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ABSTRACT

It was the purpose of this study to examine various
multiple elective programs in English in schools across the nation to
record significant elements and draw generalizations from the data.
The information includes a survey of 81 schools and detailed study of
curriculum guides and other information from 38 schools.
Concentration of the study was upon the courses employed, course
lengths, courses for the slow and advanced, independent study,
methods of restricting or guiding course choice, course titles angd
descriptions intended to attract students, use of required courses,
use ot prerequisites, skill requirements embodied in courses,
individualizing instruction, student created courses and course
content, methods of beginning the program, grade-levels involved,
credits and reporting pupil progress, scheduling and registering, the
total-school elective system, and the program in the junior high
school and ninth grade. Additional information is included on an
independent study program in one of the schools, a unique humanities
program, a modular curriculum, and course titles in all of the
schools. It is concluded that the multiple elective program in
English is worthwhile because of its ability to satisfy problems in
English instruction and its use of sound educational theory. It is a
worthy program both in its limited and extensive forms for engaging
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Caunter 1

INTRODUCTION
Tue progrecsgive gchool of educaticnal pailoscnny ant
Taie stucdent-centered classrccm nave led educators to reulize
Tnot etudent participavtion in the plenring of their edu~
avioncl futures engaeges their interest and entausiazn. A
crowing number of high-school English depertments zcross the
r.ation heve Jjoined the movement towards student varticiposion

-

(55

= A

in choosing courcses of study by introducing AR g..ic-

tive progrem in which students are grouped zccordin

interests in any of & variety of courses offered.

this new curriculum, tne required full-year cou

kel
-~

-4

('\

:n 1s replaced by shorter courses representing

&lisn content arezs which zre presented to stude

choice much the same way as in higher educeation.

ougir of the courses are scheduled in the student's secon-

dary school career to fulfill graduation reguirements in

Inglicsn. Wnile courses specifically in the skill aress zre

elements of the curriculum, most progrems also incorporete

practice in Englicsh =kills into every course, satisfying t:oe
individual student's needs in reading, writing and spezking

as deficiencies become apparent.
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United States. Attention was especially given %0 the courses
emnloyed, methods of guiding or resitricting course cnoice,
onjectives and instructional methods, adninistration cof the

yrogreaem, and the system in the Jjunior high school arnd ninuh

crade.
The falling away of momentous past changes in education
1453 QD
indicates that this new development in English will, like its

Jredecessors, give way to newer programs. However, its in-
fluence in schools today is growing yearly as more scrools
progress to this form of teaching. In vhe immediate Indizna
University area alone, four high-schools have initiated the
program—--~Kiski Area, Saltsburg, Indiana, and Dubois--—and
survey informétion has revealed at least seventy-seven zddi-
tional schools in tle nation which have adopted the program.
There are probably many more for which information is not
available.

Only one attempt has been made until now to examine a
nurtber of programs and record significaﬁt elements of treir
curriculumse. Linda Kubiek's effort for the Department of

Health, Education and Welfare1 limits itself almost entirely

-

Linda Kubiek, Elective English Programs
Senior High School (Champaign, F{Iinois: NoGE
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to o ceompilation of curriculum guides from fourteon Juaios
cr.losenior nigh gchools.

0 thne fifty stete depariments of education coniecicd

T information on multiple elective progrems in their

stotes, thirty—-one replied. Sixty schools were mentioned by
tne states ag probably having programs of this type. In adl-
ition, several other schools were discovered Iurougn journzl

criicles on innovative programs. In all, 102 scnools which

Y3

y employ the curriculum were found. Incuiriecs to

l..)

ozsibp

2
w

[0}

trnese scnools resulted in seventy-four guecstionnaires re-

turned with zdditional information included by itwenty-nine

iy

of these schools. Four other schools replied with curriculua
information without returning the guestionnaire, and enother
three progrzms Were diccovered through journal articles.

Tnis study has limited itself to an examination of tue

ighty-one schools represented in the research population

[0]

end edditional school descriptions in published articles.
It was possivle only to include information received oefore
Nay, 1971, the month in which compilation of this study was
DegLN . |

The Survey Questionnaire

After preliminary study of several multiple elective
programs, & guestionnaire of important questions concerning
elements in the programs was formulated to be sent to zll
schoolg possibly employing the curriculum. Eazch of the

guestions was included in an attempt to gain a fuller

7
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P, Wnen waz the program begun or wiaen will it begin?

Z. Did any of the following schools and articles influeuce
your use of the program?

Trenton High Scnool
Bellefonte High Schnool
ITowa University High School

"New Pztterns from 01d iolds" (Carlsen and Conner,
Inglish Journal, April, 1962)

"o Vanguisn the Deadliest Geme" (lMax Kleng, Pasliich
Journal, October, 1964)

Other?
3. What length are the courses? Six weeks
Nine weeks Elgnteen weeks Otner
4, Vhet grade levels are iavolved? 10 11 12

— Gt ——

5. VWnat students are involved? A4ll Superior only

&. Wnat courses are reguired?

7. Do you use phasing or ability levels 1o restrict course
chioice?

8. Wnat grouping is used? Heterogeneous
Homogeneous

9. Do yjou have a special remedial program?

70. Is there independent study or other provision for
superior students?

Ir. eddition, schools were reguested to send additionsl in-
formation or curriculum guides 1f possible to meke available
more deteiled information for this study. Table 1 shows th

responces made 0y schools to the guestions.
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sovelomment of tne Program Evident Taroush Tte Liter -

Lritings on thile new progrom have veen limived cliwoot

~ely o commentaries on specific existing curriculumz

£
w

4. 3

viey developed the multiple elective program. Toe result ic

& carcnology of the program's development embedied in the

pitliography of existing literasure.

lioved by the problems inherent in Englisn instruction,

Sattle Creek, Kichigan, formulated & new approach to the

Junior year of English described in the Englisn Journal

Tor April, 1955. This pioneering attempt 2% free choice of
coursee offered the 11th year students a cnoice among four
courses: "Inglish with emphasis on literary interpretziion,®
inglish with emphasis on creative writing," "English wiztn
exphacis on orel communication," or "English with emphasis
onn drematic litersture." Seeking an alternative to homogen-—

gous grouping vy ability, aculevement, or future plans, the

eguthors of this experiment employed "homogeneity of interest.'

Througn all of the courses ran a "strand of activities de-
signed to develop certain skills, attitudes, and understand-—

ings we pbelieve to be important to all eleventn grade stu-

dents. These activities are orgenized in three units of

instruction which are taught in each of the five courses.

The units were The Quest for Freedom, The Quest for tne Good

ILife, end The Achievement in American Language and Literature.

2Harry Overton, "Eleventh—Grade Electives,!" Englich
Journzl 44(April, 1955), pp. 244-253.

16
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Four years later, Iowa University Hi
gr.oly not grestly influenced, if at all, by the Botile Crcecs
experiment, initiated a progrem of multiple eleciives in - e
genior year. Dr. G. Robert Carlsen, then president of NCPI

and nesd of the Iowa University High School Englicsh Depari-

ment wrote 1n "New Patterns from 01ld loldse" in the April,

£2, Inglich Journal that after considering the problems in

Mgligh instruction, "It dewned on us slowly thnat at tae

T

~

cenior level, with two sections of students, each running for
e year, we had four one-semester units of time. Way noi, we
asixed, set up four individual one-semester courses, designed
cround the kinde of content that we felt various kinds of
cstudents most needed."3

The result was four one-semester courses, "Readings in
mZnglisan Literature,' "Landmerks of Literature," "Writing
Provlems," and "Writing Workshop,ﬁ with two being offered
in the épring for student choice. The following yeer the
program was expanded to Jjuniors in a non-graded curriculun,
glx more courses were added to the possible choices, and
eachh student weas required to elect &t least one literature
course, one composition course, and one speech ccurse during

nis four gemesters of 11th and 12th grade English.

Apparently independent of the Iowa University Hign

3G. Robert Carlsen and John W. Conner, "New Poiterus
from 01ld Molds," English Journal 51(April, 1962), p. £445.

17
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Cchool report by Carlsen and Conners, Cuyehoge Talls, Oxnio,

estocvlished, in 1963, a multiole elective systenm descriled

in “ne Clesyring House for ilay, 1867, in wailch weak siudents

were required tu take more elementary courses waile zironger

students were free to cnoose any of the electives zveilavle.
Anotner Kichigen school, West Branch, begen its progren

in 1964, zlthouga they did not indicate that eitner of the

cariier Kichigen schools influenced them. A description of

their effort 2ppeared in the Michigen Educational Journszl

o

y Robvert Docking and Dan Hogan. In the same year, Rocanesiter,
Permeylvenia; Wyandotte, Michigan; and Ann Arvor, Ilichigan,
clso initisted the system.

Also in 1964, Mex Kleng, moved by the epparent success

ol the Iowa University High School experiment, wrote "To
Venoulisn the Deadliest Game" for the Englisu Journal. This

ecrly article, based, he indicates, on Iowz Universiiy Higa
Schnool, helped to disseminete the program in its early days.
Ite primary purpocse was to advance an argument for the pro-
grezm's use and present guidelines for its implementation.
Tne model multiple elective program for the netion,
Trenton, Michigan, initiated its program in 1967 and became

influentizl even pefore the article by Donzld Weise in the

&

101isn Journal for January, 1970, describing Trenton's

federally subeidized program. Also in 19€7, J. k. Jaexle's

| _ "Sefe for Diversity: Another Approach to the Englicsh

18
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curriculum® in the Pebruary Enolich Journal decerigcd tile

Y,
'

Zort Huant, Alexandria, Virginia, curriculwn, ond . Zilison's
Lat's Ungrade and Upgrade tae English Curriculun® in toe
) & o

caeme lssue was an attempt to estavlisa guidelines for tne

new program. It is obvious that Mr. Ellison took mucn of
nlsg direction fiom the lelbourne, Floride, non-graded exper-

iment~-not a multiple elective English curriculum, bLut

<

3 .. 4.1 ]
neveryivocLe

s very influentiezl.

4]

*

While in 1967 only three schools initiated tne progran,
the following years saw a great number of new programs, witn
seven in 1968, twenty-itwo in 1969, and twenty in 1970 among
tne schools surveyed. In 1970, zlso, the two most inilu-
ential articles appeared, describing the Trenton curriculum

ar.d, in Pennsylvania Education for Januery, the locelly in-

£

fluential Bellefonte, Pennsylvenia, program. In tne same
yeer, Linda Kubiek's report for the Department of Health,

Zducetion and Welfare was published by NCTE. ETlective Eng-

ich Programs in Junior and Senior High School ig & comp-

ilation of curriculum guides from the 14 schools which Linda

Hubiek studied.

Rationale for the Program's Use

The multiple elective program in English is worth
congideration because it (1) satisfies a number of problems
existent in English today, and (2) employs sound educationzal

concepts to their fullest advantzge.

13
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oeseripvions of new multiple elective vrogram:s are
convintant in beginning, not with the benelits derived Irom
th¢ prograi, but with the frustrating problems inherent in

tr2 old nglish curriculum which the multiple elective pro-

ron seeks to overcome. The greatest problem in Inglicsh
indicated by the autnors of new programs is the repetitiocn
walch occurs each year. TFor all students the results arec
Trugtrating, but the slower student, especially, ". . .wiio
needs stimulation through the excitement of practical,
empirical, liberal studies in American culture, still Finds

ninsely hopelessly bogged down in the same tedium he exper-

ieniced during his first two years of high scnool English."4

The result has been a notorious boredom zmong students in

L typicsl Grade 11 curriculum guide requires the
nglish teacher to deal with a review of grammar,
regulired and collaterzal novels from a list of
twenty~five to thirty titles by authors from Haw-
thorne to Hemingway, scores of short stories and
poems, biograpnical outlines of fifty or so
American writers, cultural trends during major
periods in American history, techniques of oral
expression, a majer library research project,
various techniques oI writing, spelling, vocabulary
and punctuation. Then to liven up the year and
to sztisfy his own intellectual needs, the cre-
ative teacher tries to throw some light on the
American cultural milieu by including uwnits on
typical American advertising and propaganda

“%lang, pp. 504-505.
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semantics, non=verbal comnuricition,

Toonnigues,

the teen- ;ge community as an Americen 3uo—.‘lture,
elomentary cocial pgycnology, cketcnes or linsuis—
tic field studies on Americen dialects, end whot—
ever else he cén to meet the immediste citizen-

gnip_needs of thne young people whom he meets each

day.”

B

b

+)

cachers of Inglisn as long ago as 1963:

(]

‘ne provlem was recognized by the Wisconsin Council of

“"For some time, we

neve recognized that the perimeters of English nave bvecone

obscure-—that as we nave expanded our programs, We have Per-—

. 6 ; . . ; \
neos attempted too much.” The English curriculum has ve-

come & hopeless hodgepodge of education odds and ends ofte

deternined by the interest or lack of it

utdated or nebulous school requirements.

