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ABSTRACT

All 3 studies are segments of a larger study carried
out in a small Northeastern industrial city of 12,000 population, of
which 25% is black. In the first study, which explowed the
interpersonal and interracial attitudes of black and white youth and
teachers, the concept of social distance was employed. Four
components were selected for their relevance as important personal
characteristics of influence sources: race, ability to understand
others, competency, and trustworthiness. Each component was found to
contribute significantly to social distance. The other 2 studies
focus specifically on high school guidance services. Black and white
students! and parents' attitudes and perceptions of these services
are presented. In general, while vocational guidance was not found to
be blatantly racist in this small city, to many blacks, and sone
whites, it was not viewaed as meeting their needs. For the blacks, it
was perceived as racist. The authors feel that the concept "guidance
as a service to all" was not operational in this community. (TL)




RACE AS A COMPONENT OF SOCILL DISTANCE 1
AMONG BLACK AND WHITE SECONDARY STUDENTS AND THEIR TEACHERS

William K. Passons Arthur A. Dole Burness Broussard
Upiversity of FPennsylvania

Among the most pressing CONCErns confronting our society are the schisms lLetween
the various subcultures, especially blacks and whites. Racial preferences are acquired
early (Asher & Allen, 1969) and persevere. However, there is currently a surgence of
pride in being black, particularly among adolescents (Banks, 1970). During this
period of social change it seems appropriatc te explore interpersonal and interrecial

attitudes among black and white youth.

EDOSLLT3

The concept of social distance offers a framework for approaching this problem.
Bogardus (19%3) suggests that there are varying degrees of interpersonal intimacy on
which a person may accept another. In addition social distance reflects the multitu-
dinous interactions between accepting anothzr and personal ¢l racteristics of the
other (Triandis & Triandis, 1960. These personal characterist.cs, when employcd as
criteria for interpersonal attraction, are considered components of social dislance--
the willingness to associate wilh another pergon or ErouUp.

In the present study four characteristics were employed as components of tocial
distance. They were race, ability to understand others, competency, and trust.orthi-
ness. These four components of social distance were expressly selected for their
relevance as important personal aparacteristics of jnflvence sources. (Simons,
Berkowitz, and Moyer, 1970; Strong, 1968) Influences on attitudes and behavioy are a
function of the message itself, the nature of the sidience, and the characteristics
of the source (Zimbardo & Ebbesen. 1969). Within this theoretical framework ii is
assumed that as social distance lessens T interpersonal attraction increases the
degree of interpersonal influence over sttitudes and behavior increases (Kiesler &
Kiesler, 1969). It was felt that employing these personal attributes as cormporents
of social distance might shed soue light on the question: What sorts of persons are
most likely to be received as influence sources by black and white youths?

On the basis of previous research (Shim & Dole, 1967; Triaundis & Triandis, 1960)
it was predicted that all four components would cignificartly contribute to social
aistance but in varying amounts. Also of interest was the guestion: How do black
and white youth and their teachers compare on the relative importance attiibuted to
race, understanding others, competency, and trustworthiness as criteria for accepting
others?

lPregared for presentation to the Amsrican Educational Research Assoclation in New
York, February, 1971. The assistance of John Flor und Sandra Spooner is pratefully
acknowledged. Financial support was provided by the U. 3. Office of Education through
Dr. Julian Greifer, Director, Tnstitule for Community Affairs, Lincoln University.
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Setting

Costerville is a small Northeastern industrial city with a population of ap-
proximately 40,000, Its citizens are well cstablished, predominantly working class,
and spproximately one-fourth black. Tn the past few years there have been a number
of incidents reflecting increasedmilitence on the part of the younger black group.
The public schools are mcdern and integrated. Costerville is particularly appropri-
ate for a study of interpersonal attitudes because it is typical in many respects of
cmall American cities during a period of rapid social change.

Subjects

The subjects were graduating seniors and teachers in Costerville's public sec-
ondary school. The data were collected in the late Spring of 1970. School personnel
administered the research instrument through social studies classes. To encourage
frankness names were not required. Race was determined by self-report. After audit-
ing the protocols for completeness and cooperation the final samples included 48
black seniors and 208 white seniors. In addition 52 teachers, 51 of who were vhite,
completed the instrument.

Instrument

A social distance technique originated by Bogardus (19%3), expanded upon by
Westie (1953) and Triandis and Triandis (1960), and more recently modified by Shim
ard Dole (1967), was adapted for this research. Rach of two dimensions of the four
comporents was randomly combined, yielding 16 hypothetical stimulus persons represent-
ing all possible permutations. The four two-dimensicnal comptnents and their descrip-
tive terms were: (1) understanding--'understands others'" (able to perceive clearly
the nature of another persmn's behavior; knaws How others feel) or "lacks under-
standing of others"; (2) competence--"highly competent' (qualified, trained, capable
of fulfilling all requirements) or 'barely competent'; (3) trustworthiness--'"trust-
worthy'! (can be depended upon; will keep a confidence, reliable, honest, sincere) or
Msometimes untrustworthy'; (4) race--"white American'' or ''black American."

As a measure of subject cooperation and a control on race a 17th hypothetical
stimulus person was introduced whose description combined the components of "under-
stands others," "trustworthy," and "highly competent" with '"citizen of Turnia.'" Thus,
Turnia, a nonexistent country, replaced the racial term. (It shouldbe noted that
respondents were asked whether they were personally acguainted with any person like
each stimulus person. On auditing, the few subjects who claimed to know someone from
Turnia were discarded from the study.)

Subjects ‘were asked to rate the 17 stimulus persons on each of nine social
distance steps using a five point Likert scale. The successive social distance steps
originated with Bogardus and were modified for the purpose of this study. For each
stimulus person (see Table 1) respondents were asiked: !Would you accept this person
as & (1) member of your immediate family? (2) persomal counselor or intimate prob-
1ems? (3) close friend? (4) next door neighbor? (5) teacher in your neighborhood
elementary school? (6) employee on saime- job with you? (7) speaking acquaintance? (8)
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pupil iv your family's school? (9) voter in your precinct?” For each ol the nlne
socind dis e steps 8's were instructed to '"indicate your acceptance of each porson
i1 eush situation as follows:~ S--sbsolutely accept; lU--probably accept; 3--not sure
o cannot say; 2-—probably not accept; and 1--absolutel: not accept.” A score orf 45,
then, represents highest- acceptance, vhile 9 is the lowest possible acceptance score
for each stimulus person.

cal Annlyses

Mears were computed on the degrece of acceptance of all 17 of the stimulus per-
sors and comparisous among the three samples were analyzed by t-tests (Hays, 1903).
The stintlus person vho was a "citizen of Turnia' was then dropped leaving 16 stimulus
pauvsons for the subsequant znelyses. [Lach of the eight component scores was computed
Ly avecaging scores o the stinulus persons sharacterized by the dimemsion of Thc
o cight piimolus persons were described as tyrustworthy,;" eignht s
rustworthy,' ecc. T-tests for independent means were ccmputed to
mpare ihe three groups on the componeant scores. Four-factor (2x2x2x2) analyces of
‘anuce were compuied on the stimulusperson scores within each sample in orde: to
asce~taln the proporiion of variance contributed by each of the four components o
£ totel socisl distence scove (Trisndis & Triandis, 19€0).

