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ABSTRACT
This paper reviews several studies which analyze the

intelligence, personality characteristics, and motivations of
prospective and inservice teachers and compares them to persons
working in other fields. It finds that the general stereotype of the
teacher as being intelilectually inferior to individuals in other
fields is not supported by the available evidence. Rather than
finding results generalizable to preservice and inservice teachers,
the studies indicated that the psychological characteristics of men
and women who enter and complete teacher training are quite
ditferent, Also, there are differences between elementary and
secondary school teachers and between teachers and administrators
with respect to personality characteristics, and there are
personality differences among those who enter the various schools
that provide teacher training. The prime motivations for entering
teaching were found to be a desire for upward mobility and simply
lack of interest in any other field. The author concludes with a
statement of the need for stndies correlating teacher characteristics
with valid measures of teaching effectiveness. (The paper includes a
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in auy efforts to characierize Amcrican teachers and the schoel

. o

o
9y

two galient points musy de ndted at the cutser.,  The [irsi point is
that the wide diversity that exists amnony the psychelopical chargcter-
istlics of teachers in the public schouls ae a pavtial function of

their number. Presently thore ave over 1,250,000 alementary anda secon-

dary school teachers in the United States. The seccnd poing is that the

stohools are a reflection of the total soci=ty and ies wishes witlh res-
pect to what it wants taught, and whom it wants to teach,

The accompanying bibliography~-although incompliete, and whica
covers the span of years from 1957 to 1967--dees indicate that the intel-

lectual, personality, aad motivational characteristics of lhe teacher

have been of considerable interest to researcherz. It does not, of

course, follew that knowledge i{s necessarily directly proporticnal to thne
researcher's enthusiasms in choosing an area of inquiry. As a caveful
analysis of rhe toral literature pertaining to the intellectusl, personal-

ity and motivational characteristics of teachors reveals: there are few

generalizations which can be drawe From the scudies which nave begen con-
ducted. Before coffering the severa: tentative generalizaticns whicn appear
to follow from the dara presently avaliable, severat issues whick compli-
cate the interpretation of the available date wusc be menciooned,

The interlocking chavacter of social provess and individual behavior
is such that the specific career choices that iuadividuals make 1is detoer-
mined by a host of economic and social forces operative av that point in

time when the career decisions are made. The opportunities that exist

for creative, intelligent, talented and poor young people are differenc
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in times of ailluence, deprossion, war ond peacse . the bhobhavior of the

gatekeepers whe determine adimission policics at eollepe, university,
and occupational points is sise a sicidflcant factor which influcuces
the psychological and sovial characterisbins of those who are permitied
entry into given occupaticus and those wie are clesed out.  Tue expec-
tations and asjiratiouns as well sa3 the realitics nd perception of the
realities depend not only on the 1ife historvy ¢f the individual and bis
Lransactions with the sceiety, but also ou the lengtnh of time in which
his family has beeu within the culiure and wheve they are relative to

Ld

pea

the mainstream of the society., The well~known phenomznon of the on
of ﬁh e lomigrant entering teacher t(raining as one of the filelda
offering excellent opportunitias for upwavd sceial mobility is but a
reflecrion of this larter point. Teacher-traiping irstitutions whilch
twenty years ago catered to exclusively or predominanily Cauvcagian popu-
lations, offetring the rationale thac thelr Negro yradunaves fouud difficulty
in being placed, nmow vie with one austher for increasing the percentage of
Negro students in their schools.

Individual studies velating to teacher characteristics requirs inter-
pretation within the tempoyal and social contexrs,and {n Terms of hov the
social processcs are manifzsc within the given geogrupnic rcglon and in the
specific academic institution. In most of che ccoudies undertaken that per-

been

tain to the characteristics of teacher trainees or teachers, there has
minimal atcention given to effective descriptions of the {ndividuals, rheir

backgrounds, the institutional character of the training institutions or the

()
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schools in which they tcach, oc tv e proeral play o0 the social furces
relevant to career cheices. FPurrher, fne o¢ffor U te cowpare Dragmented
research studies is made difricaly by tre dive siiy in meipod, populations,
procedures, measuremeat, techningues, and abceres of velevont secial ana
psyctiological data. For exawple; in many of tawe cveidshie studie: the
typical research appyoach is to compars o proup ol stadents whe may be
enrolled in teacher traiving to a "zompavrable' group of suedents in another
major. Personality differences have bero frequently reoported through the

