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ABSTRACT

In tho first of those papors, the author discusses
hov and why he and his colleagues established a set ot professiicnal
standards for tratners or qroup leadera in tho human relations
prograa for undergraduates at Pennsylvania State, as vell as a
procadure fo. enforcing tratnoer qualifications and performance. The
need for stamdards is viowed in terms of bhoth public and professional
concerns for the paychological nafety of participating students. The
folloving aro elaborated: (V) minimal ontry level critertia; ¢2)
additional full trainer status critoria; {3) criteria tor measuring a
trainer's interpersonal skilla} and (4) criteria for matntaining full
trainer status. The second papoer conaldevs the haphazard and
inconsistant way f{n vhich drug and sox education policies are
forsulated and impleosented. Esdontial olements ot oftective policy
developrent are susmarlzed: (1) goals of tho inmtitutlion; (2) rhe
channaliag of resourcesi (1) tho trasavortk tor decision making; (4) a
guide to action; and (5) collection of data. Such a policy would, in
the author's opinion, facilitate the institutinonal comsitment to druy
and sex education. (TL)
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Pollcy Developmenrt In Sex and Orug Educatlon. M. Lee Upcraft, Dlrector of Student
Activitles, The Pennsylvania State Unlversity, University Park, Pennsylvania

{ntroduction

Historlcally, American higher educatlon has assumed responsibllity for the
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personal and moral development of Its students. Untll recent!y, the way i. which

a college carrled out this obligation was through a rather rigid set of rules and
regulations which prohibited certalin behaviors and prescribed others. For many
reasons, these prohiblticns and prescriptions have been liberalized or elIminated

In most colleges. Bui problems of parsonal development remaln, and higher educatlon
must seek w = creative ways of educating students for personal development.

In his psper entitled '""The Nature of Policy and its Role In Student Personnel,'
bDr. Frank Lutz polnts out that much of what passes for educatlonsl policy Is not
really policy at all, but prohlbltlons to certain kinds of actloa and preseriptions
of speclflc actlon. Mo whers would one find a better exampie of pollcy that really
fsn't pollcy than the way in which most of highar education has responded to the
soxual dovelopment of college students, uniess one examined poticles rola}lng to
drug use and abusa. In any event, these responses have falled or been abondoned
because our policias weren't Flexible enough to edapt Lo changing conditions among
our students, and In our society.

Dr. tutz also outdines the dimensions of effective policy: 1t should reflect
the gcals of the Instltution, channel resourcos, provide a8 framework for declstun
maklng, provide for collectlon of relevent date, and offer a gulde to action.
instltutlons of highar education need to begln efforts lo‘dnvelop pollicies relating
to sex and drug educalion which retlect those criterls.

o Current Pol!nies or the Lack Thereof

1 Pollicles regarding sex and drug education ware reslly not pollclae at all

> bul programmed declslons .ased upon tradltion end crisls. Sexusl develnpment of
R '
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students has been Ignored, In the hope, | suppose, that by not talking about It,
students would not get curtfous. To prevent the harmful offects of sexual activity,
students wero‘cntrupped by a serles of rules and regulations designed to monltor
thelr behavior. Recent Ilbcrall;atlon or eliminatfon of these rules and regulations
has meant that for most campuses, there Is no conmitment to helping students with
thelir sexual épvelopment.

Drugs have been dealt with In an even more haphazzard and Inconsistent way.
Most universitlies have concerned themseives with the prevention of 1llegal drug
usa. Agaln, enforcement of university or clvll law has been the main effort at
determant. But drug use andvubuse continues to rise. Unlversities have not
conéerncd themmselves with how drug use, both tegal and illeqal, harmful and helpful
can be Integrated Into @ stuaent‘s total development.

sex Education Policy (An Example)

The unlversity |Is commlitted to the development and malntenance of the mental and
physical haalth of the student. An Important part Qf the student's health Is hls
Jexual devalopment. Specifically, the university |s commlcted to the Integration of
sexual development Into the student's total davelopment, and to the preventlion of
physically and mental.y harmful outcomes of sexua) actlvity such as venereal dlssase
and problem pregrancies.

