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ABSTRACT

This project's study of pressure groups in Canadian
urban government proposes the development of an interdisciplinary
social science cirriculum for the secondary school student in grades
9 through 12 which would give meaningful perspective toward the
various decision-making structures and processes. Other major
objectives are: 1) to enable the student to perceive the nature,
development, and significance of political issues; 2) to deveiop
problem solving skills in analyzing and comparing political issues;
and, 3) to develop inquiry skills using case studies, and media. A
preliminary questionnaire survey was conducted with Lethbridge and
Coaldale, Alberta students: 1) to discover vwhen and why student’s
social and political alienation occurs at various decision-making
levels: family, peer group, student council, city government, or
provincial government; 2) to gain insight into the degrees students
think they understand the decision-making processes at these levels;
3) to discover the students level of concern or interest, and tf
degree of influence they think they have regarding these .
and 4) to look at the political and governmental knowledge. The
" results and interpretations are given concerning the overall positive
attitudes yet demonstrated lack of knowledge of the functions of the
political system. A framework and list of generalizations regarding
the curriculum ure given alcng with an outline of materials to be
developed, and a selected bibliography. (Author/SBE)

~a
e

n,




U.S. DEPARTMERT OF HEALTK, EDUCATION
& WELFARE
OFFICE OF EDUCATION
THIS DOCUMENT HAS BEEN REPRODUCED
EXACTLY AS RECEIVED FROM THE PERSON OR
QRGANIZATION ORIGINATING IT. POINTS OF
VIEW OR OPINIONS STATED DO NQOT NECES-
SARILY REFRESENT OFFICIAL OFFICE OF EDU-
CATION POSITICN OR POLICY.

EDG55014

PROJECT CANADA WEST |

PRESSURE GROUPS A ND
THE URBAN COMMUNITY

JUNE 1971

Wesi'ern Curriculum Pr0|eci'
on C nadu Siudles

1




ED055014

PREFACTE g -

The phenomena of urbanization has become a reality of our times,
bringing with it a multiplicity of problems that affect the social, economic,

physical and psychological well-being of the inhabitants of urban living.

The increasing size cf metropolitan areas acts in reverse order to the feelings
of frustration and confinement that many people are beginning to experience.
Such feelings stem from an inadequate perspective of hcw one survives in the i
urban community. Implicit in the search for identity in the urban community is

a recognition and understanding of the polltlcal process. This becomes more

important by the dynamic nature of the process itself: it is on~going, it

involves change, and it fluctuates. More specifically, it refers to those

actions that have as their end result the creation of institutions, laws, and -
regulations by which man is governed, i.e., it is the how, why, and the when

of politics.

If we continue to subscribe to the democratic notion that the individual
should have a say in the process of government, then it is imperative that he
develop some insight into the political decision-making process. He must do
more than vote; he must develop some awareness of the manipulation of public
opinion by pressure groups and political party organizations. It is to this end

that the Letnbrldge project dealing with pressure group activity is directed.
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A native of Saskatchewan, he received his primary, secondary and Normal
School training in that province. Undergraduate work was done both at the
Universities of Saskatchewan and British Columbia. Graduate work was done at
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I-XII. Currently,vDr. Skolrood is an Associlate Professor of Education at The

University of Lethbridge. , , %

WENINGER, Father Bernard (Treasurer) : o ;
At present, Bernard is a secondary school social studies teacher with é
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'3iSaukatchewanfand Calgary, he graduated from fnv Un1vers1ty of Lethbrldge.

' ~,@Cmrrentl'she 1s‘a s0c1a1 studles tc cher'and Coordlnator of the QOClal Studuﬁs
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the University of.Alberta, and The University of Lethbridge. Currently he 1is
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(County of Lethbridge No. 26).
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his Bachelor of Education degree. Mr. Van Orman is currently in the Social

Studies Department of the Lethbridge Collééiate Institute.
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ADDERLEY, Erwin P.

A native of Bermuda, Mr. Adderley received his elementary education

in his native land, and his secondary education in the United States. His
Bachelor's and Master's degrees in architecture were received from the
University of Nebraska. Following graduation he taught for a year at the
University of Nebraska. In addition, he has worked with an_architectural firm
both in Nebraska and Bermuda. In 1966 he came to Canada and completed his
Master of Arts degree in Community and Regional Planning at the University of
British Columbia. Upon completion of his second Master's degree, he joined
the Oldman River Regional Flanning Commission, where in 19689 he was app01nted
Director. Mr. Adderley identified his role as a professional consultant in
the area of community planning. He enunolated a number of constraints prescribed
by the Provincial Government which determine the limits of local community

decision-making.

AXFOR" Herbert M.

A native of Manitoba, Dr. Axford did hkis undergraduate work in economics
at the University of Manitoba. His graduate work was done at the University of
Wisconsin. For a numbaor of years he worked for the Federa}l Government in the
Bureau of Statistics and as Superintendent of Cost Ascertainment in the Post
Office. Hls major intarests have centred in public and private finance, monetary f
theory and fiscal policy. He has. taught courses related to money and banking :
and urban economics. Currently Dr. Axford is Professor of Economics at The
University of Lethbrldge. While he emphasized the role of economios as being
very 31gn1f1cant in the decision-making process of t+he urban communlty, he .

carefully descrlbed how a managerial type of urban gOVernment works.

' BETTISON, David G.
: Born 1n Devonshlre, England Dr. Bettlson recelved his ‘early education

,1n his natlve country before depaﬂtlng for South Afrlca,_and Rhodes Unlvers1ty

1n Grahamstown, Fape.Drov1nce. Dri‘Bettlson spent a number of years 1n Northern

Rhode51a,:New Gulnea: and Austral*a before em1gra+ing to Canada. He taught at

_Slmon Fraser Unlverslty before jOlnlng the Department of Anthropology and

Soc1ology, The Unlvers1ty of Lethbr:dge,\as a Pro;essor o; Anthropology-n"
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Dr. Bettison is currently engaged in a study of vrbanization in Alberta,
sponsored by the Human Resources Council in that province. Dr. Bettison
analyzed the nature of political- and Social-decision-making, in addition to
raising the quesiion of external influence in determining the nature of

certain types of decisions that urban councils can make.

COUSINS, William James

Born in Wales, Mr. Cousins came to Canada wherc he completed his
secondary education at Coleman, Alberta. He took his teacher training at the
Calgary Nermal School and his undergraduate work was done at the University of
Alberta. Before joining the staff of the Lethbridge Junior‘College, Mr. Cousins
taught high schocl for a number of years in Coleman and LethBridge. At the
Junior College he served as Dean and Instructor in History. With the founding
of The University of Lethbridge, he became a Professor of ‘History and the first
Chairman of the History Department. Currently, he is a Professor of History
at The University of Lethbridge. Prafessor Cousins analyzed the influence -
. certain groups have had in the past, particularly on the political dec1slon~
making in some of the towns in the Crowsnest Pass. Since his interest has
been in the labour movement, he used as a focal point of his presentation,

the influence and development of the Miners' Club.

' DRAVLAND, Vernon

Born in North Dakota, Dr. Dravland race1Ved both his eJementary and
secondary education there before graduatlng with a Bachelor's degree From
Concordia Corlege,»“oorhead Mlnnesota. His Master s and Doctorate in Education
degrees were obtalned from the Unlverslty of North Dakota. . r‘urrently, Dr.
Dravland is an Assoc1ate Professor in the Faculty of Education and Coordlnator
of the Faculty of" Education Research Centre. Dr. Dravland acted as consultant
for the develonment of *he questionnaire and assisted in the analysis in

’addition-toﬁmakingJarrangements’for.thefuse of the computer.




GOLD, Gerald Louis

. A native of Brockville, Ontario, Professor Gold was raised and receivéed
his early education in Montreal, P.Q. His undergraduate work and first graduate
degree in Anthropology were obtained at McGill. At present he is a Ph.D. candi-
date at the University of Minnesota. Currently he is an Assistant Professor of
Anthropology at the University of Guelph, Guelph, Oatario. Being bilingual,
Professor Gold's contribution to the project has been in identifying biblio-
graphic materials on the topic that pertain to Quebec.
GOODALL, Raymond M.

