board of Education. The State Board will approve a program of preparaﬁ
tion if it meets the follownng criteria: :

1. Consortium arrangements.

The consortium shall:

a. File with the Supernntendent of Publlc Instruction a letter of- |ntent
to form a consortlum for preparatlon.

b. Speclfy_the arrangements‘and processes it will use to:
1) formulate policy;
2) deveIOp program obJectlves, elements, and characterlstlcs,

3) 'gain input and |nvolvement of students and cntnzens in model

- development; : :

L) implement the program;

5) administer the program, |nclud|ng monitoring candidate progress,
reporting and recommending certification, recommendlng certltlcate
endorsements, etc.;

6) conduct annual program review and evaluatlon.

c. Arrange for and report results of at least one comprehenslve outside
evaluation during the three to five years between periodic program
approval by the State Board of Educat:on.

d. Give. evndence that it has the human and materlal resources to condUCt
to |mplement and to arrange for evaluatuon of the preparatnon program.

2. Development of preparatlon opportun|t|es and alternatlves.

he consortlum shall

"°;a."Descr|be the role or roles whlch are’ to’ be assumed by the person who
'v"ﬁls to. be granted a. spec;fic certlflcate wuth a partncular endorsement.b

*'b:rgDescrlbe'and state the ratlowale for the competencues (knowledges, o
0 attitudes, skills, . etc. ) requured of persons who plan to perform the
‘lifdescrlbed roles._ o _ o : S _ , o

c. Descrlbe examples of" the kihds of experlences that Wll] be provnded
{ rtO ‘assist each candldafp d lop ‘or’ demonstrate the requnred levels
competencnes PR o » s :




f. Describe examples of procedures which will be used to provide
positive, growth-producing feedback to' the candidate and to the
program.

g. Describe examples of the kinds of experiences and resources that
will be available to staff development personnel, both school and
college, to assist them to develop necessary competencies and carry
out responsibilities of their roles and specify procedures.which
ensure that those who supervise the candidate's preparation are
competent. ‘

~ h. Provide assurances that the program is of high professional quality
by describing program elements which ensure that a candidate will
have appropriate breadth and depth of knowledge for his expected
role and which allow and encourage the candidate's continued personal
and professional development. '

i. Describe the procedures and arrangements which ensure continuing
career_ development opportunities for persons holding initial and
continuing certificates. : '

D. STATE BOARD OF EDUCATION AND SUPERINTENDENT OF PUBLIC INSTRUCTION

1. State Board'of Education. Programs of preparation are subject to State
Board of Education review and approval. The State Board of Education:

a.,,Applies the standakﬂs hereinbefore set forth in WAC 180-80-720 in
~ approving programs.

b. Receives notification from the Superintendent of Public Instruction
of letters of intent to establish preparation consortiums.

c. Receives and acts upon recommendations from ‘the Superintendent of
Public -Instruction concerning the review of requests of consortiums
- for program approval. .
"d;"After;inftial‘abpréval;‘reViewsfand abpfoVesxaﬁnuélzprogreSS,réports'

and,comprehensIVe outside'evaluations*fi}ed by each consortium.

'f’e;’.Reyiéwé ahduapproyesAcompfehgnsfvéﬂstudjes of eé@h*consdrtium?s»
~ program(s):on‘a three-to five-year schedule. ‘ '

2. Superintendent of Public Instruction. -

‘a.-'ApprbVa14accredifatibh“Fuhction."fhé3SUperihtehdent;of Public
g?,w3}-jj5p3 "’})_lAftanges;fqr:pnfsitegvisitationsgto'reyieW[each_consortium's -

Y. programs:for’ consequent’ recommendations to be submitted to the
UState Board of Education.. - s

'”YgfémggahdLdegtriptions5madé"by];he4agencies -

”

égéﬁ¢ie§fdf"thé_ééﬁébrtiUm bY1»;-j 



(c) annual progress reports submutted by the consortium and the
reports of the interim, comprehensive evaluation;
(d) reports of special V|S|tat|ons to consortiums which may be
" arranged;
(e) accreditation and approval status of co]leges/un1versnt|es
"and school organlzatlons.

b. Certification functlon The Superintendent of Public Instruction
issues certificates and makes certificate endorsements upon recom-
mendation of a consortium of.agencies operatlng an approved program
of preparatlon.

c. Improvement leadershlp functlon The Superintendent of Public
Instruction: » .