.'*J

in the tezcner and

A third problem is evident in students. For fhem,

", . .in spite of creative teachers, audio=-visual aids, large

cnd small group lectures and discussions

By

and a team-teaching

establishment, the material under consideration most of the

time was, in theilr eyss, neither very impoftant nor extremely

5Klang, p. 504.
6,
lish Program," Bulletin of the Wisconsin

James R. Squire, "Basic Considerztions for & New Ing-

reality. The difficulty, Howard Kirschenbaum of Temple

>

Counicil of Tescher

relevant."7 The curriculum, they feel, is out of touch with

S

1963), p. 6.

Tpevid Lareen, "Orono High School's

of Tnglish (The VWisconsin Council oi Teachers of Ingiisn,

Prege-~Elective Ing-

2(Fall, 1969), p. 21.
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Uoiversity indiceted, before the National Councll of Teacrers

N

1

o)
O]

of Imglici in 1969, nes veen the result of our atteupt to

teoca what we Teel will satisfy The needs of our studento:
sivitn the best of intentions, we have decided waat our situ—

dents need and what i1s relevant to them. DBut nistory has

preved us wrong. We have incorrectly judged what ic rele-

vent ior our studente and nave, thus, defeated our own pur-—-

8
-~ "
Toses.

Grouping methods nave been largely ineffective, partic-
vlarly the "future plans” grouping employed in most schools:
"hhoge whao could "grind' and pass tests became 'college mate-
rizl’ wiile all others were written off as 'C-division,'
"Track-two,' or 'Lower—-group' students--ones fit for less

9

tnan tune vest possible training.® Tne diverse abilities of

nate in the classroom, even the apparently homogeneous

[oN)
[0]

Tu

&

classrocm of "college" and "terminal" is an additional
problem in grouping.

Pinally, teachers too are mentioned by scaocols as being

N

Giseoticfied with the o0ld curriculum because "Rather tThen
reing able to utilize their special abilities and teaching

their interests effectively, English teachers were reguired

Foward Xirschernbaum, The Free Cnoice Englisa Curricu-
lum, e paper presented at the annual convention of tne

noxticnal Council of Teacners of Englisn, Novemoer, 15¢9.
(nCTE/ERIC: 1969), p. 2.

Q
“Larsen, p. 2.
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“ee multiple elective program can sstisfy each of tresc

ted
,1

roblems.  Course repetition and the accompanying doredom ar
virsually eliminated by the varied cnoice of electives aré by
relegation of English skills to individuzlized instruction as

the ztucent’s needs arise. The obscurity of "Englisa 10,¢

1.
&

Blivmodign 11,7 and "Inglish 12" are elimineted in favor of
v b &

{ ph

elinite designations of course content and descriptions of
enticipated resources tc be used. Students and teachers zlike
zzve a concrete base of material on waich to concentrate

taeir erforts.

Courses in tais new program become relevant for students
secause tae Yrelevancy" of a course is determined not by tne
rractical applicability of its content, but by the student's
interest. Even a course in Pope is relevant if this is an
grea in which the student is interested. Student interest
is built irn the multiple elective curriculum tarough student
participaticn in structuring their own English education.

Clearly, the only alternative whichk can
nely curriculum makers build a curriculum that
ig relevent to the students at which it is
ceimed 1s to mesningfully involve tne students
in the ouilding of curriculum and to struciture
tne curricvlum so that &s many students as

poseible cen pursue & course oi spudy waich is,
in Iect, relevant to their needs.'"’

1OA*EA. A Nongraded Phase Elective English Curriculum

(Trenton, Micnigan: Trenton Public Schools, 196G), p. <.
11

Kirschenbzum, p. 3.
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Tae problem of grouping is enswered, #lso, by tie mul-
tivle elective curriculum. Offering students a cihoice of
courses will meke any grouping more effective cecause,
vicetiner neterogerneous or homogensous by ability, it will
enpazsize the beneficial effects of "nomogeneity of interest®
througn'individual cnoice of coursesg, despite the fact thet
the range of courses may be restricted.

Pinally, teachers in the new program are able to_devote
thelr knowledge and talents to areas of English wnich inter—
est them. Students, thereby, venefit from tae instruction
of qualified teachers teaching areas in which they exnibit
enthusiasm and interest.

Besides being able to solve taese various problems
innerent in English instruction, the multiple elective
program employs concepts which have moved educators in re-
cent years. Chief among these is, of course, the belief
that allowing students a choice in their curriculum will
engage thelr cooperation and engender interest in English.

Electives have existed for s number of years, gaining
increesing acceptance in education. The transition to
electives follows the examples set by colleges, by otuaer
nigh-school studies such as science and vocational subjects,
and by Jjournalism, drama, public speaking and so forth with-
in English itself.

inother concept waich has arisen among Exglish educators

is the realization that the range of English, American, and

24
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world literature cannot successfully be surveyed Ior adol

cenves in high school: "It iz impossiovle for thne individual

-~

w0 is ignorant of the community values around which als own

venavior revolves to arrive &t some honest appraicsal of the

sensivilities of different peoples centuries, or even decades
&ﬁo°"12 Furthermore, the notion that a set body oi Englicen
znd American literature 1s vital to the intellectual growia
of tne child is being abandoned. A 1970 ad noc committee of
tne Pennsylvania College English Association agreed when it
wirote: "We should stiructure our courses not around 'great
worxs' but around our students' natural interests and

"13

anilities.

12
Xlang, p. 50°5.

1J"A Shared Concern: The Student of English in High
School and College,* unpublished report of an gd aoc
committee of tne Pennoylvanla College English Zssociation,
Marca, 1970.




Chapter 2
THE MULTIPLE ELECTIVE COQURSES

Tac philosophny underlying tne multiple elective curric-
ulua nas allowed great changes in the types of courses em-—

nioyed, the course content, and length of courses.

Tne Courses Imvloyed by Multiple Elective Schools

The great diversity of subject material which Englisnhn

125 adopted in recent years has found its way, along with an
even greater array of studies, into courses in fheir own
rigiht. The traditional fare of courses is represented, as
are newer, contemporary studies and = ﬁumber of coursés whose
relztion to English, despite their appeal to studente, is
guestionable. A complete list of courses employed is con-
tained in Appendix V. |

The English skill areas in reading, writing, and
speaking occupy an important position in all of the curric—
ulums studied. The most basic approach is in remedial
courses aimed at attacking problems experienced by less able
-students, such as the remedial reading courses: "Remedial
Heading," "Basic Reading Skills," "Individualized Reading,"
and the Kiski, Pennsyivanisa, "Correctional Reading" in
wanich,

Individual‘help will be given to students in

22
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order to overcome such reading provlems as
noor cowmvrehencion, insuificient or foulity
viack skills, a lack of speed, an
iimited vocabularies. The celection of
rezding materials will depend on ezcn stud-
ent's resding propblems as well as his
interests. Class size will be smaller than

thne otaner elective cources.

o
e
[
[}

Basic reading sikills for the average or slightly below aver-
age student are presented in special coursges wihile develop-
mental reading courses are available in twelve curriculums
in courses’ sucn as "Develop.ental Reading" from the Riggs,
South Daikota, curriculum:

This semester course 1is open to students who

are atv or above their grade level in reading

skills but who have some reading weaknesses

or who desire to ilmprove tianelr total reading

2oility. ZEmphasis 1g on individual practice

Tor speed, comprehension and vocabulary.

Students will work extensively with the con-

trolled reader, the shadowscope, and the

tachistoscope. Some college level materizal

will be introduced for practice. Diagnostic

tests will determine individual reading

problems. Outside reading and outlining will
be required. ‘

In addition, Pratt, Kansas, and Fort Fairfield, NMaine, offer
courses in cpeed reading.

Writing courses are also included in all of the schools.
Basic composition courses are taught in eleven, advanced
composition in thirteen, "Expository Writing" in particular
in taree, '"Creative Writing" in fourteen of the schools
surveyed, and the tfaditional journalism, yearbdook, and news—
péper in nearly all. Two schools have also begun individ-

ualized instruction through "Writing Lavoratory® in the

27
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Help
that will be encountered in advsnced educational
k! 1§ such as viriting escay examinationsg,

is given students in the problems

texing notes, developing tight orgenizationzl
ctructure, and substantiating & point of view.

«nd tne Riggs, South Dakota, "Writing Clinic:™

is course is desgigned for the students who

eged & great deal of help in basic writing

ills. Programed instruction in basic writing
mplete and effective sentences is stressed.
e will e a2 writing assignment every day
viitn eFDhaSiS on & particular skill rather than
gremmotical perfection. Students evaluate

® O K

own writing and do a great deal of re-
. This is & very basic course in

The speaking skills have, fortunately, received greater
attention in the new program, with Iowa University High

Scnool, Iowa, even establishing a separate department of

[©]

area. Courses in the basic speecha skills are offered in
eleven schools while advanced speech and public speaking are
included in half of the schools in courses such as “Persua-
sive Speaking,'" "Public Speaking,'" "Voice and Diction,"
“Groundwork for Public Speaking,' and "Advanced Speech.®" In
eddition, "Dramatic Interpretation," a study germane to
speech, not theater, has appeared in three of the schools,
end debate courses are found in another three.

A great number of courses have arisen designed to pre-

pare students for their use of the English skills in busi-

ness, such as "Business English Pundamentals' and "Vocational

Inglisn.'" Another group of basic communication courses

“.)
oA

xtensive courses in the speech, public speaking, and drema



N

5
intend to teucn students tae basic communication processes

toey will uge in cveryday life. "Contemporary Inglish,®

foveryday VWritiag Skills,™ and “Consumer Bducation® address
[ <) ’

trnemselves to instructing students in writing letters,

wrlting checkes, choosing television and theziter selections

wish discrimination, filling out applications, budgeting

tTine o fortn.

[0}

nd

4]

Grammar, usage, mechanics, and the language skills of
vocebulary, spelling, and phonevics are taught in some high-—
sCnools as seperate courses“élthough most have left separate
courses 1n these areas to the junior high school, teaching
thece gkills individually on the high school level. Tradi-
tional grammer 1s retained as preparation for college,
college board tests, and language study in several schools.
Woegt, howe?er, have gone to teaching "usage" or some form of
ransformational grammar. Finally, specific courses in
"Pronetics, Vocabulary and Spelling," "College Bound English
Freparation," and "Punctuation” are employed By schools to
teach fundamentals of English mechanics.

Anmong the thirty-three schools supplying additional in-
Tormation for this study, traditional English and American
literature surveys still survive, sometimes divided into
"English Literature from Beowulf to the Classical Period"
and "Inglish Literature from the Romantic Period to tze
Preszent" or similar designations. In addition, courses in

gpecific areas of American and English literature, especizlly

20
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Victorian literature, have been introduced into the curric-—
ullric. rinally, the studies of standard Dritish and Lzerican
classics are continued in the study of specific authcre of
our literary heritage such as Shakespeare, Chaucer, lLusten,
Zemingway, London, and Buck.

Desides the traditional literature courses, an wnending
nrofusion of new litcrature courses have developed in the
various programs. The short story is the most universally
rcoresented, with such variations as The Russian Short
Story, "The American Short Story," and "World-iWide Short
Stories.’ Poeiry, also, is popular emong schools, finding
its way into fourteen programs in such interesting courses
as the Trenton, liichigan, "Poetry Seminar:"

In this course, the student will become

accuainted with poetry not only in the sense of

form and ideas but also in terms of how it can

enrich and influence the lives of those who

come to terme with it. The seminar method will

be used to encourage the student to express his

opinion of *'what' and "how" a poem means.

Group discussions will deal primarily with the

analysis of poetry and how it expresses the

hopes, fears, loves and dreams of young adults.

The course will also provide time for individ=~

ual reading and writing projects that satisfy
the student's specific interest.

Courses with "modern poets"” (rock and folk lyricists) are
included to attract students, such as the Summamish, Wash-
ington, "Dylan to Dylan:*"

This generation has its poets who speax in
many voices from those who tell it as it is

&2
-

O
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in tne folk terms of Bob Dylan vo those who
vrobe the convemporary scene witin the elo-
quence oI a Dylan Thomas.

e novel enjoys a prominent place in Englisn studies in
every curriculum gtudied. Few areas of novel study are nct
rcvresented in the array waich includes study of 19th cent-
ury novel, 20th century novel, 19th century American novel,
%o century British novel, early British novels; early
American novels, the Russian novel, the Americen novel, his-
torical novels, traditionel novels, psychological novels,
Gotnhic novels, and, finally, "The Best of the Biggies,' a
course in grezct novels. Léss well represented are courses
in non-fiction, viography, and essay. Only four schools
irclude non-fiction courses, three essay courses, and taree
viography courses, with one of these peing the viogrepnicsl
study of a particular person, Dwight D. Eisenhower.