Professcr Goodall was born in Retford, Nottinghamshire, England, where
he received his elementary and secondary education. His undergraduaté WOrk was
done at the University of Londen. Graduate work in Sociology was done at the
University of British Columbia. Prior to his untimel> death in December, 1970,
Professor Goodall had provided the project with the first basic bibliography

and a list of definition of terms.

GOODALL, Robert

Born in England, Mr. Goodall received his primary and secondary education
in British Columbia. His undergraduate work in Political Science was done &t the
Universities of British Columbia and Carleton. Gradnate work was done at the
University of BritiSh Columbia. Currently,'Mr. Goodall is a Ph.D. candidete in
Political“Sciencelat-York Uni§ersity, Downsview, Ontario. In addition tc providing

a number of bibliograpbic 1ists, he has met with the team members on two occasions.

QUO, F. Quei (Kay) ‘

Born 1n Taiwan, Dr. Quo did his undergraduate work in Political Science
~at the National Talwan University. Graduate work in Political Science was done
at the Natlonal Chen—chl ‘University, the University of Oregon and Southern Illinois
. Un1vers1ty. Currently Dr. Quo is Professor and. Chalrman of the Polltlcal Science
‘Department,‘The Un1vers1ty of Lethbrldge.; Dr.’Quo enunclated a- number of theories
- of polltlcal process us1ng as. a ba81c model one de'eloped by Dav;d Baston. He

_3p01nted out the dlstlnctlons between government process and polltwcal process.
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RATIONALE OF THE FRESSURE GROUPS IN THE URBAN GOVERNMENT STUDY

Urbanized man has become alienated from his society largely for having
failed to develop the analytical and political skills necessary to understand
and to determine effectively his charnging social and political environment. - It
is felt that an attempt should be made at the school level to mitigate this
inadequacy and so to deal with at least some of the problems which have resulted
in the alienation of man. Largely because urbanization and social change have
been so velentless, social studies courses on government nave been inadequate in
that they have not introduced students to the realities of Canadian social and
political life. Today, more than ever, at the high school level, there is a
dearth of meaningful. curricular material dealing with the actual functioning
and operation of government, so that there are many 1nd1v1duals who are quite
unaware of the nature of civic, political., and governmental operatlons so
directly affecting modern man's way of life. Consequently, too, he knows livtle
about social issues in other areas of Canada. Our study is aimed toward”helping
the high school student understand himself and his society; as well as inter-
sreiationships within that society, and to enable him to achieve a meaningful and

purposeful function within Canadian urban life.

ThlS study of Pressure Groups in the Urban Government proposes then, the

development of a currlculum for the. secondary school student which would glve

'meanlngful persnectlve toward the various declslon—maklng processes in urban

:communltles ‘across Canada. Specifically, this project intends to develop a
transferable course of study on the influence of pressure groups on political
'dec1slon—mak1ng in smaller Canadian 01t1eo.' Tt is felt that if the student
Jsrudles and cr1t1cally analyzes relevant polltlcal declslons, ‘he will develop a
Zmore actlve interest in the political system and be in a better posltlon to make

'effectlve and constructive contrlbutlon to his ever 1ncreas1ngly urbanized soc1ety.

ﬁFurthermore, it is felt that if a course can be developed whlch will involve

'classroom teachexs,‘students and pPOIPSSlOHal consultants, the materlal wi be15”

*g_lnterestlng, pertlnent :and meanlngful to the student as well as excltlng to the '

E

-fdteachcr,'especlally sO. 1f developed and moleled constantly over a. few years ae

'llls the plan of Pr03ect Canada West.j N p;,ﬂ V;WV”
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A further goal of this study of Pressure Groups in the Urban Government

is to develop inquiry SklllS using a mult1-d1sc1p11nary perspective. In this

way, students will acquire both a wide anu an in-depth understanding of civic
government. For 1nstance, if students were studylng the membershlp characteristics
‘of influential pressure elites in local’ government they would hopefully compare
1nputs acqulred from multiple, primary, and secondary sources from representatlve '
reglons of Canada. To do so w1ll requlre the 1nputs from the several soclal -
- science dlsclpllnes.r The student would thus study pertinent issues 1n the broader
context of their hlstorlcal, economic, soclologlcal psychologlcal anthropologlcal
:and polltlcal sc1ence d1mens1ons.f ThlS Wlll guarantee the Canadlan student the ’
~'r1ght to work w1th subject matter that is: relevant,~fam111ar, contemporary and

'iCanadlan, as opposed to stereotyped, outdated, and" often forelgn, to his. experience.

'In the past, perhaps because our materials had a tradltlonal quallty, we s1mply

fasoumed that they were thereby adequate for Canadlans.

Another msjor academic objective of this study is to enable the’student ' i

to perceive the nature, development and s1gn1f1cance of polltlcal issues, and to

“understand the influence of : pressure groups 1n the day-to-day worklng operation
’,w1th1n a truly'Canadlan setting. Although closely related,'anotherfobjectlve

‘.yis the development‘of student skills in'analyéing and comparing political issues, ;

partlcularly as related ‘to pressure groups: In order to develop this analytical

'skill, the student will be encouraged to pursue the follow1ng general procedural

- model

iva}F\Recogn.tlon'ofithe polltlcal 1ssue.gyli-'

{5Determ1natlon‘of thdﬁf as1ble alternatlves toward the solutlon

‘fhof each issue. .

.’ PArulext provided by enc




GENERAL OBJECTIVES OF THE PRELIMINARY SURVEY

First Objective:

Curricular materlals ought to be developed to meet real needs and skills
of Canadian students. The Lethbridge Proyect Canada West Team is convinced that
cuprricular materlals ought to take into consideration: the actual state of Canadian
young people's att1tudes, knowledge, needs and skill. Since our goal is to produce
relevant materials about civic pressure groups for Canadian hlgh ‘school students,
~we felt the need to dlSCOVer the state of actual affalrs just mentioned. For this
.‘reason, we conducted the prellmlnary survey on Lethbrldge and Coaldale, Alberta
students, frcm Grades IX to XII--we wanted to'use students as our prlmary resources

input in determining our minds and'our.goals.

.Second Objectlve. ‘

Yet another objective of our survey was to discover both the p01nt at
which the student's social and political alienation from the more complex and
institutionalized levels of human society takes place, as well as to discover,
if possible, why this alienation occurs. We‘accept that alienation is an
indisputable social and polltlcal phenomenon which plagues young Canadians. We
hypothes1ze that thls alienation is due to:

a) students lack of knowledge about how the "establlshment" works,

and how it applles its: values, and,
| b). students lack of understandlng of the SklllS that can be employed
k -to 1ﬁfluence thls‘"establlshment" constructlvely

kOur survey was | 1ntendedfto locate,areas of mlsunderstandlng at flVe dlfferent

ufilevels of soc1al d,_lslonemaklngl the famlly, the peer group, the student councll,f_

~the clty, and the provlnce.. Also 1t was calculated to show us what meanlngs

'gstudents at achxto cert'ln polltlcal express1ons used frequently 1n school " To ‘Z_ﬁ

qut 1t 1n a: nutshell our second objectlve was to flnd out what students know -
‘ -about government, whether they understand how 1t works, and what they mean when

?they talk about government and polltlcs.1:_}vinﬁf[ o




objective in this preliminary survey was to discover, hopefully, some rather
basic attitudes our Canadian high school students have toward the entire range
of political decision-making. How does the student FEEL about this particular
confrontation'with the larger social and urban, environment? Does he feel he

can justly influence it or does he feel utterly frustrated in this regard?

Fourth Objectlve _

Living the urban reallty which is Canada today is much more than a
matter of knoW1ng the decision-making forces 1nvolvea or of & feeling towards
the dec1s1on—mak1ng process; it also involves constructive sxllls that can be
acquired to 1nfluence the competitive urbam. environment. In fact the central
ObjEC“lve of the entire study is to examime-closely one of the oldesz= and
most::ultlvated skllls'used to influence civic dec1s1on—makers, namely the
worklngs of pressure groups. Our fourth objeczive then is to discover whether
students understand any of the basic social skills. in the area of politics and
government , and whether or not they can employ them to meet ‘their just social

expectations.

