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CHAPTER 1
INTRODUCT 1ON

Recent research into organizational theory and
Pop- 3 - - - g " > - " -
practice has isolated the variable of "climate,"” a pre-~
viously sc\anﬁly intengible all-pervading characteristic,
as a factor that distinguishes one type of institution
from another. Researching this construct further, Halpin
and Croft developed the instrument, The Onrpanizational

Climate Descrintion Ques tionnaire (OCDQ) which classifics
organizations aiong a continuunm ranging from Open to
Closed Organizational Climates.l

Motivated by four criteria: (1) a Y“feel" that

there was a difference between gchool.; (2) a dissatis-

faction with the concept of morale; (3) a conviction that

to be supplenented by related information about an orga-
nization itself; and (4) an interest in all types of
organizations, Halpin and Croft initiated their search
for variables and concepts which could be used to con-

struct the OCDQ.2

~——

LAndrew W. Halpin end Don B. Croft; Organizational
Climate of Schools, (Chicago: Midwest Administration
Centor, University of Chicago, 1963), ps 4.

(-

2pndrev W, lalpin, Theory and Research in

ol

the Leadern Behavior Description Questionnaire (LBDQ) nceded

et |

ey
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2
While not only applicable to schools the OCDQ did,
however, evolve from research using seventy"one elementary
schools in different regions of the United States.3 This
occurred through foirtultous circumstances4 and has had a
quantitative impact upon rescarch related to educational
administrative theory.

Since all administrative behavior takes place
in a situation, the lack of proper instrumentation
has made the measurcment of' situztions impossible.
The OCDQ is a step towards remedying this problem.
The GCDQY has had a reception similar to that enjoyed
by the LBDQ. Browm (19567) estimated that it has
been used in at least 100 studies¢ The studies are
einpirical and are generally corirelational in nature.

The OCDQ malkes it possible to identify and
describe six Organizational Climuates; the "Open,”
the "Autonomous,” the "Controlled;"” the "Familiaw,
the “Paternal," and the "Closed.'©

"

Because the open and closed oxganizational cli-
mates fall at the opposite extremes of tlie continuum thelir’
climates will differ the most. Through the use of the
Halpin-Croft instrument, it is now possible to categorize

elementary schools independently within a school system

e

Adnministraiion (Hew York: The Macmillan Company, 1966),

Dpe. 131-132,

31bid., p. 132,

41p3d.

SDaniel E. ariffiths, YAdministrative Theory,"
Fneyelopadie of Educational Rescaxch (fourth edition; New

York: The Macmillan Company, L8696 ), pe 21.

6Ha1pin, o, gi;}, p. 135,
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with respect tolorganizational climat{ and to look at
these schools in an ecvaluative way inf terms of other
variables. For example, having classilficd a sample of
elementary schools in an inner-city ajrea into the two
opposing climate~groups of "open” and] “closed," one can ﬁe
concerrned with how studeﬁts achieve iJa language arts. The
relationship between the type of climpte and achievement
in language arts, especially children| fron innev-~city

areas, has important implications for|education. If

achievement does differ in some signiiicant way between
students in open and closed schools; tthen this information
becomes important for administrators o

nd teachers alike.
nr

This study, therefore, analyzes stude k achlevemnent in

language ‘arts as measured by the lowa $g§§§ of Basic
Skills in the context of the most open\and closed school

climate as classified by the OCDQ. \

|

~ i
Froblen %

sl

achievement in the basic skills of

a major concern to educhtors since a

lack of facility in the use of language, |both oral and

\.;

weltten, appears to have a detrimental afifect on other
achievement. Schools, each baving its oiyn organizational
climate, provide the environment whereinistudents learn

sone, if not most of, the basic skills i)} language. The

organizational climate thus becowmes a critical educational

9
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factor due to its influence upon the learning environment.

The pupil of an inner-city eclementary school has
certain disadvantages. His environment poses, in many
instances, insurmountable problems.7 In a sensc his home
learning experiences are of a deprived nature, and the
school he attends is his only hope of gaining the adequate
and basic skills in language which may assure him of up-
ward socioweconomic mobility.8

Schools differ in oxganizational climate and if
as Halpin cbsexrves; "the members of schools with closed
climates are not sinnexrs to be castigated but victims to
be helped,"9 we may assume that the clesed climate school
is not the type of school which can offer the ultimate
learning experiences for the pupils.

Questions arising from these assdmpticns about
the effects of organizational climate upon learning,
together with the need for more research specific to
language arts achievement by underprivileged pupils,

formed the basis for delineating the problem with which

7Eleanor P. Wolf and Leo Wolf, YSociolozical Peyr-
spective on the Education of the Culturally Deprived
Child," The School Review (Winter, 1962), p. 87/6.

8Frederick Shaw, "Educating Culturally Deprived
Youth in Urban Centers,” Ehi Delta Kappnan, (November,
1963), p. 95, ' '

9Halpin, op. cit., p. 137,
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Ihe Purposs

e

The

sidered:

1.

2.

of cducati.o:

this study was concerned.

purpose of this study was to supplement and

complement the knowledge alrceady available in the field

12l administration relative to the effects of

open and closced organizational climates on pupll language

arts achievement by disadvantaged pupils in inner-city

O

elementary schoolss

Specifically, the following qucstions were cone

Is there an achlevement diffeirence in overall

lJanguage arts as measured by the JTows Taste
y o LoV,

b

Lot

of Bagic Skills betwoen disadvantaged
grade 6 pupils attending schools charac
terized by an open o1 cloéed organizational
climate? |

Is there an achievement diffeccence in overall

language arts as measurced by the Jowa Tests

et a5 somaa s e

of Basic Skills between disadvantaged

grade 6 male pupils and disadvantaged
grade 6 female pﬁpils?

Is there any interaction between sex and
organigational climate vhen considerxing the
overall language arts achievgment of

disadvantaged grade 6 pupils?

v

U

Nen

P —

L P

R

e —

U .

[ S,
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Is there any achicvement difference in vocabu-

)
‘o
\—ﬁ
i".)
'.’)

lary as measured by the

203a 108Ls
Skills between disadvantaged grade 6 pupils
attending schools characterized by an open

r closcd organizational climate?

Is there an achievement difference in vocabu-

lary as measured by the Jowa Tests of Dbasic
Skills between dlsadvanukgcd grade 6 male

.

pupils and disadvantaged grade 6 female
pupils? :

Js there any interactiOn between sex and
organize zational climate when considering the
vocabulary skills achievement of disadvan-

taged grade 6 pupils?

Is there an achievement difference in reading
(&)

'

as measured by the Jowa Tests of B

St Pt TR A Db

fr"'

S

[

attending schoolsg characterized by an opsn
or closed organizational climate?
Is there an achievement difference in reading

as mcnsured by the Jowa Tests of Basic Skills

SARLER 12 o P

between disadvantaged grade 6 male pupills
and disadvantaged grade 6 female pupils?
Is there any interaction between sex and

organizational climate when considering the
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many

moxre

Fead
cans

reading skills achievement of disadvantaged
grade 6 pupils?

10. Is there an achlevement difference in the
mechanics of correct writing as measured by
the lowa Tests of basic Skills between disw
advantaged grade 6 pupils attending schools
characterized by an open or closed organi-
zational climate?

1l. 1Is there an achicvement differcace in the
mechauicg of cbrrect wirlting as measured by
the Jowa Tests of Basic Skills between disw
adVan“Wgoo grade 6 male pupils and disadvan-
taged grade 6 female pupils?

12. 1Is there any interaction effects between sex

and orgonizational climate when comsiderine

-

the mechanics of correct writing achievenent

of disadvantaged grade 6 pupils?

for tha Study
The rush to suburbia by the more affluent Ameri-
has leciit the inner-city areas to Lhc ]Goo affluent,

of whom are underpri V1ched socially and economically.

The schools that serve these arcas nust change, perhaps

Ly h

rapidly, to meet the nceds of the "diffcerent"

student. Norma Radin isolates numerous faciors which

appeax to be impeding the effcectiveness of schools to

13
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~ - cater to children from the lower sociow-cconomic class in
inner-city aceas. While advocating that no one remedy
will be sufficient to impro&e the plight of the disadvan-
v taged child, she emphasizes that the education system has
| .

some control ove:r how a school is or°°'12ed. From the
foregoing one can impiy that the organizational climate
of a school may have some bearing on the effectiveness

of instruction in schools and thus student achievement.lo
{ " Many school. administrators are reluctant to have
their schools classified by the OCDQ. Robexrt G. Owens

} explains this succinctly when he observes:

. « o ¢« a clinate study is an evaluation of the

I school, and«-moxre particularly--of the teachers and

principal in it. The implication is highly unfortu-
nate,; for it emphasizcs a sort of test syndrome with

all Lhe usual anxicties about not doiung wells Aftex
{ . all vhat does it mean if one finds Lh*? the organi-
: zational climate of one's school is "closed" o . o
Today amid all the crwtlcmqm of schools,; not ever
} administrat01 is anxious to gencrate still more data

to be used against him and his school; the reading
scorese are probably alweady low enougn and the

{ dropout rate too high. Who necds more?ll
[
Too, Halpin obscrves: ¢
[ - ' Silsqs . .
j + + o« the possibility that the climate profiles
‘ may indeed constitute a better criterion of a

. school's effectiveness than many measucces that have
{

— - | ‘
P 10, |

Hoyma Radin, Factors Impeding the Education of

| Lower-Class Children, (Ypuclantl Fublic Sphoq]:;'Yp51“anul, : |
Michigan, 19567). . ' |

; ) Llrobert G, Cwens, Ouganizational Behavior in

Qchoo1< (Faglewood Cliffs, Hew Jersey: lJUnL1CG=h311 ;
11’1(‘;' /O), Pe 1/00 ’

ERIC . - 14
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already enterced the field of education adminilg.
tration. 14 :

Despite the fact that Halpin implies that an opzn
climate is good and a closed climate is bad, he sounds a
note of warning that:

e ¢ o 3t is possible that soime schools in urban-
core areas cannot afford to contend with an "open”
organizational climate. The situation is similar to
that of some ncurctics who, despite their unhealthy
symptoms, manage to cope with thelr world, gven at a
low and precarious level of ceffectiveness.—

1

If the effectiveness of schools is being impaired
by the type of organizational climate that exists, may it
not be educationally and administratively expedient to do
something to remedy the situation? Halpin, further ex-
pounds his thesis to Jmply that if a series of circun-
stances would make it trauwmatically difficult to change
the organizational climate of a school, thon it may be
wiser Yto cross off sone schools as (-::{pende'.blc--;c“l[‘L He
realizes this to be a shocking statement but he fecls thaé
for the welfare of sone inner-city aress it may be betten
to do just this.

Objections havq been raiscd ébout the OCDQ becausc

12Halpin and Croft, oo. ¢it., p. 83.

13 ] - . . )
. “Andrew V. Halpin, "“Change and Organizational
Climate, " Catexio Jouwnzl of Educational Resaanch, VIIL,
e, : SNEGH :

Ho. 3, (Spring, 1966), p. 235,

Yirpia.
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i its six "climate~types" are arbiltrary or because prine
cipals' perceptions expressed through it tend to be
1 significantly different from the perceptions of tecachers
i in the same school. However, it would appear that despite
its shortconings as a "perfect" instrument, it "will
} provide useful feedback information to the administrator
. Y 4 P f 34 15 2 - 3
with a grasp of its limitations.,” One specifiic feed-
? back might well be how disadvant aoed children achieve in
y lenguage skills in the two opposing climates. Language
arts achievement is admittedly only one measurable skill,
} _ but its importance to overall achievement is widely
. 16
recognized,
§ Steinhoff and Cwens maintain that loager-term
i efforts to create certain fundamental psychological and
environmental coaditions in schools are ncecessary €O
j raise achievement to disadvantaged children. They rezched
this conclusion after studying the organizational climates
j f the e o forcs | 17 e
. ‘1o the more effcective schools. If, as they suggest,
1 there 1s a need to re-organize more effective schools to
{ .
( lSOwens, Ope Cit., pe 184,
16--\ - . 2 . 1 !
’ E., F. Lindquist and A. N. Hieronymus, Tegchen's
‘f Manual, Joun iGuLg of Basic Skills (Mew York: Houghiton
K thllJn Comnpany, 19064), pe 3.
} 17Co Steinhofif and Robert G. Owens, "Crgani-
_ . |zational Climate in the More Effcctive Schools.” (& paper
presented at ERAMNYS, Albany; New York, Center for Urban
; Education, 1966), p. 128,
Q 18
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increase achievement, then there is certainly a need to
analyze the effcctivencss of inner=-city schools, by
ascertaining i¥ climate has a significant bearing on
achicvemente.