A new genre for high schools has arisen in the epic and
has veen well received by the schools, adopted by four under
sudh titles as "The Folk Epic,” ﬁThe Literary Epic,'" "The
Eomeric Epic," and simply "Epic" which the authors of the

course at Orono, Maine, composed t¢ study the Ilied, Odyssey,

feneid, Beowulf, Song of Roland, liorte D'Arthur, and the

German epic, Nibelungenlied. Akin to this form is the

growing interest in folklore and mythology. Besides the an-~
ticipated "Folklore" and "Mythology" courses, one school in-

cludes & course named “Failry Tales 0l1ld and New."

O
b
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as literatusre has found its way from the

ot

o th

Hee)
[0}

nigh school in five curriculums. ¥liythol-

]
[N
]

ogy, Yolklore and the Bible™" is the interesting cowmbination
in Teletar, Haine, and Dexter, Maine, while Fort Hunt,
Virginia, and Lake County, Colorado, simply employ “The
Bivle” and "Literature of tine Bible."

The broad areas of study in world literature and drama—
tic literature nhave appeared in a numper of curriculums,
"yorld Literature,® "French Literature,” “Russian Literature,®
"isian Literature,'" and "Writings that Have Shaped the Worlad®
sppear in the curriculums along with dramatic studies such

2s "liodern Drama,'" "Development of Drama,” YCurrent British

“ilodern American Drama," "Drématic Literature,™ and "Poetry
and Drema."

The most popular courses in the high schools surveyed
are tne thematic. A ftotal of 126 courses represents every
school supplying information on courses and course content.
They range from the well-known "Man in Conflict® and "Man vs
Nature™ to such areas as "Dilemma of the Underdog" and "Pes—
simism." Ideas studied include war, the *"bad seed" in man,
power, love, conformity, justice, the struggle for survival,
dissent, the American Dream and a host of others. The
thematic courses are listed in Appendix V under “Thematic
Literature Study® and related designations sﬁch as "Areas oI

Literature Study of Special Interest to Students."

32
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aily intended to attract the reluctant studer® and engender

Scveral schools, with the central goal of the new pro-

: N

cran in mind, offer a variety of thematic courses specitfic~

“inverest through free choice." Among these courses are
osterng,® "Spy Stories,Y "Teen—-Age Novele,® "hot Rod,? and

Snorts™ as well zs courses more directly courting the inter-
est cf students, such as "Literature that Appeals tTo Youtn,™
#literature of Interest to Boys," "Literature of Interest to
Girls," and “"Literature of the Adolescent Years." Courses
to attract the more academically minded student are also part
of several curriculuwms in "Literature of Social Criticism,"
"Satire: The Litersry Prescription for Improvement of So-
ciety,” "Contemporary Literature," arnd "Literzture of Pop-
ular Science."

4 rumber of schools also include courses in the study
of literature 2s an art form. Average and slow students

r

ol
m

able to choose "The Nature ofi Literature," or "Literary

AdventuresY while the more able student is free to pursue

<
m

terery criticism in “Literary Analysis," "Principles of

a
e

f.l

Criticel Analysis," and "Critical Writing."”

Language study aside from the mechaniceal aspecss of
writing has become popular in multiple elective schools.
Courses in "Language," "Linguistics," "Semantics," "Languag
in Thought and Action,' based on Hayakawa's book, and "His-

tocry of the Englisn Language" are employed by some of the

scnools studied.

33




O

ERIC

Aruitoxt provided by Eic:

o

- .

~itorature has given rise to & large selection oF courses in
tacsge arcas. Titles such as "The Black American,® “The Mesro

Senalssance," and “Slave to Black RNationalist,” especiclly,

-

bring to the high school the Black studies courses wiich the
colleges have adopted in recent years.

iiass media and film have been adopted by the Englisza
cuvrriculum as a study in sopnisticated communication. Gen-

¢ral mass media courses address themselves to teaching crit-—

iczal evaluation and discrimination in consuming radio,
television, film, magazine and newspaper reporis. In the
expanded emphasis mass media studies can receive in the nmul-
Ttiple elective curriculum, courses have been bred in film
study wnich, besides teaching how to evaluate, make possible
Ttihe production of films in the classroom. Others, such as

the extremely imaginitive "Creative Eye" of Kicki, Pennsyl-
venia, view a variety of experimental and thought—provoking
films followed by evaluation and discussion.

Theatre arts in the actual physical production of plays
has been adopted by a number of schools. Probably the most
interesting are "Creative Dramatics™ in which students write
and produce their own shows, "Puppetry,“ "Children's Theatre,”
and "Drama: A Season of Live Theatre,'" which is a course
involving the viewing of live stage performances.

4 emall number of schools, especially Telstar, iiaine,

have included courses specifically designed to foster
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colf-sndlustuent and other favorable psycnological cnls in tac

4

stulent.  fHome and Family,? "Tecn—-Age Problems,V Yicli-
mzeconition, and "Who LAm I?" are comscilous attemots to ncelo

stulente over the hurdles of adolescence. Courses such as

"Vocationg” ané *Occupational Opportunities®™ serve tiie more
concrete purpose of guiding students into investiggtions of
vocations of interest to them. Similarly, the age of social

Terment in which we live has given rise to social investi-

cotlions and courses on protest, such as “Rebels; Deviants

i

and Retreatists," "Social Criticism and Contemporary Issues,”

"Youth in Rebellion,” and "Phoniness of Society.”

Eumenities and philosophy Study have entered the hign
school. Humanities courses are present in three of The sur-
veyed schools including the Bellevue, VWashington, full-year
course of study for superior students described in Appéndix
IVe A numver of philosophy courses have been extracted from
college catalogues in such unwieldly courses as "Philosoph-
ical Foundations of East and West," and “Literature of Phil-
osophy and Religion® as well as more limited philosophical
studies in "Logic," "Existentialism," and "Problems in Phil-
osophy.* |

Courses devoted to the study of research methods exist
in nine schools, and examination of study skills in three.

Several courses are also aimed specifically at preparing

college-bound students for the English skill demands they

will encounter in higher learning.

30
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Pinclly, tne naiural inclinction to crectivity end in-

cdividual endeavor are fostered in creative thinking cources

\
i
—~
2

end indevendent study. “Blow Your mind' and YA Tuste of
Crectivity intend to teach creative tninking, wanile “Sem-—
inar in nNew Dimensions,“ especially designed to interest .
potential drop-outs, "Understanding Other Cultures," «nd
"Seminar in Ideas!" treat concepts and ideas from an unsiruc—

tured approacih.

Tne length of courses veries among schools, ranging Irom
two to thirty-six weeks. By far the most popular is Tae
eignteen week length employed by 61% of the schools surveyed.
Tne guarter-yeer, nine-week length ranks second in popular-
ity, employed in 26% of the schools. Another 12% employ tne
cix—-week course length that is used in the Bellefonte, Penn-—
gsylvenia, progran

Tne remaining scliools employ courses of two, tharee,
eight, ten, twelve, thirteen, twenty, and thirty-six week
lengtns. A small number of scnools also make use of combi-
nations of these course lengths, néarly always employing
rmultiples of the same basic unit, sucn as three, six, and
rine weeks. The schools employing multiple course lengtas

cann e Tound in Table I ages Tive through ten.
H &
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Cnapter 3
COURSIES ESPECIALLY DESIGNED TO MEET STUDENT KEIDS

Satisfying the needs of individual students is the pri-
mery gozl of education. In order to facilitate the zccom—
viisameat of this goal, the multiple elective schocls nave
emnloyed speciai measures, including varying course lengztia to
suit the importance of the material, establiching svpecial
courses for the slow and gifted, making available indepen~

dent study, and creating courses which may be repeated.

- T

es of DIxceptional Length or Brevity
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ouT
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Among schools employing more than one course length,
certain courses have been judged important enough for stu~-
dents to occupy the longer lengths, allowing more detailed
and lengthy study. Riggs, South Dakota, employs lengths of
nine and eighteen weeks with the required course, "Intro-
duction to Speech," and the equally basic option, "Reading
ékills," filling two eighteen week units »f work. Other
courses judged needful of eighteen weeks of instruction are

~"advanced Speech," "Developmental Reading," “Theatre Arts,®
“"Creative VWriting," "Journalism," "American Literature,”
“English Literature," and "Occupational English." All other

courses are nine week lengths.

33
37




O

ERIC

Aruitoxt provided by Eic:

Similerly, Dexter, aine, with its combination of ciint-
nd thirty-six weex lengths, has judged “Creative Writing,

fJowrnalism,® A Sampler of American Writing," YA Swvey of

B

Lmericaen ILiterature,™ and "Asian Literature® as warranting

Fes
)
- -

vhe full-year, FThirty-six week length.

-

Covargon Trueanded for the Slow Learner

Wnile the majority of schools surveyed indicated "hetero-
feneols grouping,” further investigation revealed that most
ol these prograns make conscious attempts to channel students
invo courses wnich "satisfy their needs,® resulting in some
aomczeneity. Therefore, among néarly all schdols, even the
scnools with very limited restrictions, certain courses zare
intentionally designed for the slow and gifted students.

For the slower student, remedial programs of some type,

cspecially in reading, were indicated in 49% of the schools
surveyed. A list of remedial skills cgurses is included in
tyoendix V. In addition to remedial courses, a nuaber of

ourses heve been established in which the pace is slower ana

(9]

matcerials are less difficult. Within schools employing phese
distinctions, phases one and two indicate lower level courses.
In these schools, courses have been included under these dis-
tinctions for students who need more basic work. Some of tae

ources listed here are adaptable to several levels and have

(¢

veen given more than one phase distinction.
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oiigh se 1
consicnnl English (Fnose 1)
Cusic Hexding Skills (Phaces 1 and 2)
; nor oin New Dimensions (Phases 1-5)
Inlenendent duth (Paases 1-5)
Titerary Bxplorationz I (Phase 2)
Lizersry Explorations II (Pnase 2)

TORT TAIRFILLD, MAINE

iting (Proses 2 and 3)
wage Brveriences (Phases 1 and 2
oving Reading Skills (Phases 1 and 2)
c.ctics in Reading (Phazses 1 and 2)
| Vo Am I ("Dhases 1, 2, and 3
| Tolxlore (Phases 1, 2, and 3)
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g (Phases 1 and 2)
entures (Phases 1 and 2)
New Dimensions (Phases 1, 2, and 3)
ts (Phases 1, 2, and 3)
ent Study (Phases 1=5)
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Three-level grouping systems are employed oy Dexter,
xaine; Cuyahoga Falls, Ohio; South Kitsap, Wacshington; and
proveoly Telstar, Maine, indicating the more basic courses
as level one. The level one courses for each of these
scnools care:

DEXTER, MAINE

Purdamentals of Grammar and Usage (Levels 1, 2, and 3)
Introduction to Speech (Levels 1, 2, and 3)

Creative Writing (Levels 1, 2, and 3)

ythology, Folklore, and the Bible (Levels 1, 2, and 3)
Social Creativity (Levels 1, 2, and 3)

Feading Pundamentals (Level 1)

Writing to Communicate (Level 1)

L Sampler oT Amerlcun Writing (Levels 1 and 2)

SOUTH KITSAP, WASHTINGTON
(all courses listed are level 1)
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Cecouvraitilonal Opporitunities

Ceatemporary Recding and lass lMedila

Survey of Americen Literature

The Telstor, ¥uine, levels are not definitely indicated as
ability or achievement restirictions. Tney are, insteczd,
vermed "The Individuelized Progrem," "The Thematic Program,"”

and "The Traditional Prcegram.® "Tne Individuelized Progran,"

nowever, contains courses obviously intended to lure the less

eble student:
TELSTAR, MAINE (The Individualized Program)
Thhe Short Story
Soeoris
Magazines and Newspapers
Jocations
westerns
T =

H“ome and Pamily
Svy Stories
Teen—-Lge Proolems
Teen—-Age Novels
Hot Rod

The Dufois, Pennsylvaniz, curriéglum employs three
levels termed "opasic," "intermediate," and- "advanced" with
guidence to bring students into the courses appropriate to
their needs and abilities. Under the "Basic Courses™ dis-
tinctions are included:

DUBOIS, PENNSYLVANIA
Expository Writing I
Reading
Speecn I ~ (A)

Introduction to .the Novel
Introduction to the Saort Story
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Americon West

Civaroture o Tae
e Liveratture for Appreciation — Zoys
Doy Literature for Apnreciation - Girls
- (3)

University Hign School,

SOUTH DAKOTA

Iniroduciion to Speech (Grade 10 preferred)

ICWA UNIVERESITY HIGH SCHOOL, IOWA
Imprevenent of Writing (Grades 10 and 11)
Invrevement of Reading (Grades 10 znd 11)
The Nature of Literature (Grades 10 and 11)

NORTHERN TIOGA, PENNSYLVANIA
Study Skills (Grade 10)

Writing the Regearch Paper (Grade 10)
Compogition I (Grade 10)

Fistory of the English Language (Grade 10)
Orzl Composition I (Grade 10)
American therature I (Grzde 10)

The DeSoto, Hissouri,

nore detailed,

DESQOTO, MISSOURI

Beeslc Englisn
Szeic Literature
Practicel English

41
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oy using grade designations ére Deloto,
lovwa; Northern Tiogs,

¢, =outn Dakota. The courses limited tc the

The begic courses in their curriculum include:

~y

Minally, Tiae four echools whicm indicate course di77:i-

Miscouri; Iowa
Penngylvoris;

SO0DL0O—

explanations of course difficulty are

but do make use of grade designations often.