RATIONALE FOR ALIENATION ITEMS

’

Fourteen 1tems on the prellmlnary survey were 1ntended to dlscover the
_area, ‘or areas, at Wthh students generally experlence thelr flrst and sharpest
3p01nt 0¢ allenatlon from the varlous levels of polltlcal dec1s1on—mak1ng

';structures the famlly (questlonnalre 1tems ?l 15, 24), the peer group

Lﬁ(questlonnalrplltems 14 5);_the student counc1l (questlonnalre 1tems 27 3, 'll);f

'the c1ty oovernment (questeonnalre 1tems 32 29 19), or the prOV1nc1al governmentd‘

"*(questlonnalredlt ms’ 16 31) 1 W wanted to locate th1s polnt of departure for

‘the majorlty of students.‘ In ad itlon to thls; theiltems were solconstructed asv o

f}to dlscover flrst the degree of 1nterest the student has 1n‘the dlfferent levels
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Knowledge of the precise level at which nolitical alienation first takes i
place is pather vital to our study for perhaps obvicus reasons. If, by chance, ‘g
students do not feel alienated at the urban level, we will need to discover E
whether they actually know how the city makes dec151ons. It may be that thelr i
alienation is more apparent than real; of course, it may be just the opposite E
as well. However, and this is more 1likely, they may feel alienated at a lower g
level. In any case, we wanted to locate the point of alienction. We feel that %
the attitudes formed 1n_understand;ng of actual situations %¥1l minimize the %
amouzt of alienation, which is one of the ultimate goals of owr proje=t. é

UNDERSTANDING ITEMS i

5'The ratlonale for this group of items was slmply to g=in some insight %

into the degrees to which students think they understand ths ﬂgClSlOﬁ“maklng 3
processes at the various political levels of our Canadian soziety.

Item 15: I UNDERSTAND HOW DECISIONS ARE MADE IN MY FAMILY. , é

RESPONSES FOR GQUESTION 15 é

GRADE ~  SA A 4 B SD NO RESP. :

. - . . : ' ?

Wlé_ ,fié;q;;~60L9; Fi0;?y; :8;7fﬂ‘”

'TItém»'S&w-I A CONSULTLD.WHEN THE GANG; THAT 1s, ‘e EIGHT CLOUEST FRIENDS,
PR - MAKE A GROUP DECISION WHICH INVOLVES ME..,H,f‘.. e

ffnaspwmbﬁb
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Jtem 3: I KNOW WELL AT LEAST ONE STUDENT ON OUR STUDENTS' COUNCIL.

RESPENSES FORK GUESTIUN 3

GRADE SA A U D SO NO RESEY
9 62'0 2400 4-0 4-0 : 600 0-0
10 30.0 38 .0 4.0 2040 %.0 0.0
11 37.8  42.2 647 Led . Ba9 0.0
12 32-6_. 5000 ‘Bl o 4.3 4.3 0.0

Item 29: I HAVE DISCUSSED AT LENGTH CITY COUNCIL BUSINESS WITH AN ADULT.

RESPUNSES FOR QUESTION 29

GRADE SA A Yy D SD  NB RESP.
9 440 14.0 12.0 400 30.0 0.0
10 2.0 18.0 5.0 5640 16.0 0.0
11 0.0 B9  Be9  46.T  28.9 67
iz 4.3 10.9 4.3  s2.2 28.3 . 0.0

Item 31: SOMETIMES I DISCUSS PROVINCIAL:AFFAIRS WITH FRIENDS.

RESE¢ NSPS FOh LUEbTI N 31

',;GRADE VvﬁsAglz;Qg"ﬁg.g}3!p”'W‘” . sD. NG RESF.

--——’-—-—“—-—’.--.-_--——--.-
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Item 23: SCMETIMES I DISCUSS THE FEDERAL GOVERNMENT 'S POLICIES WITH MY FRIENDS.

RESF@NSES FOR GQUESTION 23

GRADE SA A U D - SD NO RESP
9 4.0 30.0 14.0 24.0 23.0 0.0
10 2.0 34.0 100 32.0 22 .0 . 0.0
11 " Aed DAY . 8.9 28«9 28 .9 4 oty

INTERPRETATION OF THE ABOVE DATA

PePCentage of Students Who Think They Understand the Workings
of the Various Social Structures

100
90

L 41.0

#15 #5 SRR e #29 T R ot
Fam;;y Peers : Stud Counc1l Clty Prov1nce 3 Federal

v ,n From the foreg01ng 1t 1s ev1dentfthat nearly 80 percent of all students
’respondlng to the questlonnalre felt they actually understood the dec1s1on—mak1ng'v

thls flgure drops »




CONCERN ITEMS

With these items we hoped to discover our students' level of conl..rn or
interest with “the various political decision-making structures within Canswdian

soclety. The following items were intended to provide this information.

Item 21: I HAVE DISCUSSED FAMILY FINANCIAL COMMITMENTS WITH MY_PARENT$.

RESPBNSES FOR QUESTION 21

GRADE sa A u D SD N@ RESP.

9 10,0 50.0 12.0 14.0 12.0 2.0
10 6.0 50.0 12.0 22.0 ' "10.0 0.0
11 20.0 - 28.9 17.8 20.0 6.7 6.7

12 6.5 56.5 6.5 19.6 10.9 = 0.0

Item 27: I HAVE DISCUSSED STUDENT COUNCIL BUSINESS WITH A MEMBER OF THE
STUDENTS' COUNCIL. -

RESPONSES FBR QUESTIGN 27

9  26.0 < 30.0 - 4.0 14.0 24.0 2.0
10 4.0 22.0 10.0 36.0 28.0 0.0 .
11 15.60  17.8  13.3 0 33.3 °© 13.3 . 6.7

12 2.2 47.8 2.2 30.4 17.4 0.0

Item 32: I READ NEWSPAPER ACCOUNTS OF CITY COUNCIL ACTIVITIES. -

~ RESPONSES FOR GUESTIGN 32

. GRADE
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Item_lG: I AM GENERALLY AWARE OF PROVINCIAL GOVERNMENTAL POLICIES.

RESP@NSES FOR QUESTIGN 106

GRADE sA A u D $D N RESP.
9 0.0 32.0 32.0 20.0 12.0 4.0
10 2.0 26.0 22.0  48.0 2.0 0.0
11 C4e4 11et - 31e1 37.8  13.3 5.2
12 0.0 34.8 32.6  30.4 2.2 . 0.0

INTERPRETATION

Percentege of Students Interested (Concerned) about Folitical
Decisions at Various Levels

70

60 .

50 57.0

500N,

"o 41.3 ‘ '

30 . | : : _
20 ‘ ‘ ' ' 27.6
10 | |

C4o1 R Y . #32 4,‘. #16

Famlly Stud Councll Clty Prov1nce iw i . 7 :
Although these 1tems Were 1ntended to reflect students levels of 1nt°restl

‘or concern w1th the dlfferent dec131on—mak1ng structures, 1t should be polnteu out '

Vlfthat some of them may-have varylng dearees of lmpact upbn the student because'

d hey Were worded qute dlfferently'ij1th these llmltatlons 1n mlnd, we make the‘
follow1ng 1nterpretatlon B BEER ' '

Not‘surprlulngly the students greatest{oyerelljconcern'appears to be

o

im

e THY e T
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INFLUENCE ITEMS

These items were purely and simply designed to analyze thea degree of
influence students think they have on various political structures in their

society.

Ttem 24: MY PARENTS HAVE BEEN INFLUENCED BY MY RECOMMENDATIONS WITH RESPECT
TO LARGE FAMILY PURCHASES.

RESPONSES FGR QUESTION 24

GRADE SA A U D  SD NG RESP.

9 14.0 36.0 2B.0  14:0°  B<0 0.0
10 6.0 36.0 22.0 22;0"‘1A.Q 0.0
1 4.4 - 33.3 20.0 26 .7 11.1 4.4
12 2.2  37.0 19.6 23.9 17 « 4 0.0

Item 14: THE GANG THAT IS, MY EIGHT CLOSEST. FRIENDS ARE INFLUENCED BY MY
SUGGESTIONS WITH RESPECT TO GROUP DECISIONS.

