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PREFACE

The intent of this document has been an urganizaticnal
attenpt to bring together the perceptious of threc educator-types
to deterrine what kinds of consultant sexvice teachers deem most

- important and fe«l the greatest need for. 7The report iy basically

divided inte four parts, with three sections devoted to the res-
ponses of the given educatcr-types to queries asked via written
questicnnaires, A brief fourth segment has been included as a

. general synthesie of the responses of those individuals within

a given educational setting. An zppendix has also becen provided
for those who wish to pursue a more thorough or compiehensive
stuly.

T: e general formatr of this report, which may appear rather
unorthodox, was established as a result of wuch deliberation with
those individuals who will have future use for this dccument.

The emphasie is on . tllity rather than a narration of lofty litexary
gtyle. As a matter of fact, because of economic and tiase constraints
the text has not been proofread with the usw.al desired dogree of scru-
tiny. The data have not been presented as a result of stringent and
sophisticared statiscicel treatments for the same above mentioned
reasons. Also, the more couplex statistical treatments have been
avoided because of the uncleanness and untidiness o€ the data, which
could be "cleaned un" with sufficient time, dilijence and perseverance.,

To facilitate tha vtilization of this document, the encyclopedic
approach has been employed. For this purpecse a pre-index has been
provided. The report, itself, is not very readable; and it would
probably be very undesirable for one to pursue thin tedious task,
Therefore, it 18 recommended that this compendium be used as a
reference piece. To quote task sheet numbar III-H-7 (9/3/69),

Y"Write a report, construct it so it will %e a "gold mine" for all
other consultant documents, dbrochures, essays, etc.'

So --- the veins have been uncovered, have fun digging!!!

H.H.
Syracuse, N.Y.
July, 1970
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PRE-INDEX

Summarized Consultant Services, Functions or Activities

7 Bave consultant service available on a regular basis when
irplementing an innovative curriculum.

Teachers' Perceptic3 ... Tables - #1, #2, #3, #4, #5, #6

Principal's Perceptions ... Tables - #10G9, #110

Ccnsultants' Perceptions ... Tables - #144%, #145, #145, #147, #148, #149

8 Answer specific questions about the description of lessons
that -re contalned in the teachers' text.

Teachers' Perceptions ,., Tables - #7, #8, #9, #10, #i1, #12

Principals' Pevceptions ... Tables ~ #111, #112

Consultants'Perceptions ... Tables #150, #151, #152, #153, #154, #155

9 Arswver questions about equipment, obtain equipment, repair
or replace eculpment, set up equipment, .

Teachers' Perceptions ... Tables - #13, #14, #15, #16, #17, #15

Principals' Perceptions ,.. Tables - #113, #114

Consultents' Perceptions ... Tables - #156, #157, #158, #159, #130, #161

10 Demonatrate J-APA instruction for teachers, using small groups

of students or a teacher's total class.

Teachers' Perceptions ... Tables - #19, #20, #21, #22, $23, #24

Principals' Perceptions ... Tables ~ #115, #116

Consultauts' Percepiions ... Tables ~ #162, #163, #164, #165, #166, #167

11 Measure student achievement to insure that the curriculum does
promote the desired student educational development.

Teachers' Perceptions ... Tasles - #25, #26, #27, #28, #29, #30

Principals' Perceptions ... Tables - #117, #118

;) Consultants' Perceptions ... Tebles - #163, %169, #170, #171, #172, #173

El{llC .4
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Code No.
N 12 Observe the classroom teacher whilie she teaches a lesson from
(:j the curriculum, then describe and constructively discuss the
- teacher's performance in a conference immediately following
the lesson.
. l
Teachers' Perceptions ... Tables - #31, #32, #33, 734, #35, #3¢
Principals Perceptions ... Tables - #il9, #120
Consultants' Perceptions ... Tables - #174, #175, #176, #177, #178, #179
13 Interpret the program to various administretors, parents,
PTa, school visitors, etc., in your school district.
+ Teachers' Perceptione ... Tables - #37, #38, #39, #40, #41, #42
Principals' Perceptions ... Tables - {121, #122
Consultants' Perceptions ... Tables - #180, #181, #182, #18>, #184, #185
14 Work with a small group of children in the classroom to evaluate
the effectiveress of a specific lesson from the curriculum
(evaluate the curriculum itself),
Teechers' Perceptions ... Tables - #43, #44, #45, #46, #47, #48
(:) Principals' Perceptions ... Tables - #123, {124
Consultants' Pervceptions ... Tables - #186, #187, #188, #18%, #190, #191
15 Assist the tearher to set quantity and quality goals for the
' amount of the curriculum to be taught in a school year.
Teacliers' Perceptions ... Tsbles - #4°, $#50, #51, #52, #52, #54
Principals' Perceptions ... Tables - #125, #126
Consultants' Perceptions ... Tables - #192, £#193, #194, #195, #196, #197
16 Assist the teacher in modifying lescons in the curriculum
to best fit the needs of the children in that classroom,
Teachers' Perceptions ... Tables - #55, #56, #57, #55, ' 9, #60
Principals' Ferceptions ... Tables - #127, #128
Consultants' Perceptions . . Tables - #198, #199, {206, #201, 7202, #202
(o
o v
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Code ho.
17 Meet with teachers on a grade level basis after school
or during planning periods to supply continuing inservice
experience in the new curriculum.
Teachcrs' Perceptions ... Tables - #61, #62, #63, #64, #65, #66
Principals’® Perceptions ... Tables - #129, #130
Consultants' Perveptions ... Tables - #204, #205, #206, #207, #208, #209
_ 18 Answer feacher questiuns about the general subject matter (science questions).
Teschers! Perceptions ... Tables - #67, #68, #69, #70, #71, #72
Principals' Perceptions ... Tables - #131, #132
Consultants' Perceptions ... Tables - #210, #211, #212, #2213, #214, #215
19 Assist the teacher to employ teaching techniques and elassroom
management. strategies that foster regular, active student
interaction with the materials of the curriculum.
. ]
Teachers' Perceptions ... Tables - #73, #74, #75, #76, #77, #78
Principale' Perceptions ... Tables - #133, #134
Consultants'Perceptions ... Tables - #216, #217, #218, #219, #220, #221 !
29 Assist teachers ir developing new learning cxperiences for children
that help trensfer skills and knowledge acquired from tha new i
curriculum to their reading, language arts, math, and social
studies experiences,
I
Teachers' Perceptions ... Tables - #79, #80, #81, #82, {83, #84 ’]
PrincipalstPerceptions ... Tables - #135, #136
Consultants' Perceptions ... Tables - #222, #223, #2204, #225, #1226, #227
21 Is more efrective in the classroom working cooperatively with
teacher and students or more effective in the conference room
discussing the program with the teacher, N
Teachers' Perceptions ... Tables - #85, #86, #87, #88, {89, ¢90
L
Principals'Perceptions ... Tables - #137, #138
Consultants' Perceptions ... Tables - #228, #229, ¢230, #231, #232, #233
O
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Cade No.

22 Is more effective when the teachers are teaching S-APA
or when they are not teaching S-APA on the day of his visit.

Teachers' Percepticns ... Tables - #91, #9Z, #93, #94, #95, #9¢

Principals' Perceptions ... Tables - #139, #140

Consultants' Pavceptions ... Tables - #3234, #2235, #236, #237, #238, #239

23 Is more beneficial to the students for the consultant ta
occasionally "team up" with the teacher so that the class
is taught by the teacher and the consultant during a lesson. -

Teachers' Perceptions ... Tables - {37, {98, #99, #100, #101, #102

Principals' Percentions ... Tables - #141, #142

Consultants' Perceptions ... Tables - #240, #241, #242, #243, #244, #245

Summarized Data---Means~--All Consultant Activities

Teachers --- (States) ... Table - #103

Teachers --- (School-types) ..., Table - #104
Teachers --- (Grade Levels) ... Table #105
Teachers --- (Age Groupings) ... Table - #106

Teachers ---- (Years nf Experience) ... Tahle - {107

A
i
¢
i

Frincipals --- (States and School Types) ... Table - #143

Teachers --- (Degree Status) ..., Table - #108

Consultants --=-- (States) ... Table - £#246

Consultants ~-- (School-Types) ... Tabla - #247
Consultants -- (No. of Teachers) ..., Table - §#248
Consultants --- (Degree Status) ... Table - #249
Consultants --- (Academic Rank) ... Table - #256
Consultants --- (Teaching Speciality) ... Table - #251
Consultants ~-- (;AN v;. ERIE Staff)... Table ~ #252

All Educators--All Teachers--All Principals--All Consultants ... Table - #253
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Teachere--Piincipals--Consultents -~~~ (States - Pa.) ... Table - #254

Teachers--Frincipals--Consultants --- {States - i’,Y.) ... Table - #255

Teachers—-Principals--Consultants --- (Pilot Schools) ... Table - #256

(Demo Schools) ... Table - #257

Teachers--Prirncipals~-Consultants --

(j) L‘ E}
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During preservice workshops and prior to the actual teaching of

Science --A Process Approach (S-APA) the enclosed document (see:

Appendix) entitled ''Consultant Utilization Preferences" was adminis-
tere . to those in attendance. The workshops were held during August,
1969, at the following sites:

Flinboro State College - (Pennsylvania demo school teachers -
kindergarten thru third grade)

Ithaca College - (Pennsylvania and New York State pilot
school teachers -~ fourth and fifth
grades)

Siena College -~ (New York State demo school teachers -

kindergarten thru third grade)
The schools, of diverse characteristics, are distributed geographically
throughout the states of New York and Pennsylvania. These elementary
schbqls are a part of the Fastern Régional Institute for Education's
(ERIE's) network of pilot and demonstration schools. The schools,

thzir locations, and ERIE code numbers are as follows:

Pilot Schools

Code
Number School Location

01 F. S. Banford School Canton, N. Y.

02 Cedar Road School L. Northport, N. Y.
03 Cortland Campus School Cortland, N. Y.

04 Maple School Williamsville, N. Y.
05 Nathaniel Rochester #3 Rochester, N. Y.

06 Gen. E. S. Otis #30 Rochester, N. Y.

07 C. C. Ring School Jamestown, N. Y.

08 Rosedale School White Plaians, N Y.
09 Calvin Smith School Painted Post, N. Y.
10 Ticonderoga School Ticonderoga, N. Y.
11 Trumai..sburg School Trumansburg, N. Y,
12 Westmere School Albsny, N. Y.
5 Blessed Sacrament School Syracuse, N. Y.



(:) Pilot Schools cont.
Code
Number School
20 J. Henry Cochran School
21 Fairview School
22 Wellsboro School
23 Abraham Lincoln School
24 Overlook Schrol
25 Shanrock Valley School
26 Washington School
29 St. Cyril of Alexandria
Demonstration Schools
30 Campbell School
31 Clinton School
32 G. Berton Davis School
33 Friendship School
34 Gardiners Avenue School
35 Groton School
36 Yancock School
37 Johi: Kennedy School
38 North Hill School
} 39 Onondaga Hill School
( ) 40 Park View School
- 1 Paulding School
42 Scotchtown Avenue School
43 Shermean-~Massey School
A Sloatsburg School
45 Stevens School
46 Watkins Glen School
50 Ben Avon School
51 Boalsburg School
52 Brighton Township Schocel
53 Hamilton School
54 Hoiffman Avenue School
55 Inglewood Sctool
56 Johnsville School
57 Lamar Township School
58 Lionville School
59 Norwood School
60 Roosevelt School
61  Smethport School
62 Dr. Edward Tracy School
63 White Oak School
64 Woodward School

Q
ERIC
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Location

Williamsport, rZenna.
Fairview, Penna.
Wellsboro, Penna.
Pittsburgh, Penna.
Pittsburgh, Penna,
Rural Valley, Penna.
Shamokin, Penna.
Pittsburgh, Penna.

Campbell, N. Y.
Clinton, N. Y.
Malone, N. Y.
Frieudship, N. Y.
Levittown, N. Y.
Groton, N. Y.
Hancock, N. Y.
Batavia, N. Y.
Cheektowaga, N. Y.
Syracuse, N. Y.
Kings Park, XK. Y.
Tarrytown, N. Y.
Goshen, N. Y,
Watertown, N. Y.
Sloatsburg, N. Y.
Scotia, N. Y.
Wetkins Glen, N. Y.
Pittsburgh, Penna.
State College, Penna.
Beaver, Penna.
Carlisle, Penna.
Windber, Penna.
Lansdale, Penna.
Wariminster, Penna.
Mill Hall, Penna.
Downingtown, Penna.
Norwood, Penna.
Media, Penna.
Smethport, Penna.
Easton, Penna.
McKeesport, Penna,
Lock Haven, Penna.



( ) The primary purpose of the questionnaire was to ascertain the
ideas and/or notions concerning attitudes and preferences about what
K~-3 teachers in the demonstration schools and fourth and fifth grade
teachers in the pilot schools want in the way of services from our
§:§g§_consultants. The collected data have their foundations in the
responses to the items on the questionnaire. As in any questionnaire-
data gathering endeavor, many of the items are not answered or scored,

such 13 the case here.

The data represent a summary of the teachers' responses to the
questions asked, signified by their mean numerical response on a one
to =zeven continuum. The data have also been tabulated under the follow-
ing four categories:

. ' Number
(j) of
Teachers
). Grade Levels
a. kindergarten..issesssssssessssonssirsss-snssnanss 47
b, first grade.s.sssessssnssssssssssssssssssssssnsans 69
€., second Brade..icisssssssnssssssnrsssssassnssennss 68
d. third grade....cevsesnnrersersnsiorasnsssessansnns 6
e. fourth grade.ssscessssssasosersssroconsrssassnses 13
f. fifth grade.s.isscessosssssssssnsnsssssnnssssnronss 36
2, Age Groupings

a, twenty-one to thirty.sseesssscossssnssssssssses.s 116

b. thirty-one to forty..veesescsssssonsssssssssessns L0
c, forty-one to fifty...uos . vnosnennansnnssnnscsonns . 38
d. fifty-one to 8iXtYy.ssesvesssossrersncrennnsnnns 38
e, sixty-cne-plus...-.......--...-.----..----- . . 7

)

O

ERIC 12

Aruitoxt provided by Eic:



v

(.

)

ERIC

Aruitoxt provided by Eic:

Number
of
Teachers
3, Years of Experience Groupings
a. zero years experience....cccicecaienccanns cereeas 27
b. one tc tiiree years cxperlence......eeeecccsssnnss 65
" e. four to ten years experience.......cceeeeeese eees 65
d. eleven to twenty years experience.......... veesa. G2
e. *wenty-plus years exXperience...:c.cesreececses ve.. 40
4. Highest Degree Received
a. no degree....... cerecessaannn cacaaaens teaessase .o 17
b. bachelors degree..... I £ |
€. masters degree....cceeeeeseccsssoaconcnsesssennnss 15
d

» masters-plus......ceceenecnns ceteaannn T |

Within all bategorieé; ekcept the state of teachers and school-
type of teachers, their responses will also be portrayed ir tables
by frequencies and percentages per continuum interval.

v

Question I-7

When the teachers were asked, "How important is it to you io
have consultant service available on a regular basie when you are im-
plementing an innovative currizulum i your own classrcom?", they

reaponded on the following continuum:

1 2 3 4 5 6 7
Extremely necessary i There 18 no need
to have consultant for any consultant
service service
Mean numerical response = 2.0 Stzndard deviatfon = 1.2

13



(') Comment (8) :

1. Teachers perceive the availability of consultant service ¢n a
regular basis when tmplementing an innovative curriculum as being
rather necessary.

Looking at the aata by states finds:

< Table 1: )

Mean Standard
State of Teachers Numerical Deviation
Response
{ Pennsylvania Teachers ) 1.9 1.2
New York Teéghers ‘ 2.1 00 T cae

Comment (87 ¢

1. Pennsylvania teachers deem the availability oi consultant service
on a regular basis when implementing an innovative curriculum as
being slightly more necessary than New York teachers.

)

Inspection of the data by school-types finds:

‘ Mean Standard
School-Type Numerical Deviation
’ Response
Pilot School Teachers 7.5 ' - 1.5
- Ders School Teachers ‘ 1.9 1la <_J

S
~
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Comment (8) :
1. DPemo school teachers assess the availability of consultant

service on a regular basis when implementing an innovative .
curriculum as being more necessary than pilot school teachers.

Examination of the data by grade levels finds:

< Table 3: )4

Frequencies and Percentages per Continuum Interval

Grade Levels . A .
T - 11X 2 Z 31 %] &4 )4 5 Z] 6 )4 7

_%
Kindergarten 22 147 114 130 | 5110 5]10 |0 {0} 1] 3]0} O
: First Grade 30 J42 124 |34 113 3 4 3 4 1 1 0 0

Second Grade 33 {47 {17 24 j3sj21v | 31 4} 01 4} 2] 310} O

| _Third Grade 2 134)1 4466 O] 0] 0l o0o]O}jOj O] OfJO) O
Fourth Grade 4 31 2415 | 34231 0] 0} 4431] 0of 0] 0f O
Fifth Grade 12 33 ]11 )31 7120 4 [11 P 0 »1 3 1 3

i Méan S.D.
Kiniergarten 1.9 1.2
First Grade 1.9 1.2
Second Grade 1.9 1.1
Third Grade : 1.7 0.5
Fourth Grade 2.8 1.7
Fifth Grade ) - 2.3 1.4
Comment (s) :

1. When compared with teachers of other grade levels, third grade
teachers rated the availadbilit, of consultant service on a regular
basis as being more necessary.

2. When c~nsidering all of the consultant activities presented,

secoud grade teachers discerned this function to be the most
important.

15 3
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is of the data by age groupings finds:

Frequencies and Percentages per Continuum Interval |
Age Groupings i !
1zt 2lzl 3]l zlaiz j5 12 16 % ]7 (2%
| Ages (21 - 30) |47 4o l3el29l23f19 | 716 |5 |4 33010
Ages (31 - 42) 26 {53 [17 351 4| 81214 JO]JO JO]JO]1 ]2
Ages (41 - 50) {24 |59 8|20 5j12 t4f10 JO |O [0]OjOL}O
Ages (51 - 60) 17 [41 113 31| 6§15 [ 3 {7 0 {0 |]1t210 24
Ages (61 plus) | 2022 4 (441 2 ]11 |3 [11 §1 11 [0 l]0jo0}o0
L TR ) Mean 5.D.
Twenty-one to thirty 2.2 1.3
Thirty-one to forty 1.6 1.1
Forty-one to fifty 1.8 1.1
Fifty-one to sixty 2.1 1.2
Sixty-one = plus 2.4 1.5

Commentgs!:

1.

Whea compared to the teachers of the other three age groupings,
those, ages thirty-one to forty and forty-one to fi€ty judge the
availability of consultant service on a regular basis as being
more nacessary.

When considering all the consultant activities presented, teachers,
ages thirty-one to forty perceived this function to be the wmost
important.

e Y
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Scrutinizativin of the data by years-of-evperience groupings finds:

4 Table 5: >

Years of Experience Frequencies and Percentages per Continuum Interval
Groupings . . . .
1 | X4 2] 2| 31 2| 4} 2 S t% |6 (X7 |%
{0 years) 10 {50 | 4|20 4} 20)] 2}10 JO jJO jO (00 10
(1 to 3years) _  be 4619337 9l15j o] o214 {1 f2]0 o
(4 to 10 years) 26 37422130 (113 15 7110 ¢t 3 |4 §2 j3 {0 |]O
(11 to 20 years) 31 {51}115} 254111 131 3} 51 010 |0 jO0}1 1 12
(20 - plus years) by 118114130 3l 721 slulil2 |1 t2]e jo
A Mean S.D.
Zero years 2.0 1.2
One to three years 2.1 1.3
Four to ten years 2.1 1.3
Eleven to twenty years 1.6 0.8
Twenty-plus years 2.2 1.3

Comrant(s):

1. Teachers with eleven to twenty years experience deem the availability
of consultant service on a regular basis as being mcre necessary
than those in the other years-of -experience groupings.

2. Of gll the covsultart activities mentioned, this is the
one that teachers with eleven to twenty years experience
rated as being most important,

Probing tha data by degree status of teachers finds:

M.S. orMA,  ha lalals({alis}o

Highest Degree Frequencies and Percentages per Continuum Interval
Received . . R 1T )
‘ 1 2] 2] 2 |3/ X146 1X 15 |2 |6 12 17
No Degree 9 I53] 5129 | 2112 116 |0 o {0 |0 |O
B.S. or B.A. 69 138 157 |31 129 |16 {14 8 {5 13 7 13 0
0

o lo |e |o Jrﬂ;

M.S.+ o M.A+ b4 [so 1024 a0l 2ds 1112 {o o lo
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Mean S.D.
No Degree 1.9 1.1
B.S. or B.A. 2.1 1.2
}.S. or M.A. 1.7 1.6
M.S.+ or M.A.+ 1.8 1.0

Comment (8) :

1. Teachers possessing a M.,S. or M.A. value the availability of
consultant service on a regular basis as being more necessary
than teachers of other degree status.

2. When considering all the consultant activities presented, teachers
' with a M.S. or M.A. prized this function to be the most important.

Question I-8

When the teachers were asked, "How impertant is it to you to
have a consultant available to answer specific questions about the
deseription of lessons that are contained in the teacher text (syllabus)?",

their responses were recorded on the following continuum:

1 2 3 4 5 6 7
Very Important Unimportant
Mean numerical response = 2,2 Standard deviation = 1.4
Commentgs!=‘

1. Teachers perceive the availability of a consultant to answer
specifc questions about the description of lessons that are
contained in the teacher text as being rather important.

Looking at the data by states finds:

< Table 7: >

Mean Standard
State of Teacher Numerical Deviation
Rusponse i
__Penngylvania Teachers 2.1 1.4
New ¥.rk Teachers - 2.1 1.3 .

'18



-11-

<w) Comment (s) :

1. Both Pennsylvania and New York teachers feel this consultant
service is very important.

Inépection of the data by school-type finds:

Crabte 8 >

Mz2an . Standard
School~-Type Numerical Deviation
Response
Pilot School Teachers 22 - - 1.5
Demo Schggi Teachers 2.2 1.5

Comment (s):

1. Both pilot and demo school teachers discern this consultapi
activity as being, very important.

Examination of the data by grade level finds:

€ Table 9: >

Grade Levels

Frequencies and Percentages per Continuum Interval

rl gl 2l xial 2 lalxls |zlelz]zlx

p o e

Kindergarten. 23 J49 1123 {8)17 2| 4} 1 2)2]afo 0|

Firat Grade 35 {s1f17fas [ 8f12 {232 fstafela]n

Second Grrde 29 1431184127 11316 {541 711 {1 §3¢4111)11

Third Grade 17] 4l66 | O 0 0o 011 17 ]oj0]O0]O
Fourth Grade 81621 1 3] 23 (1] 8j0 j0ojojo0ftoOlO
Fifth Grade of26t13]33f9l23 laJiol3]lslo]o]lo]o
EER Heatt SoDo
Kindergarten 2.0 1.3
First Grade 2.1 1.5
= Second Grade 2.2 1.5
R Third Grade * 2.3 1.4
Fourth Grade 1.8 1.1
Q Fifth Grade 2.3 1.1

ERIC | :
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Comment (s) :

1. Fourth grade teachers
than teachers. of thte other grade levels.

2. Vhen considering all the consultant activities presentad,
fourth grade teachers deemed this szrvice to be the most

important.

Analysis of the data by age groupings finds:

Table 10:

evaluate this function more important

TS N R AN e

-12-

_ Sixty-one - plus

Comment{s): - -

1. Teachers, ages forty-one to fifty, judge this consultant activity

to be more important than teanchers within the other four age

groupings.

2, Of all the consultant functions mentioned, this is the one that

Frequencies and Pe;:entages per Continuum Interval
Age Groupings
11 %31 21 2 13] 2] 4| %5176 %17
Ages (21-30) 40 134139133 (22(18| 7 { 6 { 5! 4 {5} 4 (1
Ages (31-40) 24 ;47) 9118 17114} 4 8136 2 4 |1
Ages (41-50) 23 ;56 110 §24 §5)12f 2, 510 011t 2160
R Ages (51-60) 17 146 ]| 9124 {5114 24 51 2| 5111 311
*) Ages (61 plus) 71781 0] 0 {2122 0J0O0jJOjO0|0Cj01{0
, , Mean S.D.
Twenty-one to thirty 2.3 A
Thirty-one to forty 2,2 1.6
Forty-one to fifty 1.6 1.1
Fifty-ore to sixty 1.9 1,2
1.7 i.0

teachers, ages forty-one to fifty, rated as being most important.

O

ERIC

Aruitoxt provided by Eic:
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Scrutinization of the data by years-of-experience groupings finds:

{ Table 11: >

e T SN Ty

-] 3~

Years of Experience | _Frequencies and Percentages per Continuum Interval
Groupings !
1%t 2| 213} #V 4l zy 512461247
(0 vears) 10 {s0] 71355} 3]15]0]0j0}0j0}y0}0 B
(1 to 3 years) 25 (4311729 | 9]16 } 31 51233 ;23180
(4 to 10 years) 20 |28 21|30 14120 } 7 (10 | 4 {6 j4 ] 6} 2 ]
(11 to 20 years) 31 fs1f14j23 18|13 4213|315 12)13]1
(20 plus years) 22 (48] 912018117 13171112 111211
Mean S.D.
Zero years 1.8 0.9
One to three years 2.1 1,2
Four to ten years 2.5 1.6
Eleven to twenty years 1.9 1.5
Twenty-plus years 1.9 1.3

Conment (8) :

1. Teachers without any experience deem this consultant service

to be more important than those teachers in the other four
years-~of-experience groups.

2. When considering all the consultant activities presented, teachers
without any experience assessed this function to be the most im=-

portant.

Probing the data by degree status of teachers finds:

Table 12:

Highest Degree

Frequencies and P¢

arcentages per Continuum Intsrvsl

Received
1fx] 2 x i3]l xta| x5 |%X }6]%]7
{ No Degree | 10 59 4126 |16 11610 1}0 |1161]0
B.S. or B.A. 73 {41 452129 {33 [18 |10 {613 j2 |7 14 ]2
M.S8. or ﬁ.A. 9 156 ] 4125 |1 ; 161116 |0]01]6O
Q M.S.+ or M.A.+ ;8 4 | 8120 |7 |17 k) 713 17 1 2 1
G
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Mean S.D.
No LCegrcee 1.8 1.3
B.S. or B.A, 2.1 1.4
M.S. or M.A. 2.2, 1.7
M.S.+ or M.A.+ 1.9 1.4

Comment (8) ¢

1. Teachers without any academic degree value this consultant
activity to be more important than teachers within other
degree status groups.

Question I-3
N W

When the teachers were asked, "How important ig it to you to
- hove a corsultant availab’e to answer questions about equipment,

obtain equipnent, repair or replace equipment or eet up equipment?”,

they responded on the following continuwm:

1 2 3 4 5 6 7
Vexy Tmportant Unimpo-tant
Mean numerical response = 2,2 Standard deviation = 1.3
Comment (8} ¢

1. Teachers perceive the availability of a consultant to answer
quesations about equipment, obtain equipmenc, repair or replace
equipment or set up equipment as being rather important,

Looking at the data by states finds:

{ Table 13: D

O

ERIC

Aruitoxt provided by Eic:

———

Mean Standard
State of Teacher Numerical . . - Deviation
- Response
Pennsylvania Teacher ) 2.0 1.3
New York Teacher . 2.2 1.4 )

.,
v

22
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Comment {s) :

1. Pennsyivanla teachers feel this consultant service 1s meore

important than New York teachers,

Inspection of the data by schoul-type finds:

{ Table l4: >

Mean Standard
School-Type Numerical Deviation
Response
Pilot School Teachers 2.0 1.2
Demo School Teachers 2.2 1.5

Comment(s) :

1. Pilot school teachers judge this consultant function to be

more important than demo school teachers.

2. When considering all the corsultant activities presented, pilot
deemed this service to be most important.

school teachers

Examination cf the data by grade level finds:

< Table 15: >

_Frequencies and Percentages per Continuum Interval

Grade Levels

t 1| xl2] 213} z{6] 215 |%}6] 2% |7 2%
Kindergarten 25 53 f13 /28 {5}11 41} 20 jo]l 2135 1 2
First Grade 29 f41 |19 f27 [ 811 | 811} 2 346 [0 0]
Second ¢rade 0 44‘ 15 22 1i2}18 ] 4] 6§ 5 171213 100
Third Grade - s |17 ] 3)50 3111710} 01 16 |0 10 ]Oo |O
Fourth Grade 71is4 t 2|35 1 2z]15] 1] 8| 0 {0 |0 [0 |1 |8
Fifth Grade 1 {31 {1747 J6l17j 1] 311 [3]j01:10 |G {0

23
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Mean S.D.
Kindergarten 179 1.4
First Grade 2.2 1.5
Second Grade 2.2 1.4
Third Grade 2.5 1.4
Fourth Grade 2,2 1.8
Fifth Grade - 2.0 0.9

Comment (s) :

1. Kindergarten teachers evalvate thls function to be more important-
than teachers at any other grade level.

2. When considering all the consultant activities presented, fifth
grade teachers deemed this service to be the most important.

-~
2. 0f all the consultant func*ions mentioned, this is the one that
third grade teachers perceived to be the most unimportant.

Analysis of the data by age groupings finds:

Table 16:

Frequencies and Percentages per Continuum Interval |

Age Groupings
1120 2y 23 34 % (14 12 |52 16 1% 17 |7

Ages (21-30) 40 |34 146 139116 J13 17 {6 |7 16 1212 1J1 11

Ages (31-40) 17 134 ]113 826 |10 {20 |4 |8 j2 {4 |3 16 |1 [2
Ages (41-50) P1 |51 § 6 J15) 6 j15 t3 {7 j2 }5 413 |7 10 0
Ages (51-60) 21 |57 ] 6 (1| 5114 |2 §5 j0 }o0 |2 5 11 [3

Ages (61 plus) |8 {80] 2i20] 0 0 {0 {0 {0 Jo jo |o Jo {0

Mean S.D.
Twenty-one to thirty 2,2 1.3
Thirty-one to forty 2.5 1.7
Fourty-one to fifty 1.9 1.5
Fifty-one to sixty 1.9 1.3
Sixty-one plus 1.3 0.5

Cdmmentgs):

1. Teacherc, ages sixty-one plus, judge this consultant activity
to be more important than teacters within the other four age
groupings.

2, When coasidering all the consultant activities presented, both
groups of teachers, ages fifty-one to sixty and ages sixty-one
plus, rated this function to be the most important.

24
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Scrutinization of the data by years-of-experience groupings finds:
{ ialle 17: >
Years of'Experience Frequencies é?d Percentages per Continuum Interval
Groupings ] 5 T
11 Z, 21 Z )3z {41251 2] 6| 2]7]|%
(0 yzars) 11 (553 2 10 | 4120 |2 (10 {0 i.01.11-5 70 | 0O |
(1 to 3 years) 23 140119 |33 | 7]12 315 {4 7,142 112 |
(4 to 10 years) 18 125 129 141 |11 415 |4 |6 14161 4161111
(11 to 20 years) 26 {43115 425 110 )16 {5 /8 {2 |3 13|50} 0 |
(20 plus years) 26 |57 1 9 20 {6113 |2 4 [1 12 1112141112
Mean S.D.
Zero years 2.1 1.5
One to three years 2.1 1.2
Four to teis years 2.4 1.5
Eleven to twenty years 2.1 1.5
Twenty plus years 1.8 1.2

Commentﬁs):
1.

Teachers with twenty-plus jyears of experience deem this consultant

service to be more important than those teachers in the other
four years-of-experience groups.

Of all the consultant funccions ra:ntioned, this is the one *that

teachers with twenty-plus years of exverilence perceive to be
the most important.

Scanning the data by degree status nf teachers finds:

{ Table 18:FH\>
——d”

Hig::::iszgree ) Frequen?i>s anngerce%tage per Q%ntiggggﬁlnlﬂfxal]“w_
11%2)2]1 % i3 |x 16 lx i5 |2 7 4%
No Degree 10 |59 { 3118 (2 12 |1 [6 [0 |0 0o |0
E.S. of B.A, 70 {39 {56 132 P8 e 11 |6 |7 !4 1
| M.S. oc M.A, 8 {42 1 3116 |3 16 {2 p1 [2 6 0_,0 |
M.5.+ or M.A.4 17 41 lic 29 5 |12 1 2 11 2 1 JA‘J
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Aruitoxt provided by Eic:

Mean S.D.
No Degree 1.8 1.3
B.S. or B.A. 2.1 1.3
M.S. or M.A. 2.4 1.5
M.S.+ or M.A.+4 2.1 1.6

Comment €s) :

1. Teachers without any academic degree value this consultant
activity to be more important than teachers within other
degree status groups.

2. When considering all the consultant activities presented,
teachers without any academic degree prized this function t
be the most important.

Quecstion I-10
When the teachers were asked, "How importunt is <t to you to have

a consultant avatilable to demonstrate Science--A Process Approach in-

struction for tecchers, using small groups of students or a teacher's

total clase?”, their responses were recorded on the following contirwwm:

1 2 3 4 5 6 7
Very important Unimportant
Mean numerical response = 2.0 Standard deviation = 1.2

Comment (8):

1. Teachers perceive the availability of a consultant tc demonstrate
Science--A Procuss Arproach instruction for teachers, using srall
groups of students or a teacher's total class as being quite im-
portant.

2. Of all the consultant functions mentioned, this is the one that
teachers as a gvoup rated to be the most importent.

Looking at the data by states finds:

< Table 19: >

Mean Standard

State of Teacher .- , - Numerical. -} . Deviation
Respornse ’ )
Pennaylvania Teachers 1.9 = ) : 1.1
New York Teachers I 2.1 0 ' 1.3

-18--
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~. Cosment (s} :

1. Pennsylvania teachers feel this consultant service is more
important than New York teachers.

2. When considering all the consultant activities presented,
both the Pennsylvania and New York teachers assessed this
function to be the most important.

Inspection of the data by school-type finds:

Table 20:

Mean ) Standard ]
. School=Type Numzrical Deviation
x Response
Pilot School Teacherg 2,5 1.5
Demo School Teachers . 1.9 4 1.1
Comment(s) :

1. Demo school teachers Judje this consultant function to be mor
important than pilot school teacters.

Examination of the data by grade level finds:

. < Table 21: >

€

Frequencies and Percentages per Continuum Interval

Grade Levelr ] v
1t xlatlzl sl xlatzelslale{x]7]
Kindergarten 26 |54 j11J23 ] si17 1 ]2lofo 12l 2
First Grade 3048 lz0f29 |12 )17 /46700 Jolojclo
Second Grade 2 {47 |20 {2910 )1s 13| ai 34 {olojolo
Third Grade 2133 |3lsoloflol117ioo o lo]o] of
Fourth Grade sl talslalele]asl1iielilalals
| Fifeh Grade s i22 his lez | sl22 |2 ls)alodalsiolo
Q

ERIC
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ean
Kindergarten 1.9
Firgt Grade i.8
Second Grade o 1.9
Thixrd Grade 2.0
Fourth Grade 3.1
Fifth Grade 2.4

Comment {3) :

1. First grade teachers evaluate this function to be more important
than teachers at any other grade level.

2. Of all the conaultant functlons menticned, this is the one that
Tfirst grade teachers perceived to be the most important.

Analysis of the data by age groupings finds:

€  Table 22: Y

. I Frequencies and Percentages per Continuum Interval___1
Age Groupings |
) 11 21 2) %1 31" 144 |51% 16 1% 17 1%
Ages (21-30) 42 136 |40 36 J22]1e el s is |5 |2 120016
Ages (31-40) 24 148 (25130 €112 | 4 (8 (0 |0 [1 12 1010
Ages (41-50) 24 [59 |10 | 24 5112 1 2 0 |0 (0 1}0 1 2
8 Ages (51-60) 17 f41 j13 352 | 9|22 1 2 1 2 0 !0 0 |0
lAges_(61p_1us) r160 | 2120l 0} 0} 1410 ]9 lo Jo Jo {1 0
Mean S.D.
Twventy-one to thirty 2,2 1.2
Thirty-one to forty 1.9 1.2
_ Yorty-one to fifty 1.7 1.2
- Pifty-one to sixty 1.9 1.3
~ Sixty-one plus 1.7 1.1

.

Comment (8) :
1. Teachers, ages forty-one to fifty and sixty-one~plvs, judge this

consultant activity to be more important than teachers witltin the
other three age groupings. '

23
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(» Scrutinization of the data by years-of-experfence groupings finds:

: <‘;13P1e-;;: D

[ Years of Experience Frequencies and Percentages per Continuum Interval
Groupings

1 | 2 |%x13[% (4 1% !5 |%Z |6 ]%x17/[%

(0 _years) 7 (35 |2J10 | 7]35 {2 410 |1 |5 10 101}11]5

(1 to 3 years) 24 (41 |22 (38 [ 2 (14 |2 131 |2 1f2[0]0

(4 to 10 yesars) 33 146 21 |30 {10 |14 |3 4 {3 4 (11 f01]0

(11 to 20 years) 26 |43 [21 |34 1914115 |3 |51 2 |1 21010

(20 plus years) |21 {46 {13 (28 { 8117 (3 17 |1 ¢(2}0]0]}010

‘ ‘Mean S.D.

Zero years 2.7 1.7

One to three years 1.9 1.0

Four to ten years 1.9 1.2

Eleven to twenty years 1.7 0.9

( Twenty plus years 1.9 1.3

)
: Commentys) :

1., Teachers with eleven téﬁtwenty years of experience deem this

consultant service to be more important than those teachers in
* the other four years-of-experience groups.

2, When considering all the consultant activities nresented, both
groups of teachers, those possessing one to three years experience
and four to ten years experience perceived this consultant function
to be most important,

Scauning the data by degree status of teachers finds:

€ Table 241 )
Highest Degree Frequencies snd Percentages pet Continuum Interval |

Received i ]
1l xi2 Jz [3 (x {4 1% }5 (X2 6 |2 |72 1%
No Degree 7141 1 4 124 |5 29 O JO |1 [6 jO JO JO |0
. B.S. or B.A. 75 142 }52 [29 p2 n8 11 |6 {5 [3 [3 [2 O |O
(.) M.S. or M.A, - | 6J32 {12 |53 12 N1 o Jo }1 |5 [0 JOo ]O |O
Q M.S5.+ or M.A.+ 124 5912 |29 (3 (7?2 |1 |3 ]Jo O {0 O {1 |3

WJ:EEE
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: Mean S.D.
( } No Degree 2.1} i.6
' B.S. or B.A. 2.1 1.2
M.S. or M.A. 1.9 1.0

1.7 1.3

M.S.+ or M.A.+
Comment(8):
1. Teachers possessing a M.S.+ or M.A.+ value this consultant
activity to be more important than teachers within other
degree status groups.
2. Of all the consultant functionc mentioned, this 1s the one that

teackers with a B.S. or B.A.%only rated as being the most
important.

Question I-11
N\,
When the teachers were asked, "How tmportant is it to you to have
a consuliant available to measure student achievement to insure that the

curriculun does promote the desived student educational development?”,

they responded on the following continuwm:

1 2 3 4 5 6 7
Very Important Unimportant
Mean numerical response = 2,7 Standard deviation = 1.5

Comment (s) :

1. Teachers perceive the availability of a consultant to measure
student achievement to insure that the curriculum does promote
the desired student educational development as being of passable
importance. :

Looking at the data by states finds:

Table 25:
Mean Standard
State of Teachecs Numerical Deviation
Response
Pernsylvania Teachers 2.6 1.4 _ |
A New York Teachers 2.8 _ 1.6

ERIC
Pz | :3()



( j Comment(s):

1. Pennsylvania teachers feel this consultant service is more
important than New York teachers.

Inspection of the data by school-type finds:

€  Table 26: >

o Mean Standard
School-type C Numerical Deviation
Response s
Pilot School Teachers 2.8 1,5
Demo School Teachers 2.7 1.6

Cbmmentga)

1. Demo school teachers judgp this consultaat function to be alightly
more important than piloc school teachers.

. 2. en considering all the consultant activities presented, demo
( ) school teachers assessed this function to be the most unimportant.

Examination of the data by grade level finds:

Grade Lavels

Frequencies and Percentages per Continuum Interval

1xzz;1z4z‘5zez.7z

Kindergarten 16 |33 {1021 pO0 21 ;7 {15 [3 {6 1 |2 t1 |2

First Grade. 15 122 22132 pN3922 {6 |9 16 |9 |4 16 11

b

Second Grade 14 }21 §19128 N3 )19 ;13 /19 ;3 ¢4 |5 77 |11

Third Grade * J1{127{5!83 ol o{ojotolo{o]o{fofo

Fourth Grade 2115 [ 215 {646 |00 |1}8 215 |0o}o0

Fifth Ge-as 10 §28 | %725 [ 81?5 {5414 o joO {3}]8 0O

-

()
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Kindergarten 2
First Grade 2
Second Grade . - 2
Third Grade 1
Fourth Grade 3
Fifth Grade 2

Comment (8) :

1. Third grade teachers evalute this function to be more important
than teachers at any other grade level..

2, When considering all the consultant activities presented, kinder-
garten teachers rated this function to be the most unimportant.

Analysis of the data by age groupings finds:

Table 28:

Frequencies and Percentages per Continuum Interval
Age Groupings

1] 21 2 A 31 X 14 A1 5216 t%z 1712
Ages (21-30) 22119 {34 {26 |32 {27 {12 {10 8 7 {10 8 0 0
Ages (31-4N) 10§20 J11 22 j12 {24 |10 |20 1 2 4 8 2 4
Ages (41-50) 15| 37 9 122 6 {15 5 [12 3 7 2 5 1 2
Ages (51-60) 14 § 34 |13 |32 512 5 |12 2 5 1 2 1 2
Ages (61 plus) 3130 ¢{ 4|40 1110 o0to 2120 {0 |0 {0 0

e
Twenty-one to thirty 2
Thirty-onc to forty 3
Forty-one to fifty 2
Fifty-one to sixty 2
Sixty-one plus 2

Comment (s) ¢
1. Teachers, ages fifty-one to sixty, judge this consultant activity
to be more important than teachers within the other four age
groupings.
2. Of all the consultant functions mentioned, this is the one that

teachers, ages thirty-one to forty, perceived to be the most
unimpoztaat, .

u
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Scrutinization of the data by'years-of-experience groupings finds:

Table 29:

Years of Experience Frequenéies and Percentages per Continuun Interval
Groupings
1% 21 %] 3|l 2zt4: %2151 %16 1%z 1712
(0 years) 115l 630] sf2s ] 420 [ 210 {1 |5 [11]5
- (1 to.3 years) 14 |24} 16 {28 116128 | 6410 | 31 5 13 |5 |G [0
(4 to 10 years) 17 Jo4) 17 |24 27 }24 j10 |24 | 4] 6 |6 18 [0 ]0
(11 to 20 years) 13 |21{ 18 j30)10[16 | 8 {13 | 4| 7 |6 10 $2 |3
(20 plus years) 18 [40] 1226 7115 L 4}t 9 (3] 7 [1 ]2 ]1]2
Mean S.D.
Zero years 2,9 1.5
One to three years 2.7 1.4
Four to ten years 2.9 1.6
Eleven to twenty years 2.6 1.7
Twenty plus years 2.3 1.4

Comment(s) :

1. Teachers with twenty plus years of experience deem this consultant
service to be more important than those teachers in the other four
years-of ~experience groups.

2. When considering all the consultant activities presented, both
groups of teachers, those possessing four to ten years of experience
and eleven to twenty years experience discerned this consultant
function to be the most unimportant.

Scanning the data by degree status of teachers finds:

Table 30:

Highest Degree Frequencies and Percentages per Continuum Interval ,
Received

1zl 2] x 13t xta X5 {x16]x 17 [%

No Degree s{29] 6|35 | 3§18 ] 212 |1 |6 O |[O O }jO
) - B.S. or B.A. 42 |22 |52 Y28 |50 27 |21 [11 |8 |4 |13 [7 12 |1
M.S. or ¥.A. 7137 2|11 J4f2r b1 s ]4 120 ;1 ]5 (010

Qo
E [C M.8.+ or M.A.+ w24 922 12z 217 13 7213 |7 1215
s oo e SRS ’ .

33
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Mean S.D,
No Degree 2.3 1.1
B.S. or B.A. 2.7 1.5
M.S. or M.A. 2.9 1.8
M.A.+ or M.A.+ 2.9 1.6

Comment (s) :

1. Teachers without any acadzmic degree value this coasultant
activity to be more important than teachers within other dJegree
status groups.

2. 0f all the consultant functions mentioned, this 1s the one that
teachers possessing a M.A.+ or M.A.+ rated as being the most unim-
portant.

Question JI-12

When the teachers were csked, "How irportant is it to you to
have a consultant available to observe the classroom teacher while she

teaches a lesson from the curriculum, then deseribe or7 rongtructively

discuss the teacher's performcvce in a conference ir-u Sollowing
the lesgon?", their responses were recorded on the oritiviuim:
i 2 3 4 5 6 }
Very Important nt
Mern numerical response = 2.6 Gtandard deviation -
Comment (s):
1. Teachers perceive the availability of a consult © erve
the clissroom teacher while she teackes a lessc 2 curriculum,
then describe and constructively discuss the t« ' rformance
in a conference immediately following the le=s jo: 3 of mediocre
importance. :

Looking at the data by states finds:

¢ Table 3i: >

B Hean ) od
State of Teacher Numerical ron
S Response —_— .
, Pennsylvania Teachers 2,5 ! B
Q it —
EHQJ!: New York Teachers _ 2.9 J ] .

Aruitoxt provided by Eic:
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Comment (s} :

1. Both Pennsylvania and New York teachers feel this consultant
service 1s fairly important, but not very important.

Inspection of the data by school-type finds:

Mean Standard
School-Type Numerical Deviation
Responze
Pilot School Teachers 2.5 1.4
Demo School Teachers 2.5 1.6

Cc ment (s):

1. Both pilot school and demo school teachers judge this
consultant function to be of middling importance.

Examination of the data by grade level finds:

o Frequencies and Percentages per Continuum Interval
Gradz Levels
| 112121213114 (2151 % 16 | %171 1%
Kindergarten 22 }4€ 110 (21 | 7 315 | 4 |8 |3 )16 {1 [2 [1 2]
First Grade 25 |36 |18 26 {14 (20} 3 |4 [ 5 7 101014 {6
Second Grade 20 §33 |17 }28 |10 |16 2 131315 2 31{5 8
Third Grade 213313150 [1417]0]0{0}0 J0]O0]N010
Fourth Grade 323 1 8] 31234 4 |31 1 8 {0:i 0 1 8
[ _Fifth Grade 10 {30 ;14 |38 925} 3 {8 /0,0 j0)0.010
Mean S.D.
Kindergarten 2.2 1.5
First Grade 2.% 1.6
Second Grade 2,8 1.8
Third Grade 1.8 0.8
Fourth Grade 3.2 1.7
Fifth Grade 2.1 0.9
Q
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Comment(s) :

()

1. Third grade teachers regard more highly the importance of
this consultant function than do teachers at any other grade
level.

Analysis of the data by age groupings finds:

<  Table 34: by
——e/
Frequencies and Percentages per Continuum Interval

Age Groupings ]
1|2

71 %

e
[«
>

2| 2 {31 X |4 1% I|S.

Ages (21-30) 39 [33 33128 |21 |18 |12 j10 } 7 |6 |1 {1 /5] 4

Ages (31-40) 19 [38f16 132 19118 |5 )10 0 {0 {1 ]2]|]0] Q0
Ages (41-50) 18 j44 | 7}17 | 8j20 {5 |12 2 |5 j0 jO0 1] 2
| _Ages (51-60) 13 32} 717 19422 |5 112 137 ;1424317

Ages (61 plus) 11100 34330 ¢4 1{10 {1 110 { 2 {20 jO [0 {2 {20

(’} Mean S.D.
- Twenty-one to thirty 2.5 1l.n
Thirty-one to forty 2.2 1.2
Forty-one to fifty 2.3 1.5
Fifty-one to sixty 2.8 1.9
Sixty-one plus 3.9 2.0

Comment(s):

1. Teachers, ages thirty-one to forty, judge this c.nsultant
activity to be more important than teachers within the other
four age groipings.

2. Wnen considering all the consultant activities presented,
t -achers, ages sixty-one plus rated this consultant function
to be the most mimportant. The exceptionally hizh mean
numerical response may indicate that tnis group of teachers
perhaps dislikes this activity immensely.

