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DISCOVERY AND ReE2I1SCOVERY OF VALUES

BY
Mary Turrer Lare
School of Education

University of North Carolina

Americar education has leong bsen dedicated to values as one of the

goals of the educative process and the topic of va]Qes'has been found in
educational literature for centuries., |In recent years, the topic has
been broadened to inciude the terms ‘'valuing'’ and ‘'value processes,"

As times have changed and as society i5 changing with increasing rapid~
ity, thoughtful men have raized questions about how values are developed,
how they are transmitted from one generation *to another, and how the
changing environment of each gereratior produces value patterns different
from and often in conflict the the preceding generation., In an effort to
help children understand what is meaningful and valuabie to them, and

how values influence their actions, the idea of aiding children in
developing their own valuing process has merit today. The process is not
easy to teach or to develop but it offers promise for teachers and chil=
dren,

When Vermont C. Royster delivered the Weil Lecture at the University
of North Carolina in Chapei Hill March 6, 1968, he spoke of the circum=
stances in a wilderness environment that produced a set of values in the
American pioneer that enabled him to achieve the society he was seeking,
Mr. Royster looked at changing values in thisz way:

"With each succeeding generation the reasons for the social values fade,
and the more so the more successful the society is in subdividing
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the wilderness and achieving prozperity, order, and civili~

zation, Uitimately there may well come a genaration so far removed
from the recassity for the old vaiues that it no longer values

them, The fesson from thic is that, since society ic rot a con-
tinuing institution but one wirh rew individuals beginning each
anew, there iz no such thing as truth, wisdom. or moral valueé:s which,
being once discovered are dizcoverad forever, |deaz derard for their
life on rediscovery,?

3

Such words as ‘discover'’ and “redizcover’' then become the significant
ones to guide our approach to a discussion of values and of valuing,

They are the heart of the process approach developed in this study.

i commend the staff teachers of :th

0

Chapel Hill City Schools for
under taking this search for viable mears of discovery and rediscovery

on the part of teachers and <hildrer, Our dialogue together was both
creative and faltering, stimulating ard frustrating, exciting and
hesitant, | am sure that teachers will experience the same feelings as
they explore this provocative and diffizult area of values, | am grate=
ful for the opportunity to share ideas and experiences with the teachers

who organized this study,

]
The Chapel Hill Weekly, March 10, 1968, p. 7.
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PREFACE

Teachers help to shape the attitudes and behaviors of siudent.,
The Chapel Hill City Schools in attempting to fulfill this respon-
sibility is confronted with two problems: 1) Rapid changes in
the society result in changes in the values that individuals in
the community believe to be essential and appropriate, 2) Serving
a divergent community with varied beliefs and values makes it
difficult, if not impossible, to determine the values which a school
should impart to its students. Yet, we acknowledge that the school
experience does and must = in concert with the home and church =
provide situations in which students develop the values which guide
their behavior,

Although the Governor's Study Commission on the Public School
System of North Carolina asknowledged that schools in a democratic
society should attempt to develop such values as respect for =zelf,
respect for others, respect for the human community, integrity, and
democratic ideals, it recognized the difficulty of determining spe=
cifically what these mean and the difficulty of defining the teaching
strategies to be used when they are taught. The Chapel Hill City
Schools agrees with the Commission ''that the development of a valuing
process be an integral part of every course, activity, or experience
in the curriculum of the public schools in North Carolina.'?

The information which follows defines the valuing process and
contains ideas for classroom use which will be heipful to teachers

who are genuinely concerned with creating a classroom climate and

4




and providing appropriate teaching situations which aid studentz in
learning how to examine honestly issues and problems which affect

their lives., This material has been developed by the ''staff teacher:z'
of the Chapel Hill City Schools, The staff teachers comprice a team

of teachers whose responsiblity is to develop and dizsemirata inno-
vative teaching techniques throughout the system which hold promise
for alleviating problems related to school desegregation, This material
and other materials developed by staff teachers and available for

use by all Chapel Hill teachers is proof of the fact that teachers

are the best source for teaching ideas.

Wilmer S, Cody, Superintendent

Donald G. Hayes, Assistant
Superintendent-Curriculum and
Instruction
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THE DIFFICULTY OF DEVELOPING VALUES

Until recently the stability of family and community Iife
enabled young people to develop a clear understanding of value
patterns. They were faced with few behavioral decisions because
""acceptablei' behavior had been carefully defired.

However, now that society has become so mobile, both verti-
cally and horizontally, children and adults find themselves in
new societal groups with new values, many of which have not been
clearly defined,

As the values of the society have become more difficult to
define, changes in family life patterns have made the family less
effective as an agency for value clarification, The many social
and economic pressures upon all members of the family have re-
sulted in fewer contacts among family members. Members, then,
are left with little help from the family in understanding the
tremendous number of alternate values whichk confront thew each
day through television, newspapers, radio, magazines, books and
their general exposure to a society often characterized by protest,
crime, deprivation, unrest, drugs, and conflicting sexual behaviors.

Parents have reacted to the difficulty of fulfilling their
responsibility to help children develop values in a variety of
ways. Some have passed the responsibility on th churches, public
schools, or the school of experience, Others have reacted by be-
ceming very authoritative about their beliefs and have insisted
that they be adopted by their children, Many children, feeling

that the values advocated by their parents are inadequate for
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today's society, '“turn off'' their parents, which further complicates
the problem of building adequate values.

Also, the decreasing religious activity of many peOpJe
indicates the diminishing effects of the church in shapfnb the
values of our young people,

What, then, is the responsibility of the school Forideveloping
values? When all is considered, the most logical, immedéate and
permanent solution seems to be a learning experience wheéeby a

child may learn a process of evaluating all of his experﬁences and

putting them into some kind of personal and intelligent order,

This experience is called the valuing process,

a




WHAT DO WE MEAN BY VALUES?

The soziety in which we live provides us irnumerable “=:hrs-
logical pleasures. Advances make the ''scene' so rapidly it iz
difficult to find the time to take advantage of all the latest
achievements. Or social adjustment to this rocket-paced worid
seems for most of us to have remained in the horse and buggy era,
For most who have seen this chasm in our-existence, there emerges
the questior of values. The lips of every concerned person are
hot with talk of values - lack of values, forced values, moral
values, social values, political values, economic values, etc,

Just what is a ''value' or ''values''? Some have defined a
value as that which has meaning = that which is desirable ~ that
which is important - that which is useful.

All of these phrases give weight to one's understanding of
what is meant by the term ‘''value'. And, yet, the description seems
to lack the phrase which binds all the others together!

Just for a moment let's think about how one arrives at the
values he holds., All individuals have experiences., They may be
good, bad, happy, sad, fair, lonely, trying, ad infinitum, But,
all are meaningful because they affect an individual's behavior and
his attitudes, From these experiences we learn to behave ir a
particular way- that way which seems to be most suitable in response
to those experiences. Through a process (it may be trial and error,

careful consideration, etc.) one learns which behavior is most desire

able for him in a given situation. This behavior is desirable
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becauszs ore has been able to pinpoint those related consequences

which are important to him, Once one understands the possibilities
and limitations of the world about him, this chosen behavior becomes
useful to him in his adjustment,

Thinking through the means by which one arrives at his values,
one phrase stands out as most clearly describing what we mean when
we speak of a value, |t is ''that something which humans arrive
at by use of an intelligent process of choosing, prizing and
behaving''. (Raths, Harmin and Simon, Values and Teaching, 1966 -
page 10 ).

Most people are not conscious of having arrived at their
vajues bv this process. The more clearly defined valuss of ths
past resulted in little attention being given to chooszing., Today,

with 40 many alternatives from which to choose, it s2ems nacessary

a

to »"'nng the use of this process to one's conzcious mind, To do
50 would enable one to make wiser choices and, as a result, aid in
the development of self-confidence. A logical place to begin pro-
voking this awareness is in the classroom,

Ore point needs clarification, We are, in this paper, focusing

on the process of developing values and not on the specific values

which children should be taught. Our research in this area was

motivated by requests from classroom teachers that solutions be
sought for behavioral problems in the classroom which result from
conflicting values among students, as well as between students and

teachers,

-
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We would like to emphasize that the valuing process, as
defined and explained in this paper, is not offerad az the
solution to the behavioral problams found in the Chapel Hili
schools. However, research by the staff teachers, as well as
by Raths and many others, has indicated that the teaching of
such a process is valuable and worthwhile, because chitdren will
be led to thirk of the relationzhips of their behavior to their
goals and aspirations, As a result, we believe that a concerted
effort should be made to incorporate the technique of teaching the

process of valuing into the teacher's repertory of methods,
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A FROCESD AFFROACH

The report of the Goverror's Commizsion on the rubliic $cheool
System of North Carolina made reference ro an approach dezoribed
in Values and Teaching by Rathz, Ha-min, a~a “imon a+ or& which
does help studerts develop a mrocacs of valuing., A zummary of
that baluing procss: was presented by Raths, et. al. in the October
issue of the NiA Journal, The authors stated:

‘We see values based on three processer: choosing,
prizing, and acting, From these we derive seven criteria,
all of which must be satisfied if something is to be called
a value. Ar adult who warntz to help children develop valuez
should, we believer

.Encourage chiidrer to make zhoices and allow tLhem to

choose fra:ly,

JHelns them discover and examine available altsrnativer
whar faced with choices,

.Help them weigh alternatives thoroughly, reflecting
on the consequences of =ach,

.Encourage them to consider what it is that they
prize and cherish,

.Give them opportunities to make public affirmations
of their choices,

.Heln them to examire repeated behavior: or pattarns
in their 1ife,

This valuing process is intended to help children clarify
for themselves what they value., This process, though discussions,
role-playing, and refiecting often leads to an awareness of how
individuals might feel in unfamiliar situations and enables students
to empathize with others, |In addition, children will more accu=
rately perceive the opinions of their peers, C(Children who are
helped to use a vaiuing process will be more conscious of the values
that they have and will likely develop values which are consistent
one with another,

ERIC 12 ’
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One may say simply that a valuing proces is an horest at'empt
by an individual to look at his iife and to think citicaily about
it.

