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FOREWORD

This report was prepared in fulfillment of a contract responsibility to an EPDA
program, but it is hopcl that it will be read with wider interest since the
program did test a different design for training special educators. In this
program, public schools, an educational cooperative and a group of colleges and

universities cooperatively worked in planning and executing an innovative plan.

The program wishes to acknowledge the directors of special education and mast-r
teachers who assisted in making the clinical experience a true laboratory, and
the college instructors who facilitated the intermeshing of the college course
work wiih the interns' clinical experiences. The Advisnry Council was invaluable
as it served as the facilitating agent for the cooperative effort. The Program
Director wishes to recognize the guidance aﬁd many helpful suggestions given by

the Advisory Council meumbers.

Gratitude is also expressed to Dr. Gloria Kinney, Executive Director of the North-
wesg Educational Ccoperati&e for originating, administrating and guiding the
program. Dr. John Beck, Executive Director of the Chicago Consortium of Colleges
and Universities, provided advice and the valuable services of his organization

at crucial junctures. Dr. William Itkin, Chairman of Special Education at North-
eastern Illinois State College, supplied critical assistance in locating second
semester placement for the interns and for acting as liaison between this program
and the coliepe. Dr. Robert Moultrie, EPDA Coordinator, was helpful in advising,

administering ana facilitating the program.

To the many other teachers, administrators and public and privace agencies' per-
sonnel who contributed their time and professional knowledge, the staff and interns
of this program will always be grateful. Without the cooperation of all of the
above, this program model would never have been brought to fruition.

Pamela Gillet, Director

June, 1971
Arlington Heights, Illinois
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The Northwest Educational Cooperative's Teacher Training Program, an EFDA
funded project, was developed to recruit interested persons for specialized
training in the teaching of children with learning and/or behavioral disorders.
Individuals from the surrounding community who had completed bachelor degrees
were screened through program interviews and analysis of credentials. Twenty-

four were selected for the intensive training.

Prefessional training was provided through college courses, intensive super-
vised elinical experiences, field trips, staff consultation, seminars, and
in-service training. Course work and clinical experience emphasized know-
ledge of social and academic behaviors desired for children, the mastery of
a repetoire of diagnostic and remedial methods and materials to meet the

child's particular needs, and competency in individualization of instruction.

The program design incorporated the use of formal course work and clinical
experience in a ratio that differs sharply from that found in conventional
special education programs. Fublic school classrooms served as laboratories
for extensive clinical experiences twenty aours per week for the first semes-
ter, and full time classroom assignment the second semester. College courses
were taught in the field by college instructors who structured their courses
to relate the clinical experience to the course content. Integration of the
clinical experience and the theoretical ccllege work was heavily emphasized

in the training program.

The program was planned and facilitated through the cooperative efforts of the

Chicago Consortium of Colleges and Universities and the Northwest Educational




Cooperative. College instructors, special education teachers, and the project
staff were employed and assisted throughout the project by these two organiza-
tions. As the fwenty—faur interns progressed through the training program,
nineteen of them were employed by the school distriects in the Northwest Educa-
tional Cooperative and five were placed in school districts outside this
consortium, Of the twenty—-two peopie who have teaching positions for Sept-
ember 1971, six will be working with children who are assigned to special
education programs and six‘will be teachers in the primary grades. Despite
the general surplus of teachers, the unusually strong demand for these trained

teachers speaks to their acknowledged qualifications and strengths.

Stipends of fifty dollars a week were paid to interns and quantities of in-

structional supplies were furnished for their use These stipends proved to
be an important factor in attracting the applicants. They provided the means
by which a number of the interns were enabled to pursue an extended training

program.

The university staff members serving in this program integrated their teacning
of the college courses with the interns' clinical experiences. They recognized
the strengths of the program design to the extent of desiring to generalize
facets of it into the on going programs of their institution. The public schools
requested that certain of the program's in-service offerings be made available

to their staff members.

In-service programs were an important aspect of the second semester. The interns
rated the in-service program highly on the criterion of relevancy and interest.
These programs involved presentéticns on various areas in special education by
guest lecturers and group consultation sessions. The supportive services of the

project staff were continuously available to the interns after they were placed

Aruitoxt provided by Eic:
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as regularly assigned teachers.

For the interns, the program was intensive and demanding. Without a background
in special education they were challenged to acquire the Enowledge and profi-
ciency of special education teachers in one year. For some this proved to be
threatening , especially at the beginning of the program. Therefore, a con-
scious effort was made to establish a psychologically supportive atmosphere

for the benefit of the interns. The evaluation data support the belief that
this group climate was a large contributor to retaining students in the program.

Despite the extraordinary demands, all twenty-four interns completed the program.

At the eonclusion of the program the interns had earned twenty-four graduate
credit hours and were approved to teach Maladjusted {hildren, Type A & B in

Iliinois,

Evaluative data which were useful and necessary to guiding the project were
generated during both semesters. Time series evaluation measures in the form
of critical incidents, longitudinal observations, and attitudinal question-
naires supplied invaluable monitoring data to the project staff. Other data,
more summative in natare in the form of administrator's evaluations, classroom
observations and other scales provided important evidence on the functioning

of the program model. These data were especially useful in specifying the out-

On a cost benefit basis, the project averaged out $3,333 per intern. This compares
favorably with the cost of a year of graduate work at a private university.
Moreover, the project upgraded the skills of a group of individuals who were

denied access to the usual routes to specialized training, but as the result

% of the program were able to move with a high degree of success into classrooms

L viii
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4 which demand great skill of teachers. As a result of this program, a pool of
highly talented individuals was retrained and moved into socially useful work

which will grant many children an opportunity to more fully develop their

potential.




CHAPTER I

INTRODUCTION

The Northwest Educational Cooperative Teacher Training Program to train

was a one year program funded under the Education Professions Development

Act (EPDA).

It is always of critical significance to define the scope and breadth of a
teacher preparation program. Opinions on these factors vary from two to =3ix
yvears and from ten to thirty different courses. The pressing needs of educa-
tional systems in this geographic area, as well as the economic concerns
demanded that a program for preparing teachers i:. the field of learning dis-
abilities should be done in the shortest possible time. Moreover, it was
conjectured that there existed a pool of subjects with college degrees and
partial training who might through an accelerated program be converted to
special education teachers in a short time. This, therefore, suggested the

possibility of planning a one year program.

A program was designed that concentrated teacher preparation into a one year
program using a five day, forty hour week schedule of student involvment.

Interns in this program were committed to a forty hour week of intensive con-
centration in class work and clinical experience. All work was focused directly
on special education knowledge and skills. A work day was divided into the
morning clinical experience and the afternoon in college content classes and
seminars. Because of scheduling difficulties, one class was conducted Saturday
mornings. The first semester, the student interns were supervised in their
clinical experience by an experienced critic teacher and the staff of the project.

The second semester, they were placed in regular teaching stations and supervised

by the project staff and building supervisors.

11



Twenty-four students were selected from one hundéred and fifteen applicants. All
twenty-four finished the program and have been employed by local school systems.
While the market for teachers changed drastically, applicants far outnumbering
job demand, the twenty-four interns were placed. 1In some cases for reasons
relating to budget and teacher surplus, the interns were placed in regular teach-
ing assignments in the primary grades or in aide positions. Whether these
teachers who were trained under this program are working in special education
classes or in primary classes, their specialized training in learning disabilities
will ehable them to identify early the children who need specialized help and
provide these children with appropriate educational methods and materials. It is
felt that if these children experiencing problems in various areas: auditory,
memory, visual, perceptual motor, etc., can be identified in the primary grades,
a program of remediation can be instituted. With the specialized training
recaeived through this program, the former intern functioning as a primary grade
teacher is able to test and observe, identify, and remediate within the thera-
peutic envircnment of the child's own classroom. With this early help, ths child
may not experience the depression of being "unable to learn'" or face criticism

of his classmates and family which is so deflating to his ego. Further, he may
not have to be labeled as a special learning problem and be segregated from his
classmates during certain periods of the day.  Having been given the proper
attention during the early stages of his education, the child's name need not be

found on the rdlls of the learning disabilities specialist in later grades. i

Thus while the program was originally aimed to prepare special education teachers;
the products have had employment as regular as well as special education teachers.
As later evidence demonstrated, they have been enthusiastically accepted and their :

specialized skills applied in regular settings.

This report is divided into four major parts. Chapter One describes the program as

ERIC -
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project. Chapters Two and Three describe the program in action during the first
and second semesters, respectively. Chapter Four presents the data on the
evaluation of one project. The reader's attention is called to the appendix
where the forms used in the program and a number of the evaluation instruments

are included.

_3... :
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ORIGINAL PROPOSAL

The origiual proposal entitled "A Proposal to Recruit and Train Teaching Personnel"
was developed and submitted by Northwest Educational Cooperative in cooperation
with the Chicago Consortium of Colleges and Universities and served as the basie

conceptual framework for the program. The original propnsal follows.

OVERVIEW

This proposal is submitted by the Northwest Educational Cooperative (NEC), a
consortium of eight elementary and two high school districts located in the Cook
County Townships of Wheeling, Schaumburg, Elk Grove, and Palatine. The school
districts (15, 21, 23, 25, 26, 54, 57, 59, 211, and 214) serve a rapidly expand-
ing student population which has grown to approximately 80,000 at the present

time. As such they have a continuous need to recruit additicnal teaching personnel.
Shortages have been most consistent in the primary grades and im special aducation
and this proposal is addressed to those needs. Furthermore, there are within

these districts persons who could qualify as teachers of primary and exceptional
children after intensive preservice and subsequent inservice training.

The Chicago Consortium of Colleges and Universities is composed of Chicago State
College, Concordia Teacheis College, DePaul University, Loyola University, North-
eastern Illinois State Colleg. and Roosevelt University. This consortium will
work closely with the schools of the Northwest Educational Cooperative to undertake
a program designed to recruit and train teachers who will be qualified to teach
special education classes for socially maladjusted children and/or primary classes
in the general education program. It is felt that such specially trained teachers
will be a valuable resource in the elementary school program, particularly in
jdentification of children with special learring problems and in p-oyram develop-
ment for them.

OBJECTIVES
The general objectives of this proposed project are:

1) to recruit 24 persons from our communities into the teaching of exceptional
children. Streas will be placed on developing teaching of the socially
maladjusted, with placement of the teachers in a special education class
or in the primary grades.

2) to provide professional training of a special nature as well as subsequent
inservice experiences that will qualify accepted applicants for such teaching.

3) to develop cooperative training teams composed of staff members of the Chicago
Consortium of Colleges and Universities and from staff members of NEC schools,

the Diagnostic Learning Center, Northwest Special Education Organization, and
the special education programs of school districts within the consortium.

4) to develop the roles of cooperating teachers and administrators as members of
the training team.

-
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o institute search and recruitment procedures using appropriate Scre€iiillg
nstruments and interview techniques.

o design and carry out follow-up inservice educational programs after the
nitial 16 week preservice trai- g period.

o conduct an evaluation program which will assess the strengths and weak-
esses of the various components of the program.

o disseminate information concerning the program.

o influence programs of teacher education and improve the effectiveness of
nservice programs within our consortium area, and

o prepare and make available a summary report of the project to others who
re interested in training special education or primary teachers.

RATING INSTITUTIONS

orthwest Educational Cooperative and the Chicago Consortium of Colleges and
rsities will utilize & team approach to teacher preparation which provides
aximum use of the unicque resources available from each of the cooperating
tutions.

he member institutions of the Chicago Consortium are accredited by the North
al Association of High Schools and Colleges and by the National Council for
cereditation of Teacher Education. Each of the member institutions has a
approved teacher training program and has agreed to give credit to the

ns for the work undertaken during the course of this program.

rofessional staffs of the school dist:icts belonging to NEC have exceptionally
capabilities and past experiences upon which they can draw to make contribu-

to the proposed teacher education program. More than twenty colleges and
rsities have selected varigus NEC districts as cooperating agencies in their
nt teaching prcgrams. In addition, numerous inservice training and curriculum
opment programs have been conducted by these schools to help their teaching
dministrative staffs keep current with latest developments and improvements
ucation.

respect to local capabilities in the area of special education, it should be
that within the aegis of the Northwest Education Cooperative are the North-

Suburban Special Education Organization, the Diagnostic Learning Center and

pecial education personnel of each of the cooperating districes. All of

" resources will be available to support the proposed program in both its

rvice and inservice aspects.

' of the districts belonging to NEC (54, 21, and 25) are currently cooperating
the Cook County EPDA Program for training primary teachers. Their experiences 5
11 as the enthusiasm generated by their participation this year will make a
t contribution to the success of the proposed program.

IPTION OF TRAINING COMPONENTS

;
]
{

raining Components of the program will consist of formal course work inte-
d with internship experiences. A team approach will be utilized in both

i

-5-__
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e colleges and universities.

urse work will be offered on-site and will consist of five basic units of
dergraduate study: Mental Tests and Measurements, Abnormal Psychology, Over-
ew of Exceptional Children, Characteristics of Scoially Maladjusted Child, and
thods and Materials for the Socially Maladjusted Child. Emphasis in the course
rk offered in the training component will be placed on the primary school age

ild.
designed to give participants a variety of

cooperating schools. Highly skilled team
will train and supervise the Intern

e internship experiences will be
aching-learning experiences in the
aders and experienced cooperating teacher.
n the job.'" Interns will have extensive contact with children in special edu-

tion classes and in general education programs; in effect, the on-going school
ogram will be used as a training laboratory for the Interns.

program will be correlated

- is expected that the training components of the
districte as well as ongoing

th inservice training programs in the local school
novative programs.

‘terns will have the option of receiving credit from any of the institutlons
longing to the Chicago Consortium of Colleges and Universities. Twenty—one
.mester hours of credit will be awvarded. The Training Component has been planned
, that Interns will be able to meet requirements for certification.

0GRAM OPERATION AND STAFFING

nf a program director, an instruc-

e staff for the proposed program will consist
leaders and cooperating teachers.

lonal supervisor, instructional personnel, team

brief description of the responsibilities associated with these positions follows:

appointed by NEC who will have the general

irector: A half-time director will be
In

-sponsibility to administer, coordinate, supervise and evaluate the project.
jaition, the director will have specific responsibility to recruit and select
nterns, to work closely with the Instructional Supervisor and to coordinate the

asources of the cocperating institutions.

nstructional Superviscr: A half-time Instructional Supervisor will have general

esponsibility for organizing the field experiences of the Interns and supervising

he work of Team Leaders. He will coordinate the field experiences with the course
ork of the training compcnents.

The instructional persommel will have responsibility for
A team approach will be utilized. Imnstruc-
he cooperating schools as well as from the

nstructional Personnel:
cordinating the formal course work.
jonal personnel will be drawn from t
olleges and universities.

eam Leaders: Two team leaders will he selected who are experienced and highly
ualified special education teachers. The team leaders will have primary respon-
ibility for supervising the field experiences of the training components.

{ooperg;ingm?gagha:sz Cooperating teachers will work with Interns on a daily basis.
he program will be structured to provide for each Intern to have contact with a

umber of different cooperating teachers.

—6-
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lvisory Committee: To assist with the recruitment of outstanding people and to
vise the director and staff of the project, an Advisory Committee will be formed
ich will include representatives of the Chicago Consortium of Colleges and Jniv-
.sities as well as local school administrators ard teachers. Final responsibility
r the selection of staff and program participants will rest with the Project

rector.

terns: The eligibility criteria specified in Section 3.1 of the State Plan

"or B-2 of EPDA) will be applied to the selection of Interns for this program.

. addition, the recruitment policies and procedures designated in Section 3.2
the State Plan shall be observed.

\terns will be selected on the basis of information regarding their personal
yckground, srevious educational experience, interviews, their potential to meet
srtification requirements, and their acceptability to cooperating colleges and
-hools.

-ipends for participants will be set at $50 a week for the preservice instruc—
onal period of 16 weeks.

ssemination: Dissemination of information to attract interns will begin as soon
. the project is funde i. Press releases and printed materials will be prepared
,d distributed to appropriate civiec, community and school-related agencies,
ycluding PTA groups, women's organizations and community action agencies. Ads
11 be placed in local newspapers. In addition, and once the program °“s opera-
onal, a limited number of visitors can be accommodated.

raluation: Consultant help will be used to design and implement an effe tive
raluation program. Emphasis will be placed on formative evaluation proc ‘res
.signed to assess the attainment of the project's objectives. Feedback v 1 be
sed to provide a basis for modification of operational practices and procs..ures
- the project level as well as at the individual participant level. Perf:. nance
- student participants as well as that of the cooperating instructional an’

Iministrative personnel associated with the project will be evaluated.
summary report evaluating the project will be compiled by the Project Director.

11s report wiil be made available to the Superintendent of Public Instruction
>r distribution to interested persons.

17
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SPECIFIC _OBJECTIVES _TuR THE PROGRAM

In implementing the original proposal, it: was necessary to refine the objectives.
A model for the preparation of the spzcial education teacher for the interrelated
areas of learning and behavior disorders which included behaviorially def;ned and
messurable instructional objectives was explicated. The objectives of this model
provided the framework within which the instructional content was defined, and
were designed to meet both the specific needs of the handicapped child and give

direction to the training component of the teacher preparation program.

The preparation of a clinical teacher for exceptional children with learning and

behavior problems requires the following broad area competencies:

1. The ability to diagnose children with varying exceptionalities. This
ingludes skills necessary to assess individual differences within the
sctool setting regarding maturation, social, academic and prevocational
behaviors.

2. The ability to design and employ individualized imstructional strategiles.
This includes skills in educational analysis, planning, curricula
development and media utilization.

These broad area competencies were further broken down into more specific skills

and knowledges. Objectives were drawn up in three areas of competencies needed

for working in a classroom: diagnosis, remediation and soclal-emotional provi-

sioning. A fourth area of objectives pertained to the growth of a teacher as a

professional person. These were included as being of equal importance to the

three areas of technical teacher competencies.

DIAGNOSIS

A. The teacher should understand the role of etiology. However, the basis of
effective remedial teaching must still rely on the diagnosis and evaluation
of behavioral symptoms.

B. The teacher should understand the r2urological processes underlying perceptual-
cognitive motor performances.

C. The teacher should be aware of the areas and/or dimensions of development in
which the child is to be evaluated and be cognizant of informal methods of
diagnosis, i.e., observation, teacher-made tests, and checklists, that will
provide her with a profile of the abilities and disabilities of the student.

13



The teacher should know how to administer, interpret, and implement certain
evaluative and diagnostic instruments:

(a) Sensory-motor skills: Kephart Scale, Winter-Haven Perceptual Training
Exercises, Kraus-Weber Test, and others.

(b) Visual processing Marianne Frostig Developmental Test of Visual
abilities: Perception, Visual Motor Sequential subtest of
ITPA, observation of reading errors, careful
observation of eye movements.

(¢) Auditory processing: Wepman Test of Auditory Discrimination, Digit
Span subtest of the WISC, Auditory-Vocal
Sequential subtest of ITPA, word span and
sentence span tests, tests of ability to follow
verbal directions.

The teacher needs diagnostic and remedial skills aimed at improving the under-
lving basic abilities as well as the reading process per se. For example,
training in auditory perception, training in language methods, training in
visual perceptual materials, training in higher thought processes, training

in sensory-motor skills.

REMEDIATION

A.

The teacher must realize that optimum remediation depends on careful diagnostic
exploration, since remediation must vary according to the disability. No
single teaching method can be the correct approach for all children.

The teacher should be able to assemble an extensive repertoire of teaching
methods, learning materials, techniques, skills, games, and other aidsa, and
select those most appropriate to the situations that arise.

The teacher should know various remedial exercises and methods for meeting
specific deficiencies and be able to sequence these exercises in developmental
order.

Because of the infinite combinations of strengths and deficits brought into
the learning enviromment by each child it is essential that the teacher attain
a high degree of sophistication in individualized planning, diagnosis, and
remediation. The goal of a professional preparation program is to insure that
a teacher is capable of fulfilling his chief responsibility which is deter-
mining the nature of an individualized training program for the chkild.

The tzacher should be able to:

(a) write an irdividual prescription which will determine the nature of a
training program for the child basad on an understanding of present
symptomatology.

(b) evaluate its efficacy.
(c¢) modify it as the child's progress or lack of same dictates.

The ‘teacher must be thoroughly trained to investigate the child's previous
learning experiences to insure readiness for subsequent learning tasks.

o-
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The teacher must realize that this child functions best in an atmosphere
comprised of concrete experiences offered in more detailed steps. That
these learning experiences occur in a structured environment is essential

toe their success.

]

H. A training program should enable the teacher of a learning disabled child
to understand basic developmental sequences and be able to observe break-
downs in these sequences.

SOCIAL-EMOT IONAL

A. The teacher must be sensitive to the child's perception of his self and
his relationship to his environment.

B. The teacher should develop the sensitivity to predict the behavior of the
child sufficiently well at any given moment and relate in a way that aids
the child's development of impulse control.

C. The teacher should have the knowledge and skills necessary for using psycho—
diagnosis, identification of behavior to be altered, systematic observations
of that behavior, ordering these observations, formulation of an hypothesis,
and ultimately experimentally manipulating conditions to test the hypothesis
and to modify the behaviors.

D. The teacher should master the conceptual systems of developmental psychology,
personality formulation, deviant behavior, and behavior modification.

E. The teacher must be aware of the concomitant emotional problems brought into
the learning situation by this child. He must be aware of the importance of
so structuring the classroom environment and so directing his relationship
with the children and their inter-relationships that both emotional health
and school achievement improve.

F. The teacher should be aware of the way in which a particular deficit u=n
become a source of emotionsl difficulty and the steps needed to be taken in
reducing negative effects.

G. To aid the child with emotional problems the teacher should:

(a) be able to analyze negative or resistant behavior in terms of the
situation that provoked it.

(b) be aware of the need for sound parent—teacher relationships.
(c) understand parents and their needs.
(1) have the ability to help parents understand the child.

H. The teacher must understand that his relationship with the child must
communicate attitudes, feelings, and content relevant to the emotional
problem of the child. Teaching, building skills, enabling him to achieve

more adaptive behavior and at times, simply co-existence in the classroom
are predicated on the success of such communication.

PROFESS1CNAL DEVELOPMENT

A. The teacher must view hersalf as a member of an inter-disciplinary team that
| -10-
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serves as a mechanism to facilitate an exchange of informatiou and works
together to design and Implement the most appropriate educational strategy
for a particular child.

The teacher should be aware of the programs offered by private and state
agencies which provide services for the learning disabled, emotionally
disturbed, and socially maladjusted child.

-11-
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A professional staff comprised of a director and two team leaders, one full-
time and one half-time, incorporated these objectives into a working model and

executed the proposed plan.

The backgrounds of the staff varied. The director had experience as a regular
classroom teacher, as a special edugation teacher and as an administrator of a
special education program. One of the tezsm leaders had her preparation and
teaching experience predominantly in the areas of brain injury and learning
disabilities. The other team leader had experience as an e lementary teacher

and pringipal; All three staff members held masters' degrees in their respec-
tive fields and graduate work beyond this. They had a sum total of twenty-three

years of classroom experience.

During the first semester, the team leaders had the responsibility for conducting
the seminar sezsions and making routine observations of the interns' clinical
experiences. The director taught one of the college courses as well as handling
all administrative matters in executing the program. Since one of the team
leaders was not involved in the program the second semester, the director assumed
her portion of observing the interns in their assigned positions, along with
planning the in-service portion of the program, preparing materials requested by
the interns for distribution to them, as well as continuing as principle admin-
istrator. The team leader functioned mainly in the supervisory capacity along

with the planning of the group discussiorn aspects of the in-service training.

There were twenty-six master teachers involved in this program. All were identi-

fied by their direct supervisors as being qualified to provide a rich clinical

- experience for the interns. Seventeen worked with children in a group setting,

e e a3 4 a3 1314 -ad inatruction in a resource room. Some



devices, while others relied on observation and findings from psychologists'

reports. However, all used remedial methods in the learning and behavior

-2

problems of their students.

Five college instructors were involved in the program as well. Four were gtaff
members (three full-time and one part-time) of Northeastern Illinois State College.

The other imstructor had been in special education and now was engaged in doctoral

study.




INTERNS

The training program model, as set forth in the original proposal, was designed
to accommodate twenty-four interns in the program. When the proposal was
developed, there was a feeling that a substantial pool of qualified subjects
existed in the community, but the number who would be interested was not known.
Upon appointment, the Director of the project faced two problems immediately,
recruitment of interns and developing a screening and selection procedure.

RECRUITMENT OF INTERNS

Recruitment of the interns began with the cireculation of announcements concerning
the Teacher Training Program. These announcement bulletins provided an explana-
tion of the program, the qualifications needed and the procedure for making
application. This announcement was sent to directors of special education
programs, college program directors, placement bureau directors, PTA presidents,
the American Association of University Women, the League of Women Voters, and to
those on substitute teacher lists of the districts within the Northwest Educational
Cooperative. 1In addition, local radio stations and news media were contacted. An
advertisement was placed in the local newspapers announcing the recruitment
procedures, and Northwest Educational Cooperative Governing Board members were

asked to bring this announcement to the attention of their Boards of Education.

Publicity on the program brought a high volume of response. There were aver one
hundred thirty-five inquiries which eventuated into applications for admission to
the program. Of the twenty—-four interns who were finally accepted, they had beccme
aware of the program in the following manner: nine received letters directly since
thelir names were on substitute lists in the various districts or they were regis-
tered in the volunteer bureau for tutoring; four were referred to the program by

local school administrators; nine saw the program's advertised article in the local
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newspapers; one was told about the program by the college she was attending;
and one learned about the program from a member of a board of education.

SELECTION OF INTERNS

One of the best guarantees of the quality of any training program is the effec-
tive selection of participants. These interns were asked to provide information
regarding their personal backgrounds, previous educational experiences, work
experiences, personal interviews, and references. The following list of criteria
was developed to guide the choice of applicants:

1. Candidates must possess a baccalaureate degree. *

2. Only persons employed in a field other than teaching or currently
unemployed can be considered for the training program.

3. Persons selected must have sufficient prior training so that they
can, through this training program, become qualified or requalified
to teach in elementary and/or secondary schcols.

4. Persons who successfully completed the short term intensive craining
program and who are employed in local elementary and secondary sciools
must agree to completing the subsequent in-service training provided
in the second portion of the program.

5. No person can be selected for the training under this program if he/she
has been employed as a full-time teacher within the public schools of
the State of Illinois within the one year period preceding this training
program.

The persons who met the above requirements then completed an application

(Appendix B) which was filed with accompanying official college transcripts.

As the completed applications, transcripts, and credentials were processed, a
list was sent to various school administrators in the area giving them the
opportunity to communicate recommendations and the acceptability of applicants
as potential employees of the schools. After this initial screening, the
director and team leader reviewed the information on each candidate. There were
one hundred twenty applicants who survived the initial screening and submitted
the necessary materials by the deauline date of August 15, 1970. There were ten

males and one hundred ten females applying for candidacy. However, inquiries
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about the program continued until the first of October.

Technieal "know-how" in special education which would be provided by this program
is no better than the foundation on which it was built. WNew educational tasks
with exceptional children require that the teacher be knowledgeable in many areas;
a knowledgeable teacher is likely to be a more resourceful teacher. Furthermore,
many new and diversified teaching opportunities demand some depth in courses such
as linguistics, modern languages, and biology —- courses normally found in a
liberal arts curriculum. In reviewing the college work of the candidate, this

was kept in mind. In order to encourage a diversity of preparation in the candi-

dates, applicants without any teaching experience were encouraged to apply.

The second step in the screening process consisted of a study of the information
on the application and scrutiny of the candidates' transcripts. While reviewing
the transcripts, attention was given to each candidate's eligibility for a special
education and regular teaching certificate_upan the completivn of this program.
Grade point average, teaching experience, comments, if any, from superintendents
and other references were evaluated. Lastly, candidates'responses to the essay
questions on the application -- "Why do you want to take part in this program?"
and "What experiences have you had which are pertinent to this type of training?"
were weighed. The applications were ranked relatively by the staff on the basis
of a judgment made on the above data. From this screening, eighty candidates were
invited for interviews. Interviews began August 2lst and lasted until the 27th.
During the interview, the program specifics that had been developed thus far were
éiscussed. Special attention was given to stress the time demands of the program,
i.e., clinical experiences in the morning and college courses and seminars in the
afternoon, making a full eight to four day, in addition to a Saturday morning class.

Since this was a very tight and full schedule, it would mean that the interns would
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have to adapt their personal schedules accordingly. It was also important to
learn from the applicants what they felt their spouses'and families' feelings
regarding the program's time commitments might be. Again, due to the strenuous

scheduling, health conditions were another important consideration.

Since there would be much traveling -- to their schools, to college classes, and
to field trips, a car was a necessity as the program could not guarantee, at this
time, where interns would be placed and how many would be located at the same
school. The interview also concerned {tself with the interns' maturity, their
interest in participating in the program, their concept of the type of children
they thought they would be teaching in this program, previous teaching experiences
or other experiences with children, and their plans after completing the program.
411 interns were queried on what they saw themselves doing in five years, their
experiences, if any, with special children, and an estimate of their ability to

successfully complete the program.

At the end of the interview period, time was allowed for the applicants' questions
and remarks. At this time, a deadline was given as to when their notification of

acceptance could be expected.

The staff was also interested in those characteristics primarily evidenced in the
classroom, i.e., success in group instruction, ability to work in small groups or
on a one-to-one basis with children, experimental point of view and willi.~ness to
try new methods, acceptance of slow progress in children, ability to establish
warm relationships between self and children, and maintenance of good relationships
with other staff members or peers. For data on these characteristics, opinilous
were sought from school administrators, college instructors, and other supexrvisory

personnel who were familiar with candidates' performance.

Since the program was concerned with qualities and skills which do not automatically
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accrue as a result of fulfilling the demands of a program, the selection process
was given high priority. Emphasis was placed on a comprehensive appraisal of

each individual's intellectual abilities, creativity, academic achievement, mental
and physical health, and other personal factors - alated to success in educating

hand:capped children.

The candidates were selected on the basis of generally accepted criteria. These
criteria evolved from a numbar of studies that investigated the personal traits
believed to be necessary for teachers of exceptional children. A checklist of
personal traits identified from two studies conducted by the U. S. Department of

Health, Education, and Welfare (Teachers of Fhildren,ﬂho Are Socially and Emotion-

ally Maladjusted, U. S. Office of Education, Bulletin No. 11, 1957) and by William

Cruickshank (The Preparation of Teachers of Braiannjqred Children, Syracuse, New

York: Syracuse University Press, 1968) on the qualifications and preparation of
special education teachers were used. Among these traits which the staff thought
essential were extra pgtience, mental alertness, flexibility, resourcefulness,
enthusiasm, emotional stability, personal warmth, friendliness, understanding,
sympathy, together with objectivity and sensitivity. Collecting data to assess
the candidates' along these dimensions was a focal aim of the screening process.
The final admission to the program was individualized in terms of assessing
candidate's specific strengths and weuknesses as they related to educational tasks

associated with the demands of this certain area of exceptionality.

All applicants were notified by letter and those successful candidates were contacted
by phone on August 3lst. Due to the compact schedule, only a week's time separated
the notification of acceptance and the beginning of the program. All interns who
were selected in the screening process accepted appointment to the program. As one
bit of evidence;of the success of the careful screening, all twenty-four initially

selected finished the program.
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DESCRIPTION OF INTERNS

Twenty-four interns were selected to participate in the program. Table I presents

a description of the interns. The interns ranged in age from twenty-three to
forty-five at the time they entered the program, with a mean C.A. of 36 years,

three months and a median of forty-one years and four months. The group was
composed of twenty-two females and two males. The mean family size of the group

was 3.3 children, with a median of two children per family. Prior teaching
experience ranged from one to ten years, with a mean of 3.25 years and a median

of three years. Three had taught at the secondary level from three to four years,
with a mean of 3.3 years. Sixteen had taughé or substitute taught at the elementary
achool level one to ten years, with a mean of 3.25 years. Four of the interns held

bachelor's degrees in education, thirteen held bachelor of arts degrees, and seven

held bachelor of science degrees. Six of the twenty-four interns had earned an
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TABLE I

DESCRIPTIVE DATA ON _INTERNS

Age 20-25 25-30 30-35 35-40 40-45
3 - 6 4 11
Sex F-22 = M-2 - 3
Children 0 1 2 3 4 5 6
] 3 L 7 4 @06 3 1 L _
Degree BA BA+S BA+7 BA+20 BA+30 ES BS+7 BEd.
hours hours hours hours
9 2 1 1 1 5 1 4 .
Major Art Bus. Elem. Home Psych. Relig. Science Speech Social
Ed. Ed. Ec. Ed. Science
i 2 8 1 4 1 2 - 3

Grade Level of Teaching Experience:

Jr.
Regular: K 1 2 3 4 5 6 7 8 H.S. H.5. 1-8
2 3 3 2 2 3 _ 1 3 1

10

Lo
o~
w
o
~J
00
v

Years of Teaching Experience: 0 1 2

Regular 5 4 6 5 1 2 0 o 1 0 0
Substitute L 3 2 ) 1 1 i
Teaching Certificate: Yes - Regular Elementary 11
Yes - Provisional Elementary 10
_Yes - Regular High School 3 o

Other Experiences with Children besides Classroom Teaching:

Head Swimming Tutoring Church Paraprofessional Park Dist. Scout

Start Instructor Work Spanish Speaking Work Work
Program

1 2 1 5 1 2 I

Experiences with Exceptiomal Children: Child of their own Tutcring Relatives

- i} R S 3 L 1
Worked in Institution  Remedial Taught Special Church Subbed in Camp
for Mentally Retarded Reading Prog. Child in Sch. Educ. Spc.class Exp.
1 1 2 1 4 1
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COOPERATING _ AGENCIES

The Teacher Training Program was sponsored by the Northwest Educational Coop-
erative (NEC) in cooperation with the Chicago Consortium of Colleges and Univ-
ersities. The NEC is a newly established consortium of ten public school
districts serving the townships of Elk Grove, Palatine, Schaumburg and Wheeling
in the Chicago suburban area. These school districts have organized to provide
innovative programs in a variety of educational endeavors. The clinical experi-
ences for the interns in the NEC Teacher Training Program were provided in the
classrooms of the cooperating districts. All but four of the interns were
employed in these districts at the close of the program. The Chicago Consortium
of Colleges and Universities is composed of six institutions of higher education:
Chicago State College, Loyola University, Concordia College, DePaul University,

Northeastern I1llinois State College, and Roosevelt University.
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ADVISORY _COUNCIL

An Advisory Council composed of representatives from the Chicago Consortium and
the cooperating public school districts was formed. A listing of the Advisory
Council members follows.

Dr. John Beck, Director — Chicago Consortium of Coileges and Universities

Dr. Robert Boos, Director of Administration and Planning, School District #25

Mr. John Gatto, Principal, School District #57

Dr. Wm. Itkin, Chairman, Special Education Department, Northeastern Il1linois
State College

Dr. Gloria Kinney, Executive Director, Northwest Educational Cooperative

Dr. Victor Krause, Professor, Concordia College

Dr. Jeanne McCarthy, Head Psychologist, School District #54

Mrs. Jewell Nearing, Assistant Professor, Roosevelt University

Mr. John Wightman, Director, Northwest Suburban Special Education Organizatiom
These members had diversified backgrounds and experiences -- college educators
involved in teachzr training, college educators with backgrounds in special educa-
tion and/or psychology, college administrators, public school administrators,
public school special educators, and public school and college personnel having
prior experience with EPDA teacher training programs. All the members of the
Advisory Council brought a wealth of knowledge from their present and past experi-
ences to the meetings, thereby presenting various viewpoints to give guidance in
formulating a decision for a plan of action covering a certain phase of the program.