ERIC
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Scrutinization of the data by years-of-experience groupings finds:

i
Years of Experience Frequencies and Percentuges per Continuum Interval
Groupings . I i
1 ;%] 2{z 13| z{4i%1ls | z16[%!7 %
(0_years) 6 30| 2 110 | 5]25 ) 420 l2]1010 0|1 |s
{1 to 3 years) 25 133 117 29 | 7]12 | &1 9 13151112 1112
| (4 to 10 years) 21 (30 (20 (28 jts (21| 9|13 {31 4 |0 10 I3 |4&
(11 to 20 years) _.J23 |33 116 |26 ;12120 6 {10 |1 ] 2 11 |2 |2 3‘7
(20 plus years) 15133 1 9120 {8117 4§ 5411 15411 {1 }2 §3 {7
Mean 5.D.
Zero years 2.7 1.6
One to three years 2.3 1.4
Four to ten years 2.4 1.4
Eleven to twenty years 2.2 1.6
Twenty plus years 3.0 1.9
(2 Comment(s) :

1. Teachers with eleven to twenty years of experience deem this
consultant service to be more importaat than these teachers in
che other toux vears—of-experience groups.

Scanning the data by degree status of teachers finds:

< Table 36: }

Highest Degree Frequencies and Percentages per Continuum Interval
Received
L 1! ¥ 21 2131l xi4 1z 151 6 xi7]%
No Degree 8i47 ] 2112 13118 |1 16 11,6} 03 0f 2 12
B.3. or B.A. 56 {31 148 ;27 133 {19 (22 |12 l;;j 61 2] 11613
M.S. or '1.A. 7137)] 6432 | 2]11 1[5 J1]5] 0012 j11

M.S.+ or M.A.+ 18 }44 {9122 [ 9]22 |4 110 J]1) 2] 0] 040, 0
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Mean S5.D.
No Degree 2.8 2.1
B.S. or B.A. 2.6 1.6
M.S. or M.A. . 2.6 1.9
M.S.+ or M.A.+ 2.0 1.3

Comment (s) ¢
1. Teachers possessing a M.S.+ or M.A.+ value this consultant

activity to be more important than teachers within other
degree status groups.

Question I-13

~~

When the teachers were asked, "How important is it to you to have
a consultant available to “nterpret the program to various administra-
tors, parents, PTA, school visitors, ete., in your school distriet?”,

they responded on the following continuwn:

1 2 3 4 5 6 7
Very Important Unimportant
Mean numerical response = 2.4 Standard deviation = 1.5

Comment (s) :

1. Teachers perceive the availability of a consultant to interpret
the program to various administrators, parents, PTA, school

visitors, etc., in their school district as being rather important,

but not very importart.

Looking at the data by states finds:

< Table 37: >

Mean Standard
State of Teacher Numerical Deviation
Response
r;gggnsylvania Teachers 2.2 1.4

New York Teachers 2.5 1.5
Comment(8) :

1. Pennsylvania teachers feel this consultant activity is more
important than New York teachers.

38
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< Table 38: >

()
Mean ~Standard
School-Type Numerical Devisiton
Response
Pilot School Teachers 2.6 1.9
Demo_School Teachers 2.4 1.5
Comment (s) *
1. DPemo school teachers judgz this consultant function to be more
important than pilot school teachers.
Examination of the data by grade level finds:
Table 39:
Frequencies- and Ferceutages per Continuum Interval
Grade Levels
. 11 %0 2 Z{ 31 21 &1 %2t 5% 21 61 21 7
( ) Kindergarten 21 [45113(28 | 8] 17 2| 4] 2] 4317270
First Grade 33 (47410014 1 7110 {14{20] 4! 61 2! 3}l 0O
Second Grade 23 |34[14)21 |13[/19) 8|12 6] 9| 2| 3 2 f—_
- Third Grade 3150 3{50¢{ 0| 01 vt 0of 0] ol o O | 0 10
Fourth Grade 2 115] 5738 3;23) 1| 8] 1 g8, 0l 0 1
[
Fifth Grade 10 (281 925 91 25 7¢19( 1 3. 0 0 jo0lo0
Mean S.D.
Kindergarten , 2.0 1.2
First Grade 2.3 1.5
Second Grade 2.6 1.6
Third Grade 1.5 0.6
Pourta Grade 2.8 1.7
Fifth Grade 2.4 1.2
Corment (8) ¢
1. Third grade teachers evaluate this function to be much more
important than teachers at any other grade level.
()

O
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Analysls of the data by age groupings finds:

€ Table 40: >

1 Frequencies and Percentagea per Continuum Interval |
1

Age Groupings
. 1! 2121 %3 31 %) 41 215 ‘Z gﬂ 21713
FJgggs (21-30) 21121 |24 124 133133115115 16, 6 | 2| 214010
| Ages (31-40) 17 134 j12 124 110120 5110 { 3{ 6 |1 | 2|2 |4
Ages (41-50) 21 (513 3f204 5112 5112 t 11 2 111210710
| _Ages {51-60) 161401 923} 3 113f 6415 111 3 t1 1 3412 }°5
Apes (61 plus) 0t 0] 51501 1110 ?l¥20 1§16 { 01 0] 1 jl0

Mearn S.D.
Twenty-one to thirty 2.5 1.5
Thirty-one to forty 2,2 1.3
Fortv-one to fifty 2.0 1.4
Fifcy-one to sixty 2.5 1.7
Sixty-one plus 2.9 1.2

‘.

Comment (g8) :
1, Teachers, ages forty-one to fifty, judge this coniultant acti-
vity to be more important than teachers within the other four
age groupings.

Scrutinization of the data by vears-of-experience groupings fiads:

Years of Experience TﬁEFreqpencies and Percentages per Continuum Interval
Groupings

11Xy 21213 ]% ]4] %245 Z' 6 | X {7 1%

(0 years) 7 135 7 135 3 115 2110 0 0 1 5 0 0

{1 to 3 years) 24 j41 1 8 f14 J11 J20 9116 ) 5 711 1]2 IL_0 Q
{

(4 to 10 years) 20 {28 321 {30 {15 21 {8111 2 31314 ;1213

o

(11 to 20 years) _ 28 146 112 [20] 9 }15 10} 5 ;81112 0 140

{20 plus years) 17 i38j10 1221 8118 ;16131 1 j2] 1 12 ;2 4

40
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Mean 5.D.
Zero years 2.3 1.4
One to three years 2.4 1.4
Four to ten years 2.4 1.5
Eleven to twenty years 2.0 1.4
Twenty plus years 2.7 1.7

Comment(s) :

1. Teachers with eleven to twenty years of experience deem this
consultant service to be more important than those teacters
in the other four years-of-experience groups.

Scanuing the data by degree.status of teachers finds:

€ Table 42: >

Highest Degree Frequencies and Fercentages per Continuum Incerval
Received T ; :
1} %t 2%l 3 % 4izi5|z{612: 71!z
[} ,
! :
No Degree 9fs3| 2f12{4las/ 1{e]ofol1l6 0 0
B.S. or B.A. vh | 36 3 |24 18]21 {12 J12 {713 |22 i1
- '
]
M.S. or M.A. 7137 4211 31181 421 /0 j0{ 11500
M.t+ or MAck 116139 9 l22| 7f17i 5|12 o of2{si{2ls
Mean S.D.
No Degree 2.4 1.8
B.S. or B.A. 2.4 1.5
 M.S. or M.A. 2.5 1.5
M.S.+ or M.A.+ 2.0 1.3

Comment (8) }

1. Teachers possessing a M.S.+ or M.A.+ value this consultant

activity to be more important than teachers within other degree

status groups.
Question I-14

When the teachers were asked, "How important is it to you to have
a eongultant available to work with a small group of children in the
classroom to evaluate the effectivenecse of a specific lesson from the

curriculum (evaluate the curriculim iteelf)?”, their responses were

recorded on the following continwum:

41
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1 2 3 4 5 6 7
Very important Unimportant
Mean numerical response = 2,7 Standard deviation = 1.5

Comment (s) :

1. Teachers perceive the availability of a consultant to work
with a small group of children in the classroom to evaluate
the efiectiveness of a specific lesson from the curriculum
as being of passable importance.

Looking at the data by states finds:

Table 43:

[ Mean Standard
State of Teacher Numerical Deviation
Response
Pennsylvania Teachers 2.6 1.4
Demo School Teachers 2.6 1.4

Comment (s) :

1. Both Pennsylvania and New York teachers feel this consultant
service is fairly impo:..ant, but aot very important.

Irspection of the data by schoosl-type finds:

< Table 44: >

Mean Standard
School-Type Numerical Deviation
Responge
Pilot School Teachers 2.8 1.2
Demo_School Teachers 2.6 1.5 |

Comment (8) :

1. ‘Demo school teachers judge this consultant to be more
important than demo school teachers.

42
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( \ Examination of the data by grade level finds:

{ Table 45: >

Grade Levels

Frequencies and Percentages per Continuum Interval
T T

15222324(7:5%6%7%

Kindergarten 17 (37711124110} 22| 6|13} 0¢f O | 1] 2 {1 |2

First Grade 17 125j19f 28 (12| 17 (15] 21 31731 41111

o

Second Grade 17 {25]118) 26 §10)15}12/18 | 4] 6 | 6; 9 |1 ;1

Third Grade 3 {50 2| 33 1] 17 0 0 0 0 0 0 0 0
| Fourth Grade 2 423] 41311 2{15] 3]23]1} 8loji 0'lo!lo
Fifth Grade 5 {14112} 33| 9251 711913} 810{ 0 {0 0!

. Mean S.D.,
Kindergarten 2.3 1.4
First Grade 2.7 1.5
Second Grade 2.9 1.7
() Third Grade 1.7 0.8
. Fourth Grade 2.6 1.3
Fifth Grade 2.8 1.2

Comment (s) :

1. Third grade teachers evaluate thir function to be far more
important than teachers at any other grade level.

Analysis of the data by age groupings finds:

. Table 4b: >

Frequencies and Percentages per Continuum Interval
Age Groupings
1y xj2 |z ]3] 2 !4tx 5/ % 161]2%]7 %
" =TT e e
Ages (21-30) 22120 §34 131 j23121 12018 } 6} 515151010
Ages (31-40} 10120 j14 28 | 9118 j11 122 |31 6 |2 ) 4 ] 1 ]2
Ages (41-50) 21 {51 { 6|15 7{17 { 317 |1} 2 {25112
( \ Ages (51-60) 112811026 ) 5(13 |12 )31 | 1; 310/ 0!0°0
Ages (61 plus) 3/30 | 4401 2 ZQJ 0, 0]1,10{0) 0,0 0

O
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L Twenty-one to thirty 2.8
Thirty-one to forty
Forty-one to fifty
Fifty-one to sixty
Sixty-one plus

Comment (s) :

1. Teachers, ages fcrty-one to fifty, judge this consultant activity
to be more important than teachers within the other four age
groupings.

( \ Mean S.D.

NN N
[URV I S, .Y

2. VWhen considering all the consultant activities presented, teachers,
ages twenty-one to thirty, rated this consultant function to be
the most unimportant.

N

Scrutinization of the data by years-of -experience groupings finds:

< Table 47: >

Years of Experilence Frequencies and Percentages per Continuum Interval
Groupings [
() - 1 212 (% 131z]4lz15 %161z "7 1%
) R L v -
(0 years) 7135 210 (51425 5 /25 ] 1 (5 ]0(10 (0 |0
——
(1 to 3 years) 13 |22 119133 pafan | 711213 {5 {al7 oo
4 to 10 years) 18 |27 §19 28 11 J16 J10 |15 | 3 14 14 16 |2 |3
(11 to 20 years) 13 27 | 7 114 19 318 13 27 |5 {10 {2 [ 4 10 !0
(20 plus years) 16 {36 | 9 120 18 {19 { 9 (20 §1 ;2 {0 o |1 (2
Mean S.D.
Zero years 2.6 1.3
One to three years 2.8 1.4
Four to ten years 2.8 1.7
Eleven to twenty years 2.4 1.4
Twenty plus years 2.5 1.4

Comment{s) :

1. Teachers with eleven to twenty years of experience deem this
consultant service to be more important than those teachers in
the other four years-of-experience groups.

2, Of all the consultant functions mentioned, this is the one that
( \ teachers with one to three years of experience perceived to be the
most unimportai t. )

ERIC
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Scanning the data by degree status of teachers finds:

< Table 48: >

Highest Degree Frequencies and Percentages per Continuum Interval
Received ! 1

1| % [2{ % |3; 2] &} %5 1% ]6 (% [7 {%

No Degree 41246 | 635 1 3]18) 41124 0O 0 |O ICc JO 10
B.S. or B.A. 37 ;21 51129 {39 {22130 ]17 8 5 9 5 2 1
M.S. or M.A, 7 135 6 | 30 2110 2 ]10 3 115 0 0 0 0

M.S.+ or M.A.+ 19 {46 | 5112 j 410} 9322 [ 2 (5 |1 |2 |1 j2

Mean S.D.

No Degree 2.3 1.1
B.S. or B.A. 2.7 1.4
M.S. or M.A. 2.5 1.5
2.3 1.7

M.S.+ or M,A.+
Comment {s) :
1. .Teachers without any degree ard tl}.se possessing a N.S+ or M.A.+

value this consultant activity t> he more important than teachers
within other degres status groujs.

Question I-1¢

When the teachers were asked, "Hc ) important 1s it to have a
consultant available to assist the teac er to set quantity and quality
goals for the amount of the curriculunm to he taught in a school year?",

they responded on the following contirnuwm:

1 2 3 4 5 6 7
Very important Unimportant
Mean numerical response = 2.6 Standard deviation = 1.5

Comment (8) :

1. Teschers perceive the availability of a consultant to assist
them to set quartity and quality gorls for th~ amount of the
« curriculum to be taught in a school year as being of mediocre
importance.
O
ERIC : 45
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Looking at the data by states finds:

< Table 49: >

" Mean Standard
State of Teacher Numerical Deviation
- Response .
Pennsylvania Teachers 2.9 1.7
New York Teacners 2.3 1.3

Comment (s) :

1. New York teachers feel this consultant service is much more
important than Pennsylvania teachers.

2. When considering ail the consultant activities presented,
Pennsylvania teachers assessed this function to be “he most

unimportant,

Inspection of the data by school-type finds:

Table 50:
D

Mean | Standard
School-Type Numercical Deviation
Response
Pilot School Teachers 2.4 1.0
| _Demo School Teachers 2.6 1.6

Comment(s):

1. Pilot school teachers judge this consultent function to be

more important than demo school teachers.
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Excsination of the data by grade level finds:

< ‘fable 51: >

Grade Levels

Frequencies and Percentages per Continuum Interval

Kindergarten
—

1 )% 2] 2y 3 % 4| %) 51 %1 6| %Z| 71 %
== T -
17 136 110} 21, 817 | 6|13 4| 9| 1| 2] 1] 2

Firs® Grade

23 133119 28! 8412 | 812} 9j13| 1) 1} 1] 1

Second Grade

21 130 /15[ 22/ 10)15 ] 9713 6] 9] 3} 4| 4] 6

L_Ihird Grade

Fourth Grade

3 j50: 2333 1117 10 0 O; O; O} O Of O
0

4 31| 4131 4131 {1 7 0] 0y Of O

| Fifth Grade

5 114115 42 10128 | 6]17] ol ol ol o] 0] o

Kindergarten
First Grade
Second Grade
Third Grade
Fourth Grade
Fifth Grade

Comment (s) :

Mea

1. Third grade teachers evaluate this function to be far more
important than teachers at any other grade level.

Analysis of the data by age groupings finds:

< Table 52: >

Age Groupings

Frequencies and Percentages per Continuum Interval

|

1 %X 21 %x]3;, X [4]X)5!% /6 % |7

Ages (21-30) 32 [27[30 [25 2420 117 |14 j10 |8 |4 13 [3]3
| _Ages (31-40) i2 24021 J42 ) 41 8 18116 ] 5 10 |0 jO JO!O
| _Ages (41-50) 19§37;21 J41) 612 '3, 60 {0 0 40 2] 4
| _Ages (51-60) 11 [28] 9 .23 5i 13 161151 4 10 |2 ‘;5 318,

Ages (61 plus) | 3[30] 3 !30] 3l3o 01 0 IELLLJ)_L_O_J

Al
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Mear S.D.
Twenty-~one to thirty 2.7 1.5
Thirty-one to forty 2.5 1.4
Forty-one to fifty 2.1 1.5
Fifty-one to sixty 2.9 1.8
Sixty-one plus 2.1 1.5

Comment (s)

1. Teachers, ages forty-one to fifty and sixty-one plus, judge
this consultant activity to be moive important than tedchers’
within the other three age groupings.

Scrutinization of the datz by years-of-experience groupings finds:

< Table 53: >

~40-

Years of Experience Frequencies and Percentages per Continuum Interval
Groupings oo ! : [ i o T
1!z l2] x13 55 (4] xls) oz 6 xl 7 %
(0 _years) 9§45 1 3115 1] s |sf2s 1] 5 fojo] 1 5|
(1 to 3 years) 21 126 {15{ 26 | 9 116 (7112 ; 6,10 ;0 {0 O O_J
(4 to 10 years) 18 129 /2032 15 j24 j7/11 1 7i11 |35, 1,2
|
(11 to 20 years) |18 {30 {1931 j11 |18 :9i15 | 3] 5 | O QJV LﬁTiz ]
! ! {
L _(20 plus years) 411 124 {15133 [ 4 19 |6;13 "} 3| 7 {2 g 4E 419
Mean S.D.
Zero years 2.4 1.6
One to three years 2.5 1.3
Four to ten years 2.7 1.6
Eleven to twenty years 2.2 . 1.4
Twenty plus years 2.9 1.8

C. ment(s):

1. Teachers with eleven to twenty years of experience deem this
consultant service to be more important than those teachers
in the other four years-of-experience groups.

48



Scanning the data by degree status of teachers finds:

Highest Degree Frequencies and Percentages p2r Coutinuum Interval ]
Recelved ; P I \
1 %212 % 31 %1461 %2 153%:6] % 7 |2
No Degree 5129 {sf29 [aJis]1]6 |2f12zi0lo]1]¢
B.S. or B.A. 54 129 §57 130 ;30 116 (24 113 j15 : 8 { S |1 3 ;2 11
M.S. or M.A. 3161 9:¢47 111 51115 2351101 63 3 116

<

11
M.S.4 or M.a+ {16 {39 {12f29 15 112 { 6 [15 1iz{og_o 1|2

Mean S.D.
No Degree 2.6 1.5
B.S. or z.A. 2.6 1.5
M.S. or M.A. 3.2 2.2
M.S.+ or M.A.+ 2.2 1.3

Comment (s) :

1. Teachers possessing a M,§,* or M.A.+ value this consultant activity
to be more important than teachers within other degree status
groups,

Question I-16

When the teachers were asked, "How importarn. 18 to to you
to have a consuliant available to assist the teacher in modifying
lessons in the curriculum to best fit the needs of the children in

that classroom?”, their responses were recorded on the following

continuwn?

1 2 3 4 5 6 7
Very Important Unimportant
Mean numerical response = 2,6 Standard deviation = 1.6

O
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. - Comment (s) :
1, Teachers perceive the availability of a consultant to assist them
in modifying lessons in the curriculum to best fit the needs of

the children in their classrooms as being of middling importance.

Looking at the datua by states finds:

Mean Standard
State of Teacher Numerical Deviation
Response ) -
Pennsylvania Teachers 2.6 1.7
New York Teachers 2.5 1.6

Comment (8) :

1, New York teachers feel this consultant service is slightly
more important than Pennsylvania teachers.

(] ™ Inspection of the data by school-type finds:
;

< Table 56: >

Mean Standard
School-Type Numerical Deviation
Response
Pilot School Teachers 2.5 1.5
Demo School Teachers 1.9 1.1

Comment (g) :

1. Demo schonl teachers Judge this consultant function to be more
important than pilot school teachers.

o
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Examination of the data by grade level finds:

(
Fre.,uencies and Percentages per Continuum Interval
Grade Levels . :
1| % 2} X |3 z] 4! 21 5] %1 61 % |71%
Kindergarten 21 (45! 10} 21 | 3: 6] 9119 | 1} 2] 2| 4 |31 ]| 2
First Grade 29 (42 1116 § 9413 | 9113 [ 5 71 314 {3 4
Second Grade 22 1321 20129 {8412 }10]15 | 21.3 ) 314 |31 4
Third Grade 4 167 2{33 |0, 0l 0] 010/ 0j 010 0] O
Fourth Grade 5138 3]23 [ 215} 1} 8; 0! 0} 2 |15 {0} O
| Fifth Grade 7 (23t 7123 1619 5116 1 5416 0 jO 11 Jj
Mean S.D.
Kindergarten 2,3 1.6
First Grade 2.6 1.8
Second Grade 2.6 1.7
{ ) Third Grade 1.3 0.5
' Fourth Grade 2.5 1.8
Fifth Grade 2.9 1.5
Comment (s) :
B
1. Third grade teachers evaluate this function to be far more
important than teachers at any other grade level.
2. VWhen éonsidering all the consultant activities presented,
third grade teachers rated this consultant function as one of
the most important.
Analysis of the data by age groupings finds:
Table 58:
Frequencies and Percentages per Continuum Interval !
Age Groupings )
1 21 2V x] 31 2] 41 x| 5 X] 61 % 7 1%
=
Ages (21-30) 33131 128126 (1511412 11]| 9/ 8] i 6 | 4 | 4
|
- Ages (31-40) 131 26 [17 ;34 ) 7114 9318 20 4! 21 4 {0 04
() 1 i |
Ages (41-50) 25161 , 5+12 2| 5. 7,17, 1, 2, 0! O !1 ! 2:
; ! P | ‘ !
O | _Ages (51-60) 13/ 33 18120 51! 13 9 23 1 3, 2 5 ! 2 15
ERIC oo 1 |
LAjLes (61 plus) 3130 12120 3)30I 9' 0, 2 20, 0, 6,01 0,
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ean S.D

|
i

Twenty-one to thirty 2.6
Thirty-one to forty 2.5
Forty-one to fifty 2.1
Fifty-one to sixty 2.8
Sixty-one plus 2.3

L TR T
[V, YV "

Comment (s):
1. Teachers, ages forty-one to fifty, judge this consultant
activity to be more important than teachers within the other
four age groupings.

Scrutinization of the data by years-of-expericnce groupings finds:

Table 59:

Years of Experience Frecuencies and Percentages per Continuum Interval
Groupings » T

1, %2 (2% |31 % |4172351%16 %2]7{ X%

| {0 years) 1i (55 1 3 }J15 ]1}1 5 315} 0]J]0}0 j0}f 2]10

~ (1 to 3 years) 25 |50 (10 (20 |5 /10 {6 12 } 1 2 {1 {2 2] &4

(4 to 10 years) j24 {34 116 |23 ]9 J13 19113} 7 {10 [ 6 {8 0] O
(11 to 20 years) : 20 133 13 ]21 |10 /16 10 (16 + 5 {8 ;2 |31 ZAﬁ
(20 plus years) 17 438 19 |20 5411 (9 120§ 1 [ 2 {2 442 4 |

. Mean S.D,
Zero years : 2.7 ? 1.9
One to three years 2.4 1.6
Four to ten years 2.7 1.6
Eleven to twenty years 2.4 1.7
Twenty plus years 2.9 1.7

Commentgsz:

1. Teachers with one to three years of experience and eleven
to twenty years of experience d:em this consultant service
to be more important than those teachers in the other three
years-of -axperience groups.

O
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Scanning the data by degree status of teachers finds:

< Table 60: >

Highest Degree Frequencies and Percentages Per Continuum Interval
Received 1 !
1 1% (20 %) 324 [ Z]5; %2 |6]|%x {17
T .
No Degree 4 124 15,29 3118 154291 0; 0 0}0 |0
B.S. or B.A. 63 136 145 26 124 114 124 114 } 4} 2 |8 ) 4 |5
| M.S. or M.A. 6 (24 | 4]16] 1] 4 {2 8] 4416 [0 ] 0 |2
|
M.S.+ or M.A.+ 20 {49 (12§29 5112 {3 1 7:1] 2 0] 0 |O 1
Mean 5.D.
No Degree 2.6 1.1
B.S. or B.A. 2.6 1.6
M.S. or M.A. 3.3 2.3
M.S.+ or M.A.4+ 1.9 1.2

Comment (s):

1. Teachers possessing a M.S.+ or M.A.+ value this consultant
activity to be more important than teachers within other
degree status groups.

2. Of all the consultant services mentioned, this is the one

that teachers with a M.S$. o

unimportant.

r M.A. discerned to be the most

When the teachers were asked, '"How important is it to you to

have a consultant available to meet with teachers on a grade level

bagis after school or during planning periods to supply continuing

inservice experiences in the new curriculun?", they responded on the

following continuum:

1 2
Very important

Mean numerical reapcnse = 2.5

ERIC

Aruitoxt provided by Eic:

Standard deviation = ..4

6

7

Unimportant

kS
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Comment (s) ¢

1. Teachers perceive the availability of a consultant to meet with
teachers on a grade level basis after school or during planning
periods to supply continuing inservice experiences in the new
curriculum as being rather important, but not very important.

N e YT e Ty

Looking at the data by states finds:

Table 61:

Mean Standard
State of Teacher Numerical Deviation
Response
Pennsylvania Teachers 2.4 1.5
New York Teachers 2.2 1.2

Comment(s):

1. New York teachers feel this consultant
importan: than Pennsylvania teachers.

Table 62:

() : Inspection of the data by school-type finds:

service 1s more

Mean Standard
School~Type Numerical Deviation
Response ]
Pilot School Teachers 2.5 1.5
Demo School Teachers 1.9 1.1

Comment(s): -

1. Demo school teachers judge this consultant function to be more

important than pilot school teachers.

ERIC
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Examination of the data by grade level finds:

Table 63:

v

Frequencies and Percentages per Continuum Interval
. i | . T |

Grade Levels . i : . ;
1| %, 2. % 3 %'4iz. 5 3.6lz'7 |%

t i N ! ‘ ‘}" |
Kindergarten 26 155 12 26 3 6 511! 0’ o0 1 2,0 [0
DO D Lol !
First Grade 20 129 125 136 :12 117 | 7 10!354%2.350 0
b | M
| | ! !
Second Grade 20 129 25136 ‘11116 ‘710l 3 4!l 341 1
; : i i i T i !
| . : ; | ! !
Third Grade 467 :2'33 o' 0'0lol oo o0iolo o1
U i P !
Fourth Grade 4 31‘:342355'38'1'8 0 0 0'0Ci0 |0l
I ; P
Fifth Grade 8 224‘14|39? 6 117 (3181 3 8 275 o _lo]
Mean S.D.
Kindergarten 1.8 1.2
First Grade 2,3 1.3
Second Grade 2.4 1.5
Third Grade 1.3 Q.5
Fourth Grade 2.2 1.0
Fifth Grade ’ 2.6 1.4

Comment {s):

1. Third grade teachers evaluate this function to te more important

than teachers at any other grade level,
IS

2, When consldering all the consultant activities presented, both

kindergarten and third grade teachers rated this consultant
function as the most important.

Analysis of the data by age groupings finds:

< Table &4: >

| Frequencies and Percentages per Continuum Interval
Age Groupings ! i
< 1] 212 2{3!lx (41 x151% A,6 X 17 _1
Ages (21-30) 31 |26 149042 ;17 |16 |91 3] 7]6 5 (4 1010
} | |
Ages (31-40) 23 146 {13 126 | 6 (12 ;6 |12 |0 | O l2 tg 0160
l ‘
Ages (41-50) 20 |49 [10 ;24 7 (17 (4 J10 ¢ O ’0 04j70 0 |
Q iges {(51-60) 14 135 J14 135 ;5 113 14 110 | 1 3 Ll \3 1_L“_¥1J
B ; ! H
xgea (61 plus) s 150 2 zo_Ll {10 11071010 ;0 6 0O ol

47—
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; Mean 2.0,
' Twenty-cne to thirty 2.4 1.3
Thirty-one to forty 2.1 1.4
Forty-one to fifty 1.9 1.0
Fifty-one to sixty 2.3 i 1.5
Sixty-one plus 2.3 ; 1.7

Comment (s) :
1. Teachers, ages forty-one to {ifty, judge this consultant activity
to be more important than teachers within the other four age
groupings,

Scrutinization of the data by years-of-experience groupings finds:

< Table 65: >

Years of Experience Frequencies and Percenfages per Continuum Interval
Groupings I Coop o 8 oy
| Tl 21 2 % i3:3 % 407 % 5 Aigg' 6 7% ?_zﬂu’f__
{ ' ] ! H ‘ i
(0 years) 8lao I sl2s 1315 11 511152 1010 0!
. P i P ;
- (1 to 3 years) 21036 23040 {519 5|9 ' 213'2!'310 0 :
(4 to 10_years) 2028 {29 41 |9l13 {70104 16 21310 o !
f § oy f ;
(11 to 20 years) 24 |40 116 j27 |12 j20 {6410 *1 ;2 t1' 2! 0 ‘0 |
| I ' i
(20 plus years) 18 [40 {13 129 {8 ;18 ( 4 }L9 142'0.0'1 2|
Mean S.D.
7ero years 2.3 1.5
One to three yeoars 2.5 1.4
Four to ten years 2.2 1.2
Eleven to twenty y: irs 2.1 1.3
Twenty plus years 2.3 1.3

Comment (8) :

1. Teachers with eleven to twenty years of experience deem this consul-
tant service to be more important than those teachers in the other
four years-of-experience gorups.

ERIC 3
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Scanning the data by degree status of teachers finds:

< Table 66: >

[ Highest Degree | Frequencies and Percentages per Continuum Interval
Received P R :
1} %) 2} 2: 3! 214 %2!5;:2%2 .62 ;71%:
; ! ;
No Degree 5129{ 6|35 3;18} 2 112 1!'!6 10 [0 ]0 |0
i
B.S. or B.A. 51129} 62)35 28 /15§20 j11 ) 8 {5 ] 714 J 1 |1
t
!
M.S. or M.A. 7137] 8l42 {3116 1olololol1]ls oo
| {oio]olofol

1 H
| M.S.+orMA+ [27]66]11]27 1 21 5t1 120

Mean S.D.
No Degree 2.2 1.2
B.S. or B.A. 2.4 1.4
M.S. or M.A. 2.1 1.3
H.S.+ or M.A.+ 1.5 0.8

Comment (s) :

1. Teachers possessing a M.S.+ or M.A.+ value this consultant activity
to be mere important than teachers within other degree status
groups.

2. VWhen considering all the consultant activities presented, teachers
with an M.S.+ or M.A.+ prized this consultant function as being
the most important.

\\/\
Question 1-18

When the teachers were asked, "How important is it to you to have
a consultant available to answer questions about the gemeral subject
matter area (science aquestions) upon which the innovative curriculum
is based; for example, serve as the "seience expert” and handle questiois

about science?', their responses vere recorded on the following

contimaen:
1 2 3 4 5 6 7
Very important Unimportant
Mean numerical response = 2.5 Standard deviation - 1.°%
Q
Hﬂi:ﬁﬁﬂ r
= o7
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-~ Comment (s) : ;
1. Teachers perceive the availability of a consultant to answer
questions about the general subject matter area (science
questicus) upon which the innovative curriculum is based as

being of passable importance.

N

Looking at the data by states finds:

(Table 67: >

Mean Standard
State 6f Teacher Numerical Deviation
Response
Pennsylvania Teachers 2.4 1.4
New York Teachers 2.4 1.5 |

Comment (s) :

1. Both Pennsylvania and New York teachers feel this consultant
service 1s rather important, but not very important,

) Inspection of tli2 data by school-type finds:

< Table 08: >

Mean Standard
Schc:1-Type Numerical Deviation
- Response
: Pjlot School Teachers 2.8 1.6
Demo School Teachers . 2.3 1.5

Comment(s): "

1. Demo school teachers judge this consultant function to be more
important than pilot school teachers:.

ERIC
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Examination of the data by grade level finds:

< Table 69: >

Frequencies and Percentages per Continuum Interval
Grade Levels
| 1] %] 2] X 3 % 41 A1 51 %2161 % 7] %]
Kindergarten 26 151]10] 21 6113 | 4 9 1] 2 1 2] 1 2
First Grade 22 [32}20}] 29 412 |17 | 8112 41 641 2 31111
Second Grade 24 135 ({15f 23 112 (17 {12117 2 3134 41 0 O
Third Grade 3 {50} 2§ 33 14{17{c¢cj o]l 0]l]0O0]|]Of 0] O] O
Fourth Grade "6 46 ) 4/ 31| 2{15 0] 0 0]JO}O] Of 2| 8
Fifth Grade 6 (16 1 8[ 23 8 123 § 8]23 S1141 0 ol 11 1
. Mean S.D.
Xindergarten 2.0 1.4
First Grade 2.5 1.5
Second Grade 2.4 1.4
Third srade 1.7 0.8
Fourth Grade 2.1 1.7
Fifth Grade 3.1 1.5

Comment (s):

1. Third grade teachers evaluate this function to be more
important than teachers at any other grade level.

2. When iconsidering @1l the consultant activities presented,
fifth grade teachers rated this consultant function as the
most unimportant.

O

ERIC 59
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Analysis of the data by age groupings finds:

&£ Table 70: >

Age Groupings

Frequencies and Percentages per Continuum Tnterval

Y1y Xt 20 X 3] %24l 2]51216]%]17)]2

Ages (21-30) 24122 [3¢1 312826 |10 9651 4] 4] 2]2

Ages (31-40) 121 |42 J10l 20 4} 8! sf1s8 |3fi 6! 3i6f0] o0

Ages (41-50) 120 la9d 7l 17! sf12] 8l20{o0}lo] ol o] 1] 2

| _Ages (51-60) 15 §36 112130 513 [ 5413 j1{ 3] 0] 0} 2 5

Ages (61 plus) 3430} 440 .f10J 1110 J1}10[ 0j O] O 0O
Mean Ss.D.
Twenty-one to thirty 2.5 1.4
Thirty-one to forty 2.5 1.6
Forty-one to fifty 2.2 1.5
Fifty-one to sixty 2.2 1.4
Sixty-one plus 2.1 1.1

Comment (s) :

1. Teachers, ages sixty-one plus, judge this consultant activity
to be slightly more important than teachers within the other
four age groupings.
|

Scrutinization of the data by years-of-experience groupings finds:

Years of Experience Frequencies and Percentages per Continuum Interval
| Groupings : : : .
! 1} X 2 X 3 2| 41X 15 (X]6 X 7
(0 years) slao Jatoof 3las] 4o l1tstojofo
(1 to 3 years) 19133 1933 fisl2sdafaj1|2f{ofo]1
(4 to 10 years) 24 134 |17 J24 J10 [14 |10 J14 {4 |6 | & 8! 90
(11 to 20 years) 25 |38 J1s 25 | 6 laof12 420 [3 s {1 |21
(20 plus years) 18 40, 11 J24 {8 t18) 4} 9 J112t1C0]0)3

‘ ’ ! - ) T e i t-i_
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(‘) Mean S.D.
Zero years 2.5 1.6

One to three years 2.2 1.1

Four to ten years 2.7 1.7

Eleven to twenty years 2.3 1.5

Twenty plus years = : m.ls 1.6

Comment (s) :
1. Teachers with one to three years of experience deem thi:; con-
sultant service to be more important than those teachers in the
other four years-of-exp-rience groups.

Scannfing the data by degree status of teachers finds:

£ Table 72: >

-573-

Fﬁﬁighest Degree _ Frequencies and Percentages per Continuum Interval

Received )

1z {20 #1301 z]14Vv3 I51% 16 {31717

No Degree 8 147 {3418 {318 212 [1]6 o Jolo]o

B.S. or B.A. 55 {31 {48 {27 |34 119 24 J]14 (10 16 ]5 }3 1111
()

M.S. or M.A. 8 147 | 5129 {31801 0 {0 }oO0 JO JO]1i 6

M.S.+ or M.A.+ 20 149 {10 (24 31715112 |00 {2 {51142
Mean 5.D.
No Degree 2.2 1.3
B.S. or B.A. 2.4 1.4
M.S. or M.A. 2.8 2.3
M.S.+ or M.A.+ - 2.0 1.4

Commentggl:

1, Teachers possesaing a M.S.+ or M.A.+ value this consultant
"~ activity to be more important than teachers within other
degree status groups. -

Question I-19

When the teachers wePe asked, "Houw tmportant {g it to you to
have a consuitant available ‘> asti3t the teacher to employ teaching

techniques and olassroom management strategiee that foster regular,

( ) active student interaction with the materials of the curriculim?',
. they responded on the following continuum:
e . ..
‘ERIC - 1 2 3 . 5 6 7
Co Unimportant

. Very important
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( \ Mean numerical response = 2,8 Standard deviation = 1.5

Comment (s):

1. Teachers perceive the availabllity of a consultant to assist
them to employ teaching techniques and classroom management
strategies that foster regular, active student interaction
with the materizls of the curriculum as being of mediocre
importance.

2. Of all the consultant activities mentioned, this is one of two
that teachers, as a group, rated to be the most unimportant,

Looking at the data by states finds:

Mean ‘ Standard
State of Teacher Numerical Deviation
Respouse
.. Penneylvania Teachers 2.7 1.5
New.York Teachers: 2.4 1.4

()

Comment (8) :

1. New York teachers feel this consultant function is more important
when compared to Pennsylvania teachers. '

Inspection of the data by school~type finds:

Table 74: >

Mean Standard

School-Type Numerical Deviation
Response C
Pilot School Teac. ~r- 2.8 1.4
| _Demo_School Teachers 2.5 1.5

Comment (s) :

1. Demo school teachers judge this consultant activity to be
more important than pilot school teachers.

ERIC 62
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~. 1
Examination of the data by grade level finds:

¢ Table 75: >

! Frequiucies and Percentages per Continuum Interval
Grade Levels T P Tgi ] T
1 (%) 2 x!3!2'4| % {6 (2 72|82
5 z ~
Kindergarten 20 i43] 14132 1 9:1911! 2 ]0/o0olojol2]4
First Grade 17 125{17¢ 25 114 120 112117 {6 39 |2 i 31111

Second Grade 19 128) 15} 24 14321 {1218 12 |3 | 3] 4] 2|3

Third Grade 3 /50 2i33;1{17}; 0] 0j0}j0;0]0j0]0O
Fourth Grade 3 23] 3523 ) 31234 211511181118, 01]60
f
Fifth Grade s 11313 35 {9l231 4j10 |4 (1011 3] 0ol
Mean 8.D.
Kindergarten 2.0 1.3
First Grade 2.8 : 1.5
Second Grade 2.7 ! 1.6
Third Grade 1.7 0.8
Fourth Grade 2.9 1.6
rifth Grade 2,8 1.3

Comment {s) :

1. Third grade teacheis evaluate this consultant function to be
more important than teachers at any other grade level.

2. VWhen considering all the consultant activities presented,
first grade teachers rated this function to' be the most unim-
portant.

‘ Analysis of the data by age groupings finds: '

< Table 76: >

Age Groupings

Frequencies an&vPercentages per Continuum Interval

112} 2213 % J4]2]5]) X116 217 |2

ages (21-30) |28 |25 |29 {26 129 f26 ha |13 |4l a {6 |6 |1 {2

Ages (31-40) 13 j26 |18 {36 {10290 |5 |10 | »1 6 ] O jO0 {1 |2

Ages (41-50) 21 {51 ] 922 {410 [s iz l2]s5f0 Jo]o!lo
Ages (51-60) 9 [23 J11 J28 | 7118 |6 J1s | & 10 |1 {3 {2 |5

Ages (61 plus) J3 |30 {sfsofjojo Jofol2j20]0 o}o o
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Mean S.D.
Twenty-one to thirty 2.7 1.5
Thirty-one to forty 2.5 1.4
Forty-one to fifty _ 2.2 1.4
Fifty-one to sixty . 2.8 1.7
Sfxty-one plus 2.1 1.4

Comment (s) :
1. Teachers, ages sixty-one plus, judge this consultant activity
to be more lmportant than teachers within the other four age
groupings.

Scrutinization of the data by years-of-experience groupings finds:

< Table 77: :>

-56-

Years of Experience 1 Frequencies and Percentages per Continuum Interval
Groupings LT

1 232}z |3 % |4 x5 |%x16 1% 17 X%

(0 years) 7 135 141203 3415 |4 20 j0 |0 11 15 {1 |5

(1 to 3 years) 18 31 11628 {16 {23 (3 |5 {2 13 {2 |3 11 (2

| (4 to 10 years) 18 125 j22[31 j15121 |8 |11 }4 |6 [4 |6 {C 1C
(11 to 20 yeais) 19 §31 j1s|26 ) 8}13 10 |16 |6 |10 |2 |2 |1 |2
{20 plus years) 12 127 1131291 9120 [6 {7 |3 j4 0 O |2 4

Mean S.D.

Zero years 2.7
One to three years 2.5
Four to ten y2ars 2.6
£leven te twenty years 2.5
Twenty plus yeers 2.7

Commentgsz:

1. Teachers with one to three years ot experience and eleven tc

twenty years experience deem this consultant service to be more

important than those teachers in the other three years-of-
experience groups.

El{l\C 64
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Scananing the data by degres status of teachers finds:

¢ Tatle 78:

Highest Degree Frequencies and Percentages per antinuum Interval
Received i i
] 1 %21 2] 2 [131%Z]16 12 1512% 6 |2 7 tZ%
No Degree 3118 | 4426 [ 6435 | 2 12 [ 2412 0 ;0 {0 O ]
B.S. or B.A. 44 125 {49 |28 139 22 {26 315 {9 4 5 7 14 14 12
M.S. or M.A. 71371512 | 1]5(2 10 |[3{15 [0 ;0 |1 5

M.S.+ or M.A.+ 20 (49 [14 (34 } 4 J10jC JO {25 }J1 72 1010

O

ERIC

Aruitoxt provided by Eic:

Mean S.D.

No Degree 2.6 1.2
B.S. or B.A. 2.7 1.5
M.S. or M.A. 2.7 1.9
1.7 0.9

M.S.+ or M.A.+

Comment (8) :
1. Teachers possessing a M.S.+ or M.A.+ value this consultant

activity to be more important than teachers within other
degree status groups.

NN

Question I-20
TN

When the teachers were asked, "How important is it to you to have
a congultant available to aseist teachers in developing new learning
experiences for children that help trnsfer skills and knowledge acquired
from the new curriculum to their reading, language, arts, math, and

soctal studies experiences?', they responded on the following contimuem:

1 2 3 4 5 [ 7
Very important Unimportant
Mean numerical response = 2.4 Standard Deviation = 1.6

65
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1.
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Teachers perceive the availability of a consultant to assist

them in developing new learning experiences for children that

hélp transfer skills and knowledge acquired from the new curriculum
to their reading, language arts, math, and social studies exper-—
iences as being rather important, but not very important.

Looking at the data by states finds:

Table 79:

[7 Mean Standard |
State of Teacher Numerical Deviation
Response
Pennsylvania Teachers 2.7 1.6
Hew York Teachers 2.3 1.5

Comment(s):

1,

New York teachers feel this consultant function
when compared to Pennsylvania teachers.

Inspection of the data by school-type finds:

Table 80:

is more important

[ Mean T Standard
School-Type Numerical Deviation
Response
Pilot School Teachers 2.5 1.2
Demo_School Teachers 2.5 1.6

]

Comment (8) :

1. Both pilot and demo school teachers judge this consultant
activity to be of micdling importance.

RN



Exaniration of the data by grade level finds:

< Table 81: >

()

Frequencies and Percentages per Continuum Interval !
7 N

Grade Levels ! i i
1 %21 2 % 3‘i¥2 f 41z 15 | % 16 12 171]%
] ?
Kindergarten 22 |47 11021 |11 23 % 2 14 0o {1 2112
¥irst Grade 22 132 l2al21l11i3€¢ ‘11 ‘16 13 {4 Je l9 111
{ M
Second Grade 25 137 ‘13119412718 {8 }12 {3 !4 i6 |53 4]
l ; P
Third Grade 3150 3150)] 0. 0tofotlofojoyjojoloO
; !
Fourth Grade 3 23 i 4131 ) 2¢15 {60! 0 ;431 100! 0{ 0
{ i
Fifth Grade 6 117 {141 39i11{31 | 4j11 1 {3 {0fo0fo]o
Mean 5.D.
Kindergarten 2.0 1.3
First Grade 2.7 1.7
Second Grade 2.6 1.8 .
!; Third Grade 1.5 0.6
Fourth Grade 2.9 1.6
Fifth Grade 2.4 0.9
Comment (s):
1. Third grade teachers evaluate this consultant fu. 't * > be
far more important than teachers at any other gra.:  ~:l,

Analysis of the data by age groupings finds:

{ Table 82: >

Age Groupings

Frequencies and Percentages per Contfnuum Interval

1) X1 2] %] 3] x]4] % (5 |x]6]1%x 7 iz

Ages (21-30) 36 §31 |31 026 {24 |20 |14 f12 [7 Y6 |3 [ 2 |3 {2

Ages (31-40) 17 134 |13 )26 421 §22 v 5110 |1 j2 |2 14 11 |2

Ages (41-50) o1 ys1 efaolofoa f1] 2 2 f4alofo]o]o
3 Ages (51-60) M1 )28 1s21 | 7118 {410 j2 |5 [6fas |1 |3
' Ages (61 plus) |5 )so {22011 )10 [1]10 J1 10 Jololo J 0

ERIC '
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Mean S.D.
' Twenty-one to thirty 2.9 1.5
I Thirty-one to forty 2,5 1.6
Forty-one to fifty 2.0 1.2
Fifty-one to sixty 2,8 1.9
Sixty-one plus 1.9 1.5
fomment (8) :
1. Teachers, ages sixty-one plus, judge this consultant acrivity
to> be mer~z important than teachers within the other four
age groupings.
Scrutinization of the data by years-of-experience groupings findr:
—
Tabie 83:
( Years of Fxperience Frequencies and Percentages per Continuur T srval
Groupings I i
1, %1 2] X(3] % 4] % |5 |% ;6 %+ 71 %
(0 years) - 5 \26 121 {4121 {3116 11 {6 !1 (6 |1 |6
(1 to 3 years) 2 139 113 §23 j12 {21 J;ﬁ 11 {2 |4 12 [ 411 |2
t K
) "} (4 to 10 _years) 26 Y34 122 y31 134120 1 5] 2 1416111111 L~T
- (11 to 2G years) 21 |34 115 125 {1036 | 7 11 4 1721371511 2
(20 plus years) 15 134 | 8 ‘18 11125 {31 72 t215 )| 4491112
: _ ]
Hean 8.D.
Zero years ~ .6 1.7
One to thsea years 2.5 1.4
Four t{o tea vears 2.4 1.4
Eleven tc twenty years 2.5 1.7
Tweuty plus years 2.5 1.8

Comment(s): = .

1 Teacheré with fo&f té ten years of experience deem this consultant
service to be slightly more important thsn those teachers in the
othtr four years-of-experience groupsa.
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Scanning the data by degree status of teachers finds:

& Table 84: > )

Highest Degree 7 Frequencies and Percentages per Continuum Interval
Received ! '
11 %) 2 %! 3] %] 41 %x]5 ;%26 %|7]|%
No Degree 61381 3419 319 | 1) 6 |1} 6 [ 212 |0 |0
1
| _B.S. or B.A, 57 32045(25}37 )21 |1810 |7 | 4 9|54 2
M.S. or M.A, 5129 6A§30 1[5} 3§15.14 120 {0, 0] 1]5
} M.S.+or MA+ ~ 201491 8 2011024 | 2] 5 |1 ]2 ]0;0,0]0
Mean S.D.
No Degree 2.5 1.7
B.S. or B.A. - 2.5 1.6
M.S. or M.A. 3.0 1.9
M.S.+ or M.A.+ 2.0 1.1
Comuent (8) ¢
(;) i. Teachers possessing 2 M.S.+ or M.A.+ value this consultart

activity to be more important than teachers within other degree
status groups. ‘

NN
Question I-21
/‘

When the teachere were asked, "De you think a corsultanc can be
oo mnre’effeativs in the olussruom working cooperatively with teachers and
students or more effective ir tﬁe conference room discussing the program
with the teacher?”, their reeponses were recorded on the fb;}owing

continuum:

1 2 3 4 5 6 7
Very Important Unimportant
Mean numerical response = 2.8 Standard deviation = 1.7

)

‘El{lC
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) Comment(s):

1. The data tend to reflect teachers favoring the idea of consult-
ants being more effective working cooperatively with them and
thier students in the classroom than discussing the program with
teachers in the conference room.

2. 1t is interesting, however, to note that teachers, as a group,
rated th*s consultant function rather high on the one to seven
continuum, The mean numerical response of 2.8 was the highest
score recorded by all teachers.

