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CONFLICT RESOLUTION UNIT

. I.  REASONS.FOR-STULYING CONFLICT RESOLUTION

l. Eaeh of us is confonted by :conflict situvations whether aS*a
. participantiin’ 1nuer—personal ones or as a concerned specta-
”;tor 1n 1nternatlonal crises. :

2. In a worJd which is so interdependent, it is 1mportant that
all peoples understand why.conflict.occurs in order to determine
‘what+kind of 1nternatlonal system would be most viable and to work
toward -achieving it.

3. . Because ‘We' are 1nvolved an awareness of the behav1or 0% :both
individuals and nations is necessary for an understandlng of the
-W:,_.;qconfllct and uhe alternatlves whlch exist for its resclution.

'ﬁ;' By understanalno conflict and 1ts behav1oral variables, we. can in-
fluence the behavior of others. 1n such a way as to affect the
. . .ioubcome of- the conflict. :

[ 1t OBJECTIVES IN STUDYIuG CONFLICTS AWD THEIR RESOLUTION
At the end of the unlt,'each student shouLd be able to:

1. explain why the actions of both individuals. and- nations differ
due to differences in thei? cultural experiences, values,
perceptions, goals and expectations; . N VI
:‘ . o .- r .,‘ W . 3N
2. identify the reasons that conflicts occur in the preqent
1nternatlonal system,_ . L o .fj”j

Etf'explaln how the internaticnal system and lts members react
to various cénflict situations, for example,. superpower
confiontations and small power dlsputes,' :

[

zﬁﬁ?"iunderstand that there are both opposing and common interests
among adversaries in most conflicts.andibe ahlaita: differ-
T ent;ate betweeq them in, any confllct presented: hlm,
= ‘:l e .-':."‘ . ; 1 J .
_5; dlscuss the nature and role of . bargalnlng in the 1nternatlonal
" 'system;

b e
e e N

o Bo:aend Lt cand. ‘eompare the klnds of alternatnve technlques
T available in the prement international system to deal with
conflict-- for example, force, negotiations and diplomatic
exchanges.
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LizSSON PLAw* o e
Day 1: how\fnlm "Little. Island" and conduct a directed
. TS dlscuss1on ' Coan e e :
“Da&'Zi" B L Contlnuatlon of dlscussxon of the film. ;

Presentation of ways.of.viewing conflict,
RS varwables 1nvolved 1n it and 1ts resolutlo:.

‘Day 3r . '“‘The bargalnlng process i confllct.
Lo Play some of schelling's games to show differ-
ences in baréalnlng s1tuatlons.

Lay 4:" . ulsnuss1on of the Guban n;ss1le Cr1s1s.
ﬁé&‘SE“ | Role-playing activity of the alternatives for
: - i U action presented in the Lxecut1w> Coimittee
. eetlngs.
Day 6: : Debriefing of role- playlng and disdussion of

system models.
Day T: . ~ .Evaluation-of learning ns1ng either a scenario
o which the students will.react to, or asklng
them to-‘writé their own descrlpulon for a ;
v1able world system.,;; DAY - !

. . e . °
or ,".._;. M P Y
it e

""#This plan is based oh 50 minute periods.

¢iass ASSIGNMuuTS

The follOW1ng are suggesthns for types of ass1gnments which could
be given to.your studénts,:ﬁ. :

1. For Day 3. The handout on (onflict Resolution whlch has been
. abstracted from Sbhe*lvng S xdeas fox: hlgh school classroom
-use. ’,x',c:. s . Y

2. For Day 4° An account of the Guban -Missile @fisis._'Kennedy's
Thirteen Pays-is the most concise and most easily read by

students. It should be assigned at least a week Ln advance
to allow time for everyone t7 read it.

3. "For axlﬁ. Pages 2760 from Fi sher‘e Interna+1dnal Confllct
- for Beglnners..f?». a .




V. SUGGLSTsy BIBLIOGLAPHY
A. Teacher

1. Schelling, Thomas C. The Strategy of Conflict.

2. Haas, Ernest. The Web of Interdependence. ng. Chapter 1.

" 3. Frankel, Joseph. International Relations. Lisp. Chapter 4
and Chapters 5-7.