1) assists col]eges/unlvers‘tles, schcol organizations and profes-
~ sional associations in prerram development leading to State
"Board approval;

2) essists or facilitates -communication and collaboration among
znd between agencies;

3) arranges for advisory comuittees of the State Board to meet,
" make site visits, nd prepare reports for the State Board of
Education; :

L) selects each year one phase of teacher education or staff develop—
ment for special study and focuses the attention of personnel in
consortiums on this phase. (An example of such a phase would be
selection of candidates ‘and entry competencies.)

5) requests flnanC|al resources needed to achleve preparatlon and.
‘ _staff deve]opment obJectlves.

CE. EFFECTIVE DATE 0F ISSUANCE 0F CERTIFICATES

The lssuance of teacher, admlnnstrator and educatnona] staff assocnate N
certlflcates sha]l be effectlve September 1, 1971
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appENDIX A Y

DISCUSS!ON AND INTERPRETATION

The state is challenged to do more than establish and maintain minimum standards
for education. To serve the pecple, state government must.be responsive to new
situations and anticipate new demands and trends. A state pattern of certifica-
tion should: (1) provide an understandablé way of viewing educational work assign-
ments; (2) estab!ish acceptable ways for persons +o advance or change from one role
or position to another during the course of his career; and (3) provide a basis for
ensuring that people assigned to particular school roles are competent.

A.

ERICspendix A is not a part of regulations.

CERTIF ICATION=-~Al though the state system of certificet.on should recognize

, 4;‘.Recigrociﬁxg]gAffahgements are necessary to assure mobility, opportunity for

diversity and speciaiization In the nature of services prowided for students,
the certification framework itsel f should be concerned wi i bro=d professional
types and levels.

1. Types of certificates. Specialized preparation is meszed fa: each area of
service. Each area of service also includes a number of specific fields
of preparation which, for purposes of certification, T2 classified as
categories. Within each type of certificate there maw be s=veral speciali-
zation categories depending upon specific roles recognized oy the State

Board of Education.

2. Levels of certification. Certificate levels for schaoi proiessionals
recognize different levels and degrees of career development.

The three levels of certification are applicable to each type of certificate.
The person will move from level to level as he demonstrates that he meets
ectablished criteria. A person achieving continuing certification will have
demonstrated both common and special ized competency appropriate to the certi=-
ficate type and to any specialized endorsement. : '

3. Certificate endorsement. Certificate endorsement should be based upon
special ized competence. Accordingly, it is expected that personnel assign=-

" ‘ments will .be consistent with certificate endorsements.

| cohtinUed'caréer development, and appropriate certification to in-state and
v‘_out#qf—StatesprOfessiqpal_pefsohnel; ' - ‘ ‘

'Manygprofeggidné]7perédnnel;hdlding,SianaafdAcertificatIOﬂ'issued under
previousiygauthoriZed standards"may'wish'to qualify»for'certificates‘issued
_'Uhder the“1971_guidelines.énd staﬁdards.v;EaCh.cdnsortium will be responsible

for estapliﬁhing;proéedures_foh35u¢h ¢ertification. ' ’

",ngedauseJCfoificafés;isédédiﬁQ’wasﬁihgtohvsté;e‘Under_the 1971 guidelines

 and standards will be based on performance, itwill be necessary for or
- -out-of-state p

’ ‘ofessionalw shingpdeffifiCari”.Jundér,themutO:bé.i$SUedfa

¢ _jThéﬁtémpbféfygcgffif?taté:LsivalﬁdTFOrNOne“yeér,
ded so.that th "uﬁfdeStatéfpeESOn_makes:cohfact ’
.8 preparation’ program. R
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PREPARATION AGENCIES

Those who have a stake in the nature of professional service should have their
voices heard in the development of professional preparation and be able to
‘influence or help change the nature of preparation after programs are in
operation.

Participation in a consortium is not limited to the three agencies defined in
the standards (colleges/universities, school organizations, professior . asso=
ciations). The definitions serve the purpose of assigning accountability for
meeting the specific requirements of the standards and for ensuring the syste-
matic management of the various procedures involved in developing and imple~
menting preparation programs. Each of the agencies defined is requir.d to
involve other similar agencies or related interest groups in the processes.
Actually, within the context of the guidelines and standards, consortiua has
three meanings:

1) For purposes of accountability, a consortium is a formal partnership
of one or more colleges or universities, one or more school organiza=
tions, and one or more professional associations functioning through
representatives with authority to act within parameters for their
agencies in carrying out the specific requirements of the guidel ines
and standards.