One may assert that the disadvantaged child has
reccived much attention during the.last decade. His
education is of concern and the literature on cducating
the disadvantaged child frequently calls schools to task
for failure to provide tha approbriate educational
18 '

experiences for him.

Hamburger, in azccepting the generally azgread
< ?

upon assertion that Amcrican schools reflect middle-~class

values, found that the disadvantaged child, when cone

fronted by the school, tends to withdraw and look for
sccurity in bhis lower.class world, and that it is only
vhen his values ace aligned with middle~class values can

RS A
achievemnent occur.

the disadvantaged child to accept the middlc-class valuces -

of the school; his achicvement therefore must nccessarily

suffer. This jig particularly true with values relating

o

’ .
161rV1ng Ae Yevish, “Decentrelization, Discipline,

i
and the Disadvauntaged Teacher;" Fhi Delta Rappezn, L,
(Wovemberr, 1968).

19 arein Hamburger, "The Impact of Socially Dis.
advantaged Status on School Leayrning and Adjustment,”

ERIC #ED 08 259, (February, 1948), p. 100.

Since it is not always possible for

11

re—y

s
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to language proficiency. C. Eo Massard found that the
values the school placed upon language required the dig-
advantaged child to use a "public language" in school,
but he valued his "private language'" and used it at home.
He also asscrts that puplnﬂ from different class levels
use different pfoce:ucs in thinking about language.

His former finding suggests that the disadvantaged child
experiences conflict and this conflict, allied with his
different thought processes, has an edverse effect on
language as well as measured language achievoment.

Mary Love reinforces Massard's contentions when
she states that the differing lenpuage pafterns of the

dlLOﬂcTCd poor create a barrier between the chlild and the

N

social institution.

With such evidence used as a guide, it would
appear that the type of climate prevailing in an organie
zation such as the school might well be investigated to
determine whether clinate, in fact; has an efifect upon
the language skills of disadvantaged pupi] /

A Direct Access to Reference Informztion (DATRIX)

20¢, g, Massard, "A Comparative Study of Language

Aptitude and Intellxgcnce on Sixth Grade Children fiom
Low Socio-econecmic and Middle Socilo-econcmic Levels.” (A
paper prescnted at the Annual meecting of the Americon Edue
cation Reseainrch Association; Mairch, 1968).

21...

Mary B. Love, "The Alienated Speak," Fducaiional

Leadenehin, XXIV, (1967), pp. JE"‘J"bS‘ﬁ». ) T

e s -

RS
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13
search was made at the Xerox Company (sec Appendix A) at
Ann Arborx, Michigan, on the subject of this study and it
produced no references. 1t may be tentatively concluded, )

thercfore, that rescarch of the specific nature investl-

gated in this study has not been done.

sion of the Study
The validity of this study was limited by the
degree to ulilich past educetional cuperiences affected the

language arts achicvement of disadvantaged grade 6 pupils.

the study
This study was limited to those inner«city ele-
mentary schools within the Kansaos Cltgy, Missourd,; Public

School. Systenm which were clasgified as open or closced by ;

the Organizational Climate Dascrintioa Questicnnaire

(OChQ) and to a randem sample of the grade 6 pupils ;

thercin.

Assuwptions

It was assumed that the Crganizational Climate
Vd

Descripiion Questionnaize (CCDQ) is a valid and reliable

instrunment for classifying the organizational climate of ;
elementary schools. '

o

It was assumed that the Jowa Tests of Basic Skills

in language arxts is a valid and xrelioble instrumaznt fo

megsuring pupil achievenent in language airts

19

Q
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j 1t was assunmed that the Kansas City elementary
schools utilized in this study are representative and
E chavacteristic of iyner-city eclementary schoois through-

out the United States which cater to the ecducational necds
of disadvantaged chtlaton.

{ It is aésumed that the quality; level, and quantity
of instructiﬁn given by grade 6 teachers in the inner--city
i elementary schools is similar iviespective of whether a

; school has an open or closged organizational climate.

And, finally, it was assumed that the grade 6

} _ pupils selected for this study are representative and
characteristic of other disadvantaged grade 6 pupils

z attending elementary schools in inner-city areas throughe-

{ out the ted States.

Research Hypothesaos

The following hypotheses were considerced in this
{ study: \

1. Disadvantaged grade 6 pupils' achicvemant

) in OVGTGll language acts skills diffexs
significantly between schbols characterized
by an open or closed organizational climatc.
( 2. Disadvantaged grade 6 pupils' achievement

in overall language arts skills differs

J . significantly between male pupils and female

} pupils,

El{llC | 20
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3. ‘Therc is no interaction belircen sex and
organizational cliwate whenjconsidering
overall leanguage arts achicjement of dise
advantaged grade 6 pupils.

4, Disadvantaged‘gradg 6 pupills' achicvement

in vocabulary skills diffeils significantly

«~

between schools characteci:ed by an open or

closed organizationzl climpte.

i

Disadvantaged grade 6 puplils' achicvement
in vocabulary skills diffeds significantly

betveen male puplls and fapale pupils.

o

6., There is no interaction befiween scx and
<
organizational climate whearl considering
vocabulary skills achievemept of digadvan-
taged grade 6 puplls.
7. Disadvantaged grade 6 pupilis' achicvement in
reading skills differs signiificantly between
schools characterized by anj open or closed

organizational c¢limate.

8. Disadvantaged grade 6 pupilh' achievement in

reading skills differs signlficantly betwaen

male pupils and femnle pupils.

9. Therc is no intveraction betyeen sex and orga-

nizationzl climate vhen congidering reading |

achievernant of disadvantaged

grade 6 pupils. ;

O
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10, Disadvantaged grade 6 pupils' achievement in
the mechanics of correct writing differs
significantly between schools charecterized
- by an openior closed organizational climﬁtc.
11. Disadvantaged grade 6 pupils' achievement in
the me:haﬁics of correct wirriting differs
significantly between male pupils and female
pupils.
12, There is no interaction between sex and orga-
nizational climate when éonsidering the
mechanics of correct writing achievcaaent of

disadvantaged grode 6 pupils.

Achicevenent. The score obtained in a basic skill
including overall language arts, vocabulary, reading and

the mechanics of correct writing represented as a numers

ical measure resulting from the administration and scoxing

of the Jowa Tests of Basic Skills in language acts.

essol e POY=2N el LTt e e Tl e

Disadvantaged Students. The children vwho show

cvidenze of social, cultural, and cconomic deprivation in
comparison with other children and who attend the six
schools selected as a sample for this study.

dnnoe-City

Schools. Those schools nearer the corc

of Xansas City, Missouri, which provide the formzl cduca-

tional experiences for the children vho reside ususlly in
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sub~standard housing and whose parents or guardians gener-

ally come from the lower soclo-econonmic stratum of socliety.

1.

Organizatiional Climate. The "atmosphere" or

environment of an organization or institution which,
although relatively intangible, is comparable to "feel”

. w22 ' .
or “personality." In a general sencse it refers to

prevailing characteristics of an organization's environe

ment. Specifically, that which is measured by the

Organizational Climate Description Questionnaine (OTDQ).

1

Open Climate. Elenenta ry schools used for this

study which scored highest on opemnncss after the adminlse
tration of the Orpanizational Climate Descrintion

Questionuaire (CCDQ).

1

Cloged Climate. Elementary schools used for this

study which scored highest on closedness after the adinin-

Ve

wesiionnaire (OCHQ).

PR Nebiod s

Lansuase Arts. The fusion of maany language skills

into one broad field in which the related phases of expres-

sive and receptive communication are taught in relation-

.23 .
ship. For this study the welated skills were vocabulary,

224
23y

Robert G. Owens, ovw. ¢it+., p. 167.

arold G. Shax June Grant Mulry, Mory E. Redin,
and Larggﬁct C. thlospwe, Improving Lansunpze Ants Instruce

tion (Columbus, Ohio: Chaorloes E. Veoreill, 19620, p. 24,
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reading and the mechanics of correct writing.

Ocganization of th=2 Study

W s mremew s

Chapter I was designed to introduce the study. 1t
includes a statement of the prodblem, the purpose of the
study, the nced for the study, the limitation of tﬁc study,
the scope of the study, the assumptions underlying the
study, the resecacch hypotheses, the definition of terms,
and the organization of the study.

Chapter 11 was desgigned to review the »elated lite
erature on the organizational climate of schools and the
language arts achievement of disadvantaged elementary
school pupils, thue providing the rationzle for this study.

Chapter III was designed to present the methodology
employed in this investigation. It includes scctions on
the source of the data, the collection of the data, the

N _
instruments used, and how the data were analyzed.

Chapter IV was designed to report in detail the
analysis of the data. It includes scctions on the identie
fication and dcéignation of the organizational climates
with relevant tables; it states the résearch hypotheses
in the null form; and reports in the appropriate tables,
the two¥way analyscs of covariance.

Chapter V was designed to repoirt the findiﬁgs in
morc detall; to list the conclusions varranted from the

findings; and to make recomnendations for further study.

24
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REVIEY OF RELATED LITERATURE

Concern about administrative theory in education :
is a recent development for it was not until 1953 when
a group of eighteen authors,; with Roald TF. Campbell and
Russell To Greg as coecditors, began work on a prozram
spoasored by the National Conference of Professors of
Educationz]) Adminlstration (L CPEA), that a lack of theory
of administration was discovercd. It became evident that
the lack of theory had produced wide gaps in research
knowledge on administrative behavior.

lalpin emplained why this state of affairs
existed vwhen he observed:

In some areocs the period of transition from sheer
emplirvicicin to hypothetico-deductive theory has had to
be reckoned in centurics; not decadss. Since the
social scicences as disciplines distinct from social
philosophy did not emerge until the end of the nine-
teenth century, we nced not feel embariassed by the
present dearth of 'theory. Administration as & fieldr
for scientific study is of much more recent origin.2d

Before 1950, with unusual exceptions, little

research in educational adninistration dealt with testing ;

of theoretical propositions and virtually none of it

24Andeew W Halpin, Adninisi
Eduecation (Chicago: The Midvest Admin:
UanLrSlty of Chicago, 1958), p., xii.

tive Thnolky in

.
42
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involved the jinsights and reseaxch methods that had becn

. 26

developed by behavioral scientists.

i

| The reason for this state of affairs and the fact -
there is currently a great deal of research being undeir-
taken in educational administration is explained by Van
. Miller as follows:

A lot. of the study of administration has been a
matter of looking backward or sideways at what was
done and what is being done. It is striking to

contemplate how much administrative experience has
been exchanged and how little it has been studied

i scientifically. The current excitement arises firom
! the fact that within recent years educational admin-

istration has become a fiecld of study and of devel-
i opment as wecll as a vocation.
{

Historically, World Ver. 1l provided the initial

i
i - impetus to the study of administration, especially with
: respect to leadership. The quality of educational
i
= leadership as an area of research became a concern not
i : only to the National Conference .of Professors of

Educational Administration, which was formed in 1947, but

[rea—

also to the Americen Association of School Administirators

) and the Kellog Foundation.