N
Looking at the data by states finds:

Table 85:

Mean Standard
State of Teacher Numerical Deviation
Response
Penngylvania Teachers L 2.8 1.7
New York Teachers 2,9 - 1.8

) Comment(s):

1. Pennsylvania teachers assess the consultant working in the class-
roommassbeing more effective than discussing the program in the
conference or teacher's room, when compared to the perceptions
of New York teachers,

2. When considering all of the consultant behaviors presented, New
York teachers see a consultant vorking cooperatively with
teachers and students in the classroom as being the most unim-
portant., ‘ ' ' o

Inspection of the data by school-type finds:

<‘ Table 86: > ) A . . . .

e

Standard

LRIC

N

‘ Mean
School~Type Numerical Deviation
) Responge o
Pilot School Teachers 3.3 1.9
Demo School Teaéhera 2.7 1.7
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Comment (8 :

1. Demo school teachers, when compared to pilot school teachers, judge
the consultant worklng in the classroom as being more effective
than discussing the program in the conference or teacher's’room.

2. When considering all of the, consultant behaviors presented, pilot
~chool teachers valued a consultant working cooperatively with
cteachers and students in the classroom as being the most
unimportant. .

Examination of the data by grade level finds:

< Table 87: > N E .

— . __Frequencies and Percentages per Continuum Interval
Grade Levels T i }
1 2zt 2z i3 2x14aizistixlel 27 ng
Kindergartena 17367 9119 j10 21 17 {15 , 2| &4 3 2) 410 ,0
i . ' !7
First Grade 24§ 35 115 122 8 [12 812 [ 9 5 7 2 3
Secend Grade 16 124 118 126 | 8 112 115 |22 3141 61 9] 213
Third Grade 2033] 3lso|ofojol of1fazl el 0lo0]o0
Fourth Grsde 3123} 3123} 1] 8] 1| 8| 0} 0} 37231 2 |15
Fifty Grade 3221 8122 7412 | 6117 2) 6 4(11] 1 |3
‘ - Meap s.D,
Kindergarten .

O

ERIC
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2
First Grade 2
Second Grade 2
Third Grade 2
Pourth Grade 3
Pifth Grade 3

[}

Comment (8) :

1. When compared to teachers at other grade leveis, third grade
teachers evaluate the corsultant working in the classroom as
being more effective than discussing the program in the con-
ference room. .

2. When considering all of the consultant behaviors prese.ited,
_ second, fourth and fifth grade teachera valued a consultant
vorking cooperatively with teachers and students in the class-
room aa beins the most unimportant.

L 71
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’") Analysis of the date by age groﬁpings finds:

7 Frequencies and Percentages per Continuum Interval
Age Groupings i
1|12 X 3] 7] 4 21 5|%2161| % 7] %

Ages (21-30) 34 129 127 (23 j16 114 (19 116 | 9 | 8 | 9t 81 4| 3

Ages {31-40) 16 132 | 9118 |10 {20 |1 8|16 [ 1} 2 | 5f10 | 1| 2

Aées (41-50) 15 |38 ] 9 25 410 1 81203 215 ]|235[0:0

Ages (51-60) 10 §25 14 |35 | 3 8 | 5}13] 3|8 15413 ] 0] 0

Ages (61 plus) 2 |18 1 3427 {21181 11 9)0[n}t1i{9] 2]18
D

ean S.D.
Twenty-one to thirty . 2.8 1.7
Thirty-one to forty 2.9 1.8
TForty-one to fifty T 2.5 " 1.5
Fifty-one to sixty 2.9 1.9
Sirty-one plus 2.9 2.1
Comment (8): .~ e
l} - 1. Teachers, ages forty-one to fifty, judge the consultant working

in the classroom as being more effective than discussing the
program in the conference room, when compared to those teachers
in the other four age groupings. ' :

2. VWhen considering all of the consultant behaviors presented, teachers,
ages fifty-one to sixty, rated a consultant working ccoperatlvely
with teachers and students in the classroom as being the most unim-

. portant. . B o L - ‘

Scrutinfzation of the data by years-of-experience groupings finds:

< Table 89: > o : . ] ) ”

Years of Experience |._Frequencies and Percentages per Continuut. interval i
Groupings i - :
o i xl2lxlalxbajatslxlstzjr Ix
(0 years) 6laol 1l s] ef2o]lelsolilstalsfi|s
(Lto3years)  q21]36|13(2202il10, 5 o fal 7351 |2
, (4 to 10 years) 18l2s {1927 stui|asf21 4l 6)6] 8|1 |1
9 | (11 to 20 yeers) 203 17 los g Flaa )]st fafs|ajua|1 |2
(21 plus years) a1 f2s Jio 23| 4] oo 7 131 s|alo]z }a]

72
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’ Table 90¢

WL

it

Zero years

One to three years
Four to ten years
Eleven to twenty years
Twenty plus years '

b e AT I . e

{
Comment (8) :

o

1.

i R S PR P SO IS

£

TN

T\D N 0o O 00

Teachers with eleven to twenty years experience, when compared

to those teachers in the other four years—of-experience groups;
assess the consultant workings in the classroom as being more
effective than discussing the program in the conference room.

When considering‘all the consultant behaviors presented, teachers

with eleven to twenty years experience and teachers with twenty-

important.

plus years experlence
with teachers

ra

valued the consultant working
and students in the classroom as being the most un-

Scanning the data by degree status of teachers finds:

.

cooperatively

~65-

Highest Degree Frequencies and Percentages per Continuum Interval
~ Recelved ~ |
- 1{ X} 2| 2 3| %144 215|216 2%,71 %
. No Degree 4277 4f27 ) 2]1313]20l0tofj2l13]0]0
. B,S. or B.A. 52129141023 |2916 127 {15} 9 j 6]/15] 8 4 2
M.S. orMa” " 1633l 6330l nfejuniile]l 1] e} 2{n
M.S.+or MA+_ 115]37) 7f17 ) 4af10] 9223l 7] 3] 7j 0l 0
: S e Mean s.D.
‘ No Degree . 3.3 1.5
B.S. or B.A, . .V 2.8 1.7
3 - M.S. or M,A, 3.0 2.3
e ’ M.S.+ or M,A.+ 2.6 1.5
. - K - | .
o Commentgs)
sy o 1. When compared to teachers within other degree status grrups,
) Ly N those possessing a M.S.+ or M.A.+ evaluate the consultant
L . working in the classroom sy being-'more effective than diseussing
S , the ptogram in the confs‘ence room.
,,f{ ' Hhen considerins all the consultant behaviors presented, teachers
T '~ _possessing.a B.S. or B.A. and those without any degree rated the
*» 7 ". consultant working cooperatively with teachers and students in

ERI

Aruitoxt provided by Eic:

PRSI

the classroom as being the most unimportant.

T
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Question I=22

When the teachers were asked, "Do you think the consultant’s
time is used more effectively when ithe teackers are teaching Science--

A Process Approach or when thney are not teaching Science--A Process

Approach on the dby he is working in their school?”, they responded

on the following continuwn:

1 2 3 4 5 6 7
More effective More effective when
when teaching i not teaching S-APA
S-APA ' | B
Mean numerical response = 2,3 Standard deviation = 1.6

Comment {s) :

1. The data tend to reflect teachers favoring the notion of
consultants being more effective when they are teaching
Sciénce-~A Process Approach than when they are not teaching
Science--A Process Approach on the day he &8s working in
their school.

Looking at the data by states finds:

€ Table 91: - >

' Mean i Standard
State of Teacher Numerical Deviation
: Response
Pennsylvania Teachers 1.9 1.3
New York Téachers 2.3 1.6

Comment (8) ¢

vl. Pennsylvania teachers, when compared to New York teachers, assess
greater effectiveness of utilization of a consultant's time

" {¥Wheu they are teaching Science--A P r.O:Q;eB_S.ADDroach than when 'ti:é!
are not tgachgng Science~-A Process Approdatn on s visitation day.

Wi !
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Inspection of the data by school-type finds:

3 € Table 92: >

Mean Standard
School-Type Numerical Deviation
Response
Piint School Teachers 2.7 1.7
Demo School Teachers 1.9 1.4

Comment (8) .

1. When compared to pilot school teachers, demo school teachers
regard higher the greater effectiveness of consultant utilization
when they are teaching Science--A Process Approach than when they

are not teaching Science--A Process Approach on visitation days.

2. When considering all of the consultant behaviors presented, demo
school teachers see the utilization of a consultant's time when

Science--A Process Approach teaching occurs as being the most

important.

Examination of the data by grade level finds:

Table 93:

Frequencies and Percentages per Continuum Interval
Gvade Levels |

1{ 2} 2] 2{ 3| 2|&4! 2 ;5 |%x]6 |27 _x
Kindergartén 27157112126 3|1 6| 1] 2 ]0]0|3¢i6!1]|2
First Grade 39157 (131319 |1 61 8 i 7110 J1 1 ]1f1{1]1
Second Grade |36 {54} 812 |12 {18 {8 |12 [0 |0 11| 2{3
Thi;& Gfade 2§33} 416710, 0]|]0fJ0j0}j0!0j0]O0!O
Fourth Grade 312314132 ]0}) 0l 215]1!18i1;8] 2,15
Fiéth Grade 9 J26 §14 140 } 4 J1)1 J S l14 21611} 3/ 0|0
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Mean S.D.
Kindergarten 1.9 1.5
First Grade 1.9 1.4
Secord Grade 2.1 1.5
Third Grade 1.7 0.5
Fourth Grade 3.4 2.3
Fifth Grade 2.4 1.3

Comnent (8) :

1.

When compared to teachers at other grade levels, third grade
teachers evaluate higher the greater effectiveness of consultant
utilization when they are teaching Science-—-A Process Approach
than when they are not teaching Science~~A Process Approach on
visitation days.

Analysis of the data by age groupins finds:

Table 94:

Age Groupings

Frequencies and Percentages per Continuum Interval
] T

f

i I 2, 24 %) 3 x]ai2zgs5) x|6] 2|72

Ages (21-30) §57122j25]49312}1015¢33 ; 1} 1 3} 3 (3|3
Ages (31-40) 28156113264 3} 6| 4] 8] 1} 2107 01}1]) 2
| _Ages {41-50) 25161 )] 6J15] 3} 721 21 511 213 7]11/2
Ages (51-60) 15}38)13433)] 7]18} 3) 8} 1} 3}j1] 3|01 0
Ages (61 plus) | 3}33} 3]33) of ol of of 1]a1 fa}a1 1]t
Mean SiD.
Twenty-one to thirty 2.1 1.5
Thirty-one to forty 1.9 1.4
Forty-one to fifty 2.2 1.8
- Fifty-one to sixty 2.3 1.5
Sixty-one plus 2.0 1.6
Ccmment!s!: .
1. VYhen compared to teachers in the other four age groupings,

those, ages thirty-one to forty, vilue more the greater effectiveness
of consultant utflization when they are teaching Science--A Process
Approach than vhen they sre not teaching Science--A Process Approach

- on visitation days.

When considering all cf the consultant behaviors presented,
teachers, ages twenty-one to thirty, perceive the utilization of
& consultant's time when Science--A Prccess Approach teaching
occurs as being the most important.

;786
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Scrutinization of the data by years-of-experience groupings finds:

< Table 95: >

-69-

Years of Experience « Frequencies and fz}centages p.r Continuum Interval
Groupings i f | | o1 f
‘ 1 %{ 2 %' sl 2! 42 5|21 6]%] 7|2
oo e T
(0 years) 10530 1150316, 31161 i]l5/1)5)0lo
' H
( to 3 years) s 1221l st 7] s [7]oflof1]2]1¢2
(4 to 10 years) 36 52016423 ) 64 9] 8112 1 [ 1} 1]1] 1)1
(11 to 20 years) 29!48)18)30 ) 51 8} 432l 1]2) 1] 2j3]5
(20 plus years) 19143112727 ) 631143 4, 91 1) 2| 2] 5 0_|4QJ
Mean S.D.
Zero yesrs 2.3 1.5
One to tlree years 2.0 1.4
Four to ten years 1.9 1.3
Eleven to twenty years 2.1 1.7
Twenty plus years 2.5 1,7

’ Comment (s) :

1. When compared to teachers in the other four years-of-experience
groups, those with four to ten years of experience, rate higher
the greater effectiveness of consultant utilization when they
ave teaching Science--A Process hpproach than when they are
not teaching Science--A Process Approach on visitation days.

Scanning the data by degree status of teachers finds:

{ [ Highest D:S?ee .. |_Frecuencies and Percentages per Continuum Interval
|- Recelved ... 1 ‘ 1 .
) ' 1 2zl 2] 2|3 ]2]4]1%x15 /% 16 1x ]7 1%
No Degree gi153 1533 {1{711{721010 0o jo o {0
B.S. or B.A.. 82 147 39|22 J20 111 §20 |11 |3 [ 2 [6 [3 (5 ]2
M.S. or M.A, 13 (62 5)2alofjolofo 2o ofof1r]s
M.S.+ or M.A.4 |24 |59 ls 283f{7i3lal1l2]1l210]0|

ERIC .
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Mean S.D.
No Degree 2.4 1.8
B.S. or B.A. : 2.2 1.5
M.S. or M.A. : 1.7 1.5
M.S.+ or M.A.+ 1.7 0.9

Comment (8) :

1. Teachers possessing a M.S. or M.A. and M.S.+ or M.A.+, when
coppared to teachers within other degree status groups, evaluate
higher the greater effectiveness of consultant utilization when
they are teaching Science--A Process Approach than when they are
not teaching Science--A Process Approach on visitation days.

Question I-23

When the teachers were asked, ""Do you *hink it 18 beneficial to
the students for the consultant to occasionally "team up" with the
teacher 8o that the class is taught by the teacher and the congultant

during a lesgson?", their responses were recorded on the following

cont truum:

1 2 3 4 5 6 7
Very beneficial Not beneficial
Mean numerical response = 2,6 Standard deviation = 1.6

&

Comment {s) :

1. The data tend to indicate teachers favoring the concept that
“it is rather beneficial to the students for the consultent
to occasionally "team up" with the teacher during a lesson.

Looking at the data by scates finds:

Mean Standard
State of Teacher Numerical Deviation
’ Responsge
Pennsylvénia Teachers 2.4 1.5
. New York Teachers ' 2.9 1.8

RIC 78
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'} Comment (s) @
1. Pennsylvania teachers, when compared to New York teachers, assess
the notfon of a consultant occasionslly "teaming up' with then
during a lesscn as being more ter: [iciri.

Inspection of tha data by school-type Tinds:

Table 98: - -

Ve Standard
School-Tyre Nrerical Daviation
- _— Res - 163
Pilot School Teachers 2.5 1.6
Demo School Teachers 2.4 1.6

Co ment(e):
1. When compared to pilot school teachers, demo school teachers value
the idea of a consultant occasionally "teaming uvp' with them
duing a lesson. aa being more beneficial for the students.

¥ - Examinaticn of the data Ly grade level finds:

< Table 99: >
: “Frequeucies and Percentages per Coatinuum Interval ]
Grade Levels [ ] o 7’ ] .'
1] z: 2| vf 3| x |4lxis5i2i6 /% |7 )3%]
Kindergarten 19 40110 211 9t19 [e 13 ]oiujojo {3's,
First Grade 32/47j17 25 jot13 {s 7|00 faf6 f1]}1]
Second Grade 180261826 | 8]12 112 18 [s {2123 fs5]|7
Third Grade 3{s50] 3]s0 | 0! o ]ofolojolofofolo
Fourth érade 4§31 4§31 {0t o} 2141511 (8 ]1i8 11,8
Pifth Grade 611711431 [ 9325 lef17 {318 fofo 13

O

ERIC - 79
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Mean S.D.
Kindergarten Z.4 . 1.6
First Grade 221 i.5
Seccad Grade 2.9 1.8
Third Grade 1.5 0.6
Fourth Grade 2.9 2.1
Fifth Grzde i 2.8 1.4
Comment (s) :

1., Thivd grade teachers, when compared to teachers at other grade
levels, evaluate the idea of a consutlant occasionally "teaming
up" with them during a lesson as being more beneficial to the
students. .o

Analysis of the dat& by age groupings finds:
< Table 100: )
- I Frequencies and Percentages per Continuum Interval
Age Groupings = = | - ] S
1] 2 j2)] %2131 2:i3| ;4151216 %
Ages {21-30) 32 {27 31 126 |26 |22 |14 |12 5 4 4 3 6 5
P ]
o , |
Ages (31-40) = 23 |52 {16 |36 | 3| 7.1 6114 0] 0 1 ]2 1114 2
Ages (41-50) 19 146 1 61151 3| 721 8120 2] 5 |1 ]2 ]2})4
Ages (5).-60) 150371303212 5]6l15)] 2] 5{113}13 -
! . 1 4
Ages (§1Ap1us) 3133 {3133f1¢f11 101 O 1411 10,0311

IS

- E Mean :_' S.D.

Twenty-one to thirty 2.7 - 1.7
, .« Thirty~one to forty 2.1 <. ¢ 1.4

Torty-one tu fifty - - .~ 2.6 @ - 1.8

Fifty-one to sixty . = .« 2.4 1.7

Sixty-one plus . 2.2 PR 1.6

v VAR
Comment{8s): ‘ , S e
R . ! o

1. Vhen compared to teachers in the other fourage groupings, those, -
ages thirty-ohe to forty, deem the notion of a consultant occasionelly
Vteaminr, up''’with them during a lesscn as beirg more beneficial to
the students..” " ° SN N

. rd -0 i . i

2.  When considering all of the (onsultant behaviors presented, teachers
. .. ages forty-one to fifty, percaived the concept of a consultant
i occasionally "teaming up' with them during a lesson for the benefit
of tge students to be the most unimportant.
. . e

»>
v
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Scrutinization of the data by years-of-experience groupings finds:

« Table 101: >

-73-

Years of Experience Freguencies and Percentages per Continuum Interval
Groupings i
1) %] 2] %] 34 %Z4{ 4 x| 5| x: 61 %2 17 |%
L e— - =
(0 years) 6130 3|15 31151 41204 oy o} 2]10 | 2 10
(1 to 3 years) 21 136 (15012611 |19 5| 91 2] 37 2] 3 (2 |3
(4 to 10 years) 24 134 )18]25]14 (20 8] 1%} 3] 4] 111 ;3 |4
_ (11 to 20 years) 22 137(19]31) 5 81017 2] 31010 {2 |3
(20 plus years) 1713911227 2t 5] 7116 3} 71 2] 5 1112
Mean S.D
Zero years 3.2 1.9
One to three years 2.5 1.5
Four to ten years 2.6 1,7
Eleven to twenty years 2.1 1.5 .
Twenty-plus years 2.6 1.8

Comment (8):

1. Teachers with eleven to twenty years of experjence, when compared

to those in the other four years-of-experieance groups, rate the
idea of a consultant occasionally "teaming up" with them during

a lesson as being more beneficial to students.

2. When considering all of the consultant behaviors presented, teachers

Scanning the data by degree status of teachers finds:

Table 102:

< without any experience discern the concept of a consultant occasionally
"teaming up' with them during a lesson for the benefit of students to
be the most unimportant. -

RIC
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Highest Degree Frequencies and Percentages per Continuum Interval
Receives .

3 oot xg 2t xy 3l xjali x5 x 6l f7|X
No Degree 6l40 ]| 5|33 0}o J2j13f1{7 1117 ]o}oO
B.S. or B.A. 56|33 |44 {26 {32 19 bej1s {6 la |5 |3 |1]1
M.S. or M.A. 8 42] 8142010 Jojof3fie oo {0]0O
M.S.+ or M.A.+ 20 1 49 | 10 |24 [,2 s lefis tolo j1 |2 [2 J
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Mean S.D.
No Degree 2.5 1.8
B.S. or B.A. 2.5 1.6
M.S. or M.A. ’ 1.9 1.3
M.5.+ or M.A.+ 2.6 2.0

Comment (=) :

1. When compared to the teachers within other degree status groups,
those possessing a M.S. or M.A, perceive the idea of a consultant
occasiorally "teaming up" with them during a lesson as being more

beneficial to students. : .

In cloeing, the following compendium provides a general synthesis
within the six categoriee of teachers' perreptions of how they assess the
need for all the stated consultant services. Tables No. 103 through

Ne 108 have beer included for rapid scrutinization and general overview

purposes.

82
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"Peachers' Perceptions of Consultant Utilization (States)"

~-75~

Mean Numerical Respoanse

Consultaut
Services .
(code numbers) Ali Teachers Pennsrlvania Teachers New York Teach rs
7 2.0 1.9 ' 2.1
8 2.2 2.1 2.1
9 2.2 2.0 2.2
10 2,0 1.9 2.1
11 2.7 2.6 2.8
s 12 2.6 2.5 2.5
(t; 13 2.4 2.2 2.5
14 2.7 2.6 2.6
15 2.6 2.9 2.3
16 2.6 2.6 2.5
17 2.5 2.4 2.2
18 _ 2.5 2.4 2.4
19 2.8 — 2.7 2.4
20 2.6 2.7 2.3
21 2.8 - 2.8 2.9
22 2.3 1.9 2.3
23 2.6 2.4 2.7 ]
Code Numbers
(f} All Pa. N.Y.
Teachers Teachers Teachers
Q Most Important 7, 10 7, 10y 22 7, 8, 10
]EIQJ!: least Important 19, 21 15 21
P oo 2
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10
11

12

13

14

16
17
18
19
20

21

‘* - 22
O
23
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Sumnarized Consultant Services, Functions or Activities T ~76-

Have consultant service available on a regular ba51s when implementing an
ianovative curriculum, .

Answer specific questions about the description of lessons that are contained
in the teachers' text.

LY

Answer questions about equipment, obtain equipment, repair or replace equip- -
ment, set up equipment. '

Demonstrate S-APA instruction for teachers, using small groups of students
or a teacher's total class.

Measure student achievement to insure that the curriculum does promote the
desired student educational development.

Cbserve the classroom teacher while she teaches a lesson from the curriculum,
then describe and constructively discuss the teacher's performance in a con-
ference immediately following the lesson.

Interpret the program to various administrators, parents, PTA, school visitors,
etc., in your school district.

Work with a small group of children in the classroom to evaluate the effeccive-
ness of a specific lesson from the curriculum (evaluate the curriculum itself)

Ty

'Assist the teacher to set quantity and quality goals for the amount of the

o

curriculum to be taughkt in a school year.

Assist the teacher in modifying lessons in the curriculum to best fit the
needs of the children in that classroom.

Meet with teachers on a grade level basis after school or during planning
periods to supply continuing iniecvice experiences in the new curriculum.

Answer teacher questions about the general subject matter {science questions),
Ansist the teacher to employ teaching techniques and classroom management
strategies that foster regular, active stiident interaction with the materials
of the curricui.n,

Assist teachers in developing new learning expericnces for children that help
transfer skills and knowledge acquired from the new curriculum to their
reading, language arts, math, and socfal studies experiences.

Is more effective in the classraonm working cooperatively with teacher and
students or more effective 1n tite conference room discussing the program with

- the *eacher.

18 more effcctive when the teachers are teaching S-APA or when they are not
teaching S-AFA on the day of his visit.

1s more teneficial *o the students for the consultant to occasionally "team
up" with the teacher so that the class 1s taught by t'\e teacher and the
consultant during a lesson.

34
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O
"Teachers' Perceptions of Consultant ﬁtilization {School-Types)"
Consultant Mean Numerical Response
Service . Pilot School _ Demo School
(code numbers) All Teachers Teachers Teachers
7 2.0 2.5 1.9
8 _ 2.2 2.2 2.2
9 . 2.2 2.0 2.2
10 2.0 2.7 . 1.9
11 2.7 2.8 2.7
12 2.6 2.5 2.5
13 2.4 2.6 2.4
() 14 l 2.7 2.8 2.6
15 2.6 2,4 2.6
16 ' 2.6 2.9 2.4
17 2.5 2.5 2.2
18 | 2.5 2.8 2.3
19 .8 2.8 2.5
20 2.6 2.5 2.5
21 2.8 3.3 2.7
22 2.3 2.7 1.9
23 2.6 2.8 2.4
- Code Numbers
All Pilot Demo
Teachers Teachers Teachers
(”) ) Most Important 7, 10 9 7, 10, 22
Least Important 19, 21 21 11, 21
o -

ERIC
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Code No.

(r,

10
11

12

13

14

16
17

18

19
20
21

- 22

O
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Summarized Consultant Services, Functions or Activities -78-

Have consultant service available on a regular basis when implementing an
innovative curriculum,

Ansver specific questions about the description of lessons that are contained
in the teachers' text,

Answer questions about equipment, obtain equipment, repair or replace equip- -
ment, set up equipment.

Demonstrate S-APA instruction for teachers, using emall groups of students
or a teacher's total class.

Measure student achievement to insure that the curriculum does promote the
desired student educational development.

Observe the classroom teacher while she teaches a lesson from the curriculum,
then describe and constructively discuss the teacher's performance in a con-
ference immediately following the lesson.

Interpret the program to various administrators, parents, PTA, school visitors,
etc., in your school district. '

Work with a small group of children in the classroom to evaluate the effective-
ness of a specific lesson from the curriculum (evaluate the curriculum itself)

Assist the teacher to set quantity and quallity goals for the amount of the
curriculum to be taught in a school year.

Aesist the teacher *n modifying lessons in the curriculum to best fit the

needs of the children in that classroom.

Meet with teachers on a grade level basis after school or during planning
periods to supply continuing {nservice experiences in the new curriculuim.

Answer teacher questions about the general subject matter (science questions).

Assist the teacher to employ teaching techniques and classroom management
strategies that foster regular, active student interaction with the materials
of the curriculum.

Assist teachers in developing new learning expetiences for children that help
transfer skills and knowledge acquired from the new curriculum to their
reading, language arts, math, and social studies experiences.

Is more effective in the classroom working cooperatively with teacher and
students or more effective ipr the conference voom discussing the program with
the teacher.

Is more effective when the teachers are teaching S-APA or when tbey are not

teaching S-APA on the day of his visft.

Is more beneficial to the students for the consultant to occasionally "team
up" with the teacher so that the class is taught by the teacher and the

" consultant during a lesson,
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(') Table 105
"Teachers' Perc:ptions of Consultant Utilization (Grade Levels)"
Mean Numerical Responsé
Consultant _
Services All Kindergarten |Grade 1 Grade 2 Grade 3 GSrade 4 Grade 5
{code numbers) Teachers Teachers . Teachers Teachers Teachers Teachers Teachers
7 2.0 1.2 1.9 1.9 1.7 2.9 2.3 )
8 - 2.2 2.6 2.1 2.2 2.3 1.8 2.3
9 2.2 1.9 2,2 2,2 2.5 2,2 2.0
10 2.0 1,9 1.8 1.9 2.0 3.1 2.4
11 2.7 2.5 2.7 2.7 1.8 3.2 2.6
12 2.6 2.2 2.4 2.8 1.8 3.2 2.1
_(‘) 13 2.4 2.0 2.3 2.6 1.5 2.8 2.4
14 2.7 2.3 2.7 2.9 1.7 2.6 2.8
15 2.6 2.5 2.5 2.8 | 1.7 2.2 2.5
16 2.6 2.3 2.5 2.6 1.3 2.5 2.9
17 2.5 1.8 2.3 2.4 1.3 2,2 2.6
18 2.5 2.0 2.5 2.4 1.7 2.1 3.1
19 2.8 2.0 2.8 2.7 1.7 2.9 2.8
20 2.6 2.0 2.7 2.6 1.5 2.9 2.4
21 2.8 2.4 2.7 2.9 2,2 3.7 3.1
22 2.3 1.9 1.9 ‘2.1 1.7 3.4 2.4
23 2.6 2.4 2,1 2.9 1.5 2.9 2.8
Code Numbers
All Grade Grade Grade Grade Grade
( ) Teachers Kindergarten Onz Two Three  Four Five
Most Important 7, Y0 17 10 7, 10 16, 17 8 9
Least Important 19, 21 11, 15 19 14, 21, 23 9 21 18, 21
Q
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10
11

12

13
14
15
16
17
18A
19
20

21

22

23
O

Summarized Consultant Services, Functions or Activities -8§0- .

v

Have consultant service available on a regular basis when implementing an
innovative curriculum.

Answer specific questions about the description of lessons that are "contained
in the teachers' text. i

Answer questions about equipment, obtain equipment, repair or replace equip- -

" ment, set up equipment.

Demonstrate S-APA instruction for teachers, using small groups of students
or a teacher's total class.

Measure student achievement to insure that the curriculum does prcmote the
desired student educational development.

Observe the classroom teacher while she teaches a lesson from the curriculum,
then describe and constructively discuss the teacher's performance in a con-
ference immediately following the lesson.

- .

Interpret the program to various administrators, parents, PTA, school visitors,
etc., in your school district.

Work with a small group of children in the classroom to evaluate the effective-
ness of a specific lesson from the curriculum (evaluate the curriculum itself)

Assist the teacher to set quantity and quality goals for the amount of the
curriculum to be taught in a school year.

Assist the teacher in modifying lessons in the curriculum to best fit the
needs of the children in that classroom. .

Meet with teachers on a grade level basis aftét school or during planning
periods to supply continuing inservice experiences in the nev curriculum.

Answer teacher questions about the general subject matter (science questions).
Assist the t_acher to employ teaching techniques and classroom management
strategies that foster regular, active student interaction with the materials

of the curriculum.

Assist teachers in developing new learning experiences for children that help
transfer skills and knowledge acquired from the new curriculum to their

" reading, language arts, math, and social studies experiences.

Is more effective in the classroom working cooperatively with teacher and
students or more effective in the conference room discussing the program with
the teacher.

I3 more effective when the teachers are teaching S-APA or when they are not

teaching S-APA on the day of his visit.

I8 more beneficial to the students for the consultant to occasfonally ''team

up'' with the teacher so that the class is taught by the teacher and the
consultant during a lesson.
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Q
"Teachers' Perceptions of Consultant Utilization (Age Groupings)"
Mean Numerical Respons; lllll
Consultant
Service . All ~ Teachers Teachers Teachers Teachers Teachers
(code numbers) | Teachers || Ages (21-30) [Ages (31-40) ]Ages (41-50) [Ages (51-60) | Ages (61-plus)
7 2.0 2.2 1.8 1.8 2.1 2.4
8 2.2 2.3 2.2 1.6 1.9 1.7
9 2.2 2.2 2.5 1.9 1.9 1.3
10 2.0 2.2 1.9 1.7 1.9 1.7.
11 2.7 2.8 3.1 2.4 2.3 2.6
12 2.6 2.5 2.2 2.3 2.8 3.9
13 2;4 2.5 2.2 2.0 2.5 2.9
(V) 14 2.7 2.8 2.8 2.2 2.5 2.3
15 2.6 2.7 2.5 2.1 2.9 2.1
16 2.6 2.6 2.6 2.1 2.8 2.3
17 2.5 2.4 2.1 1.9 2.3 2.3
18 2.5 2.5 2.5 2.2 2.2 2.1
19 2.8 2.7 2.5 2.2 2.8 2.1
20 2.6 2.6 2.5 2.0 2.8 1.9
21 2.5 2.8 2.9 2.5 2.9 2.9
22 2.3 2.1 1.9. 2.2 2.3 2.0
23 2.6 2.7 2.1 2.6 2.4 2.2
Code Numbers
All Ages Ages Ages Ages " Ages
Teachetrs (21-30) (31-40)  (41-50) (51-60) {61 plus)
(>) Most Important 7, 10 22 7 8 8, 9, 10 9
Least Important 19, 21 11, 14, 21 11 23 15, 21 12

IToxt Provided by ERI




No.,

1¢
11

12

13

14
O
16
17
18
19
20

21

22
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Summarized Consultanu Services, Functions or Activities -82-

i

.

Rave consultant service available on a regular basis when implementing an
innovative curriculum,

Answer specific questions about the description of lessons that are contained
in the teachers' text.

Answer questions about equipment, obtain equipment, repair or replace equip- -
ment, set up equipment.

Demonstrate 5-APA instruction for teachers, using small groups of students
or a teacher's toral class.

Measure student achievement to insure that the curriculum does promote the
desired student educational development.,

Observe the classroom teacher while she teaches a lesson from the curriculum,
then describe and constructively discuss the teacher's perfcrmance in a con-
ference immediately following the lesson.

Interpret the program to various administrators, parents, PTA, school visitors,
etc., in your school district.

Work with a-small group of children in the classroom to evaluate the effective-
ness of a specific lesson from the curriculum {evaluate the curricuium itself)

" Assist the teacher to set quantity and quality goals for the amount of the

curriculum to be taught in a school year.

Assist the teacher in modifying lessons in the curriculum to best fit the
needs of the children in that classroom.

Meet with teachers on a grade level basis aiter school or during planning
periods to supply continuing inservice experiences in the new curriculum.

' Answer teacher questions about the general subject matver (science questions).

Assist the teacher to employ teaching techniques and classroom management
strategies that foster regular, active student interaction with the materials
of the curriculum.

Assist teachers in developing new learning experiences for children that help
transfer skills and knowledge acquired from the new curriculum to their
reading, language arts, math, and social studiec experiences.

Is more effective in the classrooh working cooperatively with teacher and
students ¢r more effective in the conference room discussing the program with
the teacher.

Is more effective when the teachers are teaching S-APA or when they are nct
teaching S-APA on the day of his visit,

Ia more beneficial to the students for the consultant to occasionatly "team
up" with the teacher so that the class is taught by the teacher end the
consultant during a lesson.
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"Teachers' Perceptions of Consultant Utilization (Years of Experience)"

91

o Mean Nymerical Response
Consuitant
Services All Teachers Teachers Teachers Teachers Teachers
| {cude numbers) Teachers '(0'1;3.):_ {1-2 yrs.) | €4-10 yrs.) | (11-20 yrs.) {(20-plus yrs.)
' 7 2.0 2.0 2.1 2.1 1.6 2.2
8 2.2 1.8 2.1 2.5 1.9 1.9
9 2.2 2.1 2.1 2.4 2.1 1.8
10 2.9 2.7 1.9 1.9 1.7 1.9
11 2.7 2.9 2.7 2.9 2.6 2.3
12 2.6 2.7 2.3 2.4 2.2 3.0
_( j‘ 13 2.4 2.3 2.4 2.4 _.__ 2.0 2.7
‘ 14 2.7 2.6 2;8 2.8 L 2.4 2.5
15 2.6 2.4 2,5 2.7 2.2 2.9
16 2.6 2.4 2.4 2.7 2.4 2.9
17 2.5 2.3 2.5 2.2 2.1 2.3
18 2.5 2.5 2.2 2.7 2.3 2.4
19 2.8 2.7 2.5 2.6 2.5 2.7
20 2.6 2.6 2.5 2.4 2.5 2.6
21 2.8 2.9 2.7 2.9 2.6 3.1
Y 7 - 2.3 2.3 2.0 1.9 2.1 2.5 ]
23 2.6 3.2 2.5 2.6 2.1 2.6 _
Code Numbers
AlL (©  (1-3)  (4-10) (11-20) (20 pus)
(u) Teachers Years Yrars Years Yeavrs Years
Most Important . 7, 10 8 10 10, 22 7 9
Least Important 19, 34 23 14 11, 21 14, 21 21
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Summarized Consultant Services, Functions or Activities '64'. 

()

Code No.
7 Have consultant service available on a regular basis when implementing an
innovative curriculum.
8 Answer specific questions about the description of lessons that are contained
in the teachers' text. .
9 Answer questions about equipment, obtain equipment, repair or replace equip- -
merz, set up equipment..

10 i Demonstrate S~APA instruction for teachers, usiug small groups of students
or a teacher's tutal class,

11 Measure student achievement to insure that the curriculum does promote the
desired student educational develaopment.

12 Observe the classroom teacher while she teaches a lesson from the curriculum,
then describe and constructively discuss the teacher's performance in a con-
ference iumediately following the lesson.,

13 Interpret the program to varfous administrators, parents, PTA, school visitors,
etc., in your school district.

14 Work with a small group of children in the classfoom to evaluate the effective-

- ness of a specific lesson from the curriculum {evaluate the curriculum itself)
)
T 15 Assist the teacher to set gquantity and quality goals for the amount of the
curriculum to be taught in a school yea:.

16 Assist the teacher in modifying lessons in tﬁe curriculum to best fit the
needs of the childrea in that classroom.

17 Meet with teachers on a prade level basis after school or during planning

’ pericds to supply continuing Inservice experiences in the new curriculum.

18 Answer teacher questi ns about the general subject matter (science questions).

19 Assist the teacher to employ teaching techniques and classroom management
strategies that foster regular, active student interaction with the maierials
of the curriculum.

20 Assist teachers in developing new learning experiences for children that help
transfer skills and knowledge icquired from the new curriculum to their
reading, language arts, math, and social studies experiences.

21 78 more effective in the classronm working cooperatively with teacher and
students or more effective in the conference room ¢iscussirng the program with
the teacher.

L. 22 18 more effective when the teachers are teaching S-APA or when they are not
I teaching S-APA on the day of his visit,
23 Is more beneficfal to the students for the comsultant to occasionally 'eam
‘ up" with the teacher so that the class is taupht by the teacher and the
[E l(: consultant during a lesson.

s )
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Table 108

"Teachers’ Percepticns of Consultant Utilization (Highest Degree Received)'
o Mean Numerjiecal Reﬁpohse
Consultant
Services All :
(ccde numbers) Teachers No Degree Bachelors Degree | Masters Degree | Masters-Plus
% 7 2.0 1.9 2.1 1.7 1.8
8 2.2 1.8 2.1 2.2 1.9
9 2.2 1.8 2.1 2.4 2.1
10 2.0 2.3 2.1 1.9 1.7
11 2.7 2.3 2.7 2.9 2.9
12 2.6 2.8 2.6 2.6 2.0
13 2.4 2.4 2.4 2.5 2.0
.14 2.7 2.3 2.7 2.5 2.3
) 15 2.6 2.6 2.6 A 3.2 2.2
[ __ib 2.6 2.6 2.6 3.3 1.9
17 2.0 2.2 2.4 Z.1 1.5
18 2.5 2.2 2.4 2.8 2.0
19 2.8 2.6 2,7 2.7 1.7
20 2.6 2.5 2.5 3.0 2.0
21 2.8 1.3 2.8 3.0 2.6
22 2.3 2.4 2.2 1.7 1.7
23 2.6 2.5 2.6 1.9 2.6
Code Nyrbaxs
All No dachelor's Mssters Masters
Teachars Degree Degree Degree Plus
. Most Important 7, 10 8, 9 7,8, 9,10 7, 22 17
€} Least Important 19, 21 21 21 16 11
Q
0
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During a series of inservice meetings for pilol. and demonstration
school principals held at the Airport Inn, North Syracuse, New York,
during December, 1969, the enclosed documenti (see: Appendix) entitled
"Principal's Perceptlon of TeacheéiPreferences for the Utilization of
External Consultant Service' was adminfstered to these in attendance.
Th2 schools of diverse characteristics are distributel yeographically
throughout the states of New York and Peansy1§ania. These elementary
schools are a part of the Eastern Regional Institute for Educaticn's

network of pilot and demonstratlion schools. The schools, their loca-

tions, aud ERIE code numbeis are as follows:

Pilot Schools
Code
Number School Location

(3 F. 8. Banford School Canton, N. Y,

02 Cedar Road School E. Northport, N, Y.
013 Cortland Campus School Cortland, N, Y.

04 Maple School Williamsville, N. Y.
05 Nathaniel Rochestei1 #3 Rochester, N. Y.

06 Gen. E. S. Otis #30 Rochester, N. Y.

07 C. C. Ring School Jarestown, N. Y.

G2 Rosedale School White Plains, N. Y.
09 Calvipn Smith Schocs Painted Post, N. Y.
10 Ticonderoga School T!conderoga, N. Y.
11 Trumansburg School Trumansburg, N. Y.
12 Westmere School Aldany, N. Y.

15 Blessed Sacrament School Syracuse, N. Y,

20 J. Henry Cecchran School Williamsport, Penna,
21 Fairview School Fairview, Penna.

27 Wellsboro School Wellsboro, Penna.

23 Abraham Lincoln School Pittsburgh, Penna.
24 Overloc'. School Pittsvurgh, Penna.
25 Shannock Valley School Rural Valley, Penna.
26 Washington School Shamokin, Penna.

29 St. Cyril of Alexandria Pittsburgh, Penna.

ey
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Code
Number

30
31
32
33
34

+

Demonstration Schools

School

Campbeil School
Clinton School

G. Berton Davis 3chool
Friendship School
Gardiners Avenue Schocl
Groton School

Hancock School

John Kennedy School
North Hill School
Onondega Hill School
Park View Schoscl
Paulding Gchool
Scotchto>m Avenue School
Sherman-tfassey School
Sloatsburg School
Stevens School

Watkins Glen School
Ben Avon School
Boalsburg School
Bright~a Township School
Hamilton Scliool
Hoffman Avenue Schcol
Inglewood Schonl
Johnsiille Scihool
Lamar Township School
Lionville $:hool
Norwood School
Reosevelt School
fmethport Schesl

Dr. Edward Tracy School
White 0Oalt School
Woodward School

Location

Campbell, N. Y.
Clinton, N. Y.
Malcne, N. Y.
Friendship, N. Y.
Levittown, N. Y,
Groton, N. Y.
Hanceck, N. Y.
Batavii, N. Y.
Cheektowaga, N. Y.
Syracuse, N. Y,
Kings Park, N. Y.
Tarrytcwn, NW. Y.
Goshen, N. Y.
Watertown, N. Y.
Sloatsburg, N. Y.
Scotia, N. Y.
Watkins Glen, N. Y.
Pittsburgh, Penra.
State College, Penna.
Beaver, Penna.
Cerlisie, Penna.
Windber, Penna.
Lansdale, Penna.
Warminster, Penna.
Mill Hall, Penna.
Dowingtown, Penna.
Norwood, Penna.
Media, Penna,
Smethport, Penna.
Eastcii, Tenna.
McKeesport, Penna.
Lock Haven, Pem:a.

Tre principuls who responded to the questionnaire are:

Vance Sanford
Francis lielm
Alexander Joh
Mabel Hornbur
Lyman Weaver
Mahlon Northr
Donald Maton

Pilot Schools

John Cerlson

Bernadette Geary

nson Joseph Merenda

g John Bourdon
Thomas Toomey

op Harold Weinatein
John Dice

36

Ronald Lenzi

John McWhirter
William Straessley
Sister Mary Roberta
Robert Meldrum
James Cleary

Thomas Ahern
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Albert Camp
Robert Hinkelman
Ronald Shearer

Lemonstration Schools

Floyd Noreault
Winard Redding
Mabel Scondras

James Shippy
Mae Klube
R, Allen DeHond

-39-

Edward McDermott
Molly Alter
William Hite
James Mitchener
Herbert Bueneman
James Palumbo
Gerald Brown

Carlos Gutierrez
Harry Gore
Mathew Pavlovich
James Eschbach
Pansy Dameron
Warren Semmel
Arnold Redbord
Barbara Hanrahan

Christian Dwyer
Lawrence Byron
Donaid McCloy
Paul Solley
Donald Hobson
Angelo Tacono
Irene McKelvey
Zita Muller

The primary goal of this questionnaire was to determine the prin-
cipals' perceptions of how important a given consultant function, ser-
vice or activity is, in the minds of the teachers. The collected data
have their foundations in the respouses to the items on the question-

naire., As in any questionnaire-data gathering endeavor, many of the

items are not answered or scored, such is the case here.

The cata reprazeent a summary of the principals' responses tou the
questions asked, signified by their mean numerical response on a one
to seven continuum. The data have also been tabulated under the

following two categories:

Number of
Principals

1. State of Principal
a. Pennsylvania principals..sessessssssssssssnsses 19
b. New York principalS...ceivssssessssssrionninnsn 25
2, School-type of Principal

a. Pilot school principalSi.eesssesnossosssannsasns 24
b. Demonstration school principals.ssssssssssssnss 20

97
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Question II-7

Whem the principals were asked, "How imortant ig it to the
teachers to have consultant service available on a regular basis when
they are tmplementing @. innovative curriculum in their own class-

rooms?'!, they responded on the following contimuum:

1 2 3 4 5 6 7

Feel consultant Feel no need
service extremely for any con-
necessary sultant ser-
vice
Mean numerical response = 2,0 Standard deviation = 1.3

Comment (s) :

1. Principals perceive that their teachers feel consultant
service is extremely necessary on a regular basis.

Inspection of the data by states finds:

Table 109!

Frequencies and Percentages per Continuum Interval

Respondents
1 z 2 4 3 4 4 )4 5 4 6 ) 4 7

Pa. Pridncipals 110 J43 | 6 126 | 1} 412019 Jo jo]Jo]o|oO

N,Y, P a 9139 1 7130 [ 1] & %117 {2 |9 |1 (4 |0
All Principale |19 {41 }113f28 | 2 ] &4 [6]13 2 (4 |1 ]2 1}o0
N Mean S.D.
% ) I
Pennsylvania Principals 1.6 0.8
New York Principals 2.5 1.6

98



(,J Comment (s) :

1. Pennsylvania principals tend to feel that their teachers
need ccmsultant service on a regular basis more than the
New York principals.

Analysis of the data by school-types finds:

{ Table 110: >

-91-

Frequencies and Percentages per Continuum Interval
Respondents
1] Z]12] %2 ]3jZ14)z1s5 1%z 1612%17] %
Pilot Schools | 6 26 {9139 [2 }9 }3f13 ]2 |9 {1}4 o]0
Demo Schools - 113 [62 |4 |19 |1 [5 J2Ji0 |2 |5 ]o}ojo]o
All Principals 119 (44 113 129 | 3 71511113417 4{112 301l0
Mean S.D.
( ) Pitot School Principals 2.5 .5
‘ Demo School Principals 1.6 .9

Comment (s) :

1. Demo school principals perceive that teachers feel consultant
service 18 extremely necessary on a regular basis more than

the pilot school principals.

teachers to have a consultant available to answer specific quections
about the descriptions of leesons that are contained in the teachers

text (syllalusl)i", their responses were recorded on the following

eontinuwn:!
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ERIC

Aruitoxt provided by Eic:

Question II-8

When the principals were asked, '"How important ig it to the

99



(-) 1 2 3 4 5 6 7

Very important Unimportant

Mean numerical response = 2.5 Standard deviation = 1.4
. Comment(s):
1. Principals perceive that their teachers deem rather important
the consultant function of being available to answer specific

questions about the description of lessons found in the
teacher text.

Inspection of the data by states finds:

€ Table 111 )

Respondents

Frequencies and Percentages per Continuum Interval

1] x| 21zl 3] %2 (4 (%2 |51% 16 |2z |7 %

Pa, Principals |6 126 ; 7130} 417 !1 14 |2 19 |0 |o |1 14

X "IN.Y. Principals 7§30 ] 2} 9 5122 14 37 13 @3 ;1 {& |1 l4g

| All Principals 23 }28 | 9120

W

19 |5 10 |5 1 311 ]2 {2 |4

Mearn S.D.
Pennsylvania Principals 2.1 1.1
New York Principals 3.0 1.7

Comment (8)

1. Pennsylvania principals discern their teachers wantingz the
consultant available to answer specific questions about
the description of lessons found in the teachers text more
than their New York counterparts,

Analysis of the Jata by school-types finds:

D)
O
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< Table 112;: >»
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Frequencies and Percentages per Continuum Interval

Respondents 1
1] %121 % 31 % 14 Z |5 |% 16 % 71%

Pilot Schools | 8[35] 6j26) 4117 {3 F13}1 |4 {1 (4 {o lo

Demo Schools - (10|26 {13[33} 923 {4 J10)3 |8 |o Jo Jo o

All Principals [18]30f19]29)13;20 |7 J11]4 j6 |1 |2 jo {o

R i Mean S.0,
Pilot School Principals 2.4 . 1.5
Demo School Principals 2.9 i 1.6

Comment (8):

1. Pilot school principals olserve that their teachars deem this
consultant function more important than demo schrol principals.

[::EEEEEEEE:EE;E:::::]

When the principals were asked, "How important is it to the
teachers to have a consultant available to answer questions about
equipment, obtain equipment, rerair or replace equipment, set up

equipmenl?", they resporded on the following contimum:

1 2 3 4 5 6 7
Very important Unimportant

Mean numerical response = 2,8 Standard deviation = 1.5

Comment (8) :

1. Principals perceive that their teachers feel having a consul-
tant available to answer questions about equipment, obtain
equipment, repair or replace equipment, or set up equipment
as being rather important.
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Inspection of the data by states finds:

O

[ Frequencics and Percentages per Continuum Interval
Respondents ‘ !
1 { %1 2] % 131 Z (4! % (512161 %21 7%
1
 Pa, Principals ' 31131 94139 [3{13 313 {1 j4:1t 4] 0] 0
N.Y. Principals 7 130 ] 3113 |4 [17 |5 22 2 [9 11 41 14 |
All Principals 0 J17 j12 {26 |7 {15 18117 |3 |6 | 21{ 4412
Meaa S.D.
Pennsylvania Principals 2.5 1.3
New York Prinecipals 3.0 1.7

Comment (8) :

1. Penna,school principals feel their teachers prize this consultant
function more highly than do the N.Y. school principals,

Analysis of the data by school type finds:

¢ Table 114: >

(:) Freque~cies and Percentages Per Continuum Interval ij
Respondents l
1 X 2 b4 3] % 4 )4 5 % 6 b4 7 %
| Pilot School Principals 6 |26 7 {30 5122 7130 2 9 1 4 1 4
Demo School Principals 5 126 5 126 4 421 1 5 2 {10 2 (10 2 [0
All Principals 11 26 (12 |28 9 122 817 4 9 3 7 3 7

Pilot School Principals 2.6
Demo School Principals 3.0

Comment (8) :

1. Pilot school principals feel their teache.s prize this consultant

I3

¢ function more highly thsn do the demg school principals.