In this manner, an issue could be seen from a multidisciplinary approach.

The Council met approximately once a month during the first five months of the
program's existence. Periodic meetings were held when necessary during the last
phase of the program. An ongoing report was given by the Director at each meeting

on the program's progress. Individual members of the Advisory Council were called
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upon when their special expertise was needed in the training program.

Through the Council, the public schools and colleges made a cooperative effort
to formulate a distinctive program for teacher training, in~-service teacher

education, and teacher placement.
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CHAPTER 1I

TRAINING PROGRAM - FIRST SEMESTER

New tasks and new professional roles are demanded of regular elassroom ieachers
and special educators who are golng to deal with the learning disabled child.

It is evident that the teacher bears major responsibility in many of these
programs recommended for the exceptional child through constantly interacting
individually and in groups. The teacher is in a prime position for cbserving,
recording, and diagnosing behav£or, for stimulating the growth of the child in
numerous academic and non-academic circumstances, for communicating with parents
and other staff members. Obviously, many of the desirable characteristics of
teachers that will be needed to make this role successful are of a personal
nature, and consequently existed before they encountered the requirements of

the formal training program. These characteristics were considered in the
selection procedure. Training, however,nurtures, professionalizes, defines, and
tests desirable traits and skills: acceptance and understanding become associated

with the problems of accepting and understanding exceptional children.

The training program had to pro ide knowledge of the prospective students that

the intern would be dealing with; the tasks he would be required vo do; the
tangible problems the school system has; and the theoretical frames of reference
availabie to help make determinations related to all these things. The training
program had to provide situations where the tasks and their component skills are
explored .nd where these skills could be developed and practiced in psychologically
safe environments. Equally important was feedback on the progress in developing
skills and the need for new skills to be brought into the training process where

and when needed.

{e¥ In this program, a variety of learning experiences would be available and organized

to fulfill the basic educational, attitudinal, and skill requirements necessary

-2 34




in teaching children with learning problems.

ORIENTATION
Since changes and additions had been made in the program since the staff last
saw the selected interns during their interviews, it was felt that a week of

orientation would be the most appropriate way to begin the program.

September 9th through the 18th involved orientation to the program. (Appendix A)

The goals of the orientation were to establish an overview of the design of the

1) to help the interns become acquainted with each other.

2) to begin to develop a free, non-threatening, supportive working atmosphere.

3) to assess the interns' perceptions of the role and characteristics of a
teacher of children with learning and/or behavioral disorders.

4) to permit the interns to assess thelr own needs and the total group needs
concerning the program, in general, and their roles as sp-:cial educators,
in specific.

5) to identify resources of each member of this group.
Group procedures were used to: acquaint interns with each other:

Look around you. Choose someone you haven't talked with yet that you
would like to get to know. Sit with him or her, (Spread out in pairs
throughout the room.)

Tell the person something that has happened to you within the last twenty-
four hours that you feel good about or that has had an impact on you
emotionally.

Tell something about yourself to the other person that would help him or
her to know you better.

(Two groups combine.) Find another pair and relate to this group what you
have learned about each other so they will know you better.

Allow interns to give their ideas about a special educator (personal traits,
knowledge, etc.)

(Same groups of four with newsprint and magicmarker) Brainstorm -—-— "What
special resources, personal characteristics, cognitive knowledge, or bag
of tricks do you foresee needed by a teacher of learning disabled children?"




———

Assess interns' feelings at this time abcut his role as a special educator
and as a participant in this program.

(Change groups) Relate to the others what you have discussed in your
previous group. "What particular problems do you foresee for yourself,
professionally and personally, in becoming the person you described in
the previous group?"

(Change groups - groups of three; one interviewer, ome interviewee and
one recorder) Relate to the others what you have discussed in your
previous group of three.

In view of what you have discussed in previous groups, "What particular

goals do you set for yourself during this semester both on the content
and process levels?" (Record on newsprint with name and post on walls)

Assess individual resources within the total group.
(Back to large group) Reactions or verbal feedback.
(Give each participant three 3x5 index cards)
Individuals then list theilr own assessment of their strengths in various

areas. 'What kind of experiences have people had that would give them
some background for this type of teaching?"

Group listing of possible resources within the group.

(Newsprint sheets posted) Individuals place their name and appropriate
categories where they have particular experience or knowledge.

Other activities involved in the Orientation were a current report on the program;
a description of the sequence of activities; a presentation by a local psychologist
pertaining to the meaning of psychological services and a psychological report;

and the viewing of a film as a means of introducing the interns to the character-

istics of the children they would come in contact with during their clinical

experience. The interns also received at this orientation: an overview of some of
the materials they would find in the classrooms of their clinical experiences, a
visit to the Instructiocnal Materials Center of Region I where a description of the
services offered by the center was presented, a film on disruptive behavior in

children with neurological problems, an overview of the services and organization
of the special education joint agreement in which the interns would work, and an

opportunity for the staff members to meet with the selected master teachers and

{'. interns individually to prepare for the clinjcal experience which would begin the

Q  following Monday. ,
| T




After the interns had experienced orientation, a feedback questionnaire was
given them to obtain their reactions about the program at that particular

point. The interns' responses are carried in Appendix A.

The responses to the feedback questionnaire showed the staff that all twenty-
four interns were enthusiastic to begin their training, even though the schedul-
ing would be rigorous. The responses gave evidence that a flexible schedule for
the program was necessary, and the program's approach should consider the varied
backgrounds and maturity levels of the group. Already the interns had developed
some group cohesion. There was also some data that indicated that there would
be times during the program where the interns would be looking to the staff for

support and guidance.

Knowing these feelings, the staff made an effort to establish the program in the
most flexible manner possible and provided for fastening group identity. Even
though this was an exceptionally mature and experienced group, there was a need
to provide avenues for counseling. These became increasing important ssrvices

to the interns as the program activities intensified.

The training program had the interns assuming a different level of responsibil-
ities in the first and second semester.

CLINICAL EXPERIENCE

During the fitst semester of the training program (September 9, 1970 through
January 15, 1971) the interns were assigned to work with master teachers in

special education classes of varlous area schools.

The clinical experience situation (practice teaching) was deemed essential for all
interns regardless of the fact that many had a number of years of successful teach-
ing experience with '"normal" children. The staff vas persuaded that any teacher

of "normal" children who has moved into special education is quick to attest to the
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fact that though the two teaching experiences have certain commonali . _ies, they
are, in certain aspects, extraordinarily dif ferent. For all interns, this was

a new field.

The duration of the clinical experience was eighteen weeks, five days a week
for a full half-day each day. This was felt to be of sufficient length for the
intern to observe certain growth changes and evaluate the impact on the children

of his teaching activities and approach.

If we expect to capitalize on the often expressed "degirable specific traits" of
teacher candidates, e.g., humor, patience, enthusiasn, creativity, educational
diagnosis and remediation, etc., we must provide an environment for the expression
of the intern's creative energies. Internships (clinical experiences) are among
the most important aspects of professional preparation in that it is through these
means that supervised contact and‘experience with specific educational problems
within a context is possible. The clinical experiences provided a means through

which abstract theoretical concepts were applied in practical concrete situations.

These clinical experiences were designed to supplement teaching skills already
present, rather than develop them from the beginning, except for those with no
previous teaching experience. A parallel purpose of the clinical expérience was
to provide a meaningful experiential base for theory courses, methods, and other

contacts with children.

Only through ex?erience can a student become proficient in relating theory, methods,
‘and teaching materials. Clinical experiences provided the interns with opportunities
for applying observational and measurement techniques to chilérgn in special and
regular classes, administering batteries of standardized diégﬁﬁétic tests, construct-
ing remedial programs based on the educational assessment, and implementing the

remedial program under supervision.
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Step by step programming and sequencing of lesso .s was another important aspect

of the training during these clinical experiences. The interns were given the
opportunity to analyze each task that was presented to a child, to understand

what the child must do to accomplish the task successfully, and to modify sub-
sequent tasks in light of the child's successes or failures. This content
analysis and process analysis was taught both formally in the specific course,
"Methods and Materials for Children with Learning and Behavioral Disorders', and
informally during the supervised clinical experience, emphasized in this training .

program.

This sequential programming for the special child is predicated on certzin general
education competenciles integral to subject matter, methods, materials, curriculum
study, :aﬁd general experience in the classroom setting. For this reason, the
interns in the program without an education background found it more difficult to
learn these special competencies since they were lacking the base of operation
from which to work. They had to master both general and special education
principles, simultaneously. These five people did find it difficult to teach
"gpecial problems'" when they didn't know how a regular classroom was managed and
what curriculum requirements and regular methods consisted of. The master teachers
as well as the teacher training staff gave additional instruction by individual
tutoring sessions, by directing them to rescurce materials in particular areas,

and by arranging special observations in elementary classrooms.

This teacher training program recognized that diagnosis of the learning disabled
child involved an 1nterdisciplinary‘appraach. For this reason, the program

attempted to give the students as many c0ntact§ as possible with individuals in
related disciplines. Eracticai experience in interdisciplinary staffings helped
the intefn understand the value of the diagnustic team, the ways in which it |

functions, and his contribution to the team. The interns were also encouraged to
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participate in diagnostic sessions, observations of the child in other settings,

faculty meetings, and parent-teacher conferences.

Another important aspect of the special teacher's role was emphasized in the
training program during this clinical exéerience, that of consulting with the
other members of the school staff. Conferences with other staff members and
observations of the children when they were under the direction of these other

staff members was provided for duriung this period.

These eighteen week first semester clinical experiences took place during the
morning hours. Intern assignments varied widely. They included placements at
all grade levels from primary through high school. The interns worked with
children identified as having learning disabilities, being emotionally disturbed,
or socially maladjusted. The placaments included the itinerant teacher programs
in which the remedial teacher worked with an individual student or with small
groups of two or three children in several different schools within a given
school district. Also included were resource rooms where the children were
assigned for a half hour or more of remediation per day. The resource teacher
worked with the same number of students as in the itinerant plan. Some interns
were in special self contained classrooms for children who presented severe
learning disorders and could not be accommodated in the regular classrooms. The
number of children in these self contained classes ranged from eight to twelve,

A 1list of specific special education areas and assignments follows.

TABLE 1II

2 - learning disabilities 3 - emotionally disturbed
high school, resource room elementary, self contained

9 - learning disabilities 3 - developmental first grade
elementary, resource room self contained

1 - learning disabilities 1 - developmental second grade
junior high school, resource rm. self contained

1 - learning disabilities 1 - diagnostic class, primary
primary, self contained gself contained

2 - learning disabilities 1 - socially maladjusted, primary

, elementary, itinerant self contained
Eﬂil(i(see Appendix A for the list of specific schools)
e -30-
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In these experiences, the interns had extensive contact with children in special
education classes and in general education programs. In effect, the on-going
school program supplied the training laboratory for the interns.

MASTER TEA"MERS

The master teachers with whom these interns worked were selected by the adminis-
trator who supervised the special education program for the particular school
district. The staff personally met with each of these administrators to describe
to them the specifics of the NEC Teacher Training Program. Information was
supplied on the kind of professional preparation which the interns would bring

to the experience, the personalities and interests of the interns, and the
philosophy of the trezining program. With this information and the knowledge of
his own school system and staff, a suggested list of master teachers was drawn
up. The final selection was based upon the availability of the master teacher to
devote time to the program and his willingness to work with the intern involved
-~ in this type of.a training program. Géographié location of the school, age, grade
level interest of the intern, and the intern's past experiences were taken into
consideration in matching intern with the master teacher. Lack of time did limit

this "matching" process.

One problem in the age difference between interns and master teachers arose. There
were only three interns in the twenty to twenty-five age category of about half of
the master teachers. For some of the interns who were older tham thirty and had
several years of teaching experience, it was difficult to adjust to a ''practice
teaching situation," especially when under the supervision of a mucl: younger person.
This did not seem to have the same effect with the staff of the program, even though
the director and one of the team leaders were of this twentyethirt& age group. The

evaluators found the interns accepted the directioén and supervisioﬁ from these staff

members more readily than from the master teachers.
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The syaff members arranged to meet with the intern and master teacher in an
introductory conference during orientation week. At this time the general plan

of the program was gilven and the roles of the master teacher, intern, and teacher
training staff curing the clinical experiences were discussed. The master teachers
also related a description of thelr program and the provision that they would

make for accommodating the intern into the teaching picture.

The clinical experience began with an initial week of observation by the intern

of the master teacher's classroom procedure, written plans, and classroom activities
for the children. Cumulative folders and psychological reports were used by the
interns to familiarize themselves with the children. The next phase was to begin
the intern working individually with certain children or in small groups. Lt was
felt that the clinical experience should provide some experience in teaching on

a one-~to-one basis, even 1f the intern was later assigned to a seli-contained class
rather than a resource or itinerant room. In teaching individually, the teacher
becomes skilled in defining the specific aim, in developing a logical sequence of
activities, and in adapting instruction. Furthermore, the instant evaluation
inherent in individual instruction permits a degree of refinement not to be found
in teaching groups of children. It was felt that experience gained in teaching one
child individually would enhance their skill in working with groups of children by
promoting greater awareness of individual differences, a finer understanding of

the learning as well as teaching process, a better understanding of and the ability

to deal with such problems as lack of motivation, poor work habits, districtibility,
Tre—

etc.

The decision as to how many of the master teachers' activities for the day should
be taken over by the intern and on what time schedule was handled in an individual
manner. This was negotiated by the master teacher and intern with the realization
that the assumption of responsibility was dependent on the relationship between the

master teacher and interm, the confidence level of both, the educational setting,
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the characteristics of the learners, the experiential background and progress of
the intern. It was suggested, however, that during the last two weeks of the
clinical experience, the interns would have full responsibility for the entire
class or group of individual students he was handling in order to estimate
competency to undertake a regular assignment. In this manner, the master teachers
and Northwest Educational Cooperative staff worked to individualize all clinical

experiences.

Approximately three weeks after the beginning of the initiation of the clinical
experience training period, a meeting was held by the Northwest Educational
Cooperative staff and the master teachers. In order to encourage attendance and
make it less burdensome in scheduling for the master teachers, an arrangement was
made through the administration of the various school districts to permit these
teachers to attend this meeting during the afternoon. If substitutes were needed

to replace the teachers, the training program reimbursed the districts for hiring
the substitutes for the released afternoon. All of the master teachers participated

in the meeting.

The meeting was a get acquainted affair, where many of the master teachers exchanged
information concerning the particular teaching situation they were working in at
this time. This discussion provided the group information on the variety and
uniqueness of many special education programs that were servicing exceptional

children in the Northwest Educational Cooperative co

'tium area. A feedback
questionnaire (Appendix B) was given to the teathexs geEQrelghe formal meeting
began. The questions asked were: (1) "What do you“f€el are the greatest strengths

of this program?" (2) "What do you feel are the biggest problems with this program?"

(3) "Are there any ways in which the staff of the program can be of greater service

to you?"

The master teachers felt the major strength of the program was that the interns were
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taking their college work and internship simultaneously and that they were having
the experience of visiting various agencles through the field trip portion of the
program. One of the major weaknesses was that of timing, since the interns had

to return to college work in the afternoon, there was little time for long discus-
sions of their work. Some of the master teachers who had interns with no previous
teaching experience felt that it was an unsurmountable task to train them in general
education programming and in special training. A few of the master teachers also
questioned the element of time in the inﬁernship training. They said it took them
several years to get the course work that the interns were taking in one semester.
From this feedback data, the Northwest Educational Cooperative staff developed

some new procedures which would assist the master teachers.

After the feedback sheets were completed, the director gave an evéféll picture of
the program as its development was seen at that particular moment. Descriptions
of the courses the interns were involved in were made available to those who
desired such information along with a listing of the field trips in which the
interns would te participating. An invitation was issued by the director at this
time to all the master teachers to attend these field trips as well as the guest

lecture sessions which were to be held during the second semester.

Presentation of the developed guidelines for the master teachers followed. It was
stressed that these guidelines were just that, not rules that had to be followed

in every situation. It was also etressed that not every suggestion could be applied
to every clinical experience due to their differing natures. .The guidelines were
there for suggestions and could be amended in various ways for particular situations.
If the particular guideline was not feagsible for a particular setting, master
teachers were urged to modify it in order to fit individual needs as well as to
benefit the chiidren and class routine. The guidelines that were developed and
presented to master teachers are included in Appendix A. Each master teacher

received a duplicated copy which he could maintain for future referenc-.
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These guidelines were prepared with the objectives of the program in mind. A
seminar was spent reviewing these guidelines with the interns. The guidelines
were discussed and the master teachers felt that they now had some structure
within which to work. After the discussion of the guidelines, the master teachers
agreed to arrange conferences with the interns since they too were familiar with

them to discuss how these guidelines were to be implemented in each individual

situation.

Without changing the aims of the program, the staff was able to meet the most
urgent requests of the master teachers. Conference scheduling was made easier.

On days that the interms had seminars, the beginning time could be flexible so
that the interns could remain with the master teachers at the noon hour and come
to seminar a half hour to forty five minutes late. This appeared to be a workable

solution to the question of "not enough time for conferences'.

Under the supervision of the master teachers the interns learned to write educa-
tional plans (prescriptions) for a child which determined the nature of a training
program offered him. The interns evaluated the effectiveness of this plan and
modified it as the child's performance dictated. They learned to practice tech-
niques for working with children on 2 one-to-one basis, in a small group and in

a classroom getting. The interns became familiar with a variety of commercial as
well as teacher-made materials for special education students. Observation and
evaluation‘of the child's performance in special situations such as gym, his regular
ciéssroom, art and music classes, at recess, etc. was also emphasized in the train-
ing program. The interns participated 1a school functions, staffings, and parent-
teacher conferences. They observed the administration of tests and eventually
administered, scored and interpreted certain evaluative and diagnostic instruments
under supervision. The interns also had the experience of conferring with other

staff members concerning a particular child and had the opportunity to become
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familiar with previons records, cumulative folders, and psychological reports

which gave additional informatien on the child.

The master teachers were recognized for their effort in this program by inviting
them to dinner, by paying their registration fee to the March Association for

Children with Learning Disabilities ccnvention held in Chicago, by granting them
them to the in-service meetings of the second semester which would feature guest

speakers.

STAFF SUPERVISION

The team leaders made periodic visitations to the interns in their clinical settings.
The staff worked closely with the cooperating master teachers to guide and coordinate
the clinical and theoretical components of the program. A record of these visita-

tions was kept.

Careful observation of the student enabled the two team leaders to better under-=
stanc the intern's abilities. Their role was to identify problems, reinforce good
teaching practices, to make suggestions with respect to such activities as test
selection, administration, scoring, and the development of hypotheses. They also
consulted on placement, helped with planning and evaluating lessons, gave sug-
gestions for behavioral management, suggested teaching strategies, and assisted
with the development and use of materials. Observations at the beginnirg of the
clinical experience concentrated upon the intern's ability to relate to the new
situation as well as how wall the intern had adapted to the routine and responsi-
bilities of the particular classroom setting. In addition, knowledge was obtained
concerning the intern's ability to take direction and accept positive suggestions

E

from the master teacher.

The clinical experience was designed to test the intern's maturicty and confirm

beyond a reasonable doubt that he had the resourcefulness to cope with a teaching
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situation. In this sense, the staff supervision was not to protect as much
as to support. It was not relieving the intern of responsibilities, although
it might have backstopped him if he ran into difficult problems. It was not
helping him to get a gradas. It was preparing him for entrance into the

profession as a competent teacher.

The interns at the onset of the clinical experience worked with individual
children and/or small groups. Observations by the staff, included an assessment
of how well-organized and structured the intern was in his presentation, how
much pre-planning was involved, the rapport established with the child(ren), as
well as the degree of expertise that was demonstrated in the specific area

being remediated. An attempt was made at this tlme to assess how well the

intern was able to implement some of the diagnostic skills in which he was
being trained. However, in the initial stages, the interns were usually follow-
ing an educational plan previously established by the master tea~her. In the
iater stages, the development of the educational plan was assigned to the intern,
the progress of which was discussed, evaluated, and modified through the team
effort of the intern and master teacher. Another major task of the supervisory
team was to help the intern learn to observe his own teaching and to become self-

critical. It was felt that if this was learned, he would then generate within

himself the ability for continuous improvement.

As the clinical experience progressed, observations increasingly focused upon
gpecific skills: ability to diagnose specific problem areas and use prescriptive
teaching technigues. The organization, planning, and structuring of learning
experiences for larger number's of children, the ability to select or create
materials, the selection of instructional techniques appropriate to the needs of
specific children were foci of observatioms. Interns were further observed for

demonstration of appropriate techniques for classroom management, interu's rapport
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with the master teacher, other staff members, and most critically, with the
children. The intern's increasing ability to enlarge upon and expand concepts

to involve higher level thought processes, and the intern's knowledge and

ability to implement positive reinforcing experiences entered into later observa-

tions. Recorded observations of each visit were kept in anecdotal form. (Sea

Appendix B)

Through the supervisory function of thisvTeacher Training Program it was hoped
that the specific needs of the interns would be sc 'ved. The intern received
assiscance in becoming oriented to the teacher learning setting, in understanding
punils, and in becoming accepted by them. The supervision was directed toward

the goal of having the intern regard supervision as helping him observe with more
experienced eyés; to identify his own potential; to provide support and encourage-—
ment:; to find needed resources; and to begin to promote the skills of self-
evaluation.

COLLEGE CLASSES

The interns were also involved in college content classes, seminars and individual
conferences during the afternoons and Saturdays. The courses that the interns
participated in simultaneously with their clinical experiences were: Measurement
and Evaluation, Psychology of Exceptional Children, Characteristies of Children
with Behavioral and Learning Disorders, Diagnosis and Remediation of Learning
Disabilities, and Methods and Materials for Children with Behavioral and Learning
Disorders. This training component was planned so that the interns weculd be able
to meet the requirements for certification as a teacher of learning disabilities

and the socially maladjusted in the State of Illinois.

In obtaining teachers for the classes, names of college instructors were given to
the director by members of the Advisory Council. The suggested instructors were

contacted and schedules were made. Where specific instructors were not available,

-
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they often suggested other qualified persons with whom they had worked who

might possibly be available. Conflicts came because most of the colleges had
already established their calendars and many instructors had calendar commitments
that conflicted with the schedule of the teacher training program. Some of the
suggested instructors could not be reached since they werc on vacation and would
not return in time. Several colleges in the area also had a stipuvlation stating
they could not work under contract to another institution. This rule excluded

several candidates.

The philosophy of this program followed the idea that the diagnostic-remedial
process was a single entity. The college courses were designed with this objective
in mind. It was felt that all courses should include, to some degree, concurrent
instruction in diagnostic and remedial techniques. This approach was felt to have
the advantage of emphasizing the relationships between diagnosis and subsequent
remedial programs. Another advantage of this approach wes that the ciinical experi-

ences could be focused on both the diagnostic and remedial techniques.

One topic that should be a major characteristic of training pragrams in this ar-a
is edvcational assessment or diagnosis. This area was covered in the courses
Diagnosis and Remediation of Learning Disabilities, Tests and Measurements, and
Methods and Materials for Children with Learning and Behavior Disorders. These
classes contained common elements. The instructors met1?§ discuss how each was
going to handle the area in thelr particular class so the process would not overlap,
but instead be seen in a multi-disciplinary view. Among these common elements

were compilation of a case history, notating incidents of behavior, and clinical
examination. The clinical examination included determination of the child's
capacity or potentiality, descrepancy between this capacity and the child's achieve-—
ment, and identification of specific assets and deficits. This information was

then used to develop hypotheses about correlated factors and to recommend appropri-
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ate remedial procedures. The approach used in this program to teach diagnostic
procedures in cnhe Or more courses and to include training in remedial techniques
in a sequence of courses had an advantage since by doing this, the clinical

experience could be highly focused on diagnostic and remedial techniques.

The sequence of college classes offered the study of the relationship between
educational assessment and remediation, remedial theories and techniques and

their applicability to different kinds of learning disorders. The content of

these college classes studied the combined learning and behavior problems of

the child together to see how each is interwoven and affects the child in a related
manner. Traditonally, in some programs these components have been treated
separately in two different classes, as if the two never interacted. Course out-

1ineshand class descriptions are included in the appendix. (Appendix A)

The college instructors not only adhered to the class description of the content
of the college course, but expanded their course work to help meet the problems
that the interns encountered in their clinical experiences. The course work
derived sizeable portions of its content from ciinically generated experiences

of the practicing intern. Integration of practical teaching experiences and the
theoretical materials was heavily emphasized in this training program. The
reversal of the traditional practice of exposing the prospective teacher to a wide
variety oi experimental literature and educational theory prior to clinical
experiences was one major design change in the program for training teachers. The
interns were exposed to a variety of children with learning problems while investi-
gating educational theory. It was thought that an intensive experience in the
setting of where children were learning should be a motiveting force for theo-

retical learning.

This philosophy carried over to the second semester of the training program, as
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well. After being assigned to thelr own classes of children, the interns sought
out relevant materials from . - Teacher Training Program library or suggestions
from the staff to aid them in educating their students. This dynamic confronta—
tion with specific children did produce an incentive to seek answers for children's
problems. Integration of practicum with the methods and diagnostic courses allowed
the intern to begin his participation in the assessment and remedial process as
soon as h= had achieved minimum competency in a given process or procedure.

Through this approach, it was possible to achieve a balance of theory, clinical
practice, and classroom teaching experience without violating major traditiomal

dimensions of accumulated professional knowledge.

An effort to coordinate all aspects of th: first semester was accomplished through
a series of meetings designed to aid interaction and feedback between the staff,
college instructors, master teachers, and administrative representatives of the
various cooperating school districts. |

SEMINARS

The seminars involved the "give and take' discussion between the interns and staff

college classes, and field trips. Seminars were also used by the interns and staff
to plan together for future phases of the program, such as eritical incident
reports and evaluation forms. The team leaders had the major responsibility for
planning these seminar sessions. The main idea behind the concept of seminars in
this program was to allow the interns to evolve their tralning program as a group
through establishing a continuing group identity (seminars were carried on during
the soacond semester, also), sharing and participating in common clinical experi-
ences, and utilizing the resources of the group to learn from one another. The
staff endeavored to encourage the individuals of the seminar as well as the total

"group to find solutions to problems posed.
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Besides this group interaction process, three of the seminars did have specific
v% events about which they centered.

Critical Incident Technique Seminar

A continuing emphasis in this teacher t. iining program was the assessment of
performance through structused observation. For beginning teachers in special

education, observation of children is a critical point which must be stressed.

Through structured observation, the intern can better diagnose and critically

view incidents related to the learning or behavior of the child. The incidents
observed give form and direction to the educational plan for an individual, small
group, or class. With more precise accurate observations, more specific and
diagnosticall,; oriented techniques of intervention can be employed. Observation

of specific behaviors in real life situations can aid in determining individual
performance strengths and deficits in children's academic ana £ocial functioning
and provide a basis for the manipulation of environmental variables which influence
learning. Since the skills of observation were cruecial, special instruction was
given on techniques of observation in the seminar. One approach taught was the

critical incident technique which the interns incorporated in their lcZz-.

An SRA film on a "ecrisis" problem was shown to the group, after which the interns
were asked to complete the critical incident form. The steps involved in the
critical incident technique are:

problem identification

identification of forces and factors affecting the problem environment

selection of desirable goals
location of pertinent informatior leading toward successful goal accomplishment

determination of available courses of action in achieving goals
selection and implementation of the most desirable alternatives
resuits or evaluation of the actir s
Group discussion followed the £1lm synthesizing various views on solutions to the
problem. A printed form (Apendix B) was gilven the interns depicting the areas
g:' " " needing attention when recording the factors surrounding the event. The same
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written format was used by the interns throughout the first semester to record

incidents which occurraed during their clinical experiences.

Observations recorded in intern's logs could cover all behavior occurring during

a specified period of time, or thev could be limited to a certain type of behavior
predominant in a particular child, for example changing hyperactive behavior.
Observations could be noted for instances of the orientation of the behavior of a
particular child and for specific incidents characteristic of productive or

unproductive learning experiences.

The critical incident technique focuses on the relationship between the child's
behavior and environmental events. First, the child is observed, then the problem
behavior and the setting in which it occurred are _pecified in descriptive terms,
usually by frequency of occurrence. The ensuing treatment program is planned to
lead the child in gradual steps from the current to the desired behavior. The
positive .esult of the critical incident technique to the interns was in
inzrezsed skills in the identification of classroom problems, that is, the ability
to define a problem and identify factors and forces contributing to a problem.

The interns also showed an increase in skills in loecatirg related information and
applying it in decision making. Interns over a period of time also broadened the
alternatives of their responses to behavior, employing a greater number of solutions

to classroom problems. Moreover, they gained ability to use feedback in their

.der{sion making and problem solving skills that caused them to shift or modify

their teaching behavior.

Achievement Motivation Seminar

The purpose of this seminar was tc focus cn the concept of achievement motivation
through the experience approach. The design for this seminar was derived from one
team leader's attendance at a workshop presented by Combined Motivation Educational

Systems, Inc. The structure of the seminar was process—oriented and focused on
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he attitudes, perceptions, and feelings of the individuals in the group. Each
ntern was asked to share only what he wished. The philosophy used in the

eminar of maximizing one's potential was as follows: "You are a unique person.
'ou have used some of your abilities to accomplish some of your desires. No doubt
0u have dreams you think impossible and you frequently see yourself as unique only
‘hrough your weaknesses. But, perhaps your greatest uniqueness is your strengths.
't is these strengths that enabled you to have personal experiences which had
esulted in individual accomplishments. As great as these accomplishments are,

sreater things are possible."

'he outline of activities for this seminar was as follows: (1) explanation of
shilosophy of Achievement Motivation (5 minutes), (2) sharing in small groups
oncerning ''my happiest moment", ''what turns me on'", and "when I get on my soap
vox, I talk sbout ", (3) explanation of success analysis, success analysis

in small groups involving ''my greatest success", "I am a success when I am", "To

ne success is ", (4) closure activity in a large group where individuals
~ould think over the foregoing experiences and reflect on "What deoes all this

have to with me and my role as a teacher?", and "What does it mean for the children
in my class?"

Individual Prescription Seminar

The interns had been receiving material pertaining to various components of writing
an individual prescription (educational program) for children with learning dif-
ficulties in thelr college classes and in their clinical experiences, i.e., testing,
task analysis, and methods and materials information. This seminar unified these
experiences and presented another method of profiling test scores. One of the

team leaders organized and directed this seminar. The goal of this seminar was

to make a new addition to the repertoire of the approaches to handling the learning

disabled child's problem(s) that the interns had already develcoped from their
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college classes and clinical experiences. The staff thought it important to

expose the intern to a range of diagnostic procedures and methodology which

were practiced by the college instructors, master teachers, and the NEC staff
membefs{_,Through this exposure, an electic approach to educational programming

was established.

CONFERENCES

Individual conferences were held with the interns to give them feedback about

the staff's observations of their teaching methods, classroom management, rappcrt
with the children, etc. During these conferences, the staff also acted as consult-
ants to the interns, aiding them in procedure, methods of instruction, and selec-—

tion of particular materials for a specific learning problem.

Many conferences were informal and were easily arranged as the staff was readily
available when the interns returned to Kensington School for their afternoon
college course work. The interns did not have to make an appointment far in
advance and wait for verification of the time to. finally have the opportunity to
discuss a problem. In many instances, the conferences were held over lunch, or
scheduled before or atter the college classes. Staff availability made it much
easier to answer the interns' immediate questions thereby helping to forestall
major problems.

FIELD TRIPS

Field trips were utilized in this program to acquaint the interns with the wvarious
state, private, and soccial agencies that off-ved services to supplement the
programs implemented by the public schools fox children with behavioral and learn-
ing disorders. These trips enlarged the interns' knowledge of the facilities
offering services to exceptional children and to become acquainted with facilities
for referrals. The interns also gained insight into how to help in the adjustment
of the child coming from one of these facilities into their particular rooms.
Visits to the Cove School, the Read Zone Mental Health Center, the Summit School
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for Learning Disabilities, the Tikvah School, the Shore Schooi and Training
Center, anl the Instructional Materials Center were included in this portion

of the training program. (See Appen ix A for a description of these facilities).

During these field experiences, presentations pertaining to the total progr .uring
of the school or center were given, tours of the facilities were taken, and in
many instances, invitations were extended for observations in the facilities.

The interns felt an outstanding feature of this portion of the program was having
an opportunity to discuss and ask questions concerning the various educational,
theraputic, and recreational phases with the directors of said programs. Interns
participated in the Illinois Council for Exceptional Children Convention and the
Northwest Suburban Chapter of the Council for Exceptional Children Meeting where
Doris Johnson from Northwestern University spoke on 'Communicative Disorders."

CLINICAL EXPERIENCE EVALUATION

The midterm and final evaluation of the interns' progress was conducted in a
conference of the team leaders, master teachers, and interns. The philosophy
behind the evaluation confere 'ces evolved from the program's belief that the
evaluation could be a positive learning experience for the intern. With this in
* mind, a basic requirement from the outset held that the intern must be present
for the conference and that the conference procedure should facilitate a dialogue
between the master teacher and intern in an atmosphere of positive concern for
the :intern's progress and goals for the future. Constructive suggestions were

encouraged from both parties.

The data for the conference was supplied by the performance check list. (Appendix B)
The checklist was constructed by the interns during a seminar with the items

devig=d oy e intérns from the original objectives of the training program. The
items on rhw evaluation sheet were concerned with competencies the interns felt

a teacher of the l=arning disabled child should possess. BSome of these were:

Yy
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demonstrates classroom management skills, predicts individual child's behavier,
understands informal methods of diagnosis, knows how to write individual pre-
scriptions, recognizes and is able to implement appropriate teaching methods and

materials according to the child's needs.

The ‘nterns used writtcen copies of the objectives of the program as they sat in
small groups discussing which of these would be most important to evaluate. The
general objectives were decided upon, and then specific examples o. each category
were designated as sample items to assist the intern and master teacher in under-
standing the nature of the general statement. The interns then, as a total group,
pooled the eleven objectives they thought to be the most relevant to judge their
effectiveness as a special teacher. This final group analysis actually cook little

time as most of the small groups selected the same objectives.

The checklist was directed toward measuring the growth of the iutern from the
beginning to end of the clinical experience. A five peint rating scale with
descriptions of the performance was used: {1) indicated potential for growth with
further experiences, (2) performed adequately under supervisiom, (3) performed
skills adequately, independently, and with good insight, {4) performed outstand-

ingly in this area, and (5) did not apply: state reason below.

The checklists were distributed to the master teachers with the guidelines for
completion, as well as copies to the interns. Each was to complete the form
independently and bring it to the mid term conference held in November. A time
was arranged where the master teacher, intern, and NEC staff could meet together.
This evaluation conference centered around the checklist; the master teacher's
and intern's evaluation; a reconciling of differences; and the setting of goals

for both parties for the rema-nder of the clinical experience.
In some instancas, the interns lacked skills necessary for achieving stated
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objectives or goals. These then would be developed throughout the duration of

the clinical experlence. For example, an intern ma& have been thoroughly competent
in gkills and the use of tools necessarf for academiec instruction, but lécked
techniques relating to classroom management, group control and métivatiﬂnal skills.
These would be noted on the checklist, and goals and procedures for growth in

these areas would be develcped by the master teacher, NEC staff, and intern.