Tateondod for the Advercced and Gifted

Corresponding to tne basgic courses for slow studentsy and
soulente returded in verious skills, moct schools include
ended for the advanced student. In tae ccrools

cunlorving rhooing, advanced courges are indicated Ly onise

in New Dimensions (Phases 1=5)
study (Phrases 1-5)
zed Rezding (Phases 2-5)
s (Phases 2-5)
n (Phases 3, 4, and 5)
"hentre Arts (Phases 3, 4 and 5)
g (Przges 3, 4, and 5
! T the otion Picture (Paases 3, 4, and 5
Uolorn American Literature (Phase 45
Zeritage (Pnase 4)
r1d Literazture (Puase 4)
: 2 (Pnases 4 and 5)
viriting (Pnaces 4 znd 9)

in Ideas (Pnases 4 and 5)
; ion 2 (Phas es 4 and 5)
?oetry Scnlhur (Phases 4 and 5)
5 » Seminar (Phase 5)
Snoite anJe Seminar (Phase 5)
sdvanced Reading Techniques (Phase 5)

ODONO, NMAIKE

Irdependent Study (Paases 1-5)

;Usine s Ernglish (Phase 4)

u;iui‘-e oeare (Pﬂase [r)

Snort Sitory II (Phose 4)

Americen Literature Seminar (Phases 4 and 5)

Devate Workshop and Seminar (Phases 4 and 5)

Erolish Literature Seminar (Paases 4 and 5)

The Folk Epic: Epic I- (Pnases 4 and 5)

©he Literary Epic: Epic Il

Tilim ~,de (Phazses 4 and 5)

Yythology II (Phases 4 and 5)

Socicl Criticism and Contemporary Issues (Pnases 4 and %)
L Seriocue Look at Man (Phase 5)
Cortemporary World Drama Seminar (Phase 5)

(.0 U 0
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wnent of the Novel (Phase 5)

w0 to Philosophy (Paase 5)

(zhose 5)

in Twenticth Century Poetry (Paase 9)

AT TV TN T T NA TN
DomD PAIRPTIELID, MAINE

Creative Vriting (Phases 4 and 5)
Soniow A&Vieﬂ Cremmar (Phases 4 and 5)

es 4 and 5)

Phas
of American and European Literature (Pn

el C,W 0By \
WEGT L}_"l‘.\llpc OS]
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Lo

ng (Phases 2-5)

“ubﬁ ¢ Sneali
sspe (Phases 4 and 5)
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a
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Among schools using three-level grouping systeoms, ad-

vanced coursces are also present:

DEXTER, MAINE

Vords \Jevels 2 and 3)
& Survey of American Literature (Levels 2 and 3)
Sinck Literature (Levels 2 end 3)

Taine Yriters (Levels 2 and 3)
Yeningway and His Generation (Levels 2 and 3)

tnglish Literature from Beowulf to the Classical Period
(Levels 2 and 3)

giish Literature from the Romantic Period to the Presaent
(Levels 2 and 3)

peare: Three Plays (Levels 2 and 3)
7 n-American Short Story (Levels 2 and 3)
As:an lewatu e (Levels 2 and 3)

Fumow (Levclg 2 and 3)
The Romantic Spirit (Levels 2 and 3)
The Individual in Society (Levels 2 and 3)

SOUTH KITSAP, WASHINGTON
(A1l courses listed are level 3)

Llvanced English Usage--Language Stud
Ldvenced Creative Writing (perm1331on
E pository Writing :
Advanced Speech (permlss1on)

ebate (permission)

In the Telstar, Maine, program, the "Traditional Program®

is apparently the advanced track of students. Courses

43
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Duboils, Pennsylvania, program lists a group of
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Finally, the four schools which indicate course diffi-

culty by using grade designations list several courses as
“11=12% and "12.%
RIGGS, SOUTH DAXOTA

nced Speech (Grades 11 and 12)

re Arts (Grades 11 and 12)

ch (Recommended for College Prep) (Grades 11 and 12)
ve Writing (Grades 11 and 12)

llsm (C”adec 11 and 12)

sophy {(Grades 11 and 12)
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IOVi& UNIVERSITY HIGH SCHOOL, IOWA

English Literature (Grades 11 and 12)

Tonduarks of Literature (Grades 11 and 12)
Wiriting Laboratory (Grades 11 and 12)
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osnacre (G 12)
Jendd Diverazure I (CGrade 12)
oeon I (Grade 12)
Cilonive Vol ng (Crade 12)

Dooma 1T (Grade

-“L‘Jlg novel (G“”ue 12)
vorli Liserature II (Grazde 12)

255070, IISSOURI

Livtcrary Analysis

: '~Ju - —-— v...v-’l

C:cat*v* iriting

“umani bleu
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Qoo wrimary orecents of the multiple elective nrogram are
oot stwdent engogedent through par
~occos Tosters learning, that a set body of literature ig not
nscessary o the intellectual development of the child, and
thcs students should be permitited to drogress in efucavion at
sioir own speeds. Therefore, students motivated to engage in
Cetailed study of an area of English studies should be per-—
i2itsed to do so.e The resulting independent study courses
have zopeared in sixty of the schools swrveyed.

‘ne procedures employed for independent study projecis
znerally the same. The student must submit aldetailed
prcposel prepared after an initial study of the subject or
proviemn.s The student must then find an advisor who is both
willing to work closely with the student and is competent in

itnhe area of research. The chosen advisor reviews the pro-

(&)

nosal and rejects it or suggests changes before submitting
thze vlausible plans to the head of the English department for
Tinel approval. The single criterion indicated by Scarsdale,
Hew York, for an acceptable independent study project 1s that
it be “any study that culminates with the student's commun-
icating successfully in some form with at least one other

individual.® 4

’47ranklin G. Myersqs ™A Plan for All Seasons: Indevendent

Study in an English Electives Program,'" English Journal 55
(Feoruary, 1970), pp. 244=245.
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sosil. Independent study students are usually not reoguired
ey musv work closely with their

n
aévizeors, reporting to them at frequent regular intecrvals ©o

Pne Scarsdale, New York, description of their indemendent
sTLiy program indicates some of the variety of reseerca pro-
jects tneir students have successfully completed:

Tncluded among those that tcrminated with papers
were An Incuil ﬂy into the Poetry of TFerlinghetti
eznd Cohen, A Study of the lMost Recent Congress-
ional Election in Westchester County, Is There a
Point in Existing?, The Alienation of the Artist,
Tarx's Influence on Twentietn Century Politics,
How 2 Televisgion Works, Rimbaud's Influence on
Tngiish and Freach Literature, Sex Differences

in TPour-Year-0lds During Play Situations, Darwin's
Taeory and Some of Its Conseguences.

dditionel projects included writing or illustrating books,

Q

filming movies, contracting to improve literary style and
composition, and studying Shakespeare ending in a performance
of several dramatic excerptse. |
Trenton, Michigan, employs independent study projects
open to all levels of students with a contract between the
tudent and school for completion of the research:
»T, , peing duly enrolled as a student

(Name)
av Trenton High School, enter into Independent Study with

151\Tyers, P. 246,

47
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Tuil o imowlelge and acceptance of the following provisiono,

;

cnl nerewy agZree to adhere $o these mandates until

e or such time as this contract iz

{Lorminaticn vate)
Cisrolved, either by mutual written consent of mysell ard the

Ingiructor or by the administration of the school.

onsibility for ascertaining the date,

&1l course sessions. Purtherxmore, I

2t all lectures, work sessiong ca”i:ars,

ointments designated by my Tucu’*J advisor

e unugual amount of unsupervised time zcco-

nis course, I realize thav cutting a confer

sting time during contract hours, or 081“0
'S gnod study area is a serious orbacn of

and constitutes grounds for termination of

©
o O
i
r
]
[ et

<

-;,_
(¢}

.
,J.
{

S

-

o
o
':

=9

i)
w =
ck b3 w0 g

& O

St

O Hh ek U

N < e
o
U‘ ~

@]
b
v

AN}

agrz2e to assume full responsibility for my conduct and
11 report promptly to the study area assigned and re
n during the required time furthering my academic

on this the day of , 1968.

(Instructor’s Signature)
In addition, the Trenton, ﬁlchl gan, independent study progran
invites students to audit segments of those classes which
will aid them in developing their projects, supplies for each

udent a dry carrel to work in, insures that the science

U
('l
<3

lebs are open at any time for students in science-oriented -

vyrojects, abolishes restrictions on the library, and asks

n
<
fof

envs To keen daily logs of their progress.

-

Two acdditional factors are mentioned by the Trenton

authors:

Credit for the course may be given in one of

48
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o owaye.  Tuae studeat may, if he wiches, rcceive
o Tronscribved letter grade, in which case tae grzde
Wil pe determined by the faculty advisor. Om the
otacr hend, ne may choose To study on a credit/no
credit tasis, in whican case he nust satisfactorily
conolete the semester contracted worik in order <o
receive credit (no grade).

Because students of any achievement level may er
in this program, it is important that care be Tak
in evaluating the project plans taey suobmit. A4
sopnisticated project for a very slow situdent will
odbviously not ve a sophisticated projecv for a very
nrignt student. The evaluation of the reasonabls-—
ness of the study must be highly individual, with as
much concern being given to the likelihood of the
student experiencing success in the project as there
is to nis personal freedom to learn.

N

Cour=zes Which liay Be Repeated

tn additionzal result of the total elective system has
heen courses which can be repeated. Among courses whose con-
tent is determined by the students enrolled, or which change
with passage of time, repeating the course is possible.
Bellevue, Vasnington, includes two repeatable courses: "Drzma
4 Season of Live Theater" which invelves reading and viewing
viays, and "English Novel." The Iowa University High School

"Individualized Reading" also may be repeated for credit.

49
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Chapter 4

GUIDANCE CF STUDEBNTS AND COURSEL CHOICE
n order for the nultiple elective program to succeczlully

&

covisfy student needs while still engaging student interest
5 LEO

throuvsn Ireec cholice; measures have peen devised to guide situ-
dcnts into courses which will satisfy thelr needs without

ramvering the favorable psychological ends. To accomplick

tnis purpose, restrictions on course choice raanging fron

o

Lility levels to strong guidance are employed. In addition,
course titles and descriptions are employed which are intended
to attract students, and required courses or prereculsites

are demanded by many schools to insure the accomplishing of

basic courses in the English skills.

cthods of Restricting or Guiding Course Choice

WWnile the overriding consideration inherent ‘in the mul-

gegement in IEnglish through their choosing courses, the most
pressing decision facing educators innovating this new pro-
gram is whether to rely entirely on "grouping by interest,"
resulting in an essentially heterogeneous classroom, or 3o

restrict course choice in some way to create partially or

extensively homogeneous classrooms. Sixty percent of the
schools surveyed indicated that they employ no restrictions

on student course choice, resulting in heterogeneous classec.
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£0y% surveyed indicated definite restricsions

rancgine from strict homogencity of acchievoncns
[ O

by fonasing™ to firm guidance through the use of indicavions

S

-~

07 course difficulty in course descriptions.
In most schools indicating heterogeneous classes wio also

sunplicd detailed information, however, it became apparent

e

that students were consciously guided into particular courses
vaich satisfied their individual needs and resulted in par-
tially homogeneous classrooms. On the other hand, nezrly all
scnools indicate that guidance is used and that the final
crhoice is still the student's. |

The most popular method of directing students into courses
commensurate with their achievement is the phasing system
developed by Dr. Frank Brown for the total non-graded school
vrogrem at Melbourne, Florida. Of the thirsy-three schools
exploying course restrictions, eighteen indicated by name the
phasing system, proiably following the example set by the
influential Trenton, HMichigan, multiple elective program
which adapted the total school phasing system to the partic-
wizr needs of their English curriculum in- 1967.

