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Motivation is the normal state of the individual, and

the language teacher is responsible for identifying the individual
nature of the student's motivation and directing it through his
design of learning activities. The personal goals of the students
should be kept in mind; the subject matter should be what interests
the student, and the characteristics of the students must be
considered. The teacher should use imagination in curriculum planning
and should adapt and adjust the curriculum to his own students. The
language teacher must know how to use the motivation which already
axists to increase the student's knowledge of the new language.
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How often we hear teachers complaining about their
students:
"What can I do? fThey Just lack motivation.”
This, of course, is an impossible statement. Every

living orgenism to survive must have some motivation.

direction and intensity to.behavior."l‘ This type of
definition emphasizes the fact that little is known about
motivation which,;in gsynhSlggical terms, is a construct
inferred from the way en organism behaves. {(By the.
direction and intensity of the behavior we infer something
about the inner state of the organism, and in order to be
able to discuss and invaéfigate this "something" we call

it motivation."

This paper was presented at the TESOL Convention,
March 1971.
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2.

The complaint: "They just have no motivation to
- i — - — _ 3“*

learn to speak English" may be a more accurate description

of the behavior of scme students in school, but even this
statement usually reflects a lack of realization on the
‘part of the speaker of the complex and individual nature
of motivation. Certain experiments have been performed
‘where teachers had the cpportunity to instruct by way of
an intercom system fictitious students and then saw their
supposed work. Tkese experiments have shown that the
teachor's conviction about the degree of intensity of a
student's motivation may reflect the picture the teacher
has oreated for himself of this particular student rather
than the student's actual psychological statedz‘ The
students to whom our teacher is referring in the complaint
just voiced may not lack motivation to learn to speak

" English but mey have found what ssems ta'the teacher to be
substandard, or even incorrect, English quite sufficient
for their communicative purposes in the community in which
they live. Thizs may also be the only variet# of English
they hear from those with whom they wish to identify: |
parents or neighborhcod associates. All indispensable
communication, as far as they are concerned, may take
place in Spenish or Turkish or Navajo. The real problem
,tudentsrhangna,mqﬁ;vgtiqg

for the teacher may be: "N
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to learn what I teach in my English class."

So the question, "How can I motivate my students?”

is not well formulated, nor is the question: "How can

_students to learn?” Jur students may not

I motivate
appear to be learning what we are earnestly trying to

teach them, but every organism, nevertheless, is contin-
nally learning. As John Holt tries to show in How Children
Fail, our students may be learning in our classrooms %o
- protect themselves from embarrassment, from humiliation,
snd from other emotional concomitants of f ilure; they

may be learning to give us "the right answer and the right
chatter."?* According to Postmen and Weingartmer "a
classroom is an environment and ... the way it is organized
carries the burden of what peopls will learn from it":
consequently, some of our students may be learning from our
classrooms that the use of English is a ratuer meaningless,
meckonical activity, or even that it is a vehicle for a
teacher's monologues. In either case it would seem to them -
clearly unrelated to their own concerns or interests.

There are two main strands of psychelogical théught

on the question of mativation;5‘ the hedonistic strand
which insludea'the various theories of reinforcement or’
reverd, and the ego-involvement strand in which the indi-
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: viduagl's self-image and level of aspiration play the
determining role.
: The hedonistic approach goes back at least as far
as Thorndike's Law of Effect. It is discernible in the
explanations of many psychologists and notably in those
which emphasize reinforcement or reward, and in the
pleasure principle of Freud. According to this approach,
 the individual organism in its relations with the environ-
' ment is continually seeking to safeéuazd a state of
equilibrium or balance of tension which it finds pleasuxrable.

| Excess of motivation disrupts this balance and causes

jnerease in tension which the organism actively seeks to
- reduce by purposeful goal~directed behavior. dJust as
| excess of motivation is painful to the organism, 80 is
- frustration in its goal-sesking efforte which prevents %the
orvganism from regaining its state of equilibrium. Ik this
view, moti%ation can be looked upon as a continual process
of individual a&justment to the enviromment. The individuai
actively seeks expsriences which are pleasurable snd avoids
those which are painful. This parsimonious view of motivation
would seem to provide a stralghtforward guideline for the
classroom teacher. Unfortunately, because of the complexi.ty
of the inner state of each organism what is pleasurable tor
one is not necessarily plessurable Lfor another, and the




teacher must keep these individual differences in mind.