The basic strategy of the valuing prozezs rest: on how a
teacher responds to students! statemants ard avrior”, Tho e nod
of responding is called 'Ma clarifying responze' and 135 used to
help a student corsider what he prizes, what he chooies, and how
he acts.

These responses are usually directed to a single :tudert, in

brief conversations, in and out of the claszsroom., They are fre-~
quently ditferent from the customary responses one makaz, An
example of a typical! classroom conversation might be:

Student to his teacher: '"i'm going to the beach with my
family this weekend,'"! Teacher might answer: ‘Have furn!'
or 'How nice.!" These responses do not help a cnild clarjfy
his fealings,

if a teacher were to resnond in another way, for example:

“Are you happy you're gcing?!" the studernt now has the ogpnortuni-
tyto respond, 'Yes, we'r.. going to have lots of fun,’! or

No, |'m rot glad; 1'l1 miss the Scour .Jamboree on Saturday.i
This will heip a student become aware of his tesiing. It is

a small step towards value clarity.

A clarifying response avoids moralizing or giving values,

There is no mention of 'Y'right' or '"wrong', A student may be led

to look at his ideas and decide for himself what it is he wants;
however, there is also the possibility that he will nor look at

his ideas at this time. A clarifying response sets a mood for thought,
It is not the beginning of a long discussion with the student, It
leads a student to think by himselif, However, if a student wishes to

carry the conversation further and time permitsz, thers is no reason not

ERIC 13
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to do so,

It is important to note that a teacher doesn’t have an answer
in mind nor does she attempt to lead a student to a “right! an-wer,
You, the reader, may then ask, 'Well if there are no right answer: .
what are you working for?'" |n answering, we might simply =a, ihat
this is an attempt to help a student look at his life's pattern,
consider what he says and does, and get to know himself better,

Some responses which lead to clarification are listed in

Values and Teaching by Raths, Harmin and $imon., A few of these

responses are:

Is that something you prize?

How did you feel when that happened?

Did you consider any alternatives?

Was this a free choice?

Where would this idea lcad, what would be its
consequences?

Would you really do that or are you just talking?
What other possibilities are there?

Would you do the same thing over again?

Would you like to tell others about your ideas?
How'do you know it's right?

] L] - -

. . °
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A teacher would not use a clarifying response with all students’
behaviors and statements. Nor are these responses used irn teaching
subject matter. Areas in which a teacher might use clarifying re«
sponses are those which deal with a student's attitude, interest,
aspirations, activities, worries and opinions.

The teacher will have to talk less and listen more and the ques=
tions asked will be different from those asked in the past. Probably
the most inportant criterion for a teacher who wishes to help children
clarify values is to display an honest respect for the students and to

create an atmosphere in the classroom where positive azceptanze exists.

10
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CLASSROOM CLIMATE

As in any process oriented toward individual development,
whether it be inquiry, critical thinking, creativity, or value
clarification, the proper classroom climate is essential, Freea-~
dom of choice, the major premise of the valuing process, can only
exist in a climate that supports acceptance and respect on tne
part of the teacher. An atmosphere in which a student fzels
stifled, threatened, or hesitant to express his feelings will not
encourage self=direction and decision=making.

For the classroom teacher to achieve such a climste, she must
feel, as well as expre.s, respect and concern for each student, Teacher
direction, rather than permissiveness, is necessary for value deveiop-
ment,

The teacher should also be very clear and definite that there
are areas in which choice is not possible, and should et a child
know what is not within the realm of choice. An example of thi=z is
that we do not let children take part in activifies which might result
in serious harm - we say to children that because the corseguences
might be very dangerous, they cannot choase, What we do leave oper
to the child are those issues where alternatives or consequences can
be understood well enough to make a choice meaningful and those whose
alternatives are freely available for selection.

As we speak of the classroom climate there are mary questions
which come to mind: '"What if | lose control of the class?'" ‘''How
can | do this with my crowded schedule?'" ''Should we not moralize

12



about anything?'' ‘'What will people say if | start raising unusual
and controversial issues in my classroom?'' Answers to these questions

and several others were found in chapter eight of Values and Teaching

by Raths, Harmin and Simon and may be found in the appendix of thixz

paper as ''Some Common Questions Teachers Ask,'

13
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THE VALUE SHEET

The value shezet is one method of teaching the vaiuas theory
developed by Raths. One purpose of the sheet is to help the -
student (reader) better understand himself and his relatio-:h!;y to
his worid, |t differs from the clarifying responze in that the
strategy is focused on the group rather than on the individual,

The simplest value sheet consists of a provocative statement
followed by a series of questions, The provocative statement i3
designed to present an issue which may have value implication for the
students who receive the value sheet, Qlher forms which help students
to clarify their va]uus.may be used-such as poetry, music and cartoons.

Each member of the class receives his copy of the value shset
to respond to individually. His response may be recorded during
a cless period, study time, or as homework (any occasion when he is
not pressed for time). The important thing to remember in assigning
value sheets is that each student needs time to thirk about the
topic presented and arrive at some answer to the questions before
the topic is open to class discussfon, {(Too often the student

is tempted to quietly accept the opinions of others without having

thought for himself.)

Any topic is suitable for use on a value sheet if the child
has knowledge of the topic or has access to enough information to
allow intelligent examination of the alternatives. Childrer of all ages
can handle sophisticated problems (race prejudice, religion, marriage,
government policy); teachers should provide the experiernces for her

students and trust them with important choices,

ERIC 18
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We have indicated that topics for valie sheets are chosen
because they seem to be important for most <tudentz, The
following list by Raths (1966) is included as areaz from which

ideas may be taken:

1. Money ~ how it iz apportiored ard treated
2, Friendship - how one relates to those around
him

3. Love and sex ~ how one deals with intimate
relationships
L, Religion and morals - what one holds as
fundamental beliefs
5. Leisure « how it is used
6. Politics and Social Organjzation - especially
as it affects the individual
7. Work = vocational choices, attitudes toward
work
8. Family - how one behaves within it
9., Maturity - what one strives for
0. Character traits - especially as they affect
one's behavior
The value sheet may be related to subject matter and used to
initiate or culminate a unit of study. However, it can stand com-~
pletely unrelated to any subject matter. Raths in his study found
that the most effective use of the value sheet begins with the indivi=
dual responding to questions privately and deliberately. The act of
writing rather than verbalizing responses elicits more careful thought.
The students may wish to discuss their responses without the presence
of the teacher. The teacher may read the responses and select several
for class discussion without identifying the writer - (The student
also should have the option of signing his name.)
Perhaps the teacher prefers to make comments in the margins of

the paper, remembering to comment in the style of the value theory =

free choice of alternatives after examination of consequences of each,

17

19




i ol

Another choice of follow~up might be a gereral clazsroom
discussion., In some cases it may be effectlvg tc have a =tudant
commi ttee select the responses to be read to the clazs, in other
cases responses may be posted where al! may read, Finally, students

may wish to write their own value zsheet: to be shared with the . la.s

Since problems relating to groupZ vary with the group, you as
a teacher will probably wish to write your own value sheets, Some
guidelines for this writing follow:

1. Ask many questions about actua'l behavior
(what do you do or intend to do today
about your choice),

. Include many ‘'you'! questions {this brings

the answer directly to the ztudent).

3. Make sure that value sheets contain a
choice to be made, alternatives rto consider,
and consequences of each alternative
identification,

L, Get into sensitive areas (these are the
areas childrern need and want to discuss).

5. Don'‘t moralize (it doesn’t work),

6. Avoid 'yes-no' and ‘'either=or:’ questions
(they 1imit value-related thinking).

7. Avoid 'why' questions (students may feel
pressured into creating a reason without
meaning).

8. Don't ask too many gquestions {you will want
each answer to be carefully considered),

Some examples of value sheets (adapted from Raths} which may

be used for grades 3, 4, 5, and 6 may be found in the appendix on

pages 36-40,

18
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ROLE-PLAYING

Role-playing is one of the most dynamic methods of teaching
the valuing process because it involves the members of the class
in acting out their ideas as they seek to clarify their values,
AVl that has been mentioned about the valuing process is appli-
cable to role-playing. For example, it permits fidiscovery®!
learning and is a process approach where the class is more oriented
in a method of thinking about his individual values than in learning
specific values, It is different from the other approaches where
alternatives and consequences are discussed or written, Through
role-playing, alternatives and consequences are acted out by the
children for deeper irvolvment and to provoke further discussion,

The model situation or provocative story for role-playing
purposes should provide stimulus for an investigation of feelings
and values. A brief description of some of the properties of an
effective model may prove helpful to interested teachers:

1. The story should have a high degree of reality for
your particular class,

2, Conflict of interest and number of alternatives
should be embodied in the modetl.