. RESPONSES FuUR GQUESTIGN 14

GRADE SA A u D SO N@ RESP
9  18:0 4.0 18.0 12.0 4.0 0.0
id-fi'Ts;of'Nézﬂoi’Vézpd_sf1%;0&,,’450 0.0
’113 3. 3};q45;ﬁ”7wé§;7 g 2e2 2.2

'Item l I CAN INFLUENCE DECISIONS MADE BY THE STUDENTS' COUNCIL.




16

Item 19: I CAN INFLUENCE CITY COUNCIL ON THE MAKING OF POLICY.

RESFONSES FOR GQUESTION 19

GRADE sa a U D SD N@ KRESP.
S 4.0 16.0 20.0 26 .0 32.0 2.0
10 4.0 26.0 16.0 30.0 24.0 0.0
11 0.0 13.3° 17.8 4444 20.0 4e4
12 0.0 8.7 15.2 39.1 37.0 0.0
INTERPRETATION

Percentage of Students Who Feel They Can Influence Gover'nment
at Various Levels

80

| ‘#24"-.*-~_"f }~#14'?”;”“9' o ”‘-b*‘fﬂ $19 -
Famlly IR Peer. Stud Councll R C_ity, NS

Fr'om the aboVe J.nformatlon, We conclude tha\. about two-thlr’ds of students

h soc1al level Only 186 felti_they could :Lnfluence declss.ons made at the c:LV:Lc
'level The results of thlS questlonnalre 1nd1cate that students ar'e deflm.tely

- al;\_enated towar'd the c1v1c polltlcal structure and that thlS allena‘tlon beglns w:.th
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OVERALL INTERPRETATION OF ALIENATION QUESTIONS

' Based on evidence of the preliminary survey items on ALIENATION, the
following generalizations can be made:

a) There is a measurable lack of interest and/or concern about the
various decision-making structures within the Society, which we
could call apathy. We feel that this does reflect the students
We teach. ;

b) There is a significant lack of understanding——in some cases a
‘marked lack of understanding-~of the social decision—making
processes in Canada. _. -

c) There is a marked feeling‘of alienation-from at least the'family,

the city, and the'province, and their decision-making processes.

Though the evidence is insufficient to show a direct correlation between
any two factors tested, namely, understanding, interest and influence, there is
ample evidence to indicate that further concentrated study should be called for
and that a curriculum based on rectifying these factors is desirable, and we feel,

feasible.

 RATIONALE ON ATTITUDES

B Three 1tems on the survey were 1ntended to be speclflc indicators about
our students' bas1c values and att1tudes wlth regard to communlty welfare, law

‘71and majorlty rule.. We chose these three concepts because no. modern democracv

”f;does functlon wlthout 1nvoklng tnelr use. At the same tlme, we were cognlzant

fnof 1nherent, and often, confllctlng values Wlthln our soc1ety Wthh contrlbute

":"toward radlcally d1fferent meanlng° foP these concepts. These latter values are

3'pr1vate enterprlse, rreedom, and human rlghts.; We wanted to measure students’a

.”own 1deals and values agalnst the prevaljlno soc1al values of the governnents

_hloh dlrect our l1ves"”'
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When the family decisicon-maker plans a summer vacation for the family, he does

so on the basis of the family's explicit wants, or on what he thinks are the
family‘s wants, or else again on what he thinks the family needs if it had its
own overall interests at heart. Item 4 of the questionnaire seeks to discover
the prevalent value of studerts with regard to the value of economic development
within the present day urban context. Of course, this is one value taken in
1solatlon, it does not measure students' other values spec1f1cally, but it will
indicate whether students generally rate economic values above other civic values.
In the final aralysis th1s item seeks to discover whether students agree that

~ personal economic sacrifices are demandable for the fostering of the '"common good."

Item 4: THE HOMEOWNER SHOULD JUPPORT LOCAL INDUSTRY, EVEN IF IT MEANS PAYING
MORE THAN HIS SHARE OF THE TAX LOAD PROVIDED IT IS FOR THE GOOD OF
THE COMMUNITY AS A WHOLE.

RESPGNSES FOR GUESTION 4

GRADE sA A u D SD  NYU KESP.
9 6.0 18.0 24.0  32.0  20.0 0.0
10 4.0 24.0  30.0 24.0 18.0 Q.0
11 6.7 £23.9  13.3  40.0  1l.l 0.0
12 2.2 19.6 86.1  ATeB 4.3 0-0
| TNTBRPRETATION

Approxmmately one-half ‘of the students surVeyed are. opposed to. govern—v,'”
mertal subsldy to prlvate 1ndustry.; However, a S1gn1f1cant number, approX1mately
. one- quarter, agree that prlyate 1ndustry should be subs1dlzed through taxatlon

"for ‘the: good of the communlty~as’v'whole>

fFWe thlnk Tis that ‘as - students beuome older thelr v1eWS on thls value are less‘

- and less polarlzed they?are more and more cautlous 1n thelr agreement ‘or dls—"

.,agreement.v_?_f

‘nother phenonenon that ‘can be observed-m_”

3
%
I
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is important to discover the students' attitude and their thinking with regards
to the source of law itself. Can they identify in any way with civic ordinances?
Do they see the very "social' nature of law? Perhaps if they do, they. are properly

oriented toward wanting to obey law.

Item 9: LAW IS THE EXPRESSION OF THE PEOPLE AS A WHOLE, RATHER THAN THE
EXPRBSSIOV OF CERTAIN INDIVIDUALS.

RESPUONSES FOR GQUESTIGN 9

GRADE Csa A u D SD NO RESP.

9 38.,0  32.0 B.0 14.0 840 0.0
10 22.0 560 8.0 14s0 0.0 . 0.0
11°  20.0  55.6  11.1 8.9 4.4 0.0
N2 26.1 50.0  17.4 © 6.5 0.0 0.0
 INTERPRETATION

Three quarters of tho students do feel that the. law is the evPresslon
of the people as a whole. What is ‘more the tendency to- dlsagree is swgnlflcantly
higher among Grade IX studen+s and drops off in the high school years. Once more,

the degree of 1ndec1slon is greater among the Grade XII students. it is interest-

.ilng to note that among adults, in our experlence, thls cuestlon is hotly debatable..

Item 22: Rationale
. M Any workable, democratlc system needs to resolve the. questlon of how to
‘declde when absolute concurrence is not aVallable. And reallty seenms to say that
ﬁthere w1ll never be full soclal concurrence on' anythlng Our democratlc tradltlon

’f;;resolVes the 1ssue by castlng the dec1slon in. favor of the constltutlonally

Tattltude toward/thls pract1ce°; Do they

susplclon° _At any rate, We thlnk the f’“
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Item 22: IF GOVERNMENTAL DECISIONS ARE MADE ON THE BASIS OF MAJORITY RULE,
THEY MUST BE THE BEST DECISIONS.

HESP2NSES FBR GUESTION 22

GRADE SA A U D SD N@ RESP.

9 8.0 30.0 14,0 30.0 16.0 2.0
10 4.0 32.0 16.0 30.0 18.0 0.0
11  4e4  24e4 2hed 289 13.3 4.4
12 2.2 87 8.7 60,9 19.6 0.0
INTERPRETATIOV

Well over half of the students dlsagree that ma]orlty dec1slons are
necessarlly the best decisions that. can be made.. However, the slgnlflcant '
statlstlcs show up. on the Grade XII leVel' they are over 81% 0pposed to this
f’assertlon and slgnlflcantly less undec1ded on this questlon. Perhaps thls 1s
; a very fundamental .question for any. polltlcally alive person but we thlnk the
k;Grade X student could grasp thls notion as- fully as the senior student. We
can only guess that perhaps senior: students are less naive about this issue

because they have been involved in enquiry oriented social studies currlculum.