The checklist emphasized development of the interns' own techniques in individual
aducationzl therapy while acknowledging the guidance and supervision of the master
teacher. The ratings assigned by the master teacher and intern for the midterm
and final conference were analyzed and are carried in Table III. In general,
there was close correlation between the two ratings. In cases of disagreement,
conversation was centered around that objective, the specific meaning it had to

each individual, and the classroom experilences invelved in making the rating.

It was found that in many instances the master teacher and intern both viewed the
intern's performance in the same vein, but the intern saw it as performing under
supervision, whereas the master teacher viewed it as an i{ndependent act even

though the master teacher was present.

The checklists were kept, since the final evaluation was to be made on the same sheet,

The final evaluation was made within the same framework as the midterm conference.
This evaluation was based on the growth of the intern from midterm to the firpal
week of the clinical experience. How well the goals set at the midterm conference
were met, did the intern continue to build his strengths, while experiencing growth
in the weaker areas? and how well did the .intern manage the full schedule? were

considerations in the final evaluation.
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CONCLUSION OF FIRST SEMESTER

It was the staff's intentions that the intern could leave the year of training
with a thorough understanding in depth of methods for dealing with children
having learning and/or behavioral disorders. He should have a sufficient grasp of
methods to understand what was happening, or might happen, when the educational

procedure was modified one way or another in his own classroom.

It can be seen that the demands on the interns during the first semester were

heavy. Table IV depicts the training program's daily time schedule for the interns.

Monday Tuesday Wednesday Thursday Friday Saturdav

8:00 - 12:00 8:00 - 12:00 8:00 - 12:00 8:00 - 12:00 8:00 - 12:00 9:00 - 12:0C

Clinical Clinical Clinical Clinical Clinical Methods &

Experience Experience Experilence Experience Experience Materials
Class

1:00 - 3:00 1:00 - 3:00 1:00 = 3:00 1:00 - 2:00 1:00 - 3:00

Tests & Psychology of Character= Diagnosis &
Measurements Exceptional Seminar istics of Remediation
Class Children Children of Children
Class with Learning with Learning
& Behavior Disorders
Lisorders

The evaluator wishes to note the important role that the staff leadership played
in the first semester program. The significance of this role can be se2n in these
statements volunteered by interns in the end of semester evaluation. Because of
the demands of the training program and scheduling problems and the personal lives
of the interns, several of them toyed with the idea of 'dropping out." This was
expressed in statements made by the interns in their final evaluation of the program.
A quote follows that explains this feeling. "Whether the others in the program are
still willing to admit it or not, now that we are almost finished with the entire

.
training program, there were quite a few of us that toyed with the idea of not

completing the program. MHany of us felt it would be smarter to continue at our own

rate by taking the neceasary courses through one of the schools in the Consortium.
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We could then plan a more suitable schedule for ourselves. I feel our ability

to "stick it out" as compared with other programs of this duration and scheduling
where people did not finish, was due to two major factors. First, as a group,

we were able to rely gquite heavily on one another for support, and second, and
most important, the fine leadership provided by Mvs. Gillet who gave us a
continual source of knowledge, understanding, sympathy when needed, and always
encouragement.' Another intern reported: "We did not ever really come right out
and say how close we were to quitting. Fam seemed to know, without anyone tell-
ing her, when the situation got too rough. She gave us what we needed both
academically and emotionally and was capable of helping us attain it. She served
as the emotional stabilizer that held us together and kept us going when the
schedule really got hectic. Her positive reinforcement at the right time and

place was the magic formula."
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CHAPTER IIZ

TRAINING PROGRAM — SECOND SEMESTER

The second semester cof the training program (January 15 - June 11, 1971) involved
placement of the interns as regularly assigned teachers. The project provided
consultation to the interns from the NEC staff, an in-service program, and college
classes.

GROUP FEELING

Group cohesion was very strong in the program, and wal particularly predominant
during this second semester. At this point, interns were aware of the resources
of each other and turned to particular persons for help. Visits were made by

some interns to other interns to view the program and materials they had available
to them. The interns were very eager to share materials, projects, and articles
which they had used and found to be successful. The interns formed a group that
shared ideas and experiences and allowed each intern a variety of peer contacts.
The group atmosphere provided opportunity to talk with others, to rstionalize

concerns, to obtain assurance.

The staff also spent a considerable amount of time in an individual counseling

relationship with the interns to supplement the group help.

As will be seen in Table XVI, the interns felt a strong aspect of the overall
program was knowing that they had a group to which they belonged. They were
closely associated with others who had experienced the same educational training

and who were willing to help or shai=.

The cohesiveness of this group can be shown in an incident which occurred at the
beginning of the second semester. Many interns (20 out of 24) needed a course in
mental health to meet Illinois State certificate requirements for approval in

teaching Type A or B Maisdjusted. The director arranged for an extension course
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from a local university to be offered in this geographic area. Besides these
twenty pe@ple,there were additional people taking the class. The instructor was
nﬁc aware of the unique training background of these twenty. At break time of
the first class, he began askinz questions to become acquainted with the class
and was informed about the training program. He told the class he was aware of
a "total" feeling eminating from the majority of the class showing their knowing
and caring for each other.

PLACEMENT

Placement during the second semester was a major problem. In November, letters
were sent to each school district of the NEC consortium reminding them of the
candidacy of our people for teaching jobs in January. Letters (Appendix A) were
also sent tu all school districts in Cook County, Lake County, Du Page Couuty,
and to the Chicago Board of Education. Private schools for special education

and the State of Illinois Mental Health Centers were also contacted. Few responded.

The job market had changed drastically since the development of the proposal.

In December, four interns were placed. New classes which in September had besn
planned to open, did not, due to budget cuts. The job field looked very gloomy
fcr the remaining twenty. At this time, the director made personal phone calls to
all divectors of personnel and all directors of special education in the surround-
ing areas. Personal visits were also made by the director to some of the inter-
ested parties. During the phone calls and personal visits, explanations of the
program and descriptions of the interns were given. Using a personal approach, by

the end of January, sixteen of the remaining twenty were placed.

Since the second semester was now beginning in the school districts and there were
no indications of more jobs to come, a plan was devised to place the other interns
as aides. First, the plan was discussed with the interns who would be involved.

All of them felt that they would be willing to work under the direction of a teacher
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pening their own skills and learning still another person's approach to

ing children's problems.
eting was lield with the directors of special services 1in the NEC consortium.

aide plan was discussed. Services ~f the aildes on a half time basis would

wwailable to the school districts for $65.00 per week. In addition, the

.rns involved in the aide program were to receive a stipend of $25.00 per

¢ through the EPDA funds of our program. This plan was approved by the state

{ce. The remailning money ($40.00) was paid by the individual school districtsi

sas further stipulated that since these people had received speclalized traiaing,

aide placements being sought would be where the interns would directly work

h children to help in remediating their problems. As regular grade positions

special education placements became available, it was understood that the aides

1d be moved 1ato these positions. These interns were all qualified, and by

11, would all be fully reimburseable as special education teachers in the areas

learning disabilities and soclally maladjusted. Preference for aide placements

e glven to districts which would have openings in September for possible employ-

t as regularly assigned teachers for these people. A letter was sent containlng

. above information to the directors of special services and directors of per-

nel of the districts in the NEC consortium. (See Appendix A)

the first week in February everyone was placed in a position eizher as cegular

yss teachers, special education teachers in the araas of learning disabillities,

seionally disturbed, or socially maladjusted, tesching assistants or aldes.

» intevsns placements in types of classrooms and areas of specialities are listed

Table IV.
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TABLE IV

INTERN PLACEMENTS - SECOND SEMESTER
Learning Disabilities Intermediate Self Contained
Learning Disabilities Junior High Self Contained

Learning Disabilities Intermediate Resource Room
Learning Disabilities Junior High Regource Room
Learning Disabllities & Intermediate Resource Room
Soecially Msliadjusted

Socially Maladjusted 4th Grade Self Contained
Socially Maladjusted 6th Grade Self.Cantained
Developmental lst Grade Self Contained
Developmental (Aide) lat Grade Self Contailned
Regular 1st Grade Self Contained
Regular 3rd Grade Self Contained
Regular 4th Grade Self Contained
Regular 5th Grade Self Contained
Learning Disabilities & 2nd - Bth Grade Homebound
Emotionally Disturbed

Learning Disabilities Intermediate Self Contained

{Teaching Assistant)
Aide & Tutor

Emotionally Disturbed

2nd = 8th Grade

Primary

Homebound & Resource

Self Contained

(See Appendix A)

The acquisition of the technical competence provided for in the first semester
did not necessariiy insure use of the points of view upon which the skills were

based. Each intern did not enter a vacuum when they were placed in a position
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the second semester. Each one returned to an eatablished school system, in
some cases, different from the one in which thef internsd. Each system had

its own philesophy of education, its particular attitude toward exceptional
children, its unique history in providing special services, and its individual
administrative orgarization. The interns, too, were individuals who used
information and sk:.11ls in different ways. Thus, while there were commonalities
in points of view toward teaching strategies, there was also a range of

differences among the interns.

Most of the administrators in the schools where the interns were placed knew of
the training program and lts components. Most were very supportive of the
program and were eager to have a trained "specialist" in their schools to help

children as well as act as a resource for the ot..ar teachers in the building.

In summary, while the intsrus wno went through the training program emerged
with some common information and skills, there were varying degrees of implementa-

tion.

It was the general conseasus of the interms, however, that they had returned well-
prepared to organize and teach theilr classes. During this time, some¢ had been
forced to revise the content of their instructional materials when placed in a
different grade level than what they experienced during their clinical experience.
Other adjustments were required in classroom management plans for those who changed
from a resource room of only one or a few students at a time tc an entire class.
All were forced to devise, search for, and prepare additional materials for daily
teaching. But the specifics of diagnosis, remec®al instruction, and the control

of and the sequencing of stimuli remained constant.

STAFF_SUPERVISION

During this second semester placement, the interns' training continued on an in-

service basis. They were supervised by the Northwest Educational Cooperative
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staff, Director and Team Leader, during this period.

This portion of the training program required the interns to test and practice
the content, diagnost¥c, and remedial skills that they had learned during the
first semester, determine for themseives their relevance, and develop a

style for using the information and employing the techniques. During this time

the interns were given assistance in assessing their own teaching efforts.

The innovative aspect of the program during this semester was the continued
supporting services. Traditionally, after the student finishes his training

and is placed, the college or university carries no more responsibility for him.
This program extended its responsibility to the intern by offering direct super-
vision, consultation, and supportive work of many kinds (library resources, in-
service, etc.). The staff of the Training Program aided the interns in selecting

remedial techniques and materials for individuals as well as a group of children

and in locating appropriate materials for certain children that were not availabla

to them in their particular school district. The project gtaff consulted on
general classroom management techniques, provided information for professional
reference referrals, aided in diagnosing particular children's specific learning
lems and provided individual assistance in developing educational plans for

selected children.

Knowing that the NEC staff would be available for this support was important. The

interns would still receive the staff's and the program's services when and if
the need arose. Through this consultation, the intern was assisted in every way
to appraise his success as a teacher. This called for much and varied evidence.
The NEC gtaff helped the intern assess whexe the pupils were academically, what
their responses signified, why there was growth énd development, or why there was

little change. 'The interns needed description, verificationm, and confirmation
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of their own behavior so that they could relate it to pupil behavior and pupil
change. They needed to recelve real, firm, positive confirmation of their

successes.

The indiviaual counseling and classroom visitations were supplemented by the

group discussion portion of the in-service.

In the procass of being involved in the experiences of training, the learners
began to develop a system for checking the results of their learnings and the
development of their style, skills; atc., so that they could develop ways of
validating their own progress witk~ut being highly dependent on outside sources
of validation. It was important that the supervisory function during this
semester be seen as a way to receive an honest interpretation of how well they
were doing and recelving support when difficult problems were encountered.
Obviously, this assistance was not to continue indefinitely, but it was supplied
as needed for the interns as they were making a major change to accepting new
problems and responsibilities. The most intensive demands on this support came
during the first weeks of the second semester placement. Some interns needed
agssistance in the beginning weeks since they were placed at a different grade
level or in a different plan, i.e., resource to self-contained, than what they
had participated in during their clinical experiences. As acclamation to the

placement came, calls for assistance subsided.

During these later stages, staff visitations emphasized the growth that the
interns had made since they had first entered this program. The staff gained
data on and enjoyed viewing some of the creative approaches and remediating
methodology used by these interns when working with children with learning and/
or behavioral problems. The interns developed the power to become their own

crities, and were extremely interested and motivated to find rasources which

helped them cope with instructional problems and thus improve their teaching.
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As these skills developsd, pride in their accomplishments and confidence mountced.

Evaiuation during the sécgnd semestér of the program was accomplished by periodic
observations by the HEC éta££; The primarf concern of the evaluation was the
amount of growth the intern experienced; identification of their competencies

in observation, diagnosis, intervention, and remediation; a display of creative
and/or innovative approaches to dealing with the problems of the children; general
classroom management skills; individualizing and grouping for instruct.on; rapport
with students; and reinforcement techniques. The project staff maintained records
of observations and conferences with interns and charted progress by a longitudinal
rveading of these reports.

IN-SERVICE

The in-service training cf the second semester provided discussion groups as well
as formsi presentations. ihe seminars weré designed to promote an integration

of experience, maintain previous learning, as well as promote new growth. This
training's main purpose was to equip the teacher with new skills and techniques
and to facilitate creativity in several rcles. Emphasis was placed on various
levela of instruction or experience in the utilization of special techniques and
materials. The in-service progrem did offer a continuity of theory from first to
second semester and an experimental search for knowledge based upon daily clinical

encounters.

Portions of the in-service training were organized on a demand basis. The interns
designed thin type of in-service training they felt a need for. All in-service
meetings wrr.: held after school hours. On a feedback guide to the Director, the
interns designated their choices fa? their in-service training emphasis. They
selected academic areas they wanted more information about and designated outstand-
ing persons in the field they would like to hear. The formal guest lectures (See

Appendix A) were arranged by the Director to involve members of faculties of the
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cersities and colleges and consultants frem various gchool districts in the

a. These people were brought to these s2minars for the purpose of specifically

ating their respective spacialties to problems through the questions of the

erns.

ge formsl presentations included a language master demonstration, presentations

olving a description of a neurological report, behavior modification techniques,

practical approaches to reading and math probleme. Other seminars featured

eloping humor in the learning disabled child, a drug therapy program, and

edial exercises for use with the Illinois Test of Psychalinguistic Ahilities

PA). The in-service plans &also {necluded attendance at two learning disabilities

kshops and the National Association for Children with Learning Disabilities

LD) Convention held in March in Chicago. One of the workshops was conducted

the North Suburbar Council for gxceptional Children. Dr. Johanna Totin, a

1d psychologist who had been involved in post graduate studies with Anna Freud

the Hampstead Child Therapy Institute in England apoke on "The Exceptional

11d: Person and Problem". The other workshop was sponsored by the Summit School.

Clements, Associate Professor, Department of Psychiatry and Pediatrics, Director,

{1d Study Unit, University of Arkansas Mediecal Center, Little Rock, Arkansas;

Edward C. Friersom, Executive Director of Nashville Learning Center and

cturer, University of Tennessee; Dr. Harold Westlake, Professor of Speech Path-

ogy at Northwestern University, Head of the Department of Communicative Disordersa;

d Dr. William Wilson, Chief Neuropaychiatric Consultant at Fox Valley Mental

alth Center were the participants. This symposium gave the interns the oppor-

nity to hear, in person, some of the authorities whose writings they had become

miliar with through their college course work.

e in-service arrangement provided for relevant application of each of the various

sciplines and for cooperative resolutions to daily teaching problems from a
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multidisciplinary team of college educator, special education consultant, doctor,

neuropsychiatrist, and teacher.

The other portion of the in-service involved seminar groups. The Team Leader
conducted this group discussion portion in the same fashion as the seminars
during the first semester. By coming together in a group, discussions could be
held concerning problems the interns were experiencing. Here, a variety of
problems could be discussed in a nun-threatening atmosphere with their collegues.
The interns' evaluation of their own and their peers' effort was an important
aspect of the seminar sessions. These discussion sessions were a time where
interns were helpful to each other in solving learning and management problems.
They also shared presentations cf creative approaches to academic and behavioral
learnings and educational materials. These seminars were a demonstration through
participation of another way of being a resource to other teackers through a

"helping'' relationship.

The in-service training program allowed for the acquisition of more content in
areas of importance to the interns. The seminars also provided a means for dis-
seminating materials the Director thought would be helpful tn the interms, i.s.,
information supplementing the in-service presentation, a directory of supple-
mentary services, a booklet of ideas for methods and materials for dealing with

children with learning and/or behavioral disorders.

As the second semester moved on, the interns solved their problems individually
or sought out the members of the staff or selected interns they felt could help.

Gradually, they moved away from needing the large group discussions.

LIBRARY

Reference material for the interns was provided for in the initial funding of the
Training Program. The library contained professional books covering areas of

learning disabilities, social maladjustment, emotional disturbance, diagnostic
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measures, remedial techniques, as well as selected books in general education.
Proceedings from the National Council for Exceptional Children and Association
for Children with Learning Disabilities Conventlons; reprints of journal articles
and other pertinant papers; and instructional materials for use with children
with learning and/or behavioral disorders were purchased. (See Appendix A for

listing of materials.)

During the first semester, the materials were used by the interns for their
college courses and to amnswer questions that arose during their clinical experi-
ences. Even thongh money was allotted in the budget to purchase these materials,
it was late into the first semester before the materials were received. To
counteract the non—availability of a library with professional special education
materials for use by the interns, the staff put their own personal libraries on
loan and several special educators in the area gava the program materials which
the staff then reproduced for intern circulation. Tuis arrangemert proved to be

quite satisfactory until the ordered materials arrived.

The library was utilized during the second semester again as an aid to college
classes, and for professional references to help withrinfgrmation pertaining to
areas of concern experienced in the interns' individual teaching situations. The
instructional materials were on heavy demand. These manipulative devices, educa-
tional programs, and instructional games were incorporated by the interns into

the programming of their classes and in individual educational plans. The library
as well as the in—service presentations were open to ény interested staff member
of the school districts. Bibliographies of the library's contents and a listing
of the in-service programs was made available to each of the school districts

which had employed the interns. Many teachers in these districts took advantage

of the program's offerings.-
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The interns invited many of the teachers in their respective school districts to

come to the in-service meetings. Some of the school districts utilized these
presentations for their own in-service training for special education teachers and
regular classroom teachers since many of these sessions were aimed at increasing
the levels of sophistication of regular classroom teachers in teaching exceptional

children.

PROBLEMS

The program is now completed. Problems during this program have been encountered.
The first was the short period of time —— one fiscal year -— to plan, execute,
evaluate, and modify the sequential development of the program from the first step
to the last. The staff officially began August 15th and the program was to begin,

with intern participation, on September 9th. With such a short lead time, where

‘ideas were concerned on implementing the program, there was little time for dis-

cussion of alternatives.

Time also limited the staff on the selection of candidates. One hundred twenty
applicants had to be screened and interviewed within less than a month. The fund-
ing of a program so late in the year presented problems in getting college instruc—
tors to accommodate their schedules to the program's. Colleges had already estab-
lished their semester time schedules and many conflicts arose. Vacations inter-
fered with reaching prospective college instructors, as well as scheduling the

teacher training candidates for personal incerviews.

The interns faced adjustment problems during the beginning weeks cf the program.
They had only a few days to organize their family schedules to meet the time
commitments of the pragram; Most interns had heavy family responsibilities. A

decision about utilization of "spare'" time had to be made — did they spend this

Q
IERJ!: time for college class reading and/or preparation for clinical experience? Adjust-
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ments were managed due to the perseverance, dedication and innovativeness on
the part of the interns. Despite these complications all twenty-four interns

successfully completed the program with B+, A-, and A averages.

Perhaps the most troublesome problem from the Project Director's point of view
came with the effort to place the interns as teachers for the second semester.

It seemed that in many school districts the funds were not avallable to staff

new classes that were tentatively scheduled to begin in January. The openings
that did occur were due to the usual mid term reasons = maternity leaves, spouse
transfers, and illnesses. Only four of the interns found placement due to a new
class opening. All the school districts in Cook, DuPage and Lake Counties were
canvassed for suitable placement opportunities. Private schools and state agencies
were also contacted. Since there were not enough teacher vacancies, several of
the interns took positions as teacher aides, awaiting opportunities for placement
in teaching positions. When interns were placed as aides, preference was given
to school districts expecting to hire these people as teachers when vacanciles
occurred. These vacancies did not materialize during the semester and all the
aides were in aide positions the duration of the second semester. The Director
helped the interns who had these aide positions locate teaching positions for the
fall semester.

FUTURE PLANS _

The future plans of these interns encompass their job placements for September,
1971, their plans for completing a master's degree and plans for taking classes

to meet deficiencles prior to obtaining a teaching certificate. These future plans
of the twenty-four participants are indicated next. Table V is a flow chart that
carries the rapge of the interns' teaching experiences before entering the program,

during the training program, and their plans for September, 1971.
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Dr. William Itkiaas Chgirman gf the speciel education department at Northeastern

131linois State Qpllege, hasg ided the fatilitation of this progran's work with

Northeastern. NpRthgagtern igsued the ﬁbangcripts for the classes taken. In

total, the interxpd hyye t@cejved twenty-Bour graduate hours shown in Table VI.
TABLE VI

DISTRINTION OF GRADUATE HOURS IN INTERNS' PROGRAM

Psychology pf Eyceptlongyi Children 3 Credit hours
Characterigtdcs of Chijgren with Léarning

and Behav/Ara) DiS80Trders _ 3 Credit hours
Methods anq Materials foy Children With

Learning AAd BehaVioryi Disorder? 3 Credit hours
Tests and MAAsUyemelts 3 Credit hours
Diagnosis apd Repediation of Childreg

with Learpdng pisabiljeies 7 3 Credit hours
Practicum 1 (elynical eyxperience, filyst semester) 3 Crefit hours
Practicum 11 (Syperviseq assigned t®zching,

second seffster) 3 Credit hours
Mental Health ayg Behayyor Deviagtiohg (second

semester, AxtensiON ¢ourse) _3 Credit hours

Total 24 Credit hours

Northeastern will aCgept al) tweDty-four credits, leaving 12 to be completed for
the masters' degffe in sP@cizl educariofts Dr. Itkin has also arrauged that

Dr. Glenn Thompgdh, g st2ff pember of the special education departwment at North-
eastern, and ong /Y the 1lNstpuctors of thys program, will be fhe advisor for
these twenty-fouf ilperps® sipce he ig famjliar with them and the program from
which they came, TWepty Of phe interns iptend to complete a masters' degree;
six will enroll this gummer .o pursue tPs degree and four will complete courses

to remove deficiAhcleg.

NEC TEACHER TRAMAING pRoJECT AND THE ScHQoLS

Throughout this pXou8yam ther, ha8 baen fRptinuous cooperation among all institu-
tions, the NEC, the colleges, and the pvhlic schpol districts. pPersonnel from
the school distyitt8 pot Only served as Waster teachers in the ti:aining program.

but also particypivey ip Seyaral of the ip-service meetings, thereby bridging the

~74~
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education provided by tyé ﬁnain}ng Efagfim €0 the classroom provided by the

public schoolg-

The Teacher TrAining Préﬁrﬁ\ ﬁ@é.baeﬂ PLARC €0 offer gervices to the surrounding

school districts in a vyFiPY, of Way,. The proRram offered the public schools

the opportunit? to obsey¥a iht@¢ﬁ§ £0Y Pery a2t teaching positions. The interns

had been assighed to Clyflfy; ¢*¥%i,, e 10 4 psfticular district and therefore

had the knowledge of thy am\iﬂiétwatiqe EngedoTk, personnel, rules and regula- '
tions, and nomenclature Af \Pgdiﬂl c1a7%e8 gof That district. Since the interns
were given tha cppgrtuq}ky \D Visiﬁ ¢h? Illinpia Council for Exceptional Children
Convention and various f@iv\te sad Sﬁgﬁé Qchogls for the special child, they now
were familiar with and pnAd Qaté,ﬁﬂ fgﬁilibies which might be helpful to the school
district in planning PIpRYY,¢ fon a Pértiqulgf child. A directory of supplement-
are services was compl]pA by .p? nirgﬁtﬂr for ntern usage. Interns shared this
information with their Jsﬁtmsgiaf ﬁqmiﬂiéc':gamfs, Through college classes and the
efforts of the staff of thi§ ?fpzﬁim, the inﬁefhs have been given various reprints
and supplemegtary mate§¢ﬁl5 504951Kg of 8oy, 28pect in the field of special educa- \
tion. With tbese, the AMy®y 4 fony) 4 peRin tpflx own reference resource fi"e. The

inrerus then shared thes® Pygas/fMQ with oy teacher in their schools whc was

interested ip recelviny bgf\ieﬁaxf iﬂfDMQtiaﬂ that was included in these materials.
Several schoopl districys éé\gd for CQPiQs of thege materials so that they could be , é

reproduced apd distribyted 3, ih&lb rethe g, ;

When the integrns yere §é§£§\gd As tgﬂﬁh&fﬁ, ¢he Northwest Educational Cooperative
Teacher Traiuing Progryy §ﬁ¥gr;d the gé%viceg Of their staff in a supervisory-

consulting cgpacley, tyéréhw a}léhlatin& the purden of the school district of

giving additional atteyli/? . Woy Wi beginning teacher. The Northwest
Y £0 king "-th 2
Educational ¢ooperativ Y24 .of Te., nli"® P ram's 1ibrary, purchased through the
v che ain rod

EPDA funds of this progfaﬂi ﬂ&ﬁ #Vailgble ro any teacher in these school districts.

Q eral distyicts took éﬂdﬁhtaﬁﬁ g cris apedialiEEd library.
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The in-service meetings were heavily attended by special education teachers, as
well as regularly assigned classroom teachers of these school districts. One
district utilized these meetings for theilr own in-service workshops. Several
districts also utilized the project staff as presenters in workshops for their

own teaching staff. Presentations were made involving the topics "An Introduc-—
tion go Learning Disabilities" and "[ow to Help the Speeial Student in the Regular
Classroom".

SUMMATION

All twenty-four interns successfully completed the program. ihey developed a
repertoire of diagneostic and remedial methods and materials to meet the child's
particular needs. They also developed a determination to continue to expand their

knowledge and skills in the fileld of special education.

The interns in this program were the key people. They pblayed an important rele

in determining the content of the training, as it related to the problems they
were involved in as individuals. An important by-product of such a training
program is that the learner makes a heavy investment in the training program, they

directly influenced its content, its processes, and its direction.

Giving the interns a variety of learning experiences (lectures, field trips,
clinical experiences, in-service training, small-group Interaction, staff consul- é
tation, etc.) should prove useful to the interns when dealing with the students

in their classes that respond to different spproaches.

This program was not based solely upon factual material, but also on the theoretical
and the general, on societal anrl technological modifications, and most important on
the role of elements of creative innovation. The goal of this program with the
preparaticn of these teachers was to provide handicapped children with a series of
educational experiences that would motivate them to frultful and rewarding inter-

acriouns, instill strong aspirations to utilize their posjitive abilities, and create

ERIC _76- |
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an emotional attitude which consistently elicited the best of their efforts.
Cooperative planning with allied fields provided the basis for the conceptual
descriptions of the program and procedures for the evaluation. Teacher certifi-
cation guidelines for the areas of Learning Disabilities and Socially Maladjusted
in Illinols sezrved as the commonalities for projecting desired behaviors for

children as well as the competencies required of the teachers.

Quality preparation was the keynote for this teacher training program. A program
model that included building an essential knowledge background in parallel with
applied clinical experience in a classroom followed by continued supporting
services in the first semester of placement was designed. Full time study of
interns was guaranteed through a stipend. The project staff integrated the
elements in the program of college course work, clinical experiences and seminars,
as weli as doing some teaching and administering the program. #s the interns' role
changed from the first to the second semester with the assumptic - of greater respon-
sibility for a group of children, the project staff's role changec However, the
main goals of the program remained constant —- to develop competent =pecial educa-
tion teachers in a one year program sequence by drawing on a pool oi talent that

had basic college preparation.

The desirable teacher competencies were developed within a framework or 'psycho-
educational” characteristics and school relevant behaviors. The philosophy of
this program was one based fundamentally on matching the learner with appropriate

instructional strategies and materials.

Through the preceding description of the Northwest Educational Cooperative Teacher
Training Program it can be seen that this approach to teacher training attempted
to meet the need for educators in the area schools who had a sensitivity for the

special child and an ability to work effe~tively with these problems.
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Performance based Illinois certification guidelines for Learning Disabilities,
Socially Maladjusted, and Emotionally Disturbed and competencies propused by

William M. Cruickshank in hi: Look The Teacher of Brain-Injured Children (Syracuse,

New York: Syracuse University Press, 1966), were synthesized in this program.

The teachers from this program did have familiarity with common social and academic
behavior desired for children and the procedures of diagnosis and knowledge of

the intervention necessary for the individualization of instruction needed to
produce these behaviors. The program is premised on the belief that the person
prepared with these skills is the "special” educator, whether in the regular class-

room or as a teacher of the exceptional child.

As a model, the elements are common to many special education programs. The pool
of participants and the dezign of the program are major changes. Also, the success
of the program model, we believe, has implications for special education programs
in other settings. The evidence for these conclusions is carried in the next

chapter on esvaluation.
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CHAPTER IV

EVALUATION OF THE PROJECT

Fleld evaluations always pose special problems, and when the project has been
highly selective in its clients, it further complicates the evaluation in a
comparative sense. Nevertheless, this evaluation falls within the scope of
numerous field evaluations of the EFDA in that the interest in evaluative data

was not only for summative (final assessment) purposes but also for feedback

(improvement of the program) .

Field evaluations pose a series of problems that can be outlined under four

rubrics: 1) Problems of definition are always important; that is, what are the
effects that the project is trying to achieve and in what area or what groups
are these effects to be wrought? 2) Measurement prcblems are also fundamental
to any field evaluation. The question here is how shall we observe and measure
these effects in order to determine the degree or in the direction of them?

3) Problems of comparison are central ones, once problems of definition and
measurement are taken into account, the question here being, what groups shall
we compare to see if the treatments that are being used in the project are having
any effect? Also, are these effects attributable to the treatments which are
being used in the project? 4) The problems of specification and generalization
of the findings of a field study are of special concern. In particular, the

problems of specification especlally where the field project, as this one is, is

D D e R

involved in developing a new model for training of teachers.

It is recognized that a developmental project of this nature does raise special
problems in generalization and much of the evaluation design was written with the

recognition that a severe limitation on generalization existed. Particular types

FERERT R ) St

of generalizations of these findings are indeed difficult, if not impossible.
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Under these circumstances, the formative aspects of the evaluation are stressed.
Much of the evaluation that was done was nsed at different times as feedback
into the project and used to assist the Project Director in planning the program.
The summative aspects of the evaluation are more specualtive in nature, but are

in a sense useful.

As will be seen later in this report, a model for the training of teachers did
emerge in rather sharp detail and one which can be used to compare with present

on-going models that sheds light on current practices in teacher education.

Accepting the special problems that field evaluation with a highly specialized
1imited sample produced, the evaluators in this project used an outcropping theory
of evaluation. In outcropping theory, there is an attempt to collect a broad range
of data to attempt to uncover effects and consequences of the treatment. If the
data from these numerous evaluations trend in a certain direction, it is generally
accepted that the hypothesis that the treatment is having an effect is fairly
robust. Under these circumstances, then, the results of one type of evaluation

is generally not of major import, but it is rather a total combinati .. of the

trends that are mapped by data from a number of sources.

The rest of this chapter 1s organized, then, around the evaluation as it focused
cn special objectives of the project. There is a description of the types of
evaluation data gathered, the findings are presented, and an interpretation of the
results follows. For the reader who is interested in the specific instruments

_-at were used, he is requested to consult Appendix B.

OBJECTIVES GUIDING THE EVALUATION

The effects were used as independent variables in this study and they were derived
from the objectives and the EPDA guidelines which governed the writing of the

program propnsél. As an innovative program, the objectives for the model were
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tated in broad terms. These were, however, interpreted and refined to be used

s guidin; objectives for the evaluation. They were four in number:

) This special education program was designed to influence teacher behavior
and produce special education teachers who were able to operate more
effectively in the classroom. The definition of "operate more effectively”
was in reference to their ability to work with children with learning
disabilities and/or behavioral disorders and perform three basic functions:
a) diagnosis, recognizing and identifying learning disabilities
b) prescription, prescribing an instructional program and

¢) implementing, carrying out this instructional program and
evaluating its effectiveness.

2) The proposal was also designed to explore a different approach to a teacher
aeducation program by having a considerable amount of the work take place in
a field setting. There were to be five basic units of undergraduate study
included, but they were to be taught by university people in the field as
the teachers worked using the school system as a laboratory.

3) The program was designed to develop roles for cooperating teachers, admin-
istrators, and university personnel. In particular, this was meant to place
the cooperating teacher in a more focal position and enhance the field
experience as a part of the training.

4) The program was designed to involve a different population —= to draw upon
a pool of individuals who already had a number of professional qualifications,

but lacked specific technical skills to move into a special education program.

Using these four objectives, a plan for gathering data and processing 1t was evolved.

TYPE OF FVALUATION DATA GATHERED

A series of interviews was held with different participants in the program. The
student interns were interviewed after they had completed the first semester of
their program by outside evaluators. These interviews were approximately thirty

minutes long, and covered a number of dimensions of the experience but focused
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particularly upon the student.'reactions to classroom work at this time, and

their experience in the field settings in which they had been piraced. Informal
interviews were conducted with members of the project staff at several intervalc
in the program in order to get reactions from them. A third type of interview
was conducted over the telephone with college staff to get their impression of

the effects of this program on the college programs, and their responses to work-
irg in a setting which varied considerably from the one typically found in special

education programs.

A series of questionnaires was constructed in order to check sever.l dimensions

of the program. A self-anchoring questionnaire was administered to both critic
teachers and students in order to check their responses to each other, and in
order to judge compatability of roles. A questionnalre was administerei by the
Director of the program to the student interns in order to gain their opinions

on the overall program and to obtain feedback data for supervision within their
new field settings. A teacher evaluation questionnaire was constructed and sent
to the principals in which they evaluated the interns and their functioning in
their placement as assigned teachers during the second semester where they assumed

responsibility for a total situationm.

A third type of evaluation data was gathered through classroom observations. Of
those who were placed in seif-contained classrooms and had direct responsibility
for a program, outside evaluators did an independent classroom observation using
a scale that had been developed for this purpose. A copy of this scale is found
in Appendix B. For those who were in resource rooms, a group interview was held
in gr&ef to get their reaction to theilr training as they found it applied now to

a situation where they had responsibility for a program.

Since the project was envisioned as a new approach to a program in special educa-
tion, it was necessary to describe the model and compare it with other approaches
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to special education programs. Therefcré, programs from three institutions

which have extensive work in special edﬁcaticn were solicited. These were then
compared along several dimensions, part{cularly the type of course work and the
amount of clinical experience included in the program. The three institutions
from which programs were solicited were a state college in a great plains state
noted for its extensive program in special education (X), a large state university

(Y), and a private college with a natioially recognized program in special educa-

tion (Z).