4. Fisher, Roger. International Conflict for seginners.

B. Student

1. Fisher, Roger. International Conflict for Beginners,
pp. 27-60.

2. Kennedy, Robert ' Thirteen Days.

3. Abel, Illie. The iissile Crisis.

4. Any of the other accounts of the Cuban Migsile Crisis
which can be found in Sorenson, Schlesinger or Hilsman.




LITTLe ISLAND
DISCU30I0N O WH., #ILiv
This animated film is about three wen who each belief in a differ-

ent idea-- good, beauty and truth. The film begins with the three
landing on an island. From the time of their arrival to their depar-

ture, one sees the attempts which the three make to communicate and inter

act with one another. All of their attempts fail and at the end of
the film the three are seen leaving the island.

The film can be used effectively with very few introductory reumarks.

Because there are no words, studeuts have to be encouraged to léok for
other cues about each of the three characters and their activities.
Some of these cues are colors, music, symbols and movements. Before
starting the film,;it is helpful to introduce the three characters and
the ideas they represent. This can be done by putting the following
information on the blackboard: '

Good Truth . Beauty

3 | 1 2

The numbers are the order in which‘they appear individuaily in the
film.

The first part of the discussion should be general enough to let
each student begin to organize what he has seen and his thoughts about
what happened. The discussion should vary with the points which the
students raise. Some of the points which should be brought out either
by individual students or by questions from the teacher are:

1. \hat happened in the film? |
2. VUhy did the three characters leave the.island in the end?
3. How were each of the three ideas represented?

Here, the students should be encouraged to think about the
differences in: : o

1. golorsg -- e.g. the colors for truth were strong and
bright while those for beauty were pastels.

2. music -- e.g. the waltz-type music associated with
beauty as compared to the church organ and choir
music of good.




.

3. symbolg ~- e.g. beauty wanted everything to be
symmetrical and beautiful like the picture of the
nude woman and tne flowers, while good was associated
with the church and angels with the idea that if you
are "good" you will go to heaven.

4., movements -- e.g. beauty was very graceful as compared
with truth whose movements were mechanic¢al and often-
times erratic {(remember, the mad scientist image).

The second part of the discussion should be directed more toward the
conflict which took place and how it was resolved.

Z. Uhat kinds of interactions took place during the film?

2. Did the characters try to communlcate w1th one another”l How?
What were the result°° : .

3. fuere tnelr,attempcs at communication understood of misunderstood?

Note: The most glaring misunderstanding took place when the
fist kept pushing "good" down un&il he became a devil symbol.
Beauty, seeing this, tried to shoot the fist with an arrow
apparently attempting to save good. But good misunderstbod
beauty's actions when blood from where the arrow had penetrated
the fist fell on good. Good blamed beauty for the blood and
a conflict erupted between the two which emcalated until fhey
were deterred by the image of the bomb which truth haé created.
The message which the bomb communicated to all of them about
total destruction was the only thing which all of them under~ .
stood throughout tho whole film.

4. Can conflict reqult from misunderstandings or mlsperceptlons .
o --of ‘another's beliefs or intentions? )

Note: It should be brought out here that each of the three
characters believed in positive values. But, throughout the
film we see not only the conflict ketween these positive values
but we see the negative aspects of each of them.

5. If men and nations cammoct communicate and cooperate w1th others
in suech a way as to avoid conflicts or settle them peacefully,
do they have the same option of leaving the island or the systen
as the three characters did?

Sp)
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CONFLICT RESOLUTION

Conflict is often viewed today as a bargaining situation in which
each side has an interest in resolving the conflict in such a way
that is advantageous. Oftentimes, the zains in the resolution of
conflict are mutually advantageous with each side gaining in terms
of its own interests and goals. For, in order for conflict to take
place in the contemporary world, there must be common as well as
opposing interests among the participants of antagonists. Comgon
interests #xist in conflicts because of the mutual dependence of
the antagonists. In today's world, thz overriding common interest
is survival given the threat of nuclear destruction.