Owens sets the date for the significant break-

i through in educational administration to be 1950 when

{ 2 v :

{ Owensy ov. cit., p. 16, ' ' |
, | 27y s - e s . |
{ an Miller, The Public Administration of American

[ . |School. System (New York: The Macmillan Coméany, 1965),
pp. 544545, '
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the Co-~operative Program in Educational Administration was
launched.28 In the mid 1960's he further observed:
¢ + ¢ it scemed probable that education--far from
being outside the mainstream of discovery in admin-
istration~~was taking the lead in making new
discoveries about administration through rescarch.2°
Thus, commencing with research into leadership
behavior, educational adﬁinistration has investigated the
organizations and institutions and the behavior that
occurs phercin. This is understandable, for a leader's
professional invironment may be conceived as an organi-
zation, "and to a considerable extent, it is the setting
in which he makes decisions, excrciscs leadership and
generally behaves as a leader."3o
Systems theorists in education looked at schools
as social systems. They saw the behavior of the individual
within a social system as a function of the interaction
betyvreen his pérsonality and the role expezcted of him by
the institution.
Possibly the Getzels~Guba model led to as much
research a decade ago as 1is being dpne currently with

the Halpin-Croft Onganizational Climate Descrinption

Questiornnaire (0OCDQ).

29.1...}.?19.'! Pe 22.

30};11141; y Do 45,

27
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Griffiths explains why studies using the Getzels-

Guba modal have fallen off sharply as follows:

It would eppear that the model is due for a
revision which would incorporate the research of tha
past 17 years., The model served the purpose well of
moving rescarch in educational administration away
from naked empiricism towards theory. The fact tha
the model encompases such a narrow range of ocyanln
Zational bchVlO was a ereug“h viien it was con-
ceived, but the narcowaess is now a wweakness .31

Leadership theory has been purposely left until

now. This line of inquiry, initiated by the Personnel

Rescarch Board of Ohio State University, led to the

development of the Leader Behaviown Description Question-
naire (LBDQ) by John K. Hemphill and Alvin E. Coonm32

This was the instrument with which Halpin and Croft be-

S

came dissatisfied'and which hastened the development of the

Orgenizational Climate Descripiion Questionnaine (0CDQ).
Accordlng to Griffiths the Leader Behavior De-
..... ription Quostionnaire (IBDQ) proved extremely popular

as an instrunent because:

+ « « (it had) an case of administration. Copics
can be purchased, the roloﬂbleLy is substantial, and

the two factors, consideration and antxuﬁlno
structure are well known,33

peniel E. Griffiths, "Administrative Theory,"

Incyclonadia of Educational Research (fourth edltwon- New

e Macinillan Company, 1969), p. 18.
320uens, on, cit., p. 121,

33t res s
“Griffiths, on. cit., p, 18.

98
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This instrument has more recently been subjected
to severe criticism and one of the severcst cr;tics has
been Hemphill himself who, with others, studied initiating
structure and consideration, along with a large number of
othar measures. These were then corrclated with behavion
in simulated situations and found to be virtually irrele-
vemtcy'L

From this finding Griffiths wondered vhether the
large number of studies done with the Leader Bebavion

Description OQuestionnair (]RDO) were worth the effort.,

From the foregoing revicw one may conjeciture that

[l

admL QLLVO theovry in education is "unhealthy.” Noth-
ing is farther from the truth because the ferment that
exists is proof that rescarchers are determined to add to
the already significant theory that has been formulated.

Whriting some years ago, Halpin surmed up the
existing state of theory in educational administration,
and his obscrvations are still relevant toda

We nced to develop theory in the field of adwmin-
istration. We are not quite sure how to go about

this, but here ore a few suggestions. Here are
different ways in which we drc try:.n0 to formulate
theory in this field., Here are some issuecs which

34John K. Hemphill and others, Administrative

e renme

Performance and Personality (Teachers' College, Columbia
University, 19327,

3“Griffiths, ope cit., p. 18,

-
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we feel must be taken in account and some dead ends we
bhad better watch out for.30

Recent research supports the view that organiza-
tional bchavior, in a gengral way, can be scen as the
function of a dynamic 1ntcrrolatlop,h1p between the needs
of the individual person and the needs of the organization
as they are expressced by demards on the individual.
Getzels and Guba would advocate a school situation where
necds~demands congrilence was deéirable.37 Chris Argyris
would contend that complete congruence, though possibly
desirable, was impossible. There would be conflict but
ways should be found to manage it. 38

Then again, Etzioni would coutend that the “fit"
between individual nceede and organizational deomands
attracts individuals and keeps them involved.39

These three men were looking at relationships
between individuals and an institution in a formal sense

and represcent but one half of the picture. Informal

relationships constitute the other half.

36Halpin, ORe Cite, pp. xii-xiii.

373acob W. Getzels and Egon G. Guba, “Social
Behavior and the Administrative PFrocess," Qghggl Review,
LXv, (Winter, 1957), pp. 423-441,

3 (3] - . - - '
SCnsz Ar{yrls, Fersonality and Organization:
The COxfllcr bBetween the QY,ESQ and the ]Nd'VJUUcl (mew
York: Harper dand Row, 19577

B LT TR

DA

39Aﬁ1tal Etzioni, A Comparative Anﬂlx 538 of
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This latter domain was investigated by Whyte,

not in schools but in restaurants, and by Willower and
43 . .. . ' :

Jones ~ in a Jjunior high school. These studies focuscd
on the interpersonal relationships bctween members of the
organizatiion.

. Owens describes this type of investigation in the
following terms:

\

Such rescanrch deals with complexities of behavior
arising fromn essential facts of organizational life;
the individual finds himself in an interlocking
dynamic interplay between ?is owmn needs and the de-
mands of the organization.*z

The descriptive research referred to above can

only be an aid to understanding the "personality" of a
school. A normative base is necessary il one wisghes to
compare onc school's deccription with another. Too, such

descriptions tend to be generalized, rather than dealing

with comparative data from which norms might be devel-

the quality of its organizational "personality”" or climate.

Complex Organizations (New York, The Free Press, 1961).
G0 ys 11 s " . .
*Owllllam Foote Whyte, "The Social Structure of

the Restaurant,” American Journal of Sociology, LIV,

(January, 1949), pp: 307-308.,

41Donald Je« Willower and Ronald G. Jones, "When
Pupil). Control Becomes an Institutional Theme," Phi. Delta
Kappan, XLV, (November, 1963), pp. 107-1090. ' o

420wens, op. cit., p. 172,

31
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i Contributions to research on organizational cli.

/

mate provide us with the two necessary tools to determine

1 - nore accuratcely how schools stand in comparison with

others. One of these is the dimensions along whlch we may

take measuremants of certain factors which make up the

i climate of an organization's enviconment; the otheoxr is

! . 43

: the normative data from nany schools.

j ' From here it appeared a natural and sequential
step for Halpin and Croft to develop their Crganizational,

welev SR o8

rescarchie

.

adninistration have heeded Halpin's suggestion

b4

tained, have looked specifically at Lne disadvar

pupil.

| -

431pid., pe 173,

KPS

4 - 1
I. “Joseph T. Flagg, Jr., "The Organizati

VadliaimcienX4

Brunswick, New Joewscy, 1964),

tive theory pertinent to organizational behaviorn

to have become sophisticated enough to generate furt
. & X (&

or closed climates, and none, as farr as can be &

ERiC‘ | 32 -
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Clinate Descrmivtion Questionnainxe (OCDQ), for administra-

appeared

hey

While many scholars and students in educational

used

the OCDQ in their studiea, few up to the present have
looked &t achievement in relation to schools with open
scers

aged

jonal Cli-
mate of Schools; I1ts Relationship to Pupxl Achlievewnent,
Size of School and Teacher Turnover," (unpublished Doc-
toral Dissertation, Ruva's;, The State University,

New
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An interesting resecarch undertaking by Feldvebel
which sought to investigate whether the dutput of the

school, as measurcd by standard achievendnt tests, was &

function of organizational climate, as wgll as the socio-

economi.c status of the school comnunity, jshowed that
achievemont and socio-cconomic status wene significantly
related. This study did not, however, piloduce conclusive
- 4!
findings wvelevant to the organizational cdlimate variable. B
J. Foster Williams found and repdgrted that the
CDQ has validity as a criterion of schoofl. effectiveness.
He reported a&s follows:
If, as ”quin h4° contended, the bpeuncss of
schools! cogmmizational climate is a noJ,Lb]o critoe-
rion of a school's oparational effectivencss, the
findings indicate that negiro schools Hoseibly have
6

been less cffective as a group then wijite schools i

If thie is indecd so, then ce¢ffective achievement

in language arts ds part of the overall ejfectiveaess of i
schools may depend on organizational climdtee |

Too, mindful of Halpin's assertiol, Kull reported
these significant results

¢ « « teachers vith o good attituge towards
children tended to percelve all eight idimensions

.- o @ gt

l!" =1 ~ “
FALexandor Feldvaebel, "Organizat
Social Cless; and Educational Cutput," Ac

Hotechook, XII; Mo. 8, (April,; 19064).

onz). Climate i

46 .

M3y, Foster Willia g ‘Jh" QCh fa Applicatior £ %
Sonc ImpliCPLLhﬂ69 }nu:ﬂtnoA AdnhLiep';tjg& Quairiianrly
I\]’ I‘IO!‘ ?.y (SI.U. T 87 10' 6); 1)! L)’!l.‘
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in a way indicative of an open climate, while teachecs
with a poox attitude towairds children tended to pare
ceive all eight dinmensions in a manner indicative of

a closed climate.4?

While none of the studies reporied in this

)

invb,tigation have dealt specifically with organizational
climate and achigvemonf in language awts by c-sadvént&ged
pupils, there appears fr&m the foregoing, to be sone
evidence to support a view that school effectivences may
correlate positively with openness in a school's climate.
| Effectiveness in langﬁage artes then may relate to
the organizational climate. of a sclivol. However, the
seanch of the litecature did not weveal any studies dl.

rectly welated to the toplce proposed in this. study.

2o o

e .

T4 S . . .

‘]bluon J. Bull, "The Relationships Botwesn the
Organizational Climate of a School,” (unpublished Ph. D.
Thesis, University of Minnesota, 1965).
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CHAYTER 111
METHODOLCGY

To accomplish the purpose of this study it was

necessary to: (1) identify thrce inner-city elementary

schools posscessing an open organizational climate and three

(o)
inner~city clementanry schools possessing a closed organi-

zational climate; (2) randomly sclect equal numbers of male

and femzle grade 6 pupils from both open and closed organi.-
zational climated schools; and (3) comparce pupil aclhileve-

ment in language arts as measured by the Io

Basic Skills to determine the effect. owgani
had upon disadvantaged grade 6 pupils' achievement in

overall language skills, vocabulary skills, reading skills,
and the mechanics of correct weitin

cr
U‘

Source OF 1]

[ ovre

The School District of Kanses City, Missouri,
agreed to cooperate in this study.
All of the sixteen elementary schools cooperating

in this study were designated by the School District of

‘.Jn

Ransas City, Missouri, as being primarily and extensively
concerned with the education of disadvantaged pupils. From
these sixtecn schools; the three most open climate schools

and the three most closed climate schools vare identificd

tte
h
.

by analyzing thaix individual OCDQ scores.

30
e
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The number of pupils envolled in the sixteen

schools arc depicted in the following table:
- TABLE I

NUMBER OF  PUPILS ENROLLED IN THE
SAMPLE OF SCHCOLS®

Wt ) b bt e B NS Bub N 0N R i S e Nl 47 P i 8 G Bt 4 44 AR S Ve S S0 & TS Y W e % AI S e S o g SRS e prn 0 R B o e 2= Fy 0 SISl bt e ARy =g oy s
iy pre PySriatw - e e e e e e o L e e e L L S R N e T e A ST LRSI SOt Vi

o

Schools % {1 Mumber of Pupils

1. 821
2 h% 857
3.1 - o011
&, : 637
5. : : 845

w
N
0

WO
~
0
~J

,‘{:-.’: . 125
10, 181
11, : 057
12, 843
13.1%¢ 142
14, . 871
15' l’ 075
16, 038

S it .
- . T " ———

Total 11,689

*Data were compiled as of October, 1269,
**These schools were classified as the most open.