Another type of evaluative data was gathered which attempted to assess the effect
of the instructional treatment on the students. Since the program was designed
to have a direct effect on student behavior, a simulation was developed by the
Director which would assess students in their ability to diagnose a problem,
analyze the findings from a case study, and prescribe what ghey would do with the
child. These simulations were administered to all of the interns and for compari-’
son purposes to a class of special education master's students at a local college.
These simulations were then read and compared by outside specialists. Another
type of evaluation of students' reactions was carried through a critical incident
technique. The critical incident technique involved having the students describe
a critical incident and was used in formative evaluation during the seminars
conducted by the project staff. A copy of eachrgf the instruments used in this

phase of the evaluation may be found in Appendix B.
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PRESENTATION OF DATA FINDINGS

COMPARLSON OF PROGRAM MODELS

The NEC program was compared as a model with thrée other college programs in
special education. As previously indicated, the NEC program was different in

the way that it combined formal coursze work and clinical or laboratory experience.
For comparative purposes, three programs from colleges that are generally accepted
as having outstanding programs in special education were obtained and used in the
model comparison. A list of the education course requirements is carried in
Table VII. Completion of these requirements in these three universities is

mandatory for receiving a degree in special education.

As indicated, the programs varied quite widely in requirements for completion of

a degree, with the two programs from "X" College and "Y" University requiring a
considerably greater amount of formal course work than the program from "Z" College.
The "Z'" College program has more characteristics of the NEC project in that it is
heavier in practicum and elinical experience than the other two programs. Also, it
ijs similar in that the candidates are not required to take a sequence of education
coursesg which are usually found in programs for elementary school teachers. However,
the NEC program does differ remarkably in that it requires formal course work,
roughly five courses of approximately fifteen hours, and then the remainder of the
time is committed to clinical experience. The clinical experience, though not
stated in terms of hours, would be more intensive than in any of the other three
programs and in this way the model does differ rather sharply from the three
college programs with which it was compared. It is estimated that the interns

had approximately 360 hours of clinical experience the first semester and 600 hours

or more the second semester.

As another way of comparing these programs, all the special education courses
offered in the three programs were compiled. These are carried in Table VII. The
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significance of this Table lies in drawing comparisons with the NEC gproject on
the amount of formal course arrangement versus the learninglmf the material
through clinical experiences. The NEC program used only five courses from the
university, one of which was ordinarily in a psychology or education sequence,
tests and measurements. While all of the other programs in special education
seem to have a heavy emphasis on clinical experience, there 1s a considerable
amount of emphasis on formalized course work. These may or may not be closely
tied in with the clinical experience. 1t was difficult to tell from a reading of
the catalogue descriptions. it is the belief that the clinical experiences in
many cases are 1imited and formal classroom work figures mainly in re-emphasis.
As for program consequences of the different appraachea, there is a question
whether one 1s more efficient than another in teaching the skills that a special
education teacher needs and whether one appreoach or another promotes greater
generalization of these skills to the teaching content. While it is impossible
to obtain definitive answers since populations from each of the three programs
were not studied, it 1s probably safe to say that the evidence that was gathered
with regard to outside ratings of the NEC interns indicates that they had a high
degree of utilization of the special knowledge and skills that are associated with
the field of special education. Certainly it is in keeping with the major trend
in teacher education programs to incorporate in theilr training components a close
alignment with the context i{n which teachers will be functioning with students.
The design of the NEC program was in keeping with this trend and is far heavier

in tying clinical experience in with formal course work than the three comparative

programs.
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iAbLE V1.

SPECIAL EDUCATION COURSES OFFERED IN
THREE UNIVERSITIES AND THE NEC PROGRAM

_State College

Foundations of Special Education (3 sem. hrs.)

Practicum I (2 sem. hrs.) - gulded observations of retardates

Practicum II (3 sem. hrs.) - cbservationms, demonstrations,
participation with retardates

Practicum IIT (3 sem. hrs.) - same as Practicum 1I

Teaching the Mentally Retarded (3 sem. hrs.)

Student Teaching in the Secondary School ( 2 4-hr. courses)

Student Teaching in the Elementary School (2 4-hr. courses)

Psychology of Exceptional Children (3 sem. hrs.)

Psychology of the Mentally Retarded (3 sem. hrs.)

Emotionally Disturbed Child (2 sem. hrs.)

Physical Defects (2 sem. hrs.)

The Gifted Child (2 sem. hrs.}

' State University

Exceptional Children (3 sem. hrs.)

Undergraduate Open Seminar (0 to 9 hrs.)

Independent Study (2 sem. hrs.)

Thesis (2 sem. hrs.)

The Cifted Child in School & Society (3 sem. his. or 1/2 to 1 unit)
Psycho-Social Educational Aspects of Deafness (3 hrs. or 1/2 to 1 unit)

Workshop & Lab in Education of Exceptional Children (4 to 8 hrs. or 1 to 2 units)
Special Education of the Deaf I & 1L (5 hrs. or 1 to 1-1/2 units) :
Education of Disturbed & Conduct-Froblem Children (3 hrs. or 1/2 to 1 unit) (units.
Psychology and Education of the Mentally Handicapped I & II (6 hrs. or 1 to 2 :
Mental & Educational Measurement of Exceptional Children (3 hrs.or 1/2 to 1 unit)

' College (Private)

Education of Exceptional Children (3 sem. hrs.) ;
Intellectual & Behavioral Development in Normal & Exceptional Children (3 sem.hrs..
Introductory Practicum in Special Education (1 to 8 sem. hrs.)
Educational Procedures in Special Education (3 sem. hrs.)
Student Teaching in Special Education (4 to 12 sem. hrs.)
Procedures Courses (3 hrs.)

;thwesngdu;atianal Cooperative

Tests and Measurements

Psychology of Exceptional Children

Characteristics of Children with Learning and Behavioral Disorders
Methods and Materials for Children with Learning and Behavioral Disorders
Diagnosis and Remediation of Learning Disabilities
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TABLE _VIII

SPECIAL EDUCATION REQUIREMENTS AT

COLLEGE "X, COLLEGE "Y", AND COLLEGE "2"

Number of Hours (sem.)

Iix" llylﬁ izll

- Education Course Requirements
Teaching Reading in Elementary Grades
Number Systems
Speech for the Classroom Teachar
Foundations of American Education
Teaching in the Elementary School
Teaching Mathematics in the Elementary School
Music for Elemantary Teachers
Classroom Programs in Childhood Education

et 1ol o ly VRN W Y I LR
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[
]

Total

Special Education Course Requirements

Foundations of Speclal Education

Teaching the Mentally Retarded

Physical Defects (Speech & Hearing Problems
in the Classroom)

Mental and Educational Measurement cf
Exceptional Children

Educational Procedures in Special Education

Seminar in Special Education

Procedures

W
o ]
oW

%]
W
o

[y

wlooc oo
NI OO W
oy W O

Total

Psychology Course Requirements

Psychology of Exceptional Children

Psychology & Education of Mentally Retarded

Psychology of Early Childhood

Mental Hyglene

Psychology of Pupil Development
(Educational Psychology) 3

Psychology of Personality 0

Total 14

b b W
T W
=ReRojal

Rl e

Practicums - Scudent Teaching 2
Introductory Practicum in Special Education )

(Exceptional Children) 1] 0 8
Practicum I & II (Retardates) 5 0 0
Student Teaching (Educational Ptactice) 8 8 ()]
Student Teaching - Exceptional Children

(Educational Practice) 0 3 16

! ‘Total 13 11 24
Total Hours Reguired in Major 52 62 39
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Interns' Reaction to the Program,.
Interviews by Outside Evaluators

One source of data for student reaction to the program was extended interviews
with the interns by outside evaluators. These interviews were conducted with

two interns and ranged from thirty to forty-five minutes in length. The inter-
viewers used a semi-focused interview structured around ten items which gathered
student perceptions of the program, its emphasis, their judgements on the quality
of the courses, the strengths and weaknesses of theilr experiences up to date,

the role of the project staff, and a summary evaluation of the program. A summary

of their data in response to each of the questions follows.

Scudents were asked to describe the program in which they were interns, and the
interviewers noted which features they tended to single out, believing that these
were important characteristics of the program as perceived by the interns. Some
of the importart areas singled out were that the program consisted of taking
fifteen hours éf course work which provided them with a fund of professional
knowledge, along with a student teaching-clinical experience, being involved in
field trips, and having the opportunity to study problems they met in classrooms
in many phases of the program. Many of the interns singled out the fact that

they were involved in the newest type of program which involved an interweaving of
theory and practice and that they were also developing close working relatilons
with other peopig in the group. It was described by several of the interns as a
total immersion experience in which the time and the energy expenditure was great.
At first they were intimidated by the diffuse amount of information neaded in the
development of specialized knowledge in the area of special education. One intern
rather succinctly described the procedure as a short-cut method to providing
highly skilled people in the field through a procedure of selection and thé tying

in of the course work and the clinical experience. As a group, the interns were
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very high in their praise of the design of the program and described it as an
{nvaluable arrangement. Another upnusual dimension of the program which was
singled out was the gaining of experience in a geographic area, where in all
1ikelihood they would be employed. Other interns singled out the government
funding of the program, and were most grateful for the stipend which they received
as students. Several commented that they would have been unable to return to
school without it because of the financial burdens at home and that their husbands
would not have been able to subsidize their return to college. On the whole thev
singled out the program's design of being in the community, having the course work
brought to them, and having the course work tied in with the clinical experience

as being of great significance in their participation.

The interns were asked how the program @iffered from programs they had participated
in previously in their undergraduate training. While there were a number of
differences mentioned, they tend to fall under three areas: format and design of
the program, the type of individuals who were in the program, and the supporting

group membership that seemed to emerge from the program as it moved along.

On the format and design of the program, they found it to be very intense, with
the course work being heavier and the clinical experience more demanding than any
other program of higher education they had experienced. They found that they had
héd é wider range of experience with more gchools in shorter time and the field
trips had given them a quality of experience that they had not experienced before,
Moreover, the clinical experience resulted in a direct interweaving of theory and
practice with the emphasis on problem solving. They found this highly desirable.
There was a continuous citing of the importance of direct application of course
work. Despite their unstinting praise of the approach, they felt it was quite

exhausting and demanding and that a person had to also receive some understanding

-8 99




and assistance from their families in order to maintain the work load that was
required. The type of individuals who were selected in the group was séen as
differing considerably from the type of individuals they had met in :raditional
programs they had been in previously. Several of them cited that attitudes were
more mature than the common group of professional educators, and that they were
a.so more committed to becoming special education teachers and liked what they

were doing.

They did cite that as a group they had required a great deal of family cooperation
due to the intensity of the program, and as a whole, their families had been
supportive of their efforts. As a result of belng more mature now than they were
as undergraduates, they felt it made for a different attitude, more concern, more
focused efforts, and a greater sense of dedication. As one intern said, having
been a mother does make a great deal of difference in your ability to empathize
with students. Also she noted that there were only three people in the program

who did not have children, who experienced some degree of difficulty with school,

The third area in which the program differed was the amount of group support that
the interns felt they received from other interns. As one intern reported, as a
group of twenty-four we suffered the same pains, we had the same problems in twenty-—
four ways, but we always ended up leveling with each other and supporting each other.
This has certainly helped me through this period. The group support also was a
valuable part of the learning experience and was cited by a great many othar students.
They said they tended to react to one another, contribute to each other, criticize
one another, and support each other as they discussed their clinical experience.

They said their classes did not have a great deal of formal lectures and though

they had considerable permissiveness in their discussions, there was still a struc-
ture. The interns felt they were building a great fund of professional knowledge.

That they had become quite a close-knit group was emphasized by several of the
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interns. As the group feelins had grown, they had tended to lean on one another
for support and had become a total group helping with a range of problems, some
of them not necessarily connected directly with their school work. In the main,
the interns felt that they were a special group of people inasmuch as they recog-=
nized that there had been a highly selective process followed in which twenty—-four

were selected out of roughly eighty who were interviewed.

As a second part of this section of the interview, the interns were asked to give
their impression of their fellow students. They mentioned that the group of twenty-
four interns was quite varied as far as personalities and brought a wide variety of
experiences with them. What they had in common, though, was a classroom focus on
preparing as teachers of special education students. In describing the group, they
used such adjectives as ''people who had a total interest", "high in induscry',
“"evidenced good scholarship in the past", and "people who had high motivation".
Several'cf the interns mentioned the fact they felt that they were special people
who had been selected and that they had not only great intellectual ability but

had a high degree of personal skills, and would rate high on any scale of people
who had great interest in human endeavors. The internms felt that they were very
respectful of individuals. As a group they described each other as flexible, they
read a great deal, and were all success oriented. The group was outstanding in

that it did not recruit from among the traditional losers, but had managed to select
people who were secure and interested in developing their careers in new dimensions.
As one intern stated, "We're not afraid, and don't have to hide who we are.” As a
group. of people, the interns found eaczh other to be highly stimulating and exciting
people to be associated with. A number of them stated that they would choose each
other over practically any other group that they had ever spent an extended length
of time with. The evaluators observed that there was an extremely high degree of

cohesion among this group.
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The interns were interviewed on specific parts of the program design, particularly
separating the college courses and the clinical experience. They reported i the
main, that thelr courses were for the most part well taught, and that in the
exception, where there was general criticism of the course, the instructor was
teaching out of his field of preparation. Also, in the situation where there

had been what appeared to be unreasonable assignments, they had been abie to
discuss the goals and direction of the course and to get a realignment, with the
aid of the Director. At one point in the beginning of the couvrses, as with many
new programs, they had experilenced some difficulty in obtaining the material given
for reading assignments, but that the project staff had been very helpful. One
course which was singled out as being excellent, and which tied together very
closely the academic material and clinical experilence was the course on materials
and methods. In all the interviews it teceived praise, for among other things,
they found that they could make direct applications of their learning in class.
They also said that there was great receptivity among their critie teachers, who
were very eager to use the materials and methods that they had learned 1in class
and were applying in these clinical settings. Moreover, in the other course,
Psychology of Exceptional Children, that was described as being excellent, the
reasons given were that it provided direct help, there was no hedging, the
instructor laid it on the line, and was quite specific both in her point of view

and in her requirements. The field trips and visitations did add an excellent

component and many interns thought, broadened their perspective.

Another characteristic of the courses that was brought out was that instructors
attempted to practice with mature people the principles that they were attempting
to teach them to use with students. There was a high emphasis on individualiza-
tion and personalized instruction. Through the seminars, they were able to relate

what they were learning in the courses and applying it to problems that they had



™

faced. They did find, though, that the discussing of individual problems in

the seminars proved not to be a wise expenditure of time, and they needed to

switch and develop other arrangements whereby these could be taken up on a one-=
to-one basis with master teachers, project staff, or college professors. Included
with the emphasis on individualization was also the strong thrust for remediation,
characterized by the statement, ""Our purpose 1s to get the student functioning

in the main stream of school experience." There was a feeling among the interns
that they had considerable control over the direction of the courses. Some interns
commented that there was a considerable amount of student input which forced
professors to direct courses to fulfill their problems and interests and that the
courses had not wandered into esoteric academic topics. There is reason to believe
that the setting in which the courses took place, where the professors went out to
the school and worked within the context of the student experience may have been
an important facet in helping to structure the courses. The evaluators found evi-
dence that the courses did relate to the interns' experiences and that the design
of the program made it practically impossible to treat the professional knowledge
as a formalized classroom subject separated from practice and having a life of its
own outside of the clinical setting. This seems to be one of the main findings

of this study with regards to the design of the program and the student perception
of it. Also where the students were clear on their goal orientation, they applied

pressure to having the instruction directed to these goals.

The interns were asked in the interview to look back over their classroom clinical
experience and to evaluate it in terms of 1ts strengths and weaknesses. They cited
as one of the main strengths the integration of theory and pfacnice where they were
able to bring their professional knowledge directly to bear and test out whether
they could apply what they were learning. There was also another dimension to the
integration in that there was a professional spirit of sharing which they appreciatec

as they delved into the clinical problems. Four of the interns cited as one of the
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main strengths the excellent master teacher they had who was a professional
person in every way and helped them with invaluable constructive suggestions.
A number of the interns also cited that they appreciated the freedom and flex—

ibility they were given in their clinical situations to test new ideas.

One of the gpreatest strengths cited by practically all the interns was the
assistance they received from the project staff. They felt that particularly

the Director of the program had gone above and beyond the call of duty and that
she had been an excellent administrator and a very gifted teacher. Her ability
to organize the program on short notice and to be able to handle all the details
necessary to make this a pleasant experience was perhaps a major contribution

to the success of the program. The interns felt that one of the great strengths
of the program was having a spectrum of materials available and being able to
test them out in the classrooms. They also mentioned other dimensions which made
for strength in the program, the strong group cohesion, the valuable-associations
that they had built up among the intern group and the constructive criticism that
they had received from their peers. Some of the interns mentioned that the
program was strong in that it was being held within the environment in which they
would probably accept jc s. A few of the interns also cited that the stipend was
a valuable part of the program. It allowed them to participate in further educa-
tion endeavors. Without it they would have been denied this had no financial

arrangements been made.

On weaknesses of the program, they tended to cluster around the master teachers

in the clinical settings. Many of the interns felt that the master teachers were
not as professionally competent as they would have desired. Moreover, they did

not appesr to have a very clear understanding of their role in the program and six
of the interns said that they found that their master teachers tended to be confused,

insecure, and rather limited in their approaches to special education. It is the
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valuators findings that there developed a series of problems in master teachers
orking with this group of interns. It may be that they were not of the same
uality as the interns and had not gone through as highly selective programs,
herefore felt intimidated when they met individuals who were academically and
erhaps socially, far superior in skill and knowledge than they were. This is
ikely to be a rather common problem, in view of the present job market for
eachers. The teachers now holding positions in a classroom may very well receive
ndividuals in training who have come through much more highly selective programs
nd who pose a threat to them. A second source of the problems may have stemmed
rom the lack of training for assumption of the role of master teacher, which 1is
argely attributable to the short start-up time alloted by the funding. However,

here is little evidence that these tensions affected the program, and where strong,

ere limited to one or two situations.

nother area of weakness singled out was the personal frustration they felt in
he intensity of the course work. Due to the need to give interns experience in
 range of subject matter, three of the interns felt that they did not have time
o go into any depth of study on {ndividual areas such as socially maladjusted.
'hey also would, if possible, have chosen to had more experience with a broader
-ange of children in their clinical settings than they were provided. Some of
he interns who worked in resource rooms faced only a limited number of children
nd did not have experience with a broad range of special education clients such
s they might meet under other circumstances. There was some criticism of the
reakness of the program for not having library materials immediately available, a
roblem common to all field programs. The staff of the program did take measures

-0 remedy this and some of the interns noted that this problem did tend to ease

& the courses went along.
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In the selection of college professors to teach the program, there was an

oceasion or two when the professor did not seem to be teaching iﬁ his speciality.
Some of the interns were critical of ithe professor who was working out of his
field and had not given them the kind of acsistance that they wanted. In order

to broaden the clinical experience, a few suggested that perhaps they would like
to have had more opportunity to work in different clinical situationms, and in some
cases would like to have excerised a degree of choice in an assignment. Another
weakness lay in the intensity of the program. Some of the interns felt that they
could not fulfill some of their family obligations and they found the program
terribly energv draining. This may not be only a function of the intensity of the
program, but it may also relate to the types of individuals recruited. Although
this was a rather limited complaint, and we could find no other evidence from
other data from master teachers, principals, or the staff, that what they felt to

be energy draining really reflected in their performance in the program.

Interns were asked to discuss how they were evaluated in the program. They cited
the use of a variety of evaluation instruments. They all received a performance
checklist, a copy of which may be found in Appendix B. They found these rating
sheets quite useful in profiling their own strengths and weaknesses, although

some of them felt that master teachers tended to get defensive over these data.
These data were especially useful when the team leaders had worked with the students
on interpreting them. All interns cited that they had been observed by master
teachers and received assistance from them. The interns picked this out as being a
very helpful and direct kind of assistance which then allowed them to work on
various specific needs. The team leaders also provided helpful assistance and
evaluation with feedback of their observational visits during the first semester.

One intern said that the principal had visited her room and had conferenced with

her briefly.
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Within the course work the interns were evaluated through tests, as wel! as
written and oral reports. The evaluation in ﬁhe courses seemed to follow the
usual lines of testing, writtem and oral reports. Interns tended to be ..cceptant
rather than analytic about the use of this, and seemed to accept that this 1s the
usual type of evaluation done in college classes, The critical incldents were
used and analyzed as one part of feedback evaluation. While many of them found
critical incidents were very difficult to write and imposed a rather severe
challenge on them early, several of them did clite that it made them more analytical
about clinical work. The rating checklist used with the master teacher, while
assisting them, did require more interpretation than many master teachers were
able to give and also was threatening to several of the master teachers in their

functioning in the role of critic.

The interns were interviewed on their perceptions of the role of the project staff.
They saw the project staff as belng responsible for organization and administration
of the program. In addition, they functioned in several other roles. They saw as
the most important role the assistance that they veceived through observation,
visitation, and support. The project Director rated particularly encomiums from
the interns for her ability at developing excellent interpersonal relationships
among the group and being able to support and assist them during the program. All
project staff were cited as helpful, and one student described wherz placements

had not been adequate at the beginning of the program, the project Director exer-
cised her administrative diseretion and sought out new placements for these indivi-
duals. The interns also found that the project Director was very useful in supply-
ing resources and seeing that these were available at critical times. In short, in
their assessment of the role of project staff they saw them as pivotal persons in
the program, structuring the situation, maintaining and building opportunities for

them. They found that they had carried out this role in an exceedingly efficient

QO mer and were especially high in their praise for the Director, Mrs. Gillet.
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The interns were asked, from their knowledge of other training programs of a
similar nature, how they would rate ctheir experience, given a five adjective
choice: Excellent, Better than Average, Average, Mediocre, Poor. By a very
heavy majority, the interns rated it as excellent, and the lowest rating the
program received was better than average. They were universally high in their
praise, and the ones who gave it the rating of less than excellent, appeared to
be those who had either been dissatisfied in their field placement in the class-
room or had found that the work load had required a tremendous adjustment on
their part. Of particular importance in this program was the students' percep-
tion of the function of pay. Over half the students had stated that the stipend
that they were pald was exceedingly important. When questioned whether this
would be the major factor in deci.iing whether they would participate in the
program or not, most said they would have attempted to participate in the program
without it, but a few interns remarked rhat this would have ruled out theilr parti-
cipation, due to theilr own financial need. Several of them recognized the signifi-
cance of pay as also underscoring the significance of the program. They found
that the stipend was a statement of the significance of the program, and it also
encouraged and strengthened their own beliefs and commitments to engage in the
heavy workload and the demanding regimen designed for the project. It is probably
alse true that the demands which could have been made on the interns was probably
greater as a result of them being compensated for their time and activity. They,
in the main, felt that they did not divide their time between the professional
activity and other demands in their lives. In many of the interviews, there was
evidence that most of the interns had foregone their social life as a result of
participation in this program. In this evaluator's own estimate of the importance
of pay, it is very important thi.t recognition be given to the psychological factors
represented in the stipend. There is no doubt that the interns saw this as a
statement of the significance of this program and also, were willing to commit
o '
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their undivided time to the project.

What seems to stand out in these {nterviews with the interns is that the recog-
aition that they were a highly gelect group, also that they had a commitment in

the area in which the project was directed, and that there was recognition given

to the significance of this kind of training. All these factors seem to have
played an important part in the {nterns' acceptance of a program that was certainly
more demanding than that usually engaged in professional preparation. While bring-
ing the course work and clinical experience together, it was concentrated into so
short a time that it made tremendous demands upon the individuals and therefore
required a different type of population than one might assume would be ordinarily
found in a special education teacher training program.

COLLEGE STAFF REACTIONS

Four college instructors taught the formal classwork. With one exception, all

were now teaching in special education programs at the college level, and the other
was engaged in full time doctoral study. A brief telephone interview was held with
three of the four instructors to obtain their reactions to the program. The inter-
kiew was conducted along two dimensions, the design of the program and the assess-

ment of the interns.

All instructors favored the overall design of the program, relating formal course
work in a setting of extensive clinical experience., They were aware of the design
being an important influence on shaping the way they taught their courses and
structured the content. With the heavy input of field experience from the interns
the classes tended to be less formally structured, and less dependent upon instruc-
tors' examples. Student participation was heavier and there was more student to
student interaction than is usual in a college élass. Despite the requirement of
more travel and the use of facilities outside a university none thought this was a

handicap to the program. The project staff had helped them provide the necessary
Q
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library materials by placing their own personal libraries on loan and by ordering
books from the EPDA budget that were basic to the field of special education and

those to which college instructors had referred.

The college instructors were asked their impression of the desinn of this program
compared to the usual structuring of a college program in this area. (The reader
is referred to Tables VII & VIII which carries the outline of some typical programs.
Thay were enthusiastic and said they had had lengthy discussions with other staff
members at their colleges on the project. One said that his university had been
moving in this direction for some time, but that part time students restrict the
amount of clinical experience that can be required. He felt the practice of skills
was essential to formal course work in the area of special education. The signifi-
cance of these scattered data probably lies in the acceptance and support of a

field program of a design that is radically different from the conventional college

programs.

College instructors were asked their impressions of the interns. All were in
agreement that they constituted the best group in special education that they had
worked with. Repeated in this portion of the interview they emphasized the trem-
endous motivation evidenced by the interns, thelr commitment and desire to become
excellent practitioners. One experienced instructor said the interns were compar-—
able to the top 10% of special education srudents in che university. A szcond
factor which prompted comment from the three interviews was the class atmosphere
of cohesion, warmth and cooperation. "Thaese students have a sincere warmth and
gpirit of helpfulness toward each other", said one instructor. Theilr ability to

utilize group resources in class problems was highlighted by another instructor.

One of the instructors in comparing his experience with another field program
noted a tremendous difference in the climate and students. Despite the heavy load

and intensity of the effort produced by crowding what is commonly a two year program
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into one year, Northwest Educational Cooperative students wers enthusiastically
persistent as compared to another field program. In the other situation, students
became discouraged and dropped out. He felt one difference may have been the
supporting group atmosphere, but was not certain. The evaluator is persuaded that
the careful systematic support provided by the project staff under the leadership
of a gifted Director was the essential element in retaining all interms in the

program. This comes through from several sources, and as indicated above was

sensed by the college staff as a significant atmosphere element.

These data raised some interesting questions on the direction ir which program
design for special education should go. If college faculty do find experience
in the field based programs more gratifying, will they accept the demands of
travel and more makeshift facilities? Can typical public schools function as
acceptable laboratories as schools more under the control of the universivy? If
programs are designed with a heavy clinical emphasis and are field based, tow
would that influence the pattern cf conducting research? These are only a few

of the more general policy questions that this project railses.

MASTER TEACHERS AND INTERN ASSESSMENTS IN THE CLINICAL E¥PERIENCE

The Northwest Educational Cooperative project had as one of its goals the develop-
ment of new roles for master teachers in public schools who would work with a
teacher training program. An attempt was made to devise an instrument which would
assess the perspectives of the two participants, intern and master teacher and to
relate these to role compatability or role conflict. The instrument devised was
adopted from one used in an extensive study by Hadley Cantril and Lloyd Free.

(The Pattern of Human Concerns, Rutgers University Press, 1965). The instrument

uses a self anchoring scale approach which lets the respondent establish the para-
meters to his assessment, instead of forcing him into a Judgment within a range

set by the researcher. It has been a particularly effective way of obtaining
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perceptions of subjects in areas where the dimensions are relatively unknown and
the researcher wants to avoid superimposing his own view of the situation on his

respondents. A copy of the instrument may be found in Appendix B.

The instrument consisted of a ladder drawn with 10 steps numbered. The

instruztions were:

A. Using short descriptive adjectives and phrases (e.g., intellectual,
well prepared, clever, gets along with people) list those character-
istlics or traits of the best teacher in your chosen area of preparation.

B. Again using short descriptive adjectives and phrases list those
characteristics or traits of the poorest teacher in your chosen
area of preparation.

C. On the left margin of this sheet is a ladder where the best teachers
having the characteristics or traits of A stand at the top and the
poorest teachers having the characteristics or traits in B stand at
the bottom.

a. Assessing the interus strengths and weaknesses encircleti)the
number where you believe she stands at this time.

b. Draw a square [ ] around the number where you believe she will
stand in three years.

e. Underline _ the number where you believe she will stand in
five years.

d. Make a check v in the box where you believe you stand.

The instrument was administered to both master teacher and intern separately and
scored by the evaluator. Differences in ratings in role assessment and actual
numerical ratings are carried in Table IX and Table X. These ratings are summar-
ized and compared in Table XI. Some of the role conflict previously mentioned
can be detected in these ratings. As Table XI indicates, the master teachers
rated themselves higher than the interns rate@ them. The master teachers also
rated the interns higher than they rated themselves. Whether this be a function
of insecurity §f the master teacher or even of sophistication of the intern over
the master teachers is purely conjecture. Nevertheless, some evidence of the

role conflict can be seen in these data.
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In the comparison of assessments, tests were Tun omn the means of the independent
ratings by master teachzrs and interns. None of these approached significance.
However, a qualitative analysis was made of the five most discrepant ratings of
master teachers and interns. An analysis was made of the anchor referents used

by both parties to see if differences in the traits assigned to the best and worst
teachers -- the anchor referents for the ladder -— were different. Using numbers
to identify the-interns this analysis turped up the following data.

Intern Four: Critic rates self a ten - emphasizes personality of the ideal
teacher - dedicated, intelligent, open minded, tactful; rates
a poor teacher as emotional, unprofessional, insecure.

Intern rates the critic a six - emphasizes enthusiasm, stimu-
lation — interesting, vivacious; a poor teacher seen as
unreasonable.

Intern Six: Critic teacher rates self a ten - emphasized knowledge of
materials - subiect-oriented, teacher-centric, e.g., well
prepared, intellectual, good command of the language, appear-
ance.

Intern rates critic as two - emphasizes affective skills -
understanding; a poor teacher is seen as authoritarian,
lacking interest in children.

Intern Eleven:Critic rates self a nine - intern rates critic a2 six - both
emphasize personality traits - flexible, consistent; poor
teacher seen as temperamental. Critic lists more skill-
oriented traits - knowledge of teaching techniques, demonstrating
skill in motivating pupils.

Intern Twelve:Critic rates self a nine - intern rates critic a four - they
1ist similar traits, but critic lists more (approximately
two times as many) traits, and includes more teacher-
oriented traits - well prepared, clever, researches lesson

plans, proper utilization of educational materials.

Intern Thirteen: Critic rates intern in three years as an eight — intern rates
self in three years as a four; critic rates intern in five years
as a ten - intern rates self in five years as a five. The intern
is very concerned with communication and awareness, sees a poor
teacher as dogmatic, rigid, lack of interest; the critic is more
concerned with organization, professionalism, and consistency.
From these qualitative data a difference in roles is detectable. The two traits
emphasized may be seen as different perceptions of the importance of traits. They

divided to some extent along the lines of teacher personality versus businesslike,

systematic organization. This division comes through most clearly in intern
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Thirteen's case. For the reader who 1s interested in further data, the colla-
tion of traits cited by interns and master teachers is carried in Appendix A.
They reflect some commonalities of individuals as special educazion teachers.
One is also tempted to look for the institutionalization factors which frame

the selection of teachers' traits - but the data do not permit this analysis.
The ratings on the scale do regress toward a common mean as the length of time
is increased, i.e., being in more agreement of where an intern will stand in
five years than now. This may be prophetic of institutionalization of a special

education teacher into a common professional culture.
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DIFFERENCES IN RATINGS IN ROLE ASSESSMUINT BY

MASTER TEACHERS AND INTERNS

Critic Teacher Intern Now Intern in 3 yrs. Ifntern in 5 yrs.
1. o (8,8) (7,0) o (8,8) 0 (9,9)
2. +1 (10,9) +2 (8,6) +2 (10,8) +1 (16,9)
3. -2 (8,10) +1 (7,6) 1 (8,7) +1 (9,8)
L. +4 (10,6) -2 (6,8) -1 (8,9) -1 (9,10)
6. +8 (10,2) +1 (7.6) 0 (9,9 0 (10,10)
7. -1 (8,9) +1 (7,6) 0 (2,9) 0 (10,10)
8. __(r,9) -2 (6,8) -2 (8,10) 0 (10,10)
10. -1 (9,10) +3 (6,3) _ (u,b) __(n.a,n.a)
11. +3 6 0 (8,8) +1 (10,9) +1 (12,9)
12. +5 (9,4 +2 (9,7) +2 (10,8) +1 (10,9)
13. -2 (7,9) +1 (5,u) -4 (4,8) -5 (5,10)
14, +1 (10,9) _ (u,7) 0 (9,9) 0 (10,10)
15. +2 (9,7) 0 (7,7) -1 (8,9) -1 (9,10)
16. __(n.a,7) -1 (7,8) -2 (8,10) __ (8,n.a)
17. -1 (9,10)" -1 (9,8) +1 (10,9) 0 (10,10)
18. +1 (10,9) +1 (9,8) +1 (10,9) 0 (10,i0)
19, +1 (10,9) -2 {8,10) . -1 (9,10) -1 (9,10)
20, -2 (8,10) +1 (7,6) o (8,8) o (g,
22, 0 (10,10) o (10,10) o (10,10) 0 (10,10)
23. 0 (10,10) o (8,8) +1  (10,9) o (10,10)
Mean
pifference 1.94 1,10 0.946 0.666

+ Master Tea~h. r Rating Higher

=105 115

R L B o T P i e i ik 5 A2+ PR e e e 47 A T



ACTUAL NUMERICAL RATINGS GIVEN

MASTER TEACHERS AND INTERNS IN ROLE ASSESSMENTS

RITIC TEACHER INTERN NOW INTERN 3 YEARS INTERN 5 YEARS
C.RATE I.RATE  C.RATE I.RATE C.RATE I.RATE  C.RATE I.RATE
1. g 8 7 unscorable 8 8 9 9
2. 10 9 8 6 i0 8 10 9
3. 8 10 7 6 8 7 9 8
4, 10 6 6 8 8 g 9 10
6. 10 2 7 (4] 9 9 10 10
7. 8 S 7 6 9 9 10 16
8. refused 9 6 8 8 10 10 10
10. 9 i 6 3 unscorable 4 n.a. n.a.
11. 9 6 8 8 10 9 10 9
1z, 9 4 9 7 10 8 10 9
{ 13. 7 9 5 4 8 4 10 5
\ 14. 10 9 unscorable 7 a 9 10 10
15. 9 7 7 7 8 9 9 10
16, n.a. 7 7 8 8 10 ’ 8 N.a.
17. 9 10 9 8 1C 9 10 10
18. 10 9 9 8 10 9 10 10
' 19. 10 9 8 10 9 10 9 10
20, 8 10 7 6 8 8 10 10
22. 10 10 10 10 10 10 10 10
23. 10 10 8 8 10 9 10 10
X 9.1 8.15 7.42 7.05 8.95 8. 40 9.63 9.39
s2 0.93 4.87 1.59 3.05 0.83 2.88 0.36 1.55
SD 0.96 2..21 1.26 1.75 0.91 .79 0.60 1.24
(} N 18___ 20 . .19 _19__ 19 .20 ______ 19 ______18___
*r = 0.194 0.621 0.248 0.0056

N = 18 19 19 18




RATINGS BY MASTER TEACHER AND INTERN

OF EACH OTHER ON SELF ANCHORING SCALE

1) Rating of Master Teacher (N=20)
Complete agreement 15% (3)
Mastar Teacher rates self higher 45% 9
Intern rates Master higher 30% (6)
Unscorable 10% (2)
2) Rating of Intern Now (N=20)
Complete agreement 20% (4)
Master Teacher rates intern higher 457% (9)
Intern rates self higher 25% (5)
{ Unscorable 10% (2)

3) Rating of Intern in 3 years (N=20)

Complete agreement 30% (6)
Master Teacher rates intern higher  40% (8)
Intern rates self higher 25% (5)
Unscorable ) 5% (L

4) Rating of Intern in 5 years (N=20)

i Complete agreement 50% (10)
; Master Teacher rates intern higher  25% (5)
% Intern rates self higher 15% (3)
% Unscorable 10% (2)
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RINCIPAL EVALUATION OF INTERNS

t the end of the first semester the interns were then placed in a full time

jtuaticn. Of this group, eight were placed in regular classrooms, although

here were in some of these classroome a clustering of students who had learn-

ng disabilities, they were not listed as special education classes. Others

ere placed in resource rooms, one as & teaching assistant, and three were placed

5 teacher aides. As one part of the evaluation, principals were asked to evalu-

te these teachers who had now accepted full responsibility for groups of children.

modification of a standard instrument for teacher evaluation was used. It was

{stributed to the principals and asked to be returned after the interns had been

n the job and gotten adjusted to the teaching situation for several months., All

f the forms were returned. The data were compiled and are carried in Table XII.

lafore discussing the data, it must be observed that at the time of the placement

-he job situation had changed radically in teaching, and there was now a tremendous

surplus of teachers. Also, school districts had come under increasing budget

stress, and were reluctant to open up any new programs, even one as heavily

Funded as special education. Therefore, the program encountered a great deal of

j1fficulty when it came to placements, and 1t was onl§ through the diligent efforts

»f Mrs. Gillet that all the interns were placed. A copy of the evaluation form

used by the principals to avaluate the interns can be found in Appendix B,

The evaluation form contained directions for rating the candidate. These direc-

tions were as follows:

"This appraisal is a supervisor's comparison of one person with a full scale of

others comparable he knows ranging from the poorest to the best. No distinction

si.ould Le made in the appraisal between probationary, substitute, inexperienced,

and experienced personnel. In other words, comparison of the teacher shouald be

with all teachers, irrespective of training or experience. What is wanted 1s an

s as close as possible to = single standard for all teachers,

evaluation that come

or people in a comparable position."”