3. Consequences should be fairly evident,

L, The outcome of the situation presented should not
be determined,

Role-playing should be introduced very informally to maintain
the highest level of spontaneity, When the class is deeply involved

in a discussion about the contents of the story, the teacher might

20
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suggest role~playing in a way typical of the following example-
"Johnny, would you come up ard be Dan and show ut what you think
would happen next?'" 'What other characters are needed to help you?"

At this point the audience should be prepared to be critical
listeners for future discussion based upon their observation:s of the
role-players, |t has been found successful to divide the audience
into three groups which rotate in their function for the different
enactments. Some may be called upon to be reality testers, Their
task would be to evaluate the entire enactment and after it is
completed to point out what parts were most realistic and which
were higniy improbable. They would help keep the role-playing on
a reality level, Others may be asked to think of the many possible
consequences of the scene being presented, The third group may
consider other possible alternatives, perhaps in light of the most
recent discussion and enactment, |In this manner the entire ciass
will be actively involved in the role-=playing,

An outline of a role-playing lesson, including several suggestions
for appropriate clarifying responses, will be expounded below in the
hope that it will further clarify how role=playing may be incorporated
into teaching the valuing process,

A. lIntroduction = Warm up

1, Create a relaxed classroom environment by
explaining that there are situations in
which one does not always know what to do.

2. Motivate class involvement by helping the
children identify with the main character
who is caught in this predicament by
elaborating upon the situation and his way

of thinking,

3. Prepare the children for listening care-
fully. Stress that there is no endirng to the

N
oo
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story and refer them to life situations;
make evidenr to them that our intention is ¢o
practice endings,

L, Direct chiidren %o think abcut possible endings
or alternatives ir the story tney are Lo hear,
and to think atout how the childrer in the story
would feel if they were faced with ths situatior,

ctape, fFilmstrip, szripe,

See the examplas in the appendix) up unt

critical point where the character in they story

has to make a decision.,

5, Teli the story ,[ta
i

6, Encourage children to share their suggestion:s
about how the story could end,

B, Selecting Participants

i. Choose a child who offers ar idea to the c!
to come up and show what it would be ii
a characier to do what he suggests,

2. If an anti~socia) or fantasy suggection is offered,
it shouid he role-played before positive alterna-
tives, (Positive alternatives are more conciusive.)

3. Help child ciarity the character he is to portray.
P ) P Y

L, Ask main character what other characters are
necessary to act out the story, The teacher should
choose children who feel the character, This
information may be revealed through a discussion
of the qualities of the individual characters,

5. As role-playing proceads, ercourage students to
express the feelings of the characters they are
portraying.,

C. Setting

Fstablish time, place, props and the beginning
episode for further clarification of the event,

D. Preparation of the audience

Prepare class for observing the role-playing and

assign the following tasks:

a, Group | to be reality testers

b, Group |l tc determine consequences

c., Group I}l to consider possibie alternatives =
UAre you happy about the consequences?!
" f you were faced with this situation, what
would you do7'

—
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lole-playirg =

1. No play-actiry snouid be evaluated for dramatic
purgcsal,

2, Avocid 'gooa't o- Uoaz o judgnme te,

1, Help childrsen summnrise the svents - 'he story.

'"What 1> hacpening here?’

2, txplore faeling exhibited 1n the eractment.
"'How i35 Mary feelicg™' o you think that is

ot
4

the way mcst people fasi?
3. Reguest direct responser from the audience,

a, ‘'Does it pass the reality tast?'

b, 'Ajhat are some of tne corcequerces?!

c., ‘'What is going to haposzn rexy?!

d. '"Whzi are come other alteinatives or things
he might have done in tha light of what
we just zaid??

Further tnactmente

1., Act out conseguences, revisions or new alterna-
tives,
"How do you feel about the way it was solved?"

Guide the c¢lass by asking questions of the
players,

'"What kind of person are you?' ‘'How are you
feeling now?!!

NS

Concluding Discussion

1. Generaiize upon each of the ideas of the dig-
cussion for the children,

2, Help childrer become aware that their problems
are shared by otners,

3. Discuss children's own expesriances outside of
schootl,

L4, Discuss: '"Was this a realistic problem?"

5. Summsrize exparizrncs by impiying 'You are
responsible for your own choice and your own
feelings,
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The preceding outline is more detailed than necessary,
After guiding a role-~playing sessior the teacher will become mo-e
aware of how to better adapt it to her particuiar classroom zitu=
ation, It is perhaps helpful to note that the teachaer should remain
aware that she is to serve as a guide, ard in doi1rg 20 5he shpu'd
use discretion in ending the role~piaying when the purnose has beer
achieved or when the enactment becomes aimless or extremely dis~
orderly,

The main role of the teacher is to create an environment in
which the students feel free to express their feelings - even
those idecc wnich are in opposition to the majority of the class.

It is important ihat the teacher not moralize, but that she
develop sensitivity toward the students' point of view, She must
encourage frank expression for ideas and feelings. When faced with
a definite need to reply to the role=playirg enactments, the teacher
must remember to respond with a non-evaiuative summary,

Through role=playing ''children c&n discover for themselves the
challenge of the unresolved, can develop a zest for the search for
solutions, and can experience the tremendous sense of achievement

felt when a difficult problem has been intelligently explored and

resolved,'' (Shaftel and Shaftel, 1967)
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ERIC 20

Aruitoxt provided by Eic:

~

_——.44_.




THE FiLMSTRIP

A filmstrip series, Exploring Moral Values® by Louis E. Raths,
William J. Van Ness and Charles Bergwall, depicts 44 situations which
involve children in making decisions about down-to-earth protlems.

The series contains a teacher's guide, 15 color filmstrips, and a
recording by Dr. Raths introducing the filmstrips to the pupils.

In each picture story, discussion questions will be raised which will
involve students in value-related thinking, i,e., what are the choices
available and what are the results of these choices? The class dis~
cussion also enatles the child to understand the diversity of life
situations by hearing the wice range of responses by his classmates,

The personal nature of decision-making is stressed in all of the
filmstrips, Part of realizing the personal nature of decisions is to
understand ones personal responsibility to oneseif and to others,
Meeting a broad range of model situations and thinking about what is
important and what should be done in a particular situation help clarify
values and aid in making personal decisions, Among the areas covered are
sjtuations involving cheating, stealing, discrimination, respect for
others and witnessing a crime.

An outline of a model lesson for !Finding a $1.00 on the Sidewalk'!,
one of Rath's filmstrips, appears in the appendix as further guide in
clarifying the procedure recommended in utilizing the filmstrips in
general, (We have adapted Rath's lesson procedure to suit out special

needs as staff teachers.)

% The filmstrip kit is located in the Materials Center in the Adminis-
trative Offices.
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TITLES OF VALUES

PREJUDICE ~ Filmstrips 1-3

Filmstrip #1

A, Moving In

B. The Crippled Girl
C. Dressed-Up

Filmstrip #2
A. Latin-American Christmas
B. The Team

C. Salvation Army

PERSONAL VALUES - Filmstrips h-7

Filmstrip #4

A. The Little Brother
B. The Poor Girl

C. The Lawn

Filmstrip #5
A. The Stranger
B. Bus Line

C. Frightened

AUTHORITY - Filmstrips 8-11

Filmstrip #8

A. ‘Mind Your Older Sister"
B. Crossing The Street

C. VYou're Out!

Filmstrip #9

A. The Meeting

_B. The Paper Plane
C. Fooling Around

HONESTY =~ Fiimstrips 12-75

Filmstrip #12

A. The Dollar Bill
B. The Candy Store
C. The Accident

Filmstrip #13
A. The Bully
B. The Orange
C. The Test

FILMSTRIPS
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Filmstrip #3

A. The Sabbath

B. The Election
C. The Rich Gird
D. Picking /A leam

Filmstrip ##6

A. Vaiting For A Package
B. Homework

C. Pay Day

Filmstrip #7

A, Fire!

B. The Peanut

C. Sunday School

Filmstrip #10

A, Keep Off The Grass
B. Trespassers

C. The Vase

Filmstrip #11
A. Blocking The Sidewalk
B. in Trouble

Filmstrip #14

A. The Boys

B. Test Today

C. Finding A Pen

Filmstrip #15

A, The Hold-up
B. Caught

26
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THE OPEN-ENDED STORY

Another method by which the teacher may provide for her
students the opportunity to apply the valuing process is the
open-ended story, With this method a value-clarifying dis:u=cion
is stimulated by a fictitious story in which a person iz faced
with a decision; the story may end with a question, such as
""What should she do now?!'!, or 'Should they fight it out?!, What=~
ever decision is made is left to the discretion of the feader,

The situations in the open~ended story should be realistic
and easily ietated to the child's environment., The major advan-
tage of the open-endec¢ story is that it allows the child to
verbalize values without committing himself; this is particularly
advantageous to the child who feels threatened or insecure in
the classroom,

The basic criteria for an open~ended story used in a value=
clarifying process follow:

1. The child must be able to identify with the
situation and setting of the story.

2, The story should be interesting and reasonably
brief, with no unnecessary details,

3. Caution should be taken to avoid value judgments,
moralizing, or value insinuations on the part of

the writer.

Some examples of open-ended stories are included in the

appendix,
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OTHER VALUE~CLARIFYING METHODS

(RATH'S BOOK)

In addition to role=playing, value :-hezts, and open-ended stories,

there are other classroom strategies that lend themselves well when

used as a tool to help children escape from value confusion, (The

staff teachers have rot had an opportunity to put them to use in a

classroom situation, but we have listed them below for teacher infor=

mation,

A more detailed follow-up may be found in Rath's book of

Values and Teaching.)