This grouping method limits student choice of courses 0y

igning several electives to each of four, five, or six

W)
w
&}

achievement levels (phases) and counseling students toward
those courses on the phase level judged commensurase with
their present levels of achievement as indicated by past

performance and test scores. Choice is still present,

o1
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revoan in~ the desired effect of student engagement throu

Tsoe pelectlion from a number of coursces, but classeos are more
scneous, facilliteting instruction and meeting ol indiv-
idual needs., Tne Tive levels, as aézapted by Trenton, Lichi-

‘an, from Dr. Brown's formulation are:

Phase 1 courses are designed for studenis who find
reading, wr1t¢nb, speaking and thinlking
cuite difficult and have serious proolbns

s

vith basic skills.

courses are created for siudents who do
not have serious difficulty with basic
“ills buat need to improve and refine
gr1 and can do so best by learning at a
sombwnﬁt slower pace.

i
5
&
0
[¢A]
(N

Phase 3 courses are particularly for those who
have an average command of the basic lan-
guage skills and would like to advance be-
yond these basic sikills butv do so at a
moderate rather than accelerated pace.

Phase 4 courses are for students who learn fairly
rapidly and have good command of the basic
language skills.

Thase 5 courses offer a challenge to students who
have excellent control of basic skills and
who are looking for stimulating academic
learning experiences.

& similar arrangement was formulated for reading liter-
ature in the early days of the program at the "Project AFEX
1966 Sumimner Workshop.' It is included here because of its
wossible use to schools investigating the phasing system.
The zuthors indicate that the level designations here were

no%s to be adhered to rigorously.

Phase 1

5th and 6th grade reading level as measured by




slndardized tests.  Ability to read adventure-
crionted books sufficiently well o urdcr"tand
Toewuwnd information. Relatively little motivation

To rceuad because of reading difficulties.

'

Tnase 2
7th and 8ith grade reczding level. Ability to
read céventure books sufficiently well to per-
ceive character motivation and to uwaderstand what
prompts characters to act the way they do. Thus
tac studont should oe able to do some basic in-
crpretation from nis reading. His reading is
ricted 2lmost exclusively to the kinds of
&s ne 1s interested in.

'd
S
™
O]
@
"

A
I

o)

th and 10th grade reading level. Ability %0
with understanding lltc“ary works whicn con-
t the reader-with 2 theme. Student should

be zbles to note character development. He
read what is required of him but shows

tle initiative in reading on his own.

RIS
e O
ch 11O 5 o

ck U O W

FPhase 4

11th to 12th grade reading level. Ability to
analysze literature and to see an author's work
in its appropriate historical context. He is
motivated to read and will read many books be-
cause he enJjoys reading as a pastime.

Phase 5

13+ grade reading level. In addition to re-
cognizing the author's theme, tone, point of
view, and the like, the student is able to read
critically and appraise the literary quality of
a work. He is hlghly motivated to read and
rezds extensively.

The Trenton authors indicate strongly that “In order to

avoid the possibility of stereotyping, an APEX axiom is that

‘courses are phased not students.'"™ The statement is reit-
erated by both Orono, Maine, and Fort Pairfield, lMazine, wiao

| took their dlrectlon in the multiple elective program znd

Q
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noceing from Trenton. The result is thav phasing iz not a
wY e - e + ~re PR ~ e PRI L T
Torm o strict grouping, dut is a guidance Tool.
Spven Ay e A - . e =
Clymyvia, Viashington, also zdopted a »nrasing systern, dii-

-

Toring from Trenton’s in some respects. (oing bacl to Dr.

H

-

Srown's lclbourne experiment, Olympia included the “(ues
Lovel' (incéependent study for very suverior g
six phace levels. The basis for grouping =
lcvel is the Co-operative English Examination publizned vy
E?S which is administered in the 9th grade. In addition,
“Ninth grade teachers will evaluate each student according to
2bility, motivation, and perception." For later courses,
instructors who have already’had the students will suggest
the level they think each student should be placed on for zae
second scmester. For especially a&vanced studeﬁts additional
mcasures are taken:

ernts who score high enough on the Co-operative

i Exemination to be placed at level 6 will

e a literary apperception test (no specific

opted yet) and write a diognostic theme.

The second ¥test and diagnostic theme are intended to insure
trhat the student's level of literary sophistication is higa
gnough to handle the responsibility of independent study.
Tnose who do not perform satisfactorily remain on level five.

While the number of classes and the students placed in

levels 2s a result of the examination scores will

A g v
e Ve D B
Padind o

vary from year to year, the Olympia authors have formulated

a projectéd range of scores, number of course offerings, and

04
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(Bfig; 125-  139-  147-  155-  1(3=  163-
Toaty 138 w4e 154 162 16T 177
Numbder of
ciasses 4 10 16 15 6 4
‘ NMumber of ‘
| course of=- 2 3 5 5 2 2
| Terings

Zmvodied in the levels of the Olympia curriculum are
graduated levels of skill difficulty following a "spiral cur-
riculux® plan:g

Basically, the six levels will represent
an ascending spiral of similar concents; the
spiral will reflect the normal growth of the
gstudent in z2cquiring his English skills and per-
ceptions, as well as the varying degrees of human
capacity for artistic sensitivity. Consequently,
the curriculum structure spirals from literaturec
of pleasure, to literature of personal involve—
men®t and identification, to literature of art-
istic merit and impact; from an undersitanding
and use of language as it is commonly known,
to an understanding and use of effective rhet-
orical skills, to an understanding and use of
written and oral communication that is charac-—
terized by both effectiveness and beauty. The
more advanced the level, the greater will be the
insight and independence required of the student.

Wnile most level changes will occur, the Olympia authors in-

Ciczave, at the end of the year, it is possible for a student

4

to change at semester break. Furthermore, inh connection

with level changes,

ERIC
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situdent's nirch school carga:
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covwerly vlaced, ramain at the sanc

tnree ys2ars or choenge as miny o

15 anrﬁ is nc concept of succiss

ure ticgd Yo level change. Tae nard =

shadent who performs at the top of his c%ﬂl~u

Loy wvery well remain at his original level do-

siﬂn?tiono Lixewise, probebly only the zsudden
Ter w117 worik at threc different lvvels

Az nis high scnool years. Ve anticipa

2t most svudents will either remain av tr 2 ir

i ~l vlacement level or have experience at
frerent levels during a three-year course.

(‘)

Several other methods of restricting course chaoice

vioved Dy schools appear to be based on the phasing systcn

S

Hut have undergone basic changes. The Pennington, New Jersey,

curriculum deletes one phase, leaving four, and reverses tne

N

number designations so that level one contains the advance

(o]

stufents while level four has the slower.

Another variation is the Bellevue, Washington, curric-
ulwz which employs the five level Brown phasing as desig-

A nztions for the difficulty of courses but groups the phases
togetner so that all courses, with one exception, are either
vnases 1, 2, and 3 or phases 3, 4, and 5 creating a two-level
ccurse distinction.

4 system related to tracking and phasing is the one
smployed oy Dexter, ilaine; Tel Star, Maine; Cuyahoga Falls,
Okhio; and South Kitsap, Washington. Three gbility levels are
defined in those schools and students are restricted to
choosing courses on the ability level to which they nove Lesn
assisned. While the Tel Star descfiption does not definitely
indicate ability level distinctions in its three courses of

518

ERIC



O

ERIC

Aruitoxt provided by Eic:

o0
~2
0STN A e D -, ~ e o -, ~ s = <
Ylne Indivicualiced Progrem® gerices ¢f courses is
e - . 2e [P S e ~ ol 3 P 9NN A [ RPN -
auoonontly inmtonded for the less able, ¥Phe Thenatic Droron®

Zow e average, and “The Traditional Program® for zdvercsd

L omumber of schools employ course restrictions by lin-
iting course cnoice by students to courses designated by
~ols levels, as ia the programs of Riggs, Soutn Dakotz; Icwa
University High School, Iowa; Northern Tioga, Penncylvaris;
aznd DeSotvo, liissouri. Courses in these schools arec resiricied
to 10%h,™ 7"11-12,% or "seniors," Yjuniors® etc. Severa
ovner scnools only indicate difficulty of some of tueir
courscs with the same designations.

Finwlly, a great nuﬁber of schools limit course choice
bj indicating the ability or achievement level in the course
Geseription and counseling students of the level of perform-—
ance expected of them in the courses. A great number of dif-

erent methods are employed, however, in indicating to stu-
cents the levels of these courses.

Some schools indicate the level of student wno should
erroll for a course by including psychological demands, such
as for "ithe self-disciplined student® or ¥student with a
coastructive attitude towards learning,® or ror ‘the mature
student.® Others demand some prior experience for enrolling,
such a2s the Orono, Maine, "Dramatic Reading:"

This course is designed primarily for those
students wno have nad some speech training. . .
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Lol muniocr Incdicouo that certain skills are necenlnyt In
ST oLTEe who crroll ror a pariicular coursc, Such Al Tlroiie
Linve Uriving¥e-"situdents should be proficicent in basic siills
clowriting belore apnlying for this course,? or “lioouoroicoos

rovs no readiing problems,” or YLaglish Litersture Seminerd
for ziudents who are "able to carry ‘on rescearca and Ve report
2oth crally and in writing their findings and opinicane.®
Similerly, scme courses indicate that prior knowied

noeved, sueh a&s in the Orono, NMaine, "kythology IIY course:

Sorudinentary undcrsthdin? of the Greex world

w1 She major Hellenic Nyt“olohlc 1l Tigures is

Lszuned to be alruady vossessed by the situdenis
crnroiled in this course.

Some of *the schools indicate directly the difficulsy of

tnz course, stating that the course material is ¥relztively
ceey and fairly unsophisticated" or that it is "an advanced

W

cocursae.’ Other schools use the designations "for studcents

neving difficulty,™ "for average siudents,” and ¥ for situlents
O ? 3 ?

viro kave no difficulty.”

[

large number of the courses studied were to be entered

&

13

by vermission of the instrucior. The courses in the schools
studied included "Basic Reading," "Advanced Journalism,¥
“Porensics," "Reading Skills, ™ *"Role-~Playing,’ “Individual=~

|
|
i ized Study,” ®Advanced Writing,™ “Creative Writing,® “Drama:
|
|

(')

ecason of Live Theater," and "Individual Investigetion.™

a
X
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Hotoining the designations of college-vound and non—

svace, YIor thnose who plan to enter business,” or YIor tac
college~vownd student.” The Tel Star, Kalne, program emsloys

Tne Tuture vlans of students to guide them into courscs waich

wilil satisly tnelr neede including suggecsted courses of study

cTr
(&)
ct
©
»
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Tor each vocational areaz. Students are counseled

covrses wanlch will a2id them in their future plans.
inother approacn to guiding studéhts into courses 1is

throuvgn indicating the deficiency which will be attacked in

th¢ course description, such as, ¥Basic sxills, comprenension,

Y3

¢zd, vocabulery, outlining, study skills, will de prac-

4}

ticcd,™ or "This course is designed for students wno nesd a
~zet deal of help in basic writing skills,®™ or “This cours
is cdesigned Ior students who see a need for practice in the

funamnental problems of usage: punctuation, spelling, sentence

Course Titles and Descriptions Intended to Attract Students

Generating interest in English courses 1s the central
goal of tne multiple elective English curriculum. The result
has oveen that the curriculum guide has metamorphosed in many
scrools from the dry record of English skills into a liviag,
coloxrful ccmmercial intended to excite.

t great variety of course titles have emerged desigrned

Pt
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SIL, CoCourLe cX caaing ixn Speclallzec Iield O Lnoerlrtay,

fLine on,Y to develon good paragraph writing, and YiWirite on
iocniy,t Yo teacn the aspects of researcn. Other couvrscs in-

TR Y i FH - .~
crud s YRazmmarg' (orammar (

, "The Best of the 3iggies® (grcet

wovils), and “Tales of the Supernatural: Dark Shadows and

SimiZarly, the titles of Fort Funt's program intent to
ztitract student interest. ¥Your Own Thing' 1s a coursce in

indenundent study and research aimed towards self-z

£2
(]
P
(04
ct
i
(@]
e}
i
-~

(O]

“Elory Ze to Dappled Things®™ and

IT'S A ZIR IT'S A PLANE
IT'S A POETRY UNIT '
are Sitles of wnits on poetry; and “Color it ¥ is A

5

course on the Victorians. The titles range from siang

(e

phrases often gquite descriptive of the course involved %o
catchy or humorous titles having little to do with the course
inveolved.

liore ingenious are the course descriptions. The tech-
niques used to sell courses are worthy of ladison Avenue.
Attempts are made to instill awe in the students, as in Fort
Hunt's "The Homeric Epic:"

fizre are the characters wnho have become symbols

Tor all succeeding ages: brilliant Acrilies,

wily Odysseus, proud Agememnon, loyal EHector,
resplendent Helen, grieving Hecuba, fzithful
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and derinivion of
cher descriptions appeal To the student’s cdesire for success
a3 in tue Cranbderry, Pennsylvenia, “Literzry Criticicm:®

LT you ‘tuch for an answer when the teacher

gays YIs this story good? Is this story effec-—-
Tive?™ ”ould you lixe to have a meaningful
answer?

te, Pennsylvania, in "Logic:sV

you won any arguments latcly about ueing
friday night?--or about relat _vbly
] differecnce between 11:30 p. m. 2nd 3 a.
. 25 a curfew time? There is & system of
2raument organized especially for such situ-
u01o“~, or any otner occasion wnere the mind
negeds to triumph over blind prejudice or
gmotion.