utilization of noting the statistically significant 3caie scores oa person-

ality inventories such as thn Edwards Personal Prefevence Test, The Cali-
fornia Personality Inventory or Itne Minnesota Miulviphasic Invenzory.
When the question is whether such groups ditfer in intayrosts, ihe Strong

f differ-

or the Kuder tegt results may ba analyzed, and a devermination ¢
ences between group weans caicuiatved. When this feoruat s a2asloyved Lt
is quite possible to a+<tain statistically signiticant differences between

groups on specific variables vet Lo have vast over.ap between the charac-

teristics of teachers and members of other professions with respect to per-
sonality and interest variables. The fact that statisvicai significaace

is often a partial function of the momber of ¢wsos utilized In the study

means that relatively small differences irn noan coves bhatueen proups nayv

occur when the sample ig larpe. This furihoer meang dhat tor aill practical

essing the group charac-

purposes the likeiihood of given individuals pos
teristics may be exceedineliy small., and for che on-the-iine adninistrator
& > b}

persomnel officer, or college instructor such findings may have little
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practical utility.
With these qualificacions in mird, the {incines velative te ohe

intellectual, persopalicy, and wmocivavional {actovs can be summarized in

the several generaiizatvions that follow,

The Intellectual Capahilitv of Teacher Tirainces and Teachers

The general sterecotype of the teacher traines @s being inteliectually
inferior to individuals wla select majors other than z2ducction is notv
clearly supported by the availadble evidence. For example, in a study
conducted in a municipal college in New York City during the late 1650's,
over four thousand liberal arts and teacher-education oviented students
were compared. Though slightly higher scores on the collicge antrapce exami-

nations were obtained for the intended liberal arts majovs of both saxes,
. - ~ ’}
the differences were not statiastically significant.”

Different colleges, universities, and teachcr-tvaining institucicns
vary with respect to the year of eutry at which students interested in per-
suing a teaching profession begin their academiz and practical training.
For example, at San Francisco State College--one of the larpgest teacher-
training institutions in California--studenes traditionally hegin theilr

teacher-training programs during either the first or second year of thei

upper division work. In a study of 2ll students whe entered teacher treain-

ing during the Spring Semester of 1937 and who were compared to the national

SMitzel, #. E. and Dubnick, L. Relative schols i ]
teachers. Journal of Teacher Education, Marzh, 1961, 12:78-30. Tre same
authors published a rather complete review of data obtained from the nation-
wide Selective Service screening in 1950 to 1952 from which they wvare able to
compare the norms of teachers college students wirth those from iiberal arcs
schools in terms of their scholastic aptitude and test results. The authors
found a high degree of variation and concluded that the charge of inferior
academic ability of teachers who entered teacher training during this period
was unsubstantiated.

-l
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norms on the ACT, no consequential di frerances woere found i cither verbal,
quantitative, or total scores Tor men, or verbal scores rtor the women,

A small pgroup difference was noted in che quantitative abiiities of

women ecucation studencs

The issue of euteriun veachoev tvaining is Jdiffereny rrom the issuws of
whether the individual compietes teacher vraralag or whethier he enters and
remains io the ficld of teaching as a prolfessionnl career, 1n one of rhe
most comprehensive studies undertaken, tie careers of iudivaiduals who had
taken a cowmmon battery ol aptitude tests in the Alr Ferce in 1943 were
followed for a period of more than a decade it wastund that of the indivi-
duals whe had bzen classroom teachers and colleys Leachers those who had
demeonstrated higher abilicies in 1943 on tests of reading cowprebension,
arithmetic reasoning, and mathematics were more likely to have left the
field of teaching.”

In view 0of the fact that intellectuzi ability, no mattzr how measured,
contributes only avproximately one-fourth of the variance to any measure of
attainment-~academic, or otherwise, the dufinitive issucs vetating to the
psychological characteristics of teachers would appear to ke thelr person-

ality and motivation.

