N
DOCUMENT RESUME
ED 053 313 VT 013 559
AUTHOR Hoeltzel, Kenneth E.: ind Others

TITLE

SPONS AGENCY
PUB DATE
NOTE

Papers Presented at the Workshop on the Development
of Guidelines for Planning Career Development
Programs K-12 in Ohio.

Ohio State Dept. of Education, Columbus.

Jun 71

'100p.; Workshop held in Columbus, Ohio (June 3-8,

- EDRS PRICE
DESCRIPTORS

“

IDENTIFIERS

ABSTRACT

197.1)

EDRS Price MF-$0.65 HC-$3.29

*Career Education, *Career Planning, Educational
Programs, Elementary Schools, Guidelines,
*Occupational Guidance, Program Planning, Secondary
Schools, Speeches, *Vocational Education, Workshops
Occupational Exploration, World of Work .

The purpose of this workshop, held June 8, 1971, was

to develop guidelines for planning career -development programs for
Grades X-12. Seven persons. from various universities throughout the
United States presented papers. The presenters, their positions, and
their topics were: (1) Kenneth E. Hoeltzel, Assistant Professor of
Education at State University of New York, "Change and Introduction
of Career Development Innovations in the School," (2) Kenneth B.
Hoyt, Professor of Education at the University of Maryland, "The

' ‘World of Work: A Component in Career Development Programs," (3)
Lorraine S. Hansen of the University of u1nne°ota,'"Ident1fy1ng,
Organlzlng, and U51ng Resources in a’ Career Development Program,". (u)
George E. Leonard, ‘Project Diréctor at Wayne State Un1vers1t¥
“"Career-Guidance. for Inner—C1ty Youth in Action: The Developmental
Career Guidance Project," *(5) Harry N. Drier, Guidance Consultant for
Wisconsin Public Schools, Implementing Career Development Programs in
Senior High Schools,”™ (6) Juliet V. Miller, University ¢f Michigan,
"Career Guidance Methods,*" and (7) Robert L. Darcy, Colorado State
University, "Introduction to the Economics Component." (BH)

Lo




O

ERIC

Aruitoxt provided by Eic:

ED053313

2589

h

yIo

W

U.S. DEPARTMENT DF HEALTH,
EDUCATIDN & WELFARE
OFFICE OF EDUCATION
THIS DOCUMENT HAS BEEN REPRO-
DUCED EXACTLY AS RECEIVED FROM
THE PERSON OR ORGANIZATION ORIG-
“ INATING IT. POINTS OF "/IEW OR OPIN-
IONS STATED DO NOY NECESSARILY
REPRESENT OFFICIAL OFFICE OF EDU-
CATION POSITION QR POLICY.

’

?éﬁers Presented at the Workshop
on the Development of Guidelines
for Planning Career Development

’

\ . Sponsored by
. ﬂ‘ .
"Ohio State Department of Education
- Columbus, Ohio

\

Held at

Imperial House-North
Columbus, Ohio

June 3-8, 1971

Pro’grams‘ K—12 ’ in""Oh;i;‘O—"““""‘":“"*"""“""* :




Chan\c?e and Introduction of Career
Developnent Innovations in the School

Kenneth E. Hoeltzel
Assistant Professor of Iducation
State University of New York at Plattsburgh

Paper presented at the Workshop on the
Developtent of Guidelines for Planning
 Career Desvelopment Programs K-12
o : Imperial House Morth - Colambus, Ohio .. ’
- " June 8, 1971




!
i

£
Q

“long been known as an élement of our culture unlikely to suddenly and

Introduction and Background

Times afe—a—changin'. Technology ls'changing the world. Transportation,
“conmunication, automation, even methods of war all have undergone drastic
change in the pas{:- fe\;a decades. Althox.lg'h the akitomobile, the telephone, the
conpucer, the séacecraft and television all underwent extensive periods of
uncertainty, they neveft:h_eless contr.ibuted' to exi:eneive world changes and
the manher_ in vhich people behave and live. 'Rate of‘ ehange is also spcedmg
up. lWhile it toolk 30 years for the development of photography, it took ohly

five years for the development of ‘the transistor.

Two areas which have had the reputation for resisting change are education

and religion. Blanke (1) has said that "the educational estzblishment has

dramatically shift its direction“. Several writers have blamed the bureaucratic
structure for the status quo*situation in educatlon since it is very dlfflcult
to instigate change from the lower end of the hierarchy. If the top is not’
innovative, the institution tends to stablize.‘ Often, in a.system such as

this, if a teacher does get excited. enough to stir up some acflon regarding

a major change in policy, he is replaced Sane thls "subver51on" threaLens the
securlty,of the authorlty figure. The reason for dlsmlssal, Fhen, 1s usually

given to the public as "he could not fit into this school's vhilosophy, "

(whatever that might be).

In order for tllose on the lower levels of the, educational.hiefrarchy i.e. (teaelle'rs)
Cto b2 innovative, they need to be 'free to express and try out new‘techiiiques and
methods. In some schools, basic policy hinders this. While the administrator

can "drop in" on the teacher at any time to observe a class, the administrator's

door is jealously quarded by a secretary. In such an atmosphere, the teacher

s ! _1-
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soon sees where he 'stands_ and iike sheep, ‘loes not venture outside the ex-

pectad circle of his responsibility even though there dre no visible "ropcs"
to limit him. In the teachers’ room, he grumbles and says !'someone should do
something about it" but someone is not defir}ed and no one does anythjj-mq ahout

) /
it.

Toacher.: can aloo retain the status quo and resist change. When an innovative

adnunlsu'ator detemmines new pollcy, teachers are quick to remind each other -
"this is not the way we have done it in the past." Whenever a student teacher
practices in the school, the older: faculty are quick to point cut that the
creative learning experience that the student teacher is attawpting is not
really new. In fact, it has been t.rled several tJmcs and it failed so it

would probably be better if they would stick to the standard lesson plans.

Even the public resists cﬁangé. When the Columbus City School Report was
being drawn up several years ago, I attended several of the public school!
meetings.. | Parents were. verbally resisting all softs of chande in the city
schools. Bussing, modern math, modern science—,' moving a kindergarten room

and the grouping of two special education classes were some of the topics of

controversy. Finally, when a mother stocd up and said, "Let's go back to

~ the McGuffey Reader," the audience applauded. It seems-as though the in-

secure feeling created by c}‘@nging the present causes a regression to the

- past.

With some of these problems at the local levels, it is no wonder that change

is 1«.51.=ted generally in educatlon. In the 1940—1950 period, Paul MoxL(9)

. perfomad over 100 studies emphasizing the relative slowness of educational

change. e found that the average school took 50 years to move an innovation
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[ram the discovery phase to final adoption. In 1964 Cérison(fl),fomud that it
Look oildy [ive years to have modern math 80% adopted hy 43 schools in Allcghany

County, Peansylvania so it appears that educational change is speeding up.

JIwvaretl Nogaers (13) cstablished a continum basad upon the time necessary for :

4
an innovation to move from the conceptual state to the implementation stage.

Inovators .2.5% Those individuals identified as bheing venturescme and

willing to take a risk.

Barly adopters 13.5% Those people characterized as respected individuals with -

high social status and influence among their peers.

Early majority 34% Those people characterized ‘as deliberate individuals
: who are willing to consider an innovation only after
others have adopted it.

Later majority 34% Those individuals characterized as being skeptiéal and
' who need overwhelming pressure from peers before adoption
- occurs.
Laggards - 16% Those individuals characterized as traditionalists who

are in the lowest social status of influence.

| Fortunately, things are not all this gloocmy in education today. ‘Head Start,

VISTA, team teaching, modular scheduling, open classrooms, open curricula, and

~ non-graded classroons are recent educational examples to meet the pressing needs

of society.

The Federal Goverrment ’and Federal programs are influencing the change process
by 13ro<‘lx1cin§ new agencies for change (e.g., nine neiv‘ Reseafch and Development
Centers) and by injecting new stfategies and sfyles for change into the ed-
ucational cgmmmity (Dershimer, (5; 1966). State departnents of education are
influencing change’by the ways in which they reimburse schools for program
develomment such as the new metlbd of distributing Title III funds to school

guidance programs which are felt to contain innovative practices.

-3=
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Approinches to change

Shortrzer and Stone (4)mention eight steps to secure change:
L. Istablish a camuitwent to change.
2. Determine the most pressing needs.

3. Study the situation to detamine the constellation of forces that
desire to maintain present practices (seck information on the resistors)

4. Ciarify the preésént status ‘and present the ideal.

5 ‘ Gainlad.ministrative support.

6. - Ihvolve ‘}the staff in change.

7. Pcquaint I'Lhe community with the reasons and necessities for change.

]

8. Plan for future evaluation.

As these approaches evolve, there seem to be five staggs that ,appear:. The
first one is the "no one in his right mind would do that" stasve. This is the
~almost: total .re.sistance that appears when the innovators begin work. The o i | 1
second stage is the "identification" stage where pros and cons begin to take
sides. The early adopters now have joined £he innovators. The third stage
is the “"conflict and showdown" s'taé;_e. The early majdrity and some of the
later hxajority are battljng it out with the sides pretty even. The "after
the battle" stage shows the suprorters of chancje in rower and everyone is on
board except the ‘laggatrds. When the laggards finally swing over, the fifth
stage appears, the "anyone in his rigl.lt mind wouldn't do that" stage. '.I‘hig

is the reversal of stage one and we now have the change itself becoming the

resistor.

I a figl}ter vein, you might think through these stages regarding the mini-
skirt. From early conception, the battle was on with a lot of resistance. Of

- course, this fad never reached stage five since there are still laggards. With

=
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reforonca to this, suddenness of change often determines which side wins. The ‘

mind. was prretty gradual and the hemline inched its way up over a pariod of

yOars. \"J‘m‘-ﬁn the new cl‘lange‘ agent, the midi, appeared, the sudden drop was

too drastic ond the midi failed. This change never got past the "identification" : : N

stage.  1The most recent skirt length seems to be a kneecap length but the

nini is still going to offer resistance.

Gulx and Stufflebeam(6)have pointed out that the épproach differs according
to how large the change is and how high the level of undérstanding.
They define four change types:
1. Metamworphic change--large changes; high level of understanding.
This type of change is very hard to implement é:‘nce it must almost
overthrow the system. It may be ideal but will meet with nuch
resistance.
2. Homeostatic change-~high level of understanding; small changes. : -
This is the most prevelant in education and it helps keep the balance..
It would be the type of gradual changé based on priorities afteaf an
evaluation. : .
3. Incrgmental change—--low muderstandiﬁg; small changes.
Incremental change is the trial and ervor method of:changing. There
are no long-range goals oir objectivns in mnd A very popular ed-
“wcational manauver is instituting change for the sake of changing.
The old is bad so replace it with so’}nethj_ng else (without examining
" alternatives). ' ' \
4., Nconobhilistic change--low understanding; large‘ changes.
Necowobilistic change is created by sanething of a crisis nature. It
is wvhat is being dexqénded by th.e rioters in our cities and the pro-

testors on our campuses. Technological breakthroughs also bring

about change of this type. 7
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(\ wltacles to change
Soveral. ostacles or harriers to oducational change have been delineated.
Carlson(3) lists’ throo primary barriers to change:

1. he absr-.mce of a change agent

. . ‘ 2. A weak knowledge base
‘ 3. "Dresktication" of the public schools
- Rogers (13)mentions nunerous factors which influence the rate of adoptlon of
‘a \chan’ge. 'I:‘}'les'?e included:
1. Whether a crisis exists

2. The compatibility of the innovation with existing policy

4

3. 1he complexity of the innovation

4. 1The divisibil_itx of the innovation

K 5. 7he communicability of the innovation o
4
" hebor, Walz and Smith (12) list some change problems assoicated with program
developnant: '
’ _ 1. 2dninistrative resistance to plans

, L2, Changing a program by attempting to jmita{;e another program

3. Program strength dependent only upon the s’c.rengU1 of the 1n'=.L1qator

X (Mat if he leaves?)

4. Lack of coordluatlon of staff

5. ¥Fvaluation problems (often the avallablllty evaluative instruments

5 determine what will be evaluated) -

Frickell ( 2. ) has drawn up a. list of obstacles which are most comprehensive.

{\;_Iélﬂmlﬁg_. I-lva much of the total school program will he affected by the innov;'ation?

: Conmmleteness., Is the inmovation as it presently stands co'nplete or will it
E nccessitate later refinament?

Complexity. Will the innovation require additional changes in other arcas?

Conveniconca. Is the innovation simplistic as well as convenient?

. -G
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ﬂnrn ng A summer V()Cdtlonal guldancc wox]\shop (Hocltzel 7 ,8).

Mexibility. -Twust one explicitly follow the innovation procedures to guarantee
success or can there he flmmlu]]ty"’ -

\ P

-

Dictinctivenoan. Will the innovation cause any differcnces from what oxisted hefore?

Replicability. Is the innovation of such a nature that it cannot be duplicated?

JannmUcn witih Othor Programs.  Can the innovation stand.alone, or doazs it
roaire other mgtltutlonal support? Are other departments or
groups periorming compatible functlons”

}_’\‘(;“reﬂ_..ﬂ_:iﬂ.phcggi lan the innovation be vae\llately appllod or arc furthexr devclonmento
nccawanﬂ o n .
Cost. Ave the-costs of instituting the innovation of such a nature that prohibit
its usw? o - - .
Content. Ts the innovation similar to what existed, or is it totally different?
et ] ¢

"(mnn"‘ni' :mrl _‘ aterials. Are the m,aferlalb to be use:’l in, the .innovation
asily a\mJ la.ble" ' o , . . o

Tnn How muc. r«tune does the 1nnovatlon requue”

opace.  What smace requirements are needed” N -

Pmmﬂ Tole. Does the erovation require changes in school rules?

Training. Does the ernvatlon require special training. Does training limit
the numl,\,r of individuals who can use Lhe mnovatloq

-

Staff. Does the faculty and staff favor the innovation?

Students. Db the studerits view the need for change, and if so, do they see _—
the innovation se] ected as desirable x_atho.r than"a waste oi' time?

Social setting. Does the soéial setting pexmlt the ll'anVatlon to be fully

enployed?=
Commnity. DO2s the innovation v1olate wrlttcn or unwritten rules of the
conmunity? .
' o ' ‘ . . 3 p H :
Mministration. Does the rrincipal's attitude encourage innovativeness? >

Superintendent's? Central Office's?

A study on the -implementation-of change

4

In 1969~1970, this wrn'.'ter per,fomed a study to ascertain to what extent

guidance counsclors were ab]e to 1mplcment innovative -1deaq that they learncd "’ =

..7... '. o '-.
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Lhwcing the Lirat moening of cach of bvo sominars, a Weational Guidance Program
Vatirkg Form was administered to a total of twenty-~eight practicing counselors.

Uhils vating form was based upon the Quidelines for the Tmplomentation of the

nnericon Sohonl Counselor Assomiation Standards. The purpose of this instrument

was Lo doelorndne how counselors parceivad thelr present vocational guidance

program.  hrough the use of a five-point Likert-type rating scale, fifty

professional responsibility statements in ten guidance areas were rated on how

they optimaily should be implemented and on how they were being carried out ‘
\ in the participants' schools.

\ g

Using these differences between their ideal ratings and their real ratings

as guidclines, counselors were asked to list under any and as many of the
fifty responsibility staténer;ts as they wished, tasks which theyl felt they
b could implamnent dm;ing the 1969-1970 school yea;r as a result of what they
i learned at the saninar. On the final day of the saminar, counselors turned in

. their lists of planned tasks to me. The twenty-eight counselors chose 266

"\l tasks which they planned to implement.

.fJ{i,Jne months later, I visit/ed each of the twenty-seven Ohio schools in which
the parti cipanté counseledef' At the interview which ensued, counselors were
asl-:c%} to vihat eﬁ:tent they had been able to carry ouf tﬁeir plannad c'hanqes.
If they declared that they carried them out to a "grea{:" or "some" extent,

‘ - couns_.;élcjrs werc asked to show evidence of such implementation. . If changes

veare said to L carried out to "little" or "nmo" extent, counsclors were asked

to give the primary reason why they did not carry out the task.