If we view conflict as a bargining sisuat.ciin, . then we must analize
sonme 0f the maneuvers which are used in bargaining, such as commitments,
threats and promises, and the communication of them. But why should
we be interested in studying coaflict at ail? Conflict is a phenomena
which is not confined solely to relations between nations. It is inher~

snt in any relationship whether between individuals, groups, or nations.
- A1l relationships Bre both cooperative -~ %kié,integrative--an® conflictual--
te.disintegrative. Dr. Robert North has pointed out that:

Almost any aspect of conflict, however destructive, requires
interaction between the antagonists, considerableecommunication,
and the emtablishment and maintenaneeoSfumany reciprocalities
and subtle understandings. Ccaflict thus functions as a binding
elementlbetween parties whe may previously have had no contact
at alla ’

By analizing conflict and the behavior which participants exhibit

in bargaining, we learn not only about conflict and its resolution -
but we learn also how the behavior of antagonists might be influenced

in order to bring about desired outcomes.

Communication is necessary to the reéolution of confiict situations
because it is the means Wy which each side wakes known to the other
side its interests and goals as well as the weans it will adopt to
attain them. Communication can be either tacit or explicis.

Explicit communicaitiorn aeans direct verbal or written communication
between two parties. Two historical examples of explicit communicaticn
are the Declaration of Independence, in which the colonialists made
known to Britain their desire for independence, and the Fourteen Points,
in whick President Wilson outlined the kind of peace settlemeat he

advocated. Tacit communication is utilized wiren direct or explicit

communication is either impossible or irsufficient. It is dependent on
. each side believing that they have something to gain from cooperation
and from resolution of themgqpf;;ct:__These gains will not necessarily
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be the same for both sides buu communication will take place if

both sides feel that they have something.to gain. The resolwtion
of most conflicts today is not simply a case of winning for one
side and losing for the other; each side gains something relative
to what it had before and what it might have had given another
cutcome.

The following are some examples which Thomas Schellinehuées in
his book, The strategy of vonflict, to illustrate the utility of

- tacit bargaining to attain an outcome mutually advantagedus to

both sides.

1. uhen a man loses his wife in a department store without any'
prior. understanding on where %to meet if they get separated, the
chances. are good that they will find each other. It is likely that

‘each i)l think of some o%vious meeting place, so obvious that each

will be sure that the other is sure that it is "obvious" to both
of them, * Une does ngt*simply predict where the other will go, since

.the other will go where he predicts the first to go, which is where~

ver the first predicts the second to predict the first to 0, and
so ad infinitum., « . . Uwhat is necessary %s to coordinate pre-
dictions, to read the sawe message in the common s1tuaclon, to

Adentify the one course of action that their expectations of

each other can converge on. They musty "mutually recognize!" some

~unigue 51gnal that coordinates their expectations of one another.

/e cannot be sure they will wmeet, nor would all couples read the

. same 31gnal. out the chances are certainly a great deal better

than if they pursued a random course of search. . ihere would
you choose to meet in the same situation?

.2+ Tuwo people parachufe unexpectedly into the area shown on the
_'map-below. wach has a map and kiovs that the other has one but

neither knows where the other has dropped nor ar@d they able to

- ..communicate dlrectlj. They aust get togethner quickly to be




1.

t

-F
gaved . Can they study their maps and "coordinate" their be-
havior? Does the map suggest sume partieular weeting place so
unambigrously that each .ill ve confident that the otner reads
the same suggestion with confidence?

Y
ey oad
T tjuilrh*qﬁ

| KED TDDfYﬂ

The above examples were of situations in which both sides
would gain equally from the successful resolution of their sitve
ations and both would leoge egualdy.dflithey could not resolve their
predictaments through cooperation. But whit about the case of
divergent interests whereby each side can gain more with a dif-
ferent outcome? Loes any basis exist for cooperation in which
they will both gain, although perhaps not equally? Try to think
of an example from either contemporary or historical situations
in which the antagonists had divergent interests out in which
the conflict was resolved to the satisfaction of both., Uhat could
have been done by the characters in iittle Island to resolve their
situation?