1,

value-clarifying Discussion

The value-clarifying discussions differ from subject matter

in that the teacher must take on the position of being accepting
and non=-judgmental. Keeping this attitude in mind she allows
the students to examine alternatives and consequences in issues,
She keeps from focusing in on what is ''right'! for all students.,
She is careful not to impose her own values on the class, She
emphasizes the importance of the individual in making his own

choices and realizing the implications for his own life,

Neither do value=-clarifying discussions end in the usual manner
of the subject matter discussions, There are no conclusions
drawn. The teacher, however, may have a student summarize what
has taken place. Or she may simply close with the comment, ''Of
what use has this discussion been?'' ''Has it helped you any?"
"Think about this for a moment.'' (Here the teacher may pause

for a minute or two.)
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Al ol

a, Argumentation dominates the discuszionr,

b, Statements may be motivated by desires to
please other people.

¢, Passitivity is high in group confrontatior,

d. The group may tend 1o cenerate preszure for
consensus of opirion,

Avoid teinrg quick to advise and judge, Th: ~esiricts
the opportunity students have to think things through
for themselves, Instead, help clarify to that child
what is important to him.

Avoid questions to which you already have ar anzwer

in mind, such as 'Would you like me to do that to you?®
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VALUE SHEET

Friendship

(Grades * h, v, %]

Jenny Adams was happy that Friday morning. |t was her birthday,
She was 12 years cic und having her very first birthday party, Jenny'c
father was a poor mill wo ker who had moved his family to Avondale
last year wi'ih the opening of the rew mill. For this reason it had
been very hard for her mother to save enough nickles ara dimes for
the party., But because <he knew how very much it meant to Jenny to
share her blrthdoy vith all her new friends she did not mind the strain,
Of course, it could not te a fancy party. But mother had made & bit:h-
day cake all covered witn pink frosting and father had brought some
ice cream fro.. the greccery last evening.

As time Tor the party A aw near Jenny was almost beside herenlf
with zxcitement, She qerd invitsd ten of ber very best friends whoe
may even think of =i nging a sinall cresent for her, The azpointed
hour arrived. Jzn; waited eageriy by che door........nc one in sight. .,
itwas a litile soon after schocl - perhaps they had not had enough
time te 2rrive home and dress for the party,.......one half hour iater,
stil! no cne “ad arrived,......Jenny was sure that he- friends had feoo.
gotten the time ....,surely they will arrive soon...,.,cne hour later,
stil, no cne,,,....finally, Jenny realized that il was not that the
party nad been scheduled too early, or that the time had been forgotten,,.
hut sirply that she had made a mistake about her friends,,..thay were
not friends 2t all.....they only pretended to be,

1. What is & friend?

2, What does friendshin mean to you?

3. If you have friends, did you choose them or did they get to be
your friends by accident?

L4, In what ways do vou show fricndship?

5. How important dc vou vhink it is tc develop and maintain
friendships?

i
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VALUE SHEET

Self Image

(Grades 4, 5, 6)

The human being is made of oxygen, nitrogen, phosphorus,
hydrogen, carbon and calcium, There are also 12 1/2 gallons

of water, enough iron to make a small nail, about a salt-shaker

full of salt, and enouyh sugar to make one small cube, |f one
were to put all of this together and try tc seli it, the whole
thing wouid pe worth about cre dollar,

1. Do you think vcu are woith mere than a doliari Explain?

2, ‘hst are some ways we measure the werth of human beings?

3. Can you list some things you have done which show what
you think humuzn beirgs are worth?

L4, Could everyone be worth more than & dollar? Explain?

el
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VALUE SHEET
Human Rightz

(Gradez Ik, 5, 6}

"'MERRY~GO-POUND"!

Where is the Jim Crow secion
On this merry-go~round, Mister,
Cause | want to ride?

Down Soutlh where | come frem
White and coloured

Can't sit side by side.

Down South on the train
There's a )is crow car,

On the bus we're nut i~ back- -
But there ain't rno bhick

to a nerry=-go-rouint!

wWhere's the horsa

For a kid thet's slack?

1. When was the last time you were on a merry=-go~round?

2. i{ you happened toc be the operator of the merry-go-round in
the incident which takes place in the poem, how would you
have answered the littie boy's question?

3. Have you ever experienced anything similar to that boy's
feel ngs?

L, |f you wanted to do something about the problem of 'civil
rights" what are some things you could do?

a) Right in this school?
b)Y In your community?
c) In our nation?

Perhaps you believe that noihing needs to be dore about this
problem. If so, write your opinion clearly and give ‘he
reasons for having this opinion,

\Sal
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MINDING YOUR OWN BUSINES5 VS HELPING THOSE N MEED

(Gradez 5 and 4)

|. Some persons say that men ars basicaliy zelfich, that ore must
watch out for himself, that it's best to serve your own purposies,
avoid hurting othzers, and 'wind your own business, !

Il. Other persons say that men must stick together and help one arother

or they will fall seperately, that no man is an i<land, that each
man's fate is iutertwined with oiher nern's Tates, and one should
1

''Help Thase 'n Need. !
p

Rezz the situations briow and try to ;dentify what you would
do in each case. Try to ce ns realistic as possible in vour choice

cf action if vyou »ure taced with such a situation in the future.

Situation A

You are watking on the school playaground, Across the way you hear
screaming and see two boys, whom you recognize as the school bullias,
beating up on a kid two years younger than thay are. Several pergonz
are :tanding around watching, but nobody moves to halp the yourgey boy
as the bullies drag him toward the aliley in back of the gymnesium.

Situation B

You are in a group of persons with whom you would (iks to ke friends.
g

Two members of the group begin to tease 3 nearby girl who has a very
strange face. Others in the group join in, although a few ara siient.
Situation C

You hear that the Indians on the reservation in the rext state sre

suffering from severe poverty and that nobody is doing much about it.

Now that you are finished, try to summarize your position regarding
the issues: HMinding Your Own Business vs Helping Those in Need,

e
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VALUE SHEET

Caurage

(Grade 6)

Read the following quotations:

. 'True courage is to do without witness everything that one is
capable of doing before all the world.'" «--La Rochefoucauld

e (This means that one would behave in the same way without
people looking as he would with people looking.)

1. 'Brave mer, are brave from the first.'! --=Correille

(This means that those men who are brave have always been brave.)

. What does the word courage mean to you?

2. Do you think everyone possesses courage? How? |f not, why?

2. Are you proud of your level of courage? Discuss.

Ik, List some things which you feel you have done that took
courage,

5. List some things which you would like to have the courage to do.

%)
op
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Teacher's Guide for

"Finding $1.00 on Sidewalk'
(filmstrip)

Warm-up

Have you ever been near someone wher chey dropped morey ard 'hey
didn't realize they had dropped it? {f you have, you may have
wondered what to do with it, Here is a short film about jus*t zuch
an event, This story stops but is not finizhed. As you cee it,
try to think of ways in which the story might end,

Procedure for filmstrip

a, Show througr frame 4 ~ What has happened here?
b, Show frame 5 - What will he do with the monrey?

Exploring Alturnatives

What choices does le have now?
a. Role play one of two alternatives (Role play negative alternative
tirst,)
b. Ask = WHati do you think might heve happened to this child in
the past that helped him make decision,
c. Ask onlookers - 'Are vou happy about the outcome?! or Do
you think that is .the way most people feel?'' 'yhere would
that idea lead?'" What would be the consegquences?

Explcre Consequences

Fole play consequences ~ What do you think are the reaszons for these
consequences? Are you glad about the consequences? Do you think
they are fair? Can you think of still further consequences?
Decision=-inaking

Summarize ideas; discuss the great variety of alternatives to

choose from and the consequences of each, Clarify value process:

behavioral motivations, situation confrontation, reasons for choosing
alternatives and consequences.

o
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Ill...ll.l.....I.................----I-----:;_________________;_____*_f__

“FONDING A WALLET

Introduction

Have any of you ever found a rorketbock or 'nr :rrset’ il you hawe
i 'm sure you wondered whether 1O kaepn (7 G0 Lusr it o0 o toms (o
and found department, Hers i3 @ z:avy abou' “ome grel- who fou-d a
wallet with money in it just whoo they reedes .

story stops but is not tinirhed, /. you Tivooe rey tnoah e G
in which the story wiygnt end,

Mty b /oy e

Narrator: Saliy,. Jane anrd Narcy had bsen told roT to u-= the
boat, Satly's Uncle Rosc had beer very defirite
about i?,

Uncle Ross: "f have good rmacor, siorms core ul wers zuddenly
on this take., Youw might geo caughi out v, onw and
drown...so fish and hike ail vou want, Jurt leave
that hoat alonel’

Narrator: But tno qirie aad rot obeysd, They had 5od z 104
of fiv ~ flohing, hiki piaying or the beaon
in co& gy : Ficwr he rowbnat had
iesLed therve in wigh! . finelly Jdare ~ouldn’i
swand Tt oany longer, AWhile Zarly and Nenoy ware on
swimming, Jane nhad pried locze a8 siaple that hald
the locked chain ard i aed the hboat, ‘ihen she had
rowed outl into ihe i3le, 3sSeliy had veiled an her,
she was thinking that her uncie had bece very kind to
take tnem out in the boat many times wiith him, and they
should heve respectad bis winhes, But lates that day
Salty and Nancy got in ihe Loat too,

EUNBER UL I

The next morring the boat wae missing., They had
gone out on the beach to cwim, . Zally then nsticed
that fthe beat wesp't in ite azual place,

Sally: fyane, you used the bost lasi night, Where did you
leave it7"

Jane: Yt opulled the bow up on the sand,b
Nancy: "Didn't you tie it to anything?!
Jane: "I was in 8 hurry. But i had 1t slmost halfwav up

onto the besch,'!