Quest}on I1-10

When the principals were asked, "How important is it to the
= teachers to have a consultant available to demonstrate S-APA instruction
‘ for teachers, nsing emall groups of students or a teacher's total class?",
i&:‘ their responses were recorded on the foliowing continmum:

ERI
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1 2 3 4 5 6 7

(») Very important o Unimportant
Mean numerical response = 2,1 Standard deviation = 1.3
Ceomment (s) *

1. Principals see their teachers deeming rather important, the
consultant function of demonstrating S-APA instruction for
them, using small groups of students or an entire class.

Looking at the data by states finds:

{ Table 115: »

Frequencies and Percentages per Continuum Interval
Respondents E I
1y xfl2|lz{3 ;% ;4i2;5|%xp6 [z 7|2
Pa. Principals 10 143 | 6 126 | 2 |9 1 1 411 14]0 |0 (01LD
N.Y. Principals 6 (26 | 9§39 4 1172 {219 {0}0,0J0 |1 |64
All Principals 16 135 j15 |33 | 6 {13 13 711 ;210 10 |1 {2
() Mean s.D
Pennsylvania Principals 1.6 0.8
New York Principals 2.3 1.4

Comment (s) :

1. Pennsylvania principals perceive that their teachers rate this
consultant function very important, whereas New York principals
feel it is only rather important. Pennsylvania principals
assess this function the highest or most important of all con-
sultant activities mentioned.

Examination of the data by school-types finds:

{ Table 11€: >
———————

Frequenzies and Percentages per Continuum Interval ]
Respondents { i
1! 2] 2t % 3{ X1 &4 Zi 512161 %17| %
Pilot School Principals 8 1351 7130 3l 13{ 2§ 9} 000} 0¢{1] 4
| Demo School Principals 9 145§ 7:35) 3115 r; 5/ 00| 0}0f0]O
( d All Principals 17 140 Jr40132 | 6114t 3] 7271 010} 001 1 |

O
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Pilot School Principals
Demo School Principals

=N
0 W

Comment (s) ¢

i. Demo school principals' observations of teacher needs find this
to be a very important consultant function, whereas pilot school
principals' observations find it just rather important.

2, Pilot school principals perceive this consultant function to be
the most important of all those menticned with mean numerical
responses of 2,30,

Question II-11

When the principals were asked, "How important is it to the

teachers to have a comsultant available to measure student achievement
to insure that the curriculum does promote the desired student educa-

tional development?, they responded on the following co»

1 2 3 4 5 7
Very important irportant
Mean numerical response = 3.1 Standard deviati.

Comment (s) :
1. Principals discern their teachers valuing the cons sirivice
of being available to measure student achieverer. 2 that
S-APA does promote the desired student educaticnal ‘lopr ent,

as vatheir important but not very important.

Ingpection of the data by states finds:

ERIC
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Respondents

Frequencies and Percentages per Continuum Interval

1zzza|z4<z5z‘ézﬁ7z
Pa. Principals 3 {13 5 122 2 9 5 {22 0 4] 4 117 11| 4
_—

N.Y. Principals |4 |17 [ 5 [22 |4 |17 |3 |13 |3 j13.[3.j13 1

A1l Principals |7 /15 |10 {22 {6 |13 |8 |18 |3 |6 |7 |15 |2 |4

Mean S.D.
Pennsylvania Principals 3.3 1.8
New York Principals 3.4 1.8

Comment (s) :

1. Pennsylvania principals observe their teachers assessing higher
this consultant service than their New York counterparts.
However, this is the consultant function that Pennsylvania prin-
cipals perceive their teachers as rating the most unimportant.

( } Examination of the data by school-types finds:

< Table 118: >

< Frequencies and Percentages per Continuum Interval

Respondents

1| %212 % (3| %4125 % 6] Z[7]%

Pilot School
Principals 1 4 7 130 3,13 6 |26 0 0 4 117 2 9

Demo School
Principals 6 |30 4 120 3 [15 1 5 3 |15 2 {10 115

All Principals | 7 {17 [11 |25 [6 [14 | 7 (15 [ 3 |8 613 |3 |7

Mean S.D.
: Pilot School Principals 3.7 1.7
Demo School Principals 3.0 1.9

O
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Comment (s):
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1. Demo school principals feel their teachers deem this consultant

function to be more important than pilot school principals.

When the principals were asked, "How important is it to the

Questjon T1I-12

teachers to have a consultant available to observe the classroom teach-

er while she teaches a lesson from the curriculum, then deseribe and

constructively discuss the teacher's performance in a conference

immediately following the lesson?", they responded on the following

continuum:

1

2

Very importunt

Mean numerical response

Comnent (s) :

= 2.8

Standard deviation

7

Unimportant

= 1.7

1. Principals perceive their teachers deeming the consultant func-

tion of observing the classroom teacher while she teaches a
lesson from the curriculum, then describing and constructively

discussing the .:acher's performance in a conference immediately
following the lesson as rather important, but not very important.

Inspectir~ ¢

‘e data by states finds:

¢ Table 319: )

e R |_Frequencies end Povcentayes per Continuum Interval |
Responderts B . T 1T 1
112 )2 g3l xtalxts xie]|lx]|7!x
Pa. Principals | 7130 | 2 Lo [al (2o ]2]9 a0 o
| N.Y. Principals | 6126 | 6126 |4 |17 |1 |4 |5 l22 JoJo {1 ]4
All Principals [33(28 | 8|17 [8 |17 [3 {6 (7 (16 [3]|6 [1 ]2
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n
(=)

( J | Mean .

Pennsylvania Principals 2.8
New York Principals 2.9

-
0 00

Comment {s) ¢

1. Pennsylvania principals discern their teachers rating this
consultant function slightly more important than thair New
York counterparts.

Analysis of the data by school-types finds:

Table 120;

Respondents

Frequencies and Percentages per Continuum Interval

1] 21 2] % (3| %x|46)i%x)s] xle6] z) 7] ¢

Pilot School
Principals 5 22» 6 126 5 122 2 9 |16 |26 3 (13 2 9

Demo‘School )
Principals 8 (40 4 |20 4 120 2 110 2 |10 0 0 0 0

)

All Principals [13 /29 [10 (21 |9 ]20 {4 |9 [8 )18 [3 |6 |2 |4

Mean 3.0,
Pilot School Principals 3.4 1.9
Demo School Principals 2.3 1.4

Eggggntgsz:

1. Demo school principals notice their teacher regarding this con-
sultant ectivity more highly than pilot school principals.

Question I1-13

When the principals were acked, "How tmportant is it to the
teachers t> have a consultant available to interpret the program to
vartous administrators, parents, PTA's, school visitors, etec., in

()
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your school distriet?", they responded on the following continuum:

1 2 3 4 5 6 7
Very important Unimportant
Mean numerical response = 3,2 Standard deviaticn = 1.8

Comment (s):

1. Principals perceive thelr teachers valuing the consultant
function of interpreting the program to various administra-
ttators, parents, PTA's, etc., as being not too important.

2. Of all the consultant activities mentioned, this is the one
the principals rated as being the most unimportant in the
Yeyes" of their teachers.

Inspection of the data by states finds:

{ Tadle 121; )

Frequencies and Percentages per Continuum Interval

Respondents . o - . 1
112X 12] 2 X4l 215121 6] 2] 7]

tay

T 1=

Pa. Principals |2 | 9 [5 {22 Isd22 a1z |1 a2 s [ |4 |

(€ I

N.Y. Principals

22 |33 lafa7 [3ju3 f2to e 17 {2 |9

L ALY Principals |7 J16 18|18 | 9f20 | 7115 13166 (13 |3 |6

Mean S.D.
Pennsylvania Principals 3.3 1.7
New York Principals 3.5 2.0

I

Comment (8) !
]

1. Pennsylvania principals observe their teachers <valuating this
consultant service more highly than New York principals.

Examination of the data by school-types:

::l[)ég
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i
[ Frequencies and Percentages per Continuum Interval
P Respondents
? : 1] Z 12t A1 31 2141 %151 %216 %271 %
Pilot School
Principals L4117 2 |9 14 (17 (4 P77 |3 Q03 |4 |27 |1 (4
Demo School '
i All Principals | 8[18 |7 |17 |9 |21 |6 14 (3 |6 |6 |14 [3 }7
i
Mean  S.D.
Pilot School Principals 3.7 1.8
Demo School Principals 3.2 1.9
Comment (s) :
1, Demo school principals discern their teachers regarding this con-
sultant function more important than pilot school principals.
(') 2. Of all the consultant activities mentioned, this 1s the one
) : dero school principals perceive their teachers as rating the
most uaimportant.
Question II-14
When the principals were asked, "How important i{s it to the
teachers to have a consultant available to work with a emall group

of children in the clagsroom to evaluate the effectiveness of a
specific lesson from the curriculum?', they responded on the follow-

ing continuwm:

1 2 3 4 5 6 7
Verv important Unimportant
Mean numerical response = 3.2 Standard deviation = 1.7

E lC :’105
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1. Principals perceive their teachers assessing the consultant
functic of working with a small group of children in the
classroom to evaluate the effectiveness of a specific lesson

as not being too important.

Looking at the data by states finds:

k_Frequencies and Percentages per Continuum Interval |
Respondents ‘ R . .
1lzl2)z 324l 2xis]lxtela!l 7]«
| Pa, Principals |4 {17 |5 122 |4 l17 {4 7 |2 l9g 11 {4 ]olo
N.Y. Principals 3 13 [ 4 |17 [2 {9 l1 |4 |9 j9 [219 |2 |9
All Principals |7 {15 ) 9 {20 |6 |13 {5 11 11 24 |3 |6 |2 |5
Mean S.D.
Pennsylvania Principals 2.8 1.4
4.0 1.8

New York Principals

Comment (s) :

1. Pennsylvania principals observe their teachers deeming this con-
sultant service more important than thelr New York counterparts.

2. Of all the consultant services presented, this is the one New
York principals rated as being the most unimportant in the

"eyes'" of their teachers.

Scrutinization of the data by school-types finds:

Frequencies and Percentages per Continuum Interval
Respondents
1] %2 ]2 2}3] 2|4 x| 5] x|6]x]|7 4
Pilot School
Principals 1] 4 4 118 ' & 18 (1 { 4 7132 [ 3 114 2 9
Demo School
Principals 6 130 |4 120 13115 j'4 120 | 3415 {010 |0
A1l Principals | 7 |27 |s |1 17 {52 |10 l2& {317 12 Is

110
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() Mean S.D.
Pilot School Principals 4.1 1.8
Demo School Principals 2.7 1.5

Comment (s} :

1. Demo school principals feel their teachers deem this consul-
tant activity to be more important than pilot school principals.

2. Of all the consultant functions mentioned, this is the one
pllot school principals perceive their teachers as ratiug the

most unimportant. _
Question IT7-15

When the principals were asked, "How important is it to the

teachers to have a4 consultant available to assist the teacher to set
quantity and quality goals for the amount of the curriculum to be

taught in a school year?", they responded on the following continuwn:

i 2 3 4 5 6 7
Very important Unimportant
Mean numerical response = 2.8 Standard deviation = 1,5
Comment(s):

1. Principals perceive that their teachers deem the consultant
function of assisting them to set quantity and quality goals
for the amount of curriculum to be taught in a given school
year as bring rather important, but not very important.

Inspection of the data by states finds:

{ Table 125! D

s, Respondents

Frequencies and Percentages per Continuum Interval

vlxtbalalsl stal xls)zle]l 2] 7] 2
Pa. Principals |2 | 9 |10 )43 [3f13 [2]|9|olol2]9o 1|4

()

N.¥. Principats| 3 (13 | 730 {1 ] 4 {6]26 [ 3|13 {313 {00
L N.Y _

Q. A1l Principals |5 |11 |17 [36 |4 | 8 [ 8|18 [ 3|6 [5 11 [1 |2
: e o e . » o
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(—) Mean S:D

Pennsylvania Principals 2
New York Principals 3.

Comment(s):

1. Pennsylvania principals notice their teachers valuing this
consultant service more important than New York principals.

Examination of the data by school-types finds:

{ Table 126 >

——

Frequencies and Percentages per Continuum Interval |

Respondents |
1| 7% |2 % 3|1 %1 4 Z 15 216 % 7 %

P{lot School
Principals 219|836 12 |9 |4!18 |2 9 {4 (18 |1} 5

Demo School i
Priuecipais 4120 | 9145 |1 |5 420 (1 (5 {0 (0 |1 |5
() All Principals 6 [15 {17 [41 {3 |7 |8 {19 |3 |7 (4 (9 |2 |5
Mean 5.D.
Pilot School Principals 3.5 1.7
Demo School Principals 2.7 1.6

Comment{s):

1. VDemo school principals observe their teachers rating this con-
sultant’ activity more importent than pilot school principals.

Question II-16

When the principals were osked, "How important is it to the

teachers to have a con:ultant available to assist the teacher in
modifying leesons in the curriculwn to best [t the needs of the
children in that classroom?”, their responses vere recorded on the

0 following contimuen:

ERIC
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_ 1 2 3 4 5 6 7
()
Very important Unimportant
Mean numerical response = 2.6 Standard deviation = 1.4
Comment (s) :
1. Principals perceive their teachers valuing the consultant func-
tion of assisting them in modifying lessons in the curriculum
to best fit the needs of their children as being rather impor-
tant, but not very important.
Analysis of the data by states finds:
Table 127:
Frequencies and Percentages per Continuum Interval
Respondents r_ ‘ ) . i . . . )
A 1 X2 )X 3| %[ 4l xlsizxle|lzi(7]¢
Pa. Principals |5 j22 | 7 30| 3|13] 3({13 fo o |2]97]0o Jo
0) N.Y. Principals | 6 (26 | 5 [22) 3|13| 5{22 |2 ]9 [2:]9 [0 |0
All Principals |11 |24 |12 (26| 6[13] 8|18 |2 |5 (4 [9 |0 ]0O
Mean 8.D.
Pennsylvania Principals 2.4 1.3
New York Principals 3.0 1.7
Comment (8) ¢
1. Pennsylvania principals discern their teachers assessing this
consultant activity more important than New York principals.
Scrutinization of the data by school-types finds:
()
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Table 128% ,

O
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-

Frequencies and Percentages per Continuum Interval

Respondents ‘
1 Z) 2| Z 13| Z | 4| % |5]1%] 61 %217 1%

Pilot School
Principals 3(14 6|27 |3|14 | 6 (27 |1 |5 {3]14 10 |O

Demo School '
Principals 81 40 6|30 3115 2 |10 1 510 0 1] 0

All Principals 1112712129 (615 [-8 )18 |2 | 5| 31 7 0 }|O

Mean S.D.
Pilot School Principals 3.3 1.7
Demo School Principals 2.1 1.2

Comment (s) :

-
1. Demo school principals see their teachers rating this consul-
tant service more important than pilot school principals.

Question II-17

When the prineipals were asked, "How important is it to the
teachers to have a somsultant available to meet with teachers on
a grade level basis after school or during planning periods to
supply continuing inservice experience in the new curriculum?’,

they responded on the following continuwn:

1 2 3 4 5 6 7

Very important Unimportant

Mean numerical response = 1.9 Standard deviation = 1.1

114
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) Comment (s) :
1. Principals perceive their teachers regarding the consultan:
function of meeting with them on a grade level basis after

school or during planning periods to supply continuing ip-
service experience as being very important.

2. 0f all the consultant funcu. : . esented, this is the one
all principals rated as being . : most important in the
""eyes" of their teachers.

Inspection of the data by states finds:

Table 129:

Respondents

Frequencies and Percentages per Continuum Interval

vzt zfal zlal ais)xlelzlr]x

Pa. Principals | 835 | 81351 2] 9 r1l4ilo0lol1 4 lolo

N.Y. Principals| 9139 } 7430 | 417 |3[13Jofolojo oo

All Principals {17137 1533 | 613 |4 | 8]0 jo |1 |2 0 jo

Meau S5.D.
Pennsylvania Principals 1.8 0.9
New York Principals 2.2 1.3

Comment (s) :

1. Pennsylvania principals notice their teichers assessing this
consultant activity more important than their New York
counterparts.

2. Of all the consultant functions mcntioned, this is the one
New York principals perceive their teachers as rating the
most important.

Examination of the data by school-types finds:

ERIC
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Frequencies and Percentages per Continuum Interval

(f} << Tiiie 135;:>

Resp.ndents

1 xl 2]z 3l 2]l 2! stale]z17 |2

Pilot School slar{ 627 |7l32{al1sa]ofolololo o |

Demo Sctool - f11]55] 8|40 o] ol 1|l slo[olo]olo o

L

A1l Principals |17[41] 14134 J7]16 |4 9|0 fo|o0o|o |0 |o

Mean S.D.
Pilot School Principals 2.5 1.3
Demo School Principals 1.6 0.8

Comment (s):

1. Demo school principals observe their teachers deeming this con-
sultant service more important than pilot school principals.

2. Demo school principals perceive this consultant function to
: be the most important to their teachers, when considering all

‘ of tuose presented.

Question 11-18

When the rrineipale weve asked, "How important is it to the

teachers to haie a consultant available to onswer their questions
about the general subject matter area (seience questions) upon which
the innovative cwurriculum is based?", they responded on the follow-

ing cotntinuum:

1 2 3 4 5 6 7
Very important Unimportant
Mean numerical 1esponse = 2.3 Standard deviation = 1.4

O
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Comment (s) :

1. Principals perceive their teachers valuing the consultant
function of answering their questions about the general
subject matter area as being rather important, but not very
important,

Inspection of the data by states finds:

Frequencies and Percentages per Continuum Intervél

Respondents . - .
1) xj 2] 23] %z 4l 2|5 |%x]6]2x]71t%

Pa, Princi 6126 { 9132 {1] 4 |1] 4 |O O JY {4 |Y [|&

K.Y. Princ 7030 | 6426 | 5'22 {417 |oto 1|4 |0 |0

All Principals (13§28 |15133 ! 6|13 [5f11 |O |O |2 |4 |1 2

Mean S.D.
Pennsylvanla Principals 2.3 1.6
New York Principals 2.6 1.5

Comment(s}:

1. Pennsylvania principals discern their teachers rating this con-
sultant fui~tion slightly more important than New York princi-
pals.

Exarination of the data by school-types finds:

Respondents

Frequencies and Percentages per Continuum Interval

1] %] 2] % [ 3] X] 4] x5 | %) 6} 2] 7| %

.

Pilot School
Principals 5123 8136 [4]18 [ 4|18 |1 5 0|0 |O |O

Demo School

Principals 8140} 7 (35 t2]10] 1 5 10 (0 1|5 1 5

Al1 Principais | 13 [32§15[3 |6]1a| 5111 J1 |2 12012

O
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() _ Mean S.D.
Pilot School Principals 2.6 1.3
Demo School Principals 2.5 1.7

Comment (s) :
1. Demo school principals observe their teachers deeming this con-
sultant function more importent than pilot school principals.

Question II-19

When the principals were askcd, "How important is it to the
teachkers to have a consultant available to assist the teacher to
employ teachiny teckniques and elassroom management strategies that
foster regular, active student interaction with the materials of

the currteulum?, they responded on the following contimuam:

() 1 2 3 4 5 6 7
Very importanc Unimportant
Mean numerical responses = 2,7 Standard deviation = 1.7

Comment (s) :

1. Principals perceive their teachers valuing the consultant
function of assisting them to employ teaching technijues
and classroom management strategies that foster regular,
active student interaction with the materials of the
curriculum as being rather important, but not very important.

Inspection o the data by state finds:

< : Table ;;!;‘.2

Respondents

Frequencies and Percentages per Continuum Interval

1 xf 2] x (3| x4l x[s) x]6f x| 7 ]|Z%

| Pa. Principals 4117 6126 3113 3113 1 4 3{13 {0 |O

() .Y, Principsls|s |22} s|22 | a7 Jafiz |3 j13 |
glaolnn]oal2]as | 7l1s [als ja]s |1 |2

| A1l Principals
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Tennsylvania Frincipals
New York Principals

Comment(s) :

Mean

w N

w
o

1. Pennsylvania principals discern their teachers assessing this

consultant function more important than their New York
3

counterparts.

Examination of the data by school-types finds:

-111-

Frequencies and Percentages per Continuum Interval
Respondents ] ]
1] % 2 x 3] % 4 % 5 % 6 % 7 %
Pilot School
Principals 1 5 5123 5 |23 7 132 1:5 2 9 1
Demo School
Principals 8140 7135 1 5 0] 0 {3115 115 0
All Principals 9123 [12 |29 6 114 7016 |4 10 '3 7 1
Mean S5.D.
Pilot School Principals 3.6 1.5
Demo School Principals 2.3 1.6

Comment {s) :

1. Demo school principals observe their teachers deeming this
consultant function more important than pilot school principals.

Question II~20v

When the principals were asked, "How important ig it to the

teachere to have a consultant available to assist teachere in develop-

ing new learning experiences for children that help transfer skills

and knowledge acquired from the new curriculien to their reading,

119
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language arts, math, and social studies experiences?", their responses

were recorded on the following continuum:

1 2 3 4 5 6 7
Very important ‘ Unimportant
Mean numerical response = 2.7 Standard deviation = 1.7

€ mment(s):

1. Principals perceive their teachers valuing the consultant func-
ti>n of assisting them in developing new learning experiences
for children that help transfer skills and knowledge acquired
from the S-APA program to their reading, language arts, math,
and social studies experiences as being rather important, but
not very important.

Analysis of the data by states finds:

{ Table 135 )

-112-

Frequencies and Percentages per Continuum Interval

Respondents

1T T
1 %12 X3 %xl4lx|s|xle!l x| 7|2
P

Pa. Principals |72 {30 | 4 l17 |4 |17 [1 {4 {1 14 3713770 Jo

4

N.Y. Principals | 5 {22 | 3 |13 | 8 !35 |1 |4 [1-]4- 'f-W“
|
|

o | &
(] N
o

!
Al} Principals |12 {26 | 7 115 12 (26 |2 14 |2 (4 |4

Mean e
Pennsylvania Principals 2.5 1.7
New York Principals 3.2 1.8

Comment (8) :

1. Pennsylvania principals n>tice their teachers prizing this
consultant activity more highly than New York principals.

Scrutinization of the data by school-types finds:

P
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: ('1 @Eie—l%: >

Frequencies and Percentages per Continuum Interval

Respondents
: Y| % 2| 2| 3t 34| %[5 Z2)6|%2{7]%
Pilot School ) \
Principals 523 | 3114 8136 |3 |14 |4 {18 [4 118 12 (9 '
| {
Demo School } |
Principals 9145 4 |20 51|25 0 0 2 {10 0 0 00

All Principals )14 |34 | 7 (17413130 [3 |7 [6 {12 '4 |8 |2 "4

Pilot School Principals 3.
Pemo School Principals 2

Comment (s) :

1. Demo school principals see their teachers judging this consul-
tant service more important than pilot schcol principals.

() Question II-21

When the principals were asked, "Do you think the teachers
believe that a consultant can be more effective in the classroom
working cooperatively with teachers and students or more effective
in the confernce room discuscing the program with the teacher?”,

they responded on the following contimuem:

1 2 3 4 5 6 7
Believe consultant Believe consultant
more effective in more effective a-
classroom . way from classroom
Mean numerical response = 2.6 Standard deviation = 1.6
() :
Q N
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Comment (s) :

1. The data tend to reflect that principals perceive their teach-
ers favoring the notion of consultants being more effective
working cooperatively with them in the classroom than in the
conference or teachers' room.

Looking at the data by states finds:

-114-

Frequencies and Percentages per Continuum Interval
Respondents ; o R .

1]z l2] 2 3% 4lzlsizlelxl 7l
Pa. Principals |7 [30 (626 |1 14 l4i17 |00 t2 9 0l0 !
N.Y. Principals | 4 {17 | 730 |0 [0 522 | 313 {417 |0 o
All Principals |11 }24 j13128 {1 |2 |9 |20 |3 ]7 16 (13 |0 QA_J

Mean S.D.

Pennsylvania Principals 2.3 1.5
New York Principals 3.4 1.8

Comment (s):

1. Pennsylvania principals discern their teachers assessing higher
the consultant working in the classroom as being more effective
than discussing the program in the conference or teachers'
room, when compared to New York principals,

Examination of the data by ,.hool-types finds:

ntages per Continuum Interval }

122

Frequencies and Perce
Respondents I : ! |
1] X{2]| X 3|1 %! ¢ L(5!' %2 '6; X 7 %
Pilet School : i \ ‘
Principals 4 (18 | 8 136 10 |0 |51423 {219 '3114 t0 ‘0O
Demo School [
Principals 735|525 {1 |5 141020 |1 !5 1210 /0 {0 |
All Principals |11 !'26 (13 ,31 |1 [2 |9 {22 |3 {7 ‘i_le_];Q___Q-¢
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Mean S.D.
Pilot School Principals 3.2 1.8
Deme School Principals 2.7 1.7

Comment (s) :
1. Demo school principals, when compared to pillot school principals,
observe their teachers regarding higher the consultant working

in the classroom as being more effective than discussing the
program in the conference or teachers’' room.

Question II-22

L]

When the principals were asked, "Do you think the teachers believe
that a consultant's time is used more effectively when the teachers
are teaching S-APA or when they are not teaching 5-APA on the day he
18 working in their school?", their responses were recorded on the

following continuwn:

1 2 3 4 5 6 7
More effective More effective
when teaching when not teach-
S-APA ing S-APA
Mean numerical response = 2.3 Standard deviation = 1.6

Comment (8} ¢

1. The data indicate that principals perceive their teachers
believing a consultant's time is used more effectively when
they are teaching S-APA on the day he is working in their
school,

Inspection of the data by states finds:

ERIC 123
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Table 139t

Respondents

Frequencies and Percentages per Continuum Interval
[' . H

1| %121 % 13 |% 41 2% 512 .6 AR

Pa. Principals (10 (43 §{ 5[22 |0 {0 (3413 {1 |4 (1 41010

N.Y. Principals{ 8 [35 } 6 |26 |4 f17 {3113 | 1 |4 {1 4 |0 O

All Principals (18 |39 111024 !4 |8 |6 {13 |2 {4 [2 |4 O |0

Mean S.D.
Pennsylvania Principals 2.1 1.6
New York Principals 2.4 1.4

Comment (s):

1. Pennsylvania principais, when compared to their New York counter-
parts, notice their teachers favoring more the greater effective-
ness of consultant utilization, while they are teaching S-AFA
on the day he 1s working in their school.

Examination of the data by school-types finds:

< Table 140 )

Respondents

Frequencies and Percentages per Continuum Interval

1, 2] 2| ¥ 13214 zxis! zi6|x|7] %

Pilot School
| _Principals 6 yi 2 4 118 14 |18 :1 |5 1 |5 [0 |O

Deme School
Principals 12 {60 S5 |25 010 1 5 1 5 1 5 0|0

| A11 Principals | 18 [44 f11 |26 (4 [ 9 15 {12 |2 |5 |2 |5 ‘0 0

Pilot Schoel Principals 2.6 1.4
Demo School Principals 1.9 1.5

O
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Comment (s):
1. Demo school principals, when compared to pilot school principals,
see their teachers believing to a greater degree that more

effecient utilization of a consultant can be accomplished, while
they are teaching S-APA on the day he 1s visiting in their

school.
Question II-23

When the principals were asked, "Do you think the teachers believe

it is beneficial to the students for the consultant to occasionally
"team up" with the teacher so that the clase is taught by teacher and

the consultant during a lesson?', they responded on the following

continuum:
1 2 3 4 5 6 7
They believe They believe
( ) this very . this not bene-
- beneficial ; ficial
Mean numerical response = 2.5 Standard deviation = 1.4

Comment (s) !

1. The data reveal that principals perceive their teachers believing
it to be rather beneficial to students, when the consultant
occasionally ""teams up” with the teacher so that the class is

taught by both the teacher and consultant. '

Analysis of the data by states finds:

Respondents . . .
b 1 (X 2 X 31 X 4 £ !5 X | 6 b4 7 x

Frequencies and Percentages per Continuum Interval

Pa. Principals | 8 35 {522 [« {17 |29 {114 jo [0 Jo o0

’

N.Y. Principals| 4 |17 | 7 [30 | 3|13 |5 |22 [3 |13 |1 |4 01{o0

& | ALL Principals {12 {26 |12 {26 [ 7 16 |7 |16 |4 |9 |1 |2 [0 {0

ERIC
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Mean S.D.

Pennsylvania Principals
New York Principals

w N
oo
W=

Comment (s) :

1. Pennsylvania principals, when compared to their New York prin-
cipals, observe their teachers believing to a greater degree
that a team teaching effort is very beneficial to students.

Scrutinization of the data by school-types finds:

Frequencies and Péarcentages per Continuum Interval

Respondents

1 721 2; Z[3) %z 4] %£:5)] %216 %! 7| %

Pilot School ! : y
Principals 3 {14 6 |27 9 {41 5 123 3 114 2 9 1 |5
] | .
Demo School ) !
Principals 10 {50 6 [30 0 0 3. 115 1 5 0 . 0 0 0
All Principals 13 |32 |12 |28 9 ;20 |8 [19 4 9 2 S |1 |2

Mean S.D.
Pilot School Principals 3.1 1.3
Demo School Principals. 1.9 1.3

Comment (s) :

1. Demo school principals, when compared to pilot school principals,
notice their teachers favoring much more the concept of consultant-
teacher team effort and its positive benefits of students.

In closing, the following compendium provides a general synthesis
qf principals' perceptions of how their teachers assess the need for all
the stated consultant services. For interpretation of the code numbers,

please refer to the next page:
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12

3
14
15
16
17
18
19
20

21

22

23

ERIC

Aruitoxt provided by Eic:

Summarized Consultant Services, Friuut nns or Activities - -115-

’

Have consultant service availahle on a regular basis when implementing an
innovative curriculum.

Answer specific questions about the description of lessons that are contained
in the teachers' text.

Answer questions about equipment, obtain equipment, repair or replace equip-
ment, set up eyuipment,

Demonstrate S—-APA instruction for teachers, usinz small groups of students
or a teacher's total class.

Measure student achievement to insure that the curriculum does promota the
desired student educational development,

Observe the classroom teacher while she teaches a lesson from the curriculum,
then describe and constructively discuss the teacher's performance in a con-

ference immediately following the lesson.

Interpret the program to various administrators, parents, PTA, school visitors,
etc., in your school district.

Work with a small grbup of children in the classroom to evaluate the effective-
ness of a specific lesson from the curriculum (evaluate the curriculum itself)

Assist the teacher to set quantity and anility goals for the amount of the
curriculum to be taught in a school year.

Assist the teacher in modifying lessons in the curriculum to best fit the
needs of the children in that classroom.

Meet with teachers on a grade level basis after school or during planning
periods to supply continuing inservice experiences in the new curriculum,

Answer teacher questions about the general subject matter (science questions).

Assist the teacher to employ teaching techniqu_.s and classroom management

. strategies that fostzr regular, active student interaction with the materials

of the curriculum.

Assist teachers in developing new learning experiences for children that help
transfer skills and knowledge acquired from the new curriculum to their

reading, language arts, math, and social studies experiences.

Is more effective in the classroom working cooperatively with teacher and
students or more effective in the conference rocm discussing the progr.n with
the teacher.

Is more effective when the teachers are teaching S-APA or when the: ave not
teaching 35-APA on the day of his visit.

is more beneficial to the students fcr the consultant to occasionally "tean
up" with the teacher so that the class is taught bv the teacher and the
consul’ant during a lesson.

127



BRSBTS e 4 A T A r i e H e e e L A e @ n ¢ m meg © SR A A AT T St S s sl Tt g o 02 e e

-120-

O < Table 143 > -

Mean Numerical Response
Consulvant

Service All Penuna. New York Pilot Demo

(Code No's.) | Principals |l Princivals] Principals | Principals | Principals
- 7 2.0 1.6 2.5 2.6 1.6

8 2.5 2.1 3.1 2.5 2.9 |
9 2.8 2.5 3.0 2.6 3.0
6 2.1 1.7 2.4 2.3 1.8
11 3.2 3.4 3.4 3.7 3.1
12 2.9 2.8 2.9 3.4 2.3
|13 3.3 3.3 3.5 3.7 3.2
14 3.2 2.8 4.0 4.1 2.7
15 2.9 2.7 3.4 3.5 2.7
()
16 2.6 2.4 3.0 3.3 2.1
17 1.9 1.8 2.2 2.5 1,6
18 1 2.3 2.3 2.6 2.6 2.3
19 2.8 2.8 3.2 3.6 2.3
20 2.8 2.5 - 3.2 3.5 2.1
21 2.6 2.3 3.4 3.2 2.7
22 2.3 2.1 2.4 2.6 1.9
23 2.6 2.1 3.0 3.1 1.3
_Code Numbers
) [
! C. . Al Pa. N.Y. Pilot Demo
" Principals '~ Principals Principals Principals Principals
Most Important 17 7 17 10 7, 17
Least Impevtant 13 11 14 14 13
Ku) Graph No.l and Graph No.2 have been included for general overview

Q purposes ard rapid scruuinization.

ERIC
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Part IIT

"Consultants' Perceptions of Consultant Utilization"

()

)
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( ) During a "follow-up” meeting of the Regional Action Network held
at the Airport Inn, North Syracuse, New York, on November 14-15, 1969,
the enclosed document (sea: Appendix) entitled "Consultant's Percep-

tion of Teacher Preferences for the Utilization of External Consultant

Service"

consultants.

The consultants and their elementary schoolis are distri-

’

was administered to the forty-one active school-allocated

buted geographically throughout the states of Penusylvania and New

York.

These schools are a part of the Eastern Regional Institute for

Education's {(ERIE) network of pilot and demonstration schools. The

?

schools, their locations, and ERIE code numbers are as follows:

Pilot Schools

Code
() Number School Location
01 F. S. Banford School Canton, N. Y.
02 Cedar Road School E. Northport, N. Y.
03 Cortland Campus School ' Cortland, N. Y.
04 Maple School Williamsville, N, Y.
05 Nathaniel Rochester School {3 Rochester, N. Y.
0¢ Gen. E. S. Otis School #30 Rochester, N. Y.
07 C. C. Ring School Jamestown, N. Y.
08 Rosedale School White Plains, N. Y.
09 Calvin Smith School Painted Post, N. Y.
10. . Ticonderoga School Ticonderoga, N. Y.
11 Trumansburg School Trunansburg, N. Y.
‘ 12 Westmere School Albany, N. Y.
1 15 Blessed Sacrament School Syracuse, N. Y,
20 J. Henry Corhran School Willi-msport, N. Y.
‘ 21 Fairview School Fairview, Penna.
‘ 22 Wellsboro School Wellsboro, Penna.
! 23 Abraham Lincoln Schosl Pittsburgh, Penna.
‘ 24 COverlook School Pittsburgh, Penna.
25 Shannock Valley School Rural Valley, Penna.
26 Washington Schocl Shamokin, Penna.
29 St. Cyril of Alexandria Pittsburgh, Penna.

)

~
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Demaonstration Schools

School

Campbell Central School
Clinton School

G. Serton Davis School
Friendship Central School
Gardiners Avenue School
Groton School

Hancock School

John Kennedy School
North Hill School
Onondaga Hill School
Park View School
Paulding School
Scotchtown Avenue School
Sherman-Massey School
Sloatsburg Schecol
Steveris School

Watkins Glen School

Ben Avon School
Boalsburg School
Brighton Township School

" Hamilton School

Hof fman Avenue Schoc .
Inglewood School
Johnsville School
Lamar Township School
Lionville School
Norwood School
Roosevelt School
Smethport School

Dr. Edward Tracy School
White Oak School
Woodward School

" Location

Campbell, N, Y.
Clinton, N, Y.
Malone, N. Y,
Friendship, N. Y.
Levittown, N, Y,
Groton, N. Y.

- Hancock, N. Y.
Batavia, N. Y.
Cheektowaga, N. Y.
Ss/racuse, N. Y.
Kings Park, N. Y.
Tarrytown, N. Y.
Goshen, N. Y.
Watertown, N. Y.
Sloatsburg, N, Y.
Scotia, N. Y.
Watkins Glen, N. Y.
Pittsburgh, Penna,

State College, Penna.

Beaver, Penna.
Carlisle, Penna.
Windher, Penna.
Lansdale, Penna.
Warminster, Penna.
Mill Hall, Penna.
Downingtown, Penna.
Norwood, Penna.
Mec la, Penna.
Smethport, Penna.
Easton, Penna.
McKeesport, Penna.
Lock Haven, Penna.

The consultants are presently full time teachirs of science,

science education or elementary education at colleges or universities

in the states of Pennsylvania and New York.

schools and locations are as follows.

133
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Ad:1lman, Adrien, Jr.
State University College
329 Cassidy, 1300 Elmwood
Buffalo, New York 14208

Bellucei, Joseph T,
Instructor of Education
Wilkes College
Wilkes-Barre, Penna. 18073
Burkhouse, Barbara J. (Miss)
Marywood College

Department of Education
Scranton, Penna. 18509

Cooper, Dale F.

Lock Haven State College
Ulmer Hall, LHSC
Lock Haven, Penna. 17745
Chiappetta, Eugene L.
Syracuse University

410 Lyman Hall

Syracuse, New York 13210

Currie, James F.

Assoc. Prof. of Education
Duquesne University
Pittsburgh, Penna. 15219
Felix, Donald

Williamsville Central School
1500 Maple Road
Willidmsville, New York 14221
Fisk, G. Raymond

Professor

State University College
Cortland, New York 13045

Fitzgibbons, Thomas
Education Department

Keuka College

Keuka Park, New York 14478

Gilea, Lester A.
Assoclate Professor
Wilson College

Chambersburg, Penna 17202

1134
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Glenzer, Joha, Instructor
State University College
01d Main

Fredonia, New York

Gorman, Collean M. (Miss)
Assoc. Prof. of Chemistry ,
Keuka College *
Keuka Park, New York 14478
Gray, Frank

Assistant Professor
Briarcliff College
Briarcliff Manor, New York 10510
Tiiventasch, Harvey

Associlate Professor

State University College
Cortland, New York 13045

Jamison, M. Raymond, Asst. Prof.
Lycoming College

Box 68

Williamsport, Penna.: 17701
Larson, Ronald A., Asst. Prof.
Edinboro State College

Room 225 Electronics Bldg.
Edinboro, Penna. 16412

Lazzaro, Anthony

Assoc. Professor of Science
California State Tollege
California, Penna. 15419

Libra, Peter P., Asst. Prof.
Mercyhurst Co.lege
501 E. 38th Street
Erie, Penna. 16501

Litvack, Hcward

Instructor

Adelphi University

Garden City, New York 11040

McBride, Richard E.

State University College
Main Building 200A

New Paltz, New York 12561



McGrath, John F.
Assoc. Prof. of Physical Sci.
College of St. Rose

- Albany, New York

McIlwaiunz, William
Professor of Science
Milleraville State College
Millersville, Penna. 17551

MacBeth, Doaglas R.
Guwynedd-Mercy College

Science Department

Gwynedd Valley, Penna. 19437

Manske, Leland K.
Associate Professor
State University College
Potsdam, New York 13676

Mason, Richard F.
Associate Professor
Mansfield State College
Mansfiz:ld, Penna. 16933

Notkin, Jerome J.

Hofstra University
Director of 3cience & Math
Hemrstead, New York 11550

Overheim, Daniel
Associate Profeasor
Edinboro State College
Edinboro, Penna. 16412

Ransom, Wayne

Assist. Prof. of Science
Temple University
Philadelphia, Penna. 19122

Zjegler, Robert E,

-127-

Russ, Donald G.

Assistant Professor . .
State University College

Oneonta, New York 13820

Shofestall, James D.

Clarion State College
Physics Department

Clarion, Pennsylvania 16214

Torop, William

St. Joseph's College

City Avenue at 54th Street
Philadelphia, Pemna. 19131

Trexler, Clarence R.
287 Larch Avenue
Bogota, New Jersey 07603

Uricchio, William A.
Carlow College

3333 Fifth Avenue
Pittsburgh, Penna. 15213

Waechter, Ri-hard F.
Professor of Biology
Indiana University of Penna.
Indiana, Penna. 15701

Watson, Ralph

Cazenovia College

Dept. of Natural Sciences
Cazenovia, New York 13035

Widick, Paul R.

Associate Professor

West Chester State College
wWest Chester, Penna. 19380

Associate Professor
Elizabethtown College

Elizabethtown, Eenna. 17027
The primary aim of this questionnaire was to ascertain the consul-
tant8' perceptions of how important a given consultant function, ser-

vice or activity is, in the minds of the teachers. The collected data
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have their foundations in the responses to the items on the question-
naire. As in any questfonnaire-data gathering endeavor, many of the

items are not answered or scored, such iz the case here.

The data represent a summary of the consultants' responses to
the questions asked, signified by their mean numerical response on a
one to seven continuum. The data have also been tabulated under the

following six categories:

Number of
Consultant
Sites
1. State Where Corsultant School is Located
a. Pennsylvania €onsultantS......eiveeeseeseerenenns 22
b. New York consultantS...ceeseesseossnesnsnssasannns 31
2. Tvpe of School Where Consultant Works
a. Pilot 8chool consultantS..seeeeennecnsesosnsnaes 24
b. Demonstration school consultantS...eeeseessneans 29
3. Number of Tiichers with Which A Consultant Works
a. One to five t-acher8iciess st ererencocensvenns 9
b, Six to ten teachers...esveeesssncssccssssnssnnns 23
c. Eleven to fifteen teachers...ccievscessreeensnns 16
d. Sixteen-plus teacherS....eeeeceiusnsonennsansses 5
4. Degree Status of Consultant
B. DOCtOrate..iiieiveceesnnsssssssnsennsesossssnsnne 11
b. NO doCtoratCece e essessessnsoncnacssssnssnns 42

: 136
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Number of
Consultant
Sites
5. Academic Rank of Consultant
A, INStrUCEOT s s sssnssssorsasstasnssstsanssnsssanis 7
b, Assistant Professor.ssseissesss..sansssnsssssns 11
c. Assoclate Professorssesiicsssssnsrsossssanssse, 17
d. Full ProfesSsSOresesesseatssis sosssasionsnnsssis 8

e, ERIE Staff.vevssssennsens: sonnssnnninnsnscons 10

6. Teaching Speciality of Consultant

a. Sclence teacher.....eoesuvsussnss soaennnnnnss 19
b. Science Methods teacher..esssiseeisesssnssisnsns 19
¢, Elementary Mathods teachers...ssisecenssosons, 15

Question III-7

When the consultants were asked, "How important is it to the

teachers to have consultant service available on a regulor basis when

they are implementing an inmnovative curriculuwn in their owm classrcom?”,

they respondzd on the following econtinuum:

1 2 3 4 5 6 7
Feel consultent Feel no ne=ad
service extremely for any con-

necessary sultant ser-

vice
Mean numerical response = 2,5 Standard deiation = 1.2

Comment (&) :

1.

Consultants perceive their teachers valuing the availability
of consultant on a regular basis when they are implementing an
innovative curriculum as rather necessary, but nct extremely
necessary.

a/
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Looking at the data by states finds:

Table 144;

" Frequencies and Perceutages pé;_hoqgillgy Interval
Respondents R -
1] Z] 2} %] 5] #] 41 % |5 %'FQW_} 71 %
Pennsylvania
Consultants 4116 10) 411 5]20{ 3}]12 ]__r 11l 4] 01 0]
New York :
Consultants 6 §19] 8) 2541032} 57116 113 113101} 0
All
| Covauttants 10 [18( 18l 32115} 27! sf{1al 2|3 2] 30} 0
Hean 8.D.
Pernsylvania Consultents 2.4 1.1
New York Consultants 2.7 1,2

tomment (s) :
1. ?inneylvania consultants discern their teachers deeming consul-
tant sarvice on a2 regular basis slightly more necessary than
New York consultants. -

Insncetion of the data by school-types firds:

< Table 145: >

r - " T Frequencies and Percentages per Contiruum Iaterval
Kespondeats ‘

oyl 2l Ry 3 XlAlX iS5 xi6] 2|7 )%

b et & « - =

Pilot School

Consultantis 4116 | 4116] 8 33| 5]20l 1142} 81010

Demo Schooi

Consultants s l19l1s]las] 72 ]223)9fj113]c]lolo]co

A1l ' .

O
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Mean S.D.
Pilot Schoolr Consultants 2.8 1.3
Dewro School Consultants 2.4 1.0

Comment{s):
1. Demo schocl consultants observe their teachers regarding consul-
tant service on a ragular basis slightly more necessary than
pilot school consultants.

Examination of the data by the number of teachers with which a consul-
tant works, finds:

o
Table 146:
_ .

Frequencies and Percentages per Continuum Interval

No. of Teachers
to Work With: 112 (21 %213 1%]4)1%]51%Z16;% 7 1%

1l to5 2 122 6 |66 0 0 1 J11 0 0 0 0 0 0 .
}

6 to 10 4117 [71(30 {9 (39 y2181}1]¢& J0[0]0O)]0 |
| 11 to 15 115 |5129 14123 [4123 11 |5 1}12}11}] 010

16 plus 3|50 0] O} 2 ({33 116 0)JO0fjO0]joO}j O] O

Mean 2.D.
;

Orie to five teachers 2.0 0.9

Six to ten teachers 2.5 10 .

Eleven to fifteer teachers 3.1 1.3

Sixteen-plus teachers 1.8 1.1

Cémmentgslz

1. Consultants working with 16 plus teachers nstice their teachers
assessing consultant service cr a2 regular basis more necessary
then the other groups.

2, Consultants working with one to five teachers see this consultant
service to be the most important to their teachers, when con-
sidering all of those presented.
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3. Of all the consultant functions mentioned, this is the one
consultants working with 16 plus teachers rated a- being the
most important in the "eyes" of their teachers.

Analysis of the data by degree status of consultants finds:

Degree Status

Frequencies and Percentages per Continuum Inteirval

1 Z ] 2)1Z] 3| x4l xt5]|x161%217]%

Doctorate 2§18 17164 |1 ]19]11(9]o]j]ojotoio]o

No pectorate | 8 {18 11 |25 J1a 32 V7 ls 12l sl 21500
Mean S.D.

Doctorate 2.1 0.8

No Doctorate 2.7 1,2

Comment(s) :

1. Consultants with a doctorcte discerr their teachers valuing con-
sultant service on a regular basis more necessary than thoase
without a doctorate.

Scrutinization of the data bty academic rark of the consultant finds:

€ Table 148:° >

B Frequencies end Percentages per Continuum Interval
Academic | ’

Rank 1, X 2 ) 4 31 2 41 % 5 % 6 b4 741 2
Instructor 11141 231281 3142 Q1 0 1141 0101 0] 0
Assistant :

Professor 2 118 1 91 6 [54 2118} 0]Jof O0f O 0] 0
Associate

Professor 41231 91521 1 51 21111 5jo{ 0} 0] O
Full Prefessor | 1 |13 ¢ 6 ]75]1 0) of 1112} 0|0} 0fjo0}]O0] 0|
ERIE Staff | 2]20 ) 0] o] 5(s0] 2j20]0] o110} 0]0

'140
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( ) Mean ~ §.D.
Instructor 2.7 1.3
Assistant Professor 2.7 1.0
Assoclate Professor 2.2 1.1
Full Profassor 2.1 0.8
ERIE Staff 3.1 1.5

Comment (s) :
1. TFull preofessors notice their teachers regarding consultant ser-
vice on a regular basis as being slightly more necessary than
consultants in the other groups,

Proting the data by teaching speciality of the consultant finds:

< Table 149:
—

| ___Frequencies and Percentages pe; Continuum Interval
Type of T
| Teacher 1{z2z)1 21 %x)13tz |4 %251 %]6]%] 7| %
(')  Science 3 .1.5_l 52zl 7131 2115 1] 510/ Qf¢C] O
i Science

Methods 4 t21 7136 5126 2110 0 0 1 5 0 0
Elementuary

Methods ' 3117 | 6 135 3173117015151 04 0;

Hean S.D.

Science Teacher 2.
Sclence Methods Teacher 2.
Flementary Methods Teazcher 2

Commentgszz

1. Botk science methnds apd elementary methods professors perceive
thcir teachers deeming consultant service on a regular basis
slightly more necussary than science professors.