¥
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RESULTS

Seiiniv

Table 1 contains the means of the three samples on social distance scores at-
tributed to the 17 stimulus persons.

Place T'abtle 1 about here.

For all three semples the three highest ranking stimulus persons--those most willing-
1y acczoted--were characterized by 'understands others,'" "highly competent,' and
"trustworthy." The least desirable stimulus person for all three groups wac dcserited
hy the opposite dimension of these components. The white groups responded mor:
Tavorably tc "wnite American' then to '"black American" and the black students ;re-
Terred "black American.' However, when race was controlled by.attributing origin to
Turnia (3timulus person 3) -there were no differences among the three samples. The
threse grovns were in general agrecemant on the relative acceptance of the stimulue
persons. Rank-order correlations wers white students vs. black students (.94), white
- ndeits vs. toachers (.99). and black students vs. teachers (.95).

Comparisons among the threa groups on the stimulus persons are reported in Teble
1. f4sterisks in the three coiumns on the right represent significance levels cf
t-lests. For cxample, in their accepiance of stimulus person 1, white student: vere
gignificontly (.0l) higher than black students, teachers were significantly (.G1)
highor than black students, and the jifference between teachers and white studvats
was not signlficant.
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Significant differences were noted between black and white students on 11 stim-
ulus persons. 1In all eight cases where the stimulus person was described as ''black
American" the black students were significantly more accepting than the white s u-
dents. When teachers and black students were compared, significant differences were
found on nine stimulus persons. Teaschers and white students differed significantly
on four stimulus persons. iIn sum, while there was considerable agreement between
vhite students and teachers, the acceptance patterns of black students were guite
disparate from those of the white students and teachers.

Component Scores

Table 2 contains means of the three groups on eight component scores. Sig-
nificance levels of t-tests used to test differences between groups are reported oun
the right.

Place Table 2 about here.

In comparison with the black students the white students were imore accepting of
tiwhite American.!" Black students were more favorable toward ''black American,;"
"barely competent," '"lacks understanding of others,'" and "sometimes untrustworthy."
Teachers, in contrast to black students, demonstrated higher values on "trustworthy,"
Uhighly competent," and "white American," and lower acceptance of "black American."
Teachers, when compared to white students, were more favorably disposed on "trust-
worthy," "understands others," "highly competent,' '"black American," and "lacks
undevstanding of others."

Component Variance

As hypothesized, all four components were significant contributing sources to
social distance. With ome exception, for all three groups the proportion of social
distance variance (Table 3) contributed by each of the four components yielded e

ratios significant beyond the .00l level. For teachers, the racial component was
gignificant at the .02 level. Within each group the proportion of variance among the
four components was distributed differently from the other two groups;j no one compo-
nent contributed more than a quarter of the variance across the three groups. How-
ever, for all three groups trustworthiness and understanding in combination son-
tributed over hali the variance. Race accounted for more variance among the black
students (23%) than among white students (11%) or teachers (1%). Competence played

a greater part in the acceptance of others by teachers (30%) than by white students
(22%) or black students (17%). While a few interactions among components were sta-
tistically significant, in no inscance did their total exceed 8 percent.



Stimulus Persons

Amorng these young people and their teachers hypothetical persons described as
"ighly competent,'" "understand others," and "trustworthy'" were the most accepiable
irresariless of race. This finding suggests that blatant racism, at least on an
atritudinal lcvel, is not a major characteristic of the interpersonal climate ‘n this
sclhiocl. Also, the black American who is concerned about narrowing his social dis-
vance from white peers or teacners may find that variables other than his race will
have importance. The finding that black students, in comparison with white students,
wore significantly more accepting of all eight '"black American' stimulus persons may
ve ar indication of emergent black identify and pride among these youth. Interest-
inzly. however, this was not accompanied by a rejection of the eight "white American'
stimulus persons; thus the black students demonstrated greater overall tolerance
than did the white students.

Comnenent Scores

With one exception inspection of the component scores revealed that in every
significant difference betwecen teachers and students, the teachers showed greaier
acceptance. It is encouraging that the teachers were higher on overall acceptance
than their students. In our view this fits with the conception of the American
rublic school as an agent for increasing tolerance in the culture (Shim and Dole,
31967). Black and white students found the positive dimensions of the componenis
equally attractive but the white studebts were significantly less propitious toward
the negative aspects. It may be that the black person, having been the target of
razial abuse, has developed more of a "live and let live' attitude. On the racial
component black and white students both zhowed clear preferences for members of their
€l race.

Component Variance

Each of the four components, while carrying different weights among the three
groups, did contribute significantly to social distance. These results are consistent
4ith the theory that the acceptance of another person is rarely based on a single
riterion. '

Tyrustworthiness, clearly the most important component among the white students
ard teachers was not so highly valued by the black students. This may be a statis-
ticzl artifact of the relatively larger proportion of social distance variance ac-
conmnied for by race among the black students. Alsv, trust may be more characteristic
of white middle-class values.

A1l three groups placed a premium on understanding. This personal characteris-
4ic, long since identified us pivotal to meaningful interpersonal relationships,
sppears to be important to both blacks and whites. Needing to be unders.uod is a
human quality that apparently transcenus race.

There was considerable diversification among the three groups on the importance



attributed te compehence. The relntively low status attributed to competence by
blacks may be & cultural artifact. Our field ohscrvations suggested thet the black
youngeters from working class families may not associate with many persons who are
"qualified, traired, capable of fulfilling a1l requirements." As such they may have
lower expectancies for competency levels and thus deem it less important as a ori-
terion for accepting another. This speculation is in part validated by the greater
acceptance by blacks of those who are "barely competent.' Nor is it surprising that
Leachers, aware of their own needs to be competent and dedicated to "training' and

"eualifying' people, would place a high value on competence.

Tt is on the matter of race that the three groups were most sharply divided.
Black youths placed a greater emphasis on race in accepting others. However, among
the blacks it was noted that trustworthiness and understanding were attributed
slightly more importance than race, suggesting that these factors would effect
acceptance between two black persons. White adolescents weighted race lower as an
acceptance criterion. On the whole teachers were leas concerned about race as a
component of social distance. These fiudings sugjest that race is a more powerful
determinant of interpersonal attraction among blacks than among whites.