OVERALL‘INTERPRETATION ol ATTITUDE ITEMS

From these 1tems, we conclude that students' attltudes

toward basic values very nearly approx1mate those of the society itself. - There

i 1s one major exceptlon, namely that students seem to favor a more rlgorous,
fprlvate e“terprlse system to a government controlled economlc system.‘ In fact,
’lWe know that most 01t1es would not hesltate to asslst prlvate enterorlse lf

‘}they could offer a few more of thelr c1tlzens jobs ds a result. .

ERRTE N LS T AR




“\ithat cltlzenshlp 1nvolved more
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RATIONALE FOREKNOWLEDGE QUESTIONS

These questions are designed to gain some insight into the political
and governmental cognizance of students. An attempt will also be made to
measure the relationship between level of knowledge, student attitudes and
points of alienation within the political and governing structures.

&

Item 1: Ratlonale

This questlon is intended to reflect the students' concepts of citizen-
. ship. What is the attitude of the Canadlan student toward the franchlse'> boes
the cltlzen complete his duty at the polllng booth on election- day by voting,
" or does he contlnually attempt to exert his polltlcal 1nfluence by keeplng

‘7 1nvolved in- the polltlcal and governmentaI.process.

“Item: 1: THE MOST IMPORTANT THING ABOUT BEING A CITIZEN IS THAT A PERSON CAN
S VOTE AT ELECTION TIME. '

. RESPONSES FOR QUESTION 1

GRADE s A u D SD  N© RESF.
9 8.0 22.0 20.0 34.0 16.0 0.0
10 10.0 40.0 6.0 38.0 - 6.0 0.0
11 .9  DRAe4 17.8  40.0 &9 0.0
12 0.0 37.0 13.0 39.1  10.9 0.0
INTERPRETAT ION

The response to this questlon was varied.. . Approx1mately 50% of the

_Grade Ik XI and XIT, students reSponded negatlvely, reflectlng thelr thoughts

' ffthe Grade X students thlnk that the vote is- the most 1mportant thlng regardlng

':vcltlZQnSth.- Among the Grade XIIvstudents, over one—thlrd agreed W1th the above

jfthat the cltlzen completes h1s respons1blllty at the polllng booth, tney are
'seemlngly unaware of other areas in whlch the cltlzen can exert a greater

ulnfluence on the communlty i”'

“han merely votlng pr1v1leges.A Flfty percent of -
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‘fxthere was no pollcy
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Overall, students are not sold on the importance of the right to vote.

They feel that the vote alone does not make citizenship particularly great.

Item 13: Rationale

This question is intended to test the students' knowledge regarding the
amount of coordination on policy making between the different levels of govern-
ment. Do all levels of government have both a common objectlve and a common

approach to that goal, or is there a lack of coordination regardlng goals and

policies?

Item 13: THERE IS GENERALLY POLICY AGREEMENT AMONG LOCAL,-PROYINCE&L AND FEDERAL
LEVELS OF GOVERNMENT. '

RESPONSES FOR QUESTIGN 13.

GRADE Y A U D. SD  NO RESP.
9 6.0 40.0  40.0  10.0 Z.0 2.0
10 2.0 3640 4440 16.0 0.0 Dt
11 0.0 3l.l 42.2  17.8 6.7 2.2
12 2.2  37.0 26.1 2641 87 0.0
INTERPRETAT ION

Between 40% and 4uU4% of the Graae IX, X, and XI students responded in
 the undec1ded columr, whlch would 1nd;cate a lack .of knowledge in this particular
area. Approx1mately one-third or more students of all grade levels agreed with

the questlon, 1nd1c:t1ng that they thlnk there is coordlnatlon betWeen the le"els

jof government on pollcy Perhaps students tend to equate government -at any levelf

0 W1th the government at. another 1evel. Only 34 8 of the‘Gradp XII students felt 4

“oordlnatlon. An'overall total of 74%’of'the students were

;felther undec1ded or agreed on thlsAstatementb
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- Item 8: Rationale
This question was designed to test the students' knowledge of outside
factors in local decision-making. Do local officials actually control their

own working situations, or are they influenced by extraneous factors?

Item 8: LOCAL SCHOOL OFFICIALS CAN FREELY MAKE EDUCATIONAL DECISIONS SUCH AS
THE PLANNING AND CONSTRUCTION OF SCHOOLS, THE INTRODUCTION OF COURSES
OF STUDY, ETC., THAT AFFECT YOU PERSONALLY IN SCHOOL.

RESPENSES FER QUESTISN 8

GRADE sa A U D SD O RESP.
9 18.0 16.0 18.0 24.0 24.0 0.0
10 6.0 14.0  14.0  32.0 © 34.0 0.0
11 2.2 . 11.1 156 33.3 37.8 0.0
12 0.0 6.5 2.2 52.2°  37.0 2.2
INTERPRETATION.

Students tended to dlsagree with this statement 1n .inverse proportion
to their grade level. TFor 1n81ance. 48.2% of the Grade IX students eltherv
disagreed or strongly disagreed, while 89, .2% of the Grade XII students reglstered
negative responses. It would appear, therefore, that although a majority of
students are aware of the influence of outside factors in decision-making, this
awareness is more appa“ent among the older students. TFrom another perspective,
however, ' it can be. p01nted out that almost one~third of the students do not

recognize the'lim;tatlon placed on thlS area of civic government.

‘Item 26 aﬂd 2., Ratlonale:v . o ;
v ’ From these two questlons 1t 1s hoped to galn the students concept of

..ugovernment., Does government facllltate thelr potentlal abllltles and asplratlons,

‘f'or does 1t llmlte the1r actlons? c;
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Item 26: THE MAIN FUNCTION OF GOVBRNMENT AT ANY LEVEL IS TO FACILITATE THE
' ACTIVITIES OF ITS CITIZENS.

RESFENSES FOR GUESTIGN 26

GRADE sa A U D SD MO RESP.
9 1000 4% .0 240 1440 - 0.0 4“00‘
10 ] 2.0 4]600 36:-0 14n0 200 . Ooo
11 8.9 35.6 31.1 11.1 2.2 111
12 4.3 52.2  26.1 15.2 2.2 0.0 "

Ttem 2: THE MAIN FUNCTION OF GOVERNMENT AT AN¥ IEVEL IS TO CONTROL PEGPLE BY
RESTRICTING THEIR ACTIVITIES. =

RESP@NSES FGR "QUESTIGN 2

GRADE = SA A u D SO N@ RESP.
9 2.0 12.0 14.0 4240 30.0 0.0
10 - 0.0 4.0 10.0 4440 42.0 0.0
11 2.2 11.1 ded 4869 33.3 0.0
12 0.0 0.0 6.5 5040 435 0.0
INTERPRETATION

There seems to be a baSlC corelatlon between the results of these two
questions: most students see governlng bodies .as fac111tators, not restrictors

'.’of thelr actlons.f

: fﬁItem 20.; Ratlonale

Thls questlon was 1ntended to glve'some 1nd1catlon of what stﬁdents

iqthlnk ls the functlon of government. Do students see government as a slngle ’

,1aw—g1v1ng, 1aw-keep1ng device°' Or do they expect other thlngs of government° i
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Item 20: GOWVERNMENT HAS ONLY THREE FUNCTIONS: TO MAKE LAWS, TO INTERPRET
' THOSE LAWS, AND TO ENFORCE THOSE ' LAWS.-

RESPENSES FOR QUESTIGN 20

GRADE SA A U D SD NO RESP.
9 8.0 12.0 28.0 28.0 . 24.0 0.0
10 8.0 20.0 1200  42.0  18.0 0.0
11 11«1 24.4  13.3 2B.9 17.8 4e4
12 2.2 17«4 6.5 587 15.2 0.0 -
INTERPRBTATION

With the exaeptlon of the Grade Xl students, the majorlty of students
disagreed with this statement. This would indicate that students felt that
government plays a greater role than simply the fulflllmentAof these three.

~basic functions. The disagreement was highest among the Grade XII students.

Item 12: Ratlonalb

This question is intended to determine whether the students have a
knowledgeable and pragmatic understanding of the governmental system. Would
~ government function best if everyone were to become responsive and vocalize

alternate policies, or would government operate better if a number of citizens

remalned un1nvolved°

Item 12: OUR FORM OF GOVERNMENT ‘WOULD FUNCTION BEST IF 1009 OF THE CITIZENS
REMAINED POLITICALLY RESPONSIVE "AND CONCERNED NOT ONLY DURING AN
: ELECTION BUT FROM OhE ELECTION TO THE NEXT."