O
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Question ITI-8

When the coneultunts were asked, "How important is it t¢ the
teachers to have a consultant availabie to answer specific questions
about the descriptions of lassong that are contained in the teachers

tert (syllabus)?', they résponded on the following continamn::

1 2 3 4 5 6 7
Very important Unimportant
Mean numerical response = 2,5 Standard deviation = 1,2

Cominent (s):

1. Consultants discern thelr teachers deening the availability of
a consultant present to answer specific ~uestions about the
description of lessons that are coutained in the syllabus as
rather important, but not extremely important.

Looking at the data by stetes finds:

< Table 1501 >

Frequencies and Percentage: per Conti\ud Intgzva

Respondents ]

Pemasylvania

Consultants 51201310414 322} 2] 8] 2] 8] 2) 8j0] 0
New York

Consultants - ] 9 116 J13]41) 7 J22 | 4132} 2} 6] 0] 0] 0] 0

All
{ Conaultants 10 118 123 141 j10 1181 6 110 [_4 7 213101 0 ]

e

Mean S.D.
Pemtylvanis Consultants 2.4 1.3
New York Consultants 2.5 1.1

: 142
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( Comment (s) ¢

1, Pennsylvania consultants perceive thelr teachers valuing this

consultant zctivity more important than their New York counter-—
parts.

Inspection of the data by school-types finds:
{ Table 151

Respondents 1-

Frequencies and Percentages per Continuum Interval

E S f
1l 2l 23| x{a{xls| zielz)l 7]z

Pilot School

Consultants ‘ T3 12|10 |41 J4 16 |3 12 |2 8|2 (|8 ]01]O
Demo Sthool .1 . [i~° i I ) ) :
Consulvants | 7 i22f13)41 |6 19 [ 3 [9 {2 ¢ |0 JO [O |O
All Cob o,
. Consultants 10 {18 [ 2341 10 |18 | 6 |10 | 4 7121131010
» Mean 3.0,
Pilot Scho:l Consultants 2.7 1.4
Demo School Consultants 2.3 1.0

Commentgs!:

1. Demo school consultants observe their teachers regarding this
consultant function as being more iZmportant than do pilot school
consultants,

Examination of the date by the number of teachers with which a con-
sultant works, finds:

O
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( Table 152

Frequencies and Perceﬁtages per Continuum Interval

No. of Teachers

to Work With: 1] %1 2] 13, 21 4 Z1S5]| *»] 6] Z2|71%
ltoS 2] 22 4| 44 111 1111 J1J11 | O 0 |0 |0
6 to 10 4117 |11 (47 1521 2-0 8 |14} 4 0|0 |0 [O
11 to 15 3|17 5129 4123|211 115 2 |11 |0 (O
16 plus 116 3|sojcj 0]1]16 {116 010 |[C 0O

Mean S.D.

One to five teachers 2
Six to ten teachers 2
Eleven to fifteen teachers 2
Sixteen-plus teachers 2

Comment (8) :

1. Consultants working with 16 plus teéachers notice theair teachers
assessing this consultant service az being more important thau
the other three groups.

2. Consultants working with six to 10 teachers see this consultant
activity to be one of the most important to their teachers,
when considering all of those presented.

Analysis of the data by degree status of consultants finds:

Table 153 ¢

Degree Status

Frequencies and Percentages per Continuum Interval

1] X121 2131 X4 %2 |5{¥i6 12 {7 !2%

Doctorate 4 136 | S )45 | 211910 |0 J]Ot0]O o JOotloO

No Doctorate 7 116 117 |39 |8 118 1 6 114 |4 1912 [5 j010
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Doctorate
No Doctorate

Comment (s) :

1. Consultants
this consultt
a doctorate.

Mean

N
O |wn
vo o o

with a dcotorate discern their teachers valuing
ant function more importqnt than those without

2. Of all the consultant activities mentioned, this is the one

consultants

with a doctorate rated as being one of the most

important in the "eyes'' of the’r teachers.

Scrutinization of the data by academic rank of the consultant finds:

-137-

- Frequencies and Percentages per Continuum Interval
Acade iic B
Rank Yl X1 2] % 3] %] 4] 2| 5] 26| % 7 A
Instructor Ql ol 2]l28t 228 2128 [0{0 |1414 |0 |0
Assistant .
Professor 1t 9] 51451 4,36 t1| 9 j0]0}jo0ojo0ojo |0 |
Associate
Professor 6135 {8347 | 211 J]0jO0f1]S5 |[o]jO]O0 O |
Full Professor 2251 4150 ]J o/l 0! 11413 | 1112 o] o 0O |O
ERIF Staff 1110} 4140 220} 2120|110 t0] 0 O |O
Mean S.D.
Instructor 5.4 1.4
Assistant Professor 2.5 0.8
Associate Professor 1.9 1.0
Full Professor 2.4 1.4
ERIE Staff 2.8 1.2
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Comment (s) :

1. Associate professors feel their teachers regard this consultant
activity as being more important than consultants of any other

academic rank.

Probing the data by teaching speciality of the consultant finds:

< Table 155=>

-138-

. . Frequencies and“Percentages per Continuum Interval
Type of

Teacher 1 %) 2) %] 3] %] 4] %] 51 %1 6} %} 7 %
| Science 4 |21 7} 36| 4] 21 1] 5 3ji1s|Jojojoj}o0
Science :

Methods 4421} 10) s2) 3] 15 2710} 0) 040} 0O }O 0
Elementary .

Methods 2 111 6! 35| 3| 17f 3f17]| 2| 5y2f11|0 |0

Mear 8.D.

Science Teacher 2.6 1.4

Science Methods Teacher 2.2 0.9

Elementalry Methods Teacher 2.7 1.3

Comment {8) :

1. Science methods professors perceive their teachers deeming this
conasultant service more important than the other two groups of

congultants.

When the conoultante weve asked, "How important is it to the
teachers to have a consultant available to answer questions about

_equipment, obtain equipment, repair or replace equipment, set up

Questioan 111-9

cquipment?", their responses were recorded on the following contimum:

ERIC

Aruitoxt provided by Eic:
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) 1 2 3 4 0) 6 7
Very important Unimportant
Mean numerical response = 2.3 Standard deviation = 1.0
Comment. (s):

1. Consultants perceive their teachers valuing the availability of
having a consultant present to answer questions about equipment,
obtain equipment, repair or replace equipwment, and set up
equipment as rather important, but not extremely important

Looking at the data by states fiuds:

< Table 156° >

Frequencies and Percentages per Continuum interval
Respondents
1|1 2321, 21382 141215 2 16 | % 71 %
") Pennsylvania
- Congultants 7129 81331 4116 12 18113 ({12 0 |0 t0; O
New fork
Consultants 5116 15 148 | 9 130 |2 J6 10 |]O a2 JO JO)] O
All
Congultants 12 121 ]23 j41 §13 §23 |4 17 |3 |5 jJo 0 jJo]oO
) Mean S.D.
Pennzylvania Consultants 2,3 1.3
Naw York Consultants - z.3 0.8
. .
Comment(s) :

. 1. Both Pennsylvauia and New York consultunts discern their teachers
deeming this consultant function as being rather important,
but not very important. ‘

SR — —_———
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Frequencies and Percentages per Continuum Interval

Lespondents ,
. 11 %) 2 % 3] % 4 % 5 % 6 % 7 %

Pilot School

Consultants 5 120 110 {41 6 [25 2 8 1 4 0 0 0 0

Demo School

Consultants 7 122 |13 41 7 (22 2 6 2 6 0 0 0 0

All 1 .

Consultants 12 121 |23 41 13 j23 |4 |7 |3 {5 {0 O {0 (O
Mean ~ ~ $7D. B

Pilot School Consultants 2.2 0.9

Demo School Consultants 2.3 1.1

Comment(s):
1. K}ilaf school consultants c¢bserve their teacherd'regarding_this
consultant activity as being slightly more important than do
Demo school consultants.

(ﬂ) Examination of the data by the number coi teachers with which a con-
" sultant works, finds:

Table 15g :

T Fésarencigs and Per:entages pe% Contiyuum Interval 41
No. of Taachers .
to Work With: 1] x| 2% X 3! 2] 4} Z{ 5i x| 6] %} 7 | %
1l tohs _ 2 |22 5155 1111 1{11 0 0 0 0 0 0 _
6 tol10 ___|5]21 |83 17]30 1) 4]2}8}10310 ¢ [0 |
11 to 15 529 6135 | 4231} 5] 1] 5]0]0 |C |O
16 plus o) o]ales {1416 1l16] o[ ofo]o fo |o

Mean S.D.

One of five teachers 2.
§ix to ten teachcus 2.
Eleven to fifteen teachers 2,
Sixteen-plus teachers 2.

PN
N

O
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( } Comment (s):

1. Consultants working with one to rfive %eachers ancd those work-
ing with 11 to 15 teachers notice their teachers assessing
this consultant sexvice more important than tne other two
groups.

2. Consultants working with 11 to 15 teachere see this consul-
tant activity to be one of the most important to their teachers,
when considering all of those presented.

Analysis of the datz by degree status of consultants finds:

Table 159]

Degree Status

Frequencies_and Percentages ver Contiruum Interval___:q
H s R m it 1

1lzl2gvislzxlaralsizlelalrlz
-~ p— ——F 5 .
Docto-ate ~ | 2 )18 [ 8|7311]|9]o0ojojojo}jolojol]o

31710 f0 o o

Lyo Doctorate 10 |23 (15 {34 |12 |27 4

Yol

()

Mean  £.D.
Doctorate i.9 0.5
No Doctorate 2.4 1.1

Comment. (8):

1. Consultants with a doctorate discern thelr teachers valuing
this ccnsultant activity as being more important than those
without a doctorate.

Scrutinization of the data by acadewic rank of the consultant finds:

()

O
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I - Table 160:v ?

Frequencies and Percentages per Continuum Interval
Academic .
Rank 11 X112 % sl zl41 215216l x)7]¢%
Instructor 1|14 |3 a2 |2 )28 |1 |14 [o-]0o fo [0 {0 |o
Assistant .
Professor 2 118 | 5145 |0 | O |2 |18 2 118 |0 {0 |JO {O
Assoclate
Professor . 4 (23 110 |58 2 J11 |1 5 0]0 |0 ]JO |O |O
Full Professor 2 |25 3137 3132 jojo JOjO O O O O
ERIE Staff 31301110 | 6 |60 j0 [0 O JO (O JO |O |O
Mean S.D.
Instructor 2.4 0.9
Assistant Professor 2.7 1.5
Associate Professor 2.0 0.8 :
) Full Professor 2.1 0.8 ‘
' ERIE Staff 2.3 0.9 ;

Comment (8) :

1. Associate professors aotice their teachers regarding this cc..~
suitant service as being slightly more Iimportant than consul-
tants in the other four groups.

2, O0f all the functions mentioned, this 1s one that instructors
rated as being the most iwportant in the '"eyes" of thelir
teachers.

Probing the dats by teaching speciality of the consultant finds:

.Table 1g1t"

Frequencies and Percentages per Continuum Interval

Type of

Teacher 1] x ]2 213 z]l4f x| 5] 216l %2]7]12

Science 3|15 |8 ]42 |6 (31 |2 |10 olo |o (0 }l0 |O

Science :

Methoda 7 136 713 |4 {21 jo | O 1 5 j0 f0 (O }tO

Elementary -

Hethods 2111 S |47 3 {17 2 |11 2 |11 0 |0 0}o0
Q j T S '
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Mean S.D.
Sclence Teachers 2.4 0.9
Science Methods Teachers 2.0 1.1
Elementary Methods Teachers 2.5 1.1

Comment (8) :

1. Science methods professors perceive their teachers deeming this
consultant service more important than the other two groups of

consultants.
Question III-10

When the consultants were asked, "How important is it to the

teacners to kave a consultant avuilable to demonstrate S-APA instruc-
tion for teachers, using emall groups of students or a teacher's

total class?", they responded on the following continwui:

1 2 3 4 5 6 7
Very importent Unimportant
Mean numerical response = 3.1 Standard deviation = 1.5

Comment (8):

1. Consultants perceive their teachers valuing the availability
of having a consultant prefent to demonstrate S~APA instruction
for them, using small groups of students or a teacher's total
«lass as just important, but not very important.

2., It is interesting to observe that this consultant function was
not among those receiving priority from the group.

Looking at the data by states fiads:

451



e e A e e+ i e 4" A

! _ : -144-

< Table 162: >

Frequencies and Percentages per Continuum Interval
Respondents T 3
’ 1t 2,2 Z2:3] %141 z151 216 1 %171%
Pennsylvania
Consultants 3J12 1 5120 el25 | 5202 8t2 {8114
New York
Consultants 393104132} 9/29:5]16} 3 ;92 i0 !0 J__f t
!
All i
Consultants 6310 115427 115(27 (10185, 9 {2 1332 3
Mean S.D.
Pennsylvania Consultants 3.2 1.6
New York Consultants 2.9 1.4

Comment (s) :

1. New York consultants discern their teachers deering this consuliant
activity as being more important than Pennsylvania consulvants.

Inspection of the data by school-types finds:

{ Table 163: >

{ Frequencies and Percentages per Continuum Interval

Respondents

1 jX 212!/ 3]x)4) 25 x16]x]712

Filot School
Congultants 2 8 14 116] 8133 8133 (1] 4)J1]41l01]0O

Demo School
‘Consultants 4 112 J11 §351 71022 | 21 6| &b 12 1| 3 ]2 ;6

All ’
Ccnsultants 6 110 i15 {27015 (27 j10f18! 5] 9] 2§ 3}2 |3

e e RN O A T D
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. ) Mean . S.D.
¢ Pilot School .+ .ouw s
Consulte~ts 3.1 1.2
Demo School
Consultants 3.9 1.6

Comment (g) :

1. Both pilot and demo school consultants observe their teachers
regarding this consultant activity as being rather important,
but not extremely important.

Examination of the date by the number of teachers with which a
consultant works, finds:

€ Table 164: >

.rﬁbmber of frequencies and Percentages per Continuum Interval

Teachers to [ i

Work With 1 '3 21213 |x}4j2%)|5}%16 21712

==

lto5 1;11 ] 3]33 ]333j0} 04 1111°} 3 11 030

6 to 10 3J13 |83 fs5l2rf 2| 8313002 8_|
1% to 15 1] 5] 3j1* 1 635 5,29 1] 5{1(5[0 /0
16 plus 316) 1116 1116{ 3{50] 0] of 0f 0j 00O

1153
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. Mean S.D.
J
One to five teachers 3.0 1.6
Six to ten teachers 3.1 1.7
Eleven to fiftean teachers 3.1 1.0
Sixteen-plus teachers 2.8 1.3
Commenc(8s) :

1, Consultants working with 16-plus teachers notice their teachers
assessing this consultant service more important than the other
three categories of consultants.

Analysis of the Jata by degree status of consultants finds:
Table 145;
Frequencies and Percentages per Continuum Interval
Degree Status :
1{ X ]2t %] 3] x1 4l X 151216 }1Z]7 (X%
Doctcrate 1} 91655} 3[22] -] 01}!1i9]|~-}J0]~-10
“) No Doctorate 5111 | 9j20 |12 f27 j10]23 |4 )91 21 5] 215
Mean S.D.
Doctorate 2.5 1.0
No Doctorate 3.2 1.5
Comment (8) :

1. Consultants with a doctorate discern their teachers valuing this
congultant activity as being more important than those without a
doctorate.

Scrutinization of the data by academic rank of the consultant finds:
tdevie
| B s e - R - ..
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Table 166:

-147-~

[ Frequencies and Percentages per Continuum Interval
Academic Renk .
1, % 124 % 3{ x| 4) X151 %{7 % 1 8
Instructor 1{14 {0 0 {3 {42 ] 31/{14 1141000
Assistant
Professor 1 9 327 218 | 218 {2180} 0 |1
Assoclate
Professor 2111 ; 5;29 ﬂ_g_ 35 r‘g_ 17 j0i1 0010 }1
Full
Professor 0 0 450 (2125 11201 0 1 1310
ERIE Staff 2120 13130 2120} 21201 1j10j0i{o01t}o0
Mear S.D.
Instructor 3.4 1.4
Asgistant Professor 3.5 1.8
Associate Professor 2.9 1.4
Full Professor 3.0 1.4
ERIE Staff 2.7 1.3
Comment(s) :

1. ERIE staff assoclates notice their teachers regarding this con-

sultant service mnre important than the other four groups of
RAN professors. :

Probing the data by teaching speciglty of the consultant finds:

< Table 167: > '

Frequencies and Percentages per Continuum Interval _
Type of
Teacher 1 121X 31X J4lZ2Z|5]%x |6 X |7
Science 0 |0 (5126 |5 126 |5 {2672 J1c |1 |5 {1 [5 |
Sciencé
Methods 3 115 7 136 5 [26 2 J10 | 2 {10 |O O |O
Elementary )
| Methods 3 18 |3 )18 |5 131 j 3118 1] 6 1 |6 ]O

1155
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Science Teachers 3.6
Science Methods Teachers 2.6
Elementary Methods Teachers 2.9

[Ty
-

Comment (8) :

1. Science methods professors perceive their teachers deeming this
consultant service more important than the other two groups of
professors.

Question I1I-11

When the consultants were asked, "How important is it to the
teachers to have a consultant available to measure student achievement
to insure that the curriculun doee promote the desired student educa-

tional development?", they responded on the following contimum:

1 2 3 4 5 6 i
Very important Unimportant
Mean numerical response = 4.1 Standard deviation = 1.6

Commeat(s):

1. Consultants perceive their teachers valuing the availability
of having a consultant present to measure student achievement
to insure that the curriculum doas promote the des.ired student
educational development as being of passable importance.

Looking at the data by states finds:

Table 168:

|

Frequencies and Percentages per Continuum Interval

Respendents
1 X 2] X] 3. X141 X S | X6 X 7 X

—_—
Pennsylvania
Consultants ofo] 72129 4116 |5 120 |1 } 4 } S5 120 {2 |8
New York
o Consultants 1 3| 3t 9| 7122 |4 )12 | 8 (25 | 6 |19 2 16
ERICan
i ot e

Consultants 1) 1]10]12f11{20 |9 |16 | 9 |26 J11 20 |4 |9
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Mean S.D.
Pennsylva . { sultants 3.7 1.6
New York « t.ints 4.3 1.6

Comment (8) ¢
1. Pennsylvania consultante discern their teachers deeming this
consultant activity as being more impertant than New York
consultants,

Inspection of the data by schovl-types finds:

Table 169:

Frequencies and Percentages per Continuum Interval

Respondents

1 |¥ ]2 |2 |3 1% |4 % 5]1%!6|% 17 1%
Pilot School
Consultunis 1 4 3 J12 |6 /25 |1 ! & [4 (16 | 8 [33 |1 4
Demo School
Consultants 0 |0 {7 422 |51]16 |8 25 |5 {16 1319 13 |9 |
All
Consultants 1 (1 |10 |18 (11 |20 9 {16 |9 16 {11 |20 |4 7

Mean S.D.

Pilot School Consulvants . 4,1 1.6
Demo School Consultants ' ' 4,0 1.7

Commentfs}:

1. Both pilst school and demo 8school consultants observe their
teachers regarding this consultaat activity as being of
mediocre importance.

Exaaination of the data by thé number of teachers with which a con-
sultant tork, finds:

Chabie
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< Table 170: >

-150-

Frequencies and Percentages per Continuum Intervsl

Number of

Teachers to

Work With 1 1% |2 ¥ 3 j% l4t % |5 ;% |6 % |7 1%

|1 to 5 0 JO {3 33 |1 f1 J2 (22 |2 (22 o jO0 }1 h1

6 to 10 0 {0 |4 N4 15 R7 |5 117 (4 (14 3 110 |2 7

11 to 15 1 [5 12 j11 4 [23 {2 j11 (3 117 {4 423 {115

16-plus 0 10 J1 16 (1 ph6 {0 ] 0 (0 10 |4 66 [O]O
Mean S.D.

One to five teachers 3.8 1.7

Six to ten teachers 4.1 1.6

Eleven to fifteen teachers 4,0 1.6

Sixteen-plus teachers 4.6 1.9

Commentgs!:

1. Consultants working with one to five teachers notice their
teachers assesying this consultant function more important than
the other three groups of professors.

2, When considering all of those presented, consultants working
with 16 or more teachers see this consultant service to be
the most unimportant to their teachers.

Analysis of the data by degree status of consultants finds:

Table 17i:

1158

Frejuencies and Percentages per Continuun Interval
Degree Status

1 /X (21 X131 X 141 %15 X |6l X 17 1%
Doctorate 1 ]9 [1]ofsfas J1lo  ,1]9 [2]18 lo]o
No Doctorate 0 j0 9 )20 | 614 | 8118 | 8118 §9 120 419 ]
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) Mean S.D.
Doctorate 3.5 1.5
N¢ Doctorate 4,2 1.6

Comment (s) :
1, Consultants with a doctorate discern their teachers valuing
this consultant activity as being more important than those
without a doctorate.

Scanning the data by academic rank of the consultant finds:

< Table 1723 >

Frequencies and Percentages per Continuum Interval
Y Academic |
o Rank 1 {% |2 Z 13 1% [41. %[5 % |6 % (7]1%
Instructor 0 0 1 |14 1 |14 1114 ] 0 0 3 142 1 |14
Assistant :
Professox 0 0 2 {18 2 |18 413611 (9 119 119
)
Assoclate
Profeasor 1]5 )6 35 |5 1429 J]Ooj o) 3 j17 15 15
Full
Professor 010 ]0}jO0 |3 [37 3132711112 |1 1]13 {0 O
ERIE Staff 010 1t11{10 100 [111C| 4 (40 |4 {40 jO | O
Mean S.D.
Instructor 4,9 1.9
Assistant Professor 4,0 1.6
Associate Professor 3.3 1.7
Full Profesasor 4,0 1.1
ERIE Staff 5.0 1.2

Comment(s) :

1. Associate professors notice their teachers rcgarding this con-
sultant service as being more important th:a the consultants n
the other four groups.

2. Of all the consultant functions mentioned, this 18 the one that
both instructors and ER.E staff associates rated as being t
most unimpcrtant in the “eyes" of their teachers.

ERIC
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Frequencies and Percentages per Continuum Interval
Type of
Teacher 1 12 121 X131 %241 21571 20161 2117 1]%
Science 0 |0 2110} 3}15 ) 4120 6130} 3)/15 {115
Science Methods 1 |5 151261 4121 ])13[15f 2]10) 4l22]01]0O
Flementary
Methuds O |0 {317 | &}123 | 2}11 ) 1| 5 423} 3 {17
Mean S.D.
Science Teachers 4.4 1.4
Science Methods Teachers 3.6 1.6
Elementary Methods Teachers 4,2 1.8

Comment{s) : .

1. Sciencz methods professors perceive their teachers deeming this
conrultant service more important than the other two groupe of
consultants,

~ .

When the consultants were asked, 'How important ig it to the
teachere to have a onsultant available to observe the classroom
teacher while she teaches a lesson from trz curriculwn, then deseribe
and constructively discuee the teacher's performunce in a conference
?mmediately Sfollowing the leseon?", their responses were recorded on

the following continwwm:

1 2 3 4 5 6 7
Very important Unimportant
Mean numerical response = 3.3 Standard deviation =~ 1.6
Comment(s):

1. Consultants perceive their teachers valuing the availability
of having a consultant prasent to observe them while they
teach a lessoa from the curriculum, then describe and con-

(‘) structively discuss their performance in a conference
iuwmediatrly following the lesson as being rather important;
but not very {important.

o 2, It is algo interesting to obuerve that this consultant function was
]EIQJ!: ‘ not amung those receiving priority from the group.
P o v
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Looking at the data by states finds:

)
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Frequencies and Percentages per Continuum Interval
Respondents
1 1% {2 213 1% 14 1% S |2 (61 % 17 |%
Pennsylvania
Consultants 4 {16 (5:20 [ 6 {25 |5 {20 1 j4 |1 {4 12 |3
New York {
Consultants 4 112 [ 4112 {8 25 16 119 |3 19 {6 (19 |0 |O
All f
Consultants 8 [is [ 9416 |14 f25 {11 f20 |4 {7 |7 {12 |2 |3
Mean 3.D.
' Pennsylvania Consultants 2.8 1.4
New York Consultants 3.6 1.6
Comment (8)
1. Pennsylvania consultants discern theilr teahers deeming this
) consultant activity as being more important than Few York consul-
} tants,
Inspection of the data by school-types finds:
Table 175:
- Frequencies and Percentages per Continuum fnterval
Respondents
" 1t 202 x| 3] X j4f 2 {5 (2% (6% 77 (Z |
p— -—-—4'—-—
Pilot School .
Consultants 4116 | 2, B 4416 | 416 | 2 |8 |6 125 2 [8 |
Demo School
Consultants 4112 ] 7212211032 | 72]22 |2 (6 |1 ]3 10 ]0
| A11 Consultants [ 8 J14 | 9] 16 {14 25 |1af26 4 [7 7012 [2 |3

O
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Pilot School Consultants 3.8
Demo S£chweol Consultants 2.9

Conmment {e) ¢

1. Demo school consultants observe thelr teachers regarding this
consultant activity more important than pilot school consultants.

Examination of the data by the number of teachers with which a con-
sultant works, finds:

Table 176:

| Frequencies and Percentages per Continuum Interval

Number of ’
Teachers to - |
Work With . 1 i 12 % 3 Z 14 % 5 2 |6 %2 |7 {%

1l to5 3 133 |3 33_T_1 11 |2 |22 0o (o Jo!lo io {0

}

6 to 10 2 8 |4 (17 10 (43 |4 117 2 g 11] & 010
11 to 15 4 123 {1 5 2 111 [3 (17 1 5 5 129 1 5
L}G:p;us 1030 |ofoj 1115 2 |31 1 )15 115 1 ps5 ¢

One to five teachers 2
Six to ten teachers 3
Eleven to fifteen teachers 3
Sixteen-plus teachers 4

Comment (8) ¢

lﬂ Consultants working with one to five teachers notice their
teachers assessing this consultant funct{on more important
than the other three groups of professors.

Analysis of the data by degreze status of the consultants finds:
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Frequencies and Percentages per Coittinuum Interval
Degree Status I

1|z l2 1 %13 [ % l&a]l %151 % 162 17 (%
| Doctorate 4136 | 2018 {2 |18 |3]27 (0] 0 |0 ;0 ]O |O
No Doctorate 419 (7]16 117 {27 |8 )18 4 | 9 7 116 |2 J 5

Mean S.D.

Doctorate 2.4 1
No Doctorate 3.5 1

Comment(s) :

1. Consulkanta with a doctorate discern their teachers valuing this
consultant activity as being more important than those without
a doctorate.

Scrutinization of the data *y academic rank of the consultants finds:

Table 178:

Frequencies and fg;éentagea per Continuum Interval

Academic Rank T

- L{x l2iz 3|z jslx |5l 2x)6 (2% (7 i

'

Instructor 1§14 |0} 0 |2 [28 [2 (28 [1 }14 j1 [14 10 |O
Assistant

Professor 119 119 |5 [45 2118 |11 91119 |0 }O
Associate ]

Professor 4 123 17141 |5 |29 15 0 01010 joOo |0
| ~rOr

Full Professor 2 §25 j0J1 0 ]2 125 4 150 |0 0}j0 0 {0 {0
ERIE Staff 00 14§10 J]O0 [0 2 |20 2 |20 | 5 |50 0 |0

O
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Mean S.D. 4
Instructor 3.7 b
Assistant Professor 3.4 1.4
Assoclate Professor 2.2 1.9
Full Professor 3.0 1.3
ERIE Staff 5.0 1.3

Comment (8):

1. Associate professors notice their teachers regavding this con-
sultant service more important than the other four groups of
consultants.

2, When considering all of those presented, ERIE staff associates

see this consultant service to be the most unimportant to their
teachers,

Probing the data by teaching specialty of the consultant finds:

Frequencie3 and Percentages per Continuum Interval

Type of
Teacher 1 % 2 % 3 4 4 % 5 % 6 % 7 | X
Science 2 110 14 j21 {5 {26 |5 126 1 {5 (2 10 |0 |O

Science Methods y 4 ¢21 [3 115 4 [21 | 4 |21 j1 !5 [3 (15 )0 ]O |

Elemeniary

Methods 2 |11 2 111 |5 429 12 11 |2 491 |12 11 j2 Q1
Mean 3.D.

Science Teachers 3.3 . 1.4

Science Methods Teachers 3.2 1.7

Elementary Methods Teachers 3.4 1.6

Comﬁentga):

1. Science methods professors perceive their teachers deeming this
consultant service more important than the other two groups of
professors.
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Question III-13

When the consltante were asked, "How important is il to the
teachers to huve a consultant available to interpret the progruwn
to vartous adminigtrators, parei.ts, PTA, school visitors, ete., in

your school district?", they responded on the following continaum:

1 2 3 4 5 6 7
Very important Ui important
Mean numerical response = 4.6 Standard deviation = 1.8

Commeﬁtgszz

1. Consultants perceive their teachers valuing the availabiiity
of having a consultant present to interpret the program to
various administrators, parents, PTA, school visitors, etc.,
in their school districts as not really being important.

2. 07 all the consultant activities mentioned, this is the one

all consultants rai=sd as being most unimportant in the “eyes'
of their teachers.

.

Looking at the data by states finds:

Table 180:

-157-

Frequerciee aad Bercentages per Continvum Interval
Respondents [ I 0

1 (X 21X 31X 141 X105 X (6| % 7 (X
Pennsylvania
| Consultants 0 lo )3 N12}12 )8 j4;16 [3 2 {9 (37 |3 lie
New York
Consultants 3 19 2 | € (6119 |4 ]12 4 flz 16 [19 6 {19
All
| Consultants 3 15 151918114 {8114 [7 Q12 [15 {27 |9 116
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( ) Mean S.D.
o Pennsylvania Consultarnts 4.8 1.6
New York Consultants L, 1.9

Comnment(s):

1. New York consultants discern their teachers deeming this
consultani activity as being more important than Pennsylvania
consultants,

2. VWhen considering all of those presented, both New York and
Pennsylvania consultants see this consuitant function to be
the most unimportant among their teachers.

e
Inspection of the data by school-types finds:

< Table 181: >

Frequencies and Percentages per Continuum Interval
Regpondents :
1 (%2 :(2 |2 13 ]Z% 4 1% 151 %21 61% 171 %
( ) Pilot School
- Consgultants 1 4 1 4 | 4 |16 2 8 (416 8 (33 4 |16
Demo School
Consultants - 2 )6 ] 4 B2 [4 }12 16119 |13) 9 7]22 [51]16
All
Consultants 31515 (918 ]14 8 114 7112 [15 |27 9116

Mean S.D.
Pilot School Consultants 4.9 1.7
4.4 1.9

Demo School Cunsultants

Comment(s):

1. Demo school consultants observe theilr teachers regarding this
consultant service more important than pilot school consultante.

2. Of all the consultant functions mentioned, this is the one both
pilot and demo school con.ultants rated as being the most uniu-
portant in the "eyes' of their teachers.

Examination of the data by the number of teachers with which a consultant
- work, finds:
()
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Frequencies and Percentages per Continuum Interval

Number of

Teachers to

Work With 1 %2 ]2 V% 13 %2 14 172 1514 16 1% 17 4%

lto H 1 111 {0 0 §1 |11 4 J44 1O [ O 12 22 |1 {11

6 to 10 010 f4 {17 12 |8 |3 113 |3 |13 J7 {30 |4 |17

11 to 15 115 {145 §3 117 [1 05 (317 15 |29 |3 17

16-plus 116 lojo l2133 oo [1]16 |1 J16 |1 16
Mean S.D.

One to five teachers 4,3 1.8

Six to ten teachers 4,8 1.8

Eleven tc fiftecen teachers 4,7 1.8

Sixteen-plus teachers 3.8 2.3

Comment (8} :

1. Consultants working with 16-plus teachere notice their teachers
assessing this -onsultant function more impertant than the other
three groups of professors.

()

2. When considering all of those presented, all groups of consul-
tants, except those with l6-plus teachers, see this consultant
service to be the most unimportant to their teachers.

Analysis of the data by degree ststus of consultants finds:

< Table 183: >

Degree Status

Frequencies and Percentages per Continuum Interval
T 7

]

1 |% 12 ]2 {31 % 4 1% |5 [%x 6 |%x17 %

Doctorate 0 fo J1 ]9 j2118 g1 |9 {2 [18 j5 |45 0 !0

No Doctorate Q_J 7 14 19 1614 7 16 |5 J11 10 {23 [ 9 O

()
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Mean S.D.
Doctorate 4,7 1.5
No Doctorate 4,6 1.9

Commentgs!:

1.  Consultants without a doctorate discern their teachers valuing
this consultant activity as being slightly more important
than those without a doctorate.

2. When considering sll of those presented, boch professor with
and without a doctorate rated this consultant function to be
the most unimpecrtant among their teachers.

Scanning the data by a.adem!c rank of the consultant finds:

‘< Table 184: > ,

Frequencies and Percentages per Continuum Interval
Academic Rank i [ b P
1 /% (2 {x '3 (% /4] % )5 (% 6 % 7 %
- ! : . f j
Instructor 128 0 {0 :0 0l2128{0/0 2'28 .1 14
tod NN
Assistant : f ! i
Professor 0jo0o'!1 19 ;2 18 ;2|18 1 |9 3:27 2 18
< I + —
Associate | { ! b
Professor 0of{ o0 i3 17 !3 17 1 3f{17 /3 ]17 {2;11 ;3 17
j i
Full | ‘
Professor 0 0 0 0 2 125 112 2 |25 3/37 10, 0
;
ERIE Staff 1)10 1 {10 1110 0 0 1110 41 40 ZALZO
Mean S.D.
Instructor 4,1 2.4
Assistant Professor 4.8 1.7
Associate Professor 4.4 1.8
Full Professor 4.8 1.3
ERIE Staff 4,9 2.1

ERIC
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[) Comment(s) :

1. Instructors notice their teachers judging this consultant
service as being more important than the professors in the
other four groups.

2, Of all the consultant functions mentioned, this 1is one that
assistant, associate and full professors rated as being the
most unimportant in the "eyes' of their teachers,

Probing the data by teaching specialty of the consultant finds:

< Table 185: >

Frequencies and Percentages per Continuum Interval
Type of : ! § b
Teacher 1% J2 x [3lx jatalis!zie! 2(7]2
' !
Science 0 {0 jo Jo |3 15 {421 {3 35 [5:06 4|2
R
Selence ! {0
Methods 1 5 2 RO 2 |10 3 115 2 110 t7 36 2 |10
1
f ) Elementary |
Methods 2 @1 {3 {47 (3 17 (1} 5 (2 (11 s 3117 | 3][17 |
Mr2an £.D..
Science Teachers 5.2 1.4
Science Methods Teachers 4,7 1.8
Elementary Methods Teachers 3.8 2.1

Comment(s) :

1. Elementary methods professurs perceive thelr teachers deeming
this consultant service much more important than the other two
groups of consultants.

2. when considering all of those presented, both science and
science methods professors see this consultant function to be
the most unimportant among vheir teachers.

/.)

O
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Question III-14

When the consultants were asked, "How important is it to the
teachers to have a consultant avatilable to work with a small group
of childien in the classroom to evaluate the effectiveness of a
specific lesson from the curriculum?”, their responses were recorded

on the following continuum:

1 2 3 4 5 6 7
Very important Unimportant
Mean numerical response = 3,9 Standard deviation = 1.5

Comment(s) :

1. Consultants perceive their teachers valuing the availability
of having a consultant present to work with a small group of
children in the classroom to evaluate the effectiveness of
a specific lesson from the curriculum as being of passable
importance.

Looking at the data by states finds:

Table 180:

O

ERIC
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- f}cquencies and Percentages per Continuum Interval

Respondents

1 (2] 2 X! 31 2141 X115 z 6 | X 7 %
Pennsylvania
Consultants o lolalsis]a0 alfie]s[16]5]1e[3}12
New York
Consultants 0 |0 8 12511 )35 5 116 | 2 6 5116 [0 1 O
All
Congultants 0 10 )10 118 1§4]29 9116 | 7 |12 110)18 | 3 | 5
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o : Mean S.D.
) ‘ sean 2.0,
\
Pennsylvania Consultants 4.5 1.5
New York Consultants 3.5 1.3
Comment (s):

1. New York consultants discern their teachers deeming this con-
sultant activity as being more Important than Pennsylvania
consultants.

Inspection of the data by school-types finds:

Table 187:

Frequencies and Percentages per Continuum Interval ]
Respondents
1 /%2 ]2 1% 73 ¢t% (4 1% |51 % 6] %217 7%
y e S
Pilot School
| Consultants 0 {0 (5120 ({5 {20 | 4 (16 j3!12 '6]25 (1 .4
] Demo School
i ) Consultants 0 [0 [5 16 {11 J35 [ 5 J16 |4 112 4112 [ 2 |6
All
Consultants 0 10 [10¢18 j16 |29 | 9 j16 [ 7)12 (10(18 | 3 |5
Mean S.D.
Pi1lot School Consultants 4.0 1.5
Demo Schcol Consultants 3.8 1.2

Commentgszz

1, Demo school consultants observe their teachers judging this
consultant activity more important than pilot school consultants.

Examination of the data by the number of teachers with which a consul-
tant works, finds:

~ 7

ERIC
171



-164-

) < Table 188: >

Frequencies and Percentages per Continuum Intervai

Number of

Teachers to

Work With 1 Z {2 Z 13 2 14 * [5S1% |6 2 17 %
lto5 0 0 i1 8 3 125 1¢{8 [2]16 1 8 |1 8
6 to 10 ) 0 JO {4 (17 |9 |39 1417 2 | 8 3113 |1 |4
11 to 15 0 0 (4 123 |3 |17 2111 13 :17 4123 |1 5
16-plus 0 0 |1 ]16 1]16 233 |0} 0 2133 {0 [0

One to five teachers 4
Six to ten teachers 3.
Eleven to fifteen teachers 4
Sixteen-plus teachers 3
Comment (s) :
1. Consultants working with six to ten teachers notice their
teachers assessing this consultant function more important
than the other three groups of professors.

Analysis of the data by degree status of the consultants finds:

Table 189:

Degree Status

Frequencies and Percentages per Continuum Interval

1.1x]12 | X3! 2[4} X2 [5]% 6] x[7 |2

Doctorate 0 Joj2J18] 327 21831227 {1]9 0 |0

No Doctorate |0 Jo} 8 t1e {1330 {716 a9 1ol |7
Mean S.D.

Doctorate 3.8 1.3

No Doctorate 3.9 1.6
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Comment (s) ¢
1. Consultants with a doctorate discern their teachers valuing
this consultant activity as being slightly more important
than those without a doctorate.

Sczrutinizarion of the data by academic rank of the consultants finds:

Table 190:

-165-

Frequéncies ana Pegcentages;per Continuum Int
Academic Rank ! b
1 r 2 % 3 :% 14 Z 15 % 6 %

| Instructor 0 |0 {00 |3 42 |00 0} 0 415 ;0|0
! Co T
Assistant J ! } E P ;
Professor 0 {0 ;2 %18 1327 |3 22 '010 119 '2 )18
| } | ' |
Associate 5 i } o | !
Professor 0 1o {1;5 '7 41 (4 (23 4123 {115 i0'0
i {
P |
Full : R R :
Professor 0 {0 '114+12 {3 °37 .1 413 13137 1010 j0!0
T ; |
ERIE Staff 0 |0 |6 |60 q;J,o 1 {10 ‘ 0]0 '3 130 j0 10
Mean S.D.
Instructor 4.7 1.6
Assistant Professor 4,1 1.8
Associate Professor 3.8 1.1
Full Professor 3.8 1.2
ERIE Staff 3.4 1.9

Comment!s}:

1. ERRIE rtaff associates notice their teachers judging this consul-
tent service more important than the other four groups of con-
sultants.

Probing the data by teuching specialty of the consultant fiuds:
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(-\  Table 191:

Frequencies and Percentages per Continuum Interval f

Me Of ~ !
Teacher 1 |% 12 1% Tﬁ 214!l x5 1zx]l6e]z2l7 |z 4
Science 0o 1o J3 15 Jal21 13015 !s l26 {3f15 11 |5 |

!
Science Methods [0 |0 §6 (31 |5 |26 |4 |21 |2 110 ]2]10 o Jo

H

Elementary !

( Methods 46 (4126 '3 200t o0 lo

(o
o
s
o))
-~J

——

Mean S.D.

Science Teachers : 4.2 1
Science Methods Teachers 3.4 1
Elementary Methods Teachers 4.1 b|

Comment (s) :

1. Scilence methods professors perceive their teachers deeming this
consultant service more important than the other two groups of

(" professors,
Question III-15
When the consultants were asked, "How impo. it to the
teachers to have a consultant available to ass ¢ :her to set
quartity and quality goals for the amount of it wn to te
taught in a school year?", they responded on i g continuum:
, 1 2 3 4 5 6 7
Very important Unimportant
Mean numérical response = 3,7 Standarc  + .. 1= 1.4
()
O

ERIC

] 114



O

ERIC

Aruitoxt provided by Eic:

Comment () :

1. Consultants perceive their teachers valuing the availability of
having a consultant present to assist them to set guantity
and quality goals for the amount of the curriculum to be
taught iu a school year as not really being important.

Looking at the data by states finds:

Table 192:

-167-

Frequencies and Percentages per Continuum Interval
Respondents
11212 2] 31 %] 4] 2 |5] %1617z 17 1%
Pennsylvania
Consultants 29 '1 141411 521 21 9 15123 0'0 34%19
! § ]
New York ( P
Consultants 0 10 1319412 938] 929 |[3] 941216 ;26
All
Consultants 2 13 J4 1721023 |414f11]20 {814 [ 213 (519
Mean S.D.
Pennsylvania Consultants 3.5 1.4
New York Consultants 3.8 1.3
Comment(s) ;
1. Pennsylvania consultants discern their teachers deeming this
consultant activity as being slightly more important than
New York consultants.
Inspection of the dgta by school-types finds:
Table 1%73:
| Frequencies und Percentages per Continuum Inte val
Respondents ! !
1 /2|21 X{ 3| X{4i 2 {5 X1t 6 1X17]2%
Pilot School
Consultants 1 {4 1] 4] 838 6128 2] 9] 2191419
Demo School
Consultants 1! 3 ]13j]9j15 (48} 516} 6;19t 0 [0 [1! 3
All Consultants [2 {3 |4 | 7123141 f1j20 8114 2 als!yg
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Mean S.D.

() Pilot School Consultants 4.0 1.5
Demo School Consultants 3.4 1.2

Comment (s) :

1. Demo schonl consultants observe their teachers judging this

consultant service more important than pilot school consultants.

Examination of the data by the number of teacheis with which a con-

sultant works, finds:

Table 194:

Frequencies and Percentages per Continuum Interval
Number of
Teachers
to Work With 1 b4 2 1 % 3 2 |4 % 5 % 16 % 7 | %
1l to 5 0 i0 1 111 4 144 [1 111 3(33 {0;0 [0 }]0
6 to 10 - 1 4 1 4 {13 156 (4 117 3413 10 {0 1 4
( ) 11 to 15 1 5 1 5 4 123 5 {29 2 |11 1 5 13 117
16-plus 0 0 1 |16 2 {33 1 {16 010 1 [16 1 {16
Mean S.D.
One to five teachers 3.7 1.1
Six to ten tecachers 3.5 1.2
Eleven to fifteen tcachers 4.1 1.7
Sixteen-plus teachers 3.6 1.5

Comment (s) :

1. Consultants working with six to 10 teachers notice their
teachers assessing this consultant function more important
than the other three eroups of professors. Those working
with 11 to 15 teachers see their teachers valuing this con-
sultant activity as being rathe. unimportant.

Analysis of the data by degree status of consultants finds:
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() | < Table 19-%}

Frequencies and Percentages per Continuum Interval

) M

Degree Status
1 % 2 % 3 % 4 4 5 % [

]

7

8

Doctorate 0 011 J9] 6155 21418 2118 [0 |C j0 ) C

s |3 {7117 139 19j20 {6f1a 12 |5 |5 i

N

No Doctorate

Mean S.D.

Doctorate
No Doctorate

Comment(s) :

1. Consultants with = doctorate discern thelr teachers valuing
this consultant activity as being slightly more important
than those without a doctorate.

w W

Scanning the data by academic rank of the consultant finds:

0

Frequencies and Percentages per Continuua Interval

Academic Rank

1 | X 12 T I3 % (14| X1 51 % 1€ Z |712%
Instructor 0 10 193] 03|42 2128 2128 |01 0 |0 O
Assistant '
Professor 0|0 12|18 {5 {45 2{18| 2 {18 |0} O |O ' O
Associate / ! o
Prof.-'scr 2 111 {0 0 13 (76 13 171 010 0! 0 !0} 0O

Full Professor |0 } 0 f1112 j2 125 t1]113] 3 (37 ‘0] 0 {1112

2 ,
ERIE Staif 0o loJaJ10 i1 {10 {3}30] 1 10 | 2]20 !2 20

O
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Instructor

Assistant Professor
Associate Professor

Full Professor
ERIE Staff

Comment (s):

Mean S.D.

W
0 W O

1. Associate professors notice their teachers judging this con-
sultanc service as being more important than the profes.ors
in the other four groups.

2. Both full professors and ERIE staff associates evaluate their
teachers assessment this consultant activity as being rather
unimportant., .

Probing the data

Table 197:

by teaching specialty of the consultant finds:

-170-

Type of Teacher

Frequencies and Percentages per Continuum ]nterval

1 lxj2i%x |3l zxta |z (s|zje]|z!l7 %
Science 0 /01210 |9f47 2110 {421 {15 |15
Science Methods| 2 110 | 1| 5 | 7036 | 5126 [1|5]1]5 |2 10

Elementary
Methoay

0 |0 | 1 67|46 ! 4 |26 |3 (200 {5 (0

Mean S.D.
Science Teachers 3.8 1.4
Science Methods Tea:hers 3.7 1.7
Elementary Methods Teachers 3.6 0.9

Commernc{s):

1. Elementary methods professors perceive their teachers deeming
this consultant service slightly more important than the
other two groups of consultants.,
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Question I11-16

When the consultants were asked, "How important is it ito the

)

teachers to have a consultant available to assist the teacher in
modifying lessons in the curriculum to best fit the needs of the
children in that classioom?", their recponses were recorded on the

following continuum:

1 2 3 4 S o 7
Very important Unimportant
Mean numerical response = 3,2 Standard deviation = 1.4

Comment(s):
1. Consultants perceive their teachers valuing the availability
of having a consultant present to assist them in modifying

lessons in the curriculum to best fit the needs of the
( ) children in their classroom as being of mediocre importance.

Looking at the data by states finds:

Table 198:

Frequencies and PE;Eentages per Continuugﬁ;nterval

Respondents
1 x] 20 %3] x4l x5 x |6y X7 %

Pennsylvania

Consultants 2 ] 8J10j41 1 5420 2;: 8 11, 4 12) 81218
1

New York i |

Consvltants 0 |0y 8|25 1135516 :3 ;9 j4%(12 |0 O

! !
All Consultants [2 | 3 11832 {16 ;29 | 7 12 L 447 16110 2 ! 3

Mean S.D.
Pennsylvania Consultants ) 2.8 1.4
New York Consultants 3.5 1.3

ERIC
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Comment (s)

1. Pennsylvania consultants discern their teachers deeming this

consultant activity as being more important when comparing

the perceptions of New York cousrltants.

Inspection of the data by schcol-types finds:

< Table 199; >

-172-

Frequencies and Percentages per Continuum Interval
Respondents |
1 % |2 %131 % 14) %215 1% 161 % 17 1%
Pilot School
Consultants 1) 4 1833 625 13[12 ] 0/f0 {4116 j2 |8 |
DPemo School
| Consultants 11 3 ]10§32 10§32 | 4{12 | 4 {12 {2 i 6 |0 )]
i
All Consultants| 2 | 3 J18[32 |16 |29 | 7{ 12 } 4| 7 6 :10 } 2 } 3 |
Mean S.D.
Pilot school consultants 3.3 1.
Demo school consultants 3.1 1.
Comment (8) :

1. Demo school consultants observe their teachers judging this
consultant service slightly more important when comparing the
perceptions of pilot school consultants.

Examination of the data by the number of teachers with which a consul-
tant works, finds:
Table 200¢
(_‘ Frequencies and Percentages per Continuum Interval ‘
No. of Teachers
to Work With 11 x1 2 X[3] 214X 5] %16 % 7 1%
1l to5 0fjo0o] 3!/33 4|44+ 111 }O] 0 }J1J11 0 {0
6 to 10 1 149133 5{21 | 3113 J4f17 [1]14]0'0
11 to 15 1 S {31171 6]35] 3417 Jeotl 0 13117 1 1 5
i
16-plus 010 3150l 1J16;, 0[]0 [0{0]1}16 11 :16

ERIC
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Mean S.D.
One to five teachers 3.1 1.3
§ix to ten teachers 3.1 1.4
Eleven to fifteen teachers 3.4 1.5
Sixteen-plus teachers 3.0 1.7

Comment(s) :
1. Consultants working with 16-plus teachers notice their teachers
assessing this consultant function slightly more important than
the teachers of tne other three groups of professors.