OF tho 266 tasks which they had planned to implament, the counselors carried
out 1416 to "somz" or "a great" extent (55%). PRrickell's list of obstacles

vihiich was mentioned earlier was used to categorize the tasks that counselors

i failad to implament. “he most often mantioned of the 120 tasks’ that failed
"ERIC 8-
8
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o o enrviaod oul, tine fnc'tor (41) , space probloms (10) , administration

problons (9) and a new ca chory "the task now has lower priority" (8).

o mahe this study even nore applicable to this presont workshop, let us
exemine Lhe results under the area of occupational planning and career
developnent since many of my responsibility statements overlap your objectives.
FMive responsibility statements were taken from the ASCA standards in this
arca:

1. 7o school counsoelor assists the pupils and their parents in relating the
pupil's interests, aptitudes and abilities to current and fut.ure occupational

g0 Lul ities and requirements.

2. 4N co m%clor collects information concerning careers, oppm tunities for
farthsr training and school curricular offerings.

3. Disscnination should be provided through a carefully plamned sequence and
include group ond individual sessions with pupils and parents, special
protrams, - provisions of up-~to-date occupational files available to students,
hulloetin })oarcu, ‘guidance newsletters and VlSl‘La by pupils to business and

industry.

4, The counselor assists pupils and parcnts in undarstandmg proccdure: for
making jO.J applications.

5. Tt is the duty of the counselor to assist in the vocational plamning of "™

pupils who have withdrawn or have been graduated fram the school.

“The counselors rated these statements very ideal. The combined results were:
ol r

89 ratings of highly satisfactory .
59 satisfactory

9 partially satisfactory

2 wnsatisfactory : b

The counselors did not feel that they had Jreen carrying out these standards
according to their ideals, however. The statements were rated as their programs
were presently carrying them out és follows ' |
22 to a great. axtent
72 to som2 extont

A9 o little cxtent
15 to no' extent

e
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This Anffcrence was significant at the .05 level.

e counselors close 61 tasks to umprove their occupational planning area.
Thiviy-three vore coriol out to at least some extent (54%) . Of the 28
obsiacles, thoso st often mentioned were space (5) and time (5).

s :
Soms of the tashs attemptal were:

Statemant 1
Taat stadents this year with an aptitude test

Have group mecltings with parents and students to talk over vocational plans

Make a definite offort to acquaint the parents and students with students'
aptitudes and abilities for making occupational choices

Statanant. 2 _ ' \

Ordey: the Occupational Outlook Handbook i

Purchase the llictionary of Occupational Titles

Write to Wational and State Governments for free materials -

Imsrove method of collecting and organizing occupationai information

Tear down a partition in counselor waiting room and remodel it so that occupe-ltional
information can bhe more adequately stored and d:‘(.splayeq

Statement 3

Formalate a Career Day

Plan and 'carry out a "Trades and Technical School" evening program

Talke sevoral ficld trips to small husiness and industry

Provida greater accaess to the occupational inf(_)_mation which has been accunulated

HNave a noon showing of vocational filrﬁs

Davelop guidance lulletin boards with vocational themes

~10-
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aeatuonent 4

Gob a supply of "llow to dpply for a Job" for seniors and dJopouLs

Seb up a definite poriod of time to spend with the non-college houdd on job
applications _

Statoaent

Male CGFD Favivalency Diploma Information available to students who are dropping out
Coma of tha obstacles ware stated as follows:

The avea auployment bareau stated that my school vas outside their area and
did rot sond materials requested.

The £ield ips T had hoped to take involved more travel than I expacted. I
could not g2t enough drivers.

1he di. f*nlayc of information that I planned to put up were not done hecause
my office was woved to a room behind the principal's office. Students
do not come in-at all now since it appears they are being called to
the principal's office.

So much new has happaned this year that I now have more important things to do..
Our bond issue failed--we have had to.cut back everythjng.

I had plaaned to have a vocational newsletter but each teacher this year was
rationed five reams of paper. I could not use my paper for this.

.The noon vocational film showing hombed. I guess they were not well planned.
‘he students did not attend. ’

Career night would have taken a lot of afternoon and evening planning sessions..
This year all extra-reimbursement was taken away so teachers refused to
help on exira projects such as this.

I hal wwnted to go to the junior high each day and work on occupational planning.
Sinco a teacher guit and there was no one hired to take his place, I was
assigmed a study hall,

‘The now principal has asked that all of my occupational information b2 placed in
the librarvy «o that all students can get to it. 7hat took care of my plans
for disscuination. ¥ I need to run to the library every two minutes now.

So many collego-bound students asked for transcripts and rocommendations this
yoar, I did not have time for those not going to collcge

I decidad to take courses at a local college in the avenings. I have not done
mich olse this year :

e Inglish toachor omit qo I have b(:(m assigned five periods of ‘English each day
instead of counseling .

Q
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Ay intereating dovelopeent was that the reasons given by counselors wvere the
roasons they sald and may nol have especially indicated the real reasons. In
Following up gone of the cowents of seminar participants, I found that many
comeators sovonyly identified with sone ol the obstacles. Thet is, tﬁey

tace oing assignaed oxtra duties which keplt thaa fron developing their programs
bhut w!u;.‘n ashhod if they were trying to change these extra-duties, they stated
that. thay did nott vent to give thesn u_;_:». cven if it .meont a bettcor program.

Fay of these activities were for extra pay (s driving, coaching, athletic
dii..‘:T@(J'iZC)]_') 50 in essance they were "moonlighting" within the school day.

.Ot‘rm::: felt secure in their teaching émd study hall roles and stated that

they could "counzel" and teach at the same time.
Y .
[

Peters (10,11) too, has mentionad that the reasons for not carrying out an
immovation often are desper than those reasons given hy counselors:.

Lack of staff, facilities, materials and money are symotons &
rother then causes. Too often there is a quick retreat to a

listing these factors as the bagsic deterrents. These merely

reflect much deeper roadblocks to effective guidance programuing.

Soma of the true causes mentioned by Peters included :

1. Theory aversion——giving little Uought to the theoretical background
Meglect of difforential premises—-—unrelatedness between purpose and technique
Iack of commwication with the various publics

Value differences between staff members

A\

The . threat of program change

The threat to personal security

Riécamndations to inmlomenters of this project
As you attevpt to implavent the mecerials gained from this workshop, you should
romembar those obstacles (real and statod) that have lxcen givea for past failures. -

Tt would seem to me that these might be the things you would want to keep in mind:

-1




T oy vl veed to be fouad Lo dwplowment these progprame In a
pesilive wanner so that there is a minimum of threat on the
school stail, ,

2, Puriadic rednforcomnnt o111 be neaded throughout the program--

eapeainlly during the coarlier stopes.
3 Lonstane cowsunication will be needed from decigion-makevs to
heplonentera to participosnts so that everyone kuows the purposes

sad bonefits of what L# being attempted,

4. These praple who plan to implement the chiauges will need to

bl . I} s
tnow what iz involved in the change process and to expect some
resisktance, .

5, 15 the staff has the goals and purposes in wind and are glven
some knowledee and training in dealing with change, the outcomes
should be more positive.

6. Niforts to cstablish pride in a ivew experience are usually
rewarded,

7. Determine what kind of change is needed and then plan accordingly:
Metomoxrphiec change means selling and publicizing the program to
ataif, students and comuwuuity.

Homrostatic change means constaut evaluation with priorities
baing ertablished, Constant revision of mecthods, techniques,
. geals ond even basic philosophy may be needed, ’
. cv 7 8, Lvalustien is needed at all levels., Questions need to be asked,
; including not only "how is it working?' but also "how do you feel
. about 1tg" : , .
¢
;
i ‘
:
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S
Thove are some general chianpges that I sce from a project such as this:

Lo Changes will be needad in teacher education,  Dew courses, e
SUiltudes oong onew Ssicl Uy wil) be needed at all educational jevels,
ot only will teachers aned to become more copnizant of wvork,
tneories of worh ond occupiitional trends but also movre knowlcodpeabla
shauve difocrent methods of learning (e.g. role playing, modeling,
situatiounal goames.) ' :

h&

. Yeriodical in-service training will have to be provided., Hot only
w1l older ceachers need new skills but all staff members will have
“to keep up-to-date with the changing job market,

3, Changes in assesswment wlll need to be exploved., The carcev develop-

ment progyrim cmphasives a lot of sclf-discovery and self-acsessument,

Thae letter grade system which emphasizes mostly Fehievewent may be

ohsolete, ' :

4, Curricdulum as we know it in our traditional schools will need to
vuderpo drasitic change,

5. Wavs to iuvelve the public will have to be exemined. Parents and

othier cowmunity members will be uneeded to help. Busincssmen, o

industrial workers and agency pexscennel will necd to become
involved,

Furthemaore, in looking over some of the proposad objectives snd desired

oufcomcs, I see some specific concerns:

1. What changes in apprgach ave necded with parcunts go that:
2,  they help the student develop his self-concept
b, they provide decision making situations iu the home
c. they actively participate in the child's developuent

2. What change in teacher attitude will be needed co that:
A, they resist falling bach on what hag been safe awd socure in the
past
L., they feel confident and proud in their new roles and ncw tasks
c. they occassionly risk failure in oxder to try somcthing new

16
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3.0 Vhab chonges in adminictrator attitude will e needed so that:

(hry can ctand non~struacture, confusion, noise, mess and

oncissional andbioi by

e Lhey fecl aafe in presonting their boards of elucation with
erpenditures that ave "diffevent”

P

4. Vo Ao szheol porsonnel kecp up-to-date with changes in busincss, lalor
foree, tosla, Lnventories ad markelt trends?

R e . B L e R S i R TS SN BN B

5.0 What changes are needed in the hiving and retenticn practices in
Tvdanty? )

G. sy can w2 holy change the approach of some of our falrly decont
trovde and husincss schools o that they no longer use "hard-sell”
Locimlguss on our yowy people?

7. tow do we change students® or possibly ewploycrs' atlitudes as to how
such-thivys as how. "good personal appearance" influence job interviews?

8. .Jow can we get students 1o look into the future? How does one go about

tolking about -jobs of the future when many of them do not yet exist?

Conc:lusion

T have attenptod Lo point out this morning some of the general considerations
regarding change ard to the implementation of. inmnovations. Before one can
carclfully assess on individual objective and outcome, he rmist examine

alteinative methods and technicues for attaining that outcome. This is where

: Cthe program implacenters -will have to most carefully examine obstacles to
i change.
{
i .
Finally, with regad to the area of career developneut, what behavioral
{
P chanaess will you make as a result of this workshop? What plans do you
t ‘
have for changes in your approach to career developient in the next year?
{ If scmeone were tO assess your progress a year from now, what excuses
1 would you give for not carrying out your planned change in this area? “
j LT : A
g
|
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THE WORLD OF WORK: A COMPONENT IN CAREER DEVELOPMENT PROGRAMS
Kenneth B, Hoyt

Professor of Education
University of Maryland

Introduction

The world of work component in.career development.pfograms properly inclgdes
content related to the nature of work, the écope and nature of occupations, and per-
ceptions related to work values. Each of these gepresents a distinctly separate
facet of this component of career development. In turn, eéch of these facets can be
thought of in terms of a variety of sub-facéts. The purpose of this paper is to
break the topic into very small sub-topics. The goal of the paper is to provide a
basis for considering the world of work compoﬁént as an integral part of cowprehen-
sive career development programs, . The operational assumption inherent in this ap-
proach is that, in order to 'put it all together,”.one must first 'take It all apart,"

Thg topic will be approached in two major segments, First, thg various parts of
the world of work component will be discussed in terms of their nature and complex-
ity. Following this, specific suggestions will be made for incorporating this com-

ponent of career development programs at the elementary, the jurior high, and the

senior high school levels.

Sub-Aspects of the World of Work

The Nature of Work‘

Concepts regarding the ﬁature of work must. be made clear to yoﬁth from an eco-~
nom;c; sociological, and psychological viéwpoint. These perceptions of work as a
generic concept can and should be considered independent of perceptions of occupa-
tibns and/or . jobs which, inlgeality, represent vehicles for the.accomplishment of
work. |

From an economic standpoint, it would seem that work must be pictured as an

essential ingredient in any self-sufficient society. That is, the necessity of work

B ; for societal survival can be pictured quite independent of the desirability of work
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for individuals in that society., The way in which the economic rewafds, benefits,
and handicaps assoclated with spegific occupations can and should be pictured in
relation to the way in which work operates as an influgnce on and as an Iinfluence of
the economy. Since a separate portion of this conference 1s devoted to the topic of
economics, no more will be said about this sub;aépect;here.

Work, as a generic concept, must also be understood from a soclological point of
view in a total program of.career development. The social status afforded specific
occupations must be seen in the context of the dynamics underlying the means by which
differing degrees of social status accrye to differing kinds of work. It is both
unféir and unreallstic to emphasize the socletal worth and dignity of all honest work
uniess simultaneous attention is given to the vafying degrees of worth our society
‘has afforded various occupations and the dynamics by which such differential worth is
assigned. This, Qf course, is not to say'that.bdth concepts need to be taught at the
same time nor Qith the same degree of emphasis. All I am saying 1s that to faill to
include both would be incomplete and dishonmest.

The inter-dependence of various forms of work in terms of the total societal
good 1s a second important soclological concept to Be included in a generic view of
work., Work as a service to society is an essential part of this concept &nd one
which can assume operational meaning fqg‘any recognized occupation. An equally im-
portant part of this concept is the no;ién that work begéts work; 1.e., work on the
part of one individual helps make work possible for o;her individuals. ‘Z ﬁhird_inr
portant part of this concept is the considerable degree to which, in érder to pfoduce
work useful for others, the individual,wprkgrlmust depend on others to produce work
useful to him; This aspect can be thought of.in terms of the total soclety, iﬁ ;erms
of the micro-society represented by the community in‘which the.persog resides, and in
termg of ;h?;still smaller por;%on of socilety represented by the work setting in
which thé individual 1is employed. ‘While the p;inciple 1s the same, it takes on quite

different meanings when thought of from these three perspectives,
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From a psychological point of view, work must be seen in terms of interests,
aptitudes, skills, gnd values that are held and/or are po;sible of development for
the individgal. That is, the true ﬁéaning that any occupation or job holds for a
given individual musgt havé a.highly personalized bagse if it is to have any oﬁe:ation—
al significance in terms of his actions. In terms‘of'occupational or job ;hoice,
that meaning is generally reflected in the question, '"What is likely to happen to‘gg
1f I choose to enter that occupation?' In terms of generic concepts of work, the
meaning is generally reflected in ﬁhe question, "How can I Qork in such a way as to
make maximum'contributions to and receive maximum benefits from the total society?"