2) For purposes of developing new programs for specific role or discipline
categories, the consortium is a forum of interested parties--organized
groups or interested individual s--working together to determine the
form and substance of a preparation program.

3) For purposes of implementing an adopted program, the consortium is a
management system of assigned accountability and responsibility for
cpordinating the implementation of various aspects of the program.

1. Professional Association.,.Many]asSOciations represent the interests of
professionals;. but if,thefguidg]ines and standards are to function effec-
tively, it is_necessary.fordaCCountabiIityépgrposes”to identify one

association. zThétvaSSO¢iati6h‘sh0uld'repre53ht-a'brbad.spéctrum of profes~

sional points of view. In many school districts an association selected by
the total certificated staff according to procedures specified in the -
Professional,Negotiations,Law:(Chaptér'Z8A;72~RCW)‘has‘a]ready.beenf,. 
,authorizedfto:hggotiatgion_matterSgof~§fofe$sional concern. - In private
schools and in'schoo}fdrganizatjonéjWhere*arrangements have not been
established'for'professional négotTationé;;thé'prOfeSSiona] association
representation will be determined by the total faculty of the concerned

school organization. T T > :

}Idggﬁify{ngf?hﬂéséééiatﬁgn;sglgqteq;in,éCCbrdahqe_witHfthé Professional

,aNethiétibhﬁthw;aotlbheHSéLétted‘iniTTké[maﬁhéréas;theﬁa¢countable/pr°—A a

)¢ : ‘ ‘serves many . .

|bh“Qnderfth”fgd'dé}inés;éﬁdﬂsfghdgﬁds;

|issue settled by definition,

heir energies
nto.effect...

Finition, all professional .
oward developing programs as. -
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b. Associations that negotiate on matters of professional concern usualiy
have facilities and resources for reaching and involving the profes-
sional staff that could be applied to accompiishing the goals of the
guidelines and standards. '

c. Such associations usually have staff or standing committees that could
assume the responsibilities and the work of coordinating the efforts
of other professional associations in implementing the guidelines and
standards.

d. Such associations usually have procedures and/or arrangements for
communicating association views with school district organizations
that could be adapted ‘to the purposes of cooperative functioning under
the guidelines and standards. '

Although all the needed mechanisms for coordinating the multitude of general

and special interests found in school faculties may not be present in 1971,
participation by practicing professionals and the coordination of their energies
is essential if new, more viable and relevant programs are to be created.

The guidelines and standards provide for the coordination of staff development
professional association concerns through the local education associaticn or
union, or, in cases where facuities are not so organized, by representatives
of the total faculty of the school organization. Should the identity of the
local education association change, the faculty of the total school organiza-.
tion will stil} be present and will be expected to assume the obligations to
trainees made by the previousiy identified association or union.

The professional interests of administrators in the preparation of administrators,
teachers and specialists are legitimate, so are the interests of teachers in the
preparation of teachers, specialists and administrators, etc. The local education
association or union is where these professional interests should be coordinated
because @ significant part of preparation will and does occur at the local level
and is dependent upon the energies and talents of the professionals working there.

The local association should value and support the special interests and concerns
_oF;COmpeting”genEral‘]ocaTVasSdciationsvor‘uniohs,’of‘the'Speqializgd local and
“étatefasSociatiohs;.andboffnationa}'ahd international associations. Decisions
hased upon narrow parochial interests should be avoided. The guidelines and
“standards imply a belief that local associations given the power to influence

-A,preparation;swill”uSegSUch_power,tOTﬁmpkove;profeSSional services to clients.

Such associations should encourage pluralism and variety within and between
programs. of preparation for various professional roles. :

2. School organizations Will need to invent ways for parents, other citizens
‘ ;.andQstudehts;tcibe¢om¢;ihv6]vedfinjp(ofesSiohalistaff development. Their
- primary contributions ‘should be.in the definition of needed professional
"74§¢rViQé$;éhd;éSSi$’gngéffh}th@fpfdyisioh;QfﬂthefngedédgfeSburceé'foh'
reparation and staff development. i . . R SR

s in-1ess populous areas.may have . =
-jons. for staff ‘development purposes. ..
: reated.  Coalitions and =~
Tons; :agencies ‘and organizations perceive . -
egin assuming Initiative for bringing sbout .

ved




3. ‘Jniversities and zolleges will comtinuwe to be a major contributor to
preparation and career/staff development. Although college non-
professional programs may be legitimately under the control of a
college faculty committee, teacher education (professional preparation)
has broader involvements, and hence, needs a broader base for planning,
development and fmiplementation. : '

Colleges in collaboration with school organizations and professional
assocjations should develop a variety of options for students: some
students need direct field experiences early=~such experiencer make
academic collegiate work meaningful ; some students can assimilate
theoretical constructs easily and can achieve competence via later
field experiences. : ' C

Colleges should help students know themselves, understand the social
milieu in which schools function, see alternative and individually
suitable styles of conduct, and test their sel f/career perceptions
in college and school settings. : .

