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FORD PROJECT FOR-THE PREPARATION OF TUstCHERS
FOR TWO YEAR POST7HIGH SCHOOL OCCUPATIONAL PROGRAMS

Description of P

Background

The right kinds of teachers are a high priority for any educational instituttan,

and in the case of community colleges and technicsrl institutes they are particularly

portant. Such teachers must not only have the vroper academic qualifications but

they need to understand and appreciate the goals of such in5titutions, as w II as to

have the ability and interest to work with students who have a wide vuriety of edu-

catianal.goals,.

To' help in pre-p-aring teache s with these characteristics, The St. Louis Junior

College District and Southern Illinois UniversIty cooperated in a joint project that

was funded in part .with a $5O0,000 (Pant from the Ford Foundation, Course work

leading to appropriat moste s degrees Was providea by Sill 21nd the JCD served

the laboratory fbr a one-sem-ester teaching internship. The premise was that- n

-effective internship program cannot be separated frdM a laboratory concept and
ws.

therefore it is important for interns to be as-signed to a "mod I two-year institution,"

preferably_multt-camPus, wherd they would be exposed to a variety of environments

and faculty and administrative viewpoints/. Titis was the concept underlying the

Jcp-siu .caoperativrNinternship program.

The goal of the Ford Project cooperative internship program for the prepare-.

k lion of teachers, was to ilrelp increase the supply cif more affective teachers--teachers
0 .oriented to trying constantly to- improve their effectiveness in working with students.



Another gaI was to help teachers gain a better understandin f the comp' rehensive

corrmunity college so that they might increase their effectiveness in-using the total

resources of the Institutoii in helping students to become cordributing members of

society egardless of their disciplme.

Program

The one-semester JCD-SIU internship program consisted entially of two

parts.- The first was teaching. An intern wasassigned to a deliartment at one of the

three cllegès in The Junior College District of St. Louis.St. Louis County to teach

40% of the normal full-time faculty load under the direction of an experien,ed com

munity college teacher in the intern's discipl-hre. The supervising teacher's primary

concern was with,advising the intern on the selection, organization, and presen-

tation of subject-matter, as well as with the evaluatioA of the intern's students and
t,

the intern himself. The second part of the internship program involved helping the

interns gain a general understanding of the comprehensiVil'community College. The

goal was to overcome some of the fragmentation that nrequntly exists in educational

institutions a ng .the persons teaching iri varioui

The 4upervising teacher was a chief contributor in the internship program
_

from, the s dpoin F helpsing an intern increase his teaching effectiveness. How-

ever, thire were ote z approaches inriolved, too, and they were all predicated an

the concept that teaching h an art and not a ccience.- Therefore the intern had

the'respomibility to try to discover the techniques *kat were the'rnost effective fo

him. Informal discussions on teaching techniques, as well as actual class observations,

provided an important source for ideas that intIrns could adapt for use with their



classes. Visitations indluded clas es not only in the intern's discipiine, but also in

other academic and occupational fields. Other sources for Ideas on teaching come

from interns reviewing their own teaching by means of video tap, field assignments

crilques of their teaching b.) their own students, investigation of student learning

problems, as well as semirfars &cling with such subjects as " earning objectives."
ia-2-

An important objective of the internship prograra was to provide beginning

teacher:, with a better understanding of the "workings" of the organizational struchire

of community colleges. This was intend1 help tw;Ichers'"use the system" so that

they might become more reffective in implementing needed improvements in their own

areas of responsibilities. The procedure inv&ved providing interns with the oppor-
J

tunily to observe and occasionally participate in the various types of committee meet-

ings in the JCD. In addition, they took part in faculty meeHngs from department tt .

district levels. An unusual opportunitjwas 5fforded interns to sit as observers in the

highest level policy-making,district-wide meetings and, on occasion, to be invited

to participate in the discussions. i)ossible benefits from this type of.experience, in

addition to learning about the various committee functions, included ideas as It)

procedures for conducting effective meetings, ideas as to effective communication

techniques, and more empathy for the goals of the to0 institution.

Another aspect of understanding the role of teacher in a comprehensive

community college w s that of becoming familiar with the total educational ,program

and services of the institution. The purpose was to en ble interns to see more clearly

how their-endeavors relate to those of the institution and, as a result, help them
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become more effective in meeting the specific needs of individual students.

involved having interns gain a back understanding of program objectives and op por-

tunities for students. This was accomplished by interviewing persons in the JCD who

were responsible for the various types of occupational programs and services such as:

Business-related occupational programs
Engineering-.elated oFcupational programs
Health-related occupational programs
Public Service-related occupational programs
General Curriculum
Adrnissions.and Registration
Counseling Services
Student Government.

45knother unique opportunity interns had in the .105 was that of gaining krther

insight regasding preparation for their long range career goals. For example; depend-

ing.on whether they centered on becoming a classroom tea,ther, division or department

head, or dean, etc there were a great number of ideas the interns could gain-through

contact with persons who were actually involved in su-dh positions. The' medium for

this was special pr jects which rere intended to assist interns in using the JCD as a

laboratory. Co ttacts could include faculty, students, adthinistrators, and refre-

sentativesof business and indu's

such subjects as the (allowing:

Projects were-selected by interns and included

1. Rote of division or departmert cht;irman in a given disciPline
2. The aspects inVotOed in initioting a prodram in a particular field
3. Recruiting students for occupational prolgTms
4. Role of a specific advisory committee in cUrriculurn development.

sSeminars were held weekly for interns and were rdtated arnong.thejhree

campuses of the JCD dolleges. Since there were interns who represented aced ic
z
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fields, and others who represented occupational specialties, opportunity was provided

for the interaction of persons in the various discip:ines. This helped to brzok the

communications barrier and also the stigma that many persons in academic fields

place upon bccupational programs.

Two types of seminars were used. One provided for the interaction of interns

with resource,persons, and the other, interaction with interns. Both types sty -ed

informality in approach and the practical rather than the theoretical . Numerous

resource persons from the JCD (including faculty, divisioond department chairmen

students, presidents, and board membe )providJd interns with the opportunity to

discuss a wide assortment of topics and points of view which helped them under-
, IA

stand the problems confronting comprehensive community colleges and technical

educction. Theesecond type (which interims came to desianate as "GT Sessions"
914

Group Therapy) served'as a,means to exchange Ideas gained during the internship,.

to discuss _prablems they encountered, to Share in some of the planning for futpre
or

seminars, and tb take an active role in aricinging and CondOcting O seminar of their

Choice if they so desired.

Reactiohs:

This concept of a university's providing an internship in a 'model educaflonal

institution" of the type in which a person is preparing to teach-has gained maiiy

supporters. The need,to break down till-it-fragmentation that so frequently exists in

highto education among persons in the various disl4plines is imperative if student

attritiori,rates are to be redisced at the two-year post-high school revel. Reaations
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of interns to the Ford Project approach in helping to prepare teachers can be ascer-

tained from their critiques of the progra A few excerpts are quoted below:

Now, I feel I understand the total concept of the comprehensive
community college.

Most of the so called "education" courses I have experienced were
not at all realistic about how-to-teach; I do feel, however, that
this internship _s not only oriented in that direction, but it is also
heavily wei ted to produce precisely that particular effect.

My-super isor is one of the most outstanding men I have met with-
in my prd1fession. He continually gave me hints, suggestions and
aid. He is intere tvd in both his field and students.

I was also able to experiment with different techniques on my owns
To see the gleam in a grudent's eyes who experiences success per-
haps for the first time makes the whole semester worthwhile, I feel.

Have learned very valuable lessons in how to get along with people,
which should prove invaluable in the future.

I found that the organizational meetings were one of the best
benefits of the whole internship. These meetings really helped
me to get the "big picture" of the JCD and to better appreciate
each person's or each group's function and contribution to-the
sudcessful operation of the JCD.

It'S probably unnecessary to state that my understanding of admin-
istrative problems hai broadened appreciably.

I completed-one tour whith really pointed out the difference be-
tween the type of jobs non-technical graduates Cleo and the type of
jobs a graduate of a hvo-year technical program does. The two-

-year graduate.has a mudh more challenging job with plenty of
-variety.

_

Mr. Hartman ( Counseling) was very helpful in making suggestions
to help me increase student motivation and solve student learning
problems also helped me make contacts with other teachers
who might- help me with my student learning problems.
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I feel that it was not until I had attended all the meetings that my
teaching really became effective.

To say that the internship kept ma busy is an understatement.
feel that the hyperactive nature of the program is what it shout,:
be and should not be changed.

The internship in my evaluation has been the greatest educational
experience of my life I have learned more about teach-
ing, junior college students, junior colleges and education in general
than four more years of graduate school could provide.

I think each intern is thankful to the ford Foundation for making it
possible for us to be here in St. Louis.

Internship

The goal of the Project was to provide internship experiences for 120 partici-

pants over a four-year period. (Later the program was extended to five years.) All
of those selected were to have either of iwo educational objectives. One was the

teaching of post-secondary occupational courses and the other was the teaching of

general education courses which are commonly a part of occupational curricula in

two-year post-high school programs. The program inclaled three categories of

participants. bne type was the older person who hed already completed the neces-

ry academic qualifications for teaching in a community college (in most cases a

master's degree) and who had a number of years of professional experience, but

little or no prey ous teaching experience. Many of these-people-came froM occupa-
.

tional areas in business industry, and the professions, such as nursing. In most
vs*instances they were recruited by means of classified advertIsements in newspapers and



professional journals. These persons were designated as Pre-Service Interns.

The second group of participants was made up of persons enrolled in SIU

graduate programs at both the Edwardsyil le and the Carbondale campuses. Various

department of the University, including the Department of Higher Education, were

represented.

The third group was recruited from persons graduating from two-year post-

high school programs in communDy colleges and technical institutes. Their program

was referred to as the "3-years Maste . Arrangements had been worked out at 51U

so that graduates of occupational programs could build on successfully completed

related course work with little or no loss of credit. This provision was an attempt to

make occupational programs "open-ended" rather than "terminal."

Results

Twenty of the 120 interns were to be Pre-Service interns. They were the

first Ford interns assigned to the JCD. This program was well received by partici-

pants because it provided an ideal vehicle for persons in the business and industrial

world to make the transition into teaching without involving an unusually large

financial loss The program provided paying these persbns the same amount during

the iniemship that the JCD w,...J1d have paid them if they had been regular beginning

faculty members. This was important to most of the Pre-Sem-Ace interns since they

were older and, in most cases, lied both families and mortgcges. Daring the life of
_

the project there was a continual concern about reducing omerhead costs and direct=

ing the savings into providing more internships. The result was that 43 Pre-Service
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internships were provided, rather than only 20.

During the first year at SIU, no students were selected for admission to the

program. The primary effort wasexpended in identifying and employing an Of6Ociate

director to head ,he SIU phase of the project. In addition, considerable time was

devoted to developing operational policies 9nd a master's degree proaram which

would adequately prepare teachers for po t-secondary two-year programs. However

when a full-time associate director was employed at SIU at the end of the first year,

gains were made in identifying participanL. Furthermore, the persons who completed

the internship became very effective publicity agents, and the fact that employers

reccgnized the value of the JCD internship in the offers of employment they made to

persons completing the program helped' in recruiting new candidates. The quota for

this prow= was 100, which was achieved.

The third group of persons included in the program, the 3-year master's group

presented a timing problem. By the time participants were identified and their

bachelor's and master's degrees completed, the Ford internship program was over,

although some would have been ready to intern in the year following the termlnatlon

of the project.

A summary of the goaliand the actual number of persons who interned in the

JCD follows:

-
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JCD In ernships (See Appendix I)

Pre-Service

1st 2nd 3rd

Years

4th 5til Total

Goal 10 10 20

Actual 9 21 43

SIU Graduate Students

Goal 10 20 35 35 100

Actual 11 42 44 100

Evaluations by Interns Supervisors, Division & Department Chairmen

.

The internship program was viewed as an experimental' program in helping

to prepare more effective teachers for community colleges and technical institutes.

Therefore, evaluation was an important aspect of the program. It includell file

interns' critiques of the varioui parts of the program, as well as those of the super-

visors and- deportment and division chairmen of the intein Excerpt75 from the

critiques are shown in Appendix II This type of information was used as a basis

for trying to improve the program for ea h successive group of interns.

A copy of one intern's complete critique appears in Appendix Ill along with

a sample of the,Program. Critique and Check Out Sheet. Interns were told at the

geginning of their internshiek that they would be asted to critiiiue each phase of



the internship program. The critique included the teaching assignment, class and

teacher visitations, committee meet ngs, seminar:, "-he technical eduontion course,

special projects, and Ford Project coordination, as well os their overall evaluation

of the program. This information alrang with the critiques of each supervi

department and dWision chairman was included in the five annual reports to the

Ford Foundation .

Critiques by supervisors and department and division chairmen centered on

two topics. One was their view as to what aspects of the program were operating
AAL

satisfactorily' and the other was their suggestions for improving the program.

The critiques point out that interns, supervisors, and department and

division chairmen believe there are a number of key provisions necessary for a

successful internship, including:

1. Orientation as to intern and supervisor roles

2. Released time for supervising interns

3. Care in selecting superviiing teachers and interns

4. Compatible teaching schedules to allow the intern and his supervisor
to visit one another's classes

Early assignment of each intern to his supervisinj teacher in order to
facilitate planning prior to the beginning of classes

6. involvement of faculty in selecting interns

7. -frequent evaluations of an intern s teaching perfomanOe

8. flexibility in the program to allow for special needs of interns
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9 Availability of a potential intern's papers prior to an ii_terview

10. Proper attitude of the intern toward an internship

11. Sufficient candidates for interning to provide a choice in the department
concerned

12. Reasonable number of class visitations by supervisors- (i.e., neither too
many nor too few)

13. Acceptance of interns as 01-f1edged teachers in the classroom (i.e.
supervisors should nol introduce theca as "interns.")

14. Lines of communication that supervisors, interns, diviAon chairmen and
the project director may readily communicate with one another.

Evaluation by JCD Administr tors

Dr. J. P. Cosand, President of the JCD, said:
.

,---. i
From the very beginning I have been enthusiastic about th'e
-J.CD7SIU joint projec forlthe preparation of teachers. I
have been convinc
of its type in the U ed States. The productivity of the pre-

hat this is, perhaps, the finest pros am

gram`has exceeded the objectives.of the program, and this is a
rare action. The people who have completed the program have .

been placed in colleges throughout the United States, and the
reactions I receive from the field are complimentary and en-
thusiastic. i

I would hope, somehow, that a similar program or programs
would be delieloped in other parts of the counhy, and I am
sincerely sorry that our joint program has had to be termin-
ated diie to lack of funds. .

It is difficult for me to understand why a program of 'such
significance would not continue-to be funded, especially
by the U. S. Office of'Education. The U. S. Office of
Education is forever recommending projects such as ours,
and when a project is outstanding, it is a bit of a-tragedy
to see it stoPped.. I suppose this is part of our bureaucracy,
but _is a part which I cannot support,

-16



The three JCD college presidents and deans of instrtiction were also asked

tk\eir evaluation of the project. Their comments follow.

JCD Administrator A:

(1). Overall Value of Project

Especially valuable in recruiting and preparing people from
business and industry for teaching positions in community
colleges. In 'die \early years oi the project there were criti-
cal shortages of lInstructors, particularly in the occupation&
curricula. Further, community colleges were growing so
rapidly that colleges of education and graduate schools were
not able to provide an adequate number of competent in-
structors who were thoroughly oriented to the unique role of
the comprehensive.community college.

The project was well conceived and, in my opinion, rendered
on important service to the community colleges.

(2) Problems with Project -

It appeared that interns recejved much more orientation to
administrative matters than fin instructor (graduate student)
could properly expect or, -indeed, would need.

(3) Suggestions for Improving Program

I question the need for such a program for instructors in lib-
eral arts (transfer) areas. We prefer to diversify our facuity
by selecting students with excellent credentials from several
hiahly regarded graduate schools, especially those with good
experience as teaching assistants. Our own staff con provide
adequate orientation to highly motivated young instructors
provided they are temperamentally suited to teaching lower
division courses. _During this school year I was not, in
general, favorably impressed with the attitude or tempera-
mental characteristics of several of the interns.

(4) Number of Years Involved

I have been involved with the program from the planning o
the grant through its entire development.
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JCD Administrator B:

The Ford Intern experience was envied by a great number of
administrators and new staff at Community College
during the years that it WO3 underway it was felt that the
interns were benefiting from an experience that N.auld have
been worthwhile to all persons entering a community college,
teaching career. A comprehensive experience Which brings
prospective community college teachers on to the location
of a community college is far more effective than an experi-
ence gained by sitting in education courses dealing with the
community college. In all likelihood Ford Inierns will move
into new teaching positions in community colleges and demon-
strate a level of success comparable to teachers who have had
approximately one year of community college teaching experi-
ence. It may ,be that thei will be more effective 03 beginning
teachers than are persons who came directly tq thejtommunity
college from their academic experience who have spent one
year in fall-time teaching withoiot the adeouate in-service
training support they need. All things equal, which is of
course\an impractical pre-requisite, I would prefer to engage
a persoh who has come through the Ford Program rather than a
person who has had one year of teaching experience following
a traditional academic proira- m while in college.

JCD Administrator C:

I have been connected with the JCD-SIU Project since its in-
ctiption.as a Division Chairman, an Associate Dean of Instruc-
tion, and Dean of Instruction.

My overall evaluation of this internship is thai it was an out-
standing-project. As I compare the JCD-SIU Inteinship Pro-
gram with other internship programs with which I am acquainted
throughout the country, I commend this onelor the following
reasons:

1 The coordination giveh to the program during the internship.
There was constant-coor 'nation and superviWonof the
intern and his activities during the semester that he wcs on
the college campus. In contrast, most internship programs
send their interns to a community college to teach and fail
to see thent for a semester until the internship is oVer.

_



2. The program of acrivities which was prepared for the'intern
string his internsW71 am re erring tf's'--Zci-suequirements
as atendanct t e seminars, attendance at-various JCD
and.college meetingi, the project, and the required course
irt vocational technical. education. All of this is in con-
trast with most programs which phase the intern in a college
and expect him to teach from 40 to 50% of a full-time load
with no further required or planned activitie* in which the
intern must participate to satisfy the concept "intern."

The requirement that each intern work closely with a su e -
v sing histructor. is stipu ation is inc u in some
314-ier intern programs bot the JCD-SIU project made it
possible for the JCD to release an instructor from one course
in order to devote time to the intern dnd the problems the
intern might be facing. It is this sort of guidance which
allows an inexperienced intern to come to the college and
be successful rather _.than frequently falling on his face and
learning by the trial and error method. This program should
be cornmended for the funding which was made available to
the interns in order that the college could afford to release
a superior teacher from full-time instructional duties to work
with the intern.

4. The ov6all hilosophy of the program which committed its l
to e preparation o a community co ege instructor.
Specific evidence of this philosophy-has been pointed out
in 1 throm.h 3 above. It is easy to get on today's band-
wagon and Ideveelap programs which require internships at
community colleges. It is quite-an6ther thing to commit
that program to the true preparation of an individual for
community college teachirig. I believe it is this commit-
ment which has made the JCD-SIU Joint Project what is,
to the best of my knowledge, the most outstanding of such
projects in the Unified States today.