The importance of this quéstion, and the emphasis given one part of it as opposed to'

another, is a psychological matter that ¢an be expected to vary greatly from indlvid- K

ual to individual and within any given individual as he moves toward vocational matur-

ity. Again, since the topic has been singled out for discussion in another pért of

this conference, fo more will be:- said about it here,
: : : ¢
) 5
The Scope and Nature of the World of Occupations

Generic coﬁceptg of the nature of work musé,.if they are to bé’implemenked in
planned yocaéional decislon-making activities, be triggered into action based,  in
part, on how tﬁe student“percéivés the ébéupational structure, Because,thefe is no
uniform ;gfeemeht regardiné héw fhe occupational structure of this couﬁtry should be
perceived, those responsible for designing careef development programs must face this
problem and arrive at some décis%on regarding which of the sevefgl available schemes:

they wish to incorporate ;t which point in their program,

The common.goal, ;f course, is.to allow the student. to learﬁ-a way of studying
occ0Pations.that willuﬁoéh'qllbw'him to see.occupationb:related to each other and, at
the same time, éfford hiﬁ a basis for.deciding whether or not he wants to éonsidef one
or morevspecific occupations for himself. It ig on. both éf-thesé dimensions: (a) Re-
latedness of jobs; and (b) Basis for personai decision-making that the various schemes
forlclassifying mugt be viewed,
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For example, the Dictionary of Occupational Titles ciassification scheme places
occupations together basically in terms of similarity of job skills and job duties,
To this, in the last three digits, is added information relative to the extent to
which the occupation is related to peopie, data, and things. On the other hand, Hol-
land's occupational classification scheme is a psychological one based on a th;ory of
personality types ¢* individuals and an assumption that individuals will Fend to
choose occupations consonant with ‘their personality types. It is obvious ghat con-~
siderablé differences exist between thé way occupations are grouped in the DOT and
the way they are grouped in Holland's six category system, If one.studies the Occu-

pations Finder published for use with Holland's new instrument, The Self Directed

Search, it can be séen that,‘for any qu of Holland's six categories, there exists
considerable variation in the first digit of the DOT code for occupations included in
that category, There also seem to be considerable differences'in the last three DOT
digits corresponding to peopie,_data,'ahd things although it is interesting to ob-
serve the high degree of similarify aPpearing in one of tihe three. For example, in
Holland's CXPOIOEY of Social Occupations, the DOT code h;;-gal”S" for its last digit
in all but threé of the occupations included indicating them to be similar in posses-
sing no significant relationship to '"things.'" 1In others, it is the fourth DOT dig;t
that appears to show the similarity thle, in.still‘others,_it is the fifth,.

The problem is greatly compounded, of course, when one considers other occupa-
tional classification schemes now in fairly common uge; For example, the Census sys-
ﬁem is essentially one having a sociological #a;is with further classification based
on type of industry or employment setting., Roe'g clgssification scheme, on the other
hand, is, with Super's additfons, now seen aa“a th;gg éimensional one invol?ing eight
fields, six levels, and nine types of enterprise., Here again, we see two quite dif-
ferent ways of classifying occupations wi;h great va;iationsvin-%mplications for
perceptions qf similarity held by youth dependi;g oﬁ whiéh‘system}is in use.

It is interesting to see how, as each of these classification schemes has devel-
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oped, each appears to have added new dimensions in its total scheme for classifying
specific occupations. Yet, each remains bedAed in a basic logic underlying the scheme
itself, The DOT still depends on similarity in job skills and duties, Roe depends on
occupational interest, Holland depends on similarity in personality types, and the

U. S. Census system depends on an economic base in its basic structure.

Each of the common systems for classifying occupations seems particularly valu-
able from at_least one standpoint and relatively lacking in value from other stand-
points, It would seem that the question of which has the most worth must, in opera-
tion, depend largely on the individual whose career development is urder cons%defation
and the particulaf stage of car eer devglopment he is in, This means, of course, that
the counselor, at this stage of things) shoﬁidlreally be familiar with and able to use
all of the common occupational classification schemes. It would seem unwise to build
an entire career development program for a single school or school system based exclu-
sively on only one of these systems, True, one mﬁst be chosen, opefationally, for
purposes of storing and classifying occupational information, but this should not deter
the consideration and use of others when dealing wiﬁh éarficular stuaénts.

This, of course, raiseé an éntirely different set of questions regarding the
nature of occ;pations; namely, what should we tell yogth about occupations? Each of
the various systems now in use for classifying occupations seems to have arrived at a
somewhat different answer to this obviously important question. In the first rough
draft of guidelines for this conference, five kinds of information were liéted to
familiarize students with various features of work: (a) composition of the work force
as a Qhole; (b) work conditions; (c) work berformedf‘(d> behéfits and.rest:ictions of
employment; and (e) change and its effects, If we were to examine the recompended
NVGA outline for a good occupational monograph, Qe would find still another system;

The typical topical outline most persons in the field seem to accept would, in
addition to the name and classification identification of the occupation, include some

information regarding: (a) nature of the work performed; (b) job skills required for
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performance; (c) entry requirements and methods for entry; (d) training and/or edu-

.cational requirements; (e) working conditions; (f) work benefits (including pay); (g)
opportunities for employment (and whether tﬁey are rising or declining); and (h) op-
portunitieq for advancement, On the surface, such topics certainly seem appropriate.
That is, they seem to us to represent a sensible and logical basis for vocational
decision-making, I am not c¢riticizing them nor suggesting such topical content be
eliminated, Those engaged in any substantive field determine the basic content of
the field through their activities.

The question to be raised is, are these really the bases on which stﬁdents are
today making occupational decisions? Do these represent the.queétions%students
themselves most want answered? On several occasions in the last few years, I have
observed situations in various parts of the country where students were encouraged
‘to visit work settings and ask workers any questions they wished. Typical reports
lwould indicate that students do not cover the same areas with the same relative em-
phasis as is found in our typiéal occgpational literature. It would seem that, to
say the least, this iz an area’'in which a great deal of additional research is need-
ed, No one would pretend that students know all the questions they should ask. We
can hope that neither will anyone pretend that the real questions real students of
differing ages from differing sub-cultures ask about occupations should be ignored.
The point is, in considering a comprehensive'program of career development, clear
provision should be made for discovering questions students have and for implementing

means of helping students secure answers to such questions.

Work Values and Work Motivation
Why do people work? Why do some people work in "X'" occupation and others in
"Y" occupation? Questions such as these form a third sub-aspect of the world of work

component in comprehensive career development progrems. Because a separate portiecn

of this conference is devotéd to "Self and Environment," this topic will be touched
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on only very briefly here, In spite of its obvious appfopriateness for other major
parts of this conference, it cannot beltotally ignored even here,

There seems to be general agreement that the values of a work-oriented soclety
should be systematically imparted to youth as part of career development programs.
Such values include:

(a) All honest work has innate dignity

(b) All work has valuable positive contributions to make to soclety

(¢) Excellence can be attained and should be rewarded in any occhpation

(d) Work holds potential for personal as well as for financial rewards

(e) Hard work is the safest and surest route to success

(f) It is preferable to work for societal benefits rather than just claim them

(g) Work is at least as much a way of making societal contributions as it is of

gaining societal rewards

(h) Work is more correctly viewed as a personal benefit than as a necessary

‘burden; and

(1) A task well done is its own reward
Such a list could, of course, be greatly expanded with l1ittle difficulty. The point
is, such values, like any other set of values, simply represent beliefs. While some
would'c0ntend that, as values, they represent'higher truths than truth itself, surely
most would agree that, as values, such statements have a different base of origin
than that truth derived from empiriéal”research'and”expérimentation.

Recognizing this, we are faced with three basic questions that must be answered
in defining ‘the world of work component in career devélopment programs: (a) To what
extent should our goal be one of instilling such values in all youth; (b) What.do we
do with youth whose work values are different from the examples given above; and (c)
Are there not some negative views of work thdt’youth should also learn in the pfocess
of their caréer'development?

In approaching answers to such questions, it may be helpful to recognize that
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"work'' is a foﬁr letter word -- and may, to some people, hold all of the negative
connotations some persons in our society seem to assign to words having four letters.
Are people”who work "better' than those who do not? 1Is everyone theoretically sup-

. posed to enjoy his work? If not, why not? If so, how can this be:possible for all
occupations? Are there not some unpleasant, distasteful, and even repulsive aspects
of most occupations? If so, should thése not be made as clear as the positive
"sweetness and light' theme reflectéd by the values of a work-oriented society?

We must face the fact that some occupations can, by almost anyone's judgments,
be regarded as dirty, smelly, uncomfortable, lacking in challenge, boring, uninter;ﬂ
esting, non-creative, low-paying, hazardous, and supervised by uncompromisihg, un-~
sympathetic individuals. Yet those jobs exist (and in greater numbers than we typi-
cally are wiliing to admit) because society needs their product, be it goods or ser-
vices, Who will choose to do such jobs? Why will they choose to do so? Is work its
own reward? It does not seem sufficient to answer by saying that such jobs are really
consistent with the vocational interests of some individuals and are, therefore,
attractive to them even though repulsive to us., We must do better than that. what I
am trying to say is that, to "tell it like it is" demands that we tell the negative,
as well és the positive, side of the world of work., ‘

Further, and even more important,'it is esgential, in considering the world of
work coméonent in career development, to recognize that the work values of any person
are only a part of his total value system, that the work values of many youth today
are quité different from ours, that they have a perfect right to hold the values they
hold, and that, if we are to be successful in helping?youth understand and incorpor-
ate soﬁe.of our values, we cannot do 8o by ignoring or undermining theirs. Work
values, like the nature of work itdelf, are in the process of societal change., A
realistic world of work component in ‘a comprehensive career development program must

recognize and act on this fact,




The World of Work Component at Various Levels

Elementary Schoolg

Most of the current literature on career.development in the elementary school

emphasizes the importance of teaching positive attitudes towards work and towards

workers in all occupations. There is a solid base of research evidence that indicates

-1

that the strongest personal values of the individual and those held most fitmly are
those learned early in life. It is this evidence that forms the rationale for im-
parting the values of a work-oriented society to elementary school youth as they are
>deve10ping other parts of their personal value system. Many, many thousands of elew
mentary school age youth will be ignorant of such values unless they are- taught in the
elementary school, I would agree with those who contend that this is the single most
important aspect of the world of work component to be taught at the elementary school
level. At this level, it does not seem either wise or appropriate to emphasize
strongly negative connotations associated with the distasteful side of work, Eleme;-
tary school students find it difficult to differentiate clearly between "work'" and

‘'play." - It would seem wise not to give it.the same degree of emphasis as is’

appropriate at the junior and senior high school levels,

- i

The study of occupations in- the elementary school should, it would seem, be ini-

tially oriented around the concept of interest as the single most important base. As

- e . — — ot .

we know, various kinds of aptitudes are not well differentiated within particular
students at.this age level nor have differential skills been highly developed. The -
elementary school is the age of -interest as a prime’motivator of behavior. -This

1
should be capitalized on.

Occupations to be studied at the elementary school level can also be thougﬁt of

in terms of variety, Using this criterion, it seems appropriste to begin, in most

. o -

students see in operatibn in their neighborhoods and

. B R T D -~ . . R L -

communities, with occupations

rather immediate environment. Again, there is research evidence indicating the wis- '

- Y

dom of basing the study of occupations, in part, on those occupations parents of the
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students are engaged in. That is, the chances of these students following occupa-
tions at a completely different level are eonsiderably less than their chances of
following occupations not greatly different, in terms of level, than those of their
parents.

Observations included in the preceding paragrsph require certain modifications
in the case of elementary school students froﬁ severely disadvantaged backgrounds. I
would contend that it is important:for students from such backgrounds to gain and
hold respect for the oceupations of their parents and of other adults in their neigh-
borhoods. At the same'time, it is especially crucial thatisuCh students, even at the
early elementary school level, be sble to see occupatiodal possibilities outside of
their:immediate neighborhood environment. Far too little attention has been paid to
this problem to date. .

JField trips to observe workers in various occupations are as appropriate at the

. ————— R

__elementary level as at any other.,  However, the observational emphasis during such

e~
e e

field trips will, to a relatively greater degreu, concentrate on the soc1etal contri-

-

bution of the product (be it goods or serVices) and, to a relatively lesser degree,

ittt tndidas R A IR PP . PR

on how the product is produced or delivered,

There are, of course, numerous elementary schools now in which some "hands on'"
exposure to basic occupational tasks sre taught, It would seem to me that this rep=-
resents another area in which further development is greatly needed. Again, there

is good reason to support the reasonableness and the practicality of some such ex-

perience in the upper grades of the elementary school.

Junior High School

If it is appropriate to say that the major world of work emphasis in the elemen-
tary school should be on work values, then it is equally appropriate to say that the
major emphasis at the junior high school level should be on work exploration through

work experience. The biggest challenge‘fsoing career developuent at the junior high
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échool level is that of helping studentis take the attitudes and broad exposure given
them in the elementary school, build on additional perspective regarding abilities
required for sugcessf;i performance in various occupational areas, translate these
new learnings in terms of their present and.p¥anned educational programs, and make
personal decisions fegarding how school can make sense to them in terTs of their ex-
pected occupational futures, |

It is at the‘junior high school level where the concept of differential occupa-
tional aptitudes for a given individual begin to take on oﬁerational meaning, It is
at this same level where thelstudent is typically first exposed to the concept of
educational electives and faced with the prpblem of makiﬁg initial choices of senior
high school educétional programs. Sﬁch choices have glear career implications for
every student. |

By the junior high school years; the typicai'student Sh;uld have sufficient voca-
tional maturity té study meaningfully the major families of oecupations that exist.
Such study, at the junior highllevel, should center largely around the various kinds
of job skills réquired for successful performance. It would seem that full advéﬁtagé
should be taken.of the fact that it is during the junior high school fégrs that stu-
dents first begin to question‘their own potentialities and incorporate the concept of
aptitude into their previously‘acqqiféd concept of interest as a'basis for conéider-
ing occupational decisions. )

Stuqy of the world of work, at thisrlevel, should begin with the total community
in which’the students live, réther than the neighborhood. Junior high school students
have proven themselveé Qery capable of making community pccupational surveys whose
data concentrate on infofmation regarding the job duties and skill requirements of
various occupations. When such data are used in making clear the occupational impli-
éa;;ons of the various subjects pﬁrsued in the juhior high school,'they are most use-

ful in helping students see relationships between school and jobs.

The study of occupations, at this level, should be accomplished taking into full
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consideration the variety of educational opportunities that will become available to
these studeats at the senior high school and post high school level. Such study can-
not, of course, be limited only to such specific educational opportunities that are
directlylrelated to occupationai choice. It is particularly important, at this level,
to emphasize the study of ne& aﬁd emerging occupations. With today's occupational
forecasting, we can see ahead for about the same period of years as will elapse
between the time these students enter the junior high school and leave the senior high
school, We have not taken enOughtadvantage of this in planning junior high school
occupational exploration programs.

Particular advantage should be taken of the opportunity to provide junior high
school students with "hands on' Vocational skill exploration activities within the
junior high school itself. These basip skills, taught to both boys and girls, may
not, however, be as important'for this ége level as the opportunity, through simula-
tion, to undertake two very major career development tasks. First, it is a relatively
simple and extremely effective procedure to simulate the industrial production cycle
in the junior high school through the creation of a "pompahy" that invents, designs,
produces, and "markets" a product, This ﬁas_bgen done for.years in junior higﬁ school
industrial arts classes and the concept can easily be extended to the entire junior
high school. Second, equaI éttention should be paid to providing work evaluation
sample activities for junior high school students representing the various kinds of

job skills they could choose to learn at the senior high or post high school level,

‘Both of these kinds of activities are appropriate for this level of career develop-

" ment and, psychologically, have great appeal to junior high_school age students.

Coupled witﬁ these kinds of activities should be an active work experience pro-
gram for junior high school ;tpdénts where they can actually legrn'what it feels like
to work. There is only a Liﬁited amount one can learn about work through books or
through simulation exerciégs. Aqtﬁal work exéerience programs are now being mounted

in many junior high schools that inveolve all, or almost all, of the students (includ-
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ing those planning on college attendance). Some special work experieﬁce for high
potential drop-outs is being carried out, All of these involve some cdmbination of
pald and unpaid work eXperiénce. Schools who are willing and anxious to involve tﬁe
business and industrial community in their total céreer development program 9€Ce
found that community both interested and able to provide good cooperation and support.

Ways are being found around what we all now recognize as antiquated child labor laws.

Senior High School

By the time most students reach the senior high school, they have been well sat-

urated with concepts regarding the complexity of the occupational structure and the

concept of rapidity of change now being experienced within that structure. This is
not to say that such an emphasis should be abandoned in teaching about the world of
work at this level, At the :ame time, the need for a supplemental and quite differ-
ent emphasis more related *: the "here and now' is what should be emphasized,

The senior high school student, as a normal adolescent, can be expected to be
suffering both the joys and the pain of what has been referred to as 'the wonderful
age of absolutism' -~ the age where one is convinced that, somewhere, there is one
and only one answer to every problem. This, of course, is simply a reflection of the
natural kind of insecurity adolescents experience .as they become more and more aware
cf the fact that, eventually, they are going to have to take care of themselves and
assume resppnsibilit& for their own livgs. The school career development program
that continues to focus on the 'broad picture'" and the "inevitability of change' will
find many senior high school students "turned off.'" . Because things will change does
not mean they fail to exist in some form today. If.é student is to graduate in June,
he needs, among other things, to have some plans with respect to what he might do in
July. This kind of normal adolescent need should be recognized and taken advantage
of in teaching the world of work-to senior high school students,

There will, of course, be (or.should be). a major emphasis on work experience

e
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programs for senior high school students as well as for those in the junior high

school., The difference is that, at the senior high school level, the work experience
program should bear some more definite relationship_tq real or tentative occupational
choices, Exposure to particular kinds of work, rathe? ;han work as a generic con-
cept,'should be the goal of senior high school work experience programs.