The total university has an obligatlon to assist In a program of s;x educatlon,
Including physiciens, biu!ogist:, psychologlists, goclologists, student peﬁionnel
.pféfilllonill and othar b;huvlor‘sclﬁntlsti.

The Offlce of Student Affalrs shall coordinate the total university program,
esteblishing Ylalson with othar university departments Involved. As coordinator,
the Offlce of Student Affairs shali have final authority In the development of a
hulunc;d program, and the avoldence of overlapping or dupticating programs. The
progrem shatl be eculuuted by an o.-golng Instftutional rescarch unit, and shall

report Ity flndlﬁg: to the Office of Student Affalrs.

Q Each cooparating department shall, In cooperation and coordination with other
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departments, develop progrems withln fts competonce, or combine with other depart-
ments, pursuant to the gosls described above. |

The Cffice of Student Affairs shall call together tho coopersting dapartments
befure (9255) to beglnning planning the program. Each heed of the cooperating
departments shall name a representat:.e to this coordinating committee who shall
have the compatence and the tira (rgleased time, If necessary) to develop this
program. Programs should be ready for piloting by the academic year s

The coordinating committee shall seek the best avallable knowledge In the areas
of sexual davelopment of college students, as well as existing programs In sex
education at other unlversitles
Discusslion

Tﬁo above statement contalns the essential elements of pollicy development as
outlined by br, Lutz. it outllney the géill of the institution, the channeling \
of resources, the framework for decislon noﬁlng, a gulde té |é!lon. and collection
of date. it Is flexlble enough to allow for several programs, and ths Input of
multiple resources,

Thare are rlsks assoclated with such o pollicy. Much of America s still very
puch assocleted with the mrh tenet that sex Is not & subject Lo be telked about
and discussed outslide the femlly or church. But the above pollcy Is conslstent with

- the basic purposes of & university, which attempts to seek the truth no matter what

the cansequances.

A siallar policy could easlly be deveioped Ipn recard to drug education, because
the lssues are compaiable In terms of pollcy and program.
Summary

Universities suffer from the lack of conslstent and workable policles, particularly
Iﬁ'doallna wlgh drug and sex education. With the dovol‘pnont of such pollcles, programs
cen be developed to implement the Institutional commitment to educatlon In these areas.
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Introduction

For the past eight years, the Offlice of Student Actlviiies of Penn State
University has been conducting a program for undergraduate students In human rela-
tions training. It is a program that has a good deal of visibility both Inside and
outside the academic community. Recently, human relations training (encounter
groups: sensitlvity groups) has attracted a good deal of Interest, and at times has
been treated in the public media in a reather sensational, even notorious way.

These reéctlons range from curiosity and enthusiasm to skepticism and hostility.

One of the issues that has provoked the most controversy, both nationally and at

Penn State has been the issue of professional standards of trainers or group leaders.
‘Oplnlons range from those who feel that trainers should be psychothe-apists to those
who argue that Just about anyone can conduct a group. Even among the helping pro-
fessions there is no unanimity of informed opinion on this issue.

It was against this background of widely divergent opinion that my colleagues
and | forged a set of standards which we hoped would make sense In our particular
community. We established a set of proféssional standards, as well as a procedure
for enforcing tralner qﬁéllflcatlons and perfermance. This paper tells how and
why we did it.

Definltion
We restricted our focus to human relations training groups. The proliferation
_of all kinds of groﬁp Qork In higher education Is obvious. Just what kind of groups
.

_Is much less obvious. There are encounter groups, sensitlvity groups, human rela-

tions groups, leadership development groups, human potential groups, nude encounter

e l"«."

groupsi counselling groups, th??gpy groups, dlscussion groudg, conf(ontation groups,
etc. When we use the :erm Yhuman relatlons group," we mean a small (9-12'mcmbers)
relatively unslru;lured group whose goals are personal growth, Inciuding Increased
’self knowledge and awar;ness as well as Increased Interpersonal competence. The
group chooses lts own dlrections, with the trainer facllita;lng the expresslon of

)
]E T(jmhts and feellngs. The focus Is upon the dynamlcs of the Immediste interper~ .

5
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sonal Interaction as the focus of learnlng..