' PREPARAT iON_PROGRAMS

The following principleé should underlie program development'and should ensure
~a more valid relationship between an individual's preparation and the profes~-
. sional role he will assume. :

1. Consortium Arrangements .

a. Letter of intent. A group of collaborating agencies desiring to form
a consortium and develop a preparation program is to file a letter of
intent with the Superintendent of Public Instruction. The letter of
intent will allow the Superintendent of Public Instruction to provide
assistance to the consortia during developmental stages and coordinate

efforts and activities related to emerging programs. -

b.';Ro]eS-and RespOnsibilfties. Roles and.respcnsibilifiés of each agency
. in the. consortium are to be agreed upon by the consortium. " Therefore,
: agencygrepresentatives-shou]d‘have authority to -act for their agency -

“or :know the parameters within which they 'may so act. ‘Agency. responsi=

“bility, ac;buntability~andjcoqberatioﬁ,arefdiscussed in-detail in
‘Section B of,Appendix;A'and[in Appendix B. . - : ' -

c. _Prquém7Evaluations;"“Qn49§fhg eva]uatidn is eséentié[*to determiné,
' ‘whether a program is achieving its objectives.. Program evaluation
vHShOU]d;befa continuing process in which all participate. '

_‘In addition to these on-going consortia evaluations, at'least once

“ during the five-year period between State Board of Education approval
_actions, the consortium will arrange for a compreher
the ‘program(s) person(s) “not directly involved:

by. a persor : | ‘
. The-consortium may 'agree: tha
5f. regional o

‘in"“the consortium

nsive evaluation of-

‘agree that program evalustions
r national accreditation meet this

e i e et
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Results of all evaluations should be helpful to the consortium in )
program change and development. Evaluation reports will be filed '
with the Superintendent of Public Instruction for State Board of

Education reference when reviewing preparation programs for approval.

d. Resources of the Consortium. The consortium should identify the human
and material resources available and/or needed to develop and implement
a program. The consortium should provide evidence that, as appropriate,
resources will be shared, redeployment of resources can be accomplished,
‘and additional resources can be obtained.

A given consortium may have adequate resources to develop and lmplement
one phase of a preparation program (e.g., preparatory-~initial phase,
elementary teacher) and be unable to develcp and implement another phase
(initial~~continuing phase, elementary teacher). The consortium may
develop and implement that phase for which it has resources if, at the
same time, it establishes links or arrangements with another consortlum(s)
offering programs which cover phases of preparation it can not provide.

2. Preparation Programs ‘ i

a. Roles. Since the objective of preparation is to prepare professionals
to perform, the basis for preparation programs (content and experlence)
should be what it is the educator does or ought to do when he is
performing his professional role. Role definitions should |nclude
consideration of both what is and what ought to be.

bh. Competencies. Competencies appropriate to given roles should be des- i
cribed and should include cognltIVe, affective , and psycho-motor i
experlences related to the educator's performance on the job in a
given role. There is a conslderab]e and growing literature describing :
competencies for teaching.” (For example, the 10 elementary. education ’

- models funded by the USOE. ) The consortium should state the assumptions
' nderlytng their choice of those partlcular competenc1es specified in a
preparatlon program. e : . L

C.’ Learnlng Expernences and Contexts. Preparatnon experlences should be
‘ “designed in relation to the. |nd|VIdual's assets and needs. Components
of preparation programs are now too often treated as discrete, unrelated
knowl'edges, skills, attltudes--exnstlng for their own sake apart from
individuals. The: klnd of preparation envnsuoned requires integration
and ‘synthesis of many elements into learning experiences that reinforce
“the |nd|V|dual's strengths and satnsfy h|s needs.

prpropraate contexts for ]earn:ng and resources essentlal to preparatlon
“need to- be found. or’ created—-some oh the col]ege campus ,others |n the

'-{gcommunlty.\others ln school s:t at;ons.;izs

d. 1Ind|vndual|zat|on._ A pervas:ve_ldea in these standards is that teacher:f
. ..education -should: be "individual or|ented o That ‘s, that: the instruc~

~ tio sources. shou]d be’ provnded and arranged in relatlon to the
;|dual's needs and’ ta]ents.,_¢ 8 R : ETR
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The kinds, amount and duration of preparation experiences of each
candidate will be an individual determination. The major task of

the preparation agencies is to provide personal encounters with
teaching-learning situations and provide adequate feedback data

to the candidate so that he can make wise decisions concerning his
development. Learning is individual; learning to teach is also
individual.