~108- 1138




At the top of Table XIV are carried the gradations of ratings, the items on the
left represent dimensions. that were included in the ratings. These dimensions
are grouped under four headings. These four categories were personnel character-
istics, professional proficiency, professional relationships and attitudes, and

as compared to other teachers. The individual items are not described but the
reader who 1is interested is referred to the inatrument in Appendix B. As 18
evidenced by inspection of Table IX, the ratings tended to be skewed and to cluster
heavily in the upper ranges of the scale, Very Good to Excellent. Moreover, there
were very few Unsatisfactory and Poor and a limited number of Fair ratings. It is
an uncommon distribution, assuming that in a rating scale of this type there
would be a more normal distribution of scores among the items. Also, compared to
other first year teachers, twenty-one out of the twenty—-four were rated in the
upper 1/2. Of these twenty-one, eleven were rated in the upper 25% or the top
quartile. Only one teacher was rated in the lower quartile, which 1s important
evidence on the quality of the people who were selected for this program. For
statistical analysis, the ratings were divided equally into two classifications;
"Good, Very Good, or Excellent”, and "Unsatisfactory, Poor, and Fair'. Assuming
that there should be approximately equal distribution of cases in each of these

cells, a chi-square was run and 1is reported in Table XIII.

All the chi squares were significant at the ,001 level except one which achieved
significance at the .005 level. We may feel safe in concluding that on the basis
of the principals' judgments, the interns were viewed as a superior group of
teachers well sbove the average of experienced as well as beginning teachers. As
further evidence of the interns' performance as teachers, with two exceptions, all

principals wanted the intern to stay on as regular teachers 1f they had a vacancy.
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TABLE _ XII

EVALUATIONS OF INTERN TEACHERS BY PRINCIPALS

Unsatis- Poor Fair Good Very Excellent No data
Rating Item factory. ) o Good = o
1. PERSONAL
CHARACTERISTICS
1. 0 0 1 L 11 8
2 0 0 0 6 9 9
3 0 0 1 5 6 12
L 1 0 2 2 12 7
5 1 0 1 L 10 8
6. 1 0 2 3 14 L
7. 0 1 2 4L 9 8
1. PROFESSI]ONAL
PROF ICIENCY
8. 0 0 1 8 11 3 1
9. 0 0 1 6 10 5 1
10. 0 0 2 6 11 L 1
1. 1 0 2 L 6 1
12, 0 0 2 5 9
13. 1 0 2 2 12 7
14, 0 0 A L 12 6
P11, PROFESSIONAL
RELATIONSHIPS &
AND ATTITUDES
15. 0 0 1 6 7 3 7
16, 0 0 1 L & 13
17. 0 0 L 7 3 10
18. 1 0 1 5 5 10 2
iV, AS COMPARED WITH
OTHER TEACHERS Lower  Lower Middle z# Upper Middle % Upper %

1 . 2 10 11
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TABLE XIII

N.E.C. PRINCIPALS' !~ ._UATION OF INTERNS, STATISTICAL ANALYSIS

Rating |tem Low Rating High Rati ng Chi-square

|. PERSONAL CHARACTERISTICS

1. 1 23 20, 12v%
2. 0 2l 2l 00+
3. i 23 20,125
L. 3 21 13,500
5. 2 22 16.667
6. 3 21 13.50:%
7. 3 21 13,500
i 1. PROFESSIONAL PROFICIENCY
8. 1 23 20,124
3. 1 23 20,124
10. 2 22 16. 667
1. 3 21 13,50
12. 2 22 16 .66
13. 3 21 13,50
14, 2 22 16 .66
| 11. PROFESS|ONAL RELATIONSHIPS & ATTITUDES
15. 1 23 20,123
16. 1 23 20,12
17. I 20 10,66
18. 2 22 16,66
V. AS COMPARED WITH OTHER TEACHERS :
3 21 13,504

Note =- Chi-square value significant at the .005 and .001 levels are indicated,
respectively, by one and two asterisks.
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CLASSROOM QBSERVAETQNSVOE,INTERNS SECOND SEMESTER

Once the interns had been assigned and had had an opportunity to adjust to the
classrooms, outside evaluators observed each of the interns on a systematic
observation schedule developed by  .cElhinney and Kunchel, A copy of this instru-
ment can be found iﬁ lppendix B. This instrument collects data along seven major
dimensions of the classroom. The seven categories for data are: instructional
materials and personnel, classroom interaction, rewards and punishment, climate,
teacher and teaching characteristies, and the learning experience. The observer
checks a total of fifty items in the seven categories. Visits of thirty to forty-
five minutes were made to eleven classrooms. Where interns were not in a regular

classroom, a group interview was held.

Ttems are checked on a five point scale. The means of these ratings and their
ranges are carried in Table XIV. A rating of three would represent an average
rating in a classroom, but not an average rating for a new teacher. On this scale,
new teachers receive ratings of 1.5 to 2. These data are compared with data
obtained in seven hundred observations of elementary classrooms in a ity in
I1linois. The mean observation was 3.0 for all classrooms, with new teachers

rating lower.

In these observations one notes that 41 of the mean ratings out of 50 are at 3.0
and above and nine are at 4.0 and above. This represents an extremely high rating
for beginning teachers. In one area the ratinrgs are noticeably lower, the category
of classroiom interaction. The interns reflacted a high degree of teacher direct-
edness which is in helping with the diagnosis, prescription, implementation and
evaluation of goals of the progr m. Tables XV through XXI carry a profile of these
mean ratings. The range is of interest on these observations. One observation
accounted for the majority of low rankings. This intern had consistently low

ratings on all evaluation data.
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Aruitoxt provided by Eic:

In one instance the observer rating did not coincide with the prineipal's

rating, giving the teacher a far higher evaluation. However, this principal,
despite his low rating of the intern had hired the internm to £1i1ll a vacancy in

the school and was using her as a resource teacher to other faculty in the school.
It is noted that this intern ran a very active room with children feeling free

to move around. But upon closer inspection, there vere many outstanding products
of children's learning experiences observable in this room ind the surface climate
was not an impediment to learning. One wonders *f the principal's evaluation is

being colored by impressions of the surface appearance of the room.

With few exceptions, interns received outstanding comparative ratings in these
classroom observations. The ratings also reflected to a certain extent the
program goals. They pzaralleled in most cases data from principal evaluations,
student assessments and project staffs' observations. In sum, they support the

contention that the interns are a superior group of teachers.
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TABLE _ XIV

RANGE OF CLASSROOM RATINGS ON 7OBSERVATIDN _SCHEDULE

Category and |tem
Number Lowest Rating Highest Rating Mean Rating

Instructional Materials

and Personnel

11

11
11
11
11
11

2.3.1 2 5 3.63
2,3.2 2 5 3.18
2.3.3 2 5 3.63
2.3.4 3 5 3.90
2.4 2 L " 18
2.5 3 b 3.63
2.6 2 L 3.18
Classroom Interaction
3.2 2 5 L,00
3.3 3 2.36
3.4 3 2.18
3.6 3 2.54
3.7 4 2.90
3.8.1 3 1.90
3 8.2 L 2.54
3.8.3 L 2.09
3.8.4 L 2.50
Rewards and Punishment
3.5.1 5 4,09
3.5.2 1 5 3.72
3.5.3 3 5 L.,20
3.5.4 2 5 4,00
3.5.5 3 L 3.62
3.5.6 2 5 3.81
3.5.7 2 5 3.27
3.5.8 2 5 3.70
3.5.9 2 5 3.27
3.5.10 3 5 L.00
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Climate

3.9.1 Reversed # 3
3.9.2 Reversed 3
3.9.3 Reversed 2
3.9.4 2
3.9.5 Reversed 2
Pupil Behavior
L. 1
L,z 2
L.3 1
L.h 2
L.5 1
4.6 2
L.7 2
Teacher and Teaching Characteristics
5.1.1 Reversed 2
5.1.2 Reversed 3
5.1.3 Reversed 1
5.2 Revarsed 2
5.3 Reversed 2
5.4 Reversed 2
5.5 Reversed 1
5.6 Reversed 2
The Learning Experience
5.7.1 Reversed 2
5.7.2 .Reversed 3
5.7.3 Reversed 3
5.7.4 Reversed 1

* Reversed —- These items were reversed in th
response set in the cbaerver.

L., 00
L_19
3.27
3.18
3.72

L% 2 B ol e N ) R ¥ ]

3.90
3.90
3.00
3.81
3.27
3.90
3.63

3.72
L.27
3.27
3.63
3.63
3.27
3.36
3.63

LW TR B eV RN R L "L )

3.5L
3.72
4.18
2.9

A% A IR W IR ) BN p

e ohservation form to forstall
In order to keep them consistent

with the other data, they are placed along the same dimensions
as the other items.
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MEAN
RATING
FOR
ELEVEN
CLASSES

«“mean of 3.0

PROFILE OF MEAN RATINGS

INSTRUCTIONAL HATERIALS AND PERSONNEL

2.3.3 2.3.4 2.h 2.5

RATING 1TEM

b
for)

2.6



TABLE _XVI

e
* PROFILE OF MEAN RATINGS
CLASSROOM INTERACTION
5 —
Lo
RAT ING
FOR
ELEVEN
CLASSES
2 .
1
3.2 3,3 3.4 3.6 3.7 3.8.1 3.8.2 3.8.3 3.8.4
RATING ITEM
(\'  Mean 3.0
Q
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TABLE _XVII

PROFILE OF MEAN RATINGS
CLASSROOM INTERACTION

Rewards and Punishment

5 .
|
4| '
MEAN
RATING
FOR
ELEVEN
CLASSES
3 e
(
2 =
1

3.5.1 3.5.2 3.5.3 3.5.4 3.5.5 3.5.6 3.5.7 3.5.8 3.5.9 3.5.10

RATING ITEM
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TABLE XVIII

PROF ILE OF MEAN RATINGS

CLASSROOM INTERACTION

Climate
5 —
l+ [~
MEAN
RATING
FOR
ELEVEN
CLASSES ‘
3 b
2 1
1 —
3.9.1 2.5.2 3.9.3 3.9.4 3.9.5
(Reversed, (Reversed) (Reversed) (Reversed)

v Mean 3.0

RATING ITEM
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MEAN
RATING
FOR
ELEVEN
CLASSES

% Mean 3.0

TABLE _ XIX

PROFILE OF MEAN RATINGS

PUPIL BEHAVIOR

4.2 .3 bL.b  L.5  L.6  L,7

RATING ITEM
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= LEVEN

CLASSES
3
2
1

* Mean 3.0

PROF I LE OF MEAN RATINGS

TEACHER AND TEACHING CHARACTERISTICS

5.1.1  5.1.2  5.1.3 5.2 5.3 5.4

RATING ITEMS

(A11 Items reversed)
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MEAN
RAT ING
FOR
ELEVEN
CLASSES

¥ Mean 3.0

TABLE XXI

PROFILE OF MEAN RATINGS

TEACHER AND TEACHING CHARACTERISTICS

The Learning Experience

— = == w= ==

b = = o = = -

Mean on 700 Ratings

RATING

(A1
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SIMULATIONS OF INTERNS AND COMPARATIVF CLASS

Jne maior goal of the Northwest Educational Cooperative project was to develop
2 teaching strategy which would encourage the interns to fcllow a paradigm of
diagnosis prescribing, impiementing, and evaluating. In testing this goal, a
simulated case study was developed by the Director and adminiscered to the
interns and a class of graduate students in gpecial education at a local univ-
ersity. The case study is reproduced below.

CASE OF ROBERT

Robert was barn 11/30/62. He is a seven year old boy of good average intelli-
sence who 1s repeating first grade. There is an older sister age 13 in the
family. His father is an architect with strong opinions about education and
very verbose. Robert attended kindergarten and first grade, but because of his
learning difficulties and lack of achievement on the grade one level, it was
decided to retain him in first grade for a second year. Presently, he 1s going
through a period of hyperactive behavior. He seems to be giving partial attend-
ance to independent work although he needs continuous motivation and supervision.
He is easily distracted and has a very short interest span. A learning disabil-
ity consultant has just been hired by Robert's school district. Since his teacher
is concerned about his present performance, she has vecommended he be tested.

Test Results

Frostig Developmental Test

Eye-motor coordination 4-6
Figure-ground 4-9
Form-constancy 3-0
Position—-1in space 6-3
Spacial relations 6-0

ITPA

\
HENO QO

Auditory reception
Visual reception
Auditory assoclation
Visual association
Verkai expression
Manual expression
Grammatic closure
Vigual closure
Auditory memory
Visual memory
Auditory closure
Sound blending (above the norm)
Total language age

W ~d
i
o

1
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oo 00 00 N
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Peaquy,PigtgragVocabularyff Form A

Score - 109

Standard Achilevement Test

Word reading 1
Paragraph meaning 1
Vocabulary 1
Spelling U
Word study skills 1
Arithmetic i
Rattery median 1

Additional comments were:

Robert gave evidence of mixed dominance combined with developmental lag.

These simulations were read by an expert who did a blind classification of them
into two categories —— good to excellent and fair to poor. The distribution of

the cases is carried in Table XX1T.

TABLE XXIL

BLIND RATINGS OF SIMULATIONS

Good Poor
Interns 12 i2
College Class 10 16

%2(49) = .674 (N.S8.)

While the simulations written by the interns were rated in the excellent category
by a percentage of 50% to 38% fcor the comparative group, the X2 was not significant.
Strengths of the interns assessed were noted in analysis more than in prescription,

which may reflect inexperience. The comparison group were experienced teachers.
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INTERNS' PERCEPIIONS AND ATTITUDES OF THE PROGRAM, TIME SERIES QUESTIONNAIRES

Three questionnaires were used to gather data on the interns' perceptions and
attitudes toward the program at three different junctures in the year. These
data were used as formative evaluation to change the program. After they had
experienced two weeks of the program they were asked their views of the program
at this point (September 29, 1970). The interns felt the program was well organ-
ized and needed to be because of the pace and variety of experiences invelved.
Eleven felt that the immediate appiication of their college class work to the
classroom was going ico be very beneficial. Ten stated they felt they were going
to gain a wealth of practical knowledge from their master teachers who they felt
had been well selected. Four of the interns felt they would need to put a tremen-—
dous effort forth to make an adjustment to their master teachers. In part,
because of thelr previous teaching experience and also because of the interns

differing with the master veachers' techniques of management and remediation.

The major weakness of the program at thie time as viewed by the interns was the
unstructured group work of the seminars. The interns felt that with the pressing
schedule they had, the time could have been better planned by the team leaders to
give them some needed information. They felt they could have used this time for
more productive work, such as preparing for thelr college classes and clinical
experiences. Thirteen of the group were st111 faced with the problem of adjusting
their home schedules to meet the program's demands., A summary of the interns'

responses is carried in Table XXIII.
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TABLE _XXITI

SUMMARY OF INTERNS' PERCEPTIONS

OF PROGRAM IN SEPTEMBER

vengths of the Program

College classes presenting relevant natecial

Having everything handled under one agency

Having a group to come back to —- group feeling of knowing
others are facing the same problems

Well organized

Immediate application of course work to the classroom

Good selection of master teachers

Seminar sessions for discussing with others

College classes being adapted to meet clinical experience needs

Concentrated effort of so much material in a short amount
of time

Staff of the program

]
WM OO

~i Ln

aknesses of the Program

Not having a reference library to begin vith

Carrying too many course hours the first semester

Problems adjusting to master teachers

Having ccllege classes and material presented at the same time
Unstructured group work in seminars

Too many journal reports in one class

Full day of clinical experience, rather than just half days

oo

her Problem Areas

Adjusting family life schedule to accommodate requirements
of the program 13

126 130




The feedback sheet given the interms at mid—-term time {(January 25, 1971 about
a month and a half after the evaluators' interviews with them) was concerned
with 1 ow the staff and program could best serve the interns needs during the

second semester.

Fourteen of the interns expressed a need for suggestions pertaining to games
and activities for developing reading and math skills along with locating
appropriate instructional materials for the children under their direction.
Nine felt the need for more assistance in preparing educational programs for
the children and in defining appropriate techniques of behavior modification.

A summary of these responses 1s carried in Table XXIV.

TABLE _XXIV
SUMMARY OF THE INTERNS'

PERCEPTIONS IN JANUARY

How the PrggiamrpoulgrAssist‘ﬁhe Intern During the Second Semester

Suggestions for games and activities for developing reading skills
Suggestions for games and activities for developing math skills
Help with individual educational programs

Suggestions for professional readings

Suggestions on classroom management and behavior modification
Help with language master

Supplying some instructional materlals for the children to use
Find a job

Parent counseling tips

Regular teacher counseling tips

W =R 02 L W O L 00

Major Concerns of the Interns at this Time

Planning for total group instruction since my internship was on a
resource basis
Adjusting from one grade level to arother

Hone

Wl B
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Aruitoxt provided by Eic:

An attitudinal inventory was designed by the Director to obtain the interns'

views on the entire program emphasizing what they saw as strengths and weak-
nesses of the mgdeli The inventory was administered during the last weeks of

the training period. The interns completed the inventory individually. They

felt there wagla change to marked change in their knowledge, gained from both
their college classes and clinical experience in the program objectives stress-
ing an awaren2ss of children's learning and adjustment problems and in establish-
ing educational goais and programs for these children. The Interns also said

they experienced a marksd change due to their clinical experiences and own teach-
ing responsibilities the second semester. Here, they became increasingly sensi-
tive to individual children's reacticns to the learning environmenc, the signi-
ficance of the children's self image and the necessity of cueing in on messages
children sent out. College classes were the dominant source of providing informa-
tion pertaining to various types and etioclogies of learning and behavior disorders,
and available methods, matenials and remediating exercises. Moreover, the college
ciasses provided a knowledge of terms used in psychological reports, awareness of
formal and informal methcds of diagnosis, and knowledge of preparing and modifying
an individual's program. Marked changes were noted by 75% of the interns in these

areas of understanding.

On general information pertaining to the child as part of a class, his social
status within the class, and the understanding of the importance of consultation
from other staff members and conferring with parents showed only a slight change
for 50% of the interns. One fourth (all with previous teaching experiences)
listed no change. The one fourth remaining noted a marked change and gained
information concerning this equally from college classes, clinical experiences,

and their own teaching experience in the sscond semester.

The results of the attitudinal inventory are shown in Table XXV. The interns
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Aruitoxt provided by Eic:

were asked for each of the objectives listed in the inventory to reply where
they had obtained the most information concerning improving their skill in

that particular area, and then to denote the degree of change this incoming
information promoted in conjunction with a prcgfam objective. Scme interns
felt a better understanding of the objective came not solely from one of the
sources, but from a combination. Therefore, in some instances, the numbers

appearing in the total column may be greater than twenty-four.
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« . TABLE XAV
INTERNS' PERCEPTIONS OF ATTITUDES AND CHANGES

AT END OF PROGRAM -— MAY, 1971

%Ju ol @ o @
= ool o0 | @ B
Zlep gl € | % S
dl— @9 w© no@
cc | ce| oe| 28[0SE S AE
1. Greater awareness of individual differ-
ences in children's ability to learn 15 10 5 0 2 12| 9
2. Understanding of learning limitations
of certain students. 12 13 4 0 1 8 15
3. Awareness of learning problems that the
normal classroom sometimes imposes on
children with learning difficulties. 5 11 11 0 1 7 17
4. Importance of treating children with
learning difficulties as unique
individuals. 15 9 4 2 3 11 8
5. Perceiving the child es part of the
class, not as a separate problem child. 5 9 6 4 {10 9 2
6. Awareness of the influence of peer
approval or disapproval on the child
with learning difficulry. 7 8 10 4 6 9 6
7. Understanding of the child's attempts
to correct his learning difficulty. 9 8 9 1 2 15 7
8. Awareness of the child's attempts to
compensate for his learning difficulty. 10 8 12 0 1 10 15
9, Awareness of the need for success to
strengthen the self-image of the child. 9 14 14 1 5 7 11
10. Recognizing that behavior problems often
result as a consequence of the academic
failure caused by the learning disability , 13 8 9 i 0 11 13
11. Acceptance that children with learning
difficulties ean be helped through a
proper educational program, 17 i0 3 1 1 10 12
12. Need for more individual help. 7 11 11 3 3 12 6
13. Need to adjust work assignments and
expectations to ability nf child. 8 10 12 1 3 9 11
Key: CC = information gained from College Classes
CE = information gained from Clinical Experiences
OE = information gained from their Own Experience during the second semester.
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14.

15.

16.

18.

19.

22.

23.

24,

26.

27.

Possibilities for individualized
course of study for the child with
learning difficulties.

Setting goals that are realistic
with the student's ability.

Evaluation of child on factors related
tro individual goals and not on competi-
tive norms in all subjects.

Understard and utilize the enthusiasms
exhibited when a child with learning
difficulties gets special help.

More understanding of different types
of physical or psychological learning
difficulties.

Awateness of avallable methods of working
with children with learning difiiculties.

Awareness of avallable materials to be
used in work_ng with children with
learning Jdifficulties.

Willingness to seek special help for
the student from other professionals.

Ability to pinpoint leraning problems,

Understanding of the role of the special-
ist, such as the psychiatrist or neurolo-
gist, in dlagnosing learning difficulties

Awareness of several methods of working
with the student and his problem, in
case one method does not work.

Understanding the importance of the social

environment, especially the family situa-
tion, in working with the student.

Awareness of the learning resource rofm
and its use.

Understanding of the neurclogical processes

underlying perceptual-cognitive motor
performance.
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15 9 4 1 3 6 14
13| 11 6 1 1 13 9
121 10 5 3 2 110 8
5113 9 2 0 |17 6
21 5 3 1 0 8 15
20 9 4 0 0 4 20
18 6 3 0 0 5 19
10 7 7 4 4 7 10
18| 13 5 0 1 6 17
16 8 4 1 3 |10 10
15 9 6 0 (0] 8 16
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11§ 12 10 0 3 9 13
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28.

30.

31.

32.

33.

34.

35.

36.

Awareness of the areas and dimensions
of development in which the child 1is
to be evaluated.

Awa . ness of informal methods of
diagnosis, i.e., observation, teacher-
made tests, and checklists.

Understanding of administrators interpret-—
ing, and implementing certain evaluative
and diagnostic instruments, i.e., Mariane
Frostig, ITPA, Wepman, Peabody Picture
Vocabulary.

Knowledge of wvarious remedinal exercises
in developmental order.

Knowledge of varilous remedial exercises
and methods for meeting specific defi-
ciencies and be able to sequence these
exercises in developmental order.

Knowledge of preparing an individual
educational prescription, evaluating it,
and modifying it, if necessary.

Understanding of basic developmental
gsequences.

Awareness of a structured classroom
environment for fostering both emotional
health and school achievement.

Awareness of the way a particular deficit
can become a source of emotional difficulty
and the steps needed to be taken in reduc-—
ing negative effects.
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Table XXVI summarizes the interns' assessments of strengths of the program. As
the interns looked back upon the total program they found the major strengths

to be the Director's organization and leadership during the program, the group
identification, and the tremendous amount of information and practical experience

gained in such a short amount of time.

The interns were asted to suggest changes for the overall program if this model

were to be used again. A summary of their responses is carried in Table XIII.

INTERN'S PERCEPTIONS OF STRENGTHS OF THE OVERALI PROGRAM

1. Organizational job of program by Director 12
2. Condensing training into a shorter peric” of time

than traditional progvrams 6
3. Being able to have the clinical experiences college

classes, in-servicez, and the library all in one

close geographic location 6
4. Having a group to identify with 14
5. Well coordinated, sequentially developed program 3
6. Clinical experiences taken simultaneously with

college classes 15
7. Guest speaker presentations during the second semester i7
8. Field trips to the various agencles during the first

semester ' 9
9. Printed handouts prepared by the Director for intern

usage 9
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TABLE XXVII

SUMMARY OF CHANGES SUGGESTED FOR OVERALL PROGRAM

Change in format of seminars —— more structure, more information
Better selectlion of master teachers

More observation and helpful suggestions stemming from observations
from the team leaders during the first semester.

Everyone spend some time of the clinical experience in a self
contained classroom

A remedial reading class shoulid be added to the required class
list of the program,

There should be more of a variety of clinical experiences provided,
i.e., 2 weeks in a self contained class, 2 weeks in a ‘resource
plan, and placement varying at grade levels

More methodology classes should be added to the required class
offering.

All interns should have had some previous teaching experience
There should have been more work in diagnostic testing, under
close supervision. Perhaps, even a class in diagnostic testing
rather than the general Tests and Measurements course offered.
Visits made by interns to ather interns’ classes.

Expand the program to finish with a master's degree.

There should be no involvement by the interns in college courses
rhe second semester.

Begin the program in the beginning of August rather than in the
beginning of September.

Offer a class in behavior management.

Placenent as an apprentice teacher, rather than a regularly
assigned teacher during the second semester.
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CHAPTER V

CONCLUS ION

In delivering up a conclusion a brief restatement of the goals of the project

seems in order.

The general objectives of this proposed project are:

1) to recruit twenty-four persons from our communities into the teaching
of exceptional children. Stress will be placed on developing teaching
of the socially maladjusted and learning disabled with placement of
the teachers in a special =ducation class or in the primary grades.

2) to provide professional training of a special nature as well as sub-
sequent in-service experiences that will qualify acccpted applicants
for such teéching.

3) to develop cooperative training teams composed of staff members of the
Chicago Consortium of Colleges and Universities and from staff members
of Northwest Educational Cooperative schools, the Diagnostic Learning
Center, Northwest Special Education Organization, and the Special
Education programs of school districts within the comsortium.

4) to develop the roles of cooperating teachers and administrators as
members of the training team.

5) to institute search and recruitment procedures using appropriate
screening instruments and interview techniques.

6) to design and carry out follow-up in-service aducational programe
after the initial 16 week preservice training period.

7) to conduct an evaluation program which will assess the strengths and
weaknesses of the various components of the program.

{:E 8) to disseminate information concerning the program.

9) to influence programs of teacher education and improve the effective-
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ness of in-service programs within our consortium area, and
10) to prepare and make available a summary report of the project to
others =who are interested in training apecial educaticn or :primary

teachers.

A direct assessment of these goals findas that the project has fulfilled them.

As in most innovative programs, théfe are changes in goals as the program
develops and as information on performance becomes available. To assume that
goals will emerge and be fulfilled as originally formulated is a misurderstand-
ing of means and ends relationshipa in program design. However, the general
objectives of the project were attained to an exceptional degree, as witnessed
by th2 evaluation data in Chapter IV. A summary of the degree to which the

ten general objectives were attained follows., Twenty—four interns were recruited,
process=d thrc 'gh the training program, and employed by the cooperating school
districts. In line with goal number one, they were recruited froum the community
and specifically trained for teaching learning disabled/socially maladjusted
children. Twenty of the twenty-four were placed in classrooms OY resource rooms
in special education the second semester, and twenty-three of the twenty-four
are in regular teaching assignments next year. 0f these twenty-three, seventeen

will be working with children who are assigned to special education classrooms.

The unusual strong demand for these trained teachers in a pzriod of an oversupply
of teachers speaks to goal number two, on qualifying these candidates for teaching.
In caser where the interns were hired into the smame school in which they had served
in the sacsnud semester, six would have stayed but chose to accept another position
on personal preference grounds. Interna, too, reflected in several ways thelr
judgment that they received training in the formal course work, seminars and first
semester clinical experiences that qualified them to work with exceptionality in

the schools.




On goal number three cooperative training tesms composed of project staff,
master teachers, and university instructors, and resource staff from the special
education programs in the school. Each made a contributicn to the program,
though some of the teams members' efforts were not through direct contact with
the interns. The school districts within the Northwest Educaticnal Cooperative
were most helpful in arranging the clinical experience in clasarooms. The
college staff taught the formal course werk, but did organize and relate it to
the clinical experience as the intern interview data attests. Master teachers
related to the program through pzrticipation in the seminars as well as super-
vising interns. Due to the design of the program a special effort was needed to
integrate the clinical experience with formal course work. The interviews of
the college faculty and the interns contains pientiful evidence of the success
of this effort. More limited results in developing cooperating teams occurred
in involving &dministrative personnel from the Northwest Educational Cgoperative
achools. However, they were familiar with the program and gave it support in
placement of interns and making available their schonls for clinical experience.
Perhaps the most important outcome in goal number three is the establishment of
routes for future cooperative programs among public schools and universities.
The university staff was responsive to a field program and recognized th.o strengths
to the extent of generalizimg them to their inastitution's programs. Thg public
schools were interested in making available the program's offerings to other staff
members. HNowhere in the data is there evidence of traditional jealousy and

Suspicién that 1is not unknown when these institutions function in a common project.

Cooperating teachers were to figure prominently in the first semester program and
goal number four addresses itself to developing roles for cooperative teachars and
administrators im the training team. Thie goal was partially met. After some

initial confusion, the cocperating (master) teachers settled into a relationship



with the intern which corresponded to the typical student teaching and critic
teacher role. In retrospect, more time was needed to train the cooperating
teachers and future programs that utilize this model need to provide for this
training.. As the program developed these roles became established before work
with cooperating teachers in the seminars and through visitations started. The
1imited training program and its late start is thought to be a contributory
factor to the resultant tension between interns and cooperating teachers that
became manifezted in the role measures taken later in the study. Administrators
did not become active ir the program except in placement or in serving on the
Advisory Council. In both, the covperating teacher's and administrator's earlier
{nvolvement might have aided in developing their roles. However, late funding
of the program precluded scheduling any but the most esgential elements in the

program in the fall.

Goal number five is one of the easier to assess. The initial publicity did
generate a large pool of applicants. From these, the screening process selected
twenty-four who all remained and succesafully completed the program. The inter-
view procedures and screening of candidates, by the criterion of successful comple-
tion of the program, were outstandingly successful. By several estimates an

unusually able and highly motivated group of interns were selected.

In-service programs were an important part of the follow-up of the second semaster.
The interns rated these in-service programs highly on the criterion of relevancy

and interest. A further teatimony to the quality of these programs is contained

{n the interest of other faculty from the cooperating school districts in partici-
pating. Other in-service during the second semester involved supportive supervision
provided by the project s;aff, which was rated highly as a significant contribution
tp their program by the interns- Coal number six in view of the evidence was

successfully achieved.
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Success in goal number seven can best be asseased by a reading of the evaluation
design and its implementation in chapter four. The main thrust of the evalua-
tion was on formative data which was used as feedback into the program. Some
summative evaluation was used to check on certain overall goals of the program
-— the special technical skills and the performance in teaching. Despite limited
sample size and the highly selected subjects, a design was evolved which brought
forth a broad varietv of data. These data confirmed some of the conjectures
about the role relationships among the various participants as well as helped
shape the program. The specific recommendations of the program at the end of

the chapter largely were drawn from these evaluative data.

Goal number eight, interest in the program was stimulated as the project was
reported at several meetings - National Assoeciation of Children with Learning
Disorders Convention, International Council for Fy.ceptional Children Convention
and the EPDA meeting. In October, 1971 a full report will be given in a panel
emssion at the Illinois Council for Exceptional Children Convention. Coples cf
the report are being distributed to participating institutions and will be

available from ERIC.

Goal number nine was comprised of two parts, the influencing of teacher education

programs and.improving the effectivaeness of in-service programs in the Northwest

Educational Cooperative and Chicago Consortium of Colleges and Universities. Some i
}

minor influencé on special education teacher education programs was recorded in

the college instructors' responses to the program. {See Chapter IV). In-service

education was given renewed emphasis as the quality of the programs attracted

other teachers in the district. Many of these programs were responses to requests

ik e S b s

by the interns for information on specific types of problems. The project Director

received praise from teachers for these seminars. :

ERIC 149
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An abstract of this report 1is available. Coples have been placed in the hands
of the coopevating colleges in the Chicago Consortium. ERIC guarantees nation-

wide availability of the project's description and findings.

In conclusion, what has been demonstrated by this program? The following seven
points represent what the authors of this report believe to be the major conclus~
ijons resulting from this year length project.

PROGRAM DESIGN

The program design has incorporated the use of formal course work and clinical
experience in a ratio that differs sharply from that commonly found in special
education programs. The heavy clinical emphasis was integrated into the formal
courses which were taught in the field by college instructors. The interns
accumulated in one year many more hours of clinical experience than in a conven-—
tional program. Public school classrooms gerved as laboratories for these
clinical experiences and were enriched as the result with an influx of materials
and new techniques. Also, the students who we e produced in this program design
were outstanding products as judged by several measures, classroom performance,

principal evaluations, and staff observation.

One change reccmmended in the program design after this year's experlance would
be provision for a period of two weeks where interns had total responsibility for
a classroom. in the first semester interns were in classrooms one-half day. A
full day schedule could be arranged by putting college courses on an intensive

two week basis, thereby releasing students for the last two weeks to participate

"4n full time clinical experiences. The program design does seem to bring a fuller

jategration of the practical and the theoretical and produce a quality product.