The Personality of The Teachex

Because the teacher is a central facvor in creating the conditions
conducive to classrocm leavning, the assumpricn {3 mads too readily that

the one single set of characteristics descripiive of the personality of

“4Levine, L.S. Studente entering and completing teacher training A Mcoo-
graph. San Francisco State College, 1960.
Thorndike, R. L. & Hagen, E. Meu teachers and ex-teachere: some atti-
tudes and traits. Teachers College Record, January, 1961, 62: 302-316.
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the good teacher will carrv over teo all teachers ot all levels., The
findings do not support chis contention. Firsco, the nevchological charac~

teristics of wen and woman who eukber and cowmplete teacher training are

quite different. Alsc, there ave diiferences between alementary and
secondary school teactiers and between teachers and administrators with
respect to personality chavactervistics, and there are pevsonality differ-
euces among those who ontev the varicus scinoels that provide teacher
training.

The need to specliy the context in which the teacher ig functioning
is demonstrated in the {findings of a study in which personality datz were
obtained from practicing teachers in the Chicago area, tecacher trainees
at a mid-west state university, a scutiern Negre college, and a private
urban teachers college. The authors of this study put forth three hypo~
theses, all of which were corroborated. Thess hypotheses werve:

1} Trainees who chocse to enter a multi-purpose institurion will demon-
strate personality patterns that are responsive to the preszs of the
institution rather than to the press of the profession. Conversely,
teacher trainees who entar a teachers college will display perscnality
patterns which resemble those of the practicing prefessionals. 2) Teach-
ing experience tends to evase the particular need structures that were

responsive to the press of the training institution and produces a pattern

that corresponds to teaching groups regardless of their scademic background.

This pattern, the authors suggest, is characterized by being highly def-
ferential, placing a premium on order and endurance and of iow heterosexu-

ality (as judged in terms of prevelant interest patterns), and of high

R . S o
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dominance and rthe need to perform. 3) Tor a given school, the more vearly
the teachers approxilmate the typical tescher-persnpality patrern the less
1ikely they are to fecl satisfied, effective, und zonfidenr Io the abilicy
of their administrvative offivials, and Chﬁ-mOte iLikely the admianistration
is to regard them as effective.®

Findings of the study indicated above ave of paviicular interest
because they point out that personality characteristics of individuals who
chicose to enter certein colleges differ, and that the college itself may

have a differential effect on the personality characteristics ¢of the

\

(a1

pecifying psychalogical characteristics o

w

stuedent, Thus, the problem of

P

personality of teachers independent of the context either in which they are
studying or working is somewhat hazardous. Yet, the counter expectation
would sern to follow (also on the basgis of the Guber study) thac time in the
profession itself seems to erase the influences of earlier experience and

the nature of the academic instifution. And to an extent this is true -~-keep-
ing in mind the gualifications previously noted, the teachers who demon-
strate defferential responses to their administrators and to parents are apt
to be judgad favorabl: by them. Eificiency and phycsicai endurance undoubtedly
are required in dealing with lavrge pumbers of students over six or so con-

a

secutive hours of the day and usually with Jitcvle opportunity fZor the usual

aesthestic or physical amenities as Friedermberg has noted.) The finding that

teachers, in general, score low on the measures of hetevosexualicy rust be
very clearly understcod as a comment on teacher interast, rather than on

their actual sexuality. A man who is interested in literature, painting,

GGuba, E. G., et al.Occupational choice and the teaching career. Educa~-
tional Research Bulletin, January, 1959, 38:1-12.

’Friedenberg, 1965.
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neople and music will tend to veceive o low heterosexnal score. These
scores are really matters of interest and taste rachew than of sexuaiity.

Another theme that runs through a number of studies is che tendeacy,
particularly c¢f the msle tcacher, toward an authoritarian and rigld per-
sonality. In the standardization population of the Culifornis Perscnality
loventory, it was found that next to milituary officers, teachers, ag a
group, were the least flexible of all! of the occupations vepresented in
the test standardization population. The study conducted af San Franciscoe
State in tne late 1650's that pertained to inuividuals wie entered che
teachey training program, found thar there was statiscally significant
differences between individuale entering teacher trairning and the normeative
population for the Califormia Personality Inventory. The male teacher
trainees were more aggressive, persuasive, verbally fluent, outgeing.
enthusizstic, spontaneons, competitive, energetic and seif-centered than
the population of 211 college men. Also, they ware more inclined to be
dogmatic, undercontrolled, impulsive, opinlonated, rebellious, undepend-
able, assertive and more concernad with self-gain than the cotual popu-
lation of all college wales. The man eatering teacher training were also
noted as more appreciative, patient, helpful, and gentle than the geueral
population of all colliege men. o