Again, as in the junior high school, local community occupational surveys should
be a common activity for teaching about the world of work. However, at this level,
special attention will be paid to entry level jobs as well as higher level occupa-
tions related to such jobs. Senior high school students are very capable of carrying
on such surveys on a continuing basis. In addition, -these students are very capable
of carrying on continuing follow;up studies of former students from the high school
regarding the occupations and careers such students have found for themselves. There
is an important principle here; namely, that information most ugeful in a "here and
now" sense is also that which will become outdated very soon. If the abilities of
the senior high school students themselves are utilized in collecting and analyzing
data, this can become a Verf real asset,

In emphasizing the importance of data of a'fempofal nature, no implications
should be drawn that more stable data coverihg'a'wide rénge of.occupations practiced
in various parts of the country should be igqpred. Quite the contrary. By the sen-
ior high school, most students are able to conceptualize beyond that which they can
only experience. With the current rate of geographic mobility in the U. S. popula-
tion, it is essential that information regarding the world of work be presented to
senior high school students from the broadest national perspéctive. Vhile up to
eighty percent or more may indicate a desire to make their adult residence in their
home communities, we know that many fewer than this will actually do so. No student
should be handicapped in his career development by the geographic region of the coun-

try in which he resides. Unless the'school takes active and concerted action to-

avoid such handicaps, they will inevitably take place.’
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It is especially at the senior high school level where the expertise and assist-
ance of the busiuess and industrial community is needed iun teaching students about
the world of work. This assistance is needed, not only in giving students wotk'expern

ience and local occupational information, but also in providing opportunities for

senior high school studentélto visit with adult workers about their total life style.

The worker as a person is an emphasis that has been much neglected in most senior
high school career development programs'to date, The inéorporation of work values
with other personal values must, somehow, take place for every seniof high school
student as he leaves school for the ''real world." These kinds of 1earning; are too
important to be left to chance. Again, they can. be experienced! on a simui;tion
basis, through materials, such as those Ann Martin has produced, emphasiziné a human-
istic approach to cgreer aevelobment. No matter how much such simulation is provided,
it will be a poor ;ubstitute for letting real students visit with real wérkers, real
N :

supervisors, and real employers.

The language of the world of work should be consciously taught at the senior.

" W " n

high school level. Terms such as 'selection ratio,"” '"union, apprenticeship,"

““supervisor,"

and many, many: others can and should be taught as part of the world of
work for senior high school students. Since the major attention will undoubtedly be
given this topic later in this conference, no more will be.said abdut it here.

It will be particularly‘importént, at the senior high School level, to incorpor-

ate meaningful material with respect to the world of work for all StUdentS>} Far too

—

often, we seem to have somehow assuméd that ghis kiﬁd of content . is needed only for
those who will seek immediate emp}oyment éfter.grgduating‘bf droéping out of high
school. The student who, after high schooL‘will éﬁ;oll in a post'high school educa-
tional program, is fully as much in need of information regardiﬂé the world of work ™
as is the student who will seelk work immedi;;ely after leaving high schdol, We must .

cease asking the false question, "Are you going to college or are you going to work?"

~- as though those going to college will not go to work. We have been much too will-

-
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ing to adopt an attitudinal stance that says 'those who go to college will find their
occupations later.'" Far too many of these students haven't found themselves by the
time they finish four years of college! We cannot continue to use thé fact that some
college-bound students are - -slow in vocational maturation to justify failing to con-
centrate on the world of work as a component in career development of all tﬁose who
profess an interest in college attendance.

Before closing this section, it should be emphasized that what has been said
regarding the desirability of adding a "here and now'" emphasis to a discussion of
the world of work in the senior high school will also apply to many junior high
school students., There’are many such students who are told pro?ision will be made
for them'}ater in their school experiences But who, for many good and valid reasons,
will drop out before ever getting this'far. This topic, too, is more appropriately

discussed in detail in other portions of this conference, but it is too important

not to memntion here,

-~

Concluding Remarks

This paper has attempted to discuss the world of work as a component in a com-
prehensive program of career development. In doing so, work as a generic concept,
the wdél& of occupﬁtions, and work values have been considered as essential sub-
topics., The examples of insertion of these sub-aspects iﬂ the elementary, junior
high school, and senior high school parts of the progrém are intended as simply
illustrative and not as exhaustive. The impossibility of speaking about this, or any
other single component indepenéent of all other ‘aspects ofAcareer develqpment, should

be made obvious by the content of this paper. .Career development does not occur .in

boxes. . _ a0 e




Identifying, Organizing, and Using Resources

In A Career Development Program

Lorraine S. Hansen
University of Minnesota

Resources and materials for career development are not ends but means. If
the objectives of a career development curriculum are to be realized in a perxrvasive,
comprehensive, sequential program, ways must be found to identify, organize, make
accessible, and disseminate all types of materials which facilitate student oareer
develgpment; to identify human and noh-human’resources available to both students
and professionals; to train students, paraprofessionals, teachers, and others in the
use of the resources; and to find ways to relate the resources, ma%erials, multi-
media, and progfams to individual vocational exploration and to olassroom projeots.
While information is not the only important aspect of career exploration and deoision-
making, it is a very important one. And acquainting students and professionals with
the vast resources and information available could do muoh to faoilitate the develop-
ment of individual potentialities, the positive self-concept, the sense of oontrol
over one's life, and the sense of purpose which are a part of career development goals.

There are a number of considerations to be kept in mind in seleoting and utlizing
resources. General principles of program design &pply to career resource programs as
to other aspects of career devglopment. Selection of resources should be based on
the nature of the population(s) being served, student characteristios and career needs,
objectives of the program, the setting in which it is to become operational, methods
to be utilized, and, of course, the budget ayailable. To the extent known, media re-
search should be examined in the selection of materials for a given pop&latiou, setting,
or level. Briefly, an organizer.of oareer iﬁformation resources might ask tﬁe following
types of questions:

1) Who will be the major user--student, parent, or professional (teachers,

counselors; elementary, junior high, senior high, post-high)?
| 2) What\ability, interest, and developmental levels need to be met?

3) What Rind of variety is necessary in types of information (ocoupational,




manpower treuvds, vocational training, college, Linancial assistance,
emp loyment , dralt:aiternatives, decision process, marriage and tamily, etc.)?
4) What kind ot variety is necessary, desirable, and possible in median (kits,
fibms, filmstrips, cassettes, lilc¢s, books, monographs, ctc.)?
5) What training will be necessary {or the users and who will provide {t?
6) How will the resources be publicized, accessed, and disseminated?
7) How will the career development resources rclate to other school and
community resources (agencies, subject resource centers, ctc,)?
8) How will the materials and resources be evaluated?
't Finding answers to some of these key questions is essential to efrlective
resource utilization and to implementation of a career development curriculum.
Cautions |
While the pofentials ol materials and resources as alds to tacilitating carcer
development seem abundant, there is also room lor caution. Onc¢ of the ceutlions Is
in relation to gimmiickry and panaceas. There has been a tremendous jspurt of cdmmcrctnl
i materials on the educational market in the last f[ew years, not all of them sound. One
needs to carefully evaluate the materials in terms ol accuracy, recency, readabllity,
usability, appeal, comprehensiveness, and the like? Do they rcnlly/éo what they claim
to do? Do they have a2 valid content or conceptual base? Are they appropriate for
. ) L ,Mﬁfﬂcf . _ ,
the level intended? Do they have a SLgnlticanE oth vocational exploration ornpleccment!
Or are they gimmicks which don™t really pay off but leave the user dis;ppointcd and
- with the same information delicit? Do they truly contribute to the larger goals of
the career develoﬁment program? Are their goals consistent with what is knowNabout
career development in the 1970"s?

It materials need to be evaluated, some programs also must be questioned. Most

of the programs described in the ERIC-NVGA monograph on Career Guidance Practices in

Q) . e
School and Communitx«were genuine efforts of educators and lay people who wanted to

"do something' about vocational guidance. While some were elaborate rescarch projcects,

[:Rjkj few of the more practical programs were based on any kind ol conscious design, laying
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aut in a systems way the individual, environmental, objective, setting, process,

and product inputs (2). F¥ew had clearly designated their objectives or developed
a sophisticated program design which would survive the test of rigorous scrutiny
and evaluation. While many were ”moch programs' in the sense ol being on the
cutting edpge of career development, and the precursors of the current more compre-
hensive programs, they were often lacking in both process and product evaluation.
A new publication of the ERIC Centers for Vocational~Technical Education at Ohio
State University and for Counseling and Pursonnel Services at the University of

Michigan called Handbook ol Vocational Guidance Methods will go the next step and

attempt an evaluation of programs, prcjects, and methods Lncluded.

Perhaps an even greater caution is in the need lor (indtng the appropriate
vehicle or mechanisms tor using the career development resources, matcrials, and
programs. No teacher, counselor, vocational educator, or paraprolessional wants to
waste time in identifying, organizing, and classifying a vast array ol materlals
which essentially go unused. How to get the career development materials and
resources used and used in m;aningful ways becomes a real key to the eflectiveness

of the program. Il students are to become autonomous individuals controlling thelir

own destiny, they will need ways to develop this independence in use ol resources in

" plamming and decision-making and not be spoon fed every step ol the way. They will

neced to learn to identify those resources most appropriate to ‘their own goals but also
appropriate to their own learning st;les; The use of resources should be related in
some way to indices of vocational maturity--the awareness and concern with cholice,
acceptance of responsibility for cholce-making ;nd planning, the speciticity of
information used iA job~-seeking and planning, and conceptions of the decision process.
Any of the factors identified by Super, Brites, Gribbons and Lohnes or others might
serve as a basis for examining the relationship between use of resources and

vocational maturity. In this age of accountability, spending large Amounts of money

on media of questionable value which go unused is difficult to justify.
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Categorizing Resources

or media

charts, audio-visual, etc.--and 2) source of intormatfon--povernment

and Lile as a Worker) according to the model on the lollowing page.

An lnteresting aspect ot Thompson's schema (s that the media at

more pre-structured and tixed, those at the top more individualized.

E l(: direct contact with the work world. Between the person and thce real

IIWHMHH

planners and decision-makers, including those who decide not to decide.

the bottom are also less direct, i.e. they provide information about

The career needs of the populations served sugpest another type ol caution. The
resources available noed to be geared to the nceds ol all the subcultures within the
student population--to communicate the idea that carcer development is lor all (not
just the college-bound, ‘for example) and that the resources and career information
services are available to all. Thus the program needs to attend to all kinds ol
diversity in users--resources for Blacks, Chicanos, Iludians, white Americans; for
the special needs of girls; for the early~-committed junior high BLude&t; for the
uncommitted senior who is undecid;d; for the employmcnt-bouﬁd; for the college-bound;

for the immediate job-seeker as well as the long-range jplanner; tor all kinds ot '

From "Freddie

Fater' who thinks "It's all in the cards so why bother?" to "Pinelope Planner!) the
perfect decision-maker who has the emotional and rational factors in balance, both
the human and material resources should be available. (3) With these cautlons and

considerations in mind, let us turn to ways ol categorizing resources.

There are many ways to categorize resources and materials., Typlical categories
used are 1) type of publicationf-monograph, brief, subscription service, posters,
, commercial,
protessional and industrial organizations, private agencies and companies, educa-
tional inétttutions, periodicals, bibliographies or indexes. One¢ meaningful way
to classify resources has been conceptualized by Thoﬁpson (4) who tries to reclate

the various types of media to the nature of the interaction between the individual

and the materials and to the directness and indirectness of the experience (Fligure 1).

He identitfies 10 types of occupational information (which embrace both World of Work

the bottom are

The 1 ive at

rather than

world is a
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Figure 1

SPECTRUM OF OCCUPATIONAL INFBOWATION MEDIA (~}Aﬁywayo¢v:>
\

On-the-Job Tryout: Parttime; summer Jobs;
Work-study programs.

Directed Exploratory Experiences: Work Samples;
Work Evaluation Tasks.

O |

Direct Observation: Visits to work settings

—— ——

——
1

i
I

Synthetically Created VWork Environments: Combi-
nation of stimuli and environ-

mental manipulation. r Work Settings and

Simulated Situations: Career Games; Role Playing

—

—~——

Interviews with Experts: Questioning representa-
tives of occupations; Career
Days.

Computer Based Systems: Computer systems which
store, retrieve snd process
occupational data in re-
sponse to individual reguests.

Programmed Instructional Materials: Books and
workbooks. . -l

Audio Visual Aids: Films, tapes, Slides, etc. |

. Publications: Books, monographs, Charts, etc.

-

Provides direct
contact with actual
work situations

Simulation of

Occupational Roles

Information is
processed by

- and adapted to
the needs of the
individual

Information is pre-

structured, fixed,
- and designed for

general use,
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clearer presentation in occupational literature of psycho-soclal aspects ol work--

mediating @gent--book, ilm, a computer, a person. But the top six provide varfous
deprees of direct experience in the work situation, The author hypothesizes that
the closer the occupational information is to the real situation and the more [t
allows an individual to adapt it to his own particular use and needs, "the more

likely it is to be 'internalized' and Lo have an eflect upon his vocational develop-
i

ment and career progress.’ (4, p.06) He concludes by citing the nced lor not vnly a
lot o1 creative media but also caretul resecarch in testing Lhe elfectiveness and
applicability aL various stages ol carcer development.

Samler (5) has been critical ot the locus of much occupationat Lniormation ou

what he calls Economic¢ Man rather than on Psychological Man. N argues lor a

what it -means in the life and Life style of the worker aund not only external Llulor-
mation about trends, pay and working hours. Hansen (1) has classiilicd illustratlive
programs of career intormation_on the basis ol whether tLhey are 1) sequential or
developmental in nature; 2) units within courses; 3)occupations courses; 4) coordinatud
school-community programs; and 5) those utilizing advanced technology (multilmedin,

) ,d... t-/v.u.-m‘ 3
computer-assisted puidance, and simulation)., Miller (6) identliies eiyht methed
clusters which overlap to some extent with Hansen's. /nother yet unexplored way to
organize resources for a career development curriculum would be according to gools
ot obdgectives. For example, it could be helpful to have a classification ol resources,
matvrials, and programs whiclh are geared Lo 1) Developing a sense of plantuincss;
2) Tmproving self-concept; 3) Upgrading aspirations; &) Providing a sense ol involve-
ment and community relatedness; 5) Providing role models; 6) Motivating oxplornLloh;
7) Providing “'hands on' experience; 8) fccelerating vocational maturity; 9) Oricenting

to the World of Worl and the like. See fppendix A Lor Malurials Classiti'd Adcording
to the Ohio Levels and Components Carcer Development Curriculum model.

‘nother way Lo explore the question ol organizing resources is to ask lurther
questions about career inlormation resources and programyand how they it Into the

carcer development exploration process. ! Somc theorctical and operational quesations




L)

2)

3)

5)

6)

7)

8)

9)

Service,

wiich might be poscd are as Lollows:

What kinds o, intormation and resources do students in a particular sgchool
and at difirerent developmental levels nceed? What kiunds ol inlormat ion
are most important?

What kinds of inlormation and resources exist and how do students have
hccess to thom?

How do students know what they nced and when they nced. {t? How do they
obtain it and use it in their own sell-exploration, work exploration,
and decision-making?