1 g:)

HZumor is often used to attract the student to a course.

Summaenish, Weshington, describes the "Faster and Better

k3]

-

pa

eading® course in its curriculum guide:

Zvelya would show you how to read 10,000 words
a minute. We will be satisiied to help you
boost your speed to something less than that—-
and to enjoy it more.

The chaellenge is another tool employed to arouse interest, as

-
v

Fort Peirfield, Maine's statement to theilr students in the

-y

Gescription of "Masterpieces of American and Buropean Liter-
ature:®

There will be much independent reading and study
with written and oral critiques. Do you like
meeting a challenge? If so, this course is for
JOLAD

The most widely used method of arousing interest 1is

61
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coan guree that the use of loaguags
b [ W L ) . A e e e
< Lome acniens from the regv of the oni-
4 e MRS oy ey

~ can we taca soeculate whetner nis firss
words woere Y'Y love you' or HGive me my clust or
’ Uo7 Coan we explaein why an 2suimo usco
words to descripe our one gneovilasa? O

s Tthe SHS custodizal staff fto ao vien
vanss a rubbish bin? Vhat kind of an
Ty is a dictionary anyway or have you

ausLor

Ttriced spelling bus with an ing recently?

Sinally, probably the most persuasive svatemenis in
course descripticns promise little homework and skhort ascign-
ments and studying only interesting things, as in the Orcrno

(=} " (ST ?
waine, YPoetry for Enjoyment:¥

This course 1s for all students who like poetry

or who would like to like poetry. Very little

analysis will be required; the emphasis will Dbe

on enjoying what the poet says.

Or thae Cranberry, Pennsylvania, "Basic English--Literature:"

4 course in literature designed for its easy-
reading and enjoyment.

C§
0]
o

of Strategic Reguired Courses

Ffaced with the problem of insuring that students have
packgrounds in the English skill areas, many schools have
estadlisned certain required courses which must be taken

before graduation from high-school. Among the schools sur-

veyed, thirty employed reguired courses to insure the stu-

dents? exposure to basic skills instruction. The combin-

ation of reguired courses is exhibited in Tzble 2.

ERIC

Aruitoxt provided by Eic:




O

ERIC

Aruitoxt provided by Eic:

59
Table 2
Courses Razguired by Schools

Dourss .umbcr of Schools Reoviring
Comvosition only 8
Literature ernd comwosition 6
stecding, Specch and Composition 3
Sooech ané Composition 2
oveeen only 1
Literature only 1
Sunslc bnglicsn 1

sic Englisnz and Literature 1

seareh 1

cecn, Composition, American Literature,

World L;te.atu- e, and Baglish Literature 1
Frosimen Comvosition, American Literature

and Enéllsu L;tcrauure 1
vrilting, Draema, and Literature 1
Spaech, Viriting, Language, and American

Liserature 1
Comnosition or Reeding 1
Sth—-Zzgic Composition, 10th—~~Grammer,

11th——Acvenced Composition, 12th—--for

ccliege, Research Paper; for non-college,

“Jdeas Seminar® ' 1

Another method of insuring the completion of certain

bacic courses is employed by Bellefonte, Pennsylvaniz. In

additicn to ite reguired courses, five courses must be cho-

sen during the three years from a list of "Basic Courses¥

walch include two composition, two reading;

two speech, and two research.

Use of Prercouisites

six literature,

Eight of the schools studied employed prereguisites to

insure tine completion of basic courses.

63
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vorlia; in reguiring thev students aish “Voice and Diction®
Dolore enroiling in YReading with Meaning,® end that they

Tinish Y"Fundeamentals of Speech” before enrolling in “Volce
and Diction.® Finally, the Bellefonte, Pennsylvania, vpre-—
reguisive Tor “llass Media--Radio and TV¥ is the unusual com-—

pination of one speech course and one writing course
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Chapicr 5

OBJECTIVES AND INSTRUCTIONAL IETHODE

-

Accoryanying the change in curriculuwa in the mulziipie

CLoCTive program 1s a ange in objectives and instruciticnal
metihols. Skill requirements within all courses are amnghi-

sioed, more individualization of instruction is employcd, and

£
ot
|_J
o]
84
O
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srudcents may participate in the creation and organize

ts Embodied in Courses

w
I
)
t
b
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o
o
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The skill areas of English must receive attenvion de-
the fact that the content of most courses emphasize the
iterature involved. Therefore, the logical end i1s that tae
Znslish skills should be employed in every course, é&speclally

Tor thogse deficient in any area.

Trenton, lilchigen; Palo Alto, Washington; Nortn Thur—
ston, YWashington; TFort Fairfield, Maine; Telstar, Haine; an
Pennington, New Jersey, indicate that the English skill areecs
will be taught in all courses. Nearly all of the other
schools also include activities such as composition assign-
ments, panel discussions and debates, and reading assignuents

in their courses, indicating that they, too, feel the neces-

o Ay

ity of including the basic skill areas within courses.
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wnile the expression, “individualizing instruchion,
become increasingly popular in the modern situdoni-cor-
clagsroor, 1its prectice has been limited becauss oF
wederstanding of individuelizing methods. Several of
tiple elective schools have made concrete suggestions

iividualizing instruction within the classroonm, tarouga

devices outside of the classroom, and through a change in

:ducatvional philosophy.

("\

Individuelizing instruction within the classroom is
nost difficult and most necessary for EBanglish educators. Thae

i

Trenton, kichigan, plan for individuwalization of instruction

-t

in the classroom is more complete than any other indicated
anong schools surveyed. A small portion of its more impor-—
tant aspects can be included in this situdy, however:

The following is one practical method of
bringing avout 1nd1v1dua11zcd instruction in
the traditional frameworl that most of us find

urselves in. This is not intended to be an
claborated dissertation on the process. It is
merely a sketchy design of the mechanics in-
volved. TFollowing are some basic steps:

STEP 1. Define course, objectives, emphases,
naturce of the student likely to take
course, and materials available.

STEP 2. Determine amount of individuazlization
desired 1in course by blocking in 2
calendar with any non-individuzlized
activities that are anticipated.

STEP 3. Itemize carefully all available mate-
rials and resources available.

STEP 4. List learning activities which could
be performed individually with thne
above resources and materials either

; 66
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clear instructicns ot
activity on caritridge tanc along
J;pcr ingtructions if wncy are
STEZR 7. Survey new class of studente regerding
gachn person's prererence of activities
wiich could be engaged 1n.

ST=D? &, Hold conferences with studenis To map
out Trelr tentative Lomm~ course plan
of individualized instruction ané also
thigir specific short term plan of 1-3
weeks.,

STEP 9, Chart out each studeni's individual
schedule, discuss 17 witn him and i~
olement. :

Tra Trenton, NMichigan, program also makes extensive uce|of

student notve~books and record books to make available = |con-

crcte record of the student's progress.
Other schools also individuelize instruction witzin the
classrocm. The Bellevue, Washington, curriculum desermines
Tt reading backgrounds of its students enrolled in “Neyels
for the College Bound¥ and formulates the course content

based upon each student's needs. Orono, ieine, individ-

uzlizes its "Basic Reading®” course by having each studer

ot

report individually to class for thirty minutes of concdnira-

ct
(@]

cd individual attention. Orono also employs a conitract

system in 1its "American Literature Seminar” so that siudents

will perform at a level they have agreed upon wita the jn-

[¢N

(aY
¢

5

svructor. A4 very ilmaginitive coniract system employe

-

Palo Alto, California, is described in Appendix I. Finglly,
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Sinnny all o echeoois are in agreezent that the moeronics ¢l

LU e asage, ecnecially in composition, zicvld e touraz

To uuklents on oon dividucl vegis,
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dnotner metnod cof Ladividualizing instruction In coo-

€ in devices outside of Ttrhe clzsco-
rocn; such az the Inglish lab of Indiana, Peunsylvaonia. In

on inconshicuous corner of the school library zre two seis

cT ¢isht Sy carrels, files for student folders, and o gLucs-—

Sront boolk case for materials. To individuslize inztruciion

1l programed materials are usad:

I3 |)
)J
9}

=

Progra mcd Courcﬂ in Gréﬁf
nox

Harcourt, ace ana -1 G

mastigh 22008 A Proqramed Cocurse in CGrammar ond
Usaze (Harcourt, Brace and woxrld)

4 Seglf-Invrovemeat Guide to Swnelling
(holt, Rincnart end winston)

30 Days to & liore Powerful Vocabulary

(Pocket Books)

VYocahulary for College
(fiarcourt, Brace and World)

R

Programed Approach to Writing, Books I, II, III
(Ginn and Company)

Individuelized instruction in reading employs,

RA (Science Research Associates)

Senior SRA
(Science Research Associates)

[ €]

Model III, Reading Accelerator
(Science Research Associates)

—1

ne Inglish department has arranged for an Englisn teacher to
succrvise the lab every period of the day so that studants

cen come Irom IEnglish classes or study periods on tholilr own

initiative or at the request of the English teacher. A Iilc
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ioosment on'tacn student <o that the lab proctor can aid iun
oo studont®s instruction and the Inglish te%cher can onserve
18 DroSrilS.

A third area in which individuvalization of instruction
1e schools surveyed is in adapiing matericls
udcat®s abllity level, cspecially in reading liter-
ature. While the majority of schools still emphasize liter-
cry form in the gstudy of reading material, some have indi-
cated exteansive efforts to adjust reading objectives to the

eveles of siudent ability.

The Trenton, Michigen, and Telstar, lMaine, curriculuas

Geviate markedly from the emphasis on forme The Treanton pro-—

gremn follows the vhilosophy for the majority of their students
e e
LILE U,

Only a few students will ever become artists;

besd ""

g5
c-r [ R O
5

of tThem will be in the audience. And

s English tezchers can moiivate more stu-
and make IEnglish more meaningful and
ble, There will be no audience.

1.
¥

Mm

B e
<<c0(
o

Concsecuently, Trenton courses are designed to bring students

to an enjJoyment of the Eaglish skill areas and accomplish

other peychological functions, as well as to encourags more

gble students to examine literary productions as worxs of art.
The psychological ends are evident in nearly all course

ovjectives in these schools. The objectives in Trenton's

“icdern Liverature® exhibit both pSJCbOl“”lcal ends axnd rore

ziveneced consideration of literature as form:
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te Do noln thce gtudent dovelcen dcecper insichd
into aimsell and others

2, To0 kclo the situdent become more eware of Tae
meral zand soclal problums facing itac
indivicduel and manlkind.

3. To help the student acquire a greatoer undor—
standing oF literary form and techaicuc
relevant to the undbrsuﬂvizn" of char-—
acver and thenme.

Lo To expcond the student's literery horizons
wnile ubvelopln" in nim gensitivity and
taste in the selection of literatuvre.

£ similar emphasis is found in thne

[
L X7

to The world in which he lives.

ological ends in siudying literature,

,‘_,

ues of other peoples and cultures.

e

1ife fthat will heighten & student's
This numen—
res—oriented English program is coordinated
Lt tne program in the other content arezs in

vidual students in defining their own values by viewing the

Telster, Lzine,

Inglish program in Telstar ?oglonu* Sirh
Zchool 1s based on the philosophy -
art, music, and drama are rceflections of

that liter-

SClultiVity

mént tha% nhas relevancy for the student and

will vprepare him to take a responsible role in
The result of this philosophy is classes such as "Tae Pamily
"Teen-Age Problems,;” and "Self-Recognition.”

Other schools employ less emphasis upon these psych-
but still give atten-
tion to them. Several schools have indicated that their

cnronolo ical surveys also have the mission of aiding indi-

The Olympia, Wasa-

ir.ston, progrem attempts to satisfy the particular necids of

students by indicating that communicetion and the English

| 70
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Stadaent Creatad Courses and Course Content

Tne logical end of thé philosophy wrich results in stu-
LonTs oéing able to choose theilr own courses of study %o
sencrate interest and engagement i1s that the content of
ccvrses can also ve ITlexible enough for situdents to partici-—
pete in the choosing of course meterial. A number oi courses
neve cevolved 1in which students create the course and determine
course convent.