In the same study, the women teacher trainees at point of entry into
their professional teacher prograwms, when compared to ali college women,

ra

were inclined to be more self-confident, self-assured, more verbally fluent,

%ievine, 1960,




cooperative, helpfui and dillicent. gut thev wseve dlss more convea-
tional and less rescurceful: aore reascricted in tho, o yenerval outlook

and range of interest, wad more in need of o supocoision ang direction. i
5 s

i

In this specific study, whon the mel and women enfer.ng

Ceathov

trainipng were complced, TG Den werfe Sceved A omovo mutaive,
aggressive, assertive, and sgocentri. fhan the wowen) also less mature,

responsible, and self-controlied. This cumpecison is of special sig-

nificance., The tendency to fill adminisiracive opening: ia public ]
schocls with men, and thal they are prefrrrod over womer as admini-
strators by other administrators ani by boards of oducaticon dees not
appear to operate in the best inre-est of the schocls or the neads of
the childiren. The inceguity to women of considerabie coimpetence and
talent in this situation is, of courss, digscerimivdtory In practice, and
is 2 subject that goes veyond the scope of ©nhis nresent piaper.
L.

1

Feaching and Motivation

The point has been made earlier that the motives which infiuence

gpecific individuals to seek entry aad to remain in ceacher training and

in the teaching profession vary with the sccizi and eoonowlc conditions

prevelant curing specific periods of time., The study conducted at the

University of Montana durimg the 1904-1965 toemm is considersd represen-
tative of the studies during this perind that utrilize data based upon

“
: . P . - 3 [ iy
student questionnaires and student ioterviews.’ In this study, Lhe 226

university students who had selected teaching as o carcer indicated that

-
JHood, C.E. Why 226 university studants selected teaching &% 3 carecrs
Clearing House , December, 1965, 40: 228-31.
&) a
;
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they believed teachers perrarm o veaounble servics o 8ociery and t!

(PN

teachirg atfords them the oppovtenity Lo oorh wit

-

vadg pennie,  Thix

statement of 1ncevest by teachee trainess in working wich young peonle

holds up through time and nas been repocted 10 verious sruiles oves

1R

the last 30 years. The consistency of this resvonse, »nd the {fact thac

it is part of a4 vole or socilal expoectarion, leods one Lo pination igs
significance siuce in several stucies in which indiviauals hove attris
buted thelr interest in teaching to theiv desire Lo work Wit yiung
children they had relavively minimal exposure to youug children., ilowever,
recuralng to tiie statements made by the Uailversiiy of Moorans situdents
in the 19064~196° period, they also wnoted that the teaching profession
affords a springboard or avenue of eatryv into other {isids. The irmpres-
sion of the present writer is thar in many iustances the decision to enter
teaching is arvivad at by default rather thawn by design. Confronted with

the necaessity of meking & specific cecupational choice, the siudant about

P R O ) - ., s . . . [
cullege wiic 44 {nced with deciding on Nis

O
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-
o]

to einter college or the stude

f omportuniny and by the aumber
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major

of altervnarives that the carcer choice affovds, Thus, fusitess education

v

may ve selected as a mujor by an individual who i3 not totally certain
whether he accually wants a busivess career ov i uneertain as to the
specific aspect of the commercial warld which appeals to nin. The well-
known phanomenon of the voung woman whoe belleves that elementaryv school

i training will help her in raising her own children rapresents the woti -

vation-~-of many women whce make the career decision to enter the profession

11
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cf teaching. Here the major interest may be Lo mavey aed valze o famlly,
and the choice of the professivnal carear is probahly viewed as congruent
with her primary aspivation.
In the Montana study cited avove, thu.prmxpcctivm teachers stated that

one of the disadvantages they perceived in the carveer of teaching was that
he personal freedom of teachers is vestricted in cervtain communlcics.
Further, they stataed that teachers' salaries arc luss than those peid in
many other professions requiving the same amount of treiniug, they
might have to present subject material that they ware ungqualified to teach,

and that the expected work load would be excessive,

The unfavorable views whicn teacher trainees hold coward teaching condi-
tions are not unrealistic as the available litecature indicates. I a
summary of the relevant research on this issue, the following factors were
consistently stated by individuals who had taught for a year and left the
teaching profession: TIncome was inadequate; teaching luads were excessive;
teachers were assigned duties that ranged far beyond the classroom or teach-
ing activities; supervisgory agssistance was inadecuate or wvot available; and
the assigmments given to first-yesr teachers were felt by them te be inappro-

priate.