{iThese schools were clasgssified as the most closcad,

36
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The CCDQ as dovised by Halpin and Croft is de-
fended by the following authoritics.
Owens asserts:
« « o« first, that something actually exists
wvhich can p;oPCL]y bo called organizational clinate.
Further; it asgssumecd that organizational climate is

closely rc]\tcd 10 the pcr001vcd behaviors of teachers
and principals.®

The

0]

GCNQ is the most widely used technique in
. . . . ., 49
isolating the organirational climate of schools.,

In reply to criticism levelled at the validity of

the OCDY, Halpin said:

It is impossible to domﬁﬂo crate the "volidity®
of any taxuonomy, or any typolopry. The test of a
typology must be in its usefulness, What can be done
with it that cannot be done without it? “This is the
heuristic test.20

However, rescarch; as follows, indicates that it

has validity.

A study conducted by Smith using the OCDQ led hiw

io

to asscrri:

« + « That the Ougenizational Climate Description
Qgg;; QjQﬂ}E& was extcernally consistent as well as

internally so. In addition, the empirical findings @
apph<3ed to be consistent with the internal defini- i
tion of OL{(nl zational climate as devised by Halpin
and Croft.

e B e ot e G480 et 5 e

480wens op. ¢it., p. 174,

.
S

5OHalpin, on. cits, p. 225, ' f

S1pavid C. Smith, "Relationships Betwean External

o . . ") . Ll @ L —_MJ' i :
!

o 371'
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Support also came from Anderson who found evidence
to support the internal consistency of the 0CDQ sub-.
52
tosts.

Devisced as it is from a Likert-type questionnaire,

the Organizational Climate Descrintion Questionnaire (0CDQ)

@ rortsn e Rt PR PR PR

2

is administered in a group situation requiring a conve~
nient thinrty minutes forxr completion. ,

| In their original nationwide study, Halpin and
Croft used seventy-onc schools. The resulting OCDQ scores
vihich established "school profiles" tended to cluster into
i | personality groups. Halpin and Crofit arbitrarily identi.

|

|

fied six such school personality clusters and called

them climate types. These climates range from Open at

. onc end of the continuwm through Autonomous, Controlled,
i . '
i Familiar, and Paternal to Cloged at the opposite end of
i : the continuumn,
Both the open and closed organizaticnal climates

{ bave unique characteristics., A comparison of these
; characteristics isolates opposites or near opposites in
! a - - . . -

Lsprit, Engagement, Hindrance, Intimacy, Aloofness,
(

Variables and the Organizational Climatoe Description
{ Questiommaire, " (unpublished Doctoral Disscrtation, Northe
| western University, Chicago, 1966). ‘

52 ] .
John Anderson, "School Organization Clinate:
. |Some Validity.Studies,"” Canadizn Education and Rescarch

Digest, V, (December, 1965), pp. 317.-33%4, T

, Q | : 38:
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Consideration and Production Emphasis.
The 0CDQ, therefore, permits schools to be class]
fied accoxrding to these characteristics so that other
ariables, such as language arts achievement, can be comne

pared to test the significance of opposing climates on

pupil p:r’ormlnco.

The Lowa Tests of Basle Skills devised by Lindquist

and Hieroaymus was the other instrumoent utilized in this
study. It has becen USCd_extcnsiVely for almost a decade;
purportedly, therefore;, educators consider that lis use

is appropfiate to measuring echicvenment in language skills.

Lindquist and Hieronymus in describing their tests

Each pupil takes only items appropriate o conlent
. ' and difficu1ty to his own grade level, « « The con- '
tent of each test has been carefully sclectaed to
reflect the best of current currciculum practices. « .
The arrangoements of the various tests has been orgas
ni%od into @ logical pattern thaf ylelds tests of
uni.j ovm longih and Loll“bx‘lty.JJ

Lindvall lists the characteristics considered *
highly desirable in e standardized test such as the Jowa
Jests of Basic Sikkills. These he says ere, "validity,

reliability, adequacy of norms, casc of administration,

c
;

case of scoring and economy."”

-
)3 - . .
Lindquist and Hiecronymus, 0p. cite; pe 3.
54 _ . . . '
Ce Mo Lindvall, Testing znd Evaluziion: An Intno-

duction (New York: Harcourt, Brace and World Inc ,-lggi't

33 .
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The Jowa Tests of Bagic Skills has thesc charac-
; e
55
teristics
Gollection of Data

A representative of the University of Missouri,

Columbia, in cooperation with the Kansas City, Missouri,

schools held a §orieslof'meetings with the principals of
the sixteen celementary schools seclected for inclusion in
the study. The purpose of the meetings was to acquaint
the principals with the nature and scope of the investi-
gation and to plan the specific procedures for administer
; ing the 00DQ (sec Appendix A). Each principal was

- instructed to administer the GCDQ simultancously to his
faculty and sreturn the completed questionnaires by mail.

{ : Dr. Andrew W. Halpin and Dr. Andrewv Hayes of the

College of Education; University of Georgia, processcd

the OCDQ data in the Computer Center® of the University of

Georgia. Copiles of the computer print-outs providing date
| relative to the des ugnat1on of the organizational climate

1 of each of the sixteen elenentary schools were made avail-

able to his researchers. From the adninistration of the

OCDQ the three most open and three most closed OT&anl"

zational climate schools were selected for further studye.

)Jnlrlom M. Blyun. in Oscar Krisen Buros The Fourth

{ . Lcn‘m] Mfm"m*c - Yearbool: (Hi{,hlc.ild Park,; New Jc_mcy:

o D —

Q
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The Jowa Tests of Basic Skills was the instrument
sclected to moasure the dcpcndcnt variable achicvement
and was administered to all grade 6 pupils attending
clcmentary schools in the school district of Kansas City,
Missouri, in March, 1970, Thé results of these tests wvexe
processed by the Central Administrative Rescarch Offices
of the Kansas City school district. The scores for all
grade 6 pupils attending the six schools classificd as the
three most cpen and the three most closed, were made
available to the rescarcher. A series of meetings with
the persounel of the Central Administrative Resecarch
Offices rcsultcd.in extracting only those language arts
achievement scores of grade 6 pupils for which a lorge-
Theorndike intelligence quotienf gcore was avaeilable.

Superimposing the existence of an IQ score as a
criteria for scleceting pupils achievement scores for ine
clusion in this study controlled the variable of a mobile
student population, i.c., only students residing in the
school district for a minimum of 12 months would have an
IQ score entered in their permanent récord. This alded in
insuring that a stable population of disadvantaged pupils

vere selected for this study,

Analysis of the Data

e e e e e A Pt b g

Interpretation of the OCDQ data identified the type

S

of organizational climate foir cach of the participating

41.

© et
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schocals.

Further analysis of the OCDQ data resulted in the
identification of the three most open organizational
climate schools and the three most closed organizationa’

climate schools.

Random samples of fiftyufoqr male grade 6 pupils
and fifty-four female grade 6 pupxlu were dravm firom the
total population of disadvantaged grade 6 pupils attending
the three most open climate schéols and the three most
closed climate schools.

Table II identifies the three most open climate
schools, the threg most closced climate SChools, the respec-
tive enrollments of all grade 6 pupile, the réspective
enrollments of grade 6 male and grade 6 female pupils who
had Lorge~Thorn

1dike IQ scores and scores on the lowa Tests
of Bagic Skills available and the randomly sclected sample
of pupils from the two climate-type clusters of schools.

A two-way analysis of covariance was used to test

each of the twelve null hypotheses forinulated for this

study.
The independent variables were climate and sex.
The dependent variables were the individual scores on ovar-

all language arts achievement, vocabulary skills achicve-

ment, reading skills achievement, and the mechanics of

correct writing achwcv»mbnt.

PAFulToxt Provided by ERIC
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The covariates were the individual IQ scores. The
overall language arts scoresg werc computed by a standard-
izing proccdure of adjusting cach individual score to a
distribution having a mean of fifty and a standaxd
deviation of teun. The design forx the analysis of data
perinitted adequate controls as follows: (1) randomizztion
in the selection of the samples of male and female diae

advantaged grade 6 pupils,; (2) the availability of a

Lorge~Thomdike score nott only as the covariate, but also

the determinant of mobility in the pupil population firom
which the semples were drawvn, and (3) the IQ as the

covariate.

Svnmany,

PPN

The statistical methodology of this investigation

was a two-way analysis of covariance to deterimine the

iy

significance of open o closcd organizational climates on

achilevement in language arts by disadvantaged grade 6
pupils. The variables under investigation ware overall
language arts skills, vocabulary skills, reading shkills,
and the mechanics of correct writing.

Ly P P R . - - -

The instrument used to determine climate was the

Organizational Climate

Degscrintion Questionuaine (0GDQ).
Language arts achievement was measured by the lowa Tests
of Baslec Skills. The populatioan for this study was the

DA ebu P i v

disadvantaged grade 6 pupils attending the oven and clozed
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schools determined by the OCDQ. Equal rdndom samples of

grade 6 male and female students were selected from the
i .

open and closed schools. The availabili&y of a Lorze-

Thorndike IQ score insured that there was a stable

population of disadvantaged pupils from which the samples

were drawn.




CHAPTER 1V

i

ANALYSIS OF THE DATA

The Organizational Climate Description Question-

naire (OCDQ) and the lowa Tests of Basic Skills in

language arts scores constitute the data collected for

this study. The OCDQ was administered to the faculty in
sixteen Kansas City, Missouri, elementary schools which
were concerned primarily and extensively with the educa-

tion of disadvantaged pupils. The lowa Tests of Basic

——— ————.

Skills in language arts was administered to the grade 6
pupils of éll elementary schools in Kansas City, Mi.ssouri,
in March, 1970, including the sixteen schools which were

selected for inclusion in this study.

The Identification of Organizeticnal Climates

Before the twelve hypotheses considered in this
study could be tested, it was necessary to identify the

three most open organizational climate schools and the

" three most closed organizational climate schools.

A copy of the computer print—but containing orga-
nizational climate data for each of the sixteen schools
was made available to this researcher. Dr. Andrew W.
Halpin and Dr. Andrew Hayes of the University of Gebrgia,

Athens, Georgia, had processed the OCDQ data at the Com-

puter Center, University of Georgia, for Dr. Frederick J.
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Gies and this researcher.’

Each subject received a raw score on each of the
eight sub~tests of the OCDQ. The eight sub-tests of the
ocDQ are: (1) Disengagement, (2) Hindrance,.(3) Esprit,
(4) Intimacy, (5) Aloofness, (6) Production Emphasis,

(7) Thrust, and (8) Coﬁsideration (see Appendix D). The
school mean sub-test score was ca}culated by averaging .
the eight sub~tests raw scores school by school. These
raw scores represented the averagé response of the teach~
ers in a particular school on each sub-test. The raw
scores were then converted into étandardizad scores using
Both normative and ipsative standardization procedures.
Both procedures utilized a standard score based upon a
meén of fifty and a standard deviation of ten.56

The double standardization procedure, as explained
above, provided climate profile scores on each sub-test
for each school (see Appendix D). The climate profile
scores were interpreted as follows: When a climate profile
score exceeded fifty on a sub-test, it indicates that
the particular school scored above the mean of the sample
of schools in the sub-test. A score above fifty on a

sub~test also indicated that a sub-test score was above

56Frederick J. Gies, "Values Concerning Disadvan-
taged Pupils in Differing Organizational Climates," (un-
published Doctoral Dissertation, University of Missouri,
Columbia, Missouri, 1970).

a7
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the mean of the other sub-test scores of the particular
school.57

The prototypic profiles for the six organizational
climates (sec Aépendixl)) consist of a norm score computed
for each sub-test for each of the six climates. The
prototypic preiles répresent the norﬁs to which each
school's climate prcfile scores were compared in iden-
tifying and designating the organizational climate of the
school. The climate similarity scores for each school
were found by computing the absolute difference betwecn
the sub«test climate profile scores and the sub-test
prototypic profile scores for each organizational climate
and summing the absolute differences. Table II1 displays
tﬁe climate similarity scores for each of the sixteen
schools used in this study. .

An inébection of Table 111 shows that school 1, 3,
4y, 5, 6, 7, 12 and 13 were primarily closed on the basis
of their climate similaxity scores. Further inspection of
Table III shows that schools 14 and 15 were primarily
Paternal, schools 10, 11 z2nd 16 were ﬁrimarily Familiar,
and schools 8 and 9 were primarily Opeﬁ. School 2 pos-

sessed equal characteristics of the Autondmous, Controlled,

e e

57Halpin, op. cites, pp. 166-174,
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and Closed orxrganizational climates.