;fRESP@NSESTF@R.QHESTLEN 12‘;

. GRADE . .SA A G D sD “ NG RESP.
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INTERPRETAT ION
A large majority of students agreed with this statement. “They tend to

discount the Quo Theory th=t & demosracy can function best if a sizeable portion
of the el=ctorate remalims unimvolved. The student response would indicate that
100% invoiwement by the citizens will lead to good government; they seemingly
have not =onsidered that interest of this proportion could lead to confuslon,

inconsistency and chaos.

Item 17: Rationale
' This question was designed to see if the students have any connotations

or specific knowledge of ““he terms "pureaucracy" and/or "civil, serVLCc

Item 17: BUREAUCRACY IS A TERM WHICH REFERS TO.CIVIL SERVICE OF ANY GOVERNMENT.
AESPONSES FOR QUESTION 17

GRADE sa . A u D SD 'NO RESP..

9 0.0 4.0 94.0 2.0 0.0 0.0
10 0.0 8.0 T4.0 160 0.0 2.0
11 0.0 175 6849 4.4 44 44
12 0.0 15.2 63.0 19.6 2.2 - 0.0
INTERPRETATION

A large number of students (94% of the Grade IX's) were undecided on
th1s question, "indicating poss;ble confus1on of m1sundcrstand1ng of the terms

"bureaucracy" and/or Mcivil servlce.' Grade XII students also responded in the

'»,,fundec1ded column, but to. a somewhat lesser extent of 636.‘ It is interesting to

'e'note that 19 of the Grade XII group dlsagreed that bureaucracy refers to the

'c1v11 serv1ce of government, whlle 156 agreed.v L

. 'f’gItem 6 Ratlonale

B Do students v1ew partlclpatory democracy as an effectlve as well as
an e;flClent way of governlng a commun1ty° The 1ssues here are by no means

8 deflnlthe—-fOP example, one mlght equate efflclency wlth the most practlcal

DTS RSP VOPPYNNR RS ST
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method, but anotw= might relate it to high costs and great time consumption.
At any rate, thersz .ju=lities of participatery democracy need to be examined and

clarified.

Item 6: DECISICH-MAKING IN GOVERNMENT IS MORE EFFICIENT AS THE RESEARCH ARD
RESOLUTIZH® OF PROBLEMS IS GIVEN OVER TO CON%ITT“ES OF CITIZENS.

RESFENSES FOK GWESTION 6

GRADE ~ SA A U D SD NO RESP.
g 2.0 865.0 42.0 12.0 4.0 4.0
10 16.0  “0s0  42.0  14.0 8.0 0.0
11 D.2 40,0 378 1lel - 4.4 444
12 10.9  32.6 39.1 15.2 2.2 0.0

Item 10: DECISION-MAKING IN GCVERNMENT IS MORE EFFECTIVE AS THE RESEARCH AND %
RESOLUTION OF THE PROBLEIMS ARE GIVEN OVER TO COMMITTEES OF CITTZENS. :

RESPUNSES FUR QUESTIWVUN 10

GRADE sSA A U D SD  Ng RESP.

9 12.0 36 .0 42.0 4.0 2.0 2.0
10 14.0 34.0 30.0 18.0 4.0 0.0
11 % 35.6  42.9 CB.9 4.4 )
12 ©  13.0 37.0 30.4 13.0 4.3 2.2

INTERPRETATION

Cons1stently about 40/ of the students ‘are not dec1ded about eff1c1ency

T AR AT TN M Y 1

i»and effectlvenessht Today, as aLways, there 1s a 81lent ma]orlty and an active
v?m;norlty-—would government functlon better 1f the groups reversed themselves and .
‘ibecame 81lent nlnar*tles and actlve majorltles'> What 13 meant by effectlvc
"government° What is meant by efflclent gOVernment°. At what polnt must’ these

'qualltles 1n gowerﬁrmnt be sachilced to save democra&:y'> Can effectlve govern— )

ment be 1neff1c49n“ &uvernment, or vlce versa°
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Item 18: Rationale
- Do students feel they can exert greater influence on_gOVernmental
decision-making by emotional action, or can They be more influential by

submitting a rationali, well-documented presentation to council?

Ttem 18: GOVERNMENTS RESPOND MORE QUICKLY TO PEOPLE'S EMOTIONS THAN TO THEIR
REASONING. '

RESPONSES FOR QUESTIUN 18

GRADE sA A u p . SD N@ RESP.
9 6.0 24.0 20.0 34.0 1640 0.0
10 6.0 14.0 16.0  44.0  20.0 0.0
11 . 2.2 17.8 22.2 33.3 17.8 6.7
12 6.5 .30.4 13.0 37.0 13.0 0.0
INTERPRETATION.

“The majority of students dlsagreed with this statement, indicating that
they thlnk ‘governments respond: greater to reasoning than to emotion. HOWever,
a sizeable number (36.9% of the Grade XII's) agreed that governments respond

more quickly to people's emotions.

Item 25: Rationale

This questlon is intended to reflect the students' awareness of political
activity. Is politics reserved for the clected officials alone, or is the field
open for the,averagevc1tlzen as well? Do students equate polltlcal act1v1ty with

~ governmental activity?

fﬂiItem 2 - POLITIﬂAL ACTIVITY IS THE FUNCTION OF ELECTED OFFICIALS AuONE.

";
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INTERPRETATION

A majority of students disagreed with +his ‘statement, which would
indicate'that they realize political activity is not reserved only for the
elected officials. The Grade XII studexts were more cognizant of this (97.9%)
than were the Grade IX's (52.0%). '

Item 28: Rationale
This question is intended to examine the students'’ understanding of
the determinant factors in the decision-making process. Are the needs of the
 greatest number of citizens the most important factor, or do economic or

pol1t1cal cons1deratlons also play an 1nfluent1al part in the dec1S1on—mak1ng

process?

Item 28: 1IN DECIDING WHERE TO LOCATE A CITY'S NEW SPORTS COMPLEX, A CITY COUNCIL
WOULD BE GUIDED PRIMARILY BY THIS PRINCIPLE: PUBLIC BUILDINGS WILL BE
LOCATED WHERE. THEY WILL SERVE THE GREATEST NUMBER OF CITIZENS.

- RESPGONSES FeR QUESTION 25

GRADE sa A U D . SD NG RESP.
9 32.0 42.0 1440 10.0 2.0 0.0
10  18.0 5/4.0 10.0 10.0 G0 0.0
11 26.7 42 .2 13.3 647 4ed 6.7
12 23.9 39.1 B 261 2.2 0.0

INTERPRETATION

The data. seems to 1nd1cate that a majorlty of students feel that
‘-dec1slons such as the locatlon of a publlc sports complex is largely determined
;be fullest degree of publlc avallablllty, thus dlscountlng economlc and polltlcal
,,factors. Th1s feellng was partlcularly strong among the younger students, but
dthe older students apparently felt that other factors played a: role in thls type
'fof dec1slon-mak1ng Th1s is reflected by the statlstlcs 75° of the Grade Ix .
istudents agreed w1th the statement,'whlle 12 dlsagrecd._ On the other hand 63%
of the Grade XII's agreed, whlle 28% d1sagreed.' Perhaps thls 1nd1cates that B

- students generally feel that government dec1slons are morally the rlght declslons.
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Item 30: Rationale

This item was intended to discover the thinking of students with regard
+o the point of political accessibility.into the civic government structure. Does
one approach an elected person, if this is possible, or does one approach an

appointed civic servant to gain a political goal?

Item 30: IF I WANTED TO HAVE THE CITY INSTALL TRAFFIC LIGHTS ON MY STREET CORNER,
I WOULD GET QUICKEST ACTION BY CALLING THE MAYOR ON THE MATTER.