JCD Administrator 13;

1. Overall valiie of Project. The project has definitely sired
tv designed purpose--the preparetion of professionals for
the community coNege classroom. I consider several of the
interns outstanding. The JCD has benefitted directly by the
decision of interns to join the staff.'
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Problems with Project. Radical individuals (interns and
superviso too much opportunity to radicalize
others through the program and to produce uncreative
tension within the district. This has indirectly affected
our public support. More emphasis'should have been
placed upon: (a) selection; (b) acculturation (contra
radicalization) of interns and (c) selection of supervisors.

Sulgestions for Improving Prcmgram. The administrator-intern
seminars are-Fasicalfy vatuable--rnore emphasis should be
placed upon intern appreciation of the value of faculty/
administrator teamwork than on reinforcing the contrived
faculiy/zdrnintstrator dichotomy.

4. Number of years involved with Project. Three years.

An additional' comment or two are appropriate to this evaluation. I
mentioned selection above as a procedure to be improved. I should
also say that the selection of the Program Director should be com-
mended. I think that his sincere interest, ability, and dedication

is more responsible than any other factor for the over-
all success of the program

JCD Administrator E:

Having been asiociated with the project throughout its duration, I
believe that the project was very valuable. It prepared a signifi-
cant number of teachers, and it broadened the horizons of all who
worked with the project.

One of the greatest effects of the projeccwas that it served as a
model for several continuing university programs that have incor-
porated the discipline-education-internship concept.

The only serious problem I could identify was in the selection
process. I -really don't know what could have been done to avoid
selecting an occasional misfit who doesn't reaily want to teach or
has no interest in occupational programs.

In general, the project seemed, through the eyes of this college
president, to be a huge success.
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JCD Administrator F:

The Ford Internship Program was of value to the interns and to the
Junior College District. The interns receh,ed the most compre-
heniive set of experiences possible in suoh a short period of tiere.
They were given access to the org-anizational structure in a way
that few members of the college community have access. They
were exposed to special meetings with staff members tp give
specific exposure to many of the current problems in the corn-
munky college movement. There can be little doubt that the
interns as.a result of this experience had a better understanding
of the community college movement generally and the St. Louis
District specifically than'they could have acquired in any other
way. Even full lime faculty who have bc4n in the District for
some time do not have the opportunity to acquire the insights
gained by the interns. The District and its colleges gained by r
having "outside" viewpoira5 injected into departmental/divisional
meetings and by having questions raised about facets of the opera-
tion which sometimes escape close scrutiny by full time staff member..

... ,

Difficulties of the Ford internship start with the problem of schooling,
those on the selection committee initially so that they develop reason-
ably high admission requirements without being Finrealistic, The temp-iteflon is to admit only perfect people rather th n perfectible 'people.
During the operation of tlie program there wer difficulties occasion
ed by the variable degrees of supervision provided by the various
supervising teachers. Yet, I believe that to structure this more care-
fully and set down moraspecific supervisory requIrements, would be
detrimental to the flexibility that the program enjoyed.,

1

JCD Division Chairman:

I very carefully read thikeritique. I think you shauld be rnost,proud
of-the contribution You have made in PZiuring into the profession of
teaching wetl-preparecrand dedicated people; since a number of my
career years were spent.in teacher training institutions
College and CoIlee, I can truthfully say that you
did a muCh beffàrjób

I found the comments whiph I could pick out referring to Ihis'division
most helpful. I always aWreciate positive statements but significant-
ly enough, it is the negative one's that provolce one to charism( and
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I regret that the program is over.

Evaluations by SIU Administrators and Faculty

Dr. Ronald W. Stadt, Chairman, Department of Occupational Education:

'The CCCIP has had great impact on the direction and productiOn of this
Department. Because of contacts with the project director, associate
director, district personnel and project participants, staff and other
students in Occupational .Education (formerly Technical and Industrial
Education) have been enlightened in several significant ways. Although
the project has come to an end, we continue to use newly established
patterns for professional development for occupational education per-
sonnel for a variety of post-secondary institutions. The project also
caused us to establish an enlightened policy on transferability of occu-
pational credit and ocredit for woric experience.- A rather good flow
of people with...occupational competce and desire to teach in commun-
ity colleges has been established and appears to be conthwing even
though funding has ceased. Further funding would improve the quality
and quantity of our effort but the "seed" Features of CCCIP have been
realized in extra measure.

This department is especially pleased with a number of the CCC1P gradu-
ates who have begun careers in community colleges. The rewards to them
alai their students will be felt for a long time. Some .ar o already sending
their own graduates to our B. S50 program. Other institutions wo6ld do
well to emulate the cooperativti procedures which wereVemployed by
0frict and SIU personnel to assure the success of the CCCIP.

Dr. John E. King, Chairman and Professor, Higher Education:

It has been my privilege to observe the CCCIP program during the period
of its support on this campus through the Ford Foundation grant.

I am ,.Itost enthusiastic about this program. It has been well planned and
carefully administered. The cooperation from various academic units on
the Carbondale campus has developed a lasting relationship necessary in
+he pre-service preparation of coinmunity college teachers.

The administrative support given the program by Chancellors MacVicar
and Layer and by Dean Clark and Pv_:.:denreosand of St. Louis junior
College Distric: 'low that the value c he program was appreciated.



- 19 -

The dissertation with which you and lore familiar indicated some
real value perceived by the CCCIP internees.

It is my belief that this program Was extremely successful and that it
should be continued.

It seems to me that the program indicates that the master's is a very
good degree for preparing 'pre-service community college teachers.
It also seems to indicate that strong subject courses, a professional
core, an internship on a community college campus, and a rizsearch
paper or thesis are necessary components in a pre-service program to
prepare community college teachers.

Dr. Willis E. Mal ne, Executive Vice President, S1U:

While my involvement in the program has been limited to administra-
tive matters, my judgment is that this project has proved to be a most
valuable one both from the standpoint of the University and from the
standpoint of the Junior College District. The interns have worked in
a number of deportments on the campus and almost without exception I
have had most favorable comments from the chairmen of those depart-
ments about the contributions that these individuals have made. I am
sure that this experience will mean that these individuals will con-
tribute in a most significant way in their future assignments. !believe
the local -leadership for this project has been very effective and I would
hope that we may have other opportunities to work with the Ford
Foundation in similar projects.

Doctoral Study Evalu...-ition of Internship
_

A doctoral dissertation carried out by Ronald M. Hutkin at SW Carbondale

as..essed the worth of the internship experience, based upon the perceptions of the

supervising teachers and of the 99 interns who had compl hi, program at that

time (through Spring 1970). The various aspects of the nternship experience were

rally rated quite hi h by most participants. n abstract of Dr. Hutkin's study

is inclUded in Appendix IV of this report.)
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SIU Master's Program and JCD Intaniship

The Master of Science in Education degree program developed in the depart-

ment of-Higher Education for the preperation of community or junior college teachers

met a need of the Project and of SIU. To succeed, the master's program required the

development of worldng rel tionships between the Higher Education department and

vocious subject-area departments of the University, since a major portion of the

course work was in the stud t teaching field. Generally speaking these relation-

ships were viable ones and apparently will continue.

The required internship program in St. Louis for the SIU participants in the

Project earned for each student 12 quarter hours of 4drt toward the M.S. Ed. degree

in the Higher. Education department (SILI Carbondale), through the course number of

Higher Education 5230 in that department. Those who took their master's dear e in

some other department were still required to take the internship for credit even if the

12 quarter hours were in addition to the other requirements of the program.

One of the results of this excellent internship experience is that it serves as

a ba for trying to work out similar arrangements with other community colleges, in

addition to eontinuing them With the JCD.

The M. S. Ed.; degree program in the Higher Education department provides

basic preporation for.cornmunity college teaching even if internshipi can not always

be implemented. -Certain Higher Education courses haVe replaced the internship

experience in the case of non-Project students during the past four years, since only

the Project studepts tould be Served by the internship in St. I-ouis. Even thcwgh

these courses ore a relatively acceptable substitute, a good Internship will always
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be a richer experience than any group of courses replacing it.

One of the most rewarding aspects of the Projek_ I. and of the Higher Education

department's master's program was the opportunity afe,rded to the associate director

of the Project to "bet" on some candidates who had marginal undergraduate records

which made them unacceptable in the master's programs in certain other departments.

Yet, a high percentage of these succeeded in completing the master degree in

Higher Education, which included acceptable work in the subisct-area departmental

courses (totalling 60% of the program), hi acceptable research paper in the subject-

area, and the passing of a comm.ittee oral examination participated in by a represen-

tative of the ject-arec department.

In some instances, after "proving" themselves in the Higher Education master's

progiam for one or more quarters, previously unacceptable students were then allowed

to transfer into the subject-area departments' master's programs, which they success-

fully crpIeted. Ratha than viewing this type of situation as a "slap" at the Higher

Education rnastesi's program the Project associate dir tor (who wac also theie

students' graduate adviser in. the Higher Education department) regarded such trans-

fers simply as vindication of his origin-al belief that most of the CCCIP students could

have succeededin the subject-area departmental programs to begin with if they had

been given the opportunity.

In other words in one man's opinion there is generally too nnich vairm placed

pan the undergraduate gradepoint average as a basic screening device for admission

to master program

give considerably

It would be far better for graduaie hools and departments to

tion to-an applicantn-current maturity, perience,
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motivation, and potential than to use the undergraduate GPA as almost the "end-all

and be-all" in acting upon his application for admission to graduate work. At any

rate, one person is grateful for having had the opportunity to prove to his,own satis-

faction that a lot of faith -can be placed in the mature, highly motivated individual

to sticceed in a program of this kind and to become an effective community college

teacher -- even with an unhi pressive undergraduate gradepoint averag

Graduate Teaching Assistantships at SIU
6

The teaching assistantship at SIU Was a goad experieince for most from the

standpoint of class preparation and teaching. However, in some cases it was a dis-

turbing experience becatTne of the attitude toward students displayed by some uni-

,ver ity professors and some non-Project teaching assistants --d'an attitude of callous-

ness or indifferenc.e to students and a "weed 'em out" approach viehich is foreign to

generally accepted community college philosophy. Fortunately, this was not the
v

prevailing experience of the Project tecching assistants.

Stipends
-

The teaching assisiantship pay while on campus at SlU and the internship
V.

stipend at the JCD were essential to the success of the Project. Because of the
1

length of time required and the continually rising cost of higher education, the

great majority.of participants simply could not have undertaken the program with-
.

out such financial aid. And this is the basic problem in befng able to continue a

good master's program which includes an internship, in a community college: the

neeil for funding to provide financial assistance to studen (preferably on the basis

of service rendered as teaching assistants and as interns).
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The Problem of Accepting Students at the Associate Degree Level

One aspect of the CCCIP w s admission of students newly graduated with

associate degrees from community collmes or technical institutes, who gave promise

of becoming good teachers for such institutions. The purpose was to see these students

through the master's degree at SIU and the internship at the JCD, and thus to prepare

them for the educational job market. Unfortunately, this plan proved itself to be

largely impracticable for several reasons:

1. There was no built-in financial oid to these students, except the
difference between in-state and outaf-state tuition for non-
II linois residents,

2. The time-span was too long from associate degree through master's
degree for any students to complete the program during the period
of the CCCIP. Most had to work part-time and in summers in
order to-stay in school, and had to carry reduced academic loads,
thus spreading their programs over a longer-than-usual time span.
In spiter of this problem, some did persist through the bachelor's
program, and a very few will be in master's programs in 1971-72 --
but too late for the CCCIP experience. If a new source of support
is identified, these students, as well as others who have not yet
completed the full CCCIP program, will be given priprity in the
application procedure for the Project continuation.

3. The need for good work experience is a prerequisite to the employ-
ment of occupational teachers for commun.ity colleges and technical
institutes. Students such as those Jescribed here have little oppor-
tunity to gain such experience during the bachelor's and master's
degree programs, except on a limited psrt-time basis and usually at
the "bottom" of the work hierarchy, For this reason, one of the best
sources of recruitment for a preparation program for community
college and technical institute teaching is-the older person in indus-
try or business who already has the necessary work experience and is
now motivated to teach. However, this some person normally has
family and economic responsibilities and must have financial support
to carry through with a master's program.

4. With the younger, normal-age associate degree graduates, there is
the real possibility that Many will change their goal during the program
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and will not carry through to commenity college or technical institute
teaching. This "change of heart" can opcur becaqse of discouragement
over the length of the program, because of financial 'problems, because
of previously not Raving given careful enough attention to the meaning
of teaching as a lifetime career, or because new interests have come
into their lives.

In short, on the basis of the CCCIP experience the associate director of this

Project hile sympathethizing with the idea of early identification and preparation

of potential teachers does not believe the plan can work very well without sufficient

financial aid to students and without pnovision'of much faculty time to supervise and

work individually with such.students throughout their program. And yet few fine

pects from the associate degree group in the CCCIP may yet be employed as

'teachers r iwo-year institutions within the next two or three years.

Adcomplishmen

As of June 30, 1971, one hundred forty-eight (148) individuals had been

itted to the Project of whom 33 had withdrawn, leaving a total of 115. (Four-

teen of the/115 were not able to intern because they were admitied at the associate

degree level and were not far enough advanced in their program to be scheduled for

the internship.) One person withdrew during the internship nd one who had corn..?

plated the internship is deceased Thus, 99 indMduals representing Southern Illinois

University completed the internship and are employed or eligible for employmen

See Appendix V.

During-the fiscal year, 1970-71, teaching assistantships at SIU were per

formed by 40 Project student4 total of 66 quarters. Of these, nine students

were at SIU Edwardsville, and 31 were at SIU Carbondale, w th the respective
4.)

numbers of t. --ching assistantship quarters being '18 and 48 During the fiVe years
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of the Project a total of 82 graduate students completed one or rnbre quarters of

teaching assistantsh p for a combihed total of 219 quarters -- an average of approxi-

mately 2.7 quarters each for those receiving this form of financial support. See

Appendix vl.

luation and Conclusions 6 the Assockte Director

This Project provided unique opportu "ty for cooperation between a uni-

versIty4n one statix9ncl a junior col lege districiLmore than 100 miles away in another

state. Although some people expressed doubt that such relationship could survive,

with the Project director employed at the junior college district and the associate
£

director at the unive ity (instead of the other way around), the results indicate that

the plan worked quite well in this case. That is not to say that there were not

differences of opinion -- sometimes quite vigorously- espoused and defended. But

where there is basic agreement philosophically and a strong mutual desire to reach

the goals that have been set -- and, perhaps most of all, good will between the two

parties -- differences can be resolved and Project objectives achieved, as demon-

strated in this instance.

In general, this program has been highly successful in nearly every respect,

as attested by the various data presented in-this final repor_ Strificant numbers

of both types of interns (Pre-se ice and SILI).completed the program and cire now.

employeld in aPpropriate educational work. Several others who have interned ore

in process of finishing their master's degree work (usu Ily the completion of the

esearch pope hile employed part- or full-time in educational or other types

f wor
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A master's program was developed in 1967 in the department of Higher

Education (SIU Carbondale) for the preparation of community or junior college

eachers d was designed to serve students in the CCCIP, as well as others.

Th Is master's program provides a continuing means of preparing teachers for the

iwo-year institutions. Since the subject-urea -concentration compris 60% or

more of the required course work, a good working relationship between the subject-

area departments and the deportment of Higher Education is essential . Such a

relationship has been establhhed with faculty members in many departments of the

university, with generally beneficial results (although candor dictates the admission

that the millennium has not yet arrived to provide a completely open bridge between

"Education" and "Liberal Arts," even at 5IU1).

Direc Conclusions and Ev luation of the Project

The Problem

Fragmentation is a word that.has taken on added meanIng for me since I

became involved with the Ford teaching internship project. At the time of mly

first meeting with Dr. Cosand, it w s pointed out that one of the big problems con-

fronting the comprehensive community college was fragmentation instead of e

faculty working together to help students become contributing members of society,

theri were 'eve I: one for college transfer courses, one for occupational educe-
s

liar, another for remedIal education, etc. He said he hoped that in the internship

program the JCD would be used ova kboratory to help overcome such divisiveness

and that interns could

gaining insight'as

rk with all our facuily and staff Os a means of not only

to be more effective in the classroom, but also in under-
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standing the totality of the institution and how it rela es to a particular teacher.

The coacept of fragmentation was made appart to me with each group of

interns shortly after they started their internship. I am sure that all of them con-

sidered their actual teaching assignment in the JCD as an opportunity that would,

to say the least, make them "look better on per." The other aspects of the intern-

ship for some were another matter, as indicated in a letter Dr. Tolle,received from

a former intern,

I enjoy my position at very much. After teaching
here for one yea I can reflect on my internship in St. Louis and really
see how it has aided my in mani of my teaching habits. Although, at
the time, some things completed in Si. Louis seemed a little remote,
ihey have now moven to be invaluable.,"

Occasionally, the comment was heard that preparing for the two classes and

attending departmental meetings did not leave sufficient time for anythng else --

and besides, as 6raduate students they had been going to school for a long time and

had observed 0 lot of teachers nd therefore there was not really any need for

visiting classes of the JCD facul To Some, attending various committee m

ings of the JCD to learn abotit the organizational structure was not really relevant

to effective classroom teaching. A few held the view that the ideal internship should

consist solely of a light teaching load.. This view Was not limited to interns since

there were a few members of the faculty who shared the,same view. My pioblem

was obvious -- how to win each int n over to taking advantage of the opportunity

to use the whole JCD at, a laboratory. The need was to help each intern-realize

the interne-4p experience could be invaluable personally ie gaining insight as to

how to become more effective in h !ping students become contributing members of
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society and athesame time enhance prospects for better job opportunit es.

The Program

The premise was that the Ford Projict for the Preparation of Teachers Was

an experlinental program for the purpose of helping to prepare more effective

teachers for commthity colleges and technical institutes and that if we didn't try

some different pproaclies there would be no point in having the project. Certainly,.

it was agreed that teaching and the cciltact with the students was of first importance

but that, in addition there was an advantage for interns in having the opportunity

for access to the three colleges of the Jcb. Interns were to make their own con-

tacts with JCD faculty, staff, and students for the purpose of gaining useful infor-

matiori. There were no edicts as to what idetis to adapt -- interns had the right to.

accept or reject.

It was neàessary in pi nning a program, to provide flexibility for every

intern, since c(1 differed in academic background, work experience, age, and

career goal . Ati:he beginning of the internship progtain, ie interns were briefed

on some of the varIous possibilitiei for the semester. Then theSI had the respon

bility for working out their oWn individual ' If development plans" for the intern-

ship. The emphasis was on getting involved, iri those activities that they felt would

help them to increase their effectiveness in assisting students to become contribu-
,

ting members of socie

I found as tIme went on with the experience that was gained in working

with successive groups of interns tile some structuring of the program enhariced the

likelihood of interns' achieving the goals of the project. As a result a number of
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activities Were developed during the life of the project to encourage the use of the

JCD as a Joboratory. Each sernesier these activities were subjected to the critiques

of the interns, their supervisors, and their division and , department chairmen. I

suggested that interns approach these activitres something like a smorgasbord --

sample everything but give each a fak trial and then feel free to continue beyond

that point as long as they felt they were gaining ben fits that were important .to

them from the standpoint of their career goals.

By the time the fourth or fifth group f interns h,d completed the internship,

the idea of requiring interns to prepare their own individual "self devel4ment

plans" was dropped. Most of the interns indicated that they felt the interns shown

on the "Monthly Progress Reports) served as a satisfactory basis on which to proceed

(See Appendix yil.) However, the-option was leff so that any intern who had

other ideas as to hOw he might better spend hb time could* so as long as they

.,..

were co patible With the goals offthe proj ct.