Implications

The main implication of this study is that interracial attitudes should not be
considered unidimensional. Acceptance and interaction between persons of different
races are not a function of race alone. Rather they are multiply determined. Dif-
ferentiation among the components of social distance can lead to a greater under-
standing of interracial attitudes.

The finding that black and white students showed clear preferences for members
of their own race has several implications. First, it suggests that human relations
training (Carkhuff & Barks, 1970) may have a legitimate place in the schools. Sec-
ond, friendship patterns among black and white students have important implications.
Coleman et al. (1966) found that having close white friends and being in a classroom
where 'more than half" the students were white contributed to black students having
higher achievement scores and college arpirations. A third implication can be drawn
in terms of influence sources cn attitudes and behavior change. Tt may be that
black students are more open to influence from other blacks in areas of close inter-
personal relationships such as counseling (Strangers & Riccio, 1970).

Dirvections for further research are implied. Analyses gimilar to those in this
study could be computed at the several points on the social distance continuum.
Determinant. of acceptance may vary congiderably when thinking or a "close friend"
as opposed tn a ''voter in your precinct.! Furthermore, a gocial distance scale could
be constructed with a social distance contiuuum limited to interpersonal relation-
ships within the school.




REFERENCES

fisher, Su, & Allen, V. Racial preferences and social comparison procssses of Negro

children. ggurnalfafrSocialfissges, 1969, 25, 157-166.

Banks, W. M. The changing attitudes of black students. Personnel and Guidance

Journal, 1970, 48, 739-746.

Bogardus, E. 5. A social distance scale. Sociology and Social Research, 1933. 17.
265-271.

Coleman, J. 5., et _al. Bouality of educ;ticnaljgppcrtunityg Washington: U. 3.

Government Printing Office, 1966.

Hays, W. L. Statistics for psychologists. New York: Holt, Rinehart and Winston,

1963,
Kiecsler, C. A., & Keisler, S5- B. Conformity. Reading, Mass.: Addison-YWesley
Publishing Company, 1969.

Shim, N., & Dole, A. A. Components of social distance among college students cnd

their parents in Hawaii. The Journal of Social Psychology, 1967, 73, 111-12k,
Simons, He W., Berkowitz, N. N., & Moyer, R. J. Similarity, credibility, and

attitude change: a rewiew and a theory. Psychological Bulletin, 1970, 73, 1-16.

Strangers, R. Jo, & Riccio, A. C. Counselee preference for counselors: some impli-

cations for counselor education. Counselor Education and_Supervision, 1970, 10,

39-45.

Strong, S. R. Counseling: an interpersonal influence process. Journal of Counsel-

ing Psychology, 1968, 13, 215-224.

Triandis, F. C., & Triandis, L. M. Race, social class, religion and nationality as

determinants of social distance. Jeurnal of Abnormal and Social Psychology,

1960, 61, 110-118.




Vestie, F. R. A technique for the measurement of race attitudes. American Socio-

logicai Review, 1953, 18, 73-78.

Zimbardo, P., & Ebbesen, E. B. Influencing attitudes and changing behavior. Read-.

ing, Mass.: Addison-Wesiey Publishing Company, 19A9.




- - -- 19" 42 06°%Z | 81°(T *£y3a0m3sn13 ‘sasyjlo jo Sujpueisiapun
| s)ioe] ‘uedTasWy IITUYM ‘Iualsdwod Lysaeg
% | - *y 49" 0E 00" €€ L LT | -$135Y10 SPUBISIIPUN ‘AYIIMOISNIJUN SOWE3
| -smos ‘jusisdwod Ljydry ‘uzsiasuy Yoeyg
|
[ !
- 1 - | o 70" 0E 9¢" 1€ 18712 W ‘UBDTISWY WOoBIq ‘SIPylo spuels
I , ~Japun fAyjaomisnay ‘jusiadwoo L1aieg
ﬂ,
-- 1 % -- €L°1€  41'8Z | 00°0€ ‘updLIawy 33Tym ‘judiadmor ATys1y “Lyjaonm
m -3}SNIJUN SOWIIAMOS ‘sI9Ylo SpuBISIIPU]
-- x , S € ZE ! QE*IT 01" 1% j ‘updTaswy S31ys fLyjromasnryl ©juazsdwod
| : W 41y81y *sasyjo jo Surpueisaspun sHoe]
, !
- % | 2% 6€° 1€ g L1°82 | 017 T ! *839Y30 spueisaspun ‘Juajadwoo
, ﬁ h _ A1saeq ‘uedixawy 2a31ys ‘Lyjromisni]
ﬁ ,,T ,
- - | -- 76" $¢ _ L1 EE 89" B¢ : *BIUANY, JO U9ZTIITY? ‘judzadwod L1ydry
i *Ay3iom3snay °sa9ylo SpuelIsIaIpuf
23 P * L' TH 86 Q€ GZ°CC W - fyzaomisniy ‘juejedwod L1ySTH
| : ‘ueoTavWY }OoBIQ ‘SIdYI0o spurisaLpun
- 33 , i L8 TY S8’ wE i1y : *dyjaomisnay ‘uedTISWY S3TUYM
“ ‘sisyjo spueisdapun ‘Jusisdwod ATUYSTH
§juopnig  sieyoesl  &3uepnag]  (2e=K) T (8%=N) (g0z=N) : suosiad sNinWilg
SITUM ¥oe[g | SASYOESL  SJUSPNIS  S3uU=PN3S .
sA sa sA yoeid 2 ITYM
SIMIED], SIUIPNI Y 53u3apnis
PPETd 23TYM |
|
SUQS FABCUMOY | s303igng

SuUosivd SNTMWIIS O PeINgGTIIIV

s21025 souels1d jeivo§ jo Wscmﬂgmgagu pue suesi

1 719VL

Aruitoxt provided by Eic:

E\.