COOPERATIVE RELATIONSHIPS AMONG ORGANIZATIONS

The project did require new roles functioning in some of the participants. From

the evidence, these did not prove to be disruptive, rather they enriched the

A
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participants in all organizations roles. Roles were defined by the demands of

the program. For example, the college instructors revised their courses on the
basie of demands for the practical and useful from the interns. Master teachers
while assuming more responsibility through the heavy clinical experience, received
in return new inputs of materials and techniques from the project staff. The
project staff were more totally involved in interns' experiences than in a conven-
tional college program. Full time commitment by interns in an intensive program
meant more demands on the project staff for personal and professional assistance.
That the cooperative relationships were built and maintained during the program

by all parties may be due to the fact that all parties were rewarded by the éfogram.
The goals were defined and constant, but each organization had goals that could
only be achieved through mutual cooperation in the project.

SUPPORTIVE RELATIONSHIPS IN THE PROGRAM

The program was intensive and demanding on the interns. Without a background in
special educaticn they were expected to acquire the knowledge and proficiencies

in one year. For a number of the interns this proved to be threatening, especially
at the beginning of the program. It is necessary to build a mutually supporting
group atmosphere as a psychological support system for the interns. The evaluator
feels that working systematically to this goal, the Director of the program was
able to accomplish this end. The degree of group cohesion was cited by both
students and college instructors. It is probably failr to say that‘this was a

large contributor to retaining students in the program despite the extra-ordinary

heavy demands.

A further gain from this purposeful group atmosphere was the assistance interns
gave each other. In the interview data interns frequently cite recelving assist-
ance from other interns as an ilmportant part of the program. Personal growth was

also cited as well as professional assistance from peers. It is the conclusion
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of the authors of this report that in a demanding concentrated program attention
must be given to building supportive group relations in order for students to
weather the stress and remain 1in one program.

SELECTION PROCEDURE

Selection procedures relied heavily upon clinical judgments fashioned after
perusing a quantity of data. Stipends were an important factor in attracting
the applicants and provided the mechanism through which a number of the interna
could pursue a training program. The ability to select a candidate who was
intellectually and physically able to cope with the program was a significant
factor in making the program successful. No students dropped out. Stipends
also were ego enhancing to the interns. They felt that this was a highly special
program, one where they were singled out for their special talents. Having the
stipends furthered the work of the program as the interns' total time was at its
disposal., This total immersion, it is speculated, may have been influential in
building the deep professional commitment which was salient in the attitudes of
the interns.

EVALUATION AND ITS ROLE

While one evaluation design worked within severe 1imitations, evaluative data
which was useful and necessary to guiding the project was generated, Time series
avaluation measures in the form of critical incident logs, longitudinal observa-
tions and attitudinal questionnaires supplied invaluable monitoring data to the
project staff. Other data;mcre summative in nature, gave important findings on

the functioning of the program model -- see especially the self anchoring scales
and the simulations. Outside evaluators' ussessment of internd classroom perform-
ance was valuable validation of project staff observations and served as cross
checks on principals’' evaluations. The concept of evaluation research and its

applicability to program design did provide data in a program where by traditional

critaria, the lack of randomization and controls would rule out any avaluation
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effort. While the evaluation data is limited on generalization, it did provide
highly necessary feadback and monitoring data. These data later were useful in
gspecifying the operational model of the program, an outcome that can be general-

i{zed and used in other contexts.

START UP TIME

The funding of the project in August gave very limited time for setting up the
project organization, recruiting interns and setting up clinical experiences.
The areas of weakness in the projects are probably largely due to the lack of
lead time to arrange details, train staff and inaugurate a program. A project
of this nature needs more lead time between funding and start up.

COST BENEFIT

On a cost benefit basis, the prnject averaged out $3,333.00 per intern.' This
compares favorably with the cost of a year of graduate work at a private univer-
sity. Moreover, the project retooled a group of individuals who were able to
move with a high degree of success into classrooms which demand great skill of
teachers. Through this program a pool of highly talented individuals were
retrained and moved into socially useful work. Most of these interns would not
have gone into special education programs due to lack of available training and
1imited finances for retraining. The program model has an added cost benefit
feature in its use of the public schools as a laboratory. Little demand is made
for expensive new facilities. Moreover, the public schools benefitted from the
gtimulating input from the program. In thg finai analysis, cost/benefit is a
judgment and a statement of priority of values as much as it is a dollar and cents
figure. The preliminary evidence is that many children with excepcionalities will
be given a new lease on a chance to more fully develop their potential as a result

of the training these teachers received.
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APPENDIX A - 1

| Northwest -
Educational Cooperative Ariington Heights, Minors 60004

312--384--4530

July 9, 1970

Announcement
- of
Teacher Training Program

The Northwest Educational Cooperative has received a grant under the
tducation Professions Development Act to recruit local area residents
into the teaching profession and to provide training of a specialized
nature for them. The intent of this program is to produce 24 teachers
who will be well equipped to help childrern who have learning and/cr
tehavioral disorders.

After sixteen wreks of intensive preservice training, participants in
the program will continue their training while teaching in the general
education program of the schools or in special education classes.

The training program will consist of formal course work as well as in-
ternship experiences. A team approach will be used in both these
training components to combine the resources of the cooperating NEC
schools with those of “he Chicago Consortium of Coileges and Universi-
ties. This Consortium is composed of Roosevelt, Loyola, DePaul Univer=
sities, and Chicago State College, Concordia Teachers College and
Northeastern Illinois State College. The training program will begin
in September, the exact date to be announced.

A total of 21 hours of gradiate credit from a cooperating college or
university wiii be earned by program participants who successful ly
complete the requirements. Tuition costs for selected participants will
be covered by the grant and stipends of $50 a week for the first 16
weeks of preservice activity are also available. It is anticipated that
all classwork will be conducted in the local area.

Applicants must meet the following minimum criteria in order to be con-
sidered for participation:

1) Candidates must possess a baccalaureate degree or
equivalent.

2) Only persons ''otherwise engaged'', that is, employed in
a field other than teachirg or currently unemployed, are
eligible to participate in the training programs.

3) Persons selected must have had sufficient prior training
so that they can, through the preservice and inservice
training provided, become qualified or requalified to
teach in elementary and/or secondary schools.

' -
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L4) Persons successfully completing the short-term Intensive
training program and employed in local elementary and
secondary schools must agree that they will <omplete the
subsequent inservice training program.

5) No person may be selected for training if ne has been
employed as a full-time teacher within the public schools
of the State of Illinois within the one-year period pre-
ceding the date cf the commencement of the short-term
intensive training period,

in addition, consideration will be given to the information provided on
the attached application form, a personal interview, the ability of the
applicant to meet certification requirements upon completion of this
training program, and his acceptability to cooperating colleges and

schools.

In order for an application to be considered, a transcript of all college
work must be on file with the Northwest Educational Ccoperativei August 15
is the last date for completing application requirements; notifications of
acceptance will be mailed by August 29.

For further information contact: Dr. Gloria Kinney, Executive Director
Northwest Educational Cooperative
112 North Belmont Avenue 7
Arlington Helghts, Illincis 60004

394-4540

[
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PREPARE TO TEACH

Holders of Bachelor’s Degrees interested in
Special Education may apply to NORTH-
WEST EDUCATIONAL COOPERA-
TIVE to eam graduate credit while serving
internship in local pubic schools. Stipends
and free tuition available to 24 selected ap-

plicants.
' Call 394-4540
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PREPARE T‘J m Halgegg:f Ba.;éhe::;?s el;:a-

grees, interested in spe-

Holders of Bachelars cial education, may apply
inierestad in Bpe Ndr%:: to Northwest Educational
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Educatioanl ' Coopafakive & 9 uate credits while serving
eam greduate credit while in{ernshig in local public
aex ulimcgneh ools Bwl: &lgreg ;.-.c_l:mls. _li_?eg\lds‘angdiree
: achipals; sHpD i iition available to 24 se-
sition available {0 M selected lected applicans.
plicants. . ... CALL 394-4540
o ey w ‘ cale _ *'5: .

y D e e TEANLL
PREPARE TO TEACH
Holders of Bachelors Degrees =
Interested in Special Education?
Apply to Northwest Educational
Cooperative to earn graduate
eredit while serving internship in
local public schools; stipends and
froa tuition avallzble to 24 se-
lected applicants. ) s

. Call 394-4540 . '«

These advertisements appeared in the Paddock Publications,
Northwest Suburban Topics, and the Suburban Tines.
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NORTHWEST EDUCATIONAIL COOPERATIVE

TEACHER TRAINING PROGRAM

Orientation Schedule - September 9 to 18, 1970

Wed., Sept. 9 -

9:30 A.M. - Introduction - Pam Gillet, Director

Tistribution of Orientation Materials
General Overview - Pam Gillet, Director
"Get Acquainted" - Jean Griffith, Team Leader

9:30 - 12:00 Noon - Goal Setting - Jean Griffith

9:30 - 10:30 A.M. - Merle J. Nevenhoven, Director

Mon., Sept. 14 -

Special Services, Community Consolidated School
District #59
Discussion of Psychological Services

11:15 A. M. - Coffee

Film "Why Billie Couldn't Learn"
Discussion ~ Staff

9:30 A.M. - Materials Workshop - Overview & Demonstration

Tues., Sept. 15

of Selected Instructional Materials - Diana Bander,
Team Leader
1:00 P.M. - College courses begin

9:00 A.M. - Field Trip #1

Wed., Sept. 16

Franklin Park Instructional Materials Center, Region I
Tour of Facilities - Demonstration of Materials

9:00 -~ 12:00 Noon - Individual appointments with interns,

Thur., Sept. lz

master teachers, and staff.

9:00 A.M. - John J. Wightman, Executive Director

Fri., Sept. 18

Northwest Suburban Special Education Organization

"An Observer of the Joint Agreement - NSSEO"

10:00 A.M. - Film - ""See to Solve: Accepta.’e Behavior
Help Children to Succeed."

Discussion - Staff

9:00 - 12:00 Noon - Individual appointments with interns,

master teachers, and staff
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Interns' Responses to Feedback Questionnaire
After the Week of Orientation

"I feel as though I should take a deep breath before plunging in next week.
I am delighted to be in this program and am expecting 16 weeks of hard but
enjoyable work."

"I am very happy with the thought of dusting out the cobwebs and learning
about the newest procedures in helping children with problems."

"Very positive - a lot less apprehensive about the formality of the program -
a rigid structure at my age turns me of £."

"It's interesting to finally figure out the reason (or at least one of the
reasons) why each of us has been chosen."

"My visions have been expanded, my curiosity is aroused - what will I learn
toward socially maladjusted? emotionally disturbed?"

"I feel its going to be one heck of a lot of work. I'm eager and enthusiastic
about getting as much as I can out of ie.”

"1 am more excited than before but a little apprehensive of my ability to
handle the schedule of teaching, six days of classes, homework, and family.
This is probably highlighted by the extreme void of knowledge that I feel
and the amount of materials."

"Ihe more discussions that we've had, the more I'm sure that this type of
teaching would be very rewarding. I am very glad to be involved in this
program. Hopefully I will be able to work in this program wi“hout letting
my home suffer for it."

"Have gained self-confidence in the last week simply by knowing others haven't
had any more experience in this area than I have had."

"I{'m anxious to get on with it. I do appreciate the gentle way of introducing
us to the learning situation. It was difficult for me to be thrown into a
classroom situation at Northwestern in competition with others - fast moving,
etc. Thank you! I have a feeling this slowness of pale will not continue,
but I will be prepared."”

"{ feel motivated but somewhat overwhelmed at the moment. I am anxiously
looking forward to learning and experiencing situations in the LD field. I
feel very challenged by the prospective work in the program."

"That it will be a lot of hard work, much study and learming, but Very
rewarding and worthy of the effe t."

"Eager to get at the books. Anxious about assimilating enough to start

practice teaching Monday. Satisfied that I do belong in the program. I
like the challenge."
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"Quite enthused about approaching the opportunity to learn more about an area
in which I have had an interest for years but not the chance to study
professionally. The get-acquainted session was an enjoyable experience to
gain an understanding of some of the others backgrounds and interests and
proved to r2lax us all and be comfortable with omne another."

"Eager to get started! Just hope there will be envugh hours in the day to get
everything accomplished.”

"privileged at the opportunity that has been extended and most amnxious to
become more involved.'

"] have so much to learn and so far to go in tnis field. 1T want to get to ite."

"I'm very excited and anxious to get into the "meat’ of the program. I'm also
a little afraid of the task anead."

“At present, I am pleased to be a part of the program and very eager to get
into it, really. Through these preliminary sessions I have become more aware
of the problems involved and more determined to work to the best of my ability
so that I will be the best teacher I can be. I might say that in these first
sessions you have sufficiently wet our appetites and increased our interest."

"1 gtill feel that this area of education is where my interest is. I am anxious
to find out the various teaching aids snd resource materials in this area."

"I am very happy to be in it, but am wondering if I can do all that is expected,
well."

"] feel that I have the basic rudiments for a good teacher but I need more
knowledge in Special Education. I feel extremely honored to have been chosen
for this work and hope that I prove to be valuable.”

"I feel very much a part of this program and I am interested and excited about
the rest of it. I has so much to offer. I hope to get a great deal out of it.
I see many years of special education in the future."”

"I gense the resources are at hand to help me reach my goals - and this builds
my confidence in the program and my own ability to 'swing' with it."

"] feel that this program is going to produce excellent teachers. I feel that
it 1s very well organized. My involvement is helping me very much to become a
good teacher and in the future, it will be helping the students that I teach.
I hope the rest of the program is as successful as the orientation has been."

"That it will be very stimulating and a very rewarding experience that there is
more involved in the total program than I had realized."
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MASTER TEACHER GUIDELINES

The NEC Teacher Training Program. recognizes that the master teacher's first
and most important responsibility is to her own childrem rather than the
{ntern. With this in mind, the following suggestions are offered.

1. The staff of the NEC Teacher Training Program and the master teachers are

regarded as a team who will be working together, to help the intern attain
the optimum clinical experience, to assist the intern with whatever problems
arise, and to give the most objective assessment of the intern's abilities
to those who will later be considering the intern for a teaching position.
Always feel free to call upon this office for assistance.

2. To give the intern the experience of:

a. writing an individual prescription which will determine the nature
of a training program for a child

b. evaluating its efficacy

c. modifying it as the child's progress or lack of same dictates

3, 1If the master teacher can jot down specific examples of good and poor work
(and why) of the intern, these can serve as an excellent basis for immediate
discussion with the intern and with the team leaders. It is hard to recall
these when the teacher must shift abruptly from teaching to discussing the
student's performance.

4. To confer with the intern pertaining to his/her performance, good or bad,
with suggestions for improvement. These conferences should be learning
experiences where help is given to the intern to evaluate his/her own work
and to specify the areas in which additional help is needed.

5. The progression by the intern into assuming duties of classroom leadership
is left up to the individual master teacher but it would be hoped that by
December the intern would be assuming most of the responsibilities for the
individual children or group. It is expected after January 15th chat the
intern will be in a full-time teaching situation. However, the intern will
continue to be under the supervision of the Northwest Educational Cooperative
teacher training staff and will participate in after school seminars.

6. To arrange for observatiors in the regular classrooms where the intern can
observe the interactions between the special child, his regular teacher and
peers, and his functioning within the regular learning environment.

7. To arrange for the intern to attend all school meetings the master teacher
is involved in -~ staffings, PTA, conferences, open-house, etc., when his/her
college class schedule doesn't interfere so that the intern can see how his
role relates to the total school program and can view what the full realm of
a teaching position means.

8. At the end of the internship, each master teacher will be asked to write 2
letter of recommendation for the interm. These letters will become a part
of the permanent credentials of these people. The content of the letters is
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MASTER TEACHERS (Cont'd)

-

confidential, and they are made available only to the school administrators
who wish to interview the intern for possible employment. To this end, the
letters should be written in such a way as to be helpful as possible to the
prospective employer in indicating your assessment of the kind of a teacher
the intern will most probably become.

9. To be exposed to the information regarding emotional problems of the child
which he brings into the learning situation. In this way, the intern will
realize the importance of so structuring the classroom environment and so
directing his relationship with the children and their inter-relationships
that both emotional health and school achievement improve.

10. When possible, to be exposed to observing and administering tests, and
eventually themselves to be allowed, under close supervision to administer,
score, and interpret certain evaluative and diagnostic instruments, i.e.,
Kephart Scale, Marianne Frostig Development Test, ITPA, Wepman Test of
Auditory Discrimination.

11. To offer a rationale for the teaching program of the class or individual
children so that the intern will understand the classroom activities in
- relation to the immediate and long-term educational goals.

(.

12. To make the intern's observations more meaningful by assigning him/her
specific points to observe while the master teacher is teaching or testing.

13. To provide the opportunity for the intern to examine the child's previous
records (such as psychologicals) and learning experiences to insure readiness
for subsequent learning tasks.
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INTERN ASSESSMENT OF TEACHER-TRAITS

BEST

Classroom Personality (in relation to students

understanding, empathetic (i5)
friendly, relates well (11)
warm

sincere (2)

conscientious

helpful (2)

flexible (ik)

gentle

patient, relaxed (6)

practical

interest in students (2)

likes children, good or bad (7)
constructive

supportive

feels child is human being
open to new possibilities, curious (7)
doesn't mind distractions or chaos
not threatened by disruptions
thorough

tactful

perseverent

objective

consistent (3)

creative (7)

sense of humor (8)

enthusiastic

optomistic, faith in children's abilities (2)
interesting, stimulating (2)
inspiring

enjoyable

intelligent (3)

intellectual (2)
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BEST (cont.)
Own Personality

well rounded person, well adjusted (3)
aware of what's nappening in the world
attractive

structures own life

inner-directed

Classroom=Related abilities

can evaluate without judging

can accept individual differences of students (2)
structural classroom management

able to diagnosis from relevant information (4)
able to construct remedi ation (4)

creatively structured

good at P.R. (parents, teachers) (3)

understands parent relationships (2)

able to transmit knowledge (2)

sensitive to needs of students (3)

knows own limitations, and adapts to or improves them
well=prepared (7)

organized (7)

more interested in hearing from students than in lecturing

Knowledgeof Material

knowledgeable (5)
excellent background (3)
familiar with available materials (3)

aware of innovations in his area (5)



APPENDIX A - 11

INTERN ASSESSMENT OF TEACHER-TRAITS

WORST

I. Classroom Personality (in relation to students)
dogmatic (6)
rigid, inflexible (8)
flaunts knowledge
thinks he's best in area (2)
does not relate well, aloof (6)
authoritarian (3)
impatient, tense, irritable (6)
uncooperative, stubborn (2)
tactless, too critical (2)
biased, bigoted
easily shocked
lacks sense of humor (3)

- no empathy, understanding (3)

N

- can't cope with unexpected
restrictive

doesn't give of self
insincere

inconsistent

£ unimaginative

11. Own Personality

ego-centric (2)

takes advantage of other people

oy

introverted (2)
working only for salary
negative attitude toward teaching (5)

uninterested in students, doesn't like children(6)

I11. Classroom=Related abi]ltlES/attltudES

unwilling to try new things (t|ed to past) (3)

- not inquisitive for improvement
O A .
[ERJ!:‘ unclear about role (2)

gives unrealistic amount of work (4)

16
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( WORST (cont.) :
Classroom related abilities/attitudes (Lcntj)
too structured
unstructured
expects all students to work on same level
labels children
hard-core discipline, too strict (3)
presents materials useless to students
unable to separate programs in class

V. Knowledge of Material
lack of experience (2)
doesn't know material (2)
V. Preparation
lack of preparation (9)
e disorganized (&)
{
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MASTER TEACHERS ASSESSMENT OF TEACHER TRAITS

Characteristics of Best Teacher

1. Classroom Persomality (in relation to students)

Tolerant

not threatened by verbal and other actions Jdirected at her as a person or teacher 2
interested in helping kids, concerned 6

alert to student needs

flexible 10

kind, friendly, warm 6

calm 3

empathetic, understanding 12

enjoys and is excited about helping children learn

clever 2

inquisitive, curious, striving for more information 3

relates well 2

firm

cooperative 5

objective 3

treats children as humans, appreciates worth of all children 3
consistent 2

professional 3

enthusiastic 6

patient 5

pleasant, cheerful 2

confident that most children can learn

willing to roll up one's sleeves and help besides just offering advice

willing to delve into how, when, why children learn

sincere, honest
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non-authoritarian, non-domineering 2 APPENDIX A - 14

able to listen

2. Own Personality (Best)

mature 2

nas found purpose 3nd meaning in life which is demonstrated in good set of values

good personality

appearance 3

ambitious

energetic, hard working 5

involved

aware, aware of classroom teacher's predicament 2
experienced, resourceful 2

healthy

positive approach to work and life 3
shows self awareness

sense of humor 4

good judgem=nt

uses good health habits

dedicated to field 3

dependable

conscientious

eager to learn

poised

3, Classroom- Ralated Abilities

Is concerned with the reality of the particular situation not remotely

related constructs or consepts
able to communicate
sensitive to child's needs and changing moods 2
skill in motivating pupils
clear thinking, doesn't become enmeshed in jargon
firm control of classroom situations
perceptive 7
intellectual, intelligent 7
insightful
can make adequate diagnosis, prescription, interpretation It
innovative, creative 8

able to integrate information into meaningful experiences
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3, Classroom Related Abilities (cont inued)

e,

able to work with parents L

aware of individual differences

good command of language

eclectic in approach

is able to diagnose learning problems

can plan program to m-et individual needs L
establishes goals for each child and strives to reach goals
organizes materials 2

establishes good working relationships with children
creates warm climate for learning

works toward good rlationships with the whole ~<taff
uses time wisely, chooses priorities

analytic

sound objectives

builds egos of others, supportive 2
1 L4, Knowledge of Material

up-to-date

knowledge of teeching techniques in areas of remediation

knowledge of subject matter and child development and classroom management

able to supply proper materials to deal effectively with learning needs of student
understands testing knstruments 2

knowledgeable 5

proper utilization of educational materials

able to use behavior modification effectively without losing humanness

able to program learning techniques
5. Preparation
well~ prepared 8

research of lesson plans

organized so that'approPFiate techniques are use 2
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CRITIC ASSESSMENT OF TEACHER-TRAITS
WORST

Classroom Personality (in relation to students)

considers oneself

pseudo interested in children/only tolerates children (&)
unable Lo really listen

rigid (7)

cold, indifferent, emotionally unresponsive L)
vindictive

insensitive, not empathetic (7)

impatient or nervous (3)

emotional-angry or sentimental (2)

unprofessional and vapid (3)

lack of discipline, lax (2)

no relationships (unable to relate to parents, teachers, students (5)

impatient, intolerant (4)
lethargic (2)

unfriendly

tactless harsh, critical (5)
uncooperative (3)
inconsistent (3)

nags

authoritarian
domineering

pesimistic

opinoinated

Own Personality

pretend dedication to field

only interested in pay (5)
defensive

easily threatened

maladjusted

immature

no goals for self or children
insecure, lacks self confidence (2)
shabby appearance (3)

no self control

lazy (does not work hard enough himself) (5)

sickly
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=y

WORST (cont'd)
Own Personality (cont.)

undependable (2)

temperamental

lacking enthusiasm for work

negative approach (4)

inconsistent (2)

complains

monopol izes conversation

lacks good judgment

dull personality

no sense of humor

unable to analyze particular learning situations
uses labels frequently but inappropriately
cannot describe behavior in terms of discretc behaviors

cannot interpret test scores in terms of what test really measures

{1l1. Classroom Related Abilities

inability to accept or try new methods

mediocre intellectually (2)

uses oniy gimmicks (2)

no relationship with students (2)

complete book learner and book teacher

doesn't understand how to diagnosis and prescribe
completely structured

uneducated (2)

unaware of humanistic needs of children

unable to see problems

inconsistent in contacts with others - pupils and co-workers
unable to adapt instruction to individual childrens! learning difficulties
iittle understanding of special child's needs

can't work with other adults in field (2)

inability to listen to children and see them as people

(;} grouping for convenience rather than for differences in children (2)
finds excuses for poor results
)
E TC does not instill hopw or confidence 172

BT can't work with parents
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WORST (cont.)

IV. Knowledge of Material

has vague idea of what learning disorders are

lack of knowledge of teaching field

dull lessons - lack of educational aids

doesn't keep with new trends (2)

insufficient knowledge of many reasons for children's problems
does not have or use appropriate techniques

cannot interpret tests and test results and relate to problems
does not know how to construct and use effective curriculum
does not use good teaching methods

belief in methods as opposed to personalized instruction
unrealistic faith in remediation as cure for learning problems

uninformed

. V. Preparation

! .
A Lack of preparation (5)
no planning
| never prepared
f disorganized (3)
é;
1
:
Ez
g
3
Y
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EDULE

CLASS

w

C

Monday 1- 2:30 Measurement and Evaluation
37-308-82
Dr. Mary Kooyumjian

Tuesday 1 - 3:00 Characteristics of Children with
Behavioral and Learning Disorders
97-301-81
Dr. Don McBride

Wednesday 1 - 2:30 Measurement and Evaluation
37-308-82

Dr. Mary Kooyumjian

Psychology of Exceptional Children
37-311-82

*'rs. Pamela Gillet

I
L9
[ 9]
jo]

2:30

Thursday 1 - 3:00 Psychology of Exceptional Children
37-311-82
Mrs. Pamela Gillet

ittty
i

Friday 1 - 3:30 Diagnosis and Remediation of
Learning Disabilities
38-401-82
Dr. Glenn Thompson

Saturday 9 - 12 N Methods and Materials for Children
with Learning and Behavioral Disorders

97-302-81
Mrs. Margaret Atchinsen

o 178
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CLASS DESCRIPTION

Monday 1:00 - 2:3C Kensington School

Overview of measurement methods.
of test comstruction and interpretation.
aptitude, achievement, and personality.
diagnostic testing.

Tuesday 1:00 - 3:00 Kensington School

Basic statistical concepts.
Individual and group tests of

Personality assessment and

Principles and problems in program evaluation.

Meagurement & Evaluation
37-308-82 (3 credits)
Dr. Kooyumjian

Principles

Characteristics of Children
with Behavioral and
Learning Disorders
97-301-81 (3 credits)

Dr. McBride

Psychological, neurological, behavioral, and academic characteristics;
implications of these characteristics for the self-contained classroom,

resource room, and itinerant teachers.

Wednesday 1:00 - 2:30 Kensington School

2:30 - 3:30

Measurement & Evaluation
37-308-82 (3 credits)
Dr. Kooyumjian

Psychology of Exceptional
Children
37-311-82
Mrs. Gillet

(3 eredits)

Tdentification of atypical children; problems in identification, differential
diagnosis and treatment of the mentally retarded, culturally disadvantaged,
intellectually gifted, emotionally handicapped, socially maladjusted, learning
disabled, physically handicapped, and communicationally handicapped;
implications for personality development and learning.

Thursday 1:00 - 3:00 Xensington School

Friday 1:00 - 3:30 Kensington School

Psychology of Exceptional Children
37-311-82
Mrs. Gillet

piagnosis & Remediation
Learning Disabilities
38-401-82 (3 credits)
Dr. Thompson

Suspected etiology of severe learning disabilities - medical, psychological,

neurological, sociological.

Instructional implication of various theoretical
frameworks for the problems of learning disability.

Special methods, materials.

and approaches for the teaching of children with learning disabilities in the
areas of reading, language, mathematics, writing, and non-verbal areas.
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Saturday 9:00 - 12 Noon Kensington School Methods & Materials for
Children with Learning &
Behavioral Disorders
97-302-81 (3 credits)
Mrs. Atchinson

The child with learning disabilities and the child with behavioral disorders
in school and society; their abilities and limitations; instructional
objectives; adapting curriculum and materials to fit their needs; materials
and methods of instruction; classroom management; types of educational plans;
evaluatcion procedures.

Monday - Friday 8:30 - 12 Noon

- Kensington School Practice teaching field of
Children with Learning Disabilities
and Bzhavioral Disorders

6 credits
Gillet
Griffith
Bander

Practice teaching combined with individual conferences and seminar discussions.
Bridging the theoretical aspects of learning disabilities and behavior disorders
with an understanding of their practical application within the class room:
field trips to varying settings concerned with these children, i.e., schools,
hospitals, social agencies.
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COLLEGE COURSE OUTLINES

Methods and Materials for Children with Learning and Behavioral Disorders
97-302-81 - Mrs. Margaret Atchison

T~ course will acquaint the student with a variasty of metheds and materials
suitable for remecAiation of learning disorders in the areas of reading, math,
spelling, writing, visual-perception and visual-motor, auditory reception and
expression, motor (gross and fine) activities, and behavior.

COURSE OUTLINE

Unit I Overview and Definitions

1. Faciors related to learning problems
2. The child with specific learning disabilities

i

Unit I Classroom Organization and Manzgement
1. Informal testing

2. Rating scales and evaluation

3. Physical environment

a. macerials
b. organization

4. FEmotional environment

a. the teacher-child relationship
b. behavior problems

5. The "special" classroom and the school
6. Behavior modification

Discussions in the following units of concentration will provide the student
with source of methods and materials which will be organized in a notebook
or file for future reference in teaching.

Unit III Diagnostic Tests and Remedial Activities (e.g., Frostig, ITPA)
Unit IV Reading Disorders

Unit V Spelling: Remediation

Unit VI Math

Unit VII Writing

Unit VIII Non-Verbal Behavior

Text: Learning Disabilities: Educational Principles & Practices.
Doris Johnson & Helmer Myklebust. (New York: Grume & Stratton, 1967)

i81
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DIAGNOSIS AND REMEDIATION OF LEARNING DISABILITIES
38-401-82 Dr. Glenn Thompson

This course is designed to provide practical information relating to the
following problems: )

1. What processes are esgsential to normal learning?

2. What are the characteristics of children with learning disabilirties
in terms of their performance in the classroom (identification)?

3. What kinds of behavieral data are necessary to the planning of
educational treatments (diagnosis)?

4., Theoretical frames of reference: how do they influence the content
of the diagnostic and remedial processes?

5. What are some of the psycho-educational instruments that are commonly
used in the process of ldentification and diagnosis?

6. What kinds of school programs have been designed for the handling of
children with learning disabilities?

7. How is the learning disabilities specialist used in each of the
programs described above?

8. How is the learning disabilities approach relevant to other areas of
special education?

9, What kind of relationship might obtain between learning disabilities
and behavior problems?

10. How might the following disorders be diagnosed and remediated?

a. aphasis’ d. dyslexia
b. problems in perception e. dyscalculia
c. memory impairment

11. In addition to attempting the remediation of learning disabilities,
what other important services might the learning disabilities specialist
render?

Text: Johnson & Myklebust. Learning Disabilities. (New York: Grune &
Stratton, 1967).
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PSYCHOLOGY OF EXCEPTIONAL CHILDREN
37-311 Pamela Gillet

COURSE OUTLINE:

I. Introduction to the Field of Exceptional Children
II. Physical Differences
A. Oral Handicaps
1. Defective Speech

B. Aural Handicaps
1. Defective Hearing
a. Deaf
b. Hard of hearing

C. Visually Handicapped
1. Blind
2., Partially Sighted

D. Physical Disabilities
1. Crippied Children
2. Special Health Problems

III. Intellectual Deviations

A. Gifted Children

B. Educable Mentally Retarded Children
C. Trainable Mentally Retarded Children
D. Educationally Retarded Children

Iv. Cultural Handicap
V. Neurological Handicaps
VI, Emotional and Social Adjustment

A. Emotional Disturbance
3. Social Maladjustment

VI1I. Multiply Handicapped

xceptional Children & Youth.
Prentice Hall, 1963).

Text: William Cruikshank. Education of E
(New Jersey:
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CHARACTERISTICS OF CHILDREN WITH BEHAVIOR AND LEARNING DISORDERS

97-301 Dr. Donald McBride

COURSE OUTLINE:
I. PURFPOSE

A. To identify the characteristics of children with behavior and
learning disorders.

B. To learn how to make use of the knowledge of these characteristics
in educating these children.

C. To gain an appreciation of the systems and methods in remediating
these disorders.

II. INVOLVEMENT
The students will engage in the following activities;
A. Present three oral reports:

a topic dealing with a learning disorder
a topic dealing with a behavior disorder
a
a

W b=

vignette taken from fiction dealing with
behavior disorder

B. Write one critical review per week hased on a journal article
in the areas of behavior and learning disorders.

C. Hand in two questions per week based on the material covered
in the class room.

Texts: Myers, Patricia & Hammill, Donald. Methods for Learning Disorders.
(New York: John Wiley & Sons, 1969).

Long, Nicholas, Morse, William, and Newman, Ruth. Conflict in the
Classroom. (Belmont, California: Wadsworth Publishing Company, 1969).
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MEASUREMENT AND EVALUATION
17-308 Dr. Mary Kooyumjian

COURSE OUTLINE

Overview of Measurement Methods
Historicai and Philosophical Orientation
Furposes of Measurement and Evaluation
Contemporary Issues and Problems

Basic Stuacistical Concepts

Principles of Test Construction and Interpretation
The Applicability of Statistfcal Concepts to Test Interpretation
Test Ethics and Standards
Validity and Reliability
Norms and Standard Scoreas
Sources of Information about Tests
Implications for Evaluation Pupil Performance

Individual and Group Tests
Tests of Academic Aptitude and 'General Abilicy"
Projective Tests
Scholastic and Aptitude Tests
Achievement Tests
Personality, Attitude, and Interest Inventories

Teacher-Made Tests and Grades
Teacher-Made Tests
The Essay Test
The Objective Test
Grades and Report Cards
Educational Diagnosis

A School Testing and Evaluation Program
Objectives
Selection of Tests
Prevalling practices in School-Wide Testing Programs

Texts: Karmel, Louis J. Measurement & Evaluation in the Schools.
(New York: Macmillan Co., 1970).
Flynn, John T. Fundamentals of Measurement & Evaluation: A Programmed Guide.
(New York: American Book Co., 1969). ' - )
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FIELD TRIPS

Northwest Suburban Council for Exceptional Chiidren

Spesker:

Doris Johnson, "Problems of Understanding Meaning

in Communication"

Illino}s”Council fggﬁEx;epticnalrchildren Convention

variety of speakers and work

Shore School & Training Center
2525 Church Street

Evanston, Il11l. 60201

UN 9-6610

Mrs. Helene Cohn

shops in various fields of Special Education

Pre-school through adult training in
sheltered workshop; vocational counseling,
psychological testing and diagnostic’
services: parent counseling, recreational
activities.

Charles Kead Mental Health Zone Center

4200 N. DOak Park Avenue
Chicago, Ill. 794-3600
Dept. of Mental Health

Cave School - Private School
2109 Sherman
Evanston, Ill.
Dr. Laura Rogan

GR 5-6646

Grove School

409 01d Mill Road

Lake Forest, Il1l. 60045
Mre. Matson 234-5540

Day school program; ocut patient clinic;
child development center; school consulta=
tion as a crisis intervention; individual,
family, and joint therapy.

Day school educational programming for
children ages 6 to 12, parent counseling,
psychological testing.

Educational treatment center for the
exceptional child (3 - young adult)

Summit School for Learning Disabilities

417 W. Main St.

W. Dundee, Ill. 60118
Mrs. Ruth Tofanelli 428-6451
Tikvah Schools

3635 W. Devon Ave.

Chicago, Iil. DE7--6700, Ext. 206

Instructional Materials Center,
Region 1

Office of Supt. of Publiec Imstr.
Grand & Mznnhein

Northlake, Il1l.