Sally: "So when the wird came up during the night, the wavee
washed the boat {ree., No teiline how far it has drifred
by now, Come or, we have to find i¢i¥

o
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Narrator:

Nancy:

Sally:

Narrator:

Man:

Narrator:

Sally:

Man:

Narrator:

Nancy:

Sally:

Nancy:

Saliy:

Jane:

Nancy:

Narrator:

Nancy:

Sally:

Jane:

Nancy:

Sally:

They fourd the -owboar a mile away <ev!ing on
sharp rocks that juttzd out from -nore, The boat
was half fuil of water ard the -ock: had purched a
hole in the boltiom,

“That's just fire, Jare, you have o tray fo- the
boat "

"No, we'lre all in thy, | thynk i1t car be rapar -«

They pulled tha boat out; and valled a8 -~-. &1« - 1oy
from nearby Carrvbore Lo come ard look at 1nae boat.

"Yesn, 11 can be repaired, it will cost you about 515
to have it fixed,"

The airls added up the:ir cach. they had >4 in all.

"We don't have encugh worey to pay the whole $15 .

2

now., Can we pay you the rez* of Lhe money jater?
"'Yes, buit 1'11 have to keep the boal unti! you do."

Afte: the ~un pulled the boar 10 the thop, the giris
we e

Yehere will we yet the S11 we will owe him?'

“'Goshh, 1'd sure hate to have incle Ross pay (L him~
self, but he'll have o if we don't,*

"We'll have to ask our folks for the money,'

''hf my Dad hears how we broks oui word, after Urcle
Ross has been so good to us, we'il reaily be in
trouble."

“Now your uncle won't ever ask us here again, !

"lt's all your fault.' 'Well, come on, let’s go
home, Maybe we can think of what to do."

They were on their way home when Mancy found a wallet,

""Look, a wallet - and there is woney inside, Maybe
this will get us out of trouble.'!

Mook inzside, The owneris name must be in it,"

‘There's a ten dollar bil]l and two one-dollar bills
and a check -- looks like a pay check for $292,00,"

"Whow!, let's see. !

'We could turn it in to the police station,"

L3
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Jane:

Sally:

Jane:

Sally:

Jane:

Sally¥

Jane

Jane:
Sally:

Nancy:

""Are you silly! This money will pay for fixing the
boat.!'!

"Look at the identification card. This wallet
belongs to Mr, Martin Sands. The police can return it

Listen, we'll just take the cash out, and say there
wag ‘no money in the wailet when we found it. Cor't
you sen Sally, the owner will figure that somebody
picked his pocket, then threw it away, so it wouldn't
be found on him if he got searched by a policeman."

"But the pay check=====n= i
'"We''l leave the pay check in the wallet, Pickpockets

detvit mess arcund with checks~they just take cash that
~an't be traced. The owner will be so glad to get

It
0

his big check back, that he won't mind losing the cash.

He'li figure it's just the reward that he had to pay
to get nis pay check back,!

IINOH

1 (B

eyl vote on it,Y "M say keep the cash,!'
and | say return everything.!

‘INancy, how do you vore?!

flCay it Nency==Keep the money or give it back?!

Well, un, uh........000 !

40
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WHO'S NEXT?

auickly, before we go outside," said Mrz,

Let's pass i our papers,
students as she got out Lhe baseg ball, and

Jones to her 5th grade s

bat for the softhall came, ‘'jane, will you stack the paper: in the
basket on my desk?'' Thank you.' ''let's see now, John is captain
for the boys team today and Mary is captain for the girls," 'Who

is in first Mrs. Jores?'' '"The girls were in first yesterday so it
is the boys turn to be in first today.,'

As the children ran out to the playground, the captains measured off
the spaces for the hases. Mary assigned her team to field positions
as John iinerd wup he beys for batting.

"fs everyone read,?" Mary asked her team before she turned to throw
the ball to th:z first hatter.

The First boy uvp hit a aroundes and made it to second base. John and
his teem were ches g the next better o5 he came to the plate. He
swung &nd missea the {irst citch but on the secand pitch he swung herd
and nic a Veog nin s roward 3rd base, jdary's team cheered as one
of the frs2wnnntes rapn under the ball and cguqght i1 making the first out
for the boys. The next te- got ot first base but the fourth man

up, <truck out.

+ 0~
. -‘J_
QO
—

Both teams were axcited - the boys had & man on ist and one on 2nd

but they alsu kad 2 outs. Mary shouted to her team to be ready and

John elied to his teammztes on the bases to be ready to run,

In all the excitement of the game the boys had gotten out of line so they
could se2e the came and cheer. When Mary called '"Batter Up!! for the big
play of the ianing, two boys, Eiit and Paul stepped up to home plate.
HHey !'' Bitl shouted to Paul, 'it's wmy turn to bat!"

No, it isn't!" Paul answered. ''‘You were behind me in line! |'m next!"

et go of the bat - wait your tura!' Bil) yelled,

Both bovys tlung to ihe bz nuithor i2iding to the other,

SHOULD THEY FIGHT T OUT?
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THE MEAL TICKET

It was twelve noon and Mrs, Steele's 6th grade class was pre-
paring for lunch. Some children were putting up paints while others
were washing.

"Joan, would you pass out the lunch tickets, please?' arked
Mrs, Steele. As tne class busiiy and noisily prepared for lunch, Joan
passed out the tickets. When everyone had his, she stacked the extra
tickets to put back in Mrs. Stesle's desk drawer. As she did so, she
noticed a monthly mual tickst in the drawer with no name on it,

IHey! } wonder whoge ticket this is," she thought to herself,

She gquickiy clesed the drawer and Yined up with the other
children. 'Thanks, .loan,' 3zid Mrs. Steele and the class filec down
the hail to the lunchroom,

Thai atternoon as Joan was waiking home past the deparument store,
she glanced again at *re kel battom ouivit she had wanted so much,
Shz had been saving har baby-sitting mongy for 3 1/2 weeks.

Hi o wonde. {1 ever save enouwgh for that outfit,"Y she asked
herszif. "hree and a half weebs and 1 stiil lack $6.00!. | really
would &= to rave it for Eljzaveth's Fileothday party Satuerday. '

coan tried to forget the outfit and went on home to hesip her
mothzr with some chores before supper.

wWhen rer father came home, he called Joan to his desk, I'Here
is vour lunch money for this month, Joan., Dor't forget te buy your
ticket,"

Tharks, pad, 1 w~ont: forasc!

After supper, as Joan wss studying rer vocabulary, her mind kept
wandering to the outfit, Elizabeth has one, and Mary, and Jackie,.
Why can't | have one? ......{f | only had the money, she thought as
she stacked nzr books fcr the next day.

She was putting the 57.0¢ that her Dad had given her into her
purse. 'Hey! Thisz is jusi the money | need! But it is & whole
month's Tunch money and | csn't go that long without Tunch, But
the cutfit=~-| have to have it hy Saturday. |If only...She thought
of the extra meal ticket in Mrs. Steele's desk drawer, That could
be her month's lunch! And no one would have to know, Should She?

L6
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THE TORN DRESS

Andrea, a small timid girl, was getting dressed for school early
on Monday morning when she noticed that her mother had put oul her
new Eastei ovtfit to wear that day. ''Today isn't Sunday; it's Monday,
isn't i1?" she thought to herseli as she loated at the clothesz. Then
she remembered, '"Today is the 2%th - the day for school rictures. |
can hardly wait!¥

As Andrea dressed, her mothayr remindzd her several times to be
careful of her dress during play pericod, andrea hummed to herself
as she finished dressing and combed her hair, She was happy and
excited acout wearing the outfift, 'Karen and Carolyn wili finally
get to see my dress. . .,.)'ve rold them so much about it.,"

w

when Andrea welked into haer classyouwn, the entive class admired
her dreys including her toacher, Mrs. Kont, "My, Andree, whaw a
beautiful dres<', satd Mrs. Kent Aridres smiled and went to her
seat buiwssn Karen and Larolyn,

As she was getrin our hues bdae@wor. to be passed in, Andrea

heard & voice behond nar o Uder Andres »ad to wear her Easter outfit
fcause wne 07 un ¢ Tewe anyihiny wise 0 Jear!! She knew the voic

belongad ‘o Torvi ~ vho aiways tsased and bothered her. Soon Trony
began pueiitng nows from Andrea's hair,  Wili you Teave Andrea glone?:!
Carolyn said o Teny but he centinued, Finally, Andrea turned o

push fony '« hand away as he pulled ner hair for the third Lime,
Thinking fndrea was about te hiu him, Teny grabbed her dress and
ripp=¢ the sleeve. '(0h, no, my dress!'’ pndrea thought 29 she stood
there with tears in her syes, whan should sha do now?

~~d
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THE SOFTBALL GAME

Larry, a second grader, dreaded Saturday mornings, for that was
when he was left alone while his 10-year-oid brother, Scott, went
to the ball tield four blocks away to play softball with his friecd..