RESPONSES FOGR QUESTIBN 30

GRADE . SA A T D SD NG KESP.
9 2.0 8.0 32.0 30.0 26.0 2.0
10 0.0 16.0 20.0 36.0  28.0 0.0
11 6.7 - 20.0 28.9 26.7 111 6.7
12 0.0 2 17.4  43.5  34.8 2.2
INTERPRETATION

With the exception of the Grade XI students, the majority of students
surveyed do not think that caliing the mayor would give them quickest action on
the installation of traffic lights. The Grade XII's Were most emphatic in
negative responses (78.3%), while none strongiy»agreed. There was a significant

number of students undecided on this question, which might reflect doubt or

confusion.

Item 7: Rationale

ThlS item was 1ntended to discover the thinking of students with regard
. to the p01nt of polltlcal accessxblllty 1n;o the ClV1C government structure. boes
ﬁ;one approach an elec*ed person,elf thls 1s pOSSlble, or. does one approach an

app01nted ClVlC servant to galn A polltlcal goal

[
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Ttem 7: IF A HOME OWNER WISHES TO HAVE THE ALLEY BEHIND HIS HOUSE PAVED, THE
BEST APPROACH TO GET ACTION WOULD BE TO CONTACT THE CITY ENGINEER.

RESPGNSES FER OUESTION 7

GRADE SA A u D SD N@ RESP.
9 5.0 £22.0 22.0 40.0  14.0 0.0
10 4.0 16.0 32.0 34.0 14.0 0.0
11 5.2 11e1 33.3 26.7 2647 0.0 ;
12 4.3 28.3 17.4  37.0 13.0 0.0
NTERPRETATION

Most students disagreed w1th this ohOlce, whioh indicates that students
vthlnk that either the city englneer is not the hest person to contact, or tha*
'thls would be the wrong type of approach. Although one-half of -the Grade XIl
'students responded negatlvely, ‘one-third of them dld agree in some degree. it

is 1nterest1ng to note that one- —~third of the Grade X's and XI' s were undecided

on this question, which could indicate confusion.

In reality, city bureaucrats are very fundamentally civic governmental
decision-makers. This survey indicates that well over 75% of students surveyed
do not consider the city englneerr -a bureaucrat, to be an Jmportant key to

~ governmental action. The accessibility to decisions in the governing structure

is a point ‘that needs to be clarified.

Item 35: Rationale
‘ This 1tem was 1ntended to 1nd1cate several thlngs - do students appreciate
“jth' "prov1nc1al level of trafflc law? Do they apprec1ate the need for pressure

'f}grou} organlzatlon° Or are they frustrated An trylng to 1nfluence cIv1c and/or

ffproV1nolal government° E*‘x

U Item 35: Ir: 1 WANTED TO CHANGE THE SPEED LIMIT IN FRONT OF ‘MY HOME I WOULD FIRST
B T ‘A)P WRITE THE PROVINCIAL MINISTER OF" HIGHWAYS

B} WRITE:AN EDITORIAL IN THE LOCAL NEWSPAPER. TO~ ‘GET PUBLIC SUPPORT

C) FORM A PRESSURE GROUP AND PRESLNT A PETITION TO. THE CITY OR TOWN COUNCIL
D) CONSULT A. LAWYER

‘E);_NOT KNOW WHAT TO DO

i
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RESPGNSES FOR QUESTIEN 30

GRADE A B c D E NG RESP.
9 14.0  14.0  30.0 8.0 28.0 6.0
10 20.0 2200 36.0 600 14.0 2.0
11 - 15.6 6.7 Sa.4 6.7 37.8 8.9
12 13.0 21.7 34.8 6.5 239 0.0
INTERPRETATION

With the exception of the Grade XI students, approximately ohe-third
of those tested chose C: form a pressure group and present a petition to city
council. This reflects a realistic approach, but is not able to show if the
students would know how to organize their pressure group effectively.
Approximafely one~guarter of the students responded that they would not
know what to do, and a nﬁmbep gave no response at all. This reflects a certain
amount of misunderstandir =~ or frustration on behalf of the students as to what

they can do in such situations.

‘Item 33: Rationale

How effectively can a student relate to his governments? Does he "feel"
he can gain redress for wrongs from within the governmental <ystem, or might he
- go outside? Can he present his case rationally to the bureaucracy at the level

in which he might be most effective? Or is he frustrated?

Item 83: IF THE DAY AFTER I HAD RECEIVED A TRAFFIC TICKET FOR SPEEDING I WANTED
. TO CONTEST THE CHARGE BECAUSE I FELT I WAS INNOCENT, I WOULD FIRST
. “A). GO.TO ‘THE CHIEF OF POLICE.
. .B), SEEK THE ADVICE OF A LAWYER :
C) PLEAD WITH THE OFFICER WHO ISSUED THE LICKET
D) CHALLENGE THE CASE OPENLY IN COURT
E) ' NOT KNOW WHAT TO DO
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RESPONSES FUR QUESTION 33

GRADE A B c D- E NO RESP.
3 8.0 60.0 0.0 140 16.0 2.0
10 24.0 58.0 0.0 10.0 8.0 0.0
11 15.6 42 .2 2.2 15.6 17.8 6.7 ; ;
12 . 10.9 63.0 2.2 10.9 13.0 0.0
INTERPRETATION

Most students responded to B: seek the advice of a iawyer? This
reflects the students feeling'that they are unable to contest a similar charge
alone, but need the serV1oes of a profeSS1onal in dealing with the law system
in such a s1tuatlon. This line of thlnktng.was most prevalent among the
Grade XII's. | |

Response to the other ch01ces was guite Varled, except a number of
students responded that they would not know what to do. These students, as the
students who chose B, do not kacw how to deal with the complexities of such a

situation.

'Item 34: Rationale
This question is intended to measure the students' knowledge of ways

they might influence the urban community. In order to exert influence, does
the student stage a demonstration, does he work through the system by contacting
city council members ,does he approach the official head of the organazatlon, the
mayor, or what? : : ’ j

l The major reason fov conductlng this sectlun of the questlonnalre was
eto galn some 1ns1ght of the students knowledge of pOllthal and governmental ' i
de01S1on—mak1ng, Wthh, in turn, has an effect on the students polltlcal
utattltudes and p01nts of allenatlon of polltlcal Jssues.' The. follOW1ng guestions
were. des gned to galn a. better perspectlve ‘of the students' knowledge on govern-

" mental and polltlcal matters.’

ey
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Item 34: THE MOST EFFECTIVE WAY TO INFLUENCE £ CITY COUNCIL IS TO:
: A) STAGE A DEMONSTRATION IN FRONT OF CITY HALL
B) TRY TO INFLUENCE A NUMBER OF CITY COUNCIL MEMBERS INDIVIDUALLY
C) CONTACT THE MAYOR ,
D) BEGIN TO CAMPAIGN TO GAIN PUBLIC SUPPORT, AND THEN PRESENT MY
CASE TO COUNCIL
E) WRITE A LETTER, OR LETTERS, TO THE EDIWOR OF 4 LOCAL NEWSPAPER

TO GAIN PUBLIC SUPFORT

RESFPGNSES FOR QUESTIGN 34

GRADEZ : A B C D E N@O RESPe.
9 4.0 8.0 2.0 48.0 34.0 4.0 :
10 2.0 14.0 2.0 64.0 14.0 4.0
1t 4o 4 809 4 ed 6404 . e 4 13.3
12 2.2 645 0.0 63-0 21.7 645
| INTERPRETATION
The most popular chcice for all grade levels was D: Begin -~ campsign

to gain public suppoirt, and then presant my case to counpil. This responss
peflects a desire to work within and thrcugh the accepted political and gcverm~
mental system. '

The next choice appears to be E: Write a lettef, or letters, to the
editor of a local newspaper to gain public support. Again, this indicates a
desire to approach a council through accepted channels.

Alternative B was reiétively unpopular, perhaps because the indiwvidual
student feels he would have littie-influence on councill mémbérs. %

A number of-studénts (4% to 13%) gave no résponse to this questicn,

perhaps indicating indecision or confusion.
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GENERAIL INTERPRETATION OF KNOWLEDGE QUESTIONS

Students seem to be fairly cognizant of decision-making processes in
relevant situations such as their schools, but there is a significant number
who are confused, apparently misinformed, and obviously undecided on the actual
functioning processes of the civic, provincial and federal political and
governing bodies. Even though Students indicated a WllllngnPSS to work within
the system and are aware that government is very complex. they do not understand

the actual operation of the system.