One-to-one tutoring program during the
morning. During the afternoons, students
return to thelr regular classes in public
schools.

Nongraded, non-secta>ian school for children
who are perceptually handicapped. Classes
of 6 children/teachers and aides. Religious
training in each faith, mandatory parent
counseling with psychiatric soclal workers
and other staff members.

Rescurce ceanter for educational instructional
materials, audio-visual equipment, and
professional literature.
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Nosthwest Educational Sooperative

EPDA TEACHER TRAINING PROGRAM

Date: November 16, 1970

MEMO TO: Directors of Special Education, Directors of Personnel,
and Others Interested

FEOM: Pamela Gillet, Director, Northwest Educational Cooperative
Teacher Training Program
RE: Teacher Placement for Mid-Year

The Northwest Educational Cooperative Teacher Training Program has twenty-
four interns who are involved in obtaining the necessary preparation for
teaching in the field of education for children with learning disorders
and/or behavioral disorders.

During their training program (September 8th - January 15th, 1971) they have
partaken in various clinical experiences in achools which are part of the
Northwest Educational Cooperative Consortium of School Districts. Some of

the experiences have been in resource and self-contained rooms for children
with learning disabilities, in self-contained classes for emotionally disturbed
children, in self-contained classes for the socially maladjusted, in diagnostic
classes, and in developmental first and second grades. These experiences were
held in the mornings. Im the afternoons, the interns were involved in college
class work - Measurement and Evalvation, Characteristics of Children with
Learning and Behavioral Disorders, Diagnosis and Remediation of Learning
Disabilities, Psychology of Exceptional Children, and Methods and Materials

for Children with Learning and Behavioral Disorders.

As indicated above, the first half of the training program terminates on Jan—
uvary 15th, 1971. At this time, we are hoping there will be vacancies or new
class openings in these various special education fields and also in the primary
grades, as we feel these interns, due to their training, could be of valuable
help to the child who is having learning a..d/or behavioral problems in the early
grades.

During the second semester, when the interns are placed as teachers in various
positions, the Northwest Educational Cooperative Teacher Training staff will be
available to make visits to these respective classes. In this way, we hope to
of fer the service of instructional supervision to the interns, thereby aiding
the school districts in consultation efforts for these new teachers. The second
half of the training program also offers in-service meetings approximately twice
a month. These will involve presentations by guest speakers in the respective
fields and demonstrations of new teaching aids and materials. These will be
held during the week, after school hours. We would be most happy to invite any
of your other interested staff members to these sessions. A calendar of such

o 201 South Evanston, Avrlington Heights, Illinois 80004 Phone: 253-3330
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sacher Placement for Mid-Year
ige two

etings will be made available.

len you know of such openings, and would want to consider our interns, T
yuld be vecy happy to supply you with the interns' names, addresses, phone
imbers, and background data so that you could study the information and
‘range interviews with these prospective candidates.

u may either call me at 253-3330, or fill out the form enclosed to signify
\at you are interested in some of our interns The form should be mailed
» me at the address designated on this memo.

Sincerely yours,
FTE 450 ;
’3égifﬂ&ﬁnﬁ}é ‘%{*341};3

Pamela Gillet, Director
Northwest Educational Cooperative
Teacher Training Program

1838
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NORTHWEST EDUCATIONAL COOPERATIVE
TEACHER TRAINING PROGRAM

Pamela Gillet, Director

Name of Person Selecting Candidates ___ . o .

School Diastrict

Type of Opening: 1. __ —

Information about interns desirad:

Other Comments:
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No>thwest Educational Cooperative

- EPDA TEACHER TRAINING PROGRAM

Date: Wovember 25, 1970

MEMO TO: Directors of Special Education,
Directors of Personnel,
Other Interested Persons
FROM: Pamela Gillet, Directo:
NEC Teacher Training Program
RE; WMID TERM PLACEMENT OF INTERNS

We have had responses to our original letter pertaining to hiring these
twenty-four interns for learming disability, socially maladjusted, and
regular primary classes for the second semester of the present school year.

During these intiial contacts, some of the questions that were raised
dealt with reimbursement and certification requirements.

Enclosed, you will find a reply from the State Certification Board per-
taining to these areas.

' Again, my office will be pleased to supply you with information pertaining
to individual interns and answer any other questions you might have.

I would also like to add that we are extremely interested in primary grade
placement for our people as well as special education classes.

The official training pericd ends January 15th, but if a placement is needed

to to be filled before this date, special arrangements can be made through
my office.

201 South Evanston, Arlington Heighte, Illinois 60004 Phone: 253-3330
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Nerthwest Edueational Cooperative

EPD. TEACHER TRAINING PROGRAM
Date: Japuary 19, 1971

MEMO TO: Directors of Personnel,
Directors of Special Zervices

FROM: Pam Gillet

RE: HNorthwest Educational Cooperative Teacher Training
Program’s Intern Placement

The twenty-four interns cof t.e Northwest Educational Cooperative Teacher
Trairing Program are entering the second phase of the program for placement
as teachers in regular primary grades or in special education classrooms.

As of January 15th, fourteen of them have accepted teaching positions; a few
possibilities to be determined shortly.

As teaching positions become available during tne spring semester or next fall,
it is hoped that consideration will be given to the other ten. We will be glad
to faclilitate this matter in any way we can. In the meantime, an aide placement
plan has been devised. Services of these aides are available for $65.00 per
week. Plans are to offer the people involved in the aide program a stipend of
$25,00 per week through the EPDA funds of our progtam. This has been confirmed
by the state office. The remaining money, to be paild by the individual school
districts.

If these qualified people are placed with a certified teacher, reimbursement
for the aide can be claimed by the school district. A letter is forthcoming
f >m the state office of gspecial education verifyi g this point.

It is hoped that as regular grade positions or special education placements
become available, these aides could be moved into these positions since these
people are all qualified, and by April, will all be fully reimburseable as
special education teachers in the Maladjusted areas A and B.

Preference for aide placement will be given to districts who will have openings
in September for possibla employment of these people.

Since the people have nad specialized training, they are looking forward to aide
positions where they will directly be working with children to help in remediating
rheir problems.

We should like to begin this aide program during the first part of February.
Information concerning the people available for these positions and arrangements
for placing them can be made through the teacher training office. The number is
253-3330.

Again, thank you for your help and consideration in this matter.
o 201 South Evanston, Arlington Heighte, Illinois 60004 Fhonme: 253-3330
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EDUCATIONATL

CoOOFP

TZACHER TRAINING FROGRAM

2nd SEMESTER PLACEMENT

Pamela Gillet, Director

ERATIVE

The changes in type of placement for the interns which occurred between the
first and second semesters were as follows:

=}

lst Semester

1st 8 weeks

Learning Disabilities
Pre—-Primary
Self Contained

Diagnostic
Primary
Self Contained

Developmental
1st Grade
Self Comtained

Learning Disabilities
High School
Resource Room

Learning Disabilities
Elementary
Itinerant

Learning Disabilities
Junior High
Resource Room

.earning Disabilities
Primary
Resource Room

Learning Disabilities
Elementary
Resource Room

Learning Disabilities
Elementary
Resnurce Room

Emotionally Disturbed
Intermediate
Self Contained

Learning Disabilities
Intermediate
Resource Room

2nd Semester

Emotionally Disturbed
Primary
Self Contained

Learning Disabilities
Intermediate
Self Contained

5th Grade

Learning Disabilities
Socialiy Maladjusted
Intermediate
Resource Room

3rd Grade

Learning Disabilities
Junior High
Itinerant Room

Learning Disabilities
Intermediate
Rescurce Room

Learning Disabilities
Junior High

Resource Room
Learning Disabilities
Intermediate

Self Contained

Learning Disabilities
Junior High
Itinerant Room



=

P’

lst Semester

Developmental
1st Grade
Self Contained

Learning Disabilities
Junior HLigh
Resource Room

Developmental
2nd Grade
Self Contained

Learning Disabilities
Elementary
Itinerant

Learning Disabilities
Primary
Resource Room

1st Grade
Self Contained

Learning Disabilities
Intermediate
Self Contained

Learning Disabilities
Elementary
Resource Room

Learning Disebilities
Elementary
Reasource Room

Learning Disabilities
Primary
Resource Foom

Soclally Maladjusted
Primary
Self Contailned

Learning Disabilities
Elementary
Resource Room

Emotionally Disturbed
Elementary
Self Contained

Learning Disabilities
Primary
Resource Room

APPENDIX A - 41
Znd 8 weeks

Learning Disabilities
High School
Resource Room

2nd Semester

1st Grade

Learning Disabilities
Intermediate
Self Contained

5th Grade

ist Grade

Learning Disabilities
Junior High
Self Contained

4th Grade

Learning Disabilities
Soclially Maladjusted
Intermediate
Resource Room

Socially Maladjusted
6th Grade
Self Contained

Emotionally Disturbed
Learning Disabilities
2 - 8 Grade

Homebound

Developmental
lst Grade

-Learning Digabilities

K - 5 Grade
Regource Room

Socially Maladjusted
4th Grade
Self Contained

Tutorial
Homebound

1l - 8 Grade
Resource Room

Developmenital

lst Grade
Self Contained
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NODRTHWEST EDUCATIONAL COOPERATTIVE
TEACHER TRAINING PROGRAM

Placement by District

Pamela Gillet, Director

District Number Placement
% Mental Health Zone Ceuter 1 Emotionally Disturbed
#15 1 Learning Disabilities
#59 2 5th Grade
1 Learning Disabilities
1 lst Grade
* #83 Z Learning Disabilities
Socailly Maladjusted
#57 1 Learning Disabilities
#23 1 Learning Disabilities
1 1st Grade
#54 1 3rd Grade
2 Learning Disabilities
1 4th Grade
* {168 1 Learning Disabilitles
* Lake County Special Education Asscciation 1 Learning Disabilities
#21 2 Socially Maladjusted
2 Developmental
lst Grade
#25 1 Learning Disabilities
Emotionally Disturbed
1 Learning Disabilities
Parochial School System 1 Learning Disabilities
Emotionally Disturbed
TOTALS: Dist. #15 -1 * State of Illinois - 1
#59 - 4 *  #83 -2
#57 -1 * {68 -1
#23 - 2 % Lake County -1
#54 - 4 % Qutside NEC Consortiium 5
#21 -~ 4
#25 =2

NEC Public Scheools - 1

Parochial Schorlas -~ __

within NEC Consortium '19 197
i

= o




NORTHWEST

January 25, 1971
4:15 - Monday

February 5, 1971
4:15 = Monday

February 22, 1971
4:15 - Monday

March .'i';, 1971
4:15 - Monday

March 8, 1971
4:15 - Monday

March 18, 19, 20, 1971
Thursday, Friday &
Saturday

March 22, 1971
4:15 - Monday

April 5, 1971
4:15 - Monday

April 19, 1971
4:15 - Monday

May 3. 1971
4:15 - Monday

May 14, 15, 1971
Friday & Saturday

May 17, 1971
4:15 - Monday

Q
Eﬂ%l(;uay 19, 1971

6:30 - Wednesday

EDUCATIONATL

APPENDIX A - 43

TEACHER TRAINING PROGRAM
Pamela Gillet, Director

IN SERVICE TRAINING

Seminar - Group Work - Discussiocn of
Intern Assignments

Languags Master Demonstration

Mrs. Nancy Carlson

"Practical Approaches to the Solving of Reading Froblems"
Dr. Janet Lerner, Northwestern University

"Wiiat is a Neurological?"
I'r. Herbert Grossman, Director, Illinois Pecdiatric Institute

"The ITPA - Its Usage and Educational Implications"

Mrs. Nancy Hanck & Mrs. Ruth Johnson
Diagnosticians - District {#54

ATLD Convention

Classroom Problem Solving Seminar
Diana Bander & Jean Griffith, Team Leaders

"Developing Humor in the Learning Disabled Child"
Dr. Patrick Ashlock, Director Ashlock Learning Center,
Northeastern Illinois Statz College

"Behavior Modification and a Practical Approach to
Handling Emotional Problems in the Classroom"

Mr. Thomas Atchison, Special Educator, Leyden Township
Special Education District

Remedial Math Seminar
Mr. Carl Seltzer, Math Consultant, District #54

Summit School Workshop
"Drug Therapy"
Dr. Gross, Neuropsychlatrist

"The Exceptional Child, Person and Problem'
Dr. Johanna Tabin, Child Psychologist
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NORTHWEST EDUCATIONAL COOPERATIVE

TEACHER TRAINING PROGRIL/
Pameal Gillet, Diractor

Reprint Bibliography

Ayres, A. Jean, O0.T.R. TACTILE FUNCTiIONS, THEIR RELATION TO BYPERACTIVE AND
PERCEPTUAL MOTOR BEBAVIOR. The American Journal of Occupational
Therapy, Vol. XVII., No. 1.

Barsch, Ray H., COUNSELING THE PARENT OF THE BRAIN-DAMAGED CHILD. Journal

of Rehabilitation, Vol. XX4VIII, No. 3, May-June, 1961.

Bateman, Barbara, LEARNING DISABILITIES - YESTERDAY, TODAY, AND TOMORROW' .
Reprinted from "EKCEPCLQHEL Children'', December 1964.

Bettman, Jerome W. Jr., Earl L. Stern, Leon J. Whitgell aud Helen F. Gofman,
CER@BRAL,DQMINANCE IN DEYELQPMENTAL DYSLEXIA. Archives of
Ophthalmology, December, 1967, Vol. 78.

Blinatrub, Nini, THE PERCEPTUALLY HANDICAPPED ADOLESCENT. Chicago: Association
for Children with Learning Disabilities PH CHILD. Box 4451, Chicago.

Blumberg, Harris M., THE ASSOCIATIVE-LEARNING AND MEMORY-SPAN ABILITIES OF
BRAIN-TNJURED YOUNGSTERS. Academic Therapy Quarterly, III, Surmmer, 1968.

Brvant, N. Dale, CHARACTERISTICS OF DYSLEXIA AND THEIR REMEDIAL IMPLICATION.
Reprinted from "Exceptional Caildren, December 1964.

Calvert, Donald R., Mary Ann Ceriotti, & Suzann M. Geile, A PROGRAM FOR APHASIC
CHILDREN. Washington, D.C.: Volta Bureau, 1966.

Carlson, Paul V., and Morton K. Greenspoon, THE USES AND ABUSES CF VISUAL
TRAINING FOR CHILDREN WITH PERCEPTUAL-MOTOR LEARNING PROBLEMS.
American Journal of Optometry and Archives of American Academy of
Optometry, Vol. 45, No. 3, March, 1968.

Cermak, Carml, Jeanne McCarthy, and Sandra Taenzer, APPLICATION OF CURRENT
THEORIES IN EARLY DIAGNOSTIC ENDEAVORS - A PATTERN FOR DIAGNOSIS.

Clements, Sam and John Peters, MINIMAL BRAIN DYSFUNCTIONS IN THE SCHOOL AGE CHILD.

Reprinted from the Archives of General Psychiatry, March, 1962, Vol. 6.

Clemmens, Raymond L., M.D. OBSCURE CAUSES OF SCHOOL FAILURE - A PEDIATRIC
VIEVFOINT. Paper presented at 42nd International Conference of the
Council for Ex~aptional Children, Chicago, I11., April 1964,

Clemmens, Raymond L., M.D. NOMINAL ERAIN DAMAGE IN CHILDREN - AN INTERDISCIPLINARY
PROBLEM, MEPICAL PARAMEDICAL, AND EDUCATIQNAL. Reprinted from
"Children“, Vol. 8, No. 5, September, 1961.

Coe, Marilyn R. NH CEILD: FROM ONE PARENT TO ANOTHER. C.A.N.H.C. reports. Pub. by
California Association for Neurologically Handicapped Children, L.A.,
Ca"ﬁgrnia, Box 604.

193



iy,

APPENDIX A - 45

Cohn, Robert, THE NEUROLOGICAL STUDY OF CHILDREN WITH LEARNING DISABILITIES.
Reprinted from "Exceptional Children', December, 1964,

Davis, Joanna and Ruth Edgington, CLASSROOM TEACHING SUGGESTIONS FOR LANGUAGE
LEARNING PROBLEMS. Reprinted from Academic Therapy Quarterly,
Fall, 1959.

Gallagher, J. Roswell, M.D., CAN'TﬁSPELL}VCAN'T READ. Pomfret, Counn.: The
Orton Society Reprint Series.

Craham, Earl C., Librarian and Marjorie M. Mullen, Ass't Librarian, BRAIN
INJURY AND LEARNING DISORDERS IN CHILDREN. Chicago: The National

Easter Seal Society for Crippled Children and Adults.

Hardy, William G., ON LANGUAGE. DISORDERS IN YOUNG CHILDREN: A REORGANIZATION
OF THINKING. Reprinted from the Journal of Speech and Hearing
Disorders, February 1965, Vol. 30, No. 1.

Herman, Anita, A CASE OF SEVERE AUDITORY CHANNEL DEFICIT WITH POSSIBLE CNS
DYSFUNCTION AND KNOWN EARLY LANGUAGE DEPRIVATION.

Hewett, Frank, A HIERARCHY OF EDUCATIONAL TASKS FOR CHILDREN WITH LEARNING
DISORDERS. Reprinted from ''Exceptional Children", December, 1964.

Kephart, Newell C., PERCEPTUAL-MOTOR ASPECTS OF LEARNING DISABILITIES.

Reprinted from "Exceptional Children' , December, 1964.

Kirk, Winifred, A TENTATIVE SCREENING PROCEDURE FOR SELECTING BRIGHT AND SLOW

CHILDREN IN KINDERGARTEN. Reprinted from "Exceptional Children",
December, 1966.

Kroanick, Doreen, RELATLONSHIPS BETWEEN PROFESSIONALS AND FAMILIES OF CHILDREN
WITH MINIMAL BRAIN DYSFUNCTION A PARENT 5 VIEWPDINT. Academic
Therapy Quarterly III, Winter 1967 68.

MeCarthy, Jeanne, LEARNING DISABILITIES: WHERE HAVE WE BEEN? WHERE ARE WE GOING?
Reprinted from Seminars in Psychiatry, Vol. 1, No. 3, August, 1959.

McCarthy, Jeane, PSYCHOEDUCATIONAL DIAGNOSIS - A DERIVATE OF CLASSROOM BEHAVIOR.

McDonald, Eugene T., D.Ed. UEDERSTANDING PARENTS' FEELINGS The National
Easter Seal Society for Crippled Children and Adults, Chicago, Ill.

MeGinnis, Mildred A., Frank R. Kleffner and Robert Goldstein. TEACHING APHASIC
CHILDREN. Washington, D.C.: The Volta Bureau.

Mann, Lester, ARE WE FRACTIONATING TOO MUCH? Reprinted from Academic Therapy
Quarterly, Winter, 1969-70.

Monroe, Marion, THE READING INDEX. Reprinted from "Children Who Cannot Read".

Monsees, Edna K., APHASIA IN CHILDREN - DIAGNOSIS AND EDUCATION. Washingtonm, D.C.:
The Volta Bureau.

200



APPENDIX A - 46

Myklebust, Helmer R. Ed.D.,TRAINING APHASIC CHILDREN, SUGGESTIONS FOR PARENTS
AND TEACHERS. Washington, D.C.: The Volta Bureau.

Nall, Angie, WHAT IS ”STRUCTURED”° Toronto, Ontario: Asscciation for
Children with Learning Disabilities.

Painter, Genevieve, Ed.D. REMEDIATION OF MALADAPTIVE BEHAVIOR AND PSYCHO-
LINGUISTIC DEFICITS IN A GROUP SENSQRY*MOTOR ACTIVITY PROGRAM
Academic Therapy Quarterly, ITI, Summer, 1968.

Paraskevopoulos, John and Jeanne McCarthy, BEHAVIOR PATTERNS OF CHILDREN WITH
SPECIAL LEARNING DISABILITIES. Reprinted from Psychology In The
Schools, Vol. VII, No. 1, January, 1969.

Rabinoviatch, Ralph, M.D., READING AND LEARNING DISABILITIES. Reprinted from
Handbook Of P%ychiatry, 1959.

Sortini, Adam J., REHABILI?ATIQN OF EﬁAINsDAMAGEDfCHILQREN, Washington, D.C.:
The Volta Bureau.

Sortini, Adam J., HEARING EVALUATION OF BRAIN-DAYAGED CHILDREN. Washington, D.C.:
The Velta Bureau. )

Tarnopol, Lester, Sc.D., TESTING THE EDUCATIONALLY HANDICAPPED CHILD. Academic
Quarterly, III, Winter, 1967-68.

Tomkins, Calvin, CHILDREN'S NEUROLOGICAL DEVELOPMENT PROGRAM, A REPORTER AT LARGE,
THE LAST SKILL ACQUIBED. The New Yorker, September, 1963.

U.S. Department of Health, Education, and Welfare. LEARNING DISABILITIES DUE TO
MINIMAL BRAIN DYSFUNCTION. Public Health Service: National Institutes
of Health.

Wagner, Lee, BEHAVIOR MODIFICATION IN THE CLASSROOM.

Welton, Shirley, OEFENING SCHOOL DOORS_TO THE BRAIN-DAMAGED. New York, N.Y.:
Parents' Magazine Enterprises, Inc.

Werry, John 5. and Janet P. Wnllershaim, BEHAVIOR THERAPY WITH CHILDREN - A
BROAD OVERVIEW. Reprinted from Journal of The American Academy Of
Child Psychiatry, Vol. VI, April, 1967, No. 2.

201



APPENDIX A - 47
NORTHWEST EDUCATIONAL COOPERATIVE
TEACHER TRAINING PROGRAM
PROFESSIONAL LIBRARY MATERIALS

BOOKS |
Pamela Gillet, Director

(gubsefigtian) A Quarterly Vol, VI, (Educaters
idge, Mass, 02138, #1, Fall 1970).

Academic Thefg y Publications
~  Publishing Service, Cambr

Academic Therapy Quarterly. For the Classroom: Ideas for Teaching Inefficient
Learners, Reprints A, B, C, E. (California: Academic Therapy Publication,

1967).

Adler, Sol, The Non Verbal Child, (Springfield: Charles Thomas, 1964).

Agranowitz, Aleen & Milfred R. McKeown, hasia Handbe... - for Adults and
Children, (Chas, C. Thomas - Bannerstone House, Springfield, Ill., 1964) .

Allinsmith, Wesley & Judy ¥, Rosenblith., The Causes of Behavior. (Allyn & Bacon,
In¢, Rockleigh, N,Y, 07647, 1966),

Arbuckle, Wanda R,, Eleanor Hill Ball & George L. Cornwell, Learning to MOVE
and MOVING to Learn {Charles E, Merrill Pub, Co., Columbus, Ohio, 1969).

Arena, Johr, Building Spelling Skills in Dyslexia Children, (California:
Academic Therapy Publication, 1968).

Arens, John I. (ed) Teaching Edacationally Handicapped Children. (California:
Academic Therapy Publications). — —

Arena, John I, (ed)  Teachin Through Sensory-Motor Experiences (Academic

Therapy Publications, San Rafael, Calif,, 901, 1969;.

Ashlock, Patrick Educational Therapy in th@ﬂElementgrf School. (Springfield:
Charles Thomas, 1966). ' ' — -

Association for Children with Learning Digabilities, :
1969 Selected Papers ~-_Frogress in Parent Informationm, Professional Growth,
and Policy o ] ) -
Successful Programmin
Management of the Child with Learning Disgabilities
Internatiopal Approach to Leernin Disabilities of
Children & Youth, ' o ' B

1968 Selected Papers -
1967 Selected Papers -
1966 Selected Papers -

Bangs, Tina E. Language & Learning Disorders of the Pre-Academic Child. Mevédith
Corp., % Allegheny Pistribution Center, Wilkes Barre, Pa., 5, 1968)/

gnition (Technloue feacherx
Special Child Publications, Ine.,

- TI.



APPENDIX A - 48

Barach, Ray H. The Parent Teacherx Partnership. (Arlington, Virginia: Council
for Exceptional Children, 19697 .

Bender, Lauretta, M,A, _A visual Motor Gestalt Test and Itg_glin;eal Use,
(Research Monographs, Ro. 3). (The American Orthnphyehiatr{c Assoc., HN.Y,
1938). - B - ) :

Benyon, Sheila Donn, In;eaaive,?ragrammin for Slow Learnere. (Charles E.
Merrill Pub, Co,, Columbus, Ohio, 1968). ) ) ) )

Pereiter, Carl & Siegfried Engelmann, Teachin pisadvantaged Children in Pre-
School. (Prentice Hail, Inc., Englewood Cliffs, N.H., 1966).

Berkeo Frances, Martin Perko & Stephanie Thompson. Management of Brain Damaged

Children, (Springfield, I11: Charles Thomas, 1970).

Bower, E11 M., Earl Identification of Emotionally Handicaypped Children in

school, (Chas C. Thomas - Bannerstone House, springfield, T11,, 1960-1969).

Burks, Harold F. Organic 3:ain,Dyﬂfunct;on.

{Celifornia: Arden Press, 1968). —

Buros, Oscar K. (ed)  The Sixth Mental Measuremen (Gryphone Press,

New Jersey, 1965).

'Bush. Wilma Jo & Marion T. Gilea, Aids to Es'chq;inguisticrTeaching{ {Charles

E. Merrill Pub, Co., Columbue, Ohio, 1969).

Chaney, Clara M. & Newell C, Kephart. otoric Aids to Perce tual Trainin
(Charles E, Merrill Put, Co., Columbus, Ohio, 1968).

Clark, Donald & Gerald S. Lesser, tq;bgnce,an@isghaol Learning

(Chicago, SRA, 1965).

motional Dis

Clements, Sam D, Minimal Qypiﬁwr,sf@nggionﬁin Children, U.S5,Dept. of Health,
Education & Welfare, Washington, D.C. 20402, 1966).

Clements, Sam D. & Laura E. Lehtinen & Jean E. Lukens, Children with Minimal
Bfeinilnju:%! (Nztional Soclety for Crippled Children & Adults, Inc.,
Chicago, lllinois, ¢0612, 1359).

Council for Exeeptional Children, Teacher Educetion Directory.
Selected Convention Papere - 1964,
Selected Convention Papsra - 1965,
Selected Convention Papers - 1968, (Arlington, Virginia: CRC, 1970).

’ 203




APPENDIX A - 45

Cratty, Bryant, Learning & P%gyingAéctiv@ty Cards, (New York: Educational
Activities, Inc.). )

ey »mental Sequences of Perceptual-Motor Tasks, {(New

Cratty, Bryant J.  _Developme . 1
York: Educational Aectivities Inc., 1967).

Cratty, Bryant,  Perce tual-Motor Behavior & Educational Processes. (Spring-
field, I11,, Charles Thomas, 1969).

Crukkshank, Wm. M., Trances A, Bentzen & Frederick H, Ratzeburg & Mirian T.
Tannhauser, _A Teaching Method for Brain-Injured and Hyperactive Children.
(Syracuse Univ., Press, “yracuse, N.Y.). :

Cruickshank, Wm, M. (ed)  The Teacher pf-E;ain—Inju;gd,ghildren; (Syracuse
Univ. Press, Syracuse, N.Y,, Aug. 1966). ] -

Delacato, Carl H. (ed) Heu;olg ical Or anf{zation and Readin {(Charles C.
Thomas, Bannerstone House, Springficida. Ill., 1966 & 1967).¢

tment of Speech and Rcading Problems

Delacato, Carl (ed) The Dia nosis and Trea
(Chas. C. Thomas - Bannerstone House, -

Springfield, T11, 1963).

204




APPENDIX A - 50

Dillon, Edward J., & Carroll W, Biggs & Earl J, Heath, Comprehensive Pro-
gramming for Succeas in Learning, (Charles E. Merrill Publishing Ceo.,
Columbus, Ohio, 1970),

Dorwood., Barbara, Teaching Aids and Toys fg:!Handica;jed Children, (Arlington,

Va.: Council for Exceptional Children, 1960C).

Ebersole, Haryl:u & Hewell C, Kephart, §Steps to Achievement £
(Charles E, Merrill Pub. Co., Columbus, Ohio, 1968),

Edgington, Ruth & Sam D, Clemente, Indexed Bibliegraphy ou the Educational

Management of Children with Learning Disabilities (Hiniﬁal Bfain stfhncclan)

(Argus Communications, C icago,',

Educational Service, Inc,: P,0. Box 219, Stavensville, Mich., 49127,
Hall, Nanecy. RESCUE - Remedial Reading Techniques
Hutson, Natalie.- STAGE - Creative Dramatics
Platts, Mary. CREATE - Art
Platts, Mary, SPICE - Language Artes
Platts, Mary., PLUS - Arithmetic
Platts, Mary, ANCHOR - ¥ocabulary Earichment
Roy, Mary, PROBE - Science ’
Roy, Mary, SPARK - Social Studies
Roy, Mary., ACTION - Physicsl Activities

Early, George H. pPerceptual Training in the Curriculum. (Chas, E. Merrill
Pub, Co., Columbus, Ohio, 1969), .

Faas, Larry A. The Emotionally Disturbed Child,
1970). o

(Springfisld: Charles Thomas,

Flower, Richard M. (ed) & Helen F, Gofman * Lucle I. Lawson.
(A Multidisciplinary Sumposium)., (F.A.Davis Co., Philadelphia, Pa., 1965)

Frierson, Edward & Walter Barbe, Educating Children with Learning Disabilities.
(New York: Appleton-Century-Crofts, 1967).

Frostig, Marianne & David Horne, The Froatig Program _for the Development of
Yisual Perception, (TEAGHEESWGUZDE). (Follett Educational Corp,, 1964).

Getman, G.N. & Elmer R, Kane, Marvin R. Halgren & Gordon W, McKee. Developing
Learning Readiness (TEACHERS MANUAL)., (McGraw-Hill Book Co., Manchester,
Mo., 63011, 1986),

Goldstein, Kurt, Language and Language Disturbances. (Grune & Stratton, Inc.,
New York, N.Y,, 10017, 1948).

Hanvik, Leo & Harold Hanson. _The Child with a Possible Organix Brain Disorder,
(Hinnesota. Washburn Memorial Ciinic),

{Chicago, SKA, 1970).
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Haring, Norris G. & E. Lakin Phillips, Educatiggﬁﬁmotionally Disturbed Children.
(McGraw-Hill Book Co., Inc., New York, i962).

Haywood, H. Carl. rain Dama erinischpal,A e Children. (Council for Exceptional
Children; Arlington, Virginia, 1968).

Hebb, D.,O0. Or anization of peh;vior. (8otn Wiley & Sons, inc,, Somerset,
N.J, 08873, 1949).

Heddens, James, Today's Mathematics. (Chicago, SRA, 1964),

1, Learning Disorders Vol 2,

Kellmuth, Jerome (ed) Learning Disoxders Vol, 1 a ; ! 7
i Publications, Inc., Seattle,

Learning Disordezrs Vol. 3. _(Special Child
Washington, 1965, 1966 and 1568) .

Studies Vol, 1__(Brunner/Mazel, Inc., N.Y., 10003,

Hellmuth, Jerome (ed) Cognitive

1970).

Hewett, Frank M, _The Emationallygpig;urbed Child in th27C1aBs;oQ?,,(U;B.Dépt.
Health, Education & Welfare, 1968).

Holt, John How Children Fail. (?1t§an ?ﬁb. Corp., E. Rutherford, N.J., 07073,
1964) . i

Holt, John, How Children Learn (Pitman Pub, Corp., E. Rutherford, N.J.,
07073, 1967).

 {smail, A.H, and J,J., Gruber., Motor Aptitude and Intellectusml Performance

Integrated Development, (Chas, E, Merrill Books, Inc., Columbus, Ohio,
1987).

Johnson, Orville & Harriett D, Blank. Exce tional Ghildfenrigsearch Review
(Ariington, Virginia: Council forExceptional Children, 1968). -

Kaluger, George & Clifford J. Koleon. Reading snd Learnin Disabilit (Chaa.
E. Merrill Pub,, Co,, Columbus, Ohio, 1969).
Karnes, Merle, Helping Young Children Devel Language Skills. (Arlington,

Va,: Council for Exceptional Children, 1970).

Kephart, Newell C. The Slow Learmer in the Classroom. (Chas. E. Merrill Pub.
Co., Columbus, Chio, 1960).

Children.

Xirk, Samuel and Bluma Weiner. ehavioral Research on Exceptional
(Arlington, Virginia, Council for Exceptional Children, 1963).

Kirk, Samuel A, The Diagnosis & Remediation of Ps :hal;n;u;q;ic79iagbili§;ear
Children, Uaniv. of 111., 1969).

(Institute for Research on Exceptional

Kirk, Samuel A, _Examiner's Manuel, (Inatitute for Research on Exceptional
Children, Univ, of Il1,, 1968).
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Kirk, Winifred D. & lamea J, McCerthy. 1Illipois Test of Psyﬁho}ingguis;ic A

Abilities. (Board of Trustees

Knoblock, Peter (ed) Edueational Pro rammlr:

of Univ. of Illinois).

for Emotionally DistufbedﬁChild:en

THE _DECADE_ AHEAD, (Syfacuse Univ, Press, Syracuse, N, Y., 1964) .

Knoblock, Peter & John L. Johnson.
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; Disturbed Children

The Teaching-Learning Process in 1 Educating
(Divisien of Special Education & Reha-

bilitation, Syracuse Univ. Press, 1967).

Knowlton, Dorothy (ed) dggggjg;_b_;ign__(Eraceedinga of Second Convention
of May, 1967 - Texas Association for Children with Leacning Disabilities).

Knowlton, Dorothy (ed) ldeas for Action (Proceedings of Third Convention

of 1968 - Texasa Assoc, for Chi

Kough, Jack & Robert F. DeHaam.
& High School), and Identif in
& ﬂ;g;ischaol) (Fhicggg: "SRA

Kratoville, Betty Lou Listen, My Children and You Shall Hear,

Therapy Publications, San Rafa

Kronick, Doreen (ed) Learnin Disabilities.

: Children yith;Special Needs {?lementag17

1dren with Learning Disabilities).

’ 1967)

(Academic

el, Calif,, 1968) .

Its Implications To A Respongible

Soclety. (Developmental Learning Materials, Chicago, I1l1,, 60657, 1969).

Kugelmass, I. Newton. ‘The Autistic Child,

1970);

(Springfield: Charles C. Thomas,

Laws, Harold. Parental Attitudes T@ya:d Ex;eptiogg; Children, (Bpringfield:

Charles Thomaa, 1970).

1 Organization. (Springfield: Charles

Le Winn, Edward, Human Neurological

Thomas, 1969).

McCarthy & McCarthy. Learning Disabilities. (Allyn & Bacon, Inc,, Rockleigh,

N.J., 07647, 1969).

McGinnis, Mildred A. hasic Child
Deaf, Inc., Waahingtun, D.C.,

McLeod, Pierce The Undevelo ed Le

Mahler, Don - Intreduction to "Ptq
Emphasis "Hlnimil Cerebral

ren (Alexander Graham Bell Assoc. for the
Sept. 1963).

arner. (Springfield: Charles Thomas, 1968).

rams for Educaticnally Handicapped Pu ile'

function" (Education & Information "Committee

Calif. Assoc, for Nautnlagignlly “Handicapped Children, Sacremanto, Calif.,

1966).