The lowest climate similarity score for a school
does not necessarily mean the scﬁool's organizational
climate is exclusively one type. When the climate simi.-
larity score is greater than thirty-five, the organiza-
tional climate consists of a combination of the climates
with the lowest climate similarity scores.

School. 2 on Table 111 is a case in poiht. It had
climate similarity écores on 71 for the Autonomous, Con-
trolled, and closed organizational climates and portrayed
a combination of the threc.

Because the climate similarity scores, displayed
by some of the sixtecn schools used in the 5ample, were
not unequivocally of one particular climate-type, the six
categories were collapsed into three major types of
organizational climates: (1) Open-Autonomous, composed of
the first two, relatively open climates; (2) Controlled-
Familiayr, composed of the middle two climates; and (3)

Paternal-Closed, composed of the last two climates.

58Gies, OD» g_j:}—_n. jo) 62|
) 29Andrew W. Halpin and Don B. Croft, "Organiza-
tl?ﬂal Climate Scoring Program," (Salt lLake City, Utah:
University of Utah Computer Center, No date given), p. 4.
60Gies, ODo» S_j.._‘_t__- y P 63.

®lhalpin, oo. ¢it., pp. 170-171.

50




Table IV shows the climate similarity scores collapsed
into thrce major groups.

‘It was necessary to adopt this technique in an
endeavour to isolate the three most opeu~type climate
schools. While schools & and 9 were relatively open (sce
Table 111) no other school could be identified as rela-
tively open until the six climates werce collapsed into
three« School Z'Which previously displayed three equal
climate characteristics could npﬁ be designated as primar-
ily Open-~Autonomous .

AlL the schools reacted ﬁredictably when the
éategories were collapsed with the exception of schiool
10, This school was designated as Familiar on the basis
1 of climate similarity scores for the six category classifi-
cation. However, when the categorices were collapsed into

three, school 10 appeared to be charvacterized as Open-~

Autonomous, & designation which appearced inconsistent with

ts six climate similarity scores. Because of this

-

discrepancy, another technique was employed to designate
the schools accouwding to organizetional climate.
By analyzing the sube-test scores normatively

standardized for a school (see Appendix D), it was possible

to make a decision concerning the relative openness or

———

62Gice, ope cit., p. 66,
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TARLE IV

CLIMATE SIMILARITY SCORES* COLLAPSED
INTO THREE MAJOR GROUPSO3

- Organizational Climates
Schools Open-- ' Contirolled- Paternal.-
Tested Autonomous Familiar . Closed

239 159 94,5%
147 159 178
213 162 - 92
177 145 118
157 - 104
227 1173 98
191 . 161 100
121 145 196
139 . 153 176

LN NE R, A RELE S o
N
N
O

e
= O
St
A
~
ol o
N
T
)—l
~
o

.1 149 145 152

e e

12 229 163 88

Sumd
w
N
N
D
ynad
(@)Y
~
co!
By

14 . ~ 193 153 176
15, . 179 1161 .04
16 . 147 137 156

. T

[y N

Fen . .
The lower the score the greater the similarity
with the designated organizational climate.

K . . . . .
Scores which are underlined indicate the type of
organizational climate or climates predominating in each
scliool. '

63Gies, ops cit., p. 64.
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relative closedness of the organizational ciimate in rela-
tion to other schools in the sample. This technique
involved adding the ﬁorﬁatiﬁely standardized sub-test
scores for Esprit and Thrust and subtracting Disengagement.
This yiclded an opermess score.

Table V tabulates the schools ranked on openness
scores and the designation of their respective organiza-
tional climates. Schools 1, 3, &, 5, 6, 7, 12, 13, 14
and 15 were shown to have primarily Paternal-Closed cli-
mates, and schools 2, 8 and 9 were shown to have primarily

r
Open-Autonomous climates.
| This procedure constituted the final identification
and designation of the organizational climates of the
sixteen elementary schools participating in this study
frrom which the three most open oirganizational climate
schools and the three most closed organizational climate
schools were selected. These schools are presented in

Table VI,

The Identification of fhe Sample of Pupils

In éelecting the population of disadvantaged
grade 6 male and female pupils from which the random sample
of 54 male and 54 female pupils were dravn for each of the

two opposing organizational climates, two criteria were

used for this selection, the Lorge-Thorndike IQ score and

n

%Y

the Jowa Tests of Basic Skills score.

i,

itn
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TABLE V

SCHOOLS RANKED ON OPENNESS SCORESH

L e e R s -- oo

mns . I Y ey
e hyewrlnuyeg ~ Y ~. -

Openness
Rank ‘ Scheol Scores W%

s

Most Closed 1 6 12
Paternal-~Closed 2 13 18
3 3 28

4 7 30

5 12 31

6 11 32

7 14 33

8 ; 5 35

9 ‘ 4 37

10 15 39

Middle Group 11 11 45
Controlled-Familiar 12 16 46
13 10 47

Most Open 14 2 48
Open~Autonomnous 15 _ 8 55
' 16 9 57

S

\5

“This technique was explained by De. Andrew Hayes,
College of Education, University of Georgia, in a telephone
conversation. The Openness Scores were contained on the
computer pecint-out of the OCDQ data processed at the Uni-
versity of Georgla.

A .
Schools which are underlined are those selccted

for this study.

643b1d., p. 66.
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TABLE VI

SCHOOLS DESICGNATED ACCORDING TO ORCGANIZATIONAL
CLIMATES COLLAPSED INTO THREE MAJOR GROUPS¥H

Breed 4o by g+
LIRS Fou i PR BV e Y a2

Opon-AuLonomou s

@efani, préfer oty

Schools

o TV ® PreAe B S BAT S s SIS Y are AP NN S e em ayvovy
lysiht oy A e

PRI AT A T R PP iRV Sk VAo AP Ny

Controlled-Familiax Paternal ~Closed

Schools Schools

lco I

4
1

A AT A BT I B 20,8 NSNS 1

10

,—l

11
16

™ D W

~!

¥Schools
for this study.

A

vwhich are underlined are those selected
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Null Hyvotheses

" The following null hypotheses were formulated fiom

the rescarch hypothescs stated in Chapter I of this study:

1. There is no significant difference in overall

. language arts achievement between disadvan-
taged grade 6 pupils attending schools
characterized by an open or closed organiza-
tional climate.

2. There is no significant difference in overall
language arts achicevement between disadvan-
taged grade 6 male pﬁpils and disadvantaged
grade 6 female pupils.,

3. There is no significant interactive effect

between sex and organizational climate when
considering overall language arts achievement
of disadvantaged grade 6 pupils.
4., There is no significant difference in vocabu-
lary skills achievement between disadvﬁntaged
grade 6 pupils attending schools charaéterized
by an open or closed organizational climate.
5. There is no significant difference in vocabu-
lary skills achievennent between disadventaged
grade 6 male pupils and disadvantaged‘grade 6

female pupils,

6. There is no significant interactive effect
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11.

12.

betwecen sex and organizational climate when

‘characterized by an open or closed organiza-

51
between sex and organizational climate when
considering vocabulary skills achievement of
disadvantaged grade 6 pupils.

There is no significant difference in reading
skills achievecment between disadvantaged

grade 6 pupils attending schools characterized
by an open or ciosed organizational climate.
There is no significant difference in reading
skills achievement between disadvantaged

grade 6 male pupils and disadvantaged grade 6
female pupils.

There is no significant interactive effect

considering reading skills achievement of
disadvantaged grade 6 pupils,

There is no significant difference in the me-
chanics of correct writing achievement between

disadvantaged grade 6 pupils attending schools

tional climate.

There is no significant difference in the me-
chanics of correct writing acﬁiCVQment petween
disadvantaged grade 6 male pupils and disadvan-

taged grade 6 female pupils.

There is no significant interactive effect

2
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" between sex and organizational climate when
considering the mechanics of correct writing

achievement of disadvantaged grade 6 pupils.

Findings from the Three Most Onen Orxsanizational Climate

Schools and the Three Most Closed Ouganizational Climate
sSchools
Hypotheses 1 through 12 were subjected to a two-
. . 65 ... . »
way analysis of covariance with the +05 level of con-
fidence set as the significant standard.
The two independent variables wvere organizational

climate and sex, with the Lorge-~Thorndike IQ scores the

covariate, and the respective language arts achievement
scores as the dependent variables.

The two-way analysis of covariance used for test-
ing the null hypotheses 1, 2 and 3 produced non-significant
F values of 1.77 and 1.04 for hypotheses 1 and 2 respec-
tively, but a significant F value of 7,12 for hypothesis 3.

Table VII presents the analysié of covariance for
hypotheses 1, 2 and 3.

The two-way analysis of covariance used for test-

ing the null hypotheses 4, 5 and 6 produced non-significant

‘ 63allen L. Edwards, Experimcntal Design in Psycho-
logical Research (third edition; New York: Holt, Rinehzrt
and Winston, Inc., 1968), p. 347. '

58 ,
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TABLE VII
ANALYSIS OF COVARIANCE FOR HYPOLHESES 1, 2 AND ﬁ
OVERALL LAKGUAGE ARTS ACHIEVEMENT

Source of Degrecs of Sum of
Variation Freedom Squares fean Square F=

Climate . 1 62.129 62.199 Y.77
Sex 1 36.387 36,387 1.04

Interaction
Climatoe«~Sex 1 253,137 253,137 7.12

Within CGroups 211 7:396.434 35,054

"

> P - . . .
A critical F valuc of 3.89 is required for sig-
nificance at the .05 level of significance.
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values of 0.0l and 0.30 for hypotheses 4 and 5 respec-
tively, but a significant F value of 10.89 for hypothesis
. .

Table VIII presénts the analysis of covariance

for hypotheses &4, 5 and 6.
TABLE VIIT

ANALYSIS OF COVARIANCE FOR HYPOTHESES 4, 5 AND 6
' VOCABULARY ACHIEVEMENT

T T e oL T LT A L T S Y R e T M T B S L e T R A L A Sy SEEn T Sttt

Pprasici =gy SN RTINS RS TR NSRRI Al

Source of Degrees of Sum of

Variation Freedom Squares Mean Square F

Climate o " 0.008 0.008 0.01

Sex 1 0.287 0.287 0.30
- Interaction

Climate-Sex 1 10,551 10,551 10,89

Within Groups 211 204.359 0.968

*A critical F value of 3.89 is required for sig-
nificance at the .05 level of significance.

The two~way analysis of covariance used for test-
ing the null hypotheses 7; 8 and 9 produced non-signifi-
cant values of 2.92 and 1.8 for hypotheses 7 and 8
respectively, but a significant F valuc of 6.98 for
hypothesis 9.

Table 11X presents the analysis of covariance for
hypotheses 7, 8 and 9. '

60 :
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TABLE IX
ANALYSIS OF COVARIANCE FOR HYPOTHESES 7, 8 AND 9
READING ACHIEVEMENT

Source of Degrees of Sum  of
Variation Freedom Squares Mean Square P
Climate 1 2.670 2.670 2.92
_Se): ) 10654 10654 1.81
Interaction
Climate-Sex 1 6.371 6.371 6.98
Within Groups 211 192,627 913

A critical F value of 3.89 is required for sige
nificance at the .05 level of significance.

~
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The two-~way analysis of covariance used for test-
ing the null hypotheses 10, 11 and 12 produced non-signif-
icant values of 2,09 and 0.31 and 0.24 for hypotheses 10,
11 and 12 respectively.,
Table X presents analysis of covariance for

hypotheses 10, 11 and 12.

TABLE X

| ANALYSIS OF COVARIANCE FOR HYPOTHESES 10, 11 AND 12
- MECHARICS OF CORRECT WRITING

——s o - aerey s P o

T —es S fokand

{ Source of Degrees of Sum of
Variation Freedom Squares Mean Square F*
%
) Clilnate ) l l|682 1.-68?_ 2.09
b Sex 1 0.248 0.248 0.31.
Interaction :
) Climate-~Sex 1 0.1%94 0.194 0.24

Within Groups 211 170.1056 0.806

"A critical F value of 3.89 is required for sig-
nificance at the .05 level of significance.