gﬁanford University, Ceanter for war/Peace Studies, March

(i

Rooert C. North. VIOLEWCE: INTSRPERSC#AL, ISNTEXGROUP ANDlgﬂTEEEéTIONA
s . :
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"frfﬁ?' Tell - the class “that’ they will all be meeting in New York City

CLAGGROUHM GAuts TO ILbLUnTrATL
BARGAINING TLCriIyUwsS

'* The purpose of using thece exercises is. to help the student

understand the conditions under which bargaining can take place.: Tadit
bargaining is utilized because there are elements and techniques found :
in:tacitcbargaining situations which are 1mportant to understanding |
explicit bargaining s1tuatlons.,yf,n S |

I. Tacit Bargaining of Common Interests

1;”VAsk a few groups.of two to write down individvally where they
- - would meet their counterpart if lost 1n a department store.

. R
T g

2. Using the map exercise which was in the reading assigned for
the day's activities, ask the entire class where they would
80 to meet the rest.of the1r classmates and to be-rescued.,

- Note: Almost everyone will’ choose to meet . wh ere the roads: gll
cross:over the river. Change the positions of where' the
two parachutists Zand and ask them .where they would meet then.
The students should understand tnat no wmatter where they .land
. on the map, they will still meet where the roads meet'in
' ﬂcross1ng .over the river.  Why?

'Sf’wﬁame "heads" or "tails". Tell the class that it- they: all name
"'tne same one, then they w1ll all receive a prlze.

4;'7Tell the class to choose one of the follow1n~ numbers.

) 7 lOO 13 261 99 555
if they all choose the same’ number, tnen they w1ll all win a
prlze.

_Note. Try to get them t0 'understand and explaln the1r
'jreasons for their cholces.

“during their vacation. However, no one ever uentioned where

they would meet and that there is no. way’ for any.of. them to

. . communicate with anyone else to find out.  Therefore, They™

“ will have. to guess where they are going to meet and. &0 there

st hoping. that the guesses of the rest of the members of the ¢
o ‘class w1ll colnclde. ' o P )

“gY TPhe time for meeting in sew York Clty was not decided either. |
Therefore, each member of the class must ‘guess the: exact time Tl
_when he would expect to find the rest of the ‘class there.

- R . L N
. - s TR fealot
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[ 7. Choose two groups of two students each. Tell the two members
of each group that they will get .100.V0 if they each choose
an amount which when totaled does:not exceed 100 dollars.
Find out what each member of the group chooses.

Note: Ilost members of the group will choose 50 dollars because
it is -one=half of $1C0, If elther chose more or less than
_T.ﬁ.-flfty, try to get them to deuermlne“why

el M

e e e e e R .o . .o .. T B T PP
st o proooAy ! J'A. i l. -31-1--)..‘..&,'!\‘—-': l . Lo A

After doing the exerc.ses, the students should discuss the following
questions using examples from the exeroises._:

1. Vhat did eaohlof tnese bargalnlné exerc1ses anu your ch01oes
w;wg_~exh1b1t° _f*”"; o e Hp
2. \lhy were a majority of you able to come up with the same guess
:w1thout any form of communloatlon?
3. “Nere" your—gvesses*randob or''was their ‘Some” Feason’ behlnd each of
your choices?  VWhat ‘were the reasons, if auy?

Tz ..'r,,\' .
BT PRI ). ERR Lo

Note: Students shoald see that ph e each of the’ examples there is a
iR cudtor "focal point" whléh suggests how ‘they can cdordinate
“% thieir behavior to win or suocessfully resoive the;r dilemma.
The "focal.  point" is ugually prominent or consplcuous--
for example, the point whEre the roads cross the river on
_ ... the map is the only place where all of the roads ummet.
Feel szt 'students should understand that ‘even without any, verbal or
explicit communication, antagonlsts can arrivé at similar
. choices when it is advantageous for them to do so.

II. Tacit Bargaining of Divergent or Conflicting Interésts

‘In‘ the" previcus éexamples. each person would win o¥“lose the same
amount as everyone else in the group. Therefore, each of them had a
common interest in making the samg choice as everyone else. However,
in most conflict sltuatlons, peoPl° ‘and’ natlons ‘do not win or lose
equally because of divergent or conflicting desires.