According to Carl Rogers, such a group ''...with much freedom and little
str;cture. the "individual will gradually feel directly on a feellng basis (come to
a basic encounter) erh‘other members of the group; will come to understand him-
self and his relatlionship to otﬁers more accurately; that he will change In his
personal attitudes and behavior; that he will subsequently relate more effectively
to others in this everyday llfe situatfon.*}

Our discussion, then, Is limited to professional standards of group leaders or
trainers who conduct human relatlons training grouns, I

Role of the Tralner

As | meatloned eariler, there Is much difference of opinion regarding the role
of the tralner in a human relations training group. Trainer styles range from very
non-directive to very dfrectlve. Our staff, however, felt that regardless of style,
the trainer has two major responslbllitles. First, hw should promote the overall
goals of the group, by trying to facilltate the personal growth and development of
the pértlclpants. Second, he m;st assume part of the responsibility for tne psycho-
logical safety of.the pértlclpants. Many persons would dispute this second point,
arguing that each particlipant must assume full responslblllt; for himself. But we
reasoned that not everyone, partlculsrly an undergraduate student, Is fully capable
of assﬁmlng that respoqslblllty,'and that the tralner must assist In that task. As
e knowledgeable and skil] member of the group, the trainer must abe alert to the
potentlal destructive éapabllltfes of a group.

When we {ssdmed part of the reSﬁdJélblllty for the psychologlical safety of
our gvoub.members, ;s‘well as the promdtion of positive outcomes, we had to forge
professional stonéa}ds‘that Inéured the competency of our staff to prevent harm.

The Need for Standardsf A Public As Well As Professional Concerd

We faced a very serlous dilemma early In’ the development of our program con=

. cerning the dlfferenco between those standards that were demanded by the public
O

]:[{J!::culorly the academlc comnmnlty) and those we felt were necessary for the

i o ) ‘ o 8
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professional competence of our staff. The early discussions of our staff centered
around the interpersonal and intrapersonil competence of the trainer. We talked
about the trainer's own personal openness and state of mental heaith. We discussed
his abillty to self-disclose, glve feedback, analyze ¢roup process, and help solve
issues and problems. We argued about what interpersonal skills were necessary to
help participants grow and learn. We dlscussed what knowledge of psychopathology

and interpersonal dynamlcs a trainer needed to be effective.

At the same time these discussions were happening, we were also being called
upon to defend the credentlals of our trainers to the university community. Suddenly
academic degrees, professional tralnlng, supervision, and the like became th: basis
for judging the competence of our trainers. Most other heiping professions have
established these kind of criteria for certification and accreditation, and we soon
discovered that we had to pay attention to these criteria. (Even though most of our
staff saw little relationship between these criteria and professional competence)
But the environment within which we were operating, both inside and outside the
academic communit; demanded these more traditional kinds of credentials. And as
our program grew In size and vislbillty, we could no longer fgnbre these pressures.
¥erely being competent was not enough!

The standards we eventually arrived at reflected both the public and professlonal
credentials we have dls;ussed. These standards feli under two main categories,
entry crlterlé and mainggnance criterfa. We also esiablished two categories of
professional status: co-trainer and trainer. Co-trainers are prospective trainers
who must work with full tralners, participate in our in-service tralning program, and

generally learn the trainlng profession. They may not conduct a group by themselves.

Full trainer status, on the other hand, entitlas the professional to conduct a group

on his own.



Entry Criteria

What background and experiences should a prospective co-trainer have? After

rmuch staff dellberation and discussion, involving many of the same issues now being

discussed nationally, we arrive at the following criteria:

O
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Co-Trainers

1.

He should hold or be working toward a graduate degree in a behavioral

science ﬁlgli. All other helping professions require or recommend graduate
tralning; we required graduate training in order to remain on a par with
them. Also, working within the context of higher education, we felt we
would enhance our credibility within the academic community. |

He must have a strong academir background in thes theory and application of

the behavioral sciences, specifically in interpersonal and group areas.

Knowledge aboui interpersonal and group dynamics is an Important element
In trainer competence. This knowledge can be drawn from a wide variety
of disciplines in tha behavioral sciences.

He must be commitied to, or working toward a commitment to a professional,

activity related to individual and group work. Training Is not an activity

that can be worked at sporadically. The potential trainer must be associa-
ted with an occupation that Involves Individual and group work as bkasic to

Its purpose.