Evidence of Entry/Exit Levels of Competence. In order to develop
learning experiences which are appropriate to the individual, deter-
minations must be made about where the person is in relation to

knowl edges, skills, and attitudes appropriate to his role in education.
Such determinations shouid be made when he enters the program, on a
continuing basis while he is in the program, and when he exits the
program. The consortium of agencies has responsibility for identi-
fying the levels of competence and designating or developing indicators
it accepts as evidence of acceptable entry and exit levels.

Agencies should be concerned with designation of appropriate indicators.
For example, the individual's performance on a written test may be the
most appropriate indicator of successful achievement of a knowledge
outcome. Whereas, the most appropriate indicator of successful appli-
cation of that knowledge is to be found in his interaction with clients.

Feedback. The most important judge of whether a person has the
competencies and qualities to perform in a professional role is the
person himself. Preparation programs should be so designed that the
individual is provided with accurate feedback concerning his performance.
Feedback should be an on~going, constructive process through which the
individual (1) becomes aware of his strengths and limitations in per-
formance and (2) is assisted to ennhance his strengths, overcome | imita-
tions, and develop new competencies not now possessed. {f feedback is
to serve these purposes, it must occur in dynamic situations with
provision for continuous assessment of performance and for non-
threatening assistance and support as one plans for continued develop-
ment and learning.

staff Development. School»organization perSOnnel and coilege'facuity
may desire to participate in pre-service and in-service preparation of

‘other professionals.  The consortium. is responsible for indicating the

roles and competencies expected of staff development personnel partici=
pating in the consortium program and the experiences which will be
provided to such personnel to assist them to perform their staff

development role. staff development personnel should strive for the

‘highest levels of knowledge and professional competence.

jxduaijty‘COnthT,;fPquessiqna]:éadcétérstill cohtfnue”td:depend upon
‘_]pergonal?repertoirgs}oﬁjanWTque;ﬁﬁLt¢Shou]qfnot:bé.nécéSSary to.
‘requirefhete%é“spegif{cfamouﬁt:Oﬁ}atademiC;Stuindffdégfee(S)h ‘The

?qUirementsjfd;gteébhéféfin;téday{sisch06]Sjsure1y“jhdi¢atef'

" 'that the initial certificate holder will have that smount of knowledge

‘which will enable him to pursue scholarly study.
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The career teacher makes a commitment to scholarship as a function

of his role. Providing the career teacher with the power to acquire
superjor levels of knowledge in a special field should be an important
consideration of a quality program for continuous career development.

i. Career-long Preparation. We live in a changing society; teachirg
roles, performance, and competencies wili also change. Therefore,
staff development should facilitate professional growth and movement.
Persons engaged in the education professions should require high
standards of performance of themselves, realize the need for con-
tinuing preparation, and be encouraged to assume responsibility for
their own development. Programs should provide opportunltles for
sel f-renewal and professional development throughout one's career.

D. ROLES OF STATE BOARD OF EDUCATION AND SUPERINTENDENT OF PUBLIC INSTRUCTION

The State legislature has delegated to the State Board of Education responsi-
bility for establishing standards for professional preparation and identifying
the types of certificates to be issued. Any preparation program leading to
certification of school professional personnel must be reviewed and approved
by the State Board of Education.

In accomplishing its function, the State Board of Education has established
these guidelines and standards requiring the consortium to make explicit the
processes and procedures (criteria) employed to determine consortium arrange-
ments, identify program objectives and professional competencies, provide
appropriate preparatlon experience, and evaluate program and participant
~performance.

The State Board of Education will conduct a comprehensive review of programs
for approval purposes each three to five years and provide for site visitations,
annual reports, and comprehensive evaluations.