+1. Choose one stiident’ to’ be“”J" and another to be "B". A and B
" are each to ohoose<heads or tails without communicating. If
both choose. headsL“A gets 2" dollars and B gets 2 dollars; if
... both choose, tails, & gets. 2 dollarw.and B gets 3 dollars. If
"7 “they ohoose a;ffeiently, neither gets anythlng Ask them
what they choose. , N . |

L2

. Hote: Usually both will choose heads even though it means that

"oV B will get less money than A by chooS1ng it.  The, rationale for
the heads cho;oe 1s that 1t‘is ‘A more common. reply than tails.

bec ¢ would rathéer have 2 dollars than

Q
ERIC
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2. ChnfSﬂ'hne g.uleat so tc A, ‘one wo be 3, ani oz to be C.
© Ask ecck of thiz Yhvae o write theose thiee 103 ®e~° in any
! order. If the ordsr iy she seme w2 all thres lists, the - 7
=rson Wbo~f"fﬁﬂ%x~ ‘~'f??~ .en. . the threc lists gets 3 o
. dnllars, thi perscn whcse lester iz th» secsid on all thrée -
S lists g2ts doJlﬁrs and tho person wheose lotter is third s ¢
~. e ets 1 dollerr. "I the order is ro%t the sam> on -all three

iots, then o onu gets anytiing.

Discussion Question:

1. Vhst deberm:i:.d tle ou:iszume fin.each of thesc cases? .
o 200 Wenld cach r.rsor. win v lese the same amour’ no nmatter what,
Lthey ciise? ' T La

. Note: fhe : mpC"“znt woins hoere Cs tPuh eoordin Laon is stlll re—
- quirzd for anvthing o b2 gai.l er en though thidre are
_jélffnrenb “1ﬁﬂ"ﬂd :inee which J’W’d sean differsnt gainsg for
n : cach pawtizipans. w2ither sid. -;ould heve gained by trylng

to outsmeri thz othrr.  bach Jvies unless he does exactly .

what the «ther exprcis him to do. The nead for aggreement

overrides the potential dlqagreemenu over the different
~.outcomes and gains o b2 made

III.. _Application of These Teéhniques to Bxplicit Bargéining

Although ‘at Tirst look, +the "coordination" which e saw as playing
a promlnont r0le in tanit ba rgaining . may notv appzar cpplicable to 7
explicit, baxrzainning °’fﬂaLJ“n“ whan communication can take place,
bvhellﬂng QrLues shied Tners is e anCD_,pa, some similar influence
such as "focul Beint® . ' vexking ‘n expiieis bergaining. Schelling's
awgument is “hat, ' : ' ' ’ R S

i

c o o our anelyuis of jacit barszining may nelp Yo provide ah
vnderstond: ng 72 ﬁhe *rflL"qce ak worits eﬂd perizaps the Logic
of tacit bawgain‘n von providés e kﬁsjs for balieving it to.be.
correch. ihe ir;.ﬂmow«"T provlan in toaely bdrgn~n1n5 is uhat of
coorainatizou; v ghonld ingvirve; tien vhat has wo be: coordlnated
In explicif barzining. - Ths anguwer moy be that PApllClt bargainlng
requires, cr an ultimate zorecment, some coordinaficn of ‘the”
.participents’ axpectations. The proposition migh*% be as follows.

" Most bargaining situations ultimately involve some range of
p0331ble outcomes within which esch party would rather make a
¢encession than fail to reach agreement.at” gll In such a
_s1tuat10n eny poteatial outcome is one frcm Whl"b at least one
of ‘the partiss, end prabanly both, would have becen willing to
fjretreeu for. tho sake of ?~.‘r~ha., ax’ very often the other
'party mows it. Aoy potenviel cubesme is thofe ore vne that:
either parf" (Ohld bﬁ"o' aprroved Ty inaisting; _vob ‘he may have
no basis Tox inelsuirg, wvinco Ihe "hc“ “ﬂn"s or quspeot@"+hat

12
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he would rather concede than do without agreement. wvach party's
strategy is guided mainly by what he expects the other to accept -

or insist on; yet each knows that the other is guided by recipro-
cal thoughts. :The final outcome must be a point from which ‘neither
expects the other to retreatv; yet. the main ingredient of this
expectatlon is what one thinks the other expects the first to expect
and so-on. . . - These infinitely reflexive expectations must some-
how donverge on a single p01nt, at whicih esach expects the other not
to expect to be expected to retreat. .