How can resources and informaiion about seli and work bu used to open up
possibilities lor students rather than prematurely narrowing down, slotting,
or chanuneling? )
low can the huge occupational wprld -be brought down to managcable size wo
students, jparents, teachers, and counselors have a conceptual map or
framework within which to startr examining possibiiitics®

“What are some ol the most effective media and resources  throuph which
students at different lcvels and with different needs can be assisted B
in their career cxploration?

What are the respcctive contributions of man and machine, the human versus
non-human media which can be used to facilitate carcer development? What
combinations ol human-malerial resources can be used cllcctively?

What are the main organizing, administering, and stafling patterns Lirourh
which the goals of career development can be realized through utilization
o{ resources and media?

What kinds of professional and paraprofessional school and ' community
resources can be found to assist in the career development program?

Circle and others (7) describe a comprehensive four-pronged ''Carecer Inlormat Lon
Program' organized and implemented in the Newton, Massachuset®s, Public jichools. Thel:

model includes a Career Information Library, a ‘Job Placemeut Service, A Followup

7

and a Career Guidance Resource Center. They offer the following Buidelines

AN

tor Developing A Carecr Information Library:

Develop an Adequate Rationale or Statement of Purpose lor Introduclng the

Scrvice to Your School

Responsibility lor Coordinatlny the Scrvice Should Bé Given to One Person
Funds Must Be Budpgeted lor Carcer Materials on a Repular Basls

Establish Crit _geria for Acquiriny Matcerlals

Locate Reliable Sources of Inlormation

Develop a Workable Classification and Storage System

Utilize Good Business Management Yractices

Establish Open Communication Networks

Location May Determine Effectiveness

Work Closely with Existing School Library Services

Keep Career Information Up-to-date

‘ ERIC Keep Administrative Rules and Regulations to a Minimum

T

IIlIllllII-I-III------:::__________________;l;l________ o
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"The Newton Project sceoms Lo be o well-designed and evaluated model, and the project

report itseltl (7) courd be a valuable resource for any systoem wishing (o ovganize

a Carcver nformation 5ervice.

An Inteprating dodel Lor Career Developmenl Resources
The itdea ot orpanizing resources into some kind ol informalion center ig nol
particularly new., There are many ditlcerent models around the country: the Repdonnl
Carcer [nLormﬁtion Center and Project VIEW in San Diepo; the Carcer Iniormn{(on
Centur in Herman Ridder Junior High School, Branx, New York; the Carcer Latormation
Service in Newton, Massachusells, just described; the Carcer Resourccjuﬁntvr ol
Northeastern Universily in Boston; the National Carecr Initormation Cenler In
Washington, D.C.; and the Community Resource Center in Robbinsdale, Minncsota,
Lo mention a few.
I would like to bricfly describe another kind ol Careecr Resource Center with
which I have been involved in the past (wo years. It has not been reported in the
(See Appendix C ffor Brochure recently published)
literature,/ and it is stLill a pilot project, but I would like to describe it tlor
vou because T believe iU has some real potentials ifor utilizing materials and
resources to unily curviculum around a career development theme. Tt has some
unique leaturces yhich arc geared toward the development and melumentn{lon Ol
a cémprchensive carcer development program. Part ol Lhe Counscling and Guidance
Program, it has drawn {reely on the expcrience of others, Is adapling promlsing
practices tried out in other places, has capitalized on wmultimedia available (within

[

the coniines of a limited budget), and--probably its most unique characteristic--
utilizes trained volunteers as well as professionals in rclating the resources both
to Lhe community oulside and the classroom within, Tt is in the process of iinding
some answers to the questiong posed on the previous page.
The Nodunteers in Carcexr Guidance Project at Marshall-Universitvy High School
{
in Minneapolis, Minnesota, can best be desgcribed as Veople, a Place, and a Vrogram.

The people are the counselors, volunteers (who give a bhaly day a week wtalling o

rosource center and performing other career guidance {uncuions), parents involved
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in idcniilylngnsiqu and using materials, Lecachers bLringing clagses Lo che center,

ctudeats who ate L primary pscrs--and a SLudent Carcers Cowmittee whitch scrves
as a kind ot steering commilLtec.

[L is a place--an attractive, warm CarcerBpsource Center--in which are
asscwbled and displayed a wide array ol media--p¥inted, audio-visual, vils, BAmes
causeles, compuler Lerminal, job data bank; and curviculun guides, Lcnrninu
paclages, Leachers' manuals, careel developuwent books, and project descriptions
Lor the icachier who wants Lo do sowmetiiing about carcer development iu hiis claga-
rouri. LU is a place where sysLuanic carcer informatlion progrius (carcer Tamily
or the woath) are held, where special clnsscs lor inLercest proups convene, (Led by
student and adult voluateers wilh spcéinl talents), whare vocat ional school and
collope represcatatives and drall couusclors talk with students; and where students
can come Lo browse or be puc in touch willi community resources and educat fonnl-
occupational contacts.

It is a program, the beginning ol an emerging developmental carcer puldance
progran, Qa focal point tor rhe_wounsclors' attempts\{g/providc*grcater "delivery ol
services Lo studenls in the occupationnl—educutional ares. 11 is a home base tor
a scquential program oi career Lnformnthon(especially in the senior hl“Q, 1 ig the
wub ot (he wheel through which counselors andlmarapro[essionala consult with
(eachers on occupations unils, psycholoyy ol careers classcs, Lite Carcer jGame,
and Career Duvelopment Curriculum materials. Compilation ol 5 dirccLory ol in-school
and community KJpsources--LLke that ol Akron,Ohio-=is one ol Lhe major projuects
stgrted Lhis year bul Lo be enlarged and cont inued next ycar and cach year thurealter.
It Qill include individual resources avaiLable.Eor assemblies, small proups, Intervlews,
and . wolunteer work; iL will list worlc, voluntecer, and obscervation sltes, it will
industLrics available lor psycho-gsocial tours; and it will

ident ily businesses and

include occupalional and cdu ational baclprounds and contacts of all wtalld and

volumteoers.
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ig o sLart--

WiniLig the prosy i is not without its pitrfalls and problewms, it

and just a start--vl one school's attempl to develop o comprehensive carecy
developuweat prograw; Lo gel students oul into the communitly and the communtity into ‘

Lhe school; Lo implement systematic experiences in prades 7-12 in the Center,

(rroupin scuool subjects, and in the comnunity; to provide consultative services to

Leachers; to make human and non-liuman resources more visible and accessible; and

Lo -help stﬁdents at vagous levels ol vocational maturily and developmental stages
with difilering cavcer needs to get assistance [rom concerned, caring adults who
have been trained Lo help them | ind and use the information and resources they need
in developing theiv potentialities. In the blending ot student caveer dovelopuent
school and comumunity resources, and curriculQm intervention, it is a start on

“Getting it all topether. "

»
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Ohio State Department of Education

Career Development Programs
June 7, 1971

CAREER GUIDANCE FOR INNER-CITY YOUTH IN ACTION:

THE DEVELOPMENTAL CAREER GUIDANCE PROJECT

George E. Leonard, Wayne State
University, Project Director

The Developmentgl Career Guidance Project was initiated in 1964 in order
to help young people become better able to take their places as worthy, contrib-
uting citizens in our society. Far too often, inner-city youth are unable to
do so because of various causative factors that have blunted their growth
potential; Indeed, by the time many inner-city youngsters reach adolescgnce,

a feeling of hopelessness and futility regarding their position in life has
already become evident.

Consequently, the Developmental Career Guidance Project has attempted to
aid individuals to become more aware of themselves and their possibilities in
their world. Objectives of the Program specifically are:

L. To fxoaden the perceptual field of inner-city youth regarding occupa-
tions and opportunities,

2. To help overcome their lack of planning for the future. To help ‘hem
become aware of the need to make realistic plans for their future. Since so
many inner-city youth desire immediate gratification of their needs, this is a
difficult task. *

3. To provide better occupational role models with whom inner-éity youth
can readily identify.

A framework around which such a program could be organized would naturally

have to take into account the vocational development tasks a child has to

00

.




accomplish, These, as Super has conceptualized, are as follows:

Vocational Developmental Tasks

To Learn:

Dependency =-- 1

Independence

Social Interaction

Industriousness

Goal Setting

Persistence
(In this fantasy stage, aspiration and broadening of knowledge
are most important.)

X m

Socialization o : :
Coping with School
H Dealing with family attitudes and values
Developing own attitudes and values
. Passing school subjects
(Self-knowledge is stressed at this stage in our program as well
as knowledge of educational and training opportunities.)

Choosing curriculum
S Developing study habits
H  Making tentative educational-vocational choices
. Implementing self-concept
(Emphasis is placed herein on the formulation of concrete choices.)
Once these are taken into account, it can be seen that the vocational
developmental opportunities presented to an individual are also crucial, The

following opportunities can be seen to be of importance:

Vocational Developmental Opportunities

Opportunity to:

E  React to parental handling and attitudes
L Explore environment
E 'Develop peer relations

- M  Develop authority relationships

i J Learn about world of work

! H Develop attitudes toward school and school subjects
S Have after-school work experiences
S Academic exploration
H  Occupational exploration

S Social role exploration




It can be seen that aiding children in taking advantage of thelr oppor-
tunities will aid them to progress in their self-understanding. A child can

be meaningfully aided to understand himself, to accept his strengths and

liabilities, and to develop a wholesome attitude toward himsclf. 1In terms of
your career development model:

Focus on Self and Environment and World of Work are emphasjzed throughout

K-12. The objectives you mention are implemented through individual and group

activities. '

Education and Training as well as Employment and Work Adjustment Skills
arc emphasized beginning in junior high school both through group guidance in
curricular and non-curricular areas and inaividual counseling.

Decision Making is not dealt in a formal fashion although we feel ft I3

an important concomitant outcome of group and individual counseling and group

guidance activities.

"‘/

Although we have taken Super's theoretical constructs as our baslic
rationale, the activities carried on in the project reflect an cclectic evolve-
5 ment of an empirical approach.
The program has been designed to progress in several phascs as follows:

Phase I, Preparation for a Demonstration Project, consisted of a prepara-

tory summer workshop for school persorinel from an experimental region in inner-
city Detroit, ‘The objectives of the workshop were essentjally to build a
knowledgable, supportive Guidance Committee in each school.
a. To stimulate participants to develop a total guidance pgoram
in their own school,
b. To prepare them to serve as an advisory committece to the pguidance
consultants who were placed in each school as part of Phase II.

c. To broaden participants' knowledge of the community by visiting

a variety of:community agencies, institutions, and post-high school
Y )

Q educational institutions.
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d. To help participants better understand and communicate with
inner~-city youth, (For example, some 060 unemployed youth were inter-
viewed individually at Wayne State University's Guidance Laboratory and
panels of students interacted with the group.)

e, To realistically acquaint participants with the present cmploy-
ment outlook, This included visits to a varicty of employers throughout
Detroit as well as to institutions of higher learning.

The over-all goal of the preliminary workshop was to help participants
view the school and community in terms of available resources to help ratse
the aspirations of inner-city youth and help them acquire the skills and
knowledge that would not be available to them otherwise,

Phase 11, Career Guidance in Action, began in the Fall of 1965 when a

guidance consultant was placed in each participating school to assist the
workshop team to implement the program., This consultant, under the authority
of the school principal, has specific duties not connected with administrative
functions. He fulfills a leadership role in arranging for frequent carecr
conferences, serving as a liaison person with the community (ombloymcnt
service, Urban League, labor unions, block clubs, Neighborhood Scrvices, ctc.)
In attempting to develop job openings, encouraging group guidance scrvices

and individual career counseling, arranging field trips, conducting group and
individual counseling sessions, etc.

Workshop teams have continued to meet monthly with guidance consultants
and project staff and are functioning as an advisory committece as wecll as
helping to facilitate the work of the guidance consultant. The project staff
has continged to meet with participants for five years and has arranged for
additional nceded conéultunts to implengent the program,

Each professional guldance consulSng is serving as the lcader of a threc

person team with the other two members of the team being sub-professional
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members of the community., The first sub-professioncl is a qualilfed, descrving
student from the senior high school and is serving as a helf-time liatson
individual espécially in regafd to peer contacts and pcer counsceling. The

other member of the team is an adult drawn from the community and 1is serving
//““\\J'/
in a liaison capacity with students and parents and community agencics,

Because developmental career guidance is an on-going process, stress is
continually given to developmental aspects of career knowledge; aspiration,
choice, and planning., Stress is also given to the ever changing nature of
society: the world of work, social forces and institutions, and cducatlonal
prepavation for adult life, Furthermore, there is an emphasig on guldance
and counseling based upon our knowledge of developmental pattcerns of children.

Guidance thus oriented is conccived of as dynamic, contiguous with
pgrowth stages, relevant to the world of work, ard integrative of old and ncw
experiences. Such a conception is continually related to what happens to
the growing youngster in his classroom, peer group, and home life. It is not
seen as simply the province of one educational helper, the guidanée counseclor,
Rather, all those people and learning experiences contribute to the develop-
ment of the child are included,

Carcer, as a center of interest around which to affecct the curriculum
and build on guidancec program is uniquely approbriatc. Almost every school
subject, every physical, social, and mental skill, every structured or
unstructured education experience can be related to carcer planning, ecither
Airectly or indirectly.

The need for a broader spectrum of experimental knowledge among culturally
disadvantaged youngéters is obvious if they are to participate equally in the
advantages of our affluent society and if the forces which prevent such upward

mobility are to be mitigated. Low levels of aspiration, poor self-concepts,

lack of adequate academic and social skills, deccolerating scales of motivallon:

54




Lhese and many other characteristics found among youngsters whose lives begln
and take shape at the bottom of socictly's social structure have been desceribed
again and ugain:. 1t is among this scgment of our popnlution that the bevelop-
mental Career Guidance Project has greatest significance.

Consequently, the most prominent and over-riding objective of the program
has been and continues to be the increased awaremness of all phases of work
attitudes and career choice in every child in every school in the projuct.

An all-cmbracing effort has been made to create an atmosphere in the project
schools where an understanding of the broad spectrum of the world of work
and of carecr demands 1is unavoidable. Building upon whatever base oxlists

in the young child as he enters school, the DCG Project 1is designed Lo add
work knowledge and experience, in proportion commensurate with the child's
ability to absorb, as he rises through seccessive grades.

A sccond dominant objective of the program is to help every child to

develop a realistic and functional awareness of himself as a worthwhile

human being. Individual potential, attitudes, values, skills, aspirations,

interests, aptitudes, perceptions, relationships, self-images are all focal
points.

A third major objective is to inform, involve and coordinate all signifi-
cant others who help mold the nersonality of each child into a gsmoo th-working
team. Common understandings, interests, and paints of view are sought. Thus,
- interaction between groups and among group memégrs is vital and effcctlive

communication is a constant concern. .

O
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. Specific Activities

The specific activities which have been carried on in the DCG Project

fall into the following categories:

Counseling

A,

Individual counseling: students have been cncouraged to seck under-
standing of themselves through individual conferences. They ﬁﬂvo

been helped to examine themsclves and to broaden individual perception,
At any one time counselors will be seeing ten to twenty students on an
individual basis regarding academic achievement and personal or soclal
problems. |

Group counseling: selected groups of children have been organized

and worked with in scheduled conferences. Counscling has focused on
common problems, perceptions of self and others, reality testing
related to school progress, development of social skills, examination
of vocational aspiration and interests, and cxamination of attitudes

and values. At any onc time counselors will be working with Lwo to

four small groups of four to eight students.,

Dissemination of information

A.

B.

individual classes: consultants have -worked with cach i{ndividual class
and classroom teacher in the school to effect a process whereby chil-
drens' individual understanding of educational and occupationhl oppor-
tunities are Sroadened. Filmstrips, and movies, charls, posters, ctc,
arc obtained and the counselor will help the teacher in use of
materials with classes.

School activities: consultants have attempted to sthnulate exploration
of the cducational-occupational world as well as the self world through
all such activities as assemblies, ctc. The end of these actlvitlies

has not been to have individuals make prematurc vocational cholces,

———

Db




PAFulToxt Provided by ERIC

II1I.