S

"T9A9T 10° puodsq jued1yTudis sdnoad omy ussmyag 30USIDIITP IA0F 3ISBI-3 g
» 1

*18a8T 60 puodaq juedTItudts sSdnoa¥ oma usdMlVq BOUBIDIIIP J0F 3591~1

%
-- B » 6¢”1¢ £9°<E 9%"61 ' saay3e
| Jo 3utpuelsaspun syoey ‘juejadwod L19auq
| ‘uediaswy oelq ‘Aylromisnijun sawrjdWoO§ /]
-- | -- -- L£712 €172 0Z'12 "s19y30 3o
| Surpuejsaspun syoel ‘4yjromisniiun ssuwrz
| -dwos ‘jusladwod A79aeq ‘uedTadWy IITYM -9
-- w3t 23 BHTeT 00°62 9L"1¢ *savulo
” . spuejsaspun ‘jusjsdwod L1sieq ‘Ayiaom
-3SNIJUR SDWIJSWOS ‘UBdTIOWY Rdelg °CI
-- % 2 6¢ " 9T 62" LT 70 €2 *£yraom3snayun
W SAWIISWOS ‘uedlIoWy Hoelq ‘3usiadwco
, A1y81y “sasyizo yo Surpuejsiapun SyaeT *HT
i E e 8% 1z 70" 0% I1°vT *3uejadmod A7aley ‘Aylromisnii ‘sasylo
, Jo Sutpuejsaspun syoe] ‘UedTIBWY MOBId ‘€I
“- -- -- 12°92 69°€T L8762 *3us3sdwod A7y3Ty
‘ueoTisWy IITYM “sI9ylo Jo Suipuels
~xapun s}ow] ‘Ayjiomisnijun ssWIILWOS 7T
-- -- - L1°92 rAS T rASRE YA r3jusledwos Ay3ieq €SI9110 EPUERISIIPUN
fAYIIOMISNIIUN SOWIIOWOS ‘updiIdWy 9ITIYM I
B ~- ET S 76" 1t £1° 1€ SLT9e ‘ugdlaowy ¥oefq ‘4Ayjaom3sniy ‘sasylo jo
m , durpup3sispun sxoe} ‘usiedwod ATYBIH '01
s3U9pNl§  SIIYIEIL  s3Iuspnig L Z6=N) { gtr=N) {80z=H} SU0sIad SNTNWTIS
FITYM ¥oeld | SIBYORIL  SIUSPNIS  SIUSPNIS
B SA sa | Hoeld 23TUYM W
saayowal sjuapnisg sjuepnig
elq SITUM |

(3,u00) 1 gmrwr

*ie 319 Suo

\Ul

O

Aruitoxt provided by Eic:

E



‘12491 10" puofaq juedryruldrs

sdnoiB om] U9SM]Dq SOUIARIITP I0F ISII-3 ax

*12a21 60" puodeq juedTjTudys sdnoal omjl woomiDg SOUIAIIITP X03F ISII-I %
-- -- 3 £L°6e | 9L°9T 8t " %t Ayjromisnijun SIWTI2WOS
# - # 657 9¢ 09°9¢ 08" %Z sasy3jo jo Fulpuelsidpun syoeT]
-- -- % 01°9¢ 80" L2 66" 42 juajadwo) Ayazeg
B3t # ¥ 68°8C | 8L 0L AT A ugd1IsWy Hoeld
b
3 2t 66°6T 08'9¢ 1€° 62 uBdTIAWY SITYM
e * 9L°2¢ | 167 0€ 90" 0¢ Juezadwo) A1Yy3TH
% -- -- [z2°2€ . 86°0€ $T°0€ s19Y30 spuelsiapuy
#% % -- ¥Z €L €8°0€ 89°0€ Ay3romysnag
siuzpniyg ERENGEEN s3uapnis silayoeay, | S3uapPnis sjuapnig FUEREGL TR
aITUM qoetd Poeid 23TYH
SAa =8 SA
siayoeal | sjuspnils s3juspnisg
Aoeld 33 TUM
SU0STaedwod s3o9lqnsg

¢ TVl

ss100§ jusuodmo) jo suostawdwo) pue SuEdl

O
“1e 39 mﬁcm;\mM%
)

Full Tt Provided by ERIC.

r



001 | G0t 001 | 1e30%
g | g g suoTldeisjul pue sidefqng
1 X4 ,, 11 | 208y
0t (1 | Tt L aousiadmo)
e 8T | 97 Surpuelsiapul]
L6E , YA %eE SSIUTYIAOMISNITL
FERELER S3UopPN4S [ SIUSpN3g
| Ave1d W 23TUYM , 20aN085

jusuodmo) yoeg Lq A0F PRIUNOIOY
suueTiE 9oupasTIq 1TI90S Jo uotyzodoad
£ TTEVL

*ie 39 suossed

O

=

i
3
iz
}
:

E



006 581

- i L o o ) . . 5 I
AT " ~ T7-+= Al.S. DEPAATMENT OF HEALTH,
BARRIERS AND ASPIRATIONS--GENERAILZATIONS FROM RESEARCH EDUCATION & WELFARE
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Arthur A. Dole INATING IT POINTS OF VIEW OR OPIN-
IONS STATED DO NOT NECLSSARILY
Universit vy of Pennsylvania REPRESENT OFFICIAL OFFICE OF EDU.

CATION POSITION OR POLICY

In the brief time allotted to me this afternoon, I would like to pive you soue
of the flavor of the Coaterville study. That is, the background for the study, the
major objsctives of it, to present some of the findings, and to suggest scme gennr-
alizations. My focus will be first on perceived barriers among a group of ble-'s rnd
white high school seniors to the attainment of their post high school plans. ESo-
ondly, I will focus on the reported determinants of those plans, and, thiriy, T -iil
report on some of the results of a follow-up through interviews with parevis six
months after high school graduation. By comparing blacks with whites perhars we can
document the extent of racism in terms of some of the impacts of vocational guideneo
in one school.

Racism De fined

Since our interest this afternoon is on the question, "Is vocational guidance

racist?" it would seem wise to indicate what we mean by racism. I have talken the

following definition from A Dictionary of the Social Sciences, edited by <-ilius

Gould and William L. Kolb (1964): "Racism is the doctrine that there is a connec—
tion between racial and cultural traits, and that some races are inherentiy superior
to others. Racism indiscriminately includes such non-biological gromiings as reli-
glous sects, nations,linguistic groups, and cultural groups undsr its sones s ofF
race, and hence can be regarded as a particularly virulent form of :“lnocent=ignm
(geva)e"  (P. 571.)

The Costerville schools, including their guidance services, werr indees raciac

lPrepared for presentation at the American Personnel and Guidanc: Aszu: tation.
Atlantlc City, N.J., April 5, 1971. T am grateful to Julian Grei for, Tosoooiz Tl ) “

[:R\K:ty’ for his leadership of the Costerville studies.
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urtil very recently--this we can document. At the present time, in a legel =:mse,
ther zre not racist, but, in a psychological sense, if we can establish patternc of
dlzovirinatiou, we might infer that their roots do indeed lie in racism. By dis-
rrinination we mean the unfavorable treatment of black students on arbitrary grounds.
I Merrimination we mean that the school and the community "maintained social dis-
vrnoo” between blacks and whites '"by means of a set of practices more or less in-
z'i. “ionalized and rationalized," and that 'the practices employed involved the
are’irary attribution of inferiority on grounds which have little to do with the
actusl behavior of those discriminated aéainst and are frequently in conilict ith
acceyced ideas of justice and fairness." (Gould & Kolb, 1964, p. 203.)