" Basically this view would indicate that the teacher
should capitalize on the learner's motivated state by
keeping the wérk within the capacity of each student so
that he experiences success which is tension-reducing and
rewarding. This is the basis-af ths programmed learniag
approach. In a well-designed prugrammed text attainable
goals, clearly discernible in carefully elaborated steps,
act as incentives and, as each is ccméleﬁed, the student
is given immediate confirmation of the correetnass or
incorrectness of his response. This continual feedback

provides reinforcement of what has been learned so that

each student is motivated to continue to reproduce responses

which have been rewarded and to put forth effort in the
hope of experiencing further reinforcing success. Ideally
such a stage can te reached by each student only in a

completely individualized program where each person proceeds

at his own pace. Unfortunately completely individualized

work as presently develcped in programmed texts or

- computer-assisted-instruction appears to conflict with

the concept of lapguage as primarily a vehicle of

i communication in which at least two persons by their

interaction influence and modify each other's production.’

&
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We must wait for further technological development of
audio components and more imaginative programming before
this disability can be overcome. In any case sophisticated
materials of this type are still beyond the financial
capacities of most schools. _In the average classroon

the teacher does the best he can in distributing reln-~
forcement within the class group, or within smaller groups
for particular activities, hoping in this way to shape
behavior progressively in the direefion he desires. The
result is a classroom larg:ly veacher-dominated as the
teacher seeks to manipulate the environment to provide

the most favorable conditions for inducing correct
language behavior on the part of as many of the students
as pcssibie,

The second distinctive view of motivation which 1s
reflected in much moderm writing on edupational prcﬁleﬁa
maintains that the individual ia contirually seeking that
 which enhsnces his self as he peme:s.ve?; it, that is, that

he is striving to achieve what he perceives as his potential.
The student is, then, motiva%ted at first in a general,
non-specific %wey in any situation~-ixr other worde, he is
ready to take from eny situation what there is in it for
him. This initial motivation energizes and directs the

student's behavior, causing him to attend to and focus on

()
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what is new in his environment. This attenticn is
facilitative of learning but must be caught and ma‘n-
tained. It is at this stage that the teacher uses
interest~arousing teghnigues to involve the student.

The student ié more readily involved if the teacher
builds on areas of concern to him at his particular stage
of development, thus making the new leurring meaningful
and increasing ite incentive value. Many psychologists
bolieve that the human organism possesses certain auton~
omous impulses such as curiosity, the desire to know and

to understand, the desire to pley and explore, and the

impulse to menipulete features of the environment. These

provide raw material with which %“he beachexr camn work to

|  4ynterest the studenv in the learning procees. Through
success in language activities end through the satisfaction
of recognized and recognizable achievement the student comes
%o teke an interest in the subject for its own seke {(that

is, an intrinsic ianterost in learning to know and use

English) and what is sometimes ceglled a cognitive drive

vhich is salf-sustaining then develaps.s‘ The development

of such an interest in learning Fuglish for its own sake é
is, of course, the final aim of the teacher of Engllsh and :
the best assursnce that the student will continue to learn §

r-"




8.

and to seek opportunities to use English after the classroom
. has ceased to provide his learning eavironment.

!

| In this latter view, a studeant's reaction to a stim-

ulus is not predictable from the external conditions as

. the teacher sees them, but is determined by the student's
individual perception of realiliy. The student‘may perceive
' a particular situation as a threat and withdraw from it cox
? react unpredictably to countersct it. This is likely to |
" happen quite frequently in an authoritarian classroom and
many English-teaching classrooms are aubthoritarian: ° the
teacher knows English well, the student does not, and
therefore the teacher is always right and always‘éarreeﬁing
thé student. In such situations many a student is forced
to adopt ' strateglies to protect his self~image”
even, in some cases, to the extent of preferring to be
wrong in the first place because ai least in this way he
knows where he stands and the outcome is less painful. |
Another student may set himself unrealistic goals which
he cannot pogsibly attain because certaln failure which he
can blare on someone else is less daraging for him than
unexpected failure where he expected to succeed. The teacher
who understands this personal character of motivation can
help individual students to set themselves attainable goals,
no matter what their degree of aptitude, thus building up




%.
their self-confidence and iacreasing their motivation.

Whichever approach to motivation we accept (and as
classroom teachers we can learn something of value from
each of them),s‘ it is clear that motivation is a normal
state of the individusl. It is for the teacher to identify
its individual character and channel it through his design
of learning activities. OFf itself, motivatior. is merely |
Taw material.

In the scope of this paper I can corsider only a fow
.af the implications of the theoretical positions described,
but in each case I ghall show how c¢lessroom practice in a
partlcular situation will be affected if what is known about
motlivation is kﬁpt in mind. |

Pirst of all, the student is motivated to learn. We

begin, whether we realize it or not, with a motivatea
organism in front of us. But what, we must ask oursslives,
is this student motivated to learn? Perheps he is motivated
t0 learn enough English %o communicate his needs, but not
to slog awsy at uninterssting exercises.

But arsn't these exsrclses necessary? the teacher may
ask. Vhat does "learning English" consist of?