Further Interpvrctation of Data

Because of the significant F values obtained for

5 the interaction between the climate variable and the sex
variable in hypotheses 3, 6 and 9, the mean achievement

i | scores for overall ianguage arts, voéabulary, and reading

,, for both male and female grade 6 pupils were adjusted

i . - .

O .. _ 162




using the Snedecor-Cochran tcchnique.66 The adjusted
means were then plotted to show in graphic -detail the
significant interactions (see Appendix G).
Summary

Analysis of the data pertainiﬁg to this study
established the fact thaf organizational climate has no
significant effect on achievement in language arts skills
by disadvéntaged grade 6 pdpils; However, the signifi-
cant interactive effects found between the independent
variables, climate and sex, in analyzing the data used to
test hypotheses 3, 6 and 12 established the following
facts:

1. Disadvantaged grade 6 fcma%e pupils' achiecve-
ment in overall language skills, réading
skills, and vocabulary skills was significantly
higher in open schools than in closed schools.

2. Disadvantaged grade 6 male pupils' achievement
in overall language arts reading skills and
vocabulary skills was significantly higher

in closed schools than in open schools.

66George W« Snedecor and William G. Cochran,
Statistical Methods (sixth edition; lowa State University 4
Press, 19567), p. 427. ‘

-
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CHAPTER V

SUMMARY OF FINDINGS, CONCLUSIONS,

IMPLICATIONS AND RECOMMENDATIONS

The purpose of this study was to investigate the
effects of open and closed organizationzl climates on the
language arts achievement of digadvantagﬁd grade © pupils.

This study was undertaken in sixteen elementary
schools designated by the School.District of Kansas City,
Missouri, as being concermed priﬁarily with the education
of disadvaptaged pupils. |

Five major assumptions were made concerning the

§
two instruments and the population of schools and pupils.

These were: (1) the Organizational Climate Description

Questionnaire (0OCDQ) is a valid and reliable instrument
for classifying the organizational climate of elementary

schools; (2) the lowa Tests Oof Basic Skills is a valid and

reliable instrument for measuring pupil achievement in lan-
guage arts; (3) the elementary schoois utilized in this
study are representative and characteristic of inner-city
elcmentary schools thrbughout the United States; (4).the
instruction given by grade 6 teachers in the innefwcity el.

ementary schools was comparable; and (5) the grade 6 pupils

64
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selected for this study are representative and character-

istic of other disadvantaged grade 6 pupils attending

schools in inner-city arcas throughout the United States.
The review of literature (see Chapter I11) pro-

duced evidence that the OCDQ has been used extensively

in educational administration reseaxrch, but infrequently,

with studies investigating disadvantaged pupils' achieve-

ment. The search of tﬁgsliterature disclosed no evidence

concerning the use of the OCDQ and the Jowa Tests of Basic

SRS Piec iy

and organizational climates.

The Organizational Climate Descrintion Cuestion-
naire (OCDQ) was administered to the principals and
faculty of sixteen inner-city elementary schools selected
for inclusion in this study to ascertain the three schools
vith the most oﬁen organizational climate and the three
schools with thé most c¢losed organizational climate., From
the two climate clusters of schools, random samples of 54
male grade 6 pupils and 54 female grade 6 pupills were made.

Two additional criteria were utilized in defining
the population from which the samples were drawvn: (1)

cach member of the population had scores available from

f—-l

the administration of the Jowa Tests of Basic Skills, and

(2) each member had a Lorse-Thorndike IQ score available.

Criterion 1 ensurcd that the samples of male and
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female students used for this study had the requisite
dependent variable score; and, Criterion 2 ensured that
there was control over a mobile student population, since
only those students who.had been attending a school in
the district for a minimum of twelve months had an 1Q
score entered in his or her permanent record. This
criterion also permitted the required control over intel-

ligence. The scores on the Loxrge-Thommdilke instrument

were, therefore, used as the covariates in the two-way

analysis of covariance to test each of the null hypotheses.
The procedures employed to ascertain the three

most open organizZational climate schools and the three

most closed orgenizational climate schools wére explained

in Chapterr IV. Chapter IV also provides the calculated

F values utilized in ascertaining significance for each

of the 12 null ﬁypotheses tested.

Surmary of Findings

Based upon the designation of the three most copen
and the three most closed climated schools according to
organizational climates, and the scores obtained by dis-
advantaged grade 6 pupils on the Jowa Tests of Pasic

Skills in language arts, the following findings resulted

for ecach of the hypotheses formulated:

Hoj: The analysis of covariance yielded an F value

of 1.77 which was not significant at the .05

D

66




e

61
léVCl of significance and did not pemait the
rejection of the null hypothesis that: There
. ) is no significant difference in overall lan-

guage arts achievement between disadvantaged

grade 6 pupils attending schools charactenrized

by &n open or closed organizational climate.
Hop: The analysis of covariance yielded an F value
of 1.04 which was not significant at the .05
level of significancé and did not permit the
rejection of the null hypothesis that: There
is no significant difference in overall lan.
guage arts achicevement between disadvantaged
grade 6 male pupils and disadvaﬁtaged grade 6
female pupils.
Ho3: The analysis of covariance yielded an F value
\ of 7.12 which was significant at the .05 level
of significance and permitied the rejection of
the null hypothesis that: There ig no signif-
icant interactive effect botween sexr and
organizational climate vhen considering overall

(]

language arts achievement of disadvantaged
]

grade 6 pupils.

Hoy:  The analysis of covariance yielded an F value

of ,Ol which was not significant at the .05

level of significance and did not permit the

- - - ;
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i. rejection of the null hypothesis that: There
’ is no significant difference in vocabulary
} skills achievemeﬁt between disadvantaged
grade 6 pupils attending schools characterized
’ , by an open or closed organizationél climate.
§ | Hog: The‘analysiS'of covariance yielded an F value

of 30 which was not significant at ths .05
z : level of significance and did not permit the
‘rejection of the null hypothesis that: There
is no significant difference in vocabulary
5 skills achievement between disadvantaged
grade 6 male pupils and disadvantaged grade 6
] female pupils.

' Hog: The analysis of covariance yielded an F value
5 of 10.89 which was significant at the .05
]’ level of significance and permitted the
rejection of the null hypothesis that: There

s is no significant interactive ecffect between

sex and organizational climate when consider-
ing vocabulary skills achievement of disad-
vantaged grade 6 pupils,

Hoy: The analysis of covariance yielded an F value

i‘ of 2,92 which was not significant at the .05
j level of significance and.-did not permit the

rejection of the null hypothesis that: There

I
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is no significant difference in reading skills
achievement between disadvantaged grade 6
pupils attending schools characterized by an
open or closed organizational climate.

The analysis of covariance yielded an F value
of 1.81 which was not significant at the .05
level of significance and did not permit the
rejection of the null hypothesis that: There
is no significant difference in reading skills
achievenent bétwaon disadvantaged grade 6

male punils and disadvantaged grade 6 female
pupils.

The analysis of covariance yielded an F value
of 6.98 which was significant at the .05 level
of significanée and permitted the rejection of
the null hypothecis that: There is no signif.
icant interactive effect between sex and
organizational climate when considering
reading skills achievement of disadvantaged
pupils. |

The analysis of covariance yielded an F value

4

of 2.09 which was not signifiéant at the .05
level of significance and did not permit the
rejection of the null hypothesis that: Thevre

is no significant difference in the mechanics
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of correct writing achievement betwéﬁn disad-
vantaged grade 6 pupils attending schoolé
characterized By an open or closed organiza-
tional climatec.

The analysis of covariance ylelded an F value
of 0.31 which was not significant at the .05
level of significance and did not permit the
rejection of the null hypothesis that: There
is no significant difference in the mechanics
of correct writing achievement between disade
vantaged grade 6 malé pupils and disadvantaged
grade 6 female pupils.

The analysis of coﬁariance vielded an F value

of 0.24 which was not significant at the .05

level of significance and did not permit the

rejection of the null hypothesis that: There
is no significant interactive effect between
sex ‘and organizational climate when considers
ing the mechanics of correct writing achieve-

ment of disadvantaged grade 6 pupils.

Within the limitations of this study and insofar

as the schools, faculty, and grade 6 pupils within these

schools were representative of the inner~city schools

throughout the United States, the following conclusions

70
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appear warranted:

1. VWhen the effeqts of intelligence of disadvan-
taged grade 6 pupils of inner-city schools are
controlled, open and closed organizational
climates appear to have no éffect on achieve-
ment in overall language arts, vocabulary
skills, reading skills, and the mechanics of
correct writing of disadvantaged grade 6 male
and female pupils.

2. When the effects of intelligence are con-
trolled, there are significant differences in
the‘interactive effects between organizational
climate and sex.

a. Disadvantaged grade 6 female students
achieved significantly higher in vocab-
ulary skills and reading skills when ‘
attending schools characterized by an open
organizational climate compared to schools
charactérized by a closed ‘organizational
climate., ' 2

b. Diéadvantaged grade 6 male students : '
achiceve significantly higher in overall
language arts skills, vocabulary skills,
and reading skills when attending schools

characterized by a closed organizational
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climate compared to schools characterized

by an open organizational climate.

Implications

1,

Acknowledging the significant interactive af-
fects between the climate variable and the sex

variable and the interpretation of this inter.

action, it seems reasonable to inferr from this

study that, for a significantly higher achieve-
ment in language arts skills, grade 6 female
students require less. structure in their educa-
tional experiences. Disadvantaged grade 6 male
pupils, on the other hand, secem to require a
more structured educational experience when

compared to their female counterparts.

Recommendations fox Further Research

1.

Additional investigations of a similar design
utilfzing other achievement variables should
be conducted in inner-city schools which are
concerned primarily and extensively with the
education of disadvantaged pupils,
Investigations should be conducted to ascer
tain why disadvantaged grade 6 female ﬁupils
achieve significantly higher in vocabulary

skills and reading skills in schools
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characterized by an open organizational cli-
mate compared to schools characterized by a
closed organizatioﬂal climate; and why disade
vantaged grade 6 male pupils achieve signifi-
cantly higher in vocabulary skills, reading
skills, and overall language arts skills in
schools characterized by a closed climate
compared to schools characterized by an open
organizational climate.

3. Investigationé into factors other than the
organizationzl climate of schools should be
undertaken to ascertain the effects of these
factors on the laﬁguage arts acﬁievement of
disadvantagcd grade 6 pupils. uch factoxrs

might be: (1) the attitudes of teachers

.

towards disadvantaged pupils; (2) the achieve- : !
ment aspirations of disadvantaged pupils;
(3) parental or guardianship influences; and -

(4) the values held by parents or guardians

in support of the accepted values of a par-

ticular school system. t

[
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Organizational Climate Descrintion Questionunzine

A. W. Halpin and D. B. Croft

The items in this questionnaire describe typical
behaviors or conditions that occur within an elementary
school organizetion. Please indicate to what extent each
of these descriptions characterize your schoel. Please
do not evaluate the items in terms of "good" o1 “bad" be-
havior, but read each item carefully and respond in terms
of how well the statement describes your school.

. The desceriptive scale on which to rate the items
iis printed at the top of each page. Please rezd the in-
structions which describe how you should mark your answers.

The purpose of this questiocnnaire is to secure a
description of the differcnt ways in which teachers behave
and of the varicus conditions under which they must work.
After you have answvered the questionnaire, we will ex.
amine the behaviors oxr conditions that have been described
as typical by the majority of the teachers in your school,
and we will construct from this description a portrait of
the Organizational Climzate of ycour school.

MARKING INSTRUCTIONS

Printed below is an example of a typical item found in the
Organizationel) Climate Description Questionnaire:
1. Rarely occurs
~2. Sometimes occurs
3. Often occurs
4., Very frequently occurs

Teachers call each other by their first names. 1L 2 <§> 4

In this example the respondent marked alternative 3 to
show that the intecpersonal relationship described by this
item "often occurs” at his school. Of course, any of the
othex altermatives could be selected, depending upon how
often the behavior described by the item does, indeed,
occur in your school.