Students showed marked confusion in their understanding of the political

and govermmental structures. For example, they registered a 75% response that
" they felt 100% partlclpatlo; of citizens would enable government to function best.
And yet, they seemed to contradict themselves when 45% indicated that voting at ‘

election time is the most important thing about being a citizen.

A significant number of students (one~third) illustrated their confusion
and lack of understanding when they responded they would either not know what to
do or would consult with a lawyer if they wanted to change the speed limit in
front of their homes. In another question, one-quarter of those students surveyed

would not know who to contact if they wanted their own alley paved.

gtndents also seemed confused over political terminology. Over 75% of
those polled on the question dealing with "bureaucracy" and "civil service"

responded undecided or gave no response.

Students seemed W1lllng to attempt to influence government decisions
. through accepted channels.. 70% of those polled responded that the most effective
'way to 1nfluence a clty councll was “through the system 1tself Students seemed
: to- 1ook upon government favorably in that they see it as a facllltator, not a

restrlctor, of thelr actlon.

The analysis of the knowledge questions seems to point out that students
have a pos1t1ve attltude toward . government and are W1lllng to approach it through
QO e accepted channels, but the students surveyed lacked the fundamental knowledge

RIS

.mﬁmnﬁni skllls necessary to funtlon effectlvely W1tb1n the governlng systems.
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'TENTATIVE . GENERALIZATIONS

’l;_‘Pressure groups eylst for SpelelC purposes, havmng both xmmedlate and 1ong
: range goals.u . Ee - . .

- P“essure groupu do exlﬁt for poltlcal purp0aes.‘




‘ S 7 Lo . 38 :
e ' CHART. OF CONCEPTS |
R A Summary of Concepts from ‘the Disciplines =~ .
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B " MGDEL FOR CURRICULUM DEVELOPMENT.

Currlculum imgp L;es the orderln O learnln -ex erlences w1th1n a
v 7
framework derlved fron Lwo sources., the dlsclplln s and tbe process of "1nqu1ry

CA number of_currlcu1umi"' Ters su?gest that th dlsclpllneb'are structured both
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MATERIALS TO BE DEVELOPED

It is envisioned that materials produced will have national applicabiiity,
since the Lethbridge Team has taken care to utilize a number of consultants who
represent wide and varied backgrounds in addition to their actual location, viz.:

Lethbridge, Guelph and Toronto.

Materials produced will be directed to the secondary School, specifically
at the Grade X-XII level where units of work dealing with govermment are usually
taught. They will also have relevance for a variety of optional courses at the

high school level. The length of time suggested is six to eight weaks duration.

Case studies will be utilized to deal with universal themes, with the
responsibility of the local teacher being one of adapting the materials to suit
the needs of his particular class. Concepts selected are applicable to any region
in Canada, as well as being interdisciplinary in scope. In those provinces-where
..social studies is still taught in the traditional mold c¢f political history and
physical geography, it will be a matter for the local teacher to make the necessary

changes.

Since pressure groups are a universal phenomena, and are being increasingly
active in the political decision-making process in Canada, the topic by virtue of
its inherent possibilities should generate considerable interest among students of
goVernment. In this regard, it is hoped that there will be sufficient variation
within the materials to appeal to a wide diversity of student interest. The answer

to’the question of relevance is partially implicit in the topic itself.

The content material w1ll be prepared in the form of multi-media learning
‘packages 80 de31gned to enhance the "1nqu1ry" approach to 1nstructlon. These.

+ learning: packages w1ll include 81mulatlon exerclse Film strlps, slides, tapes

- of 1nterv1eWb, and pamphlet mauerlals 1llustrat1v “of the hlstorlcal development '

, of typlcal pOJlthal dec¢s*on° 1n the urban communzty & A set of questlons de81gned

to encourage furthep inquiry on the part of the students will be 1ncluded.
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The initial questionnaire that was administered to assess the degree of
student knowledge of decision making, will be refined in the hope that it might

emerge as a useful evaluation instrument.

To accomplish the tasks of developing curriculum materials, release time
will be sought in the form of blocks of time. Experience gained from the work of
Phase I, would suggest that this release time may or may not involve the total ‘team

at any one time.

A Fictitious name will be used and the size of the_community‘limited

to approximately 40,000 people T : f

'fﬁ,"‘El{lC‘f

PO A v e Provided by ERC




EVALUATION OF PROJECT. ACTIVITIES

" The Lethbridge Team of Project Canada West met a total of thirty-one
times during the year; fourteen meetings were all day, fifteen were small
grouD meetings, and two were afternoon half-days. The esprit de corDs among‘

vz
team members has been excellent. ~All have contrlbuted to the total project .

in.a manner that is 1nd1cat1ve of thelr 1nterest and feellng of camaradeﬂze

',that prevalled througho'* this’ year

All consultants, wgth the' exceptlon of two, were from within- the

communlty or The Unlver51ty of Lethbrldge. Professor Gold is a nember of the

- Anthropology and SOClOlogy Department University of Guelph. His soec1al

'1nterest 1s in the’ stucy of pol1t1cal act1v1ty 1n the small urban communlty

‘of Quebec, and. belng bllﬂngual he was able to ldentlfy soarce raterlal related

~to the French canadlan mllleu, which' in. some lnstancﬂs, have theﬂr counterpart

A Fuliext provided by ERIC

;1n Western Canada. Mr.”( all 1s a PHiD. candldate at- York Unlvers1ty. Through'

1ts consultants the Lethbrldge Team has not - only achleved a. balance from within

’the d1sc1pllnes,‘1n an- 1nterd1sc1pllnarlan sense, but ltS'SCODF nas emerged with

.an natlonal character

urln the quallty
of the WhOJJ

‘1"8

group:t0*3'gwxﬁk*
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Aruntoxt provided by Eric

By

Student involvement has been part of the woik t date as the team
sought to integrate the three elements of: the disciplines, society and
students. The questionnaire was conceived by team members, and administered
to students taught by team members in an effort to get some tentative

corroborating evidence of the necessity of the study.

" FEASIBILITY OF TEACHER CURRICULUM DEVELOPMENT
The experience of the Lethhridge Team is that the role of teacher

curriculum developer is both desirable and feasible. All team.members have

'been excited about the PPOject and ‘its future prospect, as & résult of

' recognlzlng, peruaps for the first time, ]ust what is- 1nvolved in currlculum

bulld;ng.‘ Among the 1n51ghts team members have had are:

1. The role and significance of objectives have become much more .
meanlngful to the teachers as well as exper;enclng ‘an’ 1nc”ease

in thelr xnowledge about the dlfferent klndS of o;jectlvea.

P

ess would' increase;

asaahfeellng that teacher effectlv
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SUGGESTIONS 70 OTHER GROUPS

1. Without question, the success of the Lethbridge Team to date has been in
the quality of team members who have enjoyed an excellent experience in
working together. A concentrated effort that such a program requires

‘demands'personalities that can sustain such an effort.

2. Bleekimeetings of one to two weeks-at a time to'provide-continuity of
-effort and. productien would seem to be the more profitable rather than

a piece-meal approach.

3. Luncheon meetings were stlmulatlng, «ince. the formal 1ntroductlons of
four ‘consultants were made at this tlme, -and - in addltlon, the luncheon
meetlng prov1ded an 1n;ormal leGPSlon w1thout breaklng the contlnultv

of effort.

4. ‘The elarificatioh and achieﬁement'of spec ific tasks were acco#pllsbpd

4‘mofe efficient y when the grouﬁ Hroke down.*nto small group or wori.zd

ﬂimembers, that currlculum bullalng is certalnly w1th1n the capabllmtles of ine’

”Q‘Thls does not preclude theﬂneed for ‘ nsultat*on w*th other

MR A . 7. oo vy exic [



env151oned 1ncreas

1n the aﬂt1V1ty of the team, both as 1nd1v1duals

as a‘group, the proposed budvet 1sAde81gned to allow for the expansxon
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