The Superlntendent of Publlc Instruction will assist the State Board of Educa-
‘tion achieve. program review and approval- responsnblllties. The Superintendent
of Public Instruction will maintain records and reports related to certifica-
tion and endorsement, consortium program arrangement, and program evaluation

and progress and will serve as a resource to consortium agencies as they develop
and .implement programs. The Superlntendent of Public Instruction and advisory
commlttees will provide on-gonng review and evaluation of preparatlon standards
and programs in order that standards and programs be relevant to the profes-
‘sional's roles and the needs of chlldren and youth in the common schools of
Washlngton State.

Any . agency or indnvudual belleV|ng |ts(h|s) rights in relation to preparation
- and certification.as set forth in these standards have been abused, should
,notlfy the: Superuntendent of Publlc |nstruct|on and/or the State Board of
“Educatlon.:-;“:‘ S : : :
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APPENDIX B 1/

CONSIDERATIONS [N IMPLEMENTATION

A major consideration in implementing the guidelines and standards will be the
development of working relationships among the three kinds of agencies forming

a consortium. How can three agencies function together in developing and imple-
menting preparation programs? Functioning together will not be easy for:

1. Although each agency approaches the situation with a desire to improve
the quality of professional service through better programs of prepara-
tion, each agency comes (a) from a context offering different background
and experience and giving each a unique perspective of the purpose and
function of preparation; (b) with unique access to or control over
resources necessary to make any preparation program work; and (c) with
unique limitations on the time, energy, and resources it can afford to
spend developing and implementing preparation programs.

2. Each agency will insist and must be assured that there will be parity
“both in the power to irnfluence decisions and in the assumption of
responsikbility for implementing the decisions.

The guidelines and standards require different kinds of cooperation to satisfy
different needs. Since both the development and the implementation of programs
{s involved, the three agencies will have to function together on at least three
levels:

1. Level one (program development only): invoives activities leading to the
development of programs for specific professional roles or disciplines.
Here cooperation is basically informal. The initiative to begin may be
taken by any agency, but each of the agencies should be involved as soon
as possible to assure parity at this level.

2. Level two (program development and implementation): involves formal.
adoption of policies that affect both the development and the implementa=~
tion of programs. Here action must be taken by formal representatives of
each agency which will commit the rescurces of each agency. Representa-
tives must have authority to act wnthln well defined parameters. It is
at this level that the unique perspectlves, resources, and limitations of
each of the agencies must be fully considered and accommodated as the

" representatives work toward finding. the common ground on which policies
and procedures can be based

3. Level three (|mp1ementat|on oniy) involves the effective management of
the resources of each agency in lmplementlng adopted programs. Here clear
dellneatIOn of “responsibility- and accountablluty for SpeCIfIC aspects of

iythe adopLed pfogrom to’ each agency is essentlal

pendlx B is. not a. Part of regulatIOns,'  e;f<3‘A‘n'
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when a letter of intent to form a consortium is filed with the Superintendent of
Public Instruction, it is assumed that at least one school organization, one
college or university, and one professional association have agreed to establish
a policy board of representatives to act for their respective agencies in estab-
1ishing working arrangements, policies and programs that will meet the criteria
set forth in Section C of the standards portion of this document. It is likely
that there will have been previous contact and cooperation among at least some
of the consortium participants in student teaching arrangements, educational
staff associate (ESA) interim procedures, or informal planning activities by

the three agencies for one or more particular role or discipline categories.
This being so, the overview of cooperative functioning by the three agencies
might be outlined as follows:

|. Existing patterns of cooperation under the 1961 standards (student:
teaching, fifth-year advising, etc.)

1. New patterns of cooperation developed informally through activities
designed to test the principles of the Fourth Draft, through
activities that led to establishing interim procedures for ESA
certification, and through informal planning activities that led
to the decision to form a conscrtium.

I11. The first formal act of cooperative functioning would be to file
a letter of intent with the SPI.

IV. The second formal act would be to establish a policy board for the
consortium.

V. After the letter of intent has been filed and a policy board estab-

lished, cooperative activities at Level one, Level two, and Level
three would continue simul taneously as follows:

LEVELS OF COOPERATION

Level One o Level Two | A " |Level Three f
~ Program Plgnning'Activities Policy Board Activities Implementation Activities
Basicaily informal. | Meets all requirements of Follows Matrix for Assign-
Initiated by any agency... - 1971 criteria (Sec.3) " ment of Responsibilities:
Governed by policies of . Establishes policies gover-| as presented below or -
~  the consortium in regard . ‘ning consortium activi= alternate arrangement
~ to/parity in participa-~ ties. - o agreed to by consortium.
_tion, procedures, basic _ Administers policies and
requirements, etc. = . procedures.. . -
T S -~ | 'Delegates responsibilities"
" for implementation of .
““programs: to’.consortium
‘agencies and/or.to sub=- _
 commi ttees in charge of . |-
. individual progra t

rograms.