Class and Teacher Visitations

The opporkinitY to converse with and observe claSses of experienced Com-

(\
liege- teaahers is..important to 'any- internship program and:especially in

...k

the -J CD .. -ith its Hire. cIleges and Throe:different student bodies, lt provided
.m

Ford Interns with a unique opportunity ',for getting ide9s regarding t -ching that

thtty might whh to try imtheir awn cla

Interns decided individually whom they were to visit and en, litho h

each intern-wa
verat pages of suggestions (Appendix VIII

They were to include, hoWever, eactiers in their own disaipline as well as teachers
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in remedial work and the various academic and occupational areas. The purpose

was two-fold - obtain ideas about reaching students and to develop more

empathy toward persons in otl er disciplines, to the end that they might work more

effectively together. Appendix IX shows some of the comments of interns that

were included in their Monthly Progress Reports.

Once interns got involved, most of them considered the opportunity to

visit classes and confer with JCD faculty members and staff an important benefit

i
of the program that should not be changed. An examiiation of the few unfavorable

lions to class visitations showed that in most cases the intern had made very few

contacts and had not visited some of the better teachers in the JCD.

It was interesting to observe that the typical intern seemed to have an in-

born instinct to favor the straight lecture approach in teaching, with little or no

-opportunity for student participation. We fried to broaden his options as to teach-

ing methods through contact with ,CD faculty and the JCD In tructional Resources (IR).

One special oject of the interns, for exaniple, was to make an audio-tape of a

unit of.instruttion and then have it 'placed 6p the dial-access system for their

students to us . Many interns told ly(e that they probably would not have tried this

or some of the other IR approaches if it had not been for the internship. The re-

w rds came when interns would tell -rrie later how the ideas they had used helped to

improve their-instruction-. (Appendix X)

Special Projects
_

VNeo tópOs and student evaluations were used as amns of helping interns

et ideas as to how to improve their teaching. Interns could decide when and what
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part of their classes were to be taped. As to critiquing the video tape, the only

requiremen, was that each intern view his own tam if he wanted to, he could also

invite others in for their suggestions. Appendix XI includes two interns' critiques

of the project. A student evaluation of teaching form was developed during/the

project and was to be used by each intern with at least one. of his tvo c!asses.

(See Appendix XII) If they preferred, they could try an evaluation form of their

choice with their other class.

In general, most interns were apprehensive about using the student evalua-

non forms and making a video tape of their t eoching. However, after completing

these two-projects, most interns found them helpful and were glad they wer in-

cluded in the project. Furthermore, many of them indicated that they plan to

continue using such techniques to further improve their teaching after they start

teaching full time.

Based on my experience in working wIh Intern teachers, I found that they

tend to place more erynasis on subject matter for the sake of subject matter than

how it may r late to the care r goals of individual students. Intern teachers in

the academic areas, particularly, had little understanding of how their disciplines

are_used by persons in the various occupational areas. Project activities were

developed ,to a greater understording and appreciation of routes to suceess, other

than a bacheler's degree by helping the intern get acquainted with each of the jCD

general classifications of occupational programs. Field assignments were another

Qp h to this same problem. In this case instead of using the JCD as a labora-

tary, the interns ut Into the com unity. Appendix XIII provid
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examples of such projects. The purpose was for each intern to gain a better under-

standing of how to make his discipline more relevant. These visitations and assign-

ments presented me with the most resistance from interns and are areas in which I

would (ike to have been more successful.

Another special project for interns was what we referred to as student learn

ing problems. Each intern was to srlect at least one student in one of Ms cla

whom he considered to have a learning problem. Then by using the resources of

the college, which include counselors dmission office and various faculty

members of their choice as iriplea, the interns were to decide o nd implement a

plan for helping the students to overcome their learning problems. Attitudes on

this project ranged fro "Why only one?" to "This is not a teacher'5 job."

However, most of the inte s reacted favorably to this project, and some of their

success stories were very inspirational. (Append- XIV)

Teaching Assignmen

The climax of the internship was of course the teaching assignment. Here

the interns had the opportunity of drawing on the experthe of experienced ..1CD faculty

ember's fr ideas regarding the selection, organization, dnd presentation of subject

'matter, as well as evaluating students and themselves. I received many fine compli-

ments from interni regarding the help they received.froip their supervising tiachers,

department heads division chfil rmen, and the JCD faculty and staff.

It was in the classroom Whe e interns had the opportunity to try out their

ideas or the ideas they hadgained from their contacts with JCI, faculty as to more

effective ways of teaching. Thanki should be extended especially to the many
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dedicated supervisors who were successful in helping their interns develop in

effective teachers.

The tirne allocation of 40% the normal teachhg load was viewed by most

interns as being just about right and still allowed sufficient time for the other aspects

of the internship. I should mention, how ver, that I had a number of interns who

thought that their schedule was a bit over-taxing and a few others who said they would

have liked to have had a greater teaching load in preferente to using the JCD as a

boratory.

I. found the best way to handle the matter of supervisory teacher orientation

was to schedule a number of meetings at each college at the beginning_of each

emester. Participants included division chairmen, supervisors, and interns. The

agenda covered program objectivés and the role of division faculty. Briefly stated,

the charge to supervising teachers was to help their interns develoRinto more

effective teachers, although the extent of each supervisor's involvement in the

project varied considerably. Some were very interested in the whole program,

others were I

Three important fUnctions of supervisors included:

1. Serving as a consultant to Interns regarding the selection,
organization, and presentation of subject matter.

2. Providing advice and counsel regarding preparation of tests
'and the grading of students.

s rving cind critiquing Interns' c1room teaching at
least once each rnonth.

Then In addition, any assistance supervisors Could provide in the llow-

would be appreciated:



1. Helping Interns make tile necessary contacts for visiting the
various types of meetings and classes.

2. Counseling Interns regard ng special projects May might
became involved in to help them overcome weaknesses as
a teacher.

I tried to encourage the idea with division chairmen and supervisors that we were

all in this together and that, therefore, I would like to work with all involved.

Another type of special project was one in which interns could select

topics of their-choice for investigation. The emphasis 'was on talking to people

n t literature searches They liked this because it provided a variety of options..
4

Interns could undertake any project involving the use of the JCD or the community

as a laboratory that would be compatible with their career goals. Frequently, the

projects involved the preparation of audio-visual aids for classroom teaching or

comparing the courses cnd departments pertaining to their disciplines at the three

colleges of the JCD. Appendix XV includes a list of suggestions to stimulate

intern ideas and also-several examples of "Choicen special projects completed by

intern

-Committee Meetin

The typical intern seem have a natural antipathy toward administrators

an_ ounelors when he entet:ed the program. To helpovercorne this form of divisive-

-neap part of the internship 'program dealt with acquainting interns with the organi-

zational structure of the JCD. Interns had the opportunity to sit, in on regularly

scbeduled committee mee ings They included the h ghost level lieetings of the

District and those of each of the three colleg

uld decid

ppendix XVI.) interns did no

individually which session of
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a meeting would have the most meaning for them.

Initially, most interni were not enthusiastic about attending committee

meetings. However, Dr. Coiand's idea was that 1 beginning teachers had a

better understanding of how to use the organizational structure to implement

changes affecting their areas of responsIbili it could have a salutary effact in

helping to ove come Lome of the causes of fragmentation. One intern's views

concerning this part of the program were:

Probably, the most far-reaching benefit. of the pragrarn is the fact that
it served to trounce certain prejudices. Each of us, I feel, saw at
least one bias shad away.

For myself, I'd say that my view of a school administrator changed
considerably 0.. This might sound odd, but I was most impressed
with the democracy and concern manifested in the meetings at various
levels which I attegided throughout the district. I had not been famil-
iar with democratic meetings, since I am much more accustomed to
the organization wherein the voting body acts asilveubber Oamp for
the clique in power and the organization which kchronically rent
by facfionalism. Perhaps I am naive, or simply ignorant, but I
detected virtually no pettiness and dissention among\the organize-
tioni of the JCD. Each of the organizations I surveyed was concerned
with the preservation and betterment of the sch-ool; that amazed me,
again,--because I had been used to organizational meetings which are
battlegrounds for personal interest. Thus, at this writing, though I
can no longer graph exactly 'which group does what, I do curry with
me the picture of intensely concerned and competent people acting
in a democratic manner.

The greatest,tool of the JCD administrators is their maintenance of
- open lines of communication. For example*, if Joe Cosand were the

only person who could answer a 'Certain question of mine, I would
not hesitate to go to him. This sort of natural coMmunication and
inter-involvement, I think, is the keystone to the dynamism of the
JCD administration at all levels.

In addition ;he committee meetings provided interrs with the opportunity

ain a better understanding of the various committee functions, the overall
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o!ganizational structure of the school, as well a factors that contribute to the success

of a meeiing,such as a well thought out agenda, and the corrimunication skills of the

chairman.

Reactions to attending committee meetings were similar to the reactions to

most of the other phases -f the internship from the standpoint that most of the interns

who attended the minimum number of meetings indicated that they were a worth hile

ecpesience. Some went far beyond the minimum requirements. The few who were

not favorable to this phase of the internship, it is interesting to note, in most cases

had attended very few meetings. See Appendix XVII for comments interns recorded

in their Monthly Progress Reports on committee meetings.

Co rse Work

There were Four requirements for participation in the Ford Project. _They in-

eluded a committment for teaching in two year post-h gh school programs, participa

ting-in the JCD one semester teaching internship program, and taking two c u

One course was on the comprehensive community_ college. It was taught at SIU

primarily by Dr. D. J. Tolle of Carbondale and Drs. H. Boss and G. Goodwin of

-Edwardsville The second course dealt with technical education and could be taken

at eithe, SIU or the JCD. The JCD instructor for the course on an extension basis

from SIU was Mr. R. Stith, President of Florissant Valley Community College. Most

of the interns elected to take the course while interning in the JCD.

Unfortunately, the interns were confronted with a scheduling handicap.

The original schedule called for the interns to meat two days a week for a two-hour

seminar, in addition to Mr. Stith s technical education course. This was later
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ch nged, - lie interns'request, so that both the seminar and the technical educa-

tion class were scheduled on a rotational basis at the three colleges of the JCD.

The purpose Was to reduce the interns' expense and time required For traveling the

15-20 miles between campuses. This meant that the seminars, allowing time for)

breaks and lunch, started at 9:00 a.m. and cobtinued until 3:00 p.m. Since Mr.

Stith's class ran from 3:30 to 6:30 p.m. , it made a long day for the interns.

Status of Interns

The value of the vlsitutior,s, special projects, and attendance at committee

meetings was strict! y dependent uponethe initiative and attitude af each individual

intern. Those who got involved benefitted from the unique situation the internship

provided. Interns were encouraged to fe I that the titie, "intern," did not reflect

a lack of ab lity or potential on the part of the partOcipant, but rather that the

internship program was a special opportunity made passible by the Ford Foundation

to help them develop into more effective teachers. In fact, I had interns tell me

that they knew faculty members who said they would have liked to have had a similar

opportunity before they started teaching full-time. Since the name, "Ford Intern,"

was well thought of by most JCD faculty and staff, it provided a ready entree far

interns in making contacts with JCD faculty and staff. An added benefit of beirag

a Ford Intern was that a person could feel more free to ask, in the name of the

internship the questions that were important to them lot they might otherwis,

be reluctant to ask as full-rime faculty members.

Seminars

Altho h I c nnot be certain as to the extent of-each intern's invoivement
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in visitations, special projects, and committee meetings, I believe there were quite

a number who went far beyond the call of duty. Othtrs needed more motivation,

and this is where the seminars contributed to the program. They provided me with

a one-day-a-week contact with all interns from 9:00 a.m. to 3:00 pm. and, as

a result, I had the opportunity of gaining a better understanding of each intern.

The purpose of the seminars was to make certain that each intern did indeed

get the "big picture" of the comprehensive community college. This involved in-

viting faculty, administrators, and students to come in and talk informally with

interns about their rcles in the JCD. They were asked not to prepare formal speeches,

but rather to share with the interns the experiences they had in the JCD that they

thought would be helpful to a beginning teacher. The emphasis was on experiences

they fauna to be important in their role, and not on the theoretical, In these

sessions, interns were to have the opportunity to ask the resource person questions

egarding the subject for discussion.

Topics for seminar discussions are shown in Appendix XVIII . In general,

they dealt with:

Teaching
Programs
Organization
Functions

In addition to the information provided by resource people regarding their

roles, programs or ideas, there were a number of other benefits resulting from the

seminars On was the interns' making contact with the resource person. In the

cours of a semester, interns would have the opportunity to converse with over 100



JCD seminar resource people. They included cross sections of all JCD faculty and

administrators nd on the basis of these contacts some interns would continue them

on an IndMdJ Ensis.

Other benefits from seminars included ideas an com unication (addin

interest to District and College committee m etings by knowing some of the par-

ticipants) and the opportunity to have dialogue with faculty, coordinators, dean

and college presidents.

Equally important to the other benefits of the internship is one that I didn't

fully appreciate at the beginning of the proiect. It was the contacts thav interns

of different disciplines had with one another. Although we had as many as 2

interns in a group, there were, in most cases, not more than one intern in a specific

discipline assigned to any one college at a time. I felt that the association of

interns with one another enhanced their appreciation for the var ous disciplines

represented. To me, this interdisciplinary contact is a "must"- for any c mmunity

college teaching internship program. It is vital in helping to break_down the divisive-

ness of people in the various disciplines. One intern expressed this point of vIew in

his critique:

....Of equal if not greate , importance are the favorable attitudes
that developed in any given intern toward people of other disciplines.
Befr-re-I began the internship, for example, I had been guile content
with the stereotype of the auto technology teacher as a grease monkey
in a white collarand why not? I had never had to deal with the auto
tech teacher before, never had.the opportunity to meot him socially
and find out that he, too, had a vision of the good and creative ideas
about how things could be done. i know that I helped to rupture a
certain mythjust by being myself. English teachers are not a well-
loved breed, but because they came to know me, Hite English teacher
haters among the interns came to realize that I, was not a dubiously



sexed didactic snob--the image th t most people get when they think
of En lish teachers

Occasionally, part of the seminar time w uld be used for what interns

called skull' or "GT" (group therapy) sessions. During these times, resource

persons would not be used. It was a closed time for the interns to air their prob-

lems, progress, and findings. I found these sessions helpful in making improvements

in the progr m and would us them again although, beyond a certain point, they

appeared to me to produce diminishing returns.

Intern involvement in seminars included some group planning. The oppor-

tunity for the detailed planning, arranging and chairing the meetings was provided

on an individual .and small group basis.

One of the most frequent suggestions of interns regarding stminars was that

after the resource persons left, HMIS should be allocated interns for a closed session

to critique the resource person's presentation. My reaction to this idea. as that it

would be interesting to do, but from a practical standpoint I have found that most

persons would prefer ta be present when their ideas were being dIscussed and wo6ld

be reluctant to participate under other conditions. Furthermore, all the urce

people who participated.gave their time and as Director of the Project, I valued

their contributions to the seminars
--

During-the five yeari the project- ran, I QM sure that the resource people who

participaied in the seminars numbeied several hundred diffe ent persons. Everyone

involved was most cooperative and helpful. Although individual interns liked some

mars better than others, each resource person.provided informafion that could



- 41 -

help interns be ma effective as two-year post-high school teachers. The contri-
i

bution of these persons is app eciated. C;rnments of other interns regarding the

erninars are shown in Appendix XIX.

The seminari were scheduled from 9:00 c .m. to 3:00 p.m. in one hour

blocks with half-hour breaks in between. At noon an hour was taken for lunch.

These breaks provided an opportunity for interns to develop_ contacts and excha.

ideas with each other on a more informal basis.
tA

Evaluation of Interns

Evaluation of the interns' teaching was a key aspect from the beg nning of

the Ford Internship program. It included regular evaluations by supervising teachers

and division chairmen. In addition, each intern was encouraged to develop a variety

of other inputs regarding his performance so that he would be in a better position to

determ ne what courses of action would be best to Leprove his teaching. The.ob-

jective was for each int rn to d velop a motivation for selt-apPraisal that wOuld

provide a continu ng means fa f-renewal as a ful teacher.

SLipervising teachers prepared monthly-evaluations-of their int

they would review with their interns befiore sending them on to mei,

ns,which-

urd these

luations as another means ot determin ng v!-oather on intern was prog %sing

sfactorily. If the intern was having difficuty, the divisiOn and department

chairMen uperviso an would meet to revieW the situation so that each of us

could be mote effective iri frying to help the,intern

To provide Still another _source of ideas for interns had two conferinces

wi h eoch intern during the semester. e Was about a quarter of the w y irough
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the'semester, and the other wed-at mid-semester. During the last month of the intern-

ship I also made a pouit to arrange a visit to a class of each intern, after which we

could critique the presentation.

Selection Proceduresr7
Interns were selected by means of multiple intervie s. At SIU the candidate-

w s requ red to have the endorsement of the academie department and 'the Associate

Director of the projec,, Dr. Tolle. In the JCD each candidate was normally sch.3d-
,1uled to visit all three colleges, He would be interviewed by a dean or qesociate

dean of instrurtion and the division chairman and faculty in his discipline. In

addition I normally would spend an hour briefing the candid te on the purpose of

the internship and what was expected of interns. Division chairmen were not re--

quired to take a particular candidate as an intern against their wishes. As a result,

ordinarily,if a candidate was acceptable to the persons in the discipline at more

than one comws we would try to give the intern his first choice of those possibili-

ties QS hie aisignment.

believe our selection procedure enabled every candidate to understand

clearly, before he w s accepted what the goals of the project were and what as

expected of inte ns. Despite this orientation, I bel ievo we accepted a few persons

as in4erns whei were really more interested in the teaching assistantshipe ar SIU and
f

t ti e teaching positions in the JCD than in the internship program. In my

opinion it woukd have been preferable to have had more candidates to select from

and also abette, bala e of disciplines to set eèt from.



Placement

Since the goal of the ford project was not to help train more effective teach-

ers specifically for the JCD, one of the selection criterion for a person to participate

in the internship wasa willingness to relocate afterwards. To this end, a packet of

information was developed each semester t8 dist bute to over 900 comprehensive

community colleges and technical institutes throughout the country. It included a

directory of persons who were completing internships, along with the type of infor-

motion that would enable a division.chairm n or dean to determine whether he was

interested in cntacting the intern regarding possible employment. Appendix XX

shows a copy of the press release useOn one mailing. We are appreciative of the

interest and cooperatior shown by the many persons who responded. As a result,

individuals who completed the Ford program are scattered over the U. S.

Organization&

I have to agree with a statement intein made in his critique of the

internship program. He said, "To a great Lxtent the program'was what the intern

made." It's true-thai4 we could do wai tO encourage each intern to take full

advantage of the oppori4ities provided in die interriship. Some interns did this,

andl know they did wOrI very hard. Others comPleted the minimum requirements

Outlined kir the program A few did less. But as another intern indicated, the

program was so strUctured that the intern got the "big picture" of the comprehen-

shie community college-whether h anted it or hot. I hope this was true, because

it is vital if faculty members are to see theo iectives of the total institution in-

stead of develop ng divisiveness by department or type of-educational program.



Part of any success thzt was achieved in this project was due to the soundness

of the think ng of those involved in the original planning. (See Appendix XXI.)

In this case since their basic plan was used throughout the project, I think it is a

tribute to the thinking that went into the original plan. It provided a varie

approaches for interns to use in getting at the totality of ie community college.