Analysis of the data by degree status of the consultants finds:

. A—

Table 201:

-173-

Frequencies and Percentages per Continuum Interval
{

Degree Status

e

1 [ ¢2) %1 3] 214 %25 %161 % |7

Doctorate 1 9 3127 ] 51 45 1 9 1 9 0| O 0 0

| No Doctorate 12 J4 f1431i11l25 [ 6 1313 16 l6f13 |2 J40

Me: S.D.
Doctorate 2.9 0.9
No Doctorate 3.3 1.5

Comment(s) :

1. Consultants with 1 doctorate discern their teachers rating this
consultant activity as being more important than the teachers of
those without a doctorate.

Scrutinization of the data by academic rank of the consultants finds:

ERIC
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Table 202:

Frequencies and Percentages per Ccntinuum Interval

Academic Rank i
1 j%2 |2 % 31X 141 %) 5] % 6 | % 7 1%
Instructor 0 0 1 114 2 :28 1 ]141 0 0 5 |42 0 0
!
Assistant
Professor 0|0 5 |45 4 |36 1) 9 1 9 00 0 0
Associate ’
Professor 2 111 8 (47 [5 {29 1 5 1 5 00 0 0
Full {
Professor 0Jo J2j25 4450 1]12: 113 ;o |0 !0 |O
ERIE Staff 0 io {220 {1,10f3]3; 1{10{313 !olo
Mean 5.D.
Instructor 4.3 1.7
Assistant Professor 2.8 0.9
Associate Professor 2.5 1.0
Full Professor 3.1 0.9
ERIE Staff 4,2 1.5

Comment (s) :

1. Associate professors notice their teachers judging this consul-

tant service more important than the teachers of the other four
groups of consultants.

Probing the data by teaching specialty of the consultant finds:

Table 203:

Frequencies and Percentages per Continuum Interval
Type of
Teacher 1 ]2 ]2 ] x[3} % (4% |51% 6% 17 %
Science 0 Jo 7 j36 | 6131 2 110 |3 |15 1} 5 0 0
Science Methods |2 [lo |5 f26 | 5]26 [5 )26 Jo |0 210 O |O
Elementary
Methods 0o Jo fe f40 | 533 [ojo 116 J3j20[0 10

ERIC
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Science Methods Teachers
Elementary Methods Teachers

Comment (s) :

1. Science methods professors perceive their teachers deeming
this consultant service slightly more important than the
teachers of the other two groups of consultants.

Mean
3.2
3.1
3.3

Question III-17

When the consultants wer= asked, "How important is it to the

teachers to have a consultant available to meet with teachers on a

grade level basis after school or durivg planning periods to supply

continuing inservice experiences in the new curriculum?", the;

responded on the following continuwm:

1 2
Very important

3

Mean numerical response

Comment (8):

3.4

4

Standard deviation

1. Consultants perceive their teachers valuing the
of having a consultant present to meet with them on a grade
lével basis after school or during planning periods to supply

continuing inservice experiences in the new curriculum as

not really being importang’
»

Looking at the data by states finds:

Table 204:

7

Unimportant

1.7

availability

Frequencies and Percgﬁtages per Continuum Interval

Respondents ’
1 ] 21 % 3 %14 2151 % 6 )4 7 1%

- 7
Pennsylvania
Consultants 3 J12) 416 |.6 {25} 3}12 [ 2| 8 3112 ¢ 3 [12
New York
Consultants 319 7 122 {10 {32 71 22 0] 0 1 33169
All Consultants 6 (1011 120 {16 |29 10| 18 2 31 4 7 6 (10

ERIC

Aruitoxt provided by Eic:
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Mean S.D.

( Pennsylvania Consultants 3.5
New York Consultants 3.3

Commen*(s) ¢

1. New York consultants discern their teachers deeming this
consultant activity as being slightly more important than
Pennsylvania consultants.

Inspection of the data by school-types finds:

Table 205:

Frequencies and Percentages per Continuum Interval

Respondents T '
1zl 2 lxl3l zialzls lajetxlq !z

Pilot School ‘
Consultants 3 112 2 8 |10 | 41 3112 }0 0 3 12 3 12

|

P3°3 19

Demo School
( ) Consultants 319 9 129 1 619 7

2 12 16 "1

2
i
All Consultants [ 6 {10 |11 J20 j156]} 29 |10 L}S 12 3 ] 4 17 1 6 {10

Mean S.D.
Pilot ~chool consultants 3.5 1.7
Demo school consultants 3.3 1.8

Comnent (8} :

1. Demo school consultants observe their teachers judging this
consultant service more important than pilot school consultants.

Examination of the data by the number of teachers with which a consul-
tant works, finds:

()
O
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( ) Table 206:

Frequencies and Percentages per Continuum Interval
Nusber of ! T R \ {
Teachers to ] Pl [ !
Work With 1lzi2(x 13| s lalz]stz 6tz 7 '3
l1tos 100v 2|22 1111 (446 00 '0io ‘1 11
f [ P !
6 to 10 4017 {626 [4j17 131312 '8 ;2!8 2 8 |
! : oot i !
11 to 15 1153417 [7/41 {2411 ‘0 0 '2 11 '2 11
T !
| 16-plus 0joil0olo(4i66 11116 !0 10 iOiOJl;l&_
Mean S.D.
One to five teachers 3.4 1.7
Six to ten teacners 3.3 1.9
Eleven to fifteen teachers 3.5 1.8
Sixteen-plus teachers 3.2 0.4

Comment (s):
1. Consultants working with 16-plus teachers notice thear teachers
assessing this consultant function slightly more important than
the other three groups of professors,

Analysis of the data by degreec stutus of consultants finds:

Table 20%:

Frequencles and Yercenta es per Continuum Interval

Degree Status i ) : !

1lx 2t 2ix lalxtistyie|xir]
] B

Doctorate 3027 |3le7! 3,27 11{9lojoi1]l9i0]}o0
* P

No Toctorate 3] 7 ,818/13)30 J9i20 2 {5 ;317 614
Mean S.D.
Doctorate 2.5 1.5
No Doctorate 3.6 1.7

ERIC 185
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i, Comment(s):
1. Consultants with a doctorate discern their teachers valuing
this consultant activity as being much more important than
those without :+ doctorate.

Scanning the data by academic rank of the consultant finds:

Table 208:

" Frequencies and Percentages per Continuum Interval
Academic Rank ;
1, 12 % 131 %] 4 2 1S |1 % 161 % 17 ' %
Instructor 0, 00! 0 2128 1 14 2 |28 (2 /28 : 0 {70
| ] i X
Assistant ! ! ; f
Professor 0: 01327 ‘4131 1/9 lo{o 119 i2 18
1 i : |
Associate [ j j | . }
Professor 3:17 13:17 6 :35' 4 '23 '0 ;0 {00 i1'5
i i ‘ i ‘l i ‘, H ! . |
» Full Professor |2 ! 25 }2 25 -2 25+ 2 25 'o £ 0 E 0'90:0'lo0
( | L Cor o o b
) ERIE Staff 110 %3 {30 '2.20: 2 20 j0 | O I 0, 0 12j20
Mean . §.D.
Instructor 4.6 1.3
Asgistant Professor 3.8 1.9
Associate Professor 2.9 1.5
Full Professor 2.5 1.2
ERIE Staff 3.5 2.1

Comment (s) ¢

1. “'ull profeesors ijotice their teachers judging this consultant
service as being wmore important than the consultants in the
other four groups.

"robing the data by teaching specialty of the consultant finds:

ERIC
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Frequencies and Percentages per Continuum Interval

Type of

Teacher 1 | %212 1% [3 ] % 4! % :5 Z 16 1%217 1%

Science 1 ]5] 2 {10 |6 |31 7136 i1 §5 :0 10} 2 {10
z |

Science Methods | 5 126 | 4 [21 |6 131‘J‘1 5 '0loi2 10/11!s5

; | ! S B
Elementary | ; . i o E
Methods 0015133 14126 12:13 ‘1 {6 11 i6] 2113
Mean S.D.

Scienrce Teachers . 3.7 1.5

Science Methods Teachers 2.8 1.8

Elementary Methods Teachers 3.7 1.8

Comment (s) :

1. Science methods professors perceive their teachers deeming this
consultant service much more important than the other two
groups of consultants.

\./"‘\a/’\\~/

Question 111-18

When the consultants were agked, "How important is it to the
teachers to have a consultant available to answer teacher questions
about the general subjeci matter area (science queetions) upon which
the innovative curriculwn i8 based? For example, serve as the
"seience expert' and handle questions about "science," their resporses

were reccrded on the following continuwem:

1 2 3 4 5 6 7
Very important Unimportant
3

Mean numerical response = 2,1 " Standard deviation = 0.9
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Comment (s) :

1. Consultants perceive their teachers valuing the availability
of having a consultant present to answer their questions
about the general subject matter area (science questions)
upon which the innovative curriculum is based as being very
important.

2. O0f all the consultant functions mentioned, this is the one
that all consultants rated as being the most important in the
"eyes'" of their teachers.

Looking at the data by states finds:

Table 210:
Frequencies and Percentages per Continuum interval

Respondents R
|~ : 1l 22y % 3p 2 lae fxls ix]e [zl

Pennsylvania ; !
Consultants 8133 81331 5120 l1 (1412 8 ;0 10 :0:0
. b i
) New York )
Consultants 8125 |14 ' 45 7:22 12 610 0 Ogl 0140 E 0

{

All Consultants 16} 28 122139 412 121 {3 15 12 ;3 {¢C t 010 jo0

Mean S.D..
Pennsylvania consultants 2.0 1.1
New York consultants 2.1 0.9

Comment(s) :

1. Pennsylvania consultants discern their teachers deeming this
consultant activity as being more importart when comparing
‘the perceptions of New York consultants.

2. When considering all of those presented, both Pennsylvania
and New York consultants see this consultant function to
be the most important among their teachers.

Inspection of the data by school-types finds:

ERIC
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Frequencies and Percentages per Continuum Interval
Respondents E
1 | 212 [ 2312412151 % 6 [z 17 1%
Pilot School
Consultants 8 133 | 8 133 | 4 )16 3412 11 4 L0 |0 {0 i 0
Demo School E
Consultants 9 29 J13 141 [ 825! 0 {0 ¢t1] 3 j0 jOo :0"'0DO
[ T
All s
Consultants 17 {30 }21 ;38 {12 {21 31s5'2] 3 (0 (0{0j60
Mean S.D.
Pilot school consultants 2.1 1.0
Demo school consultants 2.0 0.9
Comment (s) :

1. Demo school consultants observe their teachers judging this
consultant service slightly more important when comparing the
perceptions of pilot school consultants.

2. Of all the consultant functions mentioned, this is the one
that both pilot and demo consultants rated as being the most
important to their teachers.

Examination of the data by the number of teachers with which a con-
sultant works, finds:
{ Table 212: >
Frequencies and Percentages per Continuum fgiegvaf
Numbcr of 1
Teachers to
Work With 1] X 2| x| 3] %! &4} x| 5 X 161 % 7 1%
1l to5S 41446 ) 4146 1111} 0y 0 OO0 1O} 0 OO
6 to 10 4117 |10 )43 | 8134 ] O &51ﬂ__;_+_g_1 0t 0] 030
| 11 to 15 61351 613511} 51311711 15 10160 0189
| 16-plus 243312133 ) 233, 0)]0/]0;,010/0f0t0O
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Mean S.D.
One to five teachers 1.7 0.7
Six to ten teachers 2.3 0.9
Eleven to {ifteen teachers 2.1 1.1
Sixteen-plus teachers 1.8 0.9

Comment (s):

1.

Consultants working with one to five teachers n.tice their
teachers assessing this censultant function slightly more
important than the teachers of the other three groups of
professors.

When considering all of those presented, consultants working
with six to 10 teachers, 11 to 15 teachers, and 16-plus
teachers see this consultant function to be the most important
among their teachers

Analysis of the data by degree status of the consultants finds:

~182 -

Degree Status H

Frequencies an&_fércentaggs per Continuum Interval

1 | x| 21 %) 3| %1 4 | % /5% 16 1% 171 %

Doctorate 3 {27 3 }27 3127 1 9 0 0 1 9 0 0_
. No Doctorate 317 8 ]18]13) 30 9 |20 2 5 3 7 6 114 |
Mean S.D.
Doctorate 1.8 0.0
No Doctorate 2.1 1.0

Commentgsz:

1.

Consultants with a doctorate discern their teachers rating this
consultant activity as being more important than the teachers
of those without a doctorate.

Of all the consultant activities presented, this 1s the one
that hoth professors with or without a doctorate prized as
being the most important in the ''eyes' of their teachers.

Scrutinfzation of the data by acadenic rank of the consultants finds:
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Frequencles and Percentages per Continuum Interval
"Academic Rank '
1| 212 2| 31 % 4t Z 51z 1i6 1% 1171|%

Instructor 1114 t 2{28 1 2128 {1{14 {1 {14 {0 j0 |0 10
=

Assistant | !

Professor 218 { 7/63 ) 218 0j 0 +t0 ;010! 0]0;0
J T r
{ ' :

Assoclate } ] ! |

Professor 7 41 7141 3417 : 0; 0 10 ]0O0]0O0:0 010

r L

Full { i

Professor 2 :25 4150 2125 ;0,0 (0.0 010’0

ERIE Staff 4140 4 2120 2120121200401 0 iﬁo L_g i o

Mean LD,

Instructor 2.9 1.3

Assistant Professor 2.0 0.6

Associate Professor 1.8 0.8

Full Professor 2.0 0.8

ERIE Staff 2,2 1.2

Comment (s):

1. Assoclate professors notice their teachers judging this consul-
tant service more important than the teachers of the other four
groups of consultants,

2, When considering all of those presented, both agsistant pro-
fessors and ERIE staff assoclates see this consultant function
to be the most important among their teachers.

Probing the data by teaching specialty of the consultant finds:

ERIC
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Frequencies and Percentages per Continuum Interval

Type of i 1 ; ;

Teacher 1} %121 2! 3 (% 4% !5 1% 16 1% 171 1%

Science 4121 {10 /52 | 4 21 |11 ;5 io Jo o lo lo o0

Science Methods{ 9 |47 | 526§ 5 |26 {0 !0 '0 !0 j0 ;0 {0 ] O

! q

Elementary i ]

Methods 3]20 | 7146 ] 2 13 | 2013 |1 {6 ]0 o lo]o
Mean S.D.

Science Teachers 2.1 0.8

Science Methods Teachers 1.8 0.9

Elementary Methods Teachers 2.4 1.2

Commentgsz:

1. Science methods professors perceive their teachers deeming this
consultant service more important than the teachers of the other
two groups of consultants,

2. Of all the consultant functions mentioned, this is the one that
science teachers, science methods teachers, and elementary
methods professors rated as being the most important among their
teachers. '

Question IIT1-19

When the consultants ﬁere asked, "How Tmportant is it to the
teachers to have a consultunt availeble to assist the teachers to
employ teaching techriiques and alavsroom management strategies
that foster regular, active student interaction with the materials

of the cdrriculww?", they responded on the following eontinun:

ERIC 1192
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1 2 3 4 S 6 7

Very important Unimportant

Mean numerical response = 3,3 Standard deviation = 1.5
Comment(s):

1. Consultants perceive their teachers valuing the availability
of having a consultant present to assist them to employ
teaching techniques and classroom management strategies that
foster regular, active student interaction with the materials
of the curriculum as being of mediocre importance.

Looking at the data by states finds:

Table 216:

Frequencies and Percentages per Continuum Interval

Respondents 1
1 120 %1 3 21 41 %215 Z |6 % 7 %

Pennsylvania

Consultants 2 181 5]20} 6(25] 5120 ] 4 |16 {1 |4 |1 | 4
New York

Consultants 2 |61 6119415148 ] 2 /61 113 3,9 1216

All
Corsultants JA 711 {20 j21738} 7;12{519 j4{7][3]5

Mean S.D.
Pennsylvania consultants 3.3 1.5
New York consultants 3.4 1.6

Coment (s):

1. Pennsylvania consultants discern their teachers deeming this
consultant activity as being slightly more important than
+ New York ccnsultants.

” Inspection of the data by school-types finds:

ERIC
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Frequencies and Perczntages per Continuum Interval

Respondents ; i ;
1 |20t 21 213 1% i4t %15 %161 %171 %

Pilot School

[N ¥

]
, Consultants 2 18| 3121937 [21 83 112 4:16 ;1 i4
i | H !
i Demo School i ; i
Consultants 2 6 8 125 [12 38 5 16 2 6 i 0 _ 0 (2 }6
| I
All i i P
| Consultants 4 7 111 (20 (21 (38 7 i12 5 9 41 7 .3 15
Mean S.D.
Pilot school consultants 3.6 1.6
Demo school consultants 3.1 1.4

Comment(s):
1. Demo school consultants observe their teachers judging this
) consultant service more important than do pilot school con-
sultants.

Examination of the data by the number of teachers with which a consul-
tant works, finds:

Table 218:

| Frequencies and Percentages per Continuum Interval

Number of ] 3

Teachers to i

Work With 1} x 12y xl3|xlalx|s] x]|6]%x 17 ;%

1to5 1111 J4fss 2022 f1fu [1}11t0f0 o0 T 0
=1

6 to 10 2| 8 lal1z 939 {si21 1] 4]0]0 [ 2 18
1

11 to 15 1l s {2l fofsalol o jain {211 ? 145

16-plus 0, 6 l1}16 11 16| 1416 [1]16 [ 233 ‘0 |0

O
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Mean S.D.
One to five teachers 2.7 1.2
Six to ten teachers 3.3 1.5
Eleven to fifteen teachers 3.4 1.5
Sixteen-plus teachers 4.2 1.8

Comment (s): |
1. Consultants working with one to five teachers notice their
teachers assessing this consultant function more important
than the other three groups of professors.

Analysis of the data by degree status of consultants finds:

Table 219:

O

ERIC

Aruitoxt provided by Eic:

Degree Status

Frequencies and Percentages per Continuum Interval

1 [ X [ 2] %! 3] %4 41 %[5 17% 16 %2 |7 |%

Doctorate ___FZ 18 3127 5145 1 9 0 0 0 0 0 0

No Doctorate 2 5 {8118}16]36 | 6 |14 5 |11 4 9 |3 7
Mean S.D.

Doctorate 2.5 0.9

No Doctorate 3.6 1.6

Comment (s):
1. Consultants with a doctorate discern their teachers valuing
this consultant activity as being much more important than
those without a doctorate.

Scanning the data by academic rank of the consultant finds:
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Frequencies and Percentages per Continuum Interval
Academic Rank : ’ ; | : ] }
T i lzleixlsigxlaiyistigeixnlly
1
Instructor 0o lol1l14] 228 |2i28 {228 0|0 o0
] i
Assistant ‘ { §
Profcssor 0 [0 (327! 327 ;218 1’9 1}9]1]9 |
! i { : ‘
Assuciate % 3 ! P i
Professor 4 23 1 4123) 635 {1,510}t 0:0!0}11j5 !
I ] [ i ! A
Full Professor | O : O 3_#2; l 4150 (2125 106 0: 0j0l0toO ‘
i i H ; Rl
} 1 H
ERIE Stafs 0 o |1i10] 5 250 0] 0 f 1.104 2 {20 ( 1 le_J
Mean S.D
Instructor 3.7 1.1
Assistant Professor 3.7 1.7
Assoclate Professor 2.6 1.5
Full Professor 3.0 0.8
ERIE Staff 4.1 1.7

Comment({s):

1,

Associate professors notice their teachers judging this con-

sultant service as being more important than the consultants
in the other four groups.

Probing the data by teaching specialty of the consultant finds:

< Table 221: »

196

Frequencies and Percentages per Continuum Interval
Type of Teacher [ | : i
e 1 X ]2 X 3 z 4 X 5 4 6 )4 7 b4
Sclence 0 0 |4 21 | 7] 36 4 121 2110 1 5 1 5
Science Methods [ 2 |10 3115 9| 47 2 {10 t0j O 2110 |1 5 |
Elementary 1 ’ I
Methods 2 j13 4 ]76 5133 1 6 2 )13 0 0|1 |6 |
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Mean 8.D.
Science Teachers 3.6 1.4
Science Methods Teachers 3.3 1.6
Elementary Methods Teachers 3.1 1.6

Comment (s) :

1. Elementary methods professors perceive their teachers deeming
this consultant service more important than the other two
groups of consultants.,

Question ITI-20

When the éo;sultants were asked, "How important is it to the
teachers to have a consultant available to assist teachers in develop-
ing new learming experiences for children that help transfer skills
and knowledge acquired from the new curriculum to their reading,
language arts, math, and soctal studies experiences?", their responses

were recorded on the following continuwm:

1 2 3 4 5 6 7
Very important Unimportant
Mean numerical response = 4.0 Standard devistion = 1.5

Comment (s):

1. Consultants parceive their teachers valuing the availability
of having a consultant present to assist them in developing
new learning experiences for children that help transfer
skills and knowledge acquired from the new curriculum to
their reading, language arts, math, and social studies
experiences as not really being too important.

Looking at the data by states finds:

1197
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Frequencies and Percentages perx

Continuum Interval

Respondents { i i I
1 {72 12 2131 % 14 21 S| %2161 %2171 %
Pennsylvania f
Consultants 0 [0 (3 12_*_7 29 {7129 21 813112 12 |8
New York ! 3
Consultants 1 {3 |6j19 3| 9l8l25i5;16!7j22]1 |3
{ i i
All Consultants| 1 1 | 814 110 i18 {155 27 { 7 j12 110 §18 ' 3 |5
Mean S.D.
Pennsylvania Consultants 3.8 1.3
New York Consultants 4.1 1.6
Comment(s):
1, Pénnsylvania consultants discern their teachers deeming this
consultant activity as being more important when comparirg
the perceptions of New York consultants.,
Inspection of the data by school-types finds:
< Table 223: %
Frequencies and Percentages per Continuum Interval
Respondents
1y 21 2] 2] 312146 % S| %] 6 1% {7 %
Pilot School
Consultants 0j 0] 5120)] 4 116 | 74129 {01 0] 6 |25 | 2 8
Demo School
Consultants 1Y 31 4112 6 |19 | 8f25 t7 {22 ] 4 (12 1 |3
All Consultants |1 11 94116)10 18 f15 127 {7 |12 {10 {18 |3 |5
Mean S.D.
Pilot School Consultants 4,0 1.5
Demo School Consultents 4.0 1.5
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[ Comment(s):

1. Both pilot and demo school consultants observe their teachers
rating this consultant service as being of passable importance.

Examination of the data by the number of teachers with which a con-
sultant works, finds:

Frequencies and Percentages per Continuum Interval
Number of ! :
Teachers to ! i
Work With LiyZz l2 172 13l 2 4] % 15 142 16 1% 17 14
1l to5 0 [0 f1 11 11311 | 4 j44 |2 122 |1 1 10 |O
6 to 10 C |0 [3 {13 {5!t21] 4 [17 {5 21 |4 g7 12 18
11 to 15 115 tale3 [3f17i 423 (o]0 J4 3 11 |5
16-plus 0 o j116 l1416 3] 5 joto 11 46 10 1o
) L4
: Mean © .8.D.
One to five teachers 4.1 1.2
Six to ten teachers 4.3 1.6
Eleven to fifteen . 3.6 1.7
Sixteen-plus teachers - 3.4 0.9

. Comment(s):

1. Consultants working with 16-plus teachers notice their teachers
assessing this consultant function more important than the
teachers of the other three groups of professors.

Analysis of the data by degree status of the consultants finds:

"~

Table 225:

Frequencies and Percentages per Continuum Interval
T

Degree Status
1 b4 2 4 3 X 4 X 5 z 6 X 7 7%

Doctorate 0 |o 3127 |3 (227|218 119 ]2]18} 0] O

No Doctorate 1 12 |6)J14 |7 116 113130 |6 J14 | & 18] 3 |27

ERIC |
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Doctorate
No Loctorate

Comment(s):

1.

Consultants with a doctorate

of those without a doctorate.

Mean

~w
- o

. ~192-

discern their teachers rating this
consultant activity as being more important than the teachers

Scrutinization of the data by academic rank of the consultants finds:

. Table 226:

Frequencies and Percentages per Continuum Interval {
T \ : v N

Academic Rank P !
1 (221 %131 %1 4] 2z (5] %216 vZ "7 Z ;
v
lastructor _ 0 lol1l156 ol ol 2l28 [1][14 P 2 |28 11 714
i fl ;
Assistant ; ;
Professor 0 {o|1]9 [3j27] 5145 0] 0}109 ‘179
| P
Associate |
Professor 0 0 3117 5129¢ 5129 3:17 i 5 0; 0
Full Professor 0 0 2 |25 2] 25 1112 21 25 1 {13 0 0
ERIE Staff 1 10 | 2J20 Joi o] zl20 {1]/10 ! 4 4q4£,oi 0
Mean s.D.
Instructor 4.9 1.7
Assiatant Professor 4.0 1.4
Associate Professor 3.6 1.2
Full Profesasor 3.8 1.5
ERIE Staff 4.2 1.9
Comment (s) :
1. Associate proufessors ncice their teachers judging this con-

sultant service more important than the teachers of the other

four groups of consultants.,

When conaidering 8ll of those presentcd, instrustors see this
consultant function to be the most unimportant among their

teachers.

‘9
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Probing the data by teaching specialty of the consultant finds:

B Frequencies and Percentages per Continuum Interval
T i 1 3

Type of { !

Teacher 1lelolgl sl zla{xlisiz 6izlr g
. T 777

Science 0 l0 ;34151210947 {210, 3,15 |JOo ;0

Science Methods | 1 5 3 115 6131 | 4121 1 5 _ 3115 1 5

}
Elementary i ;
Methods 0{0 3 20 2413 2 {13 1 4 126} 34120 {116
Mean S.D.
Science Teachers 4,0 1.5
Science Methods Teachers 5.7 1.6
Elementary Methods Teachers 4.3 1.6

Comment(s) :

1. Science methods professors perceive their teachers deeming
this consultant service more important than the teachers of
the other two groups of consultants,

2. Of all the consultant functions mentioned, this is the one
that elementary methods professors rated as being the most
unimportant to their teachers.

Question III-21

¥
When the consultante were wsked, "Do you think the teachers
believe that a consivltant caﬁ be more effective in th~ classroom
working cooperatively with teachers and students or mcre e; ective

in the conferense room discussing thez program with the teacher?',

they responded on the following continuim:

201
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1 2 3 4
Believe consultant

more effective in
classroom

Mean numerical response = 2.7

Comment (s):

-194-

5 6 7
Believe consultant

more effective away
from classroom

Standard deviation = 1.4

1. The data tend to reflect that consultants perccive their
teachers favoring the notion of consultants working cooperatively
with them and students in the classroom than discussing the
program in the conference or teachers' room.

Looking at the data by states finds:

Table 228:

Frequencies and Percentages per Continuum Interval
Respondents 1 I i

1 zl2i 213} %x14] %25 1%zi6!%,71"'% |
Pennsylvania f
Consultants 6125 { 5120 7129 | 4316 2 |8 0!l 0 00
New York !
Consultants 6119 110 ] 32 7122 {1 4,12 2 .6 113,13

[ |
All { 1 !
Consultants 12 ;21 (15,27 144L25 18,14 ;14 '7 1 1. 141
Mean S.D.

Fonnsylvania Consultants 2.6 1.3
New York Consultants 2.8 1.5

Comment (8) :

1. Pennsylvenia consultants discern tbeir teachers assessing
higher the consultant working in the classroom as being more
effective than discussi~g the program in the conference cor
teachers' room, when‘compared to the perceptions of New York

consultants.
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(\ Inspectiorn of the data by school-types finds:

Table 229:

Frequencies and Percentages per Continuum Interval
1 T

Respondents ! ' ‘
1)z ]2 |2 j3 (2 ‘4|z |51% 16 '%2,7 %
Pilot School E %
Consultants 4 116 |5 {20 {5 125 14 |16 3 J12 |1 14 |1 14
Demo School f 2
Consultants 8125 110 {32 .8 {25 {4 |12 1.3 10 10100
i i i |
ALl r | | R
Consultants 12 f21 15 {27 4 .25 [ 814 }4f 7 11 1111 ;1
Mean S.D.
Pilot School Consultants 3.2 1.6
Demo School Consultants 2.3 1.1
(;) Comment (s) :
1. Demo school consultants, when compared to the teachers of
pilot school consultants, observe their teachers regarding
higher the consultant working in the classrcom as being
more effective than discussing the program in the conference
or teachers' room.
Examination of the data by the number of teachers with which a consul-
tant works, finds:
Table 230:
— Frequencies and Percentages per Continuum Interval
Number of | t oo L
Teachers to i |
Work With 1] Z1 21 X QJ, 21 40 «» {5 4| 6 | % 7] %
l tob 515541 1]11] 1¢11 1111 j1 a1} 0 j0i 0} O
6 to 10 6 126 | 6126 7130} 3115 {1 ;4, 0} 071 0 0__1
( ) i) to 15 2 111§ 4123 5|29 3|17 |2 1/ 1,510} 0
16-plus cyfof3js0f 1j16) 2)J16 {0 40 (0 |0, 1;1f |
Q
WJ:EEE
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Mean S.D.
One to five teachers 2.2 1.5
Six to ten teachers 2.4 1.2
Eleven to fifteen teachers 3.1 1.4
Sixteen-plus teachers 3.6 2.1

Comment (s) :

1.

When compared to the teachers of the other three groups of
professors, consuitants working with one to five teachers
notice their teachers emphasizing more the greater effective-
ness of a consultant working in the classroom in contrast

to discussing the program in the conference or teachers' room.

Analysis of the data by degree status of consultaits finds:

Degree Status )

Frequencies and Percentages per Continuum Interval
f 1 1

1 |7z 12 |Z131% 14 %z {51%216|lz17 %

Doctorate 5 J45 13 127 1 3427 :010;010}10 .00 0
No Doctorate [ 7 {16 12 27 jJ11425 |8 ]18 {4 | 9|1 (2 1 |2 |
Mean S.D.
Doctorate 1.8 0.9
No Doctorate 2.9 1.5
Commentgg):
1. Consultants with a doctorate discern their teachers assessing

higher the consultant working in the classroom as being more
effective than discussing the program in the conference or
teachers' room, whea compared to the perceptions of those
without a doctorate.

When considering all of the consultant behavicrs presented,
professors with a doctorate see a consultant working coopera-

tively with teachers and students in classrorms as being the
most important among teachers.

Scanaing the data by academic rank of the consultant finds:

. :204
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Frequencies and Percentages per Continuum Interval
Academic Rank | ;

, 1 jz 12| 283 %z (4:2 51216 "'%"7 31
Instructor 1 14 |2f16a13fa2 {olo|2{28i0olo0o0 o0
Assistant ; ; ? ?
Professor 2 118 1 3427 {3127 12918 1119 . 0:0'0 ‘0

i f ' i
Associate E ! % ;
Professor 4 123 {6 {35 {6435 {529 [1]5 1 “5:1°5
Full Professor | 4 |50 | 2 {25 '1 112 {1 13 o] oio 00 0
? T .
K3 i ! : ! { +
ERIE Staff 2 )20 3 |30 l 2120 :0 10 {1110 i 1 .10 1 .10
Mean S.D
Instructor 3.1 1.5
Assistant Professor 2.7 1.3
Associate Professor 2.6 1.1
Full Professor 1.9 1.1
ERIE Staff 3.2% 2.1

Comment (s):

1. Full professors, when compared to the teachers of the consultants
in the other four groups, observe their teachers regarding higher

the consultant working in the classroom as being more effective
than discussing the program in the conference or teachers' room,

Probing the data by teaching specialty of the ronsultant finds:

Frequencies and Percentages per Continuum Interval
Type of
Teacher 11 2} 2 2131 %! 4 X|] 512161217 %
Science 4120 ) 6131 4,201 4420 151 0)10]0T10C
Science Methods | 5 ]26 | 5126 { 5]26 { 0] 01 2,10 11 {51115
: Elementary
' | Methods 312013120 }5(33]3}20] 1{i6]0]l0olo0}jo0
Q
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Mean S.D.
Science Teachers 2.6 1.3
Science Methods Teachers 2.8 1.8
Elementary Methods Teachers 2.7 1.2

Comment (8) :

1.

When compared to the teachers of the other two groups of
consultants, sclence professors notice thelr teachers
emphasizing more the greater effectiveness of a consultant
working in the classroom 1n contrast to discussing the
program in the conference or teachers' room.

Question II11-22

When the consultants were asked, "Do you think the teachers

believe that a consultant's time is used more effectively when the

teachers are teaching S-APA or when they are not teaching S-APA

on the day he is working in their schcol?, their responses were

recorded on the following continuum:

1

More effective
vhen teaching

Mean numerical response = 2.5

1.

2 3 4 5 & 71

Standard deviation = 1.6

Comment (8) :

The data tend to indicate that consultants perceive their
teachers patronizing the idea of more effective utilization
of consultants! time when they are teaching S-APA on the
day he 18 working in their school.

Looking at the data by btates finds:

Aruitoxt provided by Eic:
.

.

208

More effective

when not teach-
S-APA ing S-APA
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| Frequencies and Percentages per

Continuum Interval

Table 235:

Comment(s) :

1. Pennsylvania consultants discern their teachers assessing more

effective, the utilization of a consultant's time when they

are teaching S-APA than when they are teaching S-APA on the day
he 1s working in their school, when compared to the perceptions

of New York consultants.

Inspection of the data by school-types finds:

Respondents :
11 %2t 2 1213 {% (4 Z[5)] %161 %17 1%
Fennsylvania
Consultants 8133 411 |45 41 |4 }3:12 0} O 114 1010
(
New York !
Consultants 6 119 112 (38 | 4 02 t4 12 | 1} S {3191 13
All j ‘
Consultants 14 125423 {41 |5 {9 | 7312 |1} 5J4f7({1}1
! Mean S.D.
Pennsylvania Consultants 2.1 1.3
New York Consultants 2.8 r.7

Respoitdents

r Continuum Interval

Frequencies and Percentages ﬁe
=T S

|

.

O

ERIC

Aruitoxt provided by Eic:

1ix| 2} x{3]zx | s xlslzl6{x,7 |2
Pilot School :
Consultants 7 129 6125 1 3 {12 4116 | 1 41218 1 4 1
Dero School
Consultants 7 4221171541216 |3] S]0}jJo0o)]=226]0T1]0
All
Congultants 16 {25 f23)41 Is b9 J7f12b 114711141

:207
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Mean S.D.
Pilot School Consultants 2.8 1.8
Demo School Consultants 2.3 1.3

Comment (8) :

1. Demo school consultants, when compared to the teachers of pilot
school consultants, observe their teacliers regarding higher
the greater effectiveness of consultant utilization when they
are teaching S-APA than when they are not teaching S-APA on
visitation days.

Examination of the data by the number of teachers with which a con-
sultant works, finds:

< Table 236: >

- Frequencies and Percentages per Continyum IntﬁlQﬁi

Number of

Teachers te ;

Work With 1jx)2 {131tz |42 |5 1% J6 1% (7 12
1l to 5 3§33} 4j446 0] 0 |Of| 010 JO j2}22 00
6 to 10 4 J17]1ajeo 11 ) 4 |3)13 |1 |4 0301010
[ 11 to 15 4 {231 4123 14923 13117 10 |0 114 5 }111}35
16-plus 3150] 1416 0} 0 |1416 [0 |O }1]16 {0} O

One to five teachers 2.6
Six to ten teachers 2.3
Eleven to fifteen t: chars 2.9
Sixteen-plus teachers 2.6

Commentfs}:

1, When compared to the teachers of the other three groups of
professors, consultants working with six to 10 teachers
notice their teachers emphasizing more, the greater effective-
ness of consultant utilization when they are teaching S-APA
than when they are not teaching S-APA on visitation days.

N N
WO

2. When considering all of the consultant behaviors presented,
" professors working with six to 10 teachers see the utiliza-
tioa of a consultant's time when S-APA teaching occurs es
being the most important to their teachers.

..

oo N ?dﬂ



Analysis of the data by degree status of consultants finds:

Degree Status

Frequencies and Percentages per Continuum Interval

1{Z]12 2131 XZ141Z%i5]17%2161}% 7 %
Doctorate 3122 L 7164103 0| 1]9[0jJ0 00} O0O]O
No Doctorate (11 {25 }16 |36 | 5 {11 6 |14 1 2 | 4 9 112

Doctorate
No Doctorate

Comment (8) :

1. Consultants with a doctorate discern their teachers assessing

higher, the greater effectiveness of consultant utilization when
they are teaching S-APA than when they are not teaching S-APA

on visitation days, when compared to the perceptions of those
without a doctorate.

Scrutinization of the data by academic rank of the consultant finds:

Table 238:

Academic Rank

Frequencies and Percentages per Ccntinyum Interval

1P 212 1213]2%1]14 ‘ 2| 5| %xje6] z] 7

X
Instructor 2128 1228|010 |1)J14] 1|14 1]14] 03O
Assistant .
Professor 1§ 9 [4]136f 2 {18 {327 0|01} 9] 00
Associete
Professor 7141 {9 )52 0]0}1y45]0fo0o}jo0] OfJ 0¢tO
Full
Profeasor 3137 {563/ 0jo0o{o{oO0joOojJoOojoO] Oof] 0O
ERIE 3taff 10

ERIC

Aruitoxt provided by Eic:

1110 2 j201 2 20 2120} 03 0j 2120 1
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Instructor

Assistant Professor
Associate Professor '

Full Professor
ERIE Staff

Comment {s):

Mean S.D.
3.0 2.0
3.0 1.4
1.7 0.8
1.6 0.5
3.8 1.9

1. Full professors, when compared to the teachers of the consul-
tants in the other four groups, observe their teachers regard-
ing higher, the greater effectiveness of consultant utiliza-
tion when they are tecaching S-APA rather th-a when they are
not teaching S—APA on visitation days.

2. When considering all of the consultant-teacher interactions

presented,

associate and full professors rate the utilization

of a consultant's time during the teaching of S-APA as being
the most important among theilr teachers.

Probing the data

Table 239:

by teaching specialty of the consultant finds:

-202-

Frequencies and Percentages per Continuum Interval

nge of ;
Teacher 1 X 2 4 3 A 4 z 5 % 6 % 7 %
Scienze glazlels1 l1]l5 [2hwlolofrisl1:s

Science Methods

315} 9 47 §1 }5 131415 |1 )5 {2410 40 @0

Elementary

Methods

Science Teachers

Science Methods Teachers
Eleitentary Methods Teachers

[)‘}.

ERIC |

Aruitoxt provided by Eic:

31200 7§46 {2 13 211310 j0 jJ1}j6]0°':0

Mean S.D.
2.3 1.8
2.8 1.6
2.5 1.4

eV,
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(') Commant (s) !

1. When compared to teachers of the other two groups of consul-
tants, science professors notice their teachers emphasizing
more, the greater effecciveness of consultant utilization
when they are teaching S-APA rather than when they are not
teaching S-APA on visitation days.

Question III-23

When the consultants were asked, '"Do you think the teachers
believe it 18 beneficial to the students for the consultant to
occasionally "team up” with the teacher so that the class 1is taught
by the teacher and the consultant during a lesson?", they responded

on the following continuwn:

1 2 3 4 5 6 7
Tuey believe ) They believe
( ) this very . this not
- teneficial ) teneficial
Mean numerical response = 2,8 Standard deviation = 1.7

Comment (8) :
1. The data tend to reveal that consultants perceive their
teachers favoring the notion that it is rather beneficial

to the students for the consultant to occesionally "“team
up" with the teacher during a lesson.

Looking at the data by atates finds:

Table 240:

-

Frequencies and Percentages per Continuuw. Intérval

Respondents -
: 1 2 I : 4 6 |X 7 ) 4
- * .4 31 Y |4 X |5 .4

Pennsy ivenia
(?3 .- | Consultanta: - |8 33| 7 J29 |4 |16 |1 4 |3|12 0 |O[1 |4
New York : ‘
. Consultants 3(9112 138 {8125 {1 (3 }J2]161}4 flz 11 }3
. O ‘ - A -
CERIC™ JA11 Consuleants 11 [20] 19 |34 J12]21 2 {3 5] 9|4 |72 |3

P o 1
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Pennsylvania Consulitants
New York Consultants

Comment (s) :

Mean 'S.D.
2.5 1.7
3.1 1.7

1. Pennsylvania consultants discern their teachers assessing
more beneficial, the concept of the consultant “teaming up" .
with the teacher during a lessoi, when compared to the
perceptions of New York consultents.

Inspection of the data by school-types finds:

Table 241:

204~

[~ Frequencies and Percentages per Continuum Interval
Respondents
1 % 2 % 3 % 4 A 5 % 6 % 7 %

Pilot School
Consultants 4 116 | & {25 6 |25 0 0] 4 16 3 112 1 4
Demo School
Consultants 7 {22 113 }41 6 119 2 6 143 1 3 {1 3
All

| consultants 11 f20 J19 {34 f12 {21 2] 3fls o ja'l7]2]3

Pilot School Consultants 3.2 1.9
2.5 1.5

Demo Schogl Consultants

Commentgsz:

1. Demo school consultants, when compared to the teache.s of
pilot school consultanta, observe cheir teachers regarding
higher the benefits to students when the consultant occasion-
ally "teams up" with them durfng a lesson.

Examination of the data by the number of teachers with which a con-
sultant works, findas:

\.".“4:.
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Frequencies and Percentages per Continuum Interval
Number of 3 ]
Teachers to
Work With 1 (2 [217% (3 1%2]4 % ts5 121612 17 1%
l1to5 222 [s4ss J1 {110 jo fofoj1l11t0jo0
6 to 10 7 (30 [ 7 {30 [4 |17 % 2 {8 {1414 11} 411 ;¢
11 to 15 2 11 5 ]29 |5 {29 {0 {0 {3417 |1{1S {115
16-plus 0lo0o]2133 {21331 040111416 ;1116 {0 tO
Mean S§.D
One to five teachers 2.3 1.5
. 8ix to ten teachers 2.6 1.7
Eleven to fifteen teachers 3.3 1.8
Sixteen-plus teachers 3.6 1.8
Comment(8):
1. When compared to the teachars of the other three groups of
professors, consultants working with one to iive teachers
notice their teachers rating the occasional team-teaching
effort of the consultant and the teacher as being more
beneficial., o
Analysis of the data by degree status of consultants finds:
<Tab1e 243: >
Frequencies and Percentages per Continuum Interval
Degree Status
1] 212 |2t 3{2 |4 ]%]151% |6 %17 {%
Doctorate 2118 ] 8}t72J 0)¢c J1 l9]01]0 jojo)o o
No Doctorate 9)20 |11 Jos 12 f27 j1 J2 {5 Ju1 f4 92 ]s
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P

. ) Mean S.D.
N Doctorate 2.0 0.8
No Doctorate 3.0 1.8

Comment (8) :

>
-

1. Consultants with a doctorate discern their teachers assessing
higher, the benefits to students when the consultant and
teacher occasionally "team up" during a lesson, when compared

to the perceptinns of those without a doctorate.
-

Scanning the data by academic rank of the consultant finds:

i

Frequencies and Percentages per Continuum Interval
Academic Rank . :
1 A 2 Z 31 %14 1 Z 5 % 16 4 712
Instructor 114 2128 0] 0} 0140 2 128 |2 28 01/ 0
. Assistant
) Professor 327 {2118 2418 2118 to0j1 0 {119 !1}9
Associate
Professor 4123 1 8147 ) 41231 01011 510 0} 0|0
Full
Professor 21251 6{75{0} 0} 0{O0Oj0OjO]OjO]O]O
ERIE Staff 1]10 1 ]10 4140} 0|l 0 f2]20 {2 j10¢{ 110
Mean S.D,
Instructor 3.9 2.1
Assistant Professor ‘ 3.1 2.0
Associate Professor 2.2 1.0
Full Professor - 1.8 0.5
3.8 1.9

ERIE Staff

Comment (8) :

1. Full professors, when compared to the teachers of the consul-
tants in the other four groups, observe their teachers regard-
ing higher the benefits to students, when the consultant
occasionally "teams up" with them during a lesson.

.
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Probing the data by teaching specialty of the consultant finds:

Frequencies and Percentages per Continuum Interval

Type of
| Teacher 11 % ]2 2 31 % 4 172 |5 Z 16 | % 7 iz
Science 4 121 7436 14 421 {0t 0 2110 ]I {5 1 15

Sclence Methods{ 4 {21 |7 |36 §3 (15 {1} 5}{2]10 |2 {10 |0 |0

Elementary

Methods 3120 L S5 133 3]20 1 6111 6 1 ]6 1 |6
Mean S.D.

Science Teachers 2.8 1.8

Scieace Methods Teachers 2.8 1.7

Elementary Methods Teachers 2.9 1.8

Comment:{8) :
1. When compared to the teachers of elementary methods professors,
both science and scilence metbods professors notice their teach-
ers emphasizing slightly more, the greater benefits for students

when the consultant and teacher occasionally "team up" to teach
a lesson. )

In closing, the following compendium provides a general synthesis
within the six categofies of consultants' perceptions of how their
teachers assess the need for all the stated consultant services. Tables

No.246 through No.252 have been included for rapid scrutinization and

general overview purposes.

ERIC ‘ '



Code No.
( )
/
7

10
11

12

13
-14
15
16
17
- 18
19
20

21

22

()
‘ 23,
'Emc

Aruitea it

. -208-
Summarized Consultant Services, Functions or Activities

’

Have consultant service available on a regular basis when implementing an
innovative cu.ricnlum.

Answer specific questions ibout the description of lessons that are contained
in the teachers' text.

Answer questions about equipment, obtain equipment, repair or replace equip-
rent, set up equipment” ’

Demonstrate S-APA instruction for teachers, using small groups of students
or a teacher's total class.

Measure student achievement to insure that t e curriculum does promote the
desired student educational development.

Observe the classroom teacher while she teaches a lesson from the curriculum,
then describe and constructively discuss the teacher's performance in a con-
ference immediately iollowing the lesson.

Interpret the program to various administrators, parvents, PTA, school visitors,
etc., in your school district. '

Work with a small grbup of children in the classroom to evaluate the effective-
ness of a specific lesson from the curriculum (evaluate the curriculum itself)

Assist the teacher to set quantity and quality goals for the amount of the
curriculum to be taught in a school year.

Assist the teacher in modifying lessons in the curriculum to best fit the
needs of the children in that classroom.

Meet with teachers on a grade level basis after school or during planning
periods to supply continuing inservice experiences in the new curriculum,

Answer teacher questions about the general subject matter {science questions).

Assist the teacher to emplov teaching techniques and classroom management
strategies that foster regular, active student interaction with the ma“erials

of the curriculum.

Assist teachers in developing new learning experiences for children that help
transfer skills and knowledge acquired from the new curriculum to their

reading, language arts, math, and social studies experiences.

Is ﬁore effective in the classroom werking cooperatively with téacher and
students or more effective in the conference room discussing the program with
the teacher.

Is more effective when the teachers are teaching S-APA or when they are not
teaching S—~APA on the day of his visit.

Is mbre beneficial to the students for the consultant to occasionally "team
up" with the teacher so that the class is taught by the teacher and the

consultant during & lesson. \.
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Table 246:

"Consultants' Perceptions of Consultant Utilization (States)"

Mean Numerical Response
Consultant
Services All Pennsylvania New York
{code numbars) Consultants Consultants Consultants
7 2.5 2.4 2.7
8 2.5 2.4 2.5
9 2.3 2.3 2.3
10 3.1 3.2 2.9
11 4.1> 3.7 4.3
12 3.3 2.9 3.6
13 4.6 ] 4.5
14 3.9 4.5 3.5
P
15 3.7 3.5 3.8
16 3.2 2.8 3.5
17 3.4 3.5 3.3
18 e 2.l1 _ 2.0 2.1
19 3.3 3.3 3.4
20 4,0 3.8 4.1
21 2.7 2.6 2.8
22 2,5 2.1 2.8
23 2.8 2.5 3.1
Code Numbers
All‘ Pa. N.Y.
Consultants Consultants Consultants
Most Important 18 18 18
Least Important 13 13 13

i
b

a7
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7

10
11

12

13
14
15
16

17

T8
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20
21 ’
22
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Summarized Consultan; Bervices, Functions or Activities

’

e

Have consultant service avzilable on a regular basis when implementing an
innovative curriculum.

Answer specific questions about the description of lessons that are contained
in the teachers' text.

Answer questions about equipment, obtain equipment, repair or replace equip-
ment, set up equipment.

Demonstrate S-APA instruction for teachers, using small groups of students

.or a teacher's total class.