——learning €0 rronounce certain scunds in

eeztain environments;
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~-learning to use certain lexical items in
certaln contexts;
-=learning to menipulate certain patterns which
we can then incorporate into more extensive
patterns to express the fullness of our
neaning; 7
-=learning to recognize sound-symbol zslatiénshigs;
--learning to extract meaning from sound or graphic
sequences?
As listed, these activities may seem quite irrelevégt to
Maria or George. |
So we narrow dowa our aims more and more, and we state
our behsvioral objectives very precisely: we want Maria
and Geoxge
-=t0 learn to distinguish /I/ from /i/ and to

learn to pronounce /tf/;

-=t0 learn to ask an information or a yes-no
question;

| --t0 learn the parts of the body.

: Maria or George may still not be motivated to learn what
?the teacher has prepared. It is fine forx the teacher to

i "state behavioral objaétives“ but Naria and Georsa will
:xstill not leaén-unless they see these cbaestivas as relevant

%o their personal goals. Maria may want;ta'be‘able'ta bﬁyr

10
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jsamé votato chips without being asked to repeat what she

!said over and over again. George may want to be able to

;askﬁﬁhe price of a comic boek‘ag to find out how o

' battery-powered fire engine works. Carmelita may want

. | to be able to say “"That's my ball." |

é . How do we achieve our behavioral obJectives end
those of our students? For some teachers an exercise is
an exercise 1s an exer¢ise (or a drill is a drill is a

fdrili). All exercises (or drills) cen be personalized.

; Only if dlistinguishing /f/ and /tf/ are seen as communi-

'Jieation problems will Maria be interested, arnd pronunciation

iproblems can be treated in a communication situastion. So

| can parts of the body, but nat!in the old format where

éthe teacher asks: "Do I have two heads? Do you have |

gthzéa_feet?“ This is not even a pretence at awthentic

éeommunioationi A game af\SimonS= where children have

| to touch or move parts of the body in the rapid sequence

' of the competition is a communication situation. IListening

to samething to which one has to react by drawing sgigthing

or doing something is communication. Reading something to

£ind out information for one's own interest or in order to
tell someone else something is gbmmuniaatian. A student

who says: "Where are you going tonight?" to enothex

11
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student and expects a reply is learning to communicate.

If he says exactly the same worde in a mechanical fashion
as part of a drill or dialogue becasuse the teacher says this
is what he should do, he 1s learning to do an exercise:

he is learning to give '"the right answer and the right
chatter.” This psychological difference is crucial.
Repmember that the student learns from the classroom, from
your structuring of the learning activitieas, whether
English is for communication or not. He learns whether

it is part of his reality or just some tedious, artificial =
chore which somecne "up there" has ordained he must perform.
Exercises, oral or written, should always be framed as
communication exercises: with a c¢redible sequence of

ideas snd with some relevance, to the class group and

the class situation (which are the child's reality during
his school yearg). If you lack imagination, learn to
involve that of your students. Remember that a student
whose interests and concerns are considered respsctable

and worthwhile in the cl: -sroom develops an enhanced

: perception of himself which increases his motivation to
involve himself in purposive behavior withia the class

g group. |

: Vhat gbout the child'e impulses to play, ﬁa’axpla:a,

to manipulate? These can cerbtainly be harnessed to the




language teacher's endeavor. Recently I saw a first
grade class in an elementary school vilingual project
practicing the full paradigm in Spanish of the verb

"to go0" ==l gg; you go, he goes, we all g0s... A few
minutes earlier they had all been lying on mats fo their
rest period. Whai an opportunity was being missedi
Childrer of %this age love to imitate and mimic. They
love make-believe and théy identify rapidly with roles
which they act out with great enthusiasm. They love
movement and they can hardly curb their desire to express
themselves vocally. They love stories with much repetition
and. they ineist on each story being repesated exactly as
before. Bapetiﬁive rhymes and songs are their delight.
Instead of look-and-listen activities, or even listen-
and-repeat activities, they become absorbed in 1istenedéé

repeat_activities where they concentrate on the active

neaéing of what they are saying; And they practice
gpontaneously at home, showing Mummy and Daddy how it is
done, and proudly singing their new song to aunts and
uncles. What an opportunity was being'miESEé in that
classroom by an elementary school teacher who, suddenly
asked to teach Spanish, could think only of how she was
taught léng aso; instead ¢f exploiting her knawledge of
the characteristics and interestas of the yaung'childt

13
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(In this class too, may I add, many of the ohiidren
spoke Spanish as a mother tongue.)