Perhaps I may be permitted to add a distinction I cannot find in the dictin-
eevy. Imputed racism and inputed discriminavion refer to the Opinicn that mieh
dretrines, unfavorable treatments, social distances, and practices exist, wheths+ ~v
wat in faet they do.

Cogirriille

vhe setting for this research is Costerville (not its real naume), a north-
easei . industrial city with a population of slightly over 12,000, of whom apprc<i-
zetolr 25% are black. The community is 1arge1y lower middle class. It i dominated
e¢rsically by a steel mill. In merked comtrast to megalopuilis, most ¢ Coster-
ville'r black families came to the city in the period before World War II. Th= som-
munity includes a number of civil rights advocates who have baen ac'ire znl effevtiva
s uce the 1950's. The public schools are modern and well-equipped. They -:re da-
segregated in 1968.

Our research team from the University of Pennsylvania was inviuod b Ehe Line
coln University Tretitute for Community Affairs in 1969 to join in :1 into-ce gty

of hursm relations in the schools. Although our focus was on the s “nr ¢z ro b
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emphasized the impact of  .ational guidance, concurrent studies were underway by
other tack forces. For example, a Lincoln psychologist, has been surveying the self-
concepts of black and white children; other research groups have been fellewiﬁg up
alumni; examining the extent of participation in co-curricular affairs by blacks and
vhites; analyzing hiring patterns in the schools; evaluating the effectiveness of
desegregation; comparing racial groups on income and pqpulatian distribution by area
within the community, and surveying social services. Plans to implement findirgs are
alsn in the development stage.
T2 Study

The present study had two major research questions. First, how do black punils
in a nenior high school compare with white pupils in respect to their post high
sciccl plans and, second, what part does race play in the reported irfluennes rpon
ozt high school plans. For the findings which I am reporting this aftriicn, tiurae
JiFferent subsamples were taken: 365 members of the 1969 graduating class, Fh2
wiaorrs of the 1970 graduating c¢lass and 143 parents of the 1969 graduating cless.

¥or the senior groups an inventory previously developed in Hawaii and Oall-nd,

Co2 e nia, called You and Your Future, was used. (Dole, 1961.) This insbrume:’:

wea 72s plans and occupationsl aspirations and yields a variety of scalc:. Tedar
viI% T3 laying special emphasis on eight reported determinant scales (Dole, 1945
inick icasure reasons for post high school choice plus a specially constiuiled I'ree-

¢ r.2ale and the Rotter IE locus of control.

TFor the parents, an interview schedule paralleling You a-sd Your Ful:»: - wue
coveloped. Under the supervision of Julian Greifer, undergraduates ‘n sucinlory st
Tirmoln University interviewed a sample of 143 parents in the ful”. {../lov .. thol-

child's graduatic.. Jrom Costerville High. Of the large amount of . :a ¢’ "entin

will rsport this afternocon only on the accuracy with which the pare. .o pe.. -iv. w2
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child's occupational aspiratiors, the relation between college attendance and high
status agpirations on the part of both child and parent, and the proportions of
seniors who as reported by their parents in fact fulfilled plans at graduation for
school or college.

In most analyses which I will present blacks are compared with whites and the
sexes are treated separately. Tiae results of analyses of varianc: and facior anal-
yeas will be presented in full elsewhere.

Salected Findings

Selected findings from the three studies are summarized in Tables 1, 2, and 3
¢ the handout.

In Table 1 on the left are 11 freedom items, the first 10 of which are per-
ceiver barriers to post high schpol plan attainment. I should explain that, when the
vrpc.ases to these items were ar@lyzed by sex and by race both in 1969 and again in
1%/0, we vwere unable to identify* strong and significant differences. We therefore
Geveinrad an Origin score, based on a Factor analysis, which combines race with
tenury wn the community and in $ne state, father's education and occupation. The
imperiz it thing to note here is thut the single items which measured the direct
perv2'ved barrier of race, let $s say, or of guidance services, as represented by the
counG..nt, did not attain significance. But when all barrier items were combined,
thwse I geniors in zero column were somewhat more 1likely to feel blocked in their
aspirations before graduation. fo me this Tinding gives some support to the validity
ol Freedom.

Turning to Table 2, we heve summarized three different kinds of measures on the
1970 group. The first set of teasures are determinant scales. They show the rated
irportance of valu.::, interest and external influences for educationa™-vocational
decisions. The figures here hz¥e been adjusted s0 that cne can compav. the strength

ERIC
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of any scale with any other as well as-compare blacks with whites or males with
femnles. The right-hand column summarizes the results in significance levels of
renezted analyses of variance. The first thing to note here is that School In-
flvences, which includes guidance services, was relatively less influential than the
tirce so-called value items for all four groups. In part this is consistent with
eome of Pallone's (1970) research in New York. Secondly, the schools were reported
to hzve somewhat greater influence by the blacks than by the whites. The black males
md females said they considered the school more important than the whites in making
their plans. In 1969 the findings although comparable were not identical. However,
the rclatively low importance of school influence was indeed true the preceding year
also as was the equal number of differences by sex. i

There was no difference by race in terms of locus of control . - measured by
Julian Rotter's Internal-External scale. Finally, of direct relevanc to our re-
search question on the Freedom Scale both the black males and the black females felt
€s vnconstrained as their white peers with respect to their post high school plans.
You willi recall that for the 1969 group on Table 1 Freedom was related to a socio-
ecoroniic measure. Supporting the finding here, in 1969 also Freedom was i EBig-
wivizantly associated with race or sex at graduation.

Turning to Table 3, I have summarized a number of miscellaneous findings from

the Croelerville Parent Survey. Parent-child agreement when answers for the 1969

Il

endors on You end ¥Your Future were compared with responses obtained through inter-

viows with some of their parents were hardly impressive. When both parents and chil-
dren w.ve asked about the occupational aspirations of the seniors, the parents in

s2we than two-tTifths of all instances were not aciurate. Interviavers’ reports sug-
gested some of ther were tumed out--a generation gav, espscially Tor black and white

lower class parents. A second finding of interest was concerned witl “he relation

Q
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betwecen later entrance into school or college and high status aspirations on the part
of both children and their parents. High status was defined as a Northworth socio-
economic status value of 70 or higher (Reiss, 1961). In 41 instances the child
indicated that he aspired to a high SES occupation and the parent hoped he would
enter ore; of the 41, 36 zhildren were in school or college in the fall after gradua-
tion.