Sometimes Larry went with Scott and hung a2round the aams, L.t
that was preliy dull for hin ard he was always in the way. |If only
| could play too, he thought, Scott taught him how to play pretty
well and he knew all rhe rules froem watching so many times. He thought
to himself, 'Maybe 1 f | ack Scott he would let me play just this once,
| could show <=veryone | can do 0.K," ‘

Thatv merring whe Seeii and Lerry weie eating breakfast, Larry
managed. in his ¢ iei and nervons voice, to ask his brother it he
could pley Ball with him,

Scott was - .. sure OT what t~ say, Althecugh Larry was sometimes
in the way and too yoing to /. guervthiea with Scott, he liked him
2 Yot and was qood o an,

Yo donto knowe- . o- noman suie ihat che other cuys would like the
idea. | der o okinowo Larry' sectn said,  Larry telt really had., He
hated 'Fugaien ﬁrowtd' whan his brothe- olayad scftball. Scotl was
still tiinking about what e do.  '"Mayle | could ask the other guys

if ir would be a1l pight but just for thisz one time.!!

Sy the boys went o the Field and aifter everyone joked for
awhile znd was ready to pick Lezms, 3cdlt asked them if lLarry could
plav this one rimne. '

Billy and Jackie, Scott's best frierds, laughed and chought it
was aﬂ'right, fddie didn't like the ideza and said, 'He can Le cn
your tesm - beiler oot opdl Do onowine U The orhers dideit recily

care so tarry got the chance he was wsiting and hoping for.

The game went really well - lLarry was up &t bat twice and did
all riaght, By the third time he was up, the score was pretty close,
Evervone was excired. larry was afraid he would strike out but he
hit the haly zuite far,

As he ran past firgt hise ~e tvheugiri he could make second so
he ran to it but he heaard Sogie yelling cut to him - "Hey bid  wvou
cheat ~ you didn't step on my hkasge.' Before Larry coulc answer,
Eddie ran up to him an d pushed hidm to the ground, 'That will show
you - Go and cheat someo-c< elge, but you better not do it while |'m
around,"

] ."7
53]

(‘D

At that moment Scoti turned rour1d and saw what Eddie had done
to his brethey - de thought to himsedf, ''I have a good mind to hit that
kid!" «w-5hould he?

!
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The following excerpt antitied SOME COMMON QUESTICNS TEACHERT Atk

From chaprer e¢ight of Values and Teachina by Raths, Harmin, and $Simon,

was consiueren persicularly cerefic ol Ly e wtat b o dmashes oo
their study < vhe valuing process and. consequently i1z invluded in

this report.
SOME COMMON QUESTICNS TEACUHFRS ASK

Ao we tuve spohon (o otners aboul che valee oneory and fie
effectivene.s i 1, tedorers eng teachrin-ionre 3y rear Lo i in
an anxiety b~ ot corr!lot kel eor @stlraciion to wne ideas nd some
real bouloationg, A5 owe Lpes o U Lult porseas, sbese heajiaiiens

cften come cui P the aor . af Caastioes s What do §odo abonit seljeat
.

metter? woano of o coatial oofb Sphe cinss? How can | do some oF
thia w.rboaoy 200§ o Al le0y ceyl Téded scheoale?  And more,
1. Yha* ¢ 7 s mabijes o onegtier?

Come Drichert may wvant Fo puth some subjecl marter as:de to make
a2 i tle :-om for sorething the scheot: have long recognized ay im-
portant but ware norain’g Lneble to eifectively work <n: wvatu: deveiop-
meni, 4 cdre oo Ld prohab be wmade for the posiiion thal,mifmégmgfm_mm
thire has o qiwve way, ¢ n2rizin amount of subject matter is less
important tean s valus ciarity. ...But we hbelieve that zuixjeci matter
neesd not aive way to values: they cen Le worked contemporenzously,
each supderiica and «nvchirg the orvher,

fndwad, theie v ro saor thine as wvzlues withowt understanding,
without knowladge, withaut subiect matter, One of the criteria of a
value is that it be thoughtfully chosern, with awareness of the alter-
natives anc the conseauences associated with each, This obviously

requires informetion, and thes vatues require subject matter,

Yrooa minete. e might inquira whet

CE e were to thaoak of che oward
somslion s o inTery. To inform
dzeisions, aur chaices of what
we subject matter can lead ro
ject matter and values must be the
once in arnother context, you can't

Te work me Shonar ]
.
.

the ournoce of irfors
etymologically, one rignt i,
what? At lsast inopart, Ui
to do with our time and space. An
tha t i

\

=+
-

r
values, We bejjeve U
concern of schoolrs, S wasg said
have cne witnout the other.

One coulid use & veirue issue Lo introduce a subject-matter unit,
ard one could also use a vaive issue Lo culminate a subjert matter unit.
For exampls & rnir on hesith newed @nd with consideration o1 the iszue
of poverity it T oo Lt Tt o, enprcialiy what each student's

i : - 3 R
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values are vis a vis that issue, And value clarifying can penetrate a
unit, as when & unit on immigration includes consideration of how each
student feels about pulling up roots and making major changes in what

he feels is his responsibility, if any, toward recent immigrants, One
could occasicnally uUse sentences for a spelling quiz that were value laden
and that might provoke productive thought. (Not something as retrtral as,

Winter., The gnow falls in winter., Winter.,', but something to stimulaie
thought as 'Winter. A mother warms a child in winter, Winter.”” Also
consider, 'Father. A boy has no father. Father.,'' 'Orange. A student
painted his walls orange. Orange.'" 'Terrible, | feel terrible when |

act cowardly. Terrible.'') One could use value issues in mathematics
problems, in“foreiyn langusge lessons, in vocabulary units, in book
reviews, and in many, many kinds of ‘''purely' dubject-matter units........

But note that tte clarifying resoonse....need not take any time at
all from subject matter iessons. Clarilying responses fit in the day
without distuption tc other pians,

Saveral of the va'ue strategies, such as the thought sheet and the
public (nterview, take very litile time; and some other strategies, such
as the value approach ito stucent reports and the contrived lessons,
sufficientiy enlivan subiecte-matter units so that even the most dedicated
subject specialist s likely o find thzt more is gained than lost by
their use,

Anicthar inge occurs o us, Wouid it bc possible to identify a serias
of value issuas that are so comwon in today's worid and so important for
most lives <hat they could be considered as '‘required'' subject matter,
Some such issues might be,

Relaticnships tetween men and worme:

Retationships between work and leisure

Change vs stabitity in life and society

The meaning aof fr’endshia and love

The rerationship batween s>-.iende &nd humanism
Relationships berwsen .seif interest and sociai welfaure
Acting on insufficient svideacz s inaction

Haterial vs Aesthetic satisfactions

Socie i pltanning vs individual f reedom

w6
[

Thesé coul d .thewn be handled in several ways. Each teacher could
touch on them when convenient and appropriate. Certain teachers could

be asked to take major responsiciiiiy for certain issues. Science
teachers, for exampie, migh: Jzal with che issue of the scicntist &hd the
uses of hlis work (should scientists work to deveiop new human poiscns

or products that-appear to be substantial but which wili waar out faster?).
Gr perhaps special value. courses couid be. désigned. |In secondary schools,

home~room teachers might take this responsnbulrty, or group guidance
teachers, or we could set up small group-discussion-classes......In any
case, it may be profitable to consider values as worthy as other academic
or vocational subjects currently taught in schools.

it may aven ve that vaiue !ssues could act as the coordinating con-
cepts for most subzact malier "“wght irn schools., Education has had

difficuity in finding ways of ~uiating the varicus kinds of topics and
courses to which studanis are exposed, The idea of & fusion of courses
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a problem approach, and a core curriculum have been proposed but ro:

widely accepted. Could it be that the way each student uze: :ubjeir matter
to illuminate issues important to him in his efforts to make sense out Of
life might be the wey Lo irtegrate dissimilar subject matter?

A

2. VWhat if | jose ceonevol of the ¢las-

Many teacrers see value approaches as implying 50 nuch permicsive.
ness as Lo raise discipline anc, perhaps, safety problems, Thiz impli-
cation is nol intend=d ,..,,the requiresents for value clarifying are nol
lack of control or permiss‘veness, The t.acher may limit behavior in
any reasonable way, it szems to us, and still maintain an atmosphere conr-
ducive to alue clarifving What is needed, however, is intelleciual

permissiverass hacke ! by o2 honesi orespoct for the experiend

o, Llbought
processes . and el es of stucenic, A teachker can limit alassreoon hebavior,
and be consiieni with this aluw theory, as tong o3 he does vot divat

/3 Pl

choicas, orizing. Lnd aciics in the Tarsze, towai-lile sense,

3. Hew ocas o fodeothis ooy elraady oosrworked sohedule?

Vi 05 o e nLonac wwoa ehalrenging educational idea.  The
problem is .1 tg chers do beve wore than they can handle ond il s
unfaic te  coirea e Ao oy, L de ewver more untair te make Chea feod

; .
e it o tesh

guilty a3 iaey - rroag) thet s
too itadequatc. 'nril schools can be organized more effectively and
until educa’ional understandings reach the point whare aid were viabte
than the fired old ciizirss car be provided teachers, we hurbiy cuqggesi tnat
each taacher 4o tre bhest be can, Do just a bit, if that is all that is
reascnabie. Same sirarediss, of course, take tess time than others anrd are
easicr to ger slarted. Teachers may be heartened to know, however, that

i

1

oo taroe and wity aad ihon

o apeoroaches of this book, once masterc:d, make Leaching

e aod pore effective Squoering value approcches into

in wmony cases the o7

/

gasier, Wware "uiove

a crowde * owoied

4, | already use these approaches. What is so new about them?