1v.

but to cmphasize the importance of future and carcer on scif-

development, c.g., The Elementary School Employment Scrvice helps

students become acquainted with work rules,

Broadening of perceptions

A

FAON

»

_Field trips: In €ach schpol, field-ﬁrips are made to over 50

cooperating industries wherein students have been helpcd to gain
more knowledge of occupations and requirements., Further, thoy
are helped to talk with, interact with, and obscrve workers, thus
giving them the opportunity to meet with and lidentify with a more
varied range of workers than those with whom they ordinarily came

in contact. In each school over forty field trips arc taken

\\
yearly, §

Speakers: speakers from various professional, technical, whitc-
collar and skilled areés were brought to the school at appropri-
ate times to allow studenté to have close contactl with them, and
in gencral, to find out fir$t-hand about the world of work.

Spcakers also serve as rolc models and thus give students oppor=

tunities for personal-occupational identification. An’averape

of thirty speakers are brought into each school annually.

~Work with parents

A,

Informational: consultants have organized and worked with parent
groups to help inform them of educational and vocational training
opportunities and ways and means to take advantage of these.

Parents are taken on trips and speakers are brought in to small

meetings.

.

Work with community

Consultants and community aides have fashioned closc liaison with

community agencies -and ncighborhood organizations to help coordinate

i
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sciwol and comminity efforts and scrvices. A comprchensive, unificd

approach to helping school children has been sought. p

S
AN

V1. - Consultation Scrvices ~ -

.

Guidance consultants have served as resource persons for studcntn;
school staff, parents, comnunity and industry. University consultants
served the school staff, including guidance consultants, and parent
groups. Authorities in speciality areas have becn invited to address
the Project Staff and the DCG Committee at monthly meetings.

Vfl. Articulétion .

Many activities have occdrred during the schéollycar which has articu-
lation, or'the smooth joining of parts, p;ocesses; and forces,' as
their primary purposc. Examples of these includeds

A. Between-School oricntation activities.

B. Participation of guidance consultants in principals'.ﬁnbinet

meetings.

C. Periodical meetings of project staff members with a liaison
committee composed of representatives from business and industry-

in the Detroit area. _ ’ -

- o Evaluation : . :
AT, additional mportant aspect of the project has been' to oydluate the
’ «

MAL

~ .\ vesults of-activities. Conscquently, a cortrol region was sclected so as,

g~ .  to confine-gesults. Countrol schools were selected to match the cexperimental
" © . schools as closely as possible. ' : ,

Students- from both experimental and control schools were tested with

the Guidance Surveys, a series of complementary questionnaires'degignod to

o 2

‘ascertain students' perceptions of level of occupational aspiration. In

]

' . addition, items concerning future plans, perception of eavironment, sttitudes

4

and values were included.
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Summary of the Results i ‘ » y

(A much more complete description of the-project is available From
Wayne State University library.) C ) "
‘ LA ‘ :

A
The results indicate considerable progress in regard to uffecting student

perceptions of behaviov. _The.results indicates 7 )

L. The level of aspiration of students in experimentél schools digl
increaée significantly more than of students in control schools.

2. Students in experimental schools did show more growth in régnrd

to occupational knowledge and planning than students tn control

scﬁodls.

R N

3. The students in experimental schools did scem to re-cxamine their

value structurc significantly more than students in control schools.
% : . .

4, Studén;s in expcrlmentaL schools did show a morc acceptable attitude

! -
'

towards counselors at the end of the project's glrst year of opera-

tion than did sludents in control schools.
! 5. Studehtg in éxperimental écgools have percecived a greater need for-
. profeséiopal heip;

In accordance with students' desire to gain information about occupatlions

and educational opportunities, the results indicate that when a deVelppmonLal

' v
approach is utilized, they perceive this information as beling more avaliable

and acdeésiblc to them. They feel they'Wérc not only encouraged to utltize

. this information but were also gifen help in becoming familiar with cmployment -

oppottunities:
e . , : _
. Other research h?é demonstrated that students. in the expcrlmentul schools

i ‘have achieved higher vocational matUrlty’ratings (using both the Crites and

7. i

' Vriend scales) and have exhibited more successfuL "coping behavior" (after

Gribbons and Lhnes) .
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Changes “in altitudes, however, arc not of greal importance unless they |
resuit in changes in behavior. In this regard, evidence indicates that (1)

drop-out rate has decreased, (2) number »f graduates going on for all Lypus

of further education has increased, (3) number of individuals with cumployment

at graduation has increased, (4) number of gféhuatcs who 'were still in school

and jobs eight mionths following graduation was significantly higher Lhan
. .
those of control school graduates.

T

The results scem to indicate that the concept of guidance as an cducational
) . 1 - . /)f'

change agent is a viable one if a program and series of activitics designed to

achieve certain

clearly stated objectives .is effected. ;

Implicit'in this point of view is the acceptance of the. ideca that the

school -counselor can be a- guidance speciaiist who gives info;mutioﬁ; c&c., as‘
‘well as one wio provides meaningful counseling for all students. Too ofLen

we ., seem to,qomparﬁmentalize students as to the particular "prob]qm"‘they arc
facing at any one time aqd neglect the growth of the whole person, Fmphasis
should be placed on total development of the jndividual. In this vicew, LhJ

individual is percecived as facing "problems' at every stage of his development,

/

Following, he necds--and appreciatcs--professionaf,hclp at all staﬁ%s of hls
progress, in achieving competénce, in regard to mastering his vocational
developmental tasks. In this regard, career development can be secn as a g

focal point arovnd which to organize the activities of‘the\gg}l-functioniné/

guidance program, : e ~
/' . .

In essence, the initial results of the project reinferce the positlon of

—~~" -

the counselor not only as a counselor, but also as’a guidance services

!

specialist. Although lip service has been paid infthe Ticld to counseling
1
]

Py

as the heart of Lhe guidance program, many counsclors have nol been secure
_ ' § . ‘
in counseling with a rcesultant emphasls upon guipuncc services. On Lhe other

\

hand, many counsclors have ecschewed guidance and retreated (o the safety of




i 4

e e . IR , :
their offices and restricted their activitices to. counscling with a relutively
. ) . . L " - \
; small number of studants. All too many counsclors, counsclor educators, and
’ S~
administrators have acquicsced in either perception, having thrown up thelr

7
]

hands to what they term "reality." As a result, wc now sce a novement Ln

. /
the direction of making guidance and counseling mutually £xclusive. However,

N "\
with an adequate educational background and supervisqﬂ oupsc] ing experience,

as well as a clearly defined role and objectives, thc:Eb nsclor of today

\

should have the compectence Lo be comfortable in counsclihg as well as organlze
S -

puidance services that provide a meaningful program for all students. Only

in this way cahﬁ&he fully-functidning pguidance program fulfill its responsib=

ilitics to youth,

N . '
g We feel strongly that career development is an appropriate focus for

N

school guidance. In a report being presently pyblished, Eli Ginzbery concludes
= that school guidance has failed to meet its responsibilities In this areua.

We agree. It is high time that we begin.

In terms of your model buildidg, I would hope you perceivc it as an

evolving model that constantly will be_in need of cvaluation and modiflicalion.
Further, I would hope that you emphasizo Eroccssvlh a prapmatic fashion,

‘ | L have attempted to describe our program as onc that "works' in our urban
area. -Although many of the principles and procedures.meﬁtloned hold truc for

» .~ all locations, we feel they are especially applicable to urban areas. Good

€

luck with your endeavors. : - _ (

Q
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IMPLEMENTING CATER DEVELOPMUNT, PROGRAMS IN

SENIOR IIIGH SCHOOL

Tatroduetion:

st
’

I am pleased to see this conference, pleased to be a part of it, and
f

copecially pleased to see us begin to get together on a Regional and Na~
N . i

ticunl Jevel to disouss and formulate Career Development Guidelines for

our youth in the '70's. Tt's also encouraging to see the present concern

and activity in developing and implementing Career Development programs for

" all school youth rather than the emergency, crash programs for second se~

mester Junior and seniors.

I have been given a very short period to.present a @ost complex topic.
A topic which couldn't be covered completely ;f we had the total L days to
treat it. T will try to spend these few minutes relatiné my biases to the
materials developed for this conference}énd offering onelpossible implemen-~
tation alternative.f‘ ‘
Career development at the elementary and Junior higﬁ séhool levels for

most students has been treated at the perceptual and conceptual levels of

w"understanding. These young adults now aresat the point in their lives at

vlhiich tHey begin to generalize about the future in our WGrk sodiety.\ They

- novw are at the point at which they, with our help, will beginbto draw general

conclusions about themselves and to apply them to what they know about them-
selves and the work society. As Frark Wellman would put it,; "the student

now should develop a behavior patterm typified by consistency, commitment,

"

¢f{cctivencss, and autonomy."
a L}

~ The ihcreaéing récognition on the part of high school students and

sdcipty in gcnéral,'of”the demands of Skills, for job skills, for the utiliza~

tion of job skills at higher and higher levels of compentence is perplexing.

-l

(s}
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i viork.s  Thiu becomes then a vg;x complex and confusing period in their
Liven when these concerns are couﬁled with the incroasing recognition of the
il tiple opportunities for choice. The enormous increase in the mwnber and
vaviely of things that owr youth can do with tﬁoir lives, which i1s anolbher
vy of saying problems they have to solve because they ﬁave to make choices
from cmong so many more alternatives.

Then what must be done in these last few yeavrs of the students! formal
cdveation to prepare them for.{heir role in a work role? Iirst of.all, the
assumption is made that a s0lid foundation has been established in the cle-—
menitary and Jjunior high sthool years to permit the student.to operate on
the genefalization 1evé1;

L would like to structure my commnents around the objective that the stu-~
dent, when he leaves our schoolsi will have a positive career identity. This
career identity would mean that he had obtained sufficient competencies for
entry into hisg next planned,sﬁep in\his career devé%ppment‘plqn..

To obtain this objective then, I wculd like tg use yhe six components‘

4

offered in the Ohio Career Developﬁent Guidelines and structure them as followsf

. ]

W] | VOCAYTONAL IDENTITY | Sy

e o TG

k§ VY -

-
-

Self OM ~, | World of Viork | _ diy Carcer Planning and ' -
< S Ny > Preparation .

4

4\

A

1 , f\g L
| Iavirenment | Social ] | Cathering Informatiog]

# ' . . N
| Ficonomics | ' | Ticoromics |
Individial PR Tndividual | fxresd Fmployability and
Characteristico é: > Poycholosical 7 | Vork Adjuctment Skilla

>

[ Others ] | Structure | - © [ Bducation and fwninior |
. ; 1 A

i

-
ll%lture l

| Pamily, Pcers, Communiﬁxj
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3% an the process in which the student personalizen all of his ongoing ex-
poriﬁncos and intemalises them.
tiow docs one thcn_al]ow for the student or the studenlt allow himcelf
to obtain the wullficient inp¥ts for his career decision. We normally look
to the counsclor, the vocational teachers and then possibly to outgide com-
by resources such as industry and buginess. I1d suggest that bto accom-
plich the goal of implewmenting a éomprehcnsive careexr development program,
Grodes K-=12, then the total school curriculum must be restrictured. FRduca-
tion in our public schools must become career-centered. We're not talking,
I trunt, about the process of career development for only tho.e students
who havc'chosen'Vocational Lducation, but for alls. I still hold the ethic
that noet people want to engage in work in some form during‘fheir life. .
' }

This means the handicapped, the dropout, the cdlleée bound, the disadvantaged,

the young mother of 15. . School boards must ask the basic qﬁéétion: What

. are we educating.our school youth for?

’

‘This.new eduvcation philosophy will then bermit us to look at the total

conmmity as an educational and-training station which will allow us to imple-

iment the plan T see formulating here this week,

4

-Forvthe point of discusssion today, let‘ﬁ'ansume that our schools adopted

a "career-centered education program for all" philosophy. What would we do

-

with it? T « S ¢
Let's begin with the self and environment component in the proposed model

and sugmest ways in which we can bringhabout the required oujcomes.
B A
kY
.2

Seclf and Invironmnnnt

At the seniox hi@h school level we.have plgrned that all students will

~have had accumuiuted and used significant data about themsélves and the world

of cuployment and have been trained to relate the two, I suggest'tﬂgk at 10th

gricde it is becoming too late in the game to depend solely on more test resul@p,

-3 | -

—.;
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benchers Uho studeont must now take whatl he knows about himself and (o out
into the worlt environment. ‘
’ ‘
Throuch couunes bolien i relool, through released time, through planned

vork cxpericoces and obscrvations, the student munt have the opportunity to:

1. Jeel worlk satisfacltion throngh work.

2. Sece how one's occupalional choice is important to life style. Y

3o Ixvperience the adjustiments necessary as he is moved from job to
joh and enployer to employer.

t

Lo HMolie weaningful bis K-10 profile of gelf that has been completed
throush real live testing on the job. :

5. See the importence of interpersonal relatbionships on the job as
well ag mespeclt for other employees and their employers.

6. Tmpericnco the value of group cooperation through cooperating with
other:s in a work setting.

It is no doubt apparent at this time that T believe students must at

this age level gain experiences outside the sheltered atmosphere of their

.

‘gchiools. This means that educators, business, industry, organized labor

and others must collaborate far more”cloesely .than ever before. This means

-

a commuity commitment to career education, not just those employed as edu-

cators. ; . . .

-

I strongly feel that we cannot pretend any longer that career pamphlets,

sound filmstrips, some test results and even cownseling will provide a vehicle

Suffgoient to the task of self—understanding. Ve must allow the students to

- tost reality and this can best be accomplished at this time on the job.

Horld of Worl:

During their lifetime, a large number of youth will not be emplbyed in

’

ocoupations that are existant todny. Therefore, inslead of a sirong emphasis

being placed upon existing occupations, more attention should be devoted to

?

a broad understanding of the work world in teirms of:

Q
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2. Muoeniuing work volueso,

3. Undewstanding chnn e and ita elfect on contimwrl occupationnl
foovibin. N \

e Being femiliar with the effects which economic conditiona have on
the worldt of work. ' )

e - Beint awere of pg}itical.factors that determine job changes.

o ' \
5 :
/ . 6. Redliwming the pemefits and reslrictione of a variety of occupations, !
! g - \
7. Dovéloping an wmlerstanding of the exisling and changing structurve . '

and necture of natienal, state, and local work force compoaition,

8. 'ﬁitnpsuiug workers performing and observing the work conditions.
9. Undorsfﬂﬁdjnv fﬁe‘ societal lnfluenueq on Job’ch010e and per{ormance
4/ such as family, peers, and communaby. ) ;
The job that he holds at this time shoul&{be sggn as possidbly only a Vehiclé ' .

i

to gain an ocqupaﬁional entry skill and related wo:k attitudes and values. This

will ensble him the flekibility for a&justmenf reqﬁired when he enters the work {

Qorld as a full~ti&é Qgplgyée. 'ﬁow does oﬁe‘thegjimplemeﬁt this appruach? The‘ \

fiest logical avenﬂ%yxoéid be,¢hé e%ploratory co&ises provided him in his school,

home, ‘qd communlby settlhés. 'This,experience, if broad enough, willxpermit:the
) R

atudent wlth bho foundation, aptitude, understanding, and purpose to relate the

I3

‘,-..‘- “

.,baﬁib.Loncepts of the world of work to real life situations when he is allowed
~  to obsecrve or, éwperience woTk hiﬁself. After a student. has gaihed a broad ex-
ploratory:experionce in a number of oécﬁﬁatiénal eluéters of his inferest, an
,‘1n~dnptn Caaoor ducztlon Contracb should be 1squod to hlm.  This perforinance . .
contract could be 4ulf1110d Lhrouﬂhout the -calendaxr year, both in and out of
! /s . ~
sehool.  The training component could be completed in-school on a project

hagsiz or in the commwity under school supervision. All too.often we depend

zolely on the uniled facilities and resources of our school plant in develop-

™

v
v

]

in a course of action plan with students. We must in the future survey the

consanity and. tap the enormous training cadre we have available. Then and -

only then will we he able to provide sufficient experiences both in cduca tion ' tm

a

and braining for the unique individual needs. This will mean, of couvse, T

*
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LSCOMNH o Y

v e ober throust Moy, ow Honday thivougst Fridoy., I don't believe that wo con
it toment a comprelionsive Coreexr Development rogram using only certified edu~
cntqwn, traditions) school period days and the onc~third of the howrs for
TRAFHG dn the dey as we now tend to do,

Ymrovgh thin close assocliation with workers in the field during the
posiod that the student is fulfilling his education and training phase of
hie Curwor'DOVGIOpmcnt Contract he will firsthand be able to:

A Study intensely a wide variet& of occubétiohéwfﬁggﬁgﬁ his

employeun' assistonce

be Pecome Lfamiliar with the common language us sd in his occupa-
tional field ' -

. Undenstand how specific job tasks fit togetbher to form a
salsble product or sexvice

d. Generalize what job tasks he can perform best and what short-
comings lLie may have discovered

e. Understand the economic principles of consumer, producer, and
income ecarner

Tt wil) be imporctant that all of the partners in the student contract,
such asg his “teachers, parents, counselors, and employexr be on hand to share
in some of his experiences. 1In this way, through counseliﬁg, these im-
pbrtant life experiences can be brought into perspective for thé student
involved as related to the decisions he will meke in hié career development.,
CAREER PLANNING AND PREPARATION
(Rducation and Training)

At this peint in a studeﬁt‘s 1life he should already have been trained
in the methods of career research procedurces, With the aid of the counselors
apd othérs be should be assisbed in the use of this research skill in his
new school setting. More specific education and‘training data shoﬁld be
made available ond skills developed so as to assimilate it corrgctly.