Hore specific phases of program development will occur within each of these levels of agency cooperation. Implementation problems may be
minimized if Lhesc several phascs in program development are recognized, for each may requirc different degrees of responsibility and
coordination on the part of agencies within the consortium. The following Table outlines possible phases in program development:

. TABLE 1 Key: | = Initiate
= Participate
ACTIVITIES AND RFLATIONSHIPS AMONG CONSORTIUM AGENCIES C = Coordinate
Phases of Levels Agency Responsvb«lxtles
Program of P o S w s . Activities to be Accomplished
D~velopment Cooperation . . 2 g o 3 |low
o. wv © ” o n |e@®
PHASE == : .
CONSORTIUM Cooperation is informal. The 1 ] | | P 1. Contact all appropriate agencies.
FORMAT ION initiative to begin may be taken
by any agency. Each agency to 2. File letter of intent with SPI.
be involved as soon as possible
to ensure parity at the outset.
If initiative comes from a
special interest group, that
group should work through its
‘iparent'! agency.
PHASE [ 1=~ . T
ESTABLISHMENT OF Cooperation is formal. The ) 1 1 P 1. Establish a policy board, members of
POLICY BOARD policy board becomes responsible | - : : which are designated by their agencies
and accountable for all phases - . and understand parameters within which
of development. they may function for that agency. )
‘ ) 2. Procedures for policy board actions
and decision-making are stated.(voting,
consensus, etc.)
PHASE 111-- » , . T .
" ADOPTION OF Agreed upon' procedures are } L I P [ ) c }. Formulate and adopt policies which will
POLICIES ) followed; cooperation is formal. : ' govern consortium and will affect both
: ' development and implementation of
programs.
2. Designate special interest groups which
: are to be involved in program development.
! 3. Ensure that resources are available to
; begin program development and facilitate
program development activities.
PHASE_1V-- .
PROGRAM Cooperation among those involved P [ T P ) c 1. Develop role definitions and competencies
DEVELOPMENT in development of program com- § from which program components will emerge
ponents may be less formal; H and prepare rationale.
cooperation among pol icy board 2 2. Determine entry level criteria.
group will remain formal. ! 3. Make suggestnons about and/or design
‘ : ! learning experiences and contexts which
Consortium agencies will provide H will assist the candidate to develop
as much input as possible into H o competence in an individualized manner.
_Phase IV activities. i L. Determine resources needed to accomplish
i program objectives and ensure they are/
; will be available.
PHASE V-- . ‘
- STATE BOARD Formal request from policy board. P P P P o 1 SBE and SP! arrange for site visits and
APPROVAL . : program review.
PHASE VI-- ; - »
PROGRAM As programs are implemented, the (See examples of ' ) 1€ 1. Operationalize selection criteria.
IMPLEMENTATION policy board may assign ) vp055|ble‘a55|gnments) 2. Finallze and operationalize didactic
coordinating responsibility for . and field- program components for .
- given components to one.of the . : ) *°  preparatory, initial, and/or contnnulng
consortium -agencies. . : ) ' ) levels of preparation. .
: . 7 o ! B 3. Coordinate learning activities.
R L. .Conduct learning experiences and
©  evaluate candidate progress.
C e : Sl s P P R (5 Recommend for certlflcatlon
PHASE Vil-- ] L ‘ R R S T ARCTIEE ORI DR B
CERTIFICATION, The pollcy board may take respon- (see examples of BTN IR Y SPl lssues certlflcates wlth appr0pr|a~e
C sibility or it will assign. .7 | posSjble 355|gnments) e . 'endorsements i
eSPOnSIbIIIty to appropriate L L : e
S - lgggnqy (7genC|eS) :

U PHASE VILl-= . i S TN R o - — - - —
PROGRAM o . -»Relatlonshlps for purposes’ of - po|l e PPl | R .Arrange for annual and comprehenslve
EVALUATION -« .-~ . | .annual . evaluatlons may be'less .| " S R P . R :program evaluatlons.