He should have extensive experience as a participant in human relations

trainfng groups. Without the full experlence of being a participant, a

trainer cannof fully cohprehend what the participant Is experlencing. We

recommend at least tnree such experiences, at least one of which provides

~an opportunlty for our staff to train or observe.



5. He shouldtpcssess interpersonal skills that would faclilitate learnlng experience

in a group. Later In this paper we gil] outline the types of skills required
and a method of evaluating those skllls.
Trainers
Before a perscn Is consldered for selection as a full traincr (that Is,
capable of assuming the full responsibillty for training a group), he should have met
the mlnimal standards deslgnated for entry, and in addition:

1. He should have at least three experiences as a co-trainer under the supervision

of competent staff. There is no substltute for working with an already skill-

ful trainer as a way of learning to conduct a tralning group. The tralner should

-

be commltted to helping the co-tralner develop and refine the skills necessary

to conduct a group.

2. He shculd possess Interpsrscnal competencles that would enable him to assume

the possibility for sole leadership of a human relations group.

Interpersonal Skills '

Obviously, the imst [mportant entry criteria Is the Interpersonal skill level of
the potentfal tralner. Yet this crilterion is also the most difficult to evaluate.
Currently, we evaluate our staff according to the following:

1. The Trairer as a Model: He must know how to make appropriate feeling and

content responses In terms of the observed needs of the group., He must Le

. able to Intervenejwlth brief, well timed, and accurate.observatlons about
?ndlvldual and group behavior. He must be able to givg and recelve feedback
related to speciflc behaviors. He must make use of ""here and now" data. He
must be able to perceive his own tralner style and need system and its effect
on the group. He must demonsttate abllity to use approprlate exercises or other

/

learning experlences as appropriate.
, . L ‘ i

2. The Tralner as Knowledgeablé Professional: ' He must understand the process ot

individual and small group learning for particlpants. He must have a working

Q <nowledge of theorles of personal development and group development.
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He must be able to make appropriate Interventions of individual or group

theory to a group.

A
3. The Trainer a» Group Leader: He must be able to create an atmosphere of opennesn,

and trust amonyg group members. He must be empathic, and be able to deal with
strong affective expressions 1n a group, He must be able to help participants
sel goals, practice different approaches (o mecting goals, and develup deeper

insights into their own behavior. He must be able to bdentify his own feelings

I

and life experiences and exprassing them i approprbate ways.  Ho must be able

/ y

to recognize and deal with indlvicuwsl ditticulties and pathologles that may

energe,  He must be able to assist the group in developlng Tts onn resources
]

to deal with Tssues {as opposed to trainer solutions,)

Lk, The Trainer as Dcslﬁﬁaq of Programs:  He must be able to Jdentity and

vperationdlized program goals, establish metheds tor avhieving yoalbs, estalidlah

|

vedteriao Yor evalwating o program.  He must bie able o foplement a program,

s ing both established Jearning exerclvay as well as crcating new ones an the

spot . /
¢ 4

5. Tthe Tralner as (nllcagun; He iast b alile to work ettectively with othog

trainers tn ag Interdependent manner.  He munt deal openty with Interper <anal

and program issues.  ilo sl follow the protossianal and ethlcal wtandacds !

his profession. Mo must tontiibute hls own hicas and botavior to bis colbbeaguen,
as woll as learn fiom them,

Malntananie Criteria

v After assunlng tall teedoer status, tralpees st canplate the falloving
activitles 1o vrder to malntasn thelr status oo oul ooy o

1. MHe is oespeiled (o cont lnue plutvhhlunnl yrowlh anl dave bupoent by portlebpating

, ‘
I exvperlence dn\lgqod Lo Wtrenythen “1; uLIIL> hd lhvu:hjllu[ }npngﬂllup}.

o Ay . e e o e e

Examples of thlis contdnuatlon cf bosrntng yoehd focTude beeplog vp to date vlah

the Tlterature, belng an ocoaslanal partlebpart {av vpjpoved 1o a tralnne} In

]:l{j}:‘ a tralalng group, pe.tlcipariog 1o jelevant courses, saminars, and dlscaeston
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