This important because no two interns necessarily had the same evaluation for

the same thing. Part of this divergent op nion w s due to the heterogeneity of the

interns. In any one group of interns the ages could range from the early twenties

into the early fifties- tudents right out of graduate school to persons who had

worked twenty years or so in business or industry.

Based on our experience, I would recommend that a counselor and an in-

structional resources person be included with each group of teaching interns. The

two who were accepted as interns contributed to their group's experience.

My.main contacts with the colleges were the three Deans of Instruction.

They formed the JCD advisory committee for the project and were the persons I

worked with whrm I encountered problems at a particular college. In m tters per-
.

taining to individual interns--the division chairmen, the skipervisors, and I were

free to contact one another directly, a fact which was very import nt and con-

tributed much to 'the project.

Ap reciation

This project-meant a g eat deal to me because it did help interns to develop

info More effective teachers who better understood how their contribution helped

to fulfill the philosophy of the comprehensive community college. I would like
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hundreds of JCD facul

division chairmen

Inst

fac

ctional Resourc
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tion -to all Itllo contributed to its success. They include

and staff who worked with interns such as supervisors,

Ity whose classes interns visited, committee members,

s Center, counselors, and seminar resource people. They

include the De<ms of Instruction and Presidents of the three Colleges, as well as

Dr. J. P. Cosand, President of The Junior College District of St. Louis-St. Louis

County, whose support made the internship possible. They in-clude Dr. D. J. Tolle,

Associate Director of the Project at SIU, the 143-intrns, and finally the Ford

Foundation which supplied the funds that made the whole thing sible.

The Future of the Proiecr

The Junior CnIlege District of St. LouIs-St. Louis County, Missouri

Although our efforts to secure funds to continue the corrcept of the JCD-

SIU Ford Teaching Internship program have thus .far been unsuccessful, the concept

of an internship as a means of helping prepare more effective teachers for com-

munity colleges and techn-c 1 institLtes, has not died Interest in the Ford project

w s widespread. We received inQuirjes for information from investigators for

government reSearch grants and from community college and university people

throughout the United States during the last five years. We F,Iso had persons ccming

to St. Louis and Carbondale for more detailed information on what we were doin

In addition Dr. Tolle and I were invited to speak to*various groups about the Ford

Project

The status of The Junior e District of St: ouis-St Louis County



prevents it from going i;nrticed by the_univerzities as an ideal institution for

teaching intemships. As a result, intemships have been provided a few persons

attending universities in the local area as well as universities 500 or 600 miles

away. More recently, with E.P.D.A. gr nts universities have been able to

attract more graduate students for intemships, a fact which has resulted in more

requests to the JCD for the provision of internship experiences.

Southern Illinois Univers ty

Efforts are being mac: i at SIU to obtain a Federal grant to continue the

Community College Cooperative Internship Program. Although one grant propose

''-------(EPDA). in cooperptian with the JCD has 6een rejected nother has been submitted

by the SIU Carbondale Department of Higher Education involving a consortium of

SIU Carbondale and a group of junior c lieges inchding five in Southern Illinois
a

and the JCD. Decision on this Proposal is expected in December, 1971. With or

without grant support, SW Carbondale-will prsisently seek vklys of working with

community colleges-for the better preparation f teachers and other personne; .

Ihe exerience of the Community College Cooprative Internship Progeorn, in-
,

cluding development of a master's program in the Department of Higher Education

giving special attention to the reparation of commurUy or junior college eachers,;

has provided 51U with an effective base for the continued preperation of community

college personnel.
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Suggestions for Further Study

Com,arisons of former interns performance ratings as full-time faculty

members with other members of the faculty.

2. Appraisal of and suggestions for improving the internship, by former

intrwils after they have had a nurr:Jer of full-time teaching experiences.

Employment histories of former interns and their compatibility with the

goals of the internship p ogrom.

4. Appraisal of the internship program by the division chairmen and deans

of instruction at the institutions where former interns are employed.

5. Comparison of former interns' teaching performance as full-time faculty

members with their performance as interns.

6. Comparison of former interns' teaching performance with internship

interview selection appraisals.

7. A,study devoted to the development of an in-service education course

for scoff members f a junior c llege who are interested in ser ing as supervising

teachs1nan internship prograffi.
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 D
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 d
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e 

of
 th
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 d

o 
no

t
re

al
ly

 u
nd

er
st

an
d 

or
 fu

lly
ag

re
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 c
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 D
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 b
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l b
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ra
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ra
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en

, h
av

e 
be

en
a 

us
ef

ul
 p
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re
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ra
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Intern's Critique

Teaching Assignment:

APPENDIX 11.1

CRITIQUE

anuary 1970

I taught course and one transfer level

78

course. Bot c asses met r an our each on Monday, Wednesday, and Friday.

To say, "I learned how to teach during this Semester" would be to say something less than the
truth. I believe that no one completely learns how to teach, any more than he completely
learns how to love or learns how to create. I will say, however, that I made good progress
toward overcoming three of the critical problems that I had had with classroom teaching --
projecting a relaxed presence to the class, conducting a class in a confident manner, and
asking direct, stimulating questions. As yet, I am no master of the teaching skill, but at
least I rank myself as a journeyman.

I had to rethink some of my approaches to the teaching of , apparently, be spending
a good number of years doing the same thing, since teachers older, wiser, and more experienced
than I am still continue to study and criticize themselves ciosely.

What is more, I had a ball -- and my classes did too. This admission, I think, is an important
'one to make. Helping others to learn is fun. Oh, it has its heavy and searching side, as I
mentioned above, but, unless the teacFjr can be truly joyous and at ease in the classroom,
all of his introspection and planning will be for nought. However, there is not a fine line
belween joyous enthusiasm and happy-go-luckiness, but a rather thick wall A teacher must
always keep his objectives in mind: Ways of meeting these objectives vary, of course, but
the objectives themselves must remain firm and clear. In teaching, as in life, a man seldom

4gets what he seeks, unless he knows what he wants.

CLoss Observations:

Perhaps I'd best put it this way: If I had to grade the activities of the internship in order of
value I'd rate them as follows:

1. The teaching experience itself
2. The seminars
3. The classroom observations
4. The special projects
5. The organizational meetIngs

As should be evident, I consider the classroom observations to be among the more important
activities of the internship. -How? It is not, I think, that the intern picks up mannerisms and
methods; to some degree he will, of course, but this is really of secondary importance.
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Primarily, I think that he learns:

that every teacher has something to say
2. that he says it
3, that he says it with a fair degree of skill
4. and that every teacher is a human being, replete with strengths and shortc mings.

"How silly," one might say. "Every one-knows that." Yes, everyone does, just most
people know most of the common-sensical things of life when they are open, reTrixed, and
sitting at their kitchen tables. But the beginning teacher is somewhat bedeviled, somewhat
unsureand is certainly not in his home environment, no matter how many classrooms he
has attended. The practice of observing other classes while he is handling a couple of his
own helps to calm the novice and h elps him to see the classroom from a more teacher-ly
point of view.

Student Personnel Services:

I was impressed by the vast range of student personnel services at . Sad to say,
had I been a S.O.P. beginning teacher and not an intern, I doubl. iroCi d have become
aware of these services within my first semester's teaching--if ever. Sadder to say, I doubt
whether one student in fifty is really aware of what this branch of the institution has to offer.
This is not really the fault of anyone in particular, but rather a manifestation of the tendency
that most humans have: We clatter along on our own little tracks as tong as we have no prob-

-rems and muddle through muck when the problems arise, unaware of and not seeking available
help.

Organizational Orientation:

This might sound odd, but I was most impressed with the democracy and conern manifested
in the meetings at various levels which I attended throughout the district. I had not been
familiar with democratic meetings, since I am much more accustomed to the organization
wherein the voting body acts as a rubber stsimp for the clique in power and the organization
which is chronically rent by factionalism. Perhaps I am naive, or simply ignorant, but I
detected virtually no pettiness and dissention among the organizations of the JCD. Each of
the organizations I surveyed was concerned with itlie preservation and betterment of the
school; that amazed me, again, because I had beea used to organizational meetings which
are battlegrounds for personal interest. Thus, at this writing, though I can no longer graph
exactly which group does what, I do carry with me the picture of intensely concerned and
competent people acting in a democratic manniii.
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Special Projects:

i wrote up two special projects which involved my part in organizing the Vet's Club of
Forest Park and my teaching a junior year level GED class for the Voluntary Improvement
Program of St. Louis. Note that I use the verb wrote u ; there were many other things
that I--and each of the other interns--could weTFhave considered to have been special
projects. In other words, if the intern gets involved with his work and his school to any

--degree at all, he will be doing, as a matter of course, a host of things, both great and sma I I,
which are apart from, or more than, his appointed tasks. Doing things that are beyond the .

scope of the daily routine is really part of the da;ly routine. That's a paradox, yes, but it's
true, nonetheless.

For example, I became interested in a course, "English for Foreign eakers", which is part
of the continuing education program at 1, One night I attended and, by the next
session, I had enrolled two of my Spanish-speaking friends; off and on, I attended the class,
since one day I might well be teaching such a class. Or, to illustrate further,
has a great black population, so f-'-tended some meetings and sessions of the Black
Literature class to get a picture of what blacks are thinking about.

(As a matter of fact, as I am hacking out this paper, I am sitting at a table in the lobby of
the student ;enter, receiving materials and money for the Pruitt-Agoe Emergency Relief
Project.)

See? If an intern gets i_dt all involved with his school, he will be doing specizt things without
really considaring them to be special at all.

Field Assignment:

My field assignment was valuable. I investigated the marketability of the Associate of Arts
(the junior college liberal arts graduate) in the local insu;Tince industry. Sadly, I found that
the underwriting corps of the insurance industry is stilt open to only the four-year college
grOuate. Though I only had tirrre to irivestigate one induitry, I do feel that research into
the marketability of the li4eral arts graduate is well worth while and should, I believe, be
explored by the research division of the JCD.

Technical Education Course:

Though I very much respect as a man and as a teacher, and though some of the-
dinussions we had in Tech Ed were lively and beneficial, I canfee no reason for the course
to span an entire quarter. The information and controversies to be learned, it seems to me,
could be covered in cjbout six sessions. The.greatest benefit to be derived from taking -the
course from , as I see it, has little to do with the course itself, but rather from
the informaIns that one can have with him at break-time and from the wonderful
insights into administrative machination which he can give when someone manages to nudge
him away from his lesson outline.
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As I mentioned earlier, next to the teaching experience itself, the sern- inars, to me, were
the most valuable part of the program.

As far as scheduling is concerned, I believe that meeting once a week is more successful
than meeting twice a week. It would seem, from an administrative point ,sf view, a weekly
meeting reduces transwrtation costs and gives the intern a free week day in which to catch
up on his class work, to visit classes and to accomplish his special prcjects. To have a free
Thursday is especially important during the first month of the semester, since there is much
that the intern has to organize, plan and become accustomed to: Such twice-weekly meetings
as there must be should be scheduled duling the second ,,,r;c1 third months. There is enother
advantage to the once-weekly meeting: It helps the interns greatly to get to know each other,
since they all eat lunch as a group. That interns from diverse backgrounds get to know each
other and get to understand each other's problems is, I believe, one of the most valuable
benefits of the program.

The comments I would like to make toward the improvement of the seminars revolve around
more flexible planning and more intern involvement. I suggest that the four-resource-topics-
per-session scheduling be altelled as necassary--and altered sometimes for the simple sake of
variety. Some of this semester's topics were easily worth a half-day's time and should be
given that amount the next time around. For example, Walter Hunter's presentation of the
Slate method might have been more successful had he not been so rushed. Also, a half-day,
or a whole day might be devoted to a colloquium on the problems of the black student and the
disadvantaged student.

Greater intern responsibility for facets of seminars would make the sessions more meaningful.
I'd suggest that the interns begin taking,responsibility for facets of the programs midway through
the second month as opposed to midway through the third. It seemed to me as if the group had
greater empathy towakd and interest in program segments that were organized by a fellow intern.
There are other benefits, too: The intern in Drafting at , the intern in Economics at
Forest_Park, and the intern in Engliih at found that they learned quite a bit about

'diplomacy and friendly persuasion from the seed-to-harvest engineering of a resource presen-
/lotion. (And these three put together more than their share of intern-created topics, I might
addl)

Also: More time for group therapy. This does not necessarily mean that one has to schedule
an hour-block ef time every month for this purpose, though sometimes a free hour might be
a very good idea. Rother, it would be well, fifteen minutes before the prescribed quitting
time and after the last speaker- has left, if the interns and the director would just sit back,
review the highlights of the day's activities, and hash out anything that has to be discussed.
As things stood, we all just got up and ieft-and scrambledfor materials, information, etc.,
in the leaving. We needed time, I think,,to catch our breath and to bring things together as
a group.
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Oh. The above should not at ail be taken ih a cas -igotory sense. They are merely observa-
tions from hindsight tOward the improvement of c: series of_seminars that is already very good
indeed.

My Supervisor:
s

7.

is great. I strongly recommend that he be asked to handle any future intern in
English who elects to teach at 4%. A frank and fair man, tells the intern what
he is doing right as well as what he ...night be doing better. The man does not ride the intern's
back, nor does he try to strong-arm the intern toward his own teaching techniques or foci of
study- Not that the mon is lax: He gently but scrupulously questions the intern two or three
times a week about what the intern is doing and intends to do. And the intern had best have
good solid answers if he intends to maintain the man's respect. By and large I figured out
what I was doing and why I was doing it, so and I got along very well .

/My Work:

I have grown greatly, both as a person and as a profession7al, since I began my internship.
Because of my own effort and the cooperation of more people than I can here mentron (though
I will say that the greatest among th e were the people in 4ny classes). I feel that I have an
enormously good start toward a care` -in junior college teaching.

Overall Ev luation:

Well, I'm sorry to be leaving. And I'm sony that a program like this is not the option of every
teacher in the district. I found the program to be one of the richest experiences of my life.
Most specially, I was impressed by the fact that all the talk about the primacy of creativity
was not merely propaganda; rather, demonstration of concernea creativity was the order of the
day.

The only real frustrations that I have are those that I have with myself. For example, I wanted
to take greater advantage of the audio-visual possibilities available; also, I would have liked
to have become better acquainted with the English DepartMents at the other two carnpuses.

Probably, the most far-reaching benefit of the program is the fact that it served to trounce
certain prejudices. 5:3ch of us, I feel,saw at least one bias shed away.

For myself, I'd say that my view of a school administrator changed considerably. As I began
the internship, I thought of the school administrator as a man who took credit when things
went well and took blame when things went badly--though he had virtually nothing to do
with either circumstance. Though this might well still be the case with some schools, I know
now that such is not inevitably the case, since it cirtainly is not what happens in the JCD.



CRITIQUE, Continued

Overall Evaluation Continued

jahuary 7970

The greatest tool of the J<CL* ddrninstralQrs is their maintenance of open lines of communica-
tion. r example, if Joe Cosand were the only person who could answer a certain question
of mine, I would not hesitate to go to him. This sort of naiural cornmunicction and inter-
involvement, I think, is the keystone to the dynamism of the JCD administration at all levels.

Of equal, if not greater importance, are the favorable attitudes that developed in any given
intern toward people of other disciplines. Before I began the internship, for example, I had
been quite content with the stereotype of the auto technology teacher as a grease monkey in
a white collar--and hy not?/1 had never had to deal with the auto tech teacher before,
never had the opportunity to meet 1-im socially and find out that he, too, had a vision of the
good One creative ideas about how 'things could be clone. I know that I helped to rupture a
certain myth---just by being myself. English teachers are ndt a well-loved breed, but because
they came to know me, the English teacher haters among the interns came to r _olize that 1
was not a dubiously sexed didactic.snob--the image that nost people get when -hey think of
English teachers.

Otherwise, as regards the overall evaluation of the program, what can I-say? Tc part of
it was an enormous privilege. And I am a -richer, more able teaeher now than whE I began.

Ford Coordination:

Well,- 1 believe that one has to start with the premise that Americans like to gripe. It's r*
t national characteristic which allows a person to let off steam and to regain a certain r
spective. And gripe we did. But it was mostly for therapeutic purposes, since_we really had
no kick. For myself, I'll probably always remember that Saturdny afternoon when I got

to help me solve an urgent problem. We met at the Dhtrict Office
within a hOlf-hoar after T called him; he eame over after barely having stopped to wash-his
hands. And we hashed out the problem. The thing of it was willing to wait until
Monday! But he figured that, until 1 resolved it, I wouldn't be able toget anything dane, so
we got after it right away. Now, I don't know if this is an example of0Ford Ceordination",
or not, but it does and concerii for his people. Creating and improving this
program is no small job: To my mind, he has done the work excellently.
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AN AB TRACT OF TM DISSERTATION OF Ronald M. Hutkin, for the

Doctor of Philosciphy degree in Higher Education presented on January 22, 1971,

at Southern Illinois University.

TITLE: The Community College CooperatiVe Internship Program: An
Evalifiation of the Internship Core Activities

Major Professor: Dr. Donald J. Tolle, As_ ciate Professor of Higher Education

The Community College Cooperativ -Internship Program (formerly

entitled, Ford Occupational Instructor Project) is a shared project of the

Junior College District of St. Louis-St. Louis County, Missouri, and Southern

Illinois University, designed for the preparation of tPnchers for iwo-year post-

secondary occupational programs.

Interns spent one semester at one of the three campuses of the Junior

.e. JCD) and participated in teaching and non-teachingCollege DIstrIct

-activity groups which included: Forty, Per Cent Teaching:Assignment, 5up4.,:vision,
44...

Class and,Teacher Visitations, Student Personnel ServicesI, Organizational Orien-

tation Special Projects, Relayed Courses, Weekly Seminars, and Evaluation by
,----

various JCD personnel.. These experiences were known as the "internship co e
'

-

activities'

The \purpose of this stady was

4order to answer two questions:

'eVa uate the internship core activities in
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1. To what extent were the internship core activities effective in helping
intern develop p better understanding and appreciation of occupational programs?

2. To what extent were the internship core activities effective in pre-
paring interns to teach in post-secondary occupational curricula?-

To answer these research questions, a questionnaire Was developed which
contained six background information questions, 118 closed-choice items, and
four open-end-questions. The 118 closed-choice items defined the specific

activities included i the internship core activities. Respondents were asked to
rate each activity as an effective, neutral, or ineffective element in the intern-
shiP core a`ctivities.

s,

Questionnaires were sent to fifty-six "graduate interns!' who were S1U

Master's students, forty-three "pre-service interns" who were recruited primarily
from business and industry, and seventy-three JCD "supervising teache s" Usuable
returns received from the three groups of respondents were 95 per cent, 95 per cent,
and 89 per cent, respictively.- These individuals-pbrticipated in the Community

College Cooperative Internship Prograth (1.e.,,CCCIP) during any one of the seven
semesters from Spring 1987, to Spring, 1970. Questionnaire data were treated
in tabular and descriptive form by using ordinal measuremeht techniques; then

7

conclusions we e formulated as follows.

1. The non-teachihg internship ct--e activities were highly effective in
helping'graduate and pre-service interns develop a better Understanding end
appreciation of occupational programs.

2. The teaching internship core activities were highly effecrtive in prei-

condary occupationalparing grat;luate and pre-service interns to teach in post-s



curricula. These activities were slightly more effective than th6 non-teaching

r Hies.

3. Faculty members-who were knowledgmble abo'urt the

asset'to it irr recruiting intern candidates.