Pleasce circle your response clearly, as in the exauple.
PLEASE BE SURE THAT YOU MARK EVERY ITEM.

R
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10.

11.

12.

BIOGRAPHICAL INFORMATION

School

76

Pleasc place a check mark to the right of the appro-

priate category.
Position: Principal
Teacher
Oth_er
Séx{ Male
Femzale
Age: 20..29
30-39
40-49
50-59

: 60 o1 over

Years of Experience in Education:

09

30 or over
Years at This School:
0-4
5-9
10-19

20 or over __
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1. Rarely occurs
2. Sometimes occurs
3. Often occurs
4, Very frequently
occurs
13. Tecachers' closest friends are other
faculty members at this school. ' 1 2 3 4
14. The mannerisms of teachers at this
school are annoying. 1 2 3 4
15. Teachers spend time after school
with students who have individual
problems. 1 2 3 4
16. Instructions for the operation of
teaching aids are available. 1 2 3 4
17. Teachers invite other faculty to
visit them-at home. _ 1 2 3 4
18. There is a minority group of teachers
who always oppose the majority. 1 2 3 4
19. Extra books are available for class-
room usec. Y 2 3 4
: 20, Sufficient time is given to prepare
administrative reports. 1 2 3 4
21. Teachers know the family background
of other faculty members. 1 2 3 4
22, Teachers exert group pressure on
non~conforming faculty members. 1 2 3 4

23. In faculty meetings, there is a

feeling of "let's get things done." 1 2 3 4
24, Administrative paper work is burden-

some at this school. 1 2 3 4
25, Teachers talk about their personal :

life to other faculty members. 1 2 3 4
26. Teachers seek special favors from-

the principal. 1 2 3 4

I
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1. Rarely occurs
2. Sometimmes occurs
3. Often occurs
_ _ 4. Very frequently
y _ occurs
41, The principal helps teachers solve
personal problems. 1 2 3 4
42, Teachers at this school stay by
themselves. 1 2 3 4

43. The teachers accomplish their work
with great vim, vigor, and pleasure. 1l 2 3 4

44, The principal sets an example by
working hard himself. -1 2 3 4

45, The principal does personal favors
for teachers. _ 1 2 3 4

46. Teachers eat lunch by themselves in
their own classrooms. _ 1 2 3 4

47. The morale of the teachers is high., 1 2 3 4

48. The principal uses constructive .
1 . criticism., 1 2 3 4

49, The principal stays after school to
]' ‘ help teachers finish their work. 1 2 3 4

50. Tezchers socialize together in small

I ' select groupse. 1 2 3 4
51. The principal makes all class-
scheduling decisions., 1 2 3 4
52. Teachers are contacted by the :
principal cach day. 1 2 3 4
53+ The principal is well prepared when
d he speaks at school functions. 1 2 3 4
54+ The principal helps staff members
settle minor differences. 1 2 3 4
i' |55+ The principal schedules the work .
for the teachers. 1 2 3 4

8~4 J
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1. Rarely occurs
2. Sometimes occurs
3. Often occurs
4. Very frequently
occurs
27. School supplies are readily available :
for use in classwork. 1 2 3 4
28. Student progress reports require too
much work. ' 1 2 3 4
29. Teachers have fun socializing together
during school time. 1 2 3 4
30. Teachers interrupt other faculty
members who are Lalkluv in staff
meetings. 1 2 3 4
31, Most of the tcachers here accept the
faults of their colleagues. 1 2 3 4
32. Teachers have too many committee
requirements., 1 2 3 4
33. There is considerable laughter when
teachers gather informally. 1 2 3 4
34. Teachers ask nonsensical questions
in faculty meetings. 1 2 3 4
35. Custodial service is available when
needed. 1 2 3 4
36, Routine duties ihterfere with the
job of teaching. 1 2. 3 4
37. Teachers prepare administrative
reports by themselves. 1 2 3 4
38. Teachers ramble when they talk in
faculty meeting -1 2 3 4
39. Teachers at this school show much -
school spirit. 1 2 3 4
40. The principal goes out of his way to ‘
help teachers. 1 2 3 4




56.

57,

58,

59.

60.
61,

62,

63.

64,

65.

66.

67,

€8,

69.

70,

Teachers leave the'grounds during
the school day.

The principal criticizes a specific

act rather than a staff member.

Teachers help select which courses
will be taught.

The principal corrects teachers’
mistakes.,

The principal talks a great deal.

The principal explains his reasons
for criticisms to teachers.

The lenClp 1l tries to get better
salaries for teachers.

Extra duty for teachers is posted
conspicuously.

The rules set by the principal are
never questioned.

The principal looks out for the
personal welfare of teachers,

School secretarial service is
available for teachers' use

The principal xuns the faculty

meeting like a business conference.

The principal is in the bulldlng
before teachers arrive.

Teachers work together preparing
administrative reports.

Faculty meetings are organized
according to a tight agenda.

80

Rarely occurs

Sometimes occurs

Often occurs

Very frequently
occurs
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71.

72.

73.

74.

75.

76.

77.

78.

79.

80.

DWW

Faculty meetings are mainly prin-
cipal report meetings.

The principal tells teachers of new
idcas he has run across.

Teachers talk about leaving the
school system.,

The principal checks the subject-
matter ability of teachers.

The principal is easy to under-
stand.

Teachers are informed of the results
of a supervisor's visit. '

Grading practices are standardized
at this school.

The principal insures that teachers
work to their full capacity. .
Teachers leave the building as soon
as possible at day's end.

The principal clarifies wrong ideas
a teacher may have.

81

Rarely occurs

Sometimes occurs

Often occurs

Very frequently
occurs
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DATRIX SEARCH

The following constitutes an exact duplication of
the material contained on the computer print-out supplied

by DATRIX, University Microfilms.
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DESCRIPTION OF ORGANIZATIONAL CLIMATES

IThe Open Climate

The Open Climate depicts a situation in which the
members enjoy extremely high Esprit. The teachers work
well together without bickering and griping (low Disen~
gagement). They are not burdened by mountains of busywork
or by routine reports; the principal's policies facilitate
the teachers' accomplishment of their tasks (low Hin-
drance). On the whole, thc group members enjoy friendly
relations with each other, but they apparcntly feel no
need for an extremely high degree of Intimacy. The
teacliers obtain considerable job satisfaction, and are
sufficiently motivated to overcome difficulties and
frustrations. They posscss the incentive to work things
out and to kecep the organization "moving." Furthermore,
the teachers are proud to be associated with their school.

The behavior of the principal represents &
appropriate integration between his own personality and
the role he is required to play as principal. In this

‘respect his behavior can be viewed 2s genuine. Not only

does he set an example by working hard himself (high
Thrust), but depending upon the situation, he can either
criticize the actions of teachers or go out of his way to
help a teacher (high Consideration). le possesses the
personal flexibility to be genuine whether he be required
to control. and direct the activities of others or to show
compassion in satisfying the social nceds of individual
teachers. He has integrity in that he is "all of a piece"
and, therefore, can function well in either situation. He
is not aloof, nor are the rules and procedures which he
sets up inflexible and impersonal. Nonetheless, the rules
and regulations that he adheres to does not have to
emphasize production; nor does he need to monitor the
teachers' activities closely, because the teachers do,
indecd, produce easily and freely. le does not do all the
work himself because he has the ability to let appropriate
leadership acts emerge from the teachers (low Production
Emphasis). Withal, he is in full control of the situation,
and he clearly provides leadership for the staff.

The Autonomous Climate

The distinguishing feature of this Organizational
Climate is the almost complete frecedom that the principal
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gives to teachers to provide their own structures-for-
interaction so that they can find ways within the group
for satisfying their social nceds. As one might surmise,
the scores lean slightly more toward social-needs satis-
faction than toward task-achievement (relatively high
scores on Esprit and Intimacy).

When the teachers are together in a task-oriented
situation they are engaged in theilr work; they achieve
their goals easily and quickly (low Di.sengagement ). There
are few minority pressurc groups, but whatever stratifi-
cation does exist among the group members does not prevent |
the group as a whole from working well together. The
essential point is that the teachers do work well together
and accomplish the tasks of the organization.

The teachers are not hindered by administrative
paper work, and they do not gripe about the reports that
they are required to submit. The principal has set up
procedures and regulations to facilitate the teachers'

task. A teacher does not have to run to the principal

every time he neceds supplies, books, projectors, and so
on; adequate controls have been established to relieve the
principal, as well as the teachers, of thece details (Low
Hindrance), The morale of the teachers is high, but notf:
as high as in the Open Climzte. The high morale probably
stems largely from the social-neceds satisfaction which the
teachers receive. (Esprit would probably be higher if
greater task-accoamplishment also occurred within the orga-
nization.)

The principal remains aloof from the teachers, for
he runs the organization in a businesslike and a rather
impersonal manncr (high Aloofness). His leadership style
favors the establishment of procedures and regulations
which provide guidelines that the teachers cen follow; he
does not personally check to see that things are getting
done. He does not force people to produce, nor does he
say that "we should be working harder." Instead, he
appears sat’sfied to let the .teachers work at their own
specd; he monitors their activities very little (low
Production Emphasis). On the whole, he is considerate,
and he attempts to satisfy the social neceds of the teachers
as well as most principals do (average Consideration).

The principal provides Thrust for the organization
by setting an example and by working hard himself. He has
the personal flexibility both to maintain control and to
look out for the personal welfare of the teachers. He is
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genuine and flexible, but his range of administrative be-~

havior, as compared to that of the principal in the Open
Climate, is somewvhat restricted.

The Controlled Climate

The Controlled Climate is marked, above everything
else, by a press for achievement at the expense of social-
needs satisfaction. Everyone works hard, and there is
little time for friendly relations with others or for
deviation from established controls and directives. This
climate is overweighted toward task-achievement and away
from gocial-needs satisfaction. Nonetheless, since morale
i.s high (Fsprit), this climate can be classified as more
Opened than Closed. ‘

The tcachers are completely engaged in the task.
They do not bicker, find fault, or differ with the prin-
cipal's directives. They are there to gect the job done,
and they expect to be told personally just how to do it
(low Disengagement). There is an excessive amount of

drance which get in the way of the teachers': taske-
accomplishment. Few procedures have been set up to
facilitate their work; in fact, paper work sccms to be
used to keep vhem busy (high Hindrance). Accordingly,
teachers have little time to establish very friendly
social relations with each other, and there is little
feeling of camarderie (low Intimacy). Teachers ordinarily
vork by themselves and are impersonal with each other. In
fact, social isolation is common; there are few genuincly
warm relations among the teachers. Esprit, however, is
slightly above average. Ve infer that the job satisfaction
found in this climate results primarily from task-accom-
plishment, not from social-needs satisfaction. ;

.The principal is described as dominating and di-
rective; he allows little flexibility within the organi-
zation, and he insists that everything be done "his" way
(high Production Emphasis). He is somewhat aloof; he
prefers to publish directives to indicate how each
procedure is to be followed. These directives, of course,
are impersonal and are used to standardize the way in
which teachers accomplish certain tasks. Essentially, the
principal says, “My way of doing it is best and to hell
with the way people fecel.” Means and ends have already
been determined; the principal becomes dogmatic when mem-
bers of the group do not confori to his views. He carecs
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little about how people feel; the important thing is to }
get the job done, and in his way. Accordingly, he does |
not seek to satisfy the group's social nceds (low Con- |
sideration). Nevertheless, he is trying to move the |
organization by working hard (average Thrust), and he |
personally seces to it that everything runs properly. He
delegates few responsibilities; leadership acts emanate
chiefly from himself, rather than from the group.
(Surprisingly, it secms that many school faculties actu-
&ally respond well to this type of militant behavior and
apparently do obtain considerable job satisfaction within
this type of climate.)

The Familiar Climate

The main feature of this climate is the conspicu-
ously friendly manner of both the principal and the
teachers. Social~-needs satisfaction is extremely high,
while, contrariwise, little is done to control or direct
the group's activities toward gozl achievement.