Measure student achievement to insure that the curriculum does promote the
Aesired student educational development. ’

Observe the classroom teacher while she teaches a lesson from the curriculum,
then describe and constructively discuss the teacher's performance in a con-
ference jmmediately following the lesson.

Interpret the program to various administrators, parents, PTA, school visitors,
etc., 1in your school district.

Work with a small group of children in the classroom to evaluate the effective-
ness of a specific lesson from the curriculum (evaluate the curriculum itself)

Assist the teacher to set quantity and quality goals for the amount of the
curriculum to be taught in a school year.

| Assist the teacher in modifying lessons in the curriculum to best fit the

needs of the children in that classroom.

Meet with teachers on a grade level basis after school or during planning
periods to supply continuing inservice experiences in the new curriculum.

Answer teacher questions about the general subject mattei (science questions).
Assist the teacher to employ teaching techniques and classroom management
strategies that foster regular, active student interactign with the materials

of the curriculum.

Assist teachers in developing new learning experiences for children that uelp
transfer skills and knowledge acquired from the new curriculum to their

reading, languige arts, math, and social studies experiences.

. ~
Is more effective in the classroom Working cooperatively with téacher and
students or more effective in the conference room discussing the program with
the teacher.

Is more effective when the teachers axe teaching S-APA or when they are not
teaching S~-APA on the day of his visit.

Is more beneficial to the students for the consultant to occasionally '"team
up" .with the teacher so that the class is taught by the teacher and the
qonaultant during a lesson. . :

T e b ki e e o



“Consultants' Perception of Consultant Ucilization (School-Types)"

xN'

Mean Numerical Response

Consultant R
Services All Pilot School Demd School
{code numbers) Consultants Consultauts Consultants
7 23 | 2.8 2.4 |

8 a5 2.7 2.3

i 9 2.3 2.2 2.3

10 3.1 3.1 3.0

11 4.1 4.1 4.0

12 3.3 3.8 2.9

13 4.6 4.9 bob

| 14 3.9 4.0 3.8

15 3.7 4.0 3.4

16 3.2 3.3 3.1

- 17 3.4 3.5 3.3

18 2.1 2.1 2.9

19 3.3 __3.6 3.1

20 4.0 4.0 4.0

21 2.7 3.2 2.3

22 2.5 2.8 2.3

23 2.8 3.2 2.5

N Code Numbers

Cons:itanti o Cogéiggants éongﬁTgants

Most Tmportant 18 18 18

Least Important 13 13 13

e g 20 . a T——
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Code No.

)

R

7

10
11

12

13

14

16
17
18
19
20

21

22

© 23
O
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Summarized Consultant Services, Functions or Activities

’
Have consultant service available on a regular basis when implementing an
innovative curriculum.

Answer specific questions about the description of lessons that are contained
in the teachers' text.

Answer questions about equipment, obtain equipment, repair or replace equip-

. ment, get up equipment.

Demonstrate S-APA instruction for teachers, using small groups of students
or a teacher's total class.

Measure student achievement to insure that the curriculum does promote the
desired student educational development.

Observe the classroom teacher while she teaches a lesson from the curriculum,
then describe and constructively discuss the teacher's performance in a con-
ference immediately following the lesson.

Interpret the program to various administrators, parants, PTA, school visitors,
etc., in your school district.

Work with a small group of children in the classroom to evaluate the effective-
ness of a specific lesson from the curriculum (evaluate the curriculum itself)

Assist the teacher te set quantity and quality goals for the amount of the
curriculum to be taught in a school year.

Assist the teacher in modifying lessons in the curriculum to best fit the
needs of the children in that classroom. .

Meet with teachers on a grade level basis after school or during planning
periods to supply continuing inservice experiences in the new curriculum.

Answer teache: questions about the general subject matter {sclence questions).
Assist the teacher to employ teaching techniques and classroom management
strategles that foster-regular, active student interaction with the materials

of the curriculum.

Assist teachers in developing new learning experiences for children that help

- transfer skills and knowledge acquired from the new curriculum to their
reading, language arts, tath, and social studies experiences.

- 18 more effective in the classroom working cooperatively with teacher and

students or more effective in the conference room discussing the program with
the teacher.

. . . . ) L4
Is more effective when the teachers are teaching S-APA or when they are not
teaching S-APA on the day of his visit.

Is more beneficial to the students for the consultant to occasionally 'team
up' .with the teacher £o0 that the class js taught by the teach.r uand the

consultant during & lesson. .
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Table 248:

( ) "Consultants' Perceptions of Consultant Utilization
(Mumber of Teachers with which a Consultant Works)"
Mean Numerical Response
Consultant ]
Services ALl Consultant/With|Consultant/With | Consultant/With | Consultant/With :
(code numbers) |Consultants]] (1-5 Teachers) | (6-10 Teachers) | (11~15 Teachers) | (16-Plus Teachers)|’
¥ 2.5 2.0 2.5 3.1 1.8
8 2.5 2.4 2.3 2.8 T 2.2
9 2.3.. 2.1 2.4 2.1 2.6
0 3.1 3.0 3.1 3.1 2.8
11 4.1 3.8 4.1 4.0 4.6
12 3.3 2.3 3.1 3.7 G4
13 4.6 4.3 4.8 4.7 3.8
0 14 3.9 4.2 3.7 4.0 3.8
15 3.7 3.7 3.5 4.1 3.6
16 | 3.2 3.1 » 3.1 3.4 3.0
17 3.4 3.4 3.3 3.5 3.2
18 2.1 1.7 2.3 2.1 1.8 i
19 ) 3.3 2.7 3.3 3.4 4.2 ;
20 5.0 4.1 4.3 3.6 3.4
21 2.7 2.2 2.4 3.1 3.6
22 2.5 2.6 2.3 2.9 2.6 :
23 2.8 2.3 2.6 . 3.3 3.6 i

Code Numbers

411 (1 - 5) (6 - 10) (11 - 15) (16 plus)
Consultants Teachers Teachers Teachers Teachers

Most Important 18 18 8, 18, 22 g, 18 7, 18
" "ast Important 13 - 13 13 13 11

o .
’&4/
;




Code No.

10
11
12
.{3
14
15
16
17
18
19
20

21

22

23
O
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Summarized Consultant Services, Functions or Activities

)

/

Have congultant service available on a regular basis when implementing an
innovative curriculum. Lo
Answer specific questions about the description of lessons that are contained
in the teachers' text.

Answer questions about equipment, obtain equipment, repalr or replace equip-
ment, set up equipment. ‘

Demonstrate S-APA instruction for teachers, using small groups of students
or a teacher's total class.

Measure student achievement to insure that the curriculum does promote the
desired student educational development.

Observe the classroom teacher while she teaches a lesson from the curriculun,
then describe and constructively discuss the teacher's performance in a con-
ference immediately following the lesson.

Interpret the program to various i:dministrators, parents, PTA, school visitors,
etc., in your school district.

Work with a small greup of children in the classroom to evaluate the effective-
ness of a specific lesson from the curriculum (evaluate the curriculum itself)

Assist the teacher to set quantity and quality goals for the amount of the
curriculum to be taughe in a school year.

Assist the teacher in modifying lessons In the curriculum to best fit the
needs of the children in that classroom.

Meet with teachers on a grade level basis after school or during planning
periods to supply continuing inservice experiences in the new curriculum.

Answer teacher questions about the general subject matter (science questions).
Assist the teacher to employ teaching techniques and classroom menagement
strategies that foster regular, active student interaction with tbe materials
of the curriculum.

Aesist teachers in developing new learning experiences for children that help

- transfer skills and knowledge acquired from the new curriculum to their
reading, language arts, math, and socfal studies experiences.

Is more effective in the classroom working cooperatively with téacher and
students or more effective in the conference roum discussing the program with
the teacher._

Is moxre effective when the teachers are teaching S-APA or when they are not

teaching S-APA on the day of his vistit,

Is more beneficial to the students for the consultant to occasionally "team
up" .with the teacher so that the class is taught by the teacher and the

cunsultant during a lesson,




Table 24%:-

"Consultants' Perceptions of Consultant Utilization (Degree Status)'

Mean Numerical Response
Consultant Consultants Consi.ltants
Services All With Without
{code numbers) Consultants " Doctorate Doctorate
7 2.5 2,1 2.7
8 2.5 1,8 2.0
9 2.3 1.9 2.4 _
10 3.1 2.5 3.2
11 4.1 - 3.5 4.2
12 3.3 2.4 3.5
13 4.6 4.7 4.6
14 3.9 3.8 3.9 I
15 3.7 3.5 3.8 l
16 3.2 2.9 3.3
17 3.4 2.5 3.6
18 2.1 1.8 2.1
19 3.3 2.5 3.6
20 4.0 3.6 4al
21 2.7 1.8 2.9
22 2.5 1.9 2.7
23 2.8 2.0 3.0
Code Numbers
All Pa. N.Y.
Consultants Consultants Consultants
Most Important 18 8, 18, 21 18
Leaat Important 13 13 13

ERIC
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. Code

()

1o
11

12

13

14

16,

17

18
19

- 20
21

 n
O
23
VEI{I‘C

R A . 7o provided by ERIC

No.

Summarized Consultant Services, Functions or Activities

¢

v

Have consultant service available on a regular basis when implementing an
janovative curriculum.

Answer specific questions about the description of lessons that are contained
in the teachers' text.

Answer questions about equipment, obtain equipment, repair or replace equip-
ment, set up equipment. '

Demonstrate S-APA instruction for teachers, using small groups of students
or a teacher's total class.

Measure student achievement to insure that the curriculum does promcte the
desired student educational development.

Gbserve the classroom teacher while she teaches a lesson from the curriculum,
then describe and constructively discuss the teacher's performance in a con-
ference immediately following the lesson.

Interpret the program to variou. administrators, parents, PTA, school visitors,
etc., in your school district.

Work with & small group of childten in the classroom to evaluate the effective~-

ness of a gpecific lesson from the curriculum (evaluate the curriculum itself)

Assist the teacher to set quantity and quality goals for the amount of the
curriculum to be taught in a school year.

Assist the teacher in modifying lessons im the curriculum to best fit the
needs of the children in that classroom.

Meet with teachers on a grade level basis after school or during planning

_perieds to supply continuing inservice experiences in the new curriculum.

Ansver teacher questions about the general subject matter (science questions).
Assist the teacher to employ teaching techniques and classrcom management
strategies that foster regular, active student interaction with the materials
of the curriculum,

Assist teachers in developing new learning experfcnces for children that help

“transfer skills and knowledge acquired from the new curriculum to their
reading, language arts, math, and social studies experiences.

Is more effective in the classroom working cooperatively with téacher and
student 3 or more effective in the conference room discussing the program with

: the'teacher.

Is more effective when the teachers are teaching S-APA or when they are not
teaching S-APA on the day of his visit.

Is more beneficial to the students for the consultant to occasionally "team
up" .with the teacher so that the class is taught by the teacher and the
consultant during a lesson. :



o
)

“Consultants' Perceptions of Consultant Utilization (Academic Rank)"
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Mean Numerical Response
" Consultant
Services All ) Assistant Assoclate Fuil ERIE
(code_numbers) Consultants Instructors Professor Professor Professor Staff
7 2.5 2.7 2.7 2.2 2.1 3.1
8 2.5 3.4 2.5 1.9 2.4 2.8
9 2.3 2.4 2.7 2.0 2.1 2.3
10 3.1 3.4 3.5 2.9 3.0 2.7
11 4.1 4.9 4.0 3.3 4.0 5.0
12 3.3 3.7 3.4 2.2 3.0 5.0
13 4.6 4.1 4.8 4.4 4.8 4.9
(:) 14 3.9 4.7 4.1 3.8 3.8 3.4
15 3.7 3.9 3.4 2.9 4.3 4.8
16 3.2 4.3 2.8 2.5 3.1 4.2
17 3.4 4.6 3.8 2.9 2.5 3.5
18 2.1 2.9 2.0 1.8 2.0 2.2
19 3.3 3.7 3.7 2.6 3.0 4.1
20 4.0 4.9 4.0 3.6 3.8 4.2
21 2;7 3.1 2.7 2.6 1.9 3.2
22 2.5 3.0 3.0 1.7 1.6 3.8
23 2.8 3.9 3.1 2.2 1.8 3.8
0 A1 A=< at 5 Assistant ... Assoclate . Full ERIE
. i Consultants ;' Instructors Professors’ Professors Professors  Staff
¢ ’)Most Important 18 9 18 22 22 18
Lﬁ§8t Important 13 11, 20 13 13 13 11, 12
ERIC
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Summarized Consultant Services, Functions or Activities

Have consultant service available on a regular basis when implementing an
innovative curriculum.

Answer specific questions about the description of lessons that are contained

. in the teachers' text.

10
11

12

13

14

16
17
18

19

20

Answer questions about equipment, obtain equipment, repair or replace equip-
ment, set up equipment. '

Demonstrate S-APA instruction for teachers, using small groups of students
or a teacher's total class.

Measure student achievement to insure that the curriculum does promote the
desired student educational development.

Observe the classroonm teacher while she teaches a lesson from the curriculum,
then describe and constructively discuss the teacher's performance in a con-
ference’ immediately following the lesson. -

Interpret the program to various administrators, parents, PTA, school vis. tors,

. etc., in your school district.

Work with a small group of children in the classroom to evaluate the effective-
ness of a specifio lesson from the curriculum (evaluate the curriculum itself)

Assist the teacher to set quantity and quality goals for the amount of the
curriculum to be taught in a school year.

Assist the teacher in modifying lessons in the curriculum to best fit the
needs of the children in that classroom.

Meet with teachers on a grade level basis after school or during planning
periods to supply continuing inser~ice experiences in the new curriculum.

Answer teacher questions about the general subject matter (science questions).

Assist the teacher to employ teaching techniques‘and classroom management
strateries that foster regular, active student interaction with the materials
of the curriculum.

Assist teachers in developing new learning experiences for children that help

- transfer skills and knowledge acquired from the new curriculum to their

* reading, language arts, math, and social studies experiences.

21

22

23
O

ERIC
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Is more effective in the classroom working cooperatively with téacher and
students or more effectiVe in the conference room discussing the program with
the teacher. :

~

1s more effective when the teachers are teaching S-APA or when they are not
teaching S-APA on the day of his visit.

T8 more beneficial to the students for the consultant to occasionally "tean
up" with the teacher so that the class is taught by the teacher and the

consultant during a lesson o
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Table251:

"Consultanis' Perceptions of Consultant Utilization (Teaching Specialty)"

Meaﬁ Numerical Response
Consultant Science Elementary
Services All Science Methods Methods
(code numbers) Consultants Teachers Teachers Teachers |
7 2.5 2.7 2.5 2.5
8 2.5 2.6 - 2.2 2.7
9 2.3 2.4 2.0 2.5
10 3.1 3.6 2.6 2.9
11 4.1 4.4 3.6 ’ 4.2 _
I NN
12 3.3 3.3 3.2, 3.4 4
J
13 4.6 5.2 4.7 /3.8
: 7
) 14 3.9 4.2 3.4 (42 -—]
S Y
15 3.7 3.8 3.7 3.6 )
—_—
16 3.2 3.2 3.1 3.3 -~
17 3.4 3.7 2.8 3.7
18 - 2.1 2.1 1.8 2.4
19 3.3 3.6 3.3 3.1
20 4.0 4.0 3.7 4.3
21 2.7 2.6 2.8 2.7
22 2.5 ' 2.3 : 2.8 2.5
23 2.8 2.8 2.8 2,9

Code Numbers

All Science S~ience Methods Elementary Methods
‘) Consultants Teachers Teachers Teachers
- Most Important 18 ) 18 18 18
Least Important 13 13 13 . <. 20

ERIC
227
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Code ¥No.

)

4
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7

10
11

12

13
14
15
16
17
18
19
20

21

22
23
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-

Summarized Consultant Services, Functions or Activities

’
'

Have consultant service available on a regular basis when implementing an
innovative curriculum.

Answer specific questions about the description of lessons that are contained
in the teachers text.

Answer questions about equipment, obtain equipment, repair or replace equip-
ment, set up equipment. )

Demonstrate S—-APA instruction for teachers, using small groups of students
or a teacher's total class.

Measure student achievement to insure that the curriculum does promote the
desired student cducational development.

Observe the classroom teache: while she teaches a lesson from the curriculum,
then describe and constructively discuss the teacher s performance in a con-
ference immediately following the lesson.

Interpret the program to various administrators, pavents, PTA, school visitors,
etc., In your school district. '

Work with a small group of children in the classroom to evaluate the effective-
ness of a specific lesson from the curriculum (evaluate the curriculum itself)

Assist the teacher to set quantity and quality goals for the amount_of the
curriculum to be taught in a school year.

Assist the teacher in modifying lessons in the curriculum to best fit the
needs of the children in that classroom.

" Meet with teachers on a grade level basis after school or during planning

periods to supply continuing inservice experiences in the new curriculum.
Answer teacher questions about the general subject matter (science questions).

Assist the teacher to employ teaching techniques and classroom management

...strategies that foster regular, active student interaction with the materials

of the curriculum.

Assist teachers in developing new learning experiences for children that help
transfer skills and knowledge acquired from the new curricuium to their

reading, language arts, math, and social studies experiences.

Is.more effective in the classroom workfing cooperatively with teacher and

.students or more effective in the conference room discussing the program with
. the teacher.

Is more effective wnen the teachers are teaching S~APA or when they are not
teaching S-APA on the day of his visit.

Is more beneficial to the students for the consultant to occasionally "team
up' .with the teacher so that the class is taught by the teacher and the

consultant during a lesson.



“Consultants' Perceptions of Consultant Utilization (RAN vs ERIE)"

Mean Numerical Response
Consultant '
Services .. ALl - RAN ERIE
{code numbers) - . Consultants Professors Staff
7 2.5 2.4 3.1
8 2.5 2.4 2.8 .
9 2.3 2.3 2.3
10 3.1 3.1 2.7
11 4.1 3.9 5.0
12 3.3 2.9 5.0
13 4.6 4.5 4.9
14 3.9 4.0 3.4
15 3.7 3.4 4.8
16 3.2 2.9 4.2
17 3.4 3.4 3.5
18 2,1 2.1 2.2
19 3.3 3.1 4.1
20 4.0 3.9 4.2
21 2.7 2.6 3.2
22 2.5 2.2 3.8
23 2.8 2.6 3.8
Code Numbers
All RAR ERIE
© Consultants . Professors  Staff
Most Important 18 18 18
Least Important 13 13 11, 12

yry
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Part 1V

"Data Summary"

In this section an attempt has been made
to bring together the mean-numerical-responses
of those individuals within a given educational
getting. It provides a general synthesis within
the five settings of the groups' perceptions of
how they assess the teacher's need for all the
stated consultant services. This summary also
contains the code numhers of the most important
and least important consultant activities as
perceived by and for the teachers by all three
groups of educators,

-~

O

O
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Code No.

;

7

10
11

12

13
14
15
16

17

18

19

20

=223~

Summarized Consultant Services, Funccions or Activities

’

Have consultant service available on a regular basis when implementing an
innovative curriculum.

Answer specific questions about the description of lessons that are contained
in the teachers' text.

Answer questions about equipment, obtain equipment, repair or replace equip- -
ment, set up equipment.

Demonstrate S-APA instruction for teachers, using small groups of students
or a teacher's total class.

Measure student achievement to insure that the curriculum does promote the
desired student educational development, .

Observe the classroom teacher while she teaches a lesson from the curriculum,

.then describe and constructively discuss the teacher's performance in a con-

ference immediately following the lesson.

Interpret the program to various administrators, parents, PTA, school visitors,
etc., in your school district.

Work with a small group of children in the classroom to evaluate the effective-
ness of a specific lesson from the curriculum (evaluate the curriculum itself)

Assist the teacher to set quantity and quality goals for the amount of the
curriculum to be taught in a school year.
Assist the teacher in modifying lessons in the currjculum to best fit the
needs of the children in that classroom.

Meet with teachers on a grade level basis after school or during planning
periods to supply continuing inservice experiences in the new curriculum.

Answer teacher questions about the general subject matter (science questions).
Assist the teacher to employ teaching techniques and clabsroom management
strategles that foster regular, active student interaction with the materials
of the curriculum,.

Assist teachers in developing new learning experiences for children that help
transfer skills and knowledge acquired from the new curriculum to their

© reading, language arts, math, and social studies experiences.

21

22

23

O

ERIC
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Is more effectlve in the classroom working cooperatively with teacher and
students or more effective in the conference room discussing the program with
the teacher.

Is more effective when the teachers are teaching S-APA or when they ace not
teaching S-APA on the day of his visit.

Is more beneficial to the students for the consultant to occasionally "team
up" with the teacher so that the class 1is taugnt by the teacher and the

consultant during a lesson.
28/
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ML

O e
"Perceptions of Consultant Utilization by All Educators"
. Consultant Mean Numerical X.sponse
Services '
(code numbers) All Educators All Teachers All Principals | All Consultants
7 2.1 2.0 2.0 2.5 ]
8 2,0 ‘2.2 2.5 2.5
9 2,1 2.2 2.8 2.3
10 2.1 . 2.0 2.1 3.1
11 2.4 2.7 3.2 5.1
12 2.6 2.6 2.3 3.3
13 2.4 2.4 3.3 4.6
(14 2.5 2.7 3.2 3.9
|15 2.6 2.6 2.9 3.7
16 2.5 2.6 2.6 3.2
17 2.3 2.5 1.9 3.4
18 2.3 2.5 2.3 2.1
19 2.5 2.8 2.8 3.3
20 2.5 2.6 2.8 4.0
21 2.7 2.8 2.6 2.7
22 d 2,4 2.3 2,3 2.5
53 2.3 2.6 2.6 2.8 ]
Code Numbers
All All All All
™~ Educators Teachers Principals Consultants
w Most Important 8 7, 10 17 18
o Least Important 21 i9, 21 13 13
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Code No.

e

12

13
14

()

15

17
18
19
20

21

22

23
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Summarized Censultant Services, Functions or Activities

Have consultant service available on a regular basis when implementing an
innovative curriculum.

Answer specific questions about the description of lessons that are contained
in the teachers' text.

Answer questions about equipmwent, obtain equipment, repair or replace equip- -
ment, set up equipment.

Demonstrate S-APA instruction for teachers, using small groups of students
or a teacher's total class.

Measure student achievement tc insure that the curriculum does pronote the
desired student educational development.

—
-

L
Observe the classroomgteacher while she teache.”a lesson from the curriculum,
then describe and constructively discuss the Leacher's performance in a con-

ference immediately following the lesson.

Interpret the program to various administrators, parents, PTA, school visitors,
etc.,, in your school district.

Work with a small group of children in the classroom to evaluate the effective-
ness of a specific lesson from the curriculum (evaluate the curriculum itself)

Assist the teacher to set quantity and quality goals for the amount of the
curriculum to be taught in a school year.

Assist the teacher in modifying lessons in the curriculum to best fit the
needs of the children in that classroom.

Meet with teachers on a grade level basis after school or during planning
periods to supply continuing inservice experiences in the new curriculum.

Answer teacher questions about the general subject matter (science questions).

Assist the teacher to employ teaching techniques and classroom management
strategies that foster regular, active student interaction with the materials
of the curriculum.

Assist teachers in developing new learning experiences for children that help
transfer sl.1lls and knowledge acquired from the new curriculum to their
reading, languagc arts, math, and social studies experlences.

Is more effective in the classroom working cooperatively with teacher and
students or more effective in the conference room dircussing the program with
the teacher.

Is more effective when the teachers are teaching 5-APA or when they are nct
teaching S-APA on the day of his visit.

Is more beneficial to the students for the consultant to occasionally "team
up" with the teacher so that the class is taught by the teacher and the
consultant during a lesson.



"Perceptions of Consultant Utilizatioa by States (Pennsylvania)"

Consultant Mean Numerical Response
Services
(code numbers) All Educators Pa. Teachers Pa. Principals Pa. Consultants
7 2.1 1.9 1.6 2.4
8 2.0 2.1 2.1 2.4
9 2.1 2.0 2.5 2.3
10 2.0 1.9 1.7 3.2
11 2.4 2.6 3.4 3.7
12 2.6 2.5 2.8 2.9
‘13 2.4 2.2 3.3 4.8
() 2.5 2.6 2.8 4.5
15 2.6 2.9 2.2 3.5
16 2.5 2.6 2.4 2.8
17 2.3 2.4 1.8 | 3.5
>18 2.3 2.4 2.3 2.0
‘19 2.5 2.7 2.8 [ 3.3
20 2.5 2.7 2.5 3.8
‘él | 2.7 2.8 2.3 2.6
22 2.4 1.9 2.1 2.1
23 2.3 2.4 2.1 2.5
" Code Numbers
All Fa. Pa. Pa.
. Educators Teachaers Principals Consultants
(‘»" Most Important 8 7, 10, 22 7 18
o Least Important 21 15 11 13

A9¢




*Code No.

10
11

12

13
14
15
16
17
18
19
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Summarized Consultant Services, Functions or Activities

Have consultant service available on a regular basis when implementing an
innovative curriculum.

Answer specific questions about the description of lessons that are contained
in the teachers' text.

Answer questions about equipment, obtain equipment, repair or replacez equip- -
ment, set up equipment. .

Demonstrate S~APA instruction for teachers, using small groups of students
or a teacher's total class.,

Measure student achievement to insure that the curriculum does promote the
Gesired student educational development.,

Observe the classroom teacher while she teaches a lesson from the curriculum,
then describe and constructively discuss the teacher's performance in a con-
ference immediately following the lesson.

Interpret the program to various administrators, parents, PTA, school visitors,
etc., in your school district,

Work with a small group of children in the classroom to evaluate the effective-
ness of a specific lesson from the curriculum (evaluate the curriculum itself)

Assist the teacher to set fquantity and quality goals for the amount of the
curriculum to be taught in a school year.

Assist the teacher in modifying lessons in the curriculum to best fit the
needs of the children in that classroom.

Meet with teachers on a grade level basis after school or during planning
periods to supply continuing inservice experiences in the new curriculum.

Answer teacher questions about the general subject matter {science questions).

Assist the teacher to employ teaching techniques and classroom management
strategies that foster regular, active student interaction with the materials
of the curriculum.

Assist teachers in develnping new learning experiences for children that help
transfer skills and knowledge acquired from the new curriculum to their
reading, language arts, math, and social studies experiences.

Is more effective in the classroom working cooperatively with teacher and
students or more effective in the cornference room discussing the program with
the teacher.

Is more effective when the teachers are teaching S-APA or when they are not
teaching S~APA on the day of his visit.

Is more beneficial to the students for the consultant to occasionally '"team
up'" with the teacher so that the class is taught by the teacher and the

consultant during a lesson. -
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"Perceptions of Consultant Utilization by States (New York)"

Zonsultant Mean Numerical Response
Services
ade numbers) All Educators N. Y. Teachers N. Y. Principals N. Y. Consultants
7 2.1 2.1 2.5 2.7
8 _ 2.0 2.1 3.1 2.5
9 - 2.1 2.2 3.0 2.3
B 2.0 2.1 2.4 2.9
11 2.4 2.8 3.4 4.3
12 2.6 2.5 2.9 3.6
13 2.4 2.5 3.5 4.5
14 2.5 2.6 4.0 3.5
15 2.6 2.3 3.4 3.8
16 25 2.5 3.0 3.5
17 2.3 2.2 2.2 3.3
18 2.3 2.4 2.6 2.1
19 2.5 2.4 3.2 3.4
20 2.5 2.3 3.2 4.1
21 2.7 2.9 3.4 2.8
22 2.4 2.3 2.4 2.8
23 ¢ 2.3 2.7 . 3.0 3.1 J

Code Numbers

All N.Y. N.Y. N.Y.

Educators Teachers Principals . :mdlltents
Most Important 8 7, 8, 10 17 18

least Importent 21 21 14 13
Q ‘
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.. Code No.
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12
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16
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Summarizeo Consultant Services, Functions or Activities

;-

Have consultant service available on a regular basis when implementing an
innovative curriculum. .

Answer specific questions about the description of lessons that are contained
in the teachers' text.

Answer guestions about equipment, obtain equipment, repair or replace equip-
ment, set up equipment. .

Demonstrate S-APA instruction for teachers, using small groups of students
or a teacher's total class. '

Measure student achievement to insure that the curriculum does promote the
desired student educational development.

Observe the classroom teacher while she teaches a lesson from the cbrriculum,
then describe and constructively discuss the teacher's performance in a con-
ference immediately following the lesson.

Interp*et the program to various administrators, parents, PTA, school visitors,
etc., In your school district.

Work with a small group of children in the classroom to evaluate the effective-
ness of a specific lesson from the curriculum (evaluate the curriculum itself)

Assist the teacher to set quantity and quality goals for the amount of the
curriculum to be taught in a school year.

Assist the teacher in modifying lessons in the curriculum to best fit the
needs of the children in that classroom.

Meet with teachers on a grade level basis after school or during planning
periods to supply continuing inservice experiences in the new curriculum.

Answer teacher questiors about the geneval subject matter (science questions).
Assist the teacher to employ teaching téchniques and classroom management
strategies that foster regular, active student interaction with the materials

of the curriculum.

Assist teachers in developing new lea.ning experiences for children that help
transfer skills and knowledge ccquired from the new curriculum to their

reading, language arts, math, and social studies experiences.

Is more effective in the classroom working cooperatively with teacher and

.students or move effective in the conference room discussing the program with

the teacher.

Is more effective when the teachers are teaching $-APA or waen they are not
teaching S-APA on the day of his visit.

Is more beneficial to the studeﬁts for the consultant to occasionally ''team
up" with the teacher so that the class is taughv by the teacher and the

consultant during a lesson.
| Yy,
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(’] < Table 256 >
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"Perceptions of Consultant Utilization by -School-Types (Pilot Schools)"

-230~-

Consultant Mean Numerical Respomnse
Services
{code numbers) All Educators Pilot Teachers Pilot Principals Pilot Consultants
7 2.1 _ 2.5 2.6 2,8 |
8 2.0 2.2 2.5 2.7
9 2.1 2.0 2.6 2.2
10 2.0 2.7 2.3 3.1
11 2.4 2.8 3.7 4.1
12 2.6 2.5 3.4 3.5“
-‘113 2.4 2.6 3.7 4.9
() 14 2.5 2.8 4.1 4.0
15 2.6 2.4 3.5 4;0 3
16 2.5 2.9 3.3 3.3
17 2.3 2.5 2.5 3.5
18 2.3 2.8 2.6 2.1
19 2.5 2.8 3.6 3.6
20 2.5 2.5 3.5 4.0
i 21 2.7 3.3 3.2 3.2
22 2.4 "2:7‘ | 2.6 2.8
23 2.3 2.8 3.1 3.2
_Code Numbers
All Pilot Pilot Pilot
{ \ Fducators Teachars Principals Consultants
’ Most Important 8 9 10 18
L2ast Important 21 21 14 13
Q
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14
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15
16
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Summarized Consultant Services, Functions or Activities

4

Have consultant service available 6n a regular basis when implementing an
innovative curriculum.

Answer specific questions about the description of lessons that are contained
in the teachers' text.

Answer questions about equipment, obtain equipﬁent, repair or replace equip-
ment, set up equipment.

Demonstrate S-APA instruction for teachers, using small groups of students
or a teacher's total class.

Measure student achievement to insure that the curriculum does promote the
desired student educational development,

Observe the classroom teécher while she teaches a lesson from the curriculum,
then describe and constructively discuss the teacher's performance in a con-
ference 1mmed1ate1y following the lesson.

Interpret the program to various administrators, parents, PTA, school visitors,
etc., in your school district.

Work with a small grbup of children in the classroom to evaluate the effective-
ness of a specific lesson from the curriculum (evaluate the curriculum itself)

Assist the teacher to set quantity and quality goals for the amount of the
curriculum to be taught in a school year.

Assist the teacher in modifyinz lessons in the curriculum to best fit the
needs of the children in that classroom.

Meet with teachears on a grade level basis after school or during planning
periods to supply continuing inservice experiences in the new curriculum.

Answer teacher questions about the genefal subject matter (science questions).

Agsist the teacher to employ teaching techniques and classroom management

.. strategies that foster regular, active student interaction with the matertals
_of the curriculum.

Assist teachers in debelopiﬁg new learning experiences for chiidren that help

transfer skills and knowledge acquired from the new curriculum to their

reading, language arts, math, and social studies experiences.

Is more effective 1.t the classroom working cooperatively with téacher and
students or more effective in the conference room discussing the progrgm with
the teacher.

Is more effective wheu the teachers are teaching S-APA or when they are not
teaching S-APA on the day of his visit.

Is more beneficial to the students for the consultant to occasionally "team
up" with the teacher so that the class is taught by the teacher and the

consultant during a lesson.‘ l
' A$9
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"Perceptions of Consultant Utilization by School~Types (Demo Schouls)"

Mean Numerical Responee
Consultant
Services ‘
(code numbers) All Educators Demd Teachers Deko Principals Deind Consultants
7 2.1 1.9 1.6 | 2.4
8 2.0 2.2 2.9 2.3
9 2.1 2.2 3.0 2.3
10 2.0 1.9 1.8 3.0
11 2.4 ) 2.7 3.1 4.0
12 2.6 2.5 2.3 2.9
rg’\ 13 2.4 2.4 3.2 4.4
14 2.5 2.6 2.7 3.8
15 2.5 2.6 2.7 ~_ 3.4
16 é.S 2.4 2.1 3.1
17 2.3 . 2.2 1.6 3.3
18 2.3 2.3 ) 2.3 2.0
19 2.5 2.5 2.3 3.1
20 2.5 2.5 2.1 4.0
2 ' 2.1 2.7 2.7 2.3
22 2.4 1.9 1.9 2.3
23 2.3 2.4 1.9 2.5
Code Numbers
All Demo Demo Demo
( } Educators Teachers Principals Consultants
Most Important -. 8 7, 10, 22 7, 17 8, 9, 21, 22
o Least Important 21 11, 21 9 - 13
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APPENDIX

The points elaborated upon and the data tables
presented in this report are only a few of many that
can be extracted from the multitude of existing
possibilities. Because of economic and time constraints,
the data have not been presented as a result of stringent
and sophieticated statistical treatments. This appendix
has been provided for those who wish to pursue a more
thorough ox comprehensive study. The appendix contains
the original questionnaires administered to teachers,
principals and consultants. One will also find cop’es
of the initial computer printouts associated with the
responses of teachers, principals and consultants
delineating sum of squares, means, standard deviations,
number of individuals, and variances,

4
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Guestiocnnaire and Computer Printout

A

Consultant Utilization Preferences"

(Teachers)

o

LG U3



EASTERN REGIONAL INSTITUTE FOR EDUCATION Aug. 1969 -235-

CONSULTANT UTILIZATION PREFFRENCESR

1. Name of your scheol: ) §chool hist.

2. Grade you teach:

3. Age: (check one) 21-30 s 31-40 , 41-50 s 51-60 , 61+

4, Years of teaching experience: (mark ""0" if beginning teacher)

5. Highest degree received: B.S. or B.A. s MJA. or M.§.._ _, M.A. or M.S5.+
Doctorate

6. Do you have either "outside" or "local district” consultant service available
to you in your classroom in the following curricular areas?

Circle One If yes, how often?
_(a) Resding ' Yes No !
(b) Arithmetic Yes No
(c) Social Studies Yes No
(d) Handwriting Yes No -

(e) English Grammar Yes No
& Literature

(f) Science (do not Yes No
include ERIE)

7. How important is it to You to have consultant service available on a resular
basis when you are implementing an innovative curriculum in vour ovwn class-

room?
1 - 2 3 4 5 6 7
Extremely necessary - There is no need ’
to have consultant : for any consultant

service ' service

A consultant probably should serve several functions in a school when teachers are
implementing an innovative curriculum., ON EACH OF THE FOLLOWING CONTINUUM ITEMS,
PLEASE MARK THE DIL.GREE TO WHICH THE FUNCTION IS IMPORTANT TO YOU,

8. Answer specific questions about the description of lessons that are contaired
in the teachers text (syllabus).

12 3 4 5 6 7
Very important ' . Unimportant

9. Answer questions about equipment, obtain equipment, repair or replace eaquipment,
set up equipment.

1 .2 3 . 4 . 6 7
Very Important t'nimportant

(%, |
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Consultant Utilization Preferences -2~
10. Demonstrate S-APA instruction for teachers, using small prouns of students

Very

12.

Very

13.

Very

14.

Very

15.

Very

16.

Yery

17.

Very

18.

ERIC

Aruitoxt provided by Eic:

or a teacher's total class.

1 2 ' 3 ¥ 4 5 6 7

-important nimportant

Measure student achievement to insure that the curriculum does prorote the
desired student educational development.

1 2 3 4 5 6 7
important Unimportant

Observe the classroom teacher while she teaches a lesson from the curricvlum,
then describe and constructively discuss the teacher's performance in a
conference immediately following the lesson.

1 2 3 4 5 6 7
important Unimportant

Interpret the program to various administrators, parents, PTA, school visitor:,
etc., in your school district. :

1 2 3 4 5 6 7
inportant Unimportant
Work with a small group of children in the classroonm to evalucte the affective-
ness of a specific lesson from the curriculum (evaluate the - itself).
1 2 3 4 . 5 6 7
important ) Lot
Assist the teacher to set quantity and quality goals for tl.« the

curriculum to be taught in a scheol year.

1 2 3 4 5’ 6 ?
important int
Assist the teacher in modlifying lessons in the curriculi 1t lie

needs of the children in that classroom.

1 2 3 4 5 6 7
important nt
Meet with teachers on a grade level basis after school o nng
periods to supply continuing inservice experiences in the n . ' v

1 2 3 4 S 6 7
important 't

Answer teacher questions about the general suhject matter a a0
questions) upon which the innovative curriculum is bascd, 1. )

1

serve as the "science espert” and handle questions abnui "o .

1 2 3 lt 5 f i
important dot

A4
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Consultant Utilization Prefcecrences -3- -237~

19. Assist the teacher to employ teaching technicues and classroom manapement
strategies that foster regular, active student interaction with the materials
of the curriculum.

1 2 3 4 5 6 7
Very important ) ) nimportant

20. Assist teachers in developing new learning experiences for children that
help transfer skills :nd knowledge acquired from the new curriculum to their
reading, language arts, math, and social studies experiences.

1 2 3 4 5 6 7
Very important Unimportant

21. Do you think a consultant can be more effective in the classroom working
- cooperatively with teacher and students or more effective in the conference
room discussing the program with the teacher? :

1 - 2 3 4 5 6 7
More effective More effective
in ¢lassroom awvay from classroom

22. Do you think the consultant's time is used more effectively when the teachers
are teaching S-APA or when they are not teaching S- APA on the day he is worV-
ing in their school? :

, 1 2 3 4 S 6 . 7
Hore eff2ctive More effective when
when teaching not teaching S-APA
S-APA - , -

23. Do you think it is beneficial to the students for the consultant to nccasionally
team up" with the teacher so that the class is taught by the tcacher and the
consultant during a lesson.

1 2 3 4 5 6 7
Ve y benefi ial . ) Not beneficial
24, How interested are you in becoming a consultant or teacher=~leader in vour

schonl or school district in order to assist fellow tecachers to implement
S-APA in the classroom?

1 2 3 . 4 -5 6 7
Very interested ‘ Mot interested in
in consultant ) consultant
opportunities ' ’ opportunities
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3
RESULTS FORALL EOUCATORS
#  TOTAL AVERAGE ST.NEV, N VARTANCE
1 Tié _ 2.125 1,243 337, 1.54%
2 674 2.012 1,322 335, la748
3 711, C2e122 1.446 335, 2,090
C 4 6T9. 2.015 . 1.319 337, Le 741
5 797, 24358 1.459 338, 24139
6 B65. 2,559 1.626 338, 24645
7 .823. . 2,462 1.565 337, 24450
B 827, 24469 S 1,498 335, 2,244
9 8644 2.519 1.584 335 24508
10 842. . 2.506 © 14637 336, 2.6R1
11 786, 2,339 1.4R3 336, 2.213
12 165, 2,277 1.399 136, 1,954
) .13 831, 2,473 1,506 336, 2.268
14 B4le 2,510 1.563 335 2.460
15 B896. 2.683 C L7711 334, 2.926
16 798, 2.396 1.655 333, 2,740

11 175. 24320 le613 334, 2.621

RESULTS FORALL TEACHERS

# TOTAL ~ AVFRAGE ST.DEV, N VAR ANCE
1 48T L.l L 24029 . 1.215 2404 1476
2 SIR. ?.158 1.59‘) 2’?0' IQQBR
3 519 2.154 1.325 261, 1.755
L . 2.037 1.183 240, 1.400
L .85 . 652, 2.717 1,496 240. 2,237
. 6613, © 2455% - 1.578 240, 2,491
7 - 8583e ¢ it 24429 - - 1650 - - 240, 2.10%
R 641- 2.()Ti 104’48 240- ZQUqf‘
9 629, 2.621 1.501 240, 2...53
10619, 24579 14590 240, 2.529
1l 589 L. T 24456 1,393 240, 1.939
12 K04, 7 2.50T 0 0 la46b 240, 2.150
L 13 - 663e . 01570 24762 - . 1.508 240, 2.274
14 629, 24632 1,552 239, 24610
15 ()6q- Z'qu lcﬁ’q’ 2300 Z-R(',*
16 550, 2,321 IR E! 231, 7,617
, 17 6lae 2.580 1.533 238, 2.6R3
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RESULTS FOURPENN, TEACHERS

T8 TTOTAL TUTUTTTAVERAGE TTTUUSTODEV,TTTT TN T VARTANTE T
1 223, - 1.922 1,112 116, 1,237 -
2 241, 2.018 1,446 116, 2.09)
3 237. 2,043 1.321 116, 1. 746
4.223. . . 1.906 o l.129 117, 1.276
5 107, 2, 641 1.423 117. 2.025
6 290. 2.479 1.695 117, 2.872
7 256. - 2,207 . 14355 116, 1.835
8 304 2. 643 1,540 115. 2.372
9 333, 2,871 . leT27 i16, 2,983
S 100303, ... 24612 1.713 116, 2.953
f1L 276, 2,319 1,472 116, 2.168
112 275. 2037 1.436 116, 2.061
13 318. . 2,741 1.504 116. 2.263
C 14 309, 2. 687 1.597 115, 2,559
|15 321, - 2. 767 1. 711 116. 2.928
L 16 215, . 1.870 . 1.308 115, S 1eT11
C1T 2713, 2,353 1,482 116. 2.196

TESULTS FORNEW YORK TEACHERS

v TOTAL AVERAGE ST.DEV, N VAR]ANCF
L 264, . . - 2129 . 1010\) - 1240 le 691
2 262, . . 2.130 . 1,312 123, 1.721
3 2713, o 2.202 1,426 124, 2.032
4 259, - 2,196 © 1,285 123, 1,653
5 342, 2. 780 1,592 123 24533
L6 30f, 2¢ 496 1,490 123, 2,219
i T 303, . . 2,504 1.523 173, 24334
\ 8 325, 2. 642 1.386 123, 1,922
10 3066 07 24488 l.626 - 123, 2,645
"1l 264 2.16% 1.191 123, 1,437
12 300, 2.4139 1:494 123, 2:232
13 297.. . 2.4t5 . le.431 . 123, 24048 _
14 285, = ... 2,317 . . _1.6489 123, . 2,218 .
15 350. - 2.8869 1.763 122, 3,107
) 16 282. - Ce B 20311 S 1. 635 ‘ lels ?.673
1 329, 2- 689 1,782 122, 3,175

2¢7
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RESULTS FORr  »)LOT SCHDOLS .
TOTAL AVERAGF . . ST.DEV,. -
.. 45, l.286 De 5 A
) 43- T 1-251‘! e D3 L
h2e }.?1q ”o".‘l
. 38- 1-1"2 00 1-""1'
Sf)a ']oli?/' ':)-5')6
125, 24500 1.502
109. 71810 1.135
101, Zelil) lel st
1L33. Te it ) e
. 139, . » daT84) leh?2%2
125, 2,500 1.359
130, S 24000 1.355
- 138, o 2.T6) 1238
122, 2ot} Ledl5
143, 2o Gy T«5%1
126, 24527 14344
142 2,84 ) 14533
142, - 2484 1.390
1264 lui. 2eb2) 1el99
165, 3o 50N 14347
133, 2,714 laOr0d
.. laz2, 2. P40 Tebo5 7
RESULTS FOK -~ DEMONSTRATION SCHIULS
- TOTAL o AVERAGY ST.NEV.,
354, 19720 Ne 33
200' ;._‘”c‘l =)."f 7(,3
. LEB. LI Mg fh
215 1,404 Dah
149 1,181 Do IRP
202 be 203 Ne +9D
398, leSat T e )
496, 2ol ] la#l4
4$70. 2e727 Tadsd
391, 1.653 1,066
. 578, : 2.739 14542
i B24. fe 24683 boty?
502. 2o 340 P eB4?
55U, el 37 1514
549, . , 2ab1 4 et 37
513, - v 2e043 ~?lfﬁbl o
451. . 2e148 ~la30¢
483, ‘:‘A - 24300 14645
5244 - 74595 . 1.507
511- ?-’0’05 1e0)5
S6 b, 2,704 Le 12
405. 10”’9 f ¢ .»’917.
501, 2oty 16632
T 838, Hatd29 24182

N

N

VARTAMCE -
hhe T DL1RO
35, .2 D.210

. .3 }1 '] - ':)n ?:) ]
"fl '\Q}Lzr.‘
Vi Nel33
33 L 04256
5. 2255

. 5:)l< ' 1.33¢4
" ) oo
3 \l -)_l/fj.“
5 2433k
57 . led47
53e - 1a837
50 -+ 001,533
5. Ted27
5 e Z2e031
5. L lesne

30, .. 2.504
50- _” ‘“11933

59, L 1le438.
N S 32
+)Q J- f"‘,n
5 feh3
D)e .. 5a220

VAP TANCF

1 V. Ve lhh

143, te 2l C

1417, Ne 22

153, Ne?2473

12’). ‘J-l‘_vO

145, 14 740

X1l 1o200d

21 M 2171

Jile Pelll

211, 1el25

”)1- 2edal

11, 2eH 19

Ty, PO

200 2a271

Sl ) et

ot 24126
J}'). 1070‘)
210, 2.087
L. 710, “ £ 24270
?‘))O 2")’7"‘
7)1, N AR
700 RASA R
27, Z2ehtrts
PR LTS GBathe

.

=240~
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RESULTS FOR:.

RESULTS FUR RESULTS FOR THEAKIM“ RGARTEN

.GRADE LEVELS

B TOTAL &
75
49
"’9.
45,

. 9le
%o
89,

. B3

‘122,
g 107. )

95

106.

119.

119

. 85,

+ 954
Qb

115.

. 89,

11},

179

1
2
3
4
5
g
7
3
9

- RESULTSAEOR RESULTS FOR THE FIRST GRADE

PR Y
i 45,

# TOTAL

! 1129,
1 2 65 .
Eo 3 083, ¢
! “ 4 0 8de
- 5 5N,
5 [N
7 138,
8 142
.9 157
-1.10., 125
117 189.

12 1683,

13 157.
;J_J_lh 18he _ .
;:,’}5-_17?.~f;
RS U N I | TR

17 1613"'

S 18 1169,

i 19 1930.

; 20 185,
w21 18%.
22  129.

?3 l"l'.

24 - 284,

(\

RIC

AVERAGE  ST.DEV,
i« 786 . 0.415
1452 0,505
1,419 0.502

o 1.452 0.,50h0

. 1.320 0,476

.1.533 C.507
1. 936 1.169
2.000 1,317
1.89%4 1,402
1. 854 1,288
2+ 542 - 1a915
2229 - 1a533
2,021 1,242
20 304 1,366
2.511 1,572
25340 1,419
1.809 . 1,173
2.043 ; 1464
2.021 . 1,343
2.043 1,334
2e %07 1.447

. log‘)‘! 10"21
2.362 - L.621
3.809 2.193

AVERAGE STLOLY,
1.875 0.333
l. 354 0,483

“l.261 ! D.444
1. 455 0,503
1.163 0.374
1.350 3, 485
1971 1,167
2,058 1,223

L 24243 1.459

- 1.812- . 0.9278
2. 739 l- ‘_’Jl
2.%35 1.6%)
2.7275 1.484

246906 l.fbﬂ
2.536 : 1 5

. 2.580 1. 794
264333 . - 1 1.289
2.449 . 1e461
2.754 1. 489
2,721 1.583
2.706 le 783
1,897 " le351
2-1!8 l.,’qz
4a118 2.173

294

£y g

N
}?.n
1.
11)
31,
25,
30
¥
47,
47,
“ 8.
48,
48a
47,
"bv
47T
4T,

"07'3

47
47,
1.
W71,
(?7-
"7‘
'Q?a

N
RYZ

46,
95,
’03:
50,
10,
“%e
'0;
59,
59.
59
Q.