Finally, we compared the plans indicated by the seniors a week before graduation
with the responses of their parents in fall, 1969, on the basis of whether or not the
child was attending school or college. Note that the black males in disproportionate
numbers did not realize their aspirations for further education.

Conclusions

Based on these findings, I weuld like to offer four generalizations about Coster-
ville.

1. Neither racism nor imputed racism were strongly evident as they pertained to
guidance and the school. That is, there were relatively few differences between
hlacks and whites on the variables measured. Only a very small group of students and
parents perceived discrimination.

2+ Racism and discrimination cannot be discussed without taking into account sex
and social class. In this particular study so far as determinants of post high
school plans were concerned, there were as many differences by sex as by race. BRace
treated as a single variable was not associated with Freedsom from perceived barriers
to the attainment of aspirations, but race was associated with Freedom when it was
combined with family tenure in the community, parental education and occupation.
College attendance was related to high parent and child aspiration .

3. The school, including guidance services, was perceived as i:.s influential
than were personal values, although the blacks more than the whites did look to the

ERIC
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school as a source of assistance and direction in planning.

L. In the fall after graduation, tae black males and females more than their
white peers had not been able to follow through on their plans and to establish
themselves. Discrimination by the community seems evident in failing to provide
placement and scholarship aid for minority group members. The school may have failed
too by not preparing such students#wo cope.

Finally, during this study I have met various counselors, administrators and
school board members at Costerville. In fairness, none was openly racist and many

have been genuinely concerned with correcting discriminatory practices.
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Dole

-APGA 1971
TABLE 1
RESPONSES TO FREEDOM ITEMS BY ORIGIN SCORE, 1969 SENIORS
Freedom Items Origin Searel
o1 2 3 a5 X2

BT Gy (qae) ___(90) _ (33) )

"I am unable to do what
I really want next year
becausge..."

I lack the ability 28% 23% 19% 187 47 2.82
I lack the money 49 32 36 37 15 6.00
My grades were too low 31 21 14 22 12 2.98
I will probably be drafted 33 21 14 22 12 6.38
My family objects 23 18 16 19 12 1.46
My counselor advised against

it 23 25 - 11 16 9 5.19
My race prevents it 21 19 12 12 9 - 3.31
My teacher advised against

it 15 21 10 13 9 3.59
My friends advised against

it 15 - 21 8 16 9 3.71
I lack the personality 26 25 14 15 12 4.36
ALL items (Z yes #nmuureiOn) | 26 22 18 20 18 |  26.76%

" Post high school plan
"what I want to do" 59 68 71 68 .73 0.77

Note: % represents proportion responding yes or not sure
of those with this origin score.

1 One point assigned for each of the following characteristics: white, born in
Costerville, head of household born in Pennsylvania, grandfather born in
Pennsylvania, and father high school graduate in a white collar occupation.

a Number in parenthesis represents total of those with this Origin Score.

)
1{[0* p < .01 (df=4)
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Dole

APGA 1971
TABLE 2
MEAN SCORES ON DETERMINANT SCALES, LOCUS OF CONTROL,
AND FREEDOM OF 1970 BLACK AND WHITE SENIORS
, Blacks , Whites .
Scale
Males Females Males Females Sex Race SXR
(N=34) (N=32) (N=119) (N=157)
Determinants
Material Value 1.32 1.29 1.18 1.10 * -- --
Academic Value 1.19 1.22 1.26 1.23 - .- --
Altruistic Value 1.10 1.00 1.38 0.93 ek * --
Conformity 1.07 1.04 1.13 1.05 -- -- -
Uxperience 0.90 0.95 0.95 0.487 == -- ==
School Influence 0.97 0.73 0.81 0.57 %* ek ==
Science Interest 0.96 0.86 0.93 0.75 - %ok .
Humanities Interest |0.71 0.52 0.46 0.54 -~ -- --

Note: Mean scale values represent degree of importance, adjusted for unequal number of
items and adapted to 1969 scale.

0 = of no importance, 1 = of some importance, 2 = of great importance

D " Locus of Gomtrol 1 ’ ’
Internal-External [0.68 10.03 10.00 10.12 - -- --
(Rotter)
Freedom
Freedom! 7.79 8.60 8.63 8.69 | -- -- --

1 One point assigned if student answered "yes" to post-high school plan "is what 1
want to do." One point assigned for each of table 1 items answered "no." A high
Freedom score (maximum) represents an absence of perceived barriers.

o P <.05 ’ T
s¥p ¢ .01 .
ERIC™ < . a8
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Costerville Parent Survey

1969 Seniors

ow well do parents perceive child's occupational aspriations?

Parent perceptions, hopes, preferences, and expectations for child were matched
ith child's hopes, preferences, and expectations. Hits were defined liberally as
1y reasonable agreement.

| parents of white males scored 24 hits 57.1%
) parents of black males scored 14 hits 48.3
? parents of white females scored 30 hits : 71.4
| parents of black females scored 17 hits 54.8
.3 parents of all sample members scored 85 hits 59.4

onclusion: Although not statistically significant, white parents were slightly
ore accurate. The parents in more than two-fifthe of all instances were not
>curate about theilr children.

the part of

s _college attendance related to hip both

1ildren and their parents?

h status agpirations on

Parent and child occupational aspirations were assigned Hatt-North SES values.
1irty-six of 41 instances combined high (over 70) SES occupations with college
rtendance, No differences by sex or race.

snclusion: College attendance is in part associated with high prestige occupational
spirations on the part both of the child and his parents.

1at_happened to those seniors who planned at graduation from Costerville to attend
ollege or school within six months?

The responses of the seniors to the 1969 survey in Costerville High School
sre matched against the responses of their parents in fall 1969 in respect to
111d's current major activity (attending school or college).

F 41 white males, 22 or 54% had planned on college or school, and 20 with this plan,
r 48% of the sample, were attending a school or college.

f 29 black males, 18 or 62% planned on college or school, and 8 with this plan, or
3% of the sample, were attending a school or college.

f 42 white females, 21 or 50% had planned on college or school and 17, or 42% of
he sample, were attending a school or college. (Two were reported to be doing
sthing, just helping at home.)

f 31 black females, 13 or 39% had planned on college ox school and 10 or 32% of
e sample were actending a school or college. (Seven were reported to be doing
sthing, just helping at home.)

>nclusion: The black males in disproportionate numbers did not realize their
jucational aspirations. (A substantial group of black females neither went on to
~hool, worked or married.)
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BLACK AND WHITE ATTITUDES ABOUT GUIDANCE: OBSERVATIONS FRCM THE FIELDl

Burness Broussard
University of Pennsylvania

Drxing the past two years guidance has iound itself more and more having to
Justilr ite services to black communities across the country. Are guidance services
for vlavk students adequate? To answer this question I observed student life and
attitudes sbout guidance last spring as a part of a two~year survey of occupatinnzl
plans >f senior students conducted by the Institute for Community Affairs at Lincoin

referrn to in this research as "Cogterville."