To accomplich this task all students should have numerous opportunitics

to tualk personally to Union representatives, post-secondary private and
] ol
e N L TR AR

G
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et a e edueational and wridnang, i,

Poetocen iy poevdouael monagerse  Tlooueh this expanded comgeling team the

ctudend will then better be prepaved to plon his senior high school program
on coubrict becovoe he will know the 1oqu¢romonb and compétencies needed for
ernployment or furthier cducation end twaining.

It in my feeling that the more cnowledgé the student obtains ecarly in

hir rehool earcer thoe eroaten sente of control he will have over hig environ~

———

m”nu, Sy Lhilsy ow hﬁu]“couTG—bo “a—pogitive experienco.. ...
Tinally, as a component of his educational aud training oontract, ho
vill nead to demonstrate to the school (contractor) that he has a knowledge

and/or comL0uen 3y in the following areas:
Ao  PBducation end training programs available in his interest area.

B. The local DEmployment Service agency and the services it offers.

P

C. Job requirementsg, labor Laws, Union rules and regulations

‘ -

D. Other manpower training programs available in the community and statef
H
B, Know vhere tﬂ-ﬁpp]y for further education and traLang programs in ’

S . the commmity and state.

o
=

. Tntry level job and hlgncr education skills,
Tho other major elcment of the careex planMLng and proparatlon component

.. ' J

the IMPLOYMENT AND WORK ADJUSTMENT uKILL I'rom the‘first step the student

fap)

v

takes in his Caxreer Development Contracts negotiations interviews, the basic.

employability skills should be taught. He is actually being interviewed for
4 - . .
work (positive cougptation) vhen he plans his senior high school contiract. He

s to be made aware of the importance of hig personal attifudes and habits, -
I bo 1 1 ot port f7 Ders 1 attitudes 1 habits,
g
expaectotions of others such as teachers, futwure employer and fellow employees.,
¢ ¢ ’

Me ¢hould o’lso be made aware of his expectatione of othewrs In his Contract.

(e

Thesa e,poct~u¢on will be specifically identified in his contractuul agree-
mente.

~

Diwrine the course of fulfilling his 3-year Contract he nceds appropriate
() J H

job seorching techmiques, interview. techniques, and expervience in behavior

69
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pedd e biony 18 necessary, lor sacoo;s oo 0 Cbowmiace o mainbenanes,

o nkille conmol be obladiued only in the school sotbings.  An appropriole
D by of job dnlerviews and employbr—employec oxperdiences must be providoed
then by the gchool belove the student can fulfill his Contract succoﬂnfuily.4
Litached Lo this paper arxc very rough drafts of how I perceive thic
cedior bicgh Conteoct and staffing to oporate (see flbtachment ff 1). 'This

concept, on you can imogine, will call for a massive restructuring dand

thinting at Uhe swilier Figh gchool level. I see it involving many more
counaolors on carcer education contractors who will have as their rolo a J

ecoordinator's function between student, school staff, community, and parenis.
vIt will call for a school with learning stations on every corner. Tho ira-
ditional school Luilding will still be vitally important but only ono option
for ihe student nather than the only one.

I would hope that as the educator becomes.a familiar face in indusitry,

- business, and the homes, he will be harder to identify as the teacher. ITox

with lhe commmity involvement in the education of the ybung adult, we will

be looked upon as members cf a consulting team for the student without labels

. .

r

on our baclk indicating where our pay check originates.

L

-
ar

In closing, I, in part, reject fomiulating a Career Development Program
R A 3 [ a ~ ¢ . .

as~we-§re>to do here on-papoi unless we arve willing to .take the necessary
next eteps to dovelop the settings necessary for its implementation. . T ac-

’ beptéd this writing vask here today and in ourlown state for the last 15 months
with the‘undéistahding that this obiigatcs me to provide the leadership and

resources Lo demonstrate the concept in a local school.

B e ah s T

1:: -
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CAREER GUIDANCE METHODS

Juliet V. 'Miller.
University of Michigan

in Developing Guidelines

This paper was prepared for the "Workshop
" oheld in

for Planning Career Development Programs K-12 in Ohio
Columbus, Ohio, June 3-8, 1971.
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CARCER GUTOALLE MITRODS, 7 '

LT e searh Ter the Sodention of Caronr Guidanco Moty )

A carcer quidance method s @ precedure or technigua wirich is
Gl by one inuividuat, i.e. teacher or counsclor, to vacilitate the
/ ’ 1]

el live vouational developient of another individuai., The 1irst

L doi consiceration in sciceting methads is the specivic aquidinee

chicativa whion will be met through the application of the method.  The

doaveloprent of such objectives i the basic worlk of this project.
The objectivas Tor each of the six comoonents for cach of the threce
greoe levels is necessary Tor the selection of methods and provides a

Lasic framework for this seiection.

[%2]

Another iwportant factor related to the selcction of methods i
the DiEEEE_Qi_lﬁfmﬂﬁﬂﬂlﬁﬂﬁlll ‘ivio basic types of considerations are
hecded when describing student popuiations: (1) the age or develop-
dentzl level  of the student group; and (2) special characteristics of . .
the student croun. Again, prior work in this nroject has already .
focused on the charzcteristics of the client group. |t is, however,

- Al . - - - . . -
monsible to draw some gencralizations about eiementary, junior high

school and senior high school students as learners which are helpful

in selecting appropriate carcer guidziice methods Tor use with these . ;

&

} t

tnrece groups, : -

The following generalizations can be made about elementary school

students:
: .

} _ , 1. Children learn new behaviors by imitating the behavior of
| others in their immadiate environment. A major career guidance
technfque for the elementary level is to bring into the child's
' : world adults who provide new models. of behavior. ™ - ) .

2. Elementary children are highly motivated by action oriented

learning cxpericnces, For this reason, verbally oriented
| - _ counseiing technigues which are used with older popuiations
avre not as appropriate For use with children. Such technigues
‘ . y as Camss, drama{ics,.roie playing and simulaticn arc more -
motivating and result in greater learning.

3. The cognitive development level of youngar children docs not

>

permit them (o think in chstractions or generalize from one

Q
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Yo luctian Lo onoiiher.  Foro this renson, caveer Juidence Loeihods
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L Ulementary suudantu typically have a narrow view of e, occus
sational world, hove SL.reolypic viuw‘of o Fud 0CCUpPeIonS

;o ! S0l d aonive to high tevel ccoupationt,
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that those studenis need exploratory, broad-

Tais indian
aning exsericness which enable them o more accurately under-
svand the oceupationul world.

Creviccaristics of junior high school students which iniflucnce

Lihe scicction of methods include:

1. e junior high school experience is scen as a transitional
cxpericnc;'wh{ch helps students wove 7rom the general skill
asccuisition of the elewentary school to the more specific
preseracion for adult life which occurs in high school.
Carcer quidance expericaces should continuc to be broad-
cning wnd exploratory to help stucants undcrs tand the full
range of possibilities open to then.

2. Junior high school stiudents arc aiso in a stage of transition
from childhood to adolescencce which results in rapid change

within individual students and considerable variance-in the

develoomental level of individuals within the total group.

o]
<

This ne that ariety of methods will be nceded to

cccomodate the range of individual divference.

w
=
¢
c 1
S
o
s

)

3. Since junior high school students are just developing abstract,
verbal skills, there is still need for concrete, action oriented

methods particuiarly in the jower junior high grades.

A The junior high cge is one’ characterized by.rapid growth and

change winich results in intense feelings. For this reasen
carcer guidance methods should allow for the expression and

cxploration of these feelings.
Characteristics of high school students which influence the sclection

N
!

of methods include
1. During wwe high scheol years, the individual is confronted with

the reality of having to make decisions which will affect

the course of his futurc life. He is experiencing internal,
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Craoero vy developed coreer guiCEnCe CLi procecd elonn
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i tinde and cornlox diansions; it can facilitave expioration,

eveluaiion of oproreni ties  uind cecision making.

Coorcvr ruideace con help the stdaent briage the cap

-

RN

seonct Aad worke AT Ier hichoscheul), ot fcest Tour mzjor fuvure

Cirecoions are possible; dropning oui, college, post high
treining, . and werk.  Guidance can assist in clariiying
acvaniages 1 disadvanie of each of these avenues .50

- -
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in Szlecting Corcer Guidance Mmeoncds

dnae learning objectives have beon developed foir specific.
vogsutictions, wiere are soine specivic considerations which are helpful
in tie Tinal sclecvicn of ot ; A first

consiaeration is tne jearning poudntiz! of tha muthod., The development

of cducational maunsds is basc pucific learning principles.  Each
mathod is effective in Tecilitating some types of learning. lowever,

]
i

not all methods are egually effective Tor al

tyves of learning with
esea

11 students. 1t is importznt to study the research on the cifective-

ness of metheds in order to select the most abpropriate method for

jiven learning objective. . . ’

Sceondly, (¢ is importont to consider thne relative advantaces o
cne metnod compared to nc Rescurch indicates that often scveral
faciiitating specitic types of learning.

method, tTtois not always necessary or

to seicct the one most apprepricie method, Of?bQ it will be
d two or more methocos which will be ¢ ugj)% cifective.

finding is that often a combinotion

used individually.
irportant censiaeration here is ncthods be compatible

I enboance one another. \Loen designing corcer ‘quidance procedurcs,
.
Lo

T i imzercant o considar ways in wnich methods might be combined to
I N

»

increase motivation end learning cerifectivenass.,
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L poaf Jecniniiiiy duswes.  Ficun, 16 ois dwportant to suloet o

Ccd walioh con woounco oy e evailoble st Thie means that, oll

. N M N . IO . L. 7L . - ‘.'.-..‘ N :
et L nuRSrh VN, wCMS, 8 mILiCd Suolild v Soleciod Citner vetadst

i G e axioling stoiT nas he expertisc necced to use the

ther pesource puople are recdily avaiiable,

i

o, - e e e
RO ST SRl N SR PR VSO R

Piov sddicion t S FFine . orther ruscurco considerctions arc impor-

Lot I Educaticnal mecdheds reguirs
arccitTic facilities and cegquipmint which are often cquite costly. Onc
possibie ruie for selecting & wmothod is that, if the facilitics are
slready svailebic and the method is as cffective as others, then the
PRI RN ! L ] o - -y ! . e -7 o . - L - TSP - 1
pathod should be selecred.  For examplce, i television equipment 18
! shen this methed of disseminating intormution would ba sclected

L Y
GV HaLaa,

aver ocher neusibilities. | rmo @ppropriaie Facilitics are available,

&
chen another princinle to follow is that mzthods which have multiple

& 1

uecs should be sclectea.

’

A finel conciderction in selecting methods is ca atibility or

-

tie mothad with the existing prograd. Change is often quite daifficult

co initicte and maintain, This is bacausce a change in onc part of

o program may reguire subsequent changes in other parts of the nrogram.
When sciecting a method, it is important to consider the impact of the
acceptance of that method on other parts of the career quidance program.
in general, Tt s praferable to sclect those/mcthods which are most
commatinie with the existing program either because luss change is
necded or because those changes which are required have a favorable

impact on the progran.

Currers Carcer Guidence Mztrods

— . . ; , @ . \ .
ke caven basic carecr guidance methods ar:: (1) behavioral

hes; (2) comsuter assisted counseling; (3) ecucational

wodia; (5) group procedures; (5) information’retrieval systlans;
(6) simulation guming; and (7) vocationcily relevant curricule. In

Cascribing these approaches | would like to First, describe the basic

~

calhol.  Sceondly, cdeoscribe sub-catogories of the maehod. Finally,
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Cove S dacsoeds Unzool thin techaloue roctires (he solection of

Cer e Faipareers vhieh are offective In oprocucing o specivic behave -
o v o o onarticulor ciient, Som2 basic consicaravions which govern

. o ‘. . .- - . ) . - - . . . - - .
LS sarecoion of reintorcars are: (1) rot all reinforcers have the
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. e - . L . / e TNy X U T S w
Soasincaning o allopoeple; {2) reinvorcers con lose their evicet:
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CNESS
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i ouses ond (3) roindoresrs must o orten coms from individuals othel

Uen counsaloars.  These roinforcement tecnniques  are nost affeetive

’ Tovonorennaoning behaviors which are alroaay Tomilinr to the clicnt.
Soaciol pwdviine iveives the we of real or sywbolic rodels which
Conmnnirate he desireu bonavior. Thcsc'téchnlqucs are crfective in
Foorning comolen patteirns of behavior. The individual learns the be-
novier by viewing 1T in anrother rather than through dircct experience.
Ui coorcsch is one of fearning ihiough imitation. The besic types
R o moexling include the use of live modzis and the use of svmibolic

TSR A Live maodels cre actual people who exhibit the desircd pehavior,

When sclecting live models, it is important conisicer tue characteris-

Lo
tics of the nodnls., Scme guidelines are: (1) rocels who the clients

circeives cs being of high status are evfective; (2) mocdeis of the

ient are more effective; (3) peers cen be

Suue: Sex oo Lhe ¢

cileccive madeis; and (B) nodels who are more similar to the client

SrLOTC T ractive.

Syrvolic rodels are models which heve boen created using recovaings,

Filwe, video-topes, etc.  These roccls aillow vor greater concrol than
Jive socdels.  They can be developed to be appropriate for spacific

clivats, can co devoid of negative churacteristics, and can be used’
b -2 1]

oL T Y-S
SR A O R HIN

e Nosthern Sys e Cowmany s Social Gkibin Scerinair to help

AU

ioh trainees develop suaclsniud en- e joh social

.
LLeuo o

ccaviees Te o exanpie of anplying vehavioral Gpproacihcs Lo caraed
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Lo osaudandty porticular iewel of learning. Conputer assisted
counnciing systens incidde thres tynes: (1) information processing
Sy L LG (i tuté%iai systems; and (3 diilog cys teins .