If we then ask what it is that can bring their expectations into
convergence and bring the negotiation tc a close, we might propose ..
that it is the intrinisc magnetism of particular outcomes, especidlly "
those that enjoy prominence, uniqueness, simplicity, precedent, or
some rationale thatv mekes them quslitatively differentiable from the
continuum of posgible altvernatives. e could argue that expectations
tend not to couverge on outcomes that differ only By degree from
alternative outcomes but that people have to dig in their heels

at a groove in order to make any show of determination. One has to
have a . reason for standin, firmly on a position; and along the con-
tinuum- of qualitatively undifferentiabtle positions one finds no
zationale. The rationale may not be strong atv the arbitrary "focal
point} but at least it can defend itself with the argument "If not
here; where?"

. « . gome explanation is needec for the tendency to settle at focal
points. But the proposition would remain vague and somewhat mystical
if it were not for the somwwhat more tangible logic of tacit bar-

gaining. The latter provides not only an an?logy but the demonstra-

‘tion- that the necessary psychic phenomenon—- tacit coordination of

expectations—-- is a real possiblity and in some contexts a remarka-
bly reliable onz. The '"coordination" of expectations is analogous

to the "coordination'" of behavior when communication is cut off;

‘and, in fact, they both involve nothing more nor less than intuitive-
ly perceived mutual expectations. <Yhus the empirically verifiable .
results of some of the tacit-bargaining games, as well as the more
logical role of coordinated expectations in that case, prove that
expectations can be coordinated and that some of the objective de-

- tails of the situation can exerciss a controlling influence vhen
- the coordination of expcctations is essential. Something is per-

ceived bJ both parties when communication is absent; it must still
be“perceptible, though undoubtedly of lesser force, when communi-
_catlon is possible. . .-

But, if this goneral line of rzasoning is valid, any analysis of
explicit bargaining must pay attention to what we might call the
"communication' that is inherent in the bargaining situations, the
signals that the participants read in the inanimate details of the

“éase. -And it mesans that tacit and czplicit bargaining are not

“thoroughly separate concepts but that the various gradations from
tacit bargalnlng up through types oif incompleteness or faulty or

““_llmlted ‘communication to full communic.tion zll show some dependence
" [-on the neéd to coordinate expectations. Hence all show some degree
"of depenidence of the participants themselves on their common in-

ability to keep their eyes off certain outcomes

13
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This is not necessarily an argument for expecting explicit out-~
comes as a rule to lean toward exactly those that would -have
emerged& if communic.ition had been impossible; the focal points
may certainly be different when speech is allowed. :¢ o% But

what may be the main principle in tacit hargaining apparently

may be at least one of the important principles in the analysis

of explicit bargaining. And, since even much so-called "explicit"
bargaining includes maneuver, indirect communication, jockeying for
position, or speaking to be overheard, or is confused by a multitude
of participants and divergent interests, the need for convergent
expectations and the role of signals that have the power to coor-
dinate expectations may ove powerful.

(The above was taken from Schelling's The Strategy of Conflict,
pp. 78-84.) It was reproduced @e® extensivelycin order to give
the teacher a background for relating tacit and explicit bar-
gaining.

The same exercises which were used in Part II for demonstrating
tacit bargaining of divergent interests can be used here to demon-
strate the effects of communication in the bargaining process.

1. Using the example of the ordering of A, B and C, choose one
student for each letter. Then give them the wsame directions
as were given in # 2 of Part II but allow them to talk
about their decision. Then ask for their individual choices.

nHote: The likely outcome of their communication in this
bargaining situation is that they will agree on one order
of the letters and will agree to split their winnings three
equal ways so that each person will get 2 dollars. Ask
them why they have chosen to do what they've done.