For sany tzachers, iz valuve theory will be nothing more than a con-
firmation ang an esstansion of what they already, often only intuitiveiy,
know and do.  Sush tezchoes, and e hope there is & large numher of them,
may only uce rvhisz bool o dearidy some new ideas and techrigues and to
learn a framewoilk for focuti; ~ theiy clarifying work on stdnnte b seed
it most, Sush teachers mizy 3l.o find the tonk useful in interpreting
to others what it is that they have been doing,

5. 1t is too complicated. | don't know where to begir,

For *eachers who nave worked in ways simiiar to these approaches, it
may seem as if the recommended sivategies are forbiddingly different. For
such teachers we woula recomnend an easy. slow start, perhans with value
sheels adanted f-mi s 1o iz {Rarke) book end occasional clerifving
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response:z, perhaps. - written farm, 1n the margirs of <ludent paper:
Also consider some other »trategies easy to dvel goina: thought sheety,
weekly reaction ~heet:, oper-ended ques!ion:, coded student pape:s,
time diaries, and student repeortx, Bul tne main racommendarin- hers .
to take il slow witheut dismissing the idees enlirely, (how= a tow
technigues and work with rhem, The larcer deas and commutront may

‘

come lafer, =spec ail,/, 45 (s oy por - tlo 1 che omjrial Al
rewarding to the studerts a-d the Leackar. Few reachars we o hope
this is reaszuring, lall flzt on their faces with the va,ue theory
About the worst ihat can happen is that there will be no change o the
theory or onc's use o' it; it usay be rothing more than insufficiert
dosage,
6, Vgt will aeople osoy T0 L ctart c@ aing vnusual and contiovereial
issues in omvoclas oont

Some will say ww deliviren vhey ars thar comewae T3 firatoy boisgioo
children thin' ihrough tiese corplex end iaportest ideas. Sone may
recogr e the degree o confooaity and nassivity ibat surronads moss
of ws ond will ~rmpli o Lur U on the cocrage it tekas fo tace thons o
Scas ey comiedn 0 you Bis rermitring students to think ancal cdoas

that thoy woul” oo e o try to Didasicinane,  Some mav worder why you
try £o do & - oo vt fhionas ard why vy do o osot stick with Lhe
roLtine Ltoviear ebics. osnoercy o dritDoand test,

Wirat vou wight tell persons wha induirs s

Yionly raiie iesoss abo ot viich you malieve sicdants are 2 ld @oough
and wise enooch to vake at feast preliminary judgments,

vou insist that consideration of all ideas -~ those raisad hy you
ot =«tndents -- be thoughtful, informed, end deiiberate, Yo consider
that an imparfast goal of a parcon's sducation i Lo fesrs i ihink

sotvovweys ol pdeer

critically ehoul comziox

You do not permit stidents to indoctrinate one another nor will you
do this. You are not trying to change the ideas of students but to
help them lezrn e process of thinking and valuing, so that they are les
Tikely ia the Future %o follow any persuasive emotional preference, or
to confuse thaugnt with irrsvionz2l zporoaches to vital iscues,

1 oF thesa jdeas anvnow, Your jeby is 1o

s*elifgert and halanced,

Childrap ara exorsen 7o
insura that tho exprcure 13

One of the reasons such ideas are considered touchy or controversiai
is that many persons evaid them, do not deal with them saquarely and
forthrichtiy.

Such issues are too impartant te avoid.

"y
e
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7. Will this value theory work with my children?

This theory will probably not help children suffering from more
fundamental “roblems, such as physical or enotional ilinesses, 1t may
even add to the difficulties of some emotionally disturbed chiidren,
although movre evidence is needed on this point, PBut it iz agpslicabie o
other childran, |t is especially vzefil tor students who are Jif{ii. .1~
to motivere and are sometimes cai;sd siow lear wro  pz reoncisd 0o o,
the value strategies have been f.. ¢ erfecitive in movirg =75 arevar:
to normal work Je-sis,

We would not recomnmena the dismissal of these approaches before
a trial. And aftes o« fair chance, those situations in which the value
theory does not work wil! «learly show themselves. Like many arothar
educational upproach theat has not worked, teachers will know wher that
is happenring,

8. Can very youn:, children wiork on voatloes?

We ore LT certair about Tnis,  Litdle work has been Sone wiin

privaery-ace ahridren, ful viot cvicenss there i@ suqoests that Qv has

some Toevity and fo, delriwentn . Teacirers of voung Lh‘l”lP‘ have

beern cuccessiul oo otoine ciarmi ying ciimates that studenrs have carried
with thoun to e -~ avaicuad sad later rades, as2 some Gfmplc issue: can,
of course, = dezt with even by preschool childran, We wou’d recomnmend
cautor ir v Jasger ared for clarifying responses Piostudents carn

make rzascraiie inteiligent caoices in the izsue, c.arifx.uJ efforts
seem warrar.ted. At least the nonmoralizing value approacih probati

.
7
can - how that they are expectec to think lor

themieives, be proud of themselses, and use their intellivgence ro guide
their cwn be*aviur_ Buc more research is nezded,
9. i don't have any clear values mysel! . How =24 | help otnars?

A vonfused r2acner can herp confused crudents in the nans way that
a phys:ician wiLn 3 beairt condition can bhilp satients with heart trouble:

by doing what has to be done. There are some ddvantages, of course, for
children to deal with teachers who have clear values, but a teacher who

can operare 'n the ctyle of this value theory car nelp ahildren, and we

see No reason wny leachers wiith less than clear values cannot do this.

the crux of @ w iisue 18 wheiher or nof the iteacher can control his behavior
enough to give his <oudents what they need, and nor what the teacher thinks
they need o would iike wo give tnem., Tois is & fuaciicen o7 urderitanding
and self-contiol, functions taai can be pderformed cven by someone whose

own vaiues are still being claritfied,

10. Should we not moralize about anything? How about God, patriotism,
love, values themselves -~ may we not moralize about them?

We would sey cne weuld be advised not to moralize abeitt anything
if one rnu]d help orese’f, Morali7’ng does not have much oi an effecrt,
if exparicrie 1o aiy Suide, mxeaplt 1O sncoudrage persons not to think for
themse:ves awf (0 ewceps Lottt lica; iy what the perzons wilh power or
status happern fo be itellinag ihem at the time, Even with the valuing process,

) .
O 5)
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we do not argue that it is good for all persons and for all situations,
Our purpose is to describe this method of dealing with such matters and
to encourage others to see if it works for them. Moreover, when a
téacher asks a value-clarifying question, he is not insisting that the
student do any clarifying. He is encouraging it, but the student who
would rathar not do so would hopefully feel the freedom and securicy 0o
reject the opportunity. And he might 2s »ell de this; for T oore
not of a mind to clarify it seems unlikely that someone ~ar io,ce him
to make a free choice, prize and act in accordance with the valuing de-
finition.

In short, if one wants citizens who freely choose, prize, and act,
one defeats himself by moralizing about anything.

i Somehow | do not feel as f | am mzking progress when | ativempt to
work with values, s thers something wrong?

then with illing children with facts and understandings. 1t is less
tangibie, less testah’:, feis quick. 1o is more like the progress (h:
comes wilih teschiry » ~omplex skill., The sense of progress comes [rom
tdent Tuing behavicral chance, and i ic sometimes as difficult to see
this ae to be awe 2 o7 the chargzs in & <hild's height, As & consequence,
saveral *::theve have complained that w.th values there is no feeling of
accomry. i shnent Nothise se2ws fo changs,  For this reason we vioutd re-
comme nd fhe collecting of behavior profiles from time to tiwme, duch iike

a mo hey macks height of her children on the back =of a door., CQccasional
chec<ing of such profiles,.......will provide not only evidance for otheis
but 2vidence for one's cwn sens2 of accomplishment,

12. fan the teacher express his own veiues in the classroow or wust
he vemain forsver reutrzi?

Qur position i5 that, ‘deally, the teacher should be able to he
quite candid abour his points of view and values. By so being, and by
being accepting and respectful of students, students are reassured
that square talk is permissible. Also, students have a real position
to look at, o cross-examine, and to measure against their own ideas .
The teachar, of couvse, wouid make it very clear that an expression of
his position is not an irdicating of wnat would be desirabie for others,
We al!l have diffarent sxperiencas and sutlooks, and we shouid all select
values that are individually suitable.

Sometimes, however, we find it desirable to compromise with Lhe

ideail. Sometimes, for example,. children are too accustomed to following
what an adult says, even when the adult cautions them not to do so. And
sometimes a teacher may want to keep his values hidden for more personal
reasons; neither he nor the students will be well served to hear them. And
sometimes a teacher will purposely play a devil's advocate role to bring

a special point of view into a classroom in a dramatic fashion. Con-
sequently, although we ceneraiiy find it advisable for teachers to be

honest and open as they hooe students will be, for immature students, what-
i ? by b
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ever their ages, and for other special reasons, we sometimes recommend
that a teacher be wary about revealing his position., Of course, even
with immature students, after they understand the differences between
revealing one's own position and proselytizing, candor can replace
concealment,

Incidentally, it is useful for those same reasons for teacher: to
reveal their lack of clear values. This shows students how difticult
it is sometimes to be certain about some issues and underlines the
importance of candor and honesty on all sides,

13. Is is "bad" not to have values?

it depesds upan what one means by ‘bad''. For a person in a period
of great changa, -5 ir zdolescence or in the midst of a major life
adjustment, few values mey exist. For those in a more stable pertion
of life, one migkl expect some patterns of life to have been worked out
based on fre- choice, urnderstancing, and pride. [f this has not happened,
one would suspect that such « parson is operating at a lower level of
life than need be,

But, espe-izii,; tor children, the ¢rucial question is not how many
values cne nas or what those values are, but what prccess a person u s
when fa-a2c with valuse.ralated decisions. Does he acquiesce readily?
Does he act irpuisively? Dozs he chocse things of which ks is5 not
prouc? D3es he (e one thing and say another?