: . ::| .formal. . Comprehensive:evaluations| ’ BN RO y : . . k
~will be: ‘formal ‘with policy board
asannjgg agenqy responslbnl;;y.




The several phases of development will, no doubt, overlap. The attempt in the
preceding discussion is to indicate the activities which need to be accomplished
and to suggest possible arrangement for participation-of consortium agencies, the
policy board, and the State Board of Education and/or the Superintendent of Public
Instruction.

Within this framework the policy board becomes the primary coordinating and decision-
making body, having the authority to formulate and adopt policy as well as to assign
responsibility and accountability for specific program components to consortium
agencies. Examples of assignment of coordinating responsibility follow:

EXAMPLE #1

'MATRIX FOR ASS|GNMENT OF RESPONSIBILITIES

Professional | School Colliege or State
Associations Organizations [ University Agency

Patterns for Certifi- - ‘
cation, Program Approval! Cooperating Cooperating Cooperating | Coordinating
and Granting of
Certificate

Programs for Prepara-

tory and Initial Cooperating Cooperating Coordinating | Cooperating
Certificates

Placement and Cooperating Coordinating Cooperating | Cooperating
Assignment )

Programs for ‘
Continuing o Coordinating Cooperating Cooperating | Cooperating
Certificate :

:thtihﬁation‘of" _ L . | _ : | |
- Professional . . . | .Coordinating | Cooperating | Cooperating Cooperating
' Preparation . - S S O v, R 9




EXAMPLE #2

ASS|GNMENTS OF COORDINATING RESPONSIBILITY IN PROGRAM DEVELOPMENT:

PHASES VI, VII, AND VIt

(Assignments to be made by Policy Board)

)

tPHASE VI~-- Finalize and opera- Coordinate/conduct Assess Candidate for
PROGRAM tionalize Program Learning Certification
IMPLEMENTATION Components , Experience
Prep | Init | Cont | b8MPUS Field Prep | Init | Cont
Professional
Association P P C P P P P P
School ' ,
Organization P P P P C P P P
College/
University C C P C P C € P
Policy Board P P P P P P P ¢
State Agency
IPHASE VI |=- Recommendation | ssuance
CERTIFICATION Prep fnit | Cont Prep init] Cont
Professional
Association P P l-
School KEY :
Qrganization P P P | = Initiate
College/ P = Participate
University Cel Cel P C = Coordinate
Policy Board P P cel
| State Agency ' c C - C
PHASE VI11=- | ] S
"PROGRAM - “Annual Ccmprehensive
EVALUATION arrange | conduct |arrange [ conduct
Professional B R o B
Association P | P P
School " _ _ g S o R
Organization - P - P P P
College/ T B . =
 Uniyersity-". P P P c
| poticy Board: | 18C P 1eC P




APPENDIX € 1/

APPLICABILITY OF GUIDELINES AND STANDARDS TO PROFESSIONAL PERSONNEL iN VOCATIONAL
EDUCATION, SPECIAL EDUCATION, EARLY CHILDHOOD, AND COMMUNITY COLLEGES

The responsibility for determination of standards of preparation for all elementary
and secondary school professional personnel rests with the State Board of Education.
The responsibility for issuing all certificates rests with the Superintendent of
Public Instruction. o

1. Vocational Education .

Standards for preparation and certification of vocational education personnel
are developed by the Coordinating Council for Occupational Education as a
part of the State Plan for Vocational Education. The state plan is subject
to the approval of the State Board of Education as said plan relates to
teacher preparation and certification. ‘

Vocational education personnel have been involved in development. of these
guidelines and standards. The Coordinating Council T Occupatiamal Education
is currently engaged in a study of standards for preg=sation of wocational
education personnel.

2. Special Education

These guidelines and standards are relevant to preparzxion and certification
of personnel serving in special education programs in “the common schools.
Personnel working in other agencies which serve the hamdicapped may also wish
to use the guidelines and standards in developing preparation programs.

3. Early Childhood Education

Preparation of teachers for young children may be included under these guide-
‘lines and standards. For some years a state advisory committee on the prepara-
tion of teachers for young children, ages 3-8, has been concerned with develop-
ment and improvement of preparation programs. -

4, Commhnify:Coiieges .

‘Standérds for prepération’ahd cerfification of community college prdfessional_
- personnel are determined by the State Board faqr Community College Education.
_As noted in the guideliheé'énd standérds, COmmunity'colleges>may.participate
in programs preparing elementary and.secondary professional personnel. '

7 Appendix C s ot a part of regulations.’