Method

Costerville is a small Northeastern industrial city with a population of ap=-
roxinately 12,000 citizens. In the past few years there has been increased emrhacis
on the part of black citizens to have an account of the invelvement of black studenta
“u the school programs and the extent of guidance services given.

Svbijents
e /

Black and white senior students of the 1969 and 1970 graduating classec pavr=-

‘icipated in the survey. Approximately 250 students from the 1970 cluzs of ap-

sroximately 500 participated in semi-focused interviews conducted in groups ~ud

,r51v1dually from January through April, 1970. Most of the intervieuws were »recorded.

1Prepared for presentation to the American Personnel and Guidsnce A 3
; ES““zatlﬁﬁ in
itlantic City, New Jersey, April, 1971. Financial support was provida’ by tne Ul .

:f;;ce of Education while the suthor was an EPDA fellow at the Un1ve“5+Ly oL Perﬁ;J;
ania. )




Appreoximately 25 percent of the student population in the school were blacks and a
like percentage of the subjects of this research were black. Black students were
ravrezented in all aspects of the school activities.

Ceunselors working within the school as well as community members and formar

grzinnies were interviewed also. Parents of the black seniors of the class of 19469

wors iaterviewed. A sample of the black seniors of the 1569 senior class was inter-
viewved in August of 1970.
Prmezacare

Prior to the student interviews, administrators, central office staff, and
ccunielors were interviewed in order to get their perceptions of the students, the
cormunity, and the school. All of the counselors at the senior high sthocl (one male,
who was also the head football coach, and two females) were interviewed irn order %o
get their perceptions of attitudes towards guidance.

Croups of seniors, of the 1970 class, which averaged 11 in number, participated
ir semi-focused interviews as to their occupational goals and perceived barriers to
attaining those goals. Individual interviews were also held and were, for the rost
pArt, conducted on the same basis.

Subjects in the 1970 class were selected from a psychology class, a minor
subject which enrolled a majority of the senior students. The students weve brought
to the television studio of the school by their teacher where small sroun discuszions
tcok place and recordings were made. The teacher did not participate in zvr of the
seszicns. Most groups were integrated by race, sex,and programs of studv. Somne
groups were, however, rather homogeneous by race, sex, and programs of stucy., Sub-
jects from the 1969 senior class were interviewed individually.

My field observations were not intended to-be hard nosed reseaz:h, althouzl I




started with specific objectives and a semi-focused interview format (Merton, et al.,
195%), T realize that my sample may not have been representative, and I have no%
samrlad objectively and rigorously the observatioc .s and interview excerpts which
follocw. Passons and Dole have been hard nosed. My task is to present personal,

s ttodly biaged impresgiong from the source snd to take a subjective look (eyeball-

tr-er1hall) at the people who filled out the inventories and adults who are members

oF +tte community.

Obgervations

Couanzlors
A1 interview with the male counselor indicated that he perceived strdent and
par~ni attitudes to be rather positive towards guidance services. An intsrviecw with
the Temale counselors indicated that they perceived negative attitudes on “he part of

tracl as, administration, and parents. (See handout, Counselor.)
Zvrerey Students

ix order to get an idea of the attitudes of guidance services over the years and
cormm:yr2 them with today's attitudes, several graduates from previous years were ivter-

—inued. A black graduate of the class of 1945 and a third generation resicent of

Cerorille responded as follows: (See handout, Former Student).

Another black graduate who is now a parent of ahigh school student :1.d who
T:nctions as a community leader reported on one of the several activities in wiizh

she is involved: (See handout, A Parent and Community Worker).

Yzny of the comments reported by black seniors of the 1969 class whs aStendeld
ccllegz whether in special programs or not were generally positive. In or3 ca=ma,
ellegedly, information given pertaining to financial aid was not acrirate. j.e., the

student's parents were required to pay the year's tuition after the cvmme» wmrerran

O




and felt that counselors should have been more accurate in presenting information
about the program.
Comments of a black student of the 1969 senior class who had not been enrolled

%9 Black Low Status Senior)-

in a college program of studies: {See handout, A 1
Attitudes of the 1970 seniors varied among students. Observations and student
reports appeared to be related to student status in many cases witheut regard to
race. GStudent status appeared to fall into several categories, g.gZ-, extracurricular
activities, socioeconomic status, and community statusof the parents. Athletes gen-

erally indicated positive attitudes and occasionally concerns about cheices of

schools were indicated as reported by one black male: (See handout, 2
Eﬁh}eﬁéiﬁ

Among @ group of white seniors (male and female) who, for the most part, were
college oriented and . +whe were sons and daughters of professional and business
leaders in the community, a positive attitude toward guidance existed. Seme appeared
quite concermed about guidance for black students, as expressed in a discussion as

follows: (See handout, 1970 White High Status Seniors).

A white student who would net fall into a student status greup reperted: (See

handout, 1970 White Low Status Semior),

A group of black students who could be considered as nonactivities~oriented ex-

pressed feelings as follows: (See handeut, Three Black Low Status 1 70 _Seniers).
A black female, cellege oriented and the daughter:of a. professional parepls ex-

pressed her feelings about guidunee services: (See handout, A 1970 Black

Female Seniar).

Implieations

Costerville, which was faced with demands of the community to justify its guid=-
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ence services, might be typical of what is occuring or might occur in many com-
wavities across the country. What might appear to be primarily a charge from the
kl:sk community may also be a charge from segments of the white community. Coun-

#elurs may also be perceiving inaccurately their roles within a large segment of the

ivrerview data strongly suggest that in Costerville attitudes are regarded as
puszicive among students who are actively involved in activities of some status,
&-;-+ athleties, school publications, etc. With regard to those black males who were
gererally involved in several sports, race did not appear to be a problem and gi:n-
era.’ they held positive attitudes toward guidance services. Black males who were
not ir+/~lved in sports and a great number of black females felt guidance '3 not
mee their needs. White students, male and female, who were generallr nonaJtiviiicrs
eriented, felt guidance generally was not serving their needs.

Tinally, the concept of '"guidance as a service to zll" might be questicned by
san s adents and their parents without regard to race. Race might not appear il-
orivamt in the eyes of the target pppulation. Counselors must attempt to undersi-~id
thatl

Wint about the basic question "Is vocational guidance racist?" From %ie vai-
sage neint of most white students, it is not, but for some who are capable of undsr.
funnding social problems of the school, community, and nation, it is.

Forhaps little has changed from the days when counselors perpebusiad the culiove
¥ dlscouraging upward mobility. Reismann (1962, p. 21) has reported how advice
iiven 7 guidance counselors unintentiohally- supported: discriniuatior..