Martin, Charles L. (ed, chair,)
Dallas County Medical Society,

The Dallas Medical Journal (Monthly by the
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L]

207



" r,q,x-’

APPENDIX A - 53

McCay, Vernon, [} i gL Ot : {(Erlingten, Va.: Council

for Exreptional Children, 1969).

Meeker, Mary Hacol The Structure of Intellect Its Interpretation and Uses.
(hSElPB E. Merrill Pub. Co., Columbus, Ohio, 1969) .

Yoney, John (ed) Reading Disability  (Cambridge Press, 1967).

Monroe, George, Understanding Perceptual Differences. (Chsmpaign, I111., Stipes
Publishing Company, 1967).

Monroe, Marion Children Who Cannot The University of Chicago Prees.,
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1964) . -
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N.Y., N.Y, 10017, 1954;.

National Esster Seal Society. Brain Injury and Learning Disorders inp Children
{Chicago: National Easter Seal Society, 1969).

Neff, Wm, D. (ed) Contributions to Sensory Physiolomy, Vol.I (Academic Press
Inc,, Palisades, N.J,, 1965).

Neff, Wm., D. (ed) _Contributions to Sensory Physiology, Vol.2 (Academic Piess
Inc., Palisades, N, 3., 1967).
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Pennsylvania: Livingston Publishing, 1965).

Rawson, Margaret, B, _Developmental Language Disability, Adult Accomplishments
of Dyslexia Boys (John Hopkins Press, Baltimore, Maryland 21218, 1968).

Reger, Roger. Preschool Programming of Children with Disabilities, (Springfield:
Charles Thomas, 1970). '

Reger, Roger. Special Education - Children with Learning Problems (New York:
Oxford University Press, 1968). - )
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Roach, Dr. Eugene G. & Dr. Newell C. Kephart The Purdue Per;eptual-ﬁcta;
Survey. (Charles E, Merrill Pub. Co., Columbus, Chio, 1966),

Rosenherg, Marshall, B, Diagngstic Teaching. (Special Child Publications, Inc.
1968} .

Rosenblith, Judy F. & Wesley Allinsmith. The Causes of Behavior. {(Aliyn & Bacon,
Inc., Rockleigh, N.J., 07647, 1966).

Scagliotta, Edward G. Initial Learnin

Assessment (Academic Therapy Publications,
San Rafael, Calif., 94901, 1970).

Science Research Associates, _Better Living Series (Chicago: SRA, 1953).

Schulman, Jerome L., Joseph C. Kaspar & Frarces M, Throne, Brain Damage and
Behavior, A Clinical Experimental Study. (Chas, C. Thomas - Bannerstone
House, Springfield, Ill., 1965) .

Siegel, Ernest. Special Ed.cation in the Regular Classroom., (New York: John
Day Company, 19693, ' '

Simpson, Dorothy M. L (Charles E,. Marrill Pub. Co., Columbus,

chio, 1968).
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Difficulties (Charles E.

Smith, Robert M, Jeacher Dia na;isrgmeducational
Merrill Pub. Co,., Columbus, Ohio, 1969).

Stephens, Thomas M. pirective Teaching of Children with Learning and Behavioral
, 1970).

‘Egﬁgicaza (Charles E, Merrill Pub. Co., Columbus, Ohio,

Storey, Arthur. The Measurement of Classroom Learning. (Chgo. SEA, 1970j.

Child. {(Chicago: Natlional Easter Seal Socilety for Crippied

Strother, Charles, DPiscowering, Evaluating, Programming for the Neurologically
Children and Adults, 1363).

Tannebaum, Abraham J, Special Education Pro tamg_égfﬁbisadvan:aged Children
and Youth (Arlington, Virginia, Council for Exception Chi dren, 1968).

Tarncpol, Lester, Lea:niggjbigabilities (Springfield: Charles Thomas, 1970).

Thelen, Herbert A, Classroom Groupingy for Teachability (John Wiley & Sons,

Inc.,, Somerset, N,J., 19673 .

Third Annual Direc
Therapy Publ:

Thompson, Lloyd J. Rea@igg_giggbiliﬁy—Devélj,mentsl Dyslexia (Chas, C. Thomas,
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Van Wissen, Betty Perceptual Training Activities Handbook (Teachers College
press, Columbiz Unliv., N.¥., (967). '

Waugh, Kenneth W, [Diagnosing Learning Disorders (Columbus, Ohio: Charles E.
Merril, 1971). - '

Wood, Nancy E, Language Disorders in Children (National Soclety for Crippled

Children & Adults, Inc,, Chicago, 111., 60612, 1959).

Ysung, Francis, Early Experience and Visual Information Processing in
Perceptual sud Reading Disorders (Washington, D.C.: National Academy of
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(New York: John

Young, Milton. AC
Day Company, 1967).

Zimmerman, Irla Lee, Violette G. Steiner & Roberta L, Evatt Preschool Legnguage
Manual, Preschool Language Picture Book, Prescheol Language Scale (Charles
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. 210




4

prridig,

ERIC

Aruitoxt provided by Eic:

APPENDIX A - 56

ST EDUCATTIO

N AL COOPERATTIVE

TEACHER TRAINING PROGRAM

Pamela Gillet,

Director

INSTRUCTIONAT, MATZRIALS LIST

Developmental Learning Materials

Association Picture Cards,
Auditory Perception Training
Discrimination
Figure Ground
Imagery
Memorv
Motor

I, II, III

Body Ccnecept Ditto Masters I, II

2

Buzzer Boards

2 Buzzer Board Pattern Cards
Color Association Picture Cards
Counting Picture Card=

2

2

Design Cards for Ceclor
Design Cards for Large
Design Cards for Small
Designs in Perspective

Dot — To -~ Dot Paper
Motor Expressive Cards, I, IL
Parquetry Paper
Pre-Writing Designs
Sensorithmetic~Add or Subtract Box
Sensgsrithmetic-Multiply or Divide Box
Sequential Picture Cards I, II, III
Spatial Relation Picture Cards 1
Tracing Paper Designs
Visual Memory Cards I, II, ILII, IV

Fitzhugh Plus Program

Addition

Alphabet and Common Nouns
Action Verbs

Grammar and General Knowledge
Shape Analysis and Sequencing
Shape Completion

Spatial Organization Series
Subtraction and Multiplication
Teacher's Manual
Narrative Problems and Division

ed Inch Cubes

Parquetry

Parquatry

for Colored Inch Cubes
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The Frostig Program for the Development of Visual Perception

Advanced Pictures and Patterns and Teacher's Guide
Beginning Pictures and Patterns and Teacher's Guide
Intermediate Pictures and Patterns and Teacher's Guide
Picture and Patterns

Test and Manual

Worksheet Package

Worksheet Package
Figure Ground Perception - 78 worksheets
Perceptual Constancy - 70 worksheets
Perception of Position in Space - 36 worksheetsz
Perception of Spatial Relations —~ 85 worksheets
Visual Motor Coordination - 90 worksheets

Mott Basic LanguaEEVSRills Program

Teaching Resources

Auditory Discrimination In Depth Program
Dubnoff School Program
Directional~Spatial-Fattern Board Exercises (Board and Cards)
Instructor's Guilde
Ditto Sheets
Experiential Perceptual — Motor Exercises
Pre-Writing Perceptual - Motor Exercises
Sequential Perceptual Exercises - Motor Exercises

- Eirie Program
Instructor's Guide
Perceptual Bingo
Perceptual Card and Dominoes Games
Visual Motor Template Forms
Visual Perceptual I Exercises

Fairbanks-Robinson Frogram, Level I and II
Perceptual Motor Development

Parhway School Program
Eye Hand Coordination Exercises

Ruth Cevas Program I
Visual Motor Eerception Teaching Materials
Association Cards
Concept Clocks in Color
Configuration Cards
Flip and Build
Fruit and Animal Puzzies
Geometric Shapes
' Instructor's Guide
Large Form Puzzles
Ordinal Placement Board
, See and Say Puzzle Cards
{:} Show You ¥Know = Then Go - Phonics Game
Small Form Fuzzle=

O
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Love Publishing Company

Individualized Reading Skills Improvement
Individuaiized Arithmetic Instructien

Ideag in Education

Math Practice Slate
Subtraction Review
Addition Review
Fraction & Decimal Review sets 1, 2, 3, 4, 5

SRA

Junior Reading for Understanding
Arithmetic Fact Kit

Cenco

Reading Pacer

Gillingham

Materials for Remedial Training for Children with Specific
Disabilities in Reading, Spelling, and Penmanship
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Instruments

Application for Candidacy into the Teacher Training Program
Master Teacher Feedback Questionnaire

Observation Form Used to Record Visitation to the Interns
Critical Incident Technique Form

Performance Check List

Guidelines for Completing ihe Performance Check List

Self Anchoring Scale

Attitudinal Inventory

Check List Used in Principals' Evaluation of the Interms

Observation Form Used by Outside Evaluators to Assess Interns'

Classroom Performance
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AFPENDIX B - 1
NORTHWEST EDUCATI!IONAL CoOO0OPERAT LV L
112 North Belmont Avenue
Arlington Heights, !1linois 60004

Phone (312) 394~u540

APPLICATION
To Participate in Teacher Training Program

September 1370 - July 1971

...Complete this application form and return it to the NEC office by August 15.

...Transecripts to cover all college and university work should also be sent
to the NEC office.

... A personal interview is required of all candidates who are considered
for an iwtermship position in the Teacher Training Progran.

Name ) ) ) ) . ) -

Address __

Street T ) ' T City ) — zip
Telephone No. ___ . , —_ — : . . —

I certify that I meet the minimum criteria set forth in the
announcement describing this program (dated July 9, 1970) and
that if selected, I would participate fully in all pre-service
and in-service training activities aggociated with the program.
and its evaluation.

Date T T Signeture of Applicant

PERSONAL INFORMATION

Name

Date and Place of Birth - ] . _ . ——

Married __ Number of Children and Ages

Height ___ . . Weight ) 7 Physical pefects? -

what is your general condition of health? - 7 _

Do you have a teaching certificate? ___ Typel __ _

Valid in what state? 7 I o




APPENDIX B - 2

Circle any of the following activities which you are qualified to supervise:

Drama_ intramurals, Clubs, Track, Playground, Band, Vocal Music, Athletics,

Newspaper, others

Have you received honors awards?

What are you' hobbies and Interests?

11. EDUCATIONAL AND PROFESSIONAL TRAINING

“Name and Address of
Schaql or Ecllgge

_Attended

From To

What

Degree

Year of
Graduation

~hoo

s ity

s Work

Jork

b>liege Major _

o1 lege Mlnor

raduate Major

[1i. TEACHING EXPERIENCE

—

Nama and Address of School

Gréde or
Sub ject Taught

iv. EXPERIENCES OTHER THAN TEACHING

Where

Nature of Work

P




APPENDIX B - 3

V. REFERENCES

;’ Give names and addresses of those WHO HAVE FIRST HAND KNOWLEDGE of your
teaching ability, scholarship, personality and character.

MName ' Address City Position

Vi. Are you currently employed? o if so, where and what type of work? _

Vil. Why do you want to take part in this program?

S

Vill. Use this space to tell about your experiences which are pertinent to this type
of training:
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NORTHWEST EDUCATIONAIL, COOPERATIVE
TEACHER TRAINING PROGRAM

Feedback Guide for Master Teachers

Octcber 14, 1970

1. What do you feel are the greatest strengths of this program?

2. What do you feel are the biggest problems with this program at this moment?

4. General comments.

218
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NORTHWEST EDUCATIONAL COOPERATIVE

TEACHER TRAINING PROGRAM

Pamela Gillet, Director

Observations of Visits to the Interns

Name _ _

Date

Time of Observation _

Q

Reason for Observation

Type of Placement _

Observer __

Comments made prior to observation:

II. Observations made in class:
ITII. Comments made during conference:
IV. Plan of action for the future:

42?

ER]

Aruitoxt provided by Eic:

RIC

19



APPENDIX B - 6

Date Name
Week # -
RESPONSE SHEET FOR CRITICAL TEACHING INCIDENT

1. Describe the incideant

2. 1Identify the problem and significant hehaviors.

3. Why do you think the problem or positive behavior arose? (Note antecedent
behaviors: such as interpersonal relationships between peers and teacher)

4. What do you think your immediate goal should be?

5. What are some alternative courses of action that would lead to your
immediate goal?

6. What courses of action would you take? Why?

7. Describe exactly what you would say or do at the end of the incident.

8. What are some alternative ways to prevent the problem from arising again?
(1f it is a problem). If it is positive behavior, how can you reinforce it?

9. What information did you find that helped you better understand this child?

10. What other information (resources) would you like to have? How could it be
obtained?

11. Evaluate your choice of action. What effect did your action have on
mofifying the child's behavior? 1If this incident occurred again, what
would you do?

Source:
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APPENDIX B - 9
NORTHWEST EDUCATIONATL COOPERATTIVE
TEACHER TRAINING PROGRAM

Guidelines for Completing Performance Check List

The Performance Check List will be used as a discussion guide for the forth-
coming conference between the Intern, Master Teacher and NEC Team Leaders.

We would like the intern and master teacher to complete the form independently
and in duplicate. The NEC office will retain the duplicate copies in its files.

It is hoped that as a result of this conference two or three specific objectives
can be formulated which the intern will particularly want to work on between
now and the end of the semester.

We are listing below the general objectives from the Performance Check List and
providing specific examples under each category. These are sample items only

to assist you in understanding the nature of the general objective. You may

have other items in mind which better demonstrate performance of these objectives.
Please list beneath each general objective on the Check List some specific
examples which you feel apply to your intern's performance. This will be helpful
in our conference.

1. Demonstrates classroom management skills

a. Maintains structure in an informal atmosphere

b. Teaches total class while adapting instructional program to
individual needs.

c. Groups effectively for imstruction

d. Handles transitions smoothly

e. Shows consistency in her (his) attitudes and relationships
with the child(ren)

f. Uses principles of reward and punishment (positive & negative
reinforcement) in appropriate situations

2. Organizes materials for presentation
a. Has all materials on hand for the lesson
b. Has proportioned overall goals to alloted time structure

3. Predicts individual childrens' behavior
a. Analyzes negative behavior in terms of the sicuation that provoked it.
b. Examines behavior in relation to the child's needs E
¢. Understands child's non-verbal communication -
d. Recognizes the child's tolerance level.

4. Responds to affective (emotional) needs of children
a. Achieves rapport with child
b. Shows enthusiasm and ability to stimulate pupil interest
c. Responds to the child's need for reassurance

O
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Guidelines

.  Understands informal methods of diagnosis
a. Makes structured chservations and reports to supervising
teacher either verbally or in writing
b. Makes informal check lists

Is aware of evaluative and diagnostic instruments
a. Understands their nature and use
b. Demonstrates a beginning knowledge of how to utilize their results

Knows how to write individual prescriptiomns

a. Understands basic developmental sequencing

b. 1Is able to observe patterns of performance and behavior

c. Recognizes deficits and integrities and plans a teaching
strategy accordingly

. Knows how to evaluate individual prescriptions
a. Can recognize if child is progressing
b. Is able to modify the prescription as necessary
Investigates child's previous learning experiences
a. Reads cumulative folder

b. Ready psychological report . . . reports from social worker, etc.
c. Makes observations across different learning environments

Recognizes and implements appropriate teaching methods and materials
according to child's needs
a. Matches appropriaf: material to corresponding problams
b. Utilizes multi-sensory experiences
.  Demonstrates good judgment in the area of personal management {
a. 1Is dependable and punctual :
b. Can work cooperatively with others
¢. Has mature attitude toward taking direction
* % Kk X * %k %k %
A\TING SCALE
., Indicates potential for growth with further experiences i 5
., Performs adequately under supervision

. Performs adequately, independently, and with good iusight

Performs outstandingly in this area

Does not apply — state reasons below

224
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INTERN ASSESSMENT

This instrument i1s designed to assist you in looking back over your experi-
ence working with an intern this semesterx. These data will be used as group
data sent directly to the evaluator, and you will not be identified as an

indiviéuali We are asking for a social security number only to insure that
we have received a response from each critic teacher. Think carefully about
the questions, but work quickly. It should take only a few minutes to make

your responses.

When you are finished, please place it in the envelope provided, and mail it

to the evaluator. Thank you for your assistance.

Maurice J. Eash

Name

Sociai Security #
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Social Security #

A. Using short descriptive adjectives and phrases,
(e.g., intellectual, well prepared, clever, gets
along with people) list those characteristics er
traits of the best teacher in your chosen area
of preparation.

B. Again using short descriptive adjectives and phrases
list those characteristics or traits of the poorest
teacher in your chosen area of preparation.

C. On the left margin of this sheet is a ladder where the

best teachers having the characteristics or traits of
A stand at the top and the poorest teachers having the
characteristics oxr traits in B stand at the bottom.

a.

Assessing the interns strengths and weaknesses
encircle ) the number where you believe she stands
at this time.

Draw ai:j around the number where you believe she
will stand in three years.

Underline  the number where you helieve she
will stand in five years.

Make a Vggin the box where you believe you stand.

Do
(3
o

| 2l e

S——




Nerthwest Educational Cooperative

EPDA TEACHER TRAINING FPROGRAM

ATTITUDINAL INVENTORY OF GLASSROOM TEACHER

PERCEPTIONS OF THE PROGRAM

By Pamela Gillet

—— et

Name ' Identity Code
(Social Security Number)

DIRECTIONS:

In the folleowing items indicate the degree of change, if any, that
has occurred in your understanding related to children with learning diffi-
calties. It is important to register your true opinion as to the change
that has resulted from your participation in the Northwert Educational
Cooperative Teacher Training Program.

The following descriptions for the column headin; should be used
for your responses. Pleage mark the sppropriate response - the column
next to the item. :

1. No change.

2. Slight change, but of little value in the clasaroom,

3. Change which has been useful i{n the clasaroom.

4, Marked change which has been very useful in the classroom.

I. Mark I, if you gained the most information abouc thia from your
College Clasases,

II. Mark I1, 4if you gained the most information about this from your
Clinfical Experlences.

III. Mark I1I, if you gained the most information about this from your
Own Experiences in the classroom during the second aemester.

IV, Mark IV, if you gained the most information about this from apother
Source not listed. Please list the source as well.

If you designated in column 1-4 "No change", then there would
hg no marks in columms I-1IV.
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APPENDIX B - 14

Tdentity Code
(Social Security Number)

Creater awsreness of individual differ-
ences in children's ability to learn.

Underastanding of learning limitations
of certain students,

Awareness of learnfng problems that the
normal classroom sometimes imposes on
children with learning difficulties.

Importance of treating children with
learning difficulties as unique
individuals.

Perceiving the child as part of the
class, not as a separate problem child.

Avareness of the influence cf peer
approval or disapproval on the child
with learning difficulty.

Understanding of the child's attempts
to correct his learning difficulty.

Awareness of the child's attempts to
compensate for his learning difficulty.

Awareness of the need for success to
strengthen the self-image of the child.

Recognizing that behavior problems
often result as a consequence of the
academic failure caused by the learn-~
ing disability.

Acceptance that children with learn-
ing difficulties can be helped through
a proper educational program.

Need for more individual help.

Need to adjust work assigaments and
expectations to abilicy of child.
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Identity Code
(Social Security Numbe

Passibilities for individualized
course of study for the child with
learning difficulties.

Setting goals that are realistic
with the student®'s ability.

Evaluation of child on factors
related toe individual goals and not
on competitive norms in all subjectsa.

Uniderstand and utilize the enthusiaams
exanibited when a child with learning
difficulties gets apecial help.

More understanding of different types
of physical or psychological learning
difficulties.

Awarenesa of availlsble methods of work-
ing with children with learning diffi-
ciltien,

Awareness of available materials to be
used in working with children with
learning difficulties.

Willingness to meek special help for
the student from other professionals.

Ability to pinpoint learning problems.

Understanding of the role of the spes-
cialist, such as the psychiatrist or
neurologist, in diasgnosing learning
difficultiesn.

Awareness of several methods of work-
ing with the student and his problem,
in case one method does not work.
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, Idéngity Code
; (Soeial Security Nur
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25, Undexrstanding the importance of the
social environment, expecially the o =
family situvation, in working with the =6
student,

t Slight
Change

26. Awareness of the learning resource
room and ite use,

27. Understanding of the neurological
processes underlying perceptual-
cognitive motor performance.

28, Awareness of the areas and dimensions
of development in which the child 1s
to be evaluated.

29, Awareness of informal methods of
diagnozsia, 1.e., observation, teacher
made tests, and checklists.

Af} 30. Understanding of administrators inter-
we preting, and implementing certain
evalnative and diagnostic instruments,

i{.e., Mariane Frostig, 1TPA, Wepman,
Peabody Picture Vocabulary.

31. Knowledge of various remedial exercises
in developmental order.

32, Knowledge of various remedial exerciges
and methods for meeting specific defi-
ciencies and be able to sequence these
exercises in developmental order.

— .y -

33. Knowledge of preparing an individual
educational prescription, evaluating
it, and modifying it, if necessary.

34. Understanding of basic developmental
sequences. '

35. Awareness of a structured classroom
environment for fostering both emotion-
al health and school achievement.,

=y 36. Awareness of the way a particular defi-
Q;E I cit can become a source of emotional h i
difficulty and the steps needed to be
taken in veducing negative effects,

- 230
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(Social Security Numbe

What was the strongest point(s) of the program?
1st semester:

2nd semester:

What was the weakest aspect(s) of the program?
lst semester:

?nd semester:

If this same program was going to take place again next year, what wc
your suggestions for improving the program? What changes would you c
What additions or deletions would you make?
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AN APPRAISAL OF PERFORMANCE FOR CLASSROOM

TEACHERS AND SUPPORTING SERVICE PERSONNEL

NAME

ASSIGNMENT _ B - LOCATION

Dear

The "ffice of Evaluation Research at the University of Illinois
at Chicago Circle has been commissioned to do the evaluation of the EFDA
Project. The above named intern has been teaching in your school this
second semester. As one part of the evaluation, we would appreciate your
assessment of his performance during this time. Your ratings will be
held in confidence. After completing this form, please mail it back in
the enclosed envelope. Thank you very much for ycur cooperation.

Sincerely Yours,

Maurice J. Eash
Director, Office of

DIRECTIONS:

This appraisal is a supervisor's comparison of one person with a full
scale of other comparable people he knows ranging from the poorest to the
best.

No distinction should be made in appraisal between probationary, sub-
stitute, inexperienced, and experienced personnel. 1In other words, the
comparison of the teacher should be with all teachers, irrespective of
training and experience. What is wanted is an evaluation that comes as
close as possible to a single standard for all teachers, or people in a
comparable position. o o -

UNSATISFACTORY — unszcceptable VERY GOOD - approaching excellence
POOR - does not meet expectancy level EXCELLENT - outstanding or exceptional
FAIR - improving but not yet . NO DATA - insufficient evidence
satisfactory
GOOD -~ satisfactory; meets level of
expectancy
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1I.PROFESSIONAL PROFICIENCY UNSATIS= VERY | EXCEL-| NO
(continued) FACTORY | POOR| FAIR || GOOD| GOOD | LENT | DATA

D. Pupil Rapport
(wholesome atmosphere, high-
iighted by feeling of pupil
security)
Comments:

E. Individualization of Instruc-—
tion or Other Student Rela-
tionships
(effective with pupils of vary-—
ing abilities, backgrounds &
interests)

Comments:

e

Learning Atmosphere

(balance between freedom and

responsibility exists; class-
room reflects pertinent acti-
vities, interests of pupils)

Comments:

G. Room or Office Appearance
(maintenance of good physi-
cal conditions)

Comments:

I11I.PROFESSIONAL RELATIONSHIPS &
ATTITUDES
A. Extracurricular Participation
(serves on committees, assists——
in solving common problems)
Comments:

B. Group Relatiomships
(cooperative, friendly, - _ — —
courteous, helpful) ’ '

Comments:

C. Professionalism
(actively supports profess- — : 1 I
ional activities) -

Comments:

D. Parents and Community
(builds good will; invites .
parents' interest in child
welfare; encourages home-
school cooperation)

Comments:

IV.SUMMARY EVALUATION RATING

Compared to other first year : : _

teachers 1 have observed, I lower lower upper uppaﬁ
would rate this one. 1/4 middle middle 1/4

Comments: . 1/4 1/4
; - 233 -
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UNSATIS- ~ | VERY | EXCELJ NO
I. PERSONAL CHARACTERISTICS FACTORY | POOR | FAIR || GooD| GoOD | LENT | DATA

A. Appearance

(clean, neat, etc.)

Comments:

B. Speech and Voice - -
{(uses good English, expres- _J
sing thoughts clearly; easily
understood. Voice agreeable,
well modulated)

Comments:

C. Health and Vitality 77W - B | |
(stamina to meet daily I - o

obligations)
Comments:

D. Emotional Stability

(calm, even-tempered; shows ] ] i

poise and maturity of action
under most circumstances; res—
ponds well to criticism)
Comments:

(reliable, meets his obli- ) s
gations)
Comments:

E. Dependability T *‘"']

F. Judgment and Tact
(promotes understanding rather | o -
than antagonism by knowing o )
what to do and say at the
right time)

Comments: ) , B

G. Basic Understanding of ) ) B

Human Relationships ) o -

(sensitive and understanding = - )

of the needs of others)

Comments:

I1.PROFESSIONAL PROFICIENCY

A. Subject Matter Competency ) ' — —l
(background knowledge) 7 1 .
Comments: )

B. Planning and Preparation l
(selection and organization | ) . _

' of learning activities) -
Comments: »

C. Multi-instructional Materials|
Q (appropriate use of a wide | _ _
]ERJ!: variety of instruc:ional '
i aids)
Comments: 52A
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IN-CLASSROOM OBSERVATION FORM
CURRICULUM EVALUATION

ticnard Kunkel
James dMcEihinney
Call Scate University

lt is important that che observer be familiar with the instrument
and the rational behind each item. i is further imprtant chat the
observer supplement the observation form with appropriate notations
as a result of his actual observacion or as a result of his ability
to gather other periinent data relative to the concepts sampled in
this instrument.

‘dhen recording data by checking a continuum, check at exactly one of
the five marks so that data can be combined from many observation. forms,

OBSERVATION INFORMATICN

name bf ceacher in room name of observer

school where observation was made

grade level of students or ______ date of observation
identification of special group
by descripiion
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2.4

2.6

PART 1
INSTRUCTIONAL. HMATERIALS AND PERSONNEL

~ho is In the learning environmen:/
that learning materials are present and whai is their use?
Number of resource persons in the room:

Teachers —— s teacher aides__ ____oihers —

ilumber of students in room: . .

Pisplayed pupil work:

llo pupil work displayed 1__I__ 1_ _1__ 1 abundant display of
aupil werk

Uniformity of content l__J___1___t___1 Uniqueness of conien:

"lork represents one ! S P “ork represents all students
student

“ork inappropriate or bV i___V__ i YVork appropriate to
irrelevant to current current learning activities

learning activities

is there evidence about the room of reward for creative or individual
interesis?

No evidence of reward 1 i 1 | I | Extensive evidence of

. for creativity - reward for creativity

What evidence exists that indicates that emphasis is placed on
vicarious experience or direct experience? Types of physical
objects around the room such as games, dolls, coys, films, record
players, magazines, laboratofy equipment and picture books would
indicate emphasis or none.

mosi direct ! 1 11 | mostly vicarious

Do the instructional resources as found in this room appear o be
adequaie, available, and used? Look for obvious evidence of use
of books and materials,

nNo resources are 11 I___l abundant resources
available are available

Resources and materials I I I I I Resources and materials
indicate no use indicate extensive use

Resources Feem'designated I I I 11 Resources seem freely
for teacher use only accessible and used by
. students and teacher
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PART 2
THE CLAS5R00MH INTERACTION

The data gachered. relacive to interaccion will be based on the fcllowing
quesicions:

1. YWnac is che dominani classroom activity?

Zz. Jdow are the individual needs of students being handled?

“. How are students involved in the classroom interaciion?

L., 1ow do studencs seem o be participating in classroom aciivities?

'he observer is encouraged to supplement :this pari based on ithe unique-
ness of particular programs.

4.1 Describe the activity in the room during your visic as whether:
(First activicy or activity in progress as you observe che room

Teacher Most studenis Teacher directs “ost students 3cudents
directed involved in half of working on in- work individ-
entire ceacher studencs while dividual or ually or in
group directed aci- other half small group small groups
ivities while work activities with no

few students
work alone

individually

while teacher
directs a few
mov ing among

direct
supervision
from teacher.

pupils

3.2 ULegree to which planned learning activicies exist,

Zach person engaged in

Entirely chaotic I ___1
systematcic effort

vaplanned, -lisc-
less, etc,

3.3 'hat seems to be the major purpose of the classroom?

Entirely skill building §__ | 1 i__ No skill building

i.4 Degree to which material is being related to scudents out of

class experience

i17 relaiing to out of i i | 1 I Constant relating to
class experience out of class experience

3.5 Dased on student perception, listen and observe pupil behavior
and attempt to describe cthe kinds of student behavior that
are being overtly rewarded or punished.

Rewards are not noi- bV __t_ 1 Rewards are frequent
iceable . and noticeable

937
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Actentiveness igmored | PR S i i Actentiveness rewarded
Accurate responses not R PO JO { Accurate content responses
rewarded rewarded

Effort not rewarded it 1tV Efforc rewarded

Accurate resoning notc bt ___V__ 1 Accuracy in analytical
rewarded reasoning rewarded
Punishment is frequent I___I___I__1__t Mo punishment noticeable
and nociceable

Innattentiveness I 111 inattentiveness noil
punished punished

Inaccuraie responses I i1 Inaccurate responses are
are pun'shed noi punished

l.ack of effort punished V___1___1I i i lLack of effort noi punished

Inaccurate resoning l 1 Inaccurate reasoning not
punished punished

3.6 Evidence that ithe pupil experiences differ based on the students'
needs rather .han the demands for mastery of a preconcelved conienc.

Entirely based on mastery 1__I1__ I i1 Encirely based on indi-
of preconceived content vidual needs of students

5.7 ‘hat general evidence can be found to assess the way this classroom
interaction is operating to meet the needs of individual students?

5tudent seems to be 0 1___1__ 1 Student making extensive
making no creative: creative (original) coni-
(original) contribution ribution
3.3  Pupil opportunity for choices--to what degree does it appear that
students participate In determining:
fasks appear based on ! et t__1 rasks appear entirely
teacher's choice based on student choice
seating and requirement 1__1__ J___| i Seating of students and
co stay in seats appears requirement to stay in
eniirely based on teacher seats appear entirely
choice based on students' choilce
O

ERIC
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lLearning material used S | I___1 I Learning material used
appears entireiy tised zppears entirely based
nn ceacher choice. on students' choice
Hho siudents work with | 1 I___1 ‘ho stiudenis work with
appears entirely based appears entirely based on
on ceacher choice studenits' choice
3econd activicy--if activiiy changed during the observation
Teacher .108¢ scudents in- Teacher Most sucudenis 5 tudents work
direcced volved in .eacher directis working on individually
encire directed activicies half of individual or wr in small
Gyroup while few scudencs students smali group groups with
work alone while activities no direct
other while sugervision
half worlk ceacher from teacher
on indi- directs a
vidual few, mov-
activities ing among
pupils
Climate
3.9 Characteristics of the institutional environment:
Instrucior and | S D | 1 instructor and learners
learncrs are are apathetic, listless,
enerqetic, lively, and bored
and alert .
All activities i 11 All activities are erratic,
are purposeful directionless, chaotic,
and task and and listless
goal orienied :
All activities are i1 1 | . | All accivities are contrived,
autheniic and true (o unreal and fereign co
tha best of life outside significant life outside
of school the schoel
Q
Wi;ﬁﬁ )
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Climate -1s authori-
tarian with a lipired
number of persons coen-
crolling che behavior
of others

Mostly z positive
experience for young
pzople

APPENDIX B - 26

240

Behavior is autonomous

with indivicuals coniroliing
own behavior and respecting
rights of others

Mostly a negative
experience for young
people




APPENDIX B = 27

PART 3
THE DCSCRIPTIVE PUPIL BEHAVIOR

For these observations, generalizacions need to be drawn relative to che
zlassroom behavior of the studencs observed.

DATA

L ‘hen considering che degree of aiartness in cne classroom, respond on
cive following concinuum:

The studencs appear very l___ Y __1__ 1 | ihe students appear very
apachetic: listless, slert, anxious to recite,
bored, slow in starting attentive, prompt, and ready
half-hearted activi:iy o take part

L.2 '"'nen considering the level of confidence evidenced in the classroom,
the siudents appear:

Afraid to try, em- | I __1 ! Anxious to try new ac-

barrassed, tense, shy, civities, not disturbed

and timid by mistakes, relaxed,
speak with assurance

4.3 ‘'hen considering student dependance in the classroom, :the situdents
appear:

lely on teacher direc- 1t 1 Volunteer ideas, show
tions, unable to proceed resourceful Iness, assurance,
on own, appear reluciant responsibliity

to accept responsibility

L.4 ugree to whicn classroom routine (i.e. aitendance, obtaining materials,
leaving room, etc,) is handled with minimum disruption and meximum efficiency.
Routine chaotic, disrup- 1__ 1 | S S flassroom routine and
tive, undone housekeeping done in a
routine way

L.5 Degree to which the pupils respond to the teacher or to each other.

Pupils interact only 111 Pupils interact only

with the teacher ' with other pupils

L_.6Do students seem to comprehend the classroom activity as evidenced by
cheir perception based on verbal expectation of teachers?

Indication of no under- | i1 i | Indication of complete
standing understanding

L.,7 Approximately what percent of the students exhibit enthusiasm for
che classroom activity?

Mo studenis | | 1 I i All students

Sy ———— ——
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5.1

5.3

S-li

5.6

2ART L
TEACHER AdD TEACHING CAARACTERISTICS

Describe the noticeable characteristics of the classroom ieacher.

It is suggested that some of David 3. Ryan's work applied here will
help the observer record his data, The observer is encouraged o use
other descripiions wherever helpful.

Undersianding, friendly 1___I___| i I Aloof

behavior
lesponsible, businesslike |__1 1 | tvading, unplanned
stimulating, imaginative,l___ I__ | __1 dull, routine

enthusiastic

Degree to which teacher is the source of fnformatcion:

Teacher lectures, tells, 1___1 | R T | Teacher refers pup:is to
assigns significance, Is other sources

che final source of in-

formation

t would describe the teacher as:

Possess ing characteristics §__V__I___1___ | Possesses many charactier-
which make him an attrac- B iscics which make him

tive model undesirable as a model
vorking cooperatively i___1__1 Comeplecely dominatcing pupils
wich learners, assuming V___ 1 ___

joint resporsibility ) i__1__1 Completely subser:ient to
wich learners - pupils

At this point | would describe students' opportunity for self-expression
asi

Abundant 1 i i1 Absent

Student values and feelings seem to affect the room and its personnal
and actlvities:

txtensively I 1 iI__1__1 Remotely
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5.7 +¢he learning experiences observed seemad to be:

'lighly ego enhancing | 11 R itighly ego degrading
for students i for siudants

Example of accivity

Highly ego enhancing 1 1__1 i dighly ego degrading
for teachers to teachers

Example of activity

dighly cognitive in 1 | I Absence of cognitive
content activicy in content

Example of activity__

dighly affective in t i1 ! 1| Absence of affeciive
conient component in content

txample of activicy,
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