CCIP were an

4. The interview procedure us6c1 Wi selecting- inte-rris was highly sa is-
.

factory.

5. Tie remunera ion that in erns

ticipation in the CCCIP was a necessary source of financial aid.

6. The institution pnividing the internship experience is in d favo ble

to observe interns on the.job and to offer employment to those ittfjnds

particularly attractive.

ceived during 'their semes pc

7. Interns who partiCipat'ed in the CCCIP.have trs ong 'commitment to

.the teaching profession and tethe iundor college field in -rticular

8. 'The time allocated to qlassroom leaching ( was adequate and

erieclive.

87

9. Supervising teachers e e highly effectiye_agents in helping gr duate..-

and pre-service -interns adjust to tbaching in the JCD, and;in allowing them ika

develbp individual 4 ching techniques.

10,. -Graduate and -pre-servicelinte were highlyi interested in the modus

opetandi of the JCD, the high7level administrative functions of the JCD the

various education I programs of the ..1CD, and the phil6sophy and purpose of-the

domrnuiitycolleg

11. Graduate interns perceived tiler instruction related and studnt related
/.

seminars as the least effectiv of the non-teoching activiies 14 dB jr nly mod-
.

erately effective) whereas-pre-service interns demonstra ed a lack of interest 16_



community matters.

12. The related course, Technical and Industrial Education 485, Principles

and Philosophy of Industrial, Vocational, and Technical EducatIon, as taught on

the Carbondale Campus was not as closely related to the internship experience as

was the T.I.Ed. 485 course taught in the JCD through SIU extension.

13. The team approach employed in evaluating the performance and

potential of graduate and pre-service interns was a highly effective technique.

14. The monthly evaluation sheet entitled "Evaluation of Ford Project

Teaching Interns was a highly effective instrument for assessing the intern's

teaching performance.

15. The JCD because of its mtilti-campus organiza ion and its broad scope

and purpOse, provided an ideal setting for a comprehensive internship experience.
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APPENDIX V

SUMMARY OF EMPLOYMENT, 1971-72,
PRE-SERVICE AND S1U PARTICIPANTS

EDUCATIONAL EMPLOYMENT AND GRADUATE WORK

unior Colleges and Post-Se-condcry Technical, Institute Teuchin

90 (67% of 135*)
34 Pre-Service Interns
56 SIU Interris

High School Teaching

10 (6% of 135)
1 Pre-Service Intern
9 S1U Interns

Senior College and University Teaching

11 (89'd of 135)
3 Pre-Service Interns
&Sill Interns

Other Educational Employment

4 (3% of 135)
3 Pre-Service Interns
1 S1U Intern

Graduate Studen master's and doc Is degree work

9 (7% of 135)
2 Pre-Service Interns
7 SIU Interns

Other Employment (Industrial, e c.)

8 (6% of 135)
0 Pre-Service Interns
8 SIU Interns

Ujieriployed

3 (2% of 135)
0 Pre-Service Interns
3 SIU Interns

89



Unknown

0 Pre-Service Interns
1 SW Intern

8 (6% of 135)
2 Pre-Service Interns
6 S1U Interns

*NOTE: The percentage base used was 135 instead of 143 because at the time
of the report one person was deceased and 8 others had not yet re-
ported their employment for 1971-72.
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APPENDIX VI 92

SUMMARY OF

CCCIP TEACHING ASSISTANTSHIP QUARTERS
(not counting those who withdrew early in a T A quarter)

SUMMER

TO

I FALL

C

WINTER_

ETOT CE
SPRING

TOT C

TOTALS

C E I C E ETTo1!.
1967-68 0. 0 0 0 0 0 2 0 2 4 0 4 6 0 6

1968-69 9 0 9 10 2 12 8 3 11 11 3 14 38

1969-70 28, 4 32 23 1 24 18 5 23 16 6 22 85 16 101
6

1970-71 26 1 14 7 613 48 18

TOTALS 63! 9 72 41 3 44 5 15 50 38 15 53 177 42 219

Legend: C .= SIU Carbondale
E = SIU Edwardsville

*One student %las paid 50% of his teaching ass% tantship through the Project budget 9nd 50%
through the Chemistry Department for both the Winter and the Spring .luarters, 1970-71. That
student is not cpunted in this chart for the Winter bUkis 4ounted for the Spring, in order to
report only full:quarters of Project-paid assistantships. Two other students who withdrew early
in a teaching assistantship quarter are not shown above.

NOTE: 82 sndividuals completed one or more quarters of teaching assistantship duties, for an
averag of 2.7 quarters each.
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DATE ACTIVITY
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SIGNIFICANT CRITIQUp - PRO OR CON
(VisitaHons, MeeHngs, SEMINARS)
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APPENDIX IX
AMPLE OF PROGRESS REPORT)

97

DAT E
ACTIVITY

DESCRIPT ION
SIGNIFICANT CRITIQUES - PRO OR CON

(Visitations, Meetings, SEMINARS)

VISITATIONS i
_

9 16 70 CV-Mr. Hoffman - Used -ersonal references and experiences to advantage. Used
anal ies to clarify Doints. uestion and Answer session veryCreative Sellin , MCC
'effective.

9/16/70 CV-Mr. Longi - MCC Wiwi He real! comes across. First teacher I've seen that made

I

Elementary Statistics SLatistics sn--enjoyable subject and still achieved Teaming gochs.
,

I

,-§721 Mr. Lynn, Chemistry Students having problems find thattMr. L nn is most s m thetic
_ Open Lab, MCC to their needs. Excellent

' .

, 9 22 0 Mr. Bin h m Elect An exce ion& instructor. Fantastic rapport with students. He
10:00-11:00 Tues FVC s ke their I n ua e Students liked him and res ected his com-

.etence in area of electrical engineering.
i

9 22 0 Mr. Riihiman, Business Uses lecture effectivel A ve ersonable teacher which seems

)

8:00-9-00 Tues, FVCC to help ma 'ers at 8:00 in the morning.
1

i
9/29 0 Mr. FitikeIstan Non- A remarkable closs,teacher, studeni. body. Great issues arose and

Violence in America a Few answers evolVed. This teac er is tremendous 'and so are his
2 -8:00, Tues, FVCC students. They :lave arranged to Meet on Sundays. How about that

1 ' i

9 70 Mr. Menges, Art Appreq. ExIient lecture, great issues. Effective personality. Made -
2:00=:003 W FVCCI av he'video tcoe today.

i
i

0 0 CV-M Meteeic A "must class to visit. Ho is, terrific. Manner of teaching, choici
FVCCT of demonstrations b OH & chalk board left me feeling rather breati

, less and quite inadequate. He is rea Ty a Sine Teacher to hopefully
emulate -robabl never make it in a million earsill) .

-

10/8/70 i Conference with - Discussed accountin -ram -roblems uni ue to FPCC at someU,r,_van'Oland FPCC length-. Discussed special pr oject and ways to arrive at.the mos
corn rehensive stud of accountin at the 3 c II sI

10/8/70 Visite4 FPCITE General Charles Gilbert and Dick Sadler gkive us well over an hour's resen
Curr. Development tation'an the general,curriculum. Most of us were so enthUsed and

interested e 'Ian to return for fuether obseniation and discussions.

1 Ar .1, L.

FVCC
ee h Visited class da followin her p

ressed me so welliat the seminar
seniation at-FV because she im-

Herclass wa tiall stimulatin,
I'd stron I recommend havin herl a Gin. s a re urc rsen.

.... - . I. en er-2 hrs Thiswas an extremely.-informative and helpful session. Answered a
f counseling. r, . .. _,, -en nd lot of -uestions I had in the area

I _ .ard. Roen c !lent instructor, Practicala ec den a work in lab.
i class observation and con erence

11: 12-00, W, MCC

4
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NDUM

Ford Interns

C. R. Hill

Audio Tape on Instruction

November 19, 1970

A number of Interns have commented recently that they belie+e the instructions
for the special project on the audio-tape need clarifying so here goes:

First, the differences compared to the Video Tape. The Vicao-Tape is intended
to help)each Intern gain a better understanding of how h,?. or Ale comes across to
his or Her studetsts as a teacher - no problem here. The Audici-Tape also does
this to degree but it is int-nded primarily as an auxiliary Means for presenting
instrucional material and to Lelp a4quaint Interns with the I. R. dial-access
system.

)

The pr 1 cedure: select a unit of instruction in your discipline (a block of 10 - 15
minute duration should suffice) that tends itself to this form of present6tion.
Decidelon how you want to coordinate any exhibits for use by students with your
tape arid then record. (In this case, ine your own voice instead of a professional's.
Pre an post tests are also suggested di a means of helping you evaluate the effect-
iveness of your Audio-Tape. r

CRH:di
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June 2, 1970

The Problem:

SPECIAL PROJECT

AUDIO TAPE ON INSTRUCTION

How effectively teach logical fallacies.

Backgrourid

The ability, in varying degrees, to recognize and categorize the various types
of logical fallacies that are used consciously by propagandists and unconsciously
by ilexperienced writers is a prerequisite for the successful?completion of most
English courses, whether developmental, career, or transfer. Creating a learn-
ing package for this subject that is both informative and interesting has long
beepla problem for me. The best received lesson I have put together for this
subject is based around an oral interpretation of Max Schulman's essay, "Love
is a Oallocy." However, the essay is too long to read to a class in one hour and
too difficult for an amateur interpreter to do well before a live audience.

1

Acticn:

LReco ding the reading on the Chester Dialogue in the Instructional Resources Lab
seem the perfect solution to the dilemma: With the help of Charles Rock of the
FVCC Instructional Resources Staff, I recorded the essay in the college recording
studib on tape and directed the IR personnel to place the tape on the Chester
Dialogue. I alerted my colleagues and my students )1-o its presence and use.

Finding

I fouhd that both my students and colleagues profitably utilized the recording. The
studeints complimented me on the recording and were appreciative of thp advantages
that ilaving the lesson on the dialogue afforded them. Thee same feet-Trigs were
expritssed to my colleagues whose students utilized the tape.

Recommerladation:--(-
I recLmmend the use of the dialogue and the use of taped ricordings of particularly
impo tent or difficult lessons whenever possible. It is a lecming device much
neplcted by instructors but greatly appreciated by student4. I shall certainly make

1

c more use 07 it after my successful initial contact.
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May 1970

SPECIAL PROJECT

AUDIO TAPE ON INSTRUCTION

Objectives

1 . To introduce my students to audio tape as a technique for learning. Some of
my students ha4 previously used audio tapes in other classes - such as pro-
grammed language instruction - but I wanted to be certain all had u oppor-
tunity to use tapes in a business course.

Actions

I used the facilities of the Modern Languages Lab at rather than those
of the Library. I did this for several reasons! (1) the LanotiodeLab is located more
conVeniently for my students; (2) the Lab has excellent au. facilities and
her Itaff are more than happy to have other instructors use them and (3) I wcated to
learn as much as possible from and her associates about audio-visual
methods and programmed instruction Using these techniques. They do a lot in this
area

I ch4se as my topic a summary of the article "Marketing Myopia," which Theodore
Levitt wrote for the Harvard Business Review Dr. Levitt is on the staff of the
HarVard Business School. -His article -was so original and thought-provoking that
it established a record for reprints. I felt that my students could both benefit from,
and Understand, his observations.

I developed a Study Guide (attached) to be completed by the.studeats. I did this
to help them test themselves on their understanding of the material.

Critique

was educational to- hear my own voice. I really am Monotonous - as some
dents have told me - und I need to develop tnore inflection and feeling in

my speech.

and how to make and use a tape,with a minimum of e1

now know what facilities are available at -to make an audio tape,
rt.

learned that most ojiJy students like this method of iOstruction. It can be used
to impart additional knowledge, or as a method of revjewing material covered
in class. The Study Guide worked well.



SPECIAL PROJECT

AUDIO TAPE ON INSTRUCTION (Cont..

Critique, Cont.

4. As a bonus of working with Dr. Lottmann and her staff, I learned that
programmed instruction works well far a subjact where it is first neces-
sary to learn certain rui2s, and then to practice applying these to
attain proficiency. Languages meet these criteria, as does accounting
in the business administration area.

101
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April 30, 1970

SPECIAL PROJECT

VIDEO TAPE OF TEACHING

A. video t pe cf my lecture on "Cardiac Arrhythrnias" was made en April 14. Since
my master( teacher was present during the lecture, she did not rei,iew it with me.

Commentslafter viewing the tape:

1. The objectives were stated, and the lesson was adequatIy planned to achieve
the obier.tives.

Verbal presentation was adequate.

3. Transparencies were used to show a normal. E.K.G. and to outline the lecture.

4. Timing was adequate.. the lecture lasted for go minutes as scheduled.

5. The various arrhythmias were discussed according to etiology, symptoms, and
e nurse's role, including drug therapy.

6. Student questions were answered, but at times I did not repeat the question so
that the explanation was wasted on the students who didn't hear the question.

7. Mannerisms were apparent - and I was not awn:e of them - such as scratching
Underthe eye, brushing hair back, pulling at ear lobe.

8. At times I looked like I was scared, and yet have no memory of feeling this way.

9. Tile transparencies (the outline) was not as neat on the tape as I thought it was
+hen I prepared it.

10. Alt times the lecture seemed to drag, but this happened When I allowed the
situdents adequate time to take notes.

The video tape Is an excellent tool for self-evaluation; I learned a lot about my presen-
tation by eviewing this tape. I can see so many uses for instructional television in the
Junior Co lege setting - especially in the nursing department. With very large classes,
each studint can clearly see demonstrations - and these demons etions are often wasted
when 75 students crowd in to see one instructor using some equiFiment, or showing how to
do a partiular procedure. This was a very valuable experience. \
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SPECIAL PROJECT

VIDEO TAPE OF INSTRUCTION

Objective

The tbjective of this project was self-evaluation of my teething techniques by
actually watching myself teach. I was somewhat reluctant Ito see myself as I
actully am -- and as others see me -- but this seemed to ble a natural reticentze
shared by other interns. I have used video tape as a technique for sales training,
and learned so mu 41 new from that experience that I felt certain video tape
woad be beneficial in helping me improve my teaching.

May 1970

Back4round

I made the tape with my marketing class on May 20. We used the Speech Lab at
because the cquipMent was already set up there, and the acoustics are

good.r-The students enjoyed the change in meeting places, and the excitement of
doing something new. The class presentation method was lecture-discussion.

Critique

I invited my supervisor, Mr. to view the tape with me. He was favor-
able in his comments. The two major problems that I seem have is a tendency to
say: "yeah," rather than "yes," and a tendency to show inhpatience in my facial
expnisssion while waiting for a student to answer a question Also, I "rock" from
foot-to-foot much more than I realized, and this can be di concerting to students.

\ ,

The tape was not as technically perfect as I would have prIferred. There was no
pickrup michrophone for the students, and thus their discuspon was often inaudible,
Alsok we attempted to use the "split screen" technique -- that is, on pert of the
screin I would be shown, and on the other part the studenti' simultaneous reactions and
discu ion. Due to the inexperience of the cameramen, wei were not able to fully
utili e this technique. However -- from the few shots we did get -- I'm convinced
that he "split screen" method is a very effective learning device for teachers. It
shou%d enable one to see exactly what "turns on" (and "off") his students.

One drawback to the use of video tape is that the students are more interested in
- watc mg their own images on the screen -- and the cameramen than they are in
parti ipating in the c IrJ55 . The remedy for this may be repeated exposure to video

cltape so that the novelly wears off

Conclusi n

This was a worthy project. l plan to repeat it at least onc4 a semester while teach-
ing I will be Teaching a course in salesmanship next Fall and I plan to video tape
stud ts in role playing sales situationk. The "split screen technique should be very
effectflve for this the screen can be split between the sa esman and his prospect,
allo+ing the student to replay his sales presentation and se exactly what effect it
had bn his prospect.

11
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March 17, 1971

NDUM

Ford Interns

Charles R. Hill Director, Ford Project for the Preparation of feachers

Instruction Evaluation Forms

Attacheci for your information is an example of an Instruction Evaluation Form which
may pro ide you with some helpfu l feedback for increasing your teaching effective-
ness. I ould like for each Intern to have his students evaluate his teaching twice
during t e semester - the first, some time near mid-semester and the second, near
the end bf the semester. If you prefer, another form may be used far one of your
classes, but do use the attached form with at least one of your classes.

1

An example that was prepared by a former intern should serve as a helpful guide for
you in pteparing your write-up of this special project.

Call MN. Simpson on Bctension 8-15 to let Irrknow when you need evaluation
forms and the quantity required.

CRH:dl

Attachmisnt

164
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June 2

SPECIAL PROJECT

STUDENT EVALUATION OF INSTRUCTION

The Prootem:

How do my students evaluate my teaching?

Backgrounld and Actions:

I waited for what I considered a reasonable length of time before asking the students
to fill-out the "student evaluation of instruction form" provided by Dr. Hill. By thl.
time the instrument was passed out, I had become settled in the routine of my classes
and iiternship and my students had been exposed to my personality and methods, or
lack 4f them, for over a month.

i adm nistered the evaluation form to both of my classes on March 18 and administered
a re valuation to one class on May 25. Giving the second evaluation to only one
class Was due to a lack of formsiand to myprerief that a re-evaluation by my class
would only lead to a repetition of the orig,inal results.

Findin s:

The cOmulative results of the evaluations are attached. The results of the class
were tot surprising, nor were they particularly helpful. However, the evaluation of
the class indicated to me that the class was dissatisfied with the course and
the irtshuctor's ability, or they were biased in their judgment. A second evaluation
by th4 class proved both possibilities had contributed to their giving me an
initia evaluation much lower than that of the class.

The initial evaluation of the class told me that I had much room for improve-
ment as a teacher. An intense effort was made by me to get through to those students
both 4s a teacher and as a person and to improve my teachinki techniques. The
result+ of my efforts speak for themselves. My second evaluation moved significantly
to thel left of the scale, showing that most of the time, I no4. manifest the qunl Hies
of an effective teacher; while at the same time, my student became more realistic
about the course and their grades. On the first form six sturents rated me "better
than verage" and six "about average." One of the students expected to receive
the g de of "A", eight "B's", and three "C's". On the seciond evaluation, ten rated
me " tter than average" and only iwo "about average." Their grade expectations
had d opped to zero "A's", three "Ws", eight "C's", and o e "D"

It was unfortunate that I had one student who was a complct and utter misanthrope.
His e aluation of a teacher, himself, and of life is distorted by his own myopic and
unha y world view.
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SPECIAL PROJECT

June 2, 197n

STUDENT EVALUATION OF INSTRUCTION, Corit.

Findings, Continued

The ',.,aluations pinpointed my real or imagined weakness as a teacher, but more
impdrtant, it enabled me to check my ability to correct those weaknesses.

1

Recommekdation:

I r ommend that teachers universally use this type of evaluation in each class ihey
teac and that their promotion and salary be based heavily upon the resuits.

112



Reissued 4/70

Course Name

Directions t

STUDENT EVALUATION OF INSTRUCTION

D te

Your opi
College is ins
so that he cc
take more tha

YO

PART 1

you 'Feel abou

udents:

107

Ions are helpful in improving instruction. Since the Major responsWity of this
ruction, your instructor in this course h very much interested in your opinions
become more effective in the art of ins4ruction. This`questionnaire should not
;0 minutes to complete.
R REPLYS ARE CONFIDENTIAL. DO NOT SIGN YOUR NAME.

THE TEACHE

1. is enthus astic about teaching?

ch of the following questions by checking the space vYhich comes closest to how
the instruction or instructor of this Joss.