The psychologists and guidance counselors were not prejudices. T .:-

honestly deplored the Job discrimination that prevailed but by mo ze-
curately appraiszing the Negro aspirants of the existing situatic.. the-
were inadvert~::ly fostering the status quo. In a sense they we_a saying
"Wat's the use of getting all excited about training yourself w- =
cherist when you won't be able to get a2 job when you have a degree?!




o the black student who feels that his needs and goals are not being considered,
vosrticnal guidance is perceived as racist. To him, though the words have chanced,
2I.%¢y raciem has replaced discrimination, the practice lingers on. Despite their
fe:lings, mapy of the black youth have hope and determination as presented in a
exriaus tone by a 1969 senior:

As far as I'm concerned, I'm young and I've still got time. I

nean, if I don't like. . . waste away in the next couple of years.

1f I learn more every year, I might make it.

Perhaps we should attempt to understand a great deal more about the thoucands,
if not millions of other black pupils, for they might not find the confidence as this
student did. They might be robbed of the opportunity to become productive human

bringna.
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The Costerville Study
Excerpts From Interviews With
Counselors, Students and Citizensl
by
Burness Broussard

University of Pennsylvania

The following excerpts are from some of the interviews conducted with
former students, parents, counselors and students of the 1969 and 1970
graduating classes of Costerville High School.

Counselor:

I think more of our complaints come from probably two areas. th...
one, the affluent area where Johnny is use to getting anything and
everything he wants and you know if he runs up against realism, then
the parents get upset.and...uh...probably the other would be the black
community where they are complaining and in some ways have a right

to complain, but, ub...here again I think that realism and -the fact
that we are trying should have some acceptance.

Former Student (class of 1945):

The only black students who were known to guidance officers were
those who excelled, who were honor students and those who, of
course, caused disciplinary problems. But as far as the average
student, I dare to say that counselors made no effort to contact
these students or give them guidance which was. so necessary for
our black students.

1. Prepared for presentation to the American Personnel and- Guidance
Association in Atlantic City, New Jersey, April, 1971. Financial support
was provided by the U.S. Office of Education while the author was an EPDA
fellow at the University of Pennsylvania.



A _Parent and Community Worker:

We (the NAACP) take up the slack where the school system hasn't worked:
We, in turn, try to reach most of our black students in the ninth and
tenth grade with the hopes of helping them when they reach this level,
that they will be able to have courses, not a commercial coursze, in
order to enter college, but the proper preparatory course if they're
qualified in oxder to wnove into this. But again I say that Negro
students are locked into the track system and our late bloomers are
really suffering for it.

A 1969 Black Low Status Status Senior:

1970

I was always told that if you would harden up that you could accomplish
your goals. Well, as far as this went, my teachers, I got to a certain
like say the ninth grade and I wanted to be a doctor cause my mom was

a nurse and I'd been up to the hospital and I liked to work around those
people and they (the teachers) just told me that they didn't actually
think T could be a doctor cause I didn't have the grades but then, in
ninth grade I was on the honor roll three times but yet, I didn't have
enoug intelligence maybe as you say or maybe I didn't have enough
background or this, that and the other to become a doctor and so that
let me down and like ever since I went downhill and then I found some-
thing else that I liked and started coming up again.

Thite High Status Seniors:

1970

We should have more (counselors) I think. There are only three down

there with so many kids. And when you go down there to see a counselor
you have to wait a couple of periods before you get in.

I feel that they should have more but I feel the guidance counselors
are doing their job, but I do agree that there should be more.

Well, I don't know how they feel, but the black students can't go in

to talk, I don't think they could. If I was black I couldn't....
problems with black students.

White Low Status Senior:

I don't think that guidance is in greater demand. I think they need
more information. A lot of the kids I know just aren't interested
in going to college to major in teaching or psychology. They like
s—~1l things like beautician work or modeling and fashion design and
none of this is known there.



Three Black Low Status 1970 Seniors:

They look out for white kids in my opinion. Because like now, I'm
trying to get into an art school in Philly. I gave him (the counselor)
my application and everything and he said he's going to send the transript
of my grades and everything, my records and I haven't heard anything from
him... He takes care of them white kids.

#
My guidance counselor, I asked him to find me a school to go to. I told
him what I wanted to take up and he said he never heard of any type of
schools around here. Well, I figure it's the counseloxr's job to find a
school for the student. Instead of him finding a school he said 1if 1
find anything about a school to let him know. If I find anything out
about it I'm ain't going to let him know nothing, cause it's his job!

i
My guidance counselor so far she seems gatisfied. She seems to help
me get into school and everything. It was, I think, about seven schools
that she tried to get me into, you know, but she told me it was up
to me to decide which school I would want to go to. And ao, I decided

on -=-==-=. You know, so far I think she has really helped me. I needed
gome credits and you know she made my schedule so that you know I would
take them.

A 1970 Black High Status Female Senior:

I get like kinda special attention all the time around the school because
everybody's always afraid my father is going to come down here or some-
thing like that. And when they were talking about this test they were
saying it's going to help black kids and help them have confidence like
you. 1It's gonna...it's gonna maybe help build the grades up when they're
younger so they can have good grades like you. And he'd be just like you.
Why did they have to use me for an example? They do that around here all
the time. Every time they want to get something across to the black
students around here they always call on me. I don't like that.

I don't like the advisors around here anyway because they take most
black studenta--they don't know anything about black colleges, none of
them do and most kids around here want to go to black schools. And
they'll just take them and throw them anywhere, like this school, just
anywhere, anything to get them out of here out of their office. They'll
just tell 'em anything, and I don't like that.

Like last year they had this list of ten black students. These were
the ones. They had this list of the ten black students that when
college came they were going to help you and you could use their name.
And the Afro American Club had a look into it and they got rid of the
1ist that they actually had. A list out that they used and helped
those ten and forgot about everybody else. They used to just send them

1ike don't go to -------, they'll send you to someplace like ---==---.
You know, like somebody that has A's and B's anc stuff don't need to go
€0 ==-==-- -, and/or they would send you to one of these vhite schools

éhst have a quota system to fill for the state and at most of those
schools they take you and make it so hard for you that you drop, drop
Q  out and that's what they do.
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A 197G Black Athlete

I wouldn't say that my guidance counselor gave me any help. 1 told him

1 wanted to go to a big college and 1'd go to a small zollege if I couldn't
get accepted at a big college. And he keeps writing to the big colleges
asking for me instead of writing to some of the small colleges. And if I
don't get accepted at a big college I'm going to be stuck because no small
colleges are looking at me right now. All the big omes. And my grades
aren't what they should be.