2. Using the same exercise, choose three different people to
represent the letters. Tell one of them in private conver-
sation not. to agree to divide the winnings equally and have
that person say that "I am going to put down the order of
CBA (the person who is saying this is C) no matter what you
decide." Let the three argue somemore and then cut off the
communication and ask them what order they each would iput
the letters in.

Note: If C has been persuamwive in saying that heswill put
down CBA because he wants to win the 3 dollars, then B and

A will have to put down CBA too if they want to win anything
at all. :

b

[




Below are some of the laws, declarxations and actions of Great
Britain, the American Colonies and other European nations during
the years 1760-1780. Choose three and state what each (1)ex-
Plicitly communicated (2) for whom and to whom it was communicated
and (3) what it may tacitly have communicated and to whom.

(1) Stamp Act of 1765

|

|

|

. Explicit v, Tacit Bargaining Exercise
(2) Repeal of the Stamp Act 1766

(3) Townshend Acts of 1767

(7) Declaration of Independence 1776

(8) U.S.~-France Treaty of Alliance 1778

(9) Armed Neutrality Act of 1780

, ) (4) Boston Tea Party
3 (5) Committees of Correspondance
y ? (6) Private emissaries to France prior to 1776




. THE CUBAN HISSILi GRISIS

. In our study of conflict resolution, we are going to use The o
. * “Cuban Missile Crisis as a case study.  ~some of .the. Questions whlch
you,.should. think about after readlng Thlrteen.uavs, RFK's account
X,of what happened are. et S

..\4-

1. Does the Cr1s1s flt our model of a bargalnlng s1tuation Wthh we
"Tndeveloped and dlscussed 1n class tao weeks ago° ‘ '

‘ 3

2; Jhatlwere s)me oT the mutual 1nterests Whlch tne Jue and UsQR
shared whlcn led t0. the: resolutlon of the cr151 Q il S

3. uWhat were some of chelr dlvergent 1hterests and goals which led
 to:the.conflict? © SRR

4. \ihat klnds of thlngs were communicated- by the Us to the Uuoﬂ during

i

-ﬁhelcrlslsv (1ce.,threats, commltments, promlses) ‘and to the US°

5. VUas thelr t301t as well as explicit: . communlcataon°

),.A -

-

-6, “Hhat were the perceptlons of the Us and the UssR of one another?

d Diil these perceptlons change9 Bt T

7:A-Was the cr1s1s resolved 1n the best way° :”f. By .
,45;:,What were some of the almernatlve outcomes Whlch mlght have occurred9

-
...u__

g ‘ 9. was there a w1nner and a; 1oser If so, wnoﬁ.il )
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Some of the tentative conclu31ons whlch are retched by students ‘
from the bargaining exercigses are useful in examining the Cuban riissile
Crisis. In thig vonflict,;- as in most others, there are, elements of
both tacit and explicit birgqlnlng Prior to the role-playlng of ‘the
- Executive Committee discussions, it is 1mportant that the students. have.

a general idea.of tue.time involved in the crisis and wuat happened in
this superpower confrontation. It thereforé. ‘might be helpfulr for .the -
class to outllne the gerieral order 1n which .the. .Crisis developed “

some of the follow1ng questlons.

1. Was the Cuban iiissile Crisis a conflict in whlch the outcome
.- could be determlned by bargalnlng° Chnl :

Note: Blrgalnlng is successful in’ confllct resolution when'
- a‘gltuition-exists in. which. there are 2 rlnge of al-

‘ tern1t1ve solutionsv
’ - LE
2. Vere there mutual as well as dlvergent “interests ‘between the
antagonists? N SEEC gne L

3. What do you think S7is the overriding interest :of the Unlted
o2 v-Btates? Of the, opv;et Union? _
:j ‘“f( "‘Ay Py .
4. Give some examples of the different bargalnlng technlques used
during the Crisis' such’as’ “threats, promises.and. commltments.

How were these communicated? Did they provide cues about
how each side was planning to act? Did they provide cues
about how the other side was expected to act?

5. Yhat were some of the things which were not communicated between

the US and the Soviet Union but understood by both?
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The following role-playing exercise is suggested as a way of pro-i+: ..
moting a better understanding of the alternatives for action available
to the United 3States in theiCuban iissile (Crisis._ The day before the
role-playing is to take place, each student should" be aSs1gned ‘orie =of
the following alternatives of action which were open to the United
otates.