“9'
" 59,

69,
69,
49,
{)8-
584
58,

r.lgc

h9,

VARTANCE

0,177
N, 725k
V,252
D755
.2217
3.257
1,36%
1,735
LaGed
1,667
247266
24351
1.542
1,957
2413
22521
16376
24085
1.8["’!
v, 781
2,07
2,318
2027
e B1D)

VARTANCF
na 111
Ve 224
0,197
0,763
0,142
D235
16 3610
24220
2,129
0, R61
20343
Z.IQI
C‘-CO?
2el5H%
7.579

3 217
1,37
2,133
2.7 18
2.031
1,166
1le 825
24725
he 127

e R St
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.
“E TOTAL - S AVERAGE SSTaNEVS .- . N
1 129. 1,818 . .0.389 56,
2 69. 1.302 0.463 53,
3 64 1,208 D60 53,
4 70. 1.346 D487 52,
s 49, 1,071 0,291 “a .
6 64, 1.336 0,466 4G,
7127, . 1,868 1.05) 5R,
8 143. 2,176 C1.445 -8,
4 Y 9 149. ot 2.191 1.‘?0() ‘181
ll '.95. 2r Bﬁﬂ 1:54“ %8;
12 192. ' 2.824 1s 795 L8,
. 13 173. 2.818 1.630 “8a
! 14 194, . S 2.853 1,651 58,
: 15 193, : 2. 838 1.317 58,
i 16 . 175, 2.574 1.678 58
17 16h,. 2,441 1,470 “R,
18 163, 2.397 1. 394 na,
19 . 183, S 2.69) N LY 58,
.20 179, .. 2.632 1.761 48,
- 21 T 201, ., 2,956 1.705 58,
22 140, ﬁ 2,090 ° 1.435 5T,
23 1973, 2,912 1,819 58,
) 24 318, 4,746 2.97) 67,
FESULTS er RESULTS FOR THF THIRD Graagk
4 TOTAL, R AvsRArF ST(NEV. N
1 b.'yg 1. 5970 0.577 4,
2. b 1,000 0.9 4,
3 54 1.7250 04507 4,
4 5 1,250 0e500 4,
5 . Sa 1,250 Q,599 4
-7 10. - 1,667 0.516 6,
8 1%e - - - . 22333 1,366 6,
9 15 2.500 1.373 b
10 12, 2.000 1.095 ¢,
11 1. . 1,633 0,403 b,
12 1. ‘ - 1.833 D.75% &
13 9, - 14500 0.5%AR 6,
| A 10 . 1,667 0.816 6,
15 lﬂ. 11667 Ondl’) ()v
,.6 'ql 11333 0.51»’) a ]
17 . 8. . . 1,333  0.516 s
19 L 106 0 L D 1667 0,816 © 6
?0 ;,:‘»'9. ~"‘F:3 10 500 . - 0. 5(’3 6
21 13. 2.”)7 14’072 6»
22 l')- 1-667 0.516 6
| ‘23 % ... . 1.500 . 0.543 G
| Ealeg e e LT . L .-:,‘“‘ . .
!
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RESULTS FOR _KESULTS €03 THE SECOND ERADE

14ﬂuu‘,

Ceu oy Saidve ol

VARTANCE
Ds.151
Ne215
De L&Y
e 31
N, 2R%
N,217
1.102
2.088
16974
1193
22 3RH
1,227
Ze 154
7e126
3,402
2.R1%
Zaltl
12044%
?e%5%
3. 102
7908
Z2e?2C4
3.276H
el F3

VARTANCE
e 333
0,0
Ja2t?
Ta?H]
Ne?75)
(). 33_‘
De 267
14867
La20N
ls70
lol 67
NeSHT
f'). RIS
Nab&T
De ot 7
De? bl
‘1.1 ()7
Ne b7
Neb67T
0,309
2,167
Ne26:7
0,300
0403

AN AN M, FAT
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(’ RESULTS FDOR RESULTS FOR THE FOURTH _GRADE
T - TOTAL - AVERAGE -—-- STeDEV, ————- N —-—— VARTANCE —— . -
1 13, 1.800 0,422 10, Ma178
2 1, 1,143 0.373 7. 3,141
3 7. 1.167 N, 4048 6. D167
4 10, o la429 0,535 7 N2 Rn
5 be .. 1,000 0.0 6. N M
6 11, ; ) 1.375 0.518 o - B e 2689
7 37, 24 B46 1.676 13, 24 ANK
8 23, 1. 769 1.992 13, lole?
9 24, 2.154% 1,712 13, da.d61
. 10 , (ln. . 3.077 1,217 l3v 1,010
11 41. 3. 154 1.625 . 13, 2e041
12 - 42, 3,231 1.739 13. 3,026
13 37. 2, 846 1,675 13, 2,808
14 34, 2.615 1,325 13, 1.75%6
15 284 2,154 0,187 13, SRR )
.. e 33, . 2453R 1.303 '3, 3o P00
[ 2T 29, 2,231 1l.913 13, 1.026
18 2T, ‘ 2,077 1.656 13, PeTb4
19 = 37. . " 2.846 1,573 13, 20614
20 37. © 2.B46 1,625 13, 2.04]
' 21 IOR- : 3569? 2!“(’” 13) r"‘o?f‘l
22 _4he 3,385 2.254% 13, 54700
~.023 738 27 0 24923 2.060 13. hallh
(-) S 24 624 4,769 2.386 13, 54697
. RESULTS FOR RESULTS FO THE FIFTH GRADF
#  TOTAL AVERAGE ST.DEV. N VARTANCT
1 58, 1.753 e é35 33, e 189
2 .35, 1,296 0,465 27, V.17
3 34, . 1.259 . O t47 27. 0,199
4 130, o - lel54 0.363 26, 0el3%
S5 AN, 0T 1,154 0,368 26, Ja 138
6 43, 1,483 0.509 29, Yo P57
7 Ba. 2,333 1.4%3% 16, Penh7
... 8 B2 . 2.278 1137 16, ler0?
Li. 9 P T2 - R 2,000 de 26 36, Ue 8557
Lo 10 T 8T 0 e T 2,417 14273 36. la 621
TR B SRt - P . 2,583 1. 461 16, 2.134
- 12 77 2.139 N.931 36, Do BEN
13 88. 2,444 1.182 16, 15397
14 ““qw o 2,750 1.189 16, , 1s3G7
18 St 89 . 2.472 0. 941 16, Ue 8RS
w16 105. ;o 24917 1.500 36, 2280
TEL 1TSS 93 U7 T T 24583 L 7 1aA42 T 36, 2,079
18 110- 3.0‘56 1»’072 ‘{)s 2.]("1
19 102, 2,778 1,312 16. 1,721
.20 _ 83. 2,444 0,998 RN O N.997
. ; 21»*1'0.:“ 3,056 -0 1e739 - 36, . 3.025
, 22 o 85, - 2,429 77010335 35, 1.782
- 24 b14a. L 4,070 247255 16, 54 NRE
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RESULTS FOR - AGE LEVEL B
. 3ESULTS FOR RESULIS FOR _AGES 21 - 30
B TOTAL 0 AVFRAGE ST.DEV, : N VARTANCE
Lol l19T. S le791 0 0,409 110, Oel167
2 112. ‘\ 1. 287 . 0.455 37, 0e707
3 10’1. 102/07 0.43‘0 ‘5) ”-18"
4 113. 1,299 T 0,460 37, D212
5 X B’- e e s ,1-) 0‘7? Oa 2()1 16, . I)IOE‘{“
D 6L M13a T L 1a 345 L o 00478 B4, 00279
! T 252, . 2.154 . 1.279 117. le514
8 26T, - 1 U 2.282 1. 395 117, 1,946
L9 253, LT 24162 1.259% 117, 1.585
10 7?51, 2.164% 1.215% 116, let77
i 11 327. 2.819 1.442 116, C 2,080
L. 12 286, . 2,466 1.552 116, 2,407
13 2284, S 24448 1,447 116, 2.093
14 0324, v 2,793 o 1.436 116, 2,061
15 309, .. 2,664 71,503 Ta 116 ?2.260
16 30%. - 2,629 1,747 116, 1,052
17 278, 2.397 1.364 116, 1,407
_o.18 29t. . 2.509 . l.442 1le, . 2,074
19 2313, . . 0 2.698 .. 1.482 116, 2,195
©20 5 2984 o © 2,569 - 1.511 116, 2,757 .
21 329, © 2,836 1l 764 116, 1,061
() 22 237, 2.079 1,455 14, 2,125
23 314, 2.724 1,565 116, 2,704
.. 24 . 481, 4,183 2.13) 115, het X7
;iRESQLTs FOR RESULTS FOR AGES 3] - 43
N TOTAL .- AVERAGE ST.DEV. N VARTANCE
1 65. .0 14806 ‘ 0.401 36, .16t
2 3“. 1::17"7 V)’r)(')l ?71 ‘\o{ ¥
3 36, 1. 333 e 480 27, 04731
S P Py T 0,503 8, AL
5 31. con 1:292 ‘ 0. 464 24, J De2l15
6 510 s 1- 594 0-49\; %2. ()c ?40
7T .0.72. ¢ 14800 1.137 40, 1,262
8 B, 2.2?25 1,625 4G 3,440
9 100, 2.500 1.664% 40, PeTFY
. . 10 . 780 e - 1-950 1.197 . '!0; 101'31
11 1266 - 3,100 T 14692 40, P, 662
"n--é 12<-?860 : s ) 2!150 ' 1.189 40, l-“‘q
TE13 Ei87. . . < 24175 . . 1.299 30, 1.687
14 113, 2.825 1,517 40 2,302
15 100, 2.500 1.377 40, le%G1
voow 16 1024 . 2.550 | .. 1l.486 4G 24203
v g L 24125 1.399 40, 1.958
" 24525 PR 1.633 A0, 2e 664
! : 20 24415 SUTT0 14377 40, 1.897
20 101, 2.525 1.509 40. 2,061
21 115, 2.875 1.757 40, Y NET
w22 1. 0 1.925 1,335 49, L te017
:, _ 23‘~I 82- , 2-050 . 1.“13 '00. 1-"97
G286 164, L 44100 2,373 0., Ce621
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¥ THTAL AVERAGE STWNEV,
N T Y 1,886 . -~ 04323

2 31- 1- 348 00’08’

4 39, l.444 . . 0.506

5 27, l1.227 C 0,429

6 3h, 1,400 0,500

7 67. 13763 1.’1“’1

8 672, . le632 1.101

9 75. " 1.974 l.461

10 75 64, E 1. 684 1.188

‘11 93, 2.447 14639

12 82, 24342 1.49%

| 13 17, 2,026 1.365
; 14 854 L 242317 1a667
I+ 15 7 89 "2.105 1,489
- 16 . 8l 24132 1.597
i 17 - 74, T 1947 1.033
18 " 8%, 20211 1.492

19 87, 2.158 1,344

290 T7. 2,026 1,197

.21 %% | 2.541 1,538
122 82, 2,158 1. 748

23 99, " 24605 1.809

24 146, . . 3.946 2,068

RESULTS FOR RESULTS FOR AGES 51 - 60

# T10TAL AVERAGE ST.NEV,

1 . ()‘a 1.848 0. 364
2 0 37, 1.371 0.476
3 383. 1. 357 0,483

. 4 43, 10"85 0,509

5 26 l.182 0,395

6 23, - 1.273 0, %55

Y AN A 2.079 1,194

18 .5 T 1.974 1,241
L9 LT3, 1. 021 1,343

. 10 "77- 1-97(0 1-7‘?6
11 89, 2.2832 1.255%

12 109. 2.795 l.735
L1396, 2.526 1,74
o 14 91, 2. 459 1.192
.15 1109, ¢ 2.868 1.773

16 .105. 2. 163 1.715

17 890 Za 3’0? 1-’95‘]

18 8% 2.211 1,393

19 _10%. _2.789 l.6417
/105, ;2,838 1.853

%1130 cE g ) 2974 h 1.852

e 22 3 B4 JF SN 2,342 1.512
23 ql. 2. 39:; lw“ﬂ‘)‘

24 176, 4.5173 2,304

Byt

77 RESULTS FOR_RESULTS FOR AGES 41 - 50
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22,
14,
318,
38,
38.
8.
3R,
iR,
38'
38,

38, ‘

38,
18,
38,
13,
:‘7'
38,
38,
7,

33,
28!
'_’8'
29.
22,
22,
3r,
33,
35!
59,
19,
39,
18,
37.
38,
38,
‘8.
8.
38,
37,
1B,

- 38.

38,
16,

VARTANZE
Ne10%
D237
Da15D
O.?Sb
la 184
Je252
1. 105
le212
2+134
lesll
2.t:86
26731
1s 916"

2. T8Y

2,205

245%)
1.073
7225
1,812
1632
2a3lhH
3,055
3,272
4e 2 TR

VAKLANTH

Ca123
Na?226
0,235
De257
N, 154
i).;(_\u
1e42n
1-‘3'0ﬂ
1e 8O
1.557
Te's 75
$a 140
2, (5
1,422
14
e "4L2?
127
o054
0711
3584
1,432
?e?B%
2elly)
Se 02

3
>
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C . RESULTS FOR  RESULTS FIR THISE INDIVIONJALS WH) ARE UVER £ Y2S.

oK L TOTAL - - AVFRAGE ST.DEV, = N ~ VARTANCI
1? . 2 G ‘ 1600 - - ; 0,548 5. e300
> 3 Y . le 250 0.509 4, Ne 250

6 e 1.090 0.6 4, Do
5 ri. . 1;2‘-)0 0!50') lil n.z“)’)
6 9, ) 1.500 0.548 ba 0e300
7 17. . 2. 429 1,512 7. 2e 286
8 10, 1. 6A7 . 1;~033 6, 1. 067
9 a, 1.286 0.48% 7. Ve 2 3H
10 12. 1.714 1,113 7. 1o238
PR © SN & P . 2,571 1.718 7. PeUE2
.12 0 21 - 3,857 -} 2,035 7. 4a143
fo 13 20. . ¢ " 24857 1,215 s let76
14 160 . . 2.286 1,389 Ta 1,905
15 15, 2.143 1,464 7, 2,143
16 16, 2.286 1,495 7. 2,27R
17 las . 2,286 1.704 7. 2. 008
b . 18 '15. s 201’93 1.069 7- 1-1‘03
L1915, 20143 . . 1,345 7. 1.£10
P20 13, . 1.857 l.464 7, 2.143
21 20, ?.857 2,114 7, G h 70
22 12. 2. 000 1.549 60 7a600
23 13, . 2.167 1./02 iy 2,507
‘24 324 4,571 2.449 7. 54067
() -

RESULTS. FOR ' YEARS:OF TEACHING EXPERIENCFE
RESULTS FOR NO TEACHING EXPERIENCE

# TOTAL .- - AVERAGE ST.NEV. N VARTANCE
1 35. 1. 750 sttt 20, Ge 197
2 15. . 1.2590 0,452 12, Y. 705
3715 . . . l.306s 0.505 i1, 0,255
4 19, - 1.583 0,515 - 12, De 2065
PR § T 1.222 . 0.441 9, Na194
6 - 19, . le 462 06519 13, 0e?26G
7 D46 2. 000 1,177 27, 1,785
8 49 1. 778 0a774% > 7. )e 043
9/,“ 57e . 2.111 lc’fS) 27, 2,103
; 10 . 73, . 2704 1,569 27, 24 155
| 11 78. . 24889 1.502 27, 2,750
: 12 . 73, T 26 ID4 len64% 27 2ot
13 63, 2,333 1,352 27, Te6es
H 2.55%6 1.3 7. 1. 74%
.o bde 2.370 ,, 1.573 27, 2,672
60 : 20 444 lo 908 27, ‘5'(*41
62. - 24296 leS514 27. 2,203
‘v B8Te s . 2604817 200 L 14602 27, 24567
13, ) 2.704 1.706 27, 242096
Tl 2,630 T 14663 1, 2. 781
,.1,780 S g e 2“8&9 1-783 ),. }-17)
- 60. T, 26308 14517 26, 2,302
5 850 - - 30!‘98 . . 1.93/) 27. zo T4
)0?0 . « 3-9?3 ,.n 7’7 8()0 *o."-’"




3 T - a e, " P - -
R AN 1T T NN M WSy A At o § TPt M B o S TS - B e85 3 e i v, 2 9 g ST, 6 S DK SRR 17 13 e D g S T s < R % L

~-247-

IESULTS FOR 1 ~ 3 YFARS OF TFACHINS FXOFRIENGE

#  TOTAL AVERAGR ST.NEV. N VARTANTE
1 1laee Sl 7AL Net¥l T Hb, Vel Ta
2 - 65 . 1.259 06137 52, Na1G1
3 59, ) 1.180 © - 06383 50, AP LS
4 672 l.240 " 0.431 50, Tel85
9 49, 1.089 0,281 +5, Ve ER
6 [ 1.353 NatR3 51, e 3%
7 137. . . 20 If)ﬂ 1:2.83 55, 10()(“,—\
8 134, ) 2,123 1.218 a5, | IR/
9  135. . 2.077 1¢203 hh, letan?
10 128. 1.969 1.015 A5, 1.032
11 175. 2¢e 6592 1,357 G559, 1ef4)
12 '.57u 203 18 1:"3(’) ('\6, ?-(‘7’1
13 155, | 2. 335 1,365 35, le 9265
. 14 1791 . 2. 75‘9 . 1-381 !754 1:907
) 15 ,.620 . 2-"‘;2 1033:‘) ()5) 1-7“%
16 153, 2.354 1.576 55, 7eb87
17 159, 2e 445 1,426 55, 2,022
18 144, 2.21% 1,953 M5, lal 7
19 16%. 2,523 1,371 nh, Jor 7t
20 161. 26477 1.4%404% 55, 1,672
Zl l‘,"‘l 2-677 la 5872 55 225073
22 129, 2.016 1.442 54, 2079
} 23 169, 20062 1.501 55, 2,262
4 275, 4e231 2:165 95, TN
RESULTS FOR 4 = 10 YELARS NF JEACKHING EXDRIF Qf
¥ TOTAL AVERAGE - ST.N"Y, N VARTANTE
1 109, . 1.817 0. 3G -0, NG -
2 6Fa . 1.35%4 0, 3! +8, Ta2 3
3 654 1. 320 Qa1 D, Yol u?
> 4 64, 1. 306 Dt “a, Sellt
5 59, 1.229 Qa5 + 3 1. 187
s 6 _62. _ .. " l.348 De 132 “6, N3
7 139,° : 2.138 1.28% 5. 1.£%2
; A 160. - 2.462 l. 502 n5, C2e534
i . 9 156- 2.400 l\’~5‘:] 55, 7-2‘*
10 127. 1, 954 1 17 CRII 145092
11 194, 2. 9835 1,025 15, 7 At
( 12 15%. _. 76 38% la%33 65, Za0F13
i 13 .155. 2.385 1,4%% "% 24115
] S lpé 180, 0 24 769 l.665 55, 2774
15 176- . 2. 708 l-")(ﬁ‘ ,‘)5. ?t“(‘f)
16 173. 2e 667 1932 55, 2,665
| 17 144, 2-?15 lp)l‘ A5, le% &4
C1B 1T72s | 2,646 l.6 7 55, 24703
I N 19 1670 . 2¢ 569 1,367 H5, 1+ RTH
| 720 1566 15 . 24400 1423 65, 2402%
Pl 210 189 2 - 0 24908 © 1803 55, 1,273
1 22 123. 1.872 1,321 UL ler Q1
{o‘ , 23 166, 74554 lane 5% 2720
. 26 257, L3871 2408 "He Ayl
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| RELULTS FOR 1L - 20 YEAS OF TEACHING EXPERLEMCE

' T TOTAL AVERAGE ST.DEV. 3 VARTANCE
1 72 1.846 0,365 19, el 3%
2 4l 1,614 0.501 79, Bell
3, . 1.727 0,424 >7. 0.179
4 47, . 1,469 0.507 324 Ne2 b7
= 5 264  la130 0,344 23, Je117
, 6 .50 . C 1e%63 _ 0,504 17, Ne254
i 7 68 19619 0-8?5 473 Q.f,gl
8 AN, 1.906 1,511 47, P 781
g 97, 2,143 1.507 42, 20077
10 7. 1,739 0,937 42, JeBRL
i1 109. © 24595 l.654 42, 7,735
12 93, 2.214 1.631 42, P b6
13 &5, 2.024 1, 405 42 1.575
14 107, 24620 1,393 42, 1, aen
15 92, 7,190 1. 353 42, l.ole
16 102, 2.429 1.655 4. 2,730
17 87. ‘ 2.071 l.314 42, 1. 775
18 97, 24310 1.473 42, 2.170
19 103, 24452 1,565 42. PR
20 103, 2.642 1,163 w7, PR
71 109, 7,595 1,702 27, 2,030
22 89 . 2.119 1. 585 42, 7, R34
.23 .90, v 2.143 1.458 42, 2,125
. 24 119, _ 40252 2,242 424 5.0727
() JESULTS FOR MNRE THAN 20 YEARS OF TEACHING EXPERIENCE,
» ¥ TOTAL AVERAGE ST, OCV, N VARTANCE
; 1 67 1.8n61 0,351 16, Nl 24
2 4 . 1,379 0,494 29, NV 2bh
3 139, 1.345 ! 0,484 29, 0e 234
4 48, " 14500 7,503 12, 0,268
"5 27. 1.174 0,383 23, 0,159
6 4. Lo 333 0,660 >7. Va7 3
7 89. 2.4 1. 302 v 1. IR
‘ B 17 ‘ 1925 1,264 40, 1ohen
. 9 . T2. 1.756 1.220 "l 1 489
: 10  Bl. 1.976 “ 1,794 41, 1,675
11 . 95 2.317 - 1,368 41. 1.872
12 126, 3,024 1.43) 41, 3,700
13 104 2650 le 73 0. R ASE
14 99, 2.53n8 1,333 15, 1.0
7 15 1. 2,975 1,417 40, 2907
{ 16 115+ - 2.875 1. 742 40, 3,028
jo1r 90, - 24250 la316 ¢ 40, 1. 731
i 18 95, 2-375 ’ la 506 20, 726948
19 109, 2.700 1.584 V. .60
) 20 103%. o 20601\ le 784 [RE 2N 1,184
‘ 21 121. 3,103 1.375 19, a1k
| 22 as. 24462 1.663 19, >, 751
l 23 1030 ) o ’2- "()l’ 1.‘\‘0} 1%, *Q)‘:‘)
() ! 24 193, 4.715 YA R (RAR La0%1

ERIC |
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RESULTS FdP- CATRGORIFS NF HIGHEST DiGREF RFCEIVEN
AESUL TS FOR THOSE TEACHERS wrdd HAVE NECFIVEND THFTE i3S

# TOTAL ~ AVERAGE ST.NEV, N VARIANCE
1 327, 1. 807 043956 131, Na157
2 188, 1324 N 470 142, Ne221
3 171, 1. 273 0447 139, N4 200
4 191, 1.345 N 417 147, 14224
5 135 o 1.133 0,361 120, Y117
& . 183, 1.372 0.485 137, e 238
7 413, . 2.086 1,204 198, let42
S8 418, ... T 2.122 1. 361 197, {eB52
9 418, . 2.111 1.336 148, 14785
10 407, 2.056 1.71% 138, let74
11 523, 2. 667 1.4%4 148, 2,202
12 50/’- 2.5195 l.‘"\QZ 1138, .).-5371
13 4T}, 2.391 12465 137, Pel47
1[' 530. 2070‘0 15’112 ]‘)()p 1,!9(}(,
15 509. 2.563 1.4956 197, 26237
16 507, 2.574 1,045 137, 2. 708
17 47l. 2. 371 1.36% 117, 1,8¢7
18 419, 24531 1,386 137, 1,020
19 528. . 2. 680 = le&T2 117, 2.163
20 49’!1 29520 T la‘ib‘o 1"’(\1 2-4{0‘\
21 553, 2.832 1.7272 177, 24961
22 4?27, 24201 1.5%40 194, Jedgn
23 502, 7.541 l.511 136, R
24  Rb6S, 44391 2,165 137, Ay B

LESULTS FOR THOSE TEACHERS W0 HAVE RELFIVFD THEI= MA a2 S

£  TOTAL AVERAGF “ST.DEV. N — VARTANTE
1. 2%5. 1. 786 0426 14, Nal81
2 1. 1.111 0,333 9, Yol
3 17, lel11 0« 333 9. 7,111
4 _17. 1.545 0.522 1. Ve T3
5 10. lelll 0.333 9. N.111
6 16, 1. 455 N0.522 11. 0,273
7 2%, 1. 733 T 1ah24% 15, IR
8 3‘0 202')0 l.‘)Sb PS. 7_7&2
9 36, 2. 400 1.592 15, 20T
10 29, 1.933 1,133 15. 1eist?
11 43, 2.867 , 1.767 15, 10124
12 39, 2.600 ! 1,993 16, 1,671
13 18, 2.533 1.506 15, 2060
14 37, 2,667 14552 L5, Tt
15 4R, 3,200 2.267 1%, G000
16 50, 3,33, 2,329 15. Gy 28]
17 3. 2.0h7 1,335 S 15, o 1,78
18 42, 2.800 2.305 ts. S5e31t
19 41. S 25133 1,870 15. 3,49¢
20 4%, 3,000 1.290) 15. 3,671
21 47, 3,009 2.320 L4, ST
22 25, 1.6517 1.543 15. Ty tF]
L-?3 % 1,933 1.335 15. ' 1, 761
L2460 . 4. 690 . 24165 1S, ok Gh

257



()

0
ERIC

Aruitoxt provided by Eic:

RESULTS FOR THOSE TEACHFRS WHO HAVE TFTELVED THEIR MA®IR WS

#  TOTAL AVERAGS ST.DEV, N VARIANCF
1 45, L.875 0,339 6, Dell4
2 2%, 1,474 04513 19. Js 7262
3 25 1.316 0,478 1o, A
4 32, 1.455% 0.5190 - 225 D262
S 25 le 358 0,495 19, Ng24¢.
() 32, 1.524 0.512 21, N,267
7 [030 1'7’8 ls)l] ’7- 126
8 s JS 1.62¢6 1o 357 7, 1,149
9 vy 2074 1,615 7, 7.61)

10 4h, Le 174 1.295 - 27, 1e6 78

11 80. 24963 1581 27, 2,449

12 5% e 2000 1,271 27, lyf18

13 554 2.037 1.315% 7, 1,720

14 H7e 2.296 1723 7. REERID

15 R 6‘.'0 2.2?2 10251 f7: ‘.r‘(,‘o

16 57, 1.926 1.207 S 27, 1,456

17 40, l.481 04802 27, 0, 4%

18 5%, 2.090 la416 27 2,009

19 45, 1,74 0, 3567 [ A

20 5% 2,031 1.125 ’7. Le26n

21 Tie 2,630 1,523 >T, 2510

22 45, 1. 667 0.361 27, Va2

23 10, 2,593 2:024% 27, 44007

24 65, 24500 1,531 26, 2ett0
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RESULTS FOR

1 DEGRFE

#

— et gt gt et pe et et : .
NP WN=ODO NIV WIN

TNTAL

38,

36.
35.
45,
46,
56
.48

464 -

52,

LSl

43,
43,

. 52

47,

66,

48, .

494

AVIRAGE
1,900

1. 800

1. 750
2.250
2300
2.800

20 ’000
2,300
2. 600
24550
2.1%0

- 241580
12,600
2.474
3,300

- 2,400
24450

STa MLV,
1.119
1322
1.333
1.552
l. 123
2.142
1. 157
1.081

+ 1,603

1. 099
1.182
1,307
1.231
1.712
1976
1. 783
la 12}

N
20
20
20.
20.
2?0,
20,
20.
20.
20.
20,
20,
20.
20.
19,

- 20,

20,
20,

VARTANCE
1253
le 747
1,776
2. L08R
le 274
4e 589
3,095
1. 168
2568

+ 208
1a3G7
1,713
1¢ 516
2.930
36,905
3,200
1,313
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Questionnaire and Computer Printout

"Principal's Perception of Teacher Preferences
for the Utilization of External Consultant Service"
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EASTERN REGIONAL INSTIFUTE FOR EDUCATIOM December, 1969 -2

Pringipal's Perception of Teacher Preferences for
the Utilizatiop of FExternal Consultant Service

( )' . (Please fiil out one form per each school you serve.)

1, Name of school served:

~
'

2. vhat type school? check one: WY pilot __, NY demo _ , Pa. pilot _ ,
: Pa, demo

3. Name of consultant:

4. With how many teachers de you work?

.5, ERIE affiliated teachers are expected to commit approximately 39 minutes
to science instruction five days per week. Against this "quantity"
expectation, how do yYou evaluate this school's installation at this time?
(circle one).

1 2 3 4 5 6

" Science time ) There 1is
is regularly ‘ . little tire
scheduled . . cormitment
each day. : : to science.
( ) 6. ERIE affiliated tcachers are expected to use various nrocess teaching

techniques wvhich make the pupils verv active varticinants in their learn-
ing experience. Against this particular “quality" expectation, how do
"you evaluate this school's installation at this time? (circle one)

1 2 3 4 5 6
Pupils are i . Pupils are
actively in- . passively in-
volved at all ' volved at all
times in dis- times in
covering knowledge. i ’ abserbing know-

; ledee.

\

Please respond to all the followinp continuum ¢uiestions accordine to the
importance you perceive that the teachers in the building attach te the con-
dition or activity. For example, from your exverience as consultant in the
building how important do vou think it is to the teachers to have 2 consultant
do a demonstration lesson in the classroon?

Remenber--you are not being asked how {nmnortant you personally think a consuls
tant activity is. You are asked to give your perception of how inportant the

() ‘

ERIC 24/
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7. 1low important is it to the teachers to have consultant service avail-
able on a regular basis when they are implementing an innovative

(,) ) curriculum in their own classrooms?
1 2 3 4 5 . 6 7
Feel consultant Feel no need for
service extremely : ) any consultant
necessary. . service.

8. How important is it to the teachers to have a consultant availzhle to
answer specific questions about the description of lessons that are con-
tained in the teachers text (syllabus).

i 1 2 3 4 ) 6 /
Very important Unimoortant

9. How  important is it to the teachers to have a consultant available to
answer questions about equioment, obtain equipment, repair or replace
-equipment, set up equipment.

1 2 3 4 - 5 6 7
Very important - oo Unirportant
(‘) Consultant Perception of Utilization Preferences

10. How important is it to the teachers to have a consultant available to
- demonstrate S-APA instruction for teachers, using small groups of students
or a teacher's total class. . .

1 ) 2 ’ 3 4 5 6 7
Very important ) qunportant

11. How important is jt to the teachers to have a consultant available to
measure student achievement to insure that the curriculum does nrorote
the Qesired student cducational development.

1 2 3 4 ' 5 6 7

Very jwportant Uninportant

12. How important is 1t to the tecachers to have a consultant availlable to
observe the classroon teacher while she teaches a lesson fron the curri-
culum, then describe and constructively discuss the teacher's perforrance
in a conference $mrmediately following the lesson.

) S 2 3 4 5 5 1
Very important Unirportant
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13.

Very

14,

Very

15.

Very

16.

Very

17.

Very

18.

Very
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How important is it to the teachers to have a consultant available to
interpret the program to various admlnlstrators, parents, "TA, schoonl
visitors, etc., in your school district.

1 2 3 4 5 6 7
important Unimportant

How important is it to the teachers to have a consultant availahle to
work with a small group of children in the classroom to evaluate the
effectiveness of a specific lesson from the curriculum (evaluate the
curriculum itself).

1 2 3 b 5 6 7
important Unimportant

How important is it to the teachers to have a consultant availahle to
assist the teacher to set quantity and quality goals for the amount of
the curriculum to be taught in a school year.

1 2 3 4 5 6

important

Unimpo;E;nt

low important is it to the teachers to have a consultant available to
assist the teacher in-modifying lessons in the curriculum to best fit
the needs of the children in that classroom. :

1 2 3 b 5 6 7
important Unimportant

Yow important is it to the teachers to have a consultant available to
meet with teachers on a grade level basis after school or durinpg planning
periods to supply continuing inservice exverfences in the new curriculum.

1 2 -3 ] 4 5 6 7
important Unimportant

How important is it to the teachers to have a consultant available to
answer teacher questions about the general subject matter area (science
questions) upon which the innovative curriculum is based. For exarple,

serve as the "science expert” and handle questions about "science.”

1 2 3 -4 ) 6 7
irportant Unimportant




EASTERN REGIONAL INSTITUTE FOR ECUCATION -256-
-

19. How important is it to the teachers to have a consultant available to
assist the teacher to employ teaching techniques and classroom manage-

ment stratepies that foster regular, actlve student interaction with
the materials of the curriculum.

.1 2 < 3 4 5 6 . 7
Very important Unimportant

20. How important is it to the teachers to have a consultant available to
assist teachers in developing new learning exneriences for children that
help transfer skills and knowledge acquired from the new curriculum to
their reading, language arts, math, and social studies experiences.

1 ~ 2 3 4 5 6 7
Very important ’ ‘ Unimportant

21. Do you think the teachers believe that a consultant can be more effec-
.tive in the classroom working cooperatively with teachers and students
"or more effective In the conference room discussing the program with the

teacher?

1 2 ) 3 4 5 -6 7
Believe consultant Believe consultant
nore effective 1in E more effective away
classroon ' from classroon

22, Do you think the teaclers believe that a consultant's time is used rore
effectively when the teachers are teaching S-APA or vhen they are not
teaching S-APA on the day he is working in their school?

1 2 3 4 5 6 o 7
More effective . More effective
when teaching. . when not teaching
S-APA S-APA

[E

23. Do you think the teachers believe it 1s beneficial to the students for the
' consultant to occasionally "team up" with the teacher se that the class
is taught by the teacher and the consultant during a lesson.

A}

1 2 3 4 5 6 1
They believe this : They believe this
very beneficial . not beneficial

24, Vhat do you recormend be done to improve the utilization of the coasultant's
time and expertise. Be specific.

O
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Questionnaire and Computer Printout

"Consultant's Perception of Tencher Preferences for
the Utilization of External Consultant Service"

e e e« v e b B g N



P s R

=261~

e o T A AT R T AT W S

EASTERN REGIONAL INSTITUTE FOR EDUCATION November,1969

Consultant Perception of Teacher Preferences for
the Utllization of Fxternal Consultant cervlce

(Please fill out one form per each school you serve.)

3. Name of school served:

2. VWhat type school? check one: NY pilot _ , NY demo __, Pa. nilot _ ,
C. Pa, demo

3. Name of consultant:

" 4, With how many teachers do you work?

°5. ERIE affiliated tcachers are expected to commit annroximately 39 minutes
to science instruction five days per week. Against this 'quantity"
expectation, how do you evaluate this school s installation at this time?
“{circle one)

1 2 3 4 5 ¢

Science time ' There is

is regularly . ‘ little time
scheduled . . commi tment

each day. - to science.

6. ERIE affiliat:d teachers are expected to use various process teachine
teckniques which make the pupils very active varticivants in their learn-
ing experience. Against this particular "quality" ervectation, how do

" you evaluate this school's installation at this time? (circle one)

1 2 3 4 5 h_
Pupils are T Pupils are
actively in- ) passively in-
volved at all : ) volved at all
times in dis- ‘ . times in
covering knowledge. ‘ ‘ ahsoibing know-

\ ) ledge.

Please respond to all the followang continuum guestions according to the
importance you perceive that the teachers in the building attach to the con-
ditfon or activity., For example. from your exmerience as consultant in the
building how important do vou think it Is to the teachers to have a consultant
.do a demonstration lesson in the classruom?

Remember--you are not being asked how important you personally think a consul-
tant activity is. You ave asked to give your perception of how important the
-activity ic¢ in the minds of the tzachers.

e aef
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7. How important 1s it to the teachers to have consultant service avail-
(\ : . able on a regular basis when they arc implementing an innovative
) ' curriculum in their own classrooms?

1 2 3 4 s .6
Feel consultant ) . Feel no nced for
service extremely ) any conswultant
necessary. ‘ . . service,

}

8. How important is it to the teachers to have a consultant available to
answer specific questions about the description of lessons that are con-
tained in the teachers text {(syllabus).

. 1 2 3 4 5 6 s 7
Very important Unjimportant

9. How important 1s it to the teachers to have a consultant available to
answer questions about equipment, obtain equiprent, repair or replace
‘equipment, set up equipment. .

1 2 3 4 - 5 6 1
Very important .o ~ Unimportant

1
\

!
3

(’) ‘ Coasultant Perception of Utilization Preferences

10. How important 1s ic to the teachers to have a consultant available to
* demonstrate S-APA instruction for teachers, using small groups of studencs
or a teacher's total class. .

1 2 ' 3 & 5 6 7
Very important ' . Uuimportant

11. How important is It to the teachsrs to have a consultant available to
measure student achievement to' insure that the curriculum does nromote
the Qesired student educational development.

1- 2 3 4 1
Very important . . Unimportant
12. How important is it to the teachers to have a consultant available to

observe the classroom teacher while she teaches a l..sc.. from the curri-
» culum, then describe and constructiv:ly discuss the teacher's perfornance

in a conference immediately following the lesson.

W
(=

. 1 - 2 3 4 5 6 7
. Very important Unimportant

ERIC
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13. How important is it to the teachers to have a censultant available tc
interpret the program to varjous ﬂOm)ﬂ]SCTatOTS, pavents, ®TA, schonl
visicors, etec., in your qchool district.
1 2 3 4 : 6 7
~Very inmportant . Unimportant
14. How iuiportant is it to the teachers to have a consultant available to
work with a small group of children i the classroom to evaluate the
effectiveness of a specific lesson from the currlcu]um {evaluate the
curriculum itself).
N‘
1 2 3 4 5 6 7
Very important . Unimportant

15. How important is it to the teachers to have a consultant availahle to
assist the teacher to set quantity and quality goals for the amount of
the curriculum to be taught in a school year.

1 2 3 4 - 5 6 a1

Very important i Unimportant

*

16, How important is it to the teachers to hive a consultant available to
assist the teacher in-modifying lessons in the curriculum to best fit
the needs of the children in that classroom.

1 2 3 4 5 6 7

Ver& important Unimportant

17. How important is it to the teachers to have a consultant available to
meet with teachers on a grade level basis after school or during planning
periods to supply continuing inservice exveriences in the new currizulum.

1 2 3 4 s 6 3
Very important - Unimportant

18. How important is it to the teachers to have a consultant available to
answer teacher questions about thz general subject matter area {science
questions) upon which the innovative curriculum is based. For example,
serve as the "science expert" and handle questions about 'science."

1 2 34 5 6 7
Very important : . Unimportant

QO . ) .
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by 3
19. How important is it to the teachers tc have a consultant available ton

assist the teacier to employ teachinn techniques and classroom manace-

ment strategies that foster regular, actzve student interaction with

the materials of the curriculum.

. 2 3 4 5 6 7
Very important ‘ Unimportant
20. How important is it to the teachers to have a consultant available to

assist teachers in developing new learning cxreriences for children that

help transfer skills and knowledge acquired from the new curriculum to

their reading, language arts, math, and social studies experiences.

1 2 3 4 5 6 7
Very important . Unimportant
21. Do you think the teachers believe that a consultant can be more effec—

" tive in the classroom working cooperatively with teachers and students
“'or nore effective in the conference rcom discussing the program with the
teacher?

1 ‘2 3 3 5 6 7
Believe consultant Believe consultant
more effective in B more effective away
classroom from classroom
22. Do you think the teachers believe that a consultant's time is used rore

effectively when the tearhers are teaching S$-APA or when they are not

teaching S-APA on the day he is working in their school? b

1 2 3 4 -5 6 i
More effective » More effective
when teaching . when not teaching
S--APA S-APA
23. Do you think the teachers believe it is beneficial to the students for the

*  consultant to occasional’y '"team up" with the teacher so that the class
is taught by the teacher’ and the consultant during a lesson.
1 2 3 4 5 6 7
" haey believe this ' : ’ They believe this
very beneficial . not beneficial
24, What do you recommend be done to improve the utilization of the consultant s

time and uvxpertise. Be specific,

—e o
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RESULTS FOR NEW YNEK SCROML CONSULTANTS
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8 ‘)Ql 3. 688 ?.0“)?’0
9 75. %, 6R3 1.315
10 b4. - 4,000 1,592
11 854 44063 "~ 14652
S, 12 1 B54 i 3,438 & v 1,504
;;=13 4,56, 5 1 34500 = 1e 751 3L
33. ) 20063 1:12”
15 554 3,438 14543
16 53, 34625 1.H68
Sl 49, T 3.4063 ,‘1.036
_ 19 _..;:‘ 52. ;4;‘ " 342%0 :,:{?. "'51 ‘0307

T L T

16,
16,
16.
16,

. 16,

VARLANCF
14749
Ne419

1.079

1.055
1.348
20992
2,482
1.482

34150

T 24419

S 2«111
1e443

T lesan T

3676
0e854
20312

1.348
1,111
24307

H RN

16,

16,
16,
16,

T 16,

16,

. 16

1(\n
16,
16,
16,
16.

16, .

VARIANCE

T 24533
0,995
1.717
2.067

" 0.862

“1,0%0
2eb6 1
4,096
3.296

. 24533

2,729 77

2.262
3,067
14262
2,395
2.743
2.063
3,187
3,267
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TESULYS FORF 1H OR MORF TEACHFRS
! ¥ T0TAL AVFR&GF STeNFVe . . N .. VARIANCE
2 11, L 24200 - - 0 14095 | 54 .. 14202
) 3 Ue 1.800 1,995 5. le 207
4 1l 24200 1.093% 5. 1.200
5 14 2. 60N 0. 39% 5. 0s8CI
6 - l4. 2.800 1304 . 5. ' 1,700
T T 23 T T 46606 T 7 16349 0 7 5. - - 34800
8 224 . . . 4.400 7V lal6d Se © 14300
g 19, ' 3,800 2,789 5. 54200
10 19, 3,800 1.483 5. 2.209
11 14, 3,600 1.517 5, 7o 300
12 154 3,000 1.732 Se 3,000
13 ° 16, L 3,200 7 04447 5. . 0,200
14 9. o T 1.800 & 706837 - 9, - 04700
15 21. C 4.200 1,789 5. 34200
16 17, 3.470 D396 5, 0e 300
17 14, 3. 600 20014 5, e 30D
18 13, 2. 600 T2.302 .. 0 5. 754300
19 18¢ - .. 34600 .. ;1 ﬂll,x . S 3,300
T T TR i TR 1 SOl P N '
RESULT FQOR NEGREES .
QESULIS FOR THE CUNSULTANT HAS H1S DOCTORATE . .
; 4 T10TAL AVFRARE ST.NFV, N VAR [ ANGE
j 1 28 22,545 1.214%4 11, 1,473
! 2 30. 26721 . 04905 11. . 0.819
i 323 026091 4 06831 0 s 11, . 04691
L&y 206 T 16818 -QL ke 1le 2l 04566
5 21, 1.909 0,537 11. 0.291
6 . Ze (,55 10030 11 16073
_ 7 39, 3.545 12572 L1l . 2013
; L8 L 2Ae 7243640 0 014286 i 1le7i. T 14655
29 282, 4 L4 127 s 1e489 i T 20218
10 i 424 s T 1e328 FoleTes
117 33, T 0.34 NeFil3
12 324 0.96% NeRG1
13 28, 1.509 2,213
(- le 204 . 0:603 04366
ol 16 27, : 0.936 ) <h 0.873
f‘balb 3z 406 “’ 1. 502 ceizab 20255
. 17 7204 0.4 Ne 764
' 18 21, 04831 Je651
i 19 22. 067175 06 60)
O
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- RESULTS FOR THE CONQULTANT DDES NUT HAVE HlS DOCTURAI:
bRt 5 “‘.ﬂ e a OGRS N e R R
P g TOT'\L A AV[RAU’ sr f)E\l. ‘ N T M M\rs
111, 20643 1462 24138
112, N.816 0661
112, . P 16223 00 1,495 : I
BTN i le 246 1.557 FORIRE S
F 100, & 16103, 1e217 b o
135, 1,507 ~ 24270
177, l.516 2at17
1438, FuvQ/
£ 197 3.617

: 165
T 158,
1384

151,
90,
7 143, .
: 172,
i ‘?3'w R A R

113,
125,

2.209

e e o BRI IR, T e R Ry B TR

JRESULTS FOR INSTRUCTORS

# AVERAG STeDEV,

2.266 . L.aso

214 F

-.4 A o 38 5 ‘>‘ !fg;.:;J" . qrv‘ ‘)“M_‘ )
%%w LRy e The R 11 e,
1o ,134- ik aiaa LY LY B S0 RS D0

: 22 : e 143 4

]

19 27. ) " 34857 2.116 7. . bGeh6
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O RESULTS FOR ASSISTANT PROFESSORS

o O L T LA e
s FoTaL T AVERAGE STeDE Ve N VARIANCE
39, 2.7217 l.191 11. let14 .
22, 2.545
30, 24727

0.873
1.018 .
De6T3
o 24218
ST 3,07
24400

. l.858% :
il 2e96% T W
134261 % e
©14085 7 o
".96"H ’
3. 764

44,

37,

W Q=N OB N

37,
31,

42
22,
5 41
L 4l
33.
34,

_.,u.,-...‘—...,

RFSULTS FOR

ASSOCIATE PRUFESSORS»}‘;

WA ”,’,,",w« WA T ”0"51;! Ty
5 ACERAGE

2.05

2-?94

‘z.“ss
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RESULTS TOR FULL PROFESSORS

C#oToTAL
" K 18,
5: 17. B
17.
17.
240
32. :

240
33,
3D
34,
25.
20,
1 16
2% e
30,
15.
13.
l4.

‘AVERAGF L STWDEV,
T 0.463
Oe335
1503
0e335
le4lfs
1:069°
£ 14309 b3
1.282
1¢ 165
1.581
7 0.9721 .
1.125
0-756
0.756
1.’?83
1.126
0.518 .0+
0.

Mo+~ N3N BN, BR WE

BELT

e ey

e RESU[TS FOR ERIE

v W s e
M RS

sTdFF

" TOTAL QVERAF” %T REV.,

1.229
0.949

LT ot R e ot o ot e e R b
il O X~ VI W N e SO SN
v o s B gz s

v
T
Y

Wit
;
-

LI e L s o)
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? VAREAVCE L

“losare sl

0,666

le982

- D696

L 24000

P lea143 .

1,714 -
le673

16357

2.50')

T 0.982 .7

05717+

2571

2.214

1,268

0.268

0'214 n

44?£§§¢ b"‘

73,600

2.864
2.4“0
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RESULTS FORRAN PRAFS
F # 5 TOTAL 7 © . AVERAGE 7' ST.DEV. =~ N .  VARTANCE
P21 104 2.419 7° : y 43, 2 14154
Lid 2 7 1634 R % 2,395 4 43, " 14435
3 98, 2.279 43, 1.111
4 135, 3.140 43, 2.171
5 _ léb. 3.36C 63, 2,667
{6 124 & 2,884 = 43, . 1.2
T 1954 i 40335 43¢ " 7T 34064
85173, 3 {4,023 it 43. .0 1.928
9 148, 3,442 43, 1.300
-') 10 128- ?e9"'7 ‘PB- 10595 .
L_ . 11 ,144. _3.389 4%, 2,709
Eg;z S 88 L 20047 43, 00 . 04607
1513 5 135, 3,140 43, 2.028
N 14 F l?ﬂu 3095‘3 43. 1.950
15 111. 24531 43, le 487.
16 95, 2.233 43, le756
112, i 7,605 s 43, 2.578
J-}‘. ?gzk Ay, 4«%31.:,‘ sact Wy $ ER £ESRE & L mgath T P o

0
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RESULT FOR ' TYPE OF TEACHER THE CONSULTANT IS

. . e e

L .- 2ESULTS FOR SCIENCE

4  T0TAL AVERAGE STJDEV. N VARIANCE
48, " 20526 24041

Cltke LT L 24318 T 04673 y
o, Slg - © 2,684 7 1e228 o R
494 (s [ 2,579 © 14813 . L
2,368 0.801
3,579 2.035
4e421 1.924
34263 07

5,158
v b1l
3,789
3,711
3,604
. 2,105
. 34579

D00~ DN

T'2.5170
2.316
2,749

O
(o e e e e o e e, -
{05 RESULTS FOR SCIENCE METHODS N X
}l AR M RERRAR R x_ir‘—,_,qmégaﬁ.m&wmm’.ahf&'@}@ﬁ,}ia' : RSP
VAR ANCE

# TOTAL AVERAGE
52, Z2e737
5[90 2. 842
2,474
¥ 2,158
5 24000 7
2. 632
3,632
3,211

24205
0. 696 o

x
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| VARTANCE ;7 i

" 14829
Oe495
1.410

c . 1a 781 77
 le 26T ©
- 2.638
T 3.314
24563
4310
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