Al houy ald éomputcf’systags cre bascd on inTornation procecssing,
Chare ord tome systems which serve only s function and do pot inter-—

\ . . '

Thew Wiln the sludents.  Thene systoms pFUCU;S informaiion which is ' ‘

Cior Civseminoted Lo che student by the counsclor. ) ,

¥

Tutoric] systems are used by studwnus, They are designad to go

beyond informetion processing, #nd renlcce the counswlor in perferming

4

difrarenl tasks. These systems can be compared to the interaction of

. . " 4. . . - - . .- - e e . . ) . . . . -J_
4 osrudent with o tutor. Such systems are desipned o nroviae. 1n

cvruccion in prodetcrmined arveas,  but tha mode on instruction is varicd

Looording to the necds of the ind.viduul student. The primary

CLaccien of thusce systems in counseling is to Tacilitate decisien )

. mLsing taroveh the dissemination o7 FC}GVUﬂ% inTormation ahout self
: : T . : r S t s 3 Pl el

snd eavireameint.,  These systems, therefore, pervorm tic cimpic inroi
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custion thus evoluating  possivie out-

. Al tnouch these systons

(2]

Coiics Lrier to ccuing an real dife situation

1 ed

Wil nor exist for some tine, they do provide ¢ criteria for thé
Coveld mene o) wilosystens.  The gual of system .developrnint should be

> Beve the svelom w3 osensitive to indivicuel needs as the current
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Lrocvemisie OF on cperpting computer system is froject CVIS

7~

{(Comsviurined Vecaticnal Information System) which mukes use of the

compuiLy to asstisti students in grades 7 througn 14 with vocaticonal
ond educational  exnloration. . Tne computer stores a iarge mass of

ccal job opsortunitics,

informacion about occupations, eppventiceships,
)

‘technical end specialized school, Tour-yesr colleges, community coilege

srocorems and military osportunities.  Furtheraore, it stores tne

Focords oF all the students. Students explore occupational and

'."‘.""""‘."‘."'\~ . ooy 18- T [ [ . v o 0 o€ "-"'.-'_ 1]\ % - "nd [ i t" 0 i h

CLULOTICT Gl Gaporiunt tics DYy meons Oh cairciully prepare scriplts walc

relate ability, interest, wnd school achicvenent to occupational

s cducaiicnal choice, and which alicw flexibility for trying

aliemative pachs,  Students communicate with the computer by means of
- -

TVebike cerminals colled cathode ray tubas.,  The computar sands a

:

Fav e Lo the s dencs on the screen, and herreplies by typing his
b} P

el Yemchnicr rewnansce on the koyucard or the machin. is process

Ciniaies on fetediate response conversation.  Tne student may also

rcaive @ pener cony of any invormation he dasires by printing it on

cnoadocont esnosuger-centrolled tyeewriter. Projoct CVIES now oparates
SuoMTiioshrool Nich Schenn, Coliernr of Dure e end Hapuarville Community
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cndisevisual media, such as televisiol sand films. Audio media
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5 of buing leus cxapensive,

cifamcive in communicating information (nlaas the jnformation describes

manual tasls or deals with concepts which are not 7amiliar to the uscr.

fudio-viwual media include tclevision and filuws., It has been

sual aspact of those media is useful if

provicusiy  montioned that the v
the concepts to be learned are new to the user. There scems O be
no c¢ifference in the effectfvancssbof £ilms and tclevision. A choice
be reen the two should depend on such factois as cost and casc of use.
Teiovision tends to cost more, but is mwore flexible bocauﬁe it ailows
For rovisions of the informstion. -

Therclarc sevaeral examnics of the usa of media in carcer guidance.
Goneroft reports the use of Vi

H s

tope to proviae information anout
ety joboin a nusber of job clusters, i.c. secretarial, Tood,

retailing,
and cutomotive technology to high sciivol Ltudents to communicate infor-
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Lo otivate them to think about job training. Disadvantaged minoriEy

grouns ressonded particulariy wall to those vidoo tapes.

anothar coceer guidanco appronch.
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Robert L. Darcy
Colorado State University
In this brief introduction to the Economics component of Ohio's proposed
Career Development Program, K-12, I shall sketch the background and rationale
for including a study of the economic system in the program, suggest some major
guidelines, ﬁnd identify specific goals to be achieved through the economics
component and the overall prdgram.

Bconomics and the World of Work. Any educational program that includes

the term '‘career" or "oc&upation" in its title (e.g., career education, Eareer
development, occupational education, occupational information, etc.) is obviously
concerned with the world of work. And this world is inseparable from the economic
world because work =- defined as "humar effort devoted to production" =~ is paxrt
of the economic process. This process involves employing human and non-human
reéources to produce goods and services intended to meet human needs. Howevef,
the world of work takes in more than just economics. One's occupation and em-
ployment experience not only serves fhe two economic functions of earning income

and helping produce goods and services. Work also helps meet two non-economic

functions: satisfying certain social and psychological needs of man and éon—
tributing to his overall human development.

Work takes place within the context of an economic and social system., Young
people need to devsloup an understanding of the socio-economic context in which
they will spend one~third of their waking hours for perhaps L0 years of their
life == in part so they will have the information and broad understanding necessary
to mé&e wise career decisions, and in part so they will not feel alienated from
this important aspect of their social environment. Powerful forces are at work
shaping our lives: technological advance, economic growth, the changing man~-

_power market, changes in economic and social values, urbanization, population
,increase, industrial ipnovation, displacement of workers with obsolete skills,

92
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politicalization of economic life, new uevelopments in education and training,
environmental changes that influence the quality of employment and of life, and
others.,
One of the functions currently perforged by work makes it crucial in the
persoanl lives and career planning of every boy and girl: in a market-type
;,eéonomy, the chief source of income is earnings (wages, palaries, other payment
: for human effort devoted to production). And to qualify for high and secure B
earnings, a worker must be able to bring two things to the manpower market ==
productive ability, and a willingness to apply that ability in a job situation.
Without valua;ie "human capital' embodied in a worker's labor power, and a
functional set of attitudes and motivation, success in the world of work is
impossible. The point is worth repeating: workers participating in the U.S.
labor force during the 1970s, 1980s, and beyond must have something valuable
to bring to the ma?power market =~ labor power that is enriched with substantial
investments in humép capital (education, health, motivation, mobility, etc.) ==
P and they must have a functional sef of work-related attitudes and values that
provides the motivation to put his productive potential into action. Some
basic principles of economics can help students understand why the manpower
market operates the way that it does -- what determines the number of jobs
available in the nation, why it is that particular employers will hire more
or fewer workers, what wages are paid; what these wages are worth in real pur=-
chasing power, and what the general conditions of employment will be. Based
on thié understanding they can either "accept'" the system, "reject" it, or e=
~. in most cases =~ participate in efforts to modify and improve it to better
| ‘meet the needs of men and women in their capacity as workers so the quality
of their lives will be enhanced.

General Considerations. The question arises: How much economic education

can and should be included in the Career Development Program® A related question

is: What kind of economics should be included? The latter questiun doesn't
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microeconomics, Keynesian macroeconomics, American Institutionalism, Republican

economics, Democratic economics, etc. The question to be decided involves the

point of view that would be most appropriate for approaching a study of the

American economy. There are perhaps four strong possibilities. First, the eco=-
nomics component could be approached from the viewpoint of the concepts, prin-
ciples, information, decision-making skills required by the consumer. Secondly,
the viewpoint of the business firm would be adopted -~ the "profit~investﬁent-'
growth" emphasis. Third, economics cculd be approached from the viewpoint of
what the well-informed citizen needs to know in order to assume his responsi-
bilities as a decision maker of local, state, and national economic issues.
Finally, the study of economics could be approached from the point of view of
the worker, or income-earner. A blend of the first and fourth viewpoint, which
can be labeled ''"Personal Economics" is a possibility. ' \
Two relevant criteria for selecting an approach would be the amount of
time available in the program for economic education, and a Jjudgement about
the most effective learning strategy in terms of the overall objectives of the
Career Development Program. If time permitted, I would recommend the Personal
Economics approach, in which emphasis is given to both the earning of income in

a person's capacity as worker, and the disposition of income (spending, saving,

"personal money management") in the person's capacity as consumer. While some
"citizen" economics and "business" economics would be included, the major treat=
ment of these economic roles would properly be left to the social studies and
business education curricula.

Within the framework of the Personal Economics approach, students should
acquire a working knowledge of thg American economy; they should develop basic
skills in the use of economic principles, statistics and history; and they shculd
learn and be able to apply the five-step method of reasoning (similar to the

procedure included in the Decision-Making component). By focusing attention on

Fhese three elements of eoonoﬁio education, students will e able to add new
LS
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the primary, intermediate, junior high, and senior high school years. Adding '
depth and breadth to the understanding of the struoture of economics, analytical
techniques, and a method of reasoning should prer to be a sound educational
strategy that fits well with the notion of a K - 12 career development program.

-‘What specifically does this threefold approaoh to .economic literacy entail?
To develop a working knowledge of the economy, the student can be aided by ex-
ploring the structure of the discipline of economics. To the extent that this
structure is cleérly perceived and accurately drawn, it represents a useful way
of describing how the U.S. economy works. To illustrate: Economics isg<defined
as the study of how society organizes to develop, conserve, and use its human and
non~human resources to satisfy wants. What are the forces that interact in the
economy to determine the overall level of production, the cgéposition of output,
and the distribution of income? Specifically, in today's American econcmy, what
facteors determine the level of Gross National Product; the mix of consumer'goods,
investment goods, and public (government) services?; and the income shares that
g0 to millions of families and individuals that make up American society? One
useful answer to fhis question is that Resources (human respurces, capital, and
natural resources); Technology (tool-making and tool-using kmowledge); and
Institutions (established patterns of social behavior, or coordinating mechanisms)
all interact to determine the performance of the economy.

Moving to the second dimension of economic literacy -- the technigues of

analysis ~= what are the principleé, statistical measures, and historical insights
that can help a student to think more c¢learly about economic issues and the

world of work? One principle is "productivity" -~ the basis for employing workers
and determining what wage can be paid. An important statistical measure is Gross
National Product == the market value of the total production of goods and ser-
vices during the year. Other measures are the unemployment rate, the index of

consumer prices, employment projection, weekly earnings, and the rate of econmomic

Q




L0

growtne An understanding oi unese veun Captd ouie gLudent Lo
xnow the facts of economic life. With respect to history, a knowledge of what
problems and solutions have been enoéuntered regarding cyclical and structural
unemployment, inflation, poverty, and the like can help students to understand
the changing nature of our economic system and to see the need for institutional
adjustments to meet human needs in the future.

The third dimension of economic literacy is the five-step method in economic
reasoning, or problem'solving. This method has great potential for aiding in
personal decisions conoerning educational development, occupational choice, ca-
reer planning, and consumer financial management. The five steps involve: lst,
Defining the Problem (e.g., What career shall I choose?); 2nd, Identifying Goals
(e.g., What do I want from my career in terms of income, personal satisfaction,
social recognition, eto.); 3rd, Considering Alternative Measures for Achieving
Goals (e.g., formal schooling, on-the=job training, etc.); Lith, Analyzing the
Consequences'of Alte;native Measures (e.g., the costs, benefits, and other
effects of enrolliné in a post-high school technical institute, etc.); and 5th,
Choosing the best solution in light of the stated goals.

These three dimensions of economic literacy and competence can be developed
sequentially from the primary grades through senior high school, with continuity
and practical applications.

A basic consideration to bear continuously in mind in developing the economics
component of a career.education program is that the outcomes -~ understanding,
slcillas, attitudes, and behavior =~ sghould make a significant and observable dif=-
ference in the students. Economic education, along with the other five components
in Ohio's Career Development Program éhould provide a human qevelopment experience
that will enhance both the production capability of human{rééources coming outb
of the schools and the level of understanding that young people have concerning

the world of work and broader socio~economic¢ environment in which they will live.
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2

riajor Goals. The goals of the ecunvuwwide ¢+ o+ uncou paraliel the dimensions
of economic literacy and competence identified in the preceding section. Spe=
cifically, they are listed below. Students should acquire intellectual under-

standing, functional attitudes, and behavioral skills with respect to each of

the following:

How the U.S. economy is organized and how it functions: a mixture of
the market mechanism (e;g., circular flow of resource inputs, output,
and money payments) and Sf govgrnment decisions; of competition and
concentrations of market power (e.g., in business corporations and
labor unions).

Role of the manpower market in'influencing the development of human
resources, allocating workers to particular industries and occupations,
distributing income to individuals and families, and helping men and
women meet certain non~economic needs through employment.

Factors that determine the demand for manpower (e.g.; the total number
of jsbs and employment opportunities in particular industries, occupa~
tions, geographic areas, etc.) == total spending by consumers, busi~
ness, and government; physical productivity of workers; technological
and product innovations; sales demand and prices; programs ofbjob
creation.

Factors that determine the supply of manpower: population size and
characteristics; labor force participation: investment in "human

capital" such as schooling, health, counseling, upgra@?*ffaining.

e

Factors that influence the structure and efficienc&‘Bf/the manpower
market itself: information on job vacancies, system for placing
workers on jobs, equal employment opportunities, mobility of workers,
provision for unemployment insurance tenefits.

Help students see that every economic system must make decisions about

the production of goods and sexvices (how much and what to prodﬁce)‘
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10.

11,

12.
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all nations are organized in the same way to answer their questions.
Examples: The U.S. relies to a great extent on individual decision
making expressed through markets, the U.S.S.R. engages in comprehensive
government planning, the U.K, and Scandinavian countries have adopted

a "middle way'" with greater government involvement in determining em=

ployment, production, and income polioies,

Features and specific programs included in the rapidly evolving aotive
manpower policy (public and privatq) including the role of the U.S.
Training and Employment Service and the State Employment Security
Agencies in helping young people, the disadvantaged and others become
employable, obtain and hold jobs, upgrade skills, and secure earnings
and satisfaction from work. .

Meaning and implications of the principle of marginal productivity as

an explanation of employment and wages in the private-enterprise sector
of our market economy.

Importamce of total spending in the market == by consumers, business,
and government =~ as the major determinant of total employment, pro-
duction, income, and the general level of prices.

The nature of technology and automation, and the causes and effects of
technological change -~ stimulating productivity and economic growth;
placing, replacing, énd displacing workers; influencing social values
and institutional adjustments.

Education and other forms of "human capital" and a source of eoonomio
growth and determinants of individual incomes.

Encouraging students to pérceive their own schooling as a process whereby
they and society are investing in their own human resource developmen% —
using productive reséurces (teachers' gservices, school facilities, their

own time and energy) to acoumulate "human capital" in the four of the

»
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basic "CCMG" skills: Communication (English and speech olasses),
Calculation (math and office skills), Manual dexterity (trade and
industrial courses), Group organization and personal relations.

13. Awareness of the variety of jobs available in the American economy;
composition of the labor force in terms of occupations, industries,

age, sex, race, class of worker, educational attainment, etc.; and

employment projections to 1980 and beyond ~- including an understanding
of how productivity and income growih induce such ohanges in employb
ment.,
The above list of major goals for the economics component is not exhaustive.
Phillip Powell, Director of the M. H. Russell Center for Economic Bducation iﬂ
Arkansas, has prepared a list of economics lessons from our program, Manpower

and Economic Education, that constitutes a core of basic economics appropriate

for junior and senior high school students interested in viewing the world of
work in the perspective of the socio-economic systems -~ and copies of that list

are available. The list also suggests other lessons from the Manpower and

Ticonomic Education text that might be useful in implementing the other five

components of Ohio's Career Development Program.

In closing, let me underscore the case for including economic education in
a Career Development.Program by quoting from a paper that hopefully will appear
sometime soon in the OCCUPATIONAL OUTLOOK QUARTERLf under the title "The Need
for World-of-Work Education':

"To do something, you have to know something. To participate
successfully in the economic system as a worker and a wage-earner——
and to help adapt and improve the system when necessary—an in-
dividual must understand the structure and operation of the system,
and its effect on the life of man. It seems to me Jjust as mistaken
to turn American youth out into our modern industrial world without
instructing them in some fundamentals of its values, institutions,
procedures, opportunities, and challenges as it would have been

for the fishermen of Gloucester 150 years ago to send their sons

to sea with no knowledge of marine weather, fish, boats, bait, :
tackle and ocean lore. Without an understanding of the marine en-
vironment, Gloucester youth would have perished. Without and

aq
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work and live today, young men and women simply can't be ex~
pected to function effectively and meaningfully -— as workers,
and as human beings who feel competence, self-confidence, self=
esteem, and a sense of identity and participation."

Robvert L. Daxrcy

Colorado State University
RID:ekb

June L, 1971
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