. 1nv181on of buba
. surglcal air strlke to remove:mlss1leé only: ‘Hil-
. blockade

1

2

3

4. diplomatic negotiations

5.  sénding of a personal emissary
6

. no action at all

- ’ A vl
Role-playlng should be GXplnlned to the c“nus'so tht eﬁch student~
will be able to defend his alternative in theé most conv1n01né Yayi he. .
can. Some students will react to their particular as31gnments by. baylng
that they cannot think of any defense for them. At this point, it must
be reiterated that each of the alternatives was strongly defended during
the meetings of the Lxecutive Committee.

At the beginning of the class when the role-playing will be done,
ask each student to fill out the decision-maker's sheet which is en~
closed. This should help them to organize their arguments and should
help the teacher evaluate both the understanding and the preparation
of each student.

The role-playing should be introduced as 2 meeting of the Lxecutive
Committee which has been asked by the President to submit policy recom-
mendations. The decision-makers who support a particular alternative
should verbally list the strengths of pursuing the alternative. After
the strengths have been presented, the other decision-makers can question
the efficacy of pursuing that particular alternative. Each alternative
should be presented and defended in a similar way. The teacher should
act as a questioner wnen some of the liabilities of the dlfferent alter-
natives are not brought up by members of the class.

In the debriefing of the role-playing, the students should be encour-
aged to discuss the various alternatives and the efficacy of each of then.
Throughout the debriefing they should be asking themselves what action
can be taken next if their alternative fails to remove the missiles from
Cuba.




CUBAM nIS5Iis CHRISIS
DECIGTON-MAKTHE =

.é_
: |
Stute the alternztlve Wthh you are defendlng 1n the uxecutlve COmmlttee
e are i " i i ;
T i
o |

How do you expect the Soviet Union to respond to this“action::

RN S
If your~mctlon falls to brlng about the des1red outcome - of-:removing.the
~missiles,: what; alternatlvns,could still’ be* pursued By the'UnitednStates

without giving %he 3ppearapce of backing down from’lté Qraglnal stand
-.which you advocamedV . : RERhS
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‘ GAMES OF STRATEGY
Games of strategy are defined as those where ‘'each participant is striving for his
? greatest advantage in situations where the outcomz depends not only on his actions

alone, nor solely on those of nature, but also on those of other part:cxpants whose
interests are sometimeés opposed, sometimes parallel to his own.'"
-Oskar Morgenstern in the International
Encyclopedia of the Social Sciences

By using the matrix of values given below in Figure 1 and running a series of moves,
one can demonstrate the various factors contributing to decisions of a strategic nature.
The matrix is arranged in such a way that each player must exhibit considerable trust in
the other player in order to arrive at the most beneficial long-range solution, i.e.,
both players receiving 3 points on every move.

The exercise involves two students sitting at the front of the room facing the
blackboard. On the blackboard, the matrix of values is in view. A move consists of
each of the two players, designated Player 1 and Player |1, indicating whether he chooses
Red or Black. There is no communication between the players, and they are asked at the
same time to hold up either a Red or Black card.

The teacher then records the results move on another portion of the board, using a
scoring grid similar to the one given in Figure 2. The scoring in the matrix of values
is as follows. The first figure in each box is the score for Player |, and the second
figure is the score for Player 1l. For example, if Player | chooses Black and Player I|i

, chooses Red, the Player | receives zero points and Player |l receives 5 points. These
points are recorded as ''‘move 1.'" The object is to obtain the highest possible number
of points and to outscore your opponent.

After running a series of moves (usually 8-10 moves), there should be a debriefing
session with the students and the teacher attempting to analyze what was happening.
The players can be asked to explain their motives and their strategy for various choices

they made.
PLAYER 11
FIGURE 1 Black Red
- §
Black 3’3 0 S ,
PLAYER | N -
Red | 5,0 o
FIGURE 2 Move Number
. Z L 5 6 7 8 9 19 11 i2
Playerl § 0 | % : 5
Player ;
N E
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