[ONEY
=N

In addition tc the five explanstiosrs above, the iist of Frequeatly cited
reasons for leaving the teaching vrofession inciuded inadequate preparation,
inadeguate facilities, and a lack of opportunity to develeop new ideas. Some

of the teacher drop-outs complained of routine clerical duties and poor

faculcy relationships as their major reasoms for leaving the field of teaching,1

LUNelson, R.H. and Thompson, M.L. Why teachers quit: Facturs influeacing
teachers to leave their classroom after the first vear. C(Clearing House,April,
1963, 37: %46-7-72,

12




The perceptions of students euteving teasher traiaiay, pacticularly
the disadvantages about which they ara conceorpad awi (he reasons offered
by first-year teachers who drop ouh of vhe coachiag profession, are coa-
greent with the resalts of a soudy reported in 1983 which covered e rime
span of thirty=-thvee vears. UT those Who cesponded, 147% haa left public-
school employment. These teacherz and sdininistracors srvated that thelr
major veasons for leaving werce inadeguare salaries, thar they oxperviencad
a4 lack of satisfactiorn in the teaching pvofession, and that they felt the
respect and status which they doserved withio thelr communitiss was not
fortheoming .}

Again it must¢ be noted that the above characterizatiows of teachers

can only be acceptzd tentacively because of the {inding that in most of

o

the studies there is an almosec couplete overlap of the incellecrual, per-
sonality, and motivational attributes between the toacher grouos and other
Jccupations.

It ie this writer's opinion that curvent veachecr-iraining populations
may have & higher incidence of youthful activists and idea.ists than was
the case even five veaars ago. These impressions have peen reported to the
writer from saveral schocls and could be due to the lavger pumber of youthful
militants in all school! programs than some years ago. Theve is also the
possibility that ilncreased numbers of dedicated youtrh want to contribute
to creating a betrter world aud are deliberately entering teaching in order to

vork within the urban ghetto with the sv~called disadvantaged. Another

A HMyilley, R.L. A behind the scenas iook at some former teachers, School
and community, April, 1963, 49: i5 - 40 -41
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questiun that this write: huas tor been shia to substantiace emnuricalily,

sher focildence of plack studeats in ceache

s whether there (g oy v L

traiving progrars thaor was the case o decade The assumption that

D,
el

this is so defonsedbic on several oouure. Ope we the oot fe af

LCETS

Instituticns--ceacher training and othorwives-co enbise and

compete for Negeoes., Whether che recraitwant offoves will suostantial

increase the numbar of Negroo suudeais sn ceachav-vrataiog hroerams  is

of course, conjectural ai thiz point. Ar San transisce State

cxample, where the nwnner of Iodividuals who arve envolled in veacher

tralulng conscititte aporoximately 4%

tution, the totai Negreo

There 13 no evidence to {ndicate

small percentage of eiiter the §

r‘
o

training as any other major., A yvear ago the University

fornia at Bavkeioy, wich 27,000 encotied siudents, had a

SO

population of lass thaw 1%, Since then, though special eifaris have
made te increase the undsrgraduate aarcilwment, the ultimate outcome

field, 18 ay ver

efforts, as fav as pergons enrering tue teaching
Persuing a4 epecuiative thame,

cvpes of who will

changes mzy bhe occucing in

&o who wili persiast geaching

note, of course,

cf rhe intellectual, perscnality, and nweivaticngl chavacteristies cha
correlated with the varicus measures of teaching eifectiveness., The

culty of identifying s clear-cut critarion of tescher effectivenass is

14
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kmownt, ~g is the fact fthat suweh dilereinvations when wade by adminisbrators,
colleagues, end stodents wi]

teashers foliowa the

which have ucilozze various

rezults obitained by Ryaas. > He generalized that the geod seacher shoos

supericr intellectoal avd 2bove average sdaptation Lo his own

school experience. Accucding vn f2yans, & vood geacrsr 13 velabiveis well
adiusted emovional Ly, demovscrates ravoreble atlicudes foward hee puwils,
aad enjoys convace with them. He iz zenevous in hils apprelsal of the be-
havicr and wotives of otner pevsons, amd 083 a bigher fran avevags cabe of

oA

participavicn {n gocial and comwmndty activities. ‘Ine gzood lteachber Is ant

0 nave a higher order of inrerest in read

o
i

teackars who arve judged less effective, and ne shows civoeng social-sevvice

In one sense, the stutement describing the good fsscher could aqually

well describe the "good person' in a democvatic gsociery. The isave is

whetier the uualivies ghat presently characterize individuals who eutery

N
-

veashs

cnd remain in zeaching, or even those which character.