The courses which schools have indiczted as being stu-
dent crcated are North Thurston's "Modern Periodicals® in
waich *"The course will differ according to the interest of
the students enrolled;™ Lake County, Colorado's "Novel II"
in which *The class will choose the novels to e read, and
2ll will be reading the same novel with discussion to follow;"
Northern Tioga's "World Literature I" in which "Class survey
will determine which countries will be studied;® Orono's
“imerican Literature Seminar" in which “The internal organ-—

ization and limitation of the course material will bhe

71
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rolvad;y o Jouti Hitsan's Vadvanced eading® in walcn UStudonts
iXl D& ocssisted in developing a course of study suitcd +
i 0C JS8215Ted 1 eveldplng & coursce o VUQY B8ULTC e

thoir individual nceds;® or Bellevue's "Dramas:s A Scason of
Live Jneater® in waich "students will attend the plays se-
lecoed by tae class.”

Otiier scrools enmploy freedom to croose course content
within ceértain limits. The Iowa University High School in-~
Gdicates Tthnat its "Landmarks of Literature™ is taught using
vnzlif 2 dozon major works from world literature. The course
ordinarily includes a Greek play, a Shakespearian play, two
cortiaental novels, one English novel, and one American novel
nius wide individual reading in major literary works which
the student plans For himself;!" or extra projects formulated
&t the descretion of the class members outside the Iframewcrk
of the course syllabus, as in the Palo Alto "Psychology
Tarougn Literature:®

Voluntary night meetings will be encouraged as

well as outside reading, projects, and student
taugnt subject arceas.
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ADNINISTRATION OF THZE PROCGRAN

-bhdeata

rel elements of the multipnle elective curricuium ar

C
veculiicrly administrative provlems flethods of bpeginning iae
wrosear, the grade-levels involved, methods of schcduling and

resisvering, and the total-school elective program are

eicments which involve the mechanics of the program.
iethods of Zeginning the Program

Scnools employing the program have, lergely, begun wita
211 three or four grade~levels after extensive research and

pleanning. The Bellefonte, Pennsylvania, and Trenton, Mich-
=, rrograms were initiated following the receiving of
federal grants: $38,000.00 for the Pennsylvania program and
over $200,000.00 for Trenton.

Towa University High School and Waterville, laine, began
trclr programs in the senior year to expand later to the
other grades. Indiana, Pennsylvania, began in the sophomore
vear with prevaration to expand to the upper grades, while
Newnort, Rhode Island, began in the eleventh .and twelfitn
years, anticipating expanding to the ninth and tenth gracdes
in 1872,

The most interesting method of initiating the Ddrogram is

Fa)

the vpilot experiment employed by Kiski, Pennsylveaniz, and
69
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Sudnie, New York. In Xiski, 240 sornhomcres wor:s chomon TO
o - Ay " 'S o RV "N e - Ty e Ta N
siie progsram.  In 1570-T77 the urozram oz Loon

L R - [Pt . L AP 5. P P - ..
unior year. Scarsdele, Kew Yorik, esked Tor 50 volun-

iritiate a pilot, received 400, znd decidzd Yo

fu=Lovaols Imvolved

The schools surveyed include a variety ol gracce—level

O]

eir program. The ten through twelve is the most pon-
existing in 53 of the 81 schools. Second is the eleven
Throuza twelve distincition, indicaeting that at least twelive
schiools nave Judged sophomores not capable of functioning in
1 Zrecdom of a multiple elective curriculum. A strongsr
indication that younger students are often judged incapable
of functiioning constructively in this program is Ttage Facs
thet six additional schools limit the program to seniors only,
aithough two of these anticipate expeanding the curriculun as
its success is proven.

The nine through twelve curriculuan is employed by fouxr

3

schools, with two utilizing specific programs for the fresh

’_)-

ren year as described in Chapter 8. Finally, three schocls
hezve initiated programs in the sophomore or sophomore and
Junior years in order to pass the program through the uvover

crodes with students.
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Inothis now curriculun, chanzes have been mads Lnow
cbhcépts 0 DoTA graduation crcdits and repcriing =unil
agress,  The schools employ a variety of methods to insur
rudoni’s satisfactory performance during the aigh scnoc
ycars Tor graduation.

Tne 3ellefonte, Pennsylvania, prosram, followins th
state recuirenment or four credits of English duriar the
years of nigh scnool, counsels situdents in the scheduling

¢ir six weell courses, especlially the group of "beasic

'LO
L"

courscs” reguired of every studen
4 minimum of 18 courses, or ‘the ecuivalent,
is required for graduation. If you fail en
vasic speech, composition or literature course,
you must repeat it.
If you fail any other course, you must re

oeet 1t or substitute another. For example, if
vou fall an Bnglish course during the first six
week's perﬂod you must either repeat it or sub-
stiltute another during some supsequent six
week's period. Sucn fallures will obligate you
to schedule two or mcre English courses during
& six week's period, one during your regularly
scheduled English period and the other during
regularly scheduled study halls.

Murthermore, a minimun scholastic average must de mainta
for graduation:

o v oin any year at least five courses must be
satisfactorily completed and a final grade of
et least 70 must be earned in eacnh. However,
if one of the courses is failed, the final av-
erage of the six courses must de 70 or over;
otherwicse the course failed must be repeated
or an acditional course must ve succcosfully
comnleted during some subsequent six wecxs'
veriode.
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scrnool years, nine must be passing grades to satisly the srad-

ne six semesters of tenth, eleventh, and twellfth

coedes,  South HLitsap, Washington, also does not reguire =
full schedule of Znglish courses during the three high school
cars; students are expected To nheve completed five of the
5ix scmesters of high scnool in English for graduation,
altrougs they advise that the college-bound have six or

mnore.

A sm2ll number of schools have gone to the "Pass-Fail®
rading system, with four indicating that this is the only
metncd used to report pupil progress. Twelve others indicate
tnzt both P-F and the traditional A, B, C are employed in

their curriculums.

schoduling end Registering

Scheduling of the multiple elective courses is less of
a2 difficulty than it appears. Students registering for

coursces are asked to list two or three choices, marking them
by pnreference. While guidance and the English departnent

atvenpt to give each student his first choice, it often

76
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Soumang That the gecont or talrd cholce must be scttlod Unol.
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Dronton points oud taat chencing elcectives ot somecter
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Dltenllocan be accompllshed through allowlng tae cownuiior o
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roccnedule Ystudy periodg, vhysical cducatvion clasgic, LOove
PR o - . . 3 . o R NN -~ o . o - - -
ernmaent, cconomics, and otheyr semester length coursces nre—

S aay e S A ST s 3 i e le T e = LU s
viguniy scacduled back~to=-vack.” Tne Lzxe Counity, Colorsdo,

curriculum has handled tais resciheduling »rovlem fTnrouln the

egar for its querter year courseés.

Otiiexr schools decline to face this problem, instead
resulring that students register for all fthelir courses a7 the
ceginning of the year. The result is that the IEnglich nperiod
renzains the same for all students. An even more limited, tut
plauvsidle, form of the multiple elective program proyosed Dy

one scnool is To schedule students into “E glish“ iirst

-

-~

& in a block of two or three hundred students orf all
thres gredes scheduled for English during a particular period,
These students, then, are given the choice among several
courses. The possibility of students being scheduled for the
course they desire is more limited, however; because of the
limiting effect of keeping the students within this time
period.

A nmaster course schedule is employed by five schools,

irdicating that a particular course, while 1ot being cifersd
cre year, will be offered the next, so thzt stulenis can nlan

thelr course of study early. It is generally acceptcd amony
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caurzes to determine now many students are interestced, courses

are aGopted waen & suificient aumber canroll.

e DTrenton, Michigan, oprogram registers students in thc
coring of cach year for the two courses whichr thcy anticinaie

Dy the stugtent with nis counsellor and hig nintn gredce Lag-~

-

“izn teacher and signed by the parents in the svring ol tne
[ - Nt

stwGent'!s freshman year, but course changes from this ori-

)
i3
)
ro¥
oA

ginal plan may Dbe

3

A orosram request indicating the courses selected
vwill <then be signed by the student and approved
oy nis mnglish teache The counselor will re-—
vigw with the student nis plan of work and the
courses ne has selected for the following school

vear, If the plan of work, course szelections,
past verformance and standardized test scores
appear to be compatible, the student will be en-
rolled in the courses he has selected.

Inzlish teachers from the South Kitsap, Washington, righ
schocl spend a day at the junior high school counseling the

fresnmen before thelr sopnomore course choices are ma

o)

ar, lfaine, program makeg students responsible for in-

itiating conferences for guidance purposes. Telstar, liaine,

‘ ' uling. Their modular plan 1s reviewed in Appendix II.
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Tne Znglish teacher i1s a vital part of the counseling process.
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i elso she only scnool surveyed which employs modular scred-
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Jnglich chowld elso be aware tahat total-school nmuluiizlce [lec

Tive cystems arce in existence. Three of the programs sthiicd
winloy total scliool elective programs.  lowa University [Figa
Sceihool, Iowa City, Iowa; Telstar, Betnel, Maine; arnd Lzl

Ccunty, Leadville, Colorado, permit choice from a variciyy of

2t with the exception of
]

i

s

T
sociel studics and English, scnools have been largely ngn-

redced end elective for a number of years. The change fnich

nos occured in history within these schools is essentially

“he same as the change in English, except that the chropo-

losiccl approach has, by necessity, been retained to a ¢on-

siderable extent. The result is that the Lake County cioice

courses in social studies includes the following ning-

wgel coursess

imerican History I - Progressive Movement (1850-192D)

tmerican History II - Roaring Twenties (1920-1920)

American History III - Great Depression (1930--1940)

tmericen History IV - The Great War (1940-1950)

tmerican History V - Social and Political Unrest (1€
Present)

Western Civilization I

viestern Civilization II

Contemporary YWorld History I, II, III, IV

Current Events I '

Current Events II

imerican Government I

tmerican Government II

Sociology

Conzumer Economics

Fumen CGrowth and Development I

Hunan Growth and Development II

R R R T
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corivincily lurgely electives also
Towa University High School science Cepariment hes added sueh

coursaes as "Prohlems of Populaticn and Pollution,®™

cnd YElecironics.” The Telstar, laine, program has also

3 Pa

cwmonded 1its vrograms, forming such courses of study Zor art

e3 Yincient Art,® “Medieval Art,% ""Renaissance Art,® “Yodern
9 K ?
L7t," “Drawing Proolems,® “Lithography,” “Sculpiure I & II,"

zad YCeramics I & IT.W
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Th JUNIOR HIGH

w

CEOOL AND NINTH GRADZ

N

Mve Junlor nign scirools have nade information availabdle

on their curriculums, including two from the Linde Xubiclk

menert. This review will treat each of them individually,

suvplying s much pertinent data as necessary.

-y

vateorville Juaior High, Kaine

The Veaterville program is a heterogencous grouping or
students involving the seventh and eighth grades. Students

are permitted to choose four courses at one time for all four

se¢ will include individualized rcadwqg
QUallZpd spelling, writing, speaking
ﬁdenu and group aCthltl“S and p*ogects.

t
<
]
e
Q
id o
50 ﬁ

4 veriecty of elective courses have been formulated:
l

ive Writing
1 and Folklore

ystbries —— Wahodunit?

bhort Stories
llan and His World
Development of our Language
How To Study and Research
Oral Communication

Poetry

Pzmcocus Authors - Twain and Thoreau
Play Production

Redio and Television
Lmericen Folklore and Legends
Tne Novel

77
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Little information is available on this program. & ligt

of courses, however, was supplied:
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Tae authors indicate that next year they anticipate beginning

an independent study program.

Tvee Junior High School, Bellevue, Washingion

As witn Hyak, little information except a list of
courses was made available on this curriculum:

Ylriting Viorkshorn
“dvanccd'Jourpalism
Reeding banjoyment
“b“dlng Imorovement
Regding vaelopment
Speed Rezding
“nildren's Theatre
am

I
:

e OO i

r
Adve nced Drama

8 )
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res s N IR TIDRR Y . Wopedn T e & o o
sTAr gunior Hies: School, Beitnel. Lionincs

-

Tne Telstar program was adopted because of the mulitisnle

SLeCTive curriculum in tae senior hign school. It iz con-

l<! .
14
13

y well developed with eighteen week courses phased

. -
Il SoLY

Tour leovels. As with the high-school program, the jurior

-~

Crade T3 Trensitional Grammar and Composition - requircd for
phases 3 and 4
Speaking, Writing and Listening - reguired for
phasn 2
Individualized English - required for phase 1

FElectives

Humoxr and Imeagination - phases 2, 3, and 4

Adveniture - phases 2, 3, and 4

3iography ~ phases 2, 3, and 4

Once Upon a Time (\ytholovy and Folklore) phases 2,
3, and 4

srade 8: Transitional Grammar and Compooition -~ required for
phases 3 and 4
Speeaking, Writing and Listening = required for
phases 3 and 4
Individuwalized Inglish - required for phase 1

Electives

The Play*s the Thing ~ phases 2, 3, and 4
The Edge of Tomorrow - phases 2, 3, and 4
Silhouvettes - phases 2, 3, and 4

The PFunnybone - phases 2, 3, and 4

de

( N

Tre Mulhivlz Elective Pro ocram in the Ninth

Among schools which have included the freshman year in

their high school programs, various methods have been used in

| 83
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inciugs vac ninth grade in the elective program wisth tac
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Tre Fovt Fairfield , &AlNe, Drosra&m nas segresaved TAace
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a e oy A e K
rooin grade Irom the multiple elective curriculum emyrnasizing

The ninth grade English classes will be
rouncd noverogeneously. One éay each weex will
oL auvoted D l ing. m"'o aays

students will wo

&
1o vocabulary and s
ne

11ls and studV1nr the

1i

on improving
various forms ©
11 be spent on a
ar

+

literature. Two days weelily wi
review of fundamentals of gramm nd WM1ting.