4ot

We would be inciined to say that, from our set of values, it is "bad”
rot to use tne valuing process. More objectively, we would say that a
percoa who does nct use that process is likely to live a life which does
not make use of the full human potential for intelligent existence,
14, Upon what topics should clarifying efforts be focused? row do
| wnow what issues to introduce four value purposes?

we have noted some common indicators of values: attitudes,
aspirations, purposes, interests, and activities. Others are beliefs,
convictions, opinions, feelings, and worries, When a student expresses
one of these and receives a clarifying response, he is often helped to
examinz his life in helpful ways. Thus we would say that such value
indicators are worth clarifving efforts. Since often a particular attitude,
activity, purpase, etc, wi'! e common to many students, such indicators
coften lead tc icssuec of interest to many persons.

But then some issugs are not readily indicated by students; or
sometimes, as with a rew class, there has not been time enough to elicit
value indicators. in any case, we have identified some criteria for
judging what is worth clarifying.

A. Things most worth clarifying are of concern to the jndividual.
There needs to be sufficient invelvement to permit the lifting of an
issue to the level where it may be prized and cherished. In short, there
must be personal meaning for the students. Examples: Problems of life
and death, love, money, famiiy. 55
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B, Things worth clarifying involve a variety of alternatives,
in other words, there has to be about the issues no universal agree-
ment, otherwise there would be little room for choice. On the other
hand, there may seem to be agreement when in reality there are un-
considered or suppressed alternatives.

Examples: !'n the first group, issues about urban renewal, about teen-
age marriages, |In the second group, comments on the equality of all
men, the right of the government to tax income.

€. Things most worth clarifying are significant for many lives,
for substantial grcunc of people, as opposed to issues which touch
upon just a very few lives.
Example: The issue in a particulay trial is less important than the
principle underlying the trial.

D. Things m st worth clarifying afifect large areas of life.
Example: Choosing friends is more pervasive than choosing a pair
of shoes.

E. To be worth clarifyisg something must be open to control,
there must be somthing thzt can be done about the issue,

Example: War, not marthgquakes, For ycung children, what shouild be
done Lo make stonoewt botier, not whether or not one should go to school.
£. Thirgs wost worth clarifying are related or joined to other issues.

It is wos5t useiul fo work on jssuzs that heip iliuminate aother issues.
Examp:le: The role of 'women-in society touches upon marriage, working
moth.rs, dating, behevior, etc.

. Things most werth <larifying recur as opposed to being transient,
Example: Sensaticnal topical issues are less useful than persistent
issues such as independence and dependence, courage, appropriate male
and female role behavior, and graft.

Arother point is germane here, Qftentimes a 'small'' values issue
will grow from the interests or attitudes of students but can be extended
to more profitable issues by the alert teacher. So, for example, a
consideration of the wisdom of purchasing automobile seat belts can lead
to considerations of how much of life's risks are worth controlling, what
is the rele of one person {<uch as an automobile manufacturer) regarding
the safety of anothar (cuch as the automobile purchaser), and the uses to
which we pit our money,

0f course, even consideration of "small' issuves is useful to the
extent that it sharpens the skills of the valuing process and makes those
skills more available for student use when other issues arise. Whether
or not to teach for value ciarification must be decided by each teacher
who considers using this theory in his classroom, In making this decision,
the problems that will be encountered must be considered and all aspects
of possibie difficuities carefully thought about,
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Behaving, Becoming. ''Yearbook 1962'', N .E.S. Journal, Washington, D.C,

*Carrol!, Frances G,. 'Adjusting Our Teaching - Adapting to Other Values'f,
Elcmxn*agl English. Vol. 46, February, 1969,

*Delta Kappa Gamma Bul'letin, '""Critical Analysis of Values: A basis for
Action', Volume “AiV-2, Winter 1968,

*Delts Kapos Gamaea cul__g in., "Critical Avalysis of Values: A Basis for
Action mu«</ihg the Quelity of Daily Living" Volume XXXV-2, Winter

1965

*Deltn Kappa Hamma Bulletin. A Criticei Analysis of Values: i Rasis for
Action. improvire the Quality of Daily Living'' Volume XXXV~3, Spring
196¢.

*Fraenkel, Jack R, "Wailue Education in the Social Studies' Phi Delta

Kappa. Vol L {(April 1969) p. u457.

*Governers Study Commissicn for Public Schools of North Carolina.
The Ruvort uf the Qovp.nor 5 _Study fommission of the Public
Schoo! _System of North (arc]nrd "A Child Well Taught!!'
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Raleigh' N.C. State University Frint Shop. 1968,

*Hawkins, Lec F. and L. Frances Jordon. (Family Relations Specialist in
Charge., U,$.D.A, and N.C.5.U,) Values and Goals Series., Raleigh, 1968,

*Junell, Joseph S., 'Can Our Schools Teach Moral Commitment.!' Phi Delta
Kappan., Voi. L (Aprii 1963} p.hLhe,

*Kiesler, C.A.. 'Applying Pressure and Changing Attitudes. Today'’s
Education. Vol. 58, No. 3, March 1969,

Langdon, Grall and Irving W. Stout, Teaching Moral and Splratuol Values,
A Parent's Guide to Developing Character. N.Y., John Day Co. 1962,

Paschai, B.J., !'Waiues as Besis in Education'' School and Society.
96:77~8 February 1968,

! Paschal, B.J., "How Children Leairn Values' FEducation Digest. Vol. 33. 'May, 1968
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#Smith, H.
/

%Postman, Neil and Charles Weingartner, Teaching as a Subversive Activity,
New York, N.Y.: Delacorte Press,

“%Raths, Louis E., Merrill Harmin and Sidney B. Simon. Malues and Teaching
Columbus, Ohio, Charles E. Merrill Publishing Co., 1966,

*Raths, Leuis E., Merrill Harmin and Sidney E. Simon, “Helping {hildren
to Clarify Values: Excerpts from Values and Teachirg’, N.E.A,
Journal: October, 1967,

*Rich, John M., 'Misconceptions Concerning the Teaching of Values.'
College and University Teaching. 16:159-60,

Richardson, T.H., 'Student Beliefs and Values'' S$chool and Society,
G7+Ghku5, Februzry, 1959,

#Shaftel, Fannie R. and George Shaftel. Role-Playing for Social Values:
Decision-Making in the Social Studies. Englewood Cliffs, New Jerscy:
Frentice~liail, inc., 1967.

Smith, Frederick R., ad Joixs A, Mackey, "Creating an Appropriate Social
Setting for !rauviry.!' Phi Deita kappan. Vol. L (Aprii, 1969)
p. hbz,

R., tibiguitous Class=Value Conflict,' §chools and Society
TeUn bebruary. 1369,

“Stone. W.lL.. “Essentioal Values in a Changing Society.!' Adult leadership,
: ging Y N 1R

vol. 17, June, 19G&.

West, Earle H., ‘Education, The Disadvantaged, and values,' The Journal
of Negro Education. Vol., XXXVIi, No. 2, Spring, 1968,

SUPPLEMENTARY SOURCES

Phillips, Craig, Superintendent, North Carolina Department of Public
Instruction, Raleigh: Information received in a telephone con-
versation with Dr. Phiilips, May, 1969.

Raths, Louis E., Infarmetion received in & telephone conversation with
Dr. Raths. May, 1969,

ADDITIONAL SUGGESTED READING

Abel, E., 'One Darn Crisis After Another.'' Wisconsin Journal of Education,
101 Special Issues L45-6, January 1969.

Barrett, D.N., Values in fmerica, Notre Dame: University of Notre Dame
Press, 1969,
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Erickson, Erie H., ldentity: Youth and Crisis New York: W.W. Norton

and Company, 1968

Raths, James D, ''A Strategy for Developing Values' Educational jeaderszhip
21-8, May, 1969,

Raths, James D, !'"Clarifying Children's yYalues'' National Elemerzary

Principal 42-2, November, 1962,

Raths, James D. '"alues and Valuing'' Educational leadership 21-8
May, 1964,

Rowland, Monroz, and Phillip Del Campo, 'The Values of the Educationally
Disadvantaged: How Different Are They?! Journal of Neqro Education,
Vol XXXVitt, Ne, ' {Winter, 1968},

Sartain, H.W. and R.R. Weigand, ''Classvoom Accommodaiions for the Different
Value Systems'!

Schuster, Jleanette, 'Tte Value, of Negro and Caucasion Childrer: Do
They Differ', Jo.ina’ of Negro Ecucation, Vol. XXXViit, No. |
Wirter, 1968

* These books are available at the Chapel Hill City Schools Materials
Center located in the City Schools Administrative offices.

59