The teachers are disengaged and accomplish little
in a task-oriented situation, primarily because the prin-
cipal exerts little control in directing their activities.
Also, there are too many people trying to tell others how
things should be done (high Disengagement). The principal
does not burden the teachers with routine reports; in fact,
he makes it as easy as possible for them to work. Proce-
dural helps are available (how Hindrarnce). The teachers
have established personal friendships among themselves,
and socially, at least, everyone is part of a big happy
family (high Intimacy). Morale, or job satisfaction, is
average, but it stems primarily from social-needs satig-
faction.

The behavioral theme of the principal is, essen-
tially, "let's all be a nice happy family"; he evidently
is reluctant to be anything other than considervate, lest he
may, in his estimation, injure the "happy family" feeling
(high Consideration). He wants everybody to know that he,
too, is one of the group, that he is in no vay different
from anybody else. Yet his abdication of social control is
accompanied, ironically enough, by high Disengagement on
the part of the group.

) The principal is not aloof and not impersonal and
. lofficial in his manner. Few rules and regulations are
established as guides to suggest to the teachers how thines

(R
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"should be done" (low Aloofness). The principal does not
emphasize production, nor does he do much personally to
insure that the teachers are performing their tasks cor-
rectly. No one works to full capacity, yet no one is ever
"wrong." Also, the actions of members--at least in respect
to task accomplishment--are not criticized (low Production
Emphasis). In short, little is done either by direct or by
indirect means to evaluate or direct the activities of the
teachers. However, teachexrs do attribute Thrust to the
principal. But, in this context, this probably means that
they regard him as a "“good guy" who is interested in their
welfare and who "looks out for them.”

The Paternal Climate

The Paternal Climate is characterized by the in-
effective attempts of the principal to control the teachers
as well as to satisfy their social needs. In our judgment,
his behavior is nongenuine and is perceived by the teachers
as nonmotivating. This climate is, of course, a partly
Closed one.

The teachers do not work well together; they are
split into factions. Group maintenance has not been
established because of the principsl's inability to control
the activities of the teachers (high Disengagement). Few
Hindrances burden the teachers in the form of routine
reports, administrative duties, and committec require-~
ments, mainly because the principal does a great deal of
this busywork himself (low Hindrance). The teachers do
not enjoy friendly relationships with each other (low
Intimacy). Essentjally, the teachers have given up trying;
they let the principal take care of things as best he can.
Obviously, low Esprit ‘results when the teachers obtain
inadequate satisfaction in respect to both task~accomplish-
ment and social neceds.

The principal, on the other hand, is the very
opposite of aloof; he is everywnere at once, checking,
moni.toring, and telling pcople how to do things. In fact,
he is so non=-aloof that he becomes intrusive. He must
know everything that is going on. He is always emphdgizing
all the things that should be done (Production Emphasis),
but somehow nothing does get done. The principal sets up
such items as schedules and class changes, personally; he
does not let the teachers perform any of these activities.
His wview is that "Daddy knows bast."
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_ The school and his duties within it are the prin-
cipal's main interest in life; he derives only minimal
social~needs satisfaction outside his professional role.
He is considerate, but his Consideration appears to be a
form of seductive oversolicitousness rather than a genuine
concern for the social needs of others. In a sense, he
uses this Consideration bechavior to satisfy his own social-
needs. Although he preserves an average dcgree of Thrust,
as evidenced by his attempts to move the organization,

he nonetheless fails to motivate the teachers, primarily,
because he, as a human being, does not provide an example,
or an ideal, which the teachers care to emulate.

The Closed Climate

The Closed Climate marks a situation in which the
group membeirs obtain little satisfaction in respect to
either task-achievement or social-needs. In short,; the
principal is ineffective in directing the activities of
the teachers; at the same time, he is not inclined to look
out for their personal welfare. This climate is the most
closed and the least genuine climate that we have iden-
tified.,

The teachers are disengaged and do not work well
together; consequently, group achieveinent is minimal
(high Disengagement). To sccure scine sense of achievement,
the major outlet for the teachers is to complete a variety
of reports and to attend to a host of “"housekeceping"
duties. The principal does not facilitate the task~
accemplishment of the teachers (high Hindrancc). Esprit
is at a nadir,; reflecting low job satisfacticn in respect
to both job satisfaction and social-needs satisfaction.
The salient bright spot that appears to keep the teachers
in the school is that they do obtain satisfaction from
their friendly relations with other teachers (average
Intimacy). We would speculate that the turnover rate for
teachers in this climate would be very high unless, of
course, the teachers arc too old to move readily to
another job, or have been "locked into the system" by the
attractions of a retirement system,

: The principal is highly aloof and impersonal in
controlling and directing the activities of the teachers
(high Aloofness). He emphasizes production and frequently
gays that "we should work harder." He sets up rules and
regulations about how things should be done, and these
rules are usually arbitrary (high Production Emphasis).
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But his words are hollow, because he, himsclf, possesses
little Thrust and he does not motivate the teachers by
setting a good personal. example. Essentially, what he
says and what he does are two different things. For this
reason he is not genuine in his actionz. He is not con-
cerned with the social needs of teachers; in fact, he can
be depicted as inconsiderate (low Consideration). His cry
of "let's work harder" actually means, "you work harder."
He expects everyone else to take the initiative, yet he
does not give them the freedom required to perform what-
ever leadership acts are necessary. Moreover, he, himself,
does not provide adequate leadership for the group. For
this reason the teachers view him as not genuine; indecd,
they regairrd him as "“phony." This climate characterizes

an organization for which the best prescription is radical

surgery.

97



APPENDIX D
98




93
CLIMATE SIMILARITY SCORES OrF THE TEACHERS
PERCEIVING THEIR ORGANIZATIONAL_CLIMATE
MOST OPEH ON THE OCDQP7
Orgenizational Climates®
Teachers Opn Aut Cnt Fam Pat = Cls
1. 54 31 87 - 66 105 89
2. 29 60 102 51 84 106
3. 52 35 81 58 89 111
4. 82 45 o1 58 87 77
5. _ 39 52 2 65 90 102
6. 40 79 55 84 69 115
7. 40 39 91 56 97 103
8. 44 59 75 76 89 107
9. 25 68 102 51 72 114
10. 68 23 91 50 89 93
11, : 43 66 70 77 92 108
12. .44 51 81 60 87 99
13. 39 60 82 65 92 100
14, 52 45 79 80 89 101
15. 52 47 71 90 95 1101
) 16. 62 37 95 44 91 93
. 17. 30 65 107 48 73 105
18. 48 37 85 54 87 101
19. 39 80 106 49 60 110
20. 33 70 105 49 66 110
21, 25 76 82 - 69 70 120
22. 27 68 86 73 76 114
. 23, 45 42 88 55 94 1056
- 24, 44 75 99 60 71 105
25. 48 69 . 83 76 89 99
26 . 38 69 97 56 67 113
27. 56 49 85 18 107 91
28. 42 61 87 62 . 83 113
29, 45 34 88 - 49 94 100 \
30. 53 32 86 51 96 104 1
31. 52 35 . 83 66 105 93 ’ ‘
32. 41 64 74 83 96 100
*Open. Autonomous, Controlled, Familiar, Paternal,
Closed. : |
;
67Gies, ope cit., p. 158, : }
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CLIMATE SIMILARITY SCORES OF THE TEACHERS
PRECEIVING THEIR ORGANIZATIONAL CLIMATE
MOST CLOSED ON THE QOCDQ
Organizational Climates

Teachers 'Opn Aut Cnt Fam Pat Cls
1. 123 120 60 101 62 26
2. 114 109 63 104 85 33
3. 105 114 90 83 42 32
4. 111 114 84 89 60 34
5. 112 103 71 96 67 - 33
6. 120 119 67 98 63 33
7. 107 120 84 85 50 34
8. 117 108 18 95 70 28
9. 117 120 76 95 54 28
10. 104 107 87 82 65 29
11. 115 102 78 93 66 28
12, 103 104 96 72 58 30
13, 119 102 72 107 78 34
14, 119 106 70 99 68 34
15, 109 106 86 87 66 30
16. 112 95 93 80 87 35
17. 116 119 75 96 63 35
18, 115 106 78 93 58 22
19. 107 102 86 85 62 26
20. 118 119 79 96 65 27
21. 123 120 70 101 68 34
22, 120 109 79 100 79 23
23. 114 113 91 84 75 31
24, 95 108 100 71 38 34
25. 112 105 75 90 69 33
- 26, 116 103 77 94 61 31
27. 124 121 67 102 67 29
28. 114 107 79 “ 90 63 17
29. 109 108 82 87 52 32
30. 121 116 712 99 70 26
31. 121 116 64 101 68 30
32. 114 103 89 78 - 69 31
33. 107 .118 86 85 50 28
34, 118 117 . 77 94 67 25
35, 111 116 86 89 66 34
36. 109 118 88 81 52 34

Ibid., p. 159,
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. CLIMATE PROFILE SCORES OF THE
, SIXTEEN SCHOOLS ON THE 0OCDQ
Sub-Tests*

Schools 1 2 3 4 5 6 7 8
Tested Dis Hin Esp Int Alo Prd Thr Con
1. 62 55 38 37 .56 59 44 47

2, 49 56 61 54 55 42 48 31

3. 68 56 36 46 49 48 46 47

4, 63 53 45 44 61 35 51 44

5. 59 56 3¢ 40 58 56 47 45

6. 61 59 33 47 57 51 42 45

7. 65 .57 46 57 38 44 41 47

8. 42 62 52 53 ' 48 32 59 49

_ 9. 45 35 50 37 58 54 60 57
10. 51 46 55 62 50 31 45 56
11. 57 45 44 40 53 36 62 58
12, 64 50 37 41 57 58 46 43
13, 66 55 34 44 51 54 45 47
14, 59 63 37 44 45 41 49 57
15. 63 49 32 44 50 47 56 55
16, 53 57 48 51 49 28 54 56

*Disengaéement, Hindrance, Esprit, Intimacy, Aloof-
ness, Production Emphasis, Thrust, Consideration.,
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THE EIGHT DIMENSIONS OF ORGANIZATIONAL CLIMATE

Teachers' Behavior

1.

Principal's

Disengagement refers to the teachers' tendency
to be "not with it.” This dimension describes
a group which is "going through the motions,"”
a group that is "not in gear" with respect to
the task at hand. It corresponds to the more
general concept of anomie as first desciribed
by Durkheim. In short, this subtest focuses
upon the teachers' behavior in a task-oriented
situation.

Hindrance refers to the teachers' feeling that

the principal burdens them with routine duties,|

committee demands, and other requirements
which the teachers construe as unnecessary

- "busywork."” The teachers perceive that the

principal is hindering rather than facili-
tating their work.

Esprit refers to morale. The teachers feel
that their social needs are being satisfied,
and that they are, at the same time, enjoying
a sense of accomplishment in their job.

Intimacy refers to the teachers' enjoyment of
friendly social relations with each other.
This dimension describes a social-needs satis-
faction which is not necessarily associated
with task~accomplishment.

Behavior

5.

Aloofness refers to behavior by the principal
which is characterized as formal and imper-
sonal. He "goes by the book" and prefers to
be guided by rules and policies rather than

to deal with the teachers in an informal,
face-to~face situation. His behavior, in
brief, is universalistic rather than particu-
laristic; nomothetic rather than idiosyncratic.
To maintain this style, he keeps himself--at

least, "emotiocnally"~-at a. distance from his
Staffo '
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principal which is characterized by close
supervision of the staff. He is highly
directive and plays the role of a "straw
boss."” His communication tends to go in only
one direction, and he is not sensitive to
feedback from the staff.

7. Thrust refers to behavior by the principal
which is characterized by his evident effort
in trying to "move the organization." Thrust
behavior is marked not by close supervision,
but by the principal's attempt to motivate
the teachers through the example which he per-~
sonally sets. Apparently, because he does not
ask the teachers to give of themselves any
morec than he willingly gives of himself, his
behavior, though starkly task-oriented, is
nonetheless viewed favorably by the teachers.

ﬂ ' 6. Production Emphasis refers to behavior by the

LRSS

bt}

? : 8. Consideration refers to bchavior by the prin-
’ cipal which is characterized by an inclination
. to treat the teachers "“humanly," to try to do
1 a little something extra for them in human
terms. :
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