The most unusual and imaginative approach to the freshman

rear of #lisn 1s the Orono, Maine, program. For that

-

reason, their description is reproduced here:

Preshmen do not take these elective coursec,
but they do have an opportunity to become a-—
cguainted with the different personalities on the
staff and their varied apovroaches to subject mat-—
© ter. The 100 freshmen are divided alphabetically
into five groups which are scheduled into Englisin
classes during the same period each day. An Ing-
lish teacher 1s assigned to ecach group as a base
teacher, This base teacher meets with his groun
for 5 days a week during the first cuarter of the
year to teach vocabulary, spelling, end word
awvareness on londay, literature oa Tuesday and
wednesday, and language usage and comvosition on
Taursdey and Friday. Tor the other three quariers
ne megts all 5 groups on a rotating scaedule o
offer a unit of six weeks duration which can be

d
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ctruetion and its use of sound educationzl theory. It i3 a

Loriy arogrzm dboth in 1tUs limited and extgn51f=
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53
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Cooarzing student interest in English. It 1s not neceszory
nocis linit themscelves to a choice between wotol im-
cioneatation and retention of the traditional Eaglisa irsiruc-—

tiom. Dven in limited use, as in Lincoln, INebraske, wigre a

i

thrce-weck elective 1s offered vetween semesters cach year,
cr in Clzirton, Pennsylvania, where a2 similar program eXicsts

-

with remedial instruction for the slow and electives for Tae
more able students duriag a monta-long February semesier
break, Tthe program has shown itself to be useful.

Schools initiating the program should begin by defining
or redefining their objectives. No new curriculum can Dde
effective if the content around which it i1s formed is nebulious
or invaelid. Certainly in the skill areas detailed behavioral
objectives are nccessary. One of the problems which exists
in the schools studied is the apparent lack of detailed,

concrete, sequential ovbjectives in the teaching of English.

o
~

eneral oojectives were mentioned in seguence, &sie—

l. |
[¢d
03
[©]

A2
Viri

ciclly for the study of lltgguture as outlined in Chevter &
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widor FIndividualizing Instruction, the obloctiven wor.s
DoniaTed To Jive Tfirm guidence o the tcacher in sivic-
TUXInG TLaC COurEd.
Wit the ovjecvives of ecach course should pe Zmcludcd
Tiie beneficial outcomes anticinated with this new mrogran
suated in general philosovhy objectives o give dirsction <o
tiic mrogrenm and to make possible measurcument of the resultis
its use. Central to the generzl nhiloscodhy
of learning

caopted must e the
cnd o using the Znglish skills.
luecn time and carerlul consideration of the zlteraatives
are involved in establishing a successful new vprogram. L
varicty of new programs should be investigated arnd examined
he result of these investigetions
, however, must e a cur-

Tirst-nend 1if possible.
department planning sessions
e school, because every school is uriqgue

end ox
riculum unigue To tn
in iis needs. Scarsdale, New York, employs a drogsram
g heavily upon independent study; Y5% of their students,
fter graduation. Similarly, Treaton,

Telie

nowever, o to college

employs certain courses reguiring expensive equip-

nd mechanical devices, but they were subsiaized Ty a
schoolg

siichigan,
The progreams of these

.
menT

w200,000,.00 federal grant.
nave unigue aspects which most otaer programs should not

apt to encompass.
great need of the cooperation of
inary

C-.buk.—
-

a
this vrogram to succeed.
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seneravte i1ll-Tecling and distrust within the school, nardly

o

favorable educational environment. The cooperatiocn of all

teaschers is nece

[63]

Sary.

N

The courses Tformulated in existing vprograms have no

~

o
g
3
I
i~
("\

'ent oounds, except the nebulous distinction that mos%
courses involve some form of communication. There is no need
for restrictions on types of courses, for even the self-

wajustnent! courses can be taugnt as a thematic apyroach 1o

}__\I
=)

i terature incorporating English skills use. The important
aspects of the courses should be that the skill zreas are &
primary oovjective of each course, with reading being the most
imrzortant. Included among the courses must be selections
wnilcn appeal to every level of situdent, ranging from the
traditional surveys to more contemporary, youth-oriented
susjecte.

An initizl survey of student interest in the selecticn
of courcses formulated will serve To indicate whkich courses

<.

will mouov attract students. After the survey, a macter

o

scrnezdule can be established intended to give students -

choice among a variety of courses designed to engender
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TTm el N e A J o tr N e y ~ 9 -— 3 N 3 T - e A~ e ~ ~1
LNSLLESL SQQVIEOoTE wWAO Tevliew Tne cilolces wl thh tae gtudonis an

couns—llthem, noting the situdent's scores on the Co-cperztive
lon Zramilnetion and any other available test, trhe stu-
acnt'e past performance in English, ané the student's areas
of interest. Included in the curriculum guide are the title,

~ ol

ifficulty of the course, skills necessary before enroilmsnt,

o

nrercouisites where applicable, and tnhe ckills which will be
Taught or the content of the course in an informal course
description.

No information is available on how successful the Kad-
ison Avenue approach to course titles and descriptions is,
out certainly the course description should feflect trhe tone
and substance oi the course. "Hot Rods” could be descrived
as "Wnere it's at--hot wheels and hot guys on the move™ %o
attract the less academically inclined student. EHowever,

study of tne Bible as literature can hardly be titled *Good

Vinrations from Sinai® or the description be "Rezd how VEE
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Tolerencen, under tne guldance of thelr Zoglilcn tcucher:
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srotion will heave students indicate three couvrscs for cac:

3

ne, or six-week period. Computer prograring or

¢

wenedule Jusgling by the Eanglisn departime ard guidance

Cepuriment will result in students being scheduled for one or
more courses, depending on the answer they rave given o iae
ortion oI more ithan one course per semester or cuarter at
the bottom of the course-preference card. It is possibk,
tarouvgn caanging of courses such as phyéical education,
criver treining, and so fortn, that the Englishn courses ney
ce scheduled in different time periods through the year.
Cazrnges in the schedule after initial choice can be made by
consulting with the guidance department and student's advisor.
taile some schools have indicated that able students
‘may elect not to take English during portions of their high
scnool career, this practice ignores the sound philosopay
that education must be a continual growth to the fullest
extent possible and that this growth must extend in all aca-
demic directions. Alternatives for schools anxious 1o exemot
stulents to free teachers, encourage performance among ciu=-

dents, and emphasize the freedom of the multiple elective
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TooULe courses taxen in other ficlde so Thnar tho Inohdiu!
cozoher can aid students in thelr communilcaltion &solrmmenis,
moowrery scacoi the influence of English should exiond in%o
ol Glgeiplines and tne teacner cshould meke nimscel? availgblg

TC o sTuGents for help in communication assignments in ciner \

Ceclsliong nmiust de made. In deciding course length, the six,
nine, and eignteen week lengths are most popular. Cerioinly
cne six end nine week lengths extend the ravionale behind
shortening course length to a logical end, and tnese saorter
courses cause a renewing enthusiasm in voth students and

teacners as well zs insuring that btudb s will benefit from

tne insitruction of a variety of teachers. Allowing the

.

common denominator of three weeks also makes possiole the
comoination of all three lengths in a single curriculum.

Confusion can be avoided by assigning credits with the value

of ozna credit for one week of English instruction.

Only four schools extend The curriculun to the ninta

grade, Tut inclusion of freshmen is a choice whicr must »e
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five clective junilor high scacols are appereatly succeszziul

BN oy ey = P . -~ : ~ o~ N ' 3 S da
In exteniing Irne program even to yelrs seven and elght.

Zecause of tre lack of the nighly cesireable X-12
secuential Inglish objectives in schools, often a generel
deficiency is Tound among students in skills which_should
aeve veen mastered in earller grades. The high priority of
Znglicrn skills makxes necessary the satisiying of thesc de-
cienciss. In she nmultiple elective program three alter-
natives sre svallable for groupihg students to attacxk general
probiems: (1) conscious channeling of the students with
similar problems into particular courses, (2) the “English

nrec days a Week with an interspersed elective” and (3) the
"workshiop method."

Tne first alternative involves establishing courses in
remediel reading, writing, end speaxing specifically de-~
signed for those deficlent students and channéling tnem
into trese courses. Sfudents ere caveble of understariing
trelr own shortcomings, and are anxious to overcome zInen

when Tthey ere shown the methods. In the traditional Zrglish
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saricnment actvlivities or mini-—-electives and remedical
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The inird method of grouping students for remedial in-
structicn follows tne guidelines suggested by Inciernsa, Penn-
cylverie, as derived from the British "workshop method® 7 of
grouning, & form of team teaching. Teachers who nave Zng-
lish cleasses during t seme block of time {period 1, 2, etc.)
mect regularly after school to discu general deficiencies
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‘Georgiades, p.198.
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Loroseneous grouping are avolded by freguently changing ithe
wvne of groupning and idents involved.

curriculum, teachers must teke a rezlistic loox &t itre kg

lign 2kill areas. By fer the most important arca i35 in

recling skills. Designers of new curriculums might do wel

T0 %ske some direction from the Melbourre, Florida, non-

sreded school in emphasizing reading skills to a greal exvent

vitn 2ll students severely reterded in this area and

gutent every year with students reading oe*ow thelr gracde-—

O

lcevel., Certainly, reading in developmental readiag and
remedial reading classes should be included in every cur-—
riculum, and improving reading skills should be a stated

objective in every course of study.
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lesearcn continues into the effeciiveness of Zormal
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writien composition instruction with contradictory findin

9o



- - 5 - dom T S = 2 e
bos R gradcs noe little or rno effect on avility in con-
I N T rer Ty e W gt e s e A Sy A en et
Josition.  Regerdless of whetaer sucn inctruction is worth-

while 6r nov, znglisn teacners can rely on the Tact thet
rezgarcn . writing and expository eruln" are of little venc-
S i oto the glower student while letter-writing, apuviication
w;;v;“;, and 'so forth mey ve useful. Vocational writing an
cverytay writing courses mnust ve available as well as expos-—
itory and research writing.

~

n kgea5110 and listening, the opportunity for formal

seeaxing situations occurs so seldom Tor the average person

SnaT instructiion in formal speech is worthwhile only for the
clvarnced student. Insitruction in imoromptu speaking, par-

O

atary pvrocedure, group discussion, and class partici-

3

—
0
(]

petlon are invaluavle for average students, and small, in-
formal- classes in which students having difficulty in inter-—
cersonal communication can oe encouraged to relate personﬂ
gxperiences or discuss subjects on which they have knowledge
will e of great personal value to severely inhivited stu-
dentis. USubmitting these students t0<the'icy plunge of the
fofmal speech situation undef the scrutiny of their more able
veers is dangerdus cruelty, not effective education. 4 velid

movement is also forming to teach speech from a listener's

voint 0f view, for half of our involvement irn informel
cpeaking consists of listening, ané nearly all of our
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Courses snould ve made available for zll levels of siu-
cdent interest. and ability. There is a tendency, 3n some of
tne 3choo s,'for the authors to attempt to satisfy the
longing present from firsti-year teaching to bring the maiture
ccllege courses enjoyed so much by teaching Ffaculty during
thelr college years to the public school. While oeing ablc
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sidered Zor Humanliities. mnglish teachers will
svomlt applicants? names to the ninth gradle
coungelor who should consider the followins
critveria in making recommundauicn:
a) Ninth grade GPA —-- 3.0 or above
DY Ninth grade English —-— grade of r above
c) Student’'s depsndability and naturiiy of interest
&) Achievement scores on available standardized
tesis
No gcreening will be Cone oy the high school. No
ctudent will be excluded if interest and desire out-
weigh previous ac hlcve ient record.
Scpnonrore Humanities is a full-year course. Comp-—
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inverest in the introduction to fiction (old and
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Groot Gatoby, Hemargue's Aill Culet on the Ves &
5 Conrad's Heart of Darimcus, raton's Lrl.
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