2. listens t
affecting

3. comes to

4. is toler
his sta

class opinions in matters
the students as a class?

class well preparedl?

t of students who question
ents?

5. ansWers dent questions?

6. provides n wers that make sense?

overcome difficulties I
e course?

8. recogniz me is an individual ?

7. helps me
have in

.9. tests coy

10. grades fa

11.. admits m

12. aids he
projecto

13. defines
of the c

r assigned materials?

rly?

stakes?

es, such as overhead
transparencies, help me?

14 respects
subject;

tives at the beginning
e?

arying viewpoints on
matters?

Almost
Always Usually Sometimes

Almost
Never

8 4

5

8

4 4

9 2

9 1

4

2 -4

7

5 3

1

4



Student Evaluation of Instruction (Cont.)

15. gets me interested in hh subject?

16. makes learning active for me by stimu-
lating thinking, encouraging partici-
pation, guiding discussion?

17. knows subject thoroughly enough to
organize course and relate it to me?

18. displays an active, personal interes
in me kiy being easy to approoch,
putieni, willing to help?

19. presents what he has to say clearly,
at my level of understanding?

Almost
Always Usually Sometimes

108
Almost
Never

3 4 3 1

2

6 4

7

7

PART II

Please answer each of the following questions with a brief statement:

20. What is the best thing, for you, about the way this instructor teaches

21. What is the worst thing, for you , out the way this instructor teaches

PART III

Use other side
if necessary)

this cou e?

his course?

CHECK LIST: Below are some lists of possible suggestions for the teacher. Pat a checkmark in
front of those you think he needs to give gr,eater attention than he has this Mester.

22. THE TEACHER SHOULD:

a. speak more loudly
b. speak more clearly
c. speak with less:monotony
d. uie more fam;liar words
e. present rnaterial slower--
F. uze more humor in class%
g. AoUld write More legibly ,

h. leave material on board longer
i. should get to class on time?
j. be more prompt in ending class

on time

k. improve his personal appearance
by

I. get better acquainte&with his
students
try to eliminate annoying manner-
isms such as

n. stop using questions as a means of
"picking on" students in ..:;iass
respect student vit._:.-points on con-
troversial matters; rather than .

"taking it out" on the student in
the form of grades.



Student Evalueltion of Instruction. (Cont.)

p. stop embarrassing students in
front of tzias.-.

I. rrtaintaio c h ed u I ed ffi e hours
r. keep scheduled appo'Intments

wdth students
3-,(s. stop playing favor tes

t. use more Affective visual and
auditory a-ids

a- hand out a mimeographed
outline of the course

23. Overall evaluation of instru
in other JCD courses:

109_

give tests and ekaminations moré
often

w. give test's and examinations less
often

x. place less emphasis on yote
4 y. make assignments more clear and

understandable
z. have more cl9$s discussian and

questior\ing

on in the class compared to the instruction I ha e received

better than average - 6

b . about average - 6

c below avera e

24. What is your grade in this course to date? A-

PART IV

COMMENTS; In the space below
-course and the instructor.

ny additional comments you wish to make ab ut the
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January 1970

SPECIAL PROJECT

FIELD ASSIGNMENT

WORKING WITH.SCHOLASTICALLY DISADVANTAGED STUDENTS IN THE
VOLUNTARY IMPROVEMENT PROGRAM OF ST. LOUIS COUNTY, MISSOURI

Description:

I taught high school level freshman and sophomore English one night a week FOF eight weeks
at the Voluntary improvement Program center at School . The program is an un-
funded project of the Human Development Corporation of St. Louis, in conjunction with
various civic agencies; in my case, the agencies were the Neighbor-
hood Association and School.

Purpose:

I suppose that I had three reasons for undertaking this project. The first was guilt. I talk
and have talked quite a bit about helping disadvantaged people, but I really haven't done
much in any organized way; VIP is hard-pressed for teachers and I would have felt guilty
if I had not done something.

The second reason, quite honestly, was to achieve the ::anctimonious and pharasitical pride
that comes from doing Good Deeds.

The third reason has more practical relevance to my career as a junior college English teacher.
Much of the English teacher's work at any open-door community college worth its salt is the
handling of students who need riArnedial attention. And remedial English is toughest to
4,5::ch; at , for exampre, onry the more experienced teachers are given remedial

Thus, I wanted to gain scrnething more than just a token experience in working with
odult5 who have had scholastic problems-- especially black adults who have had scholasiic/piuklems. (Parenthetically, I might muse here that it is unfortunate that educational has come
to be synonymous with scholastic, and uneducated with unschooled. My experience with
these and other unschooled people has taught-me to see that prithady the majority of the un-
schooled are definitely not,uneducated. Most pebple, schooled or not, learn more from
uncurricular activities than from a formal situation. As a matter of fact, all arts, letters,
and scienp's is are a synthesization of informal experiences.)

/

The Pr4ject Itself:

Well, the project itself amounted to teaching what I could of tenth grade-level reading
comprehension and writing iknIs to twelve black women. They were a joy to work with--
highlir"inotivatedf dilligent, co-operative; It is no easy thing to sit ot dcskA built for ten
year olds ahd apizly oneself to skills long unused and not-quick-in-coming-- all of this

-after havinb put in an eight-to-ten hour day as a cook, laundress, or janitress.
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January 1 970
SPECIAL PROJEcr

FIELb ASSIGNMENT

Working With Scholasticalfy DiSadvantaged Students in the Voluntary Improvement
Program of St. Louis, County Missouri,(Continued)

The Project Itself, Cont.

What did I learn? Patience: Looking at the world through a slammed door docks strange
things to a person's logic and sensibilities-- and this is the way these women do look at
the world, to a great degree. It takes time to see things approximately as they see things--
and more time to get them to see alternative vi,aws.

Relaxation and tact: Part of the patience, really. One has to explore a question from all
possible angles-- without appearing to be weary or bored. Some nights I was enormously
tired, but I worked at not letting it show for fear that the students would interpret it as a
boredom with them. One ce.-'t or weary gesturle and e rapport has been broken. Bleh In
-he class was painfully aware of her inddequacy and in many cases had exaggerated it out
ef proportion. I worked too hard to build con'fidence in them to too suddenly tear it down.

Summary:

To state, in toto, all that I le4:irned would tpke me many pages, would entail the telling
of the life experience of each one of the sttdents, the reosons for their poor adaptation
to school, etc. Suffice to say, I learned m ch. And have at least the ridirnents of a
mode of handling a re.nedial Engliih class, 4ould ! ever P, ve another one-- which, in all
probability will be the case when I begin teaching in earnest.

1
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October 16, 1969

SPECIAL PROJECT

(Field Assignment)

FIELD TRIP TO INDU RY MISSOURI CORPORATI ON

Objective:

To familiarize myself with the business world, of which I s.iall be teachir2. To see,
to observe, to question, in order that I may be better equipped to relate to my
students the actual practices about which cur authors shall be talking.

Procedu:- -

On the above date, Richard Stevens had arranged for a condrocted tour of the plant
for which he formerly worked. Mr. Stevens conducted a group of his own technical
students and, since he had given a blanket invitation to all the interns, I took ad-
vantage of this opportunity to become better acquainted with the manufacturing
processes about which so much of the subject matter I teach is related. The group
consisted of about a dozen students from his class plus myself. Part of the plant was
closed to us since it %s involved in top secret governmental work. The part of the
plant which we were able to see, however, Yeas working on various types of air-
craft assemblies. Of particular interest was the area in which they were construct-
ing simulated trainers. These machines, when finished, cost in excess of $1,000,Q00
We were fortunate that day, since some customers from Japan were present and "test
flying" one of the completed simulators. It was simply fantastic to watch that machine
take off, climb, level off, and simulate a number of emergency situations, all while
sitting right there in front of Us.

To say that the trip was exciting and stimulating is a gross understatement. I could
fill several pages talking about the numerous specialized processes which we watched
in ope,ation. All of the work here, as contrasted to my later experience at
is very exacting and conducted in almost hospital-like environments. At ,
everything was dirty and there was lots of noise and it almost seemed, at Frin- es, as if
they were actually slamming the automobiles together. At , the employees
were highly-skilled technicians. When I later compared their work attitude with the
production empk yees at , it was very obvious as to the diffenince in
the two plants.

Last but nt, t least, Mr. Stevens arranged for a gab session with three persons of
departmmt-head level. The short talIcs they gave plus the give-and-take discussions
that went with it,was simply fabulous.



October 16, 1969

SPECIAL PROJECT

(Field Assignment)

FIELD TRIP TO INDU RY CONDUCTRON MISSOURI CORPORATION, Cont,

Conclusion:

was very well pleased with the experience and information gained as a result
of this field trip. This very brief memo does not besgin to do justice to all of the
things we were exposed to in thd almost four hours of our tour. It was a very
educational experience to me personally and I believe it has given me a better
understanding of what goes on out here in part of this business world about which
I shall be teaching.

1119
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SPECIAL PROJECT

STUDENT LEARNING PROBLEM

Problem:

May 29, 1970

I have taught this semester. After initial testing with theTest, Tiourlent to have good potential. His beginning efforts
7.7e76-174-ry good. Then sudderiter one or two absences, he announced that
his father had had a and that he wished to be excused from claises for
a while in order to he 1-lat home. Being sympathetic, I gladly excused him and
said to come back when he could Several weeks later he re-appeared in class
only to say that his father had passed away, and his mother had suffered a nervous
breakdown, and could h3 be eAcused from class some more. Who, with a pulsating
heart, wouldn't buy that sto ? Of course, he could be excused, and we were
deeply sorry at his loss.

After a seemingly long absence, I called his home to inquire how he was and how his
mother was progressing. To my surprise his mother answered the phone, listened
quietly as 1 zxpressed sympathy at their loss, then handed the telephone to....you
guessed it, the father! The story was as much of a surprise to them as the truth was
to me.

So, with a brief history from them as to L.S's performance in high sch I (which was
good except for ), his personality (he had always been a
his dating (

), I t ot r instrucrs to n r a concern ust
v.h-Ti7e the problem lay. Sure enough, he had amned each of his other three instruc-
tors with the same story. But I prpsurne that by keing an intern and carrying a lesser
load than regular instructors, was able to be more concerned about this student.
Besides, ,like a novice newspaper reporter, I felt I had a real story working here, and
; wanted to "cash in" on it as a student learning problem.

) and

(Dear God may I always have this concern for a student with a problem!)

At any rate, I persuaded the other instructors not to drop due to excessive
absence until I had a chance to investigate further.

After more consultation,with his father, I was able to arrange a conference with
Here he unfolded his story to me, very apologetically. It seems that he was getting
behind in his drawings in my class, as well as other assignments in his other classes,
so he took it upon himself to work in the libran during school petiods in order to catch
up. Needless to say, he kept getting fartlier behind, as well as missing out on lectures
and tests. Actually he was growing very despondent.

1120
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SPECIAL PROJECT

STUDENT LEARNING PROBLEM Continued

Solution:

May 29, 1970

After convincing hen that I held no malice toward him for the wild tales, that I
wapted to help him, and that I understood his problem since I have a son his age,
I saw a spark of hope and enthusiasm appear on his fade, I suggested that he not
miss any more class periods, ;tart with the new current assignment (it was then
mid-l-erm) and keep up with the da.:y work. Then, as he could find time, begin
making up back work.

Results:

Now that the semester is almost ended, I find this plan has worked. Going into
final exam week he has made up alm,ost all of his back drawing plates, kept up
with current work, and should come through the course with a grade.

Upon checking with his other instructors, I find he is performing almost as well in
his other subjects, to the degree that he is on the pass-fail border of only one course,
and stands a good chance of passing with grade of "; the other two are between
and u, depending on two back reports sill due.

I feel that in searching out his problem, I have gained much toward having an under-
standing of what can happen if no one cares about a student in troplale. Since he was
too ashamed to share the problem with his parents, it was undr-rstahdable that they
we at a loss to help. However, their understanding and cooperation helped greatly
in bringing this episode to a happy end. I shudder to think whar consequences this
lad might have suffered if someone had not taken an interest and checked his story.
If we instructors -- interns and professionals, old and young -- could but keep that
glow of Anthusiasm alive when it begins to falter in a student, we will have earned
the iight to be called, "teacher'

Post Script

Since all of this story has, nfolded, the father of ;. has received a promotion in
his work, been transferred to an unit within the post office department
and found a need to I,ecome familiar with . So he has purchased
the necessary text and workbook, I have furnished him a comptete list of
assignments and he and have been working together on the problems.
Since' . has been at it longer, he has gained much in review by having to explain
and discuss the assignments with Dad. I reel that a closer tie of communication be-
tween father and son hava been created here -- what a bonus!

,
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SUGGESTIONS
FOR

FORD INTERN SPECIAL PROJECTS

Special projects are intended to facilitate interns in using the J.C.D. as a lab ratory
to help them in becoming more effective community college teachers. Projects should

-be selected that involve the Intern in making contacts with Faculty, students, adminis-
trators, career program advisors, etc., rather than projects which could be researched
just as well in university .ibraries. Ideally, ones discipline would serve as the focal
point for projects The advice of Supervisors and Division Chairmen may be an important
source of assistance for these projects.

ADM IN ISTRAT ION

Role of the division or department chairman in your discipl ne.

The aspects involved in initiating a program in your field.

CURRICULA

Career cur icula costs.

The JCD instructional organization and the involvement of academic disciplines in
Occupational curricula.

Needs of semi-prnfessional employees in a particular discipline.

Role of specific Advisory Committee in curriculum development.

Establish the need for a specific occupation curriculum.

Procedures for changing or implementing a new curriculum.

Occupational curric%ila.and the involvement of the Intern's discipline.

EMPLOYMENT

Starting salaries of recent .:1C0 occupational cL ..icuia graduates.

Interview with a recent, JCD graduate regarding his reactions and constructive criticisms
of the JCD programs.'

Use of your disc;pline,on the job by graduates of Occupational curricula.

Employment opportunities available to JCD graduates.
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- 2 -

Sources of information about occupations with respect to:

a. types
b. qualifications of the employee in the occupation
c. employment opportunities

Critique by a p rson employed as a semi-professional of a unit of instruction prepared
by the Intern.

TEACHING INNOVATIONS

Develop instructional material for your class to use on the Bell & Howell 'Language Master
Machine.

Develop an audio-tape and have it placed on the Chester Dialogue System for use by
students in your class.

Prepare film strips or transparencies for use in your class.

Effoctive teaching techniques developed during the Internship-Core.
Develop behavioral objectives and tests for the courses you teach.

PUBLIC RELATIONS

Cooperative relationships between the JCD and ...
a. Area High Schools
ID. Vocational High Schools (area
c. Technical Schools in the area
d. Four-yeaAColleges & Universities

Recruiting students for occupational programs

STUDENTS

Case Study of a student learning problem arising out of Intern Teaching As.signments: involves
obtaining background information, anal:zing the problem and an eValuation of the solution
used in attempting to solve the problem. alequires the guidance of the Intern's Supei-visor
and CoJnselor.)

Case Study, based on student personnel records for classes the Intern has observed, showmg
the similarities and differences of students enrolled in Developmental Occupational or
Career and Transfer Programs.

Prime ineuences on the students in your classes to enroll in 2-year post-h. h school occu-
-

pational programs.
3
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Observe counseling of student and follow-up.

Follow stude,it from first AM class through complete day to get bird's eye view of
studenrs day in related subjects.

Objectively de,cribe where the students are at the beginning of the semester in your
class and then determine what they have learned in your course.

Role of the developmental program in helping students to successfully complete
occupational programs.

Effect of vocational secondary education vs. non-vocational on students enrolled in
Technical Career Program.

Compare Occupational students' success in the classes I teach with their success in the
technical subjects.

Causes of attrition in the classes I teach.

Interview students regarding reeetions to their JCD program.

A study of the backgrounds of the students doing well arid those doing poorly in the
classes teach.

Student involvement in student association activities in relationship to academic achieve-
ment.

Aims, goals ond political objectives of the present leadership of our student government.

The structure and function of student associations on campus and its relation to academic
achievement.

Role of students in the substant e and procedural policy decision-makin9 process.

Student logs - conclusions as to observ tions of students. Effectiveness? What's done with
inbrmation.

Relationship beiween the number of hours students are employed each week and their
academic success in the classes I teach.

TEACHER

Dfferencs in the approaches required for effectively teaching large elasses in contrast
to small Classes.

Prepare an annotated list based on JCD Faculty recommendations of sources for information
of value to teachers of students in Occupational 6r Career Programs.

What are the opportunities for advancement as a teacher in the JCD?



June

SPECIAL PROJECT

(Choice)

STUDENT RECRUITMENT

119

Since one of the problems of the program in which I was going to teach was student recruit-
ment, the decision was already made before I arrived at Community Col ege
that this was to be my special project.

Laboratory Technology is a program planned to accommodate 30 students.
The first class last year consisted of 10students, all of whom finished. The present class has
nine students, and all are expected to graduate. As of this date there are 14 students accepted
for next year, and there is the potcirlal for more applicants before September.

In order to evaluate the various techniques for recruiting students I decided to find out what
other schools with similar programs are doing. I wrote to people working with the program in
44 other schools, and received 27 replies. I have compiled a mailing list of the individuals
with whom I communicated, and I have attached a copy of the list.

I prepbred a questionnaire for the students in the program now and sent the same thing to the
students who graduated last year. This questionnaire was designed to learn what contact in-
fluenced them to come into the program. To date I have 14 returned out of a potential 19.

I had conferences with Dean Ray , Reese 0 Joe ,
Hilda and Oorc2nl 0 in which I tried to ascertain the counsel7Fc-r-Ere-
in recruitrrirent. n general I learned that you had darn well better not depend on them to find
your students for you. They will help, but the prime mover should be the staff in the program.

We have been working on a slide film presentation designed to interest students in the program.
Mrs. and I have worked closely with Deoa in making this recruit-
ment film It is now in its final form and ready for pro& lion and distribution.

"linen I realized that some of out best recruitment comes from hospital laboratory personnel I

started visiting these labs in order to become acquainted, and to aequaint them with our pro-
gram. At first I went alone, then as Mrs. realized the benefits to be gained she
accompanied me on several of the visits. There is still much spade work to be done in this
area.

Sinco and are the iwo most successful health career programs in our
school I looked or their recruitment in en attempt to find things we coeld imitate. They both
had good show-case displays at some time during the year, so we encouraged our students to
prepare a display, which they did. It is colorful, attractive, in a conspicuous place.
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SPECIAL PROJECT

STUDENT RECRUITMENT, Continued
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When I complete my internship I will leave a recruitment plan which I have developed. I.

will not be here to help put it into practice, and one person woiking alone in +he depart-
ment will find it difficult to do everything suggested, but some of it can be done. I will
attach a copy of the plan to this report. I expect to send a copy 9f the plan to each person
who answered my inquiry about recruitment procedures in other community colleges. The
letter of acknowledgement for help in the research which will accompany the plan is also
included with this report.

This has been an interesting project. I hope that the things I have learned about recruit-
ment in this program may help student recruitment in other schbols as weli as
Community College.



121

Dennis May

Special Project

(Choke)

THE ROLE OF THE BIOLOGICAL CURRICULA
Itsi THE COMPREHENSIVE COMMUNITY COLLEGE

Problem:
How ea the various aspects of biology relate to the various programs in a
Junior College District such as the St.Louis-St.Louis County JCD? More
specifically, of what importance hre the biologi al sciences to the students
of this District?

Introduction:
`We biology curriculum, as it is presently offered in the St.Louis JCD, is corn-
Posed of one career cind nine college parallel course4 There are no develop-
mental or general studies courses offered in this area .4 Therefore, this dis-cussion,
will be limited to two major topics: t e Carew Progr6nis and the College Transfer
Programs.

Career Programs:
TRe Career PTgrams are broken down into five major areas: Business-related,
Technology-related, Health-related, Public Service-related and miscellanelws
curricula. OF these thelechnolorv-related and miscellaneous curricula have
no requirement of any phase of biologkal science. The other three areas do
contribute students to biology cdurses, however, anti therefore deserve considera-
lion by the Instruptor of Biology. (See Table I)

In the Business-related area, the only cours requirement from the biolwical
science curriculum is General Botany (70.208) in the Horticulture Program. This
course shouid give the student an introduction.to the study of pl n ts with.speal
emphasis on plant nutrition, growth, phyiblogy, and reproduction. These topics
should be-presented in sufficient depth for the-horticulture student to be able to
make j4dgrnents in-his futyre occupatiOn; more specifically, this course willhope-
fully give him an understanding of why he will perform certain tasks; Knowing
the reasons for his duties will help M71 to beaome a serni-professional workei-rater,Than a skilled technician cet best.

Int4advatory Biology I (70.1-01 ) Will satisfy the noiraJ science requirement of
faur other Business-rolated currkula. Threeof tI&5e might be designated Art
curricular Advertising DeSign, Cornmercial Art and Technical Illustration. In-



122

Dennis

SPECIAL PROJECT May

-2-
Career Programs, continued:
These programs, Biology may be of value in that an artist must be aware of his en-
vironment to interpret it; indeed, in order to abstract the real, he must first know
the real. Thus, Biology careoffer the artist more concrete conceptualizations of
natural forrn and structure from which he can produce his own interpretation.

The Hotel, Motel and Restaurant operation program has a science requirement
which Biology con fill. The student in this program could benefit from knowledge
of disease and decay-causing organisms and of nutrition. These concepts can be
given in other course work, but again the student benefits from knowing .the theoreti-
cal aspects of a discipline so that he is not strait-jacketed by knowledge only of
techniques and "cookbook s! methods; he can make decisions in his occupation if
he knows the reasons for a task, thus freeing his employer from the task of telling
him exactly what to do at all times.

In the Public-service area, Law Enforcement and Library Service, both require a
natural science which could be fulfilled by Introductory Biology I. In the case of
the former, the purpose of the strong general education core is far discipline. The
Law Enforcement program is unusual in its heavy emphasis on th n. general educe-
Hon component of the curriculum; likewise, a student in this curriculum generally
performs as well in his academic subjects as he does in his specialty subiects.

Introductory Biology I is of malue to the Library Service student in that he can be
of more assistance to people-seeking information in this area if he has some con-
cept of where the information might be located. Thus, a Library A?-sistant must
know a little of many types of knowledge so that he is aware of which books or
periodicals might-yield particular information.

The Health-related curricula depend more strongly on. Biology courses than any of
the other programs. Of the six programs currently enrolling students, five require
varying amounts-of biological science. The Medical Office Assistant program re-
quires Typographical Anatomy (70.051). This course will praWdeithis student with
basic medical terminology which is encountered everyday in a clinic situation.

The Clinical Laboratory Technology curriculum requires Introductory Biology I
(70.101), Human Anatomy and Physiology I (70.111) and Microbiology (70.135).
The basic Biology course will introduce this student to scientific theory and method
as well as acquaint him with basic biological concepts. The Anatomy and Physio-
logy course will introduce him to basic structure-and function of the human body.
The Microbiology course will offer him further background in Biology as well as
the important procedures of sterilization and of handling disease-causing organisms.
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Career Programs, continued:
Burlan ,Anatomy and Physiology I and II (70.111 and 7(Y.112) are required for
the programs of Radio !ogre Technology, Nursing and Dental Hygiene. As in
the previous case, these three programs enroll students who must be aware of
the structure and function of the human body if they are to become successful .
Milerobiology (70.135) is also required of students in Nursing and Dental Hygiene.
Again, students in ihese programs must have knowledge of disease-causing organ-
isms. Finally, the Dental Hygiene program also requires Microanatomy (70.136),
a Histology course which acquaints the students with structure and furctions of
tissues.

College Transfer Programs
Transfer only Engineering has no natural science require-

ment. Art and Business both require a science which could be fulfilled by Intro-,
ductory Biology I (70.101). In these cases, the remarks made in conjunction
with the Business-related Career Programs would also be applicable. Similarly,
the Medical Records Librarian curriculum would be similar in some respects to
the Paramedical Career Programs. The students aspirin° to enter the professions
of Medicine, Dentistry and Pharmacy may choose to take course work similar to
the Paramedical Career_student or to follow the same curriculum as the Biology
major. The undergraduate preparation in the latter three curricula should be
general, inasmuch as the specific preparation for these professions takes place
on the post-baccalaureate level.

The Liberal Arts and Sciences student should take at least Introductory Biology I
(70.101) as part of his general education. If he is not a science major, but de-
sires further course work in Biology, he may take Introductory Biology 11 (70.102).
If he is a science major, however, he should be advised to take Invertebrate
Zoology (70.201), Chordate Zoology (70.202), or General Botany (70.208), depend-
ing on his specific interest. He should be cautioned against taking any more course
work in 'Biology, however. A recent Study entitled Junior College Pre ration
tor Science Majors by Marlene K. Baldridge and H. ichael De gado of Forest
Prwk Community showed that, of 17 four-year institutions in Missouri
polled on this subject, the overwhelming majority felt that a sciencs major should
in his first two years have a maximum of two courses in Biology Jawdiurther, that
he should take Chemistry 'and Math; many also required him to take Physics and
a Foreign Language. Most of these institutions would rather that the student take
upper-level Biology courses in his Junior cnd Senior years.

Conclusion:
Biological -Science isof value to many progra
of the curricula require at least an exposur_e

in varying degrees. The majori
cience; thus the students in a
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Conclusion, continued!
rtiology course might be of mcny disciplines and each must be taken into considera-
tion so that the greatest good can be done for the greatest number. Only in this
way can this curriculum serve the needs of the students.

NOTE

The author is indebted for the material in this paper to the following Career Program
representatives in the St.Louis JCD:

Pershing Bell, Law Enforcement

Belly Duvall, Library Service

Ruth Hensler, Advertising Design and Commercial Art

Phyllis McEnerney, Radiologic Technology

Jock Miller-, libtel .Motel/Restaurant Operation

Nelson Russel), Horticulture

Mary Lou Taylor, Dental Hygiene
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(Choice)

LANGUAGE MASTER MACHINE

126

When teaching Fundamentals of Nursing II Clinical Laboratory for students assigned to
Jewish Hospital, I noticed that frequently the students had diffic pronouncing medical
terminology. Often they seemed to know what they wanted to say, but they simply could
not promunce the words. During a group discussion, the students initiated the statement
that they had a lot of trouble pronouncing nursing and medical terminology, and they
wished that there was a solution to their problem.

While touring the teaching laboratories at Meramec Campus, the Language
Master was demonstrated, and it seemed apparent that this might be suitable for use by nurs-
ing students. However, prepared cards are not available for nursing.

Use of this machine has several advantages. First, the student m y progress at his or her
own pace. The student can repeat a specific small section as often as needed and likewise
can skip unnecessary sections. These are advantages missing with equipment such as dial
access. The machine is relatively inexpensive, completely portable, and the individual
blank cards are very inexpensive. The machine aed cards can be placed in a learning

, laboratory or a library. This allows the student to study at his or her convenience, and a
nursing instructor is not "tied up" during th e. learning process. The machine also permits
the student to hear his or her own pronounciations.

There are also some disadvantages with this machine. The student has to learn to operate
the "hardware" and the "sofiware." A student can by mistake push hvo buttons incorrectly
and erase the recorded words (this happened one time only). Because of this, someone must
check the recording on the cards periodically. As previously stated, no cards are presently
available for nursing, so an instructor must "start from scratch." And finally, one machine
and one set of cards can accommodate only one student at a time, although additional
students may be present to listen to the recording and the responding student.

_

Design of the Shicly

Pre ration of material.. In conjunction with instructors who gave the nursing lectures on
t e urinary system, terms were selected. terms are chosen because they are (1) new or
relatively new to the student and (2) apt to be difficult to pronounce.

Pre-test 13.Zfore material is covered in series of lectures. While using a tape recorder,
students in the test ancicontroi groups pronounce words on the prepared list. The students
also write brief definitions of each word on the list.

di)
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LANGUAGE MASTER MACHINE, Continud
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Interim period.. Ail students hear the same lectures. The test group uses materials pre-,
pared for u-se on the Language Master. Students who are not in th-2 control group are
informed that they may use the machine if they wish.

Fost-tes!.. The same test and control groups are tested. Using the tape recorder, the
students pronounce the list of words, and they also write brief definitions of the words.

Follow-up of study. Students who use the Language Master complete a brief written
--e-NiciTrJation of the teaching-learning technique.

Summary of the Study I realized the need to a control c.,s well as a fast group, but
,Thifii7C7tory control group was not attained. Therefore, I can look only at the improve-
ment of students who utilized the Language Master.

Although a notice was written on the students' classroom blackboard and an announcement
was made to the class, the students' quartijPative response to the mechirce was very poor.
However, those who went down to the Pr rammed Materials Teaching Laboratory and used
the machine expressed the feeling that , had helped them.

),
ti

Examples of improvemen for s udent using the machine
_ _ _ _

Ver6a1 Correct
(out of 33)

Definitions àrrect
out of 3

Before After Before I After

Student # 1

Student #2 .

Student 03

10

-10

26

31-

25

32

5

16

not tested

27

31

not tested

Recommendations regarding Study. Although the studentwho used the machine were en-
tbusiasHc about it, the majority did not try it. Il the machine is of value, we might demon-
strate the machine in glass so that students would not be "afraid of it." If it is important that-
a student learn to verbfally communicate effectively using medical terminology, then some
testing method should be developed. Aids, such as the Language Master, should be available
to assist the nursing student as she learns her "foreign language. Whether she uses the aids
should be left up P. her qs long as she can pass satisfactorily tests af verbal communication
skills.
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LANGUAGE MASTER MACHINE, Continued

Recommendations regarding Study, continued:

A way to possibly improve the quantitative utilization of this teaChing-learning technique
is to 'improve the written material which appears on each card. The written material would
then incluc;e more than c-,n easy-to-understand definition of the term. It might also include
either further explanation of information from the textbook or class, or it might include
information not presented in the text or class. Liberal use of appropriate diagrams and
pictures otherwise not madily available to students would also bc recommended. Some quiz
and test items might appropriately ha,..e direct relationship to the material presented on the
cards.

May
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The Following sum ary of the students1 wriften evaluation indicates the r ideas about this
I earning method.

1. It tock students-one to five minutes to learn ;low to use the machine.

2. Students spent between 30 and 90 minOtes learning the thiety-three words --nd
"their definitions,

What students liked about the machire

a. Could hear correct pronounciation
b. Could read definition while listening to pronounciation
c. Could hear self-pronounciations
d. Could repeat the sections they had difficulty learning

4. What students disliked about the machine

a. Location of the machine. Students felt that the5, were disturbing others
around them, and others were disturbing them.

5. Students stc-ed they would use additional cards when available either (a) after
reading text but before hearing,lecture or (b) after hearitv lectures and reading .

text or -) both of the above.
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COLLEGE & pis-1-Na COMMITTEE MEETINGS

Ford Interns have the opportunity to sit in as observers at various College and District Committee meet-
ings, The purpose is to help Interns gain a better understanding ,aC the organizational structure involved
in the operation of the Colleges so that they can be more effective as teachers. Interns are requested to
coordinate the arrangements for attending College meetings with either their Supervisor, Division Chairman,
or College Deon of Instruction. These meetings include:

Career Advisory Committee
College Council Meetings
Counseling Staff
Division/Departmernal Faculty Meeting
Division Chairmen Meet;ng
Faculty Association Meeting

COLLEGE MEETINGS

General Faculty Meeting
Student Senate Meetings
Student SerVices'Advisory Com ee
Student Services Staff Meeting
Other

DISTRICT MEETINGS

Arrangements for attendance at the Distrkt meetings should be mode with the committee secretary or the
contact persons shown below.

Name o-f Committee & Person to Contact
For Information as to Agenda and Place

Business Services Comrnittee
Mrs. Kay Snyder, D. 0., Ext. 24

Data Processina Committee
Mr. 'Raymond'Stith,'FVCC, Chairman
(Check with Dr. Hill's office for scheduled

meetings, D. p., Ext. 15)

Financial Aids Committee
Mr.-Rick Lessman, MCC, Ext. 227

Institutional Research Committee
Lana Weinbach, FPCC, Ext-. 265

Instr6ction Committee
7.14'n David Underwood, FVCC, PO. 238

Instructionpl liesources Committee
Dean Robert Richey, FPCC, Ext., 262

JCD Board of Trustees
Mrs. Marilyn Williams, D.0 Ext. 23

.JCD Council
Mrs. Marilyn Williams, D.O., Ext. 23

President's Counail-
Mrs. Koy ,Snyder,-. D. . 24'

Student Personnel Services Committee
edward Ruddy, FPCC, 5c.t. 437

Dates Meetings are Ordinarily Scl,Jduled_

Wed, prior to Board of Trustees Mtg., 9 ar.in.,
Chandler Bldg., qonference Room

Meets on call.

2nd Friday of each month in the a.

3rd Friday of each month at 1:30 p m.

1st ancOrd Wednesday Mornings.

3rd Wednesday of each month, 9:30 o.m.
(rotates between Colleges)

2nd & 4tIrMon,; of each mOnih, 8 p;m.
1st mtg-.--of Mo. rotated-between Colleges
2nd mtg. of mo. at D.O. Board Room

2nd & 4th Thursdays at 2:00 p.m
(rotates between. Colleges)

Wednesday following Board of Trustees mtg.,
(1st mtg./of Rio- open to Interns from 9-11 a .m )
(2nd,mtgir of mo. open to Interrii from 2-4 p.m..

1st and 3rd Wednesday afternoon

13o
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DAT E ACTIVITY
D ESCRI PT ION

SIGNIFICANT CRITIQUES - PRO OR CON
(Visitations Meetings, SEMINARS)

COMMITTEE MEETINGS
'7 22 t d_nt Senai_e_LA

_
Mc!_iy,,le Morei,nuMo All of the Issues w , e concerned wit12.30-2 Wed. FVCCI bud t. The students are as "materialistic" as the mid le classoi t The soorr_nfte enli_qhteninq.--, _

9/24/70 JCD Council Meeting
0 -4:30, Thurs, MCC -istructure

Informative. More knowledge would be gained, however, if the
and purpose of meeting were descrihed.

...2a2 70.Lmi of Trustees l_r_eally en-o ed F. was ookinq forward to it but was rec!i8:00-9:30 W Dist.Office enthused. I feel that it asauniqu
emolo ee to see t_yltwElAAs of a !o e institution. Dr. Cosand isfantastic. I will Make it a int to sit in an lace tl_y_p-KItheis_kin E_Ktry. isai±Lon snurInot used io seein suchorder and unit . I think tI113_tjieJuniwCollestaff is unique and
coo.erative because the all share the some oals.

10/15 0 acult Association In erestin Noted recess of sel ctin a new dean to re.loce12 S hurs M C Dean Corson

ji0iVirl_)1)e trnent Facult Ever Wednescast 301 4 instru ors talk over coffee. -ome11.00-12.00 Wed of the best ideos I have gotten hove ha. .ened as a result of hese
im rom tu meetin.s. I also talk to 4 or 5 teachers at FVC ,jhe i es me a I_i..2te)12aders ective of the excellent instruction and
acilities on the different cam use

... , ii -II t rs_e_ggilme_p_imidenti with President Cosand A truly great2:00-40O Di trict ex rience _

-

11 4 0

. C1i. biscussed "Role of Division Chairman" Also di cussed the obliqotLoeteMiCTOINTAW a n .. -d st de t n

Instruction Meetin n Underwood and other Deans of Instruction Discussed9- 11:00 W Dist.Of "wordin f co se outlines, descr tions of courses etc.
11 17 0

_
CC Advisor I would ke to Corn e MCC with other c m us advisor meetings'as o tional meetm s

. I Resources Learned what I should 1122tvelgne my videoL Made tour of corn-
lete video and dial access facilities - extrerne ood

'

-

4
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APPENDIX XVIII ,

SUGGESTIONS FOR FORD INTERN SEMIN

TOPICS,

COMMUNICATION

A .B.C's Views on Education

_AdMiniStration Views on Commimity College Pr blems
and Solutions

Advisory Committees

RESOURCE PERSONS.,

P. Bell,
Dean Richey

Campus Newspaper: Problems A Teacher Involvement Catherine Cowan FP
Encounter Group Technique

Faculty Views on Càmmunity olIeg Proble s and
Solutions

,Sfiing up Individual Stud n

Student & faculty Dissent

Student Views on Commu
Solutions%

,IdentIfying Their N ed. - Ruhlman (FV)

liege Problems and

Understanding the Disadvantaged Student
f

Where Campus Violence h Heading?

CURRICULAR
-

Bar a seminar on career programs, assign Interns at eachCatlege to visit the coordinators of the various pro-
grams. Selecycsource-pe)isons.based on Intern observa-
tins of ?Act/would be the most valuable to...the Interns
,from the Aar colleges. r.V. clips might be used toillustrate or demonstrate key points at the seminar..
Items for discussion might include job opportunities, the
-ICD prOgram, interviews with students, etc. (Thevcirious Cage Interns grotips will need to coordinate
their planning to avoid duplication.)

r-
. behtn E. Ruddy

-
Dr.,F. Wi;therspoon;

Interns or Fa5ul



SUGGESTIONS FOR F RD INTERN SEMINA

TOPICS

CURRICULAR Continued

Allied Health Programs

Black Studies Progr m

Buzz Groups

Health Related Career Programs
Business Related Career Programs
Engineering Related Career Programs
Public Service & Other Career Programs

Career Program Admissions

Career progtarn Entrance Requirements

Causes of Student Attrition in The Comprehensive
Community College & Suggestions for Cutting Down

Control Tower Operation Career Program

Curricula Development

Data Processing

- Denial Hygiene

Dpv-elopmental. Math Program

Engineering Career Programs

Genei-al Curriulum

Hoiel Motel; etaurant Graduates in Industry

Law EnforCement Career

Need for Social Work Ca r Programs

Occupational Program Fecslblflty Studies

138

132

S. Con inued

RESOURCE PERSONS

Dean 0. Bolden

Interns or Faculty
Interns or Faculty
Interns or Faculty
Interns-or Faculty

D. Dan els
Dr. 0. Duggins

F. Mangan (M)

B. Pollard
C. Gilbert

E. Frasier
O. Duggins
J. Pierce-M Legal Technology



SUGGEST ONS FOR FORD INTERN SEMINARS, Continued

TOPICS

CURRICULAR, Continued

RESOURCE PERSONS

Occupational Proaram Film Sfrips & Motion Pictures

Project AheNod R. Reynolds

Project Way-Out Dick Sadler (FP)

Promotion of Educational Programs

Role of Athletics for Teachers in Establishing Rapport
With Students

G EN ERAL

Accountabi I ity

An Activist Education

Development of the JO

Drugs

Field Trip Contacts

..ICD Master Plan

JCD Tax Levy Campaign

Job intervieWing

Legal Rights of Teachers in HOndli9g Problems

Most Involved Youth in Community Work at FPCC

North Ceritral Accrediting Including the "Self Study"

Plausible =Reasoning

Retention, Promotion, & Dropping of Teachers

mpensation Cori= ittee

R. Stevens (FV)
K. Schejbal (M)

Dean R. Donnelly
A. Greer
Dean Underwood

C. Bruns (FV)
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SUGGESTIONS FOR FORD INTERN SEMINARS Continued

TOMS

GENERAL, Continued

Starting a Co-Curricula- Activity

Student Activities

Student Government Ledrs

The Community College Nationally

Unique Problems of an Inner City Community College

G.T. (Group Therapy)

RESOURCE PERSONS

D. Miller (FP)
Dean Brookhart

Dr. Cosand

Choice Projects

Class Visits

College & District Committee Meetings

Field Assignments

Problems

Seminars

Student Learning Problems

Teaching Assignment

INTBIN ORIENTATION

Buzz Groups lnterhs

Choice Projects
Field Assignments
Student LearnhIg Prob

CheckAn Sheet -

Class Visits & Program Orióntation
-

Contract Full Time, Leavirig Town
A

_

_er Courses

134



SUGGESTIONS F R FORD INTERN SEMINARS, Continued

TOPICS

INTERN ORIENTATION, Continued

Criteria for a Successful 'Internship by Former Interns

Criteria for a Successful Internship by Former Intern
Sup,. visors

Critique & Check Out

Focus Diads & triads

Studer! -Evaluations of Interns' Teaching

TEACHING

For a seminar on effective teaching,_have the Interns
visit the classes of various teachers on their campus.
Selection of resource persons would be,based on these
observations as to what would be mast valuable to the
Interns from the other Colleges. The topics might include
technivies, media, testing, teacher-student relations,
drop-out rates, means for-overcoming student learning
problems, eic. (TN. clips might be used to illustrate
key points). nit Interns would ;then be responsible for
the seminar.

RESOURCE PERSONS

R. Stevens
K. Scheibal
R. Shady
K. Dietz
R. Christeck

R. Wencker
J. Biegelsen
J. Walka
Dr. M. Marty
R. Murray
M. Barnum
E. Frasier

J. Wheeler
M. Davies

McCI intock
T. Bingham
D. Davis
W, Duke
R.-Estes
T. Finkelstein
M. Jackowfiy
J. Mdteicic
E. Mengft'
J. Miller
P. Vossick
K. Scholp-
J. Rehg
W. Rivers
J. Craig
J. Sala
R. Steitz
F. Stone
A. Taylor
F.-Warfield

135

(M)
(FV)
(FP)
(FP)
(FP),_

(FV)
(FP),
(FV)"
(FV)
(FP)

(FV)
(FV)
(FP)

(FP)
(FP)
(FV)
(FP)
(FV)
(M)



SUGGESTIONS F R FORD INTERN SEMINARS

TOPICS

TE4CHING Continued

Active Involvement Shee

ntinued

RESOURCE PERSONS

C. Zander
J. Donnell
J. Walka
R. Smith .

S. Piekarski
R. Melton
A. Dempsey

Dr. F. Brown

A USEO Funded Projebt at FV on comparative Teaching Kathryn Langlois
Methods

Course Development

Experiment in Test ng far PiaCernent

Evaluation of Innovations in the Uoe of Insrructional.
Media

Extended & Released Time Projects

:Fundamentals of Acting

. Getting Ready for the First Cammunify doll

G up Dkcussion Techniques

IndiVidualized Instruction

Instrueticlinal Objectives

League of Innovation

MiOr&Teophing

Mare. Effectiv3 Oral Communicaflons
6

Dr. A. Lottman

A. Taylor
J. Sala
C. Zander

Dr. A. Lampe
S.7piekarski
V, Handy
D. Wry:is

A. Tay or
J. Sa-la
C. Zander.

136

(M)
(M)
(M)
(M)
(EF:
(FV)
(Fyi

(FV)
(FP)

(M)

(J. Donneil
Or. 6.-by ins
W. Stoffel
H. Pullen
J. Biegelsen

(FP)

(M).

Dr. W. Rivers

Dean W. Hunter

A. Dempsey

A. Taylor

(FV)

(FV)



SUGGESTIONS FOR FORD INTERN SEMINARS,

TOPICS

TEACHING, Continued

Ones Professional Development as a Faculty Member
Sabbaticals = Next Step Project

Pqnel on Teaching Techniques

Placement Tests & Their Interpretation

Slate Approach

Student Parliament Views on:Student Evaluation

Summer College Skills Program for H. S. Grads Needing
Preliminary Work Prior to Entering Cbmmunity College

Team Teaching

Teacher Use of the Student Personnel Folder

Testiqg and Gradin

The computer as a Teaching Aid

Textbpok' SelecCon &Evaluation

Theories of Learning

The Use of Games in Teachin

Tthvard Greatness in' Teaatting (AA)

T.T
1

,oR-bANIZAT!ONAL

..Campus Security

Wa hop),

Changing Views on Education Resulting from Assignments
as an- Insfructor, Division Chairman and-Dean of In-
struction'.
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Continued

RESOURCE PERSONS

D. Gawronski

6

W. Gunlock
(Suggested by D ieiGe)

A. Meye.-r

W. Rivers
L. Wells
L. Nelson

W. gosenth I

r. Roger Robinson, SIU-

P. Zei
E. Hart

Dean R. Richey

(M)
(FV)
(FP)

,(FV)
(FV)



SUGGESTIONS FOR FORD INTERN SEMINARS, Contin

TOPICS

ORGANIZATIONAL, Continued

Faculty Involvement and the Administr tion

Faculty Responsibilities as Viewed by the Division Chairman

Function of Faculty Organizations & Problems of Faculty
Involvement

Goverance.

.Job Placement of Community College Studen s - What
Employers Look For-

JCD Finance

.1.CD Organizational Structure and the Roles & Inter-
Relations hip of fhe Various Coll eae & District Comm.

Planning JCD Faciiities

Problem of Theft and Damage to School Property

Role cf. Contmunity Relations Department

Role of Departmen! and Diyision Chair

Role of Institutional Research

Role Of Institutiondi Development -- Gov't. Actsard
Foundations.Affectinb Education

Role of Student Perr:onnel Services

Role of the-Board Merfiber

Role of 'the College President

Role Of -the Dean of Continuing Education
-

Role of the Dean-ofinstruction

Role of the District President

RESOURCE PERSONS

S. Rabushka
H. Finkleston
J. Walko

P. Connole

J. Lonigro

R. Gaffner

Dftm P. Hirsch

S. Stone

Selection & Development ofAcifninis 'otors-.

138

(FP)
(FV)
(M)__
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SUGGESTIONS FOR FORD INTERN SEMINARS, Continued

TOPICS

ORGANIZATIONAL, Continued

Selection of a College President

Student Advising

The 4-1 -4 Plan

The Real .Thing - View on Teinching by Forrfer Interns
Who are Npw Teaching in Community Colleges

_Other than the JCD

Thi. Role of the Counselor

RESOURCE PERSONS

J. Spl itstone
D. Tetraul t

N. Hartman (FV)
J. Roth (FP)



APPENDIX XIX
(EXAMPLE OF PROGRESS WORT)
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DAT E
ACTIVITY

DESCRIPTION
SIGNIFICANT CRITIQUES PRO OR 62:41

(Visitations, Meetings, SEMINARS)

SEMINARS
2. Ei R2ICC Very helpful. Mike Davies and Jim Wheeler presented an entirel

new approach. I am usina some of theirgestions. Haven't triec
"focus" yet but will in time - not comfortable with_ it ie, t .

9/24 MCC Dr. Brown was terrific I immediately applied her "involvement"
ro rrim to my disci line. Her whole resentation was so helpful

. ,
I then attended one of her classes to see it "in ac7ion." Denn Cars

i gave very valuable & helpful information tn afternoon.
The instruction1 ideas, help and information received in seminars
sofar have been immeasurably beneficial.

10 FVCC Morning session of breakin u in .rou s of three for different
. .carnpuFethen combining into rou s of srx was quite_good. Gener

consensus was irat thiswca. fternoon bogged dowr
slrA--- defeated purose. Suggest next time groups should concentrate
more on teaching techniques different from "norm." There was too
much repetition of same technique. .T,here was not ne9_rL_E_-_iou h
'me to cover 6 sulo-ects throw out all but the most effective ideas

and suggestiOns and still cover the rest of the subject.. Two subject
ields have been centered on. Then if excess time oermitted oth4, i, ,

covered in order of their priority of interest to the group , Stricter
u-delines need tp be applied to the afternoon session to prevent_

a repetition of the "bogging_ down ." A time limit for each group
might be one answer

10 13 FVCC The .resentation made b Miss Ta lor WC5 one of the mos oductiv
and beneficial to me She had the ca..'cit for 5e eratin ide
for me, I would definitely recommend having her for future' serninai

10/20 MCC -Dr. Rivers-was tremendous - finished igniting the spark for my .

interest that had been started by NEXSTEP when I had tried to
ate m course ob.ectives. I now intend to maker this a continuin

project and plan to r .uest additional .uidance from Dr Rivers.

,

.1

.. .

. %

'



NEWS RELEASE
APPENDIX XX 141

'./VS RELEASE. NEWS RELEASE-- JEWS RELEASE.NEWS RELEASE- NEWS RELEASE NEWS IkELEASE

October 1970

SPECIALLY TRAINED TEACHERS READY FOR FULL-TIME EMPLOYMENT
COMPREHENSIVE CommuNfry COLLEGES

Kfr-

A number of persons are now in the process of completing a one-semester teachin5 internship
program in The Junior College District of St. I ouis and` St. Louis County, Missouri. This is
a joint project with Southern Illinois University which is partially funded with a $500,000
grant from the:Ford Foundation. The; objective is to help increase the supply of teachers who
are better orient 'eV to teaching in compr ive community colleges and other types ot
year post-high school programs.

r
The internship consists of-two parts. The first isjeathing. An intern is'assigned to a depart-
meet at one of the three colleges of the JCD to teach 40 per cent of the normal full-time
faculty load under the.guidance of an experieneed teacher.

Interns learn to become more effective teachers through several approaches, in addition taL
advisement from their _bupervising teachers. They are encouraged to use the JCD as a lab-
oratory to help.:discovir the teaching techniques most effectiye for them. This inJude;
visiting classes and conferring with exgerienced teachers. Interns review their effectiveness
by means of videcr tapes and critiquen from sttdents. They also undertake the solving of
student learnisig probleni ar.id the citablishing of "learning objectives."

Interns learn to beriter understand and appreciate the community college concept by becoming
familiar with the totality of the educational lx....grdms and services. They do this through
interviews with the.persons who are ac ually involved and by attending various college and
district committee meetings such as tFe Board of Trustees, District Council and President's
Council.

Weekly seminars are held on a rotating basisiamang 0% three colleges. The meetings provide
an opportunity for interaction with faculty, students, board members and adMinistrators. Persons
selected to participate in this project have to indicate a willingness to relocate. As a means
of providing faculty and administrators with information about the qualifications of the persons
completing the program, a directory is attached which may be usid in contacting persons
available for employment.

For additional- informatiori regarding a specific person's performance during the internship,
contact Dr. Charles R. Hill, Director, Ford Project for the Preparation of Teachers, The Junior
College District, 7508 Forsyth Boulevard, St. Louis, Mitsouri 63105. Phone: 314/726-4426.

THE JUNIOR COLLEGE DISTRICT
LquisSt Louis Counti
DISTRICT OFFICE z
5901WilsonA:venue:
St Loeis:Mo. 6911101
644-6490:lit 308

FLORISSANT VALLEY
COMMUNITY COLLEGE

34130,Pershall Road'
St: Louie, Mieseuri 63135

2020,1xtension 227

FOREST PARK
COMMUNITY COLLEGE

5690 Oakland Avenue
St. Louis, RilisioUri 63110

Extension 266

MERAMEC
COMMUNITY COLLEGE

11333 Big Bend Boulevard
St. Louis, Idssobri 63122
966-3402, Extension 267
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INDEX TO POLICIES

FORD PROJECT FOR THE PREPARATION F TEACHERS

SUBJECT

Advisory Committee

Administra ion of Program

1. General
2. Lines or Communication

Selection orParticipants.

1. General
2. Procedures -
3. Requirements
4. Procedures -
5. Requirements

Pre.-Service Program Interns

S.I.U. Masters,Degr e Program-

Dropping from Program

JED Internshi_e_

1. Gelieral
2. Teacii-ing Acsignment

'7
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,

POLICIES

FORD PROJECT FOR THE PREPARATION OF TEACHERS

JCD Ford Project Advisory C mmittee

1. The Jk..D Advisory CJrnmittee function is to assist in screening
and selecting participants for the program and to advise the--
Director in the development ard implementation of the program.

The JCD Advisory Committee to the Ford Project Director (JCD)
is as follows: -

Organization

F V. C. C.
F.P.C.C.
M.C.C.
M T . E. C.

Administration

Committee Member

Dean. of Instruction
Dean of Instruction
Dean of Instruction
Director - ex officio

01. Ford fundsfor S1U teaching assistantships
shall be awarded to only.those students who
have been selected to intern in the JCD.

JCD Pre-Service intern stipends:

Period Rate
. .
er

143

Date Adopted By,
Advisory Committee,

JCD SU

10-20-66 10-20-66

r-
A pprox $4, Q00 (eq ui va I ent
tb Jo) Salary -Schedule) 11-3-66 11- -66

03.. 51U Masters Degree c ndidate stipends:

JCL SIU ED.
PERIOD INTERN. tELLOW QUALr RA E

1 Qtr. 5IU gain
rate



3

2 2. Lines of Communication

01. The contacts for the Ford Director with the
indiVidual JCD campuses are through the
members Of the Advisory Committee select-
ed by the Campus Directors.

02. The JCD contact with SIU regarding the
program is through the Director of the Ford
Project.

03. The SIU contact with the JCD regarding the
program is through the Director of the Ford
Pnaject.

04. Arrangements for interviews, noilfication re-
garding selection and procedures for start-
ing participants in the internshiri rogram
will be coordinated by the Dire.z..Jr of the
Ford Project.

Selection of Participants

1. General

01. Participants shall be selected by means of
multiple interviews.

Procedures - Pre-Service Program Int rns

01., Candidateitfor the Pre-Service program shall
be interviewed by --easttwo members of
the JCD Selection Committee. In addition,
there should be at least a minimum of two
interviews by.4).CD faculty competent in the
applicant's major discipline.

02. 'Acceptance of each Pre-tervice candidate
for-the program is by the following Selection
Committee:

.Dean of Instruction rMeramecC, C.
Dean a Instructton - Forest Park C. C.
Deariof In*struction - Florissant Valley C. C.
Director, 'Ford Project - MTEC
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Date Adopted By
-Advisory CoMmittee

JCD SIU

11-3-66 11-15-66

10-20-66 10-20-66

10-20-66 10-20-66

11-3- 11,-15-66



2. 03. Campus assignments for those accepted
into the program are based on the follow-
ing criteria:

A. Availability of assignments on the
various campuses.

B. Interest of Division Chairman in having
the Intern assigned to his Division.

C. In those cases where there is more than
one assignment open to the Intern, the
assignment will be based on the Intern's
preference and effort made to balance
the allocation of Interns among the three
campuses.

Requirements -.Pre-Service Program Int rns

01. The schedule and number of persons to com-
plete JCD Pre-Service internships are as
follows:

Cumulative Total Persons
Period Ending --rop terr-liFkkternstp

August 1967
August 1968

a
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Date Adopted By
Advisory Committee

JCD SIU

10 -10-20-66 10-20-66
20

02. Selection criteria for Pre7Service Interns
shall provide-approximatelrlialf-of those
to be selea'ed for the technical subjects
and the other half for the academic iub-
jects required in career curricula. Selec-
tioncriteria shall also provide the proper
distribution of Interns within _these two
categories, based ypor the supply ahd de-
mand-for teachers. -

4. Procedur SILI Masters Degree Program Interns

01. Studer2 recommended by SIU are then referred
to-the DiTector oFthe Ford Project for the
JCD interviews



4. 02. The Director will 'follow the same selection
procedure for Ford SIU Masters Degree Pro-
gram candidates (see 3-2. 01412) that is
used for Pre-Service candidates. In the
event that a candidate is unable to come
to St. Louis for an interview, prior tti his
being selected for the program, the Director
will interview the candidate in Carbondale.
Following the interview, the Director will
provide the pertinent data (application,
transcript, etc.) to each member of the JCD
Selection Committee with his recommenda-
tion and a request for comments. Those for
which unanimity exists will be accepted for
the Project. The others will have to be re-
solved on an individual basis.

03. The same procedure (See 3-2. 03) will be used
for determining the campus assignments for
Ford S1U Masters Degree Program Interns that
is used for Pre-Service Interns. In those cases
where unanimity does not exist, resolution
will be on an individual basis.

5. Requirements - SIU Masters Degree Program Interns

01;, The goals and scheçlule of SIU graduate students
completing JCD internships are as follows:

Cumulative Total
Persons Completing

Period Ending Internships

0_

June 1968 15
June 1969 44
June 1970 74
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Date Adapted By
Advisory Committee

JCD SIU

10-20-66 10-2066

Selection criteria for participants in the SIU
Masters Degree Program shall provide approxi-
mately half of those to be seleted for the -

technical subjecti and_the other half for the
acaderni6 subjects =required in career curricula.
Selection criteria shall,alsp provide the proper
distribution within these two categories, based
upon thcsupply and dempnd-for teachers.



4 - Dropping from Program

1. Recipients of Ford funds will be dropped from the
program if they do not make satisfactory progress,
or if their career goals change and become incom-
patible with Ford program objectives. Decisions
to drop such persons are made by the Selection
Committee.

JCD internship

1. -General

01. Internships within the JCD are full-time
one semester.

02. Masters Degree Candidates are assigned
interns1;fre during the spring and fall s mes-
ters.

03. Masters Degree candidates are assigned intern'-
ships preferably during the last half of their
graduate program.

2. JCD Teaching Assignment

-01. A supervisor, in the intern's discipline shall be
selected to work with each intern. His
function is to dtIvise his intern so that he can
be helped fts become a more effective teacher
This might include the following:
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Date Adopted By
Advisory Committee

JCD SIU

11-3-66 11-11-66

10-20-66 10-20-66

10-20-66 10-20-66

10-20-66 10-

as a -consultant to the Intern regard-
ing the selection, organization and presen-
tation of subject-matter.

Provide advice and coupsel rarding prepa-
ration of tests and the gra mg of students.

Cbserye and-critique the Interns' classroom
teaching at least once each mvnth.



2. 01. continued:

gef
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Date Adopted By
Advisory Cornrniitee

-.1CD S1U

D. Help direct the intern in making the
necessary contacts for visiting the
various types of meetings and
cicisses.

L.

E. Counsel with the Intern regarding
special projects he or she might
become involved in to help them
overcome weaknesses as a teacher.

02. Supervisors of interns shall have their
teaching loads reduced one-fifth to pro-
vide time for the supervisory and coord-
inating functions involved. 11-15-66 11-15-66

03. Intern teaching assignment should be
about 40% the normal full-tithe teach-
ing assignment and preferably interns
should be assigned at least one class
required for students in occupationcd
programs. In addition, intern teachinq
schedules should be such that they do
not conflict with the Tues. or Thurs.
seminars.

1154

11-15-66 -11-15-66