are netessarily those whicn should be emzloved in the solection of teacners,

e viesed by chese in charge of their rrainding ae aggpropriate Lo the future
teaching sltuavion. Consider £ov exemple, The pveassunvcy towsard school e~
centraliizacion in the wajor urban centers, 10 schools ave deconiraiized,
then the comperenciszs Lovolved o working swch pore clonely with parencs--

¢ .

particularly pavears of children from minority groups-

iy

Lorevive greater

1¢Ryans, D.G. Profiie of the geod teacher. Szhonl and Suciety. Hovembes,
1960, 885:424.
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emphasis. Tt 18 a commonpiace onscrvaiion tnat some dndividusls whe are
ervceilent at wolking with vouns ahildveu ara not pavticuioviy coutortable

in their Intev-pocsonad velaticnsheps glen sdulvs. To tpe extent this 13

30 (Af it is) whar Utyoes of dn-scrvice ang pre-seivice fraising can be

2

brougnt to bear o ¢xtond e rang? oL beacheyr competancies?  Thos probles

represents a compalixng chaiilonye o those concernsd wich teacher trainlag.

4 - . .

The axtent Lo which all cewsbars--thase in subucbla as wooi 45 those in the
inper cluvies-~will nave we bacome more keowledanable aooe more Lnfommed
azout the history and cowtrisution the Nepro American has msde o this

- Y il
ngy ariss Yom neus-

soclety. The basic clements of predijudice,
rosig or from ipnoranas are issuis that whe total socicoy will nol be

able to gveid in Lhe voarz of raciad cvisis akead. Whether the educationsl

enterprisce will be shils te breaking rhe oquation that Jifier-
ence =quais danger, of course, corstitules one of the mulor guestions of

cur time. (i'e answey will depend, in part, on che depres o which the

- 2

teachers of the future wily be able o act appropviavely and be able to raie
difference without tfear.!d
The transition of the teache: s vele from cthat of syimavy informationsl

spurce to rhat of thne counselor, Lo e vert seanss of the ferm, which »ill

accompanry the technelogy and cugriculum modd
require marked changes in the toachar's ablliry to dea. wich studsnte as
1 N

individuals; the special woupatencics reguired of 2duits who contvibace o cha

full development of young pecple wiil bave to be given more attention is pre

oP - A 3 ' ] y . -
A *13Lev1ne, L. S luposed scclal position: Assesment and curyiculum impli-
cations. The Bulletin, NASSE, 196&L, 50: 44-39.
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ately, wo con’t know,

of children or young people; nor |

These presestly concerned wiih toacicer meainnn: whdonsiaciy see the Toid
range 0f the huuwen characiecistles menolaed Jo0e redlacted 1 ths povssns

e Ex g S . -
Lindevotrediy, nust PUGIOs QA pliace

the lcammicy of Lhedr particelar subjec! maitev.
for wrample, wheroesr fie 30blach wmat ey Lhot
rrowrang o8 Do Fooo ovelovant Lo the develoonwni
Cowe mnow whoghey o nor the acquisition of

knowledge, as such, iu any way contributes o the clazsroom dehavior of the
teacher. Yer, we do Knowthat W he rtypicai college orofessar, his 1s the in-
pertant course,  The curricuiom "imperstive” L8 sulorsticasiy evarsd when
noW courses Or programi are preposec to faculiy commiccees.  The dzaeriptions
cf the statue Jue courges presented eloguenily oy their defenders would cause
the students who have taken these sime courses Lo JONGer Wiolh AMERZIEENT how
the uausual merlt of cheese classes had managed vo avads chanm.
w W w i b B Fy X e w kS A

Until adequate longitudinad studies of teasbhers are svailable, the peob-
lem of adequately characueriziug the teactwer, 5is clossrowas, Diz schoul, and
tne community; the Jipdin, sunioly
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