It is not only very young children who learn through
movement. Many students from lower socio-economic levels
where the home environment is not wverbal and abstract
respond to concrete material for which they see an immediates

words and phrases which

application. They enjoy learning
they can employ immedlately in the context of the clasa
or with other children--in the neighborhood or in the
school ground. They also learn through activity: through
seeing, hearing, touching, manipulating, and through
role~playing. The teacher should use wvisual presentations
(flash cards, drawings, projected material); things
students can hold, open, shut, pass to each other; music,
songs with tapes, gultars, drums; action songs, action
poems. The vocabulary taught should be prastieal; the
characters and incidents they hear or read about should
never sppesr to be "prissy" or effeminate. By building
‘on the known characteristics of different types of
students we are using their existing motivation for oux
pedegogical purposes. _ ‘

We must £ind out what our students are interested
in. This is our subject matter. As 1anguage teachers
we are the most fortmnaté of.taashars——allgSﬂbjects are

ERiCura. ‘VWhatever the children went o communicate ebout,

IToxt Provided by ERI

14
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% whatever they want to ad about, is cur subject matter.

| The "informal classroom” we hear so much of these days7‘

i is ours if we are willing to experiment. Do our students
Ij watch T.V.? This we can use by incerporating material
%they are all watching into our classroom programs. The

' essence of language teaching is providing conditions for
‘ :languagé learning-~using the motivation whieh exists to
increase our student's knowledge of the new language; .
we are limited only by our own caubtion, by our own
'hesitaney to do whatever our imagination suggests %o us
to create situations in which students feel involved--
individually, in groups, whichever is appropriate for
the age-level of our students in the situation in which
we meet them. We need not be tied to a curriculum
created for another situation or another group. We must
adapt, innovate, improvise, in order to meet the student
where he is and channel his motivation.

As we design our program it should be possible to
involve students in the selection of ﬁotiviti;s according,
to their personallty preferences. Should all studeats,
even the inarticulate, be expected to want to develop
primarily the spesking skill? Some children reared on
~ televialon may feel more at ease if allowed to look and -
listen with minimal oral paiﬁieipation until they feel

15
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the urge to contribute: these children will learn far
more 1f allowed to develop according to their éwn
personality patterns than if they are forced to chatter
vhen they have nothing to say. Meachers, too, should
be aware cf psychologlical research which shows that
native language development proceeds at a different rate

for girls and bays,s‘ with the girls advancing more

rapidly, and that the effect of this difference is

cvmulative. At certain stages, then, one may expect

girls to express themselves orally more readily than

boys end this sgain affects differentislly their resactien

0 chattering in é foreign language. Some students may

_ prefer to range beyond the rest of the class in resding

| and for such children graded reading materisl for indi-

f vidual selection, covering a wide variety of topics

% should be readily savailable. '

| Such individualization of choices requires imagina~-
tive planning by the classroom teacher who should be

. willing and ready tc go beyond a uniform diet for all

| comers as soon as children's individual styles of

| learning make themselves apparent. An experimental

? stwiy reported by Politzer and Weiss shows that "better

? results were obbained by the pupils of those teachers

é,wha went beyond the procedures strictly prescribed by

16
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the curriculum, teachers who were concerned with supplementing
the curriculum rather than merely implementing it." It

seems, according to this report, that "the efficiency of

the individual teacher increase(d) with the amount of his
persong” stake and personal contribution to the instructional

processes."?* Can this be less so for the student himself?

We know that involvement in personally selected tasks is
intrinsically motivating to normal students. This further
source of motivat’on we musv not neglect if we wiéh to
channel the student's natural energiecs.

Ausubel has pointed out that "motivation is as much an
effect as a cause of leafningg“lo‘ The relsationship betwe 2
the two, he says, is "typically reciprocal rather than
unidirecﬁianai."ll‘ Byrthis he mesns that when we capi~
talize on the student's initial motivation, focus it, and
direct it into satisryiﬁs ego~enhancing learning experiences
then this satisfaction motivates the student to further
learning along these lineg. Nothing ﬁreads success like
success. As one meaningful learning task after another is
mastered, the attractiveness of the tasks increases and the
student is motivated to "practice, rehearse, and perfornm
what he has already 1earngd."13‘_ What more could we seek
as lenguage teachers? ! |

In all of this who is the experimenter? It is not

the expert nor the comsultant but the classroom teacher--
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the teacher who one day s&ays toc himself: Y think I'1l
reorganize what I have been ioing and see if some of these
things I have beer hearing really work." Progress in
improvement of the‘eonditiens for learning comes nat
through funded projects here and there but through the
thousands, the millions of classrooms in cperation every -
hour of the week. There has been much enthusiasm in
recent years for aducational im?ravement, but from
study of some two hundred snd sixty classrooms Goodlad
concluded in 1969 that "most of the so-called educational
reform movement has been blunted oa the classroom éoor.“15‘
What of the bilingual progrsm? What of t+he English as a
gecond language and second dieiagt prograns throughout
the.aountry? Their fate too lies behind the classroom
door. In other words they are your personal respénaibiliﬁy.
Think of this next time you go into your